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INTRODUCTION

This book has two major purposes to present a rationale for 4
developmental reading program in the middle school and to
provide middle o teachers with concrete suggestions for
teaching reading.

Middle schaol teachers are concerned that students in middle
schools improve their reading skills We agree that readin
Instruction is one of the important missions of the middle s¢hoo
It i the r:somibﬁluy of all schools to teach reading, and of
middle school teachers to improve the reading abilities and foster
the reading intereste of their students. But how does one teach
reading in the middle school? There is certainly no single solution
to this problem. We will discuss here several ideas or alternatives
for the middle school teacher.

Teachers hear a great deal about individualization these days,
but educators define individualization in different ways. F{sr
some it meane that all students are working on different skills
and different activities. This concept of individualization
frightens many teachers who doubt they can manage a group of
students each working on different |H(Il-

We believe that individualization means developing individual
students to their optimum levels. There are many ways teachers
can work toward this goal — in small group, large group, and
one-to-one settings. These approaches will be discussed, and
materials and activities to help teachers in their atte mpts to meet
students’ needs will be described

We will also describe readers who exhibit different reading
needs. We do not mean toimply ihat there are only three types of
readers, or that readers should be grouped and separated on the
basis of ability. Rather we hope to illustrate the many reading

rofiles of middle school students and suggest that options exist

or teachers who are striving to provide appropriate reading
instruction for these students.

Experienced tea-hers recognize there are many barriers to
impleventing a quality individualized reading program.

rtmentalization, where the instructor teaches several
difterent groups of students each day. is one major barrier
Others include short periods, large classes. and few materials If

"
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Al
Rachers are to eliminate or minimies these barriers they ahould
bevome involved in curriculum desision mabing pros s

This book v oeganized inte five majot ses tinie I the hiret twee
chapters we present a1 uverview ul muddle s hool philosaphy
and the rationale § i including reading instrustion in the ms&dh-
s houl rmuum section Two (C hapters N and &) provides
practical suggestions for teachers who wish 1o develop o
ropriate reading activities for students at Jdifterent ability lrw‘:
n Section Three (Chapters 8 and 6) we Fvamine the vanous
content areas of the middle school curri wlum and suggest how
teachers of these LoRteNt ateas can atress reading improvement
Section Four (Chapter 7) suggests ways to increase recieational
reading among students Finally in Section Five (C hapter ) we
discuss wavs to evaluate reading programsn the middle school

Throughout this book, we find vurselves taced with a chone
between what e ideal and what s practial Much being wntten
of said tod.y iv at the deal level Ideally. middle schouol students
will rece + reading instruction in an individual ur small group
setting. assisted by trained personnel witk unhimited resources
of time and energy ldeally students ar+ given appropriate
ivading materials 1n all content arvas with directed erading
activities designed to helo themamprove thew reading shillen
each area

Realistically. teachers are often contronted with too many
students, oo few materials. and not envugh time ny which o
implement an ideal program The practical approach calls tor
teachers to tane a ook at the uptions avalable to them within the
Limitations of their partivular situations. We hope this book
provides some pracii at suggestions torcanng teachersn middle
schools and that these suggestions otter challenges and the
promuse of rewards



CHAPTER 1

READING - A VITAL PART
OF THE MIDDLE SCHOOL
CURRICULUM

Reading instruction for the ten: 1o fourteen . year-old has
traditionally received little attention The assumption was that
teaching reading was the job of elementary schaul teachers and
that lttle could be done for students who reached the middle-
school level laching the necessary reading skills 1f poor readers
received any attention, it was provided by English teachers who
often had little or no specialized training in reading instruction
More and more, teachers of middle schoul students are
learning to provide quality reading programs Instructors realize
they can help students who have reading problems as well as
those who are already good readers An increasing number of
content area teachers are helping students improve reading
shills as reading becomes an integral part of .'.e¢ middle schoul

program

NATURE OFf MIDDLE SCHOOLS

The middie school movement. much like the junior high school
movement earlier in this century. is committed to creating a
vnique curriculum for the ten- to fourteen-year-old Teacher:
these youngsters are challenged to develop and implement
learning environments tailored to the needs and abibities of this
age group

Middle school pupils are a challenge to teachers because of
their diversity in physikal. social. emotional. and intellectual
characteristics. When Pilaget's stages of intellectual development
are considered. we realize that rmgdlr schoolchildren range from
those who understand only the real and concrete to those who
are able to think theoretically and abstractly Middle school
pupils of today are different from those of a generation ago They
are maturing faster physically. probably due to improved
nutrition, disease prevention. and better medical care In a k-
tion. these ynungsters have a different perspective of the worwl,

S
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possibly because they are mure aware wf the “sheinhing wathl”
through increaseu saposure ta media

Sirschiand and Alesander t suggest the sducat snal progeam
for students between the ages ol ten and lourtesn sefves awveral

purposes

1 To serve the educational neede of the “in between agere”
iolder children, presdeiescents, rarly adnler nia) 04
school coming between the school for earlier hikdhaod
and the high school

2 To provide optimum individualization of curen ulum and
instruction fur & population characterized by great vary:
ability

3 In relation to the foregoing aimes, o plan. implement,
evaluate, and modify. In 4 continuing currkulum develop-
ment program, a curriulum that provides fur (a) 4 planned
seguence of concepts In the general education areas, (b)
major emphasis on the interes:. and shills for continued
learning. (¢) a balanced progran: uf evpluratocy experiences
and other activities and setvices for perswnal development.
and (d) appropriate attention to the develepment of values

4 To promote continuous progress through and smooth
articulation between the several phases and levels of the
toral educational program

8 To facilitate the optimum use of personnel and fachities
available for ;ontinuing improvement of schoohing

Several uf these points have direct im I ations for reading
instruction Purpose Twu atates that middie s hool students are
areatly different from one another and the educational program
must be individualized in order 1o meet those differences Middle
school teachers recognize there 10 a wide range of reading ability
4 their students Teachers should therefore try to dentify
the differences and make sccommodations for the se differences

As related 10 read 8. Purpose Three suggests that the read-
ing program needs to be deve! and madified on 4 continuin
basis Teachers need to identity the reading interests and skill
development levels of their students so they can plan an

ropriai» reading program
rpose Four implies that middle schoul teachers need to take

9
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up whete clomontary sohosl teasbeee leave ot The sy cestul
elementary teacher empharices the Jdecding amd conpee

hending pronesses of reading amd uses appropeate methoale aind
materiale o teach theee prinesers Middle schontd teachets tiemd
o vmplw many of the same insttus tional aratrgwa Ko ot

cvume the teading defuiencion of many of theit students

A WHOLE SCHOOL APPROACH

How can we Jesribe o middle sohuoil reading progtam’
Fllmer® mahes the following revommendations apgroproate her
middle s hool teading inetructinn

te

Y J

A discrete reading program shoudd eaat in the wnaddie
schowl both 1o improve reading shilis and L help pugsle
learn 10 revewe pereonal satishabion trom resding

Thie program should br o individualived o meet the needs
of adulescente an they perieive Thoee needs

Studente should heep perasnal tevords ol progress in
teading and have tegular st bumibies b venber with the
reading tea her

The reading program should help pugale sanisty the need bor
intelles tual development by helpaing them desehop reading
telated shills for continued learming

The teading program shuuld help readets to eoperience
vicanouely atiitudes. coneens ferhnge and values that
they may nol be able t eaperienae dire tly

The reading program shuuld provde students with an
intormational baee for ceeatine oral and Jeamatn inteem
ton with their Jdasamates an value Janibcation g tinaihies
The reading program shonld mabe avadable to pupils o
vaniely of feading materials oo g wede ramge of topas amd
levels ot readability

Muddle school educators are interrsted inimplementing such s
reading program But toensute a suveratul program the whale
school, baculty and administration mus® broome commitied 1
and involved in the reading contiept Severalatepsoan be tabhen o
guarantee whole school support The teirat step oo the satablish
ment of a reading commattee

l)
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ESSEINTIALS FOR A READING COMMITTEL

Mddie schools should have o readi. g commitise made :j o
guidance counselors, bbrariens. content afes teachers. reading
teachers, administrators, and other specialized persannel Bur
metster? suggests the duties of this committee include

1 Determining ¢ philosophy of reading
i Rﬂ“:mmm. ways of disgroning studenis aseds in reading
]

3. Deciding what hinde of materialy teachors should bo

encouraged to purchase

Recummending schoolwide grouping plane

Helping teachere group studemite and individuslize insteuc

tion in the classroom

° Showt:‘g teachers how 10 recugnire the need tor speciti
types of shill development and shuwing them huw tesatisty
t needs

7 Showing teachers the value uf the Directed Reading Activ
iy, SQIR. building interests, cte

8 Determining how the schovlwide reading program can be
coordinated and providing such coardination

9 Determining methodulogy and materials 1o be used in
evaluating the successes and failutes of the program

10 Determining policies 10 be used 1n errvue tramng

> o

READING TEACHERS

Middle schools that have trained reading speaialists are
forte nate These reading teachers can communicate to the entire
facuity the special m:- of students n the remedial program
These specialists can also provide useful suggestions and support
to content area teachers 1n the ares of reading

LANGUAGE ARTS TEACHERS

Students differ greatly in the shills of whiting, handwriting,
spelling. listening. speaking. and reading As much 4 possible.

11
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language aris 1eachers should individualise 1nsten, tien ta aeees
the needs of each siudent Il tea hore arw 10 avsumpliah thee
important tash, they must be given adeguare time L .tk with
students and must o varwty of matei-ale ot their dinpaseal

CONTENT ARLA TEACHLIRS

Content areas can be an arens ur reading improvenent i
teachers can prov.Je tor reading differec ex through use of sih
strategiee as multilovel tente and nunprint media { vy ~fative
plenning and sharing of materials can reinforce and ervoutane
eflective inerruction

ADMINISTRATORS

Teachers need administration leadership and support if an
effective whole:schoul reading program is 10 be implemented
Administrators can show their support by partiipating on the
reading commitiee and supporting other teachier eftorts Thers
must be budgetary commitments to staff development, readin
materials. and reading teachers Ad-unistrators must worh wtl:
teachers 10 deve effecive scheduling that will facilnate
implementation of the reading primirams

GUIDANCE COLUNSELORS

Cudince counselors can belp teschers gathet data uaeful in
determining neede of students inevaluating the e hool s teading
program. and i establiching tuture ires hons bor that progeam

MLEDIA SPECIALISTS

Media speciatists can signibnantly incrase teacher eftey
tiveness by providing teachers and students with giaterials at all
levels of readir g difficult:: and materials that appeal b varuue
interests for use in remedial and des clopmental reading Content
area teachers can abtain from the media speduthist Topn materials
written for readers at varias shill levels and & carety of

nONprint materals

2
e
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THE CHALLENGE

When the staff members in a middle school make concerted
efforts to improve reading instruction, improvemeni will always
occur. Cooperative effort ensures the best results. Improved
reading is not the responsibility of the language arts and reading
teachers alone; it is a responsibility shared py the entire
professional staff. Good reading programs don't just happen,
they are planned.



CHAPTER 2
AS DIFFERENT AS DAY AND NIGHT —

THE VARIED READERS

Middle school students differ from one another in terms of
social, emotional, physical, and intellectual development. As they
undergo rapid physical changes, they must simultaneously make
many psychological and social adjustments. Rapid mental growth
accompanies these changes and adjustments.

Students in the ten to fourteen age group also differ widely in
achievement. Goodlad2 in School, Curriculum, and the Individual

writes:

The broad spread from high to low achiever steadily
increases with an upward movement of heterogenous
classes (relatively homogenous in chronological age)
through the school. In the intermediate grades, this spread is
approximately the number of years designated by the num-
ber of grade-level: that is, by the third grade, three years; by
the fourth grade, four years; by the fifth grade, five years.
However, since the spread in achievement accelerates
slightly faster than a year-per-year of schooling, the overall
range in junior high school classes is approximately two-
thirds the median chronological age of the groups.

In subject areas, such as reading and language arts, where
children can readily proceed on their ovwn in a variety of out-
of-school situations, the spread from high to low achiever
frequently is one and one-half to twice the number of the
grade level. Hence, in the fifth grade, there frequently is an
eight year spread in reading achievement between the best
and poorest readers.

Middle school students fall into three broad groups: (1)
accelerated readers who read “above grade level” materials with
no difficulty, (2)“on grade level” readers who, with guidance, can

11
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read printed materials written for their grade level, and (3)
remedial readers who, even with guidance, have great difficulty
with materials written for their grade level. Within these groups,
we can also expect a wide range of differences, all of which have
implications for instructional planning.

ASSESSMENT

Given this high degree of variability, how do teachers plan
successful reading programs? A first step is to determine the
general reading levels of the students. This information may
already be available from scores on reading subtests and from
written observations made by teachers. /

Students’ grades in content areas might give a clue as to
reading ability. Many time., however, assigned grades are not
accurate indicators of reading level. Students who receive high
grades may indeed be excellent readers or they may be average
readers wko possess very good study habits. Similarly, not all
students who receive low grades have reading difficulties; when
excellent readers are not motivated, they sometimes receive
poor grades.

Each student’s reading achievement should be measured as
that student enters the middle school. Teacher evaluations are
critical here. Teachers from the feeder elementary schools.
should be asked to complete a simple form for each student to
assist the middle school teacher with assessment.

Testing is another evaluation tool. If an achievement test .vith
areading subtest has not been administered within the last year,
a reading test should be given. Standardized tests, criterion-
referenced tests, informal inventories, or a combination of these
tests can be adminstered to obtain more complete information.
Teachers also need data that reflect students’ abilities in decoding
words, comprehension, vocabulary, and study skills.

Test scores should be viewed with caution, however. Reading
achievement scores should be used only as a rough guide in
determining students’ instructional needs. ldeally, teachers
should administer both informal readirg inventories and
diagnostic tests to get a detailed picture of students’ strengths
and needs. Certainly if students have severe reading problems, it
is necessary that both kinds of tests be administered. However,

15 °



As Different as Duy and Night — The Variad Readers 17

since administering the two types of tests is a time-consuming
process, it may not be necessary for all students. Again, it is
important to remember that teacher observation provides the
best verification that test data are accurate.

MIDDLE SCHOOL STUDENTS AS READERS

There are three different kinds of readers in the middle
schools: the accelerated reader, the “on grade level” reader, and
the remedial reader. Once general reading level has been
assessed, more specific information can be gathered on each
student.

THE ACCELERATED READERS: ALL SYSTEMS GO

These readers have little or no difficulty with decoding words
or comprehension, though some have problems with rate or
study skills, and some need to i ‘prove anu increase their
voca‘ulary. Examples of the acceleruted reader are Mary Sue the
Bookworm, and James the Capable Reader Who Doesn't.

Mary Sue is the typical studious pupil, and printed symbols
have always been “duck soup” for her. At one year she turned the
pages of the book her mother read to her at bedtime, and she
easily recognized the names of her favorite cereals by the age of
two and a half. At four years, she was printing her name and was
beginning to read the Dr. Seuss easy readers. Teachers didn't
know how to challenge her in kindergarten and in first grade
because she was so far ahead of the class. Motivating Mary Sue to
read is no probiem. She has books in her own personal bedroom
library and devours anything given to her at school. She is
seldom without a book, usually a book for older readers.

James is a capable reader, but he doesn’t read. Hecrawled at an
early age and walked at nine months. Though he liked tolisten to
his mother and father read, he was more interested in moving
around. In kindergarten and first grade he mastered everything
that was presented, but reading was not his idea of recreation.
Little League baseball and Peewee football are his idea of the way
to spend free time. On achievement tests he scores several
notches above grade level, but his teachers are concerned that he
Coesn't like to read and doesn’t read at a very efficient rate.

Teachers in the middle school are often confronted with

15
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students like Mary Sue and James, students who need only a
minimal amount of help. In order to provide for them, the
teacher may use an evaluation sheet similar to the one below:

Accelerated Readers (X indicates th. help 1s needed)

Compre- Pronun- Vocab-  Study
Student’s Name hension  ciation Rate ulary Skills Interest
Mary Sue X
James X X X

A ch. rt like this one helps content area teachers provide for
students who need little if any help with reading. In Chapter 4
there are specific suggestions for teaching these students.

THE "ON GRADE LEVEL” READERS: SAILING ALONG

These readers are usually able to handle most materials
written at their grade level. (Teachers should remember,
however, that not all textbooks are written at the grade level for
which they are used. Readability checks reveal that some
textbooks are at an ability level as much as two or more grades
above the designated grade.) This group needs what have often
been referred to as developmental reading activities. Reading
instruction needs to be a part of their language arts curriculum,
and content area teachers in particular need to use strategies,
such as adirected reading activity, whenever they assign printed
materials. This approach is explained in detailin Chapters Sandé.

Susan the Conscientious Student and Daniel the Charmer
represent two students who read at grade level. Daniel has
always been known for his good personality. At six months, he
won the smile award in ababy beauty contest. When a sociogram
is administered, he is always a leader, and teachers, other adults,
and classmates like him. He isn’t such a star in academics,
however. He doesn’t receive bad grades, but neither does he
excel. He finishes assignments on time and usually receives an
average grade. While he doesn't like to read entire books, he does
read sport magazines and short mystery stories. Daniel doesn’t
have trouble recognizing words in textbooks, but he doesn't
always comprehend as well as one would expect. He is the closest

17



As Different as Day cnd Night — The Varied Readvrs 19

thing to an average student one could expect to find.

Susan has always been a favorite of her teachers. Helpful and
not demanding a lot of attention, she always receives a superior
grade in conduct. Her teachers would not call her a super
student, but neither would thc, ciassify her as slow. She
comprehends best when she reads for a specific purpose. If Susan
doesn’t understand, she asks i r help. She has been in the
average reading group since fi.st grade cnd seems interested in
school. Susan doesn’t cause worries for hzr teachers.

The content area teacher and the language srts teacher may
wish to use a chart like the one below to summarize the needs of
average students like Daniel and Susan:

On Grade Levei Readers (X indicates that help is needed)

Compre- Pronun- Vocab- Study
Student’s Name Decoding hension clation Rate ulary Skills Interest
Daniel X X X X
. Susan X X

While these students do not need to devote large amounts of
time to intensive reading instruction, some guidance is
necessary. Too often reading is not taught in the middle grades,
but reading instruction is very important for students like Daniel
and Susan. Specific suggestions for working with these readers
are given in Chapter 4.

THE “"BELOW GRADE LEVEL" READERS: HELP! HELP!

Remedial readers are unable to read grade level materials.
They offer a serious challenge to middle school teachers
committed to developing the reading potential of every student.

it is difficult to provide a general profile of the remedial reader.
This group ranges in ability from the virtual nonreader to the
reader who just needs a little push.

The nonreader has virtually no decoding skills. This student’s
history of failure to read has led to the development of nezative
attitudes, and the student may even brag, "I can’t read.” Often
these students have self-concept and peer acceptance problems.

18
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Jerry the Challenge is a typical nonreader. Childhood was not
easy for Jerry. He was late to crawl and walk, and his language
development was slow. There were few reading matenials in

‘. Jerry’s home, and since his parents didn't read very much for

\recreation or information, Jerry probably didn't perceive reading

as important or fun. In first grade, Jerry just wasn't able to sit
very long and listen to teachers or other students rea.'. Seat
work, such as practicing letters of the alphabet and coloring
circles, didn’t hold Jerrv's interest. He was always in a low
reading group, but his reading was even lower than that of
others in the group. Ai this point in time, Jerry really doesn't
think he can learn to read and, therefore, he seems to have lost
the desire to read. He can, however, decode a few words, and
with the direction of a teacher he can read very simple stories
written at a primary level.

Teachers who work with students like Jerry need to use
specific, careful'y chosen reading methods. More important,
they must be interested in these students and able to com-
municate that interest. Middle school teachers who are
successful with these nonreaders may lack formal tiainieg in
reading but communicate an 'l know you can succeed” attitude to
the student. The fewer students the teacher works with at one
time and the longer the time available for reading instruction,
the more successful will be the effort.

The low level readers can read only the simplest materials — low
vocabulary, highinterest materials. They can handle very littlein
the way of content area materials. These students usually have
negative attitudes toward reading because of their record of
failure. Teachers can make progress with these students by
providing speci instruction in reading .«ills tailored to each
pupil’s individv.. reading problem. A caring teacher can often
prevent these students from becoming school dropouts.

Andrew the Passive Child is a low level reader. Andrew’s
pediatrician described him as a quiet baby who liked to sleep. He
eventually mastered everything that other children did, but most
development was months behind the average. His first attempts
at learning to read were disastrous. Even the simplest readiness
activities were difficult for Andrew. To make it even worse,
Andrew has a sister two years younger who was reading simple
oooks by age six. Consequently, he hates reading or any activity
associated with reading. In middle school, Andrew can read at

L9



As Different as Day and Night - e Vared Reader 21

about the third grade level. So he is not a nonreader, but just a
slow reader with a very negative attitude toward reading. His
negative feelings are reinforced by failing grades and teacher and
{amilv displeasure. Even his peer group treats him as if he is
dumb because he is not up to par in reading.

Another type of remedial reader needs just a little push to
become an on grade level reader. These students can read
textbooks but are often frustrated because they need nelp
decoding and comprehending. These readers need a shot of
motivation and extensive prz:tice in reading. They require
special attention but may not necrssarily need specialized
remedial teaching in reading.

An example of this sort of reader is Lottie the Underachiever.
Lottie didn’t walk or talk early, but neither was she extremely
late. She enjoyed listening to books and would ask her
kindergarten teacher to reread stories that she liked. She has a
collection of books given to her by friends and grandparents.
Kindergarten and first grade were smooth for Lottie, and in both
years she scored above average on achievement tests. Everything
was fine until Christmas of the second grade when Lottie
developed pneumonia after a long iliness witl. colds and flu. After
a hospital stay of several weeks, she missed three months of
school. Lottie’s mother tried to help her with hormeyork during
this time, but even so she had begun to trail he~ classmates.
Though she cannot read her textbooks, she manages to answer

uestions by listening in class. ~ e doesn’t hate to read, but she
3oesn’t read very well. Now in s. venth grade, Lottie is reading at
least three years behind grade level.

Recordkeeping i important to help trachers summarize needs
and establish programs for all these types of remedial readers.
The following is an example of a general recordkeeping form:

Remedial Readers (X indicates that help 15 needed)

Decod- Compre- Pronun- Vo.ub- Studv
Student’s Name ing hension ciation Rate ulary Skills Interest
Jerry X X X X X X X
Andrew- X X X X X X
Lottie X X X
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PROVISIONS FOR IMPLEMENTING
A RE~DINC PROGRAM

Middle school teachers have discovered several methods for
meeting the special reading need» ot their students. and the
follo: “ing five organizational designs are considered espe ially
appropriate: (1) a reading skills laboratory, (2) reading classes
designed for special needs (not necessarily remedial), (3) indi-
vidualized language arts programs, (4) reading instruction in
the content areas, and (5) recreational reading. No one approach
is complete in itself; a whole school reading program needs to
incorporate all five designs

A READING LABORATORY

A reading laboratory is an area within the middle school
specifically designed to serve many remedial students, a place
for developmental reading and study shill instruction The read-
ing laboratory staff could include reading teachers, aides,
volunteeis, peer tutors, and students from teacher training
institutions.

In the laberatory students can find materials to assist them
with improvement of reading skills. These resources might in-
clude low reading level, high-interest materials for remedial
students, study skills materials, specific skills materials for stu-
dents of all levels, and hardware designed to increase reading
rate. Students may be scheduled into the lab for instruction or
can be encouraged to go during independent learning periods.

SPECIAL READING CLASSES

Special reading classes for remedial students involves more
than grouping a classroom of students on the basis of reading
ability. These classes should be held apart from reguiar
classroom activities, perhaps as a substitute for a given language
arts period, during an independent study period, or in place of or
in addition to other scheduled classes.

Remedial reading classes should be kept small if students are to
realize improvements. During a fifty- to sixty-minute period,
reading teachers can work with no more than a group of twelve
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to fifteen students. Progress often hinges on the special
relationship the reading teacher develops with each student, and
these relationships take time to foster. In order to be effective,
the teacher also needs enough time to plan appropriate activities
for each student.

Multileveled reading materials appropriate for the middle
school student must be available to the special reading teacher. It
is vital that teaching materials be appropriate for this level. A skill
that has been introduced in the primary grades and must be
retaught in the middle grades cannot be introduced with pri-

teaching materials, because materials intended for young
children will turn off a middle schooler.

Special reading classes with trained teachers, adequate time,
small class size, and appropriate materials can make the dif-
ference between success and disappointment in the reading skill
development of middle school students.

INDIVIDUALIZED LANGUAGE ARTS PROGRAMS

Ideally, all language arts classes for middle school students are
individualzied. With individualization, the reading needs of
students at all grade levels can be accommodated: developmental
reading materials are available at all reading levels and un-
mastered skills are developed individually or in small skill groups
instituted for a short period of time

This ideal is hardly ever achieved, however. For a variety of
reasons, including large class size and departmentalization, it is
often difficult to implement a totally individualized program.
Even when such language arts classes are established. it is
sometimes difficult for the teacher to give the low level reading
students the time they need. For this reason, special reading
classes and/or reading labs can complement an individualized
language arts program.

READING IN THE CONTENT AREAS

Although content area teachers cannot be expected to teach
remedial decoding skills, it is their responsibility to develop
comprehension, extend vocabulary, and improve study skills.

29
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Since the reading material of each content area has its own style
and unique vocabulary. content area teachers must develop
teaching methods appropriate to their partwular disciphne

If content area teachers fail to make provismions for students
who cannot decode or comprehend the assigned material. the
students will derive nothing from the assignment and in addition
will develop negative attitudes toward both the subject and
toward reading in general Teachers need to accommodate the
reading differences among students by presenting the subjectin
a variety of ways: multileveled matenals. nonprint matenials, and
class activities such as small group discussions For a thorough
discussion of content areas, see Chapters 5 and o

RECREATIONAL READING PROGRAMS

Recreational reading programs serve many purpuses First,
students develop positive feelings toward reading They are
more likely to feel good about reading of self-selection and self-
pacing 1s 4 part of the program Second, recreationsl reading
gives students practice in all reading skills  Third. students
develop a taste for good hiterature when middle school libraries
make available good preadolescent and adulescent literature
in short. recreational reading programs give students an
opportunity to develop htelong reading habits A program of
recreational reading 1s absolutely essential in o whole school
readirg program

ORGANIZING THE READING PROGRAM

Middle schools may differ from one another in the way they
are organized: therefore, orgamization of the reading program
must differ also. Two hoped for charactenistics of middle school
organization are team teaching and large blocks of tme In
middle schools still using a Jdepartmentalized organization,
teachers can combine the reading p'.ram with the language
arts program. Thus approach reduces the number of students
teachers 1eed to observe and increases the amount of ime spent
working with the students For instance, instead ot seeng 150
students in a separate subject approach. the teacher mignt have
75 to 90 students
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VALUE OF TEAM TEACHING

Team teaching exists when two or more teachers plan
together and work together for the benefit of their students
Teaching teams can be interdisciplinary or oriented to o
particular subject area Interdisciplinary teams have teacher
representatives from all major disciplines, with the team having
complete responsibility for planning and implementing the
tnstructional program for a group of students Subject ares
teams have teachers from a single subject area share students
during a block of time

Advantages of team teaching include

1. Teachers can provide for flewble grouping ~o more
indivsduahzation can occur

2 Teachers can make best use of student skills through peer
tutonng

3 Time can be better utilized so students have the time
necessary for reading instruction

4 Matenals can be shared and thus be availlable to more
students

Middle schools that are orgamized into teaching teams can better
meet the diverse needs of students (Once they have made
decisions about the reading needs of their students. the team
teachers can direct their efforts at meeting those nee s through-
out the school day

GROPING WITH GROUPING

Some teachers feel that they can meet the reading needs of
their students by subgrouping the large class on the basis of
reading ability. Certainly, grouping within the class is superior to
whole class instruction or ability grouping entire classes But
ability grouping of any kind does not narrow the range of abilities
enough to ensure that the individual nceds of students are met
Since many teachers recognize this and also realize the problems
associated with ability grouping, they look for other alternatives.
Some form of individualized reading program is usually the best
solution.
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DIAGNOSTIC/PRESCRIPTIVE ORGANIZATION
FOR THE TEACHING OF READING SKILLS

Numerous commercial and teacher-developed chechhsts of
skills, and accompanying tests, are being used 1n schools The
tests help teachers identify students’ skl strengths and weak-
nesses, and teachers then prescribe . ctivities that will develop
the wdentified skill. Although this approach has something to
offer the remedial readirg teacher, it presents many problems
for middle school language arts teachers

Most of these systems are designed for the elementary
stuient. Hours and hours are required to adminuster tests,
record student profiles, and wnte prescriptions Of course,
muddie school teachers should be famnﬁar with students’ reading
development, but we do not recommend use of areading system.
Too much emphasis on specif skills can result in a fragmented
reading program with too little attention devoted to practicing,
applying. and enjoying reading

SCHOOLWIDE ACTION PLAN

In every case, teachers need to be involved in the development
of an action plan for the improvement of reading If teachers are
\nvolved in the development of plans, they are much more hkely
to implement them. A reading committee should have a wide
representation of teachers and be in constant touch with the
entire faculty. No two middle school reading plans will be alike
because the students, the physical resources, the personnel. and
the material resources are different in each school.

A strong staff development program should be a part of the
schoolwide action plan. Through staft development, teachers
can become more aware of the needs of students and of ways to
meet these needs Together. in covperative efforts, teach-
ers can implement effective reading programs for thesr muddle
school students.
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CHAPTER 3
THE REMEDIAL READERS

Teachers recognize many middle schoo! students are frus-
trated by their inability to read materials appropriate for their
age groun. This group of frustrated readers ofters the middle
school taff one of its greatest challenges

THE CHALLENGE OF THE_REMEDIAL READERS

As 2 ;rou:; remedial readers in the miuddle school display the
racteristics: (1) insufficent decoding skalls, (2)
madequctecommhmuon (3) limited sight word vocabulary, (4)
inability to read silently, (5) poor attitude toward reading. (6)
feelings of "l cannot read,” and (7) poor self-concept

INSUFFICIENT DECODING SKILLS

Many remedial students are unable to decode words in
matenals at or near grade level. There 13 a range of ability here,
from the virtual nonreader to the student who can decode or
call words but not efficiently or with ease

Teachers may be able to Wdentify these difficulties through
standardized tests. However, for zeroing in on specific problems.
a criterion referenced test or a diagnostic reading test should be
used. Informal reading inventories. as suggested br Potter and
Rae', are of tremendous aid 1n pinpointing diffrculties

To determine if students can decode printed material. the
teacher can select a one-hundred word passage and ask each
student to read the material aloud. The student who miscalls no
more than two or three words from the passage will probably be
able 10 decode the material with hittle or no difhcuﬁy. If these
selections are graded, the teachers can determine the reading
grade level for the student. Graded material 13 available from
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commerdial informal reading inventories sach as Sivarolli's#®
or from graded basal reader selections. To determine specific
decoding problems, the student is asked to read orally while the
teacher records the types of errors the student makes, Oral
reading errors or miscues can provide useful information about
student decoding, especially if miscues are analyzed as sug-
gested by Goudmants.

Once teachers determine reading grade level and specific
decoding problems, students can be provided with activities that
help them overcome their general and specific difficulties with
decoding. Spache?! and Burmeister® suggest excellent activities
designed to remediate decoding difficulties.

The following activities are designed for the student with
decoding difficulties:

1. Phrase flash cards — We recommend the use of flash cards
with entire phrases rather than single words so that sight
words can be presented in 2 meaningful context.

2. Writing stories — Provide situations where the student writes
or dictates stories. The words will be meaningful because
the student wrote them, and that interest should motivate
decoding.

3 "Nym" games — Games can be played using antonyms,
homonyms, and synonyms. For example, form small teams
of three students each and ask teams to come up with the
most e\tamples of antonyms, homonyms, or synonyms
during a set period of time. Student interaction aids in
building vocabulary.

4. Prefix activities — Fewer than twenty prefixes comprise over
eighty percent of all words containing prefixes. (Prefixes
used most often include ex, un. in. pre, be, com. and re)
Commercial and teacher-made activities such as matching
games, word sheets, and prefix bingo can help students
practice the use of prefixes.

5. Suffix pantomime — Have students act out different sets of
suffixes. For example, with suffixes the word big becomes
bigger or biggest. Encourage students to use comparative
suffixes in a dramatization. This kind of activity often gives
students a better understanding than written exercises
can provide.
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6. Word ending game — The most commonly used word endings
include ly. 5. od. and ment. Demonstrate how these word
endings are used in context. Blacken out the word endings
in a newspaper or magazine article and ask students to
supply the missing word endings.

7. Word familis = Use phonograms or word families such as
hat, mat, sat. Many programmed materials use word families,
or you can make sliding card slotters, small pizza wheels, or
puzzle pieces. After the students identify the words, ask
them to write stories using these words.

8. Word games — Bingo or other sight word games are often
used. Before deciding if these games are worthwhile the
teacher must consider the time spent playing the game, the
number of unknown words, and the effectiveness of
,the game.

INADEQUATE COMPREHENSION

Some students are able to pronounce words but cannot
comprehend materials written at their grade level. Once teachers
are certain that youngsters can decode a given selection, they
can assess the level of comprehension.

There are several reliable procedures to measure comprehen-
sion. Teachers can ask students to discuss selections they have
read. First ask for an overview of the passage, then ask specific
questions about the selection. The questions should be inter-
pretive as well as factual. If the student can answer at least six
questions out of ten, the material is probably suitable for that
student. If students are having difficulty comprehending what
they read, the teacher should ask: What is the difficulty? Are
students interested in the material? Were they reading the
material for a particular purpose?

Comprehension is a complex area worthy of much attention.
The following strategies are of interest to those teachers seeking
to improve students’ comprehension skills:

1. Listen for the main idea — For students who have trouble
identifying main ideas, teachers can read shurt paragraphs
from content area materials — the social studies book, for
example. Progress from paragraphs where the main idea is
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obvious to paragraphs where the main idea is imbedded.
Reading aloud allows students to hear the ideas and avoids
other reading problems. Students can be asked to read the
paragraph at the conclusion of the exercise. The same
procedure works for finding supporting ideas.

Cloze exereises — Make cloze exercises by deleting one or two
words from a sentence written at the appropriate instruc-
tional level. For maximum effectiveness, choose sentences
from new:gapn articles, comics, and other high-interest
selections. Black felt-tip pen can be used to obscure selected
words when using & newspaper article. If sentences are
retyped, make sure all deleted words are replaced by lines of
equal length. For example: The pitcher ——— the ball
to the third
Multileveled kits — Multileveled kits offer materials on a
wide range of reading rtvels and come complete with
comprehension exercises. Most kits have simple directions
for starting, maintaining, and evaluating students’ progress
in the materials. When using kits it is important for the
teacher to confer with students on the amount of material
read and the degree of comprehension. Many new kits are
specifically designed for students who require low-level,
high-interest material.

Classifying games — Classifying can be taught through
commercial or teacher-made games that help students
identify main ideas. Teachers can start with simple pictures
of automobiles and ask students to classify cars as foreign or
domestic. Students move on to word cards and classify
things like fruits and vegetables. When students can classify
simple objects, they can progress to classifying phrases.

. Sequence activities — Comic strips provide sequencing exer-
cises that are inexpensive and interesting. Cover the comic
strip with clear Contact paper, then cut out each individual
comic picture. Ask students to place the pictures in logical
order. Students may assemble a comic stripinan order that
is different from the original, but so long as the conversa-
tion is logical, the activity has served the purpose of getting
students to think about correct sequence.

. High-interest, low-vocabulary workbooks — Several companies
publish workbooks of this type. Workbooks can be used as




’ hi ’\‘l "y l"l" ’\'lm" ! \

designed or can serve as a springboard to many individual
activities. Activities on single or double pages are more
likely to interest students because they can be completed in
4 short time. One workbook can yield numerous activities,
and if two workbooks are used no pages are lost in
mounting. An answer key should be available for self:
checking.

7. Individual conferences — As with peer tutoring, human
interaction yields high returns in comprehension develop-
ment. A teacher’s questions and reinforcement can help a
student greatly improve thinking comprehension.

8. Peer tuloring — Many students just need to hear other
students explain how they arrived at right answers. By
hearing verbal accounts of ancther person’s ways of solv-
ing or understanding. students can improve their own
comprehension,

9. Small group interaction — Provide opportunities for discussion
and interation. Students’ thinking becomes clearer when
they hear another person’s point of view on selected topics
or issues.

LIMITED SIGHT WORD VOCABULARY

Remedial readers in the middle school often have some
decoding skills but are handicapped by a limited sight vocabulary.
Teachers might become aware of this handicap by listening when
students read aloud on an individual basis. Al' rnately, teachers
may administer an individual sight word list such as the Dolch
Basic Sight Word List” or the Fry Instant Words 0. Tests such as
these can be administered to a group. with the teacher asking
students to circle the listed words as they are pronounced.
However, if time permits, the individual method of adminis-
tering sight word tests is superior.

There are many ways for teachers to help students improve
their sight word vocabulary. Here are a few suggestions:

1. Checkers — Make checkerboards and write a word on each
square. The game is played like checkers, but before players
can place checkers on a new square, they must pronounce
the word on that square.

2. Dominoes — Make word dominoes by dividing index cards
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into two parts and wiotimg 2 word oneach halt Uwe vach
word more than once Play the game hke regolar doninoes,
1o make @ move, students match worde that ate the same

Hingo The game s played ke regular bingo with word
cards divided into twenty-hive sgaares A word s weittenan
each mquare Students wover the word with o marker aw
OMeOne pronounes it

Foothall Make 4 cardboard tootball field with lines
indicating 10 yards, and add o cardboard tootball Make
sight word cards and place them tace up A student who
correctly identifies o word advances the ball 10 varde An
incorrect wdentibication means 4 penalty, so the player goes
bachward 10 vards The play i simular to tootballs the
winner 1» the student who moves Al the way down the

board

INABITLY 1O READ SHENTEY

Some students cannot read silently o do so with difticulty
The alert teacher can spot these students reading aloud very
softly or torming the words with their hps when ashed to read
silently These readers often have problems with comprehension
and of course read slowly Many reading programs emphasize
oral reading. and this may contribute 1o the problem. hildren
receive little, if any, practice in silent reading

How can teachers help students improve silent readiog shalls?
The following techmques have been successtul

Chewing gum — Students who read sottly to themselves or
move their ips when reading ofteo have dithiculty breaking
this habit. Youngsters who chew pum or put a penalan
their mouth are made aware that ther hipsare moving. This
1% a first step to breaking the habit

Books with audiotapes - Listeting to tapes that accompany
books can help students read without moving their hips The
tapes save readers the task ot sounding out the words,
and often subvocalizing disappears

Read. read. and read 1 he best possible remedy s practice
Most students who read often onan independent level stop
reading orally and subvocally
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POOR ATTITUDE TOWARD READING

Middle schoolers who do not read well aenerally dishike
reading. This negative attitude 1s usually bolstered by grading
ractices and the verbal and nonverbal behavior of teachers,
amily, and peers. Informal inventories of reading interests and
reading attitudes can be used to identify these students, who
avoid reading whenever they can It is not easy to help students
overcome poor attitudes, but the following suggestions can be
successful;

1. Work together — Middle school students are greatly influ-
enced by their peers; therefore, having a fellow student
with 4 good attitude toward reading work with a reader
who has 4 poor attitude is very ffective. In most cases a
peer tutor can bring about change much faster than a
teacher.

2. Something fun — Students who are given opportunities to
choose their own reading materials usually choose
materials meaningful to them Offer choices COVEring a
wide range of interest and readability. and ask students to
make their own selections

FEELINGS OF "1 CANNOT READ"

Some students not only have a negative attitude toward
reading but are convinced that they cannot learn to read. Most
remedial readers in the middle school have developed these
feelings. It is a challenge to provide remedial readers with
opportunities for success. You could try these approaches:

1. Language experience stories — Demonstrate to the student that
she or he can read something: ask the student to dictate a
story and then read it back. Students who experience small
successes often enough will soon realize that they can read.
In order to be successful this type of remediation must
occur on an individual basis.

2. Confidence conferences - Teachers need to have individual
conferences with students to convey their confidence in
each student’s learning potential. Many students have been
“bottle fed” so long they are unaware the responsibility for
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learning to read 1o their own UOnee they acvept the respon:
sibility for learning to read. they just may Jdo something
about it

POOR SELF-CONCEPT

Poor readers have difficulty developin healthy self-concepts
because schools and society place such a nmh premium on being
able to read. Many poor readers question their value as human
beings. While there are inventories such as the Coopersmith® to
assess self-concept or self-esteem. sensitive teachers can usually
spot students with a low opinion of themselves. Here are a few
suggestions for helping students improve self-concept

1. Reading with younger students — One of the best ways to
increase students’ self-esteem is to have them help younger
students read. Low achievers can help younger students so
long as they know just a little bit more than the younger
ones. The tutors should experience a surge of self-
confidence because they achieve status with t?w younger
students.

2. Proving your worth — All middle school students need to prove
their worth, but especially those with low self-concepts.
Volunteer activities, in no way related to reading. can make
students feel worthwhile and can have a positive effect
upon reading achievement For instance, you might ask
students to make table decorations for a home for the
elderly.

3. Excellent at anything — Most students in any middle school can
do something well. If students do not seem to excel at
something. it is probably because they have never been
given a chance to do so. The student who can catch fifteen
pennies flipped from the elbows should receive attention
just as the student who can hop fastest on one foot.
Youngsters should have opportunities to excel in non-
academic areas.

4. Chowces make for success — If the only option given students .s to
read a 300-page book, certain students will perform poorly.
If there are many choices, ranging from reading several
short articles to reading an entire book. more stu:enh will
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experience success with the assignment and thus feel good
about themselves

READING APPROACHES APPROPRIATE FOR
MIDDLE SCHOOL REMEDIAL READERS

Middle school teachers can choose among many different
approaches to reading instruction for remedial readers: (1)
individualized reading, (2) language experience. (3) basal reading,
(4) prognmmod reading. and (3) an eclectic or combined
approach.

)
INDIVIDUAUZED READING

In an individualized program students select their own reading
materials and pace themselves. Teacher-student . nnferences
provide opportunities to discuss trade books or other extra-
curricular materials the student is reading. During conferences
they also work on skill development when it is appropriate to do
0. Both teacher and student keep records of conferences. noting
the strengths and needs of the student.

Barbe and Abbott! present many practical ideas regarding
individualized or personalized programs. They emphasize thatin
addition to the actual teaching of reading. a reading program
must develop the student’s love for reading.

Teachers who favor the individualized approach feel its major
strength is that students are reading materials interesting to
them and aprroprmc totheir level Student-teacher vonferences
usually last from three to ten minutes and are scheduled at least
twice per week. The high degree of personal attention given each
student seems to motivate readers and build self-confidence.

One drawback of the individualized approach is the amount of
time required to conduct conferences and keep individual
records. Then, too, many teachers feel they must read a book
before they can conduct a conference. This need not be an
obstacle, however. By scanning the book during the conference,
a teacher can ask meaningful questions about characters, plot,
and setting without having read the entire book.

Although individualized reading is an excellent way to
motivate the remedial reader. the teacher must make extra
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efforts to find reading materiale cany enough yet sulticiently
interesting to hold the attention o, middle schonl students

LANGUAGE EXPERIENCE

T.w language experience approsach encourages students tu talk
about what they are thinking The teacher builds upun vral
language shkills by allowing students to dictate ur write their
thoughts on paper.

Allen! suggests that this approach helps students realize the
interr~lations lz among reading. writing, speaking, listening,
and thinking. A major advantage of the language experience
approach is that the reading materials are meaningful to the
reader since the words are derived from the student’s own
experience. Critics of the approach puint out that since the
reading materials are those written by the reader. there s scant
opportunity to develop new ideas through reading

Although the language experience approach can be valuable,
the priness is quite time consuming if the student cannot write
and therefore must dictate to the teacher [F dictation s
necessary, try using & teacher aide. volunteer, cross-age tutor, of
peer tutor t- record the dictated stonies

BASA! READINCG,

Bas | readers are sets of books contaiing resding selections
graded in difficulty Specific skills are intraduced and sequenced
acording to the philosophy of the writers and editoss The
teacher's guides contain suggestions for teaching and offer a
rationale for the approach Mun: basal readers are accompanied
by workbooks and other supplementary matenials

1f bresl readers are used in a middle school remedial reading
progi 'm, they should not be followed page by page with
accompanying workbooks. Often the basal reader spells failure
for th. - student who has known only failure with basals Students
shoula not be reading from basals used in previous grades, even
though they may be appropriate to the students’ reading levels.

Oral reading of basals is valuable for purposes of duagnosis and
tor sharing. Although some teachers are strong believers in oral
reading, too much oral reading can be harmful. Remedial readers
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benefit most when the ural readers are gannd readers Il poor
readers share orally. they should pracixe firet and read only
short selections.

PROGRAMMED READING

Programmed reading materials present learning content in

small stepe and provide immediate reinforcement of 4 student's

se. An advantage of programmed reading 1s that students

can proceed at their own rates One disadvantage is that remedial
students may get frustrated if their progress is slow

THE ECLECTIC OR COMBINED APPROACH

There is no one best method 10 teach reading to remedial
readers. Teachers who are successful use several methods,
selecting the most appropriate ones for each student

Some say that the eclectic approach is a “cop out” and that
teachers cannot function under this system Granted. it ts not
easy to use several approaches. and teachers must understand
the reading process, be well versed in materialy and approaches.
be proficient in assessing students’ needs. and be organized in
managing materials and records.

A teacher using an eclectic approach uses one or more
approaches best suited to the learning style of a particular
student. For example, the teacher observes that Sarah. a
remedial reader, does not seem to be making much progress with
a programmed reading approach. so the teacher decides to try o
combination of language experience and individualized reading.
These two approaches, along with peer tutoring, prove to be
very effective.

Several variables influen: : the numberofarprouhu used (1)
the learning needs of the students, (2) the quality and quantity of
materials available to the teacher. (3) the management skills and
expertise of the teacher, and (4) the number of students in the
class. Teachers need to remember that differences smong
remedial readers are probably as striking as differences between
remedial and accelerated readers. and therefore they shoukd
exercise caution in assessing remedial readers and implement-
ing instructional strategies. Experience. interest, and staff de-

¥ EN



m BHEATHNG, INSERLE TRON IS FEIE NTHRE S fewn

velopment help teachers becume mure cunfident in theis ability
1o use the eclectic approach

Attitude i important, too | vschers peed 1o be un guard
against their own negative thoughts that students cannut or
will not read. When teachers beliove that students cannot learn
10 read, their suspicions will probably be confirmed Remedial
readers have failed often and they need teachers whe believe that
they will succeed Teachers who perceive remedial readers In
positive ways are headed in the right ditection While teachin
expertise is important, caring and enthusiasm are equally wtur



CHAPTER ¢
THE ON GRADE LEVEL READER
AND THE ACCELERATED READER

On grade level readers are thuse students who have hittle
dmm‘ty reading materials typically aimed at their current grade
lovel. Accelerated readers are excellent readers, c 'mpetent with
materials designed for students in grades higher t han their own
Though both groups still have reading 5. many times these
on grade level and accelerated readers become lost in the crowd
because their reading abilities seem in step with grade level
reading demands

The on grade level and accelerated middie school readers have
few or no problems with the exception of some new and
difficult words or proper nouns. Since these students have no
serious problems with comprehension, it is difficult to identify
their specific strengths and weaknesses However both groups
w some direct reading instruction aimed at meeting the

ng needs. (1) need for better comprehension. (2)need for a
wider and more varied vocabulary, (3) need for improved study
skills, (4) need to increase flexibility of rate. and (3) need to do
more recreational reading

NEED FOR BETTER COMPREHENSION

Readers who have excellent decoding shills may sell ex-
perience difficulty comprehending Middle schoolers need to
comprehend at three levels: literal, interpretive. and evaluative
As one teacher put it. students need to be able 10 read the line.
reed between the lines, and read beyond the lines Students who
are accustomed to literal or factual Questions may havediffic ulty
answering questions at the interpretive and evaluative levels
For idess about various levels of questions. see Sanders'®

Teachers can use several methods to determine the com-
prehension abilities of on grade level students They can have
students read a selected passage and then ask them questions
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wiitten at each of the thiee levela Fusther of tea ket wirh
hiow s students will be able to comprehend 4 partn ulat
testbonk. we recommend they cousetru b and administer 3 hose
teat 1SeeC haptor 8 for further infotmation regarding thie teat !

T improve comprehension of on grade level and avielerated
teadern yous might try one or more ol the s tivibes wnthned
below

1 Atalnlevelnd  Lite Multdeseled hite are avnlable hue
developmental 1eading programs at the muddle ahool level
studente at difterent levele can work oo materiale From the
wame bt Teachers should ervervee vaution with bita o
ctsure that students do not bevome boeed

Compochenaion folder ainitities Teahets can mabhe inespen
wve and effective activities by mounbing interesling arty lea
ot short stories from pewspspers ot magannes n hie
tohlers Inddude cands wath gquestiuines aboul the arled e
bile tolders store eanly. are durable and are o Rannd
investment in time and eftort tor the muddle sobool e s LY

A Comprehe ion tudd cands Teachetsoan obtain tash cardethat
contain highointerest, luw vinabulacy stores and questions
about the stones Theer carde may be used with paits ol
students 1o heep interest high Trachers can make thew
ow achivity ards for somprehenson by pashing 4 story on
2 vard and wrniting several questinne about the atory

tw

4 Newapaper main rdea Runt ¢ house antereshing nesw s ilems
trom newspapers and ash studenta o umbetlipe the mamn
Weas in each patagraph Severslonpiez ol the same issue ]
the newspapet pros e envugh materniale tor asmeadl group
A hivaly

NEED FOR A WIDER AND MORE VARIED VOCABULARY

On grade level and accelerated students often need Loancresse
their reading vixabulary and add 1o the tuhness of thew
language Limited vacabulary can be the result of 4 bome
environment where vinabulary 1s meager and where parents Juo
very lhutle voluntary reading  Trachers can assess students’
vocabulary by observing their wriing, by hstering 1o their oral
language. and by being aware of ther sbility to define words
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Inatrus thinal eiratogion deagnmd 1o improve vos dbulary indude

L

Finding multiple meanings - Students 1ahe vimple worde such
asrige hnd and iy and write as many meaninge for the
wurde as they can Allowing studente 1o work mﬁt o buddy
w 8 goud systom After the students have listed multiple
meanings for the selecteod worde they can list ther words
with multiple meanings

Adw i braimiprming - Students think of all the adjectives
that are related to certain noune, such e dog oy of timeen
Students work in pure and needn't detend their chokes
Cingunain haikn 1anta ood dumants - All o these creative
forme of poetry are useful in developing vocabulary (Mt
language arts methads boohe have detailed dew Fiptions of
these writing forms ) Weiting these types of poetry may be
o group effort Triads, for instance. can be composed by s
small group

Alphabyt brasnstsrming - Students go theough the alphabes,
writing the firet words that come 1o mind for each letrer of
the alphabet Students can work in pairs of in threes, and
the rules can vary Forinstance. students can see how many
times they can proceed theough the alphabet in o Hfteen:
minute perind. of they can list three words for each letter
ot tecord only five-letter words

Maling words -~ An old party game that works with middle
schoolers involves giving students letter combinations and
ashing them 10 form a» many words as they can from the
combination  Be sure the seed word contans enough
vowels 80 that several words can be spelled from it Vary the
rules 1o allow students to add letters o form new words. of
testet students to words of three or tour lettens

AMypiery words - Form the class into several groups and
instruct each student within the group 1o browse through ¢
magazine to find three words new 10 them that they think
ne one elee in the group hnows The student writes each
word on a separate card Ductionaries should be available
Each student will show one card 10 the group 1o see of
anyone in the group hnows the word After the meaning s
cheched in the dictionary. the next student presents a card
A pownt i given for each known word
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7. Crossword puzzles — Crossword puzzles from the newspaper
or from puzzle books can provide an excellent vocabulary
exercise. Many students enjoy composing their own
crossword puzzles to be used by other students.

8. Synonym fun — Students look up ten common words in the
thesaurus and then write a silly story using the more
difficult synonyms for those words. Students can work in
pairs and share their stories with another pair of students.

. Obsolete words — Students make lists of words no longer in
use, getting tips from parents and other adults. Alongside
these obsolete words, write words that are commonly used
in their place today. This is a good team activity and
stimulates much interest in vocabulary development.

10. Listing sexist words — Middle schoolers enjoy finding those
words in their vocabularies based on the word man, for
instance. Students today are aware of sexist language and
many delight in making lists.

11. Regional or dialect dictionary — Students enjoy developing
dictionaries of words common to one particular region or
dialect. Every part of the country has words that are unique
to that region. Middle school students can usually think of
sgme words, but this is a good activity in which to involve
adults.

12. Slang dictionary — Middle schoolers love slang and are usually
delighted to have the opportunity to develop a slang
dictionary (It is important to emphasize the difference
between slang and profanity.) This is a good small group
activity.

)

NEED FOR IMPROVED STUDY SKILLS

Students must acquire study skills if they are to become
independent learners. Major tasK areas include locating informa-
tion, organizing information, and using graphic aids. Within
these task areas are included several specific study skills — for
example, using an appendix, using an encyclopedia, and using
a glossary. -

Many middle schoolers who read without serious problems
desperately need to improve their study habits. Teachers can
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determine if students possess good study habits by observing
their work and by administering informal inventories con-
structed to assess skills in this area. Helping students analyze
their current study habits is a first step toward developing good
habits. The following inventory helps students identify present
habits and indicates to the teacher and the students student
learning preferences. The inventory can be modified to meet
particular needs by including or excluding certain items.

STUDY SKILLS INVENTORY
HOW I LIKE TO STUDY

Like Not
Me Like Me

I don't like to check my own work.
. I study best in the morning.
I like to choose my assignments.
I like assignments that | do myself rather
than those done in a group.
I like writing but I don't like reading.
I like daily assignments rather than
week-long assignments.
7. | wait until tiie last minute to finish my
assignments.
8. | enjoy drawing,.
9. I don't plan my work very well.
10. I study best at night.
11. I like to finish my work on time.
12. [ don’t like to use the library.
13. I like to make things as part of my
lessons.
14. I want to finish my work at school.
15. I would rather work in a group than
work alone.
16. | study best in the afternoon.
17. 1 can find anything I want in the library.
18. I like to check my own work.
19. | organize my time well.
20. [ don’t mind reading but | hate writing.

W N =

o w
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There are many ways to teach students good study skills.
Experienced teachers have had success with these methods:

1. Fun with following directions — Students work in pairs to write
directions for simple activities such as making a paper
airplane. After students complete the writing, they ex-
change directions with another pair of students and carry
out the directions. This exercise helps youngsters learn to
follow printed directions on packages, instructions included
with kits, and step-by-step science experiments.

2. Oral note taking — Some students have difficulty deciding
what ideas should be written down when making notes on
written material. A good exercise starts with the students
reading a few simple paragraphs aloud. After discussing
what the students think is important for note writing, they
write their ideas on the chalkboard. This note taking
activity is followed with a written activity.

3. Library orientation — Many middle schoolers need to become
more aware of the resources of the school library in order to
fully utilize its facilities. The content of an orientation
session will depend upon the knowledge and experience
that the students already demonstrate. Avoid lecture
sessions; it is usually best to follow a brief introduction with
exercises that require students to actually find information
or practice other library skills. For instance, to teach the use
of the biographical dictionary, ask students to find several
actual biographies. Many librarians will prepareinteresting
exercises.

NEED TO INCREASE FLEXIBILITY OF RATE

It is important that readers are able to read different materials
at different rates. Many on grade level and accelerated readers
read all materials at the same rate rather than adjust the rate
as appropriate. Teachers need to provide opportunities for these
students to gain flexibility in reading rate. The observant teacher
can determine whether students vary reading rate to fitthe type
of material and the purpose for reading.

Two strategies have been shown effective in speeding up
reading rate:
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1. Speed reading devices — Teachers might use devices such as
tachistoscopes, controlled machines, and reading pacers.
Tachistoscopes present printed materials for brief periods
of time. Controlled machines use projectors to project
reading materials at varying speeds. Reading pacers have
extensions or arms that move over a printed page from top
to bottom at different regulated rates.

2. Timed exercises — Teachers might select passages and time
students to determine reading rates. Students can then
work to improve their rates on these passages. Speed can be
charted on graphs so students can see their progress.
Teachers need to be sure that comprehension levels are
maintained as speed increases.

NEED TO DO MORE RECREATIONAL READING

It is important for students to appreciate and enjoy good
literature. Just because on grade level and accelerated students
are able to re- 1 does not mean that they will read for pleasure.
Why not? Perhaps they are kept busy reading assigned materials
or have no adult models who read for pleasure. Some may be
turned off because they have to write or give book reports on
everything they read.

Teachers may discover students’ recreational reading habits by
asking them to complete appropriate inventories; however,
caution should be exercised here since some students will
respond the way they think teachers want them to respond.
Observing students’ reading habits and discussing with them
books that they have read usually yields the best information.
Refer to Chapter 7 for strategies that will help teachers increase
the amount of recreational reading done by their students.

READING APPROACHES APPROPRIATE FOR ON GRADE
LEVEL AND ACCELERATED READERS

We believe developmental reading instruction is necessary for
on grade level and accelerated readers if their reading potential is
tobe fully realized. Of course, these readers do not need the same
amount or type of reading instruction as remedial readers, but
many are still in need of some instruction. We are not advocating

11
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a basal reading series or any other specific approach; however,
we believe that reading instruction should occur several times
per week, depend:i-g on the needs of the students. It is best to
designate instructional time, because unless time is allocated for
an activity it often does not occur.

A developmental program is one where attention is given to
the development of reading in a planned and systematic way. The
program will not be the same for all students zecause their needs
are so divergent. Some approaches appropriate for the on grade
level middle schooler include individualized reading with trade
books or basals, and an eclectic or combined approach. For
accelerated readers, basals are not appropriate.

INDIVIDUALIZED READING

Please refer to Chapter 3 for a discussion of the individualized
reading approach. This approach is well suited to on grade level
and accelerated readers since motivation is high and growth is
thus facilitated.

Chapter 3 also contains a section on basal reading. Teachers
can use basal readers with on grade level readers, but students
should be allowed to self-select and pace themselves through the
literature selections. The teachers’ guides provide helpful ideas
for teaching students who have demonstrated particular needs.

ECLECTIC OR COMBINED READING

The eclectic or combined reading approach is discussed in
Chapter 3. Of course, the methods used w .n on grade level and
accelerated readers are different from th ;e used with remedial
readers. Teachers match student nve.s with appropriate
materials, so that no one approach or mate *.lisused exclusively
with all students. The number of approaches . ..d materials in use
depends upon available resources, student needs, teacher ex-
perience, and so forth.

READING IN THE LITERATURE PROGRAM

In some middle schools the only material available is the
literature textbook, and some teachers try to meet students’
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reading needs through the literature program. Although the
teaching of literature can be a valid approach to the teaching of
reading, sad to say it often is the only reading instruction some
students receive. Teachers need to be certain that students can
read the literature textbook. Do not assume that all selections
are on the same reading level, since level of difficulty can vary
from one selection to the next.

When using the textbook, teachers need to observe students’
reading behaviors, note needs, and provide appropriate instruc-
tion to meet those needs. Proper use of questioning techriques
can improve comprehension. The literature book, if used
properly, can help develop students’ vocabulary, spark interest in
certain topics, and facilitate recreational reading in those areas.

IN CONCLUSION

Teachers must challenge on grade level and accelerated
readers and be challenged by them. Teachers need to “take the
ceiling off” and let students progress at their own rate. But
teachers cannot remove the floor. In other words, there is a
continuing need for reading instruction if students are to make
progress and become better and better readers.

1



CHAPTER §

READING IN THE BIG FOUR —
ENGLISH, SOCIAL STUDIES,
SCIENCE, AND MATH

Students make much progress between the recognitiont of
their first word and the time they become a mature reader. At -
each step along the way reading instruction should be different,
with goals and activities tailored to accommodate students’
changing needs and interests. Many middle school students are
making progress in reading, but most still need help in becoming
mature readers.

It is frequently said that every teacher isa teacher of reading.
Of course, each content area teacher needn’t be a teacher of
reading in a remedial sense. But content area teachers need to
understand the reading process and be able to note students’
strengths and weaknesses as readers. Also teachers need to pre-
sent printed materials in such a way that students understand
the content presented and can grow in their reading avilities.

Reading in content areas is a big mystery to some teachers. It
needn’t be. Reading instruction here as elsewhere is based on
good common teaching sense and able teachers have been and are
already doing many of the activies recommended here. While
Miss Gertrude Horst (one of our favorite history teachers,
retired) and thousands like her may not be able to give names to
the activities discussed here, she and other teachers were in fact
making these activities a part of daily teaching long before it was
vogue to do so. Miss Horst. a bright and caring person. exhibited
common sense and great sensitivity tothe needs of students, and
these attitudes guided all her teaching practices.

Content area teachers are the best “teachers of reading” for
their own subject areas because of the following characteristics:

1. Their enthusiasm for the subject sets 3 purpose and helps
motivate students to read the matcrial.

2. Their understanding of the content enables them to
identify the key concepts students should learn from the
printed materials.
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3. Their knowledge of the vocabulary helps facilitate students’
vocabulary growth.

4. Their awareness of resources to use in teaching the content
provides alternate ways to help students learn.

SKILLS OF CONTENT AREA TEACHERS

To do a good job, content area teachers need to possess eight
skills related to reading. Teachers should be able to —

1. Use successful techniques for teaching vocabulary in their
own content area.
2. Assist students in improving comprehension.

3. Determine if students can comprehend reading materials,
using procedures such as the cloze.

. Assist students in becoming flexible in their reading rates.
."Guide reading assignments.
. Assist students with study techniques.

. Determine the reading level of a book using a formula such
as the Fry Readability Graph.

. Accommodate the needs of remedial readers in the content
area.

N e

[+ ]

SKILL ONE: USE SUCCESSFUL TECHNIQUES FOR TEACHING
VOCABULARY IN THEIR OWN CONTENT AREA

Teachers are generally expert in the specialized vocabulary of
their own content area, and therefore they are the best ones to
teach that vocabulary. Asking students to do pencil and paper
type activities is not a satisfactory way to extend vocabulary, nor
is it helpful to assign fifteen or twenty isolated words each week.
Vocabulary growth is best accomplished within the context of
each content area. Students’ reading vocabularies are limited by
their previous word range. To build vocabulary, teachers can
provide opportunities for students to experience new concepts;
to add to their awareness of vocabulary teachers can use new
words and encourage much verbal interaction.

Because students’ vocabularies differ so greatly, content area
teachers will find it impossible to teach every student every word

13
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in a particular reading assignment. Before teaching any new
words, teachers should determine which words are not known
by a majority of the students. A simple test in matching vocabu-
lary can help here. Be selective and choose only those words
necessary for understanding. Proper nouns or foreign words
which students will seldom encounter in their reading should
receive less emphasis.

There are several categories of word. that students often do
not know:

1. Words used in speaking but not in reading
2. Words with geographic meanings

3. Words with scientific and technmical meanings
4

. Words of a general nature that take on aifferent meanings
in different content areas

S. Words that have ambiguous meanings
6. Words that are obsolete.

Students learn vocabulary in many different ways, just as they
have individualized styles for learning other inzormation. It is
the responsibility of the content area teachers to help each stu-
dent develop a strategy that meets that student’s needs.

SKILL TWO: ASSIST STUDENTS IN IMPROVING
COMPREHENSION

One of the primary goals of education is to develop students’
thinking processes. Teachers should keep this goal in mind as
they work to produce independent learners who can comprehend
and evaluate what they read. Comprehension of printed mate-
rials is a thinking process, and as students mature in their
thought processes they display greater reading comprehension.

Reading comprehension can be described on three or four
different levels:

o Literal level — The lowest level of comprehension is con-
cerned with recall of facts, sequenc 2, enumeration.

¢ Interpretive level — This level goes beyond the literal level.
The reader makes generalizations, see relationships such as
cause and effect, makes comparisons.

4y
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® Critical level — At this level, the reader evaluates and judges
information. The author's presentation, accuracy. and
truthfu'ness are examined.

® Creative level — The reader becomes involved with the
author’s information and integrates it into his or her own
thinking.

Content area teachers can help students learn to think and
com at the various levels. Too often, the questions
teacners ask and the activities they assign, both written and oral,
are at the literal, fatual level. Good teachers work very hard to
structure questions and develop assignments that will encourage
students to think interpretively. critically, and creatively. All
middle school teachers need to examine their own questioning
skills and work on the art of higher level questioning.

An important part of comprehension is learning to identify
main ideas. Often the teaching of this skill is left to the language
arts teacher, when in fact each content area teacher should be
working with students in this regard. Teachers often assume
that students have learned how to locate main ideas early in their
reading instruction. They forget that the skill must be refined as
students move from easier to more difficult reading material.

Students’ abilities to outline and summarize — to read
effectively and organize the ideas they read — are dependent
upon their being able to identify main ideas. Workbook exercises
are not a particularly good way to teach this skill because
students may still have difficulty transferring the skilltocontent
area reading. Instead, let students practice finding the main ideas
in paragraphs taken from regular content area lessons.

SKILL THREE: DETERMINE IF STUDENTS CAN
COMPREHEND READING MATERIALS

How do content area teachers determine students’ reading
strengths and needs? Chapter 2 contains a section on this
subject; however, some of thec methods mentioned there are
more appropriate for language arts and reading teachers. Any
information about students’ reading abilities should be reported
to the content area teachers on forms similar to the ones
suggested in Chapter 2. To be effective and useful, the form
must be simple.

Cn
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Cloze Procedure

The clnze procedure 1s one method of Jetermining whether
students can comprehend certain written material Bormuth'®
developed this procedure which can be administered easily and
provides valuagle information To develop a dlose test. the
teacher selects a representative passage of 250 words from a
textbook (or similar material) and types the passage deleting
every fifth word and leaving blank spaces of equallength for each
deleted word. Each student receives a copy of the passage and s
asked to fill in the blanks. To be correct the student must supply
the exact word deleted Each correct response counts for two
percentage points. To determine the student’s reading level tor
the passage, use the following scale developed by Bormuth

58 - 100% «orrect -~ Independent level
44 - 37% orrect - Instructional level
0 43¢ orrect -- Frustration level

The beginning of a cloze passage might look like this
Each year there are (1) vrevodiles on the tace

2) " _the earth The Amencan (3 s one
of 21 (&)t estimated that (57 have
been -~ ewstence  fc) 200 mullon years There

(7. laws to protect the 8¢

Before Cheching Comprehension

Students cannot comprehend printed materials it they cannot
decode the words Teachers need to be sure students can decade
before assuming there 1s a comprehension ditticulty A pro-
cedure for determiming whether a student can Jdecode was de-
scribed in Chapter 3 Brietly, on a one-to-one basts, the teacher
ashs a student to read orally brom a 100-word passaxe selected
from a textbook The teacher keepsarecord ot words the student
muscalls, and this gives a valid indication ot reading level

0 words missed — Independent level
1-4 words missed - Instructional level
5 or more words misse - Frustration level

If students are at the independent or instructional level, they

.)1
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can decode the material. If they score at the frustration level, do
not expect them to succeed with that bos-'.

SKILL FOUR: ASSIST STUDENTS !N BECOMING FLEXIBLE IN
THEIR READING RATES

Mature readers do not rea every word. Reading every word
makes for a slow and ineffic.ent reader at the middle school level.
Middle school students need to learn to adjust their reading rates
to the material and according to their purposes for reading.
Content area teachers can help students become aware of ways
to increase or decrease reading rates:

® Sanning — Reading to find an answer in a passage

® Skimming — Reading to gain an impression of the content

® Rapid reading — Reading for the main idea(s)

® Study resding — Reading to gain famiharity with content in
text s or similar material

® Careful reading — Reading to analyze as in math problems or
scientific formulas.

Students should learn to ask themselves the following
guntiom to determine how fast they should read: (1) How

ifficult is the material? (2) Why am | reading the material? and
(3) Hov much do | already know about the content? Middle
s;?o - »valuate reading maternials in this way are more
efficies. - cun.

SKILL FIVE: GUIDE READING ASSIGNMENTS

The guided reading lesson or dicected reading activity are
essentially the same and are designed for students who read at
their instructional level, not for those at the independent or
frustration levels. Usually the procedure is used with small
groups or with whole class reading assignments since it is
difficult or impossible for a teacher to spend so much time with
an individual student. The steps for a guided reading assignment
are as follows:

1. Build up the students’ range of experience so they can
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understand the material and will be motivated toread it. By
asking students questions about the content. teachers can
uwmy determine if students can relate their past ex-
periences to the subject. If not, experiences can be provided
through films, records, discussions, resource people, field
trips. and the like. New vocabulary can also be presented at
this point. Teachers can decide how many new words to
present and plan to use a vaniety of methods for teaching
vocabulary.

2. Set the purpose(s) for reading. A study guide or special
study technique such as SQ3R can help students clanty
their purposes for reading. (SQ3R is descnibed on page 56 )
Teachers may need to focus on rate adjustment 1f stu-
dents seem to have difficulty with rate

3 Ask students to read the assignment silently. with or
without the teacher. Because students read at home. at the
library, or elsewhere, teachers need to discuss with them
the optimum conditions for silent reading

4 Develop discussion and other follow-up activities in the
classroom. If reading assignments are seldom discussed 1n
class. students often do not read with a sense of purpose
(Teachers who use good questioning techmgues <an
stimulate students to reach higher levels of comprehen-
sion ) In-class activities can include oral reading, of short
passages that relate to questions, oral reports, anddrawing
or constructing representations of scenes or concepts from
the material.

s Encourage the reader to go bevond the originai assignment
and read widely on the same topic or in related arcas This
step s limitedonly by teacher and student motivation. Most
reading assignments lend themselves to extended reading
activities.

To better understand the recommended sequence for aguided
reading assignment, consider the example ot Mrs Walker's souial
studies class. The group is studying mountainous regions of the
world, and the reading assignment focuses on the Pyrenees
Mountains that separate France and Spain.

1. Other than a knowledge of the Eiffel Tower, the wine
industry, and France’s involvement in World War Il, the
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students have no concept of the terrain of France They
know even less sbout Spain, and what they know centers
around bullfights and King Ferdinand and Queen lsabella
The group has some prior knowledge of mountains 1n
general, having seen some documentaries about mountains
in Colorado, Wyoming. and Alaska.

Mrs. Walker quickly realizes that she must develop a lot
of background before these students can understand their
reading t. She prepares a slide program that deals
with the Pyrenees Mountains. A middle school teacher who
has traveled extensively in that area is asked to speak to the
class about her travels. Mrs. Walker reads aloud s short
story about life in these mountains The new vocabulary 1s
30 extensive she prepares a study sheet with words and
definitions for the students’ easy reference
. Since Mrs. Walker regularly uses the SQ3R method to
assist students with their studies. no explanation of it s
necessary. The students survey the material and develop
questions. They are highly motivated and clearly under-
stand the purpose for reading the matenal

. Students complete the silent reading outside of class They
comprehend the material quite well as a result of all the
advance preparation.

. Since reading comprehension level 1s high. class discussion
is lively. In one activity Mrs. Walker selects questions
formulated during the question part of SQ3IR and asks
students to find and ruﬂ aloud the passage that contains
the right answer. Mrs. Walker’s skillful questioming en-
courages analytical and evaluative thinking throughout the
discussion. The border between France and Spain becomes
s0 real for students that several draw pictures and make
murals of the region. One student writes a shepherd’s
diary. and two students write crestive stones about border
con’Kicu. One girl brings to school a sweater made from the
wool of Pyrennes mountain sheep. Mrs Walker is pleased at
these evidences of students’ understanding.

. The interest in the Pyrenees Mountains does not fade. but
continues as students study other border regions around
the world. References to the I'yrenees are made 1n subse-
quent discussions. and related news items are shared When

3!
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the class studies poetry, at a later date, the students lotate
poetry inspired by the Pyrenees Mount e

SKILL SIX. ASSIST STUDENTS WITH STUDY TECHNIQUES.
SUCH AS SQJR

There are numerous study «chniques that give students an
organized way to get the n. st from what they read. Middle
school students can profit from study techniques, and tcachers
who use these techniques feel they improve students’ under-
standing of textbook content.

One rather simple technique is the SQ3R (Survey, Question,
Read, Recite, and Review), developed by Francis P. Robinson!®.
Teachers can follow the technique as described below, or modify
it to suit particular needs.

o Survey — The student reads to get an idea of what a chapter
or section is about. Usually the introduction, the summary.
and the first sentence of each paragraph are read carefully.
Students are encouraged to glance at any pictures or graphic
materials. As a result of *his quick glance, the student begins
to develop a purpose for reading the selection.

o Question — The studint develops questions from chapter
subheadings by changing the subheadings into questions.
Students should formulate no more than three questions for
each subheading. This may sound like a difficult step, but
many content area textbooks are organized in such a way
that it is easy to accomplish this procedure.

o Read — Students read the content to find answers to the
questions they have developed. Since their questions corre-
spond to subheadings, .t is easy to locate the answers.

e Recite — Students restate the content in their own words
after they find the answers to their questions.

® Review - Students can review, either orally or in writing,
each section of the chapter. Again students are thinking
about the answers to questions formulated in Step 2, and
additionally, any other information found in their reading.

We offer one word of caution about using a study technique
like SQ3R. The first time around, students may become,

)
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discouraged because it takes so much time to use the method To
minimize this problem, teachers might suggest students bexin
with short chapters or portions of chapters. Furthermore,
students should be encouraged to develop their own study style
by adapting any study t«‘\nt ue to meet their own needs,
Students should not be required to hand in formal assignments
based on study techniques since these methods are designed
for their own benefit Brief, sketchy questions and answers may
be sufficient.

SKILL SEVEN: DETERMINE THE READING LEVEL OF A BOOK
WITH A FORMULA SticH AS THE FRY READABILTY GRAPH

Content area textbooks are sometimes written at a high-r
level of readability than that indicated by the publisher. For this
reason teachers need to determine the reading level of textbooks
before they purchase or select them for student use

Therc are numerous readability formulas in use. We recom-
mend the Fry!! Readability Graph, included on the following

page.

SKILL EIGHT: ACCOMMODATE THL NEEDS OF REMEDIAL
READERS IN THE CONTENT AREAS

Most teachers are aware that they need to plan for the
remedial readers in their classes, but it is not always an easy task.
Some of the students (the poorer readers) cannot read the
textbook and other materials used in their class. This problem is
magnified because many content area textbooks are w:itten as
much as two ar three notches above the grade tor which they are
intended. Thus the textbook is out of reach or verv difficult for
not only the remedial readers but also for many © grade evel
readers. To be effective, teachers need t know the actual
readability levels of materials they use, and the. need to assess,
through such procedures as the cloze, each student’s ability to
read and comprehend the materials.

Of course, content area teachers cannnt assumec the rule of
remedial reading teachers. However, contert area teachers can
proviae alternate ways for remedial readers tolearn the content
Parallel textbooks written for the low level readers may be
available. A suggested list of materials parallel in contet, but
written at a lower reading level, is found in the teache: s edition
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GRAPH FOR ESTIMATING READABILITY®
By P dward Fry. Rutgers University Reading Center,

New Hrunswich, New [ersey
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Directions

L rample

Readabilit

Randomly select three 100-word passages trom a
book or an articde Mot the average numbes ot sylla-
bles and the averape number of sentences per 100
words on the graph to determime the grade fevel of
the matenal Choose more passages per book at
great variability s observed. and condlude that the
book has uneven readabilite Few books will fallin
the pray area, bat whenthes Jdo. prade fevel scores
are invabd

Syl.ables  Sentences

1st Hundred Words 124 oo
and Hundred Words il 55
3rd Hundred Words 14 o8
AVERAGL 141 o d

7th Grade Gee dor plotted on graph)

*For turther intormation and validity data s the Apnt Joes [ 0 Dewding
and the Narch 1909 owimg Lo e
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of some textbovks Some teachers tear apart lower elementary
level textbouks and reconstruct them into mini-upits Other
teachers have rewritten textbooks at a lower readability level,
however, because of the time involved, it 1» unreasonable to
expect teachers to undertake this job unless they are paid for the
extra work. Some teachers read textbooks onto audiotape or
record someone else reading the textbook.

It is important to remember that low level readers. who work
in materials different from the better readers, often teel o stigma.
Toachers need to do everything possible to minimize these
negative feelings.

SPECIFIC CONTENT AREAS

The following discussion deals with several reading issues as
ther relate to specific areas of the curriculum  See the
Bibliography for additional suggestions of books that focus on
teaching reading in the content areas

SCIENCE

Even when science is taught in a laboratory environment,
students need to refer to their science textbook. Inurdertoread a
science text, the student must be able to handle the specialized
vocabulary, follow directions, read graphic aids, visualize content
from the printed page, see cause-effect relationships, and
understand various scientific writing patterns

Preparation is very important here. Students cannot under-
stand written material iFthey lack the necessary background
experience. For some units of study, the actual preparation or
building of background experience may take up more tme than
the actual reading.

Science teachers often use a guided reading activity format
when they make reading assignments Science materials contain
much specialized vocabulary; teachers need to be selective and
teach students aly thuse words essential for understanding
the content.

Science content often includes figures, mathematical quota-
tions, ur directions, and students are expected to make general-
izations and understand details. Reading rate is usually slow;
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however, this varies accordng to the writing style, the leatners’
tamilianity with the matenial and the purpose for reading
Acvording to Robinsonic. siv main patterne of writing are (1)
enumertion, (2) classification, (3) generalization, (9 problem
solving, (§) comparison vr contrast, and (0) sequence Munt
students, indduding good readers, need assistance in identitying
these patterns. Science teachers can help students get the mont
out ot their reading asmignments by providing  neccusary
background information amrby guiding svientitic reading

o Enumeration - Many facts are hated with few cues to the
reader as to main ideas and subtopies Oathming and other
activities will help the student isolate the topic, subtopic, and
details

o Classihiation - Topics are usually divided into parts with
subtopic- requiring students to determine similanities and
difference  Students often hind it helpful to make charts.

o Generahzation — The main wdea v presented along with
subtopics that support the main idea Students should look
for the main idea at different places in the paragraph

o Problem solving - This pattern can take ditferent forms (a)a
solution following in the form ot hypothetical solutions, (b
no sulution, (©) a solution, (d) a question and a solution
Students should learn to dentify the problem before finding
tive solution

® Comparison vr (ontrast Ideas are precented through com-
parison and contrast Although these two patterns are
closely related, students usually do not have a problem
differentiating between them. Readers can refer back to
information given in preceding paragraphs to better under-
stand the contrast or comparison

® Sequence - A progess or experiment s v\pl.unvd in steps
Students usually need to be encouraged to read slowly,
stniving to understand each stepn turn

MATHEMATICS

Math books are often written by mathematicians unaware of
the reading levels of students who will use the buok. Too often

)
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much of the written material s beyand the reach ol many
students For example, aseventh xrade math text may be weitten
at a tenth grade level, making it out ot reach for the on grade
level reader

Math texts present other problems as wel:  ore than one
symbol system is being used, since the languag: '+ mathematice
consists of math numerals, words, signe, and letters In addition,
math texts do not provide the contextual «lues present in
traditional expository writing.

Students who can read mathematus textbooks with some
success dluplag the following skills: they know math symbols and
vocabulary, they are precise in reading. they can follow direc-
tions and understand visuals, they are able to visualize, and they
read analytically.

Mathematics vocabulary presents a real challenge because of
the technical words unique to mathematics and because many
general words such as power. root. and product take on Jdifferent
meanings in math. It is the responubility of mathematis
teachers to teach these special words since their meanings are
unique to that subject. Through observation and informal
vocabulary inventories teachers can determine which students
need extra help with vocabulary. Teachers need to hel pupils
develop a background of experience, and gunded rmo.rmg ac-
tivities can be especially appropriate. Study technmiques such as
SQ3R can also be used.

Math probably requires more rereading thin any other
subject. Students must read slowly. intensively, ard precisely
because of the special symbols and unique syntax ()rmursc
materials dealing with the history or the future of m.thematic-.
are usudlly written in an expusitory style and can theref re b s
read at a i’;ner rate.

Robinson'® has wentitied three patterns of eng o
mathematics: concept developmens, priraple develog ment, and
problem solution.

o Concept development - Presents opr tticonal mathem tical
concepts needed to sowve prodlems. St adents must learn to
observe all elements in the passape and reread  -hen
necessary.

® Principle development — Presents a series of muat! ematical
concepts from which students develop generalis, Lions.
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They must develop the generalization betore they can wilve
the problems A with concept development. the student
must read carctully, observe 4 | elements, and reread when
neeRnary
o Problrmsalation  Presents problem exertises for students to
wive Thomas and Rabinsan (Improving Reading in 8 oery ¢ luse
pp Me-M7) detail seven steps that help students read
prnblem-mlvmu writing patterns
Step t - Read the problem thoroaghly. asking,’ What i
thie all about?”
Gt + 2 Reread the problem askim, What am Lo tind
here?”

Step A Ask yourselt” What tacts ate piven?”
Step 4 Next, “What s my plan ot attack?
8

Step Fstimate the answet

Step ¢ Carry out the operations
Lo d
/

Step Chedk your work

Reading 1 a part of a mathematios propgam Teachers can be
more successtul in tea hing mathematios it they Jovote some
energy and (lass ime to improving atadents’ reading shalls i
this content ares

SOCIAL STUDIES

The content and teaching of contal studies have changed
greatly in the past twenty years Tte nquiry mode of ten hing
requires students to read widely. and many other materials are
being used in addition to textbooks Toachers expect students to
think analytically and cnitu allv. and students are taught to
identify propaganda and othet torms of buas, separate fact from
fiction, define and analyze issues. and read maps, charts, tables,
and so forth. In addition, the writing style of middle school sodial
studies materials is almaost completely expository, and it 1s often
difficult to 1solate the main idea from the supporting details.

There is an increase in the use of primary sources, that s, the
material is reprinted as it appeared anginally, 1n the form of
ne -spaper articles, documents, and >0 on. Certainly, this is a
recommended practice. but it exposes students to materials very
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Jdittereny from the usgal teatbouk tare | oen aoture readers
e asianally have dithoulty understanding phrases in prmary
sOUFL ey

Vinabulary 1n souial studies in not one large body of techpioal
words a4 1a the caee in sgenve and mathematis L ach area ol
study within sooial studies has ite own special vicabulaty [t e
usually ot possible to teach every untamiliar word so teachers
need 1o select those wards students need tor concept and
weneralization development Before each chapter or amit, the
teacher can use & umple word-matching activity 1o indicate
whith worde students peed to learn

Guided reading activities are useful tor teachers of soaal
studies. When using this approach, background intormation can
be supplied through filme, shides. tapes, guest sprakers, hield
trips. loctures. and discusmions The SQAR stady method s alse
helpful to students reading social studies maternials

Robingont* hists seven major patterns ob wnithing common to
social wrudies matenals  topic development,  enumeration.
grner.\l."nun, SEQUENLE, COMPANON or contrast, cause ettedt,
and Question-answer

® Topy, development  This pattern presents all man adeas
related to & topic Students sometimes have dithoulty
differentiating between the topic of 4 passage and the main
idea of a paragraph Sometimes the tapic s hated in the
heading and 18 not directly reterred toan the passage even
ﬂ’\uugh all main wdeas are about the topie Teachers need to
help students realize that these man eas are related 1o
4 topic

® Enumeration A weres of sabtopies an a paragraph are
Ernemrd An outhine of subtopics andes the mam topic will

elp students see how these ideas are interrelated

® Gengralization - This pattern presents the generalization
betare or atter the supporting mformaton Some students
can find the generalization by umply reading o few para
Rraphs; others may need to outhne

® Stquence - In thas pattern anformation is given in sequential
steps. Readers cannot miss a4 step or they may not com-
Prehend the entire passage Some readers find it difticult to
separate unimportant information trom the sequental
steps, and sometimes 1t can be helpful 1o skim o passage

O
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betore teading i ander ta alentity the aequential stepa

@ Lompdriacn ot nlvdal This vosnmion patierin presenta
mburmation  through comparimon aml contrast eather
withity indivadual paragraphs ar entire pasaape s 10 often
usetul t ash stidents b hiat the ditterences and sumilanbies
ot things being cumpared

® (uw rtinn! hie pattern presents happenngs ot etlects
ard ther caunes Students shoald be tadg bt tiest shim the
material hsting cticcts and fovating thew vaiees

& Jurston wnater This pattern coansists ot 4 gusshinn
tollowed by several patagraphs o pages to anewer o
Students can be helped todeal eftectively wath this stvle
by ashing them to taois on the questien amd then locste
the anwwerts)

ENGIINH

Paterature o the muddle schoal tamges trom weeled tions ot
poetry Lo essave toathides trom nes spapens o wmagasines All
atudents i aass should not be ashed toread the came werled tions
since reading abihties and interests vary walely  Literature
asmgnments need 0 be made taking it avcount amdivadual
reading levele, backgrounds and interests

The reading of hterature reguires particular shills induding
analy 2ing characters, recogmizing the s, tollowing o ploe,
reading dialect. and reading plavs Fach hterary style s difterent
and requires that students utihze ditterent teading abuiities bor
example. i poetry students are called updn to inter meamng
from briet or abscure phrases

Literature. unbhe other content areas has littde voablary
that v umique toat, except those words that des tibe wniting
ayle The vocabulary to be presented depends on the particular
celection and the vocabulary of the students

The reading rate vares with cach type of selection Poetryas
generally read more slowly than prose, however, the reader's
famihanty with the matenal alsointluences the rate

As in the other content areas, teachers must gnde readersand

ay particular attention to the first step ot puded reading
gunldmg ar expenence range  Canded reading activities help
ensure tha readers will understand what thev read
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CONCLUSION

Content area teachers need to be able 1o teach students those
rudmu shills related to their content arcas and mvahe iy 1ansiia
1o accommadate readers at all levela of ability. Al maddle s howil
teachers face an enormous tash  they need Lo provide leariing
environments that faclitate the growth of students undes
standing 1n all areas of the curticulum Teachers whosie able e
teach reading in their content atras ate better equipped to meet
this (urmtdaile ¢ hallenge
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CHAPTER o
READING IN RELATED
AREAS OF THE CURRICULUM

The ability to read is a vital measute ot student suceess in most
areas of the puddle achool curticulum Some areas however,
require only minimum amounts of reading. and in these arvas
studente van suceeed without being un.rulv bandicapped by
reading defiiencies Nonreaders may reveve high graJr- i an
arca ke physical education because of paychomona abilites

Some sducators incorrectly assume that testboohs tor non
scademie areas are written at hower reading levels than those
tor academic subjects U the contrary these texds are vaually
woitten on grade level or even two o theee vears abwive

wrade level

NONACADEMIC AREAS OF THE CURRICULUM

Several s valled nonacademic subrenta are oftered imomany
middle schoals home arts health, phyvacatedacatson art mus,
and industnial arts

LIS

Although the study of music does oot emphasize tradiional
reading shalls. musie does require the decidding and come
prehending of more than one symbaol sy stem notes, symbaols bor
rhythm, volume. and tempo. and the lvrics Inaddition. musichas
e owh techmical vocabulary ronunaation presents achallenge
to students and teachers since many words are of halian organ
Raco word recogmtion skills are important in aght reading, but
e, cated rehearsals mimmize this problem since students can
usually memorize words as they practue

Musical theory presents reading problems for even the best
students Guided reading activities are helptul here Fortunately,
only 4 small number of stiidents read musa theory at the middle

school level
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When students are called on 1o read about the histury ol mush
andd the lives of composers. a different type ol cumprehension ie
required The study of mueic Mistary usually involves dise ussion
of vause and eftect relationships and categorization Musk
teachers should guide reading assignments in thie ares

Reading rate varies Material on musis theury usually Foquites
very slow reading with much rereading Biographics ot com-

ere can generally be read much mose rapidly Students shoukd
En:rmuund to practice silent reading of musical notation and
lyries betore singing or playing  This ingreases ay uracy and
speed

Musk teachers can supplement musi Iessons with hime and
records that build bachground mfoemation PPablic Librares of fer
a wide variety of buoks on masi for teachers and students

ART

At first thought, one would suppose that att doses not require
much reading Mowever, good readers have an advantage here.
as in other subjecta Most art books are wreitten for mature
readers. and art teatbouks sre often wiitten tao o thiee yeare
above the grade level for which they are intended Written
directions for comples art prisceses require caretul reading

Lach arca of art sculpture ceramus and panhing  hasite
own highly speciabized vocabalary Special terms must be
introduced and evplained

Cuided reading activaties can be valuable hete and tea hers
should consider borrowing bilme and Judes trom public hibtaties
and museums to busld background for student

HOME AR TS

Teachers unfamiliar with the current currculum o0 home
economics. or home arts as it v usually called i the middle
school, are in for a surprise In addition to cooking and sewing.
students of both sexes study (hild growth and development,
parenting., housing  patterne.  consumer  education.  home
management, and much more Reading shuls sre important for
understanding the course content Although a texthook may be
used, it usually represents only a small portion of the printed
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raterial available Caonvernment pamphlets capapmes ey abion
magarines, and Rutne (afe il mnatnon can be vand by NITR e
an litelong tofrtences

Home arte testbouhe are pat wany Lo read they ars waually
1o hiical and Tactual amd do sot provide ghissaries o uthet aids
fur understanding spestahized terme A number ot Jitterent kinde
of teading patterne are presented (1 giving directions bot dinng
thinge afound the hame (2} pros aling tarmation on such
topice as 1 hild growth and deveiupment and 8 presenting
diagrams for uperating hume ap hances Hume attetracherscan
help studente by offering gunded teading assgpinments Since
wtudents are tamiliar with hume livigg an some fouem. it ois
relatively vasy tor teachers to build bachgground svperienies In
Mot ases. iteme that van be used o eaplan vonabalary sre on
hand i the Jdassrmur Study techingues euch as the SQWR
method feee Chapter & are recommended

Reading profuiency in hoine arta brings both inmediate and
long teem rewards I students follosw the teape thevshe willbe s
eusess 1 they read and abaorh the itormation and tes hnques
that tall windes the provime of home arte they will exfer tothie
Pty oof hpowledpe over amd over the years Lo cone

INDHUISTRLAL AR

The coutees an vrdistraal atts ate oo crned wath helping
ctudents learn 1o parhcgate ettectin elv o an mdustnad tedh
ol al ety Keadingg s s tant here it atundenteare thget
the most ant of thecourse s alteor these stindentow honeed
1 fead anntrgy tuine and festn new maaterial s they sogapse 1n
feantit e Lime Sl ihres sy h as wasdawrheing o Pramone o gte et ity
industeal arts

Tevtbooks i industrral arte are usualls wntten twe or mare
aeps above grade level andrequures e nte toado quote a it al
sbatract thinking as well as st throagh imoumerabide fats The

student s expected o Pundesstant - sabzed vocabalary (2
comprehend Lactualintormatien 0 Jitectmnson the use
of tewls and equipmeint. fdnterpr 0 oatnn from technual
mateniale, and (8 interpretdiagean I oover typesat graphns

In teaching vioxabulary  trachets sheuld mabe  trequent
cefecences to real tems and expeniences vig tield tnips. patterne,
modils, and films  Bedsuse course qontent as se aeenible,
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tvachors have an sdeal wotting i whinh 1o caplain voe sbulsry
and prowvide the Bahground Infarmativn neveesary hot mean
intful resding

Theee patterns ol wriing are Tound in industrial atte
matetials (1) information furmat by esplain 4 provese 12
Jirections format to eaplain bow to o something  and (1)
Jitections format with diagrame ve other viauale to esplain how
to do something Reading rates ate usually slow. eepevially when
the material includes disgrame Studernio shosuld be erouraged
to tvad and reread the material until thes underetand st Cuided
reading activities can be holptul in this cuntent area

PHYSMCAL EDUCATTION

Most middle schoul students greatly admiee their phyeal
education teachers These teachers Lan tahe adv antage of thew
esalted position 1o help studente bevome better readers by
encouraging them 1o improve study habuite and put torth
additional effort in the sademi areas

Reading content in physial edus ation s one ot theee types 11
rules for playing games. (2) techniues fur impnavement an
spurts and recteational sctivities. and 13 matenal sbant epuirte
figures and great spurts events Reading shills required indlude
(1) understanding the technical wonds pevubar to cach aport ta
following directions. and (3 interpreting rules and llustrations

Vocabulary skills are espevally important i physnal edu
cation. because without the appruptiate vin muLts studenta
cannut interpret eules wi understand directuins about tech
niques Physical education teachers shouhl einvurage ddents
10 sncrease thewr understanding and ermpoyment ol phyeical
edin ation by Joung receeational eeading in this atea

MEALLHM

Whether health instruction s 4 separate sulnect atea of
combined with physial education or hume arts there are printed
materials designed to be read by anddle schonl students Both
health and first and materiale are tact pached * They are usually
wrilten In expository furm. twour mote gt ade levels higher than
the instructional reading level ot the students Duc tathe vanety

6"
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of subjects discussed, the readability can vary greatly within a
single book. If you are using a readability formula with health
materials, be sure to take several samples from different parts
of the book.

Guided reading activities (see Chapter 5) are recommended in
this area. Health teachers usually do not have problems building
background information because they can make reference to the
students’ own experiences. Although the vocabulary is tech-
nical, most words are of apractical nature and students often use
them in daily conversation and writing.



CHAPTER 7
JUST FOR THE FUN OF IT —
RECREATIONAL READING

A major objective of middle school education should be the
promotion of recreational reading. This responsibility falls not
only to language arts teachers and media specialists. It is every
teacher’s responsibility to model reading behavior, allow time for
students to read, display books, and reward students for reading.
Even physical education teachers can be instrumental by letting
students see them carrying or reading books and encouraging
students to discuss books they are reading, especially in the
area of sports.

There is a great deal of competition for students’ out-of-school
hours. Television is a prime contender, along with community
clubs, church, and sports. Students who come from nonreading
families find it particularly difficult to make time for recrea-
tional reading. Parents who value reading set aside time for
reading and make trips to the library part of the family’s regular
activities.

VALUES OF RECREATIONAL READING

There are many benefits to be derived from recreational
reading: an increase in vocabulary, an improved attitude toward
reading, the refinement of reading skills, and the realization that
leisure time reading can provide pleasure, impart information,
and broaden one’s range of experience.

INCREASE IN VOCABULARY

Students who read for recreation come in contact with a wide
variety of reading materials written at different levels of
difficulty. As they read they meet words time and time again in
different contexts. In fact, recreational reading is one of the
best ways to build vocabulary.
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IMPROVED ATTITUDE TOWARD READING

Remedial readers are not the only students with poor attitudes
toward reading; some better readers read only when required.
Some reading programs teach students to read but do not help
them develop a love of reading.

Attitudes toward reading improve when middle school
teachers read good literature to their students, enthusiastically
sharing the special magic a skilled author can weave. Students
need to hear the beauty of language, and time should be set aside
on a regular basis for this important activity.

Teachers can also help middle schoolers find books written at
their interest and ability levels. Remedial readers are “turned off”
when asked to read stories clearly intended for younger children.
Help change their negative attitudes by suggesting recreational
reading in high-interest, low-vocabulary books. Many bibli-
ographies are available for this p..rpose.

REFINEMENT OF READING :KILLS

Some educators mistakenly believe that reading skillscan only
be learned in direct skills lessons. Direct skills instruction may be
necessary for some students. but not the best approach for
others. Recreational readiny is absciwutely essential to the
development and improvement of reading attitudes and abilities.

LEISURE TIME READING CAN PROVIDE PLEASURE

Regretfully too many students and adults do not read in their
leisure time. Prophets of doom say that reading is an obsolete
skill, that the computer and other forms of communication make
reading a slow way to process information. Even if reading is
“inefficient,” it willcontinue to be a pleasant leisure time activity.

HOW TO ENCOURAGE RECREATIONAL READING

Recreational reading is a valuable activity for the middle
schooler. Teachers can encourage recreational reading in many
ways: (1) give them what they want; (2) model reading behaviors;
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(3) make books readily available; (4) provide time to read; (S)
encourage sharing.

GIVE THEM WHAT THEY WANT

Some middle school students report they do not like the
materials they are asked to read. Some teachers demand that
students read only “good” literature, that is, the classics. We are
not opposed to good literature, but experienced teachers know
that these selections do not always accommodate readers’inter-
ests. Students should be given the freedom to select the books
they read for pleasure. Teachers can do their part by providing
books that meet the varying interests of their students.

An interest inventory can help teachers pinpoint students’
interests and will provide information about students’ overall
reading habits. The following inventory can be modified to
meet individual needs.

INTEREST INVENTORY

My favorite magazine is
My favorite book is
The part of the newspaper | read first is

If | could be anywhere in the world,
1 would like to be in

The best vehicle on wheels is
My favorite musical group is
My favorite pop song is
My favorite television program is .
The food [ like oest is _—

10. My favorite thing to do on
Saturday afternoon is

11. My mother likes to read
12. My father likes to read
13. 1 like to get exercise by
14. My favorite person in history was —

balll ol e

o ® NS W
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MODEL READING BEHAVIORS

Students will gain a new appreciation for reading if they see
teachers carrying, reading, and discussing books. Students who
have nonreading parents or are influenced by other nonread-
ing adults especially need contact with adult models who like
to read.

MAKE BOOKS READILY AVAILABLE

“Books everywhere” should be the motto of middle schools.
Book displays need not be exceptionally elaborate. Middle
schoolers often approach a table heaped with paperbacks more
eagerly than a book display that has been beautifully decorated
and arranged. Fader’s The New Hooked on Books® s filled with
suggestions for getting students to read simply by making books
readily available.

PROVIDE TIME TO READ

Hopefully, teachers and administrators in the middle school
agree that recreational reading during the school day is a
productive use of time. [t may be difficult to evaluate the direct
effects of recreational reading, but it is still one of the best ways
to aid learning and improve attitudes toward reading.

No matter how crowded the curriculum, there has to be some
time alloted to recreationa! reading. One way to do this is
through SSR or Sustained Silent Reading. SSR is a period during
the school day when everyone, including the teacher, reads
silently for pleasure. SSR ensures that all students have some
time during the day to read for pleasure. In addition. SSR gives
middle schoolers a chance to see the teacher reading for pleasure.

ENCOURAGE BOOK SHARING

The old-fashioned practice of writing book reports may
discourage more reading than it encourages. [t is not hard to see
that if students have to write extensive reports on every book
they read, they will not be eager to read many books. Books can
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be shared in several more appealing ways, soine of which are

described below.

SHARING THROUGH FORMS

As a substitute for traditional book reports, the tzacher can
ask students to complete forms such as these:

FORM 1
Student’s name
Title of book —
Author —_
It took me hours to read the book.

The most exciting part was on page
My favorite character was
Everybody should read this book: Yes No

Choose one:
I like the way the book ended because

1 did not like the way the book ended because
My favorite incident was
My least favorite incident was

FORM 2

(for reluctant readers)

Student’s name
Title of book
Author
The story took place in
The main character was
The way the story ended was

The type of person who should
read this book is

~\)
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Student’s name
Title of book
Author

READING INSTRUC TTON IN THE MIDDIEE SCHOOL

FORM 3

(for remedial readers)

Chor.se one:

1 liked this book because
I did not like this book because

Choose one:
Other students should read this book because

Other students should not read this book because

OTHER WAYS OF SHARING

Book sharing works best when teachers make available many
activities or ways to share books and allow students to select
the activity that appeals most to them.

1.

Creative dramatics with books — Students who enjoy creative
dramatics can choose to dramatize one or more parts of a
book they have read. Give students a chance to prepare and
practice their story before performing it in front of the
class. Costuming may or may not be used.

Construction type activities — Many students enjoy constructing
dioramas or scale models. Construction materials can be
furnished by the school or by the student. If pussible, allow
time during the day when students can work on their
constructions. Windowsills, bookcases, walls. and ceilings
can all be used for display purposes.

Book characters — Some students enjoy making book
characters for display in the room. Puppets are popular,
especially bowling pin figures, papier-miche figures, sock
puppets, and paper bag puppets.

Booklets — Middle schoolers enjoy making booklets or

‘5
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scrapbooks featuring scenes from a book or samples of
creative writing inspired by a favorite book or author.

5. Book posters — Posters can be completed in a short time and
require little in the way of materials. "Wanted"” posters
featuring book characters are often of interest to middle
school students.

6. Other projects — Make book jackets: advertise books; make

k trees; group students according to interests to
faciljtate sharing books on the same interest level; organize

a book club.

IN CONCLUSION

Many activities, including academics, compete for the atten-
tion of teachers and middle school students. Once students are
motivated to do recreational reading, it is up to teachers to
provide time, space, and materials. Although recreational
reading is generally one of the most neglected areas in the middle
school curriculum, it must be given higher priority if studentsare
to develop into better, more enthusiastic readers



CHAPTER 8
EVALUATION OF THE
READING PROGRAM

How do you determine if you have a quality reading program
in your classroom or in the total middle school? Many educators
i ege their own reading program by administering a standard-
ized reading test and comparing their school’s scores with scores
from sc* “»ls across the nation. We believe that standardized
reading s have very little, if any, value. There are other more
important considerations to keep in mind when evaluating a
reading program:

1. The attitudes of the students toward reading

2. The number of students who are making expected progress
in reading

3. The amount of printed material read by the students

4. The number of students reading content area materials at
instructional and independent levels, as well 4« the number
working at frustration levels

$5. The amot - of ime spentinstruct:ng individu.! ~tudentsin
reading c..apared to the amount -pent in group activities

6. The teachers’ attitudes toward reading

7 The overall responsiveness of the school to the reading
needs of middle school stud: nts

A discussion of each aspect follows.

THF ATTITUDES OF STUDENTS TOWARD READING

Students’ attitudes are best measured.intuitively, and it
doesn’t take very long to sense negative of positive attitudes
toward reading. Usually teachers are quick to report students’
general attitude toward reading in their school.

The following questionnai: - is a sample of the type that can be
used to assess attitudes toward reading. Teachers may modify

7
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the individual items to fit their own purposes Although some of
the items refer to learring preferences most reveal students’
attitudes toward reading. For remedial students, try using these
items in an interview format.

FEELINGS ABOUT READINCG

| like to read best when
The worst part of reading is -
| could learn to read better if

The thing that bugs me most
about reading is

Reading becomes a drag when
The easiest thing about reading s

7. The best thing the teacher does
to help me read is . e s e

8 The words I can’t pronounce are usually ..
9. The hardest part of read g~
10. Reading 15 necessary becau .o e

b whN -

«»

o

THE NUMBER OF STUDENTS MAKING EXFECTED
PROGRESS IN KEADING

We think that it 1s Qifficult, if not impossible. to measure
students’ reading potentials ltis, however, possible to determine
if students are making progress in reading. We do not advocate
the use of formulas to determine expectancy levels or the use of
devices such as scattergrams. A student of average intelligence
who has no serious learning disabilities should be making reading
progress close to grade level But a middle school student of
superior intelligence should be making rapid progress toward
becoming a mature reader.

Schools whose students show high achievement scores
sometimes assume that they have a quality reading program and
that all students are ma«ung progress in reading Thi- may or
may ~ot be the case; there is a high correlation between the
socioeconomic levelof students in a school and the reading scores
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in that school. Schools in high sociceconomic areas probably
will rank high even if the reading program is not supenor.
Schools in very low socioeconomic areas may have an excellent
reading program. yet show low reading scores. High achieve-
ment scores may make excellent public relations, but they should
not be the sing{e means of evaluating the reading program in a
middle school.

In recent years, criterion-referenced tests have received some
attention. A criterion-referenced test measures specific skills and
shows whether or not a student has mastered these skills Such
test scores can be helpful in evaluating a reading program.
particularly when planning instruction for indiidual students,
Again, however, these test scores should not be the single means
of judging the reading program.

Of course. teacher observation is one way to determine if a
student is making progress. Teachers can note (1) at what level
of ditficulty the student is reading: (2) the number of times a
student asks for assistance with words, (3) the growth of the
student’s vocabulary: (4) the number of minutes a student reads
ea h day; (5) the amount of matenial the student takes home to
read: and (6) the confidence a student shows in reading and that
student’s willingness to assist classmates

What about students self-evaluations?® Students who feel they
are making progress will continue to make progress The
following questionnaire can help studi o document ther
progress Teachers can modity the questionnaire to meet their
own needs.

READING PROGRESS SELF-REPPORT

1 (Circle one) | feel my reading has tmproved  has not improced.

2 In the last two months | have learned the foliowing new
wurds:

3 In the last two months | have read the tollowing books
or stones 1n addition to my regular textbook ase ynments.

4. | know that my reading s improving or not improving because
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THE AMOUNT OF PRINTED MATERIAL READ BY STUDENTS

Teachers cannot accurately predict if middle school students
will read as adults, but they can assess current reading patterns
Of course, this does not mean that teachers should count the
number of pages students read. A better measure can be had
by looking at the student's content area and rex ; =ational reading.

Do students read their textbook assignments and materials
related to content area learning activities? Some students carry
textbooks to and from®class, open their books during class
discussions, yet never really read a sentence. In some classrooms,
it is possible to participate in discussions. answer questions, and
even take a test without ever having read the assignment

Do students read for recreation? Some schools count the
number of students who check out books and the number of
books borrowed to get some idea of students’ recreational
reading habits. As with other types of reading measurement,
caution must be exercised since some students check out mate-
rial that they do not read.

THE NUMBER OF STUDENTS READING CONTENT
AREA MATERIALS AT INSTRUCTIONAL
AND INDEPENDENT LEVELS

In some schools a large percentage of the students are reading
at frustration levels. Teachers report that in muddle schools
where they teach. few materials are geared to the instructional
levels of their students. This 1s often the (ase when books are
purchased for the entire school system instaad of giving due
consideration to the individual school's nee ds or to the needs
of a particular class

Chapter 3 covered ways to determine if pup.s are reading at
independent. instructional, or frustration level The cloze tech
nique, discussed in Chapter 5, 15 a good way to determine it
students can comprehend the tex*book or other printed material

THE AMOUNT OF TIME S ENT INSTRUCTING
INDIVIDUAL STUDENTS

All middle scrool students may not need an individualized,
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one-to-one reading approach. but if students who are having
reading difficulties are going to improve, they should receive
some individual attention. In a middle school of 900 students.
there may be only 50 students in need of extra time and
attention. Whether or not they receive this help is one indicator
of the gquality of that school's reading program

TEACHERS ATTITUDES TOWARD READING

If teachers were asked, most would probably say they possess
favorable attitudes toward reading. However. are these attitudes
observable? Do teachers act as appropriate models for their
students? Do teachers read during their spare time at home
and at school? Do students see teacher- =njoving reading? Do
muddle schoolers krow which teacher, like to read? Do they
knew what books teachers are readirs?

THE RESPONSIVENESS OF THE SCHOOL 10O THE
READING NEEDS OF THE STUDENT S

Think about the following questions to determine if vour
school 1s responsive to the reading necds of students

Is staffing adequate for a quality reading program? Some
middle schools totally ignore resding In other schools there may
not be enough teachers to cover all needs In this case content
area teachers can compensate for the lack of specialized staff.

Are appropriate materials being rrovided for the reading
progtam? If the total school views reading as important, money
will be allocated to purchase whatever is needed

What about scheduling? Time for reading instruction must be
planned. Reading needs must be accommodated even if other
curriculum areas suffer_ If notimeisallotted or if the time s very
short. littie or no reading instruction will occur

In some schools staff and scheduling are adeguate. but large
class size prohibits teachers from being effective In order to
ensure that remedial readers make progress, individual attention
is necessary This is virtually impossible in large classes

Are contrt area teachers really taking every opportunity to
teach reading? It 1s not cnough to hire a reading specialist and
provide all the elements necessary to a good ¢ »mental and

5]
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remedial reading program. Content area teachers must incor-
porate reading instruction into regular lessons As explained in
Chapter 3, we are not suggesting a full remedial program in
the individual classrooms, but rather reading instruction appro-
priate for each content area. '
How otten should the reading program be evaluated? A certain
amount of evaluation should be part of a teacher’s daily routine
Periodic evaluation shou'd take place at least once a year to
determine program strengths and weaknesses Evaluation of the
reading program is the ongoing responwibility of the total school
staff an: not just the job of individuals from the central offuce

K2
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