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‘ vﬂ Thlﬁ\paper’h§é a twafald purpose. The first is tG'dESEFibéééfuﬂjéski I ¥¢F-
/ : ' . ’ ) - ‘ t""!'! b ; .
Gn dg}/ec.t va ¢ *nd to discuss the implications of these studies-for ™ .
. iiz read;ng perf@r ance. The second is-to raise scﬁe reie&ant qU—Sthﬁél_;”’ﬂ . .
.l :.S! . VE¢ "f“:. én i;‘g
B re: ese é% that are suggested by the surrent state of affalrs in tha areat - , e
o E’ .!7 ) ) u‘L 'q\_ s !’f -ii* L
The gi ]EiE/VaFlaﬁt to be described i% VEFﬁE;ﬂ]EF Black Engils, VBE) e s
The levé/él@ﬁ analysns to be éénsidered are: ‘(1) phonological; (2) Qram- A :
, . and (3) lexical and content. .In the‘pfc;e;S of discussing the f' C L
- igations of these data for,r iélng perFarmanﬁe we will suggest ré&hsons i ;
n s i . .
g . ' . T
E e e :vagal ﬁaturg af many of the exlstlng findings.. Fiﬁaily, we Tk v ;
' wid I suggést fuestions taward which further\rESEérﬁh might be directed. :
’ R : ’ . \ -
5 ¥ e 3 - ' ' ’ 7 \ L
} ' ’ L
E Phgné‘;g ical Interference o
= - \ = . T Lo
/ i . $§ .y sizeable b@dy of lnteratura ea:sts .on ph@nalagy and grémmar as they
< . . g 5
/- i
,reléte EE'Fééding interferenge amaﬁg Bl—ik lact speakers Eénarally " \
speaking, the dlStlﬂEZan between grammatucal and ,h@ ]ggngal features
of B]agk diélezt is not éiéar-cut* Simcﬁs' (Néte 1) categarnzatlan of VBE“
Q, =\ &
features lllustrates the dxFFrtu]ty of maklﬁg thIS dlStlﬁEtlDﬂ i
% ?irst there are Features that are WhGIIy ph@ﬁ&iagicai such
% -A4s consonant Eluster sump] ication in m@ﬁémgréhémic wards, e.g.’, ;:j
JMtest!! - ''tess,! 'desk'" - ''dess.!' -Se&and,=ﬁhératara feafures that (4
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/’ ‘ \35 are phcﬁafpgi;ai iﬁagrégfﬁ.ﬁﬁt intéfééﬁt with dpﬁéanaﬁg cluster

i | snmp]|F|§at|on in words wnth past‘éeﬁie‘marpheméé, e.g. h]ikéd” -
if» . "]lké A “pas%ed“ - “péﬁgj‘?etc, Th}ra;ithére are features that

are clear]y grammatica] stich as the lnégrlant “ba. (p. 3)° |

= i 4
e

;?fiﬁgréﬁ the question DF’phD@Q]GQIEé?AlntErFEFEHEE?
< - N 1 . » ’ * ’ : : R - * ', - . B V
v+ Melmed (1 7]) investigated the major phanm]bg?éai Feétures in which VBE ,

differs Fram Staﬁdard Engllsh (SE)-E“r iessness " f-1essness,

% \

" consonant

= ; cluster §|mpl|F1catian, weakenlng dF’Flna] ccﬁgonants gnd vowe 1 variétiaﬁs.
] “\5- i - . - L2 1

l

He cDmpared third grade Blaﬁk chl1éren wuth thard grade White chlldren on .

,~9» thElr abI]lEY to aISCFJmiﬂaté thesa phonq109|gal features audit-
.o . = § =
) ‘prg&uce them, to cgmpreheﬁd them in oral readzng, and ta :@mprehena them AN

-lﬁ’Si]éht readingi He FOUﬁd thﬁt the B!acks dlfFered FrDm the Whttes bath

in gﬁfltary dISCFIm{ﬁatIGﬁ éﬁd produ:tlan of the 5&13§ted Featgﬁes 'ThE

Blacks Falled ta dlscramlnata ‘the featuras more often thanﬁth@,wh:tes and

they-also pr@duced them .more gften than the Whites. Thls d:fferente ﬁés

. ) , e o
- taken: as éwdemanstration that tHe*Blaéks were d?él%ct speakers and the -

’

L3 . .

B
R e
" R

Whites were not. |f ph@ﬁQ]DglCéirlﬂtEFFEFEnCES exist, thevﬁpeakers wha

exhibited the most dialé:tffeatﬂres in this study the B?a:k auﬁ;ects,
i ‘l . ‘_i

should do less well on thg reading meésurés than'thase wh@-exﬁ:bited

éa ")

fewer dialect features, here Ehe Nh|te SubJECtE If there is né phono- -
‘iégiﬁai intarferem:ei then thérefshauﬂd be n@aS:Ffereﬁggléni%ﬁ;nreading

I

= .
¥

_ _ - R - ¢ ¢ Tl ‘jf{uﬁ ,Kn .
measures. The latter was found tc be the §E§E‘f@f Hélméd'nguEJéitSa
ok
Whlle the B]at;k subjects differed on auditary discrlmmatlan and pro- - '
\ B

duction aF the selected phcnclcgaﬁal Features, they dld not dlffer on

their abiiity to c@mprehand them in oral and silgﬁt reading. o

= .
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oy

‘Rystrom (1570) EGﬁduEted anather Study bearing Qn the question ‘of

” pth3ng|ga] snterfergnze - He campared the effe;t cf training in the . .

pr@dugtlon of SE phmnalogy on the Feadlng achlevement of VBE speakers

¢

Tﬁe exper:mental graup re:enved tra|ning in DFQdUE!ﬁQ SE-phan@Iogy;;the

. control graup received language arts tféiﬁiﬁgAWithDUt'ﬁéftiﬁuiar'EmﬁhESiS

u
- i

i

[

I

“ence. They campared the reading a:h:evement of three exper|mental classes

4

on SE. Reading |n5tructuan for bath graups was equal]y divided between
basal reader aﬁd thﬁiCS appraachés He Found‘that ﬁEIthEF‘tFéihiﬂgviﬂ'
SE phonology nor type Gf readlng |n5tructloﬁ é}cduced S;gﬂlflﬁaﬁt szfer-
ences in reading achievement on four méaSUFES of reading achie&emEﬁt,

In another study, Rentel and Kennedy (1972) nnvestugated ‘the effects

GF pattern . drnII in S5E on F|ﬁ5t grade Appa]achzaﬁ dialect speakers and its

lhfluenée on reading ach|evemént They emplmyed the same research strategy

as Rystrcm ﬁthSt the hypaéhesls of ph@nalaglcaY and grammatlza] lnterFer*

e

who received pattérn drll? on the phgnglogical aﬂd grammatlca] [eatures QF
. ]
SE that.conflict W|th Apﬁala;hlan dlafect with three EGﬁtFQ] tlaSS&s who

[ P . I

received no SPE@i;T training. Thus in the same way as Ryst@m, they attemﬁéid

to manipulate thg'amaunt @F/éiaiéct t@Asee if.it aFFected Feadlng EChIEVEmEﬁt

o

IF dialect intaffefés the group that reae:vea training in SE’should experl-

ence 1555 lnterFerenﬁe and dD better in- readlng than a EémpaFéb]E group who
I

have ne tra:n;ng-aﬁd_EX§erience more~daéiect iﬁtéFfEFéﬂCE— Emplovying a ’
posttest,” design, Reate] and Kennedy FDund no leFerence in rea%izgfagb;z

ment between the experimental and thtF@? grsups . . .

ot

8 . !.
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e Further indirect eviden e’éﬁ the question éf_phaﬁolc i;é] interference
. ) pr'tjwded by Qsterberg (1961) who studled Feadlﬁg acquisition in‘; di.éi‘-‘ ’
ii o =!iezt area Dﬁ 5weéEﬁ.a He Qanducted an expeﬁimént u1 which a graup DF F?ré, *
;j,‘-# ;;/ gradé ghuldren were taught Far the Flrst “ten weeks of’ he‘Zchoq] ygaf with, ﬂf;'
/ E’QO esPETja iy Wflttéﬁ to é@ﬂfOF% to the phOﬁD]og?;a] Featéfe;iéFvihé ‘ N ,
z‘ﬁ ;ég alect ‘area in WhlEh they luved A ;aﬁtrgl~graup FQCEiVEdV;ﬁSEfQEEiDﬁﬁ: !
e T A . : e O
(,._ﬁ o using stahdard'taxts that conformed to the standard Swedish SpEEEh;‘&IFn L N
'%fi . phono;ogiiad |nterference wi th ]E%Fﬁiﬁg to rea% exists, then teaching "
'stgdééis to read with texts that conform'to their shonological system .
shéuid:redu;a ﬁhjs'fﬁterfé?éncévaﬁa tﬁug iné;ease reading achievement.
: . . . ) o R ) - ,
~Assuming this [in;kaf raasaﬁiﬁg;i§'éé?§eét,;tHén the experimental grgﬁﬁ?»
in* the D%terberg Séudy'shmu]d Eave iéarneﬂ toAreadlbettET than the c@ntrgT
éraup, allgther things benng equal , Dgterberg Faund that the expernmental
: .
group was Superlor‘ to the control group on varlaus meaSUFES of reading |
7 VSChIE?EmEﬁFSSFtEF ten we?ks, and at the end‘of one year.
féi . 7 Taken as a who]e,‘thgvevidence cited abav;_fs not é@nvin@iﬁg-éaqcerﬁiﬂg
T;Q%f'”' the questnon’of whether phonclcqlcal interference in ieaFAing-tD read exists.
it is nOt; clear in several works (Melmed Rentel & l(énnedy Rystrorn)_ whether -
3; ’ éubjéﬁts were actﬁaily dié]eﬁtlSPEEkEFS or whether children wer%sassumed to.
?e %Eé]éﬁt speakers becsuse_thevaerézfrom lower Soci@ecgn@mic Status (SESi
gfoups; S In the Heiméd studf, in particular, it is unlikely that the third
’ grade gﬁildren were plre ,diélgcth speakers. At the very least vthey ’ yvf
. . should have been mixed dialect Speakerég >Quite frankly, it is unlikely

‘\) N | ) -. 3 » ‘ | - | | | é‘ )
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‘V 8 - v,‘ Ed-..v,‘i . -VI . o t!
aﬁthat a child cauld iave axperlenced threeryadeS of the-standard Amerlﬁag
Schocl currlzu]um z}thaug sgmewﬂodlfngatlon |ﬂ,h|5 ]aﬂguaga bEhaVIDF ‘Ihls -7 ,
. ., :

- . hension in two ~1jor wayg.

';recent WCFkQOQ*%]EUEEIDﬁnéﬁd tESk;IW cl

.coupled wi'th the Fait that ‘the task used wag ”gghcal=]|ke” as was the Settung

at ,i\(ié

'nn WhlEh |t was glveﬁ makes 1t Unllke]y thaﬁ ervernacuiar wau]d be. ﬁal]ed

. ‘r'f- v .

forth by the Ehl]d ThlS latter |ﬁ§érpretat|an is CGFroborated by Some v

i}dFEﬁ‘$F§§Lk tcf.. CG]E, bore, H§11,
study on-constraints Of$text:aﬁd

& Dowley, 1978), as well as an additiona

setting ongmeasurgﬁeﬁt‘oF'meﬁfai'aBi]f;y (Orasanu, 1977). B }  §3¥ oo

Grammatical lﬁtEFFEFEﬂEE ‘ S N e S e

It‘has.been Suggested by Stewart'(1§59f Earatz (1969) and ctg;rs
(éfngeStefaﬁc 1377, Ha]] & Freedle, 1975) that the daFferen:ES between
the grammar of VBE speakers and the SE grammar- of lﬂstruatlenal mater‘a]sh
ln_rgfdingbis a ma;mr cause of poor Fead;ﬁg achlevemept amapg VBE 3pe$kef§;
Ccmprghensj@ﬁ may be a more d}Ffisuiﬁ undertaking for VBEzséeakeFS as a? J

EOHSEQUEHEE oF these grammatlga] dIFFEFEﬂEES . g ’ 4
Dne would PFEdICt that VBE Syﬁ%ax cauld interfere with Feadfné cgﬁgre%
Fngt, interference Ebuld‘arise in cases where
the SE sentence is intefprétaé as a non-~equivalent VBE éenténﬁe. One
éxéﬁpie isipresaﬂted by Stewart (1569),*iﬁXWhichxthé_§E sentence, ”His
eye''3:\<li3:|;:u§ﬂ,'Ai may be integpreted by thé VBE speaker to mean bctﬁ.oF his
‘eyes 'e‘ open because it resemb]es ‘the VB E.EEﬁtEﬁCé ”%}s EYES'GpEﬁ” more

than it does “H?s eye open.'" The Iatter is the VBE equ:vajgnt of ”H:

-

- )

{gye‘s open." Ancther example, a‘sDﬁPDIﬂted out by Stewart, is tbg\&



‘-speaker mlght |ﬂterpret as a pFeSEﬁt tense’ actlon beaau&e he may not have

v]aa?ued that the led' marks past tense,

V7 g e .+ On the Dialect Question and.Reading
: . oo
L,

intéfpfgtétién DF "He .will be %?sy“ as |mp]y|ng habltuaiéfctlcn beééuse

”be“'jhiVBE Tsvusea as a marker for habitual acgion: ''He be busy,."

) Flna]ly, therq\are %éntenﬁeg'liké;“Ha waﬁtéé to go.homer“ whiﬁh the VBE

4 3

=
~ ) . N .

i

The SEEQnd type of pctentna] Lhterférence tHat might arise as é

=’

. Fesult oF the leFerénEE between VBE Syntax and SE syntax is more lﬁdlrect

'EVIdence suggests that the two dla]ects represent leFerenE‘ drﬁg;%ﬁhemas

]

(Labav, 1970; HaM e Freedle, 1973, 1975; Ba ratz, 1969). A child who " Pt

#

mos t fampliar wuth~yBE, e.g., a lcwar glass B]ack wn]] ;end to encode in
his short-term semantic memory sentEﬁce-inFarmation Eofregpcnging to Ihaﬁi

de Likewise, a child who is most Famj]iaf-with SE will tend to encode

in hiS short-term semantic memory sentence -information corresponding te the

- standard code. If the ihcoming stimu]us for a Black subject is in his

Lo P
1

:- : 7xv A - . ~ & R . " §‘ - = . ! . !
familiar dialect, he does not have to do any extra work in encoding the.
. . | ) - N N I

. . \ . : IR . )
=iqfcrmaticn Sinée it already is in his preferred languagd. .Thus, his shortp

teFm semantic memory is in a ''non-standard' dtate.. If he usually retrieves, ,

¢ : / . BN
. . = N ¥

'fﬁhis'iﬁfcrmatian;jq{tha same form as it is coded in his mgméﬁy,_hg.wi]1”

1 14"‘

C a‘,i' '\ S ) . .
produce’ a ‘large’ number of non-standard Structures. 1f, on the other hand,

the incoming stimulus is in SE, as in a printed text, encoding in VBE will
“ - ' T

place the burden of an extra processing step on th VEE;SQEEEEF as;hg'@rh

she moves lfrom the printed SE text to the meaning L .
~ | o
\ 1§
=
<3 N \

i

Ey



’ métefial written-in sentence. pattefns less frequently used in their oral

.'1. .. .v f' & v
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u ! |
Whatever- the precise process ihvcleed in reading, it is reégénab]g&tc%ﬂ

assume. that b@th SE and VBE speakars, at some point in the' proges@, do a
syntactlc/semantlc analy5|s of 'the wrltten SEﬂtEﬂce ThIS aﬂalySIs is by
 ﬁece§si€yﬁba§ed on SE syntax, chever, the VBE speaker must perFarm an

add|tlanél analy5|s of flndlng the VBE syﬁtax that is the equiqéleﬁt @F'thé
SE form. In Dthér'wokds, the VBE spéaker must be abie to pErFQFm a SE

, , ) q
énalysis,,as does t e SE 5peaker but then find the equnvalent VBE f@rﬂ as .

. well. "This éxtraégtep in read4n§{1>hlle not interfering wnth thE*CCmpFEE
heﬁsian GF ény indiyidua]‘seﬁtéﬁce may acéumuiate over Iérge amcuﬁfs;cf

s

‘reading materlal to- the pc:nt where comprehensuan is irnterfered wnth

indirect evidence on the ques;icr1afgrammatiaal interFerence is provided

by Rudde]l (1963) and Tatham (1870) THéy both found that SE sﬁeakihnghita -

R

,elemeﬁtary SEhDQ] chlidren cgmprehended materral written "in grammatlcal sen=

tenﬁe-pattEEns.more Frequently»usediin_their oral language better than’

 ]anguage
In a related study, Sims (1972) analyzed théiréadiﬁg erréF5 bF 10 VBE

e . | 7 o L , .o
. speaking se;cnd_grade chy 1dren when they read dialect and standard stories

iFr@m the Baratz (Noté 2) reéders; An examination of her data showed that the

" standard stories were read with the same or fewer errors than were thé
N N \ .

diaiest stories. “

Jchnscn and SImDﬂS (1973) . asked SEtDnd and tHird grade Black children

j\ to read eqpiya]ent.stornes written in nggnd VBE. syntax " They Fcund no

7
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EcmprehEnsicﬁ and recall.

A 'note of caution must be 5@unded‘regardié§:tﬁé Sims (1972) and the

d

,thﬁéén and Simons (1973) studies. The éamp]ergsed in these studies 'included

o X : 7 e . N L Ji ‘ ‘ . ) 7 7 i . 7. 7.v ..
children, who had in alljlnkelnhoad.been-nhstructédféj;f a relatively. long
e el o Ly L , L o
period-in SE; theréfgrg,'ane would -not' expect their performance in VBE to ™

r

be superior.

' b
A study by Labov (1970) attempted tgidetermlne dlrectly the dégree of

interference prﬁduzed by a partlzular grammatlcal feature, the past tense.=

[

.M VBE speakers typlcally cmlt thlS mofphema in spoken language

-

morpheme ”E

. ThHe question\is, . do they. understand that the ''e d” signals past tense? £

they ‘do ﬁ@t,Qﬁig)their,;omprehension'aF this aspect of the sentente would
suffer, and thislwcuiﬂ,be a case EF»direit intetFEFEﬂEE; _In an fhgeniéus.

experiment degfghed to answer th|5 quastlcn Labdv asked junior high scheol

VBE speakers to read aloud SEHtEﬁﬁES Ilke the faIIOW|ng 'When. | passed:’
' . 5 Y A
by, | tead the-pcstafsr | locked Fgr trouble.when | read the3news:” ThElF
e ]
: ‘pFGﬁUﬁEIatIDﬂ of the hamagféph ''read'' indicated whether or not they under—

stood the e d” to be & past tense marker. Labcv Faund thatohis subjects
were able-té zéﬁpgehendfthe past tense marker 35% to 55% of ‘the time. This

fact suggests that«failure togunderstand the ”ég“iinterFered.with compre= -

"“f, ?_5,, =

hension more, than Eélf:the time: In a more detailed aﬁa]ysis,.gabaviéémparéd

subjects’ SEnsitiVTty ;p*ihe grammatical or the phanologlcal COﬂStralﬂtS on’
:}

:onsanant cluster S|mplrf|:atuaﬁ and - é e ffe cts DF Feadlﬂg the “ed“ suffix.
o K 1§‘i'l 5 '
=1 ‘ g“"ﬁ;,,i« ’ , )
ll
. . 1 hi
, . 11 |
* &
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He faqﬁd that subjects who were more 52ﬁﬁftﬁqgi;£_
~read the e 5&ntenq§s Edﬁrectiy mEEE éFEEﬁ than sub15§tsi'

,:SEﬂﬁltIVE to the phonolégnsa] constralnts or For whom the

~phaﬁclagicél and.gramqét:gal |nterference may have to be rEV|5ed It may‘

-—-;/“b:
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dpnstraints were
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l

equal. Thusksubgects wh@ deletad the “ed“ less often, regarfless of whether ,

= 3 . - '?- i. s : N . o b i )
.the following word began, with a consonant or a vowel, were the” etter readers -
of. the test sentence. °/ g ¢ : : i

a ‘ * f . . R =

_Q{ven-thE;dsta,.r%iappears that the hyﬁctheses advaﬁ:ed concerning

< f
le i

be that VBE daes not nterfere wnth the ach|5|t|an “of readlﬁg skxlls for

Ca -
»

:ail VEE Speakers in all eduﬁatlonal situations. Indeed, Piestrup (1973)

T | =

¥

~ has SHQWH that the Ways teacﬁersfcgmmunigate in the classroom are crucial,

- L o
to Chl]ﬂréﬁ S success in ]earnnng to read Moreover, she states that

sgafforts t@*flnd d F cits in children or to focus on their

”’A'

€

language dqffgrenges may.’ Qn]y cdpfound the problems of negative teacher

: expecggtian$~and‘ev§ﬁe t@ehprob em ﬁF functional conflict between
N :ﬁeaiheés'aﬁd ;hiidren:wfthféifferént cultural ba;kgrc;ﬁds. Teachers -
can alienate éﬁildﬁén_FrDm léérﬁiﬁg byvéubtly rejéctiﬂg their-Black
épeecﬁ, They ééﬁadiiéDUFaQE thémlby’imp]yihg'by:taﬁe, §es£ure and

even by silence that‘the children la;k~poteﬁtial. Children, in turn,
can shaw the;r FéSI]IEﬂEE Ey Engaglng in verbal p]ay and rutua1
‘ :ﬁsult apart from thé teacher ‘Oﬁgthéy can wntﬁdraw into a moody

siiencag Neithgr strategy heips.them ta learn to.read.. (p 170)

—_ - . e -
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Lexnia] and Eaﬁtent InterFeremce

A " The data ihf%hjsiﬁategory are the scantest of all. This bs espec:ally

a o g

true whaniwe think cf vgcabu]ary Eé‘iéﬁtéﬂt (SEE,lfGF examp e’ Fazden 1972)
. - . ) v ) :
* . Nevertheless, a few generalizations can be made;- It appears that peor minor--
" ’ . ‘ . i - - ﬂ . ! . -i:_
oty group-ihiidréﬁf%@nsiétent]y show slcweﬁ TexiJaP,dévefbbment'as measured
* bl : x),

E? (;) vcgabglary subtasts @f 1Q tests ]:ke the IsC (seéfafar'example,

s = . : - T

,i' Shuey, 1566) (2) lf,ﬂi of SYHtEEtlﬁ regpaﬂdlnq in. Entw:stle type Free

Fu a.

: * Y
N associatian»tests “and (3) nition Vﬂgabulary tests like the Peabcdy i
N N . R

ch, théggﬁ.not without;its methoda]ogiﬁgl'Flaws, has Eéén!

= sy “:—;‘*-—_

Ngte 3,n S

;perférﬁéd aﬁ.?@iabﬂléfy and,the;VEE guegfion}n§Wiiiiam5'and Riven

’BOEHméRéadIHESS Teﬁlras :a Fuﬁctlan

Note Q) lﬂVEStlgated score :haﬁges on th

L

_o? :hanges in the vbﬁabu]ar' f fhe-tast in thg dlréEtIDn g% VBE They

fﬁun&ythat.when the vécabg]ary on this test was ihanged so that itaféfleigéd
«4 ; - : \

sghcols pechrmed at a lavel camparabie to the Whlte m*dd]e clé -sam mplé

) on which tha.tést wagzstandardizéd Thus it would appear that élalect

has an effect on camprehen5|@n at the ]EXIEE] level as Studled by W|11|amsll

' aﬁdbﬁjyer§i4 HDwevér,éthese'requts are Scmewhat weakened byithe Factvthat_
there was no control gréupi df=Wl]]IamS and Rfvers had used Whnte children

41“

as a cantrcl and stu]] producad the - same results for’ B]aik ﬁﬁl]@FEﬁ, thefr

data-would be mgfe?cchIﬁciﬁg and they# E]éim more justufledi

) "vﬁéémprehensi@n-and the-dialect qugétign has also been iﬁﬁéétiaged‘by

Hall, Reder,.and Cole (1975)} This research avoids our m@jé% criticism
. . - - ) . v ‘1 B § i




=

(o

&

whiéh tested ~thei aFFéﬁts¥ of ‘racial gpoup membershlp and dlaleit on.

. . %
, experlméﬂtg_ SlXtEEﬁ were B]ack and an equal number were Whlta

-

’bétter thahlB1aEkS in SE; Blacks perfcrmed better than WhltEE in VBE;

it

A e .
* On the Dialect Question- and Reading

Of MWilliams and Rivers' work. Hall et al. conducted an wXperiment

sty

unSEfUEtUFEd ‘and Lmrcbedjﬁreca]l for comprehEﬂsi@ﬁ Q? simple storlas.

Tharty twa Ch!]dFEn, agé A year;‘é months, were the subjectS.FoF the

séfoupg of FQUF@Ehi]ﬁﬁEﬁ witHiﬁweaih Féiia] group were random]y:assqgﬁed

!

to the EXPEFImEﬂtE]}EDndIt|OﬁS such that order of Exposure to experi-
R . {\»

(Black and’ Whlie} and dialects (Standard Engllsh vs. Vernacular

oy

Black EngI;sh) were COUﬁtEFba]EﬁCEd ,fhey.FOUﬂd that Whites'performed

P};

vBlaﬁks tested in VBE were equivalent to whntes tested in SE; and Whites

perfarmed bétter in SE than in VBE.

Discussion . - L o - _

What emerges from these studies, which vary in their degree
ness, is a complex and unclear picture. Dialect can be interpreted either

asﬁé facilitator (cf. Williams & Rivers, Note 3§ Hall, Reder, & Epié; 1975)
: | ! o -ole,
or an interferer (cf. Hall & Freedle; 1973, 1975). The unclear nature of

the findings from these studies suggests that some of our prevailing hypoth-

'~; eses about dialect and readlng might need to be revised. But which direction

should the revision take? Certa|n1y, the payoFF does*nct seem to reside in
! .

a wholesale emphasis on children's repetition or non-repetition of selected

grammatical features in the context of sentences. Nor does.it seem to lie F
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5 i . --';_j"—, - : ,{ ] 3 I St

in an emphasis on Ehl]dFEﬂ 5 abnllty to acqulré the phonalogy of SE The

raal payeff most likely resides in resaarih on the -ethnography oF cammunxé
S|tuat10nal dlfferehﬁes in lenguage function- and use which are obscured in
'éxpe%lmental Fesearéhii WHi]éiwe céﬂnct specify the’ detau]s of th151§p§raach
heée, we can cite two i?lustratf?e works. We refer:thé'rgadéf‘té Piéstrupﬂ?ei
Fesearch‘on the effects of teaching styles on Black First_g%aders' reading
achievement (1973), and Ward's study of an entire community and its coﬁm&ni-f'
catire habits (1971)§ |

;-Ih the pages thét fo]]o& we would like to present some questions Fof
_researﬁf which should ultlmately provide the information needed to makei:-a
claims abaut dialect and reading, The needed information can best be étatéd _
i; terﬁs of questiéns having to do with Eulturai~variéti@ﬁ-aﬁd léﬂguage use. 
The list of questions is not.exhausﬁivej but rather ijﬁustﬁative. -Underlying
éazhaquestion fs the aésumptiaﬁ that there are group differences related to
the context of experience. The questions are focused on two aspects.of

atterns

language: (1) differences.in language stru;turg;gnd!gpntggt; and (2)

Qf_langgagé use and function.

,,_ 7 - . ‘ _ o 7 -

The specific questions which are posed draw upon two kinds of data in
Behavioral Science; namely, sociolinguistics and developmental psychology.
With respect .to sociolinguistics, they build upon and extend the work of

Labov (1972) on elaboration of structure; of HDQSFDﬂ'(]EEB) cific

registers and shifts in same; of Ward (1971), Horner (1968), and Cole, Dore,
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Hé]i, and Dowley (1978) on the communication network as portrayed in the

- [ -

home. and immédiata‘surfounds: and on language use in a school activity

‘(Cazdén Jahn, E Hymes, ]972 Slnclalr & Cau]thard 1975). Régard%ng

o
4 Ii

'deve]opmentEI pStho]ogy, the questions bul]d upon and Extend the wark of
- HESS (1963) or Eognltlve ‘environments, and White and Watts (1973) on the

EﬁViF@ﬂW&ﬁt\Df the Ehl]d.lﬂ geﬁeral;

'SttuitUFé and Content

L
(17 Are there d|Fferences in the way E]ack and | WhltE gpeakars

SErgEtyfeﬁEQr§|OﬁS of the lexicon? Hall (Note 5) has hypothES|zed that

there might be certain differences iﬁvthetway in which speakers of Black

dialect and SE structure prepositions, for example. Some Black adu}ts have

e

been observed to Sayﬂthe following to children: "John, sit to the table."
In this instance, a SE speaker would probably say: ”Johnz sit at tgé |
table.'" The question is whetHer or not the rendering, !'sit to the Eable”
"does not give the Ehilg a different relationship bééweeﬂ himself and the
#abjeititable than that interpretable from ''John, sit at the table.'' Esseh;
éially, tﬁg first instance is méra factive than locative.
Dn a broader s;ale, the reason for asking this question lies in its

centrality of our experience as humans. Space and tjme, both of which can
be readily revealed through prepesitiohs, are basic Qoordinates of exper-

iencg. Since only one object can Le in a given place at a given time,

spatial locatives provide an indispensable device for identification purposes.

""Harrd me the 'spoon on the table." identifies the spoon that the speaker is

° .
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referring to. The place adverbial, ''on the table,'" indicates a search Fié]ﬂ,
‘ - 4 )
and tha'head noun, ”spacn,” prov:des the target déSﬁ?lpthﬂ As Mi]]er and . /

JOhﬁSOﬂ Eanrd (1976) lndlcate, how a search is to’ be exé\uted depend§ on the

i 5 - .

k't on, in,'ata_byS #‘g\

paftlcular prepos:tloﬂ ‘relating the target tD_thé lén’
under, etc. How children learn to delimit the geé?ix' o

Tfhe cultural

3

relevant to dlalegt and reading zomprehenSeaﬁ

w - ;,s' ‘
(2) Aﬁe there dlfFerenEés batween vatabulaﬁy u%ed in the homé and in

\ =

7§h§ 5zh301_5|tuatiaﬁ? AﬁSWEFSAtG thlanuestioﬁ might be;fDUﬁd first in raw

counts éna Freéuaniéas Q?ﬂleglcéi j%ems. l!i%dditicé, little is- known about
[ ’ . . " R
the scgia] class 1iFfEiﬁéﬁé§‘in the way in which certain péFtS of the lgxiaon
are Séfucturéd in dif?;ﬁgﬁt situations. A uggful guide in this aﬂa]YSlS '
would be Miller ahd'déjﬁéanELaird's (1976) theéry which déSEF!bES how certain

‘parts of the lexicon (i.e., spatial relationships and verbs of motion) might n

be structured. o o _ .

(3) Assuming that phonoflogy is an important determinant of dialect
, 2 — ] .

diqujgnie}fdaegrphgngygnigﬂay a role in producing misunderstanding between

teacher and student? This question can be seen to relate directly to the
role of dialect (particularly VBE) in learning to read. rsgpoﬁs (Mote 1).

‘example, has noted that one major behavioral consequence of the differences

between the VBE and SE phonological systems for reading acquisition is that

certain written words are pronounced differently by VBE than by SE speakers. .

The results of these differences are words, that have a pronunciation unique
. . .
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T v . D; the D??“E?ecﬁ. Qljéstiti:ﬁ and Readlﬁg
. to VBE, e.g., '"mest' - ''mess,' ''rest'' - ﬁ?e$§‘” Hhand® - "han." Md?éaver,“
-there are words whose VBE pronunciation regults in a diff;reﬁt QordT:e;g.;
”tas%“ - Ytess,' "mend" - "men,' "walked' - 'walk," ”Eoiﬂ”'* Yeoal.' ""find'! -
_.gfzgg,” etc, The latter result .in an éxtra set Df<ﬁém0ﬁh0ﬁés for VBE .
'séagkers. These differences in pronunciation, .for example, cauiq interFere
o wfﬁh the VBE speaker's acquisition of word reéggnitian Sﬁills. - O
X S e
Fa;Fgfﬁs_prUsage f
¢ (l) To what extent do ;l]dreﬂ ra]y on nag verbal as opposed to verbal

CUES in Obtalﬁlng'IﬂFOFmatléﬁ from the ﬁnVernment and communlcatlng iﬁf@?'
T T T

— GS’T

mat lqh about the enylranment t@ Gthéf57} We should ask how do children aiqulre

information from Dthars (adults, Dlder children, peers, etc. ); and Fugthe#i
o T .
how does "their iﬁfarmatioﬁfacquiSEEEOﬁ heréﬁﬂiffer,.and/gr hgw is it similar
? ° B
to that in' the naturally Oééufrihg events of their everyday llfe éuItUFaJ

L3

.differences may also be sjignificant in this area, F@Fagxa@p]Evayerﬁzaﬁﬂ:

Byers (1972) found that cultural background jnfluences non-verbal commun i~

\]:|\
m

cation between children and teachérs. 'Hhite,;hiidren were found to be m
v tow Q -
suice'sFui in gammunngat|ng non- VEFEE]]Y with a Whlte teacher than were

>

Elaﬁk chlldren, even thcugh the teathef pald as much attention to bGth
fid § B g - l,l—

(2). To what extent are there cultural d:Fferences in Ehl]dFEﬂ s

adoption of a hprthEtlca] staﬁzé toward linguistic quormatxgn? To study °
R

1
this qUEStISﬂ productively, the démaln of study must b) dellmnted " Analysis

E . % 5

of the use DF verbs and. iOﬁJUﬁEtIGﬂE in natGFa]] QEEUFFIﬁg speeah is one
way this delimitation can be aﬁcpmpiishedi .The use DF verbsi for example,
Q Lok . P =
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e

k] £

‘”rgiatiém ~ and theref@re also significant |n the dEEEFmIﬁétIQﬁsDF m?%ﬂiﬂQ!
) - ’ng~4" “ &L . : J
‘ ' (_€3) Hﬁw m:ght _the partu ipa nt structures of d|FFerent 5u]tura] graups

gantrrbute t@ misccmmUhugatlcn between students aﬂd teachers? éThcugh not
&7 v Tan )

“L VFQUS tDéthe Casua] Gbserver, the ways .in which interactiod in the class-
4 \‘& & e
’ r@@m is organized may 5:§h+¥ucant]y |nF]uenﬁe the success of a child I f

the partiéipapt;%trhcturés are in conflict with those of the s tudgh
culture, the students might not be able to learn or even show tife abilities

- j «~they possess. , Philips (1572)_provides an account of Native American chil-

: b ; ¥

' = ’ {
S

‘dren for whom such cultural conflict in the classréom causes difficulty.

By investigating these and other questions on structure and content
; - . : : ) \

and ﬁafterﬁs of usage of language it should be possibie to clarify the gxé;t
ﬁatureAgf how dialect may be used to facilitate or to hinder the réad?ng
. S

process.

Conclusion ! 2 !

In this paper, wgzhavegdegﬁfibad a QFOQE of studies on diaiegt variation.

These studies represent attémpts to locate the sources of difficulties for .-

dialect sfeakers on three di fferent levels: (?) phonoiogi;a?iv(z) grammatical,

fﬁfsz:é-(Bﬂ lexical and content. Théir Fiﬁﬁiﬁgsz tagen as ' a whD1e, do not ade-

quately |dent|Fy the SDUFCES of anF|cu]t|e5, th*y are bgth inconclusive and

can]n;tlngi They contain a number of methodaloglcal flaws which cast’ doubt

19
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R \Jﬂ( s
on theur valsthy More lmpartantly, it :gﬁqsiﬁe %:kgly that the theoretical.
A hypothesés wh:ch undeFTle these studués are in ﬁaéa o% rev15|on
oo Téesa hypctheses are based-an at least two Fal;e assumpt|0n5‘ Tg;%?TrSt
7 i%*iS_fhat ethnlc difFeFéﬁCEE in laﬁguage perfafmanie on OﬂE:QF the téree levels
;%#:; éF;énéIysiz provide evidence fof‘diél%;tiiﬁtééFéiEhée; \That phOﬁologlzal
1f o difFereﬁieg exist is, of cauks gEv;cus; that they actua]ly nnterFere to - .
X oot g e‘ i .
S a great degree @Tté\é ibild‘; IEé?nfﬁg.té réad is another question altogether.
iy The Secéndrassumpti@ﬁ is that the tes st-1jke gy;EatiQnshunder whﬂah experi-
ﬁ§$ | ments are candudied cén aquuateiy meesurelthe é%?ects of dialect. Resear;h
L ; | . :
Tlﬁ »Frcm thlS pér pgéglveﬂngnores the fact th%bltééchﬁng and'learniﬁg=do not
’GCEQF'?ﬂwEEDYEti@ﬂ éu% gﬁE |nF1uenced by SﬂéUétlﬂn and coritext. In a

repetition task, the phanology,!grammar, and v@cabuléry of a child may vary

;in‘ ~ from .that in his everyday speech.f Eontrivéd;{iaboratory=type tasks also

o . B \
T, . = B

‘miss more subtle dialect differences, both verbal éﬁd non-verbal, whiéhfmay

L.

- result in miscommunication. In order to capture such differgnces, the

function and significance of language within cultures must be included in

& any study of dialect interference, - a
1 ’ I '; ' B ) . N ° ’ .
Yy We have suggested several illustrative research questions which might

= . i

© 0 yield more adequate data in the area of dialect and reading. .These questions

_haifé .been divided into those concerned with (1) structure and content, and
B . ] . .

(%) patterns Df'languége use and function. All of these questions have at
least gne thing in common: they take into gansideratign the influence of

situation and context. Questions on structure, for example, are not asked

O . b

ERIC < | )

Aruitoxt provided by Eic: = H
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; _ .= :
student communication. Que%tiunsJ?n language use center on actual languag

-

in isolation, but in relation to the effects on taaﬁHEFéspudént or text- -
e(

experiences in the classroom and the home. In these ways; by making -studies

more in line with, the ethnography of communication,.aspects of dialect
: ‘;. ﬂ As : ° : Kl )

- =
= '

interference overlooked by prévioﬁs StudiéénténAbe examined. - . TN et
The implications of this type of research for reading lie primarily in

s 5

the area of reading instruction. |If researchérs can specify for educat0ﬁ§
actual sources of miscommunication in the educational experience of dialect
speakers, several benefits will be realized. Because® the diFferehces speci-

"efied wi\},bg ones which actually result in a lowering of school achievement,

VLo a-clearer picture of dialect interference will emerge. Educators will thus
. ) . . - -~

\Eg-begtg? equipped to handle problems of diaﬂeiﬁ_that emerge. As they become

[

more sensitive to the cultura} differences that influence.teaching and
léarning, teaihérs.will bggaéla to modify:thebways in whieh they interact
“with diakﬁét=épeakiﬂg students fb better azccmm@datevthém{ not only in
égtua].iﬁstrﬂctiOﬁai meﬁhéd;, but in other ways ds well. Changes might
also be seen in fhe méteria]saused for reading fnstrugtiﬁﬁ; ﬁniike éhe
suggestions of the sixties ﬁe:g;; dialect readers), however, they would be
both t;éaraticaliQVmQtivated and based on empirigar evfdeﬁﬁe; ) |
Uitimateiy,ﬁwe waui& hope that reseéréh ?rom Eheﬁﬁerspe;tive wé have

outlined would contribute to the elimination of inequities in-American

education.

g

FRIC . !
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