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&l stéaents tend to thlnk of urxtlng as Eepoﬂtlng the v

podra“"\ot thex&lninds and souls guid=d by the assunptlons ‘that:.

ity is "out‘tydre;( that realzty is relatzvely’hﬂprohlenatical, '

A concepts,they use are ‘common to. verypne and. are therefore" _

elf-evzdént, and th@t they ‘sht¢ uld ard can abstract thelselves fron'
cesses ‘of the‘worlds they write abgut. The t#acher wants ] s

'tu nts. %o conceive of a’ vr1 e€r as a process. within a- process '’ /!

] ' '.4@ﬁ&he%ps—&eftae—the—reief '

“acher ca@ play k0. Aachieve that is. Teacher-as-hrtl t vhoxf~:z' //f \\

erately cmeites disorder by ‘disorienting the audience.’ However/'"

'Hlthln hat. metaphox is likely to create donSLderable a

T ‘ . BONg students. This anxiety can be reduceq by making ;he-‘

was odl inrto a playgronnd uhpre students  can'rehaarse fallgze in'a

teu-situatlon. Some technlques to help create this atnosphere

clud: fusinq ‘group work as much as posslble, stop ping the/hse of:.

. ?abl, dxgre551ng a- great &eal awvoiding the’ as 1gnn\n “of” one-shot

' ers. ;eadlnq student 1ournals and. asking questxons Lhat’ lead to '

-nofher entry,*and assxgnlng papers that’ grou out/ef/ ach other.
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s the th1rd stralght ?ear I've at;ended the 4 C's conven--f~%

Thls
'tlon, and I f1nd that I st111 enJoy it. ! And I th1nk the thang I

'.really 11ke about.thls part*cular convent 1s-that.1t is a playgroundﬂ

-

and no‘matter what happens ‘when’ I retur 'ho e the /S student

N

papers I 1eft scattered on my desk I w111 somehow be betteroff'for A,gﬁ

.

I
hav1ng gone through the process of be1ng here for a few days.j,_

f

Thls 1s our recess, our ‘play- t1me, a time. when we can fool around wlth

_1deas_fgrﬁ_wh11e. be optlmlstlc, reafflrm old half forgotten bellefs .

and test out some new ones, argue for the sheer plensure of argulng--*””

all 1n -all, heat1ng up our.. theoret1ca1 and pedagoglcal cores to the'

L]
. i 1\

po1nt of.meltdown and beyond L ', . s R R

. . . -
. . . - '
a By t

-

Here, anywav we can even deal 1n the Big P1cthre, that 1s, we

v

- l-.,

can try tq 1ocate our ‘own place 1n the scheme of thlngc--certalnly

So here" the B1g P1cture—-or one of fhem, ff

\.1t mlght comp1a1n.b

' anyway | "Means or1ented soc1et1es, for whom the game is. the game.};

\

Ends or1ented soc1et1es, for whom the game 1s w1nn1ng. In\the f1rst,

mf one 1s happy, hen one. 1s successful “in the second one cannot

be happy unless one is successful The whole tendency of evolutlon}vqi

and hlstory suggests that. man must oecome means orlented ;f he 1s~to

surv1ve. , That s a quotatlon--I wouldn‘t dare say it myself not :'Tfﬁﬁ

,even here. It's from John Fowles The Arlstos, and 1311 get back to it
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irs to bu51ness. Bob Root-has Jjust suggested to us. that B
SR :
composltlon course and create a classroom persona,

Rr o . ¥
we should make sure tHat our’ moves are derlved from, and con51stent

',-' l

w1th sane and humane def1n1t10ns of two ba51c concepts.” "learnlng"i'
and "the wr1t1ng student " Those are two of our ba51cs, our’ true

bas1cs, because they are our bases. Slnce I am- at least a part tlme'[‘

rhetorlclan, and therefore déﬁﬁ compu151vely 1nrﬁr1angles, I want

to dwell a moment on a thlrd baslc concept--”wr1t1ng"—-and dlscuss oo
A Q . ; ’
how my sense of the wr1t1ng process--what it 1nvolves, what 1t s
g

good for--almost loglcally leads me 'to ﬁome 1dea$ both about uhat

I should ask my students to do in my course, ‘and also about the ?f,ir;y

) condltlons I should try“tO“create~fer—+hem to dn,lt 1n1‘ v

g

I should also polnt&but that when I make my day-to-dayfdecisionsz

‘as a comp teacher, I am also 1nfluenced by a be11ef that my students"\

\

‘ideas are dlfferent from mine: ot only’ thelﬁ concept of the wr1t1ng

-

process,‘but also thelr related concepts of both the world they Wr1te

"about and of the self that wr1tes._ I also bellevev-and thlS may >

be wh:ﬁe assumptlon becomes teacherly Eresumptlon--I also belleve

that 1deas are. somehow better than theirs: lead to better thlngs,

bette_ people.‘ So, know1ng that my students‘ wr1t1ng performance 1s
to sole degree Informed by thelr very concept of the - act1v1ty 1tse1£
‘_ what F try to do 1n the classroom is often deslgned to" alter the1r |
conc7pt,of Vwr;t;ng."; ' |

. . , L o o
[I think I’ know what most of my students think wr1t1ng 1s-- -

1

- bestes hard work to be av01ded that 1s. They th1nk 1t s reportlng




mapf'kﬁng--that 15,;a rather 1mpersona1 and 1nformatlena1 exy; T _‘%
of the wor}d to the reader a telllng 1t 11ke it is. . Even whvv

fm,they venture 1nto their own subJectlve world attended by. "I thl

-""I feel "’ and "‘ really feel L § gct the sense that they st111 ‘see
e

themselVes as attemptlng to report the topography of the1r m1nds

and souls. Most of my students, that is, conceive o£ themselves asydf

sculptors (which 1s what I would llke) Or 1f they do concelve of

-

B themselves as- photographers—-and of wr1t1ng as photographye-they L

E seem to belleve that they are 11m1ted to us1ng Kodak Instamatlcs and

gettlna thelr\snapahots processed through a local drugstore. The)

don't know yer about Mlnolfa SLR*s—fnonfe}eetronaCT_mlnd_yonj,
about deve10p1ng prlnts 1n a personal darkroom. " , '3) :“bﬂgm

Ay

- . . L e

. . : . ] \ "v'._,-‘_ . “» _.."‘l
As reporters and snapshooters, my students are- unconsc1ously o

gu1ded--controlled probably--by certaln Reporter S, assumptlons.

Pl

I'11 ment%on four of the b1gees 1n a moment . but first: let me glve;

you a ‘quick laundry llSt of the wr1t1ng problems whlch I thlnk 3 ,E
derlve from those assumptlons.' Dlsembod1ed concepts,'lntelllglble'?
— A

but not always 1ntelllcent abstractness, unnot1ced and unexp1a1ned é

evaluat1ons, 51mp115t1c e1ther -or, a11 or nothlng formulatlons,

of SR
and a lack of self consc1ousness about the persona created in any P

3
P

jpaecejof wr1t1ng These, I thxnk are. magor wr1t1ng problems, and ,@'

o

P

. no drill }nstructor can save us from the battle fat%gue they cau;e.

They7are matters of morals ‘more than“manners.. /
] . — y -
. L e T s /0 .
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here s a ldat of the Reporter 9 assumpt10ns-wh1ch I thlnk

f hsenerate these major problems in my students' wr1t1ng F1rst is fﬂ”ﬁ

% RS
f“”thelr persastent bellef fhat "Reallty" is “out tnere," 1argely 1nde- -

’7+pendent of the wrlter and certalnly 1ndependent df ‘a wrzte
f”:f11ngu1st1c operatlons. '"Reallty," that 1s, is the klnd of th1ng Wthh

"'wcan be.reported and 1f 1t ever prcves troublesome'to “do so, that s a

-~

:G_dreflectlon of the writer' s poor reportlng SklllS, not a h1nt that

;what we call "Reallty" is an’ 1nteract10n between percelver and . :
: percelved Second (and obv1ously related), 1s the1r hel1ef that kS

J-the "Realvty" they write about 1s relatrvely unproblematlcal«ext
: T

.W:JW‘ AT .o

"”lends 1tself if one only Xnows the tr1ck ‘to fa1r1Y Slmple record1ng.

-

."Thlrd is the1r bellet that the words, the comcepts, they use . to

B L gy

b Be

:record the world are common to fveryone and therefore self ev1dent 1;?

”L“mean1ng--they, too, lend themeelves well to“reportengr——ﬁourth and .

“.ﬂperhaps most dlsturblng of all, perhaps the root/of—the other : 7Zp5

mlsgu1d1no assumptlons, 1s the1r be}ief that they»not pnly should“ S

~

but can abstract themselves from the processes oi the worlds they,
hm1te about That 1s, few or mymstudents have developed the krnd' .

of deep self consclousness whrch would allow them to understand

& .t

: all of what Percy Brldgman meant when he sald "The braln that tr1es

to understand is.itself a part of the world that it is try1ng to

P -

S;&pe my students operate w1th these Reporter S assumpt10ns,/¢,~*

o

' what they would 11ke to belleve--and often seem to belleve—-ls

that wrltlng well 1c some k1nd ofctrlck : cqmpllcated at flrst,

perhaps (11ke puttlng tagether a Ch1nese block puzzle), but not all

-




“language found 1n MOdern rhetor~cs'- the "method" or--7

,tlnpattern"_or "system."' And they lTook to me for the‘answer to the

e T 6

In a dozen ways they ask me; "What s the rlght way to say

B s

No 3551gnment sheet 1s too long for them--they pore over thev

‘

ones I glve them lookﬁng for clues as ‘to what exactdy I want them to

%‘say and how exactly B! want them to. say it. . They make doctrlnes out:
Hy
%i suggestlons.- I thlnk that in a lot of - ways they llke Dr111

;Instructors, 11ke Order- leers, for order glvers do Just thatr-glve

-

,them’some order. They are rule- mongers, really-wthey llke rules, :

aare comfortable w1th them, for rules f1t anto the1r concept of what'

- wr1t1ng is. They would 11ke to belleve that to wrlte well- one ,

-

‘needs only knotr the. rules and follow the drlll

3 - . . T L N

'j_if,

'j,> 'Eut 1 don't want them to belleve any of that. What T want“them——-
to be

1eve-—what I want to help them belleve (eventually, as they

nda

,!evolv ~and/when they are ready)--xs that ‘the worlds . they wr1te about;i

"o pater eI asd Fion s 40

" are -active- processes, not stat1c_"someth1ngs" wh1ch can be reported

et e A

hmore or less accurately I want them to belleve what Buckmlnster“'
Fuller belleved yhen he sa1d "We ald speak and th1nk of thlngs whenjt

no thlngs ex1st-—all is. dynam*c 1nteract10n,"‘ 1'd- also llke my _;;hf@;

s
Sand

{;,'students to. understand thatwthey are themselves a.part of that 1nterv;;
"‘actlom‘Fuller speaks of--and stop bellevlng they can abstract them-

'sselves from the processes they write about. Furthermore, I want ' o
them ‘to eventually see- that when they wr1te, the1r wr1c1ng 1s that iﬁ*

pyRTTCe “ ot xﬁ“"wt"‘ 4

1nteract10n, 1nescapably 1nterpret1ve and creat1ve. (They 1ntu1t1vely

et

;funderstood that once, back when they were learnlng how to use language




or_'substance' capahle of be1ng actlve.

- e
.o - Caw - T

P o 3

Well now, 1et s see" If my students come to be11eve all that,

. ..—-- -

(Y

they w111 come to- concelve of a wrlter as a process withln a’

v"“"' ,.«uwwﬂrmwu 4JMM&W a ‘.~." .

e m‘L'.‘

p“ocess engaglng In a'process. Ihat certalnly def1nes a process-*

;m-v‘""' i v

erentatlon. It also def1nes, I th1nk -1nte111gence, matur1ty and

Q”of seelngf

hum111ty. “To put 1t grandly, 1t 1s'an or1entatlon--a;:

one 5, self and one's world and one's wr1t1ng--wh1rh makes good

‘wrltlng poss1b1e.

AT

All of th1s should lead of course to some 1deas about what

' roles ‘you and I ought to play in- the-composltlon classroom,_about

wmwu.‘w e vt

'what metaphor of ourselves we want to entend to 1ts 1nev1table,f

breaklng p01nt. Bob has re,ected SOme of the convent10na1 models

‘and" offered hlS a1ternat1ves. Whatever metaphor we choose,eit"ﬂ'xfnvﬂf

- - -

eshould be _one that is at least'as process or1ented as the model of -

‘the good wrlter we want our students to evolve towards.p I have

—— et H

. my. own favorlte. It 3 one that goes back a ways, 5p 1t m1ght be ’g_;}f%

-

1-fam111ar t0'you.* It 'S also one I have to keep repeatlng to myself

'because of 1ncreas1ng pr»ssure to d1scard 1t. (It was Just a
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;ls=Teacher -as - Artlst I thfhk 1t s‘a 11tt1e‘ﬁ . .:i

)

m Bbb’s Teacher as Artlsan. ,I gathered the metaphOr a,“;‘

‘andvartlsts and e erythlng else.” In that book‘Peckham

ed by our students) to create order,_but rather to create

etk o . s

The functlon of the artlst, therefore, is: to de11beraté1y

’d;sorlent hlS audlence, to offer problems-—but not’problems to be

.

solved exactly ‘ In Deckham 's”. words, the artlst "s1mp1y presents'

the unpredlcted he offers the experlence of d1sor1entatlon.,._ :

o

He 1s far more concerned w1th g1v1ng hlS aud1ence an "awareness of

. 2 /
..Wlth Wclos1ng the" gap.' The effect on the aud1ence 1s, as Peckham j '

:' oees 1t two fold "His! f1rst response is- dlsorlentatlon, hls mode

F». . -

“_of pred1ct10n 1n th 51tuat10n haS'fa11ed.- He experlences a profodnd;

H \

‘~—emo%ional_dls nce...The next act1v1ty 1s—to renew-search ng-mh'/

’I‘.

-

w“behav1or wh1dh 1s the norm of a11 or1ented human perceptual actl/#ty,

Lo R ' o : B S

-:_1n other words, to reorlent h1mse1f SR T S S
:‘-"‘,".- .'1....: ’..‘. ) o ‘ . - ) ’ . Lt .‘.‘- ‘ ‘ ...‘ .~:.'. :‘!; ._. '~.‘-'_f"'4

I could go on w1th thls, but I’m sure 1t‘s fam111ar enough to

l;you by now._ Bob d1scussed thls d1=or1entat10n reorlentatlon process f

X when he talkedxgarller about frank Sm1th P1aget.and Joseph Church

-
o et

'{dlscuss the process at 1ength when they talk about how and when

;ffchlldren 1earn. Kenneth Bou1d1ng s The mage focusses on the process |

'71n grown ups.‘ Translatlng 1t 1nto the terms of our part1cu1ar




pfesence of some de51re to solve t. Young also: polnted out that thoug

.many:rhetorlc texts ‘now provxde 51ng1e or - mu1t1p1e heur1st1cs to help

-

A ™
‘a student explore problems thorouOhly, these texts don't haveda sectlon

whlch helps that student dlscover the problems themselves._»lnstead,

these texts assume that The™ Startlng P01nt is a. given. . . -

e o S

"'?&Wéii lt's'Seldom"'a givén' of course. As you'Ve'noticed' manyerﬁl‘
our students truly don't think they have anythlng 1nternst1ng to

wrlte about.l_ hat’s not surprlslng, for as I~ 1mp11ed °ar11er, our}’

students do not come to us’ in a state of chaos. .Nor does their experlence

s come to them 1n a chaot1c bllzzard Rather, the1r conceptual frame-'f

el

works (call them "cogn1t1ve structures,: "categor1a1 systems, /échemes

‘ 1deas,' or " 01nts of v1ew" if you w1sh) rotect them--as ours%protect
P P

us--from any great sense of dlsorderllness--and therefore from any

’great sense of ex1gency, of uEEEHE?‘“ The ™ problem—wrth_thelr_*rlt1n 3

- 1s seldom that 1t is d1sorder1y--not in any deep ways Rather - a majorj
problem is that 1t 1sn t a11 that 1nterest1ng (not to uS° probably

b R

not to them) It tends to reflect ways of looklng at the world wh1ch--w
a8 \ .

to us,»at least--are Just a 11tt1e ‘too 51mp1e,_roo set too settled

\
— R . _. . viv\ 2

w1ll haVe somethlng to wr1te about--and want to wrlte about.*‘That 1s

,- ’ ,'._ .

fé we try to create the des1red ex1gency by offerlng them not Just one

Startlng Polnt (perhaps we should ca11 them "restartlng p01nts"), but,

~'o
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Our oral and marg1na11a comments becdme

- L5

m1n1 heur15t1cs for re v151on1ng the1r subJect We force them, that

K

3o

vlS out of what Peckham calls the "audlence roleb ’marked ‘by. habltual

and.compuls1ve beﬁ%v1o , by unquestJoned onvent1ona11ty--and 1nto the

.. 5.
- . P v

.

"cr1t1c" role' one marked by the sense of d1ssonance whlch comes -

o

from suddenly recogn1z1ng that the aud1ence role was be1ng played «and

- . -

" that it was 1nadquate. : N o S
, N L s . _'1\ E . A . s T ° . .
IR . \'\. . i : o . .o i L R o

. - . . ",'
My w1fe‘nent10ned to me a couple of days ago that Donald Graves is.

d01ng resear@h on an grade wr1ters, and has d1scoyered that the sp1r1t

f rev151on doesn$t really take hold untll a. k1d stops eras1ng and bitfdﬁ

‘.S

“ —_—

starts crosslng out Now that makes sense to me. We ‘can Stlll see

Wh"f/weﬂcross out we don't g1ve it up completﬁly, not all at” once.

\ Nor do we want to.' Nor should we, probably %nyway, I th1nk that si"

what the Teacher a§7mrt15t does' ‘he c nstantly asks hlS students to
‘cross out but not erasé.j‘ T | )

So 1¢ z's look at. th1s ‘Teacher- as- Artlst metaphor 1n terms of the

[

3 ba51cs I ment1oned earl1er.. F1rst s thlS not1on con51stent w1th

o-kr—on~that_score,

- a sane concept of "learn1ng" "Well, it ‘see
anyway. ‘The . Teacher aSwArt1st asks the stu ents to mod1fy the1r

vso called "conceptual structures,' but does t ask them to~learn‘

anyth1ng they can‘t learn.. Second 1s th1s metaphor in 11ne with a:

\
hﬁmane concept of "the wr1t1ng student"?/ A po§s1ble problem here, for;

. 1t is” true that by/contlnuallr dlsor1ent1ng h1s students the Teacher-"

as- Art1st--11ke ‘any - teacher, really--suggestsxto ‘them that ‘they are
50mehow def1c1ent.~ But that s f1ne. Who 1sn't9 More 1mportant by
C ‘ 2 o
h refu51ng to- reor1ent hlS students by answerlng how own questlonsj-and

&

that s a tr1ck .as you know-—the same Teacher -as- Artlst\lmplles to‘the

e —————————

that they are qu1te capable of handl1ng the reor1enﬁ ;i n part them




made for conversatlon,ﬁfor 1n

‘-.

a1

' and "certalntles are

,,..-———J"T —_

&‘shown'to be combustlble . ;"_ BY h;s own example, then th@

Teacher as Artlst encourages students to see wrltlng as he sees 1t'““7
- . o .

'~open endedc soc1al dramat1c and exbloratory Whlch 1s a pretty

gool way ‘to conce1ve of language 1n a world 1n wh1ch as Dav1d
:”M1ller puts 1t 1n Gods and Games, U7he only th1ng that does not change
P 5 ey ’
Jfls the appearance that all thlngs change,

- SRR S . B PR

’/‘:"/ . B o o

3 i -0 , ) . . . _/';: i . . ey D ’
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All th1s theoret:dal con51stency\1s nlce of course,!but 1t‘s

; | St

h«qute obv1ous that any comp051tlon teacher who plays the role of

i

J \ \ .' . R 4,“5»_

-
vii. et

H

artlst w1ll cause an awful lot of anklety '1 and‘we all know howé

i

L .
our students are plenty anxlous enough about wr1t1ng as: 1t 1s, 'MJ.

and more llke conversatlons, we” obv1ously need an ant;dote to the

iy ,,,‘Nx

--Teacher ds- Artlst.z And’ tha*--‘at long last ¥51s where the t_

T nw.sw

L

presentatlon comes 1n. The clasSroom as Playground In genera

1s a world where ‘students can-- w1111ngly and w1thout paralyz1ng

,t

anxlety—=*rehearse fallure°’hthe fa11ure of the1r wr1t1ng, the fallure.y
s = . _ P I
of thelr-&deas. They need’ such a places:-“a 'do we.




Le m return:to Peckham for a moment. He notes that "man,‘,

‘. """ . - 2.

desires .:above al“?a pred1ctab1e and-ordered world ‘a world to:f‘;"

and th1s.1s the notlvatxonabehind—.ne.rOle
St ,

;of“qpe sclentlst.‘ But- because marni de51res such a world so passlon:tel"

he 1s ﬂbry much 1nc11ned to 1gnore anythlng that 1nt1ma%es that he

‘does not have 1t. And to anythlno that dlsorlents h1m anyth1ng .»gﬁf
. E‘ . - 5 . . N
that requ1res h1m to" experlence cogn1t1ve ten51on he ascr1bes

ia

3; negatlve value. Only in protected 51tuatlons, character1zed by’*'f”

hlgh walls of psych1c 1nsu1atlon can he afford to 1et himse1£/
G T~

be aware °f the qisparlty between his 1nterests, that 151 hlS f;@”
\\

expectancy'or set or or1entatlon :and the data\hls 1nteractlon w1th
. . . -

the env1ronment aqtually produces. o _'? _ \ﬁ;ﬂc , ” R
'_.. : IR _ \ - i A -'uﬁﬂ“',bi?ﬂ7i

Ta

[N

Iy \ : - . ' o . “_‘

o

‘ Peckham app11es these 1deas to the world cohahltated by the
'7_-art1st and hlS aud1ence.” I 11ke to -apply’ them/xé the world of the

"icompos1tlon c1assroom - at 1east tO 'one where the Teacherzas Artl

- RN

foperates f where I see. the goal as be1ng the creatlon of that,

X "1nsu1ated env1ronment"' Peckham mentlons,_a k1nd of play snhere

*whlch lLke theoplay spherescharacterlzedby play theor1sts suchhf. :

as Johann Hu1z1nga, and Roger Callols oy has a\dlspos1tlon a11 1ts 5ﬁ

. B R "‘f )

: P T A . : . Lo L [N . . . ’ . BRI PR
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-fh' Although 1t ma?rbe a place for rehearsal thi

c1assroom because 1t does have a- u1$p051t10n a11\1ts own

not a m1cr6cosm\'f the so~ca11ed "real" wonld o

. g ww»qv\upcm» NG AL RN
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knocks used by th

ent theibrlllki structor) as a threat a Just1f1catlon, @nd
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model., Rather‘las




is a "restrlcted closed pro-]:V'

-~

ﬁfﬂfhe~ﬂrea1"”horfﬁ on the other hand, is a’ vast

Thls 1nsu1at10n is cruc1a1 for because of 11 '"ﬁk}

'_1 5

P

fiis act1v1t1es with a m1n1mum of anx1ety

. . - el ,3\,_
:act1V1t1es are not "serlous" 1n'that they are~"coﬁneéted.3ggﬂ1
s . , w N

game polnts" 1n these

T e

not qu1te as real or'permanent terr1b1e, 1mportant U

A . PR

’no_taterlvl 1nTerest “~ As M111er puts 1t,5the X

© t

Flnally, the play sphere,'accordlng to e
/. .

1n that the plaf%@”doev°not )

We more or less 11ve in one*here, at thlS

s

'°_wh1ch 1s our classroom.- We reallze, of course, that

- . %

.JBe Classroom ds- Playground can’ at best only

ERI!

Aruitoxt provided by Eic:



radltlonal structures and rolesmwhtch conven—'
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Klnte act10ns»w1th our students. So we have to
v e, v."'

al er Ong ca lﬁ "peysona\lsts"7¢ ‘we must ruh the personallty

our students wall run forrus ‘anyway. The Teacher as-Artlst

“opehatesu;n the sp1r1t of play anyway, 'so’ he m1ght~as/well“1 ve,_ /’

H

~ . Y - . - 1 .

the part fullr '311,' 5: ST
“4,_-',# I'd also recommend as much gr.up—work as pos51bl with-uS"OJ; 5

- taylng out of it, so student /can play the artlst with’ each other. B

s

{4 Also, Welshould deal prxm )iy w1th student wr1t1ngy not: the "model-

prose" of what to them_ Te al1en§ L We mlght even make our own B

Y

ertlng the focus of ttentlon at. t1mes.' T llke to_ start d01ng thls

RERT v P
early.: my f1rst two in- class assagnment sheets self consc1ously 3}‘;7,
. . s - \ » B RN
" ~ ?.
-ancreate stereot)ped Eersonae of Teacher, and those are the first bdeces
v - - . ’ . B ' i .\_‘ .\ Lo ,"1- :
of:wr1t1ng we 1ooktat 1n the course. . ";; h rgj;;"\ R
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It's not a- g p01nt but perhaps we should stop u51ng syllab1. zﬁf

> e et

They aren't very playful and it's- 1mpos51b1e to

eep to them anyway-ef

3 -
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unless we let our non- art1st1c 1tch for closure g et the best of us.r

ﬁ.
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I also suggest d1gress1ng a lot 5thel"sub3ect" of a comp051t10n

. L

class 1s student langauge act1v1ty,'and thatacan be focused on
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‘1aregard1eSS\of what's bélng talked about.




.‘age only ; (Go ahead 'an'd‘A

dooo et

who a551gn lS papers a i
some ver51on of "you learn
;g to write by wrltlno") - :S » R ST

: . . . e . r

%ﬁ%;‘ - Perhaps we should try aSs1gn1ng ‘2- part pap

i

o chosen by the student<—- the/f1rst part a h1ghly personal exploraj ].“ﬁ

tlon wrltten 1n~what James~Br1tton calls the "Expressive Mode,

\

and the second part as an-as- .if "pub11c" p1ece of,wr1t1ng, one

done pr1mar11y 1n the "transactlonal" mode.' If we g1ve these two-:.:y5

part a551gnments,.most of our. draft stage commentary should be on:

Y-

the openly exploratory "personal" p1ece. N | ‘45' fﬁl" : :-%i};v‘

»
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Anotherwplayground pos51b111ty is’ to 1solate a statement from

. a student paper whlch we feel needs—more exploratlon ; and thIEEBhV/”/

. [ v by ) o
. . a~d1sor1ent1ng questlon ~ask the student to wrlte a loose) "organl— o
e zatlon punctuatlon :be- damned" Journal entry about 1t’* _ _’, o
Q,,-‘ : :, ; . ”Nﬁ.-. o ;A. o .;' AR
o Also ~we. could actually read the1r Journals, and"’ ask some . j,?fﬁ
questlons to be explored 1n a follow up entry Carry ‘on a’ conver— '
- . “ < " —— - 4-", - .
: / Satlon, ’ that l-S . . . l ) . L ’ " : . . ‘ T .
SR e B ’ o : |
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f Perhaps we mlght even have a551gned papers grow out of each -
‘[. < = ey w e e
.

other.. I can conce1ve of a course - and one of- my colleagues_

Wl 7 .
VIR Ve o/ ‘ ;
N actually runs one -~ whlch would con51st of a s1ngle paper, ever-
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growang, reachln%fout 1n d1fferent d1rectlons, all modes of\wr1t ng
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A rasf suggestlon-. I don't thlnk we should ever’ lct a paper
5 wﬂth ut asklng the student to analyze . 1n one foLm or

'ﬁnother the self wh1ch wrote 1t that 1s, the\walues and be11efs
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Those are some p0551b11t1es. They often take t1me, ﬁut by

-

d01ng these sorts of - thlngs we do- what-I thlnk any wr1t1ng course “_J#;f

must da'” expose the student wrlter to ten51ons and problems G&eated

by hlS 11fe and hlS 1anguage.- Just as 1mportant. because there s a ,JN

a.\' .

}nd of looseness and open endedness to such "playground" moyes,.'

they encouraoe in the student a part1cu1ar or1entatlon toward those

‘——‘prohtemeanﬂ?tens1ons,k< an or1entat1on which. sets the Classroom as-}'

%

'layground apart from the workaday worla. The "reallworld the { ia",
“\,_

; world of hard knocks, stresses solutlons products. ‘The qua11ty of

the products 1s oftenvof concern only when they prove°1n practrce ;g»*ﬂ

T
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T‘_,v_tp be poor1y~ onc1eved thoughtlessly created Then the consequences

can be nfatal," sometlmeSrllterally j R ;;;;
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In the Classroom as Playground on'fhe other hand products are gﬁ

\

obv1ously far less 1mportant than the process of creatlng them.-'The;if

TRV

products themselves are" cont1nua11y questloned anyway by the

EIRY

Teacher as- Artlst eventually by the student._ bo they don t last j"'i

long, but that s a11 r1ght - they aren meant to last long . .LLV
:,ac
Solutlons are not- 1mperat1ve in’ ‘the play sphere == not in our cla s- &

b \_‘_.f
o rooms, not at thls conventlon.q What s mperatlve 1s the procegv'

. the use of wr1t1ng and ta1k1ng, to c0nt ue searchlng.
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And 1t s out of that constant' playful”EEErChingﬂthat skillful“vk'
”f"glters emerge.u We don t bulld them,_they evolve,. Thé"evolVé”outf;ff»
and because of c1rcumstances -- c1rcumstances over whlch we

'fff'omp051€;on teachers have a lot of control (more control oI thlnk

o

‘_,¢:han any group of teachers 1n the Un1vers1ty -~ wh1ch puts a lot of '

‘?'espon51b111ty on us) Sklllful wr1t1ng 1s not somethlng done by

ablt or rote,'or even chance. As Gllbert Ryle puts 1t "A person s;é
‘:performance 1s descr1bed as careful or sklllful 1f 'in hlS operatlonsvp

he 1s ready to detect and correct lapses,,to repeat and 1mprove upon

successes, to proflt from the examples of others and so forth ""555ﬁéﬁ

/Blsewhére Ryle suggests that "to be 1ntelllgent 1s not merely to

r1ter1a but. to apply them. If we want 6ur student to ﬂ,i;f
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evolve 1nt&m;ntellngent skillful.wrlters, we obvlously should avold

. f drlll, the 1mposltlon of repet1tlons. Instead what we need to coL
' . . R S
rpovlde‘{ agaln to use Ryle's words - "the stlmulatlon by cr1t1c1sm

'\"and example of the student s,own Judgement "“ The result of drlll 1s t;

<. - s he 5

the bullding up. of habltsﬂ-- unexamlned and eventually unnot1ced

o

behav1or.. As & result of encounterlng the Teacher aSvArtdst in the,f;f

» . PR

Classroom as Playground however, a student "learns how to do. thlngs

B e et
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wh11e th1nk1ng what e 1s dolng,.so that every operat1on he performs~

'.;Saltself a new l sson- to h1m about how to perform better "
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He learns, that is, to apply" cr1*er1a as well hs satlsfy them.v

He learns, that 1s, to be 1ntelllgent. He also ?e-and here s where

o

: the B1g Plcture comes to~1nto focus agaln -- he also learns Io accept

L -

= both the world “and- h1mself as a process, and’ 13 therefore better

A}

.
o’ . --- .

. equlpped to deal w1th the 1ncessant process of c?infe wh1ch make:fif
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fabric of hlS exlstence.- And since he can -see hlmselt as a0

Or as I'would pat 1t, such a student becomes a better person

Y

:as we; ourselves do- by be1ng an actlve part of the process._ For that,~'

'L
.

‘ﬁ.no apologles are necessary.. To return to’ Jqﬂn Fowles, and also to

}:hlgh m1ndedness e because here, at least, I 3an° "Means orlented

'}ﬁsocletles, fo whom the game 1s the game. ~End or1ented socxet1es~
'for whom the game 1s w1nn1ng In the first,.g? one 1s happy, then\,77?
in the second, one cannot be happy ugless one

. Aonej;s;successfu

i
RN PR s X \
is successful.fﬁThe whole tendency of evolutlon ‘and hlstory suggests

S
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- “that.man"must be ome meansaor1ented 1f he is to. surv1ve. :
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