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OF HAND ICAPPED

sed childr:

The segregz==_: - -7 zand _a:

in special c.as: v originsTel 3o0me y i
ago from a r=o~c ~=at wr 1. : these
children des ~ve o zzs:tior .eir ne
are unigque. SiuabseTussT , hoeweve=r, cor
developed o - 20° P isaumancy g
effect of s- .r LG T ~=ople - 2
the main st: = 30 o3 .solat.
from their peer- 3tr ©zs aar. - . oped
children un: o ldes ¢ “and:-
capped chilaee: I= - uc. = in
least restra* . . LTI L mIrl ate
their needs 3sai e T

“n many cases L LT3s3TY. DT ve
+:1.49 is the p *° sheol class: osm. :
a! -er referr- _ ‘~ing, 2 s- :lent
hudged phys «.i -ionaliy, .-cie.l
and educatinn&l. ap 1le of atv -ndir
siasses in =.7~  aert: ot. o~ chi_drern
rather than = segriagate.. ' special
groups, that ~=t 15 tran;ferred to the

regular class % anr: bSecomes the res,cn-
sibilkity of th- tegui.r teacher.

Recent federua. leo ' latior reinforcss
this belief tha:z ha" -apped chilcdrer
should be releas=: fr m a too restric¢.zd

- environment. ol aw 94-142, tr EJ:-
cation for All E:.mx: »ped Childrer
(November 29, 197> , her mandates a.

v cropped up and st
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individualized edncx= .n plan for a-l
handicapped childre-.

The complex humar a2-% legal problems _=-
volved in this nes <= -ation concep: .ave
created some disag~<e ent and confus..n
among teachers amc :s<cher educator
terms to define it &# a source of ¢ .i=m—
tion.. While "recz_a class placement™ .3
accepted as one damsc ~ption for educut. =z

~handicapped chilcseen <ith their nonhand:i-

capped peers, the wm— "mainstreaminz”
Some educatcor
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“EGULAF CL- PLACEMENT
TTTTDENT S
ser
crinae his word wnich they feel iz =oo
sImo_ils o clarify a complicated sur-
Tect ~ever, since the aim of the m-ve-

T L provide handicapped children
‘ucational experience that wi i

wW. 1 ar
aranie “m to become self-reliant 3dui-+s,
[IeRT o < not inapt: puttinz zhese -1:1-
are=n . Z72 main stream of 1 <= is the
1L e il
T-= est 2f plans can be mud+i.~1 by a
‘e nmb “ r the right word to int Owt
> be Jone and how to 1 it. whaz
-~ 1ome= has been legislat= “: do. 4 2
s v ... ation of parents ar: duciors.
der=, -o7., -ere is dissension 10w .0
.mplement 1”2 mandate--and ever., .1 s:ice
cases, whe :=r it is a good icexr =D berin
wilthe
SOME PROS AND CONS
Negativ: reaction, while not overwheim~
1ng, 1s not complet=ly absent. Some pouats

have been made that merit consideratio .
Piacing handicapped children in regules
classrooms implies a climate of acceptiance
by the regular teachers. Yet teachers.
like other people, have biases and pre ju-
dices; and if these concern handicappe3s
children, the children may be faced wi~._.
hostile attitudes where they neither eswgect
nor deserve them.

Teaching the handicapped child requi ‘es
extensiv~ individualizing of instructirm,
and teachers are often limited in thei#
capacity to meet all of the needs that ma,
confront them. Furthermore, handicappe=s
children, especially those with mental =-r

*Joan Dlrksen is or the staff of the =xIC
o o T h-r Education.
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‘emotional handicaps. may 23rogrw=ss at a
gslower rate academic -:!v Than -onhaz3ii-
capped ch:ldren. Cou3e ieritly, thev wi.
often experience failiure an= stand cuT =-
different The fear exjs%s zlso tha- ==
handicapp ed caild with suecial needs w__.-

divert th: attentiom of the teacher - © =ae
extent t~u.- other ¢ ....4r=m ir The cl=zs:
will not p.rogress #S e ‘tly a= they am.

he = been express=:z by
physical #ducatior Ceazners. Tae largs
size of - ‘= usual Dhys =2l education cl=ss
has bee- nentioned as a ¥ terxraent to ins—-
vidual -zttention. Trne w.sdom of placir

the har—icapped cnild
physicz safexy is a ta:izor ~as also be- .
questic ' ed. Val:1 as aryuments ==

Other ervatio-

1 sit .ation woI..Te

rTege

be on T*™& part of ' po.1l’ scho. 1 prvs.:izl
- educatic teacher, . sres .ng deve . opme LS
in this . =alm art wr.ng ..ace our: -de t.e
school AQmiTils YENLS Gf - ational TESIKS
and communi= p-day:-sunés 4. Lily wnre
of the phys.:al =7&=. ! Nand ~ipped cnit e
dren. New eguip merr .-l prograns for =

recreation are

T._2qniag for

handicapped in Frw -ut
being incor—mra—e - o ¢ <
these facil. =
Some educ-~-"Ts Arjue tha «e
intr a sigm.- -2 : tharae 1nr
out suffic-erz — ~¥meoe 2f 1tg supericraty
over old prac:.c=-» The hest type ~f cLs as
roor for tne z=tr-ded ch.l?}
for debate; axad - oersibis
some minds tTa2t larqe d4m-unts

i2s
ire rasaim-
ic-.ce §1° -

~pmalrs a pu. .T
exists in
f time and

money are be g spw-+ o ¥34T .n the v e
may be rega- .22 un 35 g fzxd.
Many reasons ir wJpport of r=gular .2 :S

placement nave o< a offered. These
to reflect the -+ nki-: < the major—gy 3f
educators and ctnelsz &7 Sl

Zper-ar

copling wo=

the often emotiomnal pr . =m oI the hawi:-
‘capped chi_d.
Parents' conc.srn: .= A  NY expresse
with increasina =Zow< wuy never want2d
their handicapped i 7 sarmzated or "la-
beled.” There is z= >gn.-...n Oof the poten-—
studtents w»ith such

tial harm of classif .m:

BRIEFLY ON . . » it an occasional paper
produced by the E¥-iZ Tlear ir-house on
Teacher Education., ame r-pared pur-
suant to a contract s=— *he Nat:.onal
Institute of Educatiam THEW). Con-
tractors undertakingsscr projects are
‘encouraged to express ITe«ly their
judgment in profess.mral and technical
matters. Points of visw or opinions,
however, do not necessarily represent
the official view or apinxcn of the
Clearinghouse or MIE.
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terms as "retarded" or "delinquent." The
fairness and accuracy of psychologice
tasting have been under parental fire, par—
-icularly in the inner city, where so many
—jilcren are classified as retarded. Civil
ri1ghts actions enter the picture here,
s :nce many special classes showed a dis-
: roportionate number of minority students.-
From the humanistic view, it has been
rointed out that without normal inter ac-
--.on, ronhandicapped and harndicapped <hiZ-
¢ren may develop misconceptions abou- eacn
c-her and never learn to interrzlate.
¢ ildren can be cruel when faced with the
¢ usual. Like adults, they can also be
caotional and, moved bv pity, may overreact
«_ -h ccmcern and helpfulness beyond what -s
- .——ned »r wanted. Handicapped children
nave friends and playmates. They

WiV T

war ~ t be accepted socially. They Zlinch
fr- :ruelty and may be demeaned by well-
ipt--r-:oned sympathy. It is hoped that

ir .:-asing relationsnips between these stu-
de:— will develop compassionate values and
mur. 4 . respect.

s~ disabilities are subsumed in the
~erm "handicappec nsavory =hough

.-  .em= to many people <crildren sz:ll

<=z=ve to be evaluatz~- and labele.:.

r

The
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se-=;-z.1y mentally retar "=d child difZers in
ne-— ‘rom the slightly =~=z:arded. Tae
pt:i°2.zally handicapped =-xid with normal
in ...gence presents tn' -eacher with a
dif- =ren~ challenge fror :hat offered by
the —i.%= who is emotione.ly disturbed.

Tea-ner: trained to recocmize the varying
neess of ~hildren and th best methods of
meeting —hem are an indi=-ensable, possibly
an endancered, species. .

John Ryor, president <= the National
Educatic: Association (NER), warned of the
possibiliizy that school boards might use '
mainstreaming as an exXcuse for eliminating
all spec-al education programs from a
school svstem. "How ironic it would he if
a forwa: - looking program meant to serve
the nat.om's handicapped children should
result ir our disposing of those teachers
best prepared to help them, at the same
time adé-ng another burden to the already
pressured regular teacher and making it
impossible for him or her to do much more
than babysit" (7). Ideally, the special
ecducation teacher should woerk .n close
cooperation with the regqular classroom
teacher. “In many cases a child will spend
some of the school day in a regular
clasiroom and some time with the special
educaiinn teacuer who can provide the
individual instruction the child requires.
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. The NEA issued a statement in 1976 on the
circumstances under which reqular class
placement could be considered beneficial
and the guidelines that should be followed
in determining the means for making it suc-
cessful. The NEA will support mainstream-

ing of handicapped children only when:

1. It provides a favorable learning ex-
perience for both handicapped and’regular
students. N

2. Regular and special teachers and ad-
ministrators share equally in it- planning
and implementation.

3. Regular and special tpachers are pre-
pared for these roles.

4. Appropriate instructional materials,
supportive services, and pupil personnel
services are prcvided for the teacher ard
the handicapped students., * ’

S. Modifications are made in class size,
scheduling, and curriculum design tc
accommoda-e the shiftiny demands that main-
streaming creates.

6. There is systematic evaluation and
reporting of program developments.

7. Adequate additional. funding and re-
sources are provided fo: mainstreaming and
are used exclusively fcr that purpose.

The imp: rtant role of school administra-
tors corm.s to the forefront in most of
these arsas. Without support and full un-
derstanding, on the part of these supervi-
sory personnel, of the legislation's goals
and the means of achieving them, it will be
difficult or impossible for regular class

placement to function successfully.

REEFS AND SKOELS FOR TEACHERS

The impact on regular classroom teachers
is clear. The daily responsibility for all
of the children in the classroom falls on
them. Although regular classroom teachers
may have had some training in the education
of the handicapped, many will net have the -
expertise to prescribe learning experiences
for all handicapped children. Most teacher
education institutions require courses in
educational psvchology and child develop-
ment, but these can hardly be considered
adequate in preparing teachers to meet all
the special educational and emotional needs
of ~he handicapped. Specific training for
teacnhers is necessary to assist them in
handling the needs of handicapped children

.while at the same time remaining aware of

‘their responsibilities toward their non-

handicapped 3tudents.
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Some teachers, experiencing the problem
of dealing with handicapped children for
the first time, have inner reactions of
near panic. One teacher, unprepared for
the special techniques required in such a
situation, said, "I pray a lot." Prayer is
undoubtedly good for the soul, but sound

“training in this case is more praftical.

The American ' ideraticn of Teachers (AI'T)
supports the ifitent of PL 94-142. It has
recommended, however, that some changes be
made for the protection of teachers. Fund-
ing of sound inservice training fox teach-
ers is under discussion. AFT is watching
closely the extra burdens and responsibil-
ities teachers must assume. It is also

‘keeping a wary eye on demands--such as that

certain children achieve stated goals--that
may be unrealistic or unfair. This organi-
zation is prepared to come to the aid of a
teacher pressured unduly by administrators.
Speclal educators who have extensive
experience in programming for handicapped
children will now be dealing with these
students in a segregated setting much less
often. Cocperation between special teach-
ers and regular teachers will be essential.

SHIFTING GEARS FOR ACTION

Since a certain amount of urgency attends
compliance with a govermment mandate, some
changes need to be made Zuickly. The ini-
tial push in teacher training will have to
be inservice programs, so that teachers who
are already working can be trained. The
goal of such training should be to give
teachers the knowledge and skills they need
to implement individualized instructional
programs for all their students.

One typical inservice training prograﬁ
aiready developed and evaluated used an
intensive workshop designed to equip teach-:
ers with diagnostic, remedial, and behavior
managenent skills relevant to regular class
placement of handicapped students (1).
These skills included increased abilities
to instruct the mildly handicapped in the
reqular classroom, to modify use of teacher
authority, to encourage greater student
responsibility in school matters {such as
helping other students), and to facilitate
increased student-teacher dialog.

The success of this program indicated
that specific skills related to the in-
struction of mildly handicapped children
can be taught to’elementary teachers in a
relatively short period of time. One ten-
tative conclusion from this program was
that developi1y and practicing specific
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« " gkills in an action-oriented setting may be
a more productive approach to educating
elementary teachers in special education
techniques than traditional university
courses, which tend to remain at an ab-
stract level.

However, colleges and universities must
be prepared to restructure the curriculum
of teacher education courses. An integra-

ted approach between regular and special -

education departients is one solution.

At Augustaha College in Sioux Fal_’u,
South Dakota, Special Education is a part
of--not apart from--the Department o>f Edu-
cation (3). The Special Education faculty
has provided inservice training fczr the
‘Regqular Education.faculty. Worksnops, sem-=
‘inars, and released time for faculzy study
have been irnitiated. The education faculty
feels that by so integrating they are mod-
eling some of the concepts that will be ex-
pected of public schools. The theory is
that if placing the handicapped in regular
classrooms is to succeed, present organi-
zational patterns in colleges and univer-
sities of teacher education must work for
greater integration of all human service
areas in education personnel training
programs.

. The Bureau of Education for the Handi-
capped recognizes that institutions of
higher education need funding to respond to
PL 94-142. BEH has awarded approximately
100 "Dean's grants" to colleges and uni-
versities trying to revise teacher educa-
tion curricula so that recular education
personnel will be able to teach spec:al
children more effedtively.

Looking to the future, some states are
already changing their certification reg-
ulations to include in the college or uni-
vetéity curriculum required courses in spe-
cial education for the handicapped child.

University professors who will be asked
to provide inservice training for the pub-
lic schools may b2 in necd of much inser-
vice themselves. Until teacher educators
assume the responsibility for preparing

teachers to meet'the spert i
children, regular class ¢

-a#ds of all
W ~t has

limited chance for succe: . . | . teachers

must be trained to deal
all individual differen.

There will always be

ife-r 17ely with

~l1dren for

Qhom the regular classr ~~+ the least
restricted environment. #s rreamine will
not work for them and =ney w. .. ‘ollow
their tributaries in " #€1lx ow .ivs. dow=
ever, all teacthers, -iT=eni- 1 =eacher
educators are charyg = th | rasponsibil-
izy of seeinz that tr=r chy .arsn, like all

children, wil. receiv-
can give ther
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