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At the centre sf the educational process lie the communications sklMs af language listening,
speaking, reading, and writing. The development of these skills.makes available to students\ *hmugh
their 5tudy of literature, the heritage of civilizing ideas. .. .

The Sludy of English is always a complex integration of skillls, attitudes, and knowledge. At its best
an English iésson not only helps students to acquire a vanety of e:s‘sentaa | skills but at the same
tirme extends their knowledge of the world. ., ) / e

- English study is a p:agressmn from the szmp(esl‘ faiémerii's of ;:érrm._mica ion to a sophisticated
response o language in all its forms. F’rngressmn along this continuum depends in part on the age,
maturity and abilities (native and ledrned) of the student. The ghallenge of teaching English liesi in
adapting aﬁd applying the program to the ‘specs‘hc needs and abi Imes of the student.
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- fstening, and speakmg skills, aﬁd the _mass med.\a
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This curﬂmlum guide was pmﬁuced in fesponse to @ widely expressed need for a tiear Dutlme of
the knowledge, skillg and attitudes to be a\evelaped within the English 8-12 curriculum. As such, it

provides a foundation fn;;r the selection of app\rapnsle organizational patterns, teachmg methdgds |

and learning resources. . s

= 1]

The changing natiire of the English curricufum is reflected in the goals and learning oculcomes.
Major attention continues to be focused on communication skiils and the study of literature but
there is also an increased attention to recreational and davelopmental r@admg Canadian literature,

=

5

1S
" This Secanﬁary Eﬂghsh prag;ann (8-12) C@nﬁmués the Resource Course coricept of previous

revisions. A wide variety of material is available so that teachers may choose those materizls most
suited.\ td the skills, knaw!e%ga maturity, and interests of the students. -
3 * ? - . El
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" The guide consists of-a EEt of gaals and learnipg- cutccm;s for the E‘ﬁ“le Secondary English

program. in using Lha guuje the following shcuid be kem in mind:

Each district must -make accessible to each student the *Dtal Er-ghsﬂ pmgram mciurjmg all
gaals and Iearmng outcormes. : .

Thuse lzarning outcomes pnﬁted in bold® are those in which ali-students must receive in-
struction. All of these learning outcomes shpuld be apprnached each year at mc"_asmg levels of
sapmﬁt:catmn . )
. i, ~
The rerr‘almr‘*g learning BUECDméS will apply fo a varvmg degree to students, depeﬁdmg an
- ability, cultural hackground, matunty, and aﬁtezests
Becayse the Enghsh program isaco :pléx continuum,'the goals and learning outcomes are not
divided igto coursésor grade levels. They are intended to provide a suitable structure for caurse
develapment aﬁd materials selection at tﬁe local level. / - .
it is lmperstnwe that the English teachers-of each school district d|s¢:uss these goals and Iearn
-ing ﬂutcomes and decide on the degree of emphasis and levels of expected ath;e;smem “for
ea:h course @ffered in the. distrigt. : o
iTranslatmn of goals and I‘earmng @utcaﬁes into spemh?eh?avmurai ijectwes and teachmg
‘strategies, course design, selection of, texts, and evaluation prDE«Edures should also;be un-
_dertal-fgn at the s«:hual or district levek | . .

v 5 Teachers should dlssuss w»th their students the goals znd learning outcomes of the Enghsh

L3

program so that the studemgs tm:: may SEE thhe overall intent of a course and méasure their
+ Prograssion thrcmgh |t . .

' Many schools are offering i mcreasmg numbers of elective :Qurses in addmaﬁ to Creative Wn.tmg
11 and English Literature 12, These courses are al| parts of the total English program and

should therefore incitsde the relevant goals and learning outcomes from™this gu:de however, ad-

ditional goals and Iesrmng autcamés might be necessary.

17, =

In implementmg this guide tEEt‘ZhEFS shauld keep in rnmd that whatever ;analyturar divisions a
:urnculum guide might hake for. purposes’ ‘of clarity, such d;vmmns Qb\#pusly will not dictate
the way ‘in which material is presented in the claSsme :

i
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. .
This Eu!de unlike |ts predecessors, dﬂes rm_t include Ilsts of ' -
current -textbooks, recommended supplementary materials, -
recommerided course and unit outlines, or suggested
teaching strategies. It js antrmp'steﬂ that these will he
published. separately in the form_of Secondary English
Resource Books and a senes of Bavalapmental Reading -

Handbooks. ‘
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Evaluat:m determines whether, and to what .extent, the learning gutcrf —es have been achieved. Its
purpose is not only to establish whether the minimurm course staﬁdards ,,et by the. dlstrlrt or 3i2h£1£”
have been r’nef but Hsa to. impfave eﬂgcatmnal dec:;smn making._ " .

If knowledge fjf 2 test resuit, ‘chécklist, or any ather inrm &f meas\uerﬁenf does not erable one t
make a butter clécrsmn then the insjrument serves- little purpose.- However, it one cntlcally

*  examines these maas:,:remeﬂs 2nd co bings this data with Informatidn from informai Dbservatmns
and judgments, one can-make betier Pec isiar s about téachmg ‘and h&arnmg '

A

* Some Exampies nf how evamaUEn mlght b -used m«:lude

7 _1. determining student knowledgé, skills, and attitudes at the start of a cotrse or unit.

. + will enable the instructional program to be tailered to both the needs of the individual and

those of the group. .

2. angmng evaluatinn during a course qr ur‘Jt enables students to assess their pmgréss and
teae:héfs to diagnose weaknesse’; and alter methods, or, mat%ﬂalt accordingly. .

3. evaiuatmn at the end of 2 course or unit enables the teachers to know *he degree to which
. outcomes have been achieved and to make | 1dgements orrthe overall effectiveness of the
instructional program. . ; \“* :

. Three audnences receive’ direct \benefit from evaluat on: students - wha receive tzancrete ‘in-

fgrrﬁat:en about*their-progress; teachers ~- who"are .Jble to plan programs based on factual in-

- fgrmatmn and psrerits — whc deserve a clear .statement Df wbat students are learnmg

¥

Spgmflcally w:thm the Engllsh program, an arnpartant area for evaluation is student writip g Reguﬁar, ‘

evaluated paragraplis or essays provide an opportunity for the learner to practize the skills of
writing which have been taught, and provide feedback on progress toward the mﬂsnery of those

ski|s. For the t{eacher, an aﬁalysxs of individual and group ergors allaws tuture mstruqtlan to be

baseg~on aétual needs. _ . A . S

* The hstemng and speakmg areas can be evaluated almost as precisely prav:ded that the teachar
develops a checklist, or othet instrument, that makes-careful, recorded observations of student

behaviour pcnssxble. This brlngs the eva!uatlcﬁ Eigser to an accurate récord rathér than a “gut reac-,

. tIDn N . _ i

i
Evaluatlnn misused can be: destructive. Evaiuatmn avarused c:an mterfere with the pra:ess it is
ﬂesugned to assist. Evaluation not used, hawever denties teacher student and parem‘ va1uable in-,

farmatmn on progress ‘thing made. A : )
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GOALS . = - , ) o 5
Program goals are ‘a series” of Eeneral Statéments autlmmg the intent of tﬁe {:mgram. .

-'For- example: “The secondary scbaol English prograrﬁ w:ll .develop studénts knnw!edgg aﬁd un- .
! derstaﬁdmg of Canadlaﬁ LlféFBthE" ; . ’

=

LEARNING DUTf:uMES . ’ ‘ - 1 .
Learning outcomes are a series of rﬁare spe:mc statements, arising from the-pmg;am goal. Learning . '
outcomes indicate what gerneral skills, experiences, attitudes. or knowjedge tha studem should have

" acquired durrﬁg the course of the program. A tearning outcome, unlike a peﬁarmancé obiective,
does not spemfy the degree of praflclem:y expected of the student DF'th th:s prflEléﬁEy will be’

* &7 =

.. measured. . . .

A typical Iearniﬁg outcome is: By tike end of the seg’ondér’y’ school Eﬁglish program,students s'hauld
have some kﬁﬂledgE of recurring *hemes expréssed in Canadlan htératuré ExSmples rmght m!‘
c‘lude ) ! R : - .

! - = B 3 =
i = %

(a) the hostile environment
S ~ (b) the native heritage @ - .

{c) thg Amém:aﬁ presence i
- L It is very important to note that the Examﬁles are nat in- e
w . . tended to be a checklist of items to be taught. They are in- . \ .
B : cluded where they could clarify the meaning or the level of" : ' o
dlfﬁu:ulty intended. Many more examples,should be added by - N
\ ' the Engiish teacher to the lé‘arnmg Dutcames - o

-

SEEHEHEE DF §GAL$ AHD LEARNINE DUTCGMES
*

The goals and Iearnmgxuut-samas are not ne;essanly of equakwenght. or are lhey listed according

) to priority. The goals hdve been urgan‘izedsw:th the communications %ls at the begi ning follewed -+ <

*. ¢ _bythose goals and'{earning outecomes related, to the knowledge, énjo ment, and critical exammatran '
.= - of literature. Because they.are learned simultaneously, skill, attitude and Rnawfedge learning gu.t- oL
* cqmes have not been separated into distinct csteganes : . )




EThéré is a decide
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v : T T The sgfaﬂdgry school Enghsh prggnim “will
L : : - C HELE STUDENTS 70’ “LISTEN EFFECTIVELY '

ce between pésswe heanng and active listening. The skills and a’ttltudes

" that mark this dif ould be developed in mtégratmn with other related areas. {eg: s;::eakmg)

" and- thraugh specifically structared activities. - . , B
LEARNING ouTcoMES: . - : L,
iBy the Eﬁd of the EECSF’tdary schgal Enghsﬁ prcgram ﬁtuaentﬁ shcultj . L (\
I SR,
A understanﬁ the lmpﬂrian:e nf llstenmg skms rq cﬂn\.ér'sat-mn and dlscusﬁmn S i
“ave parthpatEd in a VEnety of - hste‘gmg ?expenern:es EXEF\‘ADIPS rmght nrclude »
y N . s — P =
. Lor . Spée;hés debates "dfscussion g R AL N
2. radio ard .television news breadcasts, edltcraals interviews. ; v
3. readmgs c:f drama, prose, poetry. ,,?;
C tanding of oral presentations by such gspnnses as:
= G e
%‘f et .= - - o,
= - o [ | = L . . ‘_;

S [T

presenting gppagmg’ points of vuew 1;_; .

. 1 - o S
. ,g s
~ré§ézt th?nght af a s;;eaker tP preseﬁgn opinion and thssghh;f atheF to hea‘r that npiﬁlgﬂ

E réahze thaf‘perﬁanal va!ues\premdlce or emgtncnai réactnjﬁs may increase or reduce the ablhty

to I‘?*gﬁ Efféctlvely s A - A N ; : -
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" " ﬁ'! L >s'umdu7'rﬁjmnl Ingirsh program el
N HELP STUDENTS TO SPEAK EFFECTIVELY
3 H s N = -
- ‘ g
. ‘L!EAR#}HE’DUTCDMES- : ‘ L T
By the end nf thﬁ.secandary schgcl Engiish pmgram students Sﬁoud A o
A, be ablg td’ preseht rdeas.systematlgally . )
-B. ‘havg p;mclpatéd ina vaﬂety of speakmg experierices; examples rmght mt:lude <
4 - - - - = ’
- X RO - 5 - debates ) . 7 S ' a
R . 7".?; . ‘2, ararrrat;zatlcnsf ] - ’
_-EE:\‘ " -7 3. discgssions or caﬁversatnan . ' : : ’
I ¢ : bé’able to adapt spegkrng styles to particular é’udxena:es or purposes, giving attentuon 0 Sur:h
- matters as: F . ) ] -
- .y, e * . e ? ) . o - " B 2
iy :}\f’ .f, 'i%ﬁ\- 1. apprgprfate \{cea*bulaw;nd usage o . ) |
Y o 2. —&ppropriate tone ' o . : '
) 2 nor-verbal cues\to émphasizeéntertaiﬁf or ‘signal a Chaﬂgé of thought.
e able to use effective s;:ieaknrrg techmques éxamples might mcludé
. 1/ ‘projection- \ : SR I ‘
<~ 2 emphasis | T . _ . o
e 3 eninciation, - \zj B Il , - /. C
. - \understand the etfect on ﬂarnrnumcatmn of 5u¢;h factors as:. -
T ' 1. Eye—mntsct T '*\‘ B o P '
‘ T mannensms Ly i -
- to = : . : ’ - - L2 = 0
- 3 body langU?EE‘ . ‘ T O I S -
B ) - L f C PN | ,
f}, .. F. be aware that cammumcatlan rnay be ‘affected by suc‘h fattars ashq E'd/' i >
S ﬁ:nm size and SCDUSUES " J N T ; it
- ./ - 2 sedting arrangements  * N/,
cE 33\ time limits. Lo ‘
- .
. G, understanﬂ the: d:fferent eff‘ects praduceﬁ by a speech a

. ,spéech ihat is men’!gﬂzéd or fﬂrmally ‘read, +
?i{ﬁ";' ) & - ‘; ) i




A ’ o B o _FOSTER AN |

I Luedisiy pregram weili

PEREST IN-READING ~

Fhe secondary <o

_ Because some students eﬂtérmg the secondary school are disabled readers or have a ﬁegatwe at-
t:tude towards reading, this goal separates readmg from the study of terature. Before students can
wdértake a serious study of literature, they must be bath able and wining to read. Often a change in
attitude must precede improvemeng in skill. Giving’ students materials that interest theméﬂd which
they can read may lead students to reallze that reasﬁmg can have value as a source of eﬂjayment and
as a source of m.ﬁrn*atmn : =

LEA.R,N!NE DUTCGMES- :
Ey the end of the secandary Schm::! anhsh prograr‘n studgnts shoeuld:

A. enjoy reading as a recreational at:tmty;.a

8. be familiar-with and have reatha wide variety of r'matérESIs; ‘examples might iﬁc!q"de:"

1. newspapers - 2
", 2. magazmes _—
3. books*of fiction and non-fiction.
C. récognize that reading is an important source of information.
Ea F -
3 B e




- outcomes go beyond the area of.
s been.made, however,
since these are best taught’by the subject teachér

» ' $% ¢
Some students wm have already
* tary schoot. For those/who have naot,

“'No attempt:

LzAnumG ourcomss o

- §- /
IR e @JAL Q
- s o T Tlu suuminrv sdnml ‘Engl ish - progran. le
. DEVELOP N 'STUBENTS A RANEE DF READING AND STL[DY SRILLS
o
i, e : - 1 i _""’;

Mastered certain of the Iegrmng

13

nutcgmes af thls gaal in elemen-
Jasic feading instruction must continue. Some of the learning

Englrsh and belong to the area “of general reading aqd study skills.

to list'all the specral readmg skills requitzed‘zbi] Dther subjecfts .

§¢i

K. ew

-

N B

= P

By the end of the secondary schoo! E’nghsh prggram. studef’fnts_ si;lor_; d:

',A rbe continding to bmld a. broad readmg vgaabulary. _ &“
B be able to-recngréh anr\! use structural clue; (fun_i ; - ‘3

_‘ maanin; of unfamihar_ words - = ' | o ;/’

C be able tq rec'ogmze and use context :Iues ta derﬁf& the meamng gt untamlliar wams_ﬁ 7 -
“ve a " e 'igqﬁ ;nd meamng af unfamllrar wurds g

= %

‘.,'_; . ) . %
s,D, : he able ta use a dlctn%ary to fmd the pran%n:ia§

E understand rdeas anmlnformatlon that tlzg wnter has exphcrtly stated (l e.. at the Meral |
eomprehensioni o . - \ : 2 T, '-

' nderstand what the wrlter may have umnhed h j

'_'1-?‘.’
G be “able to read crlt;cally, examples of Eﬁtlcal readmg sl%pls :mgh " .
, 1. identrfymg ‘author's purpose . 3 '
s 2. dlstmgmshmg ‘between fact and. r:prmdn - S !
L 3. dlstrngulshmg between Jogu:.ai and rllaggaharguments "t T T e

H be able to adjust thelr readmg rate to, smt,thepgburpnse..fnr readmg ﬁand the dlfflculty nf the

: matenal . : g;;‘-\ . , - .
: ' L be able to adjust thelr methods of readmg tu fhe dlffenng pu:rpase;s and;é?gaﬁizatian patterns of . -
S ___narratlve and mformatlonal rnaterlals o _Aﬁ L e -
) "":‘llae able to use such features"hf 2 book- as headmg,undex andﬁglnssary
LY . ;
K ’bkbe able to Iocate mfurmatlon m\a vagiety ﬂf sgurces. examples mrght !m:lude o .
'?.’_ 1. operatmg ma__ggal; BN ' R ’
-7 "i2. encyclopedias N )
o 3. card _catalogues. - - NG T e '
T UL be abfe to- orgamze i forrpatwn eﬂe:tive!’y thfgugitﬁe use of apprapriate skills; examples
R rmght Jinclude:. 7 o e T~ - R ? e
7 tUnoté taking . ¢ T e iR
L2 outlrmng T [ T o
"‘.3' .\summar"z’ng" : : b ‘ 5‘% gg:l o ) B ’ = ' ’ "-'.t."‘bh‘&"’ss’ N . ; 'é.r



',:; s F \ - . - -
SNl GO &
’ B C = - - : The secondary school l;m;h;h prm:rmn le
ST RO HEL I DE NTS DEVEmF APPROPRIATE SKILLS_ FOR WRITING -
S _', - LB S -+ -SENTENCES, ‘PARAGRAFHS AND ESSAYS
. ALEARNIHG iDUTCDMES !
By the end of the secnndary s&gﬁaal English pragram students should e
. A be able *tu generate ﬂfgamze, anﬂ suhstantlste ldeas. ’ o 4
o B." understarrd that‘a sentgnce must be cnmmum;atmg abnut sumethmg ithe subject) and that a
: statement must be made’ abuut the subjg:t (predu;ate) : L
B C‘Z bg ahl= tn wme sentenses v;l vafymg exjmplexlty - e o
- D. be able to urgamze l Ssnn'tn EffECtIVP paragraphs, cnnsndenng{ such faetnrs as: -
1: limiting-tt _ ‘ L
. ‘2. unity afid coherence - . L T T T
- ) méthdds cf deve!npment ;o I ’
‘E...be able to wﬁte multlsﬁaragraph cnmpusutmns with- eannnmy and premsinn. , B
Fbe able to’ wrlte farrnal researcg_ essay atterldmg to such- matters as: . " - o
1. azkng}.\r\ledgmg sources * ' f P L e CoeL
E - using' quotations éffectivély - -t o
= 3 dra»ymgalnglcal cnnclusmns L,
o G\i;'be able tn adapt thenr wntmg sty!es ta partlcular audiences and purpases
‘ H 'rgv:se théir wrmng tn el:[mnatg errars in usage spelhng, and pun;tuatmn .
‘ 5"! ,’reﬂss‘ theur wrltmz tn ellmlﬁate :nmmnn synta&tlcal errnrs;examples rnlght lnelude L
- L run-cm constru:tmns ¥ ' o o s ' .
2. lack of subjectverb agreement : - R |
3. 4ncnrrect use of pranauns L v
Js : he atle to rewse ihelr wntmg to- imprﬂvg elanty and style. |
K.~ prmﬁread‘ the;r final ’draﬂ. oL x
S ; o= = . . . - . <. e,
L wnte ngatly and Iegmly IR / ~ ., oo '.' " . BT
’ o M. have asfunctmna! knnwlgdge’ of a system Bf EI/IISI'I gramma; fm: the lmprnvernent of clanty and -
o pl‘EElSlDﬂ. 7 . /. . . .
FaN =
':;’I F -
} ‘ ;‘E } . :; b : . a




T @OAL 6
C T i , ‘ T ' Tln ‘i(l("idﬂﬂ[ :(‘huul Euqhsh pms;mm ruil
T T ‘ FRQVIDE STUDENTS WITH OPPORTUNITIES FOR: WRITJHG
' e e . . . VARIOUS TYPES OF PRDSE
- LEARNING OUTCOMES: L ’ "
Ey the end of the’ secnndary schcal Engllsh prcgram students should: - - -~ ’
A be able to* "Wl’lte paragraphs for vatious- purpuses- ‘examples. rrught mclude v
- - L gwmg ﬁnrectmns . , S i
. ) b descnbmg or narrating, . ' T . - - ‘a
_ . % .
) Bf suppnrtmg an gplnmn o A . Loe . -
"B. ke able to wrlte \E‘naus kinds of compnsntmns-* examples rmght include: - ” o
’ 1. newspaper article LT S ( :
2 dlrectmns for building .or repamng samethmg [
B ct!tn:al analysns - "» I e f S e
R Y T Lot ' SE T & e
C be.able ta wf’te effeshvely fnr thg purpuse uf canductmg persnnal busmess example s mi ight »
: o - : S
—inelude: . . . .
N 1.j letters of aﬁplicati‘i’:’m i
2. ,persnna_l.'resumes T ?
LT 3. credit apr 'hi:af‘ﬁns e
x . r. * . =
. i - 5 ) Y




G@@ﬂ!n‘

. . : e S Iln sumuimu ﬂl!m'f Lm:ll*-ll pm\“”" will

R R o HELP STUDENTS DEVELOP WiDE'SPEAKING, LISTENING,
K " ' READING, AND wnrrms VDGAEULABIES

S A . . . : ": _. : _' ) L - \_ 5‘ 7 .
- LEARH!N’E OUTCOMES: .. - .
N " By the end of the secnndary schnol Enghsh prngrarn students shauld
A. have an mterest m words .and. |d|nn15 andj/dasnre to- learn ansﬂ use new ones. . ‘ <
B. ' havn aequ;red a hmad, \an.abulary that'will be useful in a:ademm vocational, and sucnai con- o
- ._-iexts.‘ -4 . ; . . - -
C 're:nznlze and be able tn use apprnpnately the varmus levels of du:mm,
' ‘formal . = . T
, 2 lnfn,rrnal : h » y
S 7“{ 3 slang , - ‘.';;,—,,. ; o - - T 3 . : R
;EP_“--«*“""%E:' understand the gffect uf snnte:t on the . rneanmg of wards. \ . '
PR Eﬁ ; analyzg the elements of wn’rd strunture (rnnts, preﬂxes snd sufﬁxes) as an aid in up-
0 ﬂerstanding ‘wnrds. o o .

F. understand the dlfférence 5ehvéen 'déna‘tétinn:”a‘nd ccnnntatinn ’

G re.:agmze that mflated and pretent:nus language may detrsct frnm n:lau,ty < : (

.3

' . H!' be aware that flguratwe expressmn can enrich and clanfy spnken and wntten Ianguage

T rnake eﬂn:;enl use uf basn: rgfgren:e bnnks su:h as ;!mtmnanes.

S !ha\re acquurﬂd same knnwledge af the y *hlstﬂﬂﬁa’l and :nntempnrary inﬂuences an the ,
' - develnpment ‘of Enghsh word ' lnns examples rmght mclude L. L




. ) B - A
= - & " B ’U
- A, cj‘)
) : ) o o , ' o © The 5;'2‘(’”(1(1?’11 sdmu! [n\:hsh J‘!F(!g.ﬂ”" lmH ;:f,
« e e o EﬂcnunAGE A- aﬁschnL EXAMINATION OF MASS MEQ?R“
, ) , : . ; ,_ ,!if
) LEARNING OUTCOMES: o S IR : SRR
' Ey the End of the seaandary smmal Enghsh program Studentﬁ shaulci_; IR I :
A understand the functions anﬂ mﬂuences of various’ mass nigﬂla gexamples m:ghtuﬁclude l,.»-"'
1 to ‘entertain and lnfgrm oL ) : v T ] ,
Voo 2. to persuade i F . ' : /,/’ -
; - . T3 to sell. cammercia! prud cts. . T Y /.
B. be able to’ maka dnscmmmating chmces m the:r cansumpﬁon c:f media. .f
C.- be able to |ciemfy anﬁ under“stand the uses of varmus-\'p,ersuaswe dewces ,Examples mlght in-
: clude. S v _ o - . ,, P
) 1 eversump!iﬁcatmﬂ . e / ' ;
hgbtmg effects - . ) ; ., ; :
3 bsckground music, - o .
rmght mclude. »
- 1. false analngy ; -
- -fZQ ‘red herring e :
T " - s !
‘x e 3. "straw man argument i,

o -,\)

ERIC:

Aruitoxt provided by Eic:




- i g . ) : ) . B L2 R N . " : ,f_,.»-' i
g R R @QAL& [ “"
' SRl The. tuuudnn; sx‘lumi Erglish, pnvs:rrm i 47[ : \
-?.;’ ENCDURAEE $TUEENTS T!} REAQ RND ENM‘.W L!TERATURE FEST AND FRESENT j
a B xf, 7. " . ,5_ - . = :,f" ) 2 ® . ’ ¥ Lo ) I
T LEARH!MG BUTEDMES, O : _ R A
By the ent‘.& of the secmndary schual Enghsh program/ students sh@uld o ' {
;" A have read various typgs af rmvels anﬂ shﬂrt stﬁraes. ' ) '
B_i h_ave resd varmus t'ypes of puetry, exampie= m;g!'et mcluﬁe - i
1. narratwe . . - , ] _
s T2 lyrie K : o : -
TN 3. dramati:;_‘ L - o
C. dad varmus iypes nf nansﬁgtmn. examples rmght mc/lude,» ‘
PR Autobiomea . . . . " - U
, utobiography S SR
‘essay : L r o _ .
7 s:ary and journal. . -~ S e :
“ D have rgad vax\rinus tyﬁes of drarn:- e:amples rmght mc.lade o ‘ S,
‘1. farce-.-» I _ e V SR SR
2. tragedy o R - o E 4
3. theatrs af the absurd. » } ’ '
E. - be ahlg to discuss with some msnght hterary wurks thgy have read:: - i
. F. have had an appnrtun-ty to read Iiterature aioud exampl&s rﬁaght snclude A '
L parumpafiaﬁ in play readmgs g - ek 7
: -2, readlﬁg pnetry aloud *; T > i ge .
- 3. ~readmg dlalaguezjn mvels - M T T

:‘;- : o

G, have had an Qppsrtumty to memanz& favounte liﬂes or passages fmm hterature o I I ,

CHL understar’id tﬁrﬁugh expenente that c:ervcenfrateﬂ attentlén toa hterary wark s:an prawde m—
snght ‘and pleasure{ ; ot AN : , -

1 valuntanly reaé a braad vsngﬁy af hterature mcludmg fu:tmn and m:ﬁifmtlun of the pastand ’
g ﬁresent ‘~ _ ‘ - : F ,

.l v:enmy sharing wrtﬁ nthers thelr ammans lmﬁresslans, snd feelings about thesr readmg

K f':'desu-e to saftenﬂg,ﬂerfnrmsnces ,af piays readmgs 6‘? paetry and prase etc. S L
~ l .», !;- _,’j -‘ ,';i _f N
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EXTENE STUDENTS‘ KHDWLEDEE OF SELF’ ANWI*SD?IETY THRDUGH LITERATURE

\-',

LEARNIHG GUTGUMES :
< ﬂy the end ;ﬂ the secandary schac! Enghﬁh pmgrami studehts shauld

U
. "
:.‘fg" .

3 A..’
B
£ peaple of dcfferent peneds anﬁ sameties _
D, be- aware af tﬁe ways in whu:h'umversai cancer‘ns are reﬂlected in-the myths anﬁ Iegenﬂs ot b
| varicus: peaplés , _ . . . IR \ A
- . T o L R . - ’ . . -\\
& = & ;i . ! ; ’
/ . , *’ ¥




L e K NI RS : ’ Tlu :mmdn Y E‘hml E;mghﬁh ;fmqrﬁm w:u
g IHEREASE STUBENTS' KNDWLEBEE OF LITERATURE PAS‘F AND PRESENT -
- LEARNING nurc@ms T A P ] g
- By tha emd g% tha 1.e:andary schaal Enghsh pmgram. stuﬂeais sheglﬂ._ _ ’ ]
A Qm'e tgad\ same ﬁgntempwa?y and h:stoncas wnrks ﬂf h:tzmn, ﬂrﬂma. snd gneffy that are
genara!iy mqagmzed as having Iiterary men§, L . S
E unde‘r;ﬂand “ind ha abie to use 3|terary terms relewant tu ihe ﬂlseuﬂmn of wnrks’ af htetrature
“which t“hey have read, °, ; ; , . .
“C.. ?#Eﬂﬁnﬂ,{e va‘li\uus types of rm\vgl‘s, short stnnes. paems, non- fn::tian, and p!éys which they ﬁavé 7
R reﬂ*d 'nd Bﬁ ahla an dissuss the:r chara:tenstms- exampies of suc:h tynes might include: °
. At traege\dy S o - '
;z\”,ss&t;:ence ‘h,ctm\n S R ..
7 3 baiiad . _‘i - _‘ SR S o N
' D be’ abl& to Tecog n\l;e* and understand_an authgrs use of techmcal devsces, examples cf such
, teahnical davic:es might lnclude - o . R
. ; 1. reasra' ive ;:m:nt c:f wew
& ' iR _
L LE) re:ﬁgmz thsﬂ i Co
! ) reiai!ﬁn\ a c@ﬂteni snd meanmg. L . \
\ F. have sorne awarerjéss cif the histbhsal develcpmemt af Eng!ish hterature whu:h rmght mc!ude a
] knnwledge Df . R .
. ! = s L o = . ) - v
\ o 1. charactenstnc farms af varmus permds TR e o o/ o .
\ RPN 2 chara&tenstis themes af various peneﬁs ' L T
\ A 3 ecﬁnnmuc paht:cal and mteile::tual mﬂuences af various pérmds ' '>
have some knawiedge nf the hlstoncal develapment of drarna mc:]udmg such penads as: ,
~1. - Greek O é e o ’ "i . ",_ o Ge o ) LT k
' 2. - Elizabethan - [” R W e e

3. Cnntemperary

authnrs, gsaurr:es fm: {helr mstenal
LT ,ublic reagtmn to the wark w
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R R Tlu sunnduru Schoil E_my,.,), prugm;u ﬂ,,” . E .

INCREASE STUDEN’TS' AB/ILITT 70 READ LIT.ERARY WDRKS IN DEPTH C

] J | = i . . - - - )
n, o ;.\the ser:dﬁdary schaal Enghsh ;%ng:am students should

' A " have read’ sume hterary warks m suffu::ent depth to see the mdmsvbhty af ?arm and content: far

Example, E plat surnrnary of Hﬂmh'é is ? t Hﬁmlﬂ
" B.* i ; rstand that a wcrk af hterature rﬁay hﬁve several levels ‘of meanmg
“C. understand that a ?4 gﬂitérat‘.ure_& nay have dlfferent ma&mngs for d;fferent readers and that
RN mnre an: Qne 1ntérp 'etatmn ‘may have vahdity S - o ..
Di he :blu fo explam why, fnr them./ane Wnrk of ntarature is ‘mnre ‘effe::twe than anuther.
E _ o, -
“be’ able‘ta campafe and :nﬁtr:as/t treatmenfs af a partlcuiar théme w:thm the same form or dif- .
'fer!ent forms.s " / Q,! . . . A )
be abie to percewe styllstpsi lmllantles between a work Qf hterature and a wgfk in ancther art T
farm, e:amples might includes- - . T - . _ : L
’ rhythm in poe}/y and music © - - . . " L _ o e
2 mand in f;sh/an and pamtlng s ‘ : o k A
.3 symbohsm in- drarﬂg and pamtmg S

\ble tﬁ camment on the- slgmficance af pamcu!ar words and phrases m a meraty wnrk




A“eﬁarate goa 5, devqted ta Canadian hterature m arder to T ,dieate the imparta’ncé this .area -
1 Columbia s sﬁcandary schools. It shauld he tinderstood that the:learning '@ut-
,"i"ature gnals sppiy Equally ta th study of Canadra‘n htersture.

.=

1 hl»StDl'y ‘
2 geagraphy
:3., ethmc dtversny

ane kncwledgg of recurrmg th

1 the hasﬂle enwruﬁment:-

ERIC

Aruitoxt provided by Eic:




o Wt g, T
o T v

'_T 1 sum}dﬂﬂ[ “lh(l(ll !:n\'lhh }ln!\'rﬂm zm”

E TS 'rﬁ EXPR’ESS V_THEMSEL\!ES INA VARIETY OF . EENRES

Y

ThISVSECtIDﬂ uses the ward "apparﬂ;\mes" several tlmES in arder to mdlc.ate that students sh‘nuld s
. notbe fnrz‘:ggd into creative evnression. ‘While creative writing can be an end.in'itself, it canalso bea T

way nf helpmg students te . qu same Df the learmng outcﬁmesqstatedaelsewhere in th:s gunde S e

' LEARNING QUTL‘:DMES . ST S o e

By the end of | the secundary schael Enghsh prngram. students should

A have had apportumtles to wnte prase fu:tlan usmg such elements as

n ®
B L : charactenzatmn _ ‘ ) . -
. 2 settmg S S N e g
' 3 therne - R ' L
B have had appartumt;es to w,ntei variaus types nf paems. )
A a . :
C have had Dppartumt:es ta write m the dramatlc form examples rmght mclude
Y R AR v . B L IR
" 1. monologue - " o o T
2. diailﬁEUE_ R : Co o
—— :_;—?z‘ = = \ ) L4 / '
_‘ai } ' » b ‘ - : = }
L. . - . i . [ i a - .
" D.-have had: apportumtles ta rg,spand ta hterary warks by :reatlng lmagmatwely m ather ggnres
and artlstrc forms; examples rmght inciude: - L T T L

1 audna—v‘jsual presentatmns
2 dramﬁtlzatlcns B
BWI remesentatncns




