T * - . . 7 o [

e L ©  DOCUMENT BESORE; . ;}
- » - N 3 . .‘ . —/“ “‘

ED 172 024 Y . : _ CE 022 019

AUTHO?R ' .Jones, Joan; And Othirs \ ‘ .-

TTTLE . Work hrﬂeriance and Acad:aic Crzdit: Issuss and

R ‘ Conc=rns. Information 352r-i:zs Noe« 166.
INSTITUTION 'Ohio’ State Univ., Columbus. N@tiornal Csnter for
’ Ressarch in Vocaticndl édicac-iorn. ’ -

SPONS‘AGENGY Offics of Zducation (DHEW), ﬂashlnq;on, De.C.

PIUB DATE S .dan 79 . .
" NOTE -t 120p. . S .

FORS PRICE , °“MF01/PCO5 Plys Postag:. S : y
DESCRIPTOSS .- *Acad 2mi¢ Achizvem=ant; Advisory Commit<ees; Commﬁnit?f

Programs; Coop=rativ: Fducation; *Cradits; ,
experieptial Learaing; F2ierai Legislation; On the S
. . Job Training; S2condary tlucation; Sit: Analysis; .
¥*Student Experience; Work Zxperisnce; *Work S
- Experience Prograas; *Youth Zmpleym=nt; Youth
. ‘Opportunitias; *Youth Projrams. :
IDENTIFIERS *Compreh2nsiv: Employmen=z and Training Act; *Youth
Empl@@gant Demonstration 9r03~pt= Act

'

ABSTRACT : '
" Doa*qnﬁd to assist local =ducatien aqcncy
c>presentatives and pflmn SPORSOrS of th=a Comprehfnalve “mployment
aad Training Act (ceray’ programs in iritiating and implementing °
awa;dlnq of academic credit. for work prarleqce, this rooor+ raviews
the iasues evolving from the Youth Employm=nt and Demorsdtration
Projacts Act of 1977. Th e2 major sections are contained in the
rzport: (1, rzqulatory and policy aspacts of acad2mic credit for work
=xperisnce, which discusses local‘laws, regqulations, and policy |,
affecting work experisnce programs and th> awarding of credit;: (2)
tha work ~xparlnncp saction which ‘relates learning in an
out-of-school setting and efforts requira2l to encoura 2ge the
development. of work experiencé. competenc1os' and (3) the acadenic ..
credit section which presents concerns raqardlng credoptlallvq and
assessmant and p0551ble future directitons. These three secticns
provide ah overview of the conceras surroundlng work experience for
youth and academic credit for such -work 2xperisnce. Recommzndations.:
ar¢ made +o help local schools and CETA prime sSponsors +to provide
youth with the success possible through credited work experience.:The
'app=nd1xes contain a series of models for awarding acadzmic. credit
and a compilation of 1nformatlon from six selected stat=ss. (LRA)

- ]

» N . . . -

i b

1O

- ) - - v .
.*****************t*******************************;&********************
* Reproductions Suppllsd by EDRS ar2 the best that .cgn. be made----- *

* . from the original documant. *
**#********************** ********************************************
Y

. - . - 2 " %



PN

© e

- -
..

) f\\

( ) Coe el | _ - - . Informatipn Series No., 166

L Y

- PN . N - R - -

1 3

e WOBK EXPERIENCE AND ACADEMIC CREDIT:
SR "~ ISSUES AA\D c‘;’omcenms

. | T JOAN JONES - _
- ~ The National Center for Research -
. : " in Vocational Pducation > '

. " REBECCAWATTS -
g " The National Center for Research
‘ in Vocational Education -~ ° .

-

SYBIL DOWNING
Education Commission of the States

e

i e -

N The National Centé’r r Research in Vocational Education
B4 ' _ The C o State University
. 250 Kenny. Road
< ,"' lumbus, Shio

:*nuary 1979

- " 7

L]

U.S. DEPARTMENT OF HEALTH,
EDUCATION & WELFARE
NATIONAL INSTITUTE OF

EODUCATION - .

THIS DOCUMENT HAS- BEEN REPRO-
DUCED EXACTLY AS RECEIVED FROM
THE PERSON OR ORGANIZATION ORIGIN-,
ATING IT. POINTSOF VIEW OR OPINIONS

© STATED DO NOT NECESSARILY REPRE-

SENT OFFICIAL NATIONAL INSTITUTE OF
EDUCATION POSITION OR POLICY



o 99‘4 '
g -
- % )
N
« tE
R |
...‘5 ’

R % , .~ TIONA. :éﬁTEfi.;Mlss.ar\ TATI OENT

I B w

2,

The “at centes for - sea@h m _oc.:mn’wal “duczucr s .on
is to 1zrel - 1 ﬂst[-:utlc——-a ——— -

"= gpi ity '@ Jivérse ¢ - o
zatio~ *r

uca'tlcna'l bfem :ﬁ. TG TT INCTVIZL v peess
.plar— g,z - and ~Imuressig SLat: ‘nz -

Zer-= Ut
-, ItS r~=1s::0nN

. " L \
“KL

S 1irde ‘Mowfulgr "gough *?a"n :

enpr e2ducEll s )rogrén:»"r*x proc "=

' . C. - o) wmw«uua mgram mezeas gnd

. 0
;

. ‘ \.‘mm ~-Jna: _,rograrr o oroduy

vogad
. e{\ 6‘7

NG mrormatlormvster' - anz service.

© o g Ieadershmﬁ’em""" and training progra"-
i _I‘- ’
3
* ;

O

ERIC

Aruitoxt provided by Eic:



‘ _ N AR
-The project presented o r==ort=d nerein was performe: pursuant -
" to a.Contract with the . . 0f:-ce >f Education, Depar—ment of
Health, Education, and we_:*__- - Hcwever, the opinions, expressed .
herein do not necessariiy —=Z. :ct tne position or policy of ‘the
U.S. Office of Education, ==z

: f Ec == o official endors
Office of Education shoul: =

ement by the U.S.
=+ . aferred. v ' - L 7
’ ’ - \ Y ’ '
L1 -
. ' ? » . o
-t 4 ; ’ o ‘
g




<
“

' FOREWORD

-

i} "The relationship between the Comprehensive Employment and
Training Act programs and the role of vocational education is
becoming more clearly defined. The state of the economy and the
personal and occupational needs of youth are becoming more inter-
related. - Therefore, the need to define the issues surrounding
our concepts of work experience, youth unemployment, skill train-
ing, and credit for competenc1es derlved from work experlence
becomes paramount.“\ ( .

This report is des1gned to assist local educatlon agency
representatlves and prime sponsors in 1n1t1at1ng and 1mplement1ng.‘
awarding of academic credit for work experience. The report does
not prescribe methods for d01ng so but, rather, presents a range
of issues and concerns- as- identified by- experts involved with the
‘mechanisms of credit awarded for work experlence. The report
presents these issues”and concerns’ as a series of questions and’
comments These are based on certain assumptions about the mature’.
of work znd learning, the need for program articulation, the need
- for’proper r=cognition of learning accomplishments, responsec to.
- the needs of youth,  and fhture poliay d1rectlons.

rl

. . - : -

- Appreciation is extended to thelU.s. Office of Education
whose support has resulted in, éhls report. We wish to ‘specif_c-
ally acknowledge the assistapc€ received from members of the
project ‘advisory committee: -Corinne Rieder, Irvin Lowery, Grant °
Venn, and Anne Court. We also extend appreciation to the 'par-ic-
ipants 4n the project's two invitational working conferences. ..

" Their Hescriptions: of current programs and their perceptions c?
the issues surrqpndlng work experience and credit proved invala-
able. We also gratefully acknowledgedtﬁe contributions of‘Syrwl
Downing ‘and -Gene Hensley Hf the Educafion Commission of“the -
States (ECS) for their analysis of many-of the legal and regula!r
tory aspects of awardlng academic credit for work experlence. N

Project Staf'>recognlzed for the1r efforts in coordinating .
. the developmqnt"ﬂ)thls report ang Joan S. Jones, Frank C. Bratzner\
Paul E. Schroedér, Jerry P. Walker, and Rebecca L. Watts.

rQ,,

w/ o - g :: ) . , . - ) .
. o Robert E. Taylor o
Executive D1rector ,

, : . The National Center for Resed{sh '
L ‘ in Vocational Educatlon

’ a

,)
b 4 L. .
) iii .

# / :

vt




INTRODUCTIOr e e e e e e e e e e e e e e e . .

! . TABLE OF CONTENTS -
..'~ | | | -
FOREWORD ‘v . « o . . . . . e e e e e iy
.EXECUTIVE SUMMARY . ... Ce . I S -

A
Purpose - . . . . T :

Assumpticnsf,, ;’;/Af.'. e e e e e :\J » . 0. '
Issues . e . . e e e e . cLe o o ele e 4 e ¢

Format - 3 Y Y Y 3 Y . . * :l . '. Y Y .‘\. . L] 3 -
. W . ! *
 QUESTIONS ANC COMMENTS . . . .\(..',». R
RegulatoryfandtPolicy'Aspects of Achemic Credit
- _‘,forinrk xperience.ﬂ N A 1
: -What is YEDPA? . & v &« o o o o o . 3 « e e Y’
r -Who gives academic credit? . . . . ... . .k, R R
-What are the key elements oft a collaborative v
* : agrément between CETA .and pt lic schopl
Lo S St S- . o N : Y Y 3 . N . N 'c . . Y Y '.. - 316
f -Are agreements between CETA prime sponsors
" and LEAsS/SEAs necdss®ry?. » . . . . « . .
fWhat are the legal and regulatory aspects
+ % cof [granting ;academic credit for tork .
) experience? . ... . .. v 4w e .4 .. .
. S -Whiat are sdme. poss1b1e reactlons and ’
: recommendatlons o e e e R o« e e o
- - o, k] . . T ) ':.-‘ \ -
Work Exoerlence. N b:la. TBe - .
: -What is learning derlved from work ' //
< “experience? . . . v e W I o . 33
' <—— =What are_possible elements of a work - 't
experlence proqram° c e e e e are e e e e is
Academic Credit’ . ;.. « e ese o0 S e ' L5
7 . -How - do- prospectlve employers, parengr' s
. communltzvgrganlzatlons, and' educat: on )‘
agencies-view academic credlt?oh. « s e e Sl
-What is acallemi'c credit and why is it given? e
~How might- academic credit agreements affect ‘
—\k the natyre of the learning setting? . . . . 2
- ' . -What are the-trade-offs aqz-incentives for
’ awarding agademic credit for work_exjerience: 5
a /o . . . o . . ]
) \ . . - . ‘ . . .
oL T T :
. + v ) i <t
‘ ¥ . b v .
. \ . N - ' ' '/
! \ . @




[

. : o~
- - . = _ R
. .

:cademic cre t civen?

or-wra % e
—%hat a7 Trs ust‘ﬁe*bon dered in =atc~ihg
stuz:z: nescs to work exerience s_zes? . . .
- “hat Some neral me .~ods/procec .Tes
-or :..-~.ding-dcademic credit? . . . .
-—c+ : thr s for which a-ademic cr=. : is
. o wpdsz_red?. ! . . . « & . : S e -
——r. cEC mm=nity advisor-: cémm:ttee : = -ect
“os ~#&cdins of academic ?redi: for .z -
Zwze & 29 0 L 0 0 LR e e e e e o~
-v¥mt .- some future r-oss: ‘ilities w=ic -
. -. -~ present act-. :ties? . .
APF: TICE: L « . e e
. - , . _ g
~Tpenc . A —TA/LEA Agreement .utline . .
‘ ~Den- B. >crams Linking Wc—k Experie-c=
vitn Academic Cred_-t . . . . .
derZ.: C  #-vizetiondl Woskinz:Conferen:es
arzic 1pants e e e v e e
=per:. K T “'gdels" ﬁor Awarding Academ1,
Zredit + . . e e e e e W s
=oper.d = uth ?mployment Trzining Progr=~
YETF) FOIMS . « . - « «'s -
topend:. » ” vomyllatlon ‘of Information “rc
3ix Selected States (Califor-:-
Aorida, Mdryland, Michigan, (L
Yinnesota, New York) . . . . o e
BIELIDGRE ™ ®Y T 7 A \ ee e
. . ’ ? ’
L J ” ” ’
* o ’ -
RN
s ¢ ~ . *
P, | ' .
L ] )' v — L .l
N o Y o . . .o
0 o : p )
. \ 3§ ,
RN X
. @ - ) 1 Py i
-~ ) ' el . \ o <

46

50

53"

54

57 ..

59

61
63
65

67



- .

EXECUTIVE SUMMAEF

daom

‘ Witr she.Youth = .oyment Demc-st-ation Projects .- of 1877,
the U.S. -=2gartment _ dealth, Educ -::on, and Welfare --=- the'
- ULS. De, ~m2nt of .o entered i--o a joint agreeme:r The
in- =nt ¢ he agreer=1.. was to erc: raqe ccllaborativs “for=s
“betw=2en ->al educa-  -- agencies ar- Time Sponsors t: -ward
-_Cre“*t I . competenc._=z== =r1ved fr-—— wc*k experience. ‘ne YZDPA
fec .la- _2- and the =W- DL agreemc*t ~gnaled tile be -ainc of .
ca.c.- T nozed commit:en;_;o‘the-em:_oympnt needs ' of - — anz _
rec .. - as well, =me _z—rrent debates surrounding = :z:- bas=c
is-..: « .z -approporia=: ~= .very of adequate Xk exper: :-:ce,. the
-‘ne . oz the collac.: ... e effort to award cr=dit £:: :nat ' B
ex~ ~~z=, and the re « -alue of’wcrk experience anc =the wgrtho-
Ass credit. ' T < .
crimary Ob‘QC'L"Q of this repcrt has been tc ;plore tre -
iss es‘iu*roundlng aca.smzc credit for work experience agalinst :
" be.xzd o cf attitudes  ard youth omployment labor narKet b
, pz=t.. =rd the trans: 1S, youth must face from s€Roc o work
ax ‘-~ work to,schor It is hoped that the, explor: _on of
frese L :IleS w1ll proy, < a context .for 1n1t1atlng ancé -mple-
‘m- nc nechanisms fc edltlng work experience for. a_l youth.
T ex;n:ration_yielc slgnlflcaat conclusions and.‘nSLChts ‘and
.o -te -oward fortui -us developments as followst ;o
W o, o« . - .o .
. “ew restrictz::s .exist which relate directly tc the .y

awarding of, ez .demic credit, general work experLence,
or non—tradltuenal educatlona- act1v1t1es. . v

.
Ve . -

. Only féur- stztes do not allow credlt for work exnenlence
as it relates to CETA., ) < : ,
_ e Tﬁirty our states set minimum graduation requlrements
‘ ~but allow Some elecétives, ard most LEAs determlne
what these electlves may be. : S U 3

Thlfty-s1x states allow the LnAs credlt grantlag authorltv

'.wfthln some state level rule or. quldeline. _ -
1

Geqerally, no’ spec1flc refegerce is made to non- tradltlonal
education exnerlence, and work expérience 1s equated
uwath vocatlonal educatlon.

(- Thirty-six s ates are involved in 'some manner with
minimum basiC skills competencieg. -But only about ten
states 1nd1cate that the adoptlon of minim basic skills

. competencies Drograms might be a means to addr s (1)
R the measurement of non- -tradi¥ional educ&Floa;fgjctfvities




/ s .
and (2)' the needs of the potential r :ctual schocl ¢ |
dropout. ' . . i A
. ’ - - o ) v
~. Accreditation associations (3 of\tr= :) have adopted
~p{ov1510ns for granting creclt for w-=k experiszance for"
"adult high schools ‘and vocational/c - ~.pational se: Jndary
chools, but not for general SECOHC‘? :choolc. ]
Lo N -
© .7 Most stacgs express. hope that_;h_ _ -+ C=ZTA arencx IS
’ which mandate state departments <o :z:orove proceriz-s - (
-fir-granting academic crediz would :z= *=_pful. . }.'
. ..  There is repeated expression of nee fc- standards, v
.cor.trols, and accountab:zlity amids* -he¢ "ever-chanzing :
Department of Labor regulatiohs". - AN
" Some ‘states view the edudational ¢ .z s which will »ose
3.' ../ dgveloped. through minimum compete o  _ .ograms as fyfure
* possibilities for the develcoment 57 msaningful zuidelines.
P " A second objective has been to en€ol .zc: the reader o view
the awarding of academic credit for work -xperience fror the '
perspéctive of educational and. social cha ge. Clearly, ~e events
- of today will influence the nature of, tor-rrow’'s schools. While

those schools may. not in the future h#ve =zan- of th= cha*ac;er—
istics detailed in this report,.they wil. anc must be d- ‘ferent.
The-.issues beginning to- surround the awa: .in: of lacadem:: credit

can become powerful c¢az alysts for change Ce—-ain ‘recommendations,
derived from a study c¢fZ the issues, can, _f Dlemented with .
concern for local prac:iices and needs, eiZ “ec~ thatjy chance. The
recommendatlons may be stated as follows: -

'+ Determine altetnative approache s to T  : assegsmett and - >

certlflcatlon of learnlng , . ’ -

. . 'y .

#- Encourage the 1mplementat10n of a writzen survey of all ~
the states and-territories to verify aﬁd/or expand )

preSent 1nforma 1on, )
Encourage the: p-annlng for reglonal and natlonal meetlngs
»which may serve as a forum to discuss the 1mpllcatlons

v of” ex1st1ng rengat¥9ns and pOllCleS and to plan future

actlon. ’ . . G
o v . ot
Research “the relatlonshlp of identified and derived “work

experlenc - cempetencies to Yearners' subsequent - occupa-
. tional .oy other life- roles. “ . .

.
&

&

S
.

»

- Prov1de for ;he *elnforcementﬁof work experlence skl;Ls .

“a
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. Icez- 77 and assess%learner traits which are . congruent
. °F -n-.ngruent w1th the demands of the work 51te learning -
 Se” 7T, - . . .
- fn . r-curzJje the development of wotk site ana1y51s§procedures
-t Wrzh may help “prove“ that the work setting is able to
. L rpvQy'je SklllS that™ are relevant to.the needs of the
v - learner. r
. [
., . "Ichbw" fbr the prov151on of academic credlt for learnlng('
s i~ =~oa-school settings by (1) attracting and convincing

kev community leaders, (2) encouraging the formation of .
sciocl-community ‘advisory groups, and . (3) using the media
' 'e::ectlvely : _”“““Ln_;& _____ .
Certzinly, the public school'is going to survive. But so
will. the HGemands on it to recognlze learning wherever it occurs.
The symbc  of this recognltlon is academic credit. Like any _
symbol, -~ accepted w1dely as “a genuine indication of accomplish-
. ment, 1t—w %11 have meaning and respect The dedication, thought,
 and considered action that schools d communities can devote to
: p011c1es and practices for awardlnéggcademlc credit for work
*and othej experiences are the 51ngle determinants of the meaning

;;~g1ven te that symbol,
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INTRODUGTION" .

, . e " 4 Purpose - - . -
The 'purvosg of this report.is to clarify fdr state and A
LocaI_education'officialg;and-p;ime svonsors the:'intent of the
Youth Employment and '‘Demonstration Projects Act of 1977 (YEDPA), ..
as” amended by the Comorehensive Employment and Training Act ‘
‘Amendments of 1978, aﬁd the issues andronnortunities_which evolve
Erom the legislation. This clarificatidd is intended to aid -
_ "rime smonsors and education officials, in their collaborative

- erforts to implement work exoverience programs and procedures to
award academic credit to particinants in those programs.

- by - ~ B . - N
~The 1978 CETA amepdments,l Title IV -- Youth Programs, .Part

‘A == Youth Employment Demonstration Programs, Sub-part 3 -- Youth-

‘Emolovment and Training Progr mg, state that "aopronrihte efforts

" shall be made to encourage thé\ﬁrantinq by the_educqpipnal agency
or school involved of academic credit to eligible partic#®ants-
who are in school"” (and that arrangements should be made "whereby
academic credit may. be awarded . . . for competerciee derived from .
. work experience through programs established under this mart.") -
The legislatign fines academic credit as "credit for e&ucation,
training, or work expérience apnlicable toward a secondary school”
diploma, a mostsecohdary degree, or an accrediked certificate of .
comnletion, consistent with apnlicable State law, regulation, .
and policy and the requirements of an accredited‘educatgpnay agency
or institution in a state." The legislation also states that
. the purnose of the Comprehensive Employment and Traihiﬁg(Act
itself is "to provide job training and employment opvortunities
for economically disadvantaged,, unemnloved, or underemployed
.nersons which will result.ih an in rease in their. earned income-
and to assure that training and other services lead to maximum
emplovment o»portunities." ‘ :

\]

- .
\

- .

’

4
Assumptions : . ' - T o

v
~

- From the legislétion: the l&teratu;Q of work- experience, -

- compe&ency-based learning, credengéaling, and the exnressed needs
of prime-sﬁbnsor and education officials, the following, assumo=--
tions concerning werk experience and academic credit have been
derived. This fevort is based.on these assumptions:

,“ - R .

] .
.- Work experience is’'a valid way.to learn.

D O .

\.‘/‘MA/ - ] ‘ r," . . )

1. U.S. Congress, '95th Cong., 2d Sess., The Comnrehensive
" Emnloyment and Training Act. Amendménts ofeg1978. ’

‘ ' N .z ' . \ oy - e ¥
t I \ . . . .
. . LY . : i . .
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. . \ -
)rk expevéende can be appdoprlate for arniyone.

:Work exasrlence is worfhy of "cred1t ' \', o ' )

eXperlence. : « -

A curricular commltment to work experlence.ls necF sary. 4

. ‘A-\'Q/,v\"\—'\ "
‘ GaN

The tran51tron of youth from school«to.wo k mustsbe made

smoother. : 7/ - \ .. \7/\ -
. Ty ¢ “ . - - ’ .
T érk‘bxperience can pfeach work.attitudes and skills
(both baslc sklbds and job. spec1f1c skills).
i

. Work gxperlence can promote posr/fve.moral development.

.The,concept of work exper1ence should be "marketed”" and

promoted ., _ v
. A

?,/\' , Work experience programs cem stimulate the cooperative

efforts. between prime sponsors, schools, and bu51ness/. '
‘industry so necessary in creating a.constituency®which

can help.ease the transition of youth from~school to S
work and work to school.. : '
. . - N -
. Work experience can result in bet$er devehopment,dT self—
’ - concept,” inferpersonal relations personal and career

S goals, and successful performance on the ]ob. - oL
"+ '« There Fan and - should be effectlve and 1nfegrated art1cu-
lation” "in-<the context of thnee 1mportant transition

point@ain_ a persqn's development- the schog¥-to-school,.

- " schoo to—work and work-to~school transitions. It is .
- at thése peints that the need for- effectlve rticulation . -
Lo is especially important.' "2 . ) , . ‘
— \ - - T -
- . . . Issues -~ - | T "
-~ ) QQ . k
These assumptlons -in turn fuggest three- issues which are fhe
foéus .of this report The issues and the1r spec1f1c areas of, N
-concern are: - y . : - '

[] : ) . . '
. ;. i | - .
. . \ R o . .
2. Fragnk’C. Pratzmer, "Job Analysis: Key to Program Artlcula-
‘ tion," Educatlonal Technology (1979). _ .
| ‘ ¢ \ % _ N [

-y

K . ! ) . ‘ ’ .' . . : )
- N . ; . . r'

4 . ( - . - —
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THE LECAL AND REGULATORY ISSUE

-~

i
‘e

THE ACADEMIC CREDIT ISSUE

dposslble reforms and future activities

- R
. . P . .
'Q'/ VT > . ~ . 0%

g‘:r
national youth programs leglslatlon relates
tg\state and local educatlon laws and regulatlons
hew youth programs affect educatlon e »

-
N

how the rQles of state edugatlon agenc1es- A

a.

—

(SEA" s) and local educatlon agenc1es (LEA's) are "7

-

def1ned Lo

what consideratio' are involved in- developlng

collaboratlve agreements between, LEA s and prlme

soonsors £ P ’ A ‘ - .

“what future pollcy is: belng made and what future
dlrectlons.may be taken

THE WORK EX?ERIENCE ISSUE

4

how to® structure the work experlence“to ach1eve e

1ts object1Ves A : s
R

~ hew _to develop a constltuency wh1ch sup@orts work
;egﬁerlence for all students’ = ' .

how effectlve art1culatlon bet&een schools and

‘work places fan contrlbute to well designed.

work eﬁfﬁi}ence and more effect;ve learnlng

. <;§§*
. : .
,.'i/
N T ’

how 'to def1ne the reasons for awardlng credit v
for work experlence_

how to establlsh procedures for awardlng credit

A R .

'how to choose what to award cred1t for

9

how to khow what and when a work site can offer

; learnlng opoortunltles (51te analy51s)

how to deal w1th ,assessment con51derat10ns

[}
.

'
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« Three major dlscuss1on sectlons are contalned in thébmaln
body of tHis report .

‘ Regulatory and Policy Aspects of Academic Credit
_ for Work Experience -- natlonwide localk laws,
e -~ J reguletlons and policy affectlng work experlence
/* - programs and the award of credit v

Lo .
: ‘ thork Experlence -- learning in an out-of-school
' L - ~secting and efforts requlred to encourage the
developmept of work experlence ‘competencies

] .
' : -

.
.

o . Academic Credlt -- presSent concerns regardlng .
! creden®jaling and assessment and possible future
I : dlrectlons - .

. - . 4
, The d1scuss1on sections were developed as a result of (1) contact
with people conducting youth programs-throughout the® country,
(2) review of documentation descrlblng existing work experience
programs, and (3) research on the poliey and regulations concern-,
- ing academic credlt and work experlence. . . .

The discussion sectlons present a comprehensive view of the
concerns surroundlng work experlence for youth, academic credit
for such work experience, ‘and suggested means for local schools
and CETA prime sponsors  to prQVLde youth w1th the success possible

-through credlted work experience. A

3
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. QUESHONSANDCOMMENTS .

Regulatory ‘and Policy Aspects of Academlc
Credit for Work Expenence

[ WHAT IS YEDPA? | o : ' - o

3 .. . )“ ‘ - s \~ Lo a .
. f'_,The Youth Employment and Demonstratlon PrOJects Act of 1977
(YEDPA), as 'amended by the Comprehensive Employment and Tra1n1ng
"Act Amendments of 1978,1 is aimed at the employment and training

of in-school and out- of -school "youth" ages 16-23 (in special
 cases in-school youth ages-14 and 15). B o ' A

» [ \ .
. Emphasizing service to economlcally dlsadvantaged youth,
‘YEDPA created four distinct efforts-'~ :

Yout} Adult Conservatlon Corps (YACC)

Yoyth Incentive Entitlement Pilot Projects (YIEPP)

.Youth Community Conservation and Improvement Projects (YCCIP)
Youth Employment and Training Programs (YETP)

These programmatic efforts prov1de up to 12 months of part- and
full- tlme paid employment., Training for eligible participants
r is. céntered on various job skills as well as job- seeklng and -
| career ‘decision-making skills. Supplemental services to youth
include counsellng and making jOb market information acce551ble.

The programs are exten51ons of and additions to the manpower
‘training and development efforts of the Comprehensive Employment
and Training Act ofP1973 (CETA). Therefore, the nmew youth pro-
grams are coprdinated by prime sponsors which are c1ty, county,

" and/or state-wide government agen01es or consortiums. The youth
~Rrograms are relatively unique in their requlrement of coordina-
" tlon among federal, state, and ‘local manpower agencies, both
public and private. Because,of the emphasis on school-age youth,
copperation and collaboratlon between educational institutions
‘and agencies .and manpower/labor agencies is a requisite for suc-
cessful services to those youth , R

The leglslatlon is clearly an indication of the need for groups
concerned with employment and those concerned with education to
share a joint responsibility’ for the education and training of

youth. But; before this collaborative effort can be effective -

N

..1. U.S. Congress, 95th Cong. 2nd Sess. The COmprehensive Em-
' ployment and Training Act Amendments of 1978.

e 11 ' ”
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several concerns abou the = latlonshlp between educatlon and the -
youth programs and ex -essec needs of key audiences need to be
discdussed. . : ) o . A ;

3 « - ’ : . - . . y

Jrhere is a need for the identification of existing state and
local reguld&tory structures which affect the awarding, of academic
credit for skills and competencies gained in non-traditional edu-
cation settings. And there is the necessity (1) to deal as real-
istically as posskble with the ever-changing needs of todayis -
young people, and (2) to address some of the challenges presented-
to education by the Youth Employment and Demonstratlon Projects
Act (YEDPA) of 1977 and, more specifically,.by the new emphasis
appearing in the Comprehens1"e Employment and- Tra1n1ng Act (CETA)

Amendments of 1978.

-

Recently such factors as the earller maturatlon and grow1ng
independence of youth, as well as 1ncreas1ng family mobility, have
triggered serious efforts to prov1de alternative approaches toward
meeting the ultimate requlrements of the h1gh school diploma.
Since most such approaches take place outside the school building,
often not under the direct supervision oﬁ certified personnel,

the problem now centers on meanlggful methods which can be devised
* to measure and verlfy skills ga1 ed in these ‘non- tradltlonal set-_

tings. — .

The prOV1s1ons of the 1977 YEDPA offered the opportunlty to
gain academic credit for occupational skills ga1ned from work
experiernce. However, the 1978 CETA Amendments reflect an impor-
tant broadéning of objectives. Through the new prov1s1ons, credit
now can be gained for basic educational skills,: as well as for
occupational skills, gained in job training (Tlt;e IIA, Sec.°201).
Furthe re, for the first time, state departments of education
must be directly involved. The amendments now mandate that state’
departments must approve all procedures for awardincg academic
credit drawn up by4Er1me sponsors of CETA prOJects and local edu-
- cation agencies (Ti*tle I, Sec. 1C3a(16)) : . :

N

These proeedures areLa key ZI=ature of the new" programs - i.e.
the requirement that education \anc labor/manpower forces create
arrangements and agreements for \tre program partlclpants to receive
credit (academic credit) for the competencies they derive from
. their work experiences. The lecislation strongly recommends that
"academic or eduegtional” credit be awarded for competencies de-

. rived from work experience soutside the schools' jurisdiction.
‘Thus, depending on which 1nst1tttlona(labor or education) one
comes from, the recommendations for award1ng academic credit may

be vIewed as either of primary cr secondary concern.

" There emerges, then, a majcr debate surrorndlng the efficacy

»

.

of "experiential programs” such as those creatad by the leg1slatlon'

» . . . . - . N .
/
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If the work' experlenc» can result in ‘the acqu1s1tlon of measurable'
competencles, then dciss. it matterawhere or how that 1nformat10n
' .is developed? Does : ' matter if the experiences *are’ coordlnated

'by trained "educators' and’ "sponsored" by schools? The new youth
programs advocate school credrﬁ?ﬁg-of competencies gained ‘and thus -
suggest that the process need not -be ﬁotally spohsored by schools,,
. The weakness,jof’ this perspectlve lies in the lack of assurange

that desirable competenc1es ¢an be learned 1n an unstructure
‘on-the-job sityation. If many 'students in the formal educational
systém -have difficulty learn1ng ‘through a structursed and highly '
organized classroom getting then how ca they learn’ in an unstruc-
‘tured situation? (This pr Blem becomes more Visible when' one
studies the“state leglslatlon requlrlng;mlnlmal competency testxng’
prlor to the recelpt of a high school diploma.) Cleatly, there
‘is'a need for a relationship to é21st between schools ‘(a struc-'’
tured, trained trainers situation) and the youth programs (unstruc-
tured, no trainers settings). -If the practlce of awarding academic
cred1t is to retain its value,; the meanlng of that. credit and its
relatlonshlpﬁto the learning process and content_through which it
was earned must '‘be based on earning. credit for acqnal competencies
and knowledges derived and demonstrated. The potéential long-range-,
effects of "watered dowh credits" could pose dramatic threats ‘to-
the merits of "tradltlonal 1nst1tutlonal credits. ™

Although the legislation: does not seek'to mdﬁlfy the V_lld'
educational procedures used for the awarding.of academic credit,
there are still many" who feel quite strongly that indeed it could.
These persons feel that an academic diploma should indicate suc-

- cessful academic, not. 'work, achievement. Moreover, there is a
real lack of congruence among most high school curricula through-

v out the 'country which could very well make-I%\ggsslble for the
legislation to legltlmately challenge the traditional rationales

. for redquired courses in additiomr to the Carnegle Unit and its
relationship to number of hours And it is also possible that,
because the projects are aimed at: a target population such as
disadvantaged youth, the gap between tradltlonallv academic ori-
ented learning and experientially oriented learnlng could increase.
-However, there is a relat1v=ly large number of states seeking to
lessen this .gap tv placing =inimum . work e: "Derience requirements
on all graduatinc students. In addition, _f definitions for
‘ddsired competen- ies and pe-formance leve.s for both the work =~

\,experience and c _.issroom learning processes could be determined
and were similzr and parallz1l, the danger of Second-class stigma-
tism for work _xperlence,WOuld bz almost —on-gxistent.

<

. ~ Another consideration conce-ns the definition of a credential,
degree, diploma, or certificate. All are inditators of both com-
petency and t1me completlon of an educational program or level.’

In addition, they are 1ncrea=1ngly being granted as occupatlonal
licenses. But there still is a high degree of confusion in regard
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to employer assumptions. Even though they may indicate. pdtential )
_success, the value of these "credentials" .as légitimate predictors

of success is somewhat limited. 1In reality, credentlals -are often

used as the ba51s for value ]udgment rather than valld objectlve

assessments. c.
e ’ )

= It 1s important to recognlz that the ieglslatlon alone <an-
.not guarantee the 1ntegr1ty’of petenc1e§/lqarned and credit -
_awarded. That 1ﬂtegr1ty can be gained throudh schools and youth
progects which. "cooperatively develop programs.-* Through .goopera-.
. tively coordlgated progrants desrgned to maké\the subsidized work -
‘a learning experience first, and earning experience second, ‘the
youth programs will be able to provide youth with essentlaL skllls,
. kfiowledges, and att1tudes. | ’ . .

The 1ntent10ns and goals of the- Act as amended seem clear.
General ‘citizen demand for alterhate approaches to education seem
equally clear. The question arises whether educational institu-
" tions~or states have the power and capablllty to provide recog-
nltlon of the SklllS andicohpeten01es that would be sq developed.

i‘. .

| L o
. The authority and safjctions for awardlng credit for knowledges
- and competencies learned and demonstrated in academic se;t1ngs
(the classroom) or in on-the-job settings (work experience,

experlentlal educatlon, cooperative programs) come from several

[ WHO GIVES ACADEMIC CREDIT? |

sources: - .
". State legislatiqﬁ,“guidelines, Stindards - o
. State Boards of Educatlon L \

. Local Boards of Education - SO
.. *Curriculum committees (1ocal state, and national)

e Accredltlpg assoc1atlons
!

.- Predomlnantly in Amer;can schools, the local School board 'is
the only ‘agency authorized by législative action to develop local
policy governing the award of academlc credit. Learning ich
:takes place under the sponsorshlp of that, local district,
it is mandated by state or locally developed currlcula, whether
it ‘is "in the schools" or elsewhere, can be’ legltlmately récog- .
"nized by the dlStrlCtS through the award of credlts. .

Who sugports a spec1f1c program and promotes its- “credlblllty"-
to the point of pursuing the granting of credit for either time ,
spent in that program or for competenices derived from it is not = .
usually specified in any legislation or guldellne. Any of the
following, however, could initiate the: considerafion of awarding .
academic credit’' for any of the reasons sp%c1f;ed : >

. . . '/ R .' . - . -

. e

‘-
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youth'coordlnator --= This person may be interested in legit-
imizing the students' work experience or academic learning
. : to help in placing students\zfo\:ave been r%prultéd X
.y - local prrﬁélpal -- This -person.may 1n1t1ate ‘the process X
3 because 5/he feels that credit for work- sexperience is, 1ndeed
L . a learnlhg 1ncent1ve and will keep youth 1?;school

federal agencn - Such an’ agency may encoﬁrage credit.
work experience for the pufpose of ‘'supporting exemp ry pro—

_;‘ rams and/or to share the. burden of gextra support fpbr such ..
( programs from the LEA. ?3»- : ‘ ' - -
N -prime. sponsor - ThlS local agency may want to rnSL "€ suzcess

of 1ts programs and believes that credit will serve as an ,
incentive for program participants. Addltlonally, gaining
recognition frem an "accepted" agency. 'for training (the
schoolgs) may help. garner support for the efforts from lecal
business and industry.’ . ( _
.superintendent or school board -- Action'by these two. tor
levels in the management ‘of education is essential to ma. _ g3
the efforts legitimate within the context of the communi-
and official within the laws govern1ng local school dist: .ct
/,act1v1t1es. .
. I .
state board of education or chief stgte school officer --
- Development~of a state-wide standard, perhaps related to
competdncies, may "be’ necessary to, 1nsure uniform educaticnaal
<',opportun1t1es ‘for all youth as well as uniform Jeans of
recognizing learning accompllshments. .

v '
. Whatever the- .reason, and whoever initiates the effort to

galn credit for work experience learnlng, the emphasis is on
making the experience, and learning tHat takes place, worthy of
recognition by not only' educators, but the public- at large. Aca-
demic creddt, even though it may be challenged by many, is still
perceived as recognition of worthy accomplishments 1nclud1ng ~he
’learnlng of occupatlonal and soc1al skllls.' :

There appears to be-a great deal of local autonomy 1D +h=
granting of credit. Bujilding principals may have d1scretaona"\
power over the awarding of credit. School districts .can crea-=
courses of study and determlne how maﬁg credits each is ¥orth

However, for all the local autonemy that supposedly exis«:-
awarding credit is strongly controlled by state-legislated mi-
mum. courses of study. State legislatures have defined the mi:

- mum subject reguirements wq‘ch must be taught'in schools, . espe-
cially the secondary schoold (e. g-r English, social studies,

mathematics, physical education).
. L4 ’
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4inimum units of crédit and credit or unit definiticas are |
us. .7 providedtby statéNeducation department ‘rules, reculations)
stec ..ards, or guideﬁﬁzes. Befined in terms of L 5 of time spent
in .2 qlaszoom or other areas (e.g., lqggratorj “r“ ~f-school
sit=s;, -units and special credits are asgociated » - #.2:. subject

‘area. « Further,Pcertificatior® of cemplétion of a ¢ . d cocarse

of study,dthat is, completiof of a spegified numige- u s, 1s

further’ defined as a $pecific numbey of hours. .
' L Ty e f . ~N)
alternative

Locé;‘scﬂool districts are encofiraged to cr
courses ofystudy in the mandated  study g&eés.' Additionally, they
are\uguzlly encouraged to develap innqgvative appreoaches tc pro- .
viding various ecucatianal opportunities.. New "cqQurses" outside
the mandated. ones may require state level approval before the
implementation and awarding of credit. . ‘ v

The control of granting academic credit is a c-llaborative
arrangement. Starting with state legislative actiorn, which out-"
lines ‘a pattern of specific subjects to.be taught and learged,
state departmerit ¢° education (executive branch) regulatio s

‘establish greater ..2tail. . Specific decisions about actually

o-° -inag credit toc individuals are in the hands of _ocal s ool

| RS This control over credit is usually delegezed to local -
s oso. coards and-superintendents, and throug: hoard policy, to

o

_dinc principals.
! e ) 3

oy

4
. WHAT ARE THE KEY ELEMENTS OF A
COLLABORATIVE AGREEMENT BETWEEN | , , X
CETA AND PUBLIC SCHOOL SYSTEMS? : '

M
7

' There are several key erts in any agreement betweér. CETA
agencies and ~ublic school systems to mutually provide services:
to yout~ and .3ulzs, Beyond the typical names of agenci=s involved,
dates € sign_ng. names of officials, addresses; phone numbers,
contrac= numbers. ané other "informational" items required by
state znd Roczl _aws regulations, policy, etc., there are four
major z=reas .. such zgreements. .

F_rst, =~ assessment ofgexisting resources and programs must
be described. Exist-ng community organizations providing various
services, prcgrams, za2nd potential employment situativons should

/pe enumerated. The youth population within the geographic area
to be serviced should be deémographically. studied. _JYouth having
the greatest need for existing and potential services should be
described. \ _ . o

(.’ - L S ‘ '
Second, a program description must be detailed. Purpose, 1
joals, and objectives for the program(s) are the central issue
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of any agreement. .Defining which Organlzatlon ‘oes wha:, w1th
whom, where, wher, and how is-the plan which ¢ .ctates the 1lif
of the agreement_ and the successes to > achieved by the peop?e
“involveé and served. Linking the CET  and local educat- on agendy
* (LEA) s.:vices and«coordinating them _s- a major functiion of the.
program descrrptron How <youth will -e regruited for .the program
and how their tralnlng and bgreer ascirations and .requirements: ,"‘;
‘are ass sssed must be adburatély deta_led. .Defining who will = -,
»prov1de labor market and career informatlon, counseliry, educatlon
-and platement services, and who ‘will coordinate and eszabli
work exoérience slots is Vifal to an understandable and workable .
program. ' : _ o . R .

Third, the agreement must deflne wkat is expected as program
.,outcomes and how these outcomes are consistent with goals. 'Fur-
thermore, both people,served and program-as-a-whole outcomes must -
be measurable in some evaluation schéme. That scheme, designed )
to provide valid and rel:able indicators of Program achievement,
\\ is an integral part of the program as déscrlbed and administered.
%B fgurth and finally, the agreement;should descrlbe the admln-
tration, of the overall actlvxtbes The fiscal agent, if money
will be e exchanged must be determined and its fiscal po&ac1es
agreed to. Naturally, a _udget would be developed Prdvisicas
or program evaluatior and modification prooedures should be
ddtailed. Key.to administration. is a care:- ‘11 delineat-on of
-  numbers and duties of personnel requ:ired tc operate the program,
(vwhether they are extznt CETA and LEA staff additional staff, or
othetr service agent oeopl=. b -

In summary, -an agrecment must be suff-ciently detail=d to
provide an easily underst:.ndable yet workaktle plan for th= CETA
prime sponsor and ths LEZ to provide; the required services. It
should be a documen- which creates cooperative and collatorative
efforts Zor success. It should create a climate of accountabil-
ity. for both agenciss, accountability to both the clierts served ™
and the community p-oviding the financial and moral sugocrt. )

Appendix‘A is zn outline version .of an zgreement. _= gives
an idea o= what goes into an agreement.. By ro means dce:s s size
in page length indicate the length or depth cf detail wh:-:z-h is
required for an actual workable and comp ehens1ole doctment.
But, it is a guide to follow .

’ . -

ARE AGREEMENTS BETWEEN CETA PRIME | j
SPONSORS AND LEA's/SEA’s’NECESSARY?

t * [N
~ ~

’Yes, they're essential 'to providiny a complete service to
the learner. Credit from a recognized eduacational institution or .

) ) -
{17_* ‘ . .
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agency ‘for” SklllS learned may be a ﬂotlvator fox youth}to parﬁic— )
1pate in.  YEDPA -progtams. That crec -t will."b=" o< po ‘value tc vouth
,unless’ it cgmes from an accre 4 eed* or genera_ly -ecognized eau-
~cational organlzatlon (lozal school dlétrlct p“'vatee state- Yoy

dpproved school; college or unlve-t;ty) CETA/--DPA programs by
themselves are not sut¢h or ganlzat ons. Thereforev it is importarnt .
‘to youth and program. succ=s that arrangemencs z.d agreements be

'’ - made between the CET prlje poﬁsor and:. local,scqool dlStrlCtS ‘or .

‘“other ‘relevant educat onali institutions. 2 : o

-

Al ’ L4

The goal of bdth educatlonal .institutions and CETA prlme
sbonsors is to serve’the learner.  They are bpth'geared to provide -
- a service to enable he learner- to experlence activities which
halp- the learner. better contribute- to and adjust to sogiety.
Agxeeing to strive to,achlevifquCQSS for students i1l lead to
"% cooperation and collabpration./ A Key element of the YEDPA leg-
islation is to enhancel the effective use of firancial, physical,
and human' resources avarl:ole through Public schools and CEZTA
prlmeﬁépbnsors, Clearly, -oop. ration between CZTA prime €oonsors
and public schools to prc -de training for learning ‘and earning,
‘to provide work experienc situations and jobs for ydung people,
will contribute*to. these -outh's gaining unsubsidized employment
and more.clearly defined -areer goals and paths. .

~e

"WHAT K‘RE THE LEGAL AND RETKATORY
ASPECTS OF GRANTING ACADEMIC SREDIT
FOR WORK EXPERIENCE?

.'.', ~ . ‘
i , | |

" 7’ Information gatherez from tr= states 1nd1 at=s that for'the
most part few restrictions -- whether statutor: , ”OnStltuthQ’l
state board policy, state dezpartr=n: regulatiors, or local agency
policy -- exist which re.at= dire_ :zly to the arrar”ing of academic
credit, general work expér.=nce, T non-tradit.on:.l educational
activities. Only four sta—- s (Al.cama, Kentuc- .Louisiana, anc
Oklahoma)' specifically do -:t al_-. credit for -k experience

as it relates ‘to' CETA.

. Thus, restrictions appear tc be of a more general nature.
Thay is, they speaknto awarding all academic credit. For instance,
34 states set minimum graduation “requirements but allow some
electives. Most LEAs determine what these electives may be.
Thirty-six states allow the/ LEAs credit granting authority within
some state level rule or gjuideline. Generall s, no specific refer-
ence is madé to noh-traditional education experience and:work
experlence is equated with vocational educat on.

_ Thirty-six of the states 1nd1cate involvemént in some manner
with minimum basic skills competencies. But only a handful of

a
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states beyond- Callfornla, Florida, Maryland Mlchlgan[‘Mlnnesota,<
and New YorK indicate the adoptlon of minimum basic .skill compg-
tenctes rograms might be-a means 'to address" the problem” of (1)
. méasuringtgon -traditional educational act1v1t1es, -and (2) meetlng
' the needs f the potentlél or acfﬁal school dropout.; i s 3
n ; MRS . '
.,_;ﬁ Seve states rely heav1ly on pollc1es and standards of -
N -regional" ccfedltlng associdtions. - Thrée of the six associations
' (Northwest, N@rth-Central and the Southern Association) have b
adopted discreet provisions forwgrantlng credit within secondary ’
‘schools.. Examination,” indepéndent-study, study abroad, military
experience, extension and correspondehce, and summer schodl study
all qualify flor credit.. No mention is madeégf work , experlence.
However, policies for adult high schools an vocatlonal/occupa-
D tlonal secondary education .do make such prov1s1ons.O

- “In all but four states (Californiay Florlda, Mlnnesota, and
New .York) rules regardlng academic credit at the -post- -secondary
level are generally left to the 1nd1v1dual institution. Coopera-
tive education appears on the campuses of .many post-secondary
vocational technical institutions ‘and commdnity colleges. ' Occa-

" sionally-credit is given for prior work experience. But most' , -
'states are approaching; this area with caution. Comments Tange .
from "giving credit for work exXperience is nothlng,mon% than a
come on pitCh used by ‘institutions with sagglng enrollments" to

"colleges must give credit for work experience if they are to
meet the needs of the more- —-adult students.“

v Less than 20% of the states 1nd1cate plans for poss1ble
 future . leglslatlon, policy or rules in the.area of awarding credit
for work experience or. non- tradltlonal education. Most seem to
feel, present restrictions or guldellnes which- apply to vocational
educatlon meet the1r needs. .

Involvement w1th CETA'programs varies from little to intense.
Cooperation between the Department of Labor and education agencies
is improving, but only slowly. Most states express hope that the
1978 CETA amendments which mandate state departments to -approve
procedures for granting academic credit would be helpful. But
few states actually are develoblng such procedures, or they are
planning to employ those used for cooperative educational programs.

. The need for standards, controls and accountability repeatedly:
' is mentioned. "The mass of ever-changing Department of Labor
regulatlons makesxeffectlye program planning impossible” is a
typical comment.

Most educators contacted express a genuine concern for the'
economically disadvantaged,. unemployed or underemployed persons
which CETA seeks. to help. However, there is some despair over
whether, realistically, 1t was poss1ble to develop and maintain

‘.'-i.'19 RN
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standards“in, areas, Qutside the direct purwview of the_ school. .

*{g;u;d- ot the credibility of credit be diluted, or even the AW

Mdgh+schiool diploma itself bé downgraded?” And "was’it right .
'both to pay students for learning and gragnt them/credit, too?"

_ It can be concluded' fram the information‘gained that few
. states have. deyeloped any statutes, policie¢ or rules/which

restric¥® the awarding of academic credig "for work experience - .

. heyond,thatrwhiqh is offered through ‘conventional™Woc¢ational
education programs. Even fewer states speak directly #fo other i
non-traditional educational programs. In some cases educational -

[ Y , f ., . 4 -4 .

s\

" plans which will be developed thrfough minimum competency programs

are viewed as future possibilities for the development of mean-

ingful guidelines. It appears that, for the most part, educators
and the general public®both are interested in and concerned abgut
the subject. However, at the present time, only traditional solv

utions ére employeds_ . : . .

Ll

The following table synthesizes ihfoﬁmation collected fro

~the :states régarding -- ‘ : . s .
" . existing constitutional .requirements or statutes

a

. state board policy -
{ 7). state Department of Education (SDE) regulation

AN

. -Local Education Agency (LEA) policy
. postsecondary rules ' ' )
. accreditation rules

.. rules relating to future policy
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. Table 1. Information from the States o
" . M . . . . I rs
.~ -Constitution State Board SDE LEA " Postaacondary Accreditation - . Future Policy
. State or Statute. Palicy Rgulation Policy . Rule . Rule Rule
" Alsbama ' setsmin. grad, . - awards creditunder  institution sets rules prahibits éxperieptial
e , fequirements and state board L programé
- aoproves all tourses** regulations , .
- Alaskg . establishes min. grad.  awards credit under institution sets rules -
A , req. All courses must  SDE rules - A . ;
’ ' be supervised by ‘
L certified person. o
Arizong , | statute sets sets quidelines for , “awerds credit-along '
, minimum graduatlon - awarding credit* . .SDE guidelines N ,
requirements B S e T o '
' Arkansas ' , pwiards cretiitand- " institution sets rules  provides standards for
d ' establishes course ' 'awardingcredit
. i ' " contgnt ) ‘
" Califarnia * statute sats " saty standards SDE sets guideline  awards cradit within Statute ond Bd. of  allows self eval, & -...By 1980 all secondary
s minimum gradugtion regar.ng wark - for acad. credit for Jogal & SOE Cov. set guidelines  outside team eval. - dist. will adopt pro- .
\ requurements Q experien “ work exp, & all restrictions- ‘ forcom[qunlty . bothsecondary & ficiency standards. The-
¢ . tthers : S b colleges” ‘post-secondary .+ community colleges
A 1 T , o S - will implement inde-
B : :r . vor , pendent studlies.
Colorado : .+ establishes accredita- awardscredst " . institution sets fules possible minimum com-
s . tion standards for Lo < - 5 petancy testing legisle-
o . voluntary compliances tion; new accreditation
N v, ) . ‘.« N : . . PR - L wpromh
Connecticut . }g i 0L awardscredit; - insfit iof vets rules working toward exten. <
SRR P S establishescourse - o 4T fion of minimum com-
’ \ ( " contant® . "/ petency legisietion.,
Delaware . establish min, grad, - tﬁwlopsguldelmas awards credit.. institutior séts rules - * o, New gpproaches regard-
© o requirements for awatding credit Lo . “ing promotion to be
B . ) in CETA program . 4 ¢ implemented July 1979
. ',Florida,' statute est, hume sets core req., Const, develops guidelines  based upon home -Admin. rule sets .
. rule under which | gives St. Bd. authority for course wark & . rule awards credit . cradit through stan- T
+ LEAshalloperate  sets min. grad. req.  credit; implements-  within ftatrguide-  dardized tests; e " o
b under state guidalines ‘ tion of requirements  lines ingtitution sets rules A
. Georgia %ts minimum awards credit; *+ ingtitution sets rules proposal o increase
' . graduation require: " establishes criteria . minimum griteation .
SR menty for credit & eval. of . ' © requirements, proposal .
g ' : > _ - workexp. programs v va 10 expand opportuni-
3 / ~ o L ties for work experi-
) ] y . ence
Hawai authorizes ourse to yo o
‘ : begranted.® . b , !
' Establishes minimum p
; ‘graduation require- ' ' ‘ B
L Y . ments . . .
dsho ' B 8618 minimum L awardscrdit . ingtitution sets ruks L
: graduanonrequure L -
ment: : ‘ . i ) !
L4 ]
g v
! “‘tv » a~ -
' ' (I , -
¢ K




N
N

- St Board §DE - LE Potwodwy  Acendistion  Future Policy
St - orStatute Policy Regulation Poliey Auk -~ - Rule Ruls
Ilinis o ' i minmum gradus- owerds creditwith. - ¢ ‘
: tion requirements &  stats rules - Con !
v rulesfor alternative ‘ : C
o S gxper. programs - ‘ .
~ Indiana s'muu_) requires - + - éts‘minimumgrai. awardscreditto institution sets rules
. ourtified person 10, r8q.'& approved State Bd. approved .
‘ supervineduwional course list courses ' : ‘
. programi ¥ \ \ ° [} '
- lowa ' - authority to epprove © awddscradit N\ institution sets rules '
‘ counses throlgh N ' C
accreditation standands L\ :
Kansas s minimum gradug- , ;/  awards redit institution sats rules minimum competéncy -
: graduation require- ‘ ' pilot program being
. ments . implemented
K entucky s educ. stondands; awardscredit for  institution sets rules
. ablishes program state approved courses
« of tudies**; cértified -~ ' C
person must supervise
o educ. programs ], ‘
Louitiena 918 minimum gradug- awards credilier  institution sets ules |
tion requirements*® state rules * ST
Maine Commissionerto  awardscreditsats institution sets rules  imposes certain ‘
: .\wprovaallp'?rm minimum graduation standards
. Y requirementst :
Marylnd setsminimum gradus- establishes quide-  ewards credit within - nstitution sets rules Mminimum competencies
_ tion requirements . fines for minimum  State-Bd. quidelines - by law established by
‘ ' grad. requirements Co ‘ . State Board imple-
: mentation is underway
Massachusatts . awadscreditmts  insituton setsrules Youth Action Plan will
. minimum gradue- | ; be basis for futtre
" © i tion requirements \/ standards in work
‘ , " v . , LXperience
Michigan - statute est.restrictions promulgates rles - awards creditwithip  institution st uls y developig tenth grade
. "~ to qualify for State , and req. on high State'law & rule . - ‘ assessments and life
W v o+ ghoolgrad. N roli competencies
Minnesota  statutwes, areas & Stet Bowrd esablishs awards credit within  State Board of Vocar  possible legslation r-
amountfo sl educations! crtarig; . Y State Board criteria  tional Education sets garding State aid as it
“support of education  areas identified by o' Tules ' relates to outof-school
. | - dhatute ‘ : o experience, State Board
L -0 rules & req. in regard 10
s .
. - academic credit in
. f\ response to CETA
. N\
\ ' &

) Table 1. {Continued) '
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.. Table 1. (Continued)

Construction State Board SDE LEA Postacondary ~ Accraditation Futurs Policy
State or Statute . Poliey Regulation Policy * Rule Rule Rule
Mississippi sets minimum gradu-  Commission on. - . awardscreditunder  institution sets rules ‘ Accrediting Comm. study-
ation requirements  Accraditing sets” " %ate ey’ ‘ ing possibility of quidelines
Y rules for awarding v & rules for awarding credit
© - credit, must pprove 10 courses supervised by
. programg® * noncertified  person
"~ Missouri 918 120. for accredi-  Commissioner ssued - awards creditunder  inMitution sets rules
: tation of schools,  ruled regarding credit SmQJIe: :
incl, academiccrediti for YEDPA program - ‘
~ Montena . stsminimumgrady- - awards credit within '
ation requirements; Stats criterig
sets criteria for credit . ; 7
o Nebraska provides guidelines  awards creditwithin  institution sets rules '
for establishing ~ state guidelines ,
credit’; sets total :
Nevada *
 New Hamphire setsminimum gradu-  awardscredit’ institution sets rules -
' . ” ation requirements | Y t‘
New Jersey. Coop. educ. quidelines awards credit® institution sets rules / possible’ legisiation in
- . ‘ used for CETA experi- ‘ ' : re. min, graduation
. . ¢ mental programs must 2 requirements
5 . ‘ be spproved , -
New Mexico sets minimum gradu-  allcoursesmustbe  awardscreditunder  institution sats rules
, ation requirements sypemsed by certi-  State rules* - . - .
v o ~ lied person & hawe |
W, . class instruction ’
New York  statute sets attend-  setssubj. of instruc-  sets curriculum req, awardscredltwnhm institution sets pro-  state regis. of sec. . Continual policy review
‘ ance, subgects& tion & min. grad.. & other educational State‘ rules & gramapproved by schools& program  inarea of work & other
certain special . requiremepts‘acts] , Tules Quidelins State Board approval of postec.  experimental programs
. subjects on registn, of sec. ‘ ‘ !
‘ schools approves pro- ! \
grams at post-sec. , ’
‘ lavel R , '
North ‘ ets minimy gradua- L awards creditunder -institution sets rules SDE studying possi- *
Carolina & 7 tion requurements 2 - Stae policy” ‘ v bility of granting credit
: ’ ‘ : ' T o for community activi-
) a0 - : . ' ties
North . Echool Superintend- avJards credit under institution sets rules
Dakota - ent sets minimum Statg rules* : ' ,
' i o }
. ;“ ot r
sgtamummﬂm gfraduw e credit t‘mger institution set rules
0 gl ragirerbntd State ramemrk A\
cal \estabhshem ewo )
. ,A. “0 ‘
fo
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Table 1, (Continued). )

T Coitution  SumBad _ SOE LEA Pty Awndigton _ Foun Py
.. Bem o oS Poliey, Roguiation Policy Rue . Rub Rule
"> Okistome ‘ a B awards credit within o -
; " Ly '\ ] st!ﬂ I'U|u" X .
- Oragon ' sets minimum grady- awardscreditunder  institution sats rule \ \
BT  gtion requirements; State requiremants- )
policy on credit for A o
— work exparience s " r .
’Pénnsylvi!ia ~ setsminimum gradu-  awards Cﬁlt under msmutlon sts rules “
B ation req. guidelines, Stats gdidMines
for LEAs; Commis-
sion for Basic Studies
. .- ‘ o ' sats guidelines for
" L work-study* - ‘ '
Puerto Rico . Sec.of Bduc.. awardvcreditunder 4 institution sts rules . Secretary s developing
: - authority togrant - SDE rule : . plan to require work
credit and establish - axp. for high school
. . guidelines : . graduate
Rhode Island - - ~mtsminimury’ © Academic Cradit Task awards credit - institution sets ruﬁ'\ b
graduation pequire:  Force developed
' ' . menty " standards for CETA

South ‘statute sets minimum  may s8t req. beyond must approve outof-  awards credit within  institution sets rules
Caroline gradustion require-  stat. minimun; ssteb- *school programs;all  State rules® '

: ments ! lishes list of approved - courses supervised by \
2. ‘ ‘ " Counsel certified personnel ‘ ‘ S
South sats minimum grady-  CETA programs must  awards credit within  ingtitution sets rules _ State Board considering
‘Dakots -« tionrequirements  follow SDE quidelines Stats rules* I 0 policy regarding credit
. . A ‘ for work experience
Tonnessee ‘ estoblishes minimum  reviews and approves  awards credit within  institution sets rukes
C X - ruls & regulations  new programeon”  State rules* - :
o ) - yearly basisfsets guide- - . . ‘
' : ‘ - linesforeredit® . . | '
Texes . tatute sets minimum L "ty accreditation  ‘awards credit within  ingtitution sets ruls , B
© grad. requirements, <% rtondards through  State rules _ o '
L wmespecific courses ot whichallcounes ' ‘ \
‘ : . . mustbe approved L .
Utsh : b sets policy for eward- - Under compatency  awards credit within institutionsetsr'lefs
- . b ing credit and min.  based program, Statg poli ; ‘
S gradustion require-  possible toinclude - ?
mets, cedtforworkep. gy
) : ‘ ~-under SDE rules ' }
. Vemont wts minimum gradu-  Commissioner iswied  awards crecit within  intitution seTUies ‘
. ’ ~ tionvequirements  policy statement . State policy s v N .
b : . allowing credit for : ' :
' . work exp. within
" cartain guidelines® : N
v/ N\

. K ! \ ' y 7 N
L ! . *
. . o . . ) .
“ dz ' l Yoo ' . ’ ) v - 4
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\ e Table/?.’ (Continued)
]
Constitution Stm Boa . SDE LEA ~ Post-sacondary Accreditation Futum'Policv
State ,  orStatuts “Policyq Regulation Policy Ruls - Rule Ruke -
Virginia . ol mlr@numgradu awards credit within  Snstizution sets rules !
‘ : atiog) reqmremems  State poliey : :
Apmoves all programs :
Virgin I;Jnd o .
ashn o0 Statutory require: sets'rniﬁimumgraduh , _ awards tredit within  institution sets rules
. ment calls for ation requirements - law
certified person 10 - , ' : \
supervisa programs to. LI '
qualify for state aid; "
academic credit for "
work experience within N
restrictions permitted ”
by statute : ‘ ‘ / :
West . &atiminimumgradua- o —awards credit institTOq sets rules °
Virginia ‘ Tio% requirements ‘ L ) :
Wisco‘ns}n-'q- statute establishes - - may establish rules_ awards credit within  institution sets rules ‘
- Wlesuiderwhich for administration of - law and SDE guide: o . . :
: ‘ < credit for work T education /0 lings * | ‘ v
o - exp. may be given* . A , ' R
N Wyoming L awards credit \
U] 4 . ’ M
- , -+ ) .
13 ' ' K | ’ .
b . ) ' .
. - ‘
*Vocational educational guidelines generally used : ‘ J
**No credit given forworkexpenenceoumde vocational educauonal programs . . ' e
A ) ¢ ‘ '
& . )
\ :-é‘ ' A
4, , \ I N ‘ ,
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- Summarization of Table = { © .

CONSTITUTIONAL OR STATUTORY REQUIREMENTS - 12 states total’

1. Minimum graduation requirements: 5 .. : : .
o Arizona, California, New Xork, South Carolina, Texas
2. _Certlfled personnel must superVise educational nro—-
gram:, 3 _
Ccalifornia, Indiana, Washington

1

“<3. Restrictions for awarding academic oreéif\fat work ex-
‘ perience: 4
- California, Florida, Washington, w;scons1n
4. Restrictions to receive state aid: 3
California, Michigan, Minnesota, Washington .
5. SpeCify some subjects requ1red~ ‘1 € N
New York :

STATE: BOARD POLICY REQUIREMENTS - 27 states total

N .

1. Minimum graduation requirements: 24 )
Alabama, California, Delaware,, Florida, grgia,
‘Idaho, Indiana, Kansas, Louisiana, Marylan
Mississippi, Montana, New Mexico, New York, North
Carolina, Ohio,_pregon, South Dakota, Tennessee,
Utah, Vermont, Virginia, Washington, West Virginia

o 2. Approves courses of study: 6 o S B f
R : labama% Indiana, lowa,rKentucky3, South'Cagolina,n
- virginia © . 7 T :
3. Establishes criteria\for credit: ,9' )
' California, Florida, Missouriﬁ”Minnesota, M%ntana;

" Ohio, Oregon, Tennessee, Utah

e

4. Ceptified. personnel must suberVise educational nro-
gfams: 2 - . - . )
-~ ., ¢+ -cCalifornia, Kentucky e : ' .

.STATE DEPARTMENT OF EDUCATION REGULATION REQUIREMENTS - 24
states totalJ .

l. Sets minimum graduation requirements. :9 states, 1 ter-
ritory :
Alaska, California, Hawaii, ‘I1linois, Michigan,

- Nebraska, New Hampshire, North Dakota, Pennsylvania,

Puerto Rico . B .
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2. Courses to be supervised by gertified personnel: 6
Alaska, California, New Mexico, North Dakota,

L. , Oklahoma, South Carolina

3." Sets guidelines or rules for awarding academic credit,

' and as they may: relate to work experience: 19 states,

1 territqry _ .
Arizona, Callfornla, Delaware, Hawall, Mlssass1pp1,
Illinois, Marylapd, Missouri, Nebraska, New Jersey,
New York, Oklahoma, Pennsylvania, Puerto Rico, Rhode.
-Island, South Dakota, Tennessee, Utah, Vermont,
Wisconsin — B

4. Accreditation_standards: =2 . o L
' Colorado3, Texas : : )

5;f Authorlzed program: 6
California, Hawaii, Maine, M1ss1ss1pp1, New Jersey,
South Carollna .

} LOCAL'EDUCATION AGENCY POLICY REQUIREMENTS - (All states)
R i N
‘1. " Awards credit under its -own policy: 14 ]
’ /ﬂ- Arkansas, Colorado, Connect1cut4. Delaware, Georgia,
Idaho, Iowa, Kansas, Massachusetts, New Hampshlre
New Jersey4, Rhode Island, West Virginia, Wyoming
2. Awards crédit under state- rules or regulations: 34
"states, 1 territory . . )
Alabama, Alaska, Arizona,.California, Delaware4,

. ) 'F].orida4 Illinois, Indiana, Kentucky, Lou1s1ana,.“
e, B ";_;Maineﬁg Maryland, -Michigan’ M1ss1ss1pp1,_M1ssourm,‘
~ + - Montana, Nebraska4, New Hampshire4, New Jersey, .

New Mexico, New York4, North Dakota4, Ohio, Oklahoma,
, Pennsylvania, Puerto Rico, South Carollna, South
R Dakota4, Tennessee, Texas, Utah, Vermont Vlrgln1a4
Washlngton, Wisconsin X

POST-SECONDARY RULE REQUIR£¥§NTS,— 50 states total' v
1. Indrv1dual institutions determine credlt to be awarded:
> "All 50 states and Puerto Rico . ¢
2. State Governing Board rule: 3 . . _
California, Minnesota4,'New York : J

3. SDE rule; 1
Florida .

27




ACCREDITATION RULES AND OTHERS REQUIREMENTS - 6 states total -
v 3 0T
1. Accredltatlon ass001atlon;standards- 3 .

! .o ‘

Alabama, Arkansas, Maine P S \

» ,
2. College entrance requlrements- 1 o
'Massachusetts o .,
- (A ‘ L
3. Self-evaluation: 1 . . .
California . ' L .

L4

4. State board of accredltatlon. 1 )
New York ; _ . o

¥

. FUTURE POLICY RULE REQUIREMENTS2 - 15 states total

»

) R 1 ,
1. Mlnlmum competepey testing - 7 )' '
. California, Colorado, Connect cut Delaware, Kansas,
- gV Maryland, Michigan - .
2. New accreditation policies: 2 ’ R

Colorado, Mrss1ss1pp1

3." New graduatlon requlrements- 2 sﬁates, 1 terr1tory
Georgia, New Jersey, Puerto Rico L.

4. New approaches to work experlence° 5 : :
‘California, Massachusetts, New York, Nor?h CarOllna,
o . South Dakota ' -
. » . R , *
5.. New rules to regpond to CETA amendments° 1

[

4 -as it pertains to vocatlonal education or work experlence,

spec1f1cally
2 'no credit given for work experlence other than State approved

voc¢ational educatlon _ -

3 voluntary compllanqe possible
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J WHAT ARE SOME POSSIBLE REACTIONS
AND RECOMMENDATIONS?

L4

Upon studyving ‘the information discussed above a number of
.reactions and a few recommendarlons may occur. .

-

- The National Association of Seceondary School Pr1nc1pals com-
mented in its L975 ,Study _on graduation requirements2 that
graduatlon is one af the more signifi-
Tant ceremgniés in Amerlcan society.
The diploma, as 'a symbol, carries cultural
: ‘as well as economic values. It provides
*{ . solid evidence of this society's. commit-
ment to the development of the 1nd1v1dual
But what should be'the intrinsic meaning
of the diploma? What should it.signify
about urses and competencies? What. .
mastegéoof skills ‘and. knowledge should
it represent’ , N

The study contlnued by observ1ng thaz ~graduate is a,person
capable of gaining the 1nformatlon necess: Iy .to be a citizen. and

worker. “"Educationally s/he is independent. ' S/he possesses a
. set of basic skills which edable life to be pursued 4An an. informed
agd productive manner." Y —

A . .
The. questlons center around ‘whether that student, in; fact,’
can acquire those basic 'skills in non-traditional learn1ng situ-
ations as opposed to' those connected with classrooms superv1sed
by teachers within a school bulldlng We know that our American
society is full of people who cannot or will not .lear within
traditional ‘settings. A study done for the Massachusetts Advisory
,Counc1l on Educat10n3w11sted the kinds of students for whom, at
ﬁ some point in their education,: traditional approaches may fall
short of eetlng tnglr needs, namely - .
?
ithe artlstlcally oriented
ithe skill oriented '
. the scientific minded =~
\ potential dropout (or "Top-outs")
the special student

“
.

I o .
-2. - National Assoc1atlon of Secondary School Prlnc1pals,
' Graduatlon Re~uirements, p. 1.

3. Massachusetts Advisgory . Council ‘on- Educatlon, Handbook of
Management Standards, p. 13. iJ

’




- youth, in need of acceptable WOrk hablts and a .f
‘ " sense of respon51b111ty '
gareer explorers
.career beginners »
-+, independent stude o .
+ ~ students with spbc1al learnlng opportunltles
. v the service-oriented R"' L.
. Current—natlo al 1nterest in- as51st1ng these students promp-
’ _ted the. 1974 NASSP report entitled Twenty-Five Action’ Learning
* Schools4. Accordlng to. this survey, student$ in these programs
were rece;v1ng credit for all forms of paid and/or volunteer
service. Most experience, however, was tied to classroom work
and connecged to an academic discipline or linked to post- high
school career exploration. ° The school representatlves generally
agreed fair and consistent evaluatlon was very difficult to
achieve. However, they also added that. fair and cons1stent ‘eval-
uatlon was very difficult to achieye in traditional programs.' .
In an algebra course, a student. receives a D, obtains credit, and
is certified to have "learned" algebra. Yet the student will .
‘admlt, in fact, tha&,he/she has not learned algebra. Obv1ously,
alternative forms of learnlng, whether through work experience:
qr anyaother approach, require some alternative. approaches to
the ‘assessment and .certification of learnlng.

A}

e Act1v1ty to. draw up alternatlve assessment methods and to
1mplement them. can be 'seen in various parts.of.the country. For
.instance, Massachusetts identifies five’ such assessment methods -

~ o in its Handbdok of Management Standards, prev1ously noted, and’

Maryland outlines implementation methods for its competency-

" based program, Project Basica. In both of these cases, students
are given multiple opportunltles and methods for reaching, given |

 performance lévels. . ‘

‘

I

*
@

~-

Thus, cons1derable 1nterest in the need to prov1de alternate
modes of educatlgp ‘and its assessment does exist within the edu-
cational community. In the public sector, statisti¢s speak to
the need for new approaches. As of August 1978, total teenage
(16-19 years. of age) unemployment stood ag 15.6%. " Unemployment
-of Black youth howev%r, climbed to 32.4% _ ' oo
14 >

& 4._.Nat10nal Assoc;atlon of Secondary. School Pr1nc1pals, Twenty-'
" Five Actlon Learnlng Schools. . N

To5. Maryland State .Department of Educatlon, Gulde for Statew1de
' Implementatlon. b _ _ -

6. - U.S. Department of Labor, Bureau of Labor StatlSthS, Monthly
' Labor Rev1ew.. o . 3 -

s
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Flftg Black leaders of the future as identified by Ebony

maga21ne referring to this astronomlcqlly high Black youth,

- unemployment, saw this to mean a growing proportion of. ‘the Black
population was entering adulthood without the skills, work
experience and earning power needed to survive. in our society.

R The Comprehensive Employment/and'Training Act tETA)vworks
to rectify this situation by prov1d1ng for econom1cally disadvan-
- taged, unemployed,- and’ ‘underemployed persons maximum employment '

potentlal through jOb tra1n1ng and employment opportunity. _ .
_ The purpose of CETA s laudable. However, allegatlons are
~ made that (1) CETA tends to supplant. existing education and train-
ing programs at all levels, (2) little coqrdinition exists, and .
(3) epartment of Labor regulatlons are confu51ng . :
. ~ :
*  The October l978 amendments to CETA prov1de opportun1t1es to.
correct some of these problems. Llnkage between prime sponsors,

educatfon,; and the Mepartment of Labor is mapdated. State de-
. partments 'of education must be actlvely involved- 1n defining the’
basls for academ1c credit. :

Ironically, the procedures most commonly used at the present.
-~ time are those of vocational education. . Sixty years.ago, voca- .
"~ - tional education began through the recognition of the existence
» of différing needs of students joften not within the mainstream
shared by their peers. . Yet today, partially through fiscal
pressures, many programs often do not meet the real needs of the
"out-of-step” stident. Programs seem designated to attract the
achlevers, the*motivated. Thus, the very concepts now relied on-
*to guide most other "work experience” programs do not seem equlpped
. to do so. ,

.Obv1ously econom1c and soclal problems ar1s1ng from the unmet.
needs of the non- -traditional student must be addressed .if American
" society.is to remain viable and dynamic. Edutators have a spec1al'
knowledge and tralnlng which ‘can provide the leadership essential
to success. -There "is no doubt that the effort will entall a flex-

ibility- and 1mag1natlon both frightening and exc1t1ng

ot be formed without the facts and communication. This brief
y is the first step A carefully devised written. survey of .
all the states afd territories to verlfy or expand the present
information would-provide a base. 'From this base, regional and
-eventually 'national, meetings would serve as a forum to discuss
. i - ,

v '

e“szaﬁlNew attitudes, pollc1es and rules to back up these attitudes
c
d

‘

» . "
1 . t

7. Vernon E. Jordon, Jr., fBlack Youth: ' The Endangeredﬁ
.Generation," Ebony o " P
. : . - L v




the implications of existing regulations and policies and to plan
- for future action. Admittedly, points. of view regarding education
will be slow to change, particularly when the educational leaders
~holding these views .quite naturally acquired them in a different
time with far different needs. Nevertheless, the different needs
of ,today do exist. At the very least, we must begin systemati-
cally tp address them. I o o

- B -
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VVork3Expéﬁenbe

WHAT IS LEARNING DERIVED FROM | .
WORK EXPERIENCE? | . $

.a*.
‘R

_ "The purpose of our formal educatlonal system was and is to
prepare dur young to be adults. Originally it was designed to
provide those learning experiences that were not available ‘in
the home, church, wbrkplace and community."8 But, the growth
of- our technological society along with the diminishing oppor-
tunities for learning in the home, church, community and work-
Place ‘have placed many unattainable goals on our school systems.

As a result, our formal educational systems, des1gned over
a hundred years ago, have become inadequate and outdated. They:
are not, as Venn notes, "a complete environment" but rather
"1nd1v1dua11st1c, oriented toward cognitive achievement, imposing
dependency . . . witholdinag authorlty "9 Consequently, "our youth
have 'become knowledge rich and experience poor."10 .

The evolution of our schools in an effort to compensate for
soc;etal change has demanded that the adolescent assume the role
“af/the ‘passive learner (student). Moreover, most of our solutlons
(thogse of work experience and transition) to youth learning prob-
slems” have typlcally, as Willard Wirtz points out, exhibited three

ommon characteristics: "(l). . . they have been directed almost

aibntlrely at . those’ problems that show up in starkest form at the"

‘passage between school and JObS where the two would have tradi-

tionally been expected to meet; (2) their attempts at solutions.
have -been positioned within one of these two:world%, education
.alone; and (3) without exception they have been llmlted to what

can be done without disturbing the establlshed institutional

structure."ll In essence, our communities have denied and often
forfeited their respons1b1%1t1es to our youth, and our educational
. systems have tried to accommodate them w1th as llttle institu-
tlonal\change as possible, o

-

~d

+ . : .
“{" : .o ) i

. 8. hGrant Venn, "Wor% Experience and Learning," 'p. 75.
) ! .

9. - Tbid, p. 72.

10. Jerome Bruner,eﬁCohEihuity.of'Learning."

ll,“Willard Wirtz, The Boundless”Resource,'p. 1.
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The deteriorating opportunities for our youth to play the
roles of brother-son, 51ster—daughter, employee, citiZen, and
church attendee all have one element in common: the difficulty
involved in taking responsible actions. It is exactly these
"learning experiences that relate to work responsibility, inde-

-pendence, and the development of a sense of identity and self-
esteem that have been greatly reduced for all youth, and, have
dlsappeared for many."l2 The reason that these action- learning
experiences may have a "good and lastlng effect is that they
provide experience in taking on new roles in society, new pgr-
spectives, that demand the exercise of a sophisticated logic of
social interaction, and in doing so, stimulate basic changes in
the structure of one's social perspective and moral judgment.
These new perspectives become an integral part of what makes up:

a human being."1l3 According to Erik Erickson, experiential learn-
ing programs can help our youth to progress from a diffused view
of themselves and others (which they learn through vicarious
experiences) to an achievement of an "identity" -and their own ’

. societal perspective (which they can only learn- from their own v

_ emperlence and observation). +

It follows, then, that if youth are to be successfully pre-
pared to functlonsas contrlbutlng, working adults, they will need
to be..provided with learning experiences which will encourage
self-development and development of the necessary skills for .
interaction with other people. Such skills include:

employability/occupational skills

financial and credit skills B '
R . ’
self-management skills

self-motivated skills
V4
consumer skills , ' o .

Y cultural'appreciation'and understanding skills
recognition and cobicern for tulturdl diversity."

- . s

12. -Venﬁ; "Work Experience and Learning," p. 75.
13, ‘Richard Graham, "Youth and Experiential Learniﬁg," p. 162

l14. Erickson, Erik)H. Childhood and Soci ty, Ed. 2§ New York;
W.W. Norton, 1963 , ; ‘ o ] :

-
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recdgniti?p of responsibility -- that one's actions
affect othersY welfare (moral judgment) %

ICOoperation and coordination skillsl5 - ) *

Work experience can provide.the learning activities to help
youth meet these objectives.. In addition, the work experienc§

also needs to (1) relate to yduth's education éxperiences and R
(2) be more broadly defined than simply bthpational skill train-
ing. As Venn states, -"schools must ... pravide the learning

experiences in the world of work which can be predicted to have

a good and lastingﬁef—fect,"l6 - Long ago Dewe§ defined a good ,
- experience as one that leads to other good experiences.l Work-
experiengz is not the solution for the total education of our.
young. But, it is also equally obvious that it can supply some
of the missing links in the development of a great majority of
our youth. . L '

N ~ *

There are many.definitions of work experience and a great:

variety of work-experience learning Strategies. . Richard Graham
describes work experiences as action-learning;

\ ‘

"ledrning from experience and associated study thét is

" or could be accrediteq by an educational institution.

- It embraces the expe ntial learning components of

"~ work-study, cooperatIvé education, work-service, ser-

” vice learning, career education, and many forms of =
‘internship, on-the-job training, and self-djrected
work -and study. Action-learning may involve tutoring.
younger children, a learning program connected with' -
work 'in a department store-or a veterinary clinic, a
study 'of municipal water pollution or.waste disposal,
an internship in a classroom, at city hall, at union
‘headquarters or with a welfare agency."18 :

- "Work experience learning," as Venn describes it, "is learn-

ing from experience in the world of work that relates learning

in the school to the work world, and relates actual experience

-15." Robert J. Havighurst, "Objectives for Youth Development, "
p. 87. : ‘ _
l6. Venn, "Work Experieﬁce and Learning," p. 87. !

. . ® . \
John Dewey, Experience and Education.

3

18.° GrahamJ "Youth and Experiential Learning, " p. 112.
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to the need for more knowledge and theory._"19 He continues by
offering categorized definitions of work-experience learning
strategies which help to further interpret thé dimensions of
action-learning or work experience. These four kinds of work
xperience learning strategies which have emerged are:

1. Or1entétlon and Awareness -- an experlence prlmarlly to .
learn about work, the various kinds of careers and,
essentially, how adults functlon in the work world and
how education relates .to work It begins at the primary
) ' level. '

2. Exploration -- a work experience which allows the student
+ 'to try out and explore various kinds, of broad occupational
areas and to learn of the knowledge, skills and competen-
. cies required in the occupation including those of basic
education competencies, human relationships, and contin-
ued learning started at the middle 'school level for many

7 . - ¢ students.
# . ] . , .
3N Employability Learning --‘work experience in which one
learns the various$ skills that all work requires and '
begins to experience the reality of rewards and penalties:
for responsible -action. Where possibl a relationship
to career educational goals is desirable; ! :
. ﬁ, 4. 'Job-Skill Development -- an order of work-experience
learning requiring the specific application of knowledge
- and skills on a job where one gains additional knowledge
and skills in a specific job area. 1In all cases this-
should be related to career and educational plans, or
perhaps a culmination of both schooling and work exper-
ience. : :
There are three basic theoretical or ideal models for grant-
ing credlt for work experience. It appears that the YEDPA leg-
,islatjon is leav1ng the final decision of which model to follow
up to LEA and prime sponsors with approval from the State Depart- -
ment of\Education. Each model is briefly discussed below.
Program Evaluation as the Basns for Credit
If award of credit of this type is chosen, total programs . -
‘(objectlves and content) are reviewed and. evaluated by experts ;
19. 'Venn,.Work Experience and Learning, p. 78. K
20. 1Ibid, p. 77. | - | .
. 36
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The total wbrk experience Erogram, not thetindividual's expari- s
ences and attainment of competencies, is assessed. Program
guide}ines usually resemble those developed by the American Coun-

T il Education (described in Appendix D) for military training -
progfams which recommend blgcks of credit for successful partici-
patioN. Credit is usually awarded on the basis of time spent,

that is, so many hours of participation in training may provide a
specific number of Carnegie umits. ‘

r IR : &

Credit for Prior Experience g
If awarding credit for. prior experience is legitimate, award.
of credit for such experiences may be done in ‘this way: compe-

'~ tencies derived from Previous experiences can be identified and
then verified by performance, documentation (testimonial), or
product outcomes. The competencieé assessed will also have to be
related to already legitimized academic competencies recognized :
by the granting agency..- The Thomas Edison College and New York
State External High School program (described in Appendix D), are

-both good examples of this model.

Al

Experighce Designed for Credit

In this model, student programs are'individually developed
around the.intéggation of required academics and career interests.
Since the experience is Pre-desiyned for credit, competencies
must be identified clearly by a thorough analysis of each avail-
able work site. Descriptions of tasks and competencies utilized
on the job are the basis for developing student objectives and

learning contracts. - This type of credit assumes that:

the‘participaqy's academic experiences and needs and
occupational’ ihterests are assessed

\

competepicies which relate to this assessment are identified

.. . the Wbtk site is analyzed and evaluated regardipg the .
. - extent to which the identified competencies can be- -
a attained at the site : o '

‘individualized learning experiehces (Job descriptions)
are developed and reflect necessary c¢ompetencies to be
learned and assessment of results to.be made -

objéctives,are developed which shoW\sriterion references
to the identified competencies R '

o S
learning contracts are pre-negotiated

. . | | . ,“i.
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. APhnajority of peoplé engaged in the issues surrounding the
awarding of academic credit for work experience would support
this type of credit and program theoretically as most effective.
HoweQﬁr, these same people might also suggest that consideration
be given to several important ‘barriers connected with- awardlng
credit ‘of this type: . . _ ,

some schools may resist such competency based
assessment as too foreign' to their evaluation
'siétem and academic structure

*{g;; : .. employers may not wa to feel as accountable
v . as they pérhaps“sheuid in a program which is
i competency~based

- . *local superintendents may be cautious in the
awarding of credit which supports the set-up
of programs ﬁor which there are no State guide-
lines

(described in Appendix D) developed under the auspices of NIE,
are all good'eygmples of this model.

-Additional descrrﬁtions of "models" for awarding academic

credit are provided in, Appendlx D. o

Q“‘ WHAT ARE POSSIBLE ELEMENTS OF A WORK ) , v
" | EXPERIENCE PROGRAM? - - : ’

%

»

/ . . .
According to the Cooperative Assessment of Experiential Learn-
‘. ing (CAEL), there are thlrteen basic elements of a work experience
program which are ‘generally responsible for the success of the C:
program. The following components all dlrectly affect the award—
ing pf academic¢ credit, eV¥en though they may not all involve
policies of assessment. They prov1de a useful context for com-
parison, and-they should make it easier to understand the operation
.of a work experience program in general It is important to
,recognize that while there is no model pgescription around which
.'all work experience programs can be built, ‘this particular list
of cdmponents has been: labeled as a functional model by CAEL:

-

&

1) Develop a program rationale which will recognize compe-
tencies to be credited and their relevance/equivalence to -the
classroom.. In addition, the rationale must prov1de justlflcatlon
for both student and institutional 1nvolvement

*2) 'Define the program characterlstlcs by addressing logi-
stical\kinds of information necessary for:program start-up:

IS H . N - . . . 3 8
' ?

~
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size, dufation, and location of program
coordination of outside institutions

general educational objectives

{
intended learning outcomes

. -
4 . -
: )

administration and personnel needs

" general overview of the processes involved in educating
and assessing the students ' ’

3) Develop faculty resources by, addressing additional staff-

ming, training of staff, and clarification of faculty responsibil-
ities. ' : : ,

4) Define criterion standards around institutional require-
ments, students' goals, and employer requirements. Both' faculty
and field supervisors should be involved in the drafting of mini-
mal performance standards and the properties of good standards;
that is, consistency, fairness, and reality. :

. " 5) Develop admission policy. The selection and admission

of students should be done by a fair, systematic process.. The
determination of appropriate qualities of prospective students
needs to be accomplished early. Dissemination of program infor-
mation and student recruitment should be geared- around the selec-
tion and admission criteria. A formal orientation session should
be developed for all students admitted to;the program. -

, 6). Decide how the program will be financed. Expenditure
(such as personnel and overhead) necessary for implementing the
program must be identified and contrasted‘with program income

thrpugh state or federal fundjfig. ,

. . 7) Prepare students fg; assessment. Students need to be
oriented to what will beé expected of them throughout the program.
Of f-campus learning possibilities and learning objectives must be
.clearly identified before learning plans can be developed.- Stu-
- dents should also be made aware of the asséssment “techniques
which will ‘be utilized.

8) Appraise learning outcomes. Students must be made aware
of the kinds of evidence or documentation essential to completing
their evaluations. The nature of the instrumentation used for
student appraisal, and the ‘final process of determining kinds and
amounts Of credit, should also be discussed with students. In
addition, rconsistency and interpretation of standards against
learning requirements must be clarified for staff. :

’
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. 9) Integrate learning with future plans. - This cemponent
mainly involves those procedures- developed for dlscuss1ng assess-
ment decisions with students. A student's objectives must be
- assessed with respect to his/her &egree goals, degree ‘:requirements,
and vocational interests. A future-oriented perspecitve should
set the format for these discussions.

10) Coordinate off-campus learning sites. Placements, ,
throughout the communlty, need to be located and secured. Avail-
able positions in the field must b& consistent with not only the
- employer recruitment criteria, but also with students' objectlves
¥n order to justify the placement. Malntalnlng contact 'with the
employers and minitoring student progress must be a continual on-
‘'going process. Both of these actions are important for student
dccountability In addition, transportation and worklng arrange—
ments may be 1ncluded under this topic. :

as they apply to vocational exploration are very important T
planning of educational goals and how to meet them are also cr

tical isshes.

11) Advise students. Exploratlon of vaTues and 1nterestsA&//
e
i

©12)  Define credit policies. State educational policies N
should identify the limits on\amount and type of credit awardeﬁ
for,experiential learnlng . But since many states do not yet have -
such guidelines devéloped, LEA's may need to determine them for
their programs. Policies must be determl ed for credit awarded

- for competenciesgained or time spent.: Crkdit equivalencies negd
to be determined for both.” 1In addltlon, review and appeal proce-

dure. must be clarified. , A -
13) ‘'Record learnlng outcomes.  Procedures need to be devel-
oped for translating learning outcomes into academic units. Stu-

dent monitoring and accountability both should be maintained with
a high degree of privacy. Academic credits should also be desig-
nated toward a degree and/or-arga discipline requirement Nar-
rative descriptions should also accempany credits on a student ]

permanent transcrlpt , . . f

21. Warren W. Willingham and Kurt F. Geisi ger,."Developihg an
Operational Model for- Assess1ng Expesiéntial Learning."



‘Academic Credit S

HOW DO PROSPECTIVE EMPLOYERS, PARENTS, : : | :
COMMUNITY ORGANIZATIONS, AND EDUCATION -

AGENCIES VIEW ACADEMIC CREDIT?

A Y

.3 (

It appears that employers, parents, community organi£ation
and educational agencies place a great deal of credence in aca-
demic credit. Academic credit, credit hours, diplomas, certifi-
cates, credentials, etc. ‘are valued by most people simélyﬁbecause
they have always beens valued. o : .

But, academic credit serves several‘distinct functions:.
b2

allows courses or learning to be ¢ompared'among educa-
tional instftutions '

serves as a marker aldéng the road to degrees, certifi-
cates, diplomas, awar romotions, and pay raises

serves as an admission ticket to further learning, jobs,

privileges . _ )

" indicates, upon receipt, "su@ccessful" completion of the
requirements established for "earning" particular credits

.
<

. defipes amount of leérning ¢

' : p .
defines time spent in the learning process
. certi iés the acquisition‘of and ability to use kgow-
) ledges and/or skills ' ' : - W

. The precision, validity, and 'reliability with which academic
gredit serves each of .these functions seems not to .be debated,

[

much less questioned. 1Indeed, if the value of academic.credit is

questioned at all, it is because credit.is being challenged as an
effective mechanism’ for:differentiating levels of accomplishment
as well as levels of knowledges and skills. If parents, employ-
£rs, and educators view academic credit as a label which indicates
quality, then many also see it differentiating people. They per-
ceive, then, that too many people can very well attain one level"
of credit and that subsequent "higher levels" of creditf need to

be redefined to maintain a differentiation. :

This perspective, however, would appear to be changing as
effective work experience pPrograms make real experiences .in the
world of work valuable. That is, as more youth are credited for
engaging in such experiences, and as work experience participants

)
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lose their "second class stigmatism" and succeed where before ~
they £ 11ed, so credit as a legitimate 1nd1cator of performance

(as opposed to a dlfferentlatlng mechanism) galns value. ’/ .
o N ’ i \/

WHAT IS ACADEMIC CREDIT AND WHY
. ISIT GIVEN?

Academic credit is an indicator of achieving a specified
level of performance for certain purslits or tasks. It represents
for some people not only past performance but also an ihdication
of future achlévement, a. . predictor of success or productivity
(which employers may like to see) ‘'which is legitimate. :

»

Getting academlc cred1t can mean:

that one abided by the rules and regulations of the
granting academic agency and has gone through (and
survived) a certdin course of study and performance
"in which yigor and perseverance were demonstrated
and minimum standards met’ i

that one has exhibited the potentlal for hlgh achleve-
ment so that one can undertake more advanced ﬁcademlc
studies (i.e., the credit has been "banked" and may
therefore apply to advanced standing) : ¢

A Y
that what was learned throuqh the educational agency
was "legltlmatem and "creditable"

Academic credit is given as recognltlon or relatively immed-
iate reward or reinforcement for performance of skills or compe-
tencies the learning experience has been designated to develop.
For example, the student working in an guto body shop receives
credit for demonstrating correct.auto body d1agnos1s and repair.
in an actual situation. —_— - .

'HOW MIGHT ACADEMIC CREDIT ARGUMENTS
AFFECT THE NATURE OF THE LEARNING
SETTING?

A

The arguments1surround1ng the pollc1es and practices for
awarding academic credit may well be 1ay1ng the foundations for;,
substantial educational reforms. As with many reforms, however,
it is unlikely that the -early actors intended or foresaw the

eventual consequences. - » . ) . .

~
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The possible reform in the making is this: because of the
escalating polemics denying or defending the value of an educa-
tional oxperience as worthy of agademic c¢redit, public schools
may lace lntrea51nq pressure to truly individualize the diagnosis,
attalnment,eand assessment of skills and competencies for all
learners. Why? Consider the arguments often -- and perhaps
appropriately -- made by public school representatives against
awarding academic credit for work and other out -of school experi-
ences:

. . y/
Attribution: there is virtually no way to attribute
the attalnment of skill "X" to work experiences "Yy".

e

. Relevance: there is ndéiZTTﬂ evidence that skill
. "X" is, in fact, relevant to the learners' subsequent

occupational or other life roles.
. . .

Measurement: the evaludtive techniques by which skill
"X" has been assessed are vulnetrable to nearly all the
-class1cal measurement errors. - .y

3

. Isolation: even if attained, the work expgrience skills
have not been reinforced in any planned or systematlc .
way by academic learnIng :

. . Learning styles students have dl}ferent learning
styles, and it may be that a given student could have
acquired the skills more readily and’thoroughly in the
tradltlonal classroom settlng .

.Differentiation: the work experience setting assumes
that all learners exposed to it have equal states of
readiness and willingness. :

These arguments are of course not categorical, neither in their
truth, nor as they reflect the opinions of all public school re-
presentatives. But these arguments are made often, and when they
are made, they are expressed with vigor. The important point is
this: To the extent that thesevaccusations have any foundation
_for not awarding academic credit for work experience, they have
equal weight as arguments against awarding academic credit for
traditional classroom experignces within the schools ¢hemselves!
Every one of the arguments can be turned on its head with "class-
room settings" made to sybstitute for "work settings." ’

Thus, the scenario for the movement toward 1nd1v1dua112atlon
is reasonably stralghtforward It rests on the following -assump-
tions: : 3 =

~ - 7

1. Experienctial learnihg in general, and work experience
opportunities in particular, will continue to be -sup-
ported and expanded .



, . ) O \’ ) ': - -
. . X, ‘ .
2. Expectations for awarding academic credit for work ex-
perience will increase. This increase will be at-ad rate
‘even greater than the expansion of work experlence oppor-
tunities for students. (The premise here is that exXperi-
ential learning proponents will soon cross a "timidy - '
. threghold"” borne of modest numbers and support. They
e ~.will demand, where before they have only requested, edu-
catlonal sanctioning of non-school learn1ng experlences )
o Z
"3.7.,As work experlence proponents 1ncrease their demands for
" educational sanctions in the form %%kacademic credit., .
~.," public schools will become increasifigly threatened and
. therefore more vocal in their arguments Agalnst awarding
-, credit for work exper;ence. These arguments will center
i on themes such as those mentioned earli®r of Attrdibution,
Relevancey Measurement Isolation, Learning Styles, and
leferentlatlon. B -l - o

(S . L7 . -
-

. 4. Given their increased support the response of ‘work ex-
N perience advocates to publlc 'school' arguments w1lL even-~-
tually shift -- or both "51des"hw1ll equally bear =-- the-
burden of proof that setting "X" (work or schoold is able
.- .to provide skills that are relevant, demonstrable, and
approprlate to ‘the needs of the learner.f v

o

i

+ ¢. 5, Schools, then, must take dnamatlc steps to. demonstrate <)
' that the SklllS ‘they seek to - 1nstlll are -’ - - T
e, attrlbutaﬁ to school experlences , e
_ . .. relevant t he‘real needs of futire, llfe roles., 7J“ﬁ5:
T .,. assessed in ways -defensible by . sound measurement : e
s e .principles T , L.
S . relnforced by sﬁpplemental or related academlc e EN
oo Tt expentehces K '

. keyed to tﬁe learnlng styles of individual students'
. approprlate to the unique levels of 1ntellectual
and emotlonal read1ness .of each student.

W " 6.. All of thg above will substantially accelerate the
- 4 T movement toward individualization.of instruction- and,
e, .7 . learning.- Of ‘course, other forces'also will have con—
. 7' tributed toward individualization. -Fo; ékample, the _
LT prlnc1ples and pressures behind IndivAdualized»Educa- , = =
"~ .,  tional Plans (IEPs) given 1mpetus by [PL "-Iﬁzlare-
L T llkely to remain. The minimum competency’ testlng move-
. . merit is spreading nationally and: shou d encoufage re--«
A " "jectién of norm-referénced. tests as unfair ‘or unreason-
, ablé; in their stead ‘will be criterion-referenced tests
: ~‘.su;table to 1nd1v1duallzed instruction.: gIncreasing
- pressures on vocational. educators - to demonstrate job
'placement on the success index may:- 1ncrease the move

ot
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toward both performance testing an individualized = .
instruction. Finally, the ""Proposition 13"-type '

initiative nationally will continue to cause educators
' to deémonstrate edugational cost-effectiveness-

Whether or not this particular scenario comes to pass in

whole or in part is not too important. It is important that boths -

.the advocates and adversaries of awardings academic credit for rion-

school experience realize that eventually they must demonstrate
that the learning setting they are promoting is best suited to
the immediate and future needs of the learner exposed- to that i
setting. The possibility outlined in the sequehce of assumptions
described above arghe's that individualization will be the eventual

direction taken\by this need to demonstrate the worth of experi-
ential or classtoom learning settings. . : :

| - T % N - - Co%
. - B ~ i . . N

'WHAT ARE THE TRADE-OFFS AND INCENTIVES | .
FOR AWARDING ACADEMIC CREDIT:FOR | o

representatives accept transitdry federal dgqllars if they risk-.
losing agable local support?: If eéducational credentials begin to
" lose th -

WORK EXPERIENCE? . %

Given the opservatidns to date of school and community re-

- presentatives considering -policy matters relating to awarding . -

academic credit for, out of school experiences, the ggneral view

“toward this topic is that the trade-offs are inevitable and com-
.Plex and that the incentives.must be sich that a quid pro qug.is

maintained between those promoting academic credit fox-work €x- ,
perience and those holding the prercgative to Sward it. Schools
and gommunity agencies, including YEDPA coordinators,; will not

enter into meaningful and feasiblévagreemenﬁs~for awarding. aca- °

demic credit unless each can see an advantage for doing so.

w

' But the trade¥off§ are not simple. At ‘what pribé—ﬂo school

value attributed to ‘them.by hose who "purchase" the
edugational products, can the schools lééitimacy¢ once ques-
tioned, ever be regained? -Can 'schodls ahd .communities afford not
td‘reqoqni;e non-school learning? o o ) ¢,~‘

.Simiiarly;ﬂwork eXperience ,proponents must ask what the worth

of academic’ credit is for disenfranchised youth and. adults if that
"award" from thgwschools is ever perceived by these groups as fur-
ther patrenizing by "the establishment." Ironically, awarding
academic credit holds as much potential “for giving true meaning

‘to an. equaljty of opportunity ethos as it does for diminishing

that principle to hollow rhetoric. - If the credit is genuine and
fair, it can beocome an important lever in the school's efforts to

serve groups who have been denied the credentials of formal

(schooiing, If used as a stopgap measure -to please/appease sUch

A . R
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groups,\lt is llkely to become a counterproductave rallying point
. for opportun1t1es denied. — %
: \

MOSt evident is the need for parlb in the agreem nts%?é
tween schools and work experience advocates. This is partifularly
. important for CETA/YEDPA and LEA.agreements. Implicif in these
‘" negotiations is the ever-present question, "What's id this for
me?" If these understandings are to be ‘meaningful, schools must
seet a linkage with CETA as a viable Dartnershlp wherein each/will
benefit in both the short and long range Similarly, at the state
level, agreéments between DOL offices and state departments of
education must be genuine and reciprocal. If the principal® mot1-
vations at-any level are simply such things as meeting protocol
, formalities, avoiding political nuisances, token monetary ex--
changes, and.so.-forth, Iittle hope can be held for lasting collab- °

oration.; ‘ B .

. >

[y

. . In the flnal analysls, the only real 1ncent1ve that a non-
school agency ‘can: offer :the schools is cooperation .in garnering .
publlc support for schoeols' sanctlonlng Oof non-school learning
experiences. - The 1mp11catlons for publlc "lobbylng" by such
- groups are apparent - Attracting and convincing key commdhlty
leaders, encouraglng the fprmation of school-community advisory
groups, using the media. effectively, and selling the idea of non-
" schodl learning” as legltlmate and important should become priority’
agendas for any grqup,-within.or outside the educational system,
which is convinced that schools dhould provide academic cred1t
for legltlmate learn1ng ‘in non- school settlngs ——
, ‘The basic rationale for, the rally of publlc support as the
central means. for pushlng public schools toward change is that
schools cannot change in- a direction or at a pace rot attuned to
‘the views of the public they serve. It matters little whether
the désire for a change, such as honoring and legitimizing learn-
ing, whenever it occurs, comes from within or outside the school.
The school remains fundamentally a political entlty charged with
serv1ng the public will. ’

o

[_FOR WHAT IS ACADEMIC CREDIT GIVEN? | ~ =~ |

Typlcally, academ1c credit’ is awarded ‘for either time spent
in a learning.situation, or for competencies: galned/derlved from
‘that learn1ng 51tuatlon..

Cred1t for t1me spent. A standard rule of/thumb for.: granting
credit for many work experlence programs throughout the country
is that 4n effect in the stWte of Delaware- :

one hour of classroom 1nstructlon = two. hours
of on- the ]ob work experlence L \\'
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. Even though there are many other ratios of this nature being
used, they all reflect the same intent. Credit may be awarded
under several different elective titles, depending upon the nature
‘and depth of a student's experiences. Let's say, for instance,
that a student is spending about four to five wéeks on each com-

" munity site placement, “as opposed to the student who spends at
least ope semester on 'a particular job site. The student who's |
"traveling around," so to.speak, might receive a credit in "career
exploration" to reflect the invéstigatdive nature of his experi-

" . ences. "The criteria for that credit could be the following:

-t learn about the "real world of‘Work"

"to develop some objective information abodt oneself
such as preferences for working with data, people,
or things . - S :

to more objectively identify‘dne‘s most appropriate
vocation by examining -the realities of the job, . such

as physical conditions at'the worksite, the amount 3§‘; .

. of training and education needed}_the posgsibilities
 for future promotions aqd.increaSed growth/development -

to find out about labor unions
to examine various jobs in regard to available work

- benefits\ S o

. <to understand more fully the barriers of sex dis;_
crimihation~and stereotyping . :

¥
s

Credit for competencies gained/derived from . work experience.
If credit is to be granted for competencies gained/derived from
work experience, then it must be given for anything that is
‘succéssfully achieved or developed in line with -the objectives
for learning in the work experience: program. Credit should neveg
be.given away;. it should only be earned. -t e

There are four different skill or competency areas, any or
all of*which may be present.in the learning objectives of a work
experience program. THeseé four skill areas are: = '

) -

1. Basic skill and/or school subjects -- these skills should
- relate to the basic traditional requirements established

by the state as ad%demic criteria: for graduation (e.q.,
communication and computation skills).. T

2. Life skills, survival skills, or coping skills <-; this
arka encompasses those skills'which we Use on a daily
basis, i.e., balancing a checkbook, planning and opera=
ting a budget, adhering to good nutritional -principles

V'

;n-' 0‘ '.

47 o ek



AY

and peréonal hygiéne, and understanding the basic
principles of credit -and finance. '

3. personal skills -- thi area represents positive atti-  _
tudinal growth as it rélates to work; i.e., motivation, i
cooperation, appreciation of work ethic, and the ability

to communicate with adults.
. - 9 7

4. Specific occupational/employability skills -- this area
focuses on plant specific skills as does vocational
education; i.e., mechanical skills, pl ing skills,
electrical wiring skills, or anything of a more tech-
nical- nature. : ' '

~ Credit can be given for mastery of any or all of these skills.
Most likely, however, schools may -simply not have the time or money
to provide learninag opportunities geared to each skill area. Since
the you population for which most work experience programs are
developed suffers a lack of skills, money, credentials, and incen-
tive, careful matching of skill training to student needs is

v ; .
es%ential to .sucess for students and the program. o

Basic/Life/Personal Skills Versus , »
Occupational Skills -~ %

., Consider whether it is important to grangicredit for either
‘basic skills or occupational skills. If the wprk experience set-
ting sponsors (employers) are willing to go the extra mile, then
the students will stand a good chance of ‘acquiring both types of . .

 skills.  But if a student is placed on the job only to become
another employee, the probability of negative attitudes supersed-

ing” any type of skill development will be hidh,

 If the youth population to be served is not ready and willing
to learn, then most programs will probably fail. Since the YEDPA
~ legislation carinot assure that its participaﬁts.will'be motivated
to learn and/or to earn credits, then it becomes the schools' re-
 sponsibility to develop that motivation. It may therefore be more
woérthwhile to grant credit for the development of positive atti-
/;tudes and  personal skills 'since .these are closest to ‘the student's
personal identity. If a student doesn't understand the 4dmportance
~of arriving to work on time and other things of this nature, then
to grant credit for any kind of skill development would be diffi-.
-cult at best. . Employers generally believe attitudes and personal * |
.skills are basic to beginning to train employees in th?yspecifics
of an occupation. | : ' ‘ : A :
If the 1egislation is to have any long-range effects on the
 wdisadvantaged population and the labor market, then the partici-
pants will have to better exercise survival skills and seek out '’
. @_‘\' . X {t.' P A . i
’ M*S . €« o op.
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future .employment. Poor nutritional habits can greatly impede a )
: student's potential for learning. Budgeting, getting financial
*  credit, and exercising the right to vote all directly impact -the
- ability of one to survive. .And, if these kinds of- skills can re-
sult in more immediate effects and benefits in the eyes of youth,
‘then there may be an increased incentive to learn them. ‘Their
relationship to everyday living may then be much more apparent . ;
than would the areas of basic and/or occupatfonal competencies.

Related Instruction : . y

In whatever skill areas credit is granted, the value of re-
- lated instruction needs to be recognized. THhe only difference
"will be in regard to the range of instruction required for the
four different areas. The basic difference between learning ex-
perientially and learning in the classroom occurs in the sequence
of thought processes necessary for assimilation. Traditional
Classroom learning involves the acquisition of information in an
" orderly building fashion which ig then used as a framework for
rélating to specifics and actions. -Experiential learning, on the
other hand, requires that "hamds-on experience" (actiond or spe-
cifics) be generalized back to the theoretical .framework. It is '
the frequent™lack of‘practigg, on the part of disadvantaged youth,
in learning through the symbolic media of reading, writing, and
speaking which has often penalized them. in the past. Even though
there are many who may.have successfully manipulated the symbolic
"' medias, they still possess apparent difficulties in learning to '
apply them. It is because the classroom promotes learning through
vicarious experiences without any.immediate reinforcement that.the
artificial incentives of grades was conceived. Experiential - o
learning has become™an qﬁf%&%&Ve mode of learning-because the. .,
- student receiveS‘imméﬁia;éffﬁﬁﬁﬁngémentiﬁor;‘ﬁat is beipg ‘learned:
This immediate reinforcem%hf§wagfiﬁdréase'fhé¥%éudent's motivation.
James Colemah suggests that the weakest link or element in
the experiential learning process is the ability to perceive the
-general principle from the experience.22 This rationale. is the
basis for the legislation's mandat that provisions be made for
such suppdrtive services as cdunselling and. job market information. .
This suggests that, as _often as posgible, related instruction for
- both the group and the indiyidual §§ provided.

~ e : . : ' . " '.' 4

Related instruction is a series of structured activities
which tie together what s student is learning on the site with
what s/he needs .to learn_fok\giffuation. Re}ated instruction can

2
. . " 3

-

. Co ¢ , o ‘ :
22, James Colemarn, "Differences Between Experiential and Class-
. 'room Learning," p. .58. o " : : .

A
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be delivered through a.variety of learning strategles (career
workshops,, world-of-work values seminars,- sex role stereotyping
activities, group sessiohs evolving around jOb benefits, etc.).
This related instruction, like the work experience learnihg, must
"be ‘carefully planned. Objectlves must be set and measurable.
And, extremely important is the award of credit for competenc1es

derlved from related instruction’

By awarding credit for both classroom-"learning (related in-
struction) and work experience learning, youth programs for all
students will reinforce the value of learning by any means. Learn-
ing by doing/experiencing and learning by thinking/reading will be

. exciting ways for any youth 'to acquaint themgelves with the worlds
of work -and knowledge. .

s i : o ) E)
WHAT FACTORS MUST BE CONSIDERED IN
MATCHING STUDENT NEEDS TO wom<
EXPERIENCE SITES? L

~

Much of the theory on successful and creditable work experi-
ence programs has been developed around the concept "that a good
experience will lead to other good experiences."23 Dewey stresses
that what makes an experience successful is the degree to which an
individual's needs are matched to the particular occurrence. Al-
though there has been much research in the area of successful work
experience programs, little has been done on developing good match-
ing procedures. There seems to be a lack "of aceepfed theory (on
procedures for determlnlng) what experlence is best for an indi-
vidual, at what time, in what. degree, and in what relatlonshlp to
formal study or other forms of learnlng."24 ‘The individualization
component of & work- -experience program is the element most affected
by and contlngent upon tha proper analysis and matching of a stu-
dent to a community site.. ""Careful matgching of students to jobs

. . appears to”be one of the most cruglal'ggsks forgywork educa-

tion programs
k)

"The U.S. Department of Labor study on the Nelghbthood Youth

Conps (NYC) jobs st#tes that when the work was uninteresting,
boring, ‘and monotonous, when\ the employers failed to show an

23. Dewey, Egperience and Education.’

24, .Graham; "Youth and Experiential Learning," p.‘l69. o i
25. Steve Frankel et al., Case Studies of Flfty Representatlve '
Work Education Programs. . .- .
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.interest and good work habits were not developed that the partic-
V./\ipants found out how to "beat the system."26 '

\ i

¥ "~ In order to match a student successfully to a community site,
there are several factors which must be considered: : :
s% 2l..1) - cognitive developmental requirements.
& <. general learning ability -

'”ZAQﬁzr}//mathgmatical abilities - L
coiz° © . .ranguage abilities /jf
.affective developmental requirements
~+* how much supervision is needed: , ‘

level of introversion/extroversion Lo
e stress factor level ' DL
"7 . appreciation of the work ethic

F*«3) . characteristics of the job site
“. . available learning potential (a detailed task-
: Ynalysik of the job)
> . employee httitudes o o !
7. up time/ddwn time . : N '
7 " . out of the'ordinary time (e.g., merchandise
inventories) = . :
supervisor vacation time
physical surroundings
hazardous equipment
~entry-level job skills
.. discriminatory attitudes
N . personnel practices
‘ employer/employee commitmgpt to t?e concept
: . ' &dequate supervision ) . T
‘ - . table of organization ' : ¢
(  ’ © career ladders . , : .
occiéational skill clusters, : - ~

_ Today there Sre»several teahniques used for completing a site
analysis and the proper matching of a student, but none has re-
ceived complete. or widespread acceptance or efferted total suc-
cess. Many of the techniques today only look at such factors as .
an individual's expectations, self-confidence, and preferences.27

v N :
26. U.S. Department of L££or, Manpower Administration. A Study
- of the Effectiveness of Selected Out-of-School Neighborhood
Youth”Corps Programs, A Study of Selected NYC-1 Projects, -
Washington, D.C., 1971. = o . g :

27. Regis Walthers. The Measurement of Work Relevant Attitudes,
' A Report on the Development of a Measuring Instrument.¥ . ’
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‘The U.Ss. Department of Labor's Third Edition of the. Dictio-
nary of Occupational Titles (DO?) offers one of the most complete

occupational classifications ev developed to date. Sidney Fine
has developed a system utilizi; the DOT, which magy people recog-
‘nize as his "functional job analysis" procedure 28 " Through this
system, vocations are clgssified by industry and type (114 worker
trait groups) with minimal competency requirements for working
" Wwith data, people, and things (machines). ( The de51red worker
traits and levels of competenc1es for each'jpb are. br9ken down in-,
to §3x categorles- X
v : . 1) General competence in reasoning, mathemat1ca1 and
language development. '

.

2). Specific cdmpetency levels in such performance related ™~
aptitudes ds general learning ability, verbal ability,
numerical and spatial abi)lit#es, form perception, cleri-
cal perceptlon, motor coordination; finger dexterity,
manual dexterity., color discrimination, and hand-foot
coordination. - -

L 3) Interests in working with data, people, things or a .
comblnatlon of any- twqQ, along with such values as
creat1v1ty vSs. toutlne tasks, etc. -

. Y
4) Temperament as 1Hterpreted by p§eferences among twelve
) pairs such as independence vs. SupeerSIOn, etc. :
-
5) Physical demands as deflned by heavy llftlng, ‘light
carrying, etc. .

v

BT

6) Worklng condltlons as deflned by -being 1n51de, out51de,
etc. —_ -t
The Appalachia Educatlonal Laboratory (AEL) Experlence Based

Career Education.Program (see Appendix D) and Career Decision
Making Program, located in Charleston, West V1rq1n1a, jointly de-

ve/loped a "site analysis proceduré” based on these concepts of job
ana1y51s. Through years of extensive testing and refinement, the «_
system is now being utilized to match students to individual com-
munity job sites in AEL's experiential learning’ program. Even ° ~
though the procedure is successful, there seems to be little caen-
sen as to why; and whether its-SucCess'has to do with skills
or atitudes gained, "peer" relationships with adults, or increased ’
‘self-esteem and obligations. It may very well bé that it,is not
.tne,model itself, but those cognitive and affective developmental

28. Sidney Fine, "Use of 'the DOT to Estlmate Educat10nal Invest-
ment," p. 363-376. . , e . -
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theories around which the model was developed, that is affecting
success.?29 ' : '

N

WHAT ARE SOME GENERAL METHODS/PROCEDURES
FOR AWARDING ACADEMIC CREDIT? -

~

- The ‘arrangements and procedures for awarding academlc credit
vary from state to state, from instituion to institution, and
from department to department . But there are certain-fundamental
procedures suggested in almost all assessmentvguldellnes and poli-

cies. ’

f/q} These procedureseare typified in~the Cooperative Assessment
of Experlentlal Learning {CAEL) report which presents six basic,
generic steps in assessinag experiential learning for academic ‘cre-
dit. The steps are shown in the follow1ng table taken from the

Y

report
2 . Table 2. Six Basic Steps in Assessing Experiential l.~érning30
Step' i 'T.Prior Learning . Sponsored Learning
IDENTIFY . 1, Identify college~ 2. Set.specific
‘ level learning learning. objec-
acquired through - tives that fit
life,experienqe- . .o the goals and the
. : _ I learn1ng site
. . - )
j(ARTICULATE 2. Show how and what 1.° Dec1de onvgeneral
: : ‘parts*of that learn- . learning goals
ing are related to _ that are related
the degree. objective to the degree
: objective
DOCUMENT . 3. Verify or provide . 'Tu 4. Maintain an int L\\
+ - . . evidence of learning - - grated record a
‘ y ' ‘ evidence - of learn-
. . _ ing o
\ | S ,
- ~ ¥ ,
v ,
- . S _ . .
29. Appalachia Educational Laboratory. "EmployeE;Based Career '

Education Evaluation Summary," 1974.
‘ . , . . o ) , . . .
30. Warren W. Willingham, Principles of Good Practice in Assess-
ing Experiential Learning, 1977, p. 6.
B ' '




r : Table 2. (Continued) L .
Step - /Jrior Learning * . Sponsored Learning
° ' i ' r L .
MEASURE 4. Determine the extent , 5. Determine whHether
° and character of : learning meets
learning.,acquired . - . - the criterion

- standard previ-
ously set

EVALUATE 5. Decide whether the : 3.  Determine the
A . learning meets an appropriate cri-
acceptable standard terion standard
and determine its reguired for
: credit qulvalence credit
- TRANSCRiBE 6. Record the credit or 6. Rexord«the credit
' ' recognition of learn- or r iti
ing : . learni

{

It should be noted that while CAEL addresses primarily post§\-
secondary assessment and crediting, -the procedures should be of
great practical aid to those LEAs and CETA/YEDPA /fcoordinators
attemptlng to assess and .credit secondary level Academic and work
experlence ' )

It is important to understand that the ,focus here is on gen-
eral principles, formulated around general problems and issues in
‘regard to sound assessment. - The steps are by no means totally.
prescriptive. The illustration demonstrates that there, are proce- _‘(
dures to assess both current (sponsored by someone or some 1nst1-
‘tution). or prior learnlng, only the emphasls -and order-varies.

Each of these steps requires some crucial antecedent judgments,
which only lend clarification to the: procedures. . L

. HOW ARE THINGS FOR WHICH ACADEMIC CREDIT
IS GIVEN MEASURED? :

)

The .primary objective of assessment of compgetencies gained
from work -and life experiences should be to promote cognitive and
._,affective developmeg@ But ironically, assessment outcom@s and
,*weften consldered indicators of learning*which may not_have occurred’,
~and are even more frequently viewed as final detertifiants of abil-

. ity. . Ideally, assessment results- should be used as-individual
guidelines for further knowledge and skill development. Most peo- -
ple require several attempts at achieving mastery of particular
competency.! Thus, the objectives of measurement should be to

54




encourage further learning so that an individwal can best attempt
‘to develop various levels of competency. Beca‘lﬁ it is so impor--
‘tant to fit the measurement to the needs of the%learner, w9rk
'5experience'learning programs need to give students the options to
have their learning evaluated via a wide array of assessment pro-
cedures. o ‘

The following 'is a list and discussion of the reior assess-
ment techniques availdﬁle to education and industry.

LY

a

> Performance Tests. They can either be administerc® in a
‘natural environment Oor in a controlléd environment. They are
, highly realistic because they attempt‘§o duplicate the original
" learning situatian. There are basical Yy two different vagé:tiohs

of the performan¢e test: (1) the work sample; and (2) th hands-.
oh demonstration either in an unobtrusive or controlled oRs rvation
‘'setting. Performance tests can be used to tést visible skills,
such as perceptual, manipulative, and motor skills. The major
disadvantage of performance tests is the high cost of developing
-and administering them on a one-to-one basis. R

 .Essay Tests. There are basically two forms of essayectests:

(1) structured, in that the topic and number of words are assigned;
or (2) unstructured, which“allows a student more freedom . ing¢these .
areas. An essay exam will typjcally ask a student to respond to
. @ question with either a factual or creative piece of writing.
Tests are usually graded for grammatical errore, flow, and organi-
zation in addition to.content. Because most written test, resporises
are never either totally right or wromg, grading them can become

a -time-consuming effort. Therefare, rate#s have to be able to
recognize with consistency degrees of quality and merit.

4. - 2 . :

Objective Wriéien Exam. This assessment technique has been
used for so long that it is now recognized as a-standard means of
measurement in almdst every evaluation area. The ease of admini-
stration and scoring in addition-to low cost are strong positive '
advantages for this technique. Multiple choice, true/false, match-
jng, and fill-in-the-blank are all considered to be objective type

- 'examinations. Overall, they seem to test an individual's ability
to learn by rote. 1In addition, they reinforce the memorization:
of key phrases instead of an overall assimilation of the informa- -

tion. : '

. Simulations. Simulations are very similar to ‘controlled per-
fopmance tests in that they require questions be answered in the.
context of a replicated "real life" situation of which the nature
- and content are described in detail. This type of assessment is
more frequently used to measure attitudes and social skills rather
. than cognitive development. Stress interviews, role plays, case
studies, and inm-basket tests are all good examples of "real life"
 simulations. o 2 ‘ T .- -

., 4 : St ! ! ’ '." [y
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Interviews. The interview is the primary vehicle for collec-

+ ting social research data and also for selectina sérsonnel. There
-are basically three types of-questions used in an interview: (1) ~

closed questions which demand either a yes-no or agree-disaaree
response; (2) open-ended questions which prov1de the context for
responses; and (3) scale items which require dearees of aareement
or disagreement. - Interviews can be either structured or unstruc-
tured, and they are good avenues for relatina skills and knowleda
in addition to demonstratina 1nterpersonal and communication skills.
Panel interviews are frequently used in a portfollo assessnent of

prior experience. Oral 1nterv1ews (tests) are almost standard -
pdﬁcedure for completion and graduation from a school of hlqher
cation. ; . y . .

Self-assessment. This technicue draws upon a candidate's -
feelinas of self-worth to judage his/her own levels of accomplish-
-.ments. Self-assessments can be used to.relate both personal and
-coanitivé achievements. The job application form is a very sim-
¢ plified type of self-assessment. '

b

Ratings.. This procedure is more of a subjectlve type gf as-
sessment where one person actually judges and rates-another's
knowledae, skills, and abilities. A hiagh dearee of accuracy will "
seldom occur durina a rating; biases on the part of the rater tend .
to distort.the final outcomes of a rating. Of three types of
rating 1n§;;ument format used most frequently (ratings, rankings,
and checklists)" rankings andchecklists appear to be the most
.successful technlques, as they reduce the error by forcing a

_ choice.

v
e

. Product Assessment. 'broduct assessment is an indirect for;
of evaluation because many performances are typically invisible
and difficult to evajuate. As an example, creative thinking
occurs internally: so therefore, it .is more feasible to evaluate
the end product instead of the process or. technique throuah which-
‘it evolved. Art and photoaraphy are also ‘aood examples of demon- ¢
strated performances which can best be evaluated by their ¥inal -
product. - Portfolio assessments are a frequently used method for
both personnel selection and evaluation of priégr experience. Be-
cause most final products have resulted from 'long “hours of plan-
nlng, organizing, and developlno, it is much. more practical

‘ w1th1n time constriints to evaluate the end results rather than -

the means. 31 ‘ @ S /

s

" -

, i ‘ ,

31. Joan Knapp and Amlel T. Sharon, A Compendium of Assessment
Techniques, 1975 p. 7-49. A - =
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HOW CAN COMMUNITY ADVISORY COMMITTEES | ..
AFFECT THE AWARDING OF ACADEMIC CREDIT . .
FOR WORK EXPERIENCE7

—

Perhaps ®ne of the most effectlve mechanisms degeloped to
date for raising the community's .awareness on 1ssEes and barriers -,
that youth- encounter during their transition from school to work

is the community advisory committee -- ~also- called™a work-education
council or industry-education council. Relylnq essentially on
local community initiative, it can be used as® the prlmary vehicle
-faor collaboration and development. It can become a "new institu-

tion that can take on the transition from youth to adulthood, from
' education to work, as 1ts particular responsibility."32

Ideally, the council dr committee shouldhbe composed of those
individuals who tan best represent the community' S institutiona¥
.power structure and who are therefore in the best position to in-
fluence success It should include representdflves of the follow-

~Jlng groups:

1

- teachers and counselors - orcganized labor
- school administrators - - business
- - students g - politicai‘organizations
- ‘pérents - ‘ special interest groups ° »
- ihdustz:y‘ - \, . - civ%c 'qfouPS"

The functions of the council may include but may not be lim-
ited to the following:

to smooth the trans1t10n between educatlon and work ' )
for allssouth . ' .Kkﬁ/

.

. . to 1dent1fy and develop spec1al methods for overcomlnq
the barriers durlnq this trans1tlon

. . to recru1t cultlvate, and malntaln .community resources
o which will have pos1t1ve and lastlng eff&cts on youth

-

to enhance and stimulate the economic cllmate of ‘the
communlty * ) . -

32. Wirtz, The Boundless\ Resource, p. 66. i
- T ?"u‘- S
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too;mprove the lOCal occupatlonal/employabll1ty sklll
”tralnlng and job—readlness preparatlon .

.ooet

to act as ‘a broker £or.- reallstlc occupatlonal 1nforma—
tlon and job opportunltles.‘

. to axd in the development of prlvate sector 1nvolvement
with, youth I . hq v . .

1

to apply for and obtaln any addltlonal federal fundlng
that would further a551st ‘in bridqlna the gap D

A locally initiated adv1sory commlttee or work educatloéfi'

* council of which there are many in- the ‘United'States, "can prov1de

an 1nvaluable base for the advancement -of the kind 6f 1n1t1at1ve
that currently finds its fullest development in a career educa-. .
tion concept. Furthermore,-"such councrls are _in a superior ’

‘position not just to administer but even more. 51qn1f1cantly to
“develop effectlve educatlon -experience proorams

" ‘e

The U.S. Department of Labor has fundéd 33 Work Educatlon

- Councils over the last two .ears under contracts with the Natlonal
- Manpower Instltute, the Amé& can Associatlon of Community and.

Junior Colleges, and the National Alllance .of Business. The in-
tent of.the coun01ls was to heighten c un1ty understandlng and
awareness of the ,pProblems that youth eacounter as they move from )
schoQl to. work and to provide aid for

: Durlng the flsoal year 78 79, the Department of Health, Edu-'
cation and’ Welfare (HEW) will be working with the Department of
Labor (DOL) to further achieve the goals of the Youth Employment.

‘and Demonstration Projects Act (YEDPA) . Within this joint effort/

HEW will be developing new education-work models to bebdlsseml-
nated to the local school districts and CETA -prime Sponsors. In
addition, DOL will encouraage the replication of the National’Man-
power Institute's.education~work coun01ls throuqh grants to the.
prlme sponsors and LEA's. Ly v

o - N ' .

33. Ibld p. 70, A ' N
34;{ Dennls Gallaher,, "The Work Educatlon Exchangg A Proqress
T Report,," 1978 : ) _ , ‘ .

1
.
o

ordination and’ collabora—.-‘
. ‘tion of the available human and financial resqurces in. ,order to. =
‘reduce the barriers for sucdessful youth tran51tlon 34



. WHATARESOME FUTURE POSSIBILITIESWHICH L
Sl MAY t-:vo‘Lv:-: FROMPRESENT ACTIVITIES? " | - . .

J

A final question: assuming that at 'some time in the future,;
the normative structure of schgols and their communities has fully
legitimized the awarding of aCademlc credit for learning wherever: it
occurred, what would be different? ‘The figure and statements that
follow prov1de a speculative look into such a future:. Each state-

- ment pertrays a 51tuatlon in marked constrast ‘to what appear to
- be characteris s of today's efforts toward awardinyg academlc
-credlt for work and othetr non-school experﬂences

N

”

S L ﬁ
ﬂ 7, - Table3. Chau'aqte%tlcs of Awardlng Academic Credit for Work Expenence 1979-19??
Present Act£v1t1es 'f[ ' ¢' Future P0551b111t1es. -l
. gﬁ: - o
.| ACADEMIC CR e - "‘AC_ADEMIC CREDITFOR |~ ~
o o= b WONBSAE ) ] e L ' WORKEXPERENCE.“ |-
ERIR ‘ v . -,

L is" B sy ?jon admlnlstratlve 7 is based on rellable identifi-
formulas of’ least rlsk and .cation of specific skills and
eff1¢1ency 1(» . /a competencies attrlbutable to

: @ .‘»“_VH l-l', the work setting | 'l
is granted solely at'the pre- is awarded;&w'publia schools

‘rogative of the public school; seeking recommendations from
no checks or balance$ on amount employers, work coordinators,
or type of credit - ) . : and others, if amount or qual-

‘ N o ity of that crédit differs =

from that recommended, schools
- must show cause for exceptlons~

- 'is only for learners for whom . is for %lf learners, pro _rata ’
the school can claim partial payments ‘to schools through
or full FTE durlnq the work - - 'state and local fdrmulas based,

. experlence " on s¢hool's actual partlclpa—‘&._f

i ~ tion in fa01lltat1ng theglearn— \
. & P Ty lng .'2,“. . ,l‘ .

is seldom awarded for ) f-.xﬂls granted for oompetenc1esfv
required courses ' o ) acqguired reqardlqss/of their -

B ' relatlonshlp to courseés . -

is usually seen s hav1nq a - " is fully equlvalent 1n*value

qualitatively dlfferent (lesser) .to credlts agranted for™ learnlno

value than so-called "regular" pnder any settlnq : _

credit- , S N . T
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Table 3. (CQntinued) <

’Pfesent Activities-' “ " - Future Possibilities"
: . ﬁ ST ¥ _ A
) ACADEMIp CBEDIT FOR | ) - ACADEMIC CREDIT FOR
M WORKEXPERENCE TN . - WORKEXPHMENCEi“ £
," . - . Y _ . I R
is rarely accompanyéd by ) ' receives the same extent of
letter qrades A © -, .learning indicators of quality
_ ‘as any—eredit aranted’
'is ‘seen as essentially 7 is vilwed by educatdrs as a
.‘threatening and forelqn by " normal and expected part of
. many educators : " the school's responsibilitys
Sis: llmlt°d in its appllcatlon . ' is -an -expected and widely- g
to "special" learnérs having pursued. alternative for al ,
,dlfflculty,accepQ}ngvreqular fs learners te T~
school condltlons : . ' -
. o ) Vd . o )
is awarded %s token incentive . ' .is. seen .as vaable means £
fo? ‘youth to seek or retain - ... increasing the 'number and la-
_ temporary employment opportu— " 1lity of skills acquired in ’
¢« nities , o 7 work settings in :order to "pro-
' © ' " mote occupatlonal and soc1al
mobility - o e i
is seen as a "special case" . " is viewed as approprlate and’
for programs ox learners who r 1nteqral to the total 'educa®ion,
are difficult to accommodate . experLence fbr all- learners
within the norms and structureg , »
of the.regular school . I ' .o ' )

p) v F* . . L L ) = .
.
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'CETA/LEA AGREEMgNT OUTLINE

JPROGRAMS' LINKING WORK EXPERIENCE WITH ACADEMIC

CREDIT .
INVITATIONAL WORKING CONFERENCES' PARTICIPANTS

"MODELS" FOR AWARDING ACADEMIC CREDIT 5
YOUTH" EMPLOYMENT TRAINING PROGRAM (YETP) FORMS

!
A COMPILATION OF INFORMATION FROM ‘SIX SELECTED
STATES (CALIFORNTA, FLORIDA, MARYLAND, MICHIGAN,

. MINNESOTA, NEW ¥ORK)

. -
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o ‘L%AgpsmmxA .
CETA/LEA Agreement Ontlme - | o - . \)
The '... . | ] | - B

{school district)

and -

(prihe sponsor}

.

hereby enter into this .
: q(flnanc1aI or non-f1nanc1aI§

agreement. ThlS agreement will provlde serv1ces to a total of

youth in th 'heographlc area commonly referred to as
n er)- A :

The period

{city, county, req;éiiloonsortlum)

of performance covered by the agreement is frpm

to i . ’ . ) . ’ ._—

I. ASSESSMENT OF EXISTING RESOURCES AND PROGRAMS

Who needs help’ :

y
\

. . . . : o 4 .
What is the labor market in the geographic area served?
-» .

them? : p R .«,

what programs s1m11ar to the one dellneated ?} this agree-
ment have been provided before? : .

-, (

) _ ;o . . ) : S
What has been the evaluation of previous programs and current

ones to meet the needs of those to be served?
: o~

YII. PURPOSE, GOAL% AND OBJECTIVES OF THIS PROGRAM.
s o

Target groups -- number to be served.

How selected - ellglblllty

63

What community based services are avalﬂable and who prov1des

|



III.

~Operational procedures.

.‘Agencies involved. ' ..

'from same.

Evaluators. o . S : R

ADMINISTRATION , : PN

Components of program.

. .
{

SerVices tg?gﬁ prov1ded to whom -- job 1nformation, coun-
seling, guidd@nce, placement, etc.

r

. Coordination/linkage/liaison activities. . .

Jobs/work experience situations and relevance to education
and career goals of indiViduals.

N

Credit (abademic) for work experience and competenCies gained ;-

Teel . Vo

-

Accreditation of education agency.
- ¥

Follow-up of participants' activities.
OUTCOMES AND EVALUATION. OF PROGRAM.

Outcome statements -- criteria

@

Subjective and objeotive'evaluation,strategies

. Formative, summative, process, oudpome, impact evaluqtion.

‘Staffing -- dnties, qualifications <
Repoftsj | |

.ijeview and monitoring >
Budgeting ' L ' o .



APPENDIX B

Programs Linking Work Experience with Academic Credit

L

"~ The following is a list of some of~ the many orograms across
the United States awarding credit to students for their exper-
-iences in ghe work sqtting. . : SR

Some of the prodrams (*) are being funded by tHerJS._ ' ‘

Department of Labor through Youthwprk, Inc,. 'YbﬁthWOrk,iInctw
has bBeen established by the U.S. epartmentvdf Labor. . It will ~
-pPrepare grant application guidelings, review proposals, recommend
orograms for funding, .provide technical.assistance;vconduct the
knowledge development effort, and devel policy recommendations
for the Youth Employment ‘and Demonstration Projects Act monies
for incentive grants to exemplary programs that fhelno in-school
youth prepare for and enter thé work world. 3 S,

"The programs funded by Youthwork are studying the ma jor
questions surrounding credist and wog%‘experiencea. The results

should'providg a great deal of concrégte k wledge and suggestions
f9r resolving issues and concer@s of’lawar ing credit for work

. €Xperience and competencies-derived’fro those experiences.

Other programs listed are trying different yet syccessful
abproaches to bringing together the world of work and the world of °
education. "All the programs should be considered as examples - .
of -the many types of efforts underway.. ‘As such, they-are excel- .
lent sources of information td help in the development of a pro-.
gram of work exPerience andiawarding>credit for COmpeténcies, . '

derived from the experiences. and time spent in ‘the nrogram, . _

Ms. Mary Bacon . : .~ Mr. Maurice E. Wilson' S ﬁf‘f
Somerset Community College Manpower, Training Divisién

Somerset, Kentucky 42501 - 1450 N.E. 2nd Floor.
: . Miami, Florida 33123 -

Br. Raymond Billingasley *Sister Mary- Damascene -~ - N
Newton County School District . ~ Madonna College @ . .
3187 Newton Drive, N.E. A 36600 Schoolcraft Street g
-Covington, Georgia 30209 - - Livonia, Michigan™48150: . :
Ms. Susan Curnan o *Ms. Kathy Harrell - -
Smokey House Project Independent ILearning Center -
Vermont Department of Education 2125 S. 19th Street” T T,
Danby, Vermont 15739 . Milwaukee,-wisconsin 53215 -~ -
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‘*'Ms.. -
>;Wlllst0n Instructional Center.

. Falls Church, VA

*Dr.

* Mr. Philip Yourish
Independence High School
179 van Buren Street

Newark, New Jersey 17105

* Mr. B. C. Vankoughnett -
ontiac School Distritt . -
-3%Q_West ‘Wide. Track Drive
Pontiac, Mlchlgan 48053

Mrs. Velma #. Lucero

W

©  Philgdelphiay

{

City of Oakland Office of. Economici-

Development and Employment
Youth Division’
1422 san Pablo AGhnu
Oakland, CA 94612

14

Room 27..

Cathy’ Cockrill

6131 Willston Drive
22044
%
Bryon Schneider
,Southwest Segondary School
3410 W.. 47 Street
Minneapolis, MN 55419

LA

*
“ Mr.

*Mr,

Albert I. Glassman
- Executive Director of
, Career Education
School . Dlstrlct of Philadel-

. phi '
21 Stypeet and the Parkway
PA 19103

John Green
Executive Director
-Education Colloborative.for’

Greater Boston,.Inc. (EDCO)
20 Kent Street - C -
.Brookline, MA 02146
Mary D. Van Lear - .

. Larimer County CETA

L Youth Employment Programs

419 West Mountain Avenue
Fort Collins, CO

Mr. Jim Béshalske
CETA Youth Programs Office

01222 Madlson

Toledo, OH 43604
‘. . d {
s
ke M a8 ’ ~
»
-
4
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Y ) ) . o o B &
’ é ) Invitational Working Conferences’ Participgnts™

L ¥ ,
" On October 23 (Denver, Cqolorado)  and. November 6,.1978,
(Columbus » Ohi'o) ‘invitational working .conferences on the topic
of Awarding Academic ijjﬂit for\Work“Experienge were held.
‘Nine participant: f%pm the westgrn. half of the United - y
States ‘met 'in Defver; thirteen persons from the eastern half of«¢
~America 'met in Columbus. The people represented state depart-
jments of education, ' CETA prime sponsors, local school districts,
orjivate businesses, community-based organizations and junior
collleges. ] . ’ .
. - . .
Their purpose in meeting was to assist the project staff in
determining the most signigicant issues and questions concerning
the awarding of credit for work experiences _and competencies

' derived from such experiences. The participants discussed from

their experience-based viewpoints the focus of CETA.and YEDPA
legislation on the awarding of academi¢ credit for .work exper-
ience competencies. They debated the cuestion of thedrelation-
‘'ship between manpower/labor” training and educational institution s

&raining, and granting of credit for various work experiences.

The two groups provided valuable input to dirdct p;oféct C
. staff in ‘addressing the "credit-YEDPA-education" questien now-.

being discussed. - . : S . _ e
¢ . I . v * ~ 1'
Denver, Colorado; October 23, 1978
.Arvin Bloom T : . Brad Helhgrt, Director~ L Sié
.Colorado State Depdrtment Employment and Training .
of Education 2~ West Central Texas Council of Govt.
. Denver, CO S e _ Abilene, TX - .. S
Ann Brownlow o K\ Lewis F. Lemmond N
APL Project a ‘Assistant. Superintendent for~ dﬂr\.
Austin, TX e Instructional Services T
3 : ) L . Abilene, Texas$.m 76904 R
Niall Rodgers » _ . . . . ' -
Federal Building- -Al'fred Slater '
benver, co - S . Oakland Un/ified School District
: - - -+ oeakland, f£A 94606 L
Velma T. Lucero' . . T % : .
-City of Oakland ., - Mary D. Van Lear. .
Employment and Training. ¢, ,Larimer County CETA YN
You Division C A Youth’ Employment, Programs

. Oakland, -California® 94612 .

[ Fort Colling, cQ =~ #-  °~

a

- . <o ) L -
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Denver, Colorado, October 23, 1978 (Continued)
‘Homer .Sweeney | I B - -

Fremont U.S.D.
Fremont,_CA

, Coluinbus, Ohio? November 6, 1978

N
‘. . . ¢
. . Ve ’
'
¥

Mary Ann Anglin , ' David Kimmel
Albany County Employment - Vice President of Personnel
and Training Department ' Lazarus : :
Albany, NY “ Columbus, OH
¥ ‘George Cleply andﬁplta Meyer Ernest Landis K ' \\
Executive Director _— , Director of Vocational Education.
Educatlon and Work Council . Fort Hayes Career Center .
' for the Upper Ohio Valley _ Columbus, OH '
west Virginia Northern ’ : -

/ + 'Community College ' : _ . _
"Wheeling, WV . _ -~ , . " .
Mr. Alv1n E. Rubin" Jim Beshalske T T
Bureau, of Occupational EdUCa— - CETA Youth Programs Office

tion Curriculum Development . Toledo, OH : .

{S¥te Education Department - o Y ®

Albany, NY ' ' e S

: ¢ L o "
Dr. William Covert’ " _ = . Susan Curfian . . e
Mdnpower Training - oo Smokey House PrOJect -
Department of EducatlonA Danby, VT
polumbus;‘: OH ) R ) ,

i [ _ o h . ¢ N . . ' Nl

5,. . 4 . : .

%  Oscar Hankinson . : , Joyde Marriman , ¢ -
& - Division of Career Educat\ion . CMACAO . ' Cy
* . School: District-of Phllaéiishia " Columbus, OH .

Phlladelphla, PA- .. ~ 7

Al . h / : ) . \)

. . . W " - o .
Dorqthy Spencer v - Odella Welch»)

Willston Instructipnal Center- CETA Prime Sponsor
Falls Church, VA °~ Co o “Columbus, OH

1
.

~ay
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’ - Columbus, Ohio, Novembe(ﬁ,'1978 (Continued) , .
’ . R R . l/‘f ) . . . N
\ . N . . .

1

Maurice E. Wilson -
" 'Manpower, Training Division '
" Miami, FL 33132
o
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""Models” for Awarding Academic Credit

¥

A .
»The "models" for.awardihg credit for work experience and/or

cohpetencies derived from that experience represent the majority

of crediting methods now being employed‘or suggested. These -

models present the process by which high schools, vgcational/tech-

nical schools (secondary and postsecondary), community/junior _

colleges, four year colleges &fd universities, and other education-

al agencies and institutions can assess student leéarning gained
via work experience. , The methods described by no means are perfect

‘_or,suitable‘to&eve;yigituation. Howgver, adaptation of individual
models-op:é'combinat'on of models should produce a viable means

-of assessifg andxéredifing;experiential‘learningfin various cir-

‘cumstances. ., .- >

‘Consider these models as tésted beginning ‘points for-a pro-
gram. The experiences gained by the institutions which created
the listed programs should prove Helpful. Further information
explaining the modells may be obtained from the institutions: . )g’
The Continuing Education Institute, .Brighton, Massachusetts;
Cooperative Assessment of Experiential Learning; -Princeton, New

Jersey; ﬁar West Laboratory, San Francisco, California: Appalachia

Educational Laboratory, .Charleston, West Virginia; Northwest Lab-
oratory, Portland,gpregon; Research for Bgtter Schools, Philadel-
phia, Pennsylvaniaj American Cotncil on Education, Washington, D.C.;
New York State Department of Education, Albany, New York; Thomas ‘
AL dison-College; Princeton, NewUJetsey. COmpléke.bibliographic
information for each model is presented in the Bibliography, p. '

68. - Ny e Ty T ’ ey, ET

RIS : ':‘ : iir 8 iy = A
! _ - The Contjnuing.Education- Institute - ; o

3

'The'Continuing.Education‘@nségtuté (CEI) was initially funded
as a pilot project by both CETA and the :Adult Basic Education Act
(ABE). It is ong of few'endeavors, -within 1ts-region, to.athmpg%
=W« %pxéhensivg linkage of different agen ies‘and'departménts”\wfﬁﬁ'"

:Seeking to correct\ the educational pfoblemstonfronting the unem-
~ ployed. It was- anticipated.that~the program, after the first yfar
of ,implementation would be adopted by the New Bedford Public Schools
" . to become an intgggalﬁparﬁwgff ng@%dwlt Education Department. ‘It .
ig c?rrently completing. this ,ph fggy,ﬁ- : - B . ¢

-

. P d
Y
r .,

'Whenjzhe CEI ,was originally set up, as a cooperative effort
tween education and labor, it was to.be-unlike theatraditional
manpower- training programs which offer mostly, ocgupativnai skill
development and/very little related baéiC'edQCatiOn, The New
- &edfb;; AdultlDﬁpld@a Program was designed to awa¥d credit for

' skills¢ gained<prior to enrollment and also for academic exper-
_-iences designed f&® credit.. The projeét s based-on the fol-
“ v ‘ . “‘ ) ) 5 “ - .- '
/‘.‘.4 . - ' 71 3‘
- ’ . " I (: . . .
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. needs and nrior - educatlon

-3

lowing rdf{onaﬂégp "1) that learn1ng and knowledge are acoulred

throughodt a persam's lifetime; 2) that- a, high school nrepares '

. a merson for a rofe as.an adult bv nrovidina an onnortunity to
learn and acauire certain comnetencies; and 3) that adults who
nOoSsess knowledge, skills, and talents should be al&owed to demon-

strate such competencies rather than be forced to return to a 1
classroom’ merely to sétlsfy a narticular attendance recuirement."

The main objectlves ‘of the program are: "l) to provide men

‘an women who enter the nrogram with the necessarv basic educa- g;//

ti 1'skills needed to surviye in our society; 2) to assigt the
student in establlshlng reallstlc vocational and career ggals;

3) to attempt to raise a person's self image and self esk¥een by
providing feedback and reinforcement of learning that Jas occurred
throuqh life exveriencs; and 4) to enable a merson t
lar high school diploma 1n a time frame consistent with his/her

- Ehrollees are awarded a high ‘school- dgﬁloma-througn the New’
Bedford.Publld?échools after satisfying the following recuire-
5ments - "1l),’Each pergon must pass a’ read;n competericy test show-
1ng that. he or she cdn read at a high school level; 2) each person
must wass & mathematics examination requiring /an understanding of
whole numbers; fractions, decimals, o rcentages, measyreménts,
some algebra and geometry; 3) ‘each ne¢rson must be dble to write
gramatically correct lettersV composjtions, essays, and pass a
".grammar- test; 4) each person nust satisfy the Mas chusetts’ state -

reguirement in U.S. history and civics; 5) each pgrson must enroll -

in the program for at least one. term during which time he or.she .
must take a course or do a project; and finally, 6) each person
mustﬁearn the required 16 Carnegie Units. Persons who cannot. oass
a comoetency Axamination are referreds to a class in the New Bed-
ford Evening School, the Onboard Adult Learning Center, or - the
New Bedford Skill Center."3
[ 3
Students are awarded crejlt only when ' the skllls or compe-

encies can be demonstrated outside the classroom. A written .
methodology has been devéloped for awarding credit in, each ©of the
follow1ng life experiential categories: 1) emoloyme 2) train-
ing . nrograms, 3)- family health. and education;. 4) ho management
8) community, volunteer exoer1en¢e,'6) proficiengy-in the fine arts;
7) profichkency in .a second language, '8) fMilitary service;.9) prac-
tical arts! 10) sports; 11) recreation ,an& travel, and 12) inde-
nendent study or project. The maximum Mumber of cred%ts'alloWed,

-~ -

o

a . . R -

= o ‘ SO 4

‘ = A
1. Lloyd Dav1d the New Bedford Adult Dlploma Proqram, ‘DP 4 5.

2. David, v.5. _ L ,
3.'~Ib1d., Pp 5-6, - T o 'f,

earn a requ- .

o

i

\

-
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) for each is' as’ follows: ~ ) . :
- ' . - - A' . ‘
Employment -; . - : - 4 credits
Training Progrzms N - 4 credits .
[Home Manageme; , ' ' © - 4 credits /
) ‘Sports, Recredtion and Travel ., ) 2 credits -
A + Family Health and Education i - 2 credits . /;
T -  Proficiency in Fine Arts . =3 credits
» "'  Practical Arts E Co- 2lcredits
. ‘Military Services . - credits
Community Volunteer Experlence -’2 credlts'

2 credits-in each
1 credit for “each
oroject )

Proficiency in Second Language_
"Independent Study or/Project )

The minimum amount of time a student needs to spend in the
gram to earn a dinloma is 12:wéeks; the maximum amotint i's one
year.. ‘The program is open to anpyone 22 years old or older, with the

excention of those who are younger but reguire three of fewer
credits to graduate. The Prlnc1pal of the New Bedford Evenlng )
High School reviews each student s portfolio~and must give approvab
for. all the dlplomas. . ,

- ., Cooperative Assessment of \ 0 - o
‘ ' Experfential Le’a’rning (CAEL)

. . CAEL recommehds no partlcular assessment methodology. ‘%n ,
n1ne,d1fferent eas of assessment methodology however, CAEL does :3_
lis 't 21 means of assess1ng experlentlal learnlng. The n1ne as—‘f' LB
‘sessment methods areas are: . - R Yy

. . .

o, performance_tests ’ ‘
: . simulations > = ‘ -
X ‘. aSsessment centers ‘
- v ,€S5say examinations o ) 4
. . oObjective written examinations’ *. . :

. “interviews > .- : ! .
S . - self-assessment- ' .
qf . ratings IR . S .
v Ty 5 product assessment ' s ' '

coe

Y . : - .
- R ’ ‘ -5 o

Assessment of student learnlng v1a\exner1ent1al ‘education LT

is- somewhat difficult’ 1n‘thefoon$ext of traditional’ assessment '
even with the various methods . . ‘However, CAEL suggests that if’

six steps are followed, “in whaﬁever order is- approprlate, assess-

. ment can be accompllshed properly " The six steps proposed: rare: . S

. ’
’

1. IDENT%EJCATION - 1dent1fy learnlng acqulred through‘
experlence and deflne what learnrng 1s college level

%

’
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A2

ot : B
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Ex

_‘2."ARTICULATION -- relate learn1ng to educatlonal goals
such as degrees, specific skill developmeéent.’
* 3. DOCUMENTATION -- compilation of descr1pt1ve record or.
‘evidence verifying learnlng took  place. : ‘
. 4. MEASUREME&T -- determine nature and ‘extent of - learn1ng <
"' 5. EVALUATION ~-' decide what 'established%standards of .’ -

learning are met by gxperlence and whether (or how much)
credit- should be ‘awarded. : -

 +6. TRANSCRIPTING -- descrlblng and record1ng the learnlng
. * ' “in a concise and approprlate manner" for student ‘and
# PRETSE third-party use. _ S

4 .

- 5Follow1nq these steps in “applying any assessment methodology .
"-g~should producg a process-beneficial to the student and institu- -~ -
: “tion, Further, such a proceSs will adequately and justly 1nter-'
S pret learnlng accomollshed via experlentlal educatlon act1v1t1esr
. Ty
L The %ext four models all grew from the 1nnovat1ve ‘Career:
: concept of:Experlence “Based Career Educatlon . (EBCE) 1ntroduced .
in 1971 by: HEW/Uﬁ@E The’ four regional- educatlonal laboratorlesl
°. wh0se models. are described were chosen by ‘the Natlonaf Institute ~
. of Educatlon to. develop the EBCE congept into an oper@tlonal and =
" viable curriculum_ for sgecondary students. . Adherlng to. whatevér T
c rrlculunEformat they preferred, the* labs were to desigmr a pro- - -
am which™would combine learnlng activities. outside and w1th1q‘ '
the scho1 into a balanced comprehen51ve, and .individualized
- secondary. curriculum, model‘ 'Their basic goal was to create a
pre—planned avenue for studerits to learn: hrough the practlcal .
appllcatlon of acadenic dlsc1p11nes in"the workday world. Thesel,
.. four educational models are“dlgfussed 1nfterms of their program
: pollcles and. procedures rélated"to- the awardlng of academlc ' .
'.’credlt ‘for: commun1ty~work experlence..' SRR R L

.

« / o, A . - -:"{ .’- ".‘v ) “ ™~ L : * «&
AL FarWestLaboratory ST .-_f'.'- B

R The Far West Laboratory (FWL) model of Experlence Based " - 7
“..Career Educatlon (EBCE) is an’ alternatlve approach to tradltlonaP‘ E
"education whichguses the community, for its &1 sSroom. Students! .-

“Ograms, are,étructgred through 1nQIV1dua11£32 learning progﬁams,’gﬂ
L[t around both public: and prlvate ‘sector -employmegnt. The" :
¥ividualized learning, programs reflect an integration of basi&-
SklllS, career. awareness, and. 1nterpersonal skills wIth thev' T,
traditional '‘academic¢ subjectsi. The special project paekages e ‘
c.are., developed by utlllzlng cufmlculum goals .(local district grad- .
~uation - requlrements) and available .community lgarning: potentlal '
fof 1dent1fylng 1nd1v1duallzed student goals, objectrves and ’
' proposed actnv1t1es 5A-JL,_,- - A -
4_x~ e B ) — R * Y
» EBCE students may spend anywhene from 20 to. 80 percent Qf
thelr tlme 1n,thé commpnlty, dependlng'upon thelr 1nd1deual o

. s - . . . . - o “od
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>~"fneéds-and'interésts. Corresponding to the amountfdf tiﬁefthat
{signated depth and .

gﬁi;*‘ ey spend inffhewcommunity‘are levels of d
ﬁ%fl, ration: '1) -orientation to the site:; 2) eyﬁf---‘lon of the
. . 51te; 3) investigation of the site. [ Lo~ '
The'curﬁiculum desiqn'focusegton'three“ areas:
< . : - ' E . - - .
1) Career Development., - - } . .
e - 2) Basic Skills, and . NS St ' :
- 3) % Life skills, ‘ L T w, o

- The Project Planning Packages in the areas of Life Science,

Physical. Scierce, Social Sciepce, Commerce, and Communications

.. Media provide guidelines for new proiect developments that can

.”acceptagég integrate the thrée core areas ingo a‘ studént's pro-

.."gram. gram completion- -requirements are individwally-based on -

"~ local graduation requirements’ and their relation to a student's

 interests, needs and abilities. Students are:nbttre%tired to
complete all the projects; rathgr, the number’,. 'scope®and depth
will always vary according.to €fch individual. T

® ST : ‘ o - S

o Each project must be eValuated by a number of certifiers,
that is, employers, skill specialists, and lezrning coordina-=
tors.. In &ddigion, students may-receive credit for‘successful

".participation in seminars, workshops, and tutorials. Ratings-
and checklists .are used to monitor a student's pProgram and the
learning coordinators’ pu@Mfsbase their evaluations on observa-
tions,, ,evaluation of f products, and employer or staff veri-
ficatibne. - < o T
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§ T ;Api)élgcmaéEduJ igffal Laboratory L
. ? - | ) _;ggut. - o | R o
- The Appalachia'EdhCat;onal”Laboratofy*offers'an‘EBCE;(Exper
ience-Based Career Education). curriculum which primariiy designs
expegience?for“éigdit. The pfogramnis-designed around the basic -
‘courdes required;hy‘mosg:traditional ©iigh schools. | Five major -
i course; areag {(Career Edc. ion, Engliéh/communicationé,'mathématics}_ .
-natural sciencé; and soci scfénce)~fo;m the basisjf6r<the'c0néegy/
inquiry-oriented curricul and the -academic .course'work is inte=" .
> grated with career, explor ng:yperiePCes into. the community. - S

; : ; ' e - .

z ,For‘§§§H~of»th§‘five cotr areas,sacademic cdnceptsj:sub—_

© concepts, d objectived haye been developéd in.order‘to.defin§~

'~ the,basic course confent.ulemmunity‘resourqesiof "work' sites"™’

- aré identified for‘théir_leéfning'potehtial€throughfa process .

-,called "Experiehce'SiterAnaiysis"..The‘available;kﬁbw;edgg;at B 2
-any one site is wrpitten into single 'task-descripfion: statements *

_ ;toﬂenablefleafnihd.CObrdiﬁatorS‘ﬁo#ésse55£@CCuratéiyfeaph indi-

;\;Qiduélusite;er;itsz}éarningnpqtential;'QTHése;taék§§ﬁafements '
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s aqe then integrated w1th the recommended academic objectlves 1nto

R 3 tbtal 1nd1v1dua112ed learning program for the student. _Students
;i/ﬁ;tYplcally soend 70 to 80 percent of their time in the communlty

,Z ie C ompletlng the1r 1nd1v1dua112ed academlc or career programs. .

S s 3* The major mechanlsm for documentlng and dellverlng academic
“;ob}ectlves is ®He Act1v1ty Sheet. The Activity Sheet is a..single-
' pgge learnlng plan designed to coordinate the academic ‘objectives. -
with®a specific community site, so that the learner's progress
~an be precisely measured. Completed Activity Sheets are eévaluated
in four areas: 1) goal (timeJ; 2) student progress in apolving
- the inquiry . approach tQ learning; 3) the .finished product; and.
-4) an overall average evaluatlon. Personalized counseling, dis-
. ,cussions, and negotiation are‘all strategies utlllzed both in
«  developing and evaluating Act1v1ty Sheets. . 5"
: The evaluation procedures focus o;’a p01nt system whlch
’ 4correlates with the ‘améunt of credit needed. One half credit,

-~ in any d1sc1p11ne, is equal to one hundred points; so that a full
credit-would be equal to two hundred points. It apmpears that
students earn credits. through a, rather subjective rating orocess, -
even though there are certain llmltatlons to the amount of credit

;- studént can earn for one Activity Sheet.- Students typlcallv
: earn five p01nts for a d1sc@b11ne which is not the major focus
of- am'act1v1ty ‘sheet. The Activity Sheets are rather short-term-
learnlng plans, so that the average student can flnlsh two to
four Activity Sheets in one to two weeks. Therefore, a student
. mCan earn anywhere ‘fro# 20 to 50 points in that short span of :

#Mime. When the points are totaled at the end of the year, 100-

points equal one half Carnegge Unlt, whlle 200 p01nts equal

one Carnegle Unlt : H?-‘ ‘ :

©

. !-‘ — " ) L‘;: % )
R ) . . anhwest Reglonal Educaﬂonal Laboratory -t S
- ‘The’Nor west Reglonal Educatlon Laboratory offers an S - .}
- Experrenqe B Career ‘Education alternative program whlch is R
“. entirely. co pfe ens1ve in nature. The currlculum‘dellvery foc-

uses on’ three areas* o a}*

. u"hé‘ l)_ Bas1q SklllS‘ | ; UL oL ' v*‘ﬁv-"h;
S P - 2) Life Skills; .. P . o | L
DU 1) Career ngelopment “& SEL ' : ;; .

- § . 0 ) &'.

Because students spend abou§ 50 percent of thelr time on.
) commﬁnlty learnlng ‘sites’. and because: the1r~eXper1ehces are dE“g“
. signeéd for credit, it.is 1mportant that teachers.be aware of the
~* learning’ potentlal available in' the community. The program uses
a detailed task analys1sﬁprocedure for: 1dent1fy1ng learnlng po- - .
‘Pential within the" communrty, which then, becomes the baFlS “for. aevelopi

-

L ;1ng 1nd1v1dual students' learnlng objectlves. Learning trategles
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used for elivering:the_instruction ihcludefcaregr explorations,
projects, learrning ang,skill-buildingllevels,»compétgncy certifi-
cation’, student jour?%ﬁs and world of work seminars. Each stu-
-dent's learning plan®Centains specific objectives whiéh reflect:
the goals of the three curriculum areas integrated with the stu-
dent's needs, interests and abilities.. e @

The specific program completion requirements .of EBCE models
~hdve beéen accepted by many state and‘local education agencies
as being equal to traditional program standards. The program
completion requirements include completion of two projecgs in all
the Life Skills areas -- creative development, critical thinking,

personal/social development, science, and functional citigzenship. |

Each-project must élsg include Basic Skills activities. - In ad-
"dition to spending a minimum of 15 hour§ per week in the commif= -
nity; students must complete a minimum pf five gareer explora-’
tions and.one learning leyvel per year-. ‘Finally, & set of, thir-’
"teen "competencies!” must also ‘be completed by the student. These -
competencies include Suchvbasiq‘Su;qivab'skills as purchasing
insu:ance,’budgeting, armd .auto mechanics.- S -
p 4 . g T S .‘ . R - . "

et , Research for Better Schools = - o )

. Resedrch for Better géhools.operates angEBCE progrém designed
to complement ‘the regular school curriculum. " Students spend ap-
oroximately twentyspercent of their school week in the community
where they expand their perceptions of the world of work through
.explorations {(group mini .courses) and specializations (indepen-
dent study projects). 1In addition, an Academic Resource Center -
is provided in~house to facilitate career .development, growp .
guidance, and basic skills instruction in math and English.’

All other subject matter is delivered through the basic school"
curriculum. = ' . L : :

- At the present time, the RBS/EBCE model is being revised

to  deliver core academic subjects centered around actual work
rexperience in the community. The modification wilt focus on the

issSue of How learning activities at’ the work sife can be struc-
, tured .around theﬂcompetencieS'requiredtfrém_graduation. The hew

. . RBS/EBCE model will be implemented.throughout the Philadelphia
- Public School System. S : .
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+%. %o -+ " American Council.on Education Guide ~ - oL
CA . to the Evaluation of Educational Experiences .
: SIS £ in the Arn"le::l_ Forces - \

[ -~

; The 1974 edition-of the @uide tb the: Evaluationof Educa-<i -
“tiohal Expetience

Sl - - .
S N . R U T . R

&y

S.in the Armed Services initiated ‘a.hew system ' -



-

L

Y .- °
of continuous evaluation for.'formal military training experiences.
- In addition, this latest: edition‘acknowledges the significance ‘
of an all volunteer military force by recognizing the need for - -
developing a more effective inducement. . The Guide ultimately
provides the onortunlty for career serv1ce;men and women to
integrate formal mllltanv training w1th the pursu1t'of1a ciwilian
degree. at a number of educatlonal 1Q€t1tutlons throughout the L
country._ e . L S v : :
The Guide contains an 1nventom¢ of all coufses available
through the Department of Defense and other ‘branches of .the

armed services, ‘with recommendations-for their equlvalent credit .. .

in the‘correspondlng categorLes of oost-secondary e ucatlon.

. 3 o

-
. The prlmary document utllxzed for evaluatlngﬁggcourse is v
the syllabus developed by the military sérvice. courses _-

. are evaluated by teams of three subject matter spec1a11s$s.
There®are two major goa}s which these evaluators strive to'meet:
the formulation-of a credlt recommendatlon and tHe develooment
of a. course description. Included. in the credjit ecommendatlon
are "the category Qf credit, the number of semester hours“recom-

- mended, and the proEer subject area." . . .

) ¢ AR
e * In ‘determining the épproprlate cred%wprecommendatlons, the

panel must exahlne ‘each course for the foIiow1hg crlt 1a: -
s . 1% - VA

‘A. Antecedent Data - the status of a students
- his/her taking course: for.example, his/hér hr
' . previous. ef cation.and.experience. Course facilities,

.equipment an personnel are .also 1mportant ntecedents. .
B. . Transaction Data -- the sugces51on of student.encount- .
A ers,wlth teacheSB, learning materlals/resou ces,.coun-,‘
oy .- selors, and emquyers. These. condltlons are also” mev
Fgﬁ.lected through' class d1scuss1ons, Laboratory»techngques,
&&;’nd test administration. - ‘ «
B C dutcome Data -- the conclus1ve abll;tles, achlevementsj
and attitudes from the educational*- experience, espao;él—‘
- ly the extent to which goals/objectives can predict: “f"
the final cognltlveh,affectlve, perceptpal, or psyc
. ;»' motor- outcomes. - o

a . . . »%

G ar

EVen though semester hour credlt recommendatlons aré not L
soleiy derived from a mathematical convershon,. American. Counc1l
. oh Educdtion (ACE) evBluators apply:the TollOW1ng quldellnesifv' -
- with a certaln amount Qf latltude. ' : o

_— R
. . - ° . . q.,‘ .
.

,l) One semesteg credlt hour is equlvalent tB- fhfteen _

e

.6

hours ' of" classroom contact plusfthlrty hours ‘of ..
23 “out51de resource preparatlon- ori AT , e



2) one semester credit hour for each thirty hours
of laboratory instruction and hands-on, exper-
ience plus the necessary outside preparatlon nor-
* mally equivalent to an addltlonal fifteen. hours- .
. or ~—
3) one semaster credlt hour for at least forty—flve
~ hours of, shop 1nstructlon/contact
In determining the category Zz/credit, ACE evaluators must
Tglalso .adapt “the follow1ng %uldelln ~whenlnecessary: .

A
. . l)_ Vocatlonal Certlfldate -- Vocational education is .
- e - identified as contact hours or ‘semester credit
Pkﬁaf - hours. ' Since th primary objective ¥ vooatlonal
A " ° education: is fo. repare an individual for a pre--"
. < scribed vocation; .it:appea¥s that the course con=* ./
' tent would be more. practlcal/procédural o 7

- . applied. The emphasis is nlaéed. on_ cog tlve and
- © . _“manual .job preparatlon for -successful performance. °
o2y Technical-Associate Degree: -—~€encompas§§§?all
"lower division baccalal eate) This CategQry - - |
+1ncludes all colleglate ‘coursework desggped‘for )
an occupationally oriented’associate degree and
also intr ducotry level coure work .transferable
.to a baccalaureate. Courses at this level pre-
pare a student to functibn as a technician in a
sp@%lfled area. Techn1c1an instruction is well °
o known for 1ts analytlcal nature, requiring, exper- to
) - t1seﬁ}n math, science; and danguage. - The %ocus T,
R % .. 1s o learnlng, through laboratory based 1nstruc- ' '
' ' tlon, prlnc1ples which can be generallzed
o BL’ Uppver D1v1s1on Baccalaureate Degree -- Courses \in
. " this area generally regquire & spec1allzalron that
R : is beyond the course 1ntrodUctony level. :‘suc-
g . cessful performance normally necess1tates prior:
‘study in the- area of specialization. . = '-.
Graduate Degrﬁe ‘r~Coudses in thiszarea ‘tend to
be ri 1d ,prlented'tbwardg ‘ind ndent study,
orlglnal earchﬂ ¢ritical ana¥sis,: apd the pro-
fes51onal pllcat;on Of ‘spttialized knowledge -
within a. d}SClpllpeu_ students normally enroll »
Vs subseauent tqkrece1v1ng a baccalaureate. W s
v The Comm1551on does ‘not recommend secondary cred1t for )
.military service or bas1e«tra1n1ng per se. ‘However, it.does
- recommend that the Dhy51cal educatlon experlences performed *
* during six months or more -military serv1ée beé agcepted in:
’ lxeu'of the mandatory high school requlrgments for phyéical

educatlon or hygiene and healthheddcatlon.
e . BT
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l . New York State Depaﬁment of Education

- .
- » . -

. Th'e New York State External High School Diploma Program,
developed at the State's Department of Education, is a compe-

tency-based assessment system which grants adults a local high
- -school degree upon demonstration of certain required skills

and competencies. The program's valuation procedures emphasize
g S K

the acquisition and mastery of bo

A

job-entry ‘level skills and .
basic academic course work. ‘The assessment procq&yres'fogus_oh_. ﬂ

- identifying skills that an adult has acquired *hrough-his/her™ .+ |
“*past "life experiences". Therefore, it appears that the New ™=

York ‘State External‘High'Schogl Diploma.Program primarily ‘awards
credit for-'ovrior experience. The program will, however, offer,

- to candidates who lack the basic required levels of comnetencies ‘4
structured learning periods utilizing community resources. So
it appears that any candidate seekin develop new skills, im=*"
‘addition to his/her present demonstrable competencies, will find

the program applicable. : .

1

v . The assessment procedures are designed to measure two sets

49 of .competencies. . The area of Geqeralized-Comqeteﬁcies encompas-
Ses-both basic and life skills:. reading, math, .science, consumer -
"education, oit¥zenship, health awareness, and occupational adapt--
ability. The aree of Individualized Competencies recognizes those
advanced special skills that adults may ‘develop in three areas:

» Occupational/vocational skills, advanced academic/college readi-
ness skills, or'a specialjzed competency in® either music, art,

or cOmmuntﬁygserviCe. The rcandidate must demonstrate a minimum

.profiéiency'level in all of the qugéalized Competencies and in
c . '

one of'sthe Individualized Compefenci®s. :

I S w Y ' ’ s

s Complétién,reqdirements for the Géneralized Competencies

include "sutcessfully demonstrating 64

l'through assigned tasks and diag@os;¢
EY . . : . e )

esting.

N

. s . . T
+ Complgtion  requirements faor:th 5
‘:'.'('4"“

-+ entail successfully demonstrating o
? options:, o o

< — “ .

sent a letter of vérificatiwn from an .employe
ing one .wear of, successful employmént; “or i
Rgj/ or stager ¢ '

e

. (/lﬁﬂ)' OcCUpatiohal/V!'atibnal-Skills -—‘Céﬁd;date

"+ ¢« current New York State occupational®’licens¥
" . ' a demonstration.of successful skill perforg

.

A an;i’terview. ’mhg latter requites a maste

items of proficiency levels’

e

hdividualized Comﬁétenciés -
“nf the following three

v

-

must pre-

document-
of a’ -

€ through

raftshelrson

Cet " Yiprthevselected field to 'identify éntry le¥d¥gjob cri-
. : B LT TS AR L. > ) . . B ' “ee . - B
. L fer;g-ind;toqsupe:V1se;the_candldqte.s,pefformance.-a. )
! S evaluation. . : U R e
«~.  2) ~ Advapced Academic/College. Readiness <~ Candiddtes must .
¢ » . . demonstrate advanced academfic skillsidgplicables to-col~ ",
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N o ' ’ 4 * At .
lege evaluation criteria, or presen% dqQcumentation

of acceptable standardized test scores.
. 3) Specialized Competencies -- Candidates must prasent
% docum@ntation of advanced skills in music, art, or com-
‘ ¥l - munit¥ service, to an expert in the selected field.

~ Upon satisfactory .demonstration of the competencies described
above, the candidate's cumulative record is reviewed by a gégined
assessor. The avproved record myst then be evaluated by a Region-
al Committee and presented to local school board officials for.
final endorsement for the awarding of a high school diploma.
. . 9 :
Persons over eighteen who have dropped out of school are
es&gible-for the program, but the bulk of its beneficiaries’ appear
. to be in the 43rd percentile of Central New Yorkers 25 year7¢of

age or older. . o

=

- : .. Thomas A, Edison College ., - ;
B - .
Thomas A. Edison College, as an external degfzb'college;
- does not offer classroom instruction or correspondence courses.
It is one of nine New Jersey state colleges; and like the other , » .
s eight¢1t is*authorized By the State.Board to grant college credits’
~and degrees. Thomas?Edison. has no full time facult ; instead it . .
depends upon. academic councils (made up'of‘COllége'lnstrugtor
and administrators) to determine its/ﬁégree-requirements._ IYs
purpose is to verify and to authorize college -level learnin
Withou@,regard to.where or how that learning was acauired.,

A

.. The ?valuatidn pProcess primarily focuses 6n‘the/awaraing of
. academic credit for prior?éxﬁérience. 'In additipn to the assess-
- = ment, the college provides a detailed analysis-'of the candidate's

‘course equivialency to specific degree requirements. ' 3.
; $ _ : . TR -

. .. ‘ S . g -
: The college°offers‘several.g;ocedures for conducting, the
assessment of ‘a candidate's knowledge/skills. The College .
.operates. under the policy that credit will be awarded for any
.-fkijig,or compgtencies resulting from a candidate's various :- y
experiences.. Applicants are quuiredgto demonstrate their abili- .
§ﬁe$/skills, and on the basis %of .their performance they are L e
-awarded c¢redit. .. It is important. to note here that many finstitu- » *~
tions award credit for documentation o "life experiences" rather ‘.
than achievement. Edisort Collegé(gﬁﬁgisizes that even though <
;péndidat@§'may be able to documerit past’occupational/academic . -
experiences, they will® n'reality egrnucreditjwannyorqg%gt 3 ‘o
“they have retained dr Zearned. + .In 'summary, Edifen Colled® stresses
_ the bpntentgof'a learmyng situa?ioqjaS'ppposéd;po the p{SCeQS.
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' Aopllcants can receive credlt for their skills through a
variety of educational experlences, thé most frequent being the -
transfer of credits for course work completed at another unlver-'
sity or college. Degrees offeréd by the 'College are measured.
in semester hours. Generally -speaking, Edison College awards
credit in the form of semester hours, which represent approxi- y
mately fourteen to eighteen hours of classroom 1nstructlon.

»a

>

v

. Candldates are nrovided the opDortunlty for enterlng an
. . Individual Assessment Program . for taking™a variety of .college
level examinations offered by Edison College. In addition, the
College has eVa&uated several educatlonal programs which award
certificates or licenses in order to determine their eqguivalent
‘college credit.  Hospital Based R.N. Programs and the Federal
~'rAv1atlon Association Program .are just two of several.
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P . CQMPREHENSIVE EMPLOYMEN 5ATNING act (cerq) f o L
- - v «’\ - . . ) . . - T -
2 S . [ - DADE COUNTY MALEC scii Y00 - PR Sy
o Lowr Dﬁ"uum ol Vagationaf md“‘m'n-h\F%nuﬁn “" B R N
}/;,/'_ ) * 1450 Nottheast Sceohd Avenge e T e T
\.,\‘% T T "Miami, Flnud.x}h}’ L el 2t \? LN
o ! e ( fvoum EMPLOYMENT TRALNINd' PROGRAM (YETP) ot
.'.'.-; e -“’4‘ pote . o . ~ - T e N R N ¢ l- ’ I ;
ST L T TRAINING AGREEMENT - IO
' o A , LT ~
L | o S » R
. ' / . 4 . ) . - !.‘/i-_
Fim - é? : - B
. Company Name . , . Phone '
Address . : Co = B
: Street . o City /‘ "L StE “ 77 Zip Code
: , : . o SR g -
Agrees to employ i ) . :
- Student-Learner " Address
. School o ' 5 :
) \\\ , ’ Address ’ : Phone
TRAINING ACTIVITIES \ ‘ 2
. . . o ' e - '. .‘
The above named firm and/or employer agrees to furnish one the-job traina‘g-for . ~é'“
. % , a student-learner as a - e "
Name of Student Lo . Job or Occupational Area
\ - ¥ s e
The teachet- coordinator {n cooperation with the employer shall develop a training
plln outlining training activities to be pursued by the student-learner.
" The trnining period will commence on or about_ . L ‘ ¥ .
{ : ‘Starting Employment Date A
and will continue through & : ' .
: ) Prqucted'Completion Date. of Training ¥eriod i
WAGES AND HOURS OF awtor:rz.\rr ; ' ‘
s o

:,Ihe starting uage will be § per: hour. Wages, training and program-operati
- will be cponducted in compliance with the Child Labor provisions of the Fair- Labor
StandardeAct, and the?Florida Child’Labor Laws. . . .

§UPERVISION ;"‘

‘The employer asrees to assign a supervisor that vill bé- responsible for the trJining

of theatudeﬂ. “A$ this p.ogram is operated {n cooperation wicth o s ¢ )
High School, {t will be necessary.for the teacher-coordinator to periodi-
1cllly obsurve and evaluate student progress. In the event -any party. fails to fulf{ll
the. intert &f the agreement. the agreement may be cancelled €,

L]

z%,

S
o .

o . Teacher-Coordinator ,*: ¢ .. i&hi . D Bmployer
. e .

) ' Ed . . .
‘t' s . 4 . . e o | . ‘:k: ;

#4

¢ Studen%-learner .. ., . .. fPlrent/Cuar%ian‘

-
.

St L : o ° N Date of Agreement i
EKcs’ L t‘ . ) ' . - . 7(\85& ) ] ‘:.‘ . o . : .,_I




S A N R
( COMPREHENSIV; EMPLOYMENT TRAINING ACT (CETA)
L o BN Dade yCounty’ Publx." Schools - .. b
S0 e UV Diviston of faticnal and Adulc Education , '
; T L L1650 N :heast Second\uA\{enue RN S,
; o ' "ﬁiami morida #33132 o, »
&‘ L 7"4-'."’"'. '/ i 1’ S ‘
T \-4{,'* I YOUTH EM LOYMEVT TRAINING PROGRAM (YETP)
._’ . " .(‘_ . Do, . Wi f’ ‘ - _»\“ '
EMPLOYER RATI.NC OF swnm o | . " “WORK_APPRAISAL FORM
- . - - R ' . - ."' . . *
Student-Learner . _ Job’ Title -~ . 7 Training Agency '
P . . . ]
School - TR .. Program . . Teacher-Coordinator
. ﬁ\m . ._<r~-~ ‘. | . . . ;. (
_Place a check in the square wnich | ... ¢ o ¢ :
best describes the student’'s i‘ic"" MRS ) . UNSATIS-
_ present. performance. © |LLENT GOOD GOOD FAIR- [ FACTORY o
PERSONAL ‘APPEARANCE ~ B 1 /
HONESTY - _ o d - 1 | : "
ATTENDANCE AND PUNCTUALITY N R IR
RESOURCEFULNESS - INITIATIVE - I R '
_DEPENDABILITY T I .
Sk _ . 2 ]
ATTITUDE SR f
'KNOWLEDGE OF "DUTIES N N " | | o
ABILITY TO FOLLOW-INSIRUGIIONS -, | . SR R . ‘>
ABILITY TO WORK WITH OTHERS ~ * [« | = | _ .
.PRODUCTIVITY - QUANTITY.OF Wogk | ~ "~} | B N R
: —— - Ajgi- : _ , ¢ — l'h\
~ ACCURACY OF WORK PERFORMED | - . - ,
HOUSEKEEPING - «ORDERLINESS AND N e K
CLEANLINESS OF WORK ARFA - : L RN
OVER-ALL PERFORMANCE (Check One) | . S
5 . ’ » ) ¢ *

3

The Teacher—Coordinator will use this form for evaluation purp'os‘eé.'.'.‘Please note -
any characterlstlcs, hal51ts Or mannerisms that you feel the Téache;—(‘oordinatbr :

-should discuss with the student- -learner.
. : e o . : LI : : W
. . ' S . e
Comments: o , - C, L ,
7 . B » R \ . B © N . —— M
. = . 85 _ - - . ‘ -
EKC ?nature of Evaluatqt;> : . Position. Y43 ) " . Date o
' N \ = ) -
ulText Provided by ERIC N R .
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' .- - 7 "COMPREHENSIVE EMPLOYMENT TRAINING ACT (CETA) .
- YOUTH EMPLOYMENT TRAIMING PROGRAM (YETP)

Lt >< : S - <l T . > ll
Sl B Dade County Pub11c Schoo1s Ao, ' \_
o ' - Divisiion of Vocatjonal and Adylt: Ed@cation '

© e . . 71450 Nértheast Second:Avenue® »
~ . ,M1am], Florida- 33132 T

Granting Academ1c Cred1t to CET% Students "*_: i,v‘3; ) _
. 3 S B -

Students enrolled in the. Youth Emp]oyment Tra1n1ng Program (YETP) and are. presently /

enroll in ah Jn- -school program and_ meet eligibility requirements as determined by ..
‘the™BePartment ‘bf Labor (DOL) may be considered for enro}lment.into YETP. Occupa-'
tional areas of tra1n1ng in the classroom 1nc]ude the fo]]ow1ng

o, , , ’ . : .
R Agr1-Bus1ness ' - 5. Hea]th -and Public -Service.
: - . C ‘ e A =10ccupat1ons 5
2. _§usiness Occupations "
N o L ow : 7" 6. ome Economics *ducat1on'
3. Distributive Occupations -

a o , 7. Industr1a1 0ccupat1ons

4. Djversified Occupations - o . .

, . . [ o ’ . - \
’ -
"Tbose studeénts enro]]ed‘1n a bonafide vocat1ona] courseas listed above w11] be awarded
academic credit for those courses that are correlated with the work experience or on-, o
the-job tra1n1ng activity pursued by the.student. CETA enrol]ees nmy be granted aca-

dem1o—creth as 1]1ustrated below

> .

L Graderﬂ . Academic L
’._‘lC,ou‘rse' Level - Credit R
Typing o T A2 1 unit R
: E‘g]1sh T : ) . 11-12 1 unit (courses will vary
= S .. according to . -
Euployab1]1ty Sk11]s N2z /1 umit - occupat1ona1 geal)
B . . T S . o . .
o Job~ Re]ated Informat1on 1?‘12 - 1 unik“f
[ 4 3 R . . -, B
- 2. . | -
“CETA 0n the-Job Tra1n1ng | ]] 12 o lunites - e,

- o B . .

| Those CETA student enrolled in approved courses and have been accepted into the Youth
Empiqgment Training Program (YETP) ‘may be awarded up to f1ve (5) academ1c credits

which app}yégagxgt high schoo] graduation. . o R
: - : s L
) . N _ , | . - [ T




O

ERIC

Aruitoxt provided by Eic:

~
.
yia

e

s
!
‘i’ “~ A
w T
N 2
,
i .
.

1

8 ,7 .

v
.
'
.
.
v
3
. []
;
a

ilation of Information -from%ii Selééte? States

lorida, Maryland, Michigan, Minnesota, New York

v- .
. -
, * .‘0'
.
a
N -
.
.
.o
- .
[ »
’ .
' A .
.
»
. [
.
. . .
. s Y »
. N
+ 'S
v
\
-
.
L3 e
C oy . .
L 4
N
, .
'
.8 .
-~
v,
4
.9.

. .
.
-
a
B3 :
. B
-
.
.
.
:
«
-
9
e
AT
5



“ .
. Callforma e

Q. -

.‘.Hlstorlcal background of experlence w1th grantlng educa-

tlonal or’ academic credit«<for- (a) work experlence, (b):

) alternate approaches toward meeting course. requlrements.

for the high school diploma, (c) .non- tradltlonal educa-.
.tional . experlence {i.e. ' communlty serv1ce) :

A. Work experlence: VP
- Sedondary - ° ' Follow1ng the report ‘of
R e the Califorrndia Joint Com-
mlttee on WorXk Experience,
o _ S composed of approx1m§tely
o * ., 18 representatives of the
v ‘ major educational associ-
ations at the secondary
< level, the state board
- . o of education in-:May 1942,

; o : S " adopted the California
. IR .~ Administrative Code -
. o R ~ Title 5, Education; T
, : ' Section 93, pertalnlng to
: - work experience education.

.. Community College . Prior to-l925; only two"
g ‘ ST - comprehensive junior col-
-~ leges had cooperative
education programs, one
of which was Riverside
- Junior College (now River-
side City College) i
‘ : : California. Cooperative
T ot education, with.its flex-
' ibility in  combining.work
. and study within the .edu-
cation process, is well
suited to the philosophy
of the communlty colleges
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B. 'Alternate approachesﬁtoward meetlng course require-,
ments for the hlgh school dlploma _ €7o£~'
Secondary . ThlS requirement. also

o appl&es to adult;%duca-

. tional programs: Pro-

- _ flclency«testlng for

: students w1sh1ng to-

leave high $chool earl:

and -thé General Educat. n

v : Development testing. (GE:

) o program are both avall—

‘ ) able.

~ 'l .~

R . oy , :
Community: College V . . 1971 reglationg cuide the
v . . *  California Commur.ity Zol-
. lege Chancellor's Office
<. ‘ - course and program review
A T ~ : and approval procedures.
fQ - s ’ * . The regulations stipulatec
{ : : ‘ . * "a.college credit course"
' te meet a number of ¢egquir=-
, ) ' mentsy’ including = -at
B Y . . Which states the :z7 irse
v - ' _be part of an apprc -ed
; S educdtlonal Progres .

c.” Non-traditionaL‘goucqtion exper}ence.

ST Secondary ,> o An independent stud prgs
. . . : gram is under the coorde
nation, evaluation and
general (but not immediaze)
. +. - supervision of an e-nloyee
- '~ of .the district who -os-
' * sesses a valid cert:Zica-
) . tion document.: The =chool
. . . district approves PZ~grams
* " within the rules anc reg-
'~ ulations adopted by -:he
. State board of educa:zion.
‘The components of @azh’
independent study.prcgram
for each pupil shall be
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Staz e;fﬂape-_’ : laws:. po..ic

guiagl: ~&s 2 - ey apply to, h-_ntlng educatlo‘

demlg'ared-_ tv - (a) wecrk x*e:lence, (b) alte""
a ﬁ;res rownTd meeting Zouarse réqu1rement§‘:::
hlgbméthoo‘adlpLoma :c) rorn-traditional educa:_ on:

post secont:zy level_ ard vVocC
A. Work.ex.w-_znre

Secor.da. .

in writing. The pup:

must be enrollec inr e

school program under =
--mum school day stzte

Jrov.sions.

The coordinate

i nstr.c-ion
system (CIS) rtrc-ia=s an
integrated, sslZ-contc._~ed

S—r

system of insctruction _:zinc

a varie—-y of teaching
methods and med-a but
without the inszrugtor-
immediaze super-ision

The CIS syster will be

n-—

replaced Janu:r. 1 1. &,
by an indepencer— = 12
orogram in whi-- - -or—-
munity-college stricT
vill approve a: inc ver -
dent study cour. wi- ir

zhe rules adopte by he
soard of governc-s c: :h-

California Comm. "ty
Zolleges.

rules,'regul_-_

§r
(

i
n

H .
m D R

—ional education.

The Education Codes a-

‘California .Administra i

Regulations (Title 3)
places the awarding o.

academic credit with - -
school authorities th: -
grant th= diploma.

jol]
|

o

.1gh

~
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’ é?tional subject. .

\ . -

‘The Hart Bill introé :
statewide requiremer.- s
for gradvatior. The zZ¢_
‘cation Ccde Section .lz.
-also statass that no --u-
~dent shall receive : 4di. -
loma who has not com; ie--3
the requirements as i re-
scribed by the gove. :in-
board.

Addiziorally tre 1=: maz
allow s=zudanzs, witr
apprcve: procadures. rto
comp_.e- - the prescr: -ed v
course .- study thrc igh
altern c--—-2 mears such a:
practical <“e~-~nszrat.or

of skills n. zcmpetencies,
work e:pper .¢ ~2 23r c-her

outsid: s - expe:-enfe,,
interdisc. _ aar: st 4,
independe: ztud--, a -
credit ea- - at a p-sc-

secondary _-:titutio- .

Furthermor: Cal:for:ia .
nas a coop:-—:tive voca-

tional proc¢  am which com~ .-
s

bines relev at work exper-
ience with =:lated instruc-
tion that e :bles students -
to. acquire _ae knowledge, .
skills, :anc zttitudes

. necessary o anter 'and/or
progress -ir . chosen

occupation. &= -

The govern nc board 6f a

oot community b;legefdistrict

may award 1e degree of
associate in arts to a
. student in grades 13 or
14 who has -omgleted a
' gspecified number of hours
. Or work 1in.an approved
curriculuh in an occupa-,

o

. J .

CEN



~Alternate approaches toward‘meetlng course requlre-

Under provisions of the
*+Education Code, the dis-
trict may<4grant credit
to students enrolled in a .
oo : community college for the
e y satisfactory completion of
© . cooperative work -experience
educatipon coordinatoer and
meef other SDE rules.

ol

. ‘ments. 4 \,

‘-Nonftraditiohai education experience.

Secondary * Title 5 raaulations relate

o . * to various types of credit
an LEA ma -  grant, such as
correspondehce instruction,
military =xperiencej appren-
tlceshlp zctivities. ’

- The Educa ion Code provides
that the -overning, board'
within thes rules and regu-:.
lations prascrlbed by the
board of covernors of the
Californiz community colleges, -
t © ay authorize credit for
’ s ihstruction by correspon-.

(% ' ' . ) dence and through examina-’

: ‘ tion to students who are
L ) : enrolled in the regular
' day schools. - ? ' .

Commuﬁﬁty College

L4

Y

Ant1c1pated development and approx1mate date -of addltlonal
leglslatlon, rule, regulations or policies in the' grant-
ing ‘of educational er academic credit for (a) work exper--
ience, (b) alternate approaches toward meeting course
requirements for the high school.diploma,, (c). non-trad-
itional experience as it concerns gener educationg gt

" the segondary and post- sacondary level and vocatlonal

educatlon. K . L.

K

vl
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With the exeeption of corvet=n:- . ‘a2 schcol
~‘diploma programs beding du¢ 2_ozsc :! U ¢ :-.concary
level, both the secondar: and cc——u:mio “lece

'eaucatlonal systems, at _east £z the .. 1t zime,
probakly will maintain e;rtting Icare o a2 to the
passac: of Propos:ition _.. che tu it .- . on _ni=
tiat_v=. .Proposition 1: .. .4 theé ¥ .37 IZTA ,
" Amenczments may (caase some “=w pl ing =z-_. togram -,
deve_:pment durinz the 1@” 137¢ cal  =zc :
IV. Plans des_:ned to 1mplament the TETE ;oo z~3 the .
YEDPA prcsram in part_ cular wh- -h ec R tate
» - ¢
departhert of education te gpzrsve th . < 3e. -es con- ;
- cerning the ‘granting of acéﬁeﬂ_, cred" z° . 3ec. _03a -
(16) of tng 1978 CETZ Amendimen-:. ¢ S
L.
In September df 1377, Goverror i- 1w i AB 1398,
Youth Employment and Dev:lopme Wt ..ain <-ois o
leglslatlon, funds were orov1dks ‘a7 prc ~zts oo
Serve disadvantaged unemploved v. k. F. .2ral and
state funds will be used to imz-i LiE compre-—.
Mensive youth program. While =12 e law m=n-
-es a relatiqnship between exu-iiion ¢ the lioscal,
el and the g‘partment of Laz=- I :he state
AW establlshes a relationship .. i 2n. .e State
artment of Educatidn and the = wyin*t Develop-
enty-Depart t (or state coun=z: y oL the DOL) .

-\, 4
- -

ef . the degree of your ste

*e-ef§ts or -

. $ with\the granting of: educa 1cademic . 7

.credit for (a)\work experience, .(b) = apprcaches
. toward meeting tourse réguirements :c! L 3h school
diploma, (¢) nop-traditional educat. o sriizngces. T o

The time 5 very good for build: ope;ativécjoﬁth
program§. Califorpia educationa: r- ity pro-

graps and the federal Upward - Bo:.

.agfhg access to post- secondary~-'m

d antaged youth

. \a are growing s :
- oo \state’ législation ena% LEAs T
i _

. curriculum. for high s 1 trua:
Coﬁmunlt
non- trad1t10nal~1nstruc iQna
Past programsAﬁave attezsted to

_problems in a fr mente* fashio:

' 'work jobs, secondary sczools th:-

P:

‘d

"more of the same" w111 aventua._y ".otivate —he“truaht ¢

the vocatgpral schoolin

" speclallzed tralnlng dis=ant from 't..
. There is now the collect ve oppor:tu:.

or dropout,

. : ¢

.

college legisZ atlorlyl

procram, enéour=
-icn.for dis-s ‘.
t_ally. ' Recent

=¢ dropots.
#es=d support for'
ams. LT

— e S 0T

=T -

spéc_fic -
~fmporary make-
er. assume thatse

which provides} .
- workpface. t
ty to ‘implement®

. _é g . .'

a..ce al-ernative

»

N

v



¢ ) o v ’ 5
thoug 'ful prog: :ms .roviding holistic , Fther thzan

'v . fragm: .ted, l=ar :nc and work ehperler"es .

! : S ¢

{ . \\ .- =?~’3nda-

-+
Histor:ce. backcrcur . . 2x acerin granting ‘educa¥
tional or a:ademic cr =3 o xwork experience, (b)
alternzte :pproachas :. =zr e _ngicourse requirements
for tihe . :1 schodl it m non- tradltlonah educa—.
tional ex..2rience (1. , ¢ v~ i1 7Y serv1ce&

.Lonc -xperience w: v’ .;:“"g academ c credit fon
work xparience a-. - ser ~ndary-lev=l. LEAs have
opera-ad divers I :: Jp'; tive. trazning. programs

_ -for o 2r 20 yea-s . ro “ately fi--e percent of

' secon-ary stude-:ts .. ic _z%te in worx experlence
. . programs. SeVeT=I— --°0l d:strfcts.-eport that over
50. ”(*éen% of h.zx w00l students p= rﬁiélpate in, -
some “orm of vocat.:aazl e ucation. atest number

“and v:riety cenzer .1 o< large,_urbkmwd%strlcts.
All ccoperdative p" .rams reguire- suc*essful comple-
tion c £ basic ssi. s course, ork .in ~he: 1assroom
prior to, any‘%r,,‘a.fo' ~Dr< experlence. Cla5>es

th _or Eﬂgl;sh ma: be

1nvol"1ng‘subjec tsuch~
-dre'requir-ements o: the

1sed to f&ﬁflll 1€ Hasi

3°

N a2igh school cur: .zulur. .- %he classroom mat=rial-
~is outside the care are. 1f may only-gua&ify as_.
_ quagd

elect;ve~hour cedit. : cTLn C

-1I. Summary of state s sv-~ific _aws, ‘pelicies, rules, regu

lat¥ons or guldellne_ _s thev apply to granting of edu-
_cational or .academic edlt for (a) work experience,.

(b) altePnate approac:»s t sward meeting cour'se recglrem,..~-

, ™ - for_ the'hlgh school ¢ -aoma, (c) nop-traditidnal educa-
\tlonal experlence as concerns general educatioh at thne.
'secondary and post se .adary level and - vocatlonal educatﬁo*

. . . .
. / , . Lt .
. '

A. Work Exper1ence5

Co . _ P S P | )
Secondary . ) Statutes; and state board
_ : . , N rules authorize LEA to
. 7R 3 . determine extent..of aca-
. , - demic credit for %brk
‘ k.. , experience in codperative
; i .education and to det&lop
“ , - T L .
\ o .
o B / ) -
A~ v , . / s )
'\)' N A o 4 ‘ :, v
X -, . .

7

.
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"~ programs = .emselve. . }

’ - . $2F acts irn p: marily -
% ' 8 N -7 zsory capac .ty. LEZ
. _ ' -ziaziva res:lts in
a ' : —-1at.on cf - oaoperati-e -
) ' . T._.zation procTams. - . .
2. Alterna- . acoroaches towar. .--aZing ccur reguire- -
‘ments: o o : K R
LT v " i o
- Non-trac _t::nal education: :-per_ence: ¥
Secondary - ”wftie au:ho%;.j for =he ~
_ [. ( S C T santing of =z _Zemic '
RN AR - credit for ncr -trad:itional,
' o . < :duca¥-on exDe _ences.
7o i ~>wever, Tlcr. .a Admini-
. ] . - -asive Zodg szuthorizes -
SO \\ [ LEA,=c awerd -z to two 4.
. , ; = LN . Jich schoci cr-=2dits fcor
g ' _ ‘  miliitary- expe: _ence. * In ‘

zZition,’ zhe rules pro-
, ' i ~-Ze students with thifp
I : ) . soportunity to earn credit
.. : . _ for performar e on stand- .
T ' ' ar@%zed tests. '

3

Community College =~ Florida sac¢mi- _strative
. - rale provjidé: students
. X - o with oppo tu‘_;y to earn
o, ' ~ N credit for pe: formance on.
. 4 . . L standardized tests which
RN L . - may exempt them of up to -
¢ . . \ 25%'df their course require-
. : . ~x Ja ments. ' :

. IIX. Antiéﬁpated’devalopment,#de approxwmate date of addltlonal
' leglslatlon, rule, requlations cor policies in the grantlng
"of educatlonal or academlc credit ,for (a) work experlapce,a'
(b) 'alternate approaches toward meeting cpurse xrequire-
menpts for the hlgh school diploma, :(c) non-traditional .
- experience as i< concerns génerar education at: the
secondary and post—secondaryvlevgb and vocational educa-
- /’ .

tion. -

A\

s .'. ~t ' ~ .
' y

. -~ None*are anticipated. - - .
! O ’ ' y
IV. Plédns designed to 1mplement the CETA program and the )r-

‘ . YEDPA program in particular which require stzte departméht"
of_ éducation to approve the!procedures concernlng the :

° grantlng of academic credit as in Sec. 103a (16) of the
‘ 1978 CETA Amendments. ) : :
* AN e I
_ . -‘“ ’1 -,
’ o 95" ’ /
. ; S ” At

o~
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r

AN

* SDE acts in proma-.ly advisory capacity to LEA.
ProceduresLKSié ieveloped at. LzAR/prime sponsor .

-

level., ..

! +

V. Assessment of the de.-=e of your s-zt2's interest in or
concern with the &rz- _ng of ecuca- -n1al 6r académic.
credit’sar (2) wcrk =:z-er.ence, (Z) ._ternate approaches
toward meetirg ccirss regiuirement: I - the high school | .

diploma, (c) non-trai:t.:a

"A. Work Experience:

~ Seceondary

Community Céll;ie

8 ~

Secondary

4 ¢

al educa:ion experiences.

.

Secondary

4

Maryiand

»

H]

v

(i.e., community sService).

A. Work experience: ~

VA
/

' Segondary, L \
44 _ ; '

¢

i -

B.. Alternate appr ach=s toward meseting course'requife-

" ments: ] : .
- — \\

)
»

A

- »witnin the coré .d@rea.

. C. Non-®raditional edu-ation experiences:

o

.
2

Cocperative work experience
prcg-ams are widely sup-
port=d. Vocational and’
basi:z skills education
bo-h are very popular.
In light of declining
en-»>llments, some reluc-
tar .e to grant academic
creait for wdédrk experience.
9 - .

) - e
No opposition to the use:

"% 2of basic job skills classes
4@ ‘ulfill core require-:

ents as long _a$ they fall

L]
-

_ Support of é;;-traditional -

experience varies.’

o ¥

——

. Statd's experience with grantingnggpatignal or academic:
~cradit for (a) work experience, (b) altgrrate approaches
- tcward meeting cdurse requirements for the high school -

diploma, (c) non-traditional educational experience 1

-

‘..

].

. 3 N
s
1 . .

¢ ' : .
. . .;)__.. ' .
' [

w.

In addition tplearniyg ,
credits during the regular -
) - :

P
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<

1 . .
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B.

Community College

\

Alternatg approaches-

iz

"Secondary

-

o i()’; e
a9

»

{\

sthool day and year,
credits may be earned
through such programs-‘as:
summer school, evening
school, correspondence
courses, tutoring, exam-
ination, work study pro-
grams :or “experience out-
s1de the schfol .

Individual collegeg have
autonomy in granting
credit for work and re-
1atedkfxperienceu

4
Possible alternatives to
four year enrollment al-
so exist, namely: ac--
celerated twenty.credi
program, early cglleg
admission program, eafly’
admission to approve
g ocation, technical, or

ther post- secondary

school job entry train-
ing program, General Ed-

‘ucational Development

" requirements, . Th

Testing” (GED) program.
Locals school sy éems =
have the authority to .
award credit within the
state. board graduation
' state

. —department oE education

TQ_ SDE prov1des train-

grants credit directly
,through the GED process
and through an external
diploma process. .,

[

|1 g’and techhical assis—
' c

e to LEAs in the in-

,stallation of experience
‘based career education

as gn alternative educa-

‘tion process. especially

for ﬁtudents with special

-

{ ~, y‘
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A. Work experience: T e

) : needc——gifgggiand-ta&ent—’
. - - : ~ ed, handicapped and.-ec- .
ol o, . _ onpmically disadvantaged.
Community College’ ~ Most colleges do ‘provide
N , -credit through the Co
. o - lege Level Examlnitio
Y- e Program (CLEP) and frect
’ examination.
/ - " ’ - e ) —)'-Q’
State's specific laws, policies, rules, regulations or
guidelines as they apply to graﬂting of educational or
academic' credit for, (d) work experience, (b) alternate
approaches- toward meetlng course reguirements for the =~
high school diploma, (c) non-traditional educational
experiencs ds it-concerns general education at the .
secondary and post- secondary level and vocational educa- ,
tion.

A . e,
i
- .

Secondary S Thé constitutdon gives
’ .o the state board :the au-
Lo thorlty’to detenmlne the
. e elementary and secon y ’
o o - educationdl -policies and
' to adopt bylawsj. rules .
‘and regulationls for the -
N - - ¢ administration of the
G . public school "‘system '
. B ’ .which, when ‘adopted and
\ . T publlshed have the force
' . of law. The ‘'state depart-
-mentﬂhas developedcgu1de—

Community-College Academic or- educ:tlonar ‘
: W : credit must be awrded .
J . in accordance with the
S . J Ed_
- 7 _ucation'§ Minimum Stan- ' . .4
. L/ﬁ Y 2 i " dards for Two Year Col- ﬂ\
. . N ’leges, . ' . - .

Ant1c1pated deveéﬁpment and approximate data of addi-
tional leglslatl ’ rules, regulations or policies ip
the grantlng of education ‘or .academic credit for (a) N
work experience, (b) alternAte approaches toward meet-
1ng course requlremgnts for the blgh school dlplOma,

Vooe ’ - g Y . }
. - . . .

’ V , - . ) ‘
v, ,’ 98 C :

cL * 3 ] SR : '
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(c) non-traditional exﬁerience as it conc¢erns general
education at the secondary ‘and post-secondary level and

| )y T

vacational education.
-/ . ) . : .. -
e state board adopted Project ,
ne pri@rity of the Maryland ° .
ducation: Thé miesion of Pro-
ish by 1982 competéncy based
graduation prerequisites\im five reas -of human ac- T
tivity: basic® skills, surwi skills, citizenship -
skills, skills in preparati the worlds of .work
and leisure skills. A pldn for Bhe implehentation.
! of ‘Pxoject Basic Hhas been develgped and is o R
schedule. . . - .. :

o In January of 1977,
- .
. BQSlC as the number
- State Department ofv
ject Basic is to esta

-

e e - Aq?importaﬁt aspegt of Proj%ct Basit will be thg_
- - development of assessment tasks 'and "instructional,
* materials for .each of thg' specified competéncies. .
A variety of assessment procedurés will be used. C -

At the community cpllege lével, revisions are cur-
. © rently being mad€ in the minimum standards, I£ ab-
" proved, they wi@i\go‘into effect on July 1, 1979. = "
. " 0 - N =,

.

. P - ,
IV.. Plans designed to implement the CETA program, and the?
' YEDPA prqgfém:in particular; which.require thé state de- -
partment of education to approve the procedures condé(B-,
ing “the granting of academic credit as in Sec. 103a (1%)
of the 1978 CETA Amendments. -

A

. . AN . - / . .
-~ State~SupefﬂEten ent thas ppoJEded,sgrong leadenship
in encouragihg gcal-school systems to become -ac- C
. tively involyed in carrying out the provisions of -
-~ YEDPA. ' In -addition,-the instructional divisions pf
- ' the SDE (instruction; special education, 'vocatjcnal- .
. *~  techhicad,.and’ compehsatory,; urban-and special pro- -
grams) are §§Ecifying- nd carrying out the depart-
‘ ments's responsibilitiés in relation to CETA gener- ,
.- . ally and to YE‘QPA'spe01 ically: . IR A
. L4 - . M

At the-cqﬁmunity college level no,plans have bée?/ B
made up tq:this time. vy P T : .
. - - - . ) /1 - - .

. V. Assesstént of.the degree vof your state's ipterest in or . .
K -concern with the granting-of educatiohal og‘aégh mic
credit /for (ayf work experience),' (b) alternate*a proaches
Y toward meeting course requirements for the h;gﬁyschool
diplom&, (c) non-traditional educational e&periepces.
s . - . : - -

~

v
. Y o . Y )
There is a 1qh'§egree of 1nterest/1n this area.and-

~ | ;
* ) Y

4 i‘\- ’ * .. .
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, B . ¢ . (
o~ 'major programs and act1v1t1es have been initiated as
L ~--  a'result of -this interest: the state' s‘braduatlon
° .’ requifements, which enazﬁe credits to be earned
X\_m .+ - through a/variety of traditional :and. npn trad1t10na1
e oy - ,prbcedures{ the-competency based educational frogram
R "'_lf'known as‘ﬁro“egt Ba51c- the support of alternative
T “'expérlen and communlty based—edpcatlonal programs
Ty \and the external dlploma N\
v.'." . . o ? ‘ y )
R The State Board ﬁ%} Communlty Colreges has been very
,."f ,.1ntenested over. the past four years. ' :
Mhh@m\_ ' . ’ , I

.
" I. State's experler;cgl w:Ltngrant:an-educatlonal or academic .
- credit for (a) work experience, (b alternate approaches
R . toward meeting course requirements fpr the hlgh school . e
”dlploma, (c) - non-traditional educational experlence ' '

b (l.e._communlty serv1ce) » S ‘ 1 ~_
| EAL Work experlence-'r o S '
- ! L : b/
. \Seoondary "~ - " Michigan, through the

: L R ) state?s 540 school dis-
- L : : , ‘tricts, has -awarded aca-
‘ ST T : ST e - - demic credit for work
e e . S eXperience. This credit
S y T o “has usually been for . _
L (¢ IR o school related employ-<
- A oL T ment e.g. cooperative o
7 {f}/ , o o vocational education pro- '’ -
L, BRI , Co N gram, in-school work,
\i N . ‘ . S ' 3 work experience programs,ss
' CETA programs servicing
. , - in-school youth. Each o
- ' N : . ) © .individual dlstrlct de- ..~
T e o termines what' credit _is
v ) o : , - awarded and for what ex-
P o - -3 . periences. In some
' : o v caSes this is influenced
: - T o by laws concerning state,
- : S : ‘ school aid, categdrical. sk,
o ‘programs and accredita- A
- tion standards. B
B.- Alternate approaches toward meet1ng course requlre-‘
ments. : . - - ’
. . Credit for’military experience, community service,
7\v§. . family skills din the case of parents and _previous
employment : :




N

\ ‘;./ Y

IT. Summary of stdte's specific laws, policies, rules, regu-
lations and guidelines as they. apply to granting of ed-/
ucational or academic credit” for' (a) work experience,

(b) alternate approaches towardm ting vourse require-
ments for the high school diplopd, (¢) non-traditional
educational experience as it concerns general education
at the secondary and post-secondary level and’ vocational
education. *. . . - C -
In all cases the state code and statutes provide the
district with the option of granting‘academic cred-
it. Indirectly, the state may influence the grant-
ing of credit throfigh the state school afa‘appropria—
tions and the specific programmatie requirements of
categorical ‘programs inctruding vocational. education.

Y

_/) .-~ Community. colleges have often recognized non-tradi- ° ‘
// o . tional experience by awarding advanced placement and
"institutional credit": However, this credit is not
always transferrable to other two or four year in-

stitutions.

-III. Anticipated development and approxﬂmate date of addi-
tional legislation, rules, regulations or-policies in the
granting of educational or academic credit for (a) work
experience, (b) alternate approaches toward meeting
course requirements_fOr'the‘high‘school'diploma; (c) non-
‘traditional ekperience as it cencerns general education
at the secondéry_and'post—secondary level and vocation-
‘al education. v : : '

-

. _ . - .
s No statutory‘changes,arg anticipated._ . T

N

IV. ‘Plans designed to implement the CETA program and the
' YEDPA program in particular which require the state de-
partment- of education to approve the procedures concern-
1ng the’'granting of academic credit as in Sec. 103a (16) S
~of the 1978 CETA Amendments." S A

< The state's role with respéct to section 103a (16)
of the CETA amendments probably will not change
significantly. While we have reviewed the legisla-
tion, nonqurdecision will be made pending receipt
of the final rules and regulat%pns regarding CETA. ..

V. Assessment of the degree of your state's interest in or
concern with the granting of educational or academic
‘credit for (a) work expetience, (b) alternate approaches
toward meeting course requirements for the high school-
diploma;'(c),nonftraditional educational experience.

N
57N
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Yo

R .
.l_’ i ) R . .' . . ) .

" We.ldve becomé increasingly interested in the grant-
ing of academic credit and have explored and pilot-
ed ynany- different approaches including non-tradi-
~ional-- -8egree programs, external degrees and CLEP.
e 1'9 ‘

o L, : Minn
~ - x oo %om .
tlonal or academic credit for (a) work, experienae, (b)
alternate«approaches toward meeting course requlrements
for the hlgh school dlploma, (c) non-traditional educa—
'tlonal egperlencé gkue community service).

»”

A.- Work’ experlencé. ' o . . <

The local district has been responsible for deter-
.mining the amount .of credit that is granted for
work experience S e .
ry - . . '
B. 'Alternate approaches toward meetlna course reculre—

ments for the high school diploma: oy

Three units in the communlcatlon skllls are re-
~quired for graduation. ‘For those who need basic
skills, reading can be used to fulflll this re-
qu1rement, .

C. Non tradltlonal educatlonal experlence.
. Minnesota’ requlres a six- hour day but some of tQ&s
" time'can be spent out of the school bulldlng
o Students - may earn credit for graduation through
( - non-employmént community based programs. Through

planning with-a teacher, the student may earn cred- -.

it for 1nstrﬂgtlonal services that are community
service €ype. The students must be accountable to
the school and the school must he responsible for
the learning experience of the students.

‘Summary of state's specific laws, policies,‘rules,lre-

gulation or guidelines as they apply to granting of ed-
ucational or/academic credit for (a) work experience,

' te approaches toward meeting course require-
r the hlgh school diploma, (c) non-traditional
educatlonal experience as it concerns: géneral educi-
tion at the secondary and post-secondary level and

vocational education.

A. Work experience: ' o o 3

.Hlstorlcal baékgro&nd of experience w1th gr?ntlng educa-"

—~



IIT.

Sacondary e There is no rule that-ap-
e - . . pli®s to the granting of

v : T ‘educ¢ational credit for
o “ an approved vocational
_ education cooperative )
) VAN .program. Chapter 5A
- . T . Secondary- Vocational .
' rules pertaln specifical-
' ' o - ly to the cr#teria for
- " program approval. For
- . - examplle, a vocational
: . o ' cooperative program or
< v ! "work experience, program
\\\\: _ .. must include a seminar
o : : which shall consist of a
o Jminimum of 50 minutes per

,K v . ‘ day or.250 miputes per
v v - week. ;
When the seminar convenes‘
two or fewer times per

week, minimum of 200 min-
uteS'is required.

Community Cdllege’ Chapter SixYPost Secon-
< dary' Vocational Technical
, . Education Administrative
K rule referes to intern-
’ ship programs. |, %

<

B. Alternative approaches toward course reqﬁirements:f

Secondary _ Educ. 40 communications
B _ skills courses are re-
. o ' ' guired for graduation.
) " Reading, speaking, writ--
ing, listening and com-
'~ munication are consider-

v : . . . ed basic skills.
ér, Non-traditional experiences: -
Secondary P ' "Educ. 44 refers to non-

employment community
based programs at the
senior high level." ;

Anticipated development and'appréximate date of addi-
tional legislation, rules, regulations or policies in
the granting of educational or academic credit for -

103
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g. B N "‘. .
(a) ork experience, (o alternate approaches teoward
meet_ng course requirements for the high school =iploma,
(c) non-traditional experienge_as it concérns general
education at thé secondary and post-secondary I%vel and
vocational education.

'Present policy to allow school districts‘td:deter-
mine credit is supported by the vocational division.

. "

No additional chénge is expected in ‘the near future, °

in the area of basic- skills or non-traditional ed-

ucation experiences. Present ‘rules allow a graat
* ‘range of flexibility. <
Plans designed to implement the CETA’program and tﬁe
YEDPZ- program+.in particular which require the state de-

partment of education to approve the procedures concern- -

ing- the. granting of academic credit as in Sec. 103a (16)
of tne i978 CETA amendments S

e
The MinnesotarDepartment of Education is currently
compiling a document of procedures for approving
"academic credit" policies developed by ‘the LEAs.

Assessment of the degreg of your state's 1nterest'in

or concern with the granting of educational or academic
credit for (a) work experience, (b) alternate approach-
es toward meeting Course requirements for the high
school diploma, (c) nonstraditional education exper-
iences. ) : o P

Committees representing educators from the junior
high, Efnior high, vocational training institutes

and prime sponsor personnel developed sample- polic-
- ies for work experience within vocational education -

including mentally handicapped: students to receive.
credi:z for work/education experience Students can
subst--ute a course of reading rather than English
if their reading ability &core is at the third
grade _evel. In addition, the educativnal coopera-
tive program is designed for’ the dropout students.

‘|New‘hnk

State's experience with granting educational or academic

credit for (a) work experience, (b) alternate approaches
—oward meeting course requirements for the high school
diploma, (c) non-traditional educational experiences
(i.e. community service).

_04



) S . . : . o e
v . J . .
! A.- Work Experience; s ' ‘ . R

LN

The Bureau of Agricultural Education'in 1910 began .

‘the work experienge program in New YorkKSQate. .
_ ' Other bureaushﬁvgin cooperative educatien programs, _
S . 'until be 1974 there were a.total of '403 work ex—_) .

d per1ence/cooperat1ve‘iﬁucat1on programs.

e

A 2N ’ -

For the next few 'yvears, however, the number gener-
ally decreaséd. But w1th the passage of the 1977 .
AAmendment to the CETA, interest has increased

2 - , _ .
.. In most of the work[experlence programs in New v

> .aYork State, students may earn-one unit of Ré&ents )
T. o credit for each 300 hours of on-the-job superv1sed g

work expérience. . J

B. Alternate approaches toward meet;ng course requlre-
ments for. the high school diploma: _/ﬂ J/
N

Please see_b‘bllographlc/feference: ew York....)

C. Non-traditional educational expe@§énce: K _ .\\\¥

. o ’ B i ’ . | . .
(Rlease see bibliographic reference; - New York....)

+II. Summary of state's specific laws, policies, rules, regula-

e tions or guidelines as they apply to granting of edtica-- -
tional or academic credit for (a) work experience, (b) e
‘alternate approaches toward meetipg course requirements

for the high school diploma, (c) Non-traditional educa-
tional experience as it concerns general education at

the secondary an& post secondary level and vocatlonal

. educatlon.

-

"“The " Mlnlmum Requirement for Schoel in New -“ork .
‘State" cover, but are not llmlted to, attencance, o
1eng‘th”of ‘school year and school day, teacher load =
:n high 'school. sSubjects'of instruction reguired by
, ~ ' statute,; subje :s of instruction required by Regents,
~ules and.Comm:ssioner's regulations, examinztions _
and high schoc.. diploma requirements (includ:ng the .
-~ school eguivalancy-diploma) . : : '
Althc :gh the school to employméét programs are lim- ‘
’ ‘ited -o school dropouts and potential dropouts, the .
~ regul-tions are used in the other work experience, ~
"¢+ coopz_-ative education programs. : :

(29
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IIL. Anticipated &evelopnent, and approximate date of addi-

. tional legislation, rules, regulations or policies in
the granting of educational’ or academic credit for -{a)
work eXperience, ‘(b) alternate approaches tbward meet-™
ing course requirements of the,high sghool diploma, (c)
non- tradltlonal'experlence as it concerns general educa-
tion at_the second@ry and P st-§econdary level and voca-

' tional ucatlon.* .
C— ) . \ (" . a

. _ There is a contlnulng interngl"’ pOllcy review in
. o these areas. - :/ ’ 1

-

o

YEDPA program in particular which trequigée the state
department .of education to approve .the procedures con- -
cerning the granting of academic credit aswein Sec.. 103a‘
. '16) of the 1978 CETA Amendments." ' .
$. ( ) ) /AYL///’.
' A pattern of - cooperatlon at the county level is em-
2 4 €erging. DOL/CETA/YEDPA directors-are worklng w1th’
the administrators of the larger LEAs and gvith the’
directors-dffboard& of cooperative educatdon who' :
"represent smaller component school -districts. Many.
.of the large LEAs already have approved work ex-
perience programs in place. The smaller component
high school princfpals are being assisted. with ap-
A ‘pllcatlons for approval of wak experience programs
in order to be able to grant academic credit to
thelr participating students.' _ Lo |

IVZ\\Plans designed to implement the CETA program and the

V. -Assessment of the degree of your ‘'state's interest in or
concern with the grantlng of educatiodnal or academic

credit for (a) k experience, (b) alternate ‘approaches

toward meeting céurse requirements for the hlgh school _

diploma,,(é} non-= ﬁradltlonal edutation experiences. 7
’ \ CETA funding is belngfwelcomed in any schoo 1S-

~ trict where reductions in school are eli-

- minating such positions as work xperience coordina-\

 tor and causing fewer counseloy¥s @hd teachers to be

available to supervise student( workers and to teach

ot the related classroom instructign. ,In addition

'<\\u(_“ to student wages, YEDPA is providi ertified tea-
cher-technical assistance to help the LEA coordina-
tor with the paper work, related classroom instruc-
tion, and on-the-jobsite supervision. This coopera-
tivé arrangement meets the requirements and fulfdlls
the objectives of DOL/CETA/SDE and keeps the con-

i trol of the awarding ,of academic credit for: work

. experience programS/{n the hands of the local high

-
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T HE N S
B school brincipals
A—,‘r" .
In .a d1 rdn, 1ncent1@e gr@ntS‘the been received-to
. . develop\and demonstrate exemplary, inschool youth -« __-
o training programs’ durlng the 1978-79 school yyear, s .
w1th partlcular emp a51s upon academic credjt for -

’ - - work experlenqe. %?

‘I

- -

'R,’ - . Curriculum is being deVeiéped With'fﬁe assistance.
’ " of the SDE to provide instruction ir the iife and %
- coping skill& and. in the basic comp+-encies c< - .

mathematics, wrlrlng and readlng
Z ~

,.‘

. Committees representlng édu a.tor~ From the junlor
' high# seniox high, vocatijongl training institutes .
and prime sponsor- personnel develdped sample poli- \
c1eg for wgrk~exper1ence within vocatlonar educa-
tion including mentally handlcappad studerts to re-_

‘- ceive credit fer work/education e:perience. Stu-
dents: can substitute a course of -eading rather’

* than English if their ad ng . ab.. ' y score is,
the third grade level. addit. the educat
al . cooperative program-{s designe for the dropout‘
students. I

'f/ : « ' #\{/'
L §
. - , . ,
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