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Preface

Collaboration between educators and community persons is one of
the central concepts in career education. It is also one of the
most difficult to implement. Shared decisionmaking, attitudes
of mutual acceptance and diverse and creative use of cgmmunlty
resources - all critical to successful collaboration - require
considerable skill and effort among both educators and com-
munity persons.

In the summer of 1977, the Office of Career Education sought to
demonstrate that, with effective training, educators could become
true collaborative partners. Four communities were selected for
the demonstration: Mesa, Arizona; Oxford, Massachusetts; Livonia,
Michigan; and Portland, Oregon. In each community, a Cémmunlty
Education/Work Council had been established by the National ‘
Manpower Institute (under contract to the U.S. Department of La-
bor). In each community a group of educators and community per-
sons existed that was actively involved in collaboration and
anxious to do more. Yet in each community, many teachers and
counselors were not invoelved. Each of the four communities was
asked to train educators to improve their attitudes toward col-
labortion and to increase their collaborative activities.

At the end of the training, each of the four communities was asked
to select %xamples of both training and resulting collaborative
activities serving students. The examples were to be prepared as
activity descriptions which could be useful to other practitioners
beyond the four projects. These activity descriptions form the
contents of this book. Each activity description contains the
activity, tips on using it, materials needed, evaluation data on
the effentiveness of the activity, and an estimate of the cost in-

volved,

The activities are useful for several reasons. First, they work!
Nothing is presented which has not been done and found successful.
Second, the activities were designed, used, and written by edu-
cators and community persons, including classroom teachers and
counselors. Thus, the activities are realistic and take into ac-
count the particulaf constraints and needs of potential users.
There is no "pie in-the-sky" approach. Third, the activities can
be easily generalized to other communities and schocls. And
fourth, the activities are all inexpensive. No one needs a big
budget to do them.



The activities in this book are organized into two groups: staff
training activities and student activities. A Table of Contents
containing annotated descriptions of each activity and an idex of
key terms help locate pages particularly suited to a given need.
Each activity is described on two pages and is completely distinct
from all other activities. Thus, the book need not be read from
cover to cover to be useful.

As with all government publications, anything and everything in
this book may be freely reproduced and shared. Indeed, the more
the activities are shared with others -~ in a true spirit of col-
laboration - the more successful the authors of this book will
have been in sparking a collaborative effort.

Special thanks is given to the Directors of the four collaboration
projects and the many teachers, counselors, and community persons
who wrote the activities which follow. This is their book.

Terry Newell
Office of Career Education



CONTENTS
PART 1: TRAINING ACTIVITIES

GETTING STARTED

- By discussing key aspects of their own careers,
educators come to a fuller understanding of what
determines the work people do and the choices they
maké & 1] L] - - - - L] - - - = - - L - - L] - & - - a - L

MY KID NEEDS A JOB

-~ Community persons and educators exchange views to
gain a better understanding of problems encountered
by youth searching for work and the types of efforts
needed to solve these problems. . . . . . . . . . . 3

WHAT SHOULD TEACHERS TEACH?
-~ Educators and community persons rank 21 educational
goals-to identify the relationships and priorities

among both career education and non-career education
goals . . . . . L L. L L e e e e s e 5

DEFINING CAREER EDUCATION

~ Educators and community persons jointly explore
definitions of career education to determine the
elements needed in their own definition of the
tarm - - L ] - - - - - - - - & - - a L] - - - L) - - - 7

WHY WORK?

-~ Students, community persons, and educators compare
and contrast reasons why they work, and what makes
work satisfying, in order to understand how school
"work" can be made more relevant and more satisfy-~
ING & v v v s e e e e e e e e e e e, 9

TALKING "UP FRONT”

- A panel of business, labor, industry, and youth
answer questions on the world of work as well as the
role of the school and the community in preparing
students for work . . . . . . . . .. .. . . . . 11

| 111

&



TODAY'S CURRICULUM

- Educators and community persons consider the
relevancy of their schooling in preparing them
for work and the extent to which today's curriculum
prepares students for work. . . . . . . . . o . .,

LIFE ISSUES

-~ Participants consider the issues facing youth
in the years ahead, the skills youth will need,
and the ways in which career education and basic
skills can be integrated to prepare youth for
the future. . . . . . + & & « « o & = 4 4 s e .

LIFELINE CAREER PATHS

- By contrasting their career paths and experiences,
educators and community persons are led to see the
importance of involving the community in giving
students a full picture of the work world. . . . .

LET'S TRADE PLACES

-~ Educators and non-educators change places for a
day to gain a better understanding of each other's
world and to see how students can benefit from work
site visits. . . . . . L 0 e e 0 0 s e 0 e e . s

RESOURCES AT YOUR DOORSTEP
- Local businesses provide people and materials for

a workshop designed to familiarize educators with
community resources. . . . « s .+ ¢ = + 4 o+ s 4 . =

DREAM A LITTLE
- Teachers brainstorm ways to use community resources

and then go to the community to make their dreams
into reality. . . « ¢ + ¢ &+ ¢ 4 4 0 s e 4 e e .

USING THE COMMUNITY

- Through the use of a log bSDklét, educators record
ideas and experiences for using community resources..

iv




ALL ABOUT SOUP

= By exploring the world using a can of soup, a group of
educators learn how real world applications can be
included in classroom teaching . « » v ¢+ & & v« . &

THE FREE LEARNING LAB

- Teachers think about how their teachers used cammunity
resources and brainstorm ways to improve on that
ggr;elﬁce L L] - - L] E ] - - - L 3 - - L] - - - - - - - & L] -

THE PARENT CONNECTION
= Suggestions on how to use parents as Fesources.
WHAT DO YOUR PARENTS DO?

= A group of parents, employers, and teachers survey their
children and other students to determine what young people
know about the world of work and how to jn*q:fcve that know-

INTEGRATING AREA WIDE RESOURCES

~ Civic and business leaders are asked to participate and
are organized in an area-wide community resources clear-
lﬁg}DIEEE L3 - L] - & - L] - - - - - - L] L L] L - - - L & L]

OCCUPATIONAL. STEREOTYPING

-~ Two groups, unfamiliar with each other, try to guess who
in the other group has a given job. Underlying assumptions
about sex roles are confronted in the guesses and ensuing
diSCusSsSion . . + + s s 5 s s 5 or 8 e 2w e e s e e e s

SIDESTEPPING STEREOTYPES

Commmity persons and educators confront the problem of
making invalid assumptions about the abilities of men
and wamen solely on the basis of innate physical
differences . . ¢ = = « ¢ & 4 2 s e 4 4 s a8 4 e s a s o=

27

29

31

33

35

39



DISABILITIES: THINK POSITIVE

- Educators, businesspeople, and disabled persons confront
their attitudes about disabilities by ranking, from most
to least acceptable, ten disabling  conditions they

vpothetically acquire . . .. . . -

~HOW TO DO IT

- Teachers identify ways to use cammunity resources and
design action plans for use in the classroom. . . . . . .

COMANITY SHOWS SUPPORT

~ Community persons gain awareness of school career education
efforts by chairing discussion groups in which educators
describe their activities; educators also get useful feedback

framthe commnity . - « ¢ ¢ ¢ ¢ = & ¢ s &+ & o o ¢ & &«
MAKING IDEAS WORK

~ Teachers brainstorm ways to infuse career education into
various school subjects and code their ideas as to their
readiness to implement them. . . . . .« . . ¢« ¢« ¢ « « & &

MAKING DECISIONS

~ Commmity persons and educators analyze their own career
decisions so as to better understand the decisionmaking
process anci how to infuse da:'lsmrma}ung skills into the

WHAT PRICE DEANGES?
~ By considering learmng activities that can be designed

using variations in the price of oranges, educators under-
stand the importance of and how to use—commnity resources.

4]

45

47

49

51



TODAY'S LIFESTYLES

- Community persons and educators consider the
inter-relationsnips between occupation and
lifestyle and how to integrate the concept of
lifestyle into the curriculum.. . . . . . . .

ME AND MY SHADOW

Using the same procedures designed for students,
teachers shadow workers to learn how to use the
parent/adult shadow program. . . . . . . . . .

PARTICIPANT/SPEAKER DIALOGUE

~ Educators dialogque with career speakers to learn
how to use such speakers more effectively in the
€lassroom . . . . . . i . i e e e e e e e e e

HELLO. .. TELELECTURE CALLING

- Teachers conduct a telephone interview (tele-~
lecture) of a community person to learn the
benefits of and procedures for using the same
technique in the classroom. . . . . « . « . .

VEHICLE DAY
- Community persons, educators, and students
inspect various vehicles and interview their

operators to learn how to use Vehicle Days as
a learning experience for students. . . . . .

DOES IT PAY?

- Participants assemble puzzles using both com-
petitive and cooperative approaches to increase

their understanding of the concepts of cooperation

and competition. . . . . . . . . . . 4 4 . . .

vil

53

55

57

59

61

63



PART I: TRAINING ACTIVITIES

MANAGEMENT TEAM

= Collaborative management of career education
is practiced by having community members and
educators share decision making using a "one
person - one vote" rule . . . . . . . . ., -

THE EMPLOYER'S CLASSROOM
~ Using employer facilities for training
exposes educators to the world of work

through informal observation and inter-
action with employees . . . . . . . . « « . =

JARGON BUSTING

- A look at educational jargon provokes an
agreement to ban its use in collaborative
efforts and an understanding of how it
inhibits collaboration . . . . . . . . . . . .

ISSUES AND SOLUTIONS

- Community persons and educators brainstorm
problems and solutions in collaboration . . .

COLLABORATION CONSENSUS

- Community persons survey other community
persons to identify attitudes about collahbh=
oration and to get more people talking about

1t - L] - » & L ] - - [ ] - - - L - - = - L] - L] -
CHANGE AGENTS
- Participants engage in role playing to under-

stand the process of educational change and
the difficulties involved . . . . . « . . .

viii

11

65

67

69

71

73

75



WHAT'S MY LINE

~ Using only "yes" or "no" questions, elementary
students try to guess the occupation of a "mys-
tery"” guest worker . . . . . .+ ¢ 4 4 4 . o« . =

"CAREER EDDIE"

- 8ix year olds guess and then discuss the Jjobs
represented by a variety of hats pulled out of
a specially designed coat . . . . . . . . o 4 . . .

EYE SPY. . .PEOPLE ON JOBS

- Elementary students use the bus ride enroute
to a field trip to identify jobs they see;
jobs are later analyzed to identify the skills
they require . . v o« v + « ¢ o = = s « s 2 s « +

= Primary school students learn what it means to
have a disability and the great variety of work
disabled people perform . . . . + 4 « + « « & o &+ =

JOBS IN THE SCHOOL

- Orientation to their junior high school and
career exploration are done by allowing students
to observe and talk to school workers . . . . . . .

CREATING RESOURCES

- High school students build a community resources
pool and engage in career exploration by inter-
Vléwlﬁg Wgrkers & - - - - - - - - - L - - = - - & -

WHAT'S IN YOUR COMMUNITY?
- Junior high school students visit local

businesses to learn about careers and pre-
pare kits for their school resource center . . . . .

ix

PAGE

77

79

81

83

87

89



SEE

o,

c

MAR

-

EME

WHA

K AND FIND

Students explore career possibilities and

prepare reports on their findings for the

school's career information center . . . . . . . 91
ARE, I SERVE

The Lions Club helps students learn about

handicapped persons, their jobs, and jobs

that involve working with handicapped people. . . 93

KETING COMES ALIVE

Business students visit a produce market to
learn about marketing and distribution from

the perspectives of both the farmer and the
middle "man". . . . . . 4 e v e v s e s s e e e 95
RGENCY !

Students explore the work of Emergency Medical
Technicians (EMTs), through a class presentation
and inspection of the EMT van . . . . . . . . . . 97

T'S YOUR TYPE?
With the help of a medical technologist, stu-

dents learn about science and this particular
job by typing their own blood . . . . . . . . . . 99

0.5.H.A. AND SAFETY

COM

Through an in-class resource person and in-
spection of a construction site, students
learn about opportunities in the field of
health and safety and about the rights of

workers to a safe environment . . . . . . . . . . 101

MUNITY ARTS ENRICH CLASS

Students investigate careers in the arts by

sponsoring a humanities symposium . . . . . . 103
x



A HEALTHY AFFAIR

- High school students participate in a school
health fair at which they learn, from community
resource people and their displays, about per-
sonal health and careers in health. . . . . . . 105

THE PRESSURES OF HIGH SCHOOL

- Biology students learn how to take blood
pressures, practice their skill for a day
with a doctor or nurse, and then take and
analyze readings of students in their school. . 107

LEARNING FROM THE EXPERTS

- Students learn storytelling skills from the
local librarian and then practice their skills 7
in a real-life setting outside the school . . . 109

TRANSPORTATION INDUSTRY

~ Bducators and industry representatives
collaborate to design and seek school
board approval of a course on transportation
and warehousing . . . . ¢ « ¢ « &« &+ + & = 2 = 111

USING THE COMPUTER

- Students learn about camputer related careers
and perform a useful service by helping a prin-
cipal conduct a survey of the community on the
use of the school as a community facility . . . 113

PEOPLE HELPING PEOPLE

- Spanish class students sharpen their skills
and provide a community service by working
with a Torch Drive Agency in the Latino
community . . + « a4 &+ 4 e 4 4 e a4 s s s s 115

xi



PART JI: STUDENT ACTIVITIES

ACTIVITY _PAGE

ADOPT A PARK

- Students improve area parks while learning
about horticulture and related careers . . . . . 117

OLD NEWS 1S GOOD NEWS

= Business English students practice their
skills, learn about careers, and help others
as they create a newsletter for a convalescent
center . . . . .. 4 4t ke e e e e e e e e 119

EXPLORING UNIONS

- Students survey the community to learn about
unions and public views about them . . . . . . . 121

LEARNING ABOUT LABOR
- Through the visit of a labor organizer and
student visits to union headquarters, students
learn about unions and related careers . . . . . 123
A UNION VIEW
- Students learn about unions through inter-

viewing a union official and other company
EMPlOYEES & . . 4 4 4 h e s e e e e e e e e e e 125

BUSINESSES PAST AND PRESENT

- Students combine history and economics by
simulating business growth over a 200-year
period . . . . . 0 L 0 e s s e e e e e e e . 127

PIZZA BUSINESS
= With the aid of a resource person, students

set up a mini-business to practice their skills
and learn about careers . . . . . . . . . . . . 129

!; xii

Pt
Db‘r




PAGE

FEED AND LEARN

- Home economics students serve and visit with
resource persons from the food preparation
industry to practice classroom skills and
learn about careers in food preparation . . . . . 131

"REAL LIFE” JOB FAIR

- High school students learn employability
skills by applying for, getting, and doing 7
real jobs identified by school staff . . . . . . . 133

EXPLORING ON YOUR OWN

- A graduating student, uncertain about future
plans, gets an individualized prescription
for "delayed" career exploration in the com-
MUNIEY © &« ¢« o & & o « & o &+ 4 s = 8 s a2 e s e s . 135

SURVIVING A JOB INTERVIEW

~ Through mock job interviews conducted by
community persons, sixth grade students
consider the importance of basic skills and
what makes a person employable . . . . . . . . . . 137

VIDEO INTERVIEW
- With the help of community resources students
design, stage, and tape both proper and improper

job interviews to learn about effective
interview techniques . . . . . « « ¢ « &« & + & + .

-
Tl
L]

xiidi




THERE’S MORE TO A BURGER . . .

- Students and fast food employers share infor-
mation about job needs and characteristics;
several students are hired . . . . “ e e e 141

PROJECT SUBSTITUTE
- Community people, "substituting" for absent
teachers, tell students about the world of

work and save substitute pay for the school
distriCt = L & 5 - - L - - - - - - - L] L] - - L] L] - 143

IP‘EEX 1] - - L1 1 * = . = = * = - . - = - = - - = = = l45



PART 1:
TRAINING ACTIVITIES
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ING STARTED

Participants Listen
as one membesrt of
the "Getting
Started” triad
discusses his List.

lors and teachers) are asked to fold a

At the head of the first column each

st." They are then asked to relax, close
ir high school days...the building...the
for college or a job...specifically,
eading career-wise? The middle column is
ticipants 1ist two things they like and
bout their current work. The last column
n this space, participants follow the

out and projecting where they would like
graphically...career...leisure time, and

to form triads. &Xach person takes a two
s/her thoughts on "my past" until all
ted. This process is repeated through
re.”" Different triads may be formed for

vity, participants gain an initial understanding
 value of career education and the concept of
ion,
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TiPS:

1. Have participants sit in moveable chairs and not around
large tables, if possible,

2. Encourage participants to remain in their groups and that
time will follow after the exercise to get coffee and take a break.
3. The workshop leader should move from triad to triad and

listen to some of the sharings to get a feeling for the level of
interaction. Insights can be shared by the total group at the end,
and the workshop leader can facilitate this by saying, "I heard
some very interesting and oftentimes similar things being said as
I went from group to group like..." "What did you learn from your
sharings?"

MATERIALS:
oyt,K.B., A Primer for Career Education, Washington: U.S. Office of

Education, 1977 (FD~145-252).
4 % 6 cards

EVALUATION: None available.
COST:

School personnel were paid the local inservice rate of $4.83
per hour.

An outside workshop congultant organized the activities and
conducted the workshop for a rate of $100.00 per day.

CONTACT:

David D. Amerman
Livonia Public Schools
15125 Farmington Road
Livonia, Michigan 48154

Sample of the 4 x 6
cands used by
teachens £n the
"Getting Started"
exenreise.,




MY KID NEEDS A JOB

Educators and community members exchange
views concerning the employment of yowth,

ACTIVITY:

Participants become aware of the various problems
encountered by youth searching for work. Several of the
following questions concerning the employment of youth are
discussed by the participants: Why is it important to
society that youth find employment? What methods do students
use to find employment? What types of agencies or organi-
zations do you think could be involved in developing solutiOns
to these problems on the local level?" What specific types
of programs would you like to see developed or modified to
help solve these problems? Each guestion is discussed by
participants in small groups. After five minutes, the small
groups report their opinions and participate in a large group
discussion. After the discussion, participants learn about the
local programs that exist. (This exercise will vary with the
locality in which this activity is presented.) Some federal
programs are also listed in this exercise. These may include
CETA (Comprehensive Employment Training Act), YCC (Youth
Conservation Corps), and YEP ({Youth Employment Program).

These activities are designéd to develop some understanding of
the problems concerning the employment of youth. Current
employment data on youth areé then presented.
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TIPS:

1. The presenter should accept all ideas discussed by
the participants and not make a judgment on them.

2, Distribute a list of the questions to be discussed

80 that participants can refer to the questions and keep
their discussions on the topic.

MATERIALS!
None available. (Locally relevant job source information
should be made available to participants.)

EVALUATION:

Participants consisted of 60% educators and 40% community
representatives. Elementary and secondary educators were
equally represented. A more favorable attitude toward
collaboration was shown by elementary educators - 90% found
it worthwhile whereas only 61% of the secondary educators
rated it worthwhile. Collaboration was considered worthwhile
by 78% of the community representatives.

COST:

Approximately one hour of
presenter time is required for this
activity. A large room is also
needed to seat participants at
tables in small groups.

CONTACT:

Dr. Carolyn Raymond

Center for Career Development
Mesa Public Schools

549 North Stapley Drive

Mesa, Arizona 85203

Small, informal groups enable
eammunaty members and educatons
to discuss opportunities
available to today's youth,
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WHAT SHOULD TEACHERS TEACH?

RANKING OF GOALS

Acquire basic skills in reading

Develop basic skills in mathematics :

Be able to examine information and use it to reason logically

Develop habits and attitudes of good citizenship

. Have positive attitudes toward work

Have skills that are useful in the work world

Be able to speak effectively

Have a positive self-image which includes knowing own personal
characteristics, abilities, values, and interests

Develop basic skills in writing

Demonstrate good work habits

Develop habits of good health and physical fitness

Know the basic skills of family living and home management

Understand how those things learned in school relate to the work world

Be able to find and use information that will help in planning a career
Develop an understanding of history, econamics, and other social scienceg

*
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Ranking of top fifteen goals by one Large ghoup of communily hesidents.,

ACTIVITY:

participants rank 21 educational goals by putting 21
printed cards.that are distributed to them in order of importance.
One goal is printed on each card. The goal considered most
important is at the top with the second most important being
second from the top, etc. When these goals have been put in order
of importance, rubber bands are put around the cards and the
bundles are collected by staff members. While the participants
are on a break or after an extended period of time, the results
of all the participants are tallied according to various groups
- represented. The tallied results are distributed to the parti-
cipants. The results-.are reviewed and the answers given by
different groups (i.e. elementary educators, secondary educators,
community members, and other groups in attendance) are compared.
Then the session is opened to large group discussion.

The purpose of this activity is to reveal and compare
curriculum goal priorities of the various groups represented,
especially as non-career education goals relate to career
education goals.



TIPS:

l. Give explanations, if any, concerning likenesses
and differences of rankings by various groups represented in
the workshop.

2. Point out that many general education goals are also
career education goals.

MATERIALS:

l. "Directions for Goal Cards - Linkage Module 7"
(Mesa Public Schools, 549 North Stapley Drive, Mesa, Arizona
85203).

EVALUATION:

Participants consisted of 60% educators and 40% community
representatives.. Elementary and secondary educators were
equally represented. A more favorable attitude toward
collaboration was shown by elementary educators -~ 90% found
it worthwhile whereas only 61% of the secondary educators
rated it worthwhile. Collaboration was considered worthwhile
by 78% of the community representatives.

COST:

Approximately 30 minutes of
trainer time is required for this
activity. A large room with ample
space for participants at tables
is also required.

CONTACT:

Dr. Carolyn Raymond, Director
Center for Career Development
Mesa Public Schools

549 North Stapley Drive

Mesa, Arizona 85203.

Educators and community members
discuss the goals of education,

24




DEFINING CAREER EDUCATION

Panticipants exchange opinions concerning career
education in the community.

ACTIVITY:

Educators and members of the community explore the
complexities with respect to the definition of career education.
Career education is presented as a vehicle for assisting the
basic skills, enhancing basic work habits, gaining an under-
standing about the world of work, increasing awareness of
educational opportunities and economics, developing decision-
making skills, and instilling work values. ' The differences
between vocational education and career education are noted in
this lecturette. Vocational education focuses on entry level
skills, helps students get into the marketplace, and emphasizes
preparation for work in a world of paid employment. Career
education focuses on the relevancy of current school learning
to work, emphasizes career awareness and exploration, and
focuses on decision-making skills, the value of work,
discipline of work, work habits, and interpersonal skills.
Then, other career development definitions are described. After
these definitions have been described, participants indicate
how strongly they agree that each concept should be included
in the definition of career education. The answers given by
educators and those given by community members axe compared and
contrasted. This exercise is the basis for large group
discussion concerning how various groups visualize career
education in their schools.

~7=. :
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TIPS:

l. 1If transparencies are used on an overhead projector,
definitions that are given will be understood more clearly.
2. All ideas are acceptable and should be heard.

MATERIALS:

1. "Career Education Statement" (Mesa Public Schools,
549 N. Stapley Drive, Mesa, Arizona 85203).

2. "What is Your Definition of Career Education?" (Mesa
Public Schools - see above address).

3. Hoyt, K.B., A Primer for Career Education, Washington,
D.C.: U.8. Office of Education, 1977 (ED~145-252) .

4. Hoyt, K.B., Refining the Concept of Collaboration in
Career Education, Washington, D.C.: U.S. Office of Education,
1978. o

EVALUATION:

When asked to define the difference between vocational education
and career education, 44% of educators did so correctly on the pretest
while 77% were correct on the posttest, showing a gain in under-
standing by one-third of educator participants.

Twenty-eight percent of community participants reported a high
understanding of the meaning of career education prior to this
session while 64% reported a high understanding following this

gession, a gain of 36%.

COST:

Approximately one hour of trainoer
time is needed for this activity. A
large room is required to seat par-
ticipants around tables.

CONTACT:
Dr. Carolyn Raymond, Director
Center for Career Development
Mega Public Schools e
549 North Stapley Participants considen the




WHY WORK?

Participants List fjob salisfiers and fob
dissatisgiens in thein study of wonrk.

ACTIVITY:

Educators and community members explore the reasons people
work. Personal inventory sheets are distributed and all participants
answer the following questions: What does job satisfaction (job
dissatisfaction) mean to you? In what kinds of jobs have you
experienced satisfaction (dissatisfaction)? What made these jobs
satisfying (dissatisfying)? Small groups of participants compare
and discuss their personal inventories. After 15 minutes, each
group of participants develops a list of what they perceive to be
the five most important job satisfiers and the five most important
dissatisfiers. After 20 minutes, a group member reports out his/
her group's lists. In a large group discussion, similarities and
differences between the educators' view of work and that of the
community members are noted. -Finally, small groups of educators ,
and community members discuss student satisfaction using the following
questions for guidelines: What activities produce satisfaction for
students in your opinion? ~What makes these activities satisfying?
The groups attempt to equate these reasons for working with the
reasons students give for participating in other activities. One
person from each group reports their conclusions. Similarities and
dif ferences between the opinions of the educators and the community
members are noted.




TIPS:

1. Seat participants in small groups at tables to
facilitate small group discussion.

2. Design and distribute personal inventory sheets
containing the questions that appear in the activity
description.

3. Design and distribute question sheets containing the
questions concerning student satisfaction that appear in the
activity description.

MATERIALS:
1. "Why Work?" by Scott Fry, Staff Development Consultant
(Mesa Public School, 549 North Stapley Drive, Mesa, Arizona

85203).
2. "I Like to Play Golf", The 1978 Annual Career Education

Handbook for Trainers (Palo Verde Associates, 2032 East Riviera

Drive, Tempe, Arizona 85282). o
3. Super, Donald E., Career Education and the Meanings

of Work, Washington, D.C.: U.S. Office of Education, 1976 (ED-128-593).

EVALUATION:

Participants include 55% educators, 23% community repre-
sentatives, and 22% students. On pre and posttests, almost
75% of the participants answered at least 70% of the posttest
questions correctly, whereas only 11% of the participants
answered at least 70% of the pretest questions correctly.
Determining the factors that contribute to job satisfaction was
considered meaningful by 87% of the participants.

COST:

Approximately 50 minutes of
trainer time is required for this
activity. A room large enough for
all participants to be seated at
tables is also required.

CONTACT:

Dr. Carolyn Raymond, Director
Center for Career Development
Mesa Public Schools

549 North Stapley Drive

Mesa, Arizona 85203

{ad

A group reporten reviews
a List of neasons given
4o working that the
group designed,
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Aruitoxt provided by Eic:

TALKING “‘UP FRONT”’

Panefists Look on as
one young fady shares
hen views on the
Ampontance of a good
attitude as a primary

omployability facton.

ACTIVITY:

Representatives from labor, business, industry and youth
present answers to gquestions dealing with employment and employa-
bility. The questions, from an audience of educators and commu-
nity members, are written and submitted to the panel on cards.
Examples are "What is the free enterprise system?” "How can the
school district and industry work together to make certain youth
are receiving the necessary skills for employability?" In addi-
tion, audience participants ask questions about the occupational
outlook, employer-employee problems, the importance of community
skills and the role of the schools in teaching values. Ample
time for audience-panel interaction is allowed.

=11-



TIPS:

1. The panel, which is representative of community segments,
must be thoroughly prepared with regard to your expectations,

2. A strong, skillful moderator, preferably not an educator,
is required to keep the process on target and moving.

3. Topics to be discussed should be originated by the various
groups participating in the discussion, collected and synthesized
by the person in charge of the program.

[
[ %]

MATERIALS:
Hoyt.K., A Primer for Career Education,1977 (ED-145-252).

EVALUATION:

The participating audience responded to the panelists' pre-
sentation in written evaluations. The audience was particularly
interested in the perceptions of panel members with regard to
career education. The audience was also asked to state which
aspect of the presentation was most/least valuable and to offer
suggestions for future programs of this nature.

An opportunity to talk directly with representatives from
the working community was overwhelmingly seen as the most valuable
component. Suggestions included: have a series of mini semi-
nars several times per year, arrange for educators/business and
industry personnel to trade places for a day.

COST:

The participating audience was paid $4.83 per hour —-
———==-the going inservice rate for the school district. The
moderator was given an honorarium of $100.00.

CONTACT:

David D. Amerman
Livonia Public Schools
15125 Farmington Road
Livonia, Michigan 48154

Panel memberns Listen attentively to audience quesiions negarding the collabo-
nation of business/indusiny/schools in the career education of youth,

-12-
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Aruitoxt provided by Eic:

TODAY’S CURRICULUM

Participants "brainstonn" and wiite
thein ideas nreganding the nelevancy
of today's currieulum,

ACTIVITY:

Educators, businesspeople, and community members discuss
the following questions, in pairs, for five minutes: What
skills do you now use in your work (paid or unpaid) that you
learned while you were in grades K-12°? Think back to when you
were in school. How relevant, at that time, were the things you
were learning? Following these paired discussions, participants

form small homogeneous groups according to grade level or
subject area. Groups "hrainstorm" and record on butcher paper
tablets their answers to the following guestion: What things
did you learn in school that you have not, as yet, really used?
After three minutes of brainstorming, each group reports their
answers. The presenter should point out that although it is
important to emphasize the utilitarian value of things taught
in school, sometimes learning is useful for learning's sake.

In the next part of this activity, small groups discuss
this question: How relevant is our curriculum today for
preparing youngsters to function in society in the year 2025?
After five minutes of small group discussion, each group is
invited to share their ideas on this topic.

o
| Sy



TIPS:

1. Put discussion questions on overhead projector for a
clearer understanding of task.

2. Set up a butcher paper tablet with a marker on an
eas2l so that each group can record their ideas for everyone to
see.

MATERIALS:

1. "How Does the Curriculum of Today Relate to Current
and Future Living -S27", The 1978 Annual Career Education
Handbook for Trainers (Palo Verde Associates, 2032 East
Riviera Drive, Tempe, Arizona 85282).

2. "Rules for Brainstorming" (Mesa Fublic Schools, 549
North Stapley Drive, Mesa, Arizona 85203).

3. Herr, E.L. and Cramer, S.H., Conditions in Education
Calling for Reform: An Analysis, Washington, D.C.: U.S. OFffice
of Education, 1975 (ED-109-508).

EVALUATION:

When asked to define "subject relevancy" on a pretest,
33% of elementary teachers and 40% of secondary teachers did
so correctly. On the posttest, 80% of elementary teachers
were correct and 71% of secondary teachers. This shows a
gain of 47% for elementary, 31% for secondary, or an average
improvement in understanding the concept of "subject relevancy"
for 40% of the educator participants. )

COST:

., Approximately 30 minutes of
trainer time is required for this
activity., Also, a room with
ample space to seat participants
at tables is required.

CONTACT:

Dr. Carolyn Raymond, Director
Center for Career Development
Mesa Public Schools

549 North Stapley Drive

Mesa, Arizona 85203

Participants Listen while
an individual shares some
concerns abeut the cuwrent
school cwuiiculum,
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Aruitoxt provided by Eic:

LIFE ISSUES

A discussion of Life issues 17-18 yearn olds will confront draws
a Lively hesponse from participants.

ACTIVITY:

There is a potential conflict between career education and
"back-to-basics" that needs to be resolved if educational change
is to succeed. One businessman concerned with both issues, but
who does not see a conflict between the two, developed an
effective activity to show the relationship between the two.

The activity involves a group of educators and community persons.

The group (of any size) is asked to separate into small
work groups of approximately 5-6 people and each group is asked
to develop a list of responses to the following question: What
issues, large and small, do you think a 17-18 year old will be
confronted with over the next decade? After each group has
developed their list, the composite lists are put on a black-
board. The next question the groups are asked to develop
answers to is: Given the list of issues a 17-18 year old will
be confronted with, what types of skills, knowledge, and
understandings would this young person need in order to cope
with these issues?

After this question is answered, and a composite list
developed, the group is asked what type of educational process
needs to be developed to equip the young person with the
identified skills. At the end the group leader matches the lists
with basic sets of career education learner outcomes and shows
the linkage between career education and "back-to-basics."

=15~



TIPS:

1. The group leader should not give any "hints" to
lead the group in the "right" direction, but let them go
on their own.

2. Repeat the question several times so that the group
totally understands it; elaborate on the original question
by telling the group: "There are ~ thousand students
graduating from our high school this year. Some are going
straight to work, some to college or other training, etc.
Given your own experience, what issues do you feel all these
students will face over the next decade?" T

MATERIALS:

Large chalk board or newsprint.

EVALUATION:

Short, written questionnaire at the end of the activity,
showed that participants learned that skills taught through
career education programs incorporate all basic skills: (math
and English). They also learned that the board definition
of career education makes this program relevant to the college-
bound student as well as those going straight to work.

COSTS.

No costs involved,.

CONTACT:

Mr. William Densmore

Vice President & General Manager
Norton Company

One New Bond Street

Worcester, MA. 01606

-~]16=



LIFELINE CAREER PATHS

4 ColLlECE c;im
T H HooL 4 1]
:r:uaag - - ﬁfﬂ R}'

__ gy

Arministratie
Rssistant

Contrasting Lifelines of educators and non-educatonrs.

ACTIVITY:

Create small groups of an equal number of educators and
noneducators (6-8 per group is best). Instruct each
participant to list on a piece of paper all the different
jobs that he/she has held.

Give participants large sheets of paper and crayons
or magic markers. Ask them to draw a "life-line" marking on
it the different jobs held. (Other items that can be included
on the life-=line include schools and workshops attended, de-
cision points and other significant events.)

Then pair off one educator with a noneducator and have
them share the career paths. Items to be discussed can in-
clude: Comparing, experiences and "jobs". On a paid or unpaid
basis, looking at different means of acquiring jobs, e.g.,
thrgugh friends, advertising , placement office, etc., and
examining what are traditional and non-traditional jobs for
men and women. Leave time at the end for general observations

and comments.

-17-



TIPS:
1. Since noneducators tend to have more varied work

experiences, they may need more time. The other suggested
items can help educators £ill in their experience.

MATERIALS:

Newsprint, crayons, magic markers.

EVALUATION:

Increased awareness of traditional career paths of
educators can show need for bringing in noneducators to talk
about the world-of-work.

CosTs:

CONTACT:

Robert J. Sakakeeny

Executive Director

Worcester Area Career Education Consortium
Suite 350 Mechanics Tower

Worcester, Ma. 01608

-18-
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LET’S TRADE PLACES

Here a teacher and
hotel employee
exchange career
Angormation prion
2o "trhading places”
for a day.

ACTIVITY:

As part of a workshop, participants meet in small groups of
six. 1In each group are one non-educator and five educators.
After the workshop leader gives an overview of the concept of a
Work=-Education Exchange, the individual groups discuss the prac-
ticalities of such an exchange and how it could enhance both the
resource site and the school. School personnel have an opportu-
nity to change groups four times and discuss the program with
different resource persons; representatives from resource sites
include areas such as hotel/motel management, state police work,
insurance, Ford Motor Company, a psychologist, and so forth.

Each education participant then makes arrangements with
resource persons of choice to trade places at work for a day.
The resource takes over the educator's classes while the educa-
tor is hosted by the resource site. Fellow teachers and coun-
selors provide adequate supervision and assistance in the class-
room. Both participants then relate their experiences to their
respective work sites. Students follow up with career explora-
tion visits to the work sites.




TIPS:

1. Involve a range of non-school resources so that school
personnel can relate their subject area to at least one resource
site.

2. Involve school administrators adequately in preplanning
activities so that they understand the need for teachers to be
out of the building and will support teachers in the Work-Educa-
tion Exchange Program; in this way, administrative details can
be worked out prlar to the workshops and exchanges and questions
relating to these issues can be fielded at the warkshap.

3. Review the "collaboration vs. cooperation" concept with
the total group during some point in the workshop. Kenneth Hoyt's
Career Educatlgn Primer is a helpful resource to have available.

4,” Have forms available so that plans can be put into writ-
ing and turned in to workshop leaders.

5. The total school staff must be oriented to these ex-
changes and develop a willingness to volunteer their time to host
the resource person. If they know that they have an opportunity
to participate, they will usually do so.

MATERIALS:

Kenneth Hoyt's Career Education Er;mer was distributed to
workshop participants. (Hoyt, K. B., A Prlmer For Career Education,
U. S. Office of Education.)

Set of overhead transparencies depicting Hoyt's specific
comments on "collaboration vs. cooperation" from the pamphlet
listed above.

A written explamtion of the Work-Education Exchange.

Forms were made to facilitate interaction between educators
and work resource persons.

EVALUATION:
aativ;ty as ezcellent and reguested more @f such exp&r;2ncas.

COST:

School personnel were paid the local ;nse:v;ce rate of $4.83
per hour-

An outside workshop consultant organized the activities and
conducted the workshop for a rate of $100.00 per day. No addi-
tional costs were incurred.

CONTACT:

David D. Amerman
Livonia Public Schools
15125 Farmington Road
Livonia, Michigan 48154

-20-
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Aruitoxt provided by Eic:

:S AT YOUR DOORSTEP

es the advantages of usding communily nesources o

1 to inform teachers of available community
‘ectively utilize them was held in a local
:rs planned and implemented the workshop on
workshop was held after school and teachers
: invited to attend.

lsplayed materials and, in some cases,
-ovided pamphlets and other information for
:h them. For example, Proctor and Gamble
the Advertising Story," to be shown during
iny provided each participant with a kit

> and a teaching manual for use with high
11 businesses sent representatives to inter-
1Iswer questions. The keynote speaker was a
.ness community.

; activity, the teachers involved have
munity resources through efforts such as

| by the community businesses and inviting
e as speakers in their classes.
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TIPS:

l. Make teachers aware of the upcoming workshop well in
advance.

2. Have two teachers share planning and conducting the
workshop.

MATERIALS:

Obtain pamphlets, booklets, brochures, filmstrips and 7
records from local business people, financial institutions, public
service agencies and utility companies. _

EVALUATION:

A guestionnaire was completed by workshop participants.
Through the questionnaire, we attempted to learn their feelings
about the time schedule, presentations, interest of material
presented, materials on display, etc. All of the participants
indicated that the workshop provided them w;th valuable and useful
information.

COST:
Free materials provided by companies
CONTACT:
Darrell Tucker Sharon Himes
Washington High School Normandale Primary School
531 S.E. 1l4th Avenue 909 .N.E. 52nd Avenue
Portland, OR 97214 - portland, OR 97213
ﬁzz_
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Aruitoxt provided by Eic:

DREAM A LITTLE

Community resounrces

are brainstonmed,

Zthen shared with the
total ghoup.

ACTIVITY:

As part of a workshop, teachers are familiarized with some of
the school district's past efforts toward 1dent1fy1ng and organiz-
;ng community resources for classroom use. Of maggr significance
is the Community Resource Guide which helps teachers locate speak-
ers, field trip sites, and career exploration opportunities.
Teachers review the guide then break into small groups according to
subject area. They are asked to "dream a little;" '.e., to brain-
storm new ways in which to use community resources in teaching their
subjects. What additional resources could be added? As an example,
foreign language teachers may identify international airlines,
import-export companies, translation services, international insti-
tutes in the area, travel agents who were bilingual or multilin-
gual, tourist guide services, and so forth. A recorder lists all
the ideas on banner paper for later sharing with the total group.

In addition, all lists should be typed and distributed to workshop
participants as a follow up.

Before leaving the workshop, each participant is asked to make
a commitment to locate and interview two needed resources relative
to their subject areas. The resources should be adde? to the

Commiindi+v Rasnnreca Gudida .



TIPS:

1. The workshop consultant provided teachers with samples of
community resources related to subject areas at the beginning of
the workshop.

2. Provide participants with ample time to meet in their
small groups to generate data and allow follow-up time for the

- small groups to share with the total group.

' 3. Have sample blank forms from the district's ccmmunlty
resource guide ready so that when participants leave, they can
immediately begin contacting/interviewing resources from their
subject area.

MATERIALS:

Magic markers and banner paper; Community Rgqungrﬁuidgé

EVALUATION:

Workshop participants turned in an average of three new
resources complete with an evaluation of their utilization.
COST:

School personnel were paid the local inservice rate of
$4.83 per hour. An outside workshop consultant organized the

activities and conducted the workshoo for a rate of $100 per
day. ’

CONTACT:

David D. Amerman
Livonia Public Schools
15125 Farmington Road
Livonia, Michigan 48154

Table of Contents
ﬁﬂmniﬁaﬁhmmﬂui_

given das an exampﬂa
of the variety of
nesouwrces available,

CLUSTER B: Businesa & Office

AccOunBant ...srzs00105s 2,3,6,7
Banker .....:.s 2,4,6,9
Bookkeeper .:..::- frrerens - . 1,3,4,5,8,9
Certlfied Public ACCOURLANE ..c.cscssssrssssssnsosssns 2,10

CLEFK tuivsusesnssssssnssasssronssnssnssnssnssnnsssses  1,2,3,4,5,6,7,8,




Q

ERIC

Aruitoxt provided by Eic:

USING THE COMMUNITY

Educators necord ideas forn using community
nesournces to expand classroom Learning,

ACTIVITY:

Participants are given projects, designed to encourage the
use of community resources, to complete over a specified period
of time - such as a summer. Participants are directed to design

a log booklet and record activities or ways in which community
resources can be used tG enhanca and Expand classra@m learnlng.

enterlng ‘two or thrae 1&&35 whlle they are in th;s gr@up setting,
so that help can be given to those who need it. The log booklet
consists of plans for increasing cammunlty/schcal collaboration
as well as an indication of which plans for increasing community/
school collaboration w11l be shared with the other participants
at the next meeting. A day and time are set for the next part

of the session and part;c;pants are dismissed.

At the next session, participants gather in the same groups
and report some of the ideas that they have recorded in their
log booklets. The community leaders from each table report to the
entire group on the progress of the educators at their tables.
A discussion between participants should follow. Educators are
directed to share their ;deas and tc use these ideas from their

T oo e alaT dam Llm ot an mT m e



TIPS:
1. Encourage discussion by accepting all ideas. 7
2. Set a meeting time for the second part of the session
that is convenient for everyone, if possible.

3. Provide participants with blank paper.
4., Set date for second session at least three weeks

after the date of the first session.

MATERIALS:

‘None available.

EVALUATION:

One hundred percent of cammunlty participants stated that
the teachers' ideas as recorded in their log books were worthwhile.

When asked whether they would definitely use community
resources more frequently as a result of "Project Linkage",
98% of educators agreed they would; 2% said they were already

using them quite often.

COST:

Approximately 20 minutes of
trainer time is required for the
first session of this activity. One
hour of trainer time is required
for the second session. A large
room with ample space for partic=
ipants at tables is needed.
CONTACT:

Dr. Carolyn Raymond, Director

Center for Career Development

Mesa Public Schools

549 North Stapley Drive

Mesa, Arizona 85203

Participants canﬁ&dgn some
Adeas 2o use in theirn own
Log booklets.



ALL ABOUT SOUP

Participants discover the vast number of Topics on
soup cans.

ACTIVITY:

Participants understand how to make classroom learhing
more relevant to the real world of work. Pairs or small homo-
geneous groups of participants are given cans of soup.
Participants are then directed to generate as many topics as
possible related to a real worid product, such as a can of soup.
As the topics are called out, ask a volunteer to record them on
a blackboard. Topics related to a can of soup may include
volume, marketing, graphics, chemicals, math, etc. A discussion
follows concerning the need to use real world application in the
classroom. The advantages of using real world applications are
discussed. These include motivating students to learn, better
preparing students for life in the world of work, and making
teaching and learning more exciting.

After the discussion, small groups list ways that educators
and community members can work together to help increase the
relevancy of what we are teaching our youngsters on a daily basis.
Groups report their findings and discuss the topic.

The purpose of this activity is to demonstrate how real
wnrld annlicationa can be included in classroom teaching.




l. Assign group leaders at each table to keep discussions
going on the topic being studied.
2. Keep the discussion going fast.
3. Bring lots of soup cans for this activity. At least
one can is needed for every three participants.
- MATERIALS:

1. Idea for this activity gleaned from ACTION workshop
conducted by Pima County. Contact Dr. Joyce McKay, Director,
Pima Developmental Career Guidance Project, 2302 East Speedway,
Suite 210, Tucson, Arizona 85719.

" EVALUATION:

When asked to name everyday activities relevant to
eight given classroom-taught skills, elementary educators
gave an average of 5.8 correct responses on the pretest,
and 7.1 correct responses on the posttest. Secondary
educators showed a similar gain by scoring an average of
5.0 correct responses on the pretest, and 6.9 on the posttest.

COST:

Apprcxlmately 30 minutes of
trainer time is required for this
activity. Also, a room with
ample space to seat participants
at tables is required.

CONTACT:

Dr. Carolyn Raymond, Director
Center for Career Development
Mesa Public Schools

549 North Stapley Drive

Mesa, Arizona 85203

The advantages o4
wsing neal wonkd
examples in teaching
are discussed.
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Aruitoxt provided by Eic:

THE FREE LEARNING LAB

The ghoup brainstonms ways to use the
community as a Learning resource.,

ACTIVITY!

Educators and community representatives, in small groups,
begin this session by discussing the following questions con-
cerning their own school experiences with using the community
as a learning laboratory:

* When you were in school, kindergarten through twelfth
grade, how did your teacher use the community as a
learning laboratory?

* Is there a need to more effectively utilize the community
as a learning laboratory?

Five minutes ~rxe allowed for the small groups to discuss
each question. Following this exercise, a lecturette is given
by the presenter concerning the use of the community as a
learning laboratory. Bringing the world into the classroom
and sending students into the community for a reality check
are cited as meaningful ways to provide teachers with an added
dimension in teaching. Following the lecturette, participants
at each table brainstorm, in two minutes, a list of ways to
use community resources as a learning experience. A prize is
given for the longest list. The prize encourages participants
to use brainstorming techniques, which emphasize guantity and
creativity, to generate the lists. The lists are shared with
the total group and procedures for obtaininc communitv



TIPS:

1. Review "Rules for Brainstorming."

2. Assign a recorder for brainstorming by asking that the
person at each tablé wha is closest to the presenter be the
recorder.

3. Set up an easel, butcher paper tablet, and black marker
for each table of participants to record their brainstorms.

4. When the lists are shared, ask each group to report
one idea then return to each group for another idea, etc. until
all ideas are shared.

5. Put discussion gquestions on an overhead projector so
that participants can refer to them easily.

MATERIALS:

1. "Rules for Brainstorming” (Mesa Public Schools, 549
North Stapley Drive, Mesa, Arizona 85203).

EVALUATION:

When asked to list ways to use the community as a learning
resource, teachers gave an average of 2.7 ideas before the session
and 3.9 ideas following the session, or an increase of 1.2 ideas
per educator. (Elementary teachers pretest 2.5, posttest 4.5;
secondary teachers pretest 2.9, posttest 3.4.)

- One hundred percent of community participants agreed that
brainstorming uses of the community as a learning resource was
worthwhile.

COsT:

Approximately one hour of
presenter time is required for
this activity. A large room with
ample space for one table for
every five or six invited
participants is needed.

CONTACT:

Dr. Carolyn Raymond, Director
Center for Career Development
549 North Stapley Drive

Mesa, Arizona 85203

Participanis dharne thein own
experiences as students in
school,
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IT CONNECTION

. hesounce people too!

I parents act as resource speakers at
ient letters to parents asking them
rith knowledge about the real world
me or more of the following ways:

ut your occupation.
lan a field trip to your job.
on the development of a classroom

th children in a classroom.
t your use of leisure time, hobbies,

on in the community who does not have
interested in helping in any of the

sion, let your class know where he/she
1d is in and (if you are really lucky)
y school. Remember that parents can
linkages to community resources.



TIPS:

1. Help parents plan and set up their presentation and let
them know what you desire in terms of dress, tools and topics.

2. Set a time limit and stick to it; the parent may have to
get back to work.

3. Do not leave the room or sit at your desk correcting
papers--stay with the parent.

4. Be sure to have the children write a thank you letter;
you will probably want that parent back next year.

MATERIALS:

Letters to parents

EVALUATION:

Parents have been very cooperative and the students have been
involved in a variety of activities as a result of parent visits.
Students increased their knowledge of occupations and the skills,
education, tools and dress required to perform different jobs, as
indicated in their class discussions.

COST:

paper for duplicating letters--$2.00

CONTACT:

Dan McDevitt
16612 S.E. Taylor Street
Portland, OR 97233



WHAT DO YOUR PARENTS DO?

What do your parents do?

ACTIVITY:

A Citizen's Resource Group formed at one of the local
school systems consisted of parents, local employvers and
interested teachers.

The group decided to survey students' awareness of the
world-of~work by quizzing their own children's knowledge or
that of neighborhood children. The group began by asking
questions about their own occupations - what did the children
know about what they did, for whom, where, etc.

The children were then encouraged to visit their parents
or other adults at the place of work, and used this as a
model for other students to go on specialized field trips.

The students involved then developed a questionniare
to survey their peers' knowledge of the world-of-work, and
compiled the results for the Resource Group's use.



TIPS:

1. Adults must feel confortable with talking about
their work.

2. Students may need to be instructed in interviewing
MATERIALS:

The survey developed by students asked questions about
the work they do, where they do it, what they like most and
least; and what advice would they give to someone entering
the field.

EVALUATION:

Greater communication between parents and children
about the world-of-work resulted from this activity.
COSTsS!

None.

CONTACT:

Deborah Knox

Project Director

Worcester Area Career Education Consortium
Suite 350 Mechanics Tower

Worcester, MA. 01608
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Aruitoxt provided by Eic:

INTEGRATING AREA-WIDE RESOURCES

Over 150 community Leaders attend kick-o0ff Luncheon.

ACTIVITY:

A community luncheon was sponsored by one of the school
systems in the area for over 80 civic town and business leaders
to meet the challenge of the school system to boost career
education.

Community leaders were asked to indicate their willingness
to participate in a variety of career education activities, and
those willing to participate were listed in the Guidance
Directaer's Office so that all requests for community involvement
on the local level could be coordinated.

The Consortium's Community Resource Clearinghouse (which
serves several school systems) consists of a comprehensive
listing of community resources willing to participate in career
education, The goal of integrating the town listing with the
area-wide listing was met by personal interviews with employers,
They were asked if they would be willing to collaborate with
educators from several school systems. The choice, left to thenm,
would determine local listing only, area listing, or both. The

U
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TIPS:

1. A series of approaches ~ large luncheon, individual
sign-up and then follow-up results in a real commitment
to the program.

2. Integrating town resources with other area resources
results in a comprehensive listing, but if they request limited
usage, stick-to-it.

3. Develop system for exchanging information usage
between town and municipal clearinghouse.
MATERIALS:

Background information on career education.

EVALUATION:

Development of a comprehensive clearinghouse can provide
additional support to local activity, by lending credibility
to concept and its application.

COSTS:

1. Materials - $25.00.

2. Follow-up transportation - 15¢/mile - staff time

to be reimbursed. - 40 employers 10 -days.
CONTACT:

Deborah Knox

Project Director

Worcester Area Career Education Consortium

Suite 350 Mechanics Tower
Worcester, MA, 01608



OCCUPATIONAL STEREOTYPING

Participants react with sunprise to
dex-steneotyping feedbach exercise .

ACTIVITY:

The purpose of this exercise is to confront members of a
school: community collaboration team with the assunptions
they make about each other based on occupational title,

Prior to the meeting, the committee is formed into two
(or four, etc.) sub-groups of equal size, with an attenpt to
put people who know each other in the same group. Before the
members have a chance to talk with each other, they ars split
into the two groups. 1Individuals in one group are given the
occupational titles of the members of the other group,
and nothing else. The members of the first group have to
determine which member of the second group is the teacher,
personnel director, etc., without asking any questions.

After the identification is made, the group discusses what
assumptions were made (e.g. why did they feel that an Executive
Director of an agency was a middle aged male?), which leads to
a further discussion of role stereotyping.




TIPS:

- 1. Members of group one are usually anxious about
"making a mistake" and embarrassing themselves, so the
exercise has to be started fairly fast.

2. A list of occupational titles can be given to
the second group, so when they are identified they also
have a chance to guess the occupation of the members from
the first grcup.

3. 1If the team you are working with has members who
all know each other, a variation is to pair off the group,
and ask each to describe what they think the other's job
description consists of.

MATERIALS!

Lists of the participants' occupational titles,
EVALUATION:

Participants enjoyed the exercise. It's a "fun" way
to explore assumptions about what different people do for a
living.
COST:

None.
CONTACT:

Robert J. Sakakeeny

Executive Director

Worcester Area Career Education Consortium

Suite 350 Mechanics Tower
Worcester, MA. 01608

(W)




Q

ERIC

SIDESTEPPING STEREOTYPES

A participant makes a point during a discussion on
dex sterneolypes.

ACTIVITY:

Community representatives and educators discover how sex
stereotyping on a daily basis affects students, educators, and
the community. Participants in this activity are presented
with five examples of how innate physical differences yield
assumptions about an individual's performance that are often
invalid. These assumptions, in turn, frequently vield w=ertain
expectations of individuals that are unrealistic. The innate
physical differences are presented to participants in the form
of factual statements:

e People of particular racial groups have physical
characteristics in common.

Males and females are born with different physical,
characteristics.

Males are physically stronger than females.

Women, but not men, bear children.

Women's bodies produce babies as well as the

milk to nurture them during infancy.

Participants are encouraged to comment on these statements
and discuss how stereotypes affect people's behavior, Partici-
pants consider activities that can be used in the classroom to
counteract biased materials.

PAruntext provided oy enic [EEEEN
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l. FEncourage discussion by accepting all ideas and
opinions generated by participants.

MATERIALS :

7 1. "shortcuts to Use in Screening Curriculum Materials
for Inequities" (Alleen Pace Nilsen, Wilson Hall, College of
Education, Arizona State University, Tempe, Arizona 85281).

2. "Working with Library Media Specialists" (Alleen
Pace Nilsen -~ see above address).

3. Five examples of innate physical differences with
assumptions about the physical differences and expectations
with regard to the assumptions. (Alleen Pace Nilsen - see
above address).

EVALUATION:

Partic ipant responses to the session were highly favorable.
Some part;clpamt reactions: "It was helpful to me to see that
teachers aren't stereotyping as much as they used to;™ "The
most helpful aspect of this workshop was 1lsténlng activities
useful in cgantérbalanc;ng biased materials.”

COST:

Approximately one hour of
presenter time is required for
this activity. A large room with
ample space for seating partic-
ipants at tables is also
necessary.

CONTACT:

Dr. Carolyn Raymond, Director

Center for Career Development

Mesa Publi& Schools

549 North Stapley Drive

Mesa, Arizona 85203

An individual records a ghoup's
Ldeas on stereodypes.




DISABILITIES: THINK POSITIVE

Farticipants consider thein
views toward disabled people.

ACTIVITY:

Participants learn about their own attitudes and reactions
toward disabled people and view disabled people as capable workers.
Participants read and follow the directions on a handout. The
directions are as follows: "Suppose at noon today you might
suddenly acquire one of the following ten conditions. These
conditions include amputee, blind, cerebral palsy, cleft palate,
deaf, emotionally disturbed, epilepsy, mental retardation,
paraplég;c, and stuttering. Place these conditions in Iank
oxder from most acceptable (#1) to least acceptable (#10) .

Then, participants think about and discuss, in small groups,
why they ranked ther the way they did. Group members identify
the underlying value systems, such as mobility or physical
appearance, that they used to rank these conditions. A group
leader, from each small group, reports the value systems used
by that individual's group. An assistant to the presenter
records the small group responses on the overhead projector.

A large group discussion during the reporting session enhances
participants' understanding of disabled persons by answering
their questions informally & “rankly,




TIPS 5

1. Assure participants that there are nc right or wrong
answers and that their answers will not be colliected.

2. Prepare handouts listing the 10 conditions described
in the activity section. A short description may be added to
each condition for further clarification concerning the
limitations of a particular condition.

MATERIALS:

1. "The Ranking" sheet, handout one/M2
"It's What You Can Do That Counts:!"
Center for Career Development
Mesa Public Schools
549 North Stapley
Mesa, Arizona 85203

EVALUATION!

Participants included 36% guidance counselors, 26%
businesspeople, and 38% disabled persons. According to 85%
of the participants, the workshop had changed their attitude
toward disabled persons. And, 92% of the counselors agreed that
they would counsel disabled students differently as a result
of this activity.

COosT!

Approximately 30 minutes of
trainer time is required for this
activity. Also, a large rcom is
needed with ample space to seat
participants in small groups at
tables.

CONTACT !

Dr. Carolyn Raymond, Director
Center for Career Development
Mesa Public Schools '

549 North Stapley Drive B ‘
Mesa, Arizona 85203 ' s g

A group Leaden neponis the ideas
generated in a group discussdon.

-42-




HOW TO DO IT

The group Listens to an Lndividual as an action
plan that the individual has desdigned s shared.

ACTIVITY:

Small groups develop individualized action plans which can
be implemented in classrooms. The action plans include student
developmental level/area, implementation ideas, anticipated
date of completion, human or material resources needed, and
evaluation. ’

Individual participants list at least three possible ways
in which the community and the school can interact in order to
increase students' understanding of the world of work. Partici-
pants at each table may assist one another in this exercise.
After 15 minutes, individuals select one of the ideas which
they plan to use in their own classroom within the next month.

Participants work on their action plans for 30 minutes,
then everyone shares their ideas with the large group. The
purpose of this activity is to emphasize the importance of
school-community collaboration in increasing students' under-
standing of the world of work.

61



TIrS:

1. Supervise small groups and individuals when participants
have begun to write.

2. Supply action plan forms with the following headings:
student developmental level/area, implementation ideas,
anticipated date of completion, delivered by, material or human
resources needed, and evaluation.

MATERIALS:
None available.
EVALUATION:

When asked to list four ways community resources could
be implemented in the classroom, 60% of elementary teachers and
42% of secondary teachers were able to do so on the pretest;
while 93% of elementary teachers and 67% of secondary teachers did so
on the posttest; this is a median gain of 29%.

COST:

Approximately one hour of
trainer time is required for
this activity. A large room
with ample space for participants
and tables is also required.

CONTAC

[
o |

Dr. Carolyn Raymond, Director
Center for Career Development
Mesa Public Schools

549 North Stapley Drive

Mesa, Arizona 85203

Participants design their own
action plans fon LAncreasing
students' understanding of the
workd of wonk.
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PArunrtext provided by eric [

COMMUNITY SHOWS SUPPORT

Group Leadens nepornt on the progress of
their small groups,

ACTIVITY:

Educators are seated at tables in small homogeneous groups
with a member of the business community as a group leader.
Educators, in three minutes, each explain how they are implementing
career education in their classes. When the educators in the
group have explained how they infuse the concepts of career
education, the group leaders form a panel in the front of the room.
Each group leader describes his/her group with respect to grade
level and subject areas represented, then the leader describes
the major types of activities accomplished by the members of the
group and outlines any common areas of concern. The group
leader's own personal reaction to his/her group's activities are
also encouraged. An open discussion between educators and
businesspeople follows these reports.

The purpose of this activity is to help noneducators become
aware of how educators implement career education in the
classroom. The activity also provides educators with important
feedback from businesspeople who are interested in promoting
career education in the community.

=45~
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TIPS !

1. Keep discussion on target and encourage positive and
constructive comments.

2. Tape record the discussion. This activity yields useful
criticism and excellent ideas from educators and business
people.

3. @Give group leaders a list of guidelines explaining what
is expected of them.

MATERIALS!
None available.

EVALUATION:

When asked if their attitude toward career education had
changed as a result of this session, 79% of elementary educators
and 62% of secondary educators said it was more positive, 21% of
elementary participants and 38% of secondary participants reported
no change; no one reported a negative change.

Sample comments of educators related to the sharing activity
were "I view the community as more anxious to help than before"
nr "some very constructive comments from industry". Comments
from the community included "I have a better understanding of
the teacher's role ..." and "very worthwhile workshop; helpful from
a business aspect".

COST!

Approximately 45 minutes of
trainer time is required for
this activity. A large rcom with
ample space to seat participants
at tables is needed.

CONTACT :

Dr. Carolyn Raymond, Director
Center for Career Development
Mesa Public Schools

549 North Stapley Drive

Mesa, Arizona 85203

An educator explains how
an activdity can be used to
infuse career education.
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MAKING IDEAS WORK

Brainstonming
Adeas forn Linfusing
collaboration into
the classnoom,

ssist teachers in translating their ideas into action,
em into groups of four and carry out the following

at a faculty meeting: One at a time the group will
the curriculum area of each group member for three
Dur_ng this time they will brainstorm and list as
aborative activities as possible for their various

A facilitator can help get this process started by

n idea or two to demonstrate; e.g., ask a credit union
ative to speak to a math class about financing that
for students, have math students visit a construction
sserve the multitude of ways in which math concepts

1e completion of this activity, each teacher takes his/
and codes it as follows: S--beside each activity he/

3 at least 3 students would be interested in; P--if

of a person to contact for the activity; G-=if the

3 listed in the community resources guide; I--if more
)n is needed; W--if they can think of ways to integrate
rce into classroom activities; H-~if they need help
iting; +=--for any activity they intend to do as an
Llaborative effort,

&
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TIPS:

1. It would be possible to have persons from the same
department sitting together. Depending on the group, this might
be advantageous or it might not be.

2. It would be helpful if persons had some idea of what the
brainstorming process is all about--that it is non-judgmental,
that it seeks far-out zany ideas which can be tamed into real
possibilities and that they should go for number, not quality at
this point in the process.

MATERIALS:

Writing paper and pen or pencil.
Possibly resource books for reference (not necessary).

EVALUATION:

Charge the staff with the responsibility of making one con-
tact during the month following the meeting. A follow-up check
after our inservice indicated that all teachers had made some
movement toward infusing an activity into their classroom. How=
ever, it was apparent that those teachers who had indicated on
their original plan that they needed help (H) really did need an
extra push to get started. Usually, just doing the follow up
was enough.

COST:

None. Teachers are involved in this activity at a faculty
meeting. Any staff member or member of the career education
department may act as the facilitator.

CONTACT:

Marjorie Ingram

Emerson Junior High School
29100 West Chicago
Livonia, Michigan 48150

- et After brainstorming
S - Agter brainstorming
ﬂ)ﬁ}’s Vo  Cotaburate : dideas gon infusing
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Alhievenest, ere a Zeacher codes each
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MAKING DECISIONS

Participant shanes some of her
careen decisions with othens.

ACTIVITY: )

Educators and community members study decision making with
respect to career options. Participants, in pairs, discuss the
follewing question: When you made your first career choice,
was it mainly a proactive or a reactive decision? The presenter
may explain that proactive decisicn makers weigh aliternatives,
consequences, and influences that affect choice while reactive
decision makers let others make the decisions for them and weigh
little the alternatives a&nd consequences. After two minutes,
each pair shares their findings with the total group. Ncte any
similarities and differences between educators and community
members. After this discussion, individwal participants list on
paper the good decisions, including career decisions, that they
have made. On the back of the paper, participants list the poor
decisions, including career decisions, that they have made.

When this exercise is completed, the participants compare the good
decisions, then the bad decisions. The presenter asks what
characteristics are common in the good decisions, then in the

bad decisions. Characteristics such as outside pressures from
people or situations, time taken to make a decision, and the
amount of experience in decision making may be mentioned.

Finally, participants discuss methods of infusing

decision-making skills into the curriculum.




TIPS:

1. Put a transparency of questions on the overhead projector
so that the questions can be referred to easily.

2. Distribute blank paper for the participants to use.

3. Encourage discussion by accepting all responses.

MATERIALS:

1. "Proactive vs Reactive Decision Making - 847", The
1978 Annual Career Education Handbook for Trainers (Palo Verde
Associates, 2032 East Riviera Drive, Tempe, Arizona 85282).

EVALUATION:

When asked to describe several ways decision-making skills
can be integrated into the regular curriculum, participants
gave an average of 1.8 correct responses on the pretest and an
average of 2.5 correé¢t responses on the posttest. This is a
gain of .7 correct responses per person. This activity was
considered meaningful to 72% of the participants.

COST:

Approximately 30 minutes of
trainer time is required for this
activity. A room with anple space
for participants to be seated at
tables must be available,

CONTACT:

Dr. Carolyn Raymond, Director
Center for Career Development
Mesa Public Schools

549 North Stapley Drive

Mesa, Arizona 85203

Individuals share their own
experiences 4in decision=
making with the gioup.

~50-68
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Aruitoxt provided by Eic:

WHAT PRICE ORANGES?

Where did these oranges come from?

"ACTIVITY:

Some educators see infusing career education in classroom
activities as very complex and difficult, and there is a need
to demonstrate "how to" procedures to get over this mental
barrier.

Three different types of oranges were purchased, omne
each from Florida, California, and Israel. A group of math
and social studies teachers were asked to develop a joint
educational unit using the three types of oranges, and were
led through the exercise by a noneducator. '

Bfter quickly developing a math exercise (what is the price
of each orange), a consumer exercise (which crange oifers the
best value), and a geography exercise (where do the orunges cone
frem) the group felt they had completed their task.

.. The aroun leader then becan asking some aquestions: Why



TIPS:

1. Keep the pressure on the group by limiting the time
for each part of the activity.

2. Make sure that the group leader does not have all the
answers, so0 that the group is forced to seek the answers from
outside sources.

3. Keep recording all the information on a chalk board or
newsprint so that the group can see wherxre the exercise is lead-
ing themn.

MATERIALS:

‘Three different types of oranges (or any universal product)
writing material, yellow pages, and chalkboard.

EVALUATION:

Written comments by the participants at the end of the
exercise indicated a better understanding of the need for non-
educators to be involved in curriculum design in brder to -~
answer all the questions generated by this exercise.

COST:

$2.79 (depends on season and lacale) for oranges,
CONTACT:

Robert J. Sakakeeny

Executive Director

Worcester Area Career Education Consortium

Suite 350 Mechanics Tower
Worcester ,MA. 01608
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Aruitoxt provided by Eic:

TODAY’S LIFESTYLES

Participant Lists internal and external faetors
that {nfluence a person's €A£Q¢Ly£% ad {1 realtes
to careen choice.

ACTIVITY!

Educators and community members consider the concept of
lifestyle as it relates to career choice. As an icebreaker,
individual participants 1list 10 factors that affect a psrson's
lifestyle. Through a lecturette, intermnal and external factors
that influence lifestyle -are reviewed. Internal factors include
an individual's physical condition, education, abilities, interests,
desire for a certain enviromment, economics, and beliefs. External
factors that influence lifestyle may include social factors, such
as discrimination or biases; economic factors such as supply and
demand, specialization, and technology; or factors concerning an
occupation itself, such as income, physical or mental pressures,
leisure, and location. After this lecturette, participants compare
the ideas that they listed with the factors just mentioned. A
discussion follows on how ocwcupations and lifestyles are interrelated
and how the environment and individual potential interact to influence



TIPS:

1. Distribute blank paper for participants to use. .
2. Encourage discussion by accepting all ideas and opinions.

MATERIALS:

_ 1. "lifestyles and Career Choice - §42", The 1978 Annual
Career Education Handbook for Trainers (Palo Verde Associates,
2032 East Riviera Drive, Tempe, Arizona 85282). 7 7

2. "Factors Affecting Career Choice -~ S$43%, The 1978 Annual
Career Education Handbook for Trainers (Palo Verde Associates,
see above address).

EVALUATION:

When asked to describe several ways the concep of lifestyle
could be integrated into the regular curriculum, participants gave
an average of 3,2 correct respenses on the pretest, and 4.0 correct
responses onh the posttest, an average gain of .8 ideas per person.
This activity was considered meaningful by 80% of the participants.

CO5T:

Approximately 30 minutes of trainer
time is required for this activity. A
room large enough for all participants .
to be seated at tables must be availaltle.

CONTACT:

Dr. Carolyn Raymond, Director
Center for Career Development
Mesa Public Schools

549 North Stapley Drive

Mesa, Arizona 85203

discuss the similanrities and
differences of individuals'
Lifestyles.,

Community members and educatons
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Aruitoxt provided by Eic:

ME AND MY SHADOW

A perticipant shadows a veterdnarian for a
hakf~day and observes surgeny on a dog.

ACTIVITY:

Participants learn about the parent/adult shadow program
first hand. A briefing is given on the types of activities that
should take place before a parent/adult shadowing experience.
Then each participant draws a slip of paper, with the name and
address of a worker on it, from a hat. FEach participant is
directed to shadow a local person in the community for the next
two hours and then return to the room. The same types of
observation forms that are used by siudents when they shadow
workers are given to the participants. In order to fill out
these forms, the observer must know about the tasks being per-
formed, which school subjects are needed for the work, and the
subjects that are used by workers in various jobs.

When participants return at a designated time, they are
seated homogeneously at tables according to grade level or
subiect area. A comnmunity leader is seated at each table.



TIPS:

1. The time of the shadow should be arranged with local
workers, whose names appear on the papers used in the drawing,
previous to this activity.

2. Group leaders should be briefed on their responsibi-
lities as facilitators before the activity begins.

3. Distribute blank paper for taking notes.

MATERTALS:

1. "Observation/Interview Tools -~ 06, 07, 08", The 1978
Career Education Handbook for Trainers. (Palo Verde Associates,
2032 E. Riviera Drive, Tempe, Arizona 85282).

-2. "Parent/Adult Shadowing" (Mesa Public Schools, 549
North Stapley Drive, Mesa, Arizona 85203). :

EVALUATION:

Ninety-six percent of the elementary teachers reported their
shadowing experience to be worthwhile; 4% were negative. One
hundred percent of secondary teachers rated it worthwhile.

When asked if the discussion following the experience was
worthwhile, 83% alementary and 98% secondary educators said ves;
17% of elementary and 2% of secondary teachers said no.

CcesT!

Approximately three hours of
trainer time is required for this
activity. (It largely depends on
the location of the shadow sites in
relation to the meeting room.) A
large room wtih ample space for

is also required.

CONTACT:
Dr. Carolyn Raymond, Director
Center for Career Development
Mesa Public Schools
549 North Stapley Drive
Mesa, Arizona 85203

A bminds +alBPabk meesaBocins & F .




PARTICIPANT/SPEAKER DIALOGUE

A careenr speaken shares Anformation about his wonrk
4in a dialogue with participants,

ACTIVITY:

Participants study and consider the use of career speakers
in the classroom, then are asked to generate questions for two
speakers, who will be present soon. The background of each
speaker is reviewed and participants are asked that their
questions be related to things that they teach in class. Ten
minutes are allowed for the generation of questions, then parti-
cipants break into two groups, take their chairs, and form two
circles at opposite ends of the room. A group facilitator at
each circle introduces the career speaker and helps to keep the
dialogue on the topic. After 20 minutes of dialogue, each
worker goes to the other group and the process is repeated.
Following another 20 minutes, participants form the original
“large group again for a reaction session: the advantages of this
method versus having the speaker simply address the group as a
whole are mentioned. Being able to exchange views with a career



TIPS

1. Facilitators should be briefed on their roles prior
to this activity. They are to insure that the dialogue approach
is used and that the content stays on the area of subject
relevancy.

2. Distribute blank paper for the questions that
participants write.

3. Know something about the background and the views of the
speaker.

MATERIALS:

None available.

EVALUATION:

When asked to list two ways to use career speakers more
effectively, 60% of participants did so correctly on the pretest,
while 87% were correct on the posttest., This shows a gain in
understanding effective use of career speakers by 27% of the
participants. ,

COST:

Appreoximately one hour of
tra.ner time is required fcr this
act.vity. A large rcom that alilows
amp.e space for participarnts at
tables is also required.

CONTACT:

Dr. Carolyn Raymond, Director
Center for Career Development
Mesa Public Schools

549 North Stapley Drive

Mesa, Arizona 85203

The diafogue between the
speaker and the audience
provides for a relaxed
atmosphere.



HELLO... TELELECTURE CALLING

The tefelecture unit has a remote microphone that
enables Large groups to Ainterview a worker.

ACTIVITY:

Farticipants learn about the use and operation o
telelecture, a method for interviewing workers who cannot
meet with students in person, and become acquainted with
"before" and "after" activities for the telelecture. Some of
these activities include designing questions for the interviewer
and writing thank-you letters. Some prepared guestions that
are related to career education goals and concepts are distributed
to participants. These questions may deal with the interdependence
of workers. "How would it affect others if you stopped ‘doing
your job?" And the questions may deal with lifestyle and the
value of success. "Do you believe that success is measured by
self-gratification or by others' perceptions of you and your
work?" Decision-making is another interesting category from
which questions may be designed. "What kind of decisions do
you have to make?" A volunteer or assistant, who has never
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TIPS

1. Pre/Post tests may be developed and administered to
emphasize various points of this activity.

2. Interview a typical worker, such as a carpenter or
travel agent, in the telelecture. Explain that the importance
of all workers should be stressed.

MATERIALS:

1. "Q. How Can 15 Students Talk to a Senator at the
Capitol Without Ever Leaving School?" (Mesa Public Schools,
549 North Stapley Drive, Mesa, Arizona 85203).

2. The Telelecture: An Educator's Guide - A 26 page
guide with directions for the use of the telelecture eguipment,
hints on room arrangement, sample before and after activities,
telelecture protocol, and sample interview questions (Mesa
Public Schools - see address above).

3. "Target on Telelecture - 871", The 1978 Annual Career
Education Handbook fpr Trainers (Palo Verde BAssociates, 2032
East Riviera Drive, Tempe, Arizona 85282).

4. "The Telelecture = L33", The 1978 Annual Career Education
Handbook for Trainers {Palo Verde Associates - see address above).

EVALUATION:

Thirty-eight percent of elementary educators and 43% of
se:@ndary educators were able to explain how telelectures .
increase subject relevancy on a pretest, 75% elementary and
88% secondary teachers were able to do so on the posttest;
an average gain of 41%. Eighty-five percent of educators
reported a high understanding of the telelecture on the
posttest; only 8% reported a high understanding on the pretest.

COST:

Appraxlmatély one hour of
trainer tlme is required for
this activity. A large room
with one table and space for
seating participants is required.
Rental of the telelecture
equipment from the telephone
company is approximately $14.00
per month for one set.

CONTACT:

Dr. Carolyn ‘Raymond, Director

A man b na, B v P e e — 2. T am = e b




VEHICLE DAY

A telephone thuck, a police car, and a dog catehen's
truck ane in Line fon inspection. More impentantly,
the wonkerns of these vehicles are interviewed

about theirn wonk.

ACTIVITY:

Participants are acquainted with Vehicle Day through a
sample Vehicle Day activity. This sample activity helps
participants to see how Vehicle Day can work for students, what
kind of pre~ and post~ activities accompany Vehicle Day, and
how to arrange for a Vehicle Day.

A variety of vehicles and vehicle opesrators are donated
by businesses and organizations in the local community. These
vehicles may include a police car, firetruck, armored car,
helicopter, ambulance, etc. The donated vehicles are set up
and displayed on the school grounds for a few hours.

Participants divide into small groups equivalent to the
number of wvehicles on display. Then each group of participants
chooses a vehicle to study, questioning the vehicle operator



TIPS:

- 1. Move groups from vehicle to vehicle simultaneously
so that questions and answers can be heard by the whole
group. A loud whistle may be us=d to signal groups when it
is time to move on to another vehicle. )
7 2. It is advisable to give the responsibility for Vehicle
Day arrangements to one or two people. ’

3. The planning for the vehicle day should begin

two months prior to the actual vehicle day.

MATERIALS:
1. "Tips for Vehicle Days" (Mesa Public $chools, 549
North Stapley Drive, Mesa, Arizona 85203).

EVALUATION:

Participants included 55% educators, 23% community
representatives, and 22% students. On pre and posttests,
almost 75% of the participants answered at least 70% of
the posttest questions correctly, whereas only 1ll% of the
participants answered at least 70% of the pretest questions
correctly. The activity . was considered meaningful by 64%
of the participants.

COST:

One~-half day of staff
time for Vehicle Day and
several days for planning
are required.

CONTACT:!
Dr. Carolyn Raymond, Director
Center for Career Development
Mesa Public Schools
549 North Stapley Drive
Mesa, Arizona 85203

Participants Learn about the
eouivment used bu a vcaramedic.




DOES IT PAY?

An observer watches
participants' behavion
as they work at
assembling a puzzle.

ACTIVITY:

Participants increase their understanding of the concepts
of competition and cooperation. An observer is chosen for each
group of four participants. ‘These groups of five are seated at
tables containing a puzzle box. Parpicipants are directed to
open the box and distribute four marked bags containing parts of
the puzzle to the four participants. The fifth .bag is unmarked.
It is left in the middle of the table then put together by the
group when individuals are finished. Next, participants are
directed to take the pieces out of their bag and set the pieces
upside down on the table. The presenter explains that the first
member of each team who finishes his/her portion of the puzzle
will receive a prize and the first team to complete their entire
puzzle will receive a prize. Remind the observers to record
their observations. If there are no questions, the presenter
tells participants to begin their puzzle. Prizes are awarded to
the first person and the first group to complete their puzzle.

=t



TIPS:

1. Seat four participants at each table with an observer.
Two participants should face the other two participants. The
observer should have a c¢lear view of all participants.

2. A puzzle is needed for each table of participants.
Paper is needed for observers to record responses.

3. Candy or peanuts may be used for prizes.

MATERIALS!

1. "Cooperation vs, Competition = 835", The 1978 Annual
Caree: Education Handbook for Trainers (Palo Verde Associates,
2037 East Riviera Drive, Tempe, Arizona 85282).

2. "bDoes It Pay", Springboards for Learning (Mesa Public
Schools, 549 North Stapley Drive, Mesa, Arizona 85203).

3. Cooperation and Competition Puzzle (The Singer Cqmpany,
Educational Division, 80 Commerce Drive, Rochester, New York
14623).

EVALUATION:

Participants included 55% educators, 23% community repre-
sentatives, and 18% students. On pre and posttests, almost
75% of the participants answered at least 70% of the posttest
questions correctly, whereas only 11% of the participants
answered at least 70% of the pretest questions correctly. This
activity was considered meaningful by 86% of the participants.

COST:

Approximately 30 minhutes a?
trainer time is required for this
activitv. Also, a room large
enough to seat participants at
tables is required.

CONTACT:

Dr. Carolyn Raymond, Director
Center for Career Development
Mesa Public Schools

549 North Stapley Drive

Mesa, Arizona 85203
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Aruitoxt provided by Eic:

Project Leadership was kandled by this team durning a Luncheon meeting.

ACTIVITY!

Career education activities are typically initiated and
run by educational personnel, with "input" from community
representatives. Use of the Management Team concept is a
major step in having the decision making powers shared by
educators and noneducators alike.

The team is formed by pairing one educator with one
noneducator until a reasonable size is reached - a group no
smaller than six and no larger than 14 is suggested. Each
member has one vote, and a simple majority rules. The Project
Director has the tie-breaking vote, but delays using it to see
if the team can make a firm decision on its own.

The team wzs responsiblefor making all decisions about



TIPS:
1. Have the group discuss the decision mahking process
at the first meeting to make sure that each person under-

stands it and is comfortable in using it.

2. Have the group chaired on a rotating basis.
3. Reinforce the need for all to participate by re-
peating it at Ea:h meeting.

4. Talk with each member individually in-between meet-
ings to determine what suggest;ans or concerns he/she might
have that were not dealt with in a group setting.

5. As Project Director, don't ganlc if the group does
not seem to be working at first. This is the first experience
in shared decision making for all of them as well as for you.

MATERIALS

1. Definition of term: Most community representatives
do not know an LEA from a F..SE.

2. Jargon free abstracts of career education concepts.

EVALUATION:

If your project is funded, your third party evaluator
can evaluate the effectiveness of the Management Team by
observing the group in action. Otherwise, the success of the
project itself and the individual phone calls to members will
tell you if it is working or not.

Third party evaluation on this project indicated that a
useful purpose was served by the-Management Team's ability
to discuss and resolve problems encountered in implementing
the original design. They also coordinated follow-up
activities which included setting up a final 1/2 day train-
ing session which had not been originally scheduled.

CCST:

nenal 1v r'ﬁnfrﬂ TnHﬂ:xﬂ
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Aruitoxt provided by Eic:

THE EMPLOYER’S CLASSROOM

Board noom serves as a comfortable trhaining site.

ACTIVITY:

Local employment facilities were used as sitss for
training of educators aimed at increasing their collaborative
efforts.

Facilities for accommodating 60 people, with one large,
several small meeting rooms, coffee, luncheon arrangements
and parking were needed for 2 onsecutive days of training
per month. In this community, the gas company, electric
company, a large manufacturing firm and a bank were solicited
and gave their full cooperation.



—
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1.7 Provide clear and precise information on arrival
time, where to park, which door to enter, etc.

2. Arrange lunch and coffee, so that participants can
be with regular employees, but do not let it be disruptive
to regular employee functions, e.g., come in at the end
of a lunch line. —

MATERIALS:

Maps and directions with meeting notices.
EVALUATION:

Participants gain first-iand knowledge of different
working environments, this leads to better understanding
of the world of work.

CosTS!:

space'dgﬁated free. Chair rentals for one location
$80.00.
CONTACT:

Deborah Knox

Project Director

Worcester Area Career Education Conscrtium

Suite 350 Mechanics Tower
Worcester, MA. 01608



JARGON BUSTING

Participants review the List of fjargon
cneated during the exerncise.

ACTIVITY:

The local school: community collaboration project group
felt that use of specialized language inhibited the collabora-
tion process and assigned themselves the task of developing
a directory ~f jargon related terms.

The group took a few minutes to quickly list all the
unknown terms (LEA, YEDPA, etc.) on newsprint, in columns.
They then went back over the quite lengthy list and assigned
appropriate definitions to each word or phrase and had this
list developed into a directory.

While the original intent was to have each member of the



TIPS:!

1. This exercise can be used as an ice-breaker after
the group's first meeting.

2. The list of words and phrases can be posted at

each meeting to remind the members of the agreement to use
common English.

MATERIALS:
Newsprint, magic markers.
EVALUATION:
None.
COSTS::
None.
CONTACT:
Robert J. Sakakeeny
Executive Director ) 7
Worcester Area Career Education Consortium

Suite 350 Mechanics Tower
Worcester, MA. 01608




ISSUES AND SOLUTIONS

A group neconder solicits ideas fnom a small
group Ain a brainstorming exencise.

ACTIVITY:

Participants in sm. .. heterogeneous groups "brainstorm" and
record issues invoived w.ih collaboraiion between the community
and the schools to accomplish effective transition of youth to
the world of work. A recorder and a reporter are selected in
each small group. Ideas that are generated are written on the
butcher paper on an easel. Allow 20 minutes for brainstorming,
then allow an additional five minutes for each group to identify
which ideas they would like to present to the total group. After
all the groups have reported, each small group "brainstorms"
and records solutions to the issues that they identified. Allow
20 minutes for the brainstorming, then allow an additional five
minutes for each group tc identify which ideas they want to present
to the total group. After large group discussion, all issues
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TIPS:

l. 8Set up a butcher paper tablet with a marker on an easel
so that each group can record their ideas for everyone to see.

2. Review the rules for brainstorming with participants
before beginning the actual "brainstorm."

MATERIALS!:

1. "Rules for Brainstorming" (Mesa Public Schools, 549
North Stapley Drive, Mesa, Arizona 85203). :

2. '"Issues and Solutions Regarding World of Work and
World of Education Linkage - S55", The 1978 Annual Career
Education Handbook for Trainers (EalD “Verde Associates, 2032
East Riviera Dr;ve,’ﬁempe;’Arlzana 85:82).

EVALUATION:

Participants consisted of 60% educators and 40% community
reprasentatives. Elementary and secondary educators wzre
equally represented. A more favorable attitude toward
collaboration was shown by elementary educatdrs = 90% found it
worthwhile whereas only 61% of the secondary educators rated
it as worthwhile. Collaboration was considered worthwhile by
78% of the '‘community representatives.

COST:

Approximately one hour of
trainer time is required for
this activity. A large room
is .required to =eat partic-
ipants around tabies.

CONTACT:

Dr. Carolyn Raymond, Director
Center for Career Development
Mesa Public. Schools

549 North Stapley Drive

Mesa, Arizona 85203

Conmunity members and educatons
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Aruitoxt provided by Eic:

COLLABORATION CONSENSUS

The interviewing was inﬁéﬂmai and informative.,

ACTIVITY:

Community representatives, for the most part, belong to
other organizations that have diverse membership - staff
groups, boards of directors, social clubs, etc.

Asgking a few community reprESEﬂtat;ves to conduct a survey
of attitudes about collaboration is a fast and inexpensive
method of collecting useful information.

The purpose of the surv vey is two-fold: First to collect
data about the community's perceptions of advantages and dis-
econd to

advantages of school: community collaboration; the seco
get more people talking about the ccncept and the need for

collaboration.



TIPS

1. Do not suructure the survey too tightly, and allow
those being surveyed to develop their own definition of
collaboration.

2. Doineg the survey in a group setting vs. one-on-one
interviews gern=rates more information as the group builds
on each others statements, and saves time, '

3. Have the community representative present the find-
MATERTALS:

No special materials are needed,

EVALUATION:

Formal evaluation is not necessary. It may be interesting
to conduct the survey again with the same group(s) to see if
attitudes have .changed as a result of your efforts.

COsST:

Minor duplicating costs.
CONTACT:

Ms. Michele Stranger

Executive Diyxectox .

Family Planning Serviczs of Central Massachusetts

104 Chandler Street
Worcester, MaA. 01609



CHANGE AGENTS

Smakl group gathers for a second round of
discussior based on new Lnformation.

ACTIVITY:

The purpose of this exercise is to show the participants
that the idea of educational change does not sell itself, but
has to be agressively marketed.

This large group (30+) exercise starts with dividing into
two sub-groups, which are then further divided into sub-commit-
tees to roleplay (parents, students, teachers, and administra-
ters.) Group A sub-committees have to convince their counter-
parts in group B to vote for a curriculum change that requires
teacher training and funding. Sub-~committees in group B react
by voting approval/disapproval, funding/no-funding.

The exercise is in 15 minutes seuments- Farh aronnm ancdamac

ERIC

Aruitoxt provided by Eic:



TIPS:

1. Be prepared for an explosive reaction as the "game"
becomes very real to the participants.

2. The training team should not play an active role
in the exercise except to clarify directions.

3. Allow at least 30 minutes at the end for participants
to talk about the experience and to relaté it to the issue of
school: community collaboration.

MATERIALS:

"Decisioning"

United Nations Association of the U.S.A.

345 East 46th Street

New York, New York 10017
EVALUATION:

Also included @ the package.

COSTS:

Depends on number ordered.
CONTACT:

Edward Razinec

Worcester Public Schoels

33 Elizabeth Street
Worcester, MA. 016C5



PART 2:
STUDENT ACTIVITIES
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Aruitoxt provided by Eic:

WHAT’S MY LINE?

Elementany students enjoy
trying 1o guess what
people do forn a Living.
Three "mysterny” guests
iy Lo "stump" the class.

ACTIVITY:

"What'a My Line" is an effective game for career awareness.
A female truck driver was invited to attend class as a mystery
guest. The students were not told her occupation. She was asked
to dress as she wculd on the job.

Students tried to guess her occupation by asking questions
such as, "Do you work with your hands?" Q- r*i—= cauld only be
answered yes or no. Each student was alle. .- .« . = one question,.
Since the students did not guess the truck  : v =« gccupation, she
began to provide them with clues about whevs :at  =:ked and the
training necessary for her isb. After the scudsits guessed her




TIPS:

1. Make sure students have some knowledge of occunations.
Students can use "The Occupational Outlook Handbook" as a
reference to locate information about hundreds of jobs.

2. Esatablish a format for the questioning, either limiting
each student to one question or setting a time limit per question.

F

MATERIALS:

Occupational Duﬁl@ak Handbook=~~Bulletin 1995, 1978-1979,
Stock No. 029-001. Avallable from Superintendent of Documents,
U.S. Government Printing Office, washington, D.C. 20402, $8,00

EVALUATION:
Students learned that asking very svecific questions permitted

them to obtain useful information which made it easier to guess a
person's occupation.

COST:

Occupational Outlook Handbook 3$8.00

CONTACT:
Robert Threet
Kelly-Clinton School

9030 S.E. Cooper
portland, OR 97266
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An entertaining aid educational activity fon children.

ACTIVITY:

This activity is designed in response to those elementary
teachers who askiwhat can I do in career education of s.x
year olds?

An imaginative educator dresses up in a white lab coat
with three brigihtly colored pockets sewn in place., In these
pockets are a number of hats representing a wide variety of
jobs. Hard hats, chef's hat, nurse's cap are brought out
one by one. The teacher encourages the students to guess
the job represented by the hat. The functions and the neces-
sity for the hats are also discussed.

Early identification of sex-role stereotyping can also

be highlighted during this activity by having girls wear the
hard-=hats, or chef'= hat.

-79-
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TIPS:

1. Students love to participate in this activity so
bring enough hats to pass around.,

2. Ppaper hats can be made when others can not be
acquired.
MATERIALS

A variety of hats which are usually obtained by donation;
newspapers, paper and crayons.

COSTS:

None.
EVALUATION:

students evaluated this activity by drawing *pictures
of workers with hats on. They were asked to draw a mural
of all the workers they had seen that day, as well as other
examples,
CONTACT:

Edward Bazinet
Curriculum Center

33 Elizabeth Street
Worcester, MA. 01608
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EYE SPY...PEOPLE ON JOBS

As the bus passed a construction site, students spotted a backhoe operatonr.

ACTIVITY:

The purpose of this activity was to make fifth-grade students
aware of the many careers in our community. We used the bus ride
durlng a recent field trip as an opportunity for additional learn-
ing. While r;dlng through town students were asked to look for
people in various careers. Each student was given a checksheet of
jobs. The list had been discussed at length in class. Students
then checked off each job they noticed. As our route took us down
the freeway and along the river, students had ample opportunity to
see many citizens at work.

After our return to the clas. . .oom, students were asked to
complete another worksheet. Students were to select four jobs
that held interest for them. In small groups of five, students
then suggested some of the skills they would need to perférm these
jobs. 1In a large group, students shared their interests and
discussed the knowledge the children felt would be necessary to be
successful in the occupation.
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TIPS

1. Be certain students recognize job titles.
2. Discuss various jobs held by parents in your community.
3. Discuss the variety of careers in your school,

MATERIALS:

Worksheets listing jobs

EVALUATION:

The objective of this activity was to create an awareness of
the variety of work in the community and the levels or skills in
education necessary to be a success. The children were pleased
with their observations and success in finding many of the jobs on
the checksheet. The primary criticism of this activity was the
fact that the cnildren did not see a full range of careers.

COsT!

Bus rental fee--=535.00

CONTACT:

Judy Scott

Portsmouth Middle School
5103 N. Willis

portland, OR 97217

.82
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HANDICAPPED

Students visdited places
where hand{capped people
recedve thainding forn futune
wonrk.

~goal was to make students
by handicapped persons.

y session for students and
objectives of the program.

dicapped programs were

they could help us implement

hered from local libraries

s wheelchairs was borrowed

d to create displays and
Physically handicapped

20l and talked with students

2s of employment were also

ically handicapped basketball

ants about their careers off

bR



TIPS:

1. Make sure that your school can accommodate physically
handicapped people before you invite them.
2. Bring in as many resource people as nossible.

MATERIALS!

1. Materials for bulletin board or displays (paper, pins, etc.)

2. Barrier-Free Design for the Disabled, available from
Wwashington/Klaska Regional Medical Program, 530 "y" District Build-
ing, Seattle, WA 98105. Free

3. "Barriers to Handicapped" bookmarks, avajlable from The
Women's Committee on Employment of the Handicapped, Washington,
L.C. 20210. Free ’

EVALUATION:

This is an excellent activity for informing young children and
adults about the barriers faced by handicapped people.

COsT:

Equipment (wheelchairs) donated free from rental firm. Check
your local school district policy regarding bus rental, In our
case, each school has an allotment for bus trips, although parents
usually provide enough cars. Bulletin board materials (paver,
pins, etc.)--under $10.00.

CONTACT:

Joy Pruitt

Normandale Primary School
909 N.E. 52nd Avenue
Portland, OR 97213
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JOBS IN THE SCHOOL

Custodial astaff
enjoy explaining
the operation of
a plece of equip-
ment Lo this young
student.

ACTIVITY:

As a seventh grade orientation to the junior high school,
have students observe jobs they see people performing in their
school. They should record: (1) 3job title; (2) observations of
what is being performed; (3) skills and abilities needed for job;
and (4) the advantages and disadvantages of the job.

After discussing the students' observations, invite speakers
from all segments of the educational and school service areas to
visit the classroom. Include principal, counselors, lunchroom
supervisor, bus driver, secretary, special education teacher,

librarian, custodian, and so forth.

Students should be encouraged to ask more in depth questions
about skills and training required by these jobs, why they chose
these particular careers, and how their current classroom work
relates to later career choices. An experience such as this
results in a more harmonious and mutually appreciative relation-
ship between staff and students as each begims to understand the

other.
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TIPS

l. Review simple interview teochniques with students.

2. Remind students to employ proper manners.

3. Have students prepare a thorough list of questions to
ask career speakers.

MATERIALS!

None available.

EVALUATION

This activity was very successful. The students were able
to interact with many different adults in the school environment.
They gained a new understanding and appreciation for all the
necessary jobs needed to run a school building. The guest
speakers felt that the students were interested in their careers.
They also believed the students had a more realistic idea of
their function in the school system.

COST:
None; all time volunteered by school personnel.

CONTACT:

Joanne Suter

Whitman Junior High School
32235 West. Chicago
Livonia, Michigan 48150

— - ) Sample o4 a seventh

Job Titke:  CusTodiom ghade student's inten-
, view 04 a school

cus todian.,

Seonming how T okt xhinga ot again.
ega;mung Lrardrwoma, :
et e
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CREAT

ACTIVITY:

A group of teachers
cadre of resource people
ing various career clust
particular interest area
Using the "Student Evalu
10th, 1l1lth and 12th grad
resource personnel, inte
activity is accomplished

The resultant cadre
presentations in classes
for staff and students.
of a community resources



ICES

Student inferviows
a flonist, using
comunity resource
evaluation sheet,

brarians develop a
After first identify-
determines their

resources needed.

Resource" form, twenty

r to visit prospective

lete the form. This

od.

en contacted to make
reer exploration sites
5 serve as the nucleus




TIPS

1. Each visit and interview must be preceded by a letter
announcing the project and a follow up telephone call to arrange
for the interview,

2. Students must be briefed on interview techniques.

MATERIALS:
Coples of the format.

EVALUATION:

Students learned about various careers as they interviewed
prospective resource persons, probably the most beneficial aspect
of the project.

COST:
Nohe,
CONTACT:

David D. Amerman
Livonia Public Schools
15125 Farmington Road
Livonia, Michigan 48154
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STUDENT EVALUATION OF_COMMUNITY RESOURCE
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WHAT’S IN YOUR COMMUNITY?

Students describe businesses they visited as part of a school project to
develop a resource center on thedir communitu,

ACTIVITY:

We are in the process of developing a business resource center
to familiarize junior high students with the variety of occupations
available in the area, the locations of these occupations and the
skills required to enter these jobs., Students and teachers have
visited more than 50 businesses, talked with resource people and
taken slides and photographs. We have gathered the following
information: (1) what the businesses produce, (2) job applications,
(3) employee handbooks, (4) job descriptions, (5) number of employee

Kits for each business will be developed consisting of a slide-
tape presentation and printed materials. Names and pictures of
resource people will be included in each kit for students or
teachers who desire additional information or wish to visit the
business. The kits are designed to be self-instructional and are
color coded based on the type of business (i.e., heavy industry--
red, hospitals and food services--yellow, etc.).

Students have written reports using the information they
collected during their community explorations. These reports were
displayed on a bulletin board titled "It's Your Community...Know
What's In It!"

-89.

Lug



TIPS:

l. 1Involve students in the visits to businesses.
2. The more teachers involved, the more businesses you can
reach.

MATERIALS:
Slide film

Cameras
Storage boxes for materials (envelope boxes work well)

[PV
- L] L]

EVALUATION:

Students learned how to prepare interview questions, collect
and use information to write reports on businesses they visited,
and take good pictures. Each student completed a minimum of two
reports and interviewed one community resource person.

COST:

Kodak Ektachrome Slide Film--20 rolls @ $2.69 $53.80
Slide Developing--20 rolls @ $1,59 5$31.80
Transportation--no cost; teachers used their own

cars to transport students

CONTACT:

Tim Flake, Ken Lester, Tom Biller, Bill McClaughry,
Careol Zinsli or Sandy Hogarth

Twality Junior High School

14650 S.W. 97th Avenue

Tigard, OR 97223
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SEEK AND FIND

The Dictionary of
Occupational Titles
4 a useful tool 4An
Locating caneers foxr
gurthern exploration,
Here a budding motion
pietue photoghaphen
dreams, ...

ACTIVITY:

Have students explore one or more career possibilities and
prepare summary reports of their findings. These reports can then
be placed in the school's career information center and used by
other students. Students should gather as much information as
possible on the career they select to investigate. Possible sources
are the library, personal and telephone interviews, the State
Occupational Information System computer terminal located in the
school, a community resource guide if available, on-site visita-
tions, and so forth. '

Reports are written in draft, critiqued and submitted in final
form using a standardized format which is to be developed and agreed
upon by the class. These reports should be shared and discussed
with other class members before being submitted to the career infor-
mation center.

As an adjunct classroom activity, help students to become
aware of their personal skills, interests and aptitudes in order
to explore careers which utilize those characteristics.

This activity can be carried on at any grade level.
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TIPS

l. In making contacts, be sure students are aware of "proper"
telephoning skills.

2., Teacher needs to coordinate forms carefully--permission
slips, transportation permission form, pre-arranged absence, etc.

3. Thank you letters should be sent to the contact person by
both the students involved and the teacher.

4. Students need to be adequately prepared for visitations
since they will be there alone or with one or two other persons; be
sure they know what they are looking for.

5. Parents need to be informed of the purpose of trips and
need to understand that you, as teacher, are not going along with
themn.

MATERIALS:

Resource materials for student use; telephone access; resource
book and report format.
EVALUATION:

Students thoroughly enjoyed their interactions with community
members. Their telephone skills improved and some students decided
to gather material and information in several career areas rather
than just one.

COST:

None to the school. If trips are involved, students need to
make their own arrangements. Parent volunteers are helpful when
students are younger than driving age.

CONTACT:

Marjorie Ingram

Emerson Junior High School
29100 W. Chicago

Livonia, Michigan 48150

Students are encouraged
{0 gathen as much
Angormation as possible
from a variety of
Aounces fon thein
written heponts.
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ERIC -

Aruitoxt provided by Eic:

| CARE, | SERVE

Loading Zhe
profecton gor
Lions Club f4ifm
neganrding the
handicapped.

ACTIVITY:

The local Lions Club, which supports programs and services to
agssist handicapped persons, visits a junior hlgh classroom to ex-
plain the work of the organization. A film is shown and followed
up with a class discussion of the problems of the handicapped, em-
ployment opportunities for them and the various careers that relate

to working with handicapped people.

Subsequently, students who are intexrested explore such careers
in the community, hosted by special education teachers and various
agencies who employ persons in this field.

' Some examples of activities relating to working with the handi-
capped are: exploring careers such as physical and occupational
therapy; a visit to a sheltered workshop; volunteering for work in
a residential home for the mentally handicapped.

Follow-up clas3 discussions are both effective and necessary in
helping students express their feelings about what they see and in
processing the learning experiences.



TIPS:

1. Restrict the size of the group to promote interaction.
2. To be effective, the presentation should be followed up

with student exploration in the cammun;ty.
3. Students should be well briefed in advance about the work
of the service agency, problems of handicapped people, and so forth.
4, If students will be visiting a site where there are handi-
capped people, such as a school or residential home, prepare them
for what they will see.

MATERIALS:
None available.

EVALUATION:

Presentation and student feedback on evaluation forms was
very positive. Visitations in the community seemed to be more
effective with students, but use of the film is a good starter
and helped prepare students emotionally for what they would
observe,

COST:

None.

CONTACT:

David D. Amerman
Livonia Public Schools
15125 Farmington Road
Livonia, Michigan 48154



1ES ALIVE
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TIPS:

1. Students should compare textbook knowledge with first-
hand observations,

2, Prepare students in advance to compare specific items
for price and quality. The price and freshness of poultry at
the farmer's market and the local supermarket may vary greatly,
for example.

3. Be sure to discuss the differences in wholesale versus

retail selling.

MATERIALS:

Student/teacher evaluation forms. May be the same form if
desired.
EVALUATION:

We discovered in this activity that a great many suburban
students had never visited a farmer's market before. They tho-
roughly enjoyed the trip as a totally new learning experience.
COST:

None if students car pool their drive with volunteer parents.
Otherwise the cost of a school bus would be a factor.

CONTACT:

Robert Stoner
Whitman Junior High School

Livonia, Michigan 48150

Wholesale produce,
Ain this case watern-
mefons, are priced,
Comparisons will
be made with the
Local grocen's
waes .
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GENCY!

Emengency Medical Technicians
answer questions about thein fobs.

\icians from the fire department's

. eighth-grade class with their

mt, They conducted a lecture on
an EMT. The EMTs demonstrated
equipment. Students were given
resuscitation and cardio-pulmonary

in. One student was hooked up to

w the heart monitor shows a picture

Ts answered questions about their

e popular TV show "Emergency."

h the students being taken outside



TIPS:

1. Students should have some basic knowledge of circulatory
and respiratory systems of the body. '

2. Be prepared with something else in case the EMTs are
called out of your class to answer an emergency call; they are on
duty.

3. Make arrangements well in advance, Give the EMTs several
times to choose from. .

4. Provide plenty of room to push the tables and desks back
so students and EMTs have room to work.

MATERIALS!
1. Large table for display of equipment

2. Chalk and chalk board 7
3. Models or large diagrams of a human heart and lungs

EVALUATION:

This active, hands-on activity can be related to either science
or health. Students learned that there are careers for pay that
involve health care and life support (medical, laboratory jobs,
ambulance services, etc.) and volunteer work through agencies such
as the Red Cross. Students learned that an EMT must be skilled in
many areas, including skills in working with people and interpreting
information. '

COST:

None

CONTACT !
Frank A. Johnson
R.A. Brown Junior High School
1505 S.W. 219th
Hillsboro, OR 97123

Local fire district or fire station
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WHAT’S YOUR TYPE?

Medical technologist draws
blood sample grom student's
gingenr.

technologists who work well with students can turn

s natural interest in their bodies into important
ion learning experiences. At one junior high school
hnologist spent 45 minutes with various classes

nts identify their own blood types.

n her presentation with an explanation of the principal

nd how they differ. Stressing the need for citizens

od so that a fresh supply is always on hand in case of
gshe described the importance of knowing one's own

A discussion period followed which allowed students to

nd part of the technologist's presentation consisted
ation of the way hospital personnel go about typing

. By then students were ready to type their own

der supervision, they did so. She guickly and carsfully
student's finger to get a blood sample, and then helped
orm the tests that would allow them to determine their
e, :




TIPS: -

1. Notify parents that students will be having their fingers
pricked and blood taken for a blood typing experiment. Obtain
written parental consent.

2, Limit blood typing to the major groups (A, B, AB, and 0);
do not try for the Rh factor. This takes a constant temperature
of 35+ degrees Celsius which is not easily maintained in classrooms.
It's better not to do it than to give wrong Rh information.

MATERIALS:

l. Colored chalk for diagrams on how to read slides
2. Microscope slides

3. Alcohol

4, Cotton

5. Blood lancets

6. Toothpicks (for stirring the serum)

7. Blood typing serum (Anti A and Anti B)

EVALUATION:

This activity draws intense student interest. They learn that
blood is not only a vital part of life support but also is a complex
"mixture” of elements individually unique. They also learn the
basic skills that go into blood typing: keen GbSEfvEtan, simple
math and cleanliness. A simple pre/post quiz is one way to measure
how much students know before and after this activity.

COST: ~
Ten dollars of serum is enough for about 50-60 students. For

other materlals listed above, the cost is about $15.00 for 50-60
students.

CONTACT:
Frank Johnson
R.A. Brown Junior High School
1505 s.w. 219th
Hillsboro, OR 97123

Local hospital laboratory
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O.S.H.A. /

ACTIVITY:

Students of a senior high sc
career opportunities in the fiel¢
cer of the Occupational Safety ar
talks to students about the need
0.5.H.A. A primary goal is to ir
and their rights as an employee t
environment. The presentation is
participating in field inspectior

The renovation of a local el
center provided a perfect setting
an 0.S.H.A, site inspection. Stu
operation, installation of electr
struction from the perspective of

Follow—-up discussion in the

cated that students really felt t
environment.
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AFETY

0.S.H.A. Lnspecton
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at site and first
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wonk on the outside
o4 the bullding.
Note the safety

en to and talk about
h and safety. An offi-
Administration (0.S.H.A.)
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ents of the public laws
a safe and healthy
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e able to view equipment
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TIPS!

1. Arrangements for the guest speaker were made one month in
advance.

2. The presentation was arranged to coincide with the health
classes unit of study on occupational health and safety.

3. Students were given adequate time to prepare a number of
questions that stimulated a very interesting question and answer
period.

MATERIALS:

None available.
EVALUATION:

The students were very attentive and seemed sincerely inter-
ested in the material that was presented to them. They partici-

pated in a very lively question and answer period at the conclusion
of the lecture.

COSsT:

None; the speaker volunteered his time as part of the
Occupational Safety and Health Administration's service work.

CONTACT:

Robert F. Zang
Franklin High School
31000 Joy Road

Livonia, Michigan 48150

Safe wonking
conditions ane

a must at every
phase of construc-
Lion as these boys
Learn grom thein
0.8.H.A. gudide.




COMMUNITY ARTS ENRICH CLASS

Community music ghoup provides
outdoon concert for neighborhood
nesddents and students,

ACTIVITY:

Students and teachers from four high schools planned and
coordinated a humanities symposium. Its objective was to intro-
duce both students and faculty to the programs and services
available through local theatre, art, music, museum and dance
programs and to use these cammunlty resources to enrich high school
humanities classes.

Students helped identify community resources and explored
offerings of local groups such as the art museum, civiec theatre
and historical society. They also assisted in planning workshops
and publicizing the symposium which brought together more than
100 parents, students, teachers and community speakers to exchange
ideas on how to better utilize the arts as an educational resource
in and out of the classroom. Students investigated career
possibilities in the arts.

122
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TIPS:

Encourage students to participate in all arcas of planning
and implementing this activity.

MATERIALS :

Materials for signs indicating the workshop topic (publicity,
entertainment, etc.)

EVALUATION:

The activity provided exchange between teachers, students
and community resource people. It was very successful because of
the student involvement and the fact that they had a part in
planning and coordinating the activity.

COST:

School provided bus tickets for each student to use public
transportation,.

CONTACT :

David Damcke

Adams High School
5700 N.E. 39th Avenue
Portland, OR 97211

-104- l
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A HEALTHY AFFAIR

Student uses materials handed out by exhibitons and Occupational Outlook Hand-
book to prepare a report on careens in dentistry.

ACTIVITY

A health fair that focused on personal health and careers in
health was presented to high school students. The health fair was
held in the school cafeteria so that a maximum of students could
be involved. The organizations listed under the "Contact" section
were asked to prepare a display or activity which presented informa-
tion on personal health and career opportunities in their profession
or organization. They provided written information for students
regarding personal health and career opportunities. Each organiza-
tion had a representative present from 11:00 a.m. to 1:00 o.m. to
supervise the material and answer students"' questions. Activities
or displays included cardio-pulmonary resuscitation (CPR) with a
mannequin, blood pressure, alcohol breath analysis, kidney trans-
plant examples and consumer protection from chemicals and inflammable
clothing, etc.

In addition to attending the health fair, students were
required to make an oral report to the class on one career suggested
by the demonstrations. The report included educational qualifica-
tions and training for the career, salary schedules, opportunities
for advancement, etc,.

-105-
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TIPS:

1. Contact the agencies by phone one month in advance and,
if they accept your invitation, place a reminder call to them abaut
four days before the event is scheduled.

2., Have two or more students greet each person from the
agencies so they can help carry materials and set up demonstrations.
Help will also be needed to clean up.

3. Students should be involved in planning publicity for the
health fair.

MATERIALS:

l. Signs that can be seen from a distance stating the name of
the organization as well as the type of disvlay or demonstration

2. Signs indicating types of careers correlating with
displays or demonstrations

3. Felt marking pens

EVALUATION:

Students indicated that they had enjoyed and learned much from
the displays and demonstrations. The representatives from the
organizations also indicated that thev enjoyed presenting their
information and that the responses they received from students were
positive and encouraging.

COSsT:

Supplies needed for making the signs--less than $10,00

CONTACT:

Karen Wallace

Wilson High School

1151 S.W. Vermont Street
Portland, OR 97219

your local phane d;rectcry for numbers), Alcchallcs Ancnym@gs,
American Cancer Society, American Diabetes Association, American Red
Crass Youth Pragram, Epileasy League, Dental Sac;ety, Dancr Prggrams

1a - = =
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THE PRESSURES OF HIGH SCHOOL

Student takes the blood
phedsuwre of a young
patient during an
exploration at a Local
clinic,

ACTIVITY:

Students in a high school biology class volunteered to
participate in an on-the-job career training and exploration for
the Medical Profession Program. Students spent one hour with the
school nurse and were trained to take hlood pressure at this
session, as well as learn the duties and responsibilities of a
school nurse.

Each student arranged to spend one full working day with a
doctor or nurse. The Student Record of Community Exploration
published by Northwest Regional Educational Laboratory was completed
by each student during this career exploration. It was prearranged
with each resource person that the student be allowed to use his/her
skill in taking blood pressure with several patients.

Students also set up a blood pressure booth during lunch
periods at the high school and kept a record of blood pressures of
males and females. The results of these blood pressure tests were
later analyzed by all the studants of the blalagy classes, not just
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TIPS:

Have each student make his/her own community resource person
contacts by asking friends or family doctors for help in locating
a place to spend one day on the job.

MATERIALS:

1. Ovotional: blood pressure cuffs and stethoscoves. (If
your school does not own any, they can easily be borrowel from a
doctor or nurse that you know.)

2. Student Record of Community Explorations. Order from
Northwest Regional Educational Labgfatary, 710 S.W. Second Avenue,
Portland, OR 97204. $1.50

EVALUATION:

The students who volunteered all enjoyed their experiences.
One of the most enjoyable experiences was when they took blood
pressures of their peers at the high school. This allowed them
to show the knowledge and skills they had gained as well as share
their experiences with fellow students. This also created an
expressed desire from students who had not volunteered for the
career exploration experience to do something similar.

COoST:

Student Record of Community Explorations--$1.50 each. Students
received bus tickets to ride public transportation--cost $.30 round

trip each.

CONTACT:
Karen Wallace
Wilson High School
1151 S.W. Vermont Street
Portland, OR 97219

-108-
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LEARNING FROM THE EXPERTS

High school student trhies out her storylelling shiLEs on eager young audience,

ACTIVITY:

High school students in a child care services class wanted
firsthand knowledge on how to improve their storytelling skills.
They decided to invite a storytelling "expert" into the classroom--
the local librarian. The librarian told five different stories
using a variety of techniques to reinforce the story. Examples of
activities were mystery boxes, puppets, flannel boards and take-
home materials. The librarian showed students how to develop and
use criteria for selecting stories appropriate to a child's age.

The students were asked to prepare a storytelling kit consist-
ing of two stories. The librarian was a resource to the students
as they developed *heir kits. After the kits were completed each
student was asked Lo tell her/his stories at one of the following
places: (1) city library--during Children'tc Storytelling Hour,

(2) field site--selected by the student, (3) child care services
classraam, (4) sQnday Schacl prag:am. The kits then were given to
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TIPS:

Students should have had previous experience with us;ng
children's books and be familiar with types of children's books
that are ava;lable to their school library or day care center.
Any background information on flannel board, fingerplays, magnet
board, etc., is very helpful.

MATERIALS:

1. For storytelling kits, a supply of paperback or inexpen-
sive bound children's books

2. 5x8 cards for fingerplays, if used

3. Variety of items for mystery boxes

4, Construction paper

5. Fabric of various kinds

EVALUATION:

Students learned a skill they could use that afternoon or
following day, depending on time of field site work. All students
were involved in both the presentation and assigned activity.

This activity is a good way to give something back to the
community in return for the support they have given our program,

COST:

Children's papérback bcaks--prlces begln at $ 49

No cost for librarian's time

CONTACT!
Pauleta Robertson
Tigard High School
9000 S.W. Durham Road
Tigard, OR 97223

Most local librarians are willing to cooperate in similar
presentations.
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TRANSPORTATION INDUSTRY

Students have an opportunity to Learn about thucking.

ACTIVITY:

A course on transportation and warehousing was presented
to the Worcester School Committee by a local industry group
and received a vote of approval.

Prior to this activity taking place such a course had
been available at one high school having been instituted by a
teacher who had since been reassigned and the course dropped.

Industry versons identified a strong need for training
in this area, No courses are offered at the post-secondary
level, and they anticipate a continuing hiring trend. A
meeting was set up between the Career Education Coordinator,
Program Director, and two industry representatives by
Consortium Staff. The fact that this course had existed, but
somehow got lost through the system, resulted in a fa;rly
high degree of mistrust on the employer's part. Reluctant to
push something through that had previously failed, the em-
ployers had to be convinced that it would not happen again.
Explanatlans of how the system works (or in this case doesn't)
resulted in a greater understanding of how to impact educa-

tional change.

After several postponements on school committee agenda
the item was finally introduced by both educational person-
nel and émplcyers, and the course was re-instated.
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TIPS:

l. A collaborative effort in introducing curriculum
change is most effective.

2. Need to demonstrate to employers "good will"
of educational system can be backed up.
MATERIALS.

None.
EVALUATION:

~ Course reinstated and available to all high school
students. Details to be worked out by the presentors.

COSTS!

None for development of the program; implementation costs
depends on teacher salary and any transportation costs.

CONTACT:
Deborah Knox
Project Director
Worcester Area Career Education Consortium
Suite 350 Mechanics Tower
Worcester, MA. 01608




USING THE COMPUTER

School district
senion computen
proghammer ex
plainy to a high
school student
how swivey
Angormation L4
processed by the
computen.

ACTIVITY:

Eleventh and twelfth grade students from the Computer Con-
cepts class learn to apply their knowledge in the development,
field test and utilization of a community needs survey. Students
work with the principal of a local elementary school who is seek-
ing information on the potential community use of the elementary
school as a community facility.

The purposes insofar as students are concerned are to apply
their classroom learned skills to a real life occupational situa-
tion -as well as providing assistance to the principal and his/her
community.

The project takes approximately three to five weeks and
exposes students to various careers such as research/data analyst,
school administrator, computer programmer, secretary, key punch
operator, and so forth.

-1i3~
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TIPS:

1. Clearance for door-to-door interviews must be obtained
according to school Aistrict policy. Survey content should be
meaningful to the participating students.

2. Adequate preparation concerning interview techniques.

3. What makes up a valid survey and other technical areas
should be reviewed prior to undertaking the survey.

MATERIALS:

None available,

EVALUATION:

Student performance was judged by the accuracy of the data
as processed plus a written evaluation by the student. The prin-
cipal also responded on an evaluation form as to the efficacy of
the process. Students in this case did not feel that their train-
ing for the actual conducting of the survey was adequate. How-
ever, response from the principal and all adults who worked with
the students was most positive,

COST:

7 The process was conducted as a regular facet of the instruc-
tional program; therefore, no additional costs were incurred.
CONTACT:

David D. Amerman
Livonia Public Schools
15125 Farmington Road
Livonia, Michigan 48154

bringing

Needs & Resources

together

Your ﬁhr:ughﬁful canpletion of this survey will help your Comuniry School be of maximum
service to all Livonia citizens.

1. Would you or sameone in your home enroll in amy life enrichment classes,
on topics such as sewing, flower arranging, knitting, painting, home repair, Yes Eﬁzg
furniture refinishing, etc.? These are only examples. (Check the apprcpnate box)

2. What kind of life E‘A:;dwmt =lasses would you enroll in? Hhen would yo
enroll? 4. B¢ o et (i o AM AFT(EV - MT(TH F §
) ) (tima) (day of week)

3. Do you know someone wha could teach these types of courses?

T —

A portion of the community survey used by students.
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PEOPLE HELPING PEOPLE

Keeping the bulletin
board up to date -

in Spanish - is one
0f the functions
handled by high shcool
students working at
L-AiSlEipi

ACTIVITY:

Small groups of students (three to five per visit) from an
advanced Spanish class work in collaboration with field workers
from the Latino Americans for Social and Economic Development, a
Torch Drive Agency operating in the Latino community.

Services provided by the agency include direct advocacy assis-
tance for Latinos and information and referral. Students are in-
volved in many of these services. For example, some students act
as interpreters for Latinos who do not understand English; others
accompany Latinos and the agency field workers on visits to
hospitals, courts, social agencies, and so forth., Students answer
telephone requests for information, help prepare press releases
and community newsletters in Spanish, and help arrange parties for
children and other social functions sponsored by the agency.

-115-
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TIPS:

1. Carefully orient the receiving agency to your purposes
and reach clear understandings about the extent of involvement of
students.

2. Concurrently, students must be prepared for the experience
through specific assignments which include feedback to the school.

MATERIALS:
None.

EVALUATION:

Student feedback via class discussion, evaluation, teacher/
student conferences, etc., has been most enthusiastic. While
hesitant to use their Spanish at first, students were pleasantly
surprised and proud once they began to use their language skills.
Eventually, they became very conversant in their second language.

7 The agency strongly supports this involvement--after an
initial reticence. Both sides are now hoping to work out an
exchange program.

CosT!

The activity was organized and directed by the classroom
teacher and was conducted outside of regular school hours. There
was no direct cost to the school district.

CONTACT:

David D. Amerman
Livonia Public Schools
15125 Farmington Road
Livonia, Michigan 48154

Listening to information
nequests on the phone
and answering An Spanish
requires maximum concen-
tation as this student
demonstrates.
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Peanting and main-
laining an herb
ga@dancmﬁié£awei
beds gave students

a chance to apply
the knowledge Leawned
in thein class.

ACTIVITY:

Tenth, eleventh and twelfth grade students participate in
an "Adopt-a-Park" program. Although originally carried out as
part of a horticulture class, the project could tie in with a
variety of other classes; i.e., biology, ecology, landscaping,
and so forth., The project involves clean-up activities, planting
and maintenance.

Students, in collaboration with the Parks Commission, examine
the needs in area parks and then determine their activities.
Career exploration, application of classroom knowledge, and
community service are resultant benefits of this project. The
duration of the project is dependent upon the needs. However,
students could spend one class period per week for six to eight
weeks and see positive results of their labors.
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TIPS:

l. The site should be within walking distance of the school.
Students should appear at the site for attendance recording and
work assignments,

2. The teacher should remain on the site with materials and
equipment for all classes.

3. Materials should be provided by the agency,

MATERIALS:

A more complete description is available which includes
planning procedures, teacher reactions, agency reactions, etc.
Write contact person for information on the "Adopt-a-Park"
project.

EVALUATION:

Student experiences are processed in the classroom through
discussion, referring to work assignment sheets. Students also
fill out a post survey form, evaluation forms and keep a journal.
Forms are available through the contact person. Data indicate
that the students thoroughly enjoyed the appartun;ty to get out-
side, apply their skills and participate in a very visible effort
in the community. Some students enjoyed the activity so much
that they volunteered time during the summer months on their own,

COST:
No cost to the school district.
CONTACT:

David D. Amerman
Livonia Public Schools
15125 Farmington Road
Livonia, Michigan 48154

—_— / 7 g é“-‘: LAl
g&w S s, 7!:4:: (fadten Together, students
and Park Commission
?‘4«@“"“" ugadiky §inst eist the acti-
vities which students
can asaist with,

\(712 1.
6::59,\1 :‘Ev‘r“
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OLD NEWS IS GOOD NEWS

Students inter~
viewing convales-
cent centen
nesdidents fon news
anticles neap many
additional benefits.
In ﬂL{A case, some
pointers on the
ant of quiliing.

ACTIVITY:

Students in a business English class volunteer to travel to
a nearby convalescent center to create a newsletter for the
center. They write news and feature stories about the residents,
draw cartoons and publish the newsletter once a week for twelve
weeks. Students practice communication skills and investigate
the various careers the residents have had as well as look at
careers in the health care and publishing fields.

ERIC

Aruitoxt provided by Eic:



TIPS:

1. Have the director of the facility provide an orientation

;e the problems of aging, perhaps through role playing and simu-
ation. .
2, The class should investigate the health care field prior
to the beginning of the activity. 7

3. No less than seven students are needed in the project.

4. Students must make a firm commitment to the project and
keep it, otherwise the residents become very disappointed and
negative.

MATERIALS:

Copies of the newsletter are available.

EVALUATION:

A student evaluation form was completed. The agency director
also completed an evaluation. Students increased their self-
confidence and improved their grammar, organization and typing
skills. Agency personnel were positive about the project and
would like it to be repeated.

COST:

None to the school district.

CONTACT:

David D. Amerman

Livonia Public Schools

15125 Farmington Road

Livonia, Michigan 48154 .

Joan Yamarino

Jé;ﬁ Yamarino 13 & very active
and busy resldent of the Westland
Convaleacent Center. She llkes to
participate in tha arta and crafes
acklvities. Joan also doea many
crafta of her ovn,

She says, "I have a hundred
different projects starced ar the
same time. I don't know whem 1'11
find time to work on them all.

She finds seving very relaxing
and likes £o add detalls of embroidery
onto her dressas.
gwn seedlings and hopes to have healthy
full=grown plants by summer.

Her son, Joseph Yamarido, is &
junior at Churchill High Sechool, She

ERIC

Aruitoxt provided by Eic:

Mire seems to be one of the
most interésting people to talk to
at Westland Convalescent Center.
Mire 13 94 years old, and he plans
to live to the age of 96. He was

born in Europe vhere he studied

English, and was a very good student. r

He now speaks 18 different lan-
guages.

Miro remembers things fron
when he was younger. One of the
things that he remembers quite well
i8 an incident that happened when
he waz 20 years old. On Sunday
April 12, 1912, Miro shot the
Governor, Count Andrev Potocki. He

did ‘thia for the good of the country.

The governor was known to be unfalr

Students not
used Lo inter-
vdewing elderly
people sometimes
gind a few
swipnises. In
one case, as the
news story shows,
the young
reporten dis-
covered she was
Ainterviewing an
assassin.



ACTIVITY:
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comments regarding the
inforce what the studer
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one contact. Some stuc
ing enough that they w:
learn more about their



NIONS

Student completing
sunvey dealing with
community attifudes
Zowands undions.

strialization, two classes
required to talk with
r attitudes about unions.
learn about many different
s are unionized. People's
isadvantages of unions re-
s. Students are given a
dent shares orally at least
arious careers are interest-
em further. Some students
ions.



TIPS:

l. Students should have studied unionization prior to doing
the survey.

2. Students should brainstorm with the teacher the people
they might contact.

3. The teacher should check on their progress throughout
the week. ‘

4. Students need an instrument to use when taking a survey.

MATERIALS:

Survey form for students.
EVALUATION:

Although students were apprehensive at first about talking
with adults, they seemed excited about the contacts as the week
progressed. Students gained an awareness of the different types
of jobs which are unionized and the different unions representing
the workers.

COoSsT:

None.

CONTACT:

Nancy L. Stoner

28550 Ann Arbor Trail
Westland, Michigan 48185

Community hesident
responding to
student survey.
Students Learn a
great deal about
interview
techniques in such
a profect.
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ACTIVITY:
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organization ¢
workers and 1z
are listed anc
headquarters &z
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TIPS:

1. The speaker should be requested about two weeks prior to
date of desired presentation. 7

2. The speaker should be informed of students' backgrounds
and specific questions submitted to the speaker in advance.
MATERIALS:

Evaluation feedback form.
EVALUATION:;

" Student response was mostly positive. Students took many
notes during the presentation and were able to compare knowledge
attained from the textbook with that of the speaker. The speaker
felt the experience was personally rewarding for him. Evaluation
forms were filled out by the teacher, resource person, and
students.

COST:
None.

CONTACT:

Nancy L. Stoner

Whittier Junior High School
28550 Ann Arbor Trail
Westland, Michigan 48185

Two high school
students neviewing
union Literature at
Solidarity House,

U. AW, Headquantens.
The ginks are sitting
beneath a plaque
which commemonates
the nole of women in
the Labor movement.
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ACTIVITY:

Guest speakers were inv
as a part ofa short unit on
by reading about unions, dis
simulation on the collective
guest speaker representing a
show on the union. The spea
as a positive force in helpi
better pay, working conditio
discrimination.

After the speaker had 1
about the validity of same of
what the unions have done fo
to invite two employees from
about the benefits the union
weeks later the employees vi
them and found out that thes
said by the union person. A
would be to invite non-union
the total pictureof how unio
business community.



Union nepresentative
tellfs students about
the imponrtance of the
collective bargaining
phocess to union
membens .

junior high classroom

ns. Students prepared
rms and concepts and a

3 process. The first

on presented a slide

ad a discussion on unions
rican worker achieve

rs, and in eliminating

ts raised questions

ar's statements concerning
iLcan worker. We decided
anion to question them

ative had described. Two
rlass. Students questioned
jreed with what had been
follow-up activity

and management to get
Fected the American



TIPS:

1. Work speakers into completed units at the point where
students will be familiar with the subject.

2, Familiarize students with a list of related terms so
they can understand what is being discussed.

3. Inform the speaker ahead of time of the level of content
that is appropriate,

4. Have students make up a list of questions in advance.

MATERIALS:

1. Audio-visual equipment ready if needed
2. Cook, P. The American Struggle. Doubleday, 1974.
(ISBN 0-385-07419-0) $4.95. i

EVALUATION:

Students were interested in the speakers' presentations and
seemed prepared to discuss the material. Part of the unit test
dealt with material covered by the speakers and indications from
the test showed that objectives were met.

None

CONTACT :
Ken Lester 7
Twality Junior High School
14650 S.W. 97th Avenue
Tigard, OR 97223

Representative and employees of a local union

Laj
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Realton disc

ACTIVITY:

High school st
designed to trace t
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In order to le
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students returned t
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TIPS:

1. 1In reporting back, we had students discuss among them-
selves what happened on these interviews. They wrote down their
experiences individually and then discussed them in their group.
A spokesperson was selected to report to the entire class about
the group's findings. “

2, Provide businesses with an information sheet explaining
the purpose of the visit.

MATERIALS:

1. Butcher paper or newsprint
2, Felt marking pens

EVALUATION:

. Most businesses did an excellent job of supplying students
with firsthand information on the problems of setting up and main-
taining a small business. During the simulation activity students
used the information they learned from business people to make
decisions for their "companies."

COST:

Transportation--school provided free bus tickets for students.

CONTACT:

David Damcke

Adams High School
5700 N.E. 39th Avenue
Portland, OR 97211
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PIZZA BUSINESS

Students prepare
pizza 4in the
school kitchen
for sake to thein
fellow students
agten school,

ACTIVITY:

The owner of a pizzeria comes into class to demonstrate the
making of pizza following the study of a unit in yeast breads
during which the students have made pizza. Following the demon-
stration, fhe students elect to set up a mini business as an
experiment fter school. Prior to opening the business, the
pizzeria owner agrees to serve as a consultant as the students
study business laws, sanitation laws, costs of running a business,
profit margins, quality control and other facets of owning a
business. Responsibilities allocated each student include Publl—
city, determining costs and ordering supplies, getting permission
to use school facilities for preparation and sale of the pizza,
organization and clean up details and bookkeeping chores.

Job opportunities are also discussed. The project lasts
about six school days and involves thirty junior high students.
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TIPS:

l. The community resource person must be articulate and
well grounded in the topics under consideration--well selected.
Prior visitation and discussion with the person by the teacher
is an absolute prerequisite.

2. Students must be well prepared prior to the opening
of the pizza business--administrative clearance, funding, super-

vigsion and evaluation.
3. Job descriptions must be written.

MATERIALS:
None available.
EVALUATION:

The pizzas were sold and student response to the project
was positive,

COST!:
$30.00--recouped through profit from the pizza sales.

CONTACT:

Donna Mehock

Emerson Junior High School
29100 West Chicago
Livonia, Michigan 48150

K. ORDIRTARIE

. dauiy

R inky. veserapropn  fumie | e Qnty |  Bescription. .
RIELI . L fr. 51, Huy) =

As pgnt of thein
pizz® business,
Students must
become gamiliar
wLﬂlmanyluma&#

LL Rousd |iaur

| LE Sauirw Fiour 171008 |beg oets | Grses Pepperi

e vms o | ] COFABES) vEllgw/unite DA 0620 | onians 500

5054 Sugar W4 bag 135 L illl Fran. r. hmn
250 sl Salami

sdde ) Jalt 250 o bay 1051

! | such as how to
i A S . | st prov. Chease complete a food/

1o0% | L LE Fidza Seuce 6710 (131 0918 . ] 74d 31 Hot Wam

paiy | ) J Crushad Red Pappar [T} 031% _ _ L PiFgs Ham 1/004 éupp‘e‘y C'Jl.dgﬁ_.
e A hL.e spies i 0958 _ .| Around Beet i/i0s )
I i —— — 0943 — 1talian Seusane 174§

L. - - SN 1 g b Baces .

fag | ] Seliezis O1) 1/qel  Bean 1759 _ . Anthayles -

| yrgetable DY &/9a) ean Q]

~130~



ACTIVITY:

Representatives from
invited to a luncheon spo
Students from the tenth,
and serve food to the gue
discusses job opportuniti
benefits and other aspect
This activity occurs thre
Students are involved in -
time.

Guests may include a

waitress, a restaurant ma
wholesale food dealer, et



D LEARN

Students observed
food preparation
Andusiry §inst hand
begore actually
senving their own
guesits.

>d preparation industry are

>y the home economics class.

1 and twelfth grade plan, prepare
ich student sits with a guest and
1irements, responsibilities,

» food preparation industry.

with a variety.-of guests.

1t phases of the operation each

om a local restaurant, a waiter/
L. health inspector, a baker, a



TIPS:

1. Each student should develop a contract with the teacher
to ensure understanding of the student's responsibilities in the
project.

2. Responsibilities should be differentiated among students.

3. Each student should plan to interview several quests who
repruosent a variety of backqgrounds.

4. The activity is vory time consuming in terms of planning.

MATERIALS:
None available.
EVALUATION:

Students were tested on content, class objectives and filled
out a project evaluation form. Data collected indicated a better
understanding on the part of students about the various kinds of
jobs in the field of food preparation. Students were very eager
to demonstrate their culinary skills to the guests. They also
indicated a high degree of enthusiasm for a repeat of the project.

COST:

- Variable; determined by the type of meal planned. 1In this
project, approximately $100,00 was expended, about half raised
through bake sales and the rest provided by the school district.

CONTACT:

David D. Amerman

Livonia Publie Schools
15125 Farmington Road
Livonia, Michigan 48154

Many aspects of
the food prepa-
ration Lndustry
were examdined.
Here a cashdien
demonatrhates,




“REAL LIFE’’ JOB FAIR

Student, hired by a teacher, changes an 0l gilten.

ACTIVITY:

A "real life" job fair was held at a local high school.
Teachers and administrators listed the jobs available at
their homes or in the school. Lawn-mowing, baby-sitting,
file cabinet cleaning and information gathering were examples
of jobs developed by teachers.

Teachers were instructed to list out the jobs, the
necessary skills and anticipated time to perform the job.

The jobs were posted and during the fair students filled
out application forms, worked on resumes and practiced inter-
viewing. Teachers were able to help them learn job-finding
and getting skills.

Students then negotiated with teachers for the jobs

to determine amount of time, skills necessary and a "fair price"
for work to be done.
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TIPS!

1. The jobs should be real, not just make-work, to
increase student's commitment to learning about the hiring
process.

2. schedule enough time for students to browse first,
and then interview for specific positions.
MATERIALS:

l. Signs indicating jobs/work available on newsprint.

2. Application forms printed in advance.

EVALUATION:

1. Students evaluated the experience in relation to get-
ting the job and doing the job. Specific responses varied,
but all agreed they had Lenefited from the hands—on experience.

2. Teachers evaluated students on job performance by

writing letters of recommendation that focused on student
attitudes in getting the job and doing it,

COSTS:

Printed application forms: printshop or donated by a
local employer.
CONTACT:

Deborah Knox

Project Director

Worcester Area Career Education Consortium

Suite 350 Mechanics Tower
Worcester, MA, 01608
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ACTIVITY:

~ What do you
exploration just

One of our
plans for the fu
held good jobs o
college courses
a career.

7 After talki
for a "delayed"
several options

1. Contact

job rel:
2, Talk to
3. Explore
4, Take th

The student
in photography c:



'LORING ON YOUR OWN

follows up on her newly discoverned intenrest An photography.

1 do when a student gets interested in career
: when it's time to graduate?

high school students started showing concern about
iture right about graduation time. The student had
wer the past two years, had taken some community
and had expressed some interest in photography as

ng with the student, I wrote out a prescription
career exploration. The prescription included
to consgider:

the state employment office for help in finding a
.ated to career interests.
) people in the photography business.
+ local and out-of-school programs in photography.
e "General Aptitude Test Battery."

followed the prescription and decided to enroll
lasses at the local community college.
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TIPS:

1, Don't assume that every student is absorbing all we offer
in career education.

2., Use "third parties" such as employers and personnel people
when figuring out what the student is saying about his or her
interests.

3. Don't panic! There are resources in the community to
which you can steer a student, even if the student is no longer
enrolled with you.

4. Follow up--find out what the student is doing.

MATERIALS:

None

EVALUATION:

In this instance, the student enrolled in a community college
and is also employed. The father called to thank me for suggesting
the various alternatives that were available and for oroviding this
student with options that had not been considered. I will be
checking with the student this summer to find out what aopproaches
were used and with what results., This will give me a chance to
suggest further activities.

COsT:

None

CONTACT:
'~ Jim Bucciarelli
Adams High School
5700 N.E. 39th
portland, OR 97211
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TIPS:

1. Make sure students know in advance what will happen when

the business people arrive.
2, Arrange the room to provide designated interview areas

for each business person. ,
3. Have students complete job applications before the

businegs peopie arrive.

MATERIALS:

l. Duplicated job applications
2. Want ads

EVALUATION:

Students thoroughly enjoyed this activity. It gave them an
opportunity to begin thinking about what makes a person qualified
for a job. It is an excellent opportunity for students to practice
written and oral communication skills.

COST:

Materials for want ads and job applications

CONTACT:

Robert Threet

Kelly Clinton School
9030 S.E. Cooper
Portland, OR 97266



VIDEO INTERVIEW

Students view videotaped j@brinigauiau.

ACTIVITY:

A large manufacturing firm donated personnel and
equipment to create a video-tape of 2 interview sessions.

The 1st interview consisted of a recent high school
graduate apwylying for a job. The student was poorly
dressed, slouched in a chair, mumbled responses and had
no idea what he could do or wanted to do. A sloppily
written application form was used.

The 2nd interview showed the proper procedure and
mannerisms - well-dressed, attentive, articulate, etc.

The project was done with a small group of Seniors
learning proper job=hiring techniques. They designed and
staged the mock interviews to illustrate the right way to
apply for a position. They also handled all video equipment
and technical aspects with the assistance of the industry
representative and teacher.
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TIPS:
1. Need to clearly define activities and the importance
of each; e.g., script writer, video tape, actors, etc.

2. To ensure the quality and use of the video-tape,
this project should be undertaken by a group that has
experience using equipment.

MATERIALS!

Equipment donated by public relations/training department.

EVALUATION:

Students learned proper way to conduct interview tudents
learned how to work as part of a team on a technical project.
COSTS:

Equipnment can be obtained on a donated basis.

CONTACT:

Deborah Knox

Project Director

Worcester Area Career Education Consortium
Suite 350 Mechanics Tower

Worcester, MA., 01608
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TIPS:

1. Carefully screen beforehand who the guest speaker will be
and what he/she is going to say.

2. Prepare students in advance to ask questions about working
conditions and career possibilities.

3. Make enough contacts with both the employer and the
employees so that you can be sure of your evaluations.

MATERIALS:

None

EVALUATION:

The one student with whom the employer was most impressed is
now actively recruiting other young people to work at his place of
employment.

CONTACT:

James Bucciarelli
Adams High School
5700 N.E. 39th

Portland, OR 97211
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PROJECT SUBSTITUTE

Classroom enfoys community "substitute" teachers.

ACTIVITY:

In one high school, a program using community resources as
speakers for absent teachers was initiated.

. Employers and civic leaders were contacted to speak about
their vocational and/or avocational interests. They were
scheduled in advance and asked to make presentations to a
diverse student population whose teachers were absent.

Sgeakers presentations lasted for a minimum of one activity
period, and in most cases, they agreed to at least two presenta-
tions. Other speakers were scheduled accordingly to make up a
full day of "substitute" teachers.

Students whose teachers were absent met in the auditorium
or cafeteria for informal presentations on various aspects
of the world of work.

Advance scheduling aliowed other interested classroom
teachers to sit in.
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TIPS:

1. Coordinating speakers by clusters helps teachers
fgcus classroom discussion on their return,

2. Teecher monitors must be present to greet and
introduce speakers and help in keeping groups orderly.

MATERIALS:

Thank~you letters to employers for participating.

EVALUATION:
Questionnaires showed that the program has received
enthusiastic responses from the students and the employers.

It has now been introduced in a second school. The ultimate
goal is for all high schools to operate the program.

COSTS!

Sample Absentees Coverage Comparison

February -~ June 1978

Teacher absentees - 374
Teacher substitutes = 12
Absentees covered
by Project
Substitute -~ 213

Cost of 125 substitutes - @$25 a day = $3,125.
Cost of 213 Project Sub absentees if covered by
substitutes @ $25 a day = $5,325.

Cost of monitor = 2,025,
Savings = $3,300.
CONTACT:

Deborah Knox
Project Director ,
Wgrcester Area Career Educatign Consortium

Wcrcester, MA 01608
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INDEX

A

Academic subjects - see individual subject title
Advisory council - see Work-Education Council

B

Basica, back~to .... 15

Bias, sex (in materials) .... 39

Biology .... 99, 107, 117

Brainstorming (as training method) .... 13, 23, 29, 47, 71
Business (as school subject) ... 95, 119

Business (simulation in school) ... 127-130

c
Career awareness .... 32, 33, 77-83, 99, 121, 143
Career decisionmaking .... 49
Career education, defining .... 7, 16
S _, need for .... 1-6, 9-12, 15, 27, 45
Career exploration .... 19, 85-98, 101-108, 113-120, 123, 129-132
135, 141-144

Career paths .... 17
Career preparation .... 109-112, 113
Career resource center/clearinghouse .... 35, 89-92
Career speakers, use of .... 31, 57-62, 83-88, 103-110,
123-126, 129-132, 141-144

the arts and humanities .... 103
child care .... 109
computer science .... 113
food preparation .... 129-132, 141
health/safety/medicine .... 97-102, 105-108, 119
horticulture .... 117
- labor .... 123

___ publishing .... 119

~ trucking .... 111

Eange agents, need for .,... 75
Child care .... 109
Collaboration, attitudes toward .... 4,6, 17-20, 71-74
~, issues in .... 69-=74
___» management of .... 35, 65-70
Community awareness .... 45, 73 .
Community resources, gene:ating ideas for use of .... 21-32, 35, 43,

47, 51, 113

Careers

lT i | H fi | &

Community service - see Service Learning
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Competition vs. cooperation (as curriculum concepts) ....

Computer science ....113
Curriculum design - see Infusion 7
, community involvement in .... 51-52,

D

Decisionmaking - see Career decisionmaking
Disabled persons - see Handicapped persons

E

Elementary school .... 31, 77-84 137
Employability skills .... 11, 133, 137-140
Employment outlook .... 11, 141
Employment, youth .... 3, 141

English .... 119

Exchanges, community-school .... 12, 19

E

Family - see Parents ) 7
Field trips .... 31-34, 81-84, 89~92, 93-96, 10l
Foreign language .... 115

Games, use of (in training staff) .... 63, 75
-, - (with students) .... 77-80

Goals, career education .... 5-8

Guide, community resource .... 23, 87

H

Handi-apped persons, attitudes about .... 41, 83, 93
, careers for .... 83, 93

, careers helping .... 93

St e

Hea{th .... 105

High school - see sSenior high school
History .... 123

Home - sSee Parents

dome economics .... 131

Yorticulture .... 117

Humanities .... 103
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L
Infusion, developing methods of .... 27, 43-56
Interviewing skills, student job .... 133, 137-140

J

Jargon, reduction of .... 69

Job getting -~ see Employability skills

Job satisfaction (of students) .... 9

Jobs in - see Careers in B

Junior high school .... 85, 89, 93=TI00, 125, 129

L
Labor, attitudes toward .... 121, 125
s careers in .... 123
s+ history and organization of .... 121-126
Lifestyle .... 1, 53
Lions Club .... 93
leisure time .... 31, 103

M

Management (of collaboration) - see Collabor:tion, management of
Marketing - see Business

Mathematics .... 51, 99

Middle school - see Junior high school

(0]

Observation, work - see Field trips

P

Parents, involvement of .... 31-34, 137

R

Relevancy, curriculum .... 13-16, 27, 60, 85
Resource person - see Career speakers
Rights, worker .... 101
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S

School, orientation to .... 85

School workers, jobs of .... 85

Science .... 97-100, 129

Self-awareness .... 91

Senior citizens .... 119

Senior high school .... 87, 95, 101-110, 113-124, 127, 131-135,
139-143

Service learning .... 115-117

shadowing, worker .... 55, 101

Simulation .... 125-130

Social science .... 51, 121-124, 127

Spanish .... 115

Speakers - see Career speakers

Stereotypes, sex .... 17, 37-40, 79

Students -~ see Elementary, Junior high and/or Senior high school

Subjects, school - see indiwvidual subject title

Surveys, commupity ..... 113, 121

L

Telelecture .... 59
Telephone skills .... 91

y

U.A.W. (United Auto Workers) .... 123
Unions - see Labor
Unpaid work - see Volunteer work; also, see Leisure time

Y

Values, work .... 1, 9, 11

Vehicle Day .... 61

Verbal skills .... 105, 137

Video tapes .... 139

Vocational education (contrasted with career education) .... 7
Volunteer work .... 93, 97

W

Work-Educational Council .... 71
Work experience .... 133

Work sites - see Field trips

Work values - gee Values, work
Writing skills .... 89%-92, 119, 137

o UU. §, GOVERNMENT FRINTING OFFICE :1979636-123/.524
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