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PREFACE

This research project had its beginnings when I asked myself the
question, "What em I doing here?" I asked it not as a philosophical
inquiry into my existence as a human being but as a practical question
concerning my status asa graduate student in the Department of English
as a Second Language. My colleagues and I were taking specialized
training so that we could work in English langusge programs at home and
overseas. After a year and a half of intensive study of grammar, seclo-
linguistics, psycholinguistics, and other academic areas, I realized
that although I was coming to know my Jjob quite well, I really had no
clear idea of the attitudes of the people who would become my students.
Did they really need the English language and native speaking teachers?
If so, why? What types of skills did they want to develop? These and
many other questions flooded my mind. The following pages recount my

attempt to satisfy my curiosity and find the answers to these questions.



CHAPTER I

BACKGROUND TO THE STUDY

"If English is indeed the principle language of inter-
national communication, it is only the latest in a

series of languages to hold this position...If anything
is clear from the history of international communication,
it is that once a language has established itself as
predominant in the world it will eventually fall from
that perch, There is no reason to suppose, moreover,
that this will not happen to English as well."

Richard Noss
(Noss 1967)

In the distant future, most people in the world vwill know English.
Agree: 609 Neutral: 153 Digagree: 59

821 students in Singapore, India,
- and Thailand, 1978

"We have imbibed our ideas of freedom and democracy
through this language...English has been like the
Prince coming from the West, whose magic touch had
roused the Sleeping Beauty of the East- India- to

a new life of hope and promise."

Niranjan Niyogi
(Niyogi 1965)
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The Problem:

At this point in world history, English is the preeminent language
of wider communication. In addition to its 275,000,000 native speakers,
there are millions of others who speak it as a second or foreign language.
Gage and Ohanessian (1974) estimated that there were over 115,000,000
people enrolled in English language prografs in the one hundred and six
countries they surveyed. English ie used as a library language, as the
medium of science and technology, as a contact language between nations
and parts of nations, and as the language of media and modernity. It is
8150 seen as & vestige of British colonialism and as an arm of American
cultural imperialism. English iz all of these things and more-

At the pedagogical level we see millions of aspiring English speakers,
Thousends of teachers are being trained to help them; millions of dollars
are being spent on materials for their classes; and billions of hours are
expended yearly in the gquest for English fluency. What I propose to do
ig to examine a small segment of this interest in and demand for Fnglish.
Specifically I intend to look at the needs for English among final year
bachelor degree students majoring in the flelds of English, engineering,
and commerce/business in the nations of Singapore, India, and Thailand.

The growing trend in language teaching philosophy today is towards
looking first at the learner rather than the method or materials in order
to discover his psychological and pragmatic needs. Meeting both of these
needs is viewed as a prerequisite for successful language teaching and
learning. In order to gain some insights into the needs of foreign stu-
dents and the role of English in Asia today, I undertook this study

seeking answers to these basic questions:

(6]



1. Why do students study English?

2. With whom are they now using English and with whom do

they plan to use it in the future?

3. What language skills do they wish to develop?

4., What are their opinions regarding the English language,

target varieties, and the future of English as & world
language?

The above questions represent the basic broad areas on which I fo-
cused. I was especially interested in looking at the answers to these
questions in terms of the diffefences and similarities that might exist:
1) between students in countries that have different uses for English;
and 2) between students in different fields of study. This thesis will
examine the country by country data. The second set of data will be used
for a series of articles to be sent to the cooperating institutions and
Journals in the countries involved.

The particular aspects of these questions that I wish to examine

are as follows:

Reasons: As precisely as I can, I hope to identify the specific reasons
why these students study English. I am interested in determining if
their géspanses show a preference for the use of English as an intrana-
tional language for social/economic purposes in their own country, &s an
international language for worldwide communication, or as a foreign lan-
guage for interaction primarily with native speakers. I would also like

to see how their pattern of reasons relates to Gardner and Lambert 's

theory of instrumental and integrative motivations.

L)



Skills: Before syllabi and materials are prepared or adapted, it is
vitally important to know exactly what the students want to learn. Are
they more interested in reading, writing, speaking, or listening? What
specific applications of these skills are most important? For example,
do they wish to improve their reading so that they can read English lit=—

erature, letters, or professionally related materials?

Language Use: With vhom is the student presently using English? I sm

primarily interested in finding out the frequency of use of English vwith
certain categories of people (e.g. family, teachers, etc.,) and various
groups of speakers (e.g. native and non-native speakers). I am also
interested in their future expectations regarding the use of English with
these same categories of people. Will they predict increases or decreases

in frequency of use with these people?

Varieties of English: Until recently a close spproximation to a native

speaker standard was the theoretical goal of most language programs and
language learners. Although in reality it was recognized as an almost
impossible goal, most students and teaschers held to the idea that one had
to strive for native-like fluency. With the development and recognition
of local varieties of Znglish in a number of countries (e.g. India, the
Philippines, etc.,) some educators have asked that this impractical goal
be dropped and that students be allowed to strive to reach & more resl-
izable goal - that of an educated speaker of English of their own nation-
ality (Kachru 1976, 1977, Lester 1976, Smith 1976). The British have
been in the vanguard of this movement. Clifford Prator (Prator 1968),

among others, has been strongly opposed to it. I am interested in seeing




if students recognize the existence of a local variety of English and if
they wish to see it taught in their schools. If a foreign standard is

preferred, I want to know which one it is.

Culture: Are students interested in English simply as & linguistic code
or do they also want to learn about native speaker literature and culture?
This may also be related to the social milieu in which students plan to
use English. People who wish to use English as an indigenous contact
language may be less interested in native speaker cultures than the per-
son who plans to travel to those countries or to deal extensively with

Westerners.

dustification:

The information collected and presented here should be of interest
to those who are involved in teaching English and developing materials.

Both of these tasks can be made easier and more certain of success if th

students' views on these matters are known. The identification of the
skills desired will be useful in this regard but is not enough. Perhaps

a teacher or & book will be more successful if the reasons behind those
desives are known. An understanding of the need for English as perceived
by the students themselves should bé extremely valuable in formulating
meaningful materisls and effective teaching strategies. The datacollected
on varieties of English %nd the mixing of language and culture will be
useful in as far as it sheds light on the larger problems of selecting

a standard, the culture-specificity of any language, and the future of

English as a world language.




Description of the Study:

Type: his is a synchronic cross-national study. The data was gathered
by means of a direct closed format type questionnaire with one hundred and
eleven items. Most items required the respondent to make a choice from

2 one to five semantic differential scale, A closed format was used
rather than an open—ended one because of the difficulty of quantifying
open-ended responses and because it was deemed more efficient and thorough
to present the students with extensive lists of reasons, skills, etc.

and ask them to Judge those items rather than to ask the respondents to
conjure up all the many possibilities themselves in the limited time
available. The topics studied were considered to generally be low emo-
tion subjects amenable to this type of questionnaire. The nature of the
topics plus the snonymity of the respondents probably favored truthful
responses. A questionnaire vas favored over such other research methods
such as a matched gulse, etc, because.of the wide range of topics surveyed

in the study.

Subjects: The subjects were final year bachelor degree students in the
fields of: 1) English language, literature, or teaching; 2) engineering;
and 3) business/comerce. These groups were selected because of the
diverse views they might be expected to have towards English. A future
enalysis of the data will be made in terms of these academic groups rather
than nationasl groups. Since tnis was a trinational study, consideration
was also made of the availability of subjects in these fields in these
countries.

Final year students were selected because they were more likely to:

1) have developed opinions on their need for English; 2) have made career
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choices; 3) be able to answer a questionnaire of the necessary camﬁléxity
that-w§; written «n English. However, because several English language
eiueagars in Theiland strongly ergued that an English language question-
naire would be too difficult for their students, a Thai translation was
produced with the aid of the Central Institute of English in Egnggck and
the English Language Center of Chulalongkorn University. Some slight
differences in the questions were unavoidable but on theewéalé the trans-—
lation was felt to be a good one by & number of Thai educators. TIn some
cases the Thai version %as even an improvement over the English version.

Reference is made to final year students ratiuey than fourth year
students because some departments had three or five year progrsms. The
subjects were selected from a number of universities and colleges with a
cosmopolitan cross-section of students representative of the student
population as a whole. Equal numbers of students from each department
were sought but this did not prove possible. Over 825 students partici-
Pé£éd in the study. There were 170 from Singapore, 342 from India, and

313 from Thailand.

Review of Relevant Research:

There is not much literature dealing directly witﬁ the range of
questions asked in this thesis. A lot of work has been done op attitudes
but it has generally taken a quite different approach. The main focus
of this researcn has been on the following areas:

1. Attitudes of the learner toward the target language group.
The most notable work in this area has been done by Gardner
anééLambert (1972) among French and English Canadians.

2. Aﬁtitudes of people towards various language varieties and

i
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diglects. 'Cohen (197L) studied Mexicam-American judgements
of EﬁgLiSE and Spanish; Fraser (1973) §£uiiea reactions to
American dialects; Ryan (1973) studied reactions to accented
speech,
3. Attitudes of teAchers and parents towards foreign language
study (Ackerman 1972, Papila 1973, Feenstra 1969, Savignon
1976, de Garcia 1976).
L. Attitudes of Americen students towards the study of foreign
languages (Reinert 1970).
5. The relation of attitudes to achievement. Machamara (1973)
holds that attitudes are a minor factor. However, the
vast mag@rity’af gstudies attach great inportance to the
role of attitudes (Spolsky 1969, Gardner et. al. 1972, 1975,
1976). Savignon (1976) even considers it to be the most
important factor 1n second language lesrning.
That there is not much written along the lines of this present study
vis probably due to the fact that this research deals with three areas
vwhich investigstors usually keep fairly separate: attitudes, motivations,
and linguage use. [t may also be because such studies are more likely
o be done by governments for in-country use only and Aat for publication.
In addition, much of the work has be=n done with Mexicen-American, French-
Canadian, and English-Canadian groups. These situations are much different
f:am those in this study in that most deal with two language groups living
side by side. In the Asian context there are no large bodies of native
speakers to integrate with, Since most of the material in these aress is
of only marginal interest, I will confine my remaerks to those studies

which are directly relevant.
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The‘ﬁajaf work done on attitudes and motivations is the body of mate-
rial produced by Wellace Lambert and Robert Gardner and their associates.
More tham any other people they have established the importance of atti-
tudes and wotivation is second language lesrning. Their initial studies
shoved that students who were oriented towards learning a second language
in order to communicate with that language group tended to have more
favorable attitudes tovards that group and that this resulted in a greater
effort to scquire the target language. They concluded that these motive-
tional variables were as highly related to second language achievement
8s vere the indices of language aptitude. They labeled thié type of moti-
vetion "dntegrative" es opposed to "igstrumental”-tyPe motives which were
strictly mtilitarign,'

In their research, Gardner and Lambert were interested more in iden-
tifying these broad types of motives than in discovering the specific
reasons why students were learning the target language. The bicultural
contexts ih which they did most of their research also maekes it less ap-
Plicable to my work. However, they did do a companion study in the
Philippimes. The results showed that students with an instrumental out-
look who received parental support for their study of English were suc-
cessful in developing proficiency in the language. However, for a subgroup
of stuflents an integrative orientation had a great effect on proficiency -
éspecially the oral—aural skills. They concluded that in a country vhere
English £s an imported world language and national languasge, both instru-
mental and integrative motivations must be cultiveted (Gardner and Lambert

1972). An earlier study (Sentos 1968) had produced the same results.

}‘m
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However, the reééaréber concluded that whatever integrative motivation
that existed was directed towards an Epglish speaking Filipino ér@up and
not towards s native speaking group.

In India, Lukmani (L9T2) did similar research with 60 high school
girls and concluded that in their case instrumental motivation was more
highly related to English proficiency than integrative motives, Their
proficiency came from a desire to use English as a tool with which to cope
with the demands of modern life and not as a means of entry into a refer-
ence group such as native English speakers or English speaking Indians.
Given the small homogeheous sampling mede, one is hesitaut to generalize
that this is the case in India., Also, in devising her own set of instru-
menta) and integrative reasons, she was not careful enough in making them
unambiguous. Therefore some of her data is suspect.

None of these studies has really txied to isolate the specific
ressons why students in Asian countries study English. Harrison (1975)
did this for Jordan and foupnd that the main reason was to enable students
to get a job outside the country, Although in Jordan's casevteaebers and
administrators night hesitate to recognize and encourage that type of
mwtivation, in nost cases language programs could be made strénger if they
vere more in tune with the students' real needs.(Joiner 1974, Lipton 1972).

The most relevant study on the skills that students desire to develop
was found in an unpublished paper by Lyle Bachman (1975) reporting the
results of a study done with college administrators, teachers, and students
in Thailand, Fifty-six percent of the undergraduates cogtacted felt that
students should gain proficiency in all four language skills, 12% favored

listening and speeking, 9% favored listening and reading, and 9% favored

e
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reading and writing. When rating a number of skills as objectives for
Learniﬂg English at the college level, students assigned the highest
importance to:

1. conducting independent study in their area of specialty.

2. understanding lectures in English.

3. resding textbooks and journals in their fields.

4. reading and understanding general English.

5. conversing with foreign lecturers.

6. continuing their education in English speaking countries.
Bachman's study confined itself to the uses of English in the academic
world of the student. No information is provided on the size or nature
of the study.

A numhéf of unpublished papers on the position of English in Singapore,
India, and Thailand were useful in designing the research presented here.
The most up-to-date and perscnal ones were those contained in the ESL
State of the Art papers written by Asian EFL/ESL teachers and program
administretors for the Culture Learning Institute of the East-West Center
(Swith 1970-75). The papers give a brief overview of the status of English
in certain Asian countries. Other surveys include Hayden (1967), Noss
(L967), Watson and Nobatan (197hk) and Lee (1976). Each has a discussion
on the languege situations in Thailand and Singapore. Gopinathan (1974),
assan (1976), and Crewe (1977) are collections of articles on the edu-
eational, social, and linguistic conditions prevailing in Singapore. Kuo
(L97L, 1976) presents the facts and figures on the growth of a bilingual
state. He predicts thet English will soon become the most vidély spread

language smopg Singaporeans. Platt (1975) describes the dialects spcken
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there while Tongue (19T4) analyzes the English used by educated speakers
in Singapore and Malaysia, Some aspects of the Thei situation are pre~
sented in articles by Anderson (1970), Brown (1976), Brudiprabha (1976),
Debyasuvarn (1978), and Wangsotorn (L976). The general English language
Situation in India is documented in papers by Kachru (1969, 1976, 1977),
Embchaniani (L976) and the Ministry of Education (1967, 1968, 1971).
Arguments for and against the retention of English as an official language
are discussed in Desai (1956), Niyogi (1965), and Narayan (1970). A
wealth of statistics detailing the status of English as well as many of
the indigenous languages can be found in books by the Central Institute
of Indian Languages (1971), Nigam (1972), and Chaturvedi (1976).

The final topic area of relevance is the larger question of the role
of English in non-native speaking countries. As argued in articles by
Prator (1968) and Kachru (1976, 1977), the guestion is ome of which stan-
dard to follow and how to maintain mutual intelligibility among various
dialects of English., Prator opposes the acceptance of local national
virieties of English as standards for instruction. Kachru rebuts his
:riticism% and argues that English now belongs to the world and not only
To the native speakers. The users have the right to adapt English to
their own needs. This may mean that a number of standards may develop
even within the same country depending on the groups withk whom it will he
eventually vsed. Kachru (1976) ais& reports on a survey of graduate stu-
dents which showed a preference of 66.6% for following the British model
as the goal for English programs. Only 5% preferred American English,
while 22% preferred Indian English. Pifty-six per cent of those students,
however, labeled their own spoken variety of English as Indian English,

29% as British English, and 3% as American English.

b
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Agreeing in substance with what Kachru says are two papers by Lester
(1976) and Smith (L976), both entitled "English as an International Aux-
iliary Language'. They suggest that the EIAL outlook is more realistic
than the old ESL/IFL framework. They see English as being used on a num-
ber of different 1aveis: 1) as & reading or research ;anguageg 2) as
én suxiliary language within a country; 3) as an international language;
h) as a native language. They envision a number of standards depending
on the level at which English will be used. Both discuss the pedagogical
implications of such an event.

Smith and Tester also tackle the guestion of the role of culture in
1%§guage teaching, Sommer (LOT4) believes that it is important to teecch
culture along with the language because it increases motivation and helps
the student develop a positive attitude toward the target group.  Lester
and Smith would probably agree. However, they would question whether it
1s the pative spesker's culture which;hgs to be taught. If‘Eﬂglish is to
?e used as an auxiliary language within a country, it would be more real-

istic to teach it in terms of the local culture,

Pre-Testing of the Instrument:

The questiomnaire wxs given to thirty students in two ELI classes
&t the University of Haweii and to some volunteers from the Hawaii English
Language Program. The students ranged in ege from 16 to 30 and were from
seven different countries and many fields of study. This situation was
not very similar to the actual field conditions, but testing did serve
to verify that the test could be done in 2 class period, Times ranged
from 20-60 minutes. OStudents doing it outside of class generally

reported spending more time on it then those who did it in class. They

- »
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reported very few problems of comprehension of the material. The diffi-
culties they encountered were primarily caused by the concepts stated

and not by the language itself. The questionnaire was shown to educators
from Thailand and India. Based on the feedback received from these stu-
dents and teachers the gquestionnaire was revised. Several changes vere

1lso made to incrrase the ease of tabulation of the results.

Procedure:

The instrument was administered in a variety of ways depending on
the policies of the cooperating institutions. Some were done in class
under the supervision of the researcher or a teacher resulting in a one
hundred percent completion rate. Others were handed out to be done on
the students' own time at home. The percentage of return naturally

fluctuated with this latter group.

Sampling Locations:

The sampling took place in three large cities in three countries:
1) Singapore, Republic of Singapore; 2) Hyderabad, India; 3) Bangkok,
Thailand. The English language situation prevailing in each of these
countries is discussed in the next chapter. A list of the cooperating

institutions in each of the countries is in Appendix A,

Data Preparation and Method of Analysis:

All of the information on the questionnaires other than spontaneous
comments was placed on data cards and a computer analysis using the SPSS
program was run. This analysis produced the meens, median, standard
error, standard deviation, ete. in addition to a frequency table for the

responses %o each item. Computer time and the assistance of a computer
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expert were supplied by the Culture Learning Institute of the East-West

Center.

———

The Discussion:

Throughout the ensuing discussion of the dats I will refer to the
three groups by nationality. This is merely for convenience sake and
does not mean that I am proposing that this data describes the attitudes
of entire nations. It does, however, give an accurate description of the

views of the target groups in the cities surveyed.
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CHAPTER II

THE COUNTRIES AND THE STUDENTS

"343.1 The official language of the Union shall be
Hindi in the Devanagri script. :

"2, Notwithstanding anything in Clause 1, for a
period of fifteen years from the commencement of
this Constitution, the English language shall con-
tinue to be used for all the official purposes of
the Union for which it was being used immediately
before such commencement.

"3, Parliament may by law provide for the use
after said fifteen years, of the English language."
The Constitution of India
(Abreham 1977)

"7.1 Malay, Mandarin, Temil and English shall be
the four official languages of Singapore."

The Republic of Siﬁgapgfe
Independence Act of 1965
(Kuo 1974)

"5,1 In principle in the elementary level all pupils
nust study the Thai language and other life skills so
that they will become united and csan communicate with
one another. In the required course of twenty-five
hours, foreign languages are not offered, but the
teaching of foreign languages in addition to the
required curriculum could be allowed where appropriate.

"5,2,1 Therefore private schools which are capable
of teaching English from first to fourth grade
should be allowed to offer English courses.

"5,2 At present the Fnglish langusge has become a
part of the daily life of the people, especially in
urban areas. Therefore the English language is of-
fered as one of the subjects from the fifth/sixth
grade. English is also an international language
vhich is the means for information and knowledge

of the Thai people.’

National Education Policy

Thailand, 1977
(Ministry of Education 1977)
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Tn order to understand the dats vhich is presented in subsequent
chapters, it is essential to rirst know something about the English lan-
guage situations in the three countries surveyed. This knowledge will
be very helpful in the interpretation of the responses and in accounting

for similarities and differences that might arise between these countries.

Singapore is a city state of about 2,300,000 people situated on the
southern extreme of the Malay peninsula. It is a multicultural country
composed primarily of people of Chinese (70%), Malay (15%), and Indian
(1%) ancestry. Singapore's language policy reflects this multiethnic
m&kéﬂng There are four official langueges. Mandarin, Temil, and Malay
represent the three great cultural traditions extant in Singapore while
English represents its colonial heritage and its technological future.

In the educational system instruction is available in all four official
languages from the primary through the secondary grades. At the tertiary
level English is the only medium of instyuction. Previausly Nanyang
University was a Chinese medium institution, but it changed to English
after 1975,

The Government of Singapore pursues & bilingual policy that requires
?he learning of English plus one of the other official languages. This
causes problems for some students of Indian and Chinese origin who speak
2 language other than Mandarin or Tamil at home. For instance, the
largest group of speakers in Singapore sre those using the Hokkien dislect
of Chinese. Thus for a large number of students, the "mother tongue"
studied in school or used as a medium of imstruction is often a second
language for them and not their actual native language. In addition to

that language they must also learn English.
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InSingaporean society at largé'Eﬂglish has an important role to
play., It is the language of the govermnment bureaucracy, the laws and the
courts, tourism, technology, and business. Singapore has the highest per
capita income of any country in South or Southeast Asia. It is rapidly
moving into higher technology areas of manufacturing and shipbuilding
and desires to become the center of international business and banking
in that part of Asia. In order to make use of Western technology and to
attract Western capital, it is felt that English is necessary. English
is also seen as the mortar which will help cement the threé ethnic groups
into a single community with a distinctly Singaporean identity. In &
1971 study, students from the English streem received the highest ratings
for cultural and linguistic tolerance while the Chinese stream received
the lovest (Kuo 1976).

At the same time, however, many Singaporeans are wary that the SPfegi.
of English will lead to a deculturalization of their éacieﬁy. Whiie
opening the door to modern technoclogy and skills, they fear that English
will also transmit Western values that may conflict with traditional
cultural values (Kuo 1976). Tt is hoped that the promotion of the three
"mother tongues" in the school system will reinforce local cultural
traditions and inhibit the spread of the undesired effects of Westerniza-
tion and industrialization.

Meanwhile the uge of English continues to grow. .Undé£ the Bilingual
Policy both Mandarin and English have made strong advances in terms of
the numbers of speakers of each language; but while the spread of
Mandarin ﬁas primarily been through the Chinese community, English has
been popular with every ethnic group. In 1947, 31.6% of primary and

secondary students were enrolled in English siream schools as opposed to
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over 58% in the Chinese stream. By 1967 the ﬁagitigns had reversed with
58.9% in the English stream and only 33.8% in Chinese medium schools
(Kuo 1976). The figures for 1977 enrollment in primary schools showed
that over 82% of the children were being placed in English medium schools
(Kuo 1978, personal communication). Prime Minister Lee Kuan Yew inter-
preted this movement as meaning that "parents have continued to place the

future careers of their children before any cultural or linguistic patri-

i
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otism" (Gopinathan 1975:59).

In 1975, 56% of the Singaporeans surveyed said that they could
understand English. Younger people were more likely ta’kﬂﬂv English than
clder adults (Kuo 1976). If its present rate of growth among all ethnic
groups continues, it is probable that English will soon become the domi-
nant language of Singapore for intranational as well as international

Purposes,

Whenever the terms multicultural or multilingual are used, someone
invariably brings up the example of India. A nation of 623,000,000
people of verious religions and ethnicities, it is almost impossible to
label any.one thing as being representative of all of India. In the 1961
ésnéuss over 1600 mother tongues were reported in use in India (Central
Institute of Indian Languages 19T1). Although ﬁany linguists agree that
this is a highly inflated figure, no one argues #ith the fact that India
i5 one of the more linguistically heterogenous countries in the world.

In addition to a very large number of indigenous languages, India also
18ys elaim to having one of the world's largest English speaking popula-

tions. In the early 1970s it was estimated that there vwere almost
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18,000,000 students enrolled in English classes in Indid (Gage and
Ohanessian 197h). |

The 1950 Constitution of India proclaimed Hindi as the official
language of the Indian Union with English as an associate official lan-
guage until 1965. The establishment of Hindi was a victory for the |
northern Hindi speaking states over the-southern Dravidian language
speaking states who wished to keep English as the official language. The
vote for Hindi succeeded in Parliament by only one vote.

During the working out of a compromise, both groups agreed to con-
tinue with the use of English until 1965 when the situation would be
reassessed. In 1967 an amendment was added to the Official Languages
Act of lQSB which stated that "'the use of both Hipndi and English for
specific official purposes shall remain in force until resolutions for
the discontinuance of the use of the English language...have been passed '
by the Legislatures of all the states .which have not adopted Hindi as
their official language” (Abraham 1977). Since Hindi is not the official
i&nguage of 15 state governments, it is not probable that all these states
will agree to the abandonment of English for many years to come.

At the present time India continues to follow the Three Language
Formila which was accepted by all the states in 1961. Under this plan
students in the Hindi speaking states would study & modern Indian languéga,

vPreierably one of the southern languages, in addition to Hindi and English.
In the south it was hoped that schools would tesch the local langusge
Plus Hindi and English (Ministry of Education 1967). In both cases
Inglish Waé to be the third language in order of importance. In practice,

- however, in both areas English received the second greatest amount of
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emphasis after the mother tongue. Hindi has been growing in influence
but it is doubtful if it will soon be popular enough to displace English
from its associate language status.

One of the South's major arguments for the continued use of English
as an official language is the seme as one used Dy the Government of
Singapore. ' Because English is not an indigenous language, it can serve
85 a neutral medium for communication and competition between the local
language groups. No single group of native speakers gains an important
advantage by having its language used exclusively for national civil
service tests, government documents, courts of law, ete. All groups in
the country must struggle equally to gain fluency in the neutral language.

The state of Andhra Pradesh lies geographically betveen the radicals
of both extremes. It had a population of 35,934,898 in 1961, Telegu, &
Dravidian language, is the mother tongue of almost 86% of the people.

The next most widely spoken mother tongue is Urdu with 2,553,753 speakers.
Hindi has the eighth largest number of native speakers (Central Institute
of Indian Languages 1971). For years much of Andhra Pradeéhiwas part of
the Muslim kingdom of Hyderabad ruled by an Urdu speaking Nizam. At

that time the medium of instruction at the state's largest tertiéfy
institution, Osmania University, was Urdu. It is interesting to note

that the new medium of instruction later adopted was English and not

Hindi, elthough the latter is very similar to Urdu in its spoken form.

Undergraduate education is carried out by & number of affiliated colleges
some of which offer courses in Telegu.
English is a required language from fifth grade through the first

Year or two of college. Although it has the status of a third language
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behind the mother tongue and Hindi, more time is actually given to English
than to Hindi. For the secondary school lsaving certificate, a higher
passing giuae is required for English than for Hindi (Chaturvedi 1976).

It is obvious that in Andhra Pradesh Hindi is more important than English
only on paper and not in the classroom.
Hyderabad is the capital of Andhra Pradesh and is the rifth largest
city in India. It has a population of over 2,000,000 people. Its
‘university and colleges attract students from all over the state as well
as from outside the state. Respondents for the present study were drawn

from Osmania University and five colleges in the city.

Thailand:

Thailand is a nation of 44,000,000 people. Its populace is much
zore homogenous than t'ose of India and Singapore. Over 80% speak one
of the four main Thai dialects as their mother tongue. The vast majority
are Buddhist snd are of the same raciél group. Unlike India and Singapore,
Thailand was able to escape the fate of colonization even though all of
its neighbors eventually fell under the control of either the British
or the French.

Whereas the arrival of English signaled the decline of meny kingdoms’
in Asia, in Theiland English was imported at the behest of a king. King
Monglut , who ruled Thailand from 1851 to 1868, learned English from
American missionaries and later hired private English tutors for his own
children thus bringing status to the language and providing the story
line for the famous musical, "The King and I". Successive generations
of the royal family contin.ed to learn English and its study graduslly
spread to the middle class. By 1911 a knowledge of English had become

the status symbol of the modern educated person. In 1313 it became a
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compulsory subject from the fourth grade on. In 1932 it was made compul-
sory from the fifth grade onwards (Debyasuvarn 1978). That is its present
Position in the educational system although some educators are trying very

bard to persuade the government to have it made into an optional subject.

The Students:

The respondents were final year college students from a total of
tvelve universities and colleges in the three countries. A list of all
the cooperating institutions is included in the appendix. Despite vari-
ations in the position of English in the respective educational systems,
the aversge numver of years of English study was about the same. The
Singaporeans led with 1L.2 years while the Indians and the Thais were
very close with 13.7 and 13.5 years respectively. Greater differences
Were seen in the percentages of students who had attended high schools
and colleges where English was the main medjum of instruction. The
Singaporeans and Indians vere very giﬁilar in this aspect of their back-
ground. Sixty-four percent of the Singaporeans and sixty-seven percent
of the Indians reported attending English medium high schools. For
college the percentages were ninety-eight percent for Singapore and
ninety-four percent for Hyderabad.

The Thai group presented a much different picture. Less than 2%
reported aﬁténdiﬂg high schools where English was & major medium of
instruction. Over 5% said that they were attending a college or univer-
sity where English was the main language. Most of these people were
majoring in English ard were receiviﬂg much of their imstruction in

Znglish., There are no English medium colleges or universities in
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Responses to questions concerning their personal English language
background revealed almost the same pattern of differences. The
Singaporeans led the way in claiming that English was used at home when
they were children. Over 51% made that claim. A high percentage of
Indians (38.3%) also replied in the affirmative. Less than 3% of the Thais
reported the use of English in their homes, The same divisions appeared
when the three groups listed the first language they learned to speak and
the language they now know the best. Over 18% of the Singaporeans and
6.5% of the Indians said that English was the first language they learned.
There may have been some conrusion here over the use of the word "learned'.
Some respondents may have felt that the word implied a formal school set-
ting and that they had "acquired" their mother tongue while English was
the first language-they had actually studied. In any case, the figures
do indicate that there may be some near-native speakers in the sampling.
When asked to estimate tne percentage of time English wes used in their
homes when they were children, forty Singaporeans (23.5%) guessed that
Fnglish was used at least 50% of the time. Eleven (3.6%) of them said
it was used at least 90% of the time. Forty-six Indians (6.7%) said
English was used 50% of the time and nine (2.1%) thought it had been
used at least 90% of the time. When asked to pick the language they now
knew the best, 59% of the Singaporeans and over 46% of the Indians
Picked English. These percentages seem high and some people may hafe
misinterpreted the question in some way. Once again, however, these
Seemingly high figures do indicate something about the general language
situations in those countries. Many students in Singapore and India do

have an excellent command of English and use it daily. It is also
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their best language for some purposes. Those who had used English as
their medium of instruction in high school as well as college were more
likely to feel that English was their best language.

Among the Thais the situation was much different. Slightly less
than three percent of them reported that English was used in their homes
vhen they were children. The same amqunt felt that English was their
bégt language at present while only one student out of 313 said that
English was the first language he learned. In this case the Thai ques-
tionnaire was probably less ambiguous than the English version and
resulted in a more sccurate picture of the English language situation ip
Thailand. Due to a printing error, however, the question asking for
estimates of the percentage of English use in the home was left off the
Thai questionnaire.

Thus as we have seen in the descriptions of the position of English
in each of these countries, there is a great similarity between India
and Singapore and a great difference between these two and Thailand.

The dichotomy between countries where English is an official language
used for intranational purposes and other nations where it is a foreign
language used mainly for international communication is bound to be
reflected in the educational backgrounds of students from those types
of situations.

There was one factor, however, which did not reflect this dichotomy.
A heavy majority in each country reported that they had received some
parental encouragement for the study of English., Seventy-seven percent

of the Singaporeans, T0% of the Indians, and 68% of the Thais said that
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their parents had encouraged them. Not a single respondent out of 825
signaled that he had been discouraged., The rest of the parents were
Neutral,

The closeness of the figures 1s somewhat surprising; the differences
are not. As we have seen, English is fast becoming the major language
of Singapore and for the vast majority of these students English fluency
will most probably enhance their economic and social positions. The
situation in India is similar but English fluency doesn't seem to be as
crucial a skill as it is in Singapore. In Thailand it is obviously not
& pressing need or an overly valuable skill. One would have to surmise
that the needs of the Thai students are quite different. It may also
be that the Thai questionnaire's use of a strong word for "discouraged"
dissuaded some respondents from choosing that option. But it is defi-
Ritely safe to say that a majority of parents feel, for whatever reasons,
that a knowledge of English will benefit their children and that very
few parents, if any, are going to oppose the learning of English by their
children. Regardless of whatever their personal feelings towards the
language may te, most parents in all three of these countries probably

view English as a skill that their child should acquire.
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CHAPTER III

WHY WE STUDIED ENGLISH

"If English is an evil, it is a necessary evil and
must continue, in the interest of unity, progress
and the future of India."

P.D. Shastri
(Shastri 1977)

"English is the only language which is 2 medium
of instruction available throughout the country
and many parts of the world."

An Indian student

"It looks impressive to know English."
A Thai student
"It is an international language. Most textbooks
are write in English. It is used everywhere. The
owner of the language are advanced, so I would like
to know more about them (through English)."

A Thai student

educated children to speak English."

A Singapore student
"English is the most popular medium through which
advanced technalogy and business concepts are
expressed.”

A Singapore student

b
»
~
o

-
Iy
-
[




28

Having gone through almost fourteen years of English language study,
it is hoped that these students had some motivating factors other than
the requirements of their educational system. In order to discover the
forces that may have encouraged them in their study, the students were
Presented with a list of 25 possible reasons for language learning and
asked to rate each one on a scale of one to five from "definitely my
reason” to "definitely NOT my reason' thus indicating the extent to which
it was one of their personal reasons for studying English. Both the
Singaporeans and Indians rated fourteen of these reasons positively
according to the group means, The Thais only ranked thirteen positively.
All twenty—five reasons are listed below in order of their ranking by
all 825 respondents as a single group. Each reason is followed by & code
word which represents that reason in the table in Appendix B which gives
the mean score and ranking it recsived from each group. Since there was
& neutral choice given, the pro and con percentages do not add up to a
full 100%. These percentages were calculated by adding the scores for

the first two and last two choices.

1. I studied English because I will need it for my work. (Work)

This was ranked first by both the Indians and the Singaporeans and
fifth by the Thais. Ninety-five percent in Singapore, 94% in India, and
862 in Thailand asserted that this was an important reason for their
studying English. In addition to its importance within the éounﬁrYs
. English is also valuable for obtaining lucrative jobs with foreign busi-

ness firms and internationsl agencies and for conducting foreign trade.




2. I studied English primarily because it is required in our system.

(Syst em)

This was ranked second by the Indians and the Singaporeans and
eighth by the Thais. The Singaporeans (90%) and Indians (80%) emphasized
this reason much more than the Theis (63%). The difference could lie in
the fact that English is only a compulsory subject in Thailand while it
is an ¢fficial language in the other two countries. For many of the
Indians it was their medium of instruction in high school and college in
addition to being a compulsory subject from fifth grade on. However,
many of them probably had other options in choosing their medium of
instruction. The Singaporeans had much less choice in the matter.
English was a compulsory subject from the early primary grades and after

1975 it was the only medium of instruction available at the tertiary

3. I studied English so that I cau;dxtalk to native speakers of English
for business/educational reascns. (Natbus)

This was the Thais' highest ranked reason with 92% orf them claiming
that it played a part in their desire to learn English. The Singaporeans
(78%) and Indians (TYL%) both ranked it as their fourth strongest reason.
Its high ranking partly shows why work needs was the most popular reason

overall.

b, I studied English so that I could talk to other foreigners for
business/educational reasons. (Forbus)
This was ranked third overall by the Thais with 87% picking it as

& personal reason while only 6% rejected it, Students in Singapore
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Placed it fifth with T5% of them giving it support. It was sixth for
the Indians as 66% of them rated it positively. It appears that contacts

with foreigners will be mainly for work or educational reasons.

5. I studied English so that I could talk to native speakers of English
about general things. (Natgen)

Eighty-eight percent of the Thals stressed this reason as they rated
it second. Sixty-two percent of the Indians and sev=nty percent of the
Singaporeans believed that this was one of their ressons although they
blaced it in ninth and eighth place respectively. For most groups this
¥as the first reason mentioned that was an integrative one and showed

that they wanted English for something other than its utilitarian value.

8. I studied English so that I could get a good job in my own country.

(Gdjob)

This was an important reason for 90% of the Singaporeans. It was
third on their list. The Thais ranked it seventh as 80% of them claimed
it as a reason. The Indians (65%) placed it eighth. It is common know-
ledge in these countries that fluency in English can lead to better
Peying jobs. In Singapore the disperity in the quality of jobs offered
to the Chinese medium graduates of Nanyang University as opposed to those
offered to the English medium graduates of the University of Singapore
led to student clamor for a switch to English_ The changeover Was

eventually made in 1975.

T. I studied English so I could talk to other foreigners about general
things. (Forgen)
The Thais highly favored this reason and ranked it fourth overall.

Eighty-six percent of them claimed it as a reason. The Indians (60%)

36

[EX AN



and Singaporeans (70%) were also positive about it but they placed it
tenth and seventh on their lists of reasons. It is only the second

integrative reason mentioned so far.

8. I studied English so T could talk to people in my own country whose
language is unknown to me. (Link)
This received the strongest support from the Indian students with
81% of them viewing it as one of their reasons. It was in third place
on their 1ist. A majority of Singaporeans (67%) and Thais (59%) also
thought that it was one of their considerations for studying English and
both groups put it ninth in order of pppuiarityg The importance of

English as a lingua franca in Singapore and India is a well-documented

fact but in predominantly monolingual Thailand it is generally thought
that English does no%t play much of & role as a link language for intra-
national communication. Perhaps the question was being interpreted as
elso ineluding foreigners rather thanxgust speakers of other indigenous

languages.

9. I studied English so that I could study in a foreign country. (study)

Seventy-nine percent of the Thais thought that this could be one of
their reasons and they rated it sixth overall. It was much less crucial
for Indian (45%) and Singaporean (54%) students. It was fifteenth on

the Indian list and fourteenth on the Singapore list.

10. I studied English because I want to enjoy English films and radio
and t.v. programs, (Film)
Predictably this reeson received a large positive response from the

Singaporeans (72%) who are exposed to all three of these mediums. More

—
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sirtime is given to English language programing in Singaééfé than to

any one of the other three official languages. It was placed ninth on
their 1ist while the Indians (59%) and Thais (61%) ranked it thirteenth
and eleventh respectively. Television in India is not very widespread
and is not avaeilable in Hyderabad. English language radio broadcasts and
movies are available. In Bangkok, American films are shown in movie
halls and on television. Although most American t.v. series are dubbed
for viewing, a radio station does broadcast the original soundtrack

sirultaneously for those who wish to hear the English version.

11. I studied English because I believe that a‘kn@wLédge of another
language will make me a better pérsadi (Better)

This aspect of language study was sharply disputed by the multi-
lingual and the monolingual countries. Seventy-one percent of the Indians
and Singaporeans felt that this reason was relevant to their motivation
fer studying English. The Indians raﬁéa_it fifth while the Singaporeans
bPlaced it sixth. However, only 337% of thé Thais thought positively of
this reason while 54% felt that it was of no consequence to them. This
may bé-a reflection of the ethnocentrism to be expected in a country
that is very homogeneous linguistically and that has never suffered
through a long period of colonial rule, Official government policy in
India and Singapore favors the development of bilingual ability and

emphasizes its integrative value.

12. I studied English because it will help me to better understand
English speakers and their way of life. (Life)
This is often a rationale given for language requirements in the

_U-S;As It received almost equal amounts of support from Indians (59%),



Thais (56%), and Singaporeans (56%). 8lightly more than 30% in each
Country felt that this was not a pertinent reason for themselves. The
Indians placed it twelfth while the Thais and Singaporeans ranked it
thitteenth. It shows that learners of English in these countries have
8t least some interest in learning about the native speakers of the

language as well as the language.

13. I studied English because a good knowledge of it will help me get
more social recognition. (Social)
The Indian students rated this as seventh. Sixty-seven percent
felt that it was representative of their attitudes as opposed to 26%
who thought that it was not of importance in describing their motivations.
A smaller majority in Singapore (58%) also supported it while the Thais
Bave it a negative rating as 47% rejected it over the 41% who favored it.
The high status of English fluency is a legacy of the colonial period.
It vas expected that this reason would be a significant one for the
Of the elite even after independence. Although English is probably more
of a necessity for a Singaporesan than it is for an Indian, it may be
Surmised that the official bilingual policy and the compulsory education
System of Singapore are leading té a decrease in the elitist aspect of
Pnglish fluency. With English medium education now available to all
from the very earliest grades, fluency in English has become an attainable
goal for the children of all economic and social classes. It is natursl
that as English language education spreads, it will lose some of its
social significance. In India it is still the case that English medium

education is largely open only to the socioeconomically well-off. In
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monolingual and monoethnic Thailand, English never had the status it
achieved in the British colonies. However, the fact that English came
into Theiland through the actions of one of their greatest Eings and
that it became part of the training of the ruling elite probably did
much to raise the prestige of English fluency. It will be interesting to
see if the trend in Thailand is towards an increase or decrease in the
socigl value of English, A problem with this question lies in the pos-
sibility that students will not went to admit that socisl recognition

is one of .heir goals.

14, I studied English because I enjoy studying languages. (Enjoy)

It is interesting to see that the responmses to this statement vere
in an inverse relationship to the amount of language learning required
by each system, Thai students, who only have to take English as & com-
pulsory subject, favored this view 60% to 30%. In Indie where they must
take English as a subject and probably become fairly fluent in two or
more languages in order to function well in society, only 54% favored
the statement while 36% did not. In Singapore where bilingualism is
strongly promoted officially and privately, a larger number of students
(48%) rejected it as one of their reasons than accepted it (41%). Over-
all it was ranked ninth by the Thais, fourteenth by the Indians, and

Seventeenth by the Singaporeans.

lSar I studied English because I want to read English literature for
pleasﬁrei (Lit)
The f@fmer British colonies had very similar reactions to this
reason. Sixty percent of the Indians and 54% of the Singaporeans gave

it & positive rating. The Indians listed it twelfth; the Singaporeans
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-Placed it %ﬁirtéégth_ If they are being honest in their appraisals,

these responses could be seen as an indication of the success of teachers

in developing student appreciation of English literature. In both of

 these countries English is taught primarily through the medium of liter-
_ature.’ India in particular has produced a large number of writers who

’EIPréss themselves in the English language in novels, short stories, and
poetry, In Thailand there is much less of an emphasis on English liter-

8ture and the development of an appreciation for it is not a goal of the

educational system.

16. I studied English so that I could get a job in a foreign country.
(Forjob)
The only majority supporting this statement was among the Thais

(55%). They rated it twelfﬁh; Ths Singaporeans barely gave it a positive

rating as 42% supported it and L4O% rejected it. Although large numbers

of Indians go abroad every year in search of work, the Indian students

gave it a negative rating. Forty-six percent opposed it as a reason
vhile only 39% thought that it was one of their reasons. It was

eighteenth for the Indians and fifteenth for the Singaporeans. As men-

‘tioned earlier, this was found to be the number one reason for the study

of English in Jordan.

17. I studied English because I feel that no one is really educated

until he is fluent in English. (Fluent)

While the Indians (47%) and Thais (49%) were slightly in favor of
thiSXStatement, the Singaporeans (25%) were extremely negative and had .
65% of their number deny its relevance to the study of English. This

Placed it nineteenth on their list. The explanation for these responses

11
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may be similar to the one given for the responses to the statement con-
terning the enjoyment of studying languages. It may be that the more
Prevalent English fluency becomes, the smaller the amount of status
assigned to the person who develops that fluency. Since most of the
Thais and Indians must make a special effort to learn English well, they
may attach more significance to its acquisition. The Thais and Indians
rated it fourteenth and fifteenth respectively. In Singapore tcdaf,
everyone is expected to learn English as a matter of course no matter
what his social position is. Thus there may be less association of

English fluency with sophistication and cosmopolitanism.

18. I studied English because I plan to travel to English-speaking
countries someday for pleasure. (Natfun)

The Thais were the only group to concur with this statement although
less than a majority (45%) picked it as one of their reasons. This made
it their fifteenth reason. The Singaﬁoré response was barely negative
with the statement being rated sixteenth as 39% favored it and L43%
rejected it. Less than a third (30%) of the Indians picked this reason
vhile a near majority (L9%) felt that it was not one of their motives.

This made it twenty-first on their list.

19. I studied English because I plan to travel to s foreign country for
my work. (Forwrk)
Given the heavy emphasis on work related reasons for studying English,

one might expect fairly high ratings by one or more of the groups. How-

ever, only the Indians gave it a plurality and even this was by a 39% to

[W%]

This put it in seventeenth place. The Thais ranked it the

8% margin,

same although only .36% favored it and 49% opposed it. The Singaporeans
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rated it éighteegth as the 28% who supported it were overwhelmed by the
46% who rejected it as a reason. Given the earlier expressed need for
'Engllsh 1n their work, 1t must be assumed that they are reacting against
the travel aspect ot the statement. Apparently the desire to go abroad

for work purposes was not an important consideration for learning English.

20, I studied English because I plan to travel to non-English speaking
countries someday for pleasure, (Nonfun)

Despite being placed in oppositionto a statement regarding travel
to English speaking countries, there may have been some confusion about
vhat countries were being identified. In any case, all three groups
responded negatively including the Thais who had the benefit of examples
(i.e. Japan) on their questionnaire. Thirty-nine percent of the Thais
believed this may have been one of their reasons while only about 15% of
the other two groups agreed with it. Sixty-six percent of the Singaporeans,
éixtysfive percent of the Indians, and forty-nine percent of the Thais
did not think that it was one of their reasons. The Thais placed it
eighteenth, the Singaporeans made it twentieth, and the Indians put it

at the bottom of the list of twenty-five reasons.

21. I studied English because I like the countries in which English is
spoken. (Like)

All three nationalities gaﬁe negative responses. The Thais and
Singaporeans placed it twenty-second and twenty-first while the Indians
rated it twentieth., The Thais had 68% of their number reject this
reason while 76% of the Singaporeans and a smaller majority of Indian
students (52%) denied its relevance to their own situations. Reasons

like this are often given as examples of the type of integrative
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motivation necessary for successful sec@ﬁd language acquisition. These
Ies?éﬁses do not necessarily mean that the majority of these students
actually dislike the native speaking countries. They simply mean that
an affinity for those countries did not play an important role in their
decision to learn English. It may also indicate that they do not auto-
matically associate the English language with these e@uﬁtriési Perhaps
they see English as a bona fide international language which is not
inéxtricébly connected to any particular country or group of countries.
It may be possible that they are saying that English can be learned

independent of any reference to these countries.

22. I studied English because it is easy. (Easy)

The reactions to this question could have been predicted by Just
about any experienced classroom teacher of EFL or ESL in Asia. All groups
were highly negative. In listing it nineteenth, 34% of the Indian students
8greed with the statement while 51% disagreed. Twenty-one percent of
the Thais supported it as a reason while 65% rejected it putting it in
twenty-first place. The Singaporeans were the most negative. Only 17%
of them felt that it was one of their reasons while an overwhelming T1%

did not think so. This made it twenty-second for them.

23, I studied English because I like the people ﬁh@ are native speakers
of English. (Love)
This reason received even less support than the one concerning the
native speaking countries. Only 8% in Singapore, 15% in Thailand, and
30% in India felt that this was a valid statement in terms of their

Personal experience. Three quarters of the Singaporeans and Indians and
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56% of the Thais disagreed with this statement, It was twenty-second
for the Indians, twenty-fourth for the Thais, and twenty-fifth for the
Singaporeans. This is another of the reasons that are putatively essen-
tial to the integrative orientation leading to second language achieve-
ment. These students may or may not like native speakers of English.
What the majorities are saying here is that a favorable attitude towards
native speakers was not one of the reasons that they had for learning

English.

2k, I studied English because I pian.to travel to non-English speaking

countries someday for my work. (Nonwrk)

large majorities among the Singaporeans (69%), Thais (69%), and
Indians (63%) felt that this was not one of their reasons. No more than
18% in any group supported it. The wording of this statement may have
confused some students but the same results were received from the Thai
version which was less vague. Apparently the need for English for
travel to other countries was not an important consideration.for these
students. This reason was twenty-third for the Singaporeans and Thais

and tventy-fourth for the Indians.

25. I studied English because it will help me to think and behave as
native speakers do. (Think)

This was one of the four reasons used by Cardner and Lambert to
indicate an integrative approach to language learning. Every group gave
it a very negative rating. It was ranked twenty-third, twenty-fourth,
and tventy-fifth by the Indians, Singaporeans, and Thais. Ten percent

of the Thais favored it while eighty-one percent opposed it; 1lbk% of the

e
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Singéporéans picked it as a redson while 63% rejected it. . The Indians
were more divided on the statement with 29% of them choosing it as one
of their reasons while 59% maintained that it was not one éf their reasons.

The most striking observation that comes from looking at the various
reactions to the above reasons concerns the integrative and instrumental
aiahatamf and its relationship to second 1angﬁaga learning. What is
striking is that the reasons which are most often associated with instru-
mental motivation (e,g. Work, System, Natbus, Gdjob, etc.) were ranked
lvery highly while many of the reasons indicating an integrative orientation
(e-g,liiké, Love, Think, etc.) were ranked near the bottom of the twenty-
five reasons. The Thai and Indian students had six instrumental reasons
in their top eight while the Singaporeans had five. The Thais and Indians
also ranked five integrative reasons in their bottom eight while the
Singaporeans placed four. The Thais were the only group to place integra-
tivé reasons among their top six (i.e. Natgen, Forgen), but itlis’nct
clear if this automatically makes the Thais more integratively oriented
than any other group.

‘Having ranked each of the twenty-five reasons in terms of how they
truly represented their own feelings, the respondents were then asked to
reread the list and to pick the three reasons which were the "most
important” ones for them. The following tables presents the three rea-
Sons vhich were most often mentioned along with the percentages of
Tespondsznts who named that reason as cﬁé of their three. Because each
person was allowed to make three choices the percentage totals are over
100%. Many reasons were mentioned but this table lists only the top

thres,
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Table I

‘The Three Most Important Reasons For Studying English

Qo

Work 715.5 Work Lo, Natbus 39.9
System 50,2 System 40.8 Work 34.3

Gdjob 36.5 Soeial 21.4 Study 29.9

The Singaporeans picked the same three reasons in the exact same
order as they did when they ranked their personal reasons. An over-
whelming 75.5% of them named work needs as their most important reason
for studying English. A bare majority also agreed that the requirements
of the system should rank as one of the three most important reasons.

The Indians vere not as consistent as the Singaporeans. While a
large percentage of them picked Work and System just as they did in their
earlier ranking of personal reasons, there was a big difference in their
third choice. The acquisition of English for the purpose of social
recognition vas seventh on their list of personal reasons, but on this
question it was the third most frequently mentioned item. Apparently
there is a strong appreciation of its social value by Sl% of the Indian
students.

The most interesting differences in the sets of rankings occurred
in the responses of the Thais. In rating their personal reasons for
studying English, interactions with native and non-native speakers for
business/educational as well as for general conversation purposes
received the greatest degree of support. When naming the most important
reasons, however, the Thais were more likely to choose more utilitarian

reasons like Work and Study over integrative types of relationships.
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The answers to this final question on reasons serve to emphasize
what the earlier analysis had postulated. Instrumental motivation for
learning English is much stronger and more prevalent among the students

of all three of these samplings than an integrative orientation.
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CHAPTER IV

WHO WE USE ENGLISH WITH

"If and when I meet them (foreigners), I will
speak English."

An Indian student

"I speak English to educated teen-age and smart
girls."

An Indian student

"I feel strongly objected to use foreign languages
in converszation with national comrades."”

A Thai student

"...only a few words to friend just for fun."

A Thai student

"I am a native speaker. English was the language
I understood, wrote and spoke best before I entered
formal schooling institutions."”

A Singapore student

"English has provided & neutral instrument all
racial und dialect groups can learn to use with
no unfair bias.

"English has given us direct access to the know-
ledge and technology of the industiralized West.
"Without the continued use of English, Singapore
would not have secured a new base for her econo-
my and brought up to date her role in the inter-
national and regional economy."

Prime Minister Lee Kuan Yew

(Lee 197Ta)
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Now that we know the general reasons why these students study English
the next step is to find out the types of people that they use it with.
In order to get a picture of the English language environment for each
people and asked them to report on the frequency with which they speak
English with these people in an average period of two months. Once again
8 division occurred between the foreign language country, Thailand, and
the second language countries. In every case the Thais reported using
English less often than their counterparts in the other countries. The
responses of the Indians and Singaporeans were very similar as can be

seen in Table II:

Table II

The Ffequency of Use of Spoken English
in an Average Spen of Two Months

Many :

Times At least At least Very

Daily Once/Day Once/Week Rarely Never
Fellow Countrymen: 1 2 - 3 L 5

Family Members S I T
Friends SI T
Students ST T
English Teachers I s I
Other Teachers I s T
Govt. Officials T s T
Businessmen sI T

Link Language* I S T

o

Foreigners:
Native Speakers : : S| I T

Non-native Speakers S I T

* Fellow Countrymen whose language you don't know.
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Thailand: The Thais apparently use English much less than the other groups.
Their highest frequency of use was with English teachers; their lowest
vas with government officials. Because the question had a time frame of
two months, it is impossible to say if this low usage was due to lack of
contact or to the fact that they never use English with these people.
But it is evident that Thais very rarely use English with their fellow
countrymen. They almost never use English with family members, other
teachers, government officials, and businessmen. They also report little
use of English as a link language with fellow countrymen whose language
they don't know. In the previous chapter 59% had listed this as one of
their reasons for studying English. This may indicate a simple differ-
ence between future hopes and present realities but it may also mean
that they did not understand the earlier question very well.

Next to English teachers they are most 1likely to use English with
friends and fellow students, but even in these cases they use it very
rarely. It therefore seems that English plays a very small part in their
daily lives and is not essential for their funéticning in society at the
present moment. It can also be said that they are more likely to use
English with their peers than with their elders. It is possible that
this might be a sign of more English usage in Thailand's future.

Although English teachers were ranked the high§st in terms of fre-
quency, it can be seen that this is still a very low rate. It may be
that English is not used very much even in English classes. Many Thai
teachers use the Thei language much more than English even when they are
teaching the latter. Even in many language classrooms the Thai student's

exposure to spoken English is minimal.

&
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In the case of foreigners, the Thais :EPQrted approximately the
same amount of use with native and non-native speakers. The very infre-
quent use of English with foreigners is most likely directly attributable

to a lack of contact and opportunity.

India: English plays a much more important part in the life of an
Indiap student. As we saw earlier, 94% of the respondents were taking
most of their coursework in English. They therefore reported frequent
daily use of English with all their teachers and with their friends and
fellow students, Indian students also indicated a more frequent use of
English with government officials than did the other two groups. They
rarely use English vith family members and use it even less with bugi-
pessmen. The smallest amount of use reported is with foreigners. At
present they very rarely use English with native and non-native speakers

from other countries which is probably because of a lack of opportunity.

i

Singapore: The overall average for the use of English reported by
Singaporeans was slightly more than the Indians, but the difference was
not statistically significant. Like the Indians they speak English many
times daily with their friends, fellow students, and teachers. Their
highest average was with fellov students. They used it with family mem-
_ bers much more than any other nationality. While the Indians and Thais
spoke it very infrequently at home, the Singaporeans generally used it
several times a week. Like the Indians they also used it as & link
language but with a little less frequency. They used it for this purpose
less than once a week. Given Singapore's multilingual composition it
would seem that this figure should be higher. Government officials and

businessmen received the lowest frequency rating of any local group.
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With foreigners they reported slightly more use of English than the
other nationalities probably because of the better oprortunities for
meeting foreigners in a small and tourist-rich city state. There was
slightly more use with native speskers (at least once a week) than with

non-native speakers from other countries (less than once & Jeek).

The Future Use of English

Respondents were also asked to anticipate the future and estimate
how often they expected to spesk English with similar groups of people
once they had finished college and taken a job. In terms of overall use,
all groups reported that they expect significant increases in the frequency
of use. No decreases were noted although for some groups of people no
significant increases were foreseen. The pattern of increase was very
much the same for Indians and Singaporeans. Both foresaw dramatic
increases in the use of English with gavs;nmént officials, businessmen,
and with fellow countrymen as a link language. They also envisioned a
greater amount of use with family members, friends, and future teachers.

The Thai students also predicted a general increase in the use of
English with most groups. The greatest increase among local groups wvas
with businessmen. No significant increases were proposed far family and
friends. Moreover, the rates foreseen were still not very high. HNeo
Thai group projected a highe? frequency than less than once a veek.

The most dramatic increases for all three nationalities were seen
as coming in their relationships with native speakers. Indians and
Singaporeans predicted that they would be using English around once a
day with native speakers. Even the Thais felt that they would be speaking

vith native speakers at least once a week as opposed to using it very

03
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rarely now,.  Very significant increases werg}alsa shown for use with
other non-native speakers. The Siﬁgapgreaéé thought that they would be
~using it a little less than once a day in the future instead of the
present once a week, The other two groups believed they would be using
it more often but never more than once a week. Thése;increaseg\in use

will probably come from & greater amount of contact with foreigners.

Table IIT
The Use of English in the Future

Many

Times At least At least Very

Daily Once/Day Once/Week Rarely Never
Fellow Countyrymen: 1 2 3 . ]

Family Members 8 I i
Friends 81 T
Pellow Workers s L T
Supervisors 81 T
Teachers is S . T
Govt., Officials i s T
Businessmen 8 I T

Link Language¥® IS T

" Foreigners:
Native Speakers S T T

Non-Native Speakers 8 IT

* Fellé% c@uﬁﬁ%&meﬁrwh@éerlénéuage ?éﬁ d@é;tskﬁa§i
It is apparent from the figures given above that there are major

differences between the amount of English used in India and Singapore

on the one hand and Thailand on the other. These findings are consonant

with the traditional distinctions between ESL and EFi countries, In

Singapore and India, where ZEnglish has the status éf an official language

and where it is used as a medium of instruction, we see many similarities
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in the pattern of English usage. Stuclents use English in end out of
¢lass and with their friends as well &5 their classmates and teachers.
Their use of Inglish with these people is rmuch more than with foreigrners .
The English 1 anguage éccupies 8 legitdmamte place in thelr society and it
is an. aid in enabling a person to fumctiom withinm that society. In
some ceses it may even be a necessity . In looking at thelr future need
for English the majority orf students feel that they vill be using it mor-e
often, but they still see that they will be using it more witn thedir
fallow countr-ymen than with any group of foreigners. In tems of overall
use of English it seems that the Singaporesns presently use 1t slight 1y
more extensively than the Indians., Tley also feel that they will be
using it more often in the future. The Sixgaporeans predict a greate:z:
increase in their future use of English than any other group. The Indiars
predict a slightly lower increase.

The sitwzastion in Thailand is quite different. Except for their
English teacksers, Thai students presently use English more frequently
vith foreigners than with their compatriots. In looking tovards the
future, they see no significant incresses in its wse with fanily arad
friends.. Instead they envision using it mest often with native speikers
and n@nsnativfer speakers from other counbries.

This dichotomy between the intramtiomal and international wse of

5

glish was most clearly outlined in a final question on the use of
Fnglish. The students were asked £o rapk four groups of pecple dn order
0f importance vis-a-vis the use of English . The statement is given belov

elong with the rankings assigned by esch nationality.
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It is impoxtant for me to speak English so that I can talk to:
| Sing. India Thailand
& my fellow countrymen in specific 1 1 3 .
social or business situations.
b, fellow countrymen who do not 2 2 b
know my first language.
¢. native English speakers. 3 3 1
d, npon—native speakers from other 4 4 2

countries.

The results of these rankings clearly emphasize all of the more
detailed statistics that came before. The second language situations are
tarked by the ﬁl.ri;m;inant:e of English for intranational purposes over inter-
natiomel omes. FEven though English is crucial for the international
sphere, it is seenm by these students as being even more important to them
for its domestic uses. For Theiland the situation is the opposite. The
importanice of English lies in its usefulness for international communica-

tion, especially with native speakers.



=

CEHNTER V

WHAT WE WANT TO LEARN

"With the presence of Jlarge numbers of school
leavers lcoking for Jobs, education must be
regarded as a means towirds increasing one's
usefulness in sopiety and 4 & means for
obtaining rewarding and setisfying employment.™

Former Singaporearn Minister of
Science and Technology
(lassan 1976)

"I 1like to study English pecause I want to be
eble in speaking and urder-standing many languages."

A Thai student

"...to read texts, f<r Correspondence or to
communicate with non~Thsi speakers."”

‘A Thai student

"Pechnological Ynow-Thow is available in English
language."

An Indian student
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i




Now that we have discovered the major reasons why students study
English and how they are presently using it, it is necessary to find out
exactly what types of skills they wish to acquire. But first it would
be best to see what these students think of their present abilities so
that we might better understand their aspirations. When the three groups
were asked to rank the four skills in order of their abilities in each
of them, the overvwhelming first choice of all the groups was reading.
Every group also Picked speaking as its worst skill. The Singaporeans
and Indians both picked listening as their second best and writing as
their third besé, The Thais had the order of these skills reversed.

The following chart lists the four skills that were rated and gives the
percentage of respondents who judged those skills to be either their

best or their worst.

Table IV
The Ranking of the Four Skills

Singapore India Thailand

8kills %Best fWorst %Best ZWorst %Best ZWorst
Reading 15 10 T3 9 81 8
Listening 55 17 50 30 39 L2
Writing 36 L5 38 38 39 31
Speaking 3 b7 25 59 30 62

It is interesting to note the division between active and passive
skills made by the Singaporeans and Indians and the great similarities
in the percentage spreads. The receptive skills of reading and listening

are by far the highest ranked while the productive skills of speaking
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and writing are the lowest. For the Thais the difference comes between
the mechanical skills of reading and writing and the interactive skills
of listening and speaking. This is probably to be expected in a foreign
language situation as in Thailand where English is rarely used in any
context other than with foreigners. In the second language countries of
India and Singapore it is of course used much more. Since most of those
respondents were from English medium high schools and colleges, they are
obviously more adept at listening comprehension than the Thais. However,
despite their much greater use of English in and out of the classroonm,
they are unsure of their speaking ability.

Are they contept vis a vis their abilities in these four skills?
When asked to pick the one skill that they wanted to be their best, they
produced the responses that are presented in the following table which
shows the percentage of people mentioning that particular skill. Since

some students named more than one skill the totals may reach over 100%.

Table V

The Skill I Want To Be My Best

%3ingaporeans %Indians’ %Thais
1.4 88.0
23.0 8.7

5.0 31.1
10.7 9.5

Speaking T2.
Vriting 35.

O

listening

o
Wy~

3

Reading

The results of this question show that all groups are overwhelmingly
disposed towards making speaking their best skill, but as we have already

seen, all groups feel that this is by far their worst skill. Among the



Indians and Singaporesns the second greatest amount of support was in
favor of writing which they had both rated as their third best skill.
The Thais also followed this pattern with their third ranked skill, lis-
tening, receiving the largest amount of support next to speaking. In
fact over 21% of the Thais specifically mentioned both speaking and lis-
tening together as the skills that they wanted to be their best.

Because of these results the question must be raised if the respon-
dents are truly picking the skill they want to be their best or if they
are anlyréxprgssing their desire to see their weakest skill improve. No
doubt the latter factor is at work to some extent. FEven though the question
specifically asked the respondents to pick the one skill they Qanted to
be their best, some were probably consciously or unconsciously influenced
by the fact that reading was already their best skill. However, a number
of educators from these three countries feel that it is definitely true
that the majority of students do wish to develop their speaking ability
more than their other skills. If this is so, then there is a classic
confrontation occurring in Asisn ¢lassrooms between the school systemand
the stpdents!' desires. If these stetistics are in fact a true reflection
Of reality, the schools are not giving students what they want. This may
$imply be because of an inability to meet this need for conversational
skills, or it may also stem from a different view of student needs held

)

PY educators. It may be s case of the administrators feeling that they
really know what is best for the students and the nation. But even if
this is a true scensrio, there must be detrimental effects in the class-
room end this difference in opinion presents a problem that needs to be

addressed,

18
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Perhaps the situation would become clearer if we knew the type of
skills thet students feel are important to them. In this section of the
questionnaire, students were given a list of rifteen language skills and
situations and asked to rate each one according to its importance to them.
A majority of Indians and Singaporeans rated all fifteen of the skills
a5 being important or extremely important to them. A maejority of Thais
only agreed on eight skills. A plurality gave overall positive ratings
to Just ten skills. The highest rankings for each group went to the same
three skills although the order for each group was different. These three
skills were:

a. Being able to write papers, reports, and business letters in

English. (Report)
b. Being able to read textbooks, reports, articles, etc. in English.
(Text)

¢, Being able to talk with native speakers of English in work situ-

ations. (Takwrk)

The Singaporeans ranked them one, two, three with an average of 96%
of the students claiming them as important skills and only 2% feeling
that they were unimportant ones. The Indians ranked them two, one, and
threa. An average of 89% of them felt that they vere important and only
3% of their coclleagues disagreed. The Thais ranked them three, two, one
with an average support of 89% as opposed to 2% who rated them as unim-
portant. The other skills which were evaluated were as follows:

d. Being sble to talk with a native spesker of English in social

situations., (Taksoc)

61
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A strong majority in each group rated this a% an important skill,
Seventy-nine percent of the Singaporeans, 68% of the Indians, and 65% of
the Thais felt that_it was important.

e, Being able to talk to your fellow countrymen in social situations.

(Felsoc)

The Singaporeans were very positive about the need for this skill.
They voted T3% to 2% in support of it. The Indians (54/1l) were less
enthusiastic about it. A slight majority of Thais (15/54) felt that this
vas an unimportant skill. Once again the differences reflect the status
of English in these countries end the dichotomy of ESL/EFL language situ-
&tions,

f. Being able to talk to your fellow countrymen in work situations.

(Felwrk) |

This need received more support than the use of English in social
situations and the range of responses between groups was about the sanme.
E@fh the Singaporeans (87/1) and the Indians (65/11) felt that this was
an important skill. More Thais (23/L1) supported this skill than the
dreceding one, but there was still a general dismissal of it as an unim-
portant need.

g€. Being able to talk to non-native speakers from other countries

in social situations. (Taknon)

Sixty-two percent of the Indians and Singaporeans rated this as
important while only 8% and 13% of those grgugs Jjudged it as unimportant.
Fifty-two percent of the Thais thought it was important but 417 Judged
it "neither important nor unimportant'.

h. Being able to talk with non-native speakers from other countries

in work situations. (Wrknon)

‘lf‘_\
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This skill received about the same amount of support fromSingaporeans
(T5/6), Indians (72/8) and Thais ((75/3). Once again the use of English
in vork situations proved to be more important than in social situations.

i, Being able to undergstaﬂi radio and t.v. broadcasts. (Radio)

Reantions tothis skill seemed to closely follow the actual broad-
casting situation in each country. More students in Singapore (79/2)
supported it than did Indians (61/12) or Thais (49/13). There is a much
greater percentage of broadcasting done in English in Singapore than in
the other two countries. Thailand probably has the least although if
does have more television time than India.

j. Being able to enjoy films in English. (Movies)

The Singaporeans (69/3) were stronger in supporting this skill than
either the Indians (40/12) or the Thais (40/15). The Bangkok students
probably have a much greater opportunity to see English films than do
their Indian counterparts in Hyderabad. Bangkok normally has a number
of American movies showing each week. In Hyderabad there may only be
one available each week and it is usually an older film. Both Thailand
and India have strong indigenous film industries while the Singaporeans
rely mostly on imported £ilms.

k. Being able to read English literature for pleasure. (Litfun)

The Indians (67/14) and Singaporeans (66/11) were sbout the same
in their feeling of the importance of this skill. The Thais (28/13) were

much less enthusiastic about reading English literature. Forty-nine
percent of them felt that it was "neither important nor unimportant”.
There is obviously a great difference in the appreciation of English 1lit-

erature between the former British colonies and Thailand.
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1, Being able to read foreign newspapers, magazines, ete. in

English for pleasure. (Mags)

This proved to be a popular goal for all of the groups. The Indians
(79/5) and Singaporeans (76/L4) were stronger in their suppert than the
Thais (6A/4). Unlike the reaction to the statement on English language
broadcasting, the responses here were not in accordance with the amount
available. The students in Hyderabad have much less access to foreign
pPeriodicals than residents of Bangkok and Singapore.

m. Being able to write personal letters in English to foreigners.

" (Letter)

The Singaporeans (78/8), Indians (72/10), and Thais (65/7) were
strongly in agreement that this was an important skill. Although at pre-
sent the students in Hyderabad have fewer opportunities to meet foreigners
than do the students in Bangkok, more of them fellt a need for this skill.
They may envision more contact in the future or place more value on main-
taining such relationships. Finding pen pals is a popular pastime with
Zany Indiap students.

n. Being able to write personal letters in English to fellow

countrymen. (Person)

The Singaporeans (74,/7) and Indians (66/11) again shoved the
importance of English for intranationsl communication. Only 15% of the
Thais thought that this was important while 60% felt the opposite. This
wasvthé lovest rating given to any skill by thé Thais and reveals the
lack of importance of English for intranational interactioms. It is
interesting to see that the other two groups place almost as much value

on this as they do on writing to foreigners.
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o. Being zble to write stories, articles, etc. in English. (Story)

The Singaporeans (58/16) gave this skill their lowest rating. The
Indians (63/12) were more positive about this use of English. This per-
haps is a reflection of the fact that English is alsoa literary language
in India. There are many excellent Indian poets, novelists, and short
story writers who write primarily in English. A surprising number of
Indian students also occasionally write poetry in English. This love of
the language and its use for expressive as well as utilitarian purposes
is probably greater in India than in either of the other two countries.
A majority of Thais (19/51) felt that this was sn unimportant skill for
then, |

After looking at the variations in the responses to these fifteen
skills, one can see a number of patterns emerging. While Singaporeans
feel that it is more important to be sble to talk to native speakers in
wrk situations than to fellow countrymen, fellow countrymen rate above
other non-native speakers. With each group,, however, the work situation
is rated more important than its contrasting éacial situation., Listening
to the radio and t.v. is more importent then watching films, (The former
is a source of news as well as entertainment.) Reading texts is more
important than reading English literature and writing reports and business
letters is stressed much more than writing personal letters., There is a
continual emphasis on the instrumental use of Engli%h-sver the integrative
Use, The responses of the Indians and Thais are the same iﬁ this respect.
More importance is placed on the use of English language skills in work
situations. A difference does appear in that both of these countries
generally emphasize use with native and non-native speakers above that

With fellow countrymen in the same situation.
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In looking at the rankings of the fifteen skills, we see that there
is a mixture of the four general skills. =Wh;ile all three groups are
unanimous in wishing that their speaking ability was their best general
ékill, this does not mean that they are uninterested in or deprecating
the value of the other skills. As we have already seen, the three spe-~
cific skills ranked highest by all three groups basically cover the four
basic skills of reading, writing, listening and speaking. All three
nationalities agree on the prime importance of being able to write reports
and business letters, read textbooks, and converse with native speakers,
‘The fact that they feel a need for the development of all four skills is
supported by their views on how the time of own English class should De
distributed among the four skills. The following table shows how each
group would allocate the minutes of an Eﬁglish language claés between
the four skills.

Table VI

The Division of English Class Time Among the Four Skills #1

Singapore India Thailand
Reading 21.0% 29.0% . 20.8%
Writing 25.6% 23.2% 20.0%
Speaking 32.5% 27.0% 33.2%
listening 20.9% 20.8% 26.0%

Except for the number one ranking given to speaking by the Indians, the
three groups generally followed a pattern of allocating more time to

their weakest skills.

o
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As interesting as the differences in allotment of time is the fact
that all of the skills were apportioned a solid amount of time. Mo skill
vas given less than 20% of class time. We cen therefore conclude that
while students may favor one skill more then another or place more value
on the use of English in certain situations, they generally feel a need
for the development of all four skills. No cne is advocating a state of
verbal fluency with illiteracy or any other such radical training. They
have definite views on which of the skills should be emphasized but few
of them want to limit themselves to the cultivation of only a few skills.

There is another way in which class time can be divided whieh will
indicate something about how the students view their need for English.
This is related to the contexts in which the language is taught and the
content of a class. It is a rare class that spends all of its time
purely on language skills. Language classes are often seen as forums
for the learning of the cultures that use that particular language. A
language can also be taught through the literature written in that lan-
guage, When asked to indicate the percentage of English class time
that they would spend on these three areas, the respondents made these

glloecations:

Table VII

The Division of English Class Time #2

Singapore India Thailand
The Four Language Skills 5L.3% 55,8% 67.0%
(reading, writing, etc.)
English Literature 27.3% 26.3% 16.0%

The Cultures of English- 18.3% 17.9% 17.0%
Speaking Countries '
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All three groups agreed that the majority of class time should be

: spent on the development of the four basic skills. Only one student
out of 825 advocated spending no time on the skills themselves, The
Singaporeans and Indians were almost identical in the amounts of time

they allocated to each topic. They both wanted to spend over a quarter
of théir‘time on English litérature and less than a fifth on studying
the cultures of the English speaking countries. Six percent of the
Singaporeans were against spending any time on the literature while nine
percent felt that no time should be used for studying the culturel aspects.
For the Indians, the percentage figures were 8.7% against literature and
15% against teaching culture. With almost 16% of the respondents in
opposition, the teaching of native-gpeaker cultures would seem to be the
most controversial of the three areas for the Indians.

Among the Thai students, however, the greatest opposition was to
the teaching of English literature. Twelve percent of the Thals were
against doing this while only 8% refused to spend any time om culture
learning. This is an expected reaction censidering that Thais are inter-
ested in English for the purposes of work and foreign contacts, but sizce
they are thinking mostly about the use of English with native speaxc:s,
it is a little surprising that they failed to give more time toQ the

learning of foreign cultures.
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CHAPIER VI

WHAT VE FEEL ABOUT ENGLISH

"Th e English have gone back leaving our lamd to
be ruled by ourselves, but English has remained
and persists to rule our mirds apd education still.”™

M.P. Desai
(Desai 1956)

".. .wunless English is retained as the only official
lan guage of the Indian Union, this curse of confusion
of tongues will lead us to destruction. Should,
however, English be throttled to death, India dies.”

. Nirapjan Niyogi
(Niyogi 1965) -

"The British speak English; the Anericans speak
slang. "
An. Irndi an student

"Indians speak the best EngEish in the world."

in Irdiean S%:udent

1r

" "Inglish is an internmatiornl amd necessary language.

4 Thai student

"The litmus test of this is when one is asbroad in

‘a bus on a train or aeroplare and when one overhears
someone speaking, one can immediately say that this

is =omeone from Malay:ia or Singampore. IAnd I should

hope that when I'm speaking ebroad Iy countrymen

will have no problem recognziing thst I sm a Singaporesn.™

1.7.B. Koh, U.N. BRepresentati-ve
(Tongue 19Tk ) _
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and the types of skills that they wish to cultivate. We also have a
good ides of fheir present use of English and the people with whom they
plan to use £t in the future. MNow we will examine how they feel about
the langusge itself. We shall look at their attitudes towards English
and their estimates of what the future holds for the langusge. We shall
4l 30 see what variety they think their country should propagate.

English came to most of Asia on the ships of the British East India
Company. This great mercantile agency es’t—a‘biishei outposts in much of
Asia and was the seed from which grew the great British Empire in the
Orient, Throughout the early years of colonization, the Company encour-
aged the teaching of English in its domains only to the extent of pro-
viding enough English—spesking local employees.to meet its needs. ZLocal
educational systems vere alloved to use the vernacular languages. In
the second quarter of the nineteentk century, however, the British
changed their pclié}f and began to get actively involved in English lan-
fuage education. Whoatever their policy was, however, it was a certainty
that the Language of the colonial rulers was bound to become something
Dore than Jjust another foreign language for the ruled peoples.

For some Britishers, the acquisition of English was the same as the
dcquisition of culture. The cei;rter of the world was England and those
vho dddm't kmow her lenguage could not be truly cosmopolitan. Colonial
peoples, in particular, could not be considered educated if they lacked
fluemey in Emglish, So while the introduction of English by the Company

originated from purely instrumental reasons, the lenguage soon took on
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many integrative functions. To Jnov English was t¢ open the door to

‘English culture, religion, and t=chbnolegy and clear the path for real

economic and social development,

Neeéless to say there vere mapy Asians who came to adopt this atti-
tude also. Because the pover lay witkathe British, their language auto-
matically schieved high status. A knovledge of English led to better
jobs, contact with the rulers, ami incressed opportunities for personal
advancement. In the eyes of others ttjeilangi,‘uags was the key to open the
door to Britsh culture and to learr tie secrets which allowed a tiny
i{sland nation to rule a large paxt of the world. Perhaps this knovledge
wauld hasten the day of their own libention.

But the language was alyays boundto be seen by %he vast majority
#s the language of oppression. Thus there emerged a lave—fhéte relation=-
ship between the colonized and the largiage of the colenizers that has
existed up to the present day. 4 Klowledge of English could lead to
more money, an easier life, and the lewrning of social, economic, and
military advances that made the Westermnations so powerful. But each
time it vas heard in the streets amd pumes of Asian countries it was |
another reaffirmetion that their destiy vas not thelrs to determine.

It was a reavakening slap in the fate ‘tha.t told them that their country
vas not truly tlheirs; that their lLivesand their children's lives vere
subject to the control of = ruling eldte of a different race and creed.

Tocay the British Empire is owmly & fact of history and mot a real-
ity. 'I‘hef students in universities nNow have no first hand reminescences
of the coicnial era. But their parenfs' memories are stil;quite vivid
and the spirit of anti-colonialism and netionalism is still Etféﬂg; Has

the English language weathered the Years any better than the political

1
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entities that brought her to Asia? In order to find out how today's
college seniors féel-sbaut the English language they were. given a number
~of statements and asked for their reactions on a five point scale of
"strongly agree" to "strongly disagree". These stateﬁentg vere designed
to obtain their personmal feelings towards the language itself.

1, Of all the foreign languages I could study I like Englisl: the best.

. Some students in Singapore and Hyderabad objected to Liis statement
because they considered English to be their native language or second
_language and not a foreign language. The responses fell as follows:
Zhgree 7Disagree %Neither
S8ingapore 57.8 4.8 37T.b
India Th.1 8.6 17.3
Thailand 63.5 lz.2 24.2

A majority of all groups agreed with this statement with the Indians
giving ny far the most favorable reaction. The Singaporeans gave the
smallest amount of support but also had the smallest percentage of dis-
agreement.

2. I don't 1ike English but I speak it becmuse it is useful.

This is an attitude - which wculd reflect the love~hate relationship
with English that vas mentioned earlier. Very strong agreement with this
statement would show that the use of ¥mglish is based purely upon instru-
mental motives and/or that the view of English as a symbol of imperislism
is still-very much elive,

Zhgree ¢Disagree Z¥either

Singapore - 17.3 64.3 18.k4
India ‘ 17.3 68.1 1k.6
Thailand _ 13.1 68.7 18.2

I
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This attitude gets very little support from any nati@nal Zroups .
This would seem to indicate that there is some personal attachment to
this "foreign" language on the part of a majority of students.

3« If English were NOT taught in our schools, 1 would NOT try to learn
it.

One of the highest ranked reasons for studying English was because
it was required in the system. The above questions seemed to show that
the students have some kind of personal commitment to tﬁe language beyond
vhat it will do for them in terms of money, status, ete. This %tatémént
tests the stength of that commitment and the responses should reveal
something about what would happen if English were an optional subject
and not a required one,

Zhgree IDisagree Aleither

Singapore 11.3 70.2 18.5
India 22.4 - 59.8 17.8
Thailand , 8.0 78.6 13.L

Surprisingly the study of English received the strongest support
from that group of students, the Thais, who use it and need it less than
the others. They are much more positive about learning English outside
the system than the Indians, who have already shown thEir need and love
for English. Apparently there is a strong minority of Indian students
vho feel that they could get along without English., The strong showing
by the Thais may somewhat refelct the féet that given the present edu-
cational system in Thailand they often do have to go outside of the
regular schools to gain a useful level of English fluency. The American
University Alumni Language School in Bangkok, for instance, runs classes

attended by thousands of students everyday. In Singapore and India

Rt
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where English is’available as a medium of instruction there is much less
need and demand for outside sources of English teaching. These differ-
énces, hawever, should not obscure the fact that a majority of students
in all three countries maintain that ﬁhey would make a special effort
%o learn English even if it were not taught in their school system.

The previous results then show that English is not an imposed bur=-
den to the majority of students. Most of them would try to learn it even
if it were not a requirement, and most of them seem to have an attraction
for the language that goes beyond its immediate usefulness. Unlike their
forefathers, they don't seem to be saying that English is a distasteful
necessity that they would rather do without if possible. This is not to
say that they would continue to learn it even if it were as useless as
Latin, but that English has lost much of its coloring as a colonial leg-
‘acy. The students are looking towards the future and not back at the
Past. |

The future is the central theme of the next group of statements.
Everyone in the world is knowledgeable about the spread of English and
its imposition on much of the world. But what does the future hold for
. the English langusge? Has it reached its zenith and is it destined to
recede back to its position as one of many national languages or is it
truly on its way to becoming the world language that meny have dreamed
of? In order to discover what students feel about these questions, they
were asked to comment upon the following statément%:

L. English is important only because of the poltical, economic, and

social power of the United States and Great Britain.
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ZAgree %Disagree dNeither

Singapore 28,1 Ls5.5 . 26.4
India 2h.1 54.1 21.8
Thailand 81.2 9.2 9.6

It was assumed that there would be broad agreement on the historical
fact that English was spread worldwide through the power of its native
speaking nations. But in the pastécalcnial era can ve still say that

its status remains high because of that same pover? The second language

£ countries &isag:eég Perhaps they are willing to claim fér themselves
= some of the credit for the importance of English in the world today.
Perhaps they are saying that English is an international language now
and relies far less on the might of its native 5Eeaker§ for it propaga-
tion and cultivation than it did previously. Oaly the fcraiéﬂ language
country, Thailand, seems to be seeing English mainly in the framework
of it being the native language of certain nationalities who have long
g dominsted the world scene.

DﬂE:Qbel%m with this question involved the use of the word "only'.
It may have been too subtle for some who read the English version. 'In
the Thai transletion it~was not strongly and clearly worded that way.
It should have been underlined in both of the guesticnnaires.

The next statement elicited opinions of what would happen if this
situation drastically changed.
5., If the United States and Great Britain lose their power, English

will not contipue to be a world language.
%ZAgree fDisagree INeither

Singapore 1.k 6h.1 2k.5
India 10.0 73.8 16.2
Thailand 28.14 49.5 22.1

5
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The reactions of the Singaporeans and Indians show that they firmly
believe that English has attained a position in the world that is much
more solid than the base on which it was built. Even the Thais think
that English may withstand the decline in influence of its major backers.
These results seem to support the earlier comments that English has
achieved a status that may be independent of the power of the native
speaking nations. There already may be more non-native speakers of English
than native speakers. Since the latter groups no longer exercise suzer-
‘Einty over the former, it can be theorized that the English language is
nearing or has passed a crossroads with one road leading to a decline in its
importance as a world language, another reducing it to the status of one
of many national languages, and a third road that leads to its decolo-
nization, internationalization, and indigenization. In this state it
becomes not only a language for international use but also for intrana-
tional purposes as it is now used in India and Singapore.

Part of the answer to the question of which road English has taken
can be found in the responses given to twé further statements.
6. I plan to make sure that my children learn English well.

People will often make many types of claims about their own aspira-
tions and motivations. It is assumed that they will be more esrnest
when discussing the future of their children. In any case the responses
to this statement should reveal much about what these students think of
the future of English. The percentages may also give some indication of

vhether or 'not the use of the English language will continue to grow.
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%Agree %ZDisagree ZNeither
Singapore 9h4.0 : 0.0 6.0
India 89.1 2.7 8.2
Thailand : 86.8 1.0 12,2

There was far more agreement to this statement than to any other
in this section. It is even greater than the heavily positive responses
in Chapter II that showed their own parents' encouragement of their
Eng;ish language study. The desire to see one's children better off
than oneself is one of the most common of human traits. It is obvious
that an overwhelming majority of each group feels that a knowledge of
English will be beneficial for their children. They definitely must
feel that English is going to be an important language in the future.

7. In the distant future, most of the people in the world will know

Englishi
ZAgree #Disagree %Neither
Singapore 78.0 6.5 15.5
India T0.2 T.9 21.9
Thailand T6.3 6.7 17.0

Large majorities supported this somewhat radical statement whi;e
only a small percentage disagreed. Evidently most os these students
feel that the future of English is bright and that its number of speakers
will continue to eXxpand.

8. I think that we should learn English without paying attention to

the cultures of the native speaking countries.

Fhgree l 9Disagree %Neither
Singapore 17.3 60.1 22.6
India 50.7 30.5 18.8
Thailand 5. b 78.0 16.6
A
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Here is a rare disagreement between the second languege countries.
The Singaporeans are strongly againét ignoring the cultural aspect of
language learning while a majority of the Indians favor the dropping @f
that topic. The Indians are possibly more liberated from the idea that
language is inextricably connscted to the culture that spswned it or
perhaps they are simply rejecting the study of the cultures of other
countries in a language context, especially when one of those cultures
is their former colonial master. It could reflect the fact that the
Indian sx;efience with the British Empire was much more bitter than the
Singaporean experiengei

The Thais maintain their foreign language outlook. They feel that
language instruction should contain some insights into the cultures that
use that language.

The question of language varieties is one that Can be as complicated
as the language and culture issue. It may be even more difficult for
these students since it may be one that they have rarely given thought
to. In order to get some insights into their feelings on this problem,
they were asked to express their opinions on six defferent statements.
These desl with such areas as the existence of a local form of English,
the variety of English spoken in the country and its intelligibility,
and the guestion of which variety should be propagated.

Perhaps the most publicized end studied non-native variety of
English other than the various pidgins is Indian English. In recent
years there has been some research on the varieties in Singapore. The

English of Singapore and Malaysia by R. Tongue (1974) is the latest in

these efforts. Very little has been done to identify and document a
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Thai variety. To see if the students themselves vere knowledgeable about
this question, the fallawiﬁg‘statément was presented to them:
9. In this country we have our own variety of English which is different
from American, British, and Australian English. |
fAgree IDisagree FNeither

Singapore 73.1 12.0 1k.9

-India 8L.6 1l.1 7.3

Thailand 2.7 50.7 L.6

Apparently the amount of resesrch done on each English language
situation directly reflects the degree of consciousness among students
about this issue. Again there is &isplit between the second language
countries and the foreign language one. It is probably natural that
the countries which use a language regularly for intranational purposes
wiil develop a sense of having their own variety much sooner than a
country which uses it mostly for internstional communication.

Perhaps now is the time to see what variety of English they think

is being used in their country. To get this information the students

‘were given a list of five varieties and asked to choose the one that was

spoken by educated speakers in their country. The five choices were:

1) British English; 2) American English; 3) Australian English; 4) unique
to my country; 5) like educated non-native speakers from other countries.

The percentages of students choosing each variety were as follows:

“‘I

Ll
b




i
i
b

Th

Ta}j*: rl ,\ ’ i

‘fhe Variety of Laglish Presently Spoken
By Educited Speakers in My Country

7Singaporeans %#Indians #Thais

1. Britisn 40.5 27.4 6.5
2. American 6.0 3.2 28.1
3. Australian 0.6 0.0 0.0
Unique L2.3 50.6 40.3

5. Others 10.6 18.8 25.1

The Singap@r%gns were almost gveniy divided between describing the
English used by théif educated speakers as akin to British English or a
variety unique to Singapore. These differing views of the situation were
similar to the divisions within the Indian group. While half of the
Indians felt that a form of Indian English was przvalent. "= than a
quarter ¢f them felt that British Engiish was closer to %its enii. These
percentages-are very similar to those found by Kachru (1976). Twenty=-
nine percent of his respondents chase British English, 3% chose American
English, and 56% picked Indian English.

The Thais were quite divided in their efforts to describe the pre-
sent situation. This mey be due to their lack of familiarity with the
issue of varieties. Although on an earlier question they failed to agree
that they had a local variety, on this question a plurality believes that
their educated class does indeed speak & unique form of English. How-
ever, there are other strong groups seying that Thai English is the same
as American English or like the English spoken by non=native sgeakers

from other countries. Australian English receives almost no mention.
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The strong showing for British English in India and Singapore and
for American English in Thailand reflects the historical relationships
between these countries. British colonialism has already-been discussed
here. The American presence in Thailand has not been examined, but it
is only necessary to say that the American military used to have exten-
sive bases throughout Thailand and that at the height of the Viet Nam
?ér over fifty thousand American troops were stationed in Thailand.
Thousands more came into Bangkok each month on leave from the front.

The number of people voting for the nebulous category of a variety
"like educated non-native speakers from other countries' is also interest-
ing. Eleven percent in Singapore, 19% in Hyderabad, and over 25% in
Bangkok made this choice to describe their English language situation
among its educated., For those who had no idea of how to categorize the
situation it may have been the safest choice, but could it also be that
many felt that it represented a form of international English that tran-
scended national borders?

We now have a good idea of how these students view the English
language situation in their countries and what type of English they
believe is used. Now we shall see what they think about the intelligi-
bility of this variety.

1l. The variety of English spoken in this country can be easily under-
stood by foreigners.

Unfortunately this question was not specific enough in describing
the variety under question. In Singapore much is said about "singlish",
the basolectal variety. It iz imp@ssibléxt@ tell if the respondents
Yere thinking of this type'gf rariety or of an educated variety in the

acrolectal range.




%Agree %Disagree Neither

Singapore 63.1 17.3 19.6
India 12.2 5.8 22,0
Thailand A bo.6 : 25.6 33.8

The Indians were the group most positive about the intelligibility
of their own variety. Indeed, cne.inaian student made thé claim that
"Indians speak the best Eﬁglish in the world". It is interesting to note
the great differences between the Séﬂ@ni‘ianguage countries and Thailand.
The Indians and Singaporeans are confident of being understood by foreigners
vhile the Thais aré‘mare divided on the question. This could be ap indi-
cation of the system's failure to instill in them a confidence in their
language ability or it could simply be a result of the fact that they
use English much less than the students from the other two countries.

The final question to be dealt with is that of the variety that
should be taught in the schools. In order to find out what ths shudents
thought about this problem, they were presented with the next three
sts%ements:

12. T believe that we should teach our own educated variety of English--
in our schools.
| Thgree %Disagree ‘ieither
Singapore 28.7 Lo.7 30.6
India 59.6 ‘ 22.4 18.0
Thailand k3.1 26.3 30.6

More than most of the statements, this brought about great divisions
within groups. The Indians were the only group with a majority taking
a single position. 1In this case over 59%-af them were in favor of teach-
ing an educated locel form of English while on a previous quéstiaﬂ gver

81% frelt that at least one local variety existed. The wording of the
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statements does not automatically make a connection between the variety
mentioned in each statement. The variety or varieties recognized in the
first statement may or may not be the "educated" variety mentioned in-
this statement.

While 73% of the Singaporeans felt that they had a local variety of
English, only about 29% favored teaching a local form in their schools.
The responses of the Thais are very confusing. Only a quarter of them
felt that they had a distinect local variety in use in Thailand. However,
43% agreed that their own educated veriety should be taught in their
schools. Perhaps they don't think of their own educated variety as being
very much different from the native varieties. Perhaps they really are
confused with this talk of varieties.

A second possibility for use in the schools is covered in this next
statement:

13. I believe that we should teach a native variety of English in our

schools.
%Agree ' %Disagree INeither
Singzpore 31.1 . 28.8 Lo.1
India 39.0 32.7 - 28.3
Thailand 85.3 T.7 7.0

The students in Hvderabad and Singapore were very divided on this
question. Both supported it but only by small pluralities. Large nun-
bers of students were unable to make a decision. The Thais, on the
other hand, came out heavily for the use of a nativg variéty as the model

for its schools to follow.
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The final question in this section sought to clarify the situation
even further by having the student identify the specific variety that
they wished to see propagated. They were asked to complete the sentence:
ihi I think that we should learn to speak English...
The choices given them were: 1) like the British; 2) like the Americans;
3) like the Austalians; 4) in our own way; 5) like educated non-native

speakers from other countries. The table below gives their responses:

Table IX

The Variety That We Should Learn To Speak

Variety #Singaporeans %Indians #Thais
28.5 ho.1
12.0 31 A

0.3 G
EY®

11.8

British 38,

American 1L,

W
2 =

Australian 0.
Own Way 38.
Others ' T.

W =

o WO
[
L%
L)

The Singaporeans were equally divided between accepting a British
standard or a unicize one of their own making. A plurality of Indians
was défiﬁitely in favor of propagating their local variety. These are
much different than Kacuru's figures for graduate students. 1In 1976 he
reported that 66.6% were for the British standard and 5% for the American
variety while only 22% were in favor of an Indian English. The dispérity
in the two sets of figures might be aﬁtributeé to differences in a num~
ber of factors such as age, location, ete. but is still somewhat surprising
considering the closeness of the other s;%s of figures.

The Thais are solidly behind the establishment of a native speaker

norm with British English receiving the greatest amount of support. It
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is in this comparison of native speaker versus non-native speaker stan-
dards that we can see some trends in the choice of a target variety. The
following table compares the totals of the figures given for these two
types of standards in the descriptions given by the students of the pre-
sent language situation as they see it and how they would like it to

devalop.

Table £

Percentages of Students Choosing
Native and Non-Native Standards

PRESENT FUTURE
Sirg. Indians Thais ging. Indians Thais
Native L7.0 30.6 34,5 53.3 40.9 80.¢
Hon-Native 53.0 69.h4 65.5 LE.T 50.1 19.1

A purely statistical interpretatiaﬂ of the above figures would have
to point out the possibility of a trend away from the status quo and to-
wvards a native speaker standard. Each nationality has a larger number
of people promoting a native speaker variety than therabare people who
believe that such standard 1s now the ngri.' The most extreme case is
Thailand where only 35% described educated ?héi English as similar to a
native variety while over 80% agreed that such a variety should be the
desired model. This is very close to the 85% that thought that such a
model should be taught in the schools. Concurrently there are fewer
people aiming for a non-native variety than there are c¢laiming that a
nop-native variety is now the norm. For instance, 69% of the Indians

4

thought that a non-native variet% was typical of the present situation
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among educated speakers. In choosing thelr standard for the future,
however, only 59% opted for a n@nan;tivg variety. Looking at the figures
in‘thjs light one must conclude that the present situation is not satis-
Tactory to some people and that these veople would welcome the adoption
of a native speaker model.

However, to look at these figures in terms of the shifting of

: to miss the outstanding message that these statis-

percentage yocints i

tics convey. For hundreds of years the native sveaker standard has
ruled supreme as the only conceivable goal for a foreign language learner.
Yet in 1973 we see 59% of ihese Indian students and almost UB8% of the
Singaporeans leming non-iuatlve vari-nies as the ultimate goal for lan-
guage learning. In 197 .. "~y [1976) found that only 22% of the gradu-
ate students he surveyed favgf%§ 2 form of Indian T:'glish as opposed to
the 477 found in this undergraduate survey. Without more information
about hi- study it is impossible to discover the cause of this great
difference, however, one must consider the possibility that these dif-
férencag indicate a trend towards the acceptance of local models of
English. Certainly this trend is much more of a realistic possibility
than any sort of movement towards a native standard since the latter
'fcfmerly nad the unquestioning support of almost everyone. This support
is still very strong in EFL countries like Thailand but has been sharply
eroding in ESL countries like India and Singaﬁ@re where English is used
ﬂfér intranational as well as international wpurposes. It is a possibility
that these figures'may symboliza a veritaole revolution in opinion that

will change the direction of the development of English as a world lan-

Euage.




CHAPTER VII

SOME CONCLUSIONS

"Imagine the fame and wealth awaiting the poet or
author who can express the feelings of the peoples
of Southeas® Asia (in English) in vivid, elegant
and crisp prose, or fluid emotive poetry.

"He would be feted in New York, London, and be
read by most importaut people around the world.
The advantages of the Engiish language are
manifest.”

Prime Minister Lee Kuan Yew
(Lee 1977b)

0
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is often said that statistics can be made to prove whatever you
want to prove. Much of the actual data was presented in this paper so
that the readers could draw their own conclusions. My interpretation
of it leads me to make the following general observations:

1. Given the usual dichotomy in the type of answers given by the
Indian and Singaporean students on the one hand and the Thai studeats
on the other, it is obvious that there is great value in using the inter-
national/intranaticnal distinction in order to describe various English
language situations. Although almost all countries would be using English
for international purpcses, the number of nations using it within their
own culture would be much smaller. The degree of its use for beth pur-
poses would probably also show great rluctuations.

2. The reasons for studying English and the skills desired are
overwhelmingly the ones rurmzlly la>elled instrumental. The senerally
high level of English ability observed in the intranational countries

seems to throw doubt on the hypothesis that integrative motivation is

essential for achievement in second languege acquisition. This theory
| would probably be more valid for true second language situations wherea
there is a community of native speakers nearby the learner. The whole
aspect of integrative motivation should also be reexamined in terms
member of an indigenous group of English language speakerc or a vague
international one rather than a community of toreign native épeakersi

3. The future growth of the use of English seems to be a certainty
if these studenis are regresentative of other groups and other countries.

They now plan to use it more often in the future and to have their

ERIC
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children learn it too. They also forsee an expansion in its use
throughout the world. This expansion will not come through conquests
made by the native speaking countries but through increased contacts
between all peoples because of the needs arising out of the development
of a world society iﬂd an international market place. The growth of
English will no doubt be partly due to the still impressive influence
wielded by the nativ: speaking countries, but a large part of the growth
will be because of the basic need for a world language of trade, diplomacy,
etc. There are already Egyptians in Kuwait and Tndians iﬁ Yemen working
as English language program adviscrs. Engiish has become a creation too .
big and impertant to be laft to its originators alone. It is now the
wvorld's business.

L. A major factor aiding this growth will be the decolonization
and indigenization of English. It is now seen less as a symbol of
imperialism and more as a viable candidate for the world's most important
international language. It is alsc hecoming viewed as a local language
by those using it for intranational purposes. There is an increasing
acceptance of these aducated local forms s varieties Lo be supported
as much if not more than native varieties. This movement will have
important repercuc.sions on the way English is taught in the non-native
speaking countries. ‘It also raises the question of its effect upon the
mutual intelligibility of these varieties.

S. As the number of non-native speakers grows and as they increas-
ingly come to accept English as one of their own languages and not a
tool borrowed from someone else, the future of English will become less
and less controlled by the nelive speaker arbiter in areas outside his

homeland. It is often said thut rhe British gave the English language

3
8
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to the world. Perhaps the time has come when the world has finally

decided to fully accept the gift.




APPENDIX A

THE COOPERATING INSTITUTIONS

SINGAFPORE, REFUBLIC OF SINGAPORE

*1. VNanyang University
Dept. of (.rmerce, English Languege Unit.

¥2. Ngee Ann Technical College
English Language Unit.

3. Regional Language Centre
*4. University of Singapore
Depts. of English, Engineering, and Commerce

*5, Badruka College
Dept, of Commerce.

6. Central Institute of English and Foreign Languages

*7., Jawaharlal Nehru Technical Institute
Dept. of Engir:ering.

*8, Nizam College
Dept., of Engl.:s::.

*9, Osmania Univeristy
Dept. of Engineering.

*10. Reddy College
Dept. of English,

*11. St. Francis College
Depts. of English and Commerce.
BANGKOK, THAILAND
12, Central Institute of English, Mahidol University

*13. Chulalongkorn University
Depts. of English, Engineering, Education, and C.mmerce.

*1b. 8rj Nakarin Wirot College
Dept. of English.

* Institutions supplying respondents.




*15. Thammasat University
Depts. of English and Commerce

16. English Language Center, Chulalongkorn University

HONOLULU, HAWAII, U.S.A.

17. University of Hawaii
Dept. of English as a Second Language
English Language Institute
Hawaii English Language ProJject

18. Culture Learning Institute of the East-West Center

G2
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SINGAPORE

1. Work
2. Bystem
3. Gdjob

k. Natbus

"l
w

Forbus

Lo

Better
T. Forgen
8. HNatgen
9. Film

10. Link -

11. Social

12. Ldit

13. Life

1b.,  Study

15, Forjob

16. Natfun

17. Enjoy

18. Forvwrk

19. Fluent

Eé. Nonfun

21, Like

2. Easy

MEAN

1.418

1.

1.

2.

2.

5]

[45]

v

%)

"

L

653
782
100

195

.324
371
.391
Jbo2
482
.62L
671
.Th6
871
.088
135
.198
.329
763
.835
.900

.911

APPENDIX B

REASONS FOR STUDYING ENGLISE

INDIA

Work
Systen
Link

Matbus

Like
Natfun

Love

1EAN

L. 457

3.

.85¢
021
1.8
175
.3L8 |
. 362
. 438

Natbus
Natgen
Forbus
Forgen
Work
Study
Gd job
System
Enjoy

Link

Film

Forjob
Life

Fluent
Natfun
Social

Forwrk

Nenfun

Lit

Better

=t

asy

Like

Lt

fnd

.585

87

.521
713
121
.823
.836

.073

537

.580

L6LT

.90
.026
.133
.315
.369
.372
498

.532

-035

1-Definitely my reason

2-Partly my reason
3—Iwm,n§t sure

4~Probably NOT my reason

5-Definitely NOT my reason



Jonwrk

Think

Love

3,941

L.018

L. o024

INDIA
Think
Nonwrk

Nonfun

[

MEAN

3.611
3,869

3.808

THATLAND
Nonwrk
Love

Think
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10,
11.

12.

1L,

15.

SINGAPORE

Report
Text
Takwrk
Felwrk
Radio
Letter
Mags
Taksoc
Felsoce
Person
Wrknon
Movies
Litfun
Taknon

Story

APPENDIX C

THE IMPORTANCE OF SELECTED ENLGISH LANGUAGE SKILLS

MEAN

2.059
2.083
2,095

2.118

2. 424

2,435

INDIA

Text
Report
Takurlk
Mags
Letter
Wrknon
Taksoc
Litfun
Felwrk
Story
Person
Taknon
Radio
Movie

Felsoc

2.367

2,398

2.ko9

THAILAND

Takwrk
Text
Report
Wrknon
Taksoce
Mags
Letter
Taknon -
Radio
Movies
Litfun
Felwrk
Story
Felsoc

Person

L

89

465
. 5k2
.660
.058
277
478
606

.720

L-Extremely Important

2-Important

3-Neither Important Nor Unimportant

h-Unimportant

5-Extremely Unimportant

a5




APYENDIX D

ENGLISH LANGUAGE SURVEY
EAST-WEST CENTER CULTURE LEARNING INSTITUTE

This is not a tegt. [t nas no right or wrong answers. The guastions Are

designed =o find ouc how you fesl about English. You do not have to sign your

name .

Flaase read the quascicis carefully and answer them to tlis bast of your

ability. Hare ars 3 ferr Serd you may not ba familiar with:

Most

L. A NAT ER iz 4 person who learns English as his firat language.
Amarican iricishars, Austzalians, and New Zealanders ara native ipeakers

of Engli=zh.

2. A NON-NATIVE SPEAKER is a person who learns English in additien to hiz

tongue. English i3 not his Zirstc languags.

PART I: BIOGRAPHICAL INFORMATION: (circle or write in your answer)

1.

[
Kok
.

o
b
.

ERIC

A uitoxt provided by exic |8

Major: English Enginesring Commerce/Business  (Other) —_— —

mothar

Inscitucion: _ 3. Futura Oecupation _

Your aga: _ e 5. S5ex: Mala Famala

For how many years have y~ studied English?

What was the main languade uJed in your high school? —

What was tha main languaqe used in your college or university? _ -

What languages wars spokan af home vhar you wars a child? _ o

If Zaglish was ~pokan, wnat percentags of the time was it used? .

What was tha first languagu you lesarned to speak? _

What language do you now xnow tha best?

What countries havs you baen to whars you had to spsak English avary day?
did you atsy in each country?
COUNTRY WEEKS COUNTRY WEEKS COUNTRY

How long

WEEKS

pid your family efcourage you t& 3tudy English (choosa one)
Yesd, ancouraged me vary much.
Yas, enciuraged me a littlae.

Neithar apncouragad ms nor discouraged ne.

How good ars you in reading, writing, speaking, and listening to English?

Mo, discouraged me a little.

_Ho, digeauraq;i me very much.

Which

can you do bost? second beat, ete.? Circla your answar. If you fmal that you

ar: equally goed in two skills, circls tha same answar for both of tham.

a. READING: #y Bast Sacond B3est Third Jast HWorst
5. WRITING: 4y Best Sacond Bant Thizd Best Harat

2. SPEAKING: My Bast Second Bast Third Bast Worst
d. LISTENING: My dait Sacond Bast Thirzd Bast Worat

Whish ~one of thess 3kills do you want to ba your best? ___ _

96
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BART II: USE OF ENGLISH. In in avaraga span of two months, hew frequently do you
spsak English to the following pecpla? Place an "N" in tha appropriate space,
VERY AT LEAST AT LEAST MANY TIMES
NEVER  RARELY L/WEEK 1/0AY BAILY

16. FELLOW COUNTRYMEN:

a. Pamilly Membars —— - -

b. Friends

@. Pallow Students - — —

d. English Teackers

%. Othar Taachers

[. Govarmmenc Officials . ] i I

9. Busin#ssmen . . N _ -

h. Fallow Countrymsn
whode lanquaga you don't
knio .

i. (othazs) __

k. Hativa Spaakars of , . ) o
English T o ' '

l. Othar foraignars who . . -
speak English. ) )

In the futurs, onca you hava graduated and taken a job, you may bs using English
with other psople and with a different lavel of fraquancy. Pleass think aboue your
future needs for English and the people with whom you think you will bs using English.
flace an "X" in the appropriata apaca for each group of peopla.

VERY AT LEAST AT LEAST MANY TIMES
NEVER  RARELY L/WEEK L/0AY DAILY
18, FELLOW COUNTRYMEN:

4. Family Hembars _ o ] —

b. Friands ) _ _

&. Fallow Workars

d. Suparvisors ) . e

e. Teachers . n - ~

£. Government Officials

g. Buainessman . . ) . ——

h. Fellow countrymen wvhose

languaga you don‘'t Xmaw — o - -
i. (othsra) e _ - - —

ERIC
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VERY AT LEAST AT LEAST  MANY TIMES

NEVER  ARARELY 1/WEEK 1/08Y BAILY
FOREIGHERS :
k. Hacive Speakers of _ _ L
Englizh. - S - -
1. Hon=native apeakars . - . ) . -

of Engllah.

PART III: Reasona for Studying English. Listad balow are a numbsr of reasons why
k]

studane

study English. Wnich reasons are tha sane as yours? Rpad aach reason

ehan eirele the nusbaf that bast repressnts your real feallngs, Be surs to do it
for avary caison.

29.

21.

Z2.

26-

27.

28.

29.

30.

1.

92

pafinitely Partly I'm Prohakly Cafinitaly

my rceadon ny noe HOT NOT =y
Reason surs MY Amanon
RAadon
I studied English bacause iz will 1 2 1 4 5

help ms to becter understand
English spaakers and their wiy of lifa.

I scudied English bacsusze it i3 aasy. L 2 ] 4
I studisd Enqglish bacausa I anjoy 1 2 3 4
studying lanquages.

I studiad English so that I could 1 2 1 4
gat a good job Ln 3y councry.

I studied English so that I could 1 2 ] 4
gat 4 job in a foreign country.

I s=udied English 30 I could 1 2 1 4
study in a foreigqn Zountry.

I studied English primarily bacause 1 2 1 4
it is raquired in our systam.

I studied English se I could talk 1 2 1 4
to native spsakers of EZnglish

for businsas/educacional reasons.

I studied English so I could talk 1 2 3 4
to native speaker=m about ganeral

things.

1 stydisd English so I could salk L 2 k| 4
to other foreigriers Zor businass/

sducational reasons.

I studied Engliah so I could talk 1 2 k] 4
to othar foraigriess about genaral

thingsa.

I studiad Epgliah so I could talk 1 2 k] 4

to paople in @y own councry whosa
languaga iz unknown to qe.

e



|
pafinitely Partly I'm Probably Dafinitaly
@y reamgh my net HOT NOT my
REaSon Iurs my Reason
Reason

am

32. I studied English bacausa [ plan to 1 2 3 4
traval to a foreign country for
ny work.

ol

[
N
L]

33. I studied English becauss T plan o 1
traval t£o an English=speaking country
for pledgure.

34. - studied English bacausa I plan to 1 2 3 4 5
.zaval to non=Engllah spaaking
countries someday for my work-
35. I studiad Engllsh bacauss I want to L 2 3 4 H
travel to nen—-English spaaking
countriss someday for plaasurs.

36, I studied English bacause I fael 1 2 3 4 5
that no one i3 really aducataed
until he la fluene in Epglish.

LE]

37. I studled Engliah bacause I will nsed L 2 3 4
it for my work.

38, I studied English bacausa I wvant to 1 =2 3 4 5
read English ligeratura for pleasurs- .

L)

19. I studied English bacausa I want to 1 2 3 4
snjoy English films and radio and
t.v. programs.

40, I studiad English because 12 will 1 2 i 4 5
halp me to think apd behavs aa
English speakers do.

[}

(™)
-
m

41, I studisd English bacausa a good 1
knowladgs of it will help ne get
more social recagnition.

(5]

[y
o
e

42. T studisd English because I baliaeva 1
that a knowledga of snother language
will make ma 4 BaCtar parson.

I~
b
L™
o
i

43. I studied Engllsh becausa I Like the
countries in which English is spokan.

44. I studied English because I like the L 2 3 4 5
psopla who are native speakers of
English. .

45. (othar?) . _ 1 2 1 4 5

46. Of all tha reasons listed above, wvhich were ths thres nost lmportant resasona for
you? Write thes numbersy of chase reasons hera: FIRST_____ SECOHD THIRD

o)
o,
M
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eills €0 you?

galow ia a list of English languaga 3xilla.

Aflgwer by cireling. the numbar whizh shova your fealing.

EXTREMELY
DMPORTANT
HoM IMPORTANT ARE THESE
TIGLISH SKITLS 10 YOU7
{7. Beilng able to talk witth 1
& native sgsakar of
English in social
situacions.
48, Being able to talk with 1

native spasakers of Engllsh
in work sicuacions,

49, Baing abla

te talk to your L

fallow countzrymsn in social

situations.

0. PBaing abla

to talk wo your 1

fellow countrymen in work

ajtuacions.

1. Baing abla
pon-nativs

te talk to 1
ipeakers from

othar countriss i3 gocial

situacions.

$2. Baing abla
fign-fative

to talx to 1
speakers from

othar councrisas ln work

situations.

§3, Baing abls

to undarstand 1

radio and £.v, broadoasts.

54, Baing abla
in English.

5. Being abla
Licsraturs

56, Baing abls

to anjoy films 1

te& read English 1
for plsasurs.

to read texthooks, 1

raports, articles, &tf. in

English.

$7. Being abla
newWwspapers,
in English

38, Belng abla
* letters in
foraignera.

ta read feoraign 1
magazinas, ks,
for plaasurs.

ko wylts parsonal 1
inglish to

NELTHER
LAPORTANT
NOR
IMEORTANT UMIMPORTANT UNIMPORTANT

3 3 4
2 k| 4
2 a 4
1 3 4
2 3 4
Fl 3 4
2 i 4
2 3 4
2 3 4
3 3 4
2 3 4
2 3 4

10

9l

How LApoftAnt 4ra sach of thasm

EXTREMELY
UNIMPORTANT

L%



NEITHER
IMPORTANT
EXTREMELY NOR EXTREMELY

IMPORTANT IMPORTANT UNIMPORTANT UNIMPORTANT UNIMPORTANT
59. Baing abla to write 1 2 3 4 5
parasonal lettsrs in
Engliash to fallaow
countrymarn.

S0. Baing abla to writs 1 2 3 4 g
paApars, raporta, and
buminess latters in
English.
&l. Being able ko Write 1 2 1 4 5
stories and articles
ate. in English.

. ©Of all thasa skills, which thras ara moat lmportant to you7 Write the numbars of
these skills hera in order of importange: FIRST____ SECOND ___ THIRD _

FART V. ATTITUDES TOWAPD ENGLISH: FHere are a number of statemenss about English.
Head them carafully and than indicats Lf you agrasa or disagree wich the statsment by
=ireling thas number that best rapredsntx your feeslings.
STRONGLY NEITHER AGREE STRONGLY
AGREE AGREE HOR DISAGREE DISAGREE DISAGREE

61. In this country wa have our 1 2 3 4 5

gwn varisty of Engliah which
is differant from American,
Britiah, and Australiasn
Engliah.

631:. I balieve that wa should L 1 3 4 5
tanch our own aducated

variaty of Engliszh in our .
schools. al

4

64. Tha varisty of English spokan L 2 2 4 g
in this country ean ba eazily
undarstood by forelgners.

63. I baliave that wa should I 2 3 4 5
teach a4 native-speaksr
variety of English in our
schools.

66. I think that we should learn 1 2 k| 4 5
Engligh without paving
actention to tha cultures of
ths English-speaking countrias.

-
b
s
o
.

67. I don't really lika English,
but I spaak Lt bacausa it ia
ussful.

63, I plan to make sure that my 1 2 3 4 5
children learn English wall.

ERIC
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STRONGLY NEITHER AGREE STRONGLY
AGREE AGREE NOR DISAGREE DISAGREE  DISAGREE

69. In the distant fucurs, most 1 2 3 4 5
psopla in the world will krow
English.

70. English i3 important only 1 2 3 4 5
bgesusa of che political,
aconomic and social powar of
tha United Staces and Britaia.

71. If tha United Stacss and I 2 3 q 5
Brirain losa their powsr,
English wili not continue to
ba a world languaga.

72. 1If English wera NOT taught in 1 2 k} 4 5
aur sehools, I would NOT try to
learn it.

73. OF all tha foraign languages I i 2 3 4 5

could seudy, I Llks Englisn
ths bast.

74. I think that wa should leari to spask English: (choosa one)
like the British.

lika the Americans.

lika ehas Australlans.

in our own way.

like educated nan-native speakars from other countrias.
75. The English spoken in @y country by educated speakers ls gansrally: {choose ona)
1ike British EZnglish.

likes American English.

like Augtralian English.

unigue =5 my country.

like aducated non-native speakers From othar countrisa.

P )
e
——
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77.

78.

spend on e=ach of thess arsas? Circle the percentags numbar.

add up eo 109.

Pleasa rank the following groups of paople in order of importance to you for
~ spaaking English. ¥rita 1, 2, 3, and 4 in che spaces to show the grdar of
" importanca.
IT IS IMPORTANT FOR ME TO SPEAK ENGLISH 30 THAT I CAN TALE TO:
_____my fellow countxymen in specific soclal or business situationa.
— . fellew countrymen who do not know my flrst languags.
. native English speakers.
_hon-native English spsakers from othar countries.
If you had yégrrshaicgi what parcentage of your English clags time would you
spend on aaAch of these skilla? Cirela the psrcantaga number. Tha tocal muat
§§gqu =] Ldﬂg
L] parcentaga of English Clasa Tima
READING: 0 10 20 3ia 40 S0 60 70 80 90 100
-WEITiﬂﬁs [+} 10 20 30 40 50 &0 70 80 90 100
SPEAKING: a 10 20 19 40 S0 80 70 a9 30 loo
LISTENING: ] 10 20 io 40 50 60 70 40 90 100
If you had your cholce, what parcestaga of your English class tima would veu

The cotal must

L] Parcentage of Engllsh Class Tims
English Language Skillss 0 10 20 230 40 S0 60 70 8¢ 90 100
{Reading, Writing, =cez.)
English Literatura: 0 10 20 30 40 50 & 10 &80 %0 100
The Culturss of English- 0 1o 20 30 40 50 60 70 80 980 100

Spaaking Countrias:

97
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