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' Numerous definitions of empathy have been proposed in the 1iterature
Generaiiy, these definitions can be divided into two_ maJor categories, those
..which view empathy as primariiy a cognitive process, and thosé which regard _
.-the affective component as most essentiai to empathic responding Investigators
.such as Borke (1971) and Dymond (1949?, who emphasize the cognitive aspects, |
;define empathy as the abilgty to, understand another individual's emotton and the

‘situationai context within which this emotion occurs. A1ternative1y, researchers t '_"

1ike Feshbach and Roe (1968) and Stotland (1969), who are inteécsted 1n the affec-

y®,

P

h tive Combonent of empathy, suggest that an empathic response appears when an‘y
f individuaF responds to another' s emotion with an identica1 emot10na1 experience

}‘This lack of consensus concerning how empathy is defined has resuited in: the ;‘;[-“

E,deveiopmgnt of a great variety of techniques for assessing empathy Roie- o
taking tasks, assessment ?f moad, and the ability to predict anothei 1nd1vidua1's-,
behavior have all serv%d as, indidbtors of empathic ab111ty With th1s wide.

IS
TS

vgriation in the conceptuai}zation and measurement of empathy, numero s processes ,';'

......

3

- empathy iS‘dffflCU]t to integrate and evaiuate as a.un fie body of resea ¢h, =~ o L B
. Iom

In th1s study, empathy was defined as invoiving both cognitive and an
)

aff tive componeat It was assumed that the combination of these two components . "

. is essentiqi -and’ necessary for an empathic responseyto occur.‘ Thenefore, to be

' empat%}ct%an individua1 must understand the other S’ emotion and the situationai '
“‘cofitext within which it 0ccUrs, and must respond_with&an emotion which matches :; _‘i"\
that of the other This definition was chosen for its comprehens1ve nature and - |

its abiiity-to differentiate between empathy’and other processes such as b;

| perspettive-taking and emotiona1 contagion ,/, w% ST : 7 .
\ - ’ s : ’ T ' a
A reiativeiy 1imited amount of research has been concerned w1th the

deveiopmentai aspects of empathic respon ing Borke (1972) has suggested that N .

I P f}':
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the deveiopment of empathy is a graduai process whereby a chi1d progresses from

reiative insensitivity to the feeiings of others through a serfes of stages _

" _ which cuiminate in mature empathic abi1ity In‘young children, recognition of
.emotion, attribution of one's own fee1ings to. others, imitation and numerous - .
'.other sUch pr eesses may function as the deveJopmenta1 forerunners of empathy <3
in a chiid s ipteractions with others. However, as a ch11d matures cogn1tive1y
:“and emotionailyg his roie-taking ski11s become more fiexibie and he deveiops .

;greater recognition .and differentiation of emotional expressiveness both in
\

| himseh@ and others. Thus, both the cognitive and affective ski11s necessary for ‘,.R.

empathfc respondihg are gradua11y mastered as a child matures. It seems reasonabTe
bq assume that the appearance oﬁfempathic responding occurs when a chi1d integratgs

N his cognitive and affective skiTis and empio;& them Jointiy in h1s interactions )
- L) + . , . /\, . .
_ with others. f N ' S "" k : e

Lo . Co
The study reported hgre was designed to assess empathic responding in

VoS

, chiidnen., Particuiar emphasis was ‘placed on: investigating the re1ative ‘
contributions of the cognitive and affective Components of ‘empathy. An attempt
;was made to manipuiate Separateiy and in combination, children s use‘of the

.cognitive and affective components An order to assess the subsequent effects on
their ability to respond empathiég{:n Bt‘was predicted that chiidren who used e ;

ff

- ,‘hoth components, that is, cognitive and ective, in: combination wou1d show [ ;ﬁ

.‘i.
"

more empathy than chi]dren using,either the C09n1t1VE or affective component \—,

[ . * ) 4 ¢

aione. Ve Vo . _\
fi;:j_"', As well as attempting to provide deveiopmentaiiy re]evah\\support for

empathy as-a two- componehﬁ process, “this study also: attempted o ex examine the

4
qroccurrence of rgSponses which appean empathic but may actuaiiy be mediated by
'/*

other prbcesses iAn empathic response, Jn part, requrres that a Chl’d under<

stand ‘the other s emotion and the“situationai context w1thin which i‘ occurs.
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. Unless thezassessment of empathy necessitates this understanding, projection

may account for behaviors which appear to be empathic. For exampie, a chiidis _ ; .
r:fl‘judgment of" another s emotion may be the resu1t of his vicarious experiencing

; of the situation and his subseduent attribution or proJection of his own thought
ﬁ'and feeling to the other. In addition, empathic responding requires that a’ | |
‘ chiid understand the situationa] context within which the other s emotidn

4vappears.‘ Simp1e matching of emotionai responses cannot be con idered empathy

~ .since the child may mere1y be imitating ‘the emotionai response of the other and o :

then infering a situation appropriate to this emotioﬁ

"~ One way tor distinguish projection and 1m1tation from empathy is to use

- -

4 incongruent associatiths of ythe other s emotion and s1tuation.‘ To iiiustrate,
if a chde is using proJection in his responding, he wi11 attribute the correct

.‘emotion to the other when the other s emotion is congruent with the situation. L
,,,,,,,,,,, e

For exampie, if the situation is a birthday party, the chi]d wi11 attribute the
fappropriate emotion of happiness to the other Howeve , 1f the emotion is in- _ul.

S congruent with the s1tuation, a chi1d using proJection will not attribute thé‘

’i\l-

correct-zmotion to the other._ For exampie, he will agaih choose happiness as . ‘.;k‘*\

‘o
_ the other’s emotion if the s1tuation is 2 birthday party, wh11e the other s

‘f emotion is actuaiiy sadness. If a chiid is using 1mitation in his responding,

-he will experience the same emotion as the other and w111 infer a situationai

o

B context whcih is apprOpriate to this emotion. In the congruent associations, Agfﬂé

for exampie, a happy chi]d at a birthday party, the ch d w111 choose the NI

I .
correct sizuation since it is appqopriate “to. the emotion. \However,”in the .
s‘ .‘\" \

. ?ncongruent associations an unhappy child at a birthday party,‘the child wi11

j'infer an incorrect?situation because he will again be choosing the s1tuation

y -
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‘;'On the basis of appropriateness tzﬁtdg emotion.\ Frém this iiiustration, we




see that it is only with the use of incongruent associations of the other's‘v‘

~

emotion and situation that a child can be shown to-be resq'nding empathically

with both the cognitive and affective components of empathy fhis'assessmentz

technique was expected to provide support for the two-'omponent process of

empathy, as we]i as aiiowing thé differentiation of e athy from reiated

il B b

; processes. s _
| Six to eight year-oid chiidren participated in the two phases of this

study The initiai phase invoived training 1n various aspects of empathy,

'whi1e the second phase involyed an assessment of empathic responding | Thirty-

two chi1dren were randomly ass1gned to one of four groups in the training phase '

with eight chibdren per group.  The oniyﬁrestriction on assignment was that
each group contain approximateiy equal numbers of maies and femaies.

Famiiiar story themes which were appropriate for s1x to eight year-o ds

 were used i the training and assessment phases. Two situational contexts, ol

. one p1easant and one unp1easant and two character S emotions, one happy

Tl

one unhappy, ‘were generated for the story themes. The four story themes ’dnjgﬁf? :

the various combinations of situations and emotions were partia11y counter- ~‘

\

baianced throughout the study. S . .
In the training phase, each ch11d individuaiiy'iistened to two stories in

:which the situationa1 context and character's emotion were presented separateiy. .

'Ail stories used in training contained a congruent assoc1ation between the
sitdation and emotion. LThat is, a p1easant situation was accompanied by a
'happy emotion and. an unpieasant situation was paired‘With an unhappy emotion
;;In ‘the ognition condition, children were directed to focus on. the cognitive
component of empathy. The situations in the stories were emphasized and eacm
~chi1d was encouraged to reca11 and describe s1m11ar s1tuations he or she. had
experienced and his or‘her emotiona1 reaction to these " For exampie,_if the

‘ story concerned a b1rthday party, a chi1d was asked to’recall parties he or

. Al
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.or she s
._5idition,
' ;recaTTing similar situations and demonstrating the emotfon. AdditionaTTy in

I . ) ’ SI.

. R . . ) n .
she had attended and how he or she had feTt In the Affect condition, children

’were focused on the- affed@ive “omponent of empathy. The character 3 emotionaT

reaction in the story was emphasized and each child was encouraged to imagine
and: demonstrate this emotion For exampTe, a chde was asked to. show what he
aﬁnd did when they were happy In the Cognition pTus Affect con-
h

ren were directed to focus on both components of empathy by both

- this- condition, the relationship between the situation and the emotion in the -

| story was emphasized The Control condition provided a baseTine for empath1c14

responding. Neither the situation nor the emotion in the stonlwas stressed

and instead on1y neutraT comments by the experimenter were offered. |
FoTTowing the training phase, each chde's abiTity to respond empath1ca11y

was assessed. The chderen individuaTTy Tistened to two different stories In

these stories, unlike the stories in the training phase, the situationai context

~

and _the character s emotion were' combined: Shd integrated | In one of’the stor:es,

the association between the situation and the- character' s emotion was congruént

- Ihat is, a happy emotion was combined with a pTeasant situation or an ‘unhappy

emotion with an uineasant situation. “In the othzr story, the)assocnation
(

'between the ‘situation and emotion was incongruent§ That is, a happy emotion

was paired with an uineasant s1tuation or’ an unh ppy emotion with‘a pTeasant :

'situation. The order of presentation of these two storie was~c6unterba1aﬁced
q Immediateiy afEEr each storyt children. responded to- three sats of black and E

white schematic drawﬁngs. Understanding of the situation was tested w1th a set
of five drawings which represented ‘the situation in the storxithe chde had just\\
heard The accuraéy of detaiT in these drawings varied systemat1ca11y fronr
ex5ct to highTy inaccu;pte reproductions of the stpny Understand1ngnof the
story character 3 emot on was assessed with a set of f1ve drawings;éf facial

expressions ranging‘fro very happy to' very unhappy ' These varied from»
. R} :
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.accurate1y representfng the character s emdﬁion to be1ng highly 1naccurate \

“A ch11d S own emotiona1 response to the story was‘assessed us1ng the same |

. facial draw1ngs. That 1s. a ch11d ‘was. asked to 1nd1cate wh1ch fac1a1 ex-

\' pression represented how he or she gad fe1t while 1istening to the stony
.;;An empathic response required choos1ng drawings which accura§}1y ref1ected
\the situation and character S emotion 1n the story and the matchvng of
. emot1on between the character andﬁ11stener '_V’
\\' Ch11dren S se1ect1ons of draw1ngs were transformed 1nto match scores
» ’wh1ch ref1ected the degree of s1m11ar1ty between the1r selections . and the : ///”(_—/
actua1 situation and character 3 emot1on 1in the story, and the degree to wh1ch a
the. ch11d's own emot1on matched that of/the story character These match

$cores var1ed from one to f1ve, wfth -a score of one represent1ng an 1dent1ca1

This use of match sgores was ¢ ns1stent with’ the def1n1tion of empathy

.chosen in this study It was assume that for any’ part1cu1ar story. a ch11d ‘

“ "'

f.mu;t se1ect the torreot drawings to represent the tu;:;on and character S . ;3 )

L

emotion and mustﬁselect a drawfng represe )h1s or her own emot1on whicﬁ 1s ‘l

1dentfca1 to the correc draw1ng' _ the character semotion. Thus, a chi1d who

‘rece1ves scores of one oOn h1s or’ Her se1ect1ons for. %ituation, character s emotigﬁ"“‘
and own: emdtgon can be said to be empathizing -
Nonparametr1c ana1yses of the match scores revealed no sign1f1cant differences
o among the four tra1n1ng cond1t1ons 1p the1r total amounts of match1ng That-1s, v
_ when an overa11 measure 1nvo1v1ng matching for situation, character's emotion and A
- own: emot1on,was used, the four tra1n1n\§cond1t1ons showed s?m11ar degrees of ,
.empath1c respond1ng. This equa11ty among the cond1t1ons held regard1ess of ',

whether a congruent or. 1ncongruent assoc1a ion between s1tuat1on and‘character S

<
'
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emotiou was presented in the story However. when..each training Condition s .-

distributﬂbn of match scores was. compared to the dfstribution pr dicted by *

~'chance, the amount of empathic responding occurring in the Cognition plus Affect

.and the Contr01 conditions. was significantiy greater than chance expectations
.for.both congruent and incongruent associations of situation and emotion. ‘)
Comparisons ‘among the conditions were oonducted separatgzz;on match scores

~ for situation, character's emotion and own emotion. For congruefit stories, .

~ there were no significant differences among the four'condition: in their ma tch '
.scores ﬂbr situation, character's-emotioﬂ or.own emotion. For incongruent | /
stories, no significant differences were found among the four conditions on.their
scores for situation or character s emotion However,::he scores for oy¥n emotion

- did show significant differences ' The Cognftion pius Affect and Contral conditions

N
both produced significantiy more matching of own emotion to that of the character

.. than did the Cognition or Affect conditions. No differences existed between the . -

~

'éognition plus Affect and Control conditions or between the Cognition and Affect

.conditions. These findings suggest that the storjes with incongruent associa-

- tions of situation and emotion were more sensitive to differences among the .
conditions than were the stories with congruent associations It aiso appears
that the chi1dren in the Cognition and Affect conditions were 1acking the affec- " *

. 5

tive component invoived in empathy

X ,
Generaiiy, thevresuits of this study suggest two conciuSions concerning

¥

' empathic responding hp yourig chi1dren First, evidence was found wﬁich indicates
that six to eight-year-oid chiidren are capable of a re1ative1y high' degree of
'.empathic responding Secondiy, the resu1ts suggest‘that focusing on. either ‘the
. cognitive or affective component of empathy n isolation may interfere with a

chiid s ability to empathize, or a1ternative1y, focusing on both the cognitﬁve

.,

and affective.components seems to be necessary for empathy to occur In addition,

the use of incongruent associatiOns of .situation and character's emotion appears

£
-
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to be a usefuT technique for control1in§ the occurrence of non-empathic responses.
- Using stories containing such incongruent associations necessitates the use of
ﬁ_' both cognitive and affective components for a response to be empathic. Q
Q Evidence that the children in this study were capable of empathic res-
| ponding prior to the experimenta1 manipulations 1s found in the performance of .
the Controi condition. These- children received no training in empathy or any

of its components and sti1l demonstrated‘the same relatively high degree of

-empathic responding as the.Cognitionﬂp1us Affect conditionY who received training
in both components of empathy. This suggests that children in this ‘study were

' “inftially capab1e of this same 1eve1 of empathic responding, and the Cognition . .

\\ plus Affect condition's training appears to have on1y reinforced their already | 'ﬂ“qﬁk

“\existing ability to be empathic. 'However, children in the Cognition condition '
and in the Affect condition appear to only be using the cognitive component
involved in empathy, whi1e showing a deficit in the affective component necessary
fo ah empathic—respohse That is, they understand the situation and the charac-
ter' s emot on but are unable”to match their own emotion to that of the character.
This 1oss'of the affective component on1y‘appears when the situation and charac-
ter s emotion are incongz;ent1y .associated. ‘
> - One interpretation f -these resu1ts is that training children to focus

" on on1y one component of empathy, either cognitive or affective, interferes with
their abiiity to respond empathﬁca11y It 1s possible that- the incongruent

- association of situation and character s emotion presented a more comp1ex

cognitive task than,a congruent association of these Cues. If left to their

- own‘devices, as in the' r01 condition, or if directed to focus on both .
‘4¥;mponents of empathy, as: in the Cognition plus Affect condition, chiidren
appear to have littJe difficulty integrating and interpreting this incongruent

~ association of situationa1 and emotiona1 cues. This integration and»interpretatjon"
» . \ ‘ . * .
o »

10
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then leads to a,chiid disp1aying his or her already qresent empathic capabilities.
On the other hand the focusing on,oniy one component of- empathy, as in the
Cognition and Affect conditions may ‘have made the integration and interpretation
of the two aspects particu1ar1y difficu1t when they were incongruently associated.

‘~This difficuity may have Ted children in these conditions to be over]y concerned

 with’ comprehenjing the stories, too concerned to a110w them to become emotiona11y
involved. Consequentiy, the cognit}vexcompodént may have been gained at the
expense of the affective component.. , ..

The finding that training in either the cognitive or affective component
interfered with the affective component of empathy rather than the cognitive B
'component suggests that the affective component.may be newly acquired in six to

eight-year-oids. Hence, the use of this component may sti11 be tentative ‘and
more susceptib]e to interference effects Feshbach and Roe (1968), using only
-congruent associations of situation and emotion,‘found that social comprehension
of the character s emotion has seen more often in six and seven-year-olds than
was an affective match to the character Shantz (1975) also suggests that pre-
schooT children are capahle of understanding'the'character's emotion hut'se1dom
respond with the samefemotion. Further'studies are needed to c1arify the

developmental rate, sequencing and contribution of varfous skiiisbto the

emergence of empathy in children.’
;-
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