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. ‘A " FOREWORD
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Y Tlps tralnlng package was developed as a companion package for a trammg package designed

“\zo assist the sex equity personnel in their task of implementing the Education Amendments of- 1976.
The training package was used jn conducting five two-day workshops on increasing sex fairnessin . =~
vocational education for the sex equity personnel and the state directors of vocatienal education *
or'thelr designees. The trammg package is orgamzed mthm an ecght-hour sequence.

These trammg packages were developed by - Lou1se Vetter, Carolyn Burkhzrdt and Judith Sechler

Acknowledgement {s given to Carol B. Cru mp-and Robert Cct Harrls Pro;ect Officers, National
Institute of Educatlon and the following advisory group members for their advice and assistance.
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- Charles J. Law, State Director of, Vocatibnal Education, Raleigh, North Carolinz

Wilma Ludwig, State Director of ‘Vocational Education, Santa Fe, New Mexico- -

Teresa Qlivares, Evaluator, Women's Educational Equity Project, Madison, Wlsconsm y
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Specual apprecuatlon is extended to Shlrley Msggge and Martha Mattinews, Resource Center
on Sex Roles in- Edueatlon Washington, D.C. for their partitipation as ce-trainers for the workshops
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- " INTRODUCTION L R

This document was designed to provide strategies and techniques for increasing-sex f_ai_rﬁeé; —.
in vocational education to widely varied users. It is anticipated that sex equity pérsonnel—as well
as instructors, administrators, counselors, curriculum planning personrael—wnll find the guide useful
The purpose of this document is to "aid vocational educators.in overcoming sex bias and sex €0-+

tvplng bv oo “ : N "‘ .t ! . "‘l

e Creating awareness of sex fairness concerns;

Ny

;e Providing strategies for dealing with o . RS
.f — overt sex bias . il . » S
— recruiting nontraditional students . ' .
- — retaining nontraditional students ’ .- L3
. — interacting with the community :
‘ — assessing and adapting materials; .
e Providing planning guidelines; and . . o .
P _
e Providing information about resources.™
The format for each chapter is as follows:" - ' .. }
© s A Introductory Questions .
B. Narrative
C. References

D. Reprints

E. Exercises

The do ment was designed to assist all vocational educators interested in implementing the

Educational ments of 1976. However, materials have been included beyond the scope of - %

- vocational edgication which may need to be adapted;or vocatlonal educatlon use.

. This document was develoged as acompanion guide to a package desngned for the state sex
equnty person in vocational education. Considel coptacting this person in your state for more
information in any of the areas discussed hére. Although there are specific functions assngned to
position, it will take cooperation on many fronts to create the enwronment for staff and

st:&pts that is requnred by the new regulatnons

. ! '
. .y : .
Vil oy,
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——————HOWDOWE- CREATE AWARENESS OF SEX: FAIRNESS R

] ) / ., A Introductory Questions o )
R 1Y . “ L -, . /" ) .‘ ° ; . l' .
. 1. Whats sex discrimination? sex bias? sex stereotyping? . ] ) ..
2:  How do sexist prac_tlces in vocational educatb—n hirgwomen and meng, .
. - X . ) ' . ‘ ) K »
3. Whathistorigal factors contribute to the problem of sexism?’ '
AR o ‘ 2, S s
4. Which*factors would be helpful to stress'in order to raise awareness? = ' .
5. What things should be remembered in nlanning_awareness workshops? PR ‘
- : ) - $ . . |
. ~ - B. Narrative R a -
" ‘\ ’ - * . ‘ . ) ’
Self Awareness :
. - ' - v - - v
People who are effective in creating awareness of sex fairness must understand their own. level
of awareness as well as the levels of awareness of those with whom they are or will be working.
There are many levels of awareness.of sex fairness and there are many su tle buf powe\rl’ul con- 2
sequences. ) .- R . Je
" Self awareness includes feelings. The fact that words ahe used to e s our though{s.demands
that we take a look at how we feel about womeirin the. labet force whp are al$ f; about
-womel who are doing work that was formerly done only by men in ouhg cnety and se_respohsi-
_ bility also entails parenting. Conslder what you bellave to be the real defer ween the boys "
and girls you ttach et Py . ' { : ’
A i

" e Do they really think differently? — learn differently? — ‘ What you belleve about your students
N is very likely related to what vDu corsider * appropnate behavsor for‘yoyrself .

e Do youb lseve that thereis a dlfference betw?en a healthy male adult and a healthy female
adult? ‘ \ A\ : ,

“«yc . e

AN

. 0 Are girls more quset passnve, supportive and less decssnve, creative and active?

\\ ] Do you belleve that men are. smarter than en?4nore mehanlcal? more competitive?

L4

T e How do you feel aboutm ho can cry in lic, change thelr minds, or shiw a weakness? ’
’ 9
L S T ’/ : - o .v/
' I vl ot T ¢
- R 4 .:. ) a_/ . é
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+. - " A great burden is placed on peopleto pe'r'fom\.be;secib on artificial a 'uncomfortable roles. In

- order to make our y en independent do we refuiapraise and enco ragementi' More young -

boys than girls are refe rofessionals for help with behavior or psychological problems.
What are we demanding of them? Why have we, in the past, discourraged men from taking parent-
. ing courses and then criticizet them for being inadequate parents? Have we so demanded success
. from our young men that they.set impossible goalsfor themselves that may lead to death from
- str‘sﬁll-_illnesses such as strokés, heart attacks and high blood pressure? Phese illnesses take the
—lives-of-mote-men-and-at earlier than_.women. Do_you still believe that women do not need to
% prepare to support themselves financially because they will find a husband who will probably do
- it for them? _ , B < . o
o > . .
T These questions and many more like them will be brought to your attention throughout the
~ remaining chapters of this publication. Becoming better informed, yourself, about-the need for .
increasing sex fairness in vocational education will provide you with a more creative approach to
~_the usefuilness of the techniques and sfrategies included in this package that ard designed to assist
t you ‘with this task. Exercises.|-1 to [-4 at the end of this chapter will provide you with some’
- strategies for assessing awareness levels. For your own information you will probably want to com-
. plete these exercises in order to estdblish your own awareness level. L
¢ . ¢ N N

. . The effort. to address the problem of sex discrimination, sex bias, and sex stereotyping in voca-
. tional education through legislation made it necessary to distinguish various terms that areused to »
" depict particular aspects of the problem. While-materials reprinted in this publication may use the .
. terms differently, the rest of the publication will adhere to these definitions which appeared in the .
" Final Regulations for Public Law 94-482 (Federal Register, Vol. 42, No. 191, Monday, October

3, 1977, Sec. 104.73)..

Terms Used to Describe the Problem - ‘
) L4

Sex Bias: Behaviors resulting from the assumption that ane sex is suberior to the oth\er.-

Sex Stereotyping: Attributing behaviors; abilities, interests, values, and roles to a person '

or agroup of persons on the basis of their sex. 2 -
‘ Sex Discrirnination: ';\ny action which limits or denies a person or group of persons oppor- -
tunities, privil‘eg_es, roles, or rewards on the basis of their sex.

.« 9 -

Complexity oft:;e Probleém > . . )
2t & “w L

-

—_—

Occupationa! sex ion, defined as having a very high proportion of one-sex filling cer-
tain-jobsphas been characteflistic of the labor rfiarket in the United States for many.years. The
dramatic increase of womgn who entered the labor maget in the past decade has had relatively \&'
little impact on ‘dccupatignal segregation (Women's.Bureau, 1975). Such segregation closes off to

! mah occupations in which they might.be extrgmely productive, and it traps women into the
) tygically low-paying, lawer status job¢ which seem mc;eﬁonse’c’;uerﬁ:e of segregation than any-
Xhlhg intrinsic in the work itself. - o} ' .

7 >

How and why has this problem which is so damaging to human productivity and fulfillment
persisted? Quite probably because its ‘roots are long-standing, deep, and widespread. In both subtle;!
and overt ways our culture’s socialization process, economic constraints, and historfc’preceden:

" all contribute to this disturbing situatiori. ~N )

<

’
., #




N e L e . . . : ~ : -
T ‘}Sa’r_nfd’%a Liand Daryl Bem have described the complexity of the problem in their often-cited .
. paper; Training thé'Woman to Know Her Place: The Social An tecedents of Women in the World of

. Work. The Bems discuss the real restrictions that formerly made it impossible for women to even.
consider certain occupations. More subtle, and therefore more difficult to fully ynderstand, are-
_ those hints that women-are not as good as men. This is still a commonly held belief by both women.
" and men and often causes women to lower their aspirations and expectations. The deplorable loss
__of talent which has impoverished the world due to this belief is beyond measure. The unhappiness,

“ giscontent, and feeling of worthlessness that are a part of many women’s daily experiences are also
difﬁ_cultwnea‘ure. : ' I :

. PquIe today have not yet caught up with twentieth century living as it relates to the family

.and- career options for women. The Bems present new exciting possibilities for-those who are .
willing to look at old roles in new ways. They also raise uncomfortable questions, such as whether
or not full-time mothering is as good for the child as we have been encouraged to be,lieve;
Perhaps because women have been doing much of the research, thinking, planning, and acting
* to change the effects of sex bias and sex stereotyping, there,is far more material available on the .

problems as they relate to' women. Solutions to the problems or new directions for change will

be iricomplete unlgss and until we consider also the effects of sex bias and 'sex stereotyping on

men. Some suggestions for attacking this dilemma are included in Reprint |-A compiled by Julian

Cleveland, Gary L. Ridout, and Amanda J. Smith, from North Carolina. S
- Pl . . ’ - , - - .
The Problem as It Relates to Vocational Education . ' ' N '

- .. .

- To a certaio extgnt,_occupafion'al ka segregation is caused by discriminatory labor market
practices which slowly aré crumbling under legal and social pressures. The problem has also been " .
traced to self-concepts and societal pressure shaped by the practice of sex bias and sex stereotyp-. ~

A " )

ing through several generations. . =~ ~ .

-

*

. ' ) R ) . . ! ( o=
- However, another factor is that occupational sex segregation results from supply p_robl_:ms. -
While there afe qualified men and women to fill almost every occupation one can think of, and
while there are increasing numbers of women and men actyally filling jobs which are nontraditional
for their gender (in our sociéty), often the supply of qualified men apg women for nontraditional
work is mt.vh smaller than the demand. . _ 71 w T

While data are incomplete, it would appear that the-urdersupply, of qualified men and women
for nontraditional occupations may be particularly severe ifi the skilled.trades and in the work for =
_ which vocational education is preparatory. For example, 77.2 percent Of clerical workers are
women, and 95.8 percent of the craft and kindred workers are men-(Women's Bureau, 1975). .
Workers in both these major occupational groups are frequently vocational _ucation graduates.
.- * Turning then, to vocational education, which is expected to help develo an adequate supply
of people prepared in these occupations, data from numerous sources make it tlear that vocational
- education is sex segregated. One of these sources is JoAnn Steiger’s article, Brpadening the Career
Horizons of Young Women Against Traditional ‘Single-Sex Enrollment-Patterns in Vocational
Education (Reprint I-B).*Note her argument in favor of womien, especially, getting vocational edu-*
cation in nontraditional fields, as well as the enroliment statistics documenting sex segregation-in
vocational education.” * / . : / S

- - - /3
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doAnn Steiger’s paper clarifies the concepi_o)% segr_eqation~as.it relates to vocational educa-
tion enrollments. Vocational educatiorr staff are also sex segregated. Nearly 100 percent of agricul-*
ture teachers, over 98 percent of technijcal education, teachers, over 89 pércmédedinduﬁ.w :
teachers, and over 77 percent-of distributive education’ teachers were men. Conversely, over 98 per-

_cent,of the home economics teachers, 88 percent ‘'of the health 6ccuq§1ion'— teachers, and over 71 &

perceqt of office/business teachers'were women ‘(Officgof Education, 197.2,‘p\. 37).

‘

: e S ST B o 4 .
It is important to recognize that sex bias need not be blatant or malicious before it Ea??%é e
®  damaging. There are two kinds of barriers which perpetuate occupatiéna‘l sex segregation.in,vo€a-

tional education curricula. The first'is the obvjous kind: promotional brochures and instructional
materials geared for one sex only, availability of physical facilities (dormitories; restrooms; etc.}
for only men or only women, instructional staff composed all or primarily of one sex oply, or ad-
mission requirements which strongly favor one sex or the other, and so on. The other kihq of
barrier is far more-subtle and is often difficujt to detect. The subtle and per’vasiv'e ereotypic -
expectations of what is ““appropriate’, sex role behavior for girls and boys can be & powerfully ’
negative force which limits the qppo'giunities and, therefore, the growth. of students. Ability to .
_ . recognize these attitudes, to see how they mdy be expressed in actions, and to clarify the differ- - -
ence between public responsibilities and private opinions, along with the elimination of\overt
_ barriers, will make a great deal of diffelf_n):e to the success of men and wxnen who enter trajniog
in nontraditional programs. - WI\ S )

-~

. . : S L
~ 'New Hampshite has developed a collectien of strategies called Four AWarenéss Sessions - N\
for Caréexr Opportunities .. Integrating Male and iFemale Roles. Each of the four participating
school districts took a different approach t%de;ling with the issue. The report presents each
approach briefly. One district chose to conduct a'workshop on *The Greaty American Male Stereo-
“'type’’.and the most common female stereotyge. In order to stifnulate thought and discussion,,an
awaren'ess instrument was assigned to be completed previous to ﬁo@shop. Reprint |-C pro- .
vides the instrument used to assess awareness. - P . )

9 . : B ) ‘ T ' '
. -, . - i
- *“No Problem’ People - e ) ®)

.*,. .

One of the most difficult situations in implementing sex fairne'ss in vocational education is
. working with people who do not believe there is a problém or see no need for change. The more
", powerful these people are, the more critical the need is to\inform them. Be alert to comments.
_“that hint at this attitude and take every oppoftunity to follow-up with accurate information. Since*
this information may destroy some long-held myths and question lifelong values, it would be wise
to create an environment that is as stress-free as possible. Reople need time to process these new
. ideas befdre they can be e'),(Qected to change their behavior and attitudes. oo /

-Project Awareness' was designed by Feminists-Northwest for the Superintendent'of Public
Instruction, State of Washington, as an awareness training pro ram. The program-includes a great
variety of materials organized around seven workshop topics: (1) Awareness: Définitions of Sex

_Discrimination; (2) Damaging Effects of Sex Discrimination; (3) Laws and Assessments; (4) Strat-
“egies for Ending Sex Discrimination in the Schools; (5) Resources for Developing Curriculum About’
Sex Role Awareness and Women Studies; (6) Sexist Language; and (7) Non-Defensive Communica-
tion. Materials from the workshop on Non-Defensive Communication Technigues are included as
Repript I-D. . ~ . : ' : o
oo I's : ’




| ,Counselors and Administrators : / e ‘ o ’
: uch of the research sugges% that unselors have opihions about what is and is not
gate as capéer options for students based on their sex. If coungelors are not, themselv

' traditional’ occupations, at least encourage them utgresent opt|ons td the
" based on acts, skills, and interest rather than thesex of the student : \ )

@

& - v

) Provide the counselor yvlth sex fair materlalg gu |deI|n or learning‘to evaluate sex fairness
—_._in.materials, tests, and interest inventories; and Tecent information about women in the paid work

force today. The U.S. Department of Labor can provide publlcatlons with statistits ahout the labor

forge and women. Perhaps the ‘most comprehénslve package for counselors is Sex Fairness in Career

Gu ce: A L@m/_ng Kit by Linda bins, Nancy-{. Ames, and llana. Rhodes. This kit. incjudes -
discissions on séx fairness in general, in\career gurtagce, and in interest inventories. Role playmg\
actlvmes ands tape of supplem ntary exer ises as well a exterﬁtve resourceamde are mcluded

. S &
The successful implemenitation of sex faurness in vocatlonal education WI|| bein hlgh correla-
" tion with the awareness levéd| of adminitratars. Administrators who entourage men and women to
+  develop all of their skills ang interests and see no dlfferences in staff based on the sex of the teacher i

create.a positive enwronme . Those administcators not yet aware of the need for change would

+do well to read Women in Vocational Education: Pro;pct ‘Baselineprepared by Marilyn® Steele
. (1974). This docu ment\ is a report of the situation for women in vocatlonal edUcatlon and includes

. recommendations for change . ;

- A possible strategy for awareness-ralslng is to survey admlnlstrators and other vocational edu-
cators using the Bem Sex-Role Inventory by Sandra L. Bem, included with a scoring manual as
Reprint |-E. A related handbook for group facllltato will soan be published by Univ%ty Asso-
ciates. The results obtaised from the use of such a sy rvey would be useful for plannmg service

activities in sex. fa|rness for a varletyr of sltuatlons o v S,
Y

In Jennette K. Dlttman s 1976 study, Sex Ro/e Perceptlans of North Dakota Vocatlona/ Edu-
céﬁ;rs administrators, teachers, and.counselors were asked to use the BSR| to describe an adult’
female, an adult male, and themselves1 The purpose "of the study was to assess the sex-roie percep-

. tions of vocatlonal ‘educators and was planr.as a means of addressing the issués of sexism and
sex-role stereotyplng in vocatlonal educatgen in North Dakota. 3 ‘ -

-

Adrﬁlmstrators are needed in a leadership role for the effort to |mplement sex falrness in voca- ..
tional education since they usually areéthe policy makers. Those administrators who vigorously b
.supported the |mplementat|on of Title IX will have a clear uriderstanding of the present situatios
+ through the self-evald%flons required by Title 1X. If the self-evaluation has not been completed,
it could be done now to aid in the vocational education effort as well as to brihg the agency into

opmpllanoe with the law. One quick strategy for determining the current situation and getting’

‘suggestions for eI|m|nat|ng problems could be the use of aghort survey ffom /mpleme, tle ..
{X: A Sample.Workshop By Shirley McCung, Martha Manhewfkemggsdeqer Joyce Kaser)

and Judy Cusick, mcluded as Reprlnt l' F . ¥ ) , n

: ?/ . oy v . Y P R
Workshops NS ST - \! ' )

Awareness-raising actlvmes are often more effectlve than S|mply provudlng written mforma-

with a sectlon on |ncreas|ng sex fairness i in vocdtional education, or an entire workshop
is problem. Over the past three years many workshops have been designed to imple-
IX regulatlons The scope of these workshops is Iarger than vocational education




—

9
1o~

alone, but the investment of time/vould be well worth it Rra’tegie’s and %echniques' learngd™as

well as for a great accumulatign of resources. |f you do decide that workshops are an eﬁex ive -7

strategy for inservice programming.on sex fairness in vocational educatioh, it wou Id be better if '
~ the leaders have had workshop expelience. If there is@g qualifiedsstaff person, it would e better -

) to hire a consu ltant. IZ{(S:IV cgn #fed workshops.could tause difficulties when dedlirfg
.~ an emotionally chargedissue,* . IR , ; } , S

.
e !
e T

¢

-

\Worksﬁops‘o’n sex equality in edugation were conductedacrog;sthe country by the

merican <
Personngl and Guidance Assqciatiof. Project director Mary Ellen &erhéyden-Hilliard developeda ' "~

.

*a handbéok with a workshop plan, background information, contact persons, reSources? and a
. bibliography. Reprint |-G ‘provides-’Experiential Activitie'sé' and ‘'Strategies for Changé’’ from
the Handbook for Workshops on Sex Equality in Education.® .. ' L
=5 ' . - : ' B . . . - . : . . °
See Chapter |}-for more information about workshops as strategies for purposes other than
_ raising awareness. |ri a workshop setting Vocatiohal éducatfon personnel might be frrore open, in:
«spired by colleagues, or simply following the crowd, but ayVacenewcan‘be rajsed! ‘ -
Media . o e : - S
kS <. : . : ! “ . . < . .
, The media afe no further advanc'egi. than ‘muchof the rest of society with respect tg sex fair-
ness. The lack of attention paid to thie interests 6f womer? demonstrates & lack of awareness. The .
kinds of roles women play, in teIeVisipn'seriaIs‘.and prithe-time shows tend to support t‘he't‘raditional
image of wife and mother. Single.women,. childless women, and women working outside the home .
e seldom portrayed with’positive pergonalities. Respoasible gd licy-making positions age seldom.
. ."held by women, and few positivve role m/odgls are provided through pgint, radio, or television. -
' N . - '. L. P -
: Attitudes of the media people will not be changed without providi‘_’ng information on sex®
_fairness. It.may be that you have or can establish contacts with persons. who are interested in pre>>
senting some new options. An excelient discussion on media coverage is inclutled ifi'How. to Egase ."
Sex Discrimination in Vocational Education by the Women'’s Rights Project, American~Civil  , '
Liberties Union Foundation. Media support is helpful and sometimes fun for those who are making
the presentations or repojts. A fact sheet that'deals in detail with the issues involved will be useful
for accuracy and for those reporters who need-more in-depth information. The authors encourage
those seeking coverage to be honest with the press, radio,,and 'television repgesentatives about the
- sizé of the event to be covered; if you mislead. them once, they may choose;not to cover a larger
event later. Caution is suggested with regard to “when’"and “how’’ of the coverage. The more care-
* fully’you plan the presentation, the mgre accurately your program will be portrayed. If you are
not the spokespgrson, make certain that the spokesperson is informed about all the issues just in* .
case, the regg;teZS decide to do a follow-up. Often, in.the beginning, people are so fascinated by the
idea of getting media cc’:verage'tha;,t—l'g;“I do not pay careful attention to quality. You are in control
of what factsare to be presented. If you are not pleased with the a oach ‘suggested by the media,
you can refuse to participate arfd suggest alternative approaches. %ments are included in thé

" publication about feature stories, press releases, and radio and telévision intervigws.

. - . - V “ . 4 B ‘ N .
» - _ ‘ C. References’ S - >
Bem, Sandré Lipsitz. "Bem Se%-Role Inventory (BSRI),” The 1977 Annuél Handbook for Group
" Facilitators. LaJolla, California: Uniyersity Associates, 1977, pp. 83-88. :

»

t M N .
% . ‘ :
0y . L
L o . " .
-~ - . v .

- L . .

12




I3

< . ‘

Bem, Sandra L., and Bem, Daryl. Training the Woman to Know Her Place: The Social Antecedents
of Women in the World pf Work. Harrisburg, Penn.: Pennsylvania Department of Education,
4 Division of Pupil Personne! Servnces Bureau of Institutional Support Services, 1973.

Clevelnd Julnn Ridout £ary L.; and Smith Am‘daJ How Sex Bias Hurts Men. Raleigh, N. C
* Depsrtment of Public lnstruction -

Dittman, Jennette K. Sex-Role Percept/ons of North Dakota Vocational Educators Final Reoort
Research Series No. 38. Fargo, N.D.: North Dakota State University, Department of Home
Economics Education, June 1976.

Federal Register, o\, 42, No. 191, Monday, October 3, 1977. r

- Femjnists Northwest. Project Awareness A M.u/ti-State Leadership Project Addressing Sex
Discrimination Issues in Education. Seattle, Wash.: Feminists Northwgst May 1976.

McCune Shirlq, Matthews, Martha; Boesdorfer, Kent; Kaser, Joyce; and Cusick, Judy. Implement-
nd' Title IX: A Sample Workshop. Washington, D.C.: Resource Center on Sex Roles in Edu-
cation National Foundation for the Improvement of Education nd.

New Hampshire State Department of Education. Awareness Sessions for Career Opportunities . .
Intpgrating Male and Female Roles. Concord, N.H.: New Hampshire Department of Education
Personnel and Guidance Association, Yune 1977.

' Stebbins, Lmda B.; Ames, Nancy:L.; and Rhodes, llana. Sex Fairness in Career Guidance: A Learn-
ing Kit. Cambndge, Mass.: Abt Pubdications, 4875.

Steele, Manlyn Women in Vocational Education: Project Baseline. Supplementaw
Flagstaff, Arizona, 1974. .

Steiger, JoAnn M. “Broadening the Career Horizons of Young Women Against Traditional Single-
Sex Enroliment Patterns in Vocational Education.” //linois Career Education Journal, Summer-
Fall 1975, Vol. 32 No. 4 pp.79. :

U.S. Department of Labor. 7975 Handbook on Women Workers, Bulletin 297. Washmgton D.C.:
Women's Bureau, 1975.

Verheyden-Hilliard, Mary &llen. A Handboak for Workshops on Sex Equality in Education.
Washington, D.C.: American Personnel and Guidance Association, 1976, ‘

Vocational Education: Characteristics of Students and Staff. Washington, D.C.: Office of Educa-
tion, U.S. Department of Health, Education, and Welfare, 1972.

Women'’s Rights Project. How to Erase Sex Discriminatiog in Vocational Education. New York:
American Civil Liberties Union Foundatid® September 1977.



t4—A. Reprinted from: éley;olmd, Julian, Ridout, Gary L. {and Smith, Amanda J., H.ow Sex Bias Hurts Men, unpaged.

-

. HOW SEX 8IAS HURTS MEN . )
! - Activities
& 1. Tommy, an eighth gradér. ‘comes to see yo\. his counselor, ‘about a problem.’
- , His dad wants -to send him to a'third year of basketball school this coming
summer. Touwmy doesn't want to go. He says that. all the pressure his dad -
. has put on athletics bad "kind of taken the fun out of it (Basketball) for ,
. him". What do you advise? . . .
: . Y

' ' 2. A teacher in your elementary school comes.toyyou (the principal) about a
boy in her second grade class, She "caught" him sitting with several of

the girls playing with dolls. The day before she had ‘observed him skipping
g rope in a predominantly girls' group. 'Next thing you know he'll be ballet
‘ dancing!" she says. What do you advise for ‘the teacher? The boy?

3.. New father (eighth grade teacher) comes to you (the principal) and wants
*  paternity leave. You remind him that this is against school policy. He
suggests that you go to the school board and have a chanie iniciated.

What do you do? . / ‘

4. Ninth grade student has decided that elementary teaching seems like a good
field, as he likes small children. lie€ seeks advice because his friends have .
» begun to ridicule him and question his masculinity. What do you do?

S. A twelfth grader stops to help a woman who is changing a tire on a city
street. She yells at him for considering her unable to do it.. He limps
away confused. A discussion on etiquette the next day in Home Economics
prompts the boy to tell the class about this instance. What is your

response as the teacher?

6. Johnny, at 18, is 5'4" and finds it hard to compete in senior high basketball
and also in winning girl friends. As a counselor, what do you suggest?
¥ .
7. Fellow teacher with master's degree is orying to make it on his salary alone,.
His wife is giving him a hard time because they can't buy a house. She says
"My Dad alwsys made enough to support us and Mother never had to work!"
He comes to you, his best friend, for advice. .

8. Anthony is a second grader in your class with a reading problem. After
questioning, it is seen that his dad has never read to him whereas his
mother does. Anthony sees reading as a feminine activity. What do you
do as a conscientious second grade teacher?

9. black father stresses athletics for his eleventh grade son, Alex,
because he says it will get him out of the ghetto. Alex does well on
the basketball team, but is also a top student in Cosmetology. You
interveme because Alex's last quarter Cosmetology grades are dropping.
What do you say? ‘

10. Judy, an average student in the fifth grade relates an instance to you
« which occurs quite frequentiy.. After three consecutive 50 hour weeks,
' at the office,' Judy's dad promised the family « quiet evening at home’
At 8:00 they were about to embark on a family Monepoly Game when the
phone rings. An emergency cakl from the office. Judy is troubled.

‘ Are all DADDIES like this? ;

. :

) ’ .
Q : | | 1, .,
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. s argument 1n.Fuvor of it.

‘wis

" her? One life is hard enough.” 4

3II. HOW SEX BIAS HURTS MEN -- OR, MEN ARE PEOPLE TOO! .
o . T . ) \ . ,

*"Women doﬁ“t know how good they've got it. They make me
si%ﬁ. withriil‘this ta of being discriminated against. .I

I could stay home nd have someone:support me., This women's

1ib stuff makes me sick." ./

*“Phis ‘man thinks heihas just given an argument against the.
Women's ‘Movement, but actually he has given the strongest possible

AY

“Why does my wife {ye to be so dependent? Why does she
lean on me for everythin? Wby do I have to live her life for

\
Nad

Sex bias hurts everyone. The.very men -who fight change the -
hardest, may simply be/ expressing, through anger,_the pain they
have felt at the sex as that is directed against men. TE}S -
leaves many women in the unexpected position of saying, "Hey,

I thought this system was, set up for you! If you don't like it
eitBer, what are,we doing it for? Let's quit fighting each other,

and start fighting the system.," . . ‘ .

. John S8tuart Mill said, "The principle which regulates the
«existing rel@tions between the sexes is wrong in itself and one
of the ¢hief hinderances to human improvement.” He spoke in
1867, and sadly, his words are nearly as true today. But slowly,

we're learning. -

This man is saying the same thing.

Mahf men cannot see how sex bias could possible hurt them.
Because men are supposad to have all the advantages of money
and prestige, ‘it is hiri_to see. Let's try to look past the
PR job to some .of the realiﬁies for today's American male.

’I

The g;egg Provider o '
ole is that men support thef;

The most obvious masculine
families, a role many men justly take great pride in. But it

does have its dark side. "

Men must work for their entire lifetime, even if they hate
their work. The problem of men hating their jobs is generally
overlooked - swept under the table, because it is too uncomfor-
table to face. Most women (at least those with wogking husbands)
if they hate their jobs, can quit. They may even get social
approval:; "I tried working and I just didn't like it.* No man
has this freedom. Most are even denied the opportunity to change
careers in mid-stream, either because they have already invested
so many years in the first one, or because there is no one to
support their family during the years of retraihing, or because
they can't afford to start again at the bottom of the ladder.

L[4

A woman has the choice about whether to stay home or go to
work. Men do not have the same choice. A man who truly chose

-
.
-l
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A
to itay hbme woul VSCQﬁned. yet, as ﬁany women have always \\\\\

known, this can be a good kind of life for many people. . Even
if few men would want t6 stay home forever (not many women want

" that anymore either), there probably are a good many who would

_welcome the chance to take a year off.) This is only possible

if he can call ‘it a "sabbatical." ‘ )
' Many men f£ind themselves locked into an impossible bind- °
with ‘the provider role. Either “way the man loses, if he ‘tries

.to play by the rules, advance in his job, and climb that career

ladder, he's called a Workaholic.” All ‘he gets, mahy times,

is resentment from his loved ones. His.wife y claim he doesn't
spend any time with her, and the kids may call im a materialist.
Men f£ind they are banished from the castle. This follows some
men into retirement. A lot of men simply dry up and die after
they retire becaqse$they have learned they are notliing without

a job. 4

What {f a man chooses the other route, he decides o get
into a career that doesn't demand so much time, he tucrns down
a promotion becjuse it might take him away from his family. .
Is he the hero now? Or do people then claim he is unambitious
or even say 's ‘a little funny for wanting to hang around his

kids so much

'Further, men are cut off f‘ertain kinds of jobs, such
as nursing. Most men do, not per ve this as a disadvantage,

because "women's work" low status. However, there is no
reason why a women should have a monopoly on the clean, indoor
jobs. Not every man wants to dig ditches, nor does every women

want to type and file.

\d

Because man has traditijonally been the provider, society
in general and women in farticular have come to see him largely
in terms of his material success. Women complain sbout being
a sex object. "Can't he appreciate ariything but my body?" Men
might justly complain about being status objects, valued only
for the size of their paychecks, their position in the community,
their political power. A woman may Say to her daughter, "Marry
a lawyer” or "Marry a doctor." Any lawyer. Any doctor. Inter-

changeable parts.

When carried to extremes, men often feel victimized, ripped-
off by the system. "I had to call her up, pay for the gas, pay

there.” And some men truly are victimized, perhaps working two
jobs while their wives sit home, or getting taken to the cleaners
in the alimony court. In many cases, the man pazé and pays, even

for the movie tickets, feed her face. All she had to do was sit f{

"when his ex-wife is capable of working. Many is the woman, he

feels, who says, “I'm not about to get married.again. I'd lose
my alimony. John and I are living together anyway."” -

10 16 . .
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posqp to be the great provi é;s, they are
and

Because men are: _
also supposed to solve all problems, have all the 3gnswers, ' .

never express any doubts. “Daddy knows best.” This hurts men
by forclng them into situa ionts that they cannot hindle, making
them feel like failures when theéy do not' have answers, even =

though- there is no way the could have had the answers! . N 4

{ R K
If they are still Cla Keﬁt.uhon they step Sutsof’ the, e 1

phone booth, there must be [something .shamefully wrang about, them. ‘

Better cover up. And so sfarts the painful swagqé% to hxde ‘the

feeling of failure.

Although men die at evary age at a ‘greater rate than women,
- this blotting out of feelings in men may explain the fact that
adult men Qdie- f:om almost everg major disease at a signifi-
cantly higher rate than women. The macho rigidity which so
many people admire in movie stars and sports figures has now
become a liability to men. In addition to killing them off
quicker, a Raleigh psychotlierapist has noted that 'women are no
longer attracted. to that type of n. They want someone with

feelings. )
Superathle |

' ) All men are supposed to be athletic, no matter how bored .
they may be with sports. Any man who is not talented at athletjcs

is de to feel decidedly lacking. This is related to "size bias.”
All men are supposed to be large. All women are suppoaed to be
amall. This simply makes tall women slouch, but men must spend
their lives overcompensating for it if they don't happen to be
tall. It takes a man with 3 very strong sense of self to be
comfortable with a woman taller than himself.

win," but- would die of mortification at being beaten by a woman.
He can only guarantee that no woman will ever beat him at tennis
by oppressing female tennis players so they can't develop the
skill, or by avoiding them, all the while hidinq from himself

why he's doing it.

And how many meﬂ will say cheerfully, "May the best man l\x

N Anc if he is a successful athlete, he must adopt the values
that go with it, which may offend him, or whic Yy unconsciously
brutalize him, "KILL: KILL!", shouts the coa o the seventh

grade football team.

Emotion Isolation
Men are cut off emotionally from their families even if

they are physically present. A recent letter to Ann Landers told
of a young father who wouldn't kiss his baby son, because he
couldn't bring himself to “kiss a guy." Many fathers are convin-’

' ced that they should have nothing to do with children until the
children are old enough to play football, or limit their relation-
-

1

-
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ship to/ that of disciplinarian. ' Thq spbrts ‘pages.can be a major. .:

barriéer between a man and -his children.” Some men may want this-
t -of pmotional isolation, or console themselves with the

but’ many are simply losing out ‘on 11£e'§'p§9qsuresvw1£hqut .
ever realizing it: . S cen e

' . . -

. . Men may also{Be-cht off effotionally from relationships '
withyother adults. Many men feel it impossibhle to have a

genuile; friendship with any woman, unless they are sleeping - ‘-
with™Her. Even frieridships with men may have no true intihacy.
Men may hunt and fish together, go-to football games together,
or, discuss;bygineSS'by the hour, withoGt ever going beneath the

jfrface.

. ‘It is customary to say that men are not emotional, yet men
have as many emotions as anyone else. They may keep them all
internalized, 'and give themselves ulcers. Or they may use the -
one respectable emotional outlet they have: anger. Using anger
to. express fear, anxiety, uncertainty, exhaustion or grief. Some’
men consider if unmanly to express joy or love at all. Many arg
amazed that' théir wives can,accept their emotional sides, still
respecting them'after ‘they have “"betrayed théigsweakhess."

Sexggritx ind-Sensualitx . '
Men have learned that they must always be the aggressor,

. sexually. This hurts men in several ways:

1. Fear of rejéction by women. Men must make themselves
vulnerable, every time they ask for a date. It there-

.fore becomes necessary to develop defense mechanisms
that will allow them to not be hurt too badly. ’

2. Seeing women primarily as sex objects, men cut the
’ ulation of their unjverse in half, because if they
are not sleeping with a particular women, she might
&s well not be there. . No matter how much ke might
‘' enjoy her friendship or profit from her p;ofessional
experti'se, she is invisible to him. u

3. Because of the need to be alwayé‘aqqressive'sexually,,
men_may know nothing of true sensusljty. The constant
need to perform, to make it, preécludes the sensual ;| -

appreciation of sex, just as the need to be tough, kes
. some.men scorn the "soft life" of other, non-sex‘? .
experiences. S iiaj .

Fear of humosexuaxgc&

be top.closely involved, § .

Men are taught from the beginning that manhood has to be earned,

and must be proven. No one ever asks a woman to prove Her woman-
hood unless it's a date trying to seduce her. Few women walk in
fear of betraying some slight masculine trait for fear someone
will consider them homosexual. Yet boys are taught from day one
to be very careful not to do anything that could be called "fuhny"”

~o
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. " or “queer.". This fear of losing one's sex identity causes .deep

’ insecurity in many men, one which makes them require a ‘woman _

who is ‘willing to spend-her entire life shoring up their fragile

.egos,.. The expression "male egb"™ has a comnotation of fragility. .—
ne seldom hears "female ego," yet if one did, it would probably

~refer to notying more than simple vanity. L. . C

-

- iqtfear of homosexuality leads meg to avoid'most.kinds of:
' hysical ontact except: ‘the explicitly sexual, especially-with -

: other men.  Many men are most reluctant ever to touch or embrace
. -another man. If they do express affection for other men, it is
likely to bg in: the form of a rough bear hug, or a friendly punch,

oftep accompanied by an insult,

Fear Im otence

/‘*\' . ‘ \ :
BN . One high school student aid that her physiology teacher

haq told her class that womej‘s liberation was. causing male
impotence: "It it true?", s asked unhappily. It seems clear
that sexually aggressive wojfien could naot cause impotence for any
‘ physical reason, as in two/of Margaret Mead's societies women . -
! were the aggressors, and An one the passive men actually .feared
" rape, an image_that ggles the American mind. However, if a

man has learned to e ess his own sexuality only through aggres--
one can imagine that it would indeed be disorienting "

sive acts,
Once -again, the need to "prove

to have-a woman take the lead.
. himself" has updercut a man. .

Relationshigs With wWomen
The great reward for:men in submitting to the John Wayne,

Superman, requirements of the masculine mystique is supposed to
be the ready availability of at least one pliant admiring women
to serve as his handmaiden and smooth his furrowed brow. But

ﬁ%ome types of womer™created by the sex stereotypes may expla
" why some people think it's quite reasonable to be’'a woman hater.

v

»

. . Many women have become childish, aepenoent and whininq.
Such women are not much fun to have around, yet some. men expect
I women to be like this and believe that they should fulfill *
every whim of such a woman, No wonder they find excuses to stay
at the office. Yet men have been taught to feel ithreatened by
the the kind of woman who could lhlre their responsibilities and
and appreciate them as peoplc.
Women can make life unbearable for \’nen by living through them,
™~

becoming leeches:
A woman has been taught she must express her own ego and

identity through the aqcomglishments of her husband. She may
im to pursue goals that do not

‘ exert enormous pressure on
' interest him, or that are beyond his capabilities. 1If he
succeeds, it may be an empty victory - he has given his life for

. someone else's ambition. If he fails, she has no further way to
' express herself except to slice him up, and let him know in ways
subtle and not so subtle that she could have done it better her- .

b

. o
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self. How much better for him if she had her own chance to

. try, or fail, and get off his back. - ‘ . - :
- Men May Deny Their 0wn.Ingividualitx o : _1 L.

- Boys learn frpm childhood to avoid having anything to do .
with girls. They-also learn that “certain personality traits,
. interests and‘'skills ane feminine. Thus, when they find . ..

nfemininé" characteristics®in themselves, as they must if all

. “characteristics are human, not male dr female, -they are’ afraid

‘and ashamed., They deny -these -parts of themselves.. At .the very.

. ’

“1” least, part ©f their true nature.goes undeveloped. At worst,
. - they- may overconfpensate for their perceived disgtﬁpe into all
-‘kinds of neuros or aggression. . by Q%%
. . NS B

. ‘ : _ L N A '

Men.cling to the image of supérman f uS;,ﬁ.ey_ghink it
. will bring them happinesqi\\Few-realize, aty fust the opposite

%l ‘.. may be the case. . ' N : '
SRR o - 2‘;%;, " . f)) co! )

,

Edna Ferber is not.alony,/ﬁhéf

i _ aiifin b e .
1 ™ . For me there is no gre-mgw@{* ' ~,fggfﬁiﬁ!:perSZLt .
o . mkle or female..‘Conf”;;ﬁ~f3;'v€?éﬁ?;ﬁ3}§7two-fisted. .
N N g%irel-chésted, he-mah e/ &, EPACH e i t sy -bitsy,
» *all-tendril female, I run<f Epeflr ifksome company.

The men and women I prize ¥gpsfiliihappy blend of male
~X: man who is masculine

and female characteristics. : %

- with a definitely female streésk of perceptign, in-
, e tuition. and tenderness i$ aiWhole man - anzlnte:estinq

i&ﬁ '~ man, a delightful companiotyf’'a complete lover. A

. o woman who' possesses a sufffcient strain of masculinity
to make her thoughtfulj ddcisive, worldly in the best
meaning of the word; fair, self-reliant, companionable.
This is the whole women. The feminine|in the man is

“the sugar in the whiskey. The masculine in the woman .
is the yeast in the bread. Without these ingredients
the-result is flat, without tang or flavor, .

»

Prepared by:. oy o ‘
' Julian Cleveland ° :
‘ " Tarboro Senior High School \ \\\\
Tarboro, North Carolina 27886 . o ) .
J Gary L. Ridout and Amanda J. Smith -
g \ Department of Pubiic Instruction
Raleigh, North Carolina 27611
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= leaders and a supply of toothpicks.
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_RAP_SESSIONS

— y _ . : »
. £
The first tHEnq the group should do.is elect a group- leader,
The group leader should be given the 1nstructions for group -~

'.‘(\\

¢

Group Leaders: Give each member 5 toothpicks}‘instruct the group

. that each time they talk they are to give up a toothpick. Your -

. job is to keep track of who speaks the most or longest,» who seems . 7.
to dominate the group, not by name but by sex. °‘Assign‘a recorder L
to write up‘the groups concensus on topics. ' . -

[ ’ -

What is your idea of masculinity in'teth'qfx

< '

physical attributes
mental attributes’ _ >
social attributes: '

o . emotional attr}buteé T\:S;E;; E e R
\ . o . R . N 2
: ‘If you are satisfzed with your own conCept of\y\ self, is there
~anything you would like to do but feel “hampered”by-your sex?
How dq you cope with a man who insists that there are certain

places for men and women, certain jobs and certain attitudes~\\\
and who insists that you fit into his concepts?

Whom do I relate to the. easiest?

Men or .women? Why?

What could a person say about me to mqke me feel vulnerable?

How do I fee #ut touching?

g
thp was the last time I hugged .

a -member of

y sex? When was the last time I hugged a member

of the opposite sex? Who initiated the hug? What were the
occasionSY How did I feel about it? .
21< TR .
Do A ever ‘feel rejected? By men? By .women? Why?.
N .
L
Ve
\ b
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~§0’| and 60's, most.every high
chool student knew (somehow)
\at the boys took industrial arts
md the girls took home
isconomics. What ever the course
;tm...ntudents were grouped
rough the combined effects of
"dlmiminatlon and/or
‘Socialization intd courses in
‘sawen and sanden’ or for
courses in ‘stichen and stiren’,
Often, enroliment in these .
courses was based on invalid
assumptions about ditjerences in
abilities and interests of the.
otudonts that took thom

Wc find now that women are
Joining the labor force in
increasing numbers. No longer
can children be prepared for
“‘masculine” or “feminine”
occupations. One need only look
& selected random studies to
obtain an excellent background
ﬂr -analyzing the effect(s) of
woman in the labor force.
Studies by Hedges (1970) and
McNaily (1968) point out
overwholmingly that women will
continue to participate as a large
part of the civilian labor force
and that any antificial restrictions:
on womens' occupational |
potential will most likety
disintegrate dus to a variety of
strong economic lnd soclal
pressures.

N

s

donlng the Career Horlzons of Young Women Against Traditional
‘gle-Sex Enroliment Patterns in Vocational Education.

’

in 1948, nearly ¥ of adult women |

(16 years old or older) were
eifher smployed or actively
seeking work. This percentage
has increased steadiy since that

yoar and by Novémber 1974,
40 3% of adult women were ir
this.category.!

.

s By November. 1874 women
" constituted 39.9% of the labor

forge and these figures will r
incfease :
These changes in the behavior of
women appear even more

striking if we break down the
employment trends by presénco

+. of children. Wombn at all stages

of thelr lives are working more

‘now than, tney did 25 years-ago,

but the greatest change'is-
among women with young *
children.

" Women with no children under .

18 yedrs of age increased their
participation in the labor force to
45.5% from 1950 to 1974, At the
same time, women with children

' ages 6-17 years increased.their
partlcnpation in the labor force

from 32.8% in 1950 to 53. 8% in .
1874,.a rise of 64%. The

percentage of women with -

children under 6 years old who

worked rose from 13.6% in 1950

10 36.6% in 1974, a rise of 169%.3 *
A woman With pre-school.

children at home in 1974 was-

more likely to be working than

was a woman in'1950 who had

ao children under 18.

Again, the evidence seems
strong that the trend toward

- women'’s increased participation

in the labor force will continue.
Not only are women {ess
deterred from working by the
presence of children than they
used to be, but they are having
fewer children.

The crude birth rnte (number of
chiidren born per year per 1,000

The! workmg patterns of women”
‘are hustornea,lly related to family

populatlon) has drOppec#J ,
25.3in 1957 to 14.8 in 1974. At

the current femhty rate, the
avarage family size of women. -
r{ow of childbearing age will be -
1.8 children. The lowest it has

ever been: before in the United \ )

States was 2.2 during the |
deprdssion of the 1930'3 o ¥

size. The fewer’ children a woman

has, the mofe yeass she tends tor

work outside the home.* Again,
the demographlc trends would
seem to indicate that women willl

-
-

4
/

be spending even more years of . "

their lives in the labor force in
~ the future than they are at

present. o

Labor,market projections seem
to indfcate that women prepating
for employment would do well fo
Iook beyond traditional
“women’s |obs and consnder the
opportunities'in previously
masculine fields. This conclusuon
is reinforced when we consider |,
the relative wage rates in
different fields, The fdct is, /
women who work in fields that
are predominantly male earn
considerably more money than
do women who work in fields .
that are predominantly female. -

it is true, that women are,
concentrated in & few, fow

paying fields. In 1970, half of all
women workers were
concentrated in just 17 -
ogcupations, while one needed

63 occupations to include half of
all male workers.® The five

largest occupations for women

are ’

- rg—]

~
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Ll

X Oecretary

+ 0,9dle8 Clark: ui retail siore.

‘cbookkeeber“ o

o, public elementary school
teacher

LY

1. o waitress

These fields employ 25.4% of al

~ women workers. (The five largest

" pecupations for men —

Y

operative, foreman, truck: driver,

- Female siudents are continuing

to enter education programs

|+ which either do not prepare them

for employment at all or which
prepare them only for work in
traditional, low paying “female
jobs.” : ‘

- N
in 1872, the last year in which
data on enroliments in vocational
education by sex were collected,
women constituted a little more

- than half of all vocational

education students nationwide.®
Howevar, an analysis of these
data revaals that 49.5% of the
women students were enrolled in
" consumer and homemaking
education courses which are
often not intended 1o prepare
them for emptoyment.? Nearly

halt of the women who on paper -

were training for jobs, in fact

~ were not. Since 90% of all

women seek paid employment at
some time in their lives, this
saems lo indicate a serious
discrepancy batween schooling
and the real world

Most of the remainiﬁg female

vocational education students

were enrolled in programs in
traditlonal female fields. Table |

farmer and janitor - employ only. -
14.4% of all male workers)! v

shows the percentage of female
- and male In vocational

“education;, .

!

N *

. '
’
.

)

CONCLUSION

. :
Women seeking careers now and

- in the future face a different

Parcentage of total vocational education enraliment ol each sax enrolled
N in vocational field of study (nationwide), 1972. . =
"
JFIELD OF'STUDY % OF TOTAL % OF THE TOTAL
| FEMALE \ MALE FEMMLE
- , ENROLLMENT  ENROLLMENT °
’ NATIONWIDE NATIONWIDE
- Agriculture o voo1a8% 0.8% -
"I Distributive 7.8% 4% |
" Homemaking and - 5.5% - 49.5%
Consumer
Gainful homs 09% 1%
+ 8CONOMics
Office CR T a05%
| Technical 6.7% 0.6%
Trade & Industrial 46.9% 4.8%
Health ., 1.1% 48%
"TOTAL 100 100
* Column may not add to 100% because of rounding ' \

Ot the over 11 million students
enrolled in secondary and
pos!-secondary vocational

programs nationwide, females

accounted for over 55 percent of
the enroliment and comprised a
surprising 85% of the health
program enroliment, 76% of the
office programs, and over,85% of
the occupational home

.8conomics programs. These

figures released by the Illinois
Division of Vocational and
Technical Education seem to
indicate schools-might make
sure that when students (boys

-and qirls) make occupational ”

training selections that they are
made based on a firm foupdation
of the real world of work, not
bacause of social pressures.

market, with many m'or?
opportunities, than thefr mothers

- faced. Most of their best

opportunities will be in fields that
have traditionally been
considered male fields, for the
fact is that women who work in

. fields that predominantly employ

males arg pald substantially more

" - than are women who work in

fields that pradominantly employ
women.

.The basic socialization forces in

our society push women into a
highly restricted vision of their
role; including a very narrow

range of occupations which ars

considered appropriatety
‘feminine”. These beliefs serve
to continue to channel women

v

¥
info low-status, low-pay ‘

- dccupations at a time when they
can do much better.

Schools ara charged witty’
3reparing students reallshcally

or thair futures. In order to
‘prepare women for their gurrent
-ole, which includes employmept, .
the schools should be acting to

--~Tounter some of the socialization -..
"patterns which prevent girls'from -

acquiring the job trainfhg that
would do them the met good as
adults in the labor market. -
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The DVTE has ;ecently contracted { .
with Steiger, Fink and Smith, Inc. .+, .

" to develop a program that will .

, expand the occupational horizons . h

of young womeén. Through the .
Research and Development Unit
activity @ mini-curricylum has
been developed and is going
through a first generation pilot test .
at Sycamore High School that
targets directly on smdenrs, both
young women and young men in
grades 7-14, and peripherally on
their teachers, school

- adminislrators and parents
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/e and Famaleﬁolas p. 8. ‘ _ ] . A
Ch'“}k the c¢olumn which most closely reflects Strongly |- ar,-; B T _Scrcngly :
19ur viéw : . | Agree __Agree | Disagrée | Disagree]'|-
| & i Lo " SR - EE
‘1. Sex role stereotyping is a roblem in ) bl ! > : \\- I B
our 30ciety. , ‘ﬁ' E . S _ SR N
- . , , - ) * . L [ {

2. Textbook and AV'matériels should be re- |- o o )
jected if they contain 'se’:g st@otypes,. : rve S

- : . -9 = — > ——
3. Less money should be 'spent on girls' . § 5% 1. 1 .

. . athletic programs. because athletics e '
-+ are less important’ to females.

4. In discusslng careers with students =~ | - L !
each career should be considered : ’
equally open to both men and women. oo

. »
5. :In classroom activities there should
. be no 'specific male/female roles.
.. ‘!A - °
. - B

Ihe following are hypotheticalrsituations Very o Very

3 Indicate your reaction to each by checking ‘> com- - Comfort- Uhcom- Uncom-
_the appropriate column. fortable . able -| fortable fortable

1. You are applying for a job. A male
: .receptiOnist ushers you into an office - ' : R .
where you are greeted by a female vice- | - :
_president who will conduc{ythe interview. . .

+] 2. You are flying to Chicaéo. A male y ' BN

steward welcomes you aboard the ‘plane |

and later a female voice says, "This
e

is your Captain speaking! i

You go to enroll your.four-year-oid in
a nearby nursery school and .discover
that all'three teachers at the school
are males.

4. Your?car stalls on the highway. The
 mechanic sent to your rescue by a°
‘_garage is a female.

“ 5." You are introduced to a néw couple in
“the neighborhood and discover that the
man’ stays home all day with two small
children while the wife is out WOrking.

iI.:tﬁe respondent,’ am S / Female . o

/ Male : .

S~
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Y-D. - i frofh: Feminists Northwest, Project Awareness a Multi-State Laa'hip. Project Addressing
: " Sex Disarimination Issues in Education, pp. T7-1-T7-5, H7-7, H7-1—-H7-5. '

""WORKSHOP 7: NON-DEFENSIVE COMMUNICATION .

Time: 1 1/2 to 2 hours

[

Trainers' pages are-numbered T 7-1 to T 7-5; handout materials are
numbereéd H 7-1 to H 7-7.

Purpose: . To give participants an opportunity to practice communicating
! awareness and information gained through the workshop series in a

manper which facilitates cooperative efforts and minimizes defensive
or hostile reactions. :

. o :
Ma‘.rials_needed:
; 1. Sufficient copies of handouts (one for each particip;;t); T
: .- "Maintaining a C]imate-o% Cooperation and Mutual Trust’
“Ways of Getting Off the Def?nsivé"‘ g::pggd
“For the Observer" ) %gggtgﬁ;
P packet

¢ ¢
%

2. Suffﬁcient copies of "Situatiohs;fhat can be uSed in triadic
role playing" -(at most, one copy for each group of three people)

-

21L-F _ © 3. Chalkboard and chalk, or chartpaper and felt peq.

Room arrangement: Moveable chairs: first in semi-circular arrangement
for presentation and discussion.

Advance preparation: Write summary of triadic role-playimg direé!ions on
* chalkboard or chartpaper (see pages T 7-3 and T 7-4); |

cover until needed.
T | w
OVERVIEW:*~
I. Non-defensive comnunication techniques 20-30 ﬁinutes

II. Triadic role-playing © 60-75 minutes

. *Begin the workshop with introductions of trainers and participants if
# o ocoplg\have not met before.




‘I | I._NON-DEFENSIVE COMMINICATION TECHNIQUES* (20-30 minutes)
. ?. . * 6‘.', ’ ’ | '
’ ©.*+ 1, *Suggested introduction: , . o i

: . “This workshop is designed to give you-an opportunity to roje-play .
, ! situations which you can expect to encounter when you return to
. o your scliggls as change-agents or chan%g-facili,tators. he

. . ~ . # -

*In workshop 4's Requesi/Refuse exercise, you practiced oné -
essential comunicatien skill: assertiveness, of persistence " '
in making requests. There the-emphasis was on the content of
the requests made, as well as on the assertiveness &f the .reque‘sta

aced @n how the communication ,‘#

..“In this activity, emphasis is
" f communicating-that help to .~

is ,handled, in particular way:
create a climate of cooperat In many sijuations, you can :
be most effective if you are Wble to maintain a "no win/no.‘lose® k
. (or "win/win®) atmosphere in which the‘level of trust is high
and.2 minimum of stress is combined with a maximum of opennes$

. +

and sharing of information. .

“There are many ways to work toward this cooperative climgte; i
in this exercise, the focus is on avoiding defensivepess and ° :
handling it when it does arise. - When people become ‘defensive, J
they are likely to start playing a win/lose game, in which -

. they manipulate others, doing all they can to win,@pd setting N |

) ' others up to lose. Distrust, competitiveness, and self-protective ?

devices increase. A coBperative climate, on the other hand, s
gives people involved an opportunity to work togethér to 1
~ resolve their differences and to solve their p;oblems."

. 2. Describe one of two tyﬁes of situations in' which defené—iveness is
likely to arise. Suggested examples: :

a. "...any time there is asdifference in rank or status between la“
. the 'change-resister' and the 'change-requester.' This {s F
‘ . true when wamen talk with women, when gen talk with men,
and when womd talk with men. .-It is particularly the case
when a person of a higher status issked to give up power
or advantage." : . )

-~

: b. *...any time deeply ingrained sex roles are challenged. For

, instance, the male administrator who is asked to promote
women to his level may feel threatened if he believes
'real men' protect and lead women, or are unemotional. How
can he treat as an equal someone who needs to be protect
or led, or is emotional? How can he still seem 'masculi
to himself or to others if he does tr#at women as equals
or if he acknowledges and expresses hffs own human emotions?
Thus, he may act defensively rather tan cooperatively.”

. N ! ‘
*Our thanks tg' Theodora Wells, of Wells Assomfates, Beverly-Hills, CA, )
for sparking this activity. | ,
' P 1 ' : N
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© NON-DEFENSIVE COMMUNICATA@N TECHNIWUES (cont.)

T ey

1.

sConversely, the woman who reassures herself of her
w ‘feminity' by deferring to men may also become defensive
. » when asked to"behave as an equal. OF, if she is true to.
her own standards of performance and is behaving as an
‘equal, she may be sensitive about accusations or insinua-
> (tjons-that she is 'unfeminine.'" ‘ )

Ask participants to contgibute a few additional examples of
situatfons arousing defensiveness. )

$. Distribute handouts on "Maintaining a Climate of Cooperation and

Mutual Trust,” and “Ways of Getting Off the Defensive" for
ebarticipants to read and discuss. Suggested introduction:

*The 1nforﬁ’!1on in these handouts is not expected to be new
to you. It is given in order to remind you about, or call
‘k your attention to, forms of communication that you can
e use when participating in and evaluating the role playing
g? situations that we will do next." ‘

Review the handouts with the participants.

TRIADIC ROLE PLAYING (60-75 minutes)

1. Ask participdﬁts to form groups of three péople-each. If ®
possible people should form groups with people whom they
‘don't know well. It's often easier to practice voles with

_relative strangers.

2. Explain that (underlined portions should be on chalkboard)

a. There are 3 roles, the “"change-requester,” the "change- 4
resister," gpd the observer. . o

'b. Each person will play each role in turn. Use the same
situation for all three role-playing rounds; the person
playing each role will change, but not the basic agreed-
upon situation. : '

c. Each group should take five minutes to define a realistic
conflict situation in the schools, one they are already
dealiny with, or one they expect to encounter when trying
to implement what they've learned in these workshops.

The group should specify an attitude_or behavior change
that the requester is trying to bring a out 1n the situation.:
< ~, The group should also be clear about the change-resister's
4 ** general reasons for resisting. Lack of funds? Lack of
interest? Ignorance of the law? etc. In other words, the

resister should not be blindly negative, but should have
N reasons for saying "no” which s/he feels are sound.

H

22 ng




i

R
£

3

&
1

R &
A

8 &

9. NON-BEFENSIVE COMMUNICATION TECHNIQUES (cont.)
- | (Inform participants that you have available a list of
o situations they can look through 1f they have trouble
e coming up with one of their own. See handout "Situations thgy .

R can be used in triadic role-playing.” The Request/Refuse
: situations from Workshop 4 and the "Stereotyped Situations™ -
. from Workshop 1 may also be useful.) o -

d. Chan?e requesters should use non-defensive communicati

s s as they attempt to persuade the resTster to Eﬁiﬁgﬁ.

Change resisters sho¥gd behave in any uqy'qgey consider
appropriate and realif$tic 1n the situation;“depending upon

e role, they may or may not feel that they should use -

, non-defensive communication skills. The:change-resister
i can make the requester work hard---and may want to try to
1“9 put the requester on the defensive---but should behave

realistically; if s/he feels convinced by the requester,
s/he should say so. A _

their small groups either toward
t the end of all three rounds,
appropriate in each small group.

Observers will report
e end of each ro
depending upon what s

Make sure that each participant fas a copy of the- handout "For the
Observer," on which the observey should make notes about the :
- interaction between the change-requester and the change-resister. i

3. Role-playing: Ask participants to choose roles for the first *
. round--the change-requester will try to persuade the change-
rgsister to accept the goal, while the observer takes notes.

At the end of ten minutes.‘signii participants to change roles
andﬁfepeat the exercise. ’ ‘

At thes€nd of another ten minutes, again signal the participants
to change roles for the third round.

4. After the third round, ask participants to return to the large
- group .for reporting and discussion of their experiences with

non-defensive commnication techniques.

39 ‘ | g
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~+ Michael Emmonds (Impact, 1970) . | |

REFERENCES FOR WORKSHOP §7: NON-DEFENSIVE COMMUNICAT ION
‘ ) TECHNIQUES .

ffﬁssert Youirself: -An Instructive Handbook about Assertiveness Training ¢or
. Momen, Seattie-King County N.O.W. (2252 NE 65t ‘Et., Seattle, WA 98]

1974, $2.

‘Breakthrough: Women Into Management, Rosalind Lorfng and Theodora Wells .
an Nostrand Reinhold Co, 1972) $3.95. A sympathetic, useful treatment
of problems and attitudes (of both women and men) that become important
as women move into non-traditional roles. MWritten for business, but |
relevant to schools and school administration as well. Includes “how to
cope” suggestions: ways to get off-the defensive, how to work effectively
~ for change, how to turn unequal relationships into equal ones,. etc. |

Your Pérfect Right: A Guide to Assertive'Behavior, Robert Alberti and |

Values Clarification: A Handbook of Practical Strategies for Teachers
and Students, Sidney Simon, et al., (Hart Publishing, 1972) $3.95.
Suggests numerous activities which can be used to explore issues .
i&g&?aining to sex roles and sex discrimination.

-~
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5 i R
SITUATIONS THAT.CAN BE USED IN TRIADIC ROLE-PLAYING - R
1. (attitude change) A te¢9h§$ thinks the school counselor is:encouraging'
stereotyped work choices in the students. The teacher wants the counselor
‘to change his/her attiudes that “the girls are all going to get married
*. ‘anyway" and "what boy would want a woman's job?" ‘ . A
2. (behavior change). A principal arranges for the staff to have one geneyal
Title IX workshop and then says "That's it. No more. I've complied’with
the 1aw." A representative from the discrimination task force is ssigned
the job of persuading the principal to provide more exteﬂiizf/infb mation
and training on the elimination of sexism. o :
(Note: this situation requires each participant to plan speci iC
definition of "more extensive information and training" before the
role-playing begins. If the request for change is vague, it can be ) 2
easily refused. Presenting the principal with a variety of specific
options makes it harder for her/him to xgfuse all of them. The
principal may be more easily persyaded t& settle for one. That one
may not be what the representative really \ants, but it will be an
important opening wedge for further reques S.) .
Other Possibilities:
3. As a representative from the discrimination task force, go to the
appropriate person and request: Co
-a. screening for sex and race bias in materials
OR
'b. an in-servicg program on various aspects of sexism in education y
OR - e ‘
c. a women's awareness week in the schools
OR
d. changes in sexist language in school communications, e.g. changing
OR chairman to chairperson, etc.
e. male cheerleaders for female games, or mixed cheerleaders for mixed
games. .
4. Ask the‘PTA‘planning committee to set up an awareness workshop-on nonsexist.
"~ childrearing. . : .
5. Aék some students to work with you jn setting up a women studies course.
) -
{
b}
b
r
‘ 2 *
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MAINTAINING A CLIMATE OF COOPERATION AND MUTUAL TRUST

"FOCUS ON: + AVOID:
1. What can be obsérved and mutually ‘ What is inferred, judgmental; g
verified. - i . hard to verify or agree upon ‘
Stick to the specific, the action, mutually . AN
the here-and-now. . o~
Examples:
-+ "He made his suggestion three times." "He's pushy; he's boriny:"
"The director talked through most - “"She's too domineer'lng.;l
~of the meeting."” |
"Barbara's report has more facts - “Barsara spends too much effort
than Sam's.” A on trivial details, and Sam gets
lost in vague generalities."
: "] think there's a misunderstandin§ * "You never have understood that
. ' here." . point.” »
- "I think I need more information; "You're hiding something from me;
could you give me some examples?" why won't you tell me?”
. \‘ - ’
*“Do we have the information we need "You never said we needed that
to decide upon that?” ‘ information." -
"I've had a hard time getting the "No one will cooperate with me."
data." . : :
"The womeri say he ignores their "He has the typical male .
requests." prob]em of not listening to women.”
‘"When I hear that, I feel "People don't 1ike to hear
- uncomfortable." . things 1ike that."
* N .
i
k] 1 A‘ 7
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MAINTAINING A CLIMAEE OF COOPERATION. .

FOCUS ON. ’

. 2. Sharing ideas‘and information;

explorlng pt1ons

Examples:

"] understand that new forms are
available for scaring those tests
without sex bias."

"How would it work to try..."

"Or f%hlcould try giving a
workshop -on the law."

3. Keep1ng the otber person's needs
in mind

Examples:

"Can you see yourself asking her
to..."

"I think their past experience
shows..." (giving limited infor-

o mation, ready to stop at any time) /*\—(izév1ng 1grge amounts of 1nfor$;;'

p.

-

. AVOID:

. Giving advice; g1v1ng answers

or solut1ons

Examples:
"You should get those rew forms "

"The way to handle that problem
is..."

"Tell them it's against. the-law;
they'11 have tg cooperate then."

Re]easmg your needs on otlhs,

. 'swamping them with more informatio

2.

:.J

7/
X
3

n .»

than they want or can use -

3
Examples:
“It's just hopeless try1ng to
work with her. How can you stand
t"ll

"Let me give you thg history of L
that. It all began..... etc. etc.4

n without regard to its use
s to the other person) '

Ty

\

»

.
-

TR
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WAYS OF GETTING OFé THE DEFENSIVE

The message that makes us start to feel defensive may be overt---an openly
hostile, belittling, or intimidating remark. Just as often, however, an
overtly reasonable or'cooperative statement may be accompanied by a covert
:Aneaning that makes the listener feel put-down or threatened. For example,

" the request "please be specific and give|me an example" may be perfectly

, straightforward, but it may also convey ﬁpe meaning, "...so I can shoot
A, down your example and thus prove your entire point wrong."

? _some other examples

overt statement: possible;ggxgrt meaning
"Can you prove that?" "1 know you can't.” '
“Let's be fair." : “You're being unfair."
"You'll have to trust my judgment." "Your judgment is no good."
"what I think you really mean is..." "you're unclear, confused."
“"Now let me tell you about another "1'11 divert your attention and bet.
situation just like this." you-agreeing..." . : e
"You'ré‘too ready'to see stereotyping;" "I have the correct standard of

judgment which I won't define but
which puts you in the wrong."

ﬂ And so on. The covert meaning may or may not be intended; the point is that
7 you think it's there and ‘eel yourself becoming defensive. Below are some
“ basic ways people have found useful in getting thegge]ves off the defensive
and back onto the positive pursuit of their goals. *
: : ~ ? e
1. Bring ;he covert to the surface by naming the content or process:
"That feels to me like another one of those stereotypes."
"Looks 1ike we're stereotyping men again."

¢ - R )
Say it once, then drop it. Name what's happening, then detach yourself.
Otherwise, getting off the defensive may become getting on the offensive.

2. Bring the covert to the surface by naming your feeling:
"['m rather uncomfortable with that last remark."
"There's something here that doesn't feel quite right."

Say it once, then drop it; detach yourself.

% .
* (
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NAYS OF G[TTING OFF THE DEPENSIVE p. 2
"&:T:‘ L/ .

.3, lee yourself a chance to cool off, to dec1de your “next, step, by

LY I

\\ ~ buying time: #

‘1' (] HmN
""H111 you run that by aga1n7" -
"I'm taking a few minutes to think about that "
"That s interesting; I never thought of it in Just that way before
or: give a nhon- verbal response: a blank stare '

»

_' .
4. Turn the conversation from your fee11ngs to the other person's feelings -
by act1ve listening: .

"I.can see that's a real problem."
"It must be really annoying to have to dea] with that."

5. Ignore the covert . and concentrate on getting the Specific content, the
~facts of the speaker's overt statement:

for example:.
"You mean you spent three days at the workshop and th1s is all you've .
come up with?" ,
(covert: "You've been goofing off. ")

non-defensive response: "Yes, that's our list ‘of recommendations so
- -,far Is there- someth1ng you'd like to see added?"

for example:
."You don't really expect me to propose this program to the Schoo]
Board, do you?"
(covert "Your request is r1d1culous ")

non- -defensive response: “I'm sure you know the best ways to present
\\the program.. What do you think the chief
problems are?" 4




¥ Repnntedfromlfemlmsts Northwest - .
MAINTAINING A COOPERATIVE CLIMATE: - o
h o QUESTIONS FOR THE OBSERVER : o -

oo B
' 1. If one or another ge;s on the defensivg:_
~ how did it happen? -’
what was said or done? L . : - o

‘2. Does either one try to get off the defensive by

1

--naming the feeling

I s .
. _ --naming the content or process . .
. _ _ 3

--buying time R y K :

Y . .

! h - x:%

--actively listening > : o S r%

3. Do you observe attempts to maintain or return to a cooperative cliﬁate

, by : )
AU . ST . . o
‘ --sticking to descriptions of behavior or actions (avoiding th
‘abstract and judgmental)?. _ ,

& .

q --sharing ide;s_or information?
~ --exploring options? :
r-dthgr? ‘
- 4, What do you prediét the results will be? Whose goals will be met;
-~ what are these? . : ’

-

5. If you had been in one of the roles (which one?), what might. you
have said or done differently?




lE Repnnted from: Bem, bandra‘l:‘ ﬁsitz—“Beanexﬂole InventorT(Bsm)J’—Thrigﬂ Annaal—

- Handbook for Graup Fac:/ttators PP 83 88.* - S
_., S y BSRI | B
BN - “Sandra Lipsitz Bem o g

“ . . .
- ~ C

In thxs inventory, you w1ll be presented wnth sixty personality characteristics. You are to”
use those characteristics in order to'describe yourself. That is, you are to mdlcate on a
scale from 1 to 7, how true of you these various characteristics are. Please do not leave any A

characteristic unmarked. - . , - ,
° L3

-~

Exagple: — . Sly . _ ‘ . | R . : ?
Mark a L if it is never or almost never true that you are sly. L, :
Mark a 2 if it is usually not true that you are sly. o . |
Mark a3 if it is sometimes but infrequently true that you are sly.” -’ v _ |
\lark a4 if it is occasioMally true that you are sly. ‘/ '
Mark a 5 ifit is often true that you are sly. ' o .
Mark a6 ifitis usually true that you are sly. e e

\Iark a7 ifitis always or almost always true that you are sly . ‘

Thus 1f you feel it s sometzmes but infrequently true that you ‘are “sly,” never or almosé
necer true that you are malxc:ous, always or almost always true that you are- *“irrespon-

sible,” and often true that you are “carefree,” you would rate these charactenstlcs as
follows: : \ : ~ '
-3 _Sly _1 Irresponsible - .
—1" Malicious . —8_Carefree . .: 2 % .
___ L. Selfcreliant —16. Has strong personahtv
« 2 Yielding _;_17 . Loyal /.- ‘ ,
—— 3..Helpful —__18. Unpredlptable v
- 4. Defgnds own beliefs —19. Forceful R %f‘
— 5. Cheerful ___20 Feminine - ~ |
— 6. Moody —21. Reliable
—— 7. Independent —__22. Analytical . L4
— 8. Shy ____93. Sympathetic S
—_ 9. Conscientious — 24, Jealous :
Z___10. Athletic . 2 95. Has leadership abilities
___11. Affectionate , —_26. Sensitive to the needs of others
., ——12. Theatrical - —27. Truthful
——13. Assertive - 98. Willing to take risks
———14. Flatterable \ __29 Understanding
—15. Happy . 30. Secretive #

‘ ’Copynght 1977 by Sandra Lipsitz Bem. Reprmted with permission of the author. This
material may be freely reproduced for educagnohal/trammg/research actiVities. There is"
no requirement to obtain special permission for such uses. However, systematic or large-
scale reproduction or distribution—or inclysion of items in publications for sale—may be
done only with priog written permission of the %uthor '
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L . - :
"3 : K RS ) . i -
ol oot - : . - [
a B . . a . . . .
.

S SR 3, 4 .5 6 .7
- Neveror ~ ﬁsuél!y - Sometimes .Océ’asionally‘ Often  Usually " .Aiways or
" AlmostNever Not | But'( True True True Almost
_True True  Infrequently o : Always True
. oo . hd .. ) ' . v & .
[E— ) § Makes decisions easily -, , 46. Aggressive - .
._____32. Compassionate _ ' ___47. Gullible .~ .-
—33. Sir_lceré. : . . 48 Inefficient - -
; . " 34, Self-sufficient ___49. Actsasalader” - ¥
i .. —=.35." Eager to soothe hurt feelings —_50. Childlike * SR
' __36. Conceited - 51 Adaptable 4
. ——37. Dominant- . ) ' 52, Individualistic T
. ___38. Soft-spoken - - ___53. Does not use harsh language
——39. Likable - - ____54. Unsystematic. -, - )
—__40. Masculine . ____55. Competitive
* . 41, Warm , —56. Loves children 5
_ ——42. Solemn T - ____57. Tactful &
—43. Willing to take a stand ——58. Ambitiqus £ . ,
__44. Tender » ' © ___59. Gentle P
____45. Friendly _ o —__60. Convgﬁtional -
" T 1
- |
. .
L)
.*'
The 1977 Ar;mml Handhook for Croup Facilitators
. - ¢ \
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H © "~ " . BSRISCORING AND INTERPRETATION SHEET"

~ The udjgctives on the BSRI are arranged as follows: . ,
o 1. The first adjecﬁire and every third one thereafter is masculine. *
2. The second adjective and every third one thereafter is feminine.
3. The third adjective and every third one thereafter is neutfdl.

e

-

Instructions 7 : o _ . |
‘1. Sum the ratings you assigned to the masculine adjectives (1, 4, 7, 10, etc.) and write . ﬁ
that total Meré; ______. Divide by 20 to get an average rating for masculinity: L ’

. 2. Sum the ratings you assigned to the feminine adjectives (2, 5, 8, 11, etc.) and write'that *ﬁ
. total here: _ . Divide by 20 to get an average rating for femininity: c i

-

Interpretation -~ . . v . .
3. Share your scores with dthers:in’ your group to establish the median scores €pr each :
scale. (Thewedian is that score above which 50 percent of the group members s ored.) .
4. Classify yourself according to the chart below by determining whether you ar above - Fﬁ
v| - orbelow your group’s medians on masculinity and femininity. : L N

Masculi-ﬁity Median Score - . o /

' _Below the Median ~ Above the Median

Below |
Fe";;ﬂ'n’;y ' the . Undifferentiated -

- inini - L ’

" Median _ . Median _

Score e

Masculin'e | ) 2.

_ Above :
the - Feminine Androgynous
"Median = ' . S S

5. Stnd} the items on the BSRI to explore how you see yourself with regard to yqur ' u

sex-role identity. You may wish to solicit feedback from other group members on
w;nether they would rate you in the same ways. ' S

N

oS . G

14

For further discussions of androgynous behavior, See ""Toward Androg\ynous Trainers” in the
Theory and-Practice section and ”Androgyony’ in the Lecturettes section of this Annual. (N.B.—
' ' Copies of the Original BSR| and a-recently developed Short.BSRI are a\l>?ilable from Consttlting . %
1 Psychologists Press, 577 College Avenue, Palo Alto, California 94306.) .- e e _ i

\

e
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%‘f‘" Reprinted from: McCune, Shirley; Matthews, Martha; Boesdorfer, Kent; Kaser, Joyce and Cusick, Judy.
Implementing Title IX: A Sample Workshop, pp. 23-24. 1,.

Identifying and Alleviating Sexism in Education--
An Introductory Assessment

»

~ Think about the policies, practices, and programs of the education
agency or institution in which you work and the behavior of staff members.

1. List as many examples as you can identify of differential opportu-
~ nfty of treatment of female and male students and employees.

) 2. Hhat*szorts have been taken to eliminate sex differentiation in
opportunity or treatmept?

3. What, in your opinion, are the primary barriers to eliminating differ-
ential opportunities and treatment of female and male students? 0f female and

male employees?

4. What, in your opinion, are the supports and resources for eliminating
sexism in your school/institution?




n-Hilllard, Mary Ellen, A Hendbook for Wonkshops on Sex Equality in Educstion,

£l

Appendix |

These exercises are adaptable. Some of them have siready been
through more than one “transiation.” Feel free to adapt or amend
them to the neegls of your groups You will find after a while that you
are able to create your own activities.

Bosuretouselargcsheotsofncwspnntandhuvymarkorsm
easier reading at distances.

Try to kegp groups of friends from clustering. If you have a scarcity
of one sex or another try istribute.the numerical minority among
as many groups & sible. The count-off method—all ones in one
group, all twos in another, etc.—may be the simplest way to break
the ice and redistribute the groups.

Begin immediately with opportunities for peopie to share their
concerns and attitudes, pro and con, and to find “out that, no matter
how they feel, there is likely to be someone else who feels the same
way. '

*These sctivities sre adepted f meterial used by the reseurce persons st the trein-
ing workshop, by the state in their tocal workshopes and by the project directer.
rumwnm.wmmmwmmm
interpretation.
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PRO AND CON.
OPENER

ADJECTIVE UST
FOR MALE
AND FEMALE

L

4

-

in a non-threatening way this opener will bring the workshop Into

sharp focus Immediately. it provides for a positive opening whllq

simuitaneously sllowing you to discover the needs and.level of the

group. ; ‘

® With large sheets of newsprint and heavy markers ask each small
group to develop a list of the one thing each person |s most pleased
about in her or his school (keep it in their school) in regard to sex
fairmness. ) .

» Develop a second list of the one thing each would like to change
which s still sex biased (again, in their school). -

o One person reports the group's findings to the total group. Paste
the newsprint to the wall and suggest that each person can take a
look at all of them during a break.

o Notice, without commenting, who assumed the role of notetaker in
_ mixed sex groups. Note who makes the group’s report to the total
" group. *

o After all groups have reported, ask if anyone noticed: Who did the
notetaking? Who did the reporting? You will find some groups offer-
ing reasons for why who did what. Did people take stersotypic
roles? Why?

Be aware of and try to respond to the second list of concerns
throughout the workshop. '

A more non-specific opener is to ask the total group to break up Into

small groups and list:

o What relevant ideas and experiences have they brought to the
workshop? :

e What do they expect from the workshop?

Then have a report back to the totat group.

This exercise will give the workshop leader some Idea as to the level
of the group and what their concerns are. it allows participants to
immediately have a feeling of having a ‘'say."’ However, it can be so
vague as to be non-productive. Some people will have brought “love'’
and expect to take home “information.”” Urge the groups to be spe-
cific.

If your workshop is continuing for more than one day, this is a very
comfortable way to begin. If time is.a factor, the “Pro and Con'' exer-
cise will bring the workshop into specific focus almost immediatety,
yet in a ndn-threatening way, by allowing people to point up their suc-
cesses as well as their problems. .

Using a chalkboard or newsprint, divide the page in half and write
MALE above one half and FEMALE *ove the other.

Ask each participant to take a moment and write down five adjectives
that are usually used to describe men or women. After they have
written them down, ask if someone would like to call out one of their
adjectives for_either sex. Develop two lists.

he 73
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" Aaprind rom: VerhiysoRHiir, Mry '

You will got some pleagant adjectives and some unpleasant. Some
may even be in the vernacular. Accept all of them. A brainstorming
session should allow everything to be accepted without comment.

When the central list is written down, read esch word aloud and ask

for group concensus on the word as positive or negative and whether
both men and women would be proud to be described In this way.
Draw a line through every word that is not viewed as positive to both
sexes, ‘

W has the longest list? What does that mean in the opinion of the
particlpants?

-

(™n order for this exercise to be effective, -’

the group divided into two sections, ‘must
not see each others’ Instruction.)

Place a chalkboard on rollers or a double easel between the two
groups. 3

. f
On one side of the board write: On the othdr side writex

D.A. Barfjngton. Dorothy A. Barrington
Educator Educator
Owns a townhouse Owns a townhouse

¢

On both si” write:

Quickly jot the position, age,
salary of this person,

If you don't have a rolling blackboard or an easel, prepare two sets
of cards or slips of paper ahead of time (half say Dorothy, half say
D.A.). Prepare one slip of paper for'each participant. Pass out one
set to one side of the rpom and the other set to the other.

Before you pass it out say: Do not say anything. Do not look at your
neighbor's answers. Work quickly, your first impressions will be best.
| cannot answer any questions at all. Your own best judgement will
be fine.

Collect the data—*'D.A."” cards in one pile and “Dorothy” cards in
another—average the salary and age of Dorothy A. and then of D.A.
and make a quick list (or read from papers) of positions.

LY

%
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’,

WHO ARE YOU?

~

N

What is usually found is that Dorothy will be oider and earn less and
have less prestigious positions. .D.A. will be assumed to be male and
will be younger, have a higher salary and more prestigious position
in spite of young age. '

Discuss not only why it camne:ili
D.A. was a man in the first piiffle ,
with Dorothy with more: sohelis@shawas still older and with fewer
prestigious positions) was when thi§ exercise was done in the late

afternoon. Awareness had Been ggised and with it Dorothy's salaryl

If you get answers which skew the data, share that with the zroupgztzne
person wrote that Dorothy gets $100,000 a year because she is¥eally

B this way but why they assumed '
@Gine of the few times it came out -

a "Rockefelier ¥ One person put down that Dorothy was a ‘‘House-.

wife who was paid $25,000 a year for her housewifery.” Discussion
can ensue on what that would mean to housewives if they did have
money of their own, ’

\

R

The entire group should pair off two-by-two. They /;will p a ‘p
more comfortable with someone they don't know. Stand up and®@ice
he other -

each other with a little distance between. One person asks 't

“Who are you?”’, the other person responds with one phrase or one,

word. The first person repeats the question, the second responds with
another different phrase or word. Ask-only the singie question, *“Who
are you?"'. Time limit on this should be about three minutes. It may
seem an eternity. Then switch roles.

Discuss how people felt. Was either role easier? Why? Why not? Did
they find out anything beyond the answers? ‘

| am an educator.

| am a parent.

| am a reader.

| am a dreamer.

| am a person '\o likes other
people. ¥ :

Who are you?

co000
P> P

Do not give the participants any hints of what to say. The above is
only to help the leadel ctarify the procedures.

~_Discussion may disclose that some people start wit% occupational

identification. Some with personal identification. Some people start
with generalities and work to specifjcs and somqgpeople go the other

way about. Anyway, it is interesting to think a!gaut ""Who are you?'. *
\ 75
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DIFFERENCE

WHO'S WHO

-
STEREOTYPES
|. _crowuw /

THE
EDITOR' S
& DESK

76

Ask for two volunteers to role pIay a counselor or a teacher and a
student from a different ethnic or cultural minority.

Some of the most mterestmg information is shared when the minor-
ity group person plays thé ma|onty munselor ‘and the mgjority group °
person plays the minority student.

Play the. minority girl coming in at age 15 and wanting to plan for
medical school . . . or shopr welding. A second reversal could also

ptove mterestmg What assumptions $hight a mmonty counselor make
about 3 majority student?

Ljst ten famous men. List ten famous women.
Are the lists different in source of fame?

List ten men who have made a major contribution to society. List ten
women who have made a major contribution to society.

Are the lists different in:kind or in contribution? if the participants are
presently unable to list ten women on either list does that mean the
women don’t exist? Where can they find out?

List assumsptions boys make about girls and girls make about boys.

How can you intervene if thé,e assumptions are stereotyped and
demeaning?

List assumptions men make about women and women about men.

Is there any similarity between the child and adult lists?
Discuss. .

Prepare enough copies of the following statement to provide one for

each small group—or one for each participant. Read the statement to .

the tota! grouj. In small groups, ask the parhcapants to edit it for sex
falrness 5

Why is vocational education necessary? It is the bridge between
a man and his work. Millioms of people need this education in
order to eamn a living. Every man wants to provlde for his fagily
with honor and dignity and to be counted as an individual. Pro-
viding for an individual's employability as he leaves school and
throughout his work life is one of the major goals of vocational
education. Vocational education looks at a man as a part of
society and as an individual, and never before has attention to
the individual as a person been so imperative.*!

What are the implications for all curricular material?
Discuss.

4
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CAREER
AWARENESS
NIGHT

THE BUCK
STOPS HERE
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' aewiﬁician:' Vertiayden-Hilliard, Mary Ellen

. Appendix J

Discuss the challenge.in small groups and report the strategy for
change to the total group. : '

Your colleagues feel that there is no sex discriminatlor\; in their edu-
cational setting. They think your concern is ridiculous and they are
not interested in spending any staff time or after school time to hold
a workshop on sex bias. ' :

o_l:low can you initiate some understanding of the seriousness of -

the situation?

@ If you are successful to some degree, what do you do next?

Career Awareness Night for parents and students is approaching at
your school. You are determined that the girls and young women at
your school shall be presented with some expanded options. There
are no women business leaders in your community. There are no
women lawyers or auto mechanics. A call to various union h
quarters has produced no women craftworkers. T!sr: are no local
chapters of women's organizations”who might havé‘_l sources which
have not yet occurred to you. The phonebook reveals physicians’
names which all appear to be male.Report back to total group on
how each group solved the problem. : »

o List one thing that you can do in your own school setting on your
own.

e List one thing you will work to accomplish, Who can hélp you
achieve your goal? Who will need to be convinced? Who will try
to block the change? i

e With whom do you need to share the information from this work-
shop as soon as you get back home?

» Who is the most influential person you can reach who-could set
significant institutional changes in motion? How cam you reach him
or her? When?
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Exercise 1-1 ’ o S &

FEMALE AND MALE PARTICIPATION IN THE PAID WORK FORCE
AND IN VOCATIONAL EDUCATION PROGRAMS:»-
WHAT ARE THE FACTS? . 9

Directions: Thgué multlp choice questions are deslgned to help you assess your knawledge of

' females’ and males’ participation in the paid work force and in vocational education programs.
Uaner &ch statement you will see a number of alternative answers which could fill in the informa-
* tion missing in each statement. Select the alternative you believe is correct, .and write its letter in
the blank to the right of the statement. .

1.

¥

. The median income of working women with four years of college is ___

Women make up of the nation’s paid work force.
a. 26%  b.41% c..54%
>

_ For every $1.00 men earn, women earn

.a.95¢ b.76¢ «c¢.57¢ d.$1.00

The avérage young woman today can expect to spend years in
the paid work force.

a. 7.3 'b.J7.1 c. 229 d.312

Out of every 10 young women in high school today, F
will work for pay outside their homes at some point in their lives.

29 b5 c74 ‘ 7? '

‘Both husband and wife work in percent of the nations’s marriages.

a. 35 b. 47 c 28

that of men who have completed eight years of elementary school.
a. greater than  b. the same as c. less than

The difference between the average yearly incomes of male and female workers
has over the past 20 years. ' ,

a. incn;eased' b. decreased c¢. remained the same
About out of ten adult women are either single, widowed,

divorced, or separated from their husbands and are therefore responsible for
their own financial support.

a. four b. six c..eight
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9. Women workerk are - likely than male workers to be absent from work.

_a. more b. Ies c. approximately equally - p

10. In 1973, the, average earnings of white males and females and minority
females and males were distributed from highest to lowest in the following order

. a. white males, white,females, minority females, minority males
b. white fpales, minority males, white females, minority females
. c. white males, minority females, white females, minority males

A \ . .
percent of all women workers are employed in clerical

1. |
owgipations.

12.11.2 b.181 c. 278 d.35.0
12. percent of all vocational education programs ‘had enroliments

wg:h were either 90 percent male or 90 percent female in 1972.

-

&

aj20 b. 32 c. almost 50

»

The vocational training area with the largest female enroliment {more than
“one-third of all females enrolled in vocational education) is

AT T

13.

.a. consumer and homemaking programs
b. occupational home economics .
c. office occupations Yy

14. percent of all students enrolled in vocational educataon programs
in the area of trades and industry are females. .

o ‘a. 13 b. 21 c. 34 1
{*15 Trends in male/female enrollment in vocational training programs show that

§ a Femalts are enrolling in traditionally male courses at a faster rate than
. males are entering traditionally female programs.
b. Males are enrolling in traditionally female courses at a faster rate than
"~ females are entering traditionally male programs.
‘¢. The entry of males and females into programs nontraditional to their sex
is occurring at about the same rate. '

Adapted from: Besource Center on Sex Roles in Education, Overcoming Sex Discrimination and
Attaining Sex Equity in Vocational Education: The Social/Educational and Legal

Contexts, 1977.
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_ Answers for Exercise I-1

1. b 41%
c. 57¢‘ ’
c 229 ‘
a 9
47%

c. lessthan
a. increased

.a. four

© ©® N @ ¢ A& W N
o

c.  approximately equally

white males $11,633 - "

0. b
minority males $8,363
white females $6,544 (

¥ . minority females $5,772

T, 4 3% ' FER
12. ¢ almost 50% | "-:_" S
13. a. consumer and homemaking | -

14. a 13%

15. b. Males are enrolling in traditional female courses até faster rate than females are
entering traditionally male courses.
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- Exercise -2 |

“IMPLICATIONS OF THE FACTS FOR VOCATIONAL EDUCATION

Directions: These questlons are designed to assist you in your thinking about the dumensuons :
of the problems of sex bias and sex stereotypmg in vocational education. List answers to the
questlons in the space provided. .

M -

1. What are the lmpllcatlons of the work foroe and voc&lonal educatnon data for vocatlonal .
_educators? A

of

s ’ K

4

2. Whatare the implications of these data for the lives 6f men? How does thns affect vocatlonal
educatlon programs? . .

B I

3. To what extent do you think that v‘qcatidna_l education administrators are aware of these data? -

.o ~~ P

1 * .

M .. .
. v

4. To what extent do you think that vocational education teacﬁérs Eire a} are of these data?

5. To what extent do you think that vocational education students are aware of these data?

P2

V1]
r-




A SR 5,,"' Exercise |-3
DRI - i . ﬁ b

" /&, TR ' RECOGNlZING SEXIST AND NONSEXIST BEHAVlORS
R, A L "~ . v

oyt I 4 t

®
~5
*ﬂ\
A e

.-Blsztionsz\ Lusted belo are a number of sltuatlons which are familiar to vocational education
”* admmistratoi's Under dath situation three or four responses are provuded' Please read each situa-
; tion and responsetépd determ ine how ‘the response would,| ed according to the following

* r '_ * Y
wtego'lyei/'//,‘; . ‘p@

¢ D= Discnm matory behavior—a violation of Title X

Y ’

'B - Sex-blased behavior—reflects bias or stereotypmg but it is riot a vnolatlon of Title IX

' F-/‘-— Sex-fair behavnor—treats both sexes in equal or snmllar ways

-j,,

A — Sex-afflrmatwe behavior—attempts to compensate for the effects of past discrimination

Indicate your description of each of the responses and label them by placing the appropnate
letters in the blanks. :

v

1. Situation: You are interviewing a female candidate for a position as head of the home
economics department. In the course of the mterwew you ask the following

f/ questions: .

Responses: A. Do you intend to have_ény more children?”’ -
' B. “What dos your husband do for a living?*’

C. “What happens if one of your children gets sick? Will you take illness-
in-the-famjly leave?

* ‘, D. "Are you in a position go stay after school for administrative planning-
sessions, or do you have to get home to fix dinner for your family?"’

2. Situation: You receive information related to an administrative intern training program.
You:
Responses: A. Distribute the information only to male teachers.

—————

B. Distribute it to all teachers.

—————

C. Conduct a special recruiting effort to attract more female teachers

et ——

' into the intern program.

3. Situation: Your institution maintains the following administrative position on dress/
appearance of staff:

Rsbonses: . A. Although there’s an expectation that staff dress neatly and appro-
. ptiately for their jobs, there are no rules or regulations. Any gross
violations would be handled ln‘dw\ually
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4, Situation:

Responses:

5. Situation:

Responses:

B. There are no rules or regulations cohcerning staff appearance other
than an unwritten expectation that ‘‘one wear what is appropriate
. for one’s job.”’ Female and male staff members are ericouraged to wéar
. comfortable clothing that.allows them freédom of movement necessa
for carrying out their job responsibilities. . , -
C.. Staff members are required to wear dress apparel (shirts, ties, and -
jackets for males, dresses/pants outfits for women) or uniforms.

Your school has developed the following administrative procedures for students

entering vocational programs nontraditional to their sex:

A. Females must secure from an employef a statement guaranteeing that
they will be hired pending successful completion of the training pro-
gram; males are accepted without such a statement. .

-

B.- Students of either sex who want to enroll in a program with prerequi- -

+ sites which they have not had may take a proficiency test to demon-
strate relevant basic skills. Based on the results of that test, they may -
or may not be admitted. ' ;

* C. Students of either sex who want to enroll in nontraditional programs“r

“and who, as a result of past discrimination, have neither had the
prerequisites nor acquired the basje skills may receive supplemental
instruction. This intensified ins;;/cﬁdn can qualify them to enter the -
program within a short period time. ' o
One of your industrial arts teachers has made it clear that he doesn’t approve
of having young women in welding and that anyone who enrolls in his program
probably won't |ast very long. Six weeks into the school year a young woman
welding student comes to you indicating that she’s being harassed both by that
teacher and students. You say to her: :
¢ \ .
A. It sounds as if yoB're having a rough time in that class. Let’s see
about getting you transferred to Mr. Jeffrey’s class. That might be
! little more inconvenient for your schedule, but it will solve the
problem.”

LY
B. “I'm disappointed to hear that you're having such a difficult time.
That shouldn’t be the case. Give me a day to check this out, to talk
with Mr. Clements and some of the students. See me tomorrow
morning and we’ll discuss some options. The one thing | want to
stress is that you are entitled to be in any vocational program of youg
choice without harassment, and it’s my responsibility to see that your
rights are protected.’

#
C. “It's all part of the game. Since you're the first female, you're going
to have to put up with some kidding. Don't take it too seriously.”

aH
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6. Situat_io_n:". Your work exgerience coordinator informs you that one of your mo;st supportive
' and cooperative employers {a construction company) has refused to take a female

trainee in carpentry. You: - : , .

-Responses: A. Check the facts, find out that thEy are correct, and decide to try to
: . make a deal with the manager of the construction company. The two
. of you agree that you won't send him any female carpenters or craft
D ' trainees in exchange for his starting to take business/office occupatuons
students whom he hasn’t used before.  °
4 /
v - - B. Tell your placement coordinator to keep the situation quiet. You'll con-
tinue to send the company male trainees but fund someplace else for
female trainees. ;
C. Cenfirin the facts and tell the manager that you can no longer send
him male trainees if he refuses to accept female trainees. -

7. Situation: There is only one restroom facility in your agricultural building. Since no ferﬁaleé
' have been in agriculture until this year, the single facility has never created a
problem. Now the four young women are objectlng to havnng to go to another
building to use the restroom. You:) . . N

Responses: _____ A. Tell the students that since their restroom is in the other building,
that’s the one they’ll have to use.

. B. Decide that since the number of students using the restroom is small,
4you’ll have a lock put on the door and allow both sexes to use it.

‘C. Instruct the teacher to let the females use the restroom. in emergency
. situations..

-

Adapted from: = Resource Center on Sex Roles in Education. Overcoming Sex Discrimination
' and Attaining Sex Equity m Vocational Education: Recognlzmg and Combatlng
! Sex Bias and Planning for Action, 1977.

- ' .
The original source includes situations for vocational education counselors, vocational education

instructors, and additional situations for vocational education administrators. .

-
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Answers for 'Exercise -3
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Exercise 1-4

AWARENESS PREASSESSMENT

Dl*rdctlons Answer the following questions according to your own beliefs. Each question should:
be answered either True (T) or False (F) based upOn your own knowledge amtudes and experi-

- ences.
T F 1
T F 2
T F 3
T F 4
T F 5
T F 6
T F 7
T F 8
T F, 9
T F 10

T F 1.
T F 12

‘T F 13
T F 14.

-
i

Pregnancy and childbirth represent the biggest health reason for loss of employee
work hours to the Amencan employer.

Young girls tend to have a lower need for academic success than do boys.

L

“at
About one-quarter of all working women are employed in the occupatio"n"ﬁ of
typists, secretaries, seamstresses, housekeepers, maids, nurses, receptionists, tele-
phone operators, and babysittess.

a

In recent years women have been becoming members of labor unions in rapidly
growing numbers.

. There are as many wage-earning instructional programs within the traditional

female vocational education’areas as there are in the traditional male vocational
education programs.

By 1975, enrollment in Consumer Homemaking prograhs nationwide was more

‘ than 15% male.

. .&esearfch findings suggest that high school women who are career-oriented may be
“discouraged by secondary school counselors. .

-Married women are usually better adjusted than(_s‘ingle women. |

* Efaminattion of adults in textbooks shows merr_W‘ith more than 150 occupational

choices and women with ten or less choices.

The following stateme{t is a good example of non-biased languadé—'""Mary Wells
Laurence is a highly successful woman advertising executive.’

The.education industry is one area in which women and men receive equal treat-
ment.

Women earn about 40% of the bachelor’s degrees awarded in the United States.
In‘1972, 39% of the nation’s local school board members wereiwomen.

Available Ieadership"' studies of schoo! administrators show that women perform
equal to men or bemr than men.

Us:*j the answer sheet on the foIIowmg page, give yourself 5 points for each correct answer.
A score of 50 points indicates you have sufficient background information to provide a non-baised
~atmosphere in your classroom.
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Answers\to Exercise |4

1. False. More work hours are lost to males with hernias than pregnancy and childbirth.

2. False. Not until the physical changes of puberty occur, along with increased emphasis on social
. suceup,/d/os academic success for females begin to become less important as a verification )
——of setf-esteer. TFraditionatty-thisshift-continues-until-academic—vocational-achievement is
_ perceived as a threat to the more important social success.

3. True. Women make up 99% of all private housekeepers, 98% of all nurses, 97% of all secre- S
taries, and 95% of all typists. BaBause these job categories are almost exclusively female, equal
pay laws are not effective in raising salaries for these workers. |f men begin to enter these
tgdditionally female occupations, the salawies for the jobs should rise as they did when men

more freq y became teachers and school workers.

4. False. Between 1 and 1970 the proportion of working women who were members of labor
», unions declined, even't ough women's participation in the labor force increased. The earnings -
" ‘¢ gap between men and women in unions was narrower for white-collar, or'service workers, and
~ wider for blue-collar workers.

5. False. There are 29 wage-earning instructional program options within the female—intensive
. vocational education programs of health, gainful home economics, and office. There are 84
"’ wage-earning options within the male—intensive vocational education programs of agriculture,
distribution, technical, and trades and industrial.

3 T ‘
6. True. By 1975, male enrollment in Consumer-Homamaking programs was 18.1 percent of .
.. the total enroliment nationwide.

7. True. Thomas and Steward {1971) found counselors preferred female clients with traditional
career goals. Youkg (1973) found that counselors choose ‘‘masculine”” occupations more often
for male clients than for female clients withesimilar characteristics. Pietrofessa and Schlossberg
(1970) concluded that (1) women are not eéncouraged to go into masculine fields and

. (2) bright women are almost always encouraged to enter traditional female professions such as

g f’ teaching. ‘ W

8. Fése. Fifty percent of married and 30% of single women are bothered by feelings of depres-
si8n; 44% of married and 24% of single women sometimes felt they were about to go to
pieces; 53% of married and 19% of single women were afraid of death; three times as many
married women showed severe neurotic symptoms. .

9. True. An examination of the images of adults in textbooks indicatesthat the adult world is
a world of men. Men are shown in over 150 occupational roles—they are doctors, chefs,
farmers, chemists, waiters, carpenters, pilots, etc. B -
Most textbook women are housewives, and the ggalities and difficulties of managing a house-.
hold are never shown. When women are shown grking, they are depicted as teachers,
librarians, sales cferks, and nurses. :

10. False. The following is a better example: i’Mary Wells Laurence is a highly successful advertis-
ing executive.” Since man who are successful are never categorized by sex, the original state-

. ment gives the impression that it is unusual for a woman to be a successful executive.
»
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11.. Faise. While 70% of tse teachers in elementary and secondary-schools are women, in the
. better paying positions in college and universities 80% are fllled with men. Only 9% of all full

professors are women.
12. True. Also 40% of all master’s degrees and 13% of all doctorates are women.

13. False. In 1972, a study Commission of the National School Boards Association discovered
—that only 1.9 percent of the tocal schootboard- ‘members-were-women and-39% of the focal ——
boards had no women members. A

14. True. Various studies have shown that women principals were rated higher in terms of
noticing potential problem situations and reviewing results of action taken. There were no

significant sex differences in other mi@asures of performance.
—————— i

-

Adapted from: Harouff, Margegq Sex Bias¥and Sex Discrimination in Vocational Education.
Lincoln, Nebraska State Department of Education, Division of Vocational

Education, 1976, pp. 36. )
. / P

~
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o o Exercise I-5 .

Purpase: The purpose of the two problems on this page is to give y%ﬁ an opggiitunity to practice
(1) using msgtlt)n analyzing the ramifications of a sex equity problem and {2) exercising judgment
and ingenuity in deciding poslble effective strategies and resources with the help of those described
in this ehapter ' )

Eat

Directions: Your sex gquity office hasset up a WATS line to assist LEAs to improve vocational
education opportunities for women. Find possible solutions to the following problems that have
been phoned in by looking up resources and strategies in this chapter.

~

1. The vocational education director at Susan B. Anthony Vocational Center is logking for mate-
rials to use with one of her school’s counselors who refuses to recruit nontraditioR® students.
After 25 years of experience, this counselor believes in men’s work and women'’s work
because that is the way it has always been and men arlf women llke it that way. What might
refute this belief?

4 . s y
) _ -/,

Lo

%
2. Girls enrolled in auto mechanics courses as Sojourner Truth High School are complaining
that their teachers use sexist language as though only:boys were in the class. When one of the
staff expressed dismay over this problem during a faculty meeting, several of the auto
mechanics teachers becamq\ghly defensive. What advice would be helpful?-

Y
Eh

7|
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CHAPTER I |
’ S 4 ~— HOW-DO WE DEAL WITH SEX BIAS? —— e
A. Introductory Questions .

1. . What makes an effective workshop?
- i,

What purposes can handouts serve beét?

2.
3. What makes role-playing work weII7
- 4. Do helpful audlo-vusual materlals exist in th1$.area'? R *
' . ],."', .Eh ‘.'. z -,-,- .'-' .
5. AregamesOK? . , - - . A
i . L, . ’ " - L 4 “
. ._ l. - ') . : “_ “,’ . B ?"' - - -
S . o L e B. Narratlve ® o i
B . . P, . . P - » - 7 ) . » . i
. . ¢ e e,

. Otert sex: blas behawors resultmg from thé assumptlon that -one sex is penor to the other,
“will be easaento change than,attltudes about ’ apprpprlate sex roles. Strategfs for brlngmg about -
Ay such chauges;t'hrough wbrltshops handoats rble playmg, audlo-vusual matetials, .and games are”

Cdescrifbelow: Yo Fw T e U TO TRy
- e N B o e w ' P ¥ . % ’ v '
S : S L AL e R

wO - = ," :‘ . ~.v' 4 L3 - s, > S 3 ;!- ® ‘

( .‘, S - \-;‘ e S AR 4, > .

.
. "‘ V(drkm)‘;; need to be desi areynd bo‘th the qdntéht of the workshop and. the audfeqce
' ~for whon ifis being presented. /hen dealing with overt sex bias, pevhaps the best beglnmng is

-a factual ple§em ’oﬁof the datd on women]n the paid labor force today Follow this with the
facts abot ionaledtucation erwoliment data as well as teacher role models, Much of the

aterial§@diready/mentiohed in Chapter | forthelr usefulness to you poth in désign and.for target
audience} lﬁe backgrbund mformat'ion Il»prdb@bly be very muct’the same for all.af your audj-
. ences, but’ 2 ¥ollow- ac{non youwill denerate will-vary for each target group. You would’ e.l(pect'
e ,the admulg‘stmtwgto ake’ dlffe[enr use of the information, for xample, than the classrqom”
. ne ldea fo"r%ample,.xs that womeﬁ aredn only, as‘few ocgupations, and thoge tend tg.

atlon ncl ded m"Chapter | can.be used £ bach&ound fnf:;matlan Consndqr all of the’ .

be ‘the- !ow‘pmng-ov aying positions. Of#he ten most ‘popular occupétions for men end women,
ly one for womén (teagching) afid men' (engineering) is not Prépared for through: vocatlonal edu-
tion pwgrgps. The adgnms,trator rlnfl see the nmwcatlbns.;n policy maklng,plannmg, adihnssaon
cmerlg, and so on. A classroom teacher migh consndel“the f'exts, cun"k:ulum qnd his or her atti-
ezéward havmgvstude ts not of the gendet of the majority af students, in the progeam. Per-

aps the workshopsc .pé‘deslgnw in such & way that the fac g'rmght be presented to, all the
audiences, but wiigr th: participants move t6 working groups they, might be aslgnep to move
roups, that is co ;el ‘stogether teachers and {"the Ilke "‘~» : .,; i )
.‘.? - .)' . v ] . *‘" F b-.-) {
! : ‘- . P a ;e 53 ¥ : : . -
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Reprint 11-A provides “Workshop Leader’s Tools” from A Handbook for Workshops on Sex
~ Equality; in Education by Mary Ellen Verheyden-Hilliard. Another resource for workshop mate-
rials is A Handbook of St(uctured Experiences for Human Relations by J. William Pfeiffer and -

John E. Jones.
!

A workshop was designed as a recruitment strategy for enrolling women in a nontraditional
program by the Center for Research on Women at Welles'ey College. Included as Reprint |I-B°
~—are theirworkshop schedule and-their rationale which-can be applied-to any kind-of workshop.--- -~
This material is from Expanding Career Opportunities for Women, A Wo)rkshop Guide.

Students are often the targets of overt sex bias from educational personnel. Parents and peers

_ also show bias toward students. Workshops with students and/or parents as target audiences are
certainly appropriate. Included as Reprint 11-C is an exercise for parents from a workshop for high
school senior women. This workshop provided the structure for enabling young women to explore
their own potential and, by encouraging a lifg-long process of introspection and planning, expected
to encourage women to take control of their Yves rather than flounder at the mercy of other’s

“* expectations of them. Other materials included, in Career Education Project for High School Senior
Women: Final Report by Walter S. Smith, Kala M. Stroup, and Barbara M. Coffman are their work-
shop leaders’ manual and a home course of study for students.

Handouts_

’

Facts and statistics from the U.S. Department of Labor can be used for very convincing
handouts. Get yourself on their mailing list and share whatever you receive in newsletters, staff
memos, bulletin boggds, or whatever creative communication link you have. Copies of the reprints
in this publicggion ahd of some of the articles listed in the bibliography (Chapter VIl1) may be
appropriate with some audiences.

Do not eliminate the possibility of reaching some audiences with humor. Included as Reprint
11-D are two samples. Very likely. there ar€ some favorites you, too, can share.

Articles about successful women and men in nontraditional jobs are appropriate for reluctant
teachers, unions, and employers. The same article in student newspapers can inspire students.

4
Role-Playing

Overt sex bias can be easily demonstrated with role-playing activities with almost any kind
of audience. Usually the most successful role-plays are those in which participants know their
roles ahead of time and think through their ““parts.”’ It is ossible to have spontaneous role-play,
but only with a high level of trust environment and some experience on the part of those playing
the roles. Some role playing is effective if the action is very sex biased and the watchers then ex-
plain what is wrong and how to improve on it. You might have a second role-play after the dis-
cussion to act out the way it ought to be. One idea for a role-playing activity is included as
Reprint II-E, from the Career Exploration Project. '

When you design a role-play, know what the purpose of role-play is and have some specific
questions;prepared for the group so participants know ahead of time what they are watching
for. Role-playing is effective but very time-consuming, so make certain you have alloted enough
time. . »

P
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Students are often qunte good at role playing and at analyzing the reasons for the activities.
Two role playing activities dealing with unconventional occupations and stereotypes are on pages
105-107 in Today’s Changing Roles: An Approach to Non-Sexist Teaching prepared.by the Re-
source Center on Sex Roles in Education. Stimulating students’ reconsideration of attitudes on
changing roles can be enhanced through brief conversational vignettes such as the four mini-plays
by Julia Piggin in the article "What Role Do You Play?” in Forecast for Home Economics (Novem-
ber 1973). See Reprints |1-F and !1-G for a range of possibilities in adaptnng therole playing tech-

nique first to upper elementary students and then to secondary students. (Reprint I1-G, while
addressing counselor training, is applicable to older students’ needs too.)

Audio-visuals

. It isn’t always necessary to have the role playing enacted live. There are some excellent films
that are prepared specifically to provide a situation that is obviously sex biased, and the viewers
are then invited to make recommendations. One scene from a film is included as Reprint 1I-H.
The scene is from /n All Fairness: A Handbook on Sex Role Bias in Schools by Gloria Golden and
Lisa Hunter: This handbook and the three films on sex role stereotyping in.schools which accom-
pany it (Hey! What About Us, | Is Important, and Anything You Want To Be) are meant to help
teachers become aware of what sex role stereotyping is. The films facilitate observation. The hand-
book suggests classroom activities and discussion questions which explore the concept of sex
role stereotyping in schools; it also provides factual information about sex differences.

The Feminist Press has prepared an excellent packet of inservice education materials, Wornen’s
Studies for Teachers and Administrators, edited by Merle Froschl, Florence Howe, and Sharon
Kaylen. This packet, including a cassette recording, is intended for those interested in eliminating

sexism in the schools. _ o
Chapter VIl of this publication includes atisting of audio-visual materials. 5
Games
G

Games, like role-playing, are very time-consuming. They are, however, very effective when
used corretly. Games take time to prepare so it is suggested that you use those already prepared
and that they be.-used in recommended conditions. Be certain that your objectives are being
met by the game and that your audience is not getting lost in the fun, so as to lose the purpose
of the game itself. \

. One excellent game prepared by JoAnn M. Steiger and Arlene Fink, Expanding Career
Options, is well planned and has been field tested. The lessons have been planned to help students,
male and female, understand sex role stereotyping of jobs and that discrimination by sex in em-

" ployment is illegal inder federal law. The game includes exercises which increase understanding
of the patterns and results of women'’s participation in the labor force. Lessons also demonstrate
the effects of womens” participation in the labor force and the effects on the standard of living
of the family. A game board is provided and players move according to the dice roll, but chance
cards occur affecting the players’ progress.

g
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Wmtkshop Leader’s Tocis .
4

A workshop should be more than speeches. It should offer a yariety
of ways to deliver and process the message of the workshop.

. The following sections provide suggestlons on four dlfferent kinds
| of activities:
® group activities
® media presentations
2 strategy sessions
® evaluations.

In and around all of these activities, the workshop leader can con-
tinue to deliver information and ideas as well as help the partlmpants
process and absorb the materlal being presented.

- GROUP .~ Purpose
ACTIVITIES :
: Working together on group activities which hnghllght problems of sex
role stereotyping can provide:
T ® a shared baseline of experiences from thCh the participants can
N then discuss the sex stereotypmg\er—sex fairness of the group
- - response
I ‘ @ an opportunity to tie in related concerns and experience$ on sex
) equality in education
® an opportunity for the leader to feed in more information when
appropriate to the on-going discussion '
¢ feedback and ideas for all participants.

What is a “small” group. t N

If yéu are doing a small group exercise, limit the group to four or '

five persons. This size makes it more likely that everyone in the

. . - group will contribute to the discussion. The person who is silent is

”‘H : sure to be asked for her or his opinion. In 2 “small’’ group of eight

? or ten, the quiet person is likely to be overlooked. Her or his con-
tribution will never be gathered into the total. KEEP SMALL GROUPS'
SMALL. .

I | Which Activity to Use

. Q > Appendix | provides a selection of activities and games for group
» work. Except: for the workshop openers, the exercises are not meant
' to be used in any particular order nor should the workshop leader
expect to use all of them. They are a repertoire of activities which, by
judging the needs, level and composition of the group, may be used

as needed. (Included on pp. 35-39)

| . - | - 19




 Reprinted from. Verhayden-Hilliard, Mary Ellen.
MEDIA FOR THE  Media of some kind enhances a workshop. Careful selectiori can high-
w o WORKSHOP , light and reinforce your presentation with an ‘‘outside” perspective.

n o ' Print

TO

A display of materials, pamphlets and books reldted to sex equality in
-, education will give the group an opportunity to look at material which
) ' - they might then want to order for themselves. The Women's Bureau of
the Department of Labor and other sources have free material which
can be sent to you in single copies for duplication and display. The
Women's Bureau-will also provide order forms for a workshop so that

# participants who wish to order materials may do so. _
_ Take the time to study the material you select for display so that
. you can discuss it with the participants and make suggestions for its
use. The Resource section lists over 150 print items which have
relevance to sex equality. It is, of course, in no way an inclusive list.

Informational Handouts

A resource packet to take home is a strong addition to any workshop.

- - The participants will then have some materials in hand to begin work
in their own educational setting.

The Resource section indicates many items that are free of charge

or which can be duplicated. When ordering materials try to select at

least one item which relates to each topic on the program. ‘

-’ . R ‘ . ) .
. Audio. Visual '

Films, slide shows and filmstrips are &vailable which deal .with sex
role stereotyping in general and sexist curricular and guidance mate-
rials in particular. These can be good discussion sfarters and some
provide statistical information which is iliuminating.
For the leader who is without resource persons to:help with the
workshop, a good audiovisual provides additional support for the
/ ideas you are presenting. '
Ome or at the most tiwo media presentations are enough in a day-
long workshop. You do ndt want your participants to be only sive
“viewers during the workshop. The Resource fon lists catalogues
of films from which a selection.could be made.

-~

.

STRATEGIES -FQ'R A strétegy session can help people develop a commitment to work
C v ‘for change by providing: . .
HANGE e time to explore options on what to do next
-9 time to benefit from the ideas others may have on how to proceed
e confirmation that their w ideas are good and worth pursuing.

20 -
-
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The strategy session is best done in small groups that report béck
to the total group. Even though people may be coming from different

'educatlonal settings, they can help each other with ideas for proce-

dures. 2.

Appendix J lists several actwut;egsto get the strategy session going.

(Included on p. 40)

e

s

-~ ot

WORKSHOP
EVALUATION

o

Alert List

Eavrly scheduling will allow you
some time to make new arrange-

. Mments if pﬁns should go awry; .
" e.g., 2 speaker cancels, materials
‘are not available when expected,

etc.

¥
Being able to respond effectively
and with statistical facts to the

‘questions of the skeptics will be

critical.

logistics of your situation. The chart is i

The purpose of an evaluation form.can be twofold:
1. to tell you if the workshop accomplished.what you hoped it wduld
and .
2. to tell you what the participants see as posssble next steps.
The participants’ suggestions for next steps can serve as a guide
and a lever for further planning‘activities.

We suggest unsigned evaluation forms so that people will feel free

make honest comments. This is probably particularly advisable if

the workshop is being held for persons whom you know or with whom -

you work.
A sample of the SEGO Pro;ect Comment Form is Appendlx K.

"_Organizing
A Workshop

This chart is a checklist to bé adapted and amended as you consnder
the purpose of your program, the partici v__-»_[' B likely to attend*and the
L aligned sections: Plan-

ning Steps in chronological order and an AgME ist of important details
to which attention must be given if the day of the workshop is to run
smoothly.

Planning Steps o

~

A. Set Up an Overall Time Frame
. Allow more time rather than less for planning in order to:

—reserve site
—contact resource persons
~-=send for and recetve resource materials
—reserve audio visual materials
—prepare and send put promotional material

B. Develop Your Workshop and Train Yourself -
1. See Workshop Outline on page 4. ﬂ/" '
2. Study the “Why of a Workshop” afd the sections on “Work-
shop Leader's Role’ and ‘“Workshop Leader's Backup infor-
formation."”

21
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—f————your-schediie=is—n:

“% manentiy fixed seating. A room \
*. wiwere chairs can be moved into
“ ., smmll groups and rearranged in-

AN

/ 'ué'l't L.ISI

~ and byllotin boards.

. Print or xerox your prdgfam after

Plannlng Steps ‘ A .‘ -
- Arrange for display space—tables . Prepare Resources for Workshop '

1

Print: Prepare a dlsplay of pamphlets, books, bulletins and

posters; if dlsplay is large, arrange by topic (i. e., Law, Athletlcs, '

etc.).

‘Information Handouts: Order materials early, assembling

srry—eis

Check for burnt-out light bulb in
projector, m sure that the au-

_dio is synchronized to, the video, -

‘theck that the stides are in se-
" quence, check the location of out-
lets and light switches so the
room can be dimmed. Assign
someone to run the ‘‘shows” if
you can. -

Be specivﬂc in your requests; ask
outline of their remarks. Con-
plans and dates In writing.

~
*

Take care that each person filis
in the sign-in sheet which has
bsen set up for name, address
.and telephone number (for future
reference). Assign someone to bé
in charge of this task.

auditoriums and per-

to large circles is best. Confirm
the reservation in writing. Make

- certain that "tunch (served cor
brown bag) can be eaten on the -

premises.

-
-

Be aware of national. local and
religious holidays. Determine if
"other programs may be disected
to your proposed audience on
the same day. Check school holi-
days and exams. Be sure your
reserved date is confirmed In
wnting.

22

packets takes time. The only cost involved, if you use free
material, might be for a folder or program. The program can
be stapled to the materials and handed out as a packet. -

Audiovisuals: Borrow or rent (reserve in advance) slide shows,
films, filpstrips; prepare overhead transparencies, posterS'
secure projectors, screens.

Speakers or Panelists: Some groups that can provide or sug-
gest speakers for special topics (e.g., law, careers, employ-
ment, etc.) are: the Womens' Bureau of the Department of
Labor, the Office for Civil Rights, local Commissions on the
Status of Women, women's organizations, civil rights groups
and women's studies.faculty at area. colleges

Miscelhneous items You May Need: Chalkboard, chalk news.

print, felt tip pens, name tags, sign-in table, coffee, cups,
lunch vouchers if -

cream and sugar, “no smoking" slgns
neceseary, trash baskets.

.

D. Arrange Logistics B .

1. Site: Consider the following suggestions for Idcatirig a site;

clasgrooms,"libraryf student/teacher lounge, community loca-

tions in libraries, churches and colleges. Women's and civil
rights organizations can provide suggestions and assistance.
Secure proper permission. to use a site.

.
\

Date: Selection of date.depends on target audience. Released

time or staff development days, Saturdays or evemngs may .

be possnble .-

€l
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Alert st 1

 Get’ permlssnon Qefom posting’

material. Make sure contact tele:
phone number is noted on all
. publicity materisls.,

- : 4 - ‘
Planning Steps

3 Publlclty -Allow time to prepare clear and informative publlcnty
~ material. It is not necessary to have art work or editorial help.
However, if such-assistance is available use it. Notify the.press
.and TV if you want coverage. Plan to post flyers and posters

g

Keep a separate list of those who

.paid for lunch and, issue lunch

+ vouchers jat P

if partfcipants are expécted to
bring a brown bag lunch or if a
catered lunch on-site is planned,
details and cost must be worked
out so that information can be
printed on publicnty materisl.

in.schools, libraries, and with civic groups. Consider sending
letters to appropriate groups, e.g., members. of ‘the board of

educatlon

4. Registratioﬁ Consider pre-registration- before a cet'tain date. ~

. Itis helpful to know who and how many participants to expect

'~ and it.is essential to know for ordering lunches, if that is part .
of the program. , o

5. 'Lunch/COﬁee Breaks: Lunch and coffee breaks on-site are pre-

-* ferred as they offer time for group interchange. If a catered
lunch is not feasible, consider ‘having participants bring bag .
Iunches and you provide coffee and tea

" E. Finances

* Registration fees and lunch fees
can involve large sums of money.

" You. may want to open a special’

" 'checking account.
# you' are to account for all funds
. spent, keep a. small notebook
and write down item, cost, and
date as you spend it. It can be
made into a proper expense chart
lam

School and community organizations are usually generous in help-
ing facilitate educational programs, and some materials are free.
Special expenses may be incurred for: audio visual rentals, coffee/
lunch, duplncatfng fees, printed programs and/or posters,. news.
print, name tags, felt tip pens, resource packet folders. postage,
phone calls.

L. e

|

. F. Evaluation _
You may get better response if your evaluation sheet very carefully and allow tlme withi
" persons are not asked to iden- t e frame of the workshop for the sheet to be filled out.
tify themselves by name on the . _ \
evaluation forms. . o . '
. G. Fol‘gw-Up
: Fotlow-up done while interest Is .The following tasks should be completed as soon as possible after
high and memory fresh may be  the workshop: :
more likely to produce on-going ¢ Thank-you notes to resource persons and suppliers of free ma-
”‘“"'"r” terials, films and services, and to all who have.been helpful (you
. .may want to ask these persons to help again). :
*. _ o Compilation of evaluation forms and sharing of evaluation data
with participants (see sample form ga page 78).
Bjssemmation of participant lists Yo those who indicated on
. sign-in.sheet they wished to be on the mailing list. :
o Next steps—your evaluation forms should help you determine ’
" what your follow -up mcg@ht be.
. QL : ]
A 3.
- — - —
7/ - 81 |
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ROJECT
WORKSHOP
COMMENT
FORM

Appeindix X

Check Aporqpﬂm items:
.Counselor ____: Teacher ; Administrator Date:
Elom&nry.__. Socondary ; Other City:—

Female : Male State:

: ‘ ®
We wguld appreciate your unsigned comments on this #@rkshop for two
reasons: '

*

1. To learn how this workshop has been useful to you and what you

plan to do next.
2. To utilize your respanses:to help us plan future workshops and
possible follow-up. ~

Utilizing the materials, Toformation and ideas presented in this workshop, do
you now feel more able to help: (Check as m:ny as approprfite)
' #
—others understand sex bias -

—eliminate sex bias i@ your own educational setting

—plan workshops on sex equality

What Ideas and strategies do you plan to take back to your educational setting
_as a result of this workshop?

in terms of what was presented, are there addntlonal toplcs which you would
have liked us to include ln this workshop? .

)

. A ) e
What would you see as the most useful follow-up to these mm
. .

- v

(Please use reverse for comments if necessary)

62
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"rmmz 3: ‘&AGENDA FOR SERVICE WORKERS wom(s}{op
| %  “FPriday, January 9
R 6:30 p.m. ' Welcome, Social Hour (Cheever House)
7:00 p.m. BUFFET DINNER (Cheever House)
= - Introductions
Review of statement of issues
Review and revision of agenda
Agsignment to groups
Saturday, January 10
8:45 a.m. Small group meetings: Identifying priorities
l. Accreditation and Licensing, Apprentice- =
ship Vocational Training '
2. Worker Compensation and Insurance
; U 10:30 a.m. BREAK 1 :
1!;‘ ’ {. - . .
- © 11:00 a.m. Small group meetings (continued)
12:00 a.m. - Summary and exchange of group reports
12:30 p.m. LUNCH (Cheever House)
2:00 p.m. ~ Small group meetings: Strategies for change'
h ™ 1. Unionization
2., Legislation and Pol:lcy
} '
3:30 p.m. . BREAK
’ 4:00 p.m. Small Group meetings (continued)
5:30 p.m. ' +  Summary and exchange of group reports’
.‘n
6:00 p.m. BREAK - Social Hour (Cheever House)
'7:00 p.o. 4 DINNER (College Club)
8:00 p.m. . Coffee and Dessert (College Club Library) )
Evaluatiom of workshop d
- Sunday, January 11
9:00 a.m. - > Spedific proposals ahd implementation
What to do =-- hqw to do it:-
:30 a.m. BREAK ;
:. \a:“v
1:00 a.m. Proposals (continued) . g ,"t‘-
: . o R .
12:30 p.n..f LUNCH (Cheever House) Rg
2:00 p.a. Final Report and Recommendatigns : '
\ 3:30 p.m. . Workshop Evaluation . _57" , o
# .83 a7
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The background materials produced for the New England workshops
are available for your use at cost from the Federation of Organi-
zations for Professional Women. (See inside back cover of this

e " booklet.) Each package of materials includes a statement of the
problems, data-relating to those problems in New Englamd to "
illustrate how such regional data may be prepared, the specific.’
recommendations of the New England workshop participagts, agd®
annotated bibliographies. They may be useful in their present form

*  for workshops directed to an overall analysis of the problems confront- -
ing women in each of the major employment categories. Or they may be
used to provide background data if workshops are ‘gtructured around
different themes. Thesegmaterials were Initially sent out in draft
form and were subsequently revised; recommendations were added after
the worksho's/’
A .

i.' The materials produced by the New Eagland Project also includé

two general background documents. The figst, The Economic Background,
: contains specific data‘nd suggested explanations for the changes iwhich

'* took place from 1960 to 1970 in the employment of men and women, by

employment category, in each of the 50 states in the natfon. The

Public Policy booklet includes a summary of national legislation and -

administrative rulings affecting women who work for pay, and guide-

& lines for obtaining information on the relevant state and lotal

policies in each region.

@
PREPARE THE DRAFT AGENDA CAREFULLY:

The draft agenda provides the skeleton around which the body of
the workshop discussions are built. It should be carefully planned to
ensure adequate discussion of the key problems. Participants should

see it as a draft which they are free to revise.

The agenda of the sérvice workers workshop in the New England
Project is included here on page 15.

Introductions: \ »

The first session should be brief, providing an opp’itunity for
the participants to get to know each other and to discuss the purposes
of the workshop. In the New England Project, the introductory session
was a social hour and buffet supper, which set an infQrmal business-

' like atmosphere for the workshop. Two-day workshops may want to take
an hour the first morning. The conveners should briefly re-state the
Purposes of the workshop, and ask each participant to tell who she
(or he) is. Participants may also explain how their area of concern
relates to the workshop's goals.

Anslzzing the causes of the problems:

. . “r
The first working sessionqgi&the workshop should be‘*devoted to
identifying the needs of women wor®ing for pay in the région, and how
particular institutions amd practices block theth from improving their

job status.
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“

I .
Fudy

ok

: The participants may decxde to analyze these g&oblems in
alternative ways. They may break up into two or three small groups
for intensive discussion of particular problems. A spokesperson
elected by tige group could report back to the entire workshop after a
stated period.

Or the workshop participants may work together as a whole. '
This ensures that all the participants will hear all the arguments and
evidence brought forward. It is only feasible, however, if the number
of participants is less than ‘12, . «_Jﬂ§
‘ T

£

Formative evaluation session: ' "hﬁ

‘About midway through the workshop, it is useful to give the
participants an opportunity to evaluate what they have been doing and
to set the future course. This i best done in a relaxed gsession,
after dinner or at a late afternoon break.

An evaluation session is formative in the senseé that it
permites the participants to consider whether they have identified
the key problems so they can begin to focus on remedies. Om the
foundation of this discussidon, they can better decide how to proceed
for the second half of the workshop the following day. It also
encourages them to take responsibility for the workshop's outcome.

Proposing concrete action programs and strategies:

develop concrete proposals and strategies for Menting them. In
the first half they will have identified the iggftutional practices
which constitute the major barriers to women's career aspirations.
They should ngw be ready to determine what specific actions programs
- are needed, and how to persuade key individuals to implement them.

During\the second half of the workshop the pﬁrticipants should

Participants should make a realistic assessment of the
resources which might be mobilized to implement their proposals. They
will need personnel, networks of womem's groups, and funds. These may

be found among:

*workshop participants who may themselves introduce changes
w

*women's groups working together to achieve specified programs

*local, state, and national governmental agencies in the
region. Participants may*™identify these and cwnsider
ways to influence them.

*private sources which particxpants may identify and discuss
how to approach them. .

1
&
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The final evaluation session: ‘

ot After’ the workshop participants have made their recommendations,
they should be imvited to spend a half hour or so evaluatingjhe .
a esults of the workshop., This gives them an opportunity to ‘:ie" the
' lications of their diScussions and think about how they might work
together in the future. New ideas and propos#fls often emerge as the
participants sit back to review what they have done. ‘Sométimes this
L 'becomes one of the most creative sessions in the workshop. -

Keeping a record of thé workshop: A

A record should be kept of the analyses and recommendations of

the participants. To help participants keep track of what-has been

said, it is useful to outline problems and proposals on a blackboard

or large sheets of newsprint scotfh-taped to the walls of the room. In .
~ addition, a more detailed written record should be kept for later

use in circulating and implementing the recommendations. It may be

possible to obtain the assistance of students from neighboring colleges

to act as rapporteurs.* This will leave the participants free to

concentrate on the workshop itself, for it is difficult to participate

fully while taking notes. A tape recorder may be used, but it is

helpful only to check on details which the note taker may have misseéd. “

Few people have time to re-listen to the hours of taped discuséion. _

Report of the workshops:

and perhaps made available for wider’ circulation through the news
media. This report should include a summary of the recommendatior
made by the workshop particfpants, and the background reasoning which
gave rise to them. .

A report“of the worksl';ops should be sent to all the partic?\ts

DESIGNING AN IMPLEMENTATION STRATEGY

From the outset of the New England workshops, the directors and
conveners struggled with the question of how to implement the recom-

mendations.

-

cedeccacacan=

*Wrkstudy and internship programs at local college and universities
may provide students if you make contact with them far enough in
advance. Students taking Women's Studies courses may also be willing
to volunteer 8s an opportunity to obtain insight into th”ractical

problems they are studying. 4 '

N
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R ‘ e participanfs in the: a1 workshop ,in New Englaid “devoted
LA (their enorgieazpo analyzing ways to 1ﬁf:oﬁucé-fhe kinds ¢f educational
ded. ih the egrlier wnskshoﬂt ingo* the edudationsl

q programs .rec

,syftema of. ﬁe}( ku;,d st'ate and townse . They identifiedse in detail

.| . -the key.lnstigk ons where < ges;sho&lﬂ be’ introduced .and the key.

: Aﬁﬁa.. “1ndivi als wh might d sié% "implemen app¥o r.hte ‘programs.

R ﬂhﬁf tb.aj y&re pastii Nlgly conce g with. educgtional systems, the i
. they u‘ed could b pful figgany group seéking to introduce ;ﬂwﬁﬁ

Joe Programs. 4n any sgs!e? stituc{ons : : 1

Y - This model is incorporated {nao this WOr&éhqp Guide because
o the New England workshop comveners concluded in their final group
v evaluation -that it would have-been helpful if they had utilized a
" model of this kind from the outset. €he mode} assumes that politics
gawerns all systems at some level. The informal networks, as well as
ogmal authorities, need to be charted before one attempts to change
thém. A checklist of questions provides a useriul tool. They provide
a guide for drawing a map before wandering into new and perhaps hostile
territory where one might easily get lost,.or even attacked by
(unknown) enemies.

The best way to discover the answers to the questions posed by
the model is to ask informed and savvy people who deal with the system
as part of their daily lives. Very few of the answers lie in books
or articles. You are trying to discover the unwritten ''r@%es of the
‘ game'', which people will talk about but rarely write down.**

It :Luld serve no purpose here to repeat the particular details .
that were discussed at the New England workshop. They were presented
verbally only for the use of those immediately involved, a kind of
interaction which the workshop setting makes possible. Such details
continually change as institutions are changed, and new individuals are
appointed. Furthermore, workshop participants could not make them
publie if they wished to continue working within the local system.

/ /

More important than the specific details is the model that the
participants\created for introducing improvements. The kinds of issues
raised at the workshop analyzed the possibilities of introducing pro-
grams into the school systems of New England are included in parentheses ~1
by way of illustration. The model is developed in more detail in the

package of materials prepared for the eighth workshii;[//

Ea

*In fact, it could be used to analyze any organizational structure,
from one as small as a family unit to one as large as the Federal

Government.

**At the federal and int;!;ational level analysts do write about these
rules. See works Yike Neustadt's Presidential Power, Redman's Dance
' of lLegislation. There also exist excellent case analyses of major
corporationg like Bowen's Managing the Resource Process.
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HOW TO MAP THE TERRITORY

~ At.a very simple level, strategy may be viewed’as an integrated
response to the following questions: .

What might we do? (an analysis ogﬁphe enviromment of which
the exercise below constitutes a map)

What can we do? (an analysis of our resources)

what do we want to do? (an analysis of our preferences,
' inclinations, valueg, energizing
! issues) “

-

what should we do? (an analysis of our organizational
obligations, espoused values)

" The questions may be elaborated as follows: «

1. what are the relevant components of the system or systems
in which change is needed?

Identify them by name and title:

- The*fprmél system.(e.g. the educational system on
fedgral, state, and local level; or the vocational-
technical education system; or the adult education

system, etc.)

- Relevant aspects of other fomal systems which impinge
(e.g. budgetary decisions of the local, state, and
federal governments affect possibilities of imple-
mentfng proposed programs)

- Political groups and alignments (e.g. the political
parties in a town or region may take stands,
formally or informally, for or against specific
kinds of proposed educational programs) Y

—ay- — '
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“ ] ’,
- Professional associati (e.g. trade unions of teachers

may take actions in s pport of particular educational

programs)

R4

eacher Associations, etc.)
~ +
- fedia (e.g. local radio, television stationms,-local
newspapers) .
. ‘.
2. Where in the system does it make most sense to interveneX

- Adl{loc groups (e.g. local women's organizations, Parent-~

p
- Depends on who we are, where located and with what
clout at the HEW, State Legislature, or local level.
(For instance, in Massachusetts, 20 persons may
- request a new course and a school board must offer it.)
PR RT Who are we, with what resources? (e.g. what particular
’ I women's organization or other group do 'we' represent?
What role can/do 'we' play, at which level in the *
community, and what resources could they.bring to
‘bear on implementing proposed programs?) -

"3

%

- Which parts of the systq are currently in ﬁux" Where
are the cracks, openings (e.g. where in the relevant

-

system at this current moment are the occurrences

or shifts which make the system more permeable at

the moment? -

- Who's now got the action? (e.g. how Ere decisions now N '
being made) »
- el

. 3. “What are.the formal and info%_e_l constraints on the gystem? -

- Budgetary co%trol" (e.g.’'in Massachugetts the local
school budgets, based primarily on property taxes, are ‘ '
determined by the school boards whichhave fiscal 1
aditonomy. However, the regional voca ¥ional schools . i
receive the majority of their funds from state and

ﬁﬁderal sources.)

- Hire/fire control? (e.g. in New England, the loca];‘
school board usually has the fimal decision-making

-y power) o
» . '
- Laws and legislation? (e.g. national and state laws m;y

set guidelines for women's education, but they may not
i be uniformly implemented)
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* * - Climate of public opinion? (e.g. if a local community
_ recognizes the need for specific programs for girls,
the school board is more likely to introduce them;
how may this e¢limate be influenced to become
supportive?)

r. Professional associations and unions? (e.g. the local
and state teachers' associations in the case of
§ elementary and secondary education have considerable
clout; in vocatiopal-technical education, the local
trade unions have more 6f a voice in determining
course offerings than do the teachers.) »

*
- Boards, commissions, advisory associations? (e.g. which
of the variety of boards have to be dealt with? Whiﬁh,
e can b?/ignored as ineffective?)
L‘%‘:K
: In assessing the above, it is essential to determine which
,&ps can be ignored, whicls are engaged in power struggles, and who is
1y to win. ) _ ,% ﬁ -

4.~ Who are the key actors in the system?

- Who has formal power? (the mayor, the gelectmen, the
school b#ard, the state legislature?)

- Who has the 1nformal‘pg!Lr? Who 'calls the shots'?
What are the political alignments? (e.g. a
particular powerful local politician may make
critical decisions as to key educational issues
through control of particular school board members)

to key actors, who's' done what

- Hi.porically with resp
- t@ whom, when, y?

We get to the person who is, or wh® can reach,

- YA ? What are his/her major responsibilities

. . «do they conflict? What's he/she like? (work

get to him/ vary according to issue) How can
that person get to him/her? 1If pressure is the means
of reaching him/her, is it peer, professional or
personal pressure?

_ - What will we have to 'pay'? (not only in the monetary
If sense, but in terms of favors traded) Are we prepared
to pay?

~

@
~]

3
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jibe more accurate the answers to these questioms in any
pecific context the less appropriate it is to publist

Y 4% them. They aresthe critical questions to ask if you
;;* : "~ are trying seriously to make changes in’ a system.) -
..’ 5. What are the system's standard operating procedures? (sepa-
rate from individual decision-making). . _ -

- How do people get and keep jobs and advance? (obstacles?
- favoritiqy? by being the football coach, or by
rigorous grocedures of objective evaluation? Whose
evaluatiol?) :

- What is the reward system? (Isi%; external or internal
> to a particular institution? %% it part of the culture
of the prd&ession or does it change from plate to
place? e.g. one of the rewards of teaching is that
"' you can close the door, 'do your own thing", and not be
bothered by other adults. That may mean that some
‘ teachers won't thke kindly to efforts asking them
* L4 to take political action.)

- How does the money flow?
- How does influence work?
A map of the system consisting of answers to the above questions
can provide the basis for the development of strategies to introduce

appropriate programs into any partdicular system.

THE ROLE OF THE FEDERATION AND THE CENTER

When holding action-oriented workshops, it is very helpful to
work within an institutional framework. In New England, §his was
provided by the participation of the Federation of Organizations for
Professional Women and the Center for Research on Women, both of which
have a national focus. .

The Center for Research on Women, which is co-sponsored by
the Federation and Wellesley College, is conducting policy-oriented
' regearch on many of the issues raised at the workshops. It provided
facilities for the wprkshops and a meeting place for the conveners.

. 4
The Fedexjffonly which has over 100 affiliated national women's
organizationg, J8 crégted in 1972 to help strengthen national contacts
among women's groups. "It is publicizing the results of the#roject,

not only by dis®ributing the booklets listed on the inside back cover
but also by transmitting program and policy recommendations to

* . )

'k L
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targeted groups, decision makers, educational institutions, and
government agencies. For this purpose, it developed the New England

" Network of some 800 organizations and individuals concerned with issues
affecting women and is contacting them through its bi-monghly news-
letter, the New England Alert. Similar networks are now being established
in California and the mid-west by the Federation with the help of
Federation Affiliates.

Ll

1f either the Federation or the Center can be of any help to
you in proviliing' information or contacts which may help you in
building your’ reg§iona1 network, please do not hesitate to write for

assistance. . ¥

PART OF A LARGER ON-GOING PROCESS

Workshops like the ones syggested here are only part of.a
larger, on-going process to expand’ the’ career options of women.
Please inform the Federation of the outcome of your efforts on any
7 aspect of. the broader process. Over time, the increasing numbeks of *
X local and regional projects will contribute significantly to women °
m% planning for and obtaining better, more interesting jobs with higher & -

’.'0

w0 incomes.

Materials now available as:

Seidman, Ann. Working Women: A Study of Women in Paid Jobs. Boulder, Colorado:
Westview Press, 1978,

L ]

#
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Your Daughter's -ga_pabilities . C
(15 minutes) . i

a% .
Instructions: Pass out blank paper and pencils.  As a way of bringing you

.into your daughter's life planning process we're going to start by doing some
of the same activities yowr daughters did IBefore dinner_; but from your per-
spective. ‘You know her in a unique, close way,-and can probably add. some
valuable insights for her to work with when she's dealing with decis@orfs about
the fdture. You can't make decisions for your daughter, but yowr vq‘iues', ideals,
. and eaipec;tationg influence the way she behaves either directly or indirectly.
Being avare o:f' and able to discuss your goals is helpful to both you and -
your daughter. ~ ~_ ‘ . ' ‘ ¥
This 18 a chance for you to talk about your daughter's positive qualities.
On these sheets jot down as many answers as you can'fo the questions that I
~ask. Don't evaluate each one, just write down whatever pops into your mind,
. You will share- this information later with your daughter.
| T. When does your daughter feel most fully aZiveZ? What things, events,
and activities make her feel life is really worth living? When
C is she most edoited about what she is doing? What "turms her on?"
Pauge about five minutes after each question while the parents answer.
2. List all the things she does well. = However .small or unrecognized,
. what .are the things shelknows how to do? "These could ge in an
academic, social, physical sense ... any skill or talent she has.
3. What resources does she have in her life What are the things
& v she has going for her, the things that can help her get what she
’ . wants? They may be skills, money, people, feelings, 'c-idvantages,
' past e:z;periences, or whatever provides opportunities for her or .

<]

gives her support.
‘ Parents are not askoed to share these :answers with each-ether. o H.
. T "
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Your Daughter's Ideal Life §cenario
(20 minutes) w\/

Q

Instructions' 0.X., let's do some "visioning" about how your daughter's life
will tdeaZZy look in ten years, as seen from your perspective. I'm now giviny
you the power to control and see into the future, Close your eyes for a few

minutes, and let your imagination run. Turn the caiendar ahead ten years. &
It's December 1st and you're writing one of those f newsletters to send
- around to your relatwes and the people you Llove. Ire really excited about o

@‘7 teZZzng them what's going on in your daughte"'e life, since everything i" R
#% going 8o well. She's happy, and you're as prowd as you could be. What would
yox{ be writing about her? What does her home Look like? - Where is she lwzng?
; “Who are the tmportant people in her sz&’ ‘What doqs she do’ ‘What does she ‘
in her lewure time?  Fill in as many details as ytcan about her life ...
When you tve got a pretty good idea about what your Tetter would read, write
_ the pa.rt of your holiday newsletter that tells abouﬁ what your daughter i8 domg
V‘ " Remember that you're not dictating your daughter's Te, but your ideas and’

dreams certainly do znﬂuﬁnce your daughter.
After completing the exercises, it's enlightening to have parents share

: and compare their holiday newsletters. A discussion of societal expectations
. of women usually flows out of the realization that traditional ideas of
martiage and children are thually include in all the ideal life scenarios

_ and careers may or may not be present.

ARYY

[
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Perky, Slim, Vivacious
Editor Turns 49

Ed. note: The following bulletin was
prcpared by members of the ,Wash-

ington Post's Style Section to com-
momornte the 50th anniversary of
women's suffrage and the bifthday
of the Post’s Executive Editor, Ben
jamin Bradlee. '

Ben Bradlee, slim, attractive but com-
F plex executive editor of the Washingtor.
Post is 49 years old today, but he doesn't
look it. _

How does he manage to combine a suc-
cessful career with the happy home life
he has created in his gracious
Georgetown home?

In an interview today, pert, vivacious
Mr. Bradlee revealed his secret. He re-
laxes after a day of whirlwind activitf of

the newspaper world by whomping*up a
‘batch of his favorite pecan-sauerbraten
| cookies for his thriviny family. :

Father of seven, youthful-looking Mr.
gmdlee quips, "I enjoy working for the

ost, but every famxl) needs a strongly
based home life.”

“Sometimes,, he sighs, "I almost wish
I coild work part time. After all, the
public’s trust in the newspaper is great,
but all my azaleas are dying.”

What does Mrs. Bradlee think of Her
debonair husband’s flair for Journahsm"

I think it's great,” she said, "Every
wife should let her husband work. It
makes him so well-rounded. Now he has
something to talk abeut at the dinner
table.” .

She appreciates the exuu effort he
takes to maigtain his youthful looks and®
fijfure despite his busy, busy day.

Mr. Bradlee loves his work, but he is
aware of the dangers involved. So far he
does not feel that he is in competition
with his wife.

“"When that day comes,” he said with a
shudder, "I'll know it's time to quit.”

Mr. Bradlee's quick and ‘easy retipe for
pecan-sauerbraten cookies appears in
tomorrow's bulletin. n,

R

DOUBLE TAXKE

Webster's New World Dictionary: “delaged reaction to some remark; situa-
tion, ele., in which there is at first unthinking aceeptance and -then startled
surprise as the real meaning snddenly becowes ¢lear.”

K
-

gaLion, isn't
ghed and |

dren but she

Alton, Illinois — Asked if his wife. - Phyllis, the arch-foe of women's li
really the most liherated of women, J.F. Schlafly, Jr. (known as Te
laughed Then he said: “That would be true if she had neglected the c
hasn’t.” (Chzcago Tribune) .

Washuﬂto‘)C More men are entering what have been tradmonally fem.alojobs.
reports U.S. Bureau of Labor Statistics. There was an increase in the numnber of
male secrel:arles -from 17,000 in 1965 to 29,000 in 1975. According to the Bureau's
statistics, the average weekly salary for a male secretary is $179; the average pay for

a female secretary is $145 a week. °

Cm s

San Francisco — Mark C. Stanley, Jr., manager of the exclusively male Pacific:]
Union Club, recently recommended in a memo to members that the club begin to
considd¥ the ways and means to accomodate women in its facilities as gumts A
further suggestion made by Stuanley regarding the 125- -veag old ciub wasthat yomen
as members will be considered, I hope, by a later generatiun.” (Wask u:gton Post)

Detroit — Automakers have tinally dlscoveregmen! Wntil recently, autotnakers
did not yertise in women's magazines, but in 5 General Motors be doing so.
Since theti'other automobile companies have noticed that many wome or|
help chose family cars, and the companies have followed GM's lead.- :

31

New York — Following a television news report of an attempted assault on a.a 8-yesr
old girl, WABC-TV weatherman Tex Antoine commented #n how predominant news
of rape is lately: "Confucius once said,'If rape is inevitable, relax dl‘.d enjoy it."”
Antione apologized to the audience after the comme ercial, but within a L if hour
more than 600 people called the station to protest his'use of the quotation.
The weather forecaster was indefinitely subpended froﬁ'1 hqs job because of h(» me‘(-

cusable lapse of judgement.”

. } k& % .
Los Angeles — The First Women's Bank ofCahform &or bysiness - - with a
male president. Rowan Henry, one of the two men on tig#bank’s board of darectors.
notes “Traditional banks are used to dealing with the husband in family- ﬁ'\anciaﬁ
matters. And it's been very difficult for women to get credit in their own rig .t " The
First Women's Bank of California will offer seminars and cqunseling, service as well as:
a speakers bureau for wamen's organizations. (UPI) ’ : .

Would You Want Your Daughter o
. Play ‘‘Ring Arownd the Collar?”’

ers have rem:nied persx.stenll\ insensi-

Picture your daughter in the following

situation: standih@by her washer with a
shirt that is now miraculously clean,
smiling in relief as her husband — who
was pretty sore nbout the dirty collar —
rewards her with a kiss!

This new test, suggested for advertis-
ers to use in determining whether the
attitudes and belavior of women por-
trayed in their ads is offensive, is offered
by San Francisco advertising executive
James C. Nelson. .

Paxtncnpatmg in a pancl@gt con-
ducted a study of women in advertising,

offended by commercials that make
them look bad but they also usually re-
fuse to buy the product

. Many of the nation’s largest advertlx-

Nelson noted that not only are women’:comparalle situations and then usk

tive to the concerns of uhe P, 18 e"ican
woman. .

“Although it didn’t surprist us to
learn there was plenty of criticiin and
resentment among women t.oward much
advertlsmg Nelson noted. “it «1d sur-
prise us that the difference in ‘attitude
between outspoken fen.:nists and the
very consermnve women wus very
small.” : .

Nelson suggests that advertisers men-
tally picture their own daughter in

5;"Are you happy with your
in life. her fear, her joy
the

themsel
daughter’s ro
when her master finally approves
whiténess of her wash?" -

L
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. ARE SCHEMING?

WHEN SPEAKING ABOUT FlvPLE.

WHO ' ARE TALKATIVE, ! |
WHY ARE MEN CALLED ARTICULATE S
AND WOMEN GABBY? g

L

| WHY ARE
YANGRY MEN

| WHYt;,ARE. MEN

- WHO ARE FORGETFUL ' CALLED b Ut THE SAME TiRE
- F
OUTRAGED . ¢ o " OF WONEN ARI’. ’
WHILE - "_m. WHEN (_ALLED smvotous
ANGRY WOMEN |7 .2

MEN TALK
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ﬁALLED .
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T |‘3 CALLED
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ARE. CALLED
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ARE. THOUGHTFUL, cAu.ao Pansog WH
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“THOUGHTRUL MEN Aii 4
.‘CALLE.D.,OVER‘ sausrrwg? 4

NLNTERESTE.D IN EVERYTHING
ﬁecgarz&o TO AS CURIOUS,
" BUT WOMEN OF THE: SAME
TYPE ARE CALLED NORY?
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‘ “ - a”‘St:ereotzﬁﬁg‘iﬂ

'f - - (25 minutes) | - P
__r' _' 7 ea,ra L .- . g

‘ This exercise is an indicator oa'%;\y si;:i'ehce-related skills are generally

q&f;ecogni.‘zed and _um‘:ewa'rded_by voqen 's't’,ii'x;ients‘ and the world with which they deal.
S g ¥ )

| 'Iustic'-{ons. Get with the people zn your eonsulting groups. The paint'af
1 the Scierce Imventory was not that, you "should" be a scientist, but that we °*

_ don't usually recognize owr sciencs. skills. LeBs often-dp we plan to use them
«  professiomally, especially. in fiéids like geology, engine’eging, or dentistry * y.
A Wiere t{nen “dominate the fzeld. The, hapmest peaple in our society are usually ¥l
k B those uho use their skills, those who act an thetr full potential. But women
'l - #ave not been encouraged to develap this. wholg ‘aspect of themselves. How many *'

' of you at this tkme are not particularly intenssted in science caregs’ Let's. .
take a look at one redson why thw may be so. \ “
Slet's pretend for a bit. Youlre all fpom: ﬁ(ansas City. Two of you agre

4 sgeretanes (dem,de which ones) and two of you are successful businessmen m
’; .the community. Does ‘veryoné know who they are? You're all together today
‘,beea‘uee“you ’m members. of a community civie group. In the beginning of the
b 5«::- Mected a planmng cgmnttee plan your speakers for each meeting.
Sape hava been good and some have been not-so-good. - Thw [Aime guest '
lecturer is a prominent elecgneal engineer ?rom the c‘btyﬂ ig talk-mg about"
technology faz;-r a ‘new computer system. Nome of you are parzularly interested
- in the tbut yaz’re getting a free roast beef dinner, with good French
. wing, Istrieg for dessert. After you sit dowm to dinner, ome of you : .
pwks up the program and reads that the speaker, of all thm& ?’), is '
- Caxrol Price, & WOMAN. This sets off a little laughter, then everyome at yamr
} o table gets to. fantasizing about what thts Carol Price is like. Go ahead and '
' oarry out ghat conversation dssnhmg yaur role, akid see what kimd of composite 7‘* ‘:‘;
picture of this engineer you .come uwp mth! Ycu'll certainly get into what shé%' 3
» Zaoh iike, how shé dresses, what her persanaltty i8 Ztke, what she does, ¥ i

 uhat her fwnily aﬁ saczal life ar® like ...." s . , .
- ' P‘use £pr about 3 - 5 minutes. 3 ‘
q  Now gﬂﬁ‘t you've ot Carol figured out, pick a repreaentatwe from your o .
| 0w i dasorive go everyome < woran enginer.
o : S g; ¢ »
E N,C “ : N s X',L N ! / Q : ' . . I 4\- St :
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(A discussion of stereotypes is important here.)

-

. group. - Im terms of women and careers, stereotypés limit options because:

piscussion Instructions:
One who stereoges intentionally, or unintentionally, disregards differences "~ |

"or distinctions an individual may have which set him or her apart from a

(1) others don®t recognize and ren)ar‘your wnque capabilities that don't \
fit into their sPerddtype of uamen; and (2) you may not see your own strengths
" because you, too, have a s&greotype about how women "should" be. The solutwn
is looking for individual differences 'Ln yourself and others. Try to questzon sy
your oun stereatypes, and those others use. If you 're aware of them you'll.

-

_ be less likely to use them as "facts" upon which you judge others and make

_decisions for yourself.

\ &
P
A
2
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8 GENDER ROLES IN ELEMENTARY STORIES. . “*

S AR 7
"' ; T T ”_Mfen.ess/ ﬁtﬁ i:ud~
. : L 5 )

s kT
S Y 1 ] - ot

objectives | .idexy;s will experle%and aggr ise’ theu:' own o
B ¢tions and feelln'qs ’ﬁhen's Y "-olesm axe :eversed o

S T

in reading mater:.als. o

'“;ﬁ ~' LT b__ .* “‘ . f“ w / ‘d . f . . ' .

‘Rationale: Many times students ‘are more awa% of the:.r own
' biases and more tolerant of otherg*if they have &n
opportunity to “walk :a mile in the other person's

shoes" . J o

‘Materials: Stories, reading books, etc. 4

' o _z »

Activity: _ Students will readv'. story toget_her as a class or
¥ in a small group, substituting a female name for
L <,each male character and a le name for each felnalé
" character in the story. p

- . ’ ' ,

.« After the= studerits complete the story, the teacher
will help the stu@nts examine their feelings and
‘reactions. -

Of course, the questions would need to be ~designed
for the%dxvxdual story selected. " Some important
» kinds of discussion questJ.‘ Lght;‘ 1nc1ud,e-

1. Did the story sound funn _Qn‘the roles . ,- ¢
. v £ ‘ o Y ' ooy

el

malkke decisions and get others out of ' o
troub‘l‘e or. solve their_&;obl ? : 5

3. . Did it seem stpgnge to see the father
taking care of the house while the
mother ‘went to ‘,"anotl"xer‘ job? Why? -»

v 2, - %

4. Dpid’ Lt seem strange to see theﬁqala

character confused or ne’hng help?

Why? .

5. Was it funny '%G read’ about boys worry-
< - ing: about what kinds of clothes to

.

_were reversed? N G Yo
v !

2. Did you like to see the girl for woman) T f?%'? ‘

T

b | I  wear or how thelr hair lookaed?
= — T
' * .. o 79 . &
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-+ ,6. 1Is it different to read a stgry about f £
NS % girls doing adventurous,. bl’a_. - - *‘
dangerous act1v1t1es" R T 2,
T 7. " Did it seem "natural® to see "boys : ' ., ¥
i I T ' , ‘ cooking, sewing, or babys:.tt:.ng"
: o . ‘ﬁ"hy? o » .
N 8. If the main’ cparacter was a famoua\ | o H
' person as a President or Diplomat, *
i . , 'did it seem ftrange. to read about -
e o a woman in this role?
Z . ' S »
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"5 RolePlay4— Probem Profe

B A qounselor in g middle-sized city routinely administers a .
,basm

in a°series of small group sessions. The client says very litde
in the session she attends. After the session she requests an

individual intervigy with the counselor to discuss post hlgh ?'

school plans.

~ In preparing fot the interview, the “counselor realizes tha
she knows very little about this girl. She is a shy girl of average
ability — one of many who pass through school barely noticed

b their teachers or peets. Her scores on standardized tests of

achievement are average or below, as are her gradei. Her profile -

of interests is as follows:

| & §
Interest Scale Percentile Scores
Female Norms Male Norms
Qutdoor & 6
Mechanicd % N
" Computational £\ . 2 'Y
Scentic W | &
Persuasive i 11
- Artistic 6 81
Literary % 8l
- 66

8
%

tinventory to althe leventh graders s part of e I8 Mostafthe other-siudent eeed t-know exa

',schoof stlng program. The inventory results are interpreted

Role Play 4~ Client Profil
The cent found the small group session somewhat disturb-

they wanted to do with their fives. Sevebal were going on to
college. A few were enrolling in the vocational college in town.

And one or two wete entering their father's businesses. For
them, the inventory results were merely a confirmation of their
" tentative plans. o |

For the client, the scores themsel;gs ’ind dhe ,owmg
discussion raised several serious questions. She had’ never

‘thought much beyond high school graduatlon She had expected'

to earn her dlploma, work for a few years in some okncal posi:
tion, marry, and raise a family. The lengthy dlSCllSSlOH atg‘out
career choices made her feel very uneasy, She had few defimie
interests or talents. She was no&convmced that women really
had to plan as seriously as men for the workd

Her high scores on the clerical scale (female norms) does
not surprise her, She-worked s a typist and file cleriGfpr the

. ’t two summers and works in her father's small office one or

0 aftemoons a week. She enjoys the quiet of the office and
working on tasks that require precision and attention to detal
She has also taken a number of related courses in high school:
bookkeeping, typing, and shorthand. She knows her skills ig this

~ area are fairly high.

 tion she realizes'she does love pafde
had her own §mall“vegetab|e and fi@er gardn in her pftents &

. yard and she has aumber of pets. But she has never thought
. of these interests as other than fun hebbies. - A |

On the other hand her hlgﬁ)score 0§ the outdoors scale

(female norms) is something of a puzzfe However, upor reflec-
ing and wildlife. She has ,

Her high scores on the litera artlstl'- 0
scalegon the male normsaremexpl ble tohAR "
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Role Play 4— Dnscussuon Questions*

the: chatacters behevable? R ___#& B

2. Did the counselor report scores from both sets o%rms"
If yes, were appropnate reference groups indicated? If not

L

= 3. Are there any cases where reportmg opposnte-sex norms
might lead to faulfy conclusions? Discuss ways the counselor

whynot? . i -

. can judge.whether the ,reporting of gpposite-sex scores mini-
- mizes sex bias or introduces spunousanfonnanon

4. Did the couriselor focus on one and only one area of .-
interest — the ofte with Wthh the client first entered? _ T

* 5. Within a brgad interest area, did the douns®lor,gis
a variety of possible occupations o*onsnderatlon" Where might
the client look for additional ideas? :

6. Would the interpretation of this proﬁle (basel on fe--

. i 5 male norms ogly) have been different |f the client ha#d been |
i §  male? Ifyes, infgat ways? . o
| : 7. Review the 12 recommendations.i in the chaptq to deter- ‘
o #  :mine which relevant ones were utilized and which were
¥ Can you answer ‘“‘yes” to the questlon posed in recomme
tion 12? "
[ '."- : *‘g ‘
. 8. Have everyone,_mcl ing the ‘‘counselgr,”™ discuss b
1 . they might have approached the interview diff@lengi
N i L e E
“ o - AL T
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: SCENE 7
: ‘Okay, Terr

ey were outside, they came over and then one of them

: W ®Fhat's all right, go ahead, that's all right, don’t be
draid. ‘ . .
. He ran away and he dropped them and broke them. i
E . Xw, gee, that’s a shame. Well, I'll teil you, we’ll get to the bottom of
- the problem. We'll solve it for you. But, you know, son,-there is @ne
' ' thing I think you'd better work on, and that's sort of being able to
s o stand up on your own two feet. You know, do you have something on
' _your mind? What do you do at home? - ;: . ‘®
I want to be a scientist. C :
A what? - ' -
A scientist. IR Y S
A scientist. Hm, well, that's all right, but you know_ﬁnen you get out
ig, quide. world there’s one -thing that you are foing to have to
A8 that somebody who has a body that can do 25 good
- pysh-ups, ez B going to be admired as much o%be_ even more than | °
‘some scientist up in'a crummy o}d laboratory.
Main-Points v : e _;
1 . —~The Rgpul'ar or folk definition of being a mun"\)ften ingplies the pos-
' _ session, %tonsiderable physical prowess and the willingness to express
: physica¥ aggression Wht_’.él psychological or physical strength i chal-

“w = WA
=2t
B
=
»
9
g=
&
=
o
Q.

HwHw

[ 4

v lenged. ’ ¥

&= "-." —Those boys who are not iahysically s:@

g and aggressive may at 'me* .
taunted by ather students. * m,l‘? ‘. '. L e
— Success in spogs isgoften a more-highly valaed standard for boys than . '
<l T success in.sch@dl subjects; this type of success may be regarded as fem-
inine. (Hovjiver, science, the fubject referred to in this scene, is fre-

quently considered a mascyli subject area.)
e . s . o
“* jnstructional Activity -
v "Obskrve the boys- in your class or arrange to observe several physicak
. education gric’:ds ;%another tcwﬁrfs classroom. Can you identify boys ..
T . who are ncf ingres"t in sports Of hesitant to participate because they are

not skilled? Does this create any¥special problems foF these-Boys? stimate ~
_ . what pedéleritage of the boys in this class would express gr €X jv-hesitation
! or negative emotions about some sports expgriences if théy felf; gt'e'tddo $058s,

PRI T !
W .;'.."’:,‘,:_;.-'_ -
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e, now come on, tell meé&—what seems to be the trouble? "
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N : E. Exercises

4 ‘- | | N

Exercise -1 “‘£ . B

# e

Purpose. The purpose of the two problems on this page is to give you an opportunity to practice
(1) using insight in analyzing the ramifications of sex equity problem and (2) exercising judgmen®*
and ingenuity in deciding possible effective strategies and resourges with the help of those described
in this chapter. : Y :

A

'9

NE -Di}ectigns: Your sex equity offide has set up a WATS line to assist LEAs to improve vocational
- education opportunigies for women. Find possible solutions to the following problems that have
been phoned in by looking up resources and strategies in this chapter. :

! i Lo . fe 3 ']
1. The u’ector- &f continging gglucation of Margaret Sanger Community College is planning a _
workshop for some agifeultural education teachers who object to mixed classes. She wants -

» to help them understand how sex bias is unfair to women. She feels it is advisable to incor:..
' porate some hurgorin the proceedings to get the message across in a non-threateningway. -
What resGurce might be ysefyl? | hd
» : *®

, .

- . : i
o %
. fv\-;';r:- e ¢
ol

3

2. Some women students at Abigail Adams High School are upset becah'sé"tﬁeir ga’réntg think
they should prepare for low-paying, fraditionajly fernale occupations such as clerk or. waitress.

“ How can the vocational edugétion staff help the situation? -
4 . . - . 5 . ‘ ‘
‘ Sy : . - o - - ‘ %
) 3 - - : T g . ) .
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.

:‘*__’T ‘ HQW DO WE REGRUIT STUéENTS FOR NONTRADITIONAL CLASSES?

IR

.1.’1- .ﬁ&ﬁﬁgﬁgﬁ'te‘assess-_reErurtment needs? R
2 *Hows;}n cdpnselors help? - 4 . - A ; - *
3.\, ow c?rrteachersdoto help7 ' ’ v E - | .
4. WﬁerLcan peer counselmg be useful? | ' T
5.° How can parents becomée irtvolved? b
. B 'Narrative. ﬂ ¥ | .

* . Even though ‘ffderal.leglslat:on has removed admission-barriers to he enroIImeﬁt of nontradl-
tional students in,¥ocational education, enrollment figures indicate tif¢ need to recruit students
(especially wordgn}*inta:;nontraditional vocational education- areas. Recent projects have been

~ conducted which focus on this kind of recruitment at.both the secondary and postsecondary
levels.-Consequently, a varret“:ecruutment stratiles rfow-exists to use in countermg s8me of

" the socialization patterns'whi event mel and women from acquunng the jOb training that would

-

do them the most good . _ Y S _{&

~.. .

. : To some extent the variety stéms from dffferent needs poed by ¢ efent target audlences
For example,.the van;%e point of high schiodl: sfpents is different fro at of a working adult
facmg a careér.change: "t is a|so different frOm e perspective of a mature woman with children
“-to support- who is considering job entry or re-entry afger years of conditioning in a depgndent role.
. Elegardless of the age level, however, implementing a vanety'of recruitment strategies has proven “
advisabile. The pressure to conform from socialization is apparently so great that a combmatlon
1 rategles applled ang adaprted 0ver time is necessary to effect any apprecra'h'le change inén-"%

lment . - @ - ) X A : ‘, . ,: *

H

. o
Other lq ns heve.baen hhu;oed about recruitln students into nonh'a hy

. study Where frigh school womén are concerned, thefff of the Career fgxplocal g e?r.
* High Sahool Sesffor Women (directed by Walter S. of the Emily Taylor Resource and Career

Center for en, University, of Kansas), discovered tiiat stressing barriers toypontraditiohal careers
and wayg.to®vercome them’as oounterproductlve on this discovery, project staff revised . -
mat# Is"and activities to pa

ari; more attention to, self-awarerzs i the young women and the pre-
. sentati®h of positive role models. They also utilized a workshop and succeeding activities for
.women who Wiere planning to pur tradltlonally male science careers, t‘nereby remforcmg non-

hd " traditional carger capnce and prowqing role models®
: * -




—projeet experience. Fjgst of all; itisimportantto-precede -a‘recruitment-effort-with an-evallation %

* @of support frdf
- ) ..3;*? 4

1 .

Projec®EVE, conducted by the Center for Human Resources at the University of’Houston,

© focused ‘%wia’fuiting high school women#hto nontraditional vocational education couvses. Their-"+
gPort b :

S

" through a stu

Final y Jane Eerner et al., describes several recruitment principles based on reseacch and 5.\

i

of current programs to see if women's needs are being met. There‘hlso a-need to determine .
‘ wheﬁter- nontraditional job opportunities are available. Thus, unbiased‘portrayal & .. -
recruitment materials and a community-wide publicity campaign, and enlistment &
school personnel, parents, and industry become crucial. > " L \

of both sexes;

Regarding the recruitment:of mature women into nontraditional programs, Florence S. Mingz
discovered in her project {as réported.in-Development of a Model for the Recruitment of Mature
Women in ‘Fr.adW‘gna/ly Male-Oriented Occupational Education Programs, a Rutgers University. "
doctoral dissertation)®hat the power Of the press and the written word in the diffusion of an
idea is overwhelming. Furthermore, geaction to m a exposures makes the telephone indispensable )
to this method of‘rgeruitment, Minliselected a ultimedia‘approach because of research suggest-
ing that different % ication channels play di¥{erent oles at various stages in the diffusion .
and acteptance of idBB. In addition to using a mul media recruitmefftidesign, this project recog-
nized the need to treat recru itment-as a process requiri gueptial use_of stratégies. Two phasem;t-
were involved in Mintz's sequential design—(1), awaréness and (2) implementation. The following
is a brief description of thillsequence: . ’ :

. g e T e GRS X . : '
“»During both-phasgs, miass media and interpersonal,communication channels were’

employed to maximize the poténtial they offered in combination .. . the mass 'media

. wereprimarily used to disseminate tjpe. message to adargé'audience rapidly, and the
interpersonal channels were'used in the.persuasion function to provide feedback and
reinforcement . ... While effortgiin the implementation phase were still leveled at the
kn®wledge fuhétibn,‘they,-wg:ﬁ;h'OWever, inére'asingly devotedsto the persuasipn
function in order to facilitate individual dectsions tQ enroll in the program. (p. 66)

x iUV A : ¥

Several advantages to this sequencg&v‘ere realized. Impersonal mass m_gdia' reached a large

* audiefce rapidly, spread information over a wide base, and led to change in some attitudes.

The interpersonal channels 'were effective in %pallmging and changing strongly+held attitudes be-
cause of the opportunity to (1) provide instant feedback and (2) address & hyman tendenigy \
to acgept only those messages whifgh are consistent with one’s existing attitudes and beliefs.

-

~° The information base provided by;these projects should help you in considerjng the variety
of strat‘ies that foilow. At all times kéep your target audience in mind as well 4s.yqur local situa-
tion. With the.exception of the first strategy, no particular sequence is intended:by- & order
shown. Why riot? Because the most effective sequence for ybu will°be designed withae particular
nwﬁ"of your |8cal situation in mind. Also, the most effective sequenceris likety to clange from -
'year togyear as you make inroads on the recruitment problem. v : &

a ri U i » . R o ‘g ’

v : a’

- PO S
—

- Before implementing a sé’&uence of-recruitment strategies, you will find it essential to assess_ i
" recruitment needs. This actiwty is not as complicated as you may anticipate because much ofgise. "~

You need is likely to be found in your educational agency’s Title IX seifaq'yaluat‘ion:-;gﬂhis\doéu-' ¥

" “ment, in accordance with the legislation, evaluates ‘current-pelicies and practices an¥ the effects’
_ thereof cogcerning admission of students, treatment ?f students, and employmient of both gcademic

*

o o r R C. . .. : . F ' .
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and nonacademtc personnel work|ng in connectron with the recuplent s educatlon program or activi-
** (Rul#s and"Regulations 86.3, c, i) The self- evaluatian.document, along with a description of -
modlflcatlons of poligies and practices and remedial steps to eliminate effects of discrimination,
- ouid-beon: file-andavailable for your use. To give you-an-idea of the information-contained-in S
TR Ie\?aluatlon a sample outline developed by Martha-Matthews and Shirley McCune (from
"lymg;WIth Title /X /mp/ement/ng /nst{glrtrona/ Self-E va/uat/on) is prowded as Repnnt‘w-A

e ﬁs‘@aluable as the Title 1X self-evaluation is, remember that T|tIe IX was directed at gliminat-
mg ]88 d|§cr|munat|on whereas the Education Amendments bf 1976 address present effecﬁ of past -
Wrrmlnatlon and sex stereotyping as welf Therefore, it is po§snb|e to cornply with Title 1X with-
ou? taking the steps necessary to overcome sex stereotyping and sex bias. For that reason you may
* warit to further assess recruitment needs by using the worksheets (Reprint 111-B) that were de-
veloped by the Resource Center on Sex Roles in Education. {Note that Worksheet 6 is desrgned .
~-for mmlstrators Worksheet-7 for counselors, and~Worksheet 8 for |nstruct|onal personne! Each
. of th e. worksheets. contains. ﬁwnes cales which measure how well each’ group has met"its
special responsubllltles relevgﬂt N dlscrlmlnatlon and,s equnty in- stuﬁents access to vocat|0nal '

educatnon courses ) .

[}

Te- worksheets can be usedsto determme what kind and how
eeded to overcome the impact of sex stereotypln&nd sex bfas

- '@N students -8CCeSS 33 pnal educatron courses in your school. And lest your committee be-

; a Hon: that your school has a sex equity problem,.lt may be
heIpfuI to note M5 rematksiy award E%vua//ty, a coIIectton of eqmty strategies complled by %
the DaIIas Indepen nt Sehoof: lStl’ICt . # o '

Wt
I3

Iedgethe fact that schodls do not treat all students alike is'Both

)
il

Ior and g der Iumltatlons in our schools can sensitize us to the |nequ ities whlch exist .
“and can eniable us to.take actlon toward improving education; for all stu#®nts. (p. 9)

For help in- conductlng recruutment planning, ltfs suggestedfthat you use Worksheets 14and 15-
from Overcoming Sex Discrimination and Attaining Sex Equity in Vocational Education. T-hqgei
worksheets feature -the use of+ bralnstormlng data and devéloping a' specific plan with the help
of a form and a sample blan .

. . ' - *ﬁ
. ¥ .
» Th foIIowung strategles suggest ways to draw ubon the varlous change agents who qge an
essentlal psource for your recruitment effort - o It
“ Encourage Counselors to Publncuze Career Optlons .

S " . s*! :
In Vocat/ona/ Educat/on and Wamen a report of the serious urimet needs of women in voca-
_ tlonaPedugatlon Pamela A Roliy*{1975) discusses the important influence which counselors can -
L ha;e Qn women stﬁj,ents (a&cable to male students, too) by (1), rennforcrng their thmklng about *
- cu |cuIar,and care decuslons (2) encouraging them to think more broadl,y about their decusmns
(3) serving as" roIe%odels or (4) relating attitides and information which affect students’ self-
esteem, (5) administering tests and career interest inventories, (6). d strlbutlng‘terature, or (7) ..

shgwing films. = b : Zoms
_shqwing U - “J:?‘ : -
. 7 - ‘ . - ,'C- _ . . :
) . - Wy », o
’ Coxth
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‘Showing cornwm about-the evidence suggesting that sex stereotyping can and does creep intd
thie counseling process at any stage, Roby discusses several strategies for dispelling sexism in voca-
tional educdtion counseling. While she focuses on benefitting women students, many of her m-
mendations can be transposed into ways of providing non-sexist recruitment for male studengtoo.

. Roby’s recommendations are; ' ' .

-

e Encouragé/require counselors to-attend sum,med{stitutes or in_servic\e training Qrbgrams on

-____equal employment laws and strategies for alvancing equat educational/employment oppdr- - *-
tunities. : B - - e . <
A j | ‘

‘¢ Condu experimental demonstration resea'rch.'projects to learn the best vocaticnal counsel-
ing and tecruitment strategies for increasing career options. T
. ~ ‘ ) . ’\ : s (/ )
e Include guest lectures in vocational education C*Iing by individuals who repre-
sent a.range of sithations (underemployed/unempioyéd; ingle/married, childess/parent,
. traditional/nontraditional occupations) to help students understand a range of work aspects.
L S L . ) i ) . . .
e Organize guided consciousness-raising groups to help students.gain self-knowledge, set
wreer/!!f&goals, and overcome occupational sex-role sfereotypes by reéognizi} that en-
suing problems are universal rather than individual. : T/
L

® Ex'band educational programs and services to increase awareness of broader career options.
. ’

[ Pro(r__ide tours of a variety of voZatjpnal classrooms-and industries to convey the advantages
and disadvantages of various occu_pat\ions.

[ C_ommunicate information about job,trends five, ten, and twenty years,from'now.'

i
e Conduct research to determine the relative weights of various stereotypes and to show
strategies which will combat them (e.g., test the impact of a series of work posters and
slogans on students of various ages). _ ) , iy

. Provide "*big sisters’’ anéi "big brothers” tg new students in nontraditional vocational edu-
cation programs (plan for individual and group support). ' .

o
~

e Develop simulated job experience r;rograms similar to the Krumbditz career kits (marketed
by Science Research Associates as ‘"Job Experience Kits”) in job areas in which expansion
is pfojected and students seldom have firsthand‘experience. \

. A il
_ Educate parents and community members about the need to remove barriers to nontradi-
tional occupations via open houses, parent meetings, addresses to community groups, mass
media exposure, audio-visual presentatjons, and informational brochures. p

-

There are a number of a?proaches available to counselors to publicize nontraditional career
options to students of both sexes. The £VE Manual, available through the Center for Human Re- * -
sources at the University of Houston, contains directives and models in the User's Guide for the
following strategies: : : . !

1. = Designing a Vocational Edueatiori Brochure

2. Arranging a Tour of Vocational Facilities

AR}

. 88 - :
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3. Conductinga Career Fair . ‘ T s
A Utilizing Bulletln Boards \gﬁ N N
: Ess -
s Utlhzmg Auditorium Program iy - * o .,

In addltrorr the Manual contains student matenal which counselors and/or teachess can administer- .

m students entitied *“What's in Your Future? WI"_YOU Ptanttordust t:etiﬁ-iappen?‘ “““ —
" Designed for one class period, the mini-course contains four basic activities. First, students play

" agame, Does the Glass Slipper Fi m whrgh they tabulate whether they‘re better prepared to live

in a castle in-Never Never Land ‘in today’s world. Then, they view an 8-minute film A/

About-EVE (can be purchased Wthe Center for Human Resources) which provides an oppor-

4 tunity to view a history of women'in the work force and to view women who are actually employed

gian traditionally male jobs Thrs actwrty is followed by the use of three/case studies which involve
“students in serious dlscussuoas concernlng the need for job skills and for thin king ahead in planning”

. their wark life. The last actlylty is called ““What Is My Future ‘Work<Life Expectancy’?’’ and con-
sists of a summary-sheet’ of data conipiled by-the Department of Lhbor. In thought-provoking .
fashion, this page lnforms women students of the basrc work-life expectancy for American women ~

today, regardless of therr marital status, . ‘ . L

On the subject of audio-visuals, a number of effective films is avallable to counselors for |
in recruitment efforts."See the bibliography (Chaptel\V 111} for a listing: While most of these . -
ilms deal with recruitment of women students, Schloat roductlons has a series of four {ilm- '
stnps at discuss masculinity in an enlrghtenrng way. Naver Underestimate the Power of aWornan
is an effective film to use in recrurtrnXature women to prepare for nontradruonal occupatlogs -

The recent lnnoﬂtlon of career respurce centers may be useful to counselors im publicizing
career options. Similar to a library, tnese centers contaip a range of self-instructional counseling
‘resources such as frlmstnps interest inventoties, verticdl files, reference matenals and gamesg These
resources shall all be screened fordeX,bias and displayed so as to. encourage Qudents to explore - .
nontraditional career optlons «Ca ‘rdgource centers 3iso provide a convenient meeting place. for
guest speakers and rap sessrons./‘ - ,‘” y-

.
.-
' R B * .

. .

. Another strategy whlcrf'&ounsef n use.to publicize career options is to design an
,awarqness-ralsrng workshop for: udents .1 he Career Exploration Project for High School Senior
Women;provides a unique mod 'forthls approaqh by involving students and parents in life-planning
workshop activities and mcludlng-fonpw up in the form of a home study course which studénts can.
take for credit and a supportrve career. sagnnar for those who enroll. {The leader’s manual and stu-
dent materials are included in the project’s fimal report.) The flexible workshop design can agcom- .
“modate anywhere from 9 to 30 participants. It is based on small discussion groups without leaders A
in which participants share their respohses to exercises. A workshop schedule and sample activities )
are provided as Reprint 111-C for your conslderatlon and reference. (Parents’ activitjes are |ncluded
in the last sectlon of this chapter.) , L

' The follow-up strategy for workshop participants focuses upon information-seeking. Students

are asked to make a file of cards and articles about both outstanding women in the news and non- .

traditional career opportunities for women vis newspapers, news magazines, TV, radio, other media,

or friends. Other assignments involve reading inspirational biographies about outstanding women,

conducting research on a career of interest, and interviewing a woman in a nontraditiopal career.z

\ “ . ’ .

- .
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Supply Teachers With Materials and Strategies - : - —
In addition-to counselors. vocational teachers have a vital role in recruiting nontraditional
students for vocational education classes. The ideal situation probably finds teachers, guidance
" coungelors; agd administrators involved in a coHaborative recruitment effort. While teachers may
ténd to believe that career counseling is the proper domain of guidance counselors, nontraditional
enrollment in vocational education isn‘t likely to get off the ground unless teachers assume at least -
~7 part of #his function. No matter how much support counselors give students,'-theywon’t.n enroll---—- -
without the assurance that teachers believe in vocational sex equity, - - _ i
‘Debgrah D. Patterson, a teaching assistant in industrial arts education, expresses the view-in
_her article “A Facelift for Industrial-Arts” that counselors may fail to see the important learning. .
experiences‘that can take place in the industrial arts lab. because they may not fully understand
the subject matter. Thus recruitment of both sexes is better.| the industrial arts\(ga_cher._
_ She has developed a slide show script for industrial arts teachiers.to adapt with slides shoWingé'
local role models for use in recruitment. Patterson feels this is one of the most effective methods3
for attracting attention and educating a school population that industrial arts is appropriate for ..,
both sexes. Her article, which inelddes the script, is included as Reprint I11-D for your convenience.
- . . - M . A 3
Anothereffectivesrecruitment strategy for teacher use is suggésted by research done recentl| }
in New Jersey. Margaret Snell reported on the study in the May 1977 issue of American Vocational',
Journakpages 5360. The study assigned eighty girls to traditional male shop classes and asked theny
to record their ughts and experiences: The girls were assimilated slowly intq the shom activities, /"
but after’a short orientation period were expected to perform various activitiel themsélves. Frbn:\ S

- .

testing and the daily logs* the study concludes that:

- > vk
" The relyctance niany high school girls have about joining traditional malg shops .
« . seems to stem more from the fear of resentment and ill feeling from the boys than-
from any fear of failing to master the skills involved. That some of the girls anticipated
feeling uncomfortable in a shop setting and others yvere taken back by the physical A
strain of some-of the work suggests a lack of familiarity with/the specific skills and
responsibilities invoived. (p. 60) T o )

Resulfs of this study indicate that recruitment efforts are improved by providing nontradi-
tional stldents the opportunity to try out the_course to dispel their fears of rejections,by:students
of the opposite sex and to gain familiarity with the course setting and content. Keeping-a daily
log of this experience helps the nontraditional student and teacher analyze the experience. Schools
that .participated in thgstudy "indicate that stereotypes about girls staying away from certain
shops are no longer resxcted, and that girls have started to enroll in those shops previously con-

i ,jidered as being for boys only.” (p. 60) * - -

- “ It may be important to mention at this point that recruitment is improved by the presence
_ of'teachers of the nontraditional sex in the cougg:, ut then encouragement of teachers of the
',,‘t‘raditipnal sex can hasten peer acceptance. That kind of clout is important.:Be sure teachers know
: _za))out the growing number of commercial audio-visuals available for their use,,:‘

(N

<

Toward Equality, the collection of teacher strategies compiled by mas Independent
School District, offers a number of strategies which involve games, role-playing, etc. A number f
of them are as useful with boys as with girls. A few of these strategies are provided as Reprint
I11-E.f&f your convenient reference. ‘ _— '
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o 'With the New J"Ersey study in mind, it is easy to see the importance of peer counseling to
7 recyuitment of nontradrtlonal students to vocational edudation courses. This strategy will be mos? .

_effectiveat a subsequent stage of the effort when enrolled nontraditional students are available
to share their successful experiegces and tips on overcoming problems. In the Mintz study, peer
wunsellng was accomplished i in rmally at coffee hours held during the recruntment phase.
)

v

A Y

qutsecondary lnstltutlons have. probably made the greatest use of this strategy through *
Women'’s Centers, but it can be equally effective with younger students. Peer counselors may find
a helpful document to use with fellaw students in A Student-Guide to Title I1X by Myra Sadker
of the Resource Center on Sex Roles in Education. With an attractive format using cartoons, this
document answers gquestions about student rights with resp to admission, financial aid, and equal
treatment of students. It compreh¢n slvt;ly antlclpates students’ questions about the lmpllcatlons

f federal Ieglslatlon for students kmg sex fair educational opportunities.

. A number of peer counselmg models has been developed by YWCAs For a description, see -
the YWCA publication, A Job At the End Guidelines for Teen Counsellng, Training and’ Care'er
-Development. “ -
* Some of the models -mcluded in the kstmg are: . e
e Peer teen counselmg, in which students, after completing a training programy; counsel othef

students who are the same age or younger. In both group. and mdwudual sessions, peers
functioned in a number of counseling roles such as giving educat)onal ‘advice, prdvudmb
mfcﬂt}atuon developmg friendships, and affectlnlanutude changes in school

e Washington Opportumtles for Women (WO\M trained peer counselors to staff an Informa
tion Center for Girls, where students can come throughout the school day and talk to
’ thelr peers about jobs and careers. . . .

‘. Early~teen counselmg for hlgh ool dropouts in which teens conduct a five-session pro-
gram which includes simulatio games such as Marriage Game and Wheel of Fortune
career role pIaymg or career models, and personal career exgforation.

*

° TeIephone counseling uses ;‘ers to reach the home-based or people 16 and over who are

. not in school or working full-time. The telephone- proved to be a-less threatening contact,’

.’ and more people could t/);sem.eq\m Iesstlme than by using individual office visits.
. . o f * 7 } .

Inform Parents Through Cod'nselors and Teachgrs c .t

-~ Acrucial aspect of the recruitment process ne&!s to focus on reaching parents to alleviate
their mlsglvmgs about their children enrolling in nontraditional courses. At least two projects to
mcrease fiontraditional enrollment have come up with specific strategies-aimed at parents. -

Project EVE developed a questlo(malre to be adrmmst’ered to parents w:thm the school s
geographic area. Conducted by phone, this survey confirmed that parents need to be informed
about 'non;radutlonal job training opportumhes available at their child” s school. Activities in the '
subseqlent information program included: . 's

AS

i,
2
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.. Appearanées before the Parent Teacher Organization

Partlcrpatlon in the school's annual open ho/sevua a display

General publicity campalgn ‘ ) "
. ) :

A suitable film such as All About Eve shown to parents

-

The Career Explorétlon Project for High School Senior Women involved parents for part of
the duration of a workshop for female students. For some of the activities parents met by them-
selves; for others they participated with their daughters. For a comprehenswe descnptlon of mate-
rials see the project’s final report. Two of the actlvxtles are reproduced for your convenrenoe as
" "Reprint 11-C and Reprlnt - F T

™ -
- . »

s
1 4
-

. C.\ _ References

. Bergstrom, Fredell and Champagne Joseph E. Equal Vocat/onal Education Manual, Houston
Unwersrty of Houston ‘Center for Human Resources 1976

Dallas lndependent School Drstrrct Toward Equallty Dallas: Dallas Independent School District,
nd.

B J . b

* % Federal Register. “Nondlscrlmlnatlon On Basis of Sex" {Rules and Regulations) Washlngton D.C.:
Federal Register, Vol.’40, No. 108, June 4, 1975, p. 24138.

Lerner, Jane; Bergstrom, Fredell and Champagne, Joseph E. Equal Vocational Eduz:at/on Houston:
' 3}anersnty of Houston Center for Human Resouraes, 1976. T

_ Matthews Martha, and McCune, Shirley, Comply/ng With Title 1X: Implementing Instit stional Self-
.Evaluation. Waslylngton D.C.: ‘U.S. Offlce of Education, National Foundation for he Improve-
mernt of Education, Resour&e Center on Sex Roles|i in Education, 1976. S
Mintz, Florence S. Development of a Mobi‘fgfr the Recrwtment of Mature Women in Trad/t/onally
Male-Oriented Occupat/onal Education Programs. A dissertationsubmi to the faculty of ¥
the Gradudte School of Educatlon of Rytgers, The e University of New Jersey, ‘May 1976.
s
Patterson, Deborah “A. F,acellft for Industrial Arts.” Man/Soczety
’ 85-86 ‘

chnology, December"’974, pp.

-Resource Center on Sex Roles in Edu ation. Overcoming Sex Discrimindtion and Attaining Sex :
.. Equity in Vocational Fducation: The Sotial/Educational and Le Contexts. Washlngton
D.C.: Resource Center on Sex Roles i in Education, Qctober 1977. . .

_ Roby, Pamela Ann. Vocational Educatlon and Women, May 1975 Santa Cruz: Unwersnty of |
California. .

.
’ -

Sadker Myra. A Student Guzde to Title IX. Washhgton D.C.: Resource Center on Sex Roles |n . l
Educatlon National Foundatlon for the Improvement of Education, nd. . .




. Q“:,‘ . _
Smlth Walter S.; Stroup, Kala M.; and Coffman Barbara M Career Exploration Project for H/g/;
S_chool Senior Women. F mal Report. Lawrence, Kans.: ‘Emily Taylor Resource and Career

. Center for Women, July 1975.

.Snell, Margar,et “T rymg Out Male Roles for Slze ** American Vacatlona/ Jouma/ May 1977, pp.
59-60 o _

YWCA. A 'aht The End GU/de//nes for Teen Counseling, Tra/n/ng and Career Deve7apment .
New York: YWCA, National Board, nd. !

! [ S P e
. Tz | |

Yy



!

+d ¢ -

;."l‘,ll—A /Reprmted from: M hews, Martha and McCune Shirley, Complylng w:th Title I1X: Implementmg

Instltutpnal Self- E ation, pp. 35-37. * LN . -
./ ACC ESS TO COURSES—VOCATIONAL EDUCATION
/ : | .
Self-Evaluatlon An Outlme ' - . } ' o T
N . . . . - .
-~ In order to assess and ev‘luate presént cgmphance with the requirements of the Title X
Regulation for nondiscrimination )n vocatronal educat’fon and to plan necessary modrﬁcatlons ,
_-_4__,___. — lt will- be,necessary to: ——-- __‘_:,.,, U PO PR R
. ’ 3 PR ¥ ‘o
/Revrew the\[ollowmg materials: _ . : N ) ~
. ) - ’
, Materials concernifig vocational education and related courses and programs prov:ded by .
*'_ : e|ther vocatlonal or non-vocatlonal elementary‘nd secondary schools o .
’ - . b - £
.. . coples of’ aduatlon requuem ts . .
. . p’ efl ‘ * I'd
T e ¢opies of policies govermng student assrgnment to cotfrses and programs of vocatlonal
- 4 education * . SRR
' ' . coples ofstudent handbooks . ' - T e v
] coples of, all descriptions of vocational, techmcal mdustnal' busmess and home econom-
ics courses [ - . oo ¢
5 : - ﬂ 7/ . ’ N <
Ve oples of all curriculum guldelmes relatmg to cOntent activities, mstructlon‘qmethodolo-
gies or requuements in.vocational educatlon and related courses ) .
Materials related to admissions to any schools (!f vogational educatlon operated by the drs- T, ‘
trict - ‘
* e copies of all policies concermng student adx'ql yons and adhgis‘sions requirements . N
e \J - i ) -2,
. _e copies of any documents descrxﬂuzg the adm ns prq)cedure‘- ) X . }\
. statement‘of admissions cnterz/ / _ F . .
$ . copres of all tests used to determme eligibility fo adm jon |- ¥ - ©
. ~e copies of all apphcatron forms used fof student ’ .
(‘ .r‘ .o N .
. copies ¢ ofrecrultment brochures, catalogs or other materlals distributed to apphcants &3
- \ e qoples of any materlals useld by counselors in'referring students to vocational schools
-". ' - ] . , . ? . B ‘.:‘]"
1 Collect the following data: o
. 9 .
Data concernmg vocatlon\.'l education- andhlated courses and programs provrded  either -
, ' vocatlo on-vocation elementar)\ and secondary schools - N N
. . . b
. course enrollment by sex in all - N 5
—vocational courses _ v v ‘ o
N, ) C ~ j .
- :—tec\hmcal courses | , N &
, —industrial courses ’ S o * . ) |
: _—businesg coyrses ./ . . ‘ !
—dlstributive-coopera't;')é educatron'tourses&- ' é L 1
. —home economics courses N e . .= v -
9 ] : ’ 3 ) o /- .
% - * o eIy ot S

,EMC T £ . ) ": 4 . . . " . l“ "n




ReprmmdfromMatthews,Mart-haanndGune, Shirley RPN : oo

L4 .

— — , - —
. hst of student placements a d compensatwn ‘6y sex in wc@k—study programs o

3 desc ptlon of practices and/ cntena sed’ for referral or assrgnment of students to voca-

educatlon coutses and programs..
"

1
ted to admlssxons to any schools of vocftlonal educatlon operated by the dm

Cue ,
Cce for, .any tests used;in detgrmining student: ehgrbrhty for admission, the average and medran
- - score .obtamed by males and females durmg thé past two years ,

sex and tgxélr referrals for the past two years by sex ~

" ) ' v Detemune compllance by answenng the followmg questlo,ns s \ \ .
With regard to vocatlonal education and related courses and programs prowded by elther '
vocatlonal or non-vocational-elementary and se'condary schools

.
» AN

‘e Are graduatlon requrrements the same for females and males(\ké if industrial arts and
home economlcs are requ1red .are both required for students of hoth sexes)? °

. Does the'* student handbook make clear ‘that all vocatronal and related courses aré open to
) ' students of bd'th sexes"

] A‘re all vocational educatron and reIated course titles and descn'ptibns gender-free"

- v

. - . e Are all vocational educatron and relatcd classes conducted on 2 coeducatronal basrs”
., SO L Do all vogational education program and curriculum gurd.unes make clear that all courses
T 5dre‘to be provrded equally and under the same condrtlons to malgs and females"
, ) o Are all criteria fot the assignment “of Students to vocational and reIated courses and pro-
‘ *-grams free from differentiation on the basis of sex? | % ;
-~ ) 6 iy s - N -

ment of students ofbne sex 80% or above in agly sourses or programs of voca-
educatiod? If s haVe steps been taken to ensure that this is not the result of sex

v e number of students adn\rtted by sex for rhe current academxc year and the year precedmg )

. LI llst of all mst-ltutlons at which recrultment efforts are made with enrollment of éach by -
> Sex . T * J . ' . - /s

- ea list of all institutions which regularly refer appllcants for admrssron therr enrollrﬁent by

) "
. dis rrmmatron in couns‘e ing or éounselmg mhterrals” . \llz,
0
With regard to ad;mssrons to any schools of vgcatlonal educatlon opera\ed by the district
o -~
. ] Are all decisions regardmg adghissions to schools of vocational educatron made wnthout
;" - regard to sex? .
. o : X ° ' .
—Without giving prefercnce to one person over another on the basis of sex?
. - - M M 7. fo] .
" —Without ranking applicants sepantcly on the basis of sex? | :
—Without applying numerrcal limitations (quotas) on the number or proportton of per-
. sons of either sex who may be admitted? .
o0y L A
¥ * . . -
N L . 95 -
7

« L - log v )




‘ 'v‘:'Repnn«ted'from‘ Matthews, Martha and McCune, Shlrley v e

s - - : S ~ ¢ av % B . e
5 » B - ° - - . . 0‘ *
Sa S , S. v . .

-Wn‘thout' applying different admissions criteria on the basis of sex? L

. N . - 1 %

. N ) .

B E e Are all tests or ctiteria used. in admnssrons free from aAnsproportnonately adverse e:'&}
' ’ upon- persons of one sex?If not, have these tests or criteria been shown to valldly predict -

success-in the programs concerned and have questihn_)d tests which do not have such

: - mffectbeenshown to. beunavadablu e
p _ . o Are all adrmssxons decisions made wrt‘hout ‘reference to any ruIe concermng theactual or
T potentral parental, family or mantal status bf an apphcant whlch treats_persons dlffer-

. . ently on the basis of sex? : , — y .

.

0 Are admlssrons forms -or inquiries free from ltems concemmg the mantal status of appli-

. ' . e If admlssrons preferénce: 1s given to applicants on the basis ¢ attendance at a sdhool
' which enrolls only or predominantly students of one sex, is' it gwen in such a.way to pre-
.vent discriminatory effects on the basis of sex" (I e., is such preference given to compar-
able numbers of females and males") - _ :
> - ) - ' . : ‘ ’
« ® Are recruitment efforts made ‘without regard to sex" If stu _pnts art recruited from insti-

: tutions which enroll only or pr—dommantly students of-one sex, is such recruitment con-
. ~ ducted in-a nondlscnmmatory fashion? (l.€., are students recmrjed equally from boys’
§ ‘< andgilsschoalsh, e .

s

.. If admrssxons have previously begn limited to students of ont sex, have speclﬁc steps been
" taken to encourage persons of the previously excluded sex to apply for admnssron" oy

3

\
. f you have answered “no*to any of these questrons,'you Will need to undertake modifica-
4. tions and remegial steps to achieve compliance with Title IX. « -

% Igs . - 8
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ce Center on Sex R in Educatlon Overcomlng Sex, .
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ASSESSING SEX FQUITY In \‘I%CATI()\AL EDUCATION

Vocat1ona1 Educa;1on Horksheet €. (ﬂv
] On the fol]ow1ng pages are a number of f1ve~po1nt sca]es wﬁ%ch .
re1ate to administrators’ responsibilities for ensuring nondiscrimination
.and sex equity in student access to courses. The far- left point of the "
scale* (1) indicates that 1¥ttle or no action has bee takeh, to ensure.

~ nondiscrimination ip the areas considered on -the scalles. The mid- -point -
of the scales- (3) identifies action. steps which shoulll be taken to ensure
1mp1ementat1on of ‘the Title IX requirement for nondis r1m1nat1on in

ent “access to courdes. The far right point of the:scale (5) indicates
he kinds of measures which could be taken to overcome sex aiscrimination,
sex bias, and sex. \Jereotyp1ng and to implemapt programs dfns1stent with-
the mandates of the Educat1on Amendments of 150V6. .

Tw

As a guide, ‘think of the left sjde as poss1b1amer-compha/}e wilh |
Title IX, the midpoint ag effective implementation of: T1t1e IX, and the-
righ{ s1de as active efforts to eliminaté the effects of sex d1scr1m1nat1on

and stereotyping. Real each scale, ec ide whére you think your pr'ogr'am
falis, and circle the ber' wh’1ch b (or'r'esponds
. - .. wuf
e 2 v
L * . ! ' , ™~e -
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L R I R -/4 Y B
- Mo action taken 1nmf‘ \Issué’dapoh‘cy directive ' | Lssuedaptﬂmy dwecnve on
*‘”—tmserea R on the -impligations-of —-——the-inpHcations-of-the-Fdyca=
AL, Title IX and reduirenents *  tion Anendnents and the nee
et for nondiscrimination for: o overcone bias anf stereo- "
\ - f L\) - vocational education to T typing to all ‘appropriate staé
1N - \_'\/ all approprigte staff? » © * and encouraged them'to submit -
g % R A ,;deas for program deve1opment7
12, A T "5 o '
- No action takef in~ - Asked staff to submit infor~ Askeq staff, studerts}nd parents
this akea * matior on instances of sex ~'to Submit infymation o 1nstan-
oo o ~discrimination in vocational - e, of sex discrimination, sex
T ‘_' - education policies, practices bias, and sex.stereotyping fn'.
| ' " and mterials? . vocational education policies,- ~
V L . - practices, and materials and-
. N p - suggestions for theirelinination |
3, IR S S S IR TV
SN 2o taken 1n ' ~ Mandated compliance with Title - Held mandatory inservice tra‘i- |
th1sarea LR I provisfons on access to vo-  * nifg for all whcatiom) edy-
. e *cational education courses/ - . cation staff on procedyres. for !
' “prograns through admmstratwe | prov1d1ng sex equitj?x access
) . .. directive? - ot courses? |
' , . o | LI
4 1 2. 3 - P
No actwn tak@—n‘" o Rev1ewed policies govern1ngae- B Developed specmc poticies and
' rtms area | cess to vocational education and: prognammafm quidelines, for in-
e : made modifications as necessary | plementatlon of these pohcaes
e Y ~ . toensure that they:do notdis- *  to ensure sex equity 1n access'
- criminate on the basis of séx? o courses? el
" . v“ . ) V“‘
Vo "o ‘ Taf T
N “\“ oo ) T 'Re e &
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/ . \ . on the basis of sex? .1vices t0 Students o assist them -
i b N in meeting these criterfa?
b, 12 .3 | § § -2
| Mo action taken 1. Reviewed J11 descriplive ma- Developed and, fmplenented special
t o thisares - terfals related to gtudent access . recryiting procedures and materi.
- . to courses. and modified themas  al§ designed to attract and inte-
_ D necessary fo ensure.that they . rest students fn enrolling 44
N EEE Yo o do not fmply, efther in text or - ypcationa) tféinipg nontraditiona]
I " 1 in pictures, differential treat- ' ‘to their sex!
| (r " ment ofsstudents on the basis of

e SO ' e 7 i

this ared .. and testing instruments used in the procedures, criterta.4fd test-
: | adnitting or assigning students {ng instrunents used and the ways

to vocational training and: mo- s that they ensurg equal’ atcess to

© dified them as necessary«£0 en- ~  courses on the basis of sex? Madg.
* sure that they do not discriminate  avaflahle spectal educational sére

sex! : \ ‘

#7., 1 T 5 -
No action taken in _ Identified a11 vog@tional edu-- . - [dentified all courses/programs

this ared . cation courses/profrans with en-  with enrglinents of 65 percent. or

rolIments of 80 percent pr more maore ong sex and developed and
one sex and made sune that any sdch  implemented action pians’for re-
. disproportionate enrollments ark.not ducing .thosqdiscrepancles in the
caused by sex discrimination ¢ numbers of miles and females
- counseling services? © ¢ enrolled? '
R | ' , . ‘
8, R -3 1 -5 !
No action taken in Reviewed all,vocatignal education m&mﬁmnwmmmm1
this area courses and chmrtCulum outlines thanges, including provision-of
’ , and modifiec them as necessary support services, which will en-
to ensure nendiscrimination on sure females and males entering
the basis of sex? and tompleting courses/programs
nontraditional to their sex?
‘ |
If your total equity score falis below 3, you may need to undertake the Total equity score:
 kinds of procedures suggested in the middle colum to ensure that your (Compute total for 411 scales

progran#s fn comolfance with Title IX. 1f your score is-above 3, it indicates a4 ¢ivide by 8.)
that you have made efforts to overcome sex bias and stereotyping; continuing ‘ |
efforts might be funded by your State vocational education agency under the

‘gducation Arendments of 1976,

18, N S ] Y S ; y R
"o actiom taken 1 « .Examined procedures, criteria - Notified parents and students of |.

-

-~ — . -
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ﬁ ASSEﬁH!G SEX}OLITY I VOCATIOLAL EDUCATICH
! PR v - ﬁr Vocational Education Worksheet 7

P .
‘. 5 On the fo]]owing ges are a number of Five-point scales which
relﬁfed to counselors %esponsibi]ities for ensuring nondiscrimination -

The far left~point of the

“scales (1) indic

‘that little or no action has been taken to ensure

and sex equity in ;t?; ent access to courses.

- nondiscrimindtion”ih the areas -considered on the scales. The mid-point
of the scales (3) identifies action steps which -should be taken to ensure
implementation of the Title 1X requirement for nondiscrimination in stu-
dent access €o | gourses. The far right point of the scale (5). indicates
‘the kinds of geasures which could be taken to overcome sex discrimination,
sex-bias, and’sex’stereotyping and to implement programs coﬁsistent with

" the Handatesfo(fthe Education Amendments of 1976. .

/ w
. As'a guide,.think of the 1:ft side as possible noncompliance with

< Title IX, the midpoint as efféctive jmplementation of Title IX, and the

right s¥de as active efforts to eliminate the effects of sex d1scr1m1nat1on

and seX’stereotyplng Read each scale, decide where you think your program
fal;j; and circle the number wh1ch best corresponds

111
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fn this area ;

.'- ' - / ' v
L. \ HAVE YOU DONE -T#% FOLLOWING?

- ‘\ ) N

ST U SRR N

"o action Baken FaM TP 2 YOgrse T With the S Fami[Tar 12808

implications of Title IX requ- /
latory requirements regarding \\
nondigcrinination fn student
access to courses as they per-
tain o counseling services?

L2

3 -4 5

Education Anendments of 1976
reqarding the elimination of sex °
discrimination, sex bias, and

sex stereotyping in student access to
vocational educatfon; identified

+ their implications fop counseling
services;.and made suggestions for
your programs? -,

&

Lok ™

Yo act16n.taken
" {n_this area.

J /

3. 1

: ‘pf'ReJiewéd yOUFflounseling poli=

cies, practices, and materials
to assess their compliance with

- Title IX.and. made modifications
as necessary?

3

oy,

Adopted.counseting poitcies, prac
tices, ‘and materials that are not
only sex fair, but sey affirmative

. (destgned to overcomd. the effects
of p&t discrinination and bias)?

. 8

uonesnp3 uy $9iOY X8 UC-IIUBD IJUINOSaY :LuoJy PaIuUIday .

in this area

'

)

e 1

"N action taken

Notified students that all voc-
ational education courses/pro-
~grams are open equally to females
“and males? 3

-

3

“Implemented special programs so that
students electing to enroll in voca- |
tional training are making informed

* choices based on an understanding that
‘not only are all courses open to both
females and males but that nontra- .
ditional courses may be viable options
appropriate to their individual
needs and interests?

4§ 5

in this area

NG action taken

Examneq all tests, testing pro-
cedures, and criteria used in assigning
‘students to vocational courses/programs
to ensure that they do not permit or.
require differential treatment of
stugents or results on the basis of
sex? .

L

InpTenented efforts to 1dentifty
tests which do not differentiate o
the basis of sex and provided/parti-
cipated in tréning regarding the
nonbiased use of sex differentiated
tests?

r 113
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1 e ] ' 3

4

n

5

Have you demonstrated that' any ,
testing materials which have a,dfgt*
propartiorately adverse effect upon

‘students*of one sex validly predict

57T action taken -

" Inthisarea

Eliminated all tests which have a dispro-}’
portionately adverse effect upon students
of one sex, reqardless of whether' they- \
- predict success for assignment purposes,
success and that other materials which ¥ and developed alternative materials or

. ¥ ~ ;

. ‘ | ? do not have such effect are unavailable? procedures which-are sex fair? ‘

RO (TR R S 3 I R R

£ 11V No action taken-  Reviewed all course enrollments - Exdmined ai1 course épeollments by sex

'~',/T«.;‘ in,this area . by sex to identify those with 80 .~ 0 identify those with 6 percent or more

e T percont or ore one sex? "o of one sex? |
Ly ‘ v ) S K _ 4
l. ;*] ' 3 . K. : § S‘r B 51' :

: ~ Mo'gction taken Taken steps to assure yourself Degeloped and implenented an action plan

3l . in this area . that sex discrimination in counseling  for reducing the discrepancy in the -

‘N is not a causative factor if you've nunber of females and males in courses
o | found: courses with disproportionate in which you've found disproportionate
€ A - enrplinents? R - enrol Inents? , Coe
8 {1 2 3 Vb 5

’ Developed and implemented. a monitoring

Given your sypervisor information
- regarding any iqstances of dis-
“crimination youhave identified
in counseling policies, practices,
or materials relating to student
access to vocational education?

- Mo action taken®
in this area

4

If your total equity score falls below 3, you may-need to
undertake the kinds of procedures suggested in the middle
colum to ensure that your progran is in compliance with
Title IX, If your total is above 3, it indicates that you

)

efforts might be funded by your State vocational education agency.

* sex bias, stereotyping, and disorimina-

have made efforts to.overcome Sex bias and stereotpying; continuing v -

system for determining the effectiveness |
of action plans to eliminate existing

tion i counseling services to 1dentify

instances of ngw discrinination that
might arise?, ' o

I'4 ] . \

Total equity Sore:

(Compute total for A11 scales
and divide by 8.)r

L vl
’

[ under the Education Amendments of 1976.

_‘ 1

0,
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Repsﬁniad from: Resource Center on Sex Roles in Education '

ASSESSING SEX EQUITY IN VOCATIONAL EDUCATION 7
C U
On the fo]]qwlng pages are a rumber of five-point scales vhich re]dte

Vocational Educatlon Uorksheet 3 ‘ ; .

‘to instructors’

responsibilities for ersuring nondiscrimination and-sex

equity in student access to courses.

The far left _point -of the scdles U

- d¥ndicates that 1ittle or no action has been taken in the areas ‘considevred

on .

scales.

-The midpoint (3) identifies gction steps which'.should be

The

requirement for ‘nondiscri-’
r right point’ of the-scales

takep to ensure implementation of th Titte:
mination in student access to cours§
(5) indicates the kinds of measures#ihich£ou

d be taken to overcome sex

T discriminatiag, .sex bias, and_ sox
consisteng with the mandates of.,

. As ¢ guide, thank of

© CTitle I the midpoint a
right side as actI,gr_v‘

. and sex stereotypififiz” oW
.fa115. and ciycle

pt¥ping and to implement programs
gt on Amendments of 1976.°

‘/yg
g as possible noncomp11ance w1th

i t#dn of Title IX, and the

i the effects .of sex. dhscr1m1nat1on

"dec1de where you ‘think your program :

St corresponds.

~

103 lig




Dl
4

_vou

A &

‘HAVE YOU DONE THE FOLLOTNG?

-

3 o

5 R

N0 action taken

in this ares.

"
[]

' N .
ot
'
- .
' \
/" g
N
: '
. ’
)
. .

R

for ¥0

Familiarized yourself with the
reguIatory requirements of,

. Title Tk and their 1mp11ca;1ons
d(ﬂgfpgram areal .

Familiarized yourself with -
the‘requirements of the Edue
‘tation Anendnents of 1976

 andfor considered actions.,
~ wiich might be faken in your

courses/programs £0 overcome

. ‘ ©sek bias and stereotyping? .
oL -

NERE

i .
.
\

No action taken,‘f‘ .
. In this area

A, b

"~ Made sure that 211 vocational

'and rélated courses and programs
for which you have responsibility
are open te both males and females
accord1ng to the same criterfal

N N\ ' 4I

Made curricalar and programe
matic changes, 1nc1ud1ng pro-
vision of suppott services,

which will assure males and -

fegales entering ‘and" remaining

0’ courses/prograns nontradis

‘ tlonal to their sex?

5
Examined a1l course descriptions

No action taken

in this area

_ 1

Rev1ewéﬂ\gTTACourse descriptions an
curriculum guides to ensure that

. females and males- are treated equals

1y in a1l courses/programs for which
you're responsible? S~

3o 4

- and curriculum guides to en-

sure that females and males
needing supplemental education
in your ,arei because of past
sex bias or discrimination ,
receive such help?

.

N

'ﬂ action taken
- {thts area

\

”,u

:
i

Reviewed a1l course enroliments
by sex to identify thase with
80 percent or more of one sex?

Examined a1l course enrolls
ments by sex to dentify those
with 65 percent or more one |
sex?

e

- - ‘ -
uog;eonpg Ul S3J0Y X3S UOC JBIUID SVINOSIY WOoIs paruladayy.

o




A 1 T o 27"
:'A'.‘ ", o v . . 4 ’ : .’é .
SR 3 '\‘/’/ .' ., g
s f & ! 3
[EVREUE T . ' : . S ' . 2
A R 3 y 5 ¥,
", ~ No-action taken Taken steps tc assure " Developed and inplemented |3
S fnthisarea yourself that sex disprimi- - - an action plan for reducing | 8
HE Y o, _ nation is not & causative ¢ the discrepancy in nimber of 5 ,
o - factor 1f you'e found . females and males enrolled if a
o ; - courses-with disproportionate  “* you've found courses with dis- |g
I 5 enro] tehts? . | propartionate enrollnents? ~ | §
Py . : v - ' ! B
"‘0. ! 1 . ‘ 4..‘. : ' ‘I- " | ' ' T g
RS S GRSy MR SR S 5 |8
| & Noaction taken Submitted information Lo » Developed and implemented | [y
, ]'n this ares - Your supegvisor regarding any © - a personal momitoring'systen 5‘
| instances of discrimination for determining the effective* |% -
\ 5 you've identified in policies, ness of action plans to elimfe |2
e - practices and matgri'alf‘s. related .~ .. nate sex bias, stereotyping, g
8 to student. access,to courses/ *and discrinination and to iden- g -
k ' programs? o tify instances of new discri- }3' -
| S mination that might arise? |3
R / | |
N ; ; | y @
,-\“ ,'
If your total equity scdre falls below 3, you may need to undertake the ~  Tota) equity score: ‘
kinds of.prgcedures suggested in the middle colum to ensurc that your (Compute tota! for all scales
program 15 1n compliance with Title [, If your total is above 3, it and divide by 6.)
indicates that you have nade efforts to overcone sex bias and storeo-
| typing; continuing efforts might be funded by your State Vocational
* | Education Agency under the Education Anendnents of 1976,
. \ ‘ A ‘ ' ¢
]
w 3 |
ERIC .\\ : , —320
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. 2:30-2:45"

4200-4:15
&4:18-4:45
4:§S—§:Qb

. 5:00-5;30

6:18-7:00

Y]

" 7:00-7:50

7:50~8:10
8:10-9:15

9 30~10:00

[4\ & ;’-7;

 zﬁf ‘“1,; ngglg Schedule
| Unit 1 ‘

2:35f3:153,.
. 3:15-4300.

1

5:00-7:00

.7:00~7:25 Science

5. 7:25-7:50 Stereo;!pe'~ -

9:15-9 30 .

-

Opening . . o
.Capabiliﬁies | S A T

IdeaI Life Scena:ilm ) L . s
Break . . R
Decision Analysis ) -

Possible Science ‘Careers and _
Ways to Research Options : - .

.
—~

- forUnit I.

Individual Discussion ‘between
Leadér and Psrticipants

R Y

e

Meal Bredk o - o -

70ptional Film "Emerging Wbman"

’
" Students ' . .Parents /]\

7:00~7:15 Opening
Capability Inventory ) .
'7:15-7:30 Daughter's

Students4ﬁsd Parents

Parent/Daughter Sharing
Note: Women with parents not present

"'prepare questions for role models ‘ - v

Discussion with Role Models

- Closing ‘_V> : ,
-Individual Discussion among Leaders, Role Models,

Students, and Pareqts

The tinos given are for an afternoon and evening workshnp. The workshop:
can, of course, be adapted to other time frames,

. Parents are not present -

Ideal Life Scemarfia

~

T

106 ° 123



A .
) .

s ‘.~~"'.,. ) '. . . | . \ . ,

R%')rinfed"'frb‘rn: §m[th,f,WaIter S., Stroup; Kala M. and Coffman, BarbaraM. - I ‘| .

y L

. -
. -

e hd

L

Maior Decision Analysis
. (30'minutes) - . S T :
t . A3 ” 5 .. . P o
The purpos¥ of the major decision analysis is to help women get”’ in touch

uith\the impbrtant dimensions which influence their behavior, These dimensions

are not only-plac feelings,
perceptions, nor :

things, and events, but alsp important peop
etc. ‘Ehis exercise//eﬁters on how oﬁe decides to use her

' own resources and.capabiLities.

The decisions one makes or fails to make s

affect the steps leading toward one s goals and ideals.

An awarenees of

i

influences shaping part{bipants 11ves will make the& more able to control

thefr own destiny. -

%

-’ﬂ .

-,

‘ your life ten years from now.

step in life planning.
Ybu ve. revzewed your capabzlztzes and.given some thought to
Let's take some time to coméider how we use

Instructions:

move in the directions. we choose. The uays we use our pesourees

The ,

oup, skills to.
and the routes we actually pick are znfiuenced~by many, many thzngs.

next exercise will help you 7nderstand‘what are the influences, pressures, etc.

7.
7

- that shape your decisions.

If you understand these forces , you'll probably =

.bb better able to control the forces.

Generally this control leads to more

e

a

-gatisfying choices. :
’ Chances @re you've made good and bad deamszons some made you happy and
This is a chance to learn more about making

" Think-back over -the last. year or’ o and
pick out an important deezszon you made; some point where there were definzte
alternatzves (like going or not going somewhere, Joznzng or not joining,
contznutng a reZatzonsth or breakirg it off). '

others were obvious mistakes.
personally satisfying decisions.

Do not continue until everyone has a decision in mind.

You may have

those who.do have a decision in mind; share /the decisions as examples.

On

Understanding and controlling these factors is an essential

the workshop page entitled thor Lecision Analysis write the two aZternatzvea

that were most posszble.
the two possible routes.

There,s a space on ezther edge of . the page to write.
On the Zeft of the solid line write all the reasons

* for choosing the aZternatzve at the left edge of rthe page.

Do the same on

AVERN

the.rzght hanoLsode. ' .
The idea here t8 to reaZZy think about all the Lanuenees that played on

ezther side of the decision. These can be practical considerations (like

location or money), feelings, habits, pressures or demands, expectations from

7
<
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» :
Reprinted from: Smith, Waiter S., Stroup, Kala M. and Coffman, Barpara M.

dmportant persons in your life, 'your mood, or whatever was the least bit
involved You might wart to consider if your being female played into the
decwion—maktng process. When you've listed all the things you can fhir-xk ofs
.put a star by the influgncee that pulled most heavily for each eide.

Pause -3 - 5 minutes while they complete this exercise.

Turn the page ‘and reorder the list. The idea here is to separate the
mﬂuences into two groups; intermal and external reasons. Internal reasons

are your own wishes, feelings, beliefs and ideas. They come from inside you.

. Bxternal influences are things or people or events in your environment that

affect the way you act. Things like lack of money, no transportation, and
demands from a friend fall in this category. Many of these externmal influences
are subtle. You may not even be aware of them, but you feel them in your gut.,
You know when someone is disappointed with you. External influences often come
in the form of "shbulds" from parents, teachers, and society in general.
(You. "should” do something worshwhile, you "should" make more money, you "should”
have a new outfit for the dance, you "ghould" choose home economics instead
of shop.) '

Keep all of your reasotxs on_ the same side of the center line, as on

sthe preceeding page, but mrrange them so the extermal reasons are below the

dotted line and the intermal reasons are above the dotted line. Transfer
yggaegqrs to this page. Take a few minutes to think about your dectswn.
‘ Pause while the participants complete’ this exercise. ‘ .
ad .
Discu;sionflnstructions: Let's get back into consulting groups to see what
all this means about your style of deciston-making. Did you have trouble

. thmktng of a clear decision you actually maded (If y& did have trouble,

you may be giving up &usme of your power by letting outside factors control

your direction.) Looking at all the dynamcs of the decuion, are you satisfied

mth your choice? (If not, maybe some znfluencea should have carried more

wetght and others less.) Do many of these same influences enter into other

decisions you make? Who are the important people on the lists? Are your

etarred items in the internal or externmal category and are you satisfied with

where they are? How did your being female affect your decision-making process?

You'll be going through some major changes in your ij; pretty soon; would

you like Your pattern of influences to change in any vay? Any other insights?
Again, post the questions in order toifacilitate the groups' discussion

of. then.
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: ReprimadfromSmiﬂl, Waiter S., Stroup, Kala M. and Coffman, Barbara M.

DECISION ANALYSIS

Forces supporting | Forces supporting
this choice : this choice

1q ° }

: Y B
2. *ﬁ

3.— ’
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one alternative:
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. Reprinted from: Smith, Walter S., Stroup, Kal4 M. and Coffman, Barbara M.

First Alternative:;

» , . |
Relist the forces supporting each alternatiye, but in a differemt

order. Above the dotted line, write the fércqg‘tha; yoﬁ had
;onffol of or that were inside you. Below write the influences
©  that were external or out of your control. When you are done
ieordgjing the list you made on the preceding page, star the
fbrce; that had the most pg%l in iour‘decisioé making piocéss.

-

-

- Forces in my control Forces in my control

u A &L
[4 \
\ P 1
rd N
;5 p i
4 N
\ 4
:f'.Lr‘ '.' 4 V
S Pyl * .

. 7 \ e a . c
-------* ------- b-------—--?----
Forces outside my control .Forces outside my control .

e LN .
> \

-
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[4 \
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7 \
Y - -
\ yl
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g L | : 7 .
Do I do these thinpgs well? , o YES

.chept responsibility for tasks ..............5.... ...;

" USe tOOls OF iNSTIUMENES . .cveveeeconcecsancaonnesss N

'Tbnde gg’tor creative and original ideas

General academic ability ............ ceeeesasecssecanas

" Science-related Capabilities

Solve mathematical puzzles ......... P Peeesann

Think. through abstract problems Ceeeeens R |

Do I Yike to do these things? "

See how things work ............. fesegeesessesansessans —
Meet challenges .........covpeevicnennnasonnnnes PR

Succeed ...i...0000nn AP setetssessacsacasnsancans .

Do 1 have these resources?

, >
Background in science (at least 2 courses) ............

Background in math (at least 3 courses) ......... e eeene
Ability and motivation to finish projects ........... L

Curiosity about the physical world ............0L.......

- ‘

1 do not like highly structured situations with
many rules..

I do not like repetitive activities ....,.veeeececncae.
I do not easily accept conventional ideas and attitudes.

I do not need to expericnce the rewards for my work

immediately..t.ﬁ 1

FALSE (;4
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:%Bepnnmdfrom Sm:th,WaIter S., Stroup, KaldM. and Coffman, Barbara M. < NS

PART B. SETUDENT CAUCUS

) Science Capability Inventory
(25 minutes)

At the same time the parents’' caucus is going on, the students are -

~ working on a revision of their capability inventory to include science-related

=~ {See preceding page).

. Instructioms: (When‘participarts'have completed the questiéEE;I;;.) Items
on the inventory are all ?daltttes that practicing scientists have to some
degree. Those people who have studied vocational interest have fowxd that if

- your interests are 8thar to someone in a particular fteld who enjoys thew
job, you too will probably be satisfied with that type work. These ttems
are not requirements for being a scientist, but if you've checked at least ten
on the left side of the line, you may want to conszder what this ‘mdwates.\ )

* At this point the leader may want to find out how people’ did with a

show of hands.

these data which is important. S !

- Compare this inventory with the first one you did in the morning. How
“many of you included any of the science-related capabtltttes on your list of
things you did well, as personal resources, or as things you enjoyed doing?
How many even thought of your science background as a resource? How many of

you included a science-relafled career in your fantasy?

Responses here should lead into a brief discussion of the issues of

*
societal pressures and expectations.

L /

skills. They are given a copy of the Science Capab\i}uy Inventory to fill out.

It's important to emphasize that it is their 1nterpretation of ==

1
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ted from: Patterson, Deborah, Man/Society/Technglogy, December 1974, pp. 85-86.
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Often guidance counseldr?view the
shop as a place for the male slow

learners, the male discipline problems,

or for the boys who just don‘t fit into
the college prep curricufum. Many
school counselors and administrators
feel that the shop is not a suitable

learning environment for a young lady. .

Because they may not fully under-
stand the sub'iect matter, some school
counselors fail to see the important
learning experiences that can take
place in the industrial arts lab® Thus,
the effective publication of programs
and the recruiting of students (male

and femaie) is better left to the local .

industrial arts teacher. The responsi-
bility for educating the school popula-
tion (administrators, teachers, guid-
ance counselors, students, arld parents)
about the nature of the industrial arts
cﬁrriculum lies with the classroom
teacher, not the often-misinformed
guidance counselor.

One of the most effective methods
for educating a school population is by
tlle presentation of a fun, short, and
informative assembly program. Action
color slides, snappy music, and demon-
strations provide a means of attracting
school-wide attention and publicity. A
slide show featuring women in indus-
trial arts can demonstrate to the
administration, faculty, and student
body that industrial arts is for every

one, mals and female.
T

. The following script is effective in
acquainting a school population with
the concept that women can thrive in
an industrial arts environment. ‘A class-
room. teacher can combine this script
with color slides taken dround the
shop. and some snappy music to pro-
duce a first-class. presentation for a

“school assembly program or PTA

meeting. The slide show could be
produced easily by an industrial arts
teacher with a tape recorder, a camera,
anda rfcord player. ¢

Directions

The slide show consists of two
musie sections and two mgain verbal
sections. During the musi€ sections, a
number of slides are shown. The first
music section is used to identify your
population. | suggest showing about
ten slides of females, blacks, whites,

‘orientals, etc. During the other music

section, slides can be shown of girls
working in the lab and constructing
projects. Appropriate slides can be
coordinated with the short sentences
used for the verbal section. For the
music sections of the tape, | used ""The
Entertainer’’ from the movie "The
Sting.” | would suggest a female nar-
rator for the presentation. Shoot pic-
tures that are informative and casual.

.

A

Deborah D. Patterson -




everything if’she has 8 husband, new choice—a new Way 12 Sxpress its pros and cons and the dyna-
your sbhilities—a new way to dis- .. s . .
two kids, 3 dog, and 3 Kenmore N mic effect it is having on human
cover who you are. Industrial arts -
washing machine. : . . S g life.
. is a do-things, make-things, fix- .
] :a:.of u luul:'un taught :;:t  things curriculum. 15 Music
pre . ”wb. ° asive ‘: 1 When we talk about industrial 3 Why not consider i“d“""" ats
*dwm‘ d m"""" a:nbi- arts, yqu may not have s good \courses as ar alternative?
ion, sggremiveness, and career- Tidea "";"‘ what the field encom- With a little imagination and crea:
mindedness. * pamsses. You may feel you could tive thinking, a successful publicity
not fit into the gurriculum L.
| Han you ever besn told that men because of what may be required and recruiting program can be pro-
don’t like women who sppesr to of you. Let's talk about what is duced. Such a program can help edu-
. """V-"""" ) not required to get started in your cate the total school population and
1 Most !":::‘Vd‘ :"”'w‘:':o :':: industrial arts classes: improve the caliber of students enrol:
:““ ity sekbom being encour. 1 You don't hawe to_know 8 lot led in industrial arts classes. With
4 . ut machines, mn.uia . . y . ..
o9ed 10 play with erector sats or - ather big things to do wl. increased student interest in ondu;triql
tools. arts courses can come rewards for the
. X 1 You don’t have to be big, nronn, i . f which
] lEn hﬂ s:l:'ool, v'\:ulu couuu. in and ugly to be successful. c as,sro?m teacher, one of w| .u: can
lr!“'lm-’ic mv':.F m«; '-::onomza. 1 You don‘t have to Know how to be an increased budget. The time and
1 - lﬁl\lv times yo.u‘au‘ﬂn change the oil in your car ok build energy, the sinstructor s adver
\ y' ' w"" : in'"'"h' " you are your own living room furniture. 5\9 mdxsmal arts {will have
‘W‘d to take classes in these 1 Al you need is a little courage to ms‘ﬂve m“ts f he m' popul’ .
subjects? try somsething new and different, tion and for him.. aﬁlaa
. and a willingness to express your-
seoif. P
4 Industrial arts is a form of general Ms. P‘mr‘son Is a Tead_’mg Assis'
education. We try to prepare you tant, Industrial Arts Education,.North
Carolina State University, Raleigh,
‘ ) N.C.
[
- .
H
? - e
A
[ . L
H v
' v

No,ofSﬁdl‘ Sript

10 Music Lom -

9 Asm uunyof:-meon
ditioned from birth to consider
-our msin function in life as find-
ing ¢ husband, getting married,
and having children.

] Aiebn‘lil'nto'l'v,av:ommhu.

S

My

1 How many of us would consider
taking courses in woodworking,
ceramics, drafting, metal working,
arts and crafts, or electronics?
Probably more of us if we knew
courses like these were off in
industrial arts.

'3 Industrial arts can offer you a

to understand our material cul-
ture, our todmoloqy

4 Through exposure to mdmrial‘
arts, you lesrn how to do thin,
make things, and fix things.

9 How to express idess in media
other than wosds.

1 How to understand technology,

ERIC
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School District, Toward Equality, pp. 162, 1331136,

WHO DOES WHAT? o \

Secondary

objéctive:

Rationale:

Activity:

Home Econ./Soc¢. Stud. ’ "

Students will expand their career con51derat10n&

< RO

to stercotypxcally defined occupations. . - W..J

o~

Many students only consider a veéry limited numper‘r

of career options because they have never seen -\5

certain ethnic or sexual persons filling Qon -trads
itional occupational roles. This is especiallv :
true for females. “"When a boy is born, itiis dif
icult to predict what he will be doing twé}

years later...he will be permitted td devekpp and;

fulfill his own identity.# But if the newborn chlld: L

-

is a girl, we can predict with almost complffe Ca st
certainty how she will be spending her timel nty+
five' years later. Her individuality does t § S
to be considered; it is irrelevant.'f& : “‘F ) .
. 1,

It is very. important for students to observe.. i

[N

typ1ca1 roles. - # : A 5
. : T
Field trlps to resource sites where workerélare . N
male and female.from different ethnic groups. ' 'y
“ O

. . . ta -
Discuss how success on the job depends on-the AE
worker's interest, abilities and performa@§e, .

rather than race or sex. 9*
o

* . #'_. ‘_ \,,

. % s

1ch, Sandra andDaryl, "We're All Non-
C?nscious Sexists”, Psychology Today, Nov. 1970,p.7.

‘ \
Strategy submitted l{ Frances Declores Johnson,
.Business and Management Center, Dallas Independent

. School District.

—

- .
»

4 .
-females, ethnic m1nor1t1es and males in nonvsterqab %
-
¥
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‘Reprinted from: Dallas Indeperfdent School District

A'_ASIGN,OF'THEThE)ﬁ . I

I
-~

4£®

Awareness/Behavior

Secondary * Home Econ./Soc. Stud.- i
o Objective:  Students will examire and(cdmpare the experiences
- . of being female {or male) in the Unitcd States
' during the seventies as opposed to the experiences
: A ' of being female or male during the forties or
. ' ) ' fifties. .
Y . ) )

. Students will determine whether the needs of males
1 . or females are different today than the needs 20
‘ years ago. . o

Rationale: Expectatidns and roles of males and females have
changed. Nostalgic wishing will not bring back '
what some view as the "good old days". Many of
today's role expectations are based on norms held
valid twenty years ago. By comparing teday's sex
roles with the sex roles expected for members of

. their respective sex twenty years ago, students
can judge what gender role limitations and assump-
g}ons they now face.

_J:<E\\\féterials:'~ old ﬁagézines,(library-or teacher furnished), or

’f‘ e old school annuals. . L N
. - N
Activity: Using old school.anpuals or old magazines, students

write short research reports about what it was like'
to be a male or female at that time. The project
can be done-in the classroom if you use old annuals.
Students can examine student dress, types of clubs
available, social activities, awards, “predictions
.for the future" ("Most likely to succeed"), etc.

w4t

A S
E I 2

I1f .you use old magazines, compare the types of
: - articles written about one sex, the way the maga-
zine appeals to sex groups through advertisements,
the appliances available to the homemaker, the
‘types of jobs shown for either sex,.the dress, etc.

The student then takes a current magazine or annual,
(Example - A Ladies Home Journal 1955 and ‘a Ladies
Home Journal 1976, or a school annual 1949 and
another 1976), and write a short report about what

N it's like to be a male or female today.
5 - \

-____——-i-iii@ — : | : ;N16 3
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.7 Reprinted from: " Daflas independent School District

N . " -
L o - . Q.
: ’ After the students finish their research, have the
- — class orally report their findings and list the
. . . . . . .
' @ : contrasts or similarities that they discover.
") K S - l' N .
Tips: Students secm to enjoy this project. Class feed-
. back is essential. ,
. ' . _. - ' “ l /’
[
‘A '- .
-
L
—t ‘ -
k4
® i
"\
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.
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2

R 7 ¢




- Reprinted from: Dallas;Independent School District

STEREOTYPING IN CAREERS .

g Secohdary' ' Home Econ./Soc. Stud. Awarené5§/nehavior

Rl v -
.

Objectiver Examine occupational roles of women - both tradit-
' ional and non-traditional.

e,

-9 . .
Rationale: Nine out of ten women will work outside the home
at sometime during their lives. Women generally
- are clustered in low-paying service jobs. The gap
~ between salaries for men and women is getting ‘

-larger, not smaller. Girls are not preparing for
. the world of work 1n a realistic manner.

"Materials: List of a wide variety of occupations; Ditto sheets
. ! of ideas to explore redated to<the project.

Activity: Research paper on women in a particular occupatlon.
Students may do either library research or field
research. ~ N

A library research paper 'is a critical review of
. . the literature on a particular topic. Field
h research involves field observations, interviews,
or surVeys in order to explore the toplc.

Allow students to select a particular occupation
from an ex%ensivé'list, (allow students to add
occupations to the list). Allow only one student
to study a single occupation so that many occupa-=
tions will be explored in each class.

After students have selected ap occupation, they
'may examine literature or they may interview a
woman in the occupation (better yet, interview both
a man and woman in the occupation).

.

Both types of research should.explore the follow-
ing: )

.

. 1. Training or education needed to enter 1nto*
- the occupational field. ’ 5“1

2. Special individual qualifications which.léﬁ
to success in the occupation. - P

_ >




T S ] . 5

e ' ’ : « b

'."F;Jg f 3. Opportunltles for advancement (is this a
’ career job with mobility .or a job with
Clittle upward mobility)? .
. A - P
- - 4., Which sexual, racial and ethnic groups _
' predominantly work in this occupatlon EEEE
- § ret present? B o
5. Advantages of the occupatiqn;_ Disad-
: _bantagcs of the OCCupation;- R
6. Average number of hours‘spent on this
job weekly Is there’ flexibility
possibile in scheduling time?

7. 'Salary range based'an curreht,statisticsf
. : 7

8.~ Spec1a1 skllls or . attrlbutes student -
would -need to. develop 1f he/she entered
this occupatlon as’-a’ minority, (as

_ ‘personal self—concept needs of a’ male’ )

’ - entering a secretarial pOSltlon or black . -

enterlng dental school)

A,.-g

Some nggested occupatlons-

‘k . . . ) . R '
brick layer lawyer. " “small appliance
librarian . stockbroker ﬂ\;> repair person

“pilot ' ~ counselor o _ S
college profeSSOr' : pulsjisher "~. small business
mail carrier . ‘miliBary officer owner
dental technician . electrician. ' Y ;
auto mechanic teacher animal shelter
‘salesperson nurse worker -.
fire fighter cab driver

" ‘law enforcement officer maid p
airline ticket agent = union organizer
business managers “government worker
secretary : garbage collector

oral presentations to the class are a logical and
meaningful follow-up activity to this assignment.

), et

»

Tips: The entHquasm thh whlch the teacher embraces thls
assignment can make it clther a mean1ngfu1 or a
trlvaal pro;ect

- .. . 1



AT

I‘ARTVC. PARENT/sl‘tJDENT JOINT ACTIVITIES

Sl {/Parent/DaugHter Sharing
S , : "~ . (20 minutes)

1 Students and parents are given the Opportun:lt:y now to share their

5‘r 'Inventor:les and Ideal Life Scenarios. Parent and student groups reunite,

| _w:l.th family groups. sitting together.

" Instructions:- FYou have a few mmtes to sha;'e your versions of the Capabz;aty

v IWentory and’ the Ideat Life Scenamo. AZ], teenagers are affected differently

! by their parenfs " Some- conform to. their suggestions, “others do exactly the
oppos-bte, .others disregard parental influence ... Just as there are an mfzmte
m;mber of ways . students respond to parents’ suggestzons, there are an infinite
number of ways. parents cormrumcate their expectatwns “and hopes. Sometimes

o they come across as direct - demands, sometimes they aré mterpreted as

’ : Zumtahons, gometimes they re taken as éncouragement; sometimes they 're nat

. __heard But regardless of how they are perceived by yeur chzldren, every parent

) ‘has some dreams, zdeaZs, and hopes for their. children. And chances are they

) are canmumca’ed and received in some form, sometimes éonsciously and gcmetimes

l PRCI unconscwusly. Let's take a head-on ook at: the e:cpectatwns and- fantasies

“1= " that ave affectzng your- fafm,Zy 's decisions about the future. This i8 also an

apportumty for you, semors, “to ghare’ mth your parents what you want for

yaurself , _

Rand out a discussion guide’ (based on the following verbal :I.nsttuct:lons)

. and qu:lckly go over the questions with the group._ 1} ' '
. ‘ . | o |

Discussion Instructions: Descr‘ibe aimilarities and differences in your |

inventory of skills and abilities. Senio'rs; you may want to add to your

s original lists after getting the additional input. |

' © Seniors: Are you surprised at your parents’ asptratwr)s and goals. for

| ‘you, or did you aZready knaw? What do they generally say or do to commumc?a
‘their hopes to you? How do you feel about your paz-ent 's gans? DF you SN
experience your parents’ preferences as ideas tg consider or as demands" (T*"y

and imagine how you'd feel if you chose a route for yourselaf \entirely unlike

their zdeaz vunon) o ' : - )
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'b Reprinted from: Sr_nith, Walter S.; Stroup, Kala M. and Coffman, Barbara M. . . W

r o  Parents: Are you surpmsed at your daughter s aspzmtwns" -How do yod“
'~

Sfeel - about them? What part do you see you.rself playing zn jper decision-making -

‘process? Ave there: w:zys your daughter could help you know her and her znterests

better? : , . ' ‘
" Both: Is there anyz';hing in this sharing process you-’d like to continue. . i
 outside the workshop? Is there amything you'd like to ask of each’other .
‘Welating to decieions about the future? -

this.discussion. One of the leaders shoulddexplain to them what the parents

and daughters are doing. If they elect to dd the home 'cours"e of study, .there
o will be a structured opportunity for them to do a similar exercise. These

Students are asked to use this period to formulate questions for the r*

models’ o

" Note: Students whose parents are not attending meet separately dusting - 4 .- .
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E. Exergise
Exercise 111-1

Purpose: The purpose of the two problems on this page is to give you an opportunity to practice
(1) uing insight in analyzing the ramifications of a sex equity problem and (2) exercising judgment
and ingenuity in deciding possible effective strategies and resources with the help of those described
in this chapter.

Dir‘cﬂon: Your sex equity office has set up a WATS line to assist LEAs in improving vocational edu-
cation epportunities for women. Find possible solutions to the following problems that have been
phoned in by looking up resources and strategies in this chapter.

1. The public relations director of Harriet Tubman Technical Institute has been asked to launch
a campaign to encourage mature women in the area to enroll in nontradfitional programs.
So far, a series of newspaper articles and mass mailing of brochures to women's organizations
W, is planned. What advice can you give?

2. The Stanton State Vocational Guidance Association has asked you to lead a workshop on plan-
ning recruitment strategies to increase nontraditional enroliments. What materials do you have
that will be especially useful?

e g,
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- CHAPTER IV
HOW DO WE RETAIN STUDENTS IN NONTRADITIONAL CLASSES?

A. Introductory Questions
1.  What function(s) does the “buddy system"’ serve in retention efforts?

2. ' What roles are advantageous for counselors, teachers, vocational education directors and ad-
ministrators to play in this concerted retention effort?

3. How much can and should support services do at the secondary/posfsecondbry_levels?
4. How can support persons be involved (ey., foster buddy system, teacher/student support)?
- »

5. How can probiems with parents and/or spouses be anticipated? )

E 4

B. Narrative

At the outset, one very crucial factor in retaining nontraditional students in vocational educs-
tion classes is “company.’’ That is, the greater the number of ngntraditional students, the greater
the likelihood that the students will stay in the course. A recent study, A Study of the Factors
Influencing the Participation of Women in Nontraditional Occupations in Postsecondary Area
Vocational Training Schools, by Roslyn D. Kane et al., indicates that womein's survival in tradi-
tionally male classes is more likely when four or more women are enrolled. The reason seems to
be that the women form a buddy system that wards off discrimination. Perhaps this factor also
serves the functions of providing moral support and refuting sex-stereotypical myths—there is
strength in numbers.

It would be pointless and counterprogluctive, however, if vocational education reduced the sex
equity issue to a numbers game in which nBntraditional students were indiscriminantly urged to
sign up for vocational education classes. Instead, there are a number of retention strategies which
can be used to encourage carefully counseled students, with nontraditional needs and aspirations,
to persevere in achieving their vocational goats. The following discussion outlines several strategles
which may help you. They call for a concerted effort on the part of counselors, teachers, vocational
education directors, and administrators to get the best results. Indeed, before reading about these
strategies, you may want to consider the suggested roles for these indiruals fron® the Mode/ Policy
Staternent and Guidelines for Implementation: Vocational Education Beveloped o¥ the Education
Commission of the States, Equal Rights for Women in Education Project (Reprint V1i-C).

L |
s

*
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{gentify and Publicize Support Services 4 :

Some of the needs encountered in recruiting nontraditional studehtg persist to a degree—
maybg,more so—in a retention effort. Peer counseling, for example, is a vitai Support service, es-
pecially in cases where low nontrallitional enroliments do not afford students the ‘‘buddy system."’
Mary Janney has identified the following strategies as important support services (‘‘Career Coun-

seling for Women,” ED 115 903):

e special courses for women e training materials
e career days e peer counseling handbook
e peer counseling e involvement of traditional peers in encourag- .

ing nontraditional students
e career centers .
Publicizing.career options through media and spécial programs should also be carried out with
retention of §udents as well as recruitment in mind. *

One of the primary concerns of support services pertains to both offering feedback to stu-
dents and obtaining feedback from them. From time to time nontraditional students will need
special encouragement and advice as to the soundness of what they're doing and-teassurance about
their performance. This kind of feedback can be supplied by teachers, adult and peer counselors,
as well as through recognition through media coverage, awards, and vocational education club
participation. In “Stamping Out Sex Stereotypes in North Carolina’’ (American Vocational
Journal, April 1976, pp. 30-33), Amanda Smith states that one of the best strategies is to provide
adult role models for students. This kind of feedback can make a tremendous impact especially
in combatting conservative peer pressure. '

“Both girls and boys need to see that femininity is something that radiates from
within, not something that you put on like a white lace blouse or lose when you put
on coveralls. T

“Boys need to see that a man who is a nurse or works with young children is
no less aman.’” (p. 32)

Obtaining feedback from students provides vital information for assesin§ their needs and measur-
ing the success/failure of various support services.

Scheduling concerns may reguire special attention by those responsible for support services.
Courses need to be offered at times when students are available to take them. Students who want
to combine work with study and working mdthers may need courses to be offered in evenings and on
weekends. Also spegial courses may need to be offered to address particular needs of nontraditional
students. Women and men might'benefit, for example, from a course that covers topics such as the
position of women in the work force or the social mythologies reinforcing the inferiority of women
and machismo of men. :

Support services also need to address special population needs. One such growp is educationally
disadvantaged women which concerns Lillian S. Richards. In her dissertation fo® Fresno City
llege entitied Meeting the Needs of Educationally Disadvantaged Women: A Program for Re-
Entry, Richards recommends that the following strategies be considered to achieve educational
equity for this special population: ..
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e vocational testing

o sptitude testing

® job training and career planning

° d\ild"'care

o wegkend colleges

e outreach to other projects available in the community

Richards believes that a needs assessment should be conducted to determine what strategies are
sppropriate. Re-entry.can be facilitated through a coalition of community groups.

. Support services take on special importance at the postsecondary level. There are a number of
meondlry consideratfons that must be dealt with to enhance retention of nontraditionalfitu-

in vocational education classes. Of particular importance is providing non-biased placement
and financial aid opportunities: Unfortunately, as Elizabeth J. Simpson haspointed out in ‘"Voca-
tional Education Gan Lead”” (American Vocational Journal, November 1974, pp. 36-37), “Many. -~
occupational tiaining programs still discriminate against women students, aithough sometimes in
quite subtle ways.” She believes that initiative needs to be taken by (1) developing and implement-
ing affirmative action programs and (2) encouraging consciousness-raising activities. The following
provisions should be included in affirmative action programs: ’

" .
e Recruit and hire qualified women ‘ .

13
e Place women in jobs offering advancement : .

e Provide career counseling for women
e Increase opportunities for part-time work

e Provide child care for ethployed women »
. e .

e Arrange work schedules and grant leaves to promote continuing education fémmplpyed

women P
¥

. A number of other strategies which do not focus exclusively on women’s needs can be found
in the article “‘Meeting Career Needs in Two-Year Institutions,”” by Michael Wollman et al. (Per-
sonnel and Guidance Jourial, May 1975, pp. 676-679). In selected Georgia postsecondary
vocational-technical schools; strategies such as the following are used: .

»
e Offer special elective courses

e Provide information to staff about programs
e Schedule and conduct tours

*

e Provide direct observational experiences in several occupational areas &




e Hold open house
e Visit out-of-school youth to encourage them
e Develop and distribute printed information about the school,«#fferings, students, and
graduates .
E N

e Orient students to each occupationalfares

R & O
e Counsel those who change theit minds or‘gail {

e Help instructors design experiences io help students understand tlwmselves, their goals,
and career area
F

e Suggest curriculum dodifications

- Enlist Traditional Vocational Education
Tooeha.'s/s:ud-‘ts as Support Persons

Retaining ﬁbntraditional students in vocational education classes hinges greatly on the provi-
siong@f support persons. As has already been said, the buddy system’’ works well in classes where

at four nontraditional students are enrolled. In addition to this support.base, however, it is
very important to enlist: the support of traditional vocational education téaghers and students.
V . g 1‘, . "
& ¥

Formal and informal inservice activities may-be necessary to achigve yport of traditional

vocational education teachers. A film developed by the lllinois Office of Education entitled “When
| Grow Up’* can be a very effective tool for this purpose. The film consists of a number of vignettes -**
in which teachers and administrators are shown treating boys and girls in a sex biased fashion. The

. film promotes discussion and attitude change. Reprints of articles listed in the bibliography can also
be useful in enlisting teecher support. Several of these articles are firsthand accounts of vocational
educators who have found mixin} their classes can work well—perhaps improving the situation.
Consider especially articles such as the following: :

*Trying Out Male Roles for Size’* by Margaret Snell {(American Vocatiohal Journal, May 1977,
. pp. 59-60)

“Combatting the Cinderella Syndrome: How to Educate Women for Today’s World,”’ by
Amanda Smith (Community College Review, June 1975, pp. 6-13)

‘'Sex Sfereotyping:- Its Decline in Skilled Trades” by Janice N. Hedges and Stephen E. Bemis
~ (Monthly Labor Review, May 1974, pp. 14-22)

-~
“Stamping Out Sex Stereotypes in North Carolina’’ by Amanda J. Smith (American
Vocstional Journal April 1976, pp. 30-33)

Other activities which may help enlist teacher su pport are included in the package Toward Equality,
compiled by the Dallas Independent School District. In “HealthygAdult,” participants complete
a self-inventory of personality traitsand then apply the same list of traits to males, females, and
healthy adults. By comparing how Rey generalize about people, participants can become aware of
their own attitudes and behaviors which are baggd on sex roll stereotypes. Another useful activity
is provided in Reprint IV-A. ¢ #

¥
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Enlisting the support of traditional students gpay not be aj difficult asanticipated if the teach-

er handles the situation well. Amanda Smith cautidns in her article “Stamping Out Sex Stereotypes

n North Carolina” that resegregation within a class can happen unconsciously. In one instance a
teacher asked girls to decorate a bulletin board while boys unloaded a truck. When girls objected, .
two boys volunteered to work on the bul{étin board and the teacher learned a lesson! Teachers can
also help the adjustment in mixed classes by guarding against students ;Ia;:i_ng into stereotyped,
patterns. Girls can use a shovel and boys may enjoy‘gpportunities to a e &nurturing rale. In-
short, students are likely to treat each other as equals if teachers establish and maintain the same

philosophy. :

\

¥ Encourage Cagnaraderie Among Nontraditional Peers

Nontraditional students are likely to be drawn to .each other naturally because of their

“pioneer” situation. Nevertheless, a helpful retention strategy is to provide encouragement of this

_ mand.eﬁe through formal and informal methods. Participation in vocational education clubs
shouldl bie stressed. Keeping daily logs at least during an orientation period can be useful if shared
during rap sessions. Women's centers provide a special place for nontraditional students to meet,
reld, get to know each other, and share common problems and solutions. Training to become
peer counselors can also contribute to the development of “esprit de corps” among pontraditional
peers who find gratification through helping each other rather than struggling alone w‘h problems.

Anticipate Problems with Parents and/or Spouses

Communications willﬁ'play a strategic role in anticipating problems with parents and/or

- SPOUSES. The workshop model developed by tmLCarger Exploration Project for High School Senior

. Women demonstrates the importance of involving parents and nontraditional students in discussion
of attitudes, needs, and problems. Letters, brochures, reprinted articles, and fact sheets can be
distributed gp parents and spouses to help them understand the nature of the future benefits of this
occupational preparation. Open houses and media publicity afford parents and spouses the oppor-
tunity to take pride in the accomplishments of nontraditional students. Counseling services should
be advertised so that families will feel encouraged to seek this professional help if serious conflicts
develop. A good film to show adult audiences is Never Underestimate the Power of a Woman
(University of Wisconsin).

The Mintz project cited in Chapte™ ] made use of coffee hours which prospective nontradi-
tional students, parents, and sPouses could attend. These coffee hours were advertised in letters,
press releases, posters, flyers, and radio annguncements. Respondents to the media exposure were
called prior to the coffee hours to give them a friendly reminder to attend. The coffee hours‘were
purposely informal to promote free discussion of concerns and a receptive atmosphere for gaining
acquaintance with nontraditional career possibilities and training. Current nontraditional students
and a nontraditional worker wers also on hand to answer questions and relieve agxiety. While these
coffee hours were primarily designed to promote recruitment, they also would enhance the ability
to retain students by providing an opportunity to prevent the occurance of problems with parents
and spouses. As with all the strategies in this regard, the key seems to be to increase the awareness
of parents and spouses through dissemination of pertinent information as well as providing oppor-
tunities for significant interaction.
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Cidsing Thoughts
o

[ ]

-

"+ There certainly is no shortage of strategies gr use in retaining pontraditional students in voca-
tional education classes. In the area of agriculture alone, Don Knotts and Rose Knotts, in their

article “Why So Few?'’ (The Agricultural Education Magazine, June 1975, p. 276), generated this
Jlist of recommendations: . : :

" Recommendations .
" Secondary Level - )
1: Encourage females to participate on judging teams, in leadership contests,.and FFA.
2. Establish the same rapport with parents of females as with parents of males. .
‘ ‘ ‘ /
3. Do not assume that female students are not as interested as males in agricultural careers.
Give them as much occupational information and career guidance as male students.
4. Counsel with parents of femaleé concerning the problems daughters may have in agri-
culture, and encourage parents to support their daughters.
5. ' Recognize leadership potential in females as well as males. ] \
6. Give school counselors literature and information concerning the various careers and
career requirements available to students interested in agriculture wigh suggestions that
‘ females are also to be given counseling in the area. 4
‘ 7. Give employers seeking full-time or part-time agricu\tfural assistance names of qualified
females.as well as males. .
‘8. If a female student "fails’’ academically or in an assigned task, do not blame it on her

being female; respect her as an individual student.

v Postsecondary Level

‘ )
If promotional literature does not depict females in brochures, redesign it sd that it
does. In referring to persons majoring in agriculture, avoid the use of ""he’’—substitute
"he or she”’ so that females will not get the impression that only males are considered.

Alter your mailing list if it includes only males who receive promotional literature or
announcements. :

Place announcements of fellowships, financial assistance, educational programs, etc.,

where females are likely to learn about them.

. “
Make employers of agricultural majors aware of the availability of qualified female
agriculturists. .

Use females in recruiting programs.
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6. ‘n a mmihg of agriculturists that includes females, do not always appoint the female to
be secretary or to take notes.

7. Encourage qualified females to obtain graduate education. Assnst them in securing admis-
sion, financial aid, ?d/,pr fellowships. Y ®

8. Review university policies and alter any policy that (overtly or covertly) eliminates
females. ' ‘ﬁ

-

While the problems in coeducational agriculture will not be solved overnight, lgaders in agri-
culture can take steps to minimize the difficulties. Considering the responsibility placed on the
United States by our government and international leaders, utilization of the talents of the ‘51
percent minority’* might help meet the demands placed on agriculture.

.
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- IV=A.: Reprinted from: Dalles

Independent School District, Toward Equality, pp. 151-152.

' f ROLEREVEH%AL
Adult
'Objec:ive:
Hgtérials:
Activity:

BN
g -
N\ z

Attitude

Participants will be able to name at least one of
hls/her own attitudés or actions which are based
on sex-role stereotypes and to describe at least:
one way he/she can work on eliminating such atti-
tudes and agtions. '

Newsprint and felt, tip pen for each small group..

1. Dpivide the total'grduplinfo same-sex groups

of three to four people each.
“Each group should imagine that they are
the opposite sex. Brainstorm advantages
of being that sex. Record these advan-
tages on your newsprint and star the.two
that seem the best. You will have five
minutes to complete your task."

2. Give each group a sheet of newsprlnt and a

felt- t1p pen. L R RN

3. After kive minutes, have the small groups
meet together as a total group.

4. Ask each small group to share with the
total group the top two advantages of being

the opposite sex.

After a small group reports what it thinks
are the advantages of being the opposite
sex, ask for feedback from the sex being
described. For example, if the small group
is all female and they are reporting on
what they think are the advantages of being
male, turn to a group of males and ask:
“what is you reaction to that? Do you con-
sider those to be advantages of being male?

# What are the costs of those advantages?
what disadvantages are there to that?”

Finally, ask the reporting group the following

question: "Is there any reason you can't have

the advantage you described?"”

i

aolueles s i
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"

. . ‘'Follow the same procedhreifor each small group.'

Note: 1t is often surprising for people to
realize that what they think of as advantages
of the opposite sex are also consxdered advan-

tages by that same sex.

5. To summarize, ask: "Does a society with dlff-
erentiated &ex roles have to remain that way?"

o M"What sex-role differentiation is biologically
¥ rooted and unchangeable?"
"What sex-role differentiation results from
the assumption that since males and females
are biologically different, they should be-
have differently and be treated differently°“_

\- 7
.

"In what ways do women gain from abandoning
their traditional sex role:}

Rl

"Whas advantages or privileges of the tradi-
tional female role might they have to give

7np as sex discrimination is eliminated?” Yall

d o
[

“In what ways do men gain from abandoning
their traditionai”§ex role?"

"What advantagesjdr;privileges of the tradi-
tional male role might they have to give up -

. if sex discfimination is eliminated?"

Activity adapted from Texas Teacher Center Project .- Women's
Equality in Education. . '
Summary questions are taken from Project Awareness, a training
program’eveloped by Feminists Northwest.
. —\.
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e e E. Exercises .

;'.,f""'ﬁ YRR - Exercise IV-1 -
v 5 -
H ‘ﬂ'ne purpose of the two probiems on thls page is to give you an opportunity to practnce

SQEaREX equnty problem and (2) exercising judg-

kategies and resources wnth the heIp of those

debcn'bed m thls chapter ?

. ,
Diroctions. Your sex equity offlce has sef’up a WATS line to assist LEAs in’ lmprovmg vocational
~ education opportunmes for women. Find possible solutions to the following problems that have
been phoned in by looking up resources and strategles in this chapter.

)

1e

1. This year at Mary Baker Eddy High School the first girl enrolled in the industrial arts program.
By the end of the semester, however, she had dropped out. A conversation with the guidance
counselor revealed that the girl had felt isolated in her classes. What steps can the school’s
support services take to prevent this situation from happening next year?

Baker Eddy High School investigate& further, he learned that
achers (all were men) nor the other students had taken the non-
Either they teased her or tried to be over-protective. How can

2. When the counselor at M

neither the industrial arts
.  traditional student seriousl
* the counselor convince the teaghers and students to béhave differently?
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" CHAPTER V

HOW DO WE INTERACT WITH THE COMMUNITY?

A.- Introductory Questions ' S
1. What pel;sonélagencies in the community are interested in sex equity reform? ,
2. How tan labor unions be reached and posmvely involved?

3. What steps can/should vocational educators take to enable women to apply for and be .
. accepted into apprenticeship programs? ) _

- 4. ‘How can placement efforts be enhanced? o ‘ _ .

5. V.Vhat‘functions and roles can an Advisory Council assume to assist in placement efforts?

-‘6; What are the nature and causes of industry’s growmg commitmernit ’to sex equnty in employ-

ment and vocational educatlon?

ta 3 ~

7. What strategles could enable mdustry (employees) to greatly benefit vocational education pro-

. grams?
8. What advantages are there to mvolvmg Advisory Councns in problem solvmg?

9. What strategies would be helpful .to stlmulate community interest in eliminating sex blas in
vocational education?

B. Narrative .

The sex eqmty mdvement has been underway long enough that many persons and agencies in

the community are interested in this-reform. Some of the most important strategies you can use to
promote sex fair vocational education involve interacting with the community. Generalty speaking,
you need to |dent|fy these persons and agencies and promote collaboration bet,ween them and local

educational agencies. Three community groups in particular have been involved in a number of pro;-
ects concerned with the nontraditional student. .

Identify Appropriate People to Gain Support of Labor Unions

Gaining support of unions—as employers—depends, according to a Women'’s Bureau document
“Steps to Opening the Skilled Trades to Women,"” on three things: (1) knowledge of the facts, -

L ﬂ | :
- " 3
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(2) actual experience, and (3) an understanding of équal opportunity laws. This document, by the '
way, provides advice to employers, unions, and women. Several programs ‘are cited which pertain
to women in apprenticeship including: - v : R

Denver—program places women in apprenticeship programs
Wisconsin—program isolated, minimized, and analyzed barriers to female apprenticeship
Memphis—program developed a skills-based inventory of women ) .
_Chattanooga—Model Cities program helped disadvantaged women . .
San Francisco—apprenticeship outreach program incorporated Advocates for Women
Manpower Administration—Apprenticeship Outreach Program* S
. - 4
© - Perhaps the most widely known project aimed at achieving union support of sex equity in the
work world is the Wisconsih project. Women 'in Apprenticeship—Why Not? by Norma Briggs
describes the difficulty encountered in winning over labor unions to this support. ’
. e ' ).
The entire apprenticeship establishment was composed almost exclusively of
males, most of whom had themselves graduated through the apprenticeship system—
from the journeyman supervisor to the technical school classroom theory instructor,. . .
This homogeneity of skilled blue-collar trade background of the men engaged in pre-
serving and passing on the traditional method of training led to a tightunity against
- encroachments or criticisms from outsiders. They were highty sensitive to the element
of snobbery so frequently encountered in educationists, ‘counselors, and government
policymakers and administrators who, iopking down from the comfortably elevated
status of the academically accredited, had avoided familiarity or constructive partici-
pation in what had become neglected, underfunded, ‘and poorly understood backwater
‘on the manpower scene. (pp. 1-2) ‘ .

The-Wisconsin project began bgﬁestioning the persons who administered apprenticeship.
They asked three questions: (1) what agcounts for the dearth of women apprentices, (2) what can
be done about it, and (3) what occupations or industries would be most desirable and acceptable

as starters for women apprentices. Several sessions were held with the field staff of the state-appren-
ticeship agency and trade and industry coordinators from vocational-technical schools around the
state. Then state apprenticeship agency representatives were enlisted to interview employers about
these same issues. , >

 Survey results led the project to develop a film entitled Never Underestimate the Power of a
Woman to explode myths about the alleged unsuitability of women for a range of traditionally male
trades and to motivate attitudinal changes in employers to.open up apprenticgship programs to
women. This film has proven very helpful at statewide employer, union, and counselor confer-
ences as a means of raising awareness and changinyg attitudes—two essential steps toward achieving
support. )

A very recent (December 1977) study of the problems of women in apprenticeship b'y Roslyn
D. Kane, Jill Miller, and Elizabeth Dee provides recommendations for vocational educators to
enable women to apply for and be accepted into apprenticeship programs. The recommendations

. are:

e Schools must stop separating vocational education into male and female categories. Women
need the opportunity to take nontraditional vocational education classes, and should be

encouraged to do so. These classes would permit them to explore the area to see if they like
it, as well as provide them with useful related experience. '
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. To compensate for prewous conditioning, a broad range of £ourses should be requtred for
« all students, so that an st@ents have at least some exposure o the different occupatlonal
areas. Mandatory vocational education courses using tools would be beneficial for ev

one—even those who dosnot plan to make a_career of it. It would also remove some of the
: stigmas of vocational edumnon courses, and would assist in reducing occupational segre-
. gation by sex. -

%

& “‘ogfmat—provideﬂpesum%—a#ar-ietyA-ohools--vand»thekappmpriatexerminology__
should be developed both for students in school and to provide'a training resource to
4 women participating in recruitment programs. Women should be encouraged to take courses
in'shop, mechanical drawing, blueprint reading, auto mechanics, etc .«which would improve
thefr ability to pass written apprenticeship examinations. r %ﬁ N

e Efforts should be e to help prepare interested juniors and senioks in high school for
written examination$ and oral interviews required for admission to apprenticeship. Weak-
nesses could be discovered at this stage, and further training offered.

g Vamﬁonal education schgols sh&:ld play a larger role in pre-appenticeship programs by
developing and offering special programs for interested applicants, including women.

e Vocational education institutions have been successful in establishing committees designed
to provide guidance to vocational education programs on the nature of work to be per-
formed in various jobs. This experience could provide an excellent base for the vocational

, education department to establish advisory committees, including representatives-ofthe™
JACs and appropriate companies and unions, to assist the schools in better preparing stu-
dents for admission to apprenticeship, and to assist them in enabling men and women to
pass the apprenticeship examinationg and oral interviews. Additionally, they could feed .
back information to the students to assure that women were informed about the special
and significant problems thaf they are likely to face in apprenticeship.

Companies and Unions

- @ Schools should make the effort to establish closer ties with companies and unions, in order
to work with them to pfovide information on apprenticeship to students.

Related Instruction

e Because of their identity with the schoo} system, their regufar exposure to‘the apprentices,
and their knowledge of the demands of apprennceshlp""'felated instructors should be utilized
to serve as a link between JACs, schools, afid women. The rel instructor is aware of
what his/her students are lacking, kribws the demands of apprentlceshlp, anmd could suggest
curricular changes are needed at the high school level that would be relevant to apprenticeship
preparation.

' ) - - . .
e The central location of related instruction classes which are utilized by most women appren-
tices cpuld serve as a means of communication among the women either in class or througth
.. arrangements made by the related instruction teachers.

In addition, this study makes several suggestions that relate to the ‘ocatnonal Education Act of

1976:
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gl

g t 'In utilizing vgational education filnds, programs should be described in state plans that pro-
’ vide services to women appremices inciudihg:

- Counselmg, both forthose entering and those enrolled in apprentlceshlp,
—

e Brmgnng succéssful women into the schools as role mbdels,

%—%ﬁdiag—we!mapplmms t!ieoppoctumty tommmmgmﬁwr_

4
— Providing follow-up support to assist women in finding apprentigeship placements

— Providing dav care services for children of women apprentices in reIated’mStructlon

. g

Seek Placement Assistance From Employers

>

Because of their close workmg relationship regarding placement in the trades, representatives ;p'
from industry and unions can be involved cooperatively in support efforts. For a detaed account

. of collaboration with industry and unions, see pages 70-76 of the EVE “Final Repbrt by Jane

Lerner et al. The collaboration format used was an advisory committee including two representa-
tives of industry and one of organjzed labor. Specific functions of the advisory committee included:

Tovude input from industry for project goals and objectives;

e Determine what opportunities really exist for nontraditional job placement; N
B

e Discuss possible cooperation between industry and sex equity projm <
e Obtain pictures of workers in nontraditional jobs to convey role models to students; gnd

e Provide ripple effect by enlisting interest and anvolvement of other employers.

1‘(
>

#  Tihe committee served two major purposes. First was suggestmg means to obtam and utilize

industry’s cooperation. Because of sensitivity'to the issue of equal employment, the strategy recom-
mended by this comipittee was to meet with individual compames on a one-to-one basis. This ap-
prozch proved highly successful, perhaps because industry is increasingly agreeing to sex equity
employment. Federal legislation requiring affirmative action on the part of employers is no doubt
responsible in large measure for the interest expressed by the employers, as well as a need to remedy

‘a shortage of skilled workers a healthy economy, and a positive experience with women who have

been hired for nontraditional posmons Y

This committee also provided evidence of industry’s commitment to vocational education and
women in nontraditional skilled/craftjobs that could interface with sex equity efforts in schools.
Many companies have started training programs specifically for women. They are also working with
men in the plants to combat prejudice against hiring women. In fact, specific training materials
have been developed for line supervisors on supervising minorities and women. Companies were sO
willing to cooperage with schools by providing speakers and field trip guides'and by interviewing
future graduates thiat it seemed schools too often fail to take advantage of industry’s willingness
to help. A belief emerged that real exchange on a person-to-person level could greatly benefit
vocational educafion programs. .
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. Armher stnmgv directed at gaining employer assistance with placément involves conductmg
asurveyon e ‘issues. This strategy is outlined in a YWCA fpublication entitled A Job at
the End: Guidelines for Teen Counseling, Training and Career Development. The section descnbnng
 this strategy is pro\udad as ReprintW-A. é

i In “Vocatlonal Eduamon in the Cities,” a document by the National Advisory Council on
__\lmatnnal_Edhmlnn,jLnnnmm!e_prolect is described in which business persons and voca-

tional educators change places for a period of time to gain a better-understanding of each other’s
position. Rapport between |ndustry and vocational educators can greatly enhance placement
efforts. :

[ ]

Engage Advisory Council in Prohjem-Solving

In the Model Policy Statement and Guidelines for Implementation: Vocational Education
by the Education Commission of the States, Equal Rights for Women in “Education Project, the follow-
ing strategies are recommended for involving the local Advisory Councils in the sex equnty effort:

Suggested Role of State or Local Vocational Education
Advisory Councils in Implementing State and/or Local Plan

Insure that recommendations for improvement of vocational education and
especially the elimination of sex bias and sex-role stereotyping are given due considera-
tion for implementation by the governing board(s). _

Assist in’devefOping programs that eliminate sex bias and sex-role s‘reotyping.

Adwse on current job opportunities and future program needs.
oy . .
: 4nsure that the advisory councils are broadly representative of the total communnty
S or state. Include abalanced representation of women from traditional and nontraditional
occupational areas who have démonstrated abilities and commitment to the elimination
of sex bias.

Establish state and local criteria for mo;'titoring vocational education programs
and for the collection of necessary data. )
Involve the community in recent developments in legislation and/or administrative * -
~ policies relevant to the elimination of sex bias in vocationaleducation by holding periodic
public meetings for purposes of information sharing and problem solving.

P

In addition, three publications by the Center for Vocamnal Education listed in the biblio-
graphy describe at length a range of problems which Advnsqy Councrls can approprlately address.
_Thejr primary functions are to: .

° Verify the need for instruction in#an occupation '
L

L Vinfy the content of the cpurse(s) of study

15



e Provideservice to teachers and students - :
e Provide service to the school and community #

It is therefore appropriate to involve Advisory Councils in the following activities:

e occupational/community surveys dealing with fong and short-term manpower needs ‘

® course content advisement v . »
e student placement |

e community ;)ublic relations e \ *

e equipment and facilities

e program staffing |

® program review ) .

® community resources

There are at least three main advantages of involving Advisoryf Councils in problem solving. They
can coordinate.school programs with egucation and training programs offered by employers, other
public agdhcies, and schools. They can sell vocational education to business and industry
leaders, the school board, theommunity, and local/state legislators. They can also determine
what jobs are available and how students can best be trained for them. The cited documents.em-
phasiz% with miany models and d'irectionxhat the effectivenéss of the Advisory Councils is
largely determined by carefully planned a implemented organizational procedures.

The Community at Large
N -

Again referring to the previously cited document of Education Commission of the States,
the following strategies are recommended for community interaction:

”~
-

Commuhity Action to Stimulate Interest : ’

in Eliminating Sex Bias in Vocational Education Program _
Develop community awareness of vocational programs through demo:tm
shopping malls, service clubs, women's organizations, and other community groups.

Involve business, industry, labor, and agriculture representatives, school patrons, ’
teachers, students, and community leaders in program development and in the dissemina-
tion of information on vocational education. ‘

«

Use WOmm's organi’ations and other community groups to carry out seminars and
conferences to develop awareness of sex bias and sex-role stereotyping and present ways
it can be eliminated. '

Provide community involvement in eliminating sex bias in instructional vocational
materials. *
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Develop a core of volunteers to,serve as guides for student and c0m5humty tours of
vocational facilities. :

Utilizé newspépers, radio, and TV for coverage of ing programs and promotion
for new programs. Stress equal opportunities for atl students.

" Secure volunteers from business, labor, J@fustry, and agriculture to serve as resource
persons for inservice training of staff, teachers'and counselors.

4

Utilize resource persons representing occupations to assist in class presentétigns.

Develop a task force on community involvement in vocational education. Involve
students, teachers, parents, counselors, business, industry, labor, agriculture, and men
and women in nontraditional jobs. Identify goals of task forces; i.e., create awareness,
develop new programs and upgrade existing programs, secure job placements and research
grants, and assist in securing resource matenals

/- Secure business, industry, labor, and agriculture brochures, films, and career mforma
tion for use in instructional program and resource center. ;

\ o
Utilize vocational facilities as a meeting place for clubs and organizations with
programs designed to create awareness of vocational education and the elimination of

sex bias. . :
) ‘ ‘ -

"

There are many beneficial ways the community can serve as a resource in achieving educa- -
tional sex equity. The task is for vocational educators to enlist volunteers and involve especially
industry, labor, and Advisory Councils in pyrposeful ways.
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ri: YWCA, A Job At The End, pp. 12-18.
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. Find Out What's In Your Commiunity . 3
Do an interest survey or profile of your ‘community utilizing as pro-
gram tools, Look Beneath the Surface of the Community and Action

udit for Change, Phase I, available from the YWCA National Board.
ok Beneath the Surface . . . will tell you: -

P

e

1. What tools to use to discaver your community.
2. How to interview to obtain needidd data.
3. The “who” and “what” facts about the community to be explored.

v

Action Audit for Change guidelines suggest ways to assure %he in-

volvement of.a pluralistic team to work on the data gathering.

Some areas to be explored:
Agencies: ‘

1. Find out who has taken initiative in this area. What agencies are
already connected with a teen women's center for career develop-
ment or job training and counseling? Could they use help through
supplemental programs, or could they help you? What are their
program shortcomings? What pitfalls have they experienced that
you could avojcidm, :

- _ 2. Discover possible coalition partners. Organizations such as the
Urban League, NAACP, NOW, Girl Scouts, Camp Fire Girls, and
others have youth groups. Coopfrating with these groups ‘may be

- a good idea. . ’

3. ¥Gather support from/such groups as Black Women's Coalition,
Coalition of Labor.Uhion Women {(CLUW), a national trade union
movement like the ILGWU, National Organization for . Women,

Americar:/(ssociation'of University Women, and the League of

omen Voters. There are many organizations that might recognize
and be willing to 5uppos9 the needs of teen women. Get them in
on the early planning. Some of these groups might have “green

* ' power”"—money to invest in such an effort. :

Business and Industry ' .- -

Find out who are the unemployed in your community by age, sex,
race, locale, and where the jobs are. Where are internships possible
ang could apprenticeships for non-traditional jobs be initiated? Who
has scholarships for teeg women to participate in the company’s on-

thé-job training program? :‘What jobs are going begging for lack of

~ “qualified” applicants? ' s
Information on salary differences: from one job to another might

#3

5 - serve as a mind-jogger, especially in getting teen women to look com-
paratively at skilled and industrial jobs as well as service and clerical
jobs. . ‘
" Identify the work opportunities in your community, and within .
. community distance. Break down into various segments:
o Types of industry? h _
. o Types of factories? . »
. e Kinds of plants?
¥ e Kinds of businesses? b c
(Are there women already employed in nontraditional jobs who
can serve as role models?) R
g - 143 )
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¥ " .. .e Where can teen, women best be placed? .

’ (Part time, after school, weekend? Full tilég during the summer, full
. ~time year round?) ' ’ , o
ol . e What training do they need? ‘

= : " o Where carr they get that training? - - _

o Do @iirses now exist and/or can they be formed?

D

Whiere? How? )

e Are untrained teen women being placed?

e Are teen women without work experience being trained to know
their own skills and potential, and learn how to find their own jobs
as well as help each other as job seekers? > '

) e Are more young woman being trained in certain fields than the
\r community can absorb? . _ ' .

Search out the reality in your community. |t's not enough to know

- that teaching, for example, is a cluttered field nationally if it is not

cluttered wherg you live. Opportunities differ from city to city and

region to region. Don’t operate on general statements. Find out spe-

cifically. Gathet specific material for a job opportunities profile of
your commuriity. Keep-the profile up-to-date with follow-through.

“What surveys on employment have been done.in your
community? If none, make your own assessment, or up-
date those that have been made. Most occupational in-
formation and projections are outdated by the time they.
go to the printer. You need to develop your own em-
, ployment outlooks by cooperating with the local busi-
‘ ' ness and laber community. Include earnings- data in s
your employment research for various types of jobs. The
worst mistake you can make is ¥o pass on to your people
information that ‘ain’t necessarily so.’ You need to be
super-actlirate in your employment outlook informa-
tion. You need to look at the supply of trained appli- -
cants as well as the possibilities for the various occupa-
| tional opportunities.”

: , Speaker at the National Consultation

Institutions

1. Discover the kinds of counseling programs now existing in all the
J , schools nearby: high. school, vocational, teacher-training ‘institu-
. L , _ tions, colleges, and other. Counselors in general are often over-
' worked. They sometimes don’t have time for the demands of
extended career decision-making (especially in the crowded inner-
m _city areas). Some are not properly equipped to work with teens in
groups so that each individual is helped to know how to find a

job for herself. Is this true in your Igcality?-Find out.

2. Learn who is interested in working out ascofilerative program of
counseling with you. One approach is to ask’school counselors to
sponsor teen peer-counseling programs. Counselors would partici-
pate in recruitment of teens, who would be trained to serve -as
supplementary counselors.

‘

. 144




" Reprimisdfrom: YWCA S

to gy

5 s
, / .

L an P

e L

-

3 Fmd out how you can supplement what i being done in the insti-

_ . tutions. Determine where the school counseling and job placement
‘;”-‘ ‘and training program is weak and move to fill that void. Ask the
. school board and your local school officials to work with you in

seeking more opportunities for on- the-;ob experience in business

and mdustry

Government Facilities

1. Identify the human resources. Who in your school dlstnct Clty §
hall, county courthouse, or state government can provide you with
information, participate with you in creatlng your program?

2. Look for likely sources of financial support. Your YWCA Financial
Development Committee will work with you. Investigate funding
from the schools, from the’ city through revenue-sharing, or from
federal funds dispensed at the state level. Find out who is on the
committee to give out Comprehensive Employment Training Act
(CETA) money for local eoalitions, and build a power base to pry
money loose. Let the mayor’s office know that you are particularly
interested in revenue-sharing funds authorized for job training and
development through CETA.

Vs £

Corporate and anate Foundations

Determine who has grants in this area of concern. Are there loca?
foundations that can be approached, corporations thgt might partici-
pate in a program of this type with special funding. Who has been

involved in the past? Keep your eyes and ears open for all kinds of o

new horizons in this area. Work with the Financial Development Com- -
mittee to collect this data. .

Individuals

1. You must learn and relearn who are the shakers and movers and

doers in your community. Study the financial pages to determine
new names and faces moving up within the financial community.
Look at the people who are in managerial positions in banks, hos-
pitals, and educational institutions. Get to know these people.
Find.out which community leaders can help you get action from
governmental bodies. Identify those elected officials who might be
friends or allies or advisors. Find out how to reach them.
“The YWCA should teach people gut-level strategy for
the community and should help teen women deepen
tReir perceptions about the real world of work . . .”

“Speaker at the National Consultation

2. Identify ractst and sexist discrimination. There are filmis, filmstrips, -
slide shows, and literature readily available from the National
Board of the YWCA to help develop community awareness. Base
all planning on One Imperative—"to thrust our collective power
toward the elimination of racism wherever it exists and by any

" means necessary.” Call on all National Board resources.




’

| 3..“:. Unc lh, é dete'ﬂgnt forcest Whg in the school or governmental g

or paser structure would be opposed to the YWCA initiating this
kind nf program, and why? Are there industry, business, or labor

groups that would provide stumbling blocks? White, male-domi- -

nated labor unions, for e@mple, may make it difficult for youth,

[

women, and Third World people to gain entry-level positions in
some non-traditional skilled crait fields. Young women often face
barriers when they attempt to enter the world of carpenters, brick-
layers, and other specialized trades. Check it out. - '

Legal and Political Structures

1. Find out where discrimination exists. Statistics say a lot; by analyz-
ing statistics, you can tell whether or not teen w0men have been .
.denied cértain kinds of jobs. :

< "Teen women must learn to recognize discriminatory
practices which are going on so that when they seek to
enter the job market, they will know when they are
belng dlscrlmlnated against.”
Speaker at the Nat|0nal Consultation
2. Look for the three kirfds of discriminatory tests. One is a non-
- job-related test—one that doesn‘t specifically test ability to per-
form that particular job. General intelligence tests are that kind.
The other two discriminatory tests are’those which are culturally.
biased (made for persons who grow. up in the mainstream of
" American life) or sexually biased (containing questions about sub-
jects more familiar to one sex). If you suspect a test of being dis-
criminatory, check with Equal Employment Opportunity Commis-
sion tc determine if they have examined that test for discriminatory
content. Remember, if a test is not job related and if it has an
adverse effect on minorities or women, it is illegal.

3. Certain kinds of jobs have been traditionally considered male ]ObS
When vacancies occur in.some of these jobs, sometimes the only
people who know about the vacancies are people who work there.
This is called word-of-mouth referral and has the effect of screen-
.ing out women because women often do not have access to such
information. A job conference can create job contaets and help
overcome this lack of access.

Rights Teen Women Can Assert

P

"« Find out how new affirmative action laws and government regula-
"' tions affect employers and working women. Keep up-to-date, as these

“laws are frequently being amended. For example, posting of jobs
should-be accompanied by affirmative recruiting of outsiders. Failure
to post often Jeads to very narrow, behind-the-scenes selection
methods. /

.
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Teen women have a-right to complain if a want ad :arries a sex
label, if an employer refuses to let her file an application but accepts
others, if a union or employment agency refuses to refer her to job .
openings, if a union refuses to‘accept her as a member, if she is fired
- : or_laid off without cause, if she is_passed_ over for promotion_for

Radl

which she is qualified, if she is paid less thah others for comparable
work, if she is placed in a segregated seniority line, if she is left out
of -training or apprenticeship programs, and if the reason for any of
these acts is her sex, race, color, religion, or national origin., ‘

In addition to learning the rights of teen women according-to fed-
eral law, you must determine the law in your state that applies to job ‘
discrimination. See if there is a state agency to enforce the law. In
Massachusetts, for instance, the Fair Practice Law preserves the rights
of people whenever they are discriminated against because of race, .
color, religious creed, national origin, sex, age, or ancestry. This law
‘does not restrict an employer, labor organization,” or employment
agency from establishing qualifications. But it does require that the
same standards of qualifications be applied equally to all persons.

Besides, the Equal Employment Opportunity Commission. there may
be ‘other agenties in your locality which enforce. laws against dis-

i Co crimination. Many states and some counties and cities have either
Commissions Against Discrimination or Commissions on Human
: Rights, or similar agencies. Complaints of discriminatory practices may
be {Bed with these agencies. o ‘ .
ry Important: Get in-depth information .on the affirmative acticﬂ/

prcgrams in your community. Many businesses and industries (such as
banks and large national concerns) and public employers (such as
municipal governments) have affirmative action programs to actively
, recruit both women and minorities. Determine which eMiployers in
. .- your community have such programs, how they are working, and how
“you can feed them through your counseling center component. You
can also pressure for affirmative action prog‘fams in the recruiting,
training, and promotion of youth, women, and Third World people

with. local businesses and companies. | L ,

" The teen counselor should not:ofily tell teen women what their
rights are; she shoutd also help them assert these rights in the most
effective way. The YWCA's role as a referral agent t6 appropriate
omsbudsman agencies must be well thought out. Your Public Policy
®Public Affairs) Committee can assist you. Keep a record of current
labor laws and amendments and pass i new informafpn on to
counselors. : ' R

LR
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J E. _ Exercises
Exercise V-1 )
. o |
#

- ._Purpma._Tb&pu:pos&of the two problems on this page is to give you an opportunity. t‘c; practice_ _ .
/ (1) using msught in analyzing the ramifications of a sex equity problem and (2) exercising judgment .
‘ and ingenuity in deciding possible effective strategies and resources wuth the help of those de-
scribed i in thns chapter.

. Directions: - Your sex equity o ice has set up a WATS line to assist LEAs in improving vocational
education opportunities for wbmen. Find possible solutions to the following problems that have
been phoned in by looking up resources and strategies in this chapter.

S P MOst union apprenticeship programs have traditionally been closed to women. Consequently,

! . the trade and industry teachers at Eleanor Roosevelt Regional Career Center feel it is point-
less to enroll women. They want to know if anyone has ever achieved union support for
accepting women apprentices and, if so, how? ,

- -

)

"i;' -
2. The new vocational education dlrector at MoIIy B l;‘fﬁ' d echmcal School has discovered th‘at

thg Advnsory Council has virtually disbanded from Yaadtivity and poor leadership. What in-
formation is available to guide setting up an effective Advisory Councul responsive to sex

equity?



CHAPTER.VI

3. How can you best use existing materials that are sex biased? .

curricula or other materials that may be sex biased.

"HOW DO WE ASSESS.AND ADAPT MATERIALS?

et o o A. Introductory Questions :

P

" . 1. How should. counselors select interest inventories?

2. How should texibooks be selected?

B. Narrative
The materials available today for use in the schools offan reflect sexist attit'udes of the past.
However, new materials are becoming available that are specifically designed to present a sex fair
picture. In instances where older materials must be used because of budget concerns, counselors
and teachers can point out to students where sex stereotyping and bias occur and dI$CUSS the con-

cerns such instances can’ cause. N .
B *

Interest Inventories R o /\ ,

Sex blased interest inventpries can help cause students of both sexes to limit the range of
career options they will consider. It is often very difficuit for counselors who are making sincere
efforts toward i mcreasmg sex fairness to identify inventories that treat both sexes fairly. A good set
of guidelines for assessing sex bias and sex faimess in career interest inventorigs has been developed = *

' by the Nationalyinstitute of Education. The gundel‘\es are included as Reprint VI A . -

An excellent discussign of the responsibility bf the counselor in dealmg with interest inven-
tories is presented in Sex: Fairness in Career Guidance: A Learning Kit, by Linda B. Stebbins, Nancy
L. Ames, and Ilana Rhodes. Topics coveked include how available inventories mught be useful the
types of career inventories, and how to assess and select the approprlate mventory ,

- | o)

Texts N

The textbooks and other materials used in some courseg*are often sexist by today’s standards,
especially those for courses that were formerly available only to students of one sex: The most
comprehensive discussion of the entire problem in vocational education materials is available
through the materials prepared by Women on Words and Images. Included as Reprw VI-B are a
checklist for evaluating materials in terms of sexism and a guide ?or the creatlve use of existing

PR
S

iy
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Guidelines for Assessment of Sex Bias
and Sex Fairness in Career Interest Inventories -

DEPARTMENT OF HEALTH, EDUCATION, AND WELFARE N
" NATIONAL INSTITUTE OF EDUCATION !
WASHINGTON, D.C. 20208

First edition
™ July, 1974

<

The attached guidelines have been developed’ as part of the Na-
tional Institute of Education (NIE) Career Education Program's study
.of-sex bias and sex fairness in career interest inventories. They were
teveloped by the NIE Career Education Staff and a senior consultant
and nine-member planning group of experts in the fields of measure:
ment and guidance, appointed by NIE. The draft guidelines were dis-
cussed in a broadly represerative three?day workshop sponsored by
NIE in Washifgton, D.C. in Mati¢h, 1974. Through successive revised
drafts, culminating in this edition of|guidelinies, the diverse €oncerns
of‘invéntory users, respondents, aufhors, and publishers were taken
into consideration and resolved as far as possible. '

. During the developmeni of the guidelines, the fuiluwing working
definition of sex bias was used: ’
Within the context of career guidance, sex bias is defined as any
factor that might influence a person to limit—or might cause others
to limit—his or her cons:d@rations of a career solely on the basis

of gender.!

The working definition expresses tHe primary concern that career
alternatives not be limited by bias or stereotyped sex roies in the
world of work.®? The guidelines represent a mor@ specific definition
then previously available of the many aspects of sex fairness in in-
terest inventories and related interpretive, technical, and promotional
materials. The issues identified in the course of guideline develop-
ment are dealt wig in commissi ers to be published by the
U.S. Governtent Frinting Office k, Issues of Sex Blas and
Sex Fairness in Career Interest’™ rement, available from the
Career Education Pr8gram, National Thstitute of Education, Wash-

ington, D.C., 20208 in October 1974
The term “‘caree¥ interest inventory.” as used in these guidelines,
refers to various formal procedusres for assessing educational and
vocational interests. The terny juctudes but is not limited to nationally
published inventories. The 1“0{(:5! assessment procedures may have
been developed for a variety,of purposes and for use in a vafiety of
settings. The settings include educational and employment-related
settings, among others, and tie uses include career counseling, career

*
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2 ’ exploration, and employee selection (although the latter may also in-
' volve other issues of sex bias in addition to those discussed here).
The quidelines do not represent legal requirements. They are in-4
4 o tended as\standards a) to which we believe developers and pub-
lishers should adhere in their inventories and in the technical and
interpretive materials that the American Psychological Association
(APA) Standards for Educational and Psychological Tests (1974)
'ﬁequires them to produce, and b) by which users should evaluate the
sex fairness of available inventories. There are many essential guide-
lines for interest inventories in addition to these relating to sex fair-
ness. The guidelines presented here do meplace concerns for fair-
ness with regard to various ethnic or socioeconomic subgroups. The
‘guidelines are not a substitute for statutes or federal regulations
such as the Equal Employment Opportunity Commission (EEOC) selec-
X tion guidelines (1970) and Title IX of the Education Amendments of
% : 1972 (1972), or for other technical requirem for tests and in-
ventories such as those found in the APA ards. The guidelines
thus represent standards with respect to fairness, which supple-
w : ment these other standards. Lo
) ' o The guidelines address interest inventories and related services
and materials. However, sex bias can enter the career qg;plontion or
decision process in many ways other than through interest inventory
- - materials. Several of the guidelines have clear implications for other
‘ materials and processes related {o career counseling, career explora- .-
tion, and career decision-making. The spirit of the guidelines should
be applied to all parts of thes@processes.

¥
The guidelines are presented figre in three sections: I, The Inven-
tory Itself; Il, Technical Information; Jll, Interpretive Information.

I. The ° } The same interest inventory form should be used for both males
Inventorv and females unless it is shown empirically that separate forms
Itself” are more effective in minimizing sex bias. :

. ‘ B. Scores on all occupations and interest areas covered by the in-

’ ventory should be given for both males and females, with the sex

composition of norms—i.e., whether nfale, fegnale, or combined
sex norms—for each scale clearly indicated.
C. Insofar as possible, item pools should reflect experiences- and
activities equally familiar to both females and males. In instances
where this is not currently possible, 8 minimum requirement is *
- that the number of items generally favored by each sex be bal-
anced. Further, it is desirable that the balance of items favored
by each sex be achieved within individual stales, within the
limitations imposed by validity considgcagidns.

D. Occupational titles used in the invégiiid d be pted in
' ‘ _gender-neutrat terms (e.g., jetter calgpe d of mailman), or
both male and female titles shoulld“be presented (e.g., actor/
- 'y actress). . S '

E. Use of the generic "*he” or “she” sfyd be eliminated through-
out the inventory, T

. ) ¢ f . s ¢ ‘“‘

o
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Il. Technical A
Information
., B.
* T C.
-

i E.
o
F.
S
- G.
l. interpretive A.
Information
' B.
-
4
-
M #

Technical materials provided by the publisher should describe
how and to what extent these guidelines «p.ve been met in the

ks

inventory and supposting materials. .
Technical information should prg¥#de the rationale for either
separate scal . Sex or ined-sex scales (e.g., critical
ditferences in male-female®sponse rates that affect the validity
of the scales vs. Similarity of response rates that justify combin-
ing data from males and females.into a single scale.

Even if it is smpirically demonstrated, that separate igventory
forms are more effective in minimizing séx bias, thus juStifying
their use, the same vocational areas should be indicated for each

sex. -
Sex composition of the criterion and ngrm groups’should be in-

cludeg in descriptions of these groups. Furthermore, reporting.

of scores for one sex on scales normsd”or constructed on the
basis of data from the other sex should be supportedeby evidence
of validity—if not for each scale, then by a pgfjern of evidence
of validity established for males and females scored o pairs of
similar scales (male-normed and female-fiormed, for the same
occupation). '

Criterion groups, norms, and other relevant data (e.g., validity,
reliabilityf item response rates) should be examined at least
every five years to determine the need for updating. New data
may be required as occupations change or as and ether char-
acteristics of persons entering occupations eifange. Text manuals
should clearly label the date of data collection for criterion or
norm groups for each occupation. v
Technical materials should include information about how sug-
gested or implied career options (e.g., options suggested by the
highest scores on the inventory). are distributed for samples of
typical respondents of each sex.

Steps should be taken to investigate the validity of interest in-
ventories for minority groups (differentiated by sex). Publishers
should describe comparat'ge studies and should clearly indicate
whether differences were found between groups.

- 14
- . -

The user's manual provided by the publisher should describe
how and to what extent these guidelines havg been met in the
inventory and the supporting materials.

Interpretive materials for test users and respondents (manuals,
profiles, leaflets, etc.) should explain how to interpret scores re-
sulting front* separate ov combined male and female norms or
criterion groups. A o .
Interpretive materials for Mterest inventory scores Should point
out that the vocationa) interests and choices of men and women
are influenced by many environmental and cultural factors, in-
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cluding esély socializatjon, traditional sex-role expectations of
society, home-versus.career conflict, and the experiences typical
of women and men.# members of various ethnic and social
class groups. - ' g
Manuals should recommend that the inventory be accompanied
by orientation dealing with possible influences of factors in C
above on men's and women’s scores. Such orientation ’should
encourage respondents to examine stereotypic ‘‘sets’ “toward
activities and occupations and should help respondents td see
that there is virtually no activity or occupation that is exclusively
male or female. ..f: N4
Interpretive materials for inventories th homogeneous
scales, such as health and mechanical, “encourage both
sexes to look at all career and educational options, not just those
traditionally associated with their sex group, within the broad
areas in which their highest scores fall. *
Occupational titles used in the interpretive materials and in the
interpretation session should be stated in gender-neutral terms

- JX

. (e.g.. letter carrier instead of mailman) or both male and female

titles should be presented (e.g., actor/actress).

The written discussions in the interpretive erials (as well
as all invintory text) should be stated in & which overcomes
the impression presently embedded in the English language that
a) people in genersd are of the male gender, and b) certain social
roles are automatically sex-linked. :
The user's manual a) should state clearly that all jobs are appro-
priate for qualified persons of either sex; and b) should attempt
to dispel myths a women and men in the world of work that
are based on e stereotypes. Furthermore, ethnic occu-
pationa! ste should not be reinforced.

The user's manual should address possible user biases in regard
to sex roles and to their possible interaction with age, ethnic
group, and social class, and should caution against transmitting
these biases to the respondent or reinforcing the respondent’s
own biases.

Where differences in validity have been found between dominant
amd minority groups (differentiated by sex), separate interpre-
tive procedures and materials should be provided that take these
differences into account.

Interpretivg, materials for respondent and user should encourage
exploratory experiences in areas where interests have not had
a chance to deveiop. . ’
Interpretive materials for persons re-entering paid employment
or education and perseps changing careers or entering post-
retirement careers shouid give special attention to scgre interpre-
tation in terms,of the effécts of years of stereotyping and home-
career conflict, the norms on which the scores are based, and
the options such individuals might explore on the basis of cur.

rent goals and past experiecc\es\a:d\activities.

AN
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' M. Case studies and examples presented in the interpretive mate-
rials should represent men and women equa!, and should in-
clude but not be limited to examples of each in a variety of non.

stereotypic roles. Case studies examples of mature men and
~ women and of men and women (il different social class-and ethnic
[ groups should also be includedWhere applicable. -

N. Both user'g manuals and respondent’s materials Should make it

K

clear that interest inventory scores provide only one kind of help-

ful information, and that this information should always be con-
sidered together with other relevant information—skills, accom-
plishments, favored activities, experiences, hobbies, influences,

- other test scores, and the like—in making any career decision.
However, the possible biases of these variables should also be
taken into consideration.

Vel | L
Footnotes *For a comprehensive andlysis of tha many forms in which sex bias sppears in
written materials, the reader is refarred to the guidelines of Scott, Foresman
and Company (1972).
AN TAn siternative interpretatiop of sex bias hes been suggested by Dr. Dale

Prediger and Dr. Gary Hanson. It defines sex restrictiveness in indsrest inventory

reporting procedures and indicates under what conditions sex restrictiveness is
evidence of sex bias. In. mnry.ltunbowufol

An interest lmn Is sex- rutrlctiv‘hﬁn distribution

of career options su@ssted to males snd females as a result of the appli-

cation of scoring or interpretation procedures used or .advocated by the

publisher 8 not equivalent for the two sexes. Conversely, an interest in-’

' ventory is not sex-reftrictive if each career option covered by the inventory
- N is su@gested to similar proportions of males and females. A nq-mtrlcthn
.inventory cen be considered to be sex-bi the publisher demon-
strates that sex-restrictiveness is a necestaly concomitant of validity.
Still another interpretation has been suggested Dr. John L. Holland:

An inventory Is unbiased when its axperimental effects on female and
male respondents are similar and of about the same magnitude—that Is,
when a person acquires- more vocational options, becomes more certain,

- or learns more about himselt (herself) and the world of work . . . The
principles can be extanded to any area of bias by asking what differences
proposed revisions of inventories, books, teacher and counselor training
would make. ’

A fuiler explangtion of thess interpretations will wppear in /ssuee of Sex
Blas and Sex Fairness in Career interest Measurement (U.S. Government Print.
ing Office, 1974, in press).

'
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., ¢ LANGWAGEy KO ¥ the genefid he uéd to intlude: both males and females
= I »'-,.’f\"ﬁ-. T T ihen sex i:‘,’(’\stpecifieda,(e.g., theé cgrenter . . . he . . .)?

B e ', -ipg.;.-,‘:;} Y BN the generic shglused .re”\eahte‘tzedentisstereotypically

L ':‘I}, '1,\;) e s e fetmale (g%,‘»thehqpsekee er...she...)? '

| EIENE T NG s urdfersal male term Yeéd when the word is meant to in- - ™

| B o " clude goth séxes (e.gf..m_ank?nd, forefathers)? ,
N PR S .Waen teferring to both Vxes, does the male term consistently

1 SRR -~ . precede the female (e.g.he and she, the boys and girls)?

S . ‘Are occbg'étional titles used with -man as the suffix (e.g.,

o 'chairman‘businessma_n)? .

. e When a woman or man holds a non-traditional job, is there
2 . unnecessary focus on the person’s sex? (e.g., the woman
¢ ‘ _ doctor, the male nurse)?

e Are non-parallel terms used in referring to males and females
(e.g., Dr. Jones and Ws secretary, Ellen; Senator Kennedy and
Mrs. Ghandi)?

s Are the words “women’’ and “female’’ repladgd by pejorative
or demeaning synonyms (e.g., girls, fair sex, chicks, lgﬁes)?

e Are women described in terms of their appearance or marital
and family status while men are described in terms of accom-
plishments or titles (e.g., Senator Kpanedy and Golda Meir,
mother of two)? -

L4 e Are women presented as either dependent on, or subordinate
' to, men (e.g., John took his wife on a trip and let her play’
bingo)? . '
e Does a material use sex-fair language initially and then slip
into the use of the generic he (e.g., A worker may have union
dues deducted from his pay)?

e " Is the issue of sexual equality diminished by lumping the
problems of women, 51% of the population, with those of
minorities (e.g., equal attention will be given to the rights of
the handicapped, blacks and women)?

ROLES” ] e Are all occupations presented as appropriate to qual'ified
occupational/social persons of either sex? :

e Are certain jobs automatically associated with women and ‘
others associated with men (e.g., practical nurse, secretary — '
female; construction worker, plumber — male)?

e Are housekeeping and family responsibilities still a prime
A consideration for females in choosing and maintaining a
v - . career {e.g., flexible hours, proximity to home)?

,‘f ‘ ' e |s the wife presented as needing permission from her husband
in order to work (e.g., higher income tax bracket)?

1

e & it assumed that the boss, executive, professional, etc., will
be male and the assistant, helpmate, *‘gal Friday"’ will be
female?

1% 179 .
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In addition to professional responsibilities, i$ it assumed that
women will also have housekeeping tasks at their place of
busifiess (e.g., in an assembly plant with workers of both
sexes, the femgles make' the coffee)?) ¢ /

Is tokenism apparent, an occasional reference to womeh or
men in‘non-traditional jobs, while the greatest proportion of
the material remains job stereotyped (e.g., one female
plumber, one black woman electrician)?

Are men and women portrayed as having sex-linked person-
ality traits that influence their working abilities (e.g., the
brusque foreman, the female bookkeeper s loving attention

to detail)? .

Are only femaleishown as passive and inept?

Are only females shown as lackigg in desire to assume respon-
sibility? (e.g., She was delnghted to have risen to be ""head
secretary.”’) ’

Are only females shown as emotuonal? (e.g., The secretarv
cried aglly and was very thin-skinned.)

Are only females presented as gossips?

. . &
Are only women shown as vain and especially concerned with @W

their appearance?

Are only females p;gsented as fearful and in need of pro- ;

tectlon? {e.g., She wesn’t able to work late ahd walk home at .

night.) X _

Are only males shown as capable, aggreSSWe and always in B
charge?

Are only males shown as brave and relentlessly §trong?

~ Do pnly mates consistently displayéelf-control and restraint?

Are opportunities overlooked to present a range of emotional
traits for females an@ males? .

‘Are women and men assigned the traditional roles of males as
breadwinner and female as caretaker of home and childrén?

Is a woman's marital status stated when it is irrelevant and
when the same information about the man is not available
(e.g:, Mr. Clark and Mrs. Brown were co-workers.)

Ina famlly where both adults work is it assumed that females

‘are résponsible for indoor housekeeping chores and males arl® ¥
responsible for outdoor lawn and car chores? .
If a couple work together in a business is it assumed that she

will assist him (e.g., Mary does bookkeeping and secretarial

chores while Dan decides policy and attends to any heavy

work.)?

Is information included about family relationships which is

not relevant to the task {e.g., Jane Dawson, mother of four,

is the new supervisor)?

Has the writer overlooked opp ities to present equality
in occupationat or social roles?\

N
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OMISSIONS

-

bl

PHYSICAL
APPEARANCE

.

Does the text deal with the increasing movement of both
men and women into-hon-traditional occupations?

In historical and biographical references are women ade-
quately acknowledged for their achievements?

Are quotes and anecdotes from women in history and from
important living women used as frequently as those from )

men? ! !
Is there a®kaowledgment of the limitations placed on women

-in the past (e.g.,, Women couldn’t attach their names to litera-

ture, music, inventions, etc.)? .
Are women identified by their husbands’ names (e.g., Mme.
Pierre Curie, Mrs, F. D. Roosevelt)?

When a historical sexist situation is cited, is it qualified when
appropriate as past history no longer accepted?

.

Are females described in terms of their physical appearance,
and men in terms of accomplishment or character?

Is grooming advice focused only on females and presented as
a factor in being hired (e.g., advice to secretaries — ‘‘proper
girdles to firm buttocks')?
Is a smiling face considered advisablé only for a woman in
many occupations? »* .
Are only men presented or described in terms of accomplish-
ment or character rather than appearance? g

rac - , ,
Are only men presented as rarely concerned with clothing
and hairstyle? .
Are men shown as taller and more vigorous, women as
smaller and more fragiter

Are women presented as more adroit with a typewriter than a

‘saw?

Are men presented as dextrous and at ease wigh tools and

machines and baffled whes confronted with a filing cabinet?
- A -

/
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AUDIO/VISUAL
MATERIALS

]

e Are male voices used cansistently to narrate audio material?

o Are female voices used only when dealing with traditionally
female occupations, such as child care?

o Do illustrations of males outnumber those of females?

o Do the illustrations represent mainly young, attractive and
preferred-body types both in composite pictures as well as in
the body of the material?

» |s the text inconsistent with the illustrations (e.g., a sex-fair
text illustrated with sexist graphics)? S

e Are the illustrations stereotyped (e.g., male mechamcs and

female teacher aides)? r
e Are women shown caring for the home and childreﬁ’ while
men earn the income? 1

e When children are illustrated in role rehears%l are thelr be-
haviors and aspirations stereotyped?

‘ e Are women and men commonly drawn in stereotyped body
»* 'tures and sizes with females shown as consistently smaller,
vershadowed, or shown as backgroun# figures?

# ~ « Does the artist use pastel colors and fuzzy line definition
when illustrating females and strong colors and bold lines for
males?

e Are women frequently illustrated as the cliché dumb br
' ’chiIdAWOman? .
e Are graphs and charts biased, using stereotyped stick
figures?
= Are genderless drawings used in order to avoid making a
; statement or to appear to be sex-fair?

e Are bosses, executives and leaders pictured as males?

e _lg'only an occasional token wgman pictured as a leader or in
a nonstereotyped role?

Has the illustrator missed oppOrtumtles to present sex-fair
images?

d )
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GUIDELINES FOR THE CREATIVE UéE OF BIASED MATERIALS
' IN A NON-BIASED WAY

-

. A |a:3§ercenmge of the vocational education materials currently
~ " mnusein’ ols and other institutions are sex-biased. That is, occupa-
tions and social roles have been defined and portrayed on the basis of
sex. This bias considerably limits the scope of occupations presented
to females and, to some extent, those’%resented to males.
Based$n current and projected labor statistics and demographics,
~ the traditional roles and occupations these materials present to women
Y ’ do not prepare them realistically for careers that will efiable them to
become self-sufficient adults, something our changing society is requir-
, _ ing from increasing numbers of women. And, by limiting roles and
& * occupations on the basis of sex, many males are prevented from realiz-
ing their fullest pgtential. There are many undesirable ramifications of
this situation for the individual and for society. ,

For economic reasons, and in some instances because of unavail-
ability of non-biased materials, schools and other institutions will
continue to use biased materials. The following guidelines are intended
to aid vocational education teachers in recognizing and dealing with sex
biases contained in these materials in such a way as to mitigate their
effects. They will help prepare students mare realistically for the future

_and aid more students in realizing their career potentials. The guidelines
‘may also be used to help students explore their own biases, which are
the result of their culture. '

The guidelines were developed by Women on Words and Images
from an analysis of vocational education materialsgonducted under &
contract granted by the U.S. Office of Education, Gureau of Occupa-

i tional and Adult Education. In addition to producing guidelines for the
use of biased ynaterials in a non-biased way, the purpose of this contract
* also was-to create guidelines and a chegk list for sex-fair vocational
education materials to be used by the pyblishers of these materials. The
categories presented here: language, roles, personal traits, physical atri-
butes, and illustrations which are contained in the examples used to
ill{ate them, were taken from the materials examined.

F
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GUIDELINES FOR DEALING WITH LANGUAGE

s Masculine generic forms e
Point out the use of masculine generic terms; for example, mankind
instead of humanity, manpower instead of human energy; manmade
when referring to artificial or synthetlc Discuss this aspect of language
with the students. Use the foIIowung questions to stimulate discussion:

L

Do the female members of the class feel a part of the generic class *

labeled mankind?

/ Why should generic male terms be used to indicate both males and
females? If it is really meant to be influsive, why not use a
ge_nder-free term such as humankind?

*Masculine pronouns _
Point out the use of masculine pronouns he, his, him wher he or she,
her or his, or him or her should be used. Racse the same questlons as
suggested above. " -~
eGeénder nouns that denote occupations
Point out the use of masculine gender nouns that denote occufmtions;
for example, businessman, middleman, fireman, policeman, salesman,
) foreman Discuss these tegms using quesrions similar to those above:

Do female students feel excluded from occupational categones
labeled businessman, salesman, foreman?

Shouldn‘t we use common gender nouns such as firefighter, sales-
person, or businessperson, which are non-biased and do not ex-

w - . -

clude people on the basis of sex?

¢ Inconsistencies _
Point out inconsistencies in language in the materials. This may be the
result of good intentions, but reflects a lack of awareriess, or in some.
cases, tokenismFor exagnple, a text may begrn with the statement,
"Both men ant’women can be electricians,V and then continue to refer
to “the electrician . . . he.”” Other examples ara the occasional use of
she/he, but more frequently he is used; or the use ¢f he/she with
masculine occupational nouns such as policeman, fireman, etc.

#

¢ Disparaging words
Point out disparaging words such as "cute secretary,’”’ ‘‘the girls in the
front office,”” "‘the attractive nurse.”” Raise the foIIownng questions:

Are adjectives such as cute, attractive, or beautiful, appropnate for
the occupations?

What are the students’ reactions to the use of girl instead of
woman?

Bl ?ﬂt
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- v What are the students’ reactions to the use of boy in place of man? .
iy What does the phrase "‘the boys in the office’’ connote? Contrast

these reactions to ‘‘the men in the office.”

Are the reactions to girl and woman different fromr boy and man?
Do they have different connotations?

Who might use the phrase “the girls in the office’’ or ’the boys in
the office?’’ Does who is using the phrase make a difference?

Should this kind of language be used in vocational education
v materials? Why? ) S
L N i .

e Avoidance of reference to gender : :
Point out instances where any reference to gencer has been avoided
in relation to occupations and roles; for example, ‘‘the electrigian will
...", "the plumber does. . .” While this avoids stereotypical.language
it is ineffective in increasing the career options presented for males and
females and leaves us with the old mental images. Pointing out that
genderifree terms include both males and females will help break down
these stereotyped images.

Discuss the cumulative effect of biased language:

_ What effect does the constant use of sex-biased language have on
. students? . : )

» How does it help shape their self-c@ncept?

N Are males and females conditioned to think differently about
~d . themselvag.as a result of the cumulative effect of sex-biased lan-
’ guage in.these materials as well as elsewhere?

>

v _JA . .
GUIDELINES FOR DEALING WITH ROLES - #

-

Call attention to steregiypical oagupational roles. For example, are
only males addressed when the materials discuss plumbers, machinist

. welders, electricians, bricklayers, etc.? Are only females addressed when _
the materials discuss nurses, secretaries, beauticians? Discuss these occu-
pational roles with the students. Use the following questions to stimu-
late the discussion:

. Is there anything required, physically or mentally, by the occupa-
’ T tion which could not be done effectively by either sex?

Are there currently members of both sexes in this occupation? For -
example, there are female telephone lineworkers, welders, plumb-
pers, etc. Why aren’t these shown in all materials dealing with these

occupations?

s Stereotypical occupat;rlppl roles &
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o Le'adership roles

#

e Tokenism

*Social roles

‘portrayed as possessions and dependents? For example, "‘after tha®

S “ , ' — N

How do the students feel about male nurses, female doctors, male
secretaries, fe_male‘welders, etc.? Point out that the biases they
" may have to these non-traditional occupation\ roles reflect.
cultural stereotypes about the sexes. \ g . P

Are men seen as less masculine and women as less feminine if they:
Choosehog-traditional roles? What is masculihity? What is femi-
nintty? What does sexuality have to do with occupational roles?

Inconsistencies in presenting pational roles ~

Point out and discuss any incd ftencies in the presentation of occupa-’
tional roles. For example, are both male and female a line
workers shown and @lysmale plant supervisors? Are male secretaries

shown but not female executives?

Are only males shown in leadéﬁ_ship roles? For example, érgth’“resi-
dents, vice presidents, and ow-‘s of buSinesses always male? Are polit

captains, shop supervisors, and ffice managers always male? The foly;
lowing questions can be used tofacilitate a discussion: »
Could worflen, with equal t@ining and-experience, do the job
_just as effectively? ] ‘ ‘ _
* Do the materials being used fRflect what exists in society? If they .
do, should this situation [ ue tg exist? Why? Are individuals

or society losing anything from this? ’

- b)

Point out any tokenism in the material being used. Does the material\
only occasionally present a non-traditional occupation for either males

a few occupational roles for women? Does a text dealing with the para- - .
medical profession present only a fgw‘roles for men? Or does the mate-
rial Present men and women in all roles\wN\!urg earnestly and equally
side by side? ‘ \ - _

‘ W
Are vocational choices tied to social roles? Are only women told to-
choose occupations that will allow them time off, and flexible sched-
ules to accommodate raising a family ?%he option to do this should be

presentedéo both sexes as a matter of choice, not prescription, Are - - # & o
secondary roles attributed to wives? For example, "the shopowner’s , ;

wife can keep the books and do the secretarial chores.”’ Are f

children have grown many husbands allow their wives to go back to
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; work,” or “most married women do not need full-time jobs.” Are odly .
two-parent nuclear families shown, with father as wage earner and®*
: ‘ . mother as homemaker? The area of social roles is probably the most ) : _ .
v : difficult gnegl deal with. Most students have spent their livesina . ' o -
: stereoty”c%’vimnment and have read many biased textbooks. Many ) :
of them do'mot have the confidence or.inner resources to explore ' _ o B
options on their own. The following questions explore stereotypical . .
sogcial rolds in some biased materials, and will help students deal with
their own cultural biases: & . S

. ) . «\-” ) . ¢ )
* ‘ GTﬁn the'fact that 90% of the women in the U.S. work for some
' ' portion of their lives, and the number of women in the labor force -
is increasing every year, shouldn’t women prepane for careers in . »
which they will find satisfaction and nogggnes that only allow '
them a flexible schedule? - t b :
. Shd¥iin’t men also be given the option of havirig more time * -
o spend raising their children? - . A
Should the total or m%jor responsibility for the financial support .
of the family always be placed on the father? :

. Should women have to choose between having a career or geing ) L 2
mothers? Does our society ask this of men? Why? Why doesit : : i
seemn that women know more about raising children than men?

& , P Couléi-men develop this ability also? Would kuov\g&ng this destroy(’ ‘

g their masculinity? . ‘ Wy
Ll | a woman chooses both to have a family andyggereer, is she less - A
likely to be a good mother? Is it possible for her ‘to do both well?

What ingredients are necessary for her to be able to do both well?

, If a man chooses a less time-Gonsuming job, or chooses to be the
7/  parent who takes time out &f a career to be at home with the thil-

dren, is he less masculine? - : .
Should women prepare themselves o be financially independent? - !
;’f* o What is the best way tado this? - ‘
o Y - Should a husband have the right to allow or not dllow his wife to
return to woﬁ< if she has taken time out of her career to be at -
home? Why?
® Should the job of homemaker be relegated by one spouse to an- €

other, or should the needs 6f both people Se_taken into account?

What happens to a person w[len potential, dmbition, and desire for *

~1 ‘ a vocation are thwarted?

| -

SRR
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9‘ PERSONAL TRAITS | : D F o :

- v T e ’ ] 5

. _ . T ePersonal traits ' N

i - Point out mstances where personal 'tra:ts are sex-linked. For example, ’ #
are the traits of independence, decisiveness, persistence; mventlveness

. _ "or creativity, expected more often of men than women?Are men por- 4 M

o * 'trayed as having these characteristics more often than wonren? Are B A

' wosen shown as being more vain and emot’onal and less assgrtive and T )ﬂ'

competent than men? Point out that the capaaﬂes for these qualities i :

, exist in both males and females, and that there is a need to‘deve,l,kop L

‘ ~ positive traits in both sexes. Make a list of positive job-related tralts

i Ask the fallowing questions: 2

1 b , Do the students see some of the§e as de!atjle only for males gr _ .
L o - ' only for females? Why?. ' _ SR
%‘; ' : Hawe males and females been socialized differently? A
i ' : Should these traits be encouraged in ajl human beings? =~~~ ’ / ; '5
; ’ - . ' : . o ] - v ¥

. " o Physical- attributes ‘ ' >, gs

Is unnecessary reference made to pthucaI attributes, such as, ghe ‘at-" . S

. tractive’’ secretary or the ‘‘good Iookmg vice presudent> If the attri- : 4' % i
. ' B . butes are not job-related, there is no need to mentlonw Students ‘ ; '
: sh0uld be made aware of these when they are sex&t -

- ?*b-\. P R L& . g d
"*GUIDE LINES FOR DEALING WITH SEX-BIASED ILLUSTRAIfONS r F w

- .

T ,; - - RN

LA
'i’he illustrations in vocatlonal educatjon materlals remforceulthelm ges 1b‘_; BRI
presented in the text. Teachers should be aware of biases, some of Rhemn _ %
- subtle but petent, that exist in ‘many illustrations. These should be , ,{é: V,r.".;' ;~’;, !
A pointed out tg students. They can be a concrete base f(prr;whlch to .
[ - discyss'the biases in the matgnals The foIIowmg are pacticuar areasg J A

concern.

- kY
* Omigsions
o . .~ Have either males or females been ommed from tradmonally sex- 2o ,
L - . stefeotyped occupations? For example, the text may state. that“"nursmg ' ‘
is an occupation bothgnen and women should consider \’ a'careér, but ¢ B
show onfy women in- -the graphics. Or a text dealing, with building - -
~ trades may state that‘women can be electricians, plymbers, welders, o
. . - etc. but show only imales in these roles in the graphics. The people in ¥ 1.
- R SR - the'se illustrations: are usually shown performing the dutiesof a partlcu- ) 1+
4d L . Iar occupatloﬂs Thisisa good place to-ask: . '

1 Why couldn’t members of either sex do that job?

e 8 |

"
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n _t.»i‘»-‘,f R ediphysically of the person doing the job?
< P S ' ‘ Since males and females come in different sizes and shapes and .
M ~——trave-varying amounts of physical strength and energy, isn't iWpos-

‘ m and females capable of performing
jobs that requir R strength?® - - '

’ : Bes don’t,have the capacities to perform
Bpations, and females don’t possess the
ability to perform traditionally male occupatiops; or is it because
society has said that these are‘Unattractive or unacceptablg occu-
pational roles for males or females?
Do the students think a woman welder or electrician is less Tgmi-
nine than a woman salesperson or beautician? Why? You may
again wish to discuss the meaning of feminity.

Do the students think a ngale nurse,hairdresser, or elementary
schoo] geacher i less masculine-than a male truck driver? Why?
% ou may want to hqf‘e the students define masculinity again.

Sheuld occupations be determined on the baSis of sexuality or on
sthe basis of ability, interest and desirf?

, - + 4 eSubordinate roles :
. Are women only\shown in secondary roles in the materials? Forex:

store owner always male and the sales hglp female; is the job swpervisor
always male, etc.? Showld the reverse situations be shown? Why?

L. J ample, are executives always male and secretaries always female; is the ¢
! x

e+ Tokenism _ . , v
Are women and men only occasionally illustrated-in non-traditional oc-

- cupations? For example, one black female doetor in an illustration of a
group of doctors, or one male telephone operator in a whol@ line of

femmale operators. This illustrates compliance or an attempt but is’not a
wholehearted effort to eliminate sex bi:s. : K

} e Physical portrayal - . . .
) , Are females illustrated as curvaceous_,‘eauty queen types, and males as
. ‘ tall, handsome, and perfectly proporti&ned, instead of an array of sizes,
p

shapes, andphysical attributes that depict the population realistically?
v . -
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S —OTHER sucscsss;;:aus FOR ELIMINATING SEX BIASH§ IN :
- TVOCATIONAL Eﬂ'ﬁ(:AT:QN ER

A

*
4
elnvite people employed in non-traditional occupations to speak to
students. * "
eUse audio- wsOaI and other supplementary materials that are non-biaged.
e Avoid new pﬁrchases of biasdll materials. Some publishing companies
have attempted to eliminate sex biases from materials, and some matery -
als are mdre bias-free than others. .
Y ~-As.a teacher be aware of the myths and realntles that surround the wsue”
and pomt these out to sfidents.
oPresent students with an actyal picture of the work world and prepare
them reallstlcallv for the gnges that are occurring. Some techniques
that can be employed to prépare students for-these cha*es %re 7 L - 1
s Discussion of the sex biases that exist in the tulture, including
their saurces and how thgy are parpetuated.: _ ] ‘ ¥
® i Use of cdse'studies dealing with the problem.
' Use of role playmg to get students involved at a personal level
4 . Use of currlculum Jintended to eliminate sex biases. .

. o ' e Have students develop a plan of theirYdeal career choice, based on the
Y - oggupdiional requirements and their aptitudes. Have them include ob- - -.,,32 :
K L stacles and diffic*ies they would have to overcome, Have them indi- R
cate in their planfiow they would surpass the obst Use this an an
oppofunity to support nq -traditional v&atnonal opﬂon; ¥

e
-
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L Y ' . E Exercises

: Exercise VI-1 : .
’ . ’ ®

v

Purpose: The purpose of the two problems on this page is to give you an opportynity to practice
#1) using insight in analyzingthe ramifications of a sex equity problem and (2) exercising jtidg-
tﬂg ingenuity in deciding possible effective strategies and resources with the.help q;f.fﬁ;tﬁ?se
escritied in this chiipter. - - bt

Directions. Ygg:r sex equity office has set up a WATS line to assist LEAs in Jimproving ﬁécational
education opportunities for women. Find possible solutions to 1Ehe following probler’ng"'thgi have
Jbeen phoned in by looking up resources and strategies in this chapter. mE

1. A vocational guidance counselor at Amelia Earhart Technical Institute is dealing witl fiterest
invengories in one of her classes. W/hat resource can supply infokrlﬁﬂion on assess

'

selection issues? a _ e

I A

) . . J

2. The Crandall County Home Economics»lnstrﬁctd‘

. economics textbooks for sex bias and sex stereot

. ": ' “’ ) ]
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What sequence of steps should be mcluded in program planmng? ' é '
2. Can vou apply the program plannmg process in solvmg a problem in your work sutuatton7

3. Mhose responslbnlrty and commitment are needed to i ase sex fairness in vocational

education? . ‘ o 3
’ 2 ] .
4. What techmques are useful in carry' out a needs assessment for the planmng process? P
3 " [l
3 .
. D Besides students, what other groups are necessary for you to concern yourself wrtlaﬂn plan- : *
- mng sex equity efforts? .
" 6. What levels of teadershcp areﬁequrred to achieve educatlonal equ |ty7
7 What roles can each of these Ieadgs serve?
8 What procedures are advisable once needs assessmeats have been |n|t|ated? ) |
9. Of what slgnlfnca%\ls understandmg sex equnty Ieglslatlon7 ’
L. 10 *Can ou suggest some possnble funding sources f dork in tpe area ofﬂex fa;rness in %ca- : :
' tiondl education? * @’ _ . * S - S
o . ‘ , . w 4 ‘ 1 . ‘ ‘, - [ -.’ ’ 7" . . ’ ’5
.' 4 » . - . “ QJ» . é‘tglé ":7 . ," . ‘. A

B. Narraj,we ¢

Increasing sex fairness in vocatlonal education is the responsfblllty of r?:ny and vﬂﬁ?e ire ¢ °
the commitment of#l. Since this publication was compiled as a document tfrat would be useful ¥ .
l? all thgse working tow, jrd implementing the vocational education title of the Edugation Amend' o
‘ments of 1976, it now becomes difficult to prowde"”eclflc information for each of'the audiences. &
T H wever general information on needs,assessment, local flexlblluty, anslatlve compllance, and =

mur)qu is provsded - » . '

;,gp ;1 f . N3 ' . ] . . ; , ¥ ‘

B .

PR b R A ¥
* hTs critical, before any changes are planneg t(you have ‘some basie facts about where . K
-4 you are now. There isa vanety of needs assessment techmques based on the amount of detail 3 ‘
- g ’ # . é Fo : ' ; '
4 o kS : 169 - . .
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with which you choose to plan. All schools should, ttave completed a self-evaluation in complying~ - o

‘time. Included as Reprint VII-A is asug- ‘
cational education-from the ,publi:ﬁion, e
by the

_with Title IX. That information should be useful'ats
g needs assessment for determining sex-bias i

Model Policy Statemerit and.Guidelies for /mp/e'mfehitétion: Vocational Education, prepa

Education Commission of the State$ Equal Rights fip'F‘Women in Education Project. -

The factual information obtained through a needs assessment can be analyzed and used to set
golils..A more difficult part of the assessment will be determinin’the attitudes of counselors, teach-
ers, community, students, and parents. Instruments such as Exercise 1-3 and Reprint I-E will be -
useful in assessing the awareness level of the staff and comn-{ity. " ‘:’ .
' . -

Even after attitudinalinformation is obtained, it will be more difficult to establish goals and
time frames for work m*zg "problem areas. The awareness level of various groups may lead you to
implement a variety of inservice and workshop activities that meet the needs demonstrated by the
different groups. ' »

i 8 . kel

-

L

~ While much of the concern for increasing sex fairness inyocational education ¥ directed

towawd students, g@s also necessary to c¥ncern yourself wigh all of the-groups that influence, sup-
4 port, train, hire, inspire, and even discrirhinate against students. It will be difficult to do all this
white sex bias asr?gx stereotyping continue to exist ir"the central ogg;;e, teacher edycation insti-
tutions, or the state board. Thus, for vocational education to have credibility Wih th community®
employers, unions, and parents, it is necessary for the vocagional ucation program to be sex fair.
Included as Reggint V11-B are a model and recommendations relafing to employment from the
B Qaucatlf)on Eq Model developed by the Alabama State Department of Education. This document,
_-f‘_}'p‘rbvides useful sugg:Sons about the necessity for the state education agency and the I6cal'edaca-

-

"~ tion agency to work gpoperatively. Several models were designed by the project to assist a variety .
of groups with planning procedures. , ' \ '

Consider the many levels of leadership required for.the achievement of educational equity.
Persons from everyJevel must become creatively involved in the search for solutionso thg inade-
quacies in the total system. .Excerpts from the Model Pplicy Statement end Guide¥ines for /mple-
mentation:' Vocational Education by the Education Commission of the States, Equal Rights for .
Womén in Education Project, are included as Reprint VIi-C. Téhe excerpts provide suggestions for
roles for local school administrators, school foards, vocational education directors, instryctiggal

staff, and curriculum development personnel in implementing plans for sex equity in v?} o

~education. Do not let these suggestions set limits. They can serve to genejatg uniguesid SHENSIR
. . Strategies for meeting the diverse neetls of each school or sgbol district, varied as the,glan{. . 8
" : o R ' S

L o epea F C . - . ) . N e, ’ﬁl ."
iowlflex;bnluff. = L :}x'y;* SN
; . » W . . : .

eds 4sgessments have be'e'n*iwed, it will be necésan,po plan how to organize A
"depending og who néeds the information and for wllqg purpose. Included as o
‘plan develoBed for program evaluation. Space isallowed for recording additional ., i

g On'ce}_the W
fhe inforrfiatio
Reprint VI ) .
information requifed prior to making.a final assessment. Rﬁarim \%II-D is from A Model Policy
Sraterr_lgnaﬁand Guidelines for Implementation: Vocatignal Education by the Education Commissiofy. .
. of th¢ States, Equal Rights for Women:in. Education Pgpject. he%arﬁpb may nat be as compre-
hensive gs your local needs démand, or it may include more then your situation can committoat .
presentAUse agy-or all of these sudgestions — change, add, subtract = these materials are intended ‘
- ' ®

¢

to assist 'y 1ot co yoy. - o -
» o 4 ( , ’ . : :g ,
. ) ' : 170 ] ¥
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_Oﬁimmﬁ%tﬁskfpffeﬁnﬁnarym@oal-setﬁng-arid-irhplemeﬂtingstFategiesis-understar)ging____f-
“the legislation. If your group has ho one knowledg#able about Title | X and the Edycation Arfiend- Y

“'ments of 1976, now is the time to begin learning. Everyone involved in the planning procegs should
have, at least a basic understanding of these two pieces of legislation related to equal opportuni-
ties in education. Included as Reprint VII-E is a Summary of the Regulation for Title I1X, Educa-
tion gmendments of 1972 prepared by the Project pg&qual Rights (PEER). Reprint VII-F provides
- a symmary of The Education Amendments of 1976: Impact on Women and Girls Concerning Voca-
tional Education prepared b the National Advisory Council on Women's Educational Programs. A

Each state név\'fhas one person):vith the state education agency whose full-time responsibility
is to work toward sex equity in vocational education. This person wiltie-able to provide a variety,
of helpful-suggestions for your planning sessions. Consider the possibilify of inviting persons from
“modél” schools or persons who have»‘;een instrumental in effecting $ex fairness in vocational
education in your local area. ' ¥

] o ' ' '
Fund;ng Sources : \

One offithe stefis in preparing an aggion plan ,i_sdet}éfni'ng the cost of implementing the
planned actjities t programs can be iu;pro.gﬂ if thiere is'funding is not a new idea to any-
one. The pfibler@®of course, is getting the funds. It is not the purpose of this guide to name all of

the possiblefunding sources as this varies so much from state to state. What is included here are
suggestions th#t apply nationwide.

Vacational education money. In the Education Amendments of 1976, there are many ne\@ W
direct& on both the'state and fed@raj level with respect to-vocational education funding. In some. .”
areas the funding is required; jn sortie feas, it is optional. Refer to Reprint VII-F fora surgmany" :
of the directives. Comiplete dbpies of tfie Final Regulationsdfor Title || — #Vocdtional Education'#8F
the Education Amendments of-1976 are ayailég!e through your state educationdegency. .

L Tl:n% greater the existing commitmer#t.to sex Yairness in a state, the more likely the state will ;
. be to allocate larger amounts of funds in required areas and funds in optional areas;. It is im-4 '
§*-pgrtant to remind readers that this publication is\concentratin 8h increasing sex fairnéss. Critical .-
’ﬁ'@sthe need is, there fe other'needs that states musf theet. Perhaps your state’s five-year vocational -
‘ggion pl .Wi1’ enCouragasetting of priorities/ Then, funds that canngt be committed-in the “
Ter® p_r;yea( may be available later. - - ‘ -y

>

Women’.f(i Educational Equ}'t'ymOffice. Federal _mo'n% has {ggen set aside for meeting certain
needs of women}ay “.blying to this office for grants and contracts that meet the criterigggstab- : 23

lished by theegislation..The enabling legislation for this office is due for & vision this year. The. S

best source of information about the current situati®n js the Federal Register. Addijtionally} per- £hd

spnnel ity your $tate education agency stould be able‘t&prg_vide current information. '
. *‘ - -

» , : . ,
" Private foundations. States can best identify what#s ay@ilable in each state and the criteria
3 ’r receiving funds. A'publicatien included in theyibliography (Chapter VIl1), That 5 Percent:

Pord Foundation Activities Related to "Oppog'tu‘_ ; r Women, may be héipful. It speak#to the
nellisyof worefi and lists the kinds of projects funded'by the Ford Foundation. (t may be worth
-% some time r&engore the Possibility of meeting their cz}e for funding. PR
e o » v g -
TR . o -
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Conclusion

. P~ T ) .

. _—,’_’G”éftfn—g“rt* All Together' means different things to different-people. This thapter. § intended, .

\gewébly you with an understanding of the basic requirements for organized planning. Whether you

are planning the agriculture program folfthe next year or a one-day workshop forgirls in.math who

are interested in Bechcn\wal occupations, you will do well to plan for each step. Eachsstep deserves ex-
tepsive attenti®n. The less guessing and more collecting of facts and resources you do, the more
successf@l your plan will be and the closer it will match the original coricept in your mind. There
will be some risk in the plan since all of the information you may think you need will probably

¢ never be available. Although this plagning process is thorough, there is no guarantee that you will
not make mistakes—there are always those incid#hts one cannot,predict. An honest evaluation will
assist you with idegtifying the real cause of a mistake and will be of great help for the next time.
Remember there is allext time. Do not overlook-the successes identified in the @vajiation process.
All of these succesgls can now be duplicated under similar circumstances. Enjoy tgg:al'tﬁmay well
beithat the greatest motivation for using these steps in your planning will be the success you achieve

" as a result of good planning. Enj’oy those successes too. You deserve it—you worked hard for it.

—~

»
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it mission of t ates, Equal Rights for Womenin . : o
.Mod#FPolicy Statement and Guidelines for Implementatlon. e T

0”, m 7’ ’ - ‘ _’ . . ﬁt o

SUGGESTED ‘\IEEDS ASSESSMENT "FOR DETERMI‘JIN’SEX BIAS ;-
IN VOCATIONAL EDUCATI” '

Statistical tion—- é
(poss1tr1e sources for dat# are provided ' . E =
LA . in parentheses : - . -
. + 1976-77 1977-78
. : : £ - T

[ " Number of students by sex*and age enrodled in tradi-

Z tional courses . - :
# ’ _Number of studeqts by sex and age enrolled in mon- ) : ' ‘ .

: : S traditional courses’™ . . . 1
P
Projected school-age popylation (13-19) : s : ..
(Stite Department of Eduéation) ‘ ~-

. Worker supply and demand (Department o% Labﬁ" .
’ l*t’: through Isg2 .

o

Categorxes‘for nﬁber of wozkers expécted to be ..
trained through secondary programs, government
training programs, private vocationkl school.

v programs ., . 1‘_ . ’ -
# ‘ 1 ‘ f d “ . “
P n-migratigf o workers projected to move into ) ;
' i the state . T ‘ : ' #“

* Number of single heads of households (Department
of Social Servjces, Department of Labor * ‘

£ v Statisticsw\( en's Bureau) ’ ‘

N . . 4 . .
Numbér of ‘single female .workers #i . , s
Suggested: ;ddit!onal data: ' ’

‘

T e

* B1rths by teenage parentyangau of V1ta1
* Stat1st1cs) . )

P

Number of m1nor1ty women in #rk force
Ex1st1ng innovative programs to e11m1nate S bias. £, '
ggu} sex-role stereotypmg - i»f » :
List programs ange 1lm by sex 3

- o
~

Number- of students by, sex em-d.led in - student S . = ) N e i
vocational clubd¥ EEETY ol o 'Mal'e,:,; Female i :

Futdre Farrge'rs of America’

. i ¢ . . - . " i
; ‘ Future Homemakers of America F R . %

Fugure Business Leaders of Americs

- ’ vHome Economxcs Rclated Occupatmtisf “ - T %

B . % a 5 Vocatmnal Industmal Clubs of America ’ "

2 sttr1but1\ﬁdt}lat1on Clubs of .Amenca "
‘ .

g

i
e Percentage of lﬁal school district funds expended

AT for vecational programsg!“ i ; , %

Review of textbook materzals 30 lu;una.te sex bias
4n -audio-visuals, film sf'r ps, cdssettes,
charts, posters, teachxng ‘aids

: s k"N A : » © . Ak : .




Repﬂntéd from. Educatnon Commnsnon of the States, Equal Rights for Women in Educatlon

Project
| ' “ Review of career information in resource center an‘d* . WL T ) q
‘counseling offices u e .
ae Rev15\qf tesung materidls 1nc1ud1ng personality e ?
: and aptrtude ts ™ NN 0
H - E i L - ) RS

' the pro'rsxon for remedial programs:

Analysis 4

Math _English Mi1ingual Vo- ed skills___ -}
4 #Review of access both sexes to prevocational and C \)f
- & career oriented programs funded through Iocal e,
B and state sources .
v - Survey of counselors at. all levels o .
g - - I &
’ Education - ) L
i Work experience outsrde the teachn& field & ‘
o Worklouad counselor/student ratio .
L . -Ass1gnment to students as related to sex
- . Attitudes’ tbwardv‘bex bias . ;e? K
' Requirements for=c¢értification, A ¥
ntialing 8
Re pents for recert1f1cat10n and
*@@edentialing
‘ L RevigW of testihg materials i
# . Review of testrgg progedures
Survey of facilities and evqui,p!n_ent tp dktermine R T - _
g mceds for existing programs £ h . o
. ‘ . o s g%
Survey of facilities and equipment to determine & v ' : 4 I
i . needs for projected pnqgrams L ¥ o - : ‘
S ,“' . : . . .
¢ Survey -9f local sc.hool board‘ﬁgt;&udes toward ‘ ’ I o : . .
sex hlas in vocational prOgramgas" o 3 . )
. m
' Survey ttv"‘utfes of school supermtendent .personnel
ctors, high sc oo; principals and local directors
vo«.auonal rams toward sex, bias’in vocational
»é“‘programs : NS

» "W‘ ks
Survey of co;nmunrty attitudes 1nc1ud1ng those of employer%g
-pare scho atrons toward sex biasg-.in voca-
tgona nontrad1t10nal job opportun1t1es

- ;

w
ﬁjr*y of student att1tude> toward nontradrtxom.l A)a;s

R 'y '\ 4. -
- . Survey of student career prefe!'ence S fo f T
Wt . Tl e :.
3 - Analysis of the composxtlon of?ocal, vocan infil educatiog
N advisory counc11 TR TRy o

Analys1s of the compos1t10n of local program adv-rsogy
commttees :

lys‘ls of effectweness of local agvisory counc11 .

Analysis of: effectlveness of*local program advrsogy
committeesCy :

Survey of career information provided at elementary,
Jum.or high 3nd high school levels A
Y A

Q . e

l
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P V1i<B. Reprinted from: Alabama State Department of Educatjon, Educational Equity Model, pp. 34-35.-

v

. it 8

- =
1Ihe follawing steps E}ght bevwsuggested to LEA's:

4

‘7ir

‘ p‘gcedpres, and salary discrepancy adjustment. _ . ~.mwﬁ1

«

Review and compare the numbers ogmen and women in varioUs positions

‘frequenﬁg of promotion. L S

,criteria.; - -~

using these variables: rank, sa¥ery, supplemental compensation and

,‘._.

'Study the labor pool of qualified applicants for each aesition in.the
system to insure that persons are selected for jobs in proportion to
numbers of available persons df both sexes. Include in ‘the pool,
persons employed ‘in the LEA, uqemployed but qualified people in the -
area, and graduating students from universities or colleges in the *

state.

L

Design an affirmative action program to remediate in the areas where
representation of one sex has .been absent. Include sections on these
aafeas. recruitment,;%electlon, transfer, referral, retention,.dismissal

Make certain that internships, other staff development opportunities
“or training, tuition grants, or compensation desigped to prepare P
emplloyees- for promotion are made available equally to both sexes. =
{However, i1f one sex has been 1gmited in the past, thgge opportunities
may be designed to help eliminate the under—representation of that sex
as part of an affirmative action plan.)
2]
IsSue a.statement of affirmative action to employees and the community—
at- ﬁarge through newspapers, letters to employees, handbooks, state-
ments of philosophy, #tc., and application forms.
e
Publish policies, procedures, and criteria for job selegtion so §
idcomplete knowledge of jobs may not haze,a ditferential efﬁ.ﬂp -omny, |, |
members _of ong sex. T )
! ‘h

Reviewujob descriptions and qualificptions and-%emove discrimiiatory
-, #
. SN, :

Kt

L -

Remove from job application forma.d;scriminatory ques: ons.concernin§

thege: e .
E Marital statug’ miss r ug ) T e -~ -
umberiqf children or' other dependenrs - } :§4 W -
gg of— usehold desdgnation o . ""” o e
Publiah salary schedules for both professianal and nonprofessional
pos itions. : ) x - L4
: o ‘
Examine employer-spohsored activities ind&uding social and recreational
programs.for evidenc f discrimination on the Basis of sex.  If

jnequity is found, take qgcessary steps to remedy the wituatione

-

Examine fringe benefits for d1scriminatory prac;ices ‘and make necessary
R

changes. Include attention to the following: o o "
'“Egpal retiremefit benefits for men and womhn - ; ..

Leave time benefits " N
nsugsnce benefits, including pregnancy trehted as a temporary

sgbility. " . ‘ - o

¥as T
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"'VII—-C Repnnted f:om., Education Commission of the States, Equalriﬂlghts for Women in
“Education Project, A Madel Pohcy Statement and Guidelines for Igplefnentation:
Vocational Education, pp. 16-21. . 3 A

3

¢ - ' STED ROLE OF LOCAL SCHOOL ADMINISTRATION AND scaoq_,_aomu
e P " INPLEMENTING STATE 4ND/OR LOCAL PLAH

Designate vocational educauon as a maJor pr1or1ty in pq)udmg
quahty educatmn for all students. » .

, Demonstrat '/ commi tment to -elmunate .sex bias and sex-role stereo«
i~ [ typing adopting app;roprmte pohcxes and’ ad.mm1strdtﬂe Ce
d1rect1#es. . T - '

o .. . e oar PORRY! '

v
'~

v

E-h quglified ‘teachers who are committed to the elu:l-

W“ Recrun: and hire teachers of the opposite sex for trad1tzonall)'
one-sex-dominated programs. . | .

*
iy Recruit and hire quallified counsefbr.s with work experience outside
A ' the -teachi f1§!‘d . § B . 2

~ Require and provide release time for in-service tra1n1ng of voca- -
tional education staff and counselors. - (Include in collective
. bargammgsor negotiations agreement, if needed.) .

Fund vocatmnal teachers' salar1es at a level that will attract
qualif1ed persons from business, 1ndustry, labor and agri¢ulture.

it

- Provide for personnel and resources for ctuw e&cauon at all

- : f’ . Monitcr and implement high school clasg scheduling‘%to allow accegs
G for -all students to vocational”edufation programs.

- Adopt graduation reun.rements that allow for variance in career
preparation. - Y

[ ) ‘ude for idequat? facilities, ma1ntenance, equipment instruc-
' tional and resougge maténal? for existing and projected voca-
tional programs in order that both sexesaull have an equal
opportm1ty to participate. -

oad

. [ 4
IR Establish altetnﬁlve high schools,, GED“mght high’ school, teenage
e caT parent programs and classes for the handicapped and educationally
) disadvantaged to provide opportunity for .those stlﬂents to p

. __.cipate in vo:.:auoiﬁl education classes. - Q-ﬂ‘

k Y . Provide access to educational opportunities for displaced homemakers,

— single workers, and single heads of houselolds for training, - - -
. : - . ‘retraining and-upgrading of job skills ;through GED, nightyiigh »

s . ‘ ~ school classes £nd day and night classeg ati@al education. ‘

v e

.; ' f— . W= vy g -
T e e P Provide tra.nsportau _for students to vocat‘!.‘og Zfass and to -
R . programs.not ho in home high scMbol and’for ﬁeléﬁps to

= ¥ _ businesses.-and tries. =X '

il B . Lt ‘_Q ‘

.‘ Secure grants for ex“lary and "’ 1nnovat1ve programs related to the
elimination of sex b1as d sex-rote stereotyping.

Appgint women to school cmmuttees such as accountabnity. budget
d gurriculum development )

-~ I8 \ * 3
de ef‘ecuve liaison with community school pa‘tmmg;
1lﬂustry, labor “Fand agriculture. Segure coopera :
teges to serve on local voca.“onal program ad\risory comittees
Jilocal vocauonal education advise ry council, and assjst with
jot'placement. Provﬁe use of faci eipfor instruct:.onal pur-

._,,'

;4 .
1ge*l:n:as in vocational education. - .

levels. " ’ )

Aruitoxt provided by Eic:

- pose!“, on-the-job training, work- study e erience and ther 1dent';- e
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 Educatio
Project

St:uml e!tonnu!uty awrreness of the need for equalfcj;\ortl%n-ies ‘
for th sexes through activities with service clubs, womén 'S, - \
orgamzatzons, governmental agenc1es and ,other orgam gr

T T e L w ST e T - —

-~ c . e g
A S - - * ’
S : SUGGESTED ROLE OF LOCAL DIRECTORS 0[-" VOCATfONAL E'DUCATION e &
. . A IN IMPLEMENTING STATE PLAN DA i L ,
- F ) ) N L ) 4 N - ]
T T Develop"and imPlement a local plan to eliﬁiﬁate sex biasiand sex- » i
g role stereotyping. : . = v ¥ ‘ '
e e
o < B Provu!e for in- serV1ce training of vocational teachers, counselors, N : Q ;
25 . voc%;onal staff, adq;mstrators and school board members ' ) :
, " Elimjnate’ or rev1s@§sex-b1ased teachmg, resource, counselmg a.nd
. mmg materiais. RS » .
- o .. o
“"‘“ ‘ Prov1de student acdess to all progrs through class schedulmg :
coordmatmn wifh. academic progfam of high school. P
. : r.,(g N L
oo S

’- Prov1de =bas1c sk111 classes in Engllsh b111ngua1 math and voca- K &
S tlona*slul& _ . 8 s
. = ' "b._" L A% provide incentives for additional training of counselors“and ¥ L
R .;»ﬂi teachers ’ ' ' B 'i B

I Improve cmmumcanbn to’ feedet high schools to vocational centers _ - .
v : 3 = or m relat1onsh1p Ao academic program at home schools. . ’ o Aﬂ '

X TeomgEs TN '
@ R Dev ‘ cooperatmn with local bus:,nesses, mdust:nes, ‘1ab a.nd
yagriculture bya. - .J .
. V) * )

1) . . 1

g Apﬂmnng reﬁenmcwes "to°lodal’ program adv1sory com- ¥
nuttges and/or :l8cal adv1sory counc;tl '

-® Developmg cgperanve agteements to use fac111t1es as . , -
teachmggpre T ' : .
. SN i

Gammg cooperation for placément of students in Iobs, work-

‘Study expenence and on-the-job trammg
s

. program commttees ahd on the logal ad
- tional education. Include’a balamied

sexes. ' SR E

.’ ' ) Assist- m’recrunmg tqpchers of - the opp051te sex oF tradlnonal ly . -~ -
& o ) one,*sex dom'}nated courses. ‘ ' ) v . s O
%ft' dnd 51xth 1

-
OV1de tours of vocatlogal education classes for
. grade, Junlor high and high school stude%ts -

A g

s. . . -
3 I‘t‘-:' AR Tye e 2 N i"r»‘ e “.-f;.-;'

' ov1de f1e1d trips .fow vocational educatlon stud% “to v1ew Bugi- " : o
. 7" *ness, industry and agnculture‘at work. . PR " _ %

L ' Provide career fairs or penod1c career days to developxawareness
of Jotz opportumnes in nomtraditional occupatuﬁs ;!;; "

Velop cooperatmp w!th'commumty human service agencies e%assut
\students in remammg or returning to school )

P ot % Tpeve op a plan to monjtor and evaluate:all voc i onal eduéﬁlp
5 b .
s . A e pro to determ né! mpllance with state‘f’pla.n. H

# '& Moui%r student vocatlonal club ac’évit@and elm:.aate

ERI!
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Educatlon Commnsnon.;pefrthe States ual nghts for Wognen in Educanon
g Pro]ect b _ i

*" . ._ oLt — L ‘h

«. SecureTocal furding for facilities and equipment by involving local
_ ‘v eniployers and/or orgamza;mns ‘ '

Determme new program needs by surveymg local job market ——

ey

1

s './f,

Request funds from state: sources for’ research in sex bias and for
the- developm%t of mnovatlve progra.ms 3

. SUGGESTED ROLE OF, INSTRIICTIONAL STAFF ARD CURRICULUM i . Lo«
N DEVELOPM:ZNT PERSONNEL IN IMPLEMENTING STATE AND/OR LOCAL PLA’ 4 - -

i

Partici in in- serv:.ce tramﬁfg for aI1 *teachers of vocational
", educghtion in eliminatirng sex blas and sex-role sqereotypmg

* Assi t' with the recruitment in h1r1ng nfale teachers - for ?ellale— e e
_ ommated ,classes‘ zmd female teachers for male-domnated cIasses ‘ S

1nat DT reV1se sex bxas&d c1assroom rnater1als, textbooks, film
cassettes, charts,cs,etc .

p: up-to-date- c1assroomw‘esoiwce .material¥ thatf prov1de I

5

-y t'éacfung skills wrth th? aid of ip#service trammg to meet
- he needs of both sexes. /l . X e

Deve“pos:.trve teacher attitudes and behaviors toward both sexes s
£ the utglization of 1nstruct1ona1 materials. o ‘
T _m 0

,ov1de flexrbrht'of entra"nce into vocational education c1asses
courses/programs . » ‘ ‘
LN P ' o 5
Encourage part1c1pat10n of both sexes in club act1v1t1es&inc1uding
leadership roles in traditionally one- sex-dommated clubs.

-y
. -

%  Recommend tos appropr1ate person(s) adequate b‘getary rieeds for’
nonsexist ms@ructron in exrstmg programs and new progra.ms L

4
Recongnend the pa;pcurement and"use of modern safety- tested equlp-'
i , mént to meet the rnieeds of business, 1ndustry, labor and ﬁ,’ :

o agr1cu1ture ~

g

- ¢ -

b
Recomﬁnd that adequate fac111ty space be*allocated to:meet the "
- needs of the pfograms’ R . % . '

A551st counselors ‘with the development & nonsex-blased ‘career and
job mformatlon

B e et b . . - w e

| ) x 1w'lnformz«ltlon
o I#

Assist with Job placement ot q )
e i
Interfac; with busmessﬁ‘* 1ndustry, lﬁor and 3gr1cu1ture to 1dent1fy
needs and- provide classroom resource persons and relevant

clude in the composrtron of program ad,vmory commrttees representa- T .
tion of both sexes. Effectively use€iadwisory commiftees to-imple- . - _ »
ment new programs, facilitate equalzémployment opportunities and . B
job placement and u g;ade the qual ty of ex1’ng programs. “ .

ﬂ_.for students with busﬂiess, 1ndtstry and labor.

’

#ptablish f1eldv

<

' Develop demonstratlons in vo-ed progrms for Viewing by the community”

*ﬂf *  and by other students; tq reflect,males and ‘female5 in nontraditional |

a ) 'vt | ! .
job prep: ration. B PR .
~Secure research grants for 1nn<avat1ve programs to e11ﬁ1natevsex b?as

‘apd sex-role ster*typing . i . S S

. 1hf6rmat10n on changmg occupatlonal rof'i of men and women. Lo e

Q

ERIC: -
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o Repnnted from Educengn‘mmssnon of the States,,Equal Rights for Women in Kducatnon

s . .

« SUGGESTED ROLE OF GUIDANCE COUNSELORS FOR VOCATIONAL

WCATIOH IN IMPLEMENTING STATE ARD/OR LOCAL PLAN . . L.

-

Develop in-service ‘training progra.ns for all counselors at all

+

educauonal levels to insure awareness of sex bias and sex-role Ste7vipih'z.‘

Credential and certify quahfxed counselors to:

3
.

® Require credits in career education, trepds-in vocational,

-y

occapatmns—and‘vocauonar education philosophy. , -

® Allow credit for work experience outside teaching field#

® provide stipends for counse ors to ~return‘ to college to C A
upgrade counseling and guidandg skills. . y

® Provide sabbaticals for counselors tomork in business andAindust.l‘Y- i
' H
® Establish time limits and course requirements for, recredential-
ing including classes in the elimination of 'sex bias and sex-

role stereotyping. N
Eliminate or revise all sex-role stereotyped informational materials.

Secure up-to-date information on nonsexist careers, choices/oppar- .

tumty and Job;prOJecuons.

Secure technologrcal advancements in the delivery of )ob information
and careers, such as computerized career information syStens,
mobile career and guidance vans and microfiche naterials.\

T .

Eliminate all sex-biased testing materials for determining personal-
ity traits and aptitudes. Develop and use testing materials
free from sex bias. e

Provide teachers, administrators, students and community with mate-
rials on career choices available to both sexes. Develop
community resource centers. R BN Y

Provide counseling serv1ces during school hours}after school, at .
night and in shoppmg centers. Provide flexible time schedules .o
for extra duties or, reimbursement for -counselors..

Utilize business, mdmstry, labor and agriculture to upgrade career
informatjon, develop career fairs, establish field trips for
students to inform both sexes about opportunities for employment
in noptraditional jobs and to provide work-study experience, on-
the-job training and job placenent. - '

Involve department of labor and private employment agencies in

* assisting with jobeplacement. '

Establish guidance and counseling advisory committees to include
men and women working in nontraditional occupations, representa-
tives from occupationally-related gove tal agencies, parents, .
teachers, students, community, laypersons, Sinorities and single workers. -

Develop a referral list of community agencies that will assist ' .
female students to remain or return to school® : r

Social service agencies
Planned Parenthood
Public health clinics
Mental health centers

Day care . .
CETA, WIN ' , : ,
State employment agency Co , ) .
Housing agency _ .

yi »

Legal aid services . /"

! . I

A'i
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‘ -Repnmed memon Commission of the Stats, Equal Rights for Women in
_Education P;)j A'Model Policy Statement and Guidelines for Jmplementatlon .-
Vocational dacabon, pp 1014, , . R e

-

’

.
L 3

SUGGESTED FORM FOR EVALUATION OF VOCATIONAL EDUCATION PROGRAMS

B

A BvaLvazzon SR Ezcellent
7 - N T )]
. Indu;atcrs of Quality -~ ) o - T
- . : N _ 2
) Servihg needs of all students: aceess,venrollment in non- 1/
traditional ‘courses , ) . SN | YU
‘ i
Effectiveness of instructional progrin, curriculum and T
g . performance Y ? ) N IR
s Followup and placement of graduates in traditional L ' T
" coursces/progrums - IR ' ' “‘:‘,’ : See
’ ¢ “ . " ’
Followup and placement of graduates -in" nontraditional : ) ] " N .
mxrs'cs'/prog,rums IR . i

.’Effecnve utxlxzatxon of facilities, equipment and
instructional matermls for all students regardless of

sex v

Demonstration of funding support for existing programs N AR ':'
and new programs that afford .equal accesy/at local
school district level S

Demonstration of support by local school admi.nistraiprs # .

Demonstration of support for programs through community
awareness and action

Effecnve, nonsexist guxdance/and gounseling services

e

for both sexes - . by ]
Cooperative job-training experience and work-study ‘
N experience for both sexes 7
H- Effective program planning progrdss to afférd equal access . W W + )
NP for Wosh sexes, . i RS L ’
i .- M - - pl -,‘ — --"?x‘- R
‘l'_i-etable for periodft monitoring by established procedures O a )
and’ guidelines -, . : SN
g e N , | ]
v .o SO . . )
Usage - R 4 ‘ : . - .
. . e R .
' . loéal .Yocationai Education Agency s .
-.State Vocational Education Staff
. H state advisory Councils for Vocational £ducation - . '
» . coL . ! . °
/bocal Advisory Councils for Vocational Education " s, . L
. ‘ - - I
- ) \ . o
A © . ' - \ i
3 - .
—\/ N

. M SR
Q , : -4 180
’ © N . "
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Repri'nmd from: - Education Commission of the S_fatgs, Equal Rights for Women in Educatiori

] Jnitlal evaluation at end of the

R

. .

?st ‘year of plan --Base Line 1976:

~

Ry

1976-77 1977-78

ae

b

—Number of girls enrolled in tra

Number of boys emrolled in traditional courses
. . *
_Number of girls enrolled in nontraditional courses
Number of boys enrolled in nontraditional courses
s - .
"Number of girls completing traditional courses
Number of boys completing traditional courses .

m_:_ of girls leaving (dropping) nbntradition'a; courses
Nunbﬁ,of boys leaving (droppi.ngf) nontraditional courses'’

, . -
Mukber of girl graduates placed in traditionel,program jobs
Number of girl gmaduates placed in nontraditional program jobs

Number of boy graduates placed-in traditional program jobs 4

. ,Number of boy graduates placed in nontraditional program jobs

Number of graduates placed in related occtipations
Number of graduates continuing education in related field

- . ) L
In-service training on sex biag‘ and sex-role stereotyping: o
' Vpgcational educgtion teachers Tl .
Counselors (all) ° » .
Counselors (high.schogl) X
Vo-ed f A ' , . g
. Adminigtration T A .
~ Advispry council , - -
Program committees e, . o
. Commmity - -~ . Y :
-, Others ° . I
R ench A ' . . g
Development of new programs: . - -
) } > |
;. List ‘mumber and program-area - Y .
Enrollment (number) boys girls o )
I - ,r.

/

tional courses =~~~ o

.

AN

B

53
Py -"\'
+ =%
¢
L 4
No. of hours

' - o~ ' : R . ' . N
i :&.‘"f ’ ’ P .
- \/ ) < «
| N . I " -‘u. 't ' “_ -.: . ' ' _
e . : 1§N ] . ,
Co e 198 (7



Elinination or rev1sion of.sex—role stereotypmg in;

- ,Instructzonal naten;ls
i Resource materials, _teaching aids
' Career and guidance information
Test'ixg/ ne;terials ‘
. Publuic rel.ations information, (catalogs, brochures)

Efforts td recryit both sexes to traditionally one-sex dominated, class

§ and/or program
Developnent of commny awareness of sex bias in vo-ed programs

} .
L , urveys conducted - ..

.

X Survey of attit(ides toward males and females in nontraditional -

A~ .y, career programs: '
| ° * Students . Co ; Counselors

IR Y . “Parents_ - - Administrators

‘Teachers J Community

Needs assessment conducted

Student career preference conducted ' e -

career days \ 1,

Development of career ’_£a1r

N
}

i - /

for vocational edp) cation . .

n to 1ocal program advisory con\nteesj

‘women appointed to one-Sex-domingted programs

-
PO

» \ .
.- ’ 4
N

~3

~

bocal job market® survey conducted _ . ‘ e

Appointnent of r’epre/sentanve number of womert aware of sex b1as to’advisory council

Tes

No
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ViI-E. Reprinted from:

PEER, Summary of the Regulation for Title |X Education Amendments of 1972,

e 14 ‘

eer s -_MMA‘R'YOF_THEREGULATION*
s *FOR TITLE IX :

.. EDUCATION AMENDMENTS OF 1972

Title IX of the Ed§cation Amendments of 19%2 says: o .

v

1]

H

. shall, on the basis of sex, b’o"o’icm'did'f(dm‘p’articl‘p‘alion“in;“be’donied‘tho T
jnation under any education program or activity receiv- ’

Y3

- “No persdn .
. benetits of, or be subjected to discri
. ing tederal financial assistance. . . .

I
v

ination in any academic, extracurricular, research. occupationai

With'.certain exceptions, the law bars sex dischi
organijzation or agencx which receives

training or other educational program (preschool to p stgraduate) operated by an
or benefits from federal-aid. Exempted from the provigions of Title iX are:
, ® schools whose primary purpose is training for tge U.S. military services orsthe merchanf\marine; T

@ practices in schools controlled by religious organizations whenever compliance with TitlefI1X would be contrary to
their religious beliefs; - L ) ; ' : E ’

@ ‘the membership policies of the Girl.and Boy Scouts. the YMCA and the YWCA, Ca
sex, tax-exempt “‘youth service’’ organizations whose membérs are chiefly uhder age-19;

e university-based social fraternities and sororities: ) A . .

® activities relating to the Amgrican Legion's Boys State. Boys Nation, Giﬂ,s State and Girls Nation conferences;

e father-son or mother-daughter activities; so long as opportunitles for ‘‘reasonably comparable” activities -are
offered to students of both sexes:; , o T :
_-* scholarships or other aid offered by colleges and universities to participants in single-sex pageants which reward
the combination-of personal appearance. poise and talent. ~~ - - ) .

Basically, the regulation for Title IX falls into five categories: general matters related to discrimination on the basis of
sex, admissions, treatment of students o?\ce\_they are admitted, empioyment and procedures.

The following summary was adapted by PEER from a summary prepared by the Resource Center on Sex Roles in Edu-
cation of the National'Foundation for Improvement of Education. - )

'

-

ire Girfls and ‘other single-

.

o,

tact the employee coordinating Title lx\co,mpl' nce ef-

forts. - .
By Oct. 21, 1975, recipients were required to iss this

GENERAL PROVISIONS — § 86.3 - §6.9

Each recipient of federal education aid must evaluate

its current policies and practices to determine whether
they comply with-Title 1X. Each recipient must then take
whatever stéps are necessary to end discrimination. Insti-
tutions must keep a description of these steps on file for
thraé years. and they must have completed the evaluation
and steps to overcome the affects of bias by July 21, 1976.
The regulation also requires that recipients adopt, and
.. publish grievance procedures to resolve student and em-
_ployee complaints alleging discrimination prohibited by :
Title IX, (Victims of discrimination are not required to use
these procedures -— they may file a complaint directly
with the'U.S. Department 6f Health, Education and Wel-
~ fare.): .y, .
“ Recipients {for example, a school district, state educa-
tion agency, or uhiveraﬁty)_rﬁu t appoint at least one em-
ployee to coordinate its efforts to comply with Title I1X. |
The regilation r¥quires recipient$ to notify students,
parents, employees; applicénts, unions and professional
organizations that they do not discriminate oh the basis
of sex. Students and employees must be tofd how to cgn-

)i

ta

*45 CFR Part 86."|:he.teit appeats in the Federa! Register, June 4, 1975, page 24128. Copies

tor, Office for Civil Rights, U.S. Department of Health, Educ
Washington. {f 20201, Co

s L4 -

notice in the local press, student and alumni newspapers, -
“and by a letter sent directly to students and employees.
After that, all annouggements, bulletins, catalogs and ap-

plications must conflin a noti T .
) ‘ -
ADMISSIONS — §§as.z1 - 86.23
The regulation bars sex discriminatidn in admissions to
certain kinds of institutions: those,of vocational, profes-
sional, graduate, and public ¢oeducational undergraduate
institulions. Admissions to private undergraduate institu-, *
‘tions are exempt, including admissions to private, under-
graduate profeésionaj and ‘vocational schools. HEW will
look at the admissions practicés of each “administratively _ .
separate unit” separately. ‘ .
Specifically, the reguldtion bars limitations (i.e.,
.quotas) on the number or proportion of persons of either
.sex who may be admitted, preference fog,one sex, ranking

applicants separately by sex.and any other form-of differ-
1ential treatment by sex. . . .

’
-

. ‘, " Y
(are available from the Direc-
ation and Welfare, 330 independence Ave., SW, R, 3239,

~

. N -
. e .

PEER, the Project on Equal Education Rights. isa project of the NOW Legal

dation 40 monitor enforcement prog under federa! law forbiddi

Suite 800, Washington, D.C. 20005. Project Director: Holly KnOx. AssOciate

Robin Gordon, Jennifer Tucker, Lynda Weston.

- : X
fense and Education Fund. Funded by the Ford Foun-,
iscrimination in education. 1029 Vermont Avenue. NW,

ng sex
Director: Ctelia Steele./Staff: Leo Baiden. Nancy Dayton. -

\,,

This material may be Qamod_ wfthoul
o

permission, as lofg as credit is M 10 PEER as the source.

z

’ N

Q

E
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. v | R . s oo ) v
The recipient may not use a test or other criterion for . tion, industrial, business, vocational, technical, home
. admission which adversely aftects any person on the ba-. .economics, music, .and aduit education courses. *
sis of sex unless the test or criterion is shown to predict H0wever sex education is an exception: portions of
successful completion of the educational program, and elementary and secondary school classes dealing with
unbiased alternatives are not available. Also prohibited humar sexuality may be separated by sex. ¥
are rule§ concerning parental, famlly or marital status of - In physncal education classes, studerts may be separa-
. students which make distinctions based on sex; dis¢rimi- _ ted by sex within coeddcational classes when playing
| _nation_becaese of pregnancy or related conditions; and ontact sports. Contact sports mct’de wrestling, rugby,
asking an.applicant’s marital status. Recipiénts can ask hockey; footbail, basketball,-anuany other sport “the- -~
an applicant’s if the information is not used to dis- purpose or major activity of which involves bodlly con- ’
criminate. I : . tact.'
The recipient mu ake comparabie efforts to recruit Recipients must end single sex physicai education -
members of each séx,, ept when special efforts to re- classes “as expedmously as possible,” but elementary
" cruit members of one sex are needed to remedy the ef- schools had until July 21, 1978, to comply fully. Second-
47 tects of past discrimination. -1 . _ary afid post-Skcondary institutions must comply fully
1 ’ * with this réquirement by July 21, 1978. ¢
TREATMENT OF. STUDENTS —-— Choruses may be based on vocal ranggiot quality ahd
. .t §,86.31 . 85.42 . may resuit in single-sex or predomi ly s:n.le-sqx
) . h choruses.
General Coverage — § 86.31 AT Local schoo! districts may not, on the basis of sex,
* - Alfhough some schools are exempt from coverage with exclude any person from:
. 7 regatd to admissions, all schools must treat their admit- * . ¢ any institution of ‘vocational educationi—
ted :students without discrimination on the basis of sex. e any other school or educatlonal unit, unless the
_ -Gnefly the treatment of students section covers courses  SChool district offers that person courses, services and
~| -~ aAd'extracurricular activities (inciuding student-organiza- - facilities which are comparable to those offered in such
tigns and competitive athletics). benefits, financial aid, schools, following the same pO"ClGS and admission cri- 5
facilities. housing, rules ‘and regulations (including rules teria. '
1 of appeardnce), and research. A student may not be limit-
ed in the enjoyment of any right. privilege. advantage or Counseling — § 86.36 i B
opportunity based on sex. ‘A recipient may not discriminate on the basis of sex in
] The regulation forbids a recipient to aid or perpgtuate " counseling or guiding students.
séx discrimination by providing “significant assistance” Whenever a school finds that a class has a dispropor-
-to any agency. organization or person which diserimi- . yionate number of Students of one sex, it must take what-
nates on'the basis of sex in providing_any aid. benefit or ever action is necessary to assure that sex bias in coun-
service 10 students or employees (with some exceptions, seling or testing is not responsible. :
&, including the’ membership poiicies of social fraternities A recipient may not usetests or other appraisal and
’ and sororities. Boy and Girl Scouts. YMCA and YWCA).  co nseling .materials wigk§ij use ditferent materials for
+ (Signmificant gs;nstance may include the prowsnon of a fa- each sex or-whieh p , ﬁmu"e different treatment for
\ cility or facuity sponsor.) students of each sexs{@si¥pflons can be made.if different
2 < materials used for 6 eover the same ocwpauons
.Housing and Facilities — § 86.32 and 86.33 and they are essen ltﬁmate sex bias. , )
Institutions may provide ‘'housing separately for men Schools must sef UBRLE ¢'own pracedures to make cer-
and women. However. housing for students of both sexes tain that counseling . iﬁpralsal materials arg not sex-
must te as a whole: - biased. If a test does result'in a substantially dispropor-
/- . tionate number of students of one sex in a course of stud
3 * prc{pqrponate in quantity tp the number of students or classmcatuon the s?h ol must'take action to ensure
of that sex that apply for housing, and that bias in the test or n application-is not causing the
e comparable in quality and cost to the studént. d p 9
Institutions may not have ditferent housing policies for lsproporuon ) -
swdenrs of each sex (for example, if a,college allows mén . -
to live®ff campus, it must allow women t00) - Student Financial Ald — § 86.37 and 86.31(c)
Toilets, Ibcker rooms and shower facilities may be Sep- The regulation cover$¥il forms of financial aid tb stu-
arated on the basis of sex. but these faqnlntnes must be  dents. Generally, a recipient may not, on the basls of sex
.- comparable for students of both sexes. "’ .
s N . e provide different amgunts or types of assistance lim- N
: . J ~it ehigibility, apply dmerent criteria, or otherwnse discrimi-
',Co[nrses and other Educational Activities — * hate; .
§ 86.34 and 86.35 \ ) « assist through solucnahon listing, apptoval, provi- .-
. ’ " “+ sion of facilities, or other services any agency, organiza-
Cqurses or othef educational activities may not be pro- * tion or person which offers sex-biased‘student aid;’
vided sgparately oh the basis of sex. An:institution- may e employ students in a way that discrimlnates{gainst
not require or refuse participation in any course by any of *one sex, dr provide services to any other orgamzauon
its students on that basis. This includes physical educa-  which d})os so. ..
Page 2 - , PEER Title IX-Regulation Summary
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) . There are exceptIOns for athletlc scholarships and sin- Rec:puents must treat disabilities related to pregnancy
- 'gle-sex scholarshlps established by will or trust, the same way as any other temporary disability in any. -
} Athletic whollnhlpc. An institution which awards ath- medical or hospital benefit, service, plan or pelicy which
letic scholarships must provide “reasonable opportuni- they offer to students. Pregnancy must be treated as ~
- ties” for baojh sexes, in proportion {o tite number of stu- justitication for a leave of absence fof<as long as the stu-
depts of gach sex participating in intarscholastic or inter~. dent's physician censiders medically netessa -Follow-
: cbllegia ¥ athletics. Separate athletuc scholqrshlps for ing this leave, the stud;nt must ‘be reinstated to her ongl-
——eachwmay—be—oﬂered in-connection-with-separate - Nal.statws.. s
male/female teams to the extent consistent with both the Athletics = § 86. 41\ o -.
section on scholafshlps and the section on athletjcs (86.- C
a1). . / \Genoral cowragew ;he regulatuon says that no person
. ~ . . .may be sybjected ¥ discrimination based on sex in any
3 Scholmhlps for study abroad. The regulation exempts ~  gcpaastic, mtercolleglat@*crub or intramural athletics
dnscnminatory student assistance for study abroad (such offered by a recipient of federal educatigm aid.” ~ .

i as Rhodes Scholarshlps), prowdedﬁhatta recipient which - »

- _administers or helps to administer the scholarship awards Separate teams and contact sports. Separate teams for
makes available similar opportunities for the other sex. each sexare perrhlssnble contact sports or where selec- -
(86.34(c)). - o tnonnfor tlea(;nsb is based otn com;glt)mve s'l: kCor:t?;t:t

. sports include boxing, wrestling, rugby, ice hockey, foot-
rf‘ Slngle sex echolarehlpc An institution may administer ball, basketball, and any other sport “the purpose or ma-
'or assist in the'administration of scholarships and other ' jor activity of which involves bodily tontact.” -
lorms of student financial aid whenever a will, trust, or _Irnoncontact'sports, whenever a school has a team in a
bequest specifies that the aid can only go to one sex, as given sport for one sex only, and athletic opportum(‘es for
long as the 0verall effect of making sex-restricted awards.’ the other sex have been limited, members of both séxes ;,
is. ;:teﬁ::rl;r?h?:t?gt|tut|ohs ust: w“ * must be allowed to try out for the team. .
. : ' Equal opportunity. A school must pgovide equal’athletic
«"select financial aid recipients on the bdsis of noﬁis- . "opportunity for both sexes. in determi mg whether a';hlet-
criminatory criteria. not the availability of sex- resz ed  copportunities are equal, HEW will GonSider whether the. .
scholarships; selection of sports and levels of competition effectively
recatlegcate sehx-retstr;::ted av;ards to students already  accommodates the interests and abilities of members of
186 tn sucha fashion; an both sexes. The ‘Department will also consider (among
e, ensure that no studentsis denied an award bécause of ° other factors): facilities, equipment, supplies, game and .’
} . the lack of a sex-restricted stholarship. practice® schedules, travel and per diem allowances,
4. _ coaching (including assignment and compensation of, --
Student Hulth and Insurance Benefits — § 86.39 coaches), academic tutoring, housing, gin g/tacilities,\
Student medical, hospital, atcident or life insurance and publicity. . - - . — N
. benefits, serqjces, or plans may not discriminate on the Equal expenditures are got required, HEW “may . -
basis of sex> This’would not bar beriefits or services ~consider the failure to provide necessary for tepms |
" which may be used by a different ptoportion of students  Of One sex in assessmg equality of opp .
of one sex 4han of the otherNincluding family planning béfs.of each sex.” . :
services. -+ ° " Adjustment perjod. Elementary schoo_ljs .
. Any school which provndes full coverage health semces ¢ fully with the section covermg.athletlcs ‘as ex t
must proride gynecological care. .-~ . as pcssuble" but no later thah July 21, 1976, Secgrdary
_ . ¢ ’ . and post-seondary institutions: have until Ju)
“Marital or Parental Status ~ § 86. a0, to gomply fully o S
.. . . x . B - ¢ \
The regulation bars any rulefoncerning a student*s actual * Textbooks — § 33 42 - " T L.
or potential parental, faghily, or marital status’ whnch
rpakes distinctions basegon sex. ~ The regulation doe}s_ not require or abndge the use of -
] A school may not di¢€riminate against 5’;),_ studen\t in  Particulardextbooks or curricylum materials. .
its educational program,-inciuding any class or extracur- -
« ricular activity, becayse of the student’s pregnancy, chiid- EMPLOYMENT - § 86. 51 - 86-61
" birth, false pregnandy, miscarriage, or termination of
‘ nancy..unless the student requests voluntarily to par; G'“"" Provisions — § 33,51 - 86 ssh
tlcgate in a different program or activity. employées in mstltutlom are.00vered both full- s
it a schoo! does offer a- (oluntar);. separate education tine and part-time, e pt those in military schools,, and :
pngram for pregh‘gm students, the instructional program those in religious schools ‘to the extent compliance woul*
must be compardble to the regular instructional pro- - - be inconsistent with the controlling religious tenets. .~
grimt —?:O . ‘k , In general, thb regulation prohibits. d{scn;mnia:ion
school may as apregnant tudent to have her physi-',- based on sex ln\employment recruitment; and hiring, ~
. cian certify her ability to,stay infhe regular education pro-, whether full-time or part-time, under any education pro-
ram only «f it r‘equures physician’s cemhcatlon for stu-, qgm or actiyity which receives or benefits from federal fi-
. ents with other physical or emotional co‘ itions. nancial aid. it alsf{bars an mstitut,lon j entering into
. PEER Title IX _Rogulnrion'&gmuy ) o h ) . -\‘,. j Page 3
> ' N ) -
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- : union, empioyment agency, or fringe benefit agreeme ts
. which subject individuals to discriminatioh
An institution may nét limit, segregate, or class:ty ap-
* plicants or enipioyees in any way which could adversely
affect any applicant's or employee s employment opport.-
nities or status because of sex.
> - The regﬁlation prohibits seg\dtscrimination in an

—““‘——*aspectsof—empioyment—mcludmg -employment. criteria, . .

advertising and recruitment; hiring and firing, promotion,
- tenure, pay, job assignments trainlng. Ieave and fringe
benefits.
. if the insaution is tound to have practiced sex drscr:ml-
<. nation in recruitment or hiring, however, it must recruit
members of the sex against which it has discriminated to
+  .Oovercome the effects of past djscrimination.

. - Fringe bonetits —§86.56 . - K

odic benetits for male and female employees or equal con-

' tributions for both sexes. Retirement.plans may not es-
tablish different ret:rement ages for employees of each
sex. -

. . - . .
Marital status and pregnancy — § 86.57.
- An institution may not apply any employment policy .

of ‘an employee or employment appllcant which makes

distinctiops based on sex.
In addition, it may not have pohcnes based on whether

pal wage earner in the family. ~

©  An institution may not discriminate in emponment on
\the basis of pregnancy or related conditions. A femporary

- - disability resulting from these cdnditiohs must be treated
} as any other temporary disability for all job-related pur-

-| \. - poses, including leave=='seniority, reinstatement and
' fringe benefits. if the employer has no temporary disabili-
ty policy, pregnancy and related oondltlons ‘must be con-
sidered a ]ustihcatlon for leave without pay for a “reasons
able” time period and the employee reinstated 1o hex origi-
Y nal or comparable status when she returns troﬁi’?e}ve ’

Effect ot state and’ local laws — ‘s 86.58 snd \

The obligatlon to comply with this regulatlo s not pre-
cluded by any}state or local laws. \]

N

I~ .

oo ENFORCEM}NTPROCESS 5 86. 7

»

ucation and Welfare will foliow tlle procedures of Title V
of the Civil Rights Act of 1964. @nder these prQ:edure%
HEW conducts compliance rexjefls — broad-based inves-
tigations of school Ulstrlcts or universitnes initiated by
HEW.
HEW, must also investigate promptly éomplaints sub-
mitted by individuals or groups. Letters Charging that dis-
imination has occurred may be sent to the Director, Off-
icp for Civil Rights, U.S. Department of HEW. 330 Inde-
. ndence Avenue, SW, Room 3256N, Washington, D.C.
1 or to the Director of the Regional Officg for Civil
Rights reaponsiblg}tor nforcement in that state.

.4 n eniorcrrg‘ritle |x the U.S. Dgpdrtment of Health Ed-
[}

.

{- “Pages

concerning the potential marital, parental or family status

the employee or applicant is head of household or princi- ’

Fringe benefit plans must provide e:ther for equal peri-- -

k)
0

The Title IX procedures require educatnonal institutions
keep records demonstratin whether they are compiy-
ing with the law's requirementy. Hecords"m\st be avail-"
%bl to HEW upon request.

. Discrimination complaints must be filed with HEW

Within 180 days of the datb of discrimiration. If aftgl this « .

investigation, HEW finds that discrimination exists, it must

try -to -achieve .voluntary compliance. by. the_institution.

Failing this, HEW may then begin administrative hearlngs

wh}::ehv:ould lead to termmatlon of tederal financial assist-
e

an
can also refer thé matter to the Department of Jus- -

tice for possible federal prosecution or to state or local
authorities for action under state or local laws. Under the ,
provisions ior administrative heanngs recipient institu-
tions (but not the complalnant) are granted the right to
counsel and the rlght to appeal -

*The tuif text of these procedures appears at 45 CFR §§ |
80.6 - 80.11 and 45 CFR Part 81, See also PL 94-482, § 407.

-~

- ’

Reprints of this Title IX Summary may be
- requasted from PEER. - Single copies and
small orders, free; bulk . orders, $5 per
100 (prepaid if possible). Make check or
‘money order payable to NOW. LDEF-PEER.
An order- form for other PEER materials is
also available. Write PEER, 1029 Vermont
Ave., NW, Washlngton D. C“ 20005 -
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: »VII—I?’ Reprinted from: National Advisor Council on Wornen's Educatlonal Programs, The Education .

Amendments of 1976% Impact on Women and Girls Concernmg Vocational Educatlon pp -

d

-October-12,.1976-- Presidént Ford. signed. into law-the Education Amendments. of 1976. (Pubhc Law. 94-482). This law extendssand ._____|
the Vocanon;l Education Act of 1963.the Higher Education Act of 1963, Title 1X of the Education-Amendments Act of 1972, and

ain other federal education ams. The impact of the new leglslanon on women and girls is summarized by this paper. (For readers
Wﬁ depth the text of the law is printed in the Congressional Record of Sept 27, 1976 at page H11045.

- P9 ho wish to investigate the new
* .. WP - References-o sections ofithe law are given in this memo in parentheses.® Xlternatively, readers can obtain copies of the Educnuon Amend-
'a ments from their Congressnonnl representatives. . v . . . .
-~ VOCATIONAL EDUCATION : ’
\ - Women achieved major break(hroughs in the rexision of the Vocational Education Act. Fot the first nme in educational program Iegls-
h lation. sPecific provisions'regarding women’s needs and cPncerns wete written into the law. P
4 Background: The Vocational Education’ Act affects all three levels of government—national, state, and local. At'the national Ievel (he ;
W Act directs that the Office of Education conduct various types- .of studies. admisister federal grapts to states and private groups, and con-

‘duct various small scale and expenmemar research programs. At the state level, the Act authorizes “matching’’ grants tG states for a vari-
ety of specific purposes. That is, the federal government offers a certain amoun€of mongy to each state (based on various aspects of th
state’s population) on the condition (ha( the state provide some of its own money for the same purpose.. The Act also mandates some re ‘
quirements for intrastate distribution of vo&nonal education funds and speclﬁes administrative requirements for operating state pro-
grams. States in turn distribute grants and contracts to Jocal edu'canonal agenties® or private groups in accordange with state law. .
‘The revision of the Vbcational Education Law by-the Education Amendments of 1976 involves two major mnovnuons First, the Act i
consolidates alt vocational education categorical grants (except consumer and hamemaking education and special programs for the disad- )
vantaged) into a smgle block grant for the states. and streamlines the process by which stites apply for fedéral funds in order to i increase .
states’ flexibility in uslng federal funds apd to attempt to reduce paper\vork Eighty percent of a state’s block grant is a “basic grant”’ and
twenty percent is«for "'program improvement ‘and supportive sewices.” Within each of these two subcategories, states have discretion of °*
spending. money between- specnﬁc alternatives. . Seqond. the Act overhauls the method of sule planning for the usé of federal vocational ,
educmon money and requires mclusion of a wider fange of groups in the planning process.
" The effective date of these changes in the vooational education law i is fiscal year 1978 (Oc(ober 1977). A Notice of Ihtent” (to publish
proposed ‘regulations). which dutlines policy questions to be resolved in the regulations..can be found in the Féd?ral Register. Individuals
and organizations are encouraged to comment on these questions and on the proposed regulation which will be published subsequently,
also in the Fedml Register. Additionally, before the Act can be fully implemented. Congress will have to appropriate a specific amount of
moncy for the revnsed Act Persons wlshmg mformmon about the statu$ of appropmnons should contact their Congressional reprcsentn-
(lves ° s S .
. UL IMPACT ON NATIONAL PROGRAMS o . o ’ . ’
At the national level. the revised Act mcludes several topics of i importance to women: . . :

@ Investigation_of Sex Bias {P.L. 94-48 sec. 523a). - e
The Commissioner of Education is required to conduct an mvesugmon of the extent to whlch sex discrimination and stereotyping exlst -

* in all Yocational education programs assisted under theVocational Education Act. and of the pr made in reducing or eIuaZntmg
such discrimination and stereotyping in such’ progrdms. and in the occupations for which sucl;p ams prepar dents. By ober, .
1978. the results of the study and recommendations are to be reported to Congress. This provision is lmpoﬂnm injestablishing a baseline
from which to measare progress and§in identifying methods being used to eliminate sex bus and stereotypmg - o,

e Collection of Data on Vocnnonnl\Smdenu bv Sex and Race (P.L. 94-482, sec. 161(d) (I) A). .
- The Commissiontr of Education. in conjunction with the National Center for Educational Statistics 'must develop a 1 national vocational
\ education data reporting system (by September 30, 1977) which’includes, Among other things. school enrollments by\cace and sex, To tul.

' fill this provision, vocational schools nd programs will probably be required by regulation to keep statistics on sex ahd,race of students

" and 10 report these to the Commissioner. Women's groups are likely to press for simultaneous collection and gepomng of the data by race

' d

l-mlvis |

|'|2iﬁi»|_|:‘|

v

<

various programs on women and girls in general but also in evaluating the impact of such progrlms on minority females.

o Awarding of Federal Contracts and Projects Grants Regarding Sex Bias (VEA, sec. 171(a) m)’
. The Commissioner is authorized to use'5% of the funds available under the authorization for state grants for contracts (lnd
. " for various types of research and development of model programs, including those aimed at overcoming problems of sex stereo! mg and
* bias in curriculum, guidance and testing materials. staff and teachers’ attitudes and behavior (by means of in-service training), “if such
activities are deemed to be of national significance by the Commlssnoner Private groups as well as governmental bodies will ih some u):

stances be ehglble to bid for (hese federal contracts.

® Since the Educmon Amendments of 1976 amend (he Vocational Educmon Act of 1963 (VEA) cites tq the latter are giver] where neces-
sary to avoid confusnon P.L. 94.482 refers to the Amendm/)'ns of 1976. !

Joy R. Simonson. eit&vr drrector

* Bernice Sandiér. Siver Spring. MD. chaie | . .
"Mery Beth Peters. Pittsburgh, PA, vice-chaie - p . o Rosemery G. Mylecreine. deputy rirector
Mary Alfan, Vatiey Center, KS ' Maerjorie Beli Chembars. Denver. CO . Thers C. Johnson. Ogden, UT
Ernest Bover. Albany. NY : Agnes |. Chen. Sen Frencisco. CA Sister Joyce Rowland. Winoms, MN
Kétherine Burgum. Fergo. ND ., AgnegM.Dill.1slete, NM - @g Moerguerite Seiden. Washington. 0.C
Anne Campbeli. Lincoin. NB . €lizebeth Z. Fryer. Brentwood. TN Theress Aragon de Shepro. Seettle WA
Joenne Carison, Euaene. OR . Jon Fuiler, Ann Arbor, M! ’ Geraid €. Wesver. Columbus. MS .
p EX OFFICIO MEMBERS ‘ . g
Chairmen, U.8. Commissiongon Civil Rights - Director, Womonnawuuus Dopmmomdubor Director, Women'e Action Program, U.8. Department of Health,

v | /+Education and Weitare.

. . . .Suite 821 -
) '1332 M St NW. .°
‘\\ women’s ulllcatimml |m|g| rams -
. : A
: THE EDUCATION AME&DMENTS OF 1976: * o . :
- IMPACT’ON WOM_EN AND GIRLS CONCERNING VOCATIONAL EDUCATION e )

2\ by sex, i.e. black females.black males. whitemales. white females. Such data is viewed as crucial not only in determmmg the mpact ofthe -

" - ] 1 87
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' “Reprinted from: Nationa
- o ‘.

T “\ ': , f. . - ) A .t “ ‘. ) ' - - . 'y;\l
N A ST R TR S
| Advisory Colincil on Women's Educational Programs . 5 T

chronicir.iadeqtia(e representation of women and ‘minorities on such councils. ) ’
| . 1. IMPACTATTHESTATELEVBL ' . YL Ty . . N .
| o Mandateso-States 1End Sex Discrimjnation in_Vocational Education (VEA 101 (3)____- . . o S

**access to all vocational education programs and thespecialized needs of women su;den(s in light of past 4nd sometimes continuing discri-

' grams. A minimum of $50,000 (with no matching réquirement) is to be spent for this purpose, but states maj also ue part of the block

* tion developed under this section concerning efforts to combat sex discrimination. Also. these personnel must be afforded the opportunity- ’ 3

non-sexist guidance and testing materials. . . .
ese isions are {::essary 16 change, the attitudes and behavior of guidance counselors who are in a position to influence and en- ‘e
courage fedidle students ¥n setting their goals. Also. the provisions recognize the importance of supportive gounsgling for worhen dealing .
. with sex Dids in non-traditional occupations. ) ' ) S .
® Revision of Curriculum (VEA 133(a) (2); 131(2) (3)) : T\
States have the discretion to use funds from the block grant’s subcategory *Program Improvement and Sukportive Services™ for award;
t ¢ contracts to develop non-sexist curriculum. Also. research conracts may be awarded by state ‘research ination units™ to review
revise experimental curricula for any sex-role steredtyping. > L ) L
o Vocativnal Edutation for Adult Women (VEA 120(b) (D)(L); 120(b) (&) L - -~
States have the discretion to use their.block grants for vocational education programs for certain cat of individuals, including »
homemakers and part-time ers seéking_full-time jobs. women trapped in traditional jobs but who desire non-traditional employ- *
ment, single heads of household lacking adequate job skills, and divgrced houséwives who need employment. States may-also use funds for
day care services for children of students. These provisions are important because they recognize and support the legitimacy of education )
and training for adult women whyhave traditionally been short-changed by the education system. - : .
o_Grants and Contracts 10 Overcome'Sex Bias (VEA 13[(a) (2); 132) - N 0T .

_ ™ _Under lhe sub-category ""Program Iniprovement™ of the block grant. states have the disgretion 1o award research contracts, and con- . .
tracts-for “exemplary and-innovative’” projects of specified types (e.g. focus on rural women and those people migrating from rural to urban .
areas) which are to give-priority to reducing sex stereotyping. ’ . ’ ]

Also. states may use federal funds td support activities which show promise of overcoming sex stereotyping and bias in vocational educa-
tion, [ ) . - -

120 162V &U- - ° oL o . % R o
_These “citizeri-watchidog™ councilé. appointed by the President 10 the National Gouncil. and by state governors to the State Councils, -
offen exercise significant influence on federal or state policy, concernipg the administration of programs. Women, including I'I\I}O"IQ"\

women. who are knowledgeable about sex discrimindtion problems in job hunting and employment aré réquired to be appointed tothe =
Councils. “Appropriate representation of both sexes™ is also mandated” These legal requirements are important in order lo remedy the.

Overcoming sex discrimination and stereotyping in-vecational education programs is now included' as ope of the purposes of federally
assisted state.vocational education programs. o L) : L.
e State Accountability (VEA 107(b) (4) & 108(b) (1) (c).(ii) . ’ LT o -7 ) L

State boards or agencies of vocational education must submit five year plans and annual plans, regarding use of federal funds to the Of-.
fice of Education as a condition for receiving federal aid. In addition to other requirements. these plans must specify in detail state policies
and procedures to assure equal access to programs by women and men. to overcome sex discrimination and stercotyping, and to encourage -

s

.

" enrollmerit of women and men in non-traditional courses. The required annual program plan must also demonstrate compliance with the R

five year plan in all of thesg areas. E . . : N
. These provisions are crucial because they require §tates to consider and uct on issucscgenerglly ignored in the pasi——the problem of equal

mination. : . . 3 e
e Equal Ophonunily Persorinel for Women's Concerns (VEA 104(b) (1) & (2) l20(§(l) (F); end 10%&)(3) (b)) .
States must designate some full-time personnel to ""assist™ the state board or vocational education agency in eliminating sex bias in pro- -

students §nd employees; monijoring grant distribution to insure that the needs and i ts of women are addressed by projects asskted by - - |

" grant to support additional full-time personnel. The duties of such personnel include collection and analysis of data én status of X:nmas' '

the. Act; monitoring programs for sex bias: developing remedies and recommendations to overcome sex bias; and difseminating i a-
*to review”’ the state’s five year plan and énnual program plans. . ;
" This provision requiring some personngl fo focus on sex equality is crucial because the policy-makers of state boards or. agencies have * ]
often paid fittle attention in-the past to problems concerning sex discrimination/stereotyping in their programs! The provision helps insure, -
that women's issues and concernsawill be identified and that policies and procedures to efjminate sex bias will be developed and emf -
plemented. - : . : . PR % . / :
o Impact on Guidance and Counseling (VEA 120(b) (1) (§); 134(a) (4): 134(2)(7); 133(2) (20 . ~ k - .
Funds granted under the state’s basic block grant may be utilized to provide counseling and job placement services .Iﬁe ho enter
job training programs which are traditionally male. Under **Program Improvement and Supportive Services™ (i.e. 20% of bl grant),
states must spend a minimum of 20% of the available funds on guidance programs which may include vocational resource centers to-assist . -
" (among others) individuals out of school. seeking second careers. or entering the job market late in life, and in-service training for guidance
counselors on non-sexist counseling and changing work patterns.of women. Contracts awarded by the’s state m:!}:e for the development of
. . o v

e Teachers and Other Staff (VEA 135(2)(2) ! . - .
States may use federal funds from the program improvement sub-category to support ingervice training of teachers and other staff con-
cerning the elemination of sex bias in vacational education programs. States may also awlird contracts for support services “"designed t6
. enable teachers to ineet,the needs of individuals enrolled in non-traditional job training programs.” .
& Consumer and Homemaking Education , ' ) . .
Fegeral grants to state} for this purpose must be used to sufiport-programs and services which encourage participation of both males and

ferh : prepare for combining the roles of homemaker.and wage earners. Sex stereotyping should be climinated by developing curricu-
lu [s whjch deal with equal opportunities laws, the chinging career patterns of women. and men assuming homemakirig respon-
sibi Iso. state programs should provide homemaking education programs for youth and, adults not currently in school, such as

school-age parents and single parents. Thes¢ ptbvisions are necessary to up-date homemaking education in terms of present day realities
and to encpurage boys/men as well as girls/women te yiew heomemaking education as a necessary and valuable skill.

It is not clear whether ‘states could choose to teach séx :{:cnion as part of *family living and parenthood education,” which states must
include in thgcurriculum. - . : ) . ‘ ‘
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P|.|rpoyl Thepurpos;g‘; the two problems on th;s page is to g|ve you an opportumty to practlge

(1) using insight in anglyzing the ramifications of a sex equity pr bleu\§d (2) exercifing judgment

posslble.gffectlve strategles anef?tir he heIp of those described
. N

educatlon opportun|t|es for women. Flnd possiple solutions to the followmg problems that have
been phoned'ln by Iookmg up resources and st ategies in tﬁls chlapter .

and ingenuity in decid
in this chaper .

3

v : .
° o
‘A

4 > v i R

. .
1. The vocational education departmen at ‘Annie Oakley High School isplanmng a needs assess- :
ment as part of the|r action plan. WHat techmques/resources can you recommend? :

[

- « . . . . i‘ . »' r . . . . R .
.- ‘ a . o o7
-, & -0 :
‘ ’f{' . ) - Co > - '<‘“ ’ ;
~ . l"‘— e N : L4 - .
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. ¥ L > \ .
- - i ! N
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. -

. »
2. As part of. the school’s vdcatlonal education actlon plan lorence nghtmgale Community
College intends to review employment practlces to “‘set tH®Ir house in order."”’ What informa-

tion can you offer that would be helpful in fbrmulatmg objec,tlves? - .
- “\ o 5 N o L . . ‘: R ‘
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. “ . - ; Y ,
o Tl - Yoo , \J 3
% . S ﬁxerci vy T e . :
S e PROGRAM ANNING! UTLINE B R S
e \ Sevan"‘Step Program PJanmng Process e, S
Step 1"' Settlng measureablggoals and objectlves o a .V S g

Step 2 Planmng p’ro rams for each goal ( grograms would |nclude specufred objectwes subobjec-
; tuves work actuvmes products and outcomes) >

. . . @ o R -
. Step 3: Developlhg a budget.- S A A : T
& . . ! . B u. T o : - o d . v . l_ .
Step 4: ) ImpIementmg the program A N R S G e e
i L - N R ‘ 4 o Co
Step _5: “Evaluatlng the program o L T ' o -
. .. - . . L . oo * ) ) g
" Step 6: Updatlng and adjustmgprogram 'plans ';' o TN .
- . Step7: Reportmg results tf the program Co . ‘ e e
“ - g < . ' . ' . o
Lee -, ’ o ’ T - . _
. . . Basic Principles of Effective Progr_anyPI_anning e e T
: ' * ' . N . L ', . - M . - . . EI .9 vr ..
) L Program planning is an ongoing, contmdous process. Every program should be in some phase ‘
of the program pIannmg process. - Lo n . e
. : S ' ' o
vyt Program pIanners should utikize aII seven phases of the | program pIannlng proces§‘ -
‘3. | Those who will carry out the program should be incluged or represented in every phase of
the pmcess ) , R N .
‘s e [ . " . R N
R - -
4, T|manes should be carefully dellneated and responsubuytles should be cIearIy asngned ~
. 4 13

\
e, DL Most plans should mclude an insgrvice training component as part of the |mplementat|on

phasg.ac . .. ; ‘ / - : c "
i, : oo o : .

'I

3

=1 Soufrce: Resource Center on Sex-Roles in Educatlon Overcoming Sex D/scnmmat/on and Attain-
: _ing Sex Equity in_ Vocational Education ’f he Social/Educational and Legal Contexts

s - ‘Washington, QC Resource Center on Sex ‘Roles in Edpcatlon October 1977
- ~ ) . ) - o ‘.-\ s
) ) .- f . . M ‘ . . 190' _‘. ) , . -‘: - . ‘. . . .. s . o
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" MY ACTION PLAN

DIRECTIONS: The information and exercises in the first six chapters of this publication should
have-given you a wide range of idgas as to howgyou can assist_in increasing sex fairness in yocational

. education in your school or agency. Some of the ideas would be appropriate for you in your
situstion; others would be inappropriate; some would be workable with modification. Many of the
ideas presented you could do entirely on your own; others would™ require the cooperatlon and
assistance of other vocational educatnon personnel within your school or agency.

. Ag the finaf exercise in thls publucanon, you have the opportunity to develop your own action
plan, one wifich would be realistic"for you to do in your situation and one to whichgou r
willing o commit yourself. Usmg the following simplified progrhm planning o&tlme"dFe’ran'l\h

specmcat ions for your own action plan. "% . /

.
.

-

L
w

1. What obpectlve(s) would you set for yourself for achieving sex equity within your school or
agency? (include tnmellne)

Objective 1:
———
Objective 2:
- ¥
2. What are the appropriate work activities needed to achieve this objective? N
Work activity 1:
Person responsible: K Completed by:
- Work activity 2:
Person responsible: Completed by:

" 3. s there any cost involved in your work activities? {f so, what are the cost items and the
. approximate expense involved?

LN »
ITEMS ~® COST

»

191
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4. What are the speotﬁc steps you need to-teke to lmplement your pvogram? (Put them in - )

chronologu:al order. ) , . .« L
- . Sy R |
Step 1. T k B o
L . : l‘ i > . . b e - "~ . "
Stepz . o : T - . S . ’
Steb 3. L - ’ ' g
Stepd: o . Lo ’ ,
| . \ ¢ ) ] . >
Step 5: R - : .
‘5.  How can ydd evaluate your action plan, and at what point will you do so? . _
s . . A , ' v _." > - ) s . . _ '.',
) -
- - Vd
. ’ I
'S . . - ) S 4
S . N (-3 A —
6. HoW will you let others.kr‘\ow, about your action plan and its otteomos?
- o ' o
- - . ’ - N
T
a
f \\
!
{
-
. -
. Y
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s CHAPTER VIl |

} A‘NNOT,ATED BIBLlOGRAPHY /

: * ) /

Suggested Materials for Building Sex Equity L | V;ﬁk ,,,
vy

‘ The ulected’mhtenals in the followmg bubllography are orgamzed alphabetically into five

utegor

° Separato Pubhcatlons (books, reports, packages), ‘

e Journal Articles . ’ ) ( .

e Papers from Professional Meetings C o / )

® Newsletters . ‘ /

e Audio-visuals

Annotations areprovided to help yd‘iﬁfer how the materials can be used most éfft;i:tively
(e.g., awareness-raising, overt sex bias, stident recruitment, and/or student retention). Ultimately,

howsver, your consideretd perception of your specific situation should gulde implementation.

Target audiences are also s(:ggg.;ted using the‘following code:

T - Teacher C. — Counselor
~ P - Parent . Nmployer
HS - High School Student : — Unjon
PS - Postsecondary Student SD — State Department

‘A — Administrator

As before, these recommendations are just that—with insight, imagination and even humor
you may discover an _appropriate application we have not anticipated. At all times, however, it is
®  wise to preview the materials in order to better anticipate the unexpécted.

{

‘\

. *Credit is due Faith Justice and Wesley E. Budke, for contributing suggestions for bibliography -
entries through their 1977 publication, Resources on Eliminating Sex Role Stereotyping in
Vocational Edycation, published by The National Center for Research in Vocational Education
under a contract with the Bureau of Occupational and Adult Education, U.S. Office of Education,

U.S. Depanment of Health, Education and Welfare (Part C of Public Law 90-576).

&
193
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Separate Publications : , ,
< ' : A
"~ Alsbama State Department of~Education. Educatiopal Equity ‘Model. Montgomer'y,.AIabama':
Alabama State Department of Education, nd. | - : ' .
MarthaW. Tack, Ph.D. . ' L )
Assistant to the President, " i
The Univgrsity of Alabama : . '
> University, Alabama 35486 ~

- v

(Copy of the Final Report for ““Educational Equity: Strengthening the SEA’s Ability to Identify
Opportunities for Women"’ is available for $25.) ) i .
‘ ¥ .

How the SEAs can serve as a model for the LEAs is outlined in regard to sex fairaduca-
tional practices. Steps considered essential to SEA effort includ® self-study of employMent
practices, icies and-procedures, and publications. In conjunction’ with LEA self-study, ways
an SEA can assist-an LEA in several areas are listed. ’

»,

8D 4 /
'*\ : - B

_ Arizona Reentry Program for Women. The Women's Guide to Alternative Careers. Phoenix,

Arizona: Arizona Women's Commission, 1977. s

Arizona omen’s Commission _ .
4624 W. Adams, Room 205 ¢ . o
Phoenix, Arizona 85007

191 pp.

The project is designed to prepare the mature Yyoman and the adult offender to enter
_ "pon-traditional careers. The information will be useful to anyone needing career information
about opportunities, placement and training. : .

T, HS, PS, A, C, SD . (U

) * .
Astin, Helen S. Sex Discrimination in Education Access to Postsecondary Education. Los Angeles,
California: Higher Education. Research Institute, Inc., February 1976, Vel. 1 and Vol. 2, (ED

132 966). .

This report describes results of a study identifying the/extent and kinds of sex discrimina-
tion in access to postsecondary education. Data includes participation rates of women, impact
of personal and background variables on access to education, institutional practices, and
reentry problems. Recommendations for programmatic research, and legislative efforts for
improvement are made.

A,SD

-
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Axelrod Valua, Drler, Harry; Kimmel, J(aren .and Sec' :
_-Columbus, Ohio The Center for Vocatlonaf Educ

V The NatlonaICentor for Research in Vocatlonal RauCati

g¥cation 4
1960 Kenny Road - o
€olimbus, Ohio 43210  ~ . -
112pp. . - T : N
. $6.75 - A
Lo This handbook serves as a guide for educational planners in focal schools, postsecondary ’
"o institutions and ot oommumty settings who are interested in expanding their'career guid-
P ance ang career educftion delwerv system. Included are general plans, procedurgs, staffmg
pattems floor plans actMtles and resources. R
. : . N

.. TACSD -

Bane, Mary Jot Here To Stay: American Families in the Twentieth Century. New YorR: Basic
v ' Books lnc., 1976. v .
10 East 53rd Street . . _— K
- New York, New York 10022 - ' ¥ ,
195 pp. , o _
$11.50 B /
‘ Growing out of a project on alternative approaches to child rearing, this book takes
' the position that the American famgty is not necessarily doomed by impermanence in modern
life and the movement toward sexual equality. The author uses demographic data to examine-.
how contemporary families have coped with change and then applies those findings to illumi-
nate policy areas such as family responsibility and equal opportunity.

P, A, SD ' ’ _

Bem, Sandra L. and Bem, Daryl. Training the Woman to Know Her Place: The Social Antecedents

! of Women in the World of Work. Harrisburg, Pennsylvania: Pennsylvania Department of Edu-
cation, Division of Pupil Personnel Services, Bureau of Institutional Support Services, 1973.
.~ Box 911 ™ : .
Harrisburg, Pennsylvania 17126
23 pp.
No Cost

The authors discuss social factors which create career barriers for men and especially
women. Forces limiting women include discrimination, sex-role conditioning, presumed in-
compatibility of family and career. A helpful role for guidance counselors is provided.

]
S

T,P,HS,PS, A C E U, SD
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bt . 209
w




ia,

o &g
IR

8

ﬁerQl , Fredell and Champa ,

-t

exas Unwersuty of Ho ston Center for Human Resources, 1976.
(
Institute\of Labor nd Ihdustnal Relat:ons
" University o A -
College of" Busingss / ) : , L reo
« 4800 Calhoun - e L . . PR P
* Houston, Texas 77004 = T ST
-68 pp. ) | o ©od CoLe S
-$7.00 - . S . L . Lt
' * "‘\ b N ' : s
/. e teachlng als in th:s manua| can be useful in recrditing students, eépegally\
fermal students, for nd monal vocational education programs. Ma f the activities
~can beneflt mixed student groups whcle better informing the teachmg using them: S

o~
9 -

. . . . 4 ‘ 4 : .
. T,HS,C‘ .. / l o . N ;

Lexington, Massachusetts D C. Heath and Company, 1971. °-

. . . )
" Biller, Henry B. Father Child and Sex Role: Paternal Determinants in Pejnalky Development

D.C. Heath and Gompany
.125 Spring Street
Lexington, Massachusetts 02173 ‘

193 pp. | . o b
$4.95—soft cover N - .

b4

In this book by a clinical psychologist, the impact of fatherind on a child’s personality
development is analyzed. This study has particular interest for those concerned about the

- sex-role development of sons and daughters in fatherless , father-absent and maternally-

domlnated families of various sociocultural backgrounds: R

5-; l‘,. 13

P,C.

Bird, Caroline. Everything a Woman Needs to Know to Get Paid What She’s Worth. New York:
Bantam Books, David McKay Co., Irc., 1973. -

666 Fifth Avenue

New York, New York 10019
272 pp-

$1.95

This book contains information and strategies for working women or prospective workmg
women to use in overcoming on-the- -job sex discrimination and advancing. Some topics are
tactics, tor job hunters, tactics for self-employers, nonsexist career opportunities, blue-collar
unmes and the legal route.




Briggs, Norma. quan.in'Apbrént/:oes_hip—l‘(hy’Not? Wa’ﬁngton, D.C.: U.S. Department of Labor,
: Manpower Administratiqn, 1973. 3 S v ) _
. . . ‘ h - .; ) . ‘\ N ‘ ‘ -
. This mohograph summarizes the insights gained and changes catalyzed during a 3-year
& * project to facilitate the e try of women into apprentieeship trairiing. Gontents cover employer |

. survey fmdmgs, bafners ,-strategies, apprenflceshnp effort results and recommendatnons )
. B v - . ) .
A,E,U,SD C . )" v v o
5 9 ' N .o ’ ~, ' . ‘
, v o . ) >
Budke Wesley E. and Justnce ‘Faith. Resources on Eliminating Sex Ro/e Stereotyp/qg n Vocat/ona/
—~ E@(et/on Columbus Ohio: The Center for Vocational Education, 1877 5 ~
b .’ ” N ’ I‘\ ‘ .
* 4060 Kenrd Road SR e
N Coldmbus Ohio 43210 ' e { *
?.. . N
’ : A selectlon of annotated items selected for tﬁenr usefulness to vo,ooqonhl educators and .
counselors in program planning, presesvice, inservice and classrpom useé: An availability state- *
ment or contact address m)hsted with each item.
T,A,C,SD ‘.
Caplow ‘Auodore How to Run Any Orgamzat/oa ' rk, New York:‘HoIt', Ripehart and .
Winston, 1976. ¢ : NI : :
X | I : \
3 Madison Avenue - : R :
York, wa York’ 10017 L o . _
222pp. . - ‘ i . ' v
§ T T
i Persons in charge of administrative efforts wijll-benefit from advice given on the use of
consultants and management of committees. Such information has implications fqr staff
development anckcommumty involvement efforts to achieve sex equity in schools.
L i
A, sD ,° ~ S T o

Wider Opportunmes for Women, 1975.

Wider Opportunities for Women
1649 K Street, N.W.
‘Washington, D.C. 20006

Manual—$10.00 ‘ o ~
4 Student Booklets—$2.00 each ' v N
' Designed for counselors, teachers, or librarians to use, the manual guides the institution
. of a peef counseling program that contributes to career devielopment. Student booklets treat
several ics including the effects of sex stereotyping on occupational choice.
T, HS, PS, C ' '
" f”
‘ \
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- 'Cetj\ter for Research éyWomen at Wellesley College. Expanding Career Op;:gnumtiés for Women.:
- S ies and A¢tion Programs ih Ney England. Wellesley, Massachusetts Center for Research

|

g o on Women at Wellesley College, nd. - . .
* ' Wellesley Qollege : -

i Wellesley, Massachusetts 02181 .

Y pp. A

I . >

e $1.25 : ' :

L . This Booklet contains a description of a research project, major probléms"of y

oy mkers, recommendation$ from 8 workshops on broadening job opportunities of womermin

s England, and |mplementat|on strategies. Workshops differentiated types of workers

includmg reentry women, minorities, b ecollar clencal service, professional, managemen;,o,
- * - amgéducation: o F

. . ’ [ { B
.A~'~C'E'U"'3P“- -/ | . 5 P

- . . o

-

‘ A Worlgshop Gurde Wellesley, Massachusetts, Center for ,Research esley .
: College, nd. . . | | +
: /\ . ) _ . \
- Wellesley College 0 Now availablef gt ‘ L Y ’
Wellesle‘} Massachusetts§2181 Seidman, Ann.. Work et 52 SERY. of womend
23pp.., S in Paid Jobs.~Bosgidefs B0k i
$1.26° / ' Presst,1978,_"

- This booklet provndés‘a design and direttions fq:‘plannir_:xg’r gidypa workshops dealmg
. withe ding career options for women. The design assumes that a small group.of women .
oo and mﬁ'

ential in developing and implementing local pro s affectmg women'’s career ‘

~ choices ca ormulate policy and chhnge' strategies in-a tvgp-d“sbwon
P, A,SD ' ' ~
L= a .
* . ‘e R .
) \Center for Vocational Education. Orgaqrze and Work w:th a Local Vocatlonal Education Adwsory

' Council: Competency-Based Vocational Education Admlmstrat:on Module. ‘Columbus, Ohio:
" The Center for Vocational Educatﬂ)n The-Ohio, State Umversuty, 1977. ,
1960Kenny§d R
Columbus, Ohjor 43210 ' o
Golumbus, ON o

Successful programs of vocational education are the result Qf careful planhing, considera-
tion of community employment needs and students’ occupatuonal mterests This module was
designed to make effective use of the local vocational.advisary councd

T,P,AE U,SD ' '_ v
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Center for Vfcatlonal Education. Maintain an Occupational Advisory Committee (Module A-5).
.7 Athé Georgia: American Association for Vocational Instructional Matérials, 1978.

Umvemty of Georgia
: . Athens, Georgia 30602

"~ 120 Englnaerlng Center - . ( ‘ . y (
.. 32pp - n‘: J ' ’ . | . . ‘. i .‘j:‘l\

A

e~ This self-lnstructnonal- curnculum package is part of a seri dealmg with professsonal

‘ vocationaTtFacher edutation. Sequential learning experignces int ?ude activities providing voca-
. tnonll teachers with background information, application of information, and practital experi- <
’ ence in maintaining an occupatlonal advisory committee through a facslltator role. ‘o

%" . ‘
TAso_" : | M - S

anterfor Vocational Education. Organlze or Reorganl n Occupational Advisory Committee
(Modu/e A4). Athens, Georgsa American Association for Vocatsonal Instructional Mat |als,

120 Engineering Center . - o o :\
.+ - University of'Georgia \
Athens;-Georgia 30602 ‘ ' N
40 pp. :
. : ) . ) 4 .. @ ~
This self-instructional curriculum package is part of a series dealing with professional
« vocational teacher education. Sequential \learning experiences include activities providing
vocatlonal- teachers with background information, application of information, and practical
experience in organizing, assessing, or reorgamzmg an oocupmonal advisory committee which

\ fosters community involvement. , . .
¥, A, SD R L b
P - » ST
# : <

Chitayat, Deanna and Carr, Sarah. The Wew Occubationé/ Student: The Mature Adult Woman.
New York, New York: Institute for Research and Development in Occupanggl Education,

Center for Advanced Study in Educatlon of the Graduate School and Univdtsity Center,
CUNY "1975.
City Umversuty of New York ' ! 0
138th Street and Convent Avenue -+~ %
. New York, New York 10031 S .
* No Cost v

This report contains recruitment activities for a project involving 300 women and the
content of subsequent workshops designed to encourage entry into career-oriented post-
secondary education. Of participants in the workshop series, 85 percent submitted applica-
tions to community college.

A C SD
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Ch&a(at, Deanna and Hymer, Sharon. The New Occupational Student: The Mature Adult Womaﬁ:
. A Preadmission Counseling Program in Four CUNY -Community Colleges. New York, New .

Yerk: Institute for Research and Development in Occupational Education, Center for "
_ Advanced Study in EQJiation of the Graduate School and' University Center, CUNY,
. .I}ugust 1976. - % ' - .o _
B T -
City University of New York ‘ \ . "~
~138th Street and Convent Avenue . . ' '
New York, New York 10031 . ~—/A o
104pp. - : . . : L ~

- No€ost . o ~ . T R . . '

This report covgrs the seécond year of a counseling program for mature women. The., 7
authors describe the recruifment.activities that attracted over 600 women to an introductory -
conference and the subsequent workshops that led many to seek further tareer-related edu-
cation. L : ‘ ' , ~

A, C,SD ’ . - B .

-
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Clement, Jacqueline Parker. Sex Bias in School l,eadersﬁip. Evanston, lllinois: Integrated Education
Assciates, 1975. ED 109 777 _ :

-

» . < N

Northwestern University
School of Education
. . 2003 Sheridan Road
Evanston, lllinois 60201 .
65 pp. o ~ . . : v b
" $3.50 and $0:35 postage. , -
Prepay \ L,
This study documents the pervasivéness of male dominance in educational leadership
roles. T he author identifiesthe need for better statistics to formulate social policy, analyzes
the impact of sex discrimiéation legislation, antidipates problems in achieving dffirmative
. action in public schools, and provides an outlook for continuing reform. ’
L

.

T.A,C,SD ¢

Community Service Education Department. Expanding Adolescent Role Expectations: Informa-
* tion, Activities, Resources for Vocatienal Educators. New York: New York State Colldbe
of Human Ecology, 1977.

Media Services Printing o

‘New York State College of Human Ecology . .
B-10 Martha Van Rensselaer Hall :

Cornell University :

Ithaca, New York 14853 . . .

138 pp. .
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‘ Thus source book pnwldes activities tp help understand how some everyday roles are
changing, how sex stereotyp“tng affects different roles Strategles are included for assisting

_vocational edy¢ators as they help adolescents c@llze ‘that they no Ionger have to be limited by
sex role stereotyping in thelr career and famnly expectatlons

¢ ¢

't.

-
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¢

" Cook, Desmond L Educational Project anagement Columbus Ohio: Charles Merrill Publnshlng

Company, 1971, ' D - N -
. : . . O ) . . . . o
B Charles E. Merrill Publishing Co. . R - o
A Bell-and Howell Company ERTEEL . MR
( Columbus, Qh;o—* i o . ‘ Lo
243 pp. . : . S =

This hook provides a comprehenswe view of pl:ogra'r‘n management as it relates to educa- =
tional research and development. The book sets forth the basic funetlons of prolect manager
and orgamzatnd‘nal |mpl ications. .

¢

1A$'
" Council on Interracial Books for Children and the Foundation fdr Change. Racism and Sexism
Resource Center for Educators. New York New York: Council on Interracual Books, CIBC

- Resource Center, 1976-77. J

— -

The Racism/Sexism Resource Center -~
_ Room 300, 1841 Broadway , “ o
New York, New York 10023 ° ‘ R : .
13 pp.* . . .
No Cost . ’ }
Thi i alog of resources on racism and sexism can serve schools and commusity gro(:ps.
Materials 0ffered for purchase include books, booklets, aids for assessing textbooks Jesson
plans and audnovnsuals \
TP, A €,E, U,SD S
» . . ' ' ‘ :
Dallas Independent School District. Toward Equality. Dallas, Texas: DaIIas Independent School
District, nd., 236 pp .

Superintendent i !
3700 Ross Avenue

Dallas, Texas 75204

Educators at various levels will all find practical assistance*from this collection o?*qurncu-
lum (upper elementary and secondary) and staff development strategiés to remove sex bias
and sex stereotyping from schools. The strategies are coded acgording to three kinds of
possible change. awareness, attitude, and behavior. :

T,ACSD
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' " Dekock, Paul. Herstory. Lakeside, California’ InteractTTompany,.1972.

T

Box262 T T TN -
' '-Lakeside,_CaIifémia 92040 ~— . ‘ L
47 pp. o v,
~Cost Unknown S . Q
. P . oQ “ . - { ) : - @
This simalation enables studen_t§ to-examine how-women's ‘.‘plaoéﬁ came to be what it
is. Materials involving role-playing, research and discussion, real-world contact project experi-
ences, and examination of. values help persons of both.sexes gain self-uriderstandinge Lo
- » "‘ , . " - - ’ _. i . .
T.C - | | C <
Diamond, Esther E'.}ditor.). Issues of Sex Bias an:é&z:(%air'nes in Career Interest Measurement.
Washington, D.C.§ Department of Health, EdyCation, and Welfare, National Institute of Edu-
cation, Career Equcation Program, Spring 1975. N . '
: ‘ ' . > L

)

‘,5 Education and Work Group

National Institute of Education '
Washington, D.C. 20208 > N |
219 pp. ' L | S

No Cost

This series of papers includes gui;ielines for assessing and redusigg sex bias in"career-inter- —
est tests. The concerns of black women, the career reentry of mature women, computer-based ,.
guidance systems, and legal implications of sex-biased interest inventories-are all discussed.
. §~c, SD | L
Dittman, Jennette K. Sex-lio/é Perceptions of North Dakbta Vocational Educators. Fihal_ Repoft,
Research Series No. 38. Fargo, North Dakota: North Dakota State University, Department of
Home E((:(:nomics Education, June 1976. ' oo

Department of Home Economics Education : N

College of Home Economics : L N,
North Dakata State University _

Fargo, North Dakota 58102 ot

46 pp. _ .

No Cost .. L

]

This report is a summary of a research project designed to assess the sex-role perceptions -
of vocational educators..From subjects’ completing the Bem sex-role inventory, there is indi-
cation of sex-role stereotyping; educational programs arg recommended to overcome these
perceptions which deter studehts’ exploration of person { and vocational goals.

T,A,C,SD
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Dow Ruﬂ‘n McNabb Changlng Societal Ro/es and Teachmg Washmgton D. C Home Economics
' %Educatnonﬂsoclatlon 1976. , -

129~S|x‘teenth Street, N.W. : : : .
'Room. 414 LT { ' 7 - \ : o
. Washington, D.C. 20036 ' . _— . .
« 44 pp ot - . ! .
. $250 - ) : : .
- Stock No.—261 08428 - U S o Y
"This handbeok provides information and nuﬁm‘e?b?ﬁctlvnt‘es to help students prepare for’
adult life by explormg changing roles in society. Topics such as socialization, ‘sex-role stereo-
tyfirg, legal rlghts agg_gmplpyabshty sknlls are relevant to social studnes and consumer edu-

\ mtlo well as home economncs

" _.6.3

i ‘ . .
.'T,-HS,PS,C‘ . A . L A o

y.ooo

. Dunkle, Margaret and Sandler, Bernice. Sex Discrimination Against Students: Implications of Tii/e
/X of the Education Amendments of 1972. Washington, D.C.: Association of American.

v Colleges, Project on the Status and Education of Women, November 1975. : .
1818 R Street, N.W. ' \ |
Washington, D.C. 20009 T
28pp. . - ' o
No Cost . S

‘This artlcle provides institutions wuth a broad framework for asesmg ‘their educatsonal
programs for sex bias. Implications of Title IX for students are clarified through frequent lists
" of examples of lawful and unlawful practices. An Update based on the final reguiation follows

the main article. ™.

A,SD . '
~. . "

. Education Commsssson of the States, Equal Rights for Women in Educatcon Pro;ect Model Policy
- Statement and Guidelines for Implementation: Vocational Education. Denver, Colorado:
Education Commission of the States, May 1977. ‘

Suite 300 N , , .
1860 Lincoln Street . ' y.
- Denver, Colorado 80203 : :

-24 pp. ; .

No Cost . L .

Thi$ pamphlet offers many ideas to guide state departments of vocational education as
they implement sex equity. Forms for needs assessment and evaluation of programs are provided
and suggested functions for a range of personnel are listed.

{
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"Re 1 - . L. P
Ellis A§OCI31&S Inc xpandlng Nontradmonal Opportunities in Vocational Educatron CoIIege
Park, Maryland™ Ellis Associates, Inc., 1977. (Volume 1) Approaches to Expaliydmg Non- -
traditional Opportunities for Vacatlanal EducatiomStudents. (Volume 2) Barriers to Expand-
ing Nontraditional Oppartumt/es for Vocational Education Students. (Volume 3) Leglslat/an
Adedressing Equal Oppartumty in Vocational Education and Emplo yment ;

LN

‘P.O.Box 466 - R . S
‘College Park, Maryland 20740 - e L e Y R _ -
“Volume 1--87 pp. : - j
’ Volume 2—95pp. = _ ' . S ,
-+ Volume 3-39 pp. ) . R ] . -,

. This loose-leaf set of stand-alone training pa@ wadpgepared pursuant to the enactment
of the Education Amendments of 1976 in order to help vocational educators eliminate sex’
: - stereotyping and sex bias. W itht consideration for both ‘female and male students, background’
, information trfts topics like recruitment, problems of mmorlty Women and access of workers
to jObs . o - :

—t

.
r

T‘ A,_C SD

Farmer Helen S. and Backer, Thomas E. New Career Opt/ans A Woman’s Guide. New York:
Human Sc1ences Press, 1977.

124

\

Human Interaction H&oearch Institute ' ’
Kirkeby Center, Suite 1120 - )
10889 Wilshire B Ivd.

Los Angeles, California 90024
96 pp.

: $4.95

(bulk rate of 10 or more—$3.95) . <& : , .
/ N . .

Part of a three-volume set, this book summarizes major topics covered in the sourcebook -

plus contains material for women returning to work. It may be used independently or as part

of counselmg .

<

PS,C

.
L] B . .8

Farmer ‘Helen S and Backer, Thomas E. New Career Optlans for Women: A Caunse/ars Source-
book. New York: Human Sciences Press, 1977. .

Human Interaction Research Institute
Kirkeby Center, Suite 1120

10889 Wilshire Bivd. ~
.Los Angeles, Cahforma 90024

} Rart of a three-volume set, this book addresses counselors in educatiorial institutions, 7
" public service agencies, and counselor educators. It lists resources, counselmg strategies, and
ways to change stereotyped attitudes.

. T.C,SD
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Farrell, Warren. The Liberated Man. New York, New York: Random House, Inc.. Bantam Books, * ,
1975, : - ' S

Bantam Books, Inc.
666 Fifth Avenue :
" New York, New*York 10019
‘$1.95

The suthor shows how the masculine value system hurts men, too. Contents cover barriers
to bringing about change in the everyday lives of men and women as well as suggestions for s
ways to overcome them. ,

- # . -
. T,RHS,PS,A,C,E,U,SD

Feminists Northwest. Plailling for Free Lives: Curriculum Materials for Combatting Sex Stereo-
typing in Home Economics, Family Living and Career Awareriess Courses. Seattle, Washington,
Feminists Northwest, 1975, (ED 082 748). . i

. This collection of high school classroom activitiegwas designed to ‘assist both male and
female home economics students to realize their potential as independent, thoughtful, co-
operative, and assertive beings. Social inhibitions about home economics skills are discussed,
and sample activities are provided for cooking, serving, family living, child care, and career
awareness. .

. T,SD

i

. - . ‘!‘ .
Feminists Northwest. Project Awareness: A Multi-State Leadership ijs‘s:tt Addressing Sex Discrimi-.
nation Issues in Education. Seattle, Washington: Feminists Northwest, May 1976.

State Superintendent of Public Instruction

“State Superintendent’s Office = . .
Old Capito! Building .
Olympia, Washjngton 98504

‘No Cost ~

This training program manual includes Paterials for both trainers and workshop partici-
pants (school personnel, parents, and concern citizens). The 18 hours of training can be
divided into 7 workshops over several weeks or as a three-day workshop. Contents include
sex discrimingion_, strategies, curriculum resources, sexist language, non-defensive communl-
cation, and evaluation materials.

T,P, HS, PS, A, C, SD
. l {J ‘ )
Foxley, Cecilia H. Locating, Recruiting and Employing Women. An Equal Opportunity Approach.

Garrett Park, Maryland: Garrett Park Press, 1976.

Gamtf Park Press
Ganrett Park, Maryland 20766
35Mp. * .

750 i prepaid . ' A
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Of interest to édminigtrators and counselors, concerned with placement, this book pro-
\vides information on women workers, equal opportunity legislation, and affirmative action
\programs. One section discusses effective ways of integrating women into formerly all-male

" bastions. | | - .
A, SD\\ ‘ " ~

~ -

Froschl,\Merle; Howe, Florence; Kaylen, Sharon (eds.). Women s Studiies for Teachers and Adminis-
trators: A Packet of In-service Education Materials (with cassitte). Old Westbury, New York: )
The,._Feminist Press, The Clearinghouse on Women's Studies, 1975.

- GEINY, College at Old Westbury n -~
Box 334 . 4 d
‘o Old Westbury, New-York 11568 ;
48 pp.’ co . . - f 5 #
$10.00 plus $0.75 postage . o, .

This packet of materials can help schools start inservice courses on sexisﬁ ingéiucatiqn

and on women in history, literature, and social studies. Contents include syllabi, sample

curriculum materials, a list of resource groups, and a cassette of speech excerpts on women.
. - 1 S

T, A, SD
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Froschl, Merle and Williamson, Jane. Feminist Resources for Schools and Colleges: A Guide to
Curriculum {Materials. New York: The Feminist Press, 1977. ° - . \
The Feminist Press ‘ )
Box 334 R . : -
0O1d Westbury, New York 11568 . : ‘
67 Pp. f
$2.95 A .

This resource list is a selective guide for teachers, students, librdrians and parents inter-
ested in challenging sexism in education and in creating nonsexist and feminist curricula.
The entries should help understand the ways in which iexism is institutionalized and locate
materials with which to create sex fair curricula. .
T,A,C SD

»

Goldén, Gloria and Hunter, Lisa. /n All Fairness: A Handbook on Sex Role Biss in Schools. San
Francisco: The Far West Laboratory for Educational Research and Developgpent, 1974.

185g Folsom Street . ..

San Francisco, California 94103 ] ‘
95 pp.
$5.00—prepay . _ ’ i




» ’ . N ’ “
The focus of this. handbook developed in conjunction with three films, is to help teachers
become aware of what sex-role stereotyping is. Contents include film transcripts, suggested

~classroom activities and discussion questions which explore the concept, plus factual mforma-
_ toon about sex differences.

T
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Golden Glom, Hunter Lisa; and Morine, Gepta. The Process @f Change: A Handbook for Teachers
on the Concept of Changing Sex Role Stereotypes. Oakland: Oakland Unified School District;
- and San Francisco: The Far West Laboratory for Educational"Research and Development,

1974. -
1853 Folsom Street

) Sanp& cisceo, California 94103 -

‘ Cost Unknown . . o -/

This handbook, &veloped in conjunction wnth two films, gives teachers examples of the
change process as ele ry and high school students examine myths and realities of sex
rolesstereotyping in the ir own lives. Contents include background information and a descrip-
tion of possible teaching activities for each step of the change process, film transcripts, discus-
sion questions, and a list of resources. . .

T,P,HS,PS, A CE U, SD

Greem)vood, Bonnie B. and Dowell, Judy H. The Masculine Focus in Home Economics. Washington,
D.C.: Home Economics Education Association, 1975.

1201 Sixteenth Street, N.W,- .
" Washington, D.C. 20036 .
31 pp.
$2.50 ¢
Stock No.—261-08422 -
This booklet suggests strategies for recruiting and teaching young men in home economics
classes. The masculine image and existing b?rriers such as.teacher attitudes are analyzed.

T, SD

Harouff, Mirge. Sex Bias and Sex Discrimination in Vocational Education. Lincoln, Nebraska: State
Department of Education, Division of Education, 1976.

State Department of Education
233 South 10th Street ' =*
Lincoin, Nebraska 68508

No Cost
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Y . This leaming activity package is designed to train hdme economics teachers in sex fair-
ko ness. it can be used to identify ways in which schools .reinforoe sexual stereotypes and dis-
criminate against students on the basis of sex. :

T,A SD

Harway, Michelle et'al. Sex-Discrimination in Guidance and Counseling. Los Angeles, California:
Higher Educatién Research Institute, Inc., February 1976, (ED 132 499).

" This report discusses the following issues pertaining to vocational guidance and counsel- |
ing: effects of the educational syStem and society on students, counselor training and the
counseling profession, effects of role and sex on counseling ahd counselor attitudes, counselor
instruments and materials, and counseling theories and outcomes in terms of sex discfimina-
tion. The unequal educational and occupational achievement of women and men have serious
implications for counselors who are helping students ﬁ:lop a self-concept cgngrumt with their
full potential. - . ” - &

‘c,sD ' X
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Havelock, Ronald G. The Change Agent’s Guide to Innovation in Education. Englewood Cliffs,
New Jersey: Educational Technology Publications, Inc., 1973.

[

Educational Technology Publications, Inc.
Englewood Cliffs, New Jersey 07632
279 pp. ' 4

The book presents six goals that a change agent must understand and set. This book is _
a guide to the process of innovation written for educators.

-

T,A CE,U,SD

-

Havelock, Ronald G.*A Workbook of Checklists to Accompany. the Chbnga Agént’s Guide to
Innovative Education. Ann Arbor, Michigan: Center for Research on Utilization of Scientific
Knowledge, 1973.

Center for Research on Utilization of Scientific Knowledge
Institute for Social Research M
Ann Arbor, Michigan »

This book includes nine checklists to be used as reminders of the contents of the guide.
These checklists also alert the manager to aspects of change that may be overlooked and may
serve as a monitoring device. ‘

T,AC, E U,SD




© Havelock, abcia:d,G. and Mary C. Training for Change Agents: A Guide to the Design of Training

Programs in Education and -Other Fields. Ann Arbor, Michigan: Center for Research on Utiliza-
tion of Scientific Knowledge, 1973, 249 pp.

Center for Research on Utilization of Scientific Knowledge
Institute for Social Research _
The University of Michigan : ,
Ann.Arbor, Michigan A .
e -~ . ,

Part | 6fﬁie book presents a framework for the design of programs to train change agents
in the skills of helping and of resource utilization. Part || presents alternative models of such
training programs. :

¢

T,A C'UE,SD

Howe, Louise Kapp. Pink Collar Workers: Inside the World of Women’s Work. New York: G. P?

Putnam’s Sons, 1977.

200 Madison Avenue .
New York, New York 10016

301 pp.

$8.95 .

s

-~

The author believes it's appropriate to continue drawing attention to women in non-
traditional occupations so long as the overwhelming majority in traditional areas are not
overlooked. This book provides personalized information about working conditions in the
foHowing female-concentrated—or pink collar-occupations: beautician, sales worker, waitress,
office worker, and homemaker.

HS, PS, C n s

IGne, Roslyn D.; Millér, Jill; and Dee, Elizabeth. Problems _of Women in Apprenticeship. Arlington,

- Arlington, Virginia 22209

Virginia: Rj Associates, Inc., 1977. ,
Rj Associates, Inc.
1018 Wilson Boulevard

\

The authors report on why so few women applicants have been admitted to apprentice-
ship. Results confirmed that women’s problems in gaining access to apprenticeship begin long
before they consider this option and continue after they become journeypersons.

1

T,A,CEU,SD . - ’

Kane, Roslyn, D.; Fernandez, Laura Chen; and Godoff, Jill Miller. A ifode/ tb Retrain Wornen

Teachers and Skilled Women as Teachers in Non-traditional Vocational Programs. Arlington,
Virginia: Rj Associates, Inc., 1977.

Rj Associates, Inc.

1018 Wilson Boulevard
Arlington, Virginia 22209 : ¢

®
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¥
! _This handbook discusses the major problems that a retraining model must address. The
retraining modeél is discussed in conceptual terms. The various components essential to the de- °
sign and implementation of the model by universities and state departments of vocational edu-
cation are presented as a challenge to a state to address tge pr’?oblems of women teachers and
~ young women seeking to pursue male-intensive vocational occupations.

-

_ T.PS,A,C,E,U,SD i
- {Kane, Roslyn D.; Frazee, Pamela; and Dee, Elizabeth. A Study of the Factors Influencing the
' Participation of Women in Non-traditional Occupations in Postsecondary Area Vocational

' Training Schools. Volume |—Narrative Report; Volume 1l—Back Up Tables. Arlington,
Virginia: Rj Associates, Inc., November 1976.

_ R} Associates, Inc. : -
1918 Wilson Boulevard - P
rlington, Virginia 22209

This is a study of non-professional women,and career decisions. The.data look at stereo-
types of some occupations and their effects. Problems and difficulties of women in non-traditional
areas are discussed and there is a presentation of potentially successful techniques and strategies.

»

T.PS,A,CE,U,SD | ' _ .
Lemer,f‘ 'Gerda (Editor). Black Wo’men in White America: A Documentary History. New York:

Vintage Books, A Division of Random House, 1973. '

Random House, Inc.

201 East 50th Street

New York, New York 10002 .

630 pp. v '

$3.95 !
This dolle{:tion of original writings covers topics including slavery, the struggle for edu--

cation, sexual exploitation, making a living, prejudice, pride and black womanhood. This
documentary history of and gften by black women describes racial and sexual oppression as

. well as how these women sunyived. '

T,P,HS,PS,A,C,E USD

d Champagne, Joseph E. Equal Vocational Education. Houston,

Lerner, Jane; Bérgstrom, Fredell; a .
Center for Human Resources, 1976.

Texas: University of Houston

—y

Institute of Labor and Industfial Relations
University of Houston
College of Business Administfation

4800 C3thoun

Houston, Texas 77004 - .

96 Pp- ) . ’

’ 210 22!
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Thls final report describes the strategies and outcomes of a model program for increas-
mgand aintaining enroliment of females in Texas non-traditional vacational education pro-
grams. How the project was set up and operated is described as-well as procedures for aware-

g | nesactlvmes active recruitment, and support counseling. ' -
< ' ‘ .

! A' c' SD . :

W

Lloyd, Cynthia B. (Edltor) Sex Dlscnmmatlon and the Division of Labor. New York: Columbia
University Press 1975

) L
562 West 113th Street ‘ | "/\\

_ New York, New York 10025 o
431 pp. _ . : -
:$20.00 fhard eover )

$6.00 soft cover ¥ :

©  This colléction of sixteen essays by economists looks at the rolé of women both in and
out of the labor market. Differences between the sexes in productivity, participation and com-
pensation are discussed as well as discrimination and occupatconal segregation. Only a basic
" knowledge of econorics is needed to appreciate this economic approach to the lssue of
feminism. - S

T, P,A C,E, U, sD

Loring, Rosalmd and Wells, Theodora. Breakthmugh Women Into Management New York, New
York: Van Nostrand Reinhold Company, 1972 \
b

450 West 33rd Street s
New York, New York 10001

213 pp. ‘

$8.95

This book is a guide for management leaders to understand the merits of integrating
women into management. Factors of this process which are addressed include recruiting,
employing, training and advancement. At the same time there is guidance for career women
to help them understand and successfully cope with barriers to advancement.

T.P.PS,A,C.E U, SD
' »
Matthews, Martha and McCune Shirley. Complying With Title IX: Implementing Institutional

Self-Evaluation. Washington, D.C.: U.S. Office of Education, National Foundation for the
Improvement of Educatlon, Resource Center on Sex Roles in ‘Education, 1976.

/ 1201 16th Street, N.W.
Washington, D.C. 20036
Cost: $1.00 ' !
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" .." The focus of this handbogk-is the provisions of Title 1X which most dire&tly affect lotal

education agenciés. Criteria, imfilementing procedures and information related to the institu-

~“  tional self-evaluation in the following areas are included:
T B access to courses 3. treatment of students -
.. a. general . 4. student marital and parental status
. , b. physical education 5. athletics. )
- . V-7 ¢ vocational education 6. financial assistance -
’ 2. counseling 7. employment : \ -
T.A.C,
3 v

McCune, Shirley and Matthews, Martha. Identifyihg' Discrimination: A Review of Federal Anti-
discrimination Laws and Selected Case Examples. Washington, D.C.: Resource Center on
Sex Roles in Education, National Fqundation for the Improvement of Education, nd.

Supertintendent of Documents
U.S. Government Printing Office |
Washington, D.C. 20402 . : . 9
\}6 PP - . i .
$0.45 . . . o .

Stock No.—017-080-01671-1 : -

This document gives a summary ofprovisions in antidisérimination laws. Of special aid
1o inservice efforts are exercises based on real cases from public schools and colleges.

A,SD | T . .

McCune, Shirley; Matthews, Martha; Boesdorfer, Kent; Kaser, Joyce; and Cusick, Judy. /mplement-
ing Title 1X:-A Sample Workshop. Washington, D.C.: Resource Center on Sex Roles in Coe
Education, National Foundation for the Improvement of Education, nd. -
Superintendent of Documents ,

U.S. Government Pginting Office
~ Washington, D.C. 20402 )
: 218 pp. ) L #
‘. -$3.75 : ‘
Stock No.—017-080-01709-1

Designed for use in educatof inservice, this document offers a detailed plan with a script
and sample materials for a one-day workshop. The appendix lists films on sex rofe stereotyping
and pasitive images of women. .

A,k SD v
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'Medsger, Bett% Women at Work. New York: Sheed and Ward, 1975. ‘
Sheed andiWaxd, Ine.
475 hft venue
New York,. New York 10017
PB $7.95° | » 2
- Thls is 2 photographuc documentary showing women in a wide variety of'bccupatlons
both traditional and nontraditional for women. The author has included p; 3nal ml{nments
~ from the wa‘i‘.kers wherever possible. -

ik a®

\TPHSPSAQEU’SD

» Mlchngan State University. Women, Jobs Process Mlchsgan Mnchlgan State University, Counsehng
Center, July 1976, No. 44.

A3

Counseling Center

Michigan State Unijversity

207 Student Services : . -
Lansing, Michigan .
12 pp. ‘("

- This instrument’ assists women in the paid labor force or those planning to enter it with
examining their motivation for working. The questionnaire also presents questions which will
assist women in assessing their performance.

PS,C

anesota ate Advisory Council for Vocational Education. A Reexamination of the Elimination ,
; of Bias in nnesota s Area Vocational-Technijcal Institutes. St. Paul: anesota State Ad-
visory ¢ ngil for Vocatlonal Education, August 1975. 4 _
Mr. Dean Dannewitz - ~ -
2850 Metro Drive :
Minneapolis, Minnesota 55420
40 pp. NI ‘
‘A major compdnent of this study was an examination of sex stereotyping in area voca-:
tional technical institutes. The study also reports the results of telephone requests made by
females for information on traditionally male-oriented programs.

TACSD

Mintz, Florence S. Development of a Model for the Recru:tment of Mature Women in Traditionally
Male-Oriented Occupational Education Programs. A dissertation submitted to the faculty of

. the Graduate School of Education of Rutgers, The State University of New Jersey, May 1976.
’ Department of Vocational Education . .
New Brunswick, New Jersey 08903 :
216 pp.
/ 213 -
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‘This dissertation describes the model used successfully to recruit 14 women into the
Mechanical Technology Program at Union County Technical Institute. The author discusses
the problem, rationale, conclusions and recommendations of the model.

&

T,A.C,E,SD

o

Moberg, Verne. (;‘ar}scioumess Razors. Washington, D.C.: National Education Association, nd.

-
”

~ The Feminist Press - o
Box 334 < «

Old Westbury, New York 11568
$0.25 or 5 for $1.00 '

I 4
-

" Twelve incisive reality tests fot the role sex-stereotyping plays in our own lives and the
lives of those around us. Includes games, SL*gestions and other eye-openers related to sex
stereotyping. . .

-T,P,C

-

National Advisor\; Council on Women'’s Educational Programs. The Education Ame;rdments of
1976: Impact on Women and Girls Concerning Vocatibnal Education. Washington, D.C.:
National Advisory Council on Women'’s Educational Programs, nd. .-

1832 M Street, N.W.
Washington, D.C. 20036

2 pp.

This synopsis deals with the impact of the Education Amendments of 1976 on women
and girls concerning vocational education. Analysis of the impact on both national programs
and at the state level is featured. ‘

\ fp HS, PS, A, C, SD

National Education Association. Education for Survival. Final Rebort on Sex Role Stereotypes
Project USOE-0-72-2507. Washington, D.C.: National Education Association, Teacher Rights,
July 1973. '

National Education Association
" Teacher Rights
& 1201 16th Street, N.W.
‘Washington, D.C. 20036
96 pp.

, -

_ The emphasis of this study is on the manifestation of sex stereotyping in the schools.
Information for identification and use of resources is provided and activities to _changé present
levels of teacher awareness are included. —

TACSD ,
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Nat éngEOrganlzatmn for Women. Materials for Sex Equallty Education for Use by Teachers,
Parents, and Young People. Champaign, Illlnms National Organization for Women, 1974, ED
099 894 ‘44 Pp. )
Matengls include questionnaires, lesson plans and criteria analyzing existing materials
for sex btﬁ, terials about.women, additional resources on the media and women, as well
as three annotated bibliographies, are included.

TP .

_New Hampshire State Department of Education. Awareness Secs:ons for Career Opportunities . .
Integrating Male-and Female Roles. Concord, New Hampshire: New Hampshire Department
.of Educatlon Personnel and Guidance Association, June 1977. :

’

: lesqon. of Instruction

64 N. Main Street . : .-
Concodrd, New Hampshire 03301 o \\
22 pp. . . . '

“This is a report on a project attempting to raise the awareness of the faculties of four
New Hampshire school districts on the issues-of sex bias and sex stereotypmg The moﬂograph
describes the four methods used. -
. ' »
T, A SD : 7 :

»

~ »

Pfelffer J. W|I||am and Jones, John E. A Handbook- of Structured Experiences for Human Relat:o/ns

* Training, Volume 1, 11, 111, IV, V Vi. LaJoIIa California: Umversuty Associates Publlshers
and Consultants 1977. . ,
University Assoclates, Inc.
7596 Eads Avenue
LaJolla, California 92037 , ,

. Looseleaf--$25.00 ' : o
Paperback—$12.00
Hard Cover—$13.00 : , ~ _ ,
~ . ! v’

These six volumes contain materials for worksFop activities including structured experi-

ences, instruments, lecturettes, theory and practice papers, book reviews and resources. The
publications are updated periodically to incorporate new materials and even solicit some.

T.C, E, U, SD

Phelps, Ann T.; Farmer, ,Helen S.; and Backer, Thomas E. New Career Options for Women: A
Selected Annotated Blbllography New York: Human Sciences Press, 1977.
Human Sciences Press. ) - ’
72 Fifth Avenue: ‘
. New York New York 10011
144 pp?.
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T, HS,PS, A,C,SD .

S Thlsrbook focuses on providing information on opportunities for women in apprentice-
ship programs; the crafts, and nontraditional professions. This volume describes in Brief
- summairy form, selected research studies and related documents. :

-

‘l.?oject &h Equal Education Rights (PEER). Stalled at the Start: Gohmmnt Action on Sex Bias

' 1029 Vermont Avenue, N.W.

in the Schools. Washington, D.C.: NOW Legal Defense and Education Fund.

 Suite 800 1 i .
* Washington, D.c%s

2023327337 . - I A

79pp. o LA '
$1.00 : : | .

-~

This report contains results of PEER’s study of the first four years of Title IX"cdmgiiance -

and federal enforcement. It is based-on HEW documents and interviews with both govern-
“ment officals and individuals who filed Title IX complaints. Lo ot

Project on Equal Education Rights (PEER). Summary of the Regulation for Title /X Education

" enforcement process.

T,A,C,SD .

Amgndments of 1972. Washington, D.C.: NOW Legal Defense and Education Fund, nd.
' SRR

1029 Vermont AvemE N.W. o
Suite 800 : . ' e - S
Washington, D.C. 20005 - = - . ) i

4 pp. - : L
$6.00/100—single copies and small orders free g

i

This summary was adapted by PEER from the summary prepared by t e Resource
Center on Sex Roles in Education of the National Foundation for Improvemen of Education.
Subject areas include general provisions, admissions, treatment of students, employment and

I8 .

“~

Racism and Sexism Resource Center for Educators. Fact Sheets on Institutional Sexism. New

York, New York: Council otherracial Books for Children, 1976.

Council on Interracial Book® tor Children

1841 Broadway * . o o
New- York, New York 10023 : L e s
13 pp. ' ‘ ‘ _ ’ o
$1.00 o Voo

This is a collection of national statistics on salaries, percent pf women inn'oét‘.up“ations

- and where women are employed. The effects of racism are aiso pr’es_en'ted.' s

T,HS, PS, A, C, E, U, SD S
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- Baff‘ely;{Noi'rrié (comp.). Title IX: How It Affects Elementary and Secondary-Education. Denver,

- Colorado: Education ‘Commission of the States, Februa/ry 1976, Report No. 80.
Equal Rights for Women in Education Project | .
Education Comniission of the States - o

1860 Lincoln Street

enver, Colorado 80203

$200 - L . | s

. This-guide is designed for state departments to use as they assist school districts with the
" implementation of Title 1X. Suggested procedures are provided and suggestions are made
~_ which go beyond the regulations into a more remedial action. - ' ' '

T,A/C.E,U,SD

Research and Information Center. Eliminating Sex Discrimination In Schools: A Source Book.
Raleigh, North Carolina: North Carolina State Departm_ent of Public-Instruction, 1975.

*
. .

‘Research and Information Center

* - State Department of Public Instruction
»  Raleigh, North Carolina .
150 pp. . Lo ‘

’ . B . ‘ . R )
~ This publication provides specific, practical suggestion&and resources which teachers,

Lrs

&

guidance counselo's, coaches, school administrators, school board members, teacher educators’

as well as pare}ts and students can consider ng use in correcting the situation.
T.P, Hi:S A,\C, o, | -' : .

Resource Center on Sex Roles in Education. Overcoming Sex Discrimination and A’ttaininy Sex
Equity in Voeational Education: Recognizing and Combatting Sex Bias and Planning for

Action. Washington, D.C.:' National Foundation for the Improvement of Education, October, -

1977.

Session outlines and participant materials comprise one component of a training model
designed to assist vocational education personnel,and interested citizens in implementing
Title 1X and attaining sex equity. Contents cover influences on educational/vocational choice,
sex bias in policies, programs, and practices, and action planning to overceme sex bias and

discrimination. (Final version of these field test materials will be completed April, 1978.)
' - N

. T,A,C,E U, SD -
. | /
Resource Center on Sex Roles in Education. Overcoming Sex Discrimination and Attaining Sex
Equity in Vocational Education: The Social/Educational and Legal Contexts. Washington,
/ D.C.: National Foundation for the Improvement of Education, Octqber,—4'97_7_. ' Y.
b Séssion outlines and participant materials c&mprise one component of a training model
designed to ass_iivocational education personnel and interested citizens in in_iplementing

L] ‘b- ‘ 217 . | | ’
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- Title IX and attaining sex equity. Contents cover womén and men in training and the paid v

.. work force, sex segregation, implications of 1976 Education Amendments for local programs, ...
., and assessing sex equity in vocational education. (Final version of these field test materials -

~‘will be completed April; 1978.) - -~ e ' : :

*J B Tl A’ C»I_.EI UI SD

Resourcé_Center on Sex Roles in Education. Today’s Changing Roles: An Approach to 'Non-Sexi;st o
-Teaching. Washjngton, D.C.: National Foundation-for the Improvement of Education, 1974.
. ) / . . ot \ .- )

51201 16th Street, NW. .+
s =Washington,D.C. 20036
,"V},;(N o )

N

The materials are designed to assist teachers in raising students’ ,awai'_enés'of sex stereo-
“types. Theyprovide a beginning point for adaptation of and supplementation of other mate-
rials. Included are three sets of lessons each for elementary, intermediate and secondary

levels. ' . ) : ] *

a
"

T,HS,PS,C,SD B

-

" Rice, Eric and Etheridge, Rose. The Testing of Selected Strategies to Eliminate-Sex Bias in Voca-'
tional Education Programs: Executive Summary. ChapelHill, North Carolina: System
Sciences, Inc., 1977. \ : ’ ik

System Sciences, Inc.
'P.0. Box 2345 ' ' . .
‘Chapel Hill, North Carolina 27514 oy
35 pp. .

No Cost

‘-
1

-~

~

This summary of a USOE project contains a description of the research procedure and
major findings of the study and a brief description of four products developed. Components - .
. of the research were (1) surveys of program types and strategies, (2) survey of administrator
“assessment of need, and (3) assessment of student instructional materials. - s

T,A,C,SD E o S .

(S
~

_~§adkér, Myra. A Student Guidé to Title /1X. Washington, D.C.: Resource Center on Sex Rbles in
Education, National Faundation for the Improvement of Eduication, nd. :

US Govemnment Printing Office ,
Washington, D.C. .~

Stock No.—017-080-01710-5
$2.00
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This bookiet is to inform students of their rights and responsibilities under Title 1X; ’
it may be used by education agencies and institutions as one means of policy notification
related to Title IX compliance.

T, P, HS, PS, A'C, SD
S.d &mu.&turdty: Child. New York: Bantam Pathfinder Editions, 1973.

Bantam Books, i"nc i
. 008 Fifth Avenus -
Netp York, New.York 10017
184 pp.
$1.26

interviews and photographs focusing on 36 women and their jobs and careers.
Occupations formerly out of reasch for women are discussed.

TPHSPSC

.Y
Smith Ammdt J. Ney Pioneers: A Project to Eliminate Sex Biss In Occupational Education—
Refiections snd Recommendations. Raleigh, North Carolina: North Carolina Department of

Public Instrucgion, 1977.

North Carglina Dopartment of Public Instruction
Raleigh, North Cagolina . ’
This ropm describes the training and planning in North Carolina in an effortto
*  increase options for boys and girls. The author includas the workshop activities and also
participants’ comments. A short planning guide is provided with recommendations.

*

T,A,C, E U,SD

Smith, WaM S.; Stroup, Kala M.; and Coffman, Barbara M. Career Exploration Project for High
School Somor Women. Fmal Report. Lawrence, Kansas: Emllv Taylor Women's Resource and
Career Center, July 1975.

University of Kansas
220-Strong Mall : -
Lawrence, Kansas 66045
110 pp.

$3.50

This report describes a project designed to encourage outstanding senior women to
pursue science-related careers. The report includes workshop materials and activities for both
students and perents and a home course of studies.

T,A,C E U,SD

Somers, Patricis. Women in the Trades and Crafts: A Status Report. Columbus, Ohio: Ohio
Manpower Services Council, March 1, 1975-March 31, 1976.

-
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The Women’s Resource and Policy Development Center
Academy for Contemporary Problems \
1501 Neil Avenue .
Columbus, Ohio 43201
- Blpp.
$3.50

This is a report on Women in Skilled Trades (WIST) a CETA project in Ohio dos;gnod
to ressarch, recruit, train and place women in machine trades, carpentry, welding, auto
) mochm‘am! air conditioning/refrigeration mechanics.

T,A,C,E,SD .

Stebbins, Linda B.; Ames, Nancy L.; and Rhodes, |1ana. Sex Fairness in Career Guidance: A
. Leamning Kit. Cambridge, Massachusetts: Abt Publications, 1975. ,

The kit includes materials which assist with the elimination of sex-role stereotyping
and sex bias in the process of career choice. It is designed to be used by counselors and
counselor educators, but presents materials useful to secondary school or college students,
teachers and private clinicians. Materials are organized to give users an orientation to sex
fairness and include recommendations for helping counselors identify sex bias in the
counseling process and in interest inventories. An extansive resource guide is also included.

T,C,SD y '
Steele, Marilyn. Women in Vocational Education: Project Baseline. Supplementary Report.
Flagstaff, Arizona: Northern Arizona University, Project Baseline, 1974.

Project Baseline - S
Northern Arizona University

Flagstaff, Arizona

146 pp.

The purpose of the study was to review the current status of women in vocational edu-
cation to determine if there was a cause-effect relationship between school practices and
limited job options for women in the world of work.

T.A,C,E U,SD . @
Steigar, JoAnn M. Vocational PDporation for Women: A Critical Ana?ysis. McLean, Virginia:
« Steiger, Fink, Kosecoff, Inc., December 1974.
Steiger, Fink, Kosecoff, Inc.

9060 Santa Monica Blvd., Suite 108
Los Angeles, California 90069

or «'

State Board of Education
Ittinois Office of Education

i = »l 23‘ -




100 North First Street
Springfield, llinois 62777

The author presents statistics on women in the work force and then develops job prepara-
¥ tion strategies. Counterproductive influences on women'’s career aspirations are discussed.
Rocon‘immdatiorj for improving the present situation are discussed.

T.A,C,SD

) 4Stolgd' JoAnn M. and Cooper, Sara. The Vocational Preparation of Women. Washmgton D.C.:
- Department of HEW, 1975,

The current status of the vocational prepar%m of women is analyzed in this report.
inasdequacies in this preparation include the lack of job opportunities, concentration of women
in no or low paying jolgg and bias in guodance testing. The recommendations for correcting
this inequality are presented to HEW. - *

T,A,C, SD

*  Steiger, JoAnn and Fink, Arlene. Expanding Career Horizons. Springfield, Itlinois: Illinois Office
: of Education, 1977.

State Board of Education
lllinois Office of Education
100 North First Street’
Springfield, |llinois 62777

T curriculum materials are designed to provide a wide variety of strategies to help
student$ understand sex bias. This package assists school personnel attempting to change
sexist practices. Positive steps are suggested and information for staff and students is includ-
ed. Students actively participate in drawing, discussing and playing a board game.

T, HS, P§, A, C, SD

Stevenson, Gloria B. Your Future As A Working Woman. New York: Richards Rosen Press, Inc.,
1975. %,
* ]
29 East 21st Street ‘
New York, New York 10010
176 pp. R
$4.80

This book is written for both girls who plan to join the paid work force and those who
don’t. The author believes both groups are misinformed and need more self-knowledge and
occupational information. Preparing for working, finding a job, seeking advancement and com-
bining work with family responsibilities are some of the topics discussed in this book.

]
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. Tepperman, Jean. Not Servants, Not Machines. Boston: Beacon Press, 1976.
?ff 3 . A !
Boston Beacon Press
25 Beacon Street .
Boston, Massachusetts 02108
188 pp.
$2.95 {

»e

This book was an outgrowth of th& office workers movement. Most of the book consists
of interviews with office workers and organizers in various parts of the country. The author
presents both actions which have improved working conditions and those which could not
overcome the system. The book will be useful as an inspiration to those involved with similar
problems.

T,HS,PS,C,E, U, SD h

| U.S. Department of Commerce. A Statistical Portrait of Women in the U.S. Special Studies Series
P-23, No. 58 Current Population Reports. Washington, D.C:: U.S. Department of Commerce,
Bureau of the Census, April 1976. . . A

.

Superintendent of Documents
U.S. Government Printing Office
Washington, D.C. 20402
89 pp.

$2.10 *

4-

‘A compilation of data bearing on the changing social and economic status of women in -
the United States. Data ingludes populatior‘growth and composition, longevity, residence,
marital and family status. Information on poverty, crime, work experience and minority
women is included.

T.P,HS,PS, A C E SD

R .
U.S. Department of Health, Education, and Welfare. Women in Non-Traditional Occupations: A
Bibliography. Washington, D.C.: Office of Education, Bureau of Occupational and Adult
Education, 1976.

Offiee of Education
Bureau of Occupational and Adult Education
Washington, D.C. 20202

* .

Annotated bibliography designed to provide a resource for those recruiting women in
non-traditional occupations. This document includes Several occupations for which training
does not exist in vocational education. Resources for additional information and sources fos
materials are included.

T, GgSD
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U.S..Department of Labor. Counseling Black Teenage Girls. (Reprinted from the Occupational
" Qutlook Quarterly, Vol. 19, No. 2, Summer 1974.) Washington, D.C.: U.S. Department
of Labor, Bureau of Labor Statistics, 10 pp.

e
This pamphist focuses on the human aspects of one person’s failed aspirations, defines
problems faced by young black women and outlines techniques for bwwmselmg
T,A, C, SD '

,‘32 *»

U.S. Department of Labor. The Earnings Gap Between Women and Men. Washliffjiton, D.C.: U.S.
Department of Labor, Employment Standards Administration, Women’s Bureau, 1976.

The article presents the facts which demonstrate thatgn earing gap exists, then follows
with causes. Occupational status and work experience often widen the gap but educational
sttainment seems less related to advancement for women than men. Educators, employers
and unions are encouraged to cooperate in working toward closing the earning gap.

T,A,C,E, USD L Y
U.S. Department of Labor. Looking A¥ad to a Career—A Slide Series. Washington, D.C.: U.S.
Department of Labor, Bureau of Labor Statistics, 1975, 61 pp.

The booklet provides information about occupations and manpower trends to use in
career guidance. The data is based on research done for the 1974-75 edition of the
Occupational Outlook Handbook. The information is presented graphically.

T,P, A HS, PS, C,SD

U.S. Department of,Labor. 1975 Handbook on Women Workers, Bulletm 297 Washington, D.C.:
Women's Bur, 1975, 435 pp.

The handbook™s a collection of statistics about women in the labor force; laws governing
women’s.employment\and status are discussed. Also presented are the mnstitutions and
mechanisms to advance the status of women.

T,P,HS,PS,A,C,E SD

U.S. Department of Labor. U.S. Workifig Women: A Chartbook. Bulletin 1880. Washington, D.C.:
> U.S. Department of Labor, Bureau of Labor Statistics, 1975. ,@‘

Superintendent of Documents

U.S. Government Printing Office #

Washington, D.C. 20402 .

Stock No. — 029-001-01780-4

Catalogue No. — 4,.23:1880

66 pp. .

$1.75 * *
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presents a wide array of data on the characteristics of Americ‘
working women d@nd their changihg status over the past quarter of a century. Information
grk force participation, marital and family status and education.
T,P, HS, PS, A, C, E, SD e

LY

U.S. Department of Labor. Women and Work. Washington, D.C.: Employment and Training .

. Employ and Training Administration -
11.S. Depa t of Labor ~
Washingtgn, D.C. 20213 *
71 pp.

Thjs document reviews whatghas been learned about women and work mainly but not
ively from research and development. The earning gap is analyzed foliowed by

ons for improving the labor ngarket status of women.

1 * )

T,A C,E,U,SD )

u.s. Departrnd\at of Labor. Women of Puerto Rican Origin in the Continental United States.
Washington, D.C.: U.S. Department of Labor, Employment Standards Administration, .
Women’s Bureau (Rev. 1977), 4 pp. ,

.
L]

The arti‘qle presents data on population, marital status,“labor force partiqipation,
. o_ccupgtions and income. .
N 3 - ‘ . w " » . \

A,C,SD
'U.S. Department of Labor. Jobs for Which Junior College, Teghnical Institute or Other Specialized
Training Is UsuaIIK\Cequired. Washington, D.C.: U.S. Department of Labor, Bureau of Labor
- Statistics, 1974. :

U.S. Department of Labor
Bureau of Labor Statistics
Washington, D.C; 20212 .

10 pp. :

E3d

¥

i .

This is a list of occupations selected from the Occupational Outiook Handbook for which
junior college or specialized training is useful. Qualifications and training are discussed and
opportunities and trends to 1985. )

LN

’

T,#S PS C

U.S. Department of Labor. Women Workérs Today. Washington, D.C.: Us. Department of Labor,
Employment Standards Administratian, Women'’s Bureau, 1976, 10 pp.




Sy ' ) A I,
' ‘Tho.articl_e focuses on b:)th personal and emplbyment characteristics of women workers.
“jnformation related to new job opportunities in expanding occupations, advances in the edu-
cational attainment of women in particular fields, greater longevity of women, and the trend
toward smaller families is presented. <

A, C,SD . ~ '

u.s Deparg_neht.of Labor. A Working Woman's Guide to Her Job Rights, Leaflet 55. Washington,
~D.Cg Women's Bureau, 1975. '

U.S. Government Printing Office

Washington, D.C.
34 pp. :
$0.65
The guide presents reasons for women ta know their job rights and follows with infor-
mation about: '
* 1.  Getting the job
2. Onthejob .'
3. When you retire
4. MBources of assistance
' L0
Tl Pl cl El Ul sD ?
Universitx:f the State of New York. Reviewing Curriculum for Sexism. Albany, New York:
University of the State of New York, The State Education Department, Division of
Curriculum Development, 1975. :
This publication was designed to assist schools in working toward ending sex stereo-
tyRing in elementary and secondary schools. A model is provided for use in identifying
and eliminating sex stereotypu'ng in education materials. *
T,A, C sD ‘ ‘ .
Verhayden-Hilliard, Mary Ellen. Cracking the Glass Slipper? PEER’s Guide to Ending Sex Bigs in
* Your Schools. Washington, D.C.: NOW Legal Defense and Education Fund, 1977.
PEER
1029 Vermont Avenue, N.W.
Suite 800 .
Washington, D.C. 20005 f
202-332-7337 ‘
79 pp.
$3.00

The guide is 8 package of 12 separate booklets (including one on Vocational Education)
designed 10 assist with/an honest assessment of what is going on in our schools and what
] ‘ » 225
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should be happening. The law is explained, questions are raised and suggestions are given for
working toward constructive change. . . '

T,P, HS, PS, A, C,E,U,SD’

-~

Verhayden-Hilliard, Mary Ellen. A Handbook for Workshops on Sex Equality in Education. '
Washington, D.C.: American Personnel and Guidance Association, nd. :

American Personnel and Guidance Association or Verhayden and Associates

1607 New Hampshire Avenue; N.W. 3747 Huntington Street, N.W.
Washington, D.C. 20009 . Washington, D.C. 20015
80 pp. '

, .
This handbook presents a model workshop for those with limited resources, an outline .

for those who can enlist additional help plus background information and resources for

those concerned with sex equality in education.

T,C,SD

Vetter, Louise; Lowry, Cheryl Meredith; and Burkhardt, Carolyn. Sugar and Spige Is Not the

" Answer: A Parent Handbook on the Career Implications of Sex Stereotyping. Columbus, Ohio:
The Center for Vocational Education, 1977. - )

The National Center for Research in Vocational Education
The Ohio State University

1960 Kenny Road

Columbus, Ohio 43210 : -
54 pp. A
$4.50 :

The publication presents a brief discussion of women's work and the historical
backgreund. The authors suggest that schools and the media often sustain the stereotype.
Suggestions are included for parents who want to know more and take action.

T,HS,PS,A,C,SD

Women on Words and Images. Guidelines for Sex Fair-Vocational Education Materials.
Princeton, New Jersey: Women on Words and Images, 1978.

Bureau of Occupational and Adult Education
400 Maryland Avenue, S.W.
Washington, D.C. 20202

Guidelines designed to insure that (1) new materials will be sex fair, (2) existing
materials might be evaluated for their potential sex bias, and (3) the harmful effects of
currently utilized biased materials may be reduced through creative use.

T,A C,SD



’-"it‘ , T . -
Women's Buresu, U.S. Department of Labor, Steps to Opening the Skilled Trades to Women.

N -

Washington, D.C.: Women’s Bureau, Employment Standards Administration (COL),
- June 1974, 8 pp.

- Avery concise presentation of recommendations to employers, unions an;i the
women themselves. Existing support programs are described briefly.

. .
T, HS,PS,A,CEMSD .+ .

WOminfs Bureau, U.S. rtment of Labor, Why Not Be An Apprentice? Washington, D.C.:
U.S. Government Prifiting Office, 1974. L
L J;( .

Watshington, D.C. 20402
$0.25 b

& B This flyer an ic questions about apprenticeships such as length of training,
? - salary and job oppo ities. Pictures of women in seven different training programs and
” their comments abodt the work are included. v{” -
. _

g . i
", P, HS, PS, C,E, U, SD

WOmm’aﬁdumtional Equity Communications Network. National Communication Service.
Washington, D.C.: U.S. Office of Education. - .

WEECN Central Office '

Far West Laboratory for Educational Research and Development
1855 Folsom Street .

San Francisco, Catifornia 94103

Phone: 415-565-3032; 415-565-3000

b

This resoukce is a mail and telephone service which answers sex equity requests for
information, reflers individuals and groups to resources, and publishes bibliographies,
newsletters, and other information guides. Participation in the network by giving and re-
ceiving informdtion is on-going. .

T,P,HS,PS, A CE,U,SD

Women's Educational Equity Communications Network. Resources in Women's Educational
Equity. Volume 1. Washington, D.C.: U.S. Office of Education, 1977.

Superintendent of Documents
U.S. Government Printing Office
Washington, D.C.

298 pp.

i The publication includes information about work already completed or in progress in-
cluding curricula, textbooks, training and research, counseling activities, expansion and im-
‘provement programs for increasing women's options and activities for reentry and re-training
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_ prpgrains. This volume. is res;ricted to materials published dufing 1976.

_T,A,C,SD | E 4
Women's Right; Project. How to Erase Sex Discrimination in Vocational Education. York,
New York: American Civil Liberties Union Foundation, September 1977.
77 pp. _ - -
$2.50 :

. In general this report contains Tformation on the causes and remedies for sex discrimina-
tion in vocational gducation. Suggestions for assessing vocational education programs and an
analysis of the legislation are included. Readers are encouraged to become involved in improv-

- ing the opportunities available for women. ' N

T,PS, A, C, SD - .

YWCA. A Job At The End. Guidelines for Teen Counseling, Training and Career Development.
New York, New York: YWCA, National Board, nd. '
. ¥
Young Women's Christian Association
600 Lexington Avenue
- New York, New York 10022
100pp. - -
$2.50

This publication discusses job discrimination and how education, housing, social services,
media and others all combine to perpetuate racism and sexism. These guidelines assist in de-
signing programs to combat the above problems by providing full access to resources. Teen
groups, staff groups, YWCA committees and community groups will find them useful.

T, HS, PS, C, SD | *J

Journal Articles

Bass, Herman M. "Women Agricultural Teachers.” The Agriculture Education Magazine, June 1977,
pp. 281-286. .

This article gives findings of a survey which can be used to encourage women to enter

-~ the field of agricultural education. Attitudes of teachers, teacher educators and supervisors

representing 60 Pennsylvania institutions dispel erroneous stereotypes and indicate that
women should not be limited to teaching ornamental horticulture.

T, HS, PS, C, SD

L

N \
Bernice, David F. "LEA(P, in the Right Direction.” Worklife, Auguét 1976, pp. 8-13.

o - ‘ M



A national program of the National Urban League has helped minority workers of both
. ‘sexes become union-members. This article traces the growth of this program, how it operates,
and who benefits from it.

T.P, HS,PS,C,E, U,SD

Bjorkquist, David C. "Wornen' in Industrial Education.” School Shop,March 1973, pp. 58-62.

This article deals_With the employment status of women and the role irilustrial educa-
tors caneplay in encouraging non-traditional enroliments. The author expects a trend towards
sex equity'in vocational education. _ ]

. 4 % : ' » ’ N
T,A,SD

Bohn, Ralph C. “Will the Last Bastian Fall?’’ American Vocat/onal Journal February 1976 PP. 70-72;

A session on “The Emerging Role of Women Teachers and Students in Industrial Arts,”

-which was held at an Amerman Vocational Association convention, prompted this report. -

Issues covered include negatwe male attitudes, the requirements of Titlg IX regarding home
:.—economics and mdustnal arts and suggestlons for recruiting women into non- tradrtnona!

programs..
T.AC

Briggs, Norma. ‘“Women Apprentices: Removing the Barriers.” Education Digest, April 1975, bp; 43-
46. ) L

.Condensed from an article in Manpower (December 1974), this aocount descrlbes a
Wisconsih project designed to pave the way for women to enter non-traditional jobs. Myths
‘held by employers, unions, and counselors were |dentrf|ed and dispelled. A broader scope of

~ remedial action is proposed.

T,P, HS, S, C, E, U, SD

Brown Herman D. “Opinions of Texas Vocational Directors on Employing Women Vocational-
Agricultural Teachers " The Agricultural Educatlon Magazine, August 1974, p. 36.

A questionnaire study of 133 vocational directors in Texas suggests an interest in increas-
ing ferale faculty in vocational agriculture. This interest was shown regarding the teaching of
ornamental horticulture and cooperative part-time training.

T,A,C,SD

.

ka, Patricia Thomas. “Sex Role Stereotyping in Special Education: A Look at Secondary Work
tudy Programs.” Except:onal Children, March 1976, pp. 323-328.

'



Ly

- .. The author finds conside;a!:le evidence.of sex:-role stereotyping in the treatment of
rggarded boys and girls in specid! education and in their comparative earnings. ironically

°<

the success rate b R giflsis higher than of EMR boys because expectations are less.
Yy, Cae g et K ’
Tr AI'C.I SD o J ] :: ')‘.,'. ',.\ ”/';'

»

igh.Pattérns: Woman Air Forcézhachinis't Finds Job a Lot Like Sewin
ApOd 1974, pp. 12213, .« 3

"

e Ihspifatiqn for women to enter non-traditional occupations is proy ed by this account
.. of the first woman to complete the Ai

r Force's machinist apprenticeship program. T he article
reveals characteristics of this work environment for a woman and the job satisfactions possible.

{

. T, Pl Hsl PSI Cl El Ul"SQ B /‘.
. u( - ’ ' - "‘.

Chason, Margaret E. "How | Teach Boys and Girls.” Forecast for Home Economics, October 1976,
. p.59. :

" This article deals with units and activities for a coed course in marriage and family living.

_ Left unstated is whether or not insights into the process of sex-role socialization or changing
- sex roles are nurtured. : ’

: "Cobe, Patricia. 'Step Out of Stereotyped Teaching.” Forecast for Home Economics, October 1976,
pp. 60-61. . '

After defining sexism, the author provides readers a series of questions and open-ended
situations to check their biases. Other topics inclide the role education plays in the process

of sex-role socialization, a mbdel of competencies to help one dev®lop a non-sexist approach
to teaching, and a brief summary of Title IX. ’

T.A, -

-

“

Curry, Charles. "Vocational Agriculture Programs—Empbhasis on Female Interests.”” The Agri-
cultural Education Magazine, une 1975, pp. 270-271. :

2 -

The athor believes that agriculture instruction of women varies as much as the atti-
tudes toward accepting them as students. Assumptions about women have created some prob-

lems with their instruction. So-called differences between men and women need to be dealt
with. !

. e
T,A,C,SD .

Dewey, Cindy Rice. “Exploring Interests: A Non-Sexist.Method." Person/.wl and Guidance Journal,
" January 1974, pp. 311-315. : :

2



s ’ ] . ' ) .’ &

A method for a non-sexist counseling process is described. The process-oriented Non-
Sexist Vocational Gard Sort offers the same thoices to men and women and is gender-neutral -
in language. " he author prefers this procedure to using standardized vocational tests.

_ ¥ ‘

"'C,SD

Eliason, Nanéy_ Carbl; “W's (Pasf) Time to ‘U eotype!’’’ School Shop, Juqe 1977, pp. 13-14.

v : . .
" The author is concerned that publicity given to the vocational emergence of some women
hides the fact that equal employment opportunity won't be achieved until more women hold
better paying technical and management jobs. Reasons why it's so important for women to
advance th the labor force are given along with recommendations for improving technical train-.

ing and career couliseling for women: students.

"T,A,C,SD . . D L

Fémuhar; Norma and MohIman, Carol. ”’Life Competence: A Non-Sexist Introduction to Practical ’
Arts.”” Social Education, October 1973, pp. 516-519. .

-

: N . : :
The authors propose a practical skills course for both sexes at the seventh grade level.
The course cortsists of six units: foods, fabric shop, basic home repaifrs, money management,
personal relations, and care of living things. ' '
T . ) ) : a3 .‘o
< . . ' ] . L)

Federal _Register."’Nondiscrimihation on Basis of Sex” (Rules and Reg‘ulatfons). Washington,
D.C.: Federal Register, Vol. 40, No. 108, June 4, 1975. ’

This document contains the final regulations for Title IX of the Education Amendments
of 1972. Copies are available through the U.S. Government Printing Office in Washington,

D.C. . w
T.P,A,C,SD

\

Federal Register. "'Vocational Education, State Programs and Commissioner’s.wbiscretionary Pro-
grams’ (Rules and Regulations) Washington, D.C.: Federal Register, Vol. 42, No. 191, October

-3, 1977. , . N
This document contains the rules and regulations to implement the Vocational Education
Act of 1963 as completely revised by the Education Amendments of 1976. Generally, the
regulations are designed to assist states in improving planning in the use of all resoyrces for

vocational education and overcome sex discrimination in vocational education as well as permit
consolidation of programs. Copies are available through the U.S. Government Printing Office

_in Washington, D.C. :

T,P,A,CSD
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” IR e
 Fleck, Henrietta. “'Ideas for Explaining Sex Stereotyping.” Forecast for Home Economics.
~ November 1974, P. F19. g ' _ :

This article provides teachers with several ideas for exploring sex-role stereotyping with B
students. The author faVQLsW development’’ rather than sex-role orientation as a goal
for every student. ' BN '

» ) Y . A . . : . ‘. .
Gillespie, Patricia H. and Fink, Albert H. "“The Influence of Sexism on the Education.of Handi-
capped Children.” Reprinted by PEER, The Project on Equal-Education Rights. From Excep- .
* tional Children, Vol. 41, No. 3, November 1974. Copyright 1974 by the Council for Exceptional -
- .. Children. o - - L ' ) T

s -

PEER _ .
1029 Vermont Avenue, N.W.
Washington, D.G. 20005 ~- .
No Cost

4 ) L}

This article provides an understanding of how sex bias in school limits options for hahdif ‘

capped, particularly retarded, children. Implications for making special education and voca-
tional preparation sex fair for girls and boys are discussed.

A,C,SD

Good, Mary G. “Where Have All the Young Girls Gone?” Man/Soc;bfy/l’eclmalogy, January 23,
1974, p- 100. o . _

There are very few women industrial arts teachers or students. The author explains the
disparity between the goals of sex equity and actual practice.

T,A,C,SD .

Gorman, Pat. “Women and Agriculture—A Two-Y;ar College Student’s View,”’ The Agricultural
Education Magazine, June 1975, pp. 280-282. '

A non-traditional student argues in favor of women entering agricultural education.

Factors discussed include changes in agriculture, increase of women in non-traditional careers,
and the shortage of agriculture teachers.

HS,PS
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) A

Gmgg Ted‘ Hampton, ‘ms and Juergenson, E. M. “Some Myths About Women Agnculture
Te@alers." The Agricultural Eduwtlon Magazme June 1975, pp. 273-274. 7

Factors leading to the entry of women into agricultural education are discussed. A sur-

vey gigering the performance of women agricultural education téachers in California indi- '
‘_"r competence, acoeptance and interest in traditionally male agricultural areas.

T,HS,PS, A, C,SD

Harris, Edwin. ““In the Manner of Rosie the Riveter.’” Womanpower* November 1975, pp. 26-29.

(a special issueiof Manpower)
- . *

As women e increasingly entering non-traditional jobs, the Manpower Administration

has stepped up efforts to insure equitable treatment in the workplace. The author describes

some of these training programs involving employers, unions, and government/private agencies.

. HS,PS,C,E,U,SD
. o

Hedges, Janice Niepert and Bemis, Stephen E. “Sex Stereotyping: Its Decline in Skilled Trades."
Monthly Labor Review, May 1974 (Reprint 2965).

This article provides an economist’s report of data indicating the dramatic increase
of women in skiilled occupations during the 60s and into the 70s. Social, legal, economic, and
psychological fronts of the women’s movement all impacted on the skilled trades; institu-
tional changes can be expected to continue in government, apprentnceshlp, education/training,

and employment.

Tl Pl HS: PS: A; C, E, U, SD

Jepsen, David A. ‘’The Impact of Videotaped Occupational Field Trips on Occupatlonal Knowledge.”’
Vocational Guidance Quarterly, September 1972, pp. 54-62.

" A study was conducted with ninth graders to determine tpe rélativ,e impact of printed
materials and videotaped occupational field trips. Girls having the audiovisual expenence
generally expressed more varied occupational chonces than boys. .

T,A SD
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Kievet, Mary Bach. “Will Jill Make Department Chairman?” American Vocatlonal Joumal
November 1974 pp. 40-43.

indications are that entry into non-traditional occupations is going to increase, but voca-
tional educators sfiiear to be contributing more to the problem than the solution.’ This
premise is developed by analysis of statistics and discussion of aspects of the problem and
necessary steps vocational educators need to take: o B

T, A, C,SD ¥

Klng Elizabeth Camp. ‘‘The Status of Women Educators in Commumty Colleges " Amencan
Vocational Journal, November 19@ pp. 38-39.

This article descnbes results of a study of how women faculty members in public com-
munity collegs percsive their career opportupities. Finding advancement possibilities and
. career asplratlons at a low ebb, the author makes seven recomnfendations for remediation.
T,A,C,SD

Knotts, Don and Knotts, Rose. "‘Why So Few?"’ The Agricultural Educiftion Magazine, June 1975,
pp. 269-276.

SeVeral factors have contributed to the lack of female representation in agriculture.
The authors:list several ragommendations to facilitate increasing enroliment of women in this
career area. ' -

T,AE . ‘-

Kotzin, Miriam, ”\Women ‘Like Blacks and Or'lentals Are AII Different: A Resource umt on
- Women, " Media and Mads, Mggch 1972, pp. 18-26.

This articlg has much to offer secmndary school teachers in the way of suggested dis-
cussiop topics and projects to increase student awareness and understanding of sex equity. /
= Other respurces listeg include books, feminist 9rgan|zat|ons and audiovisuals.

T.C,sD

/
Kren, Debora. “Inspiration”s the Solution,”’ The Agricultural Education Magazine, June 1975, p.
284, ’

Despite the prominence of women in teaching, history shows predominence of male
instructors in agricultural education. The author has three suggestions for stimulating an -
interest among women in vocational agriculture ins}ruction.

wy
2
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" Kuznik, Anthony. “Woment#in Agriculture in a Two-Year College.” The Agricultural Education
_ Magazme, June 1975, pp. 275-276. ' i

} Research fmdmgs regarding women entering agnculture f:elds’in a Minnesota institution
#§how favorable placement statistics. Sex bias is implicit in the author’s advocating certain jobs

i for women and in glossing over the issue of mequ:table pay and promotion revealed by

%
T,A,C,SD
rd
' E
Leibelt, Don C. "Women in Urban Agribusiness.’”’ The Agricultural Eduwtmn Mayazme June 1975,
p. 285. -

A non-sexist agricultural education teacher describes his positive experience instructing
~ women in mixed classes. Placement of women students in occupational experience programs
- has posed problems, but not because of any lack of ability.

T,P, HS, A, C ’

‘Matthews, Mildred. ““The Life and Times of 2 Woman Administrator.”” American Vocational
Journal, September 1975, pp. 36-7, 39.

The article describes the author’s two experiences.as Acting State Director of Vocational
Education in Alaska (they would not name her tq’the permanent post) and gives suggestions
for surviving in the male world of deans and directors.

T,A,C,SD ’

“

. McMillion, Martin B. “Women and Vocational Agriculture.” The Agricdﬁlral Education Magazine,
June 1975, pp. 267--298.

The authg®believes that women's interest in agriculture careers may fade unless obstacles
are removed and sexist practices are stopped. Several recommendations are given regarding
issues like sex fair languag®, counseling, facilities, and membership in advisory groups.

T ' A

Mitchell, Brad. “Women With A Lot of Voltage.”’ Worklife, April 1977, pp. 28-30.

e

This article presents information about a CETA pre- apprentlceshnp program trammg
women electricians. The author discusses the problems of getting acoeptanee from the unions.

-,

T,PS,H,S,A,C,E,U,SD _ *
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Mitchell, James P. “’New Directions for Apprenticestfi p Policy.” Workiife/Bureau of Apprentice-
ship Training and Planning, January 1977, pp. 24, i
R W
The article presents five suggestions for improving the apprenticeship programs. The
author.also discusses the relationships between unemployment and apprenticeship. Three in-
dustrial areas expected to expand are discussed as well as those which might decrease.

T.A,C E U

Morgam, Carol. *“Thomasina McClain, Cement Mason.” Worklife, January 1977, pp. 7-10.

The article describes a day in the life of Thomasina as well as her personal comments
about her work. The author presents information about her early training and work experi-
ence and her plans for the future. .

T,HS,PS,C,SD

Patterson, Deborah. “A Facelift for Industrial Arts."” Man/Society/Technology, December 1974,
pp. 85-86. .

A slide show depicted young women in industrial arts activities as potential strategy
for recruiting more females into such clasgs.’ThE article includes a scri&,&ggesﬂons for tak-

) ing slides and directions for combining the two. This strategy may be used in a variety of.
settings. : ’ C

T.HS, PS <

Piggin, Julia. "What Role Do You Play?’’ Forecast, November 1973, p. F 32. )
[

The author presents four role plays in which the roles are reversed. These would be
useful to both junior and senior high school teachers interested in broadening students’ under-
standing of ‘‘appropriate” roles.

T,HS,PS,C
8 4

Reha, Rose K. "Take a Letter, Mr. Jones.”” American Vocational Jou ’I, December 1974, pp. 38-40.

The article discusses the effects of sex-stereotyping on job choices and career opportuni-
ties. The author presents information about the attitudes of people toward male secretaries
and suggests the unemployment ranks might decrease if unemployed men would look at the
secretarial jobs that are presently unfilled.

»
T,P, HS,PS,A,C,SD hd
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P

on?" ﬂieAgncuItura/ Edumtlon Magazine, June 1975, pp. 272-274.

The artlcle presents examples of sex stereotyping and suggests women role models mlgl"“
be part of the solution.

T.A.C.SD o e

Ryan, Dee. ““How | Teach Boys: Fabric Courses.’’ Forecast, February 1976, p. F 58.

Instryctional activities and materials must be designed within a male frame of reference
for successful coed classes. This article includes practical suggestions for introducing the sewing
machine as one would a lawn mower, power drill or any machine with which boys are
familiar. Tennis racket covers and backpacks are suggested sewing projects.

.T

3

Schenck, John P. "*Sexism in Textbooks: A Guude to Selection.’”” American Vocational Journal,
October 1976, pp. 42-44. - ™ :

The problem of sexism in textbooks within a vocational context is discussed with.em-
phasis on the idea that sexism is not self-evident. The author presents guidelines to help edu-
cators recognize sex bias in texts and instructional materials. He concludes that there is no
principle of vocatignal education that either requires or. permits such bias. »

T,A C,SD

'Simpson, Elizabeth J. ¥Vocational Education Can Lead.” American Vocational Journal,
November 1974, pp. 36-37. ~

The author presents the current picture and follows with suggestions for leadership.
Recommendations include consciousness raising activities, implementing affirmative action
and recruiting qualified women. Special need for part-time work, flexitime and child care are
also discussed.

Smith, Amanda J. "Co'mbatting the Cinderella Syndrome: How to!ducate Women."”
Communitn,.Ca/I@ Review, June 1975, pp. 6-13.

The article focuses on the advantages for women working in jobs atypical to their gender.
Special needs of mothers in the pand work force such as flexitime, part-time study and role
combinations are presented. Included in the artlcle are strategues for recruiting and handlmg
sex bias problems. R

T,A C,SD '
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&
Smith, Amanda J. “‘Stamping Out Sex Stereotypes in North Carollna ** American’ Vocatlonal '
Joumal April 1876, pp. 30-33 3
In 1974 North Carolrna implemented the New Pioneers Project which was designed to
eliminate sex stereotypnng in vocational education. Both boys’ and girls’ enroliments have

s@nlflcantly increa rograms atypical to their gender. The author discusses how the
— —o—projectkas implemegifits problems and its successes. .
T,P,A,C, E
) i
"‘ Snell, Margaret. ‘‘Trying Out Male Roles for Size.” American Vocat/ona/ Jaurnal ) g
May 1977, pp. 59-60. . '

Three schools in New Jersey recruited students for non-traditional classes. Students kept
diaries during the course describing their feelings about this new experience. Quotes from .
students include both good and bad experiences but the activity was for the most part success-

ful. . . : CoL el
P, HS, PS, C, E A S R
. . & 3 .- . . - > ) P 1_ . ‘;’ ~‘
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Stapper, Mary L. “’Don’t Exclude Women from Agncultural Teachlng "’ TheAgrrcultbraL" Lo
Educatlon Magazme Jane 1975, p 277, o o R X T
" . b gl - o e L U ) o R 5
L The author degcrlbes het oxvn experlence as an agricu Itura1 teacher - L Q‘
.. . N : R e .l\“ .. - o o -
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~Ste|ger, JoAr)ntM "Broaderﬂ%‘mO-Career Hogizons ef Young Wo n Agatnst Tradmonal
‘./;Z - '. Smgle—Sex Enrgllfbem Pagterns in Vocati nai Eduoation * /Ilme‘ls Career EducatrorfJ’oumal
# Summer-FaJI 1975,¥el. 32: No'nf, pp.7-9. . ﬁ, . 5 .
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frufant, John E.etal, Perceptlons of Former Occupatlonal- Technical Students. Research Report
7;_ ' No. 4, 1974 (ED 111 461), 56 pp.

1 The artucle states that women’s assessment of commumty college is more posmve than
" men, and the counseling was perceived as more helpful by the women than the men. However,
men thought opportunities for advancements were supenor or good more often than women

did- - ) 2
T, AC, so *

? -,

Vedlayden Hilliard, Mary Ellen. ‘’Cinderella Doesn't Lwe Here Anymore " Womanpower (a special
issue of Manpower), November 1975, pp. 34-37.

The article presents information about young women in vocational education and the
low or no paying jobs for which they are being prepared. The author discusses the societal and
parental pressure not to be “unfeminine’’ and the waste of resources resulting from this
Iack of unbiased career preparation.

T,P,HS,PS A, C,SD

Walters, -Elissa. “Womeh — The Untapped R&source " The Agricultural Education Magazine,
June 1975, pp. 267-268. .

The article suggests that w éamen‘i'storically have been involved in agriculture but only
recently are somewhat excluded. The author suggests women in agriculture seek new experi-
ences for tf%mselves which they might use to inspire women students to remain in or e

the area. ™

T,A,C,SD

S

-

Woliman, Michael; Johnson, Diane A.; and Bottomps, James E. "‘Meeting Career Needs in Two-Year
Institutions.” Personne/ and Gu:dance Journal, May 1975, VoI 53, No. 9, pp. 676-679.

" The article includes comments about the position ot women in the paia work rorce,
socialization and how to file discrimination charges. The remainder of the article discusses
recruitment and career choice in general with little mention of the special ggeeds of women.

Worm, Louise and Sanders, Gail. "‘Court in Session.”’ The Agricultural Education Magazme
June 1975, pp. 281.282.

k]
The authors are seniors in agricultural education who are making a case for women in the
field. The article suggests wamen are interested in the field, have been somewhat successful
and should be given a chance. 4

T, HS,PS,A, C,SD *

oy
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e
 Papers From Professional Meetings | |
Atsﬁe, Marion. ¥ Interrelationships Betwee f-Concepts and Occupational Concepts of Post

High School Vocational Technical Studepts.. Chicago, |llinois: Paper presented to the Annual
‘Meeting of the American Educational Research Association, April 1974, ED 094 126, 21 pp.

‘—Prstudywasconductednf_th&constructofisgl_ﬁimpIementation in occupational choice -

among a population of post high school vocational-technical students. Regardless of their self-
- esteem, females, unlike males, perceived typical workers in their chosen ocgupation gs more
“congruent with ideal self-concepts than with their general self-concepts. Counselors heed to
consider this difference in assisting students.

o : _ o ' -

~  Moore, Kathryn M. The Cooling Out of Two-Year College Women. Chicago, IMinois: Paper for
American Educational Research Association, April 1974, ED 091021, 10 pp.’

The author suggests that two-year colleges which only offer training only in very
traditional areas tend to perpetuate the stereotype. Counselors in these colleges quietly
discourage women who attempt to deviate from traditional jobs.

0

T.C,

Pucel, David J. The Success of Vocationally Trained Women in Traditionally Male chupations.'
Presented at AVA in New Orleans, 1974.

Department of Vocational Technical Education 3y
University of Minnesota “
Minneapolis, Minnesota ‘
22pp. :
# @]

The study examined a portion of the impact of the changing society on vocational edu-
cation. It addresses the ability of women enrolled in traditionally male occupational training
to receive equal training and employment benefits.

(Ef. .
o Tl Al El C: Ut SD

" Newsletters - |

~Lawyer’s Committee for Civil Rights Under Law. The Federal Education Project Newsletter.
Washington, D.C.: Lawyer’s Committee for Civil Rights Under Law.

733 15th Street, N.W.
Washington, D.C. 20005
No Cost

s
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.

This monthly newsletter SUpplres current information on federal Ieglslatuon advice for
local groups flghtmg discrimination in these programs, and news about activities of federal
" agencies, parents and’community groups. The spomsoring project is working to end sex and
race buas in federal programs fundmg vocational education.

T.P,A,C.SD e

P S e = 7 <, e

s N
i

5!
Project on Equal Education Rights (PEER) PEER PERSPECT/ VE. Washmgtor{ D.C.: NOW Legal
Defense and Eduwtuon Fund

1029 Vermont Avenue N.W..
Suite 800

Washington, D.C. 20005
202-332-7337

No Cost

This occasional riewsletter reports local, state, and federal news events affecting the edu-
cational sex equity gnovement as well as updates on emerging resources. The sponsoring proj-
ect is funded by thé#Ford Foundation, The Carnegie Corporation, and the Rockefeller Family
Fund to monitor enforcement progress under federal law forbidding sex discrimination in edu-

cation.
T'P,A,C,SD | | ,
Vocational Education Equity Counci). Vocational Education Equity Council Newsletter. Stillwater,
Oklahoma: Vocational Education Equity Council.
1515 West Sixth Avenue
Stillwater, Oklahoma 74074
* $25.00 annual membership dues

' This quarterly newsletter serves as a national communication link for persons addressing
issues and problems associated with educational equity in vocational education. Featured |
are contributions from state vocational education sex equity personnel.

T,SD, A, C
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Y . MEDIASUGGESTIONS FOR BUILDING SEX EQUITY
. The selectedAr'nedi“‘a’ fall into the following three categories:

e “they can be used to demonstrate expanded career options,

e they.are nonsexist in content, or N

. thev‘ can be used to creat; an awareness of sex stereotyping.

Please helpus continue to compile this bibliography by noting your additions and sharing them
. with sex equrty personnel in other states.

S ’ AUDIENCE CODE

A — Adults
P — Post Secondary
o HS - High School
’ . T — Teachers/Counselors
’ M — Minorities
ES — Elementary Students

«

.TCredit is due Deborah Dillon, Arlzona Specialist for Sex Bias and Stereotypmg, for granting
permmlon to moorporate medla suggestions from her audiovisual bibliography (second edition).

%
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s Title:: S : AME&AN PARADE: WE THE WOMEN
Cost: "% - $45.00 rental (3 days} - |
Medi’a Type: Film, color, 30 minutes

-~ Grade Level/ - e R : -
Audience:: - HS,P,A . e Sy ’ =
Source: BFA Educational Media ' '
' o A Division of CBS Inc. '

2211 Michigan Avenue

P.O. Box 1795 ‘
Santa Monica, California 90406
213-829-2901:

Brief Summary: - Sets the struggle for equalnty in terms that help the viewer understand the
4 importance of women in America.

- Title: AMERICAN WOMEN, NEW OPPORTUNITIES
4 ,
Cost: $40.00 each K
Media Type: _ Filmstrips, cassettes
- . Grade Level/ '
Audience: »
Source: Social Studies School Service
» 10000 Culver Boulevard
Department 5
Post Office Box 802
Culver City, California 90230
4Bri~ef Summary: -Two programs; each has two filmstrips, cassettes, and guide.
R R R REE LR
Title: , BUT WHAT CAN A GIRL DO?
"
Cost:
Media Type: 4 4 sound filmstrips, color; prodt;ced 1972
.Grade Level/ . | _\
Audience: * T,HS,M : v . F
Sourcl: ' Westinghouse Learning Press . | s
Division of Westinghouse Learning Corp. T e
~ 770 Lucerne Drive S
\ Sunnyvale, California 94086
Brief Summary: Effective media for use with urban multi- cultural students to provide them

with role models in non-traditional occupations of various responsibility levels.

243
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Title:
Cost:

Media Type:f- ‘

- $46.00

: Filmstrips, cassettes

CAREERS IN BEAUTY AND FITNESZ ,

—Grade tevel/
" Audience:

Source:

Brief Summar\r:

Cost:.
Media Type’:'

Grade Level/
~Audience:’

Source:

Brief Summary:

_Filmstrip on nonsexist counseling developed along with 100 items.oF

Pathescope Educatuonal Media and Companv ,
71 Weyman Avenue X ,

" New Rochelle, New York 10802

Two filmstrips, cassettes. l\;onbiased : men and women.

A CHANGE TO CHOOSE

Filmstrip-(paft of a Wulti-Media Kit)

T, HS
Project on Sex Equalrty in Guidance Opportunities
¢/o American Personnel and Guidance Assocuates
1607 New Hampshire, N.W. :
Washington, D.C. 20099

202.966-6997 - - - Y

materials for state trainers to use in local workshops.

s e s o e sa 8 s a8 a8 s e e 8 es s as 8 s s e e s s s e e s sse s e s e s e se - sss s e e a0 000 S 00 et

Media Type:

Grade Level/
Audience:

Source:

Brief Summary:

. CHOOSING CHANGES
'$180.00

Film, 16 mm

14

Agency for Instructional Television : .
Box A .
Bloomington, Induana 47401

Freedom to hope, to choose and to change. Everyone has reasons why
Barbara won't be a chemical engineer—except Barbara. -



‘. Tile: -. - CINDERELLAISDEAD! =~ —

Ny T
- Cost: = - 7. $17:00 . :
Media Type: . Sound filmstrib, color, 97 frames (with Leader's Manual) ' .
—Grade tevel/ — — :
'Audience: : * HS,T,A ‘
. Source: - * NEA Order Department
"~ Academic Building -
Saw Mill Rpad’

,Wat Haven, Connecticut 06516 . . *

. Brief Summary: An open-ended study of women in the labor market which gives a brief hlstory,
CL S surveys present possnbllmes and prescribes mutual respons:bllmes to equallze
: opportunities. , AU .

(2) OURCOMMUNITY HELPERS PLAY PEOPLE -

A S

- Title: m\/7 (1) COMMUNITY CAREERS FLANNEL BOARD

' Cdst: (1) $500 (2} $6.00 -
Media Tybé' S Flannel Boaed Cutouts (2) Stand-up;Play People .
Grade Level/ -

: Audlence Primary/EIementary . .

Source: - Women's Action Alliance

370 Lexington Avenue ' s .
_ - New York, New York 10017 " - / _ -
Brief Summary: (1) Commumty Careers Flannel Board—-z7 multiethnic, .nonsexist figures

dressed in clothing appropriate to their jobs ($5.00),,
(2) Our Community Helpers Play People—-Stand-up, nonsexist’ letter carriers,
construction workers doctors, police ¢ offucers and business executives .

‘ ($6 00).

el e @ TP RREE grererareaanaas 9 ...........
. Title: ) DIFFERENT FOLKS (SELF-INCORPORATED)

c CZ . N

Média Type: 18 mm film, color, 15 minutes, teacher guide

Grade Level/ = . . |

Aydience: T,HS, P, A . \

Source: . Agency for Instructional Television

111 West 17th Street
Bloomington, Indiana 47401

Brief Summary: Subtle yet engaging episode in which a confrontation occurs between adoles-
' cent peer pressure and the practice of egalitarian marriage.

\
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, Brief Summary:

w

.-Brief Summary:

D oTiver
Cost:
Media Type:

' EDUPAK ONSEX ROLE STEREOTYPING -, °

$79.25 (special price)
Multi-media kit

N

. Audiehog:‘ ‘

Source:-

--------------

| Cosi: ‘
Media Type:

A .
Grade Level/
Audience:

Source:

Brief Summal;y:

Title: .
" Cost:
Media Typ'e':

Grade Level/ .

LAudience:

Source:

- Suite 918

_HS,P,T,A

NEA Order Department
Academic Building

“Saw Mill Road

West Haven, Connecticut. 06516

Offersa range*)f print and non-print material$ and resources concerned with
equality of the sexes that give historical perspective, curriculum &ids, and legis-
lative interpretation. '

EXPANDING CAREER HORIZONS

Free loan : : .
. 7 ’
Multi-media course of study (board game, worksheets, curriculum guide)
, .
. <
HS

Ilinois Office of Education
100 North First Street, E-426
Springfield, Illinois 62777
217-782-0758

- Helpful curriculum materials to orient boys and girls to the need to seek voca- |

tional training in a variety of occupational areas and to provide them with
basic information about the roles and responsibilities of ‘participation in the
labor force. Some content may not relate well to urban poor and minority
cultural values.

............................. .’

IMAGES OF MALES AND FEMALES
$200.00 |

16 mm film R

National Foundation for Improvemeﬁt of Education
1156 15th Street, N.W. i ‘ :

Washington, D.C. 20005
Provoc_ative portrayal of various ma'le and female sex,-}role stereotypes.

;’ . ”‘i" .- . ’ -
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© Title: INCREASING JOB OPTIONS FOR WOMEN
Cost: $13.50
. # N
Media Type. Slides/tape and script
*Grade Level/
~ Audience: HS, A 4
Source: " NAC/General Services Administration ¢ . )
~ Washington, D.C. 20409 ’
* #

‘Brief Summary:  Slides/tape/guide on topic.

Title: JOBS AND GENDER - .
Cost: $48.00
Media Type: Media Kit—2 filmstrips, 2 cassettes, 1 discussion guide
. * w7,
Grade Level/ Ced
Audience. HS
ey : ) “
Source: Lt Guidance Associates . : -
.. 41 Washington Avenue ‘ -
Pleasantvill.e, New York 10570
: .
Brief Summary: Presents challenging facts through interviews with men and women in non-
traditional careers. Discusses how a student’s sex may affect his/her vocational
choicg. .
- Title: . THE LABELS AND REINFORCEMENT OF SEX ROLE STEREOTYPING
Pagt 1T — The Labelé; Femininity and Masculinity ,
Part 2 — The Reinforcement—Home, School and Community
Cost: $24.50 . e
Media Type: Sound filmstrip, Part 1—62 frames, Part 2—96 frames (with leader’s manual)
" Grade Level/ ' PR 2
Audience: HS,P, T, A
v k]
Source: NEA Order Department
Academic Building, Saw Mill Road ¢

West HaveFt, Connecticut 06516

+ "

4 ‘A
Brief Summary: Part 1 shows why sex bias practices in egducational context are no longer )f/'
relevant to men and women in today's ety and sugdests ways to change. \

Part 2 relies on pictures more than words fo trace the generational cycle of
sex stereotyping.
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Tide: . © LVELIHOODS
Media Type: Filmstrip, 16 mm, cassette, and guide
 Grade Level/ o k
Audience: HS
Source: Houghton-Mifflin Company

1 Beacon Street
Boston, Massachusetts 02107

Brief Summar\';: Overview and filmstrip/cassette on each cluster. Entry level to professional
level within each presentation. .

Title: ~.{OOKING AT TOMORROW: WHAT WILL YOU CHOOSE?
Cost:* B -
_Media Type. 16 mm film, 15% minutes, producedv 1975
Grade Level/
Audience: T,HS, AM _ -
Source. L Churchill Films
662 North Robertson Boulevard o
§ Los Angeles, California 90069 .

.

An effective recruitment tool because of its emphasis upon youthful role
models; an array of non-traditional occupations show women can enjoy
manual labor, math, and managément ramn?ilitis.

Brief Summary:

.................................... I 4 R R R
Title: MARRIAGE, SEPARATION, AND DIVORCE
Cost: About $150.00
Media Type: Slide/tape .
Grade Lgvel/™ " ,
Audience: All levels ) , & ) \
. Soud;'ce " Cu ffairs v
Brief Symmary: Th grams adapted to primary, intermediate, at'\d secondary; ex,cc-{lénta .

technical quality. Talks about the concepts of marriage in our society; the
effects of separation and divorce on all family members. A




Title:

Cost:
’ Medig.‘rype: ‘

Grade Level/
Audience.

" Source: ‘
N Q
Brief' Summary:

&

Media Type:

Grade Level/
Audience: -

Source:

Brief Summary:
L )

MASCULINITY
1. WHAT IS A MAN? , .
-2. MASCULINE OR FEMININE?
3. THE MASCULINE IMAGE

4. WHAT MAKES A MAN

. *

Color filmstrips (No. 2 is silent, Nos. 1, 3, 4, sound). No. 1—11 min.,.No. 2—
39 frames, No. 3—15 minutes, No. 4—10 minutes. ‘ '

-
HS, P i

-
Schloat Productions ’
A Prentice Hall Company
150 White Plains Road
Tarrytown, New Yark 10591

1. Study of seveéral factors of role perception that encourages reflection
about beliefs and experiences. ' '

2. Silent film helps students explore the whole question of gender by ‘zsigrr
ing gender to photographs.

3. Histori verview explores roles that myths and stereotypes play in
effecting Wlasculine images. M

4. Dramatized episode in life of young man is basis for investigating men’s

problems with self-image, identity, lifestyle, and personal values. Students

become aware of many options open to men today.

.................................................................

MOTHERS WORK TOO
$42.00

Six Filmstrips

K-6 ,

Imperial Film Company—Marstons
Post Office Box 20827
Phoenix, Arizona 85030
I .
Mothers Work in a Drug Store; Mothers Work in a Bank; Mothers Work in an
30ffice; Mothers Work at Home; Mother is a Waitress; Mother is a Dental
Assistant. ) '



) Tiile:

Cost;: .
‘ 2

Media Type:

Grade Level/
Audience:

Source.

B _rief?ﬁummary:

Bpeeeeneeias

Media Type:

Grade Level/
Audience:

Source:

Brief Summary:

Grade Level/
Audience:

Source:

Brief Summary:

*

L
',wlci:_.a
Y

MY MOTHER HASA JOB ~ ,

;,si g v
Géiy

$65.00

Six Filmstrips

K-6

Eye Gate Media

146-01 Archer Avenue )
Jamaica, New York 11435 o

The Advertising Agency Executive; The Commercial Artist; The Nurse; The

- Teacher: Retail Clerk; The Factory Workers.

NEA EDUPAK ON SEX ROLE STEREOTYPING
$67.00

E.S., cassettes, books

K-12, teacher in-service and parent groups

NE A Order Department

The Academic Building

Saw Mill Road

West Haven, Connecticut 06516

Armultimedia program aimed at bringing about an awareness of {le stereo-

" typing and methods to eliminate it. Includes classroom activiti® for grades

K-12.

NEVER UNDERESTIMATE THE POWER OF A WOMAN

.. $6.50 rental; $250.00 sale

16 mm film, color, 17 min.

T A . ‘ -

University of Wisconsin

Bureau of Audio-Visual Instruction

1327 University Avenue - ,
Madison, Wisconsin 53706 g

Major educational tool in a sex-fair apprenticeship project directed primarily
at industrial employers and designed to explode myths and motivate attitudinal
changes in employers. » o

»
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Title:
Cost:
Media Type:

Grade Level/
Audiencs:

Source:

-

Brief Summary:

Media Type:

Grade Level/
Audience:

Source:

¥
Brief Summary:

Media Type.

Grade Level/
Audience:

_Source:

Brief Summary:

. NON-TRADITIONAL CAREERS FOR WOMEN

y

Sound filmstrip, color, produced 1974; Part 1—12 minufes. Part I|—13minutes

HS, P, A4 M J -
Pathescope Educational Films

71 Weyman Avenue

New Rochelle, New York 10802

ious studies of sex equity issues such as legal and employment factors
may prove, nevertheless, useful recruitment tools in part because of the role
model provided by Shirley Chisholm.

OTHER WOMEN, OTHER WORK .

)

. 16 mm film, color, 20 minutes , .

T,HS,P,A M

Churchitl Films

662 North Robertson 8ivd.
Los Angeles, California - .
Film is concerned with drive of women in non-traditional jobs to find work
that brings satisfaction.

..................................................................

PATCHWORK

+10 min. film

Mari Helen High and Randee Nordman ‘
Cholla High School
2001 West 22nd Street

Tucson, AMzona 85713 .
Ten-minute film depicting students entering into nonttraditional life-styles very
comfortably. : 4
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Brief Summary:

Media Type.

Grade Level/

. Audience:

Source:

Brief Summary:

Media Type:

Grade Level/
Audience:

Source:

Brief Summary:

“{ltle e PEOPI.E A]’ v‘)m( "NEW Hom({vs FOR yv iE
) et .3 o :
COSt _-‘ v -~ y , “ . ’,', . -
. ¥ . AR B ) Lot
Media,rzp.e: ’Sound filmstfips, colot,.p
B . s ) .
-Grade Level/ ‘W;_, ' ﬁl", A 1‘\;.3 ;
Audience. B§M T T
A . ' ‘, ' /' s e i o
Source: ' Pathescope Educational Films, Inc.*and thg Assoccate&Prew REE
71 Weyman Avénue . . Dot "
YNew Rochelle New York 10802 5«’ . “ .

The mtervcew between ablack ch|ld and the narrator maﬂbe a bit smpllstlc,

“but may be effective if students haven’t seen much else in awareness-raising

media pertaqglng 10 sex equnty

POSITIVE IMAGES: NON-SEXIST FILMS FOR YOUNG PEOPLE by
Susan Wengraf gnd Linda Artel

$4.00
Reference Guide-Filmography
. ¥
TA | . “
Booklegger Press ’
555 28th Street

San Francisco, California 94131
An invaluable resource to 800 - 16 mm films by women. Includes 370 wofnen

film makers, plus distributors’ list, bibliography and subject index.

PUBLIC TELEVESION VIDEO PROGRAM CATALOGUE, 1976/1977;
SUPPLEMENT, MARCH 1977

+Video tape reference

T,.A

The Public Television Library :
475 % ‘Enfant Piz W.S.W n
Washington, D.C. 20024 '
e
A useful source of current media presentations dealing with sex equity pro-
grams.
' 262
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Title:

Cost:
Media Type:

Grade Level/
Audience:

Source:

Brief Summary:~

¥edia Type:

Grade Level/
Audience:

So)@oe:
\

Brief Summary:

Title:
‘»
Cost: /

, ) iy
Media Type:
Grade Level/
Audience:

Source:

-

Brief Summary:

SEX AND SEXISM IN EDUCATION, PART | (PROGRAM NO. 87)
SEX AND SEXISM IN EDUCATION, PART il (PROGRAM NO. 88)

Radio pi'ogram transcripts
L I

General use )

National Public Radio :

2025 M Street, N.W. -
Washingten, D.C. 20036

202-785-5400

Two enlightening broadcasts which present a balanced view of a major grob-
lem in education that goes unnoticed by too many people. o

SEX EQUITY IN VOCATIONAL EDUCATION: STRATEGIES FOR
CHANGE

$75.00 purchase; $25.00 (2 week remtal) ‘ K

[4

Video tape, 25 minutes, color or black and white, (3/8" video cassette or
1/2" reel to reel); created by Mary B. Kievit

T, A

!
Rutgers, The State Ufiiversity
Robert L. Ripper, Director
Division of Instructional TV
Building No. 4048. Kilmer
New Brunswick, New Jersey 08903

Review of 1976 vocational education legislation as change strategy. Emphagis
on commitment and action at Igcal school- Seven stage$ of the change process
are presented. These are illustrated by two New Jersey projects, one secondary/
one postsecondary. The tape ends with questions to viewers regarding the role
each can playyin the change process.

SEX ROLE DEVELDPMENT . .
$295.00 (buy); $35.00 (rent)

Film, 16 mm, color, 23 minutes

HS, P, A

CRM Educational Films
Del Mar, California 92014

Consciousness-raising film; what nonsex stereotyping does for kids in a family
nursery school.
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Titlg:

Cost:
‘Media Type:

Grade Level/
Audience:

Sou rcgf

Brief Summary:

Cost: -
Medid Type:

Grade Level/
Audience:

Source:

Brief Summary:

‘ i

SEX ROLE STEREOTYPING IN VOCATIONAL EDUCATION: STRATE-
GIES FOR CHANGE >

$25.00 rental; $75.00 purchase

video tape, 35 minutes, color or black and white, (3/4" video cassétte or
1/2'/ reel to reel), created by Mary B. Kievit

»

T A HS, P

Rutgers, The State University ‘
Robert L. Ripper, Director

Division of Instructional TV

Building No. 4048, Kilmer

New Brunswick, New J‘ersey 08903

This is tape describes women’s involvement in the labor force, vocational educa-
tion and women and the somél forces both historical and current which have
resulted in present practices and the impetus for change.

so;‘gaANv JOBS TO THINK ABOUT, SET 1 .
$62.00 .( with cassettes)

-
Filmstrip and cassette set

4-8

Doug Campbell, Teachers Resource Center
8327 East Virginia _
Scottsdale, Arizona 85257 ) .

*
Four filmstrips, four cassettes. Each filmstrip is a documentary profile of a
specific job seen through the daily experience of an individual job holder. Jobs
covered: veterinarian, plant nursry salesperson, auto mechanic, sonstruction L
supervisor. Best one i¢ the vetenmanan a black woman, whose hobby is air-
plane piloting. . :

.
e
v
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‘Title: . TELL IT LIKE IT IS-THE UNGAME
'Cost: ) % *»
Media Type: - Board game ' - -
‘Grade Level/. »
Audience: General use -
Source: An-Vid Incorporated
P.O. Box 964 .
Garden Grove, California 92642
-® 714.636-1682 . : -

Brief Summary: A game that challenges steveotyped thinking in‘Vdung aid old alike and
> ironically reveals to players their petential when androgynous values are

accepted.
Title: WE ARE WOMAN
" Cost: $375.00 :
| Media Type. Fllm,,!!w mm, color, 29 minutes s |
l%rade Level/  *® . - % ’
" Audience: 4 HS, P, A _ ) '
Souce: Mofivational Media

8271 Melrose Avenue ‘
Los Angeles, California 90046 *

»
Brief Summary: “ Narrated by Helen Reddy. Shows how women are stereotyped, particularly
in schools and curriculum. Excellently produced.

------------------------------------------------------------------------------

Title. WHEN | GROW UP

Cost: Free Loan o
. »

Media ‘ype: 16 mm, 20 minutes, qplo‘r

Grade Level/

Audience: T, A, HS

Source: Illinois Office of Education
. - 100 North First Street, E-426 X .
: o ringfield, |llinois 62777 T .

?1’7-7820758 o~

Brief Summary: This open-ended Cavalcade production serves to increase awareness among
. R educators of the existence of sex-rofe stereotype practices typically found in
v the clagroom and school. A good workghop aid for school personnel, parents
and older students who can take adult imperfection in stride.

-
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Title:
"Cost:
, ¥
Medis Type: o

Grade Level/ -
Audience:

Sour

Brief Summary:

. :%@::
Filmstrip ﬁ

Nassau County BOCES*

WHYNOT? _ oy

L
*

Publications Department
Salisbury Center

Valentine Road and Plain Road
Westbury, New York 11590

516-997-8700 ¢ :
Brief Summary: Shows women in a variety of occupations
*’Board of Cooperative Educational Services ' i ?’5‘
Title: # THE WOMANE GAp
Gost Free
M;dia Type. Fi[n’! and worksheets
Grade Level/ :
Audience: . Primary, intermediate and secondary )
Source: United States Office of Education’ )

Modern Talking Picture Service
1145 North McCadden Place
Los Angeles, California 90038

Allow 4-6 weeks advanced bboking notice. Film may be kept one day.

................................................................

Title: WOMEN IN FOCUS by Jeanne Betancourt
Cost. $14.60 Hardback; $10.00 Paperback
Media Type: Reference Guide—Filmography -
Grade Level/
1 Audience: T, A
x Source: Pflaum/Standard Publishing
. 2285 Arbor Boulevard :
. Dayton, Ohio 45439
Brief Summary: -An easy-to-read annota Ji.indext to films about women. Written by a film

teacher in a secondary.sghool in York City. This excellent guide includes =
a comprehensive alphabetical list of film makers as well as a thematic index
of films.

1 ®




Title: -  WOMEN PIONEERS B

. Cost: , $58.15
Media Typé: Filfrnstribs (4) and cassettes S : }
S . a : -
- Grade Level/ .
Atg_dience: 7-12 .
Source: " Educational Activities
: Post Qffice Box 392

Freeport, New York 11520

Brief Summary: Excellent filmstrips on: (1 sports; (2) politics; (3) medicine; (4) transporta- -
tion. Used in curriculum areas—or a two week course on "'women pioneers.”'#

.
..............................................................................

Title: ‘ WOMEN TODAY
Cost:
Media Type: 2 sound filmstrips, color (records or cassettes) Part 1-12 mmutes Part 11—

15 minutes; Discussion Guide

Grade Level/ T ey
Audience: HS, P,

Source:" - Guidance Associates, Inc.
' Sub. of Harcourt Brace Jovanovich, Inc.
757 Third Avenue ’ . BN
New York, New York 10017 - )
212-754-3700

Brief Summary: By exploring recent changes affecting society’s concepts of women and their
role, these §ound-filmstrips help students to examine themselves as people
rather than as just males or femnales whose destinies are detgrmined by their

sex. ‘ ‘
W et ete s tennaeea e
*Titles WOMEN'S FILMS—A CRITICAL GUIDE
COSt: s - S '
Media Type: ' Refen@e Guide— Filmogfabhy _
. Grade Level/ ! . ~
Audience: T,‘A
Source: Indiana University
' Audiovisual Center
Bloomington, Indiana 47401 - x
Brief Summary: " An excellent annotated gu‘lde to films related to women'’s issues.
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* Title:
Cost:
.
Media Type:

Grade Level/
Audience:

Source:

*ief Summary:
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YOU cAN--Bf‘ANYTmNG

$60.00

Filmstrip/cassette ' .

4-6

Teaching Resource Films . S

.2 Kisco Plaza

Mt. Kisco, New York 10549

-

Four filmstrips/cassettes. ‘‘Think About the Future;” "T he Choice Is Yours,
""The World is Wide Open." "Boys and Girls Can Do Anythlng ”
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