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At the centre of the educational process lie the communications skills of language listening,
speaking, reading, and writing. The development of these skills.makes available to students, thrt3ugh
their study of literature, heritage Of civilizing ideas. _

, .

The 'Ii.idy of English is aliways a complex integration or skiiills, attitudes, and knowledge. At its best
an English esson not dnly helps students to acquire a variety of essientiall nkills but at the same

,time extends their knowledge of the world. . ..

/
English study is a pgogresgion from the simplest ferlements of cthnlmunlcation to a sophisticated
response to language in all its forms. Progressior: along this continuum depends in part on the age,
maturity and abilities (native and ledrned) of the student The challenge of teaching English lies in
adapting and applying the program to the tOecific needs and abilities of the student.
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This curriculum guide was produced, ihrespese to a widely expressed need for a clear outline of

the knowledge, skills and attitudes to be developed within the English 8-12 curricullu-m. As such it

provides a foundatipn for the selection of appropriate organizational patterns, teaching methods
d learning resources.

The ha,nging nature of the English curriculum is reflected in the goals 'and learning outcomkes,.

Major attention continues to be focused on communication skills and the study o literature but
there is also an increased attention to recreationat and developrnenta r reading. Canadian literature,
listening, and speaking skills, and the mass media.

.... _.,

This Secondary English .program (8-12) continues the Resource Course concept of previous
revs ions. A wide variety of material is available so that teachers may choose those materials most

suitedte the skills, knowledge, maturity, and interests of the students.
',4

,. .



The guide consist* of a set of, goals and learning outcomes for t
program. _in using the guide the following stiduld be kept in mind:

entire, ecbndary English

1. Each district must -make accessible to each student the total English program including all
goals and learning outcorn-es.

Those learning °Incomes printed in bold` are those in which all students must receive in-
struciion. All of these learning outcomes sh uicl be approached each year at nu.2asing level of
sophistication.

The remaining learning outcomes will apply to a varying degree to students, depending on
ability, cultural background.' maturity, interests.

Becayse the English program is a co- plex continuum. the goals arid learning outcomes are not
ivided iota courses or grade levels. They are intended to provide a suitable structure for course

development and materials selection at the local level.

It is inoperative that the English teachers-af each school district discuss these goals and
outcomesoutcoes and _decide on the degree of em eveemphasis and levels of expected achievernent-,foi

.

each course
,

ioffered in the- district.

Translation of goals and learning outcomes into specific entvioural objectives and teaching
strategies, course design, selection otlexts, and evilu Lion procedures should also be un-

_clertaken at the school or district level-. "..

Teachers should discuss their students the goals and learning outcomes of the English
program so that the studenls too -may see the overall. intent of a course and measure their

.progressioo through it.

Many schools are offering increasing numbers of elective courses in addition to Creative Writing
11 and English Literature 12. These courses are all parts of the total English program and
should. therefore inellide the relevant goals and learning outcomes f guide; however, ad-
ditional goals and lathing outcomes might be necessary.

In implementing this guide teachers shoUld keep in mrInd that whatever analytical divisions a
curriculum guide might take for purposes' of clarity, such divisions olowiously will not dictate
the .way in which material is presented in the classroom:

This Guide, unlike its predecessors, does not include lists of
current -textbooks,' recommended supplementary materials,
recommended course and unit outlines, or suggested
teaching .strategies. It is anticipated that theme will be
published separately in the form of Secondary English
Resource Books and a series of Developmental Reading
Handbooks.
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gvaluati o n determines whether, and to what..extent, the learning outco -les -have been achieved. Its
purpose is not only to establish whether the-minimum course standards et by the district. or school
Katie been met but ilso to improve educational 'decision making_

%e

lf knowledge'of a test result, checklist, or formother for of.,measoxem-ent does not enable o-ne to
make a better decision, then the ins,trument serves- little purpos;. However, if one critically
examines these rnasurements and cOrribirtqs this data with,inforrnatian from infbrmal observ5tions
and judgments, one can-make better Oecis:::, about teaching and learning.

Some examples of ha'w evaluation- might b-:-used include:

determining student,knowledge, skills,and attitudes at the start of a course or unit.'This
will enable the instructional pro&ram to be tailored to both the needs of the individual and
those of the group.

ongoik evaluation during a course gr unit enables students to assess their progress and
teachers to diagnose weaknesses and alter methods: or materialb accordingly.

1. evaluation at the end of a course or
outcomes have been achieved and-to
instructional program.

1

enables the teachers to know the degree to which
j:idgements ort the overall effectiveness of the

Three audiences .receive direct ,benefit from evaluation:, students who receive concrete:in-
.

fprritation abouttheirT'progress; teachers -- who are ible to plan programs based on factual in-
formation; and parents who deserve a clear _statement of what students are learning.

_._

Specifically within the English program, animportant area for evaluation is student writing. Regular,
evaluated pariagraplis or essays provide an opportunity for the learner to practice Vie skills of
writing which have been taught, and provide feedback on progress toward the mastery of those
sl.t For the teacher an analysis of individual and group erEors allows future ins,trixtion to be
base son actual needs. .

The listening and speaking areas can be evaluated almost as precisely provided that the teacher
develops a checklist, or other instrument, that makes-careful, recorded obserVations of student
behaviour possible. This brings the evaluation closer to ariaccuraterecord rather than a "gut reac-,,
tion".

Evaluatiori misused can be destructive. Evaluation overused can interfere with the process it is
designed to assist. Evaluation not used however, denies teacher, student, and parent valuable in
formation on progress tkling made.



GOALS

S E CO NV AR if ENGLISH
ft
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Program goals are a series-- of general statements outlining the intent of the program-

- 'For-example: 'The secondary school English program will develop students' knowledge and un-
derstanding'of Canadian Literature".

t.EARNING OUTCOMES

Learning outcomes are a series of more specific statements, arising fr6m theprogiarii goal. Learning .

outcome§ indicate What general skills, experiences, attitudet or knowledge the student should have
acquired during the course of the- program. A learning outcome, unlike a performance objective,
does not specify the degree of proficiency expected of the student or'how this proficiency will be
measured. ,

A typical learning outcome is: "By,tilne end of the secondir'Y school English program..-students should
have some knowledge of recurring themes expressed in Canadian literature; examples might in-

.

(a) the hostile ervironment
(b) the native heritage
(c) the American presence."

/It is very important to note that the examples are not in-
tended to be a checklist of items to be taughi. They are in-
cluded where they could slarify the meaning or the level of'.
difficulty intended. Many more exarnplesishduld be added by
the English teacher to the learning outcomes-.

,
-

SEQUENCE OF GOALS 'AND LEARNING OUTCOMES
t . 1 .

The goals and learning4utcomes are not necessarily of equal.weight, or are they listed according
to priority-. The goals have been organized -with the communications ills at the begiOning followed -
by those pals andlearning,outcomes relotecrtO the knowledge, dnjo melt,, and critic'afexaminatron,"
of literature. Because they - are learned siMbItaneously, skill, attitude and knowledge learning out- ..4
et:01es have not been separated intb distinct categories. .



The Secondary school Eitglish program will

HELP STUDENTS TO -LISTEN EFFECTIVELY

. ,
.

'There is a decide ce between Pissive liea-ring and active listening. The Skills and attitudes
that mark this dif nee Should be deVeloped in integration with other related areas. (eg: speaking,)
and through specifically -structured activities-

LEARNING OUTCOPIES:

iBy the end of the Secondary school English''prograrn, students should:.

A. understand the importinoi of listening skills ill conversation and discussion

B. ave participated in a variety of tisteling texperiences; examples

_speechs, debates, drsdussion
2... radio and television news br'eadcasts, editorials, intervie

3. readings of drama, prose, poetry.

C. be "able to dernonstf tanding--

ganize q es

asking intellig ions

enting oppohing points of view.

igtit include:

1 presentations by spell r_sponses

the right f a speaker tp present a n opinion and h

realize tharpersonal values ; prejudice or emotional Feactions may increase or reduee theability
to lirfen effectively. .

N be able to detect bias and the techniques of :propaganda..

A
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HELP STUDENTS TO SPEAK EFFECTIVELY

LIARNING-0 TCOMES:
By the end of tti.secondary school English, program, students ,Id:

A. be able td present ideas.,systernatically.

S

B. lrave participated in a var iety of speaking" experiences; examples might include:

debates

dra.irratrzationsl-
3. discasSions or conversations=

abli' to adapt speaking styles to particular gudiences or purposes, giving attentiono such
matters I

4- _

1. apbrOpriate vocabulary and t sage
2. appropriate tone
3.. norv-verbal cues ,to ,emphasize,\entertamentertain , signal a change of thought.

able to use effective speaking techniquei; xarnples might _include:,

projection
emphasis
enunciation,

understand the effect on

1.- eye -contact

2: mannerisms
3. 'bodylangu ge.

. ,
be-aware that communication may bea

-1. room size and acoustics
2. seating arrangements

time limits.

communication

'1

of such factors as-

. . G. understand -the different effec t- produced by a _speec
.".speech that is mernenized or ormallyread.

ected by such factors

notes as_ opposed
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REST IN- READING

,Because some students entering the secondary school are disabled readers or have a negative at-
titude towards reading, this goal separates reading from the- study of terature. Before students can
undertake a serious study of literature, they must be both able and wi,,ing to read. Often a change in
attitude must precede improvement in skill. Giving Students materials that interest thern_and which
they can read may lead students to realize that reading can have value as a source of enjoyment and
as a source of information.

LEARNING OUTCOMES:

By,the end of the secondary school English program, students should-

enjoy reading as a recreational activity.

B. be familia -with and have reallia wide variety of materials; examples might include:-

1. newspapers

2. magazmes

3. books' of fiction and non-fiction.

r cognize that reading is an important source of information.

V
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DEVELOP IN :STUDENTS A RA06E-OF READING AND 'STIIDY SKILLS
-

.

Some_ stUdents.will have already mastered certain of the learning outcomes of this goal in eirninT

tary schOol. For, thosewho have not,-t(asic eeatliqg instruction must continue. Some of the learning

tja
area

outcomes go beyond the area of English and belong to-the aref-general reglin d study skills.

Nb attempt s been-made, however, to listiall the Special reading skills require other subjects

since .these are best taught/by the subject teacher. 4`.

LgARNING: OVICOMES;:
By .the ond of the secondary school english program, studehts shoal

A; be- continuing to build a Jtroad reading vocabulary.

be able to- rectigntiv, and use structural clues (iiiits,-p
-meaning of unfamiliar words.

,

C. be able to recognize and use context' clues to deriitr th of unfamiliar

.4).t. be able to use a dictio4aryqo -find the pronuncratlgn and meaning unfamiliar words.

. understand ideas ancLinforthation that iterihas explicitly stated (le, at the riteral I

comprehension).

understand what the writer may have at the inferenlial level of comprehension).

beable to read critica lly; examples of critical radin4 might:Include;

r. identifying author's purpose .1

2., distinguishing between fact and_ opinion

3.. distinguishirig between logical and illogiali.arguments,
s r

be able to adjust their reading rate to sui.ztherpurposefor reading

material.

be able to adjust their methods of reading the differing purposes and

narrative and inforMational materials.

. , .
be able to use such- featurer.bfl book as heading, index and glossary.

K. be able to locate information in a vaiiety of sources; examples might

1. operating maguals

2. encyclopedia's .
,t

3. card, catalogues.

L be abie to organize JiLrination effe.

might include:

1. 'note taking
-44

2. outlining
3. siimmarizing.-

he use of appropriate skills; exa



-HELP STUDENT
The secondary school English program II

DEVELOP APPROPRIATE SKILLS_FOR WRITING
SENTENCES, PARAGRAPHS AND ESSAYS

LEARNING -'.OUTCOMES:

4. the -indof the .secondary so ool English progfam, students should:

A. he able in generate, organize, and substantiate ideas.

B. understand theta sentence must be c'ommunitating about something the subject) and that a
statement must _be made about the subject (predicate).

be able to write sentences oivarying cOmplexity.

p: be able to organize le 'effective Oaragraphs, considering, such factors as:

1. limiting e topiC
2. unity d coherence
3. meth tis of develoPment.

write multi - paragraph compositions with economy and precision.

e able to 'write a formal research essay attending to such matters as:
, 6

-acknowledging sources
using

\uquotations effectively
. draviingdogical condlusions.

. ,

G be able to adapt their writing styles to particular audiences and purposes.

H. revise their writing to eliniipa e errors in usage, spelling, and punctuation.,,
revise their writing to eliminate common syntattical errors; examples might include:

run-on constructions
lack of subject-verb agreement

. incorrect use of pronouns.'

ble to..-revise their writing to and -style.

proofread their final

write.-neatit:,aild

M. have asiOnotional knowledgesof a system of Etlglish grammar for the i provemeiq of clarity.and
preirtion.

14,



LEARNING OUTCOMES:
By the end of the secondary school English- program, students should:

@COA\11-
The .sivotiria ry .SChool

flibviDE STUDENTS WITH OPPORTUNITIES FOR. WRITING,
V_ VARIOUS TYPES OP PROSE

A. be able to-write paragraphs for various purposes; examples might include:

1. giving, directions
t 2. describing or narrating

3. supporting an opinion.

rite iirious kinds of composition examples might include:

1. newspaper article
2, dire Lions for building.or repairing something
3. critical' analysis.

I' 4
C. he able towfite effectively for thp purpose of conducting person

_
business; examples flight

include: _ c"

1. letters of application
personal resumes
credit application



LEARNING OUTCOMES:

By the end of the secondary school English program, students should;

A. have an interest in words and idioms, and 'desire to learn,and use new ones.

have acquired a broag eacabillerylhat w II be useful in academic, vocational, and socia .con:
texts.

I l i r_ Li,, l+

HELP STUDENTS DEVELOP WIDE'
/
SPEAKING, LISTENING,

READING, AND WRITING VOCABULARIES

C. recognize and be able to us.e' appropriately the various levels of diction:

-1. formal
2. info mal
3. sjang.

D. understand' the effect of context on the meanint of , words.
C

analyze- the elements of won! structure (roots, prefixes, and suffixes)- as -an aid in un-
deritanding Word's.

F. understind the difference between, denotation--'estd connotation.

G. recognize that inflated and pretentious language may detract from clazkiy.

H. be aware that figurative expression can enrich and clarify spoken and written language.

.make efficient use of-basic reference books suchis dictionaries.

have -acquired some knowledge of the miAy -historical and contemporary influences - on,the
development 'of Engliih wordsand expressions; examples might include:

1ther languages and cultu
science and techrto
mythology end lit a
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ENCOURAGE A- CRITICAL EXAMINATION OF Mi1S

'LEARNING OVTCOMES:

By the end of the secondary shotil English program students- should;

A. understand the functions and influences of various mass ediai-examples mgh

1. to entertain and inform
2. to per-suade

.3. to sell. commercial products.

B. be able to make discriminating choices in -their consumption of media.

include:

C. be able to identify and understa.nd the uses of variousspersuasive devices; ;examples might in-
.

clude:

ersmplification
effects

. background music:

be able to identify and understand
might include:

1. false analogy
"red herring.,
"straw man

he uses of alse logic in material -ard o read;

argument.

p c he psychological impact on airan indi

conira'st. literary' o ks with' non-print versions.r



ENCOURAGE rTUDE

LEARNING OUTCO S;

prtgrim, w471

TS TO READ AND ENAOli LITERATURE, PAST. AND. PRESENT

s By the end of the secondary school English progrerrir, students. slrauld :

A. have read various types of

have read various types of

1. narrative
2. lyric
3. dramatic.

novels and-short shy

poetry; examples might .;nclucIe.
4

have sread'various types of non - fiction, examples might Inc ude7

vz 1 autobiography
2.` essay
3. diary and journal.

D. have r:.ad various types of drama; examples migh

F.

farce

2. tragpd

3. theatre of the absurd.

able to discbis, with some insight, literary works they have ad;

have had an opportunity to read literature aloud; exampras might include:

ncludet-

G.

ft.

1. 'participation' in play readings
-2. reading pbetry aidud

3. reading dialogue In novels._

have had an opportunity to memorize favourite lines or passages from literature.

understand, tgrOugh experience that concentrated
sight and pleasure -

voluntarily read a bi'oad variety of Pi erature,
present.

-enjoy sharing Others their opinions, impressions, and feelings about their' eading.=

desire to -attergt;perfOrmances of plays, readings 6Y poetry and prose, etc.

ention to a Inerary work can provide in-

ncluding fiction and norifictio of the past and



I vim!
TUDENTS' OWLEDGE OF- SEtF SOCIET.TJHROUGH LiTERATUR,E

LEA I G OUTCOMES

y the end of the-secondary school Englih pr

A. be able to identify val es aid
with their own. -

gram,. itudents should:
3

odes expressed' in Works of Uteri ore and compare- h

have increased, through heir Breading of literatu
plexity of human expert ce.

their awarer ss raf the diversity and tom-

have increased, through their reading of literature, their awareness of i:onterns she d by
people of different periods and societi,es.

be.aware of the ways in which universal concerns are reflected in-the rrfythas an iegen?fs of
various peoples.



INC EA STUDENTS' KNOVILE

LEARNING OUTCOMES:-

end ,of the ,vecondary school English program, students should

The :Secondary 'Owl Ensli$1, &NMI!: will
E OF LITERATURE,' PAST AND PRESENT

A. have road\` some contemporary and historical- works of fiction, drama,
generally recognized as having literary mxrrit.

.B. understand And be able to use literary terms relevant
which they have read.

C. eognl ze various types of navels, short stories, Poems, non -ti
odd, and be Milo to discuss,.their characteristics; examples

tragedy
-.science ion

ballad.

able 'to recogruz and understand an author's use of technical devices; examples of such

nd poetry that are

the discussion of worktelliterature

n, and plays which they have
such types might- include:-

ethnical devices might include:

1. narrative point of view
20 in7itigery

3. stage directions.

do 'z hst Matters- of form (such as
relation, to content and meaning

e use o literary devices) are important only in

hat,* some awareness of the hist ical development of English literature, which might include a
knowledge of

1. characteristic forms of various periods
2. characteristic themes of variotis periodS

economic,. political, and intellectual influences of various periods.

have some knowledge :of; the historical development of drama Including-such

Greek
2. Elizabethan

Contemporary.,

H. know relevant information about the background to a literary work, eiamples might nclude:

pertinent circumstances of the author's life'
2. quthors' #sources for their material

public reaction to the work.

gacquired some knowle_ a of major Greek and Roman m hs ar(cl
'legends.

hap acquired some knowledge he Bible as related to works of English literature.

pedods. as:

have r mead some works of..litera u e translated from other languages;
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CBgASE.ST UpEterS' ABILITY TO READ", ITERARi-WoRKS IN DEPTH

LEARNINO, OUTCOMES:

By the end of the secorndary scheol English p ogram; students Should:

A." have read some literai-y works in sufficient /depth to fee the indivisiblIty`of form and content: or
example, a plot summary of F arntrs is 7.6t Hamlet:

understand that a work, of literature May -hbve several evels of meaning..

C. Understand that a Wag( of literature y have different meanings io
-more than one interpretation may ave validity.

different readers, and that

bi able to for them one Work of literature is trnore effective than another.

9 contrast the writing yles of different authors.

be able-to compare and contra treatments of a particular theme within-the same form or
, .._, . ....forms.--.

be able to perceive styli tic, imilarities between a wor f.literature and .a work in another -art
form; . examples might incinde:

rhythm in poety and music
:mood in fictiidn and painting
symbolism indram and painting. .

, .

be able to comment on the. significance of _particular words and phrases in a literm work.

understand that a Serious response to a literary work may require strenuous attention and more
than one
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EVELOP 'STUDENTS' KNOWLEDGE AND UNDERSTANDING OF CANADIAN. LITERATURE!
.

A separate goal is.clevoted to Canadian literature in .order to indicate the importance this area
should have British Crilumbia*secondaty schools. It shOuld..te Understood that the learning Out-
domes oft the Other literature goals'apply equally to the study of Canadian literatufe.

LEARNING'beTCOMES:
By the: end of-the -secondary school English progVarit, students should:

sad various works of Canadian literature.

4ve some knowledge

. 1. history/
2. geography

3 - ethnic diversity.

he effectS on Canadian lice ature el such faders as:

v

have some knowledge -of recurring themes i anadianliterature; examples might include:

1. the hostile environment
2. the native heritage
3. the American preserice.



ENCOURAGE STUDENTS

the secondary Ensirsh pros,!-Nn

EXPR THEMSELVES . IN A VARIETY 00 GENRES

This section uses the word "opportun es". several times in or r to indicate that students should
not be foresdinto creative evnrassiOn. While creative writing oan be all end in itself, it can also be a
way of helpini-stUdents to , erne of the learning outcomeNtated,..elsewhere in this guide.

LEARNING OUTCOMES:

By the end of .the secondary. school English program, students should:

A. have had opportunities -to write prose_ fiction using such elei-nents

characterization
setting
theme.

have had .bpportuni ies to write. various types of poems.

'C.. have- had opportunities to write in the dramatic form; examples might induct&

1. monologue
2. dialogue__*_

a. skit.

s.

D = have had opportunities to respond to literary
and artiltic fornis; examples: might inchide:

1 audio-T/1milal presentations
drarnetiOtions

37-vi,ctukul representations.

recognize thht drips and revisions are, essential c

arks by creating imaginatively in'other genres_


