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Introdu ziem
Title 'T of the Elementary and Secondary Tiucation 4ot of 1263 {Publ
85-10) as amended, provides direct Federal! assictance for the acquis it
of scheol lisrary rescurces, textbooks, nd other Instructicnal mate 1o
for the use >f children and teachers in puhlic and private elementarv _.
secondary schocls, Its purpose is to irprove learning and teaching —
making ava: able high quality irstructi-nal materials to pupils and - e~
teachers.

Jp to thre— -rcent of the appropriation was s
American fumc. , Guam, The Trust Territery cf the
the Department of the Interior for children ard t
oy the Pureaw of Indian 2%fairs, and the Departrer
and teachers in overseas dependents® ¢

k) r -

slands, V. ..,
n schools operated
Tefense for ¢ iluren

ide for allctmer= among
ific I

cnocls,
The ha.ance of the appropriations was apportioned among the States a--d

D.C. ~n the -asis of the number of chiidren enrolled in public and ;rivite
schoo:s ir each State in prorortion to the national total of such c=ilurern.
States operate their programs under title IT on the basis of State  .ms
aporrved hv the Jommissic:ier »f Fducation. Srate plans irclude ass —-.nces
of: Admi: =tration of the prograr under relztive need and selecticr
criteria; scuitzble treatment nf the private sectcr: maintenance of s fort.

The autho- .ations and appropriatinre of the program up to and inc” uding
fisco1l ves 1574 are as follows:

1scal Year Authorizatier ppropriation
1466 $107,00C,000 $100,000,000
167 125,000,070 102,000,000
1 468 150,000 000 83,200,000
109 102,000,000 53,000,000
1-70 NN ane nnn 12,000,000
1271 JOLA00 000 3,050,000
1672 2i0,0n0 000 5,000,000
1273 2l nnnonne 172,066,000
1274 220,000,000 30,000,000

2v fiscal vear 1974, the ninth vear of tirla 1T, certain patterns hai
emerged that would indicate the parriai realization ~¢ the title's purgose:
to improve “eaching and learning throush the provision of high quality
school library resources, *exthonks and other instructional materials.

This improvement was evidenced in a varietv of wavs, among which were
reports of an increasins, use n¢ the interdisciplinary approach in course
planning. The Bicentennial Year rrovided special motivation, in that
States in various parts of the countrv reported s+udies in American
Civilization which combined elerents of history, literature, the arts and
music, and social studies. Fnvironrmental education was another subject
lending itself to across-the-barriers approach, ir which ecology, weather,
reology, soils study, and wildlife concervation were melded into a successful
interdisciplinary curriculum.



“erric education, earlv chillhood eiu
reading programs shared the spotli "t
requiring abundant provision of Wat eri

targeted for needed resources, i.e., chi

’ i ?
children with bilingual and =icultural
and the gifted as well as the Jiszlvanta

™erall, fiscal vear 1971 would seer t~ indizate
on the nart of the States for the neel o7 long-rTa
unification of funding prosrams to achieve be
Finallv, the llﬁrary/ﬂeola ~enter ildea, a
17 vears age, has grown in size and Innce

"
h . 1 - PR
e nlanning anl o

earninc and ¢ 1:3:1:.
or the hori_c“ oTe
£
1

rt s iscal vear 1273
saw it as an accepted geal te be striveld for v ql avels -- clovontars
and <econdary -- and in public and rrivate <chaale, With the ootnilisis s
nf irproved media centers rase an increasing Gemand Tar srecizlists e
s+27f and organize ther.
Im the .S, Office of Elulatisn, titie 17 was adrinistered Jurine fis
ear 1273 In the "irijce of Libraries and Leamin: Pesources. Frer proc
3&mini<trat‘3r, States and other partizipating areas were dividel intc
five regions of the 'mited States as fellnus:
Morel Lt inrnecticut, Pelaware, “aine, Massachusetts,
“ew farpshire, New Jerseyv, New Yor}l, Penr .;'1\1n11
+hode Island, Vermont.
Sorathenst Alabama, District of Columbia, Florida, eorzi .,
Kentuckv, 'farvland, Mississippi, Nerth Carolina,
Seuth Carolina, Tennessee, Virginia, West Virgir'a,
Puerto Rico, Virgin Islands.
rer-t1hwest Tllinois, Indiana, Towa, Kansas, Michigan, “innescta

.1;<our1, Nebraska, “orth Dakota, hNhio, South Dakcta,
wisconsin,

-Continent Arkansas, Colorado, Idaho, Louisiana, Montana,
tew Mexico, Oklahoma, Texas, !tah, Woming.

Western Alaska, Arizona, California, Hawaii, Nevada,
Nregon, hashlngton, American Samoa, fuam, Trust
Territory of the Pacific TIslands, Bureau of Indian
Affairs,

Data in the report are derived from annual reports which are submitted

by State educational agencies, and other jurisdictions to the U.S., Office
of Fducation following the close of fiscal year 1974, The annual report
consists of two parts:

The Financial Status Report shows expenditures in the various
categories during previcus fiscal vear,

1t
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The Performance Reporz provides a comparizon of actual
accomplishments to establisred gcals, crovides scme
statistical informazion, 3ives reasors why estatlished
goals could not be me<, and pruvides otrer sartinent
information.

The forms are included in the appendix of this report. The examples “rgm

States cited to illustrate the various topics covered by the report are
arranged in order by the geograpnic regions - Northeast, Southeast, Lccer
Midwest, Mid-Continent, Western. The report provides evidence that
materials made available under Title Il contributed to a great extent to
innovations in instruction and to flexibility in meeting the needs of

children and teachers in the oraocess of educa<ion.
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Staff losses for supervisory personnel have been the most serious.
Media and subject specialists or supervisors gave the program valuable
support in such areas as project development, monitoring, technical
assistance to loca® educational agency staff, inservice education
activities, and revision of school media standards.



3. -Participation of Children and Teachers and L'tlization of Funds
by Local Educational Agencies

Table 6 provides data on the number of children and teachers participating
in the title II program in fiscal year 1974. OFf the 45.6 million and

5.4 million children enrolled in public and private elerentary and
secondary schools respectively, 81.4 percent of all public school children
and 71.1 percent of all private school children benefited from the proaram.
The percentage of participation would be much higher if based on numbters
of children enroiled in eligible schools. Eligible schools are those
which provide elementary or secondary school education as provided under
State law, not beyond grade 12, and which comply with the State compulsory
attendance laws, or recoanized by some other procedure customarily used
in the State. Schools must also be in compliance with the Civil Riahts
Act. States reported that the participating chiidren were enrolled in
74,480 public and 13,396 private elementary and secondary schools (Table
7). Over 1.7 million teachers participated in the program to the exte:.
that their pupils had the use of instructional materials acquired unde+
title Il {Table €). The fiqure does not represent the number of teachers
who had tne use of professional materials provided under the proaram.

Acquisitions - Fiscal Year 1973

In fiscal year 1973, 94.5 percent of the amount expended under title 1]
was for the acauisition of instructional materials in the three eliaible
categories - schoo! library resources, textbooks, and other instructional
materials. Of this amount $2.7 million went for ordering, processinag,
cataloging, and delivering materials, a decrease from fiscal year 1972

of about $500,000 (Table 8). Nine States - Ariz., Ark., I11i., Minn.,
Neb., Ohio, Ore., Utah, and Va. - Guam, American Samoa, and V.I., reported
no expenditures for these services. For these and other States, much

of the costs for these services may be reported as part of the cost of
materials; however, State title Il coordinators also report that much

of the cost of ordering, processing, and cataloging materials is absorbed
by local educational agencies.

Categories of Materjals - Fiscal Year 1972

[
Table 9 provides data on the cost of the instruct.cnal materials in
each of the three categories provided for loan tc both public and private
school children and teachers in fiscal year 1973. The amount expended
for school iibrary resources was $55.8 million, or 89 percent of the
total expended for instructional materials. The proportion expended for
textbcoks is 2.05 percent, with the remaining 8.7 percent accounted
for in the instructional materials category. -

There was a siagnificant increase in both the amounts and proportions of
funds expended for textbooks, and other instructional materials over
fiscal year 1973; however, 39 States or other areas expended no title
Il funds for textbooks and 26 spent no title II funds for other
instructional materials.

The choices made-by the States reflected priority needs for the three
categories. P.R. and the Trust Territory cf the Pacific Islands

6 14



have for several years utilized large amounts of title II funds for
textbooks because of special Tinguistic problems and unusual need for
textbooks.

The proportion of title II funds expended to provide instructional materials
for the use of private school children (9.5 percent) is roughly the same
proportion that private school children represent of the total elementary
and secondary school population (Table 11). The proportion of furds
expended to provide textbooks for the use of public school children (Table
10? 1s about the same proportion expended for the same(fur ose for private
school children (Table 11); however, there are marked differences in the
other two categories. Instructional materials purchased for the use of
public school children are predominantly school library resources (Table 10) -
books, audiovisual or other materials that are processed and organized -
while those for the use of private school children (Table 11) are largely
"other instructional materials" or materials that are not processed and
organized. s

Acquisitions - Fiscal Year 1974

The proportion of title II funds expended in fiscal year 1974 to provide
instructional materials for the use of children and teachers in private
elementary and secondary schools is almost 10 percent of the amount of title
IT funds spent for instructional materials (Table 12). Ten States and areas
were unable to supply separate figures for expenditures for instructional
materials for loan to private school children. Of the total expended for
acquisitions (71.1 million), $2 million went for ordering, processing,
cataloging, and delivering materials. This figure has decreased slightly
for several years at a time when actual costs for these services has increased,
an indication that the costs for these services are probably being absorbed
by Tocal educational agencies or that such costs are reported as part of

the cost of the materials.

Categories of Acquisitions - Fiscal Year 1974

Table 13 provides data on the cost of the instructional materials in each

of the three categories provided for loan to both public and private
elementary and secondary school children and their teachers in fiscal year
1974. Since the beginning of the title II program, the largest proportion

of acquisitions funds has been spent each year for school library resources
(Table i4). This trend continues in fiscal year 1974. The amounts and
proportions of the acquisitions funds expended for textbooks and other
instructional materials declined s1ightly from those expended in previous
years (Table 12). Only 13 States and P.R. expended title Il funds for
textbooks, however, 27 States and areas expended funds for "other instructional

materials".

Tables 15 and 16 show the proportions expended in each of the three categories
for public and private school children. Of interest is the fact that private
school children are loaneda larger proportion of materials in the "other
instructional materials" category - books, audiovisual materials, and other
materials that are not organized and processed -than public school children.

'~
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Public school children are loaned a larger proportion of "school library
resources” are the same types of materials - books, audiovisual materials,
etc. - the difference being that school library resources are processed
and organized for use and "cther instructional materialc” are not.



4. Management Goals

To administer Title Il of the Elems ary and Secondary Education Act,
State educational agencies and loca  aducational agencies formulate
goals for the provision of school - “rarv resources, textbooks and
other instructional materials for - use of children and teachers

in public and private elementary ar secondary schocls. These goals,
which provide a sense of broad dire -ion for the program, take the
form within each State of managemer - goals for administration of the
program.

Overall management goals :.entified by States for the Administration

of ESEA Title II include all activities related to program management,
from the development of a formula for the distribution of school lioravy
resources, textbooks and other instructional materials among eligitlz
children and teachers according to relative need, to a final reportiing
on the activities, expenditures and accomplishments within the Stafe.
Specific management goals include:

1. Determination of allocations for local educational agencies
. ) ‘ . . . . f
2. Disseminatinn of information and application forws and
materials

3. Review and approval of project applications

4. Provision of technical assistance to local educational
agencies requesting help in such areas as assessment of
needs; in planning, implementing and evaluating projects;
and in budgeting and accounting

5. Monitoring approved projects through on-site visits and
through the review of annual program reports, annual
inventory summaries, annual audit reports and requests
for reimbursement

Among the Northeastern States, Vermont reported a continuing experiment
with its Co-Gram (Consolidated Grants Management), which combines into
one application form requests for funds from ESEA Title I, 11, III, and
NDEA Title III, thus encouraging better program planning on the part of
individual schools and districts. New Jersey reported processing 1231
applications in Fiscal Year i974. This represented an increase of nine
applications (all of which were for vocational schools) from the public
school sector, and a decrease in the private sector participation because
of the closing of several schools. Two additional State schools applied
for inclusion in the program.

Most States reported conducting regional conferences to assist school
personnel with project development. The Title II staff in the New York
Education Department followed up its 10 regional workshops by conducting
two special planning sessions with school personnel in New York City.
Schools were urged to determined their own needs and goals, involying
teachers and pupils in the processes of planning and selection; in the
development of indepth materials collections in specific subject areas;
and in the introduction of new media.



A problem reported in some States in the area of project administration is
the monitoring of local projects. Mass. reported:

Monitoring the basic grant program continues to be a central
problem, since over 3,000 schools participate ir the program,
Modifying the basic grant program so as to make it more easily
monitored does not seem a feasible alternative at this time.
Schools should not be restricted in terms of sejection since
their needs vary so widely. To concentrate funds in communities
where the need for materials is most dire would mean eliminating
or withdrawing support from many other communities whose needs
are nearly as great. Very few, if any, Mass. cities and towns
could do easily without the expected annual ESEA title II grant.

Many States reported dissemination of information about the title II
program as & significant management goal in fiscal year 1974. N.J.
prepared a booklet on its special-purpose grants for those who would 13! .
to visit schools to observe special features of the media and instruc.‘on.}
program or see model collections of media. Special directions and proc-
are outlined so that visitors can identify areas of particular interest.
Several States referred to management goals related to the use of State
advisory councils, established to assist with the development and rev’ i.
of administrative policies for the title II program. For example, the

N.J. Advisory Council continued its activities related to the special-
purpose grants phase of the program and the N.Y, Advisory Council coantinued
its study of the relative need formula.

In the Scurtheastern region, N.C. reported incorporating fiscal year 19/4
goals for ESEA title II with the anrual planning procedures of its Division
of Education Media. D.C., which operates administratively as a State
educational agency, adjusted title II management goals to conform the
decentralization plan of the school system:

1. To include representatives from each of the six regions
on the advisory committee for special-purpose arants

2. To achieve 100% representation from public and private
schools -- preferably media specialists -- at all
scheduled workshops where instructions are given on
management procedures to be used in the program

3. To lend pragmatic assistance with proposal writing
to schools having innovative instructional programs

Ky., in addition to the goals common to other States such as development
of formulas for the allocation.of funds to local educational agencies and
provision of technical assistance for the improvement of project develop-
ment and monitoring, 1isted coordination of the ESEA title II program
with NDEA title III (equipment and minor remodeling) and the guidance,
counseling, and testing portion of ESEA title III as a forerunner to the
implementation of the proposed consolidation requirement.

|
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Management goals identified by the Va. title II staff were:

1. To revise the program calendar and extend the time for
the submission of claims for reimbursement, ailow wiser
use of funds in the use of reorders, substitutions, and
cancellations

2. To review and revise the evaluation criteria for special-
purpose grants in order to assecs the impact of these
funds on the instructional program

3. To correlate the direction of the title I program with its
revised Standards of Quality, the plan of the Department
of Education for upgrading and equalizing all aspects of Va.'s
educational program.

W.V. had as a management goal fur the ESEA title II office the improvement
of the quality and efficiency of the program at both the State and local
level. To realize this goal, the following specific objectives were 1isted:

1. Al1 relative need applications will describe the educational
need for which the funds will be spent

2. State priorities will be revised to exclude the acquisition
of textbooks

3. The relative need formula will be revised to reflect more
closely the actual need of each school for materials
eligible for purchase with title Il funds

4, A1l ESEA title II forms will be reviewed and revised

5. A1l obligations will be liquidated within the fiscal year.
State education agency personnel will make on-site visits
to assist in accomplishing this objective.

States in the Mid-Continent region also rg¢flected a desire to tighten up and
improve title II administration through their goals statements. Mont., for
instance, formulated goals to develop improved procedures for selection,
acquisition and use of materials, and to disseminate information on a con-
tinuing basis of opportunties provided by title II to strengthen teaching

and learning. N.M, cited as a mangement goal the development and revision
of its standards and criteria, while Okla. goals included dissemination of
information to its private schools on the utilization of innovative materials
as an aid to improving the teaching-learning process.

Cited in management goals for Tex. were maintenance of a program control
system to insure compliance with grant conditions, regulations and State
Board policies, and provision for adequate accounting information from
initial grant negotiations to final financial report; provisions of
assistance to local educational agencies in program implementation; develop-
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ment of an Instructional Resources System to Z-nrdinate  cnu1-itico

and utilization of al™ irstructional resourcer . anc pre SIEENY
leadership to the Reg-onal Educational Servic: enters S T A Kol 4
and circulation of rescurces.
Utah reported the following management goals:
1. To promote a systems approach to pianning an oenentinn
the overall cbiectives of the program
2. To premote the integration of funds ¢© 1t "1, ESEA 4y
other Federal ar! “*zte furding progratc h: i rejated purpores
S. 7o assist lnca’ education agencis  in astesr o and eooGyat g
the stat_ . of trair media prograrm: arc = czresminit ueir reed;
&, "o 20 standards and evaluative nstrumert. to ase st in

5

. .
as .e 2 currert status and deterri~ing neeqds as an i-porta-
asoer - ~f Tocal nlanring

5. To rrovide fund- allcwment data to arminis- -ators anc “Tscal
¢ floes of ext loce education eogery, b luding el gibil:v
stat:
6. 70 av . -« r2imbursement c¢laims and 1soie 0 te eligible
distr
In the States ~  :~» opper Midwest, Jocal educational “nzizs redorted
development ¢f _.ezi- c sub-goals under the umbrella w - farwulated oy

State educaticr .gencies. I11. amorg other. managemert :i:ls, 'ncludec a
continuing comr “ment to »-ovide a quality media progre - tarough a manage-
ment-by-object:. 25 syster Iowa moved to revise the ac: “ication forms for

distribution amcng its 7: regional education media ce-t=rs and to prcvide
the centers witn guidelines for submitting an annual i-ventoryv; inclucing
reporting title 7! raterials removed from inventor. . T“hree statewide

meetings were keo'd for title I1 State Advisory Council members, Sub-agenc:
chairmen and Reninna’ tducational Media Center perscnnel to discuss admin®s-
trative procedi.res o~d problems and provide general informatic~ regarcing
the program. * .niform catalog of title II 16mm films availat e ina 1 1¢
regional educa-icnal media certers was produced an+t distributed. Efforts
were made to ccnrdirate title Il funds with ¢ther “oderal as w2ll as “tats

programs,
Neb. seemed to e - ;ing an increasingly popuiar trend amorg the S-ates --
use of an Advisor. .- zil in *mplementing and planning program chanqe, Mich.
prepared an adrir ---: ive handbook for disserination of new directions tc
local administrat:-- . -rogram coordinators, m:dia specialists, and teachers.
Management goa: s ‘. Dak. were:
1., Assis~ z¢ school districts to deveiop prcqrams to provice
maxim senefits “ar every child and teache-, with particular
empha _ towards gui ition of matz~ials at upgrade the

abiliz. o read wth cprehension
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2. Encourage selectfon processes to strengthen total collections
on recently produced materizls

Prepare guidelines and “orr- nacessary to imolement the program
and refmburse social educat onzl agencies

w

4. Encourage the employmert 0 qualified librarians

& Encourage maximum cooperati~n -etween public schools, private
schools in the title Il procrar '

6. Assist local administrators in the completion of appl:cation
forms and provide all necesszry information relative =0 title Il
program requirements through /isitations, telephone communication
or mailings

7. Encourage all school districis <o participate in the program

T-e view from the Western region, as regards management goals, is quite
similar to the areas described in the rreceding paragraphs. Among Ore.'s
management goals were revision ~f application forms to simplify procedures;
the orovision of technical assistance to loce! educational agencies; and

the monitoring and evaluation of local crojects to assure proper use cf
tunds and to assure approved methods of record keeping. The Bureau of Indian
A€fairs, under whose jurisdictior there are 10 area offices serving 200
local educational agencies, comb<ne on-site monitoring of title II with

that for other Federal programs. Several management goals, 1.e., meeting
deadline dates for dissemination of project application planning allowances
and receipt of completed project applications, could not be met as scheduled
because of a delay in funding. Guam listed as priority management goals

the provision of technical assistance to participating school libraries in
an attempt to meet proper project application and preparation procedures,
and the establishment of qualitative and quantitative standards for
educatfonal materials. Hawaii'c reported management qoals included enrich-
ment and support of the curricu um throuah providing school library
resources and other instructional materiz’s, including audiovisual media.
Hawaii also reported, revision and up-da = of its State program.

In an effort to aid in the mate-~ials sel=ction process, the State of Wash.
had as a goal the preparation and dissem-nation of i<s title Il publication,
Selecting Learning Resources. ~hic usef.| publication contains biblio-
graphies of materials for basic collectiors, for guidance and counseling,
voeational and career educatior, an. for -ther specific subject areas.

[
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Manz-=rert Goals anc Comprehensive Pla-ning

Manageme~ - azals used ir the administratior of title 17 are %o he locely
:1lied w = the overal!l planning and strateny develccrert ysad by State
educatior agenciet wher establishing their priorities and nnals. FESEZ
title I! .taff in .tate educationa) agencies encouraned loca’ educational
staf€ tc lan media procrams with e<fective coordination cf funding fror
Fede-al, “tate and local sources. State priorities were ysed *o plan
“itl= IT rrojects “or trz improvemer* cf inctru-ticn in tarze* areas
“hrouah 1 s acquisiticn of appropriate media.

Under t-2 casic arant orogram, school dictricts n Mass. have discretion
‘noustro £SEZ title 1T funds for local curriculu- srirrities and areas.
“he <oe ca’ grarc sroc-am, however, is interded to sunport State rriority
dreas 5w !l oac jcca' needs and priorities. The State pricrity areas
suppc-te” r fiscal ycar 1974 under title I included special educa*inr
fseve- ~~o3jects) and _areer education (16 projects) as well as subjectr
~elat: =1y new o the curriculur, e.g., women's studies, consumer ecuca:
séx ec.ostion, «nd irir-luction of the metric syster.

ne nt o omapatierent 2oels -- to organize schcol visits to assist local
ztheo? paesonnel ir as e35ing local needs relating to acquisition and

<se of title Il resour 2c -- supports a State goal concerning school
visit- -~ the 1.rpocr f assistina 1in the improvement of instruction
anc ercc.~aqging “oca’ 2valuation. Forty visits were coordinated with
title 1" .ctisi* es - fiscal year 1974. Needs were identified for
proaver. -taff, er. as, and facilities in the followina curriculum
areas: =a:th, “hys:.:] education, elementarv safety education, reading,

and env -onrent:t eduration.  The envirormental education projects,

usua'ly  aterdi: siplirary in nature, featured ecoloqy, weather, geoloay,
sof™s, - d"ife, and plants of various areas of the State. Title II

starf *- ' - have cooperated in the development of two booklets providing
informat-ar on ervironmental education programs, with emphasis on access

to Lsef.l - structional media in the field. Career education has also
0ffered Stazes opporturities to develop management goals for title 1] with
State pla-n-ng and leacership activities. The introduction into preparation,
antry anc ::vancement, created a demand for media describing new and tradit-
fonal caree-<, and providing nonrestrictive occupationa] models for girls.
Lareer ecuc=tion projects funded under title II have offered teachers the
opportun:*. to help pupils learn more through utilizing a variety of
resource: - addition to the usual textbook and curriculum quide.

A11 State eiucation agenzies in the Southeast region engaged in overall
planning ar strategy develspment, closely tied in with established

State pri-r-ties and goal.. In Ala., all State programs are coordinated

by a plar c=veloped in cooperation with the American Management Association.
Efforts wer= made to have all programs, including title II, be supportive
of prioriizs such as Right to Read, drug and career education, and
accreditation of elemenary schools.

The Fla. Department of Education established as a prioiity improved and
better timec services to local education agencies. Flexible timetables,
revisec applications, and dissemination of information are among the

14 .
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title II priorities which fit in with comprehensive State planning.

The complete reorganization of the State educational agency aiong
functional 1ines has relocated the title II program in the Library Centers
and Learning Resources Sectien of the Bureau of Curriculum in an effort

to group like programs together.

In the formulation of the Goals of the Kentucky Cepartment of Education,
the document which outiines the comprehensive plan of the department to
meet that State's developed priorities for education for the next five
years, the title II program was given equal consideration with other
Federal programs. This is specifically reflected in the goal which calls
for the efficient distribution of resources that support the instructioral
process within the State. The ESEA title II program affects all of the
gals since acquisition and utilization of 1ibrary materials are essential
to the success of all educational efforts.

In Md., the State education agency and local educational agencies were
engaged in a management study which involves an appraisal of needs

and the setting of measurable goals and objectives. The critical needs
given highest priority were: improvement of reading, improved knowledge
of and increased acceptance of people of different ethnic or racial
backgrounds, programs in early childhood education, and programs for
career education. These needs will be met in sore measure through
application for title Il funds for the purchase of a variety of materfals
in form, content and level for specified teachers and learners.

In Tenn., comprehensive State education agency planning included providing
services to local educational agencies to assist them in the improvement
of the total education program. Services included assistance in planning,
evaluation, and implementation of programs designed to meet the educational
naeds of students. The title II program provided learning resources

needed to help meet those educationa! needs.

“rom the Mid-Continent area, Idaho reported that the organizational structure
of the State Department of Education is designed to facilitate planning
and coordination of all pregrams, in.luding ESEA title II. Within the
framework of the State agency, a Coordinating Council is assigned the
deve:lopment of lomg-range plans for the agency. The Program Administrator
of Federal Programs and the Deputy State Superintendent in charge of
Instructional Services serve on this Council. The title Il coordinator

is in the Division of Instructional Services, an arrangement allowing

for close cooperation and planning with subject area consultants. This
set-up proved ideal in planning programs and utilizing media materials

to best advantage in all the disciplines.

No major changes have been made in the assignment of responsibilities
within the title II program. The Educational Media Consultan®

has the primary responsibility of working with iibrarians and
teachers on the selection and utilization of media and program
development for title II. The subject area consultants advise
teachers of the availability of materials through title II, and

the supporting equipment available under NDEA title III, and urge
them to consider all possibilities in planning a comprehensive

educaional program. ///////
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In Louisiana, where comprehensive State education plannina included the
gereration of a career development program, several components of title
IT management goals would seem to mesh -- "to provide a variety of
instructional materials for use in instructional programs where a source
of study material:; is limited", and to "provide adequate instructiora’
materials for use of children and teachers by building school 1itriry
resources to the level ot the Southern Association Standards".

Comprehensive planning in the states stressed efforts to improve instru-*
at all levels. Oklahoma and New Mexico, as did rmany other States, ~ointe
out that ESEA Title II management goals help make this improvement
possible. Several States were explicit in describing how ESEA Titls I1]
management goals fit into comprehersive State Agency planning. Amnnsg
these was Texas, where schools apply to participate in title II, tonether
with other state and Federal programs, through the Consolidated Applicat: -
for State and Federal Assistance Form. The Consolidated Application is
des®gned to decrease locai school duplication in application and report..
procedures, and to allow the school to plan for programs in the Conso.
Application in light of the total school program rather than as isola* .
units. Through use ¢f the Consolidated Application, the educational
prograrm -- the curriculum, instruction, pupil services, and all activitie.
that support .these is reexamined and replznned as necessary, to meet the
changing needs of the people served. The consolidated form enables the
school district not only to apply these funds to the purposes and objecti.
for which they are ty law intended, but also to coordinate them for mos:
effective use.

A high priority in Texas is the development 0f an Instructional Resource
Syster to facilitate evalcation, selection, acquisition, and utilization
of ail resources available to the local campus, or when appropriate frem
district regior or State, to collect and provide support data, and to
promote staff efficiency through a professional development program.

This priority is managed by the Director, Division of Instructional
Resources, who has title Il management responsibilities. A committee,
under the Director, Division of Instructional Resources, and representa-
tives of the various program development divisions, assumes responsibility
for determining content areas in which title I1 funds allocated to the .
Regional Education Service Centers are to be expanded. Subjects are
selected on the basis of needs identified by the Texas Education Agency
staff and are aligned with the State's educational goals.

The Wymong State Department of Education acts as a service-oriented
agency for local educational agencies. ESEA Title II in that State
reported working closely with it in project planning and materials
acquisition. Management goals for title Il in the Upper Midwest have
been developed as specific sub-goals of those developed hy the State
education agency.

In Mo., the goal to receive and approve special needs projects for
reading improvement and developmental readirg is a part of the State
agency's goal to improve the reading ability of all school children
through the Sequential Reading Program.

16 .
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Projects in Neb. are directly related to its State educatyonal goals,

such as: (1) providing appropriate edcuational resources so that each
student may develop Ris special intellectual and creative abilities and
(2) assisting each institution to account systematically for the resources
1t uses and the results it achieves. Tne Kans. title II staff assisted
the Planning, Evaluation and Research Section in planning and performing
digtrict-wide evaluation for accreditation purposes and cooperated with
the Elementary and Secendary Accreditation Section -in reviewing standards
and in formulating alternative accreditation procedures for school media
programs.

In Mich., the Department of Education develcped statewide goals for the
title II programs under which local districts must spell out their own
objectives and plan for evaluation of projects. A statewide assessment
of media center needs is planned as part of an overall education
assessment in the State.

I1Y1nois reported:

Because title II funds were impounded for fiscal year 1973,

there were implications at the State level 1n providing media
staff and administering funds. Impounded funds were not released
until January 1974, causing undue delay in distributing funds

to local school districts. The result was a reduction in
staffing. Because of these staff redactions, many activities
within the section were 1imited in providing services to local
school districts. F scal proceedings were reviewed and respons-
1bilities for processing applications were placed in the fiscal
unit of the Department of Instruction. This change gave more
time for the prcfessdonal staff in the media/library area to
provide consultative services to local school districts. Altnough
the agency is committed to a system of management by objectives,
1t 1s quite clear that all bbjectives were not met during 1974
because of the aforementioned impoundment of funds and the
concomitant reduction in staffing.

There was a very decided correlation of title II management goals with
Ind.'s comprehensive planning, as witnessed in their special grants
allocations for implementation of pricrity concerns in the areas of reading
and career education; and in the dissemination of educational resources
through its professional library which provided materials for department
personnel, which in turn provided in-service training, research and
technical assistance in the selection and utilization of media. A close
working relationship the title II program and Iowa's State education

agency was apparent in this report:

The State Department of Public Instruction has prepared and
published a series of 3 handbooks...Plan for Pro ress in the
Media Center. Plans are underway for another t1§1e Tn the
series. ATl of the handbooks provide informatiun and guide-
lines for planning school media programs. The development

$)
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of this latest handbook is another opportunity ar {/or
example of how State Department plamning and title II
come together to work for what is best four c¢hildren.

Three planned statewide conferences were held during

fiscal year 1974. Arrangements and nlans fcr the con-
ferences we:e made by the staff in the State Department

of Public instruction in cooperation with recommendations
made by the personnel in the regional media centers.

One of the purposes of the conferences was to invclve media
personnel from all over the State in positions at all levels
of education to help in the comprehensive planning of the
State Departinent in Public Instruction for th~ title IT
orogram.

From the Western region, 1t was learned that American Simoa credited

Felp from ESEA title II funds in providing sudplemeitary and curriculum
related materfals as a step towerds a State goal of helping each chilc
achieve his/her maximum potential as an individual!. In Hawaii the Off
of Instructicral Services and title Il adminictrators reported a coopera.
responsivility 1n the listing of materials selection:

Meetings were held with program specialists in the Office

of Instructional Services to delineate types of materials to

be listed by title II, and those that would be referred to
specialists in various curriculum areas. It was agreed that the
01S would be responsible for 1isting approved materials for
enrichment or extending opportunities for learning in the subject
areas, owring this fiscal year, a comprehensive revision of the
ESEA title II materials list was accomplished. Subject headings
were selected to conform with OIS curriculum guides, resulting
in the increased usefulness to teachers and educators in
selection of quality materials for their students.

In Nevada, planning ic formulated through its management-by-objective
system, a system that derives from its Ten Common Goals for Education.
School library/media center programs and ESEA title 11 proJects are
unified within this system. State planning sets goals designed for
implementation of school library and media centers in local schoo!
districts, including needs assessment, program planaina, acquisition
of materials, and monitoring and evaluation of programs.

A1l Federal programs administered in Oregon are required to support
instruction-related priorities as set out by the State education agency.
This assures that managzment goals for title Il are an integrai part of
State planning.
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These instruction-related priorities are in the areas of childhood
and primary education, career education, culturally and economically
disadvantaged -- all areas requiring the special kinds of materials
that can be provided with title II funding.

In describing how management goals fitted into comprehensive State
agency planning in the State of Washington, the report revealed that:

A1l ESEA Title II programs and activities have been
incorporated into the overall comprehensive Goals for
the Common Schools, which were developed by the staff
of the Superintendent of Public .Instruction and adopted
by the Washington State Board of Education in January
1972.

Washington continued using its Consolop (consolidated
application forms and uniform reporting procedures)

for ESEA Title I, II, III and NDEA ITT, with over 25
districts in the State. A program priority survey was
conducted by the Division of Curriculum and Instruction
to identify areas of greatest need, Supervisors within
the Division o° Curriculum and Instruction work together
to assist school districts improving programs that depend
upon the effective use of learning mateirals. This year
operating plans for the title II program were cocrdinated
with both directors and supervisors within the State
education agercies. Operating plan provided increased
e“fectiveness in organizational budgeting and evaluation
of management performances.

)
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6. Program Goa'ls

Program goals in the title II program relate to specific needs <or
instructional materials in vardous curriculum areas, ir differart “nrmats
to accomplish varied teaching and learning styles, and to meet *he needs
of target groups of children. Program goals are related to State needs
such as those for media in early childhood education, reading, metric
euucation, or for gifted or disadvantaged children. State aoals irz?:de
media for use in staff development activities for teachers, for
‘nstructional programs for children in private as well as public - -ccls,
and in such agencies as hospitals, correctional institutions, ar" szecial
schools offering educational programs for children.

Several Northeastern States cited as a proaram goal increasing the
availability of instructional media for the use of activities related

to the celenbration of the Bicentennial of the American Revolution.
Bibliographies of medid cn this subject were prepared and disseminated
to teachers, mediz specialists, and pupils. A nurber of special purr .o
projects to provide media for United States history courses were fun.
e.g., Early New England studies for middle scroo! pupils in Fall Rive:,
Mass.; a new interdisciplinary course in American Civilization at E.L.
vandermeulen High School, Port Jefferson, N.Y.

The resurgence cf interest in traditional crafts has combined nicely w:ih
the Bicentennial theme. Schools have purchased media in this field

for use in serveral curriculum areas, e.g., the arts and humanities,
social studies, and English and journalism. A somewhat related topic
which has been introduced into the teaching of litzrature, with the
associated add‘tior of media on the subject, s the folklore of Americar
Culture.

States also report that meeting the cultural or linauistic needs of
children is an important goal. Both reqular end special purpose projec::
are funded under this objective. For example, 8ristol is one of the

R.I. communities with a large Portuguese populatiorn. £nglish as a second
language is offered to non-English-speaking children in the high school
and Portuguese is offered as a language course. The funds from title Il
helped to enlarge and increase the collection of bilingual and cultural
media. From the increased use of these media, local school personnel in
Bristol judge that the media have had a positive effect on learners.

*In Brookline, Mass., a two-year elective course in Mandarin Chinese

is being piloted as a language option. Title II funds are being used

to acquire enrichment materials in art, music, literature and history.

A group of children who have been targeted in some States to receive
special attenticn under title II are children living in sparsely populated
areas. Vt., for example, still has 8 one-roomschools where Tocal
resources are extremely limited. Title I3 has placed some new attractive
books of high quality into the hands of chfldren attending these schools.
Maine's two regional media centers are providing a demonstration of
cooperative media activities for several small schools. The center

at Waterville provides weekly delivery of materials to a number of these

L
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schools, with teachers in all schools participating in the preview and

selection of media. The effect of the Watarville project has been to

enrich basic Tearning media in the schools and to provide more flexible
teaching styles with the varied media formats made available.

N.J. is one of the Northeastern States giving special attention to

children in various types of institutions. The 23 State institutions

and agencies were organized in fiscal year 1974 into the Garden State
School District. These schools, enrolling 5.245 pupils in that year,

were awarded almost $9,000 in title II funds for the acquisition of books,
periodicals, and other media. It should be noted that Federal expenditures
for books for these schools comprised nearly 40% of the total expenditures
for books and that books purchased under title II for the use of children
in these institutions represent almost 15% of the total book collection.
Federal expenditures for audio-visuals for these schools represent
approximately 23% of the total expenditure for non-print media.

Del. has adjusted a program goal on the basis of infcrmation collected
through monitoring activities. Visits to schools indicated that some

sc' 1s had misinterpreted the acquisition of high-interest/low-vocabulary
re .ing materials to mean only fiction and were missing an opportunity

to purchase and encourage children to read in the content fields.
Information has been disseminated to correct this interpretation and
encourage the acquisition of easy-to-read media on a variety of subjects.

The acquisition of media to support metric education claimed a fair

amount of attention in "iscal year 1974. Although some of the physical
hands-on-items are not eligible for purchase under title II, pictures,
charts, films, filmstrips, transparencies, slides and kits have been
widely purchased and used. Materials are in use not only in mathematics
and science classes but in language arts, social studies, industrial arts,
home economics, and physical education classes.

Energy crisis teaching resources have also commanded attention in developing
social studies and science nrojects under title II. Newspapers,

magazines, and books have assisted classes to compare the sources of
energies in various societies with contemporary uses. Since much of the
visual material now available in schools is out-of-date and emphasizes

heavy use of non-renewable sources of energy, teachers and media specialists
are carefully reviewing their present collections and selecting new and

more current audiovisual media as they become available. :

Program goals for the States-in the Southeastern region followed in general
the pattern of Fla. There the primary goal was to administer the ESEA

title II program in such a manner that the same 1ibrary opportunities

would be available to all children in public and private schools alike.

In practice, this meant that schools with the greatest needs would receive
the greatest share of available resources. The measure of the accomplishment
of this objective is to be determined through an analysis of responses

to the Fla. Statutes Accreditation Standards. Among other of its

management goals, D.C. called attention to a growing trend throughout

the country of calling on communities for support, thus broadening the
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base of ¢ooperation. From Ga., the goals stressed *he irportzrce
materfals and their acquisition:

1. To provide a variety of quality resources fcr the .se
of pupils and teachers in elementary anc secondar.
instructional programs that will meet *he individuz’
needs of pupils

2. To make available adequate quantities of high quality
school Tibrary resources relevant to the units of stugy
in elementary and secondary school instructional prigracs,
resources that will stimulate learning in individuzlizes
study situations as well as in group activities

3. 7o provide sufficient quantities of auality audiovisual
anc printed materials for use by children and teachers
in elementary and secondary schools in supcort of the
curriculum

4, To stimulate local school systems tc renizce absclete
school library resources and textbooks with uu-to-date
materials

"

To provide professional materials tha* wil' erabie
teachers to be resourceful and effective

£. 7o stimulate through Federal assistance an awareness at
the iocal education agency level of a need t- ircrease
‘unds for instructional media

7. To provide materials that will stimulate a desire in each
pupil to develop skills in reading which will enable him
to read to the full 1imit of his ability

8. TJo provide materials that give each pupil an opportunity
for occupational exploratien that will lead *0 wise
choice of career

In 1971, the Md. State Department of Education published Criteria for Mocs. n
School Media Programs "to provide guidelines for ~chools which are
incorporating new educational approaches into their cur-iculum programs",
Unified media programs are recommended for the State, the school system,
and the individual building programs. Unified programs of service are
provided by the State: 20 of the 24 school systems have system-level
centralized integrated media services, and 97% of the individual public
schools have unified programs. When, however, the individual categories
of staff, services, facilities and funds are examined, no school system
fully meets all requirements. The title II program, relating as it does
to media services, has helped pave the way to public acceptance of the
concept that students lezrn various ways through exposure to many kinds

of resources. Programs now require and will continue to demand more
accessibility to and availability of good media programs. The goal of
the ESEA title II program in Md. is to provide assistance for the
development of media programs which will bring the 24 educational agencies
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into compliance with the categories of resources and funds expended as
set forth in the Criteria. Funds will Bbe used to-

1. Provide materials so that all elementary and secondary
students of the Itate will have media available to support
their instructional and recreational needs

2. Provide title II assistance to local educational agencies
with the development of system media programs

3. Assist local school personnel in the evaluation and
redesigning of existing and/or new media programs

4. Provide inservice opportunities for local personnel to
make more effective utilization of media resources

5. Provide statewide ethnic and cultural workshops and reading/
madia workshops designed to make local representatives aware
of trends and development in utilization of ethnic, cultural
and reading materials

6. Establish cooperative program activities which will be of
mutual benefit to information seekers

Again and again, the States listed among their goals a sharing of
responsibility for materials selection and use -- some through Advisory
Councils and others through faculty and student recommendations. Ky.'s
goal “to involve the school guidance staff in the selection of materials
for their own and pupil use" was a logical step to its next two goals

"t0 conduct needs assessment in these areas (quidance materials) and to
prepare bibliographies of materials used in vocational education".

Miss. had a similar goal of providing "up-to-date material on educational
and occupational guidance" and also in seeking out "materials for special
education programs and resources in the area of social problems, such

as drug abuse and environmental/ecological education".

In the Mid-Continent region, program goals were frequently curriculum-
oriented, as in Wyo. where stress was laid on materials availability for
students through systematic procedures of handling and greater accessibility
of materials through a centralized collection. As for special project
grants, each application was required to contain documentation showing
critical district need, to 1ist several objectives relating to that need,
and to indicate in-service training to facilitate better utilization of
materials. The title II staff in Ark. held seven workshops for 1ibrarians/
media specialists, principals and superintendents, to review priorities

and clarify procedures in 1ine with program goals. Title II projects

were monitored and the title Il coordinator reviewed the programs in line
with title II objectives. A1l title II applications were carefully
screened and many districts were directed to make certain changes which
would result in improvement of the programs. Memoranda concerning

23 - S




interpretation, direction and general information cn t~e function and
progress of the programs were distributed at frequent intervals to all
districts -- aid in planning and selection was given *to private as well
as to public schools. Staff also screened purchase orders for <hose
schools not having libra-ians/media specialists.

Program goals in Colo., on the local level were set by ESEA title T7
advisory committees. Special goals for their demorstration centers
founded with special purpose grants were:

1. To facilitate the learner's realization and at*airrent
of a quality education

2. To provide an educationally functional school library procram
which will serve the personal needs, interests, abilities,
and creative potential of the learner and t-e developmental
demands of the curriculum

3. To improve existing school library media crograms and se-ve
as a model for further progress in the devzloprment of school
library media centers

4. To integrate comprehensive learning resources with the teaching
and learning process.

Idaho's program goals leaned heavily towards fulfilling the need for high
quality/adequate quantity of library resources and instructional raterial<.
Included was the provision of professional materials for teachers.

A need to increase non-book materials was cited in both N.M. and La., as
well as the need to upgrade reference materials and supplemental reading
books. La. mentioned support for special and specific education programs,
1.e., reading, career educatton, Right-to-Read, and teacher training.
Mont. listed seven program goals. Those of special sianificance were:

1. The State education agency will conduct on-site visitations
to assist the local school district in developing and
implementing a plan for the use of title II funds as well as
providing assistance in the selection of materials

2. The State education agency will conduct regional workshops
to encourage local education agencies to participate to
maximum advantage in this program

3. The State education agency will disseminate information on a
continuing basis to all eligible LEAs, describing the opport-
unities afforded by this program to strengthen their learning
and library resources in the schools

4. To secure the effective and efficient use of Federal funds
and to avoid suplication of effort, the Superintendent of
Public Instruction will establish such requirements as may

s Ay

24



be necessary to assure the effective and efficient
coordination of the ESEA title II program with any
program conducted under the Library Services and Construc-
tion Act. The State educational agency and the Mont.
State Library Commission will hold periodic meetings to
coordinate programs at the State and local levels.

Okla. was not alone in having as a primary goal the provision of assistance
in the developing and/or strengthening of library/media centers. It
attempted to reach this goal by on-site visits to local educational agencies
by the title II coordinator, by conducting six regional library/media
workshops, and by maintaining a professional collection of materials for
loan to local educational agencies.

Program goals in Tex. included program review and technical assistance
activities, an effort tc implement the State program of Learning Resources
Centers through performance of office routines, development and dissemination
of guidelines for Campus Learning Resources, program support for the
Right-to-Read schools, and an emphasis on in-service education beamed

towards the planning process for Campus Learning Resources Canters. Moving
towards systems-oriented planning seemed implicit in Utah's resolve to

have on record the data concerning current status, one-year goals and five-
year media goals for every school in the State. Among other significant
goals were:

1. To establish and maintain model demonstration centers
in various areas of the State

2. To provide the leadership and motivation to promote the
integrated media program in every school in every district
in the State

As in other regions of the country, so in the Upper Midwest -- program
goals varied from State to State, determined by the specific needs for
instructional materials in the varigus subject areas, and by different
formats to support a variety of teaching and learning styles. Goals set

by these States fall into 2 broad categories - (1) Changes in curricula
and media services and (2) Consultative assistance and in-service training,
In the first category, I11. reported a proposed revision of State standards
for media services; Mo., an evaluation of all school libraries, relating
1ts findings to inproved learning resources services, materials collections
and physical facilities. N. Dak. likewise is coordinating standards for
1ibrary/AV programs while Ohio 1s encouraging local schools to move from
classroom collections to central collections, or to move from traditional
Tibraries to integrated media centers. S. Dak. offered the assistance

of its Statistics and Planning Section to local educational agencies,

and Wis. continued to encourage and support the development of centralized
1ibrayy/media facilities in schools throughout the State. Ind. introduced
materials on metric education and provided assistance to programs concerned
with alternative education.
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In the second category, deaiing with consultative assistance and ir-service
training, both Mich. and N. Dak. supported workshops -- the former ‘or
volunteers, the latter for librarians and administratec-s. Wis., toc,
provided 1n-service support through regional, district and incdividyz?
meetings and visits.

Ind. used a one-week Instructional Development Instituze as a springbcard
to introduce functional media as support for instructional strategies, while
Neb. had among its program goals the development of quidelines for establic
ing and operating a media program in elementary and secondary schools.

Iowa worked towards providing current and inncvative professional prirt and
non-print materials for teachers and administrators through the 16 3zrea
media centers and the Cooperative Network of In-Service Rescurces lccated
in the Marshalltowr Center. Mich. had as a program goal the sponsorship

of Freedom to Read Conferences, designed to meet the need of wise, but
wide, selection cf materials and to offset efforts to limit the rance c*
materials available to students. Mich. also supported the goal of providi
occupational and career information materials in=-depth.

Cuam iisted amcng its program goals the preparation of basic minimal co.
‘ons of iibrary resource materials for the openingof newly constructed
schools; the acgquisition of materials esgential for professional growth

of the staff; the assistance of teachers in the selection and effective u- .
of irstructional materials and equipment; and the instruction of staff in
production of instructional materials. Hawaii's goals coincided with these
cf so many of the States in attempts to provide greater in-service education
to school librarians, teachers, administrators, and counselors and also

to provide support to those curriculum 2reas where needs for additional
resources are greatest.

In the Trust Territory, it was reported:

Program goals are determined by the 6 districts after meeting
with Selection Committees. These are more in the nature of
priorities than goals. For example, a given district may set

as a high priority the acquisition of films that can be used by
all schools in support of one or more subject areas. Although

we do not reguire districts to 1ist their goals, they can be
surmarized in an overall statement; To obtain improved materials
that will support and develop programs in science (including
health), mathematics, social studies, bilinqual programs and
occupational education.

Wash., as did other States, stressed the goal of increasing the varieties
and numbers of materials available to small school districts. Another of
its program goals was to provide funding for learning resources demor -
stration centers throughout the State.

Because the testimony to Congress which prompted the writing and passing
of title Il in 1965 gave great attention to the fact that so many public
schools were without school libraries, a major program goal in all States
has been establishment of centralized school media centers. Information
was collected in 1974 on the number of public elementary and secondary

schools with libraries or media centers (Table 16). This information was
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available from 43 States or other areas participating in title II.
Twenty-one States, American Samoa, Guam, the Trust Territory of the
Pacific Islands, and the Bureau of Indian Affairs reported that all
public secondary schools had libraries or media centers; six States
and Guam reported having libraries or media centers n al} public
elementary schools.

The proportion of public elementary schools with iibraries or media

centers {ugreased significantly during the fourteen year parioc from

1960-61 to 1974 - from 31.2 percent to almost 79 percent. This remarkable
development can be attributed to the impetus of the ESEA Title II program,
development of State, regional and national school media standards which
included elementary schocls, State and local support, and Federa! suprort

of reading improvement through such orograms as NDEA Title III, ESEA Title I,
and the Right to Read program.

During this same period, the proportion of secondary schools with libraries
or media centers increased only slightly; however, it should be noted that
the proportion of public secondary schools with libraries or media centers
was already high, their prcvision having been encouraged for many years

by secondary school accreditation nrocedures. The difference in provision
of libraries or media centers in public elementary and secondary schools

by regions of the United States is shown in Table 18. The New England
region made the greatest progress in developing both elementary and
secondary school libraries over the 14 year pericd from 1960 to 1974;
however, tw. other regions - the Southeast and the Great Lakes regions -
increased the proportion of public elementary school 1ibraries or media
centers by more than 50 percent.

The increase in public secondary schools with libraries or media centers
has been very slight except in New England and the Far West regions, with
four regions actually showing a smz11 decrease in the proportion of
public secondary schools with libraries or media centers.
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7. How the Relativz heec Formulas Reflectec °rogram foals

Section 117.3(b) of title II of the Elementary and Secondary Education
Act requires the distribution of school library resources, textbooks, and
other instructional materials among eligible public and orivate elementary
and secondary schocl children and teachers according to their relative
need for these materials. C(Criteria for relative need are established by
each State on the basis of a number ¢f factors, e.a., gquantity, quality,
and recency of materials currentiy available to children and teachers,
requirements of reqular or special instructional proarams, cultural or
linguictic needs of children and teachers, degree of economic need, and
degree of pas* and present financial efforts to provide materials in
relatic- to financial ability.

In Del., results of the State testing program showed a high correlation

between financial status of families and reading achievement of childrer.

The title Il relative need formula has therefore directed a significant

amount of funds to school districts enrolling children from families of

low income. The greatest fimancial support for media goes to schooi districts
that are economically disadvantaged, those that have the poorest or most
inappropriate collections of media, and those with the largest number of
children. Over $160,000 was spent in fiscal year 1974 on Del. title II
projects related to reading.

Concern for minority groups was expressed in one of Mich.'s program goals:

To support the goal of providing materials at all levels and

in 217 formats for Spanish-speaking and American Indian students,
the title II office, aided by a committee, will distribute to
every school building a bibliography of such materials to aid
schools in their selection,

and from Minn.:

Funds were spent to expand an outstancuing depository of Indian
and Mexican-American media materials at Brainerd. Materials
hou-ed in this cultural center may be used by all schools in
the State.

Minn. also numbered among its goals the establishment of a model Right-to-
Read program and assistance to a proaram for the gifted child by providing
materials.

In the Western region, Alaska reported that for a variety of reasons,
in-service programs for title II were limited. However, technical assistance
was provided by the Federal Programs staff in helping local educational
agencies .with their proposals for special purpose grants. American Samoa,
whose school library program was a late starter (in 1970) continues to work
on building its basic collections and reaching a standard of ten books per

student.



Among Ariz.'s program goals were:

1. Special purpose grants will be available to new schools
opening 1ibraries to assist them in establishing basic
collections of materials and to schools establishing
libraries for the first time

2. Professicnal materials for use by litrary media personnel
throughout the State will be available for lean from the
Department of Education

3. State Agency will assist private schools as much as possible

4. Minimum basic grants of $475 will be established for schools
with at least 50 students but no central collection of
materials

5. Maximum grants of $3,575 will be estabiished for schools,
regardless of the size of enrolliment.

From the Bureau of Indian Affairs, program goals were basic: to increase
services to the smaller isolated schools where no 1ibrary and media
activities are.availuble other than through their own resources. Emphasis
was alsc placed on working with other titles-funded projects to increase
materials on career choices.

The Mass. relative need formula, revised in 7iscal year 1973 began to make
its impact felt in fiscal year 1974. The former simple count of 1ibrary
items per pupil as an index of need was replaced by a compilation of local
expenditures per pupil for media. An incentive category measuring local
effort against national media standards was introduced. School districts
welcomed tie revised formula grant program in that it linked print and
nonprint programs separated by the State budget code, allowing combinations
of budget in some districts and more noordinated planning in others.

The N.J. relative need formula was developed to assure that children and
teachers in elementary schools and children and teachers in urban schools
receive the largest share of title Il benefits. Essex County, for example,
which contains Newark, N.J.'s largest city, received nearly 11% of the
State's title II program funds. The basic grant formula in Maine results
in 42% of the schools receiving very small allocations. State title II
staff and the State Advisory Council question seriously the impact of these
small amounts of funds spread so widely; however, concentrating funds
appears inadvisable because of the universal need for media in nearly all
0 Maine's schools. The incentive grants awarded to those Maine elementary
schools that make a local commitment for media staff and facilities, does
concentrate larger amounts of title II funds in a few schools for greater

effectiveness.

Conn.'s relative need formula takes into account two factors, (1) the
number of disadvantaged children in a school system and (2) the loca}
educational agency's financial ability to support education. By applyiny



these relative need factors in dete-mining allocations for public and

private schools and through special projects, the funds made avzilable
support program goals designed to encourage discriminatior in selection

of media, professional involvment, and long range planning. Pa. reported

the need to restudy its relative need formula %0 determine its effectiveness.
After nine years, 1t was felt that Pa. schools should have sufficient

State aid local support to minimize continued Federal support. Concentration
of funds in fewer schcols was recommended or consideration in future

planning.

Schoels in the Southeastern region likewise followed a pattern of economic
factors, availbility of materials (or Jack thereof) and achievement of
basic skills in determining their relative need formulas. Tenn. provided
a direct insight into the relationship between a relative need formula and
program goals:

The relative need formula is based on economic factors which
determine the ability of a local education agency to support
its educaticnal program. The ESEA title II goal of providing
financial assistance for acquiring learning resource materials
uses the relative need formula in determining the proportionate
amount of financial assistance to be provided each LEA for this
specific purpose.

In its Educatjonal Policy for the State of Florida, the first and most
important goal listed is competency in basic skills. Because of the
relationship between economic deprivation and lack of achievement, 75%

of its funds are distributed on this basis. Through a comprehensive
assessment of collections of school library resources and instructional
materials supportive of the curriculum, Ky. was able to arrive at its
relative need formula. The assessment covered all Jocal educational agencies
and private schools. in establishing need, these various factors were con-
sidered: quantity,quality | appropriateness and accessibility of resources,
the nature of the instructional program, and the adequacy of facilities

and personnel.

The N.C. title II State Plan provides that local education agencies can

use program funds to purchase materials related to educational priorities.
State priorities included career education, reading, early childhood
education, improved opportunities for the disadvantaged, and programs for
the handicapped. Local educational agencies selected those priorities which
reflected the needs of students and included history of African, Eastern

and Western cultures, drug awareness, ecology, and N.C. history. The
relative need formula is desianed to be applied to the individual school
based on instructional program and priorities, and the amounts of instruct-
fonal materials available to support these programs and priorities. While
the need for library resources and other printed and published instructional
materials continues to exist in all school districts in S.C., the need is
more critical in school districts having high concentrations of children
from low-income families. The relative formula reflects this need in

that 50% of the funds are directed to those districts enrolling large
numbers of low-income children.
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States of the Mid-Continent region were unanimous in ceclaring trat the
relative need factor strongly influenced program goals, althcugh some
States were more specific than others in documentina their cases. Okla.,
conceding that the title Il program is not reflected directly in fiscal
year 1974 nrogram goals went on to conclude that the "relative need formula
is fundamental to the program". Ark., using the standard of 20 books per
student, continued to use quantty as a factor in its formula and required
each district to determine its deficiencies, and allocated funds on the
basis of the verified deficiencies.

Wyo. felt that its relative need formula needed some kind of revision,
largely because it is outdated (formulated in 1965). 1Its two parts are
based on (1) numbers of 1ibrary books in a given LEA and (2) school
pooulation. Unhappy as this State is with its formula, it has some merit
in that the report concluded that “the greater number of books per student
in a district, the less money is allocated per pupil enrollment. This
tends to place title Il funds in the areas of greatest need".

Program goals in Idaho still remain just that. Emphasizing that its

schools do nct meet national media standards and that only a minimum number
of elementary schools meet State guidelines, the title II report stated
that no changes were made in its relative need formula for fiscal year 1974,

Mont., in contrast, seemed relatively pleased with its relative need

forrmula and its effect on pregram goals, stating that it "provided allocations
for disadvantaged children, and proved effective in providing equitable
funding for all those schools that applied”. Relative need in Colo.

is measured through the relationship of a given school district's assessed
valuation and its resources holdings. Entitlements are then based 90%

on economic need and 10% on current resources need. This formula prosides
that "the greatest amuunt of money goes to those districts least able “c
provice school library resources and instructional materials to students

and teachers".

The majorit: of State plans for States in the Upper Midwest used factors

such as ecor mic need, quality and quantity of materials currently available,
degree of 1c:al financial effort in relation to a district's financial
ability, anc establishment of centralized building media services, in
premulgating their relative need formulas. An example of direct relationship
beiween program goal and relative need formula is provided by Mich. A
program gnal to provide a wide variety of materials for student and teacher
use in areas of high concentration of deprivation fitted in well with a
factor in its relative rieed formula, which provides that 35% of title II
funds go to districts where 20% of the enrolled students come from homes
where parents made less than $2,000 per year, or whose mothers receive

Aid to Dependent “hildren, or who live in foster homes. Sharing in extra
benefits provided by this factor were 232,814 students in 89 districts in
fiscal year 1974.

A number of program goals set by States were indirectly related to relative
need, of which Mo. provided an example. The relative need formula by which
district allocations are calculated included these factors: number of

‘D,
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pupils and teachers, degree of economic need, previous financial effort,

and quantity and quality of library resources currently available. The use
of this formula provides per pupil amounts varying from district to district
in support of acquisitions for the improvement of library collections. The
use of this formula proved of help in the achievement of Mo.'s first

program goal: “Conduct an evaiuation of all school libraries to assist...in
planning improved 1ibrary programs".

Proof that the relative need formula is no static thing, but can evolve to
serve as an effective instrument in the achieving of new program goals was
illustrated by Neb.:

The relative need “armula was designed originally to consider
economic need, local effort, the collection in its relation to
State approval and accreditation standards, the utilization as
reflected through staff, facility, and the organization for
servicez. Over *he years, since its inception in 1968, these
factors have been amended so as to consider changes promnted
through the application of t'.~ relative need formula.

For examgle, as the valuation per resident pupil increased each
year, the weighted point value designated for economic need was
extended to encompass a broader range of dollar values in an
effort to lend greater assistance to areas of minimal value.
Similarly, as collections reached maximum point value in relation
to accreditation standards, changes were effected in the weighted
point value so as to adjust for such improvement. Such deverse
factors as central processing and participation through a regfonal
medfa center were worked into the formula %o reflect increased
local effort.

A1l program goals were drawn to promote improved media programs.
A1l aspects of improved media programs were touched by the
original relative need formula, and in turn changes were made
necessary to reflect growth. Tc separate relative need formula
and its application from the program goals of title II would be
difficult indeed.

States in the West reported a variety of relative need/program goals
correlation from the Trust Territory of the Pacific Islands where it seemed
to be arrived at on a subjective basis, to Hawaii, which reported revising
the formula so as to emphasize aspects of its State's program needs.

The Trust Territory of the Pacific Islands reported:

Selection committees and heacquarters personnel contfnue to
determine relative need primarily on the basis of their
on-the-scene professional judgment as to the quality and
quantity of materials available at the time selections are
made, as compared to the need for additional material
necessitated by increased enroliments and the zbility of
teachers and students to utilize increasingly sophisticated
reading and instructioral materials.
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Nev. interpreted its overall program goal of assisting Jocal educational
agencies in implementing title II projects, as a tie-in with its relative
need formula, components of which are:

1.

[42]

The quantity and quality of resourcec, books, and materials
already available for use of children and teachers

The degree of economic need in the district

The degree of previous and current financial efforts for
providing such materials in relation to financial ability

The value judgment of professionally qualified school
1ibrary supervisory personnel who are familiar with the
needs of children and teachers in relation to resources,
books and materials

Critical educational needs established by a systematic
assessment.

Many States have problems compounded, with many schools jocated in igolated
areas and having small enrollments. Ariz. attempts to ajleviate the
situation by granting such schools a basic $475. As for its relative need
formula, it is a composite of several things:

...the quantity of school Tibrary resources, the trained
personnel to promote the use of materials and to insurs
the acquisition of quality materials, pupil enrolliment,
and the maintenance of effort expenditures for library
resources at the school district level.

33 4%



8. Achievement of Program Goals

State departments of education reported some success in attaining the
program goals developed for the title II program in fiscal year 1974,

Thf degree of success attained was based on both quantitative and qualitative
evidence.

Nearly every Northeastern State reported a reasonable level of achievement
in the objective of providing a variety of materials in form, content and
Tevel of difficulty of media for use of children and teachers in schools
where formerly a single textbook was the chief source of study. Conn.,

for example, mentioned a school where, with the exception of textbooks
there were only two dozen books in one kindergarten class to keep the
children's interest for the entire year. Only a few children were reported
to use them. After a grant from title II of $1,500 for new books for

54 children, an average of 20 children in each of the two daily sessions
used the books.

Another objective -- to provide audiovisual media for schools where libraries
are in a transitional stage of development from a collection consisting
largely of printed materials into a broadly based media program -- has been
essentially achieved in some schools; however, needs for up-to-date materials
in all forms and on all subjects continue to be noted.

Several Northeastern States commented on the impetus that title II has
continued to give to the employment of media personnel to organize materials
and assist with their use. The following comments from the N.J. and Pa.
reports are jllustrative of this point:

N.J.:

The relative need formula has increased the number of libraries
and librarians in elementary schools. Districts are willing

to employ staff when materials and collections are built up.

In September, 1974, there were 1,074 elementary school librarians,
an increase from 930 in 1971.

Pa.:

ESEA title II is specifically responsible for the increase of
the materials available in the public and private schools of

the Commonwealth. This year, every public school building in
Philadelphia 1s served by an aide or a professional because a
real library exists. This is a major step forward.

A Conn. program goal -- to improve the selection of media -- was assisted
by the release in 1974 of a small share of funds allotted for 1973. Schools
were encouraged to use these funds to obtain appropriate selection guides.
Most did so”and a definite improvement in the quality of media selected

for purchase is noticeable.
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In Del., where local school districts chose their own program goals for
title II, the majority opted for a strengthened reading program, with career
education next in line. As for attainment of providing career resources
materials, success has been limited, "because the career education program
1n many schools is still in the development stages and the purchase and
utilization of resources is still dow". Conclusions for an improved rate

of success -- "There must be a well-developed instructional program for

ESEA title II goals to be effective in terms of improvement of learning".

Serious consideration is being given in Maine to changing its policy
whereby regular grants are distributed to 99% of its public schools and

to 65% of its private schools. The effect of small amounts of money So
thinly spread left 1ittle impact on the program or its goals. However, an
upbeat note was sounded in the report of the establishment of two regional
media center projects, one at Waterville and one at Farmingwon.

Mass. reported a continuing degree of success with program goals of upgrading
curricula through use of title II monies. Minigrants were awarded to

provide materials in the fields of special education, occupational and

career education, and in the newer areas of women's ‘studies, consumerism,

sex education and metrication. By working with staff at local levels to
improve curricula, provide materials and integrate services, N.H. achieved
several of its program goals.

Cooperation with subject matter specialists resulted in publication of
curriculum materials relating to veneral disease, reading, and environmental
education. Title Il funds were then made available for the purchase of
these curriculum materials. Ona of N.H.'s goals, “To develop an effective
program of dissemination of modé?! educational projects relating to all State
and Federal programs operating within the Division", resulted in a special
purpose grant to Hampton (Supervisory Union #21):

...to break out of the traditional library format of a collection
of strictly print materials. The value of motion to elementary
school children is evident and the Marston Elementary School in
Hampton would capitalize on available alternatives which can
successfully compete with commerical television.

Marston Elementary School then proceeded to establish an exemplary
multi-media 1ibrary which offered modern materials via films and tapes

to move students beyond study with the print collection to become more
visually literate. Among the many States reporting the goal of providing
materials of high quality was Vermont. It reported attaining success
through its book-selection workshops, four in number, with five sessions
in each conducted throughout the school year. :
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Reports of achievement of program goals were very positive throughout the
Southeastern States. A1l States reported the continued acquisition of
numbers of books that would enable individual schools to meet standard
numbers of books per child as set by State, regional, and national
professional associations and accrediting boards. Specifically, Alabama
provided leadership in the use of selection aids and reviewing media, in
the assessment of local needs, in conducting in-service training, and in
making a variety of media available for "hands on" examination. Results

of these efforts were reflected in the projects which showed that materials
such as art prints, paperback books, slides, transparencies, cassette tapes
and multi-media kits are being widely purchased in large quantities.
Georgia, in assessing achievement of program goals, made the following

statement:

"It is difficult to assess separately the attainment of each program goal,
since each is an essential element in providing high quality resources to
meet the unique needs of individual students who are the consumers in the
instructional program. The project applications reflect a greater variety
of media resources and an improved quality of projects from year to year.
In many schools the media specialist is an active participant in the
instructional team, assisting teachers in the selection, preparation and
utilization of instructional materials. Selections are made that support
research type teaching at varied interest and reading ability levels."

Both Georgia and South Carolina were among the many States reporting

an increase in library holdings. In South Carolina, only six secondary
schools reported collections having fewer books per child than the
requirement set forth in State standards; four of these were new schools
with new media centers. The average number of books per student in
secondary media centers was 10.2. Once school districts achieved South
Carolina's State standard in holdings, they were encouraged to use title
II funds to implement instructional activities designed to meet critical
needs. In fiscal year 1974, $368,171 was expanded towards this effort.
Georgia also used title II funds to effect changes in the instructional
program, designed to provide learning experience for each individual
student. These changes included implementation of the gquarter system,
flexible scheduling and open classrooms, which in turn have created a

demand for more media.

In an effort to measure the degree of achievement of its program goals,
Mississippi submitted a questionnaire to local education agencies. The
results indicated 98% of the local educational agencies felt that they
would not be able to maintain materials in library/media centers at
desired Tevels without the help of ESEA Title II; 83% reported that
individualized instruction had been implemented because of {ncreased

amounts of instructional materials provided by the program.
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Virginia reported that its goal for quality selection of materials has
met with a fair degree of success. State media personnel took advantage
of every opportunity to focus on this need. Schools were encouraged to
develop Tocal selection policies, and local visitations were made to
talk with media specialists and cther school personnel. Workshops were
conducted and displays provided for various groups, including State
agency sponsored subject area conferences and principals' conferences.
The conference space available at the Media Examination Center. School
Libraries and Textbook office proved to be a drawing card for small
groups wishing to examine the many examples of newer media. Virginia
also reported success with expanding collections -- by June 1974, only
three divisions had fewer than ten books per child, and fewer than 10
elementary schools were without centralized media se vices. Reports
also indicated growing collections of audiovisuals, with many of the
Special Project applications designed for emphasis of nonbook materials.

Reports from the Mid-Continent were also generally sanguine about achieve-
ment of program goals. Idaho reported its goals as "partially achieved",
stating what in essence was said in varying manner by other States:

There is a constant feedback from the educational communi ty
that title II has been one of the best programs for providing
tangible assistance for students and teachers. Their comments
are not based on evaluative data, but on their experiences with
students and teachers in the classrooms since more library and
other instructional materials have become available for use.

Not surprisingly, many States continued to have goals relating to "Right
to Read" or reading improving through provision of media. Louisiana
provided funding for 18 parishes to establish model libraries in "newly-

created Right to Read Parishes”. (These were in addition to 18 perviously
funded).
Oklahoma's umbrella prog-am goal: "To provide assistance in developing

and strengthening library/media centers", was achieved through (1) visits
to local education agencies by a new title Il coordinator, (2) regional
workshops involving teacher-librariars, lTibrarian/media specialists,
supervisory media personnel, and school administrators, (3) professional
collections of materials for loan to local education agencies and

(4) tightening--up of standards for quality materials purchased with
title II funds.

Utah was one of many States reporting the establishment of model media
centers -- the four in elementary schools, one in junior high, four in
high schools and one in a combined junior-senior high represented a goal
achievement that provides facilities for observation of outstanding media
programs. From Wyoming it was noted that local budgets in 90% of its
schools have maintained or increased their level of spending over the
past ten years. The report went on to state , "A large portion of the
credit can be directed to the incentive of title II. The real incentive
for Tocal education budgets came from attention provided by required
planning, implementing ard evaluation of ESEA Title II projects."



Achievement of program goals in the Upper Midwest was mixed, with some
States reporting a degree of achievement in the area of supporting changes
in curricula and media services, and others claiming success in providing
consultative assistance and in-service training. From Mich. came reports
of several workshops:

Three Freedom to Read workshops were held during fiscal year
1974. A11 were oversubcribed and enthusiasm was high. Title
II, ESEA shared the costs with LSCA...These workshops alerted
people to the problems [of censorship], often made them tighten
their selection procedures, and prompted many media people and
their school boards to adopt written selection policies or to
evaluate those already in existence.

Another workshop which benefited school and public librarians
(again with funds from LSCA and ESEA title II) was "The
Library's Role In American Indian Education"...It could not
reach everyone who should have benefited, but it made an impact
and is part of a total continuing effort.

Iowa established a Cooperative Network of In-Service Resources (CNIR),

whose stated purpose is to help teachers discover new ideas about education,
and another organization, Iowa Network for Obtaining Resource Materials

for Schools (INFORMS), with the aid of increasing the educators' level

of knowledge regarding curriculum and instructional methods, educational
innovation and current educational research. CNIR reached 310 (69%) of
Iowa's 451 local school districts in fiscal year 1974 by providina materials
at least once.

One of the major benefits deriving from the title Il program has been a
trend towards the centralized collection. Ohio and Wis. were representative
in citing progress in this direction. From Ohio came this comment:

Thirty-five school districts moved from or are starting to move
from elementary school classroom collections to central 1ibrary
facilities. Since this is a long term project, no attempt has
been made to tabulate the number of buildings involved...however,
consultants estimate that approximately 46% of schools visited
have moved or are moving to the integrated media center concept,
which necessitates the remodeling of facilities.

and from Wis.:

Attainment of this goal [centralized libraries] {is measureable
through a statistical study, showing that at the elementary level
such facilities increased for approximately 50% to near 70%.
Secondary level centers have remained constant near the 95% level.

Publications have frequently proved a useful tool in upgrading school

1ibrary standards. In Neb. it was reported that combined efforts of the
title II staff and the Neb. Educational Media Association, with help

from the State Department of Education, produced a published guide originally




aimed at evaluating existing media programs. Their Guide for Evaluating,
Developing and Establishing Schodl Media Programs eventually evolved into
an 1nsgrumenf capabTe of Tending direct assistance as well as to the
establishment and development of new school media programs. At the time
this report was made, a new edition of the Guide was in the process of
being printed. "Copies of the updated versfon are to be sent to State
departments of education, universities and colleges, and public and

private schools. This achievement, prompted by the title II administration,
must be viewed as the outstanding accomplishment of Neb.'s title II efforts".

States in the West, as in other areas, achieved varying degrees of success
in meeting their program goals. Alaska reported that some district had
strengthered their mathematics, reading, and social studies programs by
coordinating title II with other Federal] funding. Another State, Wash.,
also credited successful integration of its Federal funding resources with
the attainment of program goals. Unfortunately, 1ts goal to increase
numbers and varieties of materials available to small school districts
through increased participation of such districts in the title II program
could not be fulfilled:

Loss of levies in a high percentage of school districts in fiscal
year 1973 resulted in the inability of many small districts to
maintain local effort. As a result, there was no increase in the
number of participating small schools. (Approximately 80% of

the school districts participated in the fiscal year 1974 program
as compared to 86% in fiscal year 1973).

The Bureau of Indian Affafrs was also concerned with its small (and also
isolated) schools, concentrating efforts on grades K-3 where no libraries
were available, or existed only on a minimal level. It reported that it
had satisfactorily reached 43 our of 110 schools, affecting 6,586 out

of 12,123 children enrolled. These small schools range in size from 11
pupils at the Enemy Swain School on the Sisseton Reservation in South
Dakota to 735 at Barrow Alaska.

Among Calif.'s progran goals attained was one "to develop, install and
operate ideological and/or technological 1iaison between educational agencies
and related groups". To meet this goal, the ESEA title II staff initiated

37 new and examplary multimedia centers in school systems located in

various regions of the State.

Guam's problems were unique, frequently compounded by the geography of long
distance:

Most proposals accepted emphasized the need for high interest,
Tow vocabularly books, vocational/occupational/career materials
and non-print materials.
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Stil1, the great gaps in instructional materials in all
subject areas and at all levels attempting to reach pre-
determined standards are still there. The increased number
of K-12 students is causing difficulty in providing adequate
book collections. Guam experienced definite cutbacks in the
total number of books and media materials due to increased
shipping and freight costs.

American Samoa 1ikewise had its own brand of problems, and in describing
them, revealed some sociology:

Attaining ten books per student is proving difficult.

Currently we average 5.1 in the elementary schools, and 7.]

in secondary. Several thousand years of communal living

make it difficult to instill concepts of personal cwnership

and responsiblity so our inventory losses often equal purchases.
The fact that library books are often found in villages,
tattered and worn from use keeps us hopeful since it indicates
that most books lost for our inventory purposes are in fact
being well used.

A1l seven high schoo's have well-trained Samoan library
managers, four public elementary schools hava 1ibrary clerks
and card catalogs. Five private elementary schools and 15
public schools now have a responsible person in charge of book
collectfons.

About half our basic collection 1ist is now in schools.
This varies greatly from most mainland standards due to
cultural differences and also to the fact that 90% of
our students use English as a second language.

To meets its goal of support of those special curriculum areas where needs
exist, Hawaii's titte II program supplied funds for, among others, projects
in individualized instruction, in reading, in Hawaiian and other ethnic
studies related to Island cultures, and in guidance proarams. It should
also be noted that the private schools in Hawaii especially commended the
fairness with which the ESEA title Il program was administered.

The goal of providing media that met criteria of discriminating judgment
was a primary one evidenced in many of the reports. Ariz.'s ten goals
weighed heavily in this particular area. Schools participating in the
title II program there were asked to file materials selection policy with
the Board of Education (100% results not yet achieved, but coming close).
Professional collecticns enjoyed wide distribution, seven new schools were
awarded special purpose grants, and lists on diverse subjects -- sources of .
materials related to the Spanish-American, bilingual editions, Ariz,
non-print materials, award winning books, books with Ariz. settings, books
for kindergarten -- were prepared and distributed. Aware of the acute
shortage of personnel and professional staffing in the private schools,
Ariz.'s title II office processed materials on loan to that sector.
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9. Implementation of Goals in Title II Projects

Perhaps the most interesting section of the narrative reports furnished by
the States was that of "Implementation of Goals", where the title II
program was described in human terms. Each participating State was asked
in its fiscal year 1974 report to detail a number of projects illustrative
of the effects of the implementation of program and management goals

and the State plan. These projects are excellent examples of State and
local efforts to provide sufficient quantities of high quality media,
introduce newer types of media, and utilize those media in innovative
instructional programs and curricula.

Several projects in the Northeastern States were representative of those
furnishing media support to the curriculum, as in the Ralph Bunche School

in N.Y. City. Specially prepared bibliographies were integrated with

the curriculum through explicit references tc curriculum guides. Distri-
bution of media to classrooms is a daily feature of the program, as is
flexible media center scheduling to promote opportunity for class work,
small groups, and indeperident study. A project serving elementary school
pupils in schools of the Merrimack Valley School District of N.H. was set

up to support career education. Books, filmstrips, pamphlets were furnished
to broaden perceptions of children whose personal observations in the career
field tend to be limited. For the past several years, studies in ecology
have become very pooular. To answer that need Dryden Elementary School,
Dryden, N.Y., used title II funds to support practical projects in the field
of environmental abuse. Media are used to assist in testing hypotheses

on ecology-related problems of recycling, on prevention of stream and soil
erosion, and on animal feeding stdtions. Some projects were initiated with
the special needs of children in mind, or the needs of special groups, or
the opportunities and demands of independent study.

At Holy Trinity School, Wallington, Conn., children have been helped to
develop new interests in curricular and recreational activities through
the addition of easy-to-read books on contemporary topics. Rancocas
Valley Regional High School in N.J. used title II funding to increase
holdings in minority group media, women's studies, microfilm holdings of
periodicals for research purposes, the American Indian, and New Jerseyana.
The excellent collections in these fields offer pupils rich opportunities
for independent study in languages, literature, and social studies.

An example of a schcol serving needs of special pupils is St. Mark's

High School, Wilmington, Del. Although the school had an adequate media
collection, it was used primarily by students of average ability. With
titlie II funds, newer media were selected to provide for both gifted and
talented pupils in advance courses and for those children whose working
level was consicered below average.
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A story of gains in test scores comes from Stony Lane School, North Kingston,
N.H., where students had been identified through a State testing program

as having lower test scores than those in other schools of the district.
Title Il funds were expended for materials in the areas of reading comprehen-
sion, vocabulary development, and improvement of self-concept. Teachers,
pupils and media staff indicated that these media played a major role in
improving test scores over the period of a year.

The funding of a three-year project through an incentive grant resulted
in the installation of a new elementary schocl library/media center at

Sherwood Heights School, Auburn, Maine. Local funds provided both the

facility and staff, which includes a full-time media specialist.

To answer the need for prior examination, or a "hands on" approach to
materials selection, some States have used title II funds to develop
examination centers. One such is the recently opened Kingston Center in
northeastern Pa., which offers educators the opportunity to review and
evaluate media prior to selection. Intermediate unit funds provided staff
and facilities; title II, the media. A special collection of materials’
on career education is being developed.

Projects described by the States comprising the Southeastern region as
exemplary and illustrative of the effects of the implementation of the ESEA
title IT program included all areas of the curriculum -- basic and special --
and ranged from kindergarten through grade 12. They were universally
supportive of the unified media concept, and were illustrative of the fact
that school aaministrators are convinced of the importance of a successful
fnstructional program of a substantial collection of school library resources.

Since 1966, Ala. has consistently emphasized the strong influence that

title II was exerting on the beginning and development of a statewide
elementary school media program. Typical of the progress made is the program
as described by the Main Avenue Elementary School in Sylacauga (grades 1-5)
where 472 students are enrolled. Book circulation where averages 200 per day,
in addit ‘on to which teachers check out room collections and books for

unit stuly. Independent study time is provided each day for students, and

a 30-min .te planned library period is scheduled weckly for each of the 20
classes, at which time the library/media specialist works with children

and teachers. To keep teachers informed of the library program and its
offerings, an inservice workshop is conducted to discuss media center
policies and services, and to acquaint them with the operation and use of

new equipment and materials. Sylacauga is proud of its collection of books
(averaging 12 per child), multimedia kits, study prints, filmstrips, globes,
recordings, tapes and transparencies, much of which was made available by
title II.

Inner city schools have problems uniquely their own. When they succeed in
coping with some of these difficulties, it is especially gratifying to learn
how they did it. One such is the Most Pure Heart of Mary School, Mobile, Ala.
Many of their children come from homes that have no books, and where reading
1s not an activity to be enjoyed or shared. Beginning in the early grades,
students are taught to read independently, and to check out books for use

at home. The title II staff and teachers attribute early success in
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independent reading to an increased achievement in other areas of the
curriculum. Langley Junior High in D.C. has also concentrated on an
independent reading program. Since 1972, ESE: title II money has been

used to saturate the school with both paperback and hard cover books, and
with films and filmstrips taken from books. The program emphasizes silent
reading, and is based on the rationale that when students are allowed to
choose their own subjects and titles, and are able to read in a pleasant
atmosphere conducive to learning, they develop an appreciation for reading
and a curiosity to read in ever-widening areas of interest.

An individualized reading program has also been developed in Hampshire
County, W. Va., for which title II funds were allotted. Three high schools
and four elementary schools which had the '"meediest scores'' received instruc-
tional materials according to tieir special areas of need as indicated

by the survey. Both print and nonprint resources were purchased, with the
science and social studies areas of the curriculum benefitted most. With
additional appropriate study skill kits and high interest/low ability
materials the instructional personnel were able to effectively integrate the
reading effort into the total curriculum.

In the Midcontinent, States described a variety of projects, ranging from
bilingual and bicultural to the open concept school. In between were programs
to enliven industrial arts, to introduce the metric system, and to

provide demonstration media centers. From Cheltenham Elementary School,
Denver, Colo., came the report of a program described as, '"Two cultures,

two languages, one people'. Of the students enrolled here, 65% are Spanish
surnamed which necessitates a strong bilingual and biculturai emphasis.

Title II funds have made possible the purchase of books, tapes, filmstrips,
transparencies, maps, charts globes, and other resources that reflect this

emphasis.

A project embracing its industrial arts curriculum was described by Littleton
High Schonl, Arapahoe County, Colo.:

Residents of our area are highly mobile and the median family
income is above the State average. Since 53% of the school's
1974 graduates did not enter a 4-year college, the need to place
greater emphasis on the industrial.arts curriculum became
apparent. Our. project attempted to provide library experiences
for students who were not majoring in academic subjects, and
to provide them opportunities for independent study in such
courses as electronics, wood shop, metals, auto mechanics,
driver education, mechanical drawing, welding, and foundry.
Materials purchased with title II funds leaned heavily towards
the audiovisual format to provide appeal to students who were
not book-oriented.

Missoula, Mont. embarked on a project to build quality collections of
multi-media materials designed to individualize instruction and improve
teaching methods, while Fergus High School at Lewistown, described itself

as "an example of a rural county high school that has used title II funds

for updating and enriching an otherwise mediocre collection. The areas that
the school concentrated on this year were creative writing and world history'.
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From Okla. came an example of a creative media program which aids and
abets the open concept school in which it is housed, and the description
of a project funded by title II which resulted in full-scale Cocperation
of the local administration:

Eisenhower Elementary School in Nerman has a creative media
program that is very much a part of the total instructional
program of the school. Since this is an open concept school

it is difficult to determine where the Media Center begins

and ends -- which is excellent! Students may be seen in

the ""Numbers Nook', 'Commmication Center', "Answer Avenue',
''Pecple Place', or "Curiosity Corner', reading or listening

to a record or tape, viewing a filmstrip, or perhaps researching
in reference books. All of these resources were made available
by title II and receive extensive use by teachers and students.

and

shyline Flementary School in Stillwater was a recipient of one
of the Special Projects Grants to serve as a demonstration

media center for two years. Thanks to the grant, the basic
book collection was strengthened, but primarily the money was
used to develop the software collection. Perhaps most

important of all, the local administration exhibited its support
for the media program by remodeling, building shelves, painting,
and expanding the facility to three times its original size.
Students and teachers are served by a full-time cert.fied
library/media specialist and a full-time aide. This is now

one of the more successful media programs in the State.

Many of the States used this part of their repart to provide a summary
regarding their projects. Utah, after describing its model media projects
located in 11 scheols throughout the State as centers of examplary resource
programs, had this to say about their value, 'More important than the mere
acquisition of equipment and materials has been the change in attitude and
practice on the part of faculty and students. The media center has become
the hub of activity and a true center of learning. Support from the district
administration and from the public has been extremely strong. In some
centers this has resulted in construction of new large facilities to accommodate
the program. In others there has been extensive remodeling and enlargement.
These have become truly model centers and provide show places where educators
and the public can see excellent instructional programs in action'.

Notice has been made elsewhere in this report that as the nation moves to
adopt the metric system of measurement, schools are already preparing the
coming generation to accept and understand it. One such school is the Dean
Morgan Junior High School, Caspar, Wyo., where the media specialist and

two 8th grade science teachers, with the help of an ESEA title II grant,
built up an examplary ccllection on the metric system. This collection,
through interlibrary loans, is made available to other school media centers
in the district, until such time as their own collections become adequate.




State education agencies in the Upper Midwest cited a variety of projects
that provide indications of success in accomplishing goals, both program
and management, set for title II during fiscal year 1974. From Joliet
Elementary School District, Will Courty, I11., came word of a project built
around the needs cf special groups -- in this case, the deat and the
bilingual:

Pershing School has developed both a library and a learning
resources center with the use of title II and local funds.
This center serves 300 students, K-8, but its uniqueness
centers around both the bilingual population and deaf and
hard of hearing students it serves. As well as meeting the
needs of typical students, a variety of materials have been
purchased to implement programs initiated by teachers to meet
the varied educational needs of the deaf and hard of hearing,
and the bilingual student.

Another school with another kind of specialized collection, daveloped with
title II funds, is Lawrence Central Junior High in Kans. It has continued
te build a fine ethnic section, with cooperation from Kans. State College
staff in Emporia. This project is now in the final stages of evaluation.

Also in Kans., E1 Dorado has had for many years viable 1ibrary programs on
the senior and junior high school levels. However, "because elementary
school 1ibrary media centers had not been developed, title II funds were
withheld from these. With the assistance of the title II coordinator,

parent pressure, and the School Library Media Directors Association, adminis-
trators were persuaded to hire an elementary school 1ibrarian. Each of

the five elementary schools now has its organized library/media center".

A project in Indiana - "Books for Boys" designed to assist in alternate
approaches:

Ordinarily a media specialist would be aghast at finding
writing in the inside cover of a book which was the property
of the library, but when our circulation clerk pointed out

the graffiti in "The True Boo% of Dogs", we were delighted.

A line circled the school stamp and the words written in
underneath, "I5 THE BEST SCHOOL IN THE WORLD". The book

in which this graffiti appeared was one of those purchased
with funds provided by a special grant from title II. Our
program was titled "Books for Boys" and its thesis was that
some boys do not succeed at reading because leisure readina
materials provided are not sufficient in quantity nor of
interest to them. It was our hope that if we provided the
right kinds of materials at the reading level of our students,
we could help them develop a positive attitude towards reading.

Another facet of our program was to provide books on records

or tapes for students who were frustrated by having no materials
which they could read at their interest level.
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Materials purchased through this program have enjoyed
a high rate of circulation, but even more important,
we believe that the informal, spontaneous inscription
in this book about dogs was an indication of the
relationship between interest in a book and a good
feeling about the school.

Kirksville, Missouri reported implementation of the goal, "To assist
Tocal education agencies in strengthening their nonprint holdings". Out
of the total allocation of $3,770, this district chose to spend 822
($3,007) for audiovisuals, thus reflecting administration desires to
provide students and teachers with a wide variety of learning resources
for improved instruction and learning opportunities.

Scattered throughout this report have been instances of title II funds
granted for special projects in ethnic studies. In South Dakota, where
there was a dearth of materials dealing with the culutral background of
American Indian, title II funds help to alleviate this shortage. To
this end, a project handling demonstration material was designed and
eventually awarded to Rapid City for housing and care. This unit does
riot provide for use outside the center, but is always available for
review by any school in the State for possible acquisition.

Two other projects reported from South Dakota, designed to serve
reservation children in public schools, should be noted. One at
McLaughlin, provides a sharing on Indian cultural materials. Both of
these facilities provide service to all children and teachers of the
area. At McLaughlin reference and reading materials about the American
Indian includes legends, biographies, prose and poetry, art, music,
history, food, clothing and shelter, customs and traditions. Formats
include books, periodicals, records, filmstrips, cassettes, pictures.

A quote from the librarian and classroom teachers assures one that, "The
materials ordered have been a tremendous addition to our school, providing
experiences that cannot help but enrich our program".

And from McIntosh comes t-stimony that, "Elementary teachers have used
the materials throughout the entire teaching program. Because we now
have so great a variety of materials, books, filmstrips, transparencies,
pictures, slides and replicas, teachers are able .to use the material
throughout the year as it relates to the various subjects in hand.

A recurring theme of need for materials on careers, a burgeoning field
in @11 schools and at all levels of instruction, has been a thread
running through reports from all areas of the nation. From Wisconsin
comes description of a successful project in career education:

A small school district in out-state Wisconsin (2600
student K-12) initiated a special project to focus

on career education materials. The program's intent

is to help each and every student to obtain an hold a
meaningful job. To accomplish this end, all teachers

in the school system have been involved in the selection

of materials contributing to this positive career
education program. The title II office, through its

£ -
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consultants, has been in touch with the project, funded at
$14,400, with a planned evaluation slated for completion in
1975-76. The entire project is in compliance with a State
goal for career education, and a title II goal to “provide
each child an opportunity of access to adequate collections
of instructional materials.

States in the Western region realized program and management goals through

a variety of projects, ctressing curriculum-building materials, innovative
approaches to learning, specialized collections and in-service training.

In American Samoa, a reading center using village school facilities and
1ibrary materials, is open two nights a week, providing a quiet, well-1ighted
place for study. Teachers or principals who staff it are paid from LSCA
funds, while books and materials are provided by ESEA title II. :

The Ariz. Children's Home in Tucson is a private school established for the
treatment of emotiocnally distumbed children. Its 1ibrary inventory was
extremely small and its budget for instructional materials was derived
primarily from proceeds of bake sales and other Parent Teachers Association
activities. Materials acquired under title 111 and placed on loan in the
school were books selected from annotated bibliograbhies whose subject
matter provided insight into the emotional problems of the children.

Not many of ESEA title II projects got cff the ground as realistically as
that (along with several others) provided by the Bureau of Indian Affairs:

The Bethel, Alaska bookmobile project continues to stand

out as an examplary project, a project that serves 34 outlying
day schools via air from 2 regional 1ibrary and media center
at Bethel.

The Standing Rock reservation in N/S Dakota established a
central 1ibrary and media collection at Fort Yates from
which it serves outlying day schools via a bookmobile van.
Materizals for the central service were purchased from title
II funds.

The Bureau of Indian Affairs operates 19 dormitories where
students attend public school. This past year two projects
were approved to provide Tibrary and media in dormitories

so that the youngsters may have continued access to print and
nonprint materials. This is similar to a home library where
chiidren may use these resources during their free time in
after-school hours.

To turn from isolated areas to reports to title II projects in urban
schools with large minority enroliments, Calif. has furnished a program

example:

The Delevan Drive School, one of 450 elementary schools in
the Los Angeles Unified School District, is located in

47 U



Administrative Area H which includes the commmities of
Lincoln Heights, Highland Park, Eagle Rock, Silver Lake,

and Los Feliz. The present facility is new and houses

500 children of whom approximately 36% were minority at

the beginning of the 1973-74 school year. The ESEA title II,
Phase II project funded in 1974 for this school is designed
to assist in the implementation of a highly individualized
program to meet the needs of a very diversified group of
children in grades K - 6.

Contributing to the diversity of needs in this school are

a high transiency rate (37% in 1972); a mmber of children
from low-income homes; and a median IQ score of 96, although
11% of the students are State Identified Gifted Children

and an additional 8% are identified as high achievers. Among
the objectives which are included in the project are

improved reading test scores and establishment of positive
attitudes towards reading. Other objectives relate to
learning experiences in ethnic and cultural studies and
career exploration.

Hawaii reported two especially interesting projects, one from a private
school demonstrating creativity, the other from ¢ public school attempting
to promote recial harmony by fostering a pride and understanding of heritage.
In their own words:

At the Mid-Pacific Institute, a private school on Oahu,
"Foundation for the Future' is the title of a project
providing $1,538 in title II funds for printed and audiovisual
materials for use by 11th and 12th grade children in a pilot
project to explore casual relationships between present and
future. The project is planned on an annual basis, but the
emphasis will rotate in a two-year cycle, establishing cause
and effect relationships in the first year, and examining means
and effects manipulating the values of social structures in the
second year. It is an interdisciplinary unit incorporating the
curricular areas of art, mathematics, social studies science,
and the language arts, with planning done by combined staffs of
all departments.

Major curricular purposes to be served through this ambitious project are
to provide:

(1) a well-planned, well-organized nintial step in curriculum revision
leading towards interdisciplinary studies (2) an opportunity for each .
department to forge beyond the traditional historical-to-present approach...
and include instruction in the area most pertinent to students' lives -

the future (3) for the exploration of cause and effect -- how will our
activitie< in the 1970s affect our lives in the year 2000.

At Waimanaolo Elementary and Intermediate School, serving children in grades
K - 9, a project titled 'Hawaiiana', was funded by title II for $2,000.
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A description of the project follows:

Over 85% of the students in this sciool are native Hawalians.
The school is located in a pocket where housing has been
provided at very low cost to those cf Hawaiian heritage.
Others in the school are Filipino, Portuguese, Oriental,

and Samoan. The majority of the students are educationally
deprived. Racial problems have developed in the commmity,
and students from this school have encountered difficulties
when they enter high school in nearby Kailua (which is
predoninantly middie-class Caucasian with many childrern from
service families stationed in the Islands).

Objectives of the program can be summarized thus: (1)

compare and contrast Hawaiian and American mainland cultures;
and develop an understanding of the contributicns of various
ethnic groups that have made Hawaii a 'melting pot of races'
‘2) To foster pride in themselves and in other ethnic

4roups In their community by studying past achievements and
contributions (3) To give students a deeper appreciation of
their own potential and an appreciation of the future develop-
ment of Hawaii.

Many States reported projects involving students whose reading skills
needed sharpening. From Carson City, Nev., came a program typifying how
title Il funds have used for this purpose. A program objective was
designed and implements! to provide high interest/low vocabulary books and
for grades 7-8 and fiti.d in very well with the 'Basic Skills Lab' whose
thrust 1s also directed at remedial reading and language arts deficiencies
among high school students.

To close this chapter on the Implementation of Goals, two special purpose
grants naving Statewide impact were reperted from the State of Wash.:

ielevision Turns the Pag s ($11,704). A Statewide Education
Cooperative which provides 'stimulating material to show

the benefits of reading us a never ending endeavor'.

[his program ties in with the State Right to Read effort.
The monies were used to purchase 6 thirty-minute television
programs bearing the title Cover to Cover. These were put
on two-inch video tape and distributed to participating
cducational television stations.

Professional Materials Library ($30,u00). A central collection
of 16mm films and other "expensive' media for specific use for
teacher in-service programs by any district, school or
educational group in the State. The media included are of tw.
basic types: (1) materials that instruct teachers in some
specific technique or strategy such as reading techniques or
elements of individualized instruction and (2) Exemplary
sanmples of the latest trends in materials for teaching such

das simuletion and games or involvement filims. Th!s project

has been specifically designed for staff development and has
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had far greater impact than originally anticipated. For
the first time the State has a central source for staff
development materials. The 12 intermediate school districts
have cooperated in bearing the costs of circulation and
developing a system for selection and evaluation, and have
cooperatively developed a catalog of the materials in the
collection,
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. 10. Cumulative Impact of Title II on the Education of Public and Private
School Children

Evidence of the cumulative impact of title II on the education of public
and private school children and the extent to which the effectiveness or
weaknesses of the program could be attributed to various provisions in

the State plan of management and program goals was obtained by State
department of education staff members through the monitoring of projects,
project applications and reports, and in a few instances, formal evaluation
based on project objectives.

Subjective assessment of the impact of the program by State department
education administrators and supervisors continues to be favorable. Typical
of many such assessments is the following, provided by the R.I. title II
coordinator:

A1l children and teachers have had the use of title II

materials. There are strong indications that since all
cculd participate, the program receives strong support

from teachers and administrators. The program has been
effective because of the following requirements:

Allocation to children and teachers in
all public and private schools

Maintenance of effort
Involvement of teachers in the selection process

Reflection of State needs in the relative need
formula

Possibility of purchasing both print and nonprint
media

One of the weaknesses of the program is the lack of a strong
program evaluation.

In Conn., an assessment of the cumulative impact of title II was made

by sampling the educational objectives of 13 project applications, three
from urban communities, six from suburban, and one from a rural community.
The wide-ranging objectives served by these projects are indicative of the
pervasive nature of the impact of title II and the contribution that
instructional media can make on educational programs:

To implement a career education program

To provide cultural materials for children from
minority groups

To provide new media for childrern with auditory/perceptual
problems
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To encourage individualized study projects in the various
disciplines

To involve children in tne habit of reading independently
for pleasure and information

To enrich opportunities in reading, social studies,
and the sciences

In summing it all up, Conn, reported, "Title II is one of the most valuable
and effective of the Federal programs because it supports local efforts,

is flexible, and most importantly, reaches the children for whom the support
is intended".

N.J. reported that the wide participation in title II and its success could
be attributed to the ease of understanding the relative need formula,

the ability of the State to monitor local effort, the responsitility of the
local district for determining its own needs, the freedom to select varying
types of media. Del. had this to say in assessing the effects of title II:

The title II program has provided chiidren in the private
schools of the State with new opportunities through the
rprovision of a variety of library resources. In most private
schools title II funds have provided support tc a very
underdeveloped segment of the school program. This is not

to suggest that the private schools are unwilling to support
their school library/media programs or that they have reduced
financial effort, but in general their ability to spend large
amounts of money for library resources is less than that of
the public scHools.

The program has many pos‘tive aspects, but also some areas

where change should occur. Many of the positive aspects in
terms of support for the Right to Read Program through the
special purpose grants, and support of the Career Education
Program through the basic allocations have been mentioned.

The continuous monitoring of projects and the imput of the
curriculum staff of the State agency have helped {mprove the
projects in operation and have given guidance to the development
of future proposals.

Del.'s State Plan indicates that at least 20% of the school district's
title Il funds must be spent for print resources. The financial reports
of the last several years indicate that districts are spending equal
amounts, about half and half, for print and nonprint materials. This

1s a positive sign and a desirable practice in providing a balanced
media program.
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Maine credited title Il with having a significant impact cn the hiring of
fully qualified, certified schooi library staff, and with making librarians
at the local level more 'media oriented'. Weaknesses cited included
“technical restrictions of the program (whereby manipulative, expendable
tactile and raw materials needed in contemporary media programs are
excluded), and the difficulty of truly monitorinag basic grant programs

in Mass.'s 3,000 participating schools". N.H. saw a "slow steady growth
pattern for media resources through local support", and credited title II
with 1ts maintenance of effort clause as a contributing factor.

Both N.Y. and Pa. stressed the positive as resultina fro™ “itle II:

Title Il has contributed substantially to the o3 . :tio-

of public and private school children througrouf ¢ : 3tate.
Provisions in the State Plan which require that 1. - szerials
acquired must be school library resources (caiai.w:ed 2nd

processed as part of a school library or mediz c:n:cr® gre
largely responsible for the establishment of 2 stacl fimrary
media center in almost every school in the State. #r3yram goals
and management have been effective in facilitatir; the
transition from a traditional library to a library mecia center
where resources in all formats are available to uniidren and
teachers. The fact that title II edpenditures in &.Y. State
have been approximately equally divided between t=aditional
print resources and audiovisual schoo! Tibrary materials attests
to this transition.

The relative need formula for allocation to local education
agencies has been successful in ameliorating the inequality

of access to learning resources as well as in providing
additional materials to support reading programs in those
districts where reading achievement is lowest. Local districts
have been able to employ new instructional techniques include
reading treatment centers in libraries, inservice programs for
teachers for reading in the content areas, summer library
programs, fndividualization of instruction, reading motivation
through audiovisual resources (particularly for the disadvan-
taged or handicapoed pupil), regional examination centers,
continuous achievement monitoring, and bilingual reading
programs.

Title Il rescurces have al«o contributed effectively to the
implementation of new and revised curricula develoced in
the various curriculum areas at the State level. These new
programs emphasize a conceptual approach to learning, tased
on inquiry and requiring the availability of a multiplicity
of resources.

Pa. credited title II with the growth of materials collections in both
public ard non-public schools of the State. The program has also made
possible -- ever necessitated -- the completion of a draft plan of revision
of State standards for school 1ibrary development. Weakresses and/or
recommendations include a restudy of the relative need formula, a



concentration on programs, strengthening of standards, and review of
matertals selection policies.

A1l of the States in the Southeastern region report that the cumulative
impact of the ESEA :itle Il program on the education of public and private
school children has been tremendous. However, the reasons identified are
quite varied. One State feels that a 'strong' State plan which casts the
State in a definite leadership role has been largely responsible while
another State feels that amending the State plan to allow more flexibility
and to place more responsibility at the local education agency level has
been the strongest factor.

Ala. listed a number of ways in which title II has had an impact on the
education program in the State:

1 Many elementary schools have been able to reach
State and regional accreditation and many others are
consciously striving to attain it. New media programs
are encouraged to use the unified approach; this is
accomplished by requiring that 25% of the funds be
spent for audiovisual materials.

2. Title Il allocations have been used in establishing Right
to Read centers. These centers have servzd as an impetus
for in-service meetirgs at the lecal ~_,-.. In many
instances, local education agencies have subsidized
additional college training for personnel.

3. Title Il materials have been used by home bound students,
students in hospitals, out patients at mental health
centers, and by teachers and students in special education
programs. Bibliographies have been compiled to be used by
such organizations as the League of Women Voters and by
teachers attending college who are promoting and supporting
efforts toward early childhood education programs.

4. Revisions have been made for upgrading State Standards
for Media Specialists and Media Centers with the hope
of implementation in the near future. Since 1965 more
progress has been made than had been accomplished in
the past fifty years. ESEA Title II has definitely
spearheaded this progress.

5. Media provided under title Il have served as motivation
to students in subject areas, providing learning experiences
other than those which are textbook oriented.

6. MWith the increased avajlablity of a variety of materials,
school systems are continually revisina curriculum guides
which broaden and vary learning emperiences. Improved
methods of organizing and circulating materials to develop
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units of study are evident throughout Zla. There is
increased concern about an interest in individualizirnc
instruction in all curriculum areas. Learnirc centers
are being established to improve work-study <kills ir
independent learning experiences. Title !I continues
to have great impact on the changing and irproverment of
methods of instruction.

7. The effectiveness of the title Il orogram is reflected
in the needs assessment each fall. Tre most recent
survey indicated that fewer than 97 schocls are without
media programs.

8. It is telieved by some that the school library resources
provided by title Il have had a greater irmpact in certain
areas in improving instructioral programs for educationally
and economically disadvantaged children than even ESEA
Title I has had. Title II materials are used in centers
that serve all children without separating them from other
users or Tlabeling them in any way. They are the only materials
provided with Federal funds which serve all children and
teachers in the school system. Comments from teachers and
administrators on this aspect of the program are always
positive.

The title Il program in Fla. has had a very obvious and positive effect
on the education of the public ahd private school children of the State.
While 78% of the public schools already had established media programs
prior to the enactment of title II, these prodrams have definitcly been
improved. Title II funds have made up approximately one-fourth of the
total funds being spent for library materials, with the remainder comirn
from both State and local sources. The supplanting prohibitions and

the maintenance cf effort provision of the program have ensured the
centinuation of the threze-fourths effort. The impact here has been
great, especially in this day of competition for the education dollar.

Georgia describes the cumulative impact of title Il as follows:

1. Provided media for use by children and teachers in quantities
that would not have been avaiiable otherwise. One local education
agency that eight years ago averaged only three books per pupil
now has an average of more than ten books per pupil in every school.

2. Improved the quatity of materials. Projects reflect a wider
variety of materials crossinc a broad spectrum of subject
areas at various reading and interest levels.

3. Assisted in developing individualization, inquiry, and independent
study programs in both elementary and secondary schools. Local
schodl divisions are moving to the quarter system, greater
individualization of instruction, and"research typ2" teachinaq,
all of which require expanded resources. In many cases tfre
entire staff of a school has become involved in the selection
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of media to insure that it will suppc-t the instructional
program, making the media specialist a viable part of the
instructional team.

4. Provided supportive and enrichment materials at various
reading and interest levels in all disciplines within the
school,

5. Assisted in making available career information for uyse in
grades 1-12.

The cumulative impact of title II on the education of public school
children in Ky. has been dramatic. The requirements of the State plan
have been instrumental in maintaining a high quality of materials selected
and have been supportive of the implications in standards that have
resulted in improved staffing, facilities, and programs. In a State with
1,416 public schools there are at present only 40 public elementary schools
which do not have the services of a professional librarian at Jeast
part-time. Many elementary media centers have been enlerged and remodeled,
with the transition from "librarv" to media center is becoming a reality.
At the secondary level, all schools have professional media specialists.
Facilities have been changed to permit the use of audiovisuai materials

in the media center. Title II has provided enough funds to allow for
extensive weeding of existing collections and to permit the expansion of
media in the newer curriculum areas.

It is harder to determine the impact of title II on the private school
sector. The parochial schools have always attempted to maintain libraries.
In many cases they have requested the use of audiovisual materials as
their equitable share. A very positive aspect of the program has been

the close working relationship which has evolved between the public and
private schools in planning and sharing the resources provided by title II.

Collections of materials continue to improve in all media centers in S.C.,
especially in the area of nonprint materials. The number of secondary
students involved in independent studies or short-term courses has

required that collections be improved in quantity as well as quality.
Reference collections are becoming more plentiful, as are subject "centers"
and bibliographies. The total expenditure for materials, print and
nonprint, in the secondary media centers was $777,250 or $3.39 per student.

In the elementary and middle schools all types and levels of materials
continue to be acquired fur use of children and teachers in the media
centers and the classrooms. The average number of volumes per pupil in
elementary media ce.iters is 13.45, while only three elementary and two
middle schools do rnot yet meet the State standard of ten and eight volumes
per pupil, respectively. The total amount expended for elementary and
middle school media was $913,155, or an average of $2.47 ner pupil.
Library expenditures in only three schools was less than $2.00 per pupil.

The methods and terms used in providing materials to children and teachers
in the State's eligible private schools were the same as those used in

(i
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providing materialsg *r¢ children and teachers in tre oublic schools. Reports
from participating private schools reflected a areater emprasis on increased
availability and accessibility of quanti*ies c* audiovisual materials.

Local educational agencies in Tenn. have becsre much more aware of the
vzlue and need for a well rounded learning resource materials progra~ as
evidenced by increasing local expenditures for this purpose. Title [I
has supported this through financial assistance and the technical and
professional services which have been a part of the program since <ts
inception. Also, during this period a notable change has taken place in
school desigr in order to accommodate the growing media program within
the schools. The effectiveness of the title II program is due largely to
the provisions of the State plan requiring that allccations of funds be
made on a relative need basis and calls attention to the need for expend-
ftures in the various categofries of materials. Technical and professional
assistance provided local education agencies has helpec to make adminis-
trators more aware of the needs of and for this prograr.

Schools in the Mid-Continent region have by-ancd-large found title II

of great vaiue in strengthening school library programs. Idaho, after
mentfoninc several caveats -- "The program is hindered by lack of knowledge
on the part of teaching staff about successful utilization of available
media", and “the lateness of appropriations necessitates lateness in
implementation" -- summed up endeavors by stating that the total media
program in Icaho schools has received great impetus and continues to
grow. It concluded its report with these words; "With financial help
from title Il since 1965, all schools have moved towards meeting the
quantity guidelines. Some have succeeded but at the expense of retaining
obsolete materials".

A State that is basically rural and thinly populated, Mont. has had to
cope with small scrools operating with 1imited funds:

Title IT funds have made it possible for many of these

small schcols, both private and public, to develop new

anc irproved Vibrary programs. With the flourishing of
muiti-mecia ipstructional materials, school librarians

have hua to stretch 1imited budgets to cover 2 wide

variety of materials. Title Il funds have proved very
helpful in making possible this wider range of acquisition.
Schools have been assisted in their efforts to individualize
and humanize instruction because of the availability of
supplemental meterials thrcugh title II.

The relative need formula has been effective in insuring
that disadvantaged children as well as those in insolated
and thinly populated areas could receive all the necessary
iibrary materials to assist them in their development.

in N. Mex.: "Title II has helped imrrzve quality of instruction in both
p-ivate and public schools, through the additional materials provided by
its funding. It also has facilitated the incorporation of small group,
individualized and multimedia instruction into school programs of many of

our school districts.



From Okal. 1t was reported:

"Prior to 1966 practically all of the private schools were
without 1ibrary/media centers. Vary few, in fact, had a
centralized collection of books and those that existed were
1nadequate in meeting the myriad needs of students and
teachers. Today, a recent survey shows great improvement --
there are only 35% of schools having 10 or fewer books per
student, while 41% have 11-19 books, and 2% have over 20
books per student. Weakness still exists in the audiovisual
collections, where 31% rate them as moderate, and only 8%

as truly good. The schools have clearly made great strides,
but it can be seen that there is extensive room for imerovement.

In Oklahoma's public schools the report noted the instructional materials
made available through title II -- in the earlier years, the print
collections were strengthened and now that basic needs have been met in
that srea, funds are being expended for thke non-print media. "More schools
are turning to microform to solve the issue of periodicals storage and
retrieval. Many non-print materials are being purchased for use by
individual students since great emphasis is being placed on 1ndividualized
1ibrary/media programs. There is also evidence that the quality of
materfals purchased improves each vear, with fewer and fewer schools
purchasing package deals. Guideline require that 80% of materials must

be purchased from approved sources, encouraging schools to make more
careful and appropriate selections".

Citing a dramatic increase in the number of librarians and 1ibrary aides
employed since the advent of title II, Tex. credited that happy circumstance
tothe availability of title Il and other Federal funding for the provision
of instructional materials, and on insistence of maintenance of Tocal
effort. Since librarians' salaries are not funded under title I, it soon
became evident that increased materials demanded that State effor:s be

bent towards providing professional staffing for their effective organ-
ization and use.

Utah reported that a significant weakness of the program for their
schools, especially in the small districts operating with Timited finzncial
resources, is the maintenance of effort requirement. These small districts
have greater deficiencies and needs and at the same time less potential

for meeting them. In many instances 1t has been impossible for them to
maintain their expenditures, and consequently have lost their eligibility
to receive title II funds. Wyoming, on the other hand, has felt a
tremendous impact in terms of financial incentives to more than 95% of

1ts public and private schools, and credits the trend towards the unified
media program to title Il funding.

States in the Upper Midwest agreed that the cumulative impact of title II
has been a general improvement of library media services and materials.
From several States came approval for the effect of the maintenance of
effort ciause on the overall school library program. Minn. stated that
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"Title II haz made a terrific impact on botr public and orivate schools,
not so much "funding-wide", but in forcine schools to assess their needs,
and then to appropriate funds to meet these needs". Results in that State
show an increase in lccal funds expenditure fror ¢3.5° cer child in 1965
to $7.50 in FY 1974 for the purchase of irstructional materials (exclusive
of textbooks and encyclopedias).

Wisc. reported:

Since tne start of the title Il program in 1365 the number of
certified iibrarians in the State has steadily increased fror
942 to 1,220 in FY 1974. Many of the personnel increases have
been the direct result of title Il and the requirement of nany
scecial projects that the school employ a professional librarian
or mecdia specialist,

Stating that "The title II effort has helped alert many schools to the
importance of a good library program in the total instructional program",
Mo. reported trat since the inception of the program, the number of
employed certified school librarians in the State have increased from 369
to 780.

Several States cormented on title II's effect of brinaina together various
education and professioral groups in an effort to develop and strenqgthen
library programs. Kans. addressed itself along these lines:

The impact of titie II in developing unified media programs. ..
has been difficult to separate from media development promoted
by the State library Kans. Library Systems, Kans. Association
¢f School Librarians, Kans. Catholic Library Association, and
Kans. Library Association, since all of these groups work
cooperatively to improve collections, staff, facilities, budgnts,
and programs. To say that title Il funds have been the major
factor in this development is easy to substantiate.

Towa repcrted or the narticination of nonpublic schcols and the impact
on the private sectcr in that State:

Since all print and nonprint materials purchased with title

II funds are readily available on an equitable basis from

the regionai educational media center for use of children and
teachers in all schools, public and private, the impact of the
program on private students, teachers and schoo s is similar
to that of pubiic schools. A1l of the regional educational
media centers report that teachers and students in private
schools participate activel' on committees, in in-service
education meetings and as users of all available instructional
materials.

Responding to requests from lacal school disiricts for quidelines in
long-range planning, I111, prepared and distributed Standards for
Educational Media Programs in I11inois, in which is set out a three-phase
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program of comprehensive media development. Funding under titie Il was
partially based upon the particular phase level of a given district.
Since these Standards proved to be primarilyv quartitative in nature, they
are now being revised in the iight of qualitative considerations.

From Mich. came a repor: of an apparently ‘skewered' cumulative impact,
caused in part by some features built into its relative need formula.
According to its formula, 35% of program funds are to be distributed ameng
scl.ools with high concentrations of disadvantaged pupils. Supervisors
report that schools attended by these pupils have such extensive collections
of instructional materials that the staff are "hard put to spend the money
wisely". On the other hand some districts which do not meet these particular
criteria, indicate real needs for additional materials. The existing
formula does not have a 'floor' ajlocation which would provide adequate
benefits for small districts and small nonpublic schools. The General
Accounting Office auditors have suggested that funds be allocated to those
schonls not meeting school media stardards, and for materials in only

trose areas where deficiencies exist.

The followina excerpt from the Mich. report describes the impact of title
IT on the Macorb County Ycuth Home, and shows in very revealing terms
what the prograr can and dces mean to many children:

This past year was our second year of receiving title II books,
and [ feel it has been more successful thar the preceding year.
The Loors received were used extensively in our English classes
for individual reading, group projects, and reports. Some books
were utilized by the music classes in their study of contemporary
musicals. A few of the books were so relevant to the lives of

our stucents (who are in detention) that they were read over and
over again until finally they fell apart.

States in the Western regica provide a broad range of contrasts -- from
Calif. which received the largest title Il giant in the cou..try to
American Samoa with one of the lowest. American Samoa participated

in title II for the first time in 1970. For sevaral years prior to that
time, major dependence had been placed on instruction by television,
there were, almost no printed materials available for children to read.
In 1372 the reading level of high schpol graduates averaged at grades

4-6 level in public schools. and at grades 8-10 ievel in private schools.
The variety and guantity of books and other print now available, in
addition to trained personnel who are able to quide pupils to appropriate
resourcaes, have raised reading scores to grade 6-3 level for public

high school graduates, and grades 10-12 level for private high school
graduates.

Weaknesses in the program as reported from Ariz. included insufficient
personnel to make the required on-site visits, mountains of paperwork that
cannot seem to be reduced, inatility to purchase equipment and realia with
title IT monies, and the lateness in the school year of funding, Mitigating
all these, however, is Ariz.'s overall assessment:
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The ESEA title II program has been the largest contributing
factor to the development of <:hool libraries in the State of
Ariz. The pupil achievement resulting from the materials
acquisition under title II s difficult to measure from the
.State level of observation. Results can be seen at the local
level where librarians and teachers are working with the students
and these materials. Under the Ariz. State Plan, 16mm films and
textbooks are excluded from eligibility; thereby releasing more
;unds for books and other nonprint media and media in other
ormats.

As a direct result of the prograr . many schools have opened
1ibrary centers for the first tire. These Federal monies
have played a large role in enabling schools to build up
nonprint collections and convert their 1ibraries to media
centers. Paperbacks, art prints, microfilm and microfiche
are finding their way into school libraries where formerly
Tibrariuns had been reluctant to introduce them because of
insufficient funds.

The situation with tne Bureau of Indian Affairs r~ambles that of American
samoa, in that funds scem extremely limited. .~ again, the Bureau
of Indian Affiirs reports how helpful the progr .as been:

We teel that funds received under titie II have bhrcuont

to many schocls supplementary materials tnat wocld . ‘s
been purchased otherwise. More than this, title I -.,
motivated school administrators, teachers, librarians, media
specialists and guidance staff to work cocperatively in
assessing needs and developing project applications based on
those needs. It is our thinking that title II has generated
genuine comprehersive planning. Too often in the past library
and media services were limited to secondary schools and the
larger elementary schools, with 1ittle thought given to the
small isclated schools. The title Il State Plan requires that
priority be given to such schools in the project development
process.,

Calif., using its title II allocation (the nation's largest) as a leverage,
reported that it had effected great strides in its total library program:

j
The cumulative/impact has raised the average books per student
from 4.8 in 19&5 t59 8.18 in 1974 at the elementary level.

At the secondary level the increase has been from 5.3 per student
in 1965 to 9.11 in 1974. Corresponding increases have occured

in the quantity of 8mm film loops, filmstrips, records, study
prints, etc.

From 1971 through'1974. one hundred twenty-seven model

1ibraries were funded (all told, Calif. now has 290 mode]
libraries) and of these, components specially designed to
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meet the needs of gifted children appeared in 23 projects;
tne needs of low-income areas were considered in 44 projects;
the needs of children in certain geographical-cultural areas
were specified in 39 projects; the needs of children
participating in highly individualized study programs were
recognized in 1974 projects; and bilingual-bicultural com-
ponents appeared in 50 projects. Other components inciuded
were vear-round schools (5), Early Childhood Education (4¢)
and Career Educatinn (27).

Establishing model 1ibraries that were easily visited by
aaministrators, school board members, media personnel,
teachers and interested parents provided a real demonstration
of the importance of a well-staffed, adequately stocked
media center to the total educational program.

Guam's problems and success«s were not typical -- approximately 10,000

books were purchased with FY 1974 title Il funds, but because of ordering
delays and lote releasing of funds, books were still in the process of
arriving when its report was filed. 1Its overal] library program did see

an increase in number from a total of 14 <chonl Tibrariec with 1ibrarians

to 35 school libraries, each with a librarian in this fiscal year -- a truly
giant step.

The Hawaiian experience, as reported for fiscal year 1974, provided a good
case history of a total title II prograa -- the frustrations and weaknesses,
but above all, the values to be reaped from the harvest:

The cumulative impact of title II on the education of ch’ldren
in the State of Hawaii has been the same for both public and
private schools - GREAT.

The revival began in 1967 when the State Standards for school
libraries were revised. In the latest revision, that of 1972,
greater emphasis was placed on the total media concept. Before
title I1 provided Federal aid to school 1ibrary programs, tie
public schools in Hawaii had 1imited media resources, primarily
restrictec to filmstrips, phonc-records and transparencies.
Many of the private schools had no 1ibrary program at all.

In the State Plan for Hawaii the proportion of funds was allotted
to library books an< other instructional materials (excluding
textbooks). There was no set formula for the division of library
books or audiovisual. Schools were free to select those types
of media that best met their needs. It soon became apparent
that the greatest need was for audiovisual resources in libraries
of the public schools. Private schools that did not previously
have 1ibraries began working towards providing library services
for their children. Many public schcol 1ibrarians went back to
the University to take courses in Media Communication, and others
- included mediz courses in their work to complete requirements for
certification. Many of the private schools not only arranged
facilities for 1ibrary/media centers, but also provided for paid
staff to man the centers.
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The relative need criteria were revised, as surveys indicated
new trends. It was discovered that the needs were great in all
areas of the curriculum and at all grade levels, but there were
new units of study written into the curriculum that demanded
specific consideration. The title II program attempted to
evaluate materials to meet those individual needs...We began

to hold regularly scheduled sessions for the preview and
evaluation of non-book materizls, and publish 1ists o: approved
materials for distribution to the schools.

The weaknesses in the program stem from lack of sufficient staff
and from procedures that were written into the original State

Plan and never changed. In spite of the weaknesses of the procram,
the uncertainties of Federal funding, the lateness in implementing
some of the annual program, it is apparent that title 1! has had

a tremendous impact on the educational program. Commendation from
public and private school personnel has been received. Advantages
have been extended to all children. Teachers have a wide variety
of media tu use ir their classrooms. Title Il resources have
enabled librarians to extend their services and contribute a great
deal more to the instructional program.

The State of Wash. provided a summing up of the impact of title II on

the education of public and private school children that encompasses

the pluses and minuses (but mostly the pluses) that ran as a common thread
through reports from most of their countrymen:

Because of the lack of local administrative time, professional
library staff and the relatively small amount of money, students

and teachers in small and rural schools have not fully participated
in the title II program, even though a minimum of $300 is allocated
to each eligible LEA. 56 districts, mostly with the the $300
minimum, did not apply during fiscal year 1974. [Nevertheless] ESEA
title II has had a dramatic impact on the education of public

and private school children in the State of Washington. A1l K-12
students and teachers 1i, public and private schools were eligible

to participate. During fiscal year 1974 257 (of 313) school
districts received materials purchased entirely with regular title
Il funds. In addition 49 school districts and 5 intermediate school
districts participated in title II Special Needs Programs (awarded
on a competitive basis) which were designed to meet specific needs.
These included large and small districts, urban, suburban, rural and
culturally and raciaily disadvantaged areas. The flexibility of
title Il enabled local and intermediate schcs1 districts to develop
programs geared to local needs and problems. Boys and girls and
teachers in the 'institutional' educational programs throughout

the State were also served.

Title II helped previde materials to meet specific and general

needs as expressed in the specific needs of the Division of Curriculum
and Instruction, the goals and objectives expressed by the State

Board of Educatior, the Title III ESEA Assessment of Educational



Needs in the State of Washington, and the Program Pricrity
Survey of locai school districts. These included materials
for:

Individualizing instruction in all areas of *ne curriculum
Implementing vocational education programs

Remedial education at all levels

"Right to Read" programs

Intergroup/intercultural programs

Ecology/environmental programs

Drug educaiion programs

Innovative curriculum programs
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OEPARTMENT OF HEALTH, EDUCATION, AND WELF AR
OF FICE OF EDUCATION
'ASNlNGYON, D.C. 20202

— -

FORW APPROVED
PERFORMANCE REPORT FOR TIT_E i, O.M.B. NO. $1-R1071
ELEMENTARY AND SECONDARY EDUCATION ACT, FY 197

{Complete questions -7 on a separate sheet or sheets and attach)

1. List thr: ESEA Title Il management goals for the fiscal year in which the funds were spent.

(2%

. Describe briefly how these goals fit into compeehensive State education ageacy planning.
3. List the CSEA Title !l program goals for the fiscal year 1n which the funds were spent,
4. Describe how the relative need formula refiected program goals.

5. Descabe the achievement of each program goa! and the degree of attainment of each.

6. Describe briefly 3-5 projects iilustrative of the effects of the implementation of your program and management gou's
and your State plus.

7. Describe the cumulative impact of ESCA Title !I on the education of (a) public and (b) private school children of
the State. Cite examples. if you wish, from various school levels and types of pupils. To what extent do vou grtribute the

effectiveness or the weaknesses of the program to provisions of the State plan (such as relative need. proportions uf
ol funds spent on each category of materials, plan lor making the materials avarlable, stancdards), 1o management anu

progeam goals?

8-10. Comiplete the table helow.
8. ESEA TITLE || PROGRAM PARTICIPATION

ITEM . PUBLIC PRIVATE TOTAL /b)) *t1c)
‘a) &) fc) (d)

1. Number of schools enrolling particapating children and teachers

2. Number of participants
a. Children

. Teachers

__9' NUMBER OF PUBLIC SCHOOL LIBRARIES ‘Medin centers

ITEM ELEMENTARY SECONDARY TOTAL (&) ()
(8) (b) (c) rd)

1. Number of public schools with Iibraties

2. Number of public schools without I;braries

10. NUMBER OF STATE ESEA TITLE il ADMINISTRATIVE PERSONNEL

NUMBER OF PERSONNEL
CATEGORIES OF PERSONNEL 2 TOTAL FTE
FULL-TIME ] PART-TIME POSITIONS

(a) () (c) (d)

1. Administ: .ots

2. Supervisors

3. Secretaties and clerks

4. Others

S. TOTAL
TITLE AND SIGNATURE OF CHIEF STATE SCHODL OF FICER

NAME OF STATE

OE FORM 1297-1,

ERIC

Aruitoxt provided by Eic:



INSTRUCTIONS

The purpose of this form is 1o report program performance
und~: ESEA Tide Il dunng fiscal year 1976, Please submit
an original and two copies of this report to the Director,
Office of Libraries and Learning Resources. U.S. Office of
Education. 400 Maryland Avenue, S.W., Wishington, D.C.
20202.

Definitions

1. “Goals™ as used in this form are targes for action or
change. The requirements for their acinevements can be
specified with some certainty.

2. “Management goals” pertain to such facets of administra-
tion as staff assignments, disseminating program information,
determining allocations, approvi~c project applications.

3. “Program goals™ are concerned with such elements as in-
service education, strengthening instruction in subject areus,
contributing to pupil achievement, supporting curricular
change.

4. “Relative need" is described and explained in §117.3 of
the ESEA Title 11 Repulations.

5. “Standards" is defined in 8 117.17k) cf the ESEA Title Il
Regulanions.

6. The three c. tegories of materials [ “school iibrary resour-
ces,” “textbooks,' and “other published and printed instruc-
tional materials*) are defined in §117.1/i) of the ESEA Title
11 Regulauions.

Instructions

8. Line |, Column fb) -- Enter the number of public
schools enrolling participating chuldren and teachers.
Include specia! State schools and insututions with ele.
mentary and secondary programs. When clementary
and secondary grades are combined in one school p!=nt,

Ot FORM 12971,

ERIC

IToxt Provided by ERI

70

10.

REZLACES OE FOAM 1297-1, 5/76, WHICH IS OBSOLETE
e . g see

count as iwo schools. Line |. Column (c) - Enter the
number c¢f private schools enrolling participating chil:
dren and teachers. Include special private schools with
elementary and secondary programs.

Line 2, Column ) - Enter (4 the cnrollment of
children in the participating pubiic schools, and 78/

th- number of the teachers in those schools. For Title
Il purposes, “teacher” in-judes principals. puidance
counselors, school librarians, and other members of

the instructional or supervisory staff. Line 2, Column
(¢) = Enter (A) the enrollment of participating chiidren
in private schools, and (B) the number of teachers in
those schools.

Line | — Enter the number of public (b) clementary
schools and (c) secondary schools with a school librury
(media center),

Line 2 — Enter the number of pudlic /h) clementary
schools and (c) secondary schools without 2 school i
brary (media center).

Column (b) ~ Enter the number of full-time staff as.
sigaed to State administration of the ESEA Title 1]
program for each personnel category, whether or not
salaries were paid from Title 11 funds.

Columu (¢) - Enter the number of part-time staff.

Column (d) -~ Enter the full-time equivalent (FTE) of
the total of full- and part-time personnel.

Example: one full-time secretary (enter ] * in Col-
umn (b)),
two part-time secretaries [one at /4
time, one at 1/3 time] fenter 2" in

Column (c)):

1.00 + 0.25 + 0.33 = 1.58 FTE /. +er
"1.58" in Column (c)).

~re
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DEPARTMENT OF HEALTH, EDUCATION, AND WELFARE
OFFICE OF EOQUCATION

FORM APPROVED
O.M8. ND. 81-R1074

WASHINGTON, D.C. 20202

TITLE Il OF THE ELEMENTARY AND SECONOARY EDUCATION ACT
(FY 197 and FY 197 )

INSTRUCTIONS FOR PREPARING
THE FINANCIAL STATUS REPORT

e purpose of thew form 15 1y feport the wtatus of 1SEA Title {)
funds for 1Y 1979 4nd Y 1976 Subit Orninal dnd fwo vapics
to US. Ofte of lduiation, [nrector, Ot ¢ of Libraries uny Learming
Resources. 400 Maryiand Averuc, SW . Masdungron, D.C. 20202

ITEM 1 Picpninted by the U8 ifice of ] ducation (Ob )

ITEM 2 Iater the grinn suridvr or other ideatifying number avugned
by the Podiry grantor uig mizanen

ITEM 3 lnter the nune und Sergiete maling adJdees including the
Z1F code s the granate, WIgdnieation

TTEM @ borer v cogliner b ot atne s o Craaer d My ke
S butoo g Revenag S o e, Atattoe onanization hae toen
avpned o LIEW Coney e e et ol 1Y KRS cmployer wdonrg
fi.01 va 1nber prefoced t cd auttaed Rl two d.pl autther

cater Ui 10 DHEW carne,

ITEM S TN 5puce v tosetan 8 L L oo hotoar ot Gl
fyray tas iy Whinh g, by devgned b gy ey

1TEMS & and 7 Alark o ol e bados
ITEMS A ind 9 Propriar P vy o

Plesve redd belore compleiing Item 10

Programs Funclions Activitiey

COLUMNS 101031 Ih e o vyl ey Shods fedhooks
and et etrac ol oot g, s st ITSE L Tatle
Regulbatwshater et Lo o o [ I TR T PO 1

E TN TR BTN YT T Y LI Pone esrenated soounty from dpprosey

applcation.

COLUMN {4)  Enter the talai of | cimated o perenad a0 projedt
appinaticos ter ordenng chocosieg cargloging wod delivery

COLUMMN S1 Inter the Taal adoaniidrative . o ore vharged  Intude
the amiaunt toported 1n Column (h) (nd ans mdiredboespense e ported
in ltem 1l The amount reported siiould not vaeved § peroent of ihe
amount paid to the State Juning that ,eur o1 $40.000 whichever h
meate:

COLUMN (61 Lnter the tatsl Sale admum-tran . tundy 1508t ried
to local cdacational agenuics far adimimiste e Lo trone atagned Do
NOT include funds transferrad tor aoquinition ot iatetuds

TOTAL COLUMN. lnter sain ut Coluring (] v16)

ITEM 10. STATUS OF FUNDS. Roung ! fticures to the nesren
dollar

Al figures cntered on this pase indlude eapenditores for matenals for
chddren snd teschers reported on the Continnato et

LINE a1 nter the total oitlavs fported on 1iny 10c of the lau
report  Shaw 2e00 1l 1 i the it report

LINE B Inter the 100l pross progtam outlass tor th ret peped,
rwtudiog Jdibursements of Casl peabieed a8 procram e coe for
reporte whuh are prepared on 4 1wt hasin, snitlivs are the wm of
actind’ cash dishbupenients tor goody and wenaces. the amount of in
d..vet enpense ciarged. the sadie of nokind contninttions appbed. and
the amannt of cadh advanies and pavments made 10 onteictors amd
wbhzraatecs For reports prcparted on an gurucd expondiiure basee,
outlays dare the sum of sctual cash dishursements, the amouat of in-
drrect enpenw ncarred, the value of tn-kind (oninihunions appleed,
and 1he act increase (0f davfcase) n the aniounts owed by the

OE FORM 1297,

RIC

Aruitoxt provided by Eic:

gantee for oods and other property received snd 10f e icus perfarped
by cnipluyees, contractors, subgranices, and other paycos

LINE c. lurer "NA™

LINE d. Suamc a3 Line b

LINE & [ntes "NA™

LINE 1. lnter "NA™

LINE g. Same v Line d

LINE h. Whin the report Meneed on oo Baas, cater 1, Lo
amount At unpad obhitations for b PIOPCE OF Program uicbadine anud
obligattonn to subgrantecs. I the repaoeg PICPLICG Ot ] oy
penditure basis, cnter the aimount ol undelivered orders arad other aug-
standing ohligationy 1% NOT iclude sne sinounts that baswe boon in
vluded o1 Lines w through g On the Tinal eport, b hosioced gavy g
cro balance

LINE . Inter "NA"

LINE ;. Sumic us Line h

LINE k. ] oter the sum ot the amonnts shown on s Foam! ot
report v Dinal, the svport s'.ould not (ontain Ay unpaid olbipations

LINE 1. Dnter the 1ot comalaine aiminnt of Federal lumds anttinized
tthe glletments bater under the 151l (olumn oniv,

LINE m | cicr the unobligated halame of b oderad funds e oamnnt
should be the difference tetween Lings k and | Make enieies i Ly
Total Coluinn only
ITEM 11, INOIRECT EXPENSE

s Type of ratc - Mark the appropriate how,

b. Rate - Enter the rate 1 cifect during the reparting penod

c. Base ~ Enter the amount ot the hasc to which the fate way
sphicd.

A. Total Amount Enter the tutal amount of indircct cost virarged
duning the repor: penod.

Tederal Share - Enter the umount of the ederol share charped
during the report period.

If more than one rate wus applicd dunee the progect penind. include
a separate whedule which \hows ghe bares agatnat wheelt the idieect
cort rates wore apphnd. the reapective inditect rates, the munth, day,
ard yout the indirect rates were in eflect, amounts ar mdiee, ene
pense chargad to the Project, and the | ederal share of tdinet en.
pense charged 1o the project 1o dute.  (Soe Offie of Manageinent
and Hudpet Circular No. A-R7 which containe prinuiphes fog Jctoe.
mining allewable coats of Frantcand contracts with State and loal
governnicnts )

ITEM 12. Enicr in Column th) the total Statewide outlays and c\pendi-
tures for shool library resources the year prnior to the reporting sicar

Line 1. 1rom State and loval school funds (participuting dintncts and
schoolt only).

Line 2, 11om private school funds (private schools with partiipants
only).
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ITEM 13. Compicie the certification belure mbimiting this report. (The

Suthorized offiial a9 devgnated 1n the SUte plan u the ore 1o subenit
official mateniais.}

INSTRUCTIONS FOR PREPARING THE CONTINUATION SHEET
FOR ESEA TITLE 1

ITEM 1. Preprinicd by Office of Lducation.

ITEMS 2 THROUGH §. Fater the same information a3 on the first
page,

ITEM 10. STATUS OF FUNDS Round afl figures 10 the nearest
dollar,

All eutries on this shicet thould be for mareriate acyuired for the uie
of chitdrea and teachors 1n private elemientary ang scvondity schaols,
and should de invluded 1n the totals entcred on the fust page If 1t

O -—— - —v—

RIC

Aruitoxt provided by Eic:

I8 not pomnible fo report separatcly for pubic and pnvate. indicate the
reasona. | or definitions of the Catepnnics Al matenaly and Gor outisvs
aad unoaid obligations, i2fer 1o tie instructions 1or e first page.

if these figures ara not availablic, enter amounts from approsved applr
cations. Compicie Line k only.

UNE R Fater the total outlays and unpasd obligatrony, fo/ the re-
porting period for matcnals to be uscd by privite shool pari..ipants.

Enter the cost of matenafs for phvate school participarts a
xhool library resources (Column (21), 'ad 3¢ other InstrLitionsl
materials (Columa (1)),

Enter in Column (1) the amount for ordenng, delinery . rro. . .ung.
and canaloping matcnials for use by private s 0ol parti. raris
{r5m approved project applications,

TOTAL COLUMN. Enter the total of Columas \.l; through 41,
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TAB!E 1. Funds aveilable and funds expended for acquisition and State administration and perceat of tutal expended
for admimistrstion under ESEA title II: Fiscal Year 197

Percent of
Allotment

State or Fxpended Percent nf
other State Toal tor State Allotmen:t
area Allce=ent Acquiasition: ‘zinistration  Expenditures Administration Expended Larrvover
() (2) [ (&) (53 (6) . (7) (5)
§100,000,000 565,571,955 33,756,773 $69,.58,72 3.76 69.14 530,541,272
Alabama 1,576,446 1,130,557 [ 1,728,017 'R 75.03 1I0, %35
Alanka 154, 768 113,57 13,377 132,529 303 ~ BS.53 22,239
Arizona 330,504 511,657 4,295 519,082 5.94 54.16 360,522
Arkansas 899 666 646,577 11,R390 680,467 5,24 75.63 219,199
Califorrnia N 9,555,979 7,166,730 239,°% 7,426,299 2,72 77,71 2,129,680
Colorado 1,116,779 943,260 \5,£93 .989,159 412 86,73 115,620
#Conneceicut 1,674,526 1,341,815 L5026 1,415,545 5.00 96.00 55,381
Delaware 284.778 205,907 19,261 231,167 8.87 _ 81.17 53,610
=Listrict of Columbia 316,964 241,964 50,000 291,966 15.77 92,11 25,000
Florida 2,913,723 93,249 Th G54 170,203 N1 5,84 2,743,520
Gegrgla 2,138,301 1,426,357 ] o 1,306,557 0.00 33,41 311, 944
Yawaiy 395,231 ‘ 2u,e17 249,211 5.97 63.05 146,070
*1.:aho 359,913 SR 334,913 1722 95,83 15,000
f11{nois 5,372,023 Shi, TS 261,77 100.00 2.5 5,130,249
Tadiana 2,567,276 G AFA S, 465,586 7.35 96,02 101, 607
lowa 1,409,424 60,406 1,268,482 4.29 ___5%0n.90 140,950
Kansas 1.052. 628 25,171 1,047,818 2.39 99,56 4,610
Kentucky 1,502,616 59 ,h48 1,352,354 3.97 85.99 1"0,"1.’
*Loutsianag 1,839,047 51,000 1,655,142 4,95 89,99 13,0
*Maine 511,820 15,000 446,347 6.84 87.20 LEFLEES
#Marcland 1,976,418 1,73, EEFER 1,936,418 5,00 97.97 41,700
Massachusetts 2,653,547 2,524,118 3., 594 2,616,732 3.49 95.61 3k, 3L
Michigan 4,607,269 1T, 145,307 406,111 2.90 .81
Minpesota 1,989,124 1,666,717 2,10 1,751 818 2.62 88.0%
Mississippt 1,051,644 7,00t ERGE 55,785 4.26 5.3C
MissoLri 2,276,926 2,183,040 113,746 2,276,926 5.00 100.00
Montana 361, 392 g 31,291 31,293 100.00 8.65
ebrasha 709, 04 248,1A2 50,302 298,464 7.09 ] 42,07
Sewvada 251,573 195,944 AR 226,416 10,51 90.00
Yew Hampshire 362,994 RN 1,450 115, 360 8.79 86,57
New lersev 3,396,759 L, 0L e L6l 2,188,818 279 64,43
rNow Mexico 567,813 32,713 30,000 512,813 5.28 90,31
ew York 8,159,503 6,229, A 356,472 6,586,348 4.31 80.71
North Carcling 2,299, 340 Ll “n 905 1,949,491 2,04 34,80 T
“orth Dakota 305,97+ N 278,550 .79 91.03 I e
Thio 5,282,333 o, ean o TT6SC 5642450 147 . 9r. 1 199,95 -
Ok lahom 1,212,51n Gy o2 e 1,067,804 6,6h 37,85 BN
*oregon 972,750 e mee TG NG 472,66 5,14 89,73 REEE
Pennsvlvania 5,527,967 PR R 4,483,107 6,30 81,09 1,054 560
Rhode Island 461,064 1=, J7,23m 212,788 6.18 18,24 2o- Tk
South Carolina 1,250, 3K9 1,154,197 J.olE 1,247,416 5.00 99. ¢ 2,957
South Dakota 339,742 ! ; 164,760 12,72 77.9. RN
Tenmeisem 1,772,102 ! T, 10,6890 1.42 8C. 86 159,11
Texas 5,596,418 v o - T T EI ] t,010, 49 4,37 LT et
Ciah ] 584,95, i 500 R07 8,06 ni, 145
Versont 224,964 127,999 11.67 TR
“drginia N 3 C.00 i M
Yashington 1,650,170 1,036,702 4.71 16,379
West Virz{nla b ETREN 783,532 6,38 r
Wiaconsin ¢,305,577 2,208 043 ] T e
Weming 170,519 15,954 1147 124 645
Americas famoa 30,700 j 30,000 ] :
fuam 31, 322 LRl 0.00 o
Puerte Aico 2,045,607 2,045,600 4,77 o
*Trust lerritories of
the Pacific !:lanis 45, 0ns YT N 1o P01, 1 5.20 R9,59 1u,000
*irgin T<lants +3,h91 b 3,k93 11.54 10N, N0 Bl
Bure.au o!
Indian Atfair, 102,305ty a e 142,305 4.93 100.00 0
it {maced
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ble 2. Punds svailsble and funds expended for acquisition and Srare administratiorn and percent aliormen
expe.ied for admintstration under ESEA ti{tle .. Flocs! Year 197

Allotment | Acqutstiricns
) ) L 3) ‘ T
N 590,252,060 ! 571,199,228 | S '
i 1,417,852 T 1,136,228 B 2
146,657 ' -7, 53F 15,7 - o, 5 3% ;
433,587 317,092 e e ; R 533,587 T
Arkansas 302,42 <= Do b 3 JL, L85 )
California 8,516,517 1,5:%,792 TR 5 B 1 §
Colorado 1,02~ 43R j G e 25, =2 L 1,026,543 ;
Connecticut ! 1,335,140 X 99,818 RS - . MR T
Delaware T T Nk 19 N T
District of . latia j T 235,427 : ., M
Florida " 2,55%,20% 1 130 i
Ceorgla ' AR _; -
Havail M S
Idaho T R
T1inots T T
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Towa A
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Fentu.e
m-!a‘ '
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Table 3, EMSwﬁhﬂemdﬂ%swmmwfmsm&AMMBuumnmer
acquisitions under ESEA Title 11 Prograns: Fiscal Year 1966 -1976

Fiscal Allotment Administration Acquisitions Total Percent of
fear Amount  Percent Mot 1/ Percent Expenditire  Allotment
Expended
N fl ER—G g R )
1966 $100,600,000 2,049,362 2.1 9,298,080 WM 973
1967 102,000,000 3,85 '8 3.8 BI5,00 %2 9, 0,050 9.6
1968 9,34,000 41,9 4.4 048 %5 BB 9.2
196 20,000,000 3,087,522 6. 6,5,18  93.8 49,200,706 9.4
: 1970 2/ 2,50,000 2,431,133 6.5 1913640 9.6 s g8
197 80,000,000 3,281,9%2 4.1 b7,3,321 959 70,605,253 9.9
1972 90,000,000 327,24 3.9 18,286,154 96,1 81,503,428 90.5
1903 100,000,000~ 3,7%,773 5.4 05,401, M6 691,701 6.1
1974 90,250,000 2,976,003 4.0 0,092 %0 1532 8
1975 3/ %,250,000 4,000,000 4.3 8,00,00 %7 93,000,00 97,6
1976 3/ 5,91,91 4,000,620 9.4 B33 0.6 @03 9.0
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TABLE 5. Number of Professional and Nonprofessional Positions Assigned to ESf
Title Il Progr-ms in State Fducationa) Acencies in 7u11-Time Equivalents:
Fiscal Year 1%66 - 1974

NUMBER OF POSITIONS

FISCAL YEAR PROFESS: NAL NONPROFESSTONAL TOTAL
1966 19.1 1233 2424
1567 157.5 208.0 - 365.5
1968 165.6 L2055 381.1
1969 - 5 - -

1970 91.6 139.9 231.5
1971 107.2 183.4 290.F
1972 128.8 173.1 301.9
1973 118.9 161.9 280.8
1974 120.1 155.9 276.0
TOTAL 1008.8 1361.0 2368.8

1/ Information not available
2/ [Estimated
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SCAL YEAP 1974

TAALN 6. MUMBER OF PUBLIC AND PRIVATE SCHOGL
TRACSERS PARTICIPATING IN ESEA TITLE I: FI

I scate or NUMBER OF CHILDREN f
! Tther Ares Public - Trisate e
Lﬁﬁ TOTALS 7 303 A3 13 -. - - n
H Alsbams 761TLTC : 22k -
I T Alssks e ot .
r T A;l;Oﬂl K Lé& S e : T -
r Argansas N I R -
r 1 Caiifornis R '._:- : T T . N .
i Colersio - - T - —
: C.mr:ec’xc..:r - : - : T 1‘,t< T t OO _:--' 3,1A9
. Delavare 1 D 3 65
¢ Dseeice of Calumoia : - , - . - - -
T [ Flonds I I Y RN NS ¥ 5,007
. Geompa : ol e EPUEED 1,173
Lol H 8. - : iy R - - L Tamen 1,298
i ’ﬂff ] el i 9,995 | 232
e ST CL T
. * g~ PP U SN VLN I ~2 =
I ~ . Tty e 20,35 | 2,317 3:,5’-___
. ansas 4 . . . 23,550 \ 1.9 TF . a3
[ | Keatuck 7 St S S NI T J?_f SR
b . A A B W 3
] l:“-mn- 5 Lo lTeese 0nT3e 22,796 o, 101 Ze,o T
! ine - : - - - )
[ | Maryiaad 12 Fas ST et <, 006 S
T | Massacbusetts 967 =L ; Yo e \ 3 09 AIECE
r Michigssa oolom, 940 T t ’ -
. | Misgesora 924,530 1 51,553 6,42 T CETT T
rMususnppx SEREL 8 31% 370 RS _—
[ [ Missours 594,455 29,380 | 5,818 55,197
_ [ Mootana 193,53+ ¢ 2,297 1 4 -
i 367 ,.9° - 1 2,097 RN
fl,nin 1,976 | 39 2,07 :
7 T New Hacpstire 105:267 : 5,440 927 5,
T TNew Jersev 1,455,793 3,468 12,413
U TNew Nerico 273,355 16,701 1,264
:’ i_Nen York 2,070,127 ; 106,653 25,976
L l_._N'_o:(h Carolins 913, 35" i 43,584 1,016
~ | North Dskots 139,51~ ! 7,548 545 |
: T Ohio 1_517A-’f,r~ . 5_4-078 ].3,‘13
i Ok. ahom- o R 243 630 396
I Oregon 271,07 4,232 520
: Pennsylvanis 1,133 - - |
! "hmﬁexn.nd 1,765 1,655 34
I ; South Carolins %t d.913 21,16 312
v
{ ! South Dskorta ]_57. 9,300 1,088
'; f Tennessee 765, ‘., 5935 309
L [Texas 1.199.1~~~ - -
Utah 305,500 13,445 127
Vermont 45,257 2,478 197
T [ Vagiges 1,980,591 | 56, 478 - ‘
r Vashjngton 7281 | 32,477 2,000
4 »Wesz‘{mﬂr_g_m}u - i - - ]
: Viscbasin Ghu 154 T 47,239 5,675
| Yyoming 77,650 4 .65k 109 .
| | American Samoa 8,123 383 51
L Cl.a"! 27,025 1,275 -
Puerto Rico - - - -
[ [ Trust Territori 13,365 2,73 1,6N% 286
i Virgin Islands ) - = - - ; -
[ B reau of Indians D L - T T : -

Affairs
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@ble w Cost e o o411 Tary resources, texthooke and cther
festrucct D ne rials loared e chiliren ad reachers
under T Lo T orrgarine Fiscal Years 196-1472
School Libras | Cther Tnstructional }
Resouzces | % a0k ¥ateriais |
NP W - i , ’,‘ N T tq7
T EN O o (U s Percent| (osr Percent | 0ca: (ost
i | T T e T
| ‘ cro . s A ; . - Ay
1945 S| 9 %8 1 lsm,m! S 85807,09
- an e ‘ ; AR . ! ”n - f . a
£ SRR S NE R R RS B Y [ 90,953,000
|
) | |
£ Dl Tl G TS 795 | 87,9595
| ] )
. ;e . -, noo- - s ’ / r [ \ f
153 , WSt § 632" 358 2,212,541 5.97 | 44,509,375
| | | |
f -~ . Py . e
| g SOBTOT LGRS 0 L g5 46
| i , j
) ; -~ - N s ! . . ) s ; {
: g i€,00] 167 &,1*,36_j .3 | 64,985,848
| L .
N 6,138 0.97 G4 64% ! 5.% 15,013,105
l
! 5t 0,207 2,03 5,50, 2% 8.78 £2.761,094
" b Iy X 4 2
" , 0 NS N TR 69,193,974
— e ; -
. X | N TI TR T S T 616,195,121
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“iscal years 1973 arc 1374 were tre Fifreentn and sixteenth years ir whichk
the rrograr under title I1I ¢f the Natioral Cefense Zducation Act (NCERD

2s amendec, supported thre strencthening cf instruction *n local educatioral
agencies through the acquisition of instructiona) materiais and equipment

and carrying out mircr remcdeling of classrooms, laboratories, and audio-
visual libraries, ard throuch supervisory and related services provided 5y
State educational agencies. Tre prograr has experiencec considerable growthn,
the rumber of eligib'e acaderic elermentary and secondary school subjects
increasing from three tc 12. These subjects are: the arts, civics, economics,
=ngiish, geoarapny, histcry, the huranities, industrial arts, mathematics,
“cdern ‘creign languages, reading, ancd scierce,

3

~
h

“re allotrents to States under NCEA +itle II1 or figcal years 1353-75874 are
tabulated on tne followirc page. NDEA title 177 is a matching program.

The Federal share is up to ore-half pf the experditures for acquisition cf
aguipment, materials, and minor remcdeling, and for administration of the
State plar. Funds fzr the lcan program for nonprofit private schcols are
2lsc shewr. The loar oroarar provides funds at a reduced rate of interest
t0 private schools fcr the same purposes as the acquisitions program €or
pubiic schools - strerzirening instruction; through ecuipment, materials,
and miror rerodelinrc. for “iscal year 1974, the interest rate was 7 1/8

percent,
tliotments for 27uisment, materials, minor remodeling;
adrinistraticr o the State plan; and loan proarams
under NZZ4 title TII: fiscal years 1959-74
Fauipment Administration
Fiozal year Authorizaticr materials, of the Loan program
~ingr remodeling State plan

1353 S 70,000,000 $ 49,230,000 $ 1,350,000 $ 6,720,000
19€0 70,000,000 52,300,000 4,000,000 7,200,000
1961 70,000,000 47,520,000 3,750,000 6,480,000
19€C 72,000,000 47,520,900 3,75G,000 6,480,000
1963 70,000,50¢C 47,520,000 3,750,000 6,480,000
T9gL 70,050C,0C¢C 42,512,952 3,365,070 6,480,000
1965 20,000,000 69,992,500 4,619,215 9,600,000
1956 100,000,00¢C 78,637,010 6,831,163 10,800,000 1/
1967 100,000,000 79,200,000 8,980,000 10,800,000
1968 110,000,000 75,240,000 2,000,000 1,000,000
1966 110,000,000 74,240,000 2,000,000 1,000,000 2/

1/ Until fiscal year 1968, State supervisory and related services were
supperted in addition to administration.

2/ Beginning in 1969, the loan program funds were nc Tonger allotted by

States, but administered as a total amount for the United States.

9 14»!:’/
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Tre combinec repcrt for fisca years 1973 ard 1374 is derived fror the Ravra.
tive reports subritted ny each State educatic-a)l agency to the U. S. Off

of Education. Exarcles €rom Stateg € Drecrar activitieg are arrarged G-

the order «f five geograchic recions of <re Lnited States - “"artheast, South-
east, Upper Midwest, Midcon*iprerst, Western.

7
’
1

Funds appropriated for equiprent, materials, and rinor remodeling for
fiscal year 1573 were mace a.ailable in fiscal year 1974, No expendi-
tures were made from 1372 funds reserved for loans because funds for
fiscal year 1374 reserved for loars were first drawn upon.
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than matcon Federal sxcencit ez
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Tatles 3 and 4 indicate the rurter of positicns in full-ti~g equivalents
assigned tc the ac~inis=rzigr o€ ynca title IIl in State educatiorai agencies
Ir fiscal years 103 ard 1374, 7Twp figures fcr the nurber of dministrators,
supervisors, clerical stafé, cergp” type of cersonrel, are roughly the same
for each year. It snculd be noted that although acquisition funds for fiscal
year 1973 we'e rot allgttes up++] about the middie of fiscal year 1974,
adminictrative € -d5 were ¢ ls%ted to Stats ed."ational agencies at the
beginning of each fiscal Ye&ir sc that prc:.ram personnel could be retained
to carry on such pregram activitiac meritoring, renorting, and allotting
‘carry over" funds from the crevious year,

Staff losses for supervisory perscnne) assigred to NDE/ title IIl administration
are considerable when current reports are corpared with those in the earlier
years of the program; rowever, it kas been previously noted that since fiscal
year 1968, funds for supervision o€ instruction in the academic sudbjects

and related services are naid fror funds from £SEA title V.
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Eroencditures for Materials and Equipment

Tne wuse of equipment and materials to imor- ¢ o ruction in the academic
subjects means the u.e of such itens in on: develupment, presentation, and
learning of the subjectc matter or content . the course of study in one or
more of the academiz subjects. Eauipment purchased includes audiovisual
equipment such as film and video productior equipment ard Taboratory and other
equipment used for instruction in the natural sciences, reading, mathematics,
treoartsoand other subjects. Trends in onvices of equipment and materials
reflect more individualized and small arnup experimentation in keeping with
the newer directions of reading, science, and mathematics programs and
instruction in the arts. Media production aperations in all of the academic
sutitects are expanding and include qraphice, urinting photoaraphy, televisior
st oeadh, et qudiotape production services.

e fedaragl allotment for equipment, aterialz, and minor remodeling in
Tiseal wvearns 1973,and 1974 were 47,750,000 ¢ .1 526,250,000, respectively.
fototal of 9397 million (64,4 percent) of the allotment was expended in

scal year 1977, with $16,9 million carried cver for expenditure in fiscal
{974 {table 5).

In fiscal year
veorended ) with
Ttabde 200 State and local funds more then matched Federal expenditures for

;.
it Fiscal years,

q74, 57 percent of the (ederal «llotment ($14.9 million) was
112 million carried over “or expenditure in fiscal year 1975

]

Ao in fiscal yeor 1972, a higher proportion of NDEA title III funds was
exporded in bot  fiscal years 1973 and 1974 to purchase equipment and materials
“orostrengthening instruction in English and reading, with expenditures for
strengthening instruction in the natural sciences ranking second. Expenditures
'n these fields are well above the other subject areas (tables 7 and 8). There
1ooarly 2 s1light shift in the ranking for the other subject fields compared
vi'th previcus years. Expenditures for equipment and materials for audio-
visua'l tibraries and tfeor minor remodelina tn make effective use of equipment

varctaned continued to be very low priorities,



3. NDEA TITLE III MANAGEMENT GOALS

Management goals identified in the States for the administration of NDEA title
ITI included staff assignments; program information dissemination; determina-
tion of allocations; and project development, review, monitoring, and report-
ing. The one common management goal was the provision of a program that would
be supportive of the academic goals of each State, as setforth in a State plan,

A number of States reported that achievement of management goals was some-

what thwarted by the fact that program funds for both fiscal years 1973 and
1974 were released in fiscal year 1974. This necessitated a revision of
schedules for receiving, reviewing and approving projects, and a revamping of
plans for monitoring activities. Additional staff hzs to be assigned to assist
with the project review process. Although some States has solicited and re-
viewed applications prior to release of funds, many had not, and consequently
has to face under pressure the tasks of developing planning guides, forms,

and other materials concerning the submission of projects for dissemination

to the schools in their States.

The ditficulties of finding matching funds so late in the school year pre-
sented another problem to some local school districts, until 45 CFR 141.11 (a)
one year, fiscal year 1973, so that Federal tunds coula be used for matching
expenditures incurred by local education agencies for projects not having
prior State approval. Tne fact that P.L. 93-769 provided for obligation

and expenditure of funds for fiscal year 1673 and fiscal year 1974 through
June 3C, 1975, also helped States to use NDEA title III funds wisely.

New Jersey's experience illustrates ~ow this modification in requlations
made it possible for a State to develcs and meet management goals in fiscal
year 1974.:

When funds became available in January 1974, for fiscal
year 1973 as well as for fiscal year 1974 it was decided
that it would be impossible for local education agencies
to accomplish the proposal and application process before
the end of the school year. Proper planning, purchasing,
and implementation of projects, as well as the availabi-
Tity of matching funds, militated against the prospect of
almost immediate project implementation. Hence, funds for
the two years were carried gver for projects planned in
the spring of 1974, and implemented in the fall. The one
exception were the projects of the twenty country audiovisual
libraries which were activated as soon as possible

Perhaps spurred on by this simultaneous releasing of funds for the two fiscal
years, other northeastern States stressed urgency in management goals listed.
Among these was Connecticut, which has a goal "to minimize delays in the
overall process, from jnitial receipt of application to eventual reimburse-
ment". Connecticut proposed (1) to offer personnel assistance to those
school districts not previously participating in the program, and (2) to
coordinate the expertise of department specialsist in reviewing project
applications.

g L'



While all the foregoing management goals were formulated to insure efficiency
in program administration, as in the lessening of paperwork, the speeding-up
of project application and review, the continuing education process of person-
nel in local educational agencies, the minimizing of delays in the overall
process, and the Iike, the desire to improve the actual quality of NDEA title
T1T projects was reflected in goals dealing with subject matter areas and the
provision of educational leadership. Connecticut, for instance, cited as an
important goal, "to render priority to those instructional items within the
eligible subject-matter areas that relate to overall departmental goals, e.g.,
reading, career education, infividualization, awareness of ethnic diversities."

The management-by-objectives system continued to make its impact felt as
States structured their programs in terms of measurable objectives, thereby
streangthening the program evalustion process. Massachusetts for example,
requested applications which inciuded a narrative description of the speci-
fic plan for improving instruction, including behavioral objectives; proposed
new courses, changes in course content, or method of instruction; and type
of materials and equipment to be used.

In the southeast, Alabama, whire all school systems participate in NDEA title
ITI, saw a need for a ‘constant cycling" of all administrative responsibilities,
includinrg project planning , review, approval, monitoring and reimbursement.
Their specif ¢ management goals are Lased on an awareness< that the turnover
among local education agency perscnnel proceeds at a normal rate, and thus
the orientation and training process must be continuous:

To maintain broad support of local education agenc efforts
to utilize 100% of available funds. No State level funds
are provided for the acquisition program, therefore all
matching funds are derived from local sources.

To increase the direct assistance to local education
agencies in relation to project planning., This in-

creased effort was aczomplished by on-site visits,
telephone communications, and in workshops dealing with

the administration of Federal programs and the improvement
of instruction. A special effort was made to give services
to school systems that did not directly seek assistance.

Atabama also reported two management goals that reflected an increased aware-
ness of the need for timeliness:

To maintain and increase efficiency in the processing

of project proposals. As a rule, no project remains in
the State office longer than fifteen working days. Pro-
Jects submitted in recent years reflect improved quality
both in the physical makeup of the project and in design
for curriculum improvement. If a project does not show
with precision the exact nature and use of the materials
and equipment requested, the local education agency is
contacted for clarification and necessary revision.
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To expedite the reimburc-ment procos . Since the proc
provides no funds for Tncal administration, every effar
is made to maintain ar excellent worling relationship
with school office pers.nnel to ennarze the operation of
the program. The overa'l reimbursersnt nrocess is em-
phasized each year at tfe State-wide chool offi-e
personnel workshop for JEA -itie Il1.. Llocaj education
agencies are constantlv iierted to deadlines that woul:
prevent their reimburse nt clzims from being honcred.

Closely related to the effort to be expe  ticus 1 implementing NDEA title
IIl was an awareness expressed by severa States in goals striving for

efficiency in management. Florida has 1 one goal the complete revisir»
of the forms to be used by county admin®  rative units in applying for
NDEA title IITI funds; Mississippi plan: ° to initiate new procedures
reporting to local superintendents ard : inr college presidents any n-
policies or priorities develeoped throug’ .* t-2 year so that they migh-

~

take full advantage of funds alloted t~ - “ate; Virginia 1 oposed to
publish and disseminate updated quidel *ne  ti include a description of tne
revised allocation formula which provi o< for sariable matching.

‘mong States in the upper midwest, Missou~i and Dhio Timited their managqe
ment goals to those absolutely necessar - . the operation of the acquisitinr
program, providing as much help as pes | - to the participants in planning
worthwhile projects. While Wisconsir - torod:

The primary management gcal for implementing NDEA ITI-A..
during the school year 1973-74 was to plan for the proper
utilization of funds which had been impounded. . . two
meetings were held with the State Advisory Council to dete -
mine how the SZA could assume stewardship responsibilitiec

In recognition of the importance of previding a quality program, “isconsin
listed as its second manaaement goal: "to maintain a staff of consultants
associated with the critical subject areas of MNUEA title ITI", and Nebraska
aimed: "to provide a level of educaticnal leade-ship from which influence
in the form of project selection and financial a lzcation could be directed
towards improving instruction at the local level .

Reports from States in the midcontinent region f-1low a similar pattern.

In New Mexico, there was also concern evidenced “n its management goals of

the need to apprise local educational agencies o~ oroqram funds available,

to plan with these agencies for wise use of thec <ur, "y and to assist

local educational agencies 1n needs assessment, =~ the evaluation of materials,
and in the processing and evaluation of aoplice~ 'ns. Two of Utah's goals
expressed the same needs: '

To maintain a flow of commun-cation from the State agenc,
to Tocal agencies con:erning .°1 facets of the program

To assist local agencies ir . jvities related to assess-
ment of need, determi-:tion - priorities, and preparaticr
of project applicatic

e 4,
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Two additional management goals for Ut: ummed up the importance of this kind
5€ objective system:

To promote a systems appr:  to piarning and to imy ement-
ing the overall objectiver ° the program
To promote the concept of integrated media sub-system %o

serve the educational nee: of the schools.

ine importance of subject area consultants in achieving this goal of quality
programs is summed up in a portion of Wycming's report:

Consultants in mathematics, science, foreign/bilingual
languages, health and drug education, language arts and
humanities, industrial education, reading, early chidlhood
education, social studies, career guidance, special
.education, business and distributive educaticn, home
economics, agriculture/agribusiness, and adult and
continuing education are assigned evaluation and qualit:
control functions in planning and operational phase cf

all projects. The subject consultants serve as a
screening board for project review. Their appraisal
becomes an important part of the final selection process.
They also act as program disseminators vnder the direction
of the State Department of Education Program Director.

States in the far west expressed this same concern for the need to promote
understanding of the program among those at the local level, as in the Trust
Territory of the Pacific Islands where high priority was given management
goals to assure (1) Territory-wide awareness of NDEA title III availability
and requlations, (2) Local agency understa.ding of project appiications and
procedures, and (3) District Directors' involvement in determining priority
areas. A direct quote from their report:

"The Department of Education is constantly striving to
widen decentralization of responsibilities; only if the
lTocal agencies are well informed can they assume this
essential responsibility. &t the same time, although
there is much need for individualization, there is also
the need for Territory-wide curriculum building. Input
frem all agencies is sought.

Ard in Ar zona, goals for fiscal year 1974 were organized and a calendar was
establisted for deadlines for each activity. Included were preparation,
mailing, ~eturn, review, apnroval, and notification of approval of project
apolications, review of completed projects for eiigitility for reimbursement,
and forwarding to the Division of Businzss and Finance for reimbursement.
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G0 MANASIMENT GOALS AND COMPUERENLGIVT Tri,

L Eruisr worth ~egeating that NOEL chvie Y10 rcan booeme 3 owiahle
oreccam anly 1F its wanagement acal. Fit in o with gome Fare 5f TOmr ehong Ty
phiroing on the part of State educaticnal scenniec - the progran we- ne+
25t ired to stand alere. Most Sta‘ec recoanized thig fact apd by fiscal
/#3r 1978 many were deeply involves in oypeal’ lanning, fittine wDFA s
i1l ranagerent qoals into a comprenensiye clan for Jrproving instruct o
and scucatione] management. In those “tafas wherse cich planning has rooe
successful. it has been accamrlished “, crererosion of outside ecere R
and State personnel ir maragnerent garmin and Sratnine orearams Fpog b

of this ¥ind of planring coorairatior irolude a-sessment of neec: for
equipment and materials in the acadermic sohiest :reas as nart of a corrre.
hensive needs assessment, revision of ctonaacdg . ofaff developrery  otiyities,
evaluation of inscructioral crogra~e ard evparcior or irbroverer: o SO -
vicury or releted servicas §n the vieide of scader e csubjiects.

Camnrehensive gianning has ‘reausntly reciiros 10 ragrqanization of
elucrtion auetty, as happened v Matpe. To4n State revised its ertire

.
YREA title ‘“I plan, updatina it 1o incornirate new oraanizationa’ charna. -
d reassigarerts in its State Depectric t of Dducational and Cultural
aryiceg V‘~ setter Oor worce, its recragnized Division of Instructior e
s cengansiod ity for NDEA t1tle D10 s new carposed ofF genereld etg, rats
“her sneciziisti, whose jobs have be:snoanc licred

Many State edz ational acerncies saw “he provision of better consultative

HRY ’

ery L oes ta iocal rﬂ‘fd*iowﬁ’ aan"_: as ane of their furctions in tre
srei of comprerensive nlanning.,  Ore such was Massachusettc which establig. .=
eainryt offic The NDEA title TIT nroarar has cooperated 'n this effart
witr some arolect review and monitoriro s vities conducted by the reqions
¢ ¥ine staff. six of the regianal © 7 <5 haye assisted in disseminati

G orogram iofermation.
nve Jersey wes another northeasterr State pi ~oviding an examp’e of Fecera’

Frogram coordinatinn with State manacerent qos.s, in this case tnrouah the
support of county audiovisual libraries. Althcugh these filn libraries are
nwed by B9 ner-ent of the rublic school w,pu1at10n, State financial support
17 mirimal, excent for the matchira funds needed for NDEA title ITI partici-
o .t . Lcoal, courty, ant State funds are used for the basic operational
foner. The NDEA title TID -unds erznle the libraries to acquire the films
woicr aree the purpose for *t-p existence of this service.

Tre Conrecticut Ctate Depa-ment of Tducation emphasized the following coals:
(a; ’mrrov1nq copdartunities 'or all youth to receive gualizy education;

(b} strergthening communicat<on skills; and (c) developing better awareness
of self and society, Fundina of project applications under NDEA title III

is coordinated w'th these qoals. Special erphasis is also given to expand
and strengthen instructioral rescurces in rural districts, encourage exper- -
rentation, and azsist in “ndividualizing instruction.
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A concerted trend towards structural pilamming a% the top lave!, into which
NDEA management goals meshed very wel?, was reportec by rost of the States
in the Southeastern block. Excerpts from some 0f these reports follow:

In the Georgia Department of Education, basic nlamnine for
programs begins within the unit or division resporsibie

for the activity. The proposed program is presented to the
planning council. At the planning council ievel, all oro-
gram activities become interwoven intc tre total camprehen-
3ive proaram of the SEA.

The North Carolira Cepartment of fducatior has adopted and
implemented a commitment and nricrity t¢ the implemzntation
of comprehensive planning at 27! levels of educational
analysis and program developmert. The Ggoals of the NDEA
title Il program are supportive of and corsistenrt with

the goals of the Divisicn of Federa) Programs and its role
in the State agency.

In South Carolina, the identification of eleven major object-
ives serves as a significart unifying force for consolidating
professional efforts throughout the Department of Educaticn.
A11 Federally funded programs are brought in Tine with the
five year plan for improvement of education in the State by
the naming of certain specific objectives taken from the
eleven major objectives 1list as priorities for the NDFA title
III program, ‘

Tennessee has estabished a Division of School System Manage-
ment and Planning that provides overall coordination of
maragement activities in the State education agency. This
coordinating activity is carried down to the local education
agency through the regional centers which are arms of the
State education agency.

West Virginia has a comorehensive fducational Program which is somewhat
similar to that of Tennessee. Ona of its objectives is to encourage and
support iocal education agencies as thev uparade their educational programs.
General guidelines, procedures and other information provided by the State
education agency assist local education agencies with acsessment and improve-
ment efforts. Plans containing an assessment of existing efforts and
propos21s for strengthening and improving loca’ programs are submitted
annually by the locals for review and approval by the State education agency.
Approved plans relating to NDEA title III subject areas and priorities

are the planning bases for using funds for acguisition of equipment and
materials and for minor remodelina.

The Florida State Department of Education was reorganized, place 1ike programs
and activities together along functional lines. This reorganization moved

the NDEA title III program from the Bur=au of Evaluation and Compensatory
Education to the Library Centers and Resources Section of the Burcau of
Curriculum and Personnel Development.,

03,
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[n & rumber of Jpper “idwecr Stires, the contir-uing Cor  »n Soy tro o 4

of public education prompred State boards of c-ucation = dc-t ap b opiee
statements of common z2als, such as The Comrrr Nnals o1 T oand che
Educational Gcals Sta< ements of Nebraskans. — ese 703l S as ¢t oy~
of nroad dire~<on ard general purpose, with -5t State: SRR To NS A
nrogrars be develeped using such broad npals =g framec . carenr

1

The extert to which the NDEA title IIT managerent goals = :-::d inmp. corvrere
sive State education adency planning ran the gamut ‘ror . ~. =uch to none

In I1lirois management and proaram aqcals of the NDEA ti-7 - {11 erocram rog
to devetail with those 0fF the State anerry. Mn t-o ¢+ asw nand, Toe man e
ment goals of the Chic NDIY vi- v T17 arcaram we e NC DArt o7 compre
hensive State aducatren o o annmina. s due o the Lneonects
nature of the ayail«~i1‘ ¢ 7 qds.

The Miscourt Denaroopt o0 Tle atary and “econdary bousition. o ompns e
of the ndiviav srar it ooministers, plarned accorcingis.  uch

plannire “=ciyc moprovosior for NDEA tizle TI1 of some of tnar sery:
of approc fate .-se-nel w o thic the Departmer+ and such support . .rvice
as data t uces: foIn Wt oone e the NDFA <i-Te 111 management ~cals -

mai~tainirt a o seps of S0 act cecialistc ard slannina for the atilizeticn
of “unds relatens direct’ 7 St o-e edjcatiﬁ* sarncy planning fo- H‘vcr’
supcort to loca  educati n ! aco-cies, inveolverment in teacher e yostice
proarams, anc a: aloprort ad cisser ‘natior of curricuium 'tra::mles ar !
act: . ties.

¥ancas, ' oorth . +aL7 Dar ta, and other States i ar Mdw ot
indicatec 1 at Meierent qoils were closely alic - w. . toose f ¢
Civisior. o - oL e ause tonse Tivisions had th ocespae i 11900 foo
administer - it@ Sart s.orvising the close oAt ar
cocperaticr of Tous wrot s of Stzte educatiorn anencic

Several State ec -atic-a  enc es the isd.C-ntinen .<ion Zorduct.
needs assessment 5 rars C othair continuins e in @ ~istinc lccal
education agenc’~-. I~ W, ~ipc, assianed .ors. tar‘s aic ir treg proc

by assisting ir -+ nr‘t‘"' of shjectives, ard .evn}oprﬂnt 0* crecrams

and the monitor - = ¥ “ro. ctg. Treis F~m1lva ty witk local --e-5 pl -
an irportant pa - '~ fecis sn r:kict. Montana' . needs 2ssessm: 1t led g

planning unit i- <ne direction of =stzblishing zs a pricrity t- mpreo -
of educatior3l :sor-urities fo- ¢~ “ldren i» ¢mall curaz? schoo - Bec .5

of the limitati r of "7EA =3t% 117 funds z ra“chirs rase was -~ at <
percent. In ad-+in, iect  Tor each i dic ic™ wers T mitecd
reimbursement o- °° °° «ith tota® oroiec- af $2.°0C. A- “ylt
more ruré’' sche artic sated in tre o eagram.

&N

c

ERIC

Aruitoxt provided by Eic:



>.  PROGRAM GOALS AND PRIORITIES

‘rogram gc 15 and priorities in the NDEA title 171 prcagran m.ot abviously

cake into .ccount the btasic purpose “°r .nich the Act s intende -. ramely,
“rotupport the improvere-: of - -stpy.c: o trough the purchase cf =quipment
ma- ~rfat- and mino: remode.vng ¢ud -+ .dministration and S-at: policies
tate departments of ecuzat n. Most Staves saw th ar nal s

“o.eloping mirimum stande s
creasine cuantity and cuali*s ¢~ equipment and
T nerials
Suoporting special and exuarimental orcegrams
Erohasizina individual ir-=ruc: or
Iroroving netruction in -ne ac demic subject areas

The bro:zd base of priorities within sach -:zte reflects /1) the State's educa-
tional goals, (2) the total gereral =duca icna needs in the 12 critical sub-
ject areas treated in *“tle I1., (2 spec i instructional needs which title
ITT ~ay se-ve in a Staze, (4) specia’ reqL remerts for equipment and

faci it es 'n each of <he subject “ields zd the drade Tevels to be served,
and 5) th- categories of eligible equipme~t, materials, and type of mincr
remocel ng allowable under *the Stats stanc. rds ceveloped to enhance instruc-
t.onzl -rograms. Howe.er stated, t-e pric-ities established in each Stata
prov-de the basis for : systematic zttack ~- weakresses in educational pro-
grarz and permit adjus*-ent as cond ticns rnange.

n the northeas-ern Stz<es, program -o0als .rd priorities were based on
needs assessmenz, Statec testing procrars, ind the judgment of experienced
supervisory perconnel ‘n the academic subj=cts. For example, reading was
set as the highest pricrity for NDEA title III projects in Maine. This
decisicn was recched a“-er a study cf the -~eading results in the Maine
Assessment of Ecucatior “rograms shc.ed th:* Maine children are te’ow the

national average in sor- 2sper*s o idiry.  This decision was &l¢-

prompted by the Maine it to Reas - grzm whic® has expanded fr- 11 to

17 sites, a~d used pr- =»ily #c pr e irsar ice training for teacrers

in the teac~ing of rec -q.

Priorities 'r “hPode Is'and wer als bLaced : State testing prograr. Reading
and mathemz- cs were icentifiec as th2 two "hest priorities and a rumber

of projects were fundec in these a 2as. Pr' ~ities in how York were ilso

for projects in readinc and mathem: -izs, w*- pilingual educationa a'
additional priority for those comm 1i-‘es w --e it was appropriate. Aidd-
ftional consideration was ~iven tc src "sc!  :hich demorstratec campr=hensive

plannring. Among the othe criteri- co :i:e- 4 in project apprcval we-e:

Degrez to whict program -7t- it-e: relate to
identified educational neads

Jegree to whic- a relaticns™ > ‘= .hown between
2quipment or r=terials reque tec z1c¢ their potential
-se in instruc-ion ir the ac:ideric subjects

-egree to whic regueste: mzterials and equipmert
will enrich ccurse contert ~- expanc the curriculum
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~=ree to whick raquested —ateriai: and equiprent
“ovice for incividualize instruc: .p

tee to whick orevaili~n :nnlicable standards
. any of tne a-facted acadeiec areas might be
r- lized or excs-ded.

-acn St=te . an must incluca2 orinciple from which priorities are to be
developz=d.  "his means that a State myu-- provide a list of princizles

whizh reflecs 1ts major ed.:azional co- arnc in the critical subject

fie'ds and vrhich have a tec~ing on the -unctioning of the title [I1I proa ar
Suck princ pies are then us:d as a basis for the development of priorit -.
"he pricri ies themselves, shile not a recuired part of the State plan,

st be orzparecd by the "-ate to be used in a predetermined way for the
ruroese 2t oissigning rel:tive importance and c-der of approval of projects
~ubmitted v “ocal educaticnal agencies for tre acquisition of equipment

anc mate- ‘. ’s and for mi-or remodeiirg.

cerasylve 4 reported eitht NDEA title []] coals, each an outgrowth of ger.
alized fincings from review of past programs, needs assessment data, and
corrent trends in educatior. From thece qeals it then established prioritie-
tcr fiscal year 1973 and fiscal year 1974 which served to rank the relatie
irsortance ard order of anoroval of prolects submitted by local educational
acencies.  Tre following :re some of Pernsylvania's priority statements on

th2 basis 7 which spec”+! nrojects were funded:
rects  hi 1an Zoc.rert read reed as a result of
yster “ic - 15 sgeggrent .,
Jjects hizr how evidence and _ormitment to a

“temat . mar cement-ty-cbjectives approach.

0 octs written in support of < nificant education
ir e, "his includes planned prograr description

" zing open-:=-ace classrooms, ~xtended school year,
“*% endent stus  and/or experimer-2l programs.

cts that . monstrate a relatizrship between the
oo ctment of Eriication's quality assessment project
¢” 1 he purchase >f eguipment and ~aterials.

/ 'cts that reflect 3 concern for the Secretary of

£ ¢ -don's curri-ulur vriorities, namely,
a. ~litical arc Legal Educa*ion

b ~vironmental Educatior

C. ~nsumer Education

d ne Arts

Pro-octs that refiect 2 ratioral concern for such
oG -ams as:

©.  ~-ight to Fead
».  .areer Education

0

ERIC

Aruitoxt provided by Eic:



C. . lingual fcucaticr
d. Metric Syster

nCrorencie’ - was given a low briority by rearly 317 c€ *he ngortheastern
tates. The cnaf reason for tris was the problew cf ceterriring eligibility
ince Tocal edz. 1*ional agencies often prefer to assume such costs themselves
1ti2r than ge* into the complications of cocurenting eliginie costs. Phode
:la~d, for example, reported only one project irvolvine mingr rerodelirg,
nat of some work done on a areenhouse usec ir tre bioloqgy crogram at
‘iddletown Hign School.

‘rogram goals and priorities in the southeastern States ranaed from the
identification of specific acacemid areas as needing priority consider-
ation to broad and comprehensive statements of curriculum needs. Florida
recognizing that inequalities in 7rsources exist at the local leve] in
terms of guantity, age, durability, and suitability of eauipment and
materials on hand, shifted from reauiring local agencies to identi €y
priority needs based on accreditation standards to a system based on
priority prozram needs as identified through comprehensive educatiora’
planning. Tre chief objective was to make suitable equiprent, materijals,
and faciliti:s available to children and teachers in tre rublic schools
of Florida frr the purpose of imorovirg instruction in the academic
subjects.

While goals and priorities from most of the States were broad and ceneral

ir tone, Dist-ict of Colurbia identified some specific areas of concentra-

tion, among w- -~ sere the promoticn of language arts in ar attempt to
"ove writte- ind gral composition; the introduction of the study of

W ~ic measuremert in grades K-12; and the offerina of lanquage in primary

Jr les, so as to oromote a wise choice of a modern foreiagn language for

ir-depth study az “he later Junior high level.

Ime ~ovement of irstruction was an over-riding goa! in all areas of the
country, although a civergence in subject matter to be stressed was noted.
‘ue~to Rico, for exarple, planned an expansion and improvement of teaching
>f industrial -rtg, English, mathermatics, science, social studies and

7us ‘¢, while Soun Zarplina was one of many concentrating on improvement

°€ asic readi-5 arc mathematics skills. South Carolina also focused on
“ne Jtilization cf t<tle III funds to reduce the dropout rate and to reduce

iure in first grade.

“uerto Rico, in adcizion to its improved teaching goal, listed as priorities
“he orcanization o new laboratories for science and industrial arts and

the rerodeling of existina facilities and support for ar innovative curricylum
for its year round schoo] procram in 6 districts.

States in the Upper Midwest listed broad-based program goals under three
categories: (1) improvement of instruction, (2§ irprovement of supervisory
and related services, and (3) improvement through the acquisitions program,
In the first category, Kansas and Wisconsin aimed to encourage and assist
school districts in evaluatina their gereral education programs by providing
evaluation instruments and strategies. Michigan and Wisconsin planned to
work with local educational agencies in initiatina procedures for the use

of title IIl funds in bringing about needed changes in the critical subject
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areas. [n the second category, that of improvina supervisory services.
Kansas planned to provide additiona’ subject specialists to serve a «rea .-
number of districts, while Kansas, North Dakota and Wisconsin all hoped to
work with colleges and universities ir pianring programs that would oo - e
teacher ccmpetencies. To realize the third goal of improvement throucah
acguisitions, Missouri and Minnesota saw their iole as that of assistir~
schools in the processing of snecialized equipment, sdych as computers cr
computer assisted instruction, and video equipment. A1l Uprer Midwester-~
States planned to provide up-to-date informatior about new techniques ar:
raterials through publications, worksheps, ccnferences and on-site visits,

7o realize qoals in these three broad categoies, States set priorities

around which local school districts could plan proijects, if need for ; .z
existed in a given district. Feilowine is a list of representative pricr-ti-
and States:

Computer assisted Inst ucticr Mirnesota
Indiviaqualizing Instru “ior I1lirois
Tnstructional Televisior Misscuri

Specific subiect areas:

Mathematics ""linois, Indiana
Music Kansas
Reading Indiana, Kansas

"rcjects addressed to critical Michiagan,
educaticnal reeds cof districts Minnesota
with low financial resources

~olects designed to uparade the *innesota,

collections of audiovisual ma- Lebraska

terials and equipment holdings

tc support critical subject areas
and to bring the school's hcidinas
up to minimum standards levels.

NOEA title 111 administrators of the agencies in the West generally had well
thoughtout program goals, achieveable throuch the estabiishment of priorities
and development of quality local projects which were coordinated with projects
from other State and local funds.

American Samoa, which was forced to rely on television as the principal
means of instruction over a period of some years, reported that considerable
time and a full focus of Federal and Department funds will be reaquired to
achieve its program goals, which were listed as: improvement of instructional
procedures to enhance the development of pupils' cognitive skills in ail
academic areas; development of intellectual independence on the part of
pupils, exnibiting an ability to question, experiment, hypcthesize and form
conclusions based on data; and develcpment of a sense of responsibility and
pride in schools as evidenced by proper care, maintenance, and utilization
of materials and equipment. It is hoped that these goals will be achieved
by encouraging students to participate in process-oriented instructional
activities, designed to develop incuiry skills. Teachers on their part will




be encouraged to rely less on the lecture metrod and more on classrocr
discussion and participation.

The State of Washington set two broad program goals: to improve educational
pregrams through the acquisition of equipment and materials in the 12
critical subject areas; and to increase the participation of school districts
in the NDEA program by 10¥ for fiscal year 1974. Ffor the first-named goal,
it reported that reading at the elementary level continued to be high
priority, with science at the secordary school level. Its second godl, that
of increasing program participatior, was not realized for several reasors.
chief of which was levying failure throughcut the State. Many schoo!
districts could rot meet the 50% matching requirement.

Program goals in Alaska, designed to initiate and/or expand special curricula
and programs for certain specific groups of children, remained unchanged

from previous years. Of nine projects approved in fiscal year 1974, eight
were designed te strengthen individualized instruction in reading, math-
ematics and social studies. One project upgraded equipment and software

in a2 media center to improve individualized instruction.
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6. ACHIEVEMENT OF PROGRAM GOALS

Reports from State educational agenctes are designed to r-ovide evidence

of the achievement of program goale =stablished for the NLFA title 11! proo
and the degree of each goal. Dearee of achieverment is cometimes difficul®
to measure, based as it must be on subisctive as yell as objective eviderce.
Then, too, degree of attainment is frengently controlled by the specificit,
or lack thereof, of the joal itself.

Perhaps the ultimate auestion to te 4. 5, "Fas instruction heer “torov.
and strengthened"? 7o “his, most *ates wculd seer to answer in the a€firr
ative.

New Hampshire reported that its goazl of establishiny consultant and adviscry
services was achieved to a reasorable deqree. The seven subject specialisrs
each conducted a minimum of 20 visits to local school districts in connect
with the development of NDEA title II1 projects. The English and reading

¢ 1sultant cooperated closely with the State Right *o Read Director in
ducting inservice training sessions at New Hampshire's 12 Tlocal Right t:
Centers. The mathematics and science consultants held two conferences 1o
300 elementary and <econdary school teachers on new developments in their
~espective fields. Both consultants also worked in cooperation with the
University of New Hampshire to organize a summer institute for 30 element.. .
school mathematics teachers.

Vermont was another rortheastern State reporting success with the role of
consultants. In fiscal year 1974, five consultants in the academic subject¢
participated on a part-time basis 4n the administration of the NDEA title I .
program. It was the role of these consultants to provide expertise and
technical assistance to the teachers and administrators in local schools.

The consultants became involved in instructional programs in mathematics,
science, English and reading, industrical arts, and the arts and humanities.
Industrial arts was the subject that received the greatest degree of assistc
in the use of new types of equipment.

From Connecticut came this statement”

Effective achievement of our program goals was hampered by
the withholding of funds and subsequent sudden release of
allotments for two years. Local educational agencies were
not prepared to develop good projects so suddénly. Less
experimentation and planning was in evidence than in prior
years.

A more sanguine report came f.om Pennsylvania, which furnished information
concerning achievement of program goals in several of the academic subjects.

Arts and Humanities -- There was an increase of eight percert in
the number of projects funded over previous
years. Most of the projects involved the
acquisition of reference and audiovisual
materials for interdisciplinary curriculum
development.
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Modern Foreign Lanquages -- P-iority wes given to prnjects
suczorting edvanced levels of study,
r*ddle school foreign language proarams,
and tilingual pregrams.

Science -- Thirty school districts uparaded the quality and
quantity of science equipment. Fifty districts
began participation in the State Nuclear Science
Project in fiscal years 1973 ard 1974.

Sccial Studies -- The majority of projects in history were reauests
for audiovisual zquipment reflecting the increasec
use of a multinedia approach to learning. Civics
projects were designed to develop and expand legal-
political education. Only one economics project
was funded an interdisciplinary project in consumer
and career education. The number of projects in
geography was twice the number expected. Most
dealt with rural-urban problems, natural resources,
and the environment.

Southeastern States recorted - fair amount of progress toward achievement of
program goals credited purchase of equipment with NDEA title III funds for
the realization of program goals. Amorg those listed were speech improve-
ment through the use of tape recorders for setting standards and monitoring;
individualized instruction in a reading laboratory for reading improvement
through the learning of comprehension and reading skills; introduction to
metric instruction, and the exploration of Toreign language study.

Mississippi had as one of its goals the acquisition of instructional ma-
terials and equipment as a part of the program to upgrade the accreditation
of schools. Although accreditation for higher classification is not solely
dependent upon thke holding of equipment and instructional materials, the
availability of these ftems definitely have an influence on accreditation
when compiled with the implementation of the instructional program. The
data presented below relating to the increase in higher classification for
both elementary and secondary schools in Mississippi for the year 1973-74
over the year 1970-71 reflect the imzact of the availability and utilization
of instructional materials and equipment.

m
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MISSISSIPPI ACCREDITATION STATUS EIPORT

-

Zilementary Schools

1876-1971 1973-197¢4

Schools awarded C.ass AA 132 207
Schools awarded Class A 282 3215
Schools awarded Accredi:s 226 106
Secondazr Schools
Schools awarded Class Aa 120 171
Schoois awarded (lass A 163 159
THUTIRMENT HOUSED 1N FLORIDA PUBLIC SCHOOLS
; 1971-1972 T 1972-1973 | 1973-1974
i . NUMBER | NUMBER NUMBER
'>WUMBEQ§ PER PUPIL; NUMBER PER PUPIL| NUMBER PER PUPIL
: |
Microfilm Readers ] 498 | .0003 638 . 0004 763 .0005
Filmstrip Projector 24,333 . 0165 27,181 .0179 33,908 .0220
Opaque Projector 2,537 .0017 2,655 .0018 2,780 .0018
Overhead Projector 24,802 .0168 27,369 .0181 29,770 .0194
Slide Prcjector 6,319} L0043 6,333 .0042 6,741 . 0044
8mm Projector 2,748 .0019 3,482 .0023 3,747 .0024
l6mm Projector 9,526 . 0065 10,484 .0069 11,049 .0072
Radios 3,002i .0020 2,814 .0019 3,130 .0020
Record Players 39,279 .0266 41,975 .0277 43,643 .0284
Tape Recorders-A 24,980 | .0169 31,354 .0207 36,762 .0239
Tape Recorders=V 564 | . 0004 663 .004 785 .0005

MEDIA MATERIALS HOUSED IN FLORIDA PUBLIC SCHOOLS
(DOES NOT INCLUDE DISTRICT CENTER HOLDINGS 1971-1973)
(DOES INCLUDE DISTRICT CENTER HOLDINGS 1973-1974)

1971-1972 1972-1973 1973-1974

} NUMBER NUMBER NUMBER
| NUMBER PER PUPIL NUMBER PER PUPIL NUMBER , PER PUPIL

Films - 16mm 4,274 .oozl 4,971 .003 9,176 .0060
Filmstrips 1,355,879 .93 11,516,296{ 1.021] 1,675,729 1.0896
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1971-1977 - 1%72-197:¢ 1872-1674

Number Number Nurber

Per Der Per

Number Pupi 1 Nurber Pupil Number Pupi?

i

Glebes 32,183 .C? 33,847 .023 34,699 .023
Tapes 11,921 slors 13,109 .0ng 14,095 .h0a
Slides 444 9794 .30 £49,86G5 .370 £43,164 L
Transparencies 827,972 .57 2£8,823 .652 1,056,950 LE27
Books 15,002,15] 17.27 15,909,974 10.714 16,426,163 10.€50
Magazines 78,859 .Cs £1,400 .05% 81,374 ALY
Newspapers 5,425 .Ond 5,420 004 5,339 .C03

Puerto Rico reported that its first priority area was the organization of new
laboratcriec for science and industrial arts, and the remodeling of existing
facilities. Forty-six new industrial arts laboratories were established.
Twenty-two of these were in urban senior high schools, 13 in urban junior high
schools, and 11 in rural junior high schools. Fifty-seven existing labora-
torie- were equipped in order to provide for program diversification by the
addi- of the following courses: basic electricity, power mechanics,

manu .turing, graphic arts and electronics. Eight laboratories were establ-
1shec for the teaching of the world of construction. In the area of science,
45 laboratories were remodeled and $19 sciance kits were provided for 541
elementary schocls.

Concentration in those sams two areas also met with success in South Carolina,
where first priority was iproved achievement in the basic skills of reading
and mathematics. Tne foiicwing figures indicate percentage changes in
acquisitions in reflecting the increased use of title ITI NDEA funds in these
criticei areas. Expenditures for eguipment and materiais in the area of
readirg increased from 157 to 327. In the areaz of mathematics, expenditures
“-creased from 4% to 7¥.

A number of States in the Upper Midwest reported success of program goals
statistically -- among them South Dakota, which reported that "80% of our
school districts completed application for NDEA title ITI-A funds to be used
to strengthen instructicn in 2 acaderic fields", while Wisconsin also quanti
that in addition to the publication of 12 curricuium guides (elsewhere men-
tioned in this report), 59 communications media in the form of newsletters,
bulletins, slides and tapes were prepared and made available to schools
within the State. Improvement in instruction, realized through the acquisi-
tion program, was claimed by Missouri, placing at 894 the number of requests
from preject applications for television equipment: VTR, Receiver/Monitor,
camera; while Minnesota read achievement into a statistic that showed that
25% of its schools participating in NDEA title Iil-A had purchased 125
computer terminals. :
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A long fell need -- acquisition of instructional materials and equiprent --
was met with the enactment of NDEA title III. Consecuently many States,

like Florida, stated as a major objective "to make availabie usable 2nd
suitable equipment, materials and facilities to the children and teachers

in the public schools". The following tables reflect gains in the nurters
and percentages of pfeces of equiprent and materials in the past three

years. These figures reflect equipment and materials housed in schocls: trey
do not reflect holdings in district a~7 regional media centers.

Workshops, published curriculum gquides, mini-courses, evaluations -- z1]
were reported by States using these means to achieve the umbrella aoz: of
‘improvement of instruction'. Bo* Wisconsin ard I11inois ret with zuccess,
as excerpts from their reports indicate:

1linois

“Nine regicnal workshops, planned and conducted,

were designed to inform and encourage local educaticnal
agencies to begin individualized programs of instri:z-
tion. Each workshop was attended by more than 100
teachers and administrators. An outgrowth of these
sessions was a statewide music conference devoted to
individualizing music instruction.”

"fighteen rew foreign lancuage programs have been
irplemented at the elementary and junior high level
as a resu.t of the efforts of the foreign language
specialist.”

Wisconsin

"In the area of curriculum development, revision,
implementation and evaluation 12 new curriculum guides
and/or mini-courses were developed, and 252 meetings
were ccriducted regarding implementaticn and evaluation."

"A total of 52 evaluations were made. In ad.idition 5
state-wide surveys were conducted. 3,668 NDEA 117
projects were evaluated. State-wide assessment in
mathematics, reading science and social st iies wers
continued."

A major goal in some States was to prcvide consultant service to assist locai
personnel in the effective use of new equipment and materials acquired under
the program, or to give aid in improving and strengthening instruction. In
Nebraska, "An effort was made to work with administrators and teachers as they
requested NDEA title III assistance. Frequent consultations were held with
architects as new structures were being planned or as remodeling was being
considered. The series of Media Family Affairs, held in conjuction with the
ESEA title II program, made possible informed consultation with media personrel
concerning instruction in the classroom and supprly of materials and equip-
ment ..."
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Kensas, citing a decline in nurber (< c-a<+ LCsTiiurs, atsl that it .zg
iroossible to supervise all ¢f *re zcz-e~i- c_rmiant areas ir fiscal year 7G74
Indiana viewed pre-prograr piarricrc, cocreratively rerformed by S*tazze z2rz Jocaz]
personnel, as making "the greatest ircace, scoecizlly in the zres- € Tatre-

matics and reading'.

“exas had reported a program goai in the sccial studies area: history,
civics, gecgraphy and economics. Tt expendac censiderable effort tc achieve
an upgrading in course conten* ard improverent in instruction, and reportec

¢. measure of success through 75 cr-site consultative visits.and/or workskops,
involvina approximately 1,500 curriculur lezders and/or teachers; .n mzthe-
matics it realized a goal of individualizing instruction by estab’ishing
mathematics latoratories and encouraging the use of wider variety of materials.
Montana and Puerto Rico beoth had program grals involving the upgrading rf
industrial arts classes. Montana was particularly approving of the response
it received --projects were approved to the amount of $130,775. Of this sum,
$6,092 was spent or the elementary school level. Utah, for example, realized
enly a token achievement, naming severe limitations on Federa] funding as a
prime cause. Montana alsc reported a curtziiment in program achievement
because of limited funding.

Turning to reports fror southeastsrn States, Mississippi cites a continuing
project involving the use of educatinnal television in Calhoun County that
involves two elementary schools, two junior high schools and two senior high
schools. The superintendent has the overall responsibility for the project
and 1s aware of all of the technical, administrative and instructional aspects.
The principals are responsiblie fo him for the effectiveness of the program

in their schools. Each participating school has a full-time coordinator who
makes videdtapes, schedules equipment, and provides materialc and services

to teachers. The coordinator operates from the school media center where the
recording equipment and monitor are housed. The program was initiated in

the three elementary schools in 1970 - 71, extended to the intermediate grades,
and in 1974 was introduced into the high schools. The elementary schools

are wired for television. Programs are received via antenna and are recorded
in and distributed from the media centers. Videotapes are played over the
distribution system or played in the classroom on a videocassette play unit.
A150, programs are received in the classroom by oper air broadcast at the

time they are aired over the network. The equipment acquired by the project
intludes eight videocassette play units mounted on portable stands along

with a television receiver and monitor. This combination of equipment is
referred to as a "videc-roll-about". The high schools have access to programs
by "roll-abcut". This project was developed in cooperation with the
Mississippi Authority for Educational Television after the administrative
staff of the local education agency had made a careful study of curriculum
needs and the instructional resources available to schools over the State
television network. The plan as outlined allows for continued expansion

of the program as the need and interest indicate and as funds are available.
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The plan includes in-service treinirc “or teacners ir *tecrr-cat oanc
nstructional areas. ‘frincizals nave .3ariticicatec ir worksnoos o crerars
them for their role. At *his <i~s ~gpe trar 3C irstructicnz’ series are

used regularly.

The relationsnip between nearing anc learning as it agclies *o the Englier
Tanguage arts formed the basis of a prcject reported from Fairfax County,
Virginia. Their division-wice elementary Enclish - specal education prc-
Ject provided basic, intermediate ard advanced Centrai Auditory Abilities
Training Programs which present pre-2lanned, systematic, sequential prc-
grams for development and/or refinement of essential auditory perceptual
skills, The programs are tapec anc designed for use with an open-ree! tape
recorder. A specially desicned speaker with an intensity calibrating unit
included, enhances the quality of the sound reproduction. Auditory vercep-
tual skil’: are critical to success in English/language arzs. Inability of
a child <o attend selectively to auditory stimuli, to discriminate between
sounds, to establish stable sounc- ;ymbo]l relationships, to store and retrieve
verbal “nput rapidly, and to ‘nterpret verbal language accuragely, preclude
the development of efficient English/language arts skills. The flexibility
of the format and the adaptability of the content of the pr.ject materials
permit a wide applicaticn of the training programs to a variety of special
education students. The project rrovides appropriate in-service training in
the use of the programs. A Central Auditory Program Develcpment Specialist
provides consultative service as reeded. This project provided $43,317

to 1,114 studerts in 44 schools in Fairfax County. In Minnesota the State
Department of Education was allotted funds in 1073 to organize an Educational
Computer Consortium which would be available to all the schools in the

State. The State also leased lines and computers. This then became a high
priority item to serve all schools. NDEA title III aided schools 1n purchasing
the low speed terminals located in the schools that relayed instructicral

information to students.

Rochester, Minnesota received aid to purchase 16 terminals. Three are located
in elementary sctools serving aporoxirately 1,200 pupils. Hiahly interesting
English programs of creative drill and practice programs written by local
teachers were fed into the terminal. These programs created a motivation that
could ir no other way be implemented. Several curriculum development teams
were formed to map future use of the computer in the classroom.

Minnetonka, Minnesota, bought a Porta Com (portable computer terminal) which
was used at Scenic Heights Elementary School serving 462 pupils. Computer
applications included use of the Hewlett-Packard Arithmetic Drill and Practice,
simulations, computer generated materials, and pregramming in the BASIC
Language. Since this school also served as a student teacher center fro tha
University of Minnesota during the 1974-75 school year, the University
sponsored a "Computers in the Elementary School" workshop which was attended

by 22 teachers from several elementary schools in the district.
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7. IMPLEMENTATION ©7 77205 TN DI oo

~11 States and Cutlying Areas used :7l1z%~er-c in Ficcal vezr 1873 apcd TiT2
to fund projects that illustrate *he $~-larer+arigr of both ranagerent arc
orograr coals. The following Zescriptizrs -7 zalected projects indicate

the effects of the equipment acquired arc tre ~*ror remocelina performer?,

on strengthening irstruction in the acace~ir suz’ects. Project descripticrs
tend to show that what were mere egirning trends ir educaticn when the

NOEA title III crogram was initiated have now beccre accepted practice cr

an over-widening scale. What is referrec¢ tc nare s an increase in utili-
zation of educational technclogies ard 3 rrezter uce o€ the interdisciplinary

approach in ciassroors.

°rojects ir tne nat.-al sciences anc rezc’rc continued o be pcoular.,  The
annual reports also referred frecuentl. <o srciects tniting the social
studies with the humanities, and to matreracicg pro=cts concerred with
the introduction of the metric system,

There appeared to be increasinc interest ir several northeastern States in
art and music orocjects. The New Harpsrire report made specific references
to minor remodeling prcjects that improved studio and practice areas for
rusic and art groups while Connecticut funded several music programs for
children in the elementary and middle schools which stressed the opportunity
for children to discover and create rusic for themselves. NDEA title III-2
assisted in the acquisition o€ such necessary instruments as bells, cymbals
ard drums.

As schools have searched fcr innovaticn and ways to break out of the rigid,
structured and stratified patterrns of the £ast, the interdisciplinary
approach has been dev- 'oped, wherebv themes can be explored in a multi-
ciplic'ty of ways tha. transcend the traditional course barrier. Music and
indeed all the arts, espezially le~d therselves to this kind of planning
and teaching.

An interesting interdisciplinary project in Delaware in the Alfred I. DuPont
School Jistrict involved the exploration of four art forms -- drawing and
paintinn, music, dance, and the drama -- from the 17th century to the present
to study the question: Why does man create? Pupils traced the development
nf creative styles produced in each period. Evaluative techniques for the
project were related to the ability of each pupil to accomplish stated ob-
Jectives. Similar projects were reported for several States that related

the work of artists to political and social movements of the times as well

as tc the music and Titerature of the periods covered.

A1l of the northeastern States reported English and reading as subjects
ranking very high in number of projects funded, or high in total expenditures.
Pennsylvania, for example, used NDEA title III funds to assist in the support
of twelve Right to Read Centers and to contribute to the support of 44 other
reading programs in individual schools. Typical reading projects include

an individualized readina rrogram in Somersworth, New Hampshire and a
diagnostic and prescription clinic in District #3, Central Harlem. New

York City.
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Several States repor<esd reazirc Irclects related <2 ooz on
Childrer are exposed to goce Cizl7ty writing about acs gr¥gro--c
Jobs in realistic surroundincs., ~rz —azeriale used o e ror-
traditional jobts o~ =hose c“ten zaker for crarted. =< de w0 “irg
reading materials thzt give ccot ~eoresentaticr g ~i- 0 wimer

ir ncrtraditioral -“o-c

3.

Midwood High Schocl i Yew 7ork Tty ras used yices ard fil~.ravieg tece-
nicues Tn ERglish anc reading classes arc resorts 2 ~arved dincrease ir
nctivation among habit.al™ . urderachievirg cupils arc neiahtened creativity
arong gifted pupils. “uri’s are “rvclvec “n virtually svery aspect of
television production, fro- scricTwrizing to visiting tre s*udics 8¢ a ~aior
network, to preparation ¢ a oSub ic service druag atuse arncurcerer<, ‘

The Arericar Bicentennial year grc.idec 2 there ir wrich traditicra’ curri-
culur barriers were croseed gver -- most ‘recuently in art, rusic, Znglisn,
reading, and the social stucies. ~eports <ncicatec a creat variety of hich
Guality materials used in connectior witr srege projects, e.c., films of
major comtercroary everts, an< rebresentative Americar rovels ard shert
stories; reccrdings of Ame-icar Risteory in cailads, sorgs, and poetry; and
rew £ooks that give corcrehensive comparisons of Jif€e ir the city, anc the
suburbs, and the rural areas of the United States.

A project utilizing games ‘r eacrirc histcry was furded in the high scroe!l
at Farmingten, “ew Harosrirae sinc heuristic games, pupiis are able to
replicate cour: roor experier- rc exari-e institutional - irdivicual
conflict.

¢
(YA
'y

The social studies €ield alsc provided opportunities for the up-dating of
"old" courses and the introcucticn of new areas of studv reflecting current
concerns, as in Pennsylvarnia wrere the title II! coordinator reported:

Funds available in the socia! studies have enahbled new programs
to be implemented in econorics wnich deal with consumerism, in
history to permit the development of ¢ral history programs, in
civics to expand offerings in leaal and political education, and
in geography to support studies dealing with urban and rural
problems, environmental concerns, and the status of our natural
resources which is beccoming so important in the current eneray
crisis.

Metric education continued to demand a share of NDEA title III funds and atten-
tion as the nation moves towards conversion to the metric system. A charac-
teristic project 1n metric education is one funded for schools i~ the Conrad
Area School District in Delaware. Project objectives included acaquisitior

of information about the metric system and the application of skills 1n

using and converting measures. Manipulative materials were acquired to

provide activities to reinforce the cuncepts presented. The classroon pro-
Jject was supported by summer inservice programs sponsored by the Delaware
Department of Public Instructior to assist teachers in making a gradual
transitior to the metric syster.
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TTIT meny states lare reci-tico o croiects rotre cp-ia

siierce Zdealing with enyircrmercsa’ éf: grercy Ceocizoss

the Cresent anc fulure sTat.s oF Laris s soirces o 2

ccal, srale, o', gectner-zl rzzev, ~_:ez- figTicn

Tre enyi-onmental ancd secia’ cargen_crozc o7 eno .oz

scurces ¢f enev .. 3are coye-e-

snZustrial aris was tre liit £F tez ziicicic < onte-re C e race elicize
uncer NZEA titiz 11D, becc-ing eliziziz dr TIET. Zelisively fen nrojecte
have teen funced tecause c* ~Cre srit czl re T Tm o ctrer SJEjec:s ard
because of the =2xcense o0f sore cf the righty corzlex types of equinrers
needed fcr instructioral purposes <n <-~dustrial arts; nowever, Pennsylvaria
apcroved 172 projects ir irdustrial arts in fiscal years 1572 and 674,
arounting to rearly 32 ~illicr in expenditures. Tne irtroduction ¢ new
urits in exploratory courses *r irdustria’ arss is the type cf project ~eose
frequently funded. For exarzie, Putiand, Vermont has excarced its explora-
tory courses to include dra‘tircz, wCCawWOrkinc, sower/automotive, gereral
metals/weldina, and electrici+,  ipctrer frequertly mertionec need is that
of equiprert and facilities -+ ~€srirg iyunicr Rich apd =iddla school incus-

<

trial arts courses to <ir"

Techriology in greater or Tesser decree has been a huiit-in nart of rany of
the programs described :r orececing caragraphs. Several instances of
in-cdepth technology were cited v various schools around the country. Fillshoro

County School Cistrict in Florica, e.c., described a project which previded
aporoximately $140,707 worth of instructioral equiprent and materials for a
new elementary school with 2 uricue center craanized according to the needs
0f the students. The irctrucitonal prograr erploys continuous evaluation
and development of learning presecriptions on an individual basis. Subject
areas involved include the arts, nuranities, civics, economics, English,
ceography, history, ratheratics, rmcdern foreign language, reading, anc
science.

Rockdale County, Georgia, used fiscal year 1974 NDEZ title II1 funds to
establisr an indystrial artc nrcovam 3¢ ¢k Guriow misk o gokic? lagel. The
industrial arts prograr is an exé?cratory area in tre cource of study which
serves for both career explorats o activities and a foundat<on for certain
liade courses at the :omcrerarsive nigh scheol

An exarnle of the use of NOEA ti+'e 11! funds for reading irprovement -- this
one ucilizing books and orint material rather than technoloay -- comes from

Spartanbura, South Carolina, where oroqrar furds rade possibie the individ-
ualization of the teaching of readirc.

Skills are being obtained

S. Bobo Elementary School.
Tevels of materfals. Each
given at the completion of
are used to extend and

program,

f'onificant results in the irprovere-* o€ reacing
by approximately 475 K-5 pupils err-1led at Jesse
The basal reading prograrm in the dictrict uses 12
level has an accompanying critericn test which is
that level. Supglementary raterials of all kinds
reinfcrce the “1ls beira developed in the basal

D%
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Sistroct of T l.mbia was am nc trose soncnT C/STETS WTErEe TEeChNC LTy wWac
utilized in tre teacning of Zrglisr. One -i ot seclect rad as s puroice
tne imzroverert of composit or skills; anctrar, *re <~cegyerent of speecr
[~ tne latter orograrm, studsnts &t Spingz-o- =77 zrc 2t frelzs and 3ell

v¢ ticnal Hicn Scheols, usec *aps recordsrs <o —critgr progress, settinc
their wn stardards and meacureme~ts for s-pech i~rroserent.  The proiacs
*c improve cordositicn skils was desitnez +c z2l7cw teachers to grade
written assigrments cn tape, whereby wzs crovided an coportunity for cor-
structive corrents. The Department o¢ Ernl<cr reld +wo city-wide orientz-

ticn meetings to instruct English teacrers “r ~rcw t0 use tre tage recorcers
in tre classrec~. A cuide. "Gracing Lo~---<-igrs Jsing Tapes” was producec

and cisserirate- for Lse. The major e-:rzs . For *rs croject was nlaced ¢n
the interrelatizrsnip of the language :-*5 z-- <r car<cular the <rcrove~er-

5
2¢ composition, soth writter ard cral.

“ockingham Courty “n o torth Carclina ras ceve'oped 2 reading program whicr

's designea to =liminate the "cripplirg cdisaziiicy of reading failure anc
replace ¢ with reading success”. The rroiect Lces 2 ciagnostic - prescrip-
tive aprroach by whick students who tave “aller “elow leve! in both atti-
tudes and reading achieverent can have & oroarar planned for their speci€in
neecs. Lach crescription becores *re ~2gig “or establishing performance

50a1s, ard crograrring ineludes corple*e cerceptual training, encompassing
the basic motor skills, hand-eye ~cordiraticam, visual and auditory percepticr
training and discrimination. This reacd<nc proqram uses modern multimedia
techniques and a wide variety of approacres desigred to build interes* in
learning to read. The varied approache: irvolve the student in visuai,
auditory, rkinestheti~, pe~ceptual and ~ctcr skills, to develop comprehensior
arc improve spellirg and vocabulary. Tre rciect is desiganed to enable the
students to becore the 'discoverers” ard thuc *o huild the positive atti-
tudes necessary for effective learning. ~he closed circuit television equip-
ment made possible by NDEA title III funds is used to enhance student ability
tc express themselves 2nc provide balance hSotween the comprehension and
skills aspect and the techniques of orai and written communication.

.

chcol syster of Zirmirchar, Alabama, was another that chose to
ckanrel a portion of NCFA title II1 funds intoc orojects designed to improve
ecucation in musiz for grades 1-12. Durins the 2-year period, over $60,770
was expended for — sic education. The proroticn of rusic education projected
through the entire Zirmingham syster has beer under the direction of a cap-
able full-time music supervisor who worked closely with subject matter
specialists in the Department of Education and the administrative staff of
NDEA title IIl. This supervisor has been actively engaged in conducting
teacher workshops throughout the syster. Wuile the focus in this music pro-
Ject has been primarily on the lower grades, the emphasis on music in all
grades reflects one of the idertified priorities of the State education
agency -- the promotion of projects irvolving the arts and humanities in
qgrades one through twelve.

The ity sch
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oral nistory, de.eloped zy crofessional ~iztgrians with frczeyigns or otzme
of famous writerc, perscrzces anc risiorical crarzcters, Stirec ‘r <ro
Library of Congress and zvailzzle ir ~ icr libraries, row rzs “tc zourter-
part on a local level in rary 27 our scrools. Proiects oF this raviore,
centering on lczal history, nzve teen reported fro~ tre ~zoer Yidwest recicn,
Cne such comes <-om Shawano, aiszonsir where a taze 'iirary has reepr
ceveloped for uzz as a resource *n several special crcarams: Fistory of
Menomiee-Shawanc Counties”, "““iroritieg ir America’, "Arericar Indian
Philosophy", anc "A History of hative Americans”. A7 of the taces in tris

library have been develoged by students through interviews with pecple
representing various facets of corrunity 1ife, culture and history. Accor-
parying the tape library is the scnool's origiral video library, made by
students filming lumbermail operations ir Menoriee County for use of graces
2 and 4, and at the high school level:; the filming of Indfan pow-wows for
utilization in a social studies seaquerce: the filming of comrunity activi-
ties fcr- use in grade 2; anc the filrirc of comrunity seauences for use in
celebrating the Arerican Zicentennial. Thre State Coordirator sumred up tke
value of this program in these words:

Perhaps of greatest ‘roc-tarce is *the development of new and
different methodolocies %nat stucdents are using as they concuct
interviews and use the cerrunity resources around ther. Further,
the use of "tape libraries” is accepted as a significant resource
in the Shawano schools. DJistrict %oc. 8 is exhibiting leadership
in this area, particularly 2s the social studies prograr is deve’l-
oping data for courses wrere ~aterial acquisition is virtually
impossible-~s=udert ~a*sria’s cn the Menominees.

Ezsides the above, this orciect is serving at least two additicnal functizns:

Improving <he social stucies program in Shawano
Solidifyin- ideas trat ~igr* be transported to
other Wisconsir schoc’s

A qeography procject in Cojurtia Zlermentary Schocic, Hammond, Indiana, was
usad to foster in stucents an urcerstanding of physical and cultural dis-
tribution patterns throughout the world. Active participation of the 323
enrolled students, grades ¥-5, was encouraged in learning situations re-
guiring involvement through the inductive approach, NDEA title III funds
purchased a variety of maps, alobes and specialized geographical media
that were used for indivicdualized study as well as for small group and
classroom activities.

Small school syste~s in the nast have found it difficult to fund courses
~-~r than those required for graduation. Dexter, Kansas, having fewer
tnan 200 students “n grades ¥-12, was enabled tnrough NDEA title 1III to
expand its music prograr to include the stucy of folk music, jazz, and
church music, and to provide a complete listening center and a number of
“olk fnstruments. To the program was added an extra fillip -- 4 elementary
and 4 secondary school students joined their teachers in planning the
oroject. From the Parkwav School Syster in Missouri came a report cf NDEA
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title Il furds usec tg =scanc oz STETL 2Ll Wmiic trz o scohppl gygten
raz er1g1ra77/ n71otnd Witr oo owr Foroc TCoimoeTeztronis piars c.cee-
WI1TR 2 master [teacler’ siarg connecte 717 2 r.-zer £F pgractice piarns.
Tre ceacher may moniter ary tianc 2% L7 ST TiEnIs may he in tre cave e
Since only the User Can Reir trg siirp me - TTI,itT. The district egrirata
trat tre taboratory will serue 437 e caee- TI7 semester 1Y tre qoeze’ iz
3rc mz2lf trat numier during tra o een el g ‘
“t Glerbrogk =igh tcroct, Tiow Tourt,. SIS, 2 aes Ceseram ir Jewe’r,
Takirg and sculsture Leilized eietg oo €urTioms e fiouzTize teachinn
Tre purchase ¢ 2 meltine furrarce, z 1.ttirc ard Leleiea SeT, 2 Gi2sS nerC
claster, arc a cglisner zocen ClersiziT iy w0 % trcaram e ogRick 17T studeetc
carticipates -- four gectige: ir e’ -, 2nT Wi tr gz lztyre,
L2mel ard manizulative ce e troCircrase uncder *title 177 raye
Lear sed with effprntiyor AT 0T the creieiran areas, pernsans rore
TCre st thar ir tre social ==
=5 1€ Tz zercmstrate trat eris Tt T tzaceing are lear-inc can take o° ace
Ttz Tma maral corcel a3t welT ozt e u Taeng wrz2n cre, Nebraska recgrte-
L ZEVEICDTT CCursE G otra e artties

Aalerico, z Ss7Tall Corrurit, tc the .ect o tre city of Dmaha,

rac i fisrcal year T4 4 roeal errc’Tmert of on?v‘273 students,

=12 =S 15 Custorar, e g ceamc 2F esis size, erphasis was

“trntinlally teing clace” or treca t.Iiects recuired for graduaticr

~ltn iTttle oDpnorturit, Yoe ernra-ic e the arts and humanities.

= Troject for Tesc tmar 2577 a5 arorcied ‘or NOEA title 111

reimburseTers *t  Srcreage - _cira) avwareness ‘n the gtydents - ¢

‘nccrporate tustCoappreciatice, ~osic histocry, and music listenirc

“ne croject director caw n the crofect c¢onortunities "to incor-

sorate art, literature, ristory ard ~,sic - *c develop ir total

2 nurarities exploraticn coLrca
Whee ing ElemerTary Sarcn’ Tacesioe Lo SLurty, 111ircis also provides
an example ©f an operatinra’ ced e 0 702 LA on o the junior high

- 1
5Ch00.

In 1974, Wheelirg Tchogl Zineri-o- 270
operation a new ‘nius*rial a-

lTevel:

olanrec and put inte
5 Proaras in three existing

jurior high schools. Their gereral objectives related to
J -~

1) manigulation experiences,

exploratory experiences,

{3) consumer wisdom, (&' ayp-aticns utilization of shop

PRV

related knowledge and (3 sccial development. The content

of the courses offered fel™ ir+r €iye categories: (1\ draft-
ing, (2) woods, /3) electrizi*,, ‘4, metale and (5) ¢ asttcs.
5ince no prograr existed, basic ezuiprent of more than

$

37,000

was renuired, WuE~ title 111 rrovided more than

$15,000 of these zposts. More thar 2,777 students are now

enrolled

in industrial arts ~langec.



fnother crogram whose ef¥izzcy is crecites tC o tra Use £F CTEL site 00
funds was initiated in a 'cisacvantagec’ schoci cigerice in ‘ucerrczie,
Wisconsir. This orograr s cesizrzd 1o ‘rorove ge uCert comceterty
mathematics thrcugh the uss ¢f ive 7 !

Students are testec d*
ject purchased ~ateria
deficiercies.

(]
[oV]

ccnorete and manipuylati
L., ant *ndwv1dua‘fzec Jse
s —ace < rne’z students syercore

For the first time ir the nis<ory of ‘"‘s cisacvantagec scnoel cistrice
teachers have availatle “or tnnﬂr use eleventary matrema‘ics labcratory
materfals. Guided by leac teachers with special trainirc anc oreparat<cr,
they utilize the materials tc nrc.:ce review and rein‘grcerer* of learrec
mathematical concepts and skil'ls.

In addition to purchasing spezzial ~aterials with *DFA title 1] arc
funds, the project coordinator set UD 2 summer workshco for teachers
heip them hecome expert in the instructional use of such materials. Special
*nservico sesstons ‘or staff merters were 2lsc held. As a result, tre

NDEA title III supportes ~zterialg zre being u*ilized effectively ir thisg
schoo].

Projects in science iliustrative c¢f the suecessful irplementatior of manage-
ment ang prograr coals coverec 2 wice range of choices, ircluding curriculur
revision, installaticn of latcratories, ervironmental studies, huran ecology,
and provision cf 'hands cn’' equirrert and -aterials. Animas and Taos in

New Mexico, e.a., both srall rurA' schocl districts with verv poor science
facilities, used NDEA title IIT funcs to provide ecu ipre~t for rewly con-
Structed science laboratoriec,

Monroe, Wisconsin, desigrne an arbitous summer procram cn environmental
studies and human ecoicgy. Fenresentatives of curriculum-crossing projects,
“t began with 12 soecific objectives, ircorcorating elements of science,
sccial studies, the aris arz ruranities, ard Encli sh-language arts, and

aimed at the goal of ircreacirg the student s environrertal awareness and
sensitivity.

Basic to the prograrm was the study of local community problems and issues
ranging from water qual ty in nearby lakes and streams to planning a model
city, a "New Monroe" Local resource persons such as the city park director,
city assessor, city forester and Depart~ent of Natural Resources personnel
assisted in tF six week prograr.

Much of the equipment acquired througr the project was for conductinga water
qualfty tests. Without this equipment this phase of the project would have
been impossible. Botk Tocal and State news —edia were attracted to *the
project as indicated b *he attached news articles.

A camera acquired through the project was utilized not only in recording
project activities but in envircrmental aesthetic quality studies in natural
and man-r :Je environments.

The precject will te repeatec durira the sumrer of 1975,

123 1.
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The Bureau of Indian Affairs used *irle

ogical anc earth science
School in Wahpeton, North
Teboratory at Flandreau !

correlated as graduates of Wahpeton gc cr to Flandreau.
ccience orcgrars of these schools will ke

chilcren participating in

crepared to enter the Indian Mec-cal Carsers Prograr supoorted by the ..
Public Health Service and cooperating universities,
professicral science cr science-relatec

curricula 2°
Dawvota, and
rdiar Hicn <S¢

the

-~

-
N/~

<

-

tC strengthen the zic’-
tlierentary Boarding

irorcse the quality cf the science
ci. These two projects were clcsely

tnat

cetter
C

It is hoped

or perhaps to 3¢ n*c

career ecucation programs.

“alifornia reported raving 32 Frojects ir €iscal vear 1973 and 16 in fiscal

year 1874 in the fields o
tne was that at Golden We
in Costa Mesa.
students. Wwhat follows i
for wrat was fermally =<

5oals and Ohiectives:

The equipment and ~a
corent cf Qur NJES -
chiectives, rcrirari’

‘o~

To deveicr <re
syster

’“ Yo develzs zroa
reading rrateriag

irciples

41 Tn cevelcp krow
spelling prirci

(

w

Program Description:

J 413 auc

f readinrc anc
st Coilege *-

S
1

terialc rang
*tioe 11D reany

"Q—‘

Tecne 0F zng
lecce of ar
ples

Ergiish.

A fairly representative

tre Coast Comrunity College District

28T W

2
utorla

Furded at $8,258, its *arget porulation was 600 junior coliece
the orciect Zescripticn as recorted by Califernia
iec, "Audi--Tutorfal Peading anc English”:

nueste? ir the 1672-74 English-RPeacdina com-
s to be used to meet three rajor
1 instruction:

T.ize tre SG2P study-reading

271 and retrieve

wtilize phonic

ytiiize basic

) To develop greater feeliras o self-worth

Enrollment in reading programs during the fall of 1974 was up
15 cercent, and the number of students reauiring work on the

five above objectives almost doubled.

Without the ftems re-

quested in this funding we would hzve been unable to provide
assistance on an individual basis t¢ the large number of

students requiring remedial work in these areas.

With the

requested equipment and materizls we have heen able to in-
Crease the number of copies ot several of our tape programs,
thus permitting more students to work on the same program at
the same hour; we have been able to add to our offerings 4

new spelling program, three new phonics programs, three new
reading proarams, and two new tape programs designed to improve
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self-confidence and increase feelings of self-worth. In addition,
a previously-developed program has been rewritten and amended makina
1t more appropriate for our less-capable students.

Evaluation:

The standards set in the "Evaluation Specifications" section of
the funding request have been met by 94 percent of all students
working in the programs involved. In cases where 70 percent
accuracy was required as a minimum standard to be met, 98 percent
of students working with these programs scored at or above the

90 percent accuracy level. The funding of this project has de-
finitely enhanced the quality of the reading program at Golden
West College.

A project grant to Washoe County School District in Reno, Nevada, afforded
the opportunity of learning approved strategies for classroom instruction

in the understanding and use of the metric system, to approximately 800
elementary and secondary school teachers. Presentations on ¢deo tapes

were designed to be of general interest to adult audiences and were suit-
able for public distribution at school levels or for public television
broadcasts. 1In addition, other presentations were designed specifically

for inservice teacher training and were aimed at specific grade level instruc-
tional tasks. This equipment and these materials enhanced the understanding
of the change over to the metric system and the attainment of the following
objectives:

To develop skills in staff training presentations

To provide opportunities for staff presentations to
teachers, students, and the public

To develop an active interest in and an understanding
of the metric system

The Case Grardz Elementary School Distric: in Arizona received a grant of
$6,767 to improve its school science program. Teachers at the Casa Grande
Junior High School were convinced that the science curricylum should be a
"doing" as opposed to a "reading" one. More "hands-on" materials were
clearly needed. The existing program had no laboratory facilities and only
Timited demonstration equipment. An NDEA title 111l project requested funds
to permit the purchase of equipment and materials that would provide students
the opportunity to pursue independent projects and investigations. 1,121
students were directly affected by this program which provided facilities
including a weather station, as well as equipment for classroom use. As

a result of this grant, mini-programs were developed as supplementary to
the regular science program.

Y
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A tie-in of the Industrial Arts program with a long-ranae plan for Career
Education is being implemented at Gladstone High School, Gladstone, Oregon.
The plan calls for improvement and expansion of the Tndustrial arts program,
facilities and equipment, and has community support as evidenced by the
recent passage of .a bond issue. Ppart of the bond issue is to be used for

an industrial arts and vocational facility. The program thus far has been
limited to working in woods, but proposed plans are for an expansion that
would include the study of metals and power mechanics.

Finally, a project titled "Computer Mathematics" was funded in San Diego
County, California, which served 2,500 students, grades 1-12, in 32 schools.
A description of this venture Tn Computer-Assisted Instruction follows:

Program Goal:

The goal of this program was to improve the mathematical ability
of all students i-volved with the Computer-Assisted Instruction
Program and to prcvide diagnostic and prescriptive management
information for classroom.

Program Description:

Students in selected schools were provided with a computer based
interactive drill and practice program in mathematics. The computer
presented problems from the following content strands -

Number Concepts Horizontal Multiplication
Horizontal Addition Laws of Arithmetic
Horizontal Subtraction Vertical Multiplication
Vertical Addition Division

Vertical Subtraction Fractions

Equations Decimals

Measurement Negative Numbers

The computer continuously diagnosed and prescribed problems based
on the student's responses. Since the computer also maintained

a student history for each individual ctudent, this information
was also used to select problems matched to each student's level
of achievement. At the end of each lesson the computer provided
each student with a report of the number of problems attempted
and the number and percent correct. The other reports generated
were used by the teachers fer management parposes.

Evaluation:

Tha computer based mathematics program was received very favorably,
Teachers noted how motivated students were to begin computer lessons,
and this interest was maintained throughtout the use of the programs .
They also commented that there was a change in behavior of disruptive
students after exposure to computer lessons. They tended to be

more cooperative and receptive to the teaching/learning proeess.
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Ski1ls definitely increased for the students who used the program.
The computer very quickly determined each student's level through
a continuous process of diagnosing and prescribing. Once this
level was found, the individual students progressed through the
content of the fourteen stands. Progress was consistent for
those students who had lessons on a regular basis.

The Sun River School District - - Montana designed a project for the teaching
of mathematics in the intermediate grades, that while stressing instruction
in the metric system also provided materials for a math program of wider
range. These materials included metric system packets with filmstrips and
cassettes, taped recordings with an auto-mate to provide remedial and en-
richment materials on a small group or individual basis, and also geometric
models, protractors and compasses for work with angles and spheres.

Cloudcroft, a small mountain district in New Mexico, used NDEA titje IT1

funds to implement an individualized social studies program at the secondary
level, complete with listening centers, tape recorders and s1ide projectors.
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8. CUMULATIVE IMPACT OF NOEA TITLE ITI ON EDUCATION

To sum up the cumulative impact of NDEA title III for fiscal years 1973

and 1974, the States cited examples of the program from different school
levels and among different types of children with varying learning abilities.
These examples tended to show that both successes and weaknesses of the
Program are the result of management and program prcvisions built into State
plans, e.g., the principles for determining the priority of projects to be
approved, the standards for laboratory and other spectal equipment acquired
with NDEA title III funds, and the matching ratios required of 1ocal
education agencies. Added to the weaknesses for the particular time-span

of this report was the delay in funding the program for fiscal year 1973.

Some northeastern States, as did Delaware, credited NDEA title II1 with
strengthening inservice training programs for teachers, especially 1n the
areas of reading, mathematics, science and the humanities. New equipment
and technology demanded that teachers be exposed to new techniques and

new 1deas. The program also brought about comprehensive and long-range
plarning on the part of local education agencies as they moved to establish
and maintain priorities. Al agreed that 1{ndividualized instruction and
student participation in the learning process were becoming realizable qoals.

The National Defense Education Act was passed in 1958, Just after the Maine
legislature had enacted a law permitting and encouraging the consolidation
of school districts. At that time, there were many high schools with fewer
than 50 pupils and fewer than four teachers. With NDEA title III funds, the
consolidated school districts were able to install in the new high schools
science, language, and mathemat{cs laboratories and increase and expand
course offerings in these three subjects. Maps, globes, charts, models,

and reference books were also purchased. Today, there are only seven high
schools in Maine with fewer than 100 pupils; they are “geographically
isolated" (three located on 1slands in the ocean) and unable to combine with
other schools. NDEA title III has also helped equip new consolidated
elementary schools with science and mathematics equipment and reading and
Tearning centers. Most of this individualization of instruction could not
have taken place without NDEA title ITI funds.

This acquisition of equipment and material has had another result in that
1t is usually coupled with an incentive to experiment and innovate, thus
upgrading the school's educational program. Most States reported the

trend from the textbook-oriented classroon to that as described by New York
as a learner-responsive, individualized, Tnquiry-based, process-oriented.
Indeed, New York goes even further in declaring that these are "no longer
educationally innovative but are structurally fnevitable".

New courses have been introduced that 15 years ago would not have been
considered 1n the province of the average public school -- ceramic arts,
television production, dance and movement, consumer educatfon, history of
the Middle East (and of Africa, and of the USSR), jewerly making, etc.
Success has also been reported in the offering of mini-courses -- usually
designed for one-half semester programs.,
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Several southeastern States credited the matching allocations provision of
the program as an incentive to raise State standards above the minimal level,
while others felt that it militated against the smaller and poorer schools.
A11 agreed that the program had brought about arowing inventories of audio-
visual materials and sophisticated technological equipment and a concomitant
skill in their use on the part of the classroom teacher. Schools now have
laboratories where none had existed before in fields as diverse as industrial
arts, modern foreign languages, science (including matheratics), reading,

the fine arts, and English/lanquace arts. Georgia, in reporting on the over-
all impact of the NDEA title II! Program had this to say about the effect

of the newer equipment:

Local school systems in Georgia state that NDEA ticle III is

one of the better programs available to them. These funds
enable them to purchase equipment and materials that would not
otherwise be available for student use. In the early days of
the program some systems purchased equipment without planning.
For the past several years, local systems in Georgia have
surveyed their needs and, based on these findings, have set
priorities for expending the funds. With emphasis being placed
on research type teaching, quarter system, and individualization
of instruction, there is a greater need for different kinds of
equipment and materials, and for increased quantities of existing
aids....Educators are recognizing a need to gear the instruction
program to the unique needs of the individual student. Science
and industrial arts laboratories have been installed in local
systems that would not have been possible without the aid of NDEA
title IIl funds. Students and parents are demanding improved
instruction, with more and better equipment and materials. One
school had purchased some audiovisual materials intending to
rely on equipment already on hand for the use of the material.
However, there was such a demand for the materials by both
Students and teachers that more equipment had to te purchased.

On the other hand, Mississippi approved of the 50% local matching program
as a means of "helping to insure the wise use of expenditures for in-
structional materials",

In Colorado the concrete impact of NDEA title I11I has resulted in:

Creation of media centers in smaller districts

Substantial support via additional hard and software in
existing print and audiovisual centersg

Increased activity in supporting new curricular programs

Greater atterition given to meetina the needs of students
with physical and mental learning disabilities.

1
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When New Mexico summed up the cumulative impact, the three points it rade
were those stated in one way or another by all States:

Provided access to materials not otherwise available

Provided encouragement to use other methods of in-
struction supplemental to the text

Upgraded specific academic proarams.

Better teaching, individualized instruction and learning, inservice training,
minor remodeling from greenhouses to communications laboratories, equipment
that includes looms for weaving as well as that needed for computer assisted
learning, materials for a new concept in media centers. These and many more
are the good things made possible by NDEA title III as reported by the States.
Part of Utah's report which follows portrays an accurate picture of the
program:

Program-wise the impact of title [1I-A has been tremendous. Schools
have acquired equipment and materials they would never have had other-
wise. Materials have been varied and current and have served the needs
of programs. Equipment has been varied and broadened the possibilities
in the instructional programs.

New devices and machines have enriched the activities in the academic
areas but have also had some impact on other curricular areas.

Project applications in the first years of the program provided an
impoverished educational environment. Inventories were so meager that
"none", "little", or "poor" were tne common evaluations., Laboratory
and audiovisual equipment was practically non-existent 1n all except
the large schools.

After fifteen years of acquisition all schools have shown signi-
ficant gains. Materials and equipment are available and are befng
used. Much of the funding has gone to replace heavily used items
that have worn out in service.

Secondary schocls have utilized a greater portion of the fundinc
because of the requirements of many of their programs, particu-
larly in the areas of science a:d industrial arts laboratory

equipment,

Equalization of effort and of opportunity has been attempted since
the beginning of the program by providing for variable matching
ratios. The districts that were poorer in financial resources
received a larger percentages of Federal funding. No district
received less than 40% or more than 60%. Relative status on the
matching scale has been determined each year according to the.
relative status of districts in the distribution of the State
uniform school funds. While no system or formulation provide
compietely equitable fund distributions, the variable ratio need
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in our State has heen generally accepted as fair and approaching
equilization.

In summary, NDEA title III-A has had an important influence on
instructional programs during the years it has been operating.
It has functioned smoothly and well.

While some States saw adverstty in the matching allocations provision in that
it denfed smalier schools access to title II! funds, most States are movina
to rectify that shortcoming by adopting "variable matching". Nebraska

points out that variable matching in that State ranged from 57%, 47%, 37%,
and 27%, and allowed less able districts to acquire more instructional equip-
ment and materials than would have been possible on a 50-50 matching basis.

American Samoa reported that new equipment and resources made possible "student
participation, rather than passivity, in learning", and California reported
NDEA title III as putting " instruction tools into the hands of teachers,
aides, and students". Missouri expressed much the same idea in other words,
“NDEA title III funding makes it possible for teachers to use methods which
permit students to be participants rather than mere listeners in their own
education".

In some instances the very weaknesses described were a result of the success
of the program, as in Alaska where was pointed out the difficultly of keeping
up with the demand for instructional materials and equipment as more and

more of its schools changed to open concept individualized programs.

California, on the other hand, viewed the program as an unqualified success,
even though recognizin~ the uncertainties caused by the "confused" funding
patterns of recent years.
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9. LOANS TO PRIVATE NONPROFIT ELEMENTARY AND SECONDARY SCHOOLS,
FISCAL YEAR 1974

In Fiscal Year 1974, six loans were approved for elementary and secondary
schools in five States. Approximately 1,200 students benefitted from
these funds. The amount of funds avatlable totaled $250,000 of which
$86,740 was approved for elementary and secondary schools. The distribu-
tion is shown in Table 9.

Loans were for the acquisition of equipment and instructional materials

in the areas of natyral sciences, mathematics, modern foreign languages,
history, geography, social sciences, English, and reading, industrial arts,
and the arts and humanities. There was minor remodelirg in the areas of
science, modern foreign lanquages, and industrial ar:tc. Tre ameunts used
in these areas are shown in Table 10,
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Modern Foreign Lanquages

Social Sciences

English and Reading

Arts and Humanities

Industrial Frts

Audiovisual Libraries

Minor Remodeling

TOTAL
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noSeven academic Tuniect Areas ant fie Aidigyisual Librarie
and Mingr Remodelinn eder LOIL Tivie TUC Fiscal vear 1972
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SUBJECT QR OTHER AREA 5T PERCENT OF TOTAL
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"L o _ L i: e _ 3,‘
Natural Science RN 23.7
Mathematics 2,377,585 7.6

3,321,863

404,928

$ 63,705,484
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Mathematics 2,475,573 -

Modern Foreigr Languages 2,109,143 R
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English and Reacing R S At 28.7
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(Arts and rumanities

Industrial Arts S 3,207,362 1.4

Audiovisual Librarias 1,310,827 a.7

Minor Remode]iqg 284,797 5.9

ot 531,395,934 190.1
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California dan iyt Montclair Schoo! $27,640
Louisiana New Crieans Mount Carmel Academy 31,300
Maine Hollis Saimon Falls Schoo] 10,900
lMaryland Stiver Spring aashingion Chiristian 2,000
New York _aWrance The Erandeis Schoo] 12,000
New York toring Valle, Soloman Schechter 2,900

TOTAL 386,740
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:
Mathematics "
Modern Foreign Language: LK .
History, Geograpny, Civic:
and Economic Englis 5,600 T
Reading 5,938 A
Industrial Avts 3,500 L5
ﬁrts and Humanities 4,370 5.1
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(all subject areas) 28,125 3.5
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