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fam1ly is one of a set of five Oregen Joil- basad “home economics

‘curriculum. quldes. Provided in thls guid2 are the following: one
— suqgested district goal "(Students will ba2.abl® to incorporate the

- concepts of human development and family living into relationships-

:'ifth adults, peers, and children within the family and society); fdur
suaqeqted program goals (f.g., tho student will be able to use

knowledge of the family to promot e effoctive family functionian;
'f;jty-three‘sugqested course goals (€.9., the student will be able to
;ihalvze famifw-member rol=s); and ov=ar 550 suggested learning

'f'experiences {¢éeg., analyz our own family by listing the roles and.

responsibilities of each mily memb2r as you percei them to be, J
. interview one adult member of your “family to find out Wwhat roles and
respon51b111ties he or she facls each family member has, and compare
your 1lst with the adult .1list, noting differences and similarities)-.
Also included in this documcnt are sugga2stions for guide use, a
descrlptlon of goal-based planning for hoae economics, and a numbered
Ciiste of resources (books and articles for stuggﬁzi&gnd teachers,
panphlets, kits and games, magazines, tap2s and ides, films and i
fllmstrlps) keyed to the learning =xp=riences. (JH) o . ‘_/
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FOREWORE ¢ -
\ .

This publication is one of five SUGGESTED ic cover a comreshensive home
economics program. It departs from the previous gmgle guide agpF is dessgned (0
* help teachers develop quunty in both content and processes ofleuzmna
Home Economics Educamon pnmamly seeks to strengthen hom< M« fammiy ch
Since publication. of the previous smgle guide, including home =ax =
‘and knowledge as preparation tor an occupation has become another exmmmnas» in -
teacher responsibility. Thus. =ach of the five publications will, imude am
emphasis on related careers 1ir home economics. Hopefully the SUGGEST! [
learning experiences anc resources,will provide local schools impetus to devatow
programs that will rufili th= needs and interests of a/l students.

~

I commend ti. mamw “zacrers ind their loca[ districts who helped deveror these
materials. ' Lt
’ >

.

Veme A’ Duncan
< State-Superintendent of
: Public Instruction
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*" Home Eceshomjgs Education enables individuals to function as contzoring membwty. o
supports A ens the quality of individyal and family lis Ut responds <x=1al afid .

“incems. It provides consumer, homémaking and career skills 1w m="ho

i

- The horve )s réwosized as a primary unit of our society. m=iuencmg *he indnacdull who in- turn
influemres wociety # chamging society in turn influencet e heme The comgE »f a home
eConomR=s smould relate to changing societal corw@iions. esmential skiis-- «mi practical
experiem=es It <houst emphasize creative and problem-sowvag abilitmes. It s*slm%helo nourish
humanfieedings and setf-esteemn. The concepts presented here il be as esective fer av s-families
asqéf'or trmverow s, arwvided materials are interpreted in a contmuoussy frexible ammesy)
L)
Thoug wepachers sndi administrators may find these publicazoms usetu. 7o~ »mrer wuposes;-four

deservema‘,-gahn e Briefly. they should help in

deline” -gg ¢.nient areas for home economics.

catmg peential outcomes of home economics t¢ wmlents *aqglty ou~ent and other

iy TIeTTeeTS. :
samamistering focal home ‘economics programs.” . »

asseswing and evatuating local home economics programs. B .

The s SUCLGESTED district goals below* shape a SUGGESZZED %omd e.momiics program.
Separat wreactlumm guides will present each of the first tre goas wparatils 7 he last goal .

(qualifyizg [or arees in home economics) will be woven throug= zach 5t the tive gudits. .

F SUGGESTED DISTRICT GOA_S a
St‘ddent_s, | be 2ble to make rgtional decisions fn managre personal and fai..:ly resources.
(Indiveld arhil Resource Management) -

LY

-nderstand the tmpact -upon so?ety and 1~ :nviroiment whe- applying the .
=t min the selection and preparation of fooa. (Nurritr.~ & Food: ’ .

¢
" sbleto make textile and clothing decisions woucly ineet «vigual aad zamily needs;

A Textiles . ytung.

. . ’
on ssciety and culture when

¢

. _underrstand the environmental impact of . haussy
ghanagang a livable habitat. ( Living Fnvironments

Student .
creatin..

'metopr.-;enf and family living into
g vcier (Human Development &

3

be able to incorporate the concepts of huma
with adults, peers and children within the famil:

[}

@il be able to qualify for the occupation — “memaking and other home
€Conamnt: {ated careers. M ‘

This -ggmc .- then, unfolds SUGGESTED program goals (four of tzem) and SUGGESTED course

goals .48 them) for realizing the fifth SUGGESTED district goa. ssove. On the next two pages Is

an oufmm ¢ 'these.goals. The SUGGESTED learning experiences \mer 550 of them) thus medely
may == vavss to realize 53 course goals, four program goals and one-Castrict goal. The outline likqu

will requre -continual.alteration. Local concerns, changing soc=etal asd environmental issues, and .___-.
néyv discoemes may influence information and tech nology.

*These: are the same “SUGGESTED GOALS" used as program goals on page 57 of tne Elementary-Secondary Guide for Oregon
Schools. Part I, Jluggestions (Salem: Oregon Department of Education, 1977). : ,

N 4 - 1




HUMASN*YEVELOPMENT & THE FAMILY |

. -

Drstnq} Goal Stud ill be able to incorporate the concepts o_fthuman
) . devela"ﬁt and family living-into relationships with adults. ‘
DA T : peers hildren within the family and society.
o o . . poge :
. l’rognm Goal Thétudent ‘will be able to use knowdedge of the family to promote effectve family functionang. 7
Course Goals® The, student wifl be able to , .
. describe umiversal func of the famie>  ~ . : o 9’
. summarize types&;morganizétior w pamerys in the U.S. and other countwa. : ' 10
analyZe family- member roles, ; 11
“assess relattonships between fangy organzssational patterns and familv-sembe teoms. ' 12
. . analyze the, role of culture {n family trag ons and interaction patterr 14 -
sarilyze the 1nterdependence mong the amily community and socie- 16
& ¢valuate d@ées in the fami y br the b= cycie o ' 18
- . analyze the roles and responsrbfﬁ‘tres of parents m a farnily. 3 e 19
suggest ways to, .establisty and maintain g@ relationships with parem"iu ‘ner srgniﬁcant adults. " _< | 20 .
suggest ways to-establish and maintain good relationships with siblums. : , 21
suggest ways to est.abhsh and maintain good relationships with olde— mﬂv rs. . 22
) suggest ways to promote gffective family communication. L ‘ < 24
““u. surimarize wgrs in which families can share and cooperate to achiewe mutuaxgoals. 26
. descnbe sPecmi problems (e.g., divorce coholism. disease. dear~ which nccur in familiés and \wafl§. .1 coping ‘
_' with them. . 27"
 describe commumty resources availabie +. help families achiéve gowis and seams solutions to' ‘problems . © 29
Program Goal The student wrll be able to relate xnowledge of adult roles -self anc ceadiness to assurhe ther" 31
Course Goals The student will be able to
% describe the physic'agg sacial’and emotional development of adolesz=nts and aduits throughout (ife. 33
describe the ways inw Tn which personality and-self-concept develop ama change throughout life. 35
“describe the impact, ofself concept and rersonality on relatmnslups with others 36
* suggest strategies for deveioprng ana mamtaining a positive self-concept and personality. 37
N describe the nature ofvalues. goals and onilosophies of life and their significance in human interaction. . {8
identify ;)ersonal values. goals and, ohiltrsrxpl\y of life. 39
descnbe the charactenstrcs of an emotionally mature person. 40
descnbe the significance of friendships and ways they can be developed and maintained. : 41
recognize the role of dating in developing mterpersondl relationships. 42
describe the nature of adult roles and living pattems ) 43
' summarize factors which iLﬂuencc selection of a marriage partner. ‘ ’ (45
suggest ways of determining, readiness for marriage.’ 46
. . surpmarize the laws and customs assuclated with ‘marriage. 47

assess the -factors involved in successful marriages.

- N . x -
. - -

W . 23‘ \
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sbw kof determining readmess for mnthood ,
ﬁnbe chamges which ocear in adult roles as a result of parenthood ’ .

LY
.

<. -‘st'ways'to establish p’twe adult relanonshlps with children.

Aiigestways o ensunnyht the later years of Lfe are satisfying ones. . ;

igram'Gead  The. student will meable to use kmowledge of human growth and development 10 provide effective care
arid gmidance for coidren in the family setting. ' - <

Course~amals . The student widl be able to

descibe the reproductive mrocess and the principles of heredity.
the\reiationship-bet\vmn prenatal .c;are and the health of moth‘er and newborn.
- w=csillbe the stages of premanl developinent and childbirth.
‘wsmmrize the physical. szl and emotional ady&tments associated wnh pregnancy and childbirth.

4

esrbe both the nature and causes of hereditary dnd envnronmental influences associated with pregnancy and
Jniubirth and the steps wazch can be taken to prevenf.or minimize or optlmne them.

sulunanze the develoummml. principles_and patterns associated wnh the physical. social, emotional and
ctual growth of intanss and young children.

describe ways of meeting “ne physncal needs of infants and young children. w

\ aescribe wavs of.meeting =2 social. emmmndl apd intellectual needs of infants and young children.

describe wavs of hetping nildren leamn rhiough play

amalvze the concepts ot zuidance and discipline and their relation to the development ot a healthy, happy and
wet-adjusted child

describe special situations (e.g.. adoption. single-parent families. neglect, physical abuse, physical/mental
hardicaps. illness. accidents) that may be associated with parenting and ways to edpe with them.

suggest ways parents car promote the health and safety of children.

describe community rese-arces available to help families with children.

[ » .
describe progedures whic: are likely to tesult in habysitting evperiences mutually satisfying to parents, children
and babysitters. :

recognize functions of tamuly planning

gram Geal The student will be able to evalua¥e career and training opportunities available in the area of human
' servnces -

Course Gobls The s:udent wull be.able to . .

descnbe specnfc occupatlons in the area of human services and factors which affect their availability.

' .. ' ..' - . ) .
describe ways ofsecunng the (ralnmg necessary to enter and advance in careers related to human services.
analyze reqmrements for entry into and success in accupations related to human services. .
determme personal mterests tn and talents for occupations in the area ofhum\m services.
apply human services skills to other occupations.
[l " ¢ b4
- ’.
' .
- ~
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&nllants completmg SUGGESTED learning expenences should help themvesves realize course goals.
Tilaeirrealizing ,course ‘goals should help themselves realize program goals. ™®ear realizing program
gorls should help themselves realize the district goal being able to*incormmmmte the concepts of
human develgpment and family living.into relationships wrth adults, peerrs amé.children within the’
family and society. , '

To use the guide in developing a course, teachers may find the following precemme helpful.

1. Study program and course goals to determihe whether they are mmpnate for local use '
W OF whether they need to be adapted. ‘ -
. - Y )

2. Select appropnate program and course goals o . v

3. DeveIOp ‘appropriate performance mdrcators based on selected program and course goals,
student needs, abilities, experiences and interests.

4. " Select appropriate learning exBeriences A variety at all lewels of learning has been
included. Many (not all) experiences have been listed in order of complexity, from least
to more complex. Tﬁough teachers of younger or beginning students may-wish to selett
experiences from the beginning ofhsts they may choose other useful experiences farther
down, depending on the previous experiences students have had. Conversely, though
teachers of older or piore ad¥anced students may want to select expgriences farther down
lists, they may find some near the beginning useful for review '

5. Identrfy appropriate resources. Though resources have, for the most part, been placed
next to experiences where most applicable,. teachers will also find general references
placed at the beginning of some sections. These may prove useful for several experiences
in a section. Resqurces are numbered, and numbers are keyed to a resources sectron

beginning on page 89.

6. Implement plans and assess student outcomes periodi&llj. Among many methods which
may be used for asspssment. individual teachers might want to use some of the following:

Paper and Pencil Tecte

o . : . -
ﬁ Feeay testc W ) - .
. A o

T Objective tests -supply or recall .(e.g., co tion, matching, multiple choice,
true/false. crossword puzzles)
4

A -

Nontest Means - ,

~_ N Observational devices (e.g., checists, rating scales, scorecards)

.

“Reporting formé‘(e.g., project repofys, activity reports and logs, questionnaires,
autobiographigs and diaries, anecdgfal records)

~ Audiovisual techniques (e.g.. tape réeordings, films, photographs, graphs)
' Sociometric techniques (e.g., sociograms, social distanc.e scales, social
qr. sensitivity techniques. rol_e play'\ng) A
_ Conferences )
* (




7 . "GOAL-BASED PLANNING FOR HOME ECONOMICS -

.

\

Oregon manages K-12 instruction by means of GOAL-HASED PLANNING (not competen y-based
educatxon) i

1
Goals are gtudeposts They serve to" give purpose /and 'direction to a plannmg activity. Goals prowde
a commony language for discussing the merits of various activities as those activities are-carried out.

w
’

In home econemics, just as in any other instructional program offered by an educational system, a
. sénse of_purpose and directién is essential to good planning. But what are these purposes and
directions? Where do tily come from? Why should the home economics teacher be concerned?
These: 4re queﬁﬁons to be -answered before effective planning of a home economics curriculum can
proceed.

Each teacher must realize that plarining a home economics curriculum cannot begin and end only in
a given classtoom. It needs to be done with a sense of similar planning in other classrooms and
dlstncts'w1thm the state.~w . :

~

The goals and goal-setting and competency-identification activities -the Oregon Department of
Education prescribes provide districts # common reference for the planning process. In goal-based
planning, teachers must consider four goals State Goals for Oregon Learners, district goals, program. ;

goals, course goals

STATE GOALS “answer the question: What does the Department of Education thlnk a student
should get out ofpubhe schooling anywhere in ()regon’ . . )

DlSTRlCl‘ GOALS answer the question: What do the-local community and its sehools think a
student ought to get out of local schooling and how is that to relate to State Goals?

. PROGRAM GOALS answer the question: What do thie local curriculum pIanners and home
economics teachers think a ctudent ought to get out of hdme economics and how is that to relate to

District Goals? . -

v

COURSE GOALS answer the question: What do the home economics teachers-tL.ink a, student
ought to get out of Human Development & the Family and how is that to'relate to Program Goals? -
Where, then, does competency fit in gom-hused planning” \

A
"It fits as a separate but related design. It is merely one ot three gradydtion requirements. Districts
plan and evaluate instruétion by means of GOALS, goals-local districts themselves write. Districts
assess whether students get diplomas by means of COMPFTFNCY CREDIT and ATTENDANCE

requirements local districts themselves /n mmunmm for. ‘

COMPETENCY In Oregon as probably across the nation, means being Capable ft For students, it
means having demonstrated they can likely APPLY* outsidé school what they’ve already learned—m
or-out of school A competency in Oregon is nmerely a local statermnent fixed as proof ALL students’
will likely bt able to do tomorrow oufside school something the community has agreed is worth-
doing. It is a local statement calling for APPLYING %kills and information ACQUIRED from
probably several courses (not just one*) . . . or from perhaps no courses at all. It is a local statement
ALL students must.demonstrate. If only SOME must—say, dnly those who take Human
Development & the Family—the statement is NOT a competency in Oregon Waivers aside, ALL
students must demonstrate' ALL competencies. F N v

’ -

Viewed, them as two separate hut related designs, geals and competencies may loqk like this:

L - . -

\

— -»
*To do otherwise may mean massive, reco rd—&eeping chores for questionably narrow or shallow compt‘:‘tencics.

. ey s

v
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For example, in home economics: Lo .
- . ° ‘ STATE COALS FOR OREGON LEARNERS ‘¢ s .\
— - .
S | 2
h . . _ -
r - b - ’
. . PAR N DISTRICT GOAL . .
I’ I Students aadt s attie G pegetponale the on .
! | Cepte b i deveiaprient and tanly s g |-@ NOMPETENCIES' a
° . . |’ e celatnatndupe witk adafte prece and il
. ’ \,;_ } dren withn the Lty and waets *
3’ /L\ ' 7
‘ 4,
) ‘ |
- l‘ :
PROGRAM GOAL : i - .
- e wnhlerr wil te hie oo 1 | *
- - Al ot e | I
. i e M oty | | .
| , , JL-_J .
’ - Fhe student i able
. . 2 Tl o et st ways
L * amidinidugl v
‘e : . e // ‘ : ;\.nn\lp.'nu:m and
. , \ « T~ Lontibutg tanuly
/ \\ . \'\ - “membetperiups to
- . . ~ lermonvtrate hemg
; N / . . \ \.m!: smial cHizen f’lll”\
r. - ’-/ ~| \ r— _—— - — | rhr)mnmnmlll L slate,
. . S . —_— - - — |+ vl nathon)
i 1! — !
S [ — L L —|l N
UNIT GOAL ELEMEN [,\RY“ :' : COURSE GOAL SECONDARY | | ‘ 4 ‘
. I 912 I
The shdent wile e abde s gpest ! 1 The otadent sall he able L sum | !
o, | w1 e e e e IL Jl aarire woane i whicle Lamilies can A _]'
. Lt e » v e aid epenatt heoaiese I’L' ‘
. " | 1 vt sl g CLod . ' s
.- : A .
\ . ‘ ~ ’
, *Ihe term unit goal t used 4t the elementary Jovel i hew of curse goal anee elementan clavses
are generally not drided alung the high s hunl ciurse pattem 4 ’ \ .
The system of goals®and competencies just described is designed to help the teacher and program
specialist plan their own home economics program. It promotes a framework for planning that may
. be shared by all those doing similar planning. It helps in planning for individual student goals and
K - ayqt e . . . . ' . N 4
/ interests: to be dofie within the limits of available resources. It should not be used to limit what is
planned. Rather it should be used as u starting place. o
;' N " ’\/ ) " - . .
. ‘ . 17 . . vy Ot . . . .
The next four sections of this guide unfold SUGGLSTLD learning experiences as ways to realize 53
. SUGGESTED course goals, four SUGGESTIED program ‘oals and one SUGGESTED district goal
f5r HUMAN DEVELOPMENT & THLE FAMILY. ) .
) 2
. N . . A ‘ ~
. 6 . o\
/ - ' |
i 1 . + . i . . A ]
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3GESTED COURSE GOAL

] -

The student will be able to describe universal functions ofthg family.

s

. ' \—-
Z - LEARNING EXPERIENCES ~

RESOURCES

O
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- Working ihdividually, deyelop a list of the functions the faniily performs (e.g., provides physical care, meets

emotional needs, - socializes children). Using magazines, newspapers or art materials, create a poster or
collage depicting these functions. Share collages, noting similarities in the functions all families perform.
: 4

Look through a daily newspaper to locatd articles which directly or indirectly describe the functions
families perform. Share articles and summan by developing a.composite list of functions for classroom
display. .

0

" View one or more television programs depicting a family or families. As you watch, record functions you

see the families perform. Share findings in a class discussioft, notmg similarities. Compare these with

functions your own family may perform. / .

" Imagine he .
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ideas in a class discussion b+ 2t ) § 1
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SUGGESTED COURSE GOAL The student will be able to summ'ar}'ze types of family organizational patterns
in the U.S. and other countries. :

LEARNING EXPERIENCES ' - RESOUR CES

.
+

[y

Hold a class brainstorming session to develop a list of"types of family organizatiqnal patterns (e.g., nuclear, 7
extended, sqcial, surrogétq) and their internal structures (e.g., married "y«n’th ildren, married without 211

. children, single parent). In small group study teams, investigate the characteristic§ of the identified patterns ¢ 151
“+ and structlres. Share and compare findings in a class discussion. .

Using magazine pictures or drawings, construct a bulletin board depicting family organizational patterns. .
Snapshots of class members and families might be placed under appropriate categories to aid in the '
illustration. . : N\
Construct enough small signs naming various t?pes of family organizational patterns found inthe U.S. and
other countries (e.g., nuclear, extur "¢l 50, s pt:] > prwideane 2ol clars member. Drper -~

on class size, there may be duplica. . Flav: 1. er 2l s momter piu youw sign on your back su ye

not see which pattern you have Autexr pi to iuenti ,m,.r'"iia\lern' oy sk g other class members ¢ €8 an ..
questions about its charactensties (¢ g . Dy iwnty ind uncles live in these [arnilies? Do childrer live

their natural parents?) Afier you have identified y our pattern, move to a designated area of the roum

others who had the satu: pattein Share queations you wed to detenunne the pattern you had.

After reading about the vy pew ol Tannd, e o patlonne b b e U8, u[lld vilici vouatiles
in groups to constract tmobilzs depicting the paticins Label mobil: parts (which should depict van
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patterns illustrated ST )
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SUGGESTED COURSE GOAL The student will be able to analyze /bmily-)npnzb\c‘?r roles’

-

_— ,

) . ‘ ) LEARNING EXPERIENCES = - ~\  RESOURCES

4

7
As a class, identify words used to describe roles of family members (e.g.. mother, father, sister, spouse). ¢
Using classroom resources, find definitions for each word and compile a' “‘dictionary of family roles.”
Follow up by writing individual papers describing roles currently held in the ?ajx'ly and roles expected to
be held ten years froin now. . . <0
) N . t
4 Analyze your own faniily by listing the roles and responsibilities of each family member as you perceive
them to be. Interview one adylt mémber of your family to find out what roles and responsibilities he or she
) feels each family member has. Compare your list with the adult list, noting differences and similarities
between perceptions. , .
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' SUGGESTED COURSE GOAL The student will be able to assess relationships between famil® organizational
: : . patterns and family*member roles. '

- .
.  LEARNING, EXPERIENCES N : RESOUR CES
— .
. Working alone or in small_groups, #ect a possible family situation from a list (2.g., elderly persoy with 371

invalid spouse; mother or father Working and infant; single pargmt on welfare with preschool chidren;
fewly married couple both working). Cifbose one adult and identify responsibilities of each role. Foltow by 193¢
discussing the range of responsibilities adylts may assume in life an(} how roles and responsibilitigs are often
related to family organizational pattérns. * :
N @
Collect magazine pictures that illustrate famuly interaction and spare them with the rest of the class.
Analyze each to determine whether any family-role expectations gan be inferred and whether any evidence\

«° * can be seen o(jfai‘hily organizational influences that have determined each role. While analyzing the/ ¢
. pictures, identify kinds of «rices which micht arise if anw of the roles were to be misundersteod or

presumed. Follow by using aev rwan wloe 000 -0 €016 ¢ odend R

familiar. '

~ Working in groups oi as a olass lAt\. N B G B T T S A R L o hoimi: w o € 5
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Survey several single paggnts in your community to determine the nature of each family member’s roles. 193
including tasks. they are expected to périorm by age and sex. Compile findings by developing a chart
depicting roles assumed according to the sex of the parent and the age and sex of the children in the family.
Summarize by relating findings to a discussion concerning the effect of family organizational patterns. an
family-member roles. /
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SUGGESTED COURSE GOAL

4 : . - :
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. interaction patterns.

. ¥ * LEARNI&: EXPFRIENCFS
: 2

%

Interview an adalt member of yo& family (e.g.. garent, grzmd.pn\re‘fm aunt, uncle) to discover cultural and
ethnic background. Inquire about family traditions related to holiddys. bifthdays or other special events.
Share information 4in a class discussion. Identify similar and different’ traditions of class members.
Determine if sirilarities or differences can be attributed to events in local history such as a particular
religious or ethnic group getting together & a particular historic event. Follow by writing a briefpgagraph
describing family traditions you would like\to continue or change, and why. .
4 .

Working in groups, investigate the lifestyles and social customs_ of different cultures. Consider
as choice: of mate. courtship patterns,-marriage traditions, age at marriage, divorce gractices, family

factors such
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~ Locate poems, cartoons, pictures or articles which illustrate or. describe various family traditions and * 127
. interaction patterns. Share in class and categorizé according to the cultural gr0up(s‘3 with which each is, 129
< associated. Use'what you learnegto devdopjg{n;;gm more generaliZations ahnut the role cultyre plays in® 130
determining family traditions and interaction patferss. ' N . 131
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N\ . Arrange to attend a school board or city council mé\eﬁng. While there. note decisiéhs made that m%%ffect‘

- .. ok ’

. - . , .
SUGGESTED @OURSE GOAL The student will be able to. anatvze the interdependence among the family,
. / ! community and society. R ' . ' i

< j < D — _ N e e
LEARNING EXPERIENCES : .~ © . ‘RESOURCES{
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In a class round robin, ?dentify ways .families interact with the reer community (e.g., depend on"

. fire/police protection, depend on jobs provided by industry, provide .atiar, pay taxes). Working in groups, '
“use the ideas generated to develop a picture/word documentation «  ne interdependence-which exists
between family, community and society. If you wish, place documentznons in 4 class notebook for use by N\
other classes in your school. K . - .

«

the family (e.g., school board decision to start school earlier/later in the year or earlier in the:ay or a
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Compile results fn class, noting differences and similarities between age groups. Identify aspects of social
change illustrated and discuss their influence on marriage and family relationships.

View Future Shock. Discuss implications for families, communities and large} groups. Suggest ways to help

individuals and families lessen stress caused by changes in technology. . . '

Invite a person or papel of guests who are familiar with one or more foreign countries to discuss ways the

. family depends on the community and the larger society in thgse countries. Ask about ways the .

*nmnnjty and_society affect the family in those countries too. Compare with the’situation in the U.S.,

O
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SUGGESTED COURSE GOAL The.student will be able _to<eva1uate changes in the family over the life cycle.

v - - '
<

]

. . " LEARNING EXPERIENCES -

¢ v . ’

¥ Rssoup;cisi

- ?Work as a class to brainstorm changes ‘that take place in the family over the life cycle (e.g., addition of a

A

new baby, unemployment or employment of father/mother, move to a new neighborhood, retirement).
Divide then intd groups and-develop lists of the possible effects each of these changes might have on family
‘relationships and responsibilities. Share ideas in a class discussion. b .

Find and bring to class cartoons or comics depicting familiés at various stages of the-fquly life cycle.
Divide cLass members and cartoons into groups (e.g., newly married pair; family with young children, with
school age children. with teenagers; “empty nest”; retired couple, and identify changes evident in each

el a0 te mmmnta it b lhiladin haned danineind tha varinne ctacac nf tha
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SUGGES'I’EQ CbURSE G.O;AL The student will be ahlg to analvze the roles and I‘('.\‘/N)\/I.S‘ihL'Jl'lil'\‘ n_/'—pur'enm ina.

; Sfamily.
\ - . ”
T - ot - T,
Lo LEARNING EXPERIENCES ' RESOUREES
f . : L ot o mamat . mamar e——— — C e —— T i e
Th one large or several small groups, brainstorm “what parents do.” Then divide the functigns into 356
categories such as physical care, emational support un:id}v%nciul responsibifities. Ask your parefits what

' they identify as their roles. As a.class, discuss various percéptions of the parental roke. Fnd by writing

<
paragraphs beginning with ““The idea parent . .. .~ . . Yy
Invite a panel of parentsto discuss what it’s like to be g parent, If pussible, ask parenfs with children of
varying ages. You may wish to prepare questions regarding pur&ml goles and responsibilities to submit to !
the panel beforehand. Summarize new insights gained in a follow-ap class discussion.

L}
. . - ' .
Identify differences™in parental . m an. .| 4 ‘ i : o 1e o fawm
ways a single parent can cope wi. i il L 01 R I TR SR
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'SUG'GESTED COURSE GOAL The~ student , will be able. to 'suggest wéys to establish and maintain gdod
. ‘ - relationships with parents and other significant adults., ) ;

b 1 ’ S - .
T T ‘ ~ e '
T . - LEARNING EXPERIENCES RESOURCES

. ‘\ ‘ N ’ / [

Hold a class round robin to identify common areas of concern and conflict between p.arents and teenagers . 22

(e.g. cfxoice ofafriends, clothing and hairstyles, money, privacy). Then, working in groups, attempt to 21

establish why -these are sensitive issues for both parents and teenagers. Follow by identifying factors which Tl

may influence parent and teenager relations in these areas (e.g.. age. communication, interests). Share’ideas , 143

in a class discussion. - ' . 13

Niew What Are Parents For, Anywby or Understanding ¥ our Parents. Select an example of a time when  * 370

you did not understand or disasreed with an action taken bv.vour parents. Write a short anlvsis of ‘the ‘
situation from a par:it: .
" and summarize by disius ny Co
«
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_The student will be able to suggest wavs o cstablish. and maintain good
reIatzodshtps with szblmgs

RESOURCES

- . 1] . . > .
Survey members of your_class or another c\‘ass regarding common conflicts withgbrotheys and sisters.

Tabulate responses and afialyze them. What are common «conflicts? What factors are involved in sibling

relationships? Sugge.st squtlo,ns td,the fnost common conflicts.

Warking in small groups and using case studies involving sibling relationships, 1dent1fy problems or Lonﬂlcts.

. uss p0551ble solutlons to the problems *

-

g -

View Brothers, Sx.sters §ee1n1gu and You Taen w2l

thet you might commonly exp ,|ema’\«ﬂth abre horoo l ‘
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oo DT LEARNING EXPERIENCES S S .'R'ESOURCES

!
. o View Peegelﬂbw Would l‘ou Like to Be Old? Gramp: A Man Ages and Dies; When Parenrs Grow Old or - 186 -
A ging to diﬂlop feslings of empathy with elderly persons. Evaluate your ability to empathize with elderly 327
CoL pedple with_ whom you-have. a relnttonshrp Suggest ways to demoRstrate greater emputhy for elderly 322
S friends and’ famdy\members . -. o . . ‘f 302
Y : g ' : 253
Brajpst&m t.he adVantages and dtsadvant.rges of an extended or three gener.rtJon famrly by .rnswertng ' 165
questiom such as | ,v v .
‘ Lt . ’ ‘ s . ‘
T Why might .each of the three gerreratrons ha'ye both poslthe and negatlve feelings about this hvmg BT
toe arrangement"«'-\T et . -
. . What changes mtght occur in g family if it were suddenly to mclude dn older: famtly member" g
'. ; How would that fam:ly t.ope with these chdnges’
g ) D1$cuss your responses as a class orm small groups T RS : »
. ...," . . N £ . Lt
. lnvrte a panel of seniot crtrzen.?who lrve tn a’ variety of srtuattons teg., thell‘ own home a retirement 187
’ complex, in an extended famtly) {0 tell about themselves and what it is like to be a senior citizen today. :
R Students may ‘wish to. prep.are questrons in advance regardrng partlt.ular concerns about “'being old today .-188"
“ Summarrze Insrglrts gained m a fqllow-up: cl.rs§ dtscuss;On - . - - 7
Pretend~you are 80 years old and are lookmg back on your life. What has happened to you srnce your
¢ youﬂl‘FW}tat is life like"for youshow? What resources are. nv.ul.rble-to you? Wiite a paper describing how it
- feerls to be 80'ypdrs old. Srare pzfpers ‘noting drfferences dnd srmrldnttes in mrcepttons
Wor‘ﬁmg al;me rank the followmg problems re'rated to retfrement ﬂd_]US[an[ from. the greatest -to Jeast 88
.problema.trp. S - . ‘ * . ~ ‘
"owl STk 'boreddm' o + 6. marital relationships ’ ’ S o
'_‘ . .2._ living arrangements L 7, lonelingss * )
" . “feelings of worthlessness ‘8. loss of work relatronshlps - )
“w 4. health - ) 9. death; bereavement
TS, finances and standard of lrvrng _10. " legal affairs
e In. small groups t.ompare rankings and reach a consensus. Then, as a t.lass reach a consensus on rankmgs
.Compare class results wrth those grven in the pamphlet Ranking of Problems Related ro Renremenr
Ad]ustfnent R — _ .
- 1)+ health O R 6. living arrangements
X 2 finances. " - -~ : 7. boredom : )
_—~"3  standard 0f living = - 8. feelings ofworthles{ness ) ‘ %
. 4. - maritgl relatto‘nshhps . ©~ .9, loss of work relatronslnps oo
) 5. lonehness T ) "10. legal affairs- - .

v . . ¢

. Tq- simulate- old age. work in. small groups to assume impairments common to some older persons.

Suggestlons for 1mparrments and tasks which illustrate them include the following: \

- . [ hd
v, lmpnmnent . . v, ‘ Task - B . . .
’ . . N . . . . . #
1.» - Sight - » 1.~ ‘read aloud a paragraph from an unfamiliar source
2. Hearing 2. report what you hear when sentences are read in a soft whisper
° 3. Arthritis 3. tie ashoe. peel an orange, button a s}urt sew on a button or play a
’ : " card game wearing mrttens . & R . h




. physical setting, services providéd (é.g., medical attention, food service) and social interaction betweén the

. : o v

5. »" Dental . 5. .tryto éat a carmel or a raw apple without chewing
6. Invalid 6. . get to aringing telephone by the thard ring wlth shoes tied wfet-l%er T
’ v . ,
Compare diffi cultles and dlscuss feelings asa class @ \ ) Co.

Invite the director oMn extended care facnllty to discuss the physical and social needs and charactenstlcs of ,
elderly persons. Find out about things such as the relationship between opportuniti#s for social contact and .'.
the health.and well-being of elderly persons‘and: the activity and dietary needs of elderly persons.. Usefwhat
you leamed to develop a list, ofways families can work to meet the needs of thenr elderly members.

Arrﬁnge to visit an extended care ‘facility for a few hours. While there, make mental notes about the

residents. In a follow-up class-discussion, determine whether all the needs of the residents were being met.
. .Compare with the extent tp which they could be met in a private home. Summarize by sharing feelings
~ about the neéd for or desirability of living in an extended care facility.
View‘ﬁ_ﬁlm ot filmstrip about conimunication 'and the elderly. Summarize techniques presented that can be ¢ , 286

used to communicate effectively with elderly persons. Apply what you léarned in future encounters with
the elderly. Share results in a class discussion,
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LEARNING EXPERIENCES

RESOURCES

5 ; » AL T 7

Aﬁange a -group of dominoes, "blocks or buttons where class members cannot see themm. Describe the
arrangement “agd. ask the. listeners to- arrange their dominoes, blocks or buttons according to ‘directions. ‘
. Students may not -ask questions during the directions. .Compare results with the original arrangement,and
 discuss what has happenéd What frustrations were experienced by the students? by the person describing
the arrangement? Discuss.the relationship between this experiment and daily communication. ldentlfy Ways
daily communication cari be lmproyed, k .

ldentlfy the COmponents " of eff,ectwe .communication [(eg.,. llstemng, talklng-Verbal body lan‘-

.guage—nonverbal; writing, teading, feedback, glanﬁcatlon) Discuss strategfes.individuals can usp.to improve

their own skills and, ways to help others improve their skills. Keep a | diary or log for a specified time (e.g.,
one or two days, a week) and record successful efforts at commitnication asawell as unsuccessful efforts. As
a follow-up; select ope example of poor communication and 1dent1fy ways to 1mprove the commumcatlon'
should the same situation anse again.

. v 3

Using available resources, identify five steps for resolving marital conﬂlct (e g., establish the issue, stick to

. the issue,. upderstand ‘each other, regard other’s feelings, compromise). Share identified steps and rationales

for using them. Select the five you feel would be most effective. Summarize by discussing ar explammg in"

. wntlng how the steps chosen nught be used to resolve a hypothetlcal problem.

1

Uslng magazines and newspapers, collect several pictures or cartoons lllustratmg body language (eg.,"
crossed arms-introversion’ standing over a seated person—domina
eyes lowered—shyness). Working in groups, write captions for the pictur
feel are conveyed. Then, using printed resources or resource persons in y;
messages with those that would be conveyed in one or more other cultures. Share findings by discussing the
role culture plays in determlmng the nature and characteristics of human interaction, and th‘e pltfalls that
ight result from relying solely on body language as cues in human interaction.

mission; speaking with head .and
which express the messages you
r community, compare your

eose a partner and a toplc far communication. Try to share 1nformatlon under- the\followmg'
mrcumstances s

v; ‘ AN

Standing across the room from each other.

One partnerstanding on a chair and the other on the floor.
Both partners standing on the flooy facing the same direction with one in front of thegther.
Sitting and facing each other with.one not using any facial expressions. ‘
Sitting and facing each other with one not looking the other in the eye. . =

With one partner continually intertdpting the other. , '

With one partner reacting negatively to everything the other says.

Afterward, as a class,. discuss the feelings that resulted in each’ communication situation. Use what you
learned to develop a list of basic rules for effective communication (e.g., talk at a close distance, talk at eye

level, fac‘e each othe‘r, use facial expressions, make eye contact, wait your turn to speak, be posi'tive).

istén to a'taped listening exercise or carry out a listening exercise in groups of five as follows: One student
whispers a story to another student while three students wait on the other side of the room. The student- -
who has heard the story whispers it to another, who in-turn repeats it to another and so on. The final
student then repeats the story out loud. Compare the beginning story with the. final velsion, noting any
differences between them. Using the exercises as a basis for discussion, identify listening techniques that
might be- used to 1mprove communication. Repeat the exercise using the suggestions and note
improverents. ' - ‘

3

. K \, . . i Ty .
With another sfudent as.a partner, give a brief talk about a subject, that interests you. When you are

finished, -ask that person to paraphrase what you have just said and apswer any questions which result.
Share your experience with your classmates. Summarize by discussing ways paraphrasmg might be used to
improve the commumcatlon process.

I'd
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Working in pairs, carry out the following activity: One student is given a highly d ramatic message to convey
C to .the other (e.g, report.of an auto accidlent, birth of a child, notige of sweepstakes winning). He or she
' _ may only use pgibbetish” for language but may use varying voice levels and body movements to convey

feeling. The receiving student is to attempt to clarify the message as it is being delivered. Share results as a

class and summarize by discussing the many ways messages are sent other than via the spoken‘'word.

¢ L - / . - . K :
., Working in groups, develdp a list of situations you experienced or observed o misunderstood in which poor
¢ ', communication resulted in lost time, :dnconvenience, arguments and other misfortunes. Share lists and
suggest communicatior. techniques which may have prevented the misunderstandings. Select one or more

.. techrtiquesto use in future family communication.

Keep a diary of éommﬁnica;ion in.yqur home for one or two days, gaking special note of words and
* phrases, timing and ‘tones of voice 'Which resulted in positive and negative féelings and reactions. Use
insights gained to suggest several strategies which can be used to promote effective family eommunication.

<

4 . ‘
~ . . P
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LEARNING EXPERIENCES o RESOURCES ‘
Working alone, identify several personal goals (&g, finish school, make the varsity team, learn tb drive) and 25
severdl family’goals (e.g., save for a vacation, pu} in a garden). In small groups, share and record personal |, -, 36
and family goals. Foll#v by developing a class poster depicting individual and family goals. Note similarities 59 |
and differences between them. For each difference, identify possible conflicts which may occur. Summarize 338
. by suggesting ways such canflicts might be prevented, minimized or resolved. . ' . 172 \

Investigate the use of a family council to facilitate family problem solving and decisipn making. Then,
working in family .council groups of 4-5, develop a solution to a given ¢ase study. Summarize by discussing
the advantages and disadvantages*of the family council for solving problems and achieving mutual goals.
. . B . . .

Id a class brainstorming session to develop two lists related to family harmony titled *““Things that Make

fe Pleasant at Home” and “Things that Make Life Difficult at Home.” Select those items on each list for
which you are responsible and write a $hort essay describing your contribution. Share essays in class.
Follow by developing strategies for increasing the number of items on the “pleasant” side and decreasing
those on the “difficult” side. : v

Develop a questionnaire about factors ,wh"ich do and do not contribute to. family harmony (e.g., desirable
and undesirable behavior/practices on the part of parents, children and other relatives). Distribute to a cross

_section of your Jocal community and tally results. Follow up with a class discussion centered around ways

" explain why. Summarize insights gained in a follow-up class discussion.

_mutual goals. Note specific steps taken arid the success of each. Share observations in a class discussion.

-

. After learning about ways. families can share and cooperate to achieve mutuat goals, work ih'g"r(")ﬁf)é.?'t'o

‘developing a plan (short- or long-range, depending on the goal) for achieving that goal: Includ¥ stqugam

to improve fariily harmony.
< . ’ .
y 2 -
Survey several families in your community to determine the extent to which family members assume two
or more roles (e.g., father changing diapers, mother working, children doing laundry). Compile survey
results-in class and discuss the contributions multiple roles can mike to harmonious family relationships. T e

L. o 4
Invite a family counselor to discuss problems families have in cooperating on the achievement of mutual ’ ‘
goals. Ask the person to describe instances in which actual family goals were and were not achieved and \ *

View a television program or read a novel or short stogy about a family that worked to attain one or more,

Summarize by identifying strategies you might be able to apply in your own family situation.

. ——
View Prolgle'ms in Human Relations: Resolving Personal Conflicts. Start a journal and, for an extended 319,
period of time (e.g., ene month of longer), r_e_c_o;c!‘ all effortgyou m'ake to maintain and improve family - S
harmony and"cooperation, includingthe results, of. these. efforts. Try to record both satisfactions and. =~ = “.. ..

frustrations and include an analysis of How you mighg im'ﬁfb}{e=yp@t‘f(@hﬂ-j@kfﬁs;f (%cnside;"'xégﬁ-awn{_
personal motives, your feelings and the feelings of Sthers in these arialyses Se yourjdumal as a guide o
continued efforts to maintain family harmony-and cooperation. , &t R o

q. athie

offo

Talk with members of your family to identify -one goal hH.ﬁémBéfS’-’Wpé]df like

member can take. Ask your family to review .the plan and suggest- modifications. Try’tv“nnpkmeh’@‘%
plan , | - DR
. . £ . rw: L.

develop a game which would require knowledge of these ways to win (e.g., monopoly-like board, roll dice, -
ariswer questions on cards to move indicated number of spaces). Trade games between groups and play
them asa unit review. - . :

ks
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< . - disease, death) which occur in’ families and ways of coping with them.
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LEARNING EXPERIENCES : | ~ RESOURCES

- A a class, identify special problems that may occur in families. Use of headings “crisis situations” (e.g.,
accidents, divorce, death) and “disorganizing situations™ (e.g., moving, changing jobs) may serve to clarify
thinking. Divide into 'small groups to investigate, the nature of each of these problems, including
.contributing factors and impacts they may have. Share findings in a class discussion. : :

View Not Together Now: End of a Marriage or It Has Nothing to Do with You. Summarize the/problems
associa;ed with divorce from the perspective of all persons involved (e.g., husband, wife, childrep, relatives,

" friends). o : o

+Locate and read magazine artiofes and case studies about divorce. Analyze each’and develop a chart listing
final feasons for the divorce, factors which contributed along°the’ way and problems faced by the persons
involved. Share charts in a class discussion, noting similarities and differences among cases. As a follow-up,
invite a marriage counselor to share .further information about the nature of divorce. ‘Compare " With
previous learnings. ' g

. I . . .
Take a field trip to a domestic relations court on a day when the cases heard will relate to divorce. Arrange

- to-have a-judge or attorney explain the procedures and-problems associated with sephration and divorce
from a legal standpoint. '

v L ' ’
Interview one & more divorced persons you know to learn about the types of adjustments that need to be
made after divorce (e.g., managing finances, renewing confidence, overcoming isolation) and-determine
ways of successfully making them. Share findings in a class discussion. .

Invite a representative of your local mental health clinic to discuss kinds of common mental health
problems and ways to recognize them. Distinguish between mental health and physical health. Follow by
identifying steps which can be taken to prevent, minimize or cope with mental health problems.

"[hvite one orfmﬁ parents with a mentally retarded child to discuss the special challenges faced by the

.family and ways they have been-met. Summarize insights gained in'a follow-up class discussion.
As a class, select a special problem teenagers may have ;which may affect the entire family' (e:g., teenage
alcoholism, unplanned pregnancy, disease, school dropout). Investigate the nature of the problem through,

perhaps, reading and interviews. Invite guest speakers knowledgeable jn the area to share their perspectives.

* Thep, as a class or in small groups. draft a proposal to help solve or alleviate the problem. Identify resources
needed to carry out the proposal. ‘ '

v"?ugylte one or more seniof citizens who may be widows or widowers to share their experiences wm,l\the

“'¢fass. Summarize main points covered, paying particular attention to the ¢ fenges of being single again in

the retirement years. .
; 4
j .

view Death and Dying: Closing the Circle. Write a paper that des‘cribes the closest experience you have had
with death, the feelings you experienced at the time, and yoyr ideas about the meaning of death. Share

papers in class and use new insights gained to develop one or more generalizations about the nature of

death.

o
-Invite an attorney to discuss the provisions of state and federal laws related to.death (e.g., property accrual,
burial regulations). Summarize main points presented in a rdview discussion.
view Living with Dying. Write a brief paragraph titled “What If ______ Died."” Describe coping strategies
that would enable you to face- this situation in a constructive manner. Share ideas in a class discussion,

View Dealing with Stress. In a large group session, list possible reactions to several stressful situations which

may occur in families (e.g., death of father—withdrawal, increased activity, assumption of new roles).’

Determine whether each reaction is likely to have a pos,'LtiVe or negative effect on relieving the stress. Asa

e 27
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follow-up, divide into _grou'ps-to..idéntify effective, siep-by-step strategies that m%zed to handle stress
(e.g. types of relaxation, commuynication), Share ideas and discuss possible step ple could take to
develop these skills. ' . '

. a (' . . . . ,
View Changes. Draw upon”what you learned and your personal experiences to develop a list of positive
opportunities that could appear as the result of a crisis situatjon (e.g., growing as a person, helping others,

finding new friends, discovering hidden strengths). Follow by discussing ways positive thinking can help one .

cope with oF minimize problems whith may occur during orie’s life.
- ’ . f 1

.

258

19
26



DULYCDIEY LUURDE UUAL 1€ Student wil pe apie 10 aescripe community resources availavle to help
' _ ' families achieve goals and seek solutions to problems.
: ' zn P S

- & . . TS A
b " N LEARNING EXPERIENCES : "] RESOURCES
' ) / i *

As"a class, identify categories of family concerns that may occur jn a variety of different.families (e.g., °  ,160
- physical health, mental health, economics and finances, shelter/housingy and family planning). In small
groups of four or five students, with each group taking responsibility for one concern .and using a local
+ phone book or community directory as resources, identify communpity resources that are available to help
families solve problems and achieve goals. Share findings and compose a class list of resources. Duplicate, if
desired, to distribute to interested persons. As a follow-up, identify needed services not available to families
in your area. Develop suggestions for ways the community might work together to gstablish & needed .

service for families and forward to appropriate persons: . . . )

Using the family:dife cycle ash basis, divide into groupgaccording to various family stages. Identify five or -

more problems related, to each stage and investigate community resources designed to assist with them. .

'Share findings in a class discussion. ' oo v

Look through newspapers to locate articles describing resources :R'ailéble to families in'your community.

~ Soxt articles agcording to the specific services provided. Share information gained by preparing a bulletin
———--board-or-collage-for-schoel-or classroom display. - ' :

Iriterview teachers in your school or adults in your community to find out about colnmunity résources thej -
have used in an attempt to solve problems or achieve goals. Select one resource mentioned and write a sho%
paper deseribing its services and advantages and disadvantages. It may be necessary, in some cases, to do
some further investigation after selection of a resource. Share papers in a class discussion noting differences
and similarities bétween evaluations of the same resources. N )

\
v

Ask a representative -of United Way t‘o discuss the purpose and princ‘iples of the organizatioﬁ swellashow. N

it functions. Find out about ways community members can assist with Unitgd Way efforts, if they so desire.

il o : , - o ¥ - g .
Invite a representggive from your community’s volunteer bureau or a similar group to tell about services
" provided for families in the community. If your area does not have a centralized agency, contact several
representative agencies_for a panel of speakers. Identify services available.and ways students might become
involved. ' :

* Investigate the concept of lifelong learning. Define the term and identify the implications for families.
Investigate opportunities available to family members for lifelong leaming. Discover what yo;peommunity
college, community school or Education Service District provides. : ’ ‘

Ask a representative of a consuiner credit counseling bureau to discuss the services offered to families with

financial problems. Summarize services provided in a follow-up class discussion.

' ‘De\((je‘lop and use a questionnaire related to financial services provided by local banks or lending institutions
(e.g., credit bureaus, finance companies). Summarize findings by comparing services_provided. _Foﬂllow by .
-developing a pamphlet to aid persons who need financial assistance in reaching their goals. . .

After investigating community resources available to help families solve problems and achieve goals, play
“resource roulette,” The game proceeds as follows: Class divides into two groups. The first member of
group one spins the point€r on a roulette wheel, which has sections identifying common family problems
and goals. To gain points, the. team member must name one community resource available to families to
help solve the problém or achieve the goals. If a resource is not named, the other team gets a try. The game

¢ -proceeds with teams alternating spins of the whre! and naming resources until a predetermined number of
points is earned. - '
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SUGGESTED
PROGRAM GOAL

The student will be able to relate knowledge of adult roles to self and readiness to
assume them. ’

[

-

Classroem teachers should develop their own performance indicators related to
these suggestions, continually altering them to reflect “local concerns, changing
societal and environfhental issues, and new discoveries -that may influence
information and technology. * ' ’

i
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SUGGESTED- COURSE GOAL  The student will be able to describe the -physical, social and emotional

" a - development of adolescents and adults throughout life. - _
) -  "LEARNING EXPERIENCES' - p RESOURCES'
‘ . . . ) r v
View a film or filmstrip about the physical changes that occur, during adolescence. Submit questions)@uH <295
: may have to a class question box. Invite a nurse, a counselor or physician to discuss the questions with the 304
) class. '

After viewing films or filmstrips depicting the physical, social and emotional changes which occur-during
adolescence, investigate the social history of adolescence in different cultures. Share findings. In a class
discussion, identify reasoris for stress which often occurs during this stage of life and explore how it affects
interpersonal relationships in different cultures. ) ' :

.Use classroom and library resources to locate deﬁnitiouy\?f the term *““developmental task.” Share findings
- and discuss the relatibnships which exist between developmental tasks, human needs, and the social and
e emotional changes which ocqur during adolesoefice and later life stages. .

Compare and contrast the developmental stages of the human life ¢ycle as described by Erik Erickson and 26
the family life cycle described by Evelyn Duvall. Prepare charts or diagrams of each to facilitate .
- -~ ~—comparison. Explain how these theories contribute to our understariding of how ifidividuals and fimilies ™ -
continue to grow and develop throughout life. y ‘ e ‘
¥ .

4 . ) .
Warking in small groups, select a life stage -and investigate the physical, social and emotional changes

associated with it. Compare findings and determine which changes affect primarily the individual and which
affect other members of the-family unit as well (e.g., parents, grandparents, siblings, children). Discuss the

- social and emotional behavior and problems characteristic of each stage, indluding their effect on other

* family members. Summarize* by suggesting possible ways conflicts or stresses associated with each stage .

might be minimized, and share with entire class. .

) As a class, divide into five groups representing the develop eqtél stages of life beginning with adolescence
(12-19 yrs; 20-29 yrs; 30-49; 50-65; 66 and over). Complete one or more.of the following activities.
Summarize by developing a chart iwating the social and emotional changes which occur during .
adolescence and later life stages. i . ' '

1. Organize skits depicting the positive and negative aspects of each life stage. Examples

R S mightM¥relude: R _ .
i * 12:19 years. Much social activity but some difficulty accepting adult authority. ) \J
: ‘20-29 years. Pleasure of choosing own career and lifestyle but economic d s
s . difficulties in the beginning. . L ,
30-49 years. Easing of financial burdens but difficulty raising cKildren through
RN ’ developmental stages. ’ : ' ’

. . ‘ : L] .
. 50-65 years. Enjoyment of grandchildren and increased freedom but difficulty
adjusting to changes in family structure.

\ 66 on. Ease of retirement but difficulty using up extra leisure time.
2. Invite aspanel of guest speakers to discuss the positive and negative aspects of each
stage. , . . *
"3. Interview several persons in each life stage about the positive and negative aspects of
their lives. : : : :

Using av;ilable resources exanfine what is meant by the term “aging.” Determine what physical, social and
emotional changes take place in the aging process and ways of coping with the aging process. Select one
related to"aging to examine in-depth. Work individually or in small groups and share findings with the
le c}gss. Summarize by identifying positive strategies to help individuals age gracefully.

5 ' é list of cbmmon adult crises (e.g., divorce, accident, premature death of spouse, loss of job).
Discovér 'what community resources are available to help individuals and families cope with-these crises and .
follow by developing several strategies for dealing with each. .

)
.
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" Compose a story about what you will be like in 20 years andin 40 years. Examine your overall

development and your relationships with other people. What do you-hope 'to accomplish and why? Irf a -
group, discuss what impact self-expectations have on the actual courses of lives. 4

Invite a guest speaker to tell about opportunities for adult education in your community. Examine the
rationale for adult éducation, and relate it to the concept ‘of the “lifelong learner.” Summarize by
discussing reasons why adults need or want education after age 30. :

+ i
Y;

< e "
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- SUGGESTED ‘COURSE GOAL

o self-concept develop and change throughout life.

]

The student will be able to describe the ways in *which personality. and

[

LEARNING EXPERIENCES' : i

RESOURCES

).

L

Vlew Johnny Lingo As a class by citing ‘examples 1llustrated in the film, explore ways in which
self- concept‘can develop and change.

Use avallable resources to find definitions of the terms self- -concept and personality. Then, working in
groups, draw on butcher paper around one classmate. Inside the drawn figure, list hereditary factors that
may influence the developmem of self-concept (e. g., health, body characteristics). Outside the figure, list
environmental factors which may be invedved in forming one’s self-concept (e.g., successes/failures, school,
ftiends), Repeat for the development of personality. Follow by constructing a bulletin board ‘illustrating the
nature of self-concept and per§onahty and the factors which may influence their development:

~ View one or more films, filmstrips, or slide series dealing with the nature and formation of self-cencept and
personality. Use what you learned to write a short essay describing the factors or forces which may
influence the development of self-concept and personahty

X .. ]
stng; large sheet of paper, draw a picture name tag which describes *‘you” (e.g., hobbies, interests, likes,
activities, future plans) or construct a poster, collage or coat of arms that expresses an image of “‘ypu.”

. Share name tags, posters, collages or coats of arms. Discuss how personality and self-concept develpp and

hange,
change, ,

Construct a “truth book” about yourself by locating poems, collecting pictures and writing about activities
and thoughts that dedcribe your personality and self-concept. Analyze your collection by identifying
specific factors that may have mﬂuenced the development of your. personality and sélf-concept.

Using a 124 x 18 sheet of paper, draw a picture of yourself and put your name on the back. Do as
complete a. job as possible and do not show the pictures to others in class. Put the names of all class
members in a hat. Select the name of another student and draw a picture of her or him, putting her or his
name on the back. Afterwards, scramble the pictures and see if you can match your self- portrait with the

\

portrait done by someone else. As a group, discuss why we may not view ourselves as others view us, how

appearance influences personality and vice versa, and the difficulty of transferring aspects of personality to
, 1paper. Also, examine the impact that selfconcept has on how we visualize ourselves. ~

Brainstorm a list of changes or happenings which may alter an adolescent’s self-concept (e.g., getting braces
on of . off increase in bust size, new haircut, election to rally or other school office, participation on varsxty
athletic team) and discuss whethet the change is “'real,” “unagmed »or both. Dev@lop sh’ateglés for coping
with these changes in self and others. Discuss why adolescents may be especially prone to’ overreact to such
changes.

‘Working in groups and- using available resources, investigate varipus aspects of personality _development
(e-g., trust, autonomy, initiative, accomplishment,\identity, intimacy). Find pictures which illustrate each
aspect of personality development discovered. Construct a bulletin board showing how these aspects relate
to needs and developmental tasks in different stages of life. Finish by discussing how aspects of personality
may be developmentally linked and how and why personality changes occur throughout life.

Investigate what happens to the self-concept and personali;y of adults or teenagers who are handicapped or

‘disfigured as a result of an accident or disease. In small groups, examine the plight of mastectonty patients,
amputees, or paraplegics faced with changes and limitations brought on by accident or disease. Invite a
representative of a vocational rehabilitation or other organization which helps people cope with such situa-
tions (e.g., Reach to Recovery—American Caniey Society) to describe available resources as well as the roles
selfconcept personality and attitude play in recuperation.

Review A. H. Maslow’s hierarchy of needs (Motivation and Persona’lir'y, ?nd Edition, New York: Harper &
Row, 1970) and identify the needs whish must be met before self-actualization can occur. View one or
more films which depict self-actualized people. Afterward, list characteristics the persons possessed and
relate these to their self-concepts and personalities. Summarize by dlscussmg the role both self-concept and
_personality play in reaching self-actualization.
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' SUGGESTED 'COURSE GOAL The student will )be' able to describe the impact of self-concept and personality
A b on relationships with othe(r(; T _ '

i

. LEARNING EXPERENCES ~ . . RESOURCES

I -~ - N

. - ) . .. : N Y e . o X . ) . ; .
Locate several poems which illustrate positive or negative self-concepts. After reading, and working in small

groups, identify several specific ways sei:concepts can affect people’s reldtiqnships with oihersé,lShare ideas .
in a group discussion. . ' - ‘
Read one or more excerpts from a book about transactional analysis. Use the transactional self-concepts 4
. ““Pm OK, you’re OK; I'm OK, you're not OK; I'm not OK, you're OK; I'm notJOK, you're not OK"”"to T 13 A
discuss the following questions: ~ . v, . 10 "

Whit beha\{ior might be expected from each of the four sel f-concépt types?

Is an individual always the same or is it possible to have different attitudes atMifferent times? If so,
why? . - .

Which self-concept type are you likely to want to spend the most time with? Why?

Z' . ~ Summarize by developing a generalization about the role self-concept plays in interpersonal relationéhips.

Using® newspaper articles, identify personal and social problems (e.g., child abuse, suicides, drug abuse)

which may be related to the lack of positive self-concept. Share findings in a class discussion by pointing ,
out specific ways poor self-concept may adversely affect interpersonal relationships (e.g., the relationship

between an adult’s self-concept and the formation of a child’s self-concept). ‘ :
Select séveral situations commonly faced in daily living. Divide into small groups with different situations.
Discuss these situations, suggesting what happens if a.person has a nega\ive self-concept and then suggesting

what occurs with a positive self-concept. Discuss the differert in relationships with others as
d result of self-concept differences. y ’ "

Invite a representative of your local mental health clinic or faﬁily counseling center to dgscribe the role
" self-concept plays in positive mental health and in positivg family relationships. Discuss he value of a
. positive self-concept and ways to maintain a positive self-concept in relationships with /others. Identify
problems that a family may face if one or more members lack positive self-concepts. -

* Using a variety of resources, define the term “personality.” Write a description of your personality,
analyzing what you perceive as your strengths. and weaknesses. Keep a journal of your interactions with

.' " others for a day or a week. Then examine your journal for evidence of the imipact of pour persgnality on
;your\.rela‘iiqnship with others. Write a summary of what you have discavered about yourbelf trough this

* experience,, T * o ) .

L]

View. Your Personality: The You Others Know or Personality: Roles “YouhPlay. List qualities commonly 374
thought of,as personality traits under two columns labeled “strefgths” and “‘weaknesses.” Determine the
impact each strength and weakness mdy have on relationships with others. Use what you learned to develop 349
a generalization about the impact personality can have on interpersonal-relationships.

‘View Why Am [ Afra“‘o Tell You Who | Am? List the various personality types illustrated. Write 373
descriptions of people you kmow who seem to fit these personality t§pes, using no names. Share - \J
qlescriptions and discuss in relation to how personality affects relationships with others. '

4

Make a resolution to say only positive things to other people for one day. Observe what changes occur in
your relationships with others. Discuss your observations in class. Can any or all aspects of personality be
changed as easily? Why or why not? What happens to others when you change? ,

N :
Using the daily or Sunday comics, collect examples of the impact of personality and self-concept on
relationships with others. Which comic characters seem to have positive self-'conc_:epts and relgtionships with
others? Are poor interpersonal relationships always a result of a low self-concept or negative personality
trait? Why or why not? B
: | - ' -

-t
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'SUGGESTED' COURSE :GOAL  The student will be able to suggest strategies for devel'o-pix{g and maintaining a
i L positive self-concept and personality. . .
: - = :}g

3
eV

) . LEARNING EXPERIENCES . ‘ - RESOURCES
.Réad one of-more articles or books on the subject of self-concept. Explain whyvmany professionals and
‘. 'aqthqrs maintain that it is essenfial to like yourself before others can really like you. Develop a list of
personal strategies for learning tc')’“like”, yourself better. In a discussion, share your strategies with each

o 0 -Othel'.‘ - ) .- " - . . v Ny

. . 1, ) . . -
Investigate Strategies for developing a positive self-concept by reading or by viewing films and filmstrips. =~ 380
* Share findings in a class discussion. As a follow-up, set goals and work o improve your own self-conceépt.

Areas you might like to work or include: improving education, appearance, work or leisure activities; 24
X devgloping an accurate assessment of your strengths and weaknesses; maintaining a positive attitude and
“  keeping company with others who think positively; developing mere effective-stratégies for carrying out 19
school or work activities; or getting along with friends, parents or sfblings. Evaluate your progress at regular
intervals. - . - 26
N\

- Investigate the effectiveness of the WIN strategy. for developing and ‘Taintaining a positive self-concept-by- - :
recording three of yolir bwn WINs every day for five,days. (WINs are good things that happen to people ~
every day, such as: “I received a ggod grade on a ®st”’; ““I got my homework finished early”; “I helped
prepare dinner, and Dan said i was good”; ““Jim smiled at me when I passed him in the hall”; “} got to play
the whole first quarter in the game yesterday.”) Share WINs in a‘class discussion. Follow by developing one

or more" generdlizations about the relatiomship between recognizing WINs -in self and others and the

dﬂ/e!‘opment and maintenance of positive self;cpncepts.

o~ "

Review the Cycle of Human Love (feelings of accepsance) and the Cycle of Human Rejection in resource 93
93. Hold a ‘class round.robin to develop a list of suggestions for ways one can promote feelings of
acceptance and minimize those of rejection in self and others. * . . , .

Read “My Declaration of Self Esteem:’ from Peoplemaking. Develop your own “Declaration of Self , 225
Esteem” using insights gained from the reading. If you wish, share “declarations™ in a class discussion.
v A ’
As a class, brainstorm aspects of personality that might be considered negative rather than positive. Ina =~ @ ¢ .
round robin, give suggestions for ways persons might minimize these negative aspects of personality. Follow
by confidentially listing the ten major strengths and ten major weaknesses of Jour own personality.
Analyze each and write a short, confidantial paper describing strategies you could take to eliminate one or
mote of the identified weaknesses. cn o~ , . oo
. /()ivide into groups r:'presenting‘ various agé groups (e.g., 25, 7-11, 12217, 1825, 2545, 45-65, over 65).
" For each age group, brainstorm aspects of physical, social and emotional development ‘unique to that stage.
Identify ways that development may threaten positive self-concepts, then suggest strategies for fostefing
positive self-concepts. Share in a large group round robin. Compare and contrast strategies appropriate for
each age group. T
N A RS
Ask a preschodl teacher to talk about strategies for fostering positive self-concepts in preschoolers. If
- possible, observe a preschoo] situation and note how such techniques are used. Discuss how thése
techniques migfit be used in the home with preschoolers. : :

]

Invite a representative of a nursing home and a representative of a senior center to discuss the value of
positive self-concepts for seniors. Ask them to share strategies for maintaining or reestablishing positive
self-concepts. Find out if any particular constraints may hinder the maintenance of a positive self-concept,
including personality changes which may result from the aging process. Summarize ideas presented in a
follow-up class discussion. ) :

Explore the passible correlation between poor self-concept and suicide. Read one or more current articles

or books-on the subject. Ask a psychologist or othér mental health professional to answer questions about
the causes and prevention of suicide. Summarize new learnings in a class discussion. -

. | e | ‘0 ‘
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JESTED COURSE GOAL  The student will be able to describe the nature o/féues. goals and philosophies

. of life and their significance in human interaction. .
. / T . \
LEARNING EXPERIENCES 6 RESOURCES
Use one or more dictionaries to.find zdef'miti,ons of thg terms ‘\'alu'es." ““goals” and “philosophies oflife.‘; .

Share in a class discussion. Then, working in groups, use what you learnid to write group definitions of the
terms. Follow by writing personal definitions. i :

Draw sketches, paste magazine pictures or make a list, of four or five of your most valued possessions on
one piece of paper. On another piece of paper divided in thirds, illustrate four or five possessions maost
valued by ‘Your family, four p(ﬁ—ve most valued by your friends, and four or five most valued by members
of your community. In a large group discussion, cdmpare sets of values, noting differences and similarities.

. Summarize by suggesting’ ways in which the values of others influence personal value choices. Finish the -
following incomplete sentences: , - o : 186
By nexr WF‘::}'. l ‘ur.\nlrl li}ln te hn\ln hacainae Tonlon

Beforz I'm thurty 1 g gk
Before [ di Lhope = .. ue:s

Share completed scute 25 11 gty , I \
goals discovéred by conpledny the s00

Read a novel o ateost J‘(.u) PYTRVON I} "
describiang that person’s piob.ole plurc. b o ‘ | i
kinds of factors that make up a peson’s, oy,

/ Uslng avallable te3ouiaee tdyantl, e e G o ! i a
ldéntify_ mottos of neart § stutes fwad®a alveri . o ' |, bt ug
institutions.”Coniphi ¢ and contiast the Vaiues ol ool o LR g Loy s S
meanjngs ‘and iniplicuuon. of the nottor Lh wiith woa L. pius | C o bundy wh s nefle
your values os pl'iilosup_!ny 6fTie Svwme mbutos 1t o divia sh 1 e weab 1 dispiayl ig them

+
Wurking in‘gwupa select a ooy olgh e o ol plade comcgal oy, o fulagtund V, Judai
’ Buddhis]n, Socialism, Dewn s )} Detcinida ths 1nliuene : .(,l i has and gy TR wach phﬂoSu hy Sh
° ¢ ) )5 p y
findings and summai.c the ielan swoships sinong th, thice vonaee d o *
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philosophical viewpoin and their possitle wlees and yolo (o g Ghiandi nad passive reslctance, Ad..
Hitler and the Naais, Hiidet beeohit Stowe nd il aby ditiun of slavery)

Protend you i win jumia obd Ma o 0 e e e b btk e
groups, cumpans U se valucs "d s b Lo bata gt e ad 1 by panHns wl v ase e 1YL
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SUGGESTED COURSE GOAL  The student will be able to identify personal values, goals an((l philosophy of .
. y — - life. X . i . :
: LEARNING EXPERIENCES : RESOURCES

O

ERIC

Aruitoxt provided by Eic:

Obtain and complete a value survey such as that developed by Rokeach. Use' what -yousleamed-m_yritp_q

short paper entitled “I Learned That I Value ... . .” Share papers if you wish.

-From magazines, cut out five or more pictures of different new car models in a variety of prices (e.g., a

Chevrolet, Cadillac, Mercedez-Benz, Volkswagen, sports car, van) and post them an a bulletin board display.
Select the car you would most like to have and divide into groups based on the cars selected.Dj
likes or dislikes you, asa group, may hold in common. As a class, share your findings and dis the
assumptions we make about other people’s values based on their choice of car or other cdnsumer goods.

Pretend that your home is on fire and you must leave very quickly. You do have time t
possessions which you can carry out with you. Decide what you would take and why. Summarize by

discussing what the selections 1nay revs o ¢ {
Pretend that it is next week, then that , . i, . I v gy fromoacn ok
in groups, develop conversation scenaci « {uat lu. 4 i L da 1 lunt . where you tnild

if you had attained yout goals for néxt veeek, .ot v s i d v aly ¢, s from now. Enat ¢ im
for the rest of the class

Using a large sheet of butehior papme ao. wvhine + il ng - 1AL wert Ui yeass of your life nd it
the rest of youf life ix‘! 5- or 10 year e v b, Afte piying youn Life o us, place them oh the timel

‘where appropriate. Post timelines on the bullet.n boare., (fyou wish
: “

- -
Assuinng suceess could be guaianteed idenllly . piclession ve vie., yu would select. Share selectic
and discuss what choices may reveal ab,ut pers. ud values ard youls vomypare choices with actual care
expectations. If there are diffeiences bcm\ccn tré Carcers, discuss pussible reasons for them.

After reviewing seviiul publislied | Lalosophie. 1« lile .. hteiviewlug vue v anwte persops about Ua
philosophiés, think abo.t your o n philosoph o1 Tife  Vising magazines 6. newspapers, create a culla
which you fecl adequately reprusents it Follow Ly wiltlug a short explanattun of what you have depicti
in the collage .
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SUGGESTED COURSE. GOAL The student will be able to describe the characteristics’ of an emotionally
’ . ‘ mature person. 5 :
S ~ LEARNING. EXPERIENCES o " ~RESOURCES
Complete a crossword puzzle focusing on emotional ty. Follow by reviewing terms used. to describe

an emotionally mature person and the meanings of each Think of othet terms not used in the puzzle that
would also be useful descriptors.

Read one or more textbook sections dealing with emotional maturity. Develop a class list of aspects of 31
- emotional maturity (e.g., has positive self-concept, expresses feelings in constructive ways) and immaturity
. " .(e.g., remembers past slights, often considers self first, angers easily). Giye examples of-each without using 21
names. Follow by developing a bulletin board contrasting the differences between emotional maturity and
immaturity.
WPI_o. 4l s Lt cicor mmcarciind e mmm mn mmmma acsccmms TV ahacin Tdantifyy avamaulae Af matiira and
FY
Oy e i
ve clis
. d them |
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various ages (e.g., 3-¢ ) b ¥ ot
about emotional mati -

fnvie your schoul wour il wantl s b i yool s T 1
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SﬁGGESTED COURSE"GOAL . Thve studént will be able to describe the-significance of friendships and ways
they can be developed.and maintained. .

o “ R -
LEARNING EXPERIENCES \ : RESOURCES
., " 5 ; ‘
Using classroom and library resources, locate quotations or poems about friendship. Share findings in class. : 24

In a large group discussion, complete tfe sentence “A friend is someone who ...” in as many ways as.
possible. Use what you learned to write a personal definition of friendship. -

Hold a class round robin or brai rmmg session to de;',elop a list of thé types and degrees of friendship )
(e.g., Types—boy/girl, same sex, brother/sister, old/young; Degrees—casual acquaintance, mutual respect,
short-tetm, enduring). Locate pictures which ‘illustrate each type and degree of friendship and use to

construct a bulletin board. Follow up by writing a short essay about a friendship you have had with a .
person of a different age or from a different cultural group. Share essays in class and summarize by rating
the contributions each type of friendship makes to the persons involved. »
Interview one or more adults you know abond (1 i I crtade, W
. of things do you share with your friends”? Wly « : . b o Wik owoc.dotley i
Report findings' in classduring a follow-u) « syt it ¢ ol devel f ny and inainia

friendships.
. I Y

Write a story in which events voew but 1 whinh i sspag | ostua) sl have no diiferences in
personalities, values ({bcliefs Stoare sturies i 4ass. Do ay. the rabest of individual differences, relating

the development and maintenunce o1 friendshipr with utha

Using mré?-'m?ex cards or a picee ol paper divided o haes golowns, confidentally list one persu
each area that/%ou feel is a friend Under eachi, brietly sun.ariie the chatacteritics and qualities exhib
_ by that person which are responsible for your feelings. Without identifying names of-the persons, share
_ - qualities and characteristics you identificd Discuss how thesc traits contribute to the development  «
maintenance of friendships ‘

Working alone, make a lst ot e, uane. e b neend s il s (€ | teapent, empathy). Cony e
your list with those of five «the, student. W ul vith the gioup to identity ten of the most desir: sle
qualities for friendship and comstinet o “Ter Must Wanted™ poster Displayaposters as reminders for fut.are
action.

) . o P -.;IJL...... vl alivwa dhiake
examples in class ang deternate thie per and o wactenstl aeh of the tr, mds poss ced, as well as the
commonalities gach patr of fitenus shured Thc., woiking 1 5.oups develop lists of personal characteristics
which help people develup and matntatn Laenduidps and s of fautors that influence a people’s choice of
friends (e.g., values. goals, Livbbics ltestyius Jobs) Sthare dean in a class discussion
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are missing. Follow by suggetiug ways .a.bsttaddi o wid hiwve peon alte e d to promot, the development
and naintenance of fricndships .
luviie taembeta, ot sevinl ale . R B T T LT P B
"Mel“{lg Pot of atuciiee lbun. W [ TR S da u b a N Dy Gieussllg e Licy ardl
stereotyping hus Ga one’s acihiy (o 1 0 b b Wb hivadiots s ot
J

Make a conltdenttal too o o Lo [T " Lo , " 'k
pusitice and a negati ¢ bapacs v o Bkl vt and st piinesl g 1 e romew
wilting 1 letics 10 yowself dee altiag vepy oo b cn so b buee e it b ieas o e Negathve

side of youw ot Buplemeat one e w ow: b oand e 1z Cac sera U thie oo sas aad then tw

o, the
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SUGGESTED' COURSE GOAL The student will be able to recognize the rol of dating in developmg

‘interpersonal relationships. i
€ . - /
LEARNING - EXPERIENCES : / l RESOURCES

Hold a class round robin or’ brainstorming s/essron\eq identify various forms of dating common in your
* community today. Interview nts and grandparents’to find out about forms of dating practiced in the
past. Compare past and preser%%;ractlces and suggest possible explanauons for the differences discovered.

After studying the various: forms and stages of dating, work in groups to develop skits depigting each (e g.,
meeting at a friend’s home, first date at a track meet, studying together every date): Present skits to the rest
of the class. Summarize by preparing a chart illustrating the varidus forms and stages of dating and ‘the
characteristics associated wnth each.

.

Read one or more textbook sections dealing with datjng. Summarize the funcuons of dating discovered 31
(eg explormg va U’S, r-_h p}. ""-OPM" Loceice icdacacadaman ,1...4-1.'\7_ ......... nipatinn pb‘“n\ ! 7

Follow by preparing.a picvarz nd - ord e 1 .

View Going Steady. Afterwiud, orgitniew o bt 1 by C S TR
After reviewing the main poinis pregented, st = wigyr o . NI I TN |

View Beginning (0 Date Disvuss the Lollowing [if cuca .

Does suclety pushi y vung people i g
How does the mass medi. intlicace ctittudes  wand oy,
Is there anything wrong w ith uot dating”

Sunnsiaiize whal you leaiva wbe ot seane o0 u o, oblei, G "

\
Working in proups, duvclop wosiiy, alaien L.u..‘u Lo tlns o To o gl L dadingg e
appropriate age foi dating .pprop.iate bena dur, noythe aboct Diag oad expec atths. Distibi
survey to a number of studcats and: parenty and tally resuits. As 1 :lass, unalyze thy datain terms of
vs. female responses and tn (etms of student vs patenl responses. L ununarize some of the problems y
seem to be associated with daling Eollow up by suggesting ways pzisons might avoid or cope with

problems. g
[ YT Lobadl.

Invite a panct o W v ol atig wad problenns assoulated wllh it
members might include & sundenl o o b ol a6 Hege student and an older person. )Prepure anony!
questions prios to their airival to ash dung the session Swnmarize main points presented in a follo+ .

class discussion

Scaih through wiaguaa. . . 1 Vo b s ke deadiag with dallng paobleans,
Categosize problems by ., wnd th: Wb o gt o ana/te the “solutions” given. In a claw
discussion, summarize the 1y p.o of probioms Lt 'alcd a.d ell why ou did or did not agree with uhc
written solutions. Use whal you ! aued Lo asfedop a biocuuie entiided *How 10 Have Happy Ddlmg

Experiences.” .
Individually o0 1 sf. "o , P TP T PP TP TP Y TN
cultures. Repors bk 6 the e 1.l Cote o dpls a0 o ez datlg pallen o wund
the world

[ k“
llahi5 bate, ) [ Wk m , P T B PRV IR
(ncluding locail, i 0w §ucid vl . g v s e e Bk s oo class
additional activities +.ol gonen, o b1 doaea gphove e biae dng and di feccan Lo
mcdude Make thic hse svailabl ¢ i o L
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SUGGESTED €OURSE GOAL  The student will be able to describe the nature of adult %es and living

patterns.
" - 'LEARNING EXPERIENCES o ~ RESOURCES
— - 7z
Hold a class round/robin to brainstorm the various kinds of adult roles (e.g., cook, worker, shopper, parent, 371

O
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money manager, spouse) and living patterns (e.g., single, married, roomate, nuclear/extended family,

children/no children). In small groups select one role or one living pattern‘to investigate. Attempt to

identify the history of the role or pattern, its characteristics and the problems associated with it. Reporf
findings to class, using previewed films or filmstrips to illustrate findings, if desired. Follow by writing a

fonﬁdential paper describing which of the roles and living patterns will be most consistent with your future
anticipated lifestyle and why you thmk s0. ¢

' fovite a panel of single people and marned couples to d'gcuss their lifestyles, including the satisfactions and
frustrations, associated with them. Compare responses irl a class discussion. Then‘dlvxde into two groups to
assemble word ar picty

a lifestyle.:

Investigate the characte :iil . 1 |
couples, and contacting g : _ [ ol _ P
Reisterstown Rvad, Balpm(r T | s - pbl ' S

tions related 1o nonparenti.o: | 4, .. - ro o mat o Gl i
concerns, health problems/g;e-n:l‘lu Ny Jher P, istwst on.

"Using dictionaries and other avatl bic veavn . 1 - 0w cbetveenttt e ar nde .

and “Interdependent.” Reldte thie it nsto et .« a1t i, pid o ina class diiiassion,

working in groups, idenufy types ol sespirale i o sctates wil Witag ou one’s vwn (e, Mok y d
time management, food preparation, nousehold tasl. ¢lothing cai.) Share generated ideas. Then forin n
groups one for each respunslblllw Investigate the natuse ol cach .esponslblllty and attempt to disco
ways of meeting it. Share findings wn a large ;,roup discussiorn and summarize the factors necessary |
successful independent living under the headings of phys.cal, sucial, emotional and ﬂn‘mc?g
) \

Complete the sentence. *'1 will hiw o andrgaoy ooup whien | " SHare 1€3PutLcL 1L & gruyp disCussi
List the various criterta (¢ & tegal . conomls s .dal phy.iculy used to wdentify pasiage into adulthp
Investigate criteria used in Oiher culyies to dstemune adatt siatus. Suinmarize by writing un essay 1.
define the ctiteria you w.uld hke Yhuvc weed 1o detennbise adulthood

. “ -
Huld a class bliﬂllblu“nlub' aceslon o sdonaty d dee viaiae hiat «oald bt aboodatady gassntlal 1, mdei to L,
on yvur own (eg  housenold iais) and five Ugete the coss of suoh iteins Theu Investigate the cogt of
renting a place to tive and mcetng o ther monthly ¢apeases  Atcer caleulatiug the total cost of lwmg Jn
youl owl, braiugtoimn ways to meet the s> Uampe e comanti, notion of “liviig on yous own” with
the flnancial rcalmca ol the tuation

Ak topleacntativen ol L baad it o . ' i Y PO B YT TR I
that young adults ci. unte. aa w W b oo, wdabk A ches csprescalativas o
recuninend ways t aviad s b s e aeteb 5oa s vy G veloy cad vt a sound fina al
base

.
Boite - - . 1e ‘ ll
lelo Lo Luey mic oo L P P TP TR | PR
g ew s ilu woapai W i . ) Py e g U peen o ows WO Gk woa
cal;w»u van? How a1 oot we et oy b e o c e b o Lol
pots rita] n‘ul«,pu .écu. e 6 P b

338
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34
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. .
. Exﬁple:
. [ ]
1. Do you make your own bed?
2. Do you change the linen on your bed?
o 3. Do you wash your own cloi‘hjng?
4. Do you iron your own clothing?
5. Do you select and buy your own clothing?
6 Do you ¢ );om T .
' 7. Do you provide n.zali i t ¢ . i
N . 8. Doyoumakeyw. own v 0w, aal
appointments?
9. Doyoupay .., ';‘,m vt
100 Doyoudo ue o gy sheppiny
1. Do you get punnzett Yy bt o0 [\
12, Do youclean you. o by vt
13, Do youdo otherlyyuSgwor k!
t .

14 Do youlive vy ome uwi?

15, Duyouhave u fitven o« hic,

16. Do youhave y von on o i,
17 DU yOu ever go to w uiivie o1
18 Atc you pioviding T b,
19 Doyouhiane )t

20 Have youad.

l.;t{l podnls AL o b )
necessdry forsacoas b vep a0 won

O
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SUGGESTEP COURSE GOAL

The student will be able to summarize factors which influence selection of a

marriage partner.
. SRS U _ A
R LEARNING EXPERIENCES RESOURCES
Finish the following incomplete sentences by listing ten qualities for each sentence: I'd like my best friend ,
to be...; I'd like my girlfooy friend to be...; I'd like my mate to be .. .; Share lists and note the )
similarities and differences. Follow by discussing how qualities which seem desirable, may sometimes differ
for friends and for mates. .
View AreYou the One? List the factors presented in the film as being important to consider in selecting-a 256
marriage partner. Analyze the list by discussing whether you agree or disagree with the importance of each r
144

O
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factor. Follow'by completing the attitude questionnaire, “What Am | Really Looking for in a Close
Relationship?” to identify qualities that would be of importance to you in selecting a marriage partner. -

Chocse a factor that muj | i . .ng a marriage p: 1 |
education, political views 1, . ‘L i il or ethnic origi . ! oo
relation to marital expeci Jii v ar, 0 ) -1 cdingsinclassby cip i 1

affect a marriage and by g :nu: al Hnp bt !l‘i 11 uf considering it beforn  woord ato

" Prepare for a “Home Safe” avtnity 11 st . A vt wnd anunymowly to canpri e e sent o

be home safe when I ...by age Ton b dndnol ooy Anange the cards inastichoa d thenp o ou
follows: Each student drgws a caid v tuin an | eecs 18 eloud to the class. After reading vote as a ¢ x
whether the card illustrales a desiv.bie qu dit; Tor d wate Continue unul all cards fiave been req |
reasons for responses disci®s.d

Look up the word "expc»luu«... L vt oo e b e b Pist soveaal aly v ) cetintlosis o a
for example: financial, social, cabaonal aentad pacuatal eligious Dwide o groups and comp
expectations. Follow by discussing thése o estions us a cluss. Why do eapectations for husbands and wi

" sometimes differ? Should they? Why ts 1 fimpoitans toopaie expectations befure committing oneself’
fnarriage? :

Divide class mto two groiyp. by " c e v o b wach ot Indvidually, D
chdracteristics of an ideal mariag. pui.oavi i 10 o tan i@ [hen otk as groups Lo teach consen
on the ten characteristics of an 1de.d tute (wi it gros want I d husvand what boy want in a wife) and 1
them on a poster or blackboard As 4 vocd group compan: and contiasy the Lists Summiarizeo by discussing,
differences in expectations aud baphl witons fur the mantage clationslay

Woirlng In two gioups dieves e B 0 e e atndbasites ann v aid TOPPaaies wlina o
Afterward select two o1 thice soade s o L. b toup Lo preoent thie La sldei i a debate of the 1ssa.
In a follow-up discussto n wontde e oovapt o pucael neede (€5 hiteglyle uumbes of childien
education) and complemenny nweed (o b biact abinmsan s raticns/arotional) as factors to conside.
in selecting a marriage puiti.a -

el i

Lahe a tew daliuies vy ! . .o - . B ; S
unpoitant b detennimlag vapdCune oo e, Lo, 0 b e 6o beaally e g L
health, caeer goals. wole capedlull e Wl e ey ove yon, chate o thiz tign wlid
you feel would be tiost nuportant o0 o it . a tas pacsr ML aha b have e ted then selvea

unde ‘lhc Sl S Poepdic w poaa whia g eene dubondong o chiclos Shaa s g mtend Lo Gdase
discusoiun (You may dicn vhiaog, o it w0 b it yonn e s oL dobig s

| T B P TV PN LA ) .
_ v . )
your owi eapiatddoni I ke o T T P ETT nho b vl

cultie av oy the yéars te g L0

f |
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SUGGESﬁ-:D COURSE GOAL The student will be able to suggest ways of detenhining. (eadiness for marriage.

o . 0 M

) LEARNING _EXPERIENCES . RESOURCES
- " -
‘ . v
Locate and read articles that discuss the differences between love and '\nf,atuati&. Use what you Jearned to !
develqp a two—colqm?l list of the characteristics of love and infatuation on the blackboard, a poster er for
overhead projector. Compare the items in each column and discuss the similarities and differences
discovered. ' _
. - &
After identifying feelings commonly confused with love (e.g., physical attraction, pity, possessiveness, »
desire to hurt or behurt, sharing unhappiness, desire to help, achieving status), select one and write a short
Y story (real or hypothetical) about a romance that has been colored by the feeling. Share stories. Afterward, .
discuss ways in which an analysis of one's feelings can be used to deterngine a person’s readiness for
mariiuge.
Using, leelings conn .o ly . ! ! ; . i | it
whether a person hai, | o S ! a v L
Inventory” which coull b ¢ T T T S N @ bLonfp
\ .
Hold a large-group braitston a0 T T L T R TI B A TR Y '
for enduring partnership, (g o0 1 Atonad atuzge i Copeooe ova, cedit
selt concept, well-developed plil.. ol db s ac e ation otecly 0o w ol o cupational e '
financial readiness, ability 1o ney a4 ) aprombae ) Ther, worl i 1 L | grouge select one ¢
more qualities and identify p, b ol o, e de if they did nok23tin » 1o 1 eson entered jnto a
enduring partnership. Shaire fdeos oo o b s iy wssion Use what you lear « 1 1 .evelop a checklist to
evaluating a person’s readiness to ¢ L witsa ciduitng oatnership '
Linagiue that yous Job ta tooseici ol b b e e, ad GG e bt Gt peanit A
marriages. Deternune ho v you woule g o oot gl winal o Sulerds rould’L: Wine a short pupg
descuibing your ideas and shate v a clods aisonzi,an ‘
/"
Bralistom and Dat the gttt e vale e o Voo bt b dedtde e ceady ey
Determine which ol thse are o 5301088 aa biois s vk e sut e nseious Coipas 2 ycu oprndons aix
identify ways more of the desistons vould be made wne o catsitou level ._:
Ustng what you ledined sbot doonn o oada L waage bicl o Jdebute un whicther th
decision toanany and whom G ey o be s cationad 10, aop Be sae oo enlue drrational aspects there
nay be i these dectstons Sumnaiiz by Wabytug 1l ponats wsade o .. oschoside of the issues
/ .
b wwanber ot e 1 e e e b0 6 e adques e ua shie wses G sl
wupl s detenmnine ahaothe oo, wre o b T natimge beova v gy scadents 1o class can use lhfsc
techniij.es to evaluate ian .« nd il ¢ w adlieas bt nansgs
Linile a (dlllll) et a1 [, cea T [ T N T TSP PP i
cam dotormine whethie 1 s .o 158 o aioge Goe cin o geses 1 b ddentify s spuddie ways | ou
could analyse your v ovea dhe s Lor na tage Sunanab - o ostiitlig L bulletin boad wlusti g
what y ou learniad
i
O
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SUGGESTED COURSE GOAL

. mamage
& LD
. o ) ¥ T .
K . ; LEARNING EXPERIENCES ’ RESOURCES
. :
Read a section about engagement in a textbook of your choice. Hold a class discussion to summarize the . 21

O
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nature and purpost of engagement as presented in the texts and to explore class reactions to the statements.

Search through current magazines and newspapers to locate articlés that describe danger signals which
somelimes appear during the engagement period. Share articles. Summarize by discussing these questions:
What might be the appropriate action(s) for each danger signal? Why is it important to recognize potential
problems during the engagement period?
; .

Using classroom and librarv resources-and interviews. if necessarv. work in groups to invdstigate laws related
to marriage in Cregon . i :

(e.g., parental conserit, . o !
Share charts in a'class discis v, o0 0 i

' N |

Working in small groups, resd ¢ci > oo o T - S Y
(e.g., monogamy, polygaiy, malc st Lo . oy ¢t o N N i.l{; .
learned to other class membies Fhe wuld o elis s gy o LI TR ST S TP Y« Y

present their findings.

Invite persons with duive. o0 el Ly g T A SV S
Summarize main points pie .. ud Cotl pd iy 8 ml Cdtcrencd 0 0 e vwee of o e Hinglig g
the laws and LUS(OH\S charactertstis ot y o o v cullie G el

o
Uamg what you 1&3! M aboul iatag, Lo a bo crhug o ooy 0w ol o aallaw elate
marriage. Shares a6 Suppoitlig youl wuolaieadatlons  Lavestigac mllu..u svo.sss that wouls
necessary to makg the various proposals awtual laws

Woiking i amall groope  wleauty, o o0 s ool i et e a mdadd with oian lage
engageioatl (€ g . dowiy, elgagenien. tng Ll oy somctlng ulll U miowea bioe, g, white ..
etc ). Shace your tindings 1 class pnew ntate

Al v b thie loigy L o o YT PR voatagt Vi o] wus
You iaay wish to 85K question 50 vy woan policies Alu o tafaitn tasdages, wridug
own nandage vows of othar  ancan o an L e tedn po TS coveied Inoa follow up ol
disct.ssion

Ustug vuniven a | ) T (TR vod L
decisions wha o gy b vy e Y { v dae o ol l ool g s s ulturd,)
such factors and decaso e ot 4 g 0 ) e b b W oale s

Bdoaaly alicina v o [ [ ; [T T ! o o . .

and disedvartages o0 T PO T S AV T e T P Gakal

ch.“lls; tor bride a. luh o banadl o lands

.

The student will be able to summarize the laws, and customs assoczated with



SUGGESTED COURSE GOAL

+
.

)

»

Y

‘The student will be able to asSess the factors involved in successful marriages.

O
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LEARNING EXPERIENCES RESOURCES
View Marriage;, Getting Married;, or Married Lives Today, Marriage from Ror;;ance Magazine to Reality: 278
What Is Marriage?; or What About Marriage? Summarize the types of commitments and adjustments 269
involved in making a marriage work. Discuss in relation to actual martiages which have succeeded or faifed., 279
’ g - ' 341
. ’ 371
- 369
. ' (S} 27
Read “Learnlng to Love.” Afterward hold a class discussion to summarize what the author had to say abouwt 15
the type,; ar]d T(I e fl-.._ PP DU & PR | t . D T I o T T _..._l.....n.._...- Daleia
these ldeastott.n= fivor 1oy |
Read one or e s tic v,
of the section(s) tha:ycn 1 . 0 |
discussion.
On one side of uin taden . . Lt |
Parlage comnpatibility oy . A | o "
reveirse side, write sorne Wp . TR ot i ' B I b
much tune away trom bom: .1 o P ' I O O B TSR
factor first and then the s 5. S P I i Al by el by
luvite a puncel cotabsting, . L c P i ' B ST T PR TP B
years {and pussibly oue atielc divo O I I MR Cooafad Ve as vl
making a mantage worh Aterv and « o a ey o Lo b0 tal it w by ) Bunnonlae lie
main puints presented ! '
Witte u Luded auviina O A Lo T L L T T
shire with the cluss Yoo o vogod o g Bee e b0 e weeoim By dveeeds Lhaged

interests of litestyle. v alistie e e ta o faan bu A UL s o of Tospe, “t selatanshity tahen fo

granted) Share and ¢ wipace list
factors involved tn naning o mant. g w ok

“a«. whay ddeannea boowevalog one o1 ot g\ weealizallons about the

Witte u shiorl ¢esuy wanitl b ciul AT T R T e T v ihe
fullowing questions.

b tnaninage tnteinded o .

How do pessonal beher s

How does the navure oo, y
Licaa lavite tva bogpped 0 00 .
used (o sghe problens Wi x Cvale © Vo
desited, and swate your v asonfo, s ana 1o,

El !
Kead u scdes i s P " o
fighting™ (¢ 4 bhunw cxdo by o o ) . " vl
anld negaddve e ol thoe tewtint e 500 . L I B ot vy to bl
Maiitage
L. n oo
to dd v ol oo ! N A
ol osev ol ke vl v N . 1 | i oap b I iy, G
,
ol panth vy b e e booy 0 ‘ll ! i o PR ' AR caal e o
i

y oo Hnding



Locate and réad.articles or textbook sections dealing with factors that affect pa
goals, lifestyle, healtf, economic resources). Follow by inviting a panel of parents or marrted couples who
have made different deisions about parenthood to share their feelings about, and reasons for, their choices.
Summarize your findings by relating them to the concept of marital success in a follow-up class discussion.



O

ERIC

Aruitoxt provided by Eic:

-~

.

h

SUGGESTED COURSE GOAL The student will be able to suggest ways of determining readiness for

]

pgrenthood.-
LEARNING EXPERIENCES : RESOURCES
View one or more filmstrips dealing with the nature of parenthood. Use what you learned to develop lists 345
of responsibilities a parent or parents must be prepared to assume. Follow by developing one or more 356
generaljzations @out factors which must be considered in determining one’s readiness to be a parent. 346
Hold a brainstorming session to identify all types of possible reasons for having children (eg., can give a 25

_child love and needed care, grandparents want grandchildren, can afford a child, Fneed to be needed, child
‘may improve marriage). Work in groups to identify positive and negative factors associated with each of the
reasons. Shars idege in a rlace dicrnceian relating them ta wave of detarmining readiness for parenthood.

Assume that it s

resourcey. Awiulie ot .

groups and develoy L .
parepts if you were ¢nt an
the ten characteris.cs 11 t
relating them to finding 1. 0o

Iuvile grade schioal lai, i

parenis to have Woik 1, oo

infonmation to develop .« hoecklis v

Locate oty statn o b -

Compa.e with naticadl statisis L oo p i

and economic implicatious b soaond g g : . {

concept of age as a facton L decennint g 1l mee s b I

fuvite a puach Of pavean 4o o NI M ) . P i

having (o1 adopiing) wiiy aan g0t aan i h doda L biwn, o .
considering tinanaial abilic, anafa v ooae aluabgatl SEL

Lavite u malied cone® vl L o o G AT Y R TE YY" IR I | PR I
more yedrs betore having ciindier G Jiee se thody fenduge b0 het Jugiune Lo Tist ady iy iy
disadvantages of having cntluren o0 alles any g vers s ety Sonside e efbict of anow pla
pregnanicy on a couple who would Gave pralcaed Lo wat longer befure pregnar y Giumunale. by writis
discussing youn prefercues sboul abiondos e wnilhen '

lutite @ sepiesellitan o [ L P T D I u o . ' 1oy al}lt‘.\.!hnb wide Lo
Deteruaive the hipa. v vie « teaa #ond hace oo vt Ll e s ad oo ncet them

Bralstoiu o oo ! R . o [ Y U VAN T 1} ST L
“taining’ Mople oo o0 CooC b ey pet s aae o bane  to b p el annd tug b
B U . ) predy Y

more parcat Qaintay oo b b o

WorKig s gfte,  + o o . . . o
on a ¢oupl :“_I\’hu Lo Vo e had . “ ' A T S TR VA B I TYRTA T
wohot to discust wauys o ooy b o b o Ve wili g o sk Uoea capasiaaie

with fe.ulity probiesas



*

SUGGESTED ,COURSE GOAL The student will be able to describe changes wlz}rh occur in adult roles as a
’ result of parenthood.

I LEARNING EXPERIENCES - . . ., RESOURCES
4 { R - _ . - 4 : ’ —
Working in groups, brainstorm changes that take place in the lives of persons when Bey become parents. .

Focus on immediate changes as well as on those that occur fater (e.g.. 5 vears, 20 yeaR)., Interview persons
who hive just become parents and persuns who have heew purents for ditierent lengths of time. Share -
findings. Use results to prepare a bulletin board timeline illustrating changes Wwhich take place in adult roles

‘ asa result of parenthood .

’

Pretend that you are “Shep,” Margaux and Jeff Stone’s German Shepherd dog. You hgve been in the family
. ana year qnd-Maramnt and Iaff hava inct hrancht their firct child Tacan hamas fram the hacnital Weita
1 TR A R A

1t gukg thire

Invite seviéril par o,
vheir roles as ¢ e

sidered tobes dgi i«

Discuss thew:iuo{e “Bihig

identify the implivations ¢, i. £ 1. |
It is often sald that women 4. :
possible reasons (e.g., physicil, so o I ‘
influenced by this assumption e (¢ oo i I Y U “ l
Summarize by suggesting ways Lew 0 1t: 1. [ I T l i
Explore the voneeptl of the “ciupty ne 1o 0 ooa HL O L A AT | (1

to the idea that theis childicnare a ulty Tupvi w o o o0 st oo 1L mily w0 o disue
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and use to creawtbulletin board for clussroom display.

Explow the idqn of chUdren as A;hencn s most valuable resource by writing a short essuy on the subject.
Focus attention on why children can be viewed as a resource ‘and what adults can do to ensure that the
respurce is of high quality. Share essays in.a class discussion and develop one or more genéralizations about
,the importance of positive adult relauonshnps for children,
iy .

Worlﬂng\ alone, identify the three aduhs (besldes your pagents) who have most influenced your life to date.
In.a short.Paper, explain the influence they have had and describe why they were important to you. Share
papers if you wish Foliow by discussing ways udults other than parents mﬂuence the development of

children..

Arrange. tO watch ope or more telévision pfograms While watching, record all the things you see adults
doing. Share observations in class by describing what you would have learned had you been a Chlld
obs¢rving these behaviors. Summanze by discussing the ‘role modehng plays in influencing a child’s

Aevelopment ' ' .\ :

Ari'nnge to interview several adult volunteefs in your community who had positive and negative
relatftonships with their pargnts when they were children. Ask about specific experiences that fell into the
positie and negative categories.and why they felt these were so.” Share findings in class. Follow by
sugg‘esting ways tHe negative experiences could have been avoided or rrla‘de more positive. -

Arrange to visit a nursery school or-grade. school class. ' While there; observe-the adult-child interactions
which occur, noting those which appear to be positive. Share observations and summarize by developmga
comp051te list ofways adults can establish positive relationships with xoung chxldren

lnvi‘te family counselors or social worker to discuss problems they have seen chlldren encouater as a result
of & lack of positive relationships with adults. Summarize main points presented. Follow.by usmg what you
leaFned to develop a related bulletm board for classroom display.
. .

It has been said that chlldren have a nght to expenence positiye relatlonshlps with adhljs, HoL a Class
brainstorming session to l&inlfy some of these “rights” (e.g., positive role models, effocfwe gutlange).
'Suggest S('fategles different kinds of adults (e.g., parents, grandparents, famlly friends) can use to provide
these poSlthe associations. Summarize by prepanng a clzgs “Bilt of nghts for” Children.”

Examine ‘the’ concepts and pnnc}aléﬁ of Parent Fftec,tlveness Training, Summanze What you learned in a
poster or bulletin board dlsplay Discuss how these concepts can alsp help you. in your ‘OWR wlahonshxp

)
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& STUNLBMIY SuSLIVE (Wi HWISIRE HVING LAlE, SaUUBSLIpY witll Ulticl 1aliny HISHIDETS, 3CUVILes, Specrl
needs) Prepare and present an informative summary of yout ﬂ?dings. usin*visuals if practical.l

Invite both single and married retired persons to discuss their living costs (e.g., housing and utilities, food,
health care, recreation, transportation, taxes, legal fees, insurance). Then invite @ Social Security
representative ‘to discuss benefits provided upon retiremen?. Compare Social Securitybenefits provided
-with actual living costs. Summarize by suggesting ways individuals could plan for meeting the differences, if
any. - , . .

v .

" Using available resources; determine the average income of persons' over 65 in the U.S, Further investigate .

the’ financial situation of . older people in the country by determining what percentage receive Social
Security, ‘welfare payments, food stamps, or live below the poverty level. Share findings. Follow by devising
strategies individuals can take to ensure financial security during the-later years of life. ‘

Invite several active senior citizens to discuss what they do with their free time. Ask about hobbies and
activities that have carried over from earlier years, Summarizeé by developing a list of activities-or interests
- One can pursue to help ensure that the later years of life are satisfying ones. »

Look thtough your telephone book or community services directory to identify organizations and agencies

designed to serve senior citizens. Deyelop a sumithary list. Select one or more to visit and arrange to talk
- with individuals being served. Fimd* out about speific services provided and the usefulness of- each.
Summarize findings in a class discussion related to the value 40" senior citizens of knowing about and taking

hd A
bd

_ advantage of available community services. - .

* Interpret the mean'ing of the quote “If you have good health, you have everything.” Discuss why good
health is so important in the later years'ofdife. Investigate ways to optimize your chances for lifelong good
health-and sh?re findings in ¢lass. . . ‘ s
Y .

Interview ygur parents-to «discover what expéctations they have for themselves-a{ter all children have left
¥, home. Discuss the positive and' negative atritudes discovered. Use what you learned to suggest strategies for

developing a positive attitude toward life in later vears. - '

- . l i‘ ) A \ : , s . .

If there is an active- “seniors only’* retirement village near, take a field trip to observe the activities and

v lifestyle of the- residénts. In a follow-up class discussion, examine the advantages an?advantages of

L

“ Homogeneous iiVing arrangements. .
4 .

“View~Léo Btuerman. Identify events in his early life that influenced the character of his Tater years. Use

" what you learned to suggest strategies these handicapped persons can take to ensure that the later years of
- life_are satisfying ones. :
. L)

) '

. pyychological, surrounding aging. Examine your owh feelings about growing old. Write a short paper

‘fl\ixgi('a guest ‘spéaker from the field of&gern.)ntology to discuss the myths and fallacies, both physical and
- deScribing what you can begin to do now to ensure tiat vour later years of life are satisfying ones.

<t
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, ' SUGGESTED %
PROGRAM GOAL i

The st,ude};t will be dble to use knowledje of human growth and deveIOpmeﬁt"to
provide effective care and guidance for children in the family setting. °

1]

. Classroom teachers should develop their own performance indicators’ rejated to
these suggestions, continually altering them to reflect local concems, changing
societal and environmental issues, and new dlscovenes that may-;mﬂuence

information and technology. . ) * g . SR
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YIOW saumrn perediy. UENNE (erms reiated [0 neredity sugh as chromosomes, genes, dominant and =~ 771
recessive traits. Differentiate between the prenatal development of fraternal and idential twins. Conclude by )
reactingsto' myths about heredity (e.g., Blondes have more fun; His grandfather was a horse thief, . . . no

- wonder he’s no good; Red heads have short tempers). : '

f .
3

- Collect pictures 6f your relatives or famous people and bring to class. Scramble the pictures and post them
on a.bulletin board titled “Who's Who?”* Then try to match the pictures with the classmate or celebrity to”
whom they belong, comparing individual characteristics of. the peysons as you do. Afterward, develop a list
M}Maj}s often determined by heredity. Follow by discussing the effect of doniinant and recessive

infferitance factc etermining personal’characteristics.
A Y ' .
, ln'vestigp't‘e‘common dominant and recessive genes (e.g., eye colos, dominant hand use). Exﬁin what is 27

meant by the terms and how they work in human reproduction. Survey your class or school to discover the
incidence of one or more inherited traits (e.g., left or right handed,.blue or brown eyes, able to curl tongue

or not). Share thie results with those who participated. - .

In smiall groups, define the term “puberty.” As a class, share definitions. Follow by distussing various
" aspects of male and female physiological maturity, includtmg differences’ between male and female . .
physiology and physical growth and development: :

~ View one or more films or filmstrips about-the process of hyman r&production. Summarize main points 367
presented. Submit any questions you may have, anonymously, if you wish. Invite a doctor, the school nurde :
. -

_or a_representative of your county health clinic to answer them.

In your own words, explain how the sex of a baby is determined. Write a essay or, gs a class, prepdre a’

debate on the topic “#F it were possible to choose the sex of a baby it should$or should not) be permitted
. . . P

by law.” .+ .
y law . . ) ‘ - \‘J .

Tnvite a representative of the medical profession to discuss genetic or hereditary counseling and its .

availability in your community. If you wish, investigate your family medical history to identify any factors

you may want to consider before having children. Summarize findings in a confidential written report, ~
. - g . . 3

uj .
Intérview an attoiey or physician, or consult prinfed materighs, to determine why. most states prohibit .
marriages of first cousins. Find out about the genetic, sqg‘a’fz*:\d legal implications of seff™laws. Shq{t

llirigd via written or.oral reports. . : . - \

%.‘ , . , N , /—/\' .
Pretend you have been assigned to explain to a group of preschoolers “where babies come from." In groups,

“decide what information, needs to be covered, what terms or words you might use, and ways to answer
questions’from the children. As a-class, discuss the age at which knowledge of reproduction is needed and .
whose responsibility it is to provide the information (e.g., family, church or school). End by discussing the =~ ™~
implications of not providing children with information about }Eprodﬁc,tion. . ) -

Du':ing' the time spent on reproduction, heredity and related issues, establish a *“question box.” Contribute
questions you may have which have not been covered in class or which you were reluctant to ask during a
class period. Spend a small amount of time at the beginning of each class session discussing,these
anonymous questions. ' : :

i
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Use classroom or lii)'rary' resources to develop a list of’signs of pregnancy. Follow by discussing the nature
of tests given to confirm pregnancy and the importance of early diagnosis to the health of both mother and

, hewborn.
View one or more films or filmstrips dealing with pregngncy and prenatal care. Follow by summarizing 282
main points covered and ‘identifying those aspects of prenatal care which are important to the health of 298
both a mother and her newborn child. _ 330
o ' 353 .
i - 355
Invite an obstetrician or a public health e to discuss the importance of prenatal care and some of the 246
consequences of lagk of care. Then, working in groups, identify one element of prenatal care to investigate . 83
further (e.g., nutrifion, rest/exercise, clothing, selection of a physician}} Share findings in a class symposium + 101
* bytformulating and answering questions related to egelytopic. , : ~220
' 2 - o Lol - 4]
_Invite a nutritionist to discuss nutritional needs durirg pregnancy, including the effects of nutrition ona -~ 82
_growing baby and the special nutritional negds of pregnant teenagers. Work in groups.to develop menus that* 78
will meet the needs of pregnant womesz<Share menus by explaining why foods chosen difféfed from those 75
which mighit be' chosenfor the nQnpyt 107
L ) . ! ', 120
Read ‘‘Letters from Your Unborn BabyDiscuss the importance of hutrition during pregnancy and other - 167

factors cited thdt affect the health of both mother and newborn. Follow by locat#ig curtent magazine or
newspaper ggiqjgs"Qéaling with prenatal care. Sharé in class and relage to previous learnings.

4,‘ :, [ \‘.n s ) . . ', ) .
Investigate the changes in attitude toward wgﬁiht gain uring pregnancy by interviewing.a physician. or ;
consulting printed materials. Identify “recomniiended weight gain for each_trimester of pregnancy and
determine whether thete is a relationship between weight gain and the health of thq mother and infant.

. h .

Share findings,in 4 written or oral reports s

[

’ A2

Working in four groups, study the effects of tobacco, alcohol, venereal disease and drugs,on the health of =~ 49
*.the mother, the unborn and- the ‘newborn infant. Reterming what precautions are necessary during
pregnancy to insure the optimum health of both mother and baby. Share findings in a class symposium.

Identify situat‘iﬂdanger signals) under whichi a pregnant woman should notify her physician-(e.g., vaginal
% bleeding, . fever over 1009, ruptured membranes). Use resources to determine -redsons for notifying a
physician’under such circumstances. Share findings in a class discussion.

Identify complications which thay arise during pregn‘ancy (e.g. ectopic pregnancy, Pplacenta previa, 140 -
toxemia, toxoplgsmosis). Divide into groups to investigate causes, prevention, and effects on mother and
baby. Share in a round-robin fashion with other class members. :

[y
]

Working in groups,.determine what prqvisions are made in your community for providing low- or no-cost 185
v.pren‘ata} t:ar_e‘:f;lﬁmd dut what services are available, when and where,ﬂ:o»\\/ much they cost, and who may use

»tHem. Devise a plan to publicize the prenatal services and to describe their importance for pregnant women

(e.g:, posters, fliers, speakers). Implement one or more of your plans in groups or as a class project.

. __ .- (

'




View one or two films-or filmstrips describing the stages of prenatal development. Work in-groups to~" 111

dévalop charts or diagrams illustrating the process. Display the charts for refererfce during this unit. 35
- ' . . . 33
L ' ‘ 330 .
.’ ’ - ’ 3 . . 287
N . _ . . 123
. . \ v - 16
] 3
: _ . ' . 147
View one or more ﬁlms\(?;ﬁlmstrips about the process of childbirth. Invite a physician, nurse or midwife to 268
discuss. techniques used. And services offered by a hospital during childbirth. Ask him or her to answer any 297
questions ra}xs]d by the films/filmstrips and summarize what you learned. Follow up by taking a field trip to 366
—\%hospit ‘maternity ward to view the facilities discussed. : 260 -
e ' - ‘ . , /308

| o | : : 359
Find out how the expected birth date for babies -is calculated and: work through several exampl:}z _
Summdtize by discussing the reliability. of this calculation and what actually determines when birth will .

occur. . .
. ’

Divide into three groups to investigate the. three stages of labor. Prepare illustrations or diagrams showing
the process. In.the order they occur, explain to other class members what happens during each stage.

Inivite 'r'épﬁesentatives from various birth preparation organizations (i.e., Childbirth Education Asséciatidn) ' 146
to discuss their phjlosophies regarding preparation for childbirth and methods of delivery. Compare
: vi'ewpoints in a class discussion.

’
hl

Hold a brainstorming session to identify superstitions associated with pregnancy and childbirth. Arrange to
. interview persons who have either experienced pregnancy of have had professional training related to it to
. learn more about the superstitigns. Share ﬁnd'ﬁgs in a class discussion and reevaluate the superstitions in
light of new knowledge gained. «

.
0

Invite a panel of netv mothers to discuss their pregnancy and childbirth experiences (e.g., normal delivery,
caesarean section),’If possible, include new fathers who hgye participated in childbirth. Summarize -
similarities and differences and identify reasons for them. ¢ ™

L ’ -

2

Investigate the history of, reasons for and procedures used in a caesarean section delivery. ﬁis_cqver why.the . . "’f’; 5
incidence of caesdrean births has. increased. Share information in a class’discussion. Invite a caesaféan | *%F ..
mother and, if possible, a physician, to explain the procedure and answer quegtions. . %
Interview your own mother, grandmother or aunt about her exmeriences during pregnancy and ghildbirth. .201

Analyze the interview(s) to determine attitudes tn*rd the experience. Share the experiences and perceived
attitudes with class members. End by brainstorrpi g ways to develop a positive attitude toward pregnancy
and childbirth. .

; " .
Investigate the causes and rates of maternal and neonatal mortality throughout the wWorld. Discuss your
findings anrd suggest strategies that could be used to reduce the rates. .

' L . \ ‘ < ~ “ ' ."
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Tnvite a pdofWOmen' at difféfent stages of pregnancy to discuss the physical and emotional changes they
‘have experienced so far. Summarize similarities and differences in terms of stage of pregnancy and other
factors that may hage.been responsible (e.g., age, lifestyle) in a follow-up class distussion. \

View films and locate stories or articles about life adjustments in the home after the birth of a child. lr)/ 252
small groups, identify possible frustrations that might develop on the part of mother, father and other
children in the family. Suggest possible solutions to these problemsin a large group discussion.

~

\.lnvite a nurse or physician to discuss the normal physical changes which occur in women folloWing
childbirth and when they occur. Find out agproximately how long it takes before a woman is fully
recovered from childbirth and-what factors,may contribute tosthe recovery. You may also wish to ask
about post-delivery complications that can occur and the need for a postpartum examination to discover
.them. Summarize main ideas presented in a follow-up class discussion. o . .

Work in graups to investigate pre- and postnatal adjustment, inciuding the fathés’s role associated with it. 164
. Develop a summary report describing the nature of the adjustments that mustpe made during and after '
pregnancy by both father and mdther. Share summarits in a class discussion. i

invite a panel of new parents to discuss questions related to the postnatal period. These might include:

. How does a mother feel mentally and physically after childbirth? = \
" How do a baby’s demands-affect the mother? the father? other family members?
In what ways can a baby adjust to the family schedule?
" What care should be taken of a new mother?
What physical and mental adjustments must a mother make after childbirth?

What management techniques can help meet the time apd energy demands of a newborn child?
Keep a record of responses to questions and suninarize main points made.

Working in groups, identify reasons some men may feel rejected during the course of pregnancy and® \
childbirth. Share ideas in a class discussion and identify implications these feelings might have for a couple.
Summarize by suggesting ways the identified feelings might be avoided or alleviated,

o . 0

3 .
. It is often said that the addition of children can chdnge a couple’s lifestyle. Interview couples to discover
their reactions to this statement and discuss your findings in class. Invite a couple who agreed-and one who
.disagreed withsthe statement to discuss their reasoning with the class. Write a brief essay describing whether
> children will pr won’t change your lifestyle and why. “

. . r N

Divide into groups to investigate the cost of having & baby. Include the cost of prenatal care, delivery,

 furnishings for the baby. maternity clothes for the mother and any others you may discover. Also calculate
any lost incomg’on the part of either or both parents. Compare this with the cost of raising the chjld during

the first year. Report your findings and discuss the implications of the ﬁnan:ial adjustments a couple makes

in order to have children.
»

* .
Invite’ a representative of a parenting or parenthood education group to explain services available in your
community for expectant or new parents. Discuss the importance of preg_arihg not-just’ for the birth of a
baby but also for raising the child. Summarize insights gained in a follow-up class discussion. .

Using interviews or printed materials. examine the problems a young couple may face if they do not have
family members nearby toyelp during pregnancy and following childbirth. Share findings and develop a
summary Yist of possible co'rj;)licatipns. Follow by brainstorming ways your communijty could help alleviate
these problems . ) ,

60 e

61




-

* View one_or more films or filmstrips describing t'h?‘qat_ure and’ causes of hereditary and environmental
irregularfties associated with pregnancy and childbirth: Sumiparize main points presented. Follow up by
selecting ane irregularity to investigate further. Share findings by conducting two $ymposiums organized
around the heredit”&ifregularities and the environmental. P : . e

. l < LA ' :

Invite a representative from the March of Dimes to. discuss preventablgisth defects. Focus questions on

the types of defects which can be controlled- and methods for ogirik e . [Jse what you learned to

create a collage or bulletin board titled “Birth Defects.Can Be Preve i a
. .y .

’ ¥
. . %
-
o WS
Rl ’
R R
-y Lo v

Invite a maternity ward nurse or a physician to discuss physical t## );ca:ﬁon,s which may occur during
Pregnancy and childbirth (e.g., breech birth, premature delivery,heed Yo#%apsiréan section). Ask either one
to identify both the causes and procedures used to deal with them,Sun_U'Q‘etiz,c main points presented.
Working in groups, investigate high-risk categories bf pregnant women.(e'g., over 30, teenage, diabetes, Rh
factor, heart disease, obese). Detérmine why each group is considered }?b"e high risk and idegftify'measures
‘that can be taken to minimize the risks to both mother and newborm. Shafe findifigs in a class discussion.

Working alone or in groups, study sex-linked characteristics (e.g., herﬁbp'h‘ilia, ‘muscular dystrophy, color -
blinfneks) which tend to be hereditary. Develop picture or word diagrams to explain how some children
may carry and pass on the characteristic, some may be affected by it, and others may neither carry nor be
afflicted by it. Share findings by explaining dtagrams in a class discussion.

Use interviews or printed material to discover what the process of amniocentesis is and how it ay be used
during pregnancy to detect special situations. Determine where in your area the process is avallable and for
whom. Follow by ihviting a woman who has had the procedure performed to tell about her experiemce and
answer related questions which may have arisen. :

Ask a pediatrician or other physician to discuss the physical examination given to hewborns, including
progedures u:*, tests given and other safeguards taken. Find out about the value of well-baby checkups’
and the necessity of immdnizations during the first year. Summarize in a follow-up class discussion.

Survey your community to discover community groups and resources which provide education and other.
‘services to families' with members who have birth defects, hereditasy diseases, handicaps or other special
needs (e.g., March of Dimes,.MD). Make a catalog of such services in your area. Follow by planning and
helping to coordinate a community fair for all of the agencies to distribute information about community
resources. e, . ) .

. [ 4 °

Take a field trip to a schodl, trairiing facility of other organization which trains the mentally retarded.
Observe the facility, the staff and volunteers, and the students, clients or patients. Find out about the
purpose of the facility (e.g., custodial care, education), the source of funding, how long students jstay,

requiremerits for staff and volunteers, kind of program offered and any other pertinent data. Upgn Your .

re;um': write an anal'ysis and evaluation of the facility, recommending improvements needed, if any.

Ask a hospital representative to describe the facilities available in your area for newborns who may need
immediate siecialized neonatal care. If special facilities are some distance away, find out what emergency
transportation is available and what cooperativedfforts make it possible. If possible, follow by taking a field
trip to view the facilities firsthand. . - o . ; .

.
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b * . ' General Introductory . .
+ * N : ') )
Select a lemon (or other fruit or vegetable) from a bag as it is passed around the room. Study your lemon
carefully, noting its un'ique characteristics. Then scramble all thelemons in the bag and see if you can find
the one you originally had. Use the exercise to discuss how ear]y hereditary and environmental influences
may have affeeted the growth and development of the lemons. Follow up by constructing a display that
compares influences on the growth and development of a lemon with the influences on human growth 2
development. In a discussion about influences on hurhan growth and development, consider such topics as
prenatal environment, family stage in the life cycle, family stability, family authority pattern, place among .
siblings, culture, babysitters and peer group. ! :

.
i <

Study the concept of self-actdalization by viewing films, reading befks or articles and interviewing 243
counselors and psychologists. In a class discussion, identify famous persons who have overcome limiting
early influences (e.g, Teddy Roosevelt. Helen Keller, Stevie Wonder, Ray Charles). Follow by generalizing

about ways individuals can alter the effects of heredity and environment. . 2 :
Use available classroom and library resources to construct a list of the principles of human development 16
(e.g., occurs through imaturation and learning, proceeds at different rates for differept individuals, is 3
continuous but uneven, proceeds in an orderly manner from the general to the specific). Note the kinds of ~ 2
abilities that might be related to each principle and use these to identify the major categories of human 329
development (e.g., physical, motor, social, emotional, intellectual. moral/character). Explore the categories 311
in turn by completing one or more activities related to each. Suggestions follow. . . 117
' . il : . , 179
" ¢ P i al ' - . . o .
Study the process of physical development in young children using films, filmstrips and printed materigls. -124
Comparing information gathered with your classmates, discuss these aspects of physical developmenta 98 =
factors that influence individual differences in growtls, influence of'child acceptance of physical maturation
< on other aspects of human development.
Construct :bulletin boartl of silhouettes that illustrate changes in bod%‘lape and proportion from infancy .
to adulthood. Observefinfants and young children, noting differences in their physicgb growth. Develop one ‘
.or more generalizations about physical developmental patterns based on your observations and study.
. CT Motor
. . : = . :
View Physical Growth and Motor Development /bserve children at play, noting their physical activities. < 350
; information gathered from ybur observations and the filmstrip to summarize the general patterns of S
{ motor development according to, primary co dination, secondary coordination and integrated movement. '
Hold a class round-robin discussion to refall times when you leamed to ride a tricycle and a bicycle, tie
your shoes, write your name, climb a rope| Afterward, determine the kinds of motor development required e
to carry out each of these activities. FﬁU{W" by constructing a list of factors that influence motor
development. . AN ' .
) : o LT '
Invite a pediatrician or pediatric nurse to discuss the physical abilities of the newborn. Identify the reflex 124
reactions common in infants and discuss their importance in development. N T '
. v
Social . ‘ o
View films and filmstrips or read pamphlets or textbook sections dealing with socfal development. Use what 326 .
you learned to devélop definitiops of socialization and summary charts illustrating the process of social 281
development. - . L 317
) ' ' 313
' . “2.'.' :
\’ 62 N 6'3 .
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Identify conditions that may influence social development (e.g., peer-group acceptafice/nonacceptance,
. family support/nonsupport, self-concept, opportunities to intergct with others, role preferences in group .

situations). Then, working in small groups, use what you learned to identify environmental conditions that
might encourage optimum social growth. Share ideas in a group discussion.

E}

Interview children of different ages to identify gifts they would choose for various people (e.g., mother,
grandmother, older brother, friend, father, sister). Share findings and categorize by age. Use what you
‘learned to formulate géneralizations about the: development of children’s understanding of the needs of
individuals around them. : -

Emotional

View filmstrips or read articles, pamphlets ‘or textbook sections dealing with. emotional development. 317
Follow by observing chilgdren at play, noting their various emotional actions gnd reactions. Use what you 326
learned to summarize the nature of human emotional development. ~ “ . . 112

3

Locate cartoons and pictures that illustrate the expression 6f emotion by children of all ages. Develop
generalizations aboutt the nature of emotional development in a follow-up class discussion. Questions you
may wish to consider include: » . oo

What are some different )vays of expressing emotion (physical tension, -action, verbalization,
interaction)? :

How might different people react to thagame situation (laugh, cry, leave)?

What are some reasons that may account for differences in emotidnal reaction (home environment,
physical condition, self-concept, cultpral background)? '

Hold a class round robin ¢o recall times when you felt strong emotions such as joy, humiliation, griefand*“

fear. Identify ways you agtempted to cope witl{ these emotions. In small groups, determing ways childhood .
and adult emotions differ (e.g., length and in_ nsity of emotional reaction, changeability of emotion,
suitability of emotion). Share ideas in a group discussion. : *
View The Development of Feelings in Children. Select one emotion and investigate -how the feelin 363
develops-in and is expressed by children of different ages. Share findings in a class discussion. i :

» . Intellectual : '
Use available resources to investigate intellectual development, including sensory, cognitive and language ~ 336
abilities. Work in groups to'complete outlines of the basic principles of growth Ln each of these areas. Share a 110

outlines in a class discussion.

Study Jean Piaget's theory of intellectual development by attempting to answer the following questions - 3
about it: ‘D N
How does Piaget describe human natufe? ' ! .

Share findings and summarize by discussing ways Piaget’s theory. may ags_j;t in undew

How does intellectual development occur?

. . . R ‘ ' .
How do ‘internal forces (maturation) and external forces (environment) affect intellegtual
.development? . : ’

o
What dye the basic principles of Piaget's theory? .

intellectual development. :
. »

Ask childten of variods ag@f to [raw pictures that illustrate their answers to quastions about: their
environment (e.g., Why does it rain? What are stars made of? What lives in the sea? t is home? Where
does fog come from? What-is a cloud?). Compare drawings of the age groups, discussing-differences and

- .

.
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"Hold a class brainstorming session to identify environments conducive to intellectual development. Suggest

rationales for creating an atmosphere that encoligages children to create and distover” Then visit a Ghild-care
center in your .community -that encourag intellectual development. Identify specific techniques used.
Summarize findirigs by discussing how eadh technique observed encouraged one or more forms of intellec-
tual development (e.g., sensory, cognifive, language). - . s

. P '
Observe children engaged in conversation or otherwise displaying language®abilities. Record examples of
specific word and sentence use at different ages. Use what you learned to (:I\evefop a cha illustrating the

progression of language usage in children.
I v

Moral{Character . -
. . ‘. B .
Divide into groups representing ages 6, 10, 14 and’ f years. Try to think as though you were actually that
many years old and complete the following sentences: "'l wasn’t stealing, I just . ...”; "I can’t borrow your
homework to copy because ....” Compare answers. Follow by discussing possible ways conscience
develops and reasons for differences in ideas of right and wrong among various age groups and individuals. ,

Use (available “filmstrips and printed resources to investigate Piaget's stages of moral development
(nonrecognition of rules, recognition of the conventional and arbitrary character of rules, manipulation and
recognition of changeability of rulés) and Havighurst'§ stages of characteg development (amoral, expedient.
conforming, conscientious, irrational. rationally aktruistic--Developmental Tasks- and Education. 3rd
Edition. New York: David McKay Co, Ing, 1972). Afterward, work in groups to develop bulletin boards |
iﬂustratin'g each. Review in a class discussinn by pointing out ways an 'und:rstanding of these processes can

_be used in working with children. , \ i

B
Observe children in a nursery school, recording incidents that may affect a child's character development.
Share observations in a class discussion. Consider the influence™parents exert in the character development
of their children by identifying artd evaluating inci%l‘gs that have occurred in your home or in the Wome of

.a young child you know.

General Summary ’ . Ve Py

.

Write a short paper describing a child «you know in terms of his or her physical, sotial, emotional and
intellectual.growth. Organize the information about the child according to appropriate ages and stages of
development. ¢ ' \

In groups of twa or three.”and using a case study, determine whether the child described is developing at a
normal rate physically. socially, emotionally and intellectually® Cite specifi¢ examples in a class discussion
of behavior or ability which led to your conclusions. '

After investigating the principles and patterns of human development, construct a poem summarizing the
physical, social. emotional and intellectual development characteristics of children at a specific age (e.g., “I
Am Two’"; ‘#-Am Three™; *1 Am Four™) Share your work by organizing a class poem-reading session.

4 3 R P e e
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View one or more films describing necessary physical care of newborns. Formulate any questions you may
have about them. Then invite a pediatrician or parent of a newborn to discuss these and other questions
related to the subject (e.g., How important is a feeding schedule? How important is breastfeeding? What are
the best sleeping arrangements for an infant? What are some common infant care problems and their
solutioris?). Summarize main points covered irr a class discussion. y

+
4
Wotking in groups, investigate factors relating to meeting the nufritional needs of infants (e.g., brast vs.
bottle feeding, commercial vs. home-prepared foeds). Share findings in a ‘class discussion. Follow by
sugg alternative ways of meeting other physical needs of infants (e.g., cloth vs. disposable diapers).
Evaluate eachin terms ofcost tlme savings and satisfaction. .
View Feeding Yo&r Young Chtldren or Food and Nutrition. Work in grqups to use classroor ar library
respurces to develop summaries of the spécial nutritional needs of young children and compile lists’of food
preparation and serving, techniques appropriate for meeting them. Share.findings and use them to developp

bulletin board for classroom display.

After learning about the nutritional needs of young children, work in groups to plan and prepare a sample
‘lunch for a preschool child, considering the basi¢ four food groups, appropriate serving sizesand methods
of serving. View lunches prepared by other groups. Follew by planning a breakfast, two snacks and a dinner
that would round out the day’s nutritional needs. . .

Afmtugymg the physical growth patterns of young children and the factors that affect the pattems work
in groups to design a nursery school environment that would be helpful in assisting young children to reach
their optimal physical growth. Be sure to consider food, activity, rest and yarious types of play equxpment
Implement your ideks, if possxble in a real nursery.school environment.

s

Use available classroom and library resources to develop a list of criteria for selecting clothing for infants’

and young ¢hildren. If possxble obtain samples of children chlothmg from a ‘local depar(ment or clothing -
store and use the criteria to evaluate the various types.

< v
Work in three groups to investigate the process of toilet training as follows: signs of child readiness for
toilet training; different methods of toilet training; parental activities that- encouragefand discourage toilet
trauung Share findings in a class discussion.

Worklng in groups, mvestlgate ways of help{ng young children develop positive self-care habits (e.g., eating
nutritious Yoods/snacks, dressing’ self, brushing teeth, washing hands and face, combing hair, getting
sufficient resf). Prepdre a report de;sg;rhlng what you leaméed. Share reports in a folJow-up class discussion.
~

Ask a member of your county health department to explain the need for infants and yQung children to be
immunized against various diseases. Mike a chart or poster illustrating immunézations and ages at which
they are recommended. As a follow-up. find out what t}\e policy is in your school district regarding
1mmun|z{uons required for school entrgnpm W \

View, War of the Eggs or another film gr filmstrip about LZl]d abuse. Invite one or more representatives of
Par:Qts Anonymous, a local law, enfon.ement agency or the Children’s Services Division of the Department
of Human Resources to discuss the film and child abuse. If possible, locate statistics or other information
about child abuse and-its causes,-as well as local and state laws related to it Report back to class. Follow by
writing a short essay recommending wayﬂa\lld abuse might be avoided or eliminated. . &
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LEARNING EXPERIENCES

Social | . .

- L}

Use available clpssroom and library resources to investigate ways that children develop b_rimary and
secondary attachments. Share findings ina, class discussion by answering these questions:

Are psimary attachments equal when both parents or only one is the primary caretaker?

At what age is the stranger anxiety most crucial?  »

How can parents minimize stranger anxieties for small children? . N
How can parents rgaxrmrze the development of healthy at¥hments? '

* View two hours of television and record the length and number ofcommercrals and the types of social

behavior presented (including violence). Share findings i in class and summarizé by suggesting ways television -

programming may affect the social development of children.

" Locate children’s books of cartoons depicting male and female stereoty pes. DeveIop a list of the most
common portrayals-and discuss whether you agree or djsagree. Follow by suggesting ways. adults can help
children establish healthy gender identities.

¢

Emotional
' N
View filmstrips relatéd to emotional needs. Summarize the major facts presented about them. Then make a
list of factors that encourage and hinder the development of positive emotional support systems. Follow by
waqgking in groups to develop programs of parental activities that would help children feel stable and secure.
Share ideas in a class discussion. \ L

4

Use classroom and library resources to locate definitions of individualization, autonomy and competence in
children. Write a short essay explaining how you feel the development in one of these three areas mrght
contribute to development in the other two. Share ideas. FoNow by discussing the advantages which result
for parents when children achieve individualization, autonomy ang,competency and by=suggesting ways
parents can enc0urage their chrldren s achievement in these areas..

\

View filmstrips describing everyday problems ofyoungchrldren Conduct a “Child’s Point of View Day in
class by performing tasks under conditions that simulate, childhood limitations (e.g., walking ori hands and
knees; acting out messages like “‘l lost my teddy bear™ or “Ilove you" without words; trying to eat out of a

mixing bowl with a cooking spoon; trying to eat with the hand you dan’t normally use; trying tq buttqga.

shirt with mittens on). Follow by discussing the frustrations experienced and by suggesting ways they co
have been eased by an alert adult. !

Hold a class round robin to identify crisis situations which can cause stress in children (e.g: moving to a

new home, rejection by peers. birth of a sibling. death of a relafive or pet, fear of the dark, divorce or -

separation). Work in groups to investigate possible approaches to the problems (e.g., interview professionals
or parents, locate and read books and articles. view ﬁlmstrrps) Share ﬁndmgs ina cfass discussion. .

/
Use classroom or libfary resources to locate definitions of self-esteem or self-concept. Divide into groups to
brainstorm ways self-concept may affect a child’s development. Share ideas and follow by suggesting ways
adults can help children develop positive self-images. .
. ) N ’ N )
Read “My Detlaration of Self-Esteem" in Peoplemaking. Follow by writing a short essay describing ways in
which you could help a chrld you know develop a positive self-esteem.

-
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View 'Preparing the Ch{ld for Learning. Use the information preseyed to develop a bulletin- board

lustrating ways parents can enceurage the intellectual development Of their children (e.g., reading to

) children, metivating learning behavior, meeting physical and emotionalheeds of the child). .
’ ]

Investigate the process of visual development by viewing filmstrips or reading section‘slm one or more child
development textbooks. Work in groups of two or three to design a program that would stimulate an
infant’s visual development through means such as crib toys, room design, games and environmental
changes Share your work. Summarize by predicting the possxble effect of an overly snmulatmg or a sterile
environment on a child’s visual development.

Iy
After learning about the intellectual development of children, write a short essay entitled “A Parent Is a

Child’s First Teacher,” describing the impact parents have on their children’s intellectual development.
Share essays-and summarize steps previously identified that parents can take to encourage their children’s
¢ intellectual development. .

Take .a_quiz about the educational value of children’s television programs such as the one given in the
"Family Guide to Children's Television. View one children’s program and analyze in terms of leaming
concepts_presented. method of preseritation, advantages, disadvantages and suitability. Share findings.
Follow gy working in groups to write a script for an educational television program.

- > -

Read -one "or more books or articles dealing with the development of creativity in children. Write
descriptions of situations that would stimulate or stifle the development of creativity in children. Share
ideas ahd implement one which would encourage the development of creativity in a child you know.
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D COURSE GOAL - The student will’ be* abIe to descrzbe ways of helpmg chddren learn through

v play. . o : ..
. . ‘ ' . ." [
[ A . .. : . i N 0 . L .
'~ ' -7 LEARNING EXPERIENCES = - o RESOURCES
[} - ) . . .
————— < —t— —
/ one or more films or filmstrips deahng with children’s play. Summarize the main pomts presented 261
w by readmg books or articies describing the value of play Use what you learned to write a paragraph . 352
ming with: “Ifd were.a child, play would help me . " Share paragraphs abotit the value of chﬂdren 5 - -.351
in a class dlScussmn : : X 254
nge to observe children at play in various settings. List the types of actlvmes the children are invalve .ot
each case. Share lists in class and identify the types of skills the children weré gammgan each instanc
lntellectual, sacnal physncfﬂ) .
ea Chlld psychologist-or other quahﬁed professnonal to discuss the nature, meaning and valug of pla 47
1py. Summarize main poidts presented by discussing ways in which play contributes to the physical, 204
d, emotional and intellettual development ofchrldren 238
ite and read articles or textbook sections dealing w1th the selection of toys and recreational equipment 155
hildren.-Work in gioups to develop guidelines for the selection of play equipment for infants, toddlers, 81
‘hoolers, primary students and intermediate students. Consider that which is suitable for indoor and ‘ 58
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cons:denng factors. such as a central theme, equlpment and supplies needed, routines and schedules and
room arrangement lmplement if possxble

Visit a preschool in operation to o?serve activities provided and techniques employed. While there,

interview one of the teachers to find out about behavior problems and ways of handling them (e.g., naggmg\

refusifig to eat, ﬁghtmg, refusing to participate, mterruptmg group sessions). Summarize what you learned
in a class review session.

Locate deﬁmtlons of the word “concept.” List several concepts- one might include in preschool
. curriculum (e.g., verbalizing, shapes, numbers, science principles, nutrition, alphabet). Working in small
groups, develop play activities, including equipment, which would effectively introduce the concepts to
- children, Use your ideas in a preschool setting. Evaluate results by summarizing the planned and unplanned
learmng£ which took place as a result of thictlvmes

154
240
190
219
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- SUGGESTED COURSE GOAL . The student will be able to analyze the concepts ofguid\ance and distipline and’
' S : gheir relation to the development of a healthy, happy and well-adjusted child.

.A e

LEARNING EXPERIENCES ¥ . . RESOURCES |

A

Locate definitions of the terms “discipline” and “‘guidance.” Compare, noting differences between them. 105
‘Follow by discussing the advantagés of encouraging children to impr'dve their discipline as they grow older.

Interview parents to determine how mueh guidance they give their young children in various areas (e.g., use
of time, play; activities, use '§)f‘ television and handling of responsibilities). Find out hqw the praetices = «
encourage positive self-growth. Share findings in a class discussiog. Follow by compiling a list of effective

child-guidance techniques discovered. i . -
. . ' Y & ' :
Locate various printed guidelines for-adults“Who are working. with children. Discuss how eacli may affect - 142
/ situationsin a nursery school or at home, if applied. Determine whether any of the guidelines could be 217
applied torelationships with people of other ages.- - : : 9
. ' : B , .o 171
- " - ‘v - 183
Hold a class round robin or observe childgen in actual situations (e.g.. grocery store, restaurant) to tompile )
a list of statements often used by adults in describingor discussing a child’s.undesirable behavior. Divide
- inta emal] grapnssand develon suggestions for changing the negative statements to positive ones that might
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— 3 5 B The studént will be able to describe spédél-situations (e.g., adoption,
SUGGESTED COURSE GOAL single-parent families, neglect, physical abuse, physical/mental handicaps,
: - : ts) that may be associated with parenting and ways to cope with

them. ' g 0 0 - o

... 'LEARNING EXPERIENCES ’

o . e

= ¥

-~

" RESQURCES

Co : . . - , ' . vt
Working in groups to formulate definitions of the terms “over-parenting” (e.g., Qverprotecting, indulgent)

and “wnderpareniting” (e.g., neglect, abuse). Share definitions in class and develop suggestions for ways
Pa(ents can strike a balance, considering the needs of both parents and children. :

-

. \\-View films or filmstrips and read béoks or articles describing the problems which result when parents 259
cannot of will not meet the responsibilities -associated with parenthood. Summarfze the main points 262
presented and discovered in a class discussion focusing ons the natyte of these problems (e.g., abuse, 299
neglect), the cause(s), the frequency and the range of severity of their occurrence. ' 312

- . . 227
- 214
224
. o ‘ ' : . 237
Invite representatives from children’s services i%cies or self-help organizations (e.g., Parents Anonymous)
* " to discuss staps which can be taken to alleviatechild abuse and neglect. Sammarize what you learned in a- -

follow-up tlass discussion.
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After 16%ning about the process of adoq?ion“and some of the pf¥blems which may be faced by adopted
children, organize a panel of adoptive parents and mature adopted children-to address the class about ways
these problems can be minttnized. Focus questions on fopics such as low.to tell children about their
adoption, attitudes and feelings about adoption as children grow older, and the rétatiogship of adopted
children to theit natural parents. Summarize the main points discussed. . W

Locate and read current articles on Sudden Infant Death Syndrome (§£DS or crib“&qéth‘). If-there is 4 -

parent support group for DS in your area, ask a representative to share some problems of SIDS families or,

ask a social worker or physigian to tell about the impact on families when an infant dies of crib death!.

situations. . , -

. v ey - 3

Summarize by di’scu\ssin'g'tf%sp_pcial problems uncovéred and suggesting wa‘)'/sj families can cope with the

Working in small groups, investigate strategies for helping young children deal with family crises such as
hospitalization of the child or a parent, death of a family member, ehronic illness of the child or a parent,
. or a similar situation. Share strategies discovered with classmates.

N
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safety of children. el

SUGGESTED COURSE GOAL  The student will be able to suggest ways p?ents can promote the health and

- . . ¢ §
LEARNING EXPERIENCES ' ' RESOURCES
N .
Use avaﬂable classroom and library resources to mvestxgate «the nature of a childhood 111nes§(e g., measles, “ 65
¢hicken pox, mumps). Prepare a report describing the symptoms of the.illness, its duration, communi- . 106 -
. cablhty and possible long-range effects. Share findings in a class discussion. Then invite a _physician or ' 233
! public h¢alth nurse to discuss care techmques appropriate for dealing with childhood illnesses. Find out 84 .
about' signs of the various illnggses,- determining need for contacting a physician, and immunizations -
R avaﬂable including thOSe réqulred by law. Summanze main points present,ed in a review discussion. .
e 3 v
Affer obserying the behav10r of infants and young children to the age of 8, work in groups te identify types 104
. of accidents; thit-might typically occur at various ages (e.g., birth to six months, six months to one year, 61

one'to 3 years). List hazagdous equipment and general dangers to children in each age bracket (e £

highchairs, crib slots, poisons, light sockets, flammable’ clothing). Share lists and use to develop a bulletin ?
board for classroom or school display.
View Health and Safety Then mvestlgate each room of your, home to 1dent1fy practlces equipment, 323
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With' permission, observe the activity in the emergency room of a nearBy hospital. Record those Situations
involving children. Suggest ways these emergencies might have been avoided. If possible, follow by touring
the emergency room facilities in the, hospital to-determire the function and ourpose of them. Ask a
physician or nurse to describe emergency room procedraes inclyding admitting Tmmarize findings in A
class discussion.
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SUGGESTED COURSE GOAL  The srudent will be able to describe community resources availdble, to help
o fbmzlfés with chzldren

Ly

! L, = LEARNING EXPERIENCFS . RESOURCES

¢

.  Hold a class brainstorming session to identify resources used by families with children which are provided
by state, federal or local tax dollars. Group like resources together. Then select one or more groups (e.g..
libraries, parks and_recr tion, transportation, 4-H, schools) and invite a represengative to explain how the
agency works and the services it provides. Summarize findinge in a follow up dise @

Using available resources such as telephone and community service directories, compile a list of types of
agencies available to help children and parents in your community or geographic area. Working in groups.

fielect one category of agencies (e.g.. those who treat a specific handicap) and arrange to visit one or more
. (e-g., Oregon School for the Bling or Oregon School for-the Deaf). Find out about services provided and
costs involved. Share findings.in a clgss discussion Follow up by completing one or more further related
# activities such as: )
‘vestigate volunteer opportunities to provide .mlxmme to children and parents and become,
invalved. \
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1] - ’ {
Interview several full-time homemakers with pr'eschochHildren. Inquire about community resources which

they use and those which do not exist but are needed Share findings in ~lacs and enggest wavs needed
resourcev’kcould be made available in your commmnnity
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The student will be able to describe proeedures which are ikelyato result-in .
babysitting experiences mutually satisf’ ving to parents, children and babysitters.

-

SUGGESTED  COURSE GOAL -

_ . - s '
: . P LEARNING EXPERIENCES ‘ ~ % _ RESOURCES
o . K} : - L) R I. N
lnt-elwi;:w parents of young children to agtermmé their views regarding effective babysitters. Questiohs | 9

., might relate to’ topics such as desirable traits of a babysitter, parental expectations of babysitters,
responsibilities 4or children’s safety, limits to freedom in ‘another. person's-home. Compare findings in a

class discussion and use them to develop a “Babysitter's Guide™ for future reference.

* " Hold ‘a class brainstorming session to identify questigns which should be asked before accepting. a

. babysitting job and before parents leave for the day or elening (e.g.. hours of babysitting, trarisportation,

where parents can be reached). From insights gained. develop a form which would be useful in determining
whetker to accept a babysitting position and in carrying out responsibilities when accepted.

As a class, identify ai)propriate methods of declining an offer for a babysittigg.job. Discuss situations that
classmates have found espectally difficult and practice saying. “no™ politely, buffirmly. '
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SUGGESTED COURSE GOAL The student will be able to recognize functions of family pldnning.

.

.- LEARNING EXPERIEENCES . '~ t RESOURC

] S

Using available resources and working in small groups investigate various methods of ontracepuon
 Determine costs, effectiveness, availability. side effects, and ways thqy work. ShareAnformation and
‘evaluate each method in a follow-up class discussion .

Ask a representative of youf county health clinic or local Planned Parenthood group to discuss the function
of family planning, services provided in your area. the cost. and td whom the services are available. Prepare
questions for the speaker in advance and summarize answers given in a follow-up discussion. Iﬁ(
As a class, Ufminstorm reasons a young couple may choose not td start a family immediately following
marriage: (e-g., to complete education. to be more financially secure, to travel). Discuss the implications of
each reason. Interview young families to discover how long they walted to begin having children and why
Compare these responses with the reasons brainstormed.
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UGGESTED COURSE GOAL  The student will be ablé to describe specific occupations in the drea of-human

services and factors which affect fheir availability.
A ~

A,

LEARNING. EXPERIENCES ; -RESOURCES

~N

Define “human services” in your own words. Describe what your community would be like if there were no

human services performed in it. Discuss thé impact of such a change on your family. Summarize by

developing one or more generalizations about the.importance of human services.

Brainstorm and list human services occupatio’ns.‘llsihg magazine picté’s\of people perfc;nni‘ng humari
services, 'make a bulletin board or collage. Label The pictured- acenpations. Add more occupations as they
are identified.

Using the Occupational Outlook Handbook. identify job opportunities in.thie agea of human services. Find -

out how 'many of these job opportunities exist in your community or nearby communities. Explore reasons
Why some jobs may not exist in your area. Discuss questions such as: Under what circumstances might
these iqbs become available in vour communnitv? :
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_ Investigate job opportunities in human services. otcupations by undertaking one or more of the activities
4 _ listed below. Hold a symposium to share findings. : : '

Yy . .
Investigate -national growth trends in human services occupations and compare the figures to those
for human services occupations in your own community.. _
Investigate factofs that influence work availability in your community {e.g.. industry presence,
, economic conditions). Relate- these factors to the availability of jobs in human services « 5
. ' occur\:tions. NN . , . N\
. Predict changes that may occur in society during the-next\2§ years. Speculate about how these
' changes may affect the availability of jobs in the area of human services. : ‘
_ Visit your local employment office to identify job listingslelabed‘tu’human services.
Q\.‘ Compare job -opportunities in human servites in your community with those in a larger

neighboring community, as well as with those in a smaller community.
. . ey ™
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SUGGESTED COURSE GOAL . The s{udén( will be able to describe ways of securing the training necessary to
L - A enter and advance_in careers related to human services: .
o co ' \ .
o ; e " ™ LEARNING EXPERIENCES . o v RESOURCES
] T - . ] X . . -
qulgi}]g‘in,groubs, investigate ways to acquire training for,lniman services pccupations. droups may wish to .
Visit community collegés and universities to observe training sessidis, study school catalogues to identify .

program offerings, or interview Gounselors and personnel managers. Identify training available within ypur

. community or within commuting distance. Share findings by: holding a class symposium.
FE ' v -t -

) hi'ng? a panel of guests from human services occupatipns to identify and discuss the edication and training
7 .. th&y have acquired. Compare and contrast the variety of experiences. Identify any unique'experi?nc_es of
the panel members and discuss how these experiences ‘may contribute to securing training necessary to
»  enteror advance in jn'uman services career. ’ ‘ o -

s

. Stﬁ({y people in human services occupations. Ideritify ways they received their training to enter their first

¢+, " hian services job and eny additional training received in wrder to advance. As a group, make a poster or

.~ bullétin beard displaying your fipdings. Snmimarize by 4Iisc'uss'|"1'1iz the implications of the findings for thase
W ! ‘i_nte:‘ésted'in human services occupations . [ ) .
‘\.." e b . .L . J
. Explore "your community to find a human seryice
eémplayment or on the job. Ask the employer-or 4 r§ @iive to describe the training and to explain

“why it is provided. Share findings and discyss the adva

wer who provides training either prior %to

_ { @ nd disadvangages to the employef and the
" employe of such fraining. | . : to . : )

- . . .
» 1" ' - € .- . -

. hwitk arepréséntative of a loc
", in’human, seivioes, the cost 3k
4." distussing ‘the services the ¢b
“  training and job placemgnp&g"

J community college to discuss trating dpportunities and programs available .
[ength -of tfaining, and any admisflons requirements. Summarize by
'f‘Q . college can provide to help peaple get neede"d couhseling,-education

L "Q;‘ _— ~

' a
. Ma

o List.»jobs.hbot‘h.paid and
'* 7. thém expefiénce in.human sgY
- 'othéf pertinent information Disc¥

- L)

hjh‘nim high. high schaol or college students rﬁight seek to give &
pations. Identify the job requirements, pay, availability and any .. -
TN sectire <«urh i(\hq in xpur COlnmunity. - [ .
. L . - . . P

. , : o )
‘v . Discuss thes topic “homemakers as hiiman services workers.” Identify ways homemakers acquire tpeir

 training, "and what skills an experfencéd homemaker ‘possesses which might be useful in gainful T

._‘e»malgqunt. Calculate_the Jollar-valie of a homemaker based on tha-tasks commanly performed. Identify
3 -.wd'}'s'-pﬁbetter preparing-people l'_(‘\r the octupation of "ht\mP.nkat a ' o , . < - .
L e TR =
. Identify the skills and exper ences’é'r:q‘uned hv you (and other members of your family) from your family. . v
-5 _List all the skills” related ‘to_human services possessed by y'w and your family Share lists. Follow by '
e diiz;ussing hov(t).‘.tl'.xese skill8 might bé used to get a job in human services / .

. o Cow, g ° \: , 4 : v ' L / . % . ;."a . A ..
.+ Ask anigh schpol cginselor or admyinistrator to describe a four-year high séhool'edu_cation plan that would - S

- . engble students tq adgiire é]nfr'ynlevé'\]fskjlls in"human services occupations and o describg a four-year plan® ' .

oo for stiidents, considefing post high schoul education. Compare and contrast the-.twd plans. [ndividually, '~ ..
" prepare a four-year plah whjch would meet your needs hased on a selected educational ar training goal. / :
- ] v . - . . o)

PeES

1

.

. ' . ' VO T . ' °
-3, *Invite a panel of human s‘er%tces\wnrkers to discpss the impartance and OVerTalfrolq ‘of apmmunication in * .

h ove communicdtion skills ne?ﬂ,e‘d pn .
oo cthe jok. Summarize fdeas "hy developing o' pamphict titlg ‘mmunjeation in HumaQ Service I
+ N\ Occypations.”™  * + . .. . N . ’ : e
SN R v, . . ., _- ' N , . Lo . . B ]

s human services occypations: Ask them to suggesf ways ane "night
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SUGGESTED COURSE GOAL The stutlent will be able to analyze requirementts for entry’into and success in
occupations related to humait services. h '

3

R . LEARNING EXPERIENCES RESOURCES '

. o .
‘ ) ‘q . - . . 4 L] 9

¢
» i s

— %
Brainstorm occupations related to human services. From, the list, randomly distribute the title of one job to -
each student. Investigate the entry requirements a € f!idings in a class discussion. Compare entry -

requirements and group jobs by them. Compare and Wi_j jn each group. ,
0 . . \‘.' ®, . o
. . . )

- View one or more television programs featuring persons jh .occupations related to human services. . .
' Af‘terward, list traits which appear to be characteristic of persons in these occupatiofis. Share findings in a :
- class di'scussiw. ' : ' ‘ ' : .
o . . - v \ . R
View What You Should Know Before You Go to Work. Select one human services occupation and arrange 3
to interview and observe persofis employed in that job. Find out about training required, age limitations, 114
" ‘responsibilities involved, working conditions. and irfterests, skills andgabilities that would aid a person in’the

performance of the job. Share findings in a claks discussion. ,

s

-

‘Aftea;electing a human services job. make an appointment to Visit a business or an organization where the v
job is perférmed."ﬁsk‘abou.lgentry-level requirements. future possibilities apd training requirements as they
relate to the job. Report findings back to class and epmpile for future use. :

_-Tm?ite a panel of personnel managers from human sefvices bpsiﬁesses or ot:ga!nations to discuss personal - 196
-dualities Yiecessary fogentryinto and success in occypdtions refated to human services (e.g., patiepce, good -
‘Health, amiability, dependability). Summarize hy cofnpilirtg a master list far classroom display. '

. . P . . N .

. . - . . -
" ..+ Using articles, catalogues or bulletins from colleges, community colleges and other postsecondary - /]
institutions, identify careers for which they traip students®Pick a career goal in'the human services area and
list courses available to prepare persons for entry level (e g.. paraprofessional. professional. other) as well as ’ &
higher levels. Summarize ﬁpdings in a written or oral report. ‘ e ‘..'
. . ; . « C - ) ) ) ' ‘: ) . Yo el
- Identify parf-time and volunteer human services jobs. ip your community. Metermine, entry-level
- requirements and other criteria fr such jobe Share informationin a class discussion. ’ v

. ] . .
. L M . ~ .

As a class, plan a Job Fair or Career Day in your school or community. Be suré to include human se,

occupations. At the Job Fair nr oneCarcer Day. gterview exhihﬂmsﬁn the human services field 3

Jrequirements for eniry into and siccess in the field “Share findings in a fdllowsup class discussion.

.

Invite counselc;rs.and personnel managers to discuss issues of confidentiality related to human~serv_ices"_' "
* occypations. Search through m)ggazines and newspapers to locate articles ‘cincerning the violationn of > P
confidentjality in human se ig8s ogcupations. Follow by writing: a- brief story describing what -might, . -,
*« happen.if an expécted 'coﬁgiént'i'uljty is violated in a specific job situation. Share stories jn class a e L
s ;xu;pma_rize by compiling a Hst of P\g_p:‘:'tafi(ms related to confidentiality in human services accupations.

. . ’ " ' . .. . .t 2 . . R ' . . . . B
/ View Preparing for an Inrgfwew._ Act out applyitg for o inb in human seivides, Summaize by identifying .. 357
technifyes which seemed 1o 1r aope Tafly effetive o ) e .
o . 3 S o .
I : o owm A
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UGGESTED COURSY GOAL
: occupations in the area of human services.

the student will be able to determine personal interests in and talents for .

. LY 2
: E N %S . ] .
: ’ LEARNING -EXPERIENC RESOURCES .
. - 7
L s .
o E)bplore your own interests in and talents for o n human seryices by taking an aptitude test or 119
al.entry describing the following: human services 114

interest inventory. Use results to write an essay or joum
occupations you find most and least interesting and why; human semc%s oCcupatlons which woiild be most
suitable for you, congidering present ingerests, skllls and ablhtles“ ydur oyerall feelings about pursuing a
_ career in the area of human services. . - e Rt
. v a
' Individually, identify and list the five things yu do best.. iq a small group, bramstorm ways these skills
might be used in human services occupatlons Share your ideas wﬂh‘;ﬁher class mémbers.
o+ - “ L
Make a list of your ten main infefests and orie of your ten mafm’ talen.ts .Usmg information previously
* “dcquired about requirements for entry into #nd succes$ in human sérvices occupatlons write a short essay
descnbmg which Human 3 serqces occupations you feel would hest suit you’

Brainstorm the traits of a person in a human services ou,upatlon -Analyze yourself as to whether you have
thege special talents and traits. ldentlfy ways to cultjvate desired characteristics in yourself. N

Working in groups of three to five and given different occupations from human senves, identify the skills

and talents you perceive would be necessary to the jobs. Interview a person engaged in each occupation

about skills and talents needed fot the jObS I atér. compare and contrast your views of the occupations
% with the views of the persons interviewed.. Shave findings in a class discussion.

-7 Survey people in several human services occupations. Identify skills common to all occupations and complle
a list of them. Check those skills which you already possess. Suggest ways to acquire or develop additional
/

sk.llls

[4
As a clas§, read a magazme or newspaper article involving the services contributed by a person employed in
a human services occupation. Sufimarize the role of the worker depicted. Identify the persomal traits
possessed by the worker. Follow by . wntmg a confidential paper desctibing how you might be able to
assume the role of the worker described in the asticle. haced on what«yqu know about your own personal

.

traits. ’ | v

Invite a representaflve of educatlon or a representatlve of .2, human services bus(}ness to share recent and
future trends in human services occupations. Follow by dxscussmg hOgthese trends might allow you to use
*  yobr interests and talents to pursue human services oecupations, L '

Interview-.a representative of a volunteer agency or a volunteer coordmator to determme needs for
volunteers in your communlty. Rank order those opportunities which mtgrest you.» Compare Your
preferences with¥bther ‘class members. Discuss how volunteersand their skjlls and interests can contribute

. va]uable time to the human services in your eommumty : X oy

_Dovelop a list of charactenstlcs or traits you feel chardctenze a good homemaker Compare and contrast
. with characteristics needed in human services occupations. Share aelmgs about full-time homehikers in a
» . class discussion. Follow by writing an essay describing'why you would or wauld hot be satisfe&m the role

v 3

of full-time themaker, identifying pertinent persnm‘ ~haracteristics or traits. o, .
. - ., . . -
~ . ‘ . v
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SUGGESTED COURSE GOAL  The student will be able to apply human services skills to other occupations.

-

2
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+ . ' LEARNING EXPERIESCES
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L 4

As a group, identify the skills necessary for a competentAbabysit\(er (or other jgh commonly perforfned'by

class memibers). For each babysitting skill identified, brainstorm five of moreWther jobs where this skill.

might be used. Discuss' the interrelationship of many human serv.ices‘.skillsf'Analyze wh@\is
Rt

interrelationship may exist and discuss..

Make a list"of jobs you hold or have held (both paid and volunteer). Give examples of human services skills
used in those jobs. As a class, list and compare human services skills used in similar and different jobs.

~Work in groups to develop lists of specific tasks caried out in the course of mapaging a home and family.
. Share lists and then describe human services skills that may be useful in carrying out the tasks identified.

Ilustrate findings on a bulletin board display depicting the use of human services skills at home.

Discuss problem situations that might arise when both partners in a home work outside the home. Suggest
possible solutionk tp these problems by identifying human services skills that could be put to use by both

partners in the home.

In small groups, think of things that might happen if no one in yout home had any human serviges-skills.
Discuss possible situations. Summarize by generalizing about the importance of hunian services skills in

family functioning. % .

In a class discussion, speculate about the role attitudes play in on-the-job refationships (e.g., between

employer and employe;-employe and einploye; employe and customer/client). Then, working in groups,

discuss situations that illustrate possible conflicts that might arise in each of the on-the-job relationships.: -

Suggesk ways the conflicts could have been prevented or minimized. Summarize by generaliziigiabout the
value ol applying relationships skills in 6¢qypations other than those classified strictly as human services.

& . B - .
Invite' a panel of persons employed in human services occupations (e.g., teacher, social worker, |
. 3

psychologist, nursery school teachery to discuss the skills they use in their jobs. Develop a list. Work in
groups representing clusters of orcupaticns other thar human services (e.g.. clerical, food service,
agriculture. industrial) to identify human services skills that would be useful Share ideas in 4 class
discussion. - ' .

. . )

Invite a logal or state électgd official (e g.. school board member, city council person, county éqmissioner,

state senatdr or representative) te describe her or his duties as they relate to hgman services. Summarize by
generalizing about the importance of human cervices ;kills to public officials.

’ -y ! »

Brainstorm a fist of jobs not generally associated wggh human services. Discuss the questionszWhat are the
+ skills needed for these jops? Are therg any jobs that do not require sonie human services skills? Follow by

tollecting pictures and words illustrating the use of human services skills in various pccupations. Create a
picture generalization about‘the many usas of human services skills in the world of work.
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- resources, etc adjusted accardingly.

' ASSESSMENT 3

. _' "* . .
In the Goal Based Planning for Home Economid section of this gulde four sets ofdesnred outcomes
were identified: (1) state goals; (2) district goals; (3) program goals; (4) course goals. Competencies,
were discussed. Personal goals of individual studen ere mentioned. These were followed by
specific suggestions (learning activities, teaching stratéfies, resources, alternative instruction, etc.)
designed to assist the planner in implementing a goal-based curriculum.’ Y

Once %Structional_ plans are implemented, the teacher must pose the question: Are'stu)dents‘
attaining desired outcomes, and is the home economics program helping them to reachthost

. outcomes? The quality of the answers to these questions depends on for what purpose and how well

assessment activities are designed and carried out.

-

To measure the attamment of any goal or competency (Wds it reached" not Why" or Why not?
or even How well?), Oregon uses ASSESSMENT. Assessment in Oregon means faking inventory —
asking, Where are we? .Evaluation in Oregon means judging the inventory(iés)— asking, What'd we
intendfto do? What did we do? How well'd we do it? What would we do differently i we d|d it
ovet" sessment and evaluation are nor synonyms m Oregon. . . g
¢

If it is desqable to know the kind of overall job the home economics program 1s doing, then the
performance‘ of groups of students is significant. Assessment focuses on whether an acceptable
majority of students is attaining established goals. The needs of groups of students can then e
identified and program planning improved accordingly. If, however, it is desjrable to know how ell
individual students are attaining desired (or required) outcomes, then the performance of each
individual studenf is sngmhcant Assessment focuses on the needs, interests, and‘leammg strengths
and weaknesses of individthal students as they ‘strive fo develop and demonstrate desired. outcomes.
The . needs-of individual students_can then be identified and learning actmt|esdacmm(strateg|es

~

[y : »
- w ¢ M

These relationships are shown below. -A%sessment of.edeh of the elemente chown in the-figure w1ll

provide answers to particnlar kinds of queqtinnc
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Assessment.,of district goal attainment answers $he question: To what extent are students attaining &

the outcomes of schooling the community and its schools desire? . . ' . ‘
/ <, ,

Assessment of program goal attainment answers the question: To what extent are students attaining
the outcomes home econemics teachers and curriculum planners desire? :

Assessment of course goallattainme‘nt answers the question: To what extent are students attaining
the outcomes home economics teachers desire for Human Development & the Family?

Assessment . of competency attainment answers the question: To what extent is a student
demonstrating desired applications of what has been learned in order to graduate?

¢ . A , . ) . . . »
Assessment of personal goal @ttainment answers the question: To what extent is a student attaining

a

- those outcomes designated as of greatest personal importance, rieed, or interest? = -

. ) y ) ). (' . )
Assessment of learning strengths and weaknesses answers the questio#i‘ What characteristics §
reflegted by a stud@nt’s performance can besseen as enfancing or inhibiting attainment of desired ‘e
: . . : _ ;‘Q"}I"-Z‘_'.g ' - C e
N . 4 [ . _"

) ﬁ b : , . M R ar 0t : . P . :
In seeking answers to thesé questions, student pérformances that can be accepted. as indicators of . - -
attainmént of desired outcomes must be clear. These performance indicators serve to guidg_flthe'

assessment activ-’in producing the most needed information. . )

r . o - , v
To be in compliance with state reguirements, each district must assure that-assessment activities are
¢arried out in relation to three points. Assessment of student demonstration of competencies

) required for graduation and identification of learming strengths and weaknesses are two of these. In

addition, the home etomomics program may be selected by your district"far a special kind of = * °
assessmeht required by“the ‘state. If this happens, it will be necessary to analyze the go‘ﬁf of the ‘
program to determine the extent to which students ‘mustgdevelop or apply reading, writing, and . -~
computing skills in attaining thase gaals, /Assesément wil then focus-on describing how well the ’

necessary skills are being develop=il or hpplied * . &
. -~ ' .
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* Assdésment in goal-based planning is describpd on pages 17-30 in the Efemeny, v Secondary” Guide for Oregon Schaols: Part%
A 2o, A n pag ! , for Oregon .
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" RESOURCES
. Print ’ ,
N . ' R
o ¥ Books&AmcIes for Stugdents . . Address
1 Axllne, Virginia. Dtbs In Search ofSeIf New York: Ballantine Ballantine Boeks, Inc
: Books, Inc, 1976. (paperbacjs) . 201 East 50th Street ’

New York, NY 10022

“ \
2* Baker, Katherine R: and Xenia Fane. Und'erstana&hd Guiding Prentice-Hall, Inc
,Young Children. Englewood Cliffsg NJ: Prentlce Hall. Inc. 1975, Route 9 West
Engleweod Cliffs, NJ 07632

3 Brisbane, Holly E. and Audgey Riker. The Developmx Child Charles A. Bennett Co, Inc
* Peoria, IL: Charlesl Bennett Co. Inc. 1971. 809 West Detwejller Drive
Peoria, IL 61614

R e -
'- v . 'y

4\e B;y, Adelaide. T. A/ Primer: Transactional Analysis in Everyday Harper and Row Pablishers, Inc
- sze\ New YorK: Harper and Row Publishers, Inc. 1973. 10 East 53rd Street
\(paperback) : N v New York, NY 10022
., ;"S-‘, aper, Henry E. and Mary Wanda Dra%r S’:rudyMg Children: '(s"ee 3) : .
‘e bserving and Participating. Peoria, [b: Charles A. Bennet@. \ '
. ‘l_ﬂ Inc, 1977. (paperback) .
-6 Draper, Wanda and Henry E. Draper Caring for Children Feoria, «  (seé 2) ’ &,
IL: Charles A. Bennett Co. Inc. f07< _ v “
7 Eshleman, J. Rossi. TheFamj : ,4n_[nrr(vlucr;é’r(_};;'i__ (;ston, MA Alen and Bacon, Inc o e
Allyn and Bacon, Inc, 1974. & L " 407 Atantid Avenue ST
/.-;“, " ' : | Boston, MA 02210
; ' A e =L
8 Fane, Xema F. C'hild Care Caregs -Englewoond " Cliffs. NI: (see 2)°
N Prentice-Hall, Ing, 1977, (paperback) S
i N
®. Fleck ('%netta and Louxse Fernandez. Explonng Familv Life. (see 2) i | ' o . '
L Englewoo ' Cliffs, NJ: Prentice-Hall, Inc. 1977 : _ 3 e
10 “Freed, Alvyn M.TA. for Tors {and Other Prmzes} Sagramento, Jalmar Pre&% Inc _.
. CA: Jalmar Press, lnc 1973. (paperback) 391 Munro)Street )
B Sacramento, CA 95828 .
. & ‘
Li Gmott Ham1 Between Parent and Teenager. New York: Avon Avon Booki-‘s,#*"" T
'i% . Bpoks; 19&3 (paperback) * - ) 959 8th Avenue o,
, L Nework, NY 10019 .

12 Gibran, Kahlil. The Prop ef. New York: Alfred A. Khopr 1923, ,Alfred'A. Knopf, Inc
(papel;back)‘ " Subs..of Random House

™

»
, e

v 13 ; Harris, Thomas A. I'm 0K, You re\dK A -Practical Guide to _'
197(;

@ Tmnsa'atlonal Analys‘isﬁ New York: Avon
" e
paperbac ) .. , .

v
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o
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Book§
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.204 East 50th Street ;
. New'York, NY 1,0022
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(see ID
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15

16

17

Books & Atticles for. Students s v

“Howt Conquer Stress,” Family Circle Magazine: January 1972,
PP- no axlable © son

.

Hunt, Morton. “Leamlhg to LQVe Seventeen. February 1976,

pp. 87, 126-8. o
N 3 .

Hurlock, Elizabeth. Child Growth and Development. New York: -y
McGraw-Hil} Book Co, 1970. * a »

Kﬁhlea, ‘Marie. Karen. Englewood Cliffs, NJ: Prentice-Hall, lm.,

-1962. (Dell paperback available-for grwdec 7 9: Noble paperback

" -availgble fof grades 10-12.)

I8

19

20

21

2

23

24

25

27

28.

F4
]
Knox, David. Marriage: Who, When, Wh ?.Fnglewood Cliffs, NJ:
Prenfiedzdall, Inc, 1974. (paperback) .
Lair, Jjessl [ Ain’t Much Baby --Bur I'm All I've Got. New York:
Fawcett World Library, 1976, (paperback) ~
. ) )
Landis, Judson T. and Mary G. Landis, Building A Successful
Marriage. Englewaod (liffs. N1 Prenticé Hall, Inc. 1977
Landis, Judson T. and Mary G‘.ﬁ.amlv’z, Per<nal Adjustment,
Marriage and Family | iving. Foslewood liffs NJ: Prentice Halk,
Inc, 1975. '
) ' )
Landis, Paul H. Your Marriage arni Farmih Iiving New Vork:
McGraw-Hill Book Co. Tne 1077
Lund, Doris. Eric. New York Dell Publishing Co_ine, 1974
Newman, Mildred and Bernard Berkowitz. How 1o Be Your Own
Best Friend. New York: Random House, Ine "1773,
Paolucci, Beatrice, Theodora Faiola, and Patricia Thompson.
Personal Perspectives: ‘A Guide; to Decision Making. New ank
McGraw-Hill Book Co, 1973 SR
. Phillips, Paul and Franklin Cordell. 1 /'0k” Niles11 SF
Commumcatnons 19Z§ (papetback) : g
d
Riker, Audrey P. and Holly Brisbane. Marrzed fzfe Peona 1L
: CharlesA Bennett Co, 1fk, 1976:
» - )
U.s. Departm@@t of .L3bow Dictiohary of ()ccupatu)nal Tn/ev'
K Washlngton DC: US. Governmen' Pnntmg Ofﬁce 1977.
. . -’ EE h :
’ " ~ .a"' d ’,
e ..! WP -
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v * 90;
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(see 16)

Washington, DC %9402

Ad&re&)'

Family Circle Magazme
488 Madison Avenue .
New York, NY 10022

f
Seventeen

Triangle Publications, Inc
320 Park Avenue
New'‘York, NY 10022

McGraw-Hill ﬁ( Co .

1221 Avenue of the Americas -
New York, NY 10020
Dell Publishing Co, Ific

.and - o
Noble & Noble Publjghers, Inc
One Dag Hammarskjold Plaza
245 East 47th Street
New York, NY 10817

(see 2)

" Fawcett World Library .

1515 Broadway
New York, NY 10036

(see 2)
i

(cee D) A . ‘e

°

(see l.'-’l) '

' Random House, Inc

201 E. 50th Street .
New York, NY 10022

.(see 16)--

#

.Argus Communications

7440 Natchez Avenue |

NijlesIL 60648“

(SCC 3) ’ oo

'? - . “

Supenntendem ofDocuments '
* U.S. G&emment Printing Office

-
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42 @h Defects: Qyestions and dfiswers. White-Plains. NY: March ‘

9

ERIC

Aruitoxt provided by Eic:

29

30

31

32

33

34

3s

38

39

N\
40

v

[

41

43 r'-?iinh Defects: The Tra“gedy and " tHe Hope. White Plains: NY:*

PN .

[

Young Children.b.d.

L. 1y

Books & Articles for Students

-U.S. Department of Labor, Bureau of Labor Statistics. Handbook -

of Labor Statistics. Washington, DC: U.S. Government Printing
Office. (current issue) , v ' _ N
' R & » b

us. Depariment' of Labor. Occuparional Outlook Handbook.
XVashington, DC: U.S. Government Printing Office, ¥77.

. - '
Westlake, Helen. 'Relationshigs: A Studv in Human Behavior.
Lexington, MA: Ginn and Co, 1972.
Wexler, Susan. The Story of Sandy New York: New American
Libraigy, 1971 . (paperback) L

A

Pamphleis 3

A Guide to Proper Nutrition Pitteboele PA T Heiny (o)

1975. . -
Are You HisfHer Type? White Plains, 'Y “torch§ Dhiaes
National Foundation, 1975 (no. 0.00061 .
J L 2
5
M
Yoot v 1

Johpstn 1974

A Safer World for Rah@ ani wl

'S Trepartment ot
L "ovel(%pmr“'

L YR

nd. gnod6)

Baby"s Fating ‘and *Sleepivg #labjrg Moo v 0 Tilieoan &

Jéhnson, 1970

Baby Care New York- lnlu\\""‘; Tohn-n % d

Babysitter's Handbookler for Emergency tosice Boston, MA-
Natignal Fire Protection A§socintion 1072

Baker, Katherine R. [deas.That Work witlh -Young Childien.
Washington. DC: National Alsociation o the %tion at

+ 1

N : S
Be Good 1o YOy Baby Before It Is Born. White Plsifls, NY-
March of, Dimes - National Foundation. 1975 (no.,9.0002)
(Spanish languageyersiof.no. 9:0119) » o

‘

of Dimes - National Foundatiofi, 1975 (n0. 9-0007)
- ‘ - . . i

ﬁar‘ch of Dimes - National Foun_datio%‘)%%’?%'(h_b »N026) T,
“:I’ ‘1 . I LT e - L ‘ -
'Y . aﬂ‘ o ~ .L‘ . : t‘.‘ N
LI ) I 91 . ¢
» . ! e
. ' s ]
o [y *

(see 28)

(see 34) . -
o -kz Co,
s :

3

Address
-

(see 28)

Ginnand Co

QJI:%I(Spring Street . \
ington, MA 02173 .

Newt American Library
1301 Avenue of the Americas
New York, NY 10019

4 "
Address™.
H.J. Heinz Co . . ‘

K062 Progress Stgeet &
Pittsburgh, PA 15230

o ¥

N

March of Dimés - National Foundation

", Box 2000

White Plains. NY 10602

Jolinson & Johnson

[nstructional-Materinle | abornevies Ine

18 F'lst AIQ[ S'veet
Nev Yeoal NY 1(0or -
“I

=« IR

{eor 18)

(see 35) .

National Fire Protection As'socia_[,iori .
60 Ratterymarch Street T
Roston. MA 02110 |

#f Young Children i
1834 Connecticut Avenite, NW
Washington. DC 20009

33.
. L | E”

(see 31) -
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Pamphlets voe .-

. . i, .‘ -, . .

‘ .44- Bryant John E. He}pt‘ng Your Child Speak Correctly New York
' Pubhc “Affairs Comrmttee 1970. : . .

rE) .
> e -
v

Extension Servnce, 1971.-
. ) i . ]

-

45 Buying Children’s Clothmg Corvalhs, ?R OSU Cooperauv?”(éSU Cooperauve Extensnon Servnce

,46 fCa}ingﬁYour Baby. Columbus, OH: Ross Laboratories, 1973.¢

N »

" 47 Child’s Play. Cambridge, MA: Educational Development Cente#
"Inc, n.d. (student and teacher editions available) ,

4

48 Conditions for Learning. {No. 9 in Caring for Children Series.)
Washington, DC: U.S: Department of Health, Education, and
. " Welfare, Office of Child Development, nd.

Y

49 (Confidentig]. White Plains, NY: March of Dimes  National -
Foundation, 5. (np. 9-0024) (SpXmsh lartgiiage version no.
9002534 Written for men: emphasizes the’impottance of prenatal
care)

’ 50 Cooley’s Anemia and Birth Defects I’revpnmm White Plains, NY:
March of Dimes National rmm(hnmk 107% fno 9004])

51 Facts:About Breast I’ rrd" ng Foaneyille 110 Meoad Fahnron & (|
1974. .
2
. ' 52 Fast Facts About Sickle Cell snertia. White Plains NY . March of
’or Dimes National Foundation. 1975 (_go 0 0001)
. 53 Feeding Your Baby- RorrIeMethon' Fortland, OR Oregon State
' Health Division. n ,
P .
. ¥ e . ) * /
Veoae 2 . _
| 54, Feeding Your Baby Breast M&hod Bortland OR: Oregon State
. Health Division, n.d. v
55 Fire Safety Tips for the Rnhywrrrr Salem ”R Office of the
State Fire Marshal. n d. k
' * * ; .
R ~. v
. 56 Food Befor&Si\f Rosemont, 11 - National Dgine Council. 1973
I . -
- N

. L]
. > .
. . N .- 7 .9 y ‘.

'S7 Food fox the Famtly with Young Gwiliren. Washington, DC: USS.
Depertment of Agniculture 1973. (Home and Garden Buliletm,) L

58 l}‘raznel’ Roberta t Chtldren and Toys“'Corvalhs OR* OSU

_(see 28)

.
" ' Add '. .
L Aadregs L
Publi¢ Afféfi&Commlttee )
.22 Ea.sg th treet ° !
New York, NY 10016 o

Pegon State Urfiversity’
orvallis, OR 97331

- Ross Laboratofies *

625 Cleveland '
Columbus, OH 43216

Educational Development Center, Inc
15 Mifflin Place
Cambridge, MA 02138

(see 28) ' "

(see 34)

(see 34)

c

Mead Johnson & Co

*9400 West Pennsylvania Street

Fvansville, IN 47712

(see 34) ‘

‘ Qregon State Health Division

Maternal and.Child Health Section
1400 SW 5th Street
Portland, OR 97201

(see 53) X

+

Office of the State Fire Marshal -
First Floor, Labognd Ihdustnes

Building
Salem, OR 97310

National Dairy Council
6300 Notth River Road’

_ Rosemont, IL 60018

<*
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el g . L i __J- 1;.
59 From I to We. Washington, DC "U.S. Department ot rrear (see 28) : .
; ! Educdtron and' Welfare, Ofﬁc\e of Human Development, n.d. (no : . ' : T
i 8) ¥ e A Sovi
‘:,};':_T': -t ’ * - ' . y
©- 60 .Gen(tfc Cou&g_[mg Whlte P]a‘ms NY Marpf\ofDrmes—Nauona@} (see 34y "
Foﬁndatr,og‘” %’75‘ (no. 9 0022) ‘ T .
S <~l S AN
61 Handbook of Ghrld Safely Fremont, MI: Gerber P/pd\jetm GerbeN’roducts Co- 5«_
" nd. = ~. 445 State Street — B
' S Fremorit, MI 49412
62 Healthy Snacks. Portland, OR: Oregon'_State Health Division. n.d. Oregon-State Health Division
— T : Health Education Section
. . 1400 SW 5th Street
, . * - Portland, OR 97201
63 Helpful Guidance Technigues. Corvallrs oR: osu Cooperatrve (see 45)
Extensron Service, n.d. (PNW Bulletin No. 64) . o
64’ Hrrsch Elizabeth. The Block Book. Washrngton DC: National (see 40) '*
Association for the Education of Young Children. n.d. i
; )
65 Home Eye Testfor Preschoolers. New York® Natinnal Society for National Society for the Prevention
-the Prevention of Blindness. Inc, 1975. | of Blindness, Inc
. -79 Madison Avenue
- New York, NY 10016
66 'How to Choose Baby Clithrs T emoent MI: Gerber Prodncts Co (cee 61) .
1973. ¥
67 “Human Fnvironments [ e (0l Wipger 1971) 1€ Pepne J.C. Penney Co, Inc
Co. Inc ' Educational Relations
1301 Avenue of the Americas
_ New York. NY 10019
v ’ .
[al
68 Infant Care. Washington, DC: U.S. Department of Health, (see 2R)
Education, and Welfare Office of Child Development, 1973.
69 Infant Care Whén Travelmg Fvansville, IN: Mead Tohnson & Co, (see 51)
1971. .- '
70 Infant Nutrition. Fremont Mi:-Gerher Products Co, 1972. (see 61) .
71 “Is Society Meeung the Needs of the Family?” fnrum (Spring/ *  (see 67) .
Summer 1974), J.C. Penney Co, lnc . S _ J
7 I(eeepmgBaby Clean New York: John:on & Tohnson 4977, (see)35) T
. 73 Lan erﬁuage is for Communication. (No. 10 in Caring for Children (see 28)
: es.) Washington,-DC: U.S. Department of Health, Education, :
“and Welfare, Ofﬁce of Child Development, n.d. B > o :
/ . b . : ' ®
74. Look Qut!* It Bums/ Washington, DC: US. Depart nt of (see28) #.
© " «Health, Edu QOn and Welfare, Off'ee of Child Develojyment, Y A , o g
" ond. 4 ’ * ' ™. ‘j s & 3
‘. 4 N ! . )
| e « . ! N . '
75 Meals for Mothérs-toBe Portland OR: Oregon State’ Healrh (see $3p ey ’ '
» Drvrslon, nd. _ T 0“., o
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S 76 Mental Retardanon tht Is [t? Syracuse NY New Readers New, Redders‘

3000 Prey, 197o‘¢ . o ‘1112% East-Eayette Steet,. &
e T N ~”“ " P SyraeuseNY4310 b o
. .n\.‘ ) '}‘. \“‘( o\ . J - A o ) .-‘:'I
EE 77 Wo Twa ﬂltke* Yelping Children with Speczal/Veeds Gdm bndge v -(@e 4., "_"g' ‘.'m:
Cp oo MA: 1Educational Devefopment Center, Inc,’nd. (Stidert€and - .« 7o 9 L
T teacher Jdltlonﬁ'{:aﬂab]e) Sy - LI o \..i.‘.. “ v o oo )
BT o R ,
78’ Nutrmon And Bu-th Defet‘ts Prevennon White Plains. NY March (see 34)"
of Dimes§] iqnal Foundauon 1975. (no 9.0028) .
-79 Parent Handbook for Parents of Children Who Leam in Different Oregon Department of Elducation
‘ Ways Sa]em OR: Oregon Department (\f Education. 1975. 942 Lancaster Drive NE ~-
B Salem, OR 97310
. ) B ] U . . * . ',‘ ’ B o]
.~s 80 Planning for Free Living. Seattle‘_WA: Feiminist Northwest, n.d. Feminist Northwest
e (Curriculum materials .for combatting sex wole stereotyping in , 5038 Nicklas Place NE .

Home Economics, Famlly Living and Career Awareness cmmes) Seattle, WA~98105
v . .._"‘ .
81 Playing Safe in Toyland. Washmgton DC: U.S: Department of (see 28)-
Health, Education, and Welfare. Office of Child Development. .

n.d.
’ 82 Pregna}cy, and Nu.rrin'on. Berkeley. ('A- Society for Nutrition *oci‘ety-for Nutrition‘Education o
Education, nd. . - 2140 Shattuck Avenue Suite 1110
. Pe : "Berkeley CA 9470] oo, :

-

Prenatal Ca’re.@@hingtori. DC 118 Department of Health. (see 28) - ,
;@ Education. and Waifare. Office ot Chilg Development. 1973, - . S

84 Protecting Bahy from it~ Rash, C-- Tovati OB Proctey gn«! Procter and Gamble
Gamble, 1070 301 East Sixth Street
~ Cincinnati, OH 45707
— (]
~ &S Protecting Infants and 7()(1{1/&‘7‘\' fr()m 1ovidents. Cincinnati, OH: (cee R4) '
LI Proctor and Gamble 1972 L
’ ) ‘ d*‘.f‘“‘ * o
26 Protectmg Infants and Toddlers from Neing f’us()ned Cincinnati, (cee 84)
@OH Proctey and Gamble, ! R
87 Raising a Family Alone | Cambyidge  MA Frhu'nti«‘\nnl (see 47) ~="% - -,
e Development Center. Inc. n d : 2
88 Ranking Pmb[er‘ns Related 1o Reiiremenr Adjustment. American Association of ‘Retired-Persdns
Washingto® B¢ “American Anelcinting of Retited Persont n d 1909 K Street NW . ‘
, : : . " Washington, DC 20049
’ B Ring-A-Ring O-Roses Flint, MU Flint Roart of Fdw ation, 1074 " Flint Bo_ard of Education
‘ 923 East, Kearsley
P ) . Flint, MI 48503~
90 Rules Gov‘mmg Standards for Day Care Facilities in Oregon Children’s Services Division
’ Salem OR: Children's Services Divisind, Department of Human Department of.Human Resources
Reésources, 1975. 5 Public Service Building
‘ ‘ ' : Salam, OR 97310
. . J L) . T )
- | - Sitting Safely. Fremont, MI" Gerber Products Co, 1970 (set 61) ’ ¢ - .\' ¥
“ ¥ ' o : . R ‘
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‘92 Stmng Safety 1( Babysltters New York: Metropolltan Life tropolltan Llfe fnsurance Co
"nsurance Co, 1970. ., i .o o adjser’ Avenue ' PV
- . LT _ R Nevaork NY 1001’() . - ‘o
R . ' L SRRt 3 *
", 9}7-Straatman Marcelle Mamage Ennchment Love. Corvallts ‘OR: (see 45) Y ','..*
b OSU Cooperanve Extension Semce 1976. . A
. . N e i
. o @
94 The Child With Mmlmt_zl Bram Dysfunction. Rockville, MD: Amerkcan Occupatlo alTherapy F‘gun:l'atign,‘. :
_American Occupational Therapy Foundation. Inc, 1974, Inc . i
~ . . i B 6000 Executive Boulevard :

Rockville, MD 20852,

95 The Epdeptzc(‘hlﬁn School Portland. OR" Fpilepsy [ eagne of Epilépsy League of Oregon, Inc :

« +  Oregon, Inc, nd . . 718 West Burnside Street
) | R : Portland, OR 97209
96 “The Future as Transitinn."u[-'nmm (Fall/Winter 1975). J.C. (see 67) .
Penney Co, lnc * . -~ -

97 ,The ldea Box. Washlngton DC: :Nationa Assocnatmn for the (see 46—)
Education of Young Children, n.d. , .

e
98 The .Phegomena of Wgrly Devel()pmenr/('ol»Umbus. OH: Ross (see 46) .
Labqratones 1974, S
' 4 . » ‘ P .
99 The Scrap Book: A Collection ()f Activities for Preschoolers. Ai\x‘ Perry Nur,sj'g]'y School
Arbor Ml Friends of Perrv Nursery School. 1972. "o« 1541 Westenaw ‘Avenue i
¥ - ) = AnnAthor. Ml 48104

. - ”?
\\ 100 Ta;-Sachs Disease, and Birth @fects Prevention. White Plains. (see 4)
. NY: March of Dimes--National Fbundation, 1975 (n09-0100) g

)

5
®

101 favel Time: 9 Months. Whne Plan;s NY: March of Dimes (see 34) -
tional Foundation, 1975. (no 0016) (Spanish language .o
version no. 9-0015)
102 Unprescribed Drugs and Birth' Defec ts Prevennon White Plains, (see 3’ ' ' .
NY: March of Dlmesg\latlonal Foundation. 1975 (no 9.0029) : - -
& :

. L
103 Ways Children Learn. (No..1 in Caring for Children Series.) = (see 28) .
Washington, DC:'U.S. Department of Health, Education. and

Welfare, Ofﬁce of Child Development nd. . ) . ', t\
L . » . )
‘v 104 We Want You to Know Abous Preventmg Lhildhood Pmsonmgs us. Department of Health Educatlon
Rockville, MD7 U.S. DBepartment of Health. Education, an [ and We oo
_Welfare, PublieeHealth Service. n d. (no. [HEW] 75.7001) k Public H hService ,
. ' s ' ! ‘ood and Drug Administration  + -

- . v

—_— . . 75600 Fishers Lane -
' Rogkvéle. MD 20857 .

»

-~

h"._lOS What ,About Dzsgiphnﬂ Cambridge. MA: Fduratinnal, (seed?) 7
Development Center Inc, 1975 , : )

106l WhenBaby Is III New York: Johnson & Johnsan, it A o0 (see 35) ( " ﬁ: B
- . {, ' o . . “ u‘ - J i ‘ t v“ . v ".” 3
’ ’ ) - ot
. Fad . . ¥ K - .
) < T E
: . . g5 t . '
. ) . ot o« :
X . . 09?# 90 . ) ’




~ 4 A ) r-'- ’.‘ '_.',' ;‘t~. R . . ":~
oo . ' + Kits & Games .

107, A Good Pregmmcy Diet. Cmcmnatr, OH: Procter zgnd Gamble,
: 1974 (Poster) " .

508 Awareness: lnsrght Inito People New York: J.C. Pe;m'ey Co, In&
1970

109 Baby Care Kif™S¢ Hurts When They Cry Washmgton oe: us:
. Consumer Product Safety Commission, n. d. ’

| 110 Baby's Meptg
" (j?oster) :

‘111 Babys Pr&atal Growth Cmcrnnatr OH: Procter and Gamble
na (Po§ter) - . ,

ll2 Baby's Socral and Emononal Growth. (‘mcrnnatr OH: Procter
and Gamble, n.d. (Poster)

. . {
Growt_‘{;. Cincinna‘ti, OH: Procter and Gamble, n.d.

-

113 Becommg A Course in Human Relanonsths Phrladelphra {
J.B, Lippincott Co,'1975.

N

114, *Career Qevelopment, Education for Living. New York: J.C. (see 67)
“Penney Co, Inc, 1974. i X ; >
¥ 115 Divorce - in the US. (Sociological resources 'for  Sacial (see?) K
Studies-Episodes in Sccial Inquiry Series ) Boston, MA: Allyn - Y
* . and Bacc_)n dne., 1977 (Taperbhack etndy ""lt ‘with gnide and v 4 . .. .
5 worksheets) ]
- . N “na . ) . . .
_.116 Ethnic Hentage A Izvmg Moeic New York: 1C Penr}rew Co. . (see 67)
R i;lc 1973. ) ’
) - 117 Exploring Childhood. -Educational Development Center, Inc, l
1975. (Three modiile sets of bonklets, posters, filmistrips. records,
teacher gurdes) ’
118 Famrly Form and Social Setting. (Socro]ogrcal resources for . (see 7)
Social Studies«Episodes in Social Inquiry Series.) Bogton. MA:,
Allynand Bacon, Inc, 1971 - .
* ‘ - . .
P 19 General Apmudﬁ' est Battery. Orders for tests and all accessories (see 28)
) *  must begleared throogh a State Employment Service Ofﬁce Test
* booklets: and manuals dictributed by the U.S, Covernment
' Pnntlng Office. . . ‘
- T
120° Good Food for the Health of the Mother and ..Baby Dunng © . (see 34)
‘Prégnancy. White Plains, NY: March of Dimes— Natronal Founda- .
. tion, 1975, (Poster no. 9-004) o L
3 .

. 121 Littlé kdeas Workshop. Portland, OR Oregon DarryCounch nd. Oregon:Dairy Council -
et " . 0123 SW Hamilton
el S - . Portland OR 97201
: )}} * x‘ e “ - vn_) ?

v 122 Protect Mommies from German Measles. White flams NY: Ma_;ch (see ) ..
">' K . ofDlmes Natronal Foundanon 1975, (Poster no. 9-0020’) . .
Ly N ~ :
[ ~ a_ J bt .
‘. -& ! f .

.- Address. .
. (see 84)

y ,
" (see 67)

U.s. Consumer Product Safety Commrssron

Washington DC 20207

(se'4),_a‘ .

>

. .
fsee84) . R -

(see 84) ) *

~. .
. ~

s ' -
JB Lippincott Co * ,

Educational Publishing Qwrsr n
East Washington Square
Philadelphia, PA 19105,
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Kits & Games

Roles uf Modern Women. (Sociological resources for Social
Studies Fpisodes in Social Inquiry Series ) Boston. MA: Allyn
and Bacon, Inc. 1972 (Paperback study init with guide and
worksheets)

Steps in Baby's Physical Maturation and Motor Control,
Cincinnat. OH: Procter.and Gamble, n.d. (Poster)

The Hume An I'nnrnnmenr tor Human Growth. New York-1.(,
Penney Co. Inc, n. d. .

'

“Young, David and Paul DeKock. Cycle: An Interaction Uni

Introducing the .Srages of ‘the Human Life Cycle. Lakeside. € A
Interact Co, 1973 (Simulation hased on Ericksen = lite oy, le)

)

“Magnzines
1}

P .
CVkwdsasne Vores

‘ .

CosEd’

Daeifalne

Del Sg! (iriree

Fuast West The Chingse American Journal
. -

N

Fbom

Fhony I

Integrated Fdueation

a7

. (see 67)

>

Ad{lress

C(see 7) ) :

. (see K1)

Interact Co

PO Box 262

Lakeside. CA 92040

' or

Social Studies School Servige
10000 Culver Blvd. Dept 28
Culver City, CA 002130

Aclilress

A ku.'asasne Nuortes

Mohawk Nation .
Rooseveltown, NY 13683 -
Co-kd

Home Economics Division

Scholastic Book Services

Divisian of Scholastic Magazine

50 West 44th Street .

New York. NY 10036 i

American Academy of Arts ang ": denres
Harvard University

7 Linden Street

Cambridge. MA 02138

Del Sol Griro

2150 Shattuck Avenne
Berkeleyv, CA 921704

Fast-West, The ¢ hinese 4mer1um
Journal

838 Grant Avenue. Suite. 307

San Franciscs. CA 94108

v

Ebony N ) .
1820 South Michigan Avenue

'(‘hic:\gn_ I a0nte

(see 1)

Northwestern University
2003 Sheridan Road
Fvanston, [ 60201
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Magazines
135  Negro History Bulletin
136 Phvlon Review of Race and Qudture ‘
-r
. o .

[}

137 The Crisis, Official Organ of the National Association for the
Advancement of Colored People

13X Wassaju

,/

a

Books and Articles for Teaclers

.
-

139 “Ahcernate Life Styles Ap fndwidual’s Choice,  Jowrnal of Home
%Innnnnm © Oct 97 pp 1O

»

I Apgar, \/lrglmd.}ntl Joan Beck fv My Rakyv A1 Right” New
York. Pocket Books, Ihe, 1974,

V1 Azne, Nathan M oand Richied M Fax Toiler Training v f o«
Phose g Dgye,2e Veal Sinncen andd Selinter o 1971

et

FEY Rabeeck., Drarothy Eooand Terry Kcepnr-‘ Raicing Kids (YA New
Yaork Aven Roeoke 977

143 Bach, George Roand Peter Wyden. The tnrimare Fnemy Hove 1o
Fight Fair in [,ove and Marriage. Caldwell. NT- Williim Morrw
and Co, Ine, 1969

o

[+ Bach, George R, and Ronald M Dettsch  Pairing. New York
Avon Books, 1973 '

¢

145 Berne. Frich lames People Plov: New York Ballantine Books
Inc. 1976, {paperback )

[RIN Blllg. Elizabeth  Sie Practical [ essons foo g Do Chilflot
New York Bantam Boole 107"

(47 Boston Children’s Medieal Center Pregnoney, Bith as
Newbporm Babv. New Yaork Delaconite Prose 1972

N

Address .

Association for the Study ot Negro
Life and History, Inc
1401 14th Street NW

‘Wushingt()n, DC 20005

Phylon: Review of Race and Culture
Atlanta University.
Atlanta, GA 30314

Crisis Publishing Com pany Inc
1970 Broadway
New York, NY 10019

American Indian Historical Sociery
1451 Masonic Avenue
San Franciken CA 94117

Addres.

Journal of Home Economics
American Home Economics Association

2010 Mussuchusetts Avenue NW

Wachington, DO 20036

Pocket Books. Ine
Div. of Simon & Schuster. Inc
1230 Avenue Of the Americas
New York. NY 10020

Y

Simon and Schuster. Inc
1230 Avenie of the Amerieys
New Vel 1TV 10000

fave 110

~

William Morrow and Co. Ine
Wilmor Warehouse

6 Henderson Drive Wesr
Caldaweoll N 07006

(s 11)

(see 1)

Bantam Books

(o6 Tafth Avenue

New Yook NY O tong
Delacourte Press A
Distributed by Dinl Preve
I g Homanarskjold Py

NS Baar 17h Stieet

New s LY tag) T
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H« h '/(,\' &

Braothuw.ate.
Homemaker,”

Yvonne  and  Bodt
Jowarnal o Home F oo

Doreghiv © Your < hpld's See
Donbicdhy apd Co ing

Briegs,
\t'\\ Y ark

Lo Waorlds
|1|l|\'l\ltill<' Hl‘wr\\_ [470

Brositenbrenner, | ne

New Yok

ll'l‘”.ll\l

Foonominis g1 W A Ko g
Flomnre Foonomige [ Py
Chink. M bled O
A 1 P b

\
Coibon Dogothy b S Eeley i W
Pl S vogl b Lo oo ey Pagee e o

Coles Haas Bushnel .||1(1:7-Wcrr1hvrgvr ‘

/ml Other Recipes - o Ivurumg An A=

aned Teachers of Chuldren from 16 car

Brown & €.+ g
&

(PJPU""' t

Bayh.
e, Nov 1977 p 8.9,

ssteem:

he

Arricles for T'easthers

“The  Displaced

The Kev 1o [ ife.
(paperbiack)

Udhood 18, am(-( 'SSR.
~uperback)

»

Biovan, and PYoo Sefznn soctology, 4 Text wirh
Vlupted Readings Noew vk Harp 2 Row Publishers, ne,
(R ‘

A
Beoown Dee o Hury My art g coteded Aonee New Yol
“iwll'll“n«ll\\ (AR

[
Burns Svhod Childre VA Stor Leatning Young
Childec o Moo 1070 Gy ")
Cabioom Owen W 1/, Cogrrny, ik for
Frovchool Py i Oversy b= Ty
tpaperhacky
Carvwnght Sy "R ke ¢ s M
T e L - :
Cherv e Cloe Creatnne Arr oy = Ta et
Handbook too ey Chubdd v *m R v
Publinhers, In T e
Cherny. Clan Catie Mo g 4l
Npiraen N b L ! seln
[ SO PE T " : .-
cinld Care i Ha 'R oo
Voo cnene At 7T
Chistophersen o+ fwa! R widelines o
Conpron Sense ol Regring H&HbEn-
pProes [
Churgman, Chy \ P g e e Home

Cuournal o

\- ‘ﬁw,._
r

- for Help™”

epag. ot Realiy 7

o g’ AV

wv L) “[’7’/-‘ (e L]"l/
v Boow tor Morhers
e R MA el

wﬁ;?'umf- _'

ot

- :“ ‘\"’“

4
l)ml‘fw {edazand (o -

"1 pfka

g

‘,» /1)' i

wiEen s .
Nf.w ﬁuu VY "(‘)(1'74:.-..l

v

(sek 1411

(see | 1-
(\'(‘(‘ 1

Brigha: &
218 Ui
Prowvo,

(xee s

Fearon + 1 : %

o Davis Do, _
Belmon - v ) \‘

{oe

[~

(see 7y

H&HEntwe 1w

PO Box 14

Foawe [N

{ere ] ) '

Newsweek, It

A Madison v e

New Yok, N

] P

‘@ Principal
Flems oy

The National +
National Asso,
Schoal Prineis
1RO N Moore -
Artington. V2

Lattle Brown &
RE Beacun Stre
Raston, MA O
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Houoks & Articles for Teqchers . ‘ . : Adiress

164 Coleman, Arthw D. and Libby. Pregrancy The Psychologie tsge 1dn
Experience. N« York: Bantam Bouks. 17 tpaperback)

165 Constantakos Chrysie M.."The F'.n;lily and Aging.” Jowrnal oy #_,(see (R
Home Feonormue Sept 977, pp. 24-23 ' ,

[66 Crorr Doreer und Robert D. Hess. . aries Handbook , Htuigh;(;nhrimmn-
Feacners of Y ume Children. Boston, M=~ Houghton-Mitfhin ¢ TPark Stueel’

"7 (paperba. ) . " Bostor MA. 07 e
¢ 167 Dave Reba J ind Cynthia Theiss. “Letter  trom Yonr Un' linors Teat b -
Babv . " fllier wacher Nov-Dec 1970, pp - R, *i Educatia Briaidang
. mver o od Hanod§”

nan., ' f\s“l

ToX de v Lara =udolps 70 Anthony Kruszewski-and  Tho—s —_— -
Arciniega, Chaanos and Native  Americans: The Territ il
Minorities b ngsew ood Ut NI Prentice-Hall Inc, 1073,

169 Douson Fa i Fow o Father  Plamsville NY (ey ee
e 5 U7 (paperback) ’ -
170 1) B et Aov o Parend Plainsville. NY: New American e \
L1 ‘
171 Dre. o ka..t ond Loren, Grey. Parents Guide 1 (hild rawe Loth donks
Discipetne Nea Y < Hawthorn Books, ne, 1970, 2noAradnor Ave e
Nee B NY
172 D Rico ot ar o Nk Soltzc-Children The Challenge New .
Y awi Books Ine 1976 (paperback)
173 s Atow —and bdwards. "Observing Children by Using a we )
( ’ anal o1 Home Feoncmies, Sepr 1974, pp "1-22.
VU kae wwnonz Fanuby Loe By othe Year Y0007 Jourmal - of {see

Heeeo o wwiinorilies 1 1970 pp 13 [8,

P75 bkegde o Po o 1D ang Mory Knpx Weir, “Water Pluy tor OIS
Preschiooters 7 .ng Children Nov 1978 pp S 11
Ve Felich, Puaul < . The ropulation Boml Westminster, MD: {see
Ralliintine Bov e e, 19760 {paperhack)
177 Faste Julius Bow Language New Yok Pockes Books, Ine. (see 14
1978 (puperr L
1Y Feingold. Be- Vhy Your CRILE e give Westminisr o Bookwort
MDY Brakw 174 Distributed ~

457 Habhn K,
Westmine - o]

179 Ferguson, G . F “Junior High Students Tearn Abont (see 130
Children.” Jywrma - Home Feonomics Mar 1974 pp. 24.25

IR0 Ferreira. Nane vother Child CookRook  An Introduction to Pacific Coast Purr -
Edycational ¢+« 7 Menlo Park, ¢ A Pacitic Coast Publishers, JO8S Camphelt A c
1069, (paperbiC » - Menlo Pare € A 1902

\ .
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) Books & A wules 1. Teactry R . : . Address
IS ot Haimi A dwefwesss Parertrund Chile New York: Avon {see 11)
' . Books. 1973t pape.ict . ‘
SN Gordon s “Pacotng Teaeming and Chaid SDeve.I\)pnIen(,f" (sce 40)
v Young Cluldren Ma 97 ap 7383, . :
I8Y Gordon, Thomas P Fareni Frrectiveness “raning. The Tested (see 37) .t
Vew Way 10 Raoe Rew msible Children New Yoik: New
Amencan Library 7%, ‘ - ’
AN Greenniehd Josh A ik lled Noan,” Lige Oct 23,1070, pp. . ‘Life N
00" : f: - » Time, Inc
o . 541 Fairbanks Court
! T - Chicago. 11, 60611
) . o)
Guttreacher (Alan - Pregnancy, Birth. and I amily Pharming New o o-lses 27)
Yok New Amer oo Dby, 1978 o : .
v g ,
o bt Boae Vol Clarincanion s a - Learning Process, d  Pachist Press H
urcenook tor Fducarors Ramsey, NJ- Paulist Press, 1074 545 Island Road
e ok Ramsey. NJ 07117
< . . -
T s Robe: “Understanding the Elderly and the Aging {see 139) i
CJournal  fome Feononues. Apr 1974 pp 1720
INN ¢ o Mary b oping The Aged i Small Town 1S A (see 139)
il of Home Foonomies. Sept 1976 ap, 46.50. )
fOONY ek Jeanne, whole Child New [ rends in Farlv ¢hildhy. C.U. Mosby Co
Cow o S Lour MOSCU Moshy ¢ 1975 11830 Westlinednd o
: - St Toanig 11N U
P90 He  Robert D) and Doreen Croft. Teacaers f Young Chiliren (sop 10)
N cork Houghton-Mitthin Publislaing oo 1975 (paperdden ki
T He ~rand. Verna and Beatrice Paojucor. “Management and G 12
De won-Making i the Nursery Schoui ™ Jowrnal of H.ru .
Foomomies Apc 1974 pp Q.13 Do
| - e A%
N N . . . -‘;U
P2 H e Gan” “Divorced Women - How' They Fare Finnncially (sep 130) o .
Joarnai of Home Economics Nov 1976, pp. 36 38. AR
B ¥
B : 3
MY b wertord, Namey gnd Beatnice Paolucei. “The  Emploved (see |30
b e Stgle Pavent Jewongl of Home Economics Nov 1977
poolo Iy
194 Joiason, Anne D .""Ic:lching Population Education to Hose (cge 110
Ec.onomice Stodents Jeybranl nf Home Feonomics Nov 1974,
pp 0-13
105 Ky c. kvelvn  Famih Guide 10 *Childdren s Television: What to (o X1 .
Warch, What 10 Miss, What 1o Change and How to Do 1. New
\\-rL R.llltl""‘ H(\H\'-‘ In. ‘Q7¢1_(p!l[‘f‘l|"ﬂt,‘k)
196 Kelley. Eleanoc. et gl “How to Help Your Students Be Successtnl ™~ (see 139) P
in Job Huntiey ™ Jewrnal 1 Home Feonomics. Nov 1976, Prp h
tANRE
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Books & Arucles for Teach;’rr

Klemer, Richards M. and Rebecca M. Smnh Teachmg Abuur
Family Relationships. Minneapolis, MN: Burbessd’ubhahmg Co.
1975 (paperback)

s
N

. . S
Konopka. Gusila. “Social Change and Human Vylues,” Journal of

Home I".'(vmumic._v,.‘Sqil 1074 pp. 12-14

portunity  for
1973

Krantsler. Mel' (‘rearlw Divorce 4 New
Personal Growth. New York. M. Fvans and Co, Inc

Kubler-Ross, Ehsabetit. ed. Death.
Fnglewood Chits, NT Bfentice-Hall, Ine,

The Final Stage of (rrowth
1975 (puperback

4

Iake. Alice “Childhinth i Amerien - MeCall'e Tan 19 %0 ap o
avatlable LA

/

Lerner, Mg Thngdy ane
[concmiey Tan V76 Pp oot

the Family Jowrnal 1 Home

1y
L]

Lerner. Max. “Is Ihcr' a4 oruatdre tor the Famil
Home Foonomies \epl 74 pp 7011,

Jovrnal 3

Leshamn, Fda I The f}ws‘pmn voAgains! (‘h:/'/lnu Wl New Yok
Athenenm Publishers 1967 (paperback)

Gerald R Family 1 Socdal O anpess Baoc v al Ovwdond

19 76

I eslie,
Pioversity Press Ine,

Dindl Robeer o Jobs for Fannly Tite Maioa Laimial oof Heon

Poapomee yp 176 Pp- 26 N
Lidwig, Fdward and Tames Santibanes The Chipanog Raltimone
MBY Povpgoam Book: 1971

Lund, Lows AL “The Future ot the Familv. * 7oumal ot Home

Feonomies Sept 1976, p 9 11

. .

. . N
Mar<, Jean. “Drugs During Pregnancy: Do They AHec?’tlw
Unborn Chald *. 7 Seience Apr 13,1073

- .
.
. .

\i.nyn.xrd Frndelle Guiding Your (hlld toa More Creative Life
Carden City . NY Donhleday and Co, 1073
Mead. Margarer and Kent Heyman. Family Nww_Y.nrk' Maemillan
l‘nl\h\'hing( st 10 (prade 6 and up}
L ) : s /7
Metzen, Edward J. A "No-Growth’ [:umum\ by the 1980:
Implications tor the /\muu.m *Famly Juurr&al of Home,
Economics. Nov 1975 pp. 12 13, . \ )
! ’
‘Government Policy, §Stress, and the FPamily,”
076.pp: 11-15.

Mondale. Wajter,
Journagl <1 Home Feonomire Now

,

v ' BT dyo

Address

Burgess Pubiishing Co
7108 Ohiys Lane-
Mlnnupolh MN 55435

(see I.W)

M. Evans and Co, Inc
210 kast 49th Street
New York, NY 10017
(sec ) . ,v‘, >

,

McCall's Publishing Co
Ix+ark Averue -
New York, NY 10017

{xee 139) ) .
{see 139)

Atheneum Publishers-
122 Easf 42nd Street
New York. NY 10017

Ox1ord, Universiry Prase o
200.Madison Avenue
New Yark NY 10016

(yee ) I

Penguin BookssIne
625 Madi}'«m Avenue
New York, Ny 102

(see-)39)

: ) -
Science I 5
1715 Massachusetts Avcnue NwW
" Washiggron. DC 20008
(see 149)
o -

Macmillan Publishing €+ Ine

© 866 Third Avenue

New York, NY 1002?

L (see 139) .

Tsee 139y
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Boorks & Articles for Teachers *
® B
4 Moo vavian Gunnoand Vigay Teneja Jaisinghany, ~ all
LY the Child  Abuse Problem.” Jowrnal Hom-
m. Mav Y76, pp. 17-20, ’
Moave Home Maas and Peter Gladhart. “Enez o
berlie The Ciniy and the Response.” Journal Ao
bcon = n 1978 pp S 1K
JERRCRN wendongt, “Women an the Future,” fournal o =honne

Sert 976, py 12114

i«
“is werand R Farulies A pplications of Sc«ml Lea— =
LN s Champagn, 11 Resenn b Pres 19735 {pap: - amik)
Wilhairand Tolin E_ Jones, eds 4 Handbe ot
~ o bpenernces for Human Relations Traming San Ve,

. OV Assocnates 1731 (v alpmes)

. 4

ok venne B Nursery School Human Relanionshir . e

ceme hiladelphua, PA W B Saunders Co, 1976

W
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3

<ichard. “stumolus Response  Genetic Counselne op
Patents The  Duanger Knowing  Too M _ -~

v Todlay Sept 1975 pp 2 M3

. N
of
N - BN
.

/ -
irl RoBecoming Partners. Marriage and Its A lter == o5

A

.

Yoo Delicre Pless, Iee 197 (pperhact!)
Cpbeor T Ve S g Vo0 T RIS
-
st Fros Covreeprion g0 Birth TLh(' /ar zf
coosvegmnrys New Yool Harmper and Row Publis i
o ~
[Sae: Wavne  Vaiolence on the (hilden’s Room, l
deegor Tl 197 Spp ner e abde .
; ‘

»
it Nugto. o Peoplemaking Palo: Alto CA - Sepen
syavton Boos ol 1975 (paperback)

.

N
N

Wotnch. Maiv “kam  The Child ./\ppu-\'ml‘-:\'le'm-m Teo =o
owrngl o fooonemnice May 1976 pp YD

A it

. . N . '. N ~ e r
cheendn, Rebewa, “"What Homé Ecanonists Shoaild Kedw
hile APuse. Jgurnal ,of Hv‘Nl(’zb‘}':llh'hn} © May 10T “

o™

o .

- .'
chulty, David A ed. The, Changing Familyv. s Function o
winré: Foglew ood Citfs, NJ- Prennice Hall, Ine. 1970,
anith, Aguandyg “How Sex Bras Can Rum o Marriage.” Jowrng 1
gdome Feononpes, May 1977 pp, Y5 07
103
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T . Books ¢ Avticles for Teachers

230 Sorm,rvnlle Rose M imrraduction ro Family Life and Sex
Educatiofi. Englewood Chffs, NJ: Prentice-Hall. ‘inc. 127~
s+ (paperback) :

’
“a -

. 231. SowMill. /lsabel V. “Hommemukers: An Endangered Speces
Ssumalufﬂume Ecorm..ies. Nov 1977, pp. 18-20.

: Sp?arling. f(sseaz J. ume Marilyn C. Sparling. “How 0 Tali .,

. : %2
! Scrihbler." YoungChma.m. Aug 1973, pp. 33341
23 Spmk Benjamm. Bap  ind Child Care. (révised -i1-ion  veu
. ank Pocket Roaks, . 197h
?)?: Stanley, Sue md vathaniel  Wugne; Asiar - cans:
PS}'Lhu/ugua/ Perspec e, Puly Alto. CA Scis R e

B'(ml\\ lefe,

-~

Q71
3 | )7 ‘/ i
) - Ve
_‘3'5 Sldple\ Robert The Black Family: Essavsand
CA: Wadsworth l‘nhh\‘hmg Co, Inc¢. 1971

L3

236 Steinfelds. Margaret. Who's Mmdmg the Childre
) :0 DC: Day Care and Child Developmem Conncil
’ . & I‘-)74 (paperhuck)

N

Washingion,
amern . Inc.

237 Steinmgets Suzanne N .nd Murray A. Staus o Fae as
, Cradle ot Violmee “ Nocery Oct 1972 pp o not = -abje
Cuttgn Smutt Mign O hibb A e Py &z Aiston De
1o
' )
T390 Taetsshe Sandrar ang cyn Taetzsh. Preschoor Ggmes amd
Aerivities. Belmont. CA Searon Publishers Ine, 1974,

240 Taylor, Barbara J. A Chud Goes Forth: A Curriculum, Guide for
Freschool Children. Prov. . UT+ Brigham Young University Press

f1097%.
241 Taylor. Barbara J. When | Do, | [earn, Provo. UT' Brigham
- Young Unmwersity Press. 1974, '
L - ’
N z "
. . (242 “The Child Safetv Game and How to Play It.” FORFCAST for
Hogie Fronomics Dec 1970, pp. F 20, 28 20
=
243 Valett, Rubert E Se/fActua/l*almn Niles, 1 Argne
. (mnmunnuums 1974, (paperback) ‘
‘ 244 Van Camp. Surah and Andrea Grimes, “Drop-in’ Child Care,”
y 7" . Jr)uma/u'} Home [:'c‘(mo:rli}S.\Sgpl 1‘?77. PPy LE-13. o
245 Walker. Ratheryn. “Housefiold Work Time- Its Implications for
Family Decisions.” Journal of Home Ecanomics. Oct 1973 pp
7.11. ) . o .
. L ¥
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" amzzy Regmont.

(see 2)l

(see 130.
(see 40)
(cee 140)

(cpe 234

Address

<

Wadsworth Pubissung Cr

10 Davis Drive
Belmont, CA -

. Day Cure & (®

i d

wvelopment Council

cof Amenca._ﬁ_
1012 14th Stig W

* Suite 1104

Washington,

Society
Rutgers Onies
New Rrihew iz

Z00ns

My
N] 0em

Narural History
Membershir Service

Box 6000
Dee Maifies (A

(sco 15G)

(reo 171)

(see |‘§I4)

FORECAST fo

P10

rHome F.

50 West 44th Street

Nev* York NV

(cre 76)

(%&e 139)

.
(cer 130
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Books & 51 rracles for Teachers e,

' 2460 Warshalvk Ted. “Menist Retardation Can Re An ‘Avoidable
Artiction “Trial Magazine May/June 1974, pp 3031

247 Westerhery  Lorrmine. Child  Development  Laboratory A

Preview arenting.” Jourmagl of Home Fednomios Feh 107
pr 3% ' . '
Mo Wilsa e Thus Stranger, "{: L I

York G Z0ndm ~ and Sans 1 W

M Winn M Phe Plyg 1o Proe M0 v Vi n
ll)':l7
/ ,
SO Y Naory Phe Child and Hie mpeg 8¢t Concept in -
(2T TR WV TS N B | cagd g Mgt L e taperthack)

Nnn','-i,”

] ilme
2N Dav e Do o, e B ' . ,
F7 o ST
282 Adarting  pueen S Lt

-1

AR ~1¢mg‘ TRM Pl g o Y Vi |0

N . FEd

IS Al an the Game  Educational Developmers fente e
Ctrom Feploring Chilith. o] Maodnle Program)

2S5 Anvbodss Child CAssocution bap CHLLG i T eyrning
Disabihities, n.d. .

.
.

v

™\

Y54, 170 Yl'll‘(he' (Y Dophaen Vo T, T B

> w
, t

T 257 “Blueprint ror Lite March of Difres National Foondation « 1
min. n.d. :

.
v

ALY, (‘hﬂ’W("'. ()f'(”ﬁi‘” l‘J\‘.'(‘r Senl Sowciety o, 10 min 1970
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e Address

Trial Magazine -

Assoctation Gf TrialLawyers of America
20 Garden Street ‘
WCambridgs MR 08

(e ] 70) -

G.P Putnam g vl Son
200 Madisen A enue
New Y.l NY 1007

Viking Press, Ing-
625 Mudis n A op

New ¥ gt Tiy i

1dfrese

o Arthor Barr Productinne
o0 Fast Fodhill Bont -
Pacadena €A 91107

or :

D5 ODCEFilm | ihian
PO Box 1407
167 SW Pagt £ ¢ .

[ AR EYII B AR A

Polymorph Filme, Iy
2] Netvhirw Streer

ooy MA 010 ° /

CRM Production:
0263 West TlHind “heet
Revoegly THI 0 v vy

[T

Association for Childrdn wirl Learning
Disabilities ’ :

1609 SW 1 2h

anﬂ"n\d OR 70

Brigham Young University
‘Fducational Media Service
290 Harold R, Clark Ruilding
Provo, HT K460

-

(cee 1) .

Oregon kaster Seal Socien
3312 SW Corbertt N .
Pictland OR 0770

' .
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+ Films Address
339 Child Abuse Cradle of Vilence Muchell Gebhardr Film O shitchell Gebhardt Film Co
0 min n . * 380 Bush §trpel
) san Francisep, CA 94100
2600 (hiddbirth Polymaorph Films, Inc. e 17 min, nd caee 252)
. ’ . . . - N
‘ol Child’s Py wind the Real World MeGuaw Hill Texitilms, ¢ i+ McGraw-Hill Text films
nn 197 ‘ 1221 Avenue of the Americax
. New Yorkl NY 10020
. (or see 251 b)
207 Cipher in the Snove Rogham Yonng University ¢ Momin 1072 " (see 256 ¢ Y71 by -
260 Clay Plav Fducatnenal Development €enter Tng nd e (see 37
Exploring Chilidhesoo] Moddnde Program) \ '
. -~
Yl Decigen Maech ot Dinfss National Foundation. o, & min, n | {cee 1)
oS Diagnests Betore Riret Mareh of Dimes Naticaad Fonndang (oo 31
NS Noman, nod
Yaio e e Re Yoasand Me MeCoaw Hil Textfilms, ¢ 42 mip, 974 © (seg 261 0r 751 h)
. ‘ ’
, T lrithre Shoe \l.":r:u.\\ Fhil Texttilms = 40 min. 197 . (see 261 or 251 W)
. _‘l\\'/(h'r'l/# Rty By moeph Filime e el 15 ie 1077 (seo 15)
T U L A T N ' Bailey Film Associttes
P . Educational Medin
: .\3] 1 Mik.‘higﬂl‘ A e
PO Box 1798
Saneg Monica, CA 00106
;
.- . . - . . . . - \ . . R . .
e e Seahing Fduentional Fitms ey ' min 1970 Stewling Fdueational Fit 1
- ' 241 East 3th Stiger
New Yook MV 1001
T T iy Thae B0 Ranan bodatgon 20 min 1o The F.C. Brown | o ation
LindsayBuildifme
. 710 SW Second Avepi
i Partland. OR 7701
XU 1 Mas Nesthing 100 Dooawirh Yonoo CRM Boadin tions 11 min (ooe V5T
v 1974 '
) I
T lamie 7'}1{1 Story of @ Sikling Maret ot Dimes National (sne V1)
Poundgtin 6 o, n d .
: )
2T Johinye ) ingo Bogham V-\\mg {injversity ¢ Ymin, 1969 [ERTIRETNNVERES B
TS Aeep on Wallyag o Mareh ot Dunes Nangnad Fonndaton - R (o T 1)
s min, nJd ,
. / .
- . / . e, ' 4 : - . .
*Te o Leo Beuermuan ( enlrn/u/ Educational Films ¢ 13 nanXdd ] Centron Educational Filin
. . \ 1621 West 9th Street
/ - Lawrenee, KS 660441
YU Lutle Marty Mac o Dimes Nanonal Foundation, ¢ % omin (xee 31
noad,
1 ‘ *
' . B 106
) ‘ . 104
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Films
Marriuge The F C Brown Foundation, ¢, 17 min, 1971,
/

Yarned I ives Todav Baley Film Associates. . 19 min, n d

Mene! Rerardaricon The Hopeless Oxtard Films, Ine. ¢, S min,
197

R . . . -
Ve Thayo o 1T 0 0 Mitchell Clobhagdr Film € o 0 pan,
n l'
N Mfooprh ot I Dy o Segte Heatth Ty
Sl 0 ey

AT A Y Vit g, Pt"\"""l"l Films 10

Mo Towether

e 10107

Pamnong Time Fducatonal Development (oorer I
Foplivrng il b oo Madnle Pregran

N
Parsdr Mo h Gt Dime Natwonad [ bant g G0 e
/"-pv | LESNTETROE SN PPN Wy b -
AT o e (Y vt o TNt oy TR TN
I I LIS ST | e T . \

Sara Hos Desens Svrdrome Fductiona) Development Conre
Inc. oo d o Fyploring Chil 1o Moadaie Piogram)

Ruley Fihn Assocate ¢ 18 min, 1970 ¢ o 0,

torbed i e o 1l Sev e e Serie o !

Selt t creem
Cerre ol b e

Selp fonccoporgred  Assocrinon tor Instimetional Teles i 1=

teegeorms PR each (o Tt 1Y yvear olis)

Stop Rubedlly National Medieal AV Conter o Y00 min o )l

EETINET

Tall fove thovwe Recase 1 ooding Polvmerph Faloy s Ine . )

Ihe Case Aganst Rubells Marh ol Diies National Fonsdanon

b nod

Churchdl Tyl o 19 min (072

A J

Thea (e Yoo

'

The Onlv Kid on the Rlock  Ma b ot Dymes Natenal

Fomodaron 1S mim nd

107
: ‘ ’\/7

!
Address
(see 271 or 251 h)

(see 264)

Oxtord Films, Inc

1136 North Las Palmas Avenue
Hollywood. CA 90038

g
(see S9)
Oregon State Health Division
Film Library  Ph "7 00
1100 SW Sth Street
| R FYIYE AL LAY
( AR

».

fooe 17
(see Y1)
Phoenix Films .
470 Pyrk Avenne Sovth
Newv Yol Ty Ty L

(e Ty
Time Lite Filims, In
13 West 161h Strreet

Nev Yorl "y 1000

(=717

(g "))

KOAC TV Videotape Film Tibpaiy
Covell Hall

Oregon State University

Corvallis, OR 9731

{see YR

(rew 270

Chuorehill Films o
66 North Robertson Bonlevoed
Fos Anpele CA OONGO

‘ 1
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’ g

297 The Story of b'rric'. Centr Filmg ¢, 34 min, 1972. {availzble from ' Centre Films
local Childbirth Education Associations) . 1103 El Centro Avenue s
Hollywood, CA 90038 .

-

298 To Have a Healthy Baby. Oregon State Health Division. n.d (see 282)
299 Wuru[ the Eggs. Pauhist Productions, ¢. 27 mun. 1971, Paulist Productions

PO Box 1057
Pacific Palisades, CA 00272

BN
SN Warer Tricks Fdooananal l\»‘\'vlopm»nl Center. Inc, n d (see 47)
—
L What Lo de the Wind Allen Caant Prodas nioane nd Allen Graht Productions

ROX Lockearn Street

4
"Los Angefes. CA 00040
WY When Parente CGrng Ohd | earning Corporation of Americn - 16 [guming (‘orporu[inn of Americn
’ man, |O72 1350 Sixth ' Avemie
' Jva York, NY {0019
{(or sge Y8 h) .
A . )
W Young  Children of the Kibbutz  Educational Development (see-17)
Contee An nd ttesn Feploring Childhood Module Program)
Filmstrips , Address
WM Adolescence 1 Adulthood Vi g e g g Sunburst Communicnaticn-
Commypmy, e s LIRS | Room 6
A3 41 Washington Avenue
Pleasantville, NY 10870
WS Amertedn Mo Tegdaic gnd Change Rutrerin | l‘nl\li\'h;ng (XD Butterick Publishing ¢«
1076 N ' PO Box 1945
. ' Altoona, PA 16601
WG dmertean Weomman  Vew Opportunities Butterick Publishing o, (see.30%)
1976 o ;
. »
307 Reginning 1o Dare Guidance Associates, n . (Grades 7.8) Guidan®e Associates
' - Y
787 Third Avenue
. - New York, NY 10017
JO8 _Birth. (One of a four-part series titled Parenthood A4 Series.) (see 307)
Guidance Associates, n.d.
30U RBrothers, Sisters, Peelings and You. Gnidanoe Ascociates n ol (oo WNT)
(Grades 7 8)
YO Careers in Child Care and Y owrh Guidands” Rattench Pubhiching (=ev WK
Co. 1976
- 311 Child Care and Developmens. MeGraw Hill Textfilms, 1073 (see 202)
. © ' '
M2 Childien in Crisis Series. Child Abuse and Neglect. Pafents’ Parents” Magazine Filmy, e
Magazioe Films, Tlnee o b 0One padt ot tour Degrh {liness, - 52 Vanderhilt Avenue
- -
- . Diverce and Separation ) . New York, NY 1007 °

. » 10X b !(}(\'{
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(hlUreu (()ﬂn Part ob a tour: part senies titled bndersmndmg
Parenthood ) Parents’ Magazine Films, Tne, nd -

Clatiun Fhe Vishle. Self Buuemk PUNI\hlllL (. s197\.
tProgram B lndqundun Lmng Series.)

/)eLI/UlL{ with Slrm\ Human Rel ations Medw, nad
. “ |

Death und Dving. Choing the Crrcle (€
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oee 305
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" 333 [ See Smiles, | See Frowns. Fxpressing Emotions. (One of a (see 312)
topr-part, series title® Whar Do [ See When{f.i"ee Me?) Parents’
Magazine Films, Inc. 1977. ' -

[ See Strength Building Self-Confidence. (One of a feugpart (see.312)

334
. sertes titled What Do [ See When [ See Me”) Parents” Magazine
Films, Inc. 1977 . , ‘ -
f 4
335 Judie Puget Sound March ot l)nnes..ll.d7 ) Puget Sound March of Dines
' ' R . 230 Securities Building
".Scuulc, WA 98101
Vi L anigeaae Doselopment (Ouc o4 d SBVL G paid weiies prtlad Haorrian tace 317
Developreens The Fuse 7o cars ) Connept Media n d
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Filmstrips Address
IS Pregnancy 4O of o ton pat senies ttled  Porenthord (see 307)
.
Serfes ) Guidiee Assoctates, 1 .
. ) " o -
VS Pregnancy. Birth, and the Newborn. {One of 1 seven pary senies (see 3N

tted Human Development  Firse 205 Yeurs.) Concept Media, o d

+

o

PSS Prenatal (ure Preparation for Parenthood  Parents' Mugazine {see 312)
‘;llmx. Ine nd ' ‘
SO Preparation for Parenthood  Sunburst Communieations, [gs 7 - {see 304)
' Fropracing foo Vo dedcnrew 10 Penney (v L '%74 Coan 6
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‘ Filmstrips Address
5 Y74 Your Personahty The You Others hnow. Guidance Associites, (see 10T _
J , nd (Grades X-10) - '
) Address

. Tapes & Slides

A L Worthwhile ' Identity and Self Image. The Center tor the * The Center tor e Humanities. Ine

n

§
Humaninies, In)‘. 1974 (Shides with records or cassettes ) Two Holland Avenue
. : . o White Plains. NY 10603
. o u.‘ .
A . . . . . il
S e Yo fastendrgd New York 1O Peaney Co o Ine 197 (/‘Jpc) Lwc /)
o L, P RV V) I e C ite 00l . v
.
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