DOCOMNEBNT RESONN

B 170 696 cs 00N 761

AV T HO & Bathes, Nafcy Matiae; Gehringear, Jean

TITLE wh 4% Doés 4 "Boy-oOriaprsd! Teachevr look L1Ka?

PUB DATE My 18 ,

NOTE 11pay Paper prasentsd at tha Annval Meetina of <h»

Thtsrnational Reading psaociasien (23td, Houston,
Teyad, Fay 1-5, 1978) 3 Fer telated documents, 4eo C§
dou 715, ¢85 00U Yde, ard ce 004 TR0

FORS PRTCH MEQI/PC0Y Plus pPoavage.
DE S&CRIPTORS <l amentazy Tddca* ioni *Males; Sex Diecriminasiont

=5 ox Palrpntes) *Teacher Attitudes; 4Tsacher
Qualitlcat lons; *Teacher Recrultpent

ABETIRACT

Thi= paper, one in a =eriesg ¢f fcout describing a
bey-ctianted program fot elemantary sachool children, addresses +he
problam of s+taffing an ¢lesentary schececl with teachers who will be
able to affecelvosl y taach toys as well as girls. It siugges%s that
appathy +award b~* h boye and girls, perscral warmth and securiey in
*ha clasaroen, 4 high deqgree of willingraes to fpond axtra tima wivh
students in boy-orianted activities, a high degree cf dedication %o
meas 4ndividval =tuden: academic and affective need¢, and
rascuzcef ulhass Ln using a variety of teachirg *echniques %o pronata
a challenging and effective boy-orlented curriculunm f£ox keth boys and
agirle ara =he mador criteria for such a staff. (TJ)

LA A e ok o ok S e R oBK R S  ogle st e alte  f ee ol dk h hok ook ok bl o e ool okl ok
ik Reprod wetions supplied by EDRS are the best that can te made *
k. from th2 origiral document. *
TR R A R R ke S R R AR O kR ok ok A ok o b o ok e K e K ook K

\)




ED170696

Us DEpant siEw! FHEALTH.
ibutaliolabvmiFanE
NA TioWAy (e dlivyTRON

#0uUlmliGN

fris DOCUMENT HAY MEEN REPRG,

BuUt kb EMAC 1Ly A% HECEIVED k1D4y

YHE FEAVON OF CHGANY IATI0M 08 018y,

ATING f PO NS OF VIEW O OFIl | Okgy '
STATED Do) ha! NECESSARILY HE Py, )
SENTOFFICIALN AT ONALIMSTITUYE G

EDUCATION POV SN O # POLICY

What Does a "Boy-Oriented'' Teacher look Like?

Nancy Marie Barnes and Jean ¢ehringer
ESEA Title IV-C Directors
Thermalito Union Elenentatry Schgéi District
1050 Sierxran Avenue

Oroville, California 95966

Symposium presented at the Annual
‘Meeting of the International Reading
Association (23rd, Houston,

- Texas, May 1-5, 197Bj

“PERMISSION TO REPRODUCE THIS
MATERIAL HAS BEEN GRANTED BY

Nancy Marie Barmes -

Jean Gehringer

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC).™



WHAT DOES A BOY-ORIENTED iEACHER LOOK LIKE?

Boys traditionally seem to have more difficulty in school.
Boys tend to fall more than girls academically., Girls tend
to comprise a greater percentage of the "top groups.," More
boys have reading problems, are considered "discipline
problems," and are enrolled in special reading, math and
language remediation classes or speclal education classes.
In addition, more boys tend, to be referred to the school
psychologist or counselor for help, More boys score in Qq
on reading, math and language standardized tests in the
elementary schools. More girls tend to score in Q4 of those
same tests. More glrls than boys are classified as "top
students." There tend to be more neggtive comments written
in cumulative files about boys than girls; however, there
tend to be more positive comments written about girls. These
"general knowledge'" statements were substantiated by an
investigation within the Thermalito Union Elementary School
District in an analysis of standardized test -results, cumu<
lative files, remedial reading, math and language class
enrollments, ''discipline problems" identified by teachers,
"top students' identified by teachers, enrollments in special
eﬂueatiﬁn classes, psychological referral records, etc. It
was found that boys, on a two-to-one basis, had more diffi-~
culties in school. 1In contrast, the girls, ccmparedito boys,

succeeded more than the boys, also on a two-to-one ratio.
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Thege local findings have been substantiated at the
gtate levels anlso. For example, data from the State of
California (1975-1976) testing program indicates that,
regnrdless of categorical-ald programs, boys scored signif-
feant1ly and substantinlly lower than the girls throughout

tho state (sec Table 1),

Table 1

California State Data Analysis: 1975-76

Grade /Sex Reading Written Spelling Math
Expression
Grade 2
Girls 71
Boys 65
Grade 3
Girls 84
Boys 80
Grade 6
Girls 71.6 69.0 61.5 59.7
Boys 67.9 63.1 58.6 60.0
-9~
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The Californla State data annlysis reflects a national
trend, It is not unique to Californla children or Thermaliﬁa
students.

In an atlempt to attack this cducational nced, an ESEA
Title IIT (later re-termed IV-C) was written by the Thermalito
Union Elementatry School Distriet. It was funded for a three
year period to develop a "Boy-Oricnted' primary progranm which
would be successful with both boys and girls. The project
was named "Equality Education for Everyone,” later nicknamed
"Project Boy." The main goal of the program was to maintain
the high achievement level of girls in reading, math and
language and to raise up the achievement levels of boys to
equal the girls' achievement level. This was to be achieved
through (1) the planning/development of "boy-oriented" class-
room activities, playground activities and extra-curricular
activities; (2) a staff-development program and (3) develop-

ment of a boy-oriented program package for dissemination

purposes: The Project Boy Syllabus Activity Card Program.

There are various important aspects in the implementation

of a "boy-oriented" program, be it the Project Boy Syllabus

Activity Card Program or any other type of "boy-oriented"

program: the needs assessment, implementation strategies,
program process/product evaluation, staffing patterns, staff
development /in-service, etc. Thé purpose of this paper is
to discuss staff '"boy-orientedness'" which, according to the

Project Boy Program Evaluation/Analyses/Recommendations,
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facilitates the program thruist (Barnes and Gehringer, 1978c).%*

A school can adapt/adopt a "boy-oriented" Qrimgry program
with the current stuff, which, in all prababilify, will be
entirely female. Program suceess ils not dependent upon o
50% male/50% female staffing pattern; however, it is felt
that the program can be greatly enhanced if such a staffing
pattern can be achieved (Gehringer and Barnes, 19783).

Realistically speaking, a 50% male/50% female ratio
miéht not be immediately attainable but it can be én objective
toward which the district can work each year.

When interviewing a prospective teacher, how do admin-
istrators and teacher-interviever teams identify a "boy-
oriented" teacher? This is not an easy task, and requires
careful thought and planning. |

To attack this problem of identifying what a 'boy-oriented"
teacher looks 1ike, a team of teachers, resource personnel
and administrators defined and developed a '"Boy-Oriented
Teacher Criteria List." (A comparable list was prepared for
instructional-aides). These criteria were utilized in the
selection of pr@jecf teachers, both male and female. The
administrators rated interested teachers and the teachers

rated themselves, using the criteria 1list, on a one-to-five

*Note: The Project Boy Program Abstract and Evaluation are
reported elsewhere (Barnes and Gehringer, 1977, 1978a, 1978b,
1978c: Gehringer and Barnes, 1978a, 1978b, 1978c¢c, 1978d).
Statistically significant gains (to the .05 level of signi-
ficance) were made by boys. The overall objectives of the
project were met: Boys achieved at the high level of girls
in Reading, Math and Language.
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roting scale, Interesting chough, the males selected for
program participation rated themgelves an over-all score of
5, while the females rated themsglvas an over-nll 4,

In retrospect, a re-evaluation of the c¢riteria was made
by the stafll, and it was felt that the criteria could be
trimmed to [ive criteria, as noted on Tgble 2. Needless to
say, not all female teachers are female-oriented and not all
male tenchers are male-oriented,.

The first of the five criteria addresses empathy towards
both boys and girls. Empathy is defined tc’:’f:‘L,n\xi,:l,t,xvtii,rza,l but not
liﬁited to, the following: a rapport; and love of; & hitting
it off with; a sharing with; an affinity for; a sensitivity
toward; tactfulness and c@nsideraticnlfcr; understanding of;
in touch with; an openness with; and an ability to listen
and understand another's point of vie& or feeling.

The second of the five criteria addresses personal
warmth and security in classroom atmosphere. A teacher who
has a warm;élassra@m environment, who is secure in a class-
room situation, has a superior learning environment.

The third criteria describes a willingness to spend
extra time with students, during and aiter school, evenings,
overnight and weekends in "boy-oriented' activities. This
type of an activity does not necessarily have to involve a
lot of extra time for a teacher., The entire class can be

taken on a special weekend outing. For example, there are
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Table 2

PROJECT BOY: "BOY-ORIENTED"
TEACHER CRITERIA

High degree of empathy towards both

boys and girls,

Personal warmth and security in class=

room atmosphere.

High degree of willingness to spend extra
time with students, during and after school,
overnight and weekends in '‘boy-oriented"

activities.

High degree nf dedication to meet
individual pupil academic and affective

needs,

Resourcefulness in utilization of a
variety of teéching techniques and
materials, including the juéicious use
of concrete/manipulative materials and
science, math and‘athletic/autdcar
activities to help promote a challenging,
effective "boy-oriented" curriculum for

both boys and girls.
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numerous local sports events (hlgh school basketball games,
locnl basebull lengue pames, college football games, eﬁg.),
to which the least athletic teacher can take childron, Ice
skating, roller skating, kite flying, zoos, pet shops, motor-
cycle races, show trips and nature hikes are other examples.
Camping is a great "boy-oriented" activity and an overnight
stay at the teacher's home is popular. The latter activity,
it is suggested, should inc{ude one to three pupils at a
time. |

Teachers report that the most effective outings are
conducted with one to five pupilé_ Trips closer to home,
utilizing local possibilities seem best. Use of private
transportation (teacher or parent's automobiles) or district
stat ionwagons are p;eferred, as appcséd to school and/or
chartered bus., Simple activities seem more effective, such
as, a local football game or three pupils staying overnight
with the teacher.

The fourth criteria addresses a high degree of dedica-
tion to meet individual pupil academic and affective needs.
Pupils who have been assessed, theiflinstructiénal levels
correctly determined and who are given programs that fit
their needs usually find that they succeed. The old saying
pupil who is successfully learning to read, write, spell,
etc., is a happier pupil, compared to' a student who is failing
to succeed. A student who is learning ab@ﬁt himself, likes

- himself, is learning about ‘others, and has a good self concept
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is n more rounded person, Some teachers can successfully
implement individualized, diagnostic-prescriptive reading,
math, and language programs, while otlier tenchers find

guccoss Ln the more traditional three-group basal reading
program, Within each of these types of programs, and any
in<between programs, the ncademic and affective needs of
puplls can be met, depending on the level of teacher expertiso
and teacher dedlention to moeting individunl pupil needs of
both boys and girls,

The fifth criterin addresses the resourcefulness of the
tencher in the utilization of a variety of tenching techniques
and materials, including the judicious use of concrete/
manipulative materials and science, math and athletic/out-
door activities to help promote a challenging effective
"poy-oriented" curriculum for both boys and girls.

When evaluating and rating current staff members and
potential staff members to identify the "boy-oriented" teachers,
it becomes readily apparent that many staff members (males
and females) are more "girl-oriented,'" as they prefer working
with girl students, rather than boys. Even "girl-oriented"
teachers can implement various aspects of a "boy-oriented"
program and find more success with boys. As with students,
teachers like success. Success breeds success and a "boy-

oriented'" program, similar to the Project Boy Syllabus

Activity Card Program, could possibly encourage and help

"girl-oriented" and "bcy—criénted" teachers to become more

successful with both boys and girls.
Egi
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