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Forty undergraduate students were subijects 1n a study
to discoyer students? att1tudeb'toward language and grammar and to
deternlne how tha demand for qrammatical correctness affected them in ‘
preparlnq and dellverlng public speeches. The Subijects =ach completed s
an 11 item interview schedule that elici ted delographlc 1nformatlon

- as uell as feelings and op&nlons about grammar and pub11c speaklnq-

.The results showad the followlng. students believad in-the existence

. of a "correct grawmar®™; most students“had been exposed to gragmar
drill in sacondary school; most believed'that good grammar was.a mark
of an educated person- most felt that constant mon1tor1nq of ocne's

] lanquage leads to self-consciousness; ahy fe=lt that good grammar '~
would hot necessarlly incréase sppeonets op1n10n of ‘them but that bad .
grallar would definitely detract fron somaone 's ophpion - of them,
aspec1ally in job- interviewvs; and a number of the students felt that
teachers ware purposely looklnq for mistakes.'in student aork. (A copy

' of them;ptervzev schedule is appended.) (PL). i
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This pa r combines the stddy of speech and 1anguage as caT ed'for
by 1gginhotn i (1974).- -Specifically, it attempts to discern the attitudes
, ard'"grammar" «of. students enrolled 1n a basic speech course.,. The." -
e stfuctural Tidguists' ‘notion of grammar is compared ‘to the students . ;
. notions ‘in orde ‘to pinpoint potential instructional 'problems.: Forty g )
uridergraduate . idents were interviewedvextensively and: their attitudes ‘
-~ toward grammar Were exploreﬁ The effects of.the demand for grammat1ca1 \
. correctness on students preparing and delivering speqches was also noted. '~
These perceptions were. tﬂe compared with 1inguistic.principles. Resuhts )
. of. this comparison| suggest~that:the additionof a unit on language.~ "' .\
S (stressjng the 11ngu1sts apyroach to grammar) to the trad1tiona1 3 :
. basic- course in speech commumcatmn is needed . \
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, In the Repor,-of the MemphfSIConference of Tqaéher Educators L
| '(Newcombe and“Allen, 1974}, one of the’ conference ‘participants, Dorothy | "
S H1gginbotham.,notes ‘that "speech :and language have been and to a ‘considerable ‘
Ll 7 extent comtinue to be studied as dlstlnct.dis iplines" (p.-12)." In the past,
Lo ., many ‘researchers \{n the field of linguistics have concentrated on language
coo8 0 with Tittle regardfor its ‘use’ in actual.; éommunlcatlon situations, .while - .
v " 'researchers in’ the “fleld of speech- coumunlcation have studied the - '
‘ .. communication process with. 1ittle attention to Tanguage.® H1gg1nbotham ,

. maintains that "the'inevitab’ consequénce of: this decisfon is that the ...

: 1nterdependence of speech and\ language has b?en obscured with the result.

chat in theoryﬂbuil'lng, -research, and teach ng,.the full 1mpl1catlons

. /- of ‘each for. th ot_er has only recently,begun to be explored" (p 12).

tt'of every: speaklhg sltuatldn Shd thErefore,
rn and study for anyone interested in speech
very. few. stuhlesédhowever, in ‘the speech

. 'Ce’talnly, language 1s pa
J,should be a.vital area of conc
., - communication. There have bee

~.-communication field which have

R investigated language systematicatly or
+ . directly. - Although some studi

the relationship -

s s have inveéstigat
',,f‘between'the communication process' .and anguage ( Porter, Freimuth
v. - and Kibler, 1974; Redd, 1970), ‘most have not*vlewed l&nguage as: a' L
varlable of central 1mpoftanc A N ST .;7 0

F The tradltlonal area of ¢oncern andstudy for all l1nguists has been -
g ‘the descrlblng and analyzing of language patterns, There are two major: e
" models, ‘for 1inguistic investigation: the Bloomfieldian or structutalist .’
s model and the generatlve—tranLformatlonal model first advocatéd. by\Noam :
: Early structural 1i guists 'such as Bloomf1eld; gathered Ta
TS : age—data—an - ttempted—te—deser4be~the_grammarcof-
/"Janguage, that 1S, the descriptive rules which account- for the way: "
""that language%actually is Use by native speakers, :Later Nlinguists - -
' who followed homsky not onl, attempted to déscrlbe and analyze language, Lo
. but also!to aCcount for a na,1v speaker S abillty to: formuﬂate language st
. ;Patterns yiﬂ-,l S "”'l“ ““ué{ S AR
S ‘The~generat1ve-transfo tlonal model, wh1ch 1s currently popular
ST _‘gamong many l1ngu1sts, howeVe » 'is not ‘readily applicable to 9peech
R ‘}communlcatlon 'research. 'Contemporary linguists are in the prodess. Of o
-tonstructing models:to- aCcou t for an-individual's ability to formulate o
- . sentences. - These models are|not, 'however, designed to deal with the '~ . = *°
S ;;*attual connmnlcat1on event. Nhlle the structuralist model is. not, des1gned
- to’account for a native speaker's: ab1l1ty to formulate sentences, since o
. "4t is a.model of Tanduage patterns'based on actual usage it i$ a more e
: e;appropriate model for studying language 1n the speech communicatlon o .
etti AR ; .

. »(
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1nvestfgatlon of language and spe ch as

It apq%jes the results of structuralist" |

o lfnguistic 1nvest1gations t -the -study_af speech commun1catlon. Spec1fically.f.L
i [ e@/; .1; attempts to discern the: ttitudes, toward “grammar” -of - students enrolled in -
o . a’basic speech course. It cqmpares the structural linguists’ gpt1on of grammar;
‘) l\h students bel1efs An o\der to p1np01nt potent1al ﬁnstructlonal problSms.._
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I _lrf\Ll*."n;‘.. ﬂ}?;"rv e i | ',_n S
S ,,:(vv‘% 1n uistic;princip es, Linguists: attempt to di§cover the grammatical X"'\'

rules h tl_ ed by speak PS oﬁ-a language Sou‘hworth and Daswani (1974) l
‘note t at: : ; )

ai .1’_»:Hhen 'e say that : oplefwho share ‘the samé language share
wowis oo w3 setiof rules, we 'méan that Finguistic behavior is organized -
R and-h S'a’structu; which follows rules. The Job of the |

: - ‘lingu st is to st‘dy the 1inguistic structure of a lan age. e
. and t attempt tolformulate these rules (p l o

‘ . N
‘ scientific method of - /f/ﬁ
tiVe grammar of a. language;
_that is, u age Gwhat ‘he speakers of a language actually say) governs what
1s . Judged rammatical}” Descriptive ‘grammar is-'primarily concerned with .
. deffnition or statements of grammatical "?acts," which can be empirically
tested.(Al en, l972) I The linguists" descriptive approach to grdmmar is
S An direct pposition;to traditional. ‘prescriptive notions of ‘grammar which,
N j - by contras »-assume that there is a, correctness in the Epglish language. .
T, “thatis absolute, This vi -of language calls: attention to certain forms
fai_z[g , _that speak rs are to avoid and labe?s certain forms of expressions as o
R ‘"wrong” or%;bad" English.. -The majority of American-1 n .today take o

the point of view qf! rescriptive grammar (ﬁ&les, lQZl | :vf“

f‘;-*’gfgg;fia‘ This traditio 1 prescriptive notion ignores the fhct -that there are

.0 v agceptable. yvartants/in language, that is, speech forms which do not differ

i social acceptab Jity and are &ommbnly used by speaters of standard o

- English, - ~For ‘example,» the distifction betweén shall and-will-is not: K ,

= wclosely, obs rved inj.general, usage., ‘In"addition, the prescriptive notion ‘
,~‘does not ta e into‘kccountiregional and social dialects Lin uists ~i' L

' d*tlear~phonemic—aetymelegical,_and_phonetic_d fferencés .

ru?

-__;;“'” “in the speech of speakers - from-différent areas of -the United 'States |
e / (Southworth d Daswanf, 1974). “ In contrast to this regional variation, .
- speakers within a single region may exhibit social dialects or consistant .
“linguistic ifferences which correlate with the- speaken soc o-economic
class or. stratum in the society" (Southworth,and ‘Daswani, \l974, p. 241).
_While, lingui ts objectively- describe these differences in sage, many
laymen believe that speakers of Various regiopal and espec lly social
dialects are speaking "incorrectly g =7

- A Ce
S »Descri tion Bailey (1973} clai”f t rica has no . '“. .
Ve e aristocraiic or Metropolitan reference roup using a. "p}oper" form of, -~ ¢
o me-speech { unliké cpuntries. such as; France? Americans have imagined one -
into existence r the sake of "correctness "'\fta ,

AU Several/ éearch ;tudies support the goﬁflﬁsip*‘fﬁat Americans . _
LA believe in an absolute. standard of correctness.; :Rpsenthal ;(1973) notes -
o - that many pres: hool/children have a’.remark bly\consisfe t notion of . G

s - what:As lco,rq t" and "not correct" in lan uage.’. Shiy “(1973). maintains 7
N *‘that ds: stydents sta \Junior/high school (if not earlier) they are -
RN barraged ements - about: the importance of learning,standard
L Y. are gver to make something of their Mves: = |

//English afiffj |
f;;q_ e a - ; .;.\ | ,f _f,;"




e o N L e , S
: ‘To sample adults notions about language alﬁo, Shuy (l973) ‘asked .16
- Nashington, D.C.. employers to -evaluate J6 samples. of speech. ‘The reactions
. o; f the employers were that: (1) there is one: gst form of English which
: T should be spoken at all times; (2) a person's languagé use reflects his
.. logic and intelligence, (3) nonstandard speech/should be dtadicated and
L ;_( g making mistakes is always bad. - i

o Te Many Americansﬁ%glieve that "ordinary speech“ is basically careHess
P T *»and ‘that people shouTd-bé more careful in their use of languag or. -,
: .. example, most speakers admitted that they "should" use express s such -

- -, - as 'The stot in which it goes" instead of "The- slot it goes in, yét they
[/ .- didnot .do so in actual practice’ (Wolfram azd Fasold, 1974). Byles (1971)
e e L [ notes that most people seem to think they should observe‘"the rules
_~"" _~of gramman’ more conscientiously than they do. According to:Bailey .(1973),
y M;w%" . nmost- Americans believe that "good Englisl . . . ‘[1s] an’ tdeal towards whigh
far?‘-~;‘.ﬁ' all strive but . . . no one attains" (p. 386) In- l§60 Hall described an

L T American attitude which still persists today o

Usually we are told and we believe that “correctness" is
characteristic of educated, intelligept people, whereas: -
"incorrectness™ is the special qualit of ‘uneducated,
igriorant, or stupid people. (p.. 11)

o . Aly (l956) claims that teachers “continue to believe that correctness
- - 15 somehow built into words,—[and] is ip fact determined by laws of"

- ’3anguage" (p. 167). According to Gleason (1965), the idea that English
‘ ~ grammar 15 the art.of speaking and writing English-cdrrectly has been
... . - one of-the main forces molding popular attjtudes about grammar. Recently,. .
: v - Langacker (1973) coentinued to support the conclusions. of Aly and'Gleason .
- by adding that the idea that there are "correct" and “incorrect" varieties .
, of awlanguage is fostered to a considerable degree by educators SN PR BT

3 ) 0 R q.‘.-. .

T '.,-',-_v-. The attem"t to define‘“ ood usage“' Survey of research Y English. .

"7 . /As alreddy_noted, there 1s general agreement among. Tay speakers of. Eng ish - e
T --,that—gbod*fngiish—should—be—aequired_and_that_ﬂthe_rulesﬂ_seguld be folloued

. -however, "we.do not by any means agree as to what . .. good English is" .

. :'4,(Fries, l966. p. 2) = ‘, 5o ‘ L&
e In a research study supporting this conclu51on Malmstrog (l959) Cos
R :T;comparedoinformation from the Lin uistic Atlas : _the United tates o ;'

~ 7 (a massive survey of the actua e of the American people) with 312
.. < usage books from.all: school levels ?grades 3 through 12). Malstrom-

-/~ concludes- that ] . A :
L eenel _ . . e
Lo L ithe textbook writers as a group do né%‘succeed in definin > f
e i;fy' ny consiistent standard of “correctness" . . . [therefore?
77+ thelr basic-premise that such a standard\exists comes intol‘
Y SRR question. If it Ecorrectness] is an undeRjnable abstraction,
FA .0 it is of little pra/ ical vatue in teaching. Indeed, as we
. o .. haveé_seen, it can ‘all too easily lead .contradictions and-
A &onfusions. (p. l97) e L .
v o s ~ . .. . . \ -~ *
v \ ~ ‘ i ?
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- "credibility."

- \ " . Sl . .. 4
.. Thus; there appears to be 1ittle agreement; even among writers of

usage books, as to the nature of the "correct" grammatical standard.

Nevertheless, there sti)l exists the geperyl misconception among American
laymen that, in order to be correct, 1 ngdage must be spoken strictly * )

according ‘to rules presented in our grammar - handbooks and textbooks

.. and even textbook writers believe in an arbitrary standard of "correct-

ness" that can and should be discovered and taught.

. " Surv of current research. Only two curréﬁt'embir1cal stud1es‘1ﬁ
the fieTd of communication- deal with the laymen's idea of "grammatical

"

errors" and communication. RN _
Sencer' (1965), in an unpublished &tudy, had 300 male college freshmen
read 1200-word essays containing varying numbers of “grammatical errors,"
from no errors to approximately 51 errors in 500 words.- From results of
"cloze" procedure comprehension tests which the students fihbed out after
reading the essays, Sencer concluded that comprehension was not affecgpg \':

by grammatical errors. ' A 14

‘In another unpublished study, Redd (1970)- found't at. severity of
grammatical errors in_a speech ‘affected -students' perception of =~ - .
"intelligence of the speaker™ and "language efz;;ﬁiveness“,but not
their perceptions of the speaker's "vocal quality," "de11veqy,“ or

o

v
C. . . . .Y

,,:Aithoughfdealingihith'"gramﬁatical erfors,"-Sencerbg study is not

. applicable to.the present study because it deals with written. communication.
* . Redd, however, specifically deals with the public speaking situation.. In

her study, Redd did not make.a cleair distinction between"grammatical

errors" which occur when a speaker chboses a form of an expression which

is not regularly used by socially acceptable speakers and "grammatical
errors"ﬁgglgbﬂoccur When-a speaker uses one form of an expression which

" has twq commonly used forms. For example,:as Hall ((1960) points out, -
- “the" difference in soctal acceptability between I ain't and I am not, N

between hern and hers, .and so forth, is a real fact" (p. 13). These
—twe—4nst3§£%§lfeflgc;fwhat-Jinguists‘label“ungnammaticalwuthat s, -

" they violdte the riles of generally -accepted usage. In many instances
of language usage, however, there {s not“such a clear cut social :

-of 1t-is I) no

difference. -ngg%speech forms (for example, using it's me instead
a1y do not differ in sociad acceptability. Nonetheless,

American speakers.terd to feel that one of these forms must be 'correct,"

’ \. .

. Fries, 1966). .

f’waé}e the other ‘fofm must be *incorrect" even, though they have heargd these °

v@iants from approximately the same kinds of’speaker (Bloomfield, 1933;
. »;/’/ . . . " ’ 1 4 - - ’

.

This,facb.leaaéfio,thé following research questions: .

.Since language and grammar are salient aspects of the public,
- speaking situation, (1) What are students' attitudes toward °
.language. and grammar? and (2) How does the demand for

. ‘grammatical correctness affect studentstWhenmthey»Qre

.+, _préparing and delivéring public speeches? =~ ', ,
L s : D < -2 : o . .
- . . ”. 'it ’ . '_.' ’ R * ' N



, * . METHODOLOGY
ey B . ‘ -
\ “ - . ;d’J,‘{ N . . L L
_ \\\, . The subjects of this study were 40 undergraduate students enrolled Co
'~ <~ jn’the basic speech communication course at Purdue University dur1ng the
‘ > Spring 1976 semqgter. The 2£b3ects were part1c1pants in the auth0r s
masters thesis - rosearch

Since previous researchers have. not stud1ed,students att1tudes .
toward grammar or. ¢he effects of these attitudes on the public speaking
. situation, standardized instrumengs to measure these attitudes do not
/e " exist. ‘To measure theSe.attitude3, therefore, a researcher would need
’ to construct a standardiged measure (such as a self-report scale) or
- rely on a less structured format such as an interview. The present
researcher chose the interview formahidue to its potential for yielding

-« more information even 4f that informdtion is not as quantifiable as the
. -1nformat1on rece1ved from the use of a standard1zed instrument -
r,— _'k - Thus, an 11 quest1on Interv1ew Schedule was devised by the researcher

for use, in this study. The Interview Schedule was designed to elicit

*\ demogr ph1c information as well as fee(ings and opinions about grammar
and pyblic speaking from the respondent A moderately-scheduled interview
forma was followed. A copy of the schedule is 1nc1uded in Appﬁngx A.

~ Each- of«the 40 respondents was contacted -and a one-hour 1nterv1ew
period ‘was scheduled. ,The 'interviews were conducted by the rese rcher
in the same room dur1ng a ten-day time period. Each interview was tape -
recordéd - with -the consent of the respondent. Due to a mechanical failure
of the tape recorder, three respondents had to be re-1nterv1ewed .
- In. order to establish rapport and make the respondents feel comfortable
D in the interview setting, they were first asked sto provide ‘some demographic e
‘information (see question.! of the Interview Schedule, reproduced in" .
Appendix A) and to provide some information: on their speech background
. . (see questton 2). The respondents were then asked to rank<seven items e
- (deTivery, organization, ‘grammar, supporting material, visual-aids, - '
¢ . reasoning, and §h61ce of subject) in order of 1mportance to them when:
% . making a public"speech (see question 3). ~The respondents were then
asked questions 4 through 11 and follow-up questions, such as "Why?"
. or "Why not?", to elicit -additional information. . The 1nterv1ew wag
. terminated by-thanking the respondents: for their part1c1pat10n in the

,§\) ~ study and asking them not to discuss the ;nterv1ew with” their class-
: mates. ‘ .
N )., - . .‘\
- A w '

N - RESULTS R

. »
: The’ follow1ng results were obta1ned from an analys1s of the responses
“to the qu&st1ons on-the Interview Schedule o ‘ .
" 8 A /
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';__ /F'_ . ﬂuestion 1: Are you a freshman, sophomore, junior or senior? What school
e .'. s are you in? How old are you? where were you born?

N A The overwhelming majority of respondents (n = 35) were,coilege '

' freshmen. ir mean age was 18.8 years. Their major areas of study
were fairly evenly divided among the programs offered at Purdue University
A large number of the respondents (n = 23) were borniyn and wvers residents
of the ,State of Indiana. .

\

Lo puestion 2: Have you given a speech in your basic communicatjon class
C ST yet? How many speeches have you-given? What type (or °
. T ‘types) of speeches were they? ' When were. they given?- Have
4 e you ever. given.a speech outside of the basic class? Please
- © [rdescribe the occasion and the type -of speech. -

e
All respondents had ‘given an informative speech in the basic speech
course prior to _the interviews. . Since the interviews for the present study
were conducted at the time when persuasive speeches were being given, some
L of the respondents had given a second in-class speech. Eleven of the
respondents reported that they had never given a speech outside of their
basic speech class.

‘Question 3: Rank the following items in order of imiportance to you ‘when v
you are delivering a public speech--delivery, organization, -* - :
‘ L grammar, supporting material, visual aids, reasoning, choice Q%;
v S of subject. o c , - IS
: The mode ranking for each item is listed in Table 1. Respondents
considered "choice of subject" to be the most important and "visual aids" .
~ to be ‘the least important item when delivering a public speech. Most of - '
the respondents reported that most of the other 1isted items were of more '
importance to them than “grammar" when delivering a public-Speech

Table 1 | Lo

Question 4: - Is grammar ‘something that you. feel“you'are—concerned with?
Nhy? — _ ’

,‘FZ’ : ‘Responses to this question were categorized as lelows

= “~Grammar “comes naturally," it "is not much of a .problem because the
s " respondent was brought up to know what to say. (21 responses)
-+ 1t 4s more important to get one's ideas across: (10 responses) - v
Grammar ‘shows  a person's intelligence, poor grammay takes away a '
S great desl .from what age has to:say. (8 responses) -
- The respondent notices a: great deal of “bad grammar” today.
B response) ‘_,‘ } R s
" Thus, most of the respondents indicated that "grammar" comes fairly
‘ naturally to them-and is therefore, of little ‘concern. . . "
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5'1’ -+ -Question 5: Hould you or do you pay more attention to your use of grammarl
. " when you( are givihg a speech thqn at other times? th? :
£ L

, Responses were*categorized as follqws. N

cTHe respondent feels too nervouskg ,front of people; he/she needs

T to pay attention to other\th"‘f; (10 responses) .

-\ . . Good grammar increases one's credibility, helps one to come across
' - S well so.that one will not dzstract the audience. (9 responses) :

It does not bother the 'respondent im oral communication. (8 responses) U

Using poor .grammar affects a teacher's evaluation of the speech.
: (4 responses)
p "The.respondent is more concerned about getting his/her ideas across
L (3 responses)

.~ No reason given.. (1 response)

/

f T Some respondents‘felt oo nervous in front of an audience to pay attention
! ' to grammar, while others paid particular atte‘ntiqn to grammar in order to
-increase their credibility. .

-.Question 6: Can you. remember a specific teacher. or maybe even several
~ teachers, who impressed upon you the 1mportance of 'using
good grammar? o

.

Co Six respondents ‘could-pdt recall.a specific teacher. For those
respondents who named. a specific teacher or teachers, responses were
coded. into the follpwing categories . _ .
) ¢ . - v
" _ High school teacher (l5 responses) '
Junior high_school. teacher (10 responses)
Elementawehool teacher: (5 responses) ' o
| COllege teacher (4 responses) : Ch ' .
Thus more respondents remembered high school t?achers Who corrected their
gl“allln&l“. ’ ,{ N - e . . | . - 4

. . 3

Question 6, part 2 - What do you;remember most'about this teacher?

Responses to this question were’ categorized as fbllOWS'

: -.tThe teacher stresSed grammar over ideas and “drilled it into the
: students." , (18 responses) -
o - The teacher always spoke correctly. (6 responses) A :
Ce ~ The teacher's criticisms helped studants realize go?d grammar was '
"N\~ . .- important. - (5 responses) .
L The teacher claimed that good grammar showed a person’s intelligence. -

" I - (3 responses) :

L . The teather should have stressed grammar more. (l response)

3N L The teacher taught "connbn sense." (l response) . .

. Thus, the majority of the respondents seemed to have a negative impression
- of\teachers. who impressed upon them .the :importance of. -*good grammav "
 The respondents remembered that. grammar was stressed over ideas andthat
it was "drilled into you." “VEFy few students (n 5) thought that She .
. teacher was-being helpful._* ‘ D . -
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" Question 6, part 3: Did this teacher make you “feel at ‘al)

. . . Lo L ) \" - . . V__‘.‘ *
. L . . . “ ~ ¢
Co / e e
. T . . : Mo - 2
) . _ ‘/\‘7..' l., )h 7]

\..- . about speaking? Why? A , .-
Responses to this quest1onxwere categorized as follows? ™ o ,

The respondeht felt confident about the use of" grammar (8 responses)
The teacher was being helpful, (3 ‘responses )

The_respondent mentioned the authornity of the teacher. (3 respdnses)
The course emphasized writing not speakingi— (2 responses) -

ot The respondent knew the whole class was watch1ng if a grammatical

mistake was made. (2 vesponses)
The respondent claimed grammar did not matter. (1 response)

Thus many- of these respondents diq not feel self-conscious about the1r use"','

of grammar ‘ ‘ o

Question 7. Can you remember anr instance when you made a grammat1ca1 o
X ~ mistake and someoni ‘jumped on you for it?

About half the respondents

(n = 19) could remember being corrected
for/ making a grammatical mistake. , : -

o

-Question 7, part 2: Can you‘remember what you said? -

<

The. response5/6/(respondents who reémembered a spec1f1c grammatical
mistake were categor1zed 1nt0' -

_Actua] errors (verb tense, ain double negat1ves) (7 restnses)
Percelved errors wiich are not c6ns1aered ‘grammatical errors (slip

" of the tongue, mispronunciation, word choice) (1t responses)
. \Prescriptive errors. (5 responses) -
Errors .in written language. (8 rqsponses) 4

A

l"

'Respondents recalled as many perce1ved errors as actual errors

1

Quest1dh 71s part 3 How did.you fedl [when someone corrected~you for

' mak1ng a grammatical error]? Why? -
Responses to this question were categor1zed as follows

~ The respondent does not like to make m1stakes or have someone
. correct them.:- (7 responses) |
* _ The respondent was .glad, because the person was b 1ng helpful
] (5.responsés)
Thé person. wa emphasizing the m1stakes 1nstead of;the 1deas : ./
- presented. (5 responses: : : . s/
. The person was teasing. (1.response)
-Grammar is not that 1mportant (1 response) s

!

Some?respondents were upseq.[y be1ng corrected for grammat1ca1 errors.’
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Quest'ion 8: Do teachers cr1t1c12e yohr granmar a 1ot? Nhy? | /1

Responses to this question were categorized as foHows

Because I don't make ‘that Jmany’ m1stakes (12 responses) ’
. .-They have no time; they're concentratfng on -the subject of the courﬁe,
. grammar. js not a part of, the class.. (10 responses) . ‘ ) .
No reason .given.. (6 responsgs) . : vore
Only on papers. (5 responses) = - ' ' :
- To help-you. (2 responses)
.. So a person will not w1thdraw (2 responses)
. The respondent ‘does not say that-much in class. (1 response)
The respondent's ‘'vocabulary s not very 1arge (1 response) .
'0n1y 1f,you "overdo"’ it. (1 response) . et

»
L]

.-Again, many respondents fé t ‘fy were not cr1£ic1zed becau e they "
general]y spoke "correctl , , .

-~

thstion 8, part2: Do speech teachers cr1t1c1ze your granmar as much as .
- . -other- tearchers? Nhy?

' Responses to this quest1on/w’re categor1zed 'as fol]ows '4

That' ] the1r Job, speech teachers, are tra1ned ta pick out granmatical
_ : . @rrors so you can. learn to speak 1n .front of people (18 "
S T > responses). ]
o o Speech teachers /feel that if. that' is your way of conmunicating it is
' : .+ r_alt right grammar is qﬂt the most 1mportant th1ng in-a speech )
IR (- responses) _ R A
. - Thexrespondent. feels he/she speaks weH (5 responses) ’
..~ .Not in the respondent's expefience.- (5 responses) - '
. "~ Using correct gra%would ‘help when 1'pok1ng for a Job 1t gives )
. L . ¢confidence in nt of people.i (4 responses) - '
: - It s now too ‘late to point out m\/takes. (2 responses)
Thus many respondents beHeved that it 1s the speech teacher's job to--- g
correct grahmat1ca1 errors. . o S

J

Question 8 part 3: Do other people eVér cr1t1c?ze your gramnar'xl For e
" example, your friends" Nhy? T - e
\ ey Responé'is to th1s q" ‘st\ion were categor1z$d s&fdnows _: ‘ ‘I;.,_.,__,{j ¥ I

- Fr1ends a:re not wor 1ed}‘about your granlnar as 1ong as the rrieaning
.. _. v gets across. .| }TO respohses) s : Lk
A The respondent ftalk sﬁ same as hfs/her fr‘iegds and. makes the same Tk
o T+ - -mistakes,.. . onses) R ; PR I 1
©Thsa joke. (7 fe porek N

- The ‘respondent cor cts fr'lends graumar (5 responses) . :
et To 'improve. the respondent s speech, to help him/her out. (4 responses) TR
~o2 . ='Friends do not want'to hurt your feelings.. (2 resﬁonses) RN
CoT _,‘Because the respondent talks *di\fferently than his/her fr1ends s
T ‘2 resporises ) . e T e
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In general, then, respondents believed that their frjends were not /)
- particulanly concerned about their—grammar

»

v ,. ) ,Question 8 ‘part 4: Do other people ever criticize your grammar? For ,

,/// ‘ ' example, your. pd%ents? Why? = . *1\\\\\
fllék ' =Responses to thﬂs question were*categorized as fdllows _\,\". b ' ﬁ’
T "His/her parents used. tg. crL;icize grammar,- ‘but do not anymore: A

(7 responses) . - / )
o - To help the réspondént’ out. so hg/she win impress people. k)
s . (6 responses)

The family does not talk abou matters such as grammar (4 responses)
e The respondent feels. hie/she do8 not make that. many errors. (3
ot ) . respon§es) N
: ‘The respondent speaks the same way as the parents do. (3 responses)
As'a jake, kidding. (2 respor _ .
.The respondent is not around his her parents that much. (2 responses)
-~Only the respondent's mother does (2" responses) . - -
No reason given. (2 respoq;!?) o '

."Thus, sevepalxof the respondents mentioned that . their“parents used to .
.criticize their grammar, but that they no-longerdid. !Qthers noted that
_their parents:criticized, the'ir" grammar "to help.out” so that. they would

- be able to “1mpress people“ with their use of good grammar. B LR
f';zg . ~;aQuestion 8, part 5 ' Do other people - ever criticize<your grammar? For :
L ~example, anyone- besides your parents or friends?

Nhy?.%- P R 1 S

Few. rGSpondents (n = lO) named a speeific person other than friends
or parents who ever criticized their. grammar.

Question 9: Can you remember any boqks that specifically told .you to
T avoid grammatical mistakes?

;ﬁx, """ fa Responses to this question were categorized as follows

i3

'::““f'“f'w“:"_tnglish books (15 responses)

~ ... -~ . Grammar books (5 responses) o T ) .
M. "7 Novels (4 responses) N e -
. ™ s Miscellaneous boeks_'(3 responses) R - T
oL College books (l response) R

B .o vk

Thus, more respondents mentioned Engl:sh books ‘than any other type of

| . bOOk d "-.f:-.' ‘,. .n \ . ‘ | < . .- :

T .-tQuestion 9. part 2: " What do'you”remember about these books?

t“'f 'f Responses to this question were categorized as follows

f'Emphasized rules. (ll responsesi -

R "Boring," “dry," “uninteresting " (0 responses)

07 .. .. Set an example, either good or bad. (7 responSes)
e '.Helpful handy as a. reference._ (2 responses)

. > o ‘.. I

- x B : L - to
e ) 13 -
N s o . vy ] . ) “

KA B . » R - N . . ) Lo N

' ) . -




0 e : o ) . ' ' .. v ‘ * a w&m’
Lo R i . ' . n
‘ ’ e .' ) : . - . ~ . . 4 . (_ .o .
?g%"' Thus. most of the respondents remembered t\at the books emphasized rules
I o:guove~not very interesting reading. _ . _
¢ - Question,lO + Do, you think you.pay as much attention. to your grammar when
' ¥ you prepare to give a speech as you do'when you prepare to

X . . . write a paper? Why? - : , . . -
* ReSponses to this question were categorized as follows _ " o

A The speech outline is brief a paper can be_read and re-read by the .
teacher tos potice grammatical mistakes. (21 responses)
. The respondent writes out -both a speech and a paper. (7 responses)
— A discussion tone is used in a speech, a paper needs to be more formal
. __— and takes more time to write. (4 responses)
-~ The respondent can re-réad a paper and correct grammatical mistakes
before it is handed in, a speech is given only -once. (3
" - responses) .
« More people hear a speech. (3 responses)
The respondent does not’ worry about either (2 responses)
i
Thus, the respondents seem concerned about grammatical errors in situation&>~
where teachers have more time to notice them. - ‘.‘ : o
.l
ég - Question 11 Generally, are you concerned about your use of grammar? Nhy?- e
. .
Responses to this question were categorized as~follows T
" Th spondent believes good grammar shows intelligence education
N R (11: responses)
) “ I The\respondent is confident of" his ability (10 responses)
S The spondent is more concerned about ideas, one~cannot change
-+ .\ one's use of grammar now. (7 responsqs) .
The respondent is concerned in fiont of people, for example, giving
a speech, but not with friends. (6 responses)
The reSpoﬂdent is concerned’with grammar only when writing a paper

. (2 responses) . .
e People keep talking about the importance of good grammar (2 ~
&0 ~ responses) -
o N Thinking about grammar seems to improve it. (1 response) . .
America is 1osing its language. (1 response) £ :
Thus many of she respondents‘pre confident.of'their abiiity to' use good
grammar . .
I S
S . _DISCUSSION  * .~
o . AR 4 |

. : L . -2
- . ) . Lo . IS -

Seven major conclusions..can be drawn from this study. First of all,
" ‘students .enrolled in a basic.speech courss believed in the existence of a
7 "correct grammar." Some _students believed that they used "correct. grammar" .
whiie others beiieved that they did not use it. The majority of “the

e e
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+ point of :view," that there is one correct way to speak. One

" grammar, but I have forgotten most of it from when I was
. -high school." Thus, these respondents considered "grammar" a set of

RV

~ .adréed that "you should t
. to Judge you by how you.tatk, -what kind-of language you use.” .

) . Lo T, - .
- : ) o N
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respdndents'1n this study viewed "grammar” from Fries' (1940) " ondeq;1onal

mentioned that he 1iked to study grammar "because it was ‘so
had rules and you could s{1;k~to them. " Several respondents/felt that
they had “talked better" in junior high or high school, whep they were

. taking "grammar" courses, than they do now. One respondeny said, "I

had forgotten most of my grammar, actually, .I §ti11 . . .

artificial rules to be memorized- and not jthe structuring principle of. _
their language. This:idea is consistent-wT¥® 1inguists’ descriptibn
of the common attitude toward grammar. (cf. Bloomfield, 1933; Hall, -
1960; Fries, 1966; Pyles, 1971). . ) .

Secondly, most of the respondents had been exposed to a;junfor high

‘or high schaol,teacher who they. perceived "drilled" grammar into them,

corresponding to Shuy's. (1973) and Langacker's (1973) observations that
most students are "drilled" in prescriptive grammar. They remembered
the teacher. emphasizing rules and-constantly interrupting them ‘to
correct mistakes. . One respondent described her . frustration yhen-she o
asked a teagher, Jﬁén 1 have this?", and the teacher said "What?" over
and over until the girl said "May I have thig?"; at that point, ‘the"

. teacher asked the girl what she wanted and the girl realized that thE L
- teacher had been listening to how she-was, speaking instead of to'what P

. she was saying.  Many respondents mentioned that they did not 1ike to '
.. . have their grapmar corrected because it indicated to them that the

person they were talking.to was paying more attention to how they
were speaking than to what .they were trying to.say..

, Third, most 6fA€heﬁ}espbndénts believed that good grammar was a,
mark of an educated person. Typical comments were: “If they use bad
gr@mmar,_youtthink either they don't care or they're lazy;" "You don't

- pay much attentton to. people who sound stupid;" and "When you have good: -

grammar it seems 1ike you sound more -intelligent." Many.of the-respondents
think about it [grammar] because people are going

— 7 " Several students, however, expressed the belief that 9cerfﬁjn' .
- 'situations take different.modes. of grammar," as Scheidel (1972)<indicates.
Most of the students differentiated between the type of grammar used in a
formal speech- and thQ!;ype of grammar used 'in front of a .class. When
- asked to explain the qif |
.would use a "more .discussional” tone in front .of their classes and
- would . perhaps‘use a few slang ‘expressions. The students also claimegl.
. that grammatical mistakes in a speéch drew "their [the audience's] - ™
© . attention away  from what you [were] trying to say,"-and, consequentfy,
s "lower[ed] speaker credibility." Thi¢ attitude is the idea advocated.
¥ by several basic speech textbook writers (cf. McCroskey,. .1968; Ross,

ference, ‘several. students mentiofied that: they

. 1970; -arid Wiseman and Barker, 1967). -

‘.. Fourth, several of thé-?é%bbndgnts mentioned that when-a teacher

_QT;1mpressesfuponwthem‘the importance of avoiding grammatical mistakes it .
- "kind of -makes you wonder wheh you-spoke [s1c3 if yoy make the same’ -

S
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frammatlcal errors W [and] makes you feel self-consclous about.it
our. graimmar] wh1le you re giving a speech."  Another said, "After they

hs ;_ thinking ‘about your mistakes and try !é make them, . . . you can
- _only th1nk ‘about so many things.and i J@ re thinging about grammar,

- carrected you, Jyou realized you were making mlsta§§s and you'd start ©
nking about whateve® you‘re talking . -

" then.yot're not geing
about." . Anoth

' idea: "I feel 1ike.l ought to use the: .
: correct granna 7! When 1 don t-and I realize it, then 4 feel self- :
.1 conscious about it." These.stateménts are consistent with the findings
‘ of Ba1ley (1973) ‘and Wolffam and Fasold (1974) that constant monitoring
: of one's language can lead to self-consclpusness )

.Fifth, many ot elstudents expressed the 1dea hat good grammar
- would not necessarlly increase someone's pplnlon of/ them, but that -bad
' grammar would definitely detrdct from-someone's opfinion of them, especially
. in job interviews.- No one felt. that using good grammar ‘would help them -to -
Lo get a better job, but many respondents .felt that~using poorS grammar would
% e decreMe. their chances of getting a job. ‘“Interestingly, this sentiment
/ © . was expressed,’in almost the samesform, centur1es ~ago by Cicero oo
Nobody ever admlred an oratbr for correct grammar, they only
. laugh at him if His grammar is bad, amd-not'enly think him- - .2
~.no.orator.but not even a human belng, no one-ever sang-the
. .praises of a speaker whose style succeeded in maklng his’
" -4 meaning intelligible to his audience, but only despised .
L ~ .one deficient in-tapacity to do so. (De 0ratore, l9¢8 v
4 : translatlon. PP 4l-42) - . o SN St
’ Slxth Ba1ley ¢l973) madntalns that "English teachers. are usually
3 treated as. the h1erophants who have been admitt§g to the inner temple

¢

e where 'correctness'-'dwells” (p. 386).  Several despondents in-the- present
.~ _Study commented-that their mothers had been English teachers,and wehe -
. ~s. . lyays correcting thair:children's grammar, because_."they [the.mothers]
TR  know correct grammar." Perhaps Bailey's observation should be expanded, - °
to include secretaries since several of the respondents believed thefr(
-~ mothers, who were secretaries, were also extremely knowledgeable about
-grammar. ~ The fact that many respondents noted that their mothers and
not their fathers corrected.their. grammar s conslstent-wlth Key's-(1975)
- : observation that females attempt to reach a higher status in language than
_ Seventh a nuMber of‘the respondents believed that teachers were e
purposefy look1ng for mistakes in their.work. . This was espefially true,::
*according to the respondents, in written work. The respond nts agreed”
with-Rass (1970) that'a.speech teacher would criticize them 'diligently,
..+ - but many.respondents believed that it was ndw too late to improve thedr
o . ‘usaiof grammar. . They bel1eved-that grammar should be learned~3n junior
a ~+Aigh and high school and that by the time one ‘gets to college it 1s too ‘
Ca late to’ learn 1t 1f one has not already done 'so. . 5 ,

One’ respondent had a very 1nterest1ng inslght about hlsﬁﬁigh school
grammnr class and the rules he was . supposed to follow‘ o
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It didn't even ound rﬁght, but that s the way ‘they shid R
"1t was. It didh“t sound natural talking .. . or writing . °
that, . . . probably. because most people don t talk L
i . - grammatically correct “all the time and most people .". . .~ .
s [ -, talk with bad grammar ... . so,the more you hedr the kind

, ‘of grammar people talk, that.s going.to sound more natural
|t " than so-called coriﬁct grammar. . s

L One respondent expressed the dilenma she face ip choosing - 0 use "correct“
v grammar vs. saying what her fr1ends said: "You always seen more educated
- if your grammar isn't real sToppy, but right now . , . I don't want to
. seem really super-educated_and soph1 icaté¢d." Wolfram.and Fasold (1974),
describing attitudes such as these, OBser e that. “insp1te of em1nent1y
good réasons for not using/overprecise speech, -most - ‘Americans still :
~ have ‘the vague feeling that ordinary spegch is basically careless and
. that they should folTow: the- ruﬂes“ (p 85)

o Only one- respondent Was aware tha/ grammar changes because language ™

" changeés. , She believed that this was_ gfrue ?ecause she spent quite a bit

© . of time with her _graridparents: who tdlked differently than she did. She
' -attributed ' $hat-as—people -changed and society
e anged the means of cq unicatioh ai to be Kept up-to ~date. n\ :

. From the - responses given in/ this study col]ege freshmen clearly do
" nat ‘have a view of language whigh Cofncides with ‘the prevailing attitudes
of 1infliists. College freshmen}reflect the opinion of many:Ameéricans
_ & /that there is;ome "correct" stapdard which must be folloged in. order’ -
. ¥ '"to appear "ingelligent" amd "edcated.” They subscribe fo- the. notions :
T , Z of traditional prescriptive grammar’instead of’ the emp$r1ca41y based
-descriptive.-grammar. Students therefore, need.to be,made aware . of -
~t linguistic research and attitu les so that they do. not perpetuate the
" prescriptive myth of" “rightnesi" and continue to 1ook ‘down upon’ others
who do not speak standard English or even. others who do not "choose to.
use the same«variants of certa1n grammatical constructions.

L Students shou]dfbe introduced to- the overr1d1ng 11nguist+cprfnc+p’re.
.- that, {n some. cases, usage varies. Students need to learn about regional
and soc1a1 dialects .and .stylistic variations. Hopefully,’ students who are
. more ‘aware of the principles of ‘Tanguage, will be confident .in their éwn
.. speech- or, at least, able to identify var1ants which they use and. wh1ch ,
/—-‘ they consciously want"to change N o :

Cfe

: Th1s paper 1s not advocatin the use of unacceptable grammur (such
a8 hisself or I doesn't care), but calling for an end to the myth of
-, *pightness," the feeling. that spoken language is either right or wrong -
. according to some unchanging. absalute code. *'In many instances, there .
" abe perfectly acceptable d1a1ect1ca1 var1at10ns such as regiona1 and
social dialects‘ S , _ . ‘

~
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R As communicat1o tpac ers we cannot: 1gnore langﬁage It would be a
e disgerv1ce to 0ur-stdﬂ5ﬂts to teach them that all language variations are- -
g acceptable. Clearly they are not, and ‘the.student will bX judged, in_many
‘instances, by how well he or she handles standard Eﬂglish‘\hBut it 4s just
o “as much a disservice to teach or stress. graunwt?cal rules which have no
% . .- “ basis.in actual usage or tp make students-.believe that the language they
™ heap and usegat home 1s S ehow - 1nfer10n-to the language they are expected .
t~ to use in. school ‘ - !

£ i The basic sK:ech course shogﬁd 1nc1ude a unit on the descr1pt1ve

e

. approach td . langyage. - The principles of descriptive linguistics taught

T in-this unit _migh dve cdhﬁort and 1nsight to the student.in this study'
h ‘ Nho S d:’ . . )r ] > i
S . T / o B _
o Hhen I 'give a spe ch my head .gats all’ jumbled up. Words ' 0 .
. " -come out that. yo don t want td say, but you just can't ' :
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i R ; " Mode Rankings for Items if the-Interview -
- (, —/ R Schedule, Question 3. n

: \ ("Rank theﬂf011bu1ng items in order of 1mpontahéévto'you when you are .
delivering a ﬁubifc'speech--de11veny, organization, grammar, Supporting".
material, visuaff aids, reasoning, choice of subject.") .- : '
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’(Rgceive respondents consent to tape recbrd*1nterv1ew.) '
.- . N o . ' "\

:(:>\*’(T\ - I'want to assure you that there are ho right or wrong answers to the
N questions I'm going to ask you. I'm interested in your opinions and
T feelingﬂ” PLease-try ta answer- these quest1ons as honestly as you can, ~—

Ll.' First of all, I'd like to get some general tnformat1on frgﬁf5oua

. . . — Are you a frpshman, sophomore, junior or senior? ".
: S S Nhat school are you in? (For qxample, Sc1ence, Management etc )
: How o01d are you?

Where were you bornﬁ%

. § ..
E )2{ I understand that you're enrolled in the ‘basic communication course
- right now. . -’-= .
Have you given a speech 1n class yet? How -many speeches have you - %
N ' g}ven; What type‘of speeches were they?’ when were they
o -+ Have you ever §?ven a speech. outsige of “the bas1c communication
clasés? Please descr1be the occasion and the type of speech.

R P & B 41 (- you to vank these 1tems (show" respondent the Ttems) in . _
© . .+, ¢ .- order of importance when you are making a speech. Mark the ¢h1ng S
o T U that is most 1mportant to you Number 1, the second most important.
s A Number 2, etc. In other words, which th1ngs do you pay the’most’
TR attent1on~to when you g1ve~a speech?”‘ T S
A 4, Now, I d 1ike to talk spec1f1ca11y about gramman S

W Is, grammar somethingayou feel that you are concerned w1th? How
A ., concerned are you with grammar? Why? . —

R s, Would you or.do you pay more attention to -your use of grammar when
oo you are giving a,speech than at’ other times? _i‘ .

=" 6 Can you remember a spec1f1c “teacher, or_majbe even several teachers. .
EEE who' 1mpressed upon‘you the 1mportance offusing 900d grammar? '

What do you remember most about’ th1s teacher? '

i‘S\.. - Did this teacher: make you feel at a11 se]f-cpnscious about speaking?
: L . th or why not? . o , e
. o -.n-,‘ S R .
et ,1 ol o2
o ) 'i\ 20 'os\‘ N -




,o‘o » : ' ,'h ) - ]By ’ '.‘

y .o ; . v
’ . 7.. Can you remember an 1nstance when you Tidde a. grahmatioal m1$take ’
- and someone jumped on you because of it? Can: ,yoaf ‘remeriber what
you said? (If you can't remémber an 1nstance, can you remember
-hearing someone else make an error? What did the persen say?)

- - S ._\,.
. ' N K Describe the 1n dent. ‘ -
- L How did.ypu feel? ™ (How do. you think the other person felt? How
: , . ,would you have feltrif you had beenw ‘person?) o
S 17 A | -
P *ay | o /\ \ \
~ ' 8. Do teachers criticize your grammar a lot? N
. why?
o - - Do speech. teacfiers cr1t1c1ze your gramnar ‘as much as other >
= : . teachers?’ : ‘
t " Why?’ : <] )
Do ‘other people ever cr1t1c12e your grammar? For example your .
. friends or your parents?
: why? o
9. Can you remember any books that specifically told you to avo'ld '
§ -gralrlnat'lcal m'lstakes? Nhat do you remember about them? X ’

~10. Do you th'lnk you pay as much attent1on_t'o your. grammar when you
prepare to give a speech as you do when you prepare to write a
. .paper? : & _

1. . .Generally, are you concerned about your use of grammar?'

. Q

.

Thank  you for your time.

« \
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