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FOREWORD

From [dea to Action was developed as part of the Cooperative Rural Career Guidance Systern,
an extension of the Rural America Series, to shaw haw nine different rural and small schools in
cooperation with their area postsecondary institution planned and implemented comprehensive
career guidance programs in a year-fong field test conducted by the National Center for Research in
Vocational Edutation,

The sites were chosen because they demomsttated a commitment to the concept of career guid-
ance and represented unique geographic regions of the country,

The nire field site plans contained in thisbgok fotlow the participating schools through initial
planning activities, needs and resource assesshent. and implementation procedures of a fledgling
career guidance program. Leadership methods ahd problems, community involvement, adapting
survey language to the local population and cootdinating efforts between local school districts and

* regional postsecondary institutions, all form part of the process and, hence, the final plans.

This book provides practical insights into program development for those individuals charged
with the planning, develobment, and initiation of career guidance programs. As such it should be a
valuable addition to the carger guidance library of the local school guidanice counselor,

Robert E. Taylor

Executive Director

The National Center for Research
i VVocational Education
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‘INTRODUCTION

What Is From‘ldea to Action?

Since 1975, the National Center for Research in Vocational Education has been involved in
developing career guidance materials for use in rural and small schools. The National Center, in
consortium with the Wisconsin Vocational Studies Center and Northern Michigan University,
developed the Rural America Series, a set of 16 handbooks that describe how to nlan, implement,
and evaluate a career guidance program.

In 1977 the National Center and Northern Michigan University were funded by the United
States Office of Education (USOE), Bureau of Occupational and Adult Education to conduct a proj-
ect entitled, "“The Cooperative Rural Career Guidance System.”’ The major objectives of the project
were:

1. To field test the planning process for a career guidance program as described in the
Rural America Series.

2. To develop three compendium products to the Series that deal respectively with the con-
cepts of cooperative relationships between schools and business, industry, and labor;
training or facilitating others to use the Series; and the results of the field test.

This handhook, From Idea to Action: Career Guidance Plans of Rural and Small Schools, is
designed to illustrate-how nine rural schoals along with area postsecondary institutions planned
and implemented guidance and counseling programs and to help others similarly situated to do the
same. |t contains the ideas, strategies, obstacles and accomplishments of field test sites in diverse
geographic areas.

Testing or implementing any new innovation or change strategy involves tremendous energy,
creativity, trial efforts, successes, failures, modifications, and learning. The experience is usually
a significant one for every person involved.

Unfartunately, too often this experience is an isolated one, with few persons outside an im-
mediate project benefiting from the effort. When a similar idea is ready to be tried by a new group,
they often duplicate many of the same procedures and products used by innovators before them.

While the experience of "“re-inventing’ strategies can be a useful learning experience, particularly
if time is of no concern, most find that reviewing others’ experiences helps sharpen and stimulate
their own planning. Time is saved, leaving more apportunities for the really innovative aspects of the
project. Thus, From /dea to Action was developed.

How to Use the Handbook

The document is organized in the following manner. The Introduction describes the parameters
of the field test and the methodology behind the development of From /dea to Action. Chapter 1



summarizes the results of the field test across the nine states. It covers such topics as: How did the
sites go about organizing planning committees? What roles did the planning committees actually
play in the program planning process? What unusual problems were there in coordinating program
activities? To what extend did postsecondary and secondary educational institutions cooperate in
this endeavor? How much time on the part of the coordinator is required? Did the involved sites
contribute other resources to the planning process, and if so, what were they? Chapter 2 contains
recornmendations based upon the results of the field test. Chapters 3-11 are the reports and plans
from the nine fleld test sites. The individual reports and plans are followed by a series of appendixes
that contain such items as project reporting forms.

Table 1 highlights the contents of the site chapters. The reader could select individual chapters
based upon interests, needs and similarity to his/her own local site.

TABLE 1

Highlights of Sites Reports and Plans

__Chapter ___ Ste _ Highlights e
3 Pretty Prairie, Kansas ¢ Planning Committee fully active in program planning
not just in an advisory capacity.
« |nteresting techniques for collecting resource assess-
ment information,
 Strong community relations and positive interactions
with cooperating agencies.

4 Somerset, Kentucky + Use of interesting needs assessment instrument,
 Issues and considerations in coordinating program
across three institutions.
» Strong Chamber of Commerce support.

5 East Corinth, Maine ¢ Problems and issues related to coordinator change.
+ |nteresting local revisions of goal statements from the
Rural America Series.

6 Crystal Falls, Michigan ¢ Completion of all parts of the planning phase.
o Detailed procedural forms for the planning phase.
¢ Student achievement test with answer key included
in chapter.

7 Hatch, New Mexico s Needs assessment data analyzed by sub-group within
the school.
e Door-to-door resource assessment by cooperating
postsecondary institution.-

8 Nelsonville, Ohio e Use of the state of Ohio’s Program Review for Improve-
ment, Development and Expansion of Vocational and
Career Education (PRIDE) needs assessment procedure.
e Issues and considerations in multiple institution coordi-
nation and advisory committee utilization,
Filing format for resource file development.
Assessment of in-service needs.



Table 1-Continued

_Chaptr ____Site Highlighs_

9 Barksdale, Texas s Utilization of the Texas Career Education Measure-
ment Series instrumentation,
* |nitial development and implementation of a career
resource center.
* Problems and issues related to coordinator change.

Use of program advisory committee resulting in the
development of strong community support.
Development of human and material resources
files.

* Apn advisor-advisee program.

* Development of a program implementation plan.

10 "~ Cashmere, Washington

11 Brillion, Wisconsin ¢ Development of career guidance program plan focused
on the K-8 level,
e Sample community resource survey forms,

A suggested procedure for using the book is to read the Introduction and Chapters 1 and 2.
Then the reader should study the individual site reports and plans which appear to be of most inter-

appendices that provide the reader with specific examples of how such activities as sampling com-
munity opinions or measuring student achievement were conducted.

The handbook is designed to assist you, the reader, in implementing a career guidance pro-
gram with a variety of helpful suggestions some of which should be appropriate to your needs.

Premises of the Field Test

When the field test design was developed, four major premises were put forth. The first premise
of the test was that rural/small schools might not be able to deliver totally effective career guidance
programs by themselves. Widespread community support is needed, and the community must be
involved during the initial planning phase not after its conception. It was also thought that post-
secondary institution input was valuable in program planning.

The second premise was that a career guidance program should have a coordinator. The program
is more organized and effective when one person is responsible for overseeing the entire effort.

A third premise held was that an effective program should be based on locally collected data.
Each participating site was required to conduct needs and resource assessments or to use current
information from prior assessments.

The fourth premise was that rural schools should have written program plans. Field test sites
were required to produce a written plan and report at the completion of the planning process. The
plan would outline future activities.



Sita Selection

Thesites selected had to indicate a high degree of interestin improving their career guidarce
program, A site was defined & asecorsdary school and anerby postsecondary institution ywwhere
some of th e secordary school graduates trad itionally attend.

State supervisorsof guidance were asked torecommend sural sites thatthey thoughtmightbe
‘interested in participating ire the field test. The general nujeof thumbused o iderwtify rural schools
wias the following : the school had a 8- 12 gracle student population of 500 or less, the cormmunity’s
populatiors was 2,500 or less, and itwas located 25 miles or rrore from a town of 25,000 or more.
Where possible state personrel did adhere to the 25-26-25 corcept, ldentified secondary sites
also had to be relatively closé to postsecondary institutiorss,

Rusral areaswary in termns of geographic and ethnic mix, sociosconomicstatus, and anount of
business, industry, arvd |abor representation, In 2n attermptto make the small sample a5 representa-
tive a5 possible, geographic spread was the facto reonsiclred. Itwas felt thatwith the major regions

- of the country represented, some of the other factors vwou ld automatically be acceunted for. Un-
fortunately, there wasnota sitein the deep south,

Through stage department recom mendations and self-selection (two sites used this procedure),
1 Gsites that were within the confires of the sampling Frarme vwere identified, After discussions with
the project dirsctor, six of the identified sites declined 1o participate because of the time: frame for
the field test. The testing period did not starturstil the end of Marcrs, and the six sites feft that it
wou ld be difficult to begin testing aplanning pracess solate in the school year. The test would have
conflicted with al ready scheduled events as wwell & withinormal end of the year activities.

Site Orientation

Orce sites were identified, the project director comtacted them vegbally and Enwwriting. They
ware askeed to cormplete “‘agreerments” for their particip-ation in the project andto nomirvate indi-
viduals €0 attend the orientation workshop atthe Nationaf Center, Two individuaEsper site—the
secondary school representative and the postsecondary representative~were requessted to attend
the workshrop.

Because of the guidance fows of the projectmnost of the local sites sent guidance peronnel
to the workshap, althrough tils was notmandatory, Twosites did notsend representatives to the
workshop and in-service training was provided for theme or siteat al ater date.

The purpase of the orientation workshop was twofold. Participants were briefsd on field test
expectations anhd were given an orientation to the Furaf America Series. Thebasic requirement of
the Field test was for representativesof thesecondary school, the postsecorrdary irmstitution, and
local business, industry, and labor to cooperatively plaraa local career guidance program. Specific
requirernerats and suggested procedures for the field testaregiven in Table 2,

The requirennents were written irsto an agreement that was signed by administrators: of local
ecucational institutions and by the projectditector at the National Cerster. The Rerg/ Armerica
Series served as a reference for completing thse field test requirements, During the orjentation work-
shop, participants beccame familiar with the content of the 16 handbooks. Itwas rmadeclear that
the handbooks were to be considered an encyclopedia, and the procedures did not have tobe
followed word-~for-word. Also, ifa school had recently cormpleted ore of the Field testrequirements,

it didnoathave to be repeated,




TABLE 2

Requirernents and Procedures for the Field Test

__Requirements __Suggested Procedures _

1. Formation ofa Contact and involve the following individuals:

Planning + representatives of business, industry and labor

Committee + school staff members
[
[

community members
Fully involve the committee in planning activities.
Keep the planning committee small (N = 10).

2, Conducta State goals or adopt goals.
Needs Representative community mermbers rank goals.
Assessment State subgoals for highly ranked goals.
Representative community members rank subgoals.
Measure student achievement on subgoals.
Compare achievement to suggested standards of achievement.
Areas of comparative/low achievement constitute need priorities.

3. Conducta Identify resources.
Resource . Establish a resource file,
Assessment Maintain resource file.

4, Develop Generate objectives based upon needs and resource assessments.
Behavioral Review and revise objectives. ,
Objectives

5. Generate Combine information from all prior steps (1-5) into a program plan.
a Program Develop activities to achieve the abjectives.

Plan

Assistance to Sites

Project staff at the Natiorval Center maintained regular contact with the sites. Approximately
every two weeks phone calls were placed to the sites by project staff to learn about progress and
problems and to provide any needed technical assistance. All sites were visited at least once during
the field test period; some were visited up to four times, Each site received a visit at the end of
the test as a culminating activity in which future activities were discussed.

National Center project staff assistance was needed in many cases and was deemed desirable.
Itis not possible to identify what effect the assistance and eventual national recognition (as in
this book) might haver had on the results of the test. However, the assistance and initial training
were similar to what a state education agency would provide when initiating change. The approach
taken by this project is therefore considered to be realistic and generalizable to sites throughout
the country.




Description of Sites

As previously mentioned, the sites were geographically diverse and for the most part fit the
25-25-25 rule.

Approximately six of the nime sites met the criteria with the other three either being slightly
over the size limit.or being slightly closer than 25 miles to a community of 25,000 or more, For the
most part the sites were Anglo-American with two sites having 50 percent or more of students with
Spanish surnames. The sample, due to lack of southern sites, does not contain any appreciable black
representation. The areas also varied in terms of socioeconomic status. Some of the sites have families
living near or below the poverty level, while others were more affluent. Table 3 presents a brief
description of each of the sites.

Methodology

It might be asked why a case study document is being used to report the results of a year’s field
test. The field test was more of a technical assistance project than an experiment with treatment and
control groups. Even though all had the same basic field test requirements, each site had somewhat
unique ways of meeting them. Therefore, case studies describing how different schools completed the
planning process were determined to be the best means of reporting the flavor of the field test.

The information presented in this handbook was obtained through a variety of sources. As
mentioned earlier, the project staff had continual contact with the sites. Every two weeks the sites
were to send the National Center a report of their progress, accomplishments, and problems. During
the last two months of the field test, project staff visited each of the nine sites and interviewed
individuals involved in the planning process. Program coordinators, planning committee members and
administrators, and/or staff members at the sites were interviewed, Interview forms for each group
were developed. Across the nine sites the following numbers of individuals were interviewed:

» 13 program coordinators (in some cases coordinators changed or several individuals acted
as coordinators)
@ 34 pianning committee members
e 17 administrators/staff members
 The above people represented the secondary school; the postsecondary institution; other local
schools; business, industry, and labor; and parents. Approximately three days were spent at each site
conducting interviews and génerating material for specific site chapters. Generally, the site case study
chapters were written on site by the National Center staff with input from site personnel. Chapters
were reviewed and finalized by appropriate program coordinators. Each site chapter contains the fol-
lowing sections: '
s Sitedescription (demographics and prior ¢ Resources assessment
career development activities) L
e Developing objectives

& Program coordination e
9 ' o Putting it together—the plan

e Committee formation it et e e
o ¢ [nitial implementation, if applicable
e Needs assessment
The field test period was from March 1977 unti! May 1978. The results of planning efforts
during this time and future goals are presented in the remainder of this book.

o




TABLE 3

" Educational
+ Institution _

Location |

Ethnic Make-Up
of Community

Compeynity
Size/School
District Size

Niearest Larger
Community
(Size, Distance)

Prior Caréer Guidgnce
~ Program Development

Cooperating
_Institytion

}Eansafs Unified
‘-‘Disttict No. 311

Somaret
Community
College

Hét:h Valley
Municipal School
System

f‘_iM'ai,ﬂE School
Administrative
‘District No. 64

Forest Park
School District

Hocking
Technical
College

Fret;:v Prairie,
Kansas

Somerset,
Kentucky

Hatch, New
Mexice

| East Corinth,
! Maine

Crystall Falls,

Michigan

Nelsonville,
Ohio -

Anglo-American

Anglo-American

Anglo-American

Spanish .
Surnarme {80%)
Anglo-American
{20%)

Anglo-American

Anglo-American

700/385 (K-12)|

16,000/1400
(K-12) and
1,800in the eal-
lege and voca:
tional sehool

1,000/89
(K-12)

1,212/560
(7-12)

2,000/505
(1:12)

5,000/5,000
(gr.7-12in 8
cooperating
school districts
and 2,300 in the
college)

Hutchinson
(40,000; 25
miles)

Las Cruces
{60,000; 30
miles)

Bangor-Brewer
(60,000; 25
miles)

Marquette
(20,000; 75
miles)

Athens (24,000;
12 miles)

fn

TN

Some prior activities but
programs lacked depth
and needed greater overall
coordination

Numerous individual activ-
ities at each cooperating
institution, but needed
overall coordination and
miore mutual plarning

Some prior activities but
more systematic program
planning and development
needed

Numerous programs in
specialized areas such as
home economics and
cooperative education,

" but there was a need to

broaden prggram scope

Since 1976 numerous
classroom and career guid-
ance activities, but needed
to expand scope of pro-
gram and do more sys-
tematic planning .

Numerous careet develop: |

ment activities in each
cooperating institution,
but show need for coordi-
nation across levels and
MOre Cross-systems
planning

Hutchinson Junior
Community College

Pulaski County High
School |
Somerset State Vaora:
tional Technical School

Dona Ana Oceupational
Branch of New Mexico
State University

Penobstot Regional
Vocational School
Bangor Community
College

Gogehic Comminity
Ceflege

Tri-County Career
Development Program |
Tri-County Joint

Vocational School




_Table 3—-Continued _

- — —_

" Educational
Institution

~ Location

Ethnic Make-Up
of Community

 Community
Size/School
District Size

Nearest sz}gér
Community
(Size, Dictance)

Prior Career Guidante
Program Develcpment

Cooperating
~ Institution

’,n

Nueces Canyon
Consolidated
Independent
School District

Cashmere
Schaal District

Brillion Public
School District

ﬁarksdafe.
Texas

Cashmere,
Washington

Brillion,
Wisconsin

Spanish
Surname (50%)
Anglo-American

Anglo-American
(primarily)
Mixed Settled
Out Migrants
(10%)

Anglo-American

50/302
(K-12)

1,940/500
(7-12)

2,588/1,005
(K-12)

Uvalde (16,000;

40 miles)

Wenatchee
(17,000; 12
miles)

Appleton
(86,673, 22
miles)

s Prior to 197617 very

limited career develop-
ment programs due 10 lack
of counseling staff

Extensive career edutation
curriculm wark started
in 1972 and now ation-
ally recognized, but
wanted to expand career
quidance endeavors

» Extensive program efforts

af the 1012 level but
limited efforts at other
levels

o Southwest Texas

Junior College

s Wenatchee Valley
Cormmunity College

¢ Fox Valley Technical
Institute




CHAPYER 1
RESULTS ANR DISCUSSION

When all is said and done the basic question that underlies this entire field test is: What were the
participating school sites able to accomplish in the period from late March of 1977 to May of 19787
Answering this question will enable the reader to gain a basic set of perceptions against which the
other sections of this chapter can be compared. First, the districts were all able to plan a career guid-
ance program. The planning steps that were followwed had been specified in the orientation workshop
which site representatives attended in March of 1977.

The specific steps were: formation of a planning committee; needs assessment; resource assess-
ment; the development of behavioral abjectives; and finally the generation of a written program plan,
The manner in which the sites conducted the steps varied. Some sites used the procedures and mate-
rials contained in the Rural America Series and the initial workshop in the exact form in which they
were presented. Others used modified procedures and materials, Some sites, while following the
general process, chose to use instruments and forms other than the ones provided. In some instances

- sites relied upon data previously collected. Even with these variations, it is apparent that the general
process of program planning was feasible for the rural sites in the field test,

All of the districts were able to generate writteh program plans to some degree of specificity
(see Chapters 3-11). Some plans are extensive wheteas others primarily represent progress reports of
the planning process to date, Nymerous factors (e.g., coordinator change, local interest, lack of prior
planning experience, district/area size) may have accounted for these differences.

The community involvement and participation by the cooperating institutions in the program
planning varied drastically depending upon coordinator rapport with the community, similar past
involvement, physical distance, and so forth.

With this background information in mind, the results in program coordination, planning
committee selection and use, and specific areas of e planning process will now be presented. The
chapter concludes with a brigf analysis of the potential implementation of program plans. Supportive
data for the results presented came from site reports, fieid site interviews, and records kepts by proj-
ect staff at the National Centey.

Prograrn Coordination

The coordinator's role is ptobably the single mast important variable to be considered in this
field test. The coordinator served as a catalyst in a k&y, pivotal position. His/her role ideally was to
bring together a wide representation of the comrmunity in which the educational institution exists.
The coordinator then had to meld this group of individuals into a committee that actively and fully
participated in the planning of the career guidance program. Project success or failure is largely a
function of the coordinator’s tegular school role, skill, enthusiasm and time.
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Thirteen individuals who served as program coordinators or co-coordinators at the nine sites
were interviewed regarding their perceptions of the role. The results of these interviews are summar-
ized in Table 1 below. On about an equal basis the coordinators either volunteered for the role or
were assighed to it. About half of the coordinators (7 out of 13) had some reluctance to assume the
role particuiarly with regard to the time it might take away from other duties. Five of the coordi-
nators felt that better pre-selection orientation ta the role might have helped to overcome any initial
reluctance they had. Although not specified in Table 1 five of the nine states changed coordinators
during the year. The changes were necessary due to lack of progress or to local staff changes. The
impact of this change was that some sites fell further behind schedule and were not able to fully
accomplish the tasks described in the Introduction, Other sites, however, reported greater progress
with the change in leadership. The number of coordinator changes also points to the need for strong
leadership throughout the program’s duration,

All of the coordinators had other duties in addition to program coordination. Eight of the 13
coordinators estimated that working 2-10 hours on a per week average was required to coordinate
the field test. At most sites only limited local funds and support services were necessary. This latter
point was corroborated by local administrators.

In terms of what coordinators liked most and least about the project, the results are quite
interesting. Aswould be expected, most liked the concept behind the project: a basic commitment
to comprehensive career guidance in the rural setting, Community involvement and the relationship
with the National Center aiso ranked high.

Apparently many of the educational institutions involved in the field test were not actively
engaging their communities in educational activities and planning as much as was desirable, The
project may have served as a catalyst in this area. The external agency relationship results may be a
further indication of the isolation rural institutions feel. Lastly, the Rura/ America Series and the
systematic assessment of needs seemed to be other strong points in the year-long endeavor.

On the negative side, the short time line for the project definitely gave some of the sites
difficulty. This result should be compared to the initial perceptions at some sites that too much
time would be required for program coordination, Instrumentation, i.e., language and insufficient
survey returns, also were problems. And, as anticipated, the paperwork associated with the field test
was of concern to several coordinators. ’

The suggestions for improvement center on two rnain themes. Five coordinators emphasized
the need to start the project at the beginning of the year not in March-April and to move quickly
regardless of when the project is started. Further, there was a need for funding, released time for
project activities and possibly the use of guidance teams or subcommittees to help with project efforts,

The second suggestion pinpoints the need for both the community and school to have a greater-
understanding of the project’s thrust and underlying concepts as well as a thorough knowledge of
existing local programs and activities in related project areas.

The next section of this chapter focuses on hqow the coordinators selected and involved planning
committees.

Planning Committee Selection and Utilization

Table 2 contains a summary of cocrdinator responses to interview questions dealing with issues
related to the planning committee, Table 3 is a summary of interview questions asked of planning
commitiee members.
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TABLE 1

Summary of Responses to Coordinator Interview Questions Relating to Gene

-Numbers in ( ) indicate the coordinators who responded in a specific way out of a total of

" Selection into
- the Hole

Initial
Parcaptions _

Suggestions for
improving Selection
Proces:

Impact of
Coordinator Chi

" Volunteered (7). .
Assigned (6).

' Local Resources

. Allggated to the

--Project B

* No reluctance to ]
assurme role (6).

» Too much time (4).

8 Lack of rofe clarity
(1.

s More responsibility
(1).

¢ Not trained in coun-
seling area (1).

Tima Necessary to
Coordinate Project

® No suggestions {1).
. # Better pre-selection
arientation (5).
® Anpnounce position at
first planning meeting

(1).

Liked Most About
Project*** _

[

No impact or
change (7).
3.
Greater praogi

Liked Least Abc

_ Project**

¢ None (3).
& Midimum (duplication,

refreshments, ete.) (7).
* Moderate amount (3).

{5).

s 2.5 hours per week
{3).

& |ess than 2 hours
per week (1).

* Difficult to estimate
{4}

* B-10 hours per week

¢ Concepts behind pro-
gram or value of
program (8),

e Community involve:
ment {4).

* Relationship with
National Center or
warking with other
agencies (4).

e Collecting data on

student career develop-

ment needs (2).

*Some sites had coordinator changes and/or co-coordinators.
** Five sites had changes of coordinatars.
***More than one response per interviewee.

ERIC

Aruitoxt provided by Eic:

‘Short time lir

project (5).
Language on
or insufficien
menz return |
Communicati
work (2).
Assorted othe
problems (5).



TABLE 2
Summary of Coordinator Responses to Questions Relating to the Planning Committee

“Numbers in { ) indicate the coordinators who responded in a specific way out of a total of 13 coordinators.”

 Criteria for 7 Extant of Inter- Roles and Responsibilities
‘Committee Reluctance to Reluctance Institution of Cooperating
Selection** _Participate  Overcome by ___Cooperation _Institutions

f‘flﬁterest (7) No (9) Personal contact (2)  Extensive (4) Facilitating or implement-
| "ing planning activities (4)

“Community Yes (4) Selectively limiting Very limited (5)

representation amount of time Provided information on -

{7 . required of com- Limited (2) institution (3)

mittee members (2)

Other criteria Moderate (2) Provided conceptual

(2) assistance in the begin-
ning (2)

None (2)

Other roles (2)

~ *Some sites had coordinator changes and/or co-coordinators.
**More than one response per interviewee.

N
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Summary of Planning Committee Members’ Responses to Interview Questions

TABLE 3

Nurnber in { ) indicate the members who responded in a specific way out of 2 total of 34 committee members responding.

" Saloction into
- tha Committes

Relustanes to

B ng@iﬁiggti

Reasson for
Reluctsnce

Initial Meating

_ Dotivities

Succes of

Iniil Actvitis

Mo. of Miifi.ﬁﬁz
ét_tﬁﬂd'ad

-

i Coordinator contact No (21) Time demands (9) General mesting (16) Good or very B or more meetings
. lverbally or in o _ sucgessful (17) (12)
- vaiting) (30) Yes {13) Lack of knowledge National Center repre-
or not part of local sentative made pre- Okay to poor (13} 6-7 meetings (4)
district (4) sentation {9) ‘
' Na rasponse (4) Less than 5 (18)
Slide presentation (4)
Other (8)

" Astivity
# " Involvement*

~ Involvement

Amount of

Parception of
Committes Role

Liked Most

_ About Project

About Project

Liked Least

Suggestions for
|mproving Project i

—

Needs Asgessment (22)

. Resource Assessmant
T {18)

- Developing Objectives
“ 12)
Writing Plans (4)

Others (3)

20 hours or less over
the year (15)

35 hours or mare {10)

No response (9)

Full scale invalvamém
(10)

Advisery in nature
Combination of roles
{ig)

No responsa (4)

-~ *Mare than one response per interviewee.

New ideas and Rural
America Series (20)

School involvament
(12)

Other {2)

Lack of eommunity

direction ar involve-
ment {14)

Notanough relaased
tire {10)

Project jargon (6)

Other or no response
(a)

More outside support and.
released time {12)

Faster pace or moré
plarning with faculty
support (10)

More dynamic leadership -
(6) :
Use elearer language on
forms (7) .

Keep committes Con-
sistent/emall (5)

Mare mestings (5)
Qthers (8)




As indicated in Table 2, interest and community representation were key criteria used for
selecting planning committee members. Both the coordinators and interviewed committee members
felt that there was little initial reluctance to participate and most of the concerns of the committee
members related to time demands that participation might place upon them rather than on the
intrinsic value of the project itself.

The acknowledgements section of this book. lists the names of committee members who con-
tributed most extensively to development of their sites’ local reports and plans.

Committee size varied from 3-4 members on the low extreme to 10 and 13 members on the
high extreme. In numerous cases there were other committee members, but they served in advisory
rather than active planning capacities. The working committees are unevenly represented with an
overload of educators and too few comrnunity members. Across the nine sites there were only 10
community members on working committees and five sites had no community members on their
committees. This point will be discussed later in greater detail.

In at least four sites no postsecondary representative is cited on the working committee identified
in the acknowledgements section of this book. Indeed, when the fourth and fifth columns of Table
2 are examined it becomes clear that the pattern of institutional interaction was mixed in nature.
In some instances extensive cooperation emerged; in others it was limited or even nonexistent. Data
are not available to explain this set of events but it is possible to speculate on possible causes. They
include: extreme distance (approximately 40 miles or more one way); lack of project progress;-
limited previous experience or interaction; coordinator change; and locus of control of the project—
if the project was centered in one institution the cooperating institutions may not have completely
understood the role they were to have played in the project,

Initial committee meetings (Table 3) were general in nature and introduced the community
members to the basic concepts underlying the project. More than half of the 34 respondents felt
that the initial activities were good or very successful. During the period that the project was in
existence, 12 committee members reported attending eight or more meetings. On the other hand,
more than half (53%, 18 out of 34) reported attending five or less meetings. Obviously this reflects
the fact that some committees were truly active in nature and others were primarily formed for
advisory purposes. This becomes more readily apparent when the columns labeled planning com-
mittee activity involvement, amount of involvernent and perception of committee role, are reviewed.
Generally, planning committee activities are related to needs assessment, resource assessment, develop-
ing objectives and writing plans but in decreasing order. This fact is partially a result of the harsh time
line especially as the project moved toward conclusion. Smaller and smaller groups of individuals
worked on the project at that point. |t is also a result of the type of activity inasmuch as the com-
mittee was primarily asked to review forms for the needs and resource assessments.

The amount of time involvement similarly varied from extensive (over 35 hours) to moderate
or very little (20 hours or less). At several sites committees only met twice during the year for 2-3
hours each time. In the latter instance, the role of the committee was totally advisory. This fact is
corroborated by the committee members perceptions of the committee’s role. Members who cited
the committee’s role as full scale involvement spent more time on the program while those who
spent less time viewed the committee as advisory.

The vast majority of respondents (59%, 20 out of 34) reported liking the new ideas obtained
in the project and the Rural America Series the most. School involvernent in the project was cited
as next in importance. However, on the negative side the committee members felt that there was a
lack of community direction and/or involvement. This directly correlates with the small number
of community members on the working committees. Why this occurred is not totally clear. Some
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probable reasons include: lack of prior school-community cooperation in program planning; time
requirements for planning; coordinator skill in specific situations; a perceived need to involve the
community only when concrete programs were ready for review,

Educators on the committee also felt that insufficient released time and jargon or terminology
on the survey form were other negative aspects of the project. The most frequently mentioned sug-
gestions for improvement related to released time and more outside support. These suggestions were
closely followed by the need for a faster pace and the need for more faculty support. Other major
suggestions included: simplifying the language used on forms; getting more dynamic leadership; keep-
ing committees consistent and small; and having more meetings.

Al in all the results of the coordinator interview and the planning committee member interview
provide much direction for selecting and making the most efficient use of future committees. The
generalizability of the results, of course, depends upon the degree to which the reader’s school and
local situation is comparable or similar to that of the field test schools. To further facilitate compari-
sons, the results related to various planning steps (needs assessment, resource assessment, etc.) will
be discussed below.

Planning Activities

The field test schools were required to complete a needs assessment, a resource assessment, the
development of behavioral objectives, and the compilation of a program plan for career guidance
based upon the needs, resources and objectives. More specifically, in needs assessment the following
steps were suggested to the participating sites:

State general career guidance goals or use stated Aura/ America Series goals.

2. Rank the goals by using survey techniques with community members, students, staff mem-

bers and weigh the responses of each group equally if so desired.

3. State subgoals or use stated Rural America Series subgoals only for the general goals recejv-

ing high rankings. !

4. Rank the subgoals using survey techniques in Step 2.

5. Measure student achievement on the subgoals ranked highest.

6. Compare actual achievement to desired achievement as determined by planning committee.

Areas of highest discrepancy are the needs,
7.  Prioritize the needs for the development of a program plan.

" The Rural America Serjes provided instrurnents for the measurement steps above. Use of the instru-

ments and even the procedure itself were not mandatory for the participating sites. What was manda-
tory was that each site must conduct a needs assessment or use data from a recent assessment of
needs so that the guidance program would be based on local data.

Similarly, suggestions were also made for the resource assessment process. The following steps
were recommended: '

1. Identify the local human and material resources through community and school surveys.

2. Develop a catalog of the resources

3. Begin to use the catalog and maintain/update it as it is being used.

As in the case of needs assessments, forms and sample materials were provided for the resource
assessment process.
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The development of behavioral objectives and program plans were not specified in great pro-
cedural detail for the sites, although they all received training on the structure of objectives and
planning techniques.

Table 4 contains a summary of the procedures used by the sites to complete each of the four
basic requirements of the field test and a description of the degree to which each phase of planning
was completed, As is obvious from the table, a mixed set of results was obtained. |n needs assessment
five sites followed the procedures basically as supplied whereas four others either modified the
procedures or used other instrumentation. Two sites did not follow the procedure. Seven of the
nine ascertained needs based upon hard data rather than perceptions.

For resource assessment seven of the nine sites followed the series procedures, and the other
two expanded already existing procedures. Some sites were developing resource files at the completion
of the field test, but most were still identifying resources. Although not fully specified in the table,
one site, via the cooperating postsecondary institution, conducted a door-to-door survey and then
developed a computerized file of local resources. In both needs assessment and resource assessment
many sites modified or altered the sample forms supplied to them.

For developing objectives and program plans the results indicate that perhaps maost sites
needed more time to fully complete the activities. Moreover due to the press of year-end activities
these aspects of planning were done by either the coordinator or small committees. Full scale involve-
ment in them, as verified by responses to the planning committee member interview, was not
realized. Lastly, it should be noted that most sites did not develop plans alone—they needed assist-
ance from the project staff at the National Center. This is partly due, perhaps, to limited previous
experience in planning and in the generation of written plans.

Table 5 contains coordinators’ perceptions of the various planning phases with the exception
of the final plan which was accomplished on-site during the time of the last field visit. Clearly the
coordinator perceptions parallel the results just described. Timing is a consistent problem cited
throughout the coordinator interviews. The degree to which handbooks were useful is in general
agreement with the degree to which series procedures and forms were followed. In needs assessment
instrumentation the language needs to be improved and several steps possibly could be combined.

In resource assessment more personal contacting of community resources and the use of the com-
munity in doing surveys would be desirable. Overall, there were limited obstacles encountered in

developing objectives.

Other Perceptions of the Project

In addition to interviewing project coordinators and planning committee members, 17 adminis-
trators and non-planning committee staff members were interviewed. Their perceptions are sum-
marized in Table 6. Although these individuals were on the periphery of the project, their viewpoints
do add some valuable insights into its nature. In general there was a feeling (Column 1, Table 6)
staff and administrators needed to be involved more in the project. The respondents du:i divide
almost evenly with regard to whether that should be a major or a minor involvement in the project.
They generally felt there was an increase in school-community cooperation and in approximately
half the responses they indicated that the program or parts of it would be implemented next year.
The ather half was unceﬁam as ta whether thls wguld cccur Almost all af the respmdents (14 cmt
related to pmject timmg, the termmglngv (Jargcm) used on questuéﬁhalres and fc:rms and sornethmg
called project fragmentation. This latter occurrence may have resulted from coordinator changes, -
lack of project progress and so forth. To improve the project they recommended having more released
staff time and clearer language on project forms. In general their overall responses seemed to be very
favorably disposed toward the project,



TABLE4

Procedures Used in the Field Test as Derived from Records and Site Reports

g Number in ( ) mcjlcates the nurnber of sites usmg the prm;edure out af a total of mne SIIES

is(2),

Used series procedures and instruments but with
modifications (6).,

Continued or expanded existing resource assessment

(2.

| Flannmg Process Procedure(s) Used Degree of Campleteﬁess
Néeds Assessment ® Used series prm:edures and mstruments basu:ally asis  * Very camplete through the measurement of studEnt
(3). achievement and comparison to standards (7). :
* Used series procedures and instruments but with * Limited student data but extensive community and E
modifications (2). staff inputs (1), ‘
* Used a mixture of series procedures and other ¢ Brief summary of past efforts described (1).
instruments {2).
» Relied on past data (1),
. Used anather pracedure (1)
- Resource Assessment * LUsed series procedures and instruments basically as * Full or partial resource catalogs or files developed

including one computerized file (4). o
® Surveys in process or completed, but resource catalog-
not dane (5).

‘Development of Objectives

Not completed (1)

Developed by committee or through committee
input (4),

Developed primarily by coordinator or very small
cammittee (4).

Fairly complete at end of field test (2).
® Inprocess at end of field test (6).
¢ Not completed (1).

Development of the
Program Plan’

?ln all cases National Center staff helped local sites to develop the final program plans,

Developed thrnugh committee input and put
together by caordinator (1),

¢ Developed by committee and the coordinator (3),
* Not completed (1).

Do
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* Program plan beyond initial stages (1).
* Program plan in initial stages (7).
¢ Not completed (1).




TABLE 5
Summary of Coordinator Perceptions of Planning Phases as Derived from Coordinator Interviews

Numbers in ( ) indicate the coordinators who responded in a specific way out of a total of 13 coordinators.*

NEEDS ASSESSMENT RESOURCE ASSESSMENT
Obstacles Suggestions for o Obstecles Suggestions for
Haelpfulness of Encountered in Impraving Halpfulness of Encountered in Improving
Series Handbook Assessing Need Noods Assessmant | Series Handbook Assessing Noed Needs Assemsmant
Very heipful (5) Time (6) No suggestions (8) Very heipful (1) Time (4) Nane (6)
Helpful (3) Ambiguity of surveys Combine steps or Helpful {7) None (4) Use community and
(2) better timing (3) , _ community members
Moderately helpful Not helpful (1) Lack-of community more for followup
(1) Questionnaire return Simplify language respanse (2) and follaw-through (3)
(2) (2 Not used (3) , _
Not helpful {t) Assorted other Mare face to face, of
Scoring and tabula- Better instrument (2) obstacles (3) personal contact (2)
Not used (2) tion, and finding B 7
better instrument Timing and/or form
(2) language (2)
None (1)

DEVELOPING OBJECTIVES**

L Obatacles
Helpfulness of Encountered in
Series Handbook Assessing Need -
Very helpful (1) None (7)
Helpful (1) Relating objectives

~ toneed (3)
Moderately helpful (3) -
, Other minar

Not helpful {1} obstacles (3)

Not used {7)

*Some sites had coordinator changes and/or co-coordinators,
**Suggestions for improvement are not listed due to lack of or types of obstacles encountered.
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TABLE 6
Summary of the Perceptions of Non-Project Involved Administrators and Staff Members

Numbers in () indicate the number of individuals who responded in a specific way out of 17 individuals.

Grazter Stafl/
Administrator
|nvolvemant

Increasa in
School-Community

~ Cooparstion

Program
Implementation
Next Year

Liked Most

AboutProjest

Liked Least
About Projact

__Improvemant

Suggsstion
for Project

Only somewhat (9)
Yes (8)

Yes, somewhat (10)

Yes, major changes (3)

None (2)

Yes (B)
Unsure (8)
No (1)

S YA
w (J

District involvement
in the program (14)

Lacal flexibility (1)
Other (2}

Project seemed frag:

mented (5)

Timing (4)

Jargon (3)

None or other (5)

None (5)

Better time lines ar
released time for
staff {5)

Better Janguage on
forms (5}

Other (2)



Conclusions*

By and large, one major conclusion that can be drawn from this field test is that the rural and
small schools are capable of planning and developing realistic program plans that can be implemented
in their local areas. This is supported by the individual site reports and plans found in Chapters 3-11
and by the data summarized earlier in this chapter, The sites did not conduct the planning’process
without outside support particularly in terms of technical assistance and advice. The support of an
outside agency such as a regional center or state department is necessary for this type of project,
even if the outside agency serves only as a sounding board for the ideas of local site personnel. And
the planning was not done equally across the sites. This was generally a function of such factors as

program coordination, local administrative and staff support, and community involvement.

A second conclusion is that the role of the program coordinator is all important in relation to the
success of the planning endeavors. The coordinator establishes time lines, assigns responsibilities,
involves the community and staff in planning activities, and serves as the project catalyst. The coor-
dinator has to be dynamic and well organized. Selecting the right individual for the coordinating
position is imperative if meaningful plans are to be developed and cooperation is to be fostered
amongst diverse groups and agencies.

The third major conclusion is that involving the community and developing good interinstitu-
tional cooperation is more difficult than it would seem on the surface. In many instances in this
field test, limited community involvement and institutional cooperation occurred. Some sites
were better at developing linkages between groups and individuals due to the coordinator’s skill
and possibly due to the existence of prior such linkages. Distance was certainly a factor in interinstitu-
tion cooperation as was perception of institutional roles in regard to the planning of career guidance
programs. In many cases, increased positive cooperation which was desirable just did not take place.

The fourth conclusion is that resource assessment, a vital element of a career guidance program,
may take longer to complete than originally anticipated at the start of the project. This seems to be
especially true for the development of an easily accessible resource file. Another concern here may
be promoting the interest and motivation of school staff members to use and maintain that file.

The larger the area to be surveyed the more difficulty this overall task may inherently contain. Some
sites chose to use as much community support and input in regard to this phase of the project as
they could. This strategy, although employed only twice in the field test, seemed to work.

The fifth conclusion is that time lines must be carefully laid out and adhered to if the planning
process is to be satisfactorily completed within one year. Continually, the issue of timing and time
lines was cited by all groups interviewed as being a problem area of the project. Released time, per-
haps, for key project staff members to accomplish their activities would seem to be a logical way of
handling (see Table 1 for time estimates) this problem.

The sixth conclusion is that in dealing with local communities, the length of forms and language
used is very important, |f terms are obtuse or if it is difficult to determine the meaning and intent of
questionnaires it is then difficult to obtain and maintain community involvement. The terms used in
some of the sample instruments provided in the Rural America Series need to be revised and re-
phrased into, as one coordinator put it, “aw shucks’’ language. It should be noted that the concern
over terminalogy was raised by all groups interviewed.

Finally, it is important to note that success only comes from commitment. The overall set of
results from this field test are quite positive and thus are a partial reflection of the commitment,
concern, interest and effort of coordinators, school staff members, community members and students
in nine rural districts who expressed the desire and wish to participate in this endeavor. Their spirit
will hopefully guide others fas:ihey develop similar programs.

*Only major conclusions will be drawn from this set of results. The sample used for the study
is small and hence the results and conclusions must be viewed with care.



CHAPTER 2

RECOMMENDATIONS TO OTHERS

The value of any field test is not so much in the results obtained but in the way those
results can be translated into positive courses of action for others to follow. In this chapter practical
recommendations are offered for rural and small school districts to use in developing possible career
guidance program plans. The recommendations are the best judgments that can be made at this
point in time. They are derived from the set of results of the nine individual case studies described
in this text as well as the subjective intuitions of the project staff at the National Center. Applica-
tion of these generalized findings to other rural and small school sites depends on the specific local
situation and its comparability to a cross-section of the nine sites that participated in this study.
All recommendations were drawn from across the nine sites.

Rural and/or small school districts that develop career guidance plans must take into account
lacal needs, local resources, the amount and nature of administrative support, potential community
forth. Outside support particularly with regard to technical advice and assistance is strongly en-
couraged especially if the rural district is highly isolated from other school areas and resources.

The recommendations fall into the categories of program coordination, committee selection
and involvement, needs assessment, resource assessment, developing objectives and program plans,
and miscellaneous. The recommendations are not prioritized and when appropriate, explanatory
comments are included.

Recommendations for Program Coordination

i.  Select the program coordinator very carefully. Use such criteria as proven leadership
ability, familiarity with career guidance and program planning concepts, dynamism,
ability to actively and meaningfully involve others in the planning process, organizational
and planning ability, familiarity with the local community, and ability to delegate job
tasks.

2. Provide released time for the coordinator and for involved staff. Work simply cannot be
accomplished without sufficient time to do it. Do not make the planning process a duty
or set of tasks added on to already existing ones but rather provide adequate released time
for the job. Approximately one third released time for the coordinator (see Table 1,
Chapter 1) should be sufficient and with lesser amounts of released time for other involved
staff at least during the first 1-2 years.

3. Provide administrative and financial support for developing and implementing career
guidance programs. Administrative support refers to a willingness or an attitude that
reflects a genuine interest in and concern for the program and its outcome. Financial
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support includes in addition to released time such considerations as limited funds for
materials, duplication, secretarial assistance and the allocation of staff development time
for project purposes. Note: In Chapter 1 it was indicated that besides released time only
minimal support is needed for program planning.

Become familiar with career guidarice and program planning concepts before starting the.
planning phase. This is important because unnecessary and costly delays might occur

early in the project if the direction of the project is uncertain. This may turn off com-
munity support.

Recommendations for Planning Committee
Selection and Involvement

1.

L

Recognize that community involvement and support is important and must be included
in the planning phase. Involvement and support can be obtained later but early supporters
who know the planning phase from start to finish can help to develop additional support
throughout the community.

Select a small working committee that includes community and other educational
institution representatives. Smaller committees consisting of 12 or less people seemed to
work best in the field test. The use of advisory committees is all right but not recommended
here. They meet too infrequently and for too short a period of time to be of much value.

Select committee members very carefully, Select community members on criteria such as
interest, time available for the program, group represented (business, industry or general
community constituency), verbal skill, ability to deal with ideas and ability to cooperate
within a tight time frame. Select educational members on criteria similar to those defined
above. Select committee members from other educational institutions based upon factors
such as those cited above and especially their perceived interest in developing cooperative
working relationships among educational agencies.

Establish a reasonable timetable and meeting schedule as quickly as possible. Failure to do
so could lead to apathy and a serious loss of project momentum. Once a month meetings
for the whole committee are needed, subcommittees may and probably wili meet more
frequently.

Make subcommittee assignments quickly so that everyone feels an immediate responsibility.
Community representatives seem to be most comfortable with the resource assessment
process and should probably be assigned to this committee. But a personnel mix within
subcommittees is ideal so that a variety of individuals and constituencies is represented.

Identify and define the role of the other involved educational institution as quickly as
possible. This serves to maintain interest and involvement. If possible have one or two
meetings on the other institution’s “turf.” ,

Recommendations for Needs Assessment

1.

Keep all language on forms simple and to the point. Modify instruments provided in the
Rural America Series or select others such as tha'. used by the Kentucky site'(Chapter 4)
or the modifications made by the Maine site (Chapter 5).



Carefully schedule the steps of the needs assessment process. Realistic timing is important
in the needs assessment process. Completing the process helps to expedite the overall
planning of the career guidance program. in addition, the maintenance of staff interest
and commitment is enhanced by adhering to needs assessment deadlines.

Consider combining two steps such as the ranking of goals and subgoals into one step
or using an alternative approach such as that described in Chapter 8.

Carefully schedule the steps of the needs assessment process.

Recommendations for Resource Assessment

1.

If the local area is large and/or it has a large number of local resources, only assess part
of them in the first year. Resource assessment can be a vast undertaking so it Is better to
exercise some discretion at the start of the process. Other aspects of the process such as
materials assessment could be done at a later time.

If possible, contact potential resource people in the community in person or by phone.
Personal contacts seem to work best for resource assessment. Community members on
the committee could be used to make the contacts or the assistance of community groups
could be sought for this purpose. (See Chapter 3.)

Involve students in the resource assessment process. Students can canvass the area to
identify potential resources. Also, they can assist in developing a resource file.

Follow-up on initial contacts to individuals who agreed to serve as resource persons, This
helps maintain interest.

Inform teachers, school staff members, and even stuaeiits of the availability af the resource
file and how it can be used,

Recommendations for Developing
Objectives and Program Plans

1.

N
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For writing objectives, divide the planning committee into two groups—one to develop
objectives and the other to review, revise and/or make additions to the list of objectives.

Make sure that all committee meinbers are aware of the need for a written program plan.
Sometimes this small but important point is overlooked. The plan represents a crystalliza-
tion of earlier planning phases and as such is a set of guidelines for future action. Written
plans also.reduce confusion and misunderstanding.

Far ﬁractical reasons itis best if in}z one or fwo ﬁ?diw‘duals fprefefably the program

. i!@g,éther

Other Recommendations

1.

Recognize that a basic set of support materials is necessary for the planning and develop-
merit of career guidance programs. The Rural America Series (16 original volumes available
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in 1977 and 3 supplemental volurmes available in 1978) was provided as a reference for
sites involved in the field test described in this text. As reportad in Chapter 1, the series
was valuable for planning career guidance programs. Other materials suitable for planning
career guidance programs can be located through the use of ERIC or by contacting state
or regional educational agencies.

Submit plans to the local board of education. The plan should be reviewed and approved
by the local school board not s a formal binding document but as a guideline for the
impiementation of a career guidance program and program activities.

Provide external training for key staff members especially for the program coordinator
and possibly an administrator. To find out about training and consultative opportunities
it is again suggested that the state education agency be contacted for its advice and direc-
tion.

If possible, make provisions for external technical assistance during the planning year. This
can easily be accomplished in most states inasmuch as extensive knowledge and experience
has been gained in career guidance over the last 2-3 years. Perhaps a counselor or program
coordinato: from a nearby district could provide assistance during the planning year on a
cooperative basis. .
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SITE DESCRIPTION

Pretty Prairie islocated in the south-central part of Kansas. It is in the southern section of
Reno county about 25 miles southwest of Hutchinson. Pretty Prairie is a small, rural community of
approximately 700 people. The area around the community is mostly flat, level, farmland used for
growing wheat, feed grains and raising livestock.

The school distriet, Unified School District No. 311 (U.5.D. No. 311}, is 208 square miles.
There are 234 students in grades K-8 and 131 students in grades 9-12—a total of 365 students. The
district employs 54 people of whom 33 are certified employees. The students are about evenly
divided between those living in town and those transported by school bus from the country.

Pretty Prairie is located fairly close to two larger cities. Hutchinson, a eity of 45,000 popula-
tion is 25 miles northeast of Pretty Prairie. The cooperating postsecondary school, Hutchinson
Community Junior College, is located in Huichinson, The city has a variety of businesses and in-
dustry. These employ some individuals in the Pretty Prairie community.

Wichita is situated about 45 miles southeast of Pretty Prairie and has a population of approxi-
mately 275,000, This city also provides opportunities for community members to be employed in
occupations other than agriculture.

The present guidance program at U.5.D. No, 311 includes grades 7-12, It has included the use
of commercially and locally developed units and materials on career education for some period of
time. The present program is not complete enough and lacks the depth and coordination that it
would be desirable to have. It is hoped that this project will help to enhance the district’s planning
capability and introduce new ideas into the present program. Furthermore, the career guidance
program provides an opportunity to carefully take a look at the current status of career develop-
ment activities in the school district.

Program Coordination

The coordination of the program was a relatively straightforward issue with no major problems
occurring during the year. The Pretty Prairie School System and Hutchinson Community College
had each sent one representative to be trained by rural guidance staff from the National Center for
Research in Vocational Education in Columbus, Ohio during the latter part of March 1977. These
two individuals assumed that one of them, upon return to Kansas, would becorne the local program
coordinator. The decision to appoint the representative from Hutchinson Community College was
mutually agreed upon by both individuals at the Columbus meeting.

In April and May the two persons met on séveral occasions to determine the make-up and size
of the planning committee as well as to plan for and to initiate the first meeting of the committee.
This activity and other similar activities will be described in the section entitled Committee
Formation and Community |nvolvement,
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In late summer of 1977, the program coordinator resigned from her position as Career Educa-
tion Coordinator for the college. Due to a change in job site location, she was no longer able to con-
tinue in her role as coordinator of the rural career guidance program. The Pretty Prairie representa-
tive then volunteered for the coordinator’s role, The coordinator’s duties were in addition to his
full-time duties as the only counselor for Pretty Prairie Schools, grades 7-12. It is remarkable that
this transition in leadership had no adverse effect on the program whatsoever. Perhaps it is accounted
for by the fact that both representatives had known each other for a long period of time and had
established a friendly and very good working relationship. All program-related decisions were
mutually agreed upon and had been carefully thought out in advance. The new coordinator saw him-
self as continuing a program which already had a good start.

The commitment of Hutchinson Community College to the program remained quite strong
and the Director of Student Services, who already was a member of the Planning Committee, con-
tinued to serve in that role representing the college. Over the course of the year, the Director of
Student Services has been a regular and full participant in committee activities and meetings. In
addition, the college printed numerous copies of forms and other materials for committee use, free
of charge; hosted several meetings of the committee; and oriented the committee as well as the staff
of the Pretty Prairie schools to some specialized guidance and career services that it has available

for use. .

It should be emphasized that as a result of the program, the interactions and relationships
between the school and the college, while always positive, have been noticeably strengthened. Both
the college and the school see the program as being primarily under the jurisdiction and auspices of
the schoal system but with needed and willingly offered support by the college. Positive attitudes
and openness on the part of both institutions and their representatives were key factors in attaining
this cooperation. In addition, the proximity of the two institutions (less than 26 miles) made it
relatively easy for them to work together on a face-to-face basis.

Committee Formation and Community Involvement

In forming the Planning Committee the suggestions of the "Installation Guide Notebook™ in
the Rural America Series were followed. The program coordinator from the community college
and the counselor from Pretty Prairie selected the committee. The committee was to have representa-
tion from the administration, school board, teachers, students, parents, community, local businesses,
and postsecondary school.

The original list of people to contact numbered 11, The coordinator and the counselor con-
tacted them personally and by phone. The field test study and the reasons that their help was
needed were explained. Somewhat surprisingly, 100 percent accepted so it was not necessary to
contact any people on the alternate list. The reasons for the high percentage of acceptance are
probably due to careful selection and prior orientation to the project. A letter was sent to each
member confirming acceptance and thanking them for their interest. The selection of the planning
committee was completed by April 15, 1977,

The final committee included the following individuals:
¢ Local guidance counselor
e Career education specialist—Community Junior College

e Dean of student services—Community Junior College -
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¢ Chairperson of the local board of education
e Principal of the local high school
e Teacher from the middle school
® Teacher from the high school
e Two students from the high school
o One local business person
® One parent
® leading citizen to represent the community (former state legislator)
e Personnel director from large factory in the area

The first meeting of the planning committee was held on April 15, 1977 at Hutchinson Community
Junior College. This initial meeting was spent introducing and defining the concept of career
education. A film on career education was shown to reinforce the need for the program. This meet-
ing was also used to explain the duties and responsibilities the committee would have in the coming
months.

The sites of the planning committee meetings varied from meeting to meeting. One time the
committee met at a factory and toured it before the meeting. The president of the community
college explained their computer program and how it could be used in career guidance when the
committee met at the college. When meeting at the local school, the committee meeting was used
as a way of informing members of what is locally available in school career guidance and counseling
services.

The members of the committee worked together very well. All members were involved in
various smaller committees and each contributed their ideas, as well as time and work. The students
and their ideas and feelings were often a strong influence on the other committee members.

The attendance at the planning committee meetings was very good and on several occasions
the total committee was present. The old adage, "When you want something done, ask busy people,”
seemed to be true for this committee. The success of the whole career guidance project seems to
center around the high quality of the committee and their commitment to the program.

In general, the goal was to have one meeting each month. Aside from holiday periods, this goal
was achieved. The time of the month varied due to schedule conflicts among various committee
members. In late August, the format of the meeting included a dinner meeting at which a representa-
tive from Ohio State University talked to the committee. This meeting was very instrumental in
getting the committee started again after the summer break.

Six local news articles on committee and project activities publicized the group’s efforts. In
addition, information on the program was regularly included in the school newsletter which is
distributed to the community at-large. The school faculty was informed of the program at a staff
meeting in the spring and their support was obtained prior to the district taking on full program
responsibility. Lastly, the committee membhers were influential individuals in the community
and school. Théy undoubtedly, in an informal manner, discussed the program with others. All of
the above factors and events contributed to the program’s excellent reception in the Pretty Prairie
area. - .
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Needs Assessment

The needs assessment procedure used by Pretty Prairie basically followed the model contained
in the ""Career Development Needs Assessment Handbook'’ of the Rural America Series. The pro-
cedure required approximately eight months to complete although it is now the perception of the
program coordinator and numerous planning committee members that needs assessment could have
been finished in a much shorter time period. Several factors contributed to the slow pace: (1) the
deliberate and considered manner in which the site reviewed each step of the procedure; (2) the
"start up—slow down’ caused by only meeting once a month: (3) the need, based upon committee
review, to revise the questionnaires into everyday language; and (4) the difficulties encountered in
developing a key for the student achievement questionnaire included in the needs assessment hand-
book.

The needs assessment procedure was begun in late spring of 1977. The committee reviewed the
general goals questionnaire provided in the handbook and revised the goals into simpler, more
straightforward terms. The questionnaire was then administered to all school staff members (N=16)
at an in-service meeting conducted in late August. The questionnaires were then given to all 7-12
graders in the system {(N=185), planning committee members (N=12), and a selected sample of
parents and community members (N=26). The numbers in parentheses represent the returns per
group. The total number of returned questionnaires was 239. Across all groups, the rate of return
was high with no less than 67 percent return per group. The results were analyzed and 17 general
goals were selected for further consideration by the planning committee. The student goals are
listed below in Table 1.

TABLE 1

Prioritized Goals

Question
‘Rank No. ~ Goal Statement L

1 1. Relate their interests, attitudes, values, abilities and achieverments to the
planning of their career goals.

2 23. Accept the responsibilities for their decision-making outcomes.

3 4. List their personal interests, aptitudes, and qualifications in selecting
and assuming career roles.

4 5 Understand and define their personal values and beliefs.

5 8 Learn to cope and adjust to various situations to improve relationships
in their life's work.

6 26. Show that career planning is an ongoing process which requires con-
tinual learning in a changing world.

7 19. Understand the necessity to gather, organize and evaluate information
for a decision-making process.

8 2. Understand their physical and mental abilities and potential for change,
and can apply this knowledge to career goal setting.

9 25. Use the skills necessary for securing, maintaining, and/or advancing in
various career pathways.

10 14, Know the ways in which personal needs, roles, and goals relate to
occupations.
11 9, Appraise the variety, qualifications and availability of occupations in

the world of work,
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TABLE 1-Continued _

Question
Rank ‘No. . o ~ Goal Statement .

12 21. Realize that effective decision-making expands their career role choices.

13 12, Determine the importance of the basic characteristics, qualifications,
and stages of preparation needed to perform in various occupational
roles, ‘ '

14 24, Consider various ways available for achieving short and long-term edu-
cational, occupational, and sacial goals.

15. 22. Evaluate their career decisions as they relate to personal values.

16 20. Use personal and social goals and values in their decision-making process.

17 10. Compare salary, other benefits, and limitations associated with various
occupations.

After ranking student goals, the planning committee divided into two sub-committees—one
to continue the needs assessrent process and the other to begin the assessment of resources. The
needs assessment sub-committee then selected two sub-goals for every prioritized goal from the
sub-goals found in the Aural America Series handbook. These goals were revised and reworded
and then administered in questionnaire format to samples of students, parents, faculty members
and others in November of 1977. Small numbers of representative students in grades 7-12 were
sampled as were planning committee members, faculty members, business and community people
and parents. While the overall rate of return on the sub-goals questionnaire was high in some groups, -
it was considerably lower than that of the goal questionnaire. The return rate is shown in Table 2.

TABLE 2

. ) . énj(;i{pr e BN ) éamﬁle B | Npiﬁef;rrﬁérdr 7%7R§1;|irnr , 77 ]
Planning Committee Members 12 10 83
Faculty 18 14 77
Business and Community Members 10 5 50
Parents 30 13 43
Students 68 68 100
%‘C)TAL S o 138 o 110 o 80 7

From the 34 sub-goals (two per high ranking goal), 16 sub-goals were selected as most impor-
tant to groups shown in Table 2. These 16 sub-goals were determined by the sub-committee after

they had analyzed respondent results from the sub-goal questionnaire. Table 3 is a listing of those
sub-goals in ranked order. The sub-goals then became the basis for testing student achievement.
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TABLE 3

Prioritized Sub-Goals

o Question . o -
Rank No. ___Sub-Goal Statement . -

oy
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12
13
14

15

16.

o -

hy 00

16.

27.
34,

Students can identify their values and interests.

Students can use their knowledge of abilities and interests in planning

a career.

Students can use good decision-making skills in resolving value conflicts.
Students can apply knowledge about themselves to the selection of a
career.

Students know how to investigate specific occupations.

Students can demonstrate proper use of communication with people

in making career choices.

Students can identify skills necessary for entry, maintenance, and
advancement in various careers,

Students can explain how a person’s qualifications relate to several
occupations.

Students can identify where and when decisions should be made.
Students can show how career planning is a continuous process and is
needed at all stages during their lifetime, '

Students can identify the skills and qualifications required for various
occupations.

Students can understand the importance of having their own values
systemn,

Students can explain how personal values help determine career
decisions.

Students can recognize sources of information necessary for career
decision-making.

Students can evaluate the skills needed for life-long career development.
Students can tell how skills learned in school relate to different occupa-
tions,

To test student achievement the committee used the questions in the student needs assessment
questionnaire contained in the needs assessment handbook. Questions for the specific sub-goals
were carefully reviewed and revised. Because the committee found it difficult to develop a key for
many of the questions, final preparation of the instrument was delayed. In late March, the test
was ready and administered to approximately half of each grade level in the school. The number
of students tested per grade level and the average per grade level on the 16-item test is graphed
in Table 4. All tabulations were made by the program coordinator and committee members.
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TABLE 4

Student Results on the 16-I1tem Career Development Performance Test

Class ' NP;TE;S’E%Q S Average forClass
7th Grade 10 4.30
8th Grade .12 5.66
9th Grade 20 7 7.70
10th Grade 20 630
11th Grade | 13 8.00
12th Grade 17 8.88
TOTAL 92 6.81

It is interesting to note that the results show a steady progression in knowledge through all the
grades with the exception of grade 10. This might be explained by the fact that 10th grade is a
normal transition point for students.

After reviewing the total results, the sub-committee looked at the results on a question-by-
question basis to identify specific need areas. Eleven questions for which student performance was
relatively low were selected as the need areas. The total planning committee then met as a group in
two separate meetings to develop objectives for the need areas. Table 5 is a comparison of the ranking
of the sub-goals by general questionnaires {administered to a variety of groups) to the rankings ob-
between the two sets of rankings. Further, it should be noted that the student sub-goals ranked
highest in terms of need or priority are those sub-goals for which student achievement (understand-
ing) was lowest. The 11 lowest student performance sub-goals were selected as need areas for pro-
gram development in the Pretty Prairie schools.

TABLE 5
Comparative Rankings of Sub-Goals and Need Areas -
Sub-Goal Rankingvia |  Sub-Goal Ranking via
Sub-Goal No. General Questionnaire Student Performance Test*
1 1 4**
6 2 2**
8 3 L R
2 4 10**
12 5 14
10 6 12
31 7 , 5**
16 8 7

*Higher rankings {1, 2, 3, . . .} indicate lower student achievement on the performance test.
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_TABLE 5_Continued I
Sub-Goal Ranking via Sub-Goal Ranking via
_Sub-Goal No. General Questionnaire _Student Performance Test*

27 9 13
34 10
1 1
12 9+
13 A
14 6**
15 16

16 15

~J N

L - B
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Behavioral Objectives

Once the 11 goals showing the greatest need were identified, the committee proceeded to
develop behavioral objectives for them.

The entire planning committee was oriented to behavioral objectives by the local coordinator
at a reqular meeting. Procedures in the "‘Behavioral Objectives Handbook'’ of the Rural America
Series were followed for the orientation. Practice behaviora! objectives were explained before pro-
ceeding with the actual objectives. :

The committee divided into two groups and each group worked on objectives pertaining to the
_particular goals assigned to them. The committee completed rough drafts for several objectives
under each goal. With the 1977-78 school year drawing to a close, not enough time remains to com-
plete the objectives. It is estimated that it will require approximately three full committee meetings
‘to finalize the behavioral objectives. The first meeting would concentrate primarily on the nature
of behavioral objectives and practice writing them. The second and third meetings would be for the
initial writing and revision of the objectives, respectively. ‘ :

Listed below are some examples of the behavioral objectives the planning committee was
developing in the spring of 1978,

Examples of the Pretty Prairie Behavioral Objectives
for the First 4 Prioritized (Highest Need) Goals

Goal No. 22 (Subgoal No. 25)—Evaluate their career decisions as they relate to personal
values.
e Using locally available resources on three careers to explore and determine how personal
values and beliefs characterized these careers, the student will list three values and beliefs
related to each career.
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Goal No. 4 (Sub-Goal No. 6)—List their personal interests, aptitudes and qualifications in
selecting and assuming career roles.

interests, aptitudes and qualifications of three careers of his/her choice.

Goal No. 26 (Sub-Goal No. 34)—Show career planning is an on-going process which requires
continual learmning in a changing world. -

e -After visiting a job opportunity center and asking the manager why people change jobs,
the student will be able to give four reasons for job changing.
Goal No. 19 (Sub-Goal No. 19)~Gather, organize, and evaluate information needed for
a decision-making process. ‘
e After viewing a film on decision making, the student will list the four main steps in

making a career decision.

e The student will gather and organize information on three careers. After reviewing the
material the student will list three decisions necessary for going into each career.

RESOURCE ASSESSMENT

In autumn 1977, the planning committee divided into two six-member sub-committees. One
committee focused on the procedures for assessing school and community resources. The committee
carefully reviewed the processes contained in the Rural America Serfes as well as the sample forms
and adopted the series guidelines as the model for the district. The forms from the series were
slightly revised before distribution to the various groups. The committee felt that some of the
language on the forms (i.e., terms like facilitative resources) would be confusing to parents and other
community members, and would probably reduce the return of questionnaires.

The sub-committee also spent some time discussing various community resources that were
available to the schools and students. Groups such as the Boy Scouts, 4-H, church organizations
and others were considered as potential resources for the school. The sub-committee also discussed
individuals who would be good resources for the school and the actual details of the resource
assessment process.

The sub-committee spent approximately six meetings reviewing, revising and carrying out
resource assessmant planning activities. The actual time span for these activities was from late
September until early March including holiday breaks. The committee had a problem maintaining
momentum and continuity because it met only once a month. In March 1978, forms were distributed
to parents, students (grades 7-12), school staff, and community and business members. The intent

students) within the area of the Pretty Prairie school district—Unified School District No, 311 in
the state of Kansas. The total number of individuals surveyed was 1,161.

The procedures for distributing the forms was, in some instances, rather unique. All 7-12th
graders were given the forms to complete in their English classes. This virtually guaranteed a high




return from the students. Forms with a cover letter were carried home to parents by students, Stu-
dents were then reminded on several occasions to have their parents complete and return the forms.
The return rate for parents (17 percent) was not very high and probably indicated the need for some
sort of face-to-face follow-up.

For the rest of the community, the sub-committee engaged in the following activities: First,
they had several articles on resource assessment placed in the local newspaper and in the school
district bulletin. Second, the committee enlisted the assistance of the Pretty Prairie Study Club—a
local civic organization. The committee, in conjunction with the Study Clup, divided the geographic
area into sections. Within each section, Study Club members contacted individuals who had not
been contacted by other means regarding the resource assessment. The forms were thus hand
delivered to these individuals. Completed forms could be returned three ways: by hand delivering
the survey forms to the school building; by mail; and by placing the completed forms in “drop
boxes’’ located in the Pretty Prairie Post Office and Public Library. The location of these “'drop
boxes’’ was publicized in the local newspaper. To date, the return of forms from business repre-
sentatives and community members has been disappointing. Although the resource assessment is
still on-going, it is doubtful that the rate will increase much. Perhaps face-to-face follow-ups were
also needed. Additionally, it should be noted that these preliminary returns indicated that some
(possibly many) community members were not willing to offer their time and assistance to the
schools.

The numbers of individuals surveyed, as well as the most current returns are summarized in
Table 6 below. For those forms that have been received, the district is presently in the process of
constructing a file of human resources that the teachers and counselors will be able to use in the
career development program. Student help is being used to tabulate results and to construct the
resource file. The cataloguing procedure being followed is that described in the Rural America
Series.

All costs associated with the resource assessment (duplication of forms) were borne by the
local district and Hutchinson Community Junior Callege. The costs were minimal. Lastly, it should
be stressed that the thrust of the Pretty Prairie effort in resource assessment focused mainly on
human and community resources. The staff resource survey dici cover material resources that indi-
vidual teachers had in their clzssrooms. This is the area in which the sub-committee felt that the
need was greatest.

TABLE®

_Sampling and Return Rate for the Resource Assessment
No. Surveyed No. Returned % Return

Grrzﬁp

Students (7-12) 181 151* 83
Staff 30 27 20
Parents 340 58 17
Community Members 600 32 5
Bu

siness Representatives o 0 1 4 74D

1161 272 23

T0TAL S . - N R 2= _
*Out of 34 seniors only 18 returned their forms. Given that this survey was conducted in the spring
that return rate is not unexpected.
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PUTTING IT TOGETHER

L

At press time, the Pretty Prairie planning committee had not reached the point at which its
planning activities could be transformed into a plan of action for students. The size of the planning
committee and the active and full role it played in planning had both positive and negative aspects.
On the positive side, all decisions and activities represented input from all committee members
and were fully supported by the committee, A negative aspect was that obtaining full committee
support and involvement required more planning time and consequently the committee did not
reach its year-end goal,

Many of the committee members have expressed a willingness and interest in continuing the
activities of the committee next fall. The preliminary plan outlined below reflects this commitment.
Moreover, the coordinator of the career guidance program has received verbal and moral support
from the superintendent of schools and the principal of the Pretty Prairie Junior and Senior High
School for the continuation of this program planning effort. Partial board support was obtained
for this program inasmuch as a board member also served as a planning committee member over
the past year. Lastly, the representative of Hutchinson Community Junior College has expressed
the college’s desire to continue their involvement on the planning committee next year.

The first activity in the autumn of 1978-1979 will be to regrotp the planning committee with
some change in membership (e.g., matriculating student members will be replaced). A kick-off
dinner meeting will be scheduled in September. The present program coordinator wili continue to
serve in that role. He will make all arrangements for these activities. The kick-off dinner may be
sponsored by the community junior college.

The initial committee activities will be as follows: review of this report and draft plan; careful
re-examination of the behavioral objectives developed in draft form; and completion of the cataloguing
of community resources. These activities are expected to be completed by the end of October. By
that time, the committee will also have ranked key behavioral objectives to be achieved on the basis
of costs, potential staff interests, available community resources, and potential impact on student by
grade level. In conjunction with these objectives target grade levels will be selected.

In October and November, the program coordinator and the school principal will determine
faculty interest in participating in program activities. Once this interest and commitment is secured,
the coordinator, principal and staff members will begin to develop program plans and activities
by grade level for the prioritized objectives. The planning committee will continue to function in an
advisory review capacity during this period. It is expected that the district will be able to start pilot-
testing these plans as soon as they are completed—hopefully in the second semester of the year.
During the second semester, the coordinator will schedule two additional planning committee meet-
ings to review progress and to examine ways in which the program can be expanded.

Lastly, it must be emphasized that there is strong administrative support of and commitment
to this course of action. Both the superintendent of schools and the secondary school principal
have verbally expressed their great interest in this program and their desire to continue it after the
field test period. Thus, the fruits of the planning year are certain to be realized in Pretty Prairie.
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CHAPTER IV

SOMERSET, KENTUCKY
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SITE DESCRIPTION

The Area and Cooperative Agencies

Somerset, the county seat of Pulaski county, is located in the foothills of the Cumberland
Mountains in South Central Kentucky. The city is located 72 miles south of Lexington and serves
as the center of a seven county trade area for industry, wholesale and retail trade, health care and
health facilities, finance, transportation, agri-business, education and cultural activities.

The city has a population of approximately 16,000. The county, the third largest in Kentucky,
is comprised of 653 square miles and 42,300 inhabitants. This area enjoys a diverse industrial base,
an active tourist industry, and a productive tobacco cash crop.

The Somerset-Pulaski County field test site for the Cooperative Rural Career Guidance Project
involved three educational institutions: Pulaski County High School, Somerset State Vocational-
Technical School, and Somerset Community College.

Pulaski County High School, while located within the city limits of Somerset, predominantly
serves rural students from a wide geographic area. Most of its student body of 1400 come from
farm or non-city families. The high school employs two counselors who assist the faculty with
career education and implementation. The school is especially well known for its excellent
experience-based programs in distributive education, agri-business and home economics.

The Somerset State Vocational-Technical School is one of six vocational training facilities
comprising the Region 14 vocational education district. Enrollment in the school’s numerous pro-
grams totals over 1,000 students. The school is located in the southern section of the city less
than one mile from the Community College. It is situated near the local airport and offers the
only aircraft maintenance training program in the state. The vocational schoo! also employs two
full-time counselors.

The Somerset Community College, one of 13 colleges in the University of Kentucky College
system, has an enrollment of 800. The college is organized into four instructional divisions which
offer 12 vocational programs plus general education offerings. Two counselors are employed to
handle personal-social and career development counseling, financial aid, job placement, and follow-
up. A Cooperative Education Field Specialist and two Vocational Cooperative Education Program
Coordinators operate a strong co-op education program in conjunction with college instructional
staff. ’

Prior Career Development Efforts

All three sites have experienced initial starts in career development activities, but do not have
coordinated programs. For example, the state’s new Career Education Law has given Pulaski County
guidelines for program planning and implementation. Also, the three institutions have cooperated



prior to the field test project in planning a “‘Career Day’’ for high school seniors. However, no real
planning scheme was initiated prior to the project. The Somerset-Pulaski County site saw the field
test as one way of providing a framework for existing and new career development activities. The
systematic planning of area educational agencies and the community should assist school per-
sonnel in implementing activities that meet student career development needs.

The following list contains activities which have been conducted over the last several years.

Somerset Community ijéllege

.

6.

7.

Employment Seeking Seminar

Career Night

Career Development Awareness Workshop

Human Relations Seminars in Summer
Occupational Planning Day with Vocational School
Job Placement and Eollow-up Program

Cooperative Ediication Values Certifications

Pulaski County High School

1.

2

5.

6.

Distributive Education/Coaoperative Education

Career Education Planning at Classroom Level

Community Representatives Come to Schos! for Career Information (Professional)
Agriculture Mechanics Program

American Free Enterprise Program

Career Day

Vocational School

o ;b W

N

Placement and Follow-Up System
Occupational Day with High Schools
éducaticnal Tours

High School Presentations

Cooperative Education

Recruiting Movies for Specific Programs
Career Information Ideas
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PLANNING PHASE

Program Coordination

The three institutions (Somerset Community College, Somerset State Vocational Technical
School, and the Pulaski County Schools) became involved in the rural career guidance program
through an unusual set of circumstances. Originally, a representative of the Kentucky State
Department of Education had contacted the vocational school with regard to its participation in
the project. The vocational school was hesitant to accept, because of the amount of time available
to devote to the program and program-related activities. At the same time, and on an independent
basis, the associate director of the Community College was contacting the National Center for
Research in Vocational Education about the possibility of his institution having a role in the
national field test of the program. The Center, in conjunction with the State Department, suggested
that the two institutions work together on the program and that a local comprehensive rural high
school needed to be involved in the program. Shortly thereafter, the three institutions, in con-
sortium, agreed to field test the planning process of the Comprehensive Rural Career Guidance and
Counseling System. They jointly felt that for their particular local situation a critical project mass
had been attained.

In late April of 1977, two staff members from the National Center visited the site and provided
in-service training for the associate director, and a counselor from the Community College, two coun-
selors from the Pulaski County schools, one counselor from the vocational school and one com-
munity member, The training lasted two full days, and consisted of a brief but comprehensive
overview of the program and resource materials (Rural America Series). Expectations for the field
test were also explained.

Subsequent to the initial training, the six individuals identified above met as a preliminary
committee to deal with the three important issues described below.

® Program Leadership—The committee recognized that it would be necessary to appoint or
assign one of its members to the leadership role if they were to achieve expected first year
program outcomes.

© /mmeiliate Next Steps—To get the program “'off the ground,’’ would require that planring
next steps be a primary concern of the individuals who had received the two days of train-

ing.

e Committee Membership—The membership of the committee would have to be expanded
to include more community representatives in accord with general guidelines established
by the National Center. Expanding the membership included making decisions relative to
committee size, groups to be represented on the committee, role of the committee and
specific individuals who might be considered for committee membership.

Identifying program leadership presented no obstacles to the initial committee as they selected
the associate director of the Community College as the local program coordinator and the counselor
from the college as the back-up coordinator. These choices emerged from normal small group processes
and provided the program with highly visible administrative support and involvement. Moreover, the
selection of the associate director reflected his efforts in seeking participation in the program.
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After identifying program leadership, the committee decided to view the resource materials and
to schedule several meetings so that they could work out their next steps. The following several
meetings focused on the potential full membership of the committee, relationships of the program
to existing state and local career education/career development activities, utilization of the regionally
based state supervisor of career education in the planning process, and getting local publicity for
the program. The committee also began to review carefully the needs assessment process including
statements of goals and subgoals in comparison to state career education goals. As a result of these
meetings, an expanded committee membership was identified and contacted, state assistance with
the project was obtained, a goal assessment instrument was selected and administered and a local
news release was published,

The committee membership was enlarged to include representatives from local businesses, the
Chamber of Commerce, local industries, the regional labor group, the local newspaper, governmental
agencies, students from participating institutions, and the original committee members trained in
the spring. Specific individuals identified were contacted by both phone and letter and were invited
to a full-committee meeting scheduled for the summer. The role of the committee, how it actually
functioned, as well as the impact of the early decisions described above, are fully explained in
subsequent sections of this report.

Committee Formation/Community Involvement

The Somerset-Pulaski County field test site initial planning committee was formed around
counseling/student services personnel employed by the three participating institutions. This was
deemed logical because of the guidance nature of the program. The project was initiated with a five-
member educational committee representing the three institutions.

This original nucleus of educators soon realized that it wasn’t broad enough to represent the
scope of community input required by the project. Initial committee meetings were spent proposing
possible community members who held positions in the following areas: business, industry, labor,
community agencies, media, student leadership, governmental agencies, and the Kentucky Depart-
ment of Education. Fifteen members from the above categories were chosen, bringing the total
project committee to 20.

Members of the original small committee assumed that all 20 members would share equally in
the work to be done. Community members, however, preferred to advise and to be advised of work
accomplished and not to debate program minutia. Community members felt quite comfortable
giving impressions, opinions, and advice from their perspective, but did not wish or feel capable of
bringing together such information in a written document.

It was also difficult to find meeting times convenient to the schedules of community members.
Most of the meetings were held during the evening. Community member attendance was spotty.
Noon and late afternoon meetings were held, but the same attendance pattern persisted. The excep-
tion to this general pattern was the Executive Director of the Somerset Pulaski County Chamber of
Commerce wha eonsistently attended community meetings.

Through a small grant from the National Center for Research in Vocational Education, a banquet
orientation program was provided for community members at a local restaurant. Twelve of the 20
members were able to attend. Two project members from the National Center made a second trip
to Somerset, attended the banquet as resource persons, and presented an overview of the project.
Committee attendance picked up somewhat following this program, but dropped off again during
the months of July and August.
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During a special meeting held in Somerset involving Kentucky Department of Education offi-
cials it was suggested that community members might best be used via phone consultations on
points directly related to their expertise, and perhaps should not be expected to attend committee
meetings. This idea proved more conducive to project development.

Another strategy was to develop two sub-committees to deal with the two areas of needs
assessment and resource assessment. The lengthy discussions, generation of draft instruments, and
other needs assessment activities, encouraged members to recommend moving ahead with com-
munity resource assessment, an activity with which they would more easily identify. Thus, two
educators proceeded with community members in devising resource forms and other items while
four educators concentrated on the more philosophical and “sticky "’ needs assessment process. This
proved to be a very effective strategy.

Another technique was to place time limits on specific agenda items, and limit committee meet-
ings to 75 minutes. The technique encouraged a more *‘business-like”” atmosphere and helped produce
better results without damaging collegial human relationships.

A final 10-minute evaluation was also incorporated into each committee meeting to assess
its effectiveness. This technique greatly increased committee participation and added a new dimen-
sion to the meetings.

Needs Assessment

During Spring 1977, the six initial members of the planning committee met frequently to
investigate strategies for conducting the first phase of the needs assessment procedure. ‘

The first task of the committee was to carefully review and develop a needs assessment tool.
The booklet from the Rural America Series entitled, ‘‘Career Development Needs Assessment,” and
an instrument provided by the State Department of Education, were used in developing the form.
The latter instrument was chosen because it not only provided a picture of career development goals
that a community and school might find important, but was also compatible with the statewide
goals for the Kentucky State Career Education Plan.

The assessment instrument contains 42 items which were considered important in a career edu-
cation program. (See Appendix A.) The participants were asked to select 20 items which they felt
reflected the most important concepts to be developed with students. The random participation
was from students, parents, and faculty members from all three sites. Student representatives from
all three sites, as well as parents and faculty, provided a broad base for the needs assessment and
reinforced the fact that all three sites needed additional support for a comprehensive career guidance
program,

The instrument was designed to identify six categories of the State Career Guidance Plan for
Kentucky. The six categories are as follows:

e Personal Development
® Career and Occupational Awareness
® Economic Understanding

e Citizenship
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e Family Life
¢ Human Relationships

The way one conducts a needs study effects the end result. The needs study involved some
risk and created some resistance. Somne of the participants felt that they were being evaluated;
others were concerned about making changes, and they were worried about their expectations
not being met. One way that the committee handled this situation was to seek representative
reactions from all invelved groups.

One of the first steps was to determine the purpases of the school district’s career guidance
program. The committee determined the status of a student’s career development and where he/she
should be at various grade levels. After the above was determined, the people involved in the needs
assessment wanted to know the following:

1.  What is the purpose of the needs study?
2. What is expected of us?

3. What changes might result?

4. How much time will it take?

Once the rapport was established and the incentive for participation was discussed, it was then
possible to start administering the needs assessment instrument. The instrument was admiﬁistered
to approximately 128 individuals from three institutions with about an 80 percent return (102
returns).

The scoring of the instrument was relatively simple with category scores rather than individual
item scores being important, The number of items checked (out of a total of 20 items) in each of the
six categories was the basic strategy.

EXAMPLE: If a student selected more statements from the Personal Development
category, that would imply that this category was very important, and that
he/she has needs in this area.

The returns were analyzed and three areas were determined as having the highest priorities.
These areas were ranked in the same order by the respondents from the three insititutions. They
are, in order: Career and Occupational Awareness, Personal Development, and Human Relations.
Once the areas were identified the committee developed sub-goals and objectives for the three areas.

By following this course of action, the committee had, in effect, neglected to measure stu-
dent achievement in the goal/subgoal/objective areas of importance. After discussion with the
staff members of the National Center for Research in Vocational Education, the committee decided
to backtrack and measure student achievement against the goals, subgoals, and objectives already
stated. A subcommittee of the larger committee was formed, and this group then spent a considerable
amount of time reviewing existing career education tests and adopting items or developing new test
items. Approximately two or more weeks were required to develop the test.

The test was administered to 75 students or 25 at each of the three institutions. The representa-
tives from the educational institutions selected classes that had a broad mixture of students (a junior
and senior level civics class at the high school; a freshman-sophomore psychology class at the college;
a post-secondary and secondary auto mechanics course at the vocational school). Test results are
surnmarized on the following page.
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TABLE 1

Needs Assessment Results

The Measurement of Student Achievement

Question No.

Question Content

Gc:ﬁirﬁeﬁts/Sités : 7
Whose Achievement
Was Low*

Supply and Demand
Supply and Demand
Free Enterprise System

Concepts not fully

understood/all three

a. Cluster (most misunderstood)
b. Conforming work

c. Enterprise

d. Technical

e. Return on investment

f. Investor

Terms not fully under-

stood/all three sites

Vocational Program/Skill Requirements

~/8V§, PCHS

10 Personal Development ~/All three sites

12
13
14
16
17
19
21
22
23

Feelings

Life Goals

Degree Expectations

Course Work not Stressful
Courses Prepare for Employment
Career Changes

Letter of Application
Education-Skills

Education Key to Success
Sources of Career Information

~/8VS, PCHS
=/SCC

~/all three sites
—/all three sites
—~/SVS, PCHS
—-/SCC

—/all three sites

Student Need for Assistance

I S o

Consult with counselors

Talk with people in career field
Talk.with teacher/advisors
Read occupational literature (handbooks, pamphlets, etc.)
Direct work experience or training

Visit and understand Employment Office

—/all three sites

*SVS stands for Somerset Vocational School
PCHS stands for Pulaski County High School
SCC stands for Somerset Community College

The results were extremely useful in developing plans for program activities for the following
year. In addition, the planning committee felt that student achievement measurements tended to
generally verify the objectives defined earlier. Therefore, the committee decided to proceed with

the development of objectives. {See the Developing Objectives Section.)
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Resource Assessment

The Resource Assessment Committee was composed of local business persons, educators, State
Department personnel, and a representative from the local Chamber of Commerce.

The strategy was to develop a survey instrument that would meet the unigue needs of each
educational institution and yet remain concise enough to assure usability.

The period of time necessary for developing the form was approximately 3-4 weeks. This
period included four meetings for a total of 12 hours of time and additional time spent in the
development of the instrument. The major obstacle was to develop an instrument that would be
short enough to enhance return while at the same time providing pertinent data for each involved
institution.

The vocational school, for example, was mainly interested in locating community work sites
in which its students could get “*hands-on’’ experiences. The community college, on the other
hand, wanted to identify community resources that could be brought into the college campus as
well as ““hands-on”’ experiences. Lastly, Pulaski County desired resources applicable to the entire
age range of students in the district that would, hopefully, involve parents as career resources.

Once these issues were resolved and the survey instrument developed, it was mailed to selected
business establishments and distributed at the local Chamber of Commerce meeting. (See Appendix
C for survey instrument.) The committee had decided to do a limited community resource assess-
ment as its initial venture into this area. Fifty selected businesses and business people were surveyed
with an 84 percent return (42 returns). These returns are being analyzed and will shortly be placed
in a card catalogue and copies of the file will be distributed to each of the institutions.

~ One major facet of the resource assessment process that should be noted is the contribution
of the Chamber of Commerce. The Chamber had a substantial number of local business persons
who provided invaluable information, thus saving the committee a great deal of time and effort.

Developing Objectives

All of the school representatives of the planning committee were involved in the deveiopment
of behavioral objectives. Once the goals had been identified, committee members wrote draft ob-
jectives for each of the sub-goals. Each institution took responsibility for writing objectives for two
of the six global areas, and all members then reviewed and critiqued objectives. The behavioral
objectives handbook of the Rural America Series was used as a reference document by committee
members, Copies of the draft goals, subgoals, and objectives were sent to the staff at the National
Center for Research in Vocational Education for review and input.

After this portion of the process was completed, the committee realized that the objectives
had been developed perhaps too early in the planning process, that is, prior to assessment of student
achievement. Therefore, the objectives were held somewhat in abeyance until student achievement
was measured.

An achievement test for goal/subgoal areas of importance was developed and administered
to students. Achievement results from this were tabulated and analyzed to determine student needs.
The results indicated that student needs, identified by the test, were generally in accord with many
of the objectives already developed. After some discussion the committee decided that the objectives
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produced earlier would stand without further modification. These objectives and the goals and
subgoals which they address are presented on the following pages. Overall, 20 separate objectives
were developed by the planning committee with the id=a, that from this list each institution would
ultimately select several specific objectives upon which to begin to build a program. These objectives
were selected from materials developed in accordance with the Kentucky Career Education Law.
Selection would be based upon identified community needs, staff interest, student interests, ad-
ministrative support, amount of time needed, and funding.

GOALS, SUB-GOALS, AND OBJECTIVES
The Rural Career Coaperative Guidance Project
Somerset-Pulaski County Field Test Site

I. CAREER AND OCCUPATIONAL AWARENESS

GOAL I:  Students in the rural guidance program will be given an opportunity to become aware
of and develop an understanding of the significant contributions of work and occupa-
tions in our society and to develop the appropriate behaviors in decision-making
necessary for coping with the ever-changing world of work.

A. Subgoal: The student will develop an understanding of job clusters and job
families and will becorne familiar with a number of occupations in each cluster.

Student Performance Objectives

1. Thestudent, after reading descriptions of the 15 USOE career clusters,
will select three clusters for further exploration.

2. After exploring three to five selected occupations within each career cluster,
the student will be able to define: the elements of each occupation, where
persons are employed, qualifications for employment, advancement, out-
look,for employment, working conditions, and projected earmngs to the
satisfaction of the teacher,

B. Subgoal: Thestudent will be assisted to develop positive decision-making skills
for selecting a career goal.

Student Perforrmance Objectives

1. After reviewing the work role definition for the “data, people, things”’ con-
cepts, the student will rank the above categories from the most to the least
appealing to him/her and explain why.

2. After reviewing the “intellectual, confarming, social, enterprising, realistic,
and aesthetic” work environment concepts (as defined by John Holland),
the student will rank the six concepts in order of their appeal.

3. Thestudent will review the six levels of work, arranged according to their
complexity, authgnty, training or education required (“'higher professional
and managerial, semi-professional and managerial skilled, semi-skilled, and
unskilled”). After reviewing these levels, the student will rank the levels
according to their attractiveness.
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4, The student will compare his/her rankings to arrive at a potential career
goal,

C. Subgoal: The student will develop a basic understanding of the free enterprise
system including the need for profits, return on investments, salary structure,
and the benefits of this sytem.

Student Perfarmance Objective
1. Each student will receive The Economy and You or similar instruction at
his/her educational institution. :
I1. HUMAN RELATIONS AREA
GOAL Il:  Assist students to develop understanding and awareness of basic human relations.

D. Subgoal: The student will become aware of self in relation to his/her interest.

Student Performance Objective

1. The student will identify three interests in which he/she has strong interest.

m

Subgoal: The student will discover the importance of communication skills

through group and individual counseling experiences.

Student Performarnce Objectives

1.  Students will, through role-play situations, discuss and evaluate the following
communication forms: words, silence, facial expression, gestures, and atti-

tudes.

2.  Through role-playing, the student will demonstrate awareness of human
relations skills.

3. Each student will be provided an opportunity to evaluate and make state-
ments about their lives in a systematic, on-going way through the assistance
of an appropriate instrument.

F. Subgoal: The student will demonstrate problemn-solving techniques related to
human relations problems.

Student Performance Objectives

1.  The student will understand the forces that affect their decisions and their
ability to solve problems through group discussion.

2. The student will identify their own personal strengths and values through
planned problem-solving discussion,

3. The student will identify problems he/she may or may not be able to do
anything about through individual or group counseling.
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4.  The student will learn and identify the processes and values involved when
a group must solve a problem involving its own members.

I1l. PERSONAL DEVELOPMENT

GOAL lll:  Provide students skills in the basic fundamentals of learning, decision-making, self-
expression, and creativity.

G, Subgoal: Assist the student in recognizing education in the basic skills as prepara-
tion for work.

Student Performance Objective

1. The student will identify the educational experiences, work responsibilities,
and personal traits needed for a subject-area related occupation.

H. Subgoal: Assist the student in relating the decision-making process to education
and/or career possibilities or choices.

Student Performance Objectives

1. The student will demonstrate the steps in the decision-making process for
solving everyday problems, such as occupational choices, by gathering in-
formation on alternative occupations.

2. The student will select course work that is consistent with his/her tentative
career direction.

I. Subgoal: Provide the student a positive environment to understand himself/her-
self and to develop positive self-concepts.

Student Performance Objectives

1. The student will demonstrate in open discussion with peers or counselors
anumber of given personality traits which can influence his/her future,
the effects of temperament on employment opportunities, and peer relation-
ships.

2. The student will develop a personal plan for improving his/her self-concept.
PUTTING IT TOGETHER

To develop the preliminary plan for use at the three sites the planning committee (school
members, in particular) devised a rather unique strategy. Using a set of guidelines, sent by the staff
from the National Center for Research in Vocational Education, the planning committee devised
an open-ended form for use by representatives of the three educational institutions. The form en-

" titled, “'Programmatic Activities,” contains the following topical headlines (with additional ex-
planatory information in parentheses) shown below.




O

ERIC

Aruitoxt provided by Eic:

What will happen? (Brief activity description)

When? ; {Activity initiation through completion) -

Who? (Whoever will be responsible for seeing that the
planning and implementation of the activity does
oceur)

What resources? (Whatever physical resources, e.g., media, mate-

rials, classroom facilities, and what human
resources, e.g., classroom instructors, counselors,
students, are necessary for the activity to be
implemented)

Evaluation (Refers to such variables as numbers of students
' served, feedback from students, faculty, and
others; student seif-reports on checklists,
achievement tests; and so forth)

Each site representative (or representatives) then developed program ideas to agree with the
goals, subgoals and objectives delineated earlier and in accord with the particularized nature of the
site. The activities for the high school and the community college are summarized in the chart
entitled, “Preliminary Guidance Plan.”’ Initial program ideas for the vocational school are listed

on the programmatic activities sheet that is found on page 64.

Several aspects of the plan are important to note. First, the plan is a preliminary one and
represents the planning efforts to date of the cooperating institutions in the Somerset area. As a
preliminary plan, it is subject to revision. Secondly, the plan is, as noted earlier, on a per site
basis. Each site individually developed program ideas based upon the needs assessment, and objec-:
tives generated for the program, and perceptions of special localized considerations such as potential
staff interest and administrative support, The sites will initially be implementing these plans on an
individual basis. Some consideration has been given to cross site activities. This is particularly true
of the ""peer pairing’’ or “buddy’ program in which community college or postsecondary vocational
students pair up with high school students to describe their experiences. This has the potential of
combining student resources in a meaningful and excellent way.

In addition, the three institutions have established a strong cooperative working relationship.
The rural career guidance program was one means of enhancing the interaction of the three
institutions with regard to program planning. The prior interactions had been strong and positive
but generally had not been in the area of planning. This effort, then, is seen as filling a vital need
across the institutions.



PRELIMINARY CAREER GUIDANCE PLAN {1}

Somerset Community College
Student Career Ladder--Lattice Program

'~ Goal

_ Subgoal |

Objective

jgtivities 7

Person
_Responsible

Resources |

Time _

~ Evaluation

Student will
be given an
opportunity to
become aware
of and develop
an understand-
ing of the
significant con-
tributions of
work in our
society and to
develop the
appropriate
behaviors in
decision-
making
necessary for
coping with
the ever-
changing
warld of

work

The students
will develop

an under-
standing of job
clusters and job
families and
familiar with
a number of
occupations

in each cluster

After narrow-
ing their career
choice to one
career cluster,
freshman stu-
dents will ex-
plore one
occupation
within the
cluster with
assistance from
their faculty
advisors

Interest, attii 'de,
and aptitude tests
will be administered
to freshmen
students

Based upon the
results of the tests,
various resources
and conversations
with the faculty ad-
visors, each student
will select one
career cluster that
interests him/her

Students will take
part in appropriate
exploratory activi-
ties such as short
paid or unpaid work
experience for one
accupation within
the career cluster,
This activity will be
a part of classroom
assignment.

Counselor/
faculty advisor

Faculty
atvisors

Faculty
advisors/coun-
selor/division
head

Testing mate-
rials

Filmstrips,
films, booklets,
pamphlets

Community
persons

Summer, 1978

Fall, 1978

Fall, 1978

Nur‘nbe} of stu-
dents tested

Number of stu-
dents selecting
one career
cluster

Number of stu-
dents entering
and completing
a career ex-
ploratory
experience




PRELIMINARY CAREER GUIDANCE PLAN (2)
Somerset Community College
___Career Resource Center e )

Person
Goal Objectives ~ Activities Responsible | Resources Time Evaluation
[0 plan and de- 1, To review litera- | 1. Identify appropriate Counselors ERIC/CE Spring, 1978
elop a career ture regarding documents to review National Center
esource center the development _ for Research in
and operation | 2. Review documents and | Counselors Vaeational Educa- | Spring, 1978
of career re- abstract appropriate tion
source centers information
2. To visit appro- | 1. Identify and contact Counselors/Co-op |'Kentucky Person- | Summer, 1978
priate career community colleges Ed Field Specialist | nal and Guidance
resource centers | and universities in Association
Kentucky
‘ U K Community
2, Visit identified field Counselors College system Summer, 1978
sites with predetermined staff
guestions and things to
laok for Questionnaire
checklist
3. To identify 1. Explore existing building | Counselors Spring, 1978
space for center space
2. Explore space in new Counselors Spring, 1978
learning resources center
3. Decide on appropriate | Counselor/learning Summer, 1978
space resource center
coord./director of
college
4, To develop the | 1. Plan physical arrangement Counselors Career Resource | Fall, 1978
Career resource of center Centers :
center
2, Select and order mate- | Counselors/Co-op | Resource Summer, Fall
rials to be placed in the | Ed Field Specialist | directories 1978
center




PRELIMINARY CAREER GUIDANCE PLAN (3)
Somerset Community College
Career Resource Center

Person
Goal | Objectives | Activitios | Responsible | Resources ~ Time | Evaluation

3, Decide upon staffing Counselors/finan- | College budget Fall, 1978
arfangements and cial aid coord./ information. Infor-
responsibilities college director | mation on work
study funds allo-
cated to college
for 1978-1979.

5. To conduct 1. Conduct general faculty | Counselors One month
faculty and stu- | orientations after comple-
dent orientas tion of center
tions

2. Conduct individual Counselors Twa months
division presentations after comple-

tion of center

3. Conduct freshman stu- | Counselors/Co-op Summers
dent group orientations | Ed Field Specialist




PRELIMINARY CAREER GUIDANCE PLAN (4)
Somerset Community College
Buddy System for Career Development=Pilot Program
__(Three Site Arangement)

Person
~ Goal ~ Objective Activities 7 Respansible Resources Time Evaluation _

To assist students | 1, To conduct stu- { 1, Identify or develop Counselors ACT Program Summer, 1978
in developing an dent career appropriate instrument Material
understandingand |  interest surveys
awareness of basic |  at three sites 2. Administer instruments | Counselaors, se- Fall, 1978
human relations. lected faculty

Toplanandde- | 2. Toselect ten 1, Review completed sur- | Counselars, se- Fall, 1978
velop a "Buddy students from vey instruments for lected faculty
System'’ among gach site to career cluster choices
the students of participate in
Pulaski County pilot program | 2. interview and select Counselors, se- i Fall, 1978
High School, ‘ individual students for | lected faculty
Somerset Voca- program participation | advisors
tional Schoal, and :
Somerset Com- 3, To match com- | 1. Arrange career informa- | Counselors (as Fall, 1978
munity College mon student tion sharing sessions for | facilitators)
that promotes career interests selected students
atcurate career at three sites
information,
comprehensive 2. Identify definite Counselors as Fall, 1978
caregr explana- “buddies' and faculty | faculty advisors
tion, and produc- advisors
tive human rela-
tions. 3. Develop specific student | Faculty advisors Fall, 1978
objectives for career
exploratory experiences




PRELIMINARY CAREER GUIDANCE PLAN (5)
Pulaski County High School

American Free Enterprise Program

) o , Person | o
Goal |  Subgoal | Objectives ~ Activities | Responsible |  Fesources Time Evaluation

Students will
be given an
opportunity to

The student
will develop a
basic under-

Students will
be able to
describe major

Counselor/Teacher
Activities

Testing mate-
rials

Fall, 1978

develop an up- | standing of the| free enterprise | 1. Test juniars in high | Teacher
derstanding of | free enterprise | terms and school on knowl-
the significant | system includ- | concepts edge of free enter-
contributions | ing the need prise system
of work and | for profits, re- '
occupations in | tumn on-invest- 2. Select three-four | Teacher/
our society and| ments, salary students to attend | Counselor
to develop the | structure, and sermninar in
“appropriate benefits of Lexington spon-
behaviors in this system sored by the Uni-
decision- versity of Kentucky,
making the Rural Electrical
‘necessary for Cooperative, and
coping with other businesses
the ever-
changing world Student Activities
of work.
1. Selected students | Selected
attend seminar students
2, Selected students, | Student/
with teachers’ Teacher
assistance, present
to fellow students
information gained
in seminar
3. Take tests on basic
concepts and
terms of the free
enterprise system




PRELIMINARY CAREER GUIDANCE PLAN (6)

Career Cluster Investigation

Pulaski County High School

Goal

- Subgoal

Objectives

~ Activities

Person
Responsible

Hesources

Time

~ Evaluation

Students will
Je given an
spportunity to
JEcome aware
of and develop
an understand-
ng of the
ignificant con-
ributions of
vork and occu:
hations in our
ociety and to
fevelop the
appropriate be-
1aviors in
lecision-
making
\ecessary for
20ping with
the ever-
hanging world
5f work

The student
will develop
an under-
standing of job
clusters and
job families
and will be-
come familiar
with a number
of occupations
in each cluster

After exploring
three to five
selected occu-
pations within
gach career
cluster, the
student will be
able to define
the elements
of each occu-
pation, where
persons are
employed,
qualifications
for employ-
ment, advance-
ments, autiook
for employ-
ment, working
conditions, and
projected earn-:
ings to the
satisfaction of
the teacher

Counselar/Teacher

Activities

1.

Teachers will be-
come more familiar
with career clusters
and their relation-
ships through inser
vice sessions

“Teachers will infuse
discussions of appro

priate career
tlusters into their
tlasses

Student Activities

1.

2,

Students will
narticipate in class:
raom activity in
which they explore
occupations within
pach cluster

Students will write
papers on ogcupa-
tions in each
cluster

Counselor

Teacher

Teacher

Student

Have not been
determined at
this time

Fall, 1978




PRELIMINARY CAREER GUIDANCE PLAN (7)
Pulaski County High School

Leisurz Activities: Lifestyle and Career Development

_ Subgoal |

Objectives |

Activites

Parson

Responsible

Resources

Time

| Evaluation

to develop
understanding
and awareness
of basic human
rélations

The student
will become
aware of self
in relation to
his/her interest

Students will
identify at least
one leisure
activity and
participate in
one small group
activity

Counselor Activities

1. |dentify persons
(teachers, parents,
community mem-
bers) who would
be available to
teach leisure
activities

2. Contact above
persons

3. Schedule leisure
activity programs

Student Activities

1. Select programs of
interest

2. Participate in
programs

3, Conduct programs

Counselor

Counselor

Counselor/
Administrator

Student

Student

Rescurce
Person

Fall, 1978

Interaction
with instructor;
enthusiasm
about program

Interest of stu-
dents; necessary
equipment,
materials, étc.




COOPERATIVE RURAL CAREER GUIDANCE PROJECT
Programmatic Activities

INSTITUTION:  Somerset State Vocational/Technical School
1. PROGRAMMATIC ACTIVITY TO ACHIEVE OBJECTIVES:

What will happen: Employability Assessment Program: This pro-
gram will be used to assess the employability
skills of our students as they are ready to enter
the world of work.

When: (initiation/completion) August, 1978~June 30,
1979

Who: Counselors with instructors

What resources. COATS Assessment System, films, consultants

Evaluation. Ernployer follow-up
2. PROGRAMMATIC ACTIVITY TO ACHIEVE QOBJECTIVES:

What will happen: Placement and Follow-up Program: This program
will provide vocational education students of
. Region 14 with assistance in acquiring emplay-
ment at the end of their training.

When: (initiation/completion) August, 1978~June 30,
1979

Who: Industrial Coordinator, Region 14
What resources: State Plan of Placernent and Follow-up

Evaluation; Initial and two-year follow-up
INITIAL IMPLEMENTATION

As a result of the planning phase of the program, Somerset Community College and the Fulaski
County High School have already established a schedule for the continugc development of prograrn
activities from the previous year, The counseling staff of the college will, over the late spring and
through the early summer, expand their initial planning of the Career Ladder Lattice Program as
well as th  Career Resource Center. By late summer or early fall the staff intends to have enough
details of . :2se programmatic thrusts worked out so that they can be implemented on at least 2
~ trial or pilot basis. It is a possibility that the Career Resource Center will be housed in the new stu-

dent library facility being constructed on the campus of Somerset Community College. Other exist-

~ . .ing campus facilities are also being considered. In Autumn 1978, the high school wants to gxpand . -
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the impact of the American Free Enterprise System program described in their plan. The three or
four students who participate in this program will, upon their return to the school, form a panel
that visits classrooms and discusses with other students the types of knowledge gained from the ex-
perience. The high school counselor will coordinate and schedule this activity.

In the preliminary plans developed by the three sites, other program ideas wzre described,
Depending on available time, these may be implemented on a trial basis during the coming year.

All activities that are started will be evaluated and modifigd over the course of the year. The
next year then should be viewed as an experimental one with regard to program implementation.
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APPENDIX A

Sample Needs Assessment Instrument
and Scoring (Profile) Instructions
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SAMPLE NEEDS ASSESSMENT

The following list contains 42 items which may be considered as important in a career education
program. Please select the 20 items which you feel reflect the most important concepts to be de-
veloped with students. Please indicate your choices with an X in front of the appropriate numbers.

O
O

0 o a a

D\

1.
2.

10.

11.

12

13.
14.
15.

16.

17,

18.

To assist students to approach tasks with a feeling of "l can’’

To assist students to understand a wide variety of occupations in the community, state,
and nation

To assist students to understand the relationship between the concepts of supply and
dernand and the national economy

To assist students to understand the importance of the roles they play at home, at school,
and in the community

To assist students to understand that the attitudes learned in their families will effect
their attitudes toward family life and parenting in the future

To assist students to become sensitive to the needs and feelings of others

To assist students to understand their feelings and find emotionally healthy ways to
deal with those feelings,

To assist students to develop positive attitudes toward themselves as future workers

To assist students to have a basic understanding.of the producer-distributor-consumer
relationship in our society

To assist students to understand that the interdependency of people sometimes requires
effective compromise

To assist students to recognize the importance of the roles they play in their families

To assist students to understand the importance of the family as the first and primary
learning environment in which one participates

To assist students to understand the individual differences of people
To assist students to perform the fundamental skills of reading, writing, and arithmetic
To =ssist students to develop means of self-expression and creativity

T ¢ assist students to develop the realization that all honest work is impartant and of
value to our society

To assist students to have a general knowledge of the economics of family living

To assist students to view themselves as productive members of society

[y ]
o

69



{

O

0 D

D

O 000

g

19.

20.

29.
30.
31,

37.

38.

To assist students to respect and accept other people
To assist students to become familiar with the decision-making process

To assist students to understand that the rapid technological changes taking place in our
society may affect the occupations of the future

To assist students to understand that our economic system influences work opportunity

To assist students to understand the importance of the family as a basic unit in the structure
of our society "

To assist students to develop the social skills necessary for getting aiong with age-mates
and adults

To assist students to develop skills and attitudes necessary for life-long personal
health/maintenance

To assist students to understand the concepts of job clusters and job families

To assist students to understand how one’s values, interests, and iife style determine
how one spends money

To assist students to understand the importance of family life in the development of the
individual ‘

To assist students to understand the need for positive relationships with others
To assist students to develop and maintain positive attitudes toward learriing
To assist students to become more responsible in their relationships with other people

To assist students to understand that the family is important in meeting the security
needs of the individual—both physical and emotional

To assist students to recognize that others have similar problems and concerns

To assist students to relate the decision-making process to educational and/or career
possibilities or choices

To assist students to understand that our economic system structures incentives “or
people to work

To assist students to appreciate the contributions that individuals from other cultures
have made to our way of life

To assist students to resolve problems with others

To assist students to understand the basic duties and responsibilities of parents or others
responsible for the care of children



[0 39. To assist students to apply decision-making skills to real or simulated situations related
to career choices

T [0 40. To assist students to understand the society enacts laws to protect the individual as
a producer and as a consumer

3 41. To assist students to understand the effects of society upon the behavior of individuals

[0 42. To assist students to recognize that people are dependent upon each other
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PROFILE SHEET INSTRUCTIONS

The responses you have made to the items included in this survey correspond to the differant
areas of career education empbhasis in the Career Education Act. In order to get a clearer picture
of how your particular responses fit into the different areas, profile your answers according to the -
following steps:

1.

On the profile sheet circle the number of each item you selected from the needs assess-
ment pages (i.e., 5, 7, 15, etc.).

After you have circled the 20 items (concepts) you chose—find the corresponding X in
each row, {to the right of each number you have selected) and put a circle around the X.
There will only be one X in each row.

After you have circled the X to ¢4 right of each item you selected, count the number of
X's (vertically) in each cotii=:» and put the total number at the bottom of each category
(i.e., Personal Development, Career and Occupational Awareness, Economic Understand-
ing, Citizenship, Family Life, Human Relations). You will not have more than seven (7)
X's in any of the columns.

Record the category for which you hiad the highest number of X's in the space next to
First Priority, the category for which you had ¢ aext highest number in the space next
to Second Priority, etc. In the event of a tie vou will nezd to 1hake a decision as to which
should be first and which should be sezond.

You now have completed the profile of your responses and have some idea of how the
Your responses; along with the responses of other parents, teachers, and cqmmUﬁity per-
sons will help to determine those areas which require greater emphasis in the career educa-
tion program at the present time,

Please return your survey and profile to us so that we may include your opinions and ideas in
determining the priorities for the career education program this yesr.

VA
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Circla
Number

1.
2

E‘J\

o o H

&

10,
11,
12,
13,
14,
15,
16.
17.
18.
19.
20.

21,

PROFILE SHEET

Personal

Cargar and
Occupational

Eeonomic

Understanding

_ Citizenship

FamilyLife |

Human
~ Relations

_Development _

Awarsness

x e — —_— - _
_ x - _
_ ,x _ _
X, I | _ |
— -+
. _ X . _
o b 1 x
- ox
. B X
x — - o -
7X I 7
_ _ x . 7
i I . - X
X ) - ) - i
] x R
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PROFILE SHEET—Continued

Career and
Circla Parsonal . Oceupational Economic Fluman

Number Devalopment |  Awareness | Understanding |  Citizenship Family Lifa __Relations

23, I i 1 X

24, I R x
26 | X 1 i ) )

26, | X o 7,7
27 ) X e )
28, | o X

29, o | - e x
30. X 7 o

3. | L X ] —
32, - ) X

33, o o - - X
34, 7 x| I P
35. 3 X ,

36, o , - X .

39, - X o o _
40. o X B . .

41. . X . B
42. . L . o o
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APPENDIX B

Career and Occupational Awareness Survey




Check one:

(CPulaski County High School
[ClVocational School
(ClCommunity College

CAREER AND OCCUPATIONAL AWARENESS SURVEY
Cooperative Rural Career Guidance Project
a perscm s career cholce?

O a The need shﬂuld n@t be considered because the supply of workers always adjusts

[C1 b. The need should be considered, but should not completely rule out a career.

CJ e A person should consider only the few career areas that will have new types of
* jobs in the future,

1 d. A person should consider only the careers that his/her parents feel will have openings
by the time he/she is ready to work.

2. Sally wants to be a forest ranger, but she has been told that there are very few openings in
that particular career. Which ONE of the following would be the BEST advice for Sally in
this situation.

[(C] a Do notconsider how many openings there are if she has already made up her mind.

(J b. Switch to a different career area that is less interesting to her but for which thére
is a good opportunity to get a mb
[ e Postpone making a career choice until after she finishes college.

&

[C1 d.  Seek acareer which is related to her chosen career goal but in which there are more
job opportunities.

3. Sam Casey has studied to become an aerospace engineer and soon will graduate from college.
He has dlscovered that he cannot flnd a jDE‘ The answer is thE ame all DVEi “We have more
What should Sam have mvestlgated MORE carefuily?

[0 a  The names and addresses of more aerospace companies.

(] b. Whether he had the ability to become a good aerospace engineer.

[J ¢ How many aerospace sngineers were graduating from'caileges and the number of
jobs that were available.

[J d. Whether the college he was attending was preparing him well enough,
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4.  Which ONE of the following WOULD NOT be a good way to learn about the supply and
demand for a particular occupation?

(] a. Going to the local emgléyr%ént office.

[J b. Talking to personnel directors.

[(J c¢. Talking to those currently employed in the field.

[J d. Determining the number of workers in the local community.

5. If the demand for bakers in a particular local area is very high, what is MOST likely to be the
reason?

(0 a. Thesupply of bakers in that area is low.

[0 b. The bakers in that area are untrained.

[J c¢. The bakers in the local area are on strike

(J d. Bread baking is becoming mare automated.,

6. Kerry lives in an area where the suburbs of a major city are growing rapidly. It has tl{e— highest
birthrate in that part of the state. Kerry is considering work as a dealer in baby foods for
grocery stores.

The demand for such dealers in the suburbs is PROBABLY:
(0 a. Notchanging

(0 b, Low

1 ¢ Falling

0 d. High

The “*free enterprise system’’ is BEST expressed by which ONE of the following statements:

™

0 a  The right of the ndividual to work where they please.

[0 b. The right of a business to operate as they please.
[0 ¢ The right of business to receive federal and state aid the same as individuals.
[C] d. Theright to invest in a business and expect a reasonable profit return.

[ e The right to work with or without a union contract.
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8. Place a check beside each of the following items that you fully understand and can explain:

) profit O skilled

(J salaried ). unskilled

hourly pay ] return on investment
[ investment ] investor

[ enterprise CJ conforming -.. 7k

(] professional ] occupation

C]  technical T cluster

] job ] career

Bill wanted to be an auto mechanic but didn’t know which basic ski!! would help him most.
Which ONE of the following would be the BEST advice for Bill?

w

Cl 1. Sociology
] 2. Math
[CJ 3. Geography
() 4. Philosophy
10. Bill's personality traits will help him achieve his personal and career goals according to friends
and teachers. Which ONE of the following is NOT a consideration regarding Bill's personal
relations:
[CJ 1. Temperament
Cl 2. Peer relationships
[0 3. Academic ability
] 4. Problem-solving

Circle ONE of the five numbers which indicate your feelings about the féllowing statements:

Strongly Strongly
) ,7,,"3‘5?5,5 _ 7,75953;,7,”{':3"?“— _ Djsagijaf . V,Eir’"gfgi .

11. Schooling is important because it

leads to a good job. 5 4 3 2 1
12, | know what | want to do with my

fife. 5 4 3 2 1
13. My parents and/or relatives expect me

to get a college degree. 5 4 J - 2 1
14. The stress of course work causes me

to consider dropping out. 5 4 3 2 1
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Strongly ) B Strangly
~ Agree Agrea Uncertain  Ditsgrea  Disagree

15. | have talked with a counselor, teacher,
or employees about my future career
options, 5 4 3

| %]
i

16. The courses | am taking, and plan to
take, will prepare me for employment. 5 4 3 2 1

17. | know | will have to change jobs and
types of jobs in my lifetime.

o
B
o
(X

18. 1 want more than a high salary from
a job, 5 4 3 2 1

19. | can write a letter of application for
ajob. 5 4 3 2 1

20. |can geta better education outside
of school. 5 4 3 2 1

21. A good education means learning
more skills. 5 4 3 2 1

22, A good education is the key to success. 5 4 3 2 1
23. When looking for a full-time or part-

time job, | can identify three sources i

of occupational information. 5 4 3 2 1

24. | want to get into the job world now. 5 4 3 2 1

Answer fhe Fall@wing staternents as briefly as possible.

25. List three jobs you would like to have:

a ) o o -

o -
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27. List the typ# o gsistance which would help you to identify your future career options:

Cia . _
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APPENDIX C

Community Career Resource Survey
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Name of Agency

COMMUNITY CAREER RESOURCE SURVEY

___Phone

Type of Agancy:

[ Social/Civic [ Govaernment

[(J Sewice (J  Industrial

3 Educational ] Other

] Religious
Agency Contact § o Title _
Address ) . L _Zip___ -

Resource Identification: (check appropriate)
[0 Human Resources (persons to describe the products, jobs, and related resources)
[ Material Resources {audio-visual, materials kits, text, etc.)

(JJ  Organizational Resources (field trips, cooperative programs, placement, work-study,
specific training programs, i.e., welding, charm)

On-Site Visits

alln

Schoal Visits

a

Group Activities

[ Other Resources (specify)

Resource is appropriate for grade level:

J K3 O 46 O 79 o 1012 3 1314 Al

Resources Needed for School Visit

Instructions

Equipment Required . _ .
Space Required __ - _ 3
Group (ideal group size) Fees (ifany) _ __Time Limit____
NOTES D B
: ] o ;7 ) Surveyor__ } )
— ] 7, — Date _
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SITE DESCRIFTION

Maine School Administrative District No. 64 is located in central Penobscot County and com-
prises the communities of East Corinth, Hudson, Bradford, Stetson, and Kenduskeag.

The total population (based on the 1970 census) is as follows:

E. Corinth 1,212 (36 percent)

Bradford 569 (17 percent)

Hudson 482 (14 percent)

Kenduskeag 733 (22 percent)

Stetson - 395 (11 percent)
3,391

There are five elementary schools (K-6 grades). Central High School in E. Corinth has 5660
pupils from grades 7 through 12. The high school offers general, commercial, and college-bound
courses with a limited vocational program. A second participant in this program is Bangor Community
College, a division of the University of Maine, located in Bangor, approximately 20 miles away. The
district is in the process of building a vocational school. A representative of the vocational school
also participated in this program.

Industry is scattered throughout the area with tt ain concentrations located in the Bangor-
Brewer area (pop. 50,00C} about 25 miles away. The 2 several paper mills, a hydro-electric com-
pany, New England Telephone, several oil companit v :rajor banks, restaurants, etc. in the
area. In the outlying towns there are a shoe factory, wo wculen mills, a shingle mill, a machinist
shop and several lumber mills. The residents who do not work in ti.7 -2 industries are farmers,
mechanics, welders, or wark in the woods. There i3 a large number wf these people and they usually
work at or near their homes.

Prior Career Development Efforts

The high school offers four "‘Career Awareness’’ programs to seventh and eighth graders and a
*Co-op’’ program to juniors and seniors.

Home Economics Career Awareness is a nine-week program which provides learning experiences
in food service, health occupations, clothing and textile opportunities. Besides the practical aspects
of career awareness, the course involves the concepts of working with others, attaining skills to
realize one's goals, learning the amount of preparation required for a given career, and long range
salary expectations.

The Industrial Career Awareness Program is a nine-week course for seventh graders. [t concen-
- trates on introducing the students to the various industrial careers in the area. Some of the industries
are: Wood Products, Metai Working, Mechanics, Electrical, Plumbing, and Plastics. The format consists
of speakers, a demonstration (like films), and practical application exercises of the field under study.
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The Agricultural Career Program is for eighth graders. A discussion of job opportunities it - v.d
before each topic stusied. These include: Soil, Forestry, Agricultural Mechanics, Ornamental
Horticulture, Animal Production, Plant Production, and Greenhouse Management.

The Co-op Program is for juniors and seniors and is essentinl'y & job placement service with
course material including how to apply for jobs, interviewing techiniques, training required, and
problems arising in a work situation. This course is very practical in its format and is based on surveys
that were done indicating the most available jobs in the area and the abilities of the students in the
district. The teacher of this program does a good deal of individual counseling with his students to
help them find afternoon and evening employment and to keep their jobz once they are hired. To
participate in the program students must be available to work between 12-20 hours a week.

With the above programs in progress it was felt, by the Superintendent ¢.f Schools and others,
that the Rural America Series Career Guidance Program would be an ideal vehicle to initiate a com-
prehensive program for K-14. Bangor Community College and the staff of the scon-to-be-built voca-
tional school agreed to join MSAD No. 64 in forming the planning committee for the career guidance
program.

over the past four years. |t was felt that with an increased awareness by students of the choices in
careers and in their abilities to control their own lives, motivation to stay in school would increase.

Other reasons for a program of this sort were to find out where the interests of the students lay,
in terms of vocational objectives, and to find out where their deficiencies might be. In this way,
programs cnuld be developed for elementary schools through college to prepare students for the
job market.

It was also felt that the results of the study would aid the guidance couns2lors in meeting the
needs ¢ students and help themn to get homeroom teachers more involved in dealing with students
on a mizie personal level, This strategy was felt to be a beneficial one because there are two guidance
counselors in the high school of 560 students and no full-time guidance personnel in the elementary
school.

'PROGRAM COORDINATION

The person assigned as coordinator of the Career Guidance and Counseling Program changed
three times during the field test. Originally, the high school guidance counselor was appointed by
the superintendent as the coordinator of the program for the local school district. In April, 1977, the
counselor, one teacher, one representative from the regional vocational school and one representative

from Bangor Community “.ollege were oriented to Rura/ America Serfes materials and program ex-
pectations for the site. This orientation was provided in Bangor by a staff member of the National
Center for Research in Vocational Education from Ohio State University. All involved parties

felt that the coordination, control and impetus for the program should reside with the secondary
schnnt,

After the initial training session, the coordinator, who was then quite enthusiastic about the
project, asked several other teachers in the secondary school to participate on the planning com-
mittee and to review handbooks and materials from the Rural America Serfes, Community repre-
sentation on the committee was postponed until a future date. Unfortunately, several factors led
to a complete loss of project momentumn. They were:
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Conflicting duties—The counselor had numerous other duties, particularly scheduling, that
seriously restricted the amount of time he could devote to the program during the spring.
In addition, the counselor experienced a serious personal loss with the death of his mother.

e Timing—The program started too late in the spring to fully get off the around. With the
beginning of the summer all initiative seemed lost,

© Staff resignation—Two of the teachars appointed to the committee resigned to accept
positions in other districts.

In early Septeinber, the counselor suggested that the Career Development Coordinator and the
Positive Action Committee’s Executive Secretary (CETA funding) assume the rule of program coordi-
nator. The Positive Action Committee was concentrating on studying the dropout situation at the
school and the availability of jobs for those out of school. These programs were closely related to
the rural career guidance program and hence the coordinator/secretary was a natural choice to
lead the program.

By mid October, the rurul career guidance program was again regaining momentum. A planning
committee representing the local community had been nominated and subcommittees formed to
raview needs and resource assessment procedures and forms. The first full-scale committee meetings
were held in autumn 1977 and one of these was attended by a staff member from the National
Center in Ohio. It should be noted that the first coordinator'continued to be a member of the
rlanning corimittee.

#:40in, unfortunately a coordinator change occurred. The second coordinator resigned to take
another ousition in the local area but outside of the school system. The second coordinator agreed
to help with the program and te 2ssist the new coordinator once that individual was selected. The
new Career Development Coordinator, Positive Action Committee Executive Secretary, and Rural
Career Guidance Program Coordinator was employed at the middle of March 1978. Valuable program
vime and momentuin had again been lost. Moreover, the planning committee, due to continual un-
certainty as to tise status of its coordinator, seemed to become apathetic toward the district’s involve-
ment in the program. The “changing of the guard’’ clearly had negative impact on the program.

The position of coordinator had also undergone changes since the beginning of iis endeavor
with the coordinators doing less coordinating and more of the actual work in an effort 0 complete
the project by the third week in May. In March of 1978 wien the third coordinator became the
program leader the Needs Assessment suivey had yet to be distributed and only a few of the Rascirce
Surveys had buan done. : .

These factors were the obstacles, then, to the completion of the coerdinator’s task—lack of
continuity, a very late start, the inability of cornmittees to find convenient times to meet, and
committee apathy. -

It is clear, throughout the Rural America Series, that one of the objectives of the study is
to generate enthusiasm and involvement in the commui..iy and school staff. On the other hand, the
completion of the study by the May deadline was in jeopardy due to the amount of time it took to
schedule meetings, assign tasks to members (who were ail very busy), complete the tasks, and assign
new ones. Compounding these problems was the lack of continuity in coordination.

It was decided therefore, that the study would run more smoothly if the coordinater developed
and distributed the surveys and then sent progress reports to the committee members,
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Aruitoxt provided by Eic:

The general coordination of the program has been going well and the survevs are meeting the
May deadline. With a portion of the paper work already completed, it is the coordinator’s intent
to involve the committee members again by soliciting their recommendations on implementation
procedures to meet the highest priority.

COMMITTEE FORMATION AND COMMUNITY INVOLVEMENT

As noted earlier, the initial committee formed in late spring 1977, consisted entirely of educa-
tare Thka coordinator wanted to keep community and business mvalvement at a minimum until the
:r ;. lance program and strategies had been decided. By September, however, the planning
.72 was enlarged to include reprasentatives from community and business constituencies,
par: ! as a result of the change in coordinators. Eighteen individuals madg up the committee—12

school or educational institution representatives, four local business people and two parents.

The first meeting was held in October 1977. The agenda included:
®# Background and Rationale for a Career Guidance Praogram

® Time Frame

® Roles and Responsibilities

e Sub-committee Formation

The planning committee was divided into two subcommitiees, one for needs assessment and one for
resource 3sscssment, The needs assessment subcommittee had the responsibility of reviewing and
revising, if required, all forms to be used in the needs assessment process. The resource assessmeint
subcommiittee operated in a similar fashion. Although the subcommittees were large, only a smeali
number nf people were active in the reviewing and revising nf forms and processes.

and then heard a pres antation by a 5taff member fmm the Natmnal Center, Fragress of the at—large
committee and the subcommittees slowed over the holidays. Some momentum was regained in
January, but weather-related school closings and the impending resignation of the second coordi-
nator seriously impeded the progress of the program. During the late summer and autumn it also
became apparerﬁt that the rEpresentative from Eangar Community {Z‘gilege was no ioﬁger participating
senmmy dampen the EﬁthUSIESﬂ‘I Df the coliege representatwe. With Iuttle real rgmmlttee a;.twaty

in Ja .iary anid February the vocational school representative’s involvement in the project also

notics 5ty Jiminished.

Outside of the community representation previously described, and if:2 use of surveys with
community members, little attempt was made to involve the commurnity more fully in the program
or to communicate the program to them.

The initial strategy  :he committee was to have committee members contact a* many com-
munity members as possible. However, as general apathy developed, motivating peopie became
futile. Possibly, a person with fund-raising s :ills could have generated enthusiasm in such a com-
munity. Besides apathy, many committee members were over-committed because of involvement in
several organizations, clubs, second jobs, etc.
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As time passed, the new coordinator worked around these obstacles by simply completing the
activities of the program primarily by himself.

NEEDS ASSESSMENT

The needs assessment suhcommittee was made up of five active members,

The first major task was to revise the goals and subgoals to get the needs of the area and then
to assist the coordinator in the distribution and evaluation of the surveys. The final task was to
make recommendations for developing objectives for a career guidance program.

An actual timetable and flow chart were not decided on by the committee. With the changes
in coordinators the work was simply carried out as quickly as was possible.

Major Events

® {n December 5, 1977, the subcommittee first met to assign tasks, to evaluate general goals

and to modify them as necessary.

& On January 15, 1978, the second meeting was held and 24 general goals were revised accord-
ing to committee input. A sample of this revision makes up Table 1. The revision was
considered necessary if the questionnaire using goal statements was to be clearly understood
and completed by local community members.

TABLE 1

Comparison of Sample Rural Amer’ - Survey Suppiied Goals and Revised Gt;;:’;ls;

_Rural America Goals o Locally Revised Goals _

Assass the relationship of their interests, atti- Stider’: an figure out thair many interests,

tudes, values, and achievements to the develop- attitu - vsalues, abilities, and achievements so

mert and realization of their career goals. tney can better understand their future career
choices.

Characterize their personal attitude and Students can coscribe their own attitudes and
value system. value sets.

Determine how life roles may change over Students can und~.rstand how their life roles and
time and how interaction takes place responsibilities may change over a period of time.
between maturation and life rales,

Consider various pathways available for Studernits can look at ways to reach choices for
achieving short and long term educa- educ:ation and careers, '
tional, oceupational, and social goals.

Nothing more was done with the questionnaire until March 15, 1978, when the third coordi-
nator took over. In March one of the needs assessment committse members and the coordinator
distributed the Generai Goals as follows:



TABLE 2

Distribution and Returns of the General Goals Questionnaire

Group _ - Number Sampled Returns __% Returned

53.4%

Students 520 27

[ain]

School Adm. 4 4 100.0%

~
<
o
Nt
R

School Fac. 10

C
o
[
]

Dropouts 20

W]

Parents . _soc 2 —

4.
TOTAL 1054 | 311  29.5%

The §20 General Goals Questionnaires were bulk mailed to parents and dropouts in late March,
Th.e delay in mailing (nine days! was due to administrative restrictions. The low r=turii from parents
was, in part, due to the vague wording of the questionnaire. Some of those that were returned had
comments regarding the incomprehensibility of the questions and the feeling that the questiors all
said the same thing. The teachers, who returned their questionnaires to the coordinator, had similar
complaints and seemed somewhat hostile at having to take the time to answer them.

Of1 the 24 goals tabulated, the eight highest ranking goals were selected and revised drastically.
Although unscientific in approach, it was felt that by making the subgoals very colinquial, it would
be possible to get a better return on the questionnaire.

Listed below, in order of the priority goals, are the eight subgoals written—one per goai.

1. What is important and interesting to a student could help him to decide which career wii,
make him happy. Knowing himself well will make it easier for him to make the right
carac; choice.

2. Itisirnportant for the student to know that he can develop his physical and mental skills.
He must then decidiz which skills shauld be worked on to promote his future plans.

A student myy find it important to know that different skills learned in school are im-
portant for different careers. Students should also be familiar with aptitude testing as a
way of knowing what careers they may br rood at. For example: Some tests can tell you

whether you're good at working with your hands, while others may tell you if you're
strong enough in math to become a bank teller.

X}

4, There are many factors involved in choosing a career (like interest, salary, qualifications,
location, job advancement, etc.) and students should be able to know where to look for
this information and how to best use it.

5. Students should learn how to make good personal decisions so that they can move in
different directions in life when they want to, For example, one job might bz very diffi-
cult but will offer raises and a chance to travel while another might be less demanding and
give one a chance to work around the house.
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6. tudents should be able to identify their own values ond miterests andd he abiz to use them
to make decisions, They should understand that v. at iz wnoortant to them can be used
in making decisions concerning their czreers. |f a pur.:. hau u chocie between raising a
familv now or putting that off to pursue a demandir.yg v«i 2er, persoral values brcome an

7. Students should understand that they have many choices i» mab 2 in life. Some of these
decisions will change their lives right away while others wi'i 1ake lorger ta be felt. For
example, if someone - 2cided to go to college, their career chaires for the future, would
be different than someone who decided to get a job right aftar graduating from high
school.

8. It is important for students to know what skills are needed for s careers they chose so
they can get the job, keep it, and eventually get promoted.

These subgoals were sent to the needs assessment subcommittee for comments and suggestions.
A note attached to the subgoals exp!ained progress to date and asked that they be returned as soon
as possible. As of the beginning of May, only one member had sent comments back, but with time
running out, the coordinator gave one teacher 160 subgoal questionnaires to be distributed to her
English classes. The distribution and returns for subgoals were as follows:

TABLE 3

___Subgoal Samples and Returns

% Returns

160 108 67%

Group No. Sampled Returns

Admin. 4 3 75%
Faculty 10 8 80%

Paronts 21 12 5%

TOTAL s 1 eT%

By May 8, 1978, the last of the subgoals questionnaires were returned and final tabulation
took one day. Statistically, the range of ratings for the subgoals was not significant and therefore
they all seemed to be important.

On May 9, 1978, a sample of three students pilot tested the Student Parformance questionnaire
provided in the Rural America Series. The 10 questions selected, corresponded to the eight sub-
goals and were taken directly from the Rural America Series. By the apparent ease of their responses,
it was felt that the questionnaire could now be administered to a larger sample. By May 16, 1978,
the last of the surveys were returned and tabulation was completed by May 19, 1978. The team from
Otio arrived on May 22, 1978.

Of 160 students given the questionnaire, 139 responded. The results showed that the students
were deficient in the comprehension and application of the following subgoals:

9
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Domain | ~ Subgoal 4 (44 percent correct)
Domain 11 — Subgoal 1 (40 percent correct)
Domain 111 — Subgoal 6 (45 percent correct)

These three subgoals. then. could be used o3 tiie nucleus of a career guidance course.

To summarize the obstacles in completing the needs assessment project: There were three
coordinators in the study and the survey was nut begun until March 15, 1978. Weather (several
snow days) and vacations added to the loss of momentum. Many on the committee began to feel
that this project was of low priority, as they were all involved in several other activities.

These obstacles were partially overcome when the third coordinator did most of the work him-
self.

RESCURCE ASSESSMENT

The initial work on resource assessment was the responsibility of one subcommittee of the at-
large committee. One member of the subcommittee revised the resource assessment form for 4-6
graders and pilot tested it with his students in autumn 1877, Results were collected and reviewed.
The moucified torm was then used with all 4-6 graders in the five district elementary schools during
the last week of March 1978. As of this writing, only two schools had sent in their complete survey
forms. ’

The subcommiittee identified community resources such as businesses, organizations and indi-
viduals who could be contacted to serve as career resources for the school. Approximately 60 such
resource persons were identified. In the spring, the third coordinator sent out resource surveys to 51
of these groups or individuals. To date nine returns have come in {17.6 percent) with two of the nine
indicating no interest in serving as resources for the school. These activities took place in the period
frormn November until approximately the end of Aprii.

Another subcommittee activity was to develop a cover letter znd reviev survey forms to be used
in surveying district teachers. The committee generated a cover letter signed by the Director of
Elementary Education for the district which was sent to all elementary teachers. The forms included
with the letter were those contained in the Rural America Series rasoisrces handbook. Staff mernbers
wvere asker to describe: their own personal interests and skills as weil as tieir willingneass to share
some with students; their classroorn materials that are relevant to tne program; their ciassroom/
school facilitative resources (i.e., tape players, filmstrip projectors, etc.). In same instances the forms
proved to be difficult for the staff members to understand particularly when they referred to goal
areas such as s/f and interpersonal relations, life role assumption and career planning and decision
making—all of which were identified by acronyms on the forms. At this writing, thres weeks after
the forms have been distributed, only one elementary teacher from the five schools has completed
and returned the survey. Simply stated, the return was disappointing. Any contemplated follow-up
activities were further constrained by the resignation oi the Director of Elementary Education a% the
znd of the spring semester.

The resource survey has not been administered to administrators or staff members of the
secondary school. Forms were =.:rt 10 the Community College by the proaram coordinator for its
use but none have been returned y«t. Given the earlier loss of momentum and enthusiasm it is
doubtful that the survey will be congi:ctnd at the college.




The program coordinator has begun to review the forms completed by students (grades 4-6),

the coordinator. He has noted that many of the forms of the elementary students in particular
are either not usable or must be carefully examined prior to cataloguing. iSome student responses,
e.g., horseback riding, mountain climbing, and guns/hunting are simply not feasible for use in school
programs.)

The resource assessment process suffered from the overall loss of project momentum which

ceeurred during the first six months of the program. The changes in coordinators and the resulting
“’stop-go’’ phenomenon were strong contributing factors to this situation.

LOCAL CONSIDERATIONS FOP 1 1e
PROGRAM PLANNING AND DEV#:

The district was not able to proceed beyond the completion &1 the needs assessment process
and the partial completion of the resource assessment to the development objectives and program
plans (for reasons detailed earlier). Further, it is doubtful that the district will be able to generate
objectives and plans in the foreseeable futiire, First, staff changes continue. Of special note is the
recent (spring) resignation of the superintendent of schools. The superintendent was the initial force
behind district involvement in this program. Secondly, the present coordinator is funded through the
month of June 1978 and then will be moving to another position outside of the school system. This,
coupled with earlier changes, raises serious questions about the “critical staff mass’’ necessary to
further the development of the program and the local commitment to this particular endeavor.

At the same time, it is important to recognize that the needs of the district in the area of
career guidance are still very high, The persistent drop-out problem is one indication of the need for
the program. In spite of the loss of momentum t*ere still was and is a sirong concern on the part
of some committee members with regard to the program.

From study results to date, some recommendations can be made. While neither clear objectives
nor their implemer.iation seerns feasible at this tiine, the project coordinator had saveral brcad sug-
gestions for correcting deficiencies and for using community resources,

1. Courses already in operation in the high school vocational program and in the Co-up could
be oroadened to include some of the more abstract career education concepts (e.g.,
values, self-awareness) along with a more thorough knowledge of careers available and
how students can qualify for them. Since these courses are taught to seventh to twelfth
graders, elementary and Community College students would be left out for the present.

2. Educate and in-service teachers, especially home room teachers, in concepts of career
guidance. Home room teachers should then be able to use these techniques and concepts
to help students under their jurisdiction. Guidance counselors should also stress career
guidance in their dealings with students.

3. Reactivate community resources and enthusiasm for the project by developing a resource
file of local business and industry personnel willing to speak to students about career
choices, job responsibilities, and oppurtunities locally and regionally.
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The planning committee should meet again to get updated. |f obstacies ¢ /. - .. Lsed
frankly, and an agresable timetable generated which provided both supervis.on and direc-
tion, perhaps committee enthusiasm could be rekindled. Many members have the idea

that nothing has happened and they may be pleasantly surprised by the progress made. This
strategy would only work if a coordinator with leadership qualities were presiding and

if the committee could count on his/her staying for a while.
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SITE DESCRIPTION

The Forest Park Schools are located in Crystal Falls, Michigan, a picturesque town of 2,000
residents in the Upper Penninsula. Crystal Falls is a county seat situated approximately 75 miles
from Marguette, Michigan, the nearest city with a pcpulation of 20,000 or more.

Alpha and Amasa, two communities of approximately 350 persons, and Crystal Falls alang
with rural route residents make up a total of approximately 4,500 persons living in an area of
632 square miles that constitute the Forest Park School District. Popuintic.: of the area has steadily
decreased with the closing of iron ore mines,

The Forest Park School District consolidated the threc = schoi districts of Alpha, Amasa
and Crystal Falls in 1967, Consolidation was necessary due 12 iiv. reduction in enrollments iri the
two smaller districts making high school memberships in these twao districts too small to continue
operation.

Jobs in the area depand on (1) ganeral woods work {pulpwoed cutting), (2, a small hardwood
flooring mill, {3) & small plastic seal factory, {4) open pit mines 36 to 60 miles distant, and (5) local
businesses.

A regional state-operated natural resources department and state highway department offices
are |located in the community and provice civil service jobs. The county general hospital, senior
citizens home, and city hospital provide jobs in thz health field. Mast high school graduates, how
ever, m'st leave the area to find work.

The lz:al high school is approved by the University of Michigan Bureau of Scliool Services and
the North Central Association of Colleges and Secondary Schaols. In recent years vocational edu-
cation courses have been added to tha curriculum. Most of these subjects are taught at a center in
& neighboring school district 15 miles distant. Seniors from the Foresi Park High School desiring
these courses are buszed to the center for half day classes. Otherwise, ti2 high school curricul::m
is the standard general and college preparatory program as approved by the North Central Associs-
tion.

The school guidanc» program Is designed to assist students in selection of subject areas, stimulat-
ing interest in vocations, striving to assist college prep students in seiecting colleges and obtaining
scholarships and grants in aid, sponsoring carear days, organizing and administering tes*. -

The school district is nearly self-supporting by local taxation with a very small par
tion or building debts teing obtaired from state or federal sources. The facuity are ail ¢a - -
and qualified personnel with mare than 50 percent on al! grade levels Having masters degrees. (e
fuil-time elementary principal, one full-time high schooi principal, and cae full-time supsrintendent
of schools administer the school district under the «irec.ion of a seven person elected Board of
Education.
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A full range of music and fine arts subjects are included in the program. A full athletic program
‘or interscholastic sports of both boys and girls tearns are supported by the school district, The
faculty is unionized with the MEA-YEA and the non-teaching employees with the AFL-CI0,

Since 1976 Forest Park School District has supported career education. The guidance counselor
is the designated career education coordinator and has developed annual plans which are submitted
to the state department of education. Teachers have provided career education-related experiences
to their students using such techniques as resource persons, field trips, and printed and audiovisual
materials, Annual activities that are organized by the guidance counselor include a career day for
seventh and eighth graders, college night and a financial aids workshop for senjors and their parents.

PLANNING PHASE

Pragram Coordination

The superintendent of the Forest Park School District was contacted by a consortium project
staff member from Northern Michigan University to see if he might have an interest in participating
in the national field test of the Rural America Series. Recognizing the impurtance of career guidance
far students in the district, he responded enthusiastically to the district’s involvement in the

soperative Rural Career Guidance System. Gogebic Community College was identified as the
couperating postsecondary institution.

The superintendent asked the high school guidance counselor if he would be willing to assume
the leadership role in coordinating tne program planning process. After being assured that clarical
assistance and extra time would be provided, he agreed to take on the responsibility.

Orientation to field test expectations and the Rural America Series was i2rovided during an
intensive three-day training sesz-on in Columbus, Ohio. One of the major purposes of this session
was to initiate the cooperative aspects of planning between the s~zondary school and the cooperat-
ing postsecondary institution. The representative from Gogebic Community College was not in
attendance due to a calendar conflict.

_ Special orientation to the planning process was provided for the postsecondary representative
in Crystal Falls, by a staff member from the Na*'nnal Center. Also at this time an overview of the
Rural America Series was presented to the entire Forest Park staff, The short presentation was
‘ollowed by an informal dialog session at which time teachers had an opportunity to raise questions.

One of the difficulties experienced in program coordination was the lack of invoivement on the
part of the postsecondary representative. The initial orientation session and one other visit to the
Forest Park School District were the extent of his involvament in program planning. The post-
secondary representative expressed high enthusiasm for participation, but because of other commit-
ments did not follow through. One major contributing factor to this lack of involverment is the fact
that the postsecondary institution is located 100 miles from Crystal Falis,

Continuous leadership was mainitained by the guidance counselor at Forest Park High School
throughout the 2lanning process. The guidance counselor has shown exceptionaily strong leader-
ship and high cemmitment in his role as program coordinator. His hard work and project enthusiasm
are evident in the progress made in the development of a comprehensive career guidance program
plan. -
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One of the biggest obstacles encountered in terms of &ffective program planning and davelop-
ment was initiating the effort near the end of the school year. In spite of poor timing the program
coordinator was able to sustain project momentum in a positive direction.

Committee Formation/Community Involvement -

In order to facilitate effective program planning, the coordinator made a decision to form two
committees, a steering committee and an advisory committee. The first committee was designed
1o be a working committee fully involved in all aspects of program planning. Several criteria for
structuring the committee were established by the coordinator priof to selecting Steering Committee
members. These criteria included (1) the committee should consist of three members in addition
1o the program coordinator, (2) elementary, junior high, and secondary education levels should be
represented, and (3) the members should be chosen from interested faculty.

In an attempt to identify faculty interest in serving on the Steering Committee, a short ques-
tionnaire was administered to all school staff. Positive response was received from more than half
of the faculty. The program coordinator then selected three key individuals who met the selection
criteria.

The initial activities conducted by the Steering Committee were the identification and selection
of members for the Advisory Committee. The Advisory Committee was made up of community mem-
bers and the postsecondary representative. In order ta obtain a cross-section of community representa-
tion, each member of the Steering Committee generated a list of potential Advisory Committee mem-
bers. Before inviting the individuals who were selected, the list was submitted to the superintendent
for review and approval. A letter was mailed to identified individuals notifying them of their first
Advisory Committee meeting. Persons were encouraged to attend the first meeting to learn of program
purposes and possible roles and responsibilities. A stamped, self-addressed postcard was enclosed 50
persons could indicate their willingness to attend the meeting. All individuals contacted eventually
agreed to serve on the committee. :

During the course of the field test period, the Advisory Committee met 11 times. The Steering
Committee met as the need arose. One the average, the Steering Committee met twice a month, It
is expected that the committees will continue to meet during the program implementation phase,
however, meetings will not be as frequent.

Needs Assessment

~ The first major activity of the combined committees was to conduct the needs assessment. The
goals and subgoals found in the needs assessment handbook were ranked by the committee members
based on perceived importance in relation to the career development needs of students,

Based upon the top 25 subgoals, a stu dent achievement instrument was devised using appro-
priate items from the instrument in the Career Development Needs Assessment handbook. This
instrument was pilot tested by students in a psychology class and all committee mernbers. Based on
this trial administration, the instrument was revised and the scoring key developed. The final instru- -
ment and key are shown in Appendix A.

The instrument was administered to approximately one-third of the student bady in grades 8
through 12. For ease of administration, representative classes were chosen by the program coordina-
tor in cooperation with English teachers.
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An advanced math class assisted In early data tabulation. Final analysis and interpretation of
needs assessment results were accomplished by the program coordinator.

Using the achievement chart (Appendix B) importance, performance ranks, and the needs
table, the committee selected 10 of the 19 subgoals to be used in the priorities questionniare. The
questionnaire (Appendix C) was distributed to 11 students, 39 parents, 3 administrators, 17
graduates, 13 staff, 11 community members, and 5 employers. Tabulation of this questionnaire
identified five top priority subgoals for the Forest Park School District. These subgoals are listed
helow.

1.  To evaluate the types of skills needed for lifelong career development.
2. To use a knowledge of abilities and interests in career planning.

3. To apply knowledge of self to career goal setting.

4. Toidentify the performance reauirements of various occupations.

5. Toexplain how a person’s qualifications relate to several occupations.

These subgoals were the focus for further program planning. One obstacle encountered in con-
ducting the needs assessment was not begun until May. The students’ achievement instrument was
administered in late May and final tabulations and rankings were completed in July, If the needs
assessment process could have been initiated earlier in the school year, the slower pace would have
helped mainiain a higher degree of involvement on the part of the community members.

Developing Objectives

Once the five highest priority subgoals were identified, the development of behavioral objec-
tives was initiated. By this point in the planning process, the school year had come to an end.
Thus, summer workshops were planned to maintain momentum in the planning process. The pro-
gram coordinator requested resource assistance in conducting the planned workshap. A consartium
staff member served as an on-site resource person for the two-day weorkshop. The major purpose
of this workshop was to provide Steering Committee members with a framework for developing
behavioral objectives. Independent study through the use of self-instructional manual and brain-
storming of the four objective components were the major strategies employed. A $300 mini-grant
from the National Certer helped support this summer activity.

After school resumed in September, the Steering Committee completed the developrment of the
objectives. On a predetermined schedule, objectives for the five subgoals were developed over a
six-week period. The aobjectives follow.

1. Developmental Goal—Evaluate the types of skills needed for life-long career development.
(General Objective)~-Given selected information/material suited to his/her grade level,
the student will read, write, compute, listen, follow directions, spell, with accuracy
appropriate to the student's grade level, as interpreted by the teacher. (Objectives from
minimal performance objectives for communication and mathematics skills in Michigan.)

1.1 Before graduation, learners will be able to interpret the meaning of words in written

and experiential context, as measured by minimum criteria of an objectives-
referenced test.
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a.  Words taken from a selection to be matched with possible synonyms or
antonyms.

b. Words taken from a selection to be matched with possible definitions in the
appropriate connotative mode.

¢. Learners will be able to read specialized words related to everyday functions
(e.g., highway signs and symbals, recipgs, test instructions, typical institutional
forms). :

1.2 Before graduation, students will be able to acquire meaning from a reading passage,
as measured by minimum criteria on an objectives-referenced test.

a. Learners will be able to tell in their own words, orally or in writing, the major
incidents as they occur in a reading passage.

1.3 Before graduation, learners will be able to employ a number of methods of
arranging or understanding data, as measured by minimum criteria on an objectives.
referenced test.

a. Learners will be able to alphabetize randomly chosen words.

b. Learners will be able to locate an unfamiliar word in a dictionary and
thesaurus, pronounce itcorrectly and define it.

c.  Learners will be able to locate an item of information in a reference book,
using, if needed, the index and/or table of contents (encyclopedia, telephone
book, catalog).

d. Learners will be able to identify examples of services and products found in
the "yellow pages.”

Before graduation, learners will be able to use graphs, charts, tables, maps, simple
operating instructions, forms, etc., as measured minimum criteria on an objectives-
referenced test.

This objective includes a number of functional reading tasks more sophisticated than
those found above. The teacher, depending upon the age/grade group, may wish to
use instructions for assembling a storage shed or some other household article, Also
included in this category would be application forms of various types, driver license
tests and forms and examples of commonly used standardized school testing instru:
ments. Behavior on these tasks is easily quantifiable and should present few problems
for paper-pencil evaluation.

1.4 Before graduation, learners will be able to follow multi-step oral directions as
measured by minimur criteria on an objectives-referenced test.

a. Learners will be able to listen to instructions about how to solve a puzzle and
demonstrate that they can successfully arrive at a solution.

b. Learners will be able to record a telephone message with accuracy.
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¢, Learners will be able to reach a destination using verbal directions.

d.  Learners will he able to participate successfully in a game when given the rules
verhally,

1.5 Before graduation, learners will be able to use speaking/listening skilis effectively
with anather, as measured by minimum criteria on an objectives referenced test.

., Learners will be able to use the telephone to request information.

b.  Learners vill be able to participate appropriately in a simulated employment

interview, discussing their own gualifications and obtaining information about
the proshective job.

1.6 Before graduation, leamers will be able ta plan and present a message orally, as
measured by minimum criteria on an objectives-referenced test,

a-  Learners will be able to give a sequential message or instructions to another
or others (e .g-, how to do from one nlace ta another; how to assemble a fly
rad: how to make cookies; how to figure square roots).

1.7 Before graduation, learmners will be able to write in response to stated conditions,
a8 measured by minimum criteria on an objectives-referenced test.

2. Qiven asample job application learners will be able to complete the form,
supply the requisite personal data.

b.  Qiven a sample application blank for a driver’s license in the state of Michigan,
laarners will be able to complete the form, supplying the necessary information.

¢ Qiven a sample United States census form, learners will be able to respond
in writing to the questions.

1.8 Refore graduation, learners will be able to write compilations of familiar information,
2s measured by minimum critéria oh an objectives-referenced test.

a,  Leamers will be able to write a resume including biographical data, apti-
tudes, and personal interests as part of the job application.

1.9 Given selected problems, the student will add, subtract, multiply, and divide with
whole numbers, fractions and decimals appropriate to his/her grade level,

110 Qiven selected problems, the student will use a ruler, scales, thermometers to solve
problems appropriate to his/her grade level.

1,11 Given selected prablems, the student will solve money problems appropriate 10
his/her grade level.

2 Developmental Goal~Lse of knowledge of ability and interest iri vareer planning.

2.1 Given the MOIS material, the teacher will demanstrate that he ot she can use the
material successfully.
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2,2 Given the instruction and MOIS material, the student will demonstrate that he or
she can use the material successfully as judged by the instructor or counselor,

2.3 After reading and discussion, the student will demonstrate the difference between
abilities and interests to the satisfaction of the teacher or counselor.

2.4 Given his/hEr ability and interest inven toty results, the student will select three
occupations in which the individual hasa high probability of success.

2.5 Given grades, tests, and new materials to upgrade his/her ability and interest, the stu-
dent will annually reassess and evaluate |ife plans with the aid of the counselor,

2.6 After viewing selected career films, the students will be able to list five reasons
why peop le might select different occupations in which to earn a living.

3. Developmental Goal-Apply self-awareness knowledge to career goal setting.
3.1 After instruction by the counselor, the teacher will demonstrate sufficient skill in the
administration of the Michigan Occupational information System (MOIS) so that it
can be used in the classroom.

3.2 Given the MOIS system, the student will identify his/her values and explain how they
will affect his/her occupational choice to the satisfaction of the teacher.

3.3 After study and discussion, the studentwill list three work values and explain how
they wi!l affect occupational choice.

3.4 Given three different value combinations, the student will select a suitable occupa-
tion for each using the MOIS system.

4. Developmental Goal—/dentify the performance requirements of various occupations.

4.1 The teacher, after receiving instruction, will be able to identify skills and training
required for occupations with the use of MOIS, Occupational Outlook Handbook,
or the DOT to the satisfaction of the counselor.

4.2 Using the MOIS system, the high school student will be able to select three combina-

tions of skills and training and explain his/her selection to the satisfaction of the
teacher.

4.3 The student will be able to explain, to the satisfaction of the teacher, why different
skills amd training would result in the selection of different occupations by people.

5. Developmental Goal—£xplain how a péfséf?ixf qualifications relate to several occupations.

5.1 Given Kuder-MOIS index the student will select three occupations that require the
same interest pattern.

5.2 Given the Kuder-MOIS index and his/her interest inventory results, the student will
select three occupations requiring his/her interest pattern.
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6.3 Given a general skill (e.g., secretarial), the student will explain satisfactorily how
this skill can be applied vertically according to training, ability, and experience and
horizontally according to interest in obtaining a desirable job.

"It is interesting to note that both teacher and student objectives were written for several of the
subgoals.

The final objectives were presented to the K-12 staff during an in-service meeting. Teachers
had an opportunity to review the objectives in relation to their grade and/or subject matter area.
The program coordinator also provided suggestions for activities that could be used to help
learners attain the stated objectives,

7 Throughout the developmental process, newspaper articles were generated to keep the public
informed of the program’s progress.

Resource Assessment

After reviewing the procedure outlined in Resources Assessment, the Steering Committee
decided to initially identify only in-school resources. This decision was made because committee
members did not want to identify community resources until there was a time and need to involve
them. It was felt that premature contact might inhibit project enthusiasm.

In June (two months after the start of the field test), all staff members were requested to com-
plete a resource survey questionnaire, Because the end of the school year was approaching, only
minimal returns were received. The program coordinator conducted a follow-up survey during the
first semester of the next school year. All teachers responded at this time. The surveys are on file
in the program coordinator’s of fice for ready reference.

In addition to the above survey, teachers were asked to provide recommendations for the
purchase of materials that related to career education and career guidance. Equipment designed
to facilitate material use was also identified for purchase. Funds for these resources were obtained
from those authorized by ESEA Title 1V-B legislation.

As teachers begin to implement career-related activities in their classroomns, plans assessing
community resources will be implemented by the Steering Committee.

PUTTING IT TOGETHER

As an aid to program planning, the coordinator recorded the aspects of the planning process on
program planning guides. For each aspect of the process, he indicated the tasks to be accomplished,
person(s) responsible, projected cost, resources needed, evaluation, and time lines.

The planning sheets assisted the coordinator and the Steering Committee in being able to clearly
visualize their roles and responsibilities in providing direction for the program.

The following pages contain the program planning guides developed for Forest Park. The plan
includes activities that have been accomplished. The major portions of the plan include initial
planning, needs assessment, behavioral objective development, resaurce assessment, implementation
of career education activities, counseling, evaluation, staff development efforts, and community
relations and involvement.
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PROGRAM PLANNING GUIDE

INITIAL PLANNING

J——

 Taakls)

Poanl) |

Rmponsiblo

7 _Fréjﬁiﬂud
Cost

Fosources
Nasdod

Evaluation

" Date

Start

" Dite

Finish

Meat with superintendent
to explain program

Select material from hand-
baok to be duplicated for
committes

Duplicate materials for
committee use

Meet with Board of
Education to explain pro-
gram to them

Final selection of planning
committee (Advisory) by
steering committee

Send out letter asking se-
lected members of plan:
ning committee to serve
and set up meeting with
them.

Meer and hand out
material, Go over plans.

Conference with National
Center representative,
Nothern Michigan repre-
sentative, postsecondary
represéntative, and princi-
pal.

-~ Arrange and eonduct staff
meeting 2:30~3:30 for
in-service of total school
staff

- Conduct initial advisory
committee meeting

Prﬁgram

Coordinator

Cogrdinator

Secretary

Coordinator

Coordinator and
Steering
Committee

Coordinatar
and Secratary

Coordinator

Coordinator

Coordinator
Reps. from Nat.
Center, N. Mich.

Program
Coordinator

Duplication
Costs

Postage

Refreshments

Rural America Serigs

handbaoks

Needs Assessment
handbook pages

Materials

List of people

Materials

Persons listed

Materials for com-

mittee use

Judgment based on
superintendent's under-
standing as evidenced by
questions asked,

Pages selected

Copies duplicated

Questions raised by
Board members answered

to theit satisfaction.

List of potential member
names

Letters mailed

Judgment based on ques-
tions raised by principal
and postsecondary repre-
sentative.

Accomplishment of
planned agenda items

e

3.28

4-18

419

4-19

4-21

41

4-26

3.28.

3-28

4-18

4-19

419

419

4-21

4-21

426




FPROGRAM PLANNING GUIDE

f ~ NEEDS ASSESSMENT - -
o Parsants) Projocted Rogoureos _ , Duto Dits
_ ~ Taskla) | Responslble Cost ~ Nogdad ~ Evaluation | St ~ Finish
Salect goals and subgaals for | Coordinator and T Gon and subgoul st | List of gouls andl subgouls 4.2 4.2
fanking advisory idantifiod for Forost Park
eommilttes
. Phane o mall goals ond sub- | Coardinator and | Postage Committga fist and Al mambors are providid 4.27 &2
goals with instructions ta secretary material with goais and subgoals
commitreg mermbers not at :
meeting and obtaln rewlts
. Tabulate results of survey Coordinator and Quistionnaires Finished tabulating §-2 6-6
and duplicata results math teacher
pdvisor
. Salect and duplicato quastions| Coordinator and Duplication Clags of 20 and Compioted Instrumants 5.9 519
for praliminary Instrument gacretary questionndirds
and give to a class of 11th
and 12th grade students
Davelop final inatrument and | Coordinatar and Coffee Committee & room Aetivities accomplished 549 50
scaring kay Steering
Comemittes
. Duplicats final instrument Coordinatorand | Duplication Instrument Scoring Key | 150 copies duplicated 510 512
and seoring key sacretary
Select samble and agminister | Coordinator and Teachars and Materials | Instruments collected 519 20
Instrument 1o selected classes English instructors
(8-12)
. Score and tabulate the results | Coordinator and $46 Personnel Completed 67 6-8
of the 121 student question- | secrétary
naires. .
- Prepare ¢harts and tables to  { Coordinator Terms for displaying Charts and tables developed &7 68
show resulty of instrumeant, data
Duplicate goal and subgoal | Secretary Duplication List of goals and subgoals | Copies made §-7 68
list for committee usé in
devel oping priority question-
paire.
Select 10 subgoals to be used Advisory Coffee, etc. List of goals and subgoals | Finished questionnaires §-23 623
in the priarities questionnaire | Committee
Administer priorities gues- Advisory Duplication Priorities questionnaire | Number of questionnaires 74 812
tionhaire to 130 persons in | Members returned
the community (100 returned)
- Tabulate returns for Coordinatorand | % day Completed priorities List of top five priarity B-18 815
bahavioral abjectives meeting | secretary honorarium guestionnaire subgodls
in August




PROGRAM PLANNING GUIDE
ASSESSING RESOURCES

_ Personly) Projectod Rosourens Data Date
Tosks _Responsible Cot | Noaded __ Evaluntlon Start Finish
Duplication Staff list Chockod ps they came 5:23 6-03
in

R i

- Distributed Staff Resource| Coordinator
Assessment and and Secretary
distributed to stalf

- Continued Staff Resourco | Coordinator Check staff list Checked as they come 11-07 1217
to obtaln Information and secrotary in
from all members




PROGRAM PLANNING GUIDE
DEVELOPING OBJECTIVES

g

] Dm" - Data

_ i‘aﬂmﬁ(ﬂ Fié]«eiid Magoutces _
o Tuskls) | Reponsible | Cot | Nooded Evolgation | St | ;,th—hrﬂ-
- Workshop In August to Coordinator | $100 g7 87
dovelop behavioral and othurs
objectives
- Meeting to develop Coordinator Devoloped objogtives 9.20
behavioral objectivos for [ and othors
priority neads 1.and 2
- Moating to davelop Coordinator Dovelopad objectives 10:04
behavioral objectives for | and others
priority needs 3 and 4
- Meeting to dovelop Coordinator Dovalopad objectives 10:18
behavloral abjectives and othars
for priority need b
- Full committee meeting | Coordinator Coffen, etc. Approved objectives 1103
to go over objectives and | and others
change and/or approve
them
- Staff in-service to discuss | Coordinator Coffee and Soemod to be wall 1212

objectives and how they | and others lunch aecepted by staff
could be inferred into the
subject areas.




PROGRAM PLANNING GUIDE
COUNSELING

T

IR

) | fl*gnn‘ﬁ;(_-)' Prqlaech Hosoul u Dat Date
o Tmkh)  Aeponsible st [ Neadsd - Evaluation Htart _ Finish_

. MOIS in classrooims with
counselor objuctives 2.2
and 3.2

- Individual counsaling
with studonts, Objoctive
26

Coardinator

Coordinator

Duting the
schoal yiar

1u%

3]



PROGRAM PLANNING GUIDE
STAFF DEVELOPMENT (IN-SERVICE)

Rp——

Tkl

Parsonls)
~ Retponsible -

Propetml

ton

Rsourees
Neatded

Evaluation

Date
B

Date

__ Finth

. Stalf In-satvies

= Inervico from 3:30~-
6:30 of antite staff

Coordinator

Coordinator
and Staering
Committoo

toltes and
luneh

Stalt

Stalf

421
1242

Lus




PROGRAM PLANNING GUIDE ;
COMMUNITY RELATIONS AND INVOLVEMENT

Data Date
Start

413

- Person(s)- |  Projected Resources
Tukf) |  Responsible Cost Needed Evaluation

i‘ﬁéle in local paper Superintendent Material from Ghio
concerning field testing State
{with picture)

Met with Board of Coordinator Ohio State material 418

Education
Article in paper and photo| Coordinator
about the two-day work-
shop August 16 & 77

Article on Staff in-service | Coordinator 1212
held December 12
‘Met with Board of Edu- | Coordinator 12-18
‘cation to update infor-
.mation about resource
“assessment since 4418
_meeting

‘Met with Dickenson-iren | Coordinator R.A. handbooks 4-13
Country counselors (6
hools) to report on
- Resource Assessment




Mt

PROGRAM PLANNING GUIDE
'EVALUATION _

Fﬁﬂn(s; 7
Responsible

Projacted
Cost

| Data .
~ Finigh

Task s)
In service meeting with
‘staff to determine atti-
tudes and activities used
of fo be used in classroom

 Questionnaire given and
summarized to find out
“staff opinion on career
“education in school

Coordinator

Coordinator

Coffee and
|unch

Duplicating

Rasources
_ Noeded

34




PROGRAM PLANNING GUIDE

IMPLEMENTING ACTIVITIES

Task(s)

_ Responsible

Parson(s)

Projected

Cost

Resources

~ Needed

Evaluation

Date
Start

Data

Finish

=" In-service meeting with
i staff, Showed staff how
7 touse MOIS and have

" each staff member take

the ‘inventory

Used MOIS in Pay class
CM1 & 12)

~ Used MOIS in all 10th
- grade English classes

~ Used MOIS in all 8th
grace Civics classes

Coordinator

Teacher
Coordinator
and teacher
Coordinater
and teacher

12-12




During the coming school year, Forest Park Schools intend tc continue the planning process
and to implement activities that impact on the priority goals. The following is a brief description
of some of the steps for continued plarihing, implementation, and evafuation of the career
quidance program,

Based upon the inservice session in which the behavioral objectives were presented and dis:
cussed, teachers in grades K-12 will attempt 1o infuse career educational concepts more thoroughly
into the classroom. Newly purchased materials that were identified by the teachers will be used
in the classroom activities. Once initial infusion activities occur and the need for community resoufrce
arises, the program coordinator will begin the community resource assessment. At this point, com-
munity persons who have a desire to participate in the progran: will be identified. The identification
process might be done by students, parents, or other community groups. A conscious effort will
be made to involve identified persons as soon as possible in the program so that interest will not be
lost.

After the program has been implemented for approximately one school year, reassessments
will be conducted, The career development needs assessment instrument developed during the
initial planning process will be administered to a sample of students to determine if the program is
making an impact on high priority student needs. The program will be evaluated based upon the
results of this survey. Also, in relation %o resource assessment, the teachers will be asked to make
recommendations on needed material resources. :

A number of staff development activities are planned for next year. The program coordinator
hopes to conduct staff inservice on writing behavioral objactives. In asmall group setting, staff
may develop objectives that relate to their grade level and subject area. Another possible inservice
activity is one in which staff could explore potential infusion strategies. '

~ Generally, the program coordinator in Forest Park strongly believes that provision for career
quidance must be made in all classrooms.

INITIAL IMPLEMENTATION

At the time data were gathered for this report, activities designed to addréss several of the ob-
jectives written for teachers and students had been implemented. One of the major portions ofa
staff inservice during the month of December was the presentation of the MOIS (Michigan Occupa-
tional Information System) and suggestions on how teachers can use it. This activity related directly
to three goals.

Further activities using the MOIS also have been implemented. In various classrooms, the coun-
selor and teachers have acquainted the students with MOIS and have provided instructions on the
use of the systemn. Several individual student activities were initiated.

In an attempt to determine the effectiveness of the planning year, a survey was administered
which measured teacher attitudes towards career education, The results of the survey indicated a
very positive attitude toward career education concepts. The summary of results can be found in
Appendix D. Although findings cannot be directly linked to Forest Park’s involvernent in the
national field test, informal measures also suggest that positive attitudes were in large part developed

_as a result of the schoal’s field test participation. N2 R
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APPENDIX A

STUDENT CAREER DEVELOPMENT
PERFGRMANCE QUESTIONNAIRE

SCORING KEY
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STUDENT CAREER DEVELOPMENT -
PERFORMANCE QUESTIONNAIRE

Grade

Date

Describe the following list using v for value, i for interests, and n for rieither.

n_left handedness i__ahobby
__v_ being independent of others _i__enjoying an activity

v thingswe belivein

If we know what a person’s values and interests are we can. (Check one)

~ predict what job they should ¢ __estimate a group of possible occupations
choose ~ (jobs)

only guess about their job chaice none of the above

Which otcupations would likely be selected by someone wha strongly values protecting
the envirohment?

law officer ~auto mechanic
_v¢__city planner '/ forest ranger

¢ matine biologist ____interior decorator

Fa‘tg the need fr;)r the falluwmg sl-:ills for eac:h acsupatmn
t);zgup,atmn ) }Skill 7 ' _u;ed Much Usad Same 7 Used Liﬁié

Newspaper Reading _

J

Reporter Writing A ] ' - of
Speaking Y N 4
Listening o e

Auta Reading e / Vv 9

Mechanic Writing e e AR of
Speaking e J /_ 7

Listerting —t e e

Florist Reading —_—
Writing o
Speaking
Listening

L L L L

i
™)
=

Lawyer Reading N ) . 4
Writing ' ' N o -
Speaking ,,
Listening _
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Each person, because of abilities and interests, is best suited for: (CHECK ONE)

___onejob ___most jobs _J/_agroup of jobs ____any job of interest

The best sources of information on general reguirements for occupations are: (CHECK ON

~ Friends and relatives

e

___ Classified Ads
_ Y Occupational Outlook Handbook VIEW or MOIS
Lee, a ninth grader would like to learn more about requirements and job opportunities
for police work. Rate the following resources that Lee could use:

! Little
Help

Sometimes
Helptul

Usually
Helpful

Fictional stories about police officers ] ) J

English teacher , o v

Parents Ki

Counselors vy _ _ —

Newspaper want ads ) v

List of college subjects and classes
available s .

Talk with alaw officer o I

Describe the skills needed in getting a job, keeping a job, and advancing in the job field.
Circle each item either Yes or No.

Skills in getting, keeping, and advancing inajab are:

Yes

Can be learned -
in schoal Y; No

All require the
same abilities Yes @
Check the following skills needed by people for their future life-long career.
Needed by Needed by Needed by
Most People Some People Few People
To be able to communicate v e e
To be able to understand computers S A
To be able to move from place to place  _____ L e
To be able tocontinue learning from '
education , , A -

To be able to understand people . e
To be able to maintain independence A A

Generally all
the same

All require the

same interests Yes
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10.

1.

12.

Check the correct qualifications for the following occupations:
Occupation Essential  Useful  Not Usually Needed

Sales Person

Physical Coordination _ ) J —

Art Skills _ v o 5
Clerical Skills , , Y .

Math Skills . ' of
Speaking Skills :
Initiative _ ]
Mechanical Skills , .
Listening Skills v o

Dentist

Physical Coordination 4 _ —
Art Skills ,,, s
Clerical Skills ” v
Science Skills I
Speaking Skills A _
Initiative A -
—
Y

Mechanical Skills .
Listening Skills R _ —

Carpenter.

Physical Coordination v o ——

Art Skills v L - 6
Clerical Skills — 2 e

Math Skills —7_ - of
Speaking Skills /. —
Initiative Y ,”, -
Mechanical Skills Y ’,, 7,,
Listening Skills - _

Because of abilities, talent, and interests, each person is best suited for (CHECK ONE)

One single occupation v Agroup of occupations

Semma——

Most occupations ~Any occupation of interest

Which of the following needs can be achieved through one’s occupation? CHECK ALL
CORRECT ANSWERS

J_Friendship __/__Being indeperident

R Be%ﬁg helpful to others v/_Being good at something

/ Being imporiant

Snmm—
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13.

14.

15.

Deéscribe the following occupation by placing the letter corresponding to the occupation
on the needs scale where it fits best.

a, farmer c. assembly line worker
b, -~ insurance sales person d. accountant
to be in charge ' to follow orders
to work alone to do things for others
to control my , 7 to be given a work schedule
schedule As - _CD ,
o o to have a set routine
to do something —
different every day __

If you wanted to find out about job r::pemngs how would you describe the following
sou rces Df mformatmn ;

Needs to be
Reliable Checked out Unreliable
Friends and Relatives ) A _
School Counselor A — -
Classified Ads - A .
State Employment Service -/ 7 - -
Private Employment Service 7 _ A ,:
U.S. Civil Service Commission A — -
State Civil Service Commission A — )
Unions S v —
Parents e v -

Making decisions based upon our personal values means that:

Decisions become easier Yes

We do what we think is important No
We do what we say is important " Yes

We do everything that is worthwhile " Yes
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All

of

16.

16.

17.

18.

Indicate which of the following jobs would likely be selected by someone who
strongly values helping others by circling Yes or No.

Doctor 633,7 No Sports Writer ves (No
Social Worker No Probation Officer No

Football Player Yes ~ Dancer Yes @
Clergyman No Sailor ~ Yes
Typist ES Canstrucfian Worker Yes

b. Indicate which of the following jobs would likely be selected by someone who
strongly values being independent and working alone.

Taxi Driver No Minister Yes

Firefighter Yes Senator Yes
Construction - Forest Ranger No
Worker Yes - -
— Receptionist Yes

Farmer No i

— Salesperson Yes

Teacher Yes —

When we think of the ways in which we can live our lives, what are some of the choices
we have?

CHECK ALL THE RIGHT ANSWERS

na Friends A Changing jobs

Ce—

/_ Political involvement

S

_¢_Kind of job

¢ _Toget married or not / Unpaid work

—

v_Tohave children or not

-

_/_Hobbies and leisure time

—

v Community involvement

mp——

/ Church involvement

m——

/ To work or not

In planning for short and long term goals, answer true or false for the following:

7 True False
People should finish their formal education before starting
in a full time job. v
Volunteer work and leisure activities should be mostly
for people over age 65. . A
Change of career plans is usually a sign of poor planning. - /
Changing jobs is usually a sign of poor planning. _ Ea
Starting a career and a famnily at the same time o
is usually best. , i J
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19. Fill in the most likely goals for a high school graduate using the letters, Put three goals
in each category.

happy family life
being independent
making money
security

education for-work
education for leisure

of

SR =N

Short-range goals. (next five years) b __c e

Long-range goals. (next 15-20 years) a __d .

121
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STUDENT ACHIEVEMENT CHART
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STUDENT ACHIEVEMENT CH ART

Satisfactory
Responses

100

0
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10 4

35+
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40+~

35+
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15+

10+
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4

1
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PRIORITIZING CAREER DEVELOPMENT NEEDS
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MEMORANDUM

TO: Needs Study Participants
FROM: Walter Davis, Project Coordinator
DATE: July 18, 1977

RE: Prioritizing Career Development Needs

Over the last several weeks our district career guidance needs study has determined a list of important
student learning goals.

The students current performance level on each of these goals has been determined. Comparing stu-
dent learning goals with actual performance has given us a list of needs. At each step of the process
we have received help from students, school staff employers, and other community residents.

We are now asking a large sample from each of these groups to help us determine the urgency with
which we should attempt to meet these student needs. Therefore, you are being asked to respond to
each of the itemns on the attached questionnaire and return it to ~ _ ] L
by .

Thank you for your cooperation.

INSTRUCTIONS
Use this scale to tell us how quickly the school should do something about each need.

|1|2|3|4|5|

| " Sometime Before too Pretty Soon As soon as Fﬁth Now

long Possible
EXAMPLES
Need Rating

1. Too many students are unable to list at least five skills they will need
for employment. -

If you think that this need should be addressed right now, you would put a 5 in the blank. |f you
think that the school should address the need sometime, you would puta 1in the blank. If you think
that the school should try to meet the need pretty soon, put a 3 in the blank. |f before too long,

put a 2. |f as soon as possible, puta 4.

PLEASE USE THIS SCALE TO RATE EACH OF THE STUDENT NEEDS LISTED ON THE

NEXT PAGE!!
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URGENCY OF NEEDS SURVEY

Please indicate which of the following groups your represent.

4, Graduates

T T T T

4]

1. Students 5. Drop QOuts

Employers

2. Parents 7 6. School Staff

5

3 Administrators 7. Community Members

l Scméﬁmeﬁ Before too Pfétty Soon
long

Possible

NEEDS

Too few students can:

1.

10.

Apply self-awareness knowledge to career goal setting.

Use a knowledge of abilities and interests in career planning.

Evaluate the types of skills needed for life-long career development.

Identify the performance requirements of various occupations.
Explain how a person’s qualifications relate to several occupations.

Explain how an occupation can be a source of satisfaction or
dissatisfaction.

Explain how values help determine decisions.
Evaluate career decisions based upon individual values,

Identify open entry and open exit patterns of school, work, leisure,
and family roles.

Show how short and long-range goals relate to life roles.

As soon as ] Fiighi Now l

RATING
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SURVEY RESULTS

5—Strongly Agree 4—Agree  3—No Opinion

“‘J‘

10.

11.

12.

13.

- 14,

Most people finish high school not knowing what
kind of career they prefer.

Students should be told about different jobs and
job requirements during the study of every sub-
ject in every level.

»Career Education’ is another name for voca-
tional education.

Elementary school is too early for a student to
start thinking about career possibilities.

Every student should have at least one paying
job before graduating from high school.

Career education will be of greater long term
value to boys than to girls.

You don't need a college degree to be a success.

A student’s choice of career can be changed by
career education in school.

One can easily predict a child’s eventual career
by looking at his/her family’s ambitions for him/
her and his/her father’s occupation.

Visits from industrial chemists would create more
interest in a chemistry class.

Good high schools have a high percentage of stu-
dents who go to college.

Every student should graduate from high school
with a saleable skill he/she can use on a job.

Students going on to college should not make their
career plans while in high school.

Every high school graduate should be guaranteed

either further education or immediate employment.
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Jr. High School
Elementary _ and High School _Both

15. A high school student should receive credit
toward graduate for working as a:
Camp Counselor 3.47 3.13 3.36
Gas Station Attendant 3.50 291 3.25
Stock Clerk 3.44 2.9 3.14
Teacher Assistant 3.60 3.52 3.55
Hospital Volunteer 3.60 3.29 3.43
Political Campaign Worker 3.38 2.59 3.19
Dental Assistant 3.68 3.29 3.46
Sales Clerk 3.36 2,96 3.
Any kind of Work 3.33 2.3 257
16. Elementary school would be better if centered
around the work world. 2.15 2.27 227

17. The school guidance department should carry
the primary responsibility for career education. 3.00 3.10 3.10

18. There are areas in the school program more
important than career education that need our
time, money, and effort. 3.20 3.00 3.00

19. An effective program of career education would
lower the school dropout rate. 3.92 3.68 3.68

20. Students should hold several kinds of jobs before
[eaving high school. = 3.10 292 2.92

21. Most high school graduates are not prepared to enter
the business world. 3.38 3.88 3.88

22. Guidance counselors don’t know enough about
career possibilities for students. 3.14 2.80 2.80

The present high school vocational education
courses teach students enough about the work world. 2.23 242 2.42
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24. Elementary school students should have workimen,
such as postmen, garment workers, and electricians,
coming to school to talk about their jobs. 4,05 3.84 3.93

25. Courses such as art and music would be damaged by

including information about job possibilities in those
fields. 1.95 1.84 1.89
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Jr. High School

Elementary and High School _ Both

26. |f schools were career-oriented, they would be
usefu} to more students. 3.35 an 3.64

97. Most local business and professional people would
help with a career program in the schools. 3.90 3.69 3.78

28. Career education will cost money but will be a
saving for society because of an increase in

employment. 3.23 3.28
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29 State and federal governments should pay the
full cost of career education. 3.15 2.96 3.04

20. Our local community should pay for career edu- A
cation if the state and federal governments cannot. 3.42 3.38 3.40

31. Local residents would be eager to visit schools to
talk to students about their jobs. 3.70 3.12 3.40

32. Students who are good in history should be told
about jobs in this field. 3.8 3.92 3.90

33. Career education should be available to all students
from kindergarten through grade 12. 3.63 3.65 3.64

34, Separate courses on career education would be
better than incorporating this subject into
existing courses, 2.62 ‘ 240 2.65

35. Foreign language teachers should teach about
careers in their classes. 3.75 3.92 3.8

26. The ways mathematics can be used in jobs can
be taught In a few days in every mathematics
course. 2.40 2.56 2.72

37. As part of the high school program, students
should be aliowed to ieave school during the day
to work. 3.80 3.76 3.78

28, Students should be permitted to miss regular
classes in order to go on a field trip with another
class. 3.67 3.48 3.67

39. Career education should be taught by special career
education teachers rather than by regular teachers. 2.60 2.61 2.60

40. The quality of education would be raised by an em-
phasis on jobs and work. 3.20 3.36 3.29

41, Career education is just aﬁo’ther fad that will scon
be forgotten. 2.40 1.92 2.13
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SITE DESCRIPTION

The Hatch Valley Municipal School System comprises the northern third of Dena Ana County
and covers an area of 1200 square miles. The distance from one end of the district to the other is
approximately 20 miles. The population in the district, a farming community, is 4,500 of which
895 attend the public schools. Buses are used to transport the pupils to and from school each day.

Hatch is a friendly community, resting in a protected valley. Situated between Truth or
Consequences (pop. 7,000) and Las Cruces (pop. 50,000), Hatch is located on the Santa Fe Railro. d
line between U.S. Highway 85 and Interstate 25, Cotton and green chili are the principal agricultural
crops.

There are approximately 1,000 residents within the limits of Hatch. The Las Uvas and Caballo
mountains partially encircle the valley at Hatch, while the Organ mountains of pictorial fame are
visible on the southeastern horizon. The Black Range stands guard in the West,

The school population of Hatch consists of 80 percent Spanish surname and 20 percent Anglo.
Approximately 76 percent of the population falls under poverty level guidelines. The three schools
in the district—Garfield Elementary School, Hatch Elementary School and Hatch High School-all
have Title | funding.

The overal