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Dééiqnéd +*o facilitate lnc:aaseﬂ communica+io
. campﬁ*englés gf partnﬁfs 1ﬂ twa parsan,,rela*lvply long-+éfm

El“ﬁq v’+b a ra**@nalé a %upDﬂFt1Vé anv;rnﬁméﬁt Ea;dbagk )
mo+tiva ticn. The four 90-minu+eé exarcise units dealt with b_slc v
communication p:*qc*ple% and compatencies for s%fanq*héﬁﬂ, '

;ralatlcnship, for pfaauctlvg conflict, and for chaﬁglnq
maintaining aArela*lanshlp..Eﬁét:1seg versa ﬂ931gvaa for &ki

practlce and awarensss za131nq. and 1ncluaﬁd meaning cl rlf*ca*;cn,—

rréla+L@nshﬂp messages, eye contac*.and physical distanck, open end=ad
questions, nonverbal communica“*ion practice, objective/nonverbal

. description,: voice practice, and structurad self-disclosure, among

- others. Twen*y coupl%s,parﬁlgipateé and were *es*tad; ,%sults

nor-the amount of communication Ehanqeé;significantl’; 1*haugh the

‘nature af fha cammuniia%icn bacama much‘m@ré p@=i*1;% ara
;(anluaéﬂ are féc@mmaﬂaa*~ﬁng fgr aavalaang thé f*;;

"communication raunsallnq, Pafarﬁncpz ‘and twn’ gamp
(DF). '

* Pspf@agc*lﬁnq %uppllsd bv EDRS are *hs bé:
¢ frcm tha aflqlnal ﬁ@:umanJ
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o T It -takes ng mental&g%aﬁt to se %ha gattern EF ; ‘“
T c.mqst.prl hte relatnanfhl s%éﬁﬂmg 9. % fig spgcifls prabl .

N *ThE largest’ ﬁe'cehtagv_ ic:ﬂiégu%é; (family. "
o : Flghtﬁ)- The pnl;iema@ has E g:aateg,;hance n? D'fﬂg illed*qr i Jured
S o when responding to tﬁesé aaj;s thaﬁ EB any uther tyes GF‘EEll (EE gﬁgprn,

lQTS) . i . 5 : Q‘,pi‘ . . " r:' . ’h %ﬂ\ K ‘:‘ . L4 :
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*Any individual in DUf=EDQlEtYwﬁES a gr eater chance .
: , saulted by a bestkfrlend or mate .than. by a Egmﬂléﬁé
. ~ are most. 11kely§!D accur in. the*vgat;m évgun hnmétLénﬂ usgally afteér a .-

“frlendly“ drink | éSchcnburn1“i§7§? “1 e s - L

. s l = h 58 [ : . )
x " b AN . . . 4
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*Relat;unsh;p crimes are. much*magé yldlsnt thah are aggr%gslug crim

_ o " tween Straﬁgers, EDﬁSlatlﬁg DF m@;egth aﬂs and/géumaze tha ane -
IR > gunshat (MGnganq, lQEE) ‘- R BTSSR LN i ' \
' : ’ - S s B B ! o o
ceen T . #Studies 1nd1catg that' uﬁ e, -0 afaEvEfy e;gﬁi ﬁéapig &n~a ;ben ‘year| have'
- "« . ‘been slappéd ‘kicked, punshed or b%aten. Tne oyt ﬂF iuélue hss been
~ ; thraatenéd 3:\ actually cut mith kmFE (Staﬂ-: & NcEvay, 1975)
N . . e . )
';a It .seams tha the ;ﬁcldenseraf aggrﬁgslﬁn 15 fsp;dly appgna:hlng the 1nz;- oo

2 ghlpeﬁ

Qf th? gfﬁblen. ‘Hational statistics for 1976¢indicate that the lnEIdEﬁEE

d%un 'ékhadirgached a new hlgh of 4.8 per l 000. papulatlcn, and thEIE was bl

one diugres,s Thesg

_ 15&135 ﬁEVEVEEEn 1ﬁc:eae1ng steadlly Fgf the ast tmenty yeaf&’ahd es :alafzng

',raﬁldly id ‘the gast ‘few years. -The numbers $tiil ‘do not even beqgin to expﬁeas
the othet hurts in ‘relationships which are glazed over with valium (our most,

1

D;VDQE?*StEtlStlES béglﬁ toeglue‘ﬁs a plcture DF the lmmen—lty

.. . -abused prescriptien drug), or drowned.in alcohol- {our most abused ﬁanapreszrlgs
‘ . t;an drug) We .do know that the middlé—aga, middle=incaome hnusem;ves aré onEs.
of ¢t the 1argest graups of drug abusers in our.sogisty. ' : -‘l;b
,RA N ﬁ = vi; . 1(, E i ‘\_ 4 ) -
;L\%Kﬁ ol suppgsa as a clant;st "I should deal ulth these sthtistics dispassion-

“*iatgly and -wow e on to other things., As a humaﬁlst however, my mind reels at
" the Enormlgy of the carnage and_hurt that goes on behlnd closed doors. We in
) cﬂmmuﬁlzatlnn claim to have knowledge:whioh would help amelicrate these problems
tn some extent. -If so, then it would "seem unethical not to do semething ta\
‘alleviate this massive outpouring of human suffering, Hnuevegg the tenden:y\has
en to seek- and to teadh - -communication kﬂuuledge as #n acade as”
“a utll;tar;an exercise. I have more to say about thif in the Flnal sectian ‘of

this paper. ‘ ~ )f

O . /
We do knam that such 1napprnp

D',_Hﬁ

te behav;afsfag spouse beating ‘and ghild
‘abuse are highly likely to have par al antecedents, Ashley Montagu (¥972)
~yividly ﬂémgﬂgt:até5~that humans are not innately aggresalue, but in f4act, \

= : ’. - .o ) N . . ’ ¢




;if'ziéérned to Egzaggrassive.- In paftlcular,énnnaggr2551ue models ar E Eh%bly th&m

Key ‘to &, child becoming an adult who -relates to others nﬂnaggress%ysly (ﬂanﬁagu,
e 1975).; Thls strongly suggests that communication competencies ESﬁ\hEUE an 1m,
afF mensé 1mpaﬂt upon some BF society's mngt potent problems. :

B
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"L C R@saarch in a vaf;ety of fields, much of it ;nfaur own, is pa;ntlng to the _f.'

B ual;dlty af a processual, developmental, symbiotic EQnEEptan af relat;anshlps '
“ in which a‘change in cummgnlcatlnn affects the total felathnah;p ‘(é+g.," Bepger

- *‘ - & Calabrese, 1975; Davis, 1973; Duck, 1977; and Knapp, 1978). ‘is- appareﬁz

’ that people. caf communicate in ways ‘that will strengthen the;r zelé%;onsh;ps

.*  with .ope anoth®r, in ways that allow them to handle their . differeage EDﬂStqu—
ho tivg%y, and in- uays that will allow thém to change prublem ESPEEfE a?athegr rd=
latlﬂﬂshlps. 7 ¥ ;§ " ‘

L : T PHILOSOPHY BEWIND. THE WORKSHOP ~ -, ™ #7"

:,:‘ Four ygarg ago, given this kﬁﬂuladge ang knamledge uﬂ tha prnblemsﬁuh;ch
' ‘v exist in twg<person, relatively. lgngstarm relatlunehlpg, BEsQ Shmith ané 1 ée—,gf'
S;Qhed -and taught 'a workshop mhlch-uas intended to in::ease the’ cgmmunlcatlaﬁ .
;é ‘competencies of both partners by hau;ng them praEt;EE SEEQLF;E sammunicatlan
) skills with one another. .-

. w

e The intent of this wor hap was (and remalns) to minimize thearét;:al cona
ﬂt%nt, ta maxlml?é a:hleveme t oF apeé;Flg EQmmUﬁ;EatlDﬂ ;DmpE%EﬁEles mhlch re=

vt

S : ' 3

"

[ *Ta p:uu;de knowledge of specific, paﬁentlally useful :Dmpeten;;es Fnr\tua
< . person, relatlvely 1Dng—term relatlonsh;ps, in a laglzal sequencsi \
o *TE p:nulde a fat;unale as to mhen and” mhy these Eampetenc;es mlght hé useff
© ful, o 4
 *To prnu1de ‘a supportive; relatively ﬂDﬁthrEEtEﬁlﬂg environment in uhlEh
to practice the potentially useful skllls (¢.9.4 couples.are given a priv=
B ata room in whlch to practice durlng the mntksh@p) 1
) : e .
’ *To provide acsurate, DDSLtlUE, 1mmedlate Fegdba:k tD the partners uhlle 1
they are learning the skills. N .
*Ta ‘motivate the cpuple to praﬁﬁl:a ‘the skills in during. the workshop, \
and to zﬁﬁtlnue pfactlc;ﬁg them upan , :anletlmn af the workshop,. \
-1 belisved at the time thefﬁgmmuﬁicating ;?%ﬁsg le uafkshap was dEvPleéd
‘and I hold ever more strongly £o the belief new, thatjthe following teachihg -
techniques are rank ordered in terms of th31f‘eFFect jeness in helping a E%ISDD 5
‘achieve behavioral ;Dnmun;aatlgn :@mpetenc1esk - T '
. ) 3 N @ b
e la PfaStiEEVthE skills co L G
- :!v‘ .:%
, 24 Dbserua Ehase mhn perfarm‘the skills w ll%
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chapters on verbal tgmmuﬁlgatlan, nonvetbal communica

" ful to the couples whoe have gai

[ .

" 3. Rgad about the Skllls

4, Listen to om E ne dESEEle th@ sk;lls

4

Eut I have even a strﬁngér hel;a% that the most eFFgct;us lnstructlaﬁal

' 'unit includes all of these techniques, with su:;essluely moce time, glvén to’

those higher on the Iist. Mhlle 1 immensely enjdy lecturing, I now use'it only

a small- prgpu:tlan of class Elma, primarily as 4 mﬂtlvatlnnsl device, and SEcau@f;;»f
anda:ily ta .provide some redundarcy to materlal preaeﬂted via the other: mudes, o
Y Foow [ a '\3

I ! béllava that the’ Eigéﬁilal role qf ‘a teacher tgday is to dEVEle an ef- .
fectiue affective relatio hlb between hrmselF/herselF and the persons in the ';!

“r

 instructional unit, - In. addi'tion, I belieye the teacher must :gnstantly communi-= ’

cate ﬁhat‘s,)a believes in what s/he is taathlng and is-excited about the psr-
sons begighing™%o- use i€., Finally, the teaqher who exge:ts to teach relat;gngh;g- ~
communicétion campeta E es must be as good 3 model aF thms EDmpEtEhElES as pos-—

sible. . _ S S . ’

- R - .
= vop, . . 7 it .

Jsaﬁcafléd "lnterpersunal :ommun;a,”
gnuplés who attend the works hap.
attered thraughgut the botk as to

"I believe that.much of the content in ouk
cation" texts is irrelevant to the‘needs of t:!
The relevant information which remains is so s

" make it -useless and very frustrating to use. Ehe problem 45 that the chapters

af a typ;cal intérpersondl text are uglttensatauwd ﬂghﬂlar—falevant rathez than
'cansumEfsarlented cateaar;es_ -1t i% much: 5351ér *o write (an ntn get l;ke-mlﬁded
reviewers to as:ept»?gr publlcat;oﬁ) bdoks with chsﬁEEf tlﬁlgs 14 #
Eammuﬁlcat;nn, Semantics, Methods of Centrel, Cmmunication Ngﬁals, snd-jyen Pub=-
lic Speaking-and Mass Communicatiaon (EF., Rdler & Towne, 19753 Nﬁllér ‘& Stein- |
herg, 1975; and Tubbs & Moss, 1977), than’it is to write and, Ehan get published

a book with chapters on strengthening a rélatlanshlp ar on ghaﬁgkng problem
aspects of a relationship,

“ ‘;\- = . .

u lmaglne the Frustrat;oﬂ GF the maﬂ who is Ettgyptlng ta page thrﬁugﬁ
tan 4 ssméﬁtlcs,\ets., try=-
ing to pull out the information. he thinks might help i save’, hlg marriage.

Does it not: make more sense that this synthesizing prbcass mlght be done better ®
by, mode raccurately and completely by jfhe scholar? Oply a few texts haue takenA .
on this task, Knapp's .bgok. (1978) is perhaps ‘the moBt gt ‘ ' e
(Buley, 13?7) is written to a freshmdn or. lay audience
thEﬁEEtlBEl, nor daes it 5ynthgs;ze the 'same amauﬁt 8

Ca

pou |
-5
0\

and is tthEfD£E ﬂot as
research. : -

ax - 3

ficacy of the werks hupﬁ”QQQEEts that it is very use- .,
léted ite  Short-term ang ;nﬁastern (6 to 12 - o
weeks later) data were gathereﬁ on a uar;ég% of aspétts af commiunication between 3
couples who, had completed the mark;hap and those wia® haé;ﬁ%t. The results indi=

Eesearch to test the E?

. cated that, while there were several ¢interesting rgsults, the reported frequency

of verbal aggression did not decrease significantly, prabably because it was very -
low for-both groups all along. Also,the amaunt ‘of communication between couples
did not increase. Hogeveér, the nature of the, c@mmun;:atlan between couples who Y
completed the workshop becams much more pos ;tlue and remainesd 30 at the time the

. long-term measures were taken. The partners in, thege maf*lagés repmrted thaty
¢ : e A s
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sin:a they were much more sensitive to the effects of their cammunlca .
-their mates, their Eammunlgat;nﬁ had bezume muych more positive,. reinforcing,
and tolerant (Sﬁuth 1976)., . '

A Eehav1nral ‘mé&asures of relationship caoope tiveness and competiveness taken
dlraatly after the uarkshgp and 6 to 12 -ueaks 1ster indi'cated that the unrkahap
‘had ‘a strorg, continuing impact on this critical ‘dimension, wikth EDUplES who had
completed the workshop much more Frequently ;acperat;ue than thnse uhm had hot
(Smlth, 1276)_. T :

: ‘ |

1 Interu;eus taken at the lat er timé,
i voluved felt their relationship was str

"bétter. The remaining three. EDUﬁlQ\m

'\ since the- workshop, which in itself may

| cacy (SH%Fh, 1976).. :

ndicated that 17 DF-thE 20 couples in=
nger nd that they could handle conflict
id they had had na significant conflicts
say something abﬂut the uarkshap & effi=

p

& o= -

. 1.

Redgﬁtly, I have . experlmented with the warkshop by hrlnglng in ‘a therapeu-

‘tic dimernsion. I am co-~teaching it right now with Dr. John Hudson,' past Prez;—
 dent of the American As ssociation of Marriage and Family Counselorg. Dr.-Huds

is also a professor of Sociology at A.S.U. e have done two workshops *mgathef.
I am now fairly sure that this combination works much less ME%i’lﬁ practice than
it- appeafs it might aon paper, . not becauss we.do not get along. 1In fact, ws are.
very good friends, The problem stems from his naturdl inclination to want to .
extend the time for therapeutic discussion, and my natural desire to extead the
time devnted to practice of reLeuaﬁt sk;lls. d

A

Evaluatlan of. attalnment of EDHDEtEﬁElEa in any ‘given workshop is a wvery -

. sticky area. While. there are many acceptable ways to evaluate coliege students,
- many aof &these.are not acceptable forevaluating the more Efluate;iﬁtéfactlﬂﬂ ‘be=
tuain mates- On the other hand, the criterion audience for each persoh in the

. warkshap ‘is that person's partnar. Consequently, many times the criterion of

' ‘acceptable pérfarﬂance in the wartkshop is set byi%na compareg to a;tual perfor=
mance by the partner. Fach takes turns attempting to mest the other's criter=
ion. This may appear . on paper to be EDmpEtltlUElY ﬁrlEﬁﬁEd but in pfa:tl:e it
works. out very well. . :

. . 3 N i B

L s v : ‘..‘ 7;,".

* - OYERVIEW OF THE WORKSHOP CONTENT © . &

: AND COMPETENCIES o <

. , vy
The Fullauiﬁg is a very general outline of tDQlCa and Eampetén51an Far .the
- Co mmUchetlng az a Cowple workshop. Nazgal time to cover each unit. is about twa
SEESLDNS of* ong and one~half hours apiece, although the workshop expanda ‘0T CON=
tracts in time. depending on the ezpréssed needs of the participants. Not -all
exercises are performed in all workshops in order to tailoTr' each yorks shop to the
-‘couples' needs, Practice lﬁ assertiveness and listening occurs in 52ueral of

B

Pt the eger:;sg;, altbough not specifically included for pEElFIE pragtices Fln-
' Elly, somg’ axerclses whieh are used primarily Far Fac1lltat1nggip gtlmum Yearn=
ing -environment are not ;ﬁ:luded here, . . : o I




Uni Dne (ExérG1aea 1 = Zl R _A . o ':f_‘ L Co N

=

. + . - —Basic Cgmmunlcatlaﬁ PILﬂElplEg (E g., we cannot not ;Gmmunlcate, allcommuri-
o cation has a cont&nt and a relationship’ message} meanings. are in penple ‘our fem:

r
L 'mgnléatian gumpeten;e is 1nﬁépenﬂent of. self} g@mmgnlcatlan behau;ﬂrs re cont
. ous; and:we shgulﬂ not alddays’ behaue the'way we fesl, ) : RN

£l

-

T 1l.* Each person will be able to differentiate between relatiaﬁghiawahdvzoﬁsffa
. ] _ - *

tent messages of g;uen behau;aral Exampleg.r

o . \ b
b 3' 2. Each person will be able to demonstrate a- poa;t;ue fElEthﬁEhlp message :
. ’ and. a negative rela tlDHShlp message -to the satisfaction of his or her .
4 partner, (Exércise 2) .. : 3 N et ey
gl . _ = ) . . - . 7 s
: i L3
C g™ - 3. Each person will be more. accurate lns;nterpretlng hla/her_gartﬁer -
« nonverbal znmmgn;;atlan of' such ;nﬁcepts as "concern" and. "1nte;est "i
(Exercise 1) . : . . :
cd o
- Unit Two (Exerzlses 8. 3\12) - y
« o i T = : ; B ¥ B .
: o Egmpetencles for st:engthenlng a relat;bnphlp (E Qs y keeplng a EDHUEESEtlDﬂ
gﬁiﬁg; mutual self-disclosure; performing mutual, ﬁEﬁEDmpEtltlUE activitiess; the
ieffective use of eye: contact, physical dlstaqge, vacal charazterlstlfs, and langﬁ
. uagé; and thE\rola of physlﬂlﬂgy) S ) - / » .
ju ' ) - B . T
EQ“ "~ Sample EUﬁpEtEHCL -
NIRE ) *‘ :
TAAl 1.; Each. person will be able to lnltlate a more intimate lgvél of self- ..
Leb - disclosure, according ta the partner 5 JudeEﬂt (Exerc;sa 10)* . ‘,”
[ e . i
kk\ 72,; Each pe:sah m1lI be able ta use hlsfher UDlEE to increase partnér s
; 5 . -arousal p,,;t;uely, accafdlng tD the partner s Judgmént (Exe;clge 8)
;- v i - H =
. R ToTE - < . B .-
e L X -
- N 3. The partﬁers will be able to dlSEUEE mutual;nan;ampet;tlue a;tlu;tles,
. . . and decide gn one or more that they will perform in Drdef to further
s o strengthen their relationship (Exércise 11).
: uniE;ThrEe (Exeréiges'13ﬂﬁ 19) - - _ o \3_
. . ’ 7 !
EEmﬂEtEﬂElEa for Praductlue Conflict (E.Q., how to keeg arousal fro m escalat-

T ..1ng out of cantrol; types of conflicts; specific chFl;ct competencie ACE,aﬁAH;
* RACE, and ‘APAC —sge Exerclses 16, 17, 18, 19 & 20; and specific pathgﬁgplc‘béhSUa
. iors to, aua;d or reduée in fquUEﬂCy!Eegga! double b;nd rEJectlan, and 1nterrua—

tlﬁln)-

. Sample E' mpetenc ies, . S ‘

& = ‘ : " - \ .

l. Each persan will bg ahlé to demaﬁstrate an Eblllty to reduce hi
- aown’ afnqsal as measured by a. GEH unit, ' : ‘

2

L]

il

/he

"2, Given a tapiz to discuss, - each person in the dyad m1ll be able to re-

;. state in h;?/her own words’ what his/her partner has Jjust said to his/
*her partner gatlsfact;an- (Exer2155 13) L.




. . = . L -
L - . . ; . s -
: . . . - At : et s o
. - A ) . . B . vy .

: . 3. ElUEn a canflict rgle—playing 31tuatlun in ﬁﬁlch the aartﬁer s actions

s : 'bathsruthé ﬁEISGn, the- person. will be able to aQElelEElly Eescrlbe )
' . the partner's’ Aﬁtlﬁn, the Circumstance in which it occurred, and the .
Emotion thé persgn felt (AEE) (Exerclse 17) - Cet ey

» ; Un;t Four (Exer:;sés 2D 251 ;;2’ - 2
& - . g P (-

Ehanglni/and Nalntalﬁlng Relgilnnshlp (e g., the uses of ré;ﬁ?arcemeﬁt'_

+

Commuricationf as reinforgement; thé necessity of™ 3n$arm1ﬁg Egﬁh other of what
the ather\cad. do that would be ralnf9221ng tn tbe péfS@n, aﬂd using- mutual con= -

tiﬁgéﬂsigs) R N A SR R e
4 . .. ’ . .: w5 : : ,niv'_ ) o )
vy T T : L

. B . . ] 2 ,

'1;_;E§ch

n

erson. u;ll be able ta use hls/ha; UDLEE ta 1ncrease the relatlue
i L of ‘a EDmpllméﬁt aggardlﬂg to Evaluatlnn DF the
(Exe cise 23) S U Y

L. . ﬁars¢ n's partner. .

2., . The partnera wlll be abLe to ﬁﬂ;mulate sﬁd eual EE possibla rElStlDﬁj-i

sh;p ‘goals, and initiate mutual cnntingenc1es that will -help them raach
k2 thase goals, (Exerclse 23) C P
. ; SR o
3« The é'tnerggm1ll dls:uss ea:h Dther s desires tg be tuughed (when,
mherg, and under: what: zlrcumstances), and then-decide. how to 1ﬁplement
a change that will mget bgth partner! 5 touchlﬁg needs (Exerc;se 26)
. L S : o
S " | v L " . !

A SUMMARY OF EXPERIENTIALEXERCISES. 0 - 0

//?_ B o ) FROM THE‘uDRKSHD@' ;'*a.f, BN

The Fallmulng is not a cnmplete ‘list of all exelesés pg:FgrmEd in the Cami e
munlgatlng as a.Couple workshop, nor are the .deseriptions of these exercises
complete, (Some exercises are’ included as an addendum to this papér as examples, )

.,Each exercise. is coded as-.a P (pIEEtlEE of: §k;1l) or as an A (Amafehess ra;s;ng)
o & e
R P NEANING»ELARIFIEATIDN: TUNING JIN TO EACH DTHER \ 5‘ N o

t oA

(P} oudples are given tma lists of phré%%%: Partners take turns ﬁéﬁuerbally

- communicating phrases from the first list until mate guesses the phrase
being expressed. Then, partners take turns describing the cues they |

© . use to know when a pe:sanfls communicating a zgn:ept from the second-

list. .. S » . -
2. RELATION HI: messages . ¢ D . .jl B
- : -\\ ) ' . Y
(P) Partneps take- tgrng ExprSSlﬁQ negat;uelysuﬂrded phrasas FramQE list

given to them in an attempt to make the reg t;uﬁ;hip message less nega-
tive than the content message. - Receiving” psrtner then describes how -
the other. partnern cguld make the message more positive. Then, the part-—
ners -taka-turns reuafdlpg the same phrase& to maky the content message
pgsiﬁiVE, (Samﬂie mEaSEQE, "UDuld you atﬂp thata d talk to me!?")

b}




ot}

F

Zaﬁi EYE CDNTAET & PHYSIEAL DISTANEE

# . .. ”'.
: B N : = +

. frﬁir‘i L (A) Partnefs are asked tu Ecmmgnlgaté at leFerEﬁt dlstances, with and
Siin, ot o Lwithout eye contacts Then, they are asked speslflz questluns about L
e ma s thE dlfferenégs. . : A SRR

Y ngy ENDED QUESTIONS - * | o el o
n%f  B (A) ?artnaré take turns turnlng closed Ended questions into-open ‘snded
o ’ : qgestlﬂns (or 1nvant;ng their own opén ended questions), aﬁd then
asklng thasa quEgthﬂS- - . . N : .
s AR o = ’ ' 5 :
. . A L . . U )
_ S., NONVERBAL CGHNUNiCATTDN PRAETIEE . T 1x R o
(P) The main group is divided into tuwo subgraups to play a mudlfled form,. -
. of charades in uvhich phrases which could be Feas;hly ss;d in a rela=
- t;nﬁshlp are cDmmunlﬁated nonverbally., :

6, OBJIECTIVE NONVERBAL DESCR PTION S
. . L % S R
(P) Members of the main;grﬁuﬁ take turﬁSVﬂESEfiﬁiﬁg as accurately as possi-

ble the nonverbal behavior of one of the other members. - '

7,  PRISONERS DILEMMA . * - \
(A) The ‘main grgup is leldEd jinto male/?emale teams ‘and then allnuad to
; ' choose cooparative or :Dmpet;tlue strategies tD relate with one aﬂather,
Fglluued by extéﬁSLVE debriefing. — ‘e :

8y  VOICE PRACTICE ,
o (P) Given'a list: of - senten:es, partners take turns saylng them gslng their’
L vpi ice.to excite each other, while paftﬁéf as receiver prau;de \fdback
B on ﬁgq to change voice to be more, successful, o - ~,

9, STRUETURED SELFaaxchDQURE . o o

L; . (A) (P) Given a llSt of 1ncamplets sentences mh;gh start with publi: infore
- . mation and move to sbomewhat brlvate information, the. paftngfs take
- - turns Eomﬁlatlng aa;h senteﬁca and then” move on tD the, nexﬁ sentenae.

. . .\ . . g . . .

" lD. 5ELF—DISCLDSURE -

= : =, -

;f- '- 7 (?) Partners practice salﬁsd;sglasure on their nun w;thauﬁ the frﬁbturéqu
" the prevlaus exerﬁlge,r , i~ , - - - T
11; MUTﬁnL-ACTIVITIES . T ';;{;- S ';; Vo

‘»(A)_(P) .Given a llst of potential mutual éé%ﬁ’;tla tu stimulbte their

. -7 thinking, partners each matk dinteresting: ast1v1tleg, then they - ,
. agrse an EGtiVltlEq they can peanrm together, - ™ : i
. l?_ RELATIDNJHIP CDMWDNALTTIES ‘ o L AT

. 7 L 7 : .
) : &

(A) (P) Pactners focus tha;r dlSEUSEIDW on the task of dEUElelng a list
of cﬁmmgnalltle; abouJt uh;ch they may "talk at future times,
X, .

.

Elﬁl(zf_. ) o . z)%, L
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:.13.. VERBAL REFLECTION S :,. - x'_;;:,,,'

(P) Partners sele:t a topic ta distuss, nThEﬁ,i@EFDrE a persgn can EEE;Eﬁt
his/ﬁer own palnt, s/he must restate in his or ‘hér cwn words the part=
ﬁer s content message, to the partﬁer satisfaction (first part of
exerg ise), reflect ﬁartngr" appafent feeling message (second part of
exercis e), and reflect partner's felatloﬁsh;p message (thlrd pa;t of..

l

'14, PERCEPTUAL DIFFERENEE CDNF;IETS

' S (P) Partners aﬁalyze thelr day—ta—day leFeren:as to sss ;F they m;ght be

caused by . differences in ability to see, héaf, tas (“That pLE is too
'smegt'" "Na, 1t s nat'") smell, and so on. i - ,
~ 15, (RAM) RESPONSE TO uNFAiR ATTAEK L ' L o .

(P) Paftnars take tufﬁa ‘Tes pnndlng with RAN statements ‘to role—piay;ng s;tua—'
‘ tions 1n which they have been unfairly attacked. The person Reflects
' partner's meseagejfsfscrlbeg ouwn é;t;an and- the ﬂgt;uatlan for perFarmlng

that action. & .

16, MAKE "A pac" UHEN YOU ARE URONG

(P) Parﬁﬁérs take ‘turns regpand;ng to rDLEaplaylﬁg s;tuat;gns in mhlch they
. are urang and should admif.it. The persen hngng;zes .and Propases Action . :
to -be performed inssimilar Circumstances in the futura. |
17, fgggﬁvncz" UHEN!EDTHERED BY PARTNERS EEHAUIDR
e } = L R ' : N - . . : . . :
{pr) ﬁartﬁé;S'take turns responding to role-=playing situations in which part-
" ner's behavior is stressful. The person responds by .deseribing the
SPEL1F1E Action partr er perFD:med, the Eércumstances in which it was
parfufmed, and the gereon 's Emation wh;:h oz;urred as a'result. .=

-2 18, (RA) ASSERTIVE INFLEXIBILITY '
(P) Partners take turns responding tn falaipLay;ng s;tuatlﬂn in which
St _ (a) partner has performed a battamsl;ne hehavlar, or- -
- - (b)- person is.going to sto op. pecforming a behavior partner Expects-
: The: person responds by Refletting partner's message (followed by ACE
if partner's bottom—li behavior), and then describing exactly the

Re
ine
Action the person is or is not going to perform.

er

'19, -AROUSAL CDNTRDL ,

i

*

© (P) Partnérs praztlce cammunltat;an skills which help reduce the;: own and
’ their partner's physioclogical arousal as they discuss tﬂplES which '
mlght normally cause a slight increase in tenglan.

.

20, SELF~CONCEPT. AND APPRECIATION:
‘(R) (P) Partners take turns telliﬁg partner houw mué% and for what they
"~ . are appreciated. A _ | 3




%> 21, " TIME TO éammuuxtarz
(A) Partners! dEgCElextD each chEP the tlmES they feel most like communi=-

cating during the day and the t;mas they feel least like cammuﬁlcatlﬁg.

Then they agree on times thEy can set 351de duf;ng a. wegk to work on.

their ralatlnnsﬁ;p.
22.  RELATIONSHIP INTIMACY

(A) (P) Partders complete a Questlannalre co
o " time and frequency té devote to actiu’

-* relatiofship 1nt;macy, and then discus ith e ﬁh ather the ways
' to npt;mlge arkas Df agreement and to ébmp:am;se areas of dis-

agreement,

23, -GOAL SETTING oo |

* - - : S T \ ® s hd
(A)-(P) Given a list of possiblé goals to stimulate their thinking,
partners discuss and establish specific behavioral goals for
what they want their relgtlanshlp ta be llkE by a spe:;Flc tlme
in the Future. .

'24. MUTUAL»EDNTINGENCIES o,

L

order to help meet rElEtanEhlp gDalS, partners agree to exchange -
3 or two behaviors as mutual r21nFar;Ements untll the behau1ars be-

mg habits, = , S .

25, REINFDRi;;ng PRACTICE

(P) Partngrs say speéifis reinforeting phrases (campiiméﬁts) to each otker -
uhlla attemptlng tg use verbal and nanuerbal skills to make the phra;

. mare’ r21ﬂfaréing¢ .

o o o ; S

(A) Partners discuss houw and uheﬁ they mast appreclate being tauched and to
touch partner. They agree on the changes they want to make and- when

. they want to'start, . : . :

Complete descriptions of some of these exercibes are inclugded at the end

"of this paper. Most of them,as well as others are included in Buley (In Press).

« " TOWARD THE FUTURE:\ A CALL FOR

o F R CLINICAL EDMHUNICATiDN

As 1 Euggegted in %ﬁa‘?;rst sestlﬂn af thlSESSEEf,‘WE 11ve at a time when
pelatlgﬁsh;p problems- Ecntlnue to increagse. in ihcidence and IﬁtEnSitY.‘wa—EiSﬂ e
live at a time when our GClEty is Eﬁpldly besumlnq disillusioned with 'the abil- '
ity of some s aﬂ;al sciences ta prau;ds answers for theae problems. : -




10 = . S ‘ﬂ,';" S ,‘
.Our own Fleld has be:ame Qvérly Eﬁamared Mlth moving away” from such perfar- -

mance-oriented areas as, oral ;nte:pfatatlan ta. move toward the tools' of thgi so0Cc—
ial scjences, In order to become dEFEﬁEible'as a social science, we felt we had

. to cut off our performance roots to. emphas;ze the legitimacy of our burgeoning

: social sciemee Capability.. As a sm:ﬁal gbléﬂtist,‘l, tmo, am cdngerned that we
be séen.as a Elgclpllné for prau;dlﬁg ;redlble ‘scientific regults. I:am alsg ;

. . _canserned however, that we be ablex@g utll;za t e Tesults in application to "

N . " the most hurtFul areas of qur sa:15ty“*¥hé tma-ggison relat;vely l%ng-term 9

human felat;onshlp.

s ' i bl s .
Just before I EDleEtEd my thb. in CnmmUﬂlcatl Ny My uell—maanlng aunt .
asked my mothar,:"Igﬁ't it great.that Jefzyas going-tp be a’ doctor?" My mother

sdid, with a puzzled froun, J'0h, but he's ngtﬂgolng td be a real doctor!" While -
- this bothered me then, what bothers me now is that her \response was more accur-

‘ate. than ELthar she or I had lmaglﬁed v T
- ua do-. not dOrany doctoring Fnr many reagﬂﬁé. We in Communication have.

-’ - -attempted te cut off our traditional roots (e.g., oral lnterpretatlan) in an at-
tempt to develop a defensible social science. We have achieved'a modicum of »

o . suecess insbdth'attempt; ‘The number and ‘qualdity of new perspectives and thﬁors e
ies arising in our field is at least comparable to, if not surpassing, those in
other social aElEﬁEES. I Frequently hear some of my peers saying-with pride’
~things like, "I tesch all content, no performance." Ffor whatever reason, per=—
formance-oriented courses seem to have become an anathema- to those whe want to

be per;e;ued to bex"at the Frunt edge uF the wave, it S _ e

%

1
e

Thuse QF us who have begun‘tm break’ that, mold are criticized. as being "pre-
scriptive," and are therefore unguware of the "extrems complexity of human behay—
ior;" or are too. SLmﬁllstlc or are not allam;ng for human choice. Those who
have not been to the front lines to view the battle and-the resultant, relation=-
ship carnage; those who. have not tried their theories. in an attempt to- help,
Dhly to see them Fall- and thase uha have only dealt with students-in .8 narrow

_ age range are at hest nalue, ‘andy at. warst dangeraus if their ideas preual g.'Nn'JA
‘science has ever survived as scjence cut Edfl?t F:om the reallty it purpafts tm ‘

unﬁe:stand preﬂlst and control,

e . Cm T

‘We as. Sﬁlent;sts of Eammunl:at;cn rarely leave ths Ster;le, ivory ‘tower
labarétcry replete with the standard semantic leFerentlal a 2 x,2 ANOVA, and
30 to 50 idealistic fra;hmen who have very litfle real knouledge DF what lt is
e llke to haus ta deal ulth an intense relat;anshlp 24 hours a days 7 day a week,

To be a dﬂctnr of. rElatanShlpa means one must bé able-to observe b
< and suggest ways of improving it or changing it. These professional behav
are more like.those: whg teach per?armaﬂze than like those who teach cont
More. speclflcally, ‘oral interpretatien may do more to lmprGUE relationshi
gna session, than most 1nterpersaﬁalscantaﬁt courses do in a‘whole semester.
fortunately, we have nho tradition in observing and prescribing communication i
behavipr in the area of tuo-person relatively long~term’. relat;anghlp;.i It is+ =
- developing, however, as more and more CDmmUHlEatlﬂﬁ professionals fEEDin tQ;“*
naed for Clinieal Eummunlcat;un. ' : o

m
[
—Ul
[io]
=

———————There—are- manyufeagans why.ue ﬁeeﬂ,Cllﬁlcal Lommunication, * An interaction
between. clinical and theoretical communication cam only stimulate Both, 'Thgor;eé
will become mdre relevant and ugeful, appllcatlons will becnme more eFFeztlue.

%
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’ & alane Eﬂuld never do,

i

=

é-.

One of the hajor complaints I get from recent graduates who came to our
‘field because of its relevanceé is that it is difficult to‘get a job. In some
cases this is because theyyhave a headful of knawledge, but their-hands and
‘mouths are skill-less. fIn other eases, “the job' market simply does not recoge "
nize the competencies that a communication=trained student brings to a job,
Ellﬁl:al Communication, as I'envision it, would create many.neu - jobs,. especially

‘4? we can demonstrate ;mpact above and beyond that of the other ﬁelplng disei=

pllnes., These new jobs would be correlated to all three levels of COllEQE de-—-
‘grees, Algu, internship programs could prmv;de future thearetlclaﬁs and prace
t;t;Oner; with "hands on" exﬁ%rleﬁ:e at every level of Educatlan. : :

The develqpment of iﬂiefugntiani st and cnungelor roles uauld brlﬁg more

and more of our people into direct contdct with- members of American aa:1aty,

and we will therefore begin to ba fEGGQﬂlZEd in a - way that bu;ldlﬁg gaad aClEﬂEE
3 A

o .. SR R | , -
Counse 1@: uoqld nat merely be a gubstltute

"‘1

A Etjmrﬁunit:atlﬁn Clinician o
for a ,'marrlage counselor. Inateadg ‘the person would be trained to deal ‘with
 human félatlangh;pa at all levels of SEDlEty, aqﬂ in all pDSSlble combinations.
" The person would be taught to.observe communication which exists, to prescribe
alternative behaviors, provide for an ‘appropriate. learning environment, Fallaw
uﬁ on the régult;, and keep accurate recard; for Future raFerenEE.

?’ - i %"% B
Within the cgntext of our society, 1 bEllEVE the ‘time is r;pe for the de
elopment of: Ellﬂ;zal Edmmunication, ThErgFDre, I believe a professional asshc l

~ation should be started to help guide that development, We should begin,; right

ucational standards be met by people. wha uauld

now, Eﬂsur;ﬁg that particulary
arry the label of Cammunlcatlan Cll

desire to perform the role =02 e
Eﬁmmuﬂisatiaﬂ Counselor,

0 L : ) - -

Within the context of our Fleld, attitudes must be changed concerni
uarth of a "DIEEErlEtlUE" approach, In addition, new Ph.D.'s, M,A,'s ]
must begin to believe that what they know can- hava an impact so they-will ta
the risk of Etteﬁptlng to Egtabllsh a practice. Again, a prDFEgleﬁ 11-associa=
tion EDUld be vetry hslpful ‘in this area. ’

_ I am beglﬁn;ngbtg take the‘gtep. 1 would be .very interested in talking to -
anyone else who has similar interests. I would also like to: talk te anyone uwho
would be interested in attempting te start whéﬁﬁye might- call the Amer;can

El;nlcal EDﬁﬂUﬂlCEtlDﬁ Association,

g

3

i
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CGMVILH\IICATIN(?')AS A COUPLE - EXERCISES o :

Exercise No. 2 .Relationship Messages

Nt

iNTRDDUQTIQN As Dr. Buley descrlbed 1n the session, the relation-
ship megsage of opr communication-.is prlwarlly carried by nonverbal
cammunlcatlan in the following. a%erc;Sa, vou W1ll be asked to . -
practice your relationship messagersk;ll with yaur mate hy Saylﬁg

{Eartlcular Qentéﬁces.7i@”_A,a\;L; R Jt'f
~-EEERCESEE IR Lot ;

~ ) o ‘ o B B

1. S;t fac1ng gach other w1th knees tau:hlng. e T

2. One partner ta?ts %he exercise by sayving SEnten:a number one

(below) to the second partner. The second partner then
describes whéether the relationship message implies the two
of you are égﬂal; or not equals, whether it implies the first

'partner cares.for the second partner, and whether the second
partner finds it acceptable.  The first partner kxeeps ;av%rq
the sentence until the second paftner firids the relationship
message acceptable. :

3. The. SEEDﬁd partnér then says. sentEﬁce number one to the flrs
. partner unt;lﬁtha flfat partnﬂ: finds the relatlanshlp message

agceptable. . .

4. Continue takihg turns as described above until both have °

finished all of-rthe sentences. , v ’
% R ’ —

ye

SENTENCES:

1. .Where aré my Eeys?i- B = | uf N R

2. Have you seen the Tvigchéiuléé L% g

3. What do you want me to do?

4. Are you going out again téday?

5. Would you t%ﬁe'the trash out, pléage?f: #

6. vWQQld you give me: that section of ﬁha newépaper?

7. I dén‘t want you to do ﬁhét!rmJ!

8. i want to talk tévyau after supper i_ | ; ) ;\,

8. Can you stop é@ing ﬁh@t a while and talk to me?

a X -

e



;1;‘_5iﬁ'facing each éthet‘with;kneaé.t@ucling.

40 Y@u,réaily do that welll

i
|
\
LIST B: : | | - ST
| ] 3 , \

2. I like the way you talk to me.
S ' - ER

5. I like it when you t@ﬁéh me like that. A

; - N 9.

COMMUNICATING AS A COUPLE = EXERCISES : .

Exercise No. B Voice Exercise

9

«INTRODUCTION: This exercise is intended to give you greater
flexibility -in the use of y@uf'VDi:a~§henfyég commupicate with
your partner,. and practice in interpreting your partner's vocal
behavior. - : '

EgER;TSE:V

'Zif;Dne partner takes:the first sentence from List A below and .

demonstrates it with an excited voice (Remember: Higher

y pitch, faster, rate, louder, fewer papfises, and much varia-
bility in ‘pitch, rate and loudness.) [Then, the second
partner takes the first sentence from|List A.

3. When both partners have practiced an g¢xcited voice on ‘all of
the sentences imy List A, take turns pgacticing an intimate
voice with the sentences from List B. : o

. . . I
- AR . |

LIST A: o L |

v : . . . B
1. Do you see how fast that car is going?
2. That @étfitvlagks very good on youl \

i
l

3. I like ,the way you wear y@q;\ﬂair!

5. I'm really glad.gau thought of this!

fay
A

1. Hey, you regliﬁllaék good.

3. I love you very much. . - - | ' .

a

4. Iigégéally glad you thought of this.

A/ }

o,
U



