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Foreword

FTTIS U &+ PHURN TN A PO UL LSS TL S s

srevatling taought el tooch i ranges adone the =roa 1t .;dn,n_'.ﬂmr'x,ti
Ealosophy. Tud:_x}'_ such euprossions = Compotencs -Besed Bducation
Haok o Boasios 7 and CAcooamtabdiry T e pres sttt o echoed Byoman

b

asked s In e hat weiys s on toahat degree ifaton docs economie dinosiien

people in sntemperary sogiely AR o preptne Laesten that m

fit tnto provandi £ attitudes e Amerniain educitiorn
We are pleasad that Vaiume 1o ot Feomoanye Flacation Fapeoonoos of

Foocrprivies oo hery el matier ol concepl oomd oo propram
As on oreads through - onr o pubicason. thers will be cosideranic
evidence that the outstanding te soap e recei od recoeinon thie

the Nutiomal Awuards Progoam for the !L s of Foopoan, « has e e Tost

aght of the basics and e reed for proven com perenvies that mist be tuught
[AEERNLTY sg;uun:'s :u\:an‘; |i
Futtressed the Fusies through the HHH'«hun of CUONonTC concepls, pricine-

and res

[ P T O T T ST RN TR P TN

forat ordyr ninofose ol commmanents ot the oneeoane

currtcuia. Vooabulary shills, rewdine mastess amd arithimetic cadeniations
are but o few of the many cxamples cited e the pubheation whien are
enhanced throueh the abilization of Buasae ceonomics,

Ianovative teachers charactensticadiv Jistingiush themscives in their
A}'vlh;\ o =g lise aild plaasp s biiiie s o CitaliZy s 0 JAPY i e,
They are in touch with the times and are cager to add dimensions to their
teaching that will sncoa
mitters of personal and socictal concern. Readers of Volume 6 il find
th-se features apparent in the way coonomics teaching has been related to
mar  disciplines in addition to career educition, consumer cducation, and
the environment, We can oxpedt that next yea's entiies will indude
Proposition 13, the energy crisis. and wage wod price guidelines, among
many othes contemporiry 1ssues. s etfective teachers continue to mtegrate

e studeat understunding and involvement in

ceonomics 1nto theh progriant of ~undy,

The sixdeenth vedr of the N: ional Awards Prograg for the Teaching of
Economics brings both bad news und good news. The bad news i+ that
George 1. Dawson. who served as editor of Keonomic Education Vo peri-
ences of Enterpri.ing Teachers for the past thirteen years, has deci ' od that
other demands upon his professional life. especially in ceonoi
research and writing as well as university administrative res
prohibit his continuation as editor of this publication. Dr. Dawson ~ tireless
efforts. seemingly boundless energy. und deep love and belief in co 'nomic
cducation. have i good part been instiomental in the succeas uf the Nutional
Awards‘ F‘rngram Thc g(md news in. that Andrcw T Nuppi dirc;"mr of

é \,
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Center for lfgnmxrrl,f‘t&.,iu;;—,itl\\n Gl S Cleud state Univer=iny —and o=yl
)= TH Notional Awes s owinmer-—has aprecd foo oo as gaibod e
Ansufng a contimiation ‘of the high stundands set b D [hisor 2ar This
{annubl publication.

\ T\‘hn joint Conncd offars s appreciatia qindworrrctdaieen tothe g
.J udpdy for their conaognti v and Jdedieoted ettorts: Greorge T Dosason,

"!I‘(‘l’;‘s_ﬁl)f of ecunon and director o the € onter tor Business and

nomic Education A mpire State College of the state Ur sersity of New
‘n\rk\ \hrnn I _Aoseph prnfusn. of cconomios. U ate School o
Indust tardigement. Carnegie-Mellon Liniversita s Laonenee B [eamer,

director of thg Center for Economic Education and Public Policy. Stat:
University of New York at Binghamton: Defmis F.o Miller. visiting professor
af education West Virgin University” bEdward . Prehn, social studies
consultant anc economic education editor, New York Cite Counai on

Economic Education: Rodney Tiliman  professor and dean. School of
Education. Guoree Washington  University: Heney Villard, professor
emeritus and forn ot chairman. Feonomics I sartaeat, The City University
of New York: [ rothy Cowles Wiss, ¢lems nt iy education consultant,

UL, Ui bis i k.;;mi“ Hv oo o s e G the U rhoae
thit volume . 4 reviewed by tne Pubhcations Commitiee ol the Joim
Counci! - . <tomary for the 1CHE

Wwe also acknowledge with sincere thaiks the cooperaiion af the
teachers whose ideas appear 17 Ry punhicaon. They huve been muost
uaderstanding in granting us permission w use therr nn verid and agreeing to
our many editorial revisions. We alse extend our gratitude to M)Lhm,l A
Macowell, pre sideint of the Joant Counat of boonoile pidtiearnon ETENTT
caunse and assistance in | 1kmg th 5 ﬂuhlnﬂnmn ar: .mn I mhllv !hL‘ Jnmt
Council offer ¢
to economic EdUL :tmn dnd th(_ suprmr! uf lh; : dhun.ai L\w Al i Fmgr‘un by
the International Paper Company Foundation through its vice president and
director of education programs. Sandra L. kuntz. We also citend our
compliments to Sharon Scoil and Juhn DeVit of the Joint Counc ' staft for
their many efforts in carrying out al! pho v ot the National Awarnds
Program. and to Andrew 1. Nappi for b ed-torial work in publishing
Volume 16 of this ar nual puklication

' Anthony F. buglit
Director, Affiliated Councils Program
Caordinotor, National Awards Prozram
\ - jor the Teaching of Economics

“J

Vi



O

ERIC

Aruitoxt provided by Eic:

. T .

P B SRR LY P i A AN i ifi A A ' .
N i i ¥ I3 1 i

SRl Tr o ss ot o fot s R fup= o

George Dawsono D7 Daw-on de oo tated oanigoe ol G saminarize
The awward- inning eriries 1 such ooy s s fo capture The esserze of the
teaching exnefences i prccieces thl resee feceniter i this i
provram. He was trule u muster o pinpeinting 0 - ke coenoine eas and
procedures developed an the progecis o henezhionge the creative and

IMmaginative appreaches csed By reachers te womuolate the ds ancement of
veonomic educition

Orver the yearss the Awand s Proiaon T doiie ik o eovourage,
ack v ledge. Aﬂd reward the ontstanding toacoamne pracioe- of clementany

v ooh Theoopaie o vhee o0 70 0 S ming

\ami sevondary eoonom

projects. too, iy grativingdy kgt hope © that the L;\,\Hnr,h; ot the teache
cfte s published here il enconaee cther tean et~ not proseatis invalved

TG Ca d PP G b 0 e U e f O TR A O i sUPTHTIE Jess TIPTeTis

cf their chissroom expertences I thes woo o the Yaoands Progiam will has e

| 33 lﬁ,:‘l LI

T .uhlr‘lL leaining prictic.
slreviewed the ,mmd many cntres m this vear - competitton T oas
lmr-i’curd with the varrets of teichine methods and learring aonsities
cmploved o con nunicate concmne concepts and anderstandings 1 oam
~are that teachicrs who are con s apiating ~neminng i cntiy o The Awards
Progriom. and those who hase sub =nmul projects but fuiled to wing will gain
trom o peneridized desciption of winning cntrics, It miast be noted that the
reports puhlished in this book ire condensed versions of the original projects
and thut some of the material toachers subnat cannot he presented or even
summarized cusily. The charcteristios of o prize-winner are as follows:
AL The project contams d succrict stalemient of Hue Goddls o ledaraig
chiectivey, Ty s amportant to state the specific cognin ve and affective
outcomes that the teaching expernience is directed toward. It is not necessary
1o pivjuiie 4 | W list ot \'h]g\:u\;a Rlﬂhg’l" inc l_!i"‘JL,'gU\vl;‘s should be e "l)
articuTated and related to the instructional program. How can a reader judge
a project unless the important economic facts, skills, and generalizations are
defined? ‘

2. The learning expericnce is related to economic o derstanding. The
iudges want ta know how cach unit fesson methad or activity inclided in
tae project will help to develop economic concepts and generalizations, That
does not mean that math, writing, reading. or gther communication skills ere
not important, but simply that awards mist go to those who focus on the
teaching «nd icarning of ecemomics

3. A wellorgunized and clear oseripiicn of the steps, procedures.
and sequence of activities is presonfod. In this section of the report. the

&) vii
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Should be on the matersabe, the fme ~chaedude, miiaion prose

dures, assignments s oL aclivilivs ob Catepies eod nd Sulemtiny

Apericnes, The fength f time required 1o teadh the maierial= ~hould be
daled, Molivalional (euiingues Tt R R IR AL Y irstri il

activities deseribed in detail. How Jid the teiacher wet the pupiis miereste dar

the ideus to b taugh'? How was fne foamarl, . culese, of subre

inidated? The reader shonhd be td 1 at the very beginmine whethet The

project describes vear-lof, oF i semesterlong velrse. i five o eboar L
spedial study Bisting tvow cebe, s anale fes o or s haten o It ot 1s tess that
4 full course . the authes <hould show how the progedttled

nte the caurse or
Sirriculum heing taught and how it was elatea to materian that proceded or
v Twedat, ‘

4. ,T‘!(' 121N I'l'nmir_[' RV D d ey TR S P RS S  E R PR | v‘ig‘(lr'[\‘ -
oribed in the swioming entries The prdies want To ki whial e e abahits
evels. or specis characteristios apphy 1 the projec? was developed for a
purtrcular socioeconomic of ethinie group. the judges nesd to b informed

S A tep-byvstep account of e frine fed g s 1y given Tomust b
rmeestered the the e sarpose ot the Awards Programis to help other
teachers. Theseprojects cin serve ot! crs onlyartne atithab give = tiv O b
of the methods employed. It i not cnotigh simply to sy that o reseuree

speaker was ned s cthe reader shouid Be give s fo ainder i Lactly how ol
speaker presented cconomic pleas, wiat follow-up adte fes were con-

ducted . Bow this activity fitie
and so on. Where @0 Sropriate, sampic ivssan plans ~hould b included. along
with soch giviees o LE e Cheeteinetrrction sheets that might have
been preparcd tor the tudents. and the bhe, A complete descripiivn ol tha

human and material rescnrzes used should ke included m the repe G

Do the total nroject, how e e evaluated.

6. The project shosne v 11 <hould be more than a rehash of
someone else’s vork. At the o ~tite wout ] give un entirely new Ctwist to
an idea.developed 1o a proviou hear. {deas that,captured awards 10 yaars
past tend to hecome “old hat.” This does not mean that they are noi good.
but simply that the awards mus' o to thuse who develop tresti approaches to
teaching cconomics.

7. Photpgraphs or samples of student w ork are included. Photographs
of bulletin board arrangements. tuble displays. urais, and other items thut
CANNOL DE SIPPes an - stonmms et neressirt 1o submit farge posters OF
bulky objects if a photograph will »uffice. Nedther i it nectssiaty 1o send in
everything the students have done. A few examples—one or two typical
term papers. for instance —wiit do. .

8. Lhe caiminadion of Qo il proicer i vplained Ciood teaching
units have three basic purts: (1) initintory and motivational activities, (2)
developmental activit.cx and(3) culminating activities, The first helps to get
the pupils interested in the unlt. project. or lesson: the second develops the
ideas. concepts. skills. understanding and attitudes nsfed o ihe goals, and
the third brings the experience toa ciose by summarizing and applying what

*was taught, Plays. assembiy programs. displays. ficld trips. the making of

vii )
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conalsesirchuade tess Tormn acticstie- s salh
I ESTS NIRRT CET B o PR I AR S BT BERREIY:
absecatens of pupil L aave sanples
submitted with the repo L along ©ith the
o | T P T R AT R P A ‘:
’ I3
Pro oo apphicacion torm. an arderlhy wAansoment of the e and

=i, le neatngss are apnicdiafed
he die tor whose =ubhmessen e all con chatactenstios outhn, o

b e will aave ooeoond Chance of w1 shooid Peonoted, howeser, the s

1Y oce npelite s mese . and Thod vach v 5t becomios e Jithicul teowimn
than . the vear Botore. Prospootive ontrant= would Peowel wdvised trseek
hye mments aiid ciiticistiis of cdico s Boboie sUbin e therr projedt . In

pootoular, the teaciior who-o foronn propasalion im S oHIes 1> minimil
SHotL T amee G ec o Tt foeandine te e nracy and appropristenes < of
the oo o= contuned 1o the teport Many projects thal Teptesen. an
cnorieds  cpepditurs of e ad etfont d that contaan superb o deas and
M et bals Tor Teae P Lot Dos o a3 e ol ool =Py Decatise ey woilbaill
Bitde o1 o e omorme - of Bocse - the coonomin content s macduride.

Fhe cditor hopes that this boet summary of what constitutes @ good
Jonfed woll b useful toraliicaton - He LiLjL["l} APy hale s the work of thusy
b e m amsamrere cre v Do ey on b s ot Enitinge o 1 b fas
(he ciingation of cconomiv inorance i out society. [0 Roped that more
and mofe teachers will enter the Awards Program i the tuture. sharing their
Lnow !

o v qth csther et the s cand Thst this o andogs wiell s

tor the possibility of financrial rewarnds
¢ The editor acknowledees with <ineere thanks the cooperation of the
teachers wo ose ideas appear m this volume They have heen most patient

and understanding in permitting - 1o use then matestal and i agreeing to

onr muny editoral revisions -

Amdiew b Nappi
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The reports pubhished 1 this book e condensed

versions of the origingd procets In taet <ome of the
matertals teachers submitted o nnot be presented
print form or even summarized casilv. The complete
reports can he obtained tfrom the Vernen B Alden

Librury . Ohio University. Athens, Cthio 4570
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CHAPTER ONE

i Town: A F’flfﬂﬁf}"
Economy

An Fconomics Unit tor Third Coradde o

Nancy L. Naumann

Introduction
H o s . P L | H L

1. = .
il reie s e

porticularly an the elementarsy erades s o feach children te rank. The

T SRR A PRE

fore. program goals deiing with coononue - were eveloped o help students

Pty

both coenitive and atfective o cas, R ad Tow s not social stndies o math

rress logically from very goncrete o ginte ahstract fevels of thintine. in

of language. 106 spoes i subears i sncatnngbul was ihat piesnote.
~tudents" individuid as well s interperson e growth, Chitdren learn by doing.

We begin with o few basic econom dens and gradually supplement
o thiust of
our effort is the operation of our town—complete With economic, culural.
and political components. Youngsiers spend about three 45-minute periods a

these untit we have established . entire commumty. The cent

week engay tn their respeciive eareer roles, seeking theit fortunes mou.
kid-sized wuod, The other blocks of time are devoted to group Jdiscussions
amples of
community life. Longuage. reading. math, spetling, musics science, und art
experiences ire coordinated with econonnces as much as possible and spread |
throughout the school day. The program is not textbook oriented. 1t is based
upon discussion, teacher-prepared activities, and enrichment activities
culled from a variety of resource materiads. We do us€ i couple of social
stidies texis as references becutise the topics in o few of the chapters are
apprepriate to our needs. Any text or trade book with pertinent information

of concepts relaed to economics. which an turn add new ¢

would serve the same parposce.

To be truly effective this project must be developed through creative
teachning. | decided e mitiate the stady donooel stadoits” diongtha aiid
needs und to maintain cnough flexibi’ *v o move ahead with the interests of-
the class. We have o ™Rid Town' cuch veur momy third grade—all adike in
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general format, but incredibly different in their specific characteristics. as
different as the personalities that omprise each group of students. This
particular unit encompassed ninc weehs, but the length varies somewhat
from ferm to term. although the project is usually conducted during the final

achieved enough cohesiveness and basic skills to allow the program to
e I

iperate effectively .

two months of school. We save the best till last—when the class has

i.earning Activities Ny ’

At one point 1 regarded the idea of building a simuldted comemunity as unique

m the field of primary education, It is not, but that hardly affected the
chifdren’s fascination and involvement with our town. It was to stave off the
mildle-of-March blahs that 1 decided to ook for something besides a
pencil-and-paper approach to learning about money. 1 scribbled ideas into
any plan book to share with the children. | Ea_%gan a fairly intense discussion
A by people work . but entusiasm is contagious and eventually most eyes
were open and hands up. Everyone knew that money has something to'do
with why people work, but it took us a little longer to sort out Just what
peaple spend money for. We established three categories: needs (food..
i, tansportation, medical care): privileges ot fudge sundaes. an
Aternoon af the movies): penalties (a ticket for speeding. a fine for littering).
We then discussed how people corn money: the production of goods and
weivices. When we had listed a sufticient number of examples for each
citepoly. 1 osuggested we translate these social activities into classroom-
cobated vnes  For convenience. we drew up o single list of classroom
woti s ities the chitdren would either pay for (penalties and privileges) or be
paid for tservices). Even before the fees were determined, our list revealed
which became more telling as the children

"

T T P A FTH T
attached o price tag to cach item,

Now 1 told them T would give cach pupil ten dollars of play money a
week. Fhey could use it any way they wanted for the things on our list. They
quickly discovered that depending on how they behaved. how many treals
they wanted. and how hard they worked in the room, they might have more
muoney at the end of the weeb o nofieat.all. There were still some looks of
cvniinen but the game element won unanimous-approval. W¢ then turned
the reom info a money factory. fracing real coins onte_cardboard and
des g aoniar s i dilio nasicrs. One of the coin workerT-abserved.
“You know . if we're going to have all this money. we ought to have a Bank_
to keep it .. Someond added from across the room, -and wallets.”” Why
bot? 1 found some small business envelopes. which, when adorned with a
crinvoned monogram. served for holding several Lills and coins. We decided
to transtorn our puppet theater into a bank, complete with counter and
window. We decided that the job of bank teller would pay 75 cents a day,
thiat the hanker should stay in the bank at all times (even while doing class
work). and that everyone would have a turn as banker. *

13

(]
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When we officially started the project. everyone received a spanking
new ten-dollar bill. and immediately there was a run on the bank. Not only
did this‘ ff"u%trme !he h:ilcr hul mi!d :’murchy hrnkc out in thc room. (‘hiidrm

of the prcuect (l) no one Luuld miss mare than one pe:rmd nf I‘ﬂdlh or r;.ulln;.
per week: (2) an alternative activity (privilege) would have to be chosen (and
paid for) when skipping the regular activity: and (3) no more than two people |
could opt to miss the same activity. Money changed hands very rapidly the
first week. The ambitious were hauling in nickels, dimes, and quarters as fast
as they could wash the sink or clean the boards; the thrifty stashed away
their cash for a rainy day: and the others enjoved spending without much
thought of the future. While I did not much enjoy keeping track of who was
talking out of turn or who was not paying attention or who was teasing
whom. and collecting the designated fees. [ could not help noticing how
everyone’s behavior was improving.

The children who were content to swap their money for the privileges
on our list stayed highly interested in the project, but the avers needed to
see a greate purpose than just collecting o wallet tull of bills. One of them
after about two weeks, came in lugging a bag stuffed with old toys and
hooks. "My mother.” she excluimed. “said we don't necd these any more

and we should auction them off! What's an auction?” Other youngsters
followed suit. and soon we were ready for our first auction. Auctions quickly
hucumg K w&ckl'y event ;md th; muost Lugcrly ;m.muj of our ;u.n'vitic;s All
mes h;mdl‘w .md th‘l“'\t \hm, !hy} wanted, H !f=usu! I;UIUI’II’IE_ huuks
brought in as much as six or seven dollars, which really bolstered our
banking funds. Stuffed animals. even the well-loved. grungy sort. were big
sellers. One of the children who contributed - sizable bundle of goods .
thought it was unfair not to receive some moneyv in return. The class decided
that 30 percent of the price of cach item sold would go to the contributor.
This provided a good introduction to fractions dand also encouraged more
children to bring items in for the auction.

At ten-dollar salavies per week. a good deal of mongy entered_the
cconomy. For several bursting wallets, bank accounts were opened. We all
made hank books with columns for “deposit.” “withdrawal,” and *bal-
ance.” and we learned the meaning of “interest.”” which was compounded

weekly at 5 percent. Before this the hank had been simply a treasury for

Creceiving or paving out fees ad fines Now iwens re ally o hank We also pot

involved in a lottery. Our infant economy was fast growing into a way of life.
From our nat row study of tmoney was emerging a small community, in which
differing values and varying lifestyles were coming into play, much as in the
real world. We decided to name our community. Several possibilities were
suggested. but *Kid Town™ won by popular acclaim. We then agreed to list
the things we had do oped thus far as o way of sceing where we had been
and possibly understanding where we were going. We wrote on the board:
money. the bank. the auction. the lottery. Then we asked. " What real goods

Ij
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* we combined a lesson in letterin

and services do people need money for?"’ The list included tood. shelter.
clothing. medical care, and utilities. We then named the services provided
for a community rather than for individuals alone: mail delivery, police. fire
fighters, garbage collectors, street cleaners, a mayor. That these Services
were supported by'tax dollgrs clarified a few issues that had received much
attention locally—teachers’ salaries in particular.

Next we assigned an arbigrary value to each service. hoping the F}gurgs
would be commensurate with other **Kid Town™" prices. When we totaled
the cost of all public services and divided by the number of citiZens, it
worked out to a tax of four dollars a monith. Fair enough. | lhougp{{but the
children did not want to part with their hard-carncd money for such remote
purposes. The groans increased when | introduced the notiopof bills. Cards
were designed indicating repair charges. doctor’s fees. and the like. Each
child had to draw one card a week and pay the fee toa clerk who noted each
payment on a master chart. All tnis began to complicate life a little. but we
had added things gradually enough so that the children were able to
understand each new phase of our world-within-a-world. b

Kid Town wanted a town crest, as a sign of its identity and unity. It had
four sections with a symbol in each: money. depicted by coins; working
together, by two smiling faces: learning. by a book and pencil; and jobs, by a
factory. We had already decided on important town functions. so now we
made a list of jobs not necessarily supported by public funds. The class
discussed how the various roles could be adapted to the classroom. We came
up with a chart showing a variety of career opportunitics including teacher.
author. carpenter. toy maker. dancing instructor. newspaper editor, farmer,
insurance agent, librarian, and store clerk. Everyone was ready to turn the
‘classroom inside out to create shops and offices. All 1 had to do was help
yprganize their industrial fervor. This employment booiled us very naturally

.into a consideration of advertising. “*Words That *fake Us Buy™ was the

Fiheme of our next activity, and we pored over old newspapers and

magazines to find catch p'ia.cs: 'Best Buy Ever!" “Pollutibn Free!”
**Giant Economy Size!”" and on and on. In making our signs and billboards,

message. , .

Next came the scavenging for raw ntenials. BeforeJong. the library
was filled with books and the' carpenter shop accumulated useful stock of
wood. We also found a resource person to help our focal farmers get started
productively. Some minor arranging of the room gave everyone enough
space 1o set up shop and let the room look somewhat townlike without its
being disrupted for math and reading time. . *

Now we were ready for business. which also meant eliminating the
ten-dollar salary for all but town employees. The others had to sink or swim.
Kid Town thereupon entered a phase that is not cisy to describe, functioning
casually yet with a structure arrived at by the children themselves. The first
big question was: "'If we're always busy doing our own work, how are we
cver going to see other shops or buy things from other people?”” 1 didn’t have
any answers, but the dilemma resolved itself naturally once we got started.

¢
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As in the world outside. some children worked continuously and produc-
tively. and concentrated on selling at the best possible price. Others would
make something, sell it, then idle for awhile until that money was spent. and
begin the cycle all over again. Some children had a difficult time settling into ~
anything constructive on their own initiative. I could not help wondering if
these particular patterns of behavior would persist through the children’s

‘lives. or whether the clear financial consequences of productivity or lack of

it ‘would work to redirect the children’s performance. .

In any event, some remarkable roods and services came oul of Kid
Town: Our toy makers recycled cereal boxes o create a freight train; the
carpenters designed airplanes. sailboats. and a few nameless products that
became useful items when turned upside down: the farmers planted so many
green bean seeds that some actually sprouted; and two girls founded a
dancing school. One of our brightest ventures was a candy shop. stocked
from home. which operated one afternoon a week and caused most other
businesses to shut down temporarily. Most of our “business folk™ began on
a self-employed basis. People were more aptto work side by side on similar
projects than to join forces cn a single item. Toward the end of the school
year. however. a few job shiits and mergers took place. By this time, we
were devoting three 45-minute aftern®on sessions a week to individunl jobs,
with. an optional® 20 minutes each morning. On the other afternoons we
discussed ways of developing our community furthér, One idea involved the
purchase or rental of property—specifically, one’s desk. This meant a bit
more bookkeeping and a ' “cisionto “ther buy a “home"" for eight dollars or
rent one for 75 cents a week. A rob -y at the “Kiddie Card Shop'" inspired
an interest in law and order that led to a town government. Two candidates
for mayor were selected and they campaigned before the eleggion. Besides
the traditional promise to lower taxes, they urged “a tull day of Kid Town.”
an cxtra fee for staying in the hathroom too long”™ and **a 20-second drink
after gym." As luck would have it, thesvoting game out a tic—braken (in
Curt's favor) by telephoning a child at home with the chicken pok.

By June we tried to limit any further development., Mayor Curt had
taken over much of_the town organization and had ideas of his own. The
mystery of the missing money at the Kiddie Card Shop was never:snlvedi
but the detective work that transpired was as impresstve as any | had seenon
TV. (For a while they even suspected meh) None of us reaity tajked aboust the

- closing of school, but about the closing of Kid Town. Our community had

become the focus of vur school dife, the source of our motivation. and the
aim of much learning. A minisociety. it shared many of the features of the

- larger society—features that, made for the interest and valuc of Kid Town.

=
Evaluation
There is no statistical evidence that this project works—no penvcil-paper
tests, no recorded scores in a teacher's marking book ., none of the traditional
A's, B's, and C’s to send home to parents. Through this study 1 am seeking

'to develop children's cognitive and affective .levels of perception in €co-
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nomics. Gt’sals are aghieved thmugh d rect mvr}lver’neﬂt in a ‘ilmulah;d.
studems are evaluated. ‘
As cﬁildren engaged in day-m-day i{id Town experienLES I as‘ked

cﬂmmumtygtestlmany tha( most of those que ftions have been ',nswered
with a hearty ves. making g this a unit worth repeating each year.

Ynungs(ers self-evaluatmns have aho been instrumental in promoting
the program. Their accounts of what they have learned. what they have
enjoyed. and what they hope to remember confirm and strengthen teacher
interpretations regarding the validity of incorporating ecanumics into. the
Qumculum

economics. lt isa natural exercise in behav:or moch[ Ld(luﬂ ccxmpl:ta with
contingencies (penalties) and rewards (services and pnwleges) Children
stand to gain or lose depending on their .:n:(mns and values in the classroom.
It fosters a marked improvement in everyone's bc:h.:wmr

Loyalty to Kid Town extends beyond thé period of the study itself. This
classroom town has become somewhat of a legend at our school and
generates continued interest among third-grade alumni. **Did you stirt Kid
Town yet?” children inquire throughout the year, greeted by blank stares
f'mm s(udents not yet in(roduc:ed to lhf pmgram (')me ihe mmmu*ﬁty dm:s
our prngress They Bffer helpful hmt-a m pmprumra and draw anpansnns
between their economic ventures and those of the current community. ~*We
didn’t have a sports arena last year. T a hur(h-gmder lamented recently.
**We should have (haugh( of that.’ ¢

Kid Town lives on i the hearts and minds of its citizens. This collage of
experiences is best captured not in wards but in the spirit in which it is
conducted, with sensmvny toward student growth—both great and small.
Laura. acquires hundreds of dbllars through clever and wise business
investments. Joey willingly completes an entire project for the first time all
year. And Margie overcomes deep personal insecurities enough to join with
a classmate in a career enterprise. :
T .luey dﬁd Margle may not hdn. gtLum:d uﬁ'emc hclghh in Lﬁnml

7

Kid TDW“ seems (o camblne me;nmngful education in all a;ademu: areas
with high-interest activities. It helps children to want o legrn and provides
them with the tools and skills to mrake that karmné come alive. The goal of
all education should be to dew:lap students whe actively use their minds to
search for and interpret new knowledge. Furthermore. that goal should be
the criterion by which any curriculum program is evaluated.
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Kids _Kountry Kookbook

" Cathrine A. Richmond
Newton-Ransom Elementary School, Clarks Summit, Pennsylvania

Introduction

My main goal in teaching this unit was to provide students with a wide range
of learning experiences that would be unique in terms of what youngsters
typically expect in an elementary classroom. My plan was to incorporate
other subj.cts into this economics project, ta offer children a variety of
challenges, and to provide them with opportunities to practice decis’on-
making and problem-solving skills.

The following specific objectives were devcioped in the unit:

e To involve students in production. marketing, advertising. szles, and
business operations;
e To establish a classroom corporation, ~"The Newton-Ransom Xids
Korporation,'* and to operate a business;
e To provide pupils wit*, first-hand experiences in producing a product fof
sale: = - . - "
- To demonstrate, how a business operates within the framework of the
American economic system; ’
To involve students in aetivities designed to develop their critical
thinking skills and abilities. .

Overview

This project was designed to involve students in s ‘real’’ business experi-
ence. “Learning activities included selecting and Jdeveloping a product.
.establishing a_corporation. holding elections for ofiicers, borrewing money
to go into business, selling stock in the company. marketing the product. and
paying taxes. | felt that the first step in this undertaking was to develop
individual initiauve, The children would be provided with many opporturi-
. ties to make choices and solve problems both independently and collec-
/‘ " tively.-Working with two grade levels and with students of differing abilities,
‘I hoped to instill an attitudé of cooperation gmong the children. At thjs point,
* the.main emphasis was’on helpirg the students adapt to new situations and

 providing them with opportunities to contribute to the total project.
The success of this project was far beyond my expectations. What had |
actually begun as a spin-off of our classroom newspaper grew like *‘Topsy,”’
Originally 1 had plarined on preparing a mimeographed cookbook after the

T4
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children wrote fo a small gibup of people requesting favorite recipes.
However, press coverage of our project attiacted recipes from a fifty-mie
- radius, and many people wrote to us asking to purchase the cookbook:
Our project actually began with our school newspaper. The Three-
Fourtonian. We printed our first issue just before Christmas, and it was
- distributed to all classrooms in the school. The children also took a copy
hofne to theig parents. They loved writing the newspaper and they received
some helpfu! instruction from the editor of our local paper. The Vaice.
During a class discussion, the editor suggested that an important function of
a newspaper is-to advertise products and services available to consumers.
The children w=re shown how advestisements were designed and prepared
for printing. When 1 oniginally decided to incorporate a unit on economics -
into the second semester, I had no actual **product™ in mind. 1 knew what I
wanted ta acc@mpli‘sh in terms of integrating other subjects into the project
but had no definite ideas of what could be accomplished. While 1 was
teaching a unit on.putrition, the idea of a cookbook came to mind. In fact, it
was the children themselves who decided a cookbook wouls be a great
xIhey were aware of the econom'cs unit I was planning since I had
_ ceveral concepts, including producer, goods, consumer, and
business. 1 llso mentioned that our unit of study would explain how many
different businesses operated in the economy to produce goods and services
for consumers to satisfy théir wants. '

I created ''Egbert,’”’ the economic egg. since it is not always easy to
capture nine and ten year olds’ attention without some creativity and
motivation. Egbert was a hand puppet who became an immediate hit.
Several Egberts were always available for the children to take home, with
thie understanding that Egbert would tell their parents what they had learned
in school. As a part of this activity we role-played with Egbert. made murals
and collages ” prepared special reports, and learned new words

Next-we advertised for recipes in our class newspaper, asking pern.
sion to publish them in our cookbook. The children also wrote personal
letters 1o well-known individuals©in the community and throughout the
country, requesting their rccipes. The children were especially pleased and
excited when they received a reply from Rosalynn Carter, First Lady of the
White Housé. During this phase of the project. various resource” persons
were called upon to help us learn some hasid economic principles. A market
analyst for Sandvik Steel Company arranged a field trip to the plant. where
the pupils observed the asscinbly line . operationand listoned to managers
of the company discuss how prices for manufactured goods are determined.
Several guest speakers were invited to the classroom and gave informative
presentations on operating a business. S o

After a few weeks of planning. we decided it was time to establish our
‘business. Just before Easter vacation. the children chose to name their
compang the **Newton-Ransom Kids Corporation,” Officers were elected,
and the various stages of production required-to producg cookbooks were
identified. We role-played the productivity of an individual worker versus .
the assembly line, assigned jobs. and issued stock in"the company. The stock

s
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= waypriced at 5 cents per share and was sold on ¥ one-to-a-customer basis. r}f
A tal of 9\shares of stock was soid the firsi week it was issued.

* Recipas kepl coming in by mail'almost every day. In just a few days we
received 125 recipes. Now it became necessary 1o make arrangements with
The Voice, one of our two weekly newspapers. to set the recipes.in type to
*  be pasted on boards for photographic reproduction. One mother who is a
gummercml dﬂl‘ﬂ came to the ;lussmnm dﬂi‘ mtmdug;d th:: Lhildl’ﬂﬂ m

p.lper lhe Lﬂllage ut lhclr ;;rtwurk was usn.u for lh; covel ul lln. guukwuul\
as well as throughout the body of the publication to add interest. The original
art collage was reduced 58 pc:ruiht for reproduction. and-the reduced print
was cut up and pasted on various pages throughout the cookbook.

Right befor= Easter, the newspape. writers produced the third issue of
the class newspaper and claded a sample recipe as a teaser for future
cookbook sales. Copies of the paper were distributed to tae childrens’
parents, to all classes at the school: and to local und Scranton newspapers.
Our advertising workers also placed ads in the two local newspapers to ask’
for recipes. and later usad the same approach 1o s¢ll the cookbooks.
Newspaper coverage of the project was superb. Once people read abotif the
cookbook, requests poured into our classroom. Many people included
comments indicating that they thought_this uctivity piovided an exceilent
learning expericnce for the chitdien. Our sstudent vice president of the

company recerded the odders s they were received, noting the date,
customer’s name, adudress. town,aad zip code. and tae amount of purchase.
We were fortumate to have the cooperation. of the school district in many
= ways. The cookbook was actui illy printed in the graphics art department of
_ the high school. Parents also cooperated by volunteering todrive chilo
many of our ficld trips. The most exciting field vip for the children
visit to the high school to observe the actual process of printing the 221
copics of the cookbook.
ic nfﬁgcr\ nf the gnrpnmlmn dl.mu] H runlulmn m hmmw E"?ﬁ' 00

Lsmhlhh an ulLLUlIIﬂ f“nl thc. umLhuu'L. puuu.t th thldn.n prcsgnud lhenr
resolution to bank officials and were given approval to ofen up a checking
account for the, Newton- Ransom Kids € orperation. TP money from the
loan as well as from stock sales and cookbook orders?was deposited. Our
treasurer was then given the authority to write checks and to pay bills. Our
hills included $75.00 for typesetting, $13.01 for paper on which to print the
cookbook. and $12.80 for film plates used by the printer. We also purchased
envelopes frem the school district and paid the postage for mailing the
cookbooks to our customers. Throughout the project the children were
introduced to fundamental cconomic ideas and generalizatians through a
variety of teaching strategies, A few of the learning activities are described
below.
What makes our econaiay work? This activity was to show students
how goods and services are produced. to explain the process of economic

growth. to demonstrate the workings of the cconomic system, and to help

}3(3 ' o
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A
them nnélerstand the: reiationship between producer and consumer. kgbert.
our economic egg. ' crved as the “‘tour guide™ throughout this activity.
Pictures frlgl aagazines were employed. as well as several filmstrips,
including *‘Cities Need Services™” and A City Needs Gonds,”” to make
s'vdents aware of gonsumption and production and pther forms of economic
dctivity that surround their everyday life. Our discussion focused on con-
_sumer wants and the impact of consumer demand on the economy. The’
“children began to see tic importance of conipur ative shopping and the need
for consumers 10 masimize tner himited ircomes satishy thein unlunited
wants for goods and services. The children discusscd the role government
plays in protecting consumers through regulation and control of the market
ostem. Each child wrote letters to lawmakers axpressing an interest in
gly;v;ng how government actions influence economic decisions. The CBS
documentary film. Children of Karvest. was used to explain the govern-
ment's role in protecting the rights of migrant workers and their families.
The students worked in groups to learn about people who start their own
businesses. and they made charts showing different types of businesses and
occupations, including those of their parents.

Business erterprise. What began as agimple project by the third- and
fourth-grade youngsters had now burgeoned into a full-scale business
venture. In preparation for publishing the cookboob. the children heard a
presentiation on the manufacture and types of papers available to publishers.
The talk was by a sales representative with H. A, Whi *man Company. who
served as a community resource person. The guest speaker discussed the
many uses of trees and how one important product of trees is paper. The-
youngsters were asked to Jook around their classroom and see how many
things were made of paper. They agreed that they probubly needed paper
most of all as students in a classroom, The speaker explained how chemicals
are added to pulp to refine the paper and how titanium is necessary to make
white paper. He described puper machines and how paper 15 first made into
rolls and then cut into skieets. The children received many swatch bouks of
sumple papers from which to select their choices for printing their cook-
books. Co '

Health foods. This part of the project introduced children to important
cﬁicgpts related to food preparation. meal planning. and personal health and
a6, The values of health foods and their positive influence on proper

hygiene.

qutrition were discussed in connection with the cookbook peaject. A
cowymunity résource person spoke to the voungsters about _the eff
fts_and preservauves in their diet. The discussioffalso focused
fruits and vepetables. and the children had the opportunity to sample kuch
products as protein cookies. yogurt chips. carrot chips. soybean snacks \and
sunflower seeds Juring the presentation on health foods. This led 1o a study
of nutrients. minerals, carbohydrates, fats, vitamins, and proteins in conngc-
tion with weli-balanced meals and the primary food groups. Several films
were used to reinforce these concepts. including Where Does Meat £ome
From? and I'll Trade My Cookie for an Orange. ’




'iﬂl ﬁeld lrip A F?‘H trip s u-aually an En-ili'ng expcricncc fur’

uﬂlgcra mn lhc huwmml{dnaum lf\lds !\urpumuum \usu the aupx_nnlmdml s
office to sell their first shares cf stock in their cookbook publishing firm. The
children explained to the superintendent that stock purchases were limited
to a single share, priced’at 5 cents. Their business trip incredised their coffers
by 15 cents, since the business manager and the assistant superintendent
l'\u puf'ghdst‘d s‘nrt'-s h\ insiire thv suee {?ss of the ve T\\‘Ill”‘( This wus an

tcrnﬁ; reqpunse fr( N the \Lhuul dmru.( purmh and u\mmunny Thc
wrote letters to express their appreciation t¢ many friends throughout the
area*who helped provide investment capit... to establish the compuny. New
cconomic ideas were developed from this activity and included concepts
such as comraon stock, capital, Stock certificate, income, profit, dividends,
investment, and corporation,

“Advertising the cookbcok. The children sent letters to many people
asking for recipes to be included in their eookbook. The school district
public relations office also sent news releases to help us get recipes. First on
our agenda were lessons in letter writing to prepare the children to appeal to
parents and friends to submit favorite recipes. OF course the youngsters
were hoping for lots of recipes so that they could produce a cookbook that -
would make all of their newfound frieads proud of their effort. A special
edition of The Three-Fourtonian was issued with a requgest for recipes. but
the greatest response came when area 1ewspapers printed an article about
the cookbook. The return mail for severil weeks brought letters pinstmanrkcg
from Honesdale o Montrosg and from Wilkes-Barre to Scranton and all

Jmin!s between. One of our advertisemonts 1s shown below:

'\r\v'dlikd——ynui' favariic ii'g;r‘vg'ﬁ The stindents o ('ii’;ii,ég‘\ 34 will ke
adding anotk -+ publishing ventuge besides our newspaper. We're
using our pewspaper Lo advertise for your favorite recipe because
we're going to publish a cookbook using our parents” and friends’
favorite recipes. We want to have it regdy for Mother’s Day. Will -
‘ you help us” Please send your favorite recipe to the Newton-
# Ransom Elementary School. Clarks-Summit. PA 18411, We'll
appreciate 1t very much. Thank You!

Producing the Covkbook. A highlight of the project took piace in the
h|gh schwol gmphlu art room when t'hc. students and some of their parents
walked through™ the entire printing process of the coukbook. Under the
supcrvision of the printer. they were shown how the camera is used to
phn}ugraph pages for reproduction, how film is processed for negatives. how
ncbunv\:s are made inio aluminum plates. how plates are burned. cleaned. -
‘md pu[ on lhc; press. I'ht prmlLr ran pi 15;\ uff the press for the children
e fashion. The children were -
th;n shown hnw thc fulder \k’“rkﬁ and hm\ H smplmg muchine is used to bind
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books. The children helped stuple the cookBooks ind enjoyed using the foot
pedal on the stapler. As a final operation. the children again formed an
assembly line to count and puackage finished cookbooks. The children were
excited when they saw it photographer from a local newspiper taking
“ictures of our work, :
Selling cookbooks. Our cookbooks sold at $2.00 a copy and the recipes
ranged from flower candies to main dishes. homemade breads. ind delicious
desserts. The cookbouks wore mailed to customers in time for Mother's
Day. and orders received after the deadline date were canceled. and checks
returned to customers. .
Our newspaper advertisement read as follows:
If you really want * cook. here’s something to cok with. The
Newton-Ransom hkids Korporation is now taking orders for our
cookbook. If you want to buy a cookbook. writeiy check for $2.00
and send it with your name and address to the Newton-Ransom '
Kids Korporation. There are some good things in this cookbook!
This-cookbnok will let you havesa ball in the kitchen. The recipes -
are yummy. So please ask anybod . to buy a cookbook. Don’t wait
to order because our limited jsupply will be on a first-tome.
first-served basis. Order Now! -

Concluding Comment

The first-hand lesson these youngsters learned about the™ ymplexities of
business. from its conception all the way to a profitable operationesanot be
measured in words or numbers. The very magnitude of the probléms
in» olved in this project. engaging students in the third and fourth grades,
surely savs a great deal about the skill. daring. and confidence the children
displaycd as well as their ability and willingness to learn. Utilizing profits
from qur salgs. the children decided t\(\dnnmc $50 to the Tackawuanna
Counfy Association for the Blind and $10 10 the American Red Cross. My
personal reflections of the economics project are as varied as the activities
we undertook and the successes the children achieved. I believe the most
significant outcome Wwas the fing of basic economie concepts which will
serve as useful analytical tools to help children become responsible citizens.
This project provided me with a wonderful, warm. iand joyous expericnge as
w teachér. ’
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Economic Changes over the
Ages ’

: A T’hird—gfade Economics Study ,

.. Mary Kathryn Bourbonnals-~
Jefferson Elementary School. Shawnee. Oklahopa

-
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This project was de-igned to help third-graders become responsible éart’ici;
pants in our country's economic system, My main goal was to integrate basic
economic ideas and understandings into the existing curriculum where

,reading. writing, and arighmetic reccived major emphasis. | wanted the
children to read stories. to write creative essays. reports, and plays, and to
work math pmble.n'j_s that dealt with everyday economic living.

Developmental Activities ’

We began the year by discussing the meaning of the word change. On the
first day of school the children were greeted by :. chart posted on the
classroom door: **Vacation Time Is Over—It's Time for a Change!" Our
discussion helped children become aware of changes in, the ways people
wgrk and live, as consumers, savers, income earners, producers. and
investors. At this point the youngsters were beginning to appreciate th
many goods and services which they had. in the past, taken for granted. This
activity paved the way for the development of the project. **Economic
Changes over the Ages.” 1 wld the children that during.the year we would
study important changes in the economy that enable us to enjoy the standard
of living we have today. )

The project theme was written on the chalk board. My students started
to discuss changes that were'made from the age of the cave people to the
space age of today. Creative thinking also was encouraged, as each child
responded to such questions as the following:

e How wouj your life be changed if all of the mgney in the world

disappeared? , :
e How would your life be changed if you had to produce everything you
consumed? :

e How would your life be changed if you were told when and where you
could work as an adult? . .

®
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® How would your life be changed if television and radiq sel,! quit working
forever? '

~ The point to emphasize, is the difficulty of examining changes in the

ways people work and live withdut including ecogomics as a vital part of the

discussion. My students started to learn some basic economic concepts

" during the very first day of school. We began with a discussion of producer.

consumer, goods and services, wants, natural resonrces, and income. The
children were excited and motivated to learn more about economic changes;
and they realized how and why learning takes place: they had fun while:

applying their efforts. A few.of the learnmg activities developed in this
projeet are described belowvf -

Early people. Some of the goals of this unit were to help the students
become aware of the basic economic wants of all people throughout the
ages, to show the students the importance of capital and the impac{fypf
division and specialization of labor, to“help them realize the signiﬁcanc«?’éf
technology and innovation, to reveal that production is of great importance.
and to provide pupils with opportunities for pldnmng and decision making.

Early in the unit the conception of basic needs for food, clothing, and
shelter was established. Pictures and stories about prehistoric life were
.used to develop a time line. We were dealing with a peériod beforg
civilization. when there were no stores or factory-manufactured clothing,
tools, and processed foods; yet early people survived in spite of many
economic hardships. The children learned .hat the invention of tools and the
discovery of fire were especially impuoitant to early people. The children
loved to tell-anyone who was willing to listen how early people discovered
and used fire. The childrer would “light up’” when they related facts about
the economic changes that were taking pldge during this period.

A timely story abeut pottery was used to intreduce basic rmnomlc‘
ideas. and the children made pottery in clyss. With pottery .in hind they
enjoyed explaining how early people’s discovery of pottery allowed them to
store grain and barter for other goods and services. Because money (as we
know it today) was not available at that time. grain was used as a medium of
exchange. At this point in our study. children brought things from-home to
barter in class and they learned how the value or worth of these items was
determined; they would not trade unless théy felt they were inaking a good
deal. -

Early people’s shelter will long be icmembered by the students. The
children constructed a cave in the corner of the room, to be used as a
resource and learning center. They made a list of the resources needed.
developed a division-of-labor chart and identified specialists who would
build the cave. Economic concepts such as specialization, labor, capital,
pmductlon and resources became a part of the children’s vocabulary. As an
outcome of this activity, the children recogrized the importance of having
skilled workers to build our houses. and they were thankful for the many
tools, building materials, and supplies that we have today.

. ;‘371
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While ﬁtudymg the basic mud groups in gur health class. we compaltd
early people’s diet to our own. The children identified foods cave people
gbly depended on for survivel Next., they collected and consumed
kinds of nuts and berries that might hiwg been typical of a food
gathefer's meal. This tasting expericnce helped o pmm out ine dependence

allow' us to have_so many kinds of food: to consume today. Just think:

cof f;#y peapieg nature. Again. we were thunkful fog the changes which’

‘without lpnspurt;mun science, and lunnumH we, too, might have o

{-?rndkt, desperate attempts for survival.

The children appreciated the dd\nlnldE‘L‘\ of tools after they sludlgd the
science unit. *"Tools and Their Uses.” Each student made tools representa-
tive of the Old Stone Age. They concluded that even simple stone tools were
better than no tools at all, but that cavepeople would have enjoyed a better
life if tools had been made of steel und iron, or if electrically powered tools
and machines had been available. They also learned that cavepeople showed
i lot of ingenuity in terms of developing tools to meet tt ir needs. A bullgtin
board, “"Tools and Their Uses,” w o prepared to remimd s about whai we
had learned.

- Early people migrate to North America.  This activity was designed to

help students understand ecconomic changes made during the Stone Age, to

make them aware of the faciors that intluens - consumer behavior, to show
the importance of division of labor o increwsed production, and to help
pupils realize that resources help determine production. '
Early people’s migration to North America became much more mean-
ingful to the children after extensive map study and discussion. The
movement agross the Bering Strait was particularly impressive to the
children. especisttyyafter they realized the h‘,mlshms carly people had te
endurejust to smﬂivc. The children learned th.gl_;.:rl} people’s survival
continued to depod upon therr ingenuity and use of natwad resources, and.
the pupils were provided the opportunity to use their own ingenuity to find
solutions o economic problems. They discussed changes (improvements)
made during the Stone Age that helped eatly people viaise their standard of
living. The improvement of toolst production techniques. and conSumer
gmnFLs. including better housing : clothes, and food preparation and preserva-
tion/ were identified. Ouy study focused on the Indians of the Northeast,
PLuns, Southwest, and Northwest and the ways in which they satisfied their
hasic needs for food. clothing and shelter. Manv Of the previsusly discussed
economic ideas were repeated: but in partcular,-this unit emphasized the
importance of climate and natural resources in determining production and
umsumptmn
fter a discussion of hmds we preparcd and consumed xqu.m corn in
class! Most of the children prepared the recipe for thein families, The sense

of satisfaction they derived from preparing the squaw corn for their families

prompted the children to assime active roles as producers of services in
their homes. We compafed division of labor in the carly American Indians’
homes to division of Igbor in our homes today. .

) BN
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Nead we studied transportaiion used byow carlv Ameroan Indine
The Childien noted the tmportanee of transpestation to the Indians sinccess
N satisfung basic o onoine needs. Teap Sadion alewed the Tndiane
sreater aceess to ge ods and services and changed their stundard of hiving,
[he highlight of this activity was o visit 1o the Stonall Muscum ut the
Uiy ersity of Oklahomain Norman. Phe muscum abmost seemed to be made

et For net Neolithic tools surround o s clothing nsed oy el people

was ondisphiay . aid charts showing food source . and pethods of trinsport:
Hon were avalihle for our examination  The toungiide discussadat leneti

the varions changes early peeple had mude from ahe ORd Stone Ave to the
New Stone Age.

Tonate of the taas we Leds Gt Vhi et o ae plamees Do <hoey anarls
that specialization and division or Libor reased producton. The new

nomie dens To e Tewrned were that chanoe s tade e insportiafion
pmmn!ul ccon mic growth, that production nereased wisn people tsed

~pectalized labor, that consumer demands chanzed as 0 o markets wery

developed. and that new inventions such s the w ool and the plow
increased ng‘hll“lll 1l pmdddlnn

L 1 : Lh i B . ;e - S I
Pepes b ppeateey b o e e et s ' :l . thi- amit It

deals with the qur pivat disvovernes of the B lllur\Lun\—‘th plow e wheel,
iron and steel. and Jomesticated animals. The class was divided ato four

eh und present imndings pertaiiiig to the gival discoseries.

groups toresg.
Guthering economic facts and sharing information wis fun-tor the children.

When the cliss realized the Buropeans had much higher standait s of living’
thai the Indians of North Americn they immedintely asked, why T They
knew the American Indian had ingenoity, “What caused the Europeuns to be
ivanced . The childien did rescarch, gathered fucts, and concluded that the

Furopeans had ruised their stundard of living becise they lived in large

groups. developed common languages and number sy steims, m\.‘cmcd the
Printing Press. dnd shared deds willell stinitaicd ouss Lo iitioin G0
improvements in the ways they lived and worked.

A~ a follow-up activity the child-=n made o bulletin bo: wrd to emphisize
the differences in standard of living between bBurope and Nuorth America,
During a chiss discussion we talked about the e that the peopiv of Hurup.
and America of those times should have met, If they could hive met ard
learned to understand each other. many cconomic che Inges ¢ could hive been

fanr 1

1.
PR TSR A 4 SR

1o discover America. For the people of the twao worlds o ieei, the
Furope s would have hed to overcome fears of the unknown ocean. The

stresion holned o soint ont repsons why uropeans were slow

cinldren made a fist of the reasons v hy discoveries, explorons, and seu
viyages had uot et pop sutar, They ol ‘“""";""""" 2 hotign hoard cup-
tioned ' Crossing the Ocean Caused a Commaotion.” T s activity helped
jocus our attention on the importance of Prince Frenry's Schoal fos
Nuvigators. Ine children realized thit ik ool Eaovsedge regarding sei
travel prought about fear and slowed progress. I© wu~ the children’s

e
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conclusion that Prince Henr. probably dig more tor trede than any other
person in burope.

The children wanted 1o knen oty
promoted economic growth. kach chud prepared a booklet ahout - tuvorite
sxwplorer and was allowed to share his infos nation with the cliss. Map ~*udy
kills were introduced during this acovity. We triaced the routes of the
explarers, discussed the huzards und honefits of partic thir rowtes and noted
IhL lmpw tance of cach Vorsaade Lo conding i ;l;l\ﬁah and JL-L.UP ment. the
children “watched ™ w -Id trade unfold betore their eyves. The members of

this unit were to reintoree thor carlier fearaings and add some new

;
about the heve ooy ceopte who

d: nensions. Now they would Tearn about supply and demand ondition
hoo those conditions influerced cconomic development. The ad g -
S0d GISEUVATTARES O Walel anu i 1HEIHSPohaGoll woe dime s snnes o

the children learned that the desire for trade opened oonew trade ©oates.

The dise ooy of North Amiciice was duppening tpht Bebore e as we

role-playved the I first sivht of the caplorers. The cliass disctissed the
excitement of the lmli;ms as they witnessed the explorers” use of Jomesti-

cated animals. tools made of iron and steel. the wheel. and later. the plow.
The children bewan to see that consumers were never satistied, as thev
demunded more and betier goods amd scivices. that cducaiion promoley
scientific thinking. and that producers change their methods of production to
increase profit and reduce costs. By the ime we finished this unit. the class
had re-enacted the age of discovery and exploration and had become quite
proud ol the progress and cconomic chunges accomphished over the ages.
\e“ ways in the \L“ World.  This unmit was dLH!bﬂt‘d to rrmlu_ \ludth

of scarcit .. They wete todcan th; iNiealiii-< ul Uunrnkm:ux Tand dudup
an apnrecintion of the cconomic motives for which the Pilgrims came to
America. It wobld become clear that people’s wants vary because of cultural
differences. but that all socicties have the same basic economic needs for
ﬂmd. ;lgllhiﬁg and shelter.

I tivity heoir s the children Jid reseas reh. wrole creative stories.
alk prep: m,d a dramatization to show what life was ldl-.L in an English village
at the time of Columbus. The children acted out various roles of the period to
portray farm workers. roval messengers, peddlers. peasants, blacksmiths,

and pronger tamit s e dramatizinon ande us Tuily aware of the
importance of the individual consumer. The students noted that pioneer
families wove their own wool into cloth to make their clothes. We also
discussed how city people bought cloth trom the merchants, and we
deltrmingd lhdl as more pgnplg muv.;d o cm.;s more \Mml was nrseded hy

Ihis ficlos wis rcinﬁuccd when children discovered that li!ln;}itndh v.’hich

RE - 1
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had onee been planted nognan were guckss being tirned it pastinoe tor

sheep

Fhe children por themechves co il sotnic s place and Jis e
they would do it they had the chunce to make mones by rasing sheep
selling wool instead of growing grain. They had some empathy for the squire:
but most of the hildren sympathized with the peasants. The children hept
waving. Land was all the peasants needed 1o make Jivimg I spite of Wl
our brainstorming. we could notfind any way of heiping tic peasafits o iain
land without money. and there were no jobs available to them. The children
understood the peasants” plight. Through Turther sl the pupils feirned
that other kuropeans wanted 1o come too Amerce 1o Jain religious and

political frecdom and 1o find jabs. The cliss wrote easay- about the Pilgrims’
voviges to America, conducted fesearch on the London tompany . id eutn
m el Fnglish manors and peasar® houses as well as Pilgnm houses like
thost 10 the New World, Phey quickiv ponnicd vai that e imin wonhd

want to continte many of their Eur can customs wind wavs of living, and
that ¢oming to America would bring hardships for the first Piigrims. Ther
would be no homes availuble when they arrived, and no markets or specialty
ks e the had heen need to havine in birepe One ~tudent remarked.
“They must have really wanted frecdom  land. and jobs o coie e
Ameri + where they would have to start from the beginning again!™’

The clave sardboy was trned infooan carly American - ttlemen by the
chiliiren. Part of the class built an Indian village. while another group made a
Pilgrim settlement. We role-played the Pilgrims settling the East Coast and
emploved division.and specialization of labor to build our homes and stores.
Now the children would learn that it was necessary tor the Pilgnims o
produce the goods and services thev wanted because there were no stores.
We watched filmstrine and filmloops. read stories. and did research to learn
more about hife 1n the colonies. The chikiren would sce the columes prosper
amsd b

and ot
would become clear that specialized labor allowed the colonists to produce
more and better products. that new markets would he established to
accommodate expansion, and that settlements would grow as the population

1 ol mer o uwlel wettlements. the

corus tha :f:s_-\ﬁ!{\gﬁh; rrhanaas which were h"sﬁ('\ﬁ‘sih];’ for progress. It

= . 11 sk

T e I i Lo B .
i ipaaial. sisCi wii tiie il

children had gained a « nse of pride and satisfo cuon in secing the progress
that had been made in the New World. It was now obvious that we could
survive without the mother country. We grew to resent the King's orders
and taxation from England. Independence tromn the mother colnb . i
about to become a real issue. and our feel ngs were so strong about America
that we wanted to tell everyone what we had learned.

None the cliss asked if they cotild write i sernipt and presenta pliay at our
next Barent-Teachers Association meeting. They believed they could help a
lot of people appreciate America more if they could shin with them a few
ideas about our cconomic system. The children finished the seript and
entitled their program “Stind Up tor Ameriva. The play Wis o roaring
success. Parents and friends gave the pupils many rou.~ of applause and 4
standing ovation at the conclusion of the program.

18 ) 'l
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Better wavs of working and living.  We began this aotvirs By rescowinge

the economic changes made by carly people. Indicns. explorers. Piiznims,

nd proneers. In particubur, we nofed the chapge- i fosnd 07 thing, shelier.

tools. production. transportation. commuaication. and the use of productive
resources. The children miade booklet~) collages,  nd charts ad drew
Hustrations and cut out pictures to show the changes which were made over
the apes Fossavs. coports. tapes. chalk Galks munads< dioramas . and models
were means by which we <hared tuci-

To chimax our vear's studs the cluss plunned o Pioneer D On this das
we wolld contrast our wayvs o living with tho=c of the proieer by turming

biack the pages of tme and dramatizing the westward movement. Our

chissroom resumed 1t~ workshop atmosph. aw the childeen pronmed
themselves o make preparations. boch ogroup tanstormed s hitle red
wagon ifto a covered wagon by brilding and covering o frame o sgt atep i,
The groups were given tools oo inalerids, oul no msouciions, for suliding
the fiome Towas aothrll toowaich them v-o th o o inger ity - division of
Libor, und specialization without heing told.

Pioneuor food and clothing were prepared for our specad day . When
-n'\,‘nrf-ihi“ EEELIEYTS Fes-nif [CITREYTE IRTRIR TR FERRY S '"i IR | £ H BARESN FR I ETREI T TN
cconome changes over the ages with our school admimistriators and parents,
Believe me, these adults =nt the children to i real test! When the children
used ceonem coterme the wlulte soonld el for definitions, The adulis
expressed  azement o hear third-graders fluently use teons such as
entreprencur, division of Libor, mass production. specialization. ingenuity.
markets, and economic growth in their evervdi. vocabukbary .

We used modern transportation to go the the W O Gamel Farm, four
miles east of town. When we arrived. the children once again grouped and
pulled their covered wagons 1o arcus within the ten acres that had been set
aside tor our use, LThey pretended tosetup camp separitely. kach group was

bt oot e adodaedd thes weere aoloed e ooy lote five

essay guestions and a creative story before they returned to the campfire.
All their belongings were in their httle covered wagons. Each group was a
special sight to see! In contrist to the covered wugon. the Smith family

T L IO T I b E =
Filiinend o =T aasude i

| £3 S + N TR L Y
wiibrlad ¥ FERiiiliiukt

LA YLl ftastied Lus idiw tElw . Tt via vi e B1Rfi

boiled corn, cornbread, treshly churned butter. and fried apple pies. The
foo owas the best has Cover tusted! We tsed a big iron kettle and cautiously
cooked over an open campfire. 41 found parent involvement to be an asset.

The children loved to share what theyv had learned with their parents,

Summary

“Economic Changes over tne Ages’ s o yvear-long, contimious project
about people and their attempt to satisfy economiv wants, It was an
interesting story about consumers. producers. and inventors who were

3@ 1%
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dreamers. adventurers, and buiiders. {AYough hopes. dreams. amd endjes-
aspiratio.s, people taroughout the ages made changes which shupaed our
nation ~ economy . [ he participation and role-pia g of the childien durine
our stady allowed us to witness people Making coonomme plagfess - hle
fording rivers. felling trees to clear their lund. and building roueds, OF -
and schools with their hunds and brain

From the he, nnaing of our umt o the end the =tidents were encout. d

to visualize in concerote terms the continuing coonomiv changes e s
people worked and lived. Through reading andd research. the sindents

“discovered the significant factors contriputing W hanges. i iwding the

discovery of new resources and sourves of power, the ention of new

T U LU TO LR s IR A N D otnpes tarnes od diawines gave

Endner fa mEes

students the opportumty o dentity with the past

The House the Children
Built

Economics for Second-Graders

Betty Cole Muench
D Park Poooar, s e b Ro k Arkansas

Introduction

The, project was ddesigned to ivolse the children personally in ¢COnOMIC
decision making. The students woie given many opportunibes to Mk
deci

ions. including building a house. choosing carpeting. paint. and drapery
materials, and shopping for howschold furnishings. They became famibiar
with economic terms such as orno timity cost choice making, income, and
consumer goods and services. us thev made their decisions. The project was
also designed to ipvolve the [ erents in every phuse of the economic
education program in which thev children were participating. The parents’
sunport and enthusiasm for the project were evidentin the amount of time

they spent working with the chitdren.
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My ol ss conststed of weniveao cheadren seve s toomime seer o oddo ot
differing + ellecroal ability and representing a sade Daige of socneconoiing
Packprou ds A the sttt of the sohoe’ vear Tdesnded 1o teach basic
coonomic concepts and prictioos to the <twde o Pur fd ot have amy
specifiv ideas in mind. As the schoal vear progresse D Fdiscovered that nany
of the children were hignly motioat 1o learn and thare enthosnem melped
to get me exerted and interested i toachinge the sabiect Mo nncieal nd

suparntenden? alse guve mo ouppert and onoitage ot Te wlop an
ceonamics umit. Thewr anterv-t wos =Rown eve - dae thes okod me
IR AL L TR TS TE L SEIR AL T thoat b owoen B oy Bor the vear

.U HIIRE, . ve d iV iateL T

In the pPlreniess [0 P?‘: gt the g Coenvlrpdeed ther tag ooy B Bave

Chitdren dearn coonaies oty T ooe e o tnes =tgdd - tieli s fandhive s
and o fiad our how faarndies i v tor thon Poare meedds It Somied Lo
thas an acirvity Bhe bulding o doll boose would proves o hands-on

LRDLHLH«;L that would sIImUIHL the chiidier < antere - 0wl cobve them
el e ame sk T T e sl the e

e H “a i‘
B R

mlh my princip:
organizing my thoughts and waonnfving speaitic goals for the project. |

LA LELAE R

und dl*«\;u'\rv- Jd that her enthusiesm matched mine After

contacted purents and mmvirod thers - mcetvth e on e ernlo

help plan learning activities. Fulso spoke with anarchitect, who volunteered
to help put the finishing touches on the shetches and diawings for the doll
house. A pharmacist with the Veteran's Administration imNorth L ittle Rock
agreed to help us build the house. One of the pharmacist’s hobbies was
designing and building furnitnre In fact we learned that he had built several
Jdoll hotises over the vears and wis currently i the process of desigmng his

vown house, v\hich wds 5007t be b It

dL%!gnLd to achieve the h’”n\;‘slnL‘ uh;gdx\u

F'o understand that the: o are not enongh productin: sesourdes 1o salisty
our unlimited wunts (the problem of sc;u'cn}'l;
& To learn that it tukes pu,plL tools, raw materials, and management to
Pl‘uduu: the goods and services nLL‘llLl] to satisfy economic wunts:
Do that decraons cor o
for whom to produc  are made in the marketplace;
# o show that because resources are suarce. people specialize in produc-
ing those go Jds and services for which they are be tsuaited:

[

e w hat to produce how 1o prodiee and

invalving the

& Tu demwonstrate the ciicdtai Tosw of CuodienTiie aot .‘nl} ing
allocation of goods and services and the distribution of income o
households;

e To explain that the need for triade develops as people become more
interdependent through increased spectalization of resources.




From the start, [ wias conceined v prova e the backgsotnd
knowledge necessary for the work the resource peop « would do with the
children My somery focns s o elatime the preset . on of 1w Tesatirae
speaners (o the husic economic concepts cmphasize 10 lne mstructond
objecti. es we had setup. Our plan of study had o be 10 ble. <L did not
know exactly how the resource speakers would cover the coancepts which
discussed with them in advance. Tdedded to orzanize the project into tour
main study toples: bstat
Feonomic Concepts and How They Relute o Bunlding @ Hoise i I he
Finishing Touches, Ad of the tootes overfapped to same eyient i feome of

b the Poaeals o Phinoning the Hon~co Basic

the cconomic convep s de o lopc b in the fearmne Tt

Since chudren do not all leosn i the saime Manier. 10 was fedessiurs o
L‘III‘F;H:\‘ bR ILAL seriinaE ter dmess i se se o oi- . e Lotk
hor » of motivating every student. We made charts, pos s, hodletin bourds.
sd boek! 0w thet fhee mooarn o oo sl Beopeindoloed 10 Jitferent

W onn W adse tedd Books, e spapet artic .- oand brochuss e films and
filmstips. took ticld trips. and wrote reports aroul gul esperiviiees, Foach
avtivity enhanced the projectin aospectal wans

We began nurﬁ&ud} by discussing the tamls 10 papils were ashed 1o
desenbe thein foinil g, ond S0 oo 0 -
sinnarities and Jiff ences among the fiumih
to select two children from the class 1o represent our family for the
doll-house project. The students decided thet the tumily shouid include both
4 mother and father. but they could not agree on the number of children to
include in the household. At this time Kyle and Lisa were chosen to be the
parents. and they deaided they would Buth work outiade the home to earn
income. Kyle wanted to be an architect. while Lisa explored the possibility
of being a teacher. Fhe U S Burcau ot 1abor Statistivs O upational
Cutlook Har s ! ¢ orence sotree o help our student-parents
learn about their occupations. including educationa! requirements. salary.
and job responsibilitics A bulletin hoard entitfed Fishing 1ol th Kigin
Decision'” helped reinforce the iden thiat choosin - job i one of the most

el o R PruTribtenin i

s it the clas=, Seat. we decided

frerhoaoas usod s 1

important decistons individuats mike as adultes

The children discovered that Kyle necded a college degree to be un
architect. We learned that generally people are capable of carning higher
incomes as they obtain more education, skill. and work expericnce. Next we
estimated that Kyle could possibly earn an jcome of $35.000. But after
doing somne e eseaidhin e i Jotormingd thit thic imcome level was
somewhat high for architects in Arkansas. Kyle, however, wis convineed
that our original estimaie for hiv salary was aporopriate! Meanwhile, Lisa
found that the average salary for teachors in Arkansis was approximately
$9,000. depending upon cducitional expuricuce and Gicining, Interestingly
the students did not think it wias fair that all teachers with the same level of
education and experience were paid the same salary . Fhey felt that “"good™
teuchers should receive a higher silars than teechers who were judged to be

“hele s wverage”in performance
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The children were becoming uawure « he sarious living expense
fumihies encounter un a duily Fasis. We prer oo chart showing the typread
sxpenses forour student-fmily The listincdude s ciage maihiy caperise -
i taxes. This led to a discus~on of the © eren: decisions families hay 1o
make. including the following:

& How wili moncy b carned Loy To gonnds ot oy o

® How much money should be savesi”

¢ How much income should bo spent o foo Jhol g hotsing !
*  Hor many chddren should be an the o

LAUTINE U AdIsCUSSTON, Dy e Sleps foa a3 Z10s COome iy probiems were
presented. The children were asked to prepare o bulletin bourd showing how
a family would usc the five steps of coononin e sis o aodve et
problems. The steps weres 11 definmg the problem. (2) establiching goals,
(3) identifying alternatives. (41 analvzing the consequences of alternative
actions. and (5) choosing the best <olv-jon.

Decidine how manv children would be in the Siimily started out 1o be s
very difficult problem to solve tor Lisa and Kyvle. bhey had twenty-tour
classmates who wanted to be children in the t-mily. This seemed to be a
good time to intre e the pupils (o some important econamic ideas related
to the cost of rasing children. We read. " The $3.000 Bubyv." in the local
newspaper. The article contained information about hospital and doctor
costs, the cost of furnishing a nursery. and the cost of clothing a baby. The
children discussed the tact that a family's expenses do not stop once those
initial expenses are paid: for example. the baby continues to require food.
clothes, shelter. medical care. toys. und schooi supplies. After that discus-
sion, Lisa and Kyle weie asked how many chibdren they wanted in their
familv: Kvle wanted four and Lisie. two Thev decided tocompromise and the
cliuss voted on three pupils to repre-ent the children in the family.

A resource person from the First Nationul Bank in [ ittle Rock came to
discuss family budgeting with the cluss. This activity he oed the children to
naderstanil hivw the family s income s nsed 1o My foar nitilities hnns%ﬁg ikl

and doctor bills. The children were awure that their parents must continu-
ously make choices about how to use the imited income available to them. =
We discussed the concept that satisfving people’s wants for good~ and

S RErVICes 15 the main purpose of economic activity. Cur student-tumily had to

tence wants snd the wide variety of goods and services that provide the
convenience and pleasant living they desire,

Using the five steps of cconomic analysis outlined above, I designed a
problem-solving activity. [ wanted the students to recognize that economic
issues can be analyzed effectively only by replacing emotional judgments
with a reasoned approach. Deciding whether to buy und remodel an old
house, buy a new house. or build a house for our student-fumily «onstituted

2;
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an nteresting cise study i the plicatior of cvonomic duiieepts and
analysis o an important problem. First. we defined o probler by
wientifying the basic fucts, The apart enl oun st ey e free ooin
wire too small and they needed a larger pla P i point empha 72odin
this discission was that we needed to hrow where wo were (apartment) in
relation o B acre we wanted to be (house), Nexl we identitied our b

goul. whichwas ™o find new v quarters that wordld oo wlate our

needs. We begian rmmediately 1o Jook *or e prIeiing il

¢ oy s ot

attaining thiy goal. given our Hmited income. What were the pes sl
' i 1y

options? Wheh options seotied o b boatt N made it ol five
alternatives:

e Buy an old house and remeded

s Buyv a new house

e Build a new house

e Buy u house that s~ RSANT S Cobtowhe s ol nuad 1
remodeied

e Move toa larger aparin ol

At this point we started to exmime the consequienoe s of cache ab e
alternatives for the attainment of our coal . Advimtages and disadvantages of
cach option weie listed und discinsed The children worked o groups 1o
investigate the various options and to reach decisions. They concluded their
analysis by deciding that building a new house was a good investment. that it
would be toon expensive to remodelan old house, that buying a house might
not be just what they wanted in terms of size. carpeting. and color schenie,
and that moving to anoiher apartment was ot good solution at the present
time,

Once we decided to build i house. we contacted speciulists with the
sKilis. Lighiting, wid capeiionvs noomsenn de help us plan. An architect
explained how land is Jivided into lots which could be flat, hilly. or sloped.
and could have water on them. The children decided to build their house ona
sloped lot. We then discussed the utilities we would need in our house s

well 4% The VArious [oois aind icgd purpeses. The class hewan thinking about

room arrangement by drawing outlines or ketehes of their own homes. By
discussing their own houses. the children could see that rooms should be
gromped and designed to mect the spectl needs of cach family. Designing 2
house proved to be a very difficult task tor the children. but they found this
activity 1o be interesting and informative. They worked in groups and
developed siv different floor plans for their house. The six plans were placed
together. so that the children could vote on the one they liked best.

Once our floor plan was chosen. we decided to contiet a builder. This ded
to a discussion of how a house s built and the types of supplies and materials
that are used in construction. The children had to decide where to place the
garage. stairs, windows. doors, and hallways. They fearned _thpt when
puilding a house people want 1o g¢ the most satisfaction for their money.
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that a s¢ sare or rew ngubar house s goenerc v maere economical to Fild . o
Fal s Bwo-sTorny house costs Tess per square oot than s one-story house. The
builder outlined the steps i Poalding « Boiise Frorn poniion e oagiud ation
and ine Ming the plumbing and flooring 1o traming the house and putting up
the outside and inside walls. A~ o result o this activity  the Children decided
to build a two-stery house For convenience, the garaee v o ke located on
the side of the house.

Fhe children were intere~ted m fmdine wov s To save menes m punid.. 2
the house. John waniod "o know af we o ald produce our owa binlding
supplies and cut down tre Coembes Mo s ! that people cannuot
alwavs de evervthing tor Taemscls . beoiatse thes o ot e the necessarny
skille or tools, Bot that arnvthine oo conld do for o s wonht help sive
money. This led oo discussion ot the Concep! of i Terdependens geand
specialization of resotiiees. W doonded that pesle hoave o Mithe =0l
LjL’;i'ﬁiUﬂ‘s ilh(lL” Ao iﬂl!\,-ﬂ I T YN I T PR SRR T T md un Pl =

inchide:

How much mioney should be o veested g ol
Howie s ch firmes 1w Fessviqireod 500 4y the o e Lt
How much muoney can be save! by dome the work msicad of emploving
specilists?
& \What bl e oot oo s the woaark

The cluss begin guestiomny the cost ot the house We wanied to butld o
house that would be oomfortable to live i simple o maintain, money-
saving, and have enough vartety to make 1L mteresting 1o live in. We
discovered that the lot won'd cost about $12.6G000 This amount included the
price of land . electricity, gas. water. and sewer connections. The cost of the
house would depend upon the number of squire teet. We talked about

nhi nﬁ'ﬁn ot hn?ﬁ.- |«~ i= |F=Iv| fnu!nr' V"\ 1 I' vioesiiled ¥ -L*-- 'hvr’\ erare fiy -—.:ﬁ [ 'l‘n‘l
=

loan. with monthly payments totialing $358. At this time we took a FLILI trip
to the First National Bink to talk with bank officiils 1in the Home Mortgage
Department. Herg we lmrnu] dh(llll thL different loans that were available o

N ! B o\ls.a‘-.-mi.lﬁl--: o
i \il IIAILII !llklll!'ll \nannk ll\:h»- CE T P e i

L sho. bl
VTN TV TS Sy TR A

borrow crs before a loan ;mphgd[mn is processgd, and what problems occur
when borrowers are unable to meet munthl_\ﬁ,b),;usu payments. This Iegarn ng
activity enabled the student~  apply muny cconomic coneepts,

This project provided an opportumty to use many different teachmg
strategies. Our social studies text. One Plus One:"Learning About Com-
munities, reinforced muany of the cconomic concepts we were learning.
Some of the concepts we studied included interdependence. technology.
government, taxes, and resources. Talso used ideas in Economic Education

for Arkansas Elementary Schooly and Streacvas for Teaching Economics as

primary resource materials. We prepared a buitetin board entitled " Catching
onto Economics” to show the concepts we used noour work. After
discussing our tumihies, we developed o booklet which contuined examples

[2¥]
n
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In the process of plar e ou doil i1 the habdie owenld tesrn that
people in the United St~ are free to hoose the Tope of work they want to
do and the goods e services they consame. A bulletin board entitled
“Freedom of Choice helped remind us ol e fiainwedes in «hich
individuals exercise their frecdom of chotee o the Mmarhet system. As the
project evolved. the pupils began to realize that production represents work
done by people and feguiies the s ol eaieu et [fir were not for
mrodietinn consimers woiild heive no soods and services o consume. Al
this point. the cluss made wall charts to exphan the work their parents do.
Pictures of their parents al work produving goods amd services were made
and tsed to review coonomic concepts We w o re surprised to tind most of
the parsnt mmvedvsd i prodieing servives As o opart Tof this exerdise,
parents completed & questionnaiie Jdescribimg the work they did. the tools
and maci, aes they used o performing (e ohs . sind ther educational
tratning and work expericnces The mformation obtiined ron our survey
helped the puptls e

income  Wo also discovered that carning an mvomy i~ not the oaly reidson

alpge TR =] "L‘\‘[);U Wi R b e ThY [STSIOPEANE SANRAMEAL

people work, Parents also indicated thirt the work they did made thein el
they were contributing to the ceononiy grow th and developiient o sodiety.
ihe album “Free to Be You and Moo by Mano Eneitias, was uscd o
<how the children the different types of work people dom ot ceonpmy. We
t,ulkcdjmnn Job stereol ping dano how people - attitides about work roles
aoreLhanging Loaday,
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A poem entitled " The Income Furners™ helped to expiin the meaning
of woney income. We learned that the size of o person’s money incor -
largely determines his or her share of the ot poads and ~ervices praduced.
Students g f some understanding of the s rrees of personal income and
the factors that o Toence the way income 1~ distributed in the ceonomy. A
circular-flom bulietin poard entitled " Monesy Flows: Where Do We Get It?
Where Does 1HGo 7 was used 1o help the children anderstind the concept of
carming and spemding money income. A Held trip 1o the Arkansas state
cupital allowed us to see how 1o 1 e used by povernment (o provide
public goods and services such as hivhwa, | edication, and defense. The
book fdeas Abonr Taves tuither enha od onir stiidy ot the government s

vl in the coon me .

As we were preparing to buld our house, it wis casy tor the children 1o
understind the tmportance of pro uctive resources The concept wis then
broadened to melnde the producti o of all poods and eroces, We prepared
4 bulletin board, entitled. Producinve Besomeos Are Used 1o Buidid a
House.”" to show how land. Labor. and capitul aee used  Another hullctin
board s creiated: U nlinnted \\.mh s Lamited Resources sScarcity, ™ It

|1 1 ,-1. 1 N X S

S waiies marew

R R DUl PR TNUEL  S N P S
Il\;d\v in F‘H‘dl_lt,IWE gauud\ and servives. lhl\ lcd o a dlsgussmn of the energy
problem A resource speaker trom Arkuansis Power and Tight Company

howed the Tl Liveodoin Lodin s and discussed the cuniont cncrey
stoftage in relation to the problem of scarcity. The children made posters to
show ways te conserve energy . We reminded ourselves that builders begin
their energy conservation when they desivo and build houses. and that new
houses should be constructed with energy -saving in mind. A culletin board,
entitled Decisions Have t Be Made Becaus of Searcity.” was developed
and a poem. The Forester.”” wiis used (o emphisize the imprtance of
mdkmk wise choices regarding the ailocation of resoturces. This concept was
caiiivd uosiep fadthios when e Jhaldicn aade wbhaanict Gt thic waya v tad
trees.
The big day finally arrived! Our house was finished and ready for
dispay. The children could hardly wait ta inspect the house. turn on the
iighh i’i[’u.. the doot Dedl. dind [N ihic il et duoi. Ssuw dhiai the doll huuse
wis finished it was time to apply what we had learned about making
AORS 4% CORSUMETs. savers, investors, and income earners. The children

hecame conscious that consumer decisions iire made on the basis of income,
taste, agé ;md mhsr fuctors, lt Vs Cilsy l'ui (hcm o see htm their pcl m)llill
m\rmng ur Ll;h'ﬁl’l,u'!‘ﬂ (urﬁui intoa “store” where lhg thll!l’Lﬂ LUU,](J, HE'LLI
C:arﬁfztiﬁg, drapes . and paint for the honde Fxcitement was high the day the
carpeting was instatled and the finishire touches were completed. The
children felt a great sensc¢ of accomplishmeit. and they were always eager to
show the doll Fouse to our many visitors. Ouar year ended before we knew i
We still had concepts we wanted to fearn more about, and more decorating
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restod st ol aly

to do. The project kept the children motivited and inte

wuy oo oend the

Qutcomes

Informal evaluation had een going on Jhrougl. at the year. Fore devi i
tion included the Primary Test of Econoe | oderstanding tavailable trom
the Joint Council on Economic Euucatien). Group discussion art work.
stories. poems, reports. and tests all
understanding.

Our project took us back to the hasics We learned to write friendly

wflected the children’s cconomic

JEHErS LU Propie wins i Huipadd ws oainour o b R s ched
vocabularies and learned how tospe’ new words New areas in arithmetic
were caplored. which would not hive beeron red without the project—

frawing a house to ale and con erting o 1 S drawi to scale to the actual

number of feet in w  ouse. The ¢ ddren ga ! confidence in then abiity to
communicate as thev talked with resource peopl. and listened to their

presentations. {n uddition to going back 1ot ousics. the children were
[

xposed to real world ™ picidciing i a dy

SR LI LI RNA SN AR R AT B AR R AN
' T = 7 |

This is what education should be all abous
) ';?r
\
- APPENDIX TO CHAPTEE ONE

Gonod ideas in Brief: Mrimary Leve!

BERNA JO GAY i ER or Crestwood Elementury Schoo, Las Vegas,
Nevada, taught her third-grade students economics by, starting a business
venture, The class became very interested in growing arfd schimg plants, so i
corporation was established complete with officers and y board of directors. A
market survey-was taken to determine the demand/ for different types of
vegetables and flowers. To raise enough working c[;pitzll. the class issued
ctock certificates at S0 cents each to a total of 70 shgreholders. The children
Loserved division and specialization of labor: ﬁ;i(ls'pm, ple and gardeners
were needed. rope hangers were hired. and artists were employed todecorate
milk cartons that were used as piant cortaners. The children learned tha
natural resources, labor, and capital are wsed in producing and growing

o 39
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vepelables and fowvers and e Jdivon ot

Faster and more efficien:. TH hiddren
g in their dasiv »

L S N S S L

T ;} oy =0 e calvfiy i

ired rpns and postors toopromaote ther produas Thes

nueswspaper, anid Feps un
Alv0 saw how competjte noaffects hu cas.and how the profit motive
ctmiiates prod ction. The costs nfumr; ng o busines s were oy ame boas

= R 5 i P
Iy s PRYY SR 4 I S

e Children learns b oubont pn

carnings. Analvses oo made of h& PP on Pl b Dot

and of the re. ns Chy prices ars tor ditferent kimds o plants md

vegel: ibles . At = o o the school o The hipsimess woes ﬁ&m!l‘n!(l R

dividends amounitng oY cents per ~hare were distribted 1o stoCkboon fers

T B YR TL NN (RTETCRN PRI S PP S i : : .
ircome and cxpendiiure tor the company rekd tps stonies : ard
written reports aboat plants and sooet Los acie useed ol ihe dedt A
post-test in coofiomi, - was admiiistered toothe prptls enes the vt s
concluded. Fvaluatier re-ults indicated the e chindien cetoasad het

une rstanding of basic on ptand pradtice:

* R v R : ' [ N
=r %% f PO soEs 8 o# . . -

13 V\ Rl P DS
Arhdrnsas. has deseloped - number of activities and fearomg eape ficioes to
teach sonte ccuniom - concepts to fivesycar-alds Fo show how the goods

and seivices we owalll and deed aic poedaecd. the JT AL Jaaunsad
“Presents.” a poem by Murchelte Chute M the follow up acuvity. the
pupils cut pictures of the things they wanted out of old catalogs. The coneept

f si_‘;-,r':i!} wis examined and o children made chowes among their many

sconome wants. This activity dmmn».rr;;tv-d th - ‘a;#llsi"‘ ing peeple’s wunls
for gouwds and services s the Coactitity e puptls
learned the meaning of nprmrlunm conlow hl,n rh;} hm; tomake o ision to
consume pdﬁlguldr ymd\ or services. A peeds and wants bean- ag gasoe
Wis USCU L0 1EIHAILL baaale wamint s sus b as Pestbecl. eof i, and
uppnrmnlf& cost. Filins, flannel boards, and <tories were used also. A rip to
a toy store introduced the youngsters to the process of production. The
children were shown how the price of tovs is determined on the basis of the
resources used 1M MaRUTGCIURNE e, A Coulle gaine Geipod e viaidien G
understand the various stages invoived in manufacturing products. Thie Jed
to  discussion of the importance « £ division and speciahzation of kibor, and
the impaci of mass production and technoloey on economic efficiency. The
children formed an assembly line, wiote smnu and drew pictuies G- ,h‘m
what they had learned. A newspaper ar “Toy Mukers Use Srar Wars,
launched a study of how toy miakers capitalize on movies and television
programs to <=l toys Other cancepts tineht diring the prowect were

gove iment. taxcs, services. capital formaton and cormgetition. As 4
culminating-activity, the ciuss presentgi  puppet show . Eich child made o

sack puppet to represent i particular communit. helper cagagad i perform-
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DEANNA SUE DYESS and SUZANNE D. MOVIDER of the Pace
Elementary School. Pace, Florida, have developed a variety of techniques
and resolirce materials to teach economic concepts to first-graders. This

. .well-organized unit starts with a series of questions which help the children

to understand the concept of scarcity. (Example: Do any of you make
choices?) Goals and specific learning objectives are listed. as are the key
economic ideas contained in the project. The gaine of musical chairs helped
to demonstrate that when resources are limited. choices must be made. This
was followed by an activity in which the students wrote stories and made
posters describing scarcity situations that they encountered. Games and
simulations were used to reinforce the concept of scarcity and the need to
make choices. A story about the operation of a lemonade stand and the film
An Economic Adventure were used to explain the factors of production. The
children were divided into several groups to produce ice cream and to
observe how specialization permits resources to be used more effic ‘ently.
The youngsters learned that the basic problem of swarcity makes it necessiry
for all societies to decide which goods and services will be produced. which
will be postponed (opportunity cost), and when and how productive re-
sources (factor. of production) will be transferred from one use to another.
Role-playing simulations were set up to demonstrate the process of produc-
tion and to give the pupils opportunities to answer the basic economic

- questions. The role of banks was studied. and the impact of savings and

investmen: on employment and income was applied to the circular flow of

econumic activity. This activity culminated in 2 field trip to a local hank to
review the functions of money and to show the relationships among savings.
interest. borrowing. and spending. Filras. storics, and field trips were used
extensively throughout the project. )

FLOY PLUNKET LUPPEN of the Terry Elementary School, Lirtle
Rock. Arkansas. taught her second-graders economics by having the class
write 2 textbuok cntitled " Tatking T-Shirts.”” The class formed a corpora-
tion. issued stock, and elected officers, The story ““How to Turn Lemons
into Money ~ was used to eaplain how o« business is established. The pupils
read books and newspapers, made posters, and did rescarch to learn about
money. banks. financial institutions. and the publishing industry before they
started their business. A resource person from a local department store
showed the pupils how newspapcrs are published. The children drew
pictures of many different T-shirts and selected 28 different styles and
patterns to include in their book. The officers of the corporation decided to
have 100 copies of the book published by a local printing company and to
charge $1.00 per copy. The children prepared advertisements for area
newspapers to announce the sale of their book. The costs of operating a
business were examined as the childrer learned about profit, dividends.
printing, collating. and binding. Other concepts laugl\L\in this project were
specialization, budget, supply and demand. savings. taxes and production.

11
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The culminating activity was-an "*open house” in whicfi the children were
able to sell the bo ks to parents and invited guests. Role-playing situations
were sel up Lo teach circulw flow, the functions of batihs, and decision
rndkmg This activity helped the children to understand that productive
re'murr‘e% Luﬁsmute lhﬁ‘ |npul to pmduunm whnh. [hL &.nuds und ervices

uud Ldpl(al resources Téqu d tu pmdu;g !gxlhuuka und hnw Ihg pngu u!
goods and services is deterfhined. All parts of the curriculum were used to
teach basic economic concepts.

SHERRIE GROVER GIBNEY of the Fowler Drive Eléne ey School,
Athens, Georgia, has developed o large nuasber of technigues and materials
to teach economics to kindergarten children. A “Crazy Cookie Factory®
wis set up in the classroom to involve the children in a “real cconomic
experiu"ce’ Virtuullv uvcr'y arei nf the curriculum Wity int;grulcd into ihc
studlr:m A dehul;d IN uf luurnmg uh‘;uh\u s mdudu! in vhc nmlu’m!s
along with a summary description of eighteen teaching activities. The pupils
studied producers and consumers in the community by preparing posters
using pictures tfrom magazines. depicting goods and services and productive
resources. These concepts were ulso applicd to " Anatole—the Business
Mouse."" The children drew pictures of the story characters to illustri = the
ch “acters’ needs and wants, cut them out. and pasted them in iheir
mukhuuk'« i:hc chilidren then discussed producers and consumers i their
in a diﬁuu“iun that followed. the youngsters were able to
n to goods and services. consumers also want
lusun;:fnmc in “hlth to enjny consumption. The filmstrip **Choosing Goods
und ‘%L’-rvices“ wits us«:d to hLIp th pur:ih rculi?c Ihu! consumers must

thur Uﬂ]lmllgd u.ml\ Ihh Wi fnllum:d hy an .unvuy in Whth Ih; sludcnh
;umpun,d th pnu.\ il th;u. lm.nl L,_mu.l) stores for mygdunh fur a umkm

huum;h,u!ds hclps uuc,rmmg [hg wiy Ihuy \Mll 5rjmd their ,rnum;y mgnmu,
To teach the concept of division of labor. the ¢lass prepared a wall chart
listing the various jobs that need to be done in the cookie factory. The class
was divided into groups to hake cookies. reali. ng that the group emfloying
division and specialization of Labor wias more productive. The children
discussed the role of banks : nd the functions of money in relation to the
operation of the business venture. The children came to understand that
profits are a particularly important factor ir. the market economy. The profit
from the sale of cookies was calculated after the costs of making them were
deducl'f:d fmm ihu revenue ()hl;iim;d f'rnm ihc; sale. l’hu uhu diﬁ;‘u‘%ﬂi‘d thc;
;uuklesi Thi‘ f]mstrlp &ruxmg for (J()()dh und Services™ hc!ped to pulnt out
that savings represent income not spent but placed in financial institutions

. 42. B 3
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such as banks. Daily evaluation was' conducted to-assess the students’
performance. In addition, a tweniy-item test of economic understan ling was
administered orally to the studeiiis at the complction of the program

RUTH B. MAYES of the Vegas Verdes Elementary School. Las Vegus.
Nevada, taught her kindergarten children economics by relating the basic
igeas to the family ‘as an economic unit. The children studied goods and
services and how families' provide for basic or subsistence wants. The
concept of opportunity cost was discussed to help the pupils understand that
when families decide to spend their. money income they are involved in
making choices—that is, they are choosing org__hing in place of something
‘else. A series of slides about the Pilgrims’ early life in America was used to
show how people’s wants for some goods and services have changed uver
time bgcause of technology and innovation. Ms. Mayes wrote a story about a
Pilgrim family to explajn how decisions were made to use scarce resources.
The story was divided into several episodes, depicting various aspects of

. early -people’s work, the kinds of capital goods used. and the natural

resources available to produce products and services. The children came to
understand that we can think of people’s wants as having both consumption

~ and production dimensions. They learned that before goods and services can
~pe/consumed. they must be produced. The idea of a “*bake_sale”” was

employved to reinforce th. concept of opportunity cost and the necessity for
consumers to decide how to allocate their money incomes among alternate
uses. Other concepts taught in this unit are saviiigs. demand. scarcity, and
specialization. Stories, flip chartg. posters. and role-playing activities are
used liberally.

MARIE E. MEEHAN of the J. M. Ullom Elementary School; Las
Vegas. Nevada, developed a number of lesson plans and activities to teach
her first-graders economic principles. The children were involved in an
activity in which they became producers and consumers of "*nature’” candy.
The children studied about consumers and producers as they prepared and
consumed the traditional Pilgnm food of buked pumpkin und roasted
pumpkin seeds. They also saw how division and specialization of labor make
production faster and more efficient: they peeled pumpkirs. cut them up.
added honey and cinnamon. and washed. oiled. and seasoned the seeds. The
concepts were further developed by having the children produce granola and
by the making of place mats, menus, and invitaticis. The story of ““The
Three Billy Goats'' was used to plan a puppet show and to teach such
concepls as resources. opportunity cost, money. and choice-making. The
scarcity concept was discussed after reading *'Peter. Peter, Pumpkineater.™
In a role-playing situation that foll@ved. the children learned that human
wants always seem to outrun the productive resources available to provide
those wants. The rhyme *‘Jack and Jill"” led to a discussion of natural
resources—including renewable and nonrenewable factors of production.
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Other nursery rhymes were used to illustrate concepts such as interdepen-

ers were used extensively throughout this (wo-week praject.

MARILYN K. JONES of the Awbiurndule Central Elementary School,
Auburndale, Florida, taugh' :conomics to_her kindergarten children by
involving them in the production of pizzas. The project began with a field
trip to the Pizza Hut restaurant where the’pupils observed the production
process. Restaurant employees showed the children how to make pizza. wait

they had observed and discussed division and specialization of .abor and the
high degree of interdependence among the restaurant employees. The
students brainstormed what would happen if the baker didn’t cook the pizzas
classroom was then converted into 4 pizza restaurant and role-playing
situations were set up. with children volunteerirg for the jobs for which they
were best suited. Group discussions. audiovisual materials, yunes. and
outcome of this project, the children learned to perceive themselves as both
producers and consums=rs. They explored the ways in which various
restaurant workers depend upon one another. and identified skills and
interests that might lead to particular careers. The children also came out of
this experiviive with mcreised knovledge of the nature of an econonng
system.
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*

" CHAPTER TWO

“Bee’’ Up on Economics
A F@uﬂh—ﬁf;ée Economics Unit

*

\ , Stanley Wells
Echols Elementary School, Fort Smith. Arkaggas

Introduction

“‘We're going to buy some bees!” This was what the twenty-seven children
in my class went home saying last January. Thev were excited about the
new adventure of buying bees and relating them to the world of work. Little
did we know how involved we would become in the stugy of economics.

We wanted to use live begs because we felt that they would enhance our
economics study. The more ye discussed buying the bees the more excited
we became. The class discusted many ways of paying for thee bees. Since the
children in Echols School come from affluent homes. they first offered to
make donations. dividing the total cost among the class members. However,
one student suggested that we borrow the money.

Our principal. Beth Manville. was interested in our idea of observing
bees in the classroom and comparing their way of life to our own. She told
the class that she had seen glass hives in every school she visited on a recent
tour of England. Realizing the potential of such a study, she agreed to serve
as our loan officer. Before she would fend s the money. there were several
questions she wanted answered: How much Jid we want to borrow? How
were we planning to repay the loan? What would be our collateral? For how
long did we want the loan?

- After we had a better understanding of credit. we went back to the
questions Ms-Manville had raised earlier ab.  our loan. If we were not able

to secure the amount of money needed to .. pay our loan, then our loan
officer would receive the bees. The bees were our collateral. We borrowed
$20.00 at 6 percent interest, to be paid back in three months. Elaine drew up
a contract, which was signed by the class members. Ms. Manville, and me.
We told our loan officer that we would make a product and sell it to repay the
loan. We had not yet decided on a product, I?ut we wanted to produce an,
item that would make enough profit to pay for the bees. While we were
negotiating with Ms. Manville to secure the loan, several students were
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getting information on where to order bees, prices of bees. and other details.
Several students wrote letters to bee supply cﬂmpanies thei state apiary
bnard and 1o the U.S. Department of Agriculture. The class alse obtained
‘advice from a beekeeper on how to order bees. The h;akeeper recom-
mended that we order a gentle type of bee from the York Bee Company in
Jesup, Georgia. So we ordered a two-pound package of **Starline™ bees .
from that company. ‘‘Starline’’ very quickly became a houschold word.
April seemed so far away when we ordered the bees in January. but how fast
it would come upon us!

.earning Activities

Most of the students haJ seen a bechive only from u distance. | asked my
father, who has kept bees as a hobby for over thirty years, to talk to us about
technology in the beekeeping industry. He started by telling us about the
bee’s built-in equipment. He told us that only the honeybee has the
equipment and know-how to change the nectar of plants into honey on a
commercially profitable basis. No one tells the bee what to do, how to do it
or when to do it. Bees do their work by instinct, not by being taught. The
pupils learned that the worker bees have special organs for making wax and
for collecting nectar and pollen. We discovered that they use their mouths to
model wax secreted in their abdomens into perfect hexagon-shaped cells.
Bees make propolis or bee glue from brown resin they collect from trees and
use it tﬁ seai cn’u:ks ﬂnd secure itEFns in the hive Eeeq are Economical They

hﬂngy and bn:od c;ells. The honeynomb is very efi‘,uem I;ufu.i 2cgnom1;dl, Il is
built entirely from wax produced in the bee's body. The children decided
that there is no way people could produce a storage dwelling with greater
efficiency. less expenditure of materials, or in so short a time. Yet bees build
a honeycomb without the use of a single instrument!”

My father told us that in addition to the bee's built-in machinery for
making honey, people have invented tools which help to increase productiv-
ity in the beekeeping industryv. He showed us a modern beehive and
explained all its parts and their uses. He also showed us an old skep hive.
which does not contain movable frames. Il was more difficult to check and
care for bees in the skep hive.

At another time 1 showed the children bee equipment that had been
developed through the study of technology. | explained that honey used to be
squeezed out of the comb after taking it from the hive. but that today
extractors are uscd and the comb can then be reused by the bees. The
children were also shown a solar wax melter which melts the wax cappings
‘obtained in the extracting process. This is onc way in which energy can be
conserved. The wax can be manufactured into comb foundation or used in
industry. We also saw special items of glothing that are worn by beekeepers
to protect them from bee stings. We delided that beekecping has grown into
a very specialized science with great economic importance. We went back
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and reviewed how technology had helped in the production of hongy. Then
we realized that technology had helped in a much greater way in gelation to
items we usc cvery day.

We had learned by now that bees are kept because they produce honey.
We wanted to find out if there are other products that come from the
beekeeping industry. To introduce students to beeswax, we did wax batik
during an art period. We melted beeswax and crayons in baby-food jars and
painted designs on cloth. The material was then dyed and the wax melted out
by using a hot iron. One of our mothers sewed our pictures together to make
a wall hanging. :

~ Heati.cr did some research to learn more about beeswax and its uses
and shared the information with the class. She told us that beekeepers get
beeswax from the honeycomb after they extract the honey. The comb i«
melted in boiling water. When the wax rises to the surface. it is dipped off ::
is melted again and filtered to remove impurities. (Modern-day beekeepers
solar wax melter to do the job more efficiently.) The beeswax is then
products such as chewing, gum, candles, cosmetics, lubricants,
polishgs, and adhesives. Industry uses beeswax to extrude fine wire at 4
very-rapid rate. All of these are by-products of the bee. Heather told us that
beeswax brought the first artificial light (candles) to people’s shelters and
was the first material used for modeling and sealing. She surprised us by
telling us that the bee's sting (venom) can be used in the treatment of some
ilinesses, such as arthritis. Three of our mothers helped us to cook and serve
goods made with honey. the bee's product. The children learned that honey
serves as a substitute for sugar in many recipes.

Two students volunteered to find out how much honey is produced each
year in our country. They made a chart showing honey production in the
leading states. They found that about 205 million pounds of honey are
produced in the United States each yeir. Florida and California are the
leading honey-producing states. They told us that at one time hgney was sold
in the comb. Today's suppliers remove tl.¢ comb and seal the honey in
airtight containerg to keep it fresh for a long time. We learned that
comime: cial producers buy the honey and refine, kottle, and sell it

Fo.lowing a discussion on decisions concerning what to produce., we
prepared a class chart summarizing what we had learned. The ‘children came
to understand that our spending (demand) at the market helps decide how
much honey and bee by-products will be produced. We cast our “dollar
vote.”" In our country consumers are free to buy and sell as they choose.
When the consumers buy honey and bee by-products in the market. they are
telling the producer what to produce. Another question was raised as to why
the emrepfeneur!{gid not raise the price of honey and those by-products.
The students agreed that consumers had some alternatives. 1f the price was
too high, they would/just do without the products. They could always go to
another store. ! : .

Studeqts were asked to use reference books. textbooks, and library
books to learn about the hee's role in pollination. Students wrote letters to
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Congressman John Paul Hammerschmidt and to then Governor Dale Bum-
pers to ask about their idegs on making the honeybee our national insect. Itis
the statc inscct of Arka;g;s because its work in pollination contributes a
great deal to the state's economy. We invited Fred Stecher, field representa-
tive for the Gerber Baby Food Company’in Fort Smith. to tell us how his
business benefits from the work of the honeybee. He told us that Gerber
buys most of its: fruits and vegetables from area farmers, and they depend
upon the honeybee for pollination and better crop yields. He said the bee is
more valuable in our area for its pollination service than for the production
of honey.

The lesson that the class learned about interdependence through the
study of pollination set the stage for a study of interdependence in the lives
of the students. Dramatization was popular with the students, so another
role-playing situation was created. Bill played the role of a physician. He
started to go to the hospital to perform an emergency appendectomy. His car
would not start. He was frantic. His patient might die. Judd. a mechanic.
came by and started the doctor's car. A life was faved. Two days later the
mechanic became seriously ill. The doctor was called. He rushed to the
mechanic’s aid in the car repaired by the mechanic.

dependent on one another. Later on in our unit they would see that the
committees working on our bec booklet were interdependent. The students
used our large world map to identify countries that carry on trade with us.
When students found « product such as a forcign-made car on the parking lot
or a piece of foreign-made equipment in the school, they would draw a
picture of this product and place it in the space of the proper country on the
map. The students were also responsible for finding out about items the
United States ships to other countries.

In our social studies class we took a look at the countries of the world
and their products. The developed and underdeveloped nations were studied
along with the regions of our own United States, We listed on the chalkboard

«goods that are produced in certain countries because of their comparative
advantage. Beginning with the intcidependence that reseits from the bee’s
role in pollination, the class had now pursued activities relative 1o interde-
pendence in the school. the community. the nation, and the world. Our
investigations revealed that workers who produce one service or good have
to depend on other people’s services for the other things they want.

Culminating Activity

The time had come for us to make a decision on how t> pry back the mon-y
we had borrowed. We had promised our principal that we would use vhit
we had learned in producing a product. In a class” discussion. someone
suggested that since we had learned so much about bees and how the
compare to the world of work that we ought to make a bee book. We liked
the idea and decided that we could compile a book of facts about the
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honeybee. We woilld include honey recipes and interesting facts and clever
sayings _;abuiﬁ bees. Our book would also include a copy of the then
Goyernur Dale Bumpers' proclamation outlining the beds valuable services

.« ift increasing agricultural production through pollination. with no traces of
pollution resulting. We knew from our study of economics that we would all
have to work together to put out a finished product. Each -iudent-would be
assigned a task which called for his or her special talents. We knew by now
that specialization increases productivity!

Before starting work on the booklet, | wanted students to learn about
works at our local Whirlpool plant, to tell us about assembly-line production.
He described the assembly-line methods used in producing refrigerators at
Whirlpool. We asked him if he thought we could use some of these methods
in simplified form to make our bee booklet. He suggested that we tontinue

“with our idea of specialization and assign students to four committees—
advertising. layout, production. and business office. He helped us to
" determine which tasks would be assigned to each committee.

When the booklet was finished and as a means of summarizing some of
the economic ideas we had emphasized in its production. 1 wrote this
question on the chalkboard: **What economic ideas did we use in making our
booklet?'* The class members responded that scarce preductive resources
had been utilized. The students were the human resources. Materials used in
making the booklet were natural resources. The tools used in iis
tion were capital goods. Entreprencurial roies were played b e weacher
and supervisors. who brought the productive resources together.

Students serving on different committees specialized in the jobs they
did. The students learned to use the tools and materials in which they were
most proficient. When production slowed at any point. we examined our

* methods to see if the best use was being made of our specialists. Through the
use of specialization and assembly-line technigues. the students noted from

—_day to day how much more efficient production was becoming.

_i} We spent a long time discussing a correct price for our booR, We did not
want to sell it for so low a price that it would be hard tor-us 1o make a profit.
nor for so high a price that no one would buy it. I explained to the class that
producer prices must be competitive if their products are to sell. People
wanted our booklet, and they were willing to pay the price we had set. This
was called effective demand. If the price had beenhigher, the demand would
probably have been less. Profits would have been lower because of a smaller
volume of sales. The main reason the class made a good profit was that the
cost of production was kept low and the grice was set at the highest amount
which the business office thought the consumers would pay.

The children wanted to use our profits wisely. Since the whole schdol
had helped us by purchasing our booklets. we decided tothelp in a
schoolwide project to buy a tug-of-war rope. We also bought a book. The
Hive and the Honey Bee. 10 add to our school library.

After purchasing these items we had $30.85 left. What could we do with
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this money? | reminded the children thag the honeybee saved for the future,

' Could we take a lesson from the honeybee? The idea met with enthusiasm,

s0 we planned a lip tu o savings and loan company tc PUt OUF Money in a
savings account. Our savings book was made out to Wells's fourt}. grade
class.

Ms. Smith. who helped us with our account. told us about the services
offered by a savings and loan institution. She told us that our money would
be making more money for us through interest payments. Al the same time.
our money would be used by someone else who needed to borrow money.

" The borrower would pay a higher rate of interest than the 5'4 percent paid to

us. E
The children were interested in the computer being used to open our
account. Someone remarked that technology at the savings and loan
company was much more advanced than the bee’s technology! What we had
learned at the savings and loan company sparked an additional activity
dealing with financial institutions. Some of the children had savings ac-
counts. and 1 asked them to share with the class their reasons for saving.
They were saving for television sets. tape recorders. cars, and bikes. Some
even mentioned that their money would be used for college.

The class members agreed that they were glad we were using some of

our profits from our project to increase investment capital through a savings
account. We opened our account with our remaining profits and earned 6
cents in two weeks. Many parents said they hoped this experience would
impress on the children the need to get that “birthday moncy™ into spvings
sooner. : '
With the $30.91 we now had we decided we wanted to do something
special—something we would all remember and something in which a
number of people would be involved. The class decided to have a family
picnic. The children brought hot dogs and buns and the mothers fixed baked
beans, potato salad. and desserts. What a great time we had with our new
tug-of-war rope. as the fathers pulled with us! We also had sack races. o
water-balloon-throwing contest, and a parents-children softball game.

The bees arrived on April 0. lhey weie ate because weathio, ol
tions had not been condugive to safe shipment. Excitement ran high
throughout the entire school. Stmgtime earlier our school maintenance crew
had prepared a chute leading to thqoutside throiigh a classroom window. We
stopped all other activity for the daeylo set up the hive and attach it to the
chute. We prepared sugar water for thethees to tise for food, since no honey
had yet been produced. S i

The glass observation hive allowed us to see in action the things we had
been talking about since January. We first watched the queen emerge from
her tiny box that had been seuled and placed within the hive. The children
were able to identify the different bees of the hive—queen. drones, and
workers—even though they had only seen pictures of them. They identified
many.of the activities going on in the hive that we had read aboult.

The children also watched the bees” activity outside the classroom,

39

50 *



O

ERIC

Aruitoxt provided by Eic:

erested ir seeing the kinds of plants visited by the bees and
actually-<éeing evidence of the interdependence of bees and plants.

" Sfhce the bees weid in a smal) two frame hive, e could not keep them
more than three weeks. They produced enough honey during that time for
their own consumption. They would need more room to produce excess
honey for people anu for their nec.!s during bad weather and during the
winter season: We discussed what we should do with the beesto insure their
survival. With my father's help I decided to set un a regular sized hive inmy
yard. so that we could continue to watch the bees as fong ax the children
were at Echols School. We could use profits from sales o hone / to enible us
to do other projects in the future. ‘

They were j

Evaluation

All through the project | watched my students grow in their knovdedge of
both economics and bees. I was very proud of the information they took
home and shared wiih their parents. Many parents told me that they had
learned a great deal about our project from their children. Other parents told
me how money-conscious their child had become. Before buying something,
their child would weigh the alternatives and then make a decision.

We were very pleased to have over 375 people visit our room and view
our glass hive. This number included parents, relatives, friends. teachers,
other classes, a private kindergarten, and members of the administration.
Since the students couid a wer aimost auy question that a visitor asked |
felt that the children had the knowledge that [ had hoped they would acquire.
One of the persons who viewed our observation hive was C, B. Garrison,
our superintendent of schools. Dr. Garrison was very impressed with the
proficiency of the children in answering his questions and telling him about
tHe hive, batik. and the pictures of the types of bees. One child not only
showed his drawings of bees but also told Dr. Garrison in great detail about
the value of the honeybee to people. not only for making honey but in
pollination. ™.

OQur principal, Ms. Manvilic. was ano picitses widl the hapwindge i
class had gained in the areas of cconomics and honeybees. She mentioned
that even the disruptive students couldZexplain any phase of the project in
detail.

Everyone at our school became involved in our project. Teachers wonld
bring in articles or books about cconomics or bees; students from other
classes kept asking about the bees: and parents would send .ons from home
that pertained to our project.

Parents also participated in many of our activities. Fitteen parents came
to hear my father talk on technology. Over twelve parents served as
resource extenders. The class invited their familics to a picnic.

Having the observation hive in the classroom improved the students’
work habits. because their daily assignments had to be completed before
they were allowed -the privilege of viewing the hive. They studied the
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honeybees in great desaii and were able to identify the many activities going
on within the hive; 1 asked the students to write about some phase of the
project. and relate it 10 both huneybees and ceonomics. [ was very plense!
with the results. The students could relate the life of the bee to that of
people. Again this showcd me that the objectives of the unit were being
achieved.

I was proud of my students when they told me how they wanted to
spend the money they had earned from the sale of their bed hook. The
decision was not easy. As I described above, $15 were spent toward the
purchase of a tug-of-war rope for the school. The students said that wirns
something that the whole school would enjoy using. The students bought a
bee book, The Hive and the Hoicybee, for the school library as a
remembrance of their economic-bee project. Two of our room mothers were
paid for the materials they bought for us for our batik. And with the
rera@ning money we had our family picnic.

I guess | will always be known around our school &s the fourth-grade
teacher who taught an cconomics pn{ -C1 Lo twenty-seven students with the
help of twenty thousi id honeybees! >

H

This Is Your Economic Life,

Sixth-Graders!

A Year-Long Study in Econonies
\

Sheila Organ
Wonidds Ehomentary St Fart Smith, Arkansas

Introduction

Woods School is located in a neighborhood compesed of relatively high-
income families. When 1arrived there in the fall of 1977, 1 found excitement
among the staff concerni.ig the teaching of economics. Facing my twenty-
seven students, I was updecided about a topic for study. the instructional
approaclr, and how I could make economics an integral part of the school
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mﬂl I ﬁnn!ly decided to design the study as a year-long project. My first
objective was to make the unit relevant to the ever_day experiences of
*mm-mders Second, the project was to be gumprﬂhenswe in scope, in that
‘several economic themes would be developed. Finally, the study was to
* involve the full par ,_-s:lpan(m of all pupils in the class. An activity approach.-
wauld be used, “and Et:um;mn: concepts would emerge from a variety of-.
well-planned aclivities.

Plan of Action and Objectives
_Following several days of discussion with tha students, I settled on a plan of
action. The unit theme for the year was entitled **This Is Your Economic

Life, Slxth—Graders'“ The main purpose of the plan was to teach economics
ina setting that would be meaningful and iriteresting to the students. We

would deal with their *‘real’’ world of economics. The following outline was

established for each phase.of the study: L3

Brainstorming. This first step was exploratory or motivational.
Through class discussion, we raised questions and selected study topics to
explore as well as some learning activities we might possibly use.

*  Talkingit over. Designed to be the main thrust for each phase, this was
the time set aside for develupmg economic understandings. Each activity
was based on real-life experiences of sixth-graders.

Talking it over again. This part of the qtudy was devoted to student
evaluation. We always reviewed the new economic terms we had learned.
Some of the children would tell what had interested them most in this phase,
and | would ask each pupil to explain how iecohomic concepts help to
Drgm;ge his or hcr thinking. Under the heading ‘*Spotlighting What We
Have Learned,”’ | wrote on the chalkboard or on char: paper the main
economic ideas expressed by the children.

Some specific goals of the project were as follows:

To help children understand the economics of an all-new suburban
residential neighborhood composed primarily of expensive houses and
apariments;

e To build a background of economic understanding to use as a
springboard for further study based on everyday experiences of sixth-
graders -

day.

® To show children that because monzy income and productive resources *

are scarce, lhey must decide how to choose goods and services lhey want
from among many alternatives;

® To create an awareness on the part of smlh gfddel“s that they are
dependent on mher counlﬂf:s mr gum.ls dﬂd servncc:s (’hey use every day.

. TD recﬂgmze lhal lhe warlu % resuurces fire rmt dlslnbuled evenly and

Ui
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that each country specializes in produomy |
best filled 1o produce;
¢ To develop an understanding of the ooone
rational choices regarding the use of loan
Learning Activities
-
FM‘y apprehension about getuing the v
dispelled when we were discussing how
neighborhood. This gave me an oppotiunits.
our project, “"All Around Your B ind New et
raised questions such us theec W
Woods area?’ “*Why are o muny cspeie B
mach do the houses cost”?” o o poogpn
*;can the schooi bullding continus to accommodare
aren't more shopping conters Ueine Jose o
explaine@ to the children that we wonihinndoo e s
Woods neighborhood to find ans=wers to o oo
(s bus tour shiench the ot

included places such us apurt dent el
superette, restaurants. driveainsg. boct oot

~..churches. schools, parks. housing areas oo

the underdeveloped wvas, Tie o o

nity to see houses under constriuction, nd pias.
working at a new construction site Niter the hoo g
into groups which set p Intsress centers
economics of thueir oo neg’ Sorhoo oy
involved in planmiig activities bor Tthe i
committee was responsible tor deveioping

1

interest Centers Wore wicaiod

® New Homes We Lave in

& Schools We Go To

e How We Use Our fand

& Businesses That Meet Gur Wi o
‘® Ser

New homes we live in. o - nicie

Bensor, a parcoi, was invited 1o Choest by e
his family chose our arci o hve o o Ben
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HORRS TR I Mo RIS foore b ool e thsee

3

s Pising property vaiues. (He exvplained nos al owid ot vt e

vad Cgisiy an s ouse 1 o s whare property vl - prv.
s 13
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Fhe committee made 3 st of Mro Benon's cesons for mu. g to the
Woends neighborhood ona poster hoard and displayed itin the center. Neat
e children prepared a questonnaire W sead to pare s to find out why most

1 AAVAY

sople mosed to our nerghborhoo t The completed stveys weres
ard a4 suthmary of the responses wis prepared. The results indicated that
there wis i scarcily of desitable places 1 the Loy the! Buving o beautitul
horr 2 {
Fours

with many conveniences v s #n economic goad ot the majority of
« in the aciehharhood: that o hon e i desirable e of the city was

Seeft i a) Y esHTent beeatise s v alue s ot approchile. atid Ut e tss v
b publie utihte =0 schools, churches. plinvgreands, ete rated high on thelr
demane D=t In connection stk this aci iy, I o-nowed the Sim O

Productive B soure s toantredoee the Clies Lo the stuidy of uman. natural,

and caprtal resources. They  carned how os arces vy used o prodace

d services that satisty people s wants
st e 1o s e wnindenats ment ced that ther parents weie

goeds in

having new houses constructed. We dsed The oppotiuniiy Lo tulk abae i
entreprences who brings together Land . tabor, and capital resources to build
Deautiful home - and to de slop new areas ke the Wouods neighborhood.
Sur principal. Mr. Freeman, and 1 took the memt 1« of the New Homes
commitize o visi 1 construction progjedt and o interview the builder. W
ohserve  carpenters, bricklavers, and hulldoser operators at work and
discussed division and specalization of libor 1 sekid the cmitdren to make
list of the productive resources heing wsedd. and they pointed out

flowing:

Tl iiian Fo il AN the e sle af work on the site and

hehind the seene.
e Nutural resources were represented by the Tand and building muterials.

L1

e (il - wources were observed in the form oi f'ldozers, hummers,

. ' . '
silWe s, athind RUEILT rentnn s

Becky wondered w cre all of the money came from to build the new
honses, We learned that the Land developer borrow ed money capital from i
local savings and foan institution. The children were viso mntroduced o
concepts such as seareity. goverp et profit. apd interest. Many questions
were +sed by my student Cistherea scurcit;Q:t’un} building mat-rias?”
Cl¥ees the city o state government hat ¢ anvthing to say about how houses
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L and obtan e Gsoner L IS A1 R PR S RITO R PRI NIV LIE
the menes the Faibder oo -0 The o e d Tl the memiey Covties
fon people wiee sdse porl v f ek e B dduldicn fasd welos o
tidet famsd ot o rmg ove s when st b L et os o and the coons
Gy AR P A T Sirarrr A BN Benocoaes soopresdir oo In
Foll o up actiabe . tne Snddee s oo can oeet <o o g e e Boav s himnane il
by doorp Tryesis o ey Cotr it e po ol g haddse 1 the V\.)\\\_iﬁ
teignbsnt e o Point e e e 40 Pl o S TR S TR TR
oy ICHTA e et oo Fhet b puamih compute the
e e dndon o St oo ;"il‘;ui Hovnies
Sonh Doso L sgiet = Cinde vahoo a st il can T b

) R S T T T e T L IR LR NI
i oshowed the tilmst oo Probc Monve teo o he stidents i berie
understanding of wby peeple save They fearned thiat profitis the incentive

Pae s i,

FH AN cmvenyonee ot adememd oo the sivings

o .
RN TS

ik
of Individuals o start busines=scs

b pupils realized that o business whick

i

Tinseators The tilmstep helped the

hows o profit attrocts the caprral o
childrer to understand that the crowth nd deselopment of thew neghe
horhood (mew businesses  schools. houses. civ 1 dopend on entrepreneur
heing oble to borrow money caprd The chiss kept asking questions ahou

how siuch profit is made on a new house, onere the po T eoes and how

MENG Rodses are Beiy constiadted. We msated ey Lavior, o o
Sl e ' o g 1te T Lo ev o onsd rheat mrofit o

the sale i s new house is shaied Byomans people. including the lanc
developer. the builder. the concrete company. the plumber, the electrician

the architect, the bank . the msurance compuany the real estate broker. cte
N Y SO

s boeene B sl
Civas Tas wiiers i s H P

THC Ll it Luaiasd thi e sern s niiviaeg ;
plus cach of thair emplovees shared ot profits 1isked the students 1
incorporite in their art lesson some o the cconomie ideas they had Jearned
Posters and drnwings they mirde o piceed the vanions stages of productior
invoived in building o housce.

Then came the®™ie assignment. T asked the stislents 1o wnte i story
telling what kinds of jobs they hoped 1o obiag o adults, how they woul
sive money far o down povment on e honse whit priced home they coule
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aftord. and how they would crrange finenemg i

the dovwn pa;rm nt and (he monthly payments. muudmh prmqr& i ointorest,
Bilde om0 kb

A csbemim simer o, cFaa 0t hos
B N O O T

pistivedy WU, ;niu RN s
pl:~ for their © fream homel

Schools we go to.  The committes = charge o1 the sfuds ot s cfiosds
chose a place in the classroom for an ivierest center s A sign was placed on
t.o wall that read: ~“What Do You Know Abot Schools oy Y our Neihs
borhood " The children dedide, 1o intersicw the principals ol schookoan
the area. beginring with the Woods Schoaol principal. Buch primapa: was
asked to respond to the question: " What is the econumic value o T schoolin
the community?” Iaterest was so high concerning the advantages and
disadvantages of public versus prvate schoals that o debhate wis aghgdulgd
to discuss the topic During this phase. we nivited Ayieen Ragiund. a ). rmer
school pr acipal. to discuss the henefit of public education The L]&i‘ss How
began the task of asing what they had learned o establish their interest

center on schools. A murai was pamnted, =i wing the vaross ~chouls i dic
area and which was laheled. "Public Schools Are o Public Enterprise.” At

the bottom of the mural there wis o statement which read: bRducation of
Children Is an Economic Goal.”” We chen made o list of the coonomic ideas

we had acquiree noduding the toliowing.

&  Parents are willing to pay taxes to have good ~chools. What they most

gve up (more luxuries, Sigger allowances tor the children. ctey moorder

ty mav o taves io their annartimite cost . The real cost of providing

edu;dnun is giving up the possibiity of producing something elxe with
the resources.

e People have to economiz: to b o pond schoals Thew mist deaide how
to use scarce productive resources. Land. labor, and capital resources
helped build our schools These resources could have been used for other
purpuses.

e A public school is a public enterprise. Taxes are paid to local govern-

ment. A school board clected by the people provides educaticnal
services by decidina how to use the limited resources available to them.
&  We have choices about what 1o do in school. We can study hard, acquire
!gi_ﬁ;_iufiggjgg ?!ﬁi‘ ckills and learn how fiy r(\l‘ﬂ_ﬁr“l‘ 0o \'&'('\F‘(j Hf tfiﬁﬁﬂiﬁﬁ_\l
dﬁd c;hdngg WE can hu:nmc; LijllL‘iilCd CONSUIMETs: drur; out uf sc::hm)l at

boveale e .,ln ovaris
xlklkll) ixi!st;gsr, =

Service . F‘ruduuwg FesoUrces are reguired to build our schools.
Most of the mur *y used to support education is derived from property
taxes.

:ijgvjhg_lfs f'{_":-—;\’ * rnnnr'\ a0 H'l [ fnr ﬁln"ll( IFIL!

How we use our land. ['he committee for this interest center led the
class in preparing a list of all the ways in which land is used in the Woods
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'{,‘igrhtfihil!d S oa v ide salint, b s ar b oees
1‘

pl ,nunds Businessvs. fowed= atlities, reht of way.
f L | .;.‘1_ LR - Lo s [

Were T (md;d on o chart »xl:'uh was posied i the e BERREY

chosen tor The in b ooenler A Toeditoe <Poae 0 SHTRE

rear our neighborhood wis invited to speak to the Ches on the ase .,x'mi tor
aT1 TR operitions, A realtor then came and explaned zonmg and how
protects the rendein s of the Waaule ica Tho <tdent loarmed *flu Focitag
the demand for buifding sites i our neigh’ L hood was very gre it lots had
risen to mere than $100 per frontipe toot. o price people with soverige
incomes found Jdifficult top +.

Newd. we studied the federal instdlations aloce the river. mcluding
Jams. The puptls corcluded that the Arkansas River Project waan cfficient
Use of our resources, beosse the projec helped to conserve Tamd. created
many new jobs, and toosted the coonoiin, of Forl st

As o follow-up activits the students sent gquestionnares to thetr parents

Ccanceramg land tse o the neighborhood  The committee compiled th

results of the sursey aivd reported the timdings to the class. e responses
indicited that the Children ~ paronts sonted the arca to remamn mainly
restdentid, wanted to fe awas Boom faiee =hoppiig coilers, oou dols alid
department stores. coad wonld work together to protect the privasy and viue
of their homes. Whoen the <tudy soas completed. the papils assermbled all of
the information they had obtaiined i Tort Chattee, the Arkanses River
_nv—'-a?.a-;i ird Frivem TR el ('5='y'v"Qviis o honsme deselonments i the sires
They prepared posters to explan zor g v s and to show the location of
businesses and smadl industri

3]
list of sixteen economic concepts telated o the role of business in the
cconumy, The concepts were defined and applicd to the study of locul
business operations. Then the children made a list of the businesses in the
Woods area and of the goods and services those firms provided to consum-
ors ln addition. goods and services found outside the Woads area were
tisted. The children 'earned that only o relatively small section of the Woods
area was zoned for commerciai business. Thomas asked. “Why don't
i ; ﬁp-nnl.- corme o this area 7 A aeal hiisinesswaman came to the

Tal sites.

ipesses that meet our wants sad needs. The committee prepared g

le\\ to answer this guestion. The children discovered that businesses
usually follow people. and that there is not enough demand from the Woods
area to jusufy the existence of some of the businesses found in more
pupu-uu;\.i sections af the é::) Th
locate close to malls and lLarge \hnppmg centers that aitract customers. Suzi
decided: “*What goods and services are produced is-determined by the dollar
vote." Posters were made to illustrate the fact that goods and services are
produced for people who are wiling and able 1 purchase them. We
reminded ourselves that our economi - wants are unlimited, but that re-

SOUrCes are scarce, 4

drocnrme v mdders tamdd that kl_]ﬁﬁl-
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services for our neighborhood.  The group in Jharge oo this ateres
center organized its activities around three questions: "What SCervVICe s U ows

the ity proshde B the shierhoaed 7 What proklens e ivalve n
providing these services’ :
The enthuskism of the students kept feading us fran one activity to anether
All the children seemed to agree that the main problem was related to the
economic growth of the area and the increasimg need to provide adequate
cervices such s more fire stations roads. sidewalks, strect hights, water and

[
Cand TWhal ate Lo costs Tor providing services!

sewerage systems. and parks and recreational facilitics. One student re-
marked. “The growth of the neighorhand s too fist for the services to heep
up!’”’

Our wide world of choices. Al of the children seemed to agree thi
fearmng ~conomics ‘hrough the tours. speakers. and iiferes! ceniers had
been pleasant. As we continued to evaluate the stndy from beginmng to end.
[ summarized on the chalkboard some of the mam coonomie ideas we had
learned. Our first unit had been so successful “hat we went nght onanto the
second part. " Your Wide World of Choices.” Our discussion opened with
the children talking about parents and Teachers AR air o1 e dessions
for them. They began to raise guestions such as: “Why do grewn-ups make
ail our decisions for us™ " "Why can’twe devide e things shout what we
like to Jo7" This ¢ scussion gave me o0 opportumty 1o expliain o the
children that they do 5oake dedisions every dav and that many of those
decisions are economie in nature. 1 had the children hist therr three most
recent choices The list included such decisions as whether to bring their
gloves or not, whether to ride or walk to schooi. w nether Lo use then money
1o buy a poster or Arrow books. and whether to cat cer sul or 4 doughnut for
breakfast. We reviewed <o of the cvonom
decisions. such as opportunity cost and choice-making. As we continued vur
discussion. the children. without realizing it. made choices about littering
“the roadsides with cans. bottles. and paper. Ina follow-up activity. [ talked
with the students about our national economic system—a talk based on the
idea that every nation must have a method of organizing the production and
distribution of goods and services. 1 nphasized that in the United States the
fluerced by midions ol people. inciuding sixth-graders, who
: ahont how they earn and spend their monev.

ic concept- related to their

Evaluation

Being a new teacher. and especially new to ceconomics, [ was a little hesitant
at the start of this year to begin such a compicx siudy. i Jdid su, thuugh. in
hopes that the students would learn that economics is all around them: not
just in grown-up lives. but in their own lives as sixth-graders. ‘Based on
student participation and test results, I believe that Lachi ed some measure
of success. | used the Test of Elementury Economicy (Grades 4-6) and the
results were remarkable. Out of a possible forty points, the median pretest
score was 13, with a low of § and a high of 22, The post-test median score
rose to 29, with 2 low of 14 and 2 high of 40

-
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Evern better results wers achicved drom o afti-peant teachoer
constructed test which the children took ot the dose o he studs . The test
was designed (o evaluate the students” unders ading of t 2 busic conomig

R

concepts which we had studied. The mediin soove was 3 0wsh o dow o 32

wnd a high of 34.

Movin’ on . .. with
Ernnnmig‘s!

An Economics Unit for Fourth- and Firtth-Craders

Doris C. Wortham
it ArkAaT5AS

Introduction

For several years | had considered developing an cconomics unit for my
combinad fourth- and fifth-grade class. I was encouraged by the success and
enthusiasm of « her teachers in the Fort Smith school system and decided to
give ELUﬁﬁTTIiE c:duc:minn atrv. H;wing had no background in econ. nes, |
ject and to formulate some ideas for the
pmjec[. Huw::\!eri lnt? more 1 read the inore T realized that the study must be
i}rgégifgd aronnd the inferests and ahilities of the stidents

At the start of the 1977-78 school year, the class discussed various
topics we might develop in our study of economics. Meanwhile. our bulletin
board of current events was :mrm:ling the interest of the students; they
secemed caught up with the topic ~ Truffic Stoppers in the News " which was
related to mobility.and transportation. At the same time. the students new to
our school were introduced by the bulletin board to the people who
performed services for our school by delivering milk. food. and mail. by
garbage pick-up. and by collecting paper tor the puper drive. Students
interviewed the p incipal. school secretary. media specialist, cook, and
custodian to find « nt.how they served our school and how they obtained the
supplies and equipnicat used in their jobs. In class discussions, students
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began to realize how dependent we were on these peorle The wden o
focusing the unit on the movement of goods and services evaolved from those

aclivitics. We discovercd that eight ctudentein onr clss walked to school,
one rode ihe bus. nine rode bicycles, and six were in car poals. Just as those
people who served our school were dependent on transportation. s aere
we!

We decided to do a sci-ool survey to determine what torm of transporti-
tion was used nost by ihe student body and why. Did it depend on distance

from school? Do both parents woir As a result of our findis
concluded that the movement of goods aind services could be the tnread that
would give meaning and continuity to our study of ¢ onon

Objectives and Methodology

In planning this unit. T waaicd the children 1o achieve the following

objectives:

& G o wpprodtion T b e et ot vorade ol senvices
understanding the role of transportation in our interdependent sodiety.
The concepts of interdependence and trade would be emiphasized.

® Appreciate the way economic factors determine or influence the move-

ment of goods and ervices in o particular arca. Such concepts us

scarcily, economizing, making choices. and savings would be presented.

Gain an appreciction of how our needs and wants are met m o4

Mmarke, nented »ystemanag en prde s Geai vy e Jopendonten
such decisions as what and how to produce goods and services to satisfy
un_mited wants. Students would come to understand the importance of

<CONOMIZING,
Develop an understanding of economic and finincial institutions through

experiences in - 1d out of the classroom.

e {cmn that we .o able to maximize the use of our scarce productive
resources through specialization and technology.

e Exhibit an understanding that success in business i~ dependent upon the
market economy ind the use of productive resoitrees, Activities would
focus on concepts such as private ownership. profit. corporation,
entreprenceur, and resources.

subject areas rather than teach economics as a separite entity. Therefore. |
used math. language arts. social studics, mosic. and reading in devclopiig
activities and instructional strategies for the unit. Fach pupil was required to
keep a notebook throughout the entire project. All worksheets, reports,
stories. poems, and art work were phced in this notehouk. As much of the
planning as possible was left to the children. They were allowed to pursue
activities and topics related to those ohjectives thi interested them. $ome

guidelines and procedures were established to insure completion of the

In organizing an approach to teaching economics, | wanted to utilize all

b i
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mgor gonlos A warote o renchme metheds I T S RS IR
CLOTIOTING COTCe TS, !ﬂ';l‘!\hﬂg Chiss - e ;‘n:!‘.;i drscussrons oot
srvevs ol amd wntten report thre Dieisiors fapee Creienee Miates
Flids Wiewe poeaple, tield ips and x Lipronis L earming
Taliens wers seroup o that ol sncdents sonthd aho o groups. Through
soldal eaperionees  th shndents deseloped an oanmder nding ol man
couiomite convepls  boiiese that this e hodpesd the o s Leocain o s
|m.!ur-§r.m\1|r\g T ST R e et st thad This anderstaind e awili

+

be esential in bolping them Beoome seapos av i nd prodds

=oiety

Learning Acavities

e the muaan theme of the Foomn = ‘«illi,!} woe eatablished the chiss Wi

danstors o become msobved T wanined oy papds 1o foing o corpoiation aid

actindiy manutacture scme rrodict. =0 thes cotibd see at tisthand now

Busiric-~ operates Howew o0 Fotelt that thesy necded o sithstaniiad back-
;

O BT Y Y S TR RN RN P Y SYESU R § ST 'k, hilddbion s 0t et gn

how gonads and services wore nrovided ton the =chool and how students
= $
tave! to school ted o decneon ot hoes senee o tehies got therr goods

il scivices MW spont soveral wechs planbing colivtbies Toodevelop this

topie Dunme thee phase s we added e wonds Geovan Lisstoom b

pomies bBapress b act aron the troenn oo et aones wond Srernowhile

we hod 0 tase mie wadiR of onn whasstes b N seckls g was used o

i Lt 1o liaa s L - i .. s, e by P N

arptopriatels i sentens os Do give Chaldren oobetter ungeestunding of how

Prmhies gol M ot the l;lnn,'a NTACHEETS RO [SEE cy Ml | ~howed the Hilm

Aitere T fecd o 0L ouand s el oaphanad Rowa kusimeseo s
orga. - ownd Buoy gnods ared seroces are provided. The chiidren discussed

why on v iy has Borsiosse ad o sornmient agencics that offer goods and
LTAI S [ER

T hiels oupshs opp oo ate the rale mterdependence and toade play

Ioetup i

pro-uding goeds . nmg stitions in the cnssroom.
Fach station had wtidy <heets ands activiiy assigniments that the pipils
compietod and covoided 11 e metebooks Several tilmstnps were em-

AL s kel

=1 L .
TEIARE R T A [EENE I

aw People Travel in The
i \ddle Atlantic S1ates

“Moving Goods for Peaple e The Oy 7 and 7
City, o remind us of whe e ad learned, The
was tsed to Laelp pupi's anaerstand that these sid e are “tied ™ together by a

= T - 10 4 i . et ¥ 1 . _— - P
sy sl t!‘ Palidt g el LG Drifia s sly v onli Gl BU dabits a1 wordtad bR Y BHL LW T

itate the movement of poods and service o Chiss discussion re-

to fa
emphasized that people and poods on the move Tona ihe bisis for urban hife.
Next, we plaved o came in whichi 1

weohildeen toed to mness what modes of

transportation were used to anspeons dac sonnshinees e asstoom. They
concluded that more than one mode woas gsee o rest iiems, and that we

wotld aot hiave ey of the goods anad wernve s o ke Tow aranted if it
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not for modei o methods cf e T Al o RS L S AT
and specialization
Ar ki st ce cbnded st srinme T ke chet ety The

effect the automobiie madustry has had on i cconeinis. Seve al charts and
writter reports were developed on topies such s i sohicle Laves,
ogschold ownership of cars, maternls consamed by the auwaomotive RN
iy, seivices needed by cities. and the relation o and ransportatic - te
personal consinaption ospenditures e the hart= amd reports e
completed. the children wanted to mike o murad showing the deselopmient of
trunsportation in the United States. W Lipeled the mnral 7 Jansportation
OId und New ™ Asa follow-up activity . Lashed the cass to read anarticle in
the Wecklv Reader on supersonic planes, the so-called SSTs The children
were Dscimited by the idea that the “Coneaide™ ot bt s e Iamd
the United States. and we had a lively debate concernimg the prosac d cons of
the 55T.

Meunw hile. Ruth Sew el s fitth-grade class wae ot ey imvedved inen

cconomics profecs relited 1o health and notaton. Simce our SLasses werk
LOECTRCT TR SOTIE Gl TICHILIT GTEAS . W e O TG T Pain o i phes e o
would combine both ceonomic units 1 result of our discussion, the
Cook's Corner Yhopping ©ontdi s caten S Seedts S bl shops
and cating establishments while mymldren oo entiated o transportation
and the motement of geods and servives The lis selow lnstrires the typee
of businessesain.d puble ~ervices cconcluded i he <hopping center:

Fire «tiation 4
New-oal dealership
tised enr deatership
Post oftice

Port of Fort Smith
Moving compins
Airpott

B~ Lermina
Highway department
Rilroud depat
Ambulance service
I'ruck terminal
Police dc[hl'l!]']\;l\a
Rent-i-cir agendy

After all the buildings were constructed. the children Tud out the streets
and boulevards, compiete witio street signs. trees, parking lots, and jecren-
viomal arene When the shoppine center was complete. cach pupil researched
By aending, interviewing ousiness
ration

the businesses the cliss had selected
people. and visiting the actual businesses. Ihey compiled the inforn
they collected and preseated o wiitten report of their indings to the entire
Sline, The reports were oreanized arenmd the following questicns:

e  What kind of machinery and equipment does the business or arganization

need and how much does it cost”
What kind o [!L,‘i"rﬂ!: work heret Wi ELeqlne oy and shills e ’J;g}

possess?
e  Who owns and operales the busimess or organization”

Vel
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o Whathimd ol s b Lo e st ol

SUTViLus
& I | R E T
= R i .
By this time the childrer coadize e act o o ntonea b e o

=eovide the goods wnd services that we rocd Our aescu=sion brought out
st even thoueh o hive so mioty goods amd scovices we sl do not hase
A owe want. THLo cRoy beran fo omdorstant that e orrcus eme et
felative to hums - wanis, Learning stations were ostablished toomtroduce
terms stch us cor~umer. producer. production, scardite - and oppertuniiy
cost. Students discovered that the basic coonomie problem of scarats,
Ahich confronts all socictivs. comes whout becitse people’s total ceonomic
wantls cxeeed availabic tesouice= . The childien fosrnad That s mitshohoesy
carefulls the things we buy with onr bmited money mcome and that when we
purchase something, we giv o up the oppertunty Tk - nothing oleg

potnted cud that when pecple or gn cone voud msteasd ol anothe

thew sre moking o brade-off—that s they are tading oft less ot one thing jor

S
LRSS A IRl

e of soIMetRInE oise. Ses el stude b= Monde o ot b gnne NI

Ceneol Be Satisficd.” white others preparad o baltenin boaad captioned
Doant roin Mind o U0 cnsimio sonae U

Hy pang imagirtary amd o real-ife proelems the chitdien began o

Ui
wopsader many fuctors: Is thirs the
brirs the most pleasure or satisfacton D Word 1t be better to save my money

stand that thes must mahe o ctees and that m domg soo thes had o
Boot b fog the money 0 Wl thes prodhict

to get = morhing olse 1 wanl o de ab o belel i Ps Ues L dsest ase ol i
moneyv-income” We viewed the film YL o e Thines We Neod and
disctssed Jhe fact that we cannot procace Ll of the goods and ~ervices
peopic want 1 today’s societs. The class deaided that group projects could
hest illustidie wome of the economic iden we has been discussing. bach
group was iespoasible for aspecific project. but an 2ffort was made to e the

|

projects together when they were completed. One group decided to mak
chart showing consumer goods. mncluding houses. cars, school buildings.
and nondurabie goods such as food. clothing. and toys. Another group wrote
areport suamarizing the Baste coononie piobleiitol scarcity Ay each project
onomic ideas and terms were presented to the

wns coampleted  the mator ¢

class in the form of a panel discusston,

The films Productive Resources and Land. Labor and Capital helped
reinforce some of the economic concepts we studied, such as capital,
aroducti o and arofit Ao followann we made i Bist of the various ways
productive resources are used. The pupils concluded that people help us
learn. that hesearch contributes to good health, that specialists repair
products, and that technology and innovation contribute to economic
growth. Wemtsed Your Grade for feaching Vioney Manavcmeni (o discdss
inflation. credit. taxes. saving. and invgstment. Again. learning stations
were organized to develop a basic um!:lsl;mdmg of the circular flow of

72
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money. We learied that in tod
is used for leisure-time activities. The cluss came to realize thut money
bo
Shopping
in allocating our money-inuome,

The children decided “hat a part of the solution Tor a fanih - money
pro’ ems could be for it members to find Prgher-pasim obs or et pand
more monev income for the jub- they doo One ~tudent explaned what o

: 2nt 1s an important sithiect to Jinlv o We monde posters and Bl
ards to highlight 1 - economic co wepts v refeal The recornd "sharp

“ s also s o stress the importance of meking ratonet Choices

higher minimum wag: would mean 1o- workers und businesses. Kim
reported that inflation had - reated what i~ referred tooas the middle class
poor.”” She suggested that families who carn 4 middie classTT income are
now struggling to make ends meet because ot inflatien. The booklvt Aveping
Our Money Healthy described the tole of the Feden:
children had become wware that we live 1n i money economy. whether we
are earning inc: ne to buy the things we need and want, saving it for future
wants. borrowing money for immediate use. or  pending money income on
the goods and stivices we €luy. VL alvu beau gt s e e fe o
Checks. By 1his time, the youngsters were heginning to see thot imoney
served ds a aedium of eachange. They o
explair some of the ideas they had studi
Nt we discussed the role of finencial institutions in the economy. I
emphasiz.d that those businesses hring together the savings of peeple. pay
inter=st fo- the use of monev. and in turn make loans to individuals and
Businesses who need 11, We gise feained thai o fnai set ceofiefe . goods
and services are exchanged through the use of noney. banking. and credit.
The class was interested to learn that real income is the amount of goods and
services their :noney income will purchase at a4 given point in time. !
reviewed the major functions of money and asked the pupils to write reports
related o consumer credit. coins and currency. the circular flow of income.
inflation. and financial institutions. As a foliow-up activity. the chapter on
money and credit from Introducing Economics was read and discussed. We
were now ready to have a resource person talk about banks and how money
is created. Shirley Sallee of City Nutionul Bank came 1o ow classroom to
explain how banks function in the zconomy. To reinforce the concept thav?
individuals may invest in corporations and to explain the process. [ invited a
résource person from a local stock brokerage firm to talk to the children.

Reserve system. The

cd gve oral remsrts to

Starting a4 Business

By this time the class was eager to start our major project . forming a
corporation and manufacturing a prodict. They realized they vould need
financial backing for such o ven o Thic practical selution was to obtumn a
loan from the bank. Because of -~ study. the childrer knew they had no
collateral and would have to depend on an unsecured personal loan. In order
to get a loan, we knew it wus necessary to develop a weli-organized business

- g—‘
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-through division and speciali

i teget the

busine s sl;srh;tj. hm& It)ﬂb it \a.mad I;nl“ 1o rer} ' A, and what the
rrosyects were for cealizing oonosmd profit. The po: wavon Yo amd the

Invesiment World gase e aildres an understandeg -0 the dite T types
of Busiess orgamzations. Atic, sone debate, the youre gt
wanted to jorm a corporation in which ¢ “rvone conld camvolhved m takeng
the nsK~ and sharing the profits

Nomintons svere taken O officers Troserve s the hoard ot i ctors ol

ers deanded thes

the ~orporation. Our nev: tash was todeade what to produce. how 1o
pr: ace. and for waom to produce. Because we hud hcg\ﬂ our study with
the sdes f congentrating on the movement of goods and services, some
stusen’, .uggested that the compuny build trucks. irins. or ~omething
similul Ul was related to trunsportation. Another wdea woas to wiart oo ot

Suggests ns were bounced back and forth for several days betore o finad
decinion « ., made. The class decided to combires the tao ideas related to
transpe oat on and banking by producing ceramic nanks. The banks wollid
be mace in the shape of 4 moving van. Evervone seemed to think that this

Piliﬂlh;l Wwouid ‘n,pps:u,i TONTITI Ve l'tumﬁ} T T AT ETTT |!gs'p; TIPS
Our aext step was to decide upon a name for oy "’ﬂl‘sinv“. !iugp:sliuns v o
votuateered and a s ote dokeg. ’{a‘l_tln'ﬂv selected Ll
tion. We calculated bosw much meney would be needed to pur shase th raw
materials and equ.eiseni to begin production. and made an estinate of
potential sales. A ceramic supplier was contacted to find out the cost of the
materials for arodacing [fty Banks, We made arrangements with Ms, Sewell
(o have the ceram - bunks fired tn hot ki,

Afte. doing ~ome research, we began to caleulate the total cost of
manufacturing [y van banks. To accomplish this tashowe figured out how
many banks could b cemented with one gallon of slip and how many could
be painted with each jar of paint. The children included in their cost
estimates anticipated losses due 1o breakoge. We determined that we would
need $87.68 (o start our business. The cliass voted w obtiain i bunk foan fon
£75.00 and to issue stock i the corporation o faise the bulance. The
children were divided into groups to draft designs for their stock certificates.
When the certificates were propared. the stocks were sold tointerested
individuals. including students. Farents, and friends. The stock was issued in
blocks of five and sold at § cents a shere. The officers of the company made
an appointment to visit the City National Bank 1 obtain the loan. Having
done this. we were ready to puivhase the materials we needed to start
prodditetion

From our previous studies. we knew that more could be accomplished
jon of labor, We made a list of the jobs
needed for our business and defined the skills and abilities required for each
task. We were reminded that i division of Jaba the workers bad to
cooperate 50 a+ to take advantage of the gains from specialization, They
knew they had to work together und were dependent upon one another to
produce efficiently. As the hunks were produced. customer orders began to
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arfive. The sales department provided i armatior Jonlei g .es 0
each color were needed to meet customer démzmds '\hnu
¢xtended over a three-month perind. Jurng this Gitie we cufilifien 0
how a business operaies. Our assembiy hm; wis set up one day a week md
deliveries were made as quickly as possible. The children were bueginning to
realize that there was more to npcfd(iﬂg a hll‘sii"‘t;s'\ than simply preducing
and seling o produ~. Accurate records were keptona d aily basts to monitor
sales. inventory. .ash flow, and costs and revenue The chibdreen were
amazed at the amouni, of records a business must keep in order to know
exactly where ft stands in terms of profit.

The assembly-line technique worked well for our class project. The
benefits of specialization made an impact when students disvovered that
some individuals worked best at painting or cleaning. while others were
more effective in sales and recordkeeping. When the class had received
orders for fifty-four banks, we decided to call a halt to productivi, The inost
exciting event during thi~ iime was a visit te our clusy by the editor of the
For Smith Times Record oot leeal newspaper. The editor wunted to don
feature story about our economics project. We felt honored and pleased wnd
were very eager 1o “olunteer information and suggestions. We also had
many interested parents visit the class during our study.

The class wanted to pay hack the bank foan as quickly as possible - As
scon as we felt we had a comfortable cushion in our acoount. the officers of
Transvan (;nrpumunn made a trip to the bank and paid back the $75.00 loua.
The & ammnema e 1 O Whan sl evnenses seere paid nmiimr
stmkhu\ders were gwen their dividends. we were left with a profit of 386,19,
Of course. we all realized that this amount was somewhat inflated. because
we had not had to pay for certain fixed coste, including rent utili-ies. laner,
and taxes. Nevertheless. the children were VLF} prenrd Of “their accomplish-
ment.

1\';H‘Fin'g Wl
i

Culminating Activity

Our unit of stud® was now coming 1o 4 close. Suggeshiotis concerning what

to do with the moncy we hi ! carned crowded in during the weeks following
our business venture. Finally, the childien decided by vote to spend about
half the profit on a class party and the other halt on sometning for the schoul.
During the time Transvan Corporation had bech in business. the whole
school had been interested in our progress. Students and teachers came by

~dailv to check on how many banks we had made. how many we had on

order. and how much money we had made. Many students and teachers as
well as the librarian. secretary, custodian, and principal had purchased
bonks. On two different occasions our” corporation. was featured in the
schoul newspaper. Therefore, the suppert and interest exhibited by the
entire school prompted the class to-purchase something which could be
engraved and left as 4 reminder

Working through the principal and student counvil, it was decided to
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pure ase a tegpole stand. atlgpele aad o cadic o ine
r:ngr;;vgd' ‘Presented to Ceook School by Trun-wer

Y un. uﬂ = sn;‘r i .: lll |.|u PP ST - i
With the h.;lnnu.: nfthg, money the cliass decndod Bodo ~omerhime 10
toour theme "movin® 0.7 Smce 7 o ! feeerhio e

ehada Hkﬁtlﬁ& party . Thut - a5 cicse as we cowd e
plerhaps it wus appropridie after all wien they - s

o,

This stull did nut szem the place tooend our uni Byersone waited o
wind 1t up with a big bang. Therefore, we vonte aplay. Moo 7y W
Feonormues. [ty purpose’ was to preseit an overview of the
studied. a1 every student Rad o part

students al-0 wrote PociTis PO afiiimg Lo oot

were read between the acts of onr aluw,

R WS

chected pocme-

doate ana alb claeees

teirded the play and wore s coaplinnenie s
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Scarcity in Our School

A Fourth-Grade Foonomics Uinit

Geneva Parrizh

i

RTINS S A LED L S T PPt e T eAS

Background and Goals

The study described in this report was desicned for the twenty-five young.
sters of vacying abthities who mude Hp Ty Tourth-g e Cidss. Mosl o IHL
pupils weiz average or above in it ligene and of VUrvInE socioeean o
levels. Thoosing a theme for the cconomivs project hecire both a problem
and a challenge after <o many ve s o e cRinr third- and fourth-grade

students.
The first semester was devoted tothe study of basic cconomic conc pts
as they related to shitdren's experiens . During this phase of the progrim. |

oy For tho oacmesmr o et ‘\hh,un-#-p thas F\llﬁ!.k wpeermadd 1oy

developed un

enjoy school, tf cramped
playground urea. the smudl Jl;a-\rnnm\ the luck of adequate storag - =pace.
and the Timited librury ood resources muatenals In fact, the children had

j [

ey exproosed a disag pointing att mdL uhuu! the

.
3

el



O

ERIC

Aruitoxt provided by Eic:

taken to frequent complaining about school facilities in general. A visit to
our school library would invariabiy raise the question, “*Why isn’t this
library big enough for us to get around in?"" In the classroom they wanted to
know, *‘Why don’t we have enough running water and drinking fountains?"’

T Many other guestions were raised: **Why is our classroom so small? Why

© . we have more places for storing our things?"

On the playground it was not unusual to hear comments like: **1 iust bet
we have the sorriest littie old playground anywhere.” "Why can’t the school
huy that land over there and make a big playground?’’ These questions led to
4 lies discussion and brainstorniing session to identify ways in which the
probiem could be solved. After much debate, one perceplive student
remarked. “Hey! Just look at what we don’t have.”” The idea for our
in-depth ~tdy. Scaraty in Our School.”” was now under way. The most
important aspect was that the children themselves had initiated the investi-
ation and analysis of the scarcity problem. Some specific goals were as
fistlows:

. fu familtarize toadents with the problem of scarcity and such related
cuonoMic concepts as opportumity cost. the market system, production,
wflation allocation of resources, and needs and wants;

s To provide the students with an experience in doing in-depth research
through i study of the schoul building and grounds and to compare the
results with those of another school in the district:

* 1o help the pupils understand the human, capital, and natural resources
that are used in the construction of a school building and the opportunity
cost nvolved —what could have been praduced with the resources
dstvid:

e Todevelop skills in written and oral communication. problem solving,
oineciiv e analy«is. depate, and group participation:

e {ohelp youngsters to recognize the goods and services that are provided
with tax revenue. icluding competing public wants such as highways.
nattonal defer, ., and education.

[.earning Activities

I took my class for i walk around the school yard and through the building.
W ke e eetnened to the classroom. 1 asked the students to list everything
they hid observed which they thought limited their opportunity to tearn, and
to meke additional comments. The followigg criticisms developed from this

dActivilye
’ .

s | omited tacthties:

* Inadequate playground 7@&‘;

e Not enough playground/equipment.

e Smuall classrooms with no running water;
e Very few water fountains in the building:
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® [nadequate restroom facilities:
® Not enough space for - mall-group activities:
e Limited library materials.

We proceeded to discuss the problem of scarcity—that resources are
limited relative to our wants and that adding to our list of wants i ;quires the
use of additiunial resources. The childrer learned that all societies are faced
with the scarcity problem and, therefore, must decide what goods and
services shall be produced. The children made pesters, murals, and draw-
ings to reflect what they had learaed: children were shown fighting over
swings, complaining about small storage spaces, and pointing out the lack of
p! sgiound equipmeuit. Next, I asked the children to write essays explaining
why they thought the school’s facilities were inadequaie. They were asked
to answer the question. “*Why can’t vve have everything we want in ¢Ji
school?”

In a follow-up exercise, we made notebooks which contained gquestions
’ﬂd answers relaled to lhe pr biem nf scarcity What i'i ﬁ;dr;ily" What dnes

economic ideas amj pnnclplgs as they rt:Lurded Iher answers ir the
notebdpks. Some of the ¢pncepts were reinforced in role-playing situations.
We continued our siudy by having a resource person vis® the classroom to
explain how the school was built. Armed with old blueprints and school
re« wrds, our guest consnltant described how the building had besn con-
structi=d in 1962. We learped that the city had sold a school bo: ! issue to
build the school, at a total cost of $296.025. The class reviewed the actaal
budget for the construction project. including expenditures for the ar-
chitect's fee. kitchen equipment, and school furniturc and supplies. The
childrea seemed fascinated with the discussion on the budg.. and in
particular with the set of blueprints for the building. The pupils came to
re.;]ize lhat then: had not be;n Lnnugh mnney appmpridtnd to bui' hE kind

mdde regdrdmg the Wiy SCarce resources wuuld b(. used; A.s a result of thls

learning activity, the following conclusions were reached:

® People have unlimited wants in a world of limited resources. The pupils
at Cavanaugh School want more goods and services than can be
produced with the school board’s limited resources.

e The school board hac to make difficult decisions regarding the use of its
limited money income to construct the building. Economic choices are
seldom easy to make.

The people who originally planned the school wanted a bigger and better
delllly but mnney income was relguvely scarce. Theretnre the bcvard,

lhe negds Df lhe cnmmum!y
e Even though some children are not completely ‘iElIl‘sFEd with the limited

; 0
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\;{ More fire starions are neea=d in the community.

’

facilities, the actual cost of construction exceeded the amount of money
allocated to the building project. The balance of the funds came from
money to be allocated to purchasing additio::al playground space and
classroom equipment and supplies.

At this point, the children were asked to imagine themselves in the
position. of the board members and the superintendent when the decision
was made._to build the school. This led to another role-playing situation. A
two-act play was written about the economic decisions that were made in
1962 when the school building was constructed. The play was called The
Economic Facts chout Building Cavanaugh School. Some of the pupils
wanted to know why other schoois have everything they need. To answer
this question, we invited the principal of a neighboring school to visit the
class. The principal was the chief administrator of 2 newly built school v-hich
contained many of the facilities the children in my class wanted in their
building. In answering the children’s questions, the principal indicated that
the problem of scarcity exists in the ne ¥ building and that hard choices had
to pe made in crawing up the proposed budget. As a follow-up acitivity, we
visited the new school to compare that facility with our own. The chiidren
made a list_of the differences they chserved.

We continued our discussion of the scarcity problem and identified the
reascns why people in ail societies must make choices about how to use their
limited groductive resources to satisfy their unlimited wants. The children
prepared a chart showing the many wants and needs of people living in our
comnmunity. Al the top of the list was a new school building. One student
asked, **What kind of a school could we build if we didn't haVe to think
about scarcity?’’ The class decided (o draw plans for a new school that
would contain all of the thing,.. they wanted. The plans included an elaborate
layout for an auditorium, cafeteria, gyrnnasium, baseball fielu, tennis court,
classrooms, playground, and parking area. We invited a resource person to
speax to the class and to give estimates on the cost of buildirg our *“‘ideal’’
school. ,

After some discussion on whether the city had sufficient resources to
warrant building a new school, I asked the pupils to give written examnples of
the human, capital, and natural resources that could not be used in the
production of other goods and services if they were uses] to build our “ideal’™”
schoot. Some of the conclusions we reached were as follows:

e More pciice protection is needed in our city.
e Scarcitv means we don’t have énotgh resources, so choices must be
made.
e Scarce productive resources could not be used to purchase new fire
}/equipmem;



This‘a SCliVily was cuncl”dc 1 wilh a dii;a;uv’;inn on hnw to ;illucau. scarce
Cdl‘l we ﬂfturd 4 new 5ghual? Wuuld anew sghugl be a wise use uf
productive resources?"’ *What could be done 10 the existing building to
make it better?”” **What is the opportunity cost of building a new school?”
Some of the children began to realize that it was not possible to build a new
SChlml which coﬁlained d" of lhc. spu‘i;ﬂ f';uiiii oy lhal lhuf “.mh;d

asked c’nir priﬁcipal to explain the process uf' acereditation and {}] idenlify
areas of -strength and weaknesses in the school. The principal pointed out
several potential areas of concern uncovered in the self-study. including a

,,,,,,,,,, k of
storage space, and a relatively small playground which was in poor condition
in terms of accreditation standards and guidelines. Next, the students drew
plans for a new school, incorporating recommendations for changes de-
signed to meet the accreditation guidelines. Some specific recommendations
were presented:

too-small library, inadequate space for small-group instruction,

® Purchasing additional land tor playground spice

& Improving the existing plavground

& Removing the existing playgpround

® Removing a pidrtition between classrooms to provide cnuul_h space for a
library ]

s  Building.two small-group instructional areas in a remodeled library

* Enlarging the storage arcas ot the expense of other facilities

I'he children learned that sonmig of their recommenditions were already being
considered by the bourd of education. We proceeded to study the costs and
benefits associated with cach proposal being reviewed by the Wourd. The
PT A also beeame interested in helpizg to improve the playground a~d sent
representatives to meet with the supennlgndgﬂL As a result of the PTA's
involvement and financial support. the playground arca vas blacktopped
and the school board promised to acquive more property for expansion.
The children were dolighted with the goods news. We analyzed lhe
economic principles related to these decisions. The concent of nppuﬂumly
cost was studied in terms of using the limited money income (o improve the
playground and giving up other things which could hive been purchased for
the school. The children agreed that spending the money on the playground
was the best choice among the alternats - ¢ being considered. No decisions
were made regarding the other recommendations or proposals. My students
“were gaining experience in applying the tools of economic analysis: prob-
lems ‘were defined. alternative solutions were examined. and choices were
made by comparing the costs and benefits of cach of the alternatives. We
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also studied how these costs and benefits would affect different éruu;as
within the community.

Culminating Activity

Although it was obvious that we were not going to have our “ideal"" school.
the children still wanted to debate the issue and then take a vote. 1 divided
the class into two groups to debate the question: **Should Cavanaugh Build a
_New School?" Both sides of the issue were evaluated and the pupils
demonstrated their knowledge of r~onomic concepts in presenting their
views. Following our debate. a vote was taken. The class voted overwhelm-
ingly for a “practical’’ school, and rejected the proposal for a new building.
The class decided that with a few basic improvements the existing school
and facilities would meet their needs. A School Appreciation Day was held
at the end of the year to show how thankful we were to have a good school.
Evaluation was an on-going process throughout the entire economics
project. I was able touse a variety of methods to determine if students were
increasing their understanding of economic ideas. Orual discussions, written
reports, stories. debates, and other technigues were employed to assess the
students’ performance. A final examination encompassed the whole range of
economic content covered in the unit. The results demonstrated that the
students had developed a good background knowledge of such concepts as
scarcity. opportunity cost. production, consumption. gouds and services,
resources. income, and many others. The students performed like profes-
sionals,

A
=%

APPENDIX TO CHAPTER TWO*

éna& ldéas in érief; Inlermediéteilﬁevél

FRANCIS THERESA ALLEN. of the Bowen Elementary School,
Louisville. Kentucky, taught her fourth-graders ¢conoRiics Ay operaling u
“Kentucky Craft Shop.™ Sheiﬁnduced the unit by makffg a large outline.

map of the state and having the fhildren draw in the rivers. forests. crops.
@nd other natural resources, Tht students were introduced to many ¢co-
nomic concepts such as barter. money. goods, and production, and were
involved if-making and selling handmade goods. Some interesting objects
produced were corn necklaces, corncob pipes. pioneer dolls. potholders.
rugs, flowers and vases. and bows and arraws. A “mini-economy’’ was sel
up in the classroom, complete with stores. a hospital, schools, and govern-



ment agencies. Children discovered the importance of division and spe-
cialization of labor as they role-played various jobs. As the ‘economy”
dev:luped it was necessary to add new businesses and to provide more
s:ﬂm:es mcludmg a post nfﬁc:, newspaper, travel agem:y. and art gallery

vmlat:d Iaws The class studied about the mdustngs and busmessgs in
Kentucky and learned how to make decisions regarding the use of scarce
resources to produce goods and services. [he concept of competition was
discussed when two pupils each decided to open TV stations. A variety of-
resource materials and methods were used to teach basic economic concepts
develaped in th: umt F‘xlmst,nps such as ”Quilting in l{emucky" and

of spe;:ializatidn and inlerdép&;nden&e through the prc»ductian of model
horses, and the children made puppets depicting athletes, coal miners.
painterﬂ barbers aﬂd mher warkers Several fi eld tﬁps to Ior;ai businesses'

ﬁlmnrg nf an economics lgssfm by a local TV station for ns eve,mng news
special.

DONNA LEE DAVIS of the Belvior Elementary School, Twinsburg,
Ohio, developed a variety of activities to teach basic economics to the -
f'oui‘tee pupils in her adjusted curriculum cldaa She immduged the unit by

of the mam f;andldates mnnmg “for maymi ramng questmns abuut taxes‘
government spending, and voting requirements. The class prepared banners
and posters for the candidate of their choice, wrote letters and articles for
the school newspaper, and participated in a mock election. Preparing for the
school’s annual Halloween party provided an opportunity to expose the
children to concepts such as budgeting, needs. wants, money, consumer,
and producer. The class was divided into groups and made punch, candied
apples, and other treats to seli at the party. This activity helped show the
pupils how division and specialization of labor increase production. As a
follow-up project. the children used the assembly-line method to help put
tagzther a newsl:tter for the Farent Teashers #ssaciatinn Ta intr@duee the
to prepﬁ: a bu!leﬂn bc,lard using pnctureq gf d,lffen:m gmds and servn:es,
which they took from magazines. The Primary Test of Economic Under-
" standing (Joint Council on Economic Education) was administered as a
pretest and again at the conclusion of the project. The test regults indicated a
slgmﬁcaﬂt mcrease in the students undersls.:dmg Qf ecnnamlt knowledge

snns. and ﬁeld tnps were used thmughout the year—lnng pmjeﬂ Rnle-
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playing and simulation games were used to teach_concepts related to taxes

and government spending. The children learned that city government

provides the community with many goods and services in response to

people’s needs. Several acti ities helped to explain how income is distrib-
uted in the U.S. market economy.

BEVERLY DALY of the Pai Deskin Elementary School, Las Vegas,
Nevada, had some interesiing expcriences with the stock market approach
to teaching economics. The claisroom nperates as a mini-economy where
fifth-graders become involved in making ecoromic decisions. Ms. Daly
began the unit by reviewing previous!y learned economic concepts such as
scarcity, opportunity cost, competition, monopoly, supply, demand, and the
factors of production. As the year progressed, a unit oo commercial banking
was developed to explain the functions of money, credit, and income in the
economy. This led to the study of the stock market and Wall Street. A
speaker from the University of Las Vegas was invited to the class “o discuss
the operation of the stock market. Students were introd.ced to terms such as
dividend, shares of stock, broker, price-earnings ratio, over:the-counter
trading, and bull market, The students were asked to read the stock market
pages of the newspaper and to select a stock that they would like to
‘:purchase.'’ Ms, Daly presented some interesting facts on the history of the
stock market. The students followed their individua! stocks daily and
interviewed their parents and friends to learn as much as they could about”
investing in the market. The film The une ‘Man Band Gees te Wall Street
was used 1o show = - nall business growing, incorporating. and selling stock
traded on the Ne * :+ . -1 Exchange. The students continued foilowing

“ their stocks each G« - & nrpui.ig gaius ard losses and asiding new economic
concepts to their bl mies.

Eventu. :ie puo ecided to form their own business, incorporate.
and sell stock .. “Crzativ > Kids Incorporated.”” The company produced and
sold macrame ~rid . stuffed mice, using the assembly-line technique.
A committee " stidiontz o nducted market feasibil'ty studies to determine-
product demu.:: .+ blish the selling price tor the stuffed mice. The

students had -: s+ the total cost of production, analyze supply ~.nd
Camand factoi . »nt -an an advertising campaign. During the project, the
children decid: - -+ play the stock market *‘for real.” A fier doing research,
the class invested a toftal of $100 and purchased fifteen shares of Golden
I agget Incorporated. Gam. s and simulations pertaining to the stock marketl
he -1 to reinforce the students’ unders‘anding of .ic economic concents.
As a culminating a-tivity. the class reczived a special invitation to attenddhe
anfiual mecting of the stockholders of Golden Nugget Incorporat=d. Repoit-
ers from ali the major newspapers, 1. ciuding the UPI and AP wire services,
v.2re present to record the everit

£

JAMES JHLY and CIM 31 DO AN of the Alerander Elementary
School, Alexander, New York, _zvelop«.i a highly mec 2 s mroach for,
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teaching econicmics 10 their fifth-grade students. The children “are given
opportunities :* npply economic ideas t¢ practical. real-life situations in the
world of prof:x- onal sports, i.e., stocks, draft rounds, team management,
costs, profiis :rize money, etc. A winter basketball tournament is created,
with four te=-+. of shlents actively competing for prize money. In a game
called “*Gond i Charzdes.” the children are divided into groups and in-
structed to v .matize particular goods and services. In another activity. the

goods. In carrying out the sports theme, the class is divided into "*owners™
who drait Lzsketball players from the class. A basketball skill test is used to
help the o ners chocse players for the team. When the owners have
established 132ir teams, they ase allowed to sell shares of stock to interested
investrirs  As tournament :»nz approaches, the teams busy themselves
makiny sizss and posters, proparing for the game, selling tickets, and
deveiupin; a garae plan. With the actual playing of the tournament com-
plete 3% the ;apiis divide 5 the prize money. Each team receives a share of
the pr- fi-sed on i*¢ *.aal position in the tournament. and dividends are
distiibuted . stoct: .t rs. In addition to learning many economic con-
cepts, the e =.wve their skills in mathematics and oral communica-
tion A= ova'uaon cest is adrainistered. which usually shows that the
swdents have e .r - Jd many concepts from this innovative project.

RUTH SEwWELL of Cook Elementury School, Fort Smith, Arkansas,
has develoved . €ifth-grade unit in which the pupils learn economics through
the sty «f health and nutrition. Ms. Sewell discovered that most of he.

Te intreduce the project. all the children were invited to have breakfast at
wboes sne morning. Commictees of students were formed to plan the menu,
promac e the meal, make place nats. wash tables, etc. Grocery hsts were
ne.pared, shopping was done. and the total cost of the breakfast was
<.leulated.. Economic terms were introduced each day, and weekly tests
were given to check the students’ progress and comprehension. Local
newspapers, reference books, U.S. News & World Report, encyclopedias,
and other resource aids were available to teach economics. The project
included a study of the AFL-CIO Amalgamated Meat Cutters’ strike against
Safeway and the impact of the strike on the food prices in Fort Smith. The
cluss disrussed how early people made use of natural resources such as the
prairies, forests, rivers, wild animals, plants, and trees to meet their food
1:~eds. The pupils prepared a wall chart showing how these resources were
»2d by the Indians and the pioneers, and how early people dealt with the
;- 'vblem of scarcity. The concept of opportunity cost was introduced as the
pupils analyzed the reasons why early pioneers left their **comfortable’” life
behind when they moved west. The youngsters learned how capital goods
were used to benefit the Indians and pioneers and how various methods were
employed by eariy people to cook. process, and store their foods. As a
follow-up activity. students came to school dressed as Indians or pioneers
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and they cooked and ate foods from each period. From this activity, the
pupils gained a better understanding of the problems early people faced in
deciding how to produce gocds and services to satisfy their unlimited wants.
The closing of a neighborhood grocery store provided an opportunity to
discuss the impact of consumer spending on the economy. After deing some
research, the class made a list of the factors that contribute to business
failure and success. The children learned about collective bargaining, labor
unions, and the role of management when they interviewed striking meat
cutters during a field trip to -Safeway. Advertisements from the local
newspapers were used to compare and analyze the prices of grocery items
and to understand unit pricing. As a culminating activity. the entire class ate
breakfast again at the school. Since the class voted pizza their favorite food,
they decided to have it for breakfast—along with orange juice and milk!

DORRIS MORRIS and GEORGE NICKLE of Warner Elementary
School, Wilmington, Delaware, have developed a classroom activity called
*Beyond the Mini-Society™" for their fifth-grade pupils. This experience
enabled the students to gain a thorough understanding of the interrelation-
ships among the econom 2, political, and social systems of a society. The TV
series **Trade-Offs’’ provided the impetus for the project. The children were
actively involved in making economic decisions using the problem-solving
technique presented in the film scries. This approach was applied to the
study of basic economic concepts. As the project unfolded. a committee was
clected to develop a slide presentation entitled **Economics Inc.”” Once the
script was written, each studenit was given an opportunity to draw pictures
illustrating the concepts being studied. A brainstorming sessgon was used to
review the economic concepts illustrated in the slide presentation. The
students were directly involved in the planning of learning activities. This
active participatibn helped to arouse thetr interest. In the course of the
activity, students make many decisions and soon come to realize the need
for using logicAl thought processes to solve problems arising in the daily
lives. They ajéo learn to live with the consequences of their decisions.

VIOLET MILLER of Washington Intermediate Elementary School,
Little Rock. Arkansas. developed a well-organized unit in economics for
fourth-grade students. Ms. Miller introduced the children to the economy of
1ittle Rock by describing the city's industries und products. A publication
from the local chamber of commerce. The Metropolitan Economy, was used
as a reference in compiling economic facts and statistical data about the
area. The students learned about revenue bonds as they studied various
methods for financing new and expanding industry. The children became
familiar with economic concepts such as specialization, interdependence.
capital formation, and production. As the concepts were studied. the pupils
made posters, wrote stories. did research. and presented reports to the class
on the economy and people of Little Rock. A resource person from the



community shared a wealth of information with the class on the local and
state economy. From this discussion. the pupils came to realize the
importance of interstate highways. railroads. electrical power. inland
waterways, and the labor force to the growth and development of industry
and manufacturing. The class took a field trip to the AMF Cycle Plant to
study the manufacturing of bicycles. The filmstrip ~(ff We Go to the Bike
Factory'".helped the pupils to understand the various stages of production

and the importance of division and specialization of labor. The children™§
discovered that many bicycle parts are imported from other countries
because thev can be produced there at lower costs than in the United States.
Waltching .uc oicycles being put together on the assembly line brought to life

the U.S, Small Business Administration was invited to the classroom to
escribe the special problems encountered by small businesses in Arkansas.
The child+en learned that any manufacturing firm with less than five hundred
employees 15 conside-ed a small business. Next, the class studied transpor-
tation and its role in Litte Rock industry. Some of the more unusual forms of
transpoitation found in the city were identified. including the monorail, the
- snowmobile. and the balloon. Several films und field trips were used to
Zreinforce the importance of transportation to the Tocal, state, and national
“economy. The class toured the airport and observed people at work
performing many different jobs. The children wrote songs. prepared bulletin
boards, and did research in economics. As o culminating activity, the pupils
made keepsuke hooklets which summurized the understanding of cconomic
coneepts they had gained from the umit.

I.TNDA HARRIS of the Central Intermediate School, Bl
Arkansax, created an egopnomics unit entitled “*The Newest Thingé
sun’’ for ﬁﬁh=grudcrs£i‘ Hurris made several presentations
the pupils to some essential concepts related 1o the economigd of energy. A
five-step problem-solving approach wae "o loped as a busis for exploring
issues related 10 cconomics and energy. in one activity. the children were
asked to identify the source of energy needed o make products work
effectively and efficiently. Some of the items included on the students” lists
were coal, natural gas, windpower ta sailboat), and clectrieity (a stove),
Students played a bingo-type game calléd “"Power’ 1o help them understand
the relationship between nnlimited wiants and searee resources. A crossword

the pupils economic analysis and decision-making skills. Role-playing exer-
cises und panel discussions were used to study energy conservation prac-
tices being carried out in the school and the community. Speakers from the
local power company taught the students how to read electric and gas meters
and demonstrated energy-saving techniyues for home use. A student team
vas assigned to investigate the uses of clectricity .in the community. the
school, and the home. All pupils wrote essays entitled A Day without
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Energy,”’ in which they imag’ +hat it would be like to live without
different energy sources. In ac - o learning many economic concepts,
the students developed their crit . Xing skills as they applied the tools of
analysis to the study of energy , + 1S in the United States. Field trips,
poems, stories, debates, group di. .ssions. and written reports were used

_extensively in this project. ’



Junior ngh Schuel Grades 7-9
CHAPTER THREE

Simulation Project for
an Economics Unit

Patrick Henry Junior High School, Sioux Falls, South Dakota

lntroductmn _ e
This sikgulation deals with legislative politics as well as economics. The
students Were asked to draft a law for which they belicved they would get

support and which would alleviate some of the economic problems related to
wheat production and expm‘tétmn described below. The simulation should
be done after the students have completed some foundation work in
economics; have become familiar with the basic concepts of scarcity,
opportunity cost. and productive capacity; and understand the purposes of
taxatic ;. They should also have some background in our political system and
lawmaking process.

The activity was carried out with a class of thirty students. | divided the
<lass into six groups of five members. The size of the groups can be varied to
accommodate fewer or greater numbers of students, Specific roles are
assigned to group m:mbers e. g humeawner in lhe laxpayers‘ gmup

pm\ride 'ar;ful dlscussmn Lmd d:f“nnmn of t‘z.‘dLh grour_:

Basic Concepts lncluded
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Chmces may be made in respnnse Ty trad:tmn_ to command, am! 10 the;
operation of the market system. .

Opportunity cost and trade-offs.

Specialization. division of labor, and interdependence.

Productive capacity is determined by the quantity and quality of the
factors of production, including land, labor (of which management is a
part), and capital.
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7. Foreign trade occurs because of differences in resources among the
nations of the world. .

8. Foreign trade benefits consumers and producers by providing markets
anG making available goods otherwise not obtainable.

9. Fos.sgn irade is often redirected by goverament action in order to serve
special interest groups. ’

The Simulation

In Congress, a subcommittze is often assigned to hold public hearings on an
issue: the hearings may ultimately result in specific bills being writtén or
proposed for enactment. Various groups or indiv’ “1als from throughout the
United States are invited or may request permission to provide testimony on
the issue. In this simulation, we will have a congressional subcommittee on
agriculture listening to testimony on wheat production, exports. and price
supports. It is the responsibility of the subcommittee to determine what
kinds of legislation need to be written in order for the bill to be enacted by
Congress as a whole. The bill will be writtcn after the various pressurc
groups have given their opinions.

Some background information is helpful. In 1974, the United States
exported nearly 58 percent of its total wheat output. This amount repre-
sented 44 percent of all the wheat exported in the world. In 1975, the United
States increased wheat production by 10 million tons, £l of which was
available for export. It is important tu note that wheat ranks sixth in dollar
value of all U.S. farmpc;ulpin. During that same two-year period, the dollar
value of exports of manufactured goods was 414 times higher than that of all
farm products combined. Wheat is fifth in dollar value of leading goods
exported from the United States. U

Past federal farm programs have inciuded price supports and soil banks,
as well as voluntary set-aside plans. under the price support program,
farmers could get loans from the federal government using their crops as
collateral or could sell the crops to the federal government whenever the
market price dropped bclow a predetermined price called parity; some of the
food surpluses purchased under the price support program have beenused in
foreign aid programs aid some to aid the poor in the United States. Under
the soil bank plan, farmers wzic paid for not planting certain crops. In the
votuntary set-aside program, farmers agreed not to plant a percerntage of
their normal crop in ieturn for a guaranteed price supporl on whil was
produced.

The task of each group is to provide testimorny and to lobby for. the
enactment of a law which would favor a specific paint of view. Jhe groups
may need to negotiate compromises as thuy bargain with sach other sc that
some form of acceptable and workable legislation will be passed.

Description of ‘the Six Groups to Be Given to Studznts
Agriculture Subcommittee: You are membefs of Tongress at_igne.. to

a subcommittee with instructions from the committee chairperson to-draft
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legislation to attempt to solve some of the current farm problems. Your
mmr’nittee c’i)ﬂsists Df a subéommitteie chairperson fﬂ*m lhf; majﬂﬁty par‘ty

to hste,ﬂ to tesumﬂny made in publu: heanngs by the mhzr gmups, Ygu may
ask questions as the witnesses testify or at any other time during the
he arings.

it is your responsibility to write tiie vest bill conceruing the producion
and/or export of wheat that you believe will sulve the problems and receive
the support of the greatest number of special-interest groups. Remerber,
one of your realistic objectivesis to get re-clected. Specifically, the bill should
accomplish the folluwing: '

1. Improve the balance-of-trade position of the United States;
2. Improve the income and profit position of U.§. tarmers;
3. Decrease the tax burden on U.S. consumers in the United Staies.

to t&vnr a Ire,r: mdrket 5yslem tn thLh supply .md d;mand wuuld deler,rmne
price. You are afraid that price supports would encourage overproduction
and that taxpayers would erd upg buying and storing surplus output. You
dislike making payments to people for not working. as is implied jn the soil
bank. You favor using food in export to ohtain products we need, such as oil.
You are opposed to foreign aid programs that give food to conntries we
might be §ble 1, sell to instead. < .

~ Farmers’ Group. You are wheat farrmers whg arc  ery concerned
about the low prices you receive for your wheat celative to the overhead
costs of producing vour crop. Some of you belong 10 groups such as
American Agriculture, Farin Buieau, National Farm Orgamization, or
Farmer’s Union. You do not all have the sume vic +~. Some may favor 100
percent parity . which is a guaranteed price for wheat set by the Department
of Agriculture. This price is paid by the federal government (out of taxes)

. whenever the murket yrice falls below a certain level. Some may favor a

set-aside program under which some farm acreage is taken ou! of production
in order to reduce supply and consequently increase prices for wheat. This
might be a voluntary program in which government funds are used to pay
farmers for allowing their land to remain fillow. Some may favor a subsidy
program such as aid for purchasing fertihzer. low-interest loans for obtaining
land and m~chinery, or low-cost diesel fuel for farm machinery. Some may
favor a free market in which the forces of supp!: and demand establish an
equ.iibrium price. '
Environmentalist Group. Your group is concerncd about upsetting the
natural ecological balance and depleting our resources. One faction i= your
group favors restrictions on the use of pesticides, herbicides, and cl. . -ical
fertilizers on farm land. They fear destruction of the land and disturt ance
(}f the balam:e Gf natur: and are concerned ghuu! the use ()f chemlcah to

grsen areas suc:h as parks tha! ,would be pla:es of bc;duly and resplte, from
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Operation Paint

AN CLONG.:,  TAWCATOE Prop § 0 ontdie leg 1 o

Kay Michael

£

The >ectting

E;»!»KC!]-?UHU’" l‘ - F;:F. }Zk'uh S ty huu\i 1=

housed In fe o permanen - Sotir , 1t und his 18
reachers, One building was con=tricted m the 1950 and includes aloeetia,
restraoms, nd clissrooms for koedergarien tosagh tmed erade. The other
buiiding was built in 1926 and 1~ in  stremels peor comdttion. [t co

I PO (RN DU TR BT ST SV TR 5 EHRPUES ORTEUNRRNS S E o N

the Guiba Cvanty Local School Ihstncr, o gt coeared by the State
Deputtment of Fducanon o 19753 cothe chiarters oi sl but one ot the
semd Lo distnict= wer cee b e the o dis et were

very poor With a ub ity company amd othe st Tocatiag in our arca,
we hive moade considerable prooness oo Tenng the students the best
cducition possiblc Hou cvor our Lahties m the elomentans school remuim
RAN AL AT RN 7 »

The students who attend ¥ hwell-Porter are of avetage ab oty Mostof
them are members of fumies who core considered to be low middle class or
are on weifare. Our popuiation s approvitaichy 00 poiceni who uiv
members of minority groups. Pducation in our school has focused on the

are . the cheddren huve vad virtueliy no training i ceonemics.

hasics: there!

My students imvolvement oo Proy

Paint sas ther first expos v (o

ceonomic cduc dion,

The Project

W aantad tocdo mare than st condinet elissconm lessors Using economic
terms. concepts. and principles. Above all 1t wis our assire to develop a
project which would interest all of our students ind wuuld provide opportu-
nities for practical experience. Since we had been teaching in the building
that wan constructed i 1026 and the clecoonms hid ot been painted in
years. we ~eized upon the «sportunity to incorporate ceonomic o lucation
into a worl. experien ¢ by punting two of our classrooms.

We beg in the activity with two dirty, deab clas ooms. Many ceonomic
lessons late.  we ended with two tresh!y pinted rooms. Cnr STty
Jesigned aad painted the rooms. One room was done with murals on each
wall. and the other was painted with the schoo! colors and included the
drawing of 4 Snoopy™ caricature who serves its our miscot pirite. '

hgd
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Organization of the Project

sefoarmiince obtectives, malerdls new

aoedures o he Hove o and

We organized the project into o fesscoiss Foachomciided cveralt ans
e

evuluation strat es. In arost o' the e

S bl e e

FesOUICE persons were bBrooper an

For this abbreviated repoes we prosont e o the womple v s 70
1 f |

were Ceveloped for Project ot

LESSON IV=BUIXib

(verall Objectives.

i Tounderstand markets. stpply end demar Tas clate e o tand-rians-
ing project—sclling candy burs:
2. To raise moncy to wafry out the panting pro, ot
3. Todevelop and undersianding of the asc ot such b ok wieie cochedk
mg ccounts and savings acvount
4 Tounderstand the advantages and disadyontaees of Chaige avcounts:
5. To undo stand nterest; and
6 Tounderstund the difference bebween wross return and aot tetdim
Portormance (dyects Fhe sivudent swill boe alsh 1o
A, Write o Jheck o bkal oo aochecking aceennt
o ddentify o savin Ceonnt riessbook and calonbiate intere-” ned on
particular haliunce.
C. Identify charge account procedures and caleulbte nterest due on
particidar halence:
. Discus- mark  ~ supphy. and demand as related to our project;
. Understand that the profis ute s 50 percent on each candy bar.
%‘ wwahulary:
1. bulance K percentupe
2. account oo Chafge adeiinl
1 interes 10, credit ratine
4. compounded interest 11, markets
5. checking account 17, supply
6. savings account Lo demand
-

o

I3

Muteriu’ :

74
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2.
3

Mimeographed bank checks 2 deposi sips
Mimeographed savings account passhooks
Charge cards from vanous busimesses
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oy

3 [ sy myiemg rrhied R ST L IR FER N S Pl
procosdire tor writng L hoos et W T
checkbook.

4 Ulsime g mumees iphed Bonik poass! - U HE

S Inecuss charge cards cond Thotr tises

£ Caleulute interest on the amaun? e o Hanse auconr?

[Disciiss ~I pos-itle ,ui\\p’%hxug‘% aned cheady antages of o charge
auconnt.

Failncdon

i B oout the tolioaang O ook Lo RN TR Rroger
OmMpany Tor prooers, |
ot
ihy
ko -
il
, ; i
sy Voo . piarer I
li,gillfmll- [ HE
tem
442 HITII0 120k
S Our curredt balance is 3129 951 posit 522500 and write two checks,

one for $9.16. and the otner Toi %257 &2 What 1~ our new balance?
T AL an sARUA) interest dule b4 700 T T the naerest on i hadance
of $600.00 for ¢ne vear,
4 What would the annual interestrate be caa charge account with arate
of 11277 monthly?
What effect. ifu . Jo the ooncepts of supply i demand have on our
camdv market? (He ific.)

-

M

>

List two advuntages i chage accoun's

List twe disadviiita, s of charge accon s,

Interest which s fir =d o ine current balance is called
interest (ANS : comne

e~

. - i . Lo, -
9. What is a credil rating nd whe =t important?
10, Is putting money into a savings account vidled i depositora cr lit?
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RSSOy XN PROJED L AL

Cherall Clhjeciives

P—“if"f"?.’{l"-'if Wadeeivve v The <tudent ol

fad 2

-~ e

n
|

Voonmed erat nd e framew ork ol coonomig s
P understana the concepls
Apd tounde stand the ool
w otk

reate designs anu draw Uem on the v Ik

¢
I dnt the room in the correct procedure;
Cl

replace all cquipment used:
itare and wall do coralion

lean up un
Replace all T
ANswer Joirl
Wheel of

cthy all que ons Ga the sumnry mas e americas

wanemis Progress

Muteriuls,

1.
5
3

4.

i
Péiifﬂ S0 baddars
brinsdics Gaants o cleaning cloths and Jdeanimg
rollers detergents fat spiils
buck: 1= and pans T ishes

JResource Peaple,

(

Richard Kis -, custodian
Ron Twyman. teacher of class %A

1

rh Napier. art insiructer

K.y Michael. teacher of cluss 5B

Procedur: :

76

I

X

The painting of the room will b start Jd doring regularhy ~vheduled art
classes and completed dunin - a mine-hour workday on Saturday.
First. the students will sign then g o time cards, read their work
~ehedules. and be instructed by their supervises on their job assign-
ment for the day.

Second. they wili = ove all flrniture from the roc.n on placeatin the
middle of the ro

Fhen they will cove adl exposed furniture with sheets, newspapers. or

plastic. They will ¢ ver the exposed floor with similar materials,
Next they will prepare all the necessais tools and mix and stir the
paint properly.’ ,
Workers will 1 - 1 pinting at i top of the wall aiid s theiy way
down to the {loor,

After the main part of the painting is accomplished. they wi finish
with the trim paintg and istically paint in the designs.
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7 After the paint has deced, studa e Al v

fhen put the tUrmin = ane W o deoni-thes

The ne 1y puinted room that focks ot oo 1 Tiesh
st

[

ce feeiing of acoomplishment o prode e T R I A

b ive test Americi s Whoo! of Progi s-

Hetures of the room tken beooredunn, o Ao wvnmpiotien o 1ns

Ja

I mianedl

A
i

Ltive paper on the s il coperstuctieeen the painted

o™

summary

contigde s o

This pruject pros o booosee? Switadis rding o it
2 v, ey the AFCEeCt ey on it WS ard

me. We were .

con. Spls and mi Aoty At the wime tiiae s we developed a

nse of pride and o ament fro o the o pertence of painting the two
Cletamimiten, b ealis R - oot Mare prosortant
the wttitinde of our s, . ol reved simee the vompiet o oof the

[ LI

i cived vow . Coeg Bz aneacted min stuaents
wto the study ot o s vk Lo thes are aow g with
Cvept e e The <tadent. o qoved the
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S what unconve
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LA =

PR SRS . L L [N
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The Brainy Bunch Meets
the Circular Flow

Jack E. Am: ions

PO TR o Sonoot Finawey. Ohio

in the ~oady of econonres

My project - s developed as e port oifenr
in waior high scho. 1 While 't three phoses of 1°

y project ace inteirelated.
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cach car e used 1.d end? 1o other- clthoueh toresonted all th oo

mn the order de cribe.

~grt I: The Circular Fio -

The ma'n goad of this phase of iy project s o cnable pry stodent- oy
hetwr undertunding 5f how o market o e o opet cos and o have then,
become awe ¢ that thay are part of the market mechamesn which does such
a fipe job of satsfyiag people’s neads und wants. The procedure for
developing this shase of my progrur wus To present the convepi of vircular
flow threuyh a ren-page cartoon story (the cover and page 3 are shown
hzlov.). The cartoon story cun be used effeciiv ey with wns wait that deals
with economic activity. [t cun be effectivels present=d in 11 o or three
seviods, and it i my jadprsent tan in order io doe the ot i justics, at lenat
(WO Pefous are Necessai,

The cartoon page~ vai. e Bioken down into two divisons, In the first
five pages. my ““rainy bunch * waziain how the circular low operates. and
in the otker five pages, they put ar-alar flow into practice by - howing Fow
ad faoultes and acovidirls £ ato the soonomie Fowe in o oir - ey

Ample. pertineut infrmation s incbinded o the cartoon seery 0 aliow
for botle objectve and e-say testiag, The ¢ sy oan be used in hatever
wiy ihe teeoer aodior scodents see it

One poowedus T Eeve follood bas heen fooasaizn my students & Dring

in their own drawings ¢ o arcolar flow on the scvond duy of the - vty |
then inform hem that at the coachisio s of 1 gmt, i3
1

rarmalais o Blaop carcaboe Flaass 1 ar ca n errems i
i : -

ave o

AT

terms.

The students to whom the rtoon - v has beon present-1 have
maicated Ut they ho.e emjoyed using the cormosn wnom twors Va a
textbock to study economic concepts and term-

Alth: igh | ho 2 many resodrees available 7 as concer. ¢ that most of
them included onlv «m: M ariounts of pertinent informatior. 1 cxammned
¢ cular 0w disgrams e differont textbooks and pamphlets, but, after
L yewing tozir limitations | decided to des clop roc own Adrawings,

Another procedure 1 hiuve followed has been to kezp u copy of thre
ur;u!arl ow dr eram n irnrn of lh; chisaroom. | have then gasw m:d siudents

50M¢ T4 - !~:atmns; =at ¥oun uutmm ‘)ﬂi'ﬁcfn!a[!ul‘!;

t\!"

ik [ 5
lu P u||1 uu- e dl el owoaui ““b ikl u tlulllul

FNBONUNL i
K

approach.

Part 1.: Candy Sale

Since our school was concacting o candy sale. T decided to *ncorpora, o that
activity into an economics roject for vy - acial studies classes. Here was o
pertect opportunity to take & reai=life selling act 1y not simalation, and w

78 89



O

ERIC

Aruitoxt provided by Eic:

SF cor petifton i e ke place foostds the

Confieite efeats U caridy

froon e

ORI B S Teog7 o KA

Fhe B3t =ivp we 1o

i : . f
P ] T L O Lt oo

Meet sl the begiamng of e pertod amd wiite desk tho wade = otads ter thes

Cioidps. I S =M U P;’.,L;\.;\,i vy the Blacki o - thai the o oulis conhd

By nohy eversone eaadh team had o dade toal bt Betrmd o was
craph which showed the class which group v o~ o enthy leadme i the

S fios

At the conclusion of the activity. sfid 1s recuds PBonus and vl
credit grides. This experience was sellb worti the of ort ven thoteh it il
take wom Gme. However, the resalts were oapeaidly sat tyimg bocaase my
~eventh-graders casils cutsold the cighth and ninth griders combined. There

s hittle doubtia my mmd that ot recies aciis e seic iy cpenisRle Tor ot

RS TR A

Part I11: Boost: r Badges
Tt e desnned e ctdent the o pertenee of vreating,
produciag,  distributing. and - con-oaung usabrle srodi - =haidimide
Booster hadees for an speoming hafb come This Paurday aciiv ity Bood is its
mugu! ubjedhive the developme, T ol anannrearalio Gl pPris e wnleipinse
Wy stratogs i developing this plose of iy pooevtasas to hi e students
Fead an assigniment i e clase testbooks Seare e o Tdenpity — Van as d
Producer. Among the terms discussald were piodi s goods s services. taw
N L 4 el T mf theoe soae detimed n termes

PEEEEL casbE Y prraeiieiin pa == R

of vur upcomiryg booster bad, - Jeo campaugn. b addition to the W ords
found in the textbook. T added divesion of Libor. s production, guality
contiul, assembly Lins cenipatiiion, 4ot o= 1 othen had my

pages of the telephone girectory ithe “yellow

student: use the clissified
pages ) 1o differentiate between goods and services hstings Students were
aoon thle toddetermine whether the enterprises Tisted produced i good or a
servive.

In the next phoase of the project, cach stide
a byt badee of his hey own design i the second day of the project,
ceompanies” were organteed. Bach tieme then decided on the patticulal

Nt wiissshed to bring to class

ILI\!&;!':‘I AP P .‘;,;iés b f‘."i"!'!," ! The otindent whose badee wiis
selected was designated to ae - as the ¢ mpans president and atter thi
planning for ma-s production took pli

On the thd day. the various companies began producuon, After
worhiig fun a spoafind poried oF e, allowang for cach compuny fo
determine total and to clean up. preparations were made for the final day of
production. Production on this day. the fourth. was hetter by fur than on the
third dav. Students cat down to work immedntciy, and all the wonkles of
the previots proouchion day wee climinated. Followmg the production
period. a final ‘ol uhation was made. and production results were announced
o all members of the teams so that they could compute the profit and
re oot their investotent capital oo the products wers <ald.
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' wm;em&\ THE |
10 THE PRODUCER
USE THE GOODS AND SERVICES

AND HEE’E H*QL) CA!, SEE THE
| MONF- BEING ‘%F‘Ehﬁ' E‘*‘THE

¥ IJL&AIEFFM =

WE EE THE

7 €l rial AE MARITY ! CIRCLLATIDN FLEW of A

/ MORD] UNNE RCoWOMY

='EAH AHE THE B)E. ¢
BETTER “0OPE THEY SE
ENOUGH TO MAKE A PRDF|
OR THERE WALL E£ MO

:r-‘é:: J

AND DON T GET DISCOURASED
IF'TS A 1TTLE UNCLEAR.
WE ARE ABOUT TO EXPLAIN j

HERE WE SEE THE GIREL)LRR FLOW

ALL PUT TOGETHER-INCLUDING THE

THE RESOURLE MARKET AND THE
PEODUCT MARVETS.

iT 50 THAT “VEN CHARLEY
HERE CAN UNDERSTAND ITf
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Suminary

My expoience © nresenting the tare achivtios Bos 1o that cndiliod fo

eme _ngenemi s meny othernter shng thine= ovenr Torosample, other

o chers become interestod in what my Jas-os have boes diing boause the
tesichers are being presswgedsby their own =it onts to Jarms olt s per ks
o proiects. When our products (tbooster Padge- show uaarodi b,

students. especially the cheerivaders. tuke purtic i nutice. 1t s s that
the cxcitement . use hy this activity speciticaily tirns cat to bew real spirit
hooster for the upe.... ing ball gamic. But more tmpe sunt. Tam pleased 1t
my stuucents have leared that cconomis can be tan. This huas been ser

rewarding.

Careers

Emily Ehrm and Robert Strickland

ST corLgreof pueyn Bebne Abszhing inois

Introduction

Jack London Junior High School had developed a unigue. schoolwile career
education and consumer math program which is the high point of each
student’s eightl, erade cxperience  London has approximately 550 seventh
and eighth graders. Wheeling. lilinois, hia- a population of 17.000 and is
located in suburban Chicago. Most Wh cling { milies are middle or lower
middle clas~. Since the school also draws from Buffalo Grove and Arlington
Heights, we have a number of students whose tamily incomes are somewhat
higlier .

London students whose readire skills are ~elow average are placed ina
reading lab. The others scudy reading ary language arts in heterogeneous
grouping .. Students take hoth sub'-cts with the -aume teacher and are
scheduied for iwo @3-minuic porivds daily, Torce Lnglish teachers are
assigned to work with the eighth graders. In math. students ‘¢ grouped
homogeneously accordir 2 to stanuardized and tea For-made tests

One of e authors of this entrv is a math teacher 1d the other teaches
language arts. We worked joint! - to develop world- vithin-a-world cur
riculum For half . semester wch spring, cighth graders do not receive
grade: 10 reading and language arts. Instead. they eirn Umoney” and with it

()i)
s

oe
b
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they wy buy orades s welt s oty johs omd e e v penes Fhe
aeticy They cars s bunkew saved o e omae o sdepartinent.

(oo of the Projeci

Ouromagor gosl s te e students ol cavperien oo Correlations

e owork, mers naland group satistachen. and oney Y uad oaperienaye
o these reldtionships by fourteen-year-old studens nu save ther o m

parntful leseon futer in Bt Woe stress b owork Shood e satistyving . thi
work should brin 2 rewards other than eney . andd ©opending Lioney
involves deua

goal mn pre

stois ahout vaiues Al three tde - o0 Janed 1o our primary
etk project.
A seeond major goad i that <tsdents hesdd Bt dueed tothie read

wolld of fine ce whice they will sodoubicd! s oxpoer Lon the relatively

nesc Citure. Our third goal s oo odoes
“tud s dume s the five e che B e pre

s TTLe L el rs s possible tooour

it the mee

In order ©o achivve our gow- . our proctnam functon v chanumber of

vhjectiv es:

i To study o oreer
M N T i, oothese "
fearn and report nooul e orss
1 Toatroduce students to checkng an - 1o cdvonitts thiouch the use
it TONCY, hich hos real vidue 1o the = AR
4. To have students halanee bae Litenieint -
- S bnive studetits piake il decisions 0 ooy alhod oiics an

order to optimize satistuctions,

Our fourth oo an important one. b= Lo provide mean o sgfol cperiences to
our remedial math scudents throuch duily < tice of pasic matls skills Each
of our remedral students wos expected to mimage the secounts of “on other
eigrth graders by recording transactions 1 buth checking ane savings
accounts. by auditing both accounts. and by compu 2 interést onwvings A
accounts, We also wanted our remednrt students who had this respons lity

fu Tevely 2 posiuy e fecognilion from L entire ©
difficult tusk that is valued by all

grade o pertorming o

Activiti

At the outset of the unit, the tudents are informed that luring the nest five

weeks, ialead of 1 cgivis E me ":v!“itl\l'hx [ETT L ib‘i;lk:i.n; E}'ig'; 'uﬁlju“}’ [T
for school work. U -y will be given oppertunities to carn © Lond n mnoney.”™
We take the time o expluin that it represents purclising power and that it
can look like anvthing. ange
for goods and servic

the remedial ¢ ﬁ\\ 1o maintain records of rransactions, how to Keep
accounts: for =1 250 gighth gralers. and how accounts are to be andited.

e.g., sea shells, ws long s i is accepted inesch

155
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Fach student in the remedial class is assigned *ono - antoand o~ respPonaic
ble for maintaining them—entering deposils  omputing
tracting withdrawals. Since these students are aose in readir

Counlle

aits classes with the other students. the remesdiug studen’s get i fevie ol i
correliation between n sney and work.

All  udents learn oot many career and joh opportunitie- . they
strengthe .1 their English skill: 0 slice of-life «ituations. As they are Chirad”
they earn ' Lundon money’" and chiose what they wam and how they il
stucty from a long list of jobs. A contract is signed und cach ~student is puid 1
the spot whe~ a work project is completed. In all, we developed o st of
thirty-one activities from which students might choose. In addition. other
activities sugges.ed by the teachers or the students are available. Some

iples of the k.nds of activ. ties and the arnounts of money that could be
earned are: take the Kuder & General Inter © Survey (required of all

students)—L.$300: interview adult  orkers—1.51 Vil in @ standard job
applicatior forr  -L.$100.

Similany. stu. nts were given a list of twenty nige activities they vould
purchase For evample 1o Doy CAT on the rsﬁnr?;;u‘d cot L&D SOO
boy a free period in the learning center © read magazines cost L5200, and to
teach one half-day in the elemei fary sciiool cost L3600, Am- g the vanous
uther activities students could purchise were to work as » teacher s aide.
clerk in the office. or act as a custodian or gas statior attendant., It costs
L$500 to buy a half day’s experience at each of these jobs. Stedents were
also give. opportunities to purcha.c 1ce cream. or o even o cull their
reachers byt fsiov e s

Through the indicated activities, students Farned a sense . respons:hil-
ity by making decisions about how they wanted to carn money 4 4 how they
wanted toespend it. The project b <l a number of additional Fonefits. For

_example, not only did students eai i money by performing specifi - tusks. but

they gained additional insight .ato L rorld of work that oftern 1re lost in
4 Classroom envirorment
E.alu: tion
There has beer so much community, parent. teacher. an student en-
thusiasm about our program that it is difficult to know where 1o start in
relating “he values in e* ale-ition. We have received a consderable amount or
newspaper publicity as well as loiters of mraise fror various  school
administrators.

~ The amount of language art, and reading work accomphished by our
students during the five weeks of the proiect far cxceeds n. done
previously in the samc length of time. We are curetal to grade all pasers,
which we treat as regular language orts a~ unments, since money is charged
tor errors (usually £35S pe mintahed. the quality of the o lente work has
improved nsiderably.

Basic math skills definitely impic.ed  the remedial classes as mea

sured ‘by pre- and post-tesis. Foi example, one poerly motivated low-

{; =
A 1“)
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whool, worowd d;h;;ml‘ and woth great pr r Baon- 1o
coosumte D Thes B s e [P

We huve hod wdents re-arn oo feh chioel ad ceen
th.: they bee notherr oy

Poplaninng noown bl Jfad

4V on. we aase had meny obsen ) ATUTRLE PRI TIPS (S
ihoe ten-hers who developoed the progrnam nave nad e oo ol
presentie o vaiions sudionson throashout by e

Any school caninoude this programin il carn i Mot A

that as 2 resu.. of our participats 17 teacier workshopsoorp
sdopted our model. The program costs aborost sothing arn b Sapiahe 19
s A cmutter ottt o R oo e e B vear tomond s

Sy eTy COamimuyf

Lo Setter 117 the feeas aimd oo = b oo et

APPENDIXN 1O CHpPTL  THREE

Good Ideas in Brief: Junior High Schoo, Leve,

DANIE LB SPENCHRE o DEANTT BERGSE HNPIOER of £
closed an interdisca-
e liab AF e

chany Seventh Girade Donier sprndle firserin
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PRty piogiail. :
Iadustry. Jechne ogy . and Fooonat the seventha ade level, the progrgm

spproaches ceonomics Fiom Iwo s onies First, tamst and feamaide

cimnibytion focts Oon Consmer coononiies Seoomd. students e given the

nportunity to esamine the rofe of gor ament in the coone v and Lo
¢ mpeie the United States coonomy wan glternamse cronomic soslems. A
ceed Toorotinate students U paitict
Lhe rnw.im di- cipiines
e caath eaeiche

i.rpe variets of teaching technige o

: i L R e PR |
Plv il =Ll ML PUihadl Thbansck Y.oan PPN itk

ment support by music and art Blomertoi cach suhicgt are included in the
rEOgram.
r the social studic~. which fecis e world geography ind eoltin.es, the

LI Of CCONUINEC Tttty i diiidecs g o sieiiie 3 30000 HER 2Py

nations. In language arts. economic readings are sed o improve Feading,
comprehension, and vocabulury <kills In mathee o s lents learn how
o apply perceniages Lo cuonemic activities Metric chication and the
iosthme Lan?

ceonom st slems, ferms

ecopomic impict of w shift o me ne neasiie aie Diclinde T
woiene: While gaining a b ic understanding

¥

and concer - stodents alse underes ot Ole changes an pereeption.
Disirtere<ted or entieal attitndes towaiarents and the hundline of money
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- their awareness ofi employment opportunities for s

~program is a on

- 1 -

= : - .' {

chdngge dramatically during the simulation, wh!;h requires long-term budget-
ing and planning. Slud;nts develop an dppi’celrj[lﬂﬂ fc)r financial planning

. and family budgeting pmblt:ms The planning that occurs during the lengthy
ases student responsibility as it inspires plannmg of other

simulation incr
matters such a-a “homewaork and study time.

LUCILLE TAYLOR, of Hugo Junior Hi_f;h School, }Jngn Oklahoma,

‘developed an instructional program that was du.lgm,d to equip her educable

mentally handicapped students, 13 to 15 years dld, to become self-

supporting, economically efficient citizens. Because most of her students

were not-familiar with the concepi that work is the prlnupd% means of
acquiring needs and wants, emphasis in the unit was placed on increasing
led and unskilled
workers, on the development of positive behavior and attitudes, and on the
dcqmsltmn of bas!; ‘skl"S m.cdcd to fungtmn in umh,mpv ary sn;mty The

gi,zum:d an appreuatmn ut uur herlmgn lhls wis tulluw;d by a review ut
government and hew it functions. Instruction in practical applications, such
as how to rE}slstu to Vote. voting requircments. and use of the ballot and

tive work habit3. respect for authority, attitudes toward health and appear-
ance. honesty, and duties and responsibilities of worker's were discussed. In
addition, shopping simulations, ,;1r3<,ing activities, budgeting, filling out
appllmtmns for jobs, installment buying: meal planning. car buying, and
obtaining a dtiver's license were huilt into the program. Several field trips
were conducted so that the students would have some realtlife reference

. pmn[s The results of-the program were reflected in the students’ improved

attitudes toward their owh work. the desire to earn income {0 support

themselves rather than depending upon welfare, and the d;vz_lnpme;m of a-

sense of pride in themselves as rLspunslhlL citizens.

DALE A LAMBE.RT nf :Sfé'filil" Jinior High School. Eastmont
School' District No. 206, E ce, Washington, developed an
elective course to Iml’OdUCE economic prmuplu structure, strategies. and
activities in an honors course for eighth- and ninthgrade students. The
Semester col ind is m;;.am?cd into twelve instructional
units. The basic phllosnphy of the program is to allow students. tht
opportunity to gain practical and cademic experience’and personal compe-
tence in economics in accordance with their interests. abilities. and motiva-

. tion. The primary goal of the course is to help the students identify their

roles in the ‘American cconomic system. and to establish the pLu.E of

economics in theirs and their families’ lives and in the furictioning of the local
- gconomy. Student activities are centered on rolé playing in an economic

decision-making process. Once the students understand their direct in-
volvement in the economy. emphasis is placed on .the comprehension of
basic terms. concepts, and theories in economics. In additivn to & variety of

97

~voting booths, emphasized the students’ responsibilities as citizens. Effec-
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basic LL‘ilhDQkS and mstructmndi materials, newspapers, transparencies,
- masterprint sets, films, sound hlmstrlps aml games and simalations are built
into the program. .

LLOYD HUFF. BARBARA PAULIN, and FRANCES PRUYNE

q} CORCORAN of Algonguin Junior High School, Des Plaines. Iilinuis.

developed **An Economic Analysis of the First American in Hlinois.™ The
unit cmphaslz(;s an interdisciplinary approach and is meant to be included in
“ the North Américan History program of studies.

The purposes of the unit were (1) to creale an awarcness that culturyl
variations and %lml!_di'ltié'é are the prudu;t of historical forces (cultural .
dynamics and cultural statics) and that examples of selecied cultural
institutions such as the nuclear family. bands, tribes, and chiefdoms can be
found the world over: amd (2) to de vclup in the American history curricuium
a sense of the evolution of society from-a traditional economy to a mat ket
econorfy by %IFL%%IF,LE time relationships based upon cultural and economic
history. Among the’ many materials inctuded in the unit are a teachev’s
manual, maps, graphs, charts, transparencies. and a slide plLSin;lllQn

,The theme, the North American Indian, pmvu] successful in both social

tudlu and language arts classes: teachers and students who became
involved in the various activitics E(uned i new perspective on the American
Indian. Pre- and post-test results. using the Juaior High School Test of
- Economics (Joint Council on Economic hdumtmn) indicated a substantial

gain in cognitive knowledge of economics.

GARY E. JOLLIFF. a teacher of ninth-grade educable retarded stu-
dents in the Harding Freshmen Building. Marion, Ohio, organized a series
of activities 1o develop a basic understanding and practical applications of .
economics. Time-money relationships. concepts of work, and methodsgof
handling and spending money were presented in mock classroom situations
to twenty-two students. 15 to 17 years old. Time-cards, the earning of play
money for hours worked in the classioom, and the charging of fees for
nonessential activities (excessive restroom Visits, requests to go to the
drinking fountain. to lockers. etc.) were used to initiate the unit. Additicnal
related activities in_practical economics were, developed. .which included
computing-wages tmm time cards, establishing hanklng procedures, ‘includ-
ing savings accounts, and budgeting the spcndmg of wages. Responsible
handling of income was emphasized when sludc.nts had spent all of their
wages and were unable to enjoy some of the extra privileges that were
available, e.g.. playing checkers, unstructured time. and participating in
classroom parties on Frlduy afterneons. Writing checks and budgeting for
basic meo mhly bills were added uc ivitics. As the class seemed to be
pmspermg upon occasion a surprise bill—for cxample ““son needs dental
.work,” or “car has broken down’ ‘—would appear on the blackboard.
symbolizing the situations that create obstacles to financial planning.
Thruugh the many phases of the unit. students léarned how to tell time.
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developed more purictual habits, learned how to handle money, and showed

they understood the correlations between work and money.

~ BARBARA D.  CONRAD, an eighth-grade social studies and math

teacher at Stone Valley School in Alamo, Cqlifornia, developed '*Surviv-
ing,” a simulation focused on the inclusion of gconomic geography in social

studies classes. .

In the simulation, each student received a legacy from ‘“‘Aunt
Mathilda.”* However, to qualify for the inheritance, students had to meet
certain responsibilities. Among these, each was expected to select a
five-acre virgin plot of land and to survive on it for a period of one year.
Since the acrcage was to be located no closer than five miles from the
nearest town, students. were expected to anticipate and obtain all needs
considered essential to surviving alone for the fuli year.

The eight-day activity required students to keep a diary of what they did -
and a journal to relate how money was spent in order to purchase needs.
Students were also expected to draw maps of their land to indicate the
location of survival systems; the natural terrain and vegetation; compass
readings; and whatever trees, Bodies of water. hills, and other features they
found on their plots. Among the geography activities included “were the
determination of latitude, longitude, and altitude; daily temperatures in July
and December; major crops, and name and population of the town nearest
the selected land parcels. ! ’

The simulation proved to be highly motivating. Students were given a
“hards on'' experience which providéd-an element of independence, |
creativitﬁli and responsibility in refﬁ}iuﬁ to basic economic concepts.

. T
£
%
, G
88 LY




) ngh School: Grades 10-12 =~ .
" ' CHAPTER FOUR

Teaching Practical - x
Economics to Meet the
Needs of Low-Income

Students . . . and Their
‘Parents

~ Raymond J. Long
New Dorp High School, Staten Island, New York

Intrcductign

Economics has been required for graduation from high schools in New York .
. City since 1918. College-bound students are given the traditional one-
semester course, most often in thelr” junior or sénior year. Practical \
economics is presented to ‘‘general’” students, those who will enter the
world of work immediately following high school graduation. Indeed, many
of the latter already hold full- or part-tirie jobs. -
New Dorp High School is small. predominantly white, and low to
middle income. It is located in a residential section of the borough of Staten
Island (Richmond). Most of the parents of our three thousand students own
their own homes And are beset by all the problents associated with home
ownership: mortgages, rising taxes and energy bills, on top of the usual
" maintenance demands. They are affected, too, by peneral cost-of-living
increases for the Basic necessities including food, clothing, and transporta-+
tion. ' o
As a point of interest; in recent years economics seemed to be a
high-priority course among college students throughout the United States,
but in New York City, it has been in danger of being dropped as a
requirement for graduation from the.public high schools. .

Goals .
A course in high school economics gives social studies’ teachers their only
formal oppgrtunity for imparting skills such as budgeting and comparison

=
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alternative. On the pr:

shoppmg both of which are considered essential for surviving cconomically
in communities with high unemployment and rising living costs. As I shall
develop later in this report, the course in New Dorp High School has a
unique feature: it is taught in & way designed to reach the students’ parents
so that they, too. will be better able to Cpr WIlh the mryriad problems they
encounter in their everyday lives,

In planning the course, I first identified the %pL‘thl nuds and problems
of the annumlgdlly poor, the slow learners, the underachievers, and the
puor readers. It is estimated that 25 to 35 percent of all students in

“suburbdn’ communitics like mine can be classified as slow learners (50
percent in urban areas!). T also gave special attention to career education,
stressing a practical dppmauh the value of using sound cconomic practices
now, and the importance of preparing for getting a job (or a better one) in the
immediate future. As 1 organized the course. 1 was aware thut Hispanic,
black, and other minority students have many mostly nonacademic demands
placed on their time. For them . therefore, an approach requifing out-of-
school “*rescarch™ is usually mgﬂl,uw;

:.inu. studiu mudt: hy Hm.mlop;.lﬂ 5, ['Hy(.huingi\il’i, mnl ccmmmiﬂls s’lmw

moncy mamggnmni how m EL( thc mmt tm one's nmm,y huw m L_.ct more
out of what one needs for the least amount; how to limit wants to available -
resources. .

Practical Economics is the last chance my students will have for a
structured study of the prmuplu of économics and the last upportumtg_f_m
develop sound economic attitudes and practices in i school setting. It is
hoped that students who complete the course will have learned, for example,
the basic fact that scarcity gives rise to the need for economizing, that is,
allocating scarce resources to meet apparently unlimited human wants; that
all individuals. therefore, of necessity must decide how to allocate or use
their scarce resources; that in choosing among desirable alternatives,
individuals incur the opportunity cost of bwmg up the next most wanted -
,,,,,,,, stical side. it is hoped that the students will under-
stand the difference between money income and real income; be able to
figure out how much disposable or spendable i income they have after payroll
"deductions; appreciate the effects of taxes—federal, social security, local
sales—on their spending power: and becg WAFC of the impact of inflatior’
on fixed income—a process of purticuld portance when considering
savings and insurance.- -

I emphasize the lmmedmle uuhty of the course. My interest in reaching
the parents of our students reinforces this practical concern. I begin the first
day of class by telling my students that this course will save them and their
families hundreds and perhaps even thousands of dollars! T repeatedly,
remind them that the course is not only for them but for their parents, and |
often ask them to make special marginal.notes to bring something to their
parents’ attention. In essence, my goals are to develop the students’ critical
thinking ability and their use of the tools of economic analysis; to Ll’ldblé

Ty
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students to understand basic economic concepts related to scarcity and
wants, supply and de smand, and the market—and to act accordingly. '

The unique !;uturc of th Lnur's; hc, allgmpt to lmpva th cconot lic
literary uad  effic
complished thmug,h the lzadmgs. ugtmtu,s und Idg.l\ dl\Lll\\uJ in Ll 1SN,
many of which are'related to community resources, especially the local
newspaper, the Staten Istand Advance. My academic aims go hand in hand
with a conscious effort, to- heln bridge the generation gap by improving
relations between parents and tieir children: The family that Taces cconomic
problems together, stays together ' :

e Children understind better why they can't hive money for ever
their parents Have limited funds.
e Phrents better understand what their children want money for and-can

involve them in the total decision-making process concerning how much

can be spent and for what. \
e Parents appreciate that their children help thent™guve and shop with
them. \

N
In cluss. students learn the best food Buys for the week, for example. and

* bring that information home. FI'I}ayralm encourage their parents to use
discount coupons, to spot bargains. and to judge quality.

I attempt to reach the parents of my students in the following ways: (1) 1
remind students throughout the term to pass -information along to their
parents. (2) The information to be passed along is recorded in student
notebooks which I grade every two or three weeks. (3) i recommend that
they read the informatior over with their parents, (4) [ also ask students to
make riotes in the margin on especially important items, which they are then
strongly urged to bring to théir parents’ attention. (5) We discuss in class
practico¥ questions raised by parents and brought in hy_faludgnt\ 6) 1

" somatimes offer advice but only in a general way, ]‘i!LHLl’ll!l’lg options, and &
leaving the final decision up to the students and their parer

Here are some s’pegiﬁ'g ;mmplu ni‘ rﬁy pmceduru' Thu unit on'mxc’:% is
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i a!su help F-tl,ldiﬂ[h Iu (Tis il\L out their own returns and rcquuts for rgfund% QF
withholding taxes. if appropriate. When we study auto insurance I give the .
studcnts dctual f'gu 13 .'mzl .mk Iht;m lu discuw thg %pcciﬁc amounts uf'

MEOWners
ts that

gmhuamstu. about the course .md ihul. th;y Ih;msc:l'./gs }‘ad Iea,rn;d much
- s —, Ay s i 2 : o T I : . . =

from it. Constdering the high dropout rate and the”limited motivation of

“general’” students, these are doubly cherished™digns of teaching success.

(Y
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" information to my attention and we share it with the class.

Procedures : :

Practical Economics is a_ course in personal cconomic problems—the
student as consumer, wage earner, taxpayer, union’member, and citizenin a
country beset by many serious cconomic problems:*inflation, urzmploy-.
ment, a rising international payments deficit, an epergy crisis, and so on. As
one woulg expect in a personal ecconomics course, tirere is a heavy consumer

 orientation, but the course is not primarily a course in the problems of the

consumer. Ru’ghrfr. it is a course in economic ‘gitizmxhip;
As the conrse title indicates, the content is practical, "that.is, im-
mediately.  applicable to the work-a-day world, not in preparation for

economic living several years hence. But the course does not ignore theory.”

For, as Keynes said, there is nothing %o practical as a good theory,
Thevefore, I introduce as mitch economic analysis and ceonomic theory as
the teaffic will bear. This approach is best illustrated in a topic-such as
buying a used car {part of the unit cn consumer probiems). In this instance,
the unstated aim of the teacher is not solely to enable the students or their®
familics to buy a good second-hand Volkswagen. but rather to learn how to
make any major purchase: when to buy or nof. when to save, how to ‘spot a
real Bargain. how to recognize misleading ads and high-pressure s
ship. Especially for general 'students, who are more likely to be victims of
impulse buying and wasteful spending, T stiess the development of
decision-making skills. , ' o

[ provide motivation by emphasizing subjects that interest our studenrs.,
renting an apartmest OF buying a car, -qutomobiie insurance, <lothes,
records, or sporis ;ﬁqullipmént- To_involve students with their parents, |

sugges: preparing a family Hudggts Wsyally stress shopriy for food.as a
way of getting young i ople md{i iEie families together cconomically.’”

Instead of teflir 2 the shdents to savefood coupons, § h2lp them to organize

a file, labeling, soratats en"\:glup“‘{t«ér the various food catggories. | suggest

they make a weekiy shopitig liskiﬁgﬁc;ating which stores have the besi buys. |
Students necd a varizty of approaches. \Thc teacher is in Constant

competition with a inc.-.and other activities, programs, and idens. School is

not the most imaoriant concern of adolescents, especially those who do-not

pian on high\r sdocatlon. To sustain interest in one’s subject, not just for
u

one super lussbm 0r Aven a series of lessans. th-oughout the entite term takes ’

a variety of programs and techniques., :
To-this end, some lessons emphasiz: the inquiry approach, and in
others we merely read the textbook togeth *r or irterpret its tablés, graphs,
or pictograms. To_ get out of the, classrourn, and into a more stimulating
environment. | teach lessons on career education in cooperation with World
of Work (WOW) at our Carcer Learning Center. A film lesson in the library
involves yet another technique, givendn still another location.:
Siudents are made aware of community resources -available to them.

i

The public library is visited and “applicable T/ programs assigned and -

Jdiscussed in class. Students are rccognized and rewarded when they bring

CHE 1oy
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It is vital to keep up with’economic news. Radio, TV, and newspapers
arc essential but are not enough. Excellent summary materials—tables,
graphs, pictograms, and charts—appear regularly in such publications as
U.S. News and World Report, Newsweek, and Business Week. 1t is also
essential to observe and learn from colleagues. We continually discuss our
methods and evaluate each other. Materials are shared among us, and we
keep up with educational and cconomics journals and attend teacher
conferences. '

Trips are popular, particularly those we make to the New York Stock
Exchange or to local plants with assembly line production and automated
processes. In tailoring my approach to the students’ needs, I have found that
extra-credit assignments are more likely to be completed than routine
homework assignments drawn from the ‘class textbook. Judging student
capability is as important “as determining the scope and scquence of
particiilar topics-to be covered. In the case of general students, [ cannot even
assume that they can read. I cannot expect much in the way of homework or
test achievement from those for whom English is a second lapguage. I try to
devise realistic assignments and tests, test questions are dir&:‘tly related to
what is most emphasized in class lessons. -

© Student capability should also be a prime consideration in the choice of
a textbook. The text must be readable, with simple terminology, und a larger
number of pictograms, graphs, and cartoons than would be chosen for
collcge-bound students. A course for .general stydents should héavily
emphasize skills. Just getting some students to overcome their fear of (or
embarrassment at) reading aloud in class is a major accomplishment and a
worthy goal. In addition to reading skills, I also teach some simplé
mathematics, all of which seems “'new" to them. I include basic work in
fractions and percentages, computing the unit cost of items on a grocery
shelf, determining a monthly electric bill given the rates per kilowatt-hour,
and finding *‘true’” interest rates on credit purchases. I also.show how this
'can be done with a pocket calculator. In addition, I review basic weights and
measures such as pints, quarts, and gallons, and pecks, bushels, and the like.

Students gre most likely to do homework assignments that are short and
for review rather than preparation for class. It is probably best to assume
students will not bk prepared for class. I have my ‘students read and scan
ahead, and T assign written work after we have covered the material in class.
Students will also gain a sense of achievement (very important for those
accustemed to failure!) since they can then do the homework easily. In the
same vein, the first test should be relatively easy so that most students can
pass. If we alienate them in the beginning we'may never regain them.

Another technique for helping slower students gain confidence is to

individualize instruction. For example, in the consumer education unit T ask

students to select ads from the local newspaper for-items in which they are
- personally interested. They usually wo so. Butit is a good idea to have some
extra ads'on hand for clothing. cars, apartments, and jobs. After the students
make their selections, I ask them to read to the class what they think they
should look for in the ad and what may be misleading in it. When.we do the

)
F
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lessons on careers and jobs we look inthenost recent classified section for
jobs the students themselves woutd umaulu applying for.

fup th L,.mla fm’ otir, \tmanta Iur th twuny fi sl u:mm y m lu.un tln. himg
skills, to understand concepts, tu pnshu\a LUI“PL(L"LIL‘H to be receptive to
new ideas, and to appreciate the o 1igh school course
in New York City comes closer in hLlpll)ﬁﬁlldcnta tn achicve these worthy
“goals than Practical Economics, Indeed, an enthusiastic teacher, one who
understands and L espects his students, can achigve encour wing results.
Even though many of the students may wﬁfnw learners with little
motivation, it is possible for some of them to do limited projects, and even
mdgpgndcnt stmly lhuic .mlvmu are ||slmlly suceessful when an existing
example, students who are
dl‘s() wmkln;? pn’t tlnm or in a wmld uf wmk or cooperative education
propgram want to satisfy graduation requirements as soon as possible, For
those students o Practical Economics project related to their job is usually
Lle]Ld out well. T also suggest that students do projects that can be used for

wses, as well as ours. There is no reason why a book report for an
cconomics class cannot be modified lu satisfy a requirement or gel extra
credit in an English class.

Evidence of success will be the satisfaction expressed in remarks by
students and parents, improved attendan<e records (remarkable for gen-
crals), and passing test grades, There has been a noticeable change in
student attitudes toward social studics in general because of this course.
Practical Economics is one of the most listic courses offered to our
atudcnta It LlCle wnh re: al concerns of our students and their parents on
mizable benefits. It saves them
wurry. lt meots the hpggml nguia ut our hngl;l! students?and for me, itis one
of the most rewarding subjects to teach,
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Economics/investment. -
Mathematics

, . \Shashana Herzig
Moanalua High School, Honolulu, Hawaii |

Introduction

The intention of this course is to show how cconomic laws and theories
manifest themselves in the business and investment worlds. This is one
course, but it is known by two titles. If the student elects to'take the course
for social studies credit, the transcript will read **Economics.” But if the
student wants 1o take the course for math credit, the course will be listed as
“Investment” Mathematics™ on the transcript. However, the miterial
covered is identical for all students.

_Throughout the course, each student experiences the theoretical as well
as the practical. Thus, an insight is gained into our cconomic system froma _
variety of viewpoints ranging from the all-cncompassing to the most minute.
To put it another way, we want our students to study both the forest and the
trees.

12

Rationale

It is entirely possible for a student to go through years of schooling with
minimal exposure tg.economics or business and certainly with little under-
standing of those situations in which the theories of economics intersect with
the specifics of the business world. It is an anomaly that our students, from
the early elementary grades on through high school, will experience some
discussion and analysis of our political system but seem to receivedittle if
any schpoling on our economic system. The results are startling; even our
most intelligent students are not really able to comprehend the significance
of news events that pertain to economics and. asa result, are hard pressed to
perceive cause and effect relationships.

Thus the main purposé of this course is to relate economic theory to the
economic environment encountered by our students and to enable them to
understand those news events that have a direct or indirect impact upon
their daily lives. '

Among the major goals students should attain upon completion of either
Economics or Investment Mathematics are these:

e Known some of the specifics of the business and investment world;

- teé- %



o Be able to conneet daily economic and business news to the eeonomic
principles and concepts studied;

e e able to determine how changes in the cconomy are inextricably finked

1o the business and investment worlds;

e Be able to think in terms of cause and cﬁ‘ECt\rclntiumhips among the
various academic disciplines: '

e Appreciate the enormous importance of governnent pulicies on the
economy’ and be able to analyze their effects;

o Learn from business people the diy-to-day problems involved in running
a business enterprise;

e e able to make the calculations required for wise investment decisions;

e Re aware of the applications of economics to personal mvestments,

Background ‘

Three years ago I submitted a proposal to my principal for an investment
math course designed for college-bound students. As i math tdacher. 1 had |
noticed that the brightest students, those who will surely become leaders in
business and government. had little business background. As the discussion
progressed, it became apparent that an even greater gap existed in our
curriculum—these same students had very little exposure to economics.

Thus, a full year's course, Economics/Investment Math, was created.
The prerequisites were successful completion of Algebra 1 and the recom-
mendation of the student’s math teacher. The student had the choice of
taking the course for social studies or for math credit. This credit flexibility
attracted a large number of students, '

Experience during the past two years has shown that the best procedure
to follow is to present the basic economics concepts during the first
semester. The most notable proof of learning was the submission 6f a major
essay relating to our economic system. Whenever practical, small group
projects, discussions, and oral reports were presented. This procedure was
continued into the second semester when major emphasis was given to
business and investments. I found that this organizational structure worked
wéll, since the students had. in the first semester, acquired the ¢conomics
background necessary to make reasoned judgments concerning savings, the
stock and bond market, and real cstate investment. However, 1 have found

* through expesicnce that the subject in which theory and practice converge

most obviously is the study of federal taxes. : .

Provided with a fairly"good background, each student went out and

. conducted an interview with a member of the business community or a
government agency. This proved to be a highly successful activity.

_ Through activities such as¥these, in addition to winning the Golden
Goose Award sponsored by Wheelabrator-Fry, Inc.. the reputation of the
course was enhanced as my st dents told their friends abot what they were
doing. As one of my students said, "'l told my friends to take the course, but
only the shart ones.”’ ’ '

«
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~ “ INTERDISCIPLINARY LINKS

Rusiness Feonmmnics

Price Muctations and interest rates of
corporate bonds bind Treasity  ~ . )
securities ; “Monetuy pohey of the Federnal
~ Reserve T b

Mortgage rates and availability of “
mortgige money

Sociology - Economics

Humanistic philosophy of the 19604
:("hnngm i federal budget

o . winritics
Demands of mmorities I

» Productivity aftected
Changes in attitudes towurd work -

ethie . = pixports affected
Politics . Feonamics
. B

- Chanpes in tax policy

»= Changes in budget priorities

Pressure groups and fobbyists = - *w= Changes in minimum wage
' ' E Changes in energy policies
Changes in almost all areas of
Y geonomics '
Science : Feanamics
o i
. » Growth policies gquestioned
Environmental concerns = 7 = Pollution controls change
product costs
h ]
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Meth(}dul(ﬁgy and Ac:tfvnties o ' s

j‘ The. followmg are Some Di' the activities expectc:d of my students during the
Econon‘ucﬂ.[nvestm‘ent "Math Course. - Using the residential and cun-
-dominium muliiple listing references, students study all the financial data on

_ hoy,smg in the school's sending dlsmct Two textbooks,.one on'economics - f

. and the other on investment math, ‘are assngned as welkas a variety of current
magazines and newspapers. Edch studént is expected to have a, calculator -

savailable; Such data as price quotations on Treasury. bills; New York Stock
Exchange stnck prices, and over=the ounter indexes ds*well as the Hawaii

. Economics Pro_]ec.t matenals are used. [ mdlcatad some Wf the major .
assignments,-such as a comprehenswe essay. in-depth mter\"iews and oral
repdrts,; garln:r in thls i{epor’t ‘ : -

» Dunng the.full year s '-our:f:, I constantly emphaslze that the dlsclplme of
econgmics' is closely telated to many other subjectg In effect, 1 attempt to:
shcw my students that we do not live in a world in which. economic issues
dre isolated from the real world. The accompanying chart serves as a:
refgrence{pomt for relatmg economics to other subjects.

' Evaluatmn Prncedures - !

Among the several evaluation strategies I have used arc the following: pre- -
. and post-testing using. the Joint Council on Eccnomm Education Test of
- Economic Undér.szandmg, a major essay oq_ '‘What Private Enterprise
Means ED*ME," preparation of a short resaar i paper on the energy problem,
' presemauon of oral reports, completion of 1040A and 1040 tax returns am:l
‘teacher-prepared examinations on all topics: studied. . :
In addition, I have had several significan nt subjective mdlcatlons lhd( the
“course has been very successful. One of my students was awarded the top
;pnze in the Central District for the essay, * “*What Private Enterprise Means
to Me.™ Another of my students was among the twenty-one finalists in the
e compatltlon and our school had the largest number of entries in ‘the
_ cq:mtest_eleven From a pérsonal point of view, [ was more than pleased to
" have received the news that I was selected asthe. Economics Tear_her ofthe |
Year at:the annual mﬁ«:tmh of the Hdell Joint “Council_on Egcmomm
Educatlon ; I ““*:.,if :
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‘Teaching Economic
-Concepts through t‘he
" “History of Western
Civilization” Course

& &

. . ¢
* R L

Wililam Sigelakis and Lawrence Abrams
John-Dewey High School, Brooklyn, New Yé}\k:

- Lt
Intrﬂdﬁcrién

is an- entlrely new ﬁeld of learmng f'nr them. Being ctmfromad w1th new .

The study of ezoncmlcs is difficult for many high 5t;hc30| students be;ause it -

mg Expﬂnence to studentg We scugﬁi to allevmte thls prablem by gw’mg
younger high school Students"‘i?gmundmg in economic concepts and related
. terminology before exposmg them to a more formal and traditional - hlgh
school course in economics. We did this by mtegrmng economics into our
' SEHBGI‘S Western Clwllzatmn \:urniulum . o

The Settmg

Our"achool is unusu;\l ln sevr.:ral ways It hd& a :;l;ghl huur day fur studgnts

,study Thare are Fve cyz]eg a yéar Betwgen EﬂLh cycle the entire schaol is

’ reprogrammed ar.:x;ordmg to student requests and needs Individual courses .

are rnade up of one cycle or. clusters ‘of cycles as. negdgd In_each SUb_]ECt,;,
certain general topics of study are mandated. Thebe mandates may be
satls’f’ﬂd by ‘selection of courses from a-'variety offered in each mandated
_ area. In addition, pc:)rtmn of a studen;s total- high school pmgram is set
- 131{1& for electives. 7 w,

© - As part.of the social studies’ rgqmremem students must take three
cycles (thrée ﬁfths of a year) of Western Civilization. One of the s IT‘I( ‘courses
foere\j ‘in Western Civilization is The Age of Industnahsrn a study of the
impact of mdustnahzatmn on the Western world. *

The coyrse was originally designed as a study of the Indusmal Revolu-
1 ln Englal}d After teachmg it once we reahzc:d that thr:re were prob]ems

o vag : (T) A}vallable matgnals/were gften Butdatad (4) Thé content of the

i\\ o - 1 !T) Ve _?-"99 |
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' Before startmg to rﬁde&gn the course, we outlmed the following- go-ai’?

T 111

. course was not sufﬁclently apphcable 1o tnday s world (S) The course did

not aquuatgly devélop cognitive and affective skllls v@ych would be carried
beyond the classroom. Lonsequently, we T§d2§lgn6d the ccut}sﬂ so that it
would include fundamental economic theories of indusfrial society taught in
a.stimulating’ way and. at the same time, preserve the’ ¢ssentials .of “the
historical bacl{ground ‘of industrial Englaqd ‘

=

Gn‘als?; L. . ;

_l.' To design.and lmplement h mificourse that mteyatsf basic ecGnomic
concepts into ‘the established ténth grade Wﬂstern ClVlli;ﬁ?:Qn cur-.
riculum; T . . R ;

! ,f

2. To pmvnde colieagués with a range of tes _hmg :-Jﬂtegles (mqmry
_small group processes, "debates, simulation games “independent study,
role-plays, mulumedxa approaches) deslgncd to snmuldte student intgr-
est in classn: economic concepts;

+

3. To provlda high school students wnh i fnundatmn for, thelr future
required study of economlcs.. r /

4, TQ mcreas& student interest. in an elective pro;_,‘ram in ELOHOIT]ILS

5. To provgig students with learmng experiences that develop their skllls
in economic problem- qglvmg and analytical thmking

6. * To have students’ dnalyze and evaluate economic theories and altérng-v
tive econdmic systems. -(socialism. gommumsm) that have had an

lmp;u,t on Western civilization; |

7. To have students appr&rmte the lntl’lCdElE% of f’undameﬁtal Ecaﬁomié
concepts -applicable in;a free mdustrﬂl society. e.g., supply and
demand, self-interest, profit motive, free Lnterpnse mvnsnbie handi

-8. To have stude nt5~|c‘f;ntlfy74analyza “and. gvaluate the ideas uf important
~~economic theorists (laissez-faire capitalism, utopian socnahsm .demo-
cratm socialism, and - Marxism); )

=g

"9, To have students evaluate the' strengths and quiiaﬁons of industrial
growth on the ELOthﬂlEﬁ of newly dé:vei‘lopum5 mtlons, -

10.. To help students undérstand the QVErt imd subtle 1mpimt that mdus-

* trialization has had on their behavior; . °° : ’ N
- 11, To havg students apprguaté the mterrelatlonshlps among Ec.onormc)
Snual and historical factors in a society. : R . .
H . = LI ) . =
=‘Step§‘ S ' .

In gttemptmg ‘to achieve our gmls‘ we went through the followmg steps

‘1. 'We began by 1solatmg those economic. concepts we baheved should be’

i



T at the core of the course, We then rédesignédthe course.of study, adding
‘strategy suggegtiﬁns to ‘ref’lect tha general .;md s’pe&if‘*e gﬂah we had

~Alden lerary, Ohio Umverslty, Athens Dhm) . : .

2. While planning a series of lessons and learnmﬁ activities, we sunfeyr:d
_'selected and created appropriate materials. “We have enclosed in
Appendix B only those lessons whiéh bear specifically upon economic
concepts and values, together with. tudent materials used {n each
lesson. We also freely used the homework and ‘‘resource denter’’»
asmgnments whlch are generally avmlabla in our departmé t (see
Appendix C). - - : ,

§ 3. We administered a pretest of economic LDHEEplh and evaluated the
C results (see Appendix D). ' - s

B A We: evaluated student outcomes in the btﬁﬂddl‘d ways: mldcycle and ﬁml

: ;tude 1 mdmdu;al and group pro;ects (gee Ap‘pandlx E)

NOTE As an alternaﬂve to the lessons on the development of the market .
ﬁconomy and lndustr‘iallzatmn in England we have included mate--
rml-s for a debat® These ‘re conmmad in AppEndlx c.
Drganiz_atmn _ '
As irldir:atf:cfs we organized our course in Western Civilization to include a
foundation in basic economic concepts by (1) isolating.ecenomic concepts, 5
(2).planning a series of lessons and learning activities, and 3) developmg a -
series of homework :and resource centgr asslénmﬁnts For the purposes of '
this report, one example whmh links the three c:nm]zu:ments of our program is

glVﬂﬂ L ) . o ’
el . ° i l ]
LESSDN 4. HOW DOES A NATION INDUSTRIALIZE? T
C?bje?ctwes AP . ' )

l To analyze raw data ofa nm yet lndusmallzed natmn,
i, 2., To solve the need for increased fDﬂdspFi dug s a part of in ofmduelnal

_.development;
3. ¥ To -appreciate the dlfﬁcultles in plimnmg for a country 3 mdustrlal
= growth; . 1

o 4, To apply the gquallon INDUSTEIALIZATION-= LAND + LAB
e + C‘APIT&L + [DEAS to the not yet industrialized nation.

r : Y : W : . o (,

,Strm‘eg N .- . ; )

Students are’ given. data sheets on’ the’ f"ctltlous nation le Fenwick -
'(rcmarkably similar to England prior to the Industrial Revolution). Students
are to act as econojnic advisers to s@lve varmus problems associated wuh
Fenwick. ;

g v omge
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3. Climate: " Mild: located in th

oo,

- i"- S E“ '
CAN FENWICKIANS BECOME MORE PROSPEROUS?

You are aﬁres'dem- of the island nation of the Duéhy of Grand Fenwick. You
are consideréd one of its brightest residents and have publicly stated that

you think Grand Penwick should become more prosperous and assume its
- rightful role as a world leader. As.a result, the chief political leader of Grand
"'Fenwick, the Grand Duke Turgid. Mediocritus. has placed” you on a

committee to try to outline a*plan to make your country more productive.
However, several other committees ‘are also working on this problem. If

. your committee fails to present the best solution, the Grand Duke (who is

noted for his impatience and idiosyncracies) will have you ground up into
fertilizer and scattered over the fields of Grand Fenwick. ™ ,
The following data about Grand Ifenw_i k have been gathercd-to help you:

I. Geogrdphy: Grand Fenwick is ¢n island which is separated from its
neighbors on the mainland. Size: approximately 95.000 square mjles (as
big as California). S N ¢ coe

Topography: Grand Fenwick’s fa d contains many g%idi harbiors,

L%

‘many navigable rivers, some ferfil§ pinins. some low moyntains and .
‘valleys. R P
> zone and warmed sormewhat

¥ 41 inches (about the same

temperatg
nful

by the nearby Gulf Stream.{Average rai

us New York City).

4. Population: 18,508.000 (md]
5. Population Density (average n
15.2; city: 291.6.. ’

6. Odccupdations: Major: farming, sh
minor: small marnbfacting J

" academics, government avork.

es: 9:408.000 females: 9.,000,000).
imber of pedple per square mile): Rural:

. dairy farmings trade;
¢ industries, finance,

- - . RS Y A . H . _ S
7. Natural"Resources: Significant' amounts of coal and dron ore (basic

“ingredients for steel), much of which js unmined. , . O
Trade: Exports:- goods made by craftspeople, some, cloth; rifles,
~ wheat; imports: gold, silver, tobacco, some cotton, sugar, L
"9, [Income Distribution: . 10 percent very wealthy. own 92 percent of the,
natién’s wealth; 90 percent just managing to get by. A few unemployed.
10, Economy: ® 80 percent agriculture; 10 percent handiCrafts, homemade’
cloth, etc.; 10 percent small manufactured goods produced in factories - .
located in cities. . : o T

I3

PROBLEMS{O BE SOLVED (your tasks)

- Deal with each of the problems listed below as assigned. Record “the .

problem, your solutiond and the reasons for your solution in your notes. = *
1. Problem: Many Fenwickians have a difficult time getting enough fciod

to eat. Develop a plan for solving this problem.

B
) i i o A
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Solution?

Reasohs?

2. Problem: Grand Fenwick’s economy presently has 80 percent of its
petple working in agricultural production; 10 percent work-
. ¢ ing in commerce (trade); and 10 percent in small factories~_
and crafts. How might you like those figures-to change if
*  Grand Fenwick is to become more prosperous? -
Solution? = C ,

il

Reasons? . -

3. *“*Economic change changes all of society.” ! L
Problem: Assuming the above statement to be true, how might these
changes you decided upon to solve Problem 2 affect each of
‘the following in Grand Fenwick? Urban population density,
e .. ., ., |use of natural resources, occupatiéns, imports and exports.
'L' v 'HC)MEW{DRK,ASS?GNMENT SHEET:;Lesmnd Co

h

Readings, as listed.

1. Explain how each of the following factors of human origin helped
promote the Industrial Revolution in England; (a) favorable government
atiitude, (b) availability of capital, .(¢) large labor supply.

2. Explain the role thaft nature played in Bromoting the Industrial Revolu=

- tion. T R e :

3. ‘Was nature or peoplé¢ more important in starting the Industrial Revolu-

-\ tion in England? Give-reasons for your answer, o ; (\

4. Assume'that'you are the leader of a poor: nation today that is anxious to
+ ‘industrialize. Describe 5. essential requirements for industrial develop-
ment that would be needed to accomplish your task. ~ R e

%

Summary of Course . Tl e
~ We organized aur course by listing twenty key econonric concepts that we
~wanted to include in the program. As suggested-above, each concept was .
" presented and discussed, a sesies of lessons.and activities was developed.:
* and homework and resource center assignments were indicated..Essentially,
" . the course focused on the impact of- industrialization on people. Students
-analyzed both the benefits and. the problems that developed out of am
accelersted industrial economy. The course emphasized a sociological and
economic analysis of industrialization and integrated these disciplines into
! " . the historical devklopments we call the Industrial Revolution, The develop-

-

merit of the Vf,arog, i was organized thematically rather than chronologically.
oE L - i Z
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‘W’haf Makes :]ohnn‘y ? Ru;{

‘Northside ngh School, Fort e»rmth Arkansas

=

. =\

Baekgrnund- e N

Planmng for the unit began after I had heerd James lex\auther of The
Gempiefe Cuide to Runnmg, discuss the impact of the runmng\shee on the
economy when he paﬂlelpeted in a panel discussion on a local edueanenal )
program. While the title began to take\shape in my mind, I'was reminded of
artleles Y had read on similar topics, such as ‘‘Why Johnny Can’t Read.”
Usmg a hypethetleal person as the I rotegemst I was able to develnp a

eeelology and psychology Johnny, a eemposue of all students attendmg‘ .
Northside ngh School, was used to fill roles as a_ worker, consumer, and *
" citizen in the varioiis eenvmes of the unit. Before the project was eompleted

. over 125 students had tdken part in “What Makes Johnny Run?’’ since our
£tudents elect sociology in the first semester and psychology in the second
term. My students were' mainly seniors with a spnnklmg of juniors, but
N before, we eempleted our work, the seniors and juniors taught the Economy :
~ Game to a class of sophomores.

- The motivating quesnen used -ghr the unit generated immediate and
‘constant interest. It seemed that Johnny became part of our classroom—an
imaginary friend who was always with us. As we continued the unit, the

. answer to our question took on dimensions and proleellons we had not
anticipated. Everywhere we turned, it seemed that running was the ‘in"
. thing. Fortunately, alsq, our choice of a consumer product, a shoe, could hot
have generated more interest ‘with the etudents They felt that the runmng :
= shoe was their_! y.”’
‘ In psyehﬁlegy we learned that as humans we not enly have emotlenel
needs to be satlsF ed by others, but that we associate Wwith others for the-
fulﬁllment of eeonerme needs (reesons) hemn dependeht upen others fer

beean e mdmduals tend to eoneentrate on speelﬁe tasl’s Furthermore z
A ~ Johnny not only finds much of his identity in werk but he is dependent upon
- the goods and services produced by others
Teaehmg Guide A , o
"1 organized the unit by develhpmg a teaching gmde (Exhlhlt ) in whleh I
listed the choices I thought niy students'would have to-make, the purposes
- and proeedures they were to follow in nmkmg decisions, and the economic
eeneepts to'be stressed througheut the umt
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Purposes

=

'My okjectives in organizing ' What Makes Johnny Run‘?” as a unit of study

to be included in. our soc;ology and psychology classes were:

|. To create an atmosphere and to select a mpu, that would encourage the
exploration and identification of choices from a psyuholnglcal approach
through the utilization of a hypothetical person, Johnny, in the role of a
-worker as we dpproach the 1980s:.

2. To evaluate Johnny's role as a status seeker and to dctei’jmige its impact
on the economy; _ .

3. To select an exciting, i;urrf‘ntly popular, consumer product to track it
“through the economic system; and to use the product to lead the

“students into an awan:ne&s of balance and imbalance in the Amencan '

economy;

‘fﬁ

4. To offer students an opportunity to find effective mdternls to hﬂmh”

- and to discover new con%umer products in their own state; aid -

5. To provndé an Dpportumly for increased awareness and- lj‘Ffl't
the citizen’s role in the commumty P

C)i'ggmzatmn %‘ﬁhe Unit
The unit was organized into thirteen subsections which we o
three divisions: (1) psychological choices and the o nmm-
relation to Johnny as a worker in the decision-s

statifs-seeker whose behavinr reflects .the streng}h {’t' :urn;nt "fads;'
(2) consumer- choice; using the sneaker as a case study to analyze the

- economic system:; and (3) the citizen’s exercise of choice-making powers.

For the purposes’ of this report, 1 have mclud;d a brief Example to
lllUStlalE organization and content.
4

CDNSUMER CHDICE: THE DRIVING FDRCE OF A MAREET VECDNDMY‘

A

e

W; bﬁgdﬂ by mdlcatmg th;ﬂ Johnny the Lonsum::r isin many ways the most ’

chmc;e WE recommend thls 'stlatqzy as it dlluws sh@l‘tcuts to bg taken

At the end of tHis phase of our study, q[ude:nts were better able.to hc:li)

‘ themseh es and Johnny to:
L State his consumer rc}h: in the marketplace; .
- Evaluate Johnny’s importance as a_ c:nnv.umer in tht: markelpldze, ‘

%

3. Determiné and list factors th.,lt mﬂm:nce Johnny’ s choices as a con='

‘SleEl’,

a . 515 108
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EXHIBIT 1:

{7 TEACHING GUIDE “WHAT MAKES JOHNNY RUN?" J .

1 Cﬂmmltn‘enl to self

~tholcesln

Fd

| Purpuses or Pmceéure

| -Eean_afmic' ctancgp_t_' .

I, Values
Attitudes
) Decision making
25\ Vocation:
 Commitment to
vocation

R

3, Problem-solving

A
\ _
4, Job satisfaction
- or higherpay -

5. Contracts at work

f

6, Alternatives to job

Stl’ESS

‘1

fitness

A ——— - % -

 Exploring by taking

values and personality
inventory -
Determining personal
goals and developing a
philosophy of life
Analyzing approaches:
systematic, intuitive,

pcrcepliye; receptive

Bolles's, self discovery | mven lory

Finding one's skills

Considering inte‘rdependenc& v

individualism

Exploring alternatives to fit ne&ds anfk

health

Sorting our what's really one’s own
o choices

Choice

. “Opportunity cost
. - %

Increasing
productivity

N

Social decision mpking
Collective power
Interdependence

| !Traﬁeeaff's

Law of supply and demand
at work in the labor

market. |

Qualty of fe of .S, vs,

-~ gross national product

Priorities benvﬁm’qy |

~| 17 2
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+ |0, Predest

#

) Workplace . ©

Boss

9, Status seeker. '

o

LA t:cmsumer;prz;duét—- ,

the sport shoe

%

1L Cangume['

i

=, i
&

13, Systgm of exchange

Post-test -

14, Asociizen

3 lmgw actions 45 a

L‘l izen

| Aﬁaplir‘fg stur:iy materials abiaiﬂed |

#

Analyzing chmcea bused on ﬁ[lmg in
with the corporation

5
§
L ]

(Ecanamm Quutmm) |
| s

* Adapting study materials obtained |
from the Convetse Shoe Company

o

t

L

from an Arkansas-hased
company—Ambl |

lmprnvmg EQ ,
 Important outcome

Consulting an elected city director |

g

- Voicing opinions

Registering to vote

Voting in primary electign
Circulating a pelition

%

Atnm&pﬁer& dete:rminés
productivity withi

* corporations

Searcity

Economic litéracy test

1
B

Production v

“Service

. Distribution systens

,cnsumer § rale

Amencan Ecnnmﬂy

: Eccmnmu: literacy

Organized government
easentfal to Ecnnﬂmi(:

Vaieeand vote esse—nueﬂ to

" the free enterprise

system

B
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4, _Recegr. - that ina marketplace dlff‘erent people have dlfferent needs,

- msts and trade oﬁ"s
.7. Explain how supply and demand help determine the price of a pmdu;t
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As the next step, the atudents took the following series of tests drawn

. from the study guide: Making Your Chmce Multiple Choice on Completing

_ Sentences; True or False Statements; Circle the Word Puzzle; and ‘a
Crossword Puzzle.' AH these were interesting and enjoyable to our students.

As we studied Johnny’s consumer choices, one of the students who
works. at a Jocal sporting goods‘store brought in a leaflet on Ambi, a
training/casual shoe made in Arkansas. Subsequeptly, we wrote to "the
manufacturer and used that brand of shoe as a case study to illustrate the
manufacture of a new product in Arkansas.

Other parts of this Sectibn included: What Is a Markat"’ Choice and
Starclty ‘Trade- fob Choices for Companies:. Values- Df;tt:l mine Choices;
Flndmg}, the Price; Supply and Demand: Competition; The Cost of Respond-

"ing to Consumefs; The-Role of Pmﬁts in Respﬂﬁdmgj 10 Consumer Cho;ge

o and Pmdm_twlty _ 0 . ,

Evaluation ’ B

We begaﬂ with the questﬁzn What is your EQ? That question prompted
"another: What is EQ? We responded with EQ = Economic Quotient. We
then had our students take the new Joint Council on Economic Education
- Tests of Economjc Literacy. On the pretest, the student scores ranged from a
high of 85 percent to.a fow of 26 percent. The low scores were not surprising
_sincé they were attained by students who normally score below average on
any test. On the post-test, the highest score was 96 percent. In most casés—,
the sludgms were pleased to increase their EQ. Two or three scored lower in
the post-tést, but considering’ that‘thcr; were several intervening variables.

\ this was nm unuaual .

Ithe sbcmlogy studants I had taugjht lllll‘mb the Frsl EiLmLEtLI askcd m
bécome part of the project. Subsequently, near the end of the second’
, Sei ester, just as they were completing a study of the economy and the

\gov, 'nment the mf'orm*ntmn fmm lh' "hm:‘ cumpany ;arrivuj Th&%a stu-

: -
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- . APPENDIX TO CHAPTER FOUR
Good 1deas in Brief: High School '

DOROTHY ANN BARRETT, of West High School, Mankato, Min-
nesota, developed a simulation entitled, “Stéamboats Get Tracked On.”
The sixteen-day activity was designed to dramatize the costs and benefits of
technological change through the utilization of an historicul event: the
‘replacement of steamboats by railroads for volume transportation in the
Mankato, Minnesota, area. The simulation is.multidisciplinary and has an
historical setting and political and .economic applications. In this case,
political factors dominated the decision-making process related to a market
question. As the simljlation is-developed, students role-play a five-member
city council incjuding the' mayor. After hearing arguments and testimony,

* from various vested interest groups, the council detides whether the railroad
should be permitted to come into Mankato. The special-interest groups
include the railroad company-and their lawyer; the steamboat companies and
their legal representatives; people representing big business, who are
looking for markets and travel opportunities:local businesspeople. who are
threatened by possible competition; farmers, who are looking for wider

ajfis; preservationjsts, who strongly advocate the con-
tinuance of the Status g#o regardless of private and external advantage; and
newspaper representatives. A large amount of supportive materials i$
included in the simulation, among which are worksheets, recommended
reading lists, day-by-day lesson plans, a glossary of economic terms,
supply-demand analysis, the historical setting and data sheets, and profiles
describing the roles of all participants in the activity. Theactivity, which is
integrated into the tenth-grade American history program, provides a model

_ that could be adapted to any community that has experienced the-ecpnomic
impact- of ¢hanges in transportation mode or other technological innova-
Lons. ) ’

. BETTY GURKE, u fifthgrade teacher in Gould School. * Noith

Caldwell, New Jerséy, and THOMAS' W. MULLANE, a twelfth-grade

" social studies teacher in-West Essex High School,  North” Caldwell, New
Jersey, originated a program in response o i grant given by the state pf Bw
Jersey to teach economics and corporate stricture to a group of fift graders:
who were identified as intellectually gifted. Instruétion was given not only
by the teacher, by using community’ resource people, films, and field trips.

* but also by seniors atténding the local high school. After studying the legal
issues and requirements related to the foundation of a corporagion, the fifth
graders formed their own corporation, General Creations. Officers were

~ elected, by-laws were written, and capital was raised by .writing:a prospec-

tus. issuing promissory notes, and selling stocks. Candles and pot holders
were manufactured. and marketing strategies and advertising werediscussed
and put into action. The high school seniors gave a series of lessons linking

L . ¢
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. the:corporation’s manufacturing to economic concepts'and the stock market
by using a variety of teaching approaches, including debates, role playing,
AV materials.,and- small group discussions. Amoiig the terms and concepts
presented by the twelfth graders were business organization; stocks, bonds,
dividends, and interest; factors’of production, and money and banking.-An,
important outcome of the project in addition to the acquisition of knowledge
about corporate structure, the stock market, and other economic terms, was
that the fifth graders learned how to think critically in real situations that
require problem-solving action.

_ SUSAN R. JACOBSON. of Male High School, Louisville, Kentucky,
sensing that her students questioned the necessity and legitimacy of profitin
a capitalistic system, developed a unit called **Profit or Perish: The Role of
Profit in a Capitalistic Economic Systgm.”" A comparative systems approach
was used. An investigation was undtrtaken of a barter-type economy, a

+  command system, and a market-oriented, i.e.. capitalistic system. Account
* was tuken of differing levels of technotogical development and methods. of °
“distribution of goods and of conflicty likely to arise in each system,

particularly those resulting from differing expectations concerning the role
of the individual. OppoSing and c:ontf"adicmry. views were presented and
analyzed. The unit was devgJoped as an interdisciplinary project for students
in grades 9 through 12, and can be used in history, anthropélogy. socil’
‘studies, economics, and special-education classes. Among the ihstructional
materials included in the project a survey form for assessing students’
~ attitudes on profit; -statements of behavioral (objectives: lesson plans;
worksheets and related questions'and activities: readings from various

.. disciplines including anthropology: and four outstanding conflict dilemmas.
‘An interesting highlight of the unit is ité emphasis on basic skills. A

“Specdway, Board™ is used. to’have students work on the profuncigtion,

spelling, definition, and usage of vocabulary - through a. motivational

“‘chance'’ system. Activities especially interesting o students, ¢.g.. hiring a

dance band for a school function, are used to encourage students to analyze |
and discuss gconomjc concepts. : o

‘ KAYE L. DARBY, of David Douglas High School, Portland, Oregon,
_ developed a course designed to introduce students to a series of specific
environmental probléms primarily oriented to the Pacific Northwest and the
local Portland area. Various groups involved with environmental issues were
examined so that the students might gain a better understanding of the
economic, social, and political -significance of the arguments of each
special-intérest group. Throughout the cighteen-week program, students
were challenged to utilize their acquired skills in critical thinking to arrive at
the best possible practical solutions to the environmental problems studied. *
Among the major topics presented and discussed were the course introduc-
fion: land use management: problems in Oregon; urban pollution problems,
including those related to solid waste disposal, air quality and transporla-

10 | - ' ]gl .
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tion: energy problems; population: growth vs. no growth; politics und the
environment; and values and value priveitics. )

. A variety of teaching and learning materiils is confained in the program,” -
which ingcludes a forest land management opinion poll. -éxceptionally well-
develope@simulations in which students role play membership in“concerned
interest froups, and a series of rclsucdIi’hnughl-pmvdkinfg activitics.

~ BEXTY 0. ANDERSON. of Deep Creck High School. Chesapeake,
Virginia, up@ determining that her business students in;grades 10-12 did
ngt have wworking knowledge of what business organizations were all
aéf\ul. developed a packet of independent units of study on “"Types of
. > Business Organizations.” Fuach-packet included student/teacher guidelines
for each activity, techniques and purposes in directing activities, ynd student/
tbacher evaluating procedures and instruments. In addition. a complete slide
presentation, individualized prdjects and tests, and a teacher's scoring key
are included. The unit rationale was that *‘the student, upon catering the

- business world. must seek employmentiin or operate the type of orgunization
“that best suits his/her personal needs. Once employed by self or others..

" he/she must identify and select business procedures advantageous 1o this .
organization. Too, as a consumer and citizen, the student must ytilize the
services and products Of these organizations.t Except as noted; | student

activities. learntng guides, and information are originul, Other”busineds
teachers have availed themselves of the unit because of its outstanding and

creative activities and organization. : . :

SALLY BLACKMER, of Honcove Central School, Honeove, New
York. developed an instructional unit called “Gross National Product: An
v Beonomic Education Unit of Instruction for Ninth and Tenth Grades.” The
.. purpose of the module is to develop an understanding of buic concepts
- relating to GNP and to apply them to more abstract situations. The focus of
the tnit is on deriving the coneept of GNP and ‘Comparing past annual
measures of economic activity by using current dollars. A sequential
program is presented. ingluding leyson outlines. for running a business, that
. illustrate some basic concepts ass-siated with GNP; a picturd lesson for
= deriving the meaning of GNP: research project and game: and A series of
objective questions for evajuating student Tearning; The first group selected
to receive instruction from the module was the lowest-nichieving group of .
. ninth-graders. The following year, all tenth-grade social studies students
used the unitadt was found that the original groip seemed to.retain the
information developed in the unit much ;hﬂf?’f than they did other units
taught to them in their ninth-grade secil studies cliss: Tt was also found that
even though the general achievement of the students wis belay average,
they showed & higher level of understanding of GNP ¢oncepls and abstrac-r
tions than did the rest of the students, who had studied the topic.in i less
extensive unit. ‘The module has bheen reprinted, and circulated by the
Genesee Region Counciloon Economic Education (N.Y.) for teichers who
wish to infegrate ecomomic concepts into thejr classroom,
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MICHAEL POOLE. N and HELEN MONTGOMERY of Bellingham
~ High School, Bellmg}mm ‘Washington, created a simulation designed to ‘
model international economic relationships in the contemporary world. The
simulation, '*Wealth of Nations,”’ is the final activity of a required ninth-
grade course called **Social Studies Lc)n;epta * which includes the essential
concepts of geography and economics. **Wealth of Nations'' is a two-week
activity, and requires all students to participate. using information and
concepts they learned during the preceding ten weeks of class. In the’
simulation. the classroom becomes a world with its own countries and
resources. The students are divided into a maximum of six groups. The
members of each group are required to develop an imaginary country,
following an outline which EuldLS them in L‘Stdbllshl1% their nation. Each
group gives a name to its nation, makes a map, lists resources and products,
and generally makes decisions on the basis of the geographic facts they have
designed for their country. Each country_has its own distinctive set of
resources and a desire to be self-sufficient in order to provide its population
‘with the necessities of life., After completing the basic description of their
countries. the students determine the wealth of each nation in preparafion
for a series of trading rounds which are conducted to achieve the desired
economic goals of each cﬂuﬁtry The trading rounds start with the exchange
offresouices. since none js'duplicated among ne countries. Money values
are assigned to each of the resources. and exchange rates are established to
facilitate international trade. At the conclusion of- the tr.;unmk_ rounds,
students then determine the relative cconomic wealth of their c,numru:s

F’ATRICIA .. SHELTON, of Pleasant Hill School. Muriun Ohio
introduced a unit entitled’ **Distribution of Income and the Role of Profits in
thg Mdrk;t ‘%ystun into her consumer CLOanlLH Ll 55€5. Thc: two- to

mcmlugy lmd LLlITLﬂl dfﬁllf'ﬁ lr ll'sLd in consumer economics, lt wuuld hu
the third mpn= of a sequence that begins with an introduction (scarcity,
appor tumty costs and. dLLl‘len making. and comparative economic systems)
fulluw;d by a unit ansrm;:, supply and demand and the pricing system in a
market economy. The new unit serves to.introduce macroeconomics and is
[)T,lg;lﬂl?(.d to lead into a unit on the role of capital, interest, and wage
determination in a market system. In addition, in consumer problems
classes, the Tole of government, the federal reserve system, and interna-
tional trade are ndudgd The major objectives of the unit are to.present the
meaning of economic terms and concepts. to develop a framework or model
for decision mdkmg through which students can logically analyze contempo-
rary economic problems, and to help students ide ity their own influences
on the system and understand how the' ‘system.influences them. Among the
magy r materials included in the full report were learning activities, a glossary
of economic terminy:ogy studies. a list of behavioral objectives, worksheets
and related activities including Ll’()‘a'ﬁWDrd puzzles and graphs. simulations.,
selected readings, a post-test. and a ‘complete Bibliography.
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. . | .~ CHAPTERFIVE

N Cf,c)llege Level

=

1

Money and Banking'
Forever
g Robin L. Bartlett
_ Denison University, Granville, Ohio

. Introduction
In the winter-of 1974, I found.myself in a new location, among unfamiliar
faces, and about to start my teaching career. Teaching principles of
economics while in graduate school and soliciting the advice of seasoned .
professors had not prepared me for the lecturing doldrums which occurred
" _halfway through my first coursé on money and banking. Students began
"asking me what'monetary theory had to do with anything in the ‘‘real world™”
and I began asking myself what my previous objection had been to injecting
a more institutional emphasis in this course. o
In retrospect, atheoretical as-opposed to an institutional emphasis was .
not the error. What was missing in my course was some display of
. applicability or ‘‘relevance,’” some way of miaking the St. Louis multiplier
exciting to the average college stiident, and some way of making money and *
* banking a memorable educational experience—one that would stay with
students after graduation and be of benefit to them in their day-to-day lives.
_The task of designing a course that fulfills these g:-ls and at the same time
teaches economic theory was indeed a challenge. oL :
The problem is that the material contained in most money and banking
_courses can be boring to many students, particularly those not inclined to
appreciate the esthetic qualities of T-accounts or the mathematical elegance
of simbltaneous equation solutions. One really bad lecture, with the time and
potential for others, just adds to the tedium unless $tudents see the necessity
- for the drier aspects of theory. The Federal Open Market Committee
(FOMC) simulation, as an integral part-of the course, is one way of insuring
that students, see the necessity of theory and the exciting role it plays in -
policy-making situations. SR : .
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"The FDMC Simulation o : ’ .

Several factors ure lmportant when’ analyzing the effec:t of the FOMC
simulation on student learning. First, the FOMC simulation i$-ohe-quarter. of
the course and of the student’s grade. Second. the simulation represents a
second generation in s:rﬁulatlon design. Third, the simulation reinforces and
draws upon what, students learn in the rest of the course: The effect.of the
FOMC simulation on student learning is examined with buth soft dnd hard
statistical E\llden;e .
Students were reqm;eci to purghase twn baoks for the course:
Slmpson § Money and Economic Analysis and Bartlett and Amsler's A Wall
~ Street Journal JUUI’H(’I’ The textbook is theoretically nnéntcd ‘The W&J
Jmlrnfl serves as a workbnok d[]L *malym:al guldé for the Wall Street . ..

Th& course is outlmgd ina v::r‘y tridltmnal manner ‘éxcept that after
examining the GNP accounts briefly. students are irtroduced to a very
su‘nplé Keyngslan model. The early introduction of"a macro model is dong -
for two reasons. First, intermediate macro is a prcrequmtf: for money.and
_ banking. To maintain continuity, it is 1mpor§ant to'establish the link between
macroeconomiics and monetary theory early in the course. Sr:c:ond the early
use of even a very smple macro model is a prerequisite for the FOMU |
simulation. Students need some analytical fraimework to start with and to
build upon. Throughuut the course the-cmphasis in lectures is theoretical.
Students are tested.on this material over the coufse of the semester with
minitests. These arejorty minute tests on material discusged in the book and T4
. developed in ¢lass. Students are allowed to drop their lowest grade of five on l
the minitest. At the end-of the semester, students are tested again but only
over the specific- “material on the minitest. Thus, their final exam is a-
modification of questions previously asked. This tmdltmnal approach to the
material and testing of the students’ understanding of it account for 50
. percent of their grade.
»  The remaining portion of it student’s grade is stErmmed either chrectly
or- indirectly by the FOMC simulation. There are four or five FOMC
simulations throughout the semester, depending on the¢ schedule. Students .
are required to participate infour. They are graded on five things: demeanor, -
accuracy of facts. plausibility of analysis, adequacy of policy suggestions,
and responses. A simple grading sheet facilitates the grading procedure. At
_the end of the semester cach student must-write a position paper whlgl;)

mirrors-much of the simulation, giving students a second chance to learn th
material. It is premature to discuss this aspect of the course at this time, an
an &labﬁratmn on these experiences will follow in due course.

~ The Desngjnf the FOMC Slmulatmn - '
As can be surmised from the time qllmcd the qlmulatmn and the effort

required for a position paper, the FOMC simulatiorf plays a key role in
affecting student lf:armng In essence it serves as a bndge betwegn the:



£conomic theory they are learning in class and from personal study and'the
! uée of theory in the *‘real world.” Unlike most simulations used. in the
teaching of economics, the FOMC simulation is 'synergistic; that is, it is.
specifically designed to incorporate three different simulation techniques
and to build upon the cumulative nature of the learning process as yutlined
by Bloom in his taxonomy of’ educational objectives. A rationale for-this
. design is developed after reviewing the inconclusive findings of traditional
simulations and adaptmg Bloom's taxonomy to fit the nuances of economic
theury
[ -;pe,nt four years devefoping this approach, and much of my work was
supported by the Denisorf Simulation Center funded by the Lilly Endow- .
ment. Incorporated. The' center provided assistants, relcased time, and
‘travel money. The work was presented iw various stages of development at
. several conferences and has been published. -In addition, a former stident, _
Christine E. Amsler, funded by the center, worked closely with me on these
© projects. Denison University’ has been very supportive of .my research
. efforts in developing effecnvg leachmg techniques.

" Goals of the FOMC Simulatmn o R

The overall purpose of the FOMC simulation is to remforce student’s

unde.ft widing of monetary theory and financial institutions and to illustrate

how monetary policy in the United States is made and executed. Ins emﬁ;
- terms, the three main Db_]ECUVES Df ’Ehé FOMC simulation ‘are {0:

. -
o Describe the purpGSEb and functions of the Federal Reserve syslem dnd :
. . to familiarize “students wnlh basic economic mfurmatmn available in
public media; oS

-~ @ [lllustrate the role macroeconomic theory plays in policymaking and to
give students an opportunity to usé the models they learned in class;
Have students apply their fundamental understanding- of facts and
models to judge for themselves the relative merits of pulmy agtmns

repnrted in the press. - -

= ) 3 3

.- Ed(;h of these objectives ]jdl'd”el% A smg: in the learning process and an
aspect_ of the policymaking environment ag discussed in the rationale. The

FOMC i5 “synergistic in that these objectives are:met.by simultaneously using
* the simulation t&chmques of case sludv model- bm]dmg, ‘and role-playing.

The Clsssruom Expenence of_ﬂjg  FOMC Simuiatifm

*In brief, the FOMC slmu]dlmn is an enagtrmnt of the "FOME-meetings

- actually held in Washington. Eleven to forty-four students can participate at e
each of .the triweekly meetings. Each session lasts for an hour. Students
prepare “for the Slmulalmn by clipping at icles from the most recent issues of

. the Wall Street Journal.” The workbdok helps them to recognize which

iF
artlclee are 1mpDrtsnl and pi‘DVldE% them with tables for rgmrdmg mforma-
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tion as well as with charts on whick to plot the entries so that trends can be
observed and followed. Space ‘is .provided for pasting the articles in for
future reference in the simulation, Thus all the students have up-to-date and
identical pieces of information. The common ground facilitates discussion.
“Students also prepare for the simulation by researching their assigned
roles as committee or staff members: They analyze the facts collected from
the Journal within the theoretical frameworks learned in class and from the
‘political perspective of the committee member. As the course.progresses the
analytical preparation is €xpected to become more sophisticated. :
I prepared for class by updating'my own WSJ Journal and by filling out :
- the grading sheets. 1 paid particular attention to refeases of the chairman of
the Federal Reserve Board, since that was my role. '
At each ‘meeting, different members of the committee are responsible
‘for different sectors of the economy, as outlined in the WSJ Journal.,
_Members of the committee or their staffs must brief the entire committee ont
. “the current economic situation within their sector, give their analysis pf
these developments, "predict future trends, and suggest policy courses.
When all 'ten -of the three- ‘to five-minute presentations are camplete, - *
_ discussion takes place until a consensus for policy action is reached. The
.views of the chairman are always made known. o o
" The atmosphere for these meetings is set in several ways. First, the:
room is set up for a conference. If a large conference table, is not available,
members of the FOMC sit.in an inner ring of chairs provided with name
_tplates., Staff members are seate(l in an outer circle n&ar. their assigned
* committee member, who acts as th¢ groupys head in large classes. The mood’
of gravity is further enhanced by Tequiripg students to wear businesslike
' attire, toaddress the committee formatis from a podium, and to stay Within
‘i assigned roles. . ’ : o -

A

e

A Final Effort
The debate between particular committee members, in keeping with their
assigned roles, can be time consuming, and notall students are permitted to
 engage in the discussion: Thus, at the end of the semester after experiencing
“ at least four FOMC simulations, students must write a position paper of no
more than fifteen pages. The paper is divided .into three sections which
parallel the simulation presentations. Unlike their earlier presentations,
however, students are responsible for every sector in the economy. Informa-
. tion for:the first section, which reyiews the current economic situation, is
taken from the WS.J Journal. Their reviews focus on the economic events\of
the last quarter as compared to the same quarter of the previous year. In the-
next section of the paper, this information is analyzed within a mac- ~
roeconomic model. The degree of difficulty or saphistic’ationiﬁ their analysis
is limited by the five pages alloted for this section. Finally, policy recom-
mendations based upon their énalyse;are_;,’ ade in the last section. Here -
students are encouraged to consider all thealternatives and state why some
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ﬁare out of the: question. So the position paper offers students a final chance

to draw the course tﬂgether, to bndge the gap betwem fact and theory, and
to make economics come alive, .

“ Course Suminiary

Four years of work went into designing a course for the fall of 1977. Half of
the course was in the traditional lecture format and the other half rested
heavily upor the FOMC simulations. Students wére always given two
opportunities, to learn the material, allowed to ‘drop one minitest and
FOMC simulation, and given several opportunities, verbally and in wntmg‘
to express what they had learned and apply it.

The evidence.shows that the simulation was crucial to dnswermg the
“relevance’’ guestion, creating excitement for the material, and providing
students with an economic framework within which to put the facts reported
by Walter Cronkite, Newsweek, or the Wall Strset Jaurnal aftﬁr they leave
Denison. :

Eva!uatmn

lt is cur‘rently taught at Demagn Umverslty meets the if.t.;sm;c:l Ob_]EEllVES of the
caurse In addition, there is ample evidence that the FOMC simulation is
eff‘emlve in attaining its spz:c::fc: g(;\als and thus fulﬁlls its ruls: within the
course structure; .
A rigorous experlmf:nt was conducted.during the first’ semesters of-
1976-77 and 1977-78. Both experiments used a pre- and post-test procedure
to measure student learning oversthe semester. The test was designed to’
measure student understandmg of facts, theory, and policy issues surround-
ing the making of monetary policy. The more traditional TUCE and TUE
tests are inappropriate instruments for advanced undergraduate courses and
partlcul*arly for money and bankmg courses, The avaluatlon oF the FDMC .

understandmg The mmuhnon 3 greatest lmpact was on theoretlcal issues.
The evalu*atlon alsu showed th' t studems fOllDW Blnum s taxﬂnomy and dg

to uﬂdﬂrstandmg mterrglathnshlp% among vanables Comprehensmn of

facts -and relationships is a prerequisite for making reasonable policy

suggesuons and Judgmg lhE appropnatgness of current. pallcy actlons

the data from the prewous year, Ehow-?. that the o\.ﬁzrdll course mtmg is a

51gmﬁcant ﬂxplanafory vanable Thls pomt negds elabaratlon In thls

well they felt the course ‘met its ob_lectwes and how well thé lectures and

* simulation meshed to meet, these objectives. The hlghm’studems rated the -
course, the more their interest in the material increased over the term. Thls
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can be interpreted to mean that the simulation was successful in bridging the
‘gap between practice and tHeory and thus that the .material displays

applicability. o

Softer.evidence comes from several sources. First, the student position

" papers at the end of the course have demonstrated an amazing grasp of the

current economic situation and.an ability on the part of most students to
analyze it with some sophistication. Also, their policy suggestions are well
thought out and justified. rather.than being a display of emotional or political
rhetoric. Students themselves admit that they learned a lot in the simulations
and in writing the papers. Every year there is a waiting list th get,into one of
the two forty-student sections: Finally. the grapevine is very effective in any
undergraduate institution., This well of information says that the course is a
lot of work, but worth the effort. ' o

Summary

The lecturing doldrums experienced over four years ago have given way toa 1
well-structured- course that attempts to demonstrate the applicability of

economic theory to the current economic situation. The vehigle used to

“transport students through. economic theory is the’ anticipation of, the

excitement of, and the Satisfaétion,ggﬂgr;\tcd by the FOMC simulation.
This simulation is- unique in the sense that it is synergistic and is

therefore more effectivesn attaining its goals. Other synerg

¢ simulations

can be designed to fit a variety of economics courses. The Council of
Economic Advisers is an example of another synergistic simulation. It is
designed with the same objectives and format as,the FOMC simulation,

except that the focus is on fiscal policy. Regardless of the focus. however,
the synergistic approach td”simulation in economics is a valuable com-
“ plementary. technique to the traditional lecture.

P}
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Hawaii Economics Project

-George Lee
University-of Hawaii. Honolulu, Hawaii

=3

Purpose and Objectives

The purpose of this project was to help students understand our economic
world better by providing them with some economic tools  with which to
analyze ‘‘real-world" problems. (The specific performance objcctives are
_ included with the full report. ) The major. objectives for the study were as

fnilaws » _ . ]

. To mtroduce the stud«:nts to the principles of economics -

o To enable the students to use supply and. deniand analysis to EV;llLl:ltE -
economic issues

e To enable the students to descubé the state of the: economy and to

suggpst thf: use Df fiscal and/ol‘ mnnctary pollclcs to solve lhi: problems

0

. econemy

'
%@

iInstructlﬂrlal ‘“‘mcedul‘es o ! o

instructor, 1 was dissatisfied with the resuits of the course. I was'not quite
sure whether the students were learning what they were supposed to learn
and if I was teaching what I was supposed to teach. I realized the two issues
.were related and began to ask-myself some crucial questions: How do the
students know what they-are supposed to know if thé instructor doesn’t
know? Even if the instructor knows what students should learn, how.do
students demonstraté they have gained that knowledge? What is the most
efficient way of getting this knowledge across to the students so that they

"can retain thé concepts and apply them outside the classroom?
They key that unlocked the answers was Teaching by Fsrﬁzrmunce C)b-
Jectives, eloquently expounded by Robert Fr Mager. In the summer of 1975 1
wrote the outline for the principles- -of-economics course, setting down what
the students were supposed to learnand what [ was supposed to teach in terms
“of petformance objectives. The results far exteeded my expectations. The
syllabus;, written in terms of performance objectives, has been cru;:xal to the
success of my introductory economics_courses. It gives the students a
detailed map of the road to economic knnwlﬂdge and it gives me, the
teacher, an ESSEHI!;ﬂ guide for Drgamzmg my lectures and dEthltlES The
_program is made up of four umts

} «From the time that I was a teaching assistant to the time that I was an,

s a
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UNIT ONE: THE BASIC ECONOMIC PROBLEM )
Lesson 1. “There’s No Such Thing As a Free Lunch™
Lesson 2. Scarcity, Wants, and Competition
Lesson 3. Productive Resources
UNIT TWO: TRYING TO SOLVE THE ECONOMIC PROBLEM
Lesson 4. Types of Economic Systems
Lesson 5. Specialization and Exchange
Lesson 6. Profits and Economic Incentives
-Lesson 7. The Role of Government

UNIT THREE: THE MARKET SYSTEM _
Lesson 8. - Why Do Prices Change?
. Lesson9. Supply .
Lesson 10. _Demand =~ = .
- Lesson 11, Démand and Supply United

UNIT FOUR: THE MARKET SYSTEM—SOME CONSIDERATIONS / :
.Lesson 12. Market Structure '
Lesson 13. Efficiency vs. Equity

: Lesson 14. ‘‘Market Failure” ’

““The Basic Economic Problem’’ is designed to last one or two weeks
and give students an introduction to economics and economic thinking
(analysis). In;the process, they must become familiar with economic
terminology such as scarcity, opportunity cost, productive resources,

. choice, competition, etc. It is hoped that they will discover and concep-

tualize the basic meaning of these ideas before formal definitions are given.

> In Unit One several types of choices were discussed: What to produce?

How to produce it? Who gets it? All economic systems must answer these

) questions because of scarcity. But different economic systems will answer

“these questions in different ways. The following activity from, Unit One

illustrates the kind oflearning situations incorporated into the economics
course: . »

.LESSON 1—*THERE IS NO SUCH THING1AS A FREE LUNCH"
. _ (length of lesson: two~three days) _ ) ~

P

Objectives: ,
1. Given a group of *‘free goods,’” the students will be able to recognize the
, person(s) to whom the good is not free. ‘ ’ : ,
2. ‘Students will be.able to define cost as what they have to give up to do -
something. - _ - : ’ . .
3. Given a particular choice, students can determine the potential cost of
‘ the action. - . - :

Activities: _ : !
1. 'Pass out the story of the king and the frog to your students. While they =~
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are: raadmg the smry, write the phrase *‘There is no such thing as a free
lunch' on the board. When they ﬁnlah reading, ask them the following

questlons
What does the statement

What does *‘free’’ mean?

mean to you?

"What are some things that-are free’

C)n the chalkboard. under the hmdm&_ Free;:“

items students say are free.

How does it rulate to what you think economics is?

Good, list some of the

"'7Freei"76§ad 7

Free to Whom?

Whn Pays‘?

Free education

Students

Tnpdycri

Thé fourth caller °

2.: Album fmm a radio st.,mcm Fhé radio station

7 g A g;ft - 1 WhGEV;::Z‘ rgéel ;s it 1 Th; giver 7
5 ) Bl L
A. B ] ) . .

3. Under the heading Free to Whom? list who receives the ‘free good.

4. For cach free good, ask **Did someone else pay for it?"" If so. hst the
' payer under the’ hcadmg Who Pays?

5.. Ask the following: **Suppose you did not ‘have to attend schonl What
would you be doing right now?*’ You should get a variety of answers—
from working to sleeping to surfing. Explain that this is the cost of going -
to school, -i.e., the thing you have to give up. You may do this by

_rephrasmg the question to snmcthmg like **By going to s;honl I.am
glvmg up the ;h*mce to

Cost (or opp@rtumty LD‘St) s the hlgh;'it valued fnrsdken alternative
or the most important thing given up. _
7. Have your students work on the eXercise on costs.

Unit Two is designed to last tw0=thre:t; weéks and to give students an’
introduction to various types of economic systems. Also examined is the
- rather natural process of specialization and exchange. We also consider the
wole of profits and econpomic incentivgs and the effects of guvcrnment
interventien and regulations.
“The market system™ unit is dE%l&ﬂEd to last two or threc weeks and to
introduce students to the market system and the reasons for fluctuating
prices. The major tool used is the model of demand and supply. To reach as
many students as possible, teachers should use demand and supply graphs
only ‘if their students can handle graphic analysis. Emphasis is on verbal
exposition of the concepts.

-

139" | o

O

ERIC

Aruitoxt provided by Eic:



In Unit Three, we dlscuss how and why pn;gs LhdﬂgL using the model.
of demand and supply. When using demand and supply. analysis, we make
several implicit assumptions. In Unit Four, thosc assumptions are mades

- explicit and we LQﬂ‘ﬁd the effeits when a market does not conform to the
maodel.

For students to obtain basic economic knowledge, they must study
demand and supply: but they mustalso consider the concepts covered in this
unit. They need to look at the total picture, which includes equity as well as
cfficiency, market structure, information costs, and externalitics.

‘Because of the size of the classes (H() to 250 studgnts) thL prinuiry
medium of instruction was lecture (or “Spray. and Pray.” as Mager
sacrilegiously calls it). The format of the lecture was Review, Introduction,
I.ecture. and Summary, with strong meh‘ms on eliciting the principles of
economicy_from the students. .

There abe also weekly labs, which, because of-their smaller sizes, allow.
more studentieacher contact. These labs are conducted by teaching assis-
tants who help clarify difficult concepts discussed in class. let ad the students
in activitics And problem solving, and give biwgekly exams. The exams are

tedein class by the students to help them learn and retain their newly
gand knuwl:.dgc ’

. The class is concluded with, comprehensive final examination and an

evaluation of the class by the sludents. The final examin: ion helps the
© students summarize their semest [ of learning while the evaluation gives the
teacher some explicit directiopfrom the students on how 1o improve the
course. : '

Teachmg Materials and earning Activities

Because of the volume of mdlumls and-learning activities used during the

project. it is almost impossible to make individual comments about gach

resource and assignment. Many materials listed were made dVdIIdblL to

individuals. some to small groups. and others were for the entire ;Llss
The assignments included: oo .

1. Reading assignments in:

4. Economics, by Lipsey and Steiner.
i\ - b. . Primero Dinero. by Jackstadt et al.
c. 'Supg'rhfrm’ by Jackstadt et al.
Articles handed out in class. mdudlng -
a, The Valley of Darkness, by Schlesinger
» b, *“The National Debt,” from Cnmwnpmun Lt mmnm F’r ablenis mzd o

Issues, by Hailstones et al. .

When Inflation Runs Wild: The Cuse of Brtml hy ‘%tcwurt L
We Can Live with Inflation, by Robock . .
“‘Doobnesbury'’ cartoons ..

+

b

wof. o

3+ Analysis of newspaper articles about current:cconomic issues was used.
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to give the students practics in applying cconomic principles to real-
world problems. In analyzing the articles, the students were required to:
a. State the cconomic issue

b. State the suggested solution, if any

c. Explain why they agree or disagree with the suggested solution

d. Suggest alternative solutions .

4, .Biweekly exams were used to help give the students and the teacher
frequent evidence of our mutual progress and to give the students
opportunitics to apply their new arsenal of economic tools.

5. Textbooks: )
a. The Adventures of Primero Dinero. S. Jackstadt, et al. (Follet,
b 1973), : , - ,
L( onomics. Lipsey and ‘::lum: - (Harper and Row, 1977).
¢. “‘Hawaii Economics Proje¢t.” Burns, Jackstadt, and Lee (Hawaii

~ Joint Council on Economic Education, 1977).
d. “‘Superheroes of Macrocconomics.” S. Jackstadt, et al. (Follet,
1976). ’ :
6. Books on Performance Objectives:
a. Developing Attitudes Toward Learning. R. Mager (Fearon, 1968).
‘b, Measuring Instructional Intent. R, Mager (Fearon, 1973).
c. Preparing Insiruc rmrml Objectivés. R. Mager (Fearon, IQSA)

In additian to the above réfcrcnccs. materials used inéud&d a set of

. slides made spécifically to illustrate the performance objectives of the

course, organize the lectures better, give a more legible presentation of
definitions and graphs, and make more efficient use of clais time. A

complete list of the slides is included in the full report.
Evaluation

As statél*in the syllabus for Economics 120. a student_must average 95

.percent on the exams to earn an A. 85 pL‘FU;‘flt to earn a B. and so on. The .

same criteria were used for Economics 150 (Intmduc.mry Macroeconomics).
In the Economics 120 «lass, 109 students (51.2 2 percent) earned A's
WhllE 152 students (71.4 percent) zarned B's or better. In the Economics 150
class, 91 students (64.5 pereent) earned A's while 119 students (84.4 pergant) 5
earned B's or better. These results far exceeded our expectations since

:fcwer than 30 percent of the students in'my classes had earned A’s on similar

“tests before I adopted the performance objectives approach;
In response to the question, “*Compared with other mﬁtrucmrs that -

~yeu've had at the Umverally of - Hawaii, how would you rate this instruc-
‘tor?"" the students gave me an average rating of 4.59 on a 5.00 scale, with 3

high of 4.75 in Economics 150 for the fall semester of 1977. This compares
with an overall average of 3.80 for all other undergraduate economic
courses, including upper-division courses which have fewer studerits,

g A . fl'j‘?; L 123
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[ am very grateful for the kind responses of the students, because much

. of the praise for the success of the classes goes to them as a result of-their

hard work. T should also mention that the effort of my teaching assistants,

Mary Blewitt, Dennis Foster, Helen Gau. and Peter Lai, was absolutely’

essential to the success of the classes, because they were able to work
closely with the students to help clarify many of the difficult concepts

discussed in class, e
\ 3
~ 7 N f/ !i .
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