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EXECUTIVE SUMMAR-4'

a

A Consurr Evaluation Panel Conference ,..as held in Macar' igeorgta..

. or October 2 1578-for the purpose 7f review,ing the Georgia _'=e Skills

Mental Ht., ;4i Leader's Guides. This conference was. sponsed by Re-

zo,

ar .valuation ofthe Life'SkilH program currently being

Bte Schools, Inc., as part. of -ts_continuing, comprehensive;

sumpor:e7 3 :-ant from the National Inst tute on Drug AbuSe.

_ :Kilqs for Mental He=_ .7,-H =rograrr was .developed and is im-
:

c o Prevention Unit w lin _ LYvision of Mental

Hea -1/Ag,er -,etardation, Georgia D-.7,partmemt of Human Resources. The

pros. 45 C7--At -ad as a resource'tc the :1461i: schools throughout Georg.a

with the- supor. of-the State Depar:: 't Education, local school dis-

tricts, an6 co-,mtnity mental healtg _4 rter Participating community

mental' -1-saith Centers sponsor train wori.Fr-lops to prepare teachers to

use e-Skll activities in their c assAms. As part Of these work-
,

4h
shoos, teachers are,trained.to use the fou- _ fe strategies of,

Listening for Peeling,_ffehavior Feedback, 4,*aes_ Clarification, and Role
A.

01= ing in work))ng with their students:" Tv- :eachers art also given.

Leader Guides that contain the Life Skil s activities they will -use in
%

conjunction C4ith these strategies.

The Li'feSkills activities fre.deOgne_ to help chil.dren from 5 to
. .

18 years.cope with stress, kaadld maj or 1'if*=..7.tcisions, and farm more

a
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satisfying interpersonal relationships. ries,:e ski is are basically the

same skills that many mental 1,1alrh:professions use and t,each when they

work , ith people in temporary crises.' Th., distinctive inter-t of this

program is to-teach these skills as an educat onal experience (preventa7

tive) -sthe than as a therapeutic experience curative). As a result,

orogr= rez!pients should be better prepar-ed to take responsibility -for

their yes without recou-se to drugs anc alcohol. They should be able

to resc personal prob ems before they 'become crises.

T'- "fe Skills activit'es =re organized into four different books

or Lea, Guides. .There one book fc- each of the four different

age =-7 5 to 8, 9 to 1, l2-14, and 5-18 years. Each Leader's

Guide. :r.ree major activir sections: Self, Feelincs and Others.

The GUI._-" 3,50 contain an 17t-nduction tnat includel an explanation of

the Life program .and ht.oful notes to the teacher about using the

act viii= re-'erence guide; a. Appendix that has stories and, poems for

classroom use and an Aaditlor-al Readings section,

Evaivation.Pa-:_d

The Guides were a product given to the consumers .(i.e., the teachers)

Jse in t-- r classrooms. The panel consisted.of 13 teachers fromfa r

seven school ..i.,stems across Georgia who participated in the Life Skills-

Teacner Trair'ng Workshop in '577 and had implementedthe Life

e

program in their classes. The panel met with the evaluation staff for

. one full day and completed an extensive packet of evaluation instruments.

.These instruments were designed to assess the educational value, communi-

cacilitY, motivational value, utility, and format of the Guides.



The evaluation packet wa'organized.into five sections: overall

-program use; rationale, format, and clarity of text; activities; helpful

notes; andetlecdotes. After each section, the responses of individual

.teachers were discussed by the entire panel: The discussions were de-

signed to be an integral part If the panel sessions.

Results

The results. are presented-below in summary fas-ion. There are five

parts corresponding to the five sections of the evaluation materials

packet.

The overall program use section of the ev'afuaton packet examined

howthe activities were con;Jucted. Most of the teachers used the activi-

ties more deliberately at 'first. Some used them as part of a research

project or as an experimen:al mini-course. .Later, the activities were

used more routinely and more often at teachable-moments. All the teachers

kept the Guides in.handy locations for ready reference. The Panel Members

reached consensus on the following major issues- concerning implementation

of the Guides:

The Guides should be distributed at the beginning of
the, training:workshops, rather than-after their com-

pletion.

Trainer's should proVide.more resourCe,materials%.

The Guides should contain more activitres.

More help should be provided'to teacriers in antici-
pating problems they would encounter in ismOlementing
the Guides'and suggestions for dealing with them.
This included such concerns, as: opening and closihg
of Life Skills activities; probing questions at the

-or
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end of acti, kid. s,sions; young childten corvillg
other children's resmonses.; exercises turning into
put-downs. ,rrld re.''..t-.4nce of students to share

feelings.

The rationale, fc--7.4 and c.arity of the text were also asse_--

the Evaluation ';anel. pri-ci=a results were as follows:

Tea.-.her c: she six rationale questions_ in-
dicated a a;-eement with the basic assumpCons
of ne Life I.s

Tea=ners fe activities were well written
,anc that t -elevant and feasible for class-
room use.

The 5.-8 ar. 9-7 1 IL teachers indicated that they
found tr'e rmAt sl,H:ntly less appealing than the
12-14 and '9 ovel teachers, because they felt a
need fo- vtr:7Di- Index in the Guides.

The activities 5,. r)^1 le evaluation packet evidenced the --=o1-

lowing results from -40/r,1" questionnaires.

Teachers St of the activities professionally
.e.

rewardinc 'ewed.that their students jenuinely
liked the g

The 5-8
the other

.herS varied the activities more tha---)

The 5-8 a- 4 te,,,iel teachers used the .activities
more frec. ac a minilcOurse, while the 12-14 ar
15-18 le ach -ers used the activities more fre-
'quently tLral moment or as an integrated par-
of the s matter or curriculum. 40

The Self .or of the activities is used more fre-
_ quently

ne
Feelincs and Others sections.

The 12-i -al teachers tried the widest variety of
differer _-_.v-ties.

The 15-1 1 teachers tried the'feWest variety of/
differen: vities but used them frequently.

The 5-8 leve 7eachers found some of the activities
(e.g., writirg an essay) too difficult for.kindergarter
and first-gralPars.
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helpful notes sectior,

I
'11

of thequestionna ,-.- asked the teachers

to how,much they used the suggestions 3- Oed at the begl nning

of t-,e Jes. T responses indicated that the ,.hers don't we%

post , d the activity bef9ne Starting, :conclude w4h a sum-
o'

vary ac reiponses did indicate, howeve-. :hat. all teacher

use tie act , e- 'requently.

n 1-- eca:::es section of-the evaluattn packet, the teacher,

ported et ezts they bel-ieved .the Life Ski' s activities had

the s Ai cf the effects reported were pcsitive-. Some of

effects 7-7-.1tione were: impro,,ed self-concept, be ter relations wit/

teacher,: and studentsamcGthe acquisition c= more respect fr-

other pe._ le. Mcre observable effects. were fewer d scftline probler

-more .=cperativFat'-dattentivebehavfor, =nd enha7ced vocabulary sk s.

One ye importar.t Classroom -effect reported was t-at the students -m.z.ame

.
more own and- trust ing. They becaMe*ore willing and better able. r:

ar"ti-cLiate the r feelings. The teach . in tu-n, developed a more per-
ec-ei .

7
sone] --lationship with them.

Conch ons and Implications

T-- basic evaluation concerns of the Evaluation Panel were,to assess

the eo.....tionai.value, communicability, motivational value,_utility,,and

format--7. ' he Guides. Upon analysis of the panel's results, it becomes

clear 6-4,- these concerns were Met._

The -e.sponses of the teachers indicated that the.Guides were very

-valuable 7s a teaching instrument.' The Aeachers had all read the Guides

and used any of the activities. They all kept their Guides in accessible



locations: The p.1- eve effects reaorted in thequestionnaires and during

the disclissions aated that the teachers all believed- the Guides haVe

great educatiOnal Hue.

The results the Evaluatio7 Panel showed-that the Guides have

communicatedthe _7-nose and desia- of the activities td the teachers.

Many of the prob e-- repertee wer -elated to the training and not to
4

the Guides. These-problems pOint theneed for changes in training to

be considered b. --e Life Skills s_aff. Other problems in implementatidn

seem to have occurred principally :_ecause the sulgestions stated)in the

Helpful Notes sec on of the 3uide!s were net always followed,

The results c' the panel inc cated t.t the teachers recognized

need for Life Skil s activities n the classroom and were verg motivated
2'

by the Guides to try them% :Many of the problems theyhaci in implementing

the activities were unrelatec tc .1-ither the Life Ski 14( training or to

the Guides. The teachers felt t.--re:was..pften not enough time for,the
-

activities or that their subject matter (e.g., math)aprecluded Life

"14

Skills. Frequentuse;of the activities, howeyer, might result a better

integration with any subject. ,

The utility and format of the Guides were, considered excellent, but.

4 .

itr,was felt that a Keytopic Index was needed. ^This would help teachers
,

)
quickly locate activ4ties that deal with similar is,sues,,,,,

.,

In reviewing the results of all areas examined by the panel, the
4

following recommendations Were found to be the most important as outcomes

of the panel session:

WO
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The Guides should be incorporated into the training
worKshop.

The Guides should have a Keytopic Index.

The nun:- of activities in the 5-8 level Guide
shoula be expanded to incorporate more activities
approp-ia:e for kindergarten and first-graders.

0, erall,, the Consumer Evalqtion'Panel session pr oved to be a very

we vrile evaluat on effort. *Thelesults have been summarized and pre-
.:

s.er-.2d to the Life S-ci--.11s staft.-.',-The suggested changes in the GuideS and
6

...ne :raining have also tieen'communicated. The teachers' overall 1-eac-

the Life 12s program wgs very positive and their remarks were

mpLontful, concree, AO useful. If these teachers are typical of

:ea.-e,S- trained in Life tkilYs, ile training and the 'Guides have:been
li

er% 4ccessful a: presenting the' program.
.(-
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INTR9DUCTION
7r

Thi .reporst ppsents the res.ulfs.of the .Consumer Evaluation Panel
gfir,

Conference. Id in Macon, Georgia on Ocber 28,- 1978 for the pOrpose of

pnoviding,a cr t cal review cthe G orgia Life Skill for Mental Health

,/4.eacier'S Tuides.1. Lt.-for Betiker,Sciools, I-nc. assembled and evalu-

41: ated this Panel Con ere*ce.4

*17

Purpose,of Evaluation

The Leader's Guides yre part of a primary prevention program for

,

,I.

alcohol and drug abuse operating on a statewide basis throughout Georgia.

Research for Better School Inc. (RBS)-,!*undee'a,grant from the qational
c , -

...

Institute on DrIlt Abuse, is conducting a comprehensive,

year evalAtion Audy of this Georgia Life Skills-for

gram.

The're, are tvo Pri'n'cipal objectives-of the overall evalUatiOntudy:

t three-

pro'

1. To perform an intensive and rigorous process evarbation of
the Life Sk111S program that will:

a. describe and assess the implementation 16f
Skills program

i-b-7-\provide ongoing,feedbaok".to prograrh staff .as the

basis for conceptual and operetional prograwNc-
.

changes.
A.4,

,

C.
1

c-. e*4tablish a,eontext for ofthe out-
come evaluetion

7 . 4

-

,

To perforin anintensife igor.ous ou'come evaluation
of the Life Skills program hat will:

L.....
. '1

a.. assess the effectiveness.of-the Paogram for partici-
pating /teachers.

_
1 .

J



assess the effects of the program on par,ticipating'

Students...

-The Consumer Evaluation Panel anti its, associated activities are part of

the BS process. evaluation component of the overall study:

Overview of. Life Skills Program

,

The Life Skills for Mental Health. program was a'veloped and is being'

implemented by the Prevention Unit within the Divi'Sion of Mental.

'Health/Mental Retardation, Georgia Department of-Human Resources (DliR).

The program is provided:as a resource to the public schools : with the sup-

port of the State Department of Education, local school districts, and

community mental.health centers (CMHCs).

The program delivery system is such that it involves a training of

trainers process whei-eby a state training team representing DHR conducts

an arfnual set of workshops for the purpose of preparing and training a

number of CMHC teacher training teams:- These community mental health

center teams,. ingturn, cOnduct'theAr own trairiing of teachers Work-

:shops with various 'school districts and other educational agencies

throughout Georgia. This is done to help interested teachers. understand

the basics concepts of the Rragram and implement the Life. Skills activities

in itheir classes.

A5 part of these workshops, teachers are trained to use the four.

Life Skills strategies of Listening_for Feeiing, Behavior Feedback, Values

.Clarification, and Role,Playing in working with their students. The

teachers are alSo given Leader's Guides that contain the Life Skills

activities they will use in conjunction with these strategies.

-2-
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The Life Skills activitoil!seS are designed to help children from 5 to'.r 4

18 years cope with stress, handle major life decisions, and form more

satisfying interpersonal. reT-ailo;Ships.

and teach basically these some skills when they work with people in tem-_

porary criSes': The intent' of the Georgia Life Skills for. Me4ntal Health ,

program is td tea these skills as an educational. experiente (preventa-
.

tive) rather than s a therapeutic experience (curative). As a xesult,

program recipient should be bett(er prepared to take responsibility'for

Mental health professionals use'

their lives without recourse to drugs and alcohol. Personal problems

should be able to be resolved before they become crises. The Life Skills

activities are contained in the Leader's Guides. The_purpose Of the Con-

\-0:'sumer Evaluation Panel Conference was to review these guides critically.

Life Skills Leader's Guides

All of the Life Skills activities are organized into four different

Leader's*Guides. There is one ,guide booklet for each of the four differ

ent age groups: 5-8 years, 9-11 years,, 12-14 years, and 15-18.years.

Each Leader's Guide has.three. major activity sections or. parts: Acceptance

Of Self and.Others (to help:young pe.le become more accepting of.them-
.

selves and the significant people with who they come in conk act); Feel-

ingsings (to help young people be more accepting_ of all feelings); and Being

with .Others (to help young people form more satisfying personal relation-

ships with significant others).

-3-
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Epch of these major sections (Self, Feelings, and Others) contains

'several activities. For instance; under the_Acceptance of Self and Others

section is an activity on 'ta feel 'better about self as an individual with

'talents and persohal qualities that.are valuable." Each activity is, in-
,, .

troAduced b a statement of the goal and general objectives for that
1*

ottivIty, -Concept and-purpost statement s are.also listed. The activitCes,

'themselv5, jnclude class discussion, role.playing, and simple exercises

that do not reqUire the purchase of extra Materials.

In addition to these,three main_activity sections, the guides contain

an introduction; an appendix; and an additional readings section. The

introduction explains the Life Skills program, gives helpful notes to the

teachers about using:the activities, and contains an activities reference--

guide. The appendix contains stories and poems for classroom use,,whil.6

the additional readin section lists several strategy "how to66 books,

associated programs and curricula, as, well as several background reading

books. in affective developmental education.
.
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II. EVALUATION PANEL 4

The Eval tion Paiel was devised to evaluate the Life Skills Ldadtr's
, .. A

11%,

Guides. :T ie Guides'werdessentially a product-% given to the consumers
- .

, e\ ,

(i.e., the teachers)'for use in their classrooms. The panel consisted'

of-l3 teachers who participated in the Life Skills Teacher Training Work-)

. a

1

sh6p in 1977 and who -are now using

rooms.

Objectives

theeader's Guides in their class-

The general objective "of the Evaluation Panel was to-assess the
o

overall quality and'USefulness of the Life Skills Leader's Guides. The

basic evaluation concerns were

' Educational Value the value of the GOides as a teaching
instrument..

2 Communicability - how well the Guides communicated the
purpose end design of the activities to the teachers.

3. .Motivational Value - how well the Guides motivated the
teachers to trylthe activities.

4. Utility how useful the Guides were in implementing
the Life Skills program in the classroom.

Format - how sucCessful the arrangement of the Guides
was.

Four strategies (Listening for Feeling, Behavior Feedback Jalues Clari-

fication; and Role Playing) were taught during the teacher training work"-

shops. The Leader's Guides were given to the teachers efte the workshop.

The Guides contained several activities the teachers could conduct in the

IC
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-.

classroom using,the four strate9i!:ts they were :aught/ '*he EvaluatiOq
.,.

,k.
. . c. .

..

Panel focused on' the Guides, not the training but 'did try to determine\

to what extent the teachers connectej the four. strategies with the-activi-

ties in the Guides.

Composition of Panel

I "

"
u %', cl.

teachers tyom seven stho,41 systems
,

-,-,,w.

acros Georgia. Represented on the Panel were three men and ten women,
', 'J ,.

'Subject/speciality areas included early childhood, special learnireg,,dis

...

bilities. , gifted chi ldrery, math, triglisn, art, choral music, cilmpe.
.

Old,

.social studies. Frequency distributions for age, education, and years '"?

The Evaluation Panel included 13

experience ,tare presented below.

Age: under 25 2

.25-34 8

35-4)5 3

'over 45 0

Education: B.A. 6

B.S. 3

M.A. 2

M.Ed. 2

Years Experience: less than 3 years

between 4 and 10 years

greater than 10 years

All of the panel members were-trarned between September 1977.and

March 1978. These members had originally decided to participate in the

Life Skills training for a variety of reasons including: because it

-6-
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seemed interesting,for self-grovth, Aeir help. with teaching, for staff
, ...1 . di .

4

'development and collegecred1t, because it was free because release. time
.

I '4

was provi ed, 16d/Or because their principal asked theM to attend.

" The Panel Member's represented each age group o' the guides. Four

'teachers valuatedthe 5-8,years Guide; three etaluated the 9-fl,yea;s

Guide; three, .the 12-44 years Guide; and three, the 15-18 years Guide.

The panel Met from 10:00aM to:4:00pm and completed'an extensive packet-

of evaluation instruments that covered ali 'sdctigns
I

Guides.

Pariej Ques'tiotinairbs and Instruments

of the Leader's

Three different types of insti6Ments were used open-ended questions;
.V

question cequiring4ikert-yp responses (categorical responses rating, a
'

statement from, for example, -1° "strong disagrement to 5 - "strong

agreeTent");" and an insfrumentthat requireeflisilpg'the,aotiVities they

tive used and evaluating theM with aset'Of-seven questions. There was

.. I

also a'q4esti:-.nn,-]ire used to obtain.backgiNound informal1,0n about each.
. .- . .

no

panel member.
°

The evaluation packet was organized into five sections:

1. Overall Program.lOse six open-ended questions

2. Rationale, Format, and Clarity of Text six kert-re-
. sponse.questidm about. rationale, ten Likert-,ces se

queStions about format, and eight Liker't-response e&-
tions about the clarity of the text.

3. ActivAties the teachers were asked to listt activities-
they had used in the claSsrooM and to evaluate them with
seven queStiop.

-7-
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. , -.

4 NelpfUl Notes there were .nine likert-re5ponse q.ues.-7

tions abOut the:Suggestion's prov1ded at the beginning
of the Guides.

. ,
. ,

Anecdote's - fide opert-ended questions to;leten about';
.

specific inci,dentsthe.teaches:experienced while.u5ing
the Guides. f ,

. t

.,,

After each section, the teacherS' responses were-Viscussed by.the
, ,

. .
;

entire=panel. After the Activities section; -the teachers were asked to*
.

complete the sentence "I learned..." wieh as manO.statements. ossibte.

The discussions were.very informative.- The complete packet of evaluation

material's, with the."tabulated resins of all panel mtmbers, appears in

the Appendix.

4.
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III. RESULTS OF EVALUATION PANEL,

The tabulated 'results of.l.the panel meeting are presehted in the

ta

Appendix. Descriptive statistics, means and,standard devi/tions,

computed"for the Likert-responses. All open-ended respo ses were

corded. The results are presented by age level of the guide and then sum-.

marized for,all levels. For more detailed information and to understand

the results better, :be reader should refer to the Appehdix.

The Appendix contains the tabulated results of the valuat,ionlipanel

materials. It is broken dpwn.Lnto five major sections: Level 5-8, Level

9-11,-Level 12-14, Level 1-18',:and the All Levels4ection. The All

Levels section is a summar _ec versitn of al ('four levels.. Howev

makes occasional reference .o -the individual sections'Aere more -F.

information is necessary. Each of the five major sections is fUrt,er
1

delineated as' follows: bacKground i -ormation; overall. program use,

rationale; format; clarity of the text; activities; helpful nqtes; anec-

dotes; and"! learned" statements.

The results are summarized and presented below for each of these,sut-

sections of the Appendix that correspond to sections of the evaluation

materials packet.

Overall Program Use. Mc the teachers used the activities more

deliberately at.first. Some ac them as part of a research project or

as an experimental mini-ccur, _ater, the actiYilies w, -e used more

routinely and more often -_acrable moments. All the,:eachers kept the

Guides in handy locations.

-5-
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4 a r

..The : 41e-is encountered in implementingotheiGuiks lere\var,ied-,:---

lb
)troblem5 nil:: and closing. the.activities: needing some .',!probing"

. questions
4\0

e e:: of the session; young childr,0-"be yinrothe
'

6-11-

f
-dren's re s; exerCie4 t, fining put-downsl'Adieluctance tb.s are

.

1 .

. % feelings. ,The teachers felt needed h.elp in -antiicipatirig°%tandard
r .00

a :. r
-k

e0 prtalems they would encounter and suggestions flor deali)gAth the problems.
. .
l'

. - .

. . . .

All the teachers, however, were very positive about the overall bene-
,_f-

fits cir.the act vities. ,They stated that the activities were un and a
',,..../

very useful way to get to know (their students. After the activities haVe

areb an used the s:udents re gore open and willing to s are heir feelings.*

4/...
.'

They are also more accepting of others' and their, feelings and differences.

The vities helped build the individual student's self-concept and con-
)

f idence.

Rationale. The quest4onS in this, section assessed the extent to

which the teachers agreed or d'seg'reed with tne basic -assumptions of the

Life Skills program. -The mean scores are presented in the. Appendix. They

indicate a'.high,ex:ent of agreement with a-1 of the _=,ssumptions. excep..t/f-

. Question 6, "What I do with Life Skills in the clas:roOm is different
I

from what counselors do with individual stJdents."'' The overall mean score,

3.54, is low r because,manyof the teachers se-ectec either 2 (disagree)

A,= 2, or 3 ( o opinion) N = 7. All of the 5-8 levee teachers responded

with 3.. Theg,teachers who selected as an answer tc QueSt ion 6 -iridiCated

they did not ,know what counseloTs do.

r

-10-
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11.

Focmaz . I n s sect ion/ the overall mean responses (from 5 - very

appeairng 3 1. a:very unalipAling) ranged froNn.46 to 4.62. The 5,-8 61144-..

N.
9-1-Lile : tFachers hiad mean responses indicaring they) found .the format

:- .

. -
.

- .. . ,

.,..

,.., 4

slightly ess appealing than the teipchqrs using the two higher levels:
-

a c Pt

The,dUstINSionelth the.teacbersk-fnd.icated that Most'of ehedr lowerr r
.....

sponseswerO'becatt6e they fel't t need for'aKeytopic Index. One of the
..' 9 - t . 4

...

5-8 ,level teachers pointed out that theGuides,4altligogh very useful aild

. ,.. ,

Quite adequqte;.were competing in format wit e polished and. histl- ..,

cated text2bqtoks and curriculum guides put out by c mmercial pulilish r

Clarity of the Text. The overall mean responses to the gdestions in

f.hLs section were all above 4.00. This indicates that. the teachers fel?'

teat the tivities were well written and that they are relevant and
.,)

feasible for use in the classroom. One question was concerned with the

-
relat'on between tre four Life Skills strategies .,and the activities, TA 4:0-,

respc4ses indieatec that the teachers felt that this relationship was
4......

-.._ . 4

clea Some commerr.s\
1

indicated that, there was a ,need for some suggestions,

re-

.- .

for ringing the Life ill activities' to a close.
. .

the GuidesTris section examin d both the.activitiesin the Guides

ills strategies learned during theas well as the use he four Life

traininc workshop. THe first question in this section required the

teacher= to rank the cur Life Skills strategies in importance. The oVer-

*---.E.
all rear rE:nkings ir~ :ate that Listening for Feeling was ranked most

importar: followed )rde.7-61; Behavior' Feedback, Values Clarification,

d Role Laying. Examioation of the results .by age level indicates that

this pa:tern is strongest at the two lower age levels. Apparently, Role

Playing is judged more importannat the higher age levels. Responses to the

t

2 4



question on friquency oiguse eacheach of. he LUot.-S1(11s strategies
4

4

sw)to Delie this conclusjon, howevirr;because Values larificatlon 'is

.

.3

" . F. .

us d,lesss freguent4y than' Playing for a.11 leve5,Zeit41112=14 % :,

k f ' .1, ,.. ,.

;:/ IP l's 's--r

Lis ing for-Feel i-ng is most 'frequently used for all sg4nieve)S followed
:.2.>. :: ... . k

u+ ,

.. N
by BA:I'LL Feedback. , s

Thi apparent coritraaiction.can be explained by the fact'that Listen-

r'
L,

.
e'

, s(

-4.---..
.,

t *-

ing for Feeling and Behavior Feedback can bevapplied to almost, allractivi-
,

ties, -hile,Values Clarification and Role Playing usually apply only to a

' restricted subset of activities.

Feeling and BehaZ;Ior Feedback without using a deliberate act,ivity and,

therefore, this also contributes to their being used more frequently,

The -ext part o7' .he Activities section requested the itadhers.to

list ten 7.) fifteen activities they had tried from the Guides. The ac-

.vitis tried were to be grouped into three types, corresponding to those

:-

i the Guides: .Self, Feelings, and Others. After the activities were

liked the teachers 'ifTed out several columns by following seven steps.

As the -,te s were rather complex, the complete instructions that were

It is also easie'r to use Listening-

given presented here in Figure 1 on the pages which follow.

-espondents for all the age levels listed more activities in

Self than for Feelings or Others., The middle school teachers (12-14

Guide) tried a 4r-eater variety of activities; the 15-18 teachers tried

the least variety of activities. An examination of responses in the

second column, however, indicates that the 15-18.teachers used the activi-

ties (especially the Feeling activities) more frequentl This could

-12-
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*ACT1V4T,14.5 -- EVALUATION PANEL'
---,--- .

,......" \.;
B.,

141-eections:

"`r,

'r'\

On the forti below,ctist ten td fi ftieen a

have tried.from the Gu.ide.r Rleasse leaf
to-rfregh, your rptmory.. After you') have
tie.t,- turn to.the next for ...44ther,

'61 ltev-al Guide

Ot,

ctivir4ps which yoU
throughsokheAuide '

4isted the activi-
instructio'ns.

0

ACTIVITY (Ti tle and page)
F

D-W-41- II M/P4/ I L-D +/- V 1 5

4'

I



If (1.1

14 is-

Di rec.tgns: The fpllowrng stppe).re to be f.o 'lowed 'fsi;Lr each act'i'n ty . ev
-

' 1 I'S teth\--- Comp 1e to iolt, cUii

'4. to

4

1 - .

4.,

ACTIN vf S ,- EVAIDAIThN PANEL r..
... . il. .1.,

. .. -. 7
w..-, / ..

,-, 1, (--

044nri ing the second` "'umn q it 1 ,.,-f . db.. ( ,.,

."
be fb re 4

h - 0 \ .\i.
,

-.- . ./.
. . Z '...

- , t
,

..,

STEM 01,lt -Art the 'fi-rs col'umn; marked F:.`' 0, ,
... ,,,,,

. X :,...
. : / ° '4, , -V

.)0
Write

,.'
Write the letter D if.yoi., use this -adtivity.4ily. '-. : .

'Writi the letter W if you tdse this activity weeklAit, .:.*- --;

Write the Petter'M if you use this acti4ity motrithlr. t
.

Write the fetter I. if you have used this activity li..a-s. \
frequently.

for ,l jed-aCV'vit ,/

STEP TWO - In the second cailumn, marked M/N/I:

Write the letter M i.f you taught this activity as a

v-

part of a special, separate mini-rcourse. You may have
begun the day, or filled iii an extra 30 minutes with 4i't,
or you do an activity at the end' of lundh everyday, etc.

Write the litter N if yor44taught this Act ivity at a .

. -natural or
)
teachable mome te This most often would occur.

whep something happens in class that is related to one of
the topics/activities in %he Guide.

Write the letter I if you aught this activity as ary in-
tegrated part of some subject. This would require struc-
turing the activity so that the context of a lesson (e.g.,
history) and the process of the activity were integrated
(e.g., how would you have f lt-as a member' of Nixon's
cabinet).

STEP THREE In the third column,-marked \L-D: . : , c,

Write the letter L after those\4ctivities that your stu-
dents paitieularly liked.

Write the letter D after those activities that,your stu-
dents particularly disliked.

-14--
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a vo, --4,4 '. ',

. e r ' .
, .

M.
...4 AP .3, y

- I n t4 fofIrtfi ..dol'um'n.,7172yked..+/;:- 4.
.t.... '

. r Ri-ite a 1-._.reter an -acti'vl ty., NI yo,u'fouRd to be pro-'
'feis.-s4 ona 1 1 y ,r,eware,i:r1g. 1---.. 4., ,,,' ' A

.
,S ..1

et , ' ., rIte (.1ifg.at t.vel a tter n act t v 1 tr th:at was sfrUs-
.,.., .. -.
....' .,t nating', tkvie-atenVig Or 4.-p Fob lenta'e i c .for 4,1 ... .-

, - ,-
4.-0.

......

..._

_16, 4 . .
. o. -,....S.TEP F I Vk in the 'f i'lth'eol:umn-, mirket1, V :- ---7 ' '.$

1--`). .t .,
.,\ -.. to",. t li: .- ....

7 'fr° 'ite the' letter 1/,'After-thosem_.aditvi ties far--1,4hich.*. or

49, . -yo have' ybur. vA.,rigleion... This ,n1eans' you haiie :

,

., ./chan d some "ect of .the-aci,vi ty to. suit your c 1 ast
/ or subject area.,

-).)
,

.

. ..1, '\-
STEP .S I X I n the sixth "co) umn , marked 1 - 5: '.

---0

Rank from] to 5 your most favorite activities. Write
''..' the number 5 by the activity yd that you like the most-;------- then write the number ii by your next most favorite

ctivity, and soon uortil you have "ranked your 5 most
.., pref.err'ed activities. -- +

i
STEP SEVEN In the seventh,column, markd S:

. ,. .,

Write the letter S after an 'activity that you have
shared with another teacher. By shared we mean that
you 'talked about your experience in using ehe.activity.1

a

*

4

1 5

f

c

ti

4,

1,

ti
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possibly be explainediby the fact that a high school teacher can use the

same activity a number of times, because he/she iroy teach four or five

different groups. of students.
o.

olumn indicates whether.each activity was taught as a

In' Cour-4.6,ata teachable moment, or as an integrated part of some

. .

subject.' Ihe 5-8 level apd 9-11 level teachers used the activities much

more..frequentlYas a Mioi.courSe. The teachers who used. the 12-14 and-

19-18 level Guides used the activities mote frequently. at a natural moTent

or.-as'.an integrated part of a_subject. Theje wasn't much difference in .

the third colummrespople°S between the Self, Feelings, and Others attivi-
,

ties at the 9:11, 12-14, and 15-1R levels. At the 5-8 16e1, however, all

the Seif activities were used as a mini-course.

all the 5-8 level teachers indicated that they used a number of Self

activities at the beginnin443f.the sEhool year

During the disCusSion,

their students.
..f\

The Ahld and fourth steps in thissection requ

to- indicate whether their'studentt liked or diOited
.

so they coal d -get to know

0
mark'whether the activity was professionally r wardinqpr somewhat frus-

.trating,:to them-persolly-. The responses `at all levels and for the Self,

.Feelings, and Others' sections indicated that th majorrty of the students

red the participants\.

each activity and to

liked the activities and that most of the activities were professionally

rewarding-to the 'teachers.

The fifth step was.to indicate activities f which the teachers

developecLtheir oWn variations:. There was a diffe ence .between the way

-16-
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the 518 level teachers responded and 'the w'y the rest -of tie teachers

answered. At least one 5-8 level teacher varied 2/3 of the activities.

listed. All four of the 5-8 level teachers had variations fon severaVof

the activities. At the other age levels, only about 1/3 of the activities

.
hat! been varied and most 'of'those by only one teacher. The 5-8 level,

teachers stated that 'they varied many activities Acause ability of

their students to read and write was not at a level appropriate to that

called for, in these activities.,

The sixth step was to rank their five most preferted activities.
a

Examination of the results Indicates that the` 5-8, 9-11, an'd15-18 level

teachers all preferred Self activities. The 12 -14 level teachers pre-

ferred Feelings activities.

The final step in the Activities section was to mark which activities

had been shared with other teachers. The three lower level teachers

shaired activities-more.requently than the 15-18 level teachers. The

Self activities (espeCially the All About Me Folder) mere shared most

frequently by the 5-8'1 v 1 teachers.

After the teachers had finished the seven steps of the Activities

section, they were then asked to complete the statement, "I learned...°

with as many thoughts as they could.' Their responses are included in

the Appen They will not,/be addressed here except to state that'all

were positive and very personal_ Many,_however, were reactions to the

Evaluation Panel experience itself (e.0,, "I. learned I don't do these

activities as often as I shout -d. ").

wee



Helpful Uotes..- This section ofthe que-Monnalipe aSked the tftachers
I.

to indicate-how much they used the suggestions printed at the beginnipg

of the Guides. The responses were very similar for al levels with one

exception, the 1-2-14 level teacher responses to the first q ion. This

first question asked "To what extent do you spend at least one-half hour

on an activity? While most of the teachers at all levels indicated that

they dideso east occasionally, two of the 12-14 level teachers marked,

"Never" and eldom." Other responses indicated that the'teachers don't

always post rules, discuss the activity before, starting, conclude with

a summary activity. They tended more often to,participate with the stu-

dents, allow questions and timefltr discussion, and tell the students they

may pass rather than respond if they wish. The results to the last ques-,

tion, To what extent do you use Life Skills activities in some way -in

your classroom?", indicates thatall the teachers, use the activities
0

quite freqaently (overall.x 4.0).

Anecdotes. This section of the questionnaire was included to learn`

"abdut specific indidents the teachers had experienced while 9ing Life

Skills activities.. There were five open-ended questions: .three questions

asking the teachers to descilbe occasions when an activity was used as a

mini-course, at a teachable moment, and as part of a. lesson plan; one

question about the effects one or more activities had on the class; and

one question about what changes were recommended for the Guides. The

written responses are reported by age levellin the Appendix. All answers

to the last question abc:'wt=the recommended changes in the Guides were

-18-
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loci-uded in the Evatuation Report for the Training of Trainers 'Follow-up

. ,

Work hop held November 13 and 14 at Uni.coi State Park, Georgia. (See

Conc usions and Implications Section for summarized report.)
. .

The responses to the first question ehdicated that the teachers fre-

quently use the Life Skills activities as a mini-courseso they can learn
0 V

more about the students and so thestudents can learn more abomt them-
,

selves. The mini-course format was also used to discuss family relations.

The activities were often used at teachable moments following con-

flicts or emotional outbursts. Teachers alSo reported using the activi-

ties when classroom communication breaks down or when- school rules are,.

broken.
I

.4 ti

Life Skills activities were often- integrated with language activi-
r

ties (e.g., vocabulary enhatrcement - listing "feeling"'words). There

were not as many. responses to the third'question about integrating the

Life Skills activities-with regular lessons as there were to the other

questions in, the Ahecdotes sectfon:,
. -

The teachers reported sever* effects which thkLife acti

4'

ties seemed to have had on their students. All cif the effects reporqee,

were positive. Some of the effects mentioned were:

cept, better relations with teachers and other students, gnd the acquisi-

tion of more respect for other people. Sever2a1 more observable effects

included: fewer discipline probleiris, more cooperativeand attentive be-

havior, and enhanced vocabulary skills. Another very importarit 'classroom
V

improved-self-con-

effect eportedreas that the students seemed- to become more open and

-19-



trucngts a resuilT fthe Li-fe-Skills.program. -TheNi-became7more 1

---A. .

ing and better ab to articulate their feelingS. Therefore, the teachers

.tended to develop a more personal relationship with them.

-20-
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11/. CONCLUS1ONS. ANINMPL I CATI

This document has summarized the results of an Evatuation Panel of

thirteen teachers who met to fill out an evaluation questionnaire and

discuss the Life Skills teader's Guides. Thqre have; been, to date, over

800 teachers trained in Life Skilli. Thislitudy sampled only the teachers. A

trained during the first year and, because ofithe high cost involved, only-

a small sample could be. invol;ed. Every attempt was made to insure the

representatiVeness of this sample, hoWever. While lt.is difficult to

, generalize froth such, a small sample, many of the problems mentioned and

the reported effects- of the activities are of such natUre.that they can be

assumed to be typical.of all teachers using the-GUides.

The basic evaluation concerns for the Panel were to ass s the edu-

cational value, communicability, motivational value, utili y, and format

Of the Guides. An analysis of the Evaluation Panel's results demonstrates
-1

that these concerns were effectively addressed. ;--

. \
Conc 1 us-ions

i

The responses of the teachers indicated that the Guides were ver''

valuable as g teaching Instrument. The teachers had all read the Guides

and used many of the.activitiet. They all kept their Guides in accessi--

ble locations. All the teachers agreed that they wanted even mordiacti-
ti

The positive effects reported -the queonnaire and during the

discussions indicatli that the teachers all believed the Guides have great

educational value.



The res'il-lts-of:the-Evalvation-Panet showed that the Guides quately

6mmunicated the purpose. and design of the activities to the teachers.

Many of the problems reported were related to the training and not to the

Guides. These problems point to the need for-changes_in- training to be

made by the Life Skills staff. Other problems in implementation seem to

have.occurred principally because the suggestions stated in the'Helpful

Notes section of the Guides were not always followed. For example, .44. is

recommended that( the material should be used regUlarly and frequently and
.

that a list of rules should be posted. While the results indicated that

the materials werEtntieediusedfrequently, they also indicated that ruls

were not always posted.

.The third evaluation concern was the motivational vOue of the Guides.

The'results. of the Evaluationl'anel indicated that the teachers recognized

t-
'aneedfor(ifeSkillsactivtties in the classroo and were very motivated

..1;

by the Gui es to.t* them. Many of the problems they. had in implementing

the activities wefe unr to either 'the Life Skills training or to, the

NGuides. The teachers felt there' Wasoften n enough time for the activi-'

ies or that their subject matter l'er.g., math) precluded using Life

It is felt, ever, that frequent attempts to use the activitiesSkills.

would rpstsit in bet er integration with any subject matter.

The utility and format of the Guides were considered quite good with

it was eelt that a Keytopic Index was_needed. While theone exception.
110

teachers felt that'the:format of the Guides was. complelly adequate, one

teacher pointed out that'the 6Uides are competing with more colorful. and

more expensive4urriCulum.materials putout by commercial publishers.

-22-
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The pattern of results indicated that there was not much variation
401

Ln responses between age Levels. There were a few differences, however.

The 5-8 level teachers felt some act,ivities (e.g., writing an essay) were

too difficult, for their kindergarten and first-graders..

-RecommNdations

Questionnaire completioh and discussion during- the Evaluation Panel

session was structured and lengthy. Answers to most of the questions

were discussed thoroughly. Almost all of the responses and comments

could be classified i to three categories: comments and suggestions re-

lated to the use of the Guides (luring t aining; comments and suggestions

regarding just the Guides; and comment and suggestions about implementing

the Guides in the classroom.

Conclusions drawn from the results of. the Evaluation Panel session

point to a number of recommendations,for program staff and trainers.

. Principal among these with regard to the Leader's 5.1-ides, are the follow-

'ing:,

The Guides should be iincorpOrated into the teacher training
.workshop.

The Guides-should have a Keytopic Index.

The number of activities in the 5-8 level Guide should be
5(panded to incorporate more activities appropriate for
kindergarten and first grade.

These recommendations relating specifically to the Guides, as well

as other recommendations based on results of the

ments, and suggestions were coMmunicat

34

panel's responses, com-

\_ 46
o the Lilfe Skills Program staff

r.



i-n- theform of meeti-ngs and informal discussions and -to the -trainers fr1-

,th fVm of the "Evaluation Repirt for the Training df Trainers Follow-up

Workshop." The handout of the Evaluation Panel' Report for the Training

Of Trainers Workshop'held on November 13 and 14, of 1978 at Unicoi State
s.

Park, Georgia appears on the following page.

Closing Remarks

\'YThe Consumer Evaluation Pane Conference has proven to be a very

worthwhile. evaluation effort. The results have been summarized and pre-

sented to the Life Skills staff. The suggested-changes in the Guidei and

in the training have also been communicated. The overall teacher reac-

tigns to the Life Skills program were very positive and th'ei,r remarks

were thoughtful, concrete,jond useful. If these teachers are typical-of

teachers trained in Life Skills, then the training and the Guides would

appear lo have been very successfu.rat pLesenting the program.

-24-

4,

e



EVALUATION REPORT fof: TOT Follow-UpWorkshop, November 13-14,' Unicoi State Park

Georgia Life Skills for Mental Health' Evaluation Project
Research for Better Schools, Inc.

1

On Sat., October 28, 1978, we held an Evaluation Panel Review in Macon,Ga.
We invited14 teachers who had been trained in Life Skill's last year. We
asked them foc.anextensive review of the Leader's Guidesp ere are some
.specific suggestions they had.'

1. They asked that the Guides be handed out at the beginning of the
training sessions. They ftlt that this was particularly impor-
tant when classroom time'occurs between training sessions.

2. They wanted. to use more activities from the Gits during the
training sessions so they can see them in actio This also

gives the teachers a chance to try the activities either during
the trainingbsessions or in intervening classroom time..

3. They felt the need for a Keyword Index. This has,nothing to do
with the training sessions, of course. It is mentioned so that
ydu can tell,:11em_that the,Life Skills staff.is aware of the
problem. .

4. They wanted more acttvities. Perhaps.you could sVess that the
ides are just a begiinning--encourage the teachers to make up

and tfy their own activities--or to consult the extra readings
in the Appendix for other activities. ANewsletter has been.
proposed-=you might give it'a "plug" during the training sessions.

5. Some teachers felt that the.5-8-level Guide had too great a
span. Some of the activitiesce.g., writing an-essay) were too
hard for K and 1st graders. Primary grade teachers might be
gerted to this .problem and urged to contribOte their on acti-
.vitres'to the Nevfletter.

6. The teachers wanted to go, over ,the Guides'during the training
sessions. The HelpfuTCHints part might be good for this--it
hAuideas for opening and Glosih&Life Skills activities and
general guidelines for use in th classroom.

The teachers wanted some examples of "probigg" questions they_
could use at tte end of sessions--And they iranted to see the
qUestions in action so they cold "model" the trainers' behaior.

8.. The teachers waited the' trainers to bring any materials they had,
to the sessions so 411ey could look them over--i.e.,they wanted
the trainers to share resources.

. The teachers'felt they needed help,in anticipating problems they
would encounter and suggestions for dealing with the problems.
Sample problems were:. young children copying each other--e.g.,
they al.14 "feel sad"; exercises turning into put-downs; children
giggling etc. when other children share their feelings; occasions
When behavior.feedback doesn't work.

Our-evaluation,is attempting to gain informatiOh-for feedback to the Life

Skills staff. Areithere any 'areas of information you Exe Interested in?.
A "125-
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APPENDIX

Evaluation Parl Material

with TkmlatedrResults

.a.
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TABULATED. REULTS

OF LEVEL 5-8
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EVALUATION PANEL .

..LITE SKILLS FOR MENTAL HEALTH PROGRAM
.4

October 28, 1978 %

Macon, - Georgia

Name Sex F

Address (Business), 8-

4

Phone:

(Home)

Phone:

, Bibb County 11
-4thool System Batts_cpityspLuitig_

;E. Childhood'
Subject/Specialty Area Teacher, F_ rhildhnnd

Grade Level K, -

Levels of. Leader' Guide Used 541

Age 1~ un er .25 3 25-34 35-45 ovel'45

Education.MA,.BA, MA, B.S. degree

Years Experience in Present Field 1,3,7,6

Date Trainef in Life Skills Progr-am 9477. 9/77, ]_2/7g, L-41r,.711

Where Trained in, Life Skills Program Macon,/icon, Jackson. Griffin

t-^Vhy diji...you decide to participate in the Life Skills Training?'

chosen

helPfdi w /kids. college credit-

Your cooperation and participation in this Panel session is
'greatly appreciated. The views and opinions of the practition-
ers in education are critical to the implementation bf anyinno-
vative program. Your involvement in this effort at evaluation
of the LH* Skills.Guides will provide information essential to
the future quality and utility of the Guides.

-28-
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. OVERALL PROGRAM -USE
"

:(1) How did you initially use the Life Sic-ills ,ActiVities Guides in the
c assroom?

- initially for res. project.
- twice a week for 30 minutes - unsure
Started w/Part I and later developed implementation unit and these activitiE
while adding'activities of her own. 1- ,

116

Spent 30 minutes working on Life Skills, went through Guide while

( - A

(2) How dONyouvse-the Guides now in the classroom?

- doQ't use. it formall as much now but still-use iony activities.
- primarily for refer9ric - read stories and poems.
ruse Guide to aidfill teac ng sharing, taking, turns, rules for school,

.etc. Haven't developed any more implementation unitt.

plannitig:

Try to use4 LSI, strategies in daily living use Guide its place to get
basil ideas,

(3) Where do you keep your copy of the Guides?

desk at school
in classroom
in briefcase
desk at school

4

-297
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:OVERALL PROGRAM USE (continued

(4) What kinds of problems have you encountered in implementing the
Guides?

-.need more activities.
some activities hard for K and 1st grade children
age span of 541 'level too great.

- more activites needed, not always easy to find materials.
young children don't write essays-some expressions not understood
films not always available.

- children sometimes did not really "feel". Sometimes hard for her, as
teacher to keep from judging the children's answers.°

(5) What.have been the reactions of students, parents and other teachers
to your use of the Guides?

- students liked it
parents didn't know

- students eager, enthusiastic; other teachers interested.,
- kids love it-no reactions from parents And other teachers.
- children very interested - all teachers had participated in programe it

. was a good experience for all.

(6) How would you evaluate the overall benefits derived by students
from the aativities in the Guides?

-students feel better about themselves; this has high correlation w/academic
success..

- great benefit to students - they need to express their feelings and
emotions.

- childreW are aided in realizing it's okay to express feelings; also helps
them decide on ways they will react to daily life - kids need guidance in
appropriate behavior development - activites help.

- Had fun. Learned to really listen and not put other kids down. Realized
they Were unique and special.

41



II. RATIONALE

. .

Directions-: This section of the questionnaire asks you to. indicate the-.
extent to which you agree or disagree with varAous basic
assumptionsupon which this program is based, Circle the'
number indicating your opinion. ..4

5 = strongly agree, 4 = agree, 3 = no opinion, 2 = disagree,
1 = strongly disagree

Theusdobot is a par in fostering 5

a child's total growth (Lb., emo-
tional as well as cogiOtive). (4)

Comments:
X = 5.0

s.d. = 0-
eMphas.ize partner-too often
teacher expefted to do every-
thing, some children are touched,
loved, and listed to at school only.

2. It is appropriate to spend time dur- 5

4 / ing the school -day to help kids learn (4)

about themselves and explore situa-
X = 5

tions theyare likely to face in life.5.d.= 0
Comments:

mobility in 5 4

our society has made.-it difficult for (4).

yourig people. to understand themselves
and others and to.develop a clear set
of values. .,
Commnts:::

-Peer pressure
lack of family life.

2



RATIONALE (continued)

11

4. Nany.young people have a hard time
understanding or expressing their

(3) (1)
feelings productively.
Comments: X=4i75

t.d.= .5

5. It is important for kids to respect 5 . 4 3

the needs and feelings of others as (4)

important and to develop satisfying
interpersonal relationships. X . 5.0

Comments: s.(1.= 0

6. What I do with Life Skills in the
classroom is different from what
counselors do with individual stu-
dents who have problems.
Comments:

- not faiiiilar w/what counselors do
I have no idea what.counselors do
I don't know?

-32-

4 3

(4)

X =3
s.d. = 0

4
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I I 1 . .FORMAT

Y
Direllions: On the scale pertaining to each:statement, circle the number

which .indicates your opinion. The middle number is a neutral

,
response.

1. How artistically appealing is 5 4 2 1

the Guide to you? 4-' + I +
very'very

Comments: bppealing unappealing

, (3) (1)

X=2.75
s.d.= .5 -

2. How well d you think the vari- 5 4 3 2 1 J)

ous section of the Guide fit
very wel not well

together? at all
Comments:

3: How easy is it for you to find
activi.ties -you want in the

Guide?
Comments:.

Need index
acOvities could be ljsted
Im.content

(3) (1)
X=3.75

. s,d,= .5'

5 4 1

very eas very

(2) (2)
difficult

X=2.5
s.d.= .58

,

How appropriate do you find 5 32 2 1

the order of presentation of I r t.
I 1

materials in the Guide? very very

Comments: appropriate inappropriate

Part 2 first,,then 1,
(3) (1)

then 3
X=3.25

s.d.=1.5

5. How useful do you find the. . 5 4 3 2 1

:Guide's Table of Contents. ink
finding areas you'wish-to:Use? . very useful not useful

Comments:.
at all

(1)
(2)

(1)

Needs index

-33-'
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6.

!FORMAT (continued)

How important do you consider
the graphic illustrfttions to
the Guide's use?
Comments:

How useful do you find the
Helpful Notes Section of the
Guide?
COmmgnts:

8. How useful 'do you find the
Additional Readings section of
the Guide?
Comments:

haven't'us_%d it yet, glad
they were there - didn't'
refer to them .at the time
but will later.

9.. To what extent do you think the
activities Fall under appropri-
ate cetegories (i.e., self,
others, feelings)?
Comments:

.10. 70 what extent
0.0d objectives
helpful to you
each section?
Comments:

are the goals.
of each section
in understanding

-34-

5 -4 3

very
important

very
unimportant

(1) (3)
X=2.25

s.d.= .5

5 4 3 2

very useful

(3) (1)
X=4.75

s.d.= . 5

5 4

4

not useful

at ail

2 1

Very usefUl

X=3.25
s.d.=1.5

5 4

1 t

very
appropriate
(2) (1)

X=4.25
s.d.= .96

5 4-

i I

very helpful

(2) (2)

X=4.5

not useful

at all

(2)

7

2 1 ,

very
inappropriate

2 1

I A

not helpful
at all



IV. -CLARITY OF THE TEXT.

Directions: On the scalIce pertaining toZch statement; Circle:the number
which indicatss your opinion. The middle number is a neutral
response.

1. How well,Adoes the Guide explain 5 4

c_ the, purposes of_ the various
activities? very-well
Comments:-

4
(3) (1)

X=4,75
s.d.= . 5

a

very Toorly

2. How adequately do. instructions 5 4 3 2 1

for the various activities pre-
pare you and the students for very.

the Life_,Skills experiences
you use?
Comments:

X=4.5'4

s. .=1.0

adequately

(3) (1)

very
inadequately

3 How would you rate activity 5 4 3 2 1

instructions id-helping carry 4 f 1 I r

out the Life Skills experi- very high very low
ences you choose?

(3) (1)
Comments: X=4,5

s;c1.=1.0

4. How would you rate activity 5 4

instructions in helping to 1 ) i

bring the Life Skills experi- very high
ences to a cloy? (3)
Comments:

-135-
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X = 4.25
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CLARITY OF THE TEXT (continued)

4r

How-feasibre are the activities
In thd Guide for you to conduct
in your classroom (e.g., the
need for special prop's or
groupings would decrease
feasibility)?
Comments:

A

5 4 3 2

very
feasible

(1) (3)

X=4.25
s.d.= .5

So

very
infeasible

6. Hpw relevant are the activi- 5 4 3 2 1.

ties-in the Guide for the needs I I I

and interests of your students? very :very

Comments: .relevant irrelevant

(3) (1)
X = 4.75

s.d. 7 .5

How appropriate are the ac- 5 4

tivitiesto the developmental
level of your students (e.g., . very

t,
too advanced reading level appropriate

for Our students decreases (1)

your rating of appropriate-

ness)?
Comments:

8. How clear is the relationship
between the four Life Skills
strategies (Listening for
Feeling, Behavior Feedback,
Values. ClassifLcatiOn, Role
Playing) and the activities
presented in the Guide?

Comments:

5 4

1

very clear

(2) (2)

X = 4.5
s.d. = .5k1;

-36-
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1

(3)
X . 2,5

s.d: = 1,0

:very

inapprOpriate

2

very unclear



A.

V: qACTIVITIES

1 How would you rank the importance of each ,of the Life Skills
strategies listed below insofar as Iheir use in the classroom
is concerned? (rank 1-4, with .4 being most important)

bX=3.75 1 2' 3 4
Listening for Feeling s.d...5

''''-(1) (3)
X=2.75

Behavior Feedback, s.d.= .5 (1) (3)

X=2.5 .

Values Clarification s.d.=1.0 . (3,4 (1!

\
Role Playing s.d.=0

1=1

(4)
,

. f How would you rate:Wil'r frequency. of use of each of the Life
Skills strategies?

1
' Never Seldom Occasionally Frequently Continually

1 2 3 4 5

_ X=4
(4) .`s.d.=0 ......

. X=3.75ilL (3) s.d.= .5

Listening for.
Feeling

Behay.ior Feedback

Values Clarifica-
t ion

Role Playing

X=3
s.d.=0

X=3.5
(1) s.d.=1.0
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ACTIVITIES (conti.nued) .

B.

'Directions: On the form below, 3ist ten to fifteen activities which you
have t led from the Guide. -Please leaf through the Guide
refre your memory. After you have listed the activities, ,

turn the next page for further instructions.

level'of Guide. 5-8 years sifs 4'Teachers

CTIVITY (Titre and page)

F

II-14.-M- M/141/1 LyD ... V i- 5 5

All About Me Folder p. 17
O M
W=1 1=3

M# N-
I .

L=.

D
+=

4 1.5;5.1 SSS$

VIP Week p. 17 .

D M
=1J=1

M=2 N

I

L=2
D

+=2
11

Why I like Bein. Me .. 18
D MAX -.

.I...:

M=2 N

I

L=1
D=1

+=1
- 11

Name TAR P. 18
D M2q'
', 13.

M=3 N
1'

L-3
D

+=3
- ,

c
111 4.3 ,

.

SSS

Is Anyone Like. Me p. 19

Iv M.

1=3
M=3 N

1. 'D
L=3

&

+=3
- 1 2.4

I am Alwa s Chan .19

u M
T=2

M-2 N
1

L=2 +1

nique Me
4 M=1

1.1"

M=2 N
. I 1

.

elf.Image p. 1
I M

I=1
M=1 N

I 4 1

11 About Me Info Sheet
M
I=1

N
I I 1 4 S

mportance to Class
i M

I=1
M=1 N

I
l

1

s 1 .c

Choosi.R for Myself
1 M

I=1
M=1 g

I

i

3

r

.,

l''

a

...-- ,

.TOTAL = 11. AcrJv1ttes.

22 res7ponscs

D

-38-
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0
2

18

M 22 b L 19
N 0 D 1

I 0
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ACTIVITIES (Continued)

B.

Directions: On the form below, list ten to fifteeh'activities which you
have tried,from the Guide. Please leaf through the Guide to
refresh your memory. After you have listed the activities,

-turn to the next page,for further instructions%

Level of Guide
5-8 years 'FEELINGS .4 Teachers

ACTIVITY (Title and page)

F

D7W-M-1 M/N/I L-D. +1- 1 - 5

Fear p. 29
D M
W 1=3

.M =3 N
I

L=
D

+=3 .

Joy p. 29
D M
W 1=4

M=1 N,

I =1

L=3
D

+=2
111

Lolle p. 30
D M
J I=3

M=3 N
I

L',;-3

D
+=2

JealousV p. 30
D M

.1=2-'

M=2 N
, I

L=1
,D

+=2,

-

ARVEP. 31
D M
=1 I=1.'

M -1 N
D=1

L-2
D

+=1
ti- 1 .

Showing Feelings ',p. 26

o M=2
J 17

M N=1
1=1

L=2
D

+=2
- 1

Feeling & Body p. 28
Ii M

1=2
M=1 N

I=1

L=1
D

+=2
-

)
Whatare Feelings p. 25

4 M=1
4=1 I

M=2 N
I

L=2

.D
+ =1 o

-=1 1 3,4 SS

Sentences w/Teeling
a 'M
=1,I

M=1 N .L-1
I '' D

+
-=1 2

--b ,

Crying
a .M

1=1
M=1 N.

1

,L=1

D

+=1
-

IFeelings in Here & Now .254
4 M=1

I

M-1 N
I

L=1'
D

+=1

.

.

. .

-4.

TOTAL 11 Activities.
21 responses

-39-
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ACTIVITIES (continued)

.8.

'Directions: On the form below, list ten to fifteen
have tried from the. Guide. !lease lea

jrefreshyour memory. After Au have I

turn to the next page for further inst

level of Guide 5-8 years OTHERS

activities which you
f through the Guide to
fisted the activities,
ructions.

- .4 Teachers

.

ACTIVITY (Title and page)

F

-W-M-I M/N/f L-D +/- 1 - 5 : .5

'D
Reasons for Rules p. 35 44\1(1173

, M
I=1

MaBZ N=Z

, I

L=J ,

D

+4=4

-

,

SS

Schools w/o Rules p. 35
D 2.1

W I=3'

M=1 N=2
I

L=3 .

D
+.=2

-=1 1 SS

Sharing I' p. 36
D M71
W 1-2

M=1 Ni =

I-1-

L=2

D ,

+=2
- 11 3` S

Taking Turns p... .37

D M-1
W=1 ;L,

M- N-1
. I

L=2
D

+=2

Family p. 38
D M
W 1-2

M- N
I-. D

+72
- 1 5-

Being New , _p. 38
D M
W I=1

-M- N=1
I/

L=1
D

+71
- 1

Tattling p. 42
0 M
W=1 I-/

M72 N
I

L=2
D

+=2:
ie

Is Telling Always Talling
D .M

W I=1
M=1 N
,I

L71
D.

+71
-

Sharing II p. 36
D M=1

I

M N
I=1

L=1
D

+71
- , 1

Game w/o Rules -13`...35

D M
W. .1=1

M N=1
I

L=1
D

+
-71 1 .

Setting Rules .

D M71
W I

M N-1
I

L=1
D

+71
- 1

ZareEts are 'People p. 45
ID, M
W I=1

M=1 N
I

L71
D

+71
-

-

Friendship O. 47

_i.

D M
W I=1

.- M=1 N

I

L=1
D

+71
-

r

r--

'...

-
i

TOTAL 13 Activities
23 responses

-40-
D 0

W 5

M 4
I 14.

M 12 L 21

N 9 D 0

I 2
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ACTIVITIES (continued)

Directions: -The following steps are to be followed fir each activity
.listed. Complete one column for all listed,act,ivities
before beginnft the second column.

STEP ONE In the first colug, marked F:

Write the letter D if you use this activity.daily.
Write the letter W if you use this activity weekly.
Write the letter.M if you use this acIvity monthly.
Write the letter I if you have used th s activity less fre-

quently.quently.

STEP TWO -.In the second column, marked M/N/I:

Write the letter M if you taught this activity as a part of.,
a special, separate,mini-course. You may have begun the day,
or filled in an extra 30 minutes with it, or you do an activity
at the gnd of lunch every day, etc.

Write the letter N if you taught this activity at a natural or
teachable moment. This most often would occur when something
happens in class that is related to one of the topics/activi-

% ties in the Guide.

Write the letter I if you taught this activity as an integrated
part of some subject. This would require structuring the J

activity so that the context of a lesson (e.g., history) and
the procefs of the activity were integrated (e.g., how would
you have felt as a member of Nixon's cabinet).

STEP THREE - In the third column, marked L-D:

Write the letter L after those activities that your students
particularly liked.

Write the letter D after those activities that your students
particularly disliked.

STEP FOUR - In the fourth column, Marked +/-:

t-t

Write a + after an activiAy that you foUnd to be professionally
rewardirig.

Urite a - (negative)' after an, activity that was frustrating,
threatening or problematic for you.

-41-
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-ACTIVITIES (continued)-

STEP FIVE: In t efifth column, marked V:
,

...g

Write the letter V after those activities for which you have

your own variation. This means you have hanged some aspect

of the activity to suit your class or su ject area.

STEP SIX: In.the sixth column, marked 1 - 5:

Rank from 1 to 5 your most favorite activities. Write the

number 5 by the activity that you 1 ike the roost, then write

the number 4 by your next most favorite activity, and so on

until you have ranked your 5 most preferred activities.

STEP SEVEN: In the seventh column, marked S:

Write the letter S after an activity that you haie shared

with another teacher. By spared we mean that you talked

about your experience inusing the activity.

4

42
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VI. HELPFUL NOTES
,-.

-....

N
Directions: This ction of the questionnaire asks you to indicate the

ext nt
This

to which you use the suggestions provided at the
beginning_of the Guide's. Circle the number indicating the
amount of time you spend.

'

1 = Never, 2 Seldom, 3 = Occassionally, 4 = Frequently,
5 = Always

1. When you Use the activities ..to -what
extent to you spend at least one-
half hour on an activity?,

4
2. When you use the activities to what

extent do you allow time for dis-
cussion as part of the activity?

1;lhen you usethe activities to what
extent do you discuss the proc sp
and pdeposes of the activity b fore
beginning the activity?

. .When you use the activities p what
extent do .you post'aslist of simple.

ip'rules.which the class agr'ees to
follow?

5. When' you use the activities to what
extent do you participate .inthe.
activities?

6. When-you use the activities to what
extent do you explain to students

-tha ey do not have to' share
their opi or feelings if they
do not want to

7. ,!hen you use the activities to yhat

2 3.

(1)
4
(2)

()

2 30

{2) (2)

1 2 3 if

(1) (2),

1 2 3 4 -

(2)

- 1 2 4
(1)

1 3 If

)

Ls

X = 4.0.
s.d-.= .82

,X - 4,5--
s.d.= .58

()

X.'": 3'5
,58

X =1. 4.0

.d ..82

)

5

(2) s.d.=

5 X = 4.75
(3).d.= .45

X ---= 4.0
extent do/You aise questions to s,.d. . :82
encOurage-Ihe s udents to reflect (1)- '(2) (1)
on what has occu ed during-the .

activity and what: they have learned?

jR



HELPFUL NOTES (continued

When Vou'.use ihe 'activities -too what =

extent do you conclude each activity

with a summary activity (e.g.,.coni-

plele "I.learneWYStatements - . ..)?

In general, to what extent would you

estimate that you use the Life Skills

gActivitie5 in some way in your class-

room?

' 2 3

(1)

4

(3)

4

(4)

a

5
X =,3.75

s.d.= .5

5 X = 4.0
= 0

-40
Comments:

L
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VII. ANECDOTES

Directions: 16 this section of the questionnaire we are interested in

learning about specific incidents that you have experienced.

Space has been provided-after each, question for you to des-

cribe 4r/specific situation. 'Aniwer only those items appli

cable to youi. experience, and Include both positive and..

negative experiences. .

1. WoUld yoU describe one or more occasions when you used an activity

as a.separate piece or series of pieces(e.g., mini-course).:.

-Used All About MO Folder as mini.course; helped to teach kids to write

names - phOne numbers; etc.
-Used-"Is Anyone Like. Me" as mini-course.
-:Combined many activi ies frOm You Are Important into mini-course - All

About Me posters etc. Latted 2 weeks.

-"Parents are.People: hildren anjOy'discUssing their paren4.-teacher

tried to get pare is involved too. 'Also used "Free to Be" and "Only

Human" .

O

1")

2. Would :you describe one or more occasions when an activity was used

because of a
natdr=al'eventqteachable,momentY in your classrooM:

New girl at school

"Crying" otter such an incident in classroom

At beginning of school -
ti disqussien:ofneed for school rules - later a

week-long activity'evoled usinlife Skills to discuss need for rules -

teachable moment led to' week-long course.

56



4.

ANECDOTES (continued)

7
,

Would you descr e one or more occasions when an activity was tied
as part of a regular lesson plan in your content area (e.g., science).

-Vocabulary enhancement - listing ways we feel

(
-Used "Parents Are People" w/Social Studies u oh "The Family"
-teachable moment led to week,long work OR SCrol rules.
l_anguagedevelopment-bringnewadjectives - experiefice charts.

,

I

Can you describe some'effects that one or more specific activities
had on your class. (e.g., y6u enjoy teaching more, you have fevier
discipline problems, the students work better together, etc.)
Attempt to connect the effect you 'have observed with an activity or
series of aatiVities.

improvement in,self-concept - academic ithprovement

Students' accept each others feelings, and have better communication.

Teacher has closer relationship with students.

Important because we can find out about children's,backgrounds importint

for teachers and other students.

"Friendship" 'Oinking and writing about best friend's characteristics seemed

to enhance friendships.

J
5 7.
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o.

ANECDOTES, (continued

5. If you were to recommend any changes in the Life Skills Activities
Guides,/ what would they be?

.1) owe activities
2) more activities - more "hands-on" material
3) more practice in skill statements, hands on Guide activities

Needs Index-change order of parts to 2,7%3
) /pclUde more activities appropriate to level -many are too advanced.

"V

77

58



Learned Statethents LeVel 5-8 years 4 'Teachers

I learned that I used variations with most of my favorite activities.

I learned that this year I used the Self unit more.

I le ned that my students liked all the activities we did. together. They enjoy
expre sing their feelings.-

I dis overed that most all the activities were rewarding to me and my students.
They had a better feeling about themselves,.

0

I le d more about'my,,students. (their personal lives)

. I learned to listen to' my children -and not judge what they said.

I was surprised how rewarding the activities could be.

I was pleased with how much fun w had.

I was amazed how some children learned to express themselves more effectively.

I was surprised to learn that Fused variations with most of the activities.

I learned that my most favorite activities were the ones I had developed into a
mini-coarse.

I learned 'that I need to use more activities daily.

-148-
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Name

EVALUATION PANEL

LIFE SKILLS FOII.MENTAL-HEALOPROGRAM

October 28, 1978

Macon, Georgia
:

Address (Business)

(Nome)

'Sex

Phone:

Phone:
*.

School System Turner Co, Fayette Cow griffin- Spalding Co.

Subject/Specialty Area Specific Learning Disabilities,, Gifted.-M

Grade Level '5-8, 2-6,5th

bvels of Leader 't Guide Used 9-11, 5-8, 9 -11 9-11
frt. "/"1-

Age under 25 2 25-34 1 35-45

) EducationM.Ed M.Ed _gifted degree B.A.

Years Experience in Present Field 3, 4, 17

over 45-

Date Trained in Life Skills Program 2178,_Spr. 78_ Spr. 78

Where Trained in Life Skills Program Sylvester - Worth Co - Griffin

Why did you decide to particip to N)the Life Skills. Training?

Self r growth, help wiChildr release staff dpvflosiet rrpdittge-

certificatiolicredit, looked terestiftd, free staff development cnursp, re-

,
lease tiveiclgssroom skills, staff development credit.

Your cooperation and participation in this Panel session is

greatly appreciated. he views and opinions of the practition-
ers in education are clitical to the .implementation of any inno-

vative program. Your involvement in this e ort.at evaluation

of, the. Life will provide inf rmation essential to
the futurp quality and utility of the-tuid s.
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I. IRVERALL PROGRAM USE

How did you initially use the Life, Skills Activities Guides inAlhb
classroom?

'-Review activities - used most appropriate first - wanted children to
learn to express inner feelings.

A

- Followed sequence of skflls taught in L.S. class; ;lame tag, simple jantaine,
role playing without'dialogue, discussion on Friendship.

- In homeroom - started out with role playing.
A

(2) How do you use the Guides now in the classroom?

- Use fret Folder and other sections with Children with poor self-concepts
brin out inner feelings.

- uses mostly, the strategies for "listening for feeling", behavioral feed-
back and role playing. Sometimes' students (gifted students) use Guides
to pick out" activities they would like to try.

- Guide is helpful in getting to know students so I used it the first week
of school. I use it in the homeroom on an average of 3 times a week and
at intervals in other classes.

(3) Where do.you keep your copy of the Guides?

In filing cabinet at. school.

1Between two bookends.on desk.

On desk at school.

4."
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OVERALL PRf GRAM USE (continued)

(4) What kinds of problems have you_encountered in impldmenting the
Guides?

Index guide needed
some children see L.S. time as a'time when 'they can do whatever they
want to;,-
some,OLids have trouble with written expression.
sometimesactivities she chooses are too elementary for gifted children
they, prefer to choose.
needs index
I find it difficult to use the guide effectively'in a,depar Nentelized
situation because of not enough time. I teach math arcd have not been
able to integrate L.S. with that subject. Index is needed.

-(5) What.have been the reactions of students, parents and other teachers
to your use of the Guides?

- Students and,teachers take better look at themselves.
Students love it - parents not aware of it. Other teachers interested.
Students, and teachers, pleased and enjoy.the Guides.- Parents not aware
of program.

(6) NQW Would _you evaluate the overall benefits derived by entS
from the activities in the Guides?

They feel-better about themselves 1 helps build self concept this
spills over into acadeplic skills.
Students have benefited greatly -"Activities have helped develop self
concept,peer relationship and developed awareness of feelings of others.
Excellent!

-52-
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II. RATIONALE

IlDirections: This section of the questionnaire asks you to indicate ie e

extent to which you agree or disagree with various basic
assumptions upon which this program is based. Circle the
number indicating your opinion.

5 = strongly agree, 4 agree, 3 = no opinion, 2 = disagree,,
I = strongly disagree

. *
1. The sago" is .a partner in fostering

a child's total growth (i.e., emo-.
tioral as well as cognitive).
Comments: ,

5 4
(2) (1)

X = 4.67
s.d, = -.58

- SchoOl does too much.,- need
more help from'other sources.

- School must work with parents
4 and vice versa.

2. It is appropriate to spend time dur-
ing the school day to help kids learn
about themselves and explore situa-
tions they are likely to face in life. x 5

Comments: s.d. = 0
Self-image is'the most important
aspect. Children must learn
about themselves befOre they can de-
.velop an understanding of others.

3

3. The rapid change and high mobility in
our society haS made it difficult for
young - people to underst d themselv s
and others and to develop a clearset,
o values.
Comments:

T.V./is to. blame for a lot
chiYdren don't think thr h

values-someone has alrea y done
the thinking for them

4 )1.

Soc]ety has chinged and therefore
changed .education.

-64

2

2

5 4 3 2 1

(2) (1)

= 4.67
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RATIONALE'(continued)
4

r4. Many young people have a h6d time

understanding:or expressing their
feeli gs roductively.

Comme is

Kids feel like tiey don't
have to produce /to get anywhere.

- Children don't have enough de- ,

cision making opportunities.:
- Shy.children become more open After

observing others in-L.S. activities.

5

(3)

X = 5
s.d, -:- 0

It.is important for kids'to respect
the needs and feelingslof-otheri as
important and to develop satisfying
interpersonal relationships.
Comments:

Importa$ but hard to teach

6. What 1 do with Life Wills In
classroom is different from..wtfat
counselors do with individual stu-
dents who have problems.
Comments:

10

5 4 .

(2) (1)

X = 4,67
s.d. = .58.

2

4
(P) (1) (1)

X = 3.67
s.d. = 1.53

Some counselors don't really
deal with child's whole well beihg.

Counseling shouldn't take placeiOnbi
in a counselor's office.

-I don't try to,solve problems or deMand
certain actions but rather.gyidethe."
students tAard solutions.

-54-'
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FORMAT'

4

' Directions: On the scale pertaining,to each statement, circle the number

which indicates Your opinion. The middle.number is a neutral

response.

1. How artistrcally appealing is ',5 4

the Guide'po you? 4- +
very .

Comments: appealing
(1) (2)

X = 3,67
s.d. = 1.15

think the va.ri- (5 4 3 2 1

the Guide fit very well not well

a
(1) (2)

t all

2. How well do you
ous sections of
togelher?
Comments:

r

2 1

very
unappeili.ng

How ea isit for you
activ ties you want in
Guide? N.

Comments:

to find
the

Hard - es'pecIally when a
problem crops up suddenly.

X = 3.33
s.d. = .58

5 b- 4 3 2 1

very, eas t, t very
difficult

(3)

X = 2
.d. = 0

Now appropriate do you find 5 4 3 2 1

the order of presentatbd of
materials ;in the Guide? very

Comments: appropriate
(1)

X = 3.67
s.d. = .58

5. ,How useful do yoU find the 5. 4 . 3 2

Guide's Table of Contents In

very
inappropriate

"finding areas you w to very useful

Comments:

Needs to be a little more
specific,. Prefer an Index.

-55-
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FORMAT (continued

6. Haw important do you consider 5 4
the graphite illustrations to '

the Guide's use? - very-
Comments: important

(Th(3)
X = 4

s.d. = 0

2 1.

very
unimportant

How useful do yo Ind the 5 4 3 2

Helpful Notes Sectio of the
Guide? very useful not useful
Comments: 4 at all

(2}N (1)

X = 4.67
s.d. = .58

8. How useful do you fint the 5 4 3 2 1

Additional Readings 'section of
the Guide? very useful ., not useful
Comments: P at all

(1) (2)

X = 3.33
s.d. ./ .58

GlaCI they are there but
t.baven't used them.

To whiNcxtent do you think the 5 4 3 2 1

activities Fall under appropri-
ate categories (ik.e., self, . very very -

others eelings)? , appropriate inappropriate
-Commen s: i (2) (1)

X = 3.67
s.d. = .58

10. To what extent are the goals 5 4 3 2 1

and objectives of each sect4an 1 i 1 , 1 1

helpful to you.. in understanding very helpful not helpful
epch section? at 11

(1) (2) -Commints:
4:4-0.3"

Stated goals, help a lot X = 4.33 4!

1, . s.d. = .58

11.-56- 0 /
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1V. CLARITY OF fHE TEXT'

_ .

e4tions: On the scale pertaining to each statement, circle the
which indicates your opinion. The middle number is.a
revonst

..

,

1. (How well does the Guide explain 5 4
Ithe purposes of the various '

. activiXies? vdry well
Comments: Is

3.. 2 .

number
'Weutral

(1) (2)

X.. 4.33
".58s.d. .

How adequately dO instructions
for the various activities pre-
pare you and the students for
the Life Skills experiences
you use?
Coments:

Would 'like to have more- . X = 4.0
motivational questions t s,d.= 1.0
available.

5 4

very . very
adequately .

(1) (1) (1)

How would you rate activity
instructions in helping carry
glut the Life Skills experi-,
'ences you choose ?.

Comments:

How would you rate activity
instructions in helping /o
bring the Life Skills exper4-
-ences td'al-Close? '

Comments:.

-1\

5 4

very high

(1) . (2)

X = 4.33
s.d. = .58,

very poorly

inadequately

4

2. 1

,t

very low

4 1

ipery,Oigh , ver low

(2) , (1)
-.-...-:-"--

X = 3.t7
. s.d. .58

-5,7-
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CLARITY'OF THE TEXT (continued)

HOw'feasible are the -activities
inthe' Guide !or-you,to conduct
Ln your classroom (e.g., the
need,fOr.special propsor
groupings would decrease
feasibility)?
Corments:

6. How relevant are ch4
ties in the Guide for the needs
and interests of your studentS?
Commeritt:

.

Sometimes kids think
.'actiyities are too simple:

Apv.iappropriate are the aC--
tivities to the developmental
level' of your students (e.g.,
too advanCed reading level
for. Our students decreases
your rating'ofiapproprLate--

'gess)?
COmments:

8. How clear is the relationship
between the,,four Life Skills
strategies (Listening for
Feeling, Behavior 'Feedback,
Values Classification; Role A,
Flayirig),and the activities.'"
presented ih the Guide?

Commehts:

The longer the 4ide is used, the
clearer the, relationship becomes.

5 3 2 1.

very
feasible

'.(1) (2)

X = 4.311
.s.d. .58

5
f

very,

tfl,evano)

very
infeasible

3. 7 .1

A I
very.

irrelevant.
(1)

440
s,d:= 'LW

5 3
V,. r.

-very

appropriate

(2)

X = 4.33
s.d.= 1.15

5. 4

1

very clear

(2)

758-

(1)

A

X = 3.33
s.d.= 1.15

v r
hiapp re) pr ia

2

Very unclear

(1)
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V. ACTIVITIES

1. How would you rank die :importance oreach of
strategies listed belowin0far as their use
i.sconcerned? (rank 1-4i with 4 being most

, X =40
Listening for FeeliTs.1.=- 1:73

X 1... 2.67

Behavior Feedback,, s.d.= 58
X =. 2

Vales Clarification 's.d.=-1.'0,
X = 2.33

Role Playing ' ,s.d.= 1.53

the'Life Skills
fn the,classroom

important)

1 2' 4

(1) (2)

(1,) (2):

(I) (1) (1)

(1). (1) (1.)

2. How 'would you rate your frequency of use of each..of the Life

strategieSi

Listening for
Feeling

a

Behavior Feedback

Vtlues Clarifica=
tion

Plying

Never Seldom -OccaSsionally Ireqdently. Continually

2 3 4 5

2 1

x =
s.d.= .58

1

x ='4.33
1 .t13.

x = 3.33.
s.d. .58

=3.33
s.d.= .58



ACTIVITIES (continued).

1

1

2

2

1

t.-

(7)

co
1 5, u-

B. $

Directions:

t

Level. of
. 4

,

On the form below, list te2to.-4ifteen attfvjties which you
have tried from the Guide. Please leaf through theGuide to
refresh your.Memory. ,After you have, listed thera44vitieS,
turn to the next page for further instructions.)

9-11 pears SELF 3 Teachers

ACT),WITY (Title and page) A-W-M-I M /N /I L-0, +/-

All About Me Folder p.17
14=1 M=1
W 4.1

M=1 '

I4
=1

D=1
+=1
-=1 11 5 S

t., /1=1
,pelf Portrait Colleo p.liW

M
I

M=1 N
I

L =1

D 4

+=1
- 1 4 S .

Midnight Pony p. 2
D M
W I=1

M N

1=1.

L=1
D' -=1

The Real Me . 20

M
W I=1"

M N=1
I

L=1
D

+=1

p. 17
Personality in a Pacleage

D M
W 1=2

/1=2 N

I .

L=2
D

+=2
1

o

...

The Diffeent Mes p. 23
D .M=1
W I

M N

I=1

L=1
D 1

of

Why I Like Being Me ,,W

D M
1==2

M=2 N
I

L=2
b

+=2 ., .

SS

Ad for. Myself , p.

D M .

W 1=2

M=2
-I

L=2
D

'

- 3 SS

, .

ResponSIbility - p.25.
P. M=1 N

I .D
L=1 +=1

On Your Own p. 25
D
W L=1

M=1 N
I

L=1 +=1
.

#

4,

.--.

.

. .

.

.
.

,---..

.

.

.

.

TOTAL 10 Activities
15 responses

40-

71
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W 0 N. 1

M 2 I 2

I 11
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ACTIVITIES (continued)

B.

Directions: 0 the form 1;elow,:ltst ten to fifteen activities which you

h e tried from the Guide. Please leaf-through the Guide to

refresh your memory. After you have listed, the activities,
turn to the next page for further instructions.

Level of Guide
9-11 years FEELINGS 3 Teachers'

ACTIVITY (Tille
L
and page)

F:,
0-W -M -I WWI I-0 +/- V 1

-

-..

Anger

D M=1
4 I=1

M=1 N=1
1

L=2

D

+=2
- 1 2

Sharing Anger. .p. 36
D M.

'1=1,
.14=1 N

. I. .,p
L=1 +=1.

Open-Ended Sentences p.37
D -- M ,....

1=2
M=1 N .7.-4,=2

' I=I-,P
+=2

- 33 5

Fighting p. 3.
D M ..

I-=1

M;=-1 N

I

L=1
,D

+=1

Worries
a M=1)
J I

M N=1 L=1
o

+=1
-

Accepting Feelings
R M

=1 I
M N=1

I

L=1
p

+=1
1

-low Do You Show Feelings

n M
4=1 I

M. N=1
I -D

L=1 +=1
:.1-

r

1

. .

Analyzing Mood Picture
M

4=1 r
M N=1

I

1...=1.

p
4=1
- 2

9

111

.

.

.,

-

.

v

.

S

...

.

Q w

' s
0

o V

Oh.0
e

TOTAL :8 Activities,
:10.responses

ei
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ACTIVITIES (continued

B.

)
.Dreec4Oons: On the form below, list ten to fifteen activities which you

tried from the Guide. Please leaf tilrough.the Guide to
refresh your memory. After you _have listed the activities,
turn tciAlle-next Oge4for further instructions. )

Level of Guide

.,

9-11 years .OTHERS ; 3 Teachers

ACTIVITY (Title and page)

F

'D-W-M-I M/N/I L.-C1 + / -. V 1 -..5

Divorce' p. 45
D.

W
M
I=1

M' N=1
I

L=I
D

+=1
-

.

a

Once Upon .a Time -
v.

M M N=1 L=1
o

+=1/,

Name Tag Exercise
D M

1=1
11=1 N=1

I '

L=1
JD 0

+=I
- 1

_.,: >.

S

Wanted: k Friend p._ 48
D

L

M
1=2

Mr-2 N=1

I
L=2

D

+=2
- 4 _ SS

3104 NoTO-Ze a Friend-48

II

I
3

M
1=2
14-

1=2

M=2 N =1

I
M=2 N=2

I

L=2
ID

L=2

D

+=2

+=2
- 4 S

What is Friendship

?hat do. Friends Do?

n

I.

M
I=1

M=I N=1
I

L=1
1

o

+=I
_

i

Favorite Character
I M

I=1
M =1 N

I

L=1
D

+=I
_. S

3terot i6g p. 48
o

4

M
1=3

M =1 N

L .
t=1 0 +=I

_

.

5

I M
=1

M=1 N L =1

e

+=1

,

,

.
.

A-..,

1

TOTAL 10 Activities
13 responses -62-
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D 0 M 11

W 0 N 8

M 0 I 0
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ACTIVITIES (continued)

, fr.

Directions: The following steps are to be fol.' A ,tor each activity'.
_

listed. Complete one column for al listed activities
before beginning the second column.

STEP ONE - In the first coldmn, marked F:

Write the letter D if you use this activity daily.
Write the letter W if you use this activity weekly.
Write the letter M if you use this activity monthly.
Write-the letter I if you have used this activity less fre-

quently.

STEP TWO - In th second column, marked M/N/I:

Write t letter M if you taught this activity as a part of
& a special, separate mini-course: You may/have be2un the day,

or filled in an extra 30 minutes with it, or you do an activity
at the end of lunch every day, etc. .

...

.
,

. # .
Write the letter N if you taught this activity at a natural or
teachable moment. This most often Would.occur Mien something
happens'in class_that is related to one of the topics/actLvi-
ties in, the Guide.

Writetloe lettqer I if you taught this activity as an integrated
part of some subject. This wound require structuring the
activil so that the context of a lesson (e.g., history) and
he process of the activity were integrated (e.g., how would

you have felt as a member of Nixon's cabinet).
4

STEP THREE - In the third column, marked L-D:

Write the letter L after those activities that your students
particularly liked.

Write the letter D after those activities that your students
particularly disliked.

STEP FOUR. - In the fourth column, marked +/-:

Write a +.after an activity that you found to be professionally.,
rewarding.

Write a - (negative) after an activity that was frustrating,
threatening.ok problematic for you.
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ACTIVITIES (continued)

STEP FIVE: In the fifth column, marked V:

Write the letter V after those activities for which you have'

your own vartation. This means you have changed some aspect
of the activity to suit your class or subject area.

1
Teo SIX: In the sixth column, marked 1 - 5:

Ranklrom 1 to 5 your most favorite activities. Write the

numbed 5 by the activity that yoki like the most, then write
the number 4 by your next most favorite activity, and so on

until you have ranked your 5 most.preferred activities.

STEP SEVEN:. In, the seventh column, marked 5:

Write thejetter,S after an activity that you hale shared
wri4 another teacher. py shared we mean that you talked
about your experience mn using the activity.-

-64)



VI. HELPFUL NOTES

Directions,: This section of the quesi,lonnaire asks you to indicate the
:extent.to which you-use the suggestions provided at the
-beginning of the Guide's: tircre-the number indicating the
amount of ttme you spend.

.

1 = Never, 2 = Seldom, 3 = OccasslOnally, 4 = Frequently,
5 = Always

Wen you use the activities to what
extent to you spend at.least one-
half hour on an activity?

When you use the activities to what 1

extent do you allow time for dis-
cussion as.part of the activity? 4

3. When you use the activities to what 1 2
extent do you discuss the process
aAd purposes of the activity before
beginning the activity?

When you use the activities to what
extent do you post a list of simple

les which. the class agrees td
ollow?

hen you use the activities to what . I

extent do you participate in the
activities?

. When you use the activities. to what
extent dd you explain to.students:
that they do not have to share
their opinion or feelings if they
do not want-to?

IF

When you use the activities to what
o

extent do you raise questions to
ehcou:age the students to. rFllect
on what has occurred during the -

activity,and whit they nave learned? ,/

,

(34 )

X = 4
s.d. = 0

3-
(14 ) (2)

X = 3.67
s.d.= 1

= 4.0
=-"1.0

3 5

(1) (1).. (1)

X = 4.0
s.d.= 1.0

3 4 5

(1) (1) (1)
X = 4.0

s.d.= 1.0
4. 5

(1) (2)--

4.67
= .58.

3 4 5

X = 4.33
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HELPFUL NOTES (continued)

4

4
8. 4 /hen you use the activities to what

extent do you conclude each activity
A wit sumMb.ry acttvily,(e.g., com-

P1 to learned" statements . . .)?

*

1. 1r geherat.'to what extent Vou ld you
estimate that you use the Ile Skills

Activities in some way in your class.

rooM1

Comments :.-

.

(3)
X = 4.. .

s.d.= 0:

3 4 5

.0) (2)

x = 3,67
s.d.,F .58

Ll
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VII. ANECDOTES

,

Dir ctions: In this section of the questionnaire we are interested in
learning about specifk'incidents that you have experienced.
Space hbs been provided after each question for you to des-
cribe a Specific situation. Answer only those items appli-
cable to your experi,ence, and include both positive and
negative experiences.

-(

Would you describe one or:mortioccasiolk when rot, used an activity
as a separate piece or series of Piecgs.(e.g., mj_ncourse).--;

- All About Me" folder. . The folder worked particularly, well with. one
severly emotionally disturbed chit. ,

- "Friendship crisisN. n Class res .in mini-course on friendship.

.

"On Your Own" - used for 3 cdays d g omeroom. i

, i -s,

. Would ypu devCribe oheor mare occasions when an activity was used -

because of a natural event (teac,:able moment) 14 your classroom.

,was having problems' ith 6er 'home life her Mothermas divOeced
and remarried. She talked ab ut i t More openly lien the "Divorce" .activity

)0.7Was -used.

Argument in class resulted in discussion rt.caiMs of urger a d the two
boys role: playing the argument.

.

°- Used "What is Friendship" as a result .a c a m. problem between 2
friends.

'"

1

,67
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ANECDOTES (continued)

Wouldyou descrilit one or more occasions when an.activjty wasuaed
as part of a regular lesson plan in your cohtentarea (e.g.; kiehcc)%

- With presenting basic language kodessing

- Haven't dOne.thiS 'yet,

C

11L Can you descrige some effects that. one or more specific activities
.had on your class. (e.g., you enjoy teaching more, you have fewer
discipline problems, the students work better tog4Ther,. etc.)
Attempt to connect the effect you have obse-rved with an activity or,

, series of activities.

The activities help, with developing verbal skills.

- Students are more aware of and accountable for their behavior.. They
have developed abetter self-concgpt and better relaIions with others.
She has become closer to students as dTe'sult of activities..

oa

A

11.

f-

4/
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ANECDOTES (Continued)

.5. If you were to recommend any changei in'the Life Skills Activities
Guides, what, would they bet

Be more speOfic by breaking skills into steps-dial with one task at a

time instead of skipping around.

e

Use vocabulary in ba0c layman:s -terms.

An index

List appendix..pages with accompanying activities throughout the Guide..

aft

A 4 .1
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I Learned Statembnts
4

S.

- .3 TeachersLevel-9-11.Years

"44

The feelings of what I )ise'd.t6 do when I was little were some-Of the expressive

feelings that some of the children had..
,

I learned that.ali of the activities used in, the classes helped' me to under

stand my studentsAndivtdually.. Each activity made me aware of a special need

or helped me to ynderstand my,pupils.

I wa's surprised at the many insights gained during the first week of school..
Getting to know the pupils, likes4.dislikes, hobbies etc.

I learned.that participants in Life Skill activities becoMg 'pore active as
particicaneS in subject classes, and-talk freely with the teacher about

selfranTfeelings.

I learned that pupils ill express .true feeilngs and are frank hie role playing.

I learned that most 'of the activities I like,'my students do tog.

I learned that the one activity I csliked and was frustrating to Me,,was also

disliked and frustrating toy my children.

I was surprised that most of my.activities center around Others.

I ledrned that I varied all'of "feelingsil activities.'

I learnecr,that I h withprofessionally-rewarding experience w all Noner-,
activity: .

,

I was surprised to see that most of N".othets'14' activities were used at the.
moment'of need rather than just excldst'Vely for mini-.course.

r.

1.

4.

C.
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EVALUATION ON PAN L

LIFE SKILLS FOR MENTAL HEALTH PROGRAM 4iN

October 28, 1978--

t icon; Georgia.

:47

Address.(Businessi'

12 - 14

5ex- 3F

Phone.:

(Home).

Phone:

School SysteM ButtsJCO, Worth:La., Bibb County
.

Subjecl/SpeCiaity,Ar04-',.English 7th & 8th--Art Choral Music

"Grade Level ,7th, th,..& 9th. 8th St. 9th.
. .

Levels of Lea's:Ng-1s Guide USed ..12 -.14'.

1 under' 25
.

25 -34
. .

Education ELA.,,B.A.., B.A. degree-

35-45 \ over 45

.

.,;Years Experience in Present Field' 3, 3 1/4, 2
e.,

''Date Talned in Life Program- Feb 1978 977 Jan 1978
...,- ,

Nov.

Where Trained in Life Skills Pro am Jackson, Syl ves ter ,. Macon

Pt0

,, .1 ., ,

Why did you deCide lo participate in thp,Ofe Skills Training?:

Sounded interesting, I felt it'wodld help with-an unPredictable age,'release

,

time. colls9e2credit/-timereason for SOU credif, release time and'OiVenient

felt it itlOs inWortant to a ept.feelinqs attAudes ois'students'.
-4:

Your coopgrattory and. participation in tipj,is Panel, - session is

greatly appf-eciated.. The viewhand ,opions ihe practi t ion-;

brs i,n education are ,scritical the impl.ementatiOn of any inno-

vative program. Your involvement in this effort at, evaluation
of the,Life Skills.G0i4les will provid,e informatidh essential to.'
tilTluture qua' ity ,and tit') ity of 'thy Guides. ;

.7°



(1)

vt

I. OVERALL PROGRAM USE

did you initially use the Life Skills Activities Guides in the
room?

:

.-
'-used the L.S. activities with literature unit.

L

Began using Guide weekly as part of my overall art program learning
-aboat the art .of living is as important ar art of drawing:
Just as a basis of/communication - behavior feedback-values elariwpation.az

-

4,4

(2) How do jou use the Guides now in the'classrooM?

.

- I haven't dsed any of the a
behavior feedback; active

- Name learning exercise fo
with Guide, my use, of it
than 45 minutes total/week on r.s.

- -I use exercises as "ice breakers" when I get a new group or wheiri problem
arises.

vities but try to use the strategies of
istening, and value clariftcation;
first feW days. As I'.ve become mqre, familiar
more spontaneous. My class speads,not, less

44 ,...

(3) Where do'you keep yoiir copy of the GuidesI.,

in .deskAra.wer..

in brief case carried to- all classes. .

- in my study, at home and I' reread. it frequently...,



OVERALL PROGRAM USE (continued)

. (4) What kinlis of problems have you encountered in implementing the
-Guides?

- Haven't been schooled enough on how to effectively behavior feedback
(most difficult) etc,

,- Also had trouble determining. wich activity was best for what I was using
it for.

- Activities didn't have enough motivating questions.
Students who have,never experienced anything like this were hostile-some
always felt they were wasting their time. I also felt pressured about
whether or not they were spending enough time on art skills,

Most Guides are geared more to subject/test related areas than to per-
,,formanc!based areas.

-(5) What..have been -.the reaCtibns of=students, parentS and other teachers
.

to.youi use of the Guides?

Some students seem to enjoy,activities but-mgst seem very defensive or
don't want_to participate for fear of being. "'Rut down". k- . ,

About 75% of students look forward to actiwities, 20% more are not adve
still encounter 5% hostility. School does not encourage' contact- with pa ts.

At fil-st teachers were skeptical now many have signed up for next course.

'Positive feedback from students,

.

(6) How-would you evbluate the oveiallbenefits deriyed by students
from the''activitieVin the Guide0',

Some seem .to realize why they :feel the way. they.do.-

41.
%treat, we are al) better friends'-We understarfd that everyone has problems
'Students behave better 4nd I. have'lmore tomOssion.

d.

Students benefit becpSe L am better educated --they feel more epted
because they are .and LatIon't wasteoon rg-trying to conform-them to preset

--ideals.



I . RATIONALE

Directions: This section of the questionnaire asks you to indicate the
extent to which you agree or disagree with various gasic
assumptions upon which this program is based. Circle the
number indicating your opinion.

5 = strongly agree, 4 = agree 3 = no opinion, 2 = disagree,
1 = strongly disagree

, .

1. The school is.Apactner (n fostering 5 4 ,3

a child's total growth-(i..e.,'emo- (3)

fist:Kw! as well as cog'nq .5e). . X =

CoMmerit5.:, s.d.= 0
.

There has to be a better balance'
and acceptance of responsibility
between home, churCh, and school.

\.).

, .i.

.

..,
N

o ..

42. bait is appropriate to .spend tibleaddr- ,,5 4 3 . 1 ,

'Ins) the school day to help kids learn
M.., 2)about themselves and explore sltuez

tions.thpif are likely to face in life.
.X = 4.33

Comments:
s.d... .58

._
.

Hard to do with many di4erent classes: 1...,

As much as care. feasivly be done with '.,u,

out risking loss of'subjeot - relate L.

purpose in class: 9.
.

. . -1
.-

3., The rapid"chahge and high mobility jn '5 4

our society has made it difficult for .0) (1)
''(1) .

wung people-to understand themselves
and others and to develop a clear set. X = 3.67

s.d.= 1.53of ,values.
Comments: °

Students seem to have.valuesApd:
on peer acceptance.

9



01

RATIONALE (continued

ie:. Many young geopie have a hard time
understanding or expressing their

. feelings productively,
Comments:

X = 4,33
6 students will express when given s.d:. .58

'-the opportunity.

When felts is reaiy acute, it seems
it results from pot having outlets in
elilvears.

5 4

(1) (2)

Ut is im rtant,foe kids toApect
the needs and feelings of .others as
important and toidevelop satisfying
interpersonal' relationships.
Comment:

-This is9essential to their mental
health.

44.

14hat 1 do with.Clfe.Skills in the.,
Classroomi? diffei=entlfrom what
cOunseldr eo wV1.(leinvirloal
dents who, have

Comments: , . v
A

5,
(31

.40

X = 5
s.d. 0

4

(1) ..J1)

X = 3.33
1.53

2

2 -. I



111. FORMAT .

Directions: On the scale pertaining to each statement, circle the number

which indicates your opiniiin. The fiLidd,1 number is.a neutral

response.

11. .How artistically appealing
'the. Guide to you?
Commerits ;

411-

is 5 4 3

very
appeal ing

. // 1/(
. /

a

M047"Wel 1: do you think °the vari-..

rOuvsections 16f- the Guide fii-

C1§P'fl'lAltZ

..

1.1

3. kow easy is'it for you, to find..
activities you want in the
GUide?

,

:'Comments.:

...Jkleed\ey. Word Iddex

(2) (1)
X =,3.67

s.d.= .58

5 4 3

2 1

+
7:very

unappealing

very tlei
(1) (2)

X = 4:33'
s.d.= .58

5 4

,y eas4
.

1

not well..-

at 'atl 1

2 1

I

very -

(1)
difficult;

X = 2.67
1,,

- s.d.= :58

..
. IA_ . :.

4. WA, appropriate do y u find 5 4 . 3 2 1,

.1. the rder of presentation of t t

,

ma rials in the Guide? very .
. very 4

C mments: appropriate i napptopr i ate
. y

.1.?L

llika/t4 nenr used them
in order-

)ow useful do yod find' the
Guidel*.Table of Contents in
finding areas you wish to use?

Comments:

4 .
Ndi detailed enouH

(2) (1)
X = 4.33

s.d.= 1.15

5 ' 4

- very useful

.
(.1)

X = 3.33 ",

d 1-33

. 1 1

nOlt..useful

at all



FORMAT (continued)

411,

6. How important do you consider
the graphic illustrations to
the Guide's use?

5 4 3 2 1

'very very
ComMents: important unimportant

(1) (1) (1) s
I like.the color dividers
and drawings. x = 3

s.d.= 1

Ha,/ useful do you find the S. 4 3 2 1

Helpfuldlotes Secticin-of_the.
GuiVe? :; -

Comments: .

veryjlusefu

(2) (1)-

X = 4.67
s.d.= .58

How useful do you fi d'Oe 5 4
. 3 2.

Additional Readings sec tlen of
the;;uide?
Comments:

not useful
at'all

very useful-

(i) ( (1.1)

X = 4.

9. To what extent do you think the 5 4 3
activities fall under approprj- .1 F . -1

.ate categories (i.e., self, very
. others,leelin'gs)? appropriate

Comments:. (1) (1)
Too overlapping.'

X = 3.67
s.d..= 1.53

not useful

at all

very
inappropriate

(1)

*tor
Ar

J . ...

. tO what extent are the goals 5 4 3 2 1 44
.

and objectives of each section 1 1 i i -I'

helpful to you in understanding very helpful not helpful
each section? ,'. at all
-Comments":

r(3)
% ';'-'71, "..

,

NeeAvore.teathdr quesivions
motivation. -: 7

for X=



. IV. CLARV[Y OF THE Tin-

Directions: On the scale pertaining to each statement; circle.the number
which indicates your opinion. The middle number is a neutral
response:.

. .
.

1. How l does thewelau ide explain 5 4 3
the purposes of tfre_various i 1

activities? .. . very well
Comments-

i .

2. jlow adequately do instrUctlons
for the various activities pre-

. pare you,and the students for
the Life :S10,115 experiences
you use?
Comments:

Needfmore teacher questions.
Instructions 'are well stated.

3. How woud'you rate ctivity
inAruCtiogs in helping carry
out the Life *in experi-
ences you: choose?
Comr4nts:._

Wowld more

Pt-

f I

- 1\
veil poorly

X = 4.33
s.d.= 1.15

5 4 3 2 1

very
.:adequately

,)1" (2 )

,vecy
inadequately

(1).
X = 3.33

s.d. 1.15

.5' 4 3 2 1

very high very low

(2) (1)

X = 3.33
s.d.= 1.15

\:*
4: How would you rate activity : 5 4

instructions in helping to i I

bring the Life Skills experi- ,..grery high

.

4
..,

ences to a close?
s

Comments: - .

Need more individual suggestions
for closure.' ,y Is'. ''''

Need more variety or chofCe..

w

2

very low

(2)

X. .= 2.33
5.-str.=

-*



.
watiTy OF THE TEAT continued)

--,

How feasible are the activities 5

lh-the-CuTde fc-i-F-you to conduct- i
in your classroom (e.g., the
need fpr special props or
groupings would decrease.
feasibility)? .

,Comments.:

Sometimes not enough time to
use effectively.
Some classes have too many students

6 HolleflOgninSgaiggactivi---. 5- 4

ties in the Guide for the needs 1

4 r-2

very-
feasible

(1) (1) .,(1)

_

X = 4.0
s.d.. 1

and interests of your students? very

Comments: .relevant

My students Ap_genei'al are
not developed emovioWa_ ttY,

How appropriate are the-ac-
tivitiesto the developmental
level of your Students (e..g.,
too advanced reading level
for your students decreases

:your rating of appropriate-.
0 neSs)?
Comments:.

(4)
X = 5.0

s.d.= 0

5

..,.

lit.
.

Very
infeasible

11

'ivety

rrelevant

3 2 1

1

lc very, very

appropriate inappropaatek

(21
X = 3.0

' s.d.= 1.73

'I 'have to explain WO many word-s.- They.
certainly couldn't write what is=expdct

-ed in the exerc*ses.

H&J; clear is .the. relatioilship"-

1:140gn the four l,ife Skills
-'%tfiategies (Listening for
Feeling, Behavior Feedback,

.Values Classification, Role
Playing) and the acti4itie's
presented in the Guide?
Comments :

5 4

very clear

(2)
1

4.0
's d = ,1.73

; .Not enough explanation of-Oehakior-
± feedback andlialues clarification..

. (.. *7
. 7 .1

v.-

4 4 .,_ .v-

e-... .,. - -''-'
... i,F,- r

Sao

(1)

u, very Unclear

(1)

p
0



A

,

Now would y9u rank tive importance of each of the Life Skills
strategies listed below insofar as their use ,in the classroom
is concerned? (rank 1-4, with 4 being most important)

X = 3.33 1 2. 3 4
Listening for Feeling s.d. -= 1.15 (1) (2)

X ;-2.0
,Behavior Feedback s.d. = 1.0 r

(1) (1) (1)

Values Warification, s.d. = .58 (1) (2)

Role Playing = 1.73 (.2).

, .

2. NOw would ya rate your frequency of use of each of the Life
Skills strategies?

Never Seldom' Occassionally Frequently Continually

1 2 3. 4, 5,

lsteaing for
Feeling .

4

Behavior. Feedback -)

Values Clarifica-,

tion

Role Playing 1

3 .

X = 5
3 s.d. = 0

X =4.33'

s.d. = .58

X.= 4
s.d. = 0.

X =2.33.

s.d. .58
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31 CT i vITIES c on t in ue.r ' )/ i- -%.1 .-.

1

3

1

1

1

1

O

I-

'
,-es .

1. er. '4! 41,k.1-

;Directions:.' Dn the fotk below"; list' ten -to -fifteen acti vi t ev.wh ch you.
have.tried Gurde. Please leaf through .the Gui e to
refresh you .After you hade listed. the actk4 iei,
turn to th next p e. for further instructions..

L of Guide 12-14 years SELF -3 Teachers

.-1,1fF
,. -.....

TIWTIYATitle and page)

F

D-W-M1 M/N/I L-D ,+/- V 1

..,

-.5

I am Somebody p.18
D M
W I=1

M N
1=1;

L=1
D-

4=1

-

elf Conce2t(2) ._ /1 v.19

D=1 M
1=1

M N=2
t=2

L=2
D

+=2
-

Infltenckkg(2) #1 P.21
D., M

1=1
M N=.1

I=1
L

1::1
4-

-=1. -
.

Reihcarnatfon(i) p . i.7

I M

1=1
M 14=i

I
t=1
b ,

+=1
- .

Confidence ya/i- .17

I' 'M e 1:171-N L =1 +=1
1 ,,

Goals Self Concept p.20
11 M

1=1
14=1 N=1

'I.
L +

1 -
.

p.21
ffecting Someone *Else

CI` M=1
I

M=1 N=1
I D

+
-

_

143
aluea & Facts(1 &2). p.22

M
4=1 I

4.1 N '

I
1"1 +=I .. .

--N

-Iho Counts-the Mbst 42-
1 M It-

2-71-
M=1 N. .

I
L.-

D=1
+
-r=1

hat influences Your r
Choice p.24

I M
4. 1=1

M=1 N'
I

+

\'il-

.

o am I? Different Mes.
D M=3.

i I, M N

1=1
=1

D
+
-=1

. II

p)21..4

elf- Concept in Classroom
1 21111(-..

J' I
44 N=1

1=1
L="7:

D
+=1

.

- r ..

cision Makin:- r
1 M

=1 I.
- N=1

I
L
D

+
-=1

...

Think I've Changed r .

,
M=1
I-

M N=1-,
1=1

+=1
- I

S
, 4

. .
. .

.
.

.

- ..,

.-

. , . .

' e
se ;

TG .14. Activities..
,. "15 regponses

s.

.
;

b
W

1.1 3'
'8

.9

M 9 8
9 -2' - 14
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2

2

1

-,

ACTIV1T1ES jcontinged)

I -

Directions: On fhe form below; 1 tst ten to fifteen .activities which you

. --
have tried from the Guide.' Please leaf- through the,GUideto

refresh, your memory. After yoU have listed tRe activities,

turn to the dItt page for further inst'ru'ctions. i

Level of Guide 12-14 years FEELINGS -3 TeaChers

CTINITY (Title and page)

F

D-W-M- I M/N/ I L-D 4-/- V -' 1 5
.4*

5

P.
Influences of- Emotions

1

1=2
'-

I

L=
D . -

is 'N,... '-' ,

. -re Now eelin-s .. 0
D=1 M
=1

M - N=2
=

L=1
D

4=1
_ 1

xiety & Security

D M=1
I - I

L=1
D

,+=1
_

. a,.

( andling Stiess

11 11

=1 I,

M N=1
I

L
D

+=1 /it: _

ace

il m
, '11

M N=1
'_:1,

L
j)

+=1
,

low.do you feel? p.29
q M

1=2
M=14.14=1

1=1
L=1
M

+=1
- -

R,

"
s of Stress ..32

3 M
1=2

Mi=1 N=1

I=1
L=1
D=1

+=1
-=1

. --'.

Ir
. p.35

rs. ay Stressful Sit
1 11=1

J 1

14m1 i4=1

I

L=1
b :

+=1
-

Dear Abby p.35
0 M .

1 I.

M=1 N
I

I.=1

D
+1
-

*

no Thi Do That p.32

6 .m

1=1

M . N
1=1

L
D=1

+=1
- !

,

ccess & Zpilure p.34
s M

1=1

M N,

1=1

i...=1

D

+=1
- 1

F

..

,

.

I

. .
gr r .

. ,

*

4
.

_.:i - ,

1
TOTAL 11 Activl es

16 response:

_D

W
M

M I 9 + '12'

11\--11 D 0. 1

I 10*

5.
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1.

lti

2

1

0
L
a)

0

ACTIVITIES (cbrit inuedi

Airections: On the form below
hove tried from
refresh your
turn to the n

Leve of Guide

,

, list ten -to fifteen.activities which.
A Guide, Please leaf through the Guide,,,to
ry. .After you !lave isted the activitie4,
age for -fu'r4ler instructions,

*

'12114 yeurS OTHERS
.

3 Teachers

CTIVITY (Title and page)
,_,...1

F

,.D-W,M-1 M/N/I
.

L-D +1-
.

, a -,16:: ,

Letter from a Boy p.41
UM M
11 .f=2

amt.!, N

I=1
L=2
g

7-72

7- 1 1 SS
.

_:... -,

Comm. FaiitBecause p.41
D M .

W*1 I=i
M N=1

. 1=2'

L=l
D

+=2
- 1.

p.41
Problems in Comm-Voting'

D M=1
W I

M=1. N=1

I.

L

D
+

.

- . 3 S ,t

16
Responding 1',2,3 p.42

D. M
14: I=i.

2.11..1 N=1.

, I,

L

D
+ .

.
.

.

.

'

Giv. ,Beh. Fetdbac ..45

D M
W I=1

M=1 11=1,

I

L
D - 6,

.,

-

Faciily in Society p.46W
D M=1

I

M=1 .N=1

- I .

L=1
D ..i- ,-

..-. . S

... R

Dating, p.56 W 'I

M 1 N=2
2 ,

L=2
D

,+=1...

-=1 -

.-

4,1
4

Listening for Feeli5g
D=1 M .

1,4 I,-'.

M N-1
. .1=1

L=i.

D
+=I
--

t
3 S

. - - .

Family IssUes -, :

D M=1.

W . i .

M N=1
Il.'

L

g- 2-

+.. 4

- =1

.

---s

.

.D

Clicides,

M
W =1-I.

. .N.1

I .,

L=1
D

+
-=1 %

....

-.
.

t . .

I, *
-

, -

, sj .

,

.
,

. .

$

. .

.

. .

:

.

. .

'

O
TOIN, '10 Activities

13 responses,
.
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ACTiVi-TIES ft-oht
-

.

1.

,Directions: The following steps are to be foil-owed for '111cit activity
ti stet' -tip- -tompalete ont- column .for_ca,11411sted. -activitieep

before beginning the secorW -column. : ,-

STEP ONE - In the first-column,mariced F:
.

'Witte the lette? D if you use this activity daily. ,-
Write the-letter-W if you use this activity weekly.
Write the letter M ifyou use this activity mon'thl'y.

4: Ili Write the letter I if yc)u havei.used this activity less -fh- k4.c"

quently. a

STEP TWO -.. In the second column, marked.M/N/1::'

.

1.-e;;FT-1,

,o . _ 0
; , ,

Write tilei'tetter M if you taught this -activiiy4is-.a part-of .
a ipecial.; separate mini-coUrse.: Y.clU may have begun the day,
or- 'filled in an extra 30 mirilites with it, or' you do axikactivity
at the end of lunch every day, etc . . -.. '1'. .,46

.
& - 11114

Write the 1,j.:er-,NIPtf
. teachable-ranent. 'Th0.-

-. happens, in class that
-ties in the Calide.; .'1'

.,-.

ou taught this activity -at, 'rapturattor,
'most often wi9fuld occur when something:,

is related-to-one of the itPWsiactivi-

--.Write. the Fetter I if yob as:".arliihte*atekd.
part of son...subject. This would requiie ucturing the -;
.activity sotbat, the cgntexillpf a lessbn (e.g., hisiory), and
the process of the activity rierei-ntegrated (e.g.; how wouilg
you'haVe a's a member of- Nixon's_,- cabinet).

- - .. ,..,

efEP- THREE - In the third column;' marked I.-D: _ ., .,
.... . 4 - ,Write the Netter L after- those acLIvi les that,.yottr, students , ..

,4". paitied-TarlY !Wed, - ' '411 .°-. *. . .,-

.e. . ;. _ . . .

Write the letter D alter those titi'vities'thNt -your students -A

STEP FOCIR
.

pa'rticularin, disliked. '.; 7 :-.,,- - - ! \s ,/ ., .
In-,,the fourth:column, harked.:tiI': I ', ,.,?1, 1. -

. .,- . P-4
,Vri to a +.after an activity -that. you found`i.o,bg ProfessionaLly

'rewarding.: s,. ..
. -

Trite a (negative) after an activit.y's,rthata ;;;Ss-frusirating,.
threatening erproblematic for you... .

-85-

..



"ACTIVITIES (continued)

4

STEP FIVE: In the filth column, marked V:

'Write the letter V after those activities for which you. have

-yopr own variation. This means you, have changed some aspect

alof b ,activi oty-to suit your class r subject area.

-
STEP SIX': In the sixth column, marked 1 - 5:

Rank from- to 5 your most favorite activities- Write the

number 5 by the activity that you like the most; then write

t .number 4by your next most favorite activity, and so on

un you-haVe ranked your 5 most preferred activities.

STEP SEVEN: In he-rseventh column, marked. S:

I./rite the letter S after an activity that you. have shared

with another teacher. By shared we mean 'that you talked \

about _your eperience in using the activity'i
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VI, HELPFUL NOTES

N "
1

airections: This section of the questionna.- asks you to indicate:0e:-
extent to which you use :he sugc?..stions provided at the A:.*

beginning of the Guides. Circle. the number indicating tNe"

amount of time you.spend.
w,

I = Never, 2 = Seldom, 3 = Occassionally, 4 = Frequents

5 = Always' '

4P .

1. When you use the activities to4what 4!
extent to, you spend at least orre-
half hour on an activity?

2. When you use the activities to 'hat 1

vs

extent do you allow time for di

2 3

(1)
X=2.33

s.d.=1.53
V 2 3

4

(i)

4

(1)

5

5

.(2)

cuss ion as part of the activity X,= 4.6-

s.d.= .5F

When you use the activities to igE 2 5

extent do you discuss.the process
and purposes of Ebe activity befo:-

beginning the activity?

4. When you use the activities to what 1

extent do. you post a list of simple
rules whtch the class agrees to

follow?

5. When you use the acti'vit,ites to wha-
extent do you part..icipa:e=. in th-

activities?\
. When you use the activities to what

extent do you explain to students
trt they do not have to share
their opinion or feelings if they

do nat, want to?

. When you use-the actiOti.as to whet

extent do you raise questions to
encourage. the students. to reflect

on .3.rhat- has occurred durie,1 the

activity and what they have-learn

-87-
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5

1) ().
X

4

4, (52,,

X=
s.d.

()
5

X = 3.67
s.d.= .58

3 11 5

(1) (2)

X = 4.67
s.d.= .58



-HELPFUL MOTES (continued)

8. Wr-mn you use the activities to what

extent do you conclude each aitlivty

4rith a summary activity (e.g. , com-

'ete "I learned"-statements . . .)t

9. 411n general, to whpt extent vocou.d you

.s,timate that you use the Lii-e Skills

-.1.:tivities in some way in your =lass-

CAL*, -_.s:'

or`

38-

99

2 3 4 5

(2) 1)
X.= , .33

s.d.

2 3 4

0 r (2)

x = 4.33
s.d.= 1

V;



VII. ANECDOTES

Directions: In this section of tine cwest:onnaire we are interested in
learning about speefic 'qmiorents tha: you have experienced.
Space has been proved after each question for )You to des-
cribe a specific situation. Answer ar-ly those Stems appli-
cable to your experience. and include both positive and
negative experlences.

Would yau describe one or more occasions when you used an activity
as a separate piece or series of pieces (e.g., Mink-Course)..

I use "- am Somebody" at the beginning of the school year'to learn more
about the student.

3. I pass out a copy Cf "How Do You Feel?"
- I used. mini -.our-se extensively. One activity which worked well was role

playing of famil life where parents are asked for priviledges:
Self concept .n he classroom used this to build unity in the chorus
to-encourage lira- se. encouragement of each'Section.

4

.i.;1;id you desctibt one or .more occasions wren an'activity was .used
b6:cause.of a natur=jevent (teachable moment) ,in your classroOm.

.

- Then a student rat..a43roblem with:anothe student. When a student has
a_problem at homeandexpresses it.durins class,
Students had come froni-aclass' where a teacher - stUdentconfrontation
lad_occurred. The teacher had been'yerball Y abusive. Weyole played
:he situation-and disCOsSed respect for others.
--iandling Stress: I-bad'a-StudentWhomesKery-absorbed in a.personai
problem and was attempting.to involve the whole class - -thisi led to. a
jiscussiori about stress

%

; 789-
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ANECDOTES (continued)

3. Would you describe one or more occasions when an'activity was used
as partof a regular lesson plan in your content area (e.g., science).

jt

- In literature unit, some short stories are relevant for L.S. activities
e.g., stories 2/some sort of conflict.

We drew our names and surrounded them/symbols of import&ni Mines
and people.

.

- Discussion of influence of emotions.

Con you describe some effects that one or more specific activities
had on your class. (e.g., you enjoy teaching more, you have feWei-
-discipline problems, the students work better together, etc.)
Attempt to connect the effect you have observed_ with an'activityor
series of activizies.

-

- The activity on "influence of emotions" helped all of us look at both
sides of problems.

Moststudents work, better when they are more comfortable w/me and each
other. Fewer discipline problems.

- Children pay attention and are more cooperative.
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ANECDOTES (continued)

5. If rou were t reconsvesed any changes in the Li fe Ski ti
Go laes wha trey be?

. Mt-e L.S. what ,book is and toow"tc -7,e- it.

Pc,;,..,4ibly. s workshops focuSing on one.ar-

wcrrkshcm o feedback.

More ag.ti. f.).Er---aining to English..

-..-More verb. ,
- my students do, not all write

t a tirtf,



I ..stemhed-Statewnts

0

Lewel 12 ,a year

I lta. ,A didn't use enough activities.

led : don't do these activities as or7tem as I should.

3 -,lactillers

_ I tended to steer away from actiities dealing wit A .4cpersonal

r- onsh-s.

,:a-ned that my stenaents liked the dram filled exercises
4

earn& that my stuOents-Tikea the .same activities I'djd,

learnec that I used most of' the exercises in more than o(:-. ray.
s '

. learnec that my.classeshave-done most he activities.

I learned that the kicis.liked the activities that were the wele&ate answer'

to a problem.

I learned that my kids acceptthemselves wmen they do not fee. tie need to defend

themse ves.
r

I learned that these. activitles.help the kids get down to business. 'After the

air has been cleared, they flew -nto 'coaching atmosphere and were not dis-

tracted.

-92-
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:_earned Statements

1

Level 12 4-14 years

9
,

: learbed I didn't, use enough activities.

learned I don't do tties&-activities as often as I should,

I learned I tended to stein away from activ=ities dealing with Interpe-sonal

relationships. . -

I learned 't:.'at my'Stendents liked the drama filled-exerciits.

I learned that m, students liked the same activities I did.

4

4

3 .Tei5che,rs

learned that I rased most of the exercises in more than one way.

It

I learneetnat my classes have done most of the activities.
i' ,

learned that the kids liked the.activitifs that were the'imme

to a problem.

4.cleailt
thems* S.

I learned
air has be
tracted. ,

'hat my kids

. ,

acceptthemselves

J

when they do not feel theneed to4efend.

that these lvities help the kids get clown .6 business. Afters the

en cleared, they -flew into the teaching atmosphere and were not dis-

c.

, .

. 6

A

J
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EVALUATION PANEL

LIFE SKILLS FOR 'MENTAL HEAL OGRAM

October 28,_1978_

Macon, Georgia

Name

Address(Ousiness)

15 -

sex

Phone:

(Home) #.

Phone:.

School Syttem Atlanta. Bibb Ca. AtlaniA

SObjeci/Speciaaty Area Science, Bio Snc_ Sturliec

Grade Level High School 3

7-11-

Levelstof Leader's Guide' Used

O

Age under- 25 .1 5-31i 2 35-45 over 45

Education B.S., B.S., B.A. degree

Years Experience in Present Field 19, 14, 2

Date ,Vrained in [ifeSkills rogram 77
. --

Where Trained.in Life Skills rogicami Atlanta, Macon Atlanta
. .

Why did you decide to participate in the Life Ski4ls Training?

Staff development /interested - chosen by principal/staff developmpt

t:

relFase time.
4

.7

Your cooperation and participation in this 'Panel session is
greatly appreciated. The view_s and opinions of the.practitionzs
ers in education are critical' to the implementation of. any inno,.
vative program. Ypur involvement in this effort at eilaltiation
of,the Life Skills.Guides will provide information essential to
Olt future quarity and utility or the Guides.

t. -94- .
K.
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L.

. I RALL PROGRAM USE

04 How did you initially use the Life Skill's Activities Guides the
classroqm?

,2
. ...-

_,.:i used Guide w/group-biscu ion individual guided education (IGE)/
- to start class discussio s it

A - initially I used.it tillPh ve thestudents begtn looking.at themselves
then used itrto increase interpersonal classroom dynaMics.

le

c

(2)'" How do yoy use the tIlideg now in the classroom?

'- as a reference to laswoom.activities on the day we have IGE/
- to ease tensions at/the ,beginning of each-quarter. -

,to break dullness. , i, .7-
- bette4j.tudent porticipation --

primarily use it for setting the t ne of the class - I may tie it 'in With
the curriculum programLAr°somet es just use skills..periodically in
classroom. - ,\,,,

.., f
1*,-

(3) Where do you keep your copy 'Orthe Guides?
'.4 - T. .

j

in daps tn cla,ssroorft or itis-bookeise.at home or. in classroom

b.

5

in b okShelf. in the classrock)

ii ookshejf in the classroom

<-- 4k.

41

, -95-
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c

OVERALL PROGaUSE (continued

; Jr
Wha't kiads of problems have'yOU. encountered in implementing the
Guides?

.. _
4t-- .

-most. students ha.% low reading level--hard for them to do certain activities

ridn't.receive Guide for. onths after we took:the-course. ,

.

ting students to ,par cipate.
-r atin activittes to bjett matter. 4

rust/fear of sharing themselves W/others,
=some st don't hbve'some of.academic skills for some activities
journal.,

-didn't get*guides until 6 month after training-no explahation pf Guide.

,-,

'f5) What. have becin the reactions of\students, parents and other teacheKs
to your-use of the Guides? '. .

!

-students are excitedLparent$ don't understand-other...teachers think of
_

it as another program that won't work.
-students enjoy it because it's a break from cl ,routine w/no grade'
pressure.

, . .

k -students love it once an atmosphere of tru
-parepts and other teachers unaware.

'"*.) .r
. . hed/no response

from other teachers. or, parents or administr ,
; i

(6)

4

How would you evaluate :the coiere.a.11.henefits derived 6iii,students

fromhthe activities in the Guides?

7 , '
-Gives students an opportunity:to bqtter understand themselves and classmates.

.1-;----Students begin to realTte they aren't the onl ones w/problems.: g_

-Students were better able to arOlyze(their own eelings and thoughts: 'They

\
- Students feel. free to talk w/teather about per.onal problems. .

gained more nfidence in themtelves,andjearned the valbe'of'Accepting and
mot import tly.respeeting'different viewpoints. ,

, : v

I" ,
,

#

, 0

i

ti



II. RATIONALE

Direttions: This section of the questionpaire asks yOu to indicate the
extent to which you agree Ay disagree with various basic
assumptions upOn which this - program is based. Circle the
'number indicating youY opinion.

5 7.Strongly agree',:4 = agree, .3 = noopinion, 't disagree,
1 ..,:strongly disagree.

..The school, is aiiarinee in fostering
A
5 :4

A child's total groWth (r.e.,.emo (2) (1) :-

.,

tonal as well, as cognitive)." X = 4.67
Commentse s.d.. :58

-more emphasis_ should be placed
on Students:emotional growth.

4,

. . yltk 006priate to spend time dur-. 5 4;.

.
ng theschoOl day, to help kids learn

About:themielVes and explore situa- -(2) (1)

tions they are likely .to face in life.
.CommentS:

. X = 4.67
s.d:= .58

The rapid change and high mobility in
our society has made it difficult for
young people to undertand themselves,
and others and to dtvelop a clear set
of values.

,

.

Comments:

2

(2) (1)

= 4.0
s. 1.73

Should have less emphasis on money!
There is a bigger saturation level w/kids
more exterior stimulation in their lives
e.g., T.V,-takes a monumental task to sort,
identify, and clarify their own feelings.

. -97-



, RATIONALE (continue

...re-'

Many young people have a hard time
understanding or expressing their
feelings productively
Comments:

11It is mportant for k(ds to respect
the needs and.feelings of others as
important and to develop AIsfying
interpersonal relationships.
Comments:

7

6. What I do with, Life Skills in'the
classroom is different from what
counselors do with individual stu-.
dents who Wave problems:
COmments:

I'm not really s-ure that High
School counelors really counsel.

e.

-98-
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4

(2) (1)

X = 4;67
s.d.=-4\;58

5

(3)

/ X = 5
s.d,= 0

-1

4 3 2 1

(11 (2)

X = 3.33
s.d.= .58



Ill. FORMAT

Directions: On thwscale pertaining to eadOstatement, circle the number

Indicates 'Our opinion. The middle number is a neutral

resp se.

L., How artistically appealing is
the guide to you? .

'Comments: ,
.

5:- 4 3 2 , 1

-4 . + -4- I- i I
very 4 v y

appealing . unappealing

(1)'. (1)- .(1)
.

. It

X = 4
5.d = 1.

2. How.well do you think the wart-- 5 4

.clussections of the Guide
together?
Comments:'

fit vtry web)

X = 4
5,d, 5 0

(

2 1

.

not well

at all.

3. How easy.is it for you to find 5 T 4" 3 2 1

activities you want in the very easy very
Guide?
Comments:

difficult

X 2:67
Needs index 5.d.=

=

if!. How appropriate do you find 5 4 '. 3 2 1

the,order of presentation of
materials in the Guide? very very

L

Comments: appropOate - inapOropriate
0) .

. ,
X. = 4s

s.d.= 0

5. How useful do you find the, 5 4 3 2 1

Guide's Table of Contents in
finding areas you wish to use? very useful not useful

Comments:
(1 ) (1)

=

(1)
at all

X ..4 3.67
s.d.= 1.53

Sepcific issues not pinpointed,

_99L
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FORMAT (continued)

. ,

6. How important do you consider 5 4 3 2 1
the graphic illustrations to t f t 1

the GUidelsbuse? very very

Commenis:e. important unimportant
,

(1) (1). (1)

X=4
....

.d, = 0-

7. How useful do you find,the;, . 5 4 3 '.. 2 1

Helpful Notes Section of the 4, 4,

Guide? -.very useful -f not useful

Comments; (.1.) -(2)- at all

.-.*
.6
,

X = 4.3j
s.d.. .58.

. How useful do you. find the 5 4 3 2 1

Additional ReadingS section of
the Guide? veruusefu1 not useful

Comments:.
.

at'all
(21' (1)

To what extent'do yo6u think the 5 4 3

activities fall under appropri- I 4 I
I

at categories (i.e., self, very
.

very

others, feelings)? appropriate inappropriate
Comments: .

(2) (1)

) X . 4.67
s,d.= .58 .

X = 3.33
1.15

.

10: Toy what extent are the "goals '5 4 ,-3 2 1

and objectives of f-each section i 1 i '1 1

helpful to you in understanding very helpful not helpful

4 each section?
f(2) 0)

at all

Comments:

X = 4,67
s,d..-

. -100-



Directions!

IV. CLARITY THE TEXT
--

Onthe scale pertaining to each statement, circle the number
whiCh indicates your op:nidn-.' Tlie Middle number is a neutral
response.

, .

I. How well does trie Guide explain 5 4 3 .. 2. 1
the purposes of the various ',7 '÷"----1-7-rf0'1---f-7--.---I--
activities? , very weii very poorly
Comments: . # k)

Clear and concise

2. How adequately do instructions
for the various activities pre-
pare you and the students for
the Life Skills experiences
you use?
Comments:

Perhaps a little more detail

X 9 '4.,

s.d=

very'
adequatel

(3)

X.= 4
s.d.= 0

.7.

3. How would you rate activity 5 4 3 '2- 1

instructions in helping carry
, t. i 1

out the Life Skills experi- very high mpry low
ences you choose? (1) (2) ,

Comments: ,

Like the related topics X = .4.33.

s.d.= .58

very
dequatdly

4. How would*you rate activity 5 ',4 3 2 L
instructions in helping to
bring the Life Skills experi- very high 4 very low
ences to a close? 4

Comments: (1) (1) (1)

X=
s.d.=



CLARITY OF THE TEXT (continued)

How feasible are the activities .5 4 3 2 1

In the Guide for you to conduct.

in your classroom (e...g.,-thijk very very

need for special props or feasible infeasible

groupings would-decrease (3)

feasibility)?
Comments:

X, =.4

. s.d,= 0

6. How relevant are the activi- 5

the Guide for the needs 1

I

and interests of your students? very very

Comments: releVant Irrelevant,

(1) (1) (

Problems w/writing-reading skill&
X = 4

How appropriate, are the ac-
5 s.d

4
1

1

tivities to the developmental
level of your students very. very

too advanced reading leyel appropriate inappropriate

for your students decreases . 411 ' (2)

your rating of'approRriate- X = 3

ness)? s.d.= 1.73.

Comments:"

8. Hov, clear is the relationship
between the fdur Life Skills
strategies (Listening for
Feeling, Behavior Feedback;
Values Classification, Role
Playing) and the activities
presented in the Guide?

Comments:

4.

O

05 2' 1-

1 i t 1 1

ery clear. very. unclear

..

(1) (2)

-102-
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e

V ACTIVITI -ES

-4

floW Obuld you rank the importance of each of the Life Skillsoil
strategies fisted below insofaras their use in the classroom
is Concerned? (rank 1 , with 4 being most important)

X = 3,67 1 /2 3. 4
Listening for Feeling s,d.= ,58 (1) (2)

X := 1.67
Behavior Feedback s.d.= .58 (1) (2)

X = 2.67
Vblues Clarification s.d.= 1.53 (1) (1) (1)

Role Playing' s.d:= .1 (1) (1(1)-

4,

. How would you, rate your frequendy of use of each of the Cife..
Skills strategies?*

Never Seldom Occassionally Frequently Continually

3 4 5

Listening for X =4.33
Feeling s.d.=1.15

= 4.0
Behavior Feedback s.d.=0

Values Clarifica- X=4.33
tiOh 2 1 s.d.-.58

X =3.0
Role Playing. 1 1 1 s.d.=1.0



1

1

1

1

1

a)

rn

a)

a)

ACTIVITIES (continued)-

B. .ol

k:
.

DUreotionS: On the form below, list ten to fif "een activ,tips.which you
have tried froM the Guide: Pleas leaf through tHeOuide,to
refresh yoUr memory. After you ve lis'ted the.4.ctiVities,

turn to the next page: forjprh 1- instructlans.
.

3

t.

3 TeachersLevel of Guide 15-18 years SELF

ACTIVITY-(Title and oage) D-W-M-.1 M/N/I L-D +/- V 1- 5

3 -5

Abott.Me (Who am I)
D M
W 1=1

M N

I=1'

L

D=1 -=1 r'.,

'Characteristics , p.23
D M
W 1=2

141. N-I

I

L-2 +=1
-=1 1 2,5

Selftportraits
D -M

W. ;I=1
,M=1

W I

M=1 N
I

M N
I=1

L=1
D

L=1
D

+=1
-

-

-

Deciding on a Caree: ')

1

About --die- (4) p:19
D M
W 1=1

M N=1
I

L=1
D

IP
+=1

What do I want to. . D M
-Believe D.25 W I=1

M N=1
I

L=1

D.

+-7"1

- , :

,

3

.

D f,MNL=1
Values & Facts (1)., p.28 W. .L=1.' I=1 D

+=1
-.

D M=1
Accepting Yourself N I

M N=1
I

L=1 .

D'

±=1.
-

r.--

Promote a Positive D=1 M
Self Image W I

M N=1
1

L=1
D

+=1
-

.
.

5 SDM
People are Different W=1 I

M N
I=1

L =1

D
+=1

.

,

. .

.
_

..,

.

. (

.

.

TOTAL, 10 Activities
11 lesponnes

1

-104-
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1

2

2

1

1

1

1

, ACTIVITIES (c7tinued)

.N\

W
CI (

On the form below, list ten to\fifteen activities,whieh. vouons ./.

have tried from the Guide. Please leaf through the G'uide to
refresh yciur memory. After you-have listed,,the activities,
turn to the next page for further tructons..

v

1

of Guide 15-181.yearg L NGS

1

3 Teacherd'

.
-

ilCTI.VITY (Title .ind-page)

F .-,

D-W-M-I
.,.,

WN/I. '! l....:D-

,

,.+7-' ' V 1 7 S 1;'

,.,.,

5

We:show feeAings id many
Wkir's

D ,11

W=1 I
M 41=1

I k

L=1 ,'

D
+=1
- \

.

2
. .

.

1 Voting EXercise - p.35 W=1r1=1 1=2 D - 1

japen-ended Sentences p.38.V'pl 1=1
D M
W I=1

M N
I=1

D
L=1'

D

-=2,
+=a

1

3

5

.

S.Making Choices (1) p.39

i

!How do you feel
D M=1

I
M=1 N

1=1
Z=1
D

+11
- : 1 f

iInner,Space W 1 I D - 3

Personal Privacy Ck. (2) W ', I=1 I D . -

_

.

. o

.
,

.

°

.

i

.

m

.
,

, .

,
.

\
4

.
.

Nt

.

. . .

TOTAL 8 Activities
10 responses

D 1 M 4 1. -10 +v 7
-105- ^ W 4 N 3 D O - 1

24\ 2 I 5
I \ 4



gra

dl

1
t

1

1

.4

,

CJ

O

ACTIVITIES (continued)

. -

Directions:' On 'the for belOw, Itst ten to fifteen activities Whicb you,

v

have tried from the Guide. Please leaf thalUbhthe Gui..d to

refresh-yogr,memory. After you:ht,./0 1,isted the activities,-
, turn to the next pa-§e for fucther'inseructions.

Level of 'Guide 15-18 years

-tt

=OTHERS,' 3 Teachers
.

IS

. t

ACTIVITYCritie anc* pisge
i_l.

D-W-M =1 M/N/ L-0 +/- .

5
5.

ProblemS in Comm. (1) W=1 I
1-17-L-r=2-----+i
1=2 Li

. .

Comm. Fails Because
D M
W I=1

M N=1,
I

L

D=1- -=1 Jr.

Liltening (1)
D M=1
W 'I

M=1 N
I

L

D'

+
-=1

.

.

Role Play
M

W=1,1
M=1 N=1.,L=1

I=1 D'
-4=1

-"
. .

-Self Eval. (1) 50
D. M=1
W _ I

M N=1
'I

1,1-1 ,

D

+=1
-

!

,,4 .

.

Pressure frcm Others
D M=1
W I

M N.41

I

L=1
D

+=1 .

. .

.

,

.

.

_

. .

,

"7----.-

TOTAL 6 Activities
7 responses.

-106-
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7 :
ACTIV1 IES qpntinued)".

, ,

A ..'

4 .

4 r ' A

e .
Directions:" The tollowing.steys are to he followed for eac h actity

.0,

STEP ONE

ligts 4 omplete one column or-01".1i-stAdactivi tie fr

befoft4egin ng theSecond column`. l.'i -"

, '

- 7
,. /

;,7...

f

,w'
In the fircolumn, marked F:_

., ,
, ;s(

4. ,

WrIte.the letter D if you .use thrs activity 'daily.
,Write.the letter W if you usd this activity weekly.
Writesthe letter M if yog usvihis,activ4y monthly. /-

Write the letter J if you have used this activity less fre-,
quently.

STEP TWO - In the second column, marked M/01:

Write the letter M if you taught this activity as a part of
a special, separate mini-course. You may have begun the day,
or filled in an extra 30 minutes with it,-or you do an activity
at the end of lunch every day, etc.

Write the letter N if you taught this aotivitty at a natural or
teachable moment. This most often would occur when somethihg,,,,,,
happens in ,class that is related to one of the topics/activi-
ties in the Guide.

Wriie the letter I if you taught this activity as an integrated
part-of some subject. This would require structuring the
activity so that the context of a lesson (e.g., history) and
the,proz.ess of the activity were integrated (e.g., how, would
you have fet,as a member of Nixon's cabinet).

STEP THREE - In the third column: marked L-D:

Write the letter L after those activities that your students
particularly)iked.

Write the letter D after those activities that your students
particularly disliked.

STEP FOUR - In the fourth column, marked +/-:

'Write + after en activity that yop found to be professionally
rewarding.,

Write a (negative). after anctivity that was frustrating,
threatening or problematic for you.

'
-101-
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7:,

A

AcTIVITIES. (ct'intled),, '4'. , .,... a
1.

, ..-- X: As

.
. ., 4 .

STEP. F.19 1E: n,tlit fifthc0111.,mn, corked A: / , .s" . -.
. :)

--,...t. - 1..ft.......,

.i ,,.../. Write te the\ letter- V a-ftec those .act.i v i ti 4fot which you have..
wour OMM Var la eiOn . rhir mean3`.you have, anged ;c1me aspect

I' , .7,'";% ,
of tle attiv,itY:t4i. vit4your.)class os-r subject area., ,'

I., i ." '. 4- 11 . .. r4 __A '

'1 StEli SiX,,:\ in the sixth column 7marked 1 - 5.: _Irk x
-`' ...,

/ . ,
, .. .

,....... ..\, ...

-, . ,

%Rank frOrn 100 5 Apur mosr-÷iyortte activtit i es . Write. the
.1 cumber >5 by thg activity thlit you like the 4ros"t, then write.

t.4e number 4 by your next- m4st fbvorite activit/, an't1 'so oq
% 4

until you have ranked your, 5 most preferred activities. '
STEP SEMI: In the seventh column, marked S:

%/rite the letter S after an activity ti(a you have shared
with another teacher. By shared we mean that you talked
about your experience in using the activity.

I a

ti

`.--1 .
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.tickPFUL NOTES xu
.--

:, .. . A ''.
Directions : i; sect ipn oll' t+ questionnal re;* awks ou Ici it'icate the. '' Le,

,. 1:r -`3' I extent tow *,ch yo use the -sug estions prcr ided. at tite, ...- . ,
1.

4 \15ginrring so' the't i-des. CI rtl tite niurnbe 1Tld ivt it". the.... . "17' l
-,-A .,. -am\tint,of-,tirAe you. end.

(
a 'a f ' "" .-,,. r 44, '1'

t l. 4 . .

......
-".

1. 1 = Never,, i=,Selaavi,' ccassionafly',..11.,= Frequen.tly-, )-i ...
i ''''5-'p Aliqays , , - .-..,A -..

/ . .:.f- \ r
if . . . :

4 ) 1 P ' ': rt ',',.....y

3.. Ii ,5.. : 31'
(1) : -(2).- ."

.5" .X = 3.67
,.-s.d.= .58' - "4

2 3 . i,' 4... 5 1-
I .,,,,- (2) k (1) t

) X = 4.30 rt - 's.d.'-7- .58.
1 2 3 , 4 ..5

,(1) (1) (1)
X = 4.0

S.Th'.= 1.0

.

2

.
. When you use'the activities .to What" I

, extent:ter you spehd at 14ast one- i

iTalf howl on an activity?,
2. When you use the activities to*what

extent * you allow time for dis-.71-
cussion as part of the activity?

3. When you use the activities-to what
extent do you discuss the process
and purposes of the activity before
beOnning the activity?

4.. When you use the activitits to what
''ettent do you post a list of sirriple

rules which the class' agrees: to
follow?

When you use the activities to what 1

extent do you partiCipate In the
activities?

6. When you use the activities to what
extent do you explain to studerqs
that they do not have to share
their opiniort or feelings 1f th4y
do not,zw.an,t to?

7. When you use the activities to what
extent do you raise questions to
encourage the students to reflect
on what has occurred during the
activity and what they have learned?
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2 .4 ' 5

(1) (2) ,

.X = 3.33
s.d.= 1.15

2 3 4

X = 4.33
(j)

s.d.= .58

2 3 4 5

(1) (2)
X = 4.67

s.d. = .58

4
2 3 4 5

(1) (1) (1)
X = 4.0

s.d.=-1.0
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....----, HIbPFU. NOTES:. (Coni inued)

/ :: .

-... A .
,

r '' h..: c.' 3 .

ir t
'- \ ,)

t ( ' '
gli.) 4' 8. When you' ute the erct fvil i es to wfi,a t'

,,,,..y extent-ydo /1-.)u 'can,cludeTeash activity.,
'' ..41,, )4114 sumea_cie E t i'v i t y--fe . g :-, ,..eom- Is

plete "1 le,arned".S"taterirent.%..... .)1

M 'n : ..;... ...- id :'i\ -2.- 9, 4,,,n 9ene i-al" ..:' to wliat evase"f3t woo, ...toil, ,,,
i \ . t'. -i. -° %to c

' ' - t..1 r
- eti,mate &tEip..5eo'il use the Life;fe, 'sk 1 .1 1 s -"-

;.;.# f.::, , .-p-

-t..'` d4,3AC-t i 4 i t fies!'..;An- Scnir viaji. 4.1 n - V'oi., r-; cil as's -t .
..... .. ? k 2fr,. ...., alb, ''. ,..., /..,
' l . fxbotn?

, -6, ...,
\.,_ ' -.- ;

4, ,, t 4, v. *. ,,_.
..-: ,- s

/ : : ' ,. .... ......,
*. ' e --._

. 0, p.
' COMITIer4t S.: i -

. .

2 ' `' ' --
t - *

l- 44;,:. ..
, .

:. , ..,
110, ,

.. ) .-

1.1

(2) ' (1).
3.67'

s.6.= 1.15

X = 4
sal.=

A 1
4.

.tr

.

o

2

a

-

,

!,-*.

11. 'a.

t.

1,
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VII.--ANECDOTES

,

Directions: In this section of the questionnaire we are interested in
learning about specific incidents that you have experienced.
Space has been provided,after each question for you to des-
cribe a specific situation.. Answer only those items appli-
cable to your experience, and.includeboth positive and
negative experiences.

Would you describe one or more occasions when you used an activity
as a separate piece or series of-pieces.(e.g., mini-course).-

- Used actillities to enable-students to learn more about each other.
--Used the voting exercises 4ften - sometimes Just to estimate the tone

qf the. class.

'Would you descrbe one or more occasions w en an - ctivity was used
becauie of a oatural,event (teachablemme t) in yo .r classroom.

- 1. When discussing scientific methodologie. I use "va ues & facts
2 . When students fail to follow instruct ns in biol gy,lab & use

"communication activity". . 0

3. "Communication Fails Because" was used after a flight between 2 girl?
in the class.

/23'

"le



4

I

ANECDOTES (continued)

Woul0 you:describe one or more occasions when an actjvityWas used
as part df a regular lesson plan in YOur content area (e.9.,.science).

.
.

When discsussing food ;in class'I "e:voting exeecise anefoods and you/

. See #1'.
r

4. Can you describe some effects that one or more Specific.
had on Our class. .(e.g:, you enjoy teaching more, yob
discipline problems, the students work better together,
Attempt to convect the effect you have observed:with An
series of activities.-

activities
have fewer
etc.)
activity or

- Students seemed'to have more respect for each other.
- I have a more personal relationship w/th'e students as: a result-of listen-

ing to and-talking mith them.
- In most of my classes noticed a more trusting /open environment.
Students are more willing'to articulate feelings and thoughts, greater
recognition and tolerance of similarlities and differences of people. All

the activities had an effect.because they were all integrated into the
-

curriculum.

-112-
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ANECDOTES (continued

5.. if you were to recommend any changes in the Life Skills Activities
Guides, what would they be?

- Better index -.indication of contents.,
- An index
- More subject related activities.
- More follow through questions.
- An index.

IP

- re activities that don't depend on writing and reading skills.
'.1,

4



I Learned Statements .Level 15 - 18 years, 3 Teachers

I learned that the Activities I Wised the most, we all-enjoyed the most.

I learned that the exercises that had the.most active involvement were most
enjoyable (e.g., role play).

I learned that a negative response was after the result of highly explosive
situations in class.

.

I learned that I varied most of the activities to fit my.situation.
discovered I didn't use any role play activities.

I discovered that I was using life skills activities almost daily.

I learned that I should have hadAhis course years ago.

I learned that students can think positively about negative things.

4'

-I -
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TABULATED RESULTS

OF ALL FOUR LEVELS

COMBINED

-115-
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Name

Address (Business

EVALUATION PANEL

LIFE SKILLS FOR MENTAL HEALTH PROGRAM

October 2.8,,

Macon, Georgia

Sex

ALL LEVELS

Phone:

(Home).

Phone:

Turner 1; Fayette 1; Worth 1;
School System 7 schQ01 systems represented: Spalding 2; Butts 2 Atlanta 24 Bibb 4;

Choral Music-T, Science-2, Social Studies-1.
Subject/SpecialtY Area Earlv Childhood-4, St0-1, Gifted-1, Math-1, English-1, Art-1,

Grade Level K - 12

e

Leyels of Leader's Guide Used All levels represented

Age 2 under 25 . 8 25-34 3 ,35-45'" over 45

2 M.Ed.
Education 6 B.A.; 318.S.; 2 M.A.; 'degree

than 10 yeart

Years Experience in Present-Field 7-less than 3 years; 3 betwee 4 & 10 years;

Date.Trained in Life Skills Program .all ,between 9177 & 3/78'

'Where Trained in Life Sk.11s Program

Vhy did you decide to 14articipate in the Life Skills Training?

interesting; self-groWth;, help w/students; staff development and college

credit; release time; free; chosen by principal.

Your cooperation and participation in this Panel session is
.greatly.appreciated. THe views and opinions of the practitionc
ers in education are critical to the implementation of any inno-
vative program. Your involvement in this effort at evaluation
of the Life SkillsGuides will provide information essential to
the-future quality and utility of the'Guides.

-116-
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.- OVERALL RROGRAH USE

(1) How did you initially use the Life Skills Activities Guides in the
classroom? r-

Summarized by level of Guide.

f 2

(2) HOW do you use the Guides now in the classroom?

Some activiVies are used xoutinely, usually to "break the.ice" with new
classes. Other skills and activities are used at appropriate moments.

(3) Where do you keep 'your.copy of theGuides?

All the teachers kept the Guides in the classroom, briefcase, or in a con-
venient place at home.

4

-117- e
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OVERALL PROGRAM USE (continued)

(4) What kinds of problems have you encountered in implementing the
Guides?

Summarized by level of Guide.

(5) What have been the reactions of students, parents and other teachers
to your use of the Guides?

)

Students enjoy the activities.
Parehts'are not 'aware.
Other teachei.s are inter ted and sometimes skeptical.

1/J
ow would you evacuate the overall benefits derisled by students
rom the activities. in the Guides?

TF#e activities are.fun.
Students are more open and willing to, share feelings.
More accepting of others' feelings and differences.
Helps build self - concept and self confidence. .

-q8-
f
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4

II. RATIONALE

Directions: This section of the questionnaire asks you to indicate the
extent to which you agree or disagree with various basic
assumptions upon which this program is based. Circle the
number indicating your opinion.

5 = strongly agree, 4 = agree, 3 = no opinion; 2 = disagree,
1 = strongly disagree

1. The scliool is, a partner in fosterring

a child's total growth (i.e., emo-
tional as well as cognitive).
Comments:

. X = 4.85
s,d. = .38

2. It is appropriate to spend time dur- -5 4
ing the school day .to help kids learn
about themselves and explore situa- X-. 4.77
tions they are likely to facesin life. s.d.. = .44

Comments:

P
- ;

3'. The rapid change and high mobility-in
our society has made it diffiC4Tor
young people to understand them elves
and others and" develop a cleaeset
of values.
Comments:

t-4 .

4

2

16

3

X = 4.28 .

s.d.= 1.12

1

2

44.



RATIONALE (continued)

. Many young people have a hard time
understanding or expresSing their
feelings productively.
.Comments:

5. It is important( for, kids to respect'
the nee0s and feelingslbf others as
important and to develdp satisfying
interperewQ1,relationships.
Comments:

6. What I cto with Life Skill5in the
.:;classroom is different from what
.eopaselors,doodith individual stu-
dents who have problems.
Comments:

t.

Al

5

X = 4.69
s.d.. .48

4 3 2

X = 4.92
.28

. 4

L., 132



111 FORMAT

Directions: On the ,cale pertaining to each statement, circle the number

which indicates your opinion. The middle number is a neutral

response.

1. How artistically appealing is 5 4

' the Guide to you? ve
4-

r y
4-

Comments: appealing

p . How well do you thine the vari-

ous sections of the Guide fit

together?
Comments:
.

X = 3A6

1

4-
very

unappepling

'=3.77
s,d. = .73

How,easy Is
activities you wanein the .- I

Guide?
very eas4

,COmments: 1--"'

"

ci

A
very

diffiCult

X = 2.46
s.d.= .66

. How appropriate do you find. .5

the order of presentation of
materials in the Guide? very

...)

Comment:. .appropriate

X = 3.77
sN-.= 1.01

. /0
5. How useful do you find the 4--.. 3 .2 1 0'1

Guide's Table of Contents in t t f I.
finding areas you wish to use? very useful not useful

t.

torments: / at all

X F 3.08
s.d.=.1.12"

very
inappropriate

-121--
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FORMAT (continued)

6. .How important-do you consider
-___the_graphic illustrations to

the Guide's use?
Comments:

5 3 1--

veey
important!

X = 3.23
s.d. = 1.01

very

unimportant

7. Mo.:, useful do you find the .5 4 3 2 1

'Helpful ,Notes Section of the

Guide?
Comments:

4

very useful

X = 4.62
s.d.= -.51

not useful

at all

.
\

3. Mow 'useful do you f i nd the 5 If 2. 1

Additional Readings section of - .

the Guide?
-._ .Very useful not useful

Comments: at all

X = .3:54

s.d:= .97

To what extent do you think the
activities fall under appropri-
ate categories (i.e..; self,
others,' feelings)?
:comments:

5 4 3

very.
appt-opriam

X'. 408
s.d.= A6

1

very.

inappropriate

10. To what. extent. are .the goals 5 . 4

and objectives of each, section i.... 1

lielpfu to ,you in-understanding very helpful

each section? / .

.Commen

-e

-122-
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X = 4.38
sad.= .51
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4
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IV: CLARITY OF THE TEXT

Directions: On the scale pertaining to each statement, circle the number
which indicates your opinion. The middle number is-a ,neutral,
response,.

410

1.. How well does the Guide explain 5 4 3 2 1

the purposes of the various
activities? ita "very well very poorly
Comments: %

X = 4.38
s.d.= .65

2. How adequately do instructions 5 3 2 ,1

for the various activities pre-
pare you.and the students for - very' very
the -Life Skills experiences adequately inadequately
you use? .

Comments:

C

How would you rate activity
instructions in helping carry
out the Life Skills experi-7
ences you choose?
Comments:

4. Howlwould you r=ate activity
instructions in helping to
bring the Life Skills experi-
ences to a close?
Comments:

-123-

X = 4.00
s,d.= .91

5 4

very high

X = 4.15
s.d.= .9

1

very low

4. 3- 2 1

1 1 - I 1 I

very high very low

.X = 4.15
s.d.= 1.82
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CLARITY OF THE TEXT (continued)

5. How feasible are the activities 5

In the Guide for you to conduct
in your classnmpurt (e.g., the
need for special props or
groupings would-decrease
feasibility)?
'Comments:

*''

very' very

feasible infeasible

= 4.15,
:s.d.= .55

r

6. How relevant .are the activi.- 5 A 3 .,2 1

.tierin.tke Guide for the nees----, i 1 1 - 1

acid interests of yOu'r students? very, \Try

Comments: relevant irrelevant

f X =4.46

A. How appropriate are the ac-
tivities to the developmental
level of your students (e.g.,
too advanced reading level
for your students decrease
your rating of appropriate-

ness)?.
Comments:

1

8. How clear is the relationship
between the four Life ,Skills
strategies (Listening for
Feeling, Behavior Feedback,
Values Classification, Role
Praying) and the activities
presented in the Guide?"
Comments:

s.d.= .78

5 4 3 2

very
appropriate.'

k X 4.15.

s.d.= 2.73.'

1

very clear

-124-
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X = 4.08
s.d,= 1.04

very
inappropriate'

I.

2-

very unclear

1
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A.

V. .ACTIVITIES

, ..

4

How would you rank the importance of each of, the Life Skills
skrateejles listed,below insofar as their, use in the classroom
is concerned? (rank 1-4 with 4 being most important) '.

Listening for Feeling

Behavior Feedback

Values Clarification

Role Playing

X = 3,4.46

97
X = 3.23

5.d.= 2.83
U# 2.92

s d.st =2,06

X = 2.4f
s.d. = 3.07

How would v..0 rate ;our frequency of use Of. each of the Life
Skills:stiategies?

Listening for
Feeling

.Behavior Feedback

Values Clarifica-
tion.

Never Seldom Occassionally Frequently. COntinually

2- 3 4. 5

X = 4.38
s.d.= .65

X,= 4-.08

s.d.= .49

X = 3.85
s,d.= .69

X = 4.85
Role Playing s.d.= 2.79

7125-
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a)

3

3

2 e

2

1 in
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1" --
1

1
a)

'1

0

B.

ACTIVITIES (continued)

,

Directions: On the form below, list ten to fifteen activities which you

have tried from the GUIde. Please leaf through the Guide to

refresh your memory. After you have listed the activities,

turn to the next page for further instructions.

Level 'of Guide 5-8 years SELF '4 Teachers

ACTIVITY (Title and page)

F

D-W7M-1

.

M/N/ I L-D. +/- V 1 - 5
.

All About Me Folderftp. '17

D M
W=1 1=3

M=4 N
I .

L=4
D

r+=4
- 4 1,5;5,1 SSSS.

VIII Week w. 17

D M
=1 Irl

M=2 N
I

L=Z:,

D
' +=2

11

fff

`Why .1 like. Being Me p. 18

D M=1
1=1 `

M=2. N.

4
L=1:
-11

+=1.
- . li .

..

1

.

Name Tag p., 18 ,

_

D; M
1=3

11=3. 'N '.

1
L-3 +=3

111 4.3 SSS

Is Anyone Like _Me v. 19

9 M
1=3

M=3 N.

L.
L=3
a

, 4=3
1

.,

2-4 SS

I am Always p..19

a M.
1=2

M =2 . N
I

L=2
3

'4=1

-=1

c
f

3 S
_changing

F

;
.

Unique Me

1 M=1
'I =1

M=2. N.

. I

=2
1

+=2

Self Image _p. 1

M M
I=I

M=1 N
. I

=1 4=1
. 1 ,

All AbOut Me Info Sheet

M
,.1=1

I.I.P=1 N
; I

1 =1

a
s

4=1'

- 1. 4 S

Importance to' Class,

M .

'I=1

Mr1 Ni
I 3

+=-1

1.
}

Choosing for Myself,

MH
I=1

M=1 N
I

i

m

+=1
-

...

it,

- .

Y-
_i,4..., .

. ,

.

. .

.

,

.

,,.

.

,

.
.

TOTAL 4 11 .Activities
22-'response

.
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7-u
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2
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ACTIVITIES (continued)

V
Directions: On the form belowAist ten to fifteen activitqes which you

have tried from the Guide, Please leaf through the Guide to
refresh your memory. After you have_ listed the activities,.
turn to the next page for further instructions.

Level of Guide
5 -8 Years. FEELINGS 4 Teachers

ACT1;4ITY (Title and page)

F

Q-W-M-I M/N/I L-D +/- V
.

1 - 5 5

Fear P. 29
D
W

M
1=3

M=3 N
I 'D

L=1 +=3
-

.

S

Joy P. 29
D
W

M
1=4

M=3 N
1=1 D

L=3 -+=2-

- 111

Love p. 30
D'
W

M
1=3

1.1*3 N.

I

L-3
D

+=2
- 1 .-

`D.-D

Jealousy p. 30 W
M
1=2-

MF2 .N

I

L=1
D

+=2
-

.

D
Anger : p. 31 W=1

M.

1=1
M-1 'N

1=1
L-2
D

+=1
- 1

D
Showing Feelings p. 26 W

M=2
I

M N=l)

1=1
L=2
D

+=2
- 1 ,

..,

D
Feeling & Body p. 28 W

M
1=2

M=1 N:

/ 1=1
L,=1

p %

+=2
.

s

)10

What are Feelings p. 25 W=1
M=1
I

M=2 N
I

L=2
D

+=1
-=1 1 3,4 SS

ID

Sentences w/Feeling W=1
M
I

M=1 N
I

L-1
D.

.+

1

D
Crying W

M
1=1

M=1 N
I

L=1
D

+=1
- -

.

D

Feelings in Here & Now p25W
m=1
I

M-1 N
I

L=1
D

-I-;.1

1 4

0 '
0

'
1+ l

.

0 . C

.

_ . r
L

4

. ' .

TOTAL 11 Activities
21 responses

-127-
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W 3 I 4

I 16
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ACTIVITIES (continued)

Direciions: On the form below, list' ten to fifteen activities which you
have tried from the Guide. Please leaf through the Guide to

4 refresh your memory. After you have listed the activities,
turn to the next page for further instructions.

Level of Guide 5-8 years OTHERS 4 Teachers .

ACTIVITY (Title and page)

,F

D-W7M-1

1/41D

.0 M/N/I *1.-D +/- V 1 - 5 5

.

Reasons for Rules p. 35
m

W=3 I=1
M=1 N=2

I

L=L =.3

D
0

+4
- SS

Schools Vo Rules p. 35.

D M
W 1=3

M=1 N=2
I

L=3
D

+=2
-=1 1

,

SS

Sharing I p. 36
M=1

W 1-2

M=1 N=1
I-1

L=2

D

+=2
- 11 3

,

Taking Turns - .p. 37
D M-1
W=1 I

M-1 N-1
I

L=2
D

+=2
-

Family p. 38
M

W 1-2

M=2 N
X

L=2
D

+=2
-

I

1 5 S

Being New p-. 38

D M
W I=1

M N=1
*I

L=1
D

+=1
-

.

Tattling p. 42 ,W=1
D M

I-1

M=2 N,
I

L=2
p

-I.2

-

Is Telling Always Talling,W
D M

I=1
M=1 N

I

L=1
D

+=1
-

,

Shai.ing_II. P. 36
D M=1
t-,' I

M N
I=1

L=1
D

-1-1

47' 1

Game w/o Rules p. 35
D M
W I=1 I

L=1
D

,-.7+.

' -=1

Setting Rules
D M=1
W lc

M N-1
I

L=

D 1

Parents, are PeoRle . 45

D M
W I=1

M=1 N
.1

L=1
D 2

L,,

. S

-

Friendship p. 47
D M
W I=1

M =1 N

I

L=1
121

+=1

5

.

..'
.

TOTAL 13 Activiiies
23 responses

71287'

14

D 0 12 21

W 5 N 9 0

M 4. I 2

I 14
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ACTIVITIES (continued)

B.

Directrons: On the form below, list ten to fifteen activities which-you
have,trred.from the Guide. Please leaf pltough the Guide to
refresh.'Your memory.,t After you, have listed the activities,

turn to the next page for further instructions. f.

Level of Guide
9-11 years SELF 3 Teachers

ACTIVITYACTIVITY (Title and page)

F

O-W-M-I M/N/I L-D, +/-. 1 - 5 5

All About**Me Folder p.17

1 Moll

W I=1
,111 N

I

Lmi
D=1

+=1
-=1 11

r

5 S

.

Self Portrait College p.1-4W,

D=1.M
I

M*1 N
I

L=1
D

-1=1
- -1

Midnight Pony' p. 20
D M
W I=1

M'N
I=1

L=1,

D

+

The Real Me p. 20
D : M

W I=1

M N=1
.I

L=1,,
%1

D-
+=1

.

.

.p.' 17

Personality in a-Zackage
D M
W 1=2

,14=2 N

I

L=2
D

+=2
- 1

The Different Mes p. 23
D M=1

W. I

M N
I=1

L=1
D

+
-=1 .

Wliy I Like Being Me

D M
W 1=2

M=2 N
I

L=2
D

+=2
- 2 SS

Ad for Myself po, 18

ri) M
W_ 1=2

M=2 N,

I

L=2
D

+=2
-

,

3 5S.

Responsibility p.25
D' M
W I=1

Mr1 N
: I

L=1+
D

+=1
-

On Your Own p. 25
D M
W I=1

M=111
I

L=1
D

+®1
- 5 S,

.

'1 .

.

.
.

.

.
,

.

,

,

. .

_..

TOTAL 10 Activities
15 responses -129-

141

D 2

W 0+

M 2

.1 11

M
N 1 D 1

I 2

L 13



ACTIVITIES (continued)

B.

Directidns: On 'the form below, list ten to.fl,fteen activities which you
have tried_ from the Guide..Please leaf through the Guide to
refresh your memory. After-youlhave listed the activities,
turn to the next page for further instructions.

Level of Guide
, 9-11 years FEELINGS 3 Teachers

ACTWITY (Title °and page).

F

D-VI-M-1 M/N/I L-D '41,41 V .1 - 5 5

Anger '

D M#1
W I=1

M#1 N=1
I ..D

L=2

...

+=2

-

Sharing Anger p. 36
D M
W 1=1

M#1_11

I
L=1

JD

4=1

Open-Ended Sentences p.37
D M
W 1=2

'M-1 N

I =1 _;1)

L=2. +=2
,

.

Fighting p. 36W
D M.-

Irl
M#1 N

1 _e
L=1 . 4=1

Worries
D M#1

)...

M N=1
I

L=1
JD

4=1
..W

4

Accepting FeelingA
D .M

/1=1 I

M N =1.

1 ...:D

L =1 4=1
- 1

How Do You Show Feelings
D M
1.1#1 I

M N=1
I.

L=1
JD

4=1
--

Analyzing: Mood Picture
D eM

F.1=1 I

M N=1
I

.

12.1 4=1

k

.

.

w

TOTAL 8' Activities

10 responses

1 42

AD 0 M 2 M 4

W 3 I 5 N 5.

M 2 I I

I' 5



1 4-

`11)

1 Li-

1-C
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AC IVITIES4continued)

B:

Directions: On the form below, list ten to fifteen
have tried from the Guide. ,Please lea
refresh your memory. After you have 1

turn to the 'next page for further inst

Level of Guide
,911 years

activities which you
f through the tuide to
isted the activities,
ructions.

OTHERS' 3 Teachers

ACTIVITY (Title and page)
.

F

D -W -M -1. M/N/1 L-D +/- V , 1 -.5

Divorce p. 45 W
M
1=1

M . N=1
I.

L=1

jI)

+=1

S

Once Upon a Time -
Divorce . D. 45

D

W
M
1._-1

M N=1
I

L=1
])

+=1
- S

.

name Tag Exercise
D
W

M
I =L

M=1 N=1
I

L=1
D

+=1
- 1 5 S

Wanted: A Friend p. 48
D
(4_

M
1=12

M=2 N=1
- I

L=2
II

+=2
- 4 SS

Not TQ,,J3e a Friend 48,1i
D M

1,2
M=2 N=1
4 L

L-2
a.

+=2
- 4 S,Flow

Whmx-isFriendship ,W

D M
1=2

M=2 N=2
I

L=2 +=2

1 1,D

What do. Frieilds Do?
M
1;1

Mr1 N=1
I

L=1 ,

j)._

+=1
_

.,

t
Favorite Chlracter 1=1

M=1 N
I

L=1
j)

+=1
S

1 ,

Sterotyaing ' v. 48_

M
1=1

M#1 N
a

L=1
xx

+=1
-

p. 53 R
M

I=1 ,,

M#1 N
I

L=1
p

+=1
-

'...
,gullying

(

,_

.

.
,

,

=,

r 9

1 1 '

TOTAL 10 Activities
13 responses.

jf

-131-

143

14 11
N 8

I 0



B.

ACTIVITIES (continued)

.Directions: On the form below, listt ten to fifteen
have tried from the GuOde. Please lea
refresh your memory. After you have 1

turn to the next page for further inst

Level of Guide 12-14 years SELF

activitie wh
f through the
isted tb4 acti
ructions.

ich you

Guide to
vi ties,

ACTIVITY (Title anc page)

F

D-W-M-1 M/N/I L-D
,,

+/- M V 1 - 5

I am Somebody p.18
D M
W I =1

M N
I=1

L=1
D

+=1
-7 -1 2

Self Concevt(2). #1 v.19
D=l M
W I=1

M N=2
1=2

L=2
,D

+=2
- 1 , ci'

.

InfluencingL2) #1 p.21
D M
W I=1

M N=1
I=1

L
J2=1 1

Reincarnation (2) p.. 17

D M'

W 1=1
M N=1

I

L=1

.1)

+=1
-

Self Confidence Eval, p17
D M
W 1=1

M=1 N
I

L=1
J

+=1
'

Goals & Self Concept p.20
D M
W I=1

47.1 NJ1

' I D -,

p.21
Affecting Someone Else

D M=1
W I

M=1 N=1
I -

:

acValues & Fts(1&2) p.22
D M
1,4.1 I

M=1 N
, I

1

D Z.,1/.../

Who Counts the Most p.22
b m
F I=1

1 N
I

L

D=1
+
-=1 :

What Influences Your
Choice p.2414

p M
I=1

M=1 N
I

t
7)94,

+
-

,,

Who am I? Different Mes.
M=1

W I

M N
I=1-

t=11.

D
+
-=1

p.21
self Concept in Classroom

D=1 M
W I

M N=1
I=1

L=1
D

+=1
'

Decision Making
D M
F=1 I

M N=1
I

L
D

"+
-=1

.I. Think I've Changed

b M=1
f1 I

M N=1
1=1

L=1
1

+=1
- S

TOTALtaapActiyities.
151'responses -132-

1

D

M
I

L 9

D2 2



B.

ACTIVITIES (con'tinued)

Directions: On the,form below, list ten to fifteen activities which you
have tried from the Guide., Please leaf through th!-Guide to
refresh; your memory. Afterl you have listed the g-tivities,

,

(N.

, turn to the next page for further instructiobs.

- Level of Guide ''12-14 years FEELINGS 3 Teachers

ACTIVITY (Title and page)

F

6,..-W-M-1 M/N/I L-D +/- 1 = 5 5

P. il

Influences of Emotions
o.

1=2
= '=

I

L=
D

+=
- 2

1.,
3

.

jJere 6 Now Feelings p.30
D=1 M.
=11

M N=2

. I=I
L=1.

IL.,

+=1

- 1 4

Ahxiety.6 Security ,-.

D M=1
.1

M N=1
I

L=1.

D
+=1.
, 2 S

.:-..4...lo

,*'dandling Stress ',,,i ,

M
=1 I_

M .N 1

-I_

L

'-=-,-----

+#.1

1
r--

Space
'I M
, 1=1

N" N=1
I

II-

,_

+=1
-

.

Inner

How do yo0 feel.? 0.29
1D M

1=2
M=1 is1=1

s Ii=1

D
L=1 +#.1

- 1 4 S...a)

Sources of Stress p.32
I) M

1=2
M#1 N=1

1=1
=1
1

+=1

I.
==1

p.35
Role Play Stressful Sit

4 M#1
I

M=1 N=
I

t=1 _

p
+=1.

1 1 s

Dear Abby 0.35

M
1=1

M=1 N
I

L=1
j° .

+=1
- 5 S.

i N
1=1

M N
I.1

L
p1=1

+=1
- 1 5po This. Do That p.32

Success & Failure p'.34

bil
1=1

"MNt=1
.. 1=1 D

+=1
- 1

fel

r ,

.-

.

-
.

'

,

,
,,

.

. ,

... ,

ag-

TOTAL 11 Act vities
16 responses

D- 2 M 6

-133- w 2 N-.111 D 0

M 2 5

10

9

145

12

1



1

1

1

1

1

rn

a)
0

"11

-C

O

B.

ACTIVITIES (continue

a 8

Directions: On the form below, list ten to fifteen activities which you
have tried from the 'Guide. Please leaf through the Guide to
refresh your memory. After you have listed the activities,.
turn to the next page for further instructions.

Level of Guide 51-18 years

..1

SELF 3 Teachers -

ACTIVITY (Title and page)

P

DTW-M-I M/N/I L-0- +1/-

r

5

3-5
About Me (Whd am I)

M
W. I=1

iiN

rI=1

L
D=1

+ f

-=1

Characteristics p.23
D M ..

W 1=2 -

M=1 N-1
I

L-2 +=1
-=1 1 2,5'

Self-Tortraits
D M.

W I=1

_

M=1 N !L=1'
: I

,

D
+=1

S

Deciding on a Career (1)
D M=1
W I

M N
I=1

L=1
D

+
- 1

.

-15

About Me (4) p.19
4/4

W .1=1
M N=1

I

L=I
D

+=1
- 1.

.

2

What dd I want to
Believe p.21

D.14.
I=1,

M N/.1

I

L=1
D

+=1
10W

/e

Values & Facts (1) p.28
a M
W :-I=1

M N
I=1

1.,71

D
+=1'
- 1

(

-

Accepting Yourself
D M#1

I

M N=1
I

L=1
D 0

+=1
- 4

Promote a Positive .

Self Image -

D=1 M
W I

M N=1
I

L=1
D

+=1
-

.

5. S

People, are Different
D M 'MN
W=1 I i=1

L=1
D

+=1
- 3

.

-.
or

.

,
. .

.

.

. .

'N 410400111r

.

\

.

.
e

.
-

TOTAL 10 tivities
11 r sponse

D 1

W 1 N 5

M 2 I 4

I 6-

10 c + 8

1 - 2



2

C

a)1

L
(1)

-C

O

ACTIVITIES (continued)

B.

Dirrections: On the form below, list ten to fifteen activities which you
have tried from the u

I
ide. Please leaf through the Guide to

refresh your memory. After you have listed the activities,
-,..

A turn to the nekt page for further instructions,...

Level. of. Guide

a..

5=-18 years FEELINGS 3 Teachers

ACTIVITY (Title and page)

F

D-W-M-I M/N/I L-D +/- V 1 - 5 5 ,

All Feelings ar Normal
D
W=1

M
L

141 N
1=1

L 1
D

4
- =1

'':.

We show feelings many
ways

D
W=1

M
I

M N=1
I

L=1
D

+=1
- 2

Voting Exercise p.35
D
W=1

M
1=1

M N
1=2

L=2
D.

+=2
- a 4Z5

...._.

3

-

Open-ended Sentences p.38
D.

W=1
M
=1

M=I N=1
I

L=2
D

-+

-=2
.4k,iD

Making Choices (1) 15.-3 W I=

M N
1

L=1
D

+=1
- 1 5 S

4

How do you feel
D
W

M#1
I

M=1 .1,=1

I= kD

+71
- 1-

Inner Space
D
W

m*1
I

M N=1
I

L=1
D

+=1
- i,

PersonalTrivacy Ck.-(2)
D
W

M .

I=1
M=1 N
'I

L=1
D

+=1
-

.
,.

.
,

t
t

,

,

c_
.,,

,i<

....

.

..

TOTAL 8 Activities
st 10 responses

4 7

D 1 M 4

-135- W 4 N 3.

M 2 I 5

L 10
D 0

7

1

V

4



ACTIVITIES (continued)

B.

Directions: On the form below, list ten to fifteen activities which you
have tried from the Guide. \Please leaf through'the Guide to
rerresh your memory. After you have listed the activities,
turn to the next page for further instructions.

Level of Guide 15-18-years OTHERS 3 Teachers

'CTIVITY "(Title,and page)

F

D-W-M-I M/N/I L-0 +/- V

f.

1 - 5

.

Problems in Comm. (1)
D M=1
14=1j

M N
'1=2 OD

L =L +=2
- 1 , 5 S

Comm. Fails, BeCause
D .M

W 1=1
M N=1

. I

J.,

D=1

+
-=1

Listening (1)
D M=1
W I.

M=1 N
I

L

D
+
-=1

. .

.

Role'Play
D M
W=1 1

M#1 N=1
1=1

L=1
D

-I-.

1

,-t

Self Eval. (11 50
D M=1
W . I

M N=1
I

1.,1

D
+=1 '

- 4 ,

Pressure from Others
D M#1

I

M N=1
I

L=1

D
+=1
-

-

)

,

V

0 .

.

.

.

.

4 ..

-

#

. .
:_-

TOTAL 6 Activities
: 7 responses :!37-

1 4 E.

D 0 m 2 ,

W 2 N .4

M 4 I 3

I 1

5 + 5



ACTIVITIES (continued)

Directions: The following steps are to be followed tor each activity
listed. Complete one column for all listed activities,,
before beginning the second column.

STEP ONE - lh the first column, marked

Write the letter D. if you use this activity daily4
Write the letter W if you use this activity weekly.
Write the letter M if you use this activity monthly.
Write the letter I if you have used this activity less fre-

' quently.

STEP TWO - In the second column, marked M/N/I:

Write the letter M/if you taught this activity as a part of
a special, separate mini-course. You may have begun the-dey,
or filled in an extra 30 minutes with it, or you do an activity
al....Alig-end of lunch every day,"etc.

C

Write the letter N if you taught this activity at a natural or
teachable moment. This most often would occur when something
happens in class that is related to one of,the topics/activi-
ties in the Guide. .

Write the letter I if you taught this activity as an,integrated
part of some subject. This would require structuring. the
activity so that the context of a lesson history) and
the process of the activity were integrated (e.g., how would
you have felt asa member of Nixon's cabinet).

STEP THREE - In the third column, marked L-0:

Writerthe letter L after those activtties that your students
particularly liked.

Write the letter. D after those activities that your students
particularly dislied.

STEP FOUR - In the fourth column, marked +/-:

Write a + after an acrivity that you found to be professionally

rewarding.

Write a (negative) after an activity that was frustrating,
threatening or problematic for you.

-138-

149



ACTIVITIES (continued)

STEP FIVE: In the fifth column, marked V: lo

tourthe letter V after those activities for which you have

C your own variation. This means you have changed some aspect

f the activity to suit your class or subject area.

STEP SIX: n the sixth column, marked I - 5:

, 2

Rank from i to 5 your most favorite activities. Write the
\J;i\

.
numbers 5 by the actiyity that you likt the most, .then write
the number 4 by your next most favorite activity, and so on

until you have ranked your 5 most preferred activities: ,

,

STEP SEVEN: in the seventh column, marked S:

Write the letter S after an activity that you have shared
with another teacher. By shared we mean that you taikcI
about yogr experience in using the activity.

T's



V 1. HELPFUL NOTES

Directions: This section of the questionnaire asks you to indicate the
extent to which you yse the suggestioris provided at the
beginning of the Guides. Circle the number Indicating the
amount of time you,spend.

1 = Never, 2 = Seldom, 3 =40ccassionally, 4 = Frequently,
5.,= Always.

. When you use the activities to what
extent ,to you spend at t st one-
'half hour on ,an attivity?

2. When you use the activities to what
extent- do,you allow time for dis-;
cussIon.as partof the-activity?

When fou use the activkities to what
extent do ygu discuss the'process-
and, purposes of the actiyit.y before
blaginnin? the- 4gtiiri ty?

5

2

3 4.
:

x . 3:54,

s.d7 1-05

4 5.
X = 4.54

s . d . = .52,

1 2 -' 3 4 5

When you use the activities to what" I
extent do you post ,gfsimple
rules which'theaclasiagrees to
foilow?

5- When i'ou 45,e the activities to what
extent do you participate in the °

activities?

6. When:you use the activities to what
extent'do you explain to students'

not have 'to share
their OpI or feelings if they

t, do not want to?
1 tit

7.10 Vrnen you use.thetactivities to vihat
extent do you raise questions to
encou'ra.ge the students to reflect
bp .What has Occurred during the
activity and what they have learned?

X = 3.92
s.d.= .1.19

X k 3.85
s ,d.= .90

1 3
f

4.
-= 4.31.

.1t.= .75

5

X =,4.46
s.d.= .66

5

'X = 4,23
"s. .73



11

. HELPFUL NOTES (continued)

When you use the act4vitfes to what i , 2

extent do you conclude-each activity
with a summary activity (e.g.,: com-
plete "I learned" statements ..: .)?

In general, to what extent would you

estimate hat you use the Life Skills
Activities In some way in your class-
room? y.

Comments:,

$

X = 3.92)
s.d.= .64

4 5

X = 4.0
s.d.= .58



--VII. ANECDOTES

DiTections: In this section of the questionnaire we are interested in
learning about specific incide ts that you have experienced.
Space has been provided afte eaCh question for you to des
tribe a'specific situation. Answer only those items ap
cable to your experience, and include both positive a ik
negative experienceil

1. Would you describe one or more occasions when you used an activity
as a separate piece or series of pieces e.g., mini-course).

SuOmarized by leVel of Guide.

2. Would yOu describe one or more occasions when an7activity:was used
because of .P natural event (teachable moment) in Our classroom.

.Summarized by level of Guide,

-142-- A

153



'ANECDOTES (continued)

Vould:yOu describe one or.more occasions when an activity was used.
. as part of a regular lesson:Plan in your content area (e.g., science).
1 .

Summarized by level of Guide,

a

4.
!.

,

Can you describe some effects-,that,one.or more specific
hd on your class. you enjoy teaching more, you
discipline problemt., the ttudenti work better together,.
Attempt to cOnnecttheitffect you; have dbserVed.withan
series Of activities:

'Summarized by level of Guide.

lr

a

-i437

154

activities
have fewer
etc.?)

activity or

QI



. ANECDOTESIcOntinued)

f you were tO recommend any changes in the Life Skills Activities
ides, what would they be?

.

4--
Summarized by level of Guides.

,

7144-

155



:IA.earned.Statements Level 5-8 yeirs

I learned that I used variations with -most of my favorite activiiies.
A

I learned that this year I used the Self unit

I learned that my students liked all the activities we did togetk. -They enjoy
expressing their feelings.

.

I discovered that most all the activities were rewarding to me and" my students.
They had a better feeling about themselves.

A

4 Teachers

)(-

s

I learned more about my students. (their p lives)'

I learned to listen to my children and not ju what they said.

I was surprised how rewarding the activities could be.

I was pleased with how much fun we had.

I was amazed'how some children le ed.to exprkthemselves more effectively.

I- was surprised to learn.that I variations with most of the activities.

I leariled that my most favorite activities were the ones I had developed into a
mini-course. -

I learned that I need twuse more activities daily.



I Lear* Statements Level 9-11 years

.1r
The feelings of what I used to do when I was little
feel/11gs that some of the children had.

stand my students individually. Each activity made met-a-w::' i?-a'special ne

-44;I learned that all of the activities used in the classs , .: ,,the to under-

( or helped me to understand my,pupilt: -.I....
yy,
- I

.

I was surprised at the-many insights gained during the ffaeek. of school.
Getting to know the pupils, likes, dislikes, 'hobbies etc ,14-

the expressive

I learned that participants in Life Skill activities beco more active as
participants in subject_ classes, and talk freely with the t cher.aboUt
self an40,feeljngs.

";

'I learned that pupils will express true feelingsand are frank while role playing.

I learned that most of the activities I like, my &udents do too.

liarned that the one activity I disliked and was frustrating to me, was also
disliked and frustrating to my children.

1/4

I was surprised that most of my activities center around Others.

I learned that I varied alOoT my "feelings" activities.

4t
I learned that I h d professionally_pewarding'expfrience with

-r
neall but o")

activAp.

I was surprised to se that'most of my "others" activities were used at the-
Ament of need rathe than just exclusively for mini-course.
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I Learned Statements Level 12 - 14 years 3 Teachers Mb

, J

I learned I, didn t use enough activities.

I leai-ned I don't do these activities as often as I should.

I learned I tended to steer aw from activities dealing with Interpersonal

relate' nships.

I 1 rned that my stendents liked the dram filled exercises.

I le1rned that my students liked the same activiier did.

I learned'that I used most of the exercises in more than one way.

o I learned that my classes have done most of, the activities.

I learned that the kids liked the activities that were the immeAate answer

to a problem.

T. I learned that kids accept themselves-when they do not feel the need_to defend

themtelves. .
-I learned that these activities help the kids get down to business. 'After the

air has been cleared, they flew into, the teaching atmosphere and were not dis-

tracted.

4.
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I Learned Statements Level 15 - l8. years 3 Teachers

I learned that the activities I used the most,.we all enjoyed the mosi3

I learned that the exercises that had the most active involvement were most
enjoyable (e.g., role play).

learned that a negative response was after the result of highly explosive
.situations in class.

I learned that I varied most of the activities to fit my situation.
discovered I didn't use any role play activities.

I discovered that I was using life skills activities almost daily.

I learned that I.should have had this course years ago.

I learned that students can think positively/bout negative things.

c.

".*


