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’ INTRODUCTI@N

The first section in this Resource Book contains an Overview of the Learning Outcomes selectes
for the Grade 2 English program. Many of the items (as indicated il boldtace) are required by the
Englisih 8+12 Curriculum Guide and the Ministry's core curriculum to ba taught in every year of the
secondary English progfim. The others are chosen because they are appropriate at this grade level,
‘and because they articulzte with the Qutcomes in the Grade B and Grade 10 programs. 1h the Over-
view the Learning Outcomes ar¢ grouped according to whether they specify the learning ex-
periences which need to te scheduled into the program, the knowledge and sKills which require
planned instruction, or the attitudes which have to be encouraged at ali‘témeé Of course. in practice
these Quicomas will not be treated as discrete activitiés. Rather. the affective and cognitive goais
will be achieved simultanecusly. Threugh the planned experiences. the students will deveiop both
their ability in the subject and their attitudes towards i, For simplicity, the Qutce— s are also
grouped according to whether they relate to oral activitids, reading and writifig skills, . .he study of
language. literature and conmunications media. thus eiiminating some ol the dveriap amongst the
fourteen major Goals of English 8-12 . : : e

In the Resource section each of the major Goal areas of tha English curriculum is considered in
detail. For every Learning Qutcome, members of the Resource Book Committee have collected. from
a variety of sources, practical sugpestions for organizing learning in the classroom. Most of these
ideas _are the activities which teachers have already found to be successful in fheir classrooms.
Some activities are derived from reputable authorities in the field of English and reading pedagogy.
nthers are the result of an individua! teacher's creative experimentation in the classroom. Wherever
posaible these activities have been related to specific lessens, topics. themes and chapters of the
prescribed texts. In additten, the-texts presgribes for the study of language and communications
contain many. exercises and suggestions for class -activities which car be incorporated into the
program. '

Aitogether there are over five hundred activities suggestad for achieving eighty-five separate
learning outcomes. T oo little and too much! Some of the Learning Quicomes refer {o highly complex
tanguage skills which require sustained. sequential learning activities pianned to meet the needs of
the individual student over a period of time. Other Outcomes refer to relatively simpie items of
knowledge which can be taught and practised within one part of -a muiti-activity lesson. But even.if
the five hundred activities required an average of a half-hour each, it1s gbvious that théy could not
ali be encompassed within the time allotted for the completion of Grade $ English.

The selection and sequencing of the learning activities is thus the respeonsibility of the English
teacher, who can make choices according lo a knowledge of the abilities, skills, needs and
aspirations of the students. While some of the activities are designed for the involvement of the
whole class, others are more suitable for smali groups of students or for individual study.
Recognizing that no student can do all of the activities, nor study all of the texts available, the
teacher is able to plan for aiternatives and allow individual or group choice. Many cf the Outcomes
can be achieved by the simultaneous study of several novels. short stories, or anthologies by small-
groups and individual students, with a comparison of-their findings reported and discussed before
the whole class. ’ .
Neither the Activities nor the Qutcomes constitutes a program of study. The curriculum goals are
prescribed in English 8-12 and this Resource Book provides suggestions as to how the Goals may
be achieved. The planning of an English curriculum suited ‘o the needs of particular students is still
one of the prime responsibilities of the professional teacher. Whatever the basic organization
chosen for the English 9 course — a language skills approach, a sequence of thematic units, a
study of literary genres, an examination of communications media, the discussion of contemporary
‘social issues, the study of language usage. or any combination of these approaches — the teacher
must plan the course to cover all of the rgquired objectives. No Resoutte Book can take the place of
the teacher in long-term planning for individual students. ' : . '
There couwld be value in the Enylish teacher taking time to select and communicate certain activities
which could be undertaken by other teachers of appropriate subject. There could be merit in joint
English/Sownial Studies, English/Seience, English/Commerce, etc., assignments. English teachers
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sm::uld play.a leaﬂer:hlr_z role in identifying speakirig, listening, reading and writing goals and learn-
ing oulcomes wh.ch other subjects Could help to develop or maintain.

Tk Evé‘iua&mn secucn pfoyides :.uggesncms for evaluating student pf:rfarman\:e in each of the
major areas of the curriculum. Sysusrnatlc canhﬁuaus avaluation needs io be considerad as part of
the basic curriculurmn planning. in adda’t;cm this section also recommends that the leacher should
conduct program evaluyation on which tc:x base future eurneu!um plannmgi

This Aasource Book can be used in several ways. In the curriculum planning stage the Overview of )

Learning Cutcomes will heip the teacher to develop the basic course organization. In the Overview

" the textbook-column wiil suggest which Outcomes can be taught from any particular text, while the
Textbook Index shows how one text may be used to'achieve learning outcomes in various areas of

O
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ine curriculum. The Resource section provides a variety of individual and group activities, enabling
the teacher 1o plan single lessons, individual and g=oup projects, learning situations {o be repeated
at regular intervals, and classroom methods in the study of thematic or litérature units.

t must be emphasized that the Resource sectidn is not intended to be a comprehensive, inclusive
list of classroom acﬂvmes There are many ways in which the l2arning ¢ ‘comes ¢z be achiaved,
and teachers are encaurageﬂ to cjeveiap creative approaches 1o suit the needs of a particular groip
of students. . = d - .
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The Adminisirative Bulletin for Sacondary Schools recemmends that between 16 anﬂ 24 percant r:f
the school year should be aliocated to English 8. The goals and learning outcomes for Eﬂghs dare
extenSIVE -and cannot be effectwely achieved in under 16 percent of the total time. .
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Language B.C., .c:llr:)\.‘:nng its assessment of ‘student ,DE‘FfC!rmEﬁC“"‘ " the Enghsh Language Arts,
recommends that éecanaary teachers shoyld be encouraged tc . P
L ' Ll

’ . — put greater stress upon a student’s creative _involvement in-
. ,* °  literatur=— the writing and speaking of poetry and drama — ané .
. ) upon t:rmc*al anaiysis and historical background mvegtngat-m as
L ways of mueasmg enjoyment [1.7); e
— make maore and reguiar written- as-iigﬁmtnta at all Ig:,'ers pr@vm’ed%
that ihey be given more time to correct them (.2
— focus bn weaknesses identified at the grade levels tes: % sen-
tence clarity and development, and punctuation at graue 8, sen-
tence structure and paragraph rdéve!apmem at grade 12 (I1.2);
. ' ... . —attempt to.increase appartumtués for students to att?ﬁd live per—
! ) ~ formances of Ilterary events (a7 | )
. - - — devote more emphasis to wrmng and-rhetoric as a unique subject
o T . of instruction (111.2); ‘ ¢
, — devote more emphasis to non-fiction, oral work, and reading skills '
: . instruction (IL.7); . L " : '
) . N
_— devote more tll‘ﬂé .in the teachipg of cﬂrﬁpcsman to prés-wntmg ~ h
. discussions and past-wrltmg instructional sessions, and to explore
- methods of using the massive tEIEVISIDﬁ expenencé of students s
(Ill 2) . v
‘ =g|ve special atténtlpn as nhecessary IEJ studemssln the sub- ‘
categpnes identified in Section 4 of this report (i.e. those from™a
. ‘non-English speaking background) who may need &special
. materials and instruction (I11.2); '
. — stress literature as a means of bmadenmg the student's expeneru:e'
(LT _ L
— stress the quality and originality of ideas in composition, as well - ~
W as the mechanics.and correctness of expression (1.7). : :
"Refer to Language B.C. — Summary ‘Report, p{ 24 §_’.,; o
- 5 e :
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_— 'x QO
\) = - - * B /,”‘ ‘ani

EMCQ"";;_ -/ IR ,

Aruitoxt provided by Eic:



, , AR Y 0 1
ENEL!SH 9 PRESCRISED AHD éUTH@RIZED TEfTS
POETRY h ,
- i _ A ; {
_Cameron tand P! 3ttt3r The Leaf Not the Tr.f:g Programme-— Creative Workshop 2.
Creative Warkshag Kit 2. (Gage) ) » : . '
Charlesworth, Seconid. Century hnhm[nglu of Verse 2. (Dxfc:rd) :
_ Dunning. «f gLE Some Haystacks Don't Even Have Any Nve i:c (Gage)
s -  Hughes. Nobody But Yourself.” (McGraw-Hill) - a .. -
7 \ Zwe:giér. Man in the Poctic Mode 3. (Book Society of Ganada). ' i
~ NON:FICTIQN ' ‘ ’ W
Leslie. The -Bears and I-(Ballantine) ' 0o
lLord. A Nicht 0 Remenher. (Bamam)' ' R
] Durrell-My Fabiily and Sther Animals. (Renguin) =~
® Mowatt, Neveh Cry Wolf. (McClelland and Stewart) T
’ SQ'DtaerT Man in the Expository Mode 52; (Book S(Elety Df C:aﬂ;ma)
"Stawe Crusm of Lumsurm Lzm (Ba’namme) . . '
SHORT STORIES
Bremner. Imagine! (Nelson) ) : : jj
Haupt. Man in the Fiction Mode 2. (Book Society of Canada) ' -
- Winter, Journeus. (Nelsgni P ; . i . B
DRAMA . ’
Heston. Mmz in the Dramatic* Mede 1. (Book SCEIE!X/ ';JIL Canada) -
i " Heston, Man in e Dmr‘mm Mode 2. (Book Society of Ganada)/ ' W
NOVELS o : |
- Armstrgﬁg‘Scﬂimder (Fltzhenfy and Whnsssde) -
- Ball, In the Heat of the Nzg'ht (Slqnet) : '
Borland, When the Ls‘gmds Die. (Santam) e o ’
Christie, “And Then There Were None, (Signet) ) o ;
Haig-Brown, The Whale People. (GEnEral Leamning Cgrp)
Heinlein, Door Into Summer (Signet}” = - T Py
. “Hilton, Lost Hﬂnzarg; (Pan) \ , e
/ Innes, Campbell’s Kingdom. (Fontana) ot — :
-Lewis, Out of the Silent Planet. {Pan) o
McLean, ice Station Zebra. (Fontana) s
Rose, There Is a_Seasori. {Avon) o
~ Schaefer, Shane. (Bantam) - .

Shuts, .Pied Piper. (Signet) .

Stembe%k The Pearl. {Bantam) - N
White, Sword in the Stone: (Deall) ®
Zindel, Pigman (Dell) - ' o ; _
i [ - o -
- ) “ .
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Cline, ¢t al. Voices in Language, Literature, and
Composstion 2. (Ginn — CGanadian Edition) A - -

Coman and Shepherd, hanl\:;;r\ﬁ Is! (Nelson)

[3 . Glatthorn, ¢t mﬁ The Dunmmzs of Language 2. (Heath )
- Littell, Lam‘zmy gt Man 2, (B ook Socrety of Canada) -
o g Roe, Action t;ng/zs'h 3. (Gage) - . a 7
+ Aithough this title rS out of print and fherETDFE nas been dr@ppéd-gﬁm the pFFst“npx
o . - tiom, the teaching E-LIGQE"SUGHE related to lﬁ have been retained. The book has {tzeeﬁ )
very popular and manay schools will undoubtedly retain S«Jffmem copigs for con-
ti.tued use. It is s[ﬂl autharized {for classroom uses.
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7. AN QVERWEW OF. PRESCRIBED "AND
L **REQOMMENEED LEARN!NG OUTCOMES

AN i
Many of the items (as mdn;:ated in bgldfaﬁe) are required by the
English8:12 Curriculum Guide and the Ministry's core curriculum to
be taught in every year of the secajdary English program.

]
i

=

LISTENING AN;D SPEAKING .

=L‘a’arnjﬁ§ Ei{periam;as‘; ‘ . The students shauld ’ R .,
v T Famc:pazg in & varisty of listgning and spes’ ; axperiances:
Discussion ’ ‘ : '
. Conversations )
. Role-playing  * . S
. Reading of drama, prose, and paetry
5. Debates S
',‘Speev‘hesf . o PR

i
% i

7 Inter\news !
o ., "8 Simulated radio and T\/ broadcasts -
' . Panel disc. ssions ' )

o,
L1
o=, @ B L

i
©"

'E’fﬁﬂle§g§, and Ski"§ : 'Be able to prgsant Edags syster?lati!:ally _
< i . -==' Be, sble tcr detect, bias and the techn@ues of propaganda. »

*“f\ A ’ BB able h: dernnns!rats understandlﬁg ot oral presentations by such
Pl . rESpanses as taking organized notes, dsking intelligent questncms
and presentmg opposing palnts of view.

b . - -

Attitudas’ - Unﬂarstandr ths Imn@rtan:e nf listening skilia in saﬁvsrsstian and
T diseuss!an o “ / v ’

Ny o - Ra;pect the right of a _speaker to presant an opinion and the rig!ﬂ of
B : others: to hear that aplnlcm ’

Reailze that personal values prjddlCE or emotional resctmns may
ircreade or reduce the- ability to listen effectively. =~




WRITING

Learning Experiances . The students should:

Write paragraphs fbr various purposes, ircluding giving directions,
—describing. narrating, and supporting an opinion.

Write various Xinds of composition, including newspaper stor- = and
articies. directions ‘or building and repairing various devi and

critical analysis
Have opportunity to write prose fiction-using such elements as
characterization. setting and theme 16 develop a plot. ‘
Have @ppbrmmties to write various types of poems.
Have cpporlunities to wnte o the dramaiic ;mul,,g Ciad g
monologue. dialogue, and skils. )
Knowledge and Skills Be able to generate, organize, and substantiate ideas.
Understand. that a sentence must be communicating .about
something (the subject) and that a statement must be made about
the subject (predicate).
Be able to write sentences of varying complexily.
Be able to organize ideas into effeclive paragraphs, considering
. such factors as narrowing the subject and selecting appropriate
. . details. :
N Be able to write multi-paragraph compositions with economy and
. - . precision.
Revise their writing to eliminate errors in usage, spelling, punc-
) p tuation, and syntax, and to improve clarity and style. K
L . : . . Proof-read iheir final draft, and write neatly and legibly.
~ Have a functional knc&wledgé of a system of Enghsh grammar for the
- . . improvemént of u:lanly dnd precision.
!g"‘ . ' Ba able to write g’n‘emivaiy for the purpose of conducting pafsana!
. < y * business, including letters of application for jobs and credit.
' - Be able to organize information effectively through the use of ap-
propriate skills such as note taking-and summarizing . ‘
e \‘ i A ¢ V . )
R ) + READING . '
Learning Experiehces ‘The students should: , RN .
B -~ Be. familiar with and have read a wide variety af malenals‘ in-
cluding: ‘ N
| ,
. 1. fiction
“2. non-fiction . .
. i - 3. poetry
* +4. newspapers
( { 5. magazines :
3 ot 3
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Attitudes

Learning Experiences "

‘Knaw!édgs and Skilis’

Attitudes

Kﬂéwlédgé and Skills

H

*F

Ganlinua to build a braad reading vocabulary

" Be abla to racngﬁize and use slructural clues (roots, praﬂxes and

suffixes) to derlvg the meaning of unfariliar words.

Be able to recognize and use caniaxl cluas to darlva the meanlng of -

um‘ﬂmiliar words. - : 14

Be able to use a dlel!anary to llnd lhe prenunclatlan and maanlng of
unfamllisr ward:

Understand ideas and information that the. wrlter has axpllcltly
stated (i e. at the literal level of :cmprahanslﬂn)

Be able to read crmcally

Be able 16 adjust their methads of readmg ID the dnfferem puerDSES of
narrajwe and informational reacimg

Be able to use such Jaaturas of a book as haading, indax and
glnssary

’ Ba able'to Idcate Im‘a;matinn In a variety af sources, mc‘tudmg the

Ts

I‘&rary card catalogue and penadlcal index. £33

- Make sfficient use of basic- rafaranr;e books suc:h as a dlctianary“

thesaurus gazeteer éncyclépedla and pencdu:al gunde

En;ay reading as a’ racfaatmnal sclivity

Recognize that reading is dn lmp@;dan_i sburce of information.

LANGUAGE i
The ‘strudents should: T

Acqulre a broad vucabuiary that wlll ba useful In acadamh‘:
..yocational and .soclal contexts.

Ra«;ngn!za and be able to use approprlalely the various Iavals dic-
tion, Including formal, inﬁ:rmal and slang. . .

"Understand the effect of context on the meaning-of words.

Anilyse Ihe elements of word structure (roots, prefixes and suf-
fixes) as an aid in understanding words, ,

Understand the difference between denotation and connotation:

Have some knowledge of the many historical and contemporary in-

fluences on the development of English words and expressions. in-

cluding other-languages and cultures, science and technology, and

mythology and hterature

Have an mterest in wards and IdIDFﬁS and a desnre fo learn and use
new ones. N -

Be aware that figurative expressacn «:sn enrlch and clarify spoken: |

and written language. R

5
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Learning Experiences
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Knowledge and Skills

LY

Attitudes

Learning Experiences

Knowledge and Skills

\E&J—l

P"&“W

_ sions,

: c:hursclerl;llci

Théstudents should:
'V'_iéw and listen to samplgs of the mass media, .including:

radio broadcasts and tapes :
TV brasdcasts aﬁc} wdeo -tapes
_newspapers

film

magazines

advertising

@

Have opportunities to respond to literary works by xicreating
imaginatively in other genres and artistic forms, including audio=
wsual presematmns dramatlzanons and pictorial réprasentatlons

Underslaﬁd the functions and Inﬂuences of various mass media, in-
cludmg radio, TV, newspapers, films and magazmes

Understand the_ functions and infiuences of various mass médss in
" selling. EDmmermal products, and ldennfy the use of false logic.

Be able tc: compara and contrast llterary warks wnh rmn -profit ver-

Be able to make discnmmatmg c:hou:es in their- consumption of
media. '

LITERATURE
The_students should;

ﬁéﬁd some contlemporary and hisioriea'l works of fiellgn, drama, and

‘poetry that are generally reeagnized as having lterary merit.

Read varlnus types of novels and :haﬂ storles.

Bead varh:us lypes of poetry, mcludlng narrative, Iync ‘and dramatic.

Read varlnus types of non-fiction, including blcgraphy

" autobiography, history and travel.

Ba able to identify valuég and attitudes exprassaed in works of
Illaralura, and eampare lha:e with thelir awn. '

Undsrsland and be able to use Ilterary lerms relevant to the
discussion of works of Ilegralure whlch they have read.

Recognize varlous types of nnvals, short ;Iarias, poems, non-fiction,
.and . plays which they have read, and be’ able to dl;cuss thelr

5

Know relevant mfarrnstn:m about the background to a Interary work,
especially cirgumstances in the author 5 hfe and lhE sources of the

author s material.

2

'Read some Ilterary works in sufficient depth tc see the lﬁlelSlblhty of
form and content. _ ) £

e,
B,



Attitudes.

2 i -

- Learning Experiences

Knowledge and Skills

* Attifudes

iu‘_i,_«

iUﬁHersstand ‘that a work of literatyre méy have several levels of
meaning, and that a work of IItEFEtUFE may have different meanings
for different readers ’

~~Be aﬂle to éxplain why, for them, one work of literature Is more ef-
fective than another, and to compare the wntmg styles of various
‘authors.

- Be able tc.a ccmpare and contrast treatments of a rjartn;ular theme
within the same form or in different genres..

Be able to comment on the significance of particuiar words and
phrases in a, literary work.

Be able to discuss, with some insight, literary worka they have read.
They should understand, through experience, that concentrated. at-
tention to a literary work can provide insight and pleasure, and enjoy
sharing with- others their opinions, impressions and ‘eelmgs abaut
thélr reading.

LITERATURE 1eam:r{ued)

Ti?eé students should:

Read various types of drama, m:ludmg monologues, puppet plays'
TV plays, radio plays, and one-act plays for the theatre.

Read literature aloud, and~ partlclﬁate in poetry readings and
classroom drérﬁa

Read vanous;works of Canadian literature..

' Have some knowledge of the effects on Canadian literature of such
. factors- as geography hlstary. and ethnic dlverslty .

Have some knowledge of recurring themes in Canadian literature in- .
cluding nature, the hosme envnrr;mment and the individual in conflict.

e

Have some knowledge of ihe treatment of humour and satire in
Ganadnan Iatératuré ) .

shared by penple of dlfferent perlcds and SGGIEUES

Valuntanly read a broad variety of literature, including fIGtIDn and -

non-fiction of the.past and present.

Wl



. EVALUATION

= .
-

Evslus;icn is sn essential “part ﬁ:f the English progrsm, fulfilling thrss important funetions:
1. Fssdbsck to the students, mgasuring their rate of prcgrsss in learning the knowledge and skalls
defined by the Gurnculum Guide. .

2 lnfcgmst!sﬁ to enable the teacher to ssssss the appropriateness of the curriculur planned for the
class, and to measure the effectiveness of the choice of texts and activities for achieving the
required (Goals and Outcomes. - '

3. Assessment of -pupil s:hievsmsnt for parents, counseliors, and administrators, enabling them to
' compare the achievement of a particuiar student or group of students with the standards

_established for their grade or age group. :

When the evaluation of student achievement is defined in a2 single grade, whether by letter or per-
; centage, at the end of a semester,.or year, it is obvious that the report does not provide the detailed
information which students, teachers, parents, counsellors, and administrators neged for the planning
of future learning. The single grade, in fact, is a very blunt instrument. It is unlikely that a student’'s
sshlsvsmsnt through all of the eighty-five Learning Outcomes specified for Grade 9 Engllsh will be
umfarmly A or B-, c:r cC. sr D. In usmg a smghs grsds ts ssssss a studsnts Dvsrsll prc:grsss in

- by the stucjsnts psrformsﬁcs 'E.,; sil of ths prograrn Gosls

Evslustioﬁ ﬁssds to be a contiﬁuﬂus and differentiated prsgrsm of student assessment to give ...
meaning to the periodic report which summarizes the student's overall prograss.

As a program of continuous feedback, evaluation can take several forms:

Sall—evaluatlan by the sluﬂsnl SRR AN

: i
Ths studsm ‘makes an assessment of the wcsrk produced, sss:gnmsms cumplstsd speeches -
delivered, tepics disgussed, writings shared or published, books. magazines, and articles read
snd enjoyed, films and videctapes viewéd and qntnclsed etc.

. . L ' ' ' | .- & /
2. Informal evaluation by the teacher and peers » 1‘

Comments, questicns, criticisms, and appreciation, both verbal and non-verbal, are ajl part of the |
feedback gained by the student who is encouraged to share hefior his efforts with an audience. |
R * Tothe extent that Er!gllsh is a subject about communication, then iHe effectiveness of a.student's /
' : achievement may be’ measured by how well the student sommumcstes with the chosen audience. /

3. Formal Assessment o 5 o
PR e ¥ i
The quality and quantity of a student's work can be assssséd and measured by the teacher cu‘, -:
marker/assistant. In this cake evaluation is based not on the psrsar‘isl whims and preferences o
particular individual, but on observable criteria, which th7 student must know in advance. @

¥
i

)

!

4, tgsls and Examinationa

While much of a student's learning in the Engiish-prsgrsﬁ*a_ is concerned with the student’s use pf
resources, and the student's interaction with other people, there are still some skills and itsms{af




" R,

E
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B

- knowledge’ which can be testéd in isolafion under test conditions, with some degree of objectivity
-in results that are more easily cuatitifiable than in the other modes of evaluation. For some skills,

standardized tests are available trom commaercial organizations, allowing student performance to

be measured :mcl compared ‘with norms established fr:)r C:ﬁﬁ‘da or maore hliely the U.&

e

i
BN
Satee .

h

The following chart su'qgeéts what types of .evaluation methods and instruments are best suited to
the various categories of Learnmg Qutcome as set out in the Qverview. Following the Chart are

H

_ EVALUATION OF LEARNING OUTCOMES

specific suggestions for evaluatmq each aspect of the Engh;h curriculum.

'

. EVALUATION OF LEARNING OUTCOMES

=

i - S -

.TYPE OF METHODS AND- e
OUTCOME INSTRUMENTS . GRITERIA EVALUATORS
Check- hst Student participation in class| Student, peers,
Teacher observation and group activities and teacher
Learnin Student writing-file Production of individual. :
L2arming Record of Projects attem ted |-gro or cl'ass projects.
Experiences ) p ‘g ',Up‘ O ¢1ass projects :
and campleted - Knowledge or recall of books
Student Contract read ’
Program Completion Form Presentation of student writing
Diagnnstic and Attainment Ability to perform the required Teacher
Tests . skills
Standardized reading tests Recall of information about -
informal Reading or Writing | various aspects of English
Inventory _ ' ’
. Teacher-made lests of
-language and communication . -
Skills and skiils :
Knowladge ,Teacher-made objective tests
of knowledge and regall:
Multiple-choice
. True/talse o
" Matching pairs
Sentence completion
- Definitions
Observation of ‘stadent . | Interest in the program Goals | Student and
) ) 1| behaviour and participation Commitment to the program teacher
TR Student/teacher conferenc;es activities :
Attitudes Attitude Inventory Voluntary use of English skills
- Class and gréup d:scuﬁsmn of | in everyday life
values . : -
e
s B b
1> :

O
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Aruitoxt provided by Eic:
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ERIC

Aruitoxt provided by Eic:

o .LEARNING EXPERIENCES e \ .
Ci thie three categories of Learning Outcome in. the Overview (pp. 7-14), those Outcomes deating
with-learning experiences are the most easily evaluated. The primary conicern here is the student’s
participation in thé set of dxperiences defined by the cufriculum.-In organizing'a class the teacher
should ensure that every stusent has the opportunity and encouragement to attempt each type of ac-
tivity. While both stydent and teacher.will be interested in the quality of the experience —= especially

for what it reveals about the student's attifudes — neverth\eless the curriculum requirement is con- -

cerned primarily with the quantity,and breadth of the student's experience. The emphasis is on par-_
ticipation, which can be measured by good record-keeping, the student's readling. journal, writing
folder. vocabulary lists, check-lists of projects aiiempted and completed, student contracts for units
of study, and programi completion forms showing the minimum and maximum requireman?s for suc-

‘cess in each area af{the program.

ATTITUDES

The Ledrning Dutcames related to the students ai*nudes are best’ evamated by observation and
discussion: although questionnaires and attitudes inventories are Very heipful for both the student
and the teacher. Perhaps the success of the teacher's curriculum is' best measured in the ac-
campl:shment of these Qutcomes,-which will show that English has become a part of the siudents’

lives. While it is obvious that a student’s attifude will have a Jafge effect in the'achievemen? of other
Learning Qutcomes, it is still debatable whether these results should be a part of a student's owerall «
grade, or whether the student’s attitudes should be reported separqrely from the assessment c:f skills.

and knawlpdge _ . .

L]

SKILLS AND KNQWLEDGE

In the evaluation of the Outcomes cancerrpd with the student's skills and knowledge of the sub.-
ject, the standards of achievement must be determined by the teacher in consultation with the
students. Most students will already have some degree of proficiency in a great many of the skills
described in the Curriculum Guide. The teacher must diagnose individual abnlmes in on:iér to set
reahstn: standards for these C)ut::ames -

For example, one writing 'obiestive is that students should “be able to wrile sentences of varying
complexity” {a Learning Outcome required to be taught in every year of the secondary program}.
-The teacher must first determine the students’ abilities in this skill in order to estimate the benefit to

‘ be gaitied from having them do the’ sentencé-combining exercises recdfamended in the Activities

_ section. Students already able to perform the entbedding technigues shouid be allowed to carry on
with other English activitiés rather than waste time with the mechanical practice of a skill already

mastered. A refinement of the diagnostic procedure in this case would be to c:ompare the students’
“syntactical fluency” with the norms established by Mellon. Oiare. etc. (see Sentence Cambining
in the Additional Resources to.Goal 5). Students could be tagght to count the length of T-Units in

" their own writing before and, after a study of sentence struciure in order to measure their own im-

provement. The students’ skills in the use of language — including - reading. comprehension,
vocabulary, sentence construction, usage, and grarnrnarg can be measured through the use of
tests based on the exercises and activities suggested in this Resourca Book. Similarly, the student's
ability to detect propaganda, to use & diciionary and other references, to distinguish between

" denotation and connotation, to compare literary and-non-literary media, to use literary terms, or.to

identify themes and values. in literary works, may be measured oy tests based on the activities
racommended for each Dutcamei ) ) , .

‘It 's important, however, tﬁgﬁhe student’s assessment and report should reflect the total spectrum of
. the English curriculum. Credit must-be glveri for the student’s achievement in oral skills as much as

in writing, in the study of media as well as literature, in the reading of non-fiction as well as the study
of novels. Many Qf the ideas suggested in thé English 8 Resource Book are also appln;able at lhlS

level. . .

¥ -

Other suggestions fer-evaluation of the varieus areas of -the curriculum are as follows:
" )

1
=

=
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ORAL AGTIVITIES

- ® Use observation of each student* gerfﬂrmance in Ilstemﬁg and speaking activities. Give the
students a check-list for self- evaluat n:xn and group assessmem of each other's gral skibls.

e Give tesis of ! :iening c’:ampreherﬁsuan by readmg a shgrt passaga from Bﬂ&ﬁf the texts fotlowed

by a series of questions to test literal or inferential Eamprehensmn : .

-7 Tape-rec@rda class debate for later pla%back sﬁd diSGuSSiGn of the students' cantriéutiaﬁé
[ ] Lel each studém contribute & 3- mmute sgeech m a ciass sassette Whéﬂ complete, evaluate each
students Speahng ability with the following check-list:

! : Topic S S

Presentation
Clarity o ——— _ 3
Pace N e ‘ "l\ .

Organization
Introduction -
Sequence of ideas -
Transition — . : i
Conclusion e
Overall effectiveness ' S

- | >

READING
Comprehension (both literal and inferential), vocabulary, speed and accuracy can be measured by
standardized tests or by the diagnostic and attainment tests included with the Tactics in Reatling
Card Kits aregcr:bej for developmental reading. -

® Let e;faﬁ:h stuﬂent keep a Reading Log td reccrd the ’qusntit'y and vatiety of outside reading.

# Schedule regular Reading Conferences for. each student to evaluate |ﬁdn.udua| reading afttitudes .-

and attainment. |
Y

Administer an Informal Reading Inventory as described in the Success in Reading series.

WRITING

® Ensure that each student keeps a.cumulative file or folio of all wntmgs including drafts,
revisions, and finished copy. Evaluate the writing collection at periodic writing-conferences for
the guantity r:;f material, variety and originality of idea, and effectiveness of aresematlon

~- N\
*. @ Evaluate student writing by the quaiity of ideas’ befare wgrkmg wnth form, structure. usage, or -

meachanics.

® Insist on the revision and re-writing of selected pieces for presentation to an audience (other than
the teacher): i.e. other. students, parents, etc. .

Aruitoxt provided by Eic:



ERIC

Aruitoxt provided by Eic:

=

Let students circulate a selected piece Df wmmg fos féedbagk and criticism from the rﬂerﬁbers of
a small greuf‘f

After IljStrUt:ﬁC}ﬁ in & particular aspect of vsage — 1p§f!!ing, punctuation, agréement‘ sentence
structure, etc. — mark and grade a piece of writing solely for that writing skili.

Give students a piece of typital low-qualily student writing as a test of editing and proof-reading
skills. Grade the rewriting for the re- urgamzanan and expansion of the Dngmal ideas, as well as
the correction of errors c J .

T

LANGUAGE

.Give regular tésis of vocabulary. Use multiple chaicegtrué/false. of matching questions to test

the learning of meanings of words chosan from the literature texts.
Give as a tesi a piece of in\farrﬁa‘l prose to be rewritten in forrﬁal iaﬁguage. or vice versa.

Give a passage of emative rheloric to test the gtudents sb:hty to !sclate the words wrth con-
notative power. -

Zive g Séler‘:mn of waords of different grlgm 10 test the students kinowledge of the develapmen! af
Erglish, .

Give the students sentences using nonsepse words for the form-classes. Test grammatical skills,
by asking the students {o ake sentence franstormations using the same nonsense words: i.e.
statement to question. change of tense. person. voice, efc.. senterice joining aed embedding, etc.”

-

COMMUNICATION MEDIA -~

Give the studeﬁts a series of n‘ta\gSZiﬁE‘ acds to test their kriowledge of advemsmg fechniques.

'—',»"

Use maga;inéasds to test the students’ ability to discern the conﬂatatwe power of key words.

=

Lse a tape of radio ads to-test the students critical analysis by !tstemﬁg

Assign the critical analysis of TV programs and advettising for home study.

Have students Keep an “advertising log” of a sample hour for TV programming.

LITEHATURE

*

Use self&d passages from the Ilterature texts to test readmg c:ompréhensmn

Use objective tests to evaluate the understanding of themes and values in wgrks that have been .
read and discussed in class ! A _ /

Use ijectwe tests to evaluatc background knowledge cf the literature texts.
: i

Use samples of Gansdnaﬁ poetry and prase to test the students identification of typn::al Canadian
themes. . .

Give a “famous authors” test (multiple c:hmce rﬁatchmg or sentence completion) to evaldate the
students’ knawledgé of the Dutstandmg writers studied or discussed in class.

L : ;

I Nl
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" PHGGRAM E\'ALUATIQN

Studem aChIEVEmPlﬂt ot the various learning Dutcomes in the English 9 Gurrlculum is the m«:st:

reli able measure of the effectiveness of the progtam. Iri particular, success in reaghing the aflectlive

Qb;ecnves in the fearning outcomes ralated to the students’ aftitudes will tesn y1o the effeckthat the

. prcgram nay have on the students future learnmg _ ) i
bl .

The columns pmwded in the Ovewiew of LEarnmg Dutcames can be used as chegkhsts by the

- teacher to mark off the progress of each Grade 9 English class. No class, of course, could proceed

‘. sequentially through the fourteen program goals. Rather, as the class participates in a series of ac-

= -+livities designed to improve language skills, or studies a series of units of thematic or literature

tnaucs then the teacher will be able to note the achlevemem of various Iearmng autcomes frOrﬁ dif-

ferem areas of the curriculum. . !

Teachers wilt alzo be mteres'ed in surveying the range r:)f methods -and matenals whn: they have
} used during a course. The following questionnaife “A Survey of Methods and- Ma!é is" was

4

dEveloped by Candida Gillis, Lojs Rosen, and Wendy Neirtinger, for the EJ Readership Survey in the
English Journal (January 1977). The results of the survey have been tabulated and described by
Candida Gillis in “The English Classroom 1977, English- Journal 66:6 (September, 1977) 20-26
These questibns are very useful in showing the scope of -activities for the English ¢lassroom.
engblmg the teacher to make a camparatwe evaluation belween the methods adopted for the course”
and the methods used in the ' typu;al Enghsh &lassroom identitied by the survey. Use the “B"
‘to »mdlcat‘e ‘Never,” 1" m mean sarﬁet:mes “3" to mean* ‘regularly’”’.

ny
-
'




- Principles of lcgic}

A,éuéVEv OF METHODS AND MATERIALS

.
DID YOU TEACH ANY OF ETHE FOLLOWING IN DRDEH T@ IMPRDVE YDLJR

STUDENTS ABILITIES IN ENGLISH?

Exﬁréssmn of ‘personal voice in wntlng v
Awareness of audience )
Techniques of narrative writing ) S
Filmmaking techniques ' v . ot
Characteristics of a’literary genre or torm g ‘o )
Non-verbal expression o e Ty
Techniques of éxpgsimr}y writing :

Standard usage ‘ e

Point of view’ A T

‘. Writer's use of languagem nmagery s'ymax vgeabulary usage

Organizing matenal , T ) i
Techniques of dezcﬂgiive writing "~ ~ ' ;
Fedturés of dialects + - A L
Sentence combining '
History of film

Piot devei@ﬁmém

- Listening skills .

Techniques of argumentative- wrnmg

" Spelling and vocabulary .

Techniques of newspaper or magszme praéuct-mn‘
Characterization in literature -
Punctuation

Paragraph orgaﬁizatioﬁ - -
History and nature of language o . K

* A
Te:;hnlques of researchhand use of researc h materials - ‘ :

‘Forms of verslficatn:an )
Traditional grammar ' L.
Structural grammar
Transformational grarﬁmar
Topic ‘or thesis sentence ’ - ’ BN
Themes in a work of literature —

~ Author's biography . T

Control of speaking voice

" Historical backgrounds . of IIIEFEIUTE

The relationship of literature and, writing to art and/z:xr musu::
Techniques of informal speaking =r(::t:mversatn:m dlscussmn)
ljmversat' myths in Ineraturé , P

Techmques of leading discussions. -

Teshnlqués of formal speaking (argumeﬁtatlon pérsuasmn debate)
Personal concerns as revealed by literature

" Problems of society as revealed by literature

Otger_.___ . - I —

O 000 O0ODODPOO VOO0 O0ocO0O0TTOoOOCD oo O
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2 DID YC)U USE ANY QF' THE. FQLLDWING TO MDTIVATE STUDENTS TO WRITE? )

T Mcwes or teiev:smn ' ' ] . - . 0.1 3.~ L 4
Slides, filmstrips, or pictures’ -3 i 0 1 3 .
Literature o . ‘ ' 0o 1 g/ )
Guest speakers + T 0 1 3, o

"', Whole class discussions 0 1 3:
iﬁ‘lé” group discussions o1 3 -

reative dramatics = _ - 0 1 3
" Figld trips : 0 1 '3
~Teacher talk or lecture - ' R 0 13
: i S A » .. 7 -

3, IN WHICH OF THE, FOLLOWING FORMS DID YOUR. STUDENTS WRITE? L '
Ungraded free wnung . , 0 1 3 ) ‘
Plays - ) 0 1 3
Poetry - 0.1 3
‘Short stories ' ' ) - . ’ . 0: 1 3 -
Newspaper or magazme articles 0 1 3
Exposition 0-1 3~
Descnpncn \ o B . o -:\ i o 1 3
lntefpretanaﬁ oF analysis . : ! S | o 1 3
Argumentation 0, 1. 38" v
Research papers : 0O 1.3
Journals or diaries 0o 1. 3 .
Narrative or personal experience -0 1 3
Stream-of-consciousness 01 3

, -Study guide’ questions o , 0 1 3.
‘Popular.writing — contests, graffiti, cartoons, etc. ‘0.1 3 - .

" Filmstrip or slide narration ‘ ‘ _ 0 1 3
Application forms ) ! 0 1 3
Notes to a lecture, movie. or reading I 0 1.3 //

- Directions : . . 0 1 3 ‘

. Essay 'tests ‘ ' 0 1 3

. Business letters . 01 3
Radio, 'movie,. or television scripts 0--1 .3 _

Single paragraphs - (4 0 1 3
Full fength essays . : L - 0—3. 3 !
Advertisements S : _ 0 1 3
Stuﬂentéﬁraduged materials — writing, reports, projects, etc. 0 1. *:3 _ “
Other _ o S — — 0 1 3
[ ! N - !
: “ :
- o
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o o é DID yQU HAVE STUBENTS PARTJCIPATE IN ANV OF THE FQLLDWING WHFN
‘ YC)LJF! MAIN INTE NTICJN WAS TEACHING WFiITINEi'? A e .
< -
P Completing gfammar. vocabulary, speHing exgrcns% l o 1 3
2 ", MaKing sensory obseérvations B -0 13
© Meditating T : A .. 0 1 3"
- Writing authnes . : oL T 01 3.
?L|5fenmg tc a talk about the quahtls\s of gac:uj w_rmng - 0o 1 3~
Writing individually in. ¢lass ’ - .. 0 13
Révising and rewriling own caxmpasmans based , -— L
Bn your commeriis - ) o 1,3
Revising and’rewriting own cpmposman based to ' A 7
on peer commentary - <. 01 3
=, . Working as a group. to ggcddce a smgle piecé C)f writing L 0 1 3
Critiquing each others papers aﬁd rewsxng own papers i - \ .
.- based -on the comments . \ o 1 3
Gorﬁernﬁg with. each other, whilg wmmg /f\ b t =0 1 3.
Making a class I;cmk rﬁagazme or néwspaper . 01 3
S Dlsplaymg wrmﬁg on a bulletm board o1 3
-~ - Writing personal responses to each other's wr"tmg 0 1 3
~ Trading papers to read 0 1 3
- - 'Reading their Gwn wrmng aloud to ‘the class or to a grolup 0 1 3
Aﬁalyzmg a smdenta paper duplicated fDr the entire class 0. . 3
"L!Stémﬁg h: ynu read your own Wntmg to the :Iass ' o 1 3
_Selecting their own writing topics o 1 3-
Identnymg theif own writing problems, neeﬁ% 0 1 3
_ - Working independently on individualized writing programs 0 1 3
~ Reading example:r; of good writing , o 1 3
" Writing asta a class on 2 single. assigned topic " ' 01 3
7 ’Acci;mpanymg their own writing with illusirations music, o
slides, efc. , . o 1 3
- -Headmg literafure 7 , - 0~ 1..3
" Watching filmstrips or films about wrifing - © : 0.1t 3
¢ _Réaalng books about thu qaahtles of gcad wrmng .or abput .
how to write I/' "\, — 0.1 37
. Writing cc;rrecticrji/s of errors .without réviging the Gampasitian 0 1 -3
Oother_. ) e o . 6 1 3
" a ’ U 4 )
——— = 57DIDYOU USE/ANY OF THE FOLLOWING TD MGTIVATE STUDENTS TO WANT T0 _
o ) READ LITEH TUF%E'? ) . _ ) B
IV : . N
] ngQfES%IQﬂEI buak reviews . o ' f o 1
—~ Reading aloud from I|terature £t 0o 1
Movies ér television Ce . 0 1
Sllde§,f fu!mstnps, or pictures . T . -0 1
Music T . 0o 1
Guest speakers o : ) 0 1
.- Whole class discussions | : . o 1
a S oa ;
[ A

o

-
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7 Small group discussions . -0 1 3
Creative dramatics ' .. B 0 1 3
- Field trips T . . z 0 1.3
Teacher talk or Ieatura ' . - a1 3
- Student-prodiced materfals — writing. reports, T C
. Projects etc‘ : : : 0 1 3
. i *
S Qther . e N o 1 3
[ H N ‘i\ s . ) . )
o : . 4

6 WHICH OF THE FOLLOWING KINDS OF READING MAT’EFHAL,S DID YOU USE WiTH
MOST OF YOUR CLASS? \

Fiefen@nge bcaks - dichgnary Eﬁt‘;’yclﬁpedla thésqurus -
-style manual. etc. . 3 -
Grammar-usage. text or wprkbook . 7
‘Studem -composed literature - . _' a -
therature anthology - - .
Short stories o “
Novels . .+ .

- i

. Plays : : :

‘Poetry * ° s o L.
Newspapers or magazmes ‘ )
Technical articles - .
Literary. c:rmusrn or book reviews
Classics .
Current best-seliers - ' B A

Minority literatura '
Fairy tales. myths, fables
Young ‘adult fif‘tip;:
Sﬁorts stories
Gothic fn:tu;)n T,
Science fiction e -
Detegnveimystery fiction . ' oy
Mbvie or television scnpts - S .
Adyeriisements . L 9 ) #
Song lyrics ’ -~

%

1
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7. DID YCJU%"HAVE STUDENTS PARTIEIF’ATE IN ANY OF THE FC)LLDWING WHEN
YOUR MAIN IN'HNTIDN WAS TEACHING LITEHATURE OR HEADING‘?

¥
%

Doing research 'in relation 16 -literature : i V0 143
Writing. letters to characters or other students - 0 1 3
Wriling book repmrts or reviews ' . - 0 1.3

-C:::mpletmg exercises .in lﬁdlyldualliéd learmng paﬂkéts T
“. commercial kits, teacher-made packets » 0.1 3
- Readlng each others’ writing _ : . . + 017 3

F ] = ’ A
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.Doing close, textual analysis of a piece of literature

" - Reading. afoud in class

- Giying oral ‘o s, talks. or speeches

0

ﬁ 0

_ Choosing their own reading material .0
' 0

0

‘Current pépul,arity

- Realisti¢ nature

‘Subject ‘matter ' :
. Ethical lessons S

.Recommendation of pratess:anal murnal

Accéssibility in school

Other—____ oo

Writing poems: piays. or stories = - .
Answerihg study guide questions in wrmng ' o
Writing . rean:yoﬁa in journals

Writing interpretations, areelyses
Completing grammar exercises

00 0000

Coing choral readings
Talking freely ’ )
Discussing « ~mall groups

Doing role-playing T . _
Dmmahzmg scenes from Ilteramre or reading dramancally : T
Preparing small group pre,*seneancns ) ’
Listening to’ybu talk or lecture about the literature

Seeing' short or feature length movies

Seeing fllms or | himstnps about authors or llterature

Creatmg or selecting accompaniments m llterature — sllustran@ns
music, slides, posters, etc.

Spending time in class on free reading (self-selected,
ungraded reading) T h
identifying their own reading problems, needs -

Making vocabutary lists from litérature™ . .~ A S

. B . -
'
R

o0 D o0 QD o000 Q0O

Lo
ey

Reading ‘the same material as a class o
Discussing’ study guide questions’ in groups or as a class .

—

Other — 0 1

MATEEIAL FOR MOST OF YOUR GLA%S"

Wow L

Style

Students' interests
Ease of reading’

-

Classical importance
Aesthetic importance

.

-

HecammEﬁdaugn of other teac;hers
Cufru:ulurn requirements’

L
"o ooo0oo oo oo o

(]
e

-
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‘vw

L0 T |

8: FOR WHICH OF THE FDLLDWING REASONS DY{YDU SELEGT HE&DENE)
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9. WHICH OF THE FQLLO-N!NG KiINDS OF TAIXING DID MOST STUDENTS DO |
_ YOUR CLASS?

Unstructured. informal conversation 013
Jramatic reading of literature 0. 1 3
Impromptu talks ) g 1 3
Extemporaneous speeches 0 1 3
Speeches or lalks to persuade or sell 0 1 3
‘nterviews 0 i 3
Choral speaking g 1 3
Stor’yitelling 0 1 3
Leading discussions g 1 3
Participation in discussions 0.1 3
Acting oul plays 0 1 3
Humorous speeches or (alks 0 1 3
FPame; reporis 0 1 3
Debates. formai or informal 0 1 3

g 1 13

Other —

10. WHICH C}F THE FOLLOWING MEDIA WERE YOU ABLE TO HAVE YOUR 5 LDPENTS

PRODUCE

Full length movies g 1 3
Short films o 1 3
Photographs ’ : o 0.1 3
Filmstrips ‘ 0O 1 3
Shides 0 1 3
Sound-tape recordings C ; 0 1 3
Videotape recordings " 0 1 7

)

E

11. DID YOU USE ANY OF THE FOLLOWING TECHNIQUES TO EVALUATE STUDENT
PROGRESS IN OR GIVE GRADES ON STLJDENT ﬁEADiNCz WRITING. OR
SPEAKING?

Hold an individua! conference

Keep a cumulative folder of written work

Grade student writing '

Have students grade each -other

Have siudents develop their own criteria for grading

Grade each student on the basis of her or his own improvement
Grade student participation in discussion a
Give essay tesis

Give objeclive tests _

Grade or evaluate incjivic:iual= or group projects -

Grade or evaluate student-produced audio-visuils

Grade or evaluate student reports or talks for the whole class

aft
SRS R I - T R R R S
o ek o e o
L3 L2 O Lo L O W W G G
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12.

13.

14.

- Grade or evazluate study guidz G.uestions

conventions and aesthetics , 0

Give oral tests

Grade or evaluate guantity of reading or writing .
Have students prepare own tests or study guide questions
Grade or evaluate workbook exercises

OQo Qo Qo
— el _‘h‘“—k‘
LU VG R L N G T %

%

Other et g 1 3

WHICH OF THE' FOLLOWING ?UFF‘DSES DID YOU EMPHASIZE WHEN GIVING
WRITING AS3IGNMENTS TO YOUR CLASS?

la!

Discover and clarify ‘their own feelings and thoughts

Think more critically. logically

Acquire the abijlity to communicate ideas clearly

Acquire the ability to adapt one’s writing for differ=nt audiences
Acguire habits of correctness in u%ag? grammar. spel’ 'ng

o)
'..‘h — —k —
L3 LY L3 L

e R & e

L
bk
L

Increase reading comprehension

L
—
Tl

Other e

WHICH OF THE ~OLLOWING PURPOSES DID YOU EMPHASIZE WHEN KAVING
STUDENTS READ? .
increase language fluency and grammatical accuracy
Increase reading speed and comprehension

Lo L

improve criticai thinking . ' . .
Gain information/”

Personal pleasure

Increased knowledge of human character and motivation
Personal growth and increased self-understanding
Increased ability to understand and appreciate literary

el lolelelel
il ) Al ; -‘;' ey s,
LRI R F

\m‘

Other—_-__ - >~ o 0 1 '3

. : w
WHICH OF: THE FOLLOWING PURPOSES DID YOU EMPHASIZE WHEN HAVING
STUDENTS TALK_IN CLASS? :

Organize their ideas

Think more critically and logically

Discover, clarily their own feelings and thougnts

‘Acqmre habits of correctness in usage. grammar. pronunciation
Acquire the ability to'communicate ideas ciearly

Acquire the ability to adjust one's language for different
audiences and occasions .

Request 'and give information : 0 1

Lo B an i e Y o S o
— ek b il el
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RESOURCES

CURRICULUM GOALS AND LEARNING OUTCOMES
PRESCRIBED AND AUTHORIZED TEXTS AND ADDITIONAL RESOURCES

'SUGGESTED ACTIVITIES FOR THE CLASS, S“ﬂal%
- Groups and Individual Students

21
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GOAL 1
HELP STUBENTS TO LISTEN EF ~ECTIVELY

Several surveys have shown that for most people listening is the
major aspect of verba! ~ommunicaticn. It is important in Grade 9t

continue teaching the i .s51ening skills begun in Grade 8. in order that
the students develop an appreciation of the importance Df listening,
for both imlorma-ion and pieasure.

ive the students the. following strategy. developed by Science

G
Research Associates. for increasing listening effecliveness:
TQLR
—.Tune in. The listener must tune in lo the speakar and the sub-
ject. Mentally callup everything known about the sub-
ject. Shut out alt distractions.

— Question. The listener should formulate questions in his mind.
What will this speaker say about this topic?

What is the speaker’'s background? T—
l wonder if he will mention_. .."?

— Listen Organize the information as’nt is receivad. Anticipate
what the speaker will say next React menially to
everything heard.

Review Go over what has been said and connectit4o what is

being said now. Summarize and evaluate -canstantly.
Separate the main ideas from the subordinate ones.

Use this check-list of teather activities to develop eflective*
listening skills: _ :

CLASSROOM CONDITIONS FOR .
IMPROVING LISTENING , !
F?eiﬁfarce TQLR strategy béforé all oral activities.
Limit oral presematiaﬁ and guestioning sessigns' to 20 minutes.

Present material in a logical, organized form. Use code words to

help memorization. . . ' ‘
Don’t repeat informalion or instructions. .

Give periodic lisler 1g tests and games.

Use slides, video-tape. audiotape, and fitms as- altérnanves to
oral presentations. .

and mterruptla‘ns

25
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8.

14,

Enliven listening with humour.

Use appropriate fgrms of r:zresemauor’i fc;r different iypes of in-
formation. *

Set.a good example by being a good listener to students’
ns and presentations.

Give instructions clearly. Allow time for completion before

-~ giving more.

Don't repeat students’ answers.

State the purpdse of the lisiening activity before giving an oral
presentation.

Watch for "glazed eyeballs.” Let the students show a pre-
arranged signal (e.g. a coloured carc, to indicate that they have
run out of listening power. PR

1

A. The students should understand the irﬁpariam;e of listening skills in
- gonversalion and discussion. ,

TEXTS

ACTIVITIES FOR THE CLASS, SMALL GROURS, AND
INDIVIDUALS

Note: Texts set in light.face ® Read the following scenario to the class:

and marked with an * ap-
pear under Additional
Resonrces at the end of each
GOAL.

_ You are the pilat of an airplane which is flying between Vancouver

and Toronto. There are '164 passengers aboard. The plane is one
hour out of Vancouver. The decor of the plane is multi-coloured,
with two-toned blue seats and carpets of soothing drange. The
hostesses have just finished serving lunch: steak. baked potatoes,
brocolli and carrots. Everything is going well.

What is_the pilot's name?

Mcxst students will m»ss the significance of the first werds "you
" Discussion of this trick could show the importance of the

qualmés of effective listening:

— the need to have a purpose for.listening

— separatng main ideas from ‘rivial details

-— concentrating on the speaker

— avoiding distractions

o ThIS game can be repeated, by varying the final quesncn —e.q

“How old is the pilot? What is the pilot's address The trick also

oecurs wiln other scenarios. (see Weber, p. 63)



& Let the students close their eyes and listen in sileqce for one “Listeming First Steps
minuie. Make a list of all the identifiable sounds of i=e school en- 1 DNavelopmental Drama”
vwcnm&fN This articie extends this sxerm se. linking it with writing. *
literature. and grammar activities. :

b

tape of everyday household sounds (e g.tap dripping. cof-
{ze Dét perking. door creaking. fridge-door slagiming. etc.) Let the
sudents listen,to identify sounds. .

@ Practise relaying messages. Divide the ¢ lass into teams Give the
tirsi member of each team a1 oral "ﬁes*;:age( g. Mr Jones =lass
will be dismissed at the end of the fourth period tomorrow.”) Each
person passes lhe message on'to the next. and the last person
writeés the received version on the biackboard for comparisen with
the originat '

@ The same exercise .can be repeated with longer pieces of in- Yes, They Can!

lormation. such as a newspaper item..Another variation is to send
one team out of the room. Read the information to the whole class.
and choose one person to relay the information to the first member
of 1he team. The relaying of the message from person to person
takes place in the classroom. .7 order that the rest of the class can
observe what happens to the message in the process of oral com-
munication. (p. 65)

@ Read a list of words. or play a taped list. for the students to pick
“ou! the word that does not belong to the group. e.g. lumber,
plywood. nails, p:inellmg glue. radiator.

- éénSy. tu’!ip: pée‘r:y. poppy. petunia. (p. 71)

@ Experiment with a variety of seating arrangements in order to
demonstrate the vaiue of eye-contact in oral presentations. For
example. give a short lecti.re from the back of the class. Repeat

. the lecture from the front. Discuss the dlfferenre in response from
the students.

® Discuss the question: Why is listening important in conversation? Yes, Thay Can!
Have students contribute the characteristics of a good listenerin a
conversational siluation. and the effects a good listener has on the
speaker. The following points should be emphasized.

“The Good Listener"

#
i ) . . i Ll

— Maintains eye contact e ST e L
-— Doés not interrupt .the speaker
— Faollows the ihréad of the speaker’'s topic

— Does not abruptly change the subjeét

t

2T s
A
C i

Aruitoxt provided by Eic:
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- Responds to the speaker with visual signals: head-nodding.
smiling. body attitude. etc.. and with verbal expressions of in-
terest and agreement.

Mar in the @ Pairs of students should read the conversaticn between Geraldine

Drzmatic Mode 1 and Timbral in "Mr. Timbral's Reckoning™ pp. 1-5. “lter a practice
- reading to beconic familiar with the text, each pair should re-read
tha extract emphasizing the listening skilis of conversation.

The stucents should have participated in a variety of listening experiances; -
exarnplas might include speeches, debates. and discussions; radie and
television news broadcasts, editerials, and interviews; readings of drama,
prose and poetry. *

& All oral activilieg provide coportunities for :,«E;ﬁc;m; listening
skills. in classroom debates, awarding Exzfaip‘afﬁts for the rebuttal
of arguments emphasizes the need to listen critically to the
speakers. The following guide provides a structure by which *'éar:‘h
member of the class must follow the line of argument and rebuttal

m

#1 starts discussion by giving opinion:

-_—

Lea-ning Discussion Skills .
Through Games - 2. #2 responds to #1 indicating whether heshe agrees or
- disagrees and why.
3 #3 respands to both ! nd #2 but gives no new idea He'she
simply states agreement or disagreement.
»f 4. #4 introduces new idea. '
5. #5 responds to #4.
6. #6 asks #5 a guestion to clarify his opr 1on.
: 7. #7 answers #86. .
" & #8 relates his’her opinion to that of either #1 or #2.
. 9. #1 responds to #8. agreeing or disagreeing.
10. #2 rusponds to #8. . .
11. #9 responds to #8
* 12. #8 replies.
13. #1710 presents his opinion.
14. #11 rasponds to #10.
15. #12 inroduces his/her opinion, a new idea.
16. #13 poiris cut an observation on #13's or #1 or #2,
ar #4. or A4,
17. #14 asks #33 what his/her opinion is.
18. #13 replies. .
19. #14 responds o #13's reply revealing his/her own opinion.
20. #15 introduces a new idea, his opinion.
21. #16 responds to #15's opinion.
22. #17 responds to #15's. opinion, and indicates his/her view.
23. #18 responds to #15's Q?inicq.
22
Q .

.
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24. #19 introduces a new izea. i )

25. #20 responds o #18's opinion (new idea). -

26. #27 asks #19 a quest.on to clarify his‘her opinion.

- 27. #19 answers.

28. #22 relates his/her . sinion to either that of #19 or #20.

29. #23 responds to #20.

30. #24 responds to #19's opinion and indicates his‘her view.

31. #25 summarizes the main arguments of the group

Distribute a guide to each class member. Substitute student .
names for the numbers

¢ Select four students 1o give a 2-minute oral introduction of them-
selves 1o the class. Sugges! the sort of information that can be
concluded address. date and place of birth number of brothers
ang sisiers hobbies. interests. etc. Alterwards use TQLR with the
£’ass in an attempt to reconstruct the given information.

& Assign or let students choose randomiy from a large collection of
shorl personal topics: e g, My Pet Peeve' . "When | Was Five™, "lf
I Had a Thousand Dollars’. etc. Allow speakers five minulés to
prepare a 2-minute speech. Follow the speeches with a discussion
of factors which promoted or distracted {rom good listening.

8 Have the studenis read Corner’. p. 33. Discuss the possipilities Some Haystacks Don't
for difterent ora! interpretations of the poem. Let student readers Even Have Any Heedle
demonstrate the effects of a variety of readings of the poem. Play
the recording of 'the poem from the record. (Scott Foresman).

Studenis may alse mu.me the silualion to the reading.
-

@ Read the opening pages of a suitable novel or short story 1o the
ciass Discuss the expectauors raised in the listener and the
gquestons which are hikely to be resolved in the story. ’

@ Read the !bll@wiﬂg poems aloud:

"Highway  Michigan™ p. 7 Nobody But Yourself
‘Wailer' ... There's an alligator in my coffee’” p. 12 )
“Transfusion” p. 14 (Students can add sound effects)
“To James™ p. 26
“Dog Around the Block” p. 59. The studenic may participate in the
reading with the repetition and exactment of the word “sniffing.”.
“Children's Party” p. 86 )
“Limericks" p. 88 L Ve
“"More About People” p. 91 ‘ ..
“It's Raining in Love" p. 150
*How Do | Love Thee?” p. 151 | : N . ’
“At The Cedars” p. 154

, . .

sS4,
Qo . . . ' '
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Mobody But Yourseif

Yes They Can!

“Mia Carlotta” p. 166
“Unwanted” p. 174

Many of the poems in this anthology have been recorded as songs.
Let the students callzct some of the records listed, Listen to the
songs to demonstrate how the music affects and{enhances the
listener's response to the words.

Make tape-recordings of readings of prose extracis fiom
newspapers, magazines, and text-bocis. Use several reacers lo
give a variety of voices. Follow each reading with a number of
questions to test the students’ recall of factual information. The an-
swers may be included on the tape so that the exercise can be
done in a group ar individual learning situations. ’

Record on tape several selections giving instructions to the
students. )
e.g. Go to the book shelves and get a Gage Canadian Dictionary.

Turn to page 182. Write down the definition of the third word
. written in bold print.

Dis:’u-;:a the necessity of'liste’ﬁing ioc key pieces of information. Af-
ter reading the fdllowing instructions to the class. Iet the students
make. a list of the jobs to be done:

=5
You are a garage attendant in a gorner service station. The
manager gives these instructions. "Bring in the white 1975
Chevrolet and give it a lub. and oil. Check a!l the heater hoses
and the autgmalic transmission jevel. Vacuum it and clean all
the windows. Leave it cutside on the north side of the building.
Lock it, and bnng the keys into the office.”

Have the students make their QWﬁ lists of mstruc.w:ms to preseni to
a partner, small group. or the whole class.

fcllawmg example

You are a driver far a delivery firm. The green Ford is loaded.
Here are the keys and the invoices with the infc:vrrnaticm You
wiil have to gas up before you leave. The dining suité goes to
550 Rideau Crescent, The roto-tiller to #199 14332-122 St. The
armchair goes-lo thé basement suite at 345 Eligh Avenue.

Students should realize that after they were given the invoices with
items and addresses there would be no need to remember these
details. - -

Similar exercises in fgnowmg -instructions can be ff::und on

— PPp. 69-71. . .

13

The students.should be able m demonstrate understanding of oral presen-
tation by such responses as:

1. taking organized notes
2. asking- intalligant questions
3. presenting opposing points of view.

ERIC
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_b. 23-24) with notes written on an overhead transparency. Use

O

ERIC

126 . = -

F’repare a 10 -minute lecture on a suitable topic (e.g. Non-Verbal . . Language Is!
Languages, pp. 37-41). Before giving the lecture, give the students

the main_headings of the talk. Afterwards, let the studems try to

remembe: the examplez used in tve speech.

Read the passaqe "The Language of Bees” p. 19, with the studénts =+ | Language is!
taking notes on the information prasented. Afterwards, let the .
students try o reconstruct the article from their notés. Compare

with the ariginal in the text-book.

Prepare a 10-minute lecture {e.g. “The origin of human Iénguage' Language Is!

+

rnash:s to reveal each of the note heaaings as the lecture praceeds
k

Repeat this activity without showing the lecture notes. Students Success in Reading 3
take notes {rom listening, and afterwards co—pare their rer:grd of -
the speech with 'the -speaker’s actual notes.

The exercise "Reading for Main ldeas” pp. 150-168 can aiso be
usedto iMprove listening-skills. Read the passages alaud, and dic-
tate the guestions. Students should try to note main ideas while
they are listening. and use their notes-to answer the guestions’

&

More difficult exercises in listening for main ideas, pp. 76-94. Success in Reading 4

r

The exercnseg on’ ﬁeadmg for Supporting Details” can be treated Success in Reading 3

orally to develap listening skills. , .

Emphasize the "Q" of TQLR during oral presentations. Read “The Language lIs!
Language of Porpoises™” p. 21 while the students note questions .

which accur to them. Compare the students’ guestions with those

posed in the text.

Have the students examine local newspapers for confroversial = &
issues. Maving identified one point of view about a given topic, ~
students should gather argumeénts for presenting the case for the

oppoasite point of view.

The students should respect the right of a speaker to present an opinien
- and 1he right af others to hear that opinion. 4 .

*

Present a speech adv@catmg a wildly unpopular suggestion (e.qg.
The school day should extend from 8 a.m. to 6 p.m.) The students -
are briefed to play the part.of an enthusiastic audnenge in support
of the suggestlan showing signs of anaraval of the speakér

2

Discuss the !Qllgwmg ground rules for all controversial debates or .
discussions:

o

PArunext provided by enic [l
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Read ahd discuss the instruction for taking notes, pp’95- 123 124- Success in Reading 4



— no jeering or insulting remarks
— no personal insults’

— no monopolizing the conversation

" The studentis should realize that personal values, prejudice, or emotional
reactions may increrss or reduce the ability to listen effectivaly.

In tha Heal of : @ Discuss the idea that Sam Wood's and Gillespie's opinions Df.
~ the Night . « blacks (pp. 12-17) prevent them from Ilstemng to-Tibb's ob-
) servations in the murder case.

[

There Is A Season - 7 @ Discuss the idea that Mrs. Levin's emotional state prevents her
from listening to any explanation from Katie (p 92)
. ‘ . - =
Pigman = y . # John's father refuses to inquire into or listen toJohn's reasons lor

" wanting to become an actog, Jiscuss how. his persanaf values in-
terfere W|th his listening processes. p. 65) !

s

. Jﬁ : prnpagands - : ‘ - .
~Language |s! : .- @ Read and discuss the techniques of persuasion — appeal to

rgason, appeal to character, appeal to emotion. p. 136. Many of the
activities and examples pp. 136-152 are usefu} in dévelapmg thls

concept.

\ .
The Language of Man 2 ~ @ The section’ Uﬂderstandmg the Ads" (pp, 83-109) has many exam- '
' - ples of persuasive techmques in advert:smg \

e Record a selechcn of FEdID ads. Students are tc; hsten to idsnufy
4 - the persuaswe ter:ﬂmques being used.

b
- : ADDITIONAL RESOURCES

Foresman, Scott, Record: ESc::m,e Haystacks Don't Even Have Any Needle.

' .+ Morton, Beatrice K...“Listening: First Steps in Developmgﬁtal
- Drama,” English lowmal 665 (May 1977). 68- 73

E’i Stanford, G. and Standfcrd BD memg Dmummn Skills Thmuglr
T Gmm:s New York: Cilation, 1968. i
' ) 7 Weber, Kenneth J., Yes, Thi?l/ Can! Tcrama Methuen$1974
7 .



GOAL 2 :
HELP ,STUDENTS TO SPEAK EFFECTIVELY

Learning to speak effectively is largely a matter of the confidence
gained from the success of practising speaking, in a variety of
situations. The informal. discussions. talks. debates.. interviews.
" speeches. and drarmatiZations of the Grade 8 program are to be con-,
- tirued in Grade 9. with increasing attention to the development of
specific: skills. using more formal patterns «of oral 1angu4ge.

Students will also become aware of the need for the speaker to adapt
his or Rer style to the demands of a particular audience in a given
situation. ' :

v

Students should be able to present ideas systémaiic:ényg

=z

1

ACTIVITIES FOR"THE CLASS, FOR SMALL GROUPS
~ AND FOR INDIVIDUALS

# To help the r‘ﬁembérs-cf a new r:iass!’*begv::me %:quainted each
student will introduce another class member. ! -
. ) .
The students. in pairs. first interview each other. to determine the
essential information (background. .intsrests. ambitions.
achievements, etc) which is to be included. and how this in-
formation is' to be arranged. oo S

The interviewer then intreduces the partrier as if he or she were an
important person at a public function, using'the familiar cliches of
“such introductions: - L

“A person wiio-needs no introduction . . .”
A woman whom we are all proud of . .."
A man whose name has become a household word .. .~

A person who is famous for..." A

#® Discuss with the class the qualities that make an effective
speaker. Collect examples from the class of people highly regar-
tded as speakers. Listen to recorded examples of speakeérs in a
variety of formal and informal situations to show how vaice, -
goherence, timing. and articulation affect the speaker’'s message.
Discuss the advantage of being a gdod speaker. Discuss the
.fquestion: Are good speakers born or made? -

& . - -

¢ Melp the students to assess their own speaking ability: Use the  _
) {ollowing check-sheet to create-awareness of speaking situations.

= A

=8
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- !
Am | a Good Speaker? Name D
_ True Falsa
1. Class discussions are usually T
barmq,..i; .....
; 2.1 seldc;rn add to a class discussion, even
| - -when | have an melcr’i or information on )
| thetoplc.i.é,, ..... T y
i 3. | get angry when peaople interrupt me.. | ]
i N i }
d ’ 4.1 like small group discussions... = .... I
5. | have trouble making myseif ‘understood " Cel
- . . !
' 6. In ffont of a large group I get very nervous |
.and speak guickly .......... ... ... ...
7. | admire people who are good spe’akér%.
and i msh I were one of them .. :....
8. | hate _people * who mangpahze a f
.dlS"uSSléﬂ ...... e e A Ly
9. In group discussions. | fréquem'y do the o i
| talklf‘g~
- : Sl ~ 10, F’eop:'lé ‘enjoy’ %isté,ﬁir{g to my stories....
N 11. | enjoy telling jokes and often do’so... K
N jEE, l‘am often-being talkgd into dcimg thmgs I ‘-
‘d@ntwanttodo,,.“ ......... e
L * 13, Peaple frequemly ask me to repeat what
) fvesaid................ ... .0 ...,
' #*
Action English 3 * @ Give the students practice in the telling of anecdotes based on
personal experience. Read and discuss exampies, Bp. 25-28:
- : Stress the selection of significant details and chr~ nolegical order
of events. .

/

- -Dynamice of Language 2 ® Read and discuss pp. 329-355. See the ‘Apﬁhcatu‘:ns paga 338, for )
. : possible topics of personat narration. Students may wark in pairs .
or small groups to practise recall of personal anecdotes, with the
' ' aim of choosing a story for further shapmg and presenlatnon tr; the
class.

The students should have paﬂlclpstaﬂ in a variety of gpeaklng expoariences, .
. including group discussions, debates, improvised drama, interviews, choraf,
readings, smry Ielllng, and panel dls:unluﬁs

-




E

Discuss with the students the C"I%HﬁL\IDﬂ beiween a discussion and
a d“i[e Check the dictionary definitions -of the terms. Calléct
situational exampies to illustrate the differences. which can ba
summarized as foliows: ’

Discussion Debate
purpose is to “explore all s purpose is to defend or at-zch
available *information on a some predeiermined point of
topic without nec essamy view. in order. to win

reaching a cunclusion

informal. in that there s ® can be a ‘game’ with teams
usually no tixed order for where SDE?REr;‘s are required 1o
‘speakers - participants can - argue for views they do not
contribute when they wish hold

h'[l‘ .

nothing is at stake b the pur- @ DErMIls N0 COMETomIs:
suit of some truth

rules are flexible as io the @ a nooaker usually -.cannot

numbar of times one persan respond directly (o the remarks
may speak of another who speaks after
: him N .
'
4 - - ® the topic must be stated as a .

positive resolution that can be
attacked and defended (e.q.
not ‘corporal pumshmem but
Resolved that corporal punish-
ment shouldrbe returned 1o the
school sysiem to improve -the
quality of education for ali

- stugms.)
. r

£

® Students in groups should discuss the example. pp. 132-133. to try

tr:)f reach a group concensus of opinion.

® The "Fishbowl! Discussig on Technique™. p. 19, provides the students

[ X

-

O

with the opportunity to abserve the group process. Whii.- the inner
circle of students carry on an assigned discussion, thdents in the
outer circle watch for the patterns of interaction_the development
"of group roles, the emergence of leadership, and the growth of
group norms. Other activities enable students to develop thair
group discussion techniques. pp. 20-40.v

Any of the prescribed novels, short story collections, and non-

fiction books may be studied through the use of group discussion.
Students can work in, groups of five to eight. The group should
have a definite dSS!Qﬁméﬁt whlch may involve:

1. reaching a c’:cmclusic:m abaut an QDEH-EﬁdEd question

2. callecucn c:zf mfcrmatmn and arguments io suppcrt a par—
ticular pamt c:f \new

:/’*
LA
“l

Aruitoxt provided by Eic:

Language is

Instruction In and About
Small Group Discussiont
. \

.
Studying the Novel
Through Group Discussion

%
Y
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‘;‘J‘

- . Nobody. But Yourself *
‘Second Century Anthologies
of Verse-2 '
Some: Haystacks Don't
Even Have Any Needle

Nojgpdy Bul Yourself o

rank-orderifig items iﬁ:a list

finding atlernative modes of action for the characters in
a8 story” ’

-

5. examining the values depicted in a work of ficlion

6. evalualing the effectiveness of literary style

Génerally each group should be given a séparate assignment,
with a limited time to fulfili its task. which usually involves some
form of report to the whole class. ’ :

Given one of the anthologies, a group of students may choose a
selection of poerns for presentation 1o the class. Discussion
should elicit how the voice can interpret varipus moods and
feelings. and which voices in the QFC)LJP are best suiled for the
chosen poems. .

Let the students lister to atape of he scheol's ¢heerleaders in ac-

tion. Discuss the effect of repetition: rhythm, cadence and rhyme.
In groups. the students shau'cj read "Dreams’”. p. 70. and discuss
the effect of the poem and how it can be modified by the speaker’s

torie of voice,

The group ¢an then prepare a c:hcrzal reading of thg paerﬂ using

_ repetition and a varying number of voices lo add io the elfect.

Some Hayslacks Don't .
Even Have Any Needle

1 £
Y~ o/

ERIC ;
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-

The following péems are suitable for choral presentations.
Students, in groups.~ should discuss ‘the effects they wish to

-achieve and rehearse their_presentations.

i .

‘ ”:‘fﬁereé_: Came a Wind" p. 22
“The Shark™ p. ‘25?

"Univac to Uﬂiva;;" p. 89

“Two Friends™ p. 59

"The -Unknown-Citizen” . 95
"‘Break Break™ p. 182

“High Flight” p. 207 -

“To See the Rabbit” pp. 216-217

“The Flgwer-Fed Bulfaloas” p. 224

Have the studenis choose four or five scenes from a legend they
have read Tne scenes are transferred to consiruclion paper.
stapled into a cylinder. to represent a totem pole. The group then
presents the tolem to the lodge (the rest of the class). telling the
story depicted. ‘



@ Read and discuss the scenario, pp. 131-132, and form debating
teams to argue the issue according to the rules suggested on

p. 133,

.@ Give the stydents practice in formulating positive resolutions for
debate. The following areas of concern may provide some con-

Z

>1D,
11,
12,
13.
14

15,

trovefsial view points:

v

Topics for Debate and Discussion

. Equaljity of the sexes
“The h;l::kEy season
- Ecology and the individual
. Capilal punishment
Prison re}arm :
- Solylions o the druig praglem
- Viglence in sporls
Discrimination {race. reiiigicm; physical)
lmpraifeménts in the community
Inustices in school
Xirated.movies
Snﬁaéiﬁg in school
The decline of marriage
Crgmation

Cheating

¥

® Let the students practice debating skills in a group of six. divided
into two 3-person teams. The whole group must agree on the topic
and formulate the resolution. The three members of each team

ERIC

Aruitoxt provided by Eic:

have spetific functions:

First Speaker -

Introduces the point of view of the team and gives their main
‘arguments,

Second Speaker

Responds to the arguments made by the opposing First Speaker

Action English 3
4

.39
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¥

Journeys

Never Cry Wolf

ERIC

Aruitoxt provided by Eic:

Third Ssaakar .

Hesponds to the criticism ch the opposing Second: Speaker, and
surmmarizes the teams point ol view = -~

QOrganize a class debate along a similar pattern, but allow tifme al-

Combing practice in*debates with discussion groups by having
larger teams. with moré emphasis on the planning of strategy and
the Tehearsing of set @eeches Thie First Speaker for example,
will first present his argument fo the members of the team. who will
offer support and advice to improve lhe presentation.

In all formal speeches. insist on strict time limits of three to four
mihutés. One member of the class shouid act as time-keeper.

FQHDW up formal debates with GIéSS or group dlSCUESIDﬁS to
gvaluale the experience. Let the students comment on the ef-
lectiveness of the speakers. the validity of mfflrmstn:m presented
and the extent to which their own c;pmn:ms had been modified in
the ‘course of the debate. -

following snusngns may be’planned by the group.of performers,

bul it is not necessary to prepare a script. The students became
the characters, behaving and speaking according to the role.

E | . -

1. In the office of a store manager are the manager. a clerk. a
- suspected shoplifter and the suspect's parents .
- ‘z =

2. In the gym. the school coach has to.tell a player who has
trained very har and whose parents have high expe«:tanans
that she does " make the team

3 Ina CIESS*DQI‘T‘I the teacher is giving lavish praise to a story sub-
"milted by a student. L_Jnfartuna!ely the student had copied the
story from a student in another class. and the teacher might be
‘aware of the cheating

. In the family home. the parents are giving advice to a daugh.er
who is preparing for a date. Other memberg of the family may be
present. .

Novels and short stories pravide many opportunities for improvised
role-playing. For example. Rainsford and Zaroff. from “The Most
Dangerous Game" p. 65. might meet in a sporting goods store.
where -they examine hunting rifles.

Let students -improvise the scene when Farley Mowat or a
uelégauan of cilizens argues with-a government ofticial about the
bounty on wolves,

k
€O

Jer the first speakers for the teams to discuss their line of "
argument

» Give the students opportunily to practice role-playing. The .
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|

iﬁ

® Shane and Thomas Black meet in a |par. They tell each other about

the reputation each has eamned andl the problems that go with it.

\

» After reading “Christmas Morning”| pp. 108-117, two students may
some years later, at another

improvise Larry and his mother,
Christmas, talk about the significdnce of that Christmas. /

/
Simulated interviews are another [form of improvised drama in
which one person adopts the role of a real or- fictiona) person,
while another student acts as d newspaper, radio or TV in-
terviewer. . .

f"

Thns is an opportunity for the é/all group to help lhe “fa;nr:us per-
son” prepare for the part. Anbther group, segaragély helps the in-
terviewer prepare good geheral questions which will allow the
“famous person” to talk7c:ut excitiﬂgeér iﬁteiresﬁﬁg axpériences.

Studénts should also have the DDpDF’EUﬂ!ty tc) interview members of
the community on. tapxcs of general interest, and to present some
part of the interview, to the class. Eh:mg with a cammentary

5tré§3 that a gacd mt’érwewer hsteris tc: whst is beir’rg said and
hst c:f exhaustmg questmns GDDd quesnoﬁs are t,hc:se which draw

out the speaker's experiences. Some possibilities for community
interviews are:

1. People with interesting jobs — policemen,  dog-catchers.

lawyers. pnison guards, aclors, craftsmen, builders, nurses,
loggers. miners. prospectors, efc.

2. Elderly people with rnernar:es of the early days of .the com-
munity

I,:_,,]\

times of crisis — war, earthquake rev«:lutmn efc.

Panel discussions can also be created with characlers from the
literature studied in the'class. e.g. students can role- play the paris
of George Orweil from “A Hanging", p. 57. “Papillon™, p. 71, and
the father from “Sounder”. The panel can respond to questions
from the class aboul penal systems. justice and the law.

ADDITIONAL RESOURCES

B.C.T.F. Studying lhre Novel Thrung’r: Gmup Discussion —
Aids, No. 8007

y
’ Legends Die

&

/

People with exceptional ?Xpéﬂem:es in other countries during .

‘Shane and Whan The

Imagine

Man in the Expository -

Mode 2

B.C.T.F. L

Céssaﬁdra Book and Kathleen Galvin. [ustruction in and About Small
Group Discussion. Urbana, Ill. ERIC Clearinghouse on Reading and
Gcmmumcattan Sl-:xlls and t;;e Speech Communjcation Association.

1975, - - ; eﬁ}

-

RN

sl

O



GOAL3 -
FOSTER AN INTEREST IN READING

Students in Grade- 9 will show a considerable range of reading
ability; and an even greater range of reading tastes, both in fiction
. and non-fiction. Teachers should ehcourage students to pursue their
particular interests in reading, and also to experiment in broadening -
their reading experience. This aspect of the English program em-
" phasizes enjoyment in reading. through providing opportunity for in-
dividual choice and for the sharing of the students' responses.

The students should anjoy resdﬁfng as a recreational activity.

ACTIVITIES FOR CLASS, SMALL GROUPS AND
, " INDIVIDUALS . :

~ @ Provide regular periods of time for an individualized reading Hooked on Books
_program, perhaps as an extension of the literature or reading skills A -
activities, or in conjunction with library visits. The USSR program, .
begun in Grade 8, may be continued, or another method for
organizing sustained silent reading in the £lassroom can be.
developed 'in accordance with Fader and McNeil's prograrm.

» Create a‘rg oad\readiﬁg enviranmenriﬂ’the classroom. Use the win-
daw-sill for book displays, and-the walls and ceilings for posters.
collages. and mobiles. Ehange the materials frequently.

@ Construct a reading corner or area in the classroom, with com-

~ fortable chairs or chesterfield, a table for magazines, and shelving
or racks for a class book-collection. A paperback fund will provide. .
the nucleus for the collection which can be augmented by student
conlributions and a book drive. o

&

® Allow the students a wide range of choice during the USSR or in- The Students' Right

dividual reading periods. Some students will start with “junk'. tc Read \
litarature: comic books, juvenile adventure and romances, or even . ‘

the current best-sellers. The improvement of taste will develop

from discussion, enducemer.:, and the example of better.reading, = T
rather than outright-prohibition. S L . .

. @ The teachers should read. along with the students, using the - Smorgasbord of Books
reading periods to develop their own tastes, or taking the pp- , ‘
‘portunity to share the students’ world of adolescent literature. N

-® Make a weekly chart of the “Top Ten'' most popular books. Com-
pare the rankings of different classes with the commercial lists of

best-Sellers published in Time and Newswesk. - . -

i
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A

# Let each student keep a readiﬂg log or foldgr in which to complete

a record of bonks begun, abandoned. and finished. together with
comments developing a personal response to the books.

4

Compile a class file of reading accomplished during the year. Use
standard 3x5 library' cards on which each student can report the

‘essential information of books read

A'iuthar':
Title: |
Imprint:

‘7 et | ' Source:
Type, of Reading:

Comments:

) ]

» Make a wall chart listing all the titles of books read by a class. The

chart cam be dlguded into categories — e.g. mystery, adventure.
science fiction, family life, non-iction, etc. -— using appropriate

illustrations for each area.

Avoid the mechanical, repetitious, formal bock ‘report.. whether
written or oral® Usé the students’ reading-record file to monitor the
quality and scope of the reading accomplished. Encourage the
students' to find imaginative forms of response to their reading: i.e.
posters, book-jackets, blurbs, sales- talks, letters to the authar ]
publisher., movie or T.V. preducers elc.

} ‘ChDDSE appropriate occasions for an orat reading to the class. The

opening chapters of novels, or particularly exciting episodes in fic-
tion or non-fiction provide enjoyable listening experiences as a
means of.getting’ students involved in books.,

LF

Divide the class into’ Headmg Camps”. Each c:arnp rer:resents a
particutar type of reading — advemure mystery. romance, travel,
etc. The students in each camp collect titles and materials to sup-
port their choice of reading area. A “delegate”™ from one camp .
visits another camp, where the students try to persuade the visitor
lo switch allegiance. Allow for, the development of new areas of in-
terest, of sphnter groups as more areas of reading interest beeame
defined, more specifically: e.g. Science,Fiction Camp splits into a
Futuralagy Camp -and Space Travel Camp. Delegates visiting

““another camp caﬁ also iry to persuade Ihé studenlis to switch to
. their base camp. .

b

™
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Use the tities and capsule comments ot adolescent reading
listed as a guide for a class “book-search.” In this project mem-
bers of the class aim to choose a hundréd new tities of books to
recommend. Studenls may :also check the availability of their
choices in the school or public library. or use Books In Print to see
whether the title is still ifi print.

[

Prescribed Textbooks lists 16 novels and 5 non-fiction books for
the grade 9 level. Some of these will be selected for in-depth
reading and study by the class or small groups. Others shouid be
available for individual selection as ‘books to be read “for en-

.joyment and exploration.

Ll .

-Invoive the students in measuring the readabili’ty of books.

Detailed procedures lor corslrueting a Cloze test are given in the
Grade 8 Resource Book. While at a class level this test may be
used to evaluate the suitability of a particular text. individual
sludents may also construct a Cloze test on a book they have read.

" and exchange tests wilh other;students, or a reading camp may

chosen.

use Cloze tasts 1o gauge the difficulty of the books they have

[

Use the “Interest Inventory” to diagnose the individual student's
reading interests and reading maturity.

' The Interest Inventory
(Secondary School lavel)

."What is the title of the book which you have read recently that

you liked the best?

. What is the title of the best book which you have ever read?

3. How much do you ‘like to read for pleasurﬁ cjunng your spare

O

time?

very much - _ somewhat —__ . - not very much %:

not at ail . _ : o

:;the;e are books in your home. what are the titles of several of
em?

Do you read the newspaper every day?

6. What part of the newspaper appeals the most to you?

news stories =~ ______ editoriat page _______
society page .. teen-age page . _______
spofts section . . comic se\:tuan ——

agriculture section — . .

What type of comic books do yau“eﬁjéy reading?

How many books have you borrowed from the library during the
last month?

What magazines dq: you read regularly?

What kind Qf th:ngs do you usually do after school?
% .

RIC -

Aruitoxt provided by Eic:

Your Reading Books
in Print

Prascribed novels and
non-fiction

Cloze Test

Reading Diagnosis Kit.

4



11."What type of things do you usually do on a weekend?
12. What subjects do you like best in school?
13. What hobbies or collections do you have?
14. What clubs or groups do you ?elé;gng to?
15. What sports do you enjoy watching? oL
16. What are the titles of the last few movies which you have seen?
17. What living person do you:admire the most?
18. What person from history do you admire the most?
' 18. What person from history do you admire the, most?
19. What do you like to do during the summer vacation? ™.

re,ad for pleasure? )
football —________ baseball___.___._ basketball _«_-_

‘ ; adventufe stories ________* animal stories _______
. problems of teen-agers ___  ° career stories "~

biographies and autobiographies of famous people
science fiction____ ’ -

) nature stories ______
scientifit' experiments _______

® These tests are given orally, individually, and informally as a
means of measuring the students’ achievement and progress
_ during the year. The tests cover grade 3-9, and the scores can be
interpreted. to establish the student's abilitizs at: -
instructional level

. extension level

ey

recreatlcm level ‘ R

>

capacity Tével _ ‘ , _ -

[

. frustration |EVE|

® Use the Fry Fieadalmllty Fﬂrrnula to measure the appraxcmate
grade leve! of any of the reading texts. Students-can also use this
procedure to evaluate the difficulty of their own choices.

. Bireﬁiiﬁns for Using the Readability Graph
T . =
‘ ;f“/ 1. .;eler:l three ona- hUndrEd word passages from near the begm-
ning. middle and end of the br::cvk Skip all proper names,

. Count the total number of sent’euﬁces in each hundréd-vvord
passage (estimating .to nearest tenth of a sentence) Average
these three numkbers. .

[ ]

. 3. Count the total number of syllables in each hundred-word sam-
ple. Average the total number of syllables for the three samples.

4. Plot on the graph the average number of sentences per hundred
words and the average number of syllables per hundred words.
Most plot paoints fall near the heavy curved line. F‘erpeﬁdlcular :

’ lines rﬁafk off approximate grade level areas.
Q
- } Q?
ERIC 49
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- " - 20. Of the following kinds of books, whigh ones would you Ilke to =



The students should be familiar with and have read a widae varlaly of

—
-

‘

rnalarlnh Includlng newspapers and magazines,

® Use a class survey to determine the ranga of newspapers and
magazines available in the home’s of the students. Arrange for the ~
students to bring unwanted back-issues to the classroom for a,
periodical exhibition.

@ Arrange for a student to bring a copy of the preceding day's Im:ai
newspaper. Let the students clip any ltems af interest. ’

® Make a display of the maj’ar Canadian” and foreign newspapers.
‘ Pt

® Have the sghugl or cammunujy\‘ubranan bring a display of the
magazmes available. ) . )
. , .
ow the reading of magazines and newspapers during USSR or
individtal reading periods.

The studenis shﬂuid racagniza Ihsl raadlng is an important source of in-

formation.

EC’MEﬁ Eetty M., Smorgasbord of Books: Titles Junior Renders thsh New

@ Let the students choose afeas of special interests: e.g. careers,
hobbies, crafts, tra.::l. sports, laws, music, etc. As part of their
reading file the students should collect a'list of sources pertaining
to their particular interests, including books of fiction and non-
fu:m:m specialized magazines, and newspaper clippings.

. (“Q-Dperate with teachers of other subjects to suggest books which
will provide enjoyable baekgmund reading to the topics being

studied- ln the curnculum
ADDITIONAL RESOURCES

B.C.TF. Rs’ndmg Tesh 2 Defermme Pupxl Levels. B. C.T.F. Lesson Aids.
No. 9050.

Chambers, Aidan, Reading for Enjoyment for 11 Year Olds and Up. Lon-
don: Children's' Book Centre, 1977,

Donelson, Kenneth, ed. The Students’ Right to Em.i Urbana: NETE
1972, -

‘Fader, Daniel N. and McNeil, Elton 8., H};oked on Books: Program and

Proof. New York: Berkeley, 1968.
Fry. Edward, “A Readability Formula That Saves Time" Journal of
Reading (April. 1968), pp. 513-516, 575-578.

Miller, W., Reading Diagnosis Kit. New York: Céntéf for Apphed
Research in Education, 1974,

=

York: Citation. 1974.

Walker, Jerry L., ed. Your Rezzdmg A Booklist -for Junior High Students.
Urbana: NC.TE. 1975.

LY
v
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, - DEVELOP IN STUDENTS A RANGE OF
! o, READING AND STUDY SKILLS
Any of the four -serles of texts prescribed for Developmental
Reading in Grades 8 to 10 may be used in the English program to
»  help students develop specific skills. Whichever series is, adopted by
the teacher, it is important that the students work at the correct level
of difficulty according to an assessment of their particular reading
. - abilities. An.informal reading inventory. a standardized diagnostic
test. or one of the achievement tests in the prescribed textdsmnay be .
used 1o diagnose the range of the students skills for individual “
placemenit or.ability grouping: Reading instruction should be spaced
throughout the whole of the ‘course, with periodic directed reading
lessons-and regular allotments of time for individual and group prac- .
tide where needed. The over-all purpose of developmental reading is LT
for the students to develop skills for reading English texts.
- ACTIVITIES EOR*GLASS, SMALL GROUPS AND " TEXTS
- /" ) INDIVIDUALS ' ' - -
g .
‘@ The thréeﬁguks in this series cover the Grade 7. 8 and 9 reading Advanced Skills in Reading
levels, stressing the understanding of sentences and, paragraphs : i
. and the retrieval of information. Materials have been adapted and .
augmented/}g‘r the Canadian edition. The Teachers' edition con- ¢
tains a manual of teaching suggestions and answers to the exer- - _ -
cises, ’ r ’ T ‘ . : :
® The two workbooks, Tactics A and Tactics B, in paperback formaf, ‘Tactics in Reading
and the two sets of cards, are part of the Galaxy Program, o
_“'designed primarily for those students lor whom the fraditional
" type of |iterature program is unsuited, covering read?ng-iévgls from
- grade 7 to grade 10." Each warkbook contains a
diagnostic/evaluation test and review tests for each of the ten
“units. Answers fo ali questions are .given in the Teachers' y 0
Guidebooks. In each urit t8e concept is first introduced through a CR -
visual analogy, followed by discussion and comprehension ' : :
questions. The units are: Context, Structure, Sound, Dictionary. in-
ferences, Sensory Images, Relationships, -Judgments, Purpose,
- Central Idea, Flexibility; Inventory. The card kit are particutarly
useful in an individualized iragram. ’ ot : L
® This set of six books for grade 7 'to'9 reading levels contains Success in Reading’
reading versatility tests, to assess the students' abilities -and ‘ B )
“procedures for making an informal reading inventory as part of a
_group assessment or for individual students, Students who lack
“ flexibility in reading rates, and who need strengthening in skim-
ming and scanning skills, or basic reading skills, will work at
Books 1,3 or §, which emphasize word attack. scanning and skim-
ming, and careful reading. Siudents who aiready show flexibility in -, _

reading techniques can go on to higher level skills in Books 2, 4
and 6, which emphasize critical reading and thé organization of in-

formation. both in non-fiction and in literalure.
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h Be a Better Readerp ©.This program comprises four workbooks, covering reading levels
y o from grades 4 to 12. There is emphasison vocabulary, word attack

and dictionary skills, and sections.to develop reading versatility in
- s fast reading, previewing. recalling main ideas, and details, skim-  °
- , ’ ‘ming. and critical reading. Separate sections in each workbook
' deal with reading® in specific subject areas: Sclgnce, HISIer
‘ Geography, Mathematics and therature . '

af - L
- 4 :'5 : .

- , L 2 The use of one of the prescnbed developmental reading rcgrarﬂs
) ' - : _ “will help to achieve the primary Learning Outcomes for this Goal. -

. Allof these texts warkbooks and work-cards contain exercises for )

. - the praciice and development of 'students’ skills in vocabulary,

- 3* ’ word structure, use of context, dictionary. and comprehension at

- N the literal and |nferenttal levels: Group instruction and individual -

practice are necessary to ensure-that students understand the con-

cepis iovolved. -The diagnosis of ‘individual student anilities is

.essential in an. indn/duahzed pregram._in whu:h the students may

work at their own rate in the needed area. The activities suggested

below are designed to give the students practice in using their

" -reading skills with the prescribed” English texts. ’

Y

The students should be continuing to build a broad reading vocabulary .

—— = : B 1 i :

& \When students are. facmg material #t the instructional level pf dif-
ficulty, some help and encouragement-will be. necessary. Let the .
students choose a specimen passage of prose. and then ﬁat::- the
following cafegories of words to be selected:

- = o )
1. words | cannot pronounce

= ¥
Y

. ‘' 2 words that | think | know, but | am not sure of
A ’ 3. words which | have heard, before byt don't Understand

o 4. words which are completely' new to me :
i S -7 Discussion. using structural and eontextual word-solving
. - technigques, will;help the student with the difficulties. -

®

. . Voices 2+ . Vccabulary Study in c@nﬁecuon wnh prose p gea are tour*d in:’

“A Day's Wait" (pp. 25.26) o )
, “A High Dive” (pp. 31-32) ‘ c
- “The Unpopular Passenger” (pp. 65-66)
, : . “Focus on TV Drama’ (pp. 105-109)
B -~ "Sunrise on the Right” (pﬂ 175-176) L, .
o -7 : “Michael Egertonl’ (pp. 197199) ‘ :
- S g .- "The Monster” (ED 209-210) . .
: - ' ; . Hyman f{aptan (pp, 247;248)  ° T -
- S s -"The Diary nf Anne Frank (pp’ 297-298)

o in addition. difficylt or- unusual wmds in every selechgn are an-
‘ h notated in fcmtnmeg L. .

Aruitoxt provided by Eic: Lo .



c Fieed and discuss Chapter 2, “Man tne= Werd-meker for in- = Dynamics of Langueee.:z
termetlen on the origins of words, tnetudtng the meaning of Latin -t
. roots. Several of the “Applications” (pp. 30, 31, 36 & 40) will help - i <

the etudente to generete vecebutery

e F”teed'“He’w Did It AN Begin?" (pp. 127-131) and discuss how - °  Language of Man'2
people have been able To, develop vocabulary, *: - o Cl
The students should be able to ecognize and use.structural clues (roots, -

s preﬁxﬁs-find suffixes) to .derive The meaning -of unfamiliar words.)

® "Mix and Metch (pp. 42-46) provides many mtereetmg exemptee Dynamics of Language 2
of werd burtdmg wnth roate end suffixes. . '

Lo

et 7

. ® This ECTF Leescm d gives'a eemprehenewe tlet of the most com: . Key to 100,000 Wards
mcm prefmee Sufttxes and root words. Lt T

,'T'he etudents éhnuld be able to reeugmee and use c:nntext ciues to derive -
N the meanmg of untemtt;ar wurds

® Gettmg Werd Meenmgs from Gentext (pr:t 69- 75) gives xeeltent Language of Man 2 .
definitions- and examples of the range et eentext clues, including - .
dettmtten restatement exemptee GDTTI@S‘“ISGFT end centrast,

. i
- v

. o : ;,'r’ N . ‘
@ “Inferring Word Meeniﬁge (t*-it:! 75 76) ‘gives’ exemptee -of how . :
meeﬁmg can. be mterred from cemexf etuee . '

“ N
‘i Let the studente use the examples as meeets ter wrttmg eenteneee
- with new aréerde eeiet:ted fram thetr reedtrtg o

. Let tﬂe studeﬁte werk in greues te eubetttute a nonsense word fer
“the key word in'a Eﬁ’tenee The number of syllables must match.
Greups exchemge the” ‘sentences, and try -to guess the erlgmet
werd from the eent'xt etues

* . -~

d teﬁees

f}f@_t:ette' ﬂewepaaper and megezme headlines.. for e;nb:gueue
merts or humorous | mtetﬁteﬁﬁetettee Let the .students
; tnLerpretettenS . . .

eg. eeee DESTEQ&E eex | r ; I ’ .

A mesewe Hueeten etteck reeutted inthe eemplete deetruetten of a
feetweer fe.c:tery .




3 s . s - . H o B .
B The students should be able to use a dictionary to find the pronunciation
: and meaning of unfamiliar words. '

Voices 1

!

Voices 1, 2, 3_.;%

-

ERIC
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7

&
'
.. 5

e "Forestudy’ (pp. 15-16) gives a review of the uses of the dictionary.
“The Dictionary” {pp. 45-46) contains exercises in alphabeticising.

"Forestudy” (;:ﬁj. 77-78) contains practice in finding words with ’
multiple meanings. : B
"The Digtionary” (pp. 327-328) explains the abbrgviations used in
dictionaries. . .

’ “F’Dr’@%tudy“ (pp. 371-372) e§plaiﬂs the use of dia‘t:ritié-al marks.

4

® Each volume of Voices contains a glossary (in dictionary form) of

. unfamiliarWords selected and indicated in the reading passages.
The entries in the glossary give syllabigation, pronunciation, the

. part of spwech. usage level. the definition of meaning. as used iny
the text allernative spellings, and. for .some words. the
“etymological origin. ,

& Let the students use thé dictionary to find aiternative meanings
and pronunciations for the words given in the Voices glossary.

5

Comgare -the. pronunciations given in this dictionary with [he
pronunciation in the Voices glossary, or in other dictionaries.

* . .7 i . y
Give the students a list of words written in the phonetic systems of
either a dictionary or the glossary. Students must first identify the
words through the sound system. then find the spelling of the
words. : . : te '

f 5

L " . . . " . . -
® To teach the concept of the multiple meanings of a word. let the

students, in groups of five or six, play the "Dictionary Game™

& Dictionary Game: )

Illustrate the point that some words contain suggestions as to their
meaning. (e.g. wallpaper is paper hung on walls.) Divide the class
into groups of six or seven, Give each student 7 pieces of paper
~. the size of a file card. Students sit in a circle. First student selects
a word from they dictionary that he feels no one will know. The”
« sludent reads the word to the group and spells it for them while the’

*

other stydents write it on a piece of paper. Each student writes a ™~

convincing definition which he nands to the dictionary holder.
cluding the corrgct.one. On the second reading, the students each
‘vote for what they think is the correct dgfiqitian,
. 8.9. mendacity: 1. a habit ‘of telling lies '

i 2. the ability to repair broken objects

¥’

" . When al} defiditions are in, the student reads them all twice, in- ,’



a large urban complex

L

4. a flower usually found in southern U.S.

&
L

dance common in Europe

Students score 1 point for each vote their definition receives. and 1
point if they vote carrectly themselves. The dictionary holder
receives 1 point'for each student who doesn't vate for the correct
definttion. When the turn is finished. the holder passes the dic-
ttonary to the next student

The students should understand ideas and infcrn;!ati::tn that the wriier has

® For both individual and class reading of literature texts, ensure

w oo,

-

[d4)

O

ERIC
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that the material 1s within the grasp of the students reading ability
oy using the Cloze Test described in Goal 3 of the Grade 8 English
Resource Book. For a class with a wide disparity of reading

- abilities. use alternative texts suited to particular groups of

students.

When a class 15 reading fiction or non-fiction. check for the un-
derstanding of the literal facts of the text. with questions that ask:

WHO -, . was involved?

WHAT —  events took place?
WHEN ‘— - did-the events occur?
WHERE — . was the 3etting?

HOW C— . did the E‘Jer’:ts happen?

Answers to these questions should be darived directly from the
text. Answers can take the form of quotations or line citations.

Give periodic Directed Reading Lessons on selected passages
from the texts at the instructional level of difficulty.

Directad Reading Lesson

Diagnose achievement level of the students
Select appropriate materials for study
Differentiate the reading assignment by groups or by individuals

l‘ntroducé, the exs :ise by showing its purpose in developing

‘reading skills anc .oncepis

Preview-thé essential vocabulary or ‘infarmatiorial concepts in the
text (with a limit of ten new words or three concepts;

Guide the students' Ssiiem reading:

a) give a written guide to the text

b)‘biscuss with each group the guestions in the guide

o
]

g



¢l gwe follow-uo activiti 10 the reading

7. Provide enrichment activities anising from ths reading

B. Evaluate the achievement of the class and the success of the
lesson

The students should understand whatl the writer may have implied {i.e. at
the.inferential leve! of comprehensien).

Languzge 3! & "Evpoasiton’ Iop (1A 2200 :
» ‘colour facts. mvesi facts %.nﬁ a apaual rmeaning. distort

nd embroider facts with value judgments or opinions. The
eés g 124 provide se. cral opportunities for enrichment.

Language of Man 2 ® Ganing Sensitiy y to Words™ pp -12-62) providaes many examples
) Ao the choice ot words affacts the tore of 3 gistemant and
zhanges the :rﬂphea meaning. There are useful discussions of

word connotation. suphemisre and deceptive language
Vgices 2 @ The "Follow-up~ discussion guestions to each of the reading
passages (ot comprehension at both the literal and inferential

ievels. .
The students should be able to read critically.

® Suggestions for leaching critical skiils are included with the ideas
for teaching literature in GOALS 9. 10, 11. 12 and 13

The students should be able to adjust their methods of reading to tha F‘rf-
farent purposas of narrative and infermational materials.

@ Help the students to develop “reading versatility” by demon-

£ - :
) strating a variety of reading speeds with times passages:
1. Oral reading. paced for the listener
2. Study readin; for retrieval of information
3. Skimming. for a preview of a passage
4. Scanning. to pick out specific werds or details
: 5. Reading for enjoyment. depending on the difficulty of the
‘ material
: Vaoices 1° ® "Reading” (pp. 231-239) suggests that studenis can improve their
reading speed by covering the lines of text immediately above the
ine being read Let the students use a piece of card as a
“Hegression-stopper” and try 10 move the card downward as they
read. gradually increasing the pace This lesson contains exer-
‘cises™for practising speed-reading, skimming, and reading for
. recall.
[V A
o : ) A
1

ERIC*
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ng" (pp. 147-155' contains many suggestions and exercises
veloping skills 10 sk miming and :C;ﬁmng

m

"H-+ 3acrates Died” {pp. 391-357 contains an exercise by which
ts can tesi their ra'e of reading and measure (heir com-

s g

prengnsion with questions testing factuzl racall

‘lew 18 a technique that can be prac-
?-glhmﬁg the reading of a languaqge
i & noval lel (ne students skim
a2a ol the situation develzped in the

Skrrﬂrﬁ'.’ig or
nsed whe

The students shculd be able to use such featur=s of a book as heading, i

dex. and glossary.

Ari averview ¢f this text will introduce the students to a a variety of
uses of ‘vpagraphy in the Table of Contents. Chaﬁfér and page
headings. A useful discussion is to consider why this tex! does not
have an index or a more detailed table of contents. and what is
achieved by the use of boldface.

Betore reading any of the literature selections in this text, pe. 1out
the use of the glossary in the back of the bookeand the usa of
superior marks to indicate the words in each text which have be
included in this miniature “Dictionary "

m\

Teach the use of the table of contents and the index by giving a
group ol students a number of library books wiin the same Dewey
number. and a question relating to that subject area. The students
are 10 survey the bnoks to s2e which ares will give the required in-
formation. e g. Books on Canadian History — 971.

Which buooks cortain information about Frontenac?

Language of Man 2

Voices 1, 2 and 2 -

_The students should be able to locate information in a library card

calalogus and periodical guide,

“Focus on the Library” (pp. 90-93) contains = brief explanation
the Dawey Cecimal Syslein ana four exercises in the use o! o

Numbers.

If the school or community iibrary uses subject headings in the
card catalogue. give each student a subject heading (for which
materials are available) to compile<a list of titles under that
heading with their call numbers, Then. after locating these hooks
on the shelves. the students can use the table of contents and in-
dsx to give the exact location of the required information.

Voicaes 1
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60

& The Readers' Guide to Periodical Literature or the Canadian In-
dex should be used. provided the schoo! or community library sub-
scribe to an adeéquate number of indexed periodicals. A library will
often have sufficient copies of the monthly issue= of Readers’
Guide to use in a classroom to explain the subject heading
categories and the abbreviations used in listing periodicals. The
list of indexed pericdicals listed in each issue of the Readers’
Guide should be compared with the library’'s.subscription iist

The students should be abla to organize infermation effectively through the
use of appropriate skiils such as nole-taking and summarizing.

Man in the Expository
Mode 2

Journays

Language of Man 2

& Students should be ¢.ven practice in taking notes o retrnieve
nformation from pnzsages on-fiction reading

® Discuss the selection "Reading the Guarantes™ (pp. 99-100). Then,
let the students collect a variety of Guarantee labels from products
and stores, and note each of the conditions in the fine print.

Precis writing is a useful exercise for teaching students to deter-
mine the main idea and significant details of a short passage of
prose discourse. A precis is normally a third of the length of the
original. Begin with a fifty word paragraph to be reduced to twenty
words; then 100 word paragraphs can be reduced -to thirty word
summaries: 150 word passages can be reduced to 50 words. In
every case. the precis should be wrnitien in normal sentence form
with strict limitations in the number of words.

ADDITIONAL RESOURCES
B.CTF Kev fo 00000 Werds: BCTF. Lesson Aids. No. 3012

loiva Sifent Reading Tests. Advanced Tests. New Edition. New York:
Harcourt Brace. 1943. These tests cavergrades 9 through 13, and are
useful for the diagnosis of individual abilities, as thev can be ad-
ministered to a class in a forty five minute p.-v.ocd. The test measures:
(1) the rate of reading at a controlled level of comprehensiog; (2) the
comprehension of words, poetry, sentences, paragraphs and longer
articles; (3) ability to use skills in locating information. Individual

orotile of reading

P % S 5 2 i = :
resu”l can be pleled o canstrust a studznt’s grotlilc

ability



GOAL 5 '

HELP STUDENTS DEVELOP APPROPRIATE SKILLS FOR

WRITING SENTENCES, PARAGRAPHS, AND ESSAYS

In order to accomplish this goal the students must write frequently,
on a variety of topics. and in a variety of expository forms of com-
position. The students should fearn to expand, select. and arrange
their ideas in order to develop their editing skills. Attention must also
be given to the revision and proof-reading of compositions before
they are submitted for evaluation. The marking of paragrac-s; and
essays should reflect the specific items of ianguage usage st_aied in
) class, instead of becoming a search for errors. Attempting to mark all
mistakes in every composition overburdens the teacher's marking
load. and detracts from the teacher's resoense to the student's ideas,

The students should be abls to gensrate, organize, and substantiate ideas.

=

ACTIVITIES FOR CLASS; SMALL GROUPS AND
INDIVIDUALS !

® USSW (Uninterrupted. Sustained. Silent Writing). the counterpart

ERIC

Aruitoxt provided by Eic:

of USSR in the reading program. emphasizes’ participation and
concentration, through the indivicsal's freedom of choice of

material Personal writing is the foundation of any writing program: -

and regular periods of time shouid be reserved each week. Begin
with several two-minute sessions. gradually extending the time to
a maximum of ten minutes. Some tea@persbegin their classes with
a free'writing session. Once the habit is established many students
will start writing as soon as they get to class. The student’s writing
should be collected in individual folders. Treated as draft
materials, some of their writings may be dsed as sources for riore

- formal modes of writing. "Recording Personal Reactions.” pp’ 21-

35 provides an introduction to this mode of writing.

Another form .of personat writing is the Journal. described by
Stephen Judy as “"the closest thing yet to surefire teaching device”
p. 87. Ideas for introducing journal writing may e found in lesson

23 "The Diary of Ann Frank”. pp. 297-309. This form of writing -

should also be linked to the personal narratives in the prescribed
non-tiction -books. and to the opening chapters of Pigman.

In personal writing the students are free to choose their own
iopics. but the teacher may pose questions as spurs to tre
imagination: e.g.

Would you rather be a logging truck or a chain saw?

Which is smarter, a chair or a rug”

Describe in detail a gas-powered axe.

Where would you rather go, to a dandelion dance or a beaver
swimming party? ' ;

Action English 3

Explorations in the
Teaching of
Secondary English

Voices 2
Pigman

63
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A Thausar:;d Topics
for Composition

Voices 2

Action English 3

Languzgs ol

The Leal Not The Tree

isiake up a list of rules you would have if you ran the school.
Which has more energy. a rock or z tree?

Describe the opposite of a forest.

Describz in detail a classroom that is completzly furnished and
wired for controlling students. What does the teacher's control
panezl look like? .

What would you do t0 change the world if you were appointed
World Dictator for one year? . :
Describe a childhood experience vhile playing in a park.

To generate ideas for writing, use A Thousand Topics. Let the
students use brain-storming techniques in a group dis;ussiaﬁ' to
compile a list of topics. The students should write titlas or topics
on file cards or a display chart. Each student should build a per-
sonal list ol pos: ble writing topics

W

A reguiar Writing Conference with each student is necessary ‘o
review the contents of the student’'s writing folder, and also to ex-
plore possibiiities for further writing experiments.

Writing descriptions of scenes or objects from a picture or from
memory is a good exercise to develop attention to detail and
organization of sequence in writing. Lesson 7 "The Unpopular
Passenger,/ " pp. 85-72, contains several examples and exercises in
descriptive writing. '

P

Chapter 5 “inventive Innovations of the Past” pp. 51-60, em-
phasizes the selection of significant details in description.

“Description” pp..47-83; contains many'ime,resting examples and
exercises o develop wriling skills through the perception of ex-
perience. :

Show a large picture with a’fot of detail, or project a suitable slide
from the Leaf.Not The Tres Program for exactly one minute. Then
the students are to write a description of the scene. Afterwards the
students in groups should compare their descriptions, make a
composite list of all the details recorded by the group.

Play a record of indfrumental music _uring a free writing session.
Afterwards discuss whether the feelings and moods evoked by the
music are reflected in the students’ writing.

Word association. whether done individually or in groups, is an ex-
cellen: basis for descriptive writing. Choose any word for a start,
and add the next word which comes to mind. Once the list seems
exhausted, use the ideas to create a paragraph or poem.- Colours,
tastes. common objec’ etc. are all good starting points.

6y



eg RCCK — hard — sandy — old — glacier — ice — gold —
mineral —throw — deliberate — enduring . . .

With selection and arrangement the !lSt can be written thus

-

Aock
Deliberate haste
glacier bern
sand washed with gold
icE melt and minerals

a hard :and ours.

@ Have the students descrnba events from an-unusua! sense per-
spective For example. what are the smells of a rodeo? VWhat are
the sounds of a game of golf? What is the feel of a Thristmas
dinner? -

® "Turning on the Senses.” pp 27-39. ha- several exercises and
many good piclures to enco. - descriptive writing.

@ Emphasize the need for organization in writing by having the
students describe a common aclivity in a careful step-by-step
saquence of details,

e.g. Describe how to tie' a shoe lace.
Describe how to play a record on a standard stereo record
playar.
Describe how lo get home (to the store, to the theatre, etc:;
_frc:m the schooi. *

Describe how to get a car moving.

@ Writing is both a preparati.n and an extensncn of the oral activities
in the classroom. Discussion activities generally precede writing
because they help the student to clarily ideds or to deveicp a line
of thought. Debates, on the other hand, require the careful
organization of ideas and information to substantiate an argument.

_ Before speaking in a debate a st 'ent may write in note form the
thesis he is supporting. and list the points to use in the argument.
Aftter the debale. the notes can be written in paragraph form.

# Any. of the topics suggested for oral ar:tuwhes in Goal 2 may
provide opportunity for personal writing in the expression of
opinions. Otheér stimulating situations and scenarios which require
the student to adopi and support a position are gwen in Par-
sonalizing Education.

Language’ of Man 2

Personalizing Education

The students should understand that a sentence rmust be caﬁimunlcaiing
about something (the subject) and thal a statement must be made about the

subject (predicata).

P

ERIC
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Praescribed novals
and short siories

24
{

A

L

% The concept of subject — przuicate can bz laught nductively

through the generation of sentence complations. Coliect a list of
nouns — perhaps things in the envircnment, or abjects in a pic-
ture, or ideas associated with & particular sport or interest. List
these words on an overhead transparency for the siudents to
suggest ways of adding the predicate. The following day use the
same transparency. but mask !he subiects in order that the
students must supply a suitable sunject for the predicates already
shown. '

Use a ficricnal character as a subject. Let the studeats. in
groups, brainstorm & number of predgicates to hst the characizr's
activities in the story e.g. In Steinbeck's The Pexar!

Kino — finds a.....

— tries to. .. ..
-— takes .. ... ..
-— Warries

¥

@ Newspaper headlines can be divided into subject and predicate

parts. Usually the headline will require the addition of a finite verb
to make a grammatical statemeant. Give a group of students a num-
ber of clipped headlines which have been divided into two parts.
The group must first match the two parts of each headline. then ex-
pand the headline into a normal prose sentence.

Chapter 6 “Yeas and Nays.” pp: 143-159, has several exarcises

_demanding the recognition of si:bject and predicate constructions.

The students should be able to writa sentences of varying complexity.

Nawspapers
Dynamics of Language 2
Dynamics of Language 2
Sentance Gumbiniﬁg
Y
O

ERIC

Aruitoxt provided by Eic:

“Clear Effects,” pp. 221-239. contains many useful exercises in
sentence expansions.

In this N.C.T.E. Research Report Frank QO'Hare gives the resuits of
an experiment which measured the effects of sentence-combining
exercises in improving students’ writing. The pasitive results ob-
tained in this study have been replicated in other similar studies at
a variety of grade levels. In the Appendix, O'Hare gave sampies of
the-exercises and essay topics used,

[#98)



@ Sentence-combining can be oarticularly useful if the students
are encouraged o ,t;\rx:,uéé their own worksheets repeating the
transformations swdcied in the text. Students should also be en-
couraged to review their own writing drafts for examples of sen-
tences which can be expanded and transformed.

The students shouid be able tu organize ideas into effective paragraphs,
considering such factors as narrowing the subject and selecting ap-
propriate delails.

Man in the Erseository
Mode 2

5;155,):1; l‘f"
discover

With careful'choice it is possible tu taks-a specimen paragraon.
mix up the sentences, and give tham to a group of studenis to
arrange in a logical order. Where several .arrangements are
possible. the alternalive forms of the paragraph should be coam-
pared with the original.

# Help the -students to understand a model of paragrac~ ces=lop-
ment. by giving them a structural outline un which to puild their

paragraphs.
Stage-1 Provide a iopic sentence and a a list of supporting details
in order. '

.Stage 2 Provide a topic sentence and some details.
5

stage 3 Provide a topic sentence and discuss what informaticn
m:ght be included. .

Stage 4 Provide anly the topic.

Students should be abls te write mulii-paragraph compositions with
economy and_ pracision.

® “Narration” ¢ n excellent series of activities and exercises Language ls!

designed to ¢ : student to organize the longer narrative.

# “Exposition.” pp. 115-152, provides students with opportunity 1o Languagoe Iy

write reporis, manitestos. diaries, essays. chronicles, letters.
propaganda. advice columns, recipes. critiques. reviews,
editorials, and advertisements. requiring carefu! planning and
grjanization. :

Students should revise their writing to eliminate errors in usage, speliing,
punictuation, and syntax, and to Improve clarity and style.

o , o Oy
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Yas, They Can! -]
®
/ ' .

Dynamics of Language 2 ]

Voices 2 &

A general strategy to improve students’ revision is o make if clear
at the beginnirig of the year that most written work submitied to
the teacher for evaluation become “public.” Use samples of the
students’ writing for correction. to illustrate editing technigues for
praise and criticism (without publicising the name of the author).
Put on display samples from all the studerits. not merely the best
results. Studants in pai-s and small groups should be encouraged
to read each others work, ’

. 3
Al least once a month the classroom should become = Writer's
Workshop, when students have the opportunity to rev.ew their
writing foiders and select drafls for editing and presen ation

In A Writing Program for the Adolescent Slow Learner.” pr 33-49,

Kerineth Weber describes how his techniques and organization -

work in the classroom, especially the role of the tsacher in helping
the students to overcome their writing problems, Unlike USSW
sessions, the Writer's Workshop 'is a time when students are an-
couraged to aet help from the teacher or from other students. ir a
co-operative enterprise aimed to improve and share the students’
efforts. '

When students have accumulated a sufficient guantily of draft
material, the classroom can be crganized as a "Fress Room’ for
the practise of editing skilis. Students are grouped inio com-
mittees to concentrate on one aspect of revision for the papers
they are editing. In this. way each student’'s paper will be read
several times for spelling, punctuation. vocabulary, grammar and
usage. logic and style. etc. as the papers are circulated from group
to group. In the course of the year students should be able to
rotate through many of the dditing functions.

Students shouid bé aware of the Haridbook section, pp. 367-390,
for reference material on mechanics, usage. and writing resources.

For editing and proofreading, students should be encouraged
use the "Guidebook to Modern Expression” pp. 425-466. which has
an alphabetical listing of many of the prablem areas of formal stan-
dard usage.

Students should proof-read their final drat#t and write neatiy and legibly.

. [
®
®

Q
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For many students handwriting is no problem. Others will need
help in overcoming problems of ambiguity, illegibility, and neat-
ness. Sampies of the students’ best handwriting should be ¢ollec-
ted at the beginning of the year for the teacher's reference.

Students should be encouraged to copy poems, aphorisms, mottos.
bumper stickers, quotations, and slogans to decorate their writing
folders and notebooks, experimenting with various styles of writing
and printing. )

All work subraitted for avaluation should achieve agreed standards
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of ne2atness and -legibility. Emphasize the need for care and ac-
curacy in preparing written work for public presentation,

Let each student choose a favorite piece of writing for publication
in a class book. Editing Committees can help with the selection of
tems to be included. byt t=» teacher shouid ensure that every
student contributes. The studer is responsible for the final
preparation of the composition on 3tandard. unlined paper to be
bound into a class anthology of writing

Some students will need help in letter farmation, or the size and
spacing of words. After diagnosis of the specific problems. give in-
dividual practic? sheets or workDooks. )

The students should have a functional knowiedge of a system ot English

grammar for, the improvement of clarity and precision.

#

"

A great deal of empirical research has shown a negative correla-
tion between the study of traditicnal grammars and the im-
provement of wriling. The positive results obtained from the study
of modern transformational-generative grammars have bsen mat-
ched by teaching similar processes of sentence-combining without
any formal grammar instruction. Know'ledae of grammar at this
grade level should be sulficient to provide.a working vocabulary
for the discussion of syntax and usage in the students writings,

“Corract English”, pp. 152-181. coniains a useful discussion and

_many activities ti .illustrate the differences between standard zna

non-standard English. and the varigus'levels of formality.

The grammatical terminology introduced in Grade 8 can be rein?
g g

forced by making use of the names of the form classes (nouns.

verbs. adjectives. and adverbs) in the word collecting exercises

~uszd o generate wriiing ideas. The names for the structure

classes of words (conjunclions, prepositions, pronouns. and deter-
miners) will be necessary in the discussion of syntactical problems

in _editing and s&nlence-combining.

For students who have difficulty in understanding subject-verb
agreenicnt and standard vero forms. the section “Yeas and Nays.
pp. 160- 85 contains useful examples and exercises.

= : (:1@
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Resaarch in
Written Composition

Language is!

Dynramics of Language 2



ADDITIONAL RESOURCES

Braddock, A., Lloyd-Jones, R., and Schoer. L., Research in -Written
Composition. Urbana, i N.C.T.E., 1963.

Ettner, Kenneth, ed. A Thousand Topics for Composition Urbana, Ill..
N.CTE. 1971. ~ ‘ o
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Howe, L.W., and Howg  MM., Perﬁgr;ﬂizé;zg Education. New York: Hart,
1975. . .

Judy. Stephen N., Explorations in the Teaching of Secondary English. New
York: Dodd, Mead, 1974. :
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O'-are, Frank, Sentence € bining: Immproving Student Writing Without
Formal Gramza:r Instruction. Urbana, lll: N.C.T.E,, 1973

‘Nebar, Kenneth J.. Yes, They Can! Toronto: Methuen, 1974
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Y GOAL 6

PROVIDE STUDENTS WITH OPPORTUNITIES FOR
WRITING VARIOUS TYPES OF PROSE

The form of a piece of writing is frequently defined by the ﬁ;uraese
interided for it. The 2mphasis in the following exercises and
simulations is on writing for-a specific purpose. In grder to un-

‘derstand the formal requirements for each piece of writing: the

students must be aware of the audience (whether real or simulated)
iz-whom the writing is directed, and whal the writer hopes to achieve.
VWith a specific aim in mind. the students sheould be encouraged first
to draft their ideas. then edit and pelish their writing until it rﬂef‘!E the

E

standards demanded by the situation.

The students sﬁﬁuld be ah!e tc write paragraphs for vadoys purposes, in-

t:ludmg giving dnre:!lans # i N .
_ ACTIVITIES FOR GgASS,ESEﬁALL GROUPS, AND
INDIVIDUALS

s

= ot

@ Read and discuss’ F’ersepuan LQThe Senses at Work": (pp. 7-39).

Students may try the ' ‘describers ‘and drawers’ exercise- (p. 29).

Then ask each student to write out'clear directions that would’

enable another per‘san to reproduge one- of the geometric ligures
1;3;3 12.22.°27) . with a ruler and pericil. Assi®&n a- number to each
. paper. keeping them anonymous; then distribating the papers so
‘that tHe students can try to follow the written directions.

Let the students describe, m words, -the optical illusions-(pe. 7. 10,
14, :3(3 a4). : ’ ' »
e

& Read “Fure” (pp. 31-42). then examine the map p. 34) Lel the
- siudents assume (he map is oriented to the north. then write the in-
sfrietions 1o guide a lumberjack from the camp to the cralt centre.

4. . .
® Use atlases ard wall maps to trace the route taken by Wetherall, in
immigrating to Canada and-travelling ic Come Lucky. B.C. Let the

;tudems write directions either for another immigrant to retrace’

Wefhpralls route. or to take a different combination of ran-
. sportation rouyles.

& Alter igqcading Chapiers 110 3 careluily. the students should plot

Ralph's route on a map of B C.. then write a paragraph of clear
directions to guide a traveller from Vancouver to Atnarko

.

L

@ Lot the students assume that the rﬁap'( y. 10} is ‘oriented to the

narth. then wrile a paragraph o1 < lear ections to guide the
canoes of the Tamkat people (o the Zaman's dance at the Hotsath

v:ilag\e

oy
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TEXTS

_Language of Man 2

]

Action English 3

Campbsil's Kingdom

Crusce of Lonésome Lake

Tha Whale People
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The studenis shculd ba able to writa pa phs for varicus purposas,
ciuding describing and narrating. :

Dynamics of Lz guage 2 - @ Chapter 13 L , Vi

; : the develo narrative ﬂptwé wrnting The
ptications” (pp. 338. 342, 356) ,u;gést many acod writing
CéSE:

#Actior English 3 # Read and discuss tha
individual voice (p
cise lp 28
their wriing

Language of Man 2 g

1Ce”and ;:mwde ﬂh!i}h[ i
mulaie an alternative ,ad\/rr 301
Ji3ce3s n what otner Ty
The Bears and | [ C C .
’ (p 123} provides a ‘
a sedason. Let the rtuﬂeﬂ 5 genars it 5 Iﬁi%ﬁ own st af evocanve
= details 1o describe 9 nartizylar - r

Sounder - ATET

The Whale People : - @ Let the studsrits doscribe now Athn becaniz a
chiel. For-an outhne. discuss the ifume
materialz. ets.

Journeys o _ @ After reading. "The i ast Dangerous Game' (pp 65-82). iel the

: 7 - studentis compose & “Wanted” poster for General Zaroff. .
d%fr mr‘qhgh'hp eg Th ; dent
The students should be able to write paragraphs for various purposes. in- ..
cluding” suppnrhng an opinion,

Action English 3 ® scapé, Escape™ (pp. 145-153) and discuss the advaniages
i Qn;’n;jvgnmgca Gl vle al the Siceras Cilate. et tie siudents
chgose a viewpoint and marshall the arguments {o support therr
opinign. ’ '

Dynamics of Language 2 ® After reading "Concrete and Abstract” ipp 5-18) et m Studen

: reformulate the statements of opinion in Application 2 191-17) -
After making the statem éfﬂ more concrete. tha fz!udf}.m: can set
out the arguments to support thal view
> N
Q - a

ERIC " E
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© Leslie 1s faced with the dilemma that "No wild animal is better off ' The Bears and |
in a cage unless he's born in one " First. let the students discuss
the aiguments for and against keeping wild animals in Z005.
menageries. circuses and game farms. Then. let each student for-
mulate an’‘opinion on the subject and collect arguments to support
the cpinion Belors writing a paragraph.

® Similar group discussions and collection of ;arguments can Campbeli's Kingdom
precede the writing of a personal response to Wetherall's com- ’
manro-like operation to get the trucks into the Kingdom. or in
judgment of Trevedian's flooding of his il strike.

< The studenis should be able io vmlé various kinds of composition, in-
cludmg newspaper stories and arlicles.

@ -Review the inverted pyramid siyle of :ﬁewspép‘er writing. The first
sentence must ¢alch the reader’s attention by answering-the key
auestions the 5 W's . Who? What? Why? Where? and When?

Giv-r them this jmgle
* v

I+ oprsix honnst serving men
They tasght mee all | knew
There names are What and Why and When

7

atct How and Where and Who o7

‘Rudyard K.pling)

' ® Summaries of the events of most of the short slories of action Journeys
can be written 1n this form. Let the students notice that the .
newspaper report gives all the IFﬁPOFtaﬁl information in th& .o Men in the Fictional
beginning. while the short story often witholds important ' .- Mode 2
. details to achi:ve SuSpEF’ISE in a surprise ending. Newspaper : . .
reports. on the other hand. must be capable of ‘aving pieces cut imagine

~from the end by an editor who is short of space.

.

‘@ The major events of this novel may be easily retold in newspaper In The Heat of the Night
;onf-'ts of the -discovery of the murder. the arrest of Tibbs on ¢ ) :
- quspicion. Sam's arrest. and the final solution to the crime.

e =

T'he stuﬂen!s should be able t» write various kmds o! composition, in-
cludmg direclions for building or repairing variaus devices.

ars and |

L1
m T,
‘m

® Having to depend on their own resources. Leslie ana Larch make The
many useful gadgets for the cabir. l'et the class make a st of all
the rustic artifacts that might be constructed for making life in the
wilds gasier- Either individuaily, or in groups. the studeants should
then wite detailed directions and draw plans for making each’ of
these devices. The resulls can be collected into a class “"Foxfire”
type of klet. o

N

)
-~
M

O . wi"
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- Crusoe’ ol Lanas&ma Lﬁke Q Ralph "Edwards and his fa)‘nny buuld and repair almos! evgrythmg

£

Scma Hays!ack’s Dan‘i

the cabin, trollay, rafts, u’ng‘ﬂlon systems, bridge, truck garden, or-
chards, root cellar, mink farm, sawmill, landing-strip. etc. In
Pmulancjn of Edwards, the students can either write a "how' to
make it" paragraph. or a cocking recipe, like Ethel's formula for

candying apples. p. 57

e “Fixer of Midnight " (p. 54), “"Univac to Univac” (p. 89)! "Directions-
to the Armorer” {p. 99). may be used to introduce the topic of fixing
machinery. Prepar. a wide range of fix-it problems — bikes,
motors, radios. record-players, sewing machines. electrical fuses.
kettles, zip fasten=2rs, buckles. etc., and let the students write tha
directions for repair and assembly.of the gadgets. The results can
be collect into a class “Fix-11" book.

The students should be able to wriie various kinds of composition, in-
cluding critical analysis.

Language of Man 2

Dynamics of Language 2

@ Goals 9 to 13 are concerned with the students resporize ‘%
fiterature. The various approaches and topics suggested in ihe
sections provide many cpportunities for critical analysis Genar
the initial response involves the collection of ideas. and is best
complished through group discussion or lteacher-ied clzss
guestioning. More structured responses can take the furm of 2 al
reports, panel discussions. and class debates-While sume of ¢ e
activities will require note-taking and written preparation. the: for-.
mal piece of critical writing is bett~" developed frum the orai work.

& The students’ response to the reading of literalure can lead to a
variety of approaches to critical analysis of the literary work.
Studies of the structure. plot. themes. characters. setlings,

-storical background. genre. style of language. point of view.
values, imagary, symbols. myliis. and relevant information hout
the author’s life provide a wide range of possible essay tlles
relating to a particular work. If a group of students. or the whole
class, is rraking an in-depth study of a literary work. aim tc
produce a colléction of diverse articles (instead of having every
student write on one or two topics). The results can be collected -
and bound into a class.book. entitied, for example: “A Casebook
on The Pearl.” or “All You Ever Wanted 10 Know About The Sword
in the Stone.” .

® “Understanding the Ads and the Commercials” (pp. 79-109) 15 con-

cerned with the critical response to the language and imageas of
advertising. The whole-page magazine ads (pp. 90-93) provide
good material for critical analysis in oral or written forms. In eac
case let the students . “=ntify the source of the ad.. the audience
intended, and the mess. 3es. explicit and implicit. conveyed by the
téxt and image. pefore evaluating the ads’ effectiveness. Similar
exercises in analysis can be done with a wide range of ads collec-
ted from various magazines or newspapers.

® “|ﬁ Your Mind's Eyé" (p'p 301 327) deals with Iitprakand figurative
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used in preseming arguments, literature and the media Some of
the “Applications: (p. 315) can lead to the writing ot a paragraph of
critical analysis of the examples given.

The students should be able to write effectively for the purpose of con-
‘ducling personal business, including Ietters of application for jobs and
' credit. T :

@ The form of the business letter and ar example of a letter of ap- Dynamics of Language 2
plication are.given in “Writing Resources” (pp. 384-390). The
students may copy this form in writing real or simulated letters in
response o job ads. from the jocal paper.

#® Read the case-history of the Indian who was refused entry into a “ Action English 3
- Scneol o nursing. After discussing the necessary qualifications let : '
the studesits write 2 letier of application to the school. Ali Jollers of
applicatior. after :niial drafting, should be pre .ented in standard
form, prefaraty, typewritten. Ofter it is possiale for a batch of
student businiss letters to be typed by the students of a typing
" class it may be necessary to discuss with the commerce teacher,
any variations in the typing format.

& S.inulated business letters may be written in response to the fic-
Aznal situations of some of the short stories and novels: eqg.’

Gillespie had beon the Police Chigf for nine weeks before the mur-  in The Heat of The Night
der occurred. Let the students write his letter of application to the ,
Mayor of the city. .

After re-reading pp. 92-93, let the stu't:iefnts write Stanley's letter of Crusoe of Lonesome Lake
application to an Ocean Falls electrician, applying to become an
apprentice. ’

After reading “The Open Window" (pp. 99-102) discuss what sort of
job Vera wouid be suited fe:, considering her playful, creative
imagination. Let “e students write her letter of application.

. Fictional Mode 2

After reading "The Red-Headed League” (pp. 104-127) write °
Wilson's letter of application in response to the job ad. p. 108.

" After reading “The Nine Billion Naro= of God" (pp. 128-135), write .
the Lama's letter to-Dr. Wagner. asking his comparny to supply and

program tae Automatic Sequence Computer.

After reading about Slappy Hoopér (p. 319). let the students Dynamics of Language 2
imagine that ¢ ey are en‘ering a business partnership with Slappy.

and write a letter to a majc banking firm asking them to finance

another big plan of Siappy's. mentioning his past ac-

complishments. ’ _

AN | N

O
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Man in the
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- ADDITIDHAL RESOQURCES

Yark, Dodd, Mead 19?4 Somé Negler‘!ed Farms of Ccmposman (or
Must They Always Write Essays? " (pp. 91-92) lists more than sixty dif-
ferent forms of writing whn:h students can attempt. P

Journals and diaries

Protiles and portraits
(friends. enemies._ adults. public figures)

Autobiography :

" Dramatic monclogues (written, improvised or

recorded)

Stream of ¢~ ".iousness
Satire

Radio play

Newspaper stori es_ {let ihem chase: lire \
engines) _ )

interviews

Ca
Broadsides
Pamphleis

Fiction (short story or nevel)

Piays. plays, plays (short scenes. one-acts, im-

‘prov sed, tull-dress productions)

Commercials

Riddles

Posters

Underground newspaper
Telegrams

Graffiti

Metaphors

-Monographs

Prapéganda

Films

Observation Qapers_

Sketches (notebook jottings. gleanings)
Reminiscences and memoirs '(hi!gh; or low
camp. serious or fun} .
Confe== ans (real ar.fimiana’l) o

rlal

Em



Slide tape

Editorial

Photo essay

Childrén's stories and verse

Poetry. poetry. poetry (free forms and struc-
tured forms, concrete poetry. light verse
limericks. protest verse. song lyrics. )

Policy papers

Research (a record of something seen or lear-

ned)
.Light essays (Thurber. E. White.
Jimmy Breslin)

Advertisementis - . .
Imitations of established writers
Jokes

Fivers

Leiters {real or fictional)
Aphotisms

Reviews (books. concerts. footbali games.
dates) '

Sound ‘tapes £

Magazines

Petitions

Television scripts

O

ERIC . -

Aruitoxt provided by Eic:

oy

7



E

GOAL 7

HELP STUDENTS DEVELOP WIDE SPEAKING,
LISTENING, READING, AND WRITING VOCABULARIES

" “When our words change, we change. Learning new words is not an
isolated activity. It is an on-going part of life. the never-anding

process of conceptualizing. Vocabulary develcpment means more

than adding new words to your repertoire of experience. It means
putting your concents in better order. or into additional orders or
arrangements. To change your vocabulary is to change your life.”

(Dale & O'Rourke)

L The students should have an interest in words snd idioms and a desire to

learn and use new onss.

ACTIVITIES FOR CLASS, SMALL GROUPS AMD
' INDIVIDUALS

® Have students bfing a Scrabl.= ~ama Tor each four students in m'e
class. Game is played in teams of two. Basic rules apply except
that students must use dictionaries and contribute only new words.
After the new word is played. the contributor is required to define it
from memory. Before the contributor defines the new word, op-

posing team may challenge that the word played is not 'new’. The -

challenger proves this by defining, without the dictionary, the word
played. If the challenger defines the word correctly, the opposing
_Player loses & turn. Otherwise. the challenger loses a’turn.

@ Citizen Band Radio can be set up in a classroom. Turn to truckers’

channel. Allow students to listen for .ifteen minutes, making
notes on what they hear.'Discuss what was said, noting context
Clues. abbreviations. punctuation, grammar and phonology of the
dialect.

<@ Have students accumulate a glossary of CB terms.

* vocabulary lists and be tested periodically.

O

RI

As new words crop up in class discussion or study. write them on a
1" % 3" card. After twenty or so words have been accumulated,
divide the class into two teams. Cards are placed in a‘cannister.
One team. member draws a word out of the cannister; defines it.
and uses it correctly in a sentance. If one team cannot define the
word, the second team can take that word or choose another.
Points are given for the carrect - ,wers. .

Each day ~elect a word for siudy. In five minutes demonstrate
correct context and meaning. Students should record words ir

A-Z Gar.g: Have the class compete to construct a sentence using
the twenly-six letiers of the alphabet. Each word must begin with a
dgifferert letter For example: A bumbling, cantankerous. difficult,
elephant. fajteringly . ... .. Difficulty can be raised by repeating,
using ‘new words instead of known ones.

L

W

b . "

C
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“Breaker, Sreak, Broke: .

Citizens Bend in
The Classroom’

5
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Languag&;gg! Man 2 Wrile the same gescripuon on the board as was given the three ar-
: listson page 42. Compare ‘he resulls and discuss .ye interpretive
~aspect ! words Have the class design therr xwrnrd'esa:npnoﬁs.

3

- Voices 1 ' R.:q and discuss “Canajan. Eh? (pp. 109-112). Compare Orkin's
salire with Avis's view of Capadian English in the Introduction (pp.
Vi=1x

The students should have acquired a broad vocabulary that will be useful in
academic, vocational and social contexts.

Gage Canadian Dictionary
]

o Encourage students to keep a vocabulary List for 2ach subject
area .

® Every les! should nciude vocabulary
® When new words are encountered. have students "Sse 11 Say 1.

Write 11~

@ Assign a student per day 10 be responsible for teaching the class o
" new word

/

Voices 1 ® Have students skim féadlﬁlg material for difficult vocabulary. and
forestudy unxnewn words. "The Ic/isible Abongine” (pp. 202-210)
demonsirates the rieed of learnir , new words before reading

%

The siudents should recognize and be able to use appropriately the various
- ievels of diction, including fermal, informal and slang.
% .

@ Role play a variety of conversational situations where a varety of
diction levels are required. e.g. You are babysilting. but one of the |
parents 15 not yet ready. You are conversing with the parent who is -

; o waiting. :

You are being interviewed for a summer 10b

Action English 3 Ree+ and discuss the-court scene (pp. 130-134). having students
subsutute a higher level of diction Feverse .25 having judge

using slang

® Examine the newspaper for varying-ievels of language. especially
the aditorial and letter-to-the-editor sections

ERIC | S

Aruitoxt provided by Eic:



e Numerous exercises on all three levels of usage are found .in Lanéuage is!
Garrfﬁc? English” (pp. 155-181)

® Compare John and Lorraine’s iaﬁgua%e in bhaplers 1 and 2 Pigman
respeclively. Choose several passages and have students sub- - .
stitute a variety of levels of du:ncm Read passages aloud when

c:ompletaq

@ Have students write skits where the normal stereotype diction level -,
does not ‘fit’ the characters.

- ~

i

The studenis shguld understand the effect of context on the meaning of
words.

@ “Context Contest” Have student teams make up five correct sen-
tences for a new word The opposing team listens to the first sen-
tence and atiempts to discern the words' meaning. If the meaning

- 18 not guessed correcily on the first attempt, the opposing team
réads the second cantex! sentence Fewer points are given as
more context senlencas dre needed. .

Team ! chooses a word, and composes five context sen-
ces. S .

pugilistic ’ | ! ,
. Pugilism is a sport that involves two combatants.

2. Before the Kimq Fu craze, pur,uhgrﬁ was the mast common form .
of settling dnfferem:es

3 Sometimes in a hockey game, the spectator sees examples of
_ pugilism.

4. Gloves protect the pugilistis’ hards from damage. ;
5. Muhammed Ali is paid very highly for his pugilistic talents.

Team One presents the word to be figured out and_writes the first

context ‘sentence on the board. Team Two answeds with a Quess

based on the first context ~antence. If the guess is correct, Team

Twg scores 5 points. if the guess is incofrect. second context sen- ' .
ience’is read and the word guessed al again. A correct definition

how scores 4 points, reducnﬁg with each context senlence

necessary to clarify the meaning. When one team guesses correc-

tly. the roles are reversed.

CS5D is. a strategy designed to assist studenis to recognize Reading Skills for
new words: . Young Adults

L
]
]

Context: Instruct stydents 10 look for context clues and nar ow the
ange of possible meanings. .

Q . . .

ERIC™ -
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Reading Skills For
Young Aduits

The i:anguage of Man 2

P

Pigman

]

ERIC
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Structure: Have students break words into syllables. Sound thﬂ
parts of the word out, and pronourice them. :

Structure: Have students use their knowledge.of prefixes. suffixes.
and.root words to piece together the meaning of the word.

Dictionary: |/ the word still eludés identification. have students
look up word in giossary or dictionary. Students should record
word and meaning. Flash cards could be used. Encourage,
students to review words. :

® Read and discuss "G8tting Word Meanings From Gantex?’:(pp‘ 69-

L~

77)

® Have students skim to accumulate unknown words. Page numbers

must be included so students can practise C580 strategy.

Chapter 1
porcelain (page 8)

recessed .

avocation .

incandescent (pzge 9)
commemorative

scphomore

opinionated (page 10) .
epic #

excruckatingly (page 11)

mcral!y violated*

rauhchiest

Chapter 2

subliminaliy (page 13)

thrombosis

“repress

filet (page 14)
comipassion (page 15)
outrageous

Homo Sapiens
monstrosity
compulsive (page 17)
impressionable
sclerosis
paranoia (page 19)
mortified (page 20)

® Similar vocabulary scanning exercises can be used for beginning

any of the prescribed texis.

co-

~J
~J
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The students should analyze the elements of word structure {roots, pren {:}

and sullixes) as an aid in understandmg words.

"Mix and Maich” (pp’ 42-46) ‘

L]

Common prefixes. sutfixes and root words and their meanings
should be displayed on classrgom walls.

Have students print on large sheeis of paper word lists, employing
common prefixes, suffixes and rcols.

Have students make up words of the fulure, by arranamg new comg
binations DT prefixes. suffixes. and root words.

=

Dynamics of Language 2

The students should understand lha dlﬁérance between denotation and

t:nnnmahan

Read and discuss "Getling the Right Connotation” (pp. 46-47).

Have z‘udants devise two menus. one from a coffee shop and the
other from a fancy restaurant. Both menys 1|5t the exact same d:sh
but wnh different language.

ég, Hamburger and Chips -

Charbroiled Salisbury Steak
in Toasted Bun
Shoestring Potatoes

Read "The Tone Carries the Meaning” (p 45)
Assign %tudems parts to say the different expressions. Discussion
should ensue to determine if the reader has captured. the correct

- emphasis.

O

Aruitoxt provided by Eic:

Have students compose thenr own misplaced connotations, smj
then winte some well-chosen descriptives,

Have students rewrite radio. television and magéazine ad-
vertisements, using mispiaced and well-placed connotations.

Have students scan the newspaper for examples of connotation.

Have students rew -ite newspaper articles, using connotation to
give a different tone or slant to the repgrt

Fr~
L)

RIC

L.anguage of Man 2

Language of Man 2

87
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& .. .
In The Heat of the Night ® Have the students quote, and discuss. the words and phrasés aed
by the whites in Wells, when they talk to or about Tibbs, with un-
lavouraple connotations. Have them link these expressions with
the treatment accorded to Tibbs as a result of this lanauage

B

. . * . . . i . (sﬂ—_
-The students should be aware that figuralive expression can enrich and.
clarify spoken and wrilten language.

Language Is! ' @ Have siudents write a paragiaph describing either picture on page
: T 80 or 81. Most students will not use any figures of speech. Collect
paragraphs. Cover section (pp. 82-83). Hand Das:k paragraphs for
improvement. . ‘

Dynariics ol Language 2 ® "in Your Mind's Eye” (pp 301-327) contains a good discussion of
) - . vigurative language Applications. (pp. 308, 313.315. 320j. provide
useful exercises for the students to pra{:h‘%e usmq figurative ex-

pressions.
Some Haystacks Don't " @ The poem "Corner’ (p. 39 has numerous figures of speech Have
Even Have Any Needle students first identify<the figures of speech. then replace it "m with

non-figurative fanguage. Discuss the effect of this.

&

Success in Reading 3 " @ Exceflen! expianation and ex8fciseés on the -use of figurative
— language in prose (pp. 14},), : '
Success in Reading 4 ® 70 Pl used as a follow-up exercise for exercise n Book 3. This
section is presented al a more sophisticaied level (pp 260-276)
.
A

The student should make.efficien! use of basic reference books such as
- dictionaries and a thesaurus.

@ Dictionary Mystery: Conslruct clues lo a cnme, by having students
use the dictionary to find the soluticn: e g. Dovecole: whera the
criminal "md the murder weapon. e.q Bool - idiom — where the
rncmey was stored. after the murder.

ot Aher all the clues are diScOvered studemg should writé "oyt the
détails of the crime in paragraph form. Studenis can make up their
own. mysleries.

# Thesaurus Game: Have class make up crossword puzzles Each
spac< in the crossword 15 a synonym. homenym or anton 1 of a’
known word The crossword could be the detass of a crime, as
above. : ’ "

N



eg. . fcross : Sown
1. pistoi 3 2. booty (syn.)
TSSO
e [vlof ] ve ]
. - 0 ve
. E}:’f
T
I

.
fa]
x

Ten- Epeed Nally: LJsmg locat strest names, have the class make

up synonyms for stréets in their rally directions. €. g -Proceed two-

blocks down “Suitmaker Street”. (Ans. Taylor Street).

A-Z Game: Played zs described above. except only new’ ‘words can
be used. For more of a challenge. have ztudents compile szn-

' tences with only two or three syllable vrords.

O

'

",

- The.studenls should have acquired some kﬁe;vieggé a‘[‘ihe many histotical
and contemporary influences on the development of English words and ¢x-
pressions, including other languages and cultures, science and ‘echnology;

and mytholegy and hierslura -
After reading "The Story of Language” (pp. 113-138) the students
can write a story to account for the beqmmng of man's. uze of

"Iaﬁguage - .

= = * A B
Have students devise a list of ‘original’ vocatulary for eariy mar
and include meanings. Read "The Origin of Language™ (pp. 23-27)

Read and drscuss "Man the Wordmake:™ (pp. 23-51). The ‘Ap-
plications’ (pp: 26-27) p?’ovide several exercises 'in the use of
etymological dictionaries to trace the origins of words.

ng+ words are coined. Thé Application (p. 38) s.ggests that
sipdents should collect examples of coined words from the ad-
vertising cf trade names. Lo -

“The Personal Touch” {pp. 4Dr42):pravides many examples of
words coined from thé names of real people. literary "and
mythological characters, and the names of places. The Application
(p. 42) suggests exercises.in the use of the dictionary. to trace
word origins.

— )

Let students play the "Eden Game Give each group a set of cards .

with pi ictures or symbols to represent flora. fauna and concepls in
their new world. Students have t¢ invent names for the things and
concepts. and compile a dictionary

Ny
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"How Does a Chef Create? ' (pp. 36-38) provides examples of how’

;La’nguage of Man ‘é{

Language 1s!

Z)ynémic:s of Language 2

s

£

%
-

o

N



® Have he ¥tuderits create a word map. Trace origin of 3 word or ax-

. B . pression and place the word on its country of origin
. Language of Man 2 -+ & After rgaqu (pp. 79- 95) 'have students examine presem day ad-
. vertising that uses 'scientific’ words as a part of their product.

description. Have students create their own scientific Ecrﬁp@unds
to mc:luda in ads, c\f their own. :

= [

F

e.g. New Nésedry cc:mt,sins ﬁietagphz‘:)%phic: ions for times, con-
X : ‘ ' trolled, relief. s .
T e Students could create a new 2001 vo:abulary usnng km:wn wards
_In combination, to" devise futuristic werds.
. ) e.g. Stellardwell — interlocking, stargshapéd;‘hausihg‘c;mplex.
# !‘ . o - B . ) =
N .
, ~  ADDITIONAL RESOURCES
' _ Daniels. "Breaker, Break. Broke: Citizens Baﬁd in the Classroom.”
Englisit Joyrnal, 65, (E)ece*nber 1976) pp. 52 5?
Ga.r'SSDﬂ and Webb What's In A Word. New Y’ark Abmgdcn 1965 -
i - F -
o, . Niles, Beadmy Skills For Ymmg AduRs New York:=Scott Foresman. 1971
E =
SR
4 2 * ’
= - et Y - § .
':Ff; )
» 7 s ,£‘i )
A% ..
‘;\) X

Aruitoxt provided by Eic:



GOAL 8 , ‘
: ENCDURAGE A CRITICAL EXAMINATIQN OF
MASS MEDIA - o

The study of the media of mass communication. hke’the Study of
literature. provides many opportunities for the develapment of the
students’ critical ard language skills. In the modern word the
students neéd to understand how Verba!. visuat-add audio signals are
manipulated to inform, to entertain and, above all. to persuade the
mass audience. In practicing reading skills, studénts learn to cope
v v ) with the output of the lintotype machine. but to accomplish this goal
the students must deal with the transitory messages of electronic and
/Wtechﬁalqu to achieve "media literacy", :

{

The students should undérstand the functions and influences of varmus
-~ e mass madia. : :

" ACTIVITIES FOR CLASS, SMALL GROUPS AND S TEXTS
INDIVIDUALS , T ) E

® Make a class survey of the iotal output of imas5. communications
media in the community. Begin by collecting the various forms of v
mass media — TV, radio, newspapers. magazines. and films, but’ i
include the fess obvious manifestations — billboards. bumper _
stickers, paperback racks, Tee-shirts. flyers, newsletldrs, P.A. i

*  systems, Muzak outlats, posters. postage-meter messages, let-
terheads. records, tapes, comics. ads in and on buses. shop signs,
caiendars, delivery trucks, grocery coupons, junk mail materials,
and all sorts of merchandise packaging. A classroom dispiay of
the print materials can lead to discUssions of the guantity and pur-
pose of the messages which bombard the public.

= ==

® Use the media collection to analyvse the source of the messages.
Lef the students find out the addresses of locally produced media.
TV and radio staticns in thesgommunity, printing shcps, advertising
agencies. media centres, né sgaper offices. recording and film 7
studios, packaging industries. etc.- - ’ /

%

© Explain that mass medium is a means through which one person or
organization can communicate with large ﬁumbers ot people. Con-
duct a media survey of the students: ! .
o 2
v Media Suwey : . .

1. How rﬁany hours each month (appmxumately on the average) do, S,
you spend in: o

a) reading newspapers ’ e

b) reading magazines - - e

Q . ! .

Aruitoxt provided by Eic:
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" news, students

c) readirg booxs

C! walching televiz.on

&) fistering (2 fa
iV wasching fMims
Why s 1t impo-tan: o

When you wani n urma
w hefe do you look?

[

Which medium has 1+

3
Rt
o
el
?“w U’II

ithe s r‘h‘élﬁ“‘ lo-

M List all the DJD|I se

2 List the cifferent types of p

turie*ﬂtﬁ's eap a daily Jaedin g
ML cations whion

“tagy the mass madie?

t:om on samethit g thar has happened

~zamoun: and type of
@xi2n=2i.C8 :n a normal day

The studenﬁs should uridersiand the lunctions anc influence of radio

211 PAGIC $1at0oNS. AsK

el
-
=
il
T
m

ces that racio perfony.

rograms on ragio

3 For each zype of program. indicaie whel-er the purpose o, the
program 1$ a public service. of entertanment.

4 What kinr % peaple
program

6. Which programs =

7 Of what impariance to
Arograms”

8. .Which ones are nation

wood s anmarise the cudiencs of aach

the zomaorey are the iceslly roduced

1liy synd;catzdg?

atte fa
program. Copy the St}«'é and f@rm t of existimg radio statiens. The
class zould work 1 groups: each g*aup prowiding une portion of
the broadcast. an< one commercial. Each grou; an’ record on
separale casseltes and the results. r@rﬁk ined ontz one tape. !f the

students’ radio Sts’,tim 15

aimert tpo r:ﬂr\re the s2kool newswor-

thiness can be giverw 10 evpryr‘ay occurrerces {e.g. "Today in the

all's English class . . ."). The tape can be

circdlated to nther classes or played on the st‘:m:-gl s P.A system.

Make a literature radio program. using characlars, and ssttings

from your reading as the

subjects of your programming

O
sy



5 !magina
4 R Journays
3 fiarm in the Ficlional Mode 2

sration riginate”?

S Wnat paower d,
m:szion (CRTC

—
e

It

L

The students shouid understand the functions and influence ol TV, and
should l2zarn to discriminate in their choics of programs,

C @ Arwstidents o e v tha week's television gu.de and h st .
those pregrams that the,  .asider 1o o

1. recrzational
2. nformation tha. might be mtores:.ng or important to you

3. information that maght be considered interesling r important 1o
4 gei=rar dudignue

at are pcally prodiced

1

th
5. these prograrn: that are communiiy lelevision

»JW
&

@ Discuss the folinwing questions

1. Is television an otective oouservar of gvents: or .ioes television
cause ﬂewf;s'vw Il as cover it? (e.g Would aircraft hi-jacking
and other 'fads Fecome sc prevaient wittout television
coverage?)

ERIC ‘ -
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4. What cenirals dothe CRTC place or public 2lauizies 3 3ticns?
5 Aftuence Ras teievis on had tha deveiopmen: ¢f

]

) > seript of the dialogue
j be uSEd i TY Qrar‘ ram
ff.f}lrs (wh% issues fs.ré iryely
ding of the scene wnl dnh@r acoord 4
Tk siudents should undarstand tha fu~ctions and infliarces of tha
rawspaper, ’
Learning From Mawspapars & o the stedents write or gpgsimer oo
su:veyof 3.C., Canadian or foreign dallv newana;
. the '.;t of addrasses. pp. 148-152. E
anamse the conten as to news items, Sér‘nrﬁemaTy.
entertair nap*, =73 public aﬂrﬁ@ur\—wmsm: atr
students to measure items by the column-inch, and ca
percentrge of each newspaper is devoled v 23
categoties. Lomca s the eye appeal (layout, headhn
ot¢ !l each o ‘ Lih the circulabion figur
Expiorationr » in @ Stephe
the Taachirg of o0 20021 ﬁrng? of
“me¢ondary English ‘seil’ to other classes
cooper: tmg class 1
Laarning From Newspspers e ine section Using the Daily K :wspaper in the Serior Grades™
B Admime, flul o iafdE sereCing!t gl useiyl aclviiies
. The studan!s aould understand the iunctions and influences ¢/ film anc‘.
i video, and lea n ¢ distriminate in .heir choice
3 .
|
Nailonz! Film Board © @ There are many films which arg availabla, frec ‘e Natic
Catalogue Film Board, ard are s -ilable for the s'dy of fi'n techrique. The
;f
(o=
. o
Q ’ s
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s Nocklace

3= de Deux
Espé
Valiaybali
Naiaisbours

Toys
Bynition

® Reasand Ts0uss . 25 no v at Do Tee?” (pp. “-14). notine Actior English 3
part 2. i the mc:at‘sulsry i rn;é'a' ﬁg View the filn: No
Reason ‘- 5ta 'NFB nr PERI Row the bilnemaser o Hegsrn: ip S!gy
; ato ampra uxq rnortance of .ne -
i

in ~he%hiim

Ti.e Laal Mot fia 7 =2

i

® Colles: 29 assart-ent of new saper an :
*ha studenis f nd exarrp’ s of various shots gtes. ang tha -l
fects created by the reractign helwasn ;
Diczuss the fr'ic ving stalemen's

caplure reahly It creatps ils own coaliy

3
a
o
o

3
7}
1
-
1
A

the speed of life.

(%)
m
3

u

-

W

Film assigns 1n importance to objects and persons

e da
e

=

3

L]

1

n Zhar-ge the order gt events
6. Film can alter shape and colour
7. Film :an create meaning.
. -
® From the picture collection. -+t aroups of students choose « pair of Languasg - i

pictures to create humour by juxtamnsition as in the cxample.
(pp. 13C-. 3N

ERIC
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November : & View ine film Novembar (NFS
dominar: colours and images.
juxtapoz:ion of the chosen shaots

The students shouid understand .he funciion and influsnce of magazi:as,
and learn tc discriminate in their cheice of reading.

1orug store. at anaws
room, in the students kar
i

nalazines bought by subscription these delivers -
it for -3ash. Compile a 'top ten’ list of magazines
ar . for the students in the ¢l

e Let the students make poslers or 37 5 ond. tapad radio 3ds 1o ad-
vertise a partic ylar mngazine

logic.

Th2 Language of Man 2

sate fysiker

ok
ihstrated in us sactics.

students con

]
iy
T
Vi
L]

#  ctotne students defing ond fingd examz
i. opaganda lavites used in adver: vng

L
I
b

Bandwagen : Ty

Vo oe of @araiegy
Talge 'f'ﬁﬁl"l“;yi(;ﬂS

U ttering generalities
Tastimonial
Piain-folks
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if-truth

“3ise siatistics

}ra this game.
lfT‘f“‘DFtrxﬁ in the

u r5ian
checse a. i whn;h hey
ty q. idantify a

~ign. using i
l@gan; out-

) 5. DUMpT’ 3lLCREIS
|Semen 5 T’V docurentaries,
rns slide ~~d tape shows, media

a groun of

A In a similar -sl“ﬁLIl:*lﬂ"'\ game of A
j nedia

‘%tudF"ﬁI e

. gesx 4ary Engimh

The siudents should bz able to compare and contrast iilarary worlks witn

non-print varsions.

@ One pictura is worth a thousand words. and film 'akes 7 « 60, ¢
1.44C pictures each minute. But films do not communicate betia:
qan words, only differently. Tt~ cammunicates the :oJres.
sut timemakers must take ootures of sunething, They cannot
0w abstract :deas. a- : 3ymbalically. They cannot show fear,
frichened poeple. Film car of reveal a persgﬁisthaugrv*‘;.

A g

he gtaras them Q 2. We Mus’ quess what the
(hmkn 1C Dy Wi > film-rnaker ¢cannot aliude 'D
scme pas’ i raund as easily as
the nove' 3t can

@ Discuss W~ 18 difierent reactions pennlz often ..
when they 1z 388 and then read the book, compared w
the roayv=fse dthe o ne see the fiim, Which aporoach gives

celter res

@ Many of the commercial him versions of the novels are ava:  Jle
[l sehwol oo dl e 10 e funmal. ‘DL«;;!; ait BWilit a2l Fillve sl
TV Ater a = owing of one of these | class or a group of

students Hiscuss the changes i a IRy
the book i*:a a vic 1l medium gnd = differart affact= Heved
Similarly Ay peular mosiss o N othe pat catiey - book
CETSION 7 ne punh rovel i+ ook the iim o was

mace

= Atz gadiag e ot sho- the MNFB film Death of 3 Legend.

Diw uss the reiative  fectveness of the Look and the fiim in
ceranting a view ¢! the woll

ERIC = o
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iwa Slaion Zebra

Shane

Lost Horlzor

Campoell's Kingdom

And Than 1% =

Weare Nane

(Ten Little Indians)

Night To Remerhy;
in The Heal of The hiyim

Never C:y Wall
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ADDITIOMAL RETOURCES

Canadian Censyrer, F‘pb!ished br-montnly by tha Consumers’
Asscciation of Canada. (B.C. office — 163 West Hastings E reat Van
couver, V6B 1H5)

Judy. Stephen, Fxplorations tn the Teaching of Secomdary English New

York: Dodd. Mead. 1874

McLuhan, Marsnall, Understandone Medes The Eviensfons o Aan New
York. S.3net. 1564

Naticna: Film Board ./ Canada. Fiim Citalocue Regicnal Office: 1158
V/est Georgia Etrée: Jancouver B.C. (Films are avai'able withnoo

charge)

National #utm Board v AMoedbor - the Moo Yoen bues 18 e
colour fir

Partlow. Hugh R, Learnsne  com Coospopos 0 New Tevdogn Foee o g,
Toronts: Canadian Daily Mews.ap.. Publisher's Associatan, 1974
(Free copies availabie from local sewspaper ‘publishars)

F:avingial Educationa Media Centre. 44355 Junszy Btreel, B
V5C 4C4. Film and Videc Tape Catalogues availabie in teachars

The E, ,k"-,E Guide &0 Froe Fil Ehdual
corporated. Randolph, Wisconsin, US.A. !
JSEFUL ADDRESSES

Actica for CrRildren's Television, 46 Austin Street, Nawtonvil.. Mass

Advertising Stanjards Council of Canada.
Toronta, Ontario. M5R 2ZAT7

Amer - Hroadcastng Company 1370 Aven: = of tne Americas
YQrF 218

Canadian Broac fasting Corporation (CET) P.O. Box 500, Terminal
‘AT, Torento, Qntario. M5W 1E6

Canadian Radio and Televisiun Commission . TRTCY 16ui - =00 Me!
caite 51 eet. Oltawa, Oniario. K1A OnNZ .
Canadian Teievision Netw. ZT/) 2 Chnarles Strewt B 0 e,
Ontario. M4Y 1T5 .

Columbia Broadcasting System 1 Wast 52nd Strast New York
10019 ' )

K.aistry of Consumer and Corporate Affairs, 838 Forl Street, Victoria,
B.C VBW 1HE : s,

iroadcasting Co npany, 30 Rockelelier Plaza, New “ork.:

ERIC L e
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GGAL 9

ENC /URAGE ;TUQENTS TC READ ARND ENIOY
LTEF{Q TURE PASY AHD FPRESENT '

2i. students should read varisus types of

Al the
-3 uzvmg a literal understanding of ihe tex's the
their indivig 1Al responsar sditarate agin

TN ?'*.bx:bu‘ the value of various works. and rezlize tne
ritng of literary exparience. More specialized
-0 10 literature — 1s human valyu2as, technical

. 1 meaning and Canadian conten: - arq cen-
sndered o 0ot 12 and 13 ' >

The student” should be able io discuss, with some ms:ght literary works
they have -2ad. They shouid undarstand, throus™ experience, that con-
‘centrated atltenticr lo a ‘iterary work can provide insight and pleasure, and
enjoy sharirg wiih others their or nions, impressions and feelings about
their reading. :

ACTIVITIES FOR CLASS. SMALL "H“OUFS AND ’ TEXTS
. INDIVIDUALS
® I Talk n the Clissroom’ (pp. 69-96), Robert ¥‘!é%ﬁb§f§ér . How Porcupines
d?’\lpl(‘){’j‘? 'he cone L1 the response-centred curriculum, empha- WMake Love

L rasarys m m‘egrlty of the individua studeni's
Ger recymimends various models of cpen-endeg
Sstudents mrcugh the f@ur areas of rﬁépaﬁgé -

2300052, i he reasder becomes supject
work  {eeling empatl - or .demn"ca tion with

2 Perception-

rest ching o e work as a produc! of human creatisn

% Intergretaton: ’
<" "the translation ¢ metaphor. usiTg ¢ .bjective or obiective
viewpoinie i ol what the work may mean
4. Evaluation: :
-the comparison of o=2 wark with others, 2588350y s impar-*
.and importarnics
- 5 )
The students should have read various \ypes ol nevels an sho t stor ies.
} B »
.
~ o
Q )

ERIC .
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Prescribaed novels ant
short story
collections

In 71:e Haa! of The Might

Soundar

{2 The Hent of Tha Night
An Th:s Theare Ware "Nanejﬁ-

lce Siation Zebra
Matn in the Fictioral Morda 2

A

!ggg’\~
Oul of tks Silent Flana!

»or Into Summer

o

The sixteen novels ard four coi: tions of short stories
presc-'bed for Grade 9 proviie a2 range of fiction suitable fer
various fastes and - ading shititios. The sharing of inaividual
responses is brst ac~ieved threoyn small group discussion. Many
of the siories can b= linked through similarities of theme, seuing.
or character, and tne simuitar=ous study of several such works
can lead to a valuable comrarison of thair literary <ftects
Reading of these novels may lead - ooscussion of prejudice In
the treatmeni ¢l blacks and other grodps. Some possibie
beainnings for discussion are: ' :
What characters do [ ou sympathize with?

gzb oshoragtarg or ingtitations do oyou feel srg oonrormn?
Do your feelings towards the pclice chief change durinc the

- reading of tr2 novel?

Are there any similarities between Tibbs and tre f‘athér,in
Sounder? .
What would Tibbs do f he were a charac'ar - Sounder?
Are gither of these novels optir stic about cnar jing people s at-

titudes lowards minorities?

Why is Sounder chosen as the title figure?

How does Tibbs differ frem the police chiei’'s stereotype of ‘ne
olack aveiier? N

Wha* does the title in the Hea! of the Night sugges. about *he

crime that was committed?

WNhich of thess two bocks would voi be mora likely to read again?
What other books do the siudenis know which treat of race
relations? Do the students romember Roose alt Grae ” from their
Grade 4 reading?

What changes in the characters and siuations ~oule be ne ~essar,
if you were to give these r-wels a Canadiar setiing?

These novels may be treated as mystery stories in which the hero-

. deteziive ha. to unravel a <rime. After reading the novel, let the

students make a synopsis of the crime and the madtives behind it.
‘jake a list of the clues which lead to the solution of the crime.

Cc mpare tne various methods of these detectives with those of

Sherlock Holmes in "The Red-Headed League’ (pp. 10£-127).
Suqgesi what clues might lea” to the dis-overy of the mudrder in
“Tne (ask of Amontiliado . (pp 163-167) Make a list ot other
famous detectives: Dupin, Sexio~ Blake. Sam Spade, Poirot
“ather Brown, Trent, Lupin, Lord Peter Wimsey, Lecoq. Fortu-e.
inorndyke. etc. ard describc the style of each.

After reading these nove |, “raw upnn ing siudenis’ experience’
with this type of “iction t. ™12 a cel=ition of Scierce Fictiv. 1.
Studen:s riay resal Have Spacaswi® il Trave! (Grade 8); A
Wrinkle in Yime (Grada 7); The Gammiys Cop, Tunnel Through
fima, T.vand-000 £ohicnns (Grade 6)' aha The Borrowers (G. 2.0
5}
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.cy"? D;a:uss m: . We

2 we didn'™ belo ng we were
] ik tn E ER = = - .
~ HAYS

€35 1 'wo generztigns? Lf;: the
far mé frle*’tdsh ip set 8en .

® Discuss The Pearl as a confii., bet tare
the o ces on each s1de? What does (he pas 2 Kino a
hero or a victm® How might the findir g ot .the pearl be sesn as a
temptation? Compare the ailegory of Tha Pear! with the uiblical
Jquotation “The lgve of mare, s he raot of ail avil’ What does
King lea e course of the story”® How realisiic 1s th' swary? In

h
ores dods the granting 7t a wish o an apparen
d fuck result :n tragedy?

@ concent of Sha ngri-_a Inwhat way dees s country

® iscuss v

represent aniceal & utopia? Discuss the dream of continual Iiée ar
*he search fur the f@. “tainof youth Why do people fear aging and
c2ath? E«plain the 1-..zdons of the varivus characters —e( INWaY.
Mallinson. Barnard — 'o the sitiia «¢n. To what extent does tha

novel reflect the concerns of the nineiesnthirties? If the novel

ere  wailen {(adiy whay olliel CcoNCemnms .might receive more
prom:rence ie. polution. nuclear hclocaust. drugs and con-
sciousness. saxualrelationship, etc In what ways goes the modern
commune try to imitate She .gri-La? Cumgare the societies depic-
ted in other utopian Jiterature — Erew! sn, Brave New World,
Island, etc. Compare the faté of the immonal S‘ruldbrugqs en-
€ runtered Dy Gu!hver 171 0 "Voyage 1o Laputa.” 3
D

uring e reading of the novel. conzide- why it s dwide:d tnto tagr
parts. What changs or developms=nis 1x4e fFlace in Thomas Biack
Billtbvy traend o! each par:? Whut doe: he'learn aboui .. ciely’'s
it gdes towards his "T Coiroare the clash between ciltures
U vy R gwn e Raostile” (pp. 19-27)

i
™

s
LN
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Journays

The siudents sk~
lyrie and dram

Sacond Ceniury Anthoic
of Veras 2

1

Nobedy But Yoursali

-

After r ohing How We Kept Mother's Day.” op. 83-81;. discu>.
now It members of the family treat (e mothar. Discuss how e
gap bel.een intennhon and actwality makes this wnting ironic.ally
satm(:al. Inwhat ways are the family retationships descrnibed in - nis
story dated” *'ﬁ what ways are they typical of the modern famiy-
Mrar adyvice would a Women's Lib. spokesman gqive to the mother”
wormight t‘we roies of the fathe: and mott 2r be re.arsad for 3

ithars Day celegration?

i

~aad various types of poetry, including narrative,

-

Y
y - =
L

t ol fh@ nrée- H era!e soziety for whsch thig

fl’Di‘F t‘“\

siory Gﬂmpéjéd Wha are the madern eguwalents ol tha
Beowulf stery? Vno arse the heroes who save our society from its
monsgiers?

2w tha poem

Reag 'The H ghwayman (pp 175177
Sed i what

rejir s ‘ang rmages the violence
ways are the fates of ihe |

¢ rotes” Could tha sic
aditigndl male/female role

‘Read First Flight (pp 182181, and “Ex-Baskaipall Player’

My
I
™
Q
ol
\yw
3
[
-

195-195). and of scuss the dierent - wirsvals of th

25 tefg

» students read a vaney of the .nc poems and ma- e 3
croge ¢l inase wn which they agree wy' the paét's view of iife
Use the calegories of topias hisiod. elg. Growing Up. Hearcism. Joy
and Celgbraton. Humour. Love and Marriage. Mis f rtune and
Poveriy. MHature. from varn us points of view, Prejudice and Con-
tict Secignce and Science-Fiction. Srorts, Working for a Living,

: fon 251-256) .

Read The Rooad Not Taken™ ‘p 1973) and discuss the poet's view
of parsonal choice and decision-making

The fy .« woems and sengs in this anthology provide a good selec-
tion for the development of the “engagament-inyolvement” aspect
of student response Many cof these peems deal with the in-
divid al's perception of the ¢ ~rid of nature and tuman :elatan-
ships. Eﬂc@ur;‘xnﬂ the studenis .o read widely 10 clioose poems t¢
which they Ccan respond with vrsonal feeling. ar with a sense of .
recoghiring that the poem crea: s in words a feeling which befare
was vagus and undefined. The students in small groups, can
share *.g\v choicas, and ziempt o formulate the reasonis why
50mMe peams teo ch a responsive chord, Discussion at this stage o
respona® is \Bntative and unstrucluraed, vnen students : explaore the
realrr of poelic exprzssion. :

()~ . .
l:{g, L .
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® Di37ussion quastions to develop the parception aspect of sudent Mobedy But Yourse'*
response shou's ba framad i encourage a variely of. opinien,
raiier than sugges: thal the poam h :only one meaning for ald
[eacers.- or that only wne intas
‘rEngnse-cegired questio s arn

aticn s Tcomresy”. Typical

vhat do you think tha title means?

Co you Have & pro.ulfé 1N yOur Mirg of e sp

Do you like the way this peem g sriten? Why?

VYrat ma you think of “he way t“l s moem is writien?

D0 you find the ut's amus., g7

What do you think s he tone of this noem?

What images rhuthme. rhymes e 5= 1o sreate thiz jore

@ Afer (=ading “Fiftean” (p. 4), Weinberger recommends the use of Nobody But Yourself
the following “Talking Points™ (p. 94) as questions which may be .
used to get = discussion siarted, and tc guide the discussion How Percupines Make Love
engagement through the perception, intersretation any evaluation - T
asp3cis of student response: : ! : :

4

How ¢ 4 the poem make vou feei?
How dc you think the boy in the poem falt? Ar iha beginning? At -
the eq4? . '

Have you aver falt as he dig?

Why do you think the motargycle meant so muci: «u him?

Is it poszible that the motorgycle stoad for soma: == alse? What

do ycy think?

The poam tells us four imes Fat the boy v/as hifte
repetition have anv effect on vou? What? Is it the ear
lime™

Hyiuwere painting a pictyse of the poem, what spiit second would
you try to captute v your p inting? Why? Can you describe the.
colers you would use any the background of the scene?

Ces i : -

=T fae)

i

& in dranalic verse the ppem v projects the voice of an identitiablae Eecand Century n?ﬁhe!gglas
charattar (vrlike the riv pc;em which _gives voiv . g the poat- of Versa 2
persorii). Read "Archy Mears from Mars’™ (pp. 72-36) and discuss
the fronic numour.of the “goKroach's view of the humam world

® Fead "Yourg Mozes” Igp 084691 and compare Anath 5 with the
bf‘m;al story from Exgdus

® Read "Lord Randal” (p. 1039) ang discuss wity Randal might have

been poisonadg. ’ : . 7
® Read " Tiansfusion” ip 14) ard discuss the character or 1he Nobolty Sut” Yourseslf =
speaker of the poem. ’ ‘ . )
' g o .
LA =
. -
Q .

Aruitoxt provided by Eic:



@ Read "Corner {0, 50) ang disci 3 now
speaker of tha poam.
- @ Read " nz-en's Par, (p. 88}, snd hscuss ‘ne speaker's « 2w of
) ch: dren
& Read
method
o ' o Read "Ego” (p 185). and discuss the :o2.ker's dr2ams of glory.
. ! /
. ! ‘
- ti
e [Read Freddy the Ral Penshes’, as another epistie frore “rolddy
the Ceookroach
The students should have read variou types of nor-fiction, inchuling
biography, aulcbiography, history and travel.
: , -7 ,
Journeys @ Discuss the distinction between fiction and non- fiction. Let the
: students survey this collaction to determine which 5e!,e::t ons are
based on historical evi r~ce Look for differenc t:'% 4 narrative
style. especially the use . dialogue-and description. In the non-
, fiction stories loex fos detalis that might have been invented.
_¢ Reacg "The Attack on Pearl Harbour” (pp. 131-142) and “"Tragedy of
Errore’ (oo, 146-153) and discuss me dtr-ﬂre"ic:e in effect of the
writer's personal involvament.
& Night to Remembar ¢ The Titanic has become a Symb@l of the éﬁgiﬁééré ro.rris. Discuss
N p—— othar suppesed == . disaster.
g such as the Hindenburg L’:r'aﬁ:h *he uvevc Pxpl@gl(‘"\ various dam
' and brudge breakups. and the Chalk River Crisis;
My Fo-nily and @ Discuss Durrell's 3 ude to the world of n3ture e studenis
* Other Animals choose ncidents of parhicular interest to them @ discuss the
. Dasis of their chuice
Mavar Cry Well # Diar&s Mawatia 37048 +a tha walyas Show he NESR tilm Deatk
. . ’ ol-a Legend Discuss the justhcation for government baunies for
* - N wolves. Discuss the bunting of canbou. Discuss man se ol the
. northern habitat.
A e
1
The Bears and | . . ;@ Discuss Franklin's achievernent in domesticating the bears.
-7 Discuss’ the-deswabuiny czf masing the area a game jreserve.
Crusoe ‘of-Lonesome Lake e Ciscuss Edwards’ at’:hl?vemeﬁt and survwa' Oiscuss the c;«:m:ept
: ’ . of seli-sufticiency In the wilderness. To-what extent are Franklin
»nd Edwards dependent on civilization -for their technology and
) Cresours FS’T’ ) :
i

o - P
. oL
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The students «aoun, o »3
monologuas. pusn2t nla

theatre.

Acticn English 3

® Read and discuss "What Do i Say? How Do | Say It
and disguss how spaech may revzal characiler.

=

%

Read "Fuppers (pp 7i-34. and discuss haw dialogue can be
used to ‘2l a siary.

2 Let the students sufvey the scrnipts and piays in these collscions Man in tha Dramatic
and choose samples i~ slassrocm prasentanon Mode 1 and 2
Ll

Tha studeytts should have had an opportunity to read litsrature aloud. They
should participaie in poetry readings and claservom Jdrama. :
i = : . :
F
'® Suggestions for poetry readiag "2 included with the aral activilies i
recommended for the accomplistment of Goals 1 and 2. itizim-
porf@g. In the classtcom presentasion of poetry thatl ail readers
should have time to Srepare and rehearse their readings Studer's
may practise poety reading in pairs or small groups. ang ofly in’
front of 2 large augance when they are configent o1 tneir ability.

(R SN S )

wry Make use of colowred lights (an overhead projecinal wth a
Tcoloured transparsvicy) and potlights (3 35 mm. siide projector),
to create atmosph :ve for a postry reading. Let the students chnoose
suitable background music, which can-be cued to their reading.

# The opening chaplers c;;f this novel may pe read aloud. vsira e Pigman
contrast of male and femaie voices to create the effect of th. .o )

narrators oi ihe 3tory.

L7

Tor classroom drama it is best 6 begin with short inipravisation
and imprompty puppct plays and taped radio sCripts. bevore
reading or staging one one-act plays.

®
[

The studoents should have iiad opportunity to mermocrize favour!'s 'ines or

passagas from iterature. 2
e Memc “ation of poetry ind drama should be ercouraged. Many of Nobody But Yourse!f

the lynics in this amhaicgy have been recorded a3 s0ngs, and the
words are ramiliar. Encourage students to memorize these short
pcams fur classrgom presentation. »

@ Invite local poets to rzcite or read poetry in the clas-rcam.

: : «
\‘1 ° i : nﬁ
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fiction. and rion-fiction of the past and present.

. ¥

~® The Reading Ganferénce is an |rﬂpaﬂant feature of USSH or any -
individualized reading program. giving the teacher opportunity to
advise the studenis on their choice of reading, and possibly direc-
-ting them towards a vanety of types of hteraturé to extend their
reading interests. . =

Purves, Alan C., ed. How Porcupines /\‘Inh Love: Notes on a Response-
Centred Curriculum. Lexington, Mass: Xerox, 1972.

National Fnlm Board. Death of a Legend. 16.mim. 57 min. Cgiau

1=3

"The students should voluntarily read a broad variety of literature, including



s o GOAL 10 )
. SXYENG STYDENTS' KNOWLEDGE OF SELF AND
SOTETY THROUGH LITERATURE :
’ : -p
. {\S Tocdes o athcaled. a life unexamined ig r’lét worth living. This. )
Goa!l aic s students to exsmme their values in a social and
) literary &ooieent
fhe studeriis s=oui” be uii to ldantlfy values and attitudes expressed m B
works of literature, and a:wnparé these with their own.
ACTIVITIES FU* LASS, SMAL!L, GROUPS AND TEXTS -

AMIUVIDUALS ’ - .

‘@ After the stydents have read the novel.ha i lhem. in an essay of
‘at least three paragraphs. discuss why peopiz are prejudicad. The
title of the essay should be - ‘Prejudice Exists Jecause . (]
the ESSE) give reasons whiy préjirdie exists. Give éxarﬁples fram
the stories and from lite. IF possible, offer a Eolunon xO the problem
of\prjudnce Dngcuss the use of the ierm mgger -

Y Ly ~

A B -

) After readmg the novel. the student*z should ¢ give three or four

[ a?’me Evens und characiers in this book
are one of the fcllowmg

a) very.true to life 7
. b) exaggerated or glamorized to increase popular appeal

c) believable. thDugh exaggerated

d) mr;:rédll;[e

e) part romantic. part :re,alisﬁ;? .
. 1) tod commonplace and dull to hold a reader's ajtention

a) fanciful '

e View the film Arctic Outpost and discuss how the environment af-
fects the lite of the setllement...

® Use the following tcéics’ for discussibn groups:
Put yourself in the place of the hero and explain why you would
~ have acted differently or 5.m|larly at one very important place in
the story. 7 ) -

&

Which.character in the book would you like to have as a friend?

i ) . &
in life. people have reasons or motives for acting the way they do.
Do you consider that the characters in this story have un-
derstandable or believable motives for their actions?

Q R T .
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in their own WGﬁdS Jahns attitude..fo
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E Have students. descnbe
5;711351 and compare it with their own. ls there aﬁy measure of truth

Pig'nan .

5
N £

in’ John's oliservations? ¢

eIn smali groups have studems diSGuaS the prablems 1haL .Jahn and

then hawe them ‘..arnpsre these rproblems “with th!:fze f_at:ed by
students in their own commumities. How can-students deal with
.- seemingly insurmountable family difficuities? . .

o Have students commient on the ?Dllowiﬁg statement: “It's no won-
der Kids grow up to be kitlers, with all that rehearsal.” (p. 85) .

# Mr. Pignati, John and Lorraine play a VérEaDﬂ ’Df the Alligator River
Game (pp. 104-108). Have students explain (in ONE pardgraph. the

pizrson whom they would have thought to fbé the gmltlé%: party

/ Ll ’
» Have students disciss’ “And maybe Lorraine and l.wére only a dif-
terent hmd raf traboon in a way. Mayza @ we were all baboons.for that

matter . " {p. 155) : i
I, fiuit roll" (pp. 8-9). Have students

s, ‘ ' o Oisduss “the supercologsal fiuit roll:
’ ' ' - discuss ways in which tBeyhave harassed unsuspecting teachers

__ . (when fhey were youndger. of cours=l. Have theémr create a skit
r,about an undisciplined classroom. o

t .
Campbell's Kingdom - e Have students discuss which of the characters seemed like real
’ ' peoeple. Why? Have studenis quote 10 shdw how the author made

them seem real. With which E‘h?r;‘l("h‘ir dud the 'students best iden.

tify? Why?

=

- - What changes in the plot would make this stovy mo'e realistic?
Have the-students.write a letter 1o the author and sugg#s! these

changes to him: .
chmt of stressmg Hmward s age and

Pied Piper e Why does the author make.a
frailty at the beginmning of” thal’baak'?

® Have students exaritine. ahd comment on. the various methods by
which the Gestapo @\Hmer iried to get information from the two

Eﬁghshmen

J - = .
In the Heat of the Night @ Have smail groups rép@rt on: Al\thcugh the novel appears on the
' surface, lo be a story about the solving of a murder, there is a

ACE,
much ﬂeeper Aar more important conflict.”. Specifically, what is
this conflict? Fmd AS many examplgs as you can 1o support your

answer.

"

'® Have students compare the characters af.Sa@nWa@d gad Bill

¥

Lo



: _ | ¢
Gillespie. Both arq small souihern jolicemer. but there the, .
similarity ends. Do a prief character study of each man. then wrile - .

a paragrspgh showing how their personalities difies. i

® \irgil realizes the awkward position in which his presence has 1 /-
. placed Gillespie. yet he cannot really do anything about it. Find - ‘ /

‘examples to show Virgil's feelings about the situation and Nis at--

. . ‘tempts to smooth the problem out. . C /.
. ! . - \
© At the beginning of tHis stgry. Mr Gillespie, the police chief. -
~ arrests Mr. Tibbs. as the prime suspeet in the recent murder case:
yel. ar the end of the book, Gi;‘lespiihakes Tibbs hand. Discuss
~ the gradual growth of respect and admiration Gillespie eventually ~  _
feels for Tibbs. This can be done by focusing on how Gillespie . r
behaves towards Tibps and-wha* ne says to him at various pointe . < ’
in the slory. 4 . L :
@ Examine the town's social structure, and hierarchy of power. from
" the top to bottom. Say where each character fits and specalate, if
yoU wish, about other, kncwn pgsitions. even.if ng named, charac-
ters arer mentioned. Trnen. examine Mr. Tibbs' place wher he first
arrived in Wells, and his eventually changed status. and the
reasans_for this change” ‘ . : i
@ First give a definition of""scap®goat”. then explain the ofigin, pur- .
pose and practice of the ancient custom: then examine Mr. Tibbs'
fole, as a scapegoatl. in the murder case in Wells. Then explain_ -
how he avoided becoming a scapegoat —or did he? :

i a

. . -
e A ptereotype is a mental piciure that is applied to a person or '
group of pecple. It doés not allow for individuality — ali members .
" of the group have the same characteristics. For example, the megro - -
stereotype is seen as having natural riythm. beautifut voice. white -
teeth, loud clothés. Have students examine their own stereotype
by having them complete the following table of stereotypes:

xhippies—béa\dsﬁ‘!@m)g hair, dirty clothes, never-washes, never .
works, disrespectful. altends rock concerts, dralt dodgers.” - .

grandmother — .
movie director —
Englishman ——

American tocrist —

& Have the students pretend to be Raiph Edwards. now about sixty- . Crusoe of Lonesome. Lake
five years 0ld, re-reading the journal that he kept from August. : T
1912 when ke first visited Bella Coola..at the age of twenty-one,
anitit about 1956.

2 -

ERIC |
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- ’ ' Select the daily entrigs in the journal that best reflect your wide

’ ) e to variety of experiences. your struggles and your achievements and
| copy them out. As you have kept your journal for SQITIF‘ forty-four

years and ¢eldom seem tc have had ah “ordinary” Yay. you will

have to-choose about™0.to 25 from among more than 16.000 — so

T . think carefully wihat best represents yc:ur lite!

= : a\ave the stu’déms cogmplete dne of the féTlDwmq ,asygnzments

= 3.

i Baloh Edwards’ rmost difficult pscmrem during the time that he was
t . establishing his farm at Lonesome Lake. was to feed himself. Say
what he could brcmde himself with from the start, what he had to
bring in and how dlfhf:ult ‘the journey was: hg\w he’ graduaily
. cleared his 1anol. started a garden. and created pasture. the crops
oo _ - and trees that he gradually managed to grow: the sfock he brought
’ in and how he did this: how he earned necessary cash. how he
divided the,year between earning money and working on his land.
and the adntributions his wife made. after he married.

Crusog of Lonesome Lzke : : Lo
&, . ® The author states that. "Ralph Edwards’ life . . has significance
s ' Yor all of us — in-whatever place. position or conditiorn — in our

’ —~ " jwentieth century world.” Let the students discuss the significance
ot Edwards’ life for them. Wh@t !es*‘%ms gan: be learnedt from Ed-
t wards’ en@erieﬁce? . :

\ ® Distuss the question: . . -~ . : -

-

. i yc:u would like at same future time. 10 get away from 1 all. anc
. ’ live' tike Ralph Edwards. exactly why would you like ta do so?
_Exactly what deE'FﬁE!SS area of B.C. woulid you go to7 Include two

oo . e

. maps like those at the beginning of this bonk. (They should be

~.drawn to scale). How would you provide yourself with food and o

o . ! . shelter and How would ygu earn the cash necessary to establish
_ z : : your farm? While you may use some of, Halph Edwa\rds ideas. try'to
- ‘ ‘be origmal.

= . : v : ) -
Man in the Poelic Mode 3 e Eead ‘The Lonely Man™ (p. 26). "My Grandmother” {p. 62). Have
the studemnts visit an old people’'s home to talk to individuals about
life in the early days of the community. Afrange once-a-week visils
in which students.read 'c:: write letters tor. and fatk to the old
r;:er:pi\e . -

® Have Studéﬁts list the simatiéﬂs which make mem léjﬁ.ely Arraﬁge

ze::hves Have studems ;E\ad their p\aems ti} the @:!ass. ST

" @ Read “It's Rairding in Love™ (p. 68). Then have groups of students
e rote play the part of the bay and girl in the poem. Make suré that
the students indicale the reasons for their nervousness.” :
Class discussion: Do you feel that aduits react in a similar fashion
: ‘ ) when confroated with members @f the appns ite sex? Why? Wh- '
- not? . .
. T - "
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® Read “The Motoroycle Song™ (p. 5). Have the students relate their
feelings white riding on a molorcycle. Are these feelings different
from those experienced while riding in an automobile?*

iy : C 8 . ; )
Have students draw a picture of their favourite type of mptoréycle

- or have them design a motorcycle of the future. Then, .have them
write a short story about an experience they c:@ld have had while

. riding it. . - A

® Afier reading "This Land is Your Land" (p. 8), have the students
research the procedures and requirements for an |mmrgrant m
become a Ganadnan citizen. . .

Haave the students write an essay on the sub;egt of "What It Means

m be a3 Canaﬁlan szen ) .

P
"
~

Nobody But Yourself -

q

* S

L ] After reading “The Bomb™ {p. 11-31) iet the students discuss what. Man'in the Dramaue Maode v

Eddie finds aut about Miss Jenny and about himself in the c:aurse
of the piay. - _ 3

: Have the studems ‘tape the play, with narration and- sound effects.
Presem tms radio play to the rest of the class amd have them com-

= ment. | -
"We are often prejudiced against (or afraid of) people who are dif-
ferent from us. Prejudice often results in discrimination. If a
restaurant owney is prejudiced against young people, he may
presume that- they are all' unclean and fnay discriminate by
\r}ﬁ‘using to admit them to his redtaurant. Have students list five
Tamplézs of disgrimination.

©® Have the students list all the “supposed” facts myths and Iegends
that Fa:!ey Mowat was told. or learned, about the wolves. In‘the
same order, the studgnts should say how Mowat was able to refute

each one, -

-
Have the students d!sn:uss the wolves’ family and somal life in
detail. The students &ould compare .the wolves' family life with
Candian family lite, with the” purpose of arnwﬁg ata conclusion as .
to which is the more ‘human’ -=

The rarrator of this story is Fsrley Mowat Have the stugents retell
- any two incidents-from the ps:nnf of view of 3 wolf. Students may be
a dnﬂére'n walf for each mmdent if they wish.

~ View the NFB film Dgalh of a Legend (51 mins. colour).

View the N.F.B. film Caribou of N’Qﬂharn Canada {13 mins. colour).

-} After having the students read Chapter X!, ask them to relate the
legend of the wolf and the caribou. What do they think it means?

® Explair; the meaning of a comnunal family. {(p. 181) Which human.
gocieties live in this manner? What are the advamages and the
disadvantages? .-

S » 7 '.\,,

=

Never Cry Wolft

Never Cry Woift

B T



. ) 4 f = = = V§' § . ‘
" @ Discuss what Mowat beljeves is one of the main differences which
. distinguishas the woll fromi_man. (Refer to p. 203). :
. - . . . ) B . .
* - : -
; - ' + @ Discuss “Whenever dr‘ld wherever men have engaged in the min-
' N . . . .. dless siaughier=-of ‘animars {including other mazn). they Ilrav?- often:
. attempted tc justify their acts by attributing the most vicious and
. . revolung qualities to those thay would destroy.” - 7
‘ _ ® Have the students ezéargh hee wolves are treated in Canada. .
' - ! A today? - ' . ' )
R . . [ N .
. & Night tor Remamber ® Discuss Was any graup in this m:uel %hUWH to be pppressed? i
£ . . so. by whom and why?
® Have the sludents imagine themselves as survivers (rich or poor)
and hav~ them reiate Iheir PXD?FI nces or have them-imagine
R - themselves,to be the relatives of a p rSr:m repo‘rteﬁ missing. Have
* .. themn dezcnbe their hrst reahnons dpon hearing the news.
*x ‘ B
Divide the class into rwe groups. Each qrmrg 15 to pretend that 1tis -~
' 7 , : ) - glvr{’ig evidence belore a Royal Commission investigating the cir-
.o . cumstances surrounding the smkmg of the Tlismc
- s * ‘ s -
Group 1 First Tlass Passengers
“ . : Prépare a report. in which you fully answer the
. < - fallg wing: - :
. ’ a) Explain when and hqu you were first made aware that
something had happened to the ship.
- b) Give your views as 1o the adéquaﬁy of the life-saving aqmpmem
. . j and procedures.
- * 4 er: -
- . . c) Give your views as 1o the behaviour of Officers and Crew bet-
ye wgen the time of theScollision and the actual sinking. A
» » -od) Explauﬁ w'hethér or ﬁm the proceduré iﬁlmwed in h:sadmg thé:
- L ST lifeboats was :atlsfadory fRom-your point of:view. -
. ) : ’ e) Explain who \ nu-think was to blame. i .
; Group 2: Steerage Passengers ' ¥
- 7 - ‘Prepare a report in which you discuss the points listed .,
e v for Group 1. .
) ' ) Group 3 Officers of the ‘'Titanic” -
_a) Explam why the accidént happened. ‘
. b)*Explain what you did afigr the collision. .
) c) Explaiﬁ v+ you attempted lo save the ship. .
) d) Explain how you handied the loading of the iifeboats. *
- "' . . e Explain who you think was to blame.
: o . 7 : O . K

ERIC " A T T
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Group 4° Crew of the “Titanic™ ~ - .
i?repar'e a report 1 which you fully answer the . -
: E’:Ilovi/ing : . . S B
El = s N ¢
Explam what yDu did, tcx help save the passengers . . R
) Explain what you did to help save the ship. ) ’
c) Explain why you. Dccumed space in the lifeboat: o - 7
d) Explain- how ydu feel about the Officers. . © - Lot o =.
¢ Explain who you ‘hink was to blame. ) N - B : ’
- Ca - -
) = _ ’ . & z . i
) Group 5. Survivors in tha?Liiebaals
T - Prepare asréport in  which you fully answer the
g following: - ' ' )
— f =
i) [xplan how you came to get into a lifeboat. - 7
B If you were a male passerwggraxjusufy your presence.
c) If you were a-male crew member, Justify your presence
d) Explain what you saw and hea'd from the lifeboal. - -
e) 1 thére wWjas room in your boal for more-people. explain whyyou '
did not return to pick up others still in the water’
. - a
. . : H )
o The studenls shauld have increased, thmugh their reading of literature, i
their awareﬁess of the diversity and complexity of human exparience, and .
\ of. concerns shared by penple of -different periods and_ societies. .
[} - : -‘ N
@ Discuss with your Students tte nieaning of the word ° ‘stereotype” Shane
and “literary convention”. Have your students list as many - -
“western conventions” as they can. Ask your students 1o describe ) _
.+ .the conventional characters in this book and then to contrast these - )
- conventional characters with” people -in real life. Discuss the ~
y dominant values of the society’in literary and film westerns. ,
® Have the studema discuss It you were kldnapped and taken to Lé'sl Horizon
* Shangri-La. 'would you be more like Conway wha wanted to stay. or N : . -
; like Mallinson who wanted to get back to civilization? Give as . . :
many reasons for your choiGe ds you can. S |
® Let the students try this wyiting exercise: o - " Lost Horizon - '+
As C;Gn ay. wme the story of your |curriey with Maumsorv and La, ST
Tsen. frbm Shangn La to Chung-Kiang. Givé your reasons’ for
going ‘(ybu didn't: want to). Describe Lo-Tsen's gradual aging and
the effedt that this had on Mallinson. Account for Mallinson's death
and include some vivid descrrptmn a.f the scenery and of your Emg
BN difficult and tragn: journey. ; )
o . - Lo ) N d 7 - ", ) . v {j; .
K N N A‘,‘;F
5 L - 7
Q o L LT N :‘ A\ ’Zi};_ \ T ! . /j
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Sword in. the Stone . ® Before- TEEC}H;!Q the novel, havé students dg, the fE)HE\VIﬂg
! : ' , background studg . E

=

- . ’ 1. ,Was *here a King Arthur of Englaﬁd or whHo was-he? ;.
: . What is the name for the many stories. written abé‘bt him?
What _is the title of one book of suchistories?
When were the “"Dark Ages?” : .
V\zhy have they been 'so called? - - -
What was the cause of their. beginning? )
What historical period does the term “medieval” cover?
What_is the historical period that followed? * N .

!h

£

"

o~

i - - : - s
s ) . \ . . .
e Many of the>words associated with the setting of this book
: . ‘Medieval England) may be strange tb your students. e.g- the spor-"
i‘ S . - ting termmol@gy of the Middle Ages telg. falconry — pp. 13-14).
' Try (o get as many meanings as ycg can from the context. w;ﬁmut

i - gaslng a dittionary. ) = -

| ) . & One of the reasons why! this br:ﬁ:ak is so amusing is the author's -
) ) X . deliberate xuxtapasut\bmng of much_more recent® fﬁ\fél'lilgﬁs
-t : ’ v . discoveries and customs with hlS early Medieval setting. This ap-
‘ plies particularly to Merlin {wha is living backwardsm time), Eut it
also applies tg «f;fher z:har;ar:._ ers ,aﬁd to the narration.

= . : - - Have the students keep trat:k of any examples that amuse them
: ' *and have’them ask the teacher about any that are puz:{lmg A

1 ) - .

P - : . .

: # Have ihe students Che:k the, sources of Merhns test:mamals
* . ; oo (pp. 42-45), then- have them say what they think of each person
o= concermng his or her suitability as a person to ask to write Merlin
a testlmamal Then write what you thmk eagh pejsan rmght ac-

- . . tually say‘ . 5 ) .

. B - = =
-. LTI Il

. [

1 B _ @ Sege Chapter 15 (pp 191- 195) Have the Studenls discuss whethér

(- C . ’ _ they would rather have a Christmas like the one at Sir Egtnr , Or
the one that they usually have Have them gwe specific rea se 5.

B T ¥ . - 9 o+ . -
1 . . . -

® “The best thing for d|5turbance ~f the spirit is 'o learn.” " p. 25)

Have the students agree.or disay;. * ancd give their reasons or
1 ) , have them narrate a personal expeneme if they ﬁave faund this ics
¢ 20 be true. - —— .
L

< @ Have the stydents discuss wHich of the various things to légrn that
Meriin ment:cms (p 257) they would most like to learn and why

3

3 # -

_ S ;- @ Wart couldn’t puli the sword out at first, however hard he tried. His

‘. e : friends then tell him about what power or, sttength 1o use. Finally,

: : -, however, he puts his hand ouf gently érLd draws the swcrd dut.
oo ‘Gommem or exp{aln Y

Aruitoxt provided by Eic:



. . . - ) =

9. Have the students read.some animal poétry and then wrife at least” _ - e i

" one poem about one or more of Wart's friends, Ask therfi to try ang — e .-
express the essence of -any animal they choosg. They w,;H find . i , '

. plentg c::f hglp in this book if they will look back
® Have the smdems read ‘The Ehart Story of Mank ind” (p 4)and « = . Imagipe
“History Lesson™ (p. 12) then plag this ““Extinct Civilization Game ™ )

) Ermg e sczhcxal any vanety of amfacts —_ kleenez er?aty tin cans, '

bc’axes broken dishes. etc

3
=

- The relics you see before y@u are the only rermaining artifacts of an

" extinct civilization which one inhabited a distant planet. Remern.
ber that you have never seen these articles before; i.e. you do ot . -
know, the -purpose for which thay were oncé used. By an =
examination of the relics i front of your group. decide wpat the
—gm:u: ‘Y musl have been like. Eanssder these questidns:

.

1. List and déssnbe the artlcles before you. F!emembgr that you
. have never heard of a 'tin can’ or a ‘photograph’. You will have
TR ,to descrlbe these items, usmg other terms. - *

2. Are these articles in any way aiike? 4f 50 how? -

L3 Far what purpose do you suppose these art:c:les may have been AN
_used? (USE YOUR IMAGINATIQNY * - .
* & ' -r ' FE‘ g [YRN — . .
AGAIN USE YQUE IMAGINATION . | ' e sy
1. What "ﬁ'eas beliefs and values were lmpcﬂ'taﬂt to fhY5 sogiety? <. .

. ‘2 Was this sameﬁs-warhke or peac:eful*? Why‘?‘ . . L

3. Deﬁcrlbe ?he planet Cavered by, trees‘i‘ Water? lce? Warrn"‘ )
Cold? e;c . . - ' : .

a # = : £

4, Descnbe thé ‘dominant life f::xrm of this sm:lety Mammal?. Rep- ' = o oF
tile? -Some unknown species? What did this species look like? _ . . ¥ -
Wﬁat did it eat? L - ' '

- 5. Can you add any %‘;;Eer InfDrrTlatIGfl that wr;:uld hEIp scuenusts tc\ ‘e . »
’ récDﬁstruct this lost r:lvmzatlaﬂ'-' . . f e .

= . .
. L] =

® ﬁéad “*Song pf a Hebrew Ap. 4y, ’Have the stucjents fmd-saut and Man in the Poetic Mode 3¢ -. : "

prepare a repof 'about life in a kibbutz. Have them comment on . T : . .

‘areal ol life important-to the Israelis. Mention such aspects as ~ . .

‘working'. “praying’, ‘singing"; 'loving'7 as éxamples from the poem. ; ' :

View thd fiim, The Kibbutz, (22 mins. colour). Have your students .

imagine themselves_to be young lsraelis living on a kibbutz. In - -
. what ways is the life on.a klbtiutz dﬂferent from western hfa'? L .

. =7 R . , s 1

‘ . *

[ Havg the students regearrsh the existence of rac.lal ghettos m o .- ' .
Canada Why‘dg people, belﬁﬁgmg to Fﬁlfl(jflty groups.: tend to . ° y T
band together? IR U ’

VoL - L
i - H L

byt . o . . v

i ﬁeaﬁ "Harlem” (p. 5) Have the students Il’ﬁaglﬂé themseivestobe , . . J . T o .
Négroes hvmg in, Harlem Have themn write a short smr;' a:n:ut their C SR S
axpenénces- e e e . . . . v [ ‘ -
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~Madman on the Root”

'hulugnes ® Pead” Suﬂg of War” (p..90). Have the sty enfs wrxte the fDIImeg

L -

- essay I wauld or wc:uid not. ga to war. bécau;se
. 1 LT L
3 . R - :
Read “Black Day in July” (p. 36) and*'Blowin' in the Wind" (p. 34).
EisguSS: ‘I5 ﬁyg\exrer necessary?’ Have students expiain their

& 4 ;f =

Bring to SC‘ﬁDDI the anti-war. mysic of J Eaez of Bob Bylan.
Have your students make a tape-slide df—‘monstranaﬁ makmg clear
their views on %'var in general or 6n.a particular war, -

) it ,I -r = A . s o E
Have the stydems answer these questions from “Black Day" in
their own way: '
did it happen?
did it 'start?

~

can’t we all be brothers?

1. How

e

H@\’.i'
3. Why

Why can't we live in peace? - T

Have the stutlents list the &persnt:cﬂs mentioned in the play “The
(pp. 67-77). How do superstitions beging

R

Have the students research early. definitions of mental iliness. How
were disturbed patients’ treated m fcrmer tlmes‘? How does modern,

act!ce differ? . %

= - = I . T rs .
L ! -

Invite, a doctor_or psychologist fo talk to the class about mental
iliness. If there 15 a wospitai for retarded or. mentally disturbed

“children in the community. sy td arrange a guided tour.

Class d:scu.:s;on How can we rer:cjgmze the signs of emotlon%
dxstmbaﬁce ‘before these reach the .acute. stage? What ca
studems do if THey find themselves unususlly depressed?

& 3 A S—

5\ ’ - ¢
Read “Time and 'F:rne Aqam (pp. 145-153). .Have your studems
imaging themselves to be aﬁy oﬁg of the charactefs in the play.
Have ther’n prepare a message fromythe people of the particular era
r‘ﬁpfeséﬂtéd to-the people of our own time*Have the students dress

“in apprgpnate costumes. ‘

Discuss with the class how social values are formed and how we
rely on the past to give shape to the > present and to prepare for the -

Juture. fave students prepare a report on howe social values:have

f“hqngﬁd in the past fmurj They might - ‘mention changes m
morality. layw. ethics, ccdss of dress. manners,: scclal mability, etc
in their: repsrt .

. x‘:? = = =
C=t \ D S E .
. 1 P s .
o W LI T A -
* ‘\ '._i' & . il = ]
- g ’\ t ) i i
i W E - Y Lk - :



[ H‘we students sjregjare a short spaech ir,which they- relate what
period of histar y. other than the present, they would chodse.to live

.in. The' reasons for their choice should bé an.explicit part of the

speech. : \ ~ .

P

@ Have the SMdemt% descnbe life in Corfu. How |5 hfe m Gr&ee& du-'

ferent from Hte in Canada? . -

® dave the students discuss how the'first-threls chapters depic
Gerald’'s love ‘of amimals and his love of humanity.

® Gérald Durell's, descriptive techniques make some of his animal
characters seem almost human: Have the students explain haw he
does this. Prowdp examples , &
- ‘ . . i -
@ The Dyrel! family is composed of a group of people. each af whom
is unique. Have the students write a character sketch of one of
- therr‘ other 'hfm Gerald.

®#iHave the students prepare an oral report on the fczllawmg If you

could live anywhere in the wdrld, where would yoli choose aﬂd

Y why? Wh:ﬂ type of ifestyle would you like? Describe the situation.

- ‘} »i I .
= L; . 5 . o ) -,

® Have stvdents discuss in small groups. Who was right. the white

men ofijhe Indians when the Utes had left the reservauén? (pp 6-

=~ 8). Why? VIF‘W the film C‘m‘ral' .

-,
= H

® Have the studems dl%LLlSs 1He “old way " of life. Use quotations aﬁd

examples from the :lDr‘y . ' . ‘
z - . ' {

. Have the students guve some examp es c:ﬁ hc‘:m the whlte man for-
ced Ms ways on Thomas p. 50- 57’)
- \

= =

1 ) = 5

® "What do studaﬁrts .think Thomas meant when " he said. They km

,wrthau! Quﬁs (p. ?3) - . . \

: = .
= . L] ) . H 5
A = _ = e o

-

. ® _Have students nmagme that lhEy are Thomas attendmg‘ the new

'school. Have thenr describe, using the first person. a day in their

lives. ey . ! . . .
) : ) Y.

“ L}

&

e Comment: "He wasn't riding for time or for the crown. He was
- riding for himself. And he wasm riding the bay. He was riding a
hurt snd a hate, deep ‘inside.” (p.99) .

_of his life, Have studerits desctibe this search and the conclysions
to which Tarn arrlves at the end of the novel. Have students con-
t:lude whetherﬂhls dec;slcm was r:ght or’wrong and' why.

ERIC .

Aruitoxt provided by Eic:
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-® The novél describes Tom's search for an identity. for the meaning -

NI

My Family and
- ‘Other Anim>is

When the Legends Die

-

[ s

When the Legends Die.’




o . . . R

. . ] Mcjdem man has learned much from mdlgenous graups regardmg
PR ) i .copservation of natural resources. Have the studen]s discuss how-
’ o o the dndians_felt about nature. Then, have them design a cpn-
servauon program based on the Indlant attitude. (p. 25) po

P - . . d . te
i' . Lol . . -

i

e i DR # Have-the-students-imagine - themselvas to.be the bear cub so that o
o o "“they can, from the point of view of the bear, descnbe how they» ‘
bec:a[ne friends with~ the b@yg(pp 34-35) . _

= = 4 By

[ . L=
L : e

. Lo . "“Q-F .g @ Ciass. glscussmn ‘The art o%; Iosing Have the stgdents apply then‘
- A
- . conclusions to the novel. What lessons Gancernmg Iosm:; does
=T Red have. lﬁ mind for Torn"? (p. 107)

i

‘ ’ k ) ! * - l 7-, - - ’ : ' ‘I'. .

- @ Have the students compare Tom's search for a meaning of life with= %

Co o a similar experience théy-have had, real or imagined. Let them ;.
R S L : *c:hoose tﬁe form — poetry short story or essay to present thls ex—,-

. . ‘perience. " | . e _ .t

. 7T 7 07 2 e View the NEB. film, Circle of the Sun. T - BT

: - : B 3 Sccneg or Iater every farmly cycle Wl” be. dlsrumed by death
T . : "~ - . Discuss how this affects each, survwnrig member. How will .the ef-
et ) . T fect differ aécordmg to whn:h member dles“? Accordmg to the

e cause of deajh? IO . :

,ﬁs,,, LY
' -

= ‘ - PR §

s Wt Imagma L ¥ ‘ _ .® After" reading ' “The”Bamboo Trép {pp. 51-64) and “Side:- Eét:x g
’ o ST Tt (pp. 27-36), have the students define 'céurage’ and ‘fear’. Then,
) haue thern glve examples of each from the two ‘stories and from

| b
) - BRY

o "~ « Imagine - < . Duscuss Is ‘@*mdn .who feels fear but acts bravely, a coward’?

S B : ‘' Why-—— or why not? Discuss the actions _and thoughts of- John
e - . - Mather and of the man in "Side Bet” in “this context. 1s a man of
’ woman more couragenus if he or she acts bravely when he or she

feels fear, or Iif: he or she feals no fear’?

*;w;é . Voices 2 . ¥} F!ead “Shoe Shine" (pp 17-?2) Eave the students createéoﬁe-act

act cut the play they have created makmg sure that the erﬁotcons
of the characters-are made cle@r to the audience.

=

a .
: . R - .

. ’ T e H,aveﬁ*l‘[ea studems |rﬁag|ne themselves tc have ‘sdme haﬁdlcap
. Lo : Lo . What changes would they need to make in their lives? ‘How would:
?‘,}’ T i their handmapsaaffect tﬁe lives of theur families” and fnends‘?

. ©s ) ® Some people are pre;udlced ‘against cthars who have physu:al or
T T o . mental handicaps. Why is this so? Have a°student in the role of a
RN Yo et ‘ handicapped. person applymg for a job, “While_another student
o . e - :%takes the part of the prgspectwe emplayer ﬁecreﬁéﬁh&gnsumg
” EEE “ canversangn . L T

',e

.

- . 5 - . -

X ) B . . 5 - i .
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"'\far handlcapped persons in the commumty Feghaps sc‘zme
‘students would like to volunteer their sewicesi :

L E - - Tk : .
T N . . . - + B ; . B

- @ Read “Refund” (pp 1- 19) and dlscuss T‘he play : énds “with .the Man in lha Dramatic Maﬂa 2
- ironic statement that; “in the future it will be our plcgdegt boast- - )
" that in this school, a pupil simply Tanfiot fail.” What is ‘irony’ and o .

why /is’ this statement ‘ironic:? What relationship. if any, do the
‘students -feel this- statement has to.the current.system of B o ,

ducatloni‘ Topic for debate: Resclved: No student’ shouldreceive ' .
‘a faumg grade-in.his or-her school career. -~ - : .

. i e

Vs . .

" @ Have the students intetview any comhmatnoﬁ of the following Man in thé Dramatic Mode 2 o -"/
groups: other students. teachérs ;admmlstrators parents. -em- :
players old people, lawyers. gaygmment officials, on the topic of - )
. “what changés you would likefo see in today’s school system?" ) .
Have the student add his or.her conclusions and report back to the . - .
class, Taped lnter\news W'uld make a very satlsfactaw préSén- . o L.
tatn:m — ‘ : ’

., Di‘si:u;ss how rgl‘es are made at the sr:hoé_l,_\fy@uld students like to o
" add to.delete from. or/,change these rules? i so. which ones. and '
. how? Have the students prepare a list of rules which they think arer
":ndlsper\same for the efﬂc‘.;ant runnmg af the sc:haal ’

" ® What do the students ﬂ'nnk should happerv to thcse w’ha break ) .
school rules? Use the fcrmat of a rcundtable or pane) discussion. - , L

®-What are the aptlarfs e:vpen to a school arap{)ut‘? Are more or fewer -
. pgople dropping out of'school today. compared to twenty 6r thirty . ’ -
“years ago? Why“»‘ Do the students feel- that people should be _ . o
.+ »allowed to stay in school whether of not. they are working? Do the . i .
.students feel that education is a right or a pnvnlege'? Have them : ’
e;cplam Vuew the fnm Nu Raasan h: Stéy

.F' '

: ADDITIQNAL RESQLIRCES - T L
o '»;é} ’ _ .
. ' Edler, Carl A., Mﬁkingyg_zué Judgments. Columbus, Ohio: Merfill, 1972 C T e
. L - Stmon, Sidney B.. Howe, Leland W., and Kirschenbaum, Howard.
s Values Clarification: A Handbook of Pmc'hfal Stmtfgles far Tsﬁihers and ’
. Smdmts New York: Hart 1972
- FILMS NFB.. ~Arctic Outpost 20 min tes. colour. 1960 .o o o
® retic Oulpo inu ou . _ o ;f—s-a_g__‘_
' NF.B. "Cofral. 12 minutes. biack a/nd white. 1954 ‘ '
~ LENFB. ;‘!_;._This Was the Time. 16 mn/rgutesi colour - - ° S S BRI
L NFE Girclaial' the Sun. 29 minutes. colour o o
LAY = . . - x E
.N,_FE:? - Death of a Lagand ‘51 minutes. cc:lour : -, .
- . NFB. - Caribou of Northern Cdnada. 13 minutes. colour o S

N.F.B. ,.', Nc Baamn to Stay. 27 mmutés -black ané white
M.F.B. Blindness. 28 minutes, blau:k and whlte ST .
PEM-G; The Kibbulz, ,22 minutes. colaur




S goaL1 . c .. o

" INCREASE STUDENTS" KNOWLEDGE OF i
LITEHATUEE ‘PAST RND PRESENT ‘ o

Thmugh astudy of lltarature past and present sfudents should begm o
to develop a historical. perspeetwe reahzmg ‘that the imaginative
power .of some Wworks of literature makes them ‘séem alive and
.relevant to succeeding generaticms : : :

;,E <

The students should have read some eanlampnrary and historical works of
fiction, drama, ‘and poetry that are generally racngnizaﬂ g; having literacy

maerit. o : - ; ) :
. ACTIVITIES FQF( CLASS, SMALL GROUPS AND o ~ TEXTS
= INDIVIDUALS e _
¢ | i
The Pearl . -

» ‘e DISGUSE the reasons why this stery is stlll read some Athirty Years afa .
ter its.first publication-in Women’s Hama Companion. Why do the
pubhshers -describe the wark as “an,enduring and classic
fable . . . a book to be read many times and cheiished forever."? "
How ﬂQES Steinbeck creaie a timelss qualny about the stary‘?
Discuss the- -quotation from the epigraph: “And, as with all retold _ .ot S
tales that are in people’s hiarts, there are only good and bad _
thmgs ‘and blackand whne things-and good and evil things and no . T L
in-between anywhere.” DlSEuSS whether. such- an over- _.- =

SImplmcatron of reahty’ is charasterlsuc of. falk tales,. legénds and -’

£l

fables. --

i

‘. Dlscuss the- novel in’ (erms of the characters. Whlch chafac&ers
seem like real people’? Which are stock stereotypes? How con-
vincing- is the ‘reaction of Kmn and Juana to the finding of the

pearl'? ’

i Discus:s'what aspects of the novel will make it worth reading in the
‘year 2001.-Let the students compile a list Qf the novels wtm:h they -
might want thsir chlldren to read. - ' _

Q Fleéd “The Monkeys Paw" (Dp 33-56) and. dlszuss reascns why Man in the Dramatie Mads 1
- W.W., Jacobs' original short story has bECDI‘ﬁE a favourite radio, TV~ )
- = and repértcry one-act play. What hints remain in the ‘dialogue to ] ..
" sygyest” that tihe play;fs set in an Edwardian English suburb?
~ Would the play be as" effective 'in a moderr Ganadlan setting?
@ Read- "Féathéﬂcp (pp 109 129) and compate Mother F’hgbys
‘creation with Frankenstein's monster. Why has the myth of life : K B
created such a’recurrent theme in literature (e.g. Pygmalmn Pin- .
K ﬁechmﬁ-et«: )‘? R S - X
D Althﬁugh this stary was wﬁtten more than two hundred years agn. :
Hawthome points out fau%!s in sgciety that might be true today. 7 -
-4 The therﬁa Df the mnocent abraad who is learning-about the word, e




" 'Man in the Fictional Moge 2 e

. expgsas its: ewls is cs:nmon in plﬁarésque IntErature ahd a useful .

.'device for satire.

e s

Nobody But Yourselt'~ 'e

® Read "The Licence" {p. 79-93) aﬁd dlSCuSS the reallty of C;‘mar-v

chiaro’s -power of the. Evil Eye: Pirandello’s theme of trutf and
reality, reflected also “in the magnstrates game- alaymg and

. dressmg up, is fundamental to lltEfEIUI'E

a

Read “The Gulprlt' (ﬂp 71!75, and quuss how the ccnfuct bet-_
ween the peasant and the maglstrate g'views of petty theft reveals
a distinction between law and justice, a concern which is as much
an issue in madern society as in Cﬁekhovs :

Discuss the difference in structure between the “stice of life" type
of short story, Exempllfled by Hemingway ar;g Chekhov;-and the -
sfgrpnse ending” stories. as exemplified” “Thé Ingenious
Patriot” (pp. 99-102).*The students should m:tn:e how the distine-
tion apphes to other madein*%tanes in the prescribed collectiops.

This anthology because it is organized thematically. provides

.many opportunities to show that concerns about human life are

shared by great writers of the past as well as by the major and:

. minor gontemp%rary poets and sangwrltsrs While the primary-

focus at this level is ‘on reading the poems for enjoyment_and for
the understandmg of human values, nevertheless -the studéﬁts

should be aware of the selections fronr the traditions of the Bible, -

Basho, Wll!lam Blake, Elizabeth Barrett Browning. Joseph Conrad,

‘Stephen Crane Emlly chklﬁson .John Dunne, DH L.awrem:e

- -

' ta

Discussion of thé literary value of these poems will show some dif-

“ferenc@s in style and language. The stidents should also become

aware of the poems written by major modern- writers: - e.e.

. commings, Lawrenc® Ferlinghetti, Robert Frost, /Ted Hughes,

Robinson Jeffers, Ogden Nash, Theodore Roethke, CarkSandburg
William Carlos Williams. . o - D .

z

Le1 the .students, in dISCuSSIDﬁ groups, make a c@mpansgn of twb.
poems\ which use similar images to evoke a feel ing. " wandered

o lonely asa cloud” (p. 42) and “who knows if the moon ‘s a balloon”
“{p. 184), for example, date ‘from diffefent eras, put both use the

[ ]

Man in the Dramatic Mode 2e

Nobody But Yourself - oy

image of drifting through the sky untll the imagipation is eaptured
by the sught of ﬂowers as images of Iove / co
USE the time-warp dewce of "Time and Tlme Agam (pp. 145 153)
to role-play a meeting between Wordsworthe/and e.e, cummings.
Let the two poets discuss the feelings evoked in their poéms, and
their choice of imagery to express their vue\ivs )

e Arrange a panel dISGUSSIOﬂ of four famous poets .from various

pencds (role-played by-the Students) The panel can bégm wuth




?. : .

&

gach poet readmg a seléctmmmm his work. The rest of the class,

dnd the other poets, can question a. poet about hgw hns poetry ex- _ .

; presses hIS ;vnew of life. , . S : v _ 4
: . ‘ _

'"The Chranolcgical Indax {p. 257) Ilsts sthe paems of earlier Second Cantury Anlhnlaglas -
pencds and suggests possibilities for thematic comparisons. of Verse 2 -~
. Burns; “O My Love's Like a Red, Red Rase” (p. 199) may be com-
: __pared with Auden’s “Roman Wall Blues” (p..229). The personae of .
‘both poems celebrate their love of a woman, yet there is con- ) -
s‘lderable difference between the tones of the_ two-poems. . T - .

oo The students should understand and be- ablé to use. Iltgrary terms relavam _ , B
P " . to the di;cusshﬂ of worke of mwatura which lhay have raad : . -

o

.o . . ) ;\N‘ .

‘@ After reading “Heﬁuﬂdi“ {pp. 1-19) discuss the quotation: “In this  Man in.the Dramatic Mode 2 S
- school a gupil simply cannot fail!” 1o show the difference between : : CA )
. the literal and implizd meanings. introduce the concept of irony as . -
‘" the contrast belween what is stated expllcltly and what is wryly . ¢
suggested. in this play: the author uses both. verbal and dramatic _ -
irony as a means of satirizing the educational establishment.

® Let the students bring copies of Mad Magazine to find more exam-
ples of irony used forthe purposé of satire. Ineach example fook
for the reversal of narrﬁal expectatmns and"’ldemlfy thé target of

“the, satire. . }

@ Let .the” students bring pcliti.cal?,'c:artoons dfrom the local -,
.- newspapers. Show how exaggeration and caricature change our ¢ )
.- perception of people and events to achieve satiric effects. o )

® Let the studems give reports on television satire in such prggrams
. as “Mary.Hartman, Mary-Hartman™ or "All In The Family.” Identify
in-gach.case, the target of the satire, whn:h f’nay be an mdwidual or

~"an institution: o . e

- - V o o / ; ’ i ‘ N L

@ Many of the poems in this collection of modern poetry are ironic ; Sﬁrgé‘rHaysgaGks Don't
in tone. Read “The Heroes" (p. 83) to show the irony in the way the, ; Even Have Any Needle

treatment of war-wounded soldiers -differs from the expectation. .." o .
Many other poems achieve dronic effects by lackmg at famlllars
i _taplcs frorn an. unexpected wéwpmnt _ ;

= .
H

. .
TR

o £ : L
® Dlscuss The Péar! in terms of the IrOﬁy in the suppasedly gaod fou - ‘The Pearl e
‘:-tune of fmdmg valuable pearl R ~ A S
® Read the descnptmn of the pike (pp. 59- 51) in whu:h the predati:ry / ‘The Sword in the Stone : B
. fish is -personified as & fyrant monarch. Show how the hun;\an o B o SRS
' qualities of a cruel kingare transposed to the features of the p,;;ke _ T R _ . ‘ =7
. Thie wealth of detail in this description makes it an excellent mgdel - . o P LA N
for student wmang exemphfymg the figure of pérsgmflcstton iJse - . 5 ;o

B . * £l
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E T
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Samand Contury Aﬂihﬂlﬁg‘a! pictures of animals 1o evoke human expressions. What sort of per- - +

of Verse 2

Volces 2

- Voices 2

. .thalr charscl&rlsllcs

., Pied Piper

((pp- 51-64)

son is suggesred by a particular animai? “A Bird Came Down the
Walk™ and 'Qwli” {pp. 36-137) are poems’ based on the metaphor of -
personification. o T
o S Tl .
- ® The story “Shoe-Shine” (pp. 17-23) provides'an example of irony in
its surprise ending. Read the story 1o the class, stopping at the .
“break” (p. 21). Let the students discuss possible endings for the .
story, ofr write tiieir own completions. Then read- the conclusion

(pp. 21-23) and disguss the effechvene*‘xs of the endlﬁg and in what

ways the situation is ironic. .

5 )

* @ Read "The WIll" (pp. 54-57) and let the students list the ¢lues that
. foreshadow the ending.. Discuss why the story is ironic. Let the
“students rewrite the stary in the first pesson,-as told by Joseph, at-

tempting to preserve the surprise anding with_ its ironic lwist. ,

L

S e

® Read “In the Wake of the Qreat Sealers” {pp. ,130 -137).and discuss
the “irony of fate” '{p 138) in the tragic event¥txpand the concept
by d|5Eusslng the frony of fate n everyday situdtions, e. g

*

i I had iny arrivag ten seconds sooner. | wauld have won the
dcmr pnze h:r being the millionth customer.”” o '

“It 1 had m:at brakedjust in tlme I would have b&en killed by the rg
speedmg autamobnle s £

"

Dynamics of Language' 2. @ The study of Chapter 12, “In Your Mind's Eye” (pp. 302-327), will

help to expand on the concepis of simile and metaphor by in- ]
- troducing the terms al!uslun, analogy, hyperbole, persgniliealiuﬁ,, -
to praduce a WCIFRIT‘!Q vm:a!;ulary for the discussion of poefry.

Y s T e . T
e . ) <. E o,

The :iudém: should recagnize various lypas of nave!s, short smries
poems, non-fiction, and plays which they have raaa and be abla fod is:uss

: Adwanlura ‘Storles: @ After the students have read the three novels-and two short stories,
. ’ have them make a list of ail the things that these stories have in
Lnsi Harlznn L commoh to define the conventions of the adventure story. For -
. . example, if the students were to do precisely the same assignment ~ .
Eaﬁapbell's K!ﬁgdﬂm _ on westefn movies, they would come up with things like: horses,- .

beautiful girl. hero on white horse, gun-fight, hero rescues girl .-

“from villain, ranch; sunset, beef cattle, hired gun, saloon, fistfights,
. hero - chasing wllam on horseback. Some of these things are-
- Imagine . - evident_ig“BveTy western Thus they become -conventions of the
, - : - . western. .
 "The Bambpo*Trap” - | . :

= . = - R

) Select one a:f the three novels, and in an essay, have the students . .~ -
-discuss how they reacted to’it. Have them discuss its value as a




' means of escape, as a source o insight into human motives, as an - ; s
opportunity to vicariously experience heroism. et . .

"© @ Ham the studénts make a poster advertising a course 'in “The Ad- T '
. Venture Story.” Have i?éqn .make it as colourful as possible.
) 'y Hévgiﬁé}fﬁ write an adventure _sti:s}yi choousing any setting. topic, ) o .
*.  characters, but being certain to make use of the adventure con- K
" ventions that they have devé_{iapﬂd. _ P )

® Have the students’ debate the kﬂgwing topic: Resolved: It is ac- . : , )
Curate to say that the virtues and strengths of the adventure story Vo o
hero are basically what we might call masculine virtues. . : o

= - =

® Have the students discuss,wheth#rﬁ cr not courage is the-most im. T . . ) i,
_Portant chardcteristic of the,adveniure story. Have them refer to . . L : -
~ the novels and short stories: Havis them discuss the imiportance of
the following characieristics for adventure story heroes: attractive * - ’ '
appearance. ability to fight. good education, cleverness, loyalty to N
= Iriends: ruthlessness. unwavering pursuit of one's purpose, ability : . N
. lo use the English language to express one’s ideas well. . : ) \

. A i . - ’ )
# Have the students discover and list the conventions of the mystery " lce Station Zebra
story, as shown in the novel - . :

. &

- @ Alter the student have read the novei and short story have thefn
" A answer the following questions: : ’ : PR
Ll .z ) L . .
2, - .’ - T N ' . . T B : .
1. *What is the main coriflict in these stories? - . 7 a oL .

__ 2, ‘Who is i.lnvaivédi? e
3. HoWw did it arise? o : L L A

e

4. How is"it developed? ' . ' o .
_ - .-"":.ﬂ , ' - . . . .. ) .
2. What js the climax?

» 16 ,!qu-i‘éi the conflict resolved? - f { ' SRS _ -

7 Ave -you satisfied with the solution? Explain this answer. '

® Have the students answer the following® questions: ice 53““—'1 Zebra-

. ;;fi. What is the central mystery in this smr)z'? - ,
/ f 2. What GIUEZE& provided by the auﬁhér? ) _ N ,’,\ j
/ 3. What faiset 'lgés‘diid the authct include tcgfm{sléad’the;»?éader?

4. When did you first realize the solution? -

5. Did you find this }nyétery ;:Iéusi_bie.’ or not? Explain this answer,” L R

- giving page references as necessary.  8%i. . : o




=&

"Nobody But Yoursel! ®» Make a class presematlc:n of some of the fr;lk Scmgs in th:s text:
’ eg. - o REREI , i
- . £ : . C o o .
- . F o -"FQur Strong Winds" (p. 2) .
n ' N “This Land is Your Land" {p.8) |
' ,\ . ‘Elowmg in the Wma {p. 34) L L

*What Have They Dane to the Ram (p 44)
“Little Boxes"’ (p 63) ' .
¥ “Erankie and Johniny™ (p. 110)

.The sangs may bé read, recited. sung (individually or in x:harus) or -
played fromr recordings listed in the text. Discuss the common .
characteristics of the sangs to make a set of tolk song - con-

. ventmns
, . Let a group of students chease a theme such as thwarted Iave
- N oo friendship, war, patriotism, etc., and illustrate the theme with a.
, ) _ sélection of sorigs recorded ontape wnh -a short oral cammentary
- . : T - abaut thén common theme. : .

. = N L

Eaﬁoﬂd Gentury Anlhalagies ® F‘tead selections from ﬁhe narraiwe verse, (mles listed, p. 254) and

of Varse 2 < _compare the various poetic techrigues whn:h create the stories!
= &

ES - =

: ' ‘ » Read a se]ectmn of lyric pﬂErﬁS eg Li’ﬁES Written in Eany
Lo 1 . Spring” (p. 203), “The Railway Station” (p. 204); "Limited" (p. 205);

. i - “Sea Fever” {p. 206); “High Flight" (p. 207), 1o show how. tlha poem . .

N o T , expresses the sub;égtwe view. of the poet. ,

_ : @ Read examples of dramahve verse, e.g. "The Golden .Jauméy ta
o ' Samarkand” (pp. 1-2); “Archy Hears From Mars" (pp. 33-36);
: ) “Young Moses" (pp. 68-69); ''Lord Randal” (p 105); “The Quarry"”
-{p. 103) to. show how the poem creates the character thmugh

\\ ' 7 . L ' ‘poetic dnalague : B

-Vgice;é’l : ' ® Read and. dlscuss, Humgu'r of Exaggei‘atién E(p 350), “in
A [‘" .~ preparation for the reading of the “Tall Tales" (pp. 350-354).
-Yv « & Students may foltow the suggesnans for writing their own tall

tales

"\ Voices 1 .. e Read and discuss “The Legemﬂ af F'aul Bunyan (pp. 359-369). Thg
\ section “Rote of Heroes” should be related to other areas of
- o literature ‘studied, especially the he?b in mystery, wésterﬁ and’
A\ ' oo -science fiction stories. Suggest posgible differences bétween the, -
' \ ‘ X hero of legends:and the heroes of modern fiction, Students may

"use the technique of hurncraus exaggeratlaﬁ to-compose their own .

‘\\f - © Paul Bunyan stories:
s




oo -The studems should knaw ralavan! Infarmatinn abaul the backgrpund toa
o lilerary wark, asp&cially :i:cuﬁislaneas inthe author’s life; and the sources _ .
", of the. author's material. - AR Coer Co-
. [ lg—. ° : . ° = - : ’ !' - 2 I‘ - .
e Mast of the: I|terary works -to be. read in Grade"g -are self- . ' Never Cry HI@IH'
. .explanatory and can be read and understood without any extensive = - - o
“research into. the biographical and historical /antecedents. My’ FE“““Y Eﬂd
Literature, .in*fact, can speak for itself, and too, much prefatory - - Other Animals
material may.become a tedious exercise, which mterferes _with the’ o
reader’s f:rstehand experience of the work. In SOme cases, a little . - . lce Station Zebra’ -
- information will help arouse the students’ interest/to begin reading. F : e
a work. Generally, once the goals of finding emu men{ and Human o -Plgmén
-+ value in literature have been accomplished, then ‘the students’"in- : o,
. L terest in the weork rmay lead quite naturally into /trse examination of I Dnur Into Summar’
" its origins, ‘and’ to a-search. for-other works by the same writer..2.. . _ e e

- Farley "Mowatt, Gérald “Durrell, Archibald- MGLean, ‘Paul Zindel,
Robert Heinlein, ~Jghn Stembéck C.S..Lewis, Nevil Shute; Agatha R ! .
Christie. T.H. White. and Roderick Haig- chswn are authors with Out of the Silent Planét” .

other. titles sulitable for follow- -up reading/ A student wha enjoys

" any of these works may well become intérested in its" author, and " The Wham Pagplg S
: shénld be Encouragéd to read more’ nf them. - . - S
- . / ' .o T Fned Pipar S
) / ; ; \ L
/ : v .

, isLet the Students shc@sé a favounte author, cgilegt mfprmanon And Then There WEI’E Nanva

- about the author's life and works, and then role-play that author in«
TV or press interview. Several student-authors can join a panel * ~ Swoid in ihasmne
dlscussmn to respand to quesnons from the rest of the ciass. S

/ PR

e MystFY Author" is a simulation ‘game in which a student poses as g S - o
‘one.of the authors known by'the class, Mémbers of the class may -, L . ’ T
ask indirect questions, answerable by yes or’ nr:: untll someone ST ’ e L

- guesses the mysiery guest T . . o ‘ : o A T

Yy . Q f o - =
® Encauragé‘ the' students to fmd cut about wr:tErs living anc :
working in the local e;ou;nmumty ‘Local poets or novelists may b¢ - = -
. invited to speak to the class abuut their wark c:r to give a réadmg : . . : e
of selections. 4y / . L ’ o el

L f.T7 L ] N . i

@& Students who pubhsh thenr paems and stones in the class baok or .
.school ~ magazme; shauld be hgmzed as if they were famous -
- authors. In a hc)t-seat‘ interview, ‘the class can sask questions .
about the wrm?g espenernce and the c:rcumstancés that Ied toit. . - a ‘ T

.0 In some ca§és the readingaf a work may lead to research of the . ,
historical énd geographical background Yo the story for'a cam— ) - .

| parison between factuai and fictional accounts, or.between early . - L

. hews reports and later researched acéounts. Knowledge about the v S ’ o
'fcllawmg toplcs may Iead ‘to better understSﬁdmg of the work in -
' questmn , . ‘ ’ o

Tpﬁic * *  Source : .

Sinkmg of the Ti :tamc g ‘Newspaper- files or ' fibrary . Night to Remembaer
¥, : - 1

. - . microfilm—-2 . e




. , Navar Gq Wull ' ’ Walf egtermmatlon aEnwr@nrnental management ‘
o o . o _ pragrsrns : - ¥ ser\nge Ty ;
. .7 The P_Bﬂﬂ Co PEasant life in Mexnca Socials studies tex’ts ) 7
R Fié;c:i Elﬁip'a-., St ) Eatt!e of Fr§ﬁce. f194(?' o Newspaper-fues or hlstaru:al ac—"--‘
,, ' o R -7 . - . . counts . ST
Tt Swnrd in the Siana ' ._King Anthur legends’ . ‘ : Aréhéalagy texts '
) - . In Iha Hegl of the nghl o Race. r’élatiaﬁs_ in the L_JS; - Sccmlogy texts ‘or Black leé /
: . : T Me, etc. . S
R -;Ngbbdy Eﬁl Ygurself W ‘Elack Day in July (p. 36 Newspaper files IR /
o . Detroit riots, 1968 . o ‘ v . -7
i . I T =T . : o= S
" Nobody But Yourself " .. ‘Elrmmghal‘n Sunday “{p: 33). Newspapey files - R ,,,i; '
L ' " Ghurc:h bombing, 1963 b, eom T e
T - ?The Asiraﬁauls (p, 76) ‘Newspaper files - .
Co : _ 7 , Moon landings, 1970 L -
- . .., . "’“The White'Dust" (p.113) ' Newspaper files | *
‘ .Y .7 Mine explosion,; 0958- . Tt o)
LY ~7 " “Bailad of Springhill" "7 ° Newspaper files - *
oL . Mine: dls"astér 1958 . - ¢ T o
* Voices 1 , ~ +“New "York tD Paris"” .- Newspaper files
. o e " (pp. 59-69) Llﬁdbarghs flight. - ' ;
. ADDITIONAL ﬁESCi ACES - :
! "Abrams M.H. A GI(F:-:ary arf Lmzmry Te*rms New Yark HDIC! Rmehard i
‘ . & Wlnslgn 1962. . ) : . .o :
: B ' . o
T ) Earnet Berman and Burte.sA Dxctmrmry of themry Trsrms Baston: th- ‘
| . tle, Brown, 1960 ,' S A ' -
‘ \ - . R s \ =
e S ‘ Thra!l and Hlbbard A Handbank far Lrlemmre New Ycrk 'ﬂdyssey :
R, - .
J o . :
“ 2 : : - o
E . = a <o . ) ‘—. * 2 ,‘I"
, NS .
| - - /* -
v LU / ot
. . - S il
N g 13 = ) ' ‘/1/ _




ac:fAL 2 . . T

INCREASE’ STUDENTS' ABILITY TO READ. | SR
© . LITERARY WORKS IN DEPTH', . . o

e Fulflllméﬂ of the Goal requlres the studems to read-and stugyllterary AR _

o " works with multiple levels of meaning. As the prescribed novels make _ - S

" tHeir impact mainly atasurfac’é\lgvel of hteralstatément ‘the students - T - :

o .. are- better ‘able to .develop their critical. readmg skills"in -a con- Co

R centrarr‘d focus on the shorter. forms of poetry one-act,plays, and -
o short s1 . es. While the disclssion of the deeper levels of- ?ﬁ)(éanmg

. will explure such caﬁcepts as jrony, symbolism, and metaphér the .

. -emphasis here.is not in' the Iearnmg of definitions, but rather in thé :
I _ ' ixpeneﬁce nf the concepts. thraugh mduciwe dﬁpfﬂachES to suitable

R aterial ,
. I 3: e R LI _ ) .- .
.. . ¥ - < Lo L )

 The studems shauld ‘have read some literary works in suﬂmient depth to - R .
'see. the mdmsibihty al‘ f@rm and content. . . S ‘

a7t . ot
. . L : L N
- or . . . . - L

N Achvas Fc:ﬁ CLASS, SMALL GROUPS, AND S TEXTS
INDIVIDUALS . PR -

-‘ a/-‘r : ey : Yoo B -

‘@ "Stopping by Wpods on a Sﬂowy Evemng {p. 134) After readmg Nobody .But Yourself !
-the poem to the class: develop a condgnsed version of two or three . " Ty »
sentences. Read both- versions, aloud to compare theeffect.: K - ‘
Discuss the repétition of’ the last line. and suggest the archetypal T - S
‘metaphor of life- a§ aplourney Then ask'the students to see what -, - = P 8 .. =

- feelings or'ideas ‘are suggegjed to them-in the symbols or “"woods” : : T
“and - sféep ﬁe tead both’ versmns to see if the original suggests , : . S
ar’ aura’ of meamng beyond Lhe Interal statement of an evenl. Eny L o = .
courage the students to suggest a vdriety of meanings that mighty . - . A
be. derived frgm thé nngmal ‘poem. but are omitted in the con- . , : Lo

ﬁ;,dermsed versmn 5 By _ : . : B Ty
b 5 . i . "i‘:éfsg.gi’r_{'f . . : . £ i i . . ]

T

: ‘. Give -the ‘students-copies of ° In Just Spnﬁg {p; 138) ‘ty’péd' {fvitﬁ c P & ,
" conventional punctuanon sﬁd pcetlc farrn 7 ! T _ B X
L:;f s S R : . - = ;
R rn Just sprmg T . _ L _ . - s
.‘ _ When the-worid- lshmud Jusclousi v T o R e - f/ 7

SR : /

‘The, little lame ballccﬁman R T
Whistiés' far and wee;s b . L T
' ;‘And Eddie ané Bill come running : : ‘ s I . : B
From’ marbles snd EII’EEIES s . T Lo SN
.Aﬂdltsspnng ST . I {;-
;,-_'_'Head the paem and dlscuss the lde*as and feehngs suggested by .
‘the images. Then let the students read the poem as in‘the text, and < _ : :.
discuss the differences in tha two ' versions. Discuss how the form < SRR VLo

of the original- demands a-certain respc:\nse !n thé readmg uf the | '
pcem N Lo : Coe L e




T Mgn in the Paalle ,Mﬂds 3. i Take the pﬁem ‘ln axtremns (p 1) and wrne it in parsgr.aph ft;)rrn,-

. S “on-the blackbgar‘ﬂ ‘or ‘overhead transparency. D|scuss the qualities = -
E R ‘ 2 of. the "paragraph”. ‘Read ir alauéaLet the students/suggest alter-- -

e R native ways of semng out the ideas to give emphasjs to the poem's -

U C., ) x, - T irony. If thére is consensus that the words cénsg{ute a poem, let
: - " ' R eac;h student’ arrange the words into poetic farm and cnmpare this

arrangement wnh the nngmal in th,e text..” - 7 i

- \ .
i b

e Takt the opening, paragraph of Pigman (p 7) and wnte itas a
o "pnem eg. , .. o '
. Ncw

- S o ~ 1 don't like school

s = : : . Which you might say

IR ' , ' Is one of the factors

AR That got us inyelved. |

. A R ' : * With this &ld duy . . .
. . : i - ~We nicknamed @ /j\
g ' . ' ~The Pigman

R - - . . Aciuaﬂy \, S ;.
L. T - ~ | hate school o 7 . ,
=T . But then again . : - T
' T o ~ Most -of the time - e N .

T : I.hate everything - .

o - . : Discussion of the poem should elicit ifs tone and effect, the voice
" ofthespeaker, and its message. Students may also spot its lack of .
completeness-in its reference to the Pigman — an image which
~ -needs clarification — and hence a whole novel to clarify it

Ty . = ? - .
= e . . - -
) t - B
4 .
\ . i - -

My Family and * v .@ The opening parsgraph (pis) provides 'a more paenc examp!e
© ~~ -Other Animals = . _of prose to put into verse form. The hguratwe language . in this
Teoe e LT . ’ passage. is decepfive, but the students may see that the _descrip-
» tion, of thé scene leads the peader on to a consideration of the’
. , LA " ‘novel's characters’placed in<hat Ibcality. Students should try then .
s - S . to ellmlnate‘all unnecéssary words, ,to t:cmdenge the prose into,
STl T . - 7 poetic condiseness. Tmsexgre:se cdn’lead to a discussion of the :
oL qualities of &8 poem, i.e. cofmpression ’flanguage. use of, flguratlve S

. janguage,

S " The students ?hr.iu’l? gn&exrsi,ﬂd tha{ a work of Ii:ara!dr'é may ﬁévs several
o - levels of meaning, And thata.
S —for flifforont-readers——— 1 g . i,

E ’ . - '{fﬁf—;"e—lﬁ%‘f .

! . i * = i = s

- I\-‘lan in the ‘Dramatic Mude 1@ “Mr. T‘lmbral $ Fteckcning (pp 1£‘ Al‘ter a. readiﬁg of the play,
work class dlSGussmn ar::umd quésnans like the following:

B S , ‘/s;) Are these two men ghosts?- What EVIdenGE do we have on enher', '}
T / slde of the issue? ~ ! . . - - o

- é"', o o 1,»/ .b) Wh%ﬁls thenr purpsse in life? Whg do they Ilke tc) tgrment : :
T hum , , _




c:) at :be two men WEE:SE stcry da you behevé*? V\{huch gne cpf zhe ' n ! S
. 'men ‘was left on the bnat'? Wss either rnan? . :

g ¥ 3-* . . L

_Ey the very nature ofthe play there ean be no deflnne answers Eni c .l . S
cg.frsga any answers that hava a basis on facts from traa plsy et ', .

F . L=

» Jhe Hngﬁhnker (pp 79 -95). D:rect studem dtscuSsmn |ntc; ‘sub- Man- ln thg Bramatlc Niada T f’ B
|erts like: » 3 e oA ‘ . 7 [ . s

'a) Whag ac!uauy occurs in the smry‘? Did the man- dne? 7 A ) o I

“::v !b) Whaﬁfkmd af bemg is carnmg. after Adams‘? L - N o C. - .
T o) -i)!.d Adams reauy dig? What evndence Qt:s we hava that he_ IS N , i
) ahve’? . | : . .
- T ) ] . . = , ) -

R0 T 7 - CY : ‘ . * ) ! e - .7

~ Students should the wnte anothet scene for his play, in whlch o R
'+ Adams _ does confrg nt the -defnon. Perhaps Adams' will ‘learn -- PN s .
" :somethigg impqrtant, perhaps it witl be a baule Any student 3 : :
S regpense 'ﬂﬁt is an honest attempt is acsepﬁabla -t .

. . * :

L f i - . B 3
R s . . . N . R L

v 2 i -

) “Feathertap (pp. 109 129) Qn the suﬁaee tﬁlS isa snrﬁple fable Man in the Brgmatic Madé 1

. 'however, what was the author trying | ta say abouit human natufe? In : A : T
! other words,: have studenF try‘tc seea the deeper levet of meanmg SV - R A ",

Cin "’HS play . . , NP T :
= . L - i 5. s ) s - .t . : =
“‘i"‘ Eefund (pp. 1-19). ’ o ’ Man in the Dramatic Mdde 2

Wha do youy think. is' nghr‘o‘ Should the man get a refund? What is’
“the’ ﬂeeper level of meaning,in the play?-1s the author trying to say
Eaméthmg about educauan in general? If. a pupil daeant Iearn

~ whose fault is it? - - . . S " _ ,
Ce TR N ~v = . ‘\
= g L = - N "\
This tybe af Question can bé used ior bg*h d*scuss:én and wnung : . . o e,
assugnments _ . .- . : : IR

=
2

i Eead ”Her Management {p. 90)." Ask students for thenr un— Han in the Poelic Mode 3 , ) .
“derstapnding of what is occurring_in_the poem (a person “‘she” : BN ¢
~ keeping house). Fogus. discussion onwho "she” ‘might be (methar L ' ' o
natute, the earth, etc) With questmnsﬁe class should work out * ' L . T
the major metaphor of the arth being a hnuse\‘nfe,l\laxt consider - g T S
what each individual carnpansan involves, i.e. “a furnace” is the. . ST T ) . S
sgn At-this point the. gtudents should reccgnnke bottlevels of the L ) ’
- poem. Now ask their r opinion-of-whether this sloppy rnather pature . ; o
. is_a good’ hﬁugekeeper and if she is or isA't, does it matter? Look ' ' o
" at the last two stanzas. What is'man's busmess in. this whole mat- T o

| ter? Is. man's analys:s worthwhile?, - .. o A, - L A
fﬁemember vaned mterpretatlans are vahd and are ta be en- L. '
\ ¢ouraged. The-bily limitation placed on the students i is that- the in-
terprel{u:n be cansnslent wnfh the text:

¥

l Eead Scuthbaund Dﬂ the Freeway (p 3j. The studem must’ -7 Nobody But Yourswsif _
. recognjze that the pumt of view is thrat of an, outer-spaceman . ‘ L e

- wsptm Thﬁn théy ma\; begin to declpher what is !akmg plac:e if . : S e




:5» : 1
Nobudy. Bul Yourself '3
- _\-:_\ Lo s
. T4 L 3
f_‘;“’-@,ﬁ T .
) . /$Zx_§ .
~ second Century Anthulogy o
of Verse, Book 2 ~
* Second Cemury Anthalagy ®
of Verse,- EBER 2
Mar in the Poetic Mode 3 @
s Man’'in the Poelic Mode 3 @
Nébadj But Yourself e
. Nobody But Yoursell - ®

LY

* the ‘last stanza; " ... ..are they/thenr guts or their brains?"" Why

- our guts or our Hrains?

Students can discuss the intent of the pcet R

~ “the Test. of the meamng of the poem? ff

*for the students is "Does-the poet reﬂect a true fact'? Do ygu feel

VWﬁy do they agree?

" use the title to work ‘out whether the poet is actually “proud” csr is
A

students do nol sense the. déepér level after a, second readmg

focus questions on the possjble information the title can give the
reader. Various interpretations can beencouraged:; the meamng o

shomd the visitor_ have the question? Da. the cars_ travel:so’
erratically that they seem to have no brains? Hc.nw qg we drive. wnhr

Theré are rﬁany recent 'songs in th|s anthalcgy whn:h are Excéllem
pnetry Af {EQSEIB|§ get the. recording for your first introduction of .
the poem. All of the poems have deeper levels that the students of-- .
ten, neglect tx:\ Jdok for because thése are ‘only songs’. ‘.-

P.34 " Elawm m the wind.” u&fhat is. “the message?)
p:74 " ‘Elusive bunerﬂy (How can love be compared tc a, but-,

terfly? What happens in ,each stan;a‘?) A .
p 97 it takes time.” (€an you be free and c;haméd'?) '

p. 19;1 ‘El condor pasaf‘ (How are the symbols conﬁected? j.e.
What do sparrow and hammer have m common that makes thém
déSlrablé?)

e -
.
=
s - T
LI

p..132 “Hi!" Thns pgems deeper level depénds uypon irony, and |
is an excellent introduction of irony. On the surface the hunting is - ~
fun _and Ilght hearled but the real meaning is qulté apparént

2 . =

p. 153 #The road not taken On the syrface, the decision  is

between which of two roads to travel -on. The last line is the key fo
opening understanding: of the deé’per fevel. Usually the choice of a
road makes no d:ffétence whatsoeveér, and in fact ane often comes
back to the samé spot ig choose roads in their own town. Why then
does the poet state the last line like he does? What. may the réad

symbchze"r’ Once a symbfs! is.recognized. hDW does that chang ‘

p. EE s rammg Icwe The poem is straightforward. The queshanl ,,‘

that way abaut dove?’’ : . .. _ .

1 = . o1 )
o FoLe . , - R

“A Riddle.” The title states the object of the lesson. The student is.
to discover who or what "I” is. Any-interpretation’ should be ac-
cepted as long as it |t5 c@ﬁslstent with the paem :

p. 104" Happiﬁegs Ask thE students if they*agree wnh the poet

p. 216 "1 want toput it dowﬁ ) Dnc.:ée the poem has been undersioo ]

he’ raally ashamgd of what he has ﬂaﬁe’?



. 13

® p. 104 “In place of a curse” The poem locks a the Christian Some Hayslacks Don't
" doctrine of meekness. Even Have Any Needle
i. Read Mga 25 "Blessed are the meek for theyshall inRerit the
earth " Discuss what meek means and have students lo ok it up
in the dlsllc;nary Whyshould the meek inferiitheearth? What

VIrqu gives them that fewarc‘j’? *

2’ Read the poern and discyuss tht:xr@ughly the authors point of
view ‘What definitiorr of meek is he using? Do youagree with
him?

3. Next discuss the c:hafaitéf of Christ. Heissupposedlo be the

example o fotiow. Two events rieed to be ¢ ons idered -

a) the clearing of the temple of moneylérdersy(here G Hrist is

- angry andviolent: why? — Essentially the rroneylend ers are
totally |gﬂgrln§ the religious function of the temple¥ and.

b} ihE crucifixion — here Christ is submissive.

Dlscu.%s thoroughty the idea of meek ness. in both of ils mearings.
- isthe authorcorect in his placement of people 0 heaven ? _Does
' he in fact agree with the Chnstxan doctrine?

-

The sf‘udents should be abfeto e;plsin why, lor them, one work of literature
. is more eflective than arother, and to compire the writing styles of various

authors.
. bl

& The, déveiapmem ol these ou tc:arnes depends upon the student

- t:}emg abje first to make a choice. and secondly to justify that
Ehoice. The essential Strategy is then lo provide students with
various literary materfals either dealing with the samesubject or
thérme, and ask for opinians. The outcorme should be appro ached
masmﬂemﬁ an incidental fashion . as pan afancther +init of wark

i Compare sevkral poems. a short slory. an essay am:iap;er:e of * .
" drama on the same theme. For example: (this exercise does em-
_phasizea choice that is somewhat based upor thgfarrr@ szudent

grefers- rather than totafly based on content.) e s

‘'® Take the work of two poets wh@dnffer in theme sul:ner:ts and E.tyle o .
=and in one sitling con sider all the poems (a maximum if8 seems -
reasonable). Discuss 2ach poem separately to clarfy |deas and
then go into cormparing the two authors. For example compare

. Some Hayslacks Don't
T : Even Have Any Needle

4

Rohert Francis JThe o weaver” {p 111)
) "Picher (p. 77) 7
F‘ﬁper r‘néﬂ to air hopes and fedrs’ “1p.92)

wrth ‘ ' . . _;-, : Sésfmd!éen!ury’Anthalagies
Wilham Worgsworth - "I wandered lonely’ as a chud’ (p. 19), _ of Verse, Book 2
-, . “Lings wntten in early spring”’(p.203). T

- ' Vs I

= T - é . = i
: . S : l iyrs
o . : . e

Aruitoxt provided by Eic:
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Some Haysiacks Dbn't - Compare c.c. 'c:urnrmngs o

Evan Have Any Needle s “jake hates an the grrls {p. 65)
. - Train or hail” (p 136) -

since feeling 1s first (p /65) -

o - with
Second Century Anthologies Rovert Frost “The Road not taken™ (p. 153)
of:Verse, 2 _ “The patron” (p. 155} )
: “Out. out. .7 (p.187) ’ &5 B

- An analytical ireatment should be encouraged. though 0ot
legisiated Students will reed some guidelines for directing their
_cnitical skiks beyond the gut reaction of 'l like_it. | don't like it’".
One possible means is to develop réasons within a frsmewark
: ’ . : similar lo this 1) stylé. 2] usual subject. 3) feeling or emotions
. . ' , avoked. <) inteileciual challenge. : P
_; .
Studenis should always bé encouraged to give reasons for thé:r )
preferences . :

T The sludents should be ableto gampare and contrast trea!ments of a par! T s
ticular theme within the same !grn-; of i tjnffgrent genres

B

= i

L & Some part of ihe’caurse curriculum sh@uld consgist of a 1hemanc
: study drawimg together various genres (novel, poetry, drama. shart
story. essay. etc) focused.on a single theme. Some ot the s:.ac:lal
values treated in Goal 10 provide opportunity for more exfensive
v treatment in a greater range of literary slyle. The theme: of
‘ ) pre;udme pero worship. family relshanshlps individuality. war, .
race relationships. social slereotypes. survival old age. édamgcent
) . love. attitudes to nature. social classes, education. mental Hness.
physical_ handlc;aps and law and order, are ali treated to some
' degree in the various prescribed texts. : _ \
o : ,

Poetry texts _ ~ These anthalcgﬁies are organized aq\:ording to-theme. Comparison .
: of the poems within one section can be extended to the con-
S I : sideranfjn'c:f the same themes in the short stories and noveis.

-

. . - Qne pﬂ%Sl—Ellty fc;r a thematic study is a unit on “in.
- . dmduamyg Life in a Technological Society’. Consideration of
. the following works will help the students to see how the same
. theme is treated in various literary forms by different authors. e.q.
Nobody But Yourself °* ““The perlorated Spirit” (p. 17). "Paper men to air hopes and fears™
' (p. 19). “Little Boxes" (p. 63). “The Tult of flowers" (p. 135).

‘Somie Haystacks Don't “Univac to univac” (p.89) “The unknown citizen” (p.95), 7
Eun Have Ariy Naadla e - :

-
e
"
—

U

Tha qtudants should be abia o comment:-on the sigmhcsnce of particular A
"1 ‘words and phrases in a Illerary work. P
” 5 , W / ) ) - - \1 )
. - ,“( A . . . ) X ’ . ) A 1

Aruitoxt provided by Eic:



® At any point in a teaching day. when you are dealing with
literature, this goal should be utilized and developed. It is essen- .
tially an incidental teaching strategy. whereby one explores in
c:lépth words and phrases, as the need arises. in contex!, rather
than isolated study. v .

Some Haysiacks Don’t

p.53 *“Those winter Sgnéays"
S Even Have Any Needle

- ‘The essence of the poem is focused in the last line: “of love's
austore and lonely offices?’” (set in bold face for emphasis). The
two words are the key to the poem in terms of emotional tone and
message. Discuss each of the dictionary meanings and all of the
conrotations possible. Then work on the .dea: *‘Is this what love is .
really like?" When you love do you do these sorts of things freely
o are you bitter? Does love have to be austere? Is this a more
realistic look at what love is than the romantic viewpoint?

® p.58 “Insouciance.” There aré two people in the poem =the Some Hayslacks Don't -

author who is somewhat melodramatic and excitable, and Mrs. Evern Have Any Needle
Brady who is imperturbable. The way the author's flights of fancy

-~ are turned into the commonplace by Mrs. Brady is the essence of

-, the poem. One can imagine the guthor telling Mrs. Brady each

- idea, and Mrs. Ersdys down-té-earth reply. The close study is
focused on the title. Have students look up its meaning and then : : )
d:scwss™ how the authm has given’ su(:h ‘a2 more mesmngful

Gehhman , . 1

=

0p.77 Pitcher.” The poem is a delightful study of a sport. Some Hayslacks Don't
- Students must carefully understand and master these words: "ec- Everr Have Any Needie -
©  centricity”. "avoid”, “ebvious”, ‘*comprehended’, “errant”,
“arrant”, aﬁd aberratlaﬁ,"i :

The final stanza should be read several times to get the feeling of
the specific kind.of communication that goés on in a ball game.
’ The metaphor of speech as a baseball throw will be fairly vamusiy'

orce all the words have béen studied.

ERIC S

Aruitoxt provided by Eic:



“"Welcome Stranger” (pp. 78-79) is a Canadian puppet play

GOAL 13

: oAl
DEVELOP STUBENTS’SKNGWLEDGE AND
UNDEF!STANDING OF C?NADIAN LITERATURE

LY

C}cmnﬁued exposure to Caﬁadlan)ﬁeratuge should be encéuraged to-
help create an understanding.<df. 8nd an awareness for, a national
titerary heritage. Through Canadian literature study students can
also reinforce skiils and kr t:wledge about all literature. There may
also be opportunities lo link canadian literature to places. buildings

and.people in the .local heritdge.

‘The students should have read various w«:r’kgzat Canadian literature.

The foilowing is a list of Capadian works included in the resource
materials for English 9. Students could read some of these Selecuans
independently or as a part ol regular class work. i

ACTIVITIES FOR CLASS, SMALL GROUPS AND
S INDIVIDUALS \ .

Action English .3

“To Emd ‘Peace’ Doing Chores in An Island: Carﬂmune “(pp. 147‘:152)
is @ Canadian magazine article with a reader response. 7 .

Al the Years of her life” (pp. 15?45@ is a Canadian story.

o

“Both Sides’Now" (pp. 162-163) is a Canadian song.

E

The lessons in this text which deal with Canada include:

Voices 2

1. Lesson 4. from "Who Has Seen the Wind" (pp. 35-4 ). o S

@ o s ow N

. Aithough the author is British, the novel is set in British Columbia.

The Canadian short stories in this text include: IR Imagine!
1. !
2.

Lesson 10. from “Canajan, Eh?” (pp. 107-116). _ . .

Lesson 12, from "The Wake of the Great Sealérs” (pp. 129-140). ;\ o

Lesson 14. *‘Two Fishe;—r:éﬁ“ {pp. 149-159). : . N

Lesson 26, *'The Moose. and the Sparrow” (pp. 267-276). ' : T /
' o

- | : .

Campbell's Kingdom -

Lesson 32, "The Wild Ones” (pp. 335-346). : . .
| | » -

. ' , The Whale People

“Nuymber Filty-Six" (pp. 73-82), - | , : '
“Vignettes of Travel” (pp. 95-107). " ‘ ) o : : ) /



) 7 " 3. “Luke Baldwin's Vow (pp. 121-134),
- o 4. "One's a Heiler” (pp. 1374!54)_

Journeys - The Canadian seleclions in this text include®
1. "Race Against the Waives"; {pp. 3-7).
“Pierre Radisson™ (pp. 4152) '
“How We Kept Maihér"s Day"' (Pp. 88-82).

“The Axe (pp. 99-102) -
*‘Apczl@gy far Scrooge” (pp. 103- 1(‘)6)

\mmwa‘f‘

“Formula One"~ (pp. 107- 110). -
“How the Klondike Rush Began® (pp. 113-127).
“Dead Man's Rock”™ (pp. 157-172).

® N @ o %wm

: Ti;s Second éaniufg 7 . o B .
Anthologies of Verse 2 The Canadian poems in this téxt include:
7 i. "A Vagabands Song (p ED) |

:‘SDID Bee” (p. 24).
"The Shark" (p. 25)-
"The Bull Moose” (p. 129).
"On The Way To The M:ssu:m (p: 142).
"H.B.C. Post” (E 144):
“The Crematmﬁ ot Sam Mcﬁee (p. 1486).
"anht- (p. 154). - ' ' -
C .' 9. “Friends” (p. 198). = '

7 10. "The Railway Station™ ’(p. 204).

]

N e s W

11. “Flight of the Roller Caaster (p. 208)
12 “The \/u:tﬂry p. 219
- 13. "Summer Camp" (p. 220).
S 14 *In Flanders Fields” (p. 225).
5 15. “Hi. Ssaky Ho SDGRY (pi 223).
~ Some Haystazks Don’t “David" (p. 175) is a Canadian poem. -
Even Have Any Neadle .

Nobody But Yoursell * The Canadian paems aﬂd sangs in this text include:

1. ';thur Strong . Wmds (p. 2).
"’TQQI’IS( Time" (p. 19).
“Golf” (p. 25).

‘The Cattle Thief” (p. 45).

B L ho

N . ;-7_ _‘f.l_x_ 77 .

i



5. "Mountairs of Iron gnd Steel” (p. 52:54).

6. “Miésummeri Queen and Sherbourne” (0. 62).

7. "Purest of Gifts” (p. 82).
8. “Lake of asyé" (p. 85).
9. "Old Man on a Bigvgld” (p. 87).
o “10. “The Attack” (p. 87).
1. “Eve’ (p. 126).
12. *Sea Gull" (p. 144).
13:-“At The Cedars” (p. 154).
14. *I, lcarus™ (p. 184).
15. "The Bus'' (p. 190j.
- 16. "Dreams of Animals™ (p. écﬁ);
17. "The Dog Returned Fram the Woods™
18, "Cicada” (p. 210, |
19. “Flies™ (p. 211).
20. “The Prize Cat" (p: 212),

- Non-Fiction works oi Canadian oncern.

4

t

151

(p. 209).

Never Cry Wolf

Crusoe of Lonesome Lake

Tha Eaafs and |

The Students should have some knawl&dge%ﬁf the effact . history on

Canadian literature.

Y

® Read the novel and ask students to do some rasearch on the
discovery and establishment of oil wells in the Canadian Roctkies.
Ask them to relate their information to the information pbrovided in
the novel. How "accurate a picture is given by thg author?

b Ask students to réad the story and then research the history of the
coastal Indians. For further insight, this novel also has at the back
of the book a list of films on the Canadian Indjan.

' Assign’students’ parts in the play “Pierre Radisson” (pp. 41-62),

pre-read and present to the class. Assign research wark on the
background of Radisson and/or on the early fur lrappers and

ES

traders of Canada. Students, after researching other trappers and -

" traders, could script their own scene dedling with this part of »

" history. : . .
» Intioduce, or review with students the history of the Klondike Gold

Campball's Kingdom
i -

'Th'a Whale Paopla

Journeys .



J

— Y

O

ERIC

Aruitoxt provided by Eic:
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The Second Century
Anthologies of Verse 2

Nobody Buf Yoursel!

£+
—Rush and ask studenis to read "How the Klondike Rush Began”
ip 113-127).

@ Ask students to read "Dead Man's Rock " (p. 157-172) and consider
how the various bodies of water (sea, river. lake) have aﬁécted our
histary.

® Read aloud-<H B.C. Post” (p. 144) and ask students to research
the history ard effect of the white man in Eskimo land, How ac-
curale an image might this poem be? - -

Ask studenta.to read “In Flanders Fields™ {p. 225) and invite a war
veleran to explain the significance of the poem in Canadian

history

# Ask the studenis-to read "The Ca’tu’é Thief” (p. 45) and research
Pauline Johnson's life. What is she saying about the white man in
the poem and is this feeling refiected in the things she witnessed

- during her hhfetime?

The students shouid have some knowledge of the efl‘e:l of geagraphy on

Canadian literature. .=

Voices 2

Campbell's Kingdom

imagine!

E

# Ask students to read Lesson 12 "The Wake of the Great Sealers”

(p 129-139) and locate the coaslal area where the hunt probabty

* 1o +k place Have them research the weather patierns of the area ta
u: .derstand the dangers of the cold and ice.

® Ask ihe students, 1o consider. in light of the sealers’ tragedy. whal
recommendations they would make concerning. human safely in

future expeditions

@ Ask studenis to read the novel and then discuss the geography of
th1s region which hampered and aided the plot development.

- & Ask the students to read.” Vugnettes of Travel” (pp_.95-107) and. on

a large scale map. trace the Mowal family's journey west. Discuss
why the author describes with. 't humour the ‘grim passage’
through the praines.

® Ask the students to read "How the Klrzﬁﬂike RusiBegan™ (pp. 113- -
127) and trace. with reference to history books. the rautes irto the .

Klondike area. To add insight inlo the hardships sutfered by the
prospectors. Skookum Wawa has a picture taken of men packing
up the Chilkoot Pass (p. 167).

1‘); ' SR :
T A ’ -

B
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® Many poems indicate how Canadian poets view the Canadian .
landscape. and how the landscape aflects man. These il?c:iucje: -

. A The Second Century
"A Vagabond's Scng” (p. 20). . Anthologies of Verse 2

—

2

“On the Way to the Mission” (p. 142).
“Flight” (p. 154)]
“The Railway Station” (p. 2@4)-

»os W

“Summer Camp" (p. 225).
1. "Midsummer.-Queen and Sherbourne” (p. 62). Nobocy But Yoursalt
2. "Lake of Bays" (p. 85).
3. "At the Cedars” (p. 154).
7 ' : ' Some Hayslacks Don't
@ Assign parts of the poem “David” (p. 175) and as the poem is ° Even Have Any Needle
being read aloud, ask students to note the various landforms .
., referred to. and how they chalienge the boys.

® Ask students to read “Mountains of lron and Steel” (p. 52-54) and "~ Nobody But Yourself
discyss the awraction of man-made geographic forms to the )
Mohawk Indian. The N.F.B. film High Stael offers graphic
il’lusgratiaﬁ of this poem.

® Ask students to read “At ‘t'hé Cedars” "(p. 154-155) and do some
research on methods of logging in.the interior regions of Canada.

L3

. @ Before the siudentis read the novel, .havé them locate Lonesome Crusoe of Lonesome Lake
Lake on a B.C. map and also examine the detailed section at the -
beginning of the novel. : »

. - : . - ﬂ =
~ @ Give students a blank map of B.C. and ask them to trace Edward's
. route to Lonesome Lake, pinpointing Bentick Arm, Bella Coola,
" Bella Coola River, Deliance Mt., Stupendous Mt., Tzeetsaytsul
Peak, Firvale, Stuie, Atnarko, Atnarko.River, Mount Martin, Turner
Lake, Old Baldy, Walkers Dome and Lonesome Lake. ’

e Prior to reading, ask the students 'to locate Babine Lake, Takla The Bears and |
1ake, Topley Landing. Discuss with them why it was possible for

this adventure to occur. .

‘ The students should have some h:'nawladgé of the effact of aihnl:_ﬂjivsrsliy
on Canadlan literature. :

" ® Although Lesson 10 “Canajan, Eh?" (p’ 107-116} does not deal
, specifically with ethnicity, it is an interesting and humourous in- .
jraductign to some of our Canadian prenunciations. A study of the
pronunciations here could jead to an awareness of.dialect which is
present in some pf the stories. : o

“Voices 2

Co

[

o N
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The Whald _Peaople e Discuss with students the presence of the B.C. 'Indian in our
' culture. Ask them to read the novel as one example of the life style”

of a fictional tribe. Then assign research on any of the B.C. tribes

and focus on differences and similarities in life style betweem the

T : Indian and the white man.
i ’ . ' B , . ) N
- Imagine! T & Ask students to read "Number Fifty-Six" (p. £3-82) and discuss the -
: ) . revelations of Ah-Yen about the customs of Fifty-§8ix and. inad-

vertently, about himself. Discuss with the students ways in which
our habits and mannerisms reveal .our ethnic backgrounds.

i &

Journeys ® Read “"Pierre Radisson” (p 41-62) and have the students ujermfy
i the bscquaunds of the characters.

® Some poems which reflect 'an awareness of ethnic diversity are:
The Second Century 1. "H.B.C. Post” (p. 144).

Anthologies of Varse 2 : -
2. "’Summer Car’n;:: p- EED)

Nobody But Yﬁursalf " 1. “The Cattle Thnef“‘(p., 45).
2. “Mountains of Iron and Steel" (p. 52).
3
3. "The Bus" (p. 190). .
Never Cry Wolf ‘@ Ask students to read the novel and note the differences in ac-

“.ceptance of Mowat's proposals by the Eskimo and the government
fotmais stc:uss possible reasons for the dnfferent reactions,

The Bears and | ) Ask students to resd the novel and examme the varn:us Toles filled
by the Indian and whlte man =x(trapper rﬂerc:hant pc:ln:eman) -

Tha s!udam shnuld have some knuwledga of recurrmg themes in Eanadlan
Ineralura :ncludmg natyre and the hostile anviranmam

‘Action English 2 . # Ask studehts to read "To Find ‘F‘eacé‘ Daing Chores In An Island
: .Commune (p. 147-152). How have the Sideras family managed to
. cope with, or adjust to, the  hostile environment? What dangers
- ; ) ' ., were always present? What benefits did. natute provide?

2 "~ In groups. have students discuss and weigh the-advantages and
disadvantages of adopting this lifestyle: C,
= V" K} N A -—
® Ask the students to read “The Wake of the Great Sealers™ (p. 129-
" 140). This is.a tragic account of the ironic fate of a sealing ex--
--pedition. The follow-up questions-at’ the end of the excerpt lead to
discussions about possible alternative actions -and also about the
reacmzms ‘of mdwlduals to. threats from the enwranment o

Voices 2 .




Ask students to read the novel and discuss the dangers present to .The Whaie Pscpler

Atlin and, ms peaple Consider whether these dangers are present
- today. ' .

@ Ask students.to read’ Hac:e Agamst the Wolves™ (p. 3-7) and Journeys
. discliss what aspects.of the environment made it difficuit for the . :
men to protect the horses. This account offers contrast in attitude . Neve G-'
to Mowat's. Never Cry Wolf. Debafe about the fears and misin- -+ Never Cry Walt
formation céncerning the wclf or any wild animal, reveals a variety
of c::Dmn:m .
‘8 Ask the students to read "Dead Man's Rock” (p 157-172) and : . Jaurnays
discuss. in relation to the hostile environment, the Imes uttered by
Featherstone: s )
" One litthe-thing goes wroﬁg arld - ’ ,"
you've lost out. There are no i
. second.chances. The wind and water
sees to that. p 172). 7
"Some poems which.reflact the theme of nature aﬂd the hostile The Second Century
environmeént .are: o . . L Anthologies of Verse 2
. L ) 1-// - : , .
1: “The Shark™" (p. 25). 7 §
2. "The Bull Moose" (p. 129). - o o
“On the Way to the Mission” (p. 142). .. ' A
&

_Ask the. studéﬁts tcz read "David” (p 175) and‘ note the chénga S«:ma Haysls::kl Don't

in landscape imagery before and after.the accident. This should Even Have Any Needlo *

lead to discussion of perscna! viewpoint and how it affects our ’
reactlans

i - . . . { -

Some poems which reflect the theme af nature and the hoshle en- Nobody But Yourself
vironment_ inciude: : ' . ’

M

& - . . A i
1. “C)ld Man on a E!C}'Clé (p. 87). . : ‘
5, “The Attack” (p.97). i S L A
3. "At the Cedars" (p. 154). o | | ‘
. 4, "Dreams of Animals” (p 206). . : g B .
5. r_‘_‘The Dog Returned from the Woods™ (p. 209). ' ’
6. "I want to put lt down" (p. 216). : . ‘ :
‘ ’ ) T ’ . .
p Ask the students te read the novel aﬂd ‘develop the bureaucrauc 3 ~Never Cry Wolt
_argument to destroy the wolves. Then develop Mowat’'s argument ° . - .- e
to preserve the wolves and finally examine other attrtudes tcward 0 T ¢

threatemng or daﬁgércus wildlife’.
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Crusoe of Lonesome Lake e Ask the students to read the novel and be prepared to discuss ¢

o ’ the difficylties and challenges whn:h continually faced the
) : - Edward's family. How did'they cope with these challenges? This

. - account could be cﬂmpared with the magazine article "To Find f

- 'Peace’ Doing Chores in-an Island Commune” (p. 147-152). Paul St. |

Pierre also wrote -an article about Edwards in the vgncuuvar Sun
(F‘ab 19, 1977) -

{ = g

s
i

: The Bears and | , ® ‘Ask the students to read the novel and then discuss the many
M . o facets of nature which Leslie discovers through his. relahonshlp
) - with the bears. How -does he manage with -the obstacles whlch
"confront him? (fire, cold), . :
?The Bears aﬁ,d I.l . @ Leslie, in adoptmg the bears, violates one of the Iaws of nature. In
a way, Leslie admits this in his diary entry (p. 188-189) which ends:

Eut when man steps in .. . the very soul of nature cringes
\‘ . f"havmg endowed one «:f her creatures with mtelhgénce '
dlsprcpcrtqanate tG responsibility. .

: . : Using the novel for examples, ask the students in groups to agree
. or disagree with this statement. Results will then be repgrted to the
class yith justification for reasoning.. : LI

5 . [ #
- N y,

The Bears and | ;. - e Ask students to’ discuss in grcups the dangers of human in-

- R ' ’ volvement in-raising- wnldlllfe (Consider both the physical cfangers

- " to the animal and the emotional danger to the “human). Refer to
Ghapter 12 in partlg‘.ular )

i‘,

e ; The student ghould hava some knawlsdga of recurring themes in cgnad:an
‘. literatura, ineluding the individual in confiict.

Action” English 3 - A @ Ask the students to read “All the Years of Her Life (p. ,157§15§) and

ST : +  discuss the ditferent reactions of the-three characters te the rob- . ,
' . bery incident. ' - .

. . " Voices 2 p ® Ask the studéﬁts fo read Lesson 14, "Two Flshermen (Q 149-159).

.- o r . and consider how the characlers react to the appearance of a

' T ! ) ‘hangman. Why are we shown other sides of Smith's personality?

' : : Discuss with the students how they might react if confronted with
- - - =, - such an_individual. =

Vaices 2 : . @ Ask studems to read Lessan 26."The Moose and the Sparrcw .

) ’ ' (p.267-276) and dlseuss the possible reasons  for. Moose's-
behaviqur./Discussion of the scapegoat can lead to revealing in-

- sights into peer behaviour, Also consider whether Moosé's fate
was justified. Was thare ;aﬁ'y other'méthad of handling the conflict?

£

CSh‘ipbal‘l‘s Kingdom . Ask students to: read the novel and ‘identify the canflscts facing
’ Wetheral and explam how he resalveg them _ ' i

I

pRIc. e dsee o




@ Ask students to read rﬁ‘/ﬁgvel and cans:der what knowledge the The Bears and i
indians have imparted to Leslie'and what problems the presence of . :
himself and the bears creates. How does Leslie meet these
challenges? -

' The students should have some knﬁwiedga of the treatment of hurrmur and

. 7 salire in Canadian Literature. - ,
® Some ‘short. stories which deal with Canadian humour include: o
v ) L - - \
: ¢ 1. "Vignettes of Travel” (p. 95.107). ‘ R . lmagine!
1. "How We Kept Mother's Day" (p. 88-92), o Journeys
2. "The Axe” (p. 93-102).- * o . )
-3. “Apalagy for Sgrgage {p: 103-1086). » . ’
. N\
Some podems which desl with Canadian humour are: . The Second Century
. S, e o , , H Anthologies of Versze 2
1. "The Cremation of Sam _McGee” (p. 146). ' .
2. "The Victory” (p.219).
_ 3. "Hi. Sooky. Ho Sooky™” (p. 223). - o ' .
1, ”’Fc;urist Time” (p. 19). [ " Nobody But Yourself
2. "Golf” (p. 25). - ’
* 3. “Eve! (p. 126)..
Comparison of the abﬁve poems shczu:l_d lead to a discussion about _ .
various ways of presenting humour in paetry. . o . T .
—_ : — 1 .
@ Define saure and ask the students to closely examine chapters 1-4 . Never Cry Woll T
-in which Mowat satirizes government bureaucracy. Ask them to - . - ‘ . ’
identify points or behaviours which .he is ohbviously making fun of. .
"= . . = ’ ‘. %
. : pe
RN
S DDITIONAL. RESGUEGES
Burke, Lauis{“The Crematfion of Sam McGee™ and “The Shooting of C oo
Dan McGrew" (Teaching Idaas), Euglifh jounial 66 (March. 1977). B e T
5970",;"» ‘ _ o
' Geddes, -Gary. ed’ '%Anuluun Waiea Tarc:ntc: Dxfcrd University Press. . '
1975. : . .
" 7 N.F.B. High Steel 13 min. eolour.
NFE Nahanni. 18 min. colour. .
- ] .
i A &
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o | . GOAL1 " S

%

ENEEUEAGE ETUEENTS TO EXPRESS THEMSELVES,
’ : IN A VARIETY OF GENRES -

The Curricufum G_uids stresses that students cannot be forced into
creative expression. To achieve this Goal it is negessary to provide
the students with opportunity and encouragement to experiment with
various forms of written; dramatic, audio-visual,. and pictorial ex-
pressn;m passﬂaly in response 1o reading -literary works. Studen!s
who are successful in producing works of originality and imagindtion-
will need help in p@llshmg their work for publu:: presentation. , -°

T

w "

. . . N \ . - = =
The :!udanli shouid have had opportunities fo write prose ﬂ:tiﬁn using _
such elements as characiarlzstian. setting and tﬁaﬂi& to-develdp a plot and ° -
narrative style. . _ ey : oo :

@ Story-writing through characterization can begin with simple '
character sketches as warm- Up exercises. Discuss how a person is
peﬁrayed in literature by: ' .

1.-how the person appears , , - - S
2 what other peaple say about that perscm '

3 what-that persan Says o e : .
* v : T

- 4, whst that permn daés oL

Students whu are successful in creating an angmal character can_
develop their idea into a short story by p\htmg the character into a
selting, imagining some conflict which will ‘have to ba lgGQIVEd .
-and decldmg the narrative point of view. - Lo

® Read "The Eyes of. Mr ‘Lovides” (Elp '28-31) in which Mr. Lovides is, Vaoices 2
‘perceived intwo ditferent ways. Then read “Ask Daddy, He Won't T
Know" (p. 13). Let the students create a verbal impression of the #
Daddy, first in harmony with his explicit opinicn of himseif as an _ ’
ignoramus, and .then as a-person who is bemg playtully ironic. - ) S

e Ferestudy (pg 95-96) explams the use of quotation marks for " Voices 2
dialogue.” “Canajan, Eh?" (pp. 109-112) provides an amusing =
. Example for transcribing. Canadian dialect.. Let students use this .
type of phonetic rendering to create a telephane conversation bet- 2
~ ween two people. if the dialogue is concerned with the actions of a
third person, a story'may be ‘created in the situation when the third
pérsgn meets one of the {jrst two speakers:

-x

@ Discuss the adjéctives: dlSplayEd over the pictures (pp. 72 and 7). . LAnguage Is!

. Have the students develop a eharacter who contains an extra '
amount of any ONE or TWO of thése qualities. Have them give the -

;‘*fcharacter ‘a ‘'name, birthplace, and four typical saymgs This . - .

. Eharscter rrisy be used in a full- Igﬁgth short -stofy later.

= ¥
= . - . .
. . 1. ; . . '
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“ ." In The Heat of tie Night

R

lce Station Zabra

T

The B§na’r’nics of
Language 2 °

Laﬁguage Isl,

in The Heat of the Night

" The Second Century
Anthologies of Verse 2

=

® Read 78-83. and let the students try one -of the activifies.

@ On pd3ge 135 we 'earn about Watkins. one of Wells' councilmen. . °
Write a story “starring” this character. playing up the’ scene in
which he hires the twa thugs to beat up Virgil. and ending with his
reaction to havmg to pay the medical expenses far “the guy who
gct hurt”. : .

k1

@ Divide your class intd, .groups. Ask your students tg write a story -
about a person who does NOT live up to his name: just as “Joliy” .
isn’t’jolly. their character could be called Ggaﬂenaugh but be a.
perfectionist, .or "Fair” and play faveurites. or “Mercy” and be’:
“eruel. Their assignment is ta walk hirn through two incidents. Therr *
a spokesperson from.each group will read their efforts aloud and

the test wili be to see whether the class can apprecjate the ironic -
difference between his name and his actions.

. F‘iead pages 353-356 and let the students choose ‘'one .of the first
two “Applications™. . \ . .
EY

T

i Divide your class into groups to write a murder mystery Setin yout
city or town. Have thag model their plot on John Bell's: a man. in-
tending only to rob. swings too hard and kills his victim: He is
arrested after two ‘or three other men have been arrested then
proven innocent. : i

@ Read Scoft's "Lochinvar”, pp 173;;74 Thén ask your.class to
retell the’ story in prose in a modern setting. Remind your students
tr:: pay close attention to details such as: how their-hero got to the
wedding: why his fove was marrying someone else the con-
versation a§ the wedding between hero and “Ellen’s” father; the
dance: the ®dgcape. Allow them to change names if they wish to.

L] -
£

. v +
@ Read Noyes' “The nghﬂéyman and ask your students to retell
the story in a modern setting. pretending that their vantage point-is
. that of a next-dcor -neighbour. Ask them to use details in
describing the highwayman's outfit — wouid he be a glittery jet-
+ setter? What would he he driving? Who would the arresting of- .
ficers be? Wauld Tim be’ anythmg more tﬁargng parkmg iot at-
tendant? -

! * - * 4 3

' @ Head Auﬂen s "The Quarry” and ask ) yoar stisdents to rewrite it into

a mora modern.setting. Ask them f:rst to decide whc tha speaket
is, and to establish some s:nrQe their 'hero is gunlty :3! =

@& Read "“The Wraggle Taggle Gypsies” and -discuss with ynur
studenis ifs modern equivalent: a rich girl or.boy running off with
the P.L.O. or a peaceful group from the so-called ' ‘counter cuiture”
OR a child of hlppy parents electing to-succeed in saccety Then-
tell them that their assignment is to retell the ‘story ,in prose. ———
Remind your students to describe the clothes that thenr rnaln
characters will Ieave behmd . .. v S




' .v Reaﬁ Sautheys ‘Aﬂef E!enhe[m in whu:h a Intie by bnngs a.
and the grarydfather relates

skuit Ke foufd to- his. grandfau*l"
stories “about the “greaf-victory*-Ig+his grandsoen and grand-
- ‘daughter. to their-mystiticatiors; Ask your students to reset this

story. Berhaps suggesting to them that the grandehildentind an.

. old seaf skin of cheelah coat upg in Their graﬂdpsreﬁs atic — and

Jaluable than the fives c;ﬂ thé ;.eals nr cheetghs

e
,‘r 5 \ [

~= Ey - o

. Gc‘;mgare Eeveral dehﬂmpns QF the worg therné Ftermnd yclurr -
students that . there-are but few thanes, wherea;s there may.y et be; !

mnurnerahie plats, gac“h of whxch lreshéns a ’therﬂe “far us -

4” L s

S .

&

. vlrnnment as IEE therre.

8 Dlwdé your class into granps Ask- eac:h gfoup 1o c;nnr;acl a story

about a person who wins aloltery ticket but is S0 hourded by his. -

"% so-called friends wh(: wantpart or all of his wirnin gs thathe rips
- the ticket up, thus getting revenge of sorts.

'@ Ask your stuggnts to tell a story frr::m ,the pt::mt of view of a high
~ school boy who. is a raw rogkis with a local hockey club. He
. idolizes agood- It:akmg olcder pl:—;yer with ancmrmusly vident past
wl?cr has rglufneﬂ from the rﬂaJDF leagges o manage a minor
IEague team. inan important” game the Shane- -type’ charicter fills
“-in fortha: ﬁjufed centre forward bul sugcurnbs (o his old habits
‘and plays VER‘f violentty. (Ask your sludents o concentrale or.the
- boy's. feelings — what ARE his stan dards, anyway? Doeshe have
.-a girffriend? i1 so, what does SME think cf the sugpermacho
ve;eraﬁ?) . . ' .

£ o

. Ask your studsnts to W?’tre a story in whl;ﬁ:g%mng ersnn takes_

~over whén Mom and Dad is unabrle o 1ook after agroup ol neigh-

baurhaad children, as promised. Mzaké hlr*n or her cope with real:

R emérgenﬂnes

i F*ead The F—:’easHeeaded League” ancj ask vour studEﬂts todewse a,
’ 5mry inwhich adetective is called in to figure'out whatis in- ac-
T tuality. a diversiormsary tactic planned by master Erlfﬁlﬁals to. kgep

the dejestlva awa’y from the scene - nffa a:nrne =

- . ) . ;!

° F?ead ‘T‘he Raflle”, then ask your students to wlle 4"white
. e!e;:)hanl“ Story —~ a slory=in which someone deliberately gives

s@rﬂeone else ;a gift that is VERY t:osﬂy 1o keep

Tha smderm ahﬁutd ﬁam had ﬂﬁpﬁﬂuﬂlli&a fo wn!e variaus lypes of

poems,

". are unable o undersjand whythe acquisition of lhe coalwas more

?gChaptér -13 E§ ape, Eﬁcape |§ ‘desngned lo lead studems-
- ~through the .wiiting of 2 shert- stcrry with “pegplg and thEtr en-

Action Engjish 3

=

The-Fearl - |

- Shane

The Whale.People

Man in the Fictional Mote 2



B . . . ) B e = ‘e H
‘ ’ ® One of Canada's feading poets, Margaret Avison, advises that'no
. . .- student be asked lo write a paem fcr marks Therelore it is here
L o ‘ . *.  + suggested that:
CT + 1. When you erst meet yc:ur class tetl them lhat the poets in the
_ - ¥ room may submit poems at any time for comments and for the
_ . S . Poetry Corper (or the Bulletin board) or for the Class Literary
) . Magazine. (Siuderits will ba pleased to ccpy their work onlto a
' o Ditto Master). = L, .

k j25»\:"\/!*\&5: you assigh a poetry composition .you rﬁake it 'C:Iéar tha‘t -7
'marks w:ll be gwen fc:r pamcular features e. g \number D* ||ﬂ§5 )

X ] : .features of- the pnem l::emg gamdled
’ fa = - ' . ‘ /
‘Voices 2 - @ Pages ESQEES ";Pgéﬁc Experiénces”. raview r’hytﬁm and rhyme.
) . The Language Cﬂ Man 2 @ Read John M;)ffi“ *To Look At Anythlﬂg on Qage’ 35 Have your .
o ;f’ e students s!udy the alphabetized pha!ﬁgraphs then ask each h::fw'
fey ; write a word cinquaine which, uses, as its first word, the object . .

-4 which forms the initial letter of .his of Rer first name (or nickname).
‘Give fuli marks if the fifth line is ;Qmpased of a synonym for the
first word of the cinquaine. if the second line'is composed of wo
adjectives, if the third line is compgsed of-three verbs, and if the
~fourth line, the free :nmmerﬂt Ilﬁe is four wurds lcmg

- b "
. 2
L
i,
)
.
W

-try their hands (and ears) at writing a poem of the type found at the
- bottom of that page. Suggest situations to them if they” ‘ask, e.g.
Sounds that Follow the 3:15 Bell; Up the Floors From One'to Six: . |
. oo IS ‘The Pitch And the Hit And —, but don't give too many or you'll
o . ’ : steal their thunder. Ask them tcr wnté seven lines. as their model

’ t _ ' " has seven [ines. Mark it outof seven, takirig one hait-mark off per
spelling error, but putting a check mark beside fabricated words = ..
' (as these ﬂDVSIt!ES indicate that thelr CTEEHQT has TﬁIED) a

& : - ! e Read page 28, re\uewmg anﬂmstcpaela theﬁ have your studems. )

. Heaé the secnm on Umencks pages B6-87, snﬂ try lhe game, C)r"

Liqguaga
simply have them write a Limerick (on St. Patrick's Day perhaps)
- *‘and have them submit it to yau for marking: —
a. dcuble-spsced and N ’ o
4 b. scanned for the proper.rhythm in the intervening fines (m arder
not to otiliterate the words). Mark them equally for rhyme and
- rhythm, disallowing "so-called half-rhymes“ or “‘part-rhymes’. °
i 7 : 5
I = s ;» \_' L
o b Whale Psapls F Y e Ask your stgdgems to: wiite a song Such as rmght have been syng ~ ..
N N . by the people of the Hotsath Shaman's Dance about the time when
E . Y Atlin and Nit-gass endured the spearing. or abautAum s couriship
Voo A - of Watsika, or about Nnt-gsgs death. o
"': E f/A ) . L4 o = . l‘\ - = " :
" lce. Station Z§ér; el e Ask your students to.write, verses stmut i .y
v/ ““The Lies Told . o ' A
. in The Cold ‘ R )
O lce Station~Zebra". - S A
This tlﬂe could be part of a chorus.
A
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. @ .Read the pﬂems on pp. 61, 55 72, 86, 92 1DE 1@9 110. snd aski_ Man in the Poetic Mode 3,
your classes to make up Concrete Poems of their own. Sports : : ¢
warks as a topic with l:cmcrete Poems. :

, - _ _

i, ! : . L ) - _»"' . _ o
i ‘Read Gorﬁnngers E‘fm:ew iS.:." on page 94. Ask your students to - Sy L o

define - something importanit to them in Gomringer's manner. -
eg. Confidence is ... OR Truthis ... OR Brothers are . ...

e

® Read Burns' 'O My Love's Like a-Red, Bed Rose” and ask the . ‘Second Century

sludents'to wrile a parody of it, minimum-length to be two verses. Anthologies of Verse 2

because the average reader will take a verse to realize that what . . -t . o
he's readinglS a-parody. Tell them that marks will be awarded for . - ' '
the “‘abcb™ rhyme se¢Heme. but that’ they are free to gompare their - s T
lgvé to any flower. plant tree, mammal or fish. N :

- ¥
" ®Read "As | Walked Qut in the Btreets of La:eda and ask your
. sudents (o write a parody of it. based on the corriders of your high

school. - Allow them to work in groups on what must be a five- Lt
stanza parady: in the first they spy a student trarnpled in the : -
cafeteria rush: in the second they're called over; in thé third the . : "
‘tdle istold: in the fourth the orders for the funeral are given. inthe 7 : s
filth the> ideal grave is described. Remernber to have them play it
for Iaughs . : .

s . N *

- Ffead the Sports Se:::tlgn pages 7«:1 79. Ask your students to make =~ Some Hsaysiar:ks Dam A
up a new School Cheer. at least two verses long. with a chorus. "Even Have Any Meedle

f : - ' Ce s ; o ,
e Se’é the haiku on pp.2. 9. 10. 139, 140. 158, 159, When you Secqnd CEﬂluﬂ
hayé your students write some. mark for seventeen syllables exac- Anlhalogles of Verse 2
lly| — have your students number how many.there are in each line _
in their final copies.-‘Also. ask them to write out one sentence in 1
prose in which they state. WHAT they have compared to WHAT )
- Haiku can pe AEQLJT -anything at all. , -

The students shauld have had opportunities to write in the dramatic foim, «
incfuding manalngue dialogue, and skil. .

. c Ask your students to pretend to be k’lngérgartﬁers agam for a Actiont Engfish 3

. rmnuté Then read pages 68-69 aloud to them. with inflection and ‘ o

’ emphssns ‘After discussing the monologue -(e.g. Is.the line “I'm a _'
nut” significant?). ask your students to write monologues that will . ) o
reveal much more about the speaker than he or she intends to ] .
reveal. (Mints: somebody trying to get out of a promise she made. . - :
or a tough meze of Wt:rk one end of a telephaone canversahan ) -

@ Qulwardly Vnrg:lT:bbs was cool, calm and collected. But whaiwas In The Heat of the Nigh!
he thinking? Imagine that you were he — clever. ambitious. and o
having to deal with ighorant. prejudicéd. unmanﬁerl,f even violent o

~ people. (You might read James Baldwin's essay from Man in the , ‘
. Exposilory-Mode to your students at this point in ‘your in-
‘troduction) Ask them to imagine a scene from the novel and to g: , ‘
wrile out- what Tibbs might have been thinking. , s

'}9 -
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ice Station Zebra - " @ Ask ymrstudents to imagine themselveséz/s the villain Llly anhd

: - 10 writi out what he rmght have been thjnking during a articular

n the novel. e.g. before being re6cuéd. in the engjne room

(rm. Or they rmgh wish to
aird,

. Co - . scene
’ ’ during |the fire. or setting Bolton's
pretend to ‘be the other. vallam Kn'

Similarly. have ycur students pr' end {o be one c:f the three who
trekked from Daolphin to ice Station Zebra with Carpenteq (i.e. Han- .
sen. Zabrinski. or Rawlings). @and then write out what his mternjr_ R

monol gue might have Deaﬁ )

yc:’luf‘astudents t/wme down the thcughts thatlmay have:,
O 'ssedthra gh Ralph’Edwards mind as he left Lonesome Laketn
,917 to erﬂlst to f/gﬁt in Wcrlf;i War One. ’ 4

#

-~

l
/ ; /.\.’},
e \Write dcwr‘n a r[‘)Dﬁngué that Jean might have thought l rough that’ .
\ Jled” hér m Carﬂﬁbellfs ngd«:m that marmng / .
(Page 72 He was an old man when he’ dIEd old and tired. Oh. he
kept up, a front when Johnnie and people brought knsators Buf
deep dgjwn he. was tired. He'd lost heart and he needed help”. Jean
Lusas says these words 'to Bruce Wetherall about his grandfather.j-
e . Wrﬂé a monologue of what might have been going through Mr.

' Gampbells head durmg those times when he'd play/ms pipes so

Sl T C _ g that the whole valley wauld ring. ] !

Man in the Poetic Mode 3 e Read "To A Child At The Piano". Then ask your students to write a
- o "monologue such as miight be spoken by a coach (football, grass-
hockey, swimming, Igngsdustam:e ruﬁmng basketball )_

[ 1

Action Engli_shf“, ' ¢ Read and discuss pages 66-67.

Dypamiics of Languéga 2 & Pages 359-361

-2
Voices 1. : . e Read pages 1034.,and'try the exercise entitled "The Punishment".
' Ths’i.anguaga of Man 2 # Read the™ section of connotation, facusmg on pages dB and 49.

Divide your class into pairs, and have each pair write a dnalggue; .
) that might be spoken over the telephone by frignds (httle children, -
. : T leenagers, singles, middle-aged folks — their choice) about Bill or -
: . .Howard or Claudia (or any of the dozen) AFTER the ariginal con- -
fl:cfng sentences had been uttered: Ask fcsr tEﬁ exehanges (twenty .
sentences).- . . \ , C

Language Is! ‘ + @ Read pages 99-100. - A
The Whale People : ® Wnte out a dialogue thaf rmght have passed between Ghief'

e ) . Eskowit .and his daughter Watsuka on any of the uccasians when
. . L. the_sea otter robe from- Atlin arrived. (Remind thern that Watsika *

~

was her fathers favourite.) .~ -




E ® Wrile out a dialogué that might have passed between Marian and - L Shane .
_ Joe the night Shane went to town wearing his gun. Tt . :

3

® Write out the dialogué that Might have ensued’the lime Fletcher . - : O
hired Wilson. - . B . . s St
" ® Write down what might have been said by the two Misses Garret " ' Campbali‘s Kingdom
when Ruth*found out that Sarah had financed Wetheralil. ; :

-0 Write down what might have transpired bétween’ Jélly and Kinnaird  lce Station Zebra

- While the submarine sailed back to Scotland.

¢ Read “"Lord Randall’, page 105. Then ask your stidents to . The Second Centary . C
.rewrite the dialogue using. up-lo-cate references and “Canajun Anthologies of Verse 2 .
dialect. L R , o .

o : . ' 5 . = | . ‘ . ‘
4 . . . i

@ Read Ignatow's . “The Frisnds” "(,49). Then ask your students Some Haystacks Don't _
to write another dialogue in which'the listener, a so-called friend, - Even Have Any Needle

is unsympathetic, - . _ v : ~

" @ Pages 104-106, . Action English 3
) : . h 1 2 ’

‘@ Pages 132133 show Sam ordering 4 steak in a cafe and con: In the Heat of the Night =
versing with the manager. This scene makes a good’skit since the ] _ -
« - dinner was "served with-gestures” and your studénts can make '; ’ N L

them up. ~ : -

B - e L .o . L [
- ® Pages 137.139. wherein Ralph is arrested for murder, make a good
skit for five male actors because of Ralph's menacing pushing and
Virgil’s quick hammerlock. . o ’ .

(which would be done only through clothes, natyrally) would work. : ‘ Co

; The scene at Shaman's Dance that climaxes in the spearing . The Whate People

_ @ Either of the two gunfightd. (Ko‘iaﬁ.e CERTAIN \f,:)_f th_,eﬂ dialogue-and o © _ Shane S

who draws first.) ‘ . . _— T o -

" The students should have had opportunities to respond to lrlt'éfary’ 'wérksr'lby
© creating imaginatively in other. genres and artistic forms, including dudio-
visual presaentations, dramatizations and pictorial representations.

¥ Student '_gtéups_ can taperecord any short story or dramatic selec-
- tion, then “lip-synch" their dialogue while acting out the storyline
in costume. - . _
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Shane

Campbell's Kingdom -

/

-

. The Whale ééﬁpié

. $gundar

1 &

Shane -

. The Rearl '

gaurﬁgys

- Voices 2

" Action English 3

Ed

Have yeur 5tuuems make a preaentatmrj of shdes they ve taken
* Irom.pictures of actual Western gunfighters. A cassette taperecor-

. der in the background could play such cowboy songs as "Bury Me
‘Not On. the Lone Praitie” while a voice-over. which consisted of

the names gl each pictured gunfighter. together with biographical
details of hls life and ‘death, was read ,
l L}

A casselte tape and caroussel slide production could be made of

pictures ~ of wildlife. oil-seeking equipmeént. gushers. oil-
spills. daamed wildiife. with a tape of bagpipe music that included

‘marches. and pibfochs, and a student readnng seléctmﬁs from

Grand!athar Gaﬂ‘ipbells own_ words,

5 Rl

A GEESétts iE[?é and sarcussa slude pradugtugn could be made of -

pictures ol genuine coast Indian artifacts with a tape of nafive In-
dian songs snd a student reading his or her cormmentary ‘that
states WMAT the artifact is, WHO in the novel wouid have used it.
and HC)W it was LJSEd : '

A cassetté iape and caroussel sllde praductlan could be made of
pictures of the nistory of the U.S. Civil Rights movement and/or of
Martin Luthet ng with ‘a tape of Pete SeegerWoody
Guthriedoan Baez/ “We Shall Overcome -type music and 2

- student reading his or her commeﬁtary an the mgvemem and the

SltUEtIBﬂ mday 7
Either of the two gunlights. (Make GEHTAIN of the d|a|ague and
who draws lirst) -

The ’f’amiw raiurﬁs 10 the village: the pear| is returned to the sea.

Read “OId Bsttlesa:xe The scene in whmh the writer is répnman-

ded by Miss O'Day-in front of Miss Hill followed by a conference

between M|$5 o Dgy and Miss Hill makes a good skit.

2

A student L‘.Glﬂd snap photos or slides of another grnuﬁs skﬁ of
dramatic présentation. then make a big display of the photographs
with 1abeis and guotations bz each;-or a formal presentation of the
slidess and seripted commentary that would include -parts, of the

: raﬂgmal grmups dlgl@gue

Read Sgrry Wrong Number

F‘sgés 71-484. L ' L ) .

write their own script to tlow from an overhead' scrap c:f teleahfme
cﬂnversatmﬁ

Read Faur Byes™. pages 2 11. and have your students re-wnte it
as a drama té be sacied out or taped as a. radlg shaw

Pages 1-13.
.d40

pp. 286- 298 Have your students, . (8




\Q

H‘%-,..

Tt

L

Scnp& rghearse aﬁd present the flrst scene between Sam, Tnb!}s

and Gillespie in Gillespie’s office. from "Come in" on.page.15 m
"Take care of him. Sam” on page’ 18. Pages 26-32 make an ef-

fective dramanzanan endmg with Poitier's famous line: "They call -

me MISTER Tibbs." Pages 70-73: Chief Gillespie faces the Coun-
cilmen. Pages 127;131: Sam is cleared psrtly because Doloras
Pufdy had lied. :?fj partly because Sam is shown to’ have been
savmg g-his money to pay off hus morigage. ' .

The nnal conironlation scene could be presemed as a major per-’
farman(:a; ’D\ .

L

In the Heat of the Night

lce Station Zebra
- 4

Shurley Jackson's “The ngh\V\F\AJI Had Grippe". done in mime Man in Ihe Fn:tmnal Mode 2

with a cassetle recorder “calling” a ,cnpt made from the short
story. with & litlle square dance music ‘adde

Read- Schewlls paern “What Are the Most Unustat Thm;s Yau~
Find in Garbage Cans?” One group might- lgpe- recard it.|doing
characiter voices of the responses. Another might make or make

up their own sutvey. then record the responses. with expressmn

e Y

Read Wright's ':’Muﬂérmgs@ver the_Grib of a Deaf Child". ‘Cl\qe
group’ mighi lape’fef*cprd it with the “father's” voice . leading. -

" another with the “mothers” voice leading. still another might

make up a script lollowing _the same gaitern but of another:

e EltuatrDﬁ

Read Sal@mcﬂs poem unwac to Univac” nto a a tape casseﬂe

“ yourselt, getling somebody to read the sepond “univac™ and to
. make “"beepo-beepo” noifes between each communication. Then

play-it for your students and after discussion have them work’ ona
similar dialogue themselves: two electric typewriters, or cars, in a

161, or T.V. sets in a department store. Then have them tape it w:th

apprapnate Sguﬂds between eqmmumcatuczﬁs
%

All, pic:trsrial regresantatmﬁs shauld be susstanuated with

. guotations fmrn lhe text and page numbers.: F‘mt:::rlal represen-

tations are oftdy welcomed by students as an allernative to a writ-
ten response. to & novel. Sometimes, 100. 2 quick reader will finish
a book days before the others — he coutd be deplayéd to create

-cme of these. o . . o \_

5

A pnhee‘styledlagfam déplctmg th\é tocation Qf‘\th& bady shawmg

.- details of setling. (your students have seen enéugh TV. to know

haw to zmtlm& a bady) : /

: A Iayaut of the town of Wells shgwmg the rallwap-stanaﬁ the

residential districts, Jess' garage. and/Sarns rolte through the

police station. the diner, the “bowl!", the Méyms dnd.other stores,

town. (They might add a compass rase and an arfo
direction of Eﬁdmatt L] p!aEe on !hé 1ijl) -

/ m:lmaﬁrig the

_"A dtagr‘am Qf the mtermr Qf the palu:e station al d jait.

" Some Haystacks Don't

Even Have Any Needle

In -the Heat of the Night

SV
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éaﬁpﬁall‘s Kingdom

The Bears and |

%

—

Ice Station Zebra

e

"~ + Crusoe of Lanmge Lake

®, A cutaway viévzf of the subf‘ggrine with the parts ‘Iabélled.
‘@ A cutaway view of Zebra with thé clues labelled. .
@ A sketch of one of the main robms of the Ddlphin..

@ A sketch of (ne wardroom | -ihé last:scene, as-Carpenter ad--

® A sketch of the Arctic showing Zebra in.the centré and an:ound ]_t

& Make a dlagram af wark-m*pmgress on Ralphs first eabm,

] clearlng (Pages 1849) X

4+

"® A layout of the tawn of Come Lucky, BC. showing the single

street, the Golden Calf, the King Henry bar and other wrecks, . -
Trevedian's office, the home of the Misses Garret, and other points -
of interest. (Dlscuss with them which colours would best indicate, -
the,"ghost town™ dulaprdatmﬁ that they: wnll wish tr: commumcate y,

A layout of Campbell 5 ngdcm the house. the drill and ng,fihe
draw works, the surrounding mountains, and the dam under con- . *
struction. (Realistic-looking~‘{lames’.cut from red canstructlcn’
paper can averlay the area that was burnt)

An interior of.the Misses Garret's home that mcluded .Jean 5 rczom 1.
and Sarahs treasure chest. _ - -

An rntencr of the Galder—u Calf \ ' - o

A stépsactian duagram of the comrﬂandaitype scene late at nightat"

- the hoist, shcwmg Wetheralls trucks gmng up To the ngﬂem

s

v' — b
AN

» A map shawmg the various Iccatmns where Leéslie. Iwed ‘'with the

bears — where he first met them, the fire area, Topley Landmgi the
route to Mr. A-Tas:Ka- Nay's cabin, Lsrch s cabin. (Your students

-may add Rusty -and Dustys graves, but let .it be their own

idea — it's iauchmg if ariginal’ but dersressmg it asagned)

A Iayout of Topley-Landing showing where the action occurred the
Sunday Leslie arrived with the ‘bears — where' the main actors

‘(Clete Melville, Hank, Leslie, Red Fern, Mr. A-Tas-Ka- Nay)
: chlldrgn ycung men and chérs stood; the jetty. the. store, the pmé_ o

tree. ) N

A cutaway view of Red Fern's, nr Larch's or Mr. A-Tas Ka- Nay s ¢
c;abm with surraundmg cauntws;de also Iabélled :

e A R

] . =

dresses the eleven, which ir idi cates the relanve pmsmons of ‘each
fnan.— S S

the varucus pasntmns that the Eﬂlphln tried*to reach it fr@m

shﬂwmg the birches, the trolley, the QUBIES the EDD-yard h:.ng




@ Make a diagram{rom which a person could learn how to survive’ , '
) sleeping in the wilderness at freezing temperatures, showing the- | C
sieeping Raiph (paye 70). o ' o B

]
Ei

. i M’ake- a d’iaggém of the‘warking, w',atér whg’él !(pa_ges"l)-, T . S

@ Make a diagram of the school where the boy. mem .. - .« Sounder-
~cluding 'such details as' the steps, ' the: cistern, the posts,” the '
- -stovepipe, then add neighbouring .buildings, unpainted and pain- - . oo
*. ted, and the "big brick schoolhouse with big windows”. - . . | . } ’
l MaEE‘a detéiled'»diafgram of Sounder's f-amily cabin. 1. : s
. o o . o

‘@ Make a détsiled di'agram_fzf the schaolteacher's cabin.
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