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ABSTRACT . \ o
: A stateulae stdidy. was Gﬂnauctea to assess the extent

af services offered by Education Information Center§ (EIics). in Ohio.
The following four objectives guided the project activities: (1) to
catalog, describe and analyze cdrrent statewide resources and
services for prﬂvidlng educational znfcraatlan,\gulﬂaﬂ:é, caunsel;ng,
.and referral services to all individuals in Dh1c¥-(2) to assess,
through surveys and site visits, statewide needs for educational
Ainformation, guidance, counseling ard referra}l gervices of a
representative sample’of . all individuals in thc*\(B) to study the
feagibllity and requirements of a statewide eaucatlanal information .
system;, including relationships between prov1ﬂe:s‘and integraticn faf
system components; anﬁ {4) +to suggest alté:natlve models for
delivering statewide educational ;nfcfmatlﬁh with regard to the s
factors of multiple sourcges and providers, diversé consumer needs and -
ligited resources. (The final teport -of this study is presentea in
five parts. This 'document, Part I, includes an ‘cverview of the -
purpcse cf the study,: the legislation- auth@:121nq EIcs, and the
rationale for using Standard Metropolitan Statistical Areas as the

;basis for analysis. This document also reviews pertinent literature

' Ehitﬁ suppcrts ana exanlnes varicu a=pecfs cf'thegstuiy, lncludinq
for pravlalgq educat;analfca;ee: 1ﬂfnrmatlan ana ccﬂnﬂeling. Hoﬁevezf
the main purgcse of Part I is to desc:lbe thé prﬂceﬂures anﬂ outccmes
of the stﬂa? ) (BHM) :

* - Ee;rcdnat;cns suppliéa hy EDES are the best +hat can bE made *
* frcm the criginal docunment. . Sk )
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‘ The first of a.five~part report’ -0 The Qpla Board of
‘»Régents, Part I descrlbes the pracedures and outcomes of
an -assessgment Qf Educaftion ‘Information-Centers (EICs) in
Ohio. Conducted duflng March = June 19279, by The National

.Ceniter for Research in Vocational Edu:atlan, the agsessment
included site visits, mailed surveys, meetings with state '
agency cfflclals and out-of-state Ecnsultants. . ; P
“ Part I also pfcvrdes a bs:kgr@uné for the stuﬂy, w1th :

* discussion.of théﬁfederal legislation -(P,L. 94-4£2) ‘'estab-
illshing EICs, the ‘components of LIL&.,ahd “the rat;anaie for
using SMSAs for divisgion of the state into service areas. :
Tﬁe study was sugparted with a ‘thorough review of literature -

-wh;gh ‘examines pert;neniﬁaspects of EICs, the pcstsecﬂndary

'pgpulatlgn, and current practlces ac;ass the” natlan. :

i

The Gther f@ur parts Df the repéxi, Subml*ted June, 1979,

are:~ 7 - .
; Part II; Plannlng for Carser gausaticn infarﬁaticn

;j{ Services for Ohio Citizens, which develops models
v for arganlElng "these existing services, with necessary

- additions or changes, as prescribed by federal

L 1eqislatlcn (P L. 95 482), e ig

‘ ' part 111 Aggend;ses tc the Career and Eéucatlén

information Se: Ses for, Ghlo Citizens Report,

which 'k : - i

_ contains maps, bil
v and mlscellanesus ltemS*

) Part IQ. D;rectcrgﬁaf Drggnlzatlans Prav1d1ng o
“;Educatlan Information/Career. Counseling services to ‘
Ohic's Postsecondary. Population (1979 which lists.
DVEE ) grganléétlens ldeﬂtl'leﬂ in th;s study;

1 -

;,:_' ‘Part V* Synquls_gf‘ﬁareer and Educat;an Iﬁfcfmatian‘f;
, Services’ for Ohlio Citizens .Report; which summarizes
A the essentlal flnﬂlngs lﬂ Pérts I and II.
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, Foreword

The Education Information Centers (EICs) praé?amgsgpf'
ported by the Education Amendments of 1976 (P.L. 94-482), .
provides for the planning and establishment of career gui-’

dance and counseling services to Ohio's postsecondary pépula—’

tion. We are pleased to work with the Ohio Board of Regents,
to be mutually responsive to ‘these neaeds, and utilize the

_resources of the National Center.

' We appreciate the time and cagperati@h of the many state
agencies, and center personnel: for their contributions of
information and insight ‘brovided in person or through the
surveys returned. - C .

Recognition is given to the project staff for their-

efforts in cormpleting this work: Ida Halasz-Salster, Paula

‘Kurth, and Carl oldsen, and the advisory assistance of Wesley,

Budke and Marla Peterson. -

’ . Robert E. Taylor
‘ f Executive .Director
The National Center for Research

in Vocational Education '
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INTRODUCTION

L]

' Increasing numbegé 6f adults are turning to edudation
or training. for self-renewal, skills to advance in their
careers, or .skills to chdnge their careers. Many need to

R know what. educational\gervices or training opportunities are

available in théir-local areas. . Some need help in deciding
' .among the varied /and diverse educational and career oppor-
tunities available.  They also may need help in appraising

their abilities-and interests, ;and in making the transition
between vocational and/or -avocational pursuits. ' These
concerns .are madé urgent by the rapid changes in the labor

"market and by the proliferation of educational and training
‘programs in the state. , ' : :

How do adults find answers to these concerns in ohio?.
What organizations prQViQE-educatian/training information
and counseling to. understand the myriad of possible oppor-.
tunities? Which of these organizatiops provides reliable,
unbiased, free or low cost information and services?

In response to the need to answer these quegtions, The
Ohio Board of Regents, designated with the authority to
coordinate Edjication Information Centers in the state, = |
announced a request for proposals from eligible agencies. -
The RFP set forth tvo major tasks.to be accomplished by the
successful bidder: o .

' (1) to provide a framework for assessing the kinds -
B and guality of services provided by existirg
. ‘Educational Information Centers (EIC) and
(2) to.develop a model Tor establishing:nev-centé;s
as prescribed by the Educati@nagagmendménts of
1976 (P.L. 94-482). I T
The National Center for Research in Vocational Education
(NCRVE) , The Ohdo State University, received the contract to
conduct the two-pa¥t study on February I 1979. The final
:ncompass the scope

report to The Ohio Board of Regents wo
"~ of work of both studies with the foIl

k3

1a
gﬂing sverall objectives:




Yoo

. providers and ;ntegratlan for system com-

.inventories and

:Grgan;zaticns Providing

Ematlan and caunsel;ng .

SN oo N\

1. To catalog, describe and analyze current
statewide resources and services for
providing educational information, gu;dance,
‘counséling and-referral services to. all -

-“1ndiv1duals in Ohio.

2. TD agsess, through surveys and site v1s;ts,
; : statewide needs for educational information,
guidance, counseling and referral services
of a representative sample Df all lndlv1§
duals in Dhla.

3. TD stﬁa} the feas;blllty and requirements
of ‘a 'statewide educational- information
systemn, including relatldnshlps between o

~ ponents., \

4. To suggest alternatlve models for delivering
statewide educational information with regard
. to the factor’s. gf nultiple ‘sources and pro-
viders, dlversE consumer needs and llmltEd
. resources. :

The flnal report is presented in five parts for ease af
handling and distribution. The first, Part I: Status of
Career and Education Information Serv1cés,far Ohio Citizens,

~describes existing services whict
to some degree, EICS. The second, Part II: Planning for
Career,andfﬂ ”at;gn infarmat¢anVQEEV1ces fcr Gth E;tlzens,
jevelops a mod@l for argan;sing these existing services,

with necessary additions or changes, as prescribed by ggderal
legislation (P.L. 94-482). The third is Part III: Appen-
dices to the Career and Education Informatioh Services for
Ohio Citizens Report. 'The fourth is Part ~1V: .Directory of

Education. Infcrmatlén/Career7Eaunsel:

ary\Pcpupatlcﬁ 979), which

io's Postsecond

ing Services to Oh

,1i1sts over 350 350 organizations identified in this study. Part V.

which summarizes the essential findings in Parts I and II, is
Synopsis of Career and Edugat;cn Infa:matlcn Serv1ces for Ohio
Clt;zens<§epcrt. ' _ - .

- i

Cos Part I- Status af Career and Educat;@n iﬂfarmatlan Sér—

of. thé purpase of thls study, the 1eglslatlén authcr131ng
EICs and. the rationale for using SMSAs. It reviews pertinent
literature which supports ang examines various aspects of the

‘_stuéy, including the. typlcéﬁ populations served and techniques

used by other states for providing educat;gnal/career infor-

. | o

ccnstltute,””"hu



The main purpeose of Part I, however, is to describe the /gjp
procedures and outcomes of the study. These include the ,
questionnaire used to survey over 190 organizations which
provide some® degree of EIC type services in Ohio, site visits '
to over 35 organizations located in Ohio, and confergnces w;th
hecads of a number of Ohio's state agencies‘liﬂkeé_i"'same way-
to the current or future delivery of EIC type services. Out+
comes of the study are discussed and displayed in tables in-
dicating results of the formal survey. A number of maps which ' -
illustrate the geographic distributions of'organizations and /

'services axe alsp discussed, ‘but, for the sake of manageabil-
ity, are, included in a separate part of, this report, Part III: )
Appendicks to-the Career and Education Information Services.

Ohio Gitfizens Report.
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throughout the state. = | -

L = %

i EIC Legislation
L .- o o

. Thip Education Amendments of 1976 (P.L. 94-432) contain
federal legislation authorizing Educational Information Centers
Programg. FEach state submitting an approved plan for an EIC
program received a grant to pay the federal share of the cost

of planning, establishing and operating/ EICs "to provide. ed-

,iﬁgati@nal*infa:maticn; guidance, counseling, and referral
- Yprvices for all individuals" (P.L. 94-482, 1976).  The

federal ‘grants, set at $45,454 per state for fiscal year
1978-19, constituted two thirds of the total budget, with each
state supplying another third in matching funds. ‘In Ohio

zations

~the matching funds were composed chiefly of cantributei;gimé .

by Regents'' staff and by personnel igfcccgerating organj

oA . . )
The Ohio Board of Regerits is responsible for the adminis-
tration of the EIC Program in the state. The Board is the
planning and coordinating agency. for p@stseccnéiry education
in Ohio which encompasses higher education, technical education
and occupational training for ‘mdults. ¥he Board's "State Plan
on Educational Information Center Network in Ohio" discusses
the activities necessary to systematically develop the program.
of these, the first.priorities for FY 1979 are tb assess con~
sumer needs, to catalogue existing services throughout the |

¥

!

state, and to develop recommendations for effective organization

and operation of local centers.
N

The Board's State Plan recognizes the P.L.\94-482 legisla-
tion.which defines the term "Education \Information Center" 'as
an institution or agency, or combination of institutions or
agencies, organized to provide services to a population in a

. gepgraphic area no greater than that which will afford all )
persons within the area reasonable access to the services of the

‘Center. Services which may be provided directly by the Center
or. by way of contact with organizations include: -~

(1) information services.designed to seek out and
. encourage participation in full-time and part-time
- .postsecondary educaton or training of persons who"
could benefit from such education or training if
» it were not for cultural or financial barriers,
"~ physical handicaps, deficiencies in secondary
education, or lack of information about available

P
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pfagrams or: flnanc;al assgstance, .

I v

: (2) Alnfarmatlan andtreferral services. tg persans
w%thln the area se:ved by the Center, 1nclud1ng-

kot

- ST | L ‘ i 3
e l (A) pgstsecandary educatlcn and trainlng
s programs and procedures and raqg;rements
for. apply;ng to such prggrams .

(B)’ %Llable Federal ‘State, aﬁé Qtﬁérf
flnanclal a;d,“‘nclud;ng information
on pracedures for applylng for such ald

(C). avallable assistance for jab place—
ment or gaining admission to post- '
secondary education institutions in-
cluding those offering professional,
~occupational, technical, vocational,
work-study, cooperative education, or
other education programs designed tq x
prepare persons for careers, retraining;
" continuing educatlﬂn, or ngradlng cf
skills

F

(D) ccmpetency—based 1earnlng Qppcr-\
tunltles, including. tésting of ex;stlﬁg
ccmpetenc&es for the.purpose of certlfl-' .

" cation, - award;ng of c¢redit, or. advance| C
‘placement in postsecondary educat;ch L
pragrams P

' (E) gu;dance and caunsel;ng serv1ces_‘

to assist persons.. in identifying postr.
secondary eaucatlan or training oppor-
tunities, including part-timeé oppor-
tunities for individuals who are employed,.
appropriate to’ their needs and in re-
lationship ta Eac'ﬁlndlv15ual s. career
plans’ :

(F) remedial or tutorial services de-
signed to prepare persons fou post-
secondary. education Dppcztun;tles or
tralnlng prégrams..ﬁ’x -

}( . As stated in the Board's State Plan, the " ultiﬁaggaégalz;
of the EIC program "is to foster the coordination and ex-
pansion of all -available public and pr;vate efforts which

Y .make information and counseling services concerning career .
* and learning’ options available to cltlzens of tha state" (The

Ohia Baﬁrd of Regents 1978) C . o

R T o k ] . ~
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: general terms in I

T,
L)

& g

Ty . Education.Information Centers -
 § ,‘; - j T ‘:“;‘;.3 N '» B :" R

Educat;an Inquhatlan Cénters (EXCs) are def;nea in very
\L. 94-482. As the exerpts from thlS
=1eglslat1cn and quotes from the review of 11teraturaflmply,
‘EICs may 1nclu,é ‘all or soéme of a variety of services idehti-

- 'fied as usefu to adults. seeking in ormation. and/or ccunsellngv‘

when deciding to attend any . type of pgstsecgndary institution

- or, to. make e,anges in their careers: -

L}

.. For a'purpases; f this study, EICs are deflned as
,Qrganlzatlgns (agencles, institutions, etc. ). whose pr;maﬁy
‘missién is/ to offer any or all of the following services- and
information'at no ccst, or, in some cases, for a fééwwhlch is
paid e;ther by the’ Ellént'ét a third party*

r

-astseccg@g;” institutions:
admission ,'requ;rements, costs, courses ‘and -égrées
or certificates offered in ahy format, i.e., . ‘handouts,
books, pamphlets, perlcdlcals, manual files, com-

puter;zed flles,ﬁ

(1) lnfqrmatlcnfabaut

o {2) ;nfnrmat;cn about careers: education or traiping
. . required, aescrlptlcns of specific accupat;ans and
" labor market needs: ;n réglmn, state or nation’'in-
. ’;any fgrmat, c .

- (3) 1nfarmatlan about flnanclal aid: :éﬁﬁiicaticn

pr@cédurgg and requirements for acquirihg grants, ¢

scholarships, loans, CETA spo scrshlps, work stuay
pragrams, etc. . in any farms . ,

.(4) lnf@rmatlén about traln'ng DppcrtunltleS' CETA,”
apprenticeships, én—the-job tra;ng p:agrams, etc.. in
any farmat, ' -

| B .
L ' g

(s) infarmatian about labor market projections and
‘opportunities:. ' providing local, r

:egianal state, ™
and/or national job placement and prajectlcns infor-
mation supplied.by the U.S. Dept. of Labar and Ohio
Office of Manpawer Development lﬁ any format.
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(6) cgmputerlzed ;nfﬁrmatlgn system services: online,
interactive or offline retrieval of information about
‘career, education, job outlook, etc., supnl;ed by ‘

camrerclal software producers such as 0OCIS, GDIN, Etﬂa

(7) educag;ggal eeunsellng.u help in making- declslans
i ~ about options. sgncernlng pgstsecgnaary institutions, -
" ’ tourges of study, tra;nlng pragrams, degrees or
certlflcaLes, etc. ‘

S f e 5 - )
i ) : ]

(S‘ ‘career c@unsellnq;fhelp in making aeéisicns abaut

c@hcam;tant dec;51ans regarﬁlng 11festyle, etc._

(9) testlng (and lnterpretatlgn) @f 1nterest$,

16:ally p:adﬂued tests,

4

(10) G E D, (Feneral Eduéat;cnal Develcpmént) “prep=

afatlgn aﬁdatestlng for certificates-which deeument
hlgh school” equlvalency~£er adults, -

srmit

R_.: ) .. (11) -c. L E. (Céllege Level Exam;natlan Prqgram)
: ! preparatlan ana ‘testing far cgllege Credltgﬁy examlnf
T _ | | L T :

/ L ation,

(12) client adéécac : intervening for clientsiwith
} representatives of other organizations and. agencles
v providing related'services, postsécondary 1nst;tutlans,
or bus;ness/lndustr;al Qrganlzatlcns, N

I
(13) semlnars, werkshaps- Qrganlzlng and . présentiﬁg
t@ ics pertaining .to e&hcatlanal and career options,

lng w1th the resultant changes, JDb 8kills renEWal

’

(14) eéurses- for credit or nQnEEfEdlt abDut returplng
to school, career related - and personal. adgustment—tc— E -

changes cancerns, i.e., "Mid-life Career Plann;nq_",

(IS? support gfcups- -organizinyg and facllltat;ng dlSE
cussion groups to provide support and peer  guidance
fgr career, ec ucatlcn, -and sacletallrale change céncerns,

x’j .
‘ (lE) referrals: to and from ather arganlzatlans afferlng
' camplementary EIC serv1ces or other services such as

/ 1egal aid, chlidcare, mentai health’ cgunsellng, etc

' Although it wculd be 1deal ta insist upon ;mpartiallty -as
/part of the definition of EICs, ‘this study reveals that few |

' B . B C . . “,. 1'3‘




for applicatio
.to help.deteimine interests” and courses of study to pursue.

W
of thé arganlgatlans 1déntlfléd in Ohic do indeed préVld%
totally impartial information. To include .mpartiality as a

critérion; therefore, would mean eliminating many
organizations that do offer otherwise reliable and

h hlghly useful sarvicas to the pcpulat;an in thelr gecgraphis
realan. .

For the ‘most part, grganlsatlcns cffer serv;ces and
information that seem to 'cluster ifogether, such as providing
information ahout higher education institutions, procedures

QE, acqulsltlan .of financial aid, and counseliny

P

"_Nonhe of the organizations identified offer all types of-

'services nor do they have all types of useful. information’ on
" hand. As no organization offers all passlble services and-
iriformation to the wide range of clients found in any
geographic region, most organizatiorns have working relation-

~ships of some type wit" ~ach other. These rélatlgnsh;ps

resilt in referrals of . ients to other organizations which
supplement the available -services. and.information and ‘broadens
the ‘available contacts within the educational and business
communities. Ccunselérs or cansultants at EIES who have
gontacts in other non-EIC related organizations provide a
vaiuable human resaurce bank fDr clients.: .

It is important to ngte that leadlng exponents of EICs

_stress that all educational and career information need not

be dlspensed from one- ‘physical center in any geagraphlc;
fegion. EIC funds can be used to establish and maintain =
networks of existing EICs to avoid duplication of efforts | .
and encourage sharlng of available information resources and '
services. For missing services or gaps in resources, however,
new centers or- sources of information’should be developed tD
£ill the gaps in any region's services: a%d resgurcés.;

: \

EICs can and often do assumé other 1mpartant functions

in their communities. EICs are potentially a r1ch~resaurgé

for local. Pclleges and universities. There are.many oppor
gunltles tc place caunsellng and 1nfarmatlan speclallst

and educatlcﬂal needs of the pcstsecéndary pgpulatlcn EIVS;

' serve: College or. university researchers, in turn, recipro- '

cate by helping the EICs evaluate their services. Evali lation
of services is much rieeded by most EICs to provide a ra 1aﬁale

. whEﬂ applylng far grants and other funds, as well as for -

I

Thraugh mass-media DBbllClty and other methods of autraach.

. EICS educate the. population about the career ‘and educational -

Ppparcunitfes in the community. " EICs prGVlde a ualuable EEIVIEE



.

O

ERIC

Aruitoxt provided by Eic:

'~ regions, or even the state. - . : o

g ) . ' ' ) t A " . A‘ !

; ’ o
" by he;ghteazng the pnpulatlan s awdren
options through advertising, television or raﬂla talk- shows
- and. presentations at cammunltgkg therings. - In adéltlan.A
EICs can provide support #o0.groups lobbying for addltlanal ,
educational or career-related resources for their. ccmmunltles,

1ess cf their .personal -
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A, REVIEW OF THE LITERATURE
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merican society has beccme 1nc:ea51ngly awaré ‘of ‘a
growing phenemengﬂ- lifélong-learning. - .Recent studies show
that mare and more adults are either actively involved-in or
say .they intend to ‘become’ involved in some kind of learning’
Exﬁéf;énge to help them adjust to changes in their- lives- :
(Lifelong Learning During.Adalthood. 1978ﬂ p. 11). .The many /
kinds. of changes which have créatedﬂan 'interest .on- the part )
of adults in -some form of education include social change
which causes hausaw1ves, retirees, and military veterans .to
re-enter the,labgr market (Higher Education 1977, p. 6); o
rapld technclaglcal changesiTginal "Report 1974, 'p. 6); the *
need for education to secute.and retain a jcb- and the need
_for more. ‘education on-the part of Qhe employed ‘who Wlsh to
) advance lﬂ the;; cu:rent area_ or to change careers in m;d -life,

il

. Inte:estlngly, educatlenal lnstltutlans are‘as much in

_ . need of adults as adults are of them. School buildings which
Y ' ~ﬂwere cqnstructed tD hause the Wcrld war II baby—be@m genera—
. - student. The chlLdren Df the baby baam generatlcn are naw
et adults.and the birth rate is declln;ng (Final Report 1974@

. . p. 6). _The average age of Americans is r151ng.ﬂ; is n
’ except;an, the population’ growth ‘has decreased ad- the average’
age of. Ohlaans has increased (H1ghef Educatiorn %77, ‘p. 7).
"Older men and women students alfeady outnumber what the -
Census Bureau chocses tp call 'college age' students (theg
Elghtééﬂ—ta—twenty-twa year alds‘“ (Harrlngtan 1977 p. X1).

P
As more adults return to schgals—whéther fDr a degree or

. a single. gaurse——"...an ncreaslng demand gan be expected for -, .
e ;" “guidance services to hefé them plan their education. Likew1$e,:
\\\ _a national commitment to ass;st such groups as women, minori-
tiés, veterans, retirees, and the incarcerated Epntributgg to

‘the need to ma;ntain a service that effectively reaches out to
“these ,groups” JfThompson and Jensen March 1977, p. 11).

2] =
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o, "An exampla af that commitment - 15 the CETA 1eglslatlgn )
o passed in 1973. \Not only does this legislation recognize: the
o ~need to train or retrain large segments of our ‘society, but
.+ it also recognizes the fact that learning is. interrelated’ to
othexr aspects of life: personal health, family stability,-
:neighborhood safety, and transportation avallablllﬁg (Jacabsan

Janiary 1979b, p. 1). ) /{j
- - . - ;’;‘ﬁ"‘a,%’

Increaslﬂg numbérs of adults are EEéklng to
upgrade their skills, retrain for new jobs,
study to increase their enjoyment of retire- S
ment or leisure time, and educate themgelvﬁs : \\_
for entry or reentry into the job ma:ket at .

: ’ the same time that formal: élémentary, secand—v n \\
ary, .and postsecondary institutions are co+#-~ ] ‘
cerned aboiut the decredsing cgllege—age , -

IR pcpu;at;an.s This situation calls for a ' ﬁg?;

In sha:t

oy

“coordinated system that would! provide infor-
mation about” appggtun;tles available,
=‘} _ speq1f;caﬂly relate them to various career
GppGrtuanles, and counseling and advisory .
\ services that would help the consumer connect
o - . ‘the two (Van Dusan! Mlllgr, and Pokorny 1978,
) ' p. 3) e .

1

‘Lifelong leaéﬂlng appEars .to be hére to st ay. 4.

Barrlerq tg Llfelanq Léarn;gg

CIA lts seeking. hlgher educatlcn, however, aften encaunter
what' W Yner (1977, p. 30) terms the invisible barriers: infor-
mat;an, procedures, and policy. If individuals do not -

' possess.the necessary ‘informatien about éducatlanal DPtanS and
“do not know where -to go to obtain thatrlnfarmatlan, they may
become discauraged and end their learnﬁng expaflence bef@re it~

bagins. . o

"The need to pIDVldé informatien \is créatéé by khe d;ver—‘
slty and decentralization ofs American edycation (Hefferpan,
Macy, and Vickers 1976; -p. v). Would-be learners may become
confused by the choices available to them. Existingyinfor-
mation is not readily available to tndividuals not atténdlng
school (Franklin Décember 1973, p. 5). Jaccbsan (January
1979a, p. 1), -stated that "...the great ma]grlfy of persons
needing assistance are outside ‘the formal structuzgg which
pravidé career information and guidance.' Once a person has

left the traditional school framework, he is without access .
te guldance with respect to .education- (;nclud;ng traln;ng and
retraining) and career dec151gn—mak1ng .

3
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where, but they aye oft en unaware of the:various options which
can save ‘them time and<money: experlént;al assessment and
skill testing, competency-based lnstructlénal programs, con-
tract 1earn1ng,'weakend colleges, universities without Walls._
3 . and ather pr@g;ams (Jacobson Jan;sry 19792, p 5). T

z§> Nou iny are adults unawéfe of what pfag“ams are cfferéd
o

Researchtstud;és shaw that adult isarners nat iny néed
but aLgc want "help, particularly ina pianning and utlllzlng
1earn1ng activities that will help them to- reach their als.
In avsogiety with a rich v ety Qg‘,uarn;ng resources nﬂ a
pgténtlal ccnstltuency of milliom what 1§ needed is a way to

e gh’cannect learners to .regources (Cross 1978, p. 43) . Forty re-

. ., cent research studias bﬂﬁw3 Shiat & gap exlsts between what '
adults®want ard nsed ¢ do regarding continuing their education
and the. facilities that elist tc vrovide them the information

" théy need to succeed {Var Dusen, Miller, and nggrny 1978,

p. 1). Inadequate aczdemic and career counseling is ohe,of the
specific barriers which Yas inhibited the grawth of ‘eontinuing
and-part-time. degree and nandegrée prcgrams in Ohid. (Flna;

Regazt 1974, p. 13y. ., _ - y

?

Infarmatlan barwviers are 1@5;_Severe ‘for better educated
individuals than they are-for individuals of, lower educational
attainment (Cross 1978, pp. 28-29; Arbeiter, a; al., 1978b, p. vi .
.and ‘Van-Dusen, Miller and Pokorny 1978, p_*l)h not only are B
" 'better educated individuals better able to. cope with abtaln;ng
. . information on edicational Dppgrtunltlesg but. the 1nfcrmat1@n

that is éurrently available is in a format that .is more appeal-

ing to better educated jindividuals (Cross: 1978, ‘pp. 28-29).

van Dusen, Miller, and Pokorny (1978, p. 1) cite a recent study

| conducted by the Stanford Research Inst;tute, the study con-=
;J\cluaes that : .
AP § cw:ng subculture’ of sa—éalled 'information-
.. pOOE™ peaple, who are becoming less and less effec-
tive in meeting the demands of day-to- day "living
and increasingly dependent on others for survival,
14 ﬂevelcplng “in the Unlted_ﬁtatesat@day, partlcu—
lazly in the central cities but in some rural areas
as well. The gap between those in the adult pop-
ulation who .are "information rich" and as a result
\  more potentially independent, and those who 4
\ "information-poor" and more 11kely to be depén-
\ dent on athezs, has bean widening fgr a number of
years. .

. The :mpllcatlan is that, if we do nct make career counseling
. available, to everyone, we wili be serving, in essence, only

better edufa*eﬂ and middle-class Americans (Arbeiter et al.
® 1978h, p. v). "“The message seems to be that if equal

'
LB




opportunity is a primary motivation for improving the infor-
mation network, thén great care- should be taken to -make- . . .
certain that the information reaches the intended audiences"
(Crods 1978, pp. 28-29). - ', /' : '

- Not only must education ihférmatién reach the people who
need it, but it ‘must be accurate and impartial. - Today, the

informattion providers have generally been those: who-also pro-

vided education and training; "...they have not always been
impartial and honest, and few restrictions were placed@ upon
them" (Van Dusen, Miller, and Pokorny 1978, p. 7). Because,
of the rapid growth of adult education and the many programs
being offered, it is even more important that potential adult
students are gble:to obtain guidance from a neutral source
located withinh their communities (Dyer December 31, 1978,
Appendix D). A statewideainformation network is needed be-
cause the abundance of education opportunity and information
are unequally available; dnd -because a coordinated system,
wéll administered, can assure honesty, economy, and efficiency
-as. well 'as expanded accessibility to all potential learners
(Van Dusen, Miller, and Pokorny 1978, p. 6). It does, indeed,
appear that our society is in need of ",..'switching stations'
" to enable individuals to appraise’their abilities and interests
‘and ease- the, transition between vocational and/or avocational

pursdits" (Arbeiter et al. 1978a, p.. V).
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'gharécterisgics.afAgdulgqgctgntial Learners.
L ‘_ e — - , :

What 'are the characteristics of adults who are potential

learners? According to Heffernan, Macy, and Vickers (1976,

Bp. 19-21), many adults (1) are suspicious of formal education-

‘al institutions; (2) are dependent; {3) have unrealistic ex-
_pectations 'of themselves, brokerage agencies, and of career
opportunities; (4) possess véry traditional ideas of education;

(5) are motivated by their concern for their career; and (6) .-
suffer from achievement anxiety. o .

. One national in-depth study of adult learmers is 40
.Million Americans in Career Transition (Arbeiter et al, 1978a,
p. 7). The purpose of the survey on which 40 Million Amerians ﬁ
~was based ."...was to identify the- need for career_transition , . /
services as perceived by a representative sample of .adults ih 7
the United States who were:either undergoing or anticipatihg .
"a job or career change" (Arbeiter et al. 1978a, p. 7). This i
description will be broken down into nine catagories: per- M
. 'sonal characteristics, educational history, work-history, job. !
.. =" or career transition characteristics, education or training .
. plans, desired services, knowledge of local services, accept-
able methods of service delivery, and ideal career center. a

o

Personal Characteristics i o _— S
: — - - = . /

. The study disclosed that 60 percent of adults in tran-= ,
' gSitién-are,female,'Bz percent are white, and 70 percent are /
‘between 20 and 39 years old. Sixty-three percent are married/ '
_ and 85 :percent have one to thrée children living at home.. I
‘The family income for 63 percent of the adults is $10,000 av/
. 'year or more; however, females have lower incomes.than males;
- and blacks have lower incomes than whites. Ninety-two percent
| of the males and 56 percent of the females contribute their
earnings to the family, but 71 percent of the men are the '/
principal wage earners and women earn money to supplement the
men's incomes (Arbeiter et al. 1978a, p. 10). ‘ -

. . Educational History P ’

7 Adults who are in career transitign:passésg éivefsified
educational backgrounds. Approximately 50 percent of. the
adults have had some postsecondary education, mostly at

14 B V




féurayear ;nst;tut;cns. Most Df thase who atten&ea pgstai -
secondary ;nstltutlcns “hold a degree,'cértlflcate, or 11cénse.;, )
These individuals were generally attracted to professional - '
business or education prégrams The men in the study were - ;
better educated than the women, and whites better educated than
blacks. Approximateély 50 percent had finished schéal Wlthln
the last ten years (Arbeiter et 313119783, 12) )

Wark Hlstcry . . e

F;ghty five percent of the adu ts ‘are emplgyed full-time
~-67 percent at semi-skilled or unskilled jobs. Males are
- more likely to be employed*than ‘femalés. ,Sixty-two percent
have held their jobs for three years or under, having held
‘only one other full-time job during the last five years.. The .
salaries range from §5,000 .to $14,999 and men earn more than
‘ do women., Fifty-three percent of the unemployed .adults left

the labor market because of cliildcare or homemaking responsi-
bilities. . The adults who are uriemployed have been out of work
for four years or less, and most have loocked for a job w;thln

the laqt twa yéars (ArbEltEE et al lS?Ba, ‘P. 14) ¥

=

‘jéb or Career Trans;tlcn Character;stlcs

e =

1
i

, Sixty-three percent of the adults in tranSItlcn are.
currently emplayed and want to either change fields or change
their level or status within their current field. A higher. .
income' is "the matlvatlng force for 50 percent of. the adults

- although the acdults are also seeking more interesting work
and professional advancement. Most of the adults forsee some
difficulties in. %hang;ng jobs (lack of éxper;ence or creden-

+ tials, lack of jobs in their area of interest). Most. of the
adults have enrolled in edugati@nal 1nsti§utians or have
filled out and filed job applications.. In- tran51tlcﬁ adults

. want professional or skilled jobs; they have generallyb :
-heard of these -jobs thraugh their work ar school or from fami-
ly or friends. (Arbeitér et al. i??h p. 18). o

i
L]

Education or Trainlnq Plans

-8

The majérity of ;natraﬁsltlan adults plan to thaln more
education as a means of gailning credentials to enable them to
enter new fields or advance in théeir present fields. These

.. adults are interestéd in professional progxams or vocational,
trade, or technical programs which are offered at four-year

. colleges and universities or vocational and technical schsols
(Arbeiter et al lS?Ea, p. 21). ' ; .
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.Desired Services

- ; T,

",  Although adults lp career transition are ipterested in
* ' eareer services of all types, they are most interested in
information -gservices, especially spe ific information on_job, .
‘career,. or educational. opportlinities. . Those adults expressing
‘ the, greatest: interest in segvices are those who' are least
° 7 . feducated (grades.twelve and under)-. Also, the least ,educated
( " adalts and black adults express a higher interest in services' - -~
o » which involve:personal, problem-directed ‘counseling  than.do ,
better educated or white adults. The older the adult, the
less interested that adult is in services. '‘Adults would pay,
on the average, $75 per‘year for information services
(Arbeiter et _al. 1978a, p. 28). : N
1 2 _ ‘ .

i

- Knowledge of Local Services, o - . : .
. The majority of adults in the study do not know about
agencies in their 'communities which offer job or career help.
Those adults who are aware of such agencies are generally
aware of the agencies which are located in college or =
“university placement or counseling centers or state employ- ,
‘ment services. Adults believe that the kinds of services: .  °
available to them are lists of jobs or job skills training.
Even if adults know about local agencies. which offer career .
4 ‘gervices;, they may not use the services because they feel
. that the services are inappropriate to their needs or are not
« interested in or ready to accept help.  The adults who do use
" 4the services are generally satisfied, learn of them from :
-~ -+ family, friends, schdol or training institutions, or TV or
'  other. public media (Arbeiter et al. 1978a, p. 28). L

Acceptable Methols of Service Delivery | -

, " In-transition adults prefey one-td-one counseling with
. an experienced professional rather than group counseling or a
form of self-instruction. Printed materials, formal courses, .
work experience progranis, and direct observation of workers
* are more acceptable than less/traditional and more techno-
_ logically. sophisticated meth ds which use computers and mass -
+ media techniques (Arbeiter et al. 1978a, p. 29)..

;d§§;!Caf3%§7Centg§

R N : ot .

'According to in-tranSition adults, ,an ideal career
center would of fer services on weekday evenings at-local
schools. ' Adults prefer’ to be informed of services through
mMailings to .their homes, ‘although they feel that a lack of
time or money would prevent®them from using the seryices :
(Arbeiter et al, 1978a, p. 31). ,

16




s o s
oo ; Current Services

Fl

% . - . L " . o :

Educatlanal 1nfgrmatlén serv;ces a:e be;n p:QVLded fram
: many different organiza -ions and through many“different medl-:ﬁ
d ' librarles, computer data banks, telepheneg, community-
E bgged counseling, and Cccperatlve Extension Service agencles.
A review Df the literatur€e provides.definitions of an educa- -
tYonal 1nfermat1&n center and examples of 1mplementatlan.

& -

What 13 an EIC? T o - 'f“j .

, Amang the apln;ans féund in the lltérature is that,,
ideally, an EIC should provide testing (aptitude and 1nterest),
information resourcss (job lists, efAucational @pportunlt;es),
counseling, financial aids, referrals, and special programs
(alternative training pragrams) - Acgording to Heffernan, Macy,
and Vickers (1976, p, V), educational brokerages (their term -
fvl aﬂucatlanal information centers) are ",..intérmediaries
"which serve to helg adult students find their way 1ntc and.

> through the experience of pgstsecandary education.” [acobson
, (January 1979a,'p. 5) also finds that educational brokers .are
T intermediaries which serve to- link potential adult learners .
-+ with appropriate ‘resources. 1Ir addition to playing a. mlddieﬁ
man role between adult learnérs and educhtional institutions
.and resgurces, EICs ' offet. counseling, instructional, and advo- -
“cacy services (Heffernah, Macy, and Vickers 1976, p. 2). Core
brokering activities shaulﬂ/lnclude ;nfcrmatian-QLV1ng, :
referral, assessment, caunsellnq, outreach, and cllent -advo-~
\ cacy (Heffernan, Macy, and V;ckers 1976, p. 3).

7

{ . .
PR N ‘ Accerdlng to results from Jacgbson's nat;gnal survey
"\ (the Adult Career Advacatés Project), career counsgeling cen-
A - ters,across the cauntry present accurate, current l4 bor mar-

ket infﬁrmatign and interpret that information; examine atti-
| _ tudes, interests, and values; and’ inform clients of education
and training gppgrtUﬁitlés (Jacobson January 1979a, p. 3).

-Libraryssased Eics

_ Librarieg'seem to be a logical place to dispense' educa=
tional .and career information. People are accustomed to going
. to a library for information on a number of topics (Heller and
, Sussman January 15, 1979, p. 9); they find libraries comfor-
1 table, neutral settings which contain‘many informational

17




resources’’ When tralned prafess;ana]s are added to Qravldé
support and gu;dance, libraries become natural EIC sites. - .
"Libraries. are emerging as a significant link in the provision *

| cf ﬂcunsellng services . not only as educational: broKers but -as

ca:ﬁer aﬁd emplcyment canters as ‘well" (Jaﬁébscn January 19293,

s =, R . . = .

p. E\ _ . " L0

This review of- the literature will present information Gn;
two library-based EICs:. The Higher Education Library Adviscry

“Seéryice (HELAS).and the Adult Independent Learher Project's

Career‘équnsellng Centers, Long Island Adv;sary Centers and
Job Infarmatlan Center. : _

a

ngher Edugatlﬂn Library Adylsgry Service (HELA%), HELAS

L

" was funded in 1976 by a FIPSE grant to the Board of Regents of

the Unlverslty of the State of New York. The purDéSé of HELAS:

- was ¢ o

1. To DfGVldE lnf@rmatlan, adv1ce, ‘and where appro=
priate, ‘referra. to a wide range .of postsecondary
educational opportunities that met individual -
adult's needs and interests, and v

' 2. To demonstrate that the public Iibrary--long -
. viewed as a community 1nféfmatlén resource cen-
ter=-could play an active linking role between
adults and the vast array of learn;ng thlans,

'bér 31, 1978 pp 1- 2)

Beglnnlng ;n the lB?Qs, New Yérk s publlc llbrarles began

serv1aes, establlsh;ng Jab Infarmat;gn CEntersgwhlch.cantalneé o
job llstlnas, EEEEEE,Gpprtuﬁity information, and information
on resume writing. The libraries also began developing, in '

- cooperation with the thera:y Volunteers of America,

library-based literacy programs (Dyer December 31, 1978, p; 3) .

Fﬁur publ;c libraries were chasgn tm participate in HELAS
because of the library administration's commitment to 5;rvxc1nq.
adult learners, prior and on-going activities, and their
capacity to continue the program. after the explratldn af the

fqrant (Dyer ‘December "31, 1978 p. 4)

The faur public librarles WhlEh .were chosen are: Corning .
Pub11§~Librar/, Schenectady County Public Library, Mid-Manhattan

_Library’ of the New York Public Branch Libraries, and.the Queens

Borough Publi¢ Libraries. These libraries serve different,
audiences in a qﬁall tawn/rural area, a medium-~sized urban
gsetting, and a large metropolitan cammuylty.

i
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Each library selected an educational advisor; the cri-
teria for selection were that the librarian had an adult ser-
vices or reference bacquaund had experience in working with
adults, was, famll;ar w1th the curreﬁt llbrary materlalsg and

Fully as an advlsar (Dyer December 31, 1978 §p 4~ -5) .

The HELAS facilities were to provide information. about
and materlals on educational opportunities; provide guidance

" and ccunsellng in making plans and decisions regarding educa-

tion; and refer ‘individuals to educational institutions, com-
“munity -agencies, or. library services which could meet their .
needs ‘and interests (Dyer December 31, 1978, Appendix B)

4 ;_»—.

< The first HELAS users were rééular library patrcns.’ How-
ever, with thé passing of time, first-time llbrary users began
to use HELAS (Dyer December 31 1978, o. 7).

- HELAS clients were careér changers, career advancers,
educational entrants or re-entrants, the unemployed, and
senior citizens (Dyer December 31, 1978, p. 7). A survey was
sent to. 2,111 individuals who c&ntacted HELAS for assistance
from February 1, 1977 to July 21, 1978 (the return rate was 48
percent). The resglts showed that 62 percent of the users
were, female; less than 1 percent were 17 years old or younger,
14 percent -were 18-24 years old, 33 percent were 25-34, 13 ‘
percent were 45-54, and 8 percent were 55 years old or more
{10 percent did not respond); 53 percent were whlte, 25 percent
'were-black, and 7 percent were Spanish surnamed, and 6 percent ..
other non-white (10 percent (did not respond); 4 percent had
less than a high school education, 22 percent had finished
high school, 39 percent had some postsecondary education, 15
r2rcent had obtained a bachelors degree, 10 percent had taken
some graduate study (2 percent did not resPQnd)

The survey also showed that the résp@ndentsgweré either
engaged in or planned to pursue a wide range of educational
activities which supported, in Dyer's -opinion, the idea that
the library is a neutral agency (Dyer December 31, -1978, p. 9).
In addition to supporting neutrality, the survey results
supported the theory that libraries provide a non-threatening
environment for adults, especially those adults uncomfortable
+h an academic setting, and simplify the process of exploring
“"education options because of their convenient locations (Dyer
December 31 1978 p. 10). Nlnety pEfCEﬂt of the eurvey

it to an acqua;ntance (Dyer Deaember 31, 1978, p. ll), in
short, HELAS users were highly Satlsfled with the services
they received (Dyer December 31, 1978, p. 9). Survey :esults
further showed that 89 percent of the respondents found the

- library to be easily. accessible by publlé transportation or



car, 87 percent thought the library was open at convenient
hours, 82 percent found the atmosphere to be comfortable, and
64 percent were unable to find comparable resources anywhere
else (Dyer Décember 31 1978, Appendix A (Table 4))

_ The HELAS projéct perUEEd a dlreatﬁry to be used as a
reference tool'at ali four sites. The directory .contains in-
formation on continuing education courses offered by colleges
and universities, nonrdegree- granting institutions,  adult
education and BOCES programs, community agencies,

“non-traditional education programs (external degree, credlt by

examlnatlanp etc.), and financial aid (Dyer December 31, 1978,
pp. 5=6). <Another outcome of the project, a brochure, "BDBka
to Change Yaur Life," was to be shared with all libraries in

" New York as well as adult secondary and postsecondary guidance

and continuing education programs (Dyer December 31, 1978, -
p. 6). A series of bibliographies on career and job informa-
tion, financial aid resources, study skills, and alternative

educational options was also pradugéd (Dyer December 31, 1978,
p. 6).

The four HLLA% préject llb:ar;és plan ta cantlnué the
educational advisory service for adults through the use of
federal lerary Serv;ces and Construction ACT funds (Dyer
December 31, 1978, p. 12}. Because one of the four libraries
has suffered a cutbaék in funds, it intends to support a
toll-free telephone line as a means of providing educational
information. The three other libraries have continued and -
expanded their activites (Dyer December 31, 1978, pp. 12-13);
one (Corning) provides a terminal for the;r adult patréns to
use to explore career options™ (Dyer December 31, 1978, p. 6)
and its librarian travels to outreach sites to prgv;de coun-
sel;ng gservices (Jacébsan Janua;y lB?Qa, p. €5).

A majgrlty of the 6,286 people who ‘used HELAS wanted in-

formation such as what lﬁstltutlgn was offering a particular

course; about one-third of the people wanted to explore their
educatiorial goal in depth (Dyer December 31, 1978, p. 7).

In New York, the "...Committee on Adult Learning Services

- has recommended that the publlc library system play 'a key role

in the delivery of information and advisory services for
adults, due largely to the success ©f the HELAS Dréjéct and
the library's other strong record of accampllshments "
(Dyer December 31,.1978, p. 13).

Aﬂult Independent Learner. Prcject (ATIL). The Adult Inde-

pendent Learner project (Nassau County, New York) consists of
gix gamp@nents Two of these components are of interest in

this review of the literature: the’ (1) Career Counseling Cen-

" ‘ters (CCCs) and. Long Islanﬂ AdV1Sny Centers (LIACS) and (2)
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Job Information Center (JIC) (Heller and Sussman January 15,
1979; p. 1).° . : AL :

f

pravlde ;nd1v1dual cgunsellng to help adults 1ntérpret and to
augment llbrary resources and” the “learner's advisory, service.
The three libraries were Selectéd on the basis of QEOQraphle
lccat;en, convenience to transpﬁrtatlan routes, socio-economic
characteristics of the community, lack of career counseling

- services in the area, and the commitment of the libraries.,

~Initial funding was through the Adult Independent Learner

- project; in 1978, the libraries matched AIL'funds (Heller and
Sussman January ‘15, 1979, p. 2). The threé CCCs have provided
a total of 150 haurs of cgunsellng per month and have seen
each client, on the average; slightldy more than twice.

: The LIAC program is operating in five Nassau County

“libraries. The program is funded jointly by the Long Island
Regional Advisory Council on Higher Education (LIRACHE) and by
a federal grant from Title I of the Higher Education. Act of
1965 (Heller and Sussman January 15, 1979, p. 2). The LIAC

. program provides one-to-one gaunsellng by counselor interns

! who are trained and supervised by the Nassau County Office of

Women's Services. (For more information on the use of interns,
see Appendix 1.) The five libraries provide no funds but «do
provide the caunsellnq 51tes (Heller and Sussman January 15,

© 1979, p. 3). . :

Both CCC and LIAC cllents are generally females from 26
to 45 years old. However, the number of males and firg
job seekers using the programs is 1ncr2351nqa(ﬂelle and Suss-
man January 15, l979 p. 3). 3 ‘

Evaluation of CCC and LIAC services aré gcnﬂugted thrﬁugh
client evaluation forms submltted at the end of the caunse;;ng
and ‘through a follow-up effort conducted several months later.
Clients partlcularly value the help they ‘receive in . '
self-assessment techniques and in defining career goals.’
Clients also report increased self-confidence as a result of
project participation (Heller and Sussman Januarg 15, 1879,

P 3) , : i .

The purpose of the Job Information Center (JIC) is to pro-
vide servicés which help individuals find jebs_ Thé EéfviEEE !
Vguﬁ*gf state newspapezs' career caunsellng, the Lcng Island Jab
Bank (a daily produced microfiche llstlng cf available jobs),
and a f;le which attempts -to match job. seekers with jobs. 1In
add;t;gn, the JIC staff have pub1¢shed a Job Survival Kit and
publicize their services through a bi-monthly newsletter and
through laﬂal_newspaper_apd radio. The JIC counsels, on the |

t




average, 300 clients per month (Heller and Sussman January 15,
1979, .p. 5)." JIC effectiveness is evaluated through question-
‘naires and. self-addressed return business-reply. EnVElQPES
(Heller and Sussman January 15, 1979,ag_ 6).

Lifélcng Learn;ngﬁ@e,te " In 1977, two 11brary based
Lifelong Ledrning Centers, wereé established
in Pennsylvan;a one in the Reading Public Library.and the
other in the Free Library of Philadelphia in Philadelphbja. :
The centers function as educational and career informatic
clearinghouses and provide on-the'-s spot answers-to quegty
regard;ng\schaals and careers. <Clients are assisted in the
career exploration process by education copsultants; work-
‘shops are offered for career changes, senior citizens, and
other special groups; and telephone cohsultation is available.
_Available resources include books and reference materials, -
GED and CLEP ;nfgrmatlan and study guldesf seif=help materlals,

A survey .of Eh? CllEntS gf the center in Philadelphia

- determined that 74 percent of the clients were female; 34.9

was the mean age; 45 percent were married, 40 percent single,
and 15 percent divorced, separated, or WLdéWEd‘ and- the mean
lEVel cf schooling was equal to two years collegiate experi-
ence, As a result of contact with the center, 68 percent en-
rolled in some educational activity apd 60 percent changed or -
started jobs. A survey of the clients of the center in 'Reading
showed much the same results (Jacabsan January 1979a, pp.
67-68) . L

X s -

ngputef;ﬁased Systems

i

- Computer-based guidance involves using a computer to

~deliver career guidance information (Campbell-May 1978,
p. 191). This type of information delivery system is useful
cause (1) computers can ‘store.and quickly retrieve large
amounts of data, (2)/data can be updated immediately, (3)
large data files can be searched quickly to find the exact
camblnatlans desired by the user, and-'(4) .computer$ can com- -
bine "data and obtain: 1nfarmatlcn based on that combined date
(Campbell May 1978, p. '194). A computerized Bystem frees coun-
selors from data- cgllectlcn respens;blllt;es,'Ensures avail-
ability of _.accurate information for client use, and allows
more direct contact bgtween counselor-and client ("Aids..."
January 1977 P. l) “In. additian, Egmputer termlnals; all

3

.plaées (Shapplhg centers, llbrarlés, prlsans, schagls, emplcy=
ment .bureaus), used simultaneously, and be available
_around=the=-clock (Campbell May 1978, p. 195).

2.
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fhe computer-based guldanee systems in use now may be
termed -on-kiné or direct inquiry. This means that the user is
in direct contaét with a ggmputer via a terminal. e systems
may vary, depending on the sophistication of the termlnel end
pregrame belng ueed (Cempbell Mey 1978, P lE?) ,

o Exietlﬁg eemputeg—baeed eeeupat;enel guidance systems
‘collect college data via direct mailings to colleges and use
Department of Labar, statistics for occupational data file
\es informatjion. . The quelity .and quantity of information varies
~from system to eyetem.ﬁ Alse,rbeeeqee of the expense involved,
iot-all systems have ;neerpereted local data (Cempbell Mey
© 1978, P 201). ) . B o

Gomputer-based guldenee eyeteme ‘are new 1eceted in apprex-
imately 500 cities in the United States. Depertment of Labor
. funding, under which a.state consortium must prDvldE veeatlen-'
al information services by.both’ computerized and non-computer-
ized del;very systems to schools and agencies in the state, .
. provided monies to nind states (eee Oregon CIS, below) (Camp-
bell May 1978, p. 200). -

i NDIC (Net;enel Oeeupetlenal Info; matlen Ceerdlnat;ng
Cemmlttee) has been formed to coordinate the development of
systems so that uniform definitions, standardized procedures,
rand standardized eeeupetlenel classifications will be- created
which will apply to vocational education and manpower services.

. A national coordinating agency and a state agenay (so1cC),
;callea into being by the formation of NOIC, is iatended to

ot .increase the effectiveness of and articulation between
pregrame that deliver eccupetlenel information" (Jacobson
Jenuery 1979a, p. 20); y :

reaas

R The Dregen CIS. The Qregen Cereer Information Syetem '“

/* ¢+ served as the model for eight other states: Alabama; Celefede,
/ o Massachusetts, Mlchlqen Minnesota, .Ohio, Washington, and

Wisconsin. All. nine states received funding from the U.S.
Department of Labor. Each system includes occupational files,
educational" ‘files, training program files, financial aid and
agssistance files, and blbllegrephie fllee (Jacobson Jenuery ‘
1979e, pp. 20-21) ., .

Oregon's CIS ;e headquartered et the Un;vere;ty ef Dregen
at Bugene. Terminals are located throughout the state ‘in .such
places as schools, prisons, ehepplng centers, and manpower
offices. Initial support for the system came from the U.S.
Department of Labor ("Aids..." -January 1979, p. 1). The pur-
pose of CIS is to provide "...current labor market information
in useable forms to ind1V1duele, schools, and social agencies -°
in Oregon" (Wyant July 975, p. 301). oOregon's CIS is presently .
‘eperat1ng»“...1ﬂ over 400 eltee ‘throughout. the etete, 1nclueing

L
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high schéols, staté prisons, dnd a variety of counseling cen-
ters" (Bruce McK;nlay, Director of -Oregon's CIS 1979: person-
" al communication). . A B .
%‘4 # =

Oregon's Career .Information System has six components.
One component” i's -an on-line questlgnna;re which helps users
assess their- interests and abilities; this leads to identifi-
cation of" occupations which have the characteristics the users
want. A second component cantalnsﬁlnfarmat;gn about user- .
gelected Géﬂup?tlaﬂs, a third about, tralnlng opportunities
"within Oregon.' A fourth component consists of a bibliography
of reference materials, a fifth contains taped 1ntervféws with
workers in each of the océupations listed in.the system, and -
 3 51xth campanent cantalns a. L;st of lccal peaplé whc w111 dls—
,*1978 p‘ 24) . The CIS cgmpanents can be accessed e;ther .
through a terminal or through a needle- sgrt systEm (“Career 'In--
'farmatlan System," October 1976)

’, . The tho Career Information System QGC£E), one af thgse .
' originally funded by the U.S. Department of Labor and modeled -
after Oregon's system, provides information on national and
state occupations, two- and four-year colleges -and 'graduate
schools 'in; the United Statés, proprietary and vocational

schools 1g10hlm, scholarship and financial” aid in Ohio and the]

United States, and add;tlanal career information related to '

the world of work. E national files draw upon the Guidance

Informatrion System (GIS), while the local or state files are

compiled by OCIS ("Qh;g Career’ lnfgrmatlcn System User's Guide
v 1978-79, p. i). : .

- - * ' v

The Wisconsin Career Infarmatlon System (WCIS), another -
system funded by the .U.S. Department of Labor and modeled .
after Dregon 3, gystem, was 1mpl€menteé at the Wiscgnsln
Vocational Studies Center, Un;vers;ty*of Wisconsin==Madison
(Lambert January. 1979, p. 6). Curfently, 401 gites have been
installed and are using the system (Lambert January 1979, p. 5). ,

~ . WCIS contains 16 state . and gix national information files

' . (Lambert January 1979, pp. 3-4). A spec1al two-volume package
of WCIS-materials is available for use in WlSCDHE;ﬂ pubblc
libraries (Lambert’ January 1979, p. 4). ! The national files
draw upon the Guidance Infarmatlén System (GIS), while the
1écal or state files are tamplled by WCISi \ ' ’ :

«+  The: ather six’ system§ funﬂed by the U S Department of
Labor and modeled after Oregon's CIS are those in Alabama,
Colorado, Massachusetts, Michigan, Minnesota, and Washington.

_Alabama's '0IS (Oce¢upational Information System) is aimed at
high school students but pays special attention to ‘the disad-
vantaged, women, minorities, handicapped, unemployed, and CETA
trainees. ' The Colorado CIS is patterned after Oregon's; its

)
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. Scene“ January iQ?? p. 3).
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target audience is secondary and higher education populations, .
state employment offices, social services, rehabilitation aﬂd
correctional agencies. The Massachusetts OIS is a modified -
version of Oregon's. Mlchlgan s 0IS' is available only to

,education institutions although expansion is planned in an ef-

fort to reach a wider cllentele. Minnesota's 0IS is also -
based on Oregon's and is modified for Minnesota's needs. . The
WasWington OIS incorporates Oregon's DIS and CVIS (“State

E - @

. CDIN Intéractive Guidance Systém.’ COIN (Eamputerlzed

' Occupational. Information Network) is a computerized and micro-
fiche system containing both gccupatlanal and educational in-
formation. Updated once a year, COIN is composed of six
files. These files contain”information descrlblng major occu-
pétiéns and’ their SpEClaltlES, related post hlgh school edu-
cation and training programs, over 3,000 two- and four- -year
calleges and universities, nationhal apprent;cesh;p training, 1

programs related to COIN occupations, mllltary occupations. and

. training opportunities related to.COIN's  occupations, and -

high schodl subjects related to COTIN occupations. The infor-
mation is available in:microfiche, By direct use.of a termi-—
nal, of by use of a self-administered COIN Occu-Scéan Inven-
tory. which allows an.individual .to profile her or himself,
send in the profile, and have an ;ndlv;duallzéd search run
("COIN" 1978). _ :

DISCQVER. DISCOVER, a‘Systematic .career.,guidance. pro-.
qgam, was crlqlnally 6551gned for use with g,ades seven through
twef%e (Campbell May 1978, p. 208) but .has sirice been modified
for use at the college level- (Campbell May 1978, p. 201). ’
DISCOVER helps individuals learn more about themselves, syste-
matically explore occupations, learn and practice decision
making, learn to relate information about themselves tc occu-
pational alternatiyes, and provides information to assist
individuals in implementing- their choices. DISCOVER is de-._.
signed to receive .and store data about the user (sggh as test
scores, school athVltlESg and grades) ‘and comparé that data
with the requlreménts for. varlgus aécupatlgns or tralﬁing pro=
grams. DISCOVER contains ;nfcrmatlan on occupations, two- and
four-year EQllEqEE, technical and specialized schools, appﬁéna
ticeships, military training programs, .and graduate and pros'
f3551anal SEhQDlE (Campbell May 1978, p. 208).

r

‘ e‘ SIG; SIGI, System for Interactive’ Guldance Iﬁ%ormatlon,

N

vas designed for use in community callegesf(zampbell May 1978,
p; 201). Developed by the Educational Testing Service, SIGI
‘offers four 'subsystems.” One subsystem describes 10 occupa-
tional values, helps the user determine their importance to
hlm/hér, and identifies occupations appropriate to these 3
values. A second subsystem provides information on user-

=

) . v
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Y ' gelected occupations. A>third subsysfem provides the user
with statements predicting . the user's probability of success
_in the coursework related to_the chosen occupation. The v
fourth subsystem helps the user develop step-by-step plans
for 1mplement1ng his/her career choice (Campbell May 1978,
p. 216).

. GIS- GISy Guidance Infgrmatlén Systems, is a commercial
system currently-markéted by Time Share Corporation and
Hau?htan=M;ffl;n which allows the user to search five files:
two= and four-year colleges, graduate schools, speclallze&
‘8¢hools in: some reg1@ns, occupations, and financial aills
(Campbell May 1978, 'p. 214)." Both Ohio and Wisconsin use GIS
in th31r files for nat;anal data. : :

-, ECES. ECES, Educatlgn and Career Explératlcn System, ,
erglnaily develeped by IBM Cgrparatlon, 15 curr;ntly gpera—
Mlchlgan.- ECES pra 1des on- llﬂé explcraflén of 400 GECupd
tions with -job dutyf: amples, exploration\of 400 postsecondary
‘majors, and teaching and practlclnq decisign making. An
off~line component consists of a batch search of echatianal
;nst;tutlcns (Campbell May l978 pe- 215—215)

i

CVis. §VISE,Qémputer;zed Vccatiénal Information System,
is- campagEd of three parts:. guidance, computer-assisted in-
struction; and administrative systehs,r Ten subsystems compose.
“the gu1dance system: junior hlgh level vocational exp‘aratlén,
secondary school vocational exploration, four-year céllege
information and search, community college information and
search, financial aids search, and student registration {Czmp-~
"bell May 1978, p. 215). - -

i +

5

4

Telephones
A telephone serv1ce may be the only way some people can
access career and educational information services. New=Jersgy
and Ill;nals provide statewide telephone hot-line services ,
) ("Progress..." April 1978, p. 2) and the New York City Regional.
\ Center fbr Life=Long Learn;ng of- the Regents.Regional Coordi-
' nating Council gollects and disseminates educational resource.
5 . and career preparation ‘information via the té;ephané (Heffernan,
T, Macy, and Vickers 1976, p. 4).
Cannectlcut CQﬂtanlﬁg Educatlgn AwarenEas Program. This
program is one of several conducted by the Connecticut Center
. for Cantlnulng Education, a division ¥f Fairfield Unlversl vy
. in Fairfield, Connecticut.; {(The Dthé%@ are a Women's Eure} “
which provit és services fa: reentry wcmenp and courses in
‘career entry and career direction.) The Cbnnectlcut,CDntlnu;pg
. Education Awareness Program is a telthcne service staffed by

b
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counselors who are adult continuing education ‘students. (See
Appendix 1 for more information on interns.) Adults who con-
tact this service are sent a continuing education workbook .
containing general education information, specific information
on “local education and training opportunities, and some '
self-assessment material. After receiving the workbook, adults
may contact the service again by telephone to explore options
and amplify the materials in the workbook- (Jacobsan January

l§7ga, p. 83)

For Infgrmatlon and Referral Services Toll- Fregs(ElRST)

FIRST is a service sponsored by the University of Kansas in
Lawrence; Kansas. FIRST uses a free WATS line to provide
callers with information about education'and career gpportuni-=
ties in Kansas. Any question which cannot bhe resporded to
immmediately is researched and the resultlng=1nformatlan is
then mailed tc the caller. "Referrals are made to appr@prlate'
KU resources" (Jacobson January 197%a, p. 84). '

Career’ Edgcatlan PrajegggiCpP) ‘An extensxve study of
telePhone service uncovered in this search of literature is:
the Career, Education Project (CEP), funded by NIE to provide
telephone counseling by trained paraprofessionals to home-based
adults in ProVidence, Rhode Island (Arbeiter et al. 1978b,

pi 1) . . what makes the history of CEP especially 1nter25t1ﬂg

.18 thegfact that CEP, now called the Career Counseling Ser-.

vice, has recently been dESlqnutEd as the EIC for Rhode Island
(Jacobson, January 1979a, p. 56). ° :

CbP was based on seven premlses-' (1) people don't know
abcut existing services; (2) people find it difficult to use
seryices which are 1ncénvenlently located; (3) people need to
Know themselves better;. (4) people need accurate, timely, and:
localized information; (5) people need to feel comfortable .
before they will talk about themselves; (6) people.need assis-
tance but do not need to be made dependent- and (7) & sefvité

écnduct fallDw up evaluatLOﬂ (Gu;lf@y and Grathe January 1976
(vol. I), pp. 1.2 -1.5). .

CEP bedan in October 1972 and énded'in June of 1975: -The
target agdlence ‘consisted of individuals 16 years of age or
older who were neither employed fulltime nor g01ng to school

" .fulltime.. The project was concerned with the career related

needs of home-based adults (Arbeiter et al. 1978b, p. 6). The

"specific project objectives. were to help clients (1) learn
+ about growing and alternative careers "and the education and

SkilLEiquuifEdthf them:| (2) bgsame capable of assessing, their
career interests, current attajinments, and what they needed to

Jo to prepare for a career; (3) acquire information about~”
loca! carher preparation and education programs and support
27



services; (4) make déClSlDﬂS about careers; and (5) develop

—-and begin an educational or ‘training program which wouvld help

them prepare far a new career (Arbeiter et al. 1978b, p. 7).

Island was chosen as the project site because it
criteria for a good pllot site. Ideally, a pilot site
should exhibit the need for intended services, reflect signifi-
cant characteristics of the country as a whole, and have the
local resources to support project goals and lans (Guilfoy and
Grothe January 1976 (Vol. I), p. 4.1). Rhadé/island met these

criteria: B85 percent aof the paguﬂat;én could call Providence

without a toll charge, the per capita 1nc@me/af Rhode' Island

. residents was below the national average, the labor force was
"largely unskilled or semi-skilled and immobi Ie, and 50 percent

of the population over 16 who were not enrolled in school did \
not have a high school diploma and almost one-third had less
than an eighth grade education. And, although the need for
further education and training existed, many of the people did,
not take. advantage of the numeroussupportive agencies avail-
able in the area (Gullfay and Grothe Janyary 1976 (Vol. I),

'pp 4.3-4.4).

CEP was CDmpDSEd of five camponents. ‘outreach, research
and evaluation, a resource center, counsellng, and an informa-

tion unit. Counseling was the core component; the other com-

ponents functioned as supports (Arb21ter et al. 1978b, PP 6-7) .
L 4
Dutreachafunﬂtlonéd as a public relatlons unit by developﬁ

llng materials and techniques which would attract adults to CEP

and providing information about the project to the general
public and #d the professional,community (Guilfoy and Grothe
January 1976 (Vol. I), p. 3.1). 1In order to inform the target
audience of CEP's services, the outreach component’ used te
vision and radio public sérvice announcements, advertiseménts
in local newspapers- and magazines, press releases, televised

coverage on news programs, guest appearances oOn- numerous local’

radio and television talk shows, -posters, displays, brochures,
flyers, form letters, and ‘return postcards (Guilfoy and Grothe
January 1976 (vol. I), pp. 3.1-3.2). The goal of the outreach
componeht was not to attract as many people as possible, but
rather to attract reasonable numbers of certain types of
people at 5pec1flc times (Guilfoy and ﬁrcthe January 1976
{Vol. I), p. 3.2). .

The céunsellnq gomp@nant was the central component of the
project and was the component best known to the general, public.
The functions of the counseling component were to (1) help
clients assess their interests and abilities and develop,
implement, and revise career plans; (2) provide information on
educational and training requirements for career entry and on

' where to obtain. the necessary education and training and sup-’

T
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portive services (chjla care, ‘financial aid, etc.); and (J)
provide enzaufgqement and emotional support (Guilfoy and
Grothe Jaﬂudry 1976 (Vol. 1), p 3.3).

Trained paraprofessionals staffed the counseling component.

When a person called, CEP eligibility was established (Was the

caller a member of the target audience?) ané an intake clerk
set up an appointment for the caller with a counselor. Coun-
seling services were terminated when a élient either made a
decision or began implementing a decision. Some clients spent
only a few days fngFDUﬂSEllnq, others spent many months. Some

,clients had one interview; others rEqu1red more than 20
(Arbeiter et ,al. 1978b, p. 7). .

_ The purpose of the resource center was to identify, ob-
tain, and make available career-related materials. The resourcg
center hHoused 1400 books and reference items; up-to-date occu- ~
pational- files containing pamphlets, brochures, clippings, and
occupational briefs; 200 catalogues on educational and training
institutions in Rhode Island, Connecticut, and Massachusetts;
directories on educational and training institutions nation-
wide, financial assistance, and‘apportunlt;es in business and
industry; and subscribed to 145 magazines and newsletters in
such fields as adult education, counseling, and feminism
(Gu;lfay and Grothe January 1976 (Vol. I), p. 3.7). Staff mem-

‘bers made more use of the resource center than did the clients

because of the nature of the collection and because no outreach
effort was made in this area (Guilfoy and Grothe January 1976
(vel. 1), p..3.8). :

The purposes of the information unit were to (1) establlsh
and periodically update ififormation on educational institu-
tions, training programs, and supportive service agencies in
the community and (2) review existing career-related materials

_and-develop new ones to meet the needs of the project's staff

and clients (Guilfoy and Grothe January 1976 (VDl._I), PpP.
3.9-3.10) . ' :

. The purposc of the Rescar:h and Evaluatlcn c@mpcnent was’
to .develop and implement‘procedures for the collection,
analys;;, and repértlng of data for management and staff of the

" Project, -the sponsor, the Rhode Island community; and other -

practitioners interested in the Project" (Guilfoy and Grothe
January 1976 (Vol. I), p. 3.12). : . )
The follow-up study conducted by Arbeitér et al. (1978b):
pprovides information on the client characteristics of CEP
users. CEP clients were ‘predominantly female, white, and 20
to-34 years old. Most were merried and had one or two chil-

~dren who liverd at home. The incomes of CEP clients ranged

from $5,000 to $15,000. The typical clients completed high



school. The few.men who used the service were 3ingle, and
under 30 years of age (Arbeiter et al. 1978b, p. 11l)., 6 -CEP
clients had worked from two to ten years, had been employed
within the last five years, held their last job for three or
fewer years, and had worked in-a semi-skilled or unskilled
capacity. They had made salaries of $5,00. or less at these
jobs. Most were unemployed when they centacted the counseling
service (Arbejiter et al. 1978b, p. 13). The majority of
clients saw CEP as a means to help. ‘them attain ijS or make

. career decisions (Arbeiter et al. 1978b, p. 15). Although the
. Career Education Project's clients were a diverse grbup, they
" all needed to better understand their interests; abilities, :
valuesp and goals and to obtain information about career
trends, opportunities, and requirements; available educational
and skill-training opportunities; and sources of help in
career-related areas. Clients  also needed. heglp in develgﬁlng
and implementing career plans. Fifty-two percent of all
“clients' occupational objectives were in the pf353551anal
category as defined by the Census Code, 19 percent were in the
service category, and 17 percen. were in the clerlcal category
(Arbe;ter et al. 1978b, p. 27)

.Client reaction to CEP was overwhelmingly positive. They
were satisfied with their counselors, with the service they
received, and with using the telephone as a means of communica-.’
tion. "Clients felt that the project helped them achieve their
goals, improve their situations, and develop more self-confi-
dence" (Arbeiter et al. 1978b, p. 17). : "Clients ... were suc-
cessful in finding ijE or enrelllng in prbgrams that they
considered satisfving" (Arbeiter et al. 1978b, p. 25). Some
clients, however, indicated that they would have preferred
face-to-face counseling (Arbeiter et al. 1978b, p. 18),
although tel;phane counseling is preferred to group procedures,
self-instruction, and media techniques: (Arbe;ter et al, 1978b,
p. 39).

- Although, according to clients, a positive relationship
between their job cbjectives and the jobs “they tool after
counseling existed in only one-third of the cases (Arbeiter
et al. 1978b, p. 34), 53 .percent of all clients had higher
post-service salafles (Arbeiter et al. l978b, p. 36).

According to CEP clients, the six most acceptable ways
for-providing career as- stance are (1) work experience pro-
grams, (2) individual cagnsellnqp (3) formal courses, (4) tele-
phone counseling, (5) self-instructional materials, and (6) in-
formation provided through a library or resource .center
(Arbeiter et al. 1978b, p. 41).
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, Arbeiter et al. theorized that CEP was 5o successful
because oo '

...those who needed, wanted, and liked. the service
sought it out, continued to use it, and were avail-
able 'for follow-up .interviews... In contrast, those
who did not need the service did not try it or did
not continue it and were not available for follow-up
‘interviews... It is equally logical to interpret CEP

- - as a targeted service which reached its target pop-

D ulation--"home-based" women who required an incen—
tlve to make the trans;t;an t@ wark—eand served that

lS?Bb p;‘42)

ga@mggi;yfﬁéﬁgé Itinerant Delivery Systems

‘Cammunity-Basgd Education CDunSéllﬂg for Adults (CBECA)

is a program sponsored by the Office of Student Services, .
University of Wisconsin--Extension. The purpose of CBECA
"...18 to heIp adults overcome personal barriers to continued
"education and to assist ;dults in making the what, how, when,
"and where of educational’/ choices." °‘CBECA helps adults explore
their educational options and adjust to returning to school
(Thompson and Jensen March 1977, p. 1). Some of the adults are
illiterate; others are highly educated. Most.are work-oriented
in their educational ébjEEthéS (Thompson and Jensen March
1977, p- 9)

CEECA focuses on hiq r education, whether for just a
course or an entire program of study.  Although the CBECA pro-
gram is- sponsored by the University of Wisconsin--Extension 'and
promotes education, clients have been enrclled in more than
110 other educational institutions (Thompson and Jensen March
1977, p. 9). = .

CBECA is characterized by a highly individualized ‘format
(Thompson and Jensen March 1977, p. 11). Peer counselors
travel to places designated as counseling sites in their
assigned communities. Some counselors serve six to eight com-
nunities on a once-a-month basis; other counselors serve fewer

. communities on a more frequent basjs (Thompson and Jensen March

’ 1977, p~ 1). "By using community-based locations, such as-

* banks, libraries, city halls, court houses, and Indian reserva-
tions (Jacobson January 1979a, p. 61), the counselipg service
is made more accessible to the potential user. Mudof the '

uneasiness which a potential user might experience in a formal
setting is alleviated. Subsequent sessions might be conducted
elgewhere, as appropriate or necessary (Th@mpsan and Jensen

March 1977. p. 4.

<
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lie counselors are employed part-time (20 hours per
whek ). Half of each counselor's time is spent with clients at
coNnseling sites; the rest of the time is spent with clients
whaﬁcan t come to a counseling site, contacting clients for
fdllow-up, dnd conducting program publicity (Thompson and
Jensen March 1977, p. 1). The "counseling networks are manadged.
by area counselors who spend half-time counseling, half-ti-=
supervising g@quelcrs“ (Jacobson January 1979%a, p. 61).

Although counselors do not -heed to have a strong back-
ground in counseling, counselor selection criteria include the
ability to relate well to others and a background which in-
cludes some postsecondary education (Thompson and Jensen March
1977, p. 3). Counselors also need to be available in the
evenlngs,gbe mobile, and be familiar with the communities
(Thompsan and Jensen March 1977, p. 8).

sensitive tb the needs of the people of that! community, more
aware of community resources, and more able to generate com-
munjity support than would be an outsider (Th@qpsan and Jensen
March 1977, p. % . 1Their part-time employment is advantageous
to CBECA because it mdkes available a large group of capable
people who need a flexible schedule and "...the employment of
more, pecple to cover smaller areas reduces travel expenditures
greatly (Thompson and Jensen March 1977, p. 3). Rather than
‘maintaining a centralized data bank, each counselor maintainrs
a file of information appropriate to his/her area (Thompson
and Jensen March 1977, p. 5).
A
Three diverse regions in Wisconsin are now being served

by CBECA: eight counties in southeastern Wisconsin, ten coun-
ties in northern Wisconsin, and fourteen ¥ounties in south
central Wisconsin (Thompson and Jensen March 1977, pp. 5-7).
Nineteen educational counselors are employed and cover one
hundred communities in the thirty-two cqunties (Thompson and
" Jensen March 1977, p. 1). Many of the commun;ty agenciges and

institutions foaf "their services and fadilities to CBECA
which.considerably reduces project expenses (Thompson and
Jensen Harch 1977, p. 5). :

Céunseﬁar% who llVE in the area they work in are more

The long-range gmals of CBECA are to develop and maintain
a state-wide network and, possibly, develop a career-counseling
component, better measure CBECA referral.effectiveness, expand
cooperation with -employment agencies by providing a counselor's
services, and conduct. experiments with new models to provide
vocational and educational counseling (Thompson and Jehsen
March 1977, p.'11). L

5
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_Dth ngperat1ve Extension Service ‘n.d., p. 2). 7_»(

a

thlD Cagperatlve Exten51gn Service

. The Cgaperative ExtenSLGn Serv1ce was formally founded ln‘
the United States by the Smith-Lever Act in 1914, although-
land-grant colleges had begun providing services before that
(Harrington 1977, p. 122). Cooperative Extension is currently
funded by (roughly) 40 percent féderal, 40 percent state, and
20 percent county monies. Services are. free to all who wish
to use- them (Harrington 1977, p. 126). :

Thé Ohio H’aperat;ve E‘xtensmn Service has agents in every

@caunty in Ohie. "The most common county Extension agent staff
.1ncludés three agents (agriculture, home- economics, and-

4-H)...," but some have more, some less (The Ohio ngpérétlve

-EKtEﬁSlDﬂ Service n.d., p. 2). Ohio's.Coonerative Extension

Service makes, extensive. use of vciunteer5s=apprax1mately

' 40,000 of them play.an active role in planning, developing, and

canductlng specific programs at all levels in the state (The

7
The oOhio Cooperative Exten51cn Serv1ce is divided &nta

. four program areas; Agriculture and Natural Resources, Com-

munity and Natural. Resource Develgpmentr Home' Economics, and
4-H and Youvth Development.. Within these four program areas,
", ..the Ohio Cooperative Extension Service ‘brings its resources

to bear on the educational needs of Ohio citizens" (The Dhla

Qaageratlve Extensxnn Service n.d., p. 1). |

In addltlgn to prgv;dlng free adult educat;an services tc,
Ohio citizens, the Ohio Cooperative .Extension Service currently .
prav1des career 1nfgrmat1cggtafyaung adults through the 4-H :
program. Eventsigfggﬂ%y‘l 1977 through June 30, 1978 included
career exploration 'into the fobdd service area and an Ohio 4-H -
Congress which was devoted to career explaratlﬂn ‘(The Ohio
Cooperative Extension Service n.d., ». 70). A Career Coun-
seling Coordinator has been designated in every Ohio county .

except two: Sandusky and Wyandot ("Ohio Area and County Exten-

N\

Y

:"‘tlgn Agents" n.d.).

s
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Regpmggpéa;iéns,frgﬁ;;hgrLiteratufgz' ‘ -
_ The . l;terature regardlng EICs contains numerous pertinent -
findings and recommendations made by individuals welliknﬂwn .
and hlghly respected in their fields. The literature r
in the area of EICs to-organizational structures-of EIQs.

Gava:nment Role. .. . = . . o . .

van Dusen, Mlller, and Pokorny (1978 p. 12) recommend
that the role the state should assume in prgv1dlng education+
al and career information is to determine peoples' ‘need for.
information and what resources are currently available, create-
a means' by which- pravlders and consumers can work together to
set goals, seek monies to develop new activities and expand
currgnt ones, and eztabllsh an effectlve means far evalu=-
ation. . .

- Eathacfasg and vVan Dusen, Miller, and Pokorny recommend
that' thé federal government subsidize information dissemina--
“tion, although for two different reasons. Cross {1978, p. 17)
‘fears "that, without it, the well-educated, who already ‘have
;thé mct;vat;an,athé ifformation networks, ‘and the money, will
~ become ‘even beétter- educaced and that the poorly educated, who
- do not,have the ‘motivation, the’ information networks, and
the mcney, will be left out ‘of the new educational éptlcns.
Van Dusen, Miller, and Pakgrny see government subsidization of
educational information centers as a means of ensuring
‘neutrality of information, i.e., ensuring that the informa-
tion and advlslng provided is client- Eentered rather than.
1nst1tut1©n-centered : :

From telephﬁne and in-person 1nterv1eWs which he conducted
in the ten states (California, Florida, Illinois, Mlch;gan,_
" New Jersey, Mew York, Ohio, Pennsylvania, Texas, and Wisconsin)
which contain apprax;mately 57 percent of the United States
population and the majority of the United States postsecondary
institutions, Hilton also concludes that greater government
subsidization is necessary if lifelong learning is to be a
reality for everyone--including the poor and under-educated
‘adult (Hilton March 1979, p. 7). Hilton sees additional fund-
ing as 80 necessary that he forsees pxagram actlv;ty as not



being susta;ned or expanded W1thaut it (Hilton March 1979,

pP. l&) : ; ) @ o .

_ Accardlng to Hlltcn, if fund;ng levels remain the same
as they are now, the direct funding of large numbers of local
counseling centers will not bé'f3351ble. However, existing
local counseling centers might be designated as EICs, ‘and be
prQVLdéd access’ toe an EIC data bank (Hlltan ‘January 1979,

1)

Desirable _Program Functions

Crass (1978, p. 38) feels that making a self- assessment
instrument available to adults ‘would render. them an important
service. Efforts sh@uld be made to discover what adult
learners want to knaw about themselves, examine existing: in-
struments for appllcablllty and then modifying them or devising

new ones as appropriate, and recommend a program which would
‘administer the ingtrument and lnterprét thé results.

twas ccnducted The 5tates ranked various EIC prcgram ;unctléns
in order of priority. The order in which the ‘states- rankéd

the priorities are as follows: .
TR Determiﬁing what infcrmétidn should be provided

2. Dete rmlnlng types ana amounts af services
‘ provided by core and center'staff '

3. 'Publlélz;ng EIC: serv1c33 among state resldents
4. Writing‘the EIC state gl
'5. Coordinating EICs with étha: similar programs

-6, Collecting, updating, valldatlngg and disseminating
1nfafmatlan to the public '

7.&%§$§essing tha need for an EIC pr@gfam

;Bi Managlnthhe praqram once it‘is Dpératiénal

‘9. :IdenLlfylnq fundlng alternatives far tha praéram
10. Training‘EIC staff

11. Establishing and identifying the role of an
advisory committee - )

'12. Establishing criteria for designating local centers
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13. Evaluatlng EIC Effartsx

t

14. VDefining 1ega1 and et
: related to the progran

o
.

A . ‘1%, Using eampute in disseminating ¥nf

oL le. Using tall freeg}glephdne inquiry=éystems _ : /

Fe

' i7.” Décumenting the/need for better national funaiﬁg
l;/"i) L )

L,

(Hlltan January 1979

A follow-up study of cllents/ef the Rhode Island Careerl
Education Project determined that from-a client point-of-view,
the five most beneflclal serv1ces were (in order) the (1) gquid-
ance and support of the ccunsglﬁr, (2) printed materials, )

- {3) Qccupatlcnal ‘information, (4) resource center, and (5) eﬁ—
ucatlcn and tra;nlng 1nférmatlan (Arbe;té: et al. 1978b, - |, .
p: 22). /

5§

Plannlng Cans;derat;ans

An artlcle whlch appea;ed in. the Aprll 1978 Bulletln

:gccmmends that the following items be taken 1ntcrcgnsldér
when planning :an EIC: (1) .an EIC system should be broadly

- based; (2) existing resources should be used; (3)' cooperatit
plannlﬂg should include 1mpartant segments of the higher edi
|

|

1

1

ion

4-n;‘fm;gw

re

ucation, guldance,zand vocational planning communities; (4) EIC
funding should come from a,variety of sources; (5) only tim ly,'
- accurate, and unbiased 1nfgrwat;gn directly or closely related
“to educational or career decision-making should be provided
. by the system, (6) an evaluating mechanism should be built
" into ‘the program; (7) the EIC system should be designed to
‘serve all residents of the state; and (8) EICs should be:
institutionally. and governmentally neutral, aid ;ndlvlduals
¢ in maklng decisions rather than making- decisions for the
clients, and not state prafsience 'for one career or schacl
- over another ("Progress..." Amrll 1978, p. 1). ‘
B, I
The homebound should also be considered whén planning an
EIC.' vVan Dusen, Miller, and Pokorny (1978, p. 7) recommend |
the establishment of a statewide telephone network or the use
~of advisory services that travel from place to place so that
the hamebcund have access to the services of an EIC.

Drgan;zat;anal Struc;ures

] , N
Heffernan, Macy, and Vickers récammend the following as

being appropriate for delivery of services: (1) free-standing

agencies, (2) new institutions in existing systems, (3) con-
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sortuims of institutions, and (4) ng units within estab§
l;shéd 1n5t;tutlgns (January. l976, p. 7). E ' -
' The eancépt of EICs-which Hilton (January 1979, p. 7)
flnds emerging is one in which EICs primarily prDVldE a ’
centrally developed bank of information which would be dis-
seminated through an existing .network of ccunseling agencies.
A 'core staff would be responsible for ensuring that data col--
" lected was accurate, deciding what data to collect, cdllecting
the data, and determining thé form in which the data would be
-disseminated to the counseling ag&ncles. :

- Van Dugéng Miller, and Pokorny (1978, pp. 8- 11) envision
an effective EIC state network as being comprehensive (prg—
viding information and counseling on all educaticnral optlans).'
' coordinative (bringing. th%Fhéf state and feder&l funding '
) agenclés, Educatlénal'1n5t;tutlgns, 1acal ;nférmahlan agenc;es;

effectlveness, ﬂellneatlng the nééd far educatlanal and career
information, describing! major gaps.,. andrevaluating the. gquality
of infgrmaticn that‘fhé'ETC netwafk botH gathers and dispenses.

. €§htral;zat1gn of some services is re:ammended to. reduce
dupl;catlgn of effort and cut costs. . "Staff training p:a=
'grams can be developed at the state lével for use by various:
service adencies. A central, comprehensive information
bank can, be made available to local providers at less cost
than when information files are.developed and maintained
“1nd1v1dually. Consistency of information and quality of ser-
vice should.-characterize any statewide network" (Van Dusen,’
‘Miller, and Pakgrny 1578, p. 4).

r - R

’ The cluster approach is recammended for delivery of EIC
_services.. A physical center, according td Van Dusen, Miller,
and Pokorny, may be unnecésgary . . "Where possible, the funding
provided by the federal government shoyld be used to create
and maintain a network, building on agencies already in opera-

- tion and caardlnat;ng existing resources”" (Van Dusen, Miller, Q%

, and Pokorny 1978, p. 4). : B v

Data Collection

{ Cross (1978, p. 31) suggests that a central agency should
devise a model to collect and classify learnlng resources and
to limit that ¢lassification scheme "...to 'organized instruc-
tion' along the lines of the National Qenter for Education
Statistics definition of adult education. The central agency
would devise forms and procedures for the efficient collection
and storage af data, but the local gurlsﬁlctlans would use the
farms and pracedures to collect and update 1nfcrmat1an

2,
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efficiently. "The responsibility for. collecting and kaaping)
.current learning appartunitiaa available nationally would be
~aaaumad by the cantral agancy; v

/
. YA The career and aducat;a al 1nfc:mat;an collected needs
.to be fairly local because adults are genarally gaagraphicallyA:

~;1mmablla (“Alda._.“ January ‘1977, p. 3) ' b 8,

%

Waya to Dallvar Sarv;caa

Because re aarch sHawa that paapla in 1aw-1ncoma areas _
and people who éava low educational attainment prafar services
which provide perscnal contact and because higher income -
groups are better able to. cope with leéss personalized ways to
match their 1ntaﬁaataatﬁﬁava;labla learning- rasaurcaa,_peracn—dg
alized counselind services should be overrepresented in Llow-
income. areas and, to campanaata for the expense which per-
sonalized ccuﬁaaling entails,  fewer personalized services
should be offered in more affluant areas (Cross 1978, p. 40).

Cross contlnuaashar racammandat;on by atat;ng that in-
.axpazaancad learners be offered one-on-one counseling, = -
’-_avaraga people who need help at certain points be offered .
group mathgda and computarlaad guléan;e ayatama, and more. -
(Crasa 1978, !42)

XLQcatlgn af EICa

/ Haffaraan, Macy, and Vickers' are in agreement with Cross
in that all recommend that EICs should be located on neutral
grcund. )Thla means that an ;natltutlon or agancy whlah p:a-
tion or agenay whlch awarda credit or dagraaa ar prav;daa
instruction (Heffernan, Macy, 'and Vlckars 1975 p. 6 and
Cross 1978, p. 33). . ‘ :

C%aaa (1978 P, 333 furthaflracammanéa that 1nfarmat1anﬁ
'aaaréhrflndlnga cans;atant‘y ahaw\that @,.pzax;mlty is a -
significant factor inftha use of educational. services."

i

_bsarvlng,tha Tocal Person

Sar;lng the'.total person is recommended as a. means of in-=
creasing the parc;c;patlan of undersarvad populations. "Pro-
~viding 1nfqrmatlon and financial aid won't help if the learn-
ing programs are not appropriate to their needs. Providing
attractive laarning options won't help unless people know
' about them and autmadad images of 'school' are changed. Im-
pravad images won't help if child care and EDSLS remain

N | , | - ‘
. o ‘ © o tag '
Q s '; _ ? ,. . - dr




r;préblems, and so it goes" (c:ass 1978, p. 17).

B - e . N S,
. Thompson and 'Jensen recommend that noneducational, 1in
.~ 'addition to educational, institutions and agencies be used so
) that the total person can be served. "Agencies providing '

- employment infermatifn,_vccationalarehabilitati@n assistance, .
fipancial aid, or .social services illustrate the noneducation~
al help that can be available to clients" (Thompson and Jensen

%  March 1977, p. 5). |
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CHAPTER

'AESESSMENT PROCEDURES

After rEVlEWlng literature rélevant to understandlng the
purpose and scope of EIC activities across the nation, the
project: staff*planneé several types ‘of survey act1v1t;es to
‘assess current services and ;nigrmatlgn grcv;ﬂed by ‘a number
of érgan;zatlons in 'Ohioc. The first type, or mode, was devel-
Dplng and .sending .a.survey to selected. Qrganlzat;ans to deter-
mine the nature and extent of their EIC-related activitied.

. The second mode was site visitation to SMSAs where -a number of
rép:esentatlves, usually directors ‘'of various organizations,
were interviewed. Site-visits included .tours of facilities,

- introductiens .to other staff, gathering of handouts, -brochures,"
“etec., and brlef meet;ngs w1th clients whenever pass;ble.'

: + A third made of survey;ng was telephoning the dl:eet@rs or -
-other staff of various organizations for data about their '
operations. A final mode; was cgnferang with heads of state
agencies and departments that in some way related to EIC ac-

- tivities. ' These conferences were held in the interviewee's

* of fices in Columbus and. prav;deﬂ fer a two-way exchange of
information along with establishing pcsslblé liaisons for

- ‘'future contacts with other state agencies. In addition, ,
. project staff atténded pertinent statewide conferences and in-
vited two consultants to Columbus to confer about their
iﬁvalvement in developing EICs in other states. .

Ratlgnale fé: Using SMSAS

Standard metropolitan statistical areas (SMSAsg) are used
as the basis for assessment and recommendations in this re-.
port. There are- 16 SMSAs in Ohio which encompass 80 percent
of the states' pcpulatlan (Map 1 in Appendix VI). The
. balance-of-s te areas are divided into three regions: north-

.east, northwekt, and southern (Maps in Appendix VI).

Since.'1910, the Bureau of éhe Census has used Metropolitan

Districts ta'classify entirg areas in'and arauné cities in.

unlt. Ey lS;Q the cancépt evclved to éﬁcémpass more quallfl—
cations along w;th a change in title to Standard Metrapal;tan
Statistlcal Area. The SMSA classification. is extensively used



by numerous gavernment agencies as a standard area for gather-
ing, analyzing, and publishing statistics since it distin-
‘guishes between metropolitan and ngnmetrépalltan areas and
accounts for places of industrial and pépulatlcn concentration. -
.An SMSA always includes a city with at. 'least 50,000 populatién -
or a city with at least."25,000 population in a densely pggu-
‘.lated area with at least SQ 000 pgpulatlan.‘ An SMSA may in-
clude cantlguaus counties 1f at least 75 percent of their
labor force is nonagricultural. The tltle of SMSAs is always
the name of the largest city or a camblnatlcn of. two largest
cities. ' (U.S5.~ Department of Cammé:cé, 1977)

As of 1977, there are 277 SMSAs in the United States, with
k g 16 located all or in part in Ohio. ' The population. of these 16
N ‘SMSAs 'is 8,543,800 or approximately 80 percent of the Ohio’

AN total of 10 701 400. The 16 SMSAs include 39 of the 88 coun-
N ‘ties in Ohlg, 1eav1ng 49 counties with a total population of
o 2,157,600.. The three largest SMSAs, Cleveland, Clnc;nnat;,

and Calumbus, each have over a:*million papulatla ‘The SMSAs’

with the least Ohio population are located on the southeastern
b@undar;es and are part of their :Qntlguous states' SMSAs.

SMSAS have been selected over various other divisions of
" Ohio used by state agencies and organizations (Map 1 in Appen-
dix VI) because EIC services must be lbcated where the most
pctentlal users have accesg Since - the bulk of the population
resides within the SMSAs, EICs would be best organized within
them as*well, : : :

The papulat;an ccncentratlan in SMSAs makes them ideal for
1daﬂt1fy;ng clusters of organizations that presently do or may

- need to Eaaperate with each other to prDVLdE services. The

I mandate in the EIC legislation is that all of the population
has reasonable\ access to services. Reasonable access is diffi-
cult to generalize for an entire state's diverse population.

" Individuals in larger cities often feel that reasonable access
is =a twenty-minuté drive across town or ride on a bus, while
those living in rural areas may be accustomed to driving much
further and longer for necessary setrvices. The best assurance
of access for most of Ohio's citizens is to organize EIC ser- .
vices in the densely populated areas at this time.

Although organization of SMSAS is preferred, cher divi-~

" sions which include’ the balance-of-state areas could be - |
‘feasible. One such division is pflmarlly used by state agen-
cies which organized or reorganizéd during Governor Gilligan's
admln;stratlpn. These ‘district lines were drawn by dividing

" the states® 88 counties into 11 more or less equally sized
regions. The Bureau of Vocational Rehabilitatjion uses this
cdivision, with slight mGdlflCatlDﬂ, for its dlstrlbutlaﬂ of
local service districts (Mﬂﬁ 1 Ln ‘Appendix VI).

i
i
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, A survey instrument (Append;x III) was developed to. yield

- as much information as possible’ réqard;n -the wide range of * '~
services and information that organizations or centers could be
providing. This survey, approved by the Ohio State University
Human Subjects Review Committee, was sent to 192 sites selected
‘as representatlve of Ohio organizations prowiding EIC-related
dervices. .A number of sites were selected from each SMSA and
the three balanEEQQE-state, ar rural areas.’ Sites which

1. Centers supported by énﬂ?functigning as part of higher -
B : . eddcation institutions, such as.counseling centers and
g _ placement officés which mcstly derve enrolled students,
: .;ncludlng adults. .

b2, Centers in some way affiliated with or ‘supported in

kpart ‘by higher education institutions but also having
outside support (state, federal, or: prlvate) to pro-
vide services to adults not enralled.

3. Centers affiliated with and supparted bj community
arganizatiaﬂs, such as a publ;c l;bra:y or YWCA.
i : \
_ 4. Centers primarily 1ndependent 6f higher education or
" publlc supporit which are supported by grants from foun-
dations, corporations, aﬁd/ar client fees, etc.

5, Centers recer1ng a portion of’ thE;E funds from a
, ) variety of state or federal" agencies, such as CETA, Co-
o S Gperatlve Extension Service, Praprletary Scha@ls, Jvs.

6. Private carpagatlcns which foer EIC typé sgrv1ces and
information to their emplgyees.
£y
" More specifically, the fallaw1ng organizations were iden-
“tified, listed, and, in many cases, surveyed for this study:
3 . o [ . .
Proprietary schools
Two year colleges
Joint vocational schools
Private organizations
Social service agencies
Special interest--oriented organizations
Comprehengive Training and Employment Act (CLTA) agencies
Cooperative Fxtenalgn Service offices
Others, lncludlnq armed forces recruiting stations
. Public schools
i . Four year Lalleqes/unlvcr51ties




Rehabllltatlgn agenc;es e
- Public libraries o ' -
Fértune 500 firms -

All of these are listed, with" aadzess; phgne numbers, and ‘con-
tact persons (when known), in the Directory of Organizations

,,,,,,,

Prav1d1ng Education Infarmat;cn/Cafeer Cdunsellng Services to

' Ohio's Post- Sécaﬁaa;y Population (lQ?S) which 15 included as a
_separaté part of thls report.- _ )

. The sites for' the study were sélected ffcm-caﬁpilati@n of
‘the lists acquired from'a number of cooperating organizations-
along with those gleaned from comprehensive searches of:

1. pertinent literature available in 3§urnals, ERIC, con-=

ference pféceedlngs, etc.
|

¢

» 2. library references and directories
3. telephone directories of major cities
4. membership lists of professional organisatignsn

The individuals, agencles, or Qrgan;zatLDns which provided
llStS for the study are: .

Caﬁalgst
Cooperagive Extemnsion Service (Clarence Cunningham)

' Displaced Homemakers (Business and Professional Women's
Foundation)

Education Opportunity Centers
“Governor's Grant Office--CETA
Lt o ]

Minority. Women Fmployment Program ,
National B'nai B'rith (Susan Brown)

National Center for Educational Brokering

= -
A

Ohio Board of Redents, Lifelong Learning
‘Ohio Bureau of Employment Service
Ohio Career Infarmatlan System (OCIS) (Debbie Gorman)

" Ohio Cclleqe Association (Gdry Andeen)

K
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ohio Department of Ecucoticn, Division of Guidance and
Testlng (Ray Wa51l, . .

' Dh;g Department gf Vgcatlﬁnal Educatlan/Adults (Wllllam
Ruth)
\Dhie Qccupat;cnal Informatlcn C@ardlnatlng Ccmmlttee

1%

iﬂDhlc Office of Manpower Develcpment ' RN

PLACE (Jeaﬁ Pattersan)

S

Rehab;l;tatlgn Serv1ces Camm1551an (Tarry Etling)

State Board of Sghaal and Callege_Reglg%:y (Frank Albanese)

¥

State Library of Dhié (ﬁichard Cheski) "~

~ The first wave of surveys was followed with remlnéer telé—
phone calls ‘and a second mailing when necessary. In addition,
surveys were sent to several Qrganlzatlans which were identi-
fled thrgugh returned sﬁtveys.

A tctal af 77 (40 percent) of the surveys were returned,
although six were not used because they arflved after the dead-
line date or were too incomplete. pata from the 71 (37 percent
of total sent) useable questionnaires was coded and punched for
computeY analysis. It was statistically analygzed with several
pfggrams of the Statlgtlcal Programs for the Social Sciences
(SPSS) . Results are reported in the next Chapter.of this re-
port, along w1th tables displaying some of the flndlngs.

site visits : | S

_ Seven of the sixteen SMSAs in Ohio were selected for site
vigits on the basis of size and geographic distribution. Appen-
dix III indicates SMSAs and balance-of-state places visited.
Time cohstraints limited the number of visits possible,- thus
forcing project staff to ‘choose -representative SMSAs and
balance:cfsstate cities. Appointments were scheduled with !
fepresentatlves of several organizations during each site
visit. . In additl@n, economic and demographic data about the
community was gathered from local reference sources whenever

"possible. Appendix III contains a list of places visited and
primary persons ¢contacted.. The site visits afforded oppor-
tunities to see the faclllties, learn how accessible. they are
to their clients, talk to staff members and meet with clients
on an ‘informal basis. Examples of handouts and. forms given
to- clients were gathered, along with any literature generally
provided to clients or potential clients.

<r -

o

*
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 The site visits were very important for understanding the
networkg.and 'lial\sons among the various organizatons pro-

: vldlhgq§{3 type - services in the communities. The contact per-
. % sons, - usually the directors, have, for the most part, camplléd
f ‘directories for their own use of cther individuals, agencies,
organizations, refe{fnces, etc. that can be contacted for o
client .referrals or additional information. Visiting project
staff contacted seveéral of these resources while in the com-
munlgg -for additional information about the working relatlcns
ship amgng the<grgan13atlan5.

\

Telephone Surveys

' Numerous te%gphane calls were made to contact persans in
state agencieg”or in organizations around the state that wculd
not be v;slbfgiby project staff. These yielded ;nfarmatlgn .
regarding sefXvices provided and/or linkages among the organi-
zations in hElf geopraphic regions. In some cases, telephone
chlls were hmade instead of sending surveys becausa of time aﬂd
other canstralnts.

g. ' i ' :
= . . : ] ] . . t

" Meet;n,

, Meet;nqs were held with gePrésentatlves of state ag ncies
“And departments. to. assess state-wide activities that relate to
EICs, As a result,™a numbér of important liaisons were estab-
lished that will be useful for coordinating and increasing EIC
serv1ces 1n the state. Understand;ng the arganlzatlgn of the
and the;risichn;ques fgr dlssemlnatlng 1nfgrmatlan is useful _
for organizing and establishing the- EIC program in ohie. In /
many cases the representatives volunteered to serve on advisory

aommlttees or, in other ways offered the1r ageﬁcy ccgperatlon
o to the EIC praqram effort. :

'chferenges, :%\ -

H

Project stafK attended the following conferences to W1denf,
their understandi of the impact of these pragrams' efforts
. and findings on the deuel@pm&nt of the EIC pr@gram ‘in Ohio:

1. ELlfeang Learning Needs Assegsment Ccnferencé April

26-27, Akron (Theme: Assessing the needs of adult
learnars Keynote speaker: K. Patricia Cross) -

»

Ohio Confeyence on Career Education, May 17-18, Colum-
bus (Theme ~~Collaboration Among Eus;néss, Industry,
Labor and Ed cption) ‘

State Occupational. InfuimaLlun Conference, May 22,
1979, Columbus (Theme Intraductlan to major sources




i

Qf occupational data and its dissemination in Ohio)

4; ‘Master Plann;ng far Adult Learners, May 23-24, Colum-
Bus (Theme: Providing adults with opportunities to

learn in Ohio. Keyncte speaker: Alan Knox)

These ccnferences’E{sé provided opportunities ta meet individ-
uals involved in EIC activities, to discuss their programs or -
to schedule future appointments. Discussions with representa-
tives' from other states were very helpful to ascertain how
their EIC programs have been develgped and marketed to their
~consgtituents. - ~

Consultants

Two ut-af state consultants were invited to meet with the

project staff in Columbus for day- 1gng conferences.

1. 'W1lllam J. Hilton, Director, Office of Information
Services, Illinois State Scholarship Commission; Illi-
nois, May 7, regarding a national perspective of EIC
brograms, outcomes of his national survey, planning
and leltlEal considerations for EIC programs, etc.

"2, Marilyn Jacébsgn;‘Dirécth of the Adults Career Advo-
cates Project, Northwestern University, Illinois, May
18, regarding outcomes of her survey of Chicago's in-
Earmatlan centers, ‘possible models for EICs, needs
asséssment CETA, ccnnect;ans, etc. 3
A statlstlclan wlth Expértlse in camputer analysis, Richard
Haller, Columbus, was consulted to aid in the statistical in- ¢
terpretation of the data from the returnéd surveys. a
several Natlcnal Center for Research in Vocatianal Educa- .
tion staff members were also consulted when appropriate to o .9
their area of expertlse. Among others, Dr. Rabert Campbell,
Senior Research Specialist, who is currently develap;ng a typ-
ology of adult career counseling needs and services, provided .
project staff with valuable 1ns;ghts about c@unsel;ng adults
regarding carcer concerns. .Ned McCaslin's work in asses-
‘ging needs for career educatlan programs was useful for ascer-
axninq pass;ble need's assessment technlques for EICs.

The Fallcw;nq Qhapter 4 of this report discusses the
findings from these various moges of assessing the status of
the EIC proyram in Ohio. , o

3
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CHAPTER 1V

RESULTS OF THE ASSESSMENT

As descrlbed in the previous chapter, a number of pro-.
cedures were used to- assess the extent of EIC gervices in the
state. Care has been taken, in every way possible, to report
results accurately and comprehensively. A broad definition
of an EIC has prav1ded the basis for assessment. Every con-
sideration has been given to fair presentation of highly sub-
jective data which was self- repa:ted by organizations. 1In no

way does this répa:t-antend to serve as an evaluatfgﬂ of the
organizations or services surveyed : ¢

Desp;te ‘the dttampts to include as many argan;zatlaﬁs as
possible,, there surely are others that have not been included.
This chapter will report the results according to the modes
used for assessment. Conclusions and suggestions are pre- A
sented- in Part II: Planning for Career. Education Information

Services for "Ohio. Qltlzens of this regart “and reiterated

briefly *in Part V: " Synopsis of Career and Education Informa-

tion Serv1ced for the Ohio Citizens Repgrt

3

SurVE's

Tables have _been qenerated to dlsplay data responding to
several items cn the surveys.: .The total numbEE, or n, of
surveys returned was 71 out of 192 sent. Appendix III ‘lists

arl organizations that received and returned surveys. These
. data, therefore, rePresent 37 percent of thé arganlzatlons

which were sent surveys. Table 1 reports the numbers of -
organization loc¢ations in the SMSAs and the balance-of-state.
It is important to ndte that orqanlzat;ﬁns from Cleveland,

with 21 percent of the 71 responses .and Columbus, with 11
. pertent, are heavily represented in the results. Surveys
from 28 percent, the balance-of-state organizations, repre-

sent cities and towns not qecqramhlcally lgcatéd Wlthlﬂ the

‘bgundarles of SMSAs.

The data “about clients servaé by the Drganlzatlan; during
an averade month is too varfed and inconsistent for computer
analysis., The. abstracts ("EIC Briefs") in Part V of this

'nrepert cite thlS data as ;t was reported. by eaéh organlzatlcn.

or



General observations can be made, however, regarding the popu-
lation served by these Ohio organizations. :Most are women,
although a sizeable number of men are served, who are between
eighteen and fifty-four years old, with more in tiie twenty-five
to forty-four age range than any other. Almost all clients are
'aucasians; some are.Blacks, along with a very few Orientals
and Spanish-surnamed. Most have completed high school and some
college and are either homemakers or employed full or part-time.
Most report annual incomes under $8,000, although a sizeable
number report up to $14,000. ,

Table E is an aggregate of the answers to the survey
question, "your organization is physically 1Qcated in, affili-
ated with, funded. by (check as many as apply). It indicates
that most, or sixty~-four percent, of the organizations
returning surveys@ atre in some way connected to" higher educa-
tion institutions. More, howevegr, or twenty-seven percént,
ar: actually funded by state aqgncies than the twenty funded by
higher education institutions. The institutional category,

other," includes the publlE schools and cooperatlve ext§n51cn
services.

Ncte that the organizations' location or affiliation does
~ ~ necessarily indicate their funding sources. Also,-every
organization checked as many as applied and could. therefore be
located, aff111§£ed or funded By any number of the institu-
tions 1lsted '

Again, thére is no way to analyze the annual budget data
by computer since total budgets are not reported by most or-
ganizations. They do indicate approximately one-third federal
and one-third istate sources of funding. This data and data
regarding staffing is reported whenever posslblé in thé "EIC
Bflefs " Part V of thlS report.

Table 3 raports the pefcentaqes of orqanlzatlans currently
_ providing specified. services,- along with those planning to pro-
vide or having requests to provide them. 1In many cases, "the
listed services were simply not applicable to. the organiza-
tions' purposes and were therefore indicated as such. Of all
services,, carecr counseling and referrals to other agencies

are provided by most (82 percent). Providing literature is
‘the gservice offered almost as often (79 percent), althaugh
dﬂﬂthEL 4 percent plan to have it within- %ﬁyaﬁt

‘While offered by 63 percent, testing services are planned
‘by another 4 percent with 6 percent having requests to provide
testing. The least offered service is computer searching at
" 18 percent, although 4 percent plan to offer it and another 9

percent have raquests to do so.
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Table 4 indicates the types of information provided,
again by percentages. More complete descriptions of some of
the information are found in Part I of this report. Most, or
78 percent, provide information about career opportunities.
Approximately 60 percent provide post secondary related infor-
mation while the least offered information cohcerns military
career opportunities. About half offer GED information, with
20 percent reporting that it is not appllcabla to their organ-
1zatlan.'

The availability of various types of materials is reported

in Table 5 by percentages of yes or no answers. The types
least available are related to the newer technology of the
field. No organization has needle sorts, while only 9 percent
have microfiche data bases and .11 percent have access to an
=1nte:agtlve computer system. Several organizations cite
COIN's microfiche and OCIS's computér data base, although
others indicate that they would like to have either or both.
At least two-thirds of the organizations have the other types
of materials, and most offer post secondary information in
some format. '

The next, Table 6, displays the percentages of organiza-
tions uslnﬁ“varlaus techniques to inform the public of their
services. Abcut half regularly send direct mail notices and
ads in the telephone directory-while a third use newspaper,
television, and radio announcements regularly. . Billboards
and c@mmunitY’araa displays are least used on a regular bases.

Table 7 1ndicates that most, 63 péraént of the clients
contact the arqanlzatlons by teleph@né while another 42 per-
cent walk in for service or information. Although 56 percent
indicate someé contact by mail, it is the least regularly used
method. About onekfifth of the clients are referred by other
agencies as their %1rst contact with the organization. Table
9 indicates that 76 percent of .the organizations receive
referrals from other Drganlzatlan%, whlle 72 pércent made
referrals ta others.

Table 8 shows .that 50 percent of the organizations are
"located .on a bus line, while 73 percent have free parking
nearby. 'Few, only 16 percent, prDV1ﬂE brlef child-care ser-
vices for their clients. : '

In geneggl the surveys 'show~"that .the organizations sur-
veyved offer a wide range of services and information with
varied degrees of cqmprehen51veness to a somewhat narrow range
of the population in Ohie. Few Grganlzatlans returned surveys
with all questions answered, although most attempted to pro-
vide as much information as they could despite their different
systems of record keeping. .

%
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Table 1

EIC LOCATIONS WITHIN 20 MILES OF AN SMSA

SMSA ' A ’ Number ! : ' Percentage
Akron . . o 4 | - 6%
g

o

Cincinnati

21

b
%))

'Cleﬁelaﬁd

/

Célaﬁbus . \ 8 11

Day§§§ | o kf‘ . 1 7 1
fyamilt@h§Middlet§wn ' 1 ’ 1
Lima | o -1 ".v: _ _ 1
@éﬁaiﬁ—Elyria - N 2 , o 3
ganéfiéldi v o : _3 i - 4
Harietté: R ) ‘, 1° ‘ . 1 

toledo - e 6

]
T

YguﬂéstDWﬁ o L

Balance of state S 20 S "28

n = 71 out of 192, 3 no response




! ~ Table 2
AGGREGATE OF LDCATIQHS - AFFILIATIONS =~ FUNDING

Type . Location-: Affiliated Funded Total
Ype ! - hocati atll uncec L

College/University | ' | 202 24 % 20% 64%
State Agency . ~ 5 1 27 43

Federal Agency ' . A R N - 22 27

Joint Vocational School _ o2 - 7 6 . 22

CETA - City Hall ‘ ‘_ : 2 6 11 e

Leul
et
~d

Sméll, Private, Profit ?? ' | 6 - 5
= [ R =4 N

Libﬁar o - o 6 o3 3

=
1%

i

Nei?hbérﬁééd, Community Center 5 (>' 2 | ’QAU 7.
%ni%ed &é? : R 2 2 2 6
E§u§a£%§%al Br+ _.ring Agency | = R ;h 3 1 5
Women's Center }.: ' o , 1 L @J?t . 0 4

i

Other* - S 15 Y | 12 - 50

%

' (Ccnﬁinued)
Sy

i

| ' o S - . 9  59




‘Table _2 (Cont'd.)

AGGREGATE OF LOCATIONS -, AFFILIATIONS - FUNDING

:*Iﬂ:ludéss Local small school districts | 17
écape:éfive Extension Service .9
Nétwérk/CDngértiumi ' - 7
Ohio Bureau Employment Services
L;fge-busiﬁ&ss L - ' 4
‘Church - ., o 3

Shopping centar . : : 2

n
o)

VMCA ; " 2

Unicao , o . } 1




Table

3

STATUS OF SERVICES OFFERED BY EICS

Currently
Provided

LCareer counseling
Educational counseling

Referrals to other agencies

82%
61
82

Plan to provide
within a year

1%

3%

1

to provide

Not .
Applicable

- 3%
11 -

4

Client advocacy 34 0 6 13

:Testing (interests, aptitudes, 63 4 6 6
abilities) . : .

_Pfcéiding'literaturé (careers, 79 4 =] 1
education, etc.) A '

Computer searches for education 18 4 9 23
and career information X

Seminars/wérkshégs . 60 - 4 31 10

Courses (credit or non-credit) 47 .6 11 13 .

Job referrals 58 0 6 11

L]

n = 71 out of 192



Table 4 | é

'STATUS OF INFORMATION PROVIDED BY EICs .

| Cufrentlyg Plan to Qrévide Have reguests: Not
Provided within a year to provide Appllcablé

GED :equirements/pragrams 553 0% '1% 20%
éLﬁP’requiréméntsfpfcgfams .42 3’ 3 18
Post secondary ;nst;tut;ans .61, .0 1 ‘14
Past(se:andary . 62 0 0 16

appl;cat;an/entrance

requ1:ementé
Post secondary financial 56 0 0 14

a;dfschalarshlps : N
Post secondary d2gzee/céitified 59 "0 o 16 -

programs '

Post secondary courses 63 0 0 13
Qareer Gpp@ftunltles/re— - 78 1 ; 1 6
qu;rements ‘
Crealt/ncnécredlt/nan-aegree/ 62 0 0 9"

continuing education ’
courses/programs
Proprietary school/trade school .52 0 3 .18
., ‘Programs o o
Military career opportunities 35 0 0 . 24
® i 4 i "

= ' {; ? .; :.




 Table _4_ (Cont'a!)

i -

-STATUS OF iNFDRMATIDN PROVIDED BY EICs '

Currently Plan to provide Have requests Not o
Provided -~ 'within a year to provide . Applicable
Vocational career '7 ‘ 73% " 0% . . =38 . +11%
1 opportunities ° . » E : : e
3 . L ' l 7

i

Vetéraﬁs-educaticnal benefits

n
-
Lad

Interv1ew/:ésum25wr1tlngfjgb 65, S .3 0o . s 10"
seeking skills ;

o]
=
-
[N ]

L@cal/state-jgb opeﬁings v 54

—
"

Self assessment instruments 55 - 4 - 4.
(interest inventories,- etc ) :

— — — 775*7 e —— ‘ ] - = = —— — —— — = o o ——
n = 71 out of 192,
i I




Table &5

MATERIALS AVAILABLE IN EICs

=

1

Micraflche data base (speclfy 5ystem)
Needle—scrt 1nfgrmatlan (specify. system)
Interactlve computer data base (spec1fy system)

Post se;éndafy catalogs, handbooks, schedules, etc.

Ergchures, pamphlets, fllEfS, etc. about acst sec@ndary educatlcn
traln;ng Dppgrtun;tles

Q:cupatlcnal Dutlack Handbéck

chtlanary Df Dccupatlanal Titles (DQT)

‘Gcllege 1nfafmatlah reference baaks

Bureau of Lab@r.statistiéé job infarmafiaﬁ
Téxtbc@ks | o
slides}-films, ather A-V materlais
Tests, éxamplaﬁ of tests

1

Handauts your grganlzatlgn pfeparés Df materlals adapted f;qm éther
.sources g

Examples of resumes, apglicatign forms, etc.

P .

YES

73%

11
82
80

NO

11%

65

72

62

14

16

B 20 .-
24
18

24°

n = 71 out of 192




Table 6

1

TECHNIQUES USED TD INFORM PUBLIC OF SERVICES

Regulétly . Occasionally
ﬁeléphsne'bgek iistings/advertisements 51% 4% 21%
:Telev15;an/:ad;a announcements ; 21 38 17
‘Nawspager anneuncements/advertlsements 32 - 41 6
Posters in public places 23 42 . 10
Direct mail;natices/bréchufés 49 30 4
“ ¢ . ]

Printed information in dlsplay racks at 34 25 13

public places: W
Billboards ' ‘ B 6 7 51

N i .

Exhibits in shopping centeréﬁ community 4 41 23 -

centers, EhHIChES,'FtG! - .
Special community meetings 21 41 11

n = 71 out of 192
N\
\
\'\ :




" Table 7

HOW CLIENTS CONTACT EICs

: )
ff . ' Most often Sometimes. Never

Telephone L ‘ 63% 24% . 1%
Walk in - . ‘ 42 a7 0
Referral from another agency ' - 21 ! 63 4

Mail | o 16 - 56 9°

n = 71 out of 192

N ~ Table 8

ACCESS AND CHILD . E SER

P Yes No  Not applicable
Is located on a bus:lines - 53% 24% , 11%
Has free parking nearby? ‘ | 73 16 3.

A ' . o i

Provides brief child care? . 14 - 66 90

" n = 71 out of 192

&

iy




Table 9

REFERRALS TO AND FROM OTHER ORGANIZATIONS

-Does your organization make referrals to other agencies or organizations offering
similar services? . :

Yes _72% No 17%

— . "
. i

Does your organization receive referrals from others:

Yes _76%  No _11%

v




Site Visits. The data gathered through site visits is
more subjective than that reported by the surveys. More than
any other facet of the assessment, the site visits provide an
overview Of the FIC-type activity in the state from an opera-
tional viewpoint. The day-to-day activities, accessibility,
and the ambiance and dealings with clients were noted: as a
matter of course before and during interviews with representa-
tive staff members or, more often, directors of the organiza-
tions. This report of fers some highlights and insights with-
out describing each visit according to a prescrlbed and
structured report. o -

Y

Thé - Akron area activities are typ;cal, in many ways, of
those in other SMSAs visited by the project staff. This area
has been undergoing a period of economic depression due to
recent closings of tire-building plants in Akron. Various
agencies and organizations have increased their service to
help adults learn new skills and find new jobs, especially in
the growing services industries such as hospital garamed;cs.
Accordim to the director of the Adult Services Center, a
function of the Akron public schools whit¢h houses the Adult
~Basic Education (ABE) program, there are no funded programs
to provide adults with career counseling or educational infor-
,mation. The director sees an urgent need for places where .’
adults can assess their own interests and skills in order to

make ‘decisions about their apaortun;t;es.

v Recently, the Un;vgrs;ty of Akron anréased its services
to the community by sponsoring the Adult Resource Center (ARC)
which is an outgrowth of their ongoing continuing education
program's counseling sérvices. 1Its director, \.Kathryn Vegso,
describes 'ARC as a brokerage service which provides educa-
tional--information, guidance, and referral and reflects a
.collaboration among the educational, business, governmental’,
‘.and se@cial service units of the Akran community. Thi's ‘com-
'mnn;tg education center pfaV;des career/life planning for
persons and Grgan;zatlans in the Greater Akron Area.

g In keep;nqu1th the concept Qf the acrﬁnym ARC, which

symbolizes one more llnkage between the Un1ver51ty and the
aammun;ty,'cammunlty s;teg .of ARC have been established in
local ' libraries-and at 'the Akron Women's Network. ARC is
staffed by trained learning consultants who have experienced
their own career/life changes and recognize the value of
lifelong learn;n@tj:mhey help individuals define goals and’
interpret assessmerit technigues and provide relevant informa-
tion for sound career dec1510n making. 2

:Kathryn Vegso is'also'an advisar!to the Women's Network,
a CETA-funded CAP program located in downtown Akron. This’
three-week program is offered to CETA-eligible women to help .
- ‘ .
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them- assess their career needs and upgrade their job-seeking
skills. Another CETA-funded program is provided by the Metro-
politan OIC which helps adult ﬁllents upgrade their reading
and math skills in order to becarg ellglble for. CETA vocation-
. al training. .
Vocational education is "very strong in Akron" according
to the city school's career education director Nick Topougis.
He further concluded that since most adults have less {ihan
gixth grade reading skills, libraries are not an ideal place
to_send them for career ccunseling. He recommended that the.
lgcal information and referral directory or hotline be used
by-'those wishi to be referred for counseling or educational
information angffprther suggested that those.needing these
services contact/ARC, the Ohio Bureau of Employment Services
of fice, or the VWomen's Network. - 3 .

althgugh severaL organlzat;ans ‘and 1na1v1duals,are clted as
examples of various types of services offered? ¢

" Cinﬂinnati.‘ The Caoperative‘gxténsi@n Sgrvice‘sgﬂ:ban'
Extension_Agent Bob Davis has a "mini:placement bureau" to

" ccordinate the many calls he receives from companies wanting
.to hire emplayees for’ agr;culture=relatad jobs. He sees a
growing need for.'a more formal system of career counseling
and placement but recognizes that it would require funds
,aes1gnated speelflcally for that purppse.

The only Minority Women Employment Center in Ohio is one
of nine of national netwcrk sponsoved by the ', Department
of Labor. The program's purpo: is to recru.i snd place
women and, recently, almost as many . men in procissional and
managerial ‘positions. No fee is charged for the testing,
-counseling, and other services leading, in most cases, to the
client's,placemént in high-level business/industry positions.

Cleveland. ‘The Cleveland Scholarship Prcgram is unigue
in Ohid and the ni ‘ion. Funded by corporations, foundations,
and citizens, it .as successfully aidegd, thousands of Cleveland
graduates in continuing their educaticn at all types of post
secondary institutions. 1Its director of nine years, Clarence
Mixon, however, feels naw sources of funds must be developed
to continue the services at their current levels.

PLACE, locate ad fund#d by the Cuyahoga County library,
offers free caree: unse;1nq/educa;1@nal information services
to its clients. M clients hear PLACE's director Jean
.Patterson on a popular racio show once a week. She is especi-
ally geared to "what adults can learn without leaving the



area" and trains the staff at the twenty -six branch lerarlés

to help clients find appropriate career resources. Ms, '

. Patterson developed a three- volume n@tebcak of area resourcess
that is used in the twenty six libraries for information about
all types. .of educational cppartunltles and .careers, esgec;ally
those in thé Cleveland area. . . R

The Displaced Hémamaker Program is part of the WomenFocus
Project located at the three Cuyahoga Community Cal;eges
(CCC). Director Rosalyn Talerico says that the free services
include testing for math and science pr “iciency and testing
for interests and abilities. She feels .at a comprehensive
needs assessment is necessary to develap the program ta meet
more needs of the diverse population in the area.

Cclumbus. The OPTIONS program,’ dlrected by Gay Hadley,
is a brckering service foerlng career counseling/educational
lnfarmatlén serv1cesi Cllents fées érpend upcn the extent

éppartunltles, handcuts, testlng, and céunséllng. Tha Pré—'
gram's offices are located in the downtown public library, but
"learners” and volunteer. "learner consultants" can and do meet
anywhere convenient in .the cammunlty- OPTIONS provides

clients w1th access to the camputerlzed 0OCIS and to COIN micro-

flche.

x

Tomorrow's Education Now (TEN) is a community SEfVIEEE
department program directed by J.E. Mixon.. TEN assists clients
in solving their problems related to college placement, prep-
aration for college entrance exams, and selection of post .
secondary institutions. TEN's free services include tours of
post. secondary institutions, college nlghts and workshops to
help participants apply for enrollment ‘and secure financial
-aid. TEN has-materials and information to facilitate college
placement provides counseling services, and refers cllents

to social service agencles and a free ﬁctary pubhlic.

Dayton. The Upper Valley Joint Vozationa: Genool in Pigua
uses .the school's cable television and radic {acilities to
advertise its courses. Adult learners have access to coun-
seling services in the evenings. The local MnDonalds fast
foou réstau;aﬁt provides, free-of-charge, additional adver-
tising with 'printed placemats that announce community events

scheduled at the JVs alang w1th JVS course offerings.

The Career Development Center, affiliated with Wright
State’ Unlvezs;ty, has two CETA grants to provide back-to-work
courses and CETA client-intake evaluatiun services. It pro=
vides counseling and educational inforration services ta ;
clients not enralled at the ur;ve&"i?. : :

S
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The Educational Dppértunity_Centér,{éiracted by Wendy
Walker, operates part of the Dayton-Miami Valley Consortium.
It provides educational information about opportunities in
- higher education to students from disadvantaged backgrounds,
It is the only center funded by the U.S. Office of Education
in the state, one of thirteen in the national EOC network
created in 1972. .- ' . :

Marietta. Charles Foshee, Marietta College's Associate

‘Dean and Director of Contiiuing Education, is very enthusias-
tic about their growing services for adult learners. The

'~ numbers of adults returning to &chool for career changes, im- :
"proved skills, or avocational pursuits has considerably in-

creased, especially since there are few other ‘continuing edu-
cation resources in ghe area. Counseling is provided in the
evening for the non-traditional learners. About half of them
are men, since local industries support some’ of their contin- -
ued education.

.Toledo/Bowling Green. This area seems to have'a viable
network of ‘individuals cooperating to provide adults with:-EIC
type services. Providing much of the -leadership in organizing
" the network is Sue Crawford, director of Bowling Green State
University's Center for Continued Learning. Located in down-
town Bowling Greeén, it provides counseling referrals, short
courses, programs, and workshops for adults i northwest Ohio.
Most services are free, although a small fee is charged for
‘testing’and;iﬁterpgetatian. - Ms. Crawford works closely w%fh
Nancy Wyant, director of the university's Counseling and _
Career Development Center, who has 'surveyed. the students to
' assess their career needs and says that adults are very con-
cerned with their ability 'to compete with younger students in
school and in the job market. Others in the’ informal network
~include Edith Myers, who directs the Center for Women at the
University of Toledo, Gerald Mallot at Defiance College, and
Linda Lee at Owens Technical College.

Non SMSAs: Athens. The Southern Ohio EICs Consortium is'
supported, alonqg with a Title I HEA grant, by six higher edu-
cation institutions locat®d in southern Ohio. Coordinator
Betty Mensen is located at Ohio University, Athens while
Assistant Coordinator Nina Thomas is located at the University
of Cincinnati. The services are delivered by three rural and
three urban counselors who travel throughout their respective
areas to.provide impartial educational information and career
coungeling. Their times of operation at libraries and other
community places are .advertised by brochures, television,
radio, and newspapers. >

Non SMSAs: Findlay. At Marathon 0il's corporate head-
quarters, Charles Fuller administers the tuition aid program
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‘and encourages employees to return to school to fulfill their
career goals. His personal interest in career changes has
fostered the counseling he provides to employees, especially
those contemplating mid-life career changes. Althc.ash he has

developed a comprehensive career counseling service model, the ..

corporation is not yet willing to officially sanction it as
part of their benefits for. employees.. ' -

. Telephone surveys. Although many calls were made to vari-
ous organizations in the state and nation, only one is de~ =
scribed.. The unexpected ‘shutdown of the Mansfield Tire and
Rubber Company in 1978 forced community leaders, including
Henry Fallerius, presidént of North Central Technical College,
to organize.the Education Committee. It brought together
representatives from'labor, management, and health >nd welfare
agericies:- and vocational educators from schools, colleges, and

- skill centers. They surveyed the places offering vocational
training and proposéed a program to provide career counseling,
information, and registration for retraining courses. Grants
from CETA and the Ohio Department of Economic and Community
Development funded the program for FY 1979. At thirteen in-
‘terview locations in Richmond County schools, cpunselors
helped the unemployed decide among the various options and
opportunities they had for learning new skills and finding
new careers. The community-wide effort was possible throughr

cooperation and use of :<isting services and facilities.

Meetings. Appendix III lists the meetirigs held with °
representatives of state agencies and departments to assess
‘EIC-related state-wide activities. The results of meetings
most pertinent. to the study are briefly discussed. -

Ohio State Library System. (Richard Cheski and Floyd
Dickman). Libraries provide various types of career and edu-
cation information and could be part of an E'C network.
Librarians, espe¢ially those in small libraries, need help in
deciding what materials should be purchased to provide clients
with up-to-date, relevant career and educational information.

' At this time, there is no consistancy .in these resources
available in Ohio libraries.

The State Library System would be very convenient for
disseminating EIC-related informationh as there are 94 deposi-
tories in Ohio -that automatically receive -all materials pro-
duced by the state. A monthly "News from the State Library"

‘newsletter, which' is sent to .all 249 libraries in che state
system,. would be a viable way to promote EICs and recommend
EIC resources for purchase. Another mode of disseminating

informatioh is ‘through the multi-county cooperatives and the

area .library service organizations. (See Map in Appendix

VI). Since "people have less aversion to using libraries




than formal education agencies,”" Cheski sees possibilities-
for library-based EICs such as the ones described in the New
York State HELAS Report. (Review of Literature, p. ). .
How -er, at this ,time, lack of funds constrains the’ develop-
ment ©f such a program in Ohio. . The only known successful

o . library-based EIC-type service.is PLACE,.directed by Jean
Patterson, in Cuyahoga County. . ] .

CETA, Governor's Grant Office. (Larry Salyer).. The OCIS

computerized data system has been' funded for Fiscal Year :79
as a model project in the search for carecr counseling re-
sources. Once proved to be effective, the OCIS mbédel will be
offered to theé twenty-three prime sponsors in the state.

Prime sponsors contract with local agencies and ;nstltu—
tions; usually the Bureau of Employment S,rv1cEs, to ‘provide
. career counseling and educational information to clients.
Warkshaps about career counseling, offered by the ‘Governor's
Grant Office to pflme sponsor representatives, are "jam packed."”
Primeé sponsors receive career-related and occupational. ;nfcr-
mation fraﬂ the Ohio Office af Manpower Developmént. .

State Department of Education, D;v151gn of Guldance and

- Testing (Ray Wasil). There is an increasing press to provide
~ - adult programs in the state's joint vocational schools, as
| + well as counseling and testing services. Some industries,
! i.e., Goodrich and Firestone, have cut their training programs
and send employees to local public schools for education and
skills training. - :

Althéugh no state law prevents ‘it, few public schools open
their doors to adults who seek career counseling and educa-
tional information. Local school boards make the decisions.
regarding adults' access to school facilities. However, pub-
‘iic schools are least partial about post secondary education.
opportunities and would be ideal providers of EIC SéerEé% T
to adults,

Ohio College Association (Gary. AndEEﬂ) Seventy one of
over 100 higher education institutions in ‘Ohio _.belong to QCA,
which is essentially a coordinate agency. for 1nt§r1nst1tu=:

tional activities. Among its programs are publlC relations
and marketing of the educational services at member lﬂStltu— -

tl@ns. }

OCA staff members formulate or create, repackage or pub-
lish, and distribute information about courses, programs of
study, financial aid, etcgy for use by high school counselors
as well as potential non-fraditional students. Aside from
disseminating printed information, OCA staff makes presenta-
tions at counselor workshops and serves in a liaison .capacity




to thasa providing educat;anal 1nfcrmat1an services.

Coapératlve bxtenglgn geerGE (Clarénce Cunnlnqham)

sion gff;ce, many in urban aféas, ~with at 1east two agents,
along with support staff. Much of their work deals with su
plying information (bréchures, flyers, leaflets,- newsletters,
etc.), answering guestions by telephone, or ‘conducting work-=
shops. Extension agent8i would be ideal providers of career
and educational information t adults if there were adequate
fund;ng and reliable 1nférmatlon supplled

" Although Career Qounsellng Coordinators were déS;gnated 1n
1962 to serve the 4-H -youth, career counseling is not a
primary ‘thrust. There' are currently no formal arrangements
for adult career counseling; however, agents find themselves
1prav1d;ng career and educational informatinn in relation to.
-careers in agriculture and home economics on an informal basis.
The extension officés have remote access and, in .some cases,
~direct access to computers to6 analyze cost efficiency of -
farming and energy- related problems. | Career information soft-~
ware, such as OCIS, could be rused through these computers 1E
it were made avallable thrauqh outside funding.

Cenferences. The two conferences, "Lifelong Learnlng
Needs Assessment Conference" and "Masterplanning for Adult
Learner," sponsored by the Ohio Board of Regents, provided
use ful background information and helped project staff.identi- .
fy key individuals inveolved. in EIC‘tyne services throughout
the state. One recurring ‘theme in speechas by Russell Garth,
Alan Knox, K.-Patricia Cross, and others is the need for' lccal
organization of client-centered information. .The "Ohio Con-
ference’on Career Education" also provided contacts and- back-
ground information along with an Understand;ng of- llnkagéq
among the business ;ndustry and educat;an s2ctors in the state.

The State Occupational Information Canference fccuseﬂ .
upon organization and dissemirlation of occupational. data in
the state. Jeff Windom, the OOILC Director, reviewed the )
brief hlSthy of the O0ICC which was founded in 1977 in com-
pliance with the National QEEUpatanal Infgfmatlén Coordinating
Committee (NOICC) legislation. " The 00ICC's objectives are to
subgume current systems of occupational information into a
comprehensive. system for sharing of timely, reliable, and uni-
form information in the state. The 00ICC will not' collect.new
data but hopes to integrate existing data collectipns into one
with a standard classification system. The comprehensive data.
will incorporate Department of Labor, U.S. Bureau of the Cen-
'sus, Higher Education General Information Survey, U.S. and Ohio -
Employment Services, Unemployment Insurance Services, 'CETA, and
the VQEEtanal Education Data System (VEDS), among others, to

2
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- answer most pertinent questions about career épparﬁunitiés,
training programs, indgst:ial policy, etc. One mode of dissem-
ination is .through theljOhio Career Information System (OCIS)

software used with iniggﬁce computer systems wherever possible. -

‘Consultants: Peggy Anette, EK Director, State of Wégiingﬁ
ton.  One solution to having accurate local information avail-
able in-the OCIS or CcOIN data bases is to have local organiza-
tions compile the information and sell i to them. Two topics
that creaté the most disagreement among planners of state EIC
programs are agreed-upon programs and lines on state maps to
~designate-areas of service. Anette recommends that Ohio’ use
EIC monies to organize and coordinate EIC services and infor-
mation on'a statewide basis to avoid duplication, market ser-
vices effectively, and disseminate efficiently. The EIC pro-

ggam should coordinate with the Ohio Occupational Information

Coordinating Committee (0OICC) for mutual benefits to Ohio
citizens. : : . ' S

1, Administrative Director of iﬁformgtiqng }-
Services, I;liﬁqisfStaﬁgfSch@larshi@,Céﬁmissicn; Steps to
successful EIC planning and development include:

William Hilton

l. Building a strong local constituency, usually in the
form of an EIC advisory group, comprised of key repre-
sentatives from all segments of the state's popula-,
tion. It is essential that the (Ohio Board of Regents)
staff relationship with this group of advisors be cal-

Culated to build ownership of the EIC program among
its members. They should not be a "rubber stamp"
organization. Ideally, thev should be given every
opportunity to help in the structuring of the EIC plan
and in the formulation of the policies which govern
that effort. - ' : » L

2. Producing a good and useéful product. The heart of the
program is what it does. ‘The EIC effort should be de~
signed in such a way that it is useful to as many con-
stjtuent groups as possible, for it is from those
groups; each acting in its own best self-interest, ‘that
the power of the program is  derived. The greater the
number of people in Ohio who would feel a sense 'of loss
if the program ceased to exist, the greater the future
security of the progran. : N

3. Telling the EIC story often and effectively. State LIC
. administrators must become more adept at evaluating
‘ : their efforts so that.they know the true impact of the
EIC programs, and at "blowing their horns" so tKat. the
. "power that be" both at home and on the national level
I will feel safe in providing continued support for this
- legislation. . - ' ‘
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In addition, needs assessment should be a first step in any

programmatic effort. Needs assessments may be general or

precise; however, -it is not always possible to know in advance

how much precision is needed for effective planning. The more

"precision saught ‘however, the more castly and tlme cons mlng
the HEEdS assessment effort will be, - ~?

}Mar;lyn jaccbsen, Dlrectar of Adult Career Advocates Pro-
ject, Northwestern Unlver51py, Illinois. 1In this study as-
sessing EIC activities 'in thG,'lnterv;ew1ng current or pre-
vious cliénts would be of littleé value in view of the. time
restrictions and, more importantly, in view of the ample liter-
‘ature available which provides an index of .client needs and
programs responsive to those needs. For .the purpose of this
. investigation, data pertinent to Ohio clients based on loca-
“tion,  sex, age, race, etc., can be derived' from previous
- studies. Experience with client interviews suggests that the-
‘technique .of 1nterv1ew1ng clients is time- -consuming and’ yields
.little junless it is part of an ;n depth, on-going, center-
evalua:&cn study. ‘

A university research Grgan;zatlon should be avallable to -
each or to several LICs. This would make graduate student
interns availabl. to staff EIC centers and would provide out-
. -side assistanca w;th program development, evaluation, and
- staff development. Suggested evaluation techniques are based
upon assessment of the whole EIC environment. Readers of an
evaluation report should.be able to sense the milieu in which
_services are offered. The report should recapture the nature
of‘;ntérpérsgnal exchanges .as well-as the numbers of. persons
pr@ceseed An attempt should be made’ to collect information
regarding the side effects, e. g., who beyond the client in o
the family or community mlght have been influenced as a result
of the client being served.

\ {

Inasmuch as the literature réveals that mast of those
abténdlng higher education classes are employed, employers
might be approached . about offering time programs with presen-
tations about local education. offerings and complementary
information about the emplayer s tuition-aid plans



