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MISSION STATEMENT

The mission of the Wisconsin Regearch and Development Center

is to improve the quality of education by addressing the full
range of issues and problems related to individualized SChGDllﬁg
Teaching, learning, and the problems of 1nﬂlv1duallzatlan are
given concurrent attention in the Center's efforts to discover
processes and develop strategies and materials for use in the
schools. The Center pursues its mission by

,§ conducting and synLh8§121nﬁ research to clarify the

processes of school-age children's learning and
deyelopment

i

approaches to teaching students basic _skills and concepts

& conducting aﬂd %yﬂthe%lzlﬂq ‘research to clarify effective

» developing and demonstrating improved imstructional strategies,
processes, and materials for students, teachers, and school
‘,admiﬂistratgfs :

@ providing asdlataﬂ:e to edugatars which helps transfer the-
outcomes of research and development to improved pract;ee"
in local schools and teacher education institutions

The Wisconsin Research and Development Center is supported
with .funds from the National Institute of Education and the
University of Wisconsin. :

WISCONSIN RESEAR&H AND DEVELOPMENT
CENTER FOR INDIVIDUALIZED SCHOOLING
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Abstract

This study is a continuation of two previous studies designed to

evaluate techniques for ag

sing children's vocabulary knowledge.
Throe paradigms for assessing vocabulary knowledge were evaluated in
this study: synonym, synonym in context, and cloze. The vocabulary

tests used were a paper-and-pencil adaptation of the on=line test

i

i

used in the two previous studies.
Overall, subjects performed similarly on all three vééabulary
formats and scores on all three formats correlated significantly with
comprehension scdras, whéﬁ subjects' scores on the vocabulary tgsts
were stratified by their performance on a stanéardized reading compre-

" hension test, however, format effects did emerge. Whether more préé
rnounced format Effectschuld appear if subjects were grouped into
finer categories of comprehension level is uncertain. Such elaborate
stratification procedures were not believed to be justified at this
point.

Certainly the question of format effects is an iﬁp@rtant one, If
the particular format used to assess vocabulary causes subjects of
varying -comprehension agilitie% to perform differentially, the obtained
scores must be interpreted accordingly. It may weil be that no one

paradigm for assessing vocabulary is most effective for all grades

e
-

'y

O
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and ability groups of students. Nevertheless, information is needed

about specific testing modes, so that informed choices can be made

about which of these nodes is most appropriate for a particular testing

purpose.

X1l
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of Vocabulary Knowledge

The study described in this report 1s a continuation of two pre-

vious studies in which techniques for assessi

b

W

g vocabulary knowledge

=

were, assessad on-line, using a PLATO terminal, In the first study
(Venezky, Porry, Cnicone, and Pittelman, 1977) three techniques were
assossed:  self-screening, word matching under brief exposure, and

synonyms. A follow-up study (Johnson, Pittelman, Schwenker, and Perry,

B

1978) examined the performance of ele tary school children on five
paradigms for assessing vocabulary knowledge on-line: synonym, synonym

in context, c¢loze, oral recognition, and self-selection.

Due to the inaccessibi 1ltY and high cost of PLATO terminals in
most schools, the PLATO mode of assessment was discontinued after the
completion of these two studies, The emphasis of the research was
then changed from on-line diagnosis. to evaluation through the use of
a group administered, paper-and-pencil éestg

The main purpose of this current study was to evaluate children's

performance on three paradigms for assessing vocabulary knowledge:

]

synonym, synonym in context, and cloze, The vocabulary tests used
were a paper- and-penu;l adaptation of the on-line tests used in the

previous study, with modifications based on information from item analyses

ormed in the previous studie

o

o
[

L
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A child who demonstrates knowledge of a word on a particular for=

méiiﬁ}g likely to show that he or shg-knaws those same words when
téstea?another way. it is, ;herefgre, important to 1earﬁ which of the
maﬂyrf@rmats utiliged for testing word knowledge correlate most highly
with reading comprehension. Specifically, this study continued to
,exémine the vocabulary test formaésﬁ@f synonym, synonym in context,

and clazej in order to analyze patterns of vocabulary test scores

@ndgto relate these formats.to scores on a glabal:measure of reading com=-
prehension.

Most teachers value direct instruction of vocabulary words. The
work of Davis in 1944, Spearitt in 19%25 and others has shown that
knowledge of word menaings is integral to reading comprehension.

.What are words? Words may be'feferred to as morphemes, free
mof?hgmésg physical Symhalz for concepts, ward—léngth units of mééﬁiﬁgi
graphic configurations bordered by-space, @r:simpiy words, .But,

" however labeled, they are inescapably important Qampaggnts of language,
which in their inttgngf@rmsg‘must be dealt with by readers.

In a recent position paper on &acgbulary devei@pmént,‘Eléik (1975)’
cited Carroll's (1964) definition Qf S@nc&gtsz : .

’ WDfds often correspond to, Gr_ééme to stand f;r, ccnéeétsi- E

Ai%ard can be éhaaéht of as a physical symbol; the meanirg of

| . _ S
tﬂé word corresponds to those aspects of the concept that ara

: 7' Lae i B B . ) . B
shared by memhers of the same speech community; hence, a meaning X
of a word is a societally standardized concept. When we say

that a- word stands for or names a concept, it is implied that
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we are referring to the SE£ of attributes that are commonly
underatood to ba CDﬂtﬂiﬂEé in the concept, Stated aqather
way, the distihcti@n is often made between ; concépt as a
Eersanal-mental construct (my Persoﬁal-caﬂaegt of the ;ttfis
ﬁﬁtes'cf dem@c:acy;‘yauﬁ personal c@ggept.@f the attributes
of democracy) and as a public entity (those attributes éf
democracy that are common’ to both of our concepts of democracy,
and shared with other members o§ our speech community) .
(Block, 1976, pp. 43-44)
There are many ways gf "knowing" a word. Humans have listening,
spéakipg, reading,. and writing vocabularies, which é? not tgtaliy
overlap, Somg-words areﬂfecagnized aurally but not visually of are
used in séeakiﬂg but not in writiﬁg_ Fluént readihg @b&iously re-
quires>high—5§ééd recognition of words and their syntactic}arrangéé
ments. - High freéﬁéncy wcrds, in Eartiéulgr, must be immediately |
identified by the 'fluent reader.

There has been a long history of atfempts to form wérd lists:

which are important to learners, as evidenced by the more than 3,000

%

entries in the Bibliography of Vocabulary Studies (Dale, 1965) . Basic
word lists, derived ff@mvmanY’sources, have been zcnstrggtéd'fgr'a'

number of purposes. Word lists have been compiled from such sSources

as the speech of young children, school essays and themes, language of

bilingual adults, comic bbok words, computer analyses, award=-winning

-children's literature, college profanities, anﬂ.phoﬁié irregularities.’

But most word lists have been constructed according to word fféqﬁenﬁiegg

N



Otto and Chester (1972) have stated their views,on the major pur-
pose of a sight word list: |

Most teachers of reading subscribe to the notion that beginning

readers ought to be taught to recognize instantly at sight,

a number of basic, frequently appearing words. The most

convincing rationale for teaching sight words is that if

they aré-WEll selected they will, because of ;heir high

frequency in printed materials, have high utility at all

levels of reading development. (p. 435)

Sight word lists of frequently occurring words abound, and most
instructional programs include their own vééabularyrlistsi Thisgstuﬁy

does not purport to establish a priority list of words children need

to be taught in order to become proficient readers. In practice,

[

lassroom_teachers determine which words to teach and which meanings

. of those words to emphasize. Most often, teachers base these decisions
- . ¥

structional approaches they utilize, and the interests of their
pugilsi But, unfortunately, important diagnostic information is not
‘available because the best ways of assessiﬁg children on word meanings

are not yet known. An intensive literature review and ERIC search

failed to locate even one study which attempted to analyze methods

of testing .word knowledge. The current study was undertaken to answer

., questions about vocabulary assessment. .

o
[r

o ' - : ' .
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.and in The Living Word Vocabulary (Dale & O'Rourke, 1976).
- = — # .

- Meéhgﬁ .

A total of 830 students in grades two through seven participated
in the study (see Table 1). The students were from two elementary
schobls and one middle school in Brown Deer, Wisceonsin. ‘''he Brown

Deer community has a middle and upper-middle class socloeconomic

]

population. All subjects were from heterogeneous classrooms. Testing

was conducted over a 3-day period in mid-January 1978. 7 The testing.

session for each class lasted approximately 30 minutes.

w0

Stimuli

&

. .The vocabulary test,used was a group administered, paper-and-

penéil test designed to examine - .. paradigms for assessing ?ééabua
it R
1
lary knowledge: synonym, synonym in context, and cloze. For each

a 3

paradigm, there were 8 graduated levels of -the tésﬁ with 10 items per

level. Each level of the test was coler-coded for easy identification..
: o W ¥ .
Target words and response words for all tests were derived from the

B

PLATO version-of the vocabulary test. These words have been based on
a selection of words appearing both in standardized vocabulary tests

¢

The Synonym Test réquired that subjects choose, from ahgng four

response words, the word closest in.meaning to a target word. The °
4 I . : :
Synonym in Context Test presented the target word within the context
' - T . P : .
of a sentence.’ Subjects were to choose, from among four response words,

the word closest in meaning to the target word.. The Cloze Test required
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Table 1
Subject Population by

School and Grade

Brown Deer, : o _ . Total
Schdol Lo : per

District' Grade 2 Grade 3 Grade’4 Grade 5 Grade 6 Grade 7 School

Elementary
school 1
Elementary 4 . .

90 85 4s 74 - . £ 204
school 2 ' ’

Middle . 156 205 361
school
Total per

7 110 .., 1583 . .89 - 117 ° 156 ' 205 830
grade’ ‘ ‘ : o ’
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H

that subjects select, from among four response wdrd;? the word that
best completed a sentence which had a deletion. Target words were iden-

tical within each test level across all three formats. Figure 1 shows

‘sample items from Level 4 of the vocabulary test for each of the three.

test formats. (Appendix A contains the stimuli for all Level 4 tests.)
‘All levels of the reading subtest of the Metropolitan Achievement
Tests were Form F, and were administered in accordance with directions

specified in the Teacher's Directions manuals.

Procedure

Two tests were administered to all subjects participating in the

study: one of the three formats of ‘the!vécabulary test, and the, appro-

.priate Ievel of the reading subtest of the Metrap@litaﬁ Achievement

Tests (see Table 2). Second thrauqh’f}fth,gradelsubjects received éhe

reading subtest of the Metropolitan Achievement Tests first. :
‘. » . : ) 7 3 7 V 7 ) . ) . ) \.}
.+'All-“testing took place in the schools and was conducted by members

. of the Project staff. Classroom teachers did mot aséis; with the admin-

istration of tests. Second through fifth grade subjects were tested in
their classrooms. Sixth grade subjects were tested in the middle

" school's réaaing lakoratory, a-large room which was partitioned into

three -smaller rooms. Seventh grade{subjaété were tested in three dif-

ferent areas within the middle school's Instructional Media Center

{IMC) .

'Each ‘class origrcup of subjects was aséigﬁed‘tg one of the three

vocabulary test formats. Each subject was tested on three consecutive

levels of the assigned format: a test one grade below tﬁe;gubjest‘s

o



Synonym Test (Level 4)

b2, » 5 gain

need have -put on lose

3. Patty, bit her nails because she was -nervous.

“hungry . uneasy young . tired

Clozz2 Test (Level 4)
“2. . [ Ann will ;f!; . weight from eating too much. -
\ _ ——— , » .
need - have - gain < lose

i

3. " Patty bitsher nails becuase she was _ N .

. ’ : . .
smart nervous young asleep ;

@ 'éigure 1. Sample items from level 4 qf the_vacaﬁulaty test.: ' :

O

Aruitoxt provided by Eic:



" Table 2
Subjects by Grade Level, Format and Level of Vocabulary Test,

and Level of the-Metr@ngiﬁan Achievement Tests

Level of Metro-
Number of Format and levels of politan Achievement

Grade level ~subjects vocabulary tests ' Tests (Form F)

2 21 Synonym (levels 1, 2, 3) Primary II
2 43 Synonym in Context ... Trimary II
(levels 1, 2, 3)

2 41 © Cloze (levels 1, 2, 3} Primary II

3 : 60 Synonym (levels 2, 2, d) Elementary
]

i

3 ‘ 47 Synorvm in Context A Elementary

(leveals 2, 2, 4}

3. 44 .Cloze (levels 2, 3, 4) Elgméntarf .

4 .- 22 : Synonym (lavels 3, 4, 5) Elementary
4 22. ", Synonym in Context : .Elemenﬁazy
~ (levels 3, 4, 5)

4 " 52 ~ Cloze (levels 3, 4, 5) - Elementary

5 47 . Synonym (levels 4, 5, 6) *. Intermediate
5 . 45 - Synonym in Context - Intermediate
(levels 4, 5, 6) ‘ S m

5 . i8 Cloze (levels 4, 5, 6) _ ;intermediate

6‘?- 27 ' Synonym (1evgis 5, 6, 7) Intermediate
6 20 . Synonym in Context -~ Intermediate
’ ! (levels 5, 6, 7)

6 . 56 - Cloze (levels 5, 6, 7) . Intermediate

Aruitoxt provided by Eic:



Ngﬁber,af
]

'f%ubjects

:VTéble 2 {continued)

Format and levels of

vocabulary tests

Level of Metro-

politan Achieveément

7 s “Synonym (levels 6. 7, 8)  Advanced
7 | 5 Synénym in Context | Advanced
| “(iéféls 6, 7, 8)
7 156 Cloze (levels 6, 7, 8) Advanced

FRIC

Aruitoxt provided by Eic:




11
grade .level. Overall, subjects were tested on 30 items over 3 grade

levels of the assigned vocabulary test format.

Prior to %eginning the vocabulary test, pupils were instructed
\ .

to look at anp item on the éhalkbaaréi The chalkboard item was an
example of the type of items that would agpea:A@n the test within the
assigned vczébulary test format. The stimulus word or stimulus sentence
ahd the four response ﬁorﬂs, were read aloud by tﬁe examiner énd pupils
.together. Pupils were askeﬂlté select the correct response word from
the four chéicesg

Following the chalkboard item, pupils read the directions printed.
in their test booklets and a.d the two practice items beneath thé‘direcs

tions. After the Project staff member discussed thé two practice items,

,pupilévéégéﬁéiyen S‘minutesbtg work independently on the first level of
the v@czgulafg%teSti The examiner then ﬁéghrased the test directi@ns,

L : B
_aﬁd'§ugils were told to proceed with the next level of the G@cabuléry
test, As with the earlieg level, pupils Qeréiallcwad 5 minutes fér test

completion. The third level of the vocabulary test was cohducted in the
same way as the two preceeding levels. When this last level of the test

was éémpleted, the vocabulary test booklets were collected-

a4

Total teSting time for all subjects in grades two through seven,
on both the wvocabulary test and the reaﬂigg subtest of the Metropolitan
Achievement Tests, rangad from.60 to 75 minutes, with the longer times

being takKen by younger students.

Q % ' : .o ’ ey

[RIC ¥ S e

Aruitoxt provided by Eic:

oy



O

ERIC

Aruitoxt provided by Eic:

Results

Tabie(B presents Summéry data for each Qf:thé three vocabulary
assessment formats tested. It should be noted that the mean scores
shown for each format were calculated on all eight‘léveié of the tests
across the six grades tested in the study. Each subject received three
levels of a particular farmat of the vocabulary test; one jﬁst gél@w,
one at, and one just above his or her grade level.

Table 4 sgaws the c@frelatians between the three vo;abulary for-
mats and the r;ading subtesg’@f.the_Metrcpalitan Achievement Tests uéing

Pearson Product moment correlations.

Examination of Table 4 indicates.no markedly high relationship

for any particular format, aither'acfoss or within grades. Correla-

tions of each format with the comprehension measure,hhéwavér, were sig-
nificant at the .00l level in each case, with the Exsegti@n of the
synonym in context format for seventh grade subjects. Here the small

'

ell size (n = 5, p = .118) precluded meaningful correlation figures.

Y

Due to. an érféf in collation of the test booklets, most of the:ééta for
this cell cauld not be used.

Table 5 shows Pearson carrelaﬁicﬂs f@rﬁats‘scllagsedgégréss grades
and test levels. Therynanym in context fafmét achieved tﬁe highest
overall éc%ralation with comprehension although all three formats
correlated significantly (at or above .001) with the criterion measure.

Table 6 presents the results of ‘t-tests which were performed on

scores under the three vocabulary formats. The synonym/synonym in

i

) B

L |
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Raw Score Summary Statistics

on Vocabulary Tests

Range of 30 possible
é@rmats N i sD SE items

Synonym in y
20.395 5.70 .42

Contexc

' Cloze 367 5.65

[P
o
h

i
'
%y

.

Ln
~J

Total Group

2=30

(i

=30

)
Sy
O

ERIC . R
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Table 4
“Pearson Correlations of Vocabulary
Formats x Metropolitan Subtest
Listed by Grade
Format
Grade Synonym Synonym in Context Cloze

ERIC

Aruitoxt provided by Eic:

dce1l

.7341

.6982
L7711
.6360
-%287
i7é§6

.6495%

.8088
7011
1.6523
8584
f7914

. 6646

]
oy
\I"U
W

.118, all others

D

e

significant at .00l level,
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Table 5
Pearson Correlations of Vocabulary

Formats x Metropolitan Subtest

Synonym Synonym in Context Cloze

6730 ' .6884 ' 6410

(kad

D,
[ CJ
o

ERIC
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Synénym/SynDnym in

Context

Synonym/Cloze

. Cloze/Synonym in
Context

O

ERIC
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t-test Comparisons

of Vocabulary

g Difference t-value

Significance

probability

1.38 4.093
.73 2,534
~.65 -2.139
7"4\":
\\
\
H ‘ =%
: 3
L R
gi-‘g i
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‘shown in Table 8.

17

context comparison yielded a t-value of 4.093, significant at the..00001

level; - The synonym/cloze comparison also achieved significance with a

t-vdlue of 2.534 at’ the .0115 level, The cloze/synonym in context com
parison fell short of significance at the .0l level with an absolute
value for t of 2.139 at the .0327 level.

Table 7 presents the results of 'a cne-way analysis of variance

dicated on the table under the heading "between groups."” The F-ratio
for the format effect was 2.190 with a probability of .110. Because
this F-value may have been lowered somewhat by the wide variation among

subjects' reading comprehension abilities within format groups, it was

‘decided that subjects' scores should be stratified into three comprehen-
sion level groups based on their performance on the criterion measure

(the reading subtest of the Metropolitan Achievement Tests). Analysis

:on the stratified groups was then performed to determine whether the

three comprehension groups performed differentially on_the three vocabu-

. lary formats. ' \ A -

" On the basis of a cumulative frequency table of subjects' raw

scores on the reading subtest of the Metropolitan Achievement Tests, cut-

N

off péints were established which 'divided subjects into low, medium, or
high comprehension levels. The comprehensicn ability groupings which
resulted from this stratification procedure had the characteristics

Table 9 presents summary sStatistics on the nine comprehension
levels x format subgroupings.
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Table 7

One Way Anova of

Main Effect of Format
DF 58 MS F-Ratio F-Probability
2.190 .110

Source

(%

Within

groups

774 24053,

Q.



19

Table B8
Summary Statistics of

. Comprehension Ability Groups

Range on Metropolitan Subtest

(of 44 possible)

Medium 313 40,65 23-33
Low 219 28.44 3-22
, o

o ' i - | I

ERIC-. B

Aruitoxt provided by Eic:



20 - ' ' .

™y
1
0
i
[s]
(a7
oy

Swnmary Statistic

%

ormat Groups

Stratified. into Compreheasion Ability Groups

Format Raﬁgé on Metropolitan Subtest Vari- SE

2

Groups N (of 44 lﬁ»t::_ss’ible)

| 1<y

ance SD  of X

Synonym Medium B89 . 23-33 . 27.70 10.12 3.18 .337
/ : . ' - :
High 77 . 34-42 ‘ 37.55 " 5.49 2.34 .267

Synonym Low 58 B T 3-22 ' . 16.48 17.34 4.16 .547

‘in Medium 72 ' 23-33. 28.06 8.45 2.91 .343

Total 770 - 3-44 : 27.93 '75.72 8.70 .314

P

e . o e e

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

21

All-ways comparisons were next made via t-tests. Results of these

analysés are summarized in Table 10. As was expected, all comparisons

both within and between formats between high and low comprehension levels
were significant at or above the .00001 level.
Table 11 presents the'withiﬂffarmat camparisons of low versus

medlum comprehenders and of medium versus high campféhenders. Again,.

3
AJ

all t-values were unlformly thh and significant at or above the .00001
level.
The Gamparisaﬁs of réal“intefest, h@WéVéf,_Wérerthase of same=-

1

by dlffe nt formats Results of these t-test comparisons are presented

in Table 12. Two comparisons did show interesting differences, although

no t-values were significant ‘at the .05 level. TLow comprehenders who .

took the synonym format éerf@rmed somewhat bette# (méan difference = 1.04)
than low comprehenders who took £he synonym in context érmati The EE
value for this :amparlsaﬁ was 1.65 at a probability level of .0993.
The other :@mpaf;san of note was that between medium cémprehendezs taking
the synonym fDIm;t with med ium éQmErghendersvtakng the cloze format
of the vocabulary test. The mean difference between these two-SCL
groups was 0.83 witﬁ a t-value of 1.85 with a probability of .0649.
All other SCL caﬁparigans had E;vélgas of 1.3 or less and significance
1eve1§ of 0.195 or more. ) S ,

The final analysis of the data consisted of sequential tests via

two-way analysis of variance under first | Fixed and then Random Effects

models.: Table 13 presents the results of these tests.
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of Unweighted Means of Factors of the ﬁetrmpélitan Subtest and
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Table 1l

Comparison of Comprehension Groups

Within Formats of Vocabulary Measure

Low ::

Medium Medium :: High

Synonym -,

‘Synonym in Context

Cloze

=17.63

£=18.82

t=16.31

t=21.80 . .

Note. ALl t-values significant at or above .00001 level.

ERIC
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Table 12
Comparison of Comprehension Ability

Groupings Across Vocabulary Formats

Formats Low Medium High

£=.817 (.4143)

7

Synonym/Synonym
) =1.65 (.0993)

‘In Context

Synonym/Cloze - L=

Synonym in Context/ .
' £=.581 (.5614) t=.979 (.3281) _ t:

=1.85 (.0649)  t=.

358 (.7203)

.554 (.5801)

Cloze .

gnificance levels shown in parentheses.

b
=
=
‘E E
= t
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Table 13
Sequential Hypotheses Test Via Two Way Anova
Under Fixed and Random Effects Models

Source

Dependent Probability

df variable level

oy
"]

,rmat

Metropolitan

.Subtest

Interaction

Format

Metropolitan

Subtest

Interaction

Fixed Effects Model

L6811
.0018

== Metropolitan

Vocabulary

= Metropolitan .0000 |

Vocabulary ,0000
.1758
.8394

Metropolitan

Vocabulary

Random Effects Model

Métrap@litan

TN

Vocabulary

—gfé Metropolitan . 2191.13
2

Vocabulary -

‘Metropolitan

Vocabulary
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The format effect on the vocabulary measures wasg significant at
the .01 level with F-ratios of 6.38 and 17.89 under the Fixed and Random
Effects models, respectively. No interaction effects were present in

either case.

summar

Subjects performed similarly on the three assessment formats across

I

=

the six grades tested.

o one test format performed remarkably better

iy

than either of the others within or across grades, But, there were sig-

o

nce

]

nificant mean differ in scores obtained under the three formats

overall. These differences indicated synonym, synonym in context, and
Ql;Zé in rank ordecr of difféculty; from easi-=st to most difficult.
When subjects were stratified by comprehension ability, once
again scéras on any one Eafmat were not Signifiaantly-higher overall,
than scores on either of the other two formats. Yet, some aifferenCES
did appear. Low comprchenders scored slightly higher on synonym than
on synonym in context, and medium compighenders scored somewhat higher
on cloze than on synonym in context.
These findings are in contrast to the results présenteﬁ in the PLATO
Iv rep@rﬁ {(Johnson et al., 1978). " In the studies described in that
report, on=line testing of the same thfée vocabulary formats waé con-
ducted, "and the reading subtest of ‘the Metropolitan Achievgﬁenﬁ Tests
" was also administered. In these studies, however, fourth and fifth
gradezsc@res showed fa? highér corr.>otations between ?ocabulary and

comprehension scores than did second and third grade scores. The over-

all resilts were similar in one important respect: no one format of

ERIC

Aruitoxt provided by Eic:



vocabulary assess%ént showed consistently higher cérrelati@ns across the
grade levels tecsted.

It ig possible that further differences in vocabulary performance
might appear if subjects were grouped into finer categories of compre-

N hension level. Such elaborate stratifications were not believed to be
justified at this point, because investigators questioned the basis for
making fine discriminations among performances based on a single stan-
dardizéd measure of comprehension. But, future studies of format effects

in vocabulary assessment might invelve other, concurrent measures of

comprehension ability. Ultimately, the validity and nature of the

B B Al
format effects discovered in the study described above rest on the
validity and reliability of the criterion measure of comprehension used.

As more effective comprehension assessment instruments become available,

more Q@nfidengé can be placed in the results of studiés on format effects f

which utilize those égmgrehensién assessment instruments as criterion

meésufeéi

Although the findings of this study did not demonstrate the

Eugerigriﬁy of one vazaﬁg;afy Pa;adigm nver another, some interesting

format effects did appear. Furthe: examination of the question of for-

mat effects on the assessment of vocabulary knowledge is ceftéiﬁly

warranted, If a particular format used to assess vocabulary knowledge - g
- oP

571N

. 2) L ;
vields lower scores than another format, this—information should be

made available to educators -utilizing those scores. It may well bes

&
kS

that no one paradigm for assessing vocabulary is most effective across

all grades and ability graugs of students., Névertheléss, information

o S 1
ERIC | ’
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ment modes, so that informed choices can

be walm about which of these modes are appropriate for particular testing

purposaes.
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Appendix A
Stimuli from Level 4 of the Vocabulary Tests
Synanym Test, Level 4

Synonym in Context Test, Level 4

Cloze Test, Level 4




nervous
vbr@ken
céﬁcealeﬂ
feeblé
briskly '
exhibits
surprised

twisted

(4

ERIC
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Synonym Test

huge

need

hungry '
destroyed
wanted
funny
slowly
acts

sick

held

Level 4 .

baby

hage
uneasy
shaken

discovered

unhapﬁi; 2

guickly

peopls

gone

wound

Responses

friendly
put on
young
dirtied
found

displays

33

lonely

lose
tired
moved

hid

'strong

éwkwardly

¥ 5

amazed

" placed

S
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‘Stimulus

s

Synonym in Context Test

- Level 4

gThe.targét word is
underlined.)

hand.

- =

*Ann- will gain wéight if she eats that
, for lunch everyday.

Patty bit her nails because she was
nervous.

£
d

Many of our dishes were broken by the
earthquake.

e

‘He concealed the gun in his coat pocket.

The feeble old dog walked beside the
womarn . ‘

The horse trotted briskly along the path.

There were many interesting exhibits at

the fair.

Responses

" huge

friendly

need

put on

hungry

young

destroyed

dirtied

wanted’

found

baby
l@nely_'

have

uneasy

tired

unhappy
strong
guickly

awkwardly

people

displays



N Stimulus ' Responses

(The target word is
- underlined.)

N Mark was surprised when his friend from sick . gone
Texas arrived. :

bored . amaz

I ' #

Cathy twisted a rubber band around her ’ held .  wound
finger.. - :

s

found - placed

ERIC
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Cloze Test
! . i Level 4
Stimulus

The glraffe was so0 that he madse

even the elephants look small.

Ann will

_ weight from eating too
much. T '

Patty bit her néils because she was

Mdany of our dishes were _ by the
earthquake and we had to swaep up all
the pieces.

‘He . the gun in his coat pocket so

no one would know he had it.

The . old dog could barely keep up

“ with the woman, but wagged his tail
" happily anyway. '

The thSE trotted along the path

© and-arrived home Sﬁcner than usual.

\,

\ !

There were many lﬁtéfegtlﬂq ] at
the science fair to show how dlfferent
foods are grown.'

Responses
gigantiec young
fri ,dly lonely
need have
gain lose
smart nEEvcﬁs
young asleep
broken shaken
lost . moved
made discovered
found concealed
quick unhappy
~ feeble strong
slowly » briskly
~sadly awkwardly
B people
/
ff rides exhibits




Mark was  and happy when his , sick

Texas. L _ bored

Cathy _ around so she could reach _ heid
- the book on the shelf behind her. I
' ' ’ ‘ found

Aruitoxt provided by Eic:
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surprised

twisted

placed
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