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Subset Ol
CLASSROOM OBSERVATION SCALES

' ATIENTION ~ (ATT)

Attent Iveness level of students. (Most of the time Indicates 75%
of 1ime or more.)
|. Fewer than 50§ of students sttentive most of the time

2. %0% to 75% attentive most of the time
3. '‘Most are attentive, several (4 to 6) Inattentive some of the time

4. A few students (| to 3) sttentive only some of the time
5. All students attentive most ¢f the time

NOTE: This |s to be based on physical appearances, not on
coder judgment.

. JSACHER INITIATED PROBLEM SOLVING (TIPS)

Teaching style is non-directive, teact.er probes or elaborates or
questicns or student answors.

I. Little or none of this style occurs

2. Occaslonally this style occurs

3. Some of the class actlvity Is done In this style

4. Much Interaction is classifiable this way

5. Most Interaction would be classified this way

i, PUPIL TO PUPIL INTERACTION (P-P INT)

Puplls converse directly with each other on ‘subject matter or
class activities. May include indlrect responses to teacher.
I. None occurs
2. | or 2 Instances of pupll to pupll Interaction
3, Some Instances
4
5

Many Instances but less than half of perlod
Frequent instances, during hal f perlod or more .

Iv. TEACHER PRESENTA . iy (% PRES)

information presented by .eacher to students. No pupll responses

required.
I. 0-20% of time
2. 20-40% of time
'3, 40-60% of time
4. 60-80% of time
5. 80-100% of time
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V. NEGATIVE AFFECT (=<)

Coldness, negative reactions, criticism, hostl ity from teacher
Qr students.

I. None

2. One miidly negative Instance

S. 2or 3 miidiy negative instances

4, Several mlid or ‘| or 2 moderately negative Instances

5. Several moderate or | or more severely negative Instances

vi. POSITIVE AFFECT ( +)

Pesitively supporting or relnforcing teac.her attitudes ar? Lehavior.
I. Completely neut:al
2. Some positive affect, but perfunctory
3, Occaslonal, but low key, positive affect
4. | or 2 obviously sincere reinforcements
5. 3 or more genulnely supporting Instances

vil, MIGHER COGNITIVE LEVEL STUDENT BEHAVIOR (COG)

Requires student generallzatlons, Inferences, explanations, pro-
blem solving, etc. (verballzed)

I. None ‘

2. Rare (1)

3, Occaslonally (2 or 3)

- 4. Moderately (4 or 5)

5. Frequently (6 or more)

Vi, PASS IVE PUPIL BEHAVIOR (PASS)

Students passively withdrawn from class; heads down, staring out
window, repetitive motions with body (taps pencli, etc.)

I. No mora than | student Is passive

2. A few occaslorally are passive

3, Several occasionally or a few are often passlive

4. 5 or 6 are passive much of the time

5., One-third of the class or more is passive much of tim>

IX. CONVERGENT EVALUATIVE INTERACTIONS (EVAL)

Teacher strives for specific "right" answers, no probes
I. Little or none of this kind of questioning

2, Some )
3. Up to 50% ara convergent-evaluative interaction.
4. Much of the activity classifiable as convergent-evaluative
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TA TA (TSK OR)
Goal directed activities, Teachar has content related sudbstantive
goals.

Very low

Low

Moderate task orlentation; some time |Oss

High

Very high==little time loss
CLARITY (CLAR)
Student understanding of teacher presentations.

Very low

Low

Moderste

High

Very high
ENTHUS | ASM (ENTH)
verbal or nonverbal communication by teacher of enthusiasm,
aexcitement, enjoyment.

Very low

Low

Moderate

High

Very high

. RANDOM QUESTIONING: MEMORY QUESTIONS; FACT RELATED
Leave this saction blank if it is irralevant {no possibility of
"sresent” code). )

Absont

Present
HIGHER COGNITIVE LEVEL QUESTIONS; SYNTHESIS; WHY QUESTIONS
Leave this section blank if it is irrelevant (no possibillity
of "presert" code).

Absent

Present
QUESTIONS WITH APPLICATIONS TO KiDS® LIVES OR CURRENT EVENTS;
PERSONAL QUEST IONS
Loavél?hls section blank if it is irrelevant (no possibility of
"present’ code).

Absent

Rresent
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Subset 02
COOER'> RA® NGS OF TEACHERS' METHODS AND PRACTICES

Note: An asterick "*" beside a rating means that the particuler varliable
s only scored |t the coder belleves the behavior to be “prewent."
¢ It Is not present, then this rating Is laft dblank.
The numbering system for this sub<et was developed for the convenlence
ot computer progremmers and therefore does not always follow strict
numerical order. Where numbering gaps exist, they represent natural
divisions In the type of variables being reted.

{nstructions ¢or tilling out High Inference Sheets:

Ratings on "achers

under "wtudent number"” tit. In tho |1D information as follows:
School #: 18t two columns
Teacher #: next two columns
Sex of teacher 91 = male; 2+ female): noxt column

Subject #: (1 = math; 2 " English): next column

Ciass perlod (1=5): last column

As wlth the target students, teachors will be rated separately for each class
period in which they are observed,

Tra data for teacher ratings fall into throe subsets anc should be recorded
as such an the mark-sense sheet:
L]

|. Rate the management variacles as Items |-29 beside "I" on the
mark-sense sheet. v

2. Ra*e tho personal-socia. variables ¢s items 4)-99 beside the "I."
on the mark-sense shoet,

3, Rate the academic variablias as items 8i-iif beside the "I11" on the
mark=<ense sheet.

Coder- Lhould be aware. that nut all of the teachors' ratinas varlables are five
point scales; none require more than tive points, so they may al! be rated on
the Ylue mark-sense sheet.

Coders should write their name nut under "your last name,' though it is not
necessary to blacken the appropriate boxes.

Coders should attempt to rate all ltems; however, if no information exists for
making a particular judgemeni, then the i’'=ms should be lef?t blank. This will
be recorded as "no data available.”

Read these variables over first (before the training sessinn , iist your questions
and comments, and bring the<e comments and the liote of variables to the meeting.

7
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. Patience in correcting errors.

| = Yeacher is Impationt, embarrasses the student.

9 = Tescher Is patient and supportive In desling with the student
after he or she has made an error.

2. Attrectiveness of room.
it = Room Is unattractive (1.e., cluttered, Junky, forn' posters, etc.).

3 = Room Is ettractive (1.e., Not overdecurated, neat, plessing com=
binstion of colors, etc.).

3. 11 effect! { tegcher' nt_met .

| = Teacherhas | ittle or no control, students do what they wish.

2 = Teacher has some small amount of control, but students dasicelly
rule.

3 = Teacher controls the class with sversge effectiveness; some good
days (or classes) and some bad.

4 = Teacher shows good control over the class most of the time, |.e.,
better then average control.

S = Teecher's management methods are ve-y good; qulet c.ass which is
conducive to learning.

4. Plenning and scheduling.
| = Teacher's schedulas are chaotic, unplenned, very poorly scheduled.

3 = Teocher has o.'dorly but 30 ewhat flexidie schedules.

S = Teacher's scheduies are rigid and inflexible.

S. Crowding In the room.

= The room Is uncrowded students rarely ever "bumping elbows.”

S = The teacher's rdm. Is very crowded with little room for students
fo move around.
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o pemsotic lewersle atrle.

| ® Yoacher makes il decisions and snnounces them to the class
as finel.

9 = Yescher frequently consults cless m ollows them to share In
: dacision meking ond»{\plomlng.l

7. Jalk among studeats o glase.
| ® Student~ must meintain riglid sllence.
2 o Students are allrwed fo telk only In getting help with sestwork.

S o Talking allowed only when work Is finished or with speclal
permission.

4 = Students coan converse quietly without special persission.

3 o Students are allowed fo talk as much as they please unless it
becomes very disruptive. '

8. JYescher's stress on form.

| @ Little or no concern sbout form of responses or assignments.
Tescher exhibits most concern over content of responses.

S @ Heavy stress on form (perhaps even over content). Teacher demends

that things be sald or done in 8 very specific weay; he or she will
not accept correct responses it the form Is not correct.

9. Student obedience to teecher.
| @ Students commonly defy teacher and are disobedient.
3 = Students ore nelther always compliant nor always disobedient;
some of the students are disobedient some of the time, but
others are not.

S = Students are almost aiways compllant and dbedient.

10. ity of directions teacher qives for seatwork and/or homework .
M @ Vory few directions. -
S = Overly gupllclf; repetitive directions.

9




1. Glasaresm nterryetions pevend the tescherts senteal.

| » Tescher hes well estadlished routines which minimize Inter-
ruptions; the room runs “sutometically.”

$ » Teacher hes continual Interruptions for menegement ressons
1.0., hids need directions, permission, help, efc.

| = 1.}!00 roll.

2 = Resding speliing words to class.
3 = Grading pepers or tests.

4 = Other.

S = Some combination of the above. -

I3. Aproprigteness of the direction of the tescher’s criticigm.

| = The whole class, |.e., criticism Insppropriately directed.
2 = Sometimes the misbehaving students and sometimes the whole class.

3 = The sisbehaving students only; |.e., the teacher's criticisa Is
sppropristely directed. -

4. . f ve & seating arr + ! tydents?
i = No.
2 = Yes.

13. Frequency with which the tescher mskes msjor resrrangements of the
geeting of the class (1t enswer to previous question wes yes.).

| = Never (never throughout tho perliod of experimental observation).

S = He or she changes the seating arrsngement every week Of very
frequently.

16. Congistency _he teacher's enforcement of his or her classroom ryles.
| « Rules are offen or ol-iys ignored both by tescher and by students,

S @ Rules sre always enforced, no exception.
)
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, | @ Nover.
2 = Somstimes; depending on what's going on In the cless. 4

" 3 ® Alweys.

e e T ot or
® rings for class 10 begin mesningful academic

| » Yory soon (almost lemediately).

2 « 2-4 minutes.
3 = 5=7 ninutes.
4 = More than ten minutes.
9. nvol | T ' wit | .

| = Typically tells student :o Just knock It off with attendant
threst or criticism.

S « Tescher typically glives eladorate or extended explanations
of yhy the student shouldn't do what he or she dld.

s 20.. with ly wit 14 ?
| = jgnore them.
2. W them to get to work.
3 = Try 1o talk fo them about what thelr problem sev be.
4 = Other.
9 = Some combinetion of the adove.

@

r { H t 4l the teacher “"puts uyp” with,
! = None.
3 = A whole lot, tescher |s not,upset by (or, at least, does not

m_'ﬁ) students talking In loud volces, moving around the
room, disturding others, etc. )

’ i1




B.

Appendin A

..
Iy sytuplegte aften o e tatac s e et

" | = ene or yery 11ttle.
3 = Some moderste smount (an eversge smount), 1.e., 10=29% of the time.
g o A lot, 1.0., more then 298 of the time.
Gorrection of children's mingr missehgviors. |
. 3
| » Teacher seems to be completely unconcerned with minor misbeheviors,

thet Is, he or she ngver corrects students uniess they are severely
»  misdbeheving.

$ = Tencher constantly Is correcting the children for ainor misbeheviors,
1.0., quiet talking, shuttiing of feet, efc.

tenivoring the ciess.

| = Tescher falls to monitor the class, M"f she Is usvally not ot
all swere of events In other parts of the room.

9 « Tescher monitors the class very reguiarly, slweys knows what Is
goling on. ,

¢ trgnglt) rl | rliod.
| » Tescher's class  usually hes overly long transitions.
S = Tescher's class ioofly evidences smooth, efficlent trensitions.

12
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VYariables ﬁeasurlng the Teacher' s Personel o Soclal lnferacflve Sfyle

41. Affecflona‘eness of the teacher. (This refers to the 1xglcal affec+lo-
_ $S, NO e _range of the teacher's 2 affecfion )

| = Teacher Is very hostilie, reJecf:,? dislikes sfudenfs, icy, etc.

2w Teacher is commonly annoyed and /Irritated by students. When he.
or she is not annoyed and lrrlfa4ed. he or she is aloof and dlsfenf.

.

3 = Teacher is objective, lnhlblfed, neutral, and mafter-of -fact
(nol?her nasty nor gushy). . :

4 = Teacher is fond of sfudenfs, klnd affecflonafe, and expresslve.
5 = Teacher is intense, very affectionate, fondling, etc.

42. Range of affectionateness. (Regardless of the typical level 6f affec-
¥lonateness of the teacher, what is the usual range observed of af-

fection as expressed by the teacher?) #42 . #43

\

Referring to the above scale: From to _- .

(insert scale numbers./
(Mark low end of range as #42, and hlgh end of range as #43.)

44. Teacher s sollidarity with group.

| = Teacher separafes self from class, he or she acts superior’
or aijoof.

5 = Teacher totally Identifies with class ‘and.promotes "we" feeling.

45. Overall anxiety. :

| = Teacher has ﬁelaxed at ease afflfude, never seems anxouus,
is always re(axed )

3 = Teacher exhibits moderate anxiety; perhaps only In situations
where anxiety is warrarted.

5 = Teacher seems very anxious, commonly ringing hands, being nervous,
can't sit still, stutters.

‘'46. Overall confidence level of-feacher.

| = Uncertain and lacking any overt confidence in what he or ‘she Is
dolng.

5 = VYery confident and assured in his or her position as a teacher.

13
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‘7. PO”"’CMS.S. | . . A hd

| = Teacher never says "please,","fhbnk you," etc.; he or she orders
rather than asks. . '

S = Teacher regularly says "please," "thank you," ‘etc. and commonly'
asks students to do things rather than orders them,

\ ]

48. Teacher enthusiasm.

/ | = Teacher Is .very unenthusiastic, doesn't enjoy teaching at all, etc.

S = Teacher is enthuslastic about teaching; obviously enjoys the job
and conveys this fee!ing to the students. '

49, Student respect of teacher.

| = Students hive very little or no respect for this teacher,
students think the teacher is rlidiculous or only worth
making fun of, not worth respecting.

3 = Students do evidence some respect for this teacher but no more
than an average amount, that is, they don't think the teacher
1s slily or ridiculous, but they don't show an overly large
smount of respect either.

5 = Students respect this teacher a lot, I.e., they defer to the
teacher, they look up to him or her as a model and guide, ask
for teacher's advice, etc.

. 'SO.Tbacher's dealIngs with students' personal prob ms.

| = Students seem to never come to the ‘4eacher with personal
problems; the teacher doesn't encourage the students' confiding
in him or her.

3 = Some students come. to the teacher some part of the time with
personal probiems but not very many students, and those that come,
don't come with great frequency.

S = A conslderable number of students come to this teacher for a.lot
of advice on personal matters and they do it with considerable
frequency; the teacher actiyely encourages students to discuss

personal problems.
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Sl.’Tiocbor95“soclallilng with students.

| = None or almost none.
3 = Mme small amount but usually.bbfore or after class.

S = Tescher soclalizes with kids quite a bit, may even take place
during class; teacher seems very concerned with socializing

“with students.
52. Favoritism.

| = Teacher treats all of the students equally, has no apparent
favorites, etec. .

% = Teacher obviously has some tavorite or "pet" students wno do
recelve differential treatment. (For example, two students
could both be talking during ceatwork as they weren't supposed
o, and the student who is the favorite would get repr imanded
very slightly or not at all while the other student-might be
sent to the office.)

$3. Teacher awareness of coder.

| = Teacher seems very unaware of the coder, doesn't seem to "teach
+o" the coder; coder suspects that his or her presence In the
classroom makes no difference.in the teaching style of this
teacher. - ' C

5 = Teacher is obviously aware of coder, coder senses a tenseness
In the teachar's deaiings with the coder and coder suspects the
teacher may act differentiy when the coder is not In the room.

s4. TYeacher credibility.

1 = Students see the teacher as humorous or pathetic; they don't
bel leve the things that the teacher tells them.

5 = Students do seem to belleve this teacher and nd?ably attend to
what the teacher Is saying. '

55. Showmanship.

| = The teacher Is even spoken, non-dramatic (although he or she
may be enthusiastic in non-dramatic ways).

g

% = Teacher is melodramatic, expressive, gushy,'"show-offy;" etc.

%]
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56. Encouragement gLvdﬁ to students In academic matters.

* | = Teacher gives very little or no encouragement to students; they
are expected to assimilate the material on their own; also they

sre all expected to be salf motivated.

S s Toachor'glves m .h enéouragemonf to students, he or she pushes -
students perhaps to their limits; constantly Is .encouraging them

in thelr academic pursuits.

» 57.. Does the teacher affggg' to reconcile students who are angry with
each other or are fighting (as opposed to just critizing their
. disruptive behavior)? /
| = No.
2 = Yes.

sg, Receptiveness to student input during classroom discussions.

X | = Teachar rejects ali or almost all student input, he or she
_gets angry and berates the students who ask questions during

S ‘ discussions. |

3 = Teacher is very receptive to the students' questions during
discusslons, he or she encourages this behavior in students
and students respond by involving themselves In such
discussions.

99, Global rating of the teachers'’ nofturance of the students' af-
fective skijls.
" | = Teacher Is completely unconcerned with the development of the

students' Interpersonal "coping" skills; refuses to discuss
values, morals, ethics, etc.

\ 5 = Teacher is very concerned that the students not only learn to
read, write and do math, but also that they can successfully
interact with people on a personal basis, etc. Obviously uses
school as a mechanism of socialization. \

16
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Rotl.igs on Teacher's Methods In Academic Reiated Matters (

8l. VYarlety in assignments.
|l = Uholo'class has same assignments.

- 2 = Whole ﬂass has same assignments except for small groups;

3 = Individual ization of assignment goes beyond smail group
differences.

4 = Students allowed some choice of assignments.
5= S‘tudorrts allowed a considerable choice of their assignments.

» 82. Teecher's use of educational toys or games.

I = No.
2 = Y.’o
83. Jeacher's use of self paced work.

| = 0-10% of the time (none or almost none).

2 -19-301‘ of the time (3 small portion).

3 =30-70% of the time (an average amoun*).

4 = 70-90% of the time (a lot, a good bit of the timg).
5 = 99-100% of the time (always or almost always).

84. Tcachor s use of the blackboard or overhead orojector for lectures
or discussion. .
| = 0-101 of the time (none or almost none).

'10-30‘ of the time (a small portion).-
3 -30-70‘ of the time (an aversge amounﬂ.
4= 70-90’ of the time (a lot, a good blt of the flme)

Se 90-!001 of the time (alway‘or almost always).

17
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85. JYeocher's use of audlio-visual alds Wtal mechanism,
| = None. | _ .-
2 = One to three times (i.e., -3 observations out of 10).

.~

3 = During more than three observations.
86. Teacher's use of oral resding.

e 0-108 of the time (none or almost none).
2 =10-30%. .of the flu;n (a small portion).
3 =30-70% of the time (an. average amount).
4 = 70-90% of the time (a lot, a good bit of the time).
% ® 90-100% of the time (always, or almost always).

87. Teacher's use of drama in whlch sfudonfs read pa s In plays or
storles.

| = 0-10% of the time (none or almost none).
2 = 10-30% of the time (a small portion).
3 = 30-70% of the time (an average,anpunﬂ.
4 = 70-90% of the time (a lot, a good blf of the time).
S ® 90-100% of the time (always, or almosf always).
88. Teacher's productive use of his or her own mlsfakes.

| = He or she tries to deny or cover up mistakes.

~

3 ® He or she .cesn't notice them or corrects them qulckly without
calllng any attention to them. A

S ® Me or she calls attention to mistakes, iaughs at seif or uses
the occasion for teachingor motivating the students.

18




' Appendix A~ . -
! - . -—‘6 Ny e

108 4 iy are students allowed to help one another on sestwork,
7 ‘ ars t allowed to vork together in groups?

2 © Sometimes, an average amount of the time,

3 @ Any tima Yhey want to.

107. T 's concern for achl +. necessarlly as .
. messured only by grades.) {or perhaps not interested in any parti-

cular aspect of the child's schooling.) )
| @ Tescher seems very unconcerned about ecademic achievement,

perhaps more Interested In social attectivd domein.

3 e Teecher seems very concerned asbout academic achlevement ‘
(though not necessarily at the expense of sftective personal
dimengions). ’ ) .

108. Teocher's style as primeritly lecturin.
N = 0-,0% of the time (none or aimost none).

2 = 70-30% of. the time (a small portion).

3 = 30-70% of -the time (an average amount).

4 = 70-90% of the time ('al lot, & good bit ot the time).
S = 90-100% of the time (always, or alcl;osf always).

lo%. Teacher's style as primarily having the students do seatwork.
| = 0-10% of the time (none or almost none).

- 2 = 10-30% of the time (a small portion).
3 = 30-70% of:ﬂ‘m ‘time (an average amount).
4 = 70-508 of the time (a lot, 8 good bit of the tine).
S = 90-}00% of the time (always, orf ﬁlmsf aluays)..

- —

110 Yescher's style s primerily interactive class discussions.

i = 0~10% of the time (none or almost none).

2 = 10-30 of the time ‘a smal) portion).
’ 3= 30-70$ of ﬂ:ttflu (an average -amount).

4 = 70-90% of the time (a lot, & good bit of the time).
"8 ® 90-1005 of the +ime (always, or aimost always).

9
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| = Teacher seems 10 know very |ittie sdout this foplc. relles
beavily on foochor msnusls and has prodiems saswering questions

from students, P

S-hndbrhuu-ndormaoun‘rof lmovlodg. In the ares, but has
soms obvious weak spots. '

S = Students never ask questions that cause the teacher to falter; "
Yeacher obviocusly has strong commend of the subject matter.

ll2. " How !!fﬂglf o answer sre _the teecher's gmﬂoos‘l ("Mlons"
rk 8

fers 1o seatwork and

l - Mlons are phrased In @ simple form so that sfudonth almcs?
'alnys respond with the right answer. :

3 = Questions are »t a moderate difficuity level (such that students
respond with &8 .uccess nfo of perhaps 75% to 85%).

3 = Teacher asks vtry dlfﬂculf questions; students rave low success
rstes, teacher seems to be worklng on the assumption that st-idents
only "learn from thelir mistakes.”

® 113, During-a typical class, does tha tescher consistently plan enoug:
) work for the students? -

i = No.
-2 = Yes.

. i14. Does the teacher Qgﬂgl r
ssgignments?

(That i horh the st SWeTr

nd lntegrative feedggk?)
| = No.

2 = Yes.
11S. Yo the coder: If were a Tth or 8th grader, and had a cholce,
woald you sTah up for his teacher?
teNo. |
2= Problbly no‘r.
' 3= Gon't ltnov
. 4 = Probably so.

S = Yes.

Y .
®.
' u1 * ¢ . ‘. xr '
- : ) ’ 20
" . " ’ ~
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. Subset 03

CODERS' HIGH INFERENCE RATINGS OF TARGET STUDENTS

Note: Five-point scales with end points and sometimes mid-points specifled.
instructions for filling out High Inference Sheets:

‘Riings ot Students

On the blue mark-sense sheets under "student number,” record the following
identification data:

School #: Ist two columns

Student #: next three columns

Teacher #: next two columns

Subjezt #: (1 = math; 2 = English): next column

Class period # (1-6): last column

I a student IS an "overlap" target student he or she will be rated separafe?§
for each class he or she Is observed in. ’

Each coder should place his ID # in the first two co .mns as indicated on the
mark-sense sheet example.

After recording this ID information, mark the | to 5 scales (there are 27 in
the student ratings data subset) on the sheet using the first 27 ltems.

use a #2 pencll.

21
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° Subset 03

CODERS' HIGH INFERENCE RATINGS ON TARGET STUDENTS

Note: Five-point scales with end points and sometimes mid-points
specificd.

I. Extroversion.

| = Student is very shy, hardly ever interacts with other students
or the teacher.

3 = Student is neither parflcufarly shy, nor particularly od#golng.
5 = Student Is very outgoing, has lots of interactions with others.

2. Obedience of student.

| = Student Is very disobedient, very |ikely to defy a request or
command of the teacher.

5 = Student Is obedient to the teacher's wishes, does not defy the
teacher and .generally does what is told.

3. Confldence of the Student.

| = Student lacks confidence in work and evidences this by con-
tinually asking teacher questions concerning the work and does
not at all seem sure that what he or she Iis doing is correct.

5 = Student is highly confident in his/her academic work; observable
behavior would be:  turns work in as soon as it is finished
and doesn't ask the teacher a lot of questions about what he

or she is doing.

4. Bad work habits of the student.

| = Student shows ability and willingness to concentrate, is ready
* for turns when I+ is his or her turn to respond, etfc.

5 = Student has bad work habits, short attention span, coes not seem
prepared to respond when asked a question, efc.

22
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Degree of ln%agggilon with the teacher (includes Interactions which
are r iniviated an initiated).

| = Student is virtually Ignored by the teacher; that is, he or she
gets very few Iinteractions with the teacher.

3 = Student seems to Interact with the teacher at about the same rate
as other students.

5 = Child is constantly being attended to by the teacher, has signi-
ficantly more interactions with the teacher than most other students.

Shoddy (rumpied or sloppy) appearance of the child.

! = Child is always nicely dressed, well~-groomed, etc.

S = Child always looks mussed with rumpled or soiled clothes
and/or hair, etc.

Student's academic dependence upon the teacher.

| = Student is "academically independent,” i.e., he or she doesn't
seek a lot of help with his or her work; works by seif more than
he or she goes to the teacher.

5 = Unnecessarily academic dependent, seeks attention and help on
work (not necessarily only when needed).

Emotional maturity.

| = Child seems emotionally dependent, tattles, whines, etc. a lot.

5 = Child does not evidence emotional dependence and tattling and
whining behavior, etc. at aii; accepts responsibility, .is seif-
~rellant, etc.

Achlovemenf motivation.

| = Student Is low on achievement motivation, l.e., shows no desire
to achieve or to make good grades, get work turned it, etc.

3 = Student evidences some achievement motivation, does seem to care
about turning work in etc., but not too highly motivated.
(average on achievement ivation)

5 = Student is very highly motivated, eager, compietes most if not
all work assignments, etc. Has very high desire to achieve.

<3



.

. ," 4 Appoﬂd}x A

21
10. Caimness of the student.

| = The student s continually moving, seems nervous, hardly ever
seems 10 be caim.

5 = Student's usus! demsenor s calm and relaxed, 1.e., doesn't
. flaget In the chelr s lot.

11. Student s ususlly unhappy.

| = Student smiles & lot, laughs, very rarely if ever seems
downcas?

S = Student very often sppears 1o be depressed; rarely smi es or
laughs, very unheppy.

12. Academic achievement level of the student.

I = Student Is 2 low achiever; student doesn't generally do the
academic work; would be called In most instances & "slower”
student.

3 = Aversge student, neither brilllant nor slow; simply a student
who would be considered & "B" or "C" student.

5 = Student gets good grados, almost always Is considered by the
teacher (and by coder) as a good student; turns In work and
can do the work.

13, Physical maturity.

| = Student seems physically very Immature, Is short, has no or
very few secondary sex characteristics evident, etc.
N X

5 = Student Is very physically mature, that is, if a student Is &
boy, he has begun to catch up with early maturing giris and
either sex would evidence obvious secondary sex characteristics.

14, Student lacks-persistence (tends to give up).

| = Student Is very persistent In finishing work; will not simply
give up easily when confronted with a difficult assignment, etc.

5 = Student does tend to glve up, does not persist (elther by his
or her own efforts or by contacting the teacher) In attempting

40 complete the work.
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I1S. Class perticipation.

| = Child does not engege in classroom activities (either of a8 response
opportunity or private contact nature).

5 =« Child actively and of his or her own volition does particlpate
in class activities Including academic response opportunities,
non-academic projects, etc.

16. Peer reljationships of the student.

| = Student seems o have very few friends; perhaps few Interactions
and when he or she does Intersct it Is of a negative nature.

5. Sfudonf‘.hons very popular with fellow classmates; gets along
wel! with most other students, etcC.

17. Student's relationship with the teacher.

| = Student does not get along with teacher; gets into arguments
with teacher, unable to be friendly with teacher ~. .

5 s Student gets along well with the teacher, most affective
interactions are of a positive nature, etfc.

I18. Student's level of aggression.

| = Student |s passive; doesn't act with elther physical or verbal
aggression towards the teacher or towards classmates.

5 s Student Is very aggressive; always acts as |f he or she has a
"chip on thelr shoulder,” engages In physi-al or verbal abuse of
other students and also perhaps even of the teacher.

19. Student's laek of dependabl|ity.

| = Student can apparently be depended upon to turn In his or her wori,
to bring necessary suppiles (paper, pen, etc.) to class, 8nd helps
teacher when asked, etc.

5 =« |rresponsible student who doesn't turn In work on time, If at all;
usuaily fails to bring the correct supplles to the cless, etc.

\

25
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) ik quring clgss (does not iy to other disruptive
c ors).

I -'sm'ﬁ Is slweys quiet; very sledom, it ever, talks to fellow
classamtes, eofcC. '

3  Student does do some talking, but no -nri}fhon the average student .

5 « Stugent Is continuslly talking to nelghbors, turning in cheir
to talk 1o those across the room, etc.; very talkative.

Lack of mw‘ms.

| = Student shows tendency to go along with ldeas of fellow classmates
or tescher's idess, doesn't seem to be overly competitive (would
rather cooperste rather than compete); very cooperstive.

S » Student |s uncooperative; always disagrees with the ideas of others;
shows no deslire to went to work with other students or the teacher.
Frequently raises objectlons 10 others® suggestions and requests.

Behavior problems which the student evidences.

| = Student Is well behaved, model student, hardly ever, |f ever
st all, acts up or has fo be called down by the teacher.

s = Severs behavior problems; student disrupts the class with any
number of different activities; Is constantly being reprimended,
criticlized, sent to the office, etc. ‘ .

Athietic ability of the student (appiies fo girls, too).

{ » Student seems clumsy and seems toO have low muscle tone; not
sthlietically oriented.

5 s Student |s well coordinated, muscular, not too skinny, not too
fat, etc.

Use of grofano language.
| » Has never been heard to curse or swear.

3 = Hes engaged in this behavior only occasionally and with no
greast fregquenly.

S = Uses profane |anguage vori often; almost constantly (every few
sentences, at least).

26
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25, Peer \gadorshlg in academic-releted matters.

26.

| = Not an academic peer leader, |.e., more often goes to other
students for help as opposed to having students come to him or
her for help; relles on teacher more than other students do, etc.

s = Fellow students locok to this student as being .ne of the brighter
ones in the class (when teacher glves the opportunity, for example,
+he other students might come to this student for help), generaily
perceived by feliow students and the teacher as being academic
peer leader.

-

"Fear of fallure" (the student may be a high or iow achlever).

| = Student is low on "fear of fallure," l.e., he or she doesn't seem
at all worrled about receiving falling grades or being told by the
teacher that he/she Is Incorrect.

5= Student Is high on "fear of faliure," i.e., he or she |s very

fearful and concerned about not succeeding -- perhaps always
asking the teacher about his/her previous grades, etfc.

-
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INSTRUCTIONS FOR ADMINISTERING THE STUDENT RATING FORM
P

The teacher should be out of the room for this part of the testing.

Ask students to spread out. Be in the class early enough to help move
cheirs farther apart |t need be. [If you do move the chalrs, write on the
board: LEAVE THE CHAIRS WHERE ARE or students may move them back the way they
were before.] If there is no way to spread students out' [room Is just too
crowded], ask them to keep thelr work covered using the cover sheet.

When passing out the forms, ask them to £111 In the front sheet. Also
tel| the students that you have penclis for them to borrow but you want them

" back. [Many of them will wan+ to buy them! ]

. |. Hold up sheet and explain that this Is a form to be used for them to
mark down how they feel about this class, the teacher, etc.

2. Explain that thelr answers will be conflidential. No names will be
used after the sheets are coded. The sheets will be given a code number but
no names wil | appear.

3. /Explqln that the only reason you need the information on the front
sheet is to nelp us assign numbers later, then this wli| be destrpyed.

4. Explaln that the teacher wiil know the results, but only In percent-
ages such as how many said this, how many said that. [Point to the Ilines on
the sheet.] No names will be given the teacher.

«5. Explain that we want their own feelings so not to look at what their
friend put or what their neighbor put. Emphasize this: NO COMMENTS OUT LOuD.

6. Explain that you wll| read each item and then ask them to mark one of
the cholces...read the second item...etc.

7.7Tel|l students not to work ahead, they are 1O walt for you to read the

items to them.
8. After giving the Instructions, tell them that you have about one min-

ute to answer questions.
9. Explain that you cannot repeat tne items, so to -listen as you read

them and then mark their answers.

At the end of the gime, collect the ratings, place them in the mani!la

envelope In which they came in, and seal it.
Tel| the students that the rest of the hour will be devoted to the ach-

28
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lovement test, 80 to sit quietiy while these are being pessed out.

[Coder should call the teacher In for this part.] From this point on
see Instructions for elther math or English test.
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NAME : GRADE :

TEACHER: CLASS PERIOOD:

JR, HIGH SCHOOL

PLEASE DO NOT TURN THE PAGE UNTIL YOU ARE TOLD.

30



2.

3.

6.

7.

‘9.

prepared and orgenized?

OEFINITELY  MOSTLY
NO N

Do you think your teacher

DON'T
INOW

Appendix A

MOSTLY
I  + T

28

DEFINITELY
L ‘

knows this subject well?

is your teacher always well

Ooes your teacher seem to
teaching the subject

matter?

Is your teacher Interested
In knowing and -getting along
with students as well as in

teaching them?

/

Do you feel comfortable
asking your teacher questions
or going to him or her fqr

help with your work?

Do you fe€| comfortsble (or
would you) about going to
this teacher to discuss a

personal problem?

In general, did you learn

much In this class?

In general, did you enjoy

this class?

it you had a fres choice, would
you ask for this teacher again

in the future If he or she were
teaching another course you

needed?

31
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Subset 05

INSTRUCTIONS FOR TEACHER RATINGS OF STUDENTS FORM

As you know, the coders In your classroom were looking at the
intersctions between you and your students. However, due 10 the .over-
vheiming number of students In the study, coders were only able to pay
particular attention to 10 or |2 students per classroom. These students
were gselected On @ nndon basis and constitute a speclal unpl, for
which you are In & much .boﬂ'or position fhan the coders to provide.
Hence, we are asking that you fill out the following questions about a

fow of the students in your classes.
This Information, as Is the case with all other information collected

in this study will be kept strictly confidential! As soon as this
Information Is returned, one of the staff members will remove the student's

name and replace It with a code number so as to Insure that the infor-

motion provided will remain confidential.

32



' Indicate your response by plecing @ In the mmrlon’%lm. '%
IN TERMS OF HIS/HER BEMAVIOR IN CLASS, WHERE WOULD YOU PLACE i
HIM/HER ON THIS SCALE?
i 2 3 4 s -
An Ave Student: .
A Real Not Perfect, Student Exfmﬁ
8
-
Z
[
z i
? v@
(7]
E 2.

'm seco perifo mscﬁleo Vere
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Indicate your response by placing o J In the appropriate blank,

WHERE WOULD THIS STUDENT'S ACADEMIC PERFORMANCE PLACE

NIWK‘R RELATIVE 1‘02 THE REST OF ';)! CLASS? . .

30 10 70 70 to 90
Lowest 108

"W

10 fo 30
Percentile Parcentile  Percentile  JTop 10%
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. indlicate your response by placing o in the appropriate dlank.
LOOKING GACK OVER THE YEAR, HOW OFTEN HAS THIS STUDENT MAD
HIS/MER HOMEWORK OR QTHER ASS IGNMENTS TURNED IN ON TIME?

| 2 3 4 5
Almost

farely  Infrequently Usyplly  Always  Alweys
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Indicate your response by plecing » in the sppropriate blank.

IF GIVEN A CHANCE, WOULD YOU REQUEST THAT THIS STUDENT BE IN
A CLASS OF YOURS AGAINT

' 2 3 ‘. s
Probebly Probably
Mo __  _Not Uncerteln Soyld . __Yes-
- ———— —— L
)




ftﬂlm your response by plecing »

[
oy
Py *

Appondix A L 7 RN
In the sppropriate biank,

IN COMPARISON WITH THE OTHERS IN THIS CLASS, HOW WOULD 'OV
ASSESS HIS/HER MOTIVATION? ..
' 2 3 ¢ ’
0 to 30 30 to 70 70 1o 90

owest 10§  Percentile Pergentile Parcentile Joo 108
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Subset |1 3
CLASSROOM DESCRIPTIONS

Method of Dete Collection: Accompany ing each clessroom vislt, coders

not only t1lled out the COS Emmer's Ratings and their observation sheets, they
0180 wrote classroom descriptions describing the Importent points or most
salient points of the 50 minuts cless periods., Therefore, there are four
setef®! descriptions avalladle for each teacher: two sets for section one
(the first of two observed clesses) each done by a different coder. In order
to handle these date statisticelly, ethnographic ratings were used. Some of these
ratings come from the Caiitornia Beginning Teaching Evaluation Project as well as
severel which were genersted by the Inspection of actual sets of descriptions;
examples of the adject!ves used to score each clessroom description are found on
the next page. |
Thirty-one adjectives which covered most of the scoreable points in each
description were agreed upon by palrs of raters. In addition, each adject!ve
was renked on 8 =% scale according to Intensity of the behavior, with | mean ing
the opposite of the indicated behavior and 5, strong presence of the behavior.
-Blanks, Iin this Suﬁit? of data, denote no observation of that particular variable.
In scoring the 31 asdjective descriptions, disagreements were resolved between
raters, thus each teacher recelved a single soor; on the variable In question for
each of his/her two classes.
Scoring was done conservatively, variables were noted only where there was

sztua'!ly evidence of the presence of the behavior. inferences. were avoided where

poe sl e,

Jd8



Instructions: Rate all scsies on & | 10 5 point scale, where | = exhidits very
Itttle (or the opposite) of the behavior; 3 = sxhidbits an averege
sncunt of the behavior and 5 = exibite a grest des! of the
behavior.

It there Is no Indicat'sn of the behavior, leave the correspcnding
column Dlenk for that varlasble.

varisble # g;", veriable Name Descr Iptlon

11001 2% ACCEPTING (T) SsTeacher react constructively
(overt,verdal ,non-verdbal) to
student's feelings and attlitudes.
1=Teacher reflects student's

n feelings and attlitudes.

11002 26 ATTENDING (T) S=Teacher actively listens to
what 8 student |s saying, reading
reciting.
isTeacher Ignores student's
reading, reciting, etc.

11003 Y 27 BELITTLING (T) 5= fgacher berates or puts down
‘ chlid In front of others.
I=Teacher praises or [n some ,
way enhances student's self-

image.

11004 28 CONSISTENCY S5«Teacher gives 8 direction or
threat and follows through.
1*Teacher makes Idle threats.

11005 29 CONVIVIAL.TY (C) Sewarmth, famlly-|ike quallty
to classroom; good feellings
between students and teacher .
1=Cold, Impersonal classroom

atmosphere .

11006 30 COOPERATION (S) S«Studerts cooperate with
others and teacher .

11007 n (deleted 10/11/76)

Q 39 . | *
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Yerisbie ¢/

&

Yoriabie Name

mlptioﬂ

11009

11010

1on

11012

11013
11014

11013

33

34

3%

37

39

OEMOCRACY (T)

ENCOURAG ING (T)

EQUITY (T)

FILLING TIME (T)

FLEXIBILITY (T)

(deleted 10/11/76)

GROUP ING &
INDIV IDUAL IZING

JOB SATISFACTION (T)

40

SeTeacher provides opportunities
to Involve students In decision-
meking about class stendards, in-
struction, etfc.

1=sTeacher s autocratic, imposes
his decisions on students.

SaTeacher admonishes student

o1 fort to motivate; glves support
tor work activities.

t=Teacher appeers to have glven
up on under-achlevers or non-

mot lvated students.

SeTeacher sppears to divide time
and attention equally among all
students.

jsTeacher spends dlsproportionste
amount of time with certain
indivicual (s).

S«Toacher flils empty time perlods
with busy work.

tsTeacher utlllizes class period

on productive, relevant, challenging
work.

SeTeacher adjusts instruction
easlly to accormodate changes In
plans, time schedule, absentesism,
or changes |.a student behavior.
isTcacher Is rigld In scheduling,
has diftticulty In coping with

changes In plans.

Teacher assigns to each student
learning task designed tu metch
his/her individual adilities and
Interests.

Teacher seems t0 enjoy teaching.
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Card

Variable Name

Variable # Col # Description
11016 40 | KNOWLEDGE OF Teacher seems confldent Ing
SUBJECT (T) teaching a glven subject, ‘and
demonstrates a grasp of It.
11017 41 _ MOBILITY (S) Students move freely and pur-
' ) posefully around the room;
g they are allowed to be at places
other than thelr seats.

11018 42 MOBILITY (T) Teacher moves freely and
spontaneously about the room.

11019 43 MON ITORING 5=Teacher checks on student's

LEARNING (T) progress perlodlcally.
11020 44 OPENNESS (T) 5=Teacher verbal ly acknbwtedges

: to students feelings of anger,
frustration, admlts mlstakes,
etc.
1=Teacher appears uptight; Inap-
proprlate personal emotlonal :
reactlon to students.

11021 45 PACING (T) 5 = Teacher appears to perceive
learning rates of students and
adjust pace accordlingly
1=Too fast or too slow.

11022 46 DISCIPLINE & . 5=Emphas|s on quletness, ordey-

BEHAV [ORAL CONTACTS Ilness, good behavlor and time

(T : spent In disclplining klids.
1=Speclflc mentlon of absence of
disclpline eplsodes.

11023 47 PROMOTES SELF- Teacher encourages student to

SUFFICIENCY (T) take responsiblllty for thelr
own classwork.

11024 48 STEROTYPING (T) Teacher labels and judges

' ) student by SES, ethniclty, etfc.

11025 49 STRUCTURING (T) Teacher prepargs student for

11

lesson by reviewing, oufllning,
summarlzling.
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_Variable #  S379.  variable Name Description
11026 7 50 WARMTH (T) Teacher seeks contact with
' students, talks with them,
shows affection toward them.
11027 51 PREPARATION (T) Teacher always seems prepared,
ready to glve lesson, lessons
are wel | put together, etc.
11028 52 ATTRACT IVENESS . Classroom Is well decorated,
OF CLASSROOM (C) clean, Interesting.
11029 53 RESPECT (S) Students seem to respect the
teacher. '
11030 54 CLASSROOM " Teacher.ls in control of the
MANAGEMENT (T) classroom, maintains order
_ necessary for productive work.
11031 55 WASTED TIME (T)-  Time spent in actlvities other
than those of classroom work.
(e.g., talking, foollng around,
teacher out of room, BS)
11032 56 OVERALL EVALUATION 1=Terrible; 2=Poor; 3=Average; .
OF TEACHER 4=Good; 5=Excellent. (overall,
.o subjective Impression) =
11033 57 HOUSEKEEP ING Time spent In non-academic tasks;
) paperwork, checking papers, run-
ning errands, etc.
11034 58 CHORAL RESPONSE . Teacher permlits entjire class to

OPPORTUNITIES (S) respond In unlson to academic
response opportunities.

(T) Teacher variables
(5) Student variables

(C) Cléssroom climate variables

® 4 '




