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1. INTRODUCTION

Title II of the Elemerntary and Secondisry Educarion Act of 1965 was
designed to improve teaching and lesarrming by provicing school 1li-~
brary resources, textbooks, and xtherr :nsrructiona’) mazerials of
high quality to pupils amd their teat~hers in public and private
elementary and secomdary schoeols.

States operate their programs gorrernes: bv plans apmroved by the

U.5. Commissicner of Education. In -iscal year 1973 plans were in

effect for 50 States, the Districrt of Columbia, American Samoa, Guam,
Puerto Rico, the Trust Territorv of tne Pzcific Zslands, the Virgin
Islands, and areas under the jurisdic=zicen of the Bureau of Indian Affairs.

stare {(and other) plans include assurinces of: administration of the program
umer relative need and selectiomy crizeria; equitable treatment of

Tne private sector; and maiatenanmce cf effort.

The emrhorizaticns and appropriztions of the program from its be-

£:rning through Ziscal year 197: are a2s follows:

¥iscal Year Aauthorizazion Appropriation
1966 3100,.309,000 $100,000,900
1967 125,790,000 © 7TTT102,000,000
1968 - 150..™00,000 99,234,000
7969 162, ..0C,000 50,000,000
1970 : 200, 500,000 ' 42,500,000
1971 200,400,000 80,000,000
1572 210,700,000 90,000,000
13973 220,400,000 100,000,000

/ .
.7t 3 percent of th- apprepriaticons:was reserved for the five
outlwing areas, the Ereau of Indian Affairs, and the overseas
deperients' schools a.ninisrered by the Department of Defense. The
rema:der of the app——-riations was allotted tc the 50 States and
the D:strict of Columria orn the basis/ of the number of children
enrol-ed in public amc privaze school$ in each State in proportion
to th. national tota. <f sush children.

Among the significan— ~rends in the title II program was the growing
emphz. <1is on Right-T~—~Read projects, many of them with evaluation
comp=ments. In many 5States reading had the first priority, with 12
mandite to include riams to improve reading skills as a part of each
title II project. (. operative development of reading programs was
incressing :among s¢hoal librarians, reading specialists, title IL
consm: .tants, and media specialists.



Not only in reading, but ir other subject areas, materials were se-
lected for target groups, such as biliqgual children, the disadvan-
taged, and the handicapped. To implement the Education Amendments
of 1972, States amended their plans so that in the administration of
title II equal consideration would be given to the needs of elementary
and secondary school children for materials relevant to occupational
education. Also, the impact.of inquiry learning, individual study,
ungraded classes, and other new techniques, plus the demands »f new
.courses, manyv covering a wide range of social issues, created rising
pressures for new and varied media. Durimg the first 8 years

of the program, expenditures for audiovisual media alone rose from
19 to 48 percent.

‘Te meet these demands more communities established unified media
programs, especially in elementary schools, and increased the

number of media centers, in spite of limitztions in trained man-

power. Many schools increased the accessikility of media in the
centers by adopting flexible scheduling amf circulation and loan
pelicies, extending open hours, and, in general, simplifying procedures
to encourage individualized instruction and independent study.

Coordination of title II funds with those cf other Federal programs
in a single projec: continued. For exampis, titles I, II, and III
of the Elementary and Secondary Educatiom Act funded 1nnovative
proiects for the 2conomically disadvantagec. Model City funds were
useu in some instances to renovate mediz centers, which were sup~-
plied with materizls by -ESEA title IT and with audiovisual equipment
by NDEA title III. Not only were funds coordinated in consolidated
projects, but an imcreasing number of State éducatipnal agencies
administered ESEA —itle II and NDEA title III in the same department
or used the same staff. .

In the U.S. Office of Education, title II was administered during
fiscal year 1973 in the School Media Resources Branch of the Division
of Library Programs. For program administration, States and other
participating areas were divided into five regions of the United
States as follows:

Northeast Connecticut, Delaware, Maine, Héssachusetts, New Hampshire,
New Jersey, New York, Pennsylvania;“Rhgge Island, Vermont

Southeast Alabama, District of Columbia, Floridé; Georgia, Kentucky,
' Marvland, Mississippi, Worth Carolina, South Carolina,
Tennessee, Virginia, West Virginia, Puerto Rico, Virgin,
. Islands

a

Upper Midwest 1Illinois, Indiana, Iowa, Kansas, Michigan, Minnesota,
Missouri, Nebraska, North Dakota, Ohio, South Dakota,

Wisconsin

¢



Mid-Comtinent Ame-- ., Jolorado, Idaho, Louisiana, Montana, N-w

Me -- . ®kllahoma, Texas, Utah, Wyoming
Western AHASK:, |, wriizona- Califomii, Hawaii, Nevauwia., Oregom. .
Wasthifgeton.,, Amexican Samoa, Guam, Trust Terrritorvy =’
' =g Pac. :c Islanés, Bureau of Indian Affa:i-g

This remort summarrie; (me ESEA citle II fiscal year 197 jmrr=tiss
Repores scbhmitwetd by each Ftate educational agency to the ~.S. Gf=ice
of Edmezmziun. “Ywe exampless from States cited to illustrarse tiee
varioms tepics 1y the Temmmt are arranged in order by the geeograpnzc
regioms: Nortimeay ~. Som:gaeast, Upper Midwest, Mid-Contipsr=, and
Western. . .

I. Star = Mamage it of - e ESEA Title IX Program

Approvex State v v remem in effect from year to year but are .ammens ed
to refizct mate . chimrees in programs. 1In late 1973, the $rates :d
outlying arems b®&. - - reparation for amending the State plaws in
accordance with rde K, ation Amwendments of 1972. Section 599 of

F.L. 92-315 requiraed thett in administering the ESEA title I arogram,
equsl cousiderttion be given to the needs of elementary and : .2coméamr
schools for sci -\ YlibYaTy resources, textbooks, and other ™=rint=f:

and publishesi ina rucet! nal materials to be used in instruc—ionm,
orlentarion. and gutidam.: and-ccunseling” in occupational edmration..
Among criteris uc.2d “Wv “rates tc give the required assurane==s are

a. Certifi...+]g;” {rom school officials that in selectimg

mate " - -eg-ested for purchase under title II, emmal
cons:. n e given to needs for materials for
inst~ , orientation, and guidance and counsel:ag
in o ontaal education '

b. Condiu: exds assessment for materials in theme areas

t. Digsmm: L. ttr schocl officials of the equal o< .derarfon
requi¥ er : '

d. Inve. .nt .=f school guidance staff in the sele o of
mate for their own and pupil use

e. Prer & 1 and dissemination of bibliographies :F “=xerzals
usec -ocational education, guidance and counse:z"2, amd

relar- . ields

Inclusion of ":88: Title II in Comprehensive Planning

/,,.J—ir‘fé IT coo—=:miabrs in Stzte departments of education ir the Northeast

o




region continwed in fiscal vear 1973 to us a managememt-by-objecrives system
“or program administration and also conti ! to be involved im state—

vide pliannimg for educ ation. ¥Yermomt begmmr use of its Consolidated

Grants Management Projiect applicatzon fem= or ESEA titles I, TI,

and TIITI in four pilot school districts. Te.aware also reported

srogress toward a combined project propos: “orm and uniform

-~emorting procedure.

‘—ates ir (he Southeast region, as a rest.. :f management reviews
ad re troicturing of departments of educz: 'n, continued to imple-
Tmant . - ~hensive plananing techniques in- .ving the ESEA titi- II
YTOg rArY je Office of Planning, Researc: , Ewalwation and Dis—em-
Cmat .ot (_.: coordinated activities which hiave vresulted in the .-szai-
jistme. T ¢ goals for education in Kentu:ky. The ESEA title '
prugE. ** t .ist was analyzed and evaluated in the goals-develc™ms
proc~ . Additionally, the Department, cawrdinated again by =we

¥ . 0? Planning, Research, Evaluation amd Dissemination,

woeom. atimg with the Executive office for Fimance and Adminirss "m
i . ilemeenting a progiram budgeting system. The ESEA title T pr

g~ + w~a% wgzin conside~ed in the development of the 1974-76 __age

&)  oprogram units incl-:ding ESEA title II were involved in t™= pr =3
¢ !t rma! izing goals for the Department o! Education.

7= Nortk Carolina, all programs and activities in ESEA titl. °T nav
awen cnce -rporated inte the overall comprehemsive planning o ~he

Srate edwucacion agency as a part of the Am - rican Management :soc!
.zion planning procedures. The effort invelved the establi.s¥meent

of a mission statement, establishing pric-i:ies, specific o@jactivess,
strateg es, and evaluation for the Depar-memt amd each divi:s=on wg=min
the Derartment. The I972-73 yearl!y plar c¥ the Division of * lucmt-onal
Medi - im-ludes the objectives of FSEA tit?= II1 and their imme—menta-
tion. Fxamples of the Division =bjectiwve:., to be implement=: b

June 3D, 1973, are below:

Twenty local education agencies w.1l1 have developex and
adopted long-range, comprehens:ve plans for system-wide,
unified media programs and 10 ocal education agencies

will have made significant prc.ress in the implementation

of their plan as indicared by st =istical reporvs received

by the agency and evaluation inst ruments to be Jeveloped

by the Division of Educational Media. '

2° The Division will have identified 1,000 media specialists
who possess and exhibit a majority cf the competencies
enumerated in the GUIDELINES FOR PREPARATION OF MEDIA
PERSONNEL or who are actively engaged in activities
designed to provide these competencies.

~1



3 Thirty local educztiom agencies will be able to provide
vviddence of am in rease in che review, the acquisition,
md vhe utilizatiwn of media: that support the areas of
spexzial State edwmcation agemcy emphasis (early childhood
aterration, middle grade skilils development, and career _
somratiom), as imcicated by reports received by the State
¢smmeatiom agemcy amd through on-site observatiua.

4 a&Trer pawrticipaticm in staff development activities con-
uc ted or spomscr 4 by the Division of Educational Media,
-1 mercent of th: rarticipamts will have achieved the objectives
= the experience ~o the degree that they have incorporated
T -have begun act. -ity leading to the incorporation of the
=«iills, attftudes,, or comcepts developed during the activiry
imrro thesir reguisz assgigrment.

T-e Divisiom of Emcatiomal Media will work cooperatively
‘7 interdivisiconz . and interageacy efforts which will

result fin at least 30 local educatiom agencies expanding
or strengthening existing programs cr developing new pro-

grams of emphasis.

W

Specific HSEA title IT tasks are am integral part of the Division
of Educat :rmmal Media's yearly plan for media activities.

In all Stares im the Soutneast, planning for ESEA title II included
provision of materials fcr State priority programs.

In Georgia, basic plamnimg for programs, including ESEA title II,
begins within the unit a-d division responsible for the activity.
The proposmd program 1s -"men presented to the planning council,
which is composed of representatives from each division within the
Department of Education. At the planning council level, all program
activities become interwo. en into the total comprehensive program of the
Georgia Department of Education. Once a program is adopted by the
planning council, it fs presented to the executive committee for
consideration., The executive committee recommends approval to the
State Board of Education. Having completed the cycle, the ESEA
title II program is a part of the total education program of the
Georgia Department of Education.

In South Carolina, assigned responsibtilities for carrying out ESEA
title II objectives have been greatly increased. During the past

year, the library and media consultants were directly involved in

all ESEA title II activities. The new prOJect ‘format involved sub-
_Ject area supervisors from the Elementary Office, the Secondary Office,
and the Curriculum Section. One part of the new format was expressly




designed to provide the individual instructional materials'needaﬁ 8
carry out special activities for clearly defined groups of childrrem
whe indicared a measurable need for a special program.

In West 7irginia, the superintendent of each local educational asgemcY
designated an ESEA title II coordinator, with communications goiimg
directly from the State ESEA title II office to these representasiwes
as. well as the county superintendents.

Compreshemrsive planning for education in the Upper Mldwest is uszyally
under the direction of an assistant superintendent for administratiom,
while the ESFA title II program is under the direction of an assistamt
superinzemdent for curriculum and instruction. However, the ESSEA
title IT program is definitely included in State educational pleannimg.
Im North Dakota the title II program director wis imnvolved in thee
planning of a statewide reading assessment which is to serve a% &
basis for assessment in other basic subject areas. The title I
adminisrrators in Iowa assisted in planning State legislation foor
merging county school systems into a designated number of systems

to provide services with educational media, and for the physic=lly,
mentz1lly, and emotionally handicapped, as well as others.

Overazll State planning incorpérated cooperative efforts among State
and :-5cal agencies for better relations and consolidation of efforts.
The ®SEA title IT staff in Indiana sponsored a statewide motiwatien
confarence for school and public media persounel throughout the State,
and assisted inservice activities for developing program, plamning
and —udgeting systems in State and local educational agencies as
mandated by the State legislature. :

To carry out the statutory requirements of the ESEA title II program
a~d to cnordinate these with the priorities of the State, title II

if 4m I1linois, Michigan and Misscuri outlined their managememt
p.ans, which included goals, objectives, supporting activities, bud-
gets, amd evaluation. )

Title II staff members in Kansas served as liaison members on the
Standards Board Committee on Initial and Renewal Certificationm to
- study the feasibility of competency-performance—ba§éd certification
programs for library media personnel. Study is cyntinuing.
/

To attain one of the goals of the Arkansas Staté/Department of Edu-
cation, improvement of elementary and seconda;f education in local
schools, the acquisitions for school libraries were increased with
Federal and local funds. In Louisiana the 4Assistant Superintendent

_in charge of Management, Research and Finafice and his staff had a
major part in developing the formula for he distribution of funds
to the parishes and city school systems./ A completely revised




‘Montana ESEA title II State plan implemented in fiscal year 1973,
reflected an extensive effort to coordinate title II program bene-
fits with other State and Federal programs. The first goal of the
Utah Instructional Media Division for fiscal 1973 was directly re-
lated to the overall agency goals. It is stated as follows: .

To assist districts in improving their educational capa-
bility through acquisition and effective utilization of
media (with emphasis on individualization of learning,
bumanizing education, and on cost effectiveness).

Title IY ESEA, as one of the important programs in the Instructional
.Media Division, played a vital role in implementing this goal and
othere that were closely related to it. The Administrator of the
Division is also the administrator of the title II program. He serves
on_the agency Administrative Council and on ar agency-wide committee
for coasolidation of funds. All annual plans of all divisions are
scrutinized by the Administrative Council. Upon review and refine-
ment, they are passed to the Depity Superintendent for Instruction
Services and then to the State Superintendent for approvail. Title II
contributions are important considerations in this planning pro-
cedure, .
The Oklahoma title II staff participated in an accountability work-
shop which was designed to prepare State Department of Education staff
to help implement a program of accountability in the local educational
agencies. Within the framework of the Idaho State agency is a planning
council with the assignment of developing long-range plans for agency
implementation. The title II administrator serves on this council

and also as a member of the devartment coordinating council.

In the territories of the Pacific area, the membership of departments
. of education is small, and staff tend to work more closely together
than is possible in some States. The Supervisor of Library Services
of American Samoa continues to be responsible for carrying out the
title II objectives, which are a part of the department goals to
provide resource materials to meet the educational, informational,
and cultural needs in its public and private schools. The Board of
Educaticn of the Trust Territory of the Pacific Islands worked more
closely with the education agency during the year, taking an active
interest in llbraries and the related needs of providing instructional
and learning materials., Title II has playved a major role in planning
to meet these needs comprehensively.

The Oregon State Department of Education continues to stress the 11
priorities which determine the direction of all programs within the
. Department. Five of these are instruction related: Primary Education,
Career Education, Adding the Fourth "R" (Responsibility), Extending



: Educational Opportunity, and Improving Education for the Disadvantaged.
//// The support and 1mprovement-of'instruction in the f{ive priority areas
in all Oregon schools requires a carefully selected collection of
instructional materials. Reading has been identified as tlie major
componeni to achieve the goals in these areas. State Department of
Education policy makes it mandatory that title II projects reflect
a olan to improve reading competencies through the seiection of
appropriate and high quality materials for use in the areas of priority.

-

Relative Need Changes

Criteria for relative need are established on the basis of such factors
as quantity, quality, recency, and accessibility of materials available
to children and teachers; requirements of instructional programs and

of children and teachers im special or zdvanced programs or with cul-
tural or linguistic needs; adequacy of school staff and facilities

for the administration of materials; general economic resources of
school districts; and present and past efforts to provide materials

in relation to total financial resources.

A number of northeastern States reviewed relative need criteria in
fiscal year 1973 and made changes in their formulas to adjust to
changing needs in the States. Connecticut uses as one element of

its basic formula the number of children, age 5-17, in families with
incomes of less than $2,000 and the number of children residing in
foster homes or in families receiving Aid to Families With Dependent
Children. These data have been constantly adjusted because of pop-
ulation mobility, fluctuation in the economy, and the employment
.market for adults. Rhode Island amended its formula in early fiscal
year 1973, using a 50 percent per capita distribution but distributing
the remainder according.tc volume count in relation to standards and
statewide reading scores, with a 10 percent allowance reserved for the
Rhode Island State Film Library. Massachusetts revised its formula
because of a need to automate data collection and retrieval procedures
and to show both need and effort of schools to provide nonprint media.
During its first year of operation, the formula was well -received by
Massachusetts school personnel.

For the most part States in the Southeast region allocated 1973 pre-
gram funds with little change in relative need formulas, since quite
a few refinements had been macde in the past 2 years. Florida elim-
inated the option which permitted local school divisions to distribute
one-half of the available funds on the basis of the percentage of
children from low income families in each school. It was felt that
other programs specifically designed to aid these children were
providing materials for their use, and the option was no longer needed.
Because of many changes being made in the curriculum, Puerto Rico found
it advisable to increase the proportion spent for textbooks from 34 to

i
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47 percent for fiscal year 1973. North Carolinz vad2 supplemental
sllotments through the State agency and regional centers for a limited
rumber of grants for specified needs. These included staff develop-
ment materials, videotapes for career education and physical education,
l6mm film collections, anr early childhood materials collection center
to be used as a demonstration center for 26 counties, and an allotment.
to supplement a grant from the National Endowment for Bumanities to
develop and evaluate African cultural materials for North Carolina
public schools.

The Michigan reply to the question about adjustments in relative
need sums up the posture taken by most Upper Midwest States:
No changes in the relative need formula were made for fiscal
year 1973 since it had been determined not to make drastic
changes in the last year of <he program under the present law.
New priorities seem evident if we continue the same or a
similar program for the next few years.

Nebraska, while making no substantive change in the -formula, did
adjust the graduated: scale of point values from i to 8 rather than

1l to 5 in considering the economic need factor, and allowed additional
consideration in local effort both for the small school districts
choosing to channel their ESEA II allocations through educational
service units, as well as for the larger districts employing para-
professionais to assist their professicnal personnel.

North Dakota amended its relative need formula to ¢&-:-° .~ ¥ set
aside for each special education class and to dist.-  : =~ ‘<rcvmt
of acquisition funds on a per capita basis and 80 pu e ..l - 7he

size of the library collection.

In Texas the formula for the distribution of funds to the local edu-
cational z2gencies was revised to reflect changes in priorities. Fifty
percent of the funds will be allocated on the basis of average daily
attendance; 20 percent on the formula of State aid to the public

local educational agencies under the Minimum Foundation Program; and
an amount of not less than 25 percent and not more than 30 percent
based on the ESEA title I student allocation. The twenty Regional
Education Service Centers will receive an amount not to exceed 5 per-
cent for purposes of providing library resources, textbooks, and
instructional materials selected to meet the priority needs of pupils
and teachers df the State: (1) crime and drug education, (2} career
education, and (3) health education. Public institutions which provide
educational services for the hardicapped,’ neglected, and delinquent
will continue to receive funds based on the average daily attendance.
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The fiscal yeat 1973 allocation provided for special grant projects
in six Oklahoma elementary schools. Criteria for the selection of
the schools specified that full time qualified media specialists and

~aides be employed for-the two-year demonstration period. - The grants

provided $15,000 for school library resources; at least.50 percent
of the funds was expended for newer audiovisual materials. These

" demonstration school media centers are providing the schools of the

State with éxemplary programs. In New Mexico, special project funds
were' limited to those schools whose proposals emphasized remedial
reading programs, early childhood development, bilingual education,
career. education, drug “abuse and scctial sciences.

Under the revised Montana State plan all eligible’ loca1 educational

B agencies can receive a basic allotment as determined bﬂ the
‘total amount of Federal®funds availablu to Montana. Up to'50

. be distributed on an enrollment basis. -

' Use of Advisory Committees - . LA

‘ percent of the allocation may be distributcd to the local educational

agencies based on the number of educationally disadvantdged children

'3-attending schools in the districtk .~up to 20 percent may be dis-
_'tributed on an incentive basis: " Those agencies that meet library
" stapdards in ‘minimum %umbers ‘of titles and volumes and show

awareness of library needs by securing personnel with- library training

. to meet library standards are eligible to participate in the

incentive allocations. Up to 50 percent of the allocation may"

[

Advisory committees have assisted in the development of cr1ter1a and
rormulas used for. the distribution’ of materials made available under
title II according to relative ‘need and have been helpful in inter-
preting thg program to public and private school officials and the

- general public:ﬁ

]

-ijelaware, Massachusetts, and New York reported studies mdde by their o

advisory ‘committees of the relative. needaformulas.- The uncertainty
of title. II funding caused some States to discontinue advisory
ccmmittee activities; however, at least one State —- New ‘Hampshire --
lans to reactivate the committee. ; : -
Involvement of advisory councils 4in the ESEA title II program varied
from State to State in the Upper Midwest. Perhaps the most'active*

-oune, in Iowa, rev1sed its membersh1p requirements and terms of .
'office, deVeloped ‘a rotation plan for members, and divided

into subcommittees to study loan terms, weeding and selection pol--
icies, and other policies of the 16. area media centers: participating’

in the progrgm The advisory council in I1linois assisted in developing
criteria for evaluating special putpose“grant applications. The Kansas

Library/Media Advisbéry Committee and five staff- members of the State

‘
Ruir 5.
ha")2
s
'

10

[
.QO}Z



,Tablé 1. _G;ants to States and outlying areas for acquisition of school library
resources, textbooks, and other instructional materials under ESEA ~
title II: PFiscal year 1973 ’

- Total $100,000,000
Alabama ° 1,576,446 Missouri . 2,276,926
Alaska 154,768 . Montana 301,392
Arizona 880,504 Nebraska 709,282
. Arkansas 899,666 Nevada 251,573
California 9,555,979 New Hampshire 362,994
Colorado 1,114,779 New Jersey 3,396,759
Connecticut 1,474,526. New Mexico 567,813
Delaware 284,778 New York 8,159,503
District of 316,966 North Carolina 2,299,340
, Columbia North Dakota 305,974
j Florida 2,913,723 o
, K R //:. _‘n
o B T '
Georgia 2,138,801 Ohio - 5,282,833 -
Hawaii 395,231 Oklahoma - 1,212,516
Idaho : 359,913 Oregon , 972,750
Illinois - 5,372,023 “ Pennsylvania 5,527,967
Indiana 2,567,276 Rhode Island . 441,064
Towa 1,409,424 " South Carolina 1,250,369
Kansas 1,052,428 South Dakota 339,742
- Kentucky 1,502,616 Tennessee 1,772,102
"Louisgiana 1,839,047 Texas 5,596,863
Maine ~511,820 Utah. 584,952
Maryland 1,976,418 Vermont 224,964
Massachusétts 2,653,547 Virginia 2,154,844
Michigan 4,607,269 - Washington 1,650,100
Minnesota 1,989,124 West Virginia 783,532
Mississippi 1,051,644 Wisconsin 2,305,507
: . : Wyoming 170,599
American Samoa 30,000
- Guam _ . 81,342
Puerto Rico 2,045,600
Trust Territory 96,064
, Virgin Islands . 43,693
Bureau of Indian 142,325

11
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Table 2, Funds available and funds expended for State adninistration and for acquisitions under ESEA ¢

prograns:  Fiscal years 1966-73. 1/

itle 11

, | Total i ~ Percent

Fiscal Year| Allotment Administration. Acquisitions Expenditure | of Allotmpnt

- | (Col. 3 & 3) Expended

| Amount _ Percent | Amoungif Percent - [

0 0 (3) (4) (5) (6) ) _ 8 |
1966 | $100,000,000 |§ 2,049,362 2.1 | § 95,298,079 98.0 .| § 97,347,441
1967 | 102,000,000 | 3,885,118 3.8 | 95,745,032 9.2 | 99,630,150
968 | 99,136,000 | 447912 hb | 082 955 | 98,652,733
199 | 50,000,000 | 3,007,522 61 | 46,15%,18 9.8 | 49,200,706
19703/ 42,500,000 | 2,3L,13 65 | 34,913,600 9.6 91,34, 773
| 60,000,000 | 328500 w1 | 613,00 959 | 10,625,253
92 | 90,000,000 | 20,0 . 39 | 628615 961 |+ 81,503,428
1973 4/| 100,000,000 | 3,360,000 &0 | 80,640,000 96.0 | 8,000,000
Total | 663,734,000, | 25,700,253 I 5592,404,-231' 95.9 618,1042;48&

— T T el

xEstimared

Sone figures revised on the basis of new information.
Includes expenditures for ordering, processing, cataloging, and delivering
In fiscal years 1970-73, a statutory. amendment pernitted carryover to the next yea of unexpended funds

i
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Department of Education served as an advisory task force developing
a management-by-objectives system for .nstructional media.

Nebraska and Ohio utilized the same adwisory council for ESEA ‘title II
and NDEA title III. 1In Louisiana advisory councils are being organized
_ in the eight planning districts of the State. The councils will be
composed of librarians and superv1sorb, appointed by the superintendent
of the parish. One of the council's responsibilities is.to provide

a model school media center in each planning district.

The advisory committee in Arizona assisted in reviewing title II
special-purpose projects and deciding which should be funded,
-well as adv1sing on other program matters. . o

In California, the ESEA .title II advisory committee was used as a
sounding board ‘from the field en overall administration. It suggestied
changes and improvements in the management of the program, reviewed
‘Phase II project applicatlous and ranked them in a recommended funding
order, and supplied information which could be used in evaluating the
effectiveness of the program. -
Nevada alsc employed the services of an advisory committee to review:
title IT applications. Members of the committee assisted with project
monitoring as-well, : ’ e
|
Expenditures

«

A. Acquisition ) .

Data on expenditures under title IT in fiscal years 1973 have not
been collected from State departments of education; however, State
allotments for fiscal year 1973 and'total funds expended under the
program ovet an 8-year. perlod including estimates for fiscal year
1973, are shown in Tables 1, 2, and 3, pages 11, 12, 15 The esti-
mated reduction in percentage of funds expended in fiscal year 1973
is accounted for by the fact that $10 million of the funds appropriated
for fiscal year 1973 were released to State departments of education

in fiscal year 1974 (Table 2, column 6). Column 9 in Table 3 illustrates
the continuing rise over the years in the percentage of title: II funds
expended for audiovisual materials,

Title IX expenditures in fiscal year 1972 by pupil population groups
shown in Table 4, page 16 indicate that relative need formulas were
operative. Although ‘low income children represent only a small percent
of the school population, 16 percent of title II funds were targeted
toward them. -

13
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B. Administration

For administration of the ESEA title II program in each State, fiscal
years' 1966-72, Table 5 page 17, indicates conserwvative use of funds
for that purpose in. order to reserve funds as much as possible for
the acquisition of school library resources, textbooks, and other.
instructional materials for the use of children and teachers in
public dnd private elementary and secondary“schools.. The higher
percentages of funds uséd for administratiosim fistal} years 1969

and 1970 reflect the low appropriations in these years.: It should,
however, bhe noted that actual expenditures for administration in
those years are lower than any other Yyear except fiscal year 1966,
the first year of the program. _The small amount used in fiscal

year 1966 results from the fact that many State plans were approved
late in the year and programs were actually operative for only part
of the year in those cases.

~

-C., State Personnel in State Departménts of Education

Table 6, pages 18 }9 provides an thtoriéal summary of positions
assigned” to the administratlon of ritle 1I in State departments

of educationmn, fiscal years 1966-73. Data were not 'collected in

fiscal year 1969. The estimates for fiscal year 1973 were provided

by title II coordinators ‘in State departments of education. -
Professlonal employees include administrators and Supervisors, non-
protessional employees include secretarlal, cletrical, fiscal, and
statistical staff and others -who do. not fall into - the categories

of supervisor and adminis&rator. The ‘leadership provided under

tit]e TII Thas been significant. Sewvéral States: wére able to employ - .
State school library/media specialists for the first time.. The number

of positions in both professlonal and_ nonprofessional categories
continues to remain at a lower figure_than in the early years of

title 'II, due to the uncertainty of Federal funding. Loss of professional
assistance has meant that insufficient leadership is given to the organi-
zation ‘and use of materials. . Reports from State departments of’ education -
indicate that staff reduct ions contribute to. fewer onsite visits; less
evaluation and disseminatlon' fewer publications, workshops, and con-
ferences; and delays in reviewing, approving, ‘and ‘negotiating projects,
and in the advancement and reimbursement of funds. < -

f

2. PROGRAM DEVELOPHENT
: o . : P Do . : ~

. Technical Assistance in Project Development oL S

Title II coordinators and media, subject, and reading specialists

assigned to administer the program in the 10 northeastern®States )

worked in fiscal year 1973 with many 1nd1vidua1s and groups to develop -
title-II projects. The areas of act1v1ty 1n project development were:

18
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naterials under ESEA title IT programs: Piscal years 1966-T3 .

Table 3, Funds expeﬁded for trade books, periodicals and other printed materials, textbooks, and audiovisual

¢

- enditures |
Fiscal Year Trade Books | Periodicals and Other[” . Textbooks dudiovisual | Total
Printed Materfals | ~ Materials

Thmount | Percent] Amount [Percent | Amount | Percent | Amount | Peccent "

(1) (2) O 1 @ 1 | 6 ) (8) (%) (10)
i [$ 0] T0I0 (52,200,958 | 259 [§ 29485 345 |8 16,109,187| 19,26 |§ 85,687,678
96 | | 91| L4009 | 268 | BN 34T | 2G| 23,95 86IL6E
86| seagn, 0| 6108 | B0 | 108 | LIS 247 | 21| 2186 8.95L95
96 | 29,163,307| 65.20 | L6033 | 359 | 1,638,3| .66 | 12,307,660) 20.53| 4,712,435
i | g s | L0 | 4% | w07 | 9L B 34,032,765
| | 906 | L5 | 255 | LU0 L6 | 23,697,076 3653 (4TILHE
o | asses| s | 4 | e | mes| oe | wusm e oL
|y | sem| s | 2smm | 35T TRAN] 100 | BABIB| 02| 00
otal | 352,408,%5 | 63,00 16,3509 | 290 | 1003,062] - 227 | 1,955,579 L1} S59,43L,5)

| y Estinated

1




.Table 4. ESEA title IIT eipenditures for imstructional materials by pupil
' population groups served: -Fiscal year 1972 1/

~Pup P~ ~lation Groups % Expenditureé
Amount . Percent
1 2 3
Low ¢ Areas $11,291,000 16.0°
Handic.pped - ) 448,000 0.6
Non Bnglish-Speéking Environment 521,000 - 0.8
‘Migrant ¢ j 171,000 0.2
Neglected and Delinquent 751,000 ' 1.1
PotenLiaL and Former Dropouts 374,006 0.5 
Other , 240,000 . f ‘-d;3i
- | General Elementary-Secondary Population 59;610,0@0 . 80.5
.“E Total ' ' $70,406,000 2/ 100.0
! ’ > .

1/ Source: U.S. Office of Education Consolidated Program Information
Report, 1971-72. ' : »
. . L L . ) . [
2/ Detail does not reflect total in Table 3 since some States reported
~only total rather than breakdown by pupil population group.
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“~Yable S, ““Tunds expended and parcentage of total axpenditures for State aduiniamtlon ‘of ESEA
. . tiele 11t Piscal vears 1966-72 ,
State or ! ; Flscal Years
Outlying (g 1967 1958 1989 410 1911 N Total
Ared [ 1 N
1 Amount  Percent | Aoount _ Percent  Amount  Percent |Amount  Percent - Amount  Percent  Amount  Percent Amount  Percent
| T [ , ! |

_ Jlg.(m r-._l_‘l LIRS IS 3 s mondt ok BOTRL 6 dseannl 6. |83,2819m |sz,:.w7.'27:j 4.0 1522,0,253
Alabang LN OO LT 94a2] 4 9,921 5.9 9,975 T L RS 4L 69,006 4,7 368,920

Maska i S num 1. T 25T 100 9,569 14 01 0.0 17 T 6.6 6,661 10,9 59,269

Artzons S WM R TGRTT 6 L9991 12,0 a3l Ll 10,467 [ 1.8 o 0.0 27,597

Arkansas T 3. urm: L0 T 50,0007 5.5 8,411 10,7 W51 3.8 W86 ] 5.0 IO 5.0 7,492

Callfornua Tp2D 08 ST 2T AR 0] 66 | 25,9081 45 | 00,178 el | Tedbe | 3.6 204,808 3,7 | 1,606,155 -
Coforade R R AT T e 50,5991 4.1 1,560 6.6 2,35 15 0 W8T S0 [ WL0h 4] 300,674

Comectidut o T 1§ 1 ReN| 2] 505030 39 | W68 6] AN $o032 [ 03 1 EL09 3.2 210,73

Delavare LT T TR 52 1,000 i%.6 G W0 18,7411 16,0 2,80 ¢ 10,3 39,910 16,2 177,855

Florlda 60 L5 L 175 4.9 126,13 .8 hi h15 1 5,0 NI XA 1948 5.2 578,446

Ceorgia SR TN 1 RO 17 76,701 - 1.b 49,4681 4.5 5,991 5% WU 1.9 W8 LS T 399y

Haval | R %9711 9.7 1600 113 35051 1.8 W, 6 11,3 3,82 10,3 210,781

1daho LT MR 1 18,7201 10,7 9,30 118 10,52 0. 1,681 108 37,43] 116 123,84

[11inofs RN AR 266,891 5.0 .« LWL &b | 1081731 47 [ 108,601 3.5 | 108,821] 2.5 1 1,045,080
Indjana LS N R A A 97,7517 1.9 0,085, 0 XN W2 L4601 1.9 363,583

lova b IS0 T LSS ] 28 68,827 ) 50,0000 6.9 50,000 | 8.1 56,920 [ 4.8 61,23] 4.7 399,72

Kansas “_j:_q;um 1.3 5,973 4.8 $3,100] 47 50,0000 8.9 LI 24 0,200 &6~ W08 4.2 260,402

Kentucky e 03 50,0001 3.2 59,5646 3.9 [ 45,0900 13 ib, 765 | 1.3 50,000 | 4.1 61,000 4.5 321,783

Loulskind 9,581 0.4 15,50 | 1.8 4,9%] 1] B00 4.0 8,461 5.1 N8N 2.2 3] 0.2 183,760

Yatne 5] NN 20,00 4.1 9607 11,2 16,10] 1.3 D50 6.9 0,620 1.7 151,898

Yaryland TR 70,881 ] 40 81,7971 4.6 iwnl 49 5,613] 6.6 01 3.2 6L,5% ] 1.8 43,40

Vassachusetts NG BTLAI . 16 T 86,063] 30 | & 007] 53 53,461] 4.8 §1.9% | 40 o 100,58] 4.3 $14,364

Hichigan 20, 40 18,7801 5.0- | 226,083 49 | 108,880 4.7 95,3001 54 | 17,664 &6 |- L4B,0490 3.5 1 1,200,298

Hlnnesata SN 82,660 [ o1 9,260 4.1 W00 4T SO0 SETTR] 00 163 0.9 183,501

Misslssippl ONEHIE: 58,520 4.6 56,6001 4.7 50,05{ 8.5 50,000 | 10.6 50,000 | 5.b (9,661 1.0 369,123

Missour WAsh, 14 84,765 | 3.7 9,500 16 1 45980 4.0 1,807 33 1 B 2.3 16,051 0.8 132,840

Hontann — 90437 5.0 49,976 1 17,9 SB0B9T 130 | 49,547 36T 38,907 ;2.9 2,35 8.3 3,21 5, 23,16

Nebraska IO 71,107 (9.3 86,789 [ 11.7 86,367 30.1 4LO80 1 291 | TL000] 7.1 66,93 15.2 | 2471,769

Sevads lcmfﬁ AN BPde) 152 | 16,2990 W6 | 13, 139 T 1,001 5.9 18,5011 9.7 125,140

New Huapshire B NV 1,605 1 4, 16,649 49 18,260 10,9 19,187 23,2 601 8.7 2,020 8.7 13,87

N sy T L__x_n{ nq’ﬁ ) 148,401 4.3 19,801 47 5,090 1 38« 1ILA03T 5.0 86,3810 T30 | . 15L15)

Sei s L Lo A | I 6.5 | TGR,409| B { 45,5501 161 9% (- 208 T 28,708 6.3 I8 4L 1 246,582 ..
SewYork T 25,119 [ 2.9 34,383 2.8 [ 175,95917 4.3 L0881 2.6 0 2362061 3.6 [ 70,081 3.0 | 1,367,280
sorth Carolina T i, [WET 4§ 103,109 | 4.3 10,512] 4.7 0,303 L 47 T+ TR ST . GhS6I| 3.9 83,563 1.8 %46,082

“orsh Dakora T 40337 L 12,0681 78 sl &5 1 W18 LS G331 0 1 3,08 [, 106 19,0661 7.8 | . 180,57

Ohio Looal v L] 26501 3.9 L0 68 T 1068 49 1 100677 49 T 106431 2.5 | 14878] 2.9 | L0146

Oklahoma 8,000 La 7 87,586 | 1.0 [ . 88,402 1.3 15,357, 1.7 80,773 [ 9.2 15084 1.8 88,0%] 8.2 382,769

. Oegon N MR 40,060 | 8.4 b, i 46 . [ 41,400 9T 09 65 w179 1 5.8 50,000 5.7 29,385 .
Penmsylvini w907 15 T 20,6520 1.9 203,966 4.6 | 188,305, 6.6 | ll500C| 49 | 20171 5.0 | 28,9] 4.5 | 1,319,005

Rhov. Islan L OB 1856l 43 WI5] 6.6 26,3157 12,8 24457 133 10,37 [ 9.0 48] 8.2 161,9%¢

S Caroi e T LT 1 61,6801 4.7 60,9021 4.6 38,981 . 6.0 3,035 [ 6. 44,300 [ 43 Wil 3.8 309,533

S bt TR L %, 53] 9.3 36,6001 9.7 [ 38,000 2.l 10,586 1.9 0A01 7.2 ,0%] 0.2 175,33

Tenrossee TR W T Y I BT ) 09,6631 1.3 501 33 0 %85 12 368,570

Tens LS, 6h 12 v 159,696 [ 3.0 157,587 3.0 [N, 1760 5.0 [ NG9 5.5 | WG 65 | e <. 1103931

e L LTS]S0 T 56,000 8.4 4,63 8.0 1 SL0ml 19.3 o3 | 185 [ 4821 W 1 46,00 9.0 320,774

Vermnt 01 0.0 1 98] 46 19,386 8.5 19,9811 187 2,192] 2.2 2,632 { 15.0 2,75] 1.6 119,019

Virginla C ey as 1 ] e 26,998 1,2 30890 13 10,60 T 19,801 1.2 5,407 0.9 140,967

Wasl_sagton 195850 18,9861 4.9 75,501 4.7 9,85 6.0 50,000 7.1 3,281 4.0 1 60,688] 4.0 447,832

west Myl 1 Ry 071 29505 | 3k T gEETT Sb | G8,T8] 106 | (1,505 134 | 6,000] 8.6 1 2eeed] 34k | . 23,0

Waosh ’1 05, L0 | T BLTR ] 3h 57,651 4.3 ST,460( 4.9 19,952] 5.0 ST 3.6 53,3781 1.0 13,533

Wy TR SRR 31,9800 19.0- | 14,665 17.6 1500 0.7 25,006 | 18.8 27,09 1.5 168,641

. American Sawa 1o . ' e K P - i o] L0 690 1 2,3 690 2.3, 2,000 -
Trust Territory Al 0.0 0{ 0.0 1,901 2.4 | 0f 0.0 o8| 1.3 L9827 2.6 f T[] L4 5558

District of Colur iy 10,4557 0.0 T 70,5937 5.9 18,7661 5.5 | 2p,604] 158 | 29431 3.9 3,401 12,0 35,60 | 13,8 169,494

Cuam 1 ml 1 ] 01 0.0 15T 17 1698 b 0] 0.0 Lu9 | 12,1 1,07 L] 18,29 -
Puerto Rl L 1,057 05 ¢ 35.000] 2.0 18,703] 1.9 39,5591 4.0 0,918 3.6 W] 2.4 s0408] 9.9 235,056

Virgia Teland: 00 0.0 | 01 0.0 390 1.0 2,50 8.6 150 0.5 INIRRE w10 3,738

Bureds »3 Indi Mfair i 5 L i , )
Affalrs I/ . RN 1.701 33 [0 00 . 00 0.0, 04 0.0 1ol 5.2 13,297

'7/ HIA becane eligble to participate {n title I1 in-fiscal yeat 1967; Anerican Samoa vur-
"“lpated for the first tlne tn fiscal vear 1970,

o
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Preparing instructions, guidelines, forms, and other
" publications .

Holding State, regional, and local conferences to
disseminate information

Making on;eite visits to give individual assistance

Serving continuously as resource persons on program
administration

New York reported:

The following publications were prepared and made available
to local education agencies to provide technical assistance

in project development:

_Placning Guide ) :
Facilities for School Media Centers
Standards for School Library Resoutces

In addition, wach staff member planned to set aside large

" blocks of time for-personal consultation for local education
agencies. Consultation opportunities ware ~lso provided at
educational conferences keld in the State. A series of 11
regional workshops were conductcd-during September and
October for the purpose of presenting the ESEA TI and NDEA III
programs throughout the State. These workshops were well
attended and provided the opportunity for ebrly clarification
of possible problems. Four of the workshops were held in
Manhattan, Bronx, Queens, and Brooklyn in order to reach more
building level personnel in elementary and junior high schools
in New York City.

‘Onsite technical assistance in Massachusetts was minimal in fiscal
year-1973 because of a shortage of professional staff. At the end

of the fiscal year, only two professional consultanta and a reduced
clerical staff were attached to the program. Smaller States, e.g.,
Maine, New Hampshire, and Vermont, do much of their work with project
development by telephone and at regional or State meetings.

., Onsite visits are the primary means of assisting school districts in

the Southeast in project development Georgia, Florida, Kentucky and
Maryland report that each school district received at least one visit
from th tate agency to give some form of technical assistance. The
Alab ESEA title”II consultant spent: 80 percent of the time working
eeded with local districes. - All other States reported visitation
the maximum capability of sometimes limited staff.

‘0 ~
. . ) .
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In Florida, the Office of the Comptroller formally monitors each-
project from a fiscal standpoint, from the checkirg of applications

as submitted, the negotiating for any necessary adjustments, to the -
final review of .fnvoices prior to the release of funds. The Office

of Educational Media provides assistance in developing projects based
"on State standards and local priorities, in reviewing project appli—
_cations, in the development of methods of inventorying materials
purchased with ESEA title II funds and the dissemination of this
" information, in working with local personnel on the use of materials,
and in general, ,coordinating and evaluating the local program. The
Office of State Federal Relations, with the primary responsibility

fuv the administration of the program, revises, prints, and distributes
the ESEA title IT Handbook informing local educational agencies of

the regulations and guidelines, and meets with local program coordinators
to give any assistance required..

Puerto Rico personnel from the Central 0Office; together with regional
‘and local staff members, planned and executed three rounds of visits
to a sampling of each of the six school districts for the purpose of
evaluating the systematic incegration of educational technology into
classroom instruction. Emphasis was given to the correct use of _
instructional materials, to implementation of plans, and to evaluative:
activities. Information from these visits will assist in plann:ag for
the coming year. 2

>

In South Carolina the library supervisors, the ESEA title II Coordinator
< and supervisors from the Elementary, the Secondary, and the Curriculum -

Sections were all involved in the development and monitoring of local

district programs. As-a part of this effort, the library supervisors

conducted nine district-wide inservice sessions for school library-

media specialists centering around the role of the media center in

the dﬁvelopment of reading skills. ‘ ¢

In WeJt Virginia, technical assistance was taken to the local education
agencies by the ZSEA title II Coordinator through a two-week series of .
regional meetings covering the entire State. Revisions in the State
plan and relative need formula for the distributicn of funds were ,
presented and discussed. Personnel from the U.S. Office of Education
assisted-in this effort. Additionally, visits to individual 1local

X education agencies were made when needed for project development and
monitoring 2

e

g Assistance in project development is provided by all States in the

. Upper Midwest, either by individual visits to sclool districts, area
s meetings.to dissemfnate information abou: new procedures, availability ‘
days (days set aside by Indiana State educational agency staff to be'
.available at an easily accessible location for a number of districts),

: printed guidelines, and by telephone.
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During 1973 .three full-time media specialists in South Dakota assisted
local districts in planning their ESEA title II programs. ‘

Carefuvl review of project applications was made by supervisors of
school media in addition to reviewé made by the ESEA title II staff.
For example, in Minnesota the media specialists review each project
and negotiat° needed changes with the local education agency.

Throughout th- '*per Midwest, State supervisors of instructional media
and/or ESEA vi. ITI coordinators made onsite visits to individual
schools to monitor the media programs supported by ESEA title II and
other sources. Michigan ceported: 'During fiscal year 1973 some 105
onsite visits were made to individual buildings by the title II staff
to assist schools in ‘developing their own program objectives.in re-
lation to State goals, in planning for evaluating tl.eir progress in
meeting the program objectives. Some improvement was noted on the
fiscal year 1973 applications, but the evaluation leaves something

to be desired.” o -

In addition to regular onsite visits, Indiana media specialists
assisted with visits to 15 percent of the local education agencies
(2/3 of 10-12 grade level secondary schools are located in these
agencies) as part of a doctoral study. :

In Louisiana and Oklahoma inservice programs and consultative services:
nave revolved éround_selection, organization, and use of materials
acquired ‘'under ESEA title IT. Louisiana reports that new programs
such as career education, the arts, environmental studies, inter-
‘national educatior, and bilingual programs have created a demand

for high quality materials. Many of the visits made in Oklahoma
were. for the purpose of assisting in project development and eval-
uvation. Each session involved such topics as: Budgets--All the

Ways to Find Money,; .Pvrchasing Books--Hazards and Constraints; What
Are-You Doing About the Reluctant Readexr? Do You Have School, College,.
and Public Library Cooperation? The ESEA title II staff has been
‘involved in consultatlon Wlth five elementary school principals who

- are developing '"open concept' schools.

) In.Lquisiana,‘schools continue to experiment and use flexible scheduling
~ and nongraded programs to permit easy use of all types of materials.

The School Library Supervisor is working with open schools to .plan for
better use of materials. State Department of Education personnel is
‘working with a team from Tulane University's Educational Resource

Center to initiate inservice to improve use of materials.

- In New'Mexico projects involving open classroom, nonstructured grades
were given more consideration because of the emphasis on individualization,
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. inquiry and independent learoing in the elementary schools. All

- proposed materials were closely scrutinized by the State Department
of Education.specialists in accordance with proposed program objec-
tives. '

School. visits were made in Arizona as often. as possible, especially
to remote areas lacking staff experienced in school library program
. development and selection of materials. Materials were chosen, on .
request, by the ESEA title II director ‘for some very small districts.

The title II coordinator of -the Bureau of Indian Affairs held two
meetings with Area Office staff to exp1a1n the program, application
procedures, and the réelative need criteria applied. 'in project re-
view and approval. He gave direct assistance to two Area Offices
with project application development for schools for which they

have respons1b111ty L . .

‘ndividual onsite visits were made by the California ESEA title II
State staff, as time permitted, to each local educational agency
requesting assistance in the development of both Phase I and Phase
II, projects. Shortage of funds for State-personnel continues to-
make it impossible to provide the coverage or the depth of service
desired by the field. _— - : . /

- . -
The title II admin:strator of the Trust Territory had individual
conferences with all program—related personnel of the Ponape Dis-
trict and those on thée island of Kusaie.. Truk and Yap Districts
were visited by a member of the Department's office of .Library
.Services, and the responsible title IT officials of - Yap and Marshalls -
were consulted during headquarters v1s1ts. ) . j .
I}

2 - H <
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Staff Deyelopment Act1v1t1es

Title II coordinators and State media supervisors have coﬁtributed
" to the total leadership, planning, and consultative rolls of State
education agencies in assisting all schools to develop medﬁa collec-
tions. and services to their full potential. Major areas of activity

are.:

1. Development of professional competence by providiﬂg
continuing education for all personnel engaged in (
media services through participation in conferences
and workshops _f‘_\

2. Providing a channel for professional exchange oﬁ in-

- formation on all aspects of school media service to.
children and teachers in public and private schools

.J‘“
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3. Providing means for continuous critical evaluation of
media ’

4. Encouraging formal education for media specialists

S. 1Implementing activities for teachers that will keep
them informed of new materials of interest and ways
to use media in all subjects of the curriculum

Rhode Island title II and media staff held a workshop for the purpose
of analyzing ‘evaluation tools for media programs. The Vermont title
II coordinator held 84 conferences, workshops, or committee meetings
during -figscal year 1973 and attended 54 public and professional
, meetings. In New Jersey, teachers were encouraged to visit the .
"State Library Book Selection Center when preparing requests for new
programs. Specialists in early childhood- education, bilingual pro-
gramsy reading, and several other suvject areas conducted workshops
and provided consultative services for media ‘programs. ’

The ESEA title II Coordinator in Alabama pro&ided extensive and
varied inservice programs and consultative services on the selec-
tion, organization, and utilization of materlals., A sampling of
these includes:

. Assisted in planning and served as consultant ‘in.the dis-
trict meetings of the Alabama Instructional Media Association
with themes of "The Media Specialists and the Right To Read,"
"The Media Specialists' Role in New Curriculum Patterns,"
"pProfessional Growth, Certification, and.Legislation," and
"A Child Learns; What is the Role of the Media Specialist?"

‘..'Co-sponsored with the Media Association a State-wide meeting,
"Lest School Librarians Stand Looking Importantly About Them
While the Profession Moves on Without Them .

. Served as consultant in a statewide library education con-
ference, the Alabama Association for Supervision and Cur-
riculum Development Conference, statewide Reading Conierence,
conference of Directors of Instruction at annual meeting of
Alabama Education Association.

. "Worked in individual schools as a member of a team from the
State Department of Education whose function was to perform
professional services and evaluate the instructional program.
This function lent support to the use of professional materials
.as a part of the school media center services.
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Visited 97 individual schools as consultant in improvement
-of qfdia programs and building plans.

Conducted 28 systemwide inservice programs as. followup to
State and district meetings. :
In North Carolina, regylar inservice programs and consultative serv-
ices on the selection, organization, and use of materials acquired
under the ESEA title II program are integral components of the objec-
tives of the Division of Educational Media. In 2ddition to. these
programs, the Television Services Division planned and conducted two
area workshops, IMAGES AND THINGS, a series of thirty 20-minute art
appreciation programs for students in grades four through eight.
Members of the Division of Cultural Arts assisted ‘the Division of
Educational Media in introducing ‘the series to teachers, supervisors,
and media specialists and instructing them in ways to use the program
effectively. Followup sessions.throughout the year were given to
local school divisions in various forms, among them the broadcasting’
of three 30-minute inservice television programs to help teachers
find interesting ways to integrate IMAGES AND THINGS into their
art program
An-outstanding inservice program was conducted in Shenandoah County,
Virginia, where the entire teaching staff of the county met with
petsonnel of the School Librarjes.and Textbook Service'fbr a full
. _ day of the preschool conference. Activities included- -a presentation
- by the State School Library Supervisor on the selection and utili-
zation of media, small group discussions on the uses of media as
.teaching tools and on. the types of media, and demonstrations of
special techniques in the use of new types of audiovisual materials.
‘One of .the many inservice programs conducted by the School Media“fh
Services in'Mississippi was a "See To It" conference, for principals
only, which resolved around three main points for the principal:

i
Sy
s

1. "See To It" that your media specialist is'involved in the
process of planning for instruction.

2. "See To It" that your teachers' methods of instruction de-
mand the use of learning resources.

"3. "See To It" that your media Specialist continues to upgrade -
"~ his knowledge of resources and competence in their usage.

" - "Invaluable" was the overall evaluation of this program by the principals.
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In the Upper Midwest States, staff development activities for local
school media personnel ranged from Jocal district workshops of one
day to statewide meetings of sSeveral days. Missouri included the
following topics for inservice programs: evaluation of library
services and facilities, organization of new libraries, selection

of materials, organization of new facilities and materials, utjli-
zation of materials in the instructional program, service to students
and teachers. 1Illinois hald workshops for district media supervisors
and administrators on utilizing media and media services to individu-

"alize instruction. Minnesota stressed involvement of the classroom

teacher in selection and utilization. Michigan again provided in-

service training for approximately 85 untrained media aides. South
Dakota held a 5-day workshop for librarians (media 'specialists)

and reading teachers in selection, organlzation,and utilization of

materials. :

The Professional Library of the Indiana State Department of Educa-
tion makes a number of professlonalhma;erlals available to local
schools for staff development activitles. Towa through an ESEA III

"project, Cooperative Network of InﬁsetVICE Resources, has acquired -

both new.films and the professlonai film colliections from the . 16
area media centers for a centralized SFate serV1ce, available to
all elementary and secondary schools’; :

In two workshops, Alaska State title ‘II staff assisted local educa-
tional agencies with project development. Th¢ Washington State
Grants Management Section held five regional meetings for the same
purpose. Followup and technical assistance were given individual
districts on request. The Trust Territory conducted a workshop

for all personnel of the Marianas District on school library and
instructional mater1als. ’ . ) _—

Arizona has many school d1str1cts wh1ch cover a 1arge geographic -
area but are very low.in populatlon, espec1ally in the northern
part” of the State. Workshops were held for two such counties,

- Apache and Navajo, entitled "Libraries and the Right to Read."

The morning session for school personnel gave assistance in develop-
ing projects for special title II grants in support of the Right To

- Read effort, and helped with local problems relating to the title II

program. : - .
5 .

The afternoon sessions were joint meetings with the librarians of
the public libraries in the county to discuss ways in which schools
and public libraries can cooperate. At the joint State Conference
of the Arizona State Library Agsociation and Arizona Association of
Audiovisual Educators, a workshop on Federal programs was held with
a panel of the directors of the major programs which relate in ‘some
way to school libraries.
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The California State title II staff conducted 30 ’'regional meetings
to provide technical assistance tc local districts in the develcp-
ment of project applications. The 3nnual workshop for recipients
of Phase II grants in Sacramento had an attendance of about 100,
including principals and librarians from the Phase II schools for
the "current and immediate past year. Teachers and students bene-
fited from the workshops held under the auspices of the California -
Association of School Librariaprs--Southern Section, California
Association for Educational Media and Technology, 'and title II.
These workshops offered "hands-on" opportunities in the field-of
audiovisual media. The presenters were usually media personnel o
from outstanding Phase II projects, with the result that the
influence of title II was much in evidence.. These workshops re-
ceived national recognition at the Association for Education
Communications and Technology Conference where the workshops were
granted an award as an exemplary program in educational communi-

cations and technology. -

)

The Hawaii Association of School Librarians requested the title II
coordinator to reschedule a workshop which it had been necessary
to cancel .the year beéfore. On a voluntary basis, over 50 school
librarians and teachers attended the workshop, which was® held in
one of the}public library auditoriums.

Increased Employment of School Media Personnel

In previous years, title II has had substantial impact on the employ-
ment of media personnel in northeastern elementary and secondary
schools and school district central offices. The increased quant-
ities’ of media and demands for media services encouraged the employ-
ment of staff; however, in fiscal year 1973 the increases seemed to

" be leveling off. ' ' ?

—_—
A number of factors are involved in this development. Firsfjﬂfhé‘—““——~—
school-age population is increasing less rapidly or declining. In )
addition. the curient fiscal difficulties have causcd many echools

either  to reduce staff, establish fewer new positions, or fail to

make replacements. A few States, however, report’ that the new

regional and vocational schools being buiit add to the ranks of
professional and clerical staff. There are, of course, many children

and teachers still unserved by media specialists, and some school
districts are making an effort to improve this situation as.well

as to provide better services by increasing the ratio of media
specialists per number of students.



The n;rr;tive format of the question on new media personnel emplecyed

in fiscal year 1973 made it difficult to obtain comparable data;
- however, the following table gives some indication of additional

staff made possible, at least partly, as a result of Federal programs

- of financial assistance in fiscal year 1973.

N Para-
. Professional Professional Technical Clerical
States Full Part Full Part  Full- Part Full Part
Connecticut 67 - - - - - 1 -
Massachusetts 120 141 99 378 21 25 38 316
New Hampshire - - - - - - 6 -
New York 121 57 - - - - 89 99
Pennsylvania 15 - - - - - 75 -
Rhode Island - 1 - - -

Employees by Type and

4 - -

Time Employed

There was no overall increase~in the employment of media persdnnel
in most of the Southeastern States. Conversely, some States reported
~ the loss of media aides and technicians formerly paid by ESEA title I.
In States where gains were made, credit for the employment is attrib-
utable, at least in part, to the fact that materials supplied by ESEA
title II have given increased visibility to the media program with the
subsequent recognition of the need for a knowledgeable person to
administer the services.

Florida reports the: loss of 694.6 clerical persons but the gain of
54.7 full-time media specialists, bringing that total to 1,866.8

as compared to 1,812.1 in 1972. Virginia attributes the employment
of 14 additional media specialists and 14 additional media clerks
partly to the ESEA title II program. Of the 1,620 certified media
specialists in-Virginia, there 2re:

888 in 937 elementary schools — —————————
375 in 251 high schodls
61 in 44 combined schools
248 in 180 junior high schools
: 5 in 5 vocational schools
- 6 in 6 special education schools
28 in supervisory positions
9 in professional libraries and central processing centers.

|3
1

-Some of the positions,whi]evdot supported by Federal funds, were
established as a requirement for receiving special-purpose or demon-
stration grants. ~ :
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In West Virginia all 55 counties now have a person in charge of the
" media program. Five are library-media specialists,

Hbst.of thee States of the Upper Midwest found it difficult .to say that

~ media personnel are employed as a direct result of ESEA title II, but

. do contend that Federal aid has been a catalyst for media center de-
velopment and its attendant staff. Several States did indicate that
additional personnel had been employed in fiscal year 1973 despite
tight budgets. Ohio reported that 34 districts employed 57 librai-
ans, and 81 districts employed 130 library aides. In Missouri 120 new
positions represented an imcrease of nine over the previous
years. In North Dakota one of the largest districts added an elementary
library/media supervisor, and two additional elementary school media spe-
cialists for the new senior high school. Other States reporting increases
were Illinois, 25 professionals; Indiana, 99 professionals and tech-
nicians; Michigan, 10 professionals and 100 aides and Nebraska, six
professionals. g

Idaho showed a significant increase from previous years in professional

media training as evidenced by a fiscal year 1973 total cf 74 certified -
" media generalists. This number is in addition to -those

parsons holding the School Librarian Certificate and the Limited

Certificate, both classifications requiring less training than media

generalists.

Annual studies of accreditation and teacher certification reports in
Montana indicated a steady increase in the number of librarians many

" of whom were responsible for unified media programs. Federal programs
of financial assistance played an important role in this increase. In
fiscal year 1973, Texas public schools.employed 1,022 elementary 1i-

* brarians; 1,494 secondary librarians; and 173 all level librarians;
totaling 2,689. The number of supervisors serving large School distriects
is‘stabilized at 44, _

In Louisiana the number of public school librarians increased by five,
and eight librarians were employed at the district level. Some high
"“““——Bchools—added_a_sgcggd_11brar1an to the faculty. .

-, T ————y

No additional, library staff were employed in American Samoa during the
.fiscal year, but the results of the librarians' fine work caused the
Government of American Samoa to transfer them to the regular budget.
-In ‘Guam, local school media staff have increased since the beginning
~ of ESEA from 14 to 35. Each public schocl has a library staffed with
a librarian. For want of adequate funding to continue media personnel
"in their present positions, at least one district in the Trust Territory
faces the prcspect of having to reduce personnel. -
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Due to the increasingly critical financial problems of most.local
educational agencies in Califormia, it seems likely that the number
of media specialists in school employment may have decreased this
year although the number is still substantially greater than it was
prior to the beginning of ESEA funding. In many cases technicians
and aides may have been retained to give some semblance of service in
school media centers. A new and completely revised system of State
support for school districts was enacted by the State Legislature
during the 1972 session to become effective July 1, 1973, This new
system affects school districts in different ways but has -the general
_effect of making the’richest school districts less affluent and in-
creasing the monies-available to the poorest school districts. 1It.
does increase by apptroximately $332 million the State's contribution
to education. Although it is too early in the school year to assess
what .changes the new.finance system may make in employment of media
personnel, it is hoped- that the trend reported for 1972-73 may be
reversed during 1973 74. :

California

~f

Year Ending No. of Lib./A.V. No. Librarians { No. A.V. Specialists

1971 ' 463 140 74
1672 : 465 135 » 68 )
1973 o 934’ 242 - ' 70

The most recent Washington State Certificated Pérsonnel Report shows
significant increases in the number of full-time equivalencies of

media personnel emploved at school levels. The emphasis in the State

is on integrated library/audio-visual services. The decrease in ) ‘
audiovisual personne* and the increase in the category of library/
audiovisual might be an indication that schools are implementing

integrated prougrams of service.

~——Selection of Materials “ - _ g

_ The attention given in title II to the sclection of high quality media

~ for use in elementary and secondary school subjects is one of the

; strengths of the program. Title II coordinators and media, reading,

' and subject specialists in State and local education agencies have
provided guidance and leadership in evaluating and selecting materials

Pfor school media ccllections in relation to changing curriculum content,

;
/
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new. instructional methods, and current needs of children and teachers.:
Activities related to selection of materials include:

. Issuing general bibliographies of selection sources

. Compiling specialized bibliographies on subjects of .
current interest

. Holding workshops to provide opportunities for teachers
and media specialists to preview and evaluate media

. Providing consultative and advisory services as requested

. : . Establishing examination centers for new materials and
equipment

Pennsylvania veports:

The continuation of the examination center program has been .
the greatest contribution to the s<lection of high-quality
materials. Both public and private school staff use the
centers. .Inservice programs were held at the centers for

308 school districts. Six festivals reviewing new materials

and providing guidance in selection were featured. ‘Monthly
reviewing sessions during w.aich teachers and media specialists
review materials were also held.

Title II provides funds for some materials for the Center for Edu-
cational Technology, a regional materials examination center, in
Paramus, N.J: - Teachers, administrators, media specialists, and other
school personnel may preview or borrow media from the large assortment
for use, testing, and evaluation in their schools.

Specialized bibliographies on subiects of - nationwide currency, .including
career education, metrication, minority studies, status of women, drug
and alcohol abuse, environmental/ecological education, cons:mer educa- .
tion, and area studies were developed by New Jersey, New York, and '
Vermont. Several States have also developed excellent bibliograpliies
featuring printed and audiovisual materials related to State history.

TUT T - —For a-variety of reasons the ESEA title II program contributed to the
selection of materials of high quality appropriate for thé.use of the
children and teachers of the Southeastern States. Among the factors
generally mentioned are cooperative planning at the school building
level between teacher and media specialist, the increased number of
professional personnel employed by local school divisions, the addi-.
tional funds available for specialized needs, professionally prepared
bibliographies made available through State administrative funds,

A
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selection centers and special collections which made "hands-on" exam-
ination possible, and- inservice training. Specifically, Tennessee
includes criteria for the seclection of appropriate materials in the
State's guidelines for ESFA title IT and emphasizes the importance

of the criteria in the inservice programs and consultative sérvices
provided by the State staff members. ‘

Kentucky reports that by following the suggestions listed in the ESEA
title II memorandum on selection, by using faculty, student and curric-
ulum needs as a basis for selection, and by a continual assessment of
requests for ‘materials, most school districts purchased materials of
high quality in relation to loca. needs. Adequate selection tools

are avajlable in most public and private schools, and the importance

of their use in the selection process has been greatly enhanced by

the ESEA title IT guidelines. From the State level, there has been

a constarnt effort to encourage librarians o make quality selections
with the aid of faculty and student selection committees.

Teachers were assisted in selecting and utilizing printed and audio-
visual -materials to support special programs in South Carolina by the
State school media consultants who served as resource persons for State,
regional, and local meetings, and who compiled and distributed bibli-
ographies on such areas of interest as drug education, sex education,
hlack studies, South Carolina materials, and easy materials for children
with special reading problems. State curriculum specialists provided

direct service by working with local planning groups in implementing

special instructional projects based on established goals and objectives-
of the Department of Education.

Georgia .formulated statewide policies to assist teachers 1n the selection
and utilization of materials to support special programs. Some of the
spec1ficat10ns are:

,

1 A planned program for the development of listening, viewing;
readlng, research and study skills to permit teaching and
" learning freedom, ’

o 2 Materials selected to support ail phases of the school
program and provide a balance between the various
types of media. :

Materials nrovided at varving levels to enable
students to work individually.

3 Choice of materials that take cogni7ahce of those readily
available in other departments of the school and in the
community.
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Curriculum and media supervisory staff in the Upper Midwest States
previded much assistance to classroom teachers and library/media
personnel in the selection of materials. Curriculum guides with
suggested resources, annotated bibliographies, and lists were pre-
pared and made available within each State. Perhaps the most widely
distributed bibliography was the Minnesota Indian Materials Regional
Collection, revised in 1973. 1In Kansas, High Interest-Low Vocabulary

' Books rublisied by Wellsvilie High School was widely used throughcut

the State. Workshops and conferences focused on selection and utili-
zation; for example, the area workshops in South Dakota for library/
media personnel and classroom teachers on selectfng materials.

Each of the Iowa area media centers has an active selection committee
composed of teachers, librarians, administrators, and students who
preview audiovisual mate—-ials prior to purchase. Indiana concentrated
on getting local school districts to update their selection policies
during fiscal year 1973.°

To show how a selection p011cv can defenu local media selectlon, the
Michigan report states

During the vear a parent in Lansing questioned the selection
policy of the school librarv media centers by challeng1ng the
inclusion of one title. As a result, the pOlle and the method
of selection for title II as well as other materials were given
wide publicity, and the school library media center program
received a vote of confidence from the Board of Educatlon as
well as the general public.

Title IT has provided “unds to acquire materials of high quality for
use of public and private school children and teachers in Utah. Funds
for this purpose had been so limited that title IT made significant
gainu possible. The program has compelled school people to analyze
and evsluate their educationul resources and to select materials for
breadth, depth, and balance. Under the integrated media, program in
Utah, funds for materials are expended more wisely than in the past,
when purchasing was largely on impulse or in response to an ambitious
sales pitch, or otherwise generally uncoordinated with instructional
objectives. An important service to both public and private school
personnel provided by title IT funding has been the acquisition of
lémm films for film depositories strategically located around the

State. Two new depositories were set up in fiscal year 1973, increasing

the number to 10. A total of 2,979 prints have been acquired with 500
different titles. ,

(V8
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The Texas Association of School Librarians contributed $6,000 to an
ins>rvice education effort to be conducted through the 20 Education
Service Centers. The purpose of the inservice sessions was to
strengthen the planning process for the library media program in all
areas including the selection process.

Attention has been focused in Texas on the quality, appropriateness,
and utilizatiop of school materials by monitoring teams making onsite
visits to schools participating in federally funded programs. Staff
members from thé Division of Instructional Media-participated on the
teams in order to imaplement Staté priorities and strengthen curricular
progr .' Title II program staff worked closely with subject con-
sult3gnts in advising local education agencies on acquisitions. The

. Right To Read program has received particular emphasis. Liste of
_sources of materlals are prepared and distributed to interested

librarians and administrators. As the schools' basic book collections
uave been improved, incre¢asing stress is given to the use of criteria

in the selection on audiovisual materials. This aspect of selection

is partlcularlv significant as materials are chosen for migrant children
or those in bilingual progrars.

Responses on a Montana title Il evaluation form indicate that materials
purchased bv schools were of high cualitv. All but three teachers
commented positively on the materials received. The overall satisfaction
with the quality of materials is reflected in the teachers' statements below:
Clyde Park--'"The instructional materials that were included
with the kit and the filmstrip were excellefjt teaching aids.
The tapes and filmstrips together are great motlvallonal tools.
We found many students volunteering to do-reports on drug
problems in our society after viewing Several of the filmstrips."

Reberts--"The byoks purchased for history reference are beau-
cifully illustrated, factual, and intqfesting."

Hinsdale--""The set is an excellent teaching tool in home eco-
nomics classes. The full transparency set is.a very good
consecutive course..." .

All the Western States prepared and disseminated biﬁliographies on
subjects of special finterest, or in support of varicus curriculum

. areas. -‘In addition, a list of approved selection aids for print and

nonprint material was prepared by the Arizona- title II administrator.-
Seventy-five percent, of the materials purchased with title IT funds
are to be recommended by at least one selection aid. The aids are
part of the professional collection of materials in the Department
and may be.borrowed by mail. A collecticn of new materials from
publishers is also: malntalned in the lerary-Media Services Division

v
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~and is available for exam1nat1on. The title II administrator has,
at -the request of small-school districts without cert1f1ed 11brar1ans,
. selected matar1als for them.

o

T

*’ ' The emphasis in selection policies required of local districts in
California is on quality of materials that meet curricular needs. °
Pupils, as well as.teaéhe:s,‘evidence increased interest in making

- .rgcommendations for additions to media collections. In several areas

'“5F the State,-groups of media specialists meet to share evaluations
based on actual trial use by pupils and teachers of new print and
nonprint materials. In Hawaii, five library media specialists in =~ *
- " the Department of Education spent the equivalent of 2 days per month
each on evaluatlon of new materials made available under title II. -,
Materials were listed with annotations and reconmendatlons for use
- by school 11brar1ans.

! Oregod State Department of Edutation personnel have encouraged district
‘i purchase of materials to support the State’ priorities as well as those
which SUpport local objectives. c

Selection aids and tools were prov1ded all dlstr1cts by the Trust
Territory of the Pacific Islands Department of Education. Chief

among these was the Master List, a compilation for the flrst time,

of spec1al1zed materlals-deallng with the area,. and keyed ‘in the

same manner as-selection tools in common use. Private segondary .
,schools were prOV1ded with subscr1pt1ons to 10 periodicals as a
-title II service. -

N v

1Slnce the inception of title II in Washlngton Qtate, "Selectlng
Learning Resources,’ a bibliography of bibliographies, has been:
, distriblited to all. schogls of the State with ‘the title IT applica-
e tion fofms( This publication was of .special ‘help in small districts
" without trained personnel.  Using the Instructional Materials .Act as
. a focus, consultation help in selection of mater1als, censorship, and
controversial materials was provided to:large numbers of med1a personnel,
‘principals, superintendents, school board members, pub11c 1ibrarians,
and -a wide variety of teacherq' associations. , "

o Coord1nat1on W.th Uther Federal Progiams

“  Title II is most frequently coordlnated with NDEA title III and ESEA
. titles I and III. ESEA title II and NDEA-title III are administered -
in the same .State department'of education unit and by the same stafl
in New Hampshire and New York. In New York, the two programs are
administered in the Bureau of Schéol Libraries. Bureau staff are
-active in working on 11bra;y/med1a programs for thé’disadvantaged
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and have produced a publicatlon Library Programs for the Disadvantaged,
-describing projects jointly funded by ESEA titles I and II. A list

of "Responsibilities of the ESEA Title I Librarian,” jointly'prepared
by the staff in -the Bureau of School Libraries, Bureau-of Reading,

and Division.of Education for the Dlsadvantaged has been w1dely
disseminated th'oughout the State. : :

Connecticut cites pressures of time, limited staff, and uncertainty
of funding as reasons that prevent long-range cooperative planning
but nevertheless mentions examples of cooperative effort:. e

. Communities participating in several of the State title III
regional educational centers have pooled title II resources
to provide for a more extensive collection of resources.

; An ESEA :title IIT bilingual program in Bridgeport was en-
riched by reading materials purchased under title II.

. A title IT reading grant provided funds for a collection
- of materials to support an ESEA title III oceanography
project in Stonington.

In 1972, Hurricane Agnes completely destroyed many public and private
schools in northeastern Pennsylvania. Ducring fiscal year 1973, ESEA
title II staff cooperated to provide consultant service in partnership’
with the other State units funded through ESEA III and V to aid in
restorirg and renewing'school and media programs. In some instances,
consultants helped to arrange cooperative media programs with other

- agencies until school service could be restored ESEA title II staff
has participated in 1nter11brary cooperative workshops to -assist in
planning for ways for schools to ‘share in ex1st1ng and new interlibrary
cooperative programs :

In the District of Columbia, orojects under ESEA titles I and III and
-NDEA title IIT are in selected . schools, while all schools receive ESEA
title IT matprlals to support educational programs on the basis of
need. To this extent ESEA title IT complements the other programs.
Media. spec1a11sts indicate that resources received from ESEA-title II
have been used with NDEA title III equipment in programs funded by
ESEA title I and ESEA title III. An example of informdl coordination
is the K-12 Career. Development Program which was federally funded to
develop a curriculumn in the area of career education. This 'program
inspired the media spec1a11st at one school to develop an ESEA title IT
prOJect to acquire related materials and resources.

-

Maryland reports coordination in several ways:

.
B o}




" Schools with federally funded drug abuse programs used ESEA :
title IT funds for materials to support the program. o

. ‘Guidance programs under ESEA title I1I have been svpported
by ESEA title II materials selected to meet the needs of
children and teachers.

. Funds from ESEA titles I and II have been used to strengthen
the collections of materials-for early childhood education
and kindergarten programs.: : : ‘

. Summer programs under ESEA title I depend'heavily on rein-
forcement naterials from ESEA title II.

. The Maryland specialist in Community Services, L1brary Services and
Construction Act title I, has shared responsibility with staff of
ESEA titlé 11 for working with local education agencies and local
school personnel in the area of reading for the disadvantaged..

: 1 .
The  ESEA title I1 coordinator in North Carolina provides assistance
to local school administrative units in evaluation, selection, acqui-
sition, and utilization of school library resources and other instruc-—
tional mater1als acquired under titles I, II, III and VI of ESEA and -
title III of NDEA. 1In addition, the ESEA title II staff works ‘with
the LSCA staff of the North Carolina State Library on cooperative
planning for implementation of the amendment to LSCA title III and
ESEA title II relating to the coordination of -the school library
services with the public library agency.® This included developing
.a policy statement setting forth the purposes and the State level
.responsibilities of the school library and the public library, and:
suggestions for ways in which 'school libraries and public libraries
may coordinate efforts 'n local districts. The ESEA title II con-
sultant serves as a member of the State Advisory Council on Libraries.
~In Virginia, the School Libraries and Textbooks Service reviews appli- .
_cdtions for ESEA title III projects having media components. One such
project included the development.of a central processing unit for a
large ‘county. In preparation, a very complete handbook or guide was
_developed which included detailed instructions for processing non-
print media of all types. ESEA title III.funds financed the printing
of enough copies for wide distribution to other school divisions.

In the Upper Midwest 6 of the 12 States adm1n1ster ESEA title II

and NDEA title III in the same unit of the State department of edu-
"cation. Five of the six have the same administrator for both programs.
The Nebraska ESEA title II and NDEA title III programs share an Ad Hoc
Adv1sory Committee; a similar arrangement exists in Ohio.
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_ Joint conferences for school, public library personnel ‘and other
educators, such as the Right To Read Motivation Conference in Indiana,
"resulted in greater understanding of the roles of each of the repre-
sentative agencies.. Another example is the Illinois conference on
assessment of current holdings and lending practices for 16mm films
in the State. This conference was attended by title II cooperative
agents, public library system directors, directors of 16mm film
cooperatives at State universities, the Un1versity of Illinois Re-
search Center représentatives, State.zducational agency library/media
. staff, and local school media personnel .
\
The Minnesota ESEA t1t1e II special grants prov1ded instructional
media for migrant programs in 10 schools under ESEA title I, in 22
schools in Phase I, and-in 127 schools in Phase II of the RightrTo.
Read program. Many reading programs in Michigan were able to use-
materials purchased with ESEA titles I and II funds and equipment
with NDEA title III grants. Substantial sums of title II funds in
~ Indiana and Iowa support the State educational agency professional
" libraries which are used by all State agency personnel, including
those administering’ Federal programs. - :

ESEA title II funds have supplemented LSCA and State funds in instruc-
tional media programs.in State institutions for- physically, mentally, -
" and emotionally handicapped children ,as well as in correctional insti-
tutions for juveniles. *: interesting ESEA title III program targeted
at attitude adjustment of students in a South Dakota school-district is
made a great deal more effective by the extra instructional materlals
provided by an ESEA title II grant. Indianapolis schools ’ .
have utilized Model Cities funds to renovate quarters for school media
centers, ESEA title II for school -library resources, and NDEA tit1e ITI
for audiovisual equipment. -

The. Kansas report stated:

Title .IT has been coordinated with other ESEA titles, NDEA,
LSCA, and other .programs of Federal financial assistance’
through staff planning within the department and area con- -
ferences with school administrators, school librarianms,
public librarians, and college librarians. Local schools

. have been encouraged to coordinate efforts among the various
Federal programs where it is possible and desirable. -Staff
planning at the State level has been handled through the Di-

" vision of Instruction which includes titles ‘I, II, and VI
‘ESEA; title III, NDEA; and Drug Abuse Education. Additional
coordination is provided through the_office of the Federal
Programs Coordirnator and a committee that functions in the
capacity of studying Federal program 1eg1s1ation. Projects .
that will affect other Federal programs or areas of interest’

E ’ . ' o
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In Texas the scope of program consolldatlon for local school dis-
tricts for fiscal year 1973 included program elements supported
under ESEA titles I and II, NDEA title III, Vocational Education
(Federal Act of 1963) and State funds, and-Special Education (State
funds). . ESEA title V supported agency reorganlzatlon accordlng
to functions. The Funds Management Division reviews and approves
consolidated applications from local districts- and coordinates-
onsite monitoring of programs under the Consolidated Application.
The Office of Planning includes the Division of Assessment and
" the Division of Innovation and Communication with responsibility
for dissemination of public information. The ESEA title III
State Plan established 20 regional Education Service Centers,
each-with a media component, which circulates media materials
and offered consultative and informational services in the
media area.

“All schools and districts were encouraged to assess their needs,
determine their priorities, then look to all possible fund
sources to meet the priorities. These fund sources included

"titles I and IT of ESEA, vocational funds, guidance funds,

State Media Improvement, or any others which could assist in
building teaching and learning resources for the school or
‘ district. Leocal effort -ilso was taken into account in terms

of eligibility for ESEA title IT and matching’ provisions of

NDEA title TIT.

Cooperation between ESEA title II and LSCA title IIT Peading
centeérs continued in American Samoa. The elementary school
principals provided locations for the night-time reading centers.

_Title IT provided the books and LSCA paid salaries for part-time
personnel. The services funded by the two grants were intended

_ by this continuing team effort in a way never before available on
the island. The bookmobile, supplled with LSCA funds and. partially -
stocked- by title II, made stops at village schools where library
service was limited or nonexistent. It also serviced early
childhood teachers in villages without schools, institutions
(hogpital and prison), and the program for.the handicapped.

The LSCA Book Box program of the Trust Territory listed some items
obtained under title II for loan by. teachers on remote islands where -
.there are no libraries. Title IT contributed to the workshops and ‘
seminars held by subject specialists working with other ESEA titles
by providing review copies of materlaIS, which, after consensus, was
reached, were recommended to teachers, principals, and selection
committees for purchase under title IT. Title II helped prov1de the
collection for a new elementary school 11brary created in part by
. NDEA title III. funds.
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Frequently mentioned activities in Western States with ich .title IX
was coordinated were funded by ESEA title I; title I - Migrant, Edu-
cation for the Handicapped Act, Bilingual Education Act, NDEA title

. ITI. . ) o ST

- T,

" Additional activities were carried out in.certain instanceS?ﬁG%grk
County in“Nevada, for example, used part of its title II funds f%hi,

materials supporting its Right To, Read and ESEA:title III Ob-jective-“‘""'\-«,~

Based Career Guidance programs. Williams Elementary District #1 and

Williamsdﬂigh School District, Arizona, employed funds from the

* Vocationdl Education Act to purchase equipment for auto mechdnics.

Tapes, slides, and films were acquifed with title IT funds to explain
function, use, and safety in working with this equipment. In' Glendale

Union High Schoql District, also in Arizona, staff ‘members salaried

under provisions of the. Vocational Education Act are using materials

on career education bought under title II.

Another example of teacher use of materials bought, with title IT funds

was in Hawaii, where filmloops were used to supbort an interdisciplinary

approach to social sciences. Workshops at the district level to train.

" teachers in the program were given by Department of Education specialists
and consultants in the humanities. Title IT provided the required
instructional materials. under minigrants to schools unable to buy
them with their own funds. Media center equipment and materials
bought under title II were used for inservice training of aides under

' the Education Professions Development Act in-Flagstaff High School
District, Arizona. Materials for a séventh- and eighth-grade unit o

~ in oceanography in an isolated rural area on the island of Maui, Hawaii,
were acquired under title II. " The project was an outgrowth of the

.experience the teacher had had in a Natioral Science Fund summer
institute in oceanographv. . :

Improving Accessibility of Materials

One of the most ifiportant advances in northeastern school media pro-
grams since. the inception of title II is the improvement in the access-
ibility of materials. Among improvements made are the availability

of the media center for use throughout the schédl day, and before and
after school; flexible scheduling for media center use of classes and
groups; simplified attendance procedures for individuals; short- and
long-term loan of classroom collections; and liberal and flexible
circulation policies. -

o

Almost all title IT coordinators in the northeastern States commented,
.some at length, about accessibility of materials. 1In most, States,
media supervisors have worked for years to end_.the custom of having
elementary school children visit media centers according to a rigid



schedule and have the center made freely available to children and
teachers at those times when media and media services are needed in
relation to teaching' and learning activities. Excerpts, from State
reports illustrate the extent of problems related to the accessibility
of media and media services and how the various States are attempting
to cope with the problems.

/ |
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.Connecticut: The most frequent answers of school administrators
to the question of why they do not have a more flexible use of
their school media facilities are the lack of space in the center
and lack of staff. Consultant help to schools requesting a551sc—'
ance in reorganizing-present media facilities . .and encouragement
to schools to utilize classroom teachers as subJect resource
people have in a few instances facilitated a more flexible use
of the media center. The tradition of scheduled media instruction
periods, particularly at the elementary level, remains perhaps
the greatest barrier to increased flexibility in the use of our
media centers. With rhe introduction of the concepts of '"the

T open school," ' 'individualized instruction,"” "non-gradedness,"

and "student-directed learning," we are finding a corresponding
change in the ease and “lexibility of student access to school
media learning resources. To the degree also that the unified
media center concept is accepted in the instructional program
of the school, we see increased freedom in the use and home
circulation of media resources of all kinds, including accom-
panying audiovisual equipment. ;

Delaware: Tt is inc}easingly difficult to encourage principals
"to allow media specialists to provide an open Situation. - As
) adequate staff -are provided in :the media center, there is a »
v tendency, especially at the elementary level, to require a fixed
schedule. During the course of the elementary evaluation program
and the information gathered dur}ng the visitation reports that
were conducted during the past year, it appears that sc¢heduling
remains a major problem. Fixed scheduling practices are dis-
. couraged by all Department specialists. The specialists in i
: early childhood education and, reading have been extremely helpful
' in this matter.
Rhode Island: Administrative and scheduling practices that
permit free and easy use of materials of all kinds continues
to beva difficult area to handle. Many administrators have- _
been exposed to the open school concept through our Alternative
Learning Center. Continued effort will be extended in this

area.
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Georgia typifles the attitude of all States in the Southeast toward
improving accessibility of materials:

.

Concentrated efforts have been directed toward open or
flexible scneduling and freer loans of materials and
equipment. This thrust has included State, district and
local inservice programs for supervisors, pr1nc1pals,
media specialists, and faculty groups.

Additionally, Kentucky's School Media Censultant encourages state-
wide visitation of ,school districts which have thoroughly committed.
themselves to the. ‘concept of free access to materials. The Division
of’ Instructlonal ‘Media circulates-four madia newsletters a year to
‘all superlntendents, principals, supervisors, and media specialists.
In these newsletters examples of outstanding programs of media utili-
zation are described, and several articles have been devoted to the
topics of non-restrictive scheduling and free access to materials.

North Carolina reports that the development of a districtwide unified
‘media program has encouraged administrative and scheduling practices
that permit free and easy use of materials of .all kinds. Both ele-
mentary and secondary schools have been encouraged to adopt open
scheduling so that students and teachers may have immediate access
to"all media. The unified media concept has promoted independent
Study in both elementary and secondary schools. A large number of
."schools now encourage students to take home all types of materials,
~ including disc recordings, cassette and reel-to-reel tapes, filmstrips,
8mm film loops, framed art prints, pamphlets, periodicals, and books.
Equipment to use these materials is also available for loan to students.
All special-purpose grants under ESEA title II have encouraged free use | °
of all types of material. L ER

"For maximum effectivenese, any class, any group, or any individual
should be permltted to go to the media center for information and
materials without prescheduling."” So states the North Dakota Guide

 for Curriculum Planning. New classification requirements, effective
July 1, 1974 include the statement, "The effectiveness of the media
center should not be restricted by utilizing it as a regular study

- hall." Michigan, in one workshop, focused on administrative practices
that inhibit the use of materials. -

An important aspect of the Utah Integrated Media Program is self-
evaluation by each school staff of its media operation with emphasis

. on free and easy, but effective, use of materials of all kinds. In
Utah there is diminishing use of the media center for scheduled large-
group activities except in primarv grades where story time or similar
activity is felt to have positive value. At other levels large-group
orientation or instructional activity concerning effective use of the

’
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media center is utilized as/appropriate. “More and more, as local
conditions permit, media centers are serving as learning resource °
centers for individual and zmall -group use. Students, more often,
are coming and going freely and assuming greater responsibility for
their own learning. However, progress is handicapped by lack of
personnel to man the centers. Often teachers must take groups to
the centers because they must double as media pe1sonne1

In Idaho attention is glven in Your Media Program K-12, the-State
guidelines, to adminlstratlve and scheduling praétices which permit

free and easy use of all/typeq of materials and equipment. s
/

' States in the West vary |n the degree of success attained in assuring
, free access to materials) aLthough much stress has been and continues
» to be placed on-its importance by State title II coordinators and
media staff. Flexible uUse of library resources, whether by individuals
or by large.groups and ¢lasses, is specifically stated in Goals for
School Library Media Prpgrams: Guidelines for Schools in Hawaii. In
Nevada the plan for may1ng the materials accessible is required on
title II appllcatlons./
/
. Accessibility to the media center by all students throughout the
school day is empiiasized in inservice meetings and during onsite
" yvisits by California State staff. There is also strong encourage-
ment to allow all library resources to be available for home circu-
lation by students. As materials become more plentiful, administiators
are relaxing their attitudes, toward home use of both materials and
equipment. Changes at the elementary level are particularly evident
as more and more schools move from rigidly scheduled library periods
for teaching ilibrary skills to more flexible programs that are in-
creasingly integrafed with classroom 1earn1ng experlences and,skills
taught at the t1me of need.

In the Bureau of Indian Affairs schools, as in other schools, it is’
the pr1nc1pal who sets the tcne and establishes scheduling policies.
There has been some shift to the philosophy ‘of -allowing free access

to materials in these schools, but too many administrators are still
or1ented to quiet study halls and 11m1ted access to library materlals.

Development and Revision-of Standards

Administrators and media specialists assigned to the administration
of ESEA title IT in the northeastern State departments of ‘education
haye provided 1eadershxp in appraising existing State standards for
sc ﬂobl library résources, have initiated pew and revised standards,

~  and have promoted and directed dissemination and implementation of
these standards. Maine, Pennsylvania, and Vermont are among States
reportlng plans for revision.of standards.

o
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The small number of northeastern States that use title II funds for
the acquisition of other instructional materials use®™existing
standard$ for school library resources for such materials. Criteria
for the selection. of textbooks have been developed by several north-
eas;ern States. Delaware, New York, and Pennsylvan1a are among
States issuing bulletins which provide contemporary criteria by
which school districts can more effectively select textbooks. The
Delaware bu11et1n, issued in fiscal year. 1973 has this introduc-
tion:

It is further a purpose of these guidelines to provide
the basic principles by which the educational programs
and instructional materials in the public elementary
and secondary schools in Delaware might more construc-
‘tively convey the multicultural aspects of the American
society. One of the more apparent characterlctlcs of
the instructional materials used in many schools has _
been the portrayal of the dominant culture while either
omitting or minimizing the contribution of women and
members of minoritv groups to the progress of the °
United States. The majority of students may rely upon
their textbooks as the basic source of information in .
a given area of study; consequently, diligent care

and discretion in the selection of learning resources
-should be exercised by teachers so as to minimize
cultural and sex-role stereotyping. :

3

Alabama, the District of Columbia, Kentucky, and Virginia reported
that plans for revision of standards for media programs were in,
varying stages of completion. In Alabama, the revisions have been
made and are ready for editing, with subsequent implementation
following soon. Tremendous progress has been made since 1965, with
all public schools and many non-public schools meeting present
standards. ESEA title II has served as a catalyst in this effort.

During 1973 Virginia school supervisory staff members worked with
committees on the" revision of standards for school media resources
in conjunction with the revision of both elementary and secondary
accreditation standards. On an overall State average, the standards
for books per child and for egpenditures have been met, with steady
progress being made toward meeting present standards for personnel.
ESEA title II funding ($2,154, 844) represents one-fourth of the
total amount spent in Virginia in 1973 for school library resources.
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The accreditation standards-of the North Cent:al Association are
being revised to include elementary schools for the first time,-
Accreditation standards for secondary schools are being updated.
West Virginia's standards are based on those of the North Ceftral
Association. Addition of elementary standards should give a much
needed impetus t~ the development of a statewide elementary school
media program.

All States in the Southeast Region report that ESEA title II has
_ been a consistent and significant influence in their progress
toward meeting State and regional standards for media programs.

Since 1965 all States in the Upper Midwest have developed and
revised State standards, often patterning theirs to some extent
after the Standards for School Media Programs, déveloped by the
American Association of School Librarians and National Education
- Association. Several States expressed concern that a number of
local school districts have not yvet reached State standards which,
in most cases, are lower than the national ones. Reasons cited for
not meeting State quantitative standards were: (1) the large
number of new elementarv school libraries begun since 1965 and

the ever increasing number of new seconcary school libraries; (2)
consolidation of buildings and districts; (3) budgetary restric-
tions because of tax failures; (4) student attitudes, resulting

in theft ahd damage; (5) a more systematic weeding of collections.

"Two States reported recent rev1sions or additions to their State
standards. TIllinois revised, published, and distributed- coi&es
of Standards for Fducational Media Programs in Illinois. Iowa
published, and disseminated Plan for Progress in the Media Center:
fac111t1es.' State education agency persounel, university media
personnel, local school district media“personnel, school superin-
tendents, and architects participated in the preparation. .

Standards in all the Western States -except Alaska have been recently
revised, and strides are being made in meeting the new standards.
For example, thé book per pupil ratio has risen to 8.7 in Hawaii,
and to 7.8 in elementary schools and 9.2 in secondary schools in
California.  Particular progress was reported in improving the

collections of audiovisual materials in schools.
. ;
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3. TITLE I1'S COMMITMENT TO RIGHT TO READ

Notable Reading Projects - a Publication

The Office of Education continued -in fiscal year 1973 to publish

the series of reports describing notable reading projects funded
under title II. The five bulletins published during the year pro-
vide examples of the high priority given to reading in funding

title II projects and indicate that the program has contributed
substantially to the education of children with reading difficulties.

Nearly all projects described in the series of reports have included
evaluation components, ranging from very simple questionnaires and
attitude surveys to more sophisticated techniques and instruments.
The projects serve primarily children and teachers in regular ele-
mentary and secondary school programs; however, some serve such
target groups as disadvantaged, gifted, and hand&capped children,
and ‘such special programs as career education. The initial 2,000
copies of each issue have been quickly exhausted and several issues
have been reprinted a number of times. Projects described in the
bulletin have been abstracted in several professional reading and
media journals,and project directors report a large number of in-
quiries for further information about their programs.-

Representative Creative Projects in Reading

In fiscal year 1973, the title II program continued to make a con-
siderable contribution to reading development The northeastern
States reported funding many title II reading projects. New York,
for example, noted a marked increase of competitive grants directed
toward reading. There were 22 grants totaling $538,082 in fiscal
year 1972 compared with 70 grants representing $1,229,386 in fiscal
year 1973. The following descriptions of projects in Connecticut are
typical of the small grants macde in a number of States: .

Pupils ir East Windsor High School read widely on myths,
superstit1ons, occultism, and Oriental customs and pre-
‘pared projects ranging from preparation of a Chinese-meal
_to a demonstration and explanation of Karma Yoga.

At the Southeast School in Newington, the enthusiasm gene-
rated by ecology-related books and other reading materials
resulted in pupils winning prizes in an ecology poetry and
poster contest sponsored by the Environmental Protection
Agency. '
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Fourth. graders in the Northeast School in Bristol became
"hooked on books' through the use of an abundance of
paperback books, a very informal.reading atmosphkere, and
much individualized counseling.

.New Jersey projects included an integrated reading program for grades
4, 5, and 6 and the Fellowship Farm School, Piscataway; paperback
classroom 11braries, multiage\geading groups .for grades K-4 at Barley
Sheaf School, Flemington; and a remedial and developmental reading
program at Barringer High School, Newark. The scope, nature, and
.size of Maggachusetts special reading projects is 111ustrated by

the follcwing:

Chicopee, Selser Memorial . School, ABOUT FACE: RAISE
READING LEVELS, $800

Gardner, Prospect School, A KIT PER.KID - READING,
$2,000

Natick, Murphy Elementary Schocl, STOP, LOOK, LISTEN,
AND RcAD - A CHILDREN'S PROPOSAL, St,soo

Reading, Reading High School, LEARNING ON OUR TERMS -
READING, $1,000

Somerville, St. Joseph's Elementary School, TRUE READING -
INTEREST PROVIDED, materials loaned totaling $2,500
Watertown, St. Patrick's High School, SPACE SH{? EARTH-
INTEGRATED READING/SCIENCE/SOCIAL STUDIES, materials

loaned totaling $2,500

Maryland reported a variety of programs using innovative curricular’
and instructional techniques, espec1a11y creative projects in the
field of reading: Two middle schools in St. Mary's County have made
a great effort to buy materials rhat interest teenage students - books
about pop singing groups, records and tapes. These materials Have
been very popular and have brought children to the media center on

‘a regular basis. At Beach Elementary School in Calvert County

no reading texts are used. Reading is taught through interest and
through many forms of media. The media center is a basic part of

the reading program,and its success depends on the services and ma-
terials available there. 1In Cecil County, title II .contributed to
naterials needed for the New Language Arts Curriculum, which included’
the Phased Elective Nongraded program (PEN). The PEN program restructured
secondary English for the tenth, eleventh, and twelfth graders so

that students with reading problems could eliect Basic Reading I,

which includeg both developmertal and remedial reading. 1In addltion,
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courses desigaed to help these same students, such as Vocational
English, Fundamental English, and Sports in Literature, though
focusing on some other area of content, ccntinued to emphasize the
reading factor by using various groupings, materlals, and techniques.
In Frederick County, exemplary programs in self-selection and in A
content re‘u1ng have been.developed using the excellent trade books
and nonprint materials which have been made availabhle. Pilot Ppro-
grams have emerged which stress'the acquisiiion of survival 8r -
functional reading skills which is a state-mandated priority. ‘The
free reading program of the Stephen Decatur School in Worcester

County which began two years ago using-papeérback books has spread
with great success to other schools throughout the State. N

In Tennessee, Memphis City and Shelby County Schools have made a . -
concerted effort to 'channel title II funds into innovative
reading'projects. Both of these progressive systems have reading
programs which promote -the creative use of print and nonprint ma-
terials. After the child has mastered the basic reading skills,
media centers continue .tc provide the materials to stimulate.
interest in, and encoyrage the development of, reading

potential. Reading continues to be promoted in Trujillo Alto, ir
Puerte: Rico. A Readlnghfor-all project 1nvolvqs 689 elementary

and junior high school children. .The media’ speETalist helps the
children to select curriculum-oriented materials’as wdll as other
materials related to their interests. A home parepts d1sqqss with
their children the books read. The medla spec1alist'keeps in. touch Aijé
with parents to coordinate this activ1ty The 'use of-filmetrips - '. -
and puppet shows in conneztion with the project is noteworthy in-
stimulating and maintaining 1n£erest in readlng

o -
e

The Right To Read segment;oi]ESEA title I1 in West Virginia is the
most innovative part of the .program. In Ohio County.each school
developed its own con:ept of 4 Right To Read miniproject based on.:
the theory that projects are most successful whén the ideas are
generated by the teachers:'who will be using the materials. As.an
example, Madison School, whose 'media center had previously served
only junior high school students, opened its doors to all of the
children in the school; 1nclud1ng the kindergarten. The projett is
designed to encouragé reading by famllLarizzng pupils with the
center and its materials, by teachlng proper use by student-centered
activities 1nterspersed with ' strong hours.' and by allowing the
free 'usag: of. all tyves of media int the center and. in the classroom,
as well as -encouraging horrow;ng‘for home use. The basic reading
programs are supplemented by ‘books, records, sound filmstrips and
tapes which are clOselv coordlnated with the career education pro-
gram newly initidted ”“nhé county at all grade levels this yéar.
One third of all the ESEA title II allocation in West Virginia is
spent for ‘Right TO Read projects. : t

{ o
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Nine cut of 12 Upper Midwest States utilized a percentage of ESEA
title II acquisiticn funds for special needs or special purpose

- grants to local-public school districts on a competitive basis.

Though many of the projects provided materials for remediation and
motivation for the poor reader, some were designed to stimulate

the gifted as well as-the nonreader. In Illinois, the 54 ESEA

tltle II special projects developed creative approaches in improving
attltudes toward reading. Minnesota special projects included a
Health Education Study Project in six elementary schools in which
fllmstrlps .phonodiscs, and cassette tapes were used to support
topics such as individual health habits, and values and perceptions
:elatlng to health, safety, drug education, and nutrition. A basket-
of-books prOJect in a Perry Township, Indiana, high school involved

.students, teachers and librarians who selected a large number of

popular paperback books for loan to classrooms. Homeroom represent-—
atives actually brought clothes baskets to the instructional materials
center to get .books -for their ctassrooms. "Student and faculty
response has been great." reported .the district media supervlsor.

The following excerpts from the Michigan report show that the school
library resources provided by ESEA title II funds have made a difference
in attitudes toward reading:

Marvin, a senior with «.: IQ in the low average range and

1st grade reading ability, enrolled in Central Montcalm oA
Developmental Reading Class. In addition to reading tests T,
'a45 an indication of growth, observations by the teacher and v
librarisn of reading habits and interests were used. Maisin's
‘main interest was the Chilton Motor Car Repair Manuals and <
Hot Rod Magazine. Because we were able to maintain his interest
in library books and magazines about cars, he gradually moved
into other areas - easy biographies and mysteries. At the end

of the vear he posted a 3-year gain and a. hlgh interest in
readlng. :

West Catholic High, Grand Rapids: A classroom library was
provided for one teacher whose students evideuced an desire
to come to the library. These students judged a book by its
title, cover picture, and size. On an opinionnaire returned
anonymously, 68 percent of those answering said they were
reading more than formerly. A number of them volunteered
the information that they had finally discovered bodoks which
were interesting; and 88 percent indicated that they planned
to read during the summer and that they had or were getting
a public library card.



~

The relationship of the title II program to the Right To Read Effort
in Texas was interpreted to the educational community and the general
public through a 30-minute television program as one aspect of the
awareness and dissemination facet of the Right To Read Effort. A
.slide presentation and script were developed to describe the role

of the library in support of and in conjunction with each of the Right
To Read goals. Examples of local education agency programs were used
to illustrate library activities in achieving the various goals.

The reading consultant and a title II staff member have worked as

a team to present the Right To Read Effort to interested groups.
Both were active members of the task force which developed the docu-
ment establishing the Texas goals and both are members of the Con-
tinuing Committee on the Texas Right To Read Effort as well as the
‘Steering Committee for the larger Continuing Committee. Title II
staff members serve on the Right To Read technical assistance teams
and are able to provide consultative assistance to local education
agencies in coordinating title II acquisitions and the Right To Read
program. '

¢ One result of this combined effort is the project in Lubbock, Texas.

" Eighth and ninth grade students in a Lubbock junior high school use
the resource center as a part of the program to remove reading de-
ficiencies. Staff developed approaches are used in the .center to
‘improve both skills and student attitudes toward self, learning, and
school. The center cooperates in developing library and study skills
related to specific subject areas. The center is staffed by a teacher,
student teacher, and stident aides. Equipment and materials include '
film sets, word games, paperbacks, records, tapes., films:.rips, comn-
trolled readers, and tachistoscopes. Study carrels are provided.

AN

Reading continues tco claim much attention in Louisiana schools. In-
service for facultv members stresses the importance of school media
centers and all their resources. As the Right To Read program continues
to develop and is coordinated with title II, changes in curricular
technique will be effected. In Montana the State agency's concern
for adequate school librarv materials can only be interpreted as
support for the Right To Read effort. The activities of the State
reading supervisor encouraged utilization of the resources available

. under the title II program to ccmplement and supplement all types of

- reading programs as well ag those Right To Read programs in. the State

funded directly by the U.S. Office of Education. '

The 1972-73 publication, Relating Reading and the School Library
Program in the Primary Grades, was a ggoverative venture between
a California State title II consultant and a curriculum consultant
in reading. Printing and distribution costs were paid by the Bureau
of Elemc~tary and Secondary Education of the State Department of Edu-
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cation. The content was planned and developed with assistance from

county office and school district personnel. Several of the photo-
" graphs are from Phase II projecct schools. This handsome booklet

has had wide distribution, is making an impact on the relationship

A of reading teachers and librarians, and is beginning to influence
- school administrators' attitudes toward the functions of the school
librarian. : :

I Alaska $40,000 was set aside for special-purpose title II grants
to fund nine projects to foster programs of innovative curricular
and instructional techniques, with high priority assigned to early
elementary grades. Materials acquired are circulated through school
media centers which, with the additional materials, are more
efficiently supporting individualized reading programs in effect in
many of the recipient schools.

The Oregon State Department of Education is attempting to improve
reading competenciés as a means of achieving the objectives in its
five instruction-related Priorities. All title II projects must
reflect a plan to improve reading abilities of pupils in the schools
receiving tne grantsg. Parkrose Heights Jr: High School in the Park-
rose Distric: of Portiand expanded its instructional materials
center to reach pupils who are nonreaders or who have not been
stimulated to exPerience anv of the learning media in the school.
The numbers and kinds of paperbacks seen in pupils' hands show that
the goal has been »artialiv met. Kits with cassette recordings
reached pupils witn measurable reading difficulties. .

L. SERVICES TO PRIVATE SCHOOL CHILDREN AND TEACHERS

The program reports. for the first 7 vears of the title II program
have dealt at length with the f{avorable climate of cooperation
between public and private school officials related to the program.
This cooperation continued during fiscal year 1973 when a very high
percentage of pupils and teachers in private elementary and secondary
schools participated in the program.’ o

Three northeastern State departments of education .-~ Maine, Massachu-
setts, “and New Jersey - serve private school children and teachers
directly in the title IT program by purchasing the resources for

their use, holding title to the materials,jand handling loan pro-
cedures. In these States service to public school children and
teachers is handled by local education agencies who do the purchasing,
hold title, and develop appropriate loan procedures., Six of the
remaining States -- Connecticut, Delaware, New Hampshire, New York,
Rhode Island, and Vermont -- have resources. for both public and
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private school children and teachers purchased by local education
agencies, who also hold title and handle loan procedures. The
Pennsylvania State Department of Education does all purchasing of

- title II resources for both public and private school children,

holds title to the materials, and makes the materials available

to eligible children and their teachers.

The report of the Massachusetts Department of Education on title
I1 services to private schools is typical of the services rendered
in several States: '

Services under ESEA title IT to public and private school
children and teachers are substantially the same in
Massachusetts. Private school representatives are eligible
to apply for materials on loan under both the regular and
special-purpose phases of the program. Workshops conducted
in proposal~writing in fiscal yvear 1973 were open to private
school and public school educators. Slightly under 500
private schools enrolled children participating in the
regular grant program Ior $319,833 in materials-on loan,

and 25 received additional awards under the special-purpose
phase amount to $40,f£30 in materials on loan. Finally,

both public znd private schonls mav utilize the consultative
services of the ESEA title IT stafi{ and may borrow from our
central collection of some 20,000 iuvenile and professional
titles.

In the Sourheastern Regicn, services such as lists and catalogs from
which to request materials, inservice training, workshops, consultant
services, onsite visits tu assist in planning, and dissemination of
information were made available bv the State agency to private school
-hildren and teachers participating in the ESEA title II programs.
The ESEA title [T coordinator in Florida participated in a panel
discussion on Federal programs held bv tue Diocese of Orlando!for

‘their school personnel. The Kentucky Department of Education. through

the ESEA title TT coordinaror, encouraged local school superinkendents
to have 1IN0 percent nirticipation from eligible private schools in
the selection orf materials or special needs as wel. as basic instruc-
rional media. In North Carolina, the relarive need index used to
cffect the equitable distributicn of materials to children and teachers
took into consideration tne available quantities of nonprint items SUCh..
as filmstrips and recordings in relation to recommended standards, as
well as such-print items as books and periodicals. Each school admin-
istrative unit required that all schools, including private schools
enrolling eligibie children, complete a relative-iteed index in order to
- ’ T
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determine priority for project participation within the unit. This
method of determining allocations has been instrumental in extending to
private schools the concept of the desirability of a full range of
materials.

In Alabama, the District of Columbia, Georgia, Maryland, Mississippi,
and Puerto Rico, the State agency administered the ESEA title II
program directly to private schcol children and teachers, with materials
being cataloged and. processed before loan in some cases. In all States
where a local public school district spends part of its ESEA title II
allocation for materials to be placed in a district center, loans
of these materials to eligible children and teachers are required.
The same policy holds true for state-administered materials centers
.and film libraries funded wholly or in part with ESEA title II funds.
\
Durlng fiscal year 1973 services to- prlvate school children continued
to strengthen rolationships between public and private schools in
the Upper‘Midwest. Nebraska was no exception despite the fact that
a private agency administers the program for children and teachers
in private schools. Wnen requested, assistance in selection
of materials is given by both the local public school supervisory
staff and State curriculum and media supervisory staff. Private
representation on State and local advisory councils, attendance at
library/media workshops, mailings of State bulletins, newsletters,
and. other publications, and inclusion of private schools in State
education agency evaluations of library/media programs are other
examples of services to the private sector. In Illinois, Kansas,
Michigan, and Missouri several public school districts have admin-
istered special-purpose projects for the benefit of private school
children.

Aid in planning and selection was given to private school teachers,
media personnel, and administrators in Arkansas. The ESEA title II
‘staff also screened and approved buying lists for private schools
without certified librarians. State staff was available, by
invitat1on, to visit private schools and held joint conferences

with personnel from public and private schools.

The annual conference for media personnél is, open to all educators

in Idaho. Most private school media people attend this conference

and participate in the session dealing with project development and
proposal writing. - State staff members conduct workshops or individual
conferences with staff of private schools upon request. The consultant
for educational media has met with teachers from both private and

public schools at several workshops within the State and discussed

the total media program and the part that title II plays in improving the
program. New media guidelines are available to private school people
upon request. ‘ -
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The title II coordinator in New Mexico reports:

Private schools were contacted and visited by the title II

ESEA administrator to assist in assessing needs and in
_.planning program development. Memoranda reminding private

school administrators of services available_ from the State

Department of Education were sent statewide.  All inquiries

were promptly processed and staff deployed to those schools
- —needing assistance in writing a title I ESEA proposal

Proposal writing and evaluative criteria were the same for
public and private schools; however, the State Department

of Education used its accountants to purchase orders submitted
by private schools, whose size ¢id not warrant a purchasing

department. : .

It is common practice in the States in the Western area to include
representation from private schools on title II advisory committees
and to make an effort to include private school personnel in other
title IT activities, in addition to lendlng materials made available
under title IT on an equitable basis. The title II director in
Arizona kept in touch with the Associate Superlntendent and Diocesan.
consultant in Phoenix, and private schaols received the monthly
Department of Education newspaper ALERT, which keeps districts abreast
of title II and library activities and the materials and services
available from the Library Media Services Divisior. Two sets of

study prints on Indians of the Southwest were placed on loan in each
private elementaryv school participating in the title II program, and
private schools participated in the program through which pupils
receive Achievement in Reading Certificates. This program is directed
by the State title II administraztor. Numerous private schools sent
personnel to the Right To Read rutor Training Workshop sponsored by
title II-and also to the two.title II workshops held in Navajo and

. Apache Counties._

One of the 28 special title IT grants awarded in California during
the year went to participants in a private school through the publlc
schooL district in which it is located. !

in—the Trust Territory of the Pacific Islands, the title II adminis-
trator ordered subscriptions for 10 periodiczls from t1t1e II furds
for use in each private secondarv school as a sgrv1ce, since small
schools frequently lack staff and have difficulty keeping up with
magazine subscriptions. Private school adminiistrators attended a
secondary-school princfpals'’ conference at which the title II coord-
inator spoke on title IT and other programs.
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> The Archdiocese of Seattle, Washington, ccoperated with the Seattle
School District and the H;ghline School District in planning and
implementing the participation of the children and teachers in its -
schools in four nonpublic special-needs grants. Private school edu-
cators participated in developing and carrying out Small Schools
Sharing, a project jointly sponsored by the State Superintendent
,of Public Instruction and the intermediate school districts. Learning
activity packages developed with title II support through the Small
Schools Sharing project were made available for use in public and
-private schools through intermediate school distrizrs.

. 5. EVALUATION

Formal Evaluation by State Departments of Educiticr

A comprehensive evaluation of the special-reading xTa:: B2de in
Connecticut under title IT in fiscal years 1971 ané 1%/ “%as conducted
during fiscal vear 1973. Following are comparative stariscics from

this evaluation: ' ¢

- Fiscal Years

. 1971 1972

Funds Allocated $206,369 $30%,439

Number of Prcjects N 103+ : 159

. Number of Children 9,864 ) 24,969

Number of Teachers 515 1,104
Percent of Objectives Achieved:

Fully : 247 36%

Substantially - 65% _ 51%

"Minimally 97 11%

Not Achieved ' 27 2%

Seventy-two percent cf the project directors reported that the pro-
.. jects would be continued. A study of the projects in terms of their
N effectiveness in relation to the number of children involved yielded

the following data: s
’ Objectives Achieved

Fully Substantially Mizimally or Not at“All
' Projects with _ : :
150 children or more 257 A 637 12%
S0 children or fewer 437 - 447 . i 13%

. During fiscal year 1973, the ESEA title IT staff in Massachusetts
conducted thHree large workshops for a total audience of .about 200
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school media specialists and supérvisors, curriculum coordinators,
principals, assistant superintendents, and superintendents. The

nature of these sessions was a broad approach to needs assessment,
planning objectives and activities, selecting media to support
objectives, and devising measures to test program effectiveness.

The results of these conferences have been improved project planning and
reporting. Following are types of evaluation being conducted in
relation to the special-purpose grants awarded:

.+ Attainment of behavioral objectives )
~+ Questionnaires and attitudinal surveys for teachecrs,
' pupils, parents, and administrators
. Behavioral observation forms used in classrooms and
m2dia centers . !
. . Achievement test scores ou pre- ard post-tests
. .Structured intetrviews to examine significant factors
‘Journal or anecdotal records
. bservation of differences in behavior of control and
- experimental. groups '
" Records of number of reforms initiated which are related
to the project '
. Media evaluation forms for teachers and pupils
New Jersey statistics indicatecd that title II { ..u> have served to
move districts forward:

. 1971-72 1972-73 ,
Public Schoals Private Schools Public Schools Private Schools

Librarians I,%85% 267 1,946 356
Books per \8.0 7.9 © 8.7 8.3

Pupil Y
Expenditures  $7,226,620 - $766,011 $7,925,9%07 $774,751

for Books o . .
Expenditures  $3,935,37¢ $386,951 $5,319,286 $261,132

for AV . . {

Pennsylvania staff regularly evaluated all areas of the school pro-
gram as they made periodic visits to schools. Questions concerning
title IT are included in the form used. The following results are
indicated: '

1. Title II has stimulated local school systems to provide
media staff and facilities.

2. Title IT funcs ~nable local schools to acquire expensive
but essential! reference collections:.

(03]
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3. Title 1II funds have greatly strengthened nonprint
collections. )

L. There is growing awareness among teachers of the need
for a variety of medla in good teaching.

Many States of the South=ast continue to rely on data gathered by

the annual report for the school media program as the main instrument
for ev. luating the ESEA title II program. The ESEA title I1 coord-
inator in Alabama conducted a long-range study cf- the program which
reveals the status of school libraries in Alabama in relation to

both ‘the 1960 and the 1969 national Standards for School Media Pro-
grams. The annual needs assessment of the fall of 1972 indicated
that fewer than 135 schools were without library programs, that most
children had access to at least five books per child, and that noaprint

materials were increasing.

South Carolina ‘established in 1965 as a State PIiQEZEZ_EEE_FSEA title
TI the use of these funds to increase the num’.er of volumes in the
schodls to meet the State accreditation standards of 10 books for
each elementarv child and 6 books for each high school child.
Accreditation reports for 1972-73 indicate that the average nunber®

of books per elementary child has reached 13.28, while the average
number cf books per high school child is 9.57. More than 82 percent
of all public schools in the State now meet minimum standards for
pumbers of volumes required.

Tn Mississippi the two primary objectives or.the ESEA title II pro-
gram have been to increase greatly the amount of library materials
available in the schools for the use of children and teachers, and
to show that the increased amounts of materials can contribute to.
the raising ol pupil achievement. A questionnaire sent out as part
of the annusl repert revealed opinions by superintendents as shown
in the tab:e on the next page.
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irterest, low vocabulary books with

title II funds.
f. The material alded to our media tcen- 23 78 24 22
ters with title T1 funds includes
tvpes of material that will! support
special education programs such as
those for pupils who are mentally '
and physically handicapped

@
7
b
oo
- <
o
PN o o
— © o
) - - Y
= o o o0
o) o o <
Opinions of School Superintendengs 1/ b ) = o
v w < =] a
a. Title (I, ESEA has greatly increased 104 41 0 2
the amount of library media materials
in our schools.
b. Because of the additional materials 50 94 2 4
we have been able to secure with
ritle II funds, our library media '
centers are used a great deal more
by teachers.
¢. The increased amount of title II 47 84 17 2
materials in our media centers has
led to a closer cooperation between
the staff of the library media cen- : i
. ters and the classroom teachers. : |
i
d. The aided material in our library 28 ! 102 20 0
resource centers provided by title - i
1I, ESEA, has contributed to raising ! )
pupil achievement. : ]
. |
e. We have been able to add many high 73 ! 71 2 4
}
|
t
|
!
i
i

i
I
|
f
g. Materials purchased with title IT 53 J
funds support instruction in the I
area of social problems, such as
drug abuse and environmental/eco~ ?
logical educaticn.

1/ The items, especially‘'a - d reflect accomplishment of title II
primary objectives in Mississippi.
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Puerto Rico made a.study of its media program which encompzsses the
use of audiovisuals and technology in upgrading instruction.
Techniques employed were onsite visits, interviews, questionnaires,
records of materials ra2quested, written work plans, evaluation of
tests, and achievement reports. Among the findings are:

. 8C percent of the plans of media specialists proride for
systematic analysis of study units and evaluation of in-

structional materials.

. 40 percent of the media specialists are training teaching
personnel in the correct :se of learning resources. °

. 100 percen:z of trne media specialists are training teachers
in the evaluation and correct selection of materials.

. 80 percenz of the media SpEslaxlatS have prepared and mace
availabie tc users lists of materials.

. "In the classrooms tne materials used were appropriate to
the students' _eve! in 80 percenr of the cases, attracted
anc maintzined their attention, used adequate amcunt of
stimuli, anc were appropriate for the class period; in 60
percent cf the cases, materials concerned students’
reactions ané application of previously acquired
knowlgdge. »

In a Minnesotz survev, an assessment of school library programs from

the studerts' and principals' points of view showed that school li-
braries have, in generai,-adecuate materials and staff and offer
adequate services. Of 3,854 respondents, 820 used the library daily

and 1,443, at least once a veek. The Ohio State Department of Edu-
cation and the State Librarv »7 Ohio cooperated in a survey of school
libraries/media centers. A total of 2,430,497 students were enrolled

in 4,213 publiic schoo! buildings. Of these buildings, 1,719 had
separate library media center facilities. Average book expenditure

per student was $2.83; tota! materials expenditures, $3.88 per student.
Ohio standards for school likrarv personnel call for 3,900 certificated
librarians/media specialists, vet only 1,182 positions are filled at
this time. Fifty-six percent of all public schools meet State standards
for number of volumes (50 percent of elementary schools; 79 percent of
senior high schools). Seventy-rive percent of all public schools meet
standards for expenditures {71 percent of elementary schools, 92 percent
of senior high school)

The Nehraska Department of Education held a workshop for 20 pro-
fessional school library/media personnel to consider the evaluaticn

of school media programs and to develop a guide and other materials
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for such an evaluation. The instruments developed were field tested
and ready to use during fiscal year 1973.

A random survey of 15 Kansas public school districts involving 89,202
tudents and eight private schools involving 1,586 students compared

.ibrary expenditures, budgets, and teaching supplies expenditures

per student with the new State requirements of $6 per student. The

"main purpose of rhe survey was to determine whether all library

media were being reported accurately. Many private schools needed
to raise their expenditures for audiovisual materials, and many .
public schools are reporting audiovisual materials with teaching
supplies. These schocls are being encouraged tu catalog all audio-=
visuai materials before placing them on loan to classrooms anc to
report audiovisual expenditures as library media resouzces. ?Pri-
vate .schools are being encouraged to improve audiovisual a-d book
collections. ESEA title 11 has been of great benefit to the private
schoo’s because many of them had inadequate¢ or no elementary library
media programs prior to 1966.

The Wvoming State Department of Education telephone survey indicated
approximazely 1590 librarw aides emploved in public school libraries.
OUniv a few have any training fof their particular type of job and
indicatsd a desire to attend classes or workshops in media. The
Coordinater of Instructicnal Resources:contacted several schools

in an attemst to determine the extent oI inservice training programs
for teachers in the ares 27 librarv and audiovisual programs. The

results of rh's survev Indicate a lack o! inservice for media.

The results of the ..valuative procedures in New Mexico showed that
che title JI ESEA proiects funded in small isolated school districts
provided printed material :-~ supplement and enrich programs for
children of 1 bilingual aeritage, wno otherwise would have had no
4CCeSs o these materials Secause of the districts' restricted

librar- budgers.

The Idanho State Depurtment of Education is committed to assisting

Tocat edducacional oagencios coniuct needs assessments indepth.  Twelve
districts completed such o leeds c=sessment and [ive others were in
The Drocess: the number b Se started in UTiscul vear 1974 depends
Gpom the avallabilite o0 Saads and personnel in the State agency.

o it e Tl ndminiorrat vonas aocwess to the resnlts of these assess-—
nents 1s well s of the revised statewide needs assessment conducted

under title I[11 ESHA. in the initial statewide needs assessment,
availabilicy of materials wias considered a very critical need. In
examining the needs as fdeatified bv the individual local districts,
this {rem stil! remalns in most Jdistricts as a critical educational
nevd.  As the needs asscssments are completed, title 11 staff will
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with those local agencies which have identified the availability
of materials as a critical need to provide technical assistance
and perhaps some financial assistance in the form of special in-
centive grants.

Oklahoma -ontinued to evaluate each library program upon its merits,
based on results from past ve.rs. Through random sampling it was
found that much progress has been shown in approximately 60 per-
cent of the programs, some progress in 30 percent, and little
progress in about 10 percent. The resvlts of a special study made
in cooperation with the State Libraryv Association showed that
approximately 50 percent of all the elementary schools still have
classroom collections onlv. About 9 percent have centralized
cotlections but were not properly cataloged. Approximately 32
rercent have centralized libraries that are properly cataloged.

‘The pilot programs‘in elementarv media centers should encourage

the funding of more elementary media centers. The greatest
obstacle seems to be sufricient funding to implement them.

One of the subgoais of the California ESEA title II Program and
Operaticnal! Procedures for the vear was to develop, install, and
implemcnt evaluation techniques nesigned ‘to determine the effective-
ness of operational and p.oposed media centers in the State. The
report and -hiectivies and degree of completion follows:

Objective ‘ Evaluation

2.% Operational Projects

Bv June 30, 1972, under 100% completed

ESEA title II, the Bureau -
will have planned, installed,

and operated programs covering

30 new and exemplarv multimedia

centers Iin school svstems located

in various geographical regions

of the State,

Bv June 30, 1973, all approved Criceria in Objective 2.5
Phase I and Phase I1 projects not developed due to lack
will have met cstablished of staff.

.criteria.

2.5 Evaluation Criteria ' R
Bv October 1, 1973, the Bureau OZ‘completedvdue to lack
will develop and implement cri- of staff. e

teria for appraising 2,200 ESEA
title II projects.
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Objeetive Evaluation

During fiscal year 1973.the 80% cumpleted.
Bureau will formally evaluate |

12 media centers upon receipt

of requests from local education

agencies and nonpublic schools

for‘such'evaluations.

By June 30, 1973, visited and Oaly 20% completed due
appraised the relative effec~ . to lack of staff.
tiveness of ESEA title II, ;
Phase I1 projects funded in .

fiscal years prior to 1972-73.

Subjective Evaluation

A. Changing Uses of Materials in Newer Instructional Methods and
Subject Areas
L - e .
(1) Supnorting Curriculum

Title II coordinators and media and subject specialists in the north-
eastern State departments of.education report the use of title II funds
to support the development of curricylum and instruction in nearly
every subject area of the elementary and secondary schocl program. A
good example of title II assistance in increasing and improving the
use of media in elementarv and secundary school subjects was reported’
by Massachusetts: the use o new media for converting to the metric
svstem as the basic unit of measurement. The ramifications of con-
vegsion extend bevond meisurement in science and mathematics courses
and have extensive meaninyg for madia programs. Media are being
acquired to retrain teal/hers to become familiar :"'th the metric
system in order to teacii it. Books and other media used in math-
ematics and scienve classes, social studies, home ‘economics, and
industrial~vocational subjécts are being replaced with media showing
the metric system as the basic unit of measurement.

’

Fellowing are examples of t.tle 1I support of a changing curriculum:

*  New Jersey--Woodburv Junior-Senior Hich Sciitu? short term exploratory
courses in science and an advancoed h-vear program in mathematics are
supported with media acquired under title II. :

" Rhode Island;-Art was a curriculum emphasis at South Road School,
South Kingston, for th¢ last fiscal vear. Pupils were introduced

to art through prints, slides, books, and filmétrips.
. g, S
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Vermont--The fourth grade of one e1emehtary school prepared a special
project on local and State history. In preparing their presentation,
the ch11dren had access to books on Vermont Listory, poetry, and

_folklore.

o

New York--Evidence of the value of title II resources to language

.arts instruction is shown in a recent survey of K-12 English teachers

conducted by the State Education Department. Under teaching methods

‘most successfully used, the following.percentages were reported:

A

Library usage 70.8

Teacher-led discussions 69.5

Teacher small group . 67.7 -
Dramatization : 50.8 '
Project work-class - . 43.9

Project work-group : - 42,6

Small group discussion - - 28.5

Proiect work-individual - 26.6

Tape recording ' 11.0

Puppetry - ' - 6.5

The increased quantities of new attractiv. .edia being added to many
schools under the title IT program fLis resulted in wideu:i.~zad uses
of materials in teaching and is particuiarly notice-™1. .z thiose
areas which had formerly relied chiefly on textboo~ ~n» 7he miin

‘item for study. A report from the media «specialist at rFernnsville

High School, Pennsville, N.J., indicates the. varlety of ShuJECt

" areas in wh1ch media are belng used:

Qur title TT grant provided great impetus for change. Since
what we had was strictly a library - mo audiovisual materi-

als - the first thing that happened wds the words 'media
center'" painted in large letters above the door. Reaction

was immediate - what's media? Again reaction was fantastic.
Magazine readers became media users and all sorts of new
interests have been aroused among students. The response to
‘art reproductioﬁs has been great. Students talk about pictures,
'borrow. pictures;® and evéen ask where the originals can be seen.
This has prompted a "Where to Go" file, a card index of museums
and interesting places to visit in our’ ‘area. .
Other new zervices developed as a result of the grant include

a Festival of Nations in cooperation with soc ial studies, home
econom1cs, and art classes. Realia kits are available for use
of students in spec1a1 education. All types of media are used
fc- assignments in. such scattered-subjects as driver educatlon,
typing, mathematics, andllndustrlal arts. :
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Delaware media specialists made the following comments:

The high school has initiated many minicourses in English and
sccial 'studies. All types of materials purchased from title
IT funds have supported these programs; many faculty members
have insrigated individual instruction and inquiry since they
have proper materials. Since career education is a priority
of the district and was a primary project for our funds during
the last two years, media have supplemented and enriched our -
programs, World of Work and Bridging the Gap. Without the
title II materials, this would have been a skimpy program.

* o

Our middle school social studies program uses no textbook so
the instruction and learning takes place through committees
using the books and other media. Many of these materials were
purchased under title II. Poor readers were permitted to glean
information entirely from filmstrips and recordings for their
reports.

'Many teachers and media specialists have reported on the value of
materials acquired under titic IT in simulation and games teaching

and on the merits of media production as a teaching device. Pupils

in New Jersey, New York, Massachusetts, Rhode Island, and Vermont
have made films, developed slide-tape preseatations, filmstrips, and -
other media presentations as individual or group projects in several
areds of. the curriculum. Title II materials are used for the research
.required to producc a project. The media skills ‘involved are.only a
part of the learning experience as pupils find it necessary to write,
speak, read, and study to complete their work.

Instructional supervisors in the Southeast unanimously report that

the many materials.provided by ESEA title II have served as motivation
in subject areas, provided learning experiences other than through the
textbook, and encouraged individualized learning. Enlarged media
collections are available in special interest areas .such as ecology,
environmental health, career. education aid drug abuse.

ESEA title II has had and continues to .have a great impact on the
impzovement of instruction in Alabama. . Learning centers are heing
established to provide the desired services and media to improve
~work-study skills in independent learning exr-riences. Principals
“and teachers have a great awarIness of the materials needed to make
‘the curriculum more sensitive to the academic needs and special
interests.of the students of ‘this decade. They testify that the
increased amounts of-instructional resoyrces have improved the work
being done in the classroom. Test résul@s-have furnished proof of
this cdvance: in achievement. P ' :

:3 : N e . ’..
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Increased interest in and utilization of relevant instructional ma-
terials, ‘particularly audiovisual, have been noted by curriculum
consultants of the Scuth Carolina Departmeént of Public Instruction

in visits to both elementary and secondary schools throughout the
State. Facility in the use of audiovisual aids reflects an improyed
atcitude on the part of teachers and administrators toward new methods
and materials. The growing: ut1l1zat1on of these new resources has

. been consistent and steady.

-West Virginia reports that the impact of ESEA title II on instruc-

tional resources ir. elementiry and secondary subject areas is evi-
denced by expansian of media facilities, increased holdings ai

materials, a great number of projects involving the full range of

media. and rincreased expenditures for media by North Central
AHSOQ-Jtion member schools.

In Ceorg11 92 of the 188 school systems have reorgan1zed the instruc- -

tional program in terms of the quarter system with a greater degree
of individualizstion of the curriculum. Research-type teaching,
which requires great quantities of print and nonprint materials,

is recomngnded by the State Department of Education for all 1,900 .
schools in Georgia. Both of these changes are sdpported by ESEA
title IT in that many of the necessary 1nstruct10na1 materials are
provided by the program.

School districts in Mississippi report that media personnel are

- working more closely with teachers in selecting, analyzing, and

using instructional media. Through this endeavor any independent
study, inquiry, or learning attempted by the student is strengthened,
not only through available rescurces, but also through the assurance

.that expert guidance in FOG(UFCG materials is available from both

teacher and media speciaiist. 1In many cases in Mississippi, ESEA
title' IT has provided the resources that enable the teacher to assume

the role of a diagnocr ician or prescriber who confidently turns over

the prescrlptlon and the student to the media specialist.

Many schools visited by Kentucky Department of Education personnel
have totally individualized instructional programs, especially at
the elementary level. In most cases, media librarians have been
instrumental in the preparation, develupment, and utilization of
source materials for use in independent learning. ESEA title II

‘funds have been used to build resource collections to support this
.type of instruction. Bibliographies prepared in connection with

building indiridualized learning programs are available for distri-

. bution from the Kentuckv Office of Curriculum Development.

~7

M~
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The following statement from Missouri expresses ‘the general assess-

-2 ment of the role of ESEA title II materials in the increasing and

improving use of materials in the various curriculum areas:
On the basis of information acquired through .scheol visits,'
workshops, and conferences with school personnel, State media
supervisors and curriculum specialists believe that schools
are generally meeting criteria established for selecting ESEA
t1t19 IT materials, which are: that materials be of quality
content and format; that materials contribute tg the instruc-
tionz]l program; that materials.meet the varying needs.
We know that schools 1nvolve librarians, teachers, and’ prln-
cipals in a cooperative effort in the selection of mater1a1s
to insure that the interests and needs ‘of all children and
teachers are provided for in ail subject areas. In addition
to using standard selection tools, teachers and librarians .
are examining and evaluating as® ‘many materials as possible
prior to purchase. ' )

_Mor.tana reports that the purchase of--library books and particularly

aydiovisual materials is helping schools to develop innovative

curricular and 1neruct1nna1 progxams

In Texas the following examples show the offect of increased mater1-'
als on instruction: iy :
. ,

1. 1In Texas City, high schdol students in language arts classes
may select topics of a particular interest from a large
number of theme modules. Each theme is Ind1V1au1112ed
through the library resources in many formats.

2. The Dallas Independent School District has introduced
primary libraries which incorporate the primary school
organizational pattern and concept. Special consideration
has been given to the use of library materials in the
reading program.

3. The El1 Paso Indepéndent School District has a well developed
'hllxngual program in which native Spanish speakers begin
reading in Spanish. The use of library materials in Spanish .
and in English are a strong component of these programs.

4., An El Paso.iatermediate school program incotrporating lan-
- guage arts,-mathematics, reading, science, and social studies
‘uses a_library-media.center'ahdaseparate learning centers.
Programed learning. kits, teacher-made tapes, educational games,
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1isq¢ning-sﬁations and other materials and equipment are
an integral part of the instructional plan.

5. The Aldifie Independent School District employs elementary
school. 1ibrarians assicted by aides in order to integrate
and ‘utilize library materials effectively in the classroom
.and in the library. The library and the classroom teachers
serve as teams to effect the instructional process.

‘The sharing of New Mexico's ESEA title II resources has benefited
students in many schools. - Albuquerque Academy received title II
funds for a project which -placed carefully selected microfilm wi;hin
the school, and made it available to any student withims the city™
whether or not he was enrolled in the Academy. Continuous additions
to this microfilm librarv constitute resources not available in any
other school in the city and are of great value to the student who
seeks to do something creative and original. The Corona District
has an extremely small income, and library expenditures are small.
There is no public library and the regional bookmobile stops once

a month. With title IT ESEA funding, it is possible to add desper-
ately needed books. The entire educational process is enhanced.

At the Adams FElementary School, .ogan, Utah, the principal, the media
coordxnator, the entlre teaghtng staff, and patrons in the community
embarked on a program to upgrade their instructional program and their

L learning resources. They decided to concentrate their efforts on one
area at a lee,'ch0051ng science as the first area of need In the
second vear they chose social studies. Beg1nn1ng with an intensive
study and determination of general goals and specific objectives for
each level,.they followed up by listing productive Learnlng experlences

to achieve objectives. A careful study was made of the best vehicles
(equipment and materials) to make the experiences. effective. ‘Numerous
items were constructed'at low cost; others were developed during the
‘learning proceas and became a pgrmanent part of the resource center;
still others were purchased from commercial sources. At the end of

a year's activity, many learning materials were accumulated to serve
the tdeeds of students and teachers. Intcrest was stimulated and

" learning was fun. A con91derab1e number of che unit materials were.

- packaged in weatherproof plastlc containers so that children could
have them overnight to share with thHeir families. Children also

. took projectors and tape players home for evening. viewing and listening.

A variety of language arts experiences grew out of this experlence as
childrcn were stimulated to talk, read and write. :

Another curr1culum~centered program was at a district level under the
joint direction of the media coordinator and curriculum specialists
in .the Jordan School District. Four realia kits related to western
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‘pioneer history were developed to provide somewhat realistic ex-

- periences for children which would help them understand and appreci-
ate the past and the developments they take for granted in th
- life today. The kits were as follows:

TovBe a‘Pioneer--with candles and bricks, bread and
i butter, soap, wool, and pantcv activity.

Ghost Towns--early p1oneer “artifacts and activities.

Traders and Trappers--—all of the paraphernalia of
trapping and fur trading.

Hitting Pay Dirt--prospecting and mining.

- All kits have study and resource guides, suggested act1v1t1es, and
a great number of realia appropriate to the area of study. Use of
‘the kits stimulates reading, viewing, talking, planning, role playing,
writing and many other activities. Children actually pan gold, churn
butter. make bread, card wool, make candles and soap, stake claims,
'buy and §e11 stock and so on,
Kits of this type are in heavy use in two other dlstrlcts. Another
group of kits has been made available to the State Media Division
Eor c1rculat10n to other 1nterested echoolb. .
There were several OVemplarv projects in Wyomlng whereby t1t1e IT
supported regular curriculum practices by emphasizing individual-
ized learning, the behavioral approach to learning, and performance
plus other innovative strategies. Natrona County School District #1,
Casper, Wyoming, developed Pro}oct'MEDIA‘(Meaningful Education Demands
“Involving Activities). The Southridge and Cresthill elementary schools
utilized *itle IT materials to develop "Audio Tutorial” packets in

- reading., arithmetic, .environmental and occupational education. ' This
project 'uppbrced a title ITI ESEA '"SHARE" program which emphasized

. the concept that sharing hastens a realistic education. 1In Fremont
County Schonl District #2, Dubois, Wyoming, the Instructional Materials
Center Program was designed to facilitate the individualized approach
to the teaching of language arts, mathematics and social studies. in
grades 4, 5%, and 6. The district implemented a departmentalized _
program ut11111ng the owperLlse of three teachers and two teacher .
aides. The title II materials were used to create individualized:
learning packets that would: (1) raise the spelling and word receg-:
nition level; (2) raise the reading level; (3) eliminate frustrations
0° traditional programs; and (&) provide visual and audltory under—
standing-of the.world of wor: :
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* Title Il has made a major contribution to individualization of in-

Schools in.Hawaii have increasingly requested the use éf title II
funds for meeting the diverse needs of pupils in the process of
individualizing and perconalizing education. Title IT has been
especially helpful in providing f:1lmstrips, slides, and other media
for alternative ways of learning. The title II program in Nevada
increased numerically the school media center resources in partic-
ipating districts. during the year. Observatjons indicate that
students in a multi- textual-audiovisual learning mode maintain an
interest in "active search," which is a part of research skills

and general learning. By June 1974 the Department of Education
hopes to\have available a survey supporting the theory that printed
and audiov1sua1 materials do have an lmpact on improv1ng thg edu—
catlonal exper1ences of pupils : N B

struction in Arizona schocls by providing an abundance of printed
and audiovisual matcrials, thus. dermitting pupils to take the™ home
with the necessary. equlpmenL for viewing and- listening. Two inno-
vative projects in the Mesa Publ:c Schools depended heavily on
naterials under title I1.. One w:s a telelecture program in which

. students interviewed motables, ard the other two were Artist-in-

Residence and Poet-in-Residence projects, both based in school media
centers, ( - ’ :

The impact of school llbrqrv resources acquired under title IT is

most eviden: in the contrast between schools with Phase II prOJects

in California and schools where the combination of local effort

and the ritle 1T, Phase I funding has not been sufficient to pro-

vide an adequate. collection of materials. Ind1v1duallzat10n, inquiry
and independent learning rely heavily on a varlety of readily access-
ible materials :

One of the :lalifornia private schools with a Phase TI prnJect reports
that title-II has made significant changes in the curriculum which
tncorporates self-directed studv for a diverse student population. 4

A public high school ‘with a Phase II project reports that team teaching
in 2- or 3-hour blocks of time-allows for greater use of the Media
Center. Also, the media specialists work closeiy with the teams.so
that students receive greater individual help. Many of ‘the. teachers
have ‘students on cdontracts dand are in the process of developing mini-
courseq to take advantage. of the excellent media avallable.

- : . .
The following statements by Oregon school librarlans indicate the
impact of school librarv resources dcquired under- ESEA title II in-
educational programs that stress 1nd1v1dua‘1zat10n, 1nqu1ry, and in-

dependent learning:
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The school does not have a greenhouse, but students_ haye
used the slides, books, and pamphlets to plan thelr o&n
. for home use. P

I

Excéllent materials are available for work-study programs,
independent programs, and career planning.

The greater extent of those materials have been purchased
in an attempt to personalize the materials so that each
individual would have the opportunity to #xperience growth
in reading, viewing, and listening to satlsfy his needs and
1nterests at his level of maturity.
All ma;erials which were considered;for purchase had a pri-
mary criterion of use by individuali’students with a minimum
of teacher preparation. Th}s*hgs"made it.possible to combine
many types of materials to it student needs, interests, and
abilities, and to put these materials into flexible kits.

\ i .

[}

(2) "~ Supporting the Introduction of New Subjects

" Title IT has been especially effective'in étrengthening educational

quality and opportunity by prov1d1ng media necessary to introduce
new subjects into the curriculum--e.g., .thematic and Jnterdlsc1p11nar¥

‘¢ourses in history, soc1ologv. and litevature--and to increase. the

quantities of media- needed to provide 1ndependent study and indi-

~vidualized learning. Massachusetts reports:

A growing number of schools is engaging in experimentation
with open education techniques, especially at the elementary
level. This is resulting in the acquisitign of a greater
range of materials available in teaching and learnlng situ-
ations, to both pupils and teachers, while creating a larger
role for teachers themsclves in the selection and utilization
of materials to support highlv specified and/or individualized
curricula. ¥%SFEA title IT has been a major contributor of
materials to such pilot or innovative activities.

The following brief project descrintions in .the northeastetrn States
illustrate the role of title IT in devel op1ng new curr? iculums” through
the addition of new modxa

Connectleut  An early. childhood education project in East
Hartford provided carry-home learning packets which: strength-
. eried the reading program and the ties of school and hom-. :

e .
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De}gwafe: The minicour§e§ in English, science, and social
stydies at Seaford High Schoo! include supernatural literature,
science fiction, media and reality, literature through film,
earth and man, motion, machines, and motore, oceanography,
the West 'in American history, minorities in American. society,
and introduction to historical research. Periodicals, film,
earth and man, aotion, machines, and motors, oceanography,
the West in American history, minarities in American society,
and introduction to historical research. Periodicals, film,
books, recordings, and newspapers are among the media heavily
used for these courses. :

“Maine: - The title Il regional resource center at Farmington
serves 32 schools and 7,605 pupils. Teachers have been '
encouraged to utiljze a more individualized approach to
teaching and the accessibility of media has been greatly -~ .
increased. S '

(3) Using Materials in Instruction in the Area of Social Issues
State coordinators report title II projects concernad with such social
issues as urban problems, ecology, human relations, ‘political st¢ience,
status of women, civi! liberties, problems of minorities in society,
consumer education,_and many others. Title II projects. have also
been funded that provide materials related to the special problems

of young people, e.g., school adjustment; relationships with teachers,

‘family, and friends; sex education; career education and planning for

the future; drug and alcohol abuse.

Nearly every State reported projects concerned with environmental/

_ecological education. About ome-fourth of .all Connecticut school

districts used title IT funds for the purchase of media in this-area.

‘Carefully selected examination collections and bibliographies con-

cerned with ecology and drug abuse were prepared and circulated

by New York title IT staff. During fiscal year 1973 they were-
replenished and revised and circulated again. Reactions from media
specialists and teachers in the State .indicate tnat the callections
serve a real need. More than 360 individual. requested addZtional
copies of the bibliographies. :

New Brunswick High School, New Jersey,'uééd title IT funds to provide
materials to suppdrt Project 18, a course on legal rights and responsi-
bilities for 18-year olds. A title.II project in consumet education
for inner city pupils at Worcester North High School, Massachusetts,

" is intended to help pupils cope with problems arising out of adver-
tising, labeling and packaging, and purchase of food, clothing,

automobiles, houses, and+so forth. Films, periodicals, and books
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are used as pupils examine studies made of advertising, analyze adver-.
tisements, and collect information useful in understanding them. Title
II funds are used at Chicopee High School, Massachusetts,- to provide

media used for a new course on the changing role of contempcrary women.

School administrators, teachers, and media specialists in local schools
continue to report the value of title II in increasing and improving

the curriculum. Many schools have begun td of fer short-term, inter-

disciplinary, minicourses for which there is often no suitable textbook.
Teachers and pupils create their own outlines for these new courses,

us 'ag media purchased with title II and Séate and local funds. Simu-
lacion and games teaching in the area of social issues is reported

from Appoquinimink, Delaware. Simulations which have been completed
include Amerind, which breaks dowt stereotypes surrounding the American
Indian, and polliution, which teacnhes local government concepts, and
economic and ecological goals. .

A wide rangé of ESEA title I1 pr-:jects in areas of social concerns

was reported throughout the Str in the Southeast with emphasis on
drug education, environmental-ecvlogical science, ethnic studies, and
‘~onsumer education. South Carolina notes that alcohol and drug abuse

_programs are reaching scores of learners through ESEA title II funding,

using° materials students associate with reality. Numerous districte
in Mississippi wrote projects for minigrants in the aveas of ecology
and drug education. Maryland had widespread interest in the acqui-
sition of records, {ilmstrips, picture sets, transparencies; and kits
relating to ethnic and cultural studies. A special grant in North
Carolina, in cdoperation with Duke University, supplemented a grant

from the National FEndowment for the Humanities, to develop and evaluate

African cultural materials for use in North Carolina's public schools.
After a summer of study at Duke University, teachers involved in the

N , - I - I
project use ESEA title IT tunds to acquire media to use 1n teaching

social studies in their owr schools. : : .

Green Oak Center Bovs Training School, Whitnore Lake, Michigan, has

75 percen: of its students functioning from 6 to 1’ years below age-
grade norms; 59 percent of these are functionally illiterate (abil-
ities below fifth-grade level). - For the past 5 years ESEA title II
projects have concentrated principally on audiovisual selections
(supplemented by some printed materials), drug addiction, driver edu-
cation, how to get and keep a job, dating, and family and marital '
relations. * ' : - ]

Schools im Texas have been encou:aged to acquire materials supporting

identifiec priority areas such as crime, drug abuse, career education,

multi-cultural education, health, art, reading, mathematics and environ-

mental‘ecological<edu03;ion. Particular assistance to the program develop-

ment area was in identifving and listing materials and in suggesting

.
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strategies for group and individualized use of materials. Acquisitions
of the 20 education service centers in State-identified priority areas
are circulated to all schools in the various regions. School districts
are able to purchase less expensive items in priority areas and gain
actess to expensive materials in the priority areas through .the
regional collections. : "

Twenty-five percent of the 'schools in Montana reported that they had
ordered materials in the area of social problems.. Below are listed
a few of these schools and special subjects supported with title II

funds: =~ :
1) Melstone .. Drug Abuse
2) Victor. ‘ Ecology
3) Choteau Urban problems
Racial unrest
4) Hardin Indian studies
5) Fishtail Drug Abuse
' Black folk music
6) Brockton Indian studies
7) Fortine . _Drdg Abuse

Tndian studies
~ Almost $100,000 of title II monies were directed to drug abuse pro-
grams in wWashington State during the year. Two special needs grants
were awarded for cooperative programs in drug abuse for a number of
districts. Since.most professionals believe that drug abuse is
related to poor self-concepts, many more distr.cts and schools are
purchasing guidance materials in this area. "

Title II worked with the Educational Television Network in the State
of Hawaii to provide a program on drug abuse for seventh graders
throughout the State. This was extended to include private schools
with TV monitors who wanted to participate in.the program. Title II
purchased pamnphlets and paperback books for distribution to students.

An excellent example of ecological/environmental use of ESFA title II

funds is provided by Wilsonville Elementary Schoel in Qregon's'West

Linn School District. Students have developed their owr nature trails

. and ‘park, in an area donated to the school, the science curriculum has

- been shifted to emphasize che environment. ESEA title II special project
monies have enabled the schooi district to grant additional field trip--
funds for .environmental and career purposes. It has purchased a port-
uble videotape and two film loop projectors.for.the media, center.
Environmental studies are rapidly expanding from the ¢lassroom to the
outdoors, and now the curriculum is more oriented to the field.

~r
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(4) Use of Materials with Special Groups of Children

Information from title II annual reports from State departments of
education show a high degree of atte.ition to the needs of economically
and culturally'deprived children, children in correctional schools,
‘and children who are otherwise disadvantaged. Although no exact
figures on the amounts expended on these children are available, the
following figures provide estimates of expenditures for the last

‘two fiscal years:

Estimated Number of Estimated Expenditures for
Eduzationally Deprived Educationally Deprived Children
Children Under ESEA title II
FY 1972 6,000,000 ' : $10,860,000

FY 1973 _ 5,800,000 ' 10,300,000

Title II funds have also been used to provide paperback books for
children housed in migrant farm laber campsites and to. provide
specialized media for handicapped children, e.g., captioned films
for the deaf, picture books, disc and tape recordings, books in
large typc, books in Braille, flashcards, posters, and other ma-
terials.

In New Jersey, title II provides materials for children enrolled in
"the educatiopal programs of the following special schoslis:

Arthur Brisbane Child Treatment Center
Hunterdon State School

New Lisbon State School

N.J. Neuro-Psvchiatric Institute

'N.J. Reformatory for Males (Bordentoon and Annandale)
~.J. State Hospital (Ancora and Trenton)

North Jersev Training School

Training School for Bovs

Yineland State School

Wilson Scheool

Woodbine State Colony

Woodbridge State School ,

Yardville Yourh Recention and Correction Center

The District of Columbia, Puerte Rico, and 11 Staves - Alabama, Florida,
feorgia, Kentucky, Marvland, Mississippi. North Carolina, South Carolina,
Tennessee, Virginia, and West Virginia - report the allocation of ESEA
title IT funds under regular projects and special grants to special edu-
cation programs for the mentallv retarded, blind and partially sighted,



deaf, emotionally disturbed, physically handicapped, and the gifted.
Alabama reports that some ESEA title II materials have also been used

by homebound students, students in hospitals, and outpatients at

mental health centers. In adolescent units of North Carolina mental
hospitals, ESEA title II funds are providing books, recordings, and
tilmstrips for teaching the basic skills. Octher sections are purchasing
easy books and filmstrips for twe educable mentally retarded in support
of the Right To Read program. wright School purchased programed ma-
terials, books and periodicals for teacher use in working with students,
all of whom have emotional problems and learning disabilities. The .
North Carolina School of the Arts selected books, slides, transparencies,
and charts for inclusion in a humanities program for its students. Two
other State schools purchased high-interest, low-vocabulary books; film-
strips; and charts and-transparencies in reading, science, and social
prublems for students with impaired hearing.

Students in state-supported schcols for children with special problems,
learning disabilities, and physical handicaps participgte in the ESEA
title II program in the States of the Upper Midwest. The 15 insti-
_tutions in the Juvenile Division of the Illinois Department of Corrections
were awarded basic grants tfor instructional materials. Library/media
personnel from the I1linois Department of Public Instruction assisted

this agency in planning the basic project. . An additional amount was

made available to several of the 15 which had special needs in educational
program areas. - .

Handicappec, bilingual, and other special groups of’children attending
regular schoe#s have access to specialized kinds of learning resources.
Blind students had accass to. cassettes and recordings in a Michigan

high school, while 250 Chicano children in another Michigan school
district enjoyes a wide veriety of materials of special interest to
those w#ith a Mexican-American heritage. Twenty-four of the 250 children
gained more thaa one and 4 half rears in vocabulary skills during the
‘school year. Grand Tsland, Nebraska, schools have an extensive collection
of .materials on ethnic minorities, widely used by students and teachers
in their.escial studies classes,.

A good percentage of the New Mexico ESEA title II funds is used for
prograns for the educationally deorived, especially for reading.  In
school dist:icts located in extreme rural and isolated areas whose
problems are identified with culturally disadvaritaged youth, libraries
are replete with reading and learning materials for bilingual and bi-
cultural children. . -

The Texas title iI program makes provision for the distribution of -

funds to special educati = programs in the School for the Deaf, to the’
School for the Blind, and to other State schools for the{mentally and
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phvsically handicapped. Title IT provides support to the Catesville‘
State School and other State correctional institutions for the acqui-
sition of materials to meet the special needs of these students.

To assist school districts in implémenting activities that build upon
unique racial and cultural patterns and attitudes, the Texas education
agency has developed and identified curriculums available to districts.
Each school must identify needs of minority group.children and expand
or modify offerings to meet these needs adequately by incorporating
into the educational framework appropr1ate programs, materials and
curriculums. A statewide effort in developing and testing criterion-
referenced tests in reading and math is a reflection of the general
concern for students from homes where English is not the language
spoken. Frequent requests for assistance in identifying materials

and sources of materials to support alt&rnate programs are received

in rhe title II office. Responses to these requests include lists

of sources of materials which are eligible acquisitions under the
title II Frogram.

Title II funds were allocated to schools for use with approximately

a million educationally deprived, 200,000 handicapned and 4,500
migrants. Among the sp- ial projects in schools receiving these funds
are: the Corpus Christi Experiwent -in Reading for Mexican-American
Students; the Creedmore %ilingual Schoois the Cypress-Fairbanks Demon-
stration Center for Individualized Instruction; tue San Antonio Bi- -
lingual Demonstration and. Dissemination Center; the E1l Paso Language
Training and Ins;ructxon Center; the Aldine Model Educational Demon-~
stration Center for Mentally and Physxcallv Handicapped and the. Bay.
ity project on Exemplary Services for Atypical Children.

In Louisiana ESEA .itle Il miorerials are used for homebound pupils,
rupils in hospitals and correctional institutions, as well as for

the mentally and phvsically hdndlcap;e ‘In addition, the State's
Council on the Developm(nt of French in Loulsygna works closely with
the State agency's torexén language materials/and ESEA title II office.

A-larger number than usuil of noteworthy tLtIe I1 progects for the
handicapped and other vaildren needing special help were reported
from the West,

Kajioli Learning Center is a residential treatment genter JO1nt1v
operated by the Salvation Army, the University of ‘Hawaii, and the
Department of Education for 40 students age 7-17 referred by the
Department of Social Services, FamYly Court, or the Military. Equip-
ment and supplies come from ocher channels of Federal aid such as
I.SCA title I and ESE/ ritie V., Title Il provides materials reguired
to individualize instruction. Seven additional special institutional
schools or programs were also served. The Department of Education in

s .
-/
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'where they were no 1ongef used and redistrihuted : schools.where

- .. ,

Hawall is phasing out special schools to the extent possible and pro-
viding instruction *hrough regular classrooms with specialist support\
services as needed. Large-print dictionaries which had been bought

with unused title II funds one year were rer:.led from the schools Q\

spectal-teachers and chlldren with 51ght problems are grouped.

Among the schools served by title II in Arizona were the Adobe Mountain
School and *the Arizona Girls School -- both correctional institutions

for young women; the Arizona School for the Deaf and the Blind; the <
Nueva Vista School (a part of. the State mental institution); the Jane
Wayland School for the Emotionally Disturbed; the Devereux Schocl for

the emotionally disturbed; the Valley of the Sun School for the Mentally
Retarded; the Garfield School (a private iastitution f£or unmarried
preghant girls); and the Creative Center (a school devoted.to special
education).

B. Intrcduction of New Types of Media © -

Because of title II, many children in the northeastern States now

have the use of certain tyvpes of educational media previously unavail-
able to them.. Among these are 8mm film, tape cassettes, transparencies,
art and study prints, mixed media kits, and paperback books. The
introduction of such media into elementarvy and secondary schools means
that teachers now have media in enough formats to vary their use and
make them available to children according to their individual learning

‘styles. As a consequence, children with minimal reading abilityv can

learn with audiovisual media while they improve their reading by u51ng
hlgu 1ntarest low vocabulary reading matter.

The following statements from a selecticn of the title II annual
reports are an indication of the extent of the introduction of new
media into schools: . -

Conunecticut: A survey cof reasons.given for the purchase
of materials with title II funds reveals the following
order of '"first-time" purchases of media -- filmstrips,
micorfilm, tapes, recordings, 8mm films.

Delaware: Many nonprint materials have been -added to our
school, primarily filmstrips, audio cassettes, recordings,
and kits. Probably the largest increase is in high interest-
low vocabulary reading materials; however, gfeat care must

be taken in selecting these items. Regardless of problems
and the need to exercise caution, paperbacxs have helped

in the Right To Read program.



‘Maine: The extent to which various materials have been
introduced for the first time is prob: omewhat greéter
because for the first time the Department of Educational
and Cultural Services has a media specialist who has pro-
vided ;eadershlp in selectlon and use of audiovisual
materials. :

New York: The process of thé introduction of varicus types
of materials for the first time is ¢oatinuing. A type of
resource, formerly used on the secondary level only, is
introduced into elementary schools.. A type of resource

that was used in one academic area is now being introduced
'in another. A type of resource used successfully with a

few children is now in use with the larger group. A type
of material that has been in use for some time is 1ntroduced
in comblnatlon with another type of resource.

The'majotity of the elementary and secondary schools have developed
in the past few years fairly well balanced collections of~all;£ype$
of print and nonprint materials. However, Alabama, Mississippi and_
Pueri . Rico report, for the first time, intensive acquisitions of T~
art materials such as slides, study prints, and art reproductions.
Additionally, Alabama notes widespread purchases of paperback books,
" slides, transparencies, cassette tapes, and multimedia kits and, to

a lesser degree, microfilm, video tapes, and 8mm film loops. In

South Carolina, since many media centers are acquiring -microfilm

readers, and reader-printers, collections are being expanded to

include microform, while Virginia reports significant additions of

books on microfiche to elementary school collections. . Schecols in
Tennessee are purchasing and utilizing all types of materials such

as 8mm-film_loops, art prints, microform and paperbacks to a much
greater extent, ESEA title II funds made these purchases possible.

Two States in the Upper Midwest report substantial increases in
audiovisual purchases. Missouri reported 34 percent of its ESEA
title II allocation for audiovisual (a 5 percent increase over 1972).

In North Dakota, 29 percent cf the amount expended for library/media
materials frpm all sources was used t?'purchase audfovisual materialsf

v . -

Microform, transparencies, and 8mm loops were three  of the'masﬁ
frequently mentioned materials purchased for the first time. Michigan
noted that many private schools still had not acquired newer types of
equipment; hence the materials they requested were the usuzl print
and nonprint types. Also large metropolitan high schools in Michigan
were more likely to purchase microform, but purchases of tape record-
ings were increasing for both rural and urban school systems.

- :;..*- . 27
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The new trend in Wybming is cassette television programs in career
education for all subject disciplines. Audiovisual purchases account
for a large percentage of ESEA title II money this year. 1In “~w Mexico
there is an increasing amount of audiovisual materials in school
‘districts of 800 enrollment or less. Other districts suppiem2nt
libraries with paperbacks and films. .-

The newest addition to the Texas schools' collections of instructional
resources is microfiche. Magazines, newspapers, and out-of-print
almanacs and books of State historical imp-ortance are among the types
of materials on microfiche. More schools are acquiring and using
eight mm films, partially because of stimulus from the Education
Service Centers which maintain circulating film coliections. Lis-
tening stations have been added to many libraries in conjunction
with audiotapes. New library facilities in many schools are equipped
with carrels, some electronically wired for use with audiotapes, while
other schodls have chosen to purchase cassette players and tapes which.
may be used in the library and classrooms or checked out-..r home use.

) This utilization has been stimulated by tape-duplicatior capabilities

. of the Regional Media Centers. Transparencfks developed cooperatively

by Agency consultants and classroom teachers for use in curriculum ’
development have been duplicated for distribution to schools through
the Regional Media Centers. Through the Division of School Accredi-
tation of the Texas Education-Agency, many.schools with limited funds
have beéen encouraged to update and enlarge small book coilections by

e dcquiring paperbacks, parti.ipating in regional media collections,
~\\\\\and by developing materials locally. o '

At\shg regional education centers, the Special Educatfon Ins;ructional

Materials Centers are examination centers for new materials, educational

games, manipulative devices and madia in all formats, The centers are

open to all teachers in the region. . i ) . T

Two hundred -twenty-four schools in Montana report that on an evalu-
ation form, the perccntages of schools introducing the materials

below for the- first time are: _ .

Materials. - Percent
filmstrips 61.

tapes and records 58 \
transparencies 19

maps and globes 12

slides. 9 ,
microfilm 3

art prints 3
. 16mm film 2

8mm -film 1.7

! .
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Paperback books and transparencies have been gquite heavily introduced
in large BIA schools with the use of title 1T funds. Microfilm, 8mm
films, and art prints have been put intc a few schoc s in limited
numbers. Without title II funds, most of the schools with these
nultimedia materials would have found a way to do without then.

The novelty of the newer media that has been introduced by use of
ESEA 1I in the Trust Territory has not worn out. Most schools have
access to a variety of the newer media farms. However, the acqui-
. -sition and maintenance cof the equipment with which to use moticn
" picture film and transparencies is a major problem. Use of microfilm
mayv be our newest innovation made possible by shared use of publ1c
library equlpment where avallable.
-w . _
Title IT has, in the pas: few yegré, been responsible for introducing
new materials into the schools of Nevada. A micrcform project in
Washoe County. School District is a good examglé.
' Great emphasis was plaved on and interest shown in the varying forms .
of microforms available te sc¢hools in Washington -State to be z:=quired -~
with title II funds. Learning actlvltvﬂpaskages and elementary carcer

awareness materials on mierotiche were zntroduce§ throughoutf the. State.
I3 Q .

N

C. Development ol Unified Media Programs

- The annual reports of ciLI‘ IT programs in the northeastern States

continued in fisral vear 1673 to call attention to the contribution

of title IT in rhe developaent of unified media programs. Massachusetts
3 s -"" - -

reported that statewide acquisition of nonprint software under title II

had increased from about 18 percent to nearly 50 percent in 3 years.
In Connectjicut, the peroentage of 1973 expenditures for audiovisual
media.was nearly twice o5 much’as for pr:nted materials. Rhode Island
reported that for the second vear e nenditures for nonprint materlals
exceeded those for print. e

Title IT coordinators in two States repurted statemen’ts from media
sp?cialists to substantiate thei~ cwn judgements of title II impzcu
onfunified media program deve]opment.

.

New York: In the nrimary and intermediate centers, only books

were available until the title IT grants made possible filmstrips,
f loops, transparencies, art prints, and recordings.| (East Meadows)-
( Diversified resources a~~ being purrﬁaqed with titlle II funds.
We have added microfich: and mirrofilm and kits for 1nd1v1duallzed
instruction, (Albany Public Scheols)
79
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. Delaware: Title 1T had had a tremendous impact in unifying
the school media program by providing a more adequate
collection of print and nonprint materials to meet more
recreational and curriculum needs. 1If ‘it had not been for
title II, no audiovisual aids would have been available.
More and more teachers and students are using all these
materials for classroom units. = (Newark) ) :

Title II funds have helped media centers expand, thereby
serving all curricular areas and students better, than
before. The organization of materials and tools within
the schools has beea unified in such a way that students
can assume more responsibility for a considerable amount
of ‘learning and information retrievai. Perhaps the most
important contribution has been the amount and varizty of
instructional media available in the schools. This has
resulted in the initiation of techniques involving indi-
vidualized instruction. It is also true that these funds
have been the ‘petus for effectively integrating media into
the instructional program. (Seaford)

o

ESEA ti%le II, through its philosophy and the way it is organized,

- has assisted in the development of unified media programs in Virginia.
The fae:t that no percentages were mandated to regulate book and non-
Yook purchases has been most helpful. The actual definition of
eligible materials suggests the purchase of a wide range of media.

. This philosophy is reinforced by a similar kind of administration of.
Scate funds for school library resources which places no limitations
on the purchase of -any of the eligible types of media.

The District of Columbia reports that, wirhout doubt, ESEA title II
has had striking impact in the development of unlfied schoel media
progriams. The acqyisition of varioys forms of nonprint material has
© mandated the acquisition of adequate appropriate equipment, thereby
-stimuelating the use of al! types of media in the instructional pro-
cess. Gewrgia notes that ESEA title II has contributed to unified
~media programs by providing books to enable the media centers to meet |
State and regional standérds, ~hus making it possible for State and
local funds to be used for the acquisition of the other types of
media necled for a full range of materials.

The impact «* ESFA title II on the developmert of unified media pro-
grams ‘in West Virginia has increpsed in 1972-73. The State plan
mancates that all expendituves be in- the category of school library
resourczes. - This has greatly aided the schools in establishing uni-
fied centers, particularly on the elementary level. Some counties
have continued to establish one elementary ceénter each year as was
done in 1970-71. Kaunawha County has-almost reached its goal of a
center in each school. ) '
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/In ﬁontana, title I1I funded programs at Yellowstone Boy's Ranch Great

/ Falls School for the Deaf and Blind, Mountain View School and Pine

Hills School (both are correctional institutions), Montana Childrqp's
Center and Montana State Prison. Title II funds were also used to
support programs for the handicapped and the diszdvantaged at the
district level. For instance, the Missoula elementary schools
established a language arts program for hearing-impaired children,
"and Conrad High School had a iearning laboratory for poor readers.

'Each school in Montana can purchase materi; .. which fulfill its own
educational needs. Consequently, a school such as Kinsey canh order
materials for a dyslexic child, or schocls on the Indian reservations--
Hardin, St. Ignatius, and Edgar, for example--can order materials which.
will help their students learn to read.

A recent survey in Missouri indicated that over 80 percent: of Missouri's
schools had dewvelcped cr were working toward media centers. In North
Dakota unified media programs prior to 1965 were virtually nonexistent;
however, the 1972-73 annual reports show that 148 schools had unified
media centers. Fifty-five schoolsdistricts in Ohio centralized ele-
mentary sihool classroom collections during fiscal year 1973. Indiana
showed a gain of 492 medin centers in 4 years. Nebvaska reported:

The impact of title II in promoting unified media programs
cannot-be overleoked. Without the title II program to call
attention to media, to media personnel, to media centers (and
libraries), to media programs, there woild undoubtedly have
been .the most fragmentarv growth in media programs across the
State. Tt was arnd still :s a driving force behind the whole
concept of media.

Idaho, Louisiana, New Mexico, Okl: oma,.Utah, and Wyoming report

- that schools continue tc develop unified media programs to provide
for a full rang: of materials. Teachers frequently indicate that
this has ‘increased théir effectiveness in teaching as well as en-
hancing children's learning.

Texaé‘schools may purchase efther book or nonbook materials with . /
ti#le IT funds, and 70 percept of the total allocation must be spent
for materials - that are circuflated from a central collection. Many
schools have initiated anz expanded the collections of nonbook
materials to supolement the book collections.

The Texas Education Agency's commitment to the concept of the library
as a collection of all types of materials appropriate to the school
instructional program is reflected in the administration of title If
at the State and local district levels. A large proportion of the
State's nearly 4,000 centralized libraries have as one of their

i\
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functions the acquisition and circulacion of nonbook materials. Comple-
mentary inService education programs offered by the Education Service
Center media components to interested librarians and teachers support
the title II acquisition program in the nonprint area. Workshops and
consultative assistance have enabled librarians to achieve competency

in equipment operation, simple production techniques, simple photo-
graphic processes,Aand media utilization techniques.

Seventy-six percent of 224 schools in Montana reported that they had
purchased audiovisual materials with title I1 funds. At least on::
aschool, Lodge Crass High School, repcrted that thev were developing

a unified program:
Mos: of the materials acquired were AV materials. 1In the
areas of instruction, the materials provided for che be-

ginnings of a centralized AV ~ollection.

Four percent oI % schools made audiovisual materials their top

priority. A reper from Yellowstone Boys' Ranch illustrates graph-
ically what impa reachers felt audiovisual material had upon their

schools. .

Ninety-four percenr of our student body.. . .made significant

progress in academic:areas this vear. & large share of the

credit needs to go to the available audiovisuals. tel
White Sulphur Springs High Schodl said they had acquired a microfilm
read.r previously, but that.their library of microfilms was very
smal. before they received title IT funds. Montana_ schools want
materials for their media programs, and teachers' comments indicate
that thev contribute more Jiversity of material for teachers and
students. ‘

Withou. exception, the States, outlying areas, and the Bureau of
Indian Affairs grouped for title IT adminiscration as the Western
area, reported gains in attaining) more audiovisual materials to
balance the print and provide eqyipment for teacher and individual

pupil use, either through direct [funding or the inflrence of title

A ¢ : !
2 With support from title II, most school libraries ‘in Guam have been
I improving and making the change from library to media center with

both print and nonprint and the equipment necesgsary for their. use.
‘adividual viewers.and record players are provided teachers so that
.hey may preview filmstrips and disk recordings before-deciding to
us.: them. - '

K
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Without ESEA II most of the Trust Territory unified schopl media
programs would be unable t> continue to provide a fresh supply of
new materials. Some centers have reacued a point where they are
replacing film titles with new prints of the popular titles. With-
out ESEA II such continued provision of titles teachers rely on most
would, in most cases, be Iimpossible.

Unified school media prcgrar~ with a full range of organized materials
have been most fully implemented with title Il assistance in schools
in the three largest Nevada school districtst in Las Vegas, Feno,

and Carson City. Funding limitations have prevented smaller districts
from establishing sophisticated unified programs, but they have begun
"with title II help and encouragement.

- Since 1965, titie II monies have probably been the most instrumental
actor in the increase of learning materiais other than print in
Washington State school learning resources centers, The fact that,
in fiscul vear 1913, 55 percent of title II funds was spent on non-
print materials indicates this and also reflects the recommendaticn
~of State standards that after the basic collection of print and non-
print stundards is achieved, the budget should generally include
50 percent on print and 3. perceni on nonprint acquisitions.

e,

6., DISSEMINATION ACTIVITTIES

All northeastern States prepared and disseminated in fiscal year 1973
the regulations, guidel® es, and forms which explained the policiec
and procedures estiblinued for the administration of the title II
program :n their respective States. Information has also been
disseminated identif{vinz those schools participating in the program
and the amuuris fnd tvpes of graat awards made., X

Manv States, among them Delaware, Massachusetts, and New York, have
regular newsletters which geo to media specialists and other individuals
to provide information concerning program activitier and a calendar of-
events. Newsletters often provide items of -interest concerning ma-

j terials, opportunitics tor cnatinuing education, innovative and
exemplarv programs, and special bibliographies. In New York, a resume
of ESEA title 1T activities was publisned in Federal Legislation and
Education in New York State, a nublication widely used by Sta;e_and
Federal legislators. Articles on title IT wer- ~egulerly used in

"Rhode Island's "Interrobang,” a departmental publication regularly

distributed to about 15,000 educators and parents.
ji

Pennsvlvania“staff prepared a slide presentiation about the examination
centers and their role in the selection and evaluation of media. The
presentation has been widelyv used in the Stzte and sliown to the State
Board of Edi.caticn and the U.S. House of Representatives Subcommittee
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on Education. News stcries about the program in Connecticut, Maine,
New Hampshire, New York, and Rhode Island have appeared in local
newspapers and State education journals.

Georgia, Kentucky, North Carolina, and Virginia report the use of
televisiom programs to disseminate general information about the

ESEA title II program—and to_publicize special features and accom-
plishments. In V' -ginia, for exampte, the plans for the Educational
Media Examination Center located in the School Libraries and Textbooks
Service Division were publicized by a newspaper articlec which was-
given promgtion by a number of television stations.

The District of Columbia disseminated information about the ESEA
title II program by producing a film loop which gave specific infor-
mation about- the program. This loop was used at the Division of
Federal Programs' local education fair. .Attendance at this fair
included city council members, school board members, educationar
administrators, teachers, paraprofescionals, and community repre-
sentatives. .

Alabama school svstems were given an opportunity to display v..standing
programs being conducted at the local level during the annual convention
of the Alabama Education Associaticn. At the Mini-Education Fair held
in the convention hall at least one-third of the exhibits pertained

to the ES®A title II progran.

North Carolina produced a sound-slide presentation about the purposes
and duties of the Division of Educational Media, which included the
activities of ESEA title II. Th's program was presented at the amnual
Superintendents’ Conference, the Assistant Superintendents' Conference,
Principals' Conferences, Educational Media Clinics, and at a meeting
of the State Board of Education.

Other mettods of dissemination were workshops, school bulletins, memo=
randums. newsletters, newspaper articles, ralio programs, speeches,
open house ''shows," guidelines, ‘eaflets, brochures describing special
proJects, reports. These were used by a11 States.

Brochures, guidelines, bibliographies, and slide-tape prksentatlons
were developed and distributed. Michigan and Iowa each developed a
slide-tape presentation about che ESTA title IT program. Daily and
weekly newspapers carried feature articles about ESEA title II and
other reading projects. ’

- ' Present methods of disseminating information about ESEA II by the
State Department of Education in Montana encouraged 516 of 610 schools
eligible to participate, an increase of 3.5 percent over the previaus
year. 1In fiscal year 1973, title IT information was disseminated in
Texas through tine following techniques:

ERIC | N R | )

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

1. A 30-minute vi degtape featuring learnlng resources centers
(libraries) -- prepared for distribution through commercial
channels ro publicize innovative and modern library practices
and services, with an 18-minute version prepared ior distri-
bution to ecducation service centers and schoecl districts.

2. A description of the library program as a major source for
individualizing instruction -- approved for inclusion in
the "Demonstration Schools for Individualized Instructlon
project.

~. . 3. Information concerning a coordinated plan for making in-

" Structional materials available to all teachers and students —-
disseminated to over -5,000 administrators and librarians and
the effective use of title II funds emphasized. :

4. ‘A section meeting at the Administrator's Conference on the
Consolidated Application for State and Federal Assistance
including the title I1 program.

5. A similar program -- offered on a regional basis in the 20
Education Service Center Regions to reach a larger audience
and give more technical assistance to local education agency
personnel in effective utilizaticn of materials with respect
to school needs and curricular projects. i

= 6. Two annual meetings scheduled with large city library super-

visors and title IT staff to stimulate and emphasize the
potential of the tit.e II program to contribute substantially
to curricular change and to facilitate learning.

7. Regional meetings with librarians to stress the title II
program as a major source of acquisitions in the transitions
to unified media centers that Support all aspects of the
curricular program. ,

’ /

Thef States in the Western area informed their constituencies about
their title II ﬂrogram through a number of mediums, chief am ng which
was department of education newsletflers. The Board of Regentts of the
Department of Education in!Americau [Samoa began operations in fiscal
vear 1973. . A report was given them cn th~ operations of t1t1e II1.
State legls&ators were invited as guests and speakers to the joint
conference of the Arizona School Library Association and the Arizona

"Association for Audiovisual Education.

The slide-tape presentation relating the title II State plu. program
to Nevada's Ten Common Geils for Education was available to local
educational agencies for information and promotional use.

85



The rural villages of Alaska have time spots an loczl radio for edu-
cational news, including information about the BIA-zdministered title
IY program. PRadio svations at Window Rock, Arizona, headquarters of
the Navajo Nation, give information in the Navajo language to the
outlying communities on @ducationzl programs.

One of the most successful efforts in dissemination of .information
about the title YU program in California to influential groups among

* educators and communities was the Educatisnal Technology Workshop
held in Sacramento attended bv local county administrators. Pre-
sentations were developed from ESEA title II Phase II projects of
outstanding merit. Evaluation of the workshop showed very clearly
that administrators were interested in the incorporation of media
centers in the learning program and were anxious to have more infor-
mation on pursuing this profitable incorporation. On the communit
level, a number of presentations on public television er~tions have
been successful in eliciting public interest in the development of
media centers in schiools. One such presentation higb-iighted the
Phase II project in the Cathedral Oaks School, Goleta, Santa Barbara
County.

7. NEEDS

Title IT coordinator: continue to report on needs for instructional
materiz .S in many.subj.ct areas for use in elementary and seccondary
school programs and needs for State, school district, and building
'evel media personnel to provide effective media services to edu-
carion.

Critical Needs for Materials

Although printed materials on many levels and in many different subject
.areas are s$till needed in schools in the northeastern States, the
greatest need is for audiovisual materials. Needs for elementary

and midd.e schools in both print and nonprint materials continue to
outweigh the needs of secondarv schools. Needs for media in certain
cubject arleas appear to be common for most States. Areas most fre-
quently mentioned are reading, career education, materjals on the

black experience, minprity studies, the status.of womeh, metrication,
environmental studies, consumer education, early childfiood materials.

New Jersey reported:

e title II applications show that most schools need to
increase took collections. - The statistics show that there
are eight borks per child in the media centers and expend-
itures for nonprint material are far below that which is
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cecommended for a quality collection. Statements of pro-
posed zreas of expenditures indicate that ecology, the black
experience, and Ligh-interest, low-vocabularv reading ma-
terials are areas of need. Elementary school media centers
are still behind secondary schools in the size and variety
of materials available in collections.

Connecticucr also provided "an interesting commentary:

Two recent Connect.cut assessments provide indicators of
critical need areas for instructional materials. An
asses<ment of reading skills of children aged 9, 13, and
17 in Connecticut's largest communities found them sig-
nificantly below national! achievement norms in reading,
suggesting tha: there is a need for materials to meet the
special learning requirements oI inner-city children. A
second survey, Connecticut Citizens' Response to Educitional
Goals, 1971-72 ma- lead te.otner critical areas of need for

. materials.- Th. stwiv found that. there is a difference between
what pupils thinry importantc and what adults think important
For example, 7 sclence, nanils were much less interested than
their parents. & lack of the right kind of morivating mat.. ials

mav hzve beer a contributing tactor.
Needs cor Dastructiory. marerials ¢:.tical t- roughout the States
i the Sout.east resian, with Flo: , Georgia, Kentucky, North
Carolina, ind Tennossee Jiting ne~ls for all types of materials in
ali’'graz. lovels and sublect areas. Reading materials are in the
greates: demand, ‘rom rescurce materials to support all types of
reading programs (- tive Districoo of F\‘umbia, to assist the under-
-achieverin readine at 00 fevo 0, in Mississippi, and to supply easy
materials T to bewd i Oioo*bd(ks for the .eluctant i North
Carolina. {iosei. :oliw .. roading were materials for caree: education,
drug awareness, etnni. s: ies, family life, ecology and environmental
science, anéd materials Jor use in the study of foreign languages,

particularly Spanisn.

Maryland expressed 2 necd for materials for secondary schools where
minicour:. < are developing arnd where individually prescribed inscruc-
tional programs arc¢ being xmp)emented This same need was voiced by
Alabama, Florida, Kentuckv, North Carolina and Scuth Carolina. Puerto
Rico, North Carotina, Socouth Larol:na, Virginia., West Vi- .inia listed
critical shortages of materials for earlv childhood, kirdergarten and
primary programs. " Puerto Rico aLain listed elementary :.xtbooks as

a critical need due to increasing esnrollment and revisions in curric-
uylum. - Kentucky reportod the need tor some textbooks,  grades 7-12. The
overall need listed as most critical is the need for audiovisual materlale

of all kinds. -, y
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Both print and nonprint materials to support instruction in the ele-
mentary grades is the most critical need in the Upper Midwest States.
Needs assessments in Michigan and North Pako‘a show that reading and
communication skills in all subjects show the greatest needs for
improvement. High-interes:z, low-vocabulary materials were mentioned
by a majority of the States as the kind of printed materials they
needed most. Materials to support career education in eleme:tary
education, ecolog-. and drug ¢ducation were also mentioned.

In the States of the Upper Midwest, up-to-date nonprint pr.fessiona:
materials for teachers on innovative teaching-learning practices and
programs are needed. A need in the administration of materials is
extensive weeding of collections in both large and small school
districts. North Dakota indicated that, if a better job of weedingz
were done, it would be easier for administrators to see the need for
additional support to replace the "discards" and to aid other titles
as well.

The Stetes in the Mid-Contiaent Région still indicate a critical

need for materials at all levels and in all types of formats. Wyoming
and Louiciana express special needs for audiovisual and career edu-
cation materia:s. New Mexico's greatest demand is [:'r audiovisual
materials for the primarv and intermediate grades.

An. indication of reed in Utah has been drawn from a summary of the
current status studies of media provisions under the Integrated

Med .. Program. The summaryv includ s 28 districts with 229 elementary
and 113 secondarys schools, and represents 118,611 elementary and

93,788 seccndary students. This number is approximately 70 pcrcent
f the otal State enrollment.

The summarv indicates that on a scale of 0-4 (State Media Standards)
the aver~age of total achievement is 1.1. This is very low and in-
dicates critical needs in all areas of materials. There has not been
an analveis of the findings by subject or by grade level, but the
summary provides State averages by type of material. Pamphlets,
~lippings, and e¢phemeral materials are highest on the scale (2.5)
necause these collettions are collected by media personnel at little
or no cost. Globhes are second highest (2.4) because the majority
0f these were purchased with title TII NDEA funds. The remaining
miterials items rank verv low and indicate a diive need for greater
funding in order to reach stindards established for th. State in !
. media facilities. (See table, nage)thVtaH District Vedia Summary.) '’
!
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Utah
#2100 percent | DISTRICT NEDTA SUNMARY - Date: 10/25 73

{unber of Districts: 28 Numher of Elementary Schools: 229 Number of Secondary Schools: 113
Current Flementary Schoel Forollment 118,611 Current Secondary School Enrollment 93,788

Current Status on Scale of State Media Standards
and Percent of Schools
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—aav districe: L ifficule p-oject -he number of district
Superv. sory pe ke -tualiv de-. ©i it of the 12 States in

the Upwer Midw. -~ s nee. 1 - acdditioral State personnel. During
fiscal year 16 T 1474 thacks ir State personnel were a
result of the r lea-+ f 17 vt of fis al vear 1973 ESEA title II
funds anc late use ¢ isacs  cear 1974 funds. Because of the
fundimz problec  =oncio e amove  Illinois cut its media staff from
erzht nrefessi- 20l . Domber two.

Tiie results of ari Telenh surve. in Wyoming indicated that

a tota. of 47 Tie litrar and €5 library aid«s were employed
in 20 schoo! rEin el Jvoming. It appears that newly
reorzanized Sistricts s ol ne qualified librarians as
prograa Sire ot wop vl e i tiyidual building libraries.
Thee sizpe=int o S oET S U i~ - jce workshops in media for
library side fadl oare a1 L. a5 -5 to pay the cost for this
training.

S Tibrary L oo dinz ptanned for the laramie County
Community &0 . et . courses in library rraining will

be condilcted . - S 4 riroug> ut the State. This training
pragram will @0 0 de oo e an and rroacessing, audiovisual equip-
- .nT operatior 5P v itverial -, iocal production of marerials
and sharel S U e

Phe sboorlags o T e © . i at all levels. There is a need
Cr 4 Slate Ui s . v oapoeci ists to provide leadership in effective
use oroallomooal e < oas educational‘television and various
other nonpr it ¢ oo los oo aterials. Only two of the larger
districts i ooali=rime 5t ¢ media coordinators or adminis-
trators. 1ol ot o s me-dia coordinacicn assignment is
given (0o alre o ov rworae I members on a part-time basis, or

it is assumec 'l sups 0t ent in some small districts where
there is no cen . ral inatre to 1 ostaff.

Manv smaller . scricrs fave @t .omptec to alleviate the problem by
pooling meager rescurces anl oaining services on a regional basis.
This has been . wvalu:able pess. uel resource but in mony instances

is stili spreac too thinlv. Tiere is also a critical shortage of
professional = 'ia .ersonnei 0 local schools because of budgert
limitations.

Full-time mediz perscnanel ia itah are tor the most part limited to
secondarv scheols, 11 manv iastances these people have little or
ne clerical he ! and —ust roi on student assistants or community
volunt-ers. Those smaller seooadary schbols which have professionally
trainec pers. il give multip o assipgnments and are unable to provide
adequate media services.
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At t™Mme elememtar:. level conly the larger urban districts generally pro-
vi. - media coordirutors for their schools. 1a Salt Lake District
fuv .. —-time meiia . rordinators who had been in elementary schools for
se=ral vears wer reduced to half-time in fiscal 1973. They were
reapelled te cover two schools or accept a half-time teaching assign-
ment. The majerizy of elementarv schoels in the State have to rely
v part—time pers=onrmiel or utilize aides or volunteers to provide some
+. lia service. Tnis gituation seriouslv handicaps the develcpment of
.1ty functionin: =-dia programs.

» smortage o. <1 f is compuunded in New Mexico school districts by
o cractice of Jivorting funds for librarv personnel to other budget
ter 3 ir addit_om, nonlibrarv responsibilities are being given tro
ar-=ntly emplover librarians.

‘tici. neeoe for State, district, and school personnel in Texas
«.ores a oaroecwm of State funding of librarv personnel for all

dowe school dis ricts.,

‘e ~daho State ..gen-v needs ot least one additional media specialist.
ationa! te »-isin hias increased within the State, and there are

- demands -+l consuitant for educational media for consultative
vice £t~ coorlinute as well as to select materials to supplement the
- evisior pre M.
~ry se. ondar -0 00l in I[dahe has emploved the number of media

I Tsonnel regu o« to meet accreditation standards. However, there
ro accred’ otion standards for elementary and junior high schools,
<e.  The ~  tv guidelines, Your Media Program, K-12, provides

meards rfor - 1 jevels but are not mandatory. Scme schools have
services o ti.o high school media specialist on a part-time basis,
e o=re oitw of elermentary media centers are adainistered
dides. ~ - w2 Tonal perple are available tor some of these positions,
- ‘hool dis i hudget< do not seem to stretch far enough. Aides
Fooooorovided » re service thin the elementary school had had so there
oo ceems to o hee v ceperal apathy among administrators to staff the
¢ centars med. s oonaters with professional people.
I “fontana sup-r i-ors are needed to assist in the development of
TV varies and o pravide ingervice training for teachers and 1i-
hrorians,  For * e »ase 0 vears, the Off ‘ce of the Superintendent of
Pt i Instruct.oon fias needed o bTibrary vupervisor but, because of
I of funds and the divsi-atty in funding a qualified person, the
07t e has been unable o 11D the position. The resignation of the

med 11 supervisor during the past vear has created a similar replace-
ment problem. A shortage ceontinued of district and school librarians
and media personnel.
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Addirional State media staff are needed in Guam. Arizona has in-
sufficient staff to handle all media-related assignments, administer
the vitle II program, and provide needed services to the districts
and schools over Arizona's large geographic area. The California
State agency has lost positions at the same-time that demands for
services were increasing. Addiricnal positions are necessary simply
to keep abreast of the growth in scheol population and its vital
need for leadership in the media field.

American Samoa expresses the need for inservice trairing for personnel

handling audiovisual requests, and the Trust Territory of the Pacific

Islands has fous a need in schoo!l districts for audiovisual repairmen.
ing and repair are also lacking. Given

the distances, it is not practical to think in terms of transporting

haoksg for the purposes of hinding or repair, but few schools or li-

The capability feor bookbind

hraries have personnel with the training required to fulfill this need.
American Samea's resource cencers now heing bullt to serve elementary
schonl< mast e staffed, and elementary schools lack library facilities
and staf . The general need for school media personnel in the Trust
Territory far exceeds Tunli capahiiities.  Small schools administered
bv thw Hureaw of Iadion Af:iirs ic onot have prefessional media staff,

and frefuentlv do not oeven o o fali-time media ailde.

At the Jistrict and scohoo! levels in Nevada, some local educational

n

Azencies evince 1 need Tor media center personnel at elementarv, - - -
I

middle school, and ‘unior hizh schoodl levels.

District hudpets in California reflect an increasing thrust for
econemy resulting in ti n? professional personnel with
Zlerical personnel anid TS lessening of qualitv performance.
Manv of the Jdistrices Jack qualicicd media personnel, particularly

in the medinm and lareer sized tiarricts.  These people, if available,
could render a great serfcice by assisting teachers in the selection

of materials at all levels of the curriculum. They could also train
teachers and students in the proper use ~f materials and eauipment.

A kev person in charze of title IT in o local district is a valuable

asSset.

'

Librarv/media centers in Orezen's very small schools have come a
long waw hut in o oreat moanav cases just have not made it. This is
largely due to lack o safiicient funds at the district level and
their inability to hire competent and qualified media personnel.
These little schools make up the ma‘or portion of the local agencies
which do not participate in title II.
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