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ABSTRACT
This currlculum guide on 1nd1v1dua1 aad famlly
rPsourco management is one of a set of five Oregon-ggal-based home

economics curriculuam guides. Provided in “his quide are the

following: one suggested district goal (stud®nts will ,be able to make

:J{ratlonal decisions in managing parsonal and family resources), si¥’
‘suggested program goals (e.g.; tha student will be able to relate

concepts of money, time, and energy to individual and‘famlly resource

-maLnagement)s; flfty—flve suggested course goals (e.g., 'the student
.. #il1l be able.,to explain th= role of gradit in overall\financial
““planning); ‘and ovar 600 sugqs sted 1earn1n4 exporlvnces (e. gy
. investigate sources’ of loans ir your community and compars in terms-«
‘of security required, intér:st, rates, payments and repayment periods

allowed, and share findings in cliss). Also included in this document
are suggqestions for quide use, a description of goal-based 'planning

ﬂvfor.hOme.economics, and a numbered list of resources (books and
articles for students and t:2achers, pawphlets, kits and games,

- .magazines, tapes and slides, films and filmstrips) keyed to the
~ learning experiencas. (Ji) '
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FOREWORD e _

This publicamon is om: of five SUGGESTE = ~o cover a commrehensive home
economics pragram. I departq from.the prevsous single guide amd is designed -to
g help teachers develop @uality in both content ana processes of lamrning. .

Home Economics Educmon primarily seeks to strengthen hone wd tamily bfe.
Since’ publication of ttr previous singl¢ guide. including home ¢ vnomucs skills.-
and knowledge as preparation tor.an gcecupation has become a-: - emphasu: n

-teacher respensibility —husceach of the five publications will retratsesr—=mshas
on related careers i nome economics. Hopefully the SUGULESTET 'mrmn!‘
experiencas and resour:es will provide local schools impetus tc. ievelar programss
that will fulfill the neec: and i- terests of o/l students.

] commend the =\ -uchers and their local dis}ricts,who helped develor Tnese
materials. ' -

—_—

-~
Verne A, Duncar
y State Superintendent of
Public Instruction

P
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INTRODUCTION . E

—

Home Esion~gics Education enables individuals to function ,as eos=raibuting mer ¢ wociety. It 4
rengtlifens the quality of individual and fa;mly e [t responde socetal and
comeerns. It provides consumer, homwakmg wmd career suilks - ™é home

0

The: tome is mlzed as a primary unit of our sociev mfluencres the mdz el who in furn

infle=ces, sociggy A changing society in turn influen-es the homee. The xnegem of a home
ECOREENICN [Nro should relate to changing societal .uditions -=sentra skiggs and practical .
exper=ees I spomld emphasize creative and problem-ssowing abimimes. i hetp nourish

humms ftwelings and self-esteem. The concepts presented. hee will®we a-=ffective - *nday’s families
s for - ~*morrow . grovided materials are interpreted in a casrtnummslv rie nlhlfm-u‘ilﬂ,

Though tedchers o admmistrators may find these publszzions useru v uw<! surposes, four
deserwe a@ntiorenere. Briefly, they should help in .

deire g cone=T"1 areas for home economics.

icating—ootential outcomes of home economics ;© seudent. imcut -~aress and other N
niFs merroers.

inc amministering local home economics programs 9

ass=~simig artevatuating local home economics programs. < ag
The vy SYGGHSTED district goats below* shape a SUG :STED ht:;e -:0MROMICS program.
Separ ' wrmculium guxdes will present each of the first ~we gras agzely . The last goa]
(qua it} #ivg tecr camreers in home economics) will be woven thromm eac ! the fiv wmendes.

{ .

SUGGESTED DISTRICT GO=LS

- Stuteni wiff e able to make rational decisions in mang=ng persona and rémily resources.
(Incige & Family Rewur( ¢ Management)

understand the impact upon society and - 2 envwr.mment wr—n applvmg the
~wtrrion in the selection and prena/ation‘of fo iy Nurrron & Fooa-

j 1+ dole to make textile and clothing decisions which me: ntividuz' ind family needs.

(Te ' ung)
v
Stude ait inmterstand the envicqnmental impact of rudille L .- society ana culture when
ccrec ke sanagga livable habitat. (Living Environmern:

levetemrnent and family living into

be able, to incorporate the concepts of humm
md so ety ( Human Development &

s with adults. peers and children within the farr,

)

wiil be a:)} 1o qualifv for the ogcupatir: #W ho—emaking and Jother home
elated car ' , .

Ll

. then, unfolds SUGGESTED program goals (six - ~~m) and SUGGESTED course goals
- ¥gpem) for, realizing. the first SUGGESTED district goai a@ove. On the next two pages is an
ou T these goals The SUGGESTED learning experiences 1 aer 600 of them) thus merely mayp
be . ikl realize 55 course goals. six program goals and one usssrict goal. Tne outline likely -will
rec=T-. sofffinyal alteration. ‘Local concerns. changing socieral in-2 environmental issues. and new
d1>-*W~va5 may influence mformatmn and teLhnO]ogy

; ‘The\c ar 'hye same “SUGGESTED GOALS™ uud as program goals on page < ~f the z:emeniary-Secondarv Guide for Oregon
Schools: ke [, Suggestions (Salem: Oregon Department of Fdueation, 1977) : .

J
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lNDlV]DU&:.“-&F AMILY RESOURCE MANAGEMENT .

. _ aDlstnct Goal nts will be able to make rational decisions
) aging personal and family resources.

Progmm Goal The s;xl}t will be able to forrmmlate a framework to examine management activities and -cspuns:blntles
‘. assthe

elate to self, family anc lazger segments of society.

.Cou'l;sfe"vcoals " ‘The student will be able to

- individual and family. . " a

. 1dermfy environmental, personal and fm»*‘mtuatnons which contribute to the r==d for resource munmuement.

how management as a progess Is . ‘nearned activity.

*identify the componbnts of a manageriz -+¥stem.

apply know.ledge ofthe systems approaz:w to an understanding of th=.meptt~ 11t control individuals we cwe=pheir
environ

describe the effect of techno?ogxcal Dolmcal economic. sorm- i ?' and enviroﬁmen’t‘al cDalge oF the

v - J—

A

W

de}pnbe how lndwxdua],and family resoﬁe management may pma-&chats in the environmeni

v

?rogram Goal The student-will be able t<5 differentiate between facres amd &nons which inflience he- use of

Course Goals ° Théstudent will be able to

v

. %

+ resources in _management

.

& -

ldenufy the d?:onomlc and social behaviors characteristic of famihem :* vanous life stages
\ .
-

- identify the w?ys personality affects me: rgerial behavior. .

: descnbe the effect of a husband's or w-. - occupation on family I1te ~vie ark mnanagerial behavior.

descnbe the speCIal rfanagement concer~ of single-parent familie: -
describe how v{alues affect management

relate standards to valu_es in, managemen:.

justify needs and wfﬁis in forming goals and setting their priofitie=. .

identify forces which- cause values, stanaards and goals to change.

describe the roles vhlues. goals and stanaards play as motivators for managenal action.

describe the relationships among vaes zoals and standards and the ways resources are utilized.

Progrant Goal The student will be able to deverup skills important to becoming a more effective manager.

Course Goals  The student will be af)le to

identify the components of the communication process.

describe the relationships among communication, group cooperation and resource utilization.
apply knowledge of communication to a management activity.
1 - .

describe the relationships among values. goals. standards and decision making.

identify a basic process by which decisions are made.

" differentiate among individual, family and group decision-making patterns.

apply the decision-making process to probleni situations and determine the value of doing so. tY

-

1
v
)

describe the relationships among goal settin&comm unication, decision making, planning and implementing.
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explithe importamce of goal setting*in the overall process of management.
W .
= describe:a process by which: plans gre formed, organized and controlled.

'ﬁG-nl The student will be able to relate concepts of money, time and energy to individual and family resource"
managemen

&

b—Gods The stueamt will be able to

sescribe factors whichrdetermine how financial resaurces are used. o . )

]

=xplain the role of cmdit in overall financial planning. .

describe how planm- and budgetmsz can be adapted to meet the needs of families and individuals with varying
financial goals.

“evaluate time spent 7a various homemaking, wage-earning and leisure-time activities.

“Hescribe how time smnt in homemaking is a function of time in life, gainful employment of the homemaker,
somposition of the memsehold. attitude toward household tasks and accepted standards.

dentify personal mmuaeerial techniques available for facilitating time management.
apbly tone managenemt concepts to real-life\ situations

———éescnb’—vaneus type-<tenergy
analyze work situations and the human energy costs of tasks to determme how work can be snmphfled'
assess the enexgy conswmption and environmental impact of varions types of products and appliances.”
formulate guidelines -or conserving nonhuman energy. - .
apg;ly concépts of huznan and nonhuman energy management to real-life situations.

'gram Goal  The student will be able to use appropriate tools and techniques to deal with management concerns facing
special groups of families and individuals .

Course Goals  The stadent will be able to
describe probtems woung people and beginning families encounter in allocation of time, money and energy. .

describe sources of xd available to young people and beginning families in need of additional resources.

3

evalulate' the time, energy and money costs of having and raising childien

describe the developmental and adaptive tacks facing the elderly

describe the relationship between retirement planning and resonrce availability in the later years.
descri‘be the special physical, health, food, housing and sicinl prahlems many of the elderly face.
ldenufy resouraes available to help the elderly.

|dent1fy the de&l‘opmental and adapuve tasks the handicapped face

describe the special factors related to time. energv and money management that are of concern to the
handicapped.

describe ways household tasks can be simplified for,handicapped individuals and families.

identify resources available to help the handicapped.

-

wam Goal The student will be able to evaluate career and training opportunities available in resource management
Course Goals The student will be able to

describe the relationship between economic trends and employment opportunities in resource management
\
- C .
identify requirements for entry into and success in occupations related 1o resource management.

describe personal interests in and talents for occupations related to resource management.

apply management skills acquired (e.g.. decision making, communication, enérgy, time) to othef occupations.
-]
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Stndents completing SUGGESTE\LLeaming experiences should help themsetves realize course goals.
Their realizing course goals should help themselves realize program goas ¥ agir realizing program
goals should help themselves realize the district goal: being able to muke rational decisions in
managing personal and family resources.

To use the guide in developing a course, teachers may find the following pre=mure helpful.

6.

Study program and course goals to determine whether they == azrropriate for local use
or whether they need to be adapted.

- . . N
Select appropriate program and course goals.

[

—

Develop appropriate performance indicators based on selectie¢ program and courSe goals,
student needs. abilities, experiences and interests.

Select appropriate learning expergnces. A variety at all jevels of learning has been
included. Many (not all) experiences have been listed in orcier of complexity, from least
to more complex. Though teachers of younger or beginning students may wish to select
experiences from the beginning of lists, they may choose othwer useful experiences farther
down, depending on the previous experiences students hzve had. Conversely, though
teachers of older or more advanced students may want to ses=ct experiences farther down

lists, they may find some near the beginning useful for review.
‘ 3

. ldentify appropriate resources. Though resources have. t ~ :the most part, been placed

next to experiences where most applicable, teachers wii .iso find general references
placed at the beginning of some sections. These may prove useful for several experiences
in a section. Resources are numbered. and numbers are keved to a resources section

beginning on page 91.
Implement plans and assess student outcomes periodicaily . Among many methods which

may}c used for nssessment, individual teachers might want to use some of the following:

Paper and Pencil Terts

Faeay tests

Objective tests supply or recall (e.g.. completion. matching. multiple choice,
true/false. crossword puzzles)

Nontest Means
Obcervational devices (e.g.. checklists, rating scales, scorecards) X

' Reporting forms (e.g.. project reports. activity reports and logs. questionnaires,
autobiographies and diaries. anecdotal records)

’ Audiovisual techniques (e.g.. tape recordings. films. photegraphs. graphs)

Sociometric techniques (e.g., sociograms, social distance scales, social
sensitivity techniques. role playing)

s Conferences



GOAL-BASED PLANNING FOR HOME ECONOMICS
) . LA . - N

\, Oregon ‘manages .K-l2 instruction by means of GOAL-BASED PLANNING (not compédtency-based
education).

.

. . .
Goals are guldeposts. They serve to give purpose and directién to a planning activity. Goals provide
a-.common language for discussing the merits of various activities as those activities are carried out.

Im home economics, just as in any otﬁér instructional program offered by an educational system, a
sense of purpose and ditection is essential to good planning. But what are these purposes and
directions? Where do they come from? Why should the home economics teacher be concerned?
Thesa are questlonvto be answered before effective p]annmg of a home economics curriculum can
proceed. , ‘ ,

Each teacher-must realize that planning a home economics curriculum cannot begin and end only m
a given classroom.- It needs to be done with a sense ‘of similar planning in other classrooms afid

districts within the state.
r -~

The goals and goal-setting and competency- ideritif"catfon activities the. Oregon Department of
Education prescribes provide districts a common reference for the planning process. In goal-based
plahning, teachers must consider four goals: State Goals for Qregon Learners, dxstnct goals, program

goals, course goals.
1 ®

STATE GOALS answer the question' What does the Department of Education thmk a student
should get out of public schooling anywhere i 1;1 Oregon?

DISTRICT GOALS answer the question: What do the local community and its schools think a
student ought to get out of local schooling and how is that to relate to State Goals? .
PROGRAM GOALS answer the question: What do the local curriculum planners and home
economics teachers think a student ought to get out of home economics and how is that to relate to

District Goals?

COURSE GOALS answer the questior: What do the home economics teacerq think a student
ought to get out of [nleldll"ll & Tamily Peronreo Management and how is that to relate to Program

poa]e°

Where, then, does competency fit in goal-based planning? T
, : ' ' e ?
It fits.as a separate but related design. It is merely one of three graduation requirements. Districts
plan and evaluate instruction by means of GOALS, goals local districts themselves write. Districts

assess whether students get diplomas by meéans of ( OMPFTENCY CREDIT and ATTENDANCE

requirements local districts themselves fix minimums for.

' COMPE’TENCY in Oregon, as probably across’ the nation, means being capable, fit. For students, it

means having demonstrated they can likely APPLY outside school what they've already learned—in
or out of school. A competency irf Oregon is merely a local statement fixed as proof ALL students
will likely be able to do tomorrow outside school semething the community has agreed is worth
" doing. It is a local statement calling for APPLYING skills and information ACQUIRED from
probably several courses (not just one*) . .. or from perhaps no courses at all. It is a local statement
-ALL students must demonstrate. If only SOME must -say, only those who take Individual &
Family Resource Management—the statement is NOT a competency-in Oregon. Waivers aside, ALL
students must demonstrate ALL competencies.

LY

Vie\aved, then, as two separate but related designs, goals and competencies may look like this:

8
*To do otherwise may mean massive record-keeping chores for questionably narrow or shallow competencies.

¢ 5

\
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Students will be able to make
rational decisions in managing
personal and family resources.

PROGRAM GOAL

The student will be able to
relate concepts of money,
time and energy to individual
and family resourcd,

L

v \"..-'

78

UNIT GOAL-ELEMENTARY*

The student will be able 1o
describe factors which determine
how financial resources are used.

real-life situations.

‘_1'___._2__.__

COURSE GOAL-SECONDARY
9-12

The student will be able to apply
time management concepts to

genersily not divided slong the high schoo! course pattern.

The syst¢gm of goals and competencies just
specialisy plan their own home economics p
be shareld by all those doing similar plannin
, to be done within the limits of available-
. Rather it should be used as a starting place.

The n¢xt six sections of this gu |
ESTED course goal$, six SUGGESTED program goa

INDIVIDUAL & FAMILY RESOURCE MANAGEMENT.

g
O
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6

*The term wnit gosf » used 8t the dementary level in heu of course goel, unce elamentary clases are

é

|-@ COMPETENCIES
o]

The student is able
to demonstrate
ways an individual

- efficiently manages

personal resources
{perhaps to demagp-
strate being an
informed con-

sumer of guods
and services).

described is designed to help the teacher and program
rogram. It promotes a framework for planning that may
g. It helps in planning for individual student goals and
resources. It should not be used to limit what is

ide unfold SUGGESTED learning experiences as ways to realize 55
Is and one SUGGESTED district goal for
v ) -~ ) )
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T PROGRAM GOAL S

S

o . The student will be able ‘to formulate a framework to examine ‘mauageme

S actlvm'es and responsibilities as they relate to self, tamuy and larger segments
Society. * . .
"
., <
- [}

C]assroqm teachivis shivald duvetop Ui e wil pcrfomfance lndlbdl\)m ivlated

these suggestions, «outinually altermg them to reflect local concerns, changin,
S r .societal and enyironmental mues* and new discoveries that may mﬂuemc
' mforrhatlon and techno]ogy 5 *
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UGGESTED COURSE GOAL  The student will be able to identify environmental, personal and famzlv
4 sztuatzons whzch contribute to the need for resource management.

LEARNING - EXPER ENCES

RESOURCES _

O

E
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L

As a class, develop a list of “things” considered to be resources. After reading a case study in Teen Horizons a
ar Home and School, compare the list with the resources used by the people in the case study. Define
resources and discuss the differences and similarities among those resources. Consider:

T

differences in perceived resources?” “What affects our choice of resources?’’
. . »

Write a story starting with “I woke up this morning and read there would be no more ...
+ nonrenewable resource), and my life will be changed in the following ways....”

“Why are there

(any
Share stories. Discuss

differences in resource pn'on'ties and ways in which individuals feel their lives will be changed because of a
lack of a certain fesource.' Identify future choices you may be forced to:make m relation to resource

. . +
Given situations where resousues 4 -

[

to an environmental emergency, thuse .
and 5-6 p.m.; electricity between 9-10 w.i1.

meat). Share idcas.

In \.luaa,

V-
Using newspapeis uiagachiees aud othicr wiwdia Gt

sUlUNAEriZe 2 cuitent tews wmudle 4.,
T aftected by the situation Suggest way s you Laight 1
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Discuss situations related to world population concems. Rope off or arrange the room in various sized
spaces and place 1-4 chairs in each space. Form famijies of various sizes and composition and randomly
assign each a space, not necessarily the proper size. Introduce resources (e.g., food, money, school, clothes,
transportation, housing) in various quantities. Discuss feelings associated with the various situations.

Summarize factors which illustrated a need for resource management.

st
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IGGESTER COURSE GOAL

v
B

\.Q »

affects the quality of personal, family and societal well-being.

The student will be able to describe the extent to which resource managemest

O

“ —/

” , ' ' " LEARNING EXPERIENCES RESOURCES
Write a story detailing your own “quality of life.” Or, conduct a neighborhood or school survey to collect a 109
list of items that people describe as necessary for a *‘quality life.” As a class, discuss how one’s quality of .
*life can be enhanced through the management of resources.
Read Cheaper by the Dozen. ldentify ways in which the mana‘gement of resources contributed to the 12
quality of life for the family depicted. ’

. . .

110

lnvent something that will contribute to quality living in the future. Share in class. Discuss the 1mpact
various inventions would have on resource use and/or avallablmy

List and rank in order of imporan.¢ 1§ o . v I

how these resources affect yo ir qu..lu, o bt g ‘ .

enhance your quality of life

List several activities you cairy ... a1 . i | BV P L
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—
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SUGGESTED COURSE GOAL  The student will be able to formuldte a

"

. :

. - .
- -

'

comprehensive pers..nal definition to

' explain the scope and significance of individual and > amily  resource
. ' management. —— — i
LEARNING EXPERIENCES ’ - RESOURCES

.

’

.

»

. Usipng the

“Using pupulat tiagazn.. .

: ' ~

After examining textbook definitions of management. write a personal definition of managemen Meet
with two other students and proposg one new definition. Meet with two other students to compuse one
definitiorr again. Repeat until the whole class agrees on one definition of mamagement. Discuss how the
composite definition compares with textbook definitions and those proposéd.by individual class members.

. , ) ,
words “management“ or “manager” or “managing,” identify other words beginning with letters
of those words that describe a good manager (e.g., M-oney: A-bflity: N-eed; A-nalyze; G-oals; E-nergy:
R-esources). Discu;s how those words fit into the previously descrfbed definition of management.

N ~— . .

As:a class, brainstorrn vocabulary wao dideal,jwitin e ot TS e p oA v
each word on a 3 X § card and divioe cards cqally & norg goasyof 1e sudang Lvis dufinidi
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UGGESTED COURSE GOAL  The studer - will be able to exblain how management as a process is a carned

“activity.

LEARNING EXPERIENCES

~ ¢

v RESOURCES

-

Lo
-As a class or in small groups, develop an activity that would teach children (approximately age five) to care
. forykr(eir owp.toys (e.g., pick up, parts together, put in proper place). Discuss how young.children can be

h 4

.taughi to appreciate the impact of personal managerial behavior on the entire family.

s
1

List all the things you manage in your life. For a specified ;;'eriod of time (e.g., sevéral hours, a day, a .
weekend), keep a persongl:'time and activity redGrd. Identify what you managed (e g.. time, money,
homeéwork, extra activities; family activities) and evaluate your management skills. Compare yepur list with~

those of your classmates. Evaluate how well you manage resources in relation te your classmates.
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SUGG
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v
v

LEARNING EXPERIENCES

LI 4 .
3 p— e B mmis e A - [P

. asan input to the managerial system:.
L)

CoEnplete a search puzzle or groésword' puzzle to identify managerial words such as inputs, outputs and
boundary. Using a type of display board, identify where each component belongs in the managerial system.
- I Lo .

After li&wnin‘g to a presentation about a managerial system, generate ideas about what or who belongs in

specific environments. Create collages from magazines to illustrate your environments (e g., school, home,
community, room): Discuss how your,e)qyironments interact to form a managerial system. .

Working i.n large groups, prepare one coll.aNlustrating personal resources (_‘e‘,g., money, time, energy,
talent, ability, interests, knowledges;- relatives. friends) and one illustrating environmehtal resources (e.g.,
nonrenewable fossil fuéls, minerdls, lard, wo o1 i, v e i o, wit S Sovhow ik e

LN

Given a case study and gnanagemient ooap 0o Crenlaie siteution Giooagl the Taadionas s
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ESTED C‘(_).URSE GOAL  Thestudent will be able to identifv the components of a managerial system.

I‘RESOURCES ‘
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SUGGESTED COiiRSE GOAL The student will able to app?y knowledge of the systems abpr’oéch to an

) ° Al
- . .
Lo . \

- " understanding of the degree: of control individuals have over their

environments. - - . .

ARY

.’ LBARMNING EXPERIENCES ,
- N *

- S .

RESOURCES

ERIC

Aruitoxt provided by Eic:

system and a ] nedns 6f coutiollui, the e.vitontut

: r -

Gi\Yen farnily decisions such as m t
enlistin'.g in the service, having a child or buying a home, determine ways in which the decisions affect
various énvironments.C‘reate)a bulletin board illustrating what you learned. v

te D -~ .

g from city to country,-paren't returning to school, vacationing,

»,

Explore the concept of #intgrfateX by using commonly encountered conflicts fe.g., a stgge{n wishes to take

a three-day Weekend, but the school system interferes). Diagram your own “family system” showing the
interface it has with other systems in the environment or community (e.g., school, political, other family
systems)! Discuss thie diagrams and write a paragraph-about how theseﬁéler systems influence your family
and how your fami.]y infliencas pther-evetame Rrsinctpem wiave ramequninatina ranld ha Smnravad ..

facilitated between Systemi. [mpl i 1 . i e C

Study a voters pamphlet o1 Giher ILe 11 4w, - Vs it
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SUGGES\‘%ID ‘@OURSE GOAL The student will be able to describe the effect of technological, ‘political,
: economic, sociocultural and environmental ¢hange on the individual” and
m N

L 4 o family L
- LEARNING EXPERIENCES .=+ _ .- . RESOURCES:
S T - ‘
Complete an outside reading assignment relateq to the future, such a t parts of 1984, Future Shock or ) 26
_The Greening of America. Discuss the effect of suggested technologi..-. solitical, economic, sociocultural 37
> .." or environmental changes on family life. -, \ 28
%

Intervidw a young newly married couple and an older couple who have been married for many years to - 51 .
determine what equipment was considered “essentif®’ at the stagt of their marriages. Report your findings
in class and discuss these questions: How has technology changed? What is considered necessary for daily
living? What €ffect has technology had on family life? ) : .
; , .

List ten items vou use every day (e.g . per: | hair equipment, wg 3o o Doaar ren 1 T o HY
older persons to determine the impact fiese techirelogical advi o 3 e nod oo i w o wn P
Present your findings in class, - -

Select an item you use (pensonal vi L et andy developed witiun 4op oxdmately the o 9U Cus
refrain rrom using it for one day. heep a Jlary ol- oup expeniinces i renctions. Resear hothe ite nto
out when it wag invented. Speculate al.cut what peuple did betore they had 16 Deternn 1e what « ftect
item has had on family life ' ‘ h

2
Given an Hewm connnonly toufd iN Lo o 0 vy 0 pechn e Bakitinad ape e L
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SUGGESTED COURSE GOAL The student will be able to describe how individual and family resource

management may produce changes in the environment.

¢ —— ———r - —— ———s

© LEARNING EXPERIENCES -

RESOURCES -

O

ERIC

Aruitoxt provided by Eic:

!
As a class, define environment. Examine family case studies and iden Mays the tamily adapts to prodjyce
changes in the énvironment. In groups, dlSCL'lSS how the environment would change if the family did not

pen. Identify wavs individuals and families

Propose a'({hange in 'théénVironmEnt you would like to see
n, if possible, and ascuss the fesults.

sould neeg to adapt to produce the change. Implement the
]

P

Identify one’ change your family has made in your home diring the past year. Discuss the adapiations that

Lheen bLmme — . oo o
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JUGGESTED COURSE GOAL

| . : N

characteristic of famtltes at vartous life stages.

-

The student will be able to identify 'the economic and social behav:ors

.

.- T M T

LEARNING EXPERIENCES .

v ~

'

RESOURCES /

O

ERIC
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»

Brainstorm various stages of the life cycle. Describe individuals who are in different life stagesllnvite sevlral
guest speakers (e.g., couple with grown children, older couple who had no children, couple ngt planning to
have children, foster parents) tp discuss the characteristics of their variouslife stages or how they perceive
they may be. Prepare questions jn advance and summarize responses to them. Complle a list of economic
and sdcial charactenstlcs common to each stage and discuss. . N
N < -

’Prepare a survey form and use it to interview individuals and.fanfilies at various stages of the life cycle. Take
special note of lelsure time and other activities. In class. comnile lists of activities at varianc timec in lifa
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Aruitoxt provided by Eic:

~

Working in groups and using the same family description, develop plans for solving different preblems (e.g.,
extended illness, an unplanned child, college finances). List the economic nd chial resour hich would
be needed to implement each ‘group plan. Survey your commitnity to e ntiR available WS rees and
determine how much they cost. Report your findings in class

-, Make a'list of the resources (e Nskills, time. money . energy) each member of your family tontributes to
# the daily opfration of your Household. Then. consider what would happen if one ogmdre members were to

or a day. a week. month or year. Discuss chunges that mightt need fo be made in each

N

become ill
circumstance. -

Write a déscription of a time you were il and share it with the class. Describe how wour illness affected
family household management.- Assume that your mother or father became ill for one month. Dévelop
plans for your family to take over her o his duties. Have your mother or father evaluate the plans and
repdrt her or his reactions in clas® '

Interview homéiaheis who have Jealt ot 1 ¢ W " TR R .
essenlial tasKs got done Evaluate how vett t o G o b

Frine uss a Sttt oo Whicn oo oo 0 . oA e .
the houschobd opre, 1l13{] and lieoon Bdbanangg o ot 0 e 0 I T O

! o et cud oo, [ e T . f o o

B P T B Y N N D I , TR PRy e T T S TR T L

Fas € fidaG bty o Lo [T I SRR PO (1P T TY Y | S AT " ol b

Lo L : Y TOVRIVI PO o .

NP T T VI S R S S I AR T I [ APRR PN B TP P O B [EEY|
e bne U Other vocn o e bl e veoe bdly Lo L s vl oo .-

Iuilll el ol e e vl e wpe e N gl l“ll W ay s ol e e | AU R

Swin uke oy LaGig .

IR o o
Plenbos prool s o oo . . i lcas Y '
wvatlaol topoom s ol B et R R TIETINS TP TR EYTI BTY Lottt eonaony
crthe Siee Act oo s b e ! : ac b dge b e Lo A i
pu, tneal and ‘CIIBIII ol aea

Vo T | i
PRNTETIN . dc | . . [

1 . ! '

[ IR ! . [ f i 1
i TR § u S ! co it .



SUGGESTED COURSE GOAL The student will be able to identifyv the ways personalltv affects managerzal

/

ERIC

Aruitoxt provided by Eic:

behavior™ / <
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: ~ LEARNING EXPERIENCES RESOURCES
ariind . _/J’"x X i LA
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Define personality and generate a list of .personality traits (e.g., aggressive, qué] shy, (fonﬁdent) Give
examples of how eacltrait might affect managerial behavipr, posmvely or negatively. " Ideéntify personality
chdracteristics you feel would be desirable in a lab leader. Explain why you chose each %nd d?cuss whether -

.

a person needs all of those identifitd to manage successfully. . ‘ |

Select a comic strip character with which you are familiar (e.g., Blondle Mary Worth, Snoopy, Lucy).

“Based on the spersonality of each,eharacter, describe the kind of manager this character would be

\

(managerial behavnor ‘or style). Shere with the rlace

’ ‘ s
Jsing fables (eg., Grasshup:er“ the 1 o
lecision-making actions of the cham,m; invalr
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" lnvite twaosfiarried: couples with “different “occupations to-discuss their lifestyles and managerial roles..
R '.;Silmm?ﬁiS the similarities-and differences discovered. s T '

.Y < Imagine you have a job that requires you to work niglits and'sleep days, Write a short paper déscribing how
" this. sitygtion: would affect"your personal lifestyle. Invite a panel of people who hold night jobs to discuss
the effeats of these jobs on a family’s lifestyleand managerial behavior. Summarize your findings.
Discuss situations in wiich a family member performs his or her job at homie (e.g., artist, insurance agent, -~
~ realtor). Include jn’form@_t@foh bow ajob perforined at home affects relationships ‘with friends, telephone
+*, use; noise:level ‘and privacy. Summarize the effects of these situations on family lifestyle and general

i " household management. ' X~ | T a

WA e, Y A . . Y .’.- M

.. . Discuss lunch - habits ;of people who work (e.g%, browrr bag, restaurant; half hour, ynlimited time). Relate
:'. . . these habits to occupatidhal ;':o]e?nd managerial behavior'requirq_d'. S

e e Rl B - S ,
;.- ¥ Working -in" pairs- (preferably ‘ohe boy and one gifl), disciiss male ‘and female roles and how they affect
. family_rhanagement. For. eXample; Whét do.you think.-the woman’s/man’s role should be?.How does
v -tradition differ ffom curréqt belief§? How does your.own family function? How does the mother’s/father’s

7w, - ogcupation affect-home ‘wles? Who manages what. parts of the. husehold? How might you manage parts of
“ ' .the Rousehald if you were married? . . .- o . '
L R o ' '

= "¢ “Discts sitﬁatf_gnn_' depictifig the relationship between a husband’s and a wife’s.occupation and the effect of

S .

it o lifestylé and managerial behavior (e.g., a ybung wife wants to quit,work to have a baby, but her
5 -hushand ‘whpts a new car; after five years of marriage, a working couple decides‘to have a child; a ypung
' miequtiv&.fﬁhsbeéﬁ offered-a- promotion but must move-to another city, and -his/hgr wife/husband has an
 established;career where. he/she is). Discuss éach Situation in relation to what you would do if you'were the
«, s personsinvotved: .» ¢ . T T ' : : oo
""‘-I L Cw . ,- o ‘- ® ! . - ". .o
" Wiite fewspaper want adsfor full-time homemakers at' various stages of the life cycle. Include tasks to be
* * -« perforimed, abilities and skills required, salary and benefits offered. ‘€ompare your work and then distuss

""" changes that would need to be made in the ads if the homemaker took a-full- or part-time job.

7
oo

LT ey T . . o , . ) L o

.« «.Prepare a one-year budget for a{amily whose income comes from seasonal work (e.g., logging, construction,
, farming). lllustraté timies intpme is. received and times expenses come due. Suggest ways of managing
" fesoutces (including money) to maxiniize use of those available. - .

A

M
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LEARNING EXPERIENCES.
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lntemew single parents o determme how their timé€ is sper% Summarize in terms of amount of time spent”

_*in each of the lelowmg activities: housework, food preparation, gainful employment, tfansportation and

child care. Analyze differences in terms of number and ages of chrldren in the family and sex of the single
P@“’“t - ) ot . R . R

. .

Invite a speaker from Parents Wlthout Partners to discuss “managing alone.” After the presentation,, list
tasks that fhust be done: in the home (e.g., cleaning, cooking). Research the cost of hiring someone to
perform these tasks so that time is free for other purposes. Discuss the advantages and disadvantages of

‘hiring someone tg perfonn routrne tasks.

.

Form a: panel of class® members (vo]dnteers) who lrve in single-parent families. Discuss management

- problems or concerns that occur in their househo]ds Try to drscover how these problems can be or are

resolved ' - _ - .

Analyze case studies to compare tasks and roles assumed by a two- pdrent famrly versus those assumed by a

smgle parent family. Summanz.e the,dlfferences

. Write ‘a paper entitled “What a Child's Responsrbr]rty Is ina Single-Parent Family.” Discuss how the

‘o _i

responsibilities would differ, if at all,in a two-parent family.
- ( »

After watching a current T program or reading a story in Co-£d dealing with a single-parent famrly,
discuss the special management concerns in dealing with the conflicts illustrafed.

o .
wieltoy .
Investrgate housmg available for single-parent families consrdengt child care, nearness to school and
upkeep responsibilities. Given a description of a family situation (e.g., father with teen daughter, mother
with two toddlers), actually locate suitable housing. Describe what you found and explaln why it was

chosen. . ;

’ LY
View Goodbye Lynn or His Responsibility. Discuss resources available to sipgle teenage parents which
could assist them with raising their children. Locate several of these resourgés in your community and
summarize their contributions. "’ ] . <

- = »
Given a budget of a young famrly assume something happens which takes the major breadwinner out of the
family (e.g., divorce or death). Readjust the hudget to suit the needs and resources available and suggest
alte matives for 1ncreasrng resources. :

.

Interview women. who have become heads of households of single-parent families. Find out how many have
sought job re-entry training. Research various resources available to these women ‘and summarize your
findings. You might also interview men and summarize your findings.

Invite a volunteer from the Big Brother/Big Sister or-Foster Grandparents Program to discuss how people
outside single-parent families can be valuable resources. Summarize what you'learned.

4 . -
. .

)

'.‘:‘%‘r. . . . . '
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" LEARNING EXPERIENCES / o RESOURCES
. . ‘ 7
“Use. your library to locate sevéral definitions of valués. Compare and contrast them. Discuss the concept of .7 106 .
. values as présented from a recent TV show or movie. Using what you learned, formulate a personal} \
! definition.of values. ' . . - ' 55
© . After viewing a modem painting with indistinct forms, describe your first impressions and share with the T 173

. class. Discuss how values often affect the way things are viewed. ' L .

" Listen to a Dr. Seuss children’s story (e.g., Bartholomew and the Oobleck, Lorax, Star Bellied Sﬂeefc'!es. 31
There's a Wocket in My Pocket, Yertle the Turtle). Write a brief description of the valueg.reflected and 32
emphasized in the story. Give examples of how the Dr. Seuss characters are similar to different types of 33

* people. ' . : 34

. 4.‘. -0 . . . 12 ~4 ' 35
Design a “Céat of Arms” illustrating your favorite things or activities. Digpuss how likes and dislikes

influence one’s personal management of time, money and energy. .

Using a pie chart, indicate the amount of time you spend in various types of activities (e.g., sleep, school, ' ‘
homework, family ). Discuss how preferences affect the management of various activities. L
Working in groups of four to six,'read a short fiction s'tory from a current magazine (e.g., Sevehteep. 79
Redbook, Good Hbuselgeeping). Identify the values of the characters in the story, problems they faced, and 78

- _the solutions they used. Try to identify the assymptions behind each decision. ) s . ~76
For each of the following products or services, identify three to five reasons why it might be used. Discuss ' 105
possible values underlying each reason. Products: TV dinners, disposable diapers, cake mix, perfame, razor, .

" paper towels, permanent press clothing. Services: automatic car wash, babysitter, public transportation. . 73

_ Complete the simulation game Decisions. Summarize what you learned. 7
' ! o : . : +* . 63
Answer the following open-endéd questions: “Three things | could keep . . . in my purse/pocket? . .. in-my-

“ room? ...in my. hom¥?" (getting progressively broader). Discuss how you sacrifice control as 105 -
environments broaden. Analyze statements and observe differences amonéthem. Pefennine how your _ 83
preferences affect your personal organization. : , , XYy A /

’ . rs N -
Discuss how you sacrifice control as environments broaden. Analyse statemeits and observe differences 103" -
" between them. Determine how-y our preferences affect your personal org»anizati?fxs : .
Make a list gf'the five'preferences you feel may have the greatest effect on your personal management after 94
you have been out of school one year, five years, ten years. Explaih their impact in each case. o
Watch .the .newspaper, for articles illustrating socictal’ value changes." Clip artigles and share in class. 5
Summarize the value changes and project their impact on future managerial behavior. ' . 104
91

Complete exercises to discover your own personal preferences. Give examples of how each of your
preferences affect or may affect your personal resource management. :
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SOURCES

, - and standards affected your choices.

Through discussion or role playing, differentiate between values and standards. Give examples to illustrate -

. differences as well as slmilantles Forinulate personal definitions based on what you learned.

Given a list of tasks (e.g., dishwashing, bed making, house cleamng, yard work) identify a standard for

each. Discuss the charactenstics of “standards.”

Discuss questions related to standdrds outstde the home: Who establishes these standards? For what
purposes? How do we know or identify these standards? Summanze what you discovered..,

In one-paragraph, explain the expression “Hls/her standards are low or “She/he seta_hlgh standards.” As a
class dtscuss how standards affect the management process.

Interview school admtmstrators or pohcymakers Determine their standards for student behavior. Relate

these standards to several management practices in the school.
—

Llst ten of your greatest wants. Ask thgee pt;ople who are ten years, 25 years, 50 years oldeg than you what

ten things they wanted when they wete a teenager. Compare the four lists for similarities. Summarize the
‘ value-standard relationships observed and discuss how they affect the management process.

After listening to the children’s story Alexander and the Ternble ‘Horrible, No Gooa’ Very Bad Day
(descnbmg all the wrong things that happen in Alexander's day and how serious and upsetting they are),
~ discuss differences in values and standards at different ages and how the differences affect the management

_ process (e.g., Why did these encounters or experiences upset Alexander? What was done to deal with the

* upset?).

After completing exercises to determine your personal vajues, identify the standards that you associate with
each of them.'Keep a written record of the condition of your room for two weeks. Use it to draw

conclusions about your personal values and standards. Ask’ yourself: What dre they? Are they compatlble"

Are they compatlble with those of my family? )

’

Idenufy one s-tandard you have set for yourself. Answer the following questions about it- How has it
influenced-a decision made recently? What resources were involved? Does this standard require a goal and a
plan .of dction? What steps’in the management process are mvolved in keeping this standard? Share your

responses in class.

Imagine .you will be choosing the pepple you would like to work with in your kitchen lab. W*J.short
paper answering the following questions: How will you make that decision? What is important to you?
Would you want someone who has a great deal of cooking experience? Would you want a hard working
person? Are you willing to work with someone other than your closest friend? Indicate how your values

. \' v
Choose a house from a current vealtor’s listing of homes. Describe why you chose the house and relate the
decision to your values and standards. Why nct a more expensxve or less expensxve house? Why location?

’ Why certain features? ¢

* “ Share w1th the class a standard you used to hold but no longer do. Discuss what factors caused this thange.

How h/qs the change affected your lifestyle? How has it'changed your style of management?

-

Develop a questionnaire and use it to interview two adults regarding changes in standards. Compile a list of
these changes in class and identify felated values that have changed. Discuss the effect these changes have
*had on management within the home, the school and the community. Predict the effect they will have in

the future.

L)
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LEARNING EXPERIENCES RESOURCES
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Use libié’ry_or classroom resources to formulite definitions of needs, wants, goals and priorities. Give ’
examples of each to iljustrate the concepts. , B A /

Working in pairs, identify _ne;eas basic to everyone. Individually design collages which illustrate needs and e
wants and the differences between them. Share and compare your work. ' Q‘

Assume you have been given $25 to buy an item for your. bedroom. Decide what you would buy and find a
picture of it. In‘a circle discus§jon, share your purchase. Determine whether purchases reflected needs or
. ) . C

wants. .

After viewing Worlq}Food.’v, discugs the food options available to the gi'rl depicted'. How did she 188
differentiate between needs and wants in the cafeteria? How did her needs and wants affect her priorities?

Compare food n'eeds (e.gf, Basic 4) to food wants<(e.g., candy and pop). Discuss what happens when food
needs and wants conflict (e.g., Which come first for you? Why?). Give suggestions of ways needs and wants
can be.combined to.accomplish food goals (e.g., having a milkshake for a milk serving).

List thé‘goais of a woman who is expecting her first child (e.g-, having a healthy baby)}. List foods that you
' like to eat. Igeﬁ?fy which of the foods on your list would be needed by the woman to accomplish her goal.
Identify which of the foods would be wants and how they might affect hier goals. :

List 15 children’s toys and star the-five you think necessary for every child. Following a discussion on toys,
including safety, educational adyantages and stereotyping influences, -circle those toys you would most
want your child to have. Summarize how wants and needs influence decisions about the kinds of toys

chosen for children. .

After reading fiction and nonfiction stories (€.g., Gone With the Wind, Child of the Dark, Sybil), identify - \ . 23_
how basic needs and wants determined the goals and priorities of the characters. (Note: Younger students 7
may be more comfortable using shorter stories, especially episodic ones). . ' 30

’

’ v ! . .
. Read the following case study. Cathy is coming home from school and thinks about everything she has to -
get done before her trip to the beach early tomorrow morning: finish sewing her bikini cover-up, whsh her
hair, pack a sack lunch, painther nails, straighten up her bedroom and wash the clothes she will wear on the
- way home. ‘As she walks in the door, she sees a note her mom left. Cathy’s grandmother is ill and mother
_ " must stay with her for the evening. There is a list of tasks for-Cathy to do: fix the family’s dinnér (dad.and” . =
two sisters), ‘do dishes, straighten the living room, get the twd-year-old ready, for bed ang make adessgrt fof. .7 -« %
§ tomorrow’s diriner. Working in pairs, set priorities for thestasks and<Sompar "Wit’h’-thps}'\?bur' classthates sg ¥
Discuss the differences between needs and wants and their effect on-prioity. ds isions: Cofisider individdal
differences in relation to the priorities class members set. (Note* Aktivit Gt beadapted toa male) ~

p2y i,

’ B ! o A A
. Using the following or similar situations, discuss solutions in relation to needs, wants, geals,

. My best friend and I get the same allowance. My friend saves for all kinds of thingsl‘ve trie o

follow her/hiis budget, but it doesn’t work for me. What am 1 doing wrong? Lwel o
. . o

What's the right amount for a teenager to spend on clothes? On snacks? On gifts?

Why save? Especially when you’re 14 or 15? N\

Is college worth saving for? What if you’re poor? '
Do | always have to go along with what my friends do? ' .

.

Summarize the specific factors which entered into yous-decisions..

28 31




” PN

ldentlfy and llst your personal needs and wants. Using the list, state related short- and long-range goals and
~ then list them by prority. ! A

-

After completing the “Life Action” activity in Human Values in the Classroom, determine items important
to you and how much you would be willing to sacrifice to keep those items. Discuss differences in items

classmates identify . Y

Select a ﬂoor plan of a house in which you 'would Rke to live. While considering today s shortage of
resources (e.g., gas, water, electrmlty, land, building materials), evaluate the house in relation to personal
wants and needs =i :
After v1ew1ng the filmstrip in the k1t Decision Making for Consumers lit any |mpulse buymg you have
done recently. Consider your needs and discuss the relationship between impulse buying and personal
priority decision making. . .

Assume you have $100 to spend List the item or items you would purchase. Separate needs from wants
and rank order. Select and’ research the need with the highest priority. Determine whether the need still has
the highest pnonty

-

After viewing You and Your Clothing, mventory your wardrobe and list new clothes wanted and needed.
Select one artlcle and plan how to obtain or acqulre it. Implement your plan.

v

<
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goals to change. : .

’

si_JGGESTED COURSE GOAL |, The student will be able to identify forces which cause va:ues/ Swunuures unu

< .

. ’
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L j .. LEARNING EXPERIENCES ~° . | / . RESOURCES

Think about what was important to you five years ago and discuss why these activities, items or factors
* may not hold the same importance .now. Project yourself five years into the future and, based on whatis ~
important to ypu now, predict the values, standards and goals you may wish to strive for. {

‘List friends. of five years ago, two years ago and today. Why were/are they friends? What caused thelchange - ,

; of friends if there was any? How could this indicate a change in standards, values or goals? o ’ .
In pairs, share a value, standard or goal your family had but no longer has. Discuss questions such as: What -
factors influenced this change? In what ways do-you expect to see changes in values, goals or sta dards in
the near and distant future? - T ow : :

Identify a clothing item in yor closet which you never wear and answer the following questions/abaut it:
Why ‘don’t youi wear it? What' values and standards have caused you to change your mind dbout this
garment? What outfit is ygur favorite today? Do you think you will want to wear it next year? How do you,
think your values and standards will affect your clothing choices five years from now?
To illustrate how values change, bring an item to class you feel does not serve a purpose. Share this item

*  with your classmates. Tell the class where or why the item was obitained and why it no longer-serves a

. purpose for you. Have them suggest alternative uses/purposes for the item. Try to identify an alternative.

use for the item based on class suggestions. . "} .
" Given a list of ten items, rank them in order. of “necessity” or “useful ss.” Ask your parents and
grandparents to rank them. Discuss the differences and similarities between the ways the items were
ordered. Where do the greatest differences exist? Similarities? Why?

Using current books or TV shows, compare your values with those of the people depicted. Discuss reasons
for the differences and similarities. . - , .

Develop a questionnaire. related to groomigtg stantagds. Fill it out and then ask ydur' parents to da.so. .. - ' .
Compare the results. Identify possible reasons for the d)erences and similarities observed. ‘ b )

Identify an event (such as a school football game) that is commonly prized by different types and ages of B
people. Describe how that preference is expressed by different, persons (eg., the “press, school
administrators, student body, self). Point out the factors responsible for the diffetences identified.

After viewing Shoplifting, discuss the factors that may lead one to shoplift. qusider backgrounds, values, - 167 '
_ gofand standards. Identify ways in which a thange in personal associations, economic circumstances, or :
“ living environment may affect one’s values, goals or standards.’
‘ 4

]

Identify a family crisis which would cause a family to reestablish their values, goals and standards. Point put
. factors ether thah crises which can lead to these changes. To illlistrate how environmental factors affect us,
list current events which have caused family values, goals and standards to change, Identify the underlying
forces and classify according to social. economical, political and teghnological. Discuss how families have

adapted to these changes.
&

For a given limited resource situation, such as a water shortage, brainstorm activities that require the .
resouree. As a class, décide on ten that could be eliminated and three you c3uld not live without. Discuss
how these decision¢would affect your life and how they would cause values to change. ‘- '

Plan a wardrobe considering clothing ite\ms needed for various occasions. Discuss how activities and
personal associations cause'standards of dress to change,

Invite a school administrator to discuss hanges that would occur if the school budget were defeated. Ask
him/her to describe the values, goals. and standards involved. Relate the situation to others involving

financial resources. - . ~~,w{/

= ~

¢ Y - ) ) . ‘ . N ' ’
Q ' OT . o ‘0 J 3 — T
' ) . &%ﬁ:@h \




. SUGGESTED COURSE GOAL - The student will be able to describe the roles values, goals and standards play as
- ’ motivators for managerial action. ‘ ..

. {‘ [ '
/'v/'

Write a paper entitled “What Motivates Me.” Discuss the tmportance of pees pressure, church, parents,
) school, country and self. Share in class if you wish and compare motivational factors. .

" n "

LEARNING EXPERIENCES - _ A " ‘RESOURCES
. . >

Invite to class a panel of persons who have different numbers of children. Ask them to describe the factors
that influence the ways'they manage their hpmes, lives and work. Afterward, discuss what you learned in
relation to the motivational roje of values, goals and standards.
" . ) ' . 3 N .
= Play Ratmice, a realife game requiring a mixtufe of tuck and good management to succeed. After the game 71
is completed, identify Tfanagerial behaviors that were used agd their relation to values, goals and standards. .

Exchange storieg about times when you wanted to do something very much and managed to do so, also
times wm mdjivation was lacking and you didn’t accomplish a task. Relate to the influence of values,

goals and¢ andards in each case. 1) .

Complete one or more structured activities designed to help you identify and improve personal motivation . -93
- and- managerial- behavior: “Taking Action on My Values”; “Removing Barriers to-Action™; “You Can Der ,
‘! Something About It”; “Getting Started”’; or *‘What I'd Like to Learn to Do or Be Able to Do.” 105

”List_ one goal you would like to accomplish and then list the ways in which achievement of this goal will be
affected by time, monéy and energy. Identify a plan of action for accomplishing the goal. Write a contract
based on your plan and sign it. After a given period of time, evaluate your progress. ? .
List the tasks or activities you want to do or must accomplish today, this week and this year. Group and
order them so they show steps toward accomplishing specific goals. Develop appropriate plans and
implement. Keep track.ofyour progress. ' .

Selett a matgment problem in your home (e g., finding study space, getting dishes dorfe). Determine a way
in which you want to see the situation change and‘provide a motivator fo change the action. Evaluate your
results. !

.




SUGGESTED COURSE GOAL. ‘The student will be able to describe the relationships among values, goals and

. - standards and. the ways resources are utilized. ‘ “
Bt ' LEARNING EXPERIENCES - 'RESOURCES
e ‘ . 2 ‘ o
- After viewing Values and Goals—A Way to Go, use overlapping ciréles encompassing the words values, goals 157
and:standards to discuss relationships among the three concepts. :

On a small piece of paper write a personal value. Put your value in a bag with those of other class members.
Draw a value and write a goal for that value. As a group, establish two or three standards for each géal. |

Share results. _ . . e
v . S REW I
L

_Read a short story and identify the values, goals and standards of the characters involved. Be sure to qner
evidence (e.g., Why or how is the value, goal, standard reflected?). Use a chart with headings (values, goals,
standards, evidence) to illustrate the intérrelationships among the concepts. S Sy o

Discuss the following question: If from now on you were gi\/ﬂ"n“"ﬁn extra hour each day, hew would you
spend it? Draw generalizations about your values, goals and s dards from the discussion. _ .
. 1 . p

5

©_ Given a specific r)eso.urce ($5) and an immediate goal (to inﬁ)rove your room), decide how-'you would use

the resource . Determin® how the standard would change if yonhad $25 to buy a similar item or dchieve the
-same goal. Share your thoughts in class and indicate what factors influenced your decisions.

"Discuss the ef_fec'ts'of houséhold products on the environment (e.g., plastics, glass, niét-als, chemicals). Shop ¥
for a specific list of household products, basing.your purchasiwg decisions on the impact the items will have "
. on the environment. Compare and contrast purchases by identilying values that~inﬂuenced[nem. . ‘

Select a value (e.g., close family life) and list goals and standards a ‘person with that alue might have. . N
Discuss how that value might be reflected by resource-use decisions.. .~ +
® / . : ‘ . -
~ . . ’ - - '
: Gijen copies of threg budgets and a list of three goals (e.g., new car, giving to charity, a trip), determine
wjfich budget goes with which goal, Discuss the relationship between use of financial resources and values, )
als and standards. ‘ : '

- ' /
Read the case study entitledmoughts of a House.” Determine how the valyes, goals and standards of the 22

Nelsons and Locks affected the way they used.their housing resources. .
. . ' - A

Read a case study about a recently married couple making-a credit-use decision. Discuss the gelation%hip
between their resource use and their values, goals and standards.”

. 4+
.
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// PROGRAM GOAL

.

The studenWablc to develop skills important to becofning a more effective

- *
s 4 . .

L

Classroom teachers should develop their own performance indicators related to
these suggestions, continually altering them to reflect local concerns, changing

societal and environmental issues, and new discoveries that may influence-
information and technology. :

ar



UGGESTED COURSE GOAL  The student will be able to rdennfy the components of the commumcatron
- . " process. .

LEARNING EXPER[ENCES d RESOURCES

Find pictures’ illustratlng various fofms of communication (e.g., speech, writing, body. language) and
identify the fanction of each in the communlcatron process. Post on the bulletin board and save for future

Tefe rence.

Given a state road map, select and plan a route to another city. Discuss how difficult it would be to arrive
at the exact location without using road signs in addition to the”map. Identify other forms of written
communication we depend on to manage our daily activities. .

Using pictures of: people expressing different emotions (e. g., children in a ch rld care class), identify what is 69

communicated to-you and why. Compare wrth reactions of your classmates Make a list ofldentlfed forms

of nanerbal communrcatlon -, -

Vlew prctures of clothmg worn by different people and answer these questions: What are the people trying

to say with their clothes? Is the message positive or negative? Effective or rneffectrve" Thmk of other ways
.- in-which- comumunication is carried on nonverbaHy. : :

' L

Devise- ways to communicate’ a thought to. another student when verbal communication is not allowed

Practice your techniques ang evaluate their effectiveness. Play Body Talk to stress the rmportance of ’ 57

nonverbal components in tHe total communrcatron process. '

e

-
"

Visit a TV or radio station and observe a program in productlon Identify the types of communication used.
_ Share observations in class. v )

N B . *
Invite a person (e g, a speech therapist or speech/drama teacher) to discuss the processes and components

of eommunicatién. Summarize what was learned. .

’

Complete some of the activities included in Cofnmunication, Games. Summarize what yod learned about th¢ - 60 . .
communrcatron process from your experiences. ,

View Your Space & Mine: A Behavioral Approach to I:nvrronments and complete one oerore of the 4 .
awareness activities provrded Discuss the concept of “pers®nal space™ a}s it relates to the communication
~ process. o : . L F '
‘ 1 .
Prepare an instrument with questions related to the meaning of slang expressro s. Give the test to several of .
your peers and to several older persons. Compare the answefs of the tw groups *(A sample question rmght ",
be: The paffy was' a blast. Does it meana. there was an eXplosion; b..it wds fun; c. there were many*
balloons.) Discuss the role of slang in the communication process. "

’

An action/or trait can "be wiewed favorably or unfavorably depending on the label given it (e.g., I'm casual,
you're careless, she’s a siob} I'm thrifty, you're money conscious, he's a tightwad). Try writing some phrases
that illustrate different ways of expressing the same idea. Share with the class and discuss the various ways
lapguage can be used positively and negatively m the communication process.

As a class, contribute *‘red rag in front of the bull” phrases that you have heard. Determine how these
phrases could be modified so they are acceptable. During this process, discuss the use of “‘danger words” in S
the commupication process.

e
Practice rewriting a parag:aph (e.g.. recipe directions) in your own words. Compare with those rewritten by
‘your classmates. Discover ways you misinterpreted the original paragraph. Discuss the concept of
interpretation as it relates to the comrhunication process. . .

°

Role play situations in which communication occurred at pvor times (e.g.. a parent is asked for a favor
when he or she is busy . tired or preoc'cupied‘).\Discuss time as a factor in the communicition process.

Q “y -
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Set upSsituations in which distracting sounds are made to interfere with normal classroom conversation.

" Evaluate what happened. Discuss the impact of noise on the communication progess.

. After viewing .p'ictures of several different situations, share your thoughts about what is happening.in each.

. Compare differences in reactions to the same pictures. Discuss how assumptions are often made without the
benefit'of verbal messages. .

Keep, a record of all the words you hear or see in one day that you flo not understand. Bring your list to
class and compare with your classmates. Discuss vocabutary as a component of the eommunication process.
Predict the consequences-of failing toask questions when words are not understood. :

. .

Working alone, write definitions or word associations for each of a given list of words. As a class, identify
communication problems that might occur when people have different meanings for the same word. Discuss
the concepts of connotation and'denotation-as they relate to the communication process. l

Define argument‘and disagreement. Given a situation (e.g., babysitting a difficult child, sharing the family
car), role play an argument and role play a disagreement. Determine how the feelings, both expressed and
felt, differed in the two situations. Summarize the components of communication responsible for the
» differences.

In groups of three, with one person blindfolded, complete the” following activity. Give the Lh‘ndfolded

[';erson a pitcher of water and a glass. The goal is for him or her to fill the-glass with water while one person

verbally encourages and the other discourages. Afterward, identify the components of the communication
N process involved and discuss ways in which communication could have been more effective.

Play a decisiog-making game such’as “Who Will Survive™ (in a large group of 20-25 persons, decide who will
survive). Tape record thesconversation. Play back the tape and analyze in terms of the communication and
group cooperatiQn processes used. :

Tape record a conversation between two or more students. Play it back and analyze the effectiveness of the
communication. Make suggestions [or improvement. Record the same students again and. after playing back

the tape, evaluate the contributions made by the newly learned communication skills.
. 4 .
!

-

Identify techniques you have used to communicate with various groups of people (e.g., young children.
elderly, blind, deaf, peers. parents. authority figures. teachers). Make g list of those that have proven most
effective and compare with your classmates Select one or more to implemen{. Evaluate the results of your

efforts.

4 .
14 . .

-» :Observe a child under two agd keep Record of alh.the ways the child c%mmupi_cate's with you. Note what

- he or she.is trying to tell you each time-there is.communication. Summarize wiys in/which young children
. R PN .

can be helped to expand their communication skills. : A

To determine how well you listen, complete the following exercise. Divide into pairs apd have one person’

talk to the-other for one minute. The listening person is allowed to react to what's being said but must first
say what he.or she thinks the speaker sa¥d. Switch roles. Repeat. Discuss the feelings you had when you
were not understood. when someone repeated what you said. or when you could not understand. Make

suggestions for improving listening in the future

To improve your listening skills, play the tape dre You Livtening? and complete the exercises provided.
Summarize what you learned.

v

»

To leain about factors involved in giving and following directions. complete a directions exercise. Pass out
identical puzzle parts to groups of four people. Give the leader of each group a picture of the completed
puzzie. Have him or her describe how to put the pusvle pieces together without watching the group work.
Afterward, identify the aspects of communication that were involved (e g.. listening. working cooperatively,
giving directions). Discuss how communication could havesdaen more etfective. ’

’ r



SUGGESTED COURSE GOAL The student will be abIe to describe’the reIatronshrps amo"ng commumcatron

. S - C »

‘ . "

group cooperatton and resource utilization.

<+

2

* . LEARNING EXPEREENCES . Se

M . . i . SN

\

RESOURCES ..

After usmg the kit- Commummnon The Problems Approach, discuss the functron of‘ language and the
relatronshxp between tommurication, group cooperatron and resource ufilization. ) .'

Debate t.he statement - “Resolved Every American citizen is dependent on public information.” Discuss the’

relatronslnp between public communication and personal resousce use.

Make a hst of commumcatron media (eg., TV’) CB radio, telephone, mail) and rdentlfy ways each affects a

perSOn s use of resources. Evaluate i in térms of both positive and negatrve influences.

Watch any current TV program and' obserVe how the actors communicate with each other Determine
whether cooperation occurred. Discuss ways in which resource utilization and group cooperation were
facilitated through effective use.of .communication. Relate these to your own expgriences by crtmg
examples .

:
'

~--—Namefive personal"skills-that affect communication (e.g. understanding, patrence) and determme whether

’

they have posrtrve or negative results. Give examples of each.

)
‘Make two lists, one describing factors that promote. famrly cooperation in the use of resources and another
describing factors that hinder this cooperation. Relate each factor on the lists to’communication within the
lfarmly Formulate several suggestrons for wayl communication can be used to pfomote family cooperation.
Role play a family in a negatrve commumcatron situation and then in a positive comminication situation.
Identrfy the specific commumcatron changes which occurred that helped improve family cooperation.

Invite a person with heanng loss and a member of his or her famrly to discuss communijcation and the
special steps necessary to facilitate cooperation in their home. Ask about resources used to facrlrtate this

_communication. Summarize your findings.

Workmg in. groups plan lab activities for another group of students. You must write mstructrons and the
other group may use only your instructions. Implement your plans withéut further communication.
- Evaluate the effectiveness of the group cooperation and resource utilization which occurred. Sugges‘t ways
you could i rmprove future written communications. ° . '

- »
:

Formulat’e group plans for using available resources to solve classroom, problems (eg., kemeg the sewing .

“ " lab clean), Choose one toifplement each week, Keeping all previous plans in force 'as you do. Evaluate how

~ well you did in relatron to group cooperation, communication and resou{ce utilization. Make changes as

1

Q
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Aruitoxt provided by Eic:

necessary. -

With the class divided into two groups, carry out the lollowmg activity. One group plans an end-of-the-year

dinner while another group observes and records communication techniques used. Then, roles are switched.
(Note: The first group is given no guidelines but the second group has a designated chairman and

meal-planning guidelines to use.) When the activity has been completed, compare the communication

~

techniques used to facilitate group cooperation and resource utilization.

“Discuss the ways your Yocal utility company has attempted to enlist community cooperation in saving
resources. Analyze the effectiveness of the efforts and suggest ways in which different communication

techniques could be used.

Invite a glocal senator or representative to discuss the ways in which he or she uses communication. Find out
what techniques he or she feels have been the most helptul in securing needed cooperation. Summanze

your findings. “

Design an organizational chart of the school showing the channels of communication one would need to go

- through to implement a change or solve a problem. Identify ways in which cemmunication might be"w

improved and suggest changes to the appropriate school o fficial(s). R

’
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SUGGESTED COURSE GOAL The student will be able to apply knowledge of communication to a

e

s . management activity. S -
. -4" : .t . o . K ) ' DT e
e . | .+ LEARNING EXPERIENCES - . RESOURGES; .
: SR a - S CAA
. Fro'm;:;a' newspaper, clip articles which relate ways of effectivély carrying-'out management-related tasks.

) Summarize what you found by indicating how comunication is involved.
Wrap five packages in the following ways: a box with a bow on it, a box wrapped in.wrinkled paper with an
anmatched bow, a boxwrapped with no bow, a box wrapped with beautiful paper and bow,a box froma'.
grocery store. Discuss what would be communicated to the recipient of a gift wrapped in each of these five

- ways. Generalize your feelings to management situations involving nonverbal communication.

Visit a nursery school and observe. the types of communication used by preschool children and nursery
school teachers or aides to facilitate various management activities. Later, discuss“the effectiveness of the
various types of communication observed. Summarize ways communication can be used effectively’to guide
young children. ' ' :

>
Given a list of negative statements often_made to childsen, change them to positive ones. Discuss ho\y one

. can gain a child’s cooperation through effective use of communication. S

As a group? plan a party for several young ¢hildren. Determine what needs to be communicated and Jos
whom. Make appropriate provisions. Implement your plans and evaluate’their success. _ .o

. . Demonstrate the procedure for carrying out a given activity (eg., bathing a baby, decbrating a cake). Have
another student perform the activity following your directions. Evaluate the results and develop a list of
ways in which- directiongiving communication can be'improved to facilitate management-related activities.

Discués\how nutrition or cllothin‘g labels can frelp in the management process. Look at several labels and
plan meals or a wardrcbe using the information provided. Share plans for meals or wardrobes. - . o

Write instructions for a recipe so someone else could prepare the ‘food. Have someone use your directions
+and evaluate the results. Discuss written communication as a component of management. Make suggestions L

for complet'i‘r?he project another time. - .
; - DR 2

Working in-small 'groups and with incomplete grocery fists, complete them according to whateyou feel is
needed. Compare completed lists and determine what assumptions were made.. Discuss the advantages and -
disadvantages of making assumptions when carrying out various management activities. o L s

1

Using a-checklist including such things as “spoke clearly,” “used words familiar to students, explained '
each step,” and *‘asked for questions,” evaluate the effectiveness of your teacher’s communication. (The
'home economics teacher might purposely give poor directions to make specific goints about’
communication as it relates to management.) Summarize ways in which communication ¢an be improved

- by use of each of the factors listed on the checklist.._ _. :

-

lect a management problem you are having. Write a paper describing ways you could impr(ge your

comimunication in order to solve or help solve the problem. Implement your plan and evaluate.

o
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SUGGESTED. COURSE GOAL -

. f

N,

The student will’ be able to describe .the ;eidtionships-dmnng values, goals,
sta‘r;dards and.decision making. -

. . oo LEARNING EXPERIENCES **  RESOURCES
' '-.’De_ﬁne values, goals, standards‘and decision.making. Suggest ways in which they are interrelated. * 45
To determine the relationship between valfies and decision making, make a list of recent personal decisions " 88
“indicating the-timie it took to make each of them. As a class, determine the extent to which values influence o
.. the amount of time spent making various decisions. > : * ' . .89
" Complete several unfinished advertising jingles (e.g.; “Things go better with’ o
« has sex appeal’’; “This is _ supermarket, but the meat department is mine.”) Circle those "
products you use. Analyze the values, goals and standards each of the advertisements attempts to appeal to. .
Deltermine whether the ads influenced your decision to use the products. Discuss the interrelations of . = * ,
values, goals, standards and decision makine. ' . '
-Think of a time you made a decision tl . )
or ones related to buying clothes, fooc) .. . | T
relationships among values, goals, stand 1 | [ i ab i e,
have for future action. |
Desc)ibe an item that yuu have been sav o o . ave e ow g BV
bike, ‘coat). Compare with your classmutes (e .. , 1l u s voosadards vhoel e s
vgrious decisions. Summarize the rclationshiprascn, o o 1 oy a4 g becision mi dng,
Carry out an auction of scveial oo tletnpy nr b e Cage ahives shanpou) e owe
interview the. top bidder fpr each itemn to dndout why B s coxowa v db L0 dew his o1 her values g aly
and standards entered into each decision Inteiview those vho whosii ot ¢ b Find 06t how valuer, goal
and'standards influenced their decisions. Sanunasize yous Loding,
. ° ’ . .
Select a ‘deciston you r€Centi, .iude and auad, s how ool aaaes g0 wad oeedan . alluenced Ui
choice(s) you made. Write a sh. .1 paragrap® sununanian g yous findings Share 1 loas tn ols s by discussing
how values, goals and standa: ds uftect the decision making procesy
. ’
Find muluple pietuies o1 w vannty 1y it e ey i d G, Gillarat Bloups . ple
, Price these and then pluce p.iced pi waies aiv and e woun. GIVen o paper Lag and “$30 selec, 1toms auw
place the pictutes of thein g youi bag Co npaie mith yow cssnaies and analy ze the telutonship between
selections and one’s valucs, guals and st.aidurds ‘
In small groups, tescarch o, Suggu b e euthid con L b ookd e take w0 Ly
situations: you kuow the gl 51 boy | ouvoon withe o o diag F o, U jestatran whi 13w L oth work,
but h;r or his mother is ill, the sesiawe .t wicts y 4w ok b 1ot e eing ceataia heaith stonlards and
should Ve 1epo.ted, but you .ced y puu Job L oudas ta b s e s and jou feel tisad v day  Idertify
the values goals and standardo (h £ by s Sotiten b wa L posstole oure ol acton Snace results Ly a
class gi&:ussion. :
. L4
Gtvert vartous sltcan o ., 1o .
o visit her pargnts 1 vati Fiuwoa... i ol o Ko o
duner; Johu aftes nigh scl ool daod . , vewd n st vaie om0 1 Lads
you feel the individuals probaty os S e B s I s e LG L val e gals and
stanJardo coudd have pio luced dibocian C e L
e wocase pebbend oo, 1 '
apPro, noaie e of L ot e oGy, . L | T
ate sulving e same bask poobles A - ' o : "
Surananice now calues goals wind sta o0 1. e i
Vel s AT IETTE NS TIY TPYPRNT
Labosie oy capevii oo help ool o L T VY 0 .
which coto,udinte o dectd Hus
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T e B . ) N . .
~ SUGGESTED COURSE GOAL The student will be able to identify q basic process by which decisions are
‘ : . made. ) . .
N LEARNING EXPERIENCES ‘ . RESOURCES
‘ - :
— : T
Identify and define each of the steps in decision making. Define all related terms. Use a chart to illustrate 44
.- how one decision is often used as a basis for another decision. .
‘Read “Decision Making: 25 Delicious Flavors Are 25 Too Many” in resource 83. Discuss the process by 95
which decisions were made in the story.
ldehtifi various kinds of decisions (e.g., social, emotional, financial, physical) and give examples of each. 64
Discuss the relationship between types-of décisions made and use of the decision-making process. 62
Play the Game of 99. Compare and contrast different decision-making'processes used by students 67
tie !
Given |
mariy o\ | [
Choose a EEERTE ]
work o 1 ere Lmg
vertical vol .ains. .n o,
class. discuss how this (2
l}slné the “"Deetdion Mkl .
branches of. the tree shov 1 1 .
alternatives). Identify coasti e o
this tecfuique can be used iv. vl
Listen to 1ecotded problew wivaar — Co 5
was pscd in each siwation Mahe . 3 s
Wu&i{lg in sr.()upa, suldve woghvon | U : anlp S b 43
alternatives to the problon assy . b wde o I T IR TP 1 A L TP TR
alternative in the prefened squ @ vn Wb " . ) gh w low - 1e aiw
: dcsirabﬂityi'--high s low  on the vl].,f } oSk« 1 [ ] lec s1¢.n-mak ing ghd mi lll
used in solving cuic, proble 1s Dl o W E o v a1 e dunng the decisivnga
process. .
CiVCH a Situ&tl\»nn [ R [ ' . . 1 o Iy -.Ulhn:. L
situation. Develop w0 sdudna b b c g, s b destston by adentily iy de
steps involved in sclec by the vhovse w0
\iew Mak1145 I X NIV Ve . PR . . .’l ;“.I: i
decision-makiug pioscssos hoode o o , T (TS
Yoo
WOrkin&  two baoge giae gy . . [ ' . . , P PP
his vr hes boss Loane tor dime . o - Co . T P Y N T T '
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SUGGESTED COURSE GOAL

-

v X . o I N
»

-

decision-making patterns.

The student will be able to differentiate among ihdiviciiz;zl, Jamily and group

RESOURCES

LEARNING EXMERIENCES
=7 T ' | —— :
Read the playlet Decision Making for Consumers, parts 1, 2 and S. Review a case situation deafing with an 65
individual management problem and discuss the process of individual decisidn making. Determine how the
process would differ if a large group ‘were involved. o :
Keep track of all decisions made for a period of time. Indicate wflich- were made individually and which
. were made as a group. Differentiate betws‘g} the patterns used to make individual and group decisions.
Compare how large groups (e.g., school clubs or organizations, city gove'rnment, business companiés) make
decisions with how individuals make decisions. Identify various decision-making processes used by groups
and contrast with those used by individuals. !
Brainstorm decision-niaking situation: ., pi 3 ol spu bis ke of friends). Sel ..
situation and resolve it individually, Resolie 412 s ﬂ vba o wogroup Gt owis how the two procas «
differed. .
. - ) ] N
Using a newspaper, select a movic you voould k: o 5« .0 awi sclesiion: -and compare -with you, )
classmates. Analyze the problems thut wou.d be 1avilied iv o had to choust a movie to see as a class.
Discuss the advantages and disadvantages of gruap ¢aciiion mal L g :
-~ b I} . o Lo
Assume your family is planning 1o bulld u wew house Make phins OF a soom you would like to have Stiow '
them to your parents and ask for their wnput Analyze liow th: pians would have been different had they
participated in the decision-making process . ’
. bl o L
Working alone, plan a menu for s spectal Lot Vla aeitus uff groups of four, As a class, decide on a Y
final menu. Discuss how the decision imaking patteias cranged as the number of students involved in
planning increased.
After listening to a case problem e ihe vond colao 1 Lnbgue G suggest sulunons (continue around the
“circle until everyope-has had a chanoc t. spealy it cliss how Jeuisions werg altered as more and miore
persons became involved
Discuss the differences aimningg .. . e el ey Kdate cach w goup aud taw,
decision-making patterns. Comyp.are and . sl atuati ns i which cuch patiern would be appropriate.
Summaiize what you learned -
T )
Given shoa sttuations tioat L1 i [T Joo v bean, des depioed Ly Lo i (]
at appropriote solutions Dias. v - Lo o i g e ltatas ai | I:S( i fviduals and fumilyes-dittc

O
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- situdtions and determine the value of doing so.

'SUGGESTED COURSE GOAL The student will Be able to, appl,; the decision-making process to problem

' " LEARNING EXPERIENCES

9

RESOURCES

" Given a problem situation and a smalt amount of information, analyze and make a decision. Then, make

further decisions using successively‘greater amounts of information. Discuss the importance of acquiring
information in making decisions. Apply what you learned to one actual problem situation. Evaluate the
result and report in class. { o )

Assume you are a member of a family that has just lost all its clothing in a'fire. Your share of the insurance
settlement for new clothing is $1007 Use catalogs and newspapers to obtain prices and pictures of the items
you wounld buy with the money. Write a short paragraph describing how you made your choices and how
they might have differed had you had an existing wardrobe to work with. Share in class and think of other

mitrinbinna ba swhlah tha danicinn.malina neacsce ranld he annlied. *

[} 5 i
poitic ¢
planniag .

Using “"Desr .1
deséribed, E' aiuit
value of using the :

View Umiptecn b,
community. Take :

two items to purch. ( o i i
when purchasing goudt o i
Research the possible st s iy Jopdu : an
appliance category of yu.. .. . LM CovoRdd e ey
needs. Justify you: choiie .o . #chan ur choce fiughy nave been
different had you not knan: b § Ouess.

Glven a tuntdng " Lasker 0wl o . ! P e oos i dg prisonal fitaiius (v g

Day | you éamn 35 babysitty g, Lay 2 o0 i vdorm ¢ flee; Dey ), your friends want you tu
go swinming, but you abso wanta . ¢ o+ disuuss uhe value .t acing the decision snaking

prucess in managing pe.soual fina.

Scleut a stuch 1o teavui b Bt ! . e o v ahiethigr yoviow oabd Eay
it. Think of othics shilu shiwatin Uow 0 Caw b abl Lo pply wns vecisivn saaking pro.ess
Evaluate the effects of using/uol vab, th culs A R N TTPRINY

Ublng A Footde o0 Paad o ' - Coh e , N W T
process to help iy cauhe o a s b w b cosadite vl on b de shub i el pm&g&a. o tiahe

career decisions

Uoo the dbeitadan o0 (PRI ' ot [ PYTRE PRV BT
dep atiment Jusify you b 0 o0 0 s 1 o o che i b ather sibaams 4
which justitication of chole, il g o wnd




SUGGESTED COURSE GOAL The student waI be able to descrxbe the r d] ionships amiong gogl setting,

- communication, decision makzng, planmng and implementing.
._ : LEARNING EXPERIENCES ’ RESOURCES
' "Review the following terms: goals, communication, decision making, planning and implementing. Play 63

Decisjons, a simulation game of goals, choices and values. After the game, determine the relationships

among goals, values, decision making and communication.
' ]

List three things you want most in life. Examine them to determine how they rejate to younvalues and to
other decisions you have made or will have to make. Evaluate what you have done recently to reach one of
these goals. Make additional plans for moving toward accomplishing your goals. . .

Working in groups, examine case studies which have obvious solutions (thbugh not always appropriate in
the long run). Generate at least. two additional solutions. considerinoe short- angd lono.tarm congaanances

Share and defend soluuons Relate the overall prociss «f wabr dsio oo w ) b gl i
goals. -
Write a short case study (a personal account-c. vne of « lctionat v u) which dietr v the marn e s

concepts of planning, implementing und facilitaiing Be scue 10 comr  x poals set, corrrilcation used ax
decisions made. Share in class. Discuss the relationships among the th ee concepis and determine how th
concepts could have been better used in cach case.

Plan an activity such as a lushuvn shivw  senior dessest v FHA Lanygtict b tiough setting the goal
communicating the activity to the appiopilate persons and making deuhmua implement your plans an
evaluate the results.

Semester assignment. Sct wiie youl cddateid 0 LsSTOULL Leatutng ) vu would like L0 attaln (¢.8., €arn euovuyl

money to buy a sterco .non..y nanagemng, bose 13 pounds nutiition/grooming; get along better with,

-parents—relationships; redecorate toom- home furnohin.gs). Report your progress periodically, considering

' goal setting, communication, dcuslun making planmng and implementing. Near the end of the sémester,
evaluate results. Discuss satistactions al va.ious stages as the processes of setting, planning and
implementing goals weic used

.
»
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SUGGESTED COURSE GOAL The student will be able to explain the importance of goal setting in the overall
. process of management. ’ ;

' .

LEARNING EXPERIENCES ' RESOURCES

Discussion starter: Have you ever had the experience of setting very specific goals for a Saturday? Have you

ever spent a Saturday when your goals were vague and confused? Compare the two days considering
accomplishments and feelings. o . : )
Identify plans for the weekend. On Menday, make a list of what was done over the weekend. Compare the

lists. Discuss how goal setting can affect accomplishment of desired activities. .

Identify things you want to accomplish this week. Make a plan to show how you will aE:complish these 104
activites. Predict how your plan would change if Jbu suddenly had to perform sgme additional tasks (e.g.,
taking brother or sister swimming, biby ning iy ¢ o0 o) russthe aps o T T

Using “The Little Red Hen” in desop' jabl disci: e Lupe dime of quisert o001
tasks. Relate to what often happens wher life 11 rew cu shoait tenn basis only.

List ten personal goals which are long-tesm ahi 1t Loth Boside each goal tudi alr i e g 45!
(short-term), LT (long-term), E (requites envigy s M (ic . uires mondy to completey T v (12 sires il nt]
(requires interest). Goals may have mui. than vie sy bol bestde then Exaymo/yu ir 04 5. Lhistts 1
importance of specifying goals o achieve destied 1esalts -
L)

Relate a sewing project tv lowg and i on ,5\...1‘ Gog Lo veenn goalo diesy paints o shot, sho v
goal: sleeve, facings, seams, collur, watsilicud, cutting vi.ty Fiepare a short-term goal check sheet by usii
your pattern instructions to list all the steps need.d to complete your garment Check off steps
completed. This same procedure can ceinfuided at wacn check point in two ways. First, discuss ut
benefits of setting shuit-terny goats andftic satisfaction a peison ges as short-termegoals are accomplishe:
Second, discuss how small steps complpted with the sane standards of quality suuD amount to reaching
long-term goal ofiquality ‘

P \
Bratnstosm purchdaca that haes ava ta we e v 00 0 Lend L ooy e petptignt} L'hplulnllu
these pur'chases could have been mu.csatostu oy Lau g v, beon ser puot oo the «caal puichiase
Make four lists Of Dve gyais cai b D dho g o nleanly ada, o goale st we€ond goals tur nant oo,
in the third, goals for. five yeurs foun, nody wad 1o the Yourth gaeals fou tea years fronl now Numbrr the
goals in the fourth list 1-5. Review the vther thiee goul lsts and-identity the goals accurding to which vn
the fourth list they lead to Some shoiter team goals wall not lead anywheic, some will lead o all of the
long-term goals. Summarize the impuitance of geal sclitng an the management process.
Invite a financlal consuliang 0 b ven Loc by, o 0 vl goale w et set Bui aaee vl
learned and relate to the g sinee of gool g e e o sl s o P inegetn nt

’
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SUGGESTED COURSE GOAL The student will be-able to describe a process b)) which plans

-

o organized and controlled,

are formed,

[ - A
' "LEARNING EXPERIENCES

v

v

RESOURCES

’

O

©
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Working alone and given a gbal, formulate a plan for reaching it. Establish controls or checkpoints and

determine a method of evaluating the results. Compare your work and discuss the process by which plans *

were formed, organized and controlled.

~ . -
-

Make 4 plan for spending your leisure time during one weekend. After the weekend is over, evaluate how
successfully the plan was controlled, how satisfied you were with the results, what factors influenced any
change and how the plan was adapted: Share results in class, - '
Given a specific babysitting situation. (e.g. you have been u:lied to nabysit three “childi :n overngl
develop plans which would help ensure that th: esperience \vas tuc. ussful, Discuss the impor lance
planning and thorough orgdnization. '

In a foods lab, complete 4 numbe, o1 tood yicparation steps as they are given to you. (The final produc
not identified in advance ) Exampl.. Step 1. Peison A will add two eggs and blend; Step 2: Person D
grease and flour a loaf pau After the lab, discuss the umpurtance of organizing and implementing a i
involving several people

Plan a tea or other cuvvin U 1nst Liatieste, g all dulies 1ayolved (¢ g . Invitations, preparing foods, cle
up). Then categorize dutizs s “before.” “duting” wnd “atier.” Wuoiking in three committees, develop ple
for metting responsibilities before, dutmg and atier the activity. Share plans in class and delegate duti
Implement. Discuss thesuccess of the acthvity 1 terms of forming, organizing and controlling the plan.

After planning, prepar'ing and sciving u guesl sucal, evaluate the proceases used 1 canylng out the activit
Discuss how menus were decided upo.u, who plunned what | and how plans weie organized and controlle

4%

In a child development Lab altuativn v oik . pabis G plan . ganize and control at least i€ aclivity tor th .
¢ P i ! B ‘ _ y
preschoolers. Evaluate efforts and swmnaize the procees by which plans were fonned, organized ama

controlled.

Plan, oigantze aind var) i v, o C dstad Conaunit, pogject (e g G latulng L g
nursing home, cleaning uj. a n.ghbe Lo o i bding « stony hour for teighvohowd childen) Evaluat., e
activity accofding to the ongmal plan: :

. -

Puor o completing u pooda conien 0, L . o oG e 0 ) et g0uls, plan and
organize steps. and dis uss a micany vl o0 alig Giwaas Loplem nt anu evaluat, tesults Summarize
the process by which pldlla wate lunae i [P TN PPt TY contiolld

After discusattig the waye e ot (e o 0 0 a0 ad N T 0O
legislutive sessivy . vy co mcd mee iy s anc o ucting plaiany, som. dsste v ueztig paoa
return, discuss provedires vurived U va o sed U plaadog Canpare the tedhutyies with thoe
discusscd before the ficld i,
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these sugg.stivns  o.n0 ., bon g Ui Uoaetleot ol concerns changir
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SUGGESTED COURSE GOAL The student will be able to describe factors_which determine how fina‘nciaf

O

ERIC
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' o resources are used.
LEARNING EXPERIENCES Y © . RESOURCES
_ " \
" After learning aboat the concept of income (direct and indirect income, actual and potential income), write * 36
a short paper deScribing factors which contribute to various types of income. Give examples of direct and
indirect income dnd alternatives they provide individuals and families in terms of resource use. In pairs, - 14
develop a list of factors that determine how financial resources are used. Describe factors that determine ,
how you spend money now or factors that will determine how you will spend money in the future.
Compile the lists-on the board and as a class discuss variations in factors identified. - .
. After researchmg advemsmg techmques, watcp one TV commercial and describe the}ppeal used. Choose 5
PUSTPY R —— . B L R P By S P . H g L T ite cma @l oialo ..
|
4 R

ge. he dten it
whi:h affect th.

List ten things irr.f..-
students. Discuss vaiu,

Make a list of items yui . sovdul wor o
and which are wants. |1 . \ i . Lo HEvers e B
Discuss how one’s view ot * TR ! ' 4
Research the income exporan 1. St ol ol ol ages ot tung

members influences how fawiit, 1

f

Interview three niales uind [T G g e apotioee ot funaty sizes Bl Uy
what things they spend moacy |« ¥ 11, ¢ i tte owonl s arnding patierns, &%dbldﬂ
summarize factors which influein « tua -0, tob acucial sese utees ate used .

Working tn groups and ghoeu e R B e e stoddi b w il fanalies (mdmﬂuy 512,
and standard of hving) that oull o upp- o d by o baigst  Naots asumptions made in artiving %
dectslons. As a class, sUtivntan o facb s anbl Lt b L tan lad 1eson 1u€8 ure(crsed 4

Bdewily several une 0 0 00 Ll Ve, b i Uyl U wiéageny

appliagnce repaic o1 vepls w1 Lo e ey yeens) Sug rat ays o Gaanly adght prepan. v
them (e g . insut.ne. saviigs) asvellu, Lops Lo b b v e ey wtuail, oo
4

Guuaiate abiat wd v ol o 4 e Y Y P 10 Tu

Formlate app.op aate soludos tood 0 Do a0 o c s e Gl v G W st

booatne e o0 b e . , t PR B R L ’
foa w l'un.ll) o thoe o U 0 . . T €y U onaa ik Hl.a sl lnSL\A. TR

.

ol bocathon et by ol Hownd oo
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JGGESTED COURSE GOAL The student will be able to explairﬂ the role of credit in overall financial
ST planning. %

N
4 4
LEARNING EXPERIENCES . RESOURCES

Brainstorm ideas about credit.'Develop a tentative definition of credit from the ideas generated. Compare 9 -
with a dictionary definition and summarizé the differences. . )

1
‘Given a‘li§\ of terms and definitions related to credit, review them by playing Bingo, Concentration or 20
Jeopardy. N
After viewing the filmstrip Teenage Credit in Decision Making for Consumers, discuss factors that affect the 65
availability of credit. 3 .«
Invite & resource person to ¢iscuss th: cor I ,l
Then, select an item you weuld live ;) ov [y ste. 1 1 ol
financing it. Rank these in order of pricrty .11 porl o 1.
Invite a guest spcakcr..num a local wivdi L e 0 s b U b
concepts of credit rating and Ciedit dghits Swnnudee v ips v i , TS B AT T
rating.
lﬂVCStls‘dlc BUUILLG b b o s Yo e oo, el ) . O T T TR
payments and repa /o it g e ds al wed shaie Andag s 0o o
Fill out an apgltcation o vivdie Doy o vu ot e e voatbling to wi ok

person (é.g.,'sﬁ,.ypur var a new outfit o pen i) Make a sl ol o ko e people wau a
good credit Gslgsgtumparc yout list with the standatds ws 21by one s lus o buidazsses.
o :

r
Investigate thesresponstbilities tiat oo whhcoslgulig o dowe W ot paper culitled "Why 1 Wou

(or would not) Cosign a Loan 1o " Asa Jas shan tuses 10vite a person from alocal bank
loau assoclation to discuss the pro. oyt o slghing g toan
Glien u wasc Study \Juscribl..b the oo piean i e oo b B0l Loy b thiy e v e

with .a ing cash. 1dentify we,s bowhid 1o Los use crediv aud outpang witn purchases niade ona “oa
only basis. Sumniarize the udva.ilages an-. dlsadvautay s of usipg credit

View Moncy What ey We o0 e o L [ el Lo JH w8 we b o w cashiloss T andded,

Discuss the tollowlng " wlin pee b C e gt b ek e o un Bvoioany What [
think woul.t appen e conamebate Lo gy dbe o could as bnger ve utabased i e insialian)
plan? Whose mcune wvould co citected 1o homes walid be pu.hased on the instullarcut plan? What il
teenayers co.d be 1ssued cred « vards? Suwamanz: polies wad about the effuct of vedit on the evonomy

Brautne ways @l cun Lo e seddU e G gy R U (Y I TTR TN SV | TR

amount «fmoney whizh ol be o n sl vymising cadaaop el

View The Movigy oo 1 o I [ ! e A b . . a e ut later o
ycars

Lavite w o . . . I ,

picpd .ne Leliuses, A\ e L o . (I 1

[ OO P TP P P S N !
and s aetde sl oo a Lo b i
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>UGG¥3TED COURSE GOAL T7te student will’ be abIe t.o describe how planning and budgeting can be

adapted to. meet the needs of families and individuals with varymg financial

goals.
" LEARNING EXPERIENCES

PO 4

RESOURCES

.0 v

Define “budget” .and then list several categories of a budget (e.g., housing, transporta.t-ion). Discuss the
advantages and disadvantages of -adhering to a budget. Discuss the statement: “Budgeting is a waste of
time.” Summarize the discussion. v .

\
B

Develop an opinionnaire concerning attitudes toward money management. Include statements such ‘as
“Some people can’t afford to use a budget” or *“Savings should be part of a spending plan.” Use it to survey
members of your community to see how they feel Summarize your ﬁndmgs and relate them to ﬁnancnal

well-being. - .

Wode 1
bautd 31
utiliti :s, .
standurds ¢ L.

In paigs, aesig e
develop a list ¢ "inli
description of l.is.0
problems or me:ting tl. ;1

Using case studies dew.anl 1.
families to react thelr g
emergencies and sp.cial goalsi. ( .

Working in groups and using
families. Plan a week’s menu i, . .
menus and alter, if necessar . 1 owr ., " . ol
maintaining appeal.

Rescarch the telathonata, o ‘
use them to solve hypulh el e v p U

Invitd>a guest speabes ¢ b o L . . ! I T
situatign., dead¥ on savit g oy s | al . ¢ b TN TP PR TR TS U B A
savings prograns{

Iavite 4 spvabiad ' i . . .
’ )

tvest awods waadoile oo s . i . TR

49
38
5.
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SUGGESTED COURSE GOAL The student -will be able_ to evaluate timefspent in various homemaking,

wage-earning and leisure-time activities. |
{

<

O
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LEARNING EXPERIENCES RESOURCES

Assume you have 100 hours to spend. Conduct a class auction of activities that require time (e.g., tennis,
studying, babysitting). Trading is permitted after all activities have been sold. Discyss how gersonal
- preferences and goals affected decisions to purchase various timerelated activities. Reldte to the ways in
which you spend your time. :
Interview your grandmother and your mother to find out how much time was involved in completing
various household tasks (eig., laundry, dishwashing, meal preparation, floor care) when they had small
children. Camnare and contrast differences and similarities in time spent on various activities and report

o

[ |
1. AR 1]
P, L ostkl e
tme :spendunt
Recun .+ the anoun, .
activitics. Analyzp ...
allocation vaticg with
Surtvey stundedita at sl
leisure time Aficivary u
dontiact to relp cach uih:
activities cau be 1educed to i
Discuss whether conventen . v F
topic and suppurt your sta . 1 . . v R ne (N
convenience appliances have (v C O T . TR B PR R R TIT
activities. Summarize flndings
Last rcuent mventtons thiat Lo a. , 1 N R CTION T TRn
tasks withuut the gadgets Poeciu ' G e i gyl ot 50 y sun o
Through interviews and 1 .arch H. . an e tdl o e db e e 1pdu cdn i ousdd old wiske
than they did previcusly Shate a1y oL ’ ; '
Speutty one way tu whit Lo, o . . ) AL, ey oo o,
Try implementing 3 ouy Su ggestion b el Moo i abuo s w how you fanily cacted

. )

Kosvarods the thse vt 0 0 0 Y PR [P T T TR T TET DR TTY PV T
a cuse study iderdity 1&Us . Wbk o cnn e creee b oided co s ke the G eapat htuae
Stinre cesults ia class ‘
Pl w e a0 0 ‘ . . '
bowe «oabdng vty 0 0 00 .. ' : ! ' il g an
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Record how much tune is ‘spent in your home watching TV and repart in class. Make a list of the ways TV

time could be used to work toward meeting personal or famxly goals. Implement one of your suggestions
and report. the results in class .

Canvass the nerghborhood inferview friends and parents, and look in newspapers to develop a list of jobs
available for teens'in your community. Choose one job you would be interested in and-find out how much

- it pays. Compare your findings in class and discuss the possibility of usmg Spare tlme to earn money to

reach a'goal.
-,

. Read and discuss information related to the dollar value of household work: Using this data, complete the

amount of “money” you and your mother, father, brothers and sisters contribute to your family income.
Compare with your classmates and discuss reasons for the differences observed. ‘

’

112



UGGESTED COURSE GOAL

e [

The student will be able to describe how time spent in homemaking is a
.  function of time in life, gainful employment of the homemaker, composition
- of the household, attitude toward househ old tasks and accepted standards. .

- " LEARNING EXPERIENCES ~

. . : N
. &

- RESOURCES ‘

O
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Research various work schedules (e.g., job sharing, flexible hours, the four-day work week). Predict how
these trends will affect households and familles in the futie ' .

You are éiven the following situations. Your parents think the living room should be neat all the time, but
you don’t mind a few things scattered around. Your idea of mowlng the lawn is just mowing, but your
parents’ idea also involves trimming. Make suggestions for solving the problems involved. Discuss the
following: “Anyone can find the time to do anything, if his or her standards are low/high enough.” Discuss
" ¢ ielationship betweer B di (e an tim —mo=e ir Roenheld taele

jo0se a-handicap to rcle pluy Jorore i, (b - A
ep a diary of happenings ane: reacti>n: | w.n by IN“ ki

( .mpare the cost and flaver oo cuventene g oo with proad. T
L.ow standards often change & ¢ latton Lo atl €odv ana Ui wvatlabl

. A I
Brainstorin activities you doy oy parcato fuil oo imn e et ey I AP
a waste of time. Summarize fact).s thatgifes « tne wse fcrabttenn |0 s o g

Make o {15t of common houschiodd tashs Su vay $iveral Bonennde 55 1 dotaanne o, e o
and ‘how they feel about them tc ., distike, nditterent, like). Finl ait whWimn.: hownerkers i
tasks better than others. Compare the frequoncy with which tasks 1 : completed with the a-lll@ggm tow
them Share results in class

Make a list 0l y out respontabinlion o wr ot w000 dass 4 paic the respunsibibitive 0f thosc !
have two empioyed parents with ooz whe hav only s cuployéd parent. Discuss the trade-offs. (Ui
,and 1ural families ceuld also be compaicd as oulu diffoism iced fumilies ) ’

Inteivicw your motha v aaibn ot biad oo don it b s Bie G e spaids Loveuhiold tashs M
comparts,ns with your la suiate cunstd il valiss sta v laras, af.ers size ol huase and size of far )

Summarize your f'indian

Invite llulllelllﬂkas in Jdiil. . [ i Ui A O PR TTT T PRI S SR S P S TRWT IRV [ ¥
. 3 h [

to discuss their homemnaking r bit wd. heducs 1 ade some o woil aside bz howaw arnd sone who

do not Summarize how thei vne apenditne. difwa

Mahe o hist ol Istun, oo b G Gt T - B S R L P R TR T ORI
visiting witt, ftiends) Comppr v lcban e v T b i ba b
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nlagazines”ta'ftid tips to your list. Inclass, compile your suggestions and develop a master list. Choose one

u

'ormorefrpm thelisttoimplement ) .

' Beginnlnﬁ on Monday, and continuing each day for a week, take a card from a numbered stack as you enter

. Research techniques you could pse to manage your time better (e.g., make lists and check off tasks; hang
_up an object for each task ahd tak€one down as tasks are completed; make a time schedule) Select one and

: qf suggesﬁons and implement one or more.

- the élassroom. Keep a record of the numbers you get. At the end of the week, compare your lists to see
*"who. is usually early and late to class. Examine reasons for the ‘findings and discuss the advantagw of

premptness in relation to various activitres i

use it for one week. Evaluate the effectiveness of the strategy and share results in class.

Keep a record of* how 'you spend yqur time between getting out of bed in the mormng and arrivmg at
school. Evaluate and consider changes that could be made to make better use of the time (e.g., rise earlier
a‘nd have. time for breakfast, change nghod of transportétion plan faml]y use of bathroom). Compile a list

';'l.ist all activities you need to complete in one day Rarik them from most important to least important.

Complete the tasks in ozder of importance and evaluate how you feel afterwards. Prepare a chart (using a

- scale of 1-10) of how you feel ‘‘energy wise” every hour of the day. Plan a revision of your activities to

'make optimum use-of your most energetic time periods. Discuss relationships among task priorities, energy
levels and goal realization :

.

Write a brief paragraph entitled “I Think MyA‘Main Talent Is ... ." Write a brief paragraph about one other
person entitled “] Think ____ ’s Main TalentIs....” Shareparagraphs so that each person s talents
can be used to facilitate iime managemem m his or her own lrfe .

Lt —

Have your pasents plan a complete time schedule fof you for two days and follow it. Evaluate Discuss how

& time schedule you plan differs from one planned for you. . .
List the tasks related to grooming that are essential if an indaidual is to present a- dés agpearance.
Rank in terms of time required for éach. Suggest ways of consolidatmg or eliminating’} tai‘ks to savéh time.
Implentent one or Mmore of the suggestions. .

& \

Plan a time schedule for yoursef for one week Include at least one hour"a day to do s‘(wnethmg that y oy

totally enjoy Implement your plan and record hpw time was-actually spent. Compare the two timetables

and evaluate how you felt about operatmg on a time schedulc. o P o

-

"

Select 'a common chgre you perform at home (eg., washmg d doing laundry, mowing lawn). Indicate
‘how much fime you spend each fveek at 1. .Think of something §ih, have always wanted to do but never

‘could find time for. Evaluate your current time sckedule and list several things you could do to make time

for the activity. Discuss how much‘you would pay someone 1o do the chore for-you, so you %vould have the
tffpe to do the desired activity. Discus trade qffs of time and money Implement one‘ar more of your
su estions and share results in class.

88q '! . ;.‘,,,_

( -

Make a list of the things you would lig® to accomplish next week. next-year and during the next five years.
Formulate suggestions for managing your time so ‘you could more easrly ‘achieve these ;hmgs Compare with
your cJassmates and add’ suggemons to your llst . J

v

After viewing Tlme of Your Life, mtervrew people you know who have busy schedules. Frnd out how they

v

manage their time in order to accomplish the activitigs they value myost. Report yolr findings in class and.

suggest. ways you coultl rmplemcnt one or more of them. . s ;
. X 4, - . ‘ ‘ i - .
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Evaluiite your home with respect' to how long it takes to éomplete vario?household tasks. Suggest several
things that could be done to reduce the time required to complete them (€.g., rearrange cleaning equipment
and supplies). Report your findings in class and implement one or more of the suggestions, '

Given a letter to Ann Latiders or Dear’ Abby, answgr it in a way that would solve the time-related

problem(s) illustrated. Share letters and suggestions in class. Develop a list'of techniques from the generuated
solutions that could be used to facilitate time management. i .
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Rearrange your schedule for three days to make time for ;i/»tltri;ious breakfast, lunch and dinner. [n a '

report, evaliate your-schedule and discuss how.you were able Fo fucilitate your own time management.

. v N . : - ., * v ’ l .
Plan what you will'wear to school every day for one week + At the end of the week evaluate how welf'you
were able'to adhere to your plan. Discuss the advantage$iand disadvantages of planning in terms of time
saved. Brainstorm other situations where time could be saved by planning. N

.not enjoy. and record the time involved in'*comp'letirjg it. Try completing the task several different way’s and
record the time'spent each way. S:alect the.most efficient way to comple'te the tgsk and indicate why you

- found-it best. Y . *4

"
List the «chores everyone thust share in the home economics department (e g., wiging off demonstration
table, cleaning refrigerator). Propose ways to get these jobs doné in the rhost time-efficient way. Jmplemént
your suggestions, ’ N -

i_rl a child develdpment class, schedule a period in which your objective is to save time. Develgp sugges:tion‘s‘
for saving time-and analyze each in terms of whether the children involved could cope with them and how

_much each Would cost. Discuss how time management requires consideration of other factors as well.

S

* In a parenting class, tonduct an *eggsperiment.” Given a‘raw egg, become its parent. 'qup a diary of the
~events, time spent and reactions in keeping the egg (child) for one week: Discuss the importance of being a

good manager-of time when there is a child to care for. This same activity cotld also be carried out usinga ©

plant. - -

After learning about children and play activities. research techiliques which can be used_to manage time in a

nursery-school. Develop a time schedile for a nursery school session and implement. Evaluate your plan
and suggest changes you would make if you were to use it again. C

. : . 1 .’. : 1 I3 P-}’ ) .
In @ foods class, plan a tea o another event emphasizing time management principles, Implement your
plans and evaluate. - . . A, ,

¢

[y . N , - ' o S
As a-class, observe a student completing a simple task, such as washing the dishes.,Make a list of ways time

could have been saved while completing the task. Share ideas and have another\student implement the”

suggestions.

. ’ . . o
Given a drawing of your kitchen unjt at school and templates of all the equipmenl foufid in it, place the
equipment where you feel it would be easiest to use. Discuss pgihciples of storage you' used in arranging
your kitchen. Check your kitchen unit to see how the actual arrangement compares with your placement.

-

Discuss how proper storage relates to time use. L,
AR .

For a given foods lab, list all tasks that need to be.completed. Estitmate the time needed for each task and

assign the jobs to individuals in your lub group. On the day of the lab, have one lab group member record

the time spent in completing each task. Compare with the schedule estimates and discuss how Te use
?

could have been improved. . ' .

Plan a foods lab by making'a list of five details each person is expected to perform (e.g., set %able,
cream-blend “butter and sugar, wash dishes). Give each person $5 in pretend money. During the lab you
may either complete your assigned tasks or pay someone else $1 to complete each of your tasks. At the’'end
of the lab you may use what money you have left to buy the product prepared. Discuss the potential
trade-offs (e.g., time, energy, money’) that werg involved in the experiment. :

Working in groups in a sewing lab, plan a new arrangement for machines, supplies and other items to
improve efficiency. JuQny the arrangement. If possible. try out your plan for a time and evaluate.

b

" 4

eep a lqg,(')ftime usage an'd._f'eelings about the allotmentdf time for variobs aotivities: Select a task you do -

~
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Observe your surroundmgs forﬂ day. Make a list of all the examples of energy use you saw Compare your

lists and explain examples.

Brainstorm various types of available energy. Collect newspaper articles dealing with use of various types
and find pictures lllustra{mg those uses. Create a bulletin boatd for future reference.

View ThJEna'gy Dilemma, Energy a First Film, Give Earth a Chance, Man Builds, Man Destroys or The

3 Energy Crisis. ldentlfy the types of energy discussed and summarize their characteristics.

Play Bingo or Passmrd using energy #rs found in the Family Energy Watch Calendar or other energy tlp
pamphlets. . S 2

JSR—

- -

‘-Make a list of the types of nonhuman energy yoir use in your home. Imagine those forms were no longer

“available. Brainstorm types of energy that cou d be used as replacements. Share examples in class.
Invite a speaker to, discuss body biorh thms Determme your/ own blorhythm pattern dnd compare w1th
. your classmates DISCUSS posstble ipplicatigns for biorhythms, ‘ /

Reswrch an innovative source’ e.g., methane from chlcken Tnanure, treated garbage, solar power,
tidal power, elﬁctrlc egrs). Report your findings in c‘lass Speculate about whethegthese fonns of energy will

f ever be used ofl a w1despread Basis and the potential effects of each.

¢ . - .

 After leahyng about the charactens},lcs afy rious types of nonhuman energy, research the advantages and

disadvantages of ¢ach. Working in groups,.s ect-one form of energy and discuss how it$use would affect
family resource management. Write a short descnptlon of the impact, explaining how a family would need
to adapt to the pew ‘energy use. Answer the question: Would the use of this gnergy requ1re an increase or

decrease in l)uman energy expendltures" Share in class and compare. - p
»
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" Discuss the relationship.between “time use™ and “work simplification.”” Determine whether the two are
* always compatible. Give examples to justify your feelings.
. . . [
After learning about calorie expenditures im d in various types of activities, keep a record of your
_ activities for a 24:hour period. Calculate the amjount.of energy expended. Make a list of those ‘activitigs p
¢ which could be eliminated or simplified when conservation of kuman energy ,is needed. -
. _ .
- Sele¢t any room ig your home and develop a plan for rearranging items so they are at the point of first use.
Implement and evgﬁiate the results of the change. Report your findings in class. Discuss whether “'point of
first use” is always the best arrangement. S
i Select varic;u; types ofhomemai(ing tasks or activities such as ironing or doing the dishes. ustrate through
“playing how body posture affects the amount of human energy required to perform each task. Select .
~ the most efficient postures and practice using them while performing these tasks at home. it
Have your mother or father observe while you berform a task such as cleaning your room, mowing the
lawn, baking a cake or washing the dishes. Have either suggest ways you could improve your use of time
and energy. Compare your findings in class. Implement one or more of the suggestions given.

Prepare a peanut butter sandwich while/?u.ing in a chair facing a counter without a breadboard. Now

. perform the task using another method 6f your choice. Compare the two by considering feelings, fatigue,

comfort and. ease of motion, Discuss ways of sihplifying commbn tasks. Practice using what you learned at

home and at school. ~ \ g

! After learning about kitchen work triangles and principles of storage, make a drawing of the work triangle

in your kitchen at home. While preparing a meal, keep track of your movements. Suggest ways eguipment

. _could be réarranged ‘to make meal preparation more efficient. .Share findings in class. Implement the
changes, if possible. Carry-out the same kitchen e)fgegn@t at school.

" During one or nore lab situations, take-turns observing ¢ach other work. As you watch, jot down ways in .S
which tasks cofiid be simplified. As a class, summarize your suggestions and implement them when possible. '

‘Working in oups, list all of the ways in’ which, biscujits could be prepared (e.g., from scratch, biscuit mix, J
refrigerated). Discuss-the time and energy. costs'of each method. List the factors that would be involved ina-
decision to choose one method over the others. Repeat the exercise using another food product and,.ogi, - -

compare your findings. e ) . Tt EE T g : -

~ .

During a foods lab, videotape kitchen teams as "they complete their tasks. Review the tape.and ident‘ify."- s
unnecessary or inefficient practices which could be eliminated to reduce energy expended. Use this new -

knowledge during future labs. o

» -

60




View Enero—A Matter of (ﬁowes to become familiar with energy alternatives. Invite’a speaker from a\L

environmentalist group to present information on energy-use and conservation. Clip articles in current
newspapers and fhagazines and compare with information presented in the film and by the speak?dr.
Summarize differences observed in descriptions of the impact of various types of products and- apphancei’

Learn to read an electric meter. Keep- track of the number of hours various electrical appliances are used in
your home (e.g., TV, radio, dryer). Figure the cost of the energy consumed. If possible, record electrical
usage during a period of peak energy consumption and during a period of Iow energy consumption.
Compare and determine what accounted for ths differences. , «
4

Invite a guest speaker from an electric’ utility company to dr;zcuss the energy' consumption of new, small
appliances on the market (e.g., hot dogger, fry baby, egg cooker). Evaluate the worth of each in terms of
energy.consumption and environmental impact, and deterfine whether you would purchase it.

While watching TV, note ccmmerciais that advertise' products as ‘‘energy safys.”” Select one product to
- research and' detenmne whether the claim is valid. You may need to writ the companies for claim

substantiation. Determr?‘e whether you would purchase the product and tell why.

After researchmg the energy consumption of common appliances, make a list of aII the energy-consuming
products and appliances at,school or in your home. Rank them according to the amount of energy each
uses. Decide which you %Id do without. Calculate the energy savings that would result and discuss how
the functions of these praucts and appliances would be replaced.
.
Select a piece of energy-related legislation that has recently been passed and research its impact on the
- environment. In small groups, design a bill which would have a positive energy impact and submit it to the

appropriate governmental representative. Keep track of the bill your group submitted.

Copduct a ‘survey of homemakers who haye small cRildren to find out how ma/ny use or have used
disposable diapers in place of cloth diapers. Research the energy cost of using each type (e.g., production of
disposable versus washing of cloth). Discuss your findings and determine which is best Relate to your

survey findings.

Tnvite as building supply salesperson to discuss the energy-related characteristics of various building
" materials. Summarize findings related to cost of production, energy savings providdd apd energy use
requrred Select one building material you would use if you were building a. home and tell whc

i
'

Collect severa] containers used to package food in fast-food restaurants. Analy z&dach in terms of whether it

can be recycled. Discuss strategies that could be taken ta encourage restaurants to use resource-conserving

containers and to otherwise conserve human and nonhuman resources.

»
As a class, compare conventional and microwave ovens. Analyze each in terms OfMC involved in preparing
foods, energy usage and quality of products.

124

51
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" After brainstorming fypical household tasks such as 'cookiné, sewing and cleaning, select one and write a

description of a typical way in which it is completed. Devise a strategy for carrying it out using less
nonhuman enet&Shm‘e ideas in class. o . -

Find and read one article in a book, magazine or pamphlet thqg‘ideals with energy conservatign. Write a

short critique on the usahility of the conservatiop technique(s). Tell whether you would use the techniques

discussed-in your own home and why. Share with yourv*classmatps,-;;,' '

View Energy and Your Future Environment or n,,u '

techniques presented for conserving energy and fomulate genkss
4

future action. . ooy

e i

- . - s . Il

K O&;}"'Envt)'or'zment. Discuss the
Y Welines which can b_e used for

&

Invite a’panel of guest speakers from various utility co Alicuss energy conservation strategies.
.Summarize what you learned and prepare a school display ilEreigs “Mﬁnd'mgk.‘
bad A ._."x: L0
. . e T .
Collect energy-saving tips from various sources (e.g., Extensi ff:\g&br,egon Energy Conservation and

Allocation Office, utility companies). Survey members ofy_oﬁr ,éwp?ﬁ’mﬂryjo determine how often the tips

are used and how people feel about them. Categorize the tips as “qas?‘_'-m"‘difﬁcult” to implement. Using
this information, make a list of ways to implement the suggestions;,?- - ~_,

. R )
-Brainstorm guidelines for conserving energy.. Dgvelop reminders t@take home-.to post in appropriate areas
(e .g., over light switches: “Please switch off as you leave™, on'vthe mixer: “Wouldn’t it be just as easy to.do
by hand?”). Design a pamphlet illustrating energy conservation techniques. Distribute throughout your

school and community. .o

Invite a speaker from the State Consumer Protection Agency to diseuss ways to identify oducts,

appliances and services which are energy efficient. Visit an appliance dealer to learn about the use of energy
efficiency tags. Summarize the information provided by the tags.. :

. .
Make a list of labor-saving devices used in your home. Star those you feel are unnecessary and tell why. Be
sure to consider time, energy, money and satisfaction involved in their use. Compare your feelings with
those of your classmates. Make a master list of unnecessary energy eaters and develop a list of alternatives

to using them. . .

3

At 5:30 p.m., go through every room of your home and make a list of each piece of electrical equipment in
use. Do the same thing before you go to bed and when you get up in the moming. Determine which of
these uses were unnecessary. Report in class and formulate guidelines for energy conservation based on
your findings. :

Invite a pefson frorp’ your local power company to discuss the steps involved in a home energy analysis.
FOrmul’atq,guidelines that could be used to reduce the home electric/gas bill by 10, 20 and 50 percent.
Discuss the.impact of each of the three reduction levels on family life. Implement appropriate guidelines, if
possible. oL P o SN -

. . ; | ) ‘ .
Take a field trip to a grocery store and observe the ways in which various food items are packaged.
Determine which packages can be recycled. .Summarize your findings and suggest alternative methods of
’packagihg. Forward your suggestions to the appropriate food manufacturing or distributing companies.
: \

Interview owfiers or managers of several local businesses to determine what they are doing to conserve

energy. Summarize' your findings and make suggestions for improvement. Submit your suggestions to

busi s in the community or write a letter to the editor describing su ested’changes. .
y : I g sugs g

Invite an automobile mechanic to discuss factors that affect auto performance and gasoline consumption
(e.g.,-driving habits, tune<Ups). Visit several auto dealers to find gut about mileage ratings of various auto
makes ‘and models. Formulate. general guidelines for ~purchase5:md use of automobiles based on your
findings. - o L : . »

s - - b .
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Louect picrures Hlustrating various world housing conditions and discuss the energy-related aspects of each.
Determine whether any energy :conservation techniques are evident elsewhere that might be used to good
advantagefifour country. Make a list of them to share with members of the cormunity.

[
1

.

0}

Organize an energy conservation contest in the home economicy department. After each class.has submitted
an gnergy conservation plan, have the student body vote on the best. Organize and implement a campaign
based on-the winning suggestions. Follow up by planning, organizing and implementing a school energy fair..
Arrange to have exhibits, speakers and cold lunches. Afterward, evaluate to determine the effect on the

school and community. ’
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Write a short paper-describing how energetic you feel at variqus times of the day. Determine whether there , -
is'a pattern in relation to the pleasantness of the tasks you perform. Based on your findings, develop a
schedule for spading pleasant and unpleasant tasks. Implement and report the results. As a class, formulate
guidelines for balancing pleasant and unpleasant activities to conserve energy. ’

v ¢

- : .
s Invite an ®fficiency expert (e.g., someone engaged in industrial evalua;ion) fo discuss methods of conserving ’
% human and nonhuman energy. Relate to_safe'ty precdutions and implément during future lab classes. :

- Inventory your personal energy use by calculating such things as the amount of water, el,ectricity, gasoline 116
and paper-yeu use in a day. Make suggestions for reducing your personal energy consumption and o
implemerit as many as possible. After oneweek report your results. . L

After beginning a foGds lab, shut off all the power supplies. Finish the lab using alternate sources of energy.
Discuss what you could do at home if a power ouwtage occurred for a short or a long period of time. Relate
to methods that can be used to prevent power blackouts. J‘" .

- ! . . PR o
After researching the energy efficiency of various small appliances, plan a meal which could be prepared”
using only one. Compute the energy cost of your meal and compare with those planned by your classmates.

Select the least expensive and prepare in class. .

Using various cookbooks, plan low energy -us€'nieals for your family for one week. Compare your plans and
summarize the techniques incorporat@y (e.g., quantity preparatiog, one-dish meals, cold meals). Share
results-in class and implement one or more of your plans, if possible.

energy as possible; pollute the environmgnt as little as possible; and, spend as much time outdoors as
possible. Be sure to consider mode of travel, cooking fuel, food spoilage, packaging, wampsite set-up and

. picnic activities. Implement your plans and e¥aluate their success. 4 -

Develop plans for a class picnic using the foflowing objectives: spend as little money as possible; use as little ‘

After researching concepts of human energy management (e.g.. storing items at place ?f first use,
dovetailing activities), develop plans+for reorganizing the home economics room to improve the efficiency . ;
with which it can be used. Compare your plans and select the best. Submita proposal to your principal for -
»the needed changes.
r

‘Research the .insulation properties'of various types of clothing. Plan a wardrobe which would _be - ‘
appropriate for a given household temperature (e.g., 68%%600). Discuss m diﬁcalions’that could be made in v

existing wardrobes to meet these needs. Develop plans to alter your own rdrobe accordingly. a

Make a list of common household tasks. Research each to determine how to complete it in the most ° ‘4.

efficient manner (e.g., while dustipg, using both hands at the same time). Practice using what you learned at
home and report the results in cla& : '

Invite a panel of parents to discuss techniques they use to conserve energy while caring for young children.

Develop and present an energy plan to a young homemaker based on what you learned. - '
: _ o

View~Energy: Use it Wisely Around the Home and discuss the-energy conservation techniques presented.~™ 162 .

. Resedrch additional energy conseryation techniques and develop a checklist which could be used to evaluate :

home energy. use. Draw a diagram of your home and use the checklist to determine the energy efficiency of 46

+ each room. Develop a list,of suggestions for improving energy use based on your findings. Implement as . -
* many as possible. ’

Given an energy allocasti‘on (e.g.. 800 kilowatt hours) and using a table listing the average kildwatt hours

consumed by various electrical appliances, develop an energy budget for one month. Discuss why you
obudgeted your energy as you did and summarize the techniques you planned to use to conserve your ‘
energy. ., ' , . ‘
-

<
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Keep a record ol your lamily's automobile use {or one week including trips made and gasolisie used.
Evaluate in terms of the number of trips that could have been avoided or combined. Develop a list of
suggestions to improve your auto energy use and enlist your famlly s support iy implementing them. Share
.tesults, in terms of energy saved, with the class. =

Determine wheth-ér your commumty has agy recycling centers and visit one, if possible. Fiad out how it
operates and what effect it has on community energy consumptlon Plan and implement a recycling project

* based on what you learned. @
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- SUGGESTED L
PROGRAM GOAL - '

The student will be able to use api)ropriat'e :tobls and, techiu'ques'.,to deal with
management concerns facing special groups of familie§ and individuals. -

N

Classroom. teacters should dewv'_elop 'their, own pegformance indicators re'lat'ed to
these ' suggestions, continually altering them to reflect local concerns, changing

'societal and environmental issyes;, and new discoveries that may influence

information and technology.
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, .-.nature of conflicts which emerge. Formulate suggestions for dealing with conflicts that frequently arise over

Working in small groups, construct bulletin bdards which show how young people use time, money and

* energy. Use the bulletin boards as springboards for discussing similarities and differences among the ways

‘young people use various resources. - , >

Think of an example when your time allocation conflicted with your family’s (e.g., wanting to go to a
friend’s housé on Sunday when the rest of the family always goes to ehurch). Do the same with energy and
money Share examplec and suggest ways these conflicts.can be resolved. :

As a ‘class, devise a questionnaire and use it to mtervrevr& youngcouple a beginning family, and a new

parent or parents Eoncemmg problems enrcountered in the use- of their time, energy or money. Working in

groups, combine your findings, keeping track of how many times specific problems are* mentioned. Place
“your-lists on ‘thé blackboard and discuss examples of the identified problems. Select one or more to

reseamh and propose possible solutions. Share with the class.
. Discuss traditional versiis nontradmonal roles of men and women as they relate to the performance of
. household tasks, Identify advantages and disadvantages of. sharing these tasks. Using case studies depicting

situations in which' both male and female partners work, discuss feelings about the distribution of
_ household chores and responsibilities. e .

“

.ldenbfy -typlcal time,-energy: and money\problems of begmmng families. Using case-studles, identify - the

ot

issues related to the use of time, money and eneggy.

“After viewihg The Consumer Game, -survey 25 students to determin ow muoh—money ‘they eam or

receive, where it comes from, how it is spent, and“attitudes related to Mg acquisition and distribution.
Summarize your findings and make some generalizations about the money m ndgement concerns of young
people. - . L

' \

- View one or more ﬁlmstnps deprctmg the role of young people gs consumers. Identif{ alternative ways

", people. allocate money. Compare and contrast the way you would allocate various resources with the ways

they were allhcated in the filmstrip(s). .

Develop and enact a satire based on young people’s need to buy, buy, buy. Discuss the problem of money
‘use‘as lt relates to wants and needs. . , .

Working in palrs and assuming you are a young couple who has inherited $5,000, draw several cards“ffrom
categories with separate cards) which define your family situation (esg., children/no children/number of
children; renting/buying/building; car payment/no car payment; both working/one working/neither
‘working). Decide how you would spend your money and formulate justifications for your decisions. As a
class, discuss problems enceuntered in making decisions about money . Based on what you learned, identify
your personal attitudes about money and the attitudes you would like a spouse to have. ldentlfy and share
strategies couples can use to deal with dlfferences which arise ‘over the use of money.

Research ways tirtie, money and energy are allocated in another culture (e £ forelgn countrylor subculture
in the U.S.). Compare and contrast your findings and summarl\ze those which mlght also be-useful in your

own culture .
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ldentii‘y problems of young people and beginning Tamilies, thétéontribute to a need for outside help. Select
ane problem and, using newspapers, pamphlh"ts, and periodicals, locate saurcds of aid available to persons
with that pryoblem. Share your findings in class. c

Survey the.community for agencies and services available to young people and bginning families. Develop a
directory of the services and make it available to interested persons. . . '

Invite a series of guest speakers or have a panel discussion with representation from several sources of aid.
These might include: ) ' . o "R

" A minister to discuss counseling services provided and strategies for dealing with problems young
people and beginning families eficounter. ' I
A marriage counselor to discuss major problems young couples face and the types of assistance
available.’ : .
An extension worker to discuss programs and materials available to young individuals and beginning
families.
A doctor or children’s serviges representative to discuss child abuse and ways it can be prevented.

Parents to discuss the ways they can or have helped young people and beginning families. o

““young people. ! .
A representative from the county mental health association to discuss aid availablg for individuals a
families who are encountering problems in coping with daily living patterns.

A repgfsentative from social secg'rity or vocational rehabilitation to discuss aid .or rehabilitation
to

An employment agency representative to"discuss job training and jab opportunities available f:{\

services available when te rapyer total disability strikes an fhdividual or parent.
A commynity, college represen discuss courses offered to aid persons in managing a home and
family . . 3 “~
AW insurance representative to provide information about types of insurance available, the nature of
the protection and the part insurance should play in personal*financial planning. .

/A bank or loan officer to discuss the use of credit, buying a home, financing a car and bankruptcy

«Jaws. ‘
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STED COURSE GOAL The studgnt erI be able to evaluate the trme energy Zmd .money costs of having
and rais 5 children. S
PR \ LeaRRNG EXPEREENCES ~ T RESOURCES _

.o d

esearch the time, mo?rey and enérgy costs of having and raising chlldren Develop questions based on what
ou learned and pose them to a gfoup of parents, social workers and doctors. Sugmarize your findings: Set
p family case situations and suggest solutions to problems posed. Discuss the concept of quality versus
uantrty as it rglates to time, money and energy spemt in raising ehrldren .

iterview parents of preschool, school-age and college age -children and thase whose children are n
:rmanently away, from home regarding time and energy involved in ralSrng,chrldren Soficit responses 45 to
»w the cost of time and energy affected the parents’ lives. Summarize your findings and present in cla.
wite a panel of homemakers who have different aged children to drscuss the time, energy ‘and mo
ictors involved in having and.raising children. Ask questions about problems encountered, mcludmg\
\te. Summarize your Fndrngs

ild

wite a déctor and a midwife to discuss the issue ofhavmg a baby at home vetsus having the baby delrvered
a hospttal. Ask questions related to time, eneigy, money, safety and personal considerations for each i
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" SUGGESTED .COURSE GOAL

5 ° N . - .
A . ‘

facing the elderly. Y. . R

. ’ N

3

The student wxll be able. to descnbe the developmental and adapnve tasks

Sy

s - ai_lsARMNG EXPERIENCES |

* RESOURCES

 Collect p\ctnres newspaper articles and comics dealing with the elderly. Identify charactenstxcs of these _

persons and post on a bulletin board. Use as springboard for brainstorming developmental and adaptive
tasks whnch face the elderly .

i Vnew Peege or How Would You Like to Be Old? Develop a summary list of'developmental and adaptive

" tasks ficing the elderly.

Read a recent report to the President f:! the U.S. Council on Aging, Identify national concerns related to

~ the developmental and adaptive tasks faCing the elderly, Select one and determine what is being done about

it. Share your findings in class.

’ N : 1

R

- Invite a person who works in geriatrics to discuss developmental and adaptive needs of the elderly. Then.
interview an glderly person er invite a panel of older citizens' to discuss the mental and physical changes

N

they have undergone over the years. (‘ompfare and contrast the differences presented.
. ' . . .o L 1.
Tour' maticg o
heeds afc. i ¢

Adop.on:crtr v ..
aloud) Keep a8 ¢ 1
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. SUGGESTED OOURSE GOAL The student will be able to describe the relattonshtp between retirement

p'lannmg and resource availability in the later years.

- . .

O

ERIC

Aruitoxt provided by Eic:

’ S g N ' - M
LEARNING EXPERIENCES “RESOURCES
T - iy
Invite a panel of women (e.g., widow who must manage on social securlty, an unmarried professnonal a
dworced womdn with chﬂdren) to discuss retnrerans and expéctations. Surylmanze similarities and
differences observed , ' :
) e ;-:.-- ' (

Interview fa

nilies at dnfferent stages of the life cycle to 1dent1fy the relatlonshlp between retirerhent
planning and:-¥re

ource availability. Note attitude differences between a. yoUng,begmmng family, a

middle-age family approaching retirement andywa family that is already retired. Draw conclnsnons about the *

- perceptions regarding retirement planning at various stages of the hfe cycle.

lnvne a panel of retired persons to discuss prior retu'ement planning and cutrent resource availability during

the retirement years. Summarize what you learned. a , .
‘N
Invite a representative from a retirement co,mmumty %o speak about the facilities prov1ded as well "as the

costs involved. Discuss the need for retirement planning in relation to what you Jearned.
s
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SUGGESTE.B COURSE G?AL The student will ‘be able to describe the';‘special physical, health, faod, héusing _

~ - and social problems many of the efderly face.
IR . LEARNING EXPERIENCES 'RESOURCES
7 -~ N " ) . ] .
: o v e . . .

-Write'a paper entitled “Why My Grandfather (or Grandmother) Is Special.” “Special” has two definitions in

. "this'paper: physical needs (e.g’; diet, health concerns) and emotional needs. Share your papers in class.
. Working in groups, research the.physical, health, food, housing and social pr-ob{ems faced by the élde;ly.
Based on your findings, develop a chart identifying these special needs. Post on the bulletin beard for

futyre reference. .

. N
Using census figures, identify the percent of the population over 65 in your community and state. Interview
several persons who retired against their ‘will at 65. Summarize the problems or joys retirement created.
Share information in class. -

Experienice physical handicaps common f(?derly persons (e.g., taped fingers for arthritis). Discuss feelings

associated with experiencing the various hapdicaps. . . ,
i e e e e A Er T e alie aeos A o ableaal maldandn calatad tn acalannad fara 184

l

oy

&l l ‘

4 N

niily ; .', ‘il |

s o ‘11 ng '&

erper . 1l . . Al ”r dl

FMYUTY P i b‘" a IHM ﬁﬂ‘ n’a
i sendy e 1w A ﬁ !;' mm 'SMM
| vite u, dethlda 01 m R CNITTE

ol AR i

(elr aa crite focde B s IHIF‘“’ﬁﬂ‘%’FﬁH
i od likey and pucc wsinyy g ,l‘} 1 .\ hl’tlt”l,pg ‘dblﬁ-!“ﬁ
1  infplesnent ope rmo i b “H " ”
\ Bubeti man of o, o ar s bl
; APt Nl rrl;"r.hm”lrl AN

v ith ulcers). Share'your w) | |(AQ|HA’ ‘ n (c'ﬁ Wﬁﬁ Pl”,‘]

-, (I | ' H i
VO]WI!@QI‘ IUI deltyar fuud | Voo inn ‘u’ MA»”(“»A pﬂ,gﬁ.lnl i
elderly obsefvedl. Shuic yar | o1t L [ ‘ m ]ﬂ N M

. ! ﬂ I
Tour a ndising bvie wies 1oyl 1 g bbeuaty th ‘
physicel features nco,pun . {3 ;"Uu.h'."m"l MEMMPA !%I
) Based " o S |nf’n e
rampe) Based o whut yo In 10| | kel s enbl
estate housing devdopa.enty inuet |l [nl”u“m Il’:’" iy ‘n(nl‘l yFM% v}
to. the appropriate persons oi upsiy I¢| W “w ‘ W ](P N ”‘ |

Olpurtd thee Whdboi, it i b

T
slicel), mkk.,s nute Hf iy TR ’ Ch l; ! | “U}‘ {5 i
refathig to how thes noeds o uly by | M M’I “M i ﬂ il
) ; i ‘ | \1

(W .n,.l)lu“(ln,..l,, .I,:,;&g b . ) : n ”. l‘
aoant )y and wligy oG b valgal; | by H ‘ I ' | ' ’ “ Mﬂ || \ ‘

. ! | A
T Ty T A T AN E T I Lo 1 \ f
..l.“h.;ll[ﬁ_ Loy S _)lnyhl Af“‘\jlu‘ll[l‘ l“" ‘ i ‘ i . I ) h .Lr&u&] i “" ' “
il Eviiuate sin waldhspeglad uy ) ’ “ 'H . I ; |i| F;’H lﬁl” r 'M ’l N | ’

LL A
| |
AR o




.\ . R - . . :.'..-m_ " ‘ A .. ) . .
! . . . N

: SUGGESTED COURSE GOAL The student szI be identify resources available to help the elderly.
N . © * R . ) '
=Y _ e . . K
+; . LEARNING EXPERIENCES ... - . RESOURCES
' - . ) . - ] ~ - 3
. Using magazines, ‘newspapers, pamphlets and telephone books, identify fedévral state ant lagencws that ‘A&m
aid elderly persons.. Summarize the_services of each Make a composnteﬂ?st and post in‘ nursing homes or,
distribute to mterested persons . S
. '\ e . .
Invite a panel ofmofess:onaﬁ and paraprofessmnals who work with the elderly (e.g., health worker, welfare
«  worker, nursing home administrator, physician, senior citizen activity center director) to discuss the needs
of elderly persons as well as services and resources available. Summarize your findings.
¢ <

. Research special comrpumty services for, the elderly (eg special bus routes, Dial-A-Ride, special prices,

' Meals on Wheels). Record findings on a handout to share with others or write a related article for the local
paper. Then, as a class project, arrange for a guest panel to sped to elderly persons in the community about
organizations (e.g., Grey Panther) and services desngned to help them.

Take a field trip to a local senior cmzen activity center. Tour the facnllty and ldentlfy the activities and
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SUGGESTED COURSE GOAL . The student will be able to identify the-}evelopmenial and adaptive tasks the

handicapped face. ) T,
1 , :
: LEARNING EXPERIENCES RESOURCES
3 Compile definitions of “Randicapped.” View 4 Day in the Life of Bonnie Consolo or %eing d list tasks ~ 117
" facing people with various handicaps. Brainstorm ways-6f adapting to or overcoming the prob ms involved. = . 119~

~ Tobecome familiar with the developmentdl and adaptive tasks which face handicapped persons, complete

o one or e of the following activities. (1) Invite a pan/el of professionals or paraprofgssionals who work

~.  with handicapped individuals to describe the special problems these persons face. Summ3rize your findings.

~=(2) Qbserve hahdicapped persons4n your. school or neighborhood to become aware of the tasks facing

theﬁi‘f@:ampjl_e\a list from ypur observations. (3) Invite one person who has been han8icapped from birth

and oné who acquired a handicap later in life to discuss tasks they face and ways they .cope with their
handicaps. Summarize whit you learned. ‘ : \L

Interview parents of handicapped children to discover the tasks facing both the children and the families.

As a class, discuss feelings parents and families have when a child is bom with a handicap ot when a child

acoujres ‘a handicap later in life. Summarize tasks facing children with various handicaps and tasks facing
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SUGGESTED COURSE GOAL The student w111 be able to descrtbe the Specml factors related to time, energy

. - and money management that are of concem to the handicapped.

T

. LEARNING EXPERIENCES _  RESOURCES

I

Brainstorm a list of handicaps. Clip news articles about them and post on the bulletin board. Identify one
handicap-to research and focus on the time, energy and money managemenl'ﬁroblems assocxated with 1t. -
Share your fi ndxngs in class. - . ~

‘On successive days, invite a blind persog, eafpersonand other physxcally handlcapped person to dxscuss

the time, energy and gnoney managerhénf¥eproblems they deal with. Find out about the strategies they
to-deal with them and summarize your ﬁndmgs B

2

Select one activity you like to do. Research ways you would have to change that actfepty if you were blind, -
deaf, mentally retarded, confined to 4 bed or wheelchair, or required to use cruiches Identify special time :
and energy factors which would be of concern. Share findings in class. -

Examine the budgets of several handicapped persons to determine how their expenses differ from those of
nonhandicapped persons. Research the cost of.equipment, physician’s care, medicine,-hospitalization and .
i
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" The student will be able to describe ways household tasks can be simpliﬁéd jl"or '
haridicapped indjvidugls and families. ‘

A

SUGGESTED COURSBH GOAL

RESOURCES

@ LEARNING EXPERTENCES

Identify various household.tasks and select one to perform blindfolded. 1dentify ways to simplify the
‘selected task so a blind person could perform it. Do the same for other handicaps, identifying difficulties

encountered and ways of alleviating them. Discuss how standards may have to change in each case.

Interview several handicapped persons and develop a list of household tzzgkx‘fhey have difficulty with.

Brainstorm ways to reduce these difficulties and research additional wavs using newspapers, magazines and

pamphlets. Develop a handout or hrochure desctibing ways tasks can he simplified by individuals with

®  various handicaps. . . ¢
Interview school personnel who work with-handicapped students (e.g., curriculum director, speciat : L

' education teacher, reading teacher, shop teacher, home economics teacher). Ask how daily tasks can be '

* " simplifigd for the handicapped. both at home and at school. Share ideas gathered from the various sources. )

L1
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SUGGESTED . COURSE GOAL The student will : be able to identify resources available to h'eYﬁ ‘the,
. handicapped. ) ' : .

~ e .

RESOURCES

-

. LEARNING EXPERIENCES

! .
> N,

[

Brainstorm resources available to help the handicapped and list them on'the board under the ‘headings of
local, state and national. Choose one resource to research and report your fim:gngs in class.

Invite a guest speaker from a local community service’ organization to discuss local help available to the e
. handicapped (e.g., glasses, braces for high school studeats). Identify one handicap and locate at least one
sourceé of assistance a.vailaf;le,inlyouf community. . . <o : )

Contact the state Future Homemakers of Americg office for information regarding resources and programs
available to assist the handicapped. Summarize what you learned apd describe how that knowledge might
be used in the future, = ~ .

Invite a guest speaker from the Veterans Administration, Department of Equal Opportunity; or other
employment-related organization to discuss'job training opportunities for the handicapped. Identify job ¢

-~ lithes: in: youir . ow 1.
X3
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Aruitoxt provided by Eic:
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and employment opportunities in resource management.

SUGGESTED COURSE GOAL The student will be able to describe the relattonsth between economic trends

. . . LEARNING EXPERIENCES

&

/

RESOURCES

Become familiar with the concepts of work and leisure by using the kit Career DeveIop'r?l{ Education for
Living. Listen to quotes about work (e.g., John Ruskin’s “In order that\people may be Happy in their work,
these things are needed: they must be fit for it, they must not do too much of it, and they must have a
sense of success in it.”). In small groups, analyze the quotes and develop statements about personal feelings

toward work and leisure. Compare similarities and dlfferences in a group discussion.
r

——

briefly to s%:ements on the first page of the kit Career Development.' Education for Living.

. |
Speculate’ about what mxght happen to the family if homemakers were paid for their work. Answer
questions such as “What might happen 1fhousework were mcluded in the GNP?” S

Identifv |ob obportunities in resﬁrce mahacement bv examinine tbe Or:mmrmnnl Outlnok Handbook
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SUGGESTED COURSE GOAL =k e S'tudent will be able to identify requtrements for entry ‘into and success in

.

occupations, relatéd to resource management ;

t

u'-:ARNIN{G EXPERIENCES ) - -

w .

RESOURCES

'Bramstl)rm occupations that relate to the field of resource marnagement. Once rdentrﬁed discuss the toprc

“All occupations relate to. resource management.” ~_

Play the What Am I garhe as follows Each student has a job label (unknown to him or her) attached to his

or her back. Students questlon each other about the'job attached to their: hack (e.g., requirements for .

entry, activitibs, special clothmg) Once the job is identified, students detgrmine management- -related skills
needed for that job. Following the game share findings in class. .

s

‘Brainstorm entryevel requirgments for a home smanager. Invite several horhe managers to discuss

entry-level requirements. Compare and contrast identified requirements.

Plan a Job Farr or Career Day in your school. See that resource management occupations are included. In
e LiLisos im tla ecanmiiena mannmaman? fald shant renanirements for entrv into resource
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SUGGESTED. COURSE GOAL 77ze student will be able to descnbe personal interests in and talents for
Y N oc(:upanons reIated to resource management
: : . S ,S :
LEARNING EXPERIENCES S - RESOURCES

View Is a Career mManagementfor You? List your own interests and talents and comparﬂto a list of '134 ~

requirements for particular jobs or positions related to resource management.

K

Complete a search puzzle which identifies traits needed in a work situation. Define these traits. Com are, ]
p
and contrast them with the charactensncs‘andtalents needed for/{}ueer in management .
'Complete a standardized persona'lrty 1nventory to s‘ee how your own interests and talents correlate with 104
those requited in the management area. Complete “Am | Someone Who ...?” and discuss it in small
8
groups.
. R A
Write a job descnptron ldentrfymg activities a professional home manager would perform Compare these . 4]
" activities to your own interests and talents” »
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. SUGGESTED COURSE GOAL The student - will be able to apply management skifls acquired (e.g., deczston
making,.communication, energy, time) to other occypations. . -

o

[ \ N

LEARNING ‘EXPERIENCES S : " RESOURCES

T ~

Brainstorm a list of johs not génerally assocrated with management. Drscuss the quest10ns What,are the
skills needed for these jobs? Are there any ]obs that do not require some management skills? [
e, o

}Iagmg these resources.

-

. " Develop a list of resources w}uch need to be managed Brainstorm jhgs related to ma

Workmg in three large groups focusing on the areas of food, shelfer, an,d_dothmg,hst as ,many occupatrons
f a{posstble which use resource management skills. Share and comﬁ“are lists in.class.

+

Collect pictures and words that illustrate the use of management skills in var,lous occupatlom1 Create a
collage. Share collages-m class and display ona bulletm board . oo

]

Make a list ofjobs yOu have or-have had. Give examples ofhow y'ou managed resources in those jobs. As a

lass o ipaies,ia

/tev Ba nyrsitting.
ime dewnon mitki
esources you' posu |
lifferent persons,;get Int.

Jivvse a .,ureer in “}hhl

juestions. What skills ane |

that are relatac@ tothiso | ['

Hlass, I
|

| Watk PRI [V Y , ’
|
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. e L
Follow a homemaker arouind for a day. Keep track ofeverything he or she does and identify the managerml
. skills used Compare and contmst different managerial skills used by dif ferent homemakers

"Discuss the impact of, volunteer wo¢k on the community. Intérview heads of several organizatjons (e g.,
hospital, youth organizauons) Ask’ questfons. Which are really dependent on voluriteer help? What would

"'be the «dollar figure required to replace voluntéer workers? What interests and, talents are requrred for

S volunteer workers? Share yous ﬁndings in class ‘ _ ,

v

-~

.lnvite a guest speaké who has changed' frbm one JOb tq another to discuss skrlls he ot she carned over to his

‘

:task to. another. . , g . .
B ' s /

Invrte a panel of en and women from different occupauons to discuss how they 1ncorporate management '

into their work. mmanze and compare you"r ﬁndmgs T

S, Interview a stident wspons man#ger about h|s or her responnbllrtres and job payoffs Find out how
management ls used in his‘or her occupatlon and Irfestyle ‘Regort your findings in class.

l

Arrange to wsrt a Iocal business esrablishment for one day Report hack to class evidences ofmanagement-

Y

vy sklls, e&hibrted hy the emponers and empToytes ob caibd: o
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. & or hes new Job' Idéntify Jobs done around the home and’ managementskills that' have carried over from one



o C . ASSESSMENT S
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In the Goal-Based alanning for Home Economics section, of this guide, four sets of desired outcomes
were identified: (1) state goals; (2) district goals; program goals; (4) course goals. Competencies
were - discussed. Personal goals of individual sﬁ re_ mentioned. These were followed by
" specific suggestions (learning actxvmes teaching’ , resources, alterntive instructign, etc.)
desxgned to assist the planner i in 1mp]ementmg a goal-based curncu]um \\J

. Once' instructional plans are 1mplemented the teacher must pose the questxon Are students .
' . attaining desired outcomes, and is the home economlcs pfgram He]pmg them to reach those
“outcomes? The quality of the answers to these questions depends on for what purpose and how well

.

_ assessment activities are designed ana camed oyt. "

. . . 'c iy " . ‘
To measure the attainment of any goal or competency (Was it reached? . .. not Why? or Why not?
or.even, How-well?), Oregon uses ASSESSMENT. Assessment in Oregon means faking inventory — .

. asking, Q/hcre arg.we? Evaluation in Oregon means jutlgirng the inventory(ies)--asking, What'd we (
intend to do? What did we do? How well'd we do it? What would we do differently if we d1d it

' ovtr" Assessment and evaluation are not svnOnvms in Oregon. 0 S
< L4 ., i
S If 1; is' desu’able to know the kind of overall job the home economics program is domg..then the
. performance of” grouﬁs of students .is significant. Assessment focuses on whether an acceptable
« majority of- students is-attaining established goals? The needs of groups of students can\then be 1
identified and program planning improved acc ordingly. If, however, it is desirable to know how well '

* " individual -students -are attaining desired (or.required) outcomes. ther the performance of each -
individual student is significant. Assessment fotuses on the needs, interests, and leamning strengtfs L)
and weaknesses of individual students as they strive to develop and demonstrqte desired outcomes. = -
» The. needs of ipdividual students can then he identified and leaming activitigs. teachmg strategles e
reSOurces etc., adjusted auordmgly . \

~ . These relationships Aré-shown below Assegsment o each of the elements thown in the f] |1
provide answers to parrmnhr kinds of questéins - ¢ . . ! '
' M : * . ‘ . - L0 ‘
K . ., . . ~ A
) ) ASSESSMEKITS OF GROUP AND INDIVINUAL FERFORMANCES .. ~ . ; a.
.‘ - . - - ' s
B » Lo, e T . .
.o PO - . oSt . .
P ¥ = 7 — - % :
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. L . GROUP PERFORMANCFS 0 . : to IMPROVE PROGLAMS * . .
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demonstrating desired applications'of what has been learned in order to graduate?

. ' . . \
. . L 3
. ¢ . . - o) ™ . . [ e
Assessment of district goal attainment answers the question” To what extent are students attaining

‘the outcomes of schooling the community and its schools desire?

Assessment of program goal attaimﬁ]em the question: To what extent are students attaining
‘the outcomes home economics teagher: “curricylum™planners desire? ) ‘

Assessment, of course goal gttainment anéwers'_tﬁe qu‘ts{ig')n: To what extent are.students attaining
the outcomes home economics teachers dtsire for Individtgl & Family Resource Management?
,.V .".’ \ a

' . o L L '
Assessment of .competency attainment answers -the question: To' what extent is a student

. P g IR |
Assessment of personal goal attainment answers the q'ues't'ibn: To what extent is-a student attaining
those outcomes esignated as of greatest personal impouan_q‘e, need. or interest? [

“Assessment of learning strengths ‘and weaknésses answers the q'uestion: What characteristics
reflected by a student’s performance can-be seen as enhancing or inhibiting attainment ‘of desired

~outcomes? :

In seeking answers to these questions, student performances tha? can be accepted as indicators of
attainment of desired ‘outcomes miist be clear. These performance indicators serve to guide the
assessment activity, in producing the most needed information.

‘To be in compliante with state requirements, each district must assure }Q: assessment activities are
carried out in relation to three points. Assessment of student demonstration of competencies
required for graduation and identification of learning strengths and weaknesses are two of these. In
-addition, the home economics program may be selected by your district for a special kind rof
assessthent required by the state. If this happens, it will be necessary to analyze the goals of the
program to determine the extent to which students.must develop or apply reading, writing, and
computing skills in aftaining ‘thqs goals Asfe »ment will then focus on describing how weljthe
necessary skills are bring develer P o npplicd : -

b
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* Assessmendrin goalzbased planmigg is described on pages 17 30 in the Flementary-Secondarv Guide, for Oregon Schools: Part 11, .,
Suggestions. (Salem: Oregon Department of Fdueation 1977 ot K . . : -
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o, : " Books, & Articles for Students , Addreigf-
1 Aesop. Aesob's Fables. Totowa, NJ: Sotheby Parke Bernet. 1975. Sothe‘by Parké Bernet Publ.ishcrs
. . c/o Biblio Distributing Centre .
» - : ‘81 Adams Drive
N Totowa, NJ 07512
2 iine‘, Virginia. Dibs—In'Seakch of Self. New York* Rallantine Ballantine Books, Inc
ooks, Inc, 1976. (paperback) _ 201 East 50th Street
= New York, NY .10022
(. : , ~ , )
. 3 Beery, Mary. Young Teens and Money Forning. Saving and McGraw-Hill Book Company
Spending. New York: McGraw-Hill. 107} ) 1221 Avenue of the Americas
: . New York, NY 10020
4 Bracken, Peg. /. Hate to Housekeep Rook New"*\’ork Fa&vcett Fawcett World Library ,
Wodd lerary, 1974. (paperback) 1515 Broadway , ;
New York, NY 10036
S Brattori, Esther C: Home Management Is. IPxin.gt(m. MA: Ginn&Compan{\ L
ﬁinn & Company, 1971. ‘ ‘ 191 Spring Stree ' LY
S ey R _Lexmgton MA 02173
6'+Craig, Hazel Thompson. Thresholds 1o Adult 1iving, Third Chas. A. Bennett Co, Inc’ .
’ Edmon Peoria.d1.- Chas A.Rennatt Co Tns 1976 809 West Detweiller Drive

Peoria, IL 61614
7 ' DeJesus, Carolina M: Child of the Dark:' The Diary of Carolina - New American Library -
Maria. DeJesus. New York: Wew American Library, 1964, 1301 Avenue of the Americas

) (paperback) . =~ % New York, NY 10019
. -~ o \ . . _ :
. 8 Energy, Consumerism, & You Are Important Family Values . &holastic Book Services
g , ’ - . B .o Division of Scholastic Magazine
% b C Q. .- 50 West 44th Stieet
g R R Lo New York, NY 10036
91 ‘Fetterman, Elsne and Ruth .lordon Consumer Credtt Peona, IL: _ .
* Chas. A. Bennett'Co; 1976. . (see 6) '
.10 Fleck, Hennetta and Louise Feruandez Exploring Family [lfe , Piéntice-Hal-l, In¢ =~
Englewood Chffs, Nj Prenuce Hall, Inc. 1977, . . -Route 9 West , )
. Q- Englewoed Cljffs, NJ 07632 , a
- ¢ . q . v s g :
v ’ v T
11 Garrett, Paulme d and Edward.l Metzen. You Arc 4 Consumer. o ®
e-beémgton MA: Ginn & Co/zupany, 1972: \ (see 5) - s
" btr R : L 5 ’ -
12 Gilbreth Jr.g Frank B. m@ Ernestme Carey Chmper bgl the * ‘Bantam Baoks, 'Inc
¢ Dozen New York Bantam Books, lnc nd.. '666 Fifth Avenue. ' o
R . .o “NewYork, NY 10009 = .
‘ T~ \( . ) i N . . \ X , "
13 Graef, Strom. Concepts m.C‘lothmg New York Mc%\w’Hlﬁ A
1976 . S o : (see3) PR s
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Books & Articles for Students : ' e Address

14 'Jellﬁ Herbert M. and Robert O. Herrmann. The American ] -
Consumer: Issues and Decisions. New thrk McGraw-Hill Book - ..

Co, 1972 : . . © (see 3) ;

15 Jones, Jan. Clothmg Your Way. EnglewooaChffs NJ:

- Prentice-Hall, 1977. . (see 10) o ; —
v ‘.. P " *
" *l6 Keller, Helen. The ‘Story of My Life. Englewood Cliffs, NJ: ‘ .
' Scholastic Book-Services, 1973. (paperback, grades 712y (see 8) ' )
17 Levy, LLeon et al. The Consumer in the Marketplace, Second I;itman Publishing Corp ) i
Edition. Belmont CA: Pitman Publishing Corp, 1976. 6 Davis Drive :
. : Belmont, CA 94002

i . . o ) . . : . '
N 18 Lewis, Banks, and Banks. Teen Horizons at Home & School. New Macmillan Publishing Co, Inc

York: Macmillan Co, Inc, 1970. . 866 Third Avenue -
K) : ' New York, NY 10022 <o
¢ ‘ Mackracken ‘Mary. Circle of Children. New York: NewAmchan e - '
: LlBrary,1975 ‘ (see7) - Lo

R 20 McKitrick, .Max. Money Managemem The Contemporary

- Consumer Series. New York: McGraw- Hill, 1975. (see 3)- ' ’
@ ' N . .
21 McGoygh, Ehzaieth Dollars & Sense: The Teen-Age (‘onsumers Wn. Morrow & Co, Inc #*
' " Guide. New York: Wm. Morrow & Co, Inc 197§. _ 105 Madison Avenue
® . N * New York, NY 10016

g

22 Mlddle School—Jumor Hrgh Co-Educational Mini Um!s in Home Minnesbta"lnstrugonal ‘Materials Center_ )
" Economics:  Unit 14~ ~Space, for Living. White Bear Lake. MN: - 3300 Century Avenue North, ~ _
Instructional Matenals Center, p.d. White Bear Lake, MN 35110 ~ .
. * * ¢t ’ -

23 Mrtchell Margaret. Com’ With the Wmd New York: Avon Books, Avon Books

1974. (paperback) : ¢ 959 Eighth Avenye
. - New York, NY 10019 .

v .
1 i : . A
-~ ) ALY

e 24 Oppenheim, Irene. Mana enLenf O, the Home. New York: . 7y
. Macmrﬂ?Pubhshmg (‘oﬁ?" . ' (see 18) :
Tel - K ) ‘ ¢ - gy
25° Oppenheiin, Irene. Managemem@,f!h?Modern Home. New York ’ _ #
Macmillan PubHshmg Co, '1976 7 - * (see18) . ¢ , nil
26 Orwell, George. 1984. New York New Americdn l.rbrary 1971 """ " '
N _(paperback) C . (see 7)
; 1 : o v ,
. 27 Powell, E: “How to Keep Appliances «n ~n Energy-Budget.” Popular Sgience .
*  Popular Scieyce, Nov 1975, pr, 106-10R Times Mirror Magazines, Inc .
" : _ 380 Madison Avenue
. BT . ’ New York, NY 10017-
N 28 .Rejch, Charl‘.es' fhe. Giéening of America New York: Bantam - &
. . Books, Ing, 19'71 (paperback) 3 v T (see12) Ly ' .,
: 29 Riker and leer Me “Unders@nding My relfandt)therr Peoria. o L R ‘
« 7 IL: Chis, A. Bennett &0 Inc, 1977. s T (see6) @ o

- 30' Schrelber'Flora R. .Stvbzl New ank Wamer Books. B»lnc 1974, Warner Books, Inc -
' 75 'Rockefeller Plaza

’ (paperback) ) _
: s— L - New York. NY 10019
\). ~ v '5, : ) L 5‘_?+ L n‘ L 02‘.‘#‘1 . 8 7 . ". -l : . .~ . o
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‘ Books & Articles for Students - ) Address ~ e
31 Séuss;' Dr. Bartholomew and the Oobleck. New York: Random Random House, Inc
. Houge, Inc, 1949. . 201 East 50th Street : :
¢ . ° . ' New York, NY 10022 . .
32 Seuss, Dr. Lorax, New York: Random House, Inc, 1971. (see 31) ~
=
'33 Seuss, Dr. Sneetches and Other Stories. New York: Random *
+ House, Inc, 1961. (see 31)
“34 Seuss,.Dr. There'’s a Wocket in My Pocket. New York: Random . X
House Inc, 1974 " (see 31) . »
35 Seuss Dr. Yertle the Turtle and Other S‘mnes New York s T .
; Random House, Inc, 1958. - , : - (see 31) ‘@_ : ' -
o 36 Thal, Helén M. and. Melinda Holcombe. Your Familv and fts < Houghton Mifflin Company . * - .
Money *Boston: Honghton Mifflin Company 19’73 2 Park Street .
| , "‘Boeton MA 02107 o,
’ C A | : e : T
. 37 Toffleg, Alvin. Fumre; Shock. New York- Random House, Inc, - . .
. 1970, (see 31)
-38 Trooboff Ben&un M. and Fannies1 ¢e Boyd. Personal Finance General Learning Press
for Consumers. Morristown. NJ: Gﬁml l.earning Press, 1076, 250 James Street
\ Morristown, NJ 07960
%39 US. Department of Labor. Dictionary of Occupationdl Titles. Superin'tender;t of Docu-me;nttsv B
Washington, DC: U.S. Government Printing Office. 1977 U.S: Government Printing Offige
' : .  Washington, DC 20402
40 U.S. Department of Labor, Bureau of lLapor Statistics. Handbook
* of Labor Statistics. Washington, D S Chvernment Printing ] &
Office. (cufrent ssues) 4 o (see 39) R
41 US. Department of Lahor. Occupational OQutlook: Ilmnlhrmk. . . JJ
Washington, DC: U.S. 'Government Printing Off"(f 1977, . (se&39) 8
¢ ’ . . C . , . M
. 42 -vVlorst . Judith, Alexander and the Terrible, Ilnmble No Good. AtHeneum, Publishers .
' VeryBad Day, New,,York Atheneum’ Puhllehers ]977 s 122 East 42nd Street
: *ﬂ - ; Lo New York, NY 10017
> f*) R : 1 . P ) .
"t i . . v
" .. 43 W tlake, Helen. Relationships: A Studr‘ in Iluman Behavzor e : o T S
[:eaungtom,MA Ginn & Company. 1972 . (see 5} . Ehs. TN
37 @ a ’ : - R AR Sl
o g , ,[V T ' ".‘,-,:'.l,_'._-;g't. S .‘.‘r..-'_ﬂ‘
Pamphlets . - /' e © Addresst. " e 2
44 “C tive DeClSlOI‘l Makmg, fnrvlm (Spnné/QHmmer 1 7") l C. . J.C. Penney CO,lnC PR Y _"-7.',.'. VR
3 .‘,.A.P*?“ne){ Co,Inc. 0 . EducationabRelations®  “» .. - 77
e ;o - . 1301 Avemué of the Americas * Koo -
. L Do +New York, NY 10019 v " g -
’ VR j - - .2 '
45 %Deczszons for Creative szmg Corvallm OR’ OSU' Coopemtwe‘ osvy- Ct)operatlve Extensnon‘Servxce ..‘- L
’ Extensnon Servxce n ) o Oregon State Umversnty ' ‘ i
_% AR Ty T : S ) .Corvallis, OR 97331 .. . :
. . . .- e _-.’ . . . .' .\ o . ._. -
/546 Energy Swving,, Haniesh e Chickisi, -Corvalliv, OR: oSy . LT
' Cooperatwe Extensionf Service, 1976. | . o Asee 45) 2.
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Pamph lets ‘ ' ~ Address

a7 Famlly Energy Watch Calendar. St' of Oregon Department of State of Oregon, Department of Energy

Enérgy, n d ) ] " 528 Cottage Street North East
Salem, OR.97310
48 Food for the-Elderly. Corvallié, OR: OSU Cooperative Extension ) _
¥ SerV|ce nd. . + (see 45)
.\ 49 Money Management Senes Chlcago Household Finance Corp, Money Management Institute
’ n.d. . ) ~ Household Finance Corp . N
Coee Prudential Plaza °’
hod & Chicago, IL 60601
50 *“New Persp_ectives on Changing Roles,’ rum (Spring/Summer
) 1976) J.C.Penney Co, Inc. . (see 44)
51 “People Progress & Priorities,” Forum (Fall/Winter 1976) J.C.
Penneyfo Inc. * . N : : (see 44)
. . . . ‘ ¢
52 “Safegnard " Pubhshed monthly by the Portland Better Business ¥ Porttand Better Business Bureau
. . Bureay./ . 623 Corbett-Building
e .S ' 430 Southwest Morrison
A : , , “Portland, OR 97204
3 53 Savmg Energy Makes Good Ceénts.. Port‘a\nd OR: Pacific Power & Pacific Power & Light Company
i, - Light Company, nd. v ' 920 Southwest 6th Avenue
< T & N . . Portland, OR 97204 :
S4 The Family Money Manager New York: Institute “of Life Institute of Life Insurance
! AInsurance, n.d. . - 277 l?rk Agenue
v . . : New York, NY 10017 -
55 Valyes czanﬁcan@mw York: lC‘;Pe"ﬁhey Co, Inc. nd. '. C(seedd) .
v " 56 Your Weekly Food Bill, Corvalls, OR: OSU Cooperative - .. L
T lgxtensmn Séfhce Clrcular 686 nd. o (seeds) BN
s . B *1 L .
t N . . ‘. . .rl?. ; ‘ ' .
. Kits & Gafes . gk TR Address
) Toa [} . '"'; : M . .
57~ Body Talk. Madison, WI- FMI, n.d. . - EMI”
s : : * . ! 0 PO Box 4272 N
5 : . ! Madison, Wk53711 - .
58 Career Dectsions; Finding, Getting. and Keepmg a .Iob‘ New ® NN
_ York: J.C. Penney Co, Ine, 1971. (Includes 3 ﬂ]m\np& and
record guide, gansparencres) ~ (see 44) : T
* 59 Career Devdlopment.: Education jur Izvmg ‘New York \ b . ,
’ "Penney Cof .Inc, #974. (Includes 3 f‘Umsmpc -case stu : :
. transparencis, worksheem — ) 'u' - (see 44) . ) v
| . . . o SRR
60- CammunicaNon Games, Madison. Wl EMI, n.d. ‘-. - (see 57) ol -
‘e e, . . . '. Y . . . N : g ] .' . . . ¥ . ‘ .
(?l' Commumcatﬁn The Problems Appr()ac'k:.M:rdisorl,.Wl: EMI, ".’.? . S ~ B H
. . .. . .; . e
S 62 ConsumerDeezston Mdkmg New York:' <. Penney Co lnc nid. .3-' (see.44) '
. N Ly ] v, N . },'\ {
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.  Kits & Games S A
~ . < . _ T ) .
63 Decisions MadiSon WI: EMI, fd. L : (see 57).
64 Dectsxons. Decisions. New York: JC‘ Penney Co lnc, 1976.
(Multimedia teaching unit, including cassette) , (see 44)
" 65 Decision Making for Consumers. New York: J.C. Penney Co, Inc, | : é
-n.d. (Tfansparencies, puppets, S recorded playlets, bullegn board " d
and ﬁlmstnp w1th recorded commentary) < (see 44)

o'.’\&

*66 Energy and Your Future Environment. San 'Francisco: Standard' * Standard Oil C@any ofCallforma .

Oil of California, n.d. (Includes 2+ filmstrips, 1 cassette, 10 spmt 225 Bush Street

masters, 4 color transparencies, 2 wall charts) San Francisco, CA 94104
67 Game of 99. Madison, WI: EMI, n.d. L (see 5T ° L
,68"'.insi§i.t:s Into-Consumerism: Coping With 4 Cashless Society. New A
,Yq_[k??l.C. Penney Co, Inc, nd. . ) (see 44)

b

L T . .
69 Me, Myself & 1: How Preschoolers See Themselves. New York:
J.C. Penney §o, Inc, 1973. (Includes guide pictpre cards. records,

* puppets) - , . . (see44)
'X—qn . :
"70  Money *}’our Marriage. Washington, DC: Educational Service National Consumer Finance Association
Division;"National Consumer Pinance Asspciation. 1972.32 pp.. 71000 16th Street NW - . .
- . ' > Washington, DC 20036
» . .
71 Ratrace. Madison, WI: EMI, n.d. . (see57)
72 The Budgeting Game. Madison. WI- EMI.n 4 (se@/57)
. N , . \ y r
73 Toward A Quality of Living. New=York: 1 T'taney (o [nc. , . e
1976. (Includes 2 filmstrips and cascettes) - (see 14) T .

,. 74 Your Space and Mine: A 'Behavinral Approac 10 Environments.
. New York: J.C. Penney Co. Inc. 1775 (nelndes ¥ filmstrips with

cassett&s) . o (see 4:4) . ' ‘ )
3 ) . Magazines - - . o Address.
. A 3 . - ‘
75 Co-gd . : : Co-Ed
' . ) . Hothe Economics Division
3 (see 8) :
76 Good Housekeeping R ' ood’ Housekeepmg
. . - '\ M‘ 9 Eighth Averfle
4 : N pa— New York, NY 10019
] . . , ) &
‘¥l Ladies’ Horme Journal x - : . / . / Ladles Home Jéurnal
o . ‘ . " ‘ Doiwpe Communications, Inc
r . ¢ Co, 4 641 Lexington Avenue
. T R - o New York; NY 10022
. .o E - Q . o *;'% . .
78 Redbook o T . S . 'R:edbobk Publishing Company, -
v Y N NS S o ' 230 Park Avenue®
SN T LT, s R . New York Y 10017
" 79 Seventeen Magaziné'_-' N - . R .A‘ . ':"'-':' E ﬁ‘mahgle Pubhoauons Inc
- . " A e Y Lo ‘320 erk Aveniie
G « L) . . e ork NY 10022
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Books & Articles for Teachers. . ’ Address
. »
4 . . ,

80 Baer, Jean and Herbert Fefsterneim. Don’t Say Yes When You Dell Publishing Co, Inc
 Want to Say No. New York: Dell Publishing Co, 1973. _One Dag Hammerskjold Plaza '
L Lal v & "245 East 47th Street -
R - _ b New York, NY 10017 :

O

3 81 Boyd Fannie Lee and Mary Helen" Cebik, eds. Consumer &rﬂ'ﬁ!ue\rsny of Georgia
Education: A Resource Gliide for Georgia Schools. Athens, partment of Home Economics Educatxm

Georgia: Ul}jVCl‘Slt)‘ of Georgia, 1973. College of Educatiofi-
B ' 604"Aderheld Hall . -
B . o - Athens, GA 30602 o
‘ @2 Competency' Based Curiculum in Hom&Management Charlestod, -~ Vocational Curriculum l;gborator.y
W : Bureau of Vocational, Technical, & Adult Education, 1976 Cedar Lakes Conference Center
'\ Ripley, WV 25271 -
‘83  Consumer Educanon Cyrriculum Modules‘ A Spiral Process College of Home Economics-
Approach. Fargo ND: North Dakota State Wiversity, 1974. - North Dakd’fa State Umversxty ' .
' } ‘ . Fargo,vND 58102 o :
84 Deacon and Firebaugh. \ Home Management €ohntext and .. R -
Concepts. Boston, MA: Houghton Mffflin Co, 1975 . (see 36)
" 85 Engstrom, Red W. and R. Alec Mackenzie. Managmg Your Ttme Zondervan Publishing House
Practical Guidelines-qu. the Effective Use of Time. Gra Rapids, 444 52nd Street SE
MI: Zonderval Puwg Hquse, 1976. i Kentwood, MI 49505
| & L \
. 86 “Family Managem@ystem& Tips and Topirs. Vol XVI, No. Tips and Topics ’ |
1,06, 1975. - v College of Home Economics :

. Box 4170, Texas Tech University
’ - Lubbock, TX 79409

'
2

) *
- .
Fen erhelm Herbest and Jean Baer. Don't Sap-Yes When You - : ”,
. Want fo Say No. New York: Dell P“Nwhmg Co, tnc. 1076, ) (see 80) 3
‘s 88 Gelatt, \Varenhorst, & Carev. Prciding. College Fntrance College Entrance Examination Board
. Examination Board; 1972. 888 Seventh Avenue ’ '
a ; " New York, NY 10019 "
89 Geiatt, Varenhorst, & Carey. Yeciding. X uide. New . .
" York: College Entrance Examjination Roard. 194, (see 88‘) } *
* 90 Gross, Crandaﬂ and Knoll. Management for Modern Familfes. Appleton{ientury Cmfts b
New York: Appleton (‘entury (‘rnftq 197.3. 292 Madison Avenuey
| New Ygrk, NY 4001
] - . ‘, H N ) . , . . ‘ . . N
_ 91 Hav;le Y, 'Robeit. 'Value Exploration Tlhh RolAPlaving. ¢New — Hart Publishing Co, Inc
" ) York: Hart Publishing Co, 1975. o _ 15 West Fourth Street
. L, . ] . oL New~York; NY 10012
’ v ¥ S iy 3
. u 8
» 92 Hawky, Robert C. and lsabel L« Hawley H(unan Values in the J 'R | E‘ S
’ ' Classr()om A Handbook fur Tealhers New York: Hart Pubhshmg . : pe
CotT975. - X - (see 91)
& - ' SRR .
W 93, yHowk *and Howe\.Persunalumg Educdtion; Values Clatzﬁwnuw e s AP v
X and Beyond New York Hart Publishing Co,;LnL 1975.7 : ‘{r (see 91) ; : s
.T. . ‘ el . . v
!’? ; 94 Johnson Denatore I,El%& Minpr. Nu/hmg Never Happ;n@ »% Glencoe Pigss,  ~ . * e o
et Beverly Hills; CA: Glencoe Press. 19774, , LT 17337, Ventura Blvd S N
'y h ‘ B 4 ‘ d, o ) Encino, &,913]6 ' POl M. : !
. : & - 'n. . y o, s o, ‘v @ o - , o .
. . & . FAt o ¢ B L v R o,
*. , 4 ‘_t‘q, . f) L. I', V. ' - L ‘ .l.,‘ .
b -1 » . . . ’L" . ) . ‘ s vy " h 1
Q@ v e 96 L SN
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7 } . Books & Amcles for Teachers ‘ o '_ Ada?reh ", '
‘ Ta, ’ ) ‘ : L . :
95 .rKeenan, Maxine Proposad Models Yor Srudymg Deciszon-Makmg 49%r Shops,Tric -~ -, L ¥
Strucrures Long Beach, CA: 49’er Shops Inc, 1972. " California State University L
L. S _ 6049 East 7th Street - N
- S ' : Coe . ng Beach, CA 90801 . e
96 Lakem Alan. How to Gef Canrrol of Your Fime and Your L I[e ,1-"‘! : .
New York: New American Library, 1974. . (see?) . L

97 ‘Likert, is and Jane Gibson. New Ways of Managing Canﬂtct
New Yoi#McGraw-Hill, 1976. ) . (see 3)

98' Mager, Robert. Goal Analysis. Belmont, CA: Fearon Publis’iwrs. . Fearon Publlshérs, Inc
Inc, 1972. . . 2 6 Davis Drive
' - s Belmont, CA 94002

‘

99 Olsen; Marvin. “Conserving Energy by Changing Societal Goals.” lllinois Teacher ©

{llinois Teacher, S/0O; 1976. - 351 Education Building
oo University of Illinois =
Urbana, IL 61804
- 100 Olson, Geraldine. ‘‘Curricula »and Jobs for Home ~ Department of Consumer Sciences & Housing
Management-Family Ecopomlcs Graduat®s.” Family Fconomics: Aylesworth Hall

-'fsburcemd Security in An'Era of Scarcity. Proteedings of the Colorado State University f
Sug,{eenth Reglonal Family “FconomicsHome Management Fort Collins. CO 80521
Educators Conference. November 18-70, 1076.pr. 99.107

101 /Olson Ken. The Art of Hanging Inm\v in A Uprights World O’Sullivan, Woodside & Co
Phoenix, AZ O’ Sulhvan Woodside & i 1077 2218 East Magnolia
Pheenix, AZ RS034 -

102 Pollock,. Ted. Manaéing' n-ém. o Uhvierisae Tlew Vg Hawthorn Books. Inc
Hawthdrn Books. Inc. 1971 . 260 Madison Avenue
Cte . - . New York, NY 10016
. A .
103 Scholz, Prince, and Miller. How 1o Decid?: A Guide frr Wemen, .
; New,Xork: College Erftrance Examination Roard 1075 (see-RR) S
104 Simon, Sidney B. Meei-i'ng Yoursell Halficar ‘Niles. I Argus rgus Communications »
* 'Communications, 1974. . . ¥ 7440 Natehex Avenue
< 2 . ° Niles. [L. 60648
. ' > <« « .
IDS Slmon Howe, & ershenbaum Values Clarlﬁmll(m New York: '
Hart: Publishing Co, 1972, ° (se€’91)
106 Simpson, Bert K. Becoming 4ware of Values. (A Guidebook for Pennant Press — L
Teachers Understanding arid lsing Valnes Fdueation) San Diego: 8265 Commercial Street,No. 14
. -Pennant Press 1973y | _.f . . _ . i . -Ta Mesa, CA 92041 S
107 Smith, Manuel_'l When I S’ay No, I I'éel 'ndh New \rmk
- - Bantam Books Inc, 1975. . (see 12)
108 Spltze Hazel “Llfe ‘Not Just Survival: Home Ec and Utllwanon . .
‘ ofWorlds Résources,” lIImals Teacher, §/0.1976. pp. 41 48 ! (see 99)
109 Spltz¢ [;iazel “Teacth Techniques Relatedé_o Quahtyk)ﬂfoe K T i .
IIImgts Teacher, S;O 975, pR 6 8. o ‘- - (see 99) s e
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T Books & Amcles for Teachers / ‘ 5 -qrtdb;ess
A * -v. ‘.r’. .
.110 Spltze Hazel. “The Quahty of Life and Home Economxcs “
lllmat,;-Teacher S/O 1975 pp 1-5. .° ; , (see 99) -
'\ [ REE N i
- . vl
vlll .;“The Systems Sccne A Game of Apphcatlon “Ti opits, . L
Y %&Vl, No 1, Oct 1975. . - : : (see86) = -+ .- .
112 Wﬁker Katheryn Time, Use.,Méasur% of Houseésg : duaaon.,. ~"American Homﬁ Econonﬁ:: Rssod;a
Wis}ungton DC: AHEA Publicatlon 1975/-./’ : ‘ Salie "N 2010 Massachusetts Ave
; o > "> Washington, DC 20036
113 Wallace,.Sharon “Qualxtyyg{l.xfe » Journal of Home Economxcs
Nov 1974 ot ) (see 112)
114 Warmke, Roman F et al. Consumer Deuswn Making: Guides to South Westem Publlshmg Company
* Better Living.. Cmcmnatl OH: South-Western Publishing Co, 5101 Madison Road
1972, < ' Cincinnati, WZ? :
.. 115 Warmke, Roman F., et al. Consumerl'conomtc Problems, Eighth . N
) Edmon Cmcmnan OH: South-Western Publishing Co,1971. (see 114) .
116 Woolcott, Donna. “Learnmg Activity for Energy Use and . E N
Conservation,” lllinois Teacher, S/O. 1976. pp. 25 26. (see 99) L
* Nonprint . '
oy ¥
) . - ' , + b . °
Films " Address
. S ¥
117 A Day in the Lif --f Bonnie Console Arthae Ran Traductions e, Arthur Barr Produotions
16% min. 1975 . Box5667 -
’ g Pasadena, CA 91104,
. »
, 118 Babysitting: The Joh and 1he Kids (tnidance Associates, nd. Guidance Associates
s . 757 Third Avénue
New York, NY 10017 .
. . T {
- 119" Bejng. ACLFilms, Int e, 21 min. 1077 ACJ Eilms, Inc -
' West 45th Street
B New York, NY 10036
120 Buy‘ing. Aefna Life and Casualty. n.d . Aetna Life and Casualty
. " . 151 Farmington Aven%ﬂ
" . Hartford CT06115°
- . P 2]
N LI g : -~ >
121 Conservation: To Save D Pavirngiiveny, Jowmal Film. 1671) “Journal Films, Inc -
~ 909 West Diversey
’ @hicago, 1L 60614
. o : : : ,
122  Consumer Game. Pyramid Films, ¢. 20 min. 1973, . Pyramid Films -
; S . , S J ™ ‘-Santa' Mopica, CA 90406
. 123 .I;E;nergy A First F:llm, pailtw Film, A 'ciates, R mii‘l,‘|97| o e - Bailey Film Associates ! ‘
* . 2 N sm\\“.. T .. . Educational Media
e B - L. e 2211 Mlchlgarr ‘Avenue
L . ' ‘f . Santa Monica, CA 90404 .
v ¢ 1‘ \ IS T -.,‘ ¢ .;:‘ - T .
o« R . '1 :3;. .ﬁ;‘l’.- . vy ’
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. 1Q5 Gwc E’a{th a‘Chance Westmghbuge Leammg (‘orp, n.d\& =

S Ty Lt . B ’&
P L Films - o . .

124 Energy -4 Mattgr of C(zozces Encyclopaedxa Brlttamca, -, 2-

mml973r, -.\

" .
_.,A"\ A

' T . L >

4 B -;,\’ ,0 . 4

L '» =
P W . c.
- ' -

126 Goodby\'ew Centron Educatienal Films. ¢, 21 min_'lb72.
..’,- . N * -":"‘

»

127 Guiddnce for the 70's:, Self Feterm REA Fducational Media, c.

‘1,7 3/4min, 1971, . /
. Vo
128 Guidance for the 70%: The Rlame (gms RFA Fduecational
Med&'c. 19 3/4 min. 1974.
129 Guidance for the 70s: Who's Rfv’f;”vﬂ*/ﬂ BFA Fducatinnal
Media, c, 19 min, 1972.° :

130 His Responsibility. Sterling Films, ¢ 1 min, 1077

131 lm!zranre"A‘etna Life and nga"\ ".d
& ’
1‘ Is @ Career in #}«f /’N/l"nlw ER

min, 197§,

ey i Filmg, e,

)
133 Is a~Career in the Horel or Morel Brzcocs fonr Vv Connselor
Films. Inc, ¢, 14 min, 1977,
' . by
134 Is a Career i)i Managemens (o Vo """&if?Filmc_ Ine ¢, 14
min, 1972. &

8 . o
135™ K a Career in the Professions (o1 You” Connselor Pilme, Ine. ¢, 14

min, 1972, .

136 Is a Career 'in the Restaurant Rusiness for You? AIMS
Instjtutiond Mediga Services. Inc.r. 14 min..197?

137 Is a Careerin the Text;'le'()r Apparcel Inducrey for d
ﬂ Films, Inc.c, ] $min. 1074 .

138" ls a Szyes Career fbr You? Counselar Films, Inc. ¢, 1S min, 1971,

139 lsraela Boﬁ Life on’ a Kibhuiz. Encytlopaedia Riitiariica

Educatnona] Corp, 17 min, l973

140 Job Opportunities in Hotels and Moiels Steriing Fducaiional
Films, c, 11 min, 19%0.

J()bs in the Baking Industry. Steﬂmg Educational Films, ¢, 7 min,
1970 : >

© <
’ . . K

99

94

" ‘Edumcatio pal

_ .Chlcago ]L606}“1

s A

ﬂSter_]in_g Educational Films. Inc
=241 East 34#h Street’
-&.;New York. NY lOO_Ifz

1eo

i Conneelar,

Eno)‘/c'l' opa
425 North'Michi

?Westinghbuse Leaﬁu g Corp )
1_-4‘ = 400 Park Avenue ™

Néw-York, NY 10017 /
Centron Edycational Films |
1921 West 9th Street
Lawrence, KS 66044

(ee 123) » et
(see*123)~" - : -

(see 123)

" (e 120)

Chur€hill Films *
662 North Robertson Boulevard
1 0s Angeles, CA 90069

Counselor Films ‘e -
1727 Spruce Street C
Philadelphia, PA 19103

(see 133)

<

(see 130 " iy

AIMS Institutional Medla Servxces lnc
626 Justin Avenue ’i

~ Glendale, CA91 201 °

* (see 133)

(see 133)

(see 124)
(see 130) - _
(see 130). *
¢ e e '
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3 . Lo N e . . . . - 4
' 142 Makmga Decmon Is. Churchlll Eilms, c, 19 min, 1974 ! (see 132) \ Ll E o
.. v ._ ’ 3 ° - o ‘j
143 Man Buxlds Mun Destroys_ Great Plams Natlonal'fnstr‘ucuonal TV Great Piins Natlonal ?nsptuuonal v
’lerary, nd o ' ) . . TV LiBrary : el
‘. s ., : Box 80669 . "'* ;T
o, . . Lincdln, NB 6\8501 R
Lo : o N oL
t“ 144  Miracle of Feeding Aierica. Swift & Company, ¢, 27 min, n.d. " ODCE Fi]m Ubraryf_ ¢ ),\," el e,
. TR POBox 1491  * 77 oL,
1633 SW Park Avenue R
Portland, OR 97207 S
145 Money—What It’s Worth. Film Fair, 16 min, 1975~ " Film Fair Communications - .
S : : 10900 VenturaBlvd -
A L . T ) . Studio City, CA 91604 v .
146 Peege. Phoenix Filgns, c, 28 min, 1973. \ ) . Phoenix Films .
. ot \ 470 Park’Avenue South ..
t t. - New York, NY 10016 :
- N B . . . J“'

147 People Who Work in Factories. Coronet*Films, ¢, 11 min, 1971, Coro;\et Inst[ﬁctlonal Media ~ - .
65 East Sbuth Water'Street , *

- ; \ - o ' P -‘ Chlcago, IT 60601 L.

-

X

148 ' People Who Work in Offices. Coronet Films, ¢, 11 min, 1971. ' (see 147)

. . ' ) L ° .
149 People Who Work in Stores. Coronet Films, c, 1‘1 min, 97, (se‘e 147) ' v
2 N 4 M . . _
& . | - L B - e
#. 150 . Récycling Waste. ‘.Bumaﬁilms,'c, 11 min, 1971 ., (eelasoria)

: . s -7 1
151 Soiled Frontier. Oregon Department of Environmental Quality, c; !
27 mm 1970.°° . " (see 144)
152 The Energy Dilemma. Films Incorporated. n.d. " Films Incorporated )
‘1144 Witmette Avenue - _
- Wilmette, IL 60091 .
7 F : [ . )
153 n,e Mo,gy Tree. AIMS ipstructional Media Services, [nc c, 20 L ~ . 7
min, 1971 ) _ 2:1 ~ (see 136) . ' -
: : ¢
" 154 77re Rtght to Dte Part 1.°c, 27 min., 1973, Part II, c. 27 min,  Macmillarr Films, Inc T ey
: 1973: N ) ] ", ¥4 Macquesten Parkway South :
' . ‘ ’ 's - Mount Vernon, NY 10550 -
.o ¢ . . - e 4 i e
” o . AN . i . . . .
155 Ttmegof YourT.ife. Cally, 197 & (see 144) E
- 156 Torhmjl's First Car. Film Fair Communication. c. 11 r", 1072 (see 144 or 145) ] ' ro.
- SR : T
"157 Valfies and Goals: 4 Way Tg G& ODC. ygﬂ. e (se¢ 144) .
158 World ofFoods Sterling Films, n.d. ; (see 130)
o ) v
159 You 1 Earn It. (‘una .tual In<nrance Somety n d , CUNA (Credlt Umon National Assocxatxon)

: . . - o . . PO Box % ) : ‘F., .
e . . .' e . ' S Macﬁso 53701 e oo
";‘ ' * T o ‘ .. i ' e

/ 160 Your Credit is Good. Journa] Filn}s, e, 18 min, 1072 . @e 144 or 121) e @ B

; - »;“ - '.“ .'r : - ‘ ./ : ‘ . . | -t » v ,
. « - 4 . ) . .. ; ‘o ' ‘." N !
: . ¥ o 95 "

— ; :_‘ _3




"~

e, .; ° "~ ) : "r:,'..'- » % h . BT ' “ g S,'.. , . * . v . oy . . '
' ' 'ﬁ- -7 : F'iImsmps . . lk . _ o Addres.s
161 Budgeting Seﬁes. InTerpretwe Eﬁucatlon n. a. (5 ﬁln(stnps thh [nterpretlve Eduoation, Dwmoq of .' o
cassett@) . . ) flinois Envelope Co . * =N
© .. L. 7 .- -400Bryaitt Street . - o
¥ _ " B , g "#*  Kalamazoo, ML 49001 L
. 3 . A%
h‘1 62 Energg Use It Wzser. Around The Hom‘e USDA Exterision - Deparfment of Agnculture Lo
e Semce 1975. (ﬂ@d&s cassette) RS .~ USDA ‘Extension Service
o R " Washipgton, .DC 20250
1163 Getting Your, Moneys Wonh Singer Society' . foi” Visual Singe#iSociety for Yisual Education
> Edlrcatxon, ,',q (6 ﬁlmsthps wnth cassettes) " . l34515|verséy kway :
. . 3 e '.Chxcago IL Sy,
T Las _— o . i
164 How. WauId,,Yau Like to be 0!d7 Guidance Associates, n. d (118) .
-~ 165 M’oney ‘Management Fllmsmp L lhmn HﬂfNehn]d Finance Corp. ’ * .
" nd. . . (see 49)
\ i : .-k . . e . b ~
166 Preparing for an Interview. J.C. Penney ‘Co. Inc. 1074, (lnvlud{’,s RAPUEES i
ﬁlmstnp ﬁgecord) e " (see 44)
167 Shoplermg Gundance Assoblatee n d. . . (see 118) ’
168 The Energy Ch.ﬂs Westlnghou%e leamlng(nrp n.d. (3 ﬁlmstnps . T
Wuh casettes) . (see 125)
169 Umpteen Ways People Shop in Decision Making for Cmmmwrc . o
Kir. 1C. Penney Go, Inc. nd. - © (see 44)
70 You and Yaur Clothing. Hmlwlmld Finance Corp. n d (see 49) ] .
'y ¢ R : o : L

B l;ll You the Consumer. nger Sorwcv for Visnnl "i"r"v'l(»n Ine, pd ‘(see 163)
1] .

“ L4 . N o v
. ,11: . . - ) ) . .',
o : . Tapes & Slides , ' * Address (/)

172 Are You Lisgening? New York: 1.C. Penney Co. Inc. 1971 (Tape) (see 44) .
173 Values. New York: 1.C: Pennéy Co, Inc, Sp/Su. 1992, {Tape) (see 44)
< co . :. L. "., ‘ ' Q;? ‘. . . ’
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