ED 169 534 ) S , CS 204 759
AUTHOR Cruchley,. H. Diaﬁa, rd. - C .
- TITLE - Bnglish 8. - Co ’
INSTITOTION British Colunmbia Dﬂpt. of Edu t;@n Victoria.
-~ POB DATE F7. ’ = -
NOTE =~ . - 119p.; For related documants, see CS 204 759-761; s
, Language B.C. Checklist may not reproduce well due %o
' small and ligh* type: ﬂsael in Introddction may not
- reproduce well due to small *?gg - o i X
EDRS PRICE " -MF01/PC05 Plus Postage. -7 -
TDESCRIPTORS - P Educational ‘Objectives; *English Instruc* -ion; Grads
4+ By Language Arts; *Learning Activities; #Literature
Appreciation; Reading Instruction: Resource Guides: ° .
Secondary Bducations; *Teaching Techniques
_ ABSTRACT - S

- Qrganlzeﬂ accazalﬂg *o pres :rlbed gocals and 1ear3;ng

:u*ccmez &etarmﬁneﬂ for the province of British Columbia, the S i
‘teaching * chnlqués and .learning activities presented in +his o
re=aurce qulae are designed to be used'in cenjunction with specific.
“eighthk qraﬁe tex*bceks. The suggested teafhing methods develop +he

fcur areas of language:ar+ts through a namber of classroom activities

that include small group discussions; sentence, paragraph, and story-
writing: 1;5tén1nq activitiag;: crasswara puzzles' speech and drama
a351qngénts' and reading activities. The guide also lists +the _ A

" textbocks on- thch the ‘activities are based, discusses related N ———
~administrative concerns stch as time aklatment, defines the purpose -
of the resource section, and prasents techniques for student

evaluatlcn. (HAI)

- ' A

ki

i#*********!******** *t&***:#***#***t*****t%**t**t*t*$*$$$$$$*#$$a$*#*t

Eep;&ductﬁans supplieﬂ by EDRS are the best _that caﬁ be maﬂe *
‘ ftam the arlglnal dccument *




U.S. DEFARTMENT GF HEALTH,
EDUCATION & WELFARE
HATIOMAL INSTITUTE OF
EDUCATION
< : THIS DOCUMENT HAS BEEW ne
THIS DOCUM, $ HEEN RERED
A 2ULED EXACTLY AS RECEIVED ;’223
N THE PERSON OR ORGAMIZATICA ORIGIN,
l xgl!l‘!t} IT ?ﬂiNT5 OF VIEw oR OPINIONS ; 5
$TATED DD NOT NECESEARILY RERRE. ' ’
SENVT OFFICIAL NATIONALTRSTITUTE aF . )
EDUCATION POSITION OR BoLICY

T

EDT695 34

.+ _PROWADIS OF BRITISH COLUMBIA =

= i . B =

 GINISTKY OF EDUCATION

, . N : : - . B . . ] i B
' . . ) \ . N s - Eg, & f wg
N . T : :

%

. *  DIVISION-OF EDUCATIONAL PROGRAMS — SCHOOLS

T GQERISULEM NEVELQOPMENT BRANCH

—— s ammmrm=e = - e e e - A S i o

. ENGLISH8

i
. ; o
- "PERMISSION TG REPROLUCE TF{IVS
MATERIAL HAS BEEN GRANTED BY

.+ Victoria, B.C. | Ministry of Ed., Pro- ..
T 1877 0 e ,
oo : vince of B.C., Canada N
- o : 70 THE EDUCATIONAL RESCURCES :
INFORMATION, CENTER (ERIC) AND
USERS OF THE ERIC SYSTEM.”

¥




O

ERIC

Aruitoxt provided by Eic:

ACKNOWLEDGEMENTS .
The Ministry of Educasion acknowledges the services of -
M. Diena Crichley
. ¥ B
35 general edites afid £+ .dnant in'the concepdon and prepér“tmﬁ Uf;&hl‘ guide-zesource

it =
% B -

The foilowing teacher 2.4 the English 8 respurce buuk, cammittes 1 pr&*paﬂnh a

first draft of materials

Brian Ediger (Richmondl - ' I Theresa Reilkoff (Sirrey)
R 5 A . Ll = -
Lyn Glazier (Vancoyrer) - David Sansommz (Coquiilam) }

Darlens M acklam 1R lrhﬁ-mmi i

Their asSistance is gratefully acknowledged, as is the 5'1€an1 contribution ot the fg!icmmﬁ
teachers wiho F'V.\EX(JLQK;‘(!SP&HL' matécial And advies:

w Bailey (Bursahy) 7 Anita van Ginkel i‘i:uql:ftisvsi) )
s fUCagultlam) - “Alex Halm (Langleyi | .
Fdck Dud#es (Surrey) * fohn McVicas (Nrv Westminsier)
Asﬁiﬁii'.!g(iﬁ the final drafl stages were: . . -
’ &
Anne Clemiens (Coguitiam: Margarel Kreler (Langldfy)
Rick Covper (Usnceyrers . Harsy Livke INevth Vamourer)
George Hawkesworth (New Wgs.fmins?cr) Selly Salteribemile iP.ichmond)
) Contributions feom the following teachazs are also acknowledged:
-~ N - . .
Bill Atkinson (Quesnel) . Hemher van Holderbeke (Prince George) -
Qﬂn Bailey {Qulicion Beack) ‘Ida Hood (Surreg)
OMvia Barr, (Victoria) Corhor Hunt (Surrey)
Margeret Hastick (anuulam) Rob Inrig (Richmind)
Loma Brown (Prince George) Larry Kleparchuk (Surrey)
Syd Butler fUBC} . Jim Latham {Abbotsford)

Kalhleen Lavin (Vancouver) . -
Ken Lorenz {Richmond)

Larry Cross (54

Glenm Fieber (Ka ?!fm"rz) ; ) Ed Mdy (Coquitlam)
George Fraser (Virnon) . Ruth McConnell (UBC},
Judy Giles (Cogei lam) . - John Mercer (Burnaby)
Kike Gﬁ-ﬁi‘ (Ry1hmmon - Roy Morris (Vancouver)
Annetle Groleau (Snfrey) . . David Phillips (Terrace)
Wendy Herbert 1Kamlagps) - - Mary Symons (Richmond)

David Thompson (Abbotsford)

Maria Hettinger (Vancouver)
Mary White (Prinice George) -

Barry Hodgsem (Surrey) = °

_ Issued by the- - 7 . Furil .
Authority of the Minister - . - Publication Services Branch
Ministry of Education Ministty of Education.
British Columbia : Parliamient Buildings
19“? - . Victoria, B.C. -
: V8V 226
. %
3 ; . . . -\:\i. . Z V ]

© - Minictry of Education, Prevince of British Columbia, Canada.
- No-part of this publication ‘may be ‘reproduced in’ any fnrm
' wnthﬂu"t perrmssmn in wrltmg frm’n the pubh«sher '

= . -



¢ ' ! .
TABL E OF EQNTEM’T";‘\ -
i =
J L 1 Page
- Introduction *‘E 5
Enghshé?resznb&d?&ﬁs.._..._ e e . 6
Eng\‘lsh EPFESEFIEEdTExtS Teachers” Edition ... .- s\m” 7
7 . S J .
= Rela@edAdmmtftratwe(:antzéms g— 8 -
*  BResource Section ﬂf} g -
) H 5 . . " " T s
= G, P T T e 10
GOALONE | Hefp Students to Lister EFECtVElY .+ v vreen e afoeie ity 13
= * . . R N - v
GOAL TWO Hgtpﬁmﬂenxsw'%peak;a:ﬁecmepy 23 ¢
V . \ i i - . Y
_‘GDQLT'!;I‘REE ‘:us*eraniﬁtersstmﬁﬂaamg..,..,!..,.\g.v. < 1
GOAL FOUR Deielﬁp in Smdent‘saﬁange of F*Eadmggmd . :
: R _SmdyShllﬁ ...\._ 4']_
EQAL'T:IVE - = -Help tor Develop Apprégr?ate Skills for Wmmg Sentem;es\ '
S . s Paragra@hsaxndEssays S AU U PSP - :
- GOAL SI1X L Ffmgide Studgn\is; with Dppﬁﬁuni’ties for Writing . T
| \!afiggsTypesas‘Pf@se ...... S T TN 1=
GGAL SEVEN _ Help Students to Develop Wide Speaklng, LnstE\nm\g _
A 7 Readmg\andWmmg\!nzabuhngg L S TR R I- '
- - ) - . " PN B =
GOAL EIGHT En:ﬂurageaﬁntacal Exém\aﬁamaﬁ af‘the MassMedia ..........ccvinsnsevnsnsnn. B7
. GOAL NINE, Encourage Students to Read ard Enjoy |
; - Litersture, Pasta . 95
GOALTEN ~ Exténd Studenlts Knowledge of Self and S@crew S ) ; .
: : Thrgughtherature: et e e At e f e e tievateneeareaaranairas e ana .. 103
= . . . .
GOAL ELEVEN Increase Swdenu Knﬁ\w\edge of Ln?rature, , ’
: o ;FastandPresent T R e M
GOAL TWELVE " increase Students’ Hbiiity to Heaa Literary i . 7
WﬂrkstSp’th Ceeererans *’HQ
. GOAL THIRTEEN Beﬁefﬂpﬁtuﬂeﬁts Understandingef -+ ) T
L " Canadian LHETSIUTE ... uvvenieaeeneieseeTuroanncnesanigecsasiaciosaes 128
: o 7 ] o = ; L * . E
. GOAL FOURTEEN .Encourage Studerits to Express Themselves - P : L
L ina Variety of GRreES .oo..iiivie i n e e e 139

(A
b .
. . R 1




[ . . =

. ~ INTRODUCTION | . _
- The .Cu vrn:BL;m Dévempmént Branch uses the fa\\gpmna model in a’eve‘aéﬁ«g\ r‘é'r‘éms
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Using this 'modal, two 'ypaﬁs of dcf‘um\aﬁt% for se
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cﬁ;ﬂa}y English have been produced:
The first. 'and most i‘mg@rtaﬁt, is the Ei’_i§ﬁ'sh 8-12 guide. -

The second is this English 8 Guide-Rasource which_cenfains a list, drawr from the English B-12
gunde. of experiences.” knowledges ‘skills, and attitudes apprmanaté o] Enghsh 8, as weld as
useful -ideas fﬁr lteau‘;h.nng and E\ialuafzr’g student pe/ffarma\nae
These two dgﬁumentts‘ and an expaﬂded\ »ersxam f:»f the model ara 'Dbt«aana\me By anhsh tesgﬁers
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s ENGLISH 8 PRESCRIBED TEXTS /

,.i.ﬁif’, _ ' . ' ) B . / o <
LANGUAGE L , : T .-
=" Action English 1. Plattor. Gage. | ' A
' Action Ervgh:h . Lawrence. Gége ) . - L
The Dwmmn:g gf»Langzmge 1. Glatthorn, et al/eath ‘
’ The' Gage Canatiian Dictionary (Senior Editionk Gage ) .
- . .- Thé Language of Man 1. Littell and @ttell. Bodk ‘Saciety, -
' v, Word Play. Nurnbérg. Dell. - ‘
i “ . g . == - =
;HEVELS o S e ~ .
, J - Bgss uf the Nﬂmku brmﬂ St. Pierre. N Zraw-Hill. Ryerson. "
/ ! _ Copper Sunrise. Eur‘haﬂ Sg@alastlc i T e A
Have Spwzre Suit-Will vael Hein!ein. Signet. . - ‘
N ! Heard thL Owl Calh My Name CFBVEH Clarke, I‘rwm )
' . Jamie. Bennett. Bantam. | ' . S_f 7
" Light a.Single Candle. Butler. Simon and Schuster. - o
' "\ Mooufleet. Falkner. Macmillan. © o -7 o i
The Light in the Forest. Richter. Bantam. h
The Outsiders. Hinton, Dell. - , .
JThe Red Pony. Steinbeck. Bamtain, ' -
( - The Snow Goose. Gallico. Mx‘:uéﬂa\nd & Stéwart- . F
_\_wvthoLoey o . ‘ _ .
- Deeds of Gods- and Heroes. Créighton, Macmillan. : .- .

T}re Magnificent Myths of Man. Clifford, and Fay. B(@Dk Sﬂmety

SHGHT STDHIES AND NéN-Fu:TmN
o . .Arne Frank: The Diary of: a Ymmg Gzrl Fraﬁk Daubiaéay : R
' F'm.ug Bremner. Ne!san :
) Man “in the Fictional Mode 1. Haupt Book Samety
- Ventures 1. Winter.-Netson. _ ' B
. i Ventiubes 2. Winter. Nelson. R o -

POETRY

E

=

Man in fhe;Pnem: 1. ZWEIQIEF Boobk SQCEEW
: Reflections on a Gift of Watermelon Pickle. Du&nmg, et al. Saga
. ‘The-Leaf Not the Tree 1. Camero®and Plattor. Gage.
E The Second Century Antlmlagz:es of Verse, Bogk 1. Charlesworth. D;tffrrd Unwersny Press,

-~

asvsmmsm&x_ READING o L

i xt

: Tﬁese matewa!s arfe prﬁscnt&ed for use frarn gradea& ts grade 10.

-Advanfed Shlls i Readmg, Emk I II snd I (Canadian Edman) Gamsburg, et al.
Collier Macmzﬂan IR . -




ni',\‘_ : . B B = 7',7‘

%

Es a B:f'ﬁsr Reaczor I U, III amg IV {Sec:and Canadian Edifion). Srmh at al PFEHUEE- : S
-Hall.. N .

" Success in R&Edlﬂ? Book 1, 2. %, 4, d 6.=~Shafer, et ai. General Learning.

“Tactics in Reliding A and B Kne,er et al Gage. - . . ’

Taclics in Reading, Cﬁni;hzt [ and II. Niles, Olive, et al. Gage. .

|  ENGLISH 8 PRESCRIBED TEXTS ' N
TEACHERS’ EDITIONS *

1

! \‘Msny gf the arescrlbed texts have excellent teachers’ ed:tigns p“esentmg a multitude of ideas for
using the text in the classroom. Unless athérwnse indicated, all teachers’ editions are availaigle at

z:usl‘ from: . . o - ) ;

Publication Services Branch . . -
Ministry of Education : A ' :

~ Parliament Buiidings

. - = _ Victoria, British Cclumbia _

Vsv 1X4 - o \ , <
; - . ‘a;' il o ?i
LANGUAGE P L § / N
:g Action Engkish 1, Teaching Notes. Plattor. Gage. (A Sg-paée Eaaklei) : ) w
Action Englzsh % Tuzchﬁg ﬂlqtfﬁ Lawrence. Gage. (A 59 -page B%leet .
o The Dynamics of Language 1, Teachers’ Edition. Glatthorn, ‘et al. Heath. {An annotated o~
L versicn of the text With a 92-page mtrgdut:tgry teachers’ manual) .
. © The Dynamics of. Language 1, Stufient Workbook. Glatthorn, et al. Heath. (Avsilable only -
. from D.C. Heath)
. . The Dynamics of Lnguage‘ L Teai:hsr; Edition of the S‘ua‘ent Wurkbgﬂk Glatfhc)rﬁ, et al
Heath. (Avauable only froth D.C Heath) ,
The Dynamics of Larguags 1, Transpargncy Masfers Martin. Heath. (Available cmly fmm
DG. Heath) - L '
The megyage of Man 1, Teachers’ meunl Neary’ Bock S;rclety (A;B}page illustrated
paperbask) ct : . .
_ SHORT STORIES AND POETRY .- «

' . A Teachers’ Manual for the Semnd Ceﬂtury Ahthologies of Verse, Book 1. (}l‘laflesmjrth C)x- ] .
- . ford University Press. (A 111-page paperback booklet) o
v #lan in the Fictional Mede 1, Man in the Poetic Mcde 1, Teachers’ Manuﬁl Summérfleld .

) Book Sotiety. (A 204-Dage paperback  that aiso includes notes on Man In the o,
Dramatic Mode 1 and Man'in the Exposiiory Mode 1. The notes for M In the
Dramatlc Mode 1 car.be useful for handung the develapmeﬂal drama remmmerided
in The Lgngusga of- Mgn 1) B \ .

DE\!ELQPMENTA' 'READING C : ' 2L

" Advanted Skills in Readmg, Book L, II, and. [1l, Teachers' Annotated: Ecizm:m Ga:nsburg. Et

al. Collier-Macmillan. (An annotated version of the text)

- Bea Beﬂer Rsadmgl 11, 1l and 1V, Teufker-% Edition: Smith, et al. Fréntlce Hau (An am

notatéd version of the text) . .
Guidebook for Tactics in Rfadmg A’and B. Knepr et al GEQEJ(AH annc:tatsd version of ‘
the text) . .

" Success in Reading, Book 1,2, 3.4, 5, and 6, Teachers’ Edzhcm Shafer. et al. General -
' Learmng (An annatated vsrsmﬁ of the text) .
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" .RELATED ADMINISTRATIVE CONCERNS . . o

. TIME_ALLOTMENT T - :
. - - _ t LT . P |
The Administrative Bullatin for Secandary Schools (p. 18) recommends that betwesn 16 and 3¢ per |
cent of tHe school‘year should be allocated to Engiish 6. The goals and-dearning outcomes for ™\
English 8 are extensive and cannot be eﬁe—j;ﬁveiy acimeved in under 16 per tent of the {otal time.
. * . i . . [ z
= ) . s ) , .:"

u

MARKING.: . B ( S . o 2 Te e o 7(,_,
Langua: : B.C. recommends that one written assignmen{should béﬁé{‘iéé and returngd to Students '
each.we zk. An important qualification made is: . ,  _ \ R

HOWEVER, time must also be »3 [
. &allowed for teachers atayy - o “,‘,{%
levels to mark such agsignirer 3 . » R LY N
- thorough!y and effectiveiy. )

&
il

- | . Tast Resuits (p. 92) * ' ’ o . . o

If additional marking time is not available. one written assignment should he marked and returned to -
the stuc:{éﬁts once every three weeks during a full-year course {approximately 12 assignments in |
total). = : . . . i, .

| R . - oo T

TIME ALLOTMENT - R

Of the class time allowed for student aciivity. approximately 20 per cent should be allowed for in-

struction and practice in oral activities (speaKing and listening) leaving 40 per =ent for instruction

‘and practice in writing afd 40 per cent for ir- triction and practice inreading. The study of literature

* = and media should be integrated intc the time spent in learning the skilis of listening, speaking,
. reading, and writing. :

J - 4% 40 %
WRITING | READING

f
[




R RESOURCE SECTION = - \

E

o ’ . UNLESS THIS PAGE IS READ S
. THE RESQURCE SECTION MAY 3E Misumsﬁsmaﬁ el

1. The resource sections are a set ‘of idaas for usma presclibed texts to mest thE gaals and
learning outeomes Exf the English 8-12 gulde T!ﬂey are ﬂé!lhEl’ course cutilnes fmr sets of unit )

cutlmés - : o R > .
: S . = - Q T . ) : - L=

so that the user may obtain ideas for, teachnng several .
gle text To fmd ideas for the text, use the index on pages - 0

2 Thé resoufcessections are rjrgan. ed :
g&a!a and learrfing cutcames with a sin

R
¥

These ideas cau!d then be argamzed expandecj and s.upp!émén"ed S0 thair:ffecnve lessons and:

units cou:d be prepared. .

3. » The resource sections are intended to provide starting pdints for the teacher. e'\jlar'ly of the ideas
are transferable tc other texts and.eould also aid in rﬁeetmg more tha.n- one of the le armng out- -~ ¢
comes. : . . ot .
s -
4, The resgﬁ‘rce éectmns are not lﬁiénded to cczver aii pcssniﬁg IdEES.OFs-F-‘Véﬁ necessarily cover’
ideas in a balanced way. They have been designed to halp instimulating creative approachesto =~ _
leaching the broad knowiedge:; skilis, and attitudes of English 8. Obviousiy, ideas offier thari - '
those listed here skould be used. At the same time, there are more ideas here than can beused ~
in on® year. it is better to’ tea«:l} a few lessons for ear‘h légrmng Qut:cméfwell than to rush
throygh many exercises. : o i / 7 4
5. The resource sections are intended to prgwﬂe help — not to prescribe method. Language B. C o .
results indicated that teachers wanted provincial dccuments to. include: - : L
* A
seeﬁans involving sn@ciﬁ: suggest:ans ahd gu:delmes cancermﬂg méthfsds 4 Q.

Lﬂfarmau\an on the use of. éash recbnﬁmended Eext 7 . -

s
s . ¥ =,

= - B B .

>
) s guldelmes fc::r gvaluatmn s : “\
- 3
anB: that partu:ular attémmn be r_;ald to grade E guldés cczncarmng tha abeve mclusugnf‘ .

s 3 , o o T x-lristrm;th;nal P;acl!ﬁ:es (p 284)
6. The resource sections are IﬂIEndEd to behelpful to flrSt-year Ieac;hers to teachars of cme or twa.
cfasses of English 8 whose major training is in another’ subjéct area, to expenended ‘Eniglish
teachers teaching Enghsh E ‘for the tirst tlmé and to experienced English 8 teachers !agkmg for © -

- new ideas. - . S S .

7. The number of pages devoted.to each gaar is not nécés.;-anly sny reﬂgctlﬁn nf its imﬁarta‘ﬂce to

. English 8. The decision on the number of pages was determined by a degire .. ve atleastone o

'Icmger sg:%mn in each of the-areas ot. listening and speaking, reading, wrlimg aid literatura; by - ; L
(- 'ar assessment of areas where Language B.C. indicated additiofhal help might be needed: and Tk
)' Df neeessity by the ressnbed !exts aﬁd fhe typés “of ldéas submitted.

7/
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E Althcugh there-are at least a few tdeas for each of.th ] CTi ed texts, thefe has been no attémpt
tq prgéuce sufficient ideas for a total approach ma y gne bcak’- The resource sections providge
xsjeas for "approaches n:» the goals . andﬁearnms; e: \TI2S rather tnaﬁ approaches to Eg@ks
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'Ee 2 Eatisr Raeder U S H“ 43, 44, 45, 4. 51, %2 53. 81 . C i

Be a Eatiﬁr Reader I | __'\\\ o 43, 48, 46, 4. 51, 53 | ‘ ?}‘“
Ea a Eettar ﬁsadar v . ‘\\ . 43, 46, 48, 51’-_ ' N ) ' ' I
VSIJGEES " Bagding, EMK 1 ? 3 \ ) ;.4',3!;59 ": -E‘ ’,{I . -

E !S-;mi:asx He;dlng, .Bnnk 2 ‘T\ - 43? 49,50 | - T, . )
suegas; in aéading, Book 3 a3, . 50, , A . |
Eucrzass in E/aa(ﬂlig, Eﬂuk 4 N k\\\ 453 43 50 E 1 ;!,' C e <
sue-r:ssa el" Bsadl‘ng, Bmk Sf = 45 49, 50 ° f ! _- E SO S g ‘
E‘u?;gs: in Eaad!ng. Book* 6. : _ 4? 45 50 S . ' - '

: ‘Facﬂc: in aaélng A 43 44 45 4§ 47 49' .

rggﬂgsmaaaﬂaga . -43 44, 45, 46, 47, 49; o AR

\h

Taeﬁcs in Esaﬂlﬂg, Card Klt IR gg,,fgﬁ, —4_.5; 45 _ . . -

-Tacﬂc; in Reading, Carg KIl'l . 43,4648, 49,50 . .\
TE RN » - T S

8 , © .




. GOAL 1 _
. HELP STUDENTS TO LISTEN .EFFECTIVELY
Because the speken word is 2 major sourcé of iﬁf@f%ﬁatién?aﬁd_ pleasure "tc;:d;ay. it
is important to {specifically) tesch the skills-of listening effectively. :
; ’ ” ' B ,f": =
" The studanis- mhau!ﬁ undérstand tha lmpgﬂam:a of llstan!ng skills in t:cm- P
varsgtian and discussion. . .
! ) . - -,,<_// . . C i
) & . ] . kY : A
| TEXTS L A&T!‘JET!ES FOR CLASS, SMALL GROUPS, AND
L . SN INBIVIEUALS .
- -.5 . _ - 'Q""»,, . . . ) /
. o , -
v, : n ?hmugh class discussacﬂ éstamlsh a list7of suggestlcﬂs that, if -
- : Ve followed, would prnﬁ‘lata good classroom hstanlng Examp‘le .
. ‘»;,j‘ Gaad listeners kéep thenr eyes on the speaker - LT 7
x} a i{ I L / . s . - - . ' . T . : :,f,;
., = ‘e Distribute the foliowing, questionnaire on listening habits, asking T
T - L the students to respgﬁﬁ Yes, No, or S’@metimes When they have .
R + .7 ¢ compieted it, have them prepare a 100-word statement gn theif in- i
. f . + -gividual listening.”habits, enns:dermg their weakﬁesses and, ) o
: 4 7 S suggestmg improvements. - ” B
% o 2 . % Y T
~ h ! Ta =\ = - Ao
] - : - ) "v , .. N ;
AL oo\ o S
. Y s N .
. . LS - . 3 - \ F . _ ‘Eis’.;.’
i = - - P — = :{ - =
ii . LY Y ‘\'. . =
R H = . s : i, “~
8 ", ' /"s . - 1 i ¥
! ) ¥ 5 qh‘ ) ., . V ’
L , _ . - S
' . -! [ B = .
- ' 7 ! -
\ . d :_\
I . Tt 4 .
. . N C . ) R gt
; N
- JC NI .= B
o - ; . - . \.,{ Ef; -




WW@zn_JIEtemngi 'do. YBLI cansgmusly nbservé the * fac:lal ex- @5?‘_ "

presslq,gs af’ the spgatgar‘? ! - Yoo -

4 Whén telephanmg, do you' use yum *mind’s EYE to |magme thé

L fagial exprassmns &fz‘*the speaker? - .

. »h- i : : > E

o 5 When athers speaR du y%gggwe GQﬁSIdEFElE aﬂEﬂtlﬂﬂ to what . .

¥ - -they shy? - - S . ¢ U

e B T L I - . s P B A -
SR - Da yc:ru ask. astlgns whén ygu da nat unde‘l and'w;h.ia_t has , .
= ?;baen sald?’ N < SN . ;

vy Whe;v,,ﬁamenne is "rntradused to’ yr.:u! da yau me‘nially practlse - e

& ~-saying- sad spaymg the name to-fix ﬂ in’ yaur merm:ry'? o B,C -

ﬁ

**ﬁy‘ ':;Burmg an - mtrcductmn sio yau use- théf nE\;\‘r name in con- )
R versatian ‘with the persén or wnth athars to flx it m\ yaur rﬁsméfy'? o 7
R v - I Lo
S B Ea yau cgnscmusly ‘make a mental nate af oral messages that Ty
x! you neeﬂ to ramarnper‘? . _ . \ _ng_ P a
. 107 In preparnng for llstening ta a class lecture, do y u read and ,,,
e thmk about the. teplc before. the- c.lass meetmg‘? R S .
T _ N ‘
AT . n !istening to, a speech or Ieetur% dc yau mentallQ rEpEat ;m-

ﬂg. 4
i




. Euslnass ‘,Engllsh e
‘and ‘Communication. -~ .
-, . Stewart; et-dl. McGraw-Hill.

" (Prescribed for Office ?! o
- Orieritation 12) SR

";t Vpeakgﬁs'ldeaéb I;stenmgcarefullyand ééklng questlonsfar‘ . .
. rlarmcatinn '-zj-_‘ ) , Voo o T e

L/ Be ready ta recewe new ndess

L.
's-'

! "Llsttm wnh empathy Put yayrssif in thé speaker s\Place 0 as . . .
‘-tn see'the-ideas through his or hsr eyagé This type nf listening o
requnres lmagmatlom : yd . B . ) 3

Llsten ac‘tlvely by o }{ - \ S o - L _— ’/

"oy : \ . T \ - . - L c

B §:Antt§::pat|ng what lé HAg S SR = Sy

Grasping main uje;s* ,jct'them dgwrn) A ‘ S . T

- ~'EEGEQT\I:IHQ detajts , - _ \ o R T fL TR
- ?Eelstlﬁ‘g eas’ f cHésts noo s o R oy
¥ F!ewcrdmga ﬂr; _i; : ' : S ot TR

,' sgeakmg_‘? Is\fhe 7speaker gresemmg a balanca‘d appraach?i A
B of emotio %ﬂen spaech T I : L ; o+

"L waitdn the’ Spe\akér‘ S s e

- Gamplla a ju bléd \ list of dlfferent %bjects in three or four - L SRS
~ categories such as 'td y&*'mois, and furniture.- Form the class into : V ’
. teams and reéad out the list. Ask one téam to listen and rerngrnber .
~--only:toys, _the. next-tools, and the last, furniture. Using this’ exercise . - . - )
students’ shcuid Iearn to llsten carefully for spemf:c: types cf ,m- ; . o
rfgrmaﬁan S e e e, o ’ Sl T

& N - T . N

VVQ Dl\nde the c:lass mfﬂ palrs and ask the students to fmd out three' Sl
- facts dbout éach other in a'minute. Each student then mtr@duces" e . ) :
‘tha partner to. the class: usmg thcse facts ‘ TR __' : e P e

; > i R - . T SR
 This’ exerclse is particularly vafuable &t ;t-héibegmnmg‘af the;year ‘ T S AR T
~in- helplng the studems ta gét to knaw one another. .. N ' '

B

CQWIde the’ class agau: into palrs and allow a minute uf con-
. versation. Ghanga pairs and allow ancther minute of conversation.
.Dorthis about five times. Then, through ¢lass discussion, drawupa. - | T S
Z. list of points to be followed by a gcc}d conversatmnahst, What - ‘
. makes people easy-to tatk with?.Are they pleasant? Do they have d . : T
. receptive attitudé? A furid of general knowledge? Abroad Fange . - . . e
’_ﬁf mtérests’? ; .- . Cow . ) L . .

Q,s =

=
-k

.= =

N $§at the‘ ﬂﬁéﬁts in‘a |arge cn'c:le and an-m:unc:e a subject. Ask Tunlng In, Learning to Llslen.
. oneto begm with a sertence or two on the subject. Moving ran- Wright, Theodore H. ™"

e darﬁly around the circle (makmg sure that everyone-gets a c:hsnce Xerox Educ:atmnal S
2 A0 pamsxpate) ‘ask,students to: reword accurately the statements' Publications. , BRI
o made by the two preceeding speakers and add some of theirown. =~ K o -
o lf students aré Esmgned teams, scores may be kegt for the grcup .. ) S

- that listens the mast psrefully B : . .o R

b




"' Up the ﬁéﬁrfi"Siifr:élg

anl;nt. Theodore H
- -Xerox. Educational.
: Pubhcatmns T

Y

s : Tha twm @f any speakmg experience is a hstening axpenance The need to listen carefully and raally
2" " hear.can befﬁuﬂt mta many classraam sctlvitles listed under GDAL 2: HELP STUDEN‘TS TO SPEAI{ EF—

FEGTIVE&Y‘

: Q'-Wha daesnt listen. -

I{aufman. Bel Avon.” T -

S Thi :ludams :hnuld hav- i:arlk}lpméd iﬂ a varhiy of Ilsganlng axpeﬂamn,l- '
s '. \ ixamplgg mlght Inciude: speeches, debates, discussions, radic and
A roadcasts, adltnrlal:, and inmnlawz. and raadlngs of

" drama, prnis. and. pnc!
e r!

CogL

“. ; \ 2

'Tha students formp palrs and each student IS gwan a rela surmlar\' tn

"Teenager' -&Yeu are trymg to -convince- yaur parents that yau

should be allowed to see a movie that. has a lot of vlal@nce. Many

" of your friends have seen it, and you feel left out when they talk
- about it. It is suppgsed to ba well acted. Yau rsauy ‘want to see lt

) _Fargnl Yau feel that yaur chlld EEES too much vnalenc‘.e onT V

" -He or she has pienty of time ahead to see-he bac! aspects of life,”

.and you would like to.shelter him or her-from them now. You .
beheve you- are damg the nght tj‘nng S

Alfow fwe mmutes for each student to read the part and decide on

argumema Then >ask the students to smultaneausly speak,
playrng the rcles '[hey shauld m:»t hsten to x:ne anather but 1ust

Allaw tham tc) cantmue untll there. IS maximum paﬁlclpanon and

then stop (do not’ ailéw any. exercise to dwindle away). Then
- discuss how they felt when they were trylng tc explam but the
S aather persan wasn't. llstanlng - Ll :

Tuning In. Laamlng ia Llﬂsn. ® Have the students select a partnar and fac:e away fram each ather N
- -Téu them fo chodse a subject and try ia kéep a conversation. gamg
- for two minutes without h:nklrig at. each_other. Then, have them
- continue the conversation fapa-tc-—facé, After anather two minutes,. -
-discuss ‘fﬁ&’ fallcwmg e e ST N

=

- What’ spaclflc diffmultlés did you have when you-couldn't look at
yaur partnef“i" “What _shanged whan you, tqmed amund?" :

=

r-"’ane of thgse desc:nbed below _._, R g_

IR, i e N GRS S

-



e Befare a student ar a group begms an DI'EI repaﬁ ask the athers tq
i V{wnte dDWﬁ -a-series of questions to which they expact to.receive
" “answérs in the next few minutes. When the report is finished. see

thenr unanswered questlans

Q
‘e Fcr any gmup dlscussian akk one student to acf asja reparter in
summarizing the points: This role tan be rotated.se that all ex-
- perience | thé ﬁEEd to Ilsten as. well as to pamclpate . ’

® Ask one-half t;\ne class-toread "TD Build a. Fxre"‘ (pp 90- 1D7) For
- the-other half of the ciass,read the story aloud. Have all students
wnte t!la same factual IEVEI test. Dnssuss dvfférences in vasults

-
0 ’ : - =

’ - 'Rsad algud Upstaurs (p. 8). Dwxde the class inte grcups, each of
. -which should discuss what “it” could be and build a story around
- it Ask one- student fmm each group to teﬂ the story. tc the whole

Fiead the fallawmg pgéms alaud _
“The Pheasant (p. 120) ° o .

i

| fég"éF Hunt" (p. 36) |
j‘\‘lnter’luda W (p. 71)
' :_~-;;!§grgiv3§My=Gui]_t" (p. 76)

" “Qriginal Sm (p. 108)

o~ - Anthologles of Ver:a,
Book 1 ’ ;
. -5wu:ie thé célass mté g;rcﬁps Have thev stddenls reread the poems : ;” e
- * andthen ehaﬁse twa to compare and contrast in group discussion. " ’
- . ‘Then have ane frc:m each group relate the cam;lusuans that were. rf
- drawn. : : P
o , ' The studams ;hpuld be abla Ia damanllrata under:tandlng af aral prasan- lf— =
o taticns hy :uch raspenses as ‘lsking Grgani:ad notes.’ -l
' ! ' f -“j “, -V
e : N
A - 1e .

~how well they. predngted the discussion. and then have them ask .

. -

Faeus’;

=,

Man in théfgae!ic Ma;:!a‘ |

i

Reflections on a Gift of
Watermalnn Pickla

Haﬂeclians on a Gift uf
Watermelon Pickfe % _

_ Reflections on a Gift of

wgtarmalan Plckle

) Reilectlans on a Eiﬁ af

Watermelan Pickle

= a1 =
H

“The Sscand Century




E » : I i . P o T e
Hﬂﬂ SPSGG 5';!“‘ —_— ® Select an ‘apprapr;ia'te topi¢ felated to any.novél. An ‘éxérﬁgié» related 1o Have
W,III Travgl e _»Spaee Suit — Wit} Travel. might be: “There should be.no electivé course. -
a h “ choices far any. studants in’junior SEEDﬂdal‘y schiool.” F‘reparé a five- mmute -
4

¢ ' organized Ieatura for the class. = - Lt

. _ Before dehveﬁng tﬁe Iecture‘ é;sxplaln note-tak'mg methods to- the ’
A, .. .« T class including: & SR . -

n_,,.
AT

, Use headmgs and subheadmgs A crgamzed spasc:h ‘has -
* ~ paris — listen for words like “first, second, causes. results;
finally, “a s:gmfn:ant thing.” in sumfnary. as clu&s fo
orgamzauan I . &

.'f"'

o S Jnderlme réﬁaated itemns, indent where needed and use lat-
S ‘ ters and nutnbers consistently for headmgs and subheadmcss

fta maﬁe th@ ﬁotes readablé A -

i + 7 3.Dont wnté everythlng dawn ‘listen to the spéaker and re-state
o ‘ . what is said briefly i your words. . L

' é Omit t:meawashng ‘words like\' thé a, Qf and.” Use .symbols
like +, =, and abbrewatlons f:;. commoniy used words.
5 Label ﬂDté; for idemifmatmn S e
U = .. " Youare naw ‘ready to dehver the lecture and have the students
’ L ' “take notes. "Collett the notes and duplu::até apprepnata samples
for dISCLISSIGﬂ in the next pEFIDd T v ST o

. Now use the -amount of concentrated listening that the: students v
feme - . have gh/en this controversial position as a springboard for small- . =~
: group discussions on which courses should’ be optional, which-- , -
compulscry, and at what grades Ask the students to make notes - .
g . on their smali- graup discussion and then use them in reporting
IR S back to the whole.class. .. .

= &
-

) Haard the Owl Eall ® Ask student grgups to prepére a short oral report on a research. N
My Hams s , , tor;uc from I-Hagrd lha le call My Nama such as ; s

~ oL o Lo o , lndlan nshmg nghts ~
; . “The reserve. system ‘ S

LS " The potlach-

- Hesrdentlal schooIS' _
A . _ R . The totem pole -~ = - - » >, i - S
Legends of -the ‘West Coast o J
The coastal’ Indians ’ T

Aﬁghcan dIGGESES |n Ermsh Goiumbla o T -
S o ' Eaeh group’ makes up a pmnt factual quiz based an the repcrt
SR L and a ccmpcslte shurt—’

~t




suggasﬂeﬂs on now they cauid mpmve theu'
Wnte the- st ggestmns tm the blackbaa?d and

. riote-taking /Skill
' have th Bn

The ﬁludﬁms ihould l‘SiPGEi ‘the HQH ola :paakaf o pfasaml an uplnlcm
aﬁd ih@ frighi of aihara\ to hear that aph’ftjr!._ S

DDini%A’L RESOURCES '
o » : R -
Lhtanini EETF Lesson Aid No. 9015, .. oo =
' 'Altheugh_i ig iessan a:d\is dlrec:ted to the grad@é fevel, it can b 2 ' ;
... very useful\teol for grade 8 provided adjustments are made.
A ,Heferencesa d rescurc:es hsiedi on pp 9- 10 alsa could be he%pfuL .
= . .\ “ @b A .
. o _
= TE = K‘jff
o . - ,

L

-
Y




i - &
Y /o oo
ﬁg the cio laction of assugﬁments readnng ‘[;hays ’ Vo
rsha_rt staﬂes, ng\iefs. snd poetn IGud dfseussmg m sma[l grﬁups
3 taking paﬁ in pl: rpasefu[ éqmersatians and mare As S L T
sts‘c‘zents should/be, taught S ]

] , ake it ::Iaar that i;hay expac:t and wnl‘n :actwely
=0 ‘elimt parﬂc, ation- from all studsnts ‘and that they wm m::l permit
: ﬁlasses ta be manapahzeﬂ I:y the | vcm':ai mmarmfy

¥ .35 e . . } . B
/ B = * . . PR N g -
. . .

Thﬂ ltudant: lhguld/.ba abis !9 plra;sni ldaas ;yslﬁrnalleally e

"+ Action Englig\h ’1 5 Have ihe 5tudents read‘pp 183 185 and préparé a tal& éxpiammg »
ST o “how to do something. They may use props Tj other visial aids. Ask ‘
el _ I .them to-prepare an outline for their’ te (asvemp an DUﬂIﬁE
oy e ] fc,gather tﬂ shaw haw thls rmght be dane) R T S B
. = . s T : 5 -
o V o . e , - . . coET “‘_ - ) o . R

‘_Aﬁ:ﬂﬁn Eﬁglish’i’ — g / @ Ulse the stcrryetellmg exercises on pp 28=31 stressmg se em:mg\ o
D m different.ways for c)ral wnrh "

5L @t . F RS : / | K A o ' ' ST 7;, T
N “The students shouid hava pﬂﬂlélpalaa ins ni;nibar ﬂf’spaskihé experlences. —~ ~

. B . .

ES = = LIS
P H =

£
- ‘\
R ¥
R F
- -
- L. == =




o chaﬂgxﬁg infnrmanq} ;fllilng :
’tlms s :

Nc: real ljegmmng or endmg.--~

Ususlly‘ is gn,qne ga_n;eré_lw ’
iépl@ : AT ’

Furpases are usually to dafme."; ’
-axplore,” ar ‘to- suggest sap- -
prcashes ) i‘tc:pic or
‘problém, nd 16 ‘compare’
pmpﬁsed . app’rcathés .
posslbly warkmg ta a declsmn. o

. -and endf;; :
dached

Nﬁw,ask’ «the studems whét they dlSl]kE sbcut what ather pem:ﬁe da :
in;_discussions; . Al..this: age . students - are| bet;e:— at’ lnﬂig:aﬁng'?:,
B d .

Q

ERIC

Aruitoxt provided by Eic:




@ The: fanawmg is a part ,ularly useful dlscu gsion actlvny at the R Hava Space Sulia- . , :
pomt mwhn:h K:p attemptstacr@ss thé ma<7wnhumnta;! 5uppl|es Lo WIII Trgval

w ’::'Z‘AS"‘ students 1o look uﬂ the defmitmn of the/word “consensus” and -~ ' . : - S
;._'pmnt au_‘ at We i tas "a general accord gf anumber e T
' | dmitling’ of a dive s, . : =

S it ' eacﬁmember ,f'a grauri sﬁquld e’able~ :
to scéept the j aup rankmgs on'the barls of lagic and practicamy 3 o
O F‘rewd 'the” with' unstructmns such s S R N

Hoy . y, ou must avald dusagreements - :
Disagresments ﬂﬂEﬂ lead to a- better decision beeausa 'the o ,J
graup must exam-mé the tdplc «in’ mera detan ‘ R

Do fiot assume that Whe yeu ‘can’t agree=thers hss tobea ™
. iwinnsr and a: Iaser Try/tq:s find an slternatwe that all can ac- ‘ '
c:ept K : LA oA g

y

D° not vot on "‘E '55L/§ of fllp a cmn Carne m an agreerﬂent S '
o f Ncsw gwe 135 c;lass the lnstruc:tlans fcr Lcst an tha Hn@ﬁ The R
.1, students:should indepgnideritly.rank the items. Then form the class - -

' ‘-mta graups af fuve and - rthem to” reach a’consensus.”

LC!ST cm TH” MDQN




_ "Slgnal flares o L
- First-aid kit/contdining m;ectn:m needles e
l S@laﬁpgwered FM regglvgrntransmmer T o e

S - Thus NASA exercuse was c:reatsd by .Jay Hall Umversity cf Texas
?ne Sc;armg far the' sxerc:ise is premdgd bsiaw - Lo DR

.
e .

BANI@- . . ]
RRPAPI | Eax of: ‘matches Jlittie or no use an ther maan)

_’5-'_ L 4 and ancentrate (supply *duliy faad required)

12 Qne case dehydrated pét mllk (fecci maxed wrth watag
o drmk;ng) ; , S

T\iu: 1D0=klla tanks af exygan (fllls rasmratmn requ:r

\

0




B 14 at Framﬁad" (Pﬁ 52—57)
' "The Whlle Pr:sny (,pp 111-115)

ﬁaﬁther N

* j_,éﬁha’nt' éhd "ﬁiara‘

paem "The Winning af the TV West": o
.'ani,} 1-3, p. 82..Then divide the cfass.
c 7oup. 2 type-such as the comedy . ..~
ce story, or the western, Ask the si’udems to mdl’cate '
e shqw' thsf_ an@ always: the same Ty




A ox| ' :
~ prépaie a wrnten—autline in advsncsthey wsll be begter able m pa&

u;:ipate L

variety of :paaldng giparl o8;
alﬁvl;lan ngws ragdi:uh, adltn ali

Thes"' speaking activities nat only inwolve - dfamauzatian and rale playi’ﬁg I:rut s!so prawde students‘
with the appoﬂumty to"'gét into someone else’s skin.” " Additional ideas for speaking’ actw‘itles may. be
; found .in’ GQAL 9 ENGQUEAGE STUDENTS TD READ AND ENJD‘E’ LITERATUF!E FAST AND
. PRESEN T

. o

.o Have_the students “tead pp: 140141 i0d. plan -4n " inte
view w;th ::heir favaunte athleke—initrslmn.g -

L -/;--,, : A
- o

e H\ave;,"the" si ents read pp 3261 124 and prEparé thel radm
: ,déscnbed on p. 125 L




Cha ‘_After axpgrig'lentatmn, have the studems -
lihé cﬁﬂlogua dawn ‘Each gmup could: then act its roles
he . - . | . - : : RS i -

assv_{inio grcups Eﬁd dawée dlfferént ra:leﬂplaymg
ailnwfng abaut 1D mmutés fgr‘s'tud@ems to




- for ne ‘minu extemporananusly.—wrtﬂwt pau
' :spae;flc fu-ne limit and without répe tir

Aruitoxt provided by Eic:



@ Read ° “Narnian Suite 142" (pp. 42-43] to the class. Divide the Man ip the Posiic Modeg
class into se 1 groups. Ask.each group to polish a verse. Then : :
re-read the pusm, with everyone taking part in the reading.

H]

-

@ Have the class read out loud toJether "Swift Things Are Beautiful” Aeflections on a Gift
{p. 101) and tape this first” reading. Then practise the of Watermelon Pickle
choral read:ﬁg to improve rhythm, enunciation, and expression. :
’fapé another.reading and notice the improvement. Sound and : M

rhythm are important in creating poetic effects.

3

@ Choral reacings of poems.and plays rﬁay:berdané in thésaméway: . ) L
“Counting-Out Rhyme" (p. 99) A o Faflections on & Gif
] : ) o ) of Wﬂtarmalgn Pickie:
- “Jabberwocky” (p. 131) - o The Second Qsﬁlui’y B
' "~ #nthologles of Verse,
- . Book ’
“Words, Words, Words” (pp. 59-63) - . . The Langusga 61 Man 1

- . 3 - - .

D’D:TlchéL RESDUHG S

“The B.C. Tsaeﬁer May-June, 1974. BCTF.
. This issue contains an excellent how-to article.on using groupsin the

Engllsh classrmm

ideas far Taaehlng Engllsh, Grades TQB!Qi -
.Reaves, Ruth. National Gouncil of Taachgrs of English. 1111 Henyan E > .
Fh:ad Urbana IMinois,
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GOAL 13- )
FﬂﬁTEFi ‘AN-INTERESY IN BEADING .
In a typical English 8 class thers fﬁs\g beasmany as nine reading grades. from ) ' -
grade 3 to 12, The students’ interest im reading cari be seriousty affected by
. 25king them te regd material beyond their reading level.-lt is irMportant 0. )
work with the schoo! tibrarian to ensure that the library hasample m,gt;nglg - L
for g wide range Df StinEr‘{ readirg shilities aﬁd cnterestg ' . :
. B N i; l V
The students whould Enjéy reading_as a f&ﬂréaﬂﬂﬁal aeilvity o S
The students shauld be tamiliar with and hgva read. 2 wide varlety of
' . materials; examples might iHEiuda newspapors, magazines, anﬂ bagks of ,
- a ﬂdtiﬁﬁ anﬂ ‘nop-tiction. “ : - L | -
e Ti‘la siuﬁenit should reeagni23 mat :aadlﬂg ls ah Impnﬁgm ;agrcg gf In- ' =
farﬁ‘laﬂ;:n T ot , .
] AGTWI’HES FOR c.“mss SMALL ERQUPS. AHB S ) _
R INDIVIDUALS - S . N
o Try L'nlrﬂerfuptéd Suﬁamed Silent Re&dmg (USSR). also known a5 Su:gma . “Sustained Silent Reading’ -
. sBiferit Reading (SSR), or High Intensity Practice (HIP). If the (‘:laSS fas a in the Classroom™ - 3{
* humber of reluctant readers, it may takea number of periods 10 make the  T-A. Mork.. - / .

‘. The Reading Teacher!

= method w;wk but persistence should produce succéss. Suitable materdlsata 7 7
Fabryary 1972.

vafigty of rsaémg le«els are essential. Begin with a short session of five to ten
- Mminutes, graduatly !rv:féaﬁlng it. Irsist that the reading be uninterrupted and S ..
silgnt. Setting an alarm clock: is 2 good Way to mark the end’ nf rsaglng {ime, - , . ,
Drj not allow students to cky hamewcrk o A _ . i o

'

e Pré@éiefaitragtivg book dispiays for the classroom.

: i Give the studeﬂtﬁ plénty of appaﬂﬁmf!gs to §ee thmr leacher
 reading for enjoyment — particularly in the USSR . séssions.
“Whenever possible, share reading expériences with them, pethaps

by feachng a shar‘i psrticu[arly |nterestmg or amuslng passage

=

¢ Read ada!aseEnt ,lzieratufe yoursetf — ﬁﬂcst'af it can be read
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quickly. In this way, good advice will be readily available to
students with no ideas about what to read next.

-During free-reading time, try to et the students read what they
want {o read rather than what they “'should” read.

Set a regular period to read aloud to the students. Such oral readirg is
particularly stirmulating for poorer readers who can thus enjoy books that
they cannot read. During this time, just have them listen and enjoy — they
will quickly begin iooking forward 1o the next instalment. Don't ask them to

read during this time unless [hgy are e CE”EH’[ readers.

-+

O ®
The Quisiders
Jamle - ' ¢
Light a Single Candle _
{ | @

O

Aruitoxt provided by Eic:

T

Set a reqular period fo- “beok blurbs.”” With the cooperation of the school
fibrarian, bring new bocks to class and talk about them. Read brief excerpts

“or tell them just enough about a book 1o stimulate their interest.

[l B .
Once every few months each class could vote on a top ten book list that
could ke posted on a display board for student reference.”Inciude a top flve_

book list for non-fiction. -

[

T -

Brmg newspapers and magazines covering a braad range ;::f in-
terests into class. Ask students to read one article from as many
ditferent sources as pcssble in one period and record what
they've read. Al the end of the period discuss the types of readers
the magaZines or newspapers are aimed at and conduct a straw-
poll of the five most mterestlng )

Hf students don't have easy access to the library béfare School,
during lunch, and after schoaol, d:§§uss with the staff hcw this ac-
cess mught be made evanable '

® Work- co-operatively with teachers of other subjects to encourage reading.

Suggésg;h‘at other teachers mention books that might be used to suppiement
8 unu ifi a social studies or science classraom and arouse student interest.

Maﬂy teachers of physical education encourage students to resd stories about
sports or well-known athletes. Some science teachers encourage students to
read science fiction based on science fact. )

Work with ctﬂér ‘miembers of the English department and the .
librarian to prepare.lists of bdoks related to the texts: about gangs
(The Outsiders); abdut South Africa (Jamie), about handicapped |
youngsters (Light A SIng!e Candle). Students often develop an in-
terest in novels studied in class and will eagerly read other bnaks
by the same author or on the 'same tapm

PO A - = = - - .

Anhaugh a recgmmendancn by a teacher may be ggnd one frgm
another siudent is even better. Arrange regular opportunities for -
students, to share reactions to their free reading.

L

29



@ Hold régular conferences with individual students about their
reading. The conference is a good check on student reading at the
same time as it provides the teacher with an idea c:s‘ the type of
reading in which the smdent is interested. .

Students should be able_to enjoy free reading without paying by
writing a book report each time they finish a book. However, some
type of book report can Dccasmnally be requlred using creative

assignments suych as: :
Writing a play about an incident i the stary

Making UP & guiz ofi the main events in the book. : ]
Drawing amap of a plat:e in the stcsry {(notacopyof onein (e . !
book).

Designing a crossword puzzle. Get words that are part of éhe
story but fill gaps ‘with other words. Try to get a background
for the crossword. For example, a switchblade would make a
good background for .Durango Street, and a crossword in Mr.
‘Toad's stomach would be good for Wind in the Willows.

i

——

- Designing a new book cover with an accompanying blurb.

Writing an original poem based on 'the‘stéry, ' 7
Making a collage related to the book and writing a one- ' |
paragraph blurb explslnmg the collage's relatiénship to the . . . /
_ book. w o ' _ /
Makmg inventories of some of the books in the library that are : '

on the same topic as the one just read. (These inventories can ; :
be stared for use when helping students to select a book in * C -

. the library.)
Writing a dialogue .between two cha}sétera ’ S )

Pre’périhQ a cartoon strip of the main events of the story;

‘Writing an alternative ending for the book. _ - _
Finding. out about the author, writing a brief biography, and - - , ,,!

listing other books he or she has written. ; )
Writing a letter to the author telling him or her what the o : |
student th;nks of the book! ~ - ) , v )

Wrttnng a r:aragraph as one of the characters of the book, ex- . _
plaining-why the student would have done what the character T [i

did or why not.’ ) . . \

-

T 7 Writing a character sketch’of one important character. * .




‘ GOAL 4

BEVELDP IN STUDENTS A RANGE OF
READING AND STUDY SKILLS -

L] . e ==

4

The texts and activities referred to in this section are aesigned

for students reading close to or above the grade 8 level. Those

who are reading two or more levels beiow arade B are more
. _prepe: - taught in a !Emédlal program.

The. publishers have listed the ﬁevampmental reading {exts as
suitable- for students reading at the fcllawmg grade Ieve!s i
Taclics in F!egdlng A and B — grades 7, 8 ’
- Advanced Skills in Rsading, Book |, |I Il — grades ? B9
Be a_Better Reader |, i, Hy, W—gradés 7,8,9, 10
Success In Ra:dlng, Bm:k 1, 22 —grade 7
_ Success In Raadlng, Book '3, 4— grade 8.
i Tactics ln Reading, Cgrd Kit I, i — grades 9 10

;Succen In Reading, ank 56— grade 9

=
Thls section prawdas only a startmg point for develapmanta1
reading within the regular English B classroom — it is not in-
tended tc be used a_s a unit of study.
Any developmental readlng program should begin at the student's
;" Instructional reading leval. The simplest method of determining
this is to use the CLOZE test at the end of this section.

%

. Design one such test for each of the developmental reéading texts.
- The Information from-the test will help to determine in which text
of the series the student should start.

43
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One useful-way of organizing developmental reading time is to

~ begin with work on word skills, foilowed by comprehension skills.
and finally study skills, Students who require little time in one of
the areas should be moved quickly to more-advanced skills and
texts: other students wn; benefit from in-depth work 1in an area of
waakness. - -

Teachers unfamiii’ar with developmental reading will find that the _

" . teachers' editions of the prescribed reading materials offer both
background mfgrrﬁanan ,and detailed advice on arqamzmg a
program.

The importance ef ansuring that_studonts make the transfer from”
exercisas In the developmental reading texis to their regular
reading ﬁEI‘IﬁL‘!‘I be ovarstressed. Follow-up assignments using the
fanguage and literature texts.can easily be designed using ideas
from the developmental reading texts (one examgl2, based on .
Copper Sunrise, is on p. 13).

- .The students should be continuing to bulld a broad reading vocabuiary.

&,

¥

Regular mstructacﬁ in vacabuﬂar‘y develapment should be part of English 8. Actwtties for building
vocabulary are outlined under GOAL 7: HELP STUDENTS TO DEVELOP WIDE SPEAKING,

LISTENING, READING, AND WRITING VOCABULARIES. In addition, many exercises listed under the -
following learmﬁg autcames will hel;:r 3 .

The studants should be able to recognize anc use structural clues (roots,
prefixés, and sulfixes) 1o dorlve the meaning of unfamiliar words.

ACTIVITIES FOR CLASS, st™" LL C‘ﬁQUPS AND -
’ INEIVIDI ;
i Hava the students do exercises on roots, prefixes, and suffixes that
\ are' appropriate to thew readmg levels;

Tactics in Reading A : ' pp. 29-49 '
Advanced Skiils in _ ~ pp. 7591
. Reading, Book 1 : ‘ :
s " . Tactics in Reading B . C . pp. 2340
i ‘ . Advanced Skills in  pp. 87-124

Reading, Book li o :
Tactics In Esadlng. . . cards 7, 8.9, 10, pp. 4547
_Card Kit | ' » ‘ "
Advanced Skills in : pp. 99-123 ‘
Asading, Book m» ; _ . _

' Tactics in Reading, =~ - cards 7, 8, 9, 10A, 108
Card Kit Ii P

Bo a Better Eaadar o N The series Be a Bettor Eaader lta]V contains exer:isés on roots, |

eV o R prenxes. and suffixes in alrnust euery unit. .

= = _ B t .

-
.
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~® Build word-families, using Latin or Greek roots. For éxampie from The éage Canadian
squa the students could lis! aguamarine, aquatic, aquariumi, " Dictionary
Aquarius, aqueduct, aqualurgy, agueous, and more. Begin by
drawing from the students and thes turn to the dictionary to ex- .
pand the list. . , \

The students sﬁau!d hﬁ able to racognizoe and use conlex! cluas to deriva
the, meaning of unfamlliar words.

®

e Demonstrate the value of using context clues by giving the Tactics In Reading,
stusjénis a ﬁur*tbar Df ward§ ff‘t}ﬂ‘l cards 4 and 5. S:mply list the ' Card KitI

them from a number of suggasteé rﬁesnmgs Then present the
same wards in the context-of the cards. .

=

@ Teach context clues. perha;::s oneg of twg at a time, and fallcw up
with practice.
o :
Since context seldom gives tha full meamng of a word, cautmn the
students to consult-a dictionary when the word is the key one in a
passage. or when an exact maamng is necessary (e.g., in a math -
prublém or an explanation in a science lab manual)

® Have them do exercises on using context clues that are ap-

prﬁpnate to their readmg levels: = - -
PB- 7-28 o ' Tactlcs In Reading A )
~ pp. 68-72 and 217-227 Advanced Skills in ' : -
' - \ Reading, Book | = ,
) bp. 7-22 . Tac lics in Reading B '
pp. 66-77 and 8186 - .. Advanced Skills in :
' ) , ' ~ Reading, Book i \ v
pp. 47 and 85 . Be a Better Reader Ii '
~ pp. B3G2- _ Advanced Skills in
o Reading, Book il _
p- 89 Be a Better Reader ¥l =

Tha ﬁzsdam: should be !bl! fousea dl:llanar’y ta find the pmnum:iauan
and S\mgﬂing el unfamiliar words.
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’ o Have the students do exercises on arranging waoeds in Eipﬁabehga] ’;
order that are appropriate to their reading levels.
Tactics in Readii'g A pp. 79-81 .
‘Advanced Skills in N pp. 238-239 - Toa
Reading, Book | RS ’ : }
Be a.Better Reader Ii 5 p. 188
Be a Better Reader 2 . @To explain and QraGtISE the quarter system ‘or finding words .
- rapndly in a dictionary, use Be a Betlar Re: ar 2 (p 108} and
Advairced Skills in Advam‘;ad Skills in Reading 1 (pp. 2374238)
‘Roading 1, Book | . g 7
. ® Remind the students of the value of using guide words to locate
’ ~.dictionary entries rapidly. Have them work through exercises on
4 using guide words that are appropriate to their reading levels:”
Tactics In Readirig A - pp. §2-83..
Advanted Skills in pp. 239.241 - | -
. Reading, Book | ’ o . ] : i “»
Be a Better Rsader 1 ~ pp. 120 . B T . .
Tacli«cs in Readlng B . © _ pp. 62-63, A 7 ' : v
- Bg a Beater Eeadar o - p. 108 ) ’
e ; G ve them practlce in locating derwed forms of words by having -
. them work through exercises appn:pnata tD thenr readlng levels:
Tactics in Reading & o pp. 92-93° : R
Advanced Skills in pp. 241-242 :
Reading, Book | . _ Co . A _
Tactics in Reading B - | PP 6384 . - - S
. @ With thE students, siudy- the meanings of the various diacritical
marks used to arrive at the pronunciation of words. Have- them
» work - thraugh exercises appropriate to their reading Ieve !
. Tactics in Eﬁsiding A T pp 8991 - ’ ,
. “Advanced Skiils in- " pp. 248-254 .
" Reading, Bogk | . . 5 L
. i . B - .. ;
~ Tactics in Reading B8 pp. 65-67 - <
Tactics In Reading, " The back of card 17 and‘the front of card 18
‘Card Kit 1. ™ o #F . . oo . - :
" Be a Batter Reader Il ' pp, 112113 <L gy
~ -Tactics in Reading, RN - Back of card 13
carﬂ Klt II Ty o ;
R - o L
E- a B;llar Rngdar Iv ’ - p_p. 53 and 5&59 '

vA\'! = N \~;,'
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-

@ .Divide the studems into small groups and give each group a list The Gaga Canadian
of words written® in_the form of their dlctlanary pronunciation, Dictiohary =~ - )
rather than in thear usual spelling. Have them pronounce the ! R

.  WOords. .

l Salect a number c}f wards often mispronounced (e. g.. mischievous, The Gage Ganadlan

statistic, athlete) and have them check. the prcnuntnatmn in the Blclmnary 1

dictionary. Then have them pronounce the words to see whether
they really- do use the diacritical marks. -

® Make the students aware that not all dictionaries indicate ac- :
cented syilables, syilabication..etc., in.the same way. Give practice : ,
in using the pronunciation keys of twc or three dictionaries (e.g., _
Gage, Oxford Concise, Webster's Collegiate).

e Give students practice in locating words (e.g., quaff, gnostic, The Gags Canadian
gneiss, ptomaine, mnremonic) whose _spellings they. do not know. . . Dictionary
Make a game of this by having them race the ciock tc*locate and .
spell the words corractly. Draw their attention to the two spalling .« L o

charts on pages 13 and 14 of The Gage Canadian Dictionary. Have .

the students work !hrcugh exercises glven on:
p. 94 . Tactics in EEEdif{g A
pp. 77-78 ST e L Tactics In Reading B

., D|sr;u55 the form of a dlctlonary entry. in_the case of multnple-
_ 'meaning words, some dictionaries give ‘today's most. common
meaning first; others flist the g!ﬁest meaning first. Have the
students do the exen:tses given on: :

pp. 84-85 o A _Tactics in Heading ‘A

pp SB-TD - !i - ’ ~ Tactics in Egajdiﬂg B
DESlgﬂ Slmllar exarclses _for the prescribed dl::u:mary ‘ The Gage Canadian . '

Dictionary '

Remgduce the entry for.a particular word frem three or four dic- -
~ tionaries and have the studants «compare the formats used by dif-
ferent dictionaries, as well as the kinds of information given :

E . ’ K : N
. - . . i g - . .

- G:i\?a ihérﬁ:practlee in s%lectmg from a dictionary entry the correct - ) PO
“meaning of a word to fit' a particular context. Have them wark ~ - C -
thrcugh exercisas apprcpnate to thenr readmg Ievels _ L et
pp- SBeBB T ’ 7 ' o o ~Tactics In Reading A '
pp: 243247 I _' " Advanced Skilis in

| . . ] ! Reading, Book |
PP 7176 ° S o " Tactics In Réading B
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ractics In Readlhg, ‘The back of card 18 and both sides of card 19
Card Kit i ) ‘
Be a Batter Reader ili pp. 112-113 _ 7
- . Tactics In Reading, o The ‘back of card 14 , - .
Card Kit il. : :
- Ba a Better Reader IV p. 60 .

Similar exercises may be designed 2nd used at regular intervals
with novels, short stories, and poem: that students are studying.

The V‘Dyﬁamlﬁé ol Chapter 4, Entér and Exit a Word” (pp. 77-108), provides ef-
Languaga | ‘ectlve teaching idkas and exp!anat@ns for any teacher designing

a series of exercises on du::tmr:ary SRIHS
/

F
*

The students sheuld understand ideas and information that the writer has
explicitly stated (i, at the litaral lavel of comprehension). ,
Unless the students gnée—rstana what they read at a literal level, it is difficult for them to go below the
A surface to discover vihat the writer may be implying or to consider critically what has been written.
@ Guide the stqgénts,, thﬁrauygh the novel or short story with specific
literal-level questions. The number of questions would depend on
student abilities, but shau!d be based on the main ideas, of the

story.

- : '® Combine the comprehension of a paragraph with the writing of a° R
. ‘ " paragraph. Have the studentstead a paragraph-with a cause-and-
effact pattern and summarize it in chart form. Then have them
‘ g design a similar chart that they can use as an cutline fgr wrltmg :
. their causeﬁsrid-affect paragraph

L The students cgn gain prEGtICE in ldentlfymg the main ldaa ofa ,

= santencé thraugh exercises apprapﬂate to *thelr readmg Ievels
Advanced Skilis in " pp..35-50 : -
_ Reading, Book | - o . .. .
. Advanced Skills In. " . pp. 36-51 , ’ _
Reading, Book Il b o . o
Advanced. Skills in pp. 24 and 11-34 - T ,
Reading, Book. Il ! _ : . 7‘ B
e -7 @ The students can gain practice in identifying the main.idea of a _. 7
e v paragraph thraugh axen:nseg apprgpnate to their readmg la\rels
. Advanced Skiils in - a - - 7 s
" Roading, Book | . Pp- 3-32 ; ’ . b
Kdvanced: Skiils in | T o :
‘Reading:Book I PP! 1-34 A Y
© ., Advanced Skills In e T ' .
+ 7 Resding, Book It ' 7 pp. 45-80 : o
L , —_— . . : . ;- g-._i_a_‘ N . ) -
. 2 X 2
v V] ¥ —




The stuéenis should Li'négrstsnd what the writer may have Impl!adi(i a., at

the inferential level of comprehension). ) .

‘Aany ideas for approaching this learning ‘outcoma i‘ﬁay be found in the *dgas related to the literature
goals (see GOALS 8, 10, 11, 12, and 13)

) I
) The students can gain practxce in drawing inferences frcm what
N they read through those exer::ses below that are appropriate tc

o their reading levels: s

Tactics in Reading A pp. 95-112
‘Advanced Skills in - pp. 134-146 .and 256-282
Reading, Book | ; '
| Success in Rajacjing_ : . pp. 11-16
_ Success in Reading, . po. 260-270 and 301-306
‘Book 2 8
Tactics in Reading B " pp. 51;95\;@153453
Advanced Skiils in pp. 145-160 and 270-290
Reading, Book Ii . L S o . -
B Sﬁcﬁas; in Reading, ) , ' pp. 141 ' ; \ . s
. /Success In ﬁaaﬂing, pp. 260-276 v -
. Book & . C '
Tactics in Reading, . | cards 21-25,29-30} and 35-38
Card Kit1 - ' L s
Advanded Skills In - . " pp. 144, 145, and 218-244 :
Hs;ding, Soack 1l o : R
' Suer.:en in ﬁﬁading, ' ~ pp- 18-29
. Book § - T p
: auﬁf;iiﬁ in Hsadlrsg, I ‘pp. 237-244 o
"t Book 6 . . ‘ . - 7 o
. E . ; i ! 5
Taclics in Reading, . ecards 25-28, 35-38B, and 44-47B -
~ card KitNM'. . . S T
’ . : . -
The students should be able to read criticaliy. '
Many ideas for app;aa\:hmg this learmng autﬁcme may be faund m the hterature gaals Lsea GOALS 9,
10, 11 12 anri 13) _ .




~ Reading, Baok m o=

) @ The students should practise critical reading skills such as: iden-
S g/ tifying. the author's purpose, distinguishing between fact and
: - opinion, identifying irrelevant evidence, and assessing conflicting
arguments. Have the students work through those exercises below
that are appropriate to their reading levels:
Success ia Reading, ~ Pp. 116-123 and 288-299 NPT
Tactics in Reading B pp. 116-223 and 288-299

Advanced Skills in pp. 248-268 -
Reading, Book Il - : . S
Success in Reading. pp. 204-237 and 285-308
Advanced $kills in - . pp. 290-309 " R

Success in Reading, pp. 187-249 . - :

Book § . 3 -\
Success in Reading, " pp. 64-171 and 252-307 : ‘

Book € - - Co : :

Ta};lk:s in Reading, - . _ pp. cards 21-24B.
Card Kit 1l ’ '

The students shoiild be able to adjust their riz’ding rate to suit the purpose
for reading and ths_difficulty of the material, - oL

L -

The inefficient reader tends to %é%déi(éf}«thing at the same rate, regardiess of purpose. Help the .

‘students to develop different reading rates. ‘

N -

Success in Reading ® Make students aware of the nature and purposes of the various

-Books 1 : . reading ratés such as scanning, skimming, rapid, average, and

S _ . study-reading. These are dealt with in detail in Success.in
v : - Reading, Books 18, , = T A

Copper, Sunrise ‘® Explain that scanning means glancing. over a page to find a . o

- specific item of infcrmation. Explain how it works and practise on.
a few pages of % novel such as Copper Sunrise. R

Then ask: “What do you think the title of the book means?" The

F 3

. sfudents can scan the book for ali uses df the word copper. Make -

e ' this a speed contest. The skilful can scan the entire book in less
7 b than 10 minutes. , Lo .
o " The appropriate pages are 23, 24, 25, 26, 28, 29, 32,33 (twice), 52,
: 58, 61 (twice), %2, 77 (twice), 78, 87, 89 {twice), 100, 104.(twice), 108

109 (twice), 110, and 111..

. T e students. Ask them to read.the entire passage surrounding each

o T ~: word and to identify passages that will help them to clarify the title, -

(The most helpful pages are 61, 62, 78, 104; 109; 110, and 111.)

v :
)

A ) E? . - f
. . R

Lo

- ! ~ Write on the blackboard. all the page numbers found by the -

'
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They will then have an exceilent sgurce of mforrﬁaﬂcﬁ for writing
" an efféctive composltion on the meaning of Cappsr Sunrisa as a
in-e with examples as supporting evidence.

) Explaaﬁ that skzrﬁmmg is pre-viewing or over-viewing a book and
can mean simply reading the first sentence of each paragraph.
., Take one of the language texts, such as Action English 2, chapter

10, and ask-the students to skim it and then summarize ns contents

within -a specified time (10 rnmutes) ' . ‘

i
1

ldeas fc:r |ﬁcreasmg the réadmg speed of students are on Iﬁe
~ follewing pages ,

pb. 36, 5253, 69
pp. 16-17 .

pp. 2021 7 . . _ . Co

op. 815 _' o

Students should work through thosa exercises above that dre ap-
pr@pnate to their readmg level. - —

) Give the Students timed practice at intervals. Each unit in the
Be a Belter Reader series"begins with a narrative selaction, and
these can be used to increase the number of words. read per
minute. Each selection .is followed by questions that serve.as
a camprehehsmn check. ngelap a chart that can be put in

the students' riotes - on which the students can keep a reéord .

.of their progress. =
= # 1 R ‘}

Explain: thai study-reading is used when detailed, recail is ex- '

pected, when technical details and difficult vocabulary are in-
cluded, when directions need to be followed, or when carefyl con-
sideration is needed. Show the students that this is the type of
reading expected for the ianguage, science, and social studies
texts. The Success in Rasﬂlng series contains ample exerc_nseg for
- varying reading speeds .

o

Action English 2

-

é-,Eé a Belter Réaééf 1

Ba a Balier _Raaﬁer ||

«Be a Beltar Raader HI"!
Be a Bettar Reader IV

=

"~ Be'a Better, Reader |
Be.a Better Reader Il

Be a Better Reader Il

Be a Betler Readar IV
horder |

‘Succeas in Haading.

Egaks 18 -

The students should be zble to ad]usl thalr meihods of read!ng to tha dit-
foring purposes and organizational pauerns al narrative and inlnrmauaﬁal

maiarial: .

i

Although most of their elementary school teading Wiil have in-

,vewed the narrative pattern, many grade 8 students will still have
,dnfﬂcultles in sgmng c:uxt time saquence. Write each of tha-:nam in-

cideénts of*a short story or a novel on slips of paper and then ask .

the students to read the story. Give them the slips and ask them to

L place-them in order, Allow: reareadlﬁg if necessary.- This exercise _
coilld ®e done regufariy -until the students fmd they can read - .-

,.ﬁarraiwe matena! we!l o

o

e
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Effective Study.
Robinson. Fraﬁ(:is P.
‘Harper,

a

Be a Better 'ﬁéader; :

‘ Boocks i to IV

The sludems should be abla to use such faaturas of a hﬂﬂk as haading,

index, and glossary.

The ﬁyﬂami};a of
Lsngu’af?a I

ﬁevelapment Reading
Texts .
4

The. Second Century

Anthologies of .
Verse, Book |

Advanced Skills in
Reading, Book |

Be a Better Reader |

B&"E‘Bétlai Readér ]
Advaﬂced Skills in -

fﬂ-adlng.‘ Bdnk A

" Advanced Skills in .

Raadlﬂg. Book i~

=

L

LI

g .

If students have much trouble with séqu;ém:iﬁgf give them the slips

before they start to read and have them put the slips in order as -

they occur. (Using a stoiy with a really surprismg endmg for’this
exercise will ruin the-story.)

TEE;EFI the SQ3R method (Swrvey, Question, Read; Review, Recite) of reading

expository material. ':xnlam that starting at the bsgmmng and reading
through* is probably ‘not the most efficient way of abscrbmg expository
materiah.'Practise-the SQ3R rfethod on chapters of the students' landuage,

science, or social studies texts, Ef’feﬁwe Study contains a detailed descnptii‘n .
of thls method of study

Explain the basic patterns of writing in expository material (causs-
and-efféct, simple hstlng comparison and contrast, sequence of
directions, and more), and give examples to pra;flse with.

Stwudents will improve both readibg and wrltmg skills by ex- s

perimenting ﬂ\HE above Writing paﬂems

§ -

Give the students a package c:f expository paragraphs wru%tén
in a variety of pattemns, and have them identify the patterps. Tt;e Be,
a Eaﬂar Reader ser.es‘\g:]l provide saurces gf such pafagraphs &

= .

[ : - vl i~

# =

= nw
? %
* R

= ®

- 2 e

5

When the ?udents begin IQ use a new text such as Dynamiﬁs _

of Language | or a reading text. design an exercise thay

will require them -to use -all parts of the bock to find- an-

swers: tableg' of contents; boldface headmgs chapter “sum-.
maiies, appen xes, and mdex

The Second’ Century Knlhulaglss o! Verse,. Egaak' I could be:
used to teach thé students. to use other types of Indexes in- .

cluding the index to authors, the index to ‘titles, the index to “first:
Imes snd the index to subjects '

*Have the students practise using thé mdex thrcubh exercises ap—
prGBrlatE to their readmg levels o

pp. 147158 .

9495 o .
woea0s
188-202 ‘ : '

228
Bp.
PP

* pp. 166!;189 :

¥
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j-_’. ﬁ‘ﬁ

erﬂ practise usiﬁg Encyelnpedla lnder. Bé sure

dex. .’(A‘ éiudénts usual approach is § look up the given Eﬁnpm
q,irectly i_n the appr?pﬁa_ta:;valuma‘ arlng the mdsx) i

""; - I'g" . ) . : - = }

daz in dn encyt:lapadia .are on’

- a" Ii Vl- . . "
: T p 4@ . R . -, '7 P
Dot pp 203208 ;- oo S )
. ppagoea . e o S

tudents have looked: up their answers, thus leariing to use ex-
‘. “pository material no! .organized .as a textbook; prepare -a car-
) -caﬁparlsan chart an- the blackboard and dlscuas 11. )

,- l H‘Evé tha Etudants dn those egermssa belgw, on the use af the

"ﬂ(‘_dprlata to theu’ readmg Ievels
P .

. H
p 121 T 7
" P .
p: 123" |
Pt e B
St . L. I R
- - - - F e :
o s .
- - >
=, i @
. - . F X:
L .. .
. - ¥ . ’ ;‘,if"
T i - E
E - . i H * = i
g_"i !‘ L] -
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i e - LY '_
T . .3 kY R i : e
- ’
] - o )
E.- ® K-v * T - -
- = 5 . E ¥ . T
- . 5. . . ot
- —i’ i i 3 i
L ER g7
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n 3 ! =

Ask eaeh student to brin‘;; a car msnual to class. E}asggm a get Dfﬁ
juestions to which any car manual Wﬂuld have the answers. After -

1

ers.to questions can b located dnly by using the in-

i Exercises in tha develaﬁmental readmg texis crx the use af the : lﬁ-'__“:

llgrary card catalogue and the Dewey Decmal Sy‘sterﬁ that are ape -

'Be 2 Butter Roater I,
Advanced Skills 'ln 3
Ri&dlnﬁ,' Book I
*Adwanced Skijly in
Bndlilﬁ, ook i

‘Ba a. élilgl" Render |
Eaxs Eg!lur Rsad:r h-
) Ba a Eaitgr Re&ﬂgr ]

- -

C =t

oy

hY
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\Jfatudanté T . _ e

. An msxpe:nsi\re papertaask an';l.,at,m rools ‘and wgrd stfusturs;

Aemﬂgmn_ ﬁEscurscEs o

,~ lmpnnvlng Fia:dlng in Ewry Glsn

" Thomis, EL
;‘Atlaﬂtgc Avenua Enstf:n. Mass 02210.

-1 al., Allyn and Bacon. LﬂﬁQWcmd Dmsmn A70

Lt

.. A hargcover fext that is absnlutaiy mvalusablg for 1aachmg readmg

in every subject In the school. It 8. chaﬂks-full of teaching nﬂeas
Expenslve but wnrth i: . , s

lnmv&lbn and shan@ n ﬁndlug lnsgruction,
Barrett, Thomas. Sixty-Seventh Yearbook ol the National Scmaty
far tn&sStudy af Eduestmﬁ Paft H. pp. 19- 23 L

'The Taxondmy of Gngriihve and Atfoctive Elmsnslans of Eeadmg
Comprehgdsian, developed by Thomas _Barrett, jooks at many

;-Kfaeétg af reaﬂmg camprehEnsmﬂ and quesneﬂ design.

- ) ) v

Langu;g«p Ggmﬁs Wner. G et al. Masrniﬂaﬁ

- An inaxbénswe saperback “of QEW’IES and actlvit:ea fcr Hstenmg A
and speaking a8 wefl ‘as fof vocabylary. The sxercises arq in-
tended for grades 1t08 but eén e&sily be sdaptad for older .

LiﬂnAli AIHE and VelL Taylar 8.C: Guidaz’lca Céﬁtré Unwersny

. “of Torant

An inagpénsiwa;papéfbgek an Latiﬁsfbaf;e' and "’mrd structures.

“‘;‘

' Rending. Aldw TMMﬁh the Gradey: . '
- Russell, “B:H.. Columbia University.” Teilehers cauegel Press

Ava:labla trom” Guidance Centre Linrversnty of Toronto.

=

An  ingipensive paparbsek with exercisgs for . developing -
vocabulary. Ideas for areas.-of reacﬁng Oihér thsn— vﬂcabulal}-!

vdevelcnmem are alsﬁ iﬂcluded . T

-

- ‘Smﬂi W‘ilh' Wﬁfdl Harbér, Hil. Schalﬁaﬁé Book Services '-

"An inexpensive paperback c:f sgiivlﬁas m ix vasabulary in social.
- studies, English, science, and math. The bodk “uses ajmaost.a* ‘-
.o pragrammad approach. §tu§enta cari use the baak’ as a resource

" for ind&pendaﬂt use.. . - R oo

_ PRSI o .
'Thi an H!d a Word for It.,, - e
. Taylor, B.C. Guidance GB"“F’E Um\férsity of anoﬁta Tc:rantg



TI_-IEC;L_@ZE PS@_GEDQEE . '

. . 1, . . . . - - - . !'ié
The 6LDZE test can. be used to help esiabl;sh whethar a bcu:k is written at an apprgpnate leval far an
indmdual studgnt . _ _ _ . b L

- : V ; - i -' . ) . _ T X ) ) . L

g Prapgrauon o e T . v ' C ! oy
Se!ect a represemative passage of at Iesst 260 te:: 270 words frarﬂ the selectn:n or frarﬁ the book to
L‘iE esamned o i , y ) _ R,

. = “ 1y L L

| 2 E Leave ths tirst and last santences of the passage intact. ‘I’:han delete evgry ?mr- wcrd in the others. .

- '.Make at least 50 deietions. | iy 7 |
3. Eaprgduc:e the ﬁaésaga wnth a blaﬂk spac’e in alace of each FﬁlSSing ward Teschars may be able ta
: Bbtain asslstsnce on thss from sahagl secretarias : L. 1 :
¥ . 3 . . L . s 4

Iﬂiiruetlani 10 Eiudciﬁs“
/Thasa may be" given orally. : " o .

g

‘ "Thss test has béen msde by takmg every f:fth word oyt of'a sfary A blank has been left in plac;e of the
word. You aie tcz write in each. blank 1hs word you think wss reﬁ out. S

€

. “Most of the blanks csn be fillad wnth ordinary words, but a few rrught be numbers (350, 178§ $1 Q) or

eomractigns (hen won '1); or Pbbrawatmns (U.S.A., Mr.).

¥

i
"Write only .one word in- each; blank Do- NQT be airsld to guess: incorrect speglng wall not count :

agatnst you. ’ . s : . e

- ;’
i jL‘Try to writé an answer for dach ‘blank, but dcm t waste too much hme oh any one. Some blanks are | -
-‘ [very hard; skip them and gainn to the next When you have fmnshe!tT test, you can again try those .

y .

ou have rnissad ! R .

Y

' Seurlﬂg gnd lniiipnnﬂan o

C@uﬂt as Eorreat only the Qxacl word r-plm-mmi. If the teacher caunis syncnyms as e:arract the

pwcantagas that fotlov eanﬁet be usad to obtain” resdmg lavejs

2 Presuming the test consists of 50 blanks, If the student gets befiveen 22 and 29 (44 to 57 pgr cent)‘

“of the blanks correct, it can be assumeéd that the material is at the student's insfructional fevel. .
This means that the student will know and understand the meaning of 95 to 98 per cent of the’

vocabulary and wil eamprehenct about 75 to 90 per cent of the rnain id’aasf The student wrll need
help with unfamiliar words and diﬂfu!t f}-ﬂﬁ&’épis ’ PN ; ,

3 _:H the studen: gets more than 29 (over 57 per cent) of the blanks cgrre;t it can. be assu'ned that the
- _material is atthe siuﬂents inﬂ:ﬂlﬂddnl laval..This means that the material may. be read wuthaut

asslstanca!i o . : S ) .

. . = .
= .= N = = : = c

"The aeéarﬂﬁany%r'gg sample CLOZE tesf"is from Be a ‘Edﬂﬁ Roader 1.

.
#y : - B .
- . FY -



Cme ke

EE e - SAMFE GLQZE TEST |

" LACK as'oxvcssn*'
) 1 Lo .

' “Fmust: Qﬂéﬂ rest.

HlER@HETEGEl’l‘Es .

BE A

. ‘:

Oxyg‘én is one of thé'thiﬁgﬂs ihat men miust |
stay underwater ﬂy in airpla
abﬂve the earth, there _

ave to stay alive. Eveyaﬁ our earth, — .-
es unless — breathe axygen Threa Luﬁéred
: tle/oxygén. One of space ”

|

_ building sealed, or air-tight,, ;_%,__w

1 leaking into __F_ﬁ—. The Gapsule aisa
the angmal oxygen as :

_ walks,” tho astﬁonauts receive . __ thn:»ugﬁ spelc

travelﬁs W supply astronguts with oxygen.

earnes e e gxygan in tanks ta
. used up Durmg -

ce_nnéghng _ space suits- wnbgthe ——— 5upply msuﬂa the capsule

# B ‘ j :!'/i . . - .
gEIGHTLESSMEQS _ o /,,{f v S - I - _ l ,
R .4 cspsuie is in ‘o the menon baard —_— walghtle i is tha

i f '; gravity that gwes ﬁb}&ﬂts Wlthout the anchor that — eerite
gives. astransuls fac:a the ,E;m of ﬁndmg that the _ - tasks becﬂn‘ue very dlf-

ficult. - A exampl% when you reach m ‘an ab;ect m spaca . _act .
of reschmg moveﬂ M;i_i back from the object. - . you try otim | o
: wheaL yt:ur oy ruiates —e . the gppgsue direction whlle — " 'whéel étays wherg
it - i ;fif . ’ ) ’ LT
_- B ) ro .
Sc:enusts have/salwd this o by putiing ha;'ud grips —— straps all over the
: ‘of the capsule s0 ; astranauts can anchor ihemselves e
. thay worl-; ”éven wlth _‘_!_;m., ands, itisso — .~ toworkin space L _-they ” -

e
T
"
|

are. Vér’y few metears —_— 5pasa ‘80 scientlsis say

E;;_jgns no

danger that-

. of them will hlt . Space capsule, Em tlny ‘ . ;
called mfcmn‘leﬁﬂnles are very S They are. nat much blgger than specRs c\f\f dgst? .
- . - . : “ - :Vl\
. & .iﬂ\ixx V ! )
- Jf ) = "\ .
- ‘\ %
A,
- 44 g
. _ . & i \



IHBN IBUALS

ﬁ Tescﬁ the students bralnsturmnng techmqges fnr generatmg ideas. Sele:t a
L topic - such as - "Chn:kens should . fay .squsre eggs because .. .” and allow
v -students five minutes to generate independentiv as many réasans a5 they can,
. " 'Put_the reasons on the’ "blackboard and then ask them to. select the. three or
 four’ “they ennsuder most mtéfgsllng ‘to use as the basis of a "hrnpnsﬁmn
: Naﬂsenss topics sppal to grade E students .

" ® “Mind E;(panders“ (pp ?3-91) cantains many suggestmns fef '

-

genarating ideas .

E!"'"

,- Ghap:arss “Eiom Adam’s’ th to Wa}’nen s Lib" (pp. 65-86)‘ deals .

T wiEh: substantiatmg general staiemants and can be- used far
- assignments in bath spesking and wn;mg .

1, '

1
\

" . . =

b Ghaptar 12 "Tne F‘rnss Pu;zle“.' (pp 275-309) prﬂwdes valusble
ba;kgnnund mfnrrnahan ﬁnd idaas ‘ o

f:-'f’EAftar éesling wilh the hlnls on organuzing the descnpuve
. paragraph on pp. 292-293, ask the students to choose one of these
o '_mﬁhﬂﬂs fﬁf w %"9 a descrlptmn of Gathys room at Burton.

é',After the students have read a number of short stories, ask them.to
‘state the one they llked best i ina claarly develnped paragraph that
sgbstsrmates thesr apmmns .

e Ha\;e lhe studénts wrlte a ccrnpansc:n nf the personshtnes of Carl
oo THlEn aﬂd Billy Buck, usmg sxamples from the novel to sdpport
L _!hEIr palnl& e . : ) . . .

o - . et - 4

* "Hzaura stuﬂems wme a ccmparsan of the narraturs in: ]
o "Tne Sumfner nf:the Eéauiiful Wmfé Herse" (pp 49-55)

"Tne White F‘ﬂny" (0p. 111-115)

" HELP STUDENTS DEVELOP. APPROPRIATE SKILLS FOR
[WRITING ,SENTENcEs, PARAGRAPHS, AND ESSAYS

The studam: ;hnuld hi abla i’n ganaraic, erganlza, and ;uh;tantlatu iﬂaa:

TEXTS

Actlon English'2

The Lnnéuijﬂn j;i Man 1

The Dynamics of Language 1

Thg"Dynamlen, of Language 1

 Focus

- Man in the Fictional Mode 1




A

Tha sludﬂtn -Jiﬁuid unépraland lhal a aamenca muﬂ ha cnmmun!csllng
. " sbout somathing (the lubjact) and thata |Iai§m§m must be made. ahaut iha
. subject (preﬂlﬂ:am);\ " . ,

4

Tha Dynsml::s al‘ Laﬂguagﬁ 1 ; C‘.hapter 6. ‘Be G’bes It Albne (pp. 145 15?) deals w:th the sen- -
tence structure of SUBJECT + BE + COMPLEMENT and premdes
o : . "a foundation for developing lessons and additional exerciseés. The
/ L o . teachers"manual {in the teaehers edutmn) Qutlmes this chapter on.
' . S pp 60-84..

Ths Dynami:s of Language 1.0 Chapter 7. "Where thé- Actu)n’ Is | ,( p.-168-191) deals with tl;:e' _
. : SUBJECT + VERB PHRASE structure with both transitive and in--
transitive verbs. The tsar:hers manual in the teachers” edition
5 ‘ cumnes th:s c:hapter an Pp. §5=68 . o
) Advaneed Skillsin Eendlng 1, 2, and 3 each prcwde ashspierthat
S0 _.might make.a useful source of teaching ideas and exerenses on.

; : ' the structure of a sentence: o

Advancad skllls in Raadiﬂg, R Ghapter 2, "Reading the Sentem:e

3 Book ! . . pp.3358) U
’ Advan:eq%kllls In ‘Haadﬂng. Chapter 2, “Unravenmg Dnﬁu:un Sentences '
Book; * . . App- 35!54) »
o Advamced sr:m; in Reaﬂlng. S Chaptér 1, "SeﬁteﬁséMeaﬁiﬁé at a Gjaﬁcej" '

Teashers ednmns provide answers to an ex‘ércns&s )

Tha sludants shauld be abla o write sanlém:sr nf vafying :amp!sxltg

K] : e
. " : C =t

Tﬁa Dyﬂamics of Language 19 Chapter 5 “Stretching IE A Bit (pp 193- 205) ‘axamines the use af; ,
. the p%epasnt:ona! phrase as an a:lpandar far the slmple 5emen::e

Sf -

oo

Thﬁ Dymmﬁ:s af Languﬂﬁa 1e Chapter 9, “Pullmg It T ggéther“ (pp 207-221), looks at the com- ,
} : ' pound sentence. Althc‘)ugh_;hs redding level is appmpﬂaie,. thE o
= . : , ) cm)gept Iever of ﬂus ﬁhapter is vew h:gh

*® Sentence-ﬁcmb!nlng axercises can be de\?’glaﬂed by shﬂmmg
seritences from a novel gr a short story current]y under study, and |
: - breaking thgm into a series of simple sentences. Exampi&s fn:)rn -
7 s ‘ The,Sﬂaw Gnau might be: . ,

a. He was a painter of.birds. - B . o
L b. He was a painter of nature. ‘ i
. - c. Far his. own reasons_he had- wnthdrawn frarrl all human
o SDEIéty (p. 12) ,
' : . Rhayader did not hate. .

. Rhayader ioved very greatly. -
. Rhayader foved.man. -

The Snow Goose 1

oow

.
PR . s . - -t
) . i A o ) . LA e

' 26, , -

£y
B . - i_

P
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L | with: him" all thraugh 1he cold weather ol L
: c' he. cold’ weather was from QOctaber to the early spring. , o
he éarly spjing they migraled ﬁorth agam to. the:r S
, breedi,ng—gf‘nunds R ‘ . o
R . Their b reeﬂmg gr&unds WS!‘E belc:w the ice rim. {p. 16) S e , .
, Wh n the: students have cemb!rted these séntancas, discussed )
- variou$ versions, and decided on-the ones- they- feel representthe - . . - .
-best/combinations, ask them to-lyvk at-the. pages‘on which the D A PR
- -original sentencs ﬂi‘.curs A simp!e diacussian of: styla cauld en-' : S N
sue. oo el B T s C .
onts 1hmﬁd ba ahle 10 m‘g:nize Idags Intp aﬂectlva paragrsph;, . -
" considering such factors ia limiting the toplc, urifty and :oherancs, and. St
jlﬁaihgdqn” gvglgpmm‘!, N L RN o S
Additmﬁat id‘aaz for teaghfng paragraph wrmng may be found in GQAL 6 PRQVIDE STUDENTS WITH S e
OPPORTUNITIES ‘FOR ‘WRITING VARIQUS TYPES OF PROSE.. Ideas for- explaring methods of .
developrﬁam h?’sy be I‘aund in. GEAL 3 DEVEL{JF IN; STUDENTS A HANGE DF READING AND STUDY_ .
SKILLS., . . Lo 7 RS .
‘L s N s ﬁ.».g‘, . B | -/'_ S B
;Eead pp 3!32—3'36 carefully i preparan@ﬁ for *teachmg the need to" The Byngmi;s af Eanguaga 1 A
hrmt tha tapu: S . o o G
i Read pp.: 252. and 304-305 ;arefully i preparateaﬂ far teschmg T,hé Eyn;mlci gf'l;anguggé 17 .
;- unity and Gaherenca ./ I e
v,;-ﬁaag»p.-zgg in. prepara_gi@n fér teaghing mathods -of ,d;'e\'réigp’ment_ -Tﬁg.Dynqmlcs of Language 1
"ﬁeiaﬂanships" (Pp. 113-134) deal¥ with.the methods of deveiap-' © Tactics in Reading A
- ment of-time and. sause—andseﬂeci in paragfaphé . o e
.‘ , . . . . . . /ﬁ . : ] : N ) ;l !I - . ‘
"Gantral ldea" (Pp. 159-131) is congeimed wi? paragraphmg as a ng\jg; 'in Reading A /o
igﬁal far t}hsnging ideas. av;tmns. apeaker time,"or place : 4 ~

i 1

)he paragraph frcm the .~ Tactics in ﬁéa’;czﬂﬁg' 8-
,4‘ wewpgint gf ﬂnding the ‘ggpj: seniem:e, . o T ci
l Advinﬂd &_dlls In R‘: ;’dlng, U deal wuth readlng a P -0
= Paragra‘ﬁﬁlarfhe topic sanlerdd. Iue Shing,the ‘students. ) R
: a5 -One tap ¢ nn!d arise readily ;qn;_ Lot }
chaptsr 1. -“aaaaiﬁg the Pa/agraph" . Advanced Skills’ in Headlng T
pp- L LT . : o ~ Book 1 SR B o
! ‘i P R iA: =




ravi;a thair wriﬂng ln allminaia errors in usaga,
» ugﬂan. R : '

Ghaptér 1, “Thea_h'{iés&égé of th;e F‘érégfaﬁéh‘} P,
B

";Skills in: Raaﬂ ing,

" Goppar Sunrise i ; i e . WDI’R wnih the studénts in dasngnmg a chart nf cnmpsnsgns in the ¥
, ¢ relatlaﬁshlpeai Jamle/‘Da\na to Tethaﬁ‘/Shadothan -/, includmg
examples frcrn the stary Then ask’ thé studems o Use '

: "suggest and wma nn Ilmlted topn:s on th
Llrﬁltéd tc:plcs might include; the. purposes of hunting; t
. the places.in Which' hunting- occurs, the arguments agz ns, hun

"tmg. and more.. . LI SR :

Sﬂbmtﬁéd fhé studént'shaurd autamgttcsﬂy h:sse hatf the pcssiék—:- marks for L;SAEE 2 Befare students
e bagm ta make the GDQD cepY. they shuuld ::hack to. make sure tﬁey haven t- creatEd a ‘run-on. sen-

e X'Ghapter 5 "'A Gamedy of Errars" (ppE 24-:33) and chapter 11
,Gamedyfgf Ggmmas (pp 51-71) are : very helpful Students ean b

_i,:SﬁeI iﬁg rules are autllnad |rp chapter 13, "Dc}uhle Dauble Tml _
-and Tn:;uble" (pp 74-75) ‘ o

- £




: ;stet asuje page in theuﬂ-, o

t g:uld be pmmpt at ‘school. . .
"cmld bs pmmpt at home. (p. 30)

QY. f\_uell as he cg;uld
’u\p{i&#he house, " -
téf dcwn tc the barn, .

f’_;the tsble
d quash QI1 the




- - Editlng notes,. mentianed in con ectgan with revnsing ta ellmmam' o
: syntactiv ! ¢

to teachers 1o msnst ‘that ihey do sa Dlscuss wufh_!
es when it would be’ advisdble to have good hand-
y come up with: forms for ordering something, job .

Sl : -students the ti
: ' - writing. Thsy

2 N \\ e ‘applicatmns, iétters 1o the ‘editor, létters of cnmplaint etc.
N A E?b_ 2in a’ w:de vanety af btﬁlﬁﬁ% forrns snd duphﬁte threm f&r the :
T Have : udeﬁtsfnll them nu‘t Erﬂphas;zmg Ieglﬁlhty D:scuss the leggblllty and.
B ' ‘ \y I : R
. -
/ / .;

'V.:::rﬁbmaflgﬁs clearly Pr:;v:de exampiesﬁf gﬁad and paar furn‘atmn. Pfémncg
‘in wzntmg Iegrb\y may be nmry IR e

,Same students rﬁay need a radlcal shange of. style Try‘ scnm-s :

‘writing. as: one. choice. As a secgnd choice-.ask ‘students to -
eﬁmerrate slant m all Ietters Encaurage an; abrupt nan—raundsc!

,
m,_._ o




ithough references to The Dynamics:-of: Languags

-combing. A

ler 6
omplemant, poun phran, slnﬁular, pl
ané qu:liﬁar. N e P R

irst €hapter on gramma 'iatudents are expected to cope with terms such as:
ral per:anal pmmuns, place phrsn, ad]acﬂvn

tions of the principal parts of speech. Students might be asked to

e The'xfullﬁwing rhyma by E.B. "Hunter names and defmes the func:- '
mamm:ize it.. (Av;tuauy, the detemmer is cm}ted)

g Au names of - persans places thiﬁgs . . s !

o .gAre NQUNS as EEASAR . ROME, and KING N e
L - R S

o ;.PRQNGEJNS ara used in place gf nauns o } B
- ~-»-{‘.MY tbcught. HER wmk HJS baak YOUR, frqwns . C

‘"-When the' kmd you wish to. state, . e ' L i '
‘ Use an ADJEETIVE as EREAT ’ ' S ’

- B Bm lf ot mannér -you would. tell : o : R

1.Use ADVERBS, such as SLOWLY, WELL. C e

- To find an ADVERB, this test try, . ' S :

‘Aak how, or when, or where, or why . T e e

oo PREF’GS!T!QNS show relsucm :
'Y-As W]‘IH réspegt or IN aur ﬁatran

" .
" Jm
o

. {
'GQNJUNGT{ONS as thsir name. Iﬂpliésr
Are.joining:words; they are the tias h
‘That bind. togather day AND night, .
A -Ga!mEU‘F"ﬂd.ﬁ dull DH bnght

T Next we ‘have' tﬁe VEHBS which tell -
<o Of setion; being, and sfate as well.

T T0 WDHK SHGCEED "ACHIEVE, anc CURB |
-~ ~Each one of fhese is calied a VEE&

.
I.‘...“'__r. . "
"

The'i INTERJECTIONS show surprise,
As OHL. ALAS!, AH ME!, HOW WISE!

’Thg PAHTS n:lF SPEECH, whrch tota]

"?Thus bneﬂy dﬂes ihls gingle staie i‘ L
\enght

o= =l T -

- USé the nan‘les: for the parts af speech ragularly when dlSi:ussmg '
. ‘the stidents’ writing. This wiil reinforce” the. Iésssns and remind
them that kncwviﬁg tha parts of speech is useful
: o Have me smdems wnte a simple sentence sﬁd label lhe parts gf . :
©~ “8peeth i order;. They should exchange onks the Jist of parts of - S
i+ * speech with a partner who will then constiuct a* sentence to fit the o LT L.
pauern Stm:lents aﬁen fmd the nmsens&aamgmta! appeslmg . o :

- = i :

1

18is in gfamrﬂar at the grade E tevel sh utd be on the nine parts of spaac:h and the form and
taﬁees A list of prepositions,: co-ardinating conjunctions, and subordinate conjunctions ..
1 have been -

it this section on. graminar, this jhock deals with language at a. ‘fairly high level. For )

0%
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PN Creata, or havg studants creata, puzzles that can ast as exér::nses
: ta;rainfarce ‘he par:s ol speach Examplas .

e e
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/ACROSS .

1. Llséél ii place of 2 noun.

2 Tells haw, when. where
anﬁ why ’ e

'r'

‘w

- faﬂow

o 5. Shuws amei:én

6. .. Tells “what kiﬂd" ab;aut
nouns, a0

8. J;unmg words.

lndléatesihat a néun “will ‘

-Shows
’sta_lrs"_ and
. ners..

. thmgs and ldeas
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relation “belnw .
raund cor—

Namas _persons; plana&u .

&,

Tells aetion

balng, L
state. e
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AGROSS S

&

* ‘F'ti‘—'A part of speech that >~ . . v 1. An 7
e _namp ",,' . - sométhing-

— AN : ,.p\

:_’-1 t Nﬁuns and verb phrases ‘are dISCUSSEd in chapter. S‘Q‘Ee Goes lt
g Alcms“ (pp. 145: 163) and chsptér 7. 'Where the A< ion Ist (pp

1 9:192,,? SRR L. .

= 1
tl Mﬁdm:rs re presented thrx:ughaut the text ‘within the ° phrase

'and “qualjtier’ structure._ Adverbs are treated as “expanders”

v &

"‘Strs!chmg H ‘a Eﬂ ,(pp 1?3,255)

u e d :nbed as\ ‘a specual gréup af naun phrasas (p.
4).- anﬂx sre presemad in '(he bmk in a vansty g.i ways.,
: Ry -\ .,s . * :z_ _2_’

’at 15 Il’i' (Pp 111-‘324),(develaps skllls in. eﬂectwe

k : aﬁd specifics. Basic information-on vﬂrbs is given

o ycm p '118419 Adge&twes and adverbs are treatgd on pp 120-123
U } X
ﬁ : : £ -- e E3 7 . ‘i

& Chapter 1' 'Racmrdmg Eensary Betauls (pp f-15) deals with: the
; effemivg' use af mgdif:era o :

ABDITIBNAL EEE‘DUEGES

bllcahén Né{'lé 1111 h’enycn Ayenue Urbana Iihncus
uneul :sf Teac;hgrs ﬂf Enghsh 0 o=

. C e e 6. Abbrevnatmﬁ' for
T S e T S S ‘:phcabls",

wi!hm the groupings of manner, place, and tlrne phrases in chapter ,

xma t going tnto specific grammatical terms. Nouns
|-:on - -pp... 112-117, emphasizing: the -use of -

DOWN

adverb indicating -
i clase o,

, L. _vsgmethmg else S
EAbbrewatmn far‘ past af— '4!/ R 27 prepesumn p@inj’ting
o Ty skyward L .
. ;o /

g : - . T3 A noun . meamng shcrt
R ; m e. )
g ? A neun mgaﬁing speed S 35539

'-’-nc;t‘ ap-
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pailllﬁnl. : o
Ac'nvas Foa c:LAss. smu. anaup’s AHD
o mmvm;u;s -

[

eiyday Kou

1:"The Celaurs of ?our Mind"s (pp 247&7’5). covers ap-
:,t 19 senses, dominant impression, 2hd imggery. Examples
; cﬁvmes are gmvidedl This ig an exce!ient sauﬂ:e ug:on wﬁ%ch

P e

12, "The Prasa Puzzla" {pp. ET?:EQQ) cgﬁtalns ;equanﬁa!

;pﬁra“graph .and-‘essay organization, usjng descriptive
‘a model. This material can be used to davelap selected

:f"forthe“smdeqtsrf AR i\_ LR

?ﬁﬁ A Wriﬂﬂﬁ’ partner.. Partnars snswar the fallawing
questions abaut the descﬁpﬂan e

tht is gaod abaut thls deseriptian‘?
lﬁ w‘hat wsy cciuld this dascripﬂen heaimpraved’?

Work: wit lhe students thraugh chapter 8. "Tha Sense to Enjay 1

© , Action English2 .~
(pp. 89-11 ) and the eg;erclses cm deseriblng in de Janguage - e L o

‘The' Eyﬁamlel

Thn nud-n aiilhauld b-d abli Ic wrim dncripllvg p:rngmphs snd eum--

TEXTS

_ Actlon English 1.

Aélhﬂ' Engllili 2

ar

-7’!
& .

uf unguaga 1 E

<
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Each student then uses the reaction in rewriting and improving the
description.

a
Ventures 1 @ Have the students read "Weather — It's Sirius” (pp. 117-119) and
k - scan the story for descriptive words and phrases. After discussing

the auther's use of déscription. ask the students to write a descrip-
tion of the hottest day they have endured.” :

The stddents should be able to- wrila narrative paragraphs End com-
positions.

Action English ® Work with the.students through chapter 2, “Creepy, Creepy’ (pp.

1
17-38). The exercises relate to describing events and details in
< *saquence by time, place, and climax.
" Action English 1. . ® Work with the students through chagpter 4, "Camera West” (EF 59-
IR 78), whu:h explarés writing a story with plot, setting, and character.
. - ' ‘ ' '*\
Action English 2 ' ] Worh with the students through chapter 2, “Welis and Welles —
: . ' - Panic” (pp. 19-32), and the exercises on description and’ sequenc§
- of events by time, space, and climax. .
Actlon English 2 e Wark w:th the students through chaptErB ‘Treasure Hunt" {pp. 33"
E ] - 54), which contains exercises on wr'tmg the first-person ﬁarrativa
Action English 2 ® Work with ‘the siudents through chapter .11, ' M;erﬁory — A
) o Storehouse for Treasure” (pp. 175- 182), which contains exercises
on: memary writing (hrst person: stones based on actual ﬁctnvntlés)
_*. "~ The Second Century ® Read with the students “Robin. Hood and-Alian-a-Dale"” (pp. 142-
An;hah:g!as of Versae, 147) and ask them to re-tell the story in prose from aﬁmher charac»
‘Book 1 ° - ter's point-of-view.
The Second Century @ The re=tel|mg process cguid also be usad for “Robin Hood and the
. Anthologles of \Iirse, Gurts Friar” (pp. 148-159). In this case, in addition to re-telling the
Bonk 1 — story. tfrom the poin IEW of the friar or Little John, it could be
. , placed in_a made{_ -
. The ijjnguggg of ‘Man 4 - K F(ead ‘Scma Tell Tales" (p. 163) and “A- F‘amﬂy Pet” (p. 10?) and
have.the studenis create a tall-tale that is set in the:r Ioca|e
'Aégggn:éng“gh 1 ) ® Mare tall tales to use as msptratujn for student-wntten tales are .
N RN fcsund an pp. 54{)5 - T _
. { ;gt;;‘“ x ‘ !k‘f' . N -




\ -

The students shouid be able to write paragraghs and campgsiﬂans for
ysrlaus purposes Inciuding descri&!ngr character.

7

@ Work with the students through the exercises on the character . Action Eﬁgiish 1.
Sketeh in chapter 10, Flccvd {pp. 151- 17’6} . .

® Work with the students through the exercises on characterization ééﬁaﬁ English 1
in ﬁ:hapter 4 “Camera Wést (ppr 62-64). ‘ .

=

.

e Work. with the students through chapter 4, “On With the Dance” Acticn English 2
(pp. 5564 which contains exercises on ;:scnnt—ofwiew and
develapmg -Jaracter details.

& Work with the students through chapter 9, “Rough Dlamands' i Action English 2

(pp. 135-156), which contains exercises on the use of Jescription”
and incident in character study. , -

. Once the students have mastered the TEChquBE described in. Ac-
tien Eng"ﬂl 1 and 2 above these could be used in wrltmg par- L . -
sanahty sketches of characters in the novels. ) T

The giuaeﬂ!: ;hﬁuld be able to write paragraphs and compozsitions for
varlous purposes im:ludlng supporting an nplnlaﬂ or grgumant . _

® Work with the students thmugh ghapterg Spac:é Music” (pp. 143- 7 Action English 1
~ 150), which contains exercises on presemmg valid argument :

. %

e Work w&'h the studems through chapter-m ‘Flood" (pp 151-176), Actlen English 1
. which contains exercises on writing documentaries dealing with : '
" the development of main ideas and suppgmng details, fact versus - '
.opinidn, and cause and E-fl'ee:tL ‘

L
@ Work with students through c¢hapter 12, "Missing Persons Eureau _ Action Englah 1.
(pp. 197-216), which contains exercises on organizing, presenting, ' -
and” solving’-a problem — including categorizing mfarmatmﬁ
making valid judgments, and drawmg wnclusmns

="

@ Wark wnth ihe students through those exercises in chapter 4, "0On Action English 2 .
“With the Dance” (pp. 55-64), that deal with stating and suppamng , -
-an opinion. -

. Ghapter 5, “From Adam's Rib to Women's Lib" (pp. 65-88), deals " Action English 2

LI

with general statements supporfed by valid arguments.

® Work with students through thase exercizas in chapter 7, "“The i _ Action English 2 7
- Square Ring" (pp. 111- 126) that deal wnth gnstmgu:sﬁmg bétwaén ' : —

fact and apinian o . .




Action English 2 € Work with the Studenfs through chapter.12, “Zap!" (pp. 204-207),
. : which contains exercises on drawing conclusions, making in-
farences, and judgmg vahduty

%

Deeds of Gods and Harces ‘® Have the-students read thégghaptér on Caradian Indians, with-par-
ticular raference to Wemitus' treatment of his sons-in-law. Then-
have them write on the topic: "My opinion of gractical jokers
is...." . .

g ' Remind them to define * ﬁractical jcke' and “practical jgkér‘" in the
Jfirst two sentencss, to give at lea=t two exaﬁtles of practical
Jc’kes and then o state their opinion and why théy hold it.

i - .

The students should bs able to write paragraphs end Qém@;!ﬂﬁﬂ! for
various purposes Including giving directions.

_® Have the students write a Eez of directions for drawing a2 simple ob-
ject such as a fork, spoon, p;lr of scissors; or cup. As the®gead
their directions slowly, other students standing at the biackbgarﬁ -
attempt ta fallaw thcse directions.

3

*
- 3

7 A’gﬂg{ Engllih 1 ® Chapter 11, “Here's How" (pp 177-1986). deals in detail wnth ei’:i .
rar : plaining and fallawmg dlrectu:ms , 7
Tha Language of Man 1 . @ "Nonsense Cookery” (pp. 108-110) contains entertaining direc-

tions for cooking amblongus pie, crumg obblious cutlets, and-
gosky pattles ‘The students wall enjoy wiiting the;r own famasy

directions.
Ventures 1 ] . ® "We Phciogfsph an Anaconda” (pp. 65-69) is a good model for
’ ) . students to use in wntmg d:ractmns for phatographmg a cat ora
. d@g - -
Focus . - ! 2 Have the students read “Leiningen varsus the Amé“'(ppg 142-168)

and use the descriptions of the setting as a set of directions for
.drawing an aerial map of the p!antatsgﬁ Gompare the various ver-,
sions and prepare a- compasnta ‘perfect” version:

Action English 2 @ After the students have worked through chapter 1, “Seventy-six

: - Trombones™ (pp. 1-18), have them- pretend that friends of theirs
have come to town to sea the July 1-parade. The students then are
to write directions for their friends ta reach a good vantage point
to see the parade. .

=
- *
*

S - . : F

Boss of the Namko Drive = @ Have the students use this book and a topographical map as a

- ‘guide to writing directions to get them and their herd safaly from
Namko Coumty to-Williams Lake. (If they don't use Delore’s route,
they should state why they prefer the one they have xmagmed)

E—iir * .‘v N R
B T L Lj? - .




This is a good opportunity to -~inforce scanning skills inlcaking :
fer route details as well as fo. —ap-reading skills. .

@ Have the students read “Flying Ambulance from Okinawa' (pp. 39- Venturas 2
44) and "What's a Woman Doing Here?" (pp. 29-37'; then after
discussing the stories, use an atlas to plot the route from iwo Jima
to Guam, They could write out the general directions that a pilot
might use to fly between the islands.

@ Ask the students to read “The Figure Eight” (pp. 71-76) and then _ - . o, o
wnte out precise directions for a friend to follow on how to writs a Man. in the Fi;“‘:{ﬂal Mode 1 .
three-tc-four digit number — but they must not state the number. L=
They shouid limit themselves to & precise description of the

- strokes, arcs, and circles. Then have thé students exchange direc-

tions and attempt to fcllow them to re-create the number.
_ e
.® After the students have read "To Build a Firg” {pp. 90- 11(3) have
. them think through and write down the steps in lighting a fire.

They shcould imagine that the person :ighling the fire will be
" younger than they are and have only two matcheés.

Focus

=

r Giﬁ
Aftér students have read "Kid at the Stick” (pp. 3-16), have them B Ventures 1
_wark in pairs to create a script for using hand helc radios toraid \
someone Iast m thn:k fag m a lacal park. : N )

i

® The studgﬁts could read, enjoy, and think about "How to Eat a  Refiections on the Giftt of

. Poem" (p. 15), "To Look at Anything” (p. 21), and “The Base Watarmelon Pickle
Stealer” (p..112). Theri théy could discuss all threa poems in the ) T - }
light .of "the directions Iﬁ "How to. Eat a F‘aem ) o . .

The students should be ab!a to write parsgraphi and cemppsmgns for
: vgrlau: purposaa lncludlng wrmng a nowspapar arllcla : S i

Many ldeas fcr studéﬁt writing of newspaper articies may be faund in . o

GOAL 8 ENGC}UF!AGE A CRITICAL EXAMINATIDN ‘OF MASS MEDIA. . - \
. - L&

# Ask the students ta write news stories on tha graduaugn from the * - Action English -1

charm” schaal‘ﬁe@nbad on p. 92 of cha;i*ar 5, "Ghosts Alive".

® Have the students write a news story announcing Delore’s arnval _ Boss of the Namkb Drive
in Willlams .Lake. - _

© Have the students write a news report announcing the terms of the - The Light in the Forest
treaty that sends True Son back to the Butles. Encourags them to ’
do this from two different slants — one praising the traaly as a
Breakthraugh in friendly relations, and aﬂcsiher indicating tha dire
consequences that cauld ensusa,
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De&d; gf Goda snd Hames ® Have the students read the ghsptérs on the ijan War (pp. 117-
L 3 173). Divide the class into smail groups,each of whizh is to design
) a front page far an imaginary Greek or Trojan paper. Each  Student
in the group should also write a* least onenews - rtor opinion
article. The studeiits may also enjoy developing .. letters-to-the- a-
editor section, in which’'imaginary readers voice complaints about
the war.

Ventyres 1 S ® Have the students read “Kid at the Stick” (pp. 3-16}, and then write
i - ) the type of newspaper report that might be wriften by a reporter
: who is hostile to Bert.

-

The studenis should bs able lo write eﬁ‘ecuveiy for the purpose of con- |
ducting personal buainess.

® Examine with the students, using mcde!s the differences lnafcrmat ‘
between a business and a personal letter.

@ Collect advertisements offering ‘or frée or inexpensive materials
which students might wish to receive. Use these as a basis for
class iéttér-wmmg assxgnrﬁénts ’ .

& Have the class write to feliaw students who transfar to éther
schools c!urmg the year .

) Have the students write a letter to themselves to be read in the
' : : year 2000. These letters should describe the personality and pians
- for the future oﬁthe student writing. Explain that at the end ofthe
' ~century they will be interested in reading the letter and recailmg
the nind of person they were.

a

Ietters to- the%dltﬁf in respensé

‘Action English 1 -] Thertﬁllcww;—:‘ dctivities, for chapter 5, “Ghosts Alive” (p. 92),.ail
‘ ‘ provide ideas for writing letters of testimonial, letters to friends,
and letters to the gditor of a newspaper.

Action English 1 e Chapter 9, “Space Music"” (p. 147), contains assignments for-stu-
) denis to write letters of request and letiers arranging ap-

p@mtments
Action Engiish 1 e Chapter 11, "Here's How" (pp. 186-187), presents a format tor

writing a vitae for an unemployed super-spy. : X
Action English 2 ' e Chapter 3, “Treasure Hunt" (pp. 42-49), contains excerpts from
’ ‘ Anne Frank's diary, and an asmgnment to write an imagmary diary

for a treasure hunter. .




Several letter-writing assignments are suggésté- on p. 64, e:hapter
4, "Ca With the Daﬁce AR

Chapter 10, "Peaches and People” (pp. 158-174), is designed to
- build classification skills for various<purposes. It deals with
reading job advertisements, completing an application form, ap-
plying for a job, writing letters, and wnt:ng diary entrlés

. —

» Ask the students to magmé that the executors of '%he w;lls of
P:nybo; s parents decide, because of al!l the publicity’ he receives,

{ his. brothers are nct satistactory guardians. They therefore
ﬂemaﬁd personal vitae of each of the three boys. With a view to
- utting the truth in the best possible light, the Studer‘ts in groups
cf three, can be asked to write the vitae. *

® After the students hav: read “Kid at the Stick” (pp. 3-16), ask them
to imagirfe that Swanson makes good his-threat and that Bert loses
his iob. Have them write up Bert's vitae, sticking to facts of the
story as much as possible.

¢ Have the students read * The Night a Sitter Stood Tall”" (pp. 17-19) .

and, gretending {o be Teresa, also write & Ietter of apphcatian 10
“An institute fcr higher education
Nurging Schoo!

A supermarket .

LI
-

Action English 2

Actlion English 2

" The ﬁutsiders

Ventures 1

-Venturas 1

El

77



Y : : ; 'GOAL 7

HELP STUDENTS TO DEVELOP WIDE SPEAKING,
LiSI'ENING_i HEAL'ENG, AND WRITING VOCABULARIES

Vaaabulary ﬁgveippmerni is impéi:'tant but should always be handled in the

in isolation would be unproductive,

F

context of student listening, speaking, readinig, and writing. Teaching words

The students should have an interest in wnrd; and :diums, gnd a desire m

 learn and use new ones. N

% ACTIVITIES FOR CLASS, SMALL GROUPS, AND
_ INDIVIDUALS -

© Have the students do exercises in the idiomatic éxpressions given
on: :
p 77 ; ' - - “ .
p. 98 s
. ,

. WhEﬂ giving writing- ass:gnménts develap vocabulary lists that
mlght be useful for the assignment. The nature cf the lists wnl of
caurse vary w:th the tapu: or topics.

'@ Many words have interesting histories. Introduce some of these at

intervals to increase the students' interest in words. v

L - =t = -
.2 T =

@ Divide the class into small groups, each of which would be respon-
sible for teaching a vocabulary list of useful words to the rest.of
the class. The students should draw their list of words from any. of
the short stories or novals under study. Explain several different
ways in which they might teach vocabulary and aliow them to
select any method they prefer (or creale their awn). A new group
teaches a new list each week.~The average test-score of the stu-
dents on the meamngs could be the mark assigned to the grdup
f«:r its-“teaching skill". . .

%
&

® "Ainmosni” (pp. 112-148) is insomnia spelled backwards and is

also an entertaining sffoct story about a word-game that creates in-

~ somnia for the authog) After reading it students may enqu crestmg
' -‘their own simple palindromes.

' \
@ With moditication, many of the word games such as “Hints and
Clues” (p. 4), “Word Alchemy’" (pp. 7-10), and “Are You a Good
Word Sleuth” {gp. 90-83) can ba used to stimulate an intarest in

words.

TEXTS

H

Be a Beiter Eaaﬂsj i

Be a.Better Reader Il

*

. Wordplay

81



The ;ludaniz should have acquired s broad vocaziulary that wil ba usel‘ul In
acsdemic, »vacgﬂana! and soclal contexis,

o ) ; - @ Have the students form as many wgrds as possible from a word,
such as .&rsnspar*anaﬁ ' . ‘

=,

< &
& Cccasionally explﬁre with students words in Specifm categories.
Eﬂ@mples might include types of doctorz or scientists and their
~functions, types of lllnesses or types, of wards associated with the
' space program.
The Lenguage of Man 1 -® The concepts of synonym, antonym, and hdﬁﬁ,aﬁym can be rein- -
: ' forced through es<arcises given on pp. 43-47.
Y .‘; - ‘ 1 : X
o : ® Choose vocabulary from material to be read and arrange by paris
e = . of speech toseinforce grammar. A sample vocabulary sheet tobs
S i . gwen to' students as they enter the class might bs:
‘The Light in the Forest ’ E Vocabulary: Light in the Forest -
n  Modifiers ; , _
R f () Impassive 1. Hot; glowing: ardent ,
C - (). Exemplary - = . 2. Indifferent; stoicah apathetic
. , ’ (). Incomprehensible 3. Serving as & pattem ﬂeeewmg
' () Fevent s imitation
» 4, Unfathomable; not capable “of
s - being.understood or deciphered .-
T , s Verbs ‘
o ; () languish . "1. Compel; force; confine
() constrain ' 2. Draw back from
() recoil - 3. Pine; wither; fade
Nouns o o o . K
o (-) bolster . - 1. Noxious - influences; “effluvia . .
. - () miasmas ~ from swamps : ’
{ ) wolition 2. Act of wiiling or choosing -

Long, narrow pillow or cushion

' The siudents try ta F*'-atch meanings. Teach thgse words that they
“ - : don’'t know — always showing thém in context — and ask them to
) - . compose sentences that demonstrate the wards meanings.’
’ Finally, ask them to watch for these words'as they read the book.

- - -
: . i

® Choose six words from a book or shart story currently under stUdy
and teach them to the students. Then ask the students to put them
: ; -, into sentences that bring out their meaning. For’ paléantalcgist for .
- \ v - example, the student might be encouraged to write: “Zven though™
' * he had been studying fossils fdr years, the Dalecntglogist was puz-

zled by the strsnga extmct creature ambedded m the grey rack




The students should undarstand the effact of context on the meaning of
words. : - ’

| o 83

~ Additional ifjeaskfa} teaching the effect of context. on word meaning are found under GOAL 4:
~ DEVELOP IN STUDENTS ‘A RANGE OF READING AND STUDY SKILLS.

. o .. ; ' i
A Word Mean?" (pp. 23-41), and The Dynamics of Language 1
nd assignmants. ’ ,

&

® Read chapfer 2, “How Does

design appropriate lessons a

- @ Have.the students look up muiti-meaning words such as “run”, The G‘ége Canadian
. 'blind”, and “cross"” and ask them how we know which meaning to Dictionary )

HSE. : A

@ Alrican and Boer words appear thfaygﬁaut'thiss ncvel. Have the Jamie
students prepare their own glossary by extracting the meanings
. from context. » ; ' . - =

The students should analyze the elarents of word structure (roots, = -
prefixes, and suffixes) as-an aid in undarstanding werda, :

“Additional ideas for traching the elements of word structure are found under GOAL 4: DEVELOP IN

STUDENTS A RANGE OF READING AND STUDY SKILLS.

= % a
H

) Snaéfer 18, "Jigsaw Puzzies with Latin and Greek Ggrﬁbining Wordplay
Pieces” (pp. 102-110), coptains exercises for roots, prefixes, and .
- suffixes.’ : '
. ) P - . . ) ‘_, : P
# One of the key 'égn(:epté of Deeds of Gods and Heroes is the idea .Deeds of Gids and Heroes
ofcommunion. ‘On pages 230-231 of the Gage Canadian Dic- ,
tionary are -many words from the latin’'word “communis”, meaning
an act or instance of sharing. To Hirent students through the pages

5 =

of the dictionary, ask them to find:
Which word means “an official bulletin or statement"?
V¥hich s;aﬁ:: means :‘a fund of ‘ménéy cgntributed voluntarily
by people’? , '
‘Which  word ﬁnesns‘ “a hall- for recreation énd public o *

meetings"?

.Which word means “to be connected"? . '

Which word means jointly owned by all"? - : o

» . Which word means “an exchangeé of thought or feelings™? -




. ﬁna students should understand ths difference betwsen denot: ... and
? connoctation. . :

® Write the following words on the blackboard:

Note
' . Denote
, . Connote’ :
= Notation v
‘\Jatu:e
Tha Giﬁa Canadian : Ask the students to fmd ‘heir precise meamr‘lﬂ in the dlﬁ:t:@naw
DE‘EGH!W ’ Then have them study pp. 3941 af the The Dynamics of Langtrage
Th Eynamics of Languaga 1 . o
e Cite aword such as "wise” “relax”, or “slim” and ask the students ~
to list as many synonyms ag possible. Then have them divide the
list into words of positive and negative connotation. Do the st.-
E ) dents agree on the lists?

.. Select' three c:r,fc:our newspap2r articles and have the siudents
. ' : ; choose onhe and rewrite iin two forms: one using synonyms that

. have positive connotatior’s, and the other us.ﬁg sync:r‘yms having
* negative Cﬂﬁnmatlﬁﬁs ‘ _ s
- i‘% ) - ) 7
The at_idents shouid be aware’ the ﬂguraliva expression can Bl‘lﬂﬁh 5nd d

. r_-iarify spoken and wrlﬁen language.- -

‘o ane the concept of imagery is understood. give definitions of-
. - e simlle and metaphor, explaining that we use these comparisons to

N ‘ - clarity an.idea or image. Then ask grc:ps of students to bram-
storm a list of-similies and metaphars used in everyday slaﬁg

‘a.

. ‘@ Compose and ﬁustﬂbute w::srksheets in_ which studenis csmpléta
- _ 4T sm‘nles and metaphors such as “He or she as as Eaﬁaﬂlaﬂ as.
“A Ganaélan is...." :

The Dynamice of Language 1 e Chapter 11, “The Colours of Your Mind" (pp. 247-274), deals with
: : ’ imagery, simile, and metaphor. Many of the exercises here could
be used when introducing the concepts.

1S

Action. English 1 ‘ e Study with the’ students the “Poetry Box" (p. 93) that defines
: : figures of speech, rhyme, and rhythm . - '
- v
2 *
;T




- - The studsnts should make efiicient use of basic reference bocks such as
dictionaries: ‘

“ldeas for teaching dictionary skills ars found under GDAL 4: DEV’ELDF’ IN STUDENTS A FAN("E OF
READING AND STUDY SKILLS

The siudents should have scquirad some knowledge of the many historical
and contemporary infiuances on the development of English words and ex-
préssions; examples might include: other languages and cultures, science
and technology. - 4nd mythology and literature. ,
@ Chapter 5, “First a Grunt — Then a.Word"” (pp. 111-143), contains - The Dynarics.

interesting information on the development of language. of Language-1

i

e “Chapter 3 (pp. 24-42) on the space suit has potentiai for exploring - Have Space Shit
the meanings -of scientific words and descriptions. A series of Will Travel
questions can lead students through the chapter. Examples: : <

What are the. qualities of silicon and asbestos?

=

Was the outer: hide, p!isb!g or stiff? :
What i sngemgué a:rsagemem was incorperated into the joints?

o What -were thesﬁ bailaws-aperatg velume. campeﬁsatars
7. covered with? What word that we use is propably the bas Sféf

this word?
Why was the helmet so arranged that “it was impossible to

dpen the suit with pressure inside? What is the distinction be- ' o .
) . tween explosion and implosion? - ) _ o, -
. Mythclggngal\ aliusions are dealt with on pp- 211-213, . ' Deeds aiﬁadi
: : ‘ . : and Hercas -

=

® Have students Edﬂh bringin an old- IEIEpthE book that mcludes
~ -the Yellow Pages. Ask ihem to prepare a dictionary of companies i
.7 inthe Yellow Pages that use a mythological saurce asanameora .o
— symbol. - ! -.
. ADDITIONAL RESOURCES : ) . Co

_Techniques ¢ ﬁf Teaching Vocabulary,
Fneld Daie Educahanal Fubl:catlans Palo Alta ‘California.

- A hard-cover text thatis a nasmve gald mind of ideas. ! shouidbe ) ) » ,
purchased far the Enghsh dapartmgnts reférérice collection, : - 7 -

Words From lhﬂ Myihs. ’ -
I A.sumav Slgnet Naw Arnancan Lubrafy

An inexpensive paperback that indicates the mythaiagucal sources
vaf rnany words in common use. -

. Words 9} Ssl&ﬂcé and the Hl:tﬁf? Behind Thﬁrn i . . . “,‘ . i ' )
I. Asimov. Signet. New Americsn Llﬁrai‘y . b . i

This inaxpensive papert:ac:k is designed to stimulate the students’ -
intareat in words and thalr rneamngs ‘ ,




P GOAL 8
N ' o o o B o N
ENCOURAGE A CRITICAL EXAMINATION OF
- THE MASS MEDIA
Blecause this fype of study often entails an examination of the in--
ferential level of comprehension, it is difficult to select appropriate
material for grade 8 students, who are often :ill struggling at a
. concrete level of comprehension. ) f
The sludenis should ’under;lanﬂ -the funclions of various mass media;
gxampiea might include to antar!ain and inform, te persuade, and to sail
f‘emmsﬂzaal p*aﬂu‘;!s
Tha r"uéems shouid be ablo to make ﬁiszrlmﬁnazing cholcas in ihsir con-

SUM.. o of mﬁdis

ACTIVITIES FOR CLASS, SMALL GROUPS, AND !
INDIVIDUALS ‘

e Conduct an -inventory- of c!ass ;ef%wsmn wst;hmg habns.
Duplicate a sna-week keiewsmn schedule and ask the students to
indicate which shows they’ wnuld watch in a normal week. Cgjlate
the results -, ) . - .

How rgueh time is s,:,lbem, on TV watching a weeﬁc? How much time R
is spent watching programs in each of the following cdtegories? ‘

" Situation comedy -
“. .. Made-or-TV movies - - B
- Documentaries
) Variety shows . .
' Theatre movies .
“ News - 7 ,
Scap operas ) ' - S -
Sports . ’ y ‘
Others - .
- Which types of prografns are the most pogutar with the students? '
‘15 this the same as the programs’' current audience ratings? Why?
- . ) . S - ) 7
* I students are especially interested, ask them to repeat the survey
* amang adults, Are the results the same? Why, or why not?
® Using, the same one-week TV 'schedule, have the students ‘in ,
- groups graph the total amount of time devoted by the networks to
the variaus categories of pmgrammmg. Fhen ask them:
ﬁ-" -
_is the Class viawing- pattern related to the amount of time the
networks are assigning to’ each category? . -
What is the main function of TV — to entertain, inform, sell ;
oy pmducts, aof persuade? How do yoau.know?
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T : . : What pérsentage r::f time is s;sent on vu:lert gfegrams"é‘ How
- - . . ~ should wcﬂerice bé definad?

: ' ® Ask the students to wnte a shs:xrt easay on t:me of the fo !meg
N . - tafucs ‘

&

Televigion has been descnbed as. the “third pérent", What do
. vou think that statement mean?'? . .
] ) : The French word for advertising is reelame which comes from

: - ; : the Latin re and ciamo: to shout sgain. How apt is the Frc:m:h
werd?, -

ca o= . . &

- . . Lying is an inds spengable part of mak*ng lite *F'erahlg Qr:‘
- ' "Telling it like #-78N't?" Relate this saying to vour experience
- LA . with T\f prngrafns and édvéﬁ‘smg . -

The Languags of Man 1~ @ Work"with students lhrgugh “Coping with: Television” (pp. 117-
: , 141), which deals wtth the influence of TV on our lives. Detailed

questions and suggested assxgnmems are provided in the
teachers’ mamual. . ., ’

7 g i
= - ’H!rrin the Faaug n’@g: ~__@& Ask.the s\udents to find and Create EG‘-‘!EI’S U[usiranng one of each
L Thé Stcﬁgg. Garr!uq! » of the figures of speeeh as ‘they are used in- f:onternparary ads. -
) Anlﬁalagle: of Varsa Suitable ones are: simile, metaphor, hyperbole, alhteratlcm
_ Book 1 . ) . Qn@rﬁ?atcpgeaa”ang personification.

Refisctions on & Glﬂ of
Watermelon Pickle

T




’* ’ B
] Sgie? appropriate ads from magazines and prepare trans-
parencies. Use them as the pasis for a duscussmn of qggsn:ms
such as: s

What ;s the significance 5 the word new in advenising?
i i
What are the names of some magic iﬁgrééiéms?

What ads use pseuda%cieméﬁ'c research?

What methcds are the advemssrs using to enccurage pur-
chases?- .

-

& Ask S*"den*s to examine some CuFFP“I* dds far the use of suffixas
such as (ama, ema, cade, ized, thon, matic, ique, prefixes (super,
pak, ex, amic, elie), and euphemisms such as homémaker. problem

skin, halitoss). .,

. 4 = B ;E . ) 7 . N B
@' Ask stugdents to exarmine the truth of product claims. Prepare a li<® of product
tests conducted regular on television [Cocke vs Pepsi, butter vs margarine,

students to bring one or two of the items (use your lict as a sigr-up shest),
Now, conduct the same tests conducted onimplied on the television. Ask the
students to write a shart editorial on the resuits of their tests.

® Bring enough sopies of a newspaper for the entire class. Use two
rewspapéer articles to examine such characieristics of nows
- writing as! . .

The inveried py?%miﬁ

The five W's — who, What when why where 1y, the eaad
paragraph ' . ;

Cspablnty of tha story baing cut dcwn fn:m the E:att%rﬁ up
owing to space shﬂﬂsge - —

.

7 Paragraphs of one or two sentences

@ Select a series of news stories and cut off the headiiﬁeé :"Distri bute
> both among small groups Qf students asking them- 1o matc:ﬁ
hﬁad"ﬂes to si@nes

® Select a series -of news items Ethat contain woarthwhile general
knowledge and ask}the students to list from five to tén facts from

. them’and prepare one or two Suitable questions that go bayond the
tacts provided. Discuss both the facts collected and the possible
‘sources of answers to the questiong pesed
> .

s % i =

@ Use the format of TV's Front Page Chanenge me. a weak @f
‘newspapers, students prapare background information on a
cutrgnt political, athletic, or other personality. Other Students ask-
qgggnaﬂs to identify the mystefy ‘guest. -

Aruitoxt provided by Eic:

hand lotions, paper pr@ducts etc. are often subjects of tests), Ask thE‘

—_

ot
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. , 7 ® Select a series of action photographs from a newspaper and give a *
T e ’ ¢ .. - set to each group of students. Ask them to draw inferences from -
R 2N © the pn:tures and ‘write them down. Then give them the ac- -
- comparnying. news stéries-and see how:accurate their mfarences

’ were. Score one. pmnt for ‘Each Ggrrect inference. ,

- .=
i - A

+ -

N o : ® Tape a TV. news broadgast and prepare a scrlpt frérn one- ltem .
o ' - Then select a newspaper story sn the same event. Play the video-
" tape in class and prQVlﬂé the students with-the TV script and the
.newspaper story.” Ask them to draw, conclusions on dufferern:es
_ bétween the oral and written styles and to state their opmign on

-, : why these diffarences occur. ,

F]
i

® Teach students the elernents of six writing patterns (narratlon in-
~formation, instruction, persuasion, argumentatlgn analysis) and "
ask them to find" appi‘nmxate examples in thé néwspéner ’

® While the Smdents are Studylng :haracten;ah@n in.the. novel and
- short story, ask them ‘to describe the persaﬁalmes of several

: csml&stnp chatagters in the newspaper . . .
-#‘Haard the Owl S e Aﬂer students have read ] Haard the Ow! Gall My Name, ask them

to create the front page of the Kingcome Ghranisla mcludmg news

, " Call My Name - L
A L stories created from evants m the baak S

v . T ‘ .

S EF&:QQ o t o . e Have the students fead Lemmgeri Versus the Ants"” (pp 143 165) .
R and, working jn groups use mfgrmat!on from the story and library. . .
de _ . » . 50Urces on arrny,gnts tm:reate an S‘nt newspaper Suggésted con-
' ' - tents mlght be: - : : . .

e . : < Ams news stgnés What notewaﬂhy events have been hap-
o e e o . pening in the ant world? How would an ant newspaper repor- -
‘ ' . ' . . -.~ter regard the siege of Leiningen's Plantanon‘? .
[ . - T gff'

Letters to the editar frorn ant scldlars fram Lammgen and hlS

workers, or from the ant wuves Jeft at home:

. R AR enterlamrnent column: What kind of entertaln?ﬁent woula
. - . an am be mtereateﬁ in? : : .

P ; T ' : Classmed ads tht kmqs cﬁﬁrrrgs would: -an ant want to buy
P e ) Lo orisell? What sorts ‘of jobs’would anant be able to do? What

o I t \ o . kind of house wau|d an ant need?

‘ : ' - . Dear Ant Landers What l-gmds of personal pmblems wou!d an
' S ) ant have"v‘ ) -

o . t o r B Spprts: What-kinds of sports weuld an. ant get involved in?
, e .. Weather * . -

A " » News from home . -

T VT ‘ . Cartoons




. The students cou) ;givé the paner a name, lay out the paper in
‘ -~ columns ‘and assigi: jobs so that everyone participates in writing,
" editing, and fayout.™ - L

3

The students :hﬂuld hg'ibia'ic{';’cﬂmpgﬁa and contrast literary works with

non-print versions. .~ . N

= 3

- A _ -=ih
[ . .. -

@ List and discuss the changes made-when the following books or
B -short-stories were changad intomovies — make a list. Why were
the changes made? Which is the “better” version? Why? Why do
sales of a novel often increase dramatically after the movie version -

- .appears? Possible titles are: L

| Heard the Owl Ceil My Name - I Heard tha Owl Cail My N
S o B “Marlin Moton Fictures.
T . 47 Lakeghore Femd Ear
‘s , Port Crectit, (s
SN . \L5G 1C9

Anne Frank: The Diary of a Young Girl .  The Diary o sz Frank,
e S S . _ ‘Bellevue Eilm Serviges,
¥ B ) s . 1644 W. 751 5t :
' - e e ‘ , Vancouver, 8.C, :
L . (18- mm. 159 min. b/w fairly
5 R o poor condition)
The Light In the Forast ~* The Light in the Foros:
o I Bellevue Film Sérvices,
1644 W, 75th S¢
Vancouver, B.C.
(16 mm. 93 fin. cciour)
‘ il

3




~ . ENCOURAGE STUDENTS TO READ AND ENJOY |
| - '.: LITERATURE PAST AND PRESENT ,

.os

il

i

Ea ST

The sfudants. should: have read various types of noveis and s:ﬁ:nr_i"siéri;:.

. The stidents should bé able to discuss, with some insight, iiterary* works )
they have read. S o T »

. The students “should ‘onjoy ;hariﬁg:wjih oitiers thelr opinions, impressions,

he and feelings about thair reading. - o .
- “The students’ should understand iﬁfﬁa‘gh‘axp‘éﬂanpa that concentrated af-
" fentlon to a literary work can provide insight and pledsure.

&

*
. .
i

B et

+ INDIVIDUALS  .*

T =t &

. ACTIVITIES FOR CLASS, SMALL ‘GROUPS, AND -

Lo ’
a - &

.-® Aftei-the students have read the novel, ask them to describe.orally ~ The Light in the Forest
the white man’s attitude toward the Indians, using examples from, _ S W
the story. = | e, e, . S : e - .

kS

- . %

Lo . LY — ) ’ ‘ Ty . . )
@-Ask the students to write "a- description of the Indiants attitude  The Light in the Forest v
‘toward the white man, using True Son and the incident surroun- T .
.ding the F*‘a;targ people as examples. .. = | o _ : A

@ Discuss with the s_tudemsfénd ask them to write two paragrabhs The Eight in the Forest . .
on the arguments for and against the foreceable return of True- ~ .- . . :
Son to his white parents. ’ -

® If ‘the students appear interested, conduct a mock-hearing at " +The Light in the Fcrest
which the principals and witnesses argue their case before a C T '
judge. - o T ,

= a

@ Discuss with the students True Son's reasons for “betraying” the The Light In the Forest
Lénni Lenape when they were going to altack the white peopie on T : '
the river. Add to this a discussion of Cuyloga's reasons for saving o i;.
hig. “son's” life during the council. discussion. - .

e Have the students explain ‘why True Son was banished fr’a%ﬁ.fhé. Tﬁa Light in the Forest -
- tribe. They could follow.this with a short story that explores one of . ‘ '
~the alternatives True Son has for his fife.: . n - .o

=

T : s . ‘ . R o
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The nghl in the Forest * ‘e Have the stucients write a parﬂgraph on the relatlgnshrp to. the )
£ oo : navel c:f the saymg “Elaad is thicker than wster C o

= = . -

« o Copper Sunrise | o The students cauid' read oné or .both navels ‘WhEﬁ they .have
- o S o : finished, remind them that they have now.read two or three novels
I Heard the Owl " . on'the relationship between Indians and white péople, and that
[Cali My Name through the eyes of the central characters can be seen injustices, -

_prejudices, and narrow- mindddness. Students can choose either
“toplc.1 or 2 and. answer it in a shart assay of three to four
paragraphs L s E
- 1. In these novels, what was the attitude of most Indians ‘toward
- white people? What made them feel that way? Give specific
ﬂxamples from each nbvel when answenng these quesxmns

In these novels, what was the atmude of most white people
SRR -, , . towards Indian people? How did they treat them? ‘Nhat ex-
! . ...+ . _ periences made them act this way‘? Gwe speclflc examples

' from each novel ) :

T  The Red Pony ® After they have read the novel, point out t,h_at if Billy Buck was "a
' : . ' . fine hand with Fm**as" {p. 15), and if he was “as good as any horse

- doctor=in the »rpirt rv {p. 24), how do they adcount for Gabilan's

llinegs and ds i5. the etudents: have difficulty, break the

: que%ncn dowt wao simpler purts, such as: What “mistakes” did.

Billy make that affected Giagiian? List them in the order of their oc-

) _-cur‘ence, quoling Elilly s.wa ds and commentmg on their effect on
" - . Gabilan and Jody : '

e - - . . - LY

The Bed Pony - ‘Ksk the students to scan the m:wel fr:r eacﬁh Tné'—ﬁfﬁmﬁﬁamandgx -
, ~ . piain the significance of each. to the story. (The pages are 27, 20, :
/’ ' o 30, 31, 37, and 42, with multiple references on some pages.) '
' The 3,(5'“, Goose - @ Aller the students have read the novel, have them write character
’ : 1 . skétches of Phillip Rhayader and Fritha. Remind them to include’
' * - the various points common to character sketches, including how,
! the characters . reveal themselves. and haw gthars reveal traits
- - -“about them. )
- The Snow E;gme @ Discuss with the students the similarities between Fﬂtha and the
' e Snow. GQQEE and between Rhgia'@er and the Snaw Gaase .

~
X

Light & Slﬁgié Ca:dis . o Have the studepts create & titis for 2ach of the ten chabtérs‘ Each _
: | . title should foreshadow ihe events of the shapter ‘without gwmg T
thgm away - . '

%

Light a Single Candie ® Ask the students tq.do a 20-minute bhnd-waik at home. They
f ' should go about their regular rautme for.20 minutes, talking to
-paople, walkmg ‘around,. touching . things. Ask_them to_note
changes in the way they moved, how much they felt like removing
N : the blindioid for just a peek, what they thought, and what they"
) . bumped into. Ask them to discuss as many of these sensations as |
" o : : possible, and then to write a well-organized paragraph relating & _
UL ' R thew expenenees with~“blindness” to Cathy’s. Lo




K ) Ask the students to sxplam the saying: "Better to light a single Light a Sirrgla candla
.-~ candle than to sit and curse the darkness." How does this saying S

7 relate ta Cathy's hfé? As discussion proceeds, note salient points oo

. blackboard. Then have the students write thelr answer to -

the’questmn in a complete paragraph. )

® Have the students read “August Heat" (pp. 22-27), a ‘famous exam- . S ~ Focus
ple of the unfinished story. Ask the studenis to complete the story, ~ - .
but.in such a way that the solution is both credible and in accord
with the framewcrk and details already provided by the author. :
When this s done; ask some students to read their versions aloud. , . e : P
Conclude by discussing how each version would meet the guthar 5 ' :
conception of the ‘ending.

) Choose a: current. local, public issue and ask the students o . ~ ) Focus
imagine how one of the main characters in *“To Build a Fire", ""The

Decision™, or any ather short story woulld redct if facéd wnh that

issue. After dlscussmn have the students \n)nfe a.paragraph usmg - ,

evidence from the stary to support their 1deas af how the character .

would react. = -

The students shauld have read varhu; lypas of poetry; examplss might lna
clude- narraﬁva. ballad, hsiku, and :ﬁm:re!e.

'

. The students ghﬁuld be sblg to dFs{:u;s wlth some Insight, l]terary ﬁ*ﬁﬂt;
. . they havé read.

I |

The studenis 2houid enjoy sharing with othara thalr nplnians. impressions,
and leellngs ahmﬁ %hﬁlr raading. s

The :ludams shm;ké unterstand throvgh arp@ﬂenﬂ& that cuncanlratéd at- .
- tention to a [ltarary srnrk can pfﬁvidz Insight and p&aasura .

e lAsk the studants ta dESlgn a p*‘in«puaﬁ by mﬁuntmg a pae,ft: in
.# the centre of a I‘arge sheet of pap=ar an’ sufrounding it with pic-

- tures, anecdotes,. lextural artifacts,.2nc iites c;f sgngs c}a;ka, or
%%nlgnes, each of which ig joined by a Im:; &y thail
inspired-it: Fhefollow lggﬁd;agram as an udﬁ;fﬁ&gu lrsrs,_;,.gaii .
rmght be used to show the‘i’ﬁé ~of-tayout_that i |s wsntea £

A Pi:la-Pnim

Pletut NEC

Movie
Titie+

Picture JE 3

Poem [
Tlll;

. Experience = T f ' ; e

/ . - £




 Action English1 . & Read with the students “The Ballad 6t the Oysterman" (pp. 96-97)
: ' B and examine the form, the language, and the style of the ballay.
- Then ask the students to either: . s .
" 1. Write a ballad, using one of the first lis-9s on p. 97 as their firgt
line; or o . o

Man In the Poetic Mode 1° 2. Write a ballad based on the plot of one of the novels or S“Q’é:
. - T " stories thEY hEYE_ read; or 7 - -

Reflections on a Gift of- _ . o
Watermelon Pickle - - 3. Find a ballad they enjoy and write a paragraph telling wh;at\"
The Second Century - they like about:it and why. s o
Anthologles of Verse, s L - _ ;
Book 1 » , The same procedure could be used with other-forms of poetry.

t

Man in the Poelic Mode 1 ® Have the students identify topics in poetry that they enjoy most —

. The Second Century -, for example, love, humour, friendship, nature, action, war, Have
- . Anthologles of Verse, . them read varicus enthologies to find at least -two poems that
" Book 1 o - .sagisfy*theifintariests and would be suitable for a poetry reading. In

' Refiections on & Giit of prepaimg fq_r: this féad!ﬁg.;!héy shég‘ld.

- Watermelon Picle “Make ‘copies of the pooms K

. L . Practice reading. the poems
: ro L A . _ _
Be able to-tell specifically why they-tike the poems

Try to arran je a suitable reading atxhi'c;sphére sugihtaé 's;eat,iﬁ-g the
students ina circle. They could also arrange to have suitable
background music. r -
. ' The students should have read various types of non-fiction, including

. ‘ossay,-dlary, and article.

Thé;fuggﬁii shauld be able to diicun, .wllh, some imiglﬁ, liiar'arjv works
they have read. - e e . LT TS

o ' _The etudents should enjoy shaﬁrij with others fhﬂlr apln!aﬁ:‘,'lmﬁprassiﬁnif o
T _.__and feslings about their reading. . .o oL T

. The students :hgngiﬁéi?iﬁﬁ‘tﬁrmghﬂxmlnﬂ@ﬂg?}ahesntrataﬂ at-
tentlon to a literary work can provide insight ar%aﬂj‘_p’la:iﬁfi"‘-’-—l’---»-:_.ﬁk_,_,__

- o .

Anne Frank: . ® Before reading Anne Frank, ask the students tc imagine that their
The Diary of a Young GiIrl “ family and another family are fugitives hiding in a two+oom attic
R .- with minimum kitchen ‘and bathroom facitities. They ars also to
imagine being confined there for at least_two years. Have them list
the problems they foresee under the circumstances. Coliate stu-
- dent-generated ideas. Read Anne Frank, then discuss what -
A problems generated by students are corroborated in the book.
= : : .Then discuss what problems did not occur in Anne Frank's diary, -~
’ and why. Have them write a paragraph describing whéther they.
would have ths same attitude as Anne's toward sch confinement.
- They should support their ideas with reasons. s




T 1)

& ‘Ask the students to rasd “What's SWaman Daing Here‘?“ (pp EQs : Vgnluras 2 o
-37) and. “Flying.Ambulance from Okinawa' (pp. 39-44). Discuss L c o,
and compare. the articles. Then have the students fook through . - S )
newspapers or magaznes and find an exarﬁple of similar repor- v ;

, ting showing that “truth as samat:mes stranger than fiction”. ~ . , T

- 3?‘313* ﬁcme strong readars and asslgn parts for “Sorry, Wn:mg . ’ ‘Veniures 1
Numbe:r (pp. 128-145). Ask the students to practise overnight. Af- o
ter-the class has heard the play parformed, they could answer the
quegtlcns g}n pp. 145-146 and discuss them later as a class. Elicit s
. student experiences with weird, crank, or puzzling cslls How did -
they react? What happened as a result'? )

. .. . s

Vanlurés 2

® Asssgn parts and read the play ‘thht into Dangsr" (pp 198-241), .
if students did not read it in their elementary Glasses. If possible, . Runway zgra_Eigh'
studegts could compare a few pages of the novel version, Runway Hailey, Arthur. et al., .
Zero-Eight, to the appropriate section of the TV s::npt Ask thenfto Eantam S L
make a list of the differences they find. D:scuss the reasons for '
thase differences ' , !j"
“1f the students are errthusuasm; they may enjny rehesrsmg the play ? -
‘at lunch-hour, eventually using thé video-tape equlpmsnt (if.
available) to make their own TV version. . - ;-
_ The stu‘dems should have read Ga"riai.ﬂ types of drama.. A
N . : 3;’ sy ".
" The studgnt: :hauld ba able to dlﬂ:uss wlth :arna Inslghi marary \yarks
- they hava rgad r ‘ » ; » » o
The studsnls shouid haya haé an Qppnrlunliy to read plsya aloud. : ) . |
" The ;Rudsmn shouid amny shsring with alhara their apiniuns, impressions, = 3

and fﬂglingi about their raadlng. ,f’
The studants should und!r;i.gnd thiough sxparl ri:a that eancantraied at-
: larlllfm to a Illarsry wgrk can prnvlda In:]ght and pleasure.

%

‘ f
Althaugh they are not strictly related tc the t\aadlng of drama |deas for dramatlc ﬂf‘twmes rusmg out’ af
merature are IIS!Ed belaw » - A - -
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i Ask_the students to imagine an intefview situation in which in- L
*terviewers question Mr. and.Mrs. Tiflin from The Red Pnny‘ Mr. and-
-Mrs.” Carison -from . Jamie, .and Mr. and ‘Mrs. Russell from Have
.j;aca Suit — WIII Traval on their attitudes tawarﬂ and methads @f
o chlldsrearmg ' . _ :

Naw hava studsnts canstruct in writmg the magmary mtamew \
e . i R " . ~with-rasponses that are characteristic of the -parents. If the stu- S
- T, - S . . dents appear ‘unfamiliar with thajdeaaf an interview format, video-
: ' i S tapé shert interview from ,a television pmgfam as a sample.

- Emally, _thcugh not allcwing ths students ta use thenr written m-
_ . terviews except as backgmund information, have the studEnts
T _ _ conduct‘\m’tpmvnsad mterwaws “occasionally swnchmg students.’

i Agﬂm Engllsh 1 e Have the students read “The Town Mouse and the Gmnty Mouse" .
_ -~ . |pp.83-85)for hints on changing prose into drama. Summarize the
Tha éul:ldarl ! "hunts ad&mg any gthers that come up in discussion. . . e

v Ghaase an. actmn novel such as cappar Sufirise and after the.
... = - class has heen.divided into groups, ask each group to select an in- *
' _cident with & distinct beginning, middle, and ending, as weli as a
. _ ‘single location. Eat:h graup wntes and rehaarses a srr:pt for the
B = S 'sgene chosen. - -

A ~ ‘thﬁ the scenes are presented, act as moderator’ by telling the
’ oo ‘5t-:-!’y and staﬂpmg for esc:h scene as it accurs in. the  plot.

‘ _' " - Asthe cicsa ‘the students can be asked to write a shnrt essay on.
oo the dii‘fererlcés betwaan a play and a novel. :

%

b . ’ i s L : 1 =
. , .

“The :luésnt: should have had an upporiunily to memorize lavourlle linas ar
- o pniagu from lltaralura., ' , - _

[
it

Students often enjoy memgrizsfg paetry Dccasmnally asslgrq the memf-nzanoﬂ of a classle but rﬁore

~often allow students to memorize a poem they select. Ask only that they ‘write memorized poetry wnh

: ecrrect wards and lines Ignare pm‘u;:tuat@nr Tha value of memenzed poetry mcst citen liesin ItS oral

! o .,
h »

;tudanti lhauld del’lre ‘I{l mtenﬂ perinrrnam:a‘i of playi;, raadlng: of

M try nnd prais,' ofc.

j : N - o . o - & Encr::uragta the s'uden* tc:: sttend plays by revnewing plays that you
’ have- seeh, by ‘reading..reviews. from .the paper, by bringing

travellmg per’farmancss OF pcéts into the school when possible, .

and by srrangmg ﬂeldinps to see plays when passnble

N7
<




GQAL 1D

Tha acquusltmn cf & parsonal sense uf identity is a majar cancern

~-of  addessents. Carefully planned activitiés examining literary .

matenals can help aiudents fc deal wuth thlS‘- com:erﬁ

Tha sludants :hauld bs abls m Idanilfy vglua: and !ttiludal axpraueﬂ in

wgrk: pl’ !ll-rntura, anﬂ eampara Ihua with lhelr own.

e AcﬂVITlEs F:m GLASS, SMALL enaups. AND
R mnwmum.s :

! Ghaptsr 4 “Dn wnh tha EEHEE" (pp. 55-64), deals wnh point of

;phed t:: Eny af the nuvels or short stories.

| i Studsﬂts f;mrld read and emay The Quﬁldara Ask them what the

diﬁerence is’hetween the Greagers ard ih: a.:@:- Point out that,

~on =P "35,-Cherry, says: “You greasers.-have a. diffarent set .of .~
values. What was this dlffesence invalues? Do the students agree

- with: therﬁ? What véiues wauld they establlsh if- the? were- farmlng»
a- grﬁup’? ' i .

baséd on_his or her- values
@ Have 'the studants dlscuss the characters reasons for belgngmg to
. agang.;

Jofi
f‘;f\l.lfas'_athe\rIess, and, Bob:Sheldch and Randy ‘Anderson were af-
~fiuent) Ask them to discist in what ways the gang succeeds asa

subsﬂtuge for the farnify ‘and in what ways it fails

o

e !n shaptef 11 pp 225—246 tha racs of hurnan bemgs an Ear‘lh is
é;gdged by the, Tim Galaxles. What: negative valués does the

- -Moderator identify in. human- bemgs? What positive values does -

Kip tse in defence? What is the decision of the Three Galaxies?
Why dld they make it?- What daes ‘this irnply ‘about their vajues?

vidw. The principles-used snd gg& @ activites suggested Gauld be ap—v

f-,uscussion abuve. have the students wnta a paiﬁt—farm . )
line of a lcgtcal future for Darry {or Dne of the other Ghsracters) o

S Examine with them the.family situations, (Note that the
- Curtis brothers were. ‘orphaned, Dallas ‘Winston. was néglected,
Cade_and Steve.Randle  were: abused, Two-Bit Matthews

Vo

TEXTS .
Action English 2 -

The ﬁ;gisldérg"

The Outsiders

¥

The Outsiders .

#sava Spaae Sult —
Wil Trsval




10 o |
Hnu Spaea Sull B Prepare a mixed list of the valuas of the Mather Thmg and the
wiil tr:ul R . values of the Wormfaces, wording them ali positivaly. Give the list
T to the students individually, asking them to. Place them in order of
I . priority I’ag them. Then ask thsm 1o war"a m groups la try to raach a-

,"kcgnsensus “ .,: : . ,

o o ) Whan they have finighed, tell the students w’hssh values belonged.
; C {o the Mother Thing and which to the Wormfaces. During the sub-  ’
sequent discussion, the students couid deal with what actions in .
: -the book led to the list of the Mother Thinnggrrnface values and,
- % more important, how cur atfitudes toward the characters can be in- o
B fluenced by how they are partrayed and by word connotations -
{Mnther Thing vs w:;!rmfaﬁ:e;, as much ss by their values. ’

2

Boss of the Namko Drive ¢ Eaﬁfm% the students reéci Boss' of I,hé Ha‘mkdﬂﬂva.’ have them - -
: number the.following items in order of importance to themselves:

£ -

;. | _ Parents * [ ) ‘ _
. . —————. A private room — A job
v .. Friends o — Fresh air
R An allowance jé; An educ;atmr‘
_ A bicycle L — A good ‘book

A horse e Good health
—_ Personal freedom B

- After the students hdve read the novel, ask them to number the :
° : ;o0 - items from Delore's point of v:ew Discuss the SIfnllaf‘ltIES and dif- ~
- ' : fegénces in the lists. . '

Py 3

,|)__\

Focus - o i Read “Sentry" {p. 17?) aloud, rﬁahmg sure the' students’ bcaks are

.~ “Closed. Stop.reading after the phrase *‘Such repulsive creatures o
e’ thay were,”" tgaving cff the words'-with only two arms and two legs,
+ . .-.ghastly white skins.and no scales.” Ask the studants to imagine

+* what the creature leoks like and describe it on paper. Ask themto =

. _ : write a detailed descrlpuve paragraph the more artistic students N
. - T - .may add’'a drawing. Then re-read the last sentan;e this tume iﬂ—! '
‘ cludmg the description of the repuisive creatire. )

, Discuss hcw atntudgs prejuducg the W ,tenef into: berhevmg thaf the
R __Creature has to be a rﬂcnster andngta member c;f the human rgce

@ After the students have read *The Demslcn“ (pp. 67:78), “Fo Build .

B Focus.
L a Fire” (pp. 90-107), and “Leiningen versus the Ants" (pp. 143-165),

= - E

" values of the three men. = ; . -
\’ ' Then have thern write a shan essay on thd"’i:haractef they would
: prefer 1o have as prime_minister of Canada based on his per- .
_ sanamy and values-as indicated in the story.
“e After the sfudents have read “The Night a Sitter Stood Tall,” (pp.
17-20) ask them to discuss how Theresa's attitude toward the older
prother changes. What understanﬂmg of human nature daes Shé

Ventures 1

Shﬂw'?, . e

" discuss the similarities and dlﬂerances in the perscmshtues and .- -



"Have the students read- “ThE Falle:s Aﬂga! “(ph. 149- 153}. They.
-'eauld idamify the type of. entaﬁammen:‘!hat SariAngell feels is

“‘valued most. Do they agree or disagree? Answering this question -
.could..entail ‘a 'discussion. using examples from popular- _enﬁ.-

tertamrnenf such as televiaian enows maviss. and spans

4 ' -

K Have tha studants read "The Hatrieved ﬁefcrmatian" (pﬁ 170- 1 5)

and discuss Jimmy's change in values. What caused the change‘? ,

=3

Do lhay feel he is sincera?

S

™% I;Jave thé students read “'Three Abreast Thmugh d Keyhole“ (pp
142444) and- discuss wh ch of thes&iwa adages beat applies to'.

“he sttt

1; It's not whether yau win or iase but how you play the game. .

2. ;Ncbady remambers a Iaser

anch one do the’ students feel mcst slgsely r3pr65§nts their own
values? .

i

s . VYentures 1

'Venluree 1

LI

|

Vér;'liurﬂlﬂ 2

i

Thc students :haulﬂ hava lnsrea:ad through thefr reading al llttf:tura,
th-lr xwar;nﬂ; of the dlvorsuy gnd namplaxlty of human experisnce,

= = .

' @ Ask students to rezd “The Story of My Life" by Halen Keuer (p 97) h

'+ with relation to Light a Single Candle. How ars.hoth characters
- trapped? What is the.main spurce of denflict in, Cathy's life after
." she_becomes blind? Why wSe it necessary for her to become in-
dependent?.1n what ways did both she and Helen Kaller overcome

their situation? What does it mean when. Cathy decideg} o the
second-to-the-last page, to light a single candie; At thi s point,
‘Cathy decides to write to Daisy. Ask the studenis” to write that let-

- ter. Finally, discuss what wmld happan o the stary if itye@nded

T “happily ever. aftﬂr"? - . .

o~

. Dis&uss the gr@blems Philtip ﬁhyaéer tsces as a person wuth a.

physical handicap. Are there aay éimilanties to Gathy in Lighrl s
. Sirigle clﬂdli‘? _

. }Eiscuss ihe iallnwiﬂg statement “Phnhp thader has capﬁeﬂ out - _

c:f life and s::xéigty

¥

L Action Englléh 2 -

‘Light a Single Candle

The Snow Goote

/
The Snow Goose

v
-
AT



: ' o, T
i Have \\he*sgudents raad The Dug af F’ampeu (pg : ;10) aftsr the
“have fead Light a- Singlg Candieg After .class dlscussmn. have *

ihf_rﬁ writé'a shartsssay comparing the- expenences ofa bhnd bgy '
r‘z A_D 79 iﬂ that nf a eantempmfgw blmd filrl

T % =

,,ﬁ AR

e Aﬁsthar short story that deals wnth the dwe:—snty cf expen&nce afi: -
*‘ha blind is A Secret ﬁﬁr Twa" (=] 8 1549) "

. ‘;.'nmj ‘Red Pony - : . vi Have *the students reac! The. Aed- Pany and wnté‘a paragraph on .

' LT ' - "7 fiow Jadyskncwledge of lite expandis. through his loss of Galiban. .
' Then discuss with the students whether th:ey feel that the blrth af .

Cee ® =N§li|é$ cch was waﬁf* her dgath? .

. What do thé students think they fear the most: death itself, what
- rmght come .afte death, or the way in: whu:h they r;ught dle?

® Have student cswse th'ﬁugh the peems llstedebelaw and select
- ) any three they jike and inderstand: - .
. Man In the Poatic Mode, 1, * ',’Thé_ véung ONes. Fi Side” (p."1)
" Man fﬁi':iiig.'?oéﬁe Mode, 1 © . “Wheh I‘Was Young™N. 2)°  »
L Man i tha Pl:ellc Mode, 1'(_ ; “Will Remembgr‘?“ (p. s)s . ;
l\ilﬂanrln the Paélk: Mgda;’!_ é f;_‘ “The i:ire,amer' p. ?‘) ' . ’ . = )

"Man in the Pagﬁg Mode, 1. - . “Duck-Ghagmg (p 9)

Man in thé Po i 'Fesr“ (p 53) o .
" Man In the Paxt R ssson” (. S4) L, |
,;,M’é;n‘!ﬁ the 'Fqél!e;'miif:f_ 3 “\ﬁud Tlme Sﬁuthern fndiana” (p 68) :
" Man in the Poetlc Mode, T "Sleelg" P 59) N T
~"§§éﬁ in ‘tﬁs'ﬁ&eﬁe’ Mode, 1 - “Becayse tha Grmmé x; au;:e Looked Sb Sad” (p. 86)° ‘®,.
. ) . . ' -: .s i .
‘ Man ln ihﬁ Pneﬁc Moda. 1 . ‘_;_V“Gfigmsl Sm" (p 1@3) ot - .
- .. R ) . -; ' .
Thﬁ $§ccnd Garﬂurr o "Ciﬁc.e Up@n a Gfeat Hahday (p 5) °
.- Antholagles of \igrsa,i 5 o v P ,
: Béékr_fL..‘,‘ ol I T
. 'The Second can:ury ' .. .“He Rides’Up and Down, dnd Around" (p. 9) h
Anthnlaglen of ‘hrsa, - e et e )
Bﬂﬁk 1 : T ' o o ‘ e '
: The Second Ganiufy " “Parable of the Prodigal Sen" (p. 222 v
Anihnhgiss of Verse,* wE e B
S . . S . ’i l ) \ . . =
The Second Céntury . °“A Small Hungy Ghild" (p. 224) - . .. ' .
S Arﬂh@hﬁlﬂ of \Fﬁrﬂ, - Lo : Do LT
e _, . ) U S, o - . . . : : p Y ) g ,
- r a .
[ -~ 80 f g
- - - 7_ % ¥




,;. o . B - .

* “Have the studgnts answer the followinigfive questions In, their - |
nafabaca!i* for: eae's Qf he thiee poems selactgcj R _ A

What do ysu thmk bemg jnﬁacent is? . . N o o

'; ,‘?n what way do yau think the per‘saﬁ in ths paem is innecent?’j

rsc-n léarn ‘somathing in ﬂ'ns one? + . :
pg g ‘l 7

ln rﬁsny at fhe paerﬁs the persan is Ieas lnnocsnt at. the end‘ uf
. thepoem. Is this one of. tﬁam? 1t yes, what made the. pErSDn‘ 2
. less lnnocent? - .
. Some af the pgams are. g Ilttle ‘sad.is thns ohe, nf 1he:=n'? If itis, . L P
o whst csuses this sadﬁess? S e Tyt s .

S

st T

L What gld you Iike bast about this poem that sausedayau ta : —
L chaase lt‘? - _ . ] - . i : :
When the s!udents have campieted ‘their nates fhey are resay for a

_ seml'nar Explain that a seminar Is a discussiorref a single topic t*;s ; , S

wh“ich aaah pamc:ipant brings a”raport N s I TN

Form the ‘class mta graups Esch studem brmgs hls or herrepert -«
_and the two poetry- texts used. Each participant reads a poem to . /
'the group and reports on what the.noem says about innocence and * - - ~ .
grawing up. After each reading, the gr§up asks qugstions and. o :
d;scusg,es the repgrt it someone else chase tive same poem, that -

- participant. also reports. Either way, the group members-discyss = . e

- the -poem unfil they -agree ‘on the analysis using consensus-
- reaching techhiques described in GOAL 2:"HELP. STUDENTS-TO- )
- | SPEAK EFFECTIVELY. Each group' then repmﬁa the class. - .

-3, -

. . - o
1

Ths ;tudanli shalsld hzvs lncrasnd thmugh their rnding nl‘ lltcra!urn.
- thelr gwgmmn ﬁf eﬂncarn: shared by pﬂppla ol different perlods znd
mls!lﬂ . S . .

N '

= 3

The abave can bé dana ata falrly shaillow level in grade 8, leavmg , o
-a daepér look at cgmparshve mythaiagy to grade 10 ] . e -

« . . .
R L Y . €

= [ 3

'y Aead “Prurﬁatheus“ (pp. 54*57) Explsiﬁ that myths were nﬂen an Dm; of Gﬂd‘ and Heroes . -

- attempt 'to- explain ‘the .uhknown. Ask, the studdrts what .
" “Prometheus” might be an attampt 1o Explaln What is the current
Wesﬁm aplanatmn? - ; i ,
10 S&Iect aﬁﬂ study with the students myths fram both these. ba:nks T
thgt deal .with -hew societies atterﬁpt ta explain naturai
ﬂh numena Same exsmples are:- o L - L _

Day and night in "Quat The God Wha Eraught Ncght“ (pppS-B} Th- Magn[ﬂcg"[ Hyihl of M,ﬂ .

=

R camrol!ed ﬂre in "Scjldléfs of the Sun {pp 5&52} o Thg Magnlﬂcnn! My‘lhs af Man ‘



=

! lThl Siﬁ'ﬂiﬂ:qnl Myihi_@f Man | . Thegcﬁpse in "The Sun Gaddass and: tﬁ'é Stgﬁn Ec»d" (Pp 61. . O
) ) - 4’» 65.) and “The Day the *:ﬁlarld Went ﬁaﬂ(" (pp EB-TE) DR

a
€ 3

R Tln Mlﬂnlﬁcgnt Myih: af illn

SRS ﬁnﬂ: of Mi nnd Hiran
” . Desds of Gods and Heroes : ; Y
. _ @ Using theln ytha studiéd as mudals sk students to Wri?'t! their nwn
v ' +__myths explaining ‘the origin of & .common (or unusual) natural
- e _ B .o phenamana Sama tgple might be : :
- ;- ’ Hnw was n:e first made? o ’ - R é_i
 How did the tomato an_glnsta‘? L
! /J T . ' ng did the*h_raﬂy gat its gléw’z ,
St : _, How Bid first ifs"més ﬁriginats‘? E T .
/ PR - Why does a harn sea sheﬂ retam the sound of the ocsan"»‘ ’»
k&l L? o :_;’f . N a 'ﬁ #
LT e 3 , Why do human beihgs *mve skin: insteaa Sf feathers? _
. - Why do humm}ng oy hum? ’
| ‘ L ADDITIONAL RESOURCES . '
R _ , . Enﬁ“lh 8. Thems Uﬂltl-
T e _ .. Mercer, Jghn BCTF Lesson Aids Na 10!)5 v
p ) Jahn Mercer shaws how Several n-avela shart stnne paerns
y ' myths, and language exercises - using the North Americ \Sﬁ Indian
' -as a unifying theme — can-be uzed to disciss valugs and stﬂtudes '
. of other sagieties ar*d athér perlacls .
= - . ) =
- 2 T
. B A ] V ) “ N “! ;’ &= ] B -
: - t . ;" .
o= - , \ :
L rite- T . ) ‘-~ :
- LY - - - =
: = _ == = ‘ '-




| E GOAL ) -
INCREASE STUDENTS KNOWLEDGE OF
o  © LITSRATURE, PAST AND PRESENT

The students shou'd have read some contersporary drd historical works of
fiction _snd poetry that are gensrally recognized as having literary merit.

"~ ACTIVITIES FOR CLASS, SMALL GROUPS, AND
INDIVIGUALS
o Some of the novels and snor stories writlen by established The Rec Sony
aut Fors “"é‘ 7 - _
=oCus
The Red Pony - Focu?
“To Build a Fire” {pp. 90-110) . ' ’  Focus - 7 .
. "The Tircus” {pp. 119-129) : Man in the Flctional Mode 1,
The New Food' (pp. 17’2475) . Man :n the Fictional Mode 1
"A Wisked Boy" (pp. 58) "/ Maninthe Fictional Mode 1.
"I Spy” (pp. 45-48) c o A : Rfan in the Fictional, Mada 1.
“The Summer of tne Bealtiful White Horse" (pp. 49-56) : :
“The, ‘ngm tha Ghast G@t In" (pp. G5-70)
“The Smper (pp. 24-25)
“The Glorious Whitewasrer” (pp. 191:197) - -
=3 e ; ) -
® The three poetry wcoks contain contemporary poelry of recog- WMan in the Poetic Mods 1 .
fized l|ilerary merit, and The Second Century Anthologles
of Versa, Book 1, has a’ C‘ﬁrﬂﬁﬂlggi‘:al “indekx (pp. 243-z44) Reflections on a Gift .
‘indicating poets  and poems included from ancient times of Wa. ;rmalan Plckle
thrdligh to'the twentieth century. <
L The Sa;and Century
: o _ iAmhnlngies of .

Verse, Book 1 . ‘ -

The students 2houl qndsr!faﬂé ard b0 abls to use Hierary terms rotat! vots
fhe dl;cuagiaﬁ of wark: of literature which lhay have read. :

,Tba llterary’ terms to be taught should rise naturally out & discussions felateld to the ather learnmg out-

-’ Bomes rather than being taught in isolation. Some of these terms would be th»te related to the names

«+ for lormns of expesitions and frction. forms of ;metry figures of spesch. parts of & shaﬂ sir.\ry stage direc-
.. tlens, and the mass media. ,

e

Eecause of the limitations of space oniy two ideas have been Inciuded: here. These relate to t‘ié

tsaching of a single term: hraahaés:wing & r : g
H * ' e ’
# T
ks . 2 Eﬂ’ r -
&3 _ £
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Moontisat . ® As the students read Moenflsel incl questrsﬁs in the
' oL reading-guide asking them 1o find exzmples of foreshadowing
“Some of the mary example‘ mag betourid onpp. 8.12, 2C, 21, and
37. Using guide questic: nave styyderis find examples of
foreshadowing as tiiny re;sé the nove!,

Focus o .. @ Pierreis blindriess in “a Secre: For Twe 15-19) is fore-
shadcw-é&s—évgral Tials .‘-ia“"’hestuderztsrmu specifi o examples.

| [
The studepts gheulﬂ have gsqui:ﬁ’d soma kﬁﬂﬁ'@d(gé z;f rneje* Greek ancs
Roman ryths. and iegends, -

A1 this grade (avel, it Is suffsc-en* for the students to acquire knowledge of the manes of the gcds and

" some of the basic myths. A.n examination of the historical de:el@pmem and background of the Gresek

ang Ftam:m religicn shou, d be ieft for later years. -
The Magnifkir=<2 Myths ] E‘(p!am to the siudents that FEQSt of 1 1@35 myths aﬁd legends
Of. Man were passed on in story, song, and dramalizalion. Ask &ach crur
: gf 4 students to select one of the stories in Theﬁ!ﬁggmﬂcen*
Myiﬂs of Man and teh it as it ma} ‘hava bsen told”. .

The Magnificent Hnm * @ Explain myth as opposed to lagend or fabfe Have the studerts

of Man read 'Why Hzad Myths?" (the intraduction te he book}, and follew .
up with the reading’ ofany three to five ¢ tories, *hey wish for theis
own pieasme i .

=

Deeds - - ‘and Fmroes ® Desigr readin ide questiond for "What =He™®dyths *Aean.” the
] : » iniroduction 3 bogk. .
% . . .
' \ @ As the stugents tegin the  ology unig, they cruld start a die-
C ;’! tionary of Gresk mytholog:

, — - ;

Deed® of Gods and Heroes @ Read with the students the accc:um of the Glympusﬁs om pp. 58-66.
Witkaut pointing out the geneological table, teach them hczwm

build a family tree and have them: prepars o for the gods. Ask

&i*‘ several studentis to put their version on the blackboard. Compare
and ‘alter as nﬂeded Finally, look’ at, the vesrsion in tﬁe bcak
= %
5 @ As a paraliei asslgnmem have the students trice their own famuy
fred ::aclf as far as they can. b
N
Refiections‘on & G ® Read the- ‘poem ‘ILoreliness” (p. 55) and dlSCuSs it with reta-
of Watermeion PicR{p - - tion to the preparatinngs’ a geneology. Since the major*y of non-
' .* .~ -native Canadiang are 'itla more than four generatmns reingved
. e e from immigration, . .cuss  the difficulties of maintaining
. ' ' knowledge of cﬁes ansesiors with felah;m 0 this ncem.
. . f“ ! - 5
E ) E i (j‘;’ 7 g -
; }7",}'{ * L
fg’f» - Vi‘ -
’ = . C, 2
5;’: (SJ;;‘ - 9 ‘



@ Explain thaf ireek and Roman myths provide us wilt: names that
remind us of human qualities.. Have the siludents match the
following name . from the first column w:th the genera! qualities
we associate them with in the second colurmn:

1. Hercules () A. Swiftness, speed -
2. Migas Eigi,) B. Masculine beauty
3. Mercuyre () C. G-eat strangth
¢ 4. -Mars {—) D. Vain seli-love
5 Cupid () E. Great.faminine beauty
6. Venus () F. Falling in love
7. Pandora . (___) G. Great weaith
8 Ulysses T = H. War ,
8. Apolle () I. & Qaﬁﬁerer;!u:!ever crafty
10. NargissE;s (_i_;‘a ; J. Nosiness; curiosity

. @ After having examined the Greek ¢r Roman m-hological symbe's

: gnﬂ\namés that permeate ac sertising lF‘egasus the winged hore 2 -

as a_symbol lcr Mdébil ‘gas;: Mercur} 5 winged sandal as the

— “trademark for G@ndyéar tires. etc.), the students could form groups

o1 riren and develop five ids using n*vthalogy as a base.

T

- @ Have the, students desigr a crossword puzzle or acrostic for the

1]

- ® Havs the students read 'Thur and the Giants"

including clues. _oplicate about five of them and form

my 18,
compete against other. groups to comglete the

e Ips nat wii
ruzzles first.

#

® Have the students read the story " of F‘ramégn%gs {pp. .;4157)
anz dlscgss why Promethaus rebelled. Was he peing reasonable | in
darng s07 Draw out any paralleis . pecple rebeliing against a dic-
-tatorial government that the students may sesa, :

® ‘lave the students read ' -3ods of Gréece (pp. 47-57). As writing

=sgignmer.ts they might: 7 CL

" Préotenc to be ' Greek soldier at war writing a letjer home to a
" loved one exp'dining how Athena intervened on his bebalfin a
“hatlle.

Pretend.to b2 Prometheus writing a lefter to 2« 's pleading for

fire for mankind

Pratend to be “Aphrodite wiiting to Zeus explaining how she
*, feels about’'becoming Hephaesty: wife.

(pp. 184-189) and
then write a brief composition describing the four humiliations of

.- Thor. Ask how Thor resemblas Zseus.

. L

%

&5

¥

\
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Desds of Gods and "—laréeg

*

Deeds of Gods and nggas

.Deads of Gods and Hsroes _
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Deeds of Gods and Heroes e

Deads of Gods and Heroes e

Geeds of Gods and Heroes

" Deeds of Gods and Heroes

Deeds o! Gods and Hsroes o

Deeds 4! Gods and Heroag

Have the students read "Heroes wi Gr3ece” (pp. 75-88), which
recounts the story of Theseus. To demonstrate how a iegerd is
rooted in place, prepare a map of Greece and the Greesk islands
and ask the students to draw the route of Theseus it !

(f}"

Plotiing the route on a = °r ais0 works well with “Jason ard the

Zolden Fisece” (pp. 107-11 )

After the studenis ha e read the story of Theseus (pp. 75-86). have. -
ther write a brief “arc-gragn relating this lege to the saying, "He
who ives by ihs sword shall die by the sword.”

i

L %av»: the studenis read about tha labours of Hercules {;r
5-106). Ask them to briefly summarize the labours anc fne*n s
swer the foliowing:

Why did He"a persecute Hercules?
Give four examples of Kz ra's interference.

the adveniures of Hercules tha! (avealed his
intelligance, his marksmanship, and other

Describe
strength, - his
7ialities,

Whnich of the labours would be the, worst? Why?

titer the students ha rea:’ the stories of ac seral heroes,
isk them ¢ write a paragranh on the one they like bes: and why. _

Myth@laq:y baseba!l (p. 213) is 'a valuable game qu rein-

forcing knowledge of mvthalogy.

Mythology is a guod source fcr develc»ing siory-tellirg ahd
tistening skills. Students can tell the story of a myth to classmates
ir an interesting way, then the other s!v. nis ¢an paraphrass - in
their ndtes ‘rom memory.

The gtudents sno-_.u have acquires soms aﬁawieags ot the Bibie as rolated

fo works of Er

® There ara seveial po
: p

I fig
Q '

ERIC

Aruitoxt provided by Eic:

;:ah Werature.

B

ta biblical stories”

‘alawe
L .
R



“"On Chrisimas Morn™ (g 21}

' Perable of the Good Samaritan” (p. 23}
“Noan” {p. 35)
“The David Jazz” /pp. 50-87)

] Jayf'hi Moise"” (p. 53)

“Farabiv - ine chdlga. S,’jﬁ“i
(op. 222-224)

"The Second Century

Anthalogles of
™ Verse, Boak 1

The Second Ceniury -
Anthologlas o! :
¥ersa, Book 1

' The Second Cantury
Anthologles ¢t
Varse, Book 1
The Sacand Cenlury
Antholcgles of
Verse, Booh 1
Ths Second (antury
hArthologios of
Varse, Book 1
The Secont Qentury
Antholog. & af
Varsa, Boogk 1 -

The students should have read ~some works of literaturs trénsza:ﬁd fraw

mhar languages.

& Thase two poetry texts contain several pcoms (a few of which are
listed below) fransiated from other languages:

it My New Clothing” (p. 7) (Japanese)

“Family History” (. 13) (French)

N

“Evarcise Book {pp. 14-15) (French)

3¢ g .t Falling Petals” l‘,a. 99)
4nESE) N
Song of the Skv Lzem™ {p. 255 {rdian)”

a. 53) (© “ish)

“Fig J Sau*h <1 the F‘ampaﬂs
Do (Cz"nné‘ﬂa)

{(r 88) (Pygmy)

“Song For the Sun That Dis.ppeared
Benihd the Rainclouds” (p. 92) (Hottento®)

‘Fear’

Chay e

;“‘x,L

7

The Secand ‘"‘"‘*’uﬂf
Anthaloyiaz ot
Varse, bHoorn 1

The Sscand T~ tury
Anthologies of
Varse, 8ook 1

The Second Lantury
Antholegiar. af
Vearse, Hook 1
The Sacond Century
Anthaloglas of
Varae, look 1
The Se:and Cantury:
Anthologies of
Varso, Book 1
" Man In tha Postic Mode 1

Man in tha Postic Mods 1
Ma: in the Foelic Mode 1
Man in the Posllc Mods 1

-
¥

LA o)
*-F
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Man in the Postic Mods 1 “Training” (p. 95) (8panish)
Man In the Poetic Mode 1 “E- an,.g Island” (p. 95) (Swedish)

ADDI!TIONAL RESOURCES.

Great Sods and Heroe=~; Myxhclggy of Graaea and ﬁeme Singer
Training Products.

A set of recorcs. ' -

Gresk Mythology. Coronet Instructional :Jedia.

]

Sound filmstrip with recc-ds including why we study the myths, .
Olympic gods 1 and 2, lesser gods and spirits, and legendary
— neroes.

Gresk Mythology. Coronet Instructional Media.

_ Sound filmstrip,

World Myths and Folk Tales. Globe Filmstrips.

A sat of filmstrips and records.
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GOAL *? -
INCREASE STURENTS' ABILITY TO READ . c -
. LITERARY WORKS IN DEPTH :
“This & csmplex and difficuit gaal for which grade B English car !
only be an introductior.

The students theuld have read somea literary wwks in aufficlent depth to
sas the indivisibliity of Torm and content.

ACTIVITIES FOR CLASS, SMALL ERQUPS AND
t INEIWBUALS

~ ® After they have read a novel, have the stidents write a three-
paragraoch plot summary. Form small groups @\ER“?IEH“‘E sum-.
maries, and. ask each group to rey~it on the ditierences between
the plot summary and the actua, i.oval. They stould mention dif-
ferences in length, dsetail, amatmn. action, characterization,
suspense, climax, and more. . .

.Select a short poem such as “Primer Lesson” (p. 129) by Carl * The Seconrd égnggry

-]
‘Sandburg which begins: “Look out how you use proud words."” Af- Antholegt~1 of
ter discussing what the author is stagi!ngi whathar the students feel Verse, Booi 1
he is saying ‘something that is tru= for ther, he iragary for the L )
proud words, and the meaning of the title, esk the studants to ro- - 7/ 4

* write the poem in a prose form. Discuse any ditferences in content,
emotion, clarity, imagery, length, ota. ‘

The studenis shouid undersiand that a work of literatura may have seves.
’%wala ‘of meaning. p .

! = Doa

Zxnlain that symbols in writing help the reader to better grasp the writer's The Snow Goose

ir=g. ;n0st thoughts and feelings. Feelings ofien’ lose” their impact when

expressed in actual words. A symbol stands for 2 féeling in the same wav that

a flag stands-for a country and attendant patriotic feelings, and that the dove

stands for pesce. '

Now: ask the stucdants what they think the snow goose may sym-
bolize. gathering prcofs from the novei through- discussion anc:! .
writing them on the blackbeoard.

@ Ask the students what elements of Copper “urnvise hav2 symbolic. - Copper Sunrise
meanings for the Indians. {(For example: the raven stangs for bad
luck or death, and the-copper sunise eans the soul has reached AN
the land of the west) : o . -

® A similar exercise is possible when studymg | Heard tha awz | H'eard “the Owl Cati
Cali My Mame. (Fc' axample; if you hear the owl call your Hv N;*na !
name it means you'rz going to die.) . X \‘ :

.

® Symbolism 2s a concert is exglorad in the exercises in e The Laal Not ihe Tree

,
,
A
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The studenis should bHe abla lo proosiys (st r‘ﬂ"! “ltive Bolween a

wr«fk of literaturé and another art i5r=,
" Reflections on a Giit . @ Play paris of g ig.. 3
ol VWalmmalon Pickles oor Al Hint, thon zai
: ' reading aloud tnhe po:  : by
‘ . . the poem aloud 1o the ©
@ playar. Tap out the rhyth

Fondg, ig:mt Eéssie,

etrh E}‘ Lot Ann

© & studentc ‘shouid #imos!

The Leaf Not the Trea 1 e Have the studenty create poems suggested Ly picturer  Many

:d&?" are presented in ihe stucznts’ workbook =nd, of course, the

fimstrip (sans tape) alsc provices pictures that can be used for
‘this. purpose.

: @ Have studen.s lbok at illustrations in the postry books. How wel’ .

) chosen were *he pictures? Are the moods the same in boin

vehicles? Wha'. changes could be made in the pictures to pioduce

- a more suitable representation of the pgem’f‘ Suitable poems might
ba: ™ .
R “ections on a Gift “Steam Shovel” .(p. 37)
of Watermulon Pickie . '
Reflecticns on a G:ft ‘ & 41.Shot" (op. 112-113)
of Watermelan Plckie :
Reflxctions on a Gift “Fiodeo” (p. 133)
of Watefmelon Plckle
The SHecond Contury ' “Midnight Wanderer" (p. 104)
. Anthologios of” \ S 5
Verse, Book 1 . "
. The Second Cenlury “One Step From An Old Dance” (p. 85)
Anthologles cof :
Vearse, Book § )
]
g
# -
’! ) .
. E Q




L¢arning Outcomes

* epch might be raad.

. The sludents arg tc reach each account and then write, foi home sworl.

SAMPLE LESSON

"< At the ead of !

his lasson, the siudent should hsve zn idea nl what style

means in wrltmg, understand that writers use different siyles just as

‘various people wear diffaren’ =tyles of clothing, and be able to recognize
diﬁaraneag in siylas amnng varioua types of writtan material.

- e '
3how the .tlass tvpes of clothing for variou
witsn one would wear them, what one woulc
thP persgﬁa“fy c:f fhe persaﬁ whr;: wauld wear .

situations. Discuss
© ¥ith them, and
lust as a per-

Gamphsh ‘%f’éC!flC purposes and to express a specm: personahty_

. Form g%aups of four or tive students, each group with a dictionary,

a comic book, an‘automobile repair manual, a romantic novel and
a writing style chart such as the one on the last page of th|s

l@sson. : . ,

v

The group examinas sach piece of writing, making'notes in the ap- -

propriate celumn. The students should create a minimum of four
more categories for comparison. i

reports, complete the owverhead transparency and add furtirer
categories: Discuss with the students why each of the styies of
writing i3 used as each ca!egary is examined. (Be sure the tran-
sparencu has room for ten or more charact=ristics.)

Find in the library an encyciopedia account cf a famous event, 2 navel that
qss:-: the same historical setting. and a full ncn-fiction account of the event,
Pre._pare a one- -page excerpt from each of them and give thern to the Stu .

=

pafagraph comparirg their characteristics and explammg for what purposes
k=1

Further villow-up activities might inciude asking the students to

" selact an encyclopedia account of an event and then ‘write a fic-

!
Q

E

Aruitoxt provided by Eic:

RIC

tiorialized account of one incident in it, making the account as ex-
citis, as possibla whils siriving for hisiarical accrracy.

¥

- N

ADDITIONAL LEARNING c’zU’r\t;a:suss

B ) _,Sf—
In addition to exploring wriling styl ;"! & simple lev<l, fhu stuwen's
will be’ remfarcmg skillx ol realing. writing ilstamng. anrd

_speaking, as we.! 25 ihe 4se of rargvénce Maie 3l

*

9

Ask one person in each group to re “ort to the class. As he or she-

MATERIALS NEEDED

Pictures from a’ catalogue
or magazines preparer
as overhead {transparenc:as
or used with
projector.

Alternatively. actual pieces of

clothing couid be used.

A dictionary, a romantic navei;
a

comic book, and an
automobile repair’ manual is
needed for each grGup.

=

A verhead transparénc of
the stuc -nt handout should b=

- prepared.

Prepat= copies o an excerpt
from ea htype of writing.

the opaqgue

.



WRITING—STYLE CHART

Dictionary . Comic book | Automobile Romantic
(Superman) repalr novel
‘ manual

"

i. Exciting | . . .
YESj . . I B e e e

NO

k]

2. Long words ‘
YES _ - N -
NO

A
L

3. Importance - |
o details ;
"YES . ] N

NO .

4. Factual

NO : .

5. Emotional, !

6. Suspenseful 5.

‘NG

VES

« gy



, GOAL 13 _
DEVELOP STUDENTS' KNOWLEDGE ANI.
UNDERSTANDING OF CANADIAN LITERATURE

The siudents should be exposed to Canadian literature in &rder
to build 3 *seling for 4 national literary heritage. Through the Study
of Canav sn Jiterature, they aiso remfarcé skills and knowledge
about &1 fierature.

- =

iii” students shouid have read variaus works of Canadlan !égs:s;fsiafjﬁ:'

Be s is . = gf anadian works included in the.resourze matenals for Enghsr g ’ﬁ_jde»us could read
soe o L zse lectmns independently or as part of regular class work.

AGTIVITIES FOR CLASS, SMALL GROUPS, AND . TEXTS
INDIVIDUALS .

. ® "On Tuesdays P Polish My Uncle” {pp. 51-52} a. .: "Psvchapoo” {p. -Aztion =ngtish 1

110) are both Canadian.

Copogr Sunrise

Zoss af the Namke Drive

@ Althcugh tne author is American, the safting is British Columbia. ., (‘heard the Cwi Call My Héme, -

" @ The i...n+dian short stories inéthis tuxt includs: ' Focus

“A Secret f?csr Two"” (pp. 15-i2) - .
“The Mystery bf Monsieur Piiny” {pp. 29-41)

“Chriztmas. Goose” (pp. 52-59)

“o° "Do Seek Their Meat From Géd";(;‘;lp. §2-87) o oo

_ . L ol
“Tha White Pony” (pp. 111-115)- '

13 "’*f‘?‘-‘és (£~ 169-171) h
“The New Fc:mj‘ (pﬁ 174475y B -
8 The Eaﬁac}iaﬁ shorl s mes and pf:ems in this text mclude Vili‘!;l[;g;,z:fs 1 o o \ ;
“The Train Dﬂgs (pp. 79-?1) R | . A
'« “Tha Eyes in the Bush” (pp. 72.77) ‘ fo e )
. . - . = R - ’; N \
) . / . 7 \
LI ., . q "Eg / \
. I




Ventures 2 - " & The Canadian short stories and plays in this text include:
. : - B = T

A . "The House of McGinnis™ (pp. 76-80)
- - o ' “Three Abréaé*ﬁ‘hrcﬁgfﬁ the Keyhole™ (pp. 142-144) -
5 “The Mcthers” (pp. 152-155)

“Flight into Danger” (pp. 198-240)

Deads of Cods and Heroaes & The C;;aﬁadi;an ryths and legénds in this text inciude:

5 * . : . ) * '
. X

“Wemicus the Trickster” {pp. 8-14)

“The Buffalo's Bride” (pp. 15-19)

The fﬂggr’iiﬁgg!ﬂ ?éymg of Man & The Canadian iegéﬂdi in this text is:

=

\ - "Petit Jean and the Devi'’ pp. 9-15)

© . The Second Ganiu,?f # The Canadian poems iﬁ§,!-ﬁ;f?% Paxt include:
Anifolcales of Veras, ’ o
Bogk 1 , : “Once Upon a Great » -Jay” (p. 5)
| “Lake St. Clair” (p. 25; ' C.
“The %rag%dy" ﬁp 25"
“Noah" (p. 35)
“Lake of the Bays” i 58)
“This Morning | WasiDréssed bv the Wind" (p. 59)
“How «nd W‘wen and Whezme an.! "Nhy" (p. 67) |
" " | ‘ "'A Thrénady {p. 78) L

“A Spider Danced a C:Dzy Jig” (p. 79)

-

' : ) - “ine Step From an O!d Dance" (p. ,85)
" The Brook in'Fel:rruaryi” (D 102)
| "“Eisk:irrﬁf; Song"” (p. 103) o
‘Eatmg Fish” (p 127)
, : “The Executic. " {p.134) o
s “ | . 'Tms is a Phamgraph of Me” (p. 135) : .

“The Merehgnt s Taie of the Trappér and the Bears”
(p 163) -

-

t T . © . “They Afosg_ (p. 193 ‘ -

,h_m‘

"
o
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@ The Canadian poe..’z in this text inc' -ds Man in ke Postic Mede 1
“Let Me™ {p..2) s LR~
“When ! Wga;s Young"” {(p. 2) K )
“Improvised San’g!af Joy (p. 47;’:
“When | Ami-a Man” (p. 50 ,
o - B t
@ As a class activity, try to define what Caﬁadlaﬁ content wou'd be‘? -
Would a policy on Canadian content be different for television, = . {
movies, magazines, novels, newspapers, or t2@x.000Ks? i
The studanis should have some knowledge of tiie afl<cis on Canadian
_ “literature al hismry ) » N '
x -
@ Chapter 5, “From Adam's Rib to Women's Lit" (pp .. ). deals Action English 2
largely with the history of tF2 rise 6f women’s rights. The axergises DT =
fit well with this particuiar learning cutcome In spite of tha fact ; o
that the excerpt does nat reugsent ‘literature” . B )
. . ) ‘ ' Gﬂppér Sunrige
® Ask students ‘to dq some research on the life of early settlars in  Never Dcme Thrse {enzu:ﬂa ]
Canuda. -Information is avajiia~'» froMl Never Dome, whick is - of WBITIBFES Work in Cangic
préscnl?étj for Social Studies 1. Lebawytz et al..Canadian
. . i "Women's® Educationai
# ' s - X i =
& iiave the students read “The House of McG}nnes“ (pp. 76-81). Ex~ Yenturas 2 -
plain sor.:thing abcut Grey Owl and his place in Canadian hissjzory- ‘
® Ask students to read “Three Akreast Through the Keyhc iz {pp. Ventures 2
142-144). and research the osigin of our nartionai sport. -
e : . :“a, ‘ : ;j A . o
The students shau!n‘ ‘*ave some knnwiéﬂgé of iha Ei’facia on Canadian .
literatura of gaagraphy - . , -
® The students could view "Cattie Ranch” ard write threg: Bose 4 rive
+  paragraphs comparing ils vision o! the ranch tejthato! the novel. f"‘_,gmg =
- ’ %‘ ' NFB, :& 5 ,1.,, <0 colour, .
NFB C167 028 or PEM?
) . . : 50615, or purchasahls &3 a
- ’ ‘ videu-tape PEMC V208

‘@ After the students have read-Boss-of the Namko Drive, havé them  Boss of the' Namko Drive
'~ compdére and contrast the rancher's way. of life to theirs. Furihar, :
thay cu:uld wiite a EQITIFJEHSDH of the larmaear's way of lite that they . , 7 T




- discussed witn relation {6 “3rasshoppers”. Finally, they could look ~
=t ffe ¢n 2 caddie rancn compared to the life of 2arly Canadian set-
flers. Ask the studenis to imagine becoming a rancher. What gains -

& ‘ in hfeatyle \:i:zuld they make? tht sacrifices would they make?

= - -

ﬂesé: of Gc;ds gnd Heraes @ Afier the students have read “Hunters of North Amen:a (pp. 5-19),
-~ .+ " they could locate Sudbury. Bear !stard~and Lake Timagamion a

ﬁla p. -

| o
Focus \ ) ® Alter rsadmg ‘Christmas Goose' (pp. 53-59), stucants cc:}gh: locats.
- kY Yarmouth, Nova Scotia on a map. Pc.. ! put that we know that the
’ 0r|qmai Malvola came from there or " 9ariand Courty. Ask them
s 1o Use this and other clues in the star, to indicate on a mz - e
- probable setting of the siory. These should incitde a list of the
. - clues at the bottom of the mag.
" The Second Gerytuw ~ @ Students could reac ' ‘Lake’ Df the ans {p- 58: and ‘czate Lake of
Anihnlagla; ot h=rzs, -Bays on a map of Ontaric. Why woulid the paet -avc titled the -
Book 1 g poetn after the name ol the place; instead of giving it a tifie that,
e ) : related to what hpp2ned? There ic an episode in Boss of the
T N Namko Drive that also, déals vith mgmary g as':gmaucm wnﬁ g ace
- Tl e o : .
f TR i | i T 7= ) V
. /?g et ® Several poems lend themselves to the ‘study of how Canadian
- 4 poets view the Canadian Iaﬁdss:ape an\j how 11e landscape af-
) - fecis man. fThESa include: . :
‘ /i T 2
The Second' Century . “Thg;fsrqgk in February" @ 102)"
Anthulogies of V::se, - . , »
~ _The Second-Century ~ ~ . “Eskimo Song” (p. 103) ’ y
Anthalaglas nI‘ VGT!B, - ,
| - - Book 1 _
The Sg;and"ﬁeﬁh ) “T'e Merchant's Tale. . " (p. 163) - —4 -
. Anthologies ol Verse, : . I
Bﬁﬂk 1 - . - ,"1:’ ’ e ' C ) :‘i‘\. ;:> -
Man In :ﬁﬁ% Pontle Mada"l ’ “imwavised%png of yo,” (p. 47) R

1

5 = . * - ==

Ths students shauld have some kﬁcwiadga ai Iha aﬂﬁef; ﬁm canadlan

o L ';/ litaratu?e of ethnic diversity.” v -

-
= : - ) 1
LT _ . - . ¥

Boso of the Namko Drive i As tne students regd‘gis novel they could identify the ethnic

o backgrounds of .ine Characters:\ Frenchie (French-Canadian),

’ . " Relore (Metis), - Step-and-a-Half Jones {Anglo-Saxoh), Walter. |,
S ~ Gharlie - (Kispiox Indian), Settler (Anglo-Saxon), Sitkury Castur

) ‘ ] {part Indian). How do these ethric backgrounds add to the per-

' - B sonalities of the characters? i . what ways are they stereotypes?




@ Discuss the idea that, ‘despite the dwersnty of their bar;:k,grounds Canadian Mosale
the characters above are ajl Canadians. Ask what other - Mgteland Latchford.

. nationalities make an important contribution to British Columbia? Set of eight filmstrips
This could’ become a class discussibn and work inta a written and cassette tapes
report based on the Canadian Mesaic filmstrips. ' -

] Students may recall Indian myths and legends from earlier grades Deeds of Gods and Heroes
and then read tﬁéSé two legends: - ) _ i %'

- , - = - FA =

. S

“Wemicus the Trickster” (pp. 8-14) | ) S
"The Buffajo’s Bride" (pp. 15-18)

Follow w;ﬂ'l further study of the Indian view of amrrials and the
trickster figure in mythology. West Coast Haida stories are ESF—
ticularly productive. Raven, likerWemicus. is a trickster. Wemicus
may alsc be compared with Wendigo. a prominent figure in Eentral
Canadian Indian lore. ‘ . 7
i . i
. I 7
® These Canadlan Iﬁdlan legends c:an be compared and cantrasted The Magnificent Myﬁhs of Man
with those of other cultures. Anansi the spider (Ghana), a trickster
like Wemicus: loves 1o take advantage of .others. For further
‘suggestions see The Magnificent Myths of Man and the study
materlal on pp. 197-216 of Deeds of Gaﬂs and Heraes

In ‘expaﬁdmg an éxammat:on of ethmc dwers;ty in Ganadian -

)
lnérature three Esklmo poems are avaxlable
" “Let Me" (p. 2):is by an Arctic Esknmo Man in the Poetic Mode 1
“When | Was'Your‘ng" (p. E) i5 also by an Argtlc Eskimc Man in the Poatic Mode 1 -

“improvised SDﬁg of Joy" (p 47) is by an lgluhk Esklma - Man in lha;FQEIie Mode 1

Petit Jean and Ti Jean are familiar characters to French/Canadian The Magnificent Myths of Man
children: “Petit Jean and the Devil" is on pp. 9-15. Thé students . N
would enjoy more of- their shrewd feats. Conclude by asking the » -
students to create tales, all of which could be published as a class i

book ol tales’ ) : o . .

Have thé students read A Secret For Twa (pp.-15-19) and then Focus
discuss what the story can tell théﬁ’l about the French Canadlaﬁ
culture and language.” ~. . ’ v - .

For ’Exarﬁple, almost all traditional French-Canadian names {for
human beings as well as horses) are those of saints. Identify the.
names from the story (Pierre, Joseph, Jacques). In addition, there
are French-language phrases throughout the story. Ask the stu-
dents what these phrases contribute to the story.-

=




32 | L

Eif:rsmgy (M@[ﬂfga!) @ “fered Tone may help the students visualize the setting fgr ‘A

b e Tw ] g e
. NFB fiimstrip, colour, . ) v (pp. 15-19). ]
'NFB 205C 0164 680 ‘ E . 4

Down Through the Years -
NF3., 16 mm, 10 min., colour, o - .
NFB 106C 0164 133 ) . ' o i -

. . B .

The students. shauld Sy zy =0 pinswladgs :\f racurﬂng themes In
Canadlan literature incluv'™mg v “wotil’y anvirorment. ' -

- .

Focus " @®'Ask sturiants o read [lo Seek Their Meat from God" (p. 82-87).
’ How does ‘ne thame of the nostile environment and the survival of

the fitter.. “1vect the parither family and the human family? Why
dGES the :2a'2r not fault mé panther family for stalkiﬁg the child?

‘Focus ) K HEVé the stuc'ents read “The & ystery.ot MDﬁSIEur F‘hﬁy (ppy 29-°
41) and discuss those elemene of the enVironment that basome
hostile to Jacqueas as a8 rasult of fis-accident, éxplaining how he
zoped with each. : 7

Where do they think tids stocy took place? What clues suggest
they ‘miay be right™ A< thain to locate the area on a map of
Canada. : C o

. . .
E . : ol
= = -, - . . LY

Vantures 1 - @ Have the studenis read "The Eyes in (i Bush” (pp. 72-77).and
" discuss what elemarits of the hestile environment were en-
countered by the owl. How does it avercome them? Discuss the
idea of the =survivaj of the fittest aﬁd now it applies to’ IhE ending of
’ the 'story. = - .
‘_‘yenluras 2 - . @ Ask the students to read “The Mothers” (pp. 152-155) and discuss
- _ what aspects of the. hostile environment the wolves were up
. < - against (cold, need for food. inability to hunt during the iast stages

) of pregnancy). "How did they use the environment to help them to
- ) survive (natural game, natural deep freezé)‘?

{ . . Why was Simon better able to understand the wa!\‘gs than the
P narrafar and the Ontario government staff?

-
§

. Canaﬂian Htarature including the haritéga of natura.
R A (
. Have the Stuﬁents read “"Christmas Goose” (pp. 52-59). A§k them
to, ldenhfy -from” the story _ ‘and from The Snow Goose what
dlstmgmshas the Canada Goose from other geease,. Where does it
go in the %um—ﬁer'? in the winter? . n
Canada Goose : e : o
Video tape, 10 . : . -
.min;,..colour, - - @ _In addition, design a viewing guide for the film that will lead
"PEMC VE 1b . . sstudents to identify more.information on the Canada Goose. -

e
',



& Discuss with te students the beaver's activities in “"The Hg‘suse of
McGinnes” (pp. 76-80) and then” all watch ‘Beaver Dam. What
natural activities from the wild do the beavers carry into the home?

$ Afterthe students have read "The House of McGinnes”

_ *np. 76-80)
and Beavar Dam, they could write a short one-page d&+vnte or at-
taék on the beaver as a ﬁ! symbot, for Canada.

CAs par' of the preparation for this, tr-év could g\‘\sa be she” 5%@'-‘;_."??_% of
Iha Beaver. . X - ‘
. °
» Reéad dut “The Buffato's Bride"” (pp. 15-19) and discuss the nead

for majntaining the balance of niufe What caused the near ex-
tin::tic:'m faf thé buffaié in Nc:r h Amerlca‘? What othzr North

=

F’ = I
» Using hbrary refernces such as Beyond the Elsgping M@umains
“and Raven, Creator of ihs World, and films such as Lagend of the
"Raven and The Loon's Necklace, the students could prepare
group reports on Indian legends rehtéd to nature.

= B P A e m e

133

Ventures 2
Beaver Dam
NFB. 15 mm, 15 mih.,
coiour,
NFB 106G D‘IEG D‘IS

. . Venlurgg 2

~# -Aga of the Beaver
‘NFB, 16 mm, 17, min.. b/w
NFB 106B 0152 027.or '
FE‘\AC H1 331

5
e

Dasds of G pds ?and Heroas

Age of the Buffalo
NFB. 16 mm, 14 min..

, calour,
NFB 106C 0184 SQ? ’

- Paul Kane Gosst VW‘ag;_ L

" NFB, 16 mm, 14 min., oglour, -
NFB 105@ 0172 095 )
Beyond the Clapping
Mountains.

Gillham. Macmilian =

Raven, Creator of the World

f. Melzack,

McClelland & Stewart - .
Legend of the Raven

NFB, 16 mm, 15.min., colour,

NFB 106C 0157 017, or . °
PEMC VS 074 (videotape)

t - )
The Loon’s Necklace
NFB, 16 mm, 11 min,, colour,

"NFB 106C 0150 008, or

PEMC V§ 074 {videotape)

The students should have some kneswledga of racurrlng themﬂs in

Canadian litgrature including hurm:ur i!ﬁd satire.
=, . - ‘gi F B f

Among several short Stgnes and poems that Eiea‘ avnh Canadian
humaur are: :
.‘\_ .
‘Agnes (pp 169 171) ",

3

‘Chnstmas Gcgsaé‘ (pp 5?;59)

¢

-~



L

The Second Cantury-
Anthologies of Verss,

Book 1 ?\W

. The Second Century~
. Anthologies of Verss,
[ Ea\ak 1 o e

: THE\ Sacond Gsmuw
Anthologies of Verse,’
Eaeh 1

The Second Csn\ury

Book 1 i

The Second Cantury
Anthologies of Varse,

Book 1
=
Lf Ay
!\, -
3
T

Anthologies_of Varse, ‘

"Lake 81 Clair” (p. 25 .

Fw

“The Tragedy” (p. 25)

“The;Mercham's Tale...” {p. 163)

2

" “Thel Arose™ (p.. 193). ' ) C o

“The Execution” (p: 134) ‘ o ’

“A tﬁ?en@dy" {p. 75) .
5 e

Expiore with students some of the‘kir’gdfs of characters’that make .

-Canadians laugh. Is this Canadian humoue differént from other

types of humour?

i £

L ] Ask studems to write a humeurous incident with a Canadxap set-

ling. N

= . =

ADDET ONAL HE;QU CES

Canada Culture Sarles.

Tantalus Press. UBC. . ’ B

‘\
A ecl!éch@n of bnakless deseribing the contributions of ethnic
groups (East Indian, Chinese, Ukranian, elz.) to the deveif.‘:pmém
of British Columbia.” .
Surv!val. Atwgadi Margaﬁet Anansi. _
. . ' : -
An examinatéan of the themes of Canadian literaiyre.

The Republic of Ghﬂdhnﬁd

-Egoff, Shéila. Oxfera. ~ = . 7

A3

A critical guide to Ganamaﬁ childrem’s literature mﬁEnghsh
The Tas:cﬁars and Wﬂlirs Educatinn Frﬂﬁsct_

86 Bloon St. West, Suite 514, Toronto, Ontarioc M5S TMEs

A faunzdatncn that supphes curricuium FESDUFEE gundes for the
teaching of Canadian literature. These resource gumés are wntteﬁ
by teachers from .across Canada. :



"UNIT OUTLINE, - : .

_ANIMAL JMAGES IN CANADIAN LITERATURE S N
Stories by Canadians or set in Ganada) . : T

Learning Outcomes

r ) * T e

The students should have some knowledge of resutﬂng themss in
Canadian literature such as the heritage of nature,

v -

a

, - MATERIALS NEEDEU
PERIOD 1 , S ' v
Taks an invenlory of animal stories and book's read by membeérs of Blackboard or overhead
-the class. Such titles as Lassle, Owls in the Family, and The Dog projector

Who Weouldn't Be may be offered. Discuss the purpose of ‘these j;
wrlimgs&r .their popularity, and. the ideas about animalis they com- N
municate., , i ; ’

: = ¥ 1 s
Explain to 4he students that they-witl be considering some work by
. Canadian writers dealing with animals. indigate that the study will
focus on different wewp@mts concerning animals in fiction and
non-fiction. as wellas on vléwmg animals generally as characters
in writing: P . -

Present the fﬁllawmg exercise for individual work aﬁdéﬁén fc»' Mimeographed exercises |

smali group discussion It{s purpos . to show how cﬁuffarent for the class’
viewpoints about animals arise, and o stimulate student theught '

about the subject. of the unit. . .
Exerclse 1 I S -

Considering the following animals as subjects for a story, 'class’iffy
them as very |~nteréstmg m«:d&rately mterestmg, or definitely unin--
!Erestmg , .

A snake ¥ : A panther

Askunk . - . .An owl - -
A French poodie A beaver .

A German shepherd A goose = ,

A Siamese cat ~Alion . .

A grizzly bear . A horse

Afrog - ' A groundhog :

- A cow : _ An armadillo -
Give a 'reason for each classification.

Preseﬁt exercises 2 and .‘3 ta the studen@s t(: dea'l wnh w:itér"s
purpasa and pcurf of view. . '

=




b=
Ch
(@)

Fm;us : ' ’ -

Ventures

Exarcise 2

If you were Writing an animai story, ¥ould you make these animal
; . characters guad guys or bad guys? Give a stc:q( situation for each
T choice. .

o , "
. Awolf " : iA skunk
‘A grizzly bear - A panthef
A gaorilla ) A beaver L
A collie dog ' A goose.. | I
‘A frog : ' A lion

-

T, - E\EIEE\EISE a3 - - o7
’ A 3

Take the same Jist of animals you used in exercise 2 and ¢ast them
opposite to what you just did (the gopd guys become bad guys
and vice vgrsa) In a sentence or two for egeh, suggést a sxtuat!s:ni
for éach animal as a chararte\r that reflects this new point :::rf view.

¥ C . ) “
B , : ’

Activity sheot . PERIOD 2 |

Complete small-group and-class, rﬁiscussiah_ef the activity done
during period1. ' . :

' ' ) s = ) - . P S
© The students are grouped to read one of five selections that fa¥m the
{iterature core Qf the unit. Those who experiepce difficedty with readmg
~ ST should be assngnea’ selectiors below that are marked for each readmg

+  “Do Seek Their Meat From God" -‘(mp. gggsw

“Christmas Goose” (pp. 52-58)
Vanmru 1 .
“The Eyes in fha‘c-Eush (pp. 72-77)

T

& -

o “The House cf McGuﬁms” {pp. TEEQ) (easy) :
Vientures .

- Y

“The thers (pp 152\\155) (easy)

Tha stu,.dents read their SEiEEtmﬁs and work on & reading, guide
Headlﬁg guides for individual study and group discussion should
include vocabulary study, literat questions, and inferentiai-

questions designed to develop learning goals for the unit: analysis *
of images of animals accgnﬂmg to author’s point of view and pur
pose: humani2ing ok.animals in fiction: and the general use of

3

. animals as ‘chardcters, in wrutmg ’ -

Reading ‘guides PERIOD 3 .
Focus : ' : Students complete reading guides and then read other stories
Ventures 7 - BN from_the group that mtergst them,

- ¥entyras: 2 . s .



B

Distribgte guidelines for an oral report fror each group on thelr- Mimeographed gu:dehﬁes
stary. These shouid call {or informration from the m%wdual readmg fer oral press, 1tation.
g.ndes but not dupiicate quéstncms Students E!EQ!F &";:repaff‘ iheir

DfBFtS . . i o _

Encourage studen:s 1q read tha fb‘tﬁEF sﬁart stories m preparatian
*+ for hearing ‘the reports of athdrs. . .

PEEIBD 4.
i 7 . . *

+ «The studerts complete last-minute prégaratmn far oral reporis.
Each group member will repart briefly on one or two aspects of the
’s*ory . 7 .
Each gn:u; makes its presentation, dunm: whu:h the teacher Biackhoard
iabulates kay findings on the blackbgard — images of animals in Eorus
tha selec:tlcm author's p\‘argase and the point of view established. - o
Yantures 1
Be carelul to compare and contrast the §electic:ﬁ5 in relau@n tothe Venturgs 2
tindings on the board. : < . .
FEHIQDS L I . T : . - .
Question the class to review unit cencepts tha**emerqed from in- ) R
dividual, small-group, and whole-class study, and then set .a to L
writing assignment: . :

. 1. The students may write their fiction or mon-fictian account with
one or morg, animal characters, creating a2 cénsisteni point of
view proceeding from a clearly stated purpoSe and embudymg
appropriale images of th? animal or animals. Encourage the
use of some of the writers’ techniques observed in the sglee-“
tions read. o R

2. The more able students who would rather do a research )

' project might be encouraged to try ass ignment-No. 2 on p. #9 : o

of Focus (following Roberts’ story “Do Seék Their Meat From "y

- God"). This:topic relates well to the unit at hand. Again. the .. ~ - .
students wn‘} have an opportunity to work with the literary con- . i
cepts of point of v:ew writer's purpose; and imagery. _ ) : : "

) ¥y

ADDITIONAL LEARNING OUTCOMES h

_In additiofi’ to exploring the Canadian theme of the heritage of. o - )
nature, the students wiil reinforce reading skillg at litera! and in4 S : -
farential levels, will reinforce vocabulary, and will look at point of
view -and imagery. In addition, they will expand speaking and -

- writing skills (the latter either fiction or expository). . /

)

\11“ .




| | SO 1417
e L GOAL 14 |
, Ewceuaaae STUDENTS TO EXPRESS THEMSELVES
- : IN A VARIETY OF GENRES, ,

k] .
==

Tha students should have had app@ﬁu,ﬁi{leg to w’ﬂ'ta présa rictigng

= =
= s -

r=

Many ldeas for teachmg the wrn ] af narrative may bé*mzmd unt:ler GDA& g PHDVIDE STUDENT%
WITH DF‘PDF{T‘UN!TIES FOR" WFNTING VAEIEU% T“'F’ES OF . F’RDSF

=) . - \

e Ermg lﬁtérestmg items to class: a mask. a hat, jawelry. an ~ld chuﬁ; '
" ped vase, a beer stein, a pigce of coral; or a sluffed tcy. Discuss
possible histories for objects and {her ask the studeniz to write a
story invelving one of tham.

_ ) PRI

L

‘ -
5 \
@ Have the students read “"The Midnight Visitor” (pp. 35-36). Ask
therm to think of a structural detail of their. home. school. etc,,
around whic:h a story ccuhﬂ be spt and then write the story.

Action English 2

Y

® Discuss how Delore is accepted by both the- maﬁ at Wiiliams Laxe
) and by His father. Have the students write a story in which a son or.
a daughter | is initiated into the acult world by filling in for a parent.

Boss of tha Namko Drive }

@, After_thie students have read the novel,

; _ - o L
~® Point oyt that in this novel there dfe two triangles:

review the long scéne -
where Kip, Pee Wee, and the ‘Mother Thing hike to. Tombaugh
‘Station, only to “lind the bad guys already there. ‘Then ask the
students fo write a %tary in which .the characters work hard to

ﬁ?ape an enemy, s:mly to fmd the enemy at their destms—umﬁ

Y

‘H'aﬁ Space Suit
wiil ‘lsifavéi

Lo

S

_Joan

Joan

1 - &

Stave

¥

Cathy’ i

Fste

Hava the studen,ts write a scene iﬂ which Pete te!ls Joan that
Cathy End Stévé Both ‘now. know. how sha tried to interfere.

=




Jamie - Ask the s:udents tg ‘imagine that Jamie and hIS ‘;ngther%ham:
) . ’ difficulty in keepmg the farm going and decide. to“ernigrate to
. . o Ci'anaga Give'ihe students pictures of various places in Capada
' . . and ask them t» write the story’of one incident with Jam\ﬂéﬁd his - .
4 mather c«:ncentratmg on using the setting effectively. =. - - -
- 7 a . * — = - u * D_?.
Venturas 2 ot T e Shlrléy Jackson wrote “Charles’ (pp. 61 *155) in 1948.; Ask

the students how old Lautie would be now. Then ask them to
imagine him as a grownup and to write an adventure for him. N

. : T . ' .
Ventures 2 7 : e Have the students read “The Glorious White-wasHer" {pp. 19i- ~
o M 197) and then write a story, using their cwn back yard as a Setfmg
. about & chore whieh is Iurnéd into fun by the aharac:térs .
= : . * _ a ) > ) ’ . ) -
j!émurgs 1 ' : L Hsve thg students read "Ngthing Happéﬁs on the Mc:c:sn (pp. 185-
3« : ) 204% and then write a story about a person who has a startlmg adn
a . . “. venture but cannot tell aﬁygﬂé about, 1.t

' s S _

¥

The students.should hava had apparluﬂmaslm write’ varinus lypes of .

* poeams. . . S i .
e E 7 Co= . K ¥
Wordplay, S ® Have the students read Chapter 1, “In the Begmmng of the Word"y
: o ' . (ap 1-8), and find the answers. There’. are ready -made rhymes c -
. ' - ‘one, two, three, or four syllables in this chapter. Ask the students
to*make up couplets usmg thé ;%ady—made rhyme; N

' The Laﬂf Not the Tree 1 - G The téachers manqal {pp. 32-43) ‘contains !déas for teatmnq how

' : . . . . to write free verse, c:mqua;n and haiky.
. . ’ T A . .
. Action English 1~ . @ Chapter 6, the‘ ‘Glassmed Poetry Dnre;tery‘;(pp, 93- 110{ dég.ﬂbesi_ ;

“the cgncre%pagn cinguain, diamante, haiku, tanka, Ikmem:k“’and
qg,atram. Ask the students to try three of thé forms. ~ °

= - '
1

. ";,;f ‘ One’ gac:d method 5 tc: tell them to write a ﬁrase paragratsh ch‘
: thenr chosen topic hrstx- and then to-turn that into poetry’
- . . »L: . - . . 5o - ‘ ;
7 \ ] Q ® < LR .
Actlgn Engliih 2 ® Have {he students read the introdtction, which is wnttsn -88 »
g 2 - a poem. Then ask them to write & poem to thig perSQn wh@wm use *
. : \‘ , - © théir desk next parmd ‘'or next year. 7 .
" 4 -.Copper Suntise T e Have the’students wrns a/'narratwe pgém ‘baged on one epi- . |

scde in the story.

E




® Have the students read p. 68 on which Ponyboy mentions . -The Outgidérs
“Soda's undérs;anding or dash:” “Two-Bit's hum_c:;r " cBarry's ’ ' '

- Superman qualities,” and_that *'Dally was real.” Therifhave the ° Ve ) :
* students write a cinquain. puttingthe'nameSand Guaﬁué"*&f *FE'SE ; s ( {\ .
charaéters on the first and fifth lines. The second line should co ‘g Dol - t

tain two adverbs or adjectives while the shir®®line must have 'hrea .-
verbs in the same tense. aﬁd the fgurth line shcqld be 2 four- ward Coe . A ‘
;cxmme"\t )

.] - L

[ : - .
3 L

' Ask the smdeAxs 16 chose any sunabie form and write a paem . Have Space Suit
|Hus*r'=nﬁg the physica¥and emotiona sem:\g of any of the p'ansts Will T?avalj“ )
. 0r moons ws:[éd in tHe novel. ; <o ;

= H - - : - —_—

'\ - » ) \ /‘ = = ‘,: b t,;l"‘g;ﬁ
@ Have the studenis write a ballad fér lonaly EC: cowboys ‘to- Eass of !ha Namka Dru{B oL
sing on the traz! or around the campfire. - - \

. - B TR
(a \g!' . 3 o ‘ ] . . L )
® Using a -tune they know, students .could create a narrative . I;Hearﬁ the Owl * —e—
. poem based on the story. - . - ' * Call My Name -~ -

x B ¥y

. Y oo & e <
=& Lt = Lo =

*oa . e L £ = - B B o ; L
. - - =,

- @ After. the stydents have remd the ﬁc;vale have them z%ad some L Hasrd ihS Owl : 7
- West:Coast Indianylegends. Ask them toitry to turn one legend into —  Call My ‘Name ™~ . .-
pgétry using sounds that imitate the rushmg of leaves, the Iappmg . . . ’ B

N “of water, fow sounds, sad sounds, angl rhythmical sounds. " . S EN [, . C e

P o~ . . — Co= . L

Thﬂludanta ;hauld have had appaﬁurimes to wrlta in the dramaﬂc formin- ~ . ..
- “«— cluding iha mnal&gua - \\ A 7 .

u =

EREEE : = = :\,- : . = *
. N

-"Alter thé s‘mdents have read “Sorry Wrong Number” (pp 128- 145) ’ T gvaﬁtm‘gg 1
“they could re-read it as a dramatic- monologue from the point at ST L, .
s which Mrs; Stevanson overhears the plat. They should try to.cop-" ! ) - fi .
vay by gestures srstone of voice what is being said on the other T
. end af\ the line. ThEﬁ ask; them to, crgate thenr ‘own’ dramatu; ¥ . . )
monalﬂgues . . - e e e oo
[ ; * v‘; . ) :_n \ = = v ’ : - . - 3 - AN ) .
® Discuss r‘em::hee Bernard s character and .his feelings about his . Boss of the Namko. Drive
"sori. Ask the students to imaginia that Frenchie is phoning a friend . , . .
to.tell him about one &f the events on-the drive, and {o write only -
F‘rencmes szde of that caﬁversatlcm shckmg to character ’ : '

N . . . Teo% - k. . . i
= o i ¥ . £ L LT - B n
: =¥ . . =

e -

-9 Aﬂer readmg this ncwéi\ the students c@uld write a maﬁelague of . -~ The Red Pony
Billy Buck's thaughts after Galiban has d;ed - . . s : S
’ , . R ' : TR
:’.",QS ;s oA e, B . - : . ,
w 'Discuss with the :mden:s the.character of Miss C;fea,t Ask them to - - Light a Single Candle
" imagine that a movie version is being: made of the book and that - R
"+ the. director wants a voiceover of Miss Creel's thoughts, a5 she ) . s
- drives_gway-from Cathy's house after her first wsn’v Have tﬁem . o
E.wme th ,t:_maﬂalagua ST RN R \ O '




-7 ‘The students shouid have had opp  irities to write ln Iha drgrﬂatle farm lrn- .
e, cluding the skit, . -
N - - - a: o H "’-a,ssﬁ ! ' . “Ia " < ) - - E
ldeas for writing skits are provided under GOAL 2: HELP STUDENTS TO SPEAK EFFECTIVELY.

» ‘; s ‘. g‘ . . - -!: N
y ety o Ask the students ta -read pp. 40-47. noting the sdurcas of
. c Englishr 1 -
= A ion Engl - humour and the punctuation’of spaakers’ lines. They could then -

. _ i write out a favourite m:xéd—gsmpawmke in thé dxatogue fs:srn*\at

;é ) é N

The sludents ahng!d have had uppéﬁﬂniiuas to I'E!pﬂnd to Htarary warks by i
craating Imaginatively In other genres and- aﬂisiic lorms Inciuding audin- N &
) o \risqgl pmseﬂia!laﬂ; . , - . o T
& : ' = -
: The Leai Not . the Tree 1 é The students® warkbcck {pp. 55-51) and the. teachers manual <
: ' present in defaii a method of creating multi-metia presehtations of*.
poems using pictures and sounds. The method could be used for

=

. o \{ any poems from the texts. Save the shdés to Cﬂrﬁﬁlle over a penad‘ :
. - ¥ 1 Qf years, a flle of_usable slides. S
I Hegrd the Owl . - - a&.if slides of the B.L. coast are available, the studérﬁs
égll My Name . .. ) might arrange a mixed- media presematmﬁ of them with lﬁt‘itaﬁ
. . music ordl reaamgs ef Indfaﬁ poetry, and des*‘ripﬁve ﬁassages \
) . , from the novel. - - Sy
. : 3 - B Coe : : ‘ T . ’ ‘ : ’ i * . y Ifi. !
. Boss &} the Namko Drive . » If\ slides of the -Caribog cauntnl are -available,.the stitjdents may \
L E\ o Co arrange a mixed-media presgn@ﬂ@n of éarly B. GISDD§5‘Qf the -
f"f .. .. _ . teil slides, oral readings .of poems about’ the Cariboo, and -
c S T dna\ague exchanges created fram the novel. Ask the students o
: £ ' = _butthe full oral pgﬁlgn on tape; number the slides, and Subrmt a -!"
- T4 "z,t‘ . writ}en script; in this way, SfudEFES will produce. carefullys‘anrd tha
e S e, présentatmn can be shawn in subsequent years. . 5-5 T
) ’ : “ .~ - - - - Toe T A T :
" Ventured 2 - " e Shdes ofthe- many :egréttabia newspaper and’ magazma urepoﬁ% .
N A - 7, from irelagd would make an effective, backgr@uﬁd* far a readuﬂg ot e
\ S _ . "The Smpér (pp 24.28). o i . .
., v The™ ;tuﬁaﬁts shouid have hag nppoﬂunltigs to'respond to Htarnry wgrk: hy . e )
o . - craating imaglnalivelg in mhar gnn:es sné grﬁnth: forms Including /| =~ < v
o dr&maﬂzsﬂanm LS SR 00 e / :
ﬂf _ _‘% ’ . . ’ i s . s
- Havs-"&mﬁa;s;un;pzﬁ e Stage a: c|355rg@m drama mvclvmg evsryone, based on thé ‘
Wl Teavel g * idea of judging the earth to decide if it should be. allowed. to. don= .
- ) = .. ifue to ekXist: Appoint a COURT CLERK to pwear in the wntﬁésse%
T . A 'JdDGE’tc: maintain order in the Court; two DEFENGE LAWYEH
[ . 1 T .ro-examine witnesses 1o prove that thé earth shduld be dliowed, fe
< « + - ™ continue; two COURT PROSECUTORS tb examme witnesses, to.
- X " ‘prove that. tﬂe gatth "should, not be alioWed to- continue; WIg-
€ «og. r .. .t .+ . NESSESF THE DEFENGE to explain in prepad ‘stalements .

- why the; easth , shouid contlnue.! WITNESSES FOR': THE




. 'PROSECUTION 'to expiain in prepared statements why the ear(ii_
should not continue; JURQRS to listen to ali evidenge and decide - _~
- by -a verdict among themselves; REFORTERS to record the
proceedings and prepare news stories of the trial. f .

T . : -

-

RULES: When court is in order, oniy one person.may speak at a . ;
time. Witnesses (pretending to be physicists, ecologists, etc.) read - S _
their prepared statements. Lawyers way then ~ask only .two ‘ T
questions of each witness. The witngss must reply. truthfully to : ) o
relevant questions, After the witnesses dre exarined, alj lawyers . P L
must address the jury explaining thefr positicn, Then the jury must . — -
arrive at a verdict within ten minttes. The judge pronoynces the ’ o
appropriate sentence.— either rotation of the planet or l;éadam.

L ﬁénfu segtions in r’aveis and short stories need only a little |, . ~ Tha Snow Goose -
work to be transformed into skits that the studénts can either write, ™ .
or both write and pertor for the class. If they can handfe the ac-
cent, the, scene jf ‘the Crown and Arrow couid be.a successful
exercise. y S B - - :
% . o % ) " . . ) a

- -

F '- ‘ -3

= -

E

s

® The last' two _pages, ehding with hanc-shakes all round. could  Boss of the Namko Drive
goBtLskit. o \ . oo a
- 28 . x | ‘ ]
. s . ) E . . / . I

. v i - R E [
ilbivide the class .into pairs, one partner assuming’ the . role: ‘Light a Single Candle o
. of Gathy's father, the other of-her mother. Ask them o create 24
iﬁf%gingw exchahges of dialogue — half taking place in the - L s Lo
. waging_raam during the operation, the other half aftérwards. ’ '
. X B - * - . % .
® Segments of “Kid ‘at the Stick” (pp. 3-16) cdn be perform.d, : Ventures 1 B
as skits if the-group has access to a tape-recorder. Fraikie's voice S . ' =
can be played back from the tape as the live gctors simulate the ‘ ;o
- operation of radio e.Jipment and talk from their stations in the . : .

control .tower. . .+ - .
- . L - . y - =

- . - - |

® Eich group jn, thefass could ‘act qul one of the trials. that Deeds of Gods and Heroes = . _ .
Wemicus puts his sqns<in-law* through: S W . S T : b
l“'é - . ’ B ) A B > s : \=‘ ’ - = ' i ; :;E_‘ a
‘ < ¥ - &"" ) \ = = ' N v:.,

\ . L

] ) . \‘r - - T £ N .

_* - ,.The students should have had an opportanity to respond to literary works . A
- '« by creating imaginatively in othar genres and artistic forms Including plc- A S
torial representations.— ./ - o . = : ,

v = . .

1Y R B

® The students could create, as a well-brgainzed group’ project, a - Copper Sunrise

. large -mural<on whith to mark the coastline, village, ‘buffalo run, o S

. clepring, burial cave, and other details of the setting.
. i . . :; ‘

» The' students could draw théir representation of Wormface , - ' Have Space Suit.
-using quotes from the story as labels for each anatomical feature. - . WIill Travei -

FE - ] =
. B .

L i




e‘l“g room, aﬁd ‘Bther pain o, ihterest.
-Glass work should bé orgahized so that e:ach dtigram is drawfn to .

: the same scale U T , i
= - . ; R T - . - -

Q-The 5?udgnt5 cauld rnake a GSFEfUl drawirrg—af the inside of the
ey : © .7 p converted stable where Jamie went to ‘school, as it might: have .
Le : S LA Iockacf ‘when schoo} was ‘in session. They should note the page
E ) " _. " numbers ot-the senthnces | they used to Guide thsm in decidmg

BRI Lo wtiere ta place dasks. science dISp[ays. wmd@ws and _other

- \ STl deflils )
. - e by _ N - gé‘__
- f 'l'hi H Pnﬁy ' ®ln a weli-argapized group “project. thejs tu:fents dould create
: \ ook " alarge mural on which they mark the-unKhouse, main farmhouse,
¥ P ! _ barn, harnessroom, vegétable garden, chicken Qaﬁp’fﬂypress tree .
i I Y with black kettle, and" other details-of the Tiflin fa rn; They could Lo
‘ ' Tt e eveﬁgiry ta lndica!é terrain’ mth hachure marks’

- o= 4

5-‘. ’ . T

Have  student prapare a shaatmg-scrlpt ﬂl‘ Aa stcrry bgard
(see*Action Eng“shf‘l for.ideas) . for “The ?ﬁéﬁ" pp. 24-28)
~ beginnind5fm- the line: “Taking*the” "whisky flask.".." up to .
R zand-includi g.the endmg Fhay ‘must _try fo-find a way tgshaw that

" ‘h%ihas kllle;d.‘ his 5i‘othér using gnly wsual tec:hmquﬁs s




ts; thet there wﬂlﬁ,;ee a plenned pregrern for evelue,tmg etudent TN

. kent Thxe will. require ; eeneulteuen armong- all English -8 teachers to establish specific "
preeedu:eei There $hould, of courss, be venetlege‘*‘in the priorities of specific- leernmg outcomes based *

‘teﬁ etudee “obili tlee, but, evelueneﬁ preeedureje -sholild be derlved fram the ehert in the gu:de eeetien ‘of

e

understend f,H:i‘e lsarning euteemee ef EngthB as well ‘as the evelueuen :
) wnpertent hat there be eleer y;hetmetiene between work hebnte -atteneenee er
g ng in of eeelgﬂmentee 2 8

ettentlen bu-l they de net dee

. R @ = §§3'| ‘ .

; 1hef_Eng||eh E progre meludee a broad venety ef Ieermng outeomes. Eveluetlen should Seek to -
-measure ;the degreé. Qrfyeueeese in each of the leerﬁmg eutcemee where measurement is peeslble
Evelueilen eevee thr 3@ main purposes: ] A N

There |e ef eeureei 3 Pleee fer etenderdrzed teetme that prev:dee mformetlen en a breeder beee thee e
i* the prev:ded by eleeereem teeie, and also a place for testing eefeee the grade or the year, prevuded the. '
reeulte are ueed mt,e!hgently and proféssionally. A goed eveluehen program deee not depend upon a._ -
emgle ‘metrument A good. evaluation. program enables a teacher to confirm’ ‘judgments_and-identify
weekneeeee ‘It cannot be dependent upon ad hoc eppreeehee and total subjective. ;udgrnente based .
-upon: unstated criteria. It is- important to be eele to descnbe the level ef eehnevement ettemed end te

eubetennete thle with evidenee S A L : . e s ,

ol
L




o T LISTENING . .

-A'vThe skills of hstenmg are outlined ‘in GOAL 1 of. the Englisﬁ 8-12 guude and-in the Lislaﬁlngiapd
Spaaklng cclumn af the guxde EEG!IQH of th baok o ¢ o, A o \

Eecause llstening skllls are an unseer‘l and uﬁheard quantlty “the oniy effectwe way ta assess them is -
' thmugh aresponse the student makes to what he of she has heard And smce Ilsienmg skllls are most

" or lack of skllls. in speakmg or wrmng ’ : o

A Gﬁe snmplE yet affectlve way cf testmg listening skills is to- develop different sets of speclfic gral T
\ " directions of ‘equal complexity. For.each student,‘select at fandom a set of directions and read them -
out, then have the student carry them out. (Tha i8¢ of different but equal-sets of directions prevents .
students from shanng m#arrﬁatmn whlch weuld only destray the vshdxty of the test) ' :
D ‘When possnble evaluste each student s per‘formance on an mdl\ndual [:lasns Select four to flve short
passages of expositary: material written at an appropriate level. All passages should be of equal dif- -
' ficuity and have a strong organizational-pattarn. The-type of matarial that says, "There are three
_reasons whyife on the moon wculd be. dlffucult The hrst of these is. would be most suntabje S

-

Cal! mdmdua- Students asrde and read any one c:f thé passa g herf have the student recall as

_'g,. - : . - -

e A methnd that would be more cnmplex tﬁ set up but easner to admlmster reduires a carrel wnh seats -

C DI’LEIthEF Side. Tape a single short expository passage of the type described above. Prépare a sum-_.—
mary of the major- points a student should recall for a perfec:t mark. The first student, slttmgmiﬁe ’
carrel, listens to the tape and tells the teacher the major points. The tape-is-rewound-~The teacher,
slttlng on the other side of the carrel, marks the'student's ré‘spansg“and ré ’rds the mark on a glass _

. list after explammgthe markmg procedure T “‘, T ; ' .

8

The next student arrives at the carrel aﬂd repeats thé pmcedure WhllE the ﬁrst one now’ dges the
markmg Ccntmue until the Ilstenmg skills -of all students have been marked by a classmate.

i Dne Effectlve methad of assessmg Ilstemng skllls on a. salléctlye basis is to select a“ clearly
= nrgamied aexpository passage in* whn::h each majnr categnry is’ suﬂported by several pcnnts The -

' outlme would appear as - . .
7 Bacteria
'1. Definition . _
/ ; 2., Types '

’ Lo \1 s E. —_ - — —_— =,

- ”;’A:; X b. . -

«» . g/ 4 ' _ ) : * .
o 3. Positive Contributions .
BT . S -
\ -, /j ‘ - ) = -« \

- ‘;1 . » ) -

Elve the students a capy Df the Qutlme and read tha passage ‘ata steady pace but ﬁot S0 slawly that .
/ each’word can be written down. Force the students to listen for.the whole idea and to note itdownin . .-
-a few: wards gark them for. correctly notmg the rnam ideas and-placing them- an ‘the cutlme ‘
e / ‘The assassmem of advanced. Ilstenmg and note—taklng skllls ITIIghL Entall havmg the students create .
—/ their’ autlme aa the;r ke notes:

= . =




SPEAKING . 72‘"‘"& e .
. Circulste amang discussngﬁ grcups wnth a set of c:rltena at hand sm:h as: ,
Is ths student particrpatmg? . S | - : e, T
e ls the studént cancenﬁatmg on.thé task? - B A R e
’ls the student uﬂlh the cthar s‘tudents or sitting penpherally -as thaugh unmvelvedf’
. R . ;7 . . .
'Is the student takmg a Ieadershnp réle? . - : S o .
Acting as recorder? Etfectively supporting - otHers? . o T -
Posing queshcns'? Acfing as a source of- m\‘armatlan‘? T B ’
’ .ls fhe student suppnrhve af gther members af the. group"’ 7
Did the student come well prepared’-' . ' ' )
Make an anead@tal recard desarlbmg xhe ?Lsc:ussmn skills af 10 ta 15 students eagh time there is a
‘class. discussion: Ey facusmg on the critefia as a basis for juﬁgrﬁe_nt a vahq mark can be assngned =
i_jha% -is based on accurate absarvatmn rather than gul Iaeling . ) -
. e Usmg a similarly stated set of crutena that has. been dlscussed with students a p_anafi disgijssian can .
o alsc: ‘be- evaluated as it prac’eads e . . S R
. Develap through dlscussmn wuh the 5tudents a shart list of quest!ans théy should gsk themselves as
: they prepare the speech or report. Thns rmght include- - _ -y : ,
L — i . X Jemo o B ot o N »,,,,,2;1‘4/

Dc L-have a strong mtmducthn or merely wandenj‘inm the speech, or worse still. not make the =
". ﬁ:pu: clear at all? ’ . S o : N oo K

. Da l -have a proper cancluslan or da I juSt qult"»‘ ' 1
Is fhe cantent mteréstmg. well argamzed and apprapnate fgr rn.y .audlenc:e? 7
Am i well prepared*? L ) i e feo )
DD | face my aud:ence? Dc | speak. clearly and audugl_ﬁ ' ' j :
Tms hst of questlfms IS alse used by the whale class and the teacher dunng evaluaneni . :
y 1 et : e R oo
Deann a- snmple evaluatlpn farm suc:h as - ? o _ !,'
‘. 'Gemmsnts T - Introduction - (5) —
T ' o T Content. -~ - (20) i :
MR T Conclusion . (5 — o ',/
. I .+, Presentation - (20 .. .___ ‘- . R
B S Total (50) L /L I
e -‘Maké‘ ennugh EDples S0 thst ‘each studénf can evaluate the presematmn “of all ‘classmates. Have: L
- @ach student mark each speeah and write three positive camments and two suggas/tlens far lm- T
."pmvement. s T S R i oot
F:fty per cent of thé student’s: mark shauld be ass;gned by tha te_gcher'%the ather SG par cent shauld - Y
: bg the average ‘of- the marks assigned by classmates ' - .




En]ayrnant czf réaﬂlng is outlined in EDAL 3 of the' Engilsﬁ 812 gude aﬁd in tha Raadlng églumn af
thie Quzde section of this @&gk Because this is an impgrtant aspect of English a ‘teacherq will wish tos

make - some assesém'a’nt that wauld help thern 'mow haw n;uch émphas's is needed on: achvmes

are taking out books and, haw many. Flepeat this fm -third of the way through the course, and again
“‘at the two-thirds: point: ‘Are ‘more students takmg out bagk’s’? Afa those studants who are taking aut
boaks takmg ‘more of them? - - g{ ; :

,! s

e Have students f:dfngrjeie & readmg*lnterast anventery Such as !hé following:

R T . Raad!ng-!mergs! lmraniﬁf:’f

; ‘
-
4 - H = . i5 .

s y

matenals o p . ;:_, 7 A )

1. Like _vgfy much - 4. Dlshke samewha,t

. Taks a class llst to tha schaal hbrary after schgal eash nlg,ht fcr a waek and recnrd whmh studems o

.2 tike'alittte - L b .. - ;53' isilke very mach . - - —

Fi | I . e +

3. " Neutral S 7 : .

L

"Reading . the newspaper ( 9 .

_Reading the- frani page of the newspaper ( )y

‘Reading the comics in the ‘newspaper ()’ L

’Readmg the spurts page in the newsPaper ( ) T
Reading abolit world 'events in the newspaper { ).’ L,
ﬁeadmg local- mterest items in. the newspaper ( ) ' e

»

Readmg buéks (. ) R g

“Reading; books that are abuut real pecpie ( )

. Reading; books .that ara. fuany () -
1(1 Eeadmg books that have a lot of adventure in them ()
11. Hesdmg 'books about my. hobbies (- § - 7 R

2. Reading books about’ ‘women ( ) o
- 13... Re g books ‘about men ( )+ ‘ )
~14. *Réading 'ban,ks about the’ same prablems that| have ( )

& ¥ R .
5. Readngg abaut mysteré stc:snes ( ) e ’ Lo
-16. Head’ng poetry ( ). - : : Co I
. 17, Headlng bégks about famlly hfe () .
= g8 Headmg books. with . romance’ i them ().

. " 7719, Reading about sports.( ) - ‘
Readmg books about persansl appearsnce (") }
Reading  baoks abouyt teenage problems .( ) ) e
Headmg books about jobs ( ) - T . L
Reading sclence—ﬂctmn books’ ( e
-24; -Reading! .baaks on rehgnaﬂ () . /

25. ”Reaémg \animal stories () oo -/ - ]
26. Headmg baoks that have vn:lam:e m them ( ) .

Www”mm#wwww

28. Headmg books with many pn:tures ( )

27’_; Headmg bnaks abuut sacral prcblems ( o) S TR




o .29, HReading magazines { ) =~ . g
L 3? Flaading; h\@lbby magazmes@ ) : ' R L
31, Eeading romance. m\&gazmas ( ) R
R " ;32 Reading comic bookd ( .} .- B ,
-0 33 Reading magazines about clo ,iing ‘and sgyles (« ) N R
W . .- 34. Heading:magazines about woinen { } # ' L
... T .35 -Reading iagazines about men-( )
o ’ _ 36." Reading magazines about music (- } ’ ‘
. .° . 37. Reading dbatective-story madazings (- §

. .38, ﬁeading jeke magaﬂin\es ()

Aﬂapted frcm pp 165-16R Teéachlng Randing SRI[!; in Sﬂcﬁﬁﬂéﬂ ' o ;:,
Schools. Qison, AV. et al. Intext Edmcalmnal Pubhshers Scramen ] T

.. - linois. _
The inverits ryprcwldas infarmaticn far use in. mdw:duahzmg réadmg if the invendory is re-adﬁmmsﬁered
at-the beginning of the course, one-third of the way through the course, and fhéﬁ Awo-thirds of the way, L
* the teachar can see:. . .. . E /A _ _ -
Iﬁcreis.as ri‘ en'**ffnen! Qf speemc types ﬂf resc&mg i . o
Increaﬁ’)ﬁn Enjayment af bi‘c’x»adér ragge of mate;rlals.'
. A » : B . e oy v ) . el
The ‘teac:her %@n t_heg madlfy apprﬂsx:hesAaccarﬁing!yf L e T

ST - READING. . e

T

.

The 5&41" :Qf‘readmg are Dutlmed in GQAL 4 and GDAL 7 Df the Engllsh 8- 12 gmde and in the

Rudlﬁg c 'umn of thé gulde ssctlan of tms bnak

,Smf.e thare are 50 many dlffEfEﬁt ways of evaluatmg readmg. wnh rnany c:i them requiring. extenswg

_ explanmmns for which there:is o room in this guide/resource, the most effective recommendation
‘seems to be that the teacher Gcnsult a reading. speclahst in the district for advice. The effective use/ Df o
- local regource pe*snnnel alsa can be of much halp to tﬁe taacher fa;..ed wuth readmg levels Jrgm g:ade -

- f3 tagraﬂe 2., .. R S, v L
. ) ST g ) = R ] , . ?a "% \

“' B wamue S

The sk:lls af wrmng aré outlined in GGALS 5, B and 14 nf the English 3-12 guude and .in the erﬂng
_golumn of the guide section of:this book. In additio wnimg\ is, often’ evaluated with-reldtion to
" literature, as outlined in GOALS 9, 10, 11 12, snd 1-‘3 asl' ll as in the titaraiura and Nlédls column of .

’*'the gmde 5ectmn af thls book. . R e 5; ‘! L w

L

: ) n 4 ning, the pgmts on whu:h stud,ents ﬁEEd znstmchm ‘use a set af papers asa glagnnstlc
wvice class set rapid!y. noting. the kim:ls of, wnﬁﬁg prablems Accumulate a list-under .
s spehng. usagei punctuatmn »d gamzamﬁ, snd use ut as the basls for demgnmg LT

sections senténce by.sentence and exrj}aim
U»_nts make, nuiES Qf y@uf respﬂnses :




" ‘[‘k} W

In this y ihe limited numbewnfspeemc suggeshgns fx:nr impmveme,nf wnll be fSGENEd as .
a assistancs rather than earping critieism.. S

L

=H o
A

afPut'-a 'cﬁart ﬁﬁ the\ Insida cc:ver cf aach studenf‘s n\atebaok, such ss, -

R T I T PR
Essay. ~ Essay  Essay .  Essay ;
:/ s
,x! X . i .
y j' . » - ’ .

. = /‘
These charis can be parl of me fcsus for mduyuﬂual Wntmg ccnfarences fenmember u\:e impcsrtgﬁce Co
afsiressiﬁg the strengths. alrgady evident in student writing. USnng these chnairts, graup%{an aiscs bel "

¥

fcrmed EQ Mgrk on spgmﬁg wntmg difﬁcult;es _ N " _
. ' . A
. I ;',/") A == .
. Prepare a standard 551 of ;;:arrectmn symnals and explam ggsh in detan ag it is intraducec! i
o A\greemgnt pf s\ubjact and verb ..... N Do o
-4 Aw‘kwa?d axpressmn reward wk .o L
R Ghlange ‘apital t6'a lower éase letter..,_f ....... ieeaen Ll e
Y _ ' . Catﬂtahéa: I?wer ‘case Ietter. e e, e ’
3 Fauity divigion of word at end of 5en,tanee P P S o
T }EEEﬁléﬂﬁé fragment. Dy O e - Frag .
= - Misplaced modifier........ A S, e MM~ o PR
,l,.i;_j" | ~ New pazragrapm_.g..._.;.;s'.k..i.f.(.g_.';,;j,.”.."1 -
_; »Punctuaﬂgn 2ror. ... ERINL P EPRORIRT \ :
i - Rdn-on senteacevf F{a ot
Vi . Spelhng ervar"PSp
R Wmng te;lée ’ ..... KE'T . - ,
_' Each symbal shnuf {be mtraduced’ e:nh* after 5fuden\s have received instructlan, ~

; Q Dﬁcasiunaﬂy, pu ygmmenfs .abmﬁ, their papers on a ¢ pa,;they wull fmd nt mterestmgxta listen 1o,
..~ them while reading their papers, Tae students can take.turns hstening to the tape while theclass is
S warking on another. ﬁraject Dlract the students on: thé tape by narmng wrm is to| hsten and havmg

T the: stuﬂenl call the "next perscn to the fape. N ;o L :

Mat’k s paper wﬂﬁ the wnter prgsent A!thuugh hme—cansummg, thls methad trains . the students ta
- edit their wark it alsooften’ shaws the student the dlfferance batween what is wrmen cm the page

anﬂ what the 'student meant ta wrue




, upparts it wn:ﬁ examples (ED)E :
(Farhag;, ndicate t'ﬁm marks for each pcin’t and twa for gach

- caﬁe.\ !nda@ze'm grks aff fcr %ch efrﬁr)
e) F!ﬂugh\ t:apy.! present (5)

& .00 .:»,za_

Comments: -

‘Make enaughz m:p{ea of the ava\uaiﬂn\n critena fer flVE tcs a student Farm grc:ups @f ﬁve* balancmg s
v%ham according to student ability, and’give éach the papers of anothar gmup Each stuﬂent marks

ach paper: marking directly on the p;apew'anly the spellmgl punctuéﬂan and usage erro ors T

f ‘the marks‘ana mmmem‘s hould™-a .

-

ruct l;‘é c:riir't'i'cis@,_v'andi-lmafe i@part;anf, h«;w to ac;t;epf_ S
af the Langu&gi E.G checkllst as rawsed far this guide/rasaurc:e Teashers
st use is.in an English.department meeting in-which they use tha checklist.to mark:a

e ,aﬁ’set of papers. ln this way, and-English depanment can sslabl:sﬁ fehable mtér—class stan-
r:lards f@r rﬁarkmg , S o , L . : y
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‘he.ot is wnting or aes hct fully understaﬂﬁ the meamng af the tapm:.
dént, SEEI‘I‘IS to: baaguessmg what me reader want$ and. wrtfmg what will get’ .by
; . ‘o

] .pomts éra ngt cléégly separated a d'éppear in randr:m arder a{_ :
‘had been gwan to what the student inte ad ta say be oré h ar s




) \ ~ “ner written - in a'chudh, e vocabulary rnay alsa_get ‘a‘lo
lty. év; xf m: ward ts actuauy’ lsused L o o

8

(chred ?’ 8°¢ 'S) There are faw Df any. spenmg or. punutuatuaﬂ errﬁrs Handwrutxﬁg" '
clear*and attraetive S , , . .

; (Scared 152, ora. ) Thé frec’;uency*‘cf Spemng and‘ puﬁctuatlcn errars mterferes with-c
"‘prehensmn The paper 15 slappy and difflcu Evt@ read . . , ‘

senteace strur:.ture. and accasmnal errer in. spe}ling
1 ‘of-the -basic ldéas s n::a affected by &hem,,_‘




