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often sugge e that cei to intaspects of Ve'rnacul IlEng 1 ish .a titer-

fare with the reading 9f Black dip pdakesrS'." iti thrs per, eepreseit
1. -tive studies on dialect 1 rference 6e.-reviewed and discus Tliese

.
0 ..Studies are considered ording to h0,,three 1 els of an y on which
.

ph:01101.0g i cal
.. .

ycagirria La 3 lexicalthey hatl'e. been conduEted;
. - - .

and content. The y, 1 i cat t Of theSel,sti_i4ig- for rapding-berfilmance are
tt,

discussed and - reasons for thp\egyivdcarilpture: 4f the irMng$' svgge)

Finally, questions for furthe r ea.rch pate p
-
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ion and Reading

a twofold purpose. The first is to descr be'st-

on di ,l±ect variation 1(id to discuss the implications of those studies,f6r

,.

reaaing perforMance. The second is to raise some relevant questions for

resear ,that are suggested by the current state of affair

The a l ectj variant to be described is Vernacular Black Engliu

The leve
LIS

iof analysis to be considered are: ),phonologital,

'matical4 and (3) lexical and

imp of these data for

content. In the 'procep of discussing the

ding performance we will suggest r &son,s

for` the eq ivocal nature: of many of the existing findings- Finally, we

7k1 L ' -st questions toward which furthe

Phon 1 yical Interference

research might be directed.

0° :A sizeable body of literature exists -on phonology and gr mar as they

=relate to-

I
ending interference amongfilack,dialect speakers. Generally

speaking, the distinction between grammatical and phonolggical features

of Black dialect is not clear cut, Simons (Nate categorization of VBC-

featUres illustrates theAiffi lty of making this di,s,tcinction:illustrates

First, there are features that are wholly pirndftgical such

f
consonant cluster simplifi=cation monomorphemic words, e.g

tess," "desk" "de econd, eter4 are features that
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are phonological in origiq but intersect with consonant cluster

siplifieation in words with past ten-Sx morphemes, e.g., "liked"

"lik " "passed" v6a Third,:,there are features that

are clearly gram atieal such as the invw--iant "be." (p. 3)

In a dy aring on the qUestion of -phorbologicaI interference,

Melmed (1`71) invpstigpted the major phonolOgpeal features in which VBE

differ& from Standard, English (SE)--"r-lessness," "f-lessness," consonant

."
cluster simprification, weakening cif final consonants, and vowel variations.

He compared third grade Black children 'with third ,grade White children on.

their ability to discrr-inate these phomilogical feat.ures aui t 1r, to

produce them, to cpmprehend them in oral reading, and to comprehen '°themgo,
- -

i n s i l e n t read ng., He faund that the Blacks differed from the Whites both

uditory_discriminatien and, production of the selected features. :The

Blacks failed-to discriminate the features more often tharth Whites'and,

they-also produced them .more often than the Whites. This difference Wes

taken -'as aAemon tration that the Blacks were dFaitct speakers and the

Whites were not. If phonO1 'Catrinterferences exist, the. speakers who

.72

exhibited the most dialect features, in this study the Black
P
adbects,

should do less well on the reading measures than' those who

fewer dialect features, Ilere the White subject, If there is nb phono-

logical interference, then there' should be ndifferenc e on the -reading

A

measures. The latter was found to be the case Melmed" subjects.

While thew Black subjects differed on auditory ditcnimination and pro-
\

duct onof the selected phonological featurps, hey-did not differ on

thelr ability to comprehend them in oral and silent reading.
, ,
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Rystrom (1970) conducted another-study bearing-on the qtestion 'of

'phonological interference. He compared the effect of training in the
,

production of SE phonology on the reading' achievement of VBE speakers.

TIle experimental group received training in producing. SEphonology; the

control group received language' arts training
. without parti.cular emphasis

on SE. Reading instruction for both groups 'was equally divided between

basal reader and phonics approaches. He found that nejther'training in

SE phonology nor type of reading instruction produced significant,differ-

en aS in reading achievement on four measures of reading achievement.

In another study, Rentel and Kennedy (1972) investigated' the effects

of pattern,-drill in SE on first grade Appalachian dialect speakers and its-

ib luente on reading achievement. They employed the same research strategy

as Ryslrom to test the hypothesis of phonological and grammatical interfe

.ence. They ctinipared the .reading achievement of three experimental classes
4

who received drill on the phonological and grammatical eatures of

SE that.conflict with Appalachian dialect wi

received-no spec at training. Thu in the same

three controlsclasses who

ay as R9stom, they attemp

to manipulate the amount of ialect to see if it affected reading achieveme

If dialect interferes, the

ence less, int

oup that ceives training in SE'shOuld experi-
,

ciente and do better in ;reading than a comparable group who

have no training and, experience more dialect,.interference. Employin

post test, design, Renel and Kennedy fond no difference in readin

anent bet een.the experimental and control groups.
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fuetherindirect eVfdence on the-question of .phon6lo 'cal interference

provided by Osterberg (1961), who 'studied readirr9 acg isition in a dia-

/lect area of Sweden. He conducted an experiment jn wh _h a group of fi

rade, children_ were taught.for the first ten weeks of he school year with,

-_oks especially written to conform to the phonologi-cal features of the

laledt area in'which they liVed. -A control group received instruction=..
'y----'

t

using standard texts that conformed to the standard Swedish speech: If

. .1 .
.

'......

phonological interference with learning to read exi ts, then teaching
- r

students to read with texts that conform `to their phonological system

shOuld=recluce this interference. and thus increase readingaChievement.

Assuming this line'of reasoning is correCt then the experimental group, .

in.the Osterberg study should have learned to read tettoe than the control

group, e)lother: things being equal. Osterberg found that -the ,exerimental

group was-superior to the.control groUp on various measures of reading

achieviemeAt after ten weeks, and at the end of one year.

Taken as a whole, the evidence cited above. 'is not convincing concerning

the gUestion of whether phonological interference in learning. to read' exists.

It is not clear in several works (Melmed; Rentel & Kennedy Ryst om) whether

subjects were actually dialect speakers or whether children were assumed to

dialect speakers becaUse.they-were'f-om lower SocioeconoMic Status (SES)

g oups. i the Melmed study, particular, it is unlikely that the third

grade Children were pUrediale-t speakers. At the very- least they

should have been mixed dialect speekers. Quite frankly, it is unlikely
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61. that a child could lave experienced

school cu Ldifum w shout some \modi

ades of the standard Atheri cart':

his Jangu _ beh6vio. ;rhis,

coupled with the fact that the task _usecrwas "school lik '

r

hick i t was g ven -makes i t unli ke ly thar vernacular woul d be .ca I led

]s was-the setting

forth by the child: This later.
7,

rotation is corroborated by some.

recent work on'*-ituatiOn and task in c dren',$ talk kc'f. Core, bore, Hall,

& Rowley, 1978), as well a an addi.tiona stuOy on. onstraints Of text add

Setting ongmeasulent of men'fal abi 1 _ty (Orasanu, 1977).

Grammatical Interference

It has been suggested by Stewart 1969 ratz (1969), and others

(cf. DeSte ano, 1977; Hall & Freedle, 1.975) :that the differences between.

the grammar 'of VBE speakers and the SE grammar of instructional mate als-

inreading As a major cause 6f poor reading achievement among VBE speakers.

Comprehension may be a more difficult undei-taking. for VBE speakers as a

consequence of these grammatical differences.

0
One would

..

predict that VBE syntaX could interfere.with reading coMpret

hension in two 3jor ways. First, interference could arise in cases where

the SE sentence is interpreted as 'a nonequivalent VBE sentence. One

example is presented by Stewart (1969),- in which the SE sentence, "His

eye's open," may be intereted by the VBE speaker to mean both of his

eyesare open because it resembles'the VBE sentence "his eyes open". more

than it does "His eye open." The latter is the VBE equivaAnt of "His

eye's open." Another .example also pointed out by Stewart, is
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' as implying habitual actionl- because

"be" VBE is use as a marker fqr habitual action:

Finally; therq are

be busy,

Sentences like"He wanted-to go home," which the VBE

-,speaker might interpret- as a present tense- action because he may not'haVe

leatped that the " d" marks past tense.

The second type of potential llpterference that might ari

result of the difference between VBE syntax and SE syntax is more Jndirect..

Evidence suggests that the two dialects represent diffeK661---Codhmg-,_,:hemes,___

(Labov, 1970; He N& Freedl.e, 1973, 1975; Eldratz, 1969). A child who is

most familiar with ,VBE, a lower'Class Black, will tend to encode in

his hort-term semantic memory sentence-inforMation corresponding to that

cede. Likewise, a child who is most familiar with SE will tend to encode

in his short-term semantic memory sentence infprmation corresponding to the

standard coqe. If the incoming stimulus for a Black subject. is in his

familiar dialect, he does not have to do any extra work in encoding the -
,

1

information sine it already is in his preferred language', .Thus, his short-
_

term semantic memory is in a "non-standard" Mate.. If he usually retrieves=:

this'information-in the same form as it is coded in his memory, he. will-

produte:a *largeinumber of non-standard structures. If, on the other hand,

the incoming ,stimulus i-s in SE, as in a printed text, encoding in VBE will

place the burden of an extra processing step

she moves if

an, the VBE speaker as, ie 0

-m the: intedSE text to the meaning.:,
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Whatever the, precise process involLd in reading it is reason able". to

assume. that both SE and VBE- speakers, -e point in the p!-ocos icis a

syntac lc/semantic analYsis of written Sentence.. This analy-

necessitrbased on. SE syntax. However, the VBE speaker must perform an

additional analysis of finding the VBE syntax that is the equivalent of the

Sr form. In other wohds, the VBE

analysis, as does the St speaker,

speaker must be able to peeform-,a-SE

but then find the equivalent VBE form as

well. This extrasitep in readin hi le not interfering with the pre-

hension of any indiytdual'sentence, may accumulate over large amounts :of

reading material to-the point where comprehension siriterfered with.

indirect evidence on the quesition0T5rammatical terference is provided

by Ruddell (1963) and fitham (1970)- 'They both found that SE speaking White

.elementary school children comprehended material written In grammatical sen-

tencepatteris more frequently used' in their oral language better than;

meter al written in sentenCe. pgtterns less frequently used in their"oral

language.

.

In a related study,,Sims (1972), analyzed the reading errors -of 10 VBE

!',speaking second: grade childrep when they ad dialect and standard, tories

from the Baratz (Note 2) readers; An examination of her data showed that the

stand d stories were read with the same or fewer errors than were the

dialect stories.

Johnson and Simons (1973) asked second and third grade Black children

to read equivalent stories written in SE nd VBE syntax. They found no
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difference between the Aialect and tandard 'versions of the stori

comprehension and recall.

A'note of caution must be sounded regardi-ng the Sims ('1972) and the

Johnson and Simons (1973) studies. The sample Used in these studies included

children, erho had in aftlikeiihoodbeen instructed o r a elatively long

period SE; therefore, one would not expect their performana,e in VBE

superior.

A- study by Labov 0970 attempted .determine directly the degree of

interference produCed by e particular gramenatical feature, the past tense.

P
morpheme "- VBE speakers typically omitthis morpheme in spoken language.

The question .do they:understand.that the "ed" signals past tense ? If

they-do not, their comprehension of this aspect of the S'entente would

suffer, .and this would be a case of direct interference. In an ingenious.

experiment deSigned to answer this question, LabOY asked-junior high school
.

VBE speakers to read aloud sentences iike the following: 'When, I passed

by, I read the-posters. A looked far trouble when I read the news-.." Their

,pronunciation-of the homograph "read" indicatedwhether or nbt they unde

stood_ the "ed" to be'a-past tense marker., Labov found that, his subjects
o

were able to comprehend{ the p.ast tense marker 35% to 55% of the time. This

fact suggests that;Jailure to.understand the
S,

hension more, than higif, the time: In a more detailed analysis,- Labov-cc -aared

d" interfered with compre-

sensitivity tothe grammatical or the phonological constraints onsubjec
.

consonant cluster simplifica ion and-i effects. eading'the "ed" suffix.
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found that subjects who were more sensi

1g

ical const aints-

read the fled" senter4s correctly mare often than 41.1pjects

-sensitive to the phonolOgical constraints or for whom the

Were more

nstra n s were

equal. Thus subjects who -deleted the " d" less often, r9gar Tess. -of- whether

the following word began, with a

of the test sentence.

Given the data,

consonant or a vowel, were the

appeart that= the hypotheses advanded concerningg

phonological pnd.gramMatical interference may have to be revised. It may

be that VBE does not interfere with the acquisition of reading skills for

VBE speakers in all educational situations. Indeed Piestrup (1973)

has shown that the ways teache s communicate in the classroom are crucial,

to children's success in learning to read. Moreove r, she states that

;efforts tefind deficit in children or to fotus on their

language differences may only c found.the problems of negative teacher

expectations, and eAtie the prob- em of functional conflict between

teachers and Childrenvith'different cultural backgrounds. Teachers.

can alienate children from learning by subtly rejecting their -Black

speech. They can discourage them by implying'by tone, 'gesture and

even by silence that the children lack potential. Children, in turn,

can show their. -res-11 ence-by engaging in verbal play and ritual

'insult apart from the teacher, octhey- can withdraw into a moody

silence.? Neither strategy hel them to learn to read.. (p 170)
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The data in hiS- -category:are the scan

11

st of al This

true when we think of vocabulary as content (see, for exampl Cazden, 1972).

Nevertheless few generalizations can b_ Made.- It appears that poor minor

--.vity group childreh?Consistently show slower

c
vocabAlary subtests ICI tests like the _ISC (see for example,

h0ey, 196) (2 440 of syntactic responding laEntwiStle- ype free

le 1 artieveloOment as measured

)

,

association tests; and (3 ) recognition vocabulary tests like the Peabody.

eArch, though not without its methodologIcal flaws, has beerL

vocabulary and the VBE question. h,. Williams and River ote,3,-/-

---, _
Note 4) investigated score changes on the:Boehm-,Readiness Test as func ion

, ... ,., :
,

o change s7 in the vOcabulary of the test 4- -n the direction_ /BE. They
.

,,

fOun49that when the vocabulary on this test was changed so that it..reflected

theid- experiential network, poor Black children in the ,Louis public

schools performed at a level comparable to the White coddle class sample,-

on which the test was:standardized. Thus, it would appear that dialect

has an effect on comprehension at the lexical level as studied bY,Williams

and Ri e . However, these results are somewhat weakened by the facf that

there was no control group if -Wi H ams and RNers had used White children

as a control and still produced the same results for Black cr l ren, their

data would be more'convincingand their claim more justified.

,'Comprehension-and the dialect queStion has also been investiaged by

Hall, Reder,.and Cole 1975). This research avoids ou 1114-1 criticism
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of Willie s and Rivers' work. Hall et al, conducted an

which tested the effects of racial

unstruc ured -and Liproh recall- for comprehension of simple

Thirtytwo ch'ldren, a e 4 ye= s -6 months, ere the

12

group membership and dialect

e)iperirr1e t. Sixtee'n were Black and an equal number

Orles.

subjects for the

=White,

-groups of fourchildren ithin,each racial group were randomly a igned

---

to the experimental,-,conditions such that order of expbsure,to experi-

.... . tl. ..,-_,-

menter (Black ancl-Whi.tit- and dialects (Standard English vs. Vernacular

Black EnOkh) were counterbalanced. They found that Whites perforMed

better than Blacks in. SE Blacks performed better IKan Whites in VBE;

:Blacks tested in VBE were equivalent to Whites tested in SE;. and Whites

'performed Netter in SE than in VBE.

Discussion .

What emerges from these studies, which vary in their degree of

ness, is a complex and unclear picture, Dialect can be rnterpreted either

as a facilitator (cf. Williams & Rivers, Note 3; Hall, Reder, & Cole, 1975)

eh

or an interferer ( . Hall & Freedle 1973, 1975). The unclear nature of

the findings from these studies suggests that some of our prevailing hypoth-

eses about dialect and reading might need to be revised. But which direction

should the revision take? Certainly, the payoff does 'ridt seem to reside in

a wholesale emphasis on children's repetition or non-repetition of selected

grammatical- features in the context of sentences. Nor does it seem to lie-
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in an emphasis on children' -s ability to acquire the phonology of SE.. The

real payoff Most,likely resides. in research on the :ethnography of CommunN.

catjOnThjs approadi:Mill capture.-subtl,ei but impOrtaht cultural and

Situational differences in language function and .use which are obscured in

ekperimental research. While me cannot specify the`details of this approach

here, we can cite two illustrative works. We refer the reader. to PiestrUp's

research on the effects of teaching styles on Dyck first graders' reading

achievement (1973)-, and Ward's study of an entire community and its conrani-

ca rve habits (1971).

the pages that follow we would like to present some questions for

resear which should ultimately provide the information needed to make

claims about dialect and reading, The needed information can best be stated

in terms of questions having to do with cultural variation and language use.

The list of questions is not exhaustive, but rather iliustrative. = Underlying

each question is the assumption that there are group differences related to

the context of experience. The questions are focused on two aspects of

language: (1) differences.in language structure and content; and (2) patterns

of languae use and function.

The specific questions which are posed draw Upon two kinds of data in

Behavioral Science; namely, sociolinguistics and developmental psychology.

With respect,to sociolinguistics, they build upon and extend the work of

Labov (1972) on elaboration of structure of Houston 1969) on specific

registers and shifts in same; of Ward (1971), Horner (1968), and Cole, Dore,
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Hall, and DOwley (1978) on the communication network as portrayed jn.the

home 'and immediate, surrounds; and on language use i,n a school activity

(Cazden, .John,, &.Hymes 1972; Sinclair Coulthprd, 1975) . Regarding
.

developmental.psychology, the questions build upon .and extend the work of

Hess (1969) on tognitiveenvironments _and White and -Watts (1973) On the

environMentof the child. in general'.

Structure and Content

(1) e there differences in the -ay Black and White speakers

, structure portions of the lexicon? Hall (Note 5) has hypotheSized that

there might be certain differences in the way in which speakers of Black

dialect and SE structure prepositions, for example. Some Black adults have

been observed to say the-following, to children: "John, sit to the table."'

In this instance, a SE speaker would probably'say: "John, sit at the

table." The question is whether or not the rendering, ," "sit to the table"

does not give the child a, different relationship between himself and the

object table than that interpretable from "John, sit at the table." Essen-

tially, the first instance'is more (active than locative.

On a broader scale, the reason for asking this question lies in its

centrality of ourexperience as humans. Space and time, both of which can

be readily revealed through prepositions, are basic coordinates of exper-

ience. Since only one object can be in a given place at a given time,

spatial locatives provide an indispensable device for identification purposes.

"Hand me the spoon on the table." identifies the spoon that the speaker is
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referring to. The place adverbial, "on the table indicates e search field,
4

and the head noun, "spoon," provides the target,descriPtion. _As Miller and

Johnson-faird (1976) indicate, how a search is to be-ex& uteri depend on

particular preposition relating the target ark: on, in, at, by,

under, etc. How children learn to delimit

variations in same should be instructive in ,try

relevant to dialect and reading cbmprehenii_

(2) Are there differences bitweenvocabUlay uged in the home and in

this question might be -found first Anschool ,situation? Answe

counts and frequencies of lexical items. MAddition, little known about

the social class differein the way in which certain parts of the lexicon

are structured in di ent situations. A useful guide in this analysis

would be Miller and o son-Laird's (1976.) theory which describes how certain

parts of the lexicon ( e., spatial relationships and verbs of motion) might

be structured.

Assumin that hono o is an important determinant of dialect

difference, does honolo role in roducing misunderstandingtn=

teacher and student? This question can be seen to relate directly to the

role of dialect (particularly VBE) in learning to read. Simons ((tote 1). for
A

?;

example, has noted that one major behavioral consequence of the differences

between the VBE and SE phonological systems for reading acquisition is that

certain written words are pronounced differently by VBE than by SE speakers.,

The results of these differences are words, that,. have a pronunciation unique
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Tess, "" "han-e "han." Moreover,

there are words whose VBE pronunciation results in a different. Word-

"test" - "tess0" "mend" "men I I "walked" "walk," "cold" "coar." "Rrild" -

f " etc. The latter result An an extra set of -44i.mophones. for VBE.

sp a ers. These differences in pronunciation, for example, could interfere

with the VBE speaker's acquisition of word r4ognition skills.
.

Patterns of 11sPace

(I) To what exten do children rel on non-verbal as d to verbal

cues in obtainin= information

matiob about the e virbrient to others. We should ask how do acqui e

from the nvi onmentanal commalicatipgintor-

_

information from others (adults older children, peers, etc.); and further,

is it similarhow 'does their info mation'acqui ition her differ, aniVo

to that in the naturally occurri)n4 events of their everyday life. Cultural

,differences may also be significant in this area. Fo examplev Byers and
.

Byers (1972) found-that cultural background influences non- verbal comm_

cation.between children and teachers. 'White.children were found to be, more

,5ucce sful in communicating non-Verbally with a White teacher than were

Black children, even though the teacher paid as Much attention to both.

2). To What extent are there cultural differences in children'

ion othetical stance toward lnustie information? To study

this ques I productively, the domain of study must

the use of verbs and conjunctIons in naturallj occurring speech is one

for example,

dl

del imi ted.' Analysis

,way this delimitation can be accpmplished, The use of verbs,
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might be inalyZed because they are necessary for prediction in English,

whicfc. ekes sentences somethin_

Conjunttion

relaio

more than a string of word associati-ons.

e essential for the expression of logical connections and-.

amd therefore-also significant in the determinetio0.. f mgraning.

ilt the Artie pant structures of different ,cultural grips
un cat ion between students and teachers? 4-houg h nOt

,

toothe casual seryer,-the ways whiLh interaction in the class

room is organized may si ah4ficantly inflUence the success of a child_ If

the participant structures are in conflict with those of the s

culture, the students might not be able to learn or even show tfe abilities

they possess_ Philips (1972) provides an account of Native American

dren for whom such cultural conflict in the classroom causes difficulty.

chi 1-

By investigating these and other questions'on- structure and.content

and patterns of usage of language it shouldbe- Possible to clarify the exact,

nature of how dialect may be used to facilitate or to hinder the reading

process.

Conclusion

In this paper, we -have devc ibed a group of studies on dialect variation.
-0

These stUdiet represent attempts to locate the sources of difficulties for

dialect speakers on three different levels: phonologicaf, (2) grammatical,

and (1) lexical- and content. TWr findings`, taken as 'a whole, do not ade-

quately identify the sources of difficulties; they are both inconclusive and

conflicting. They 'contain a numberof methodological flaws which cast'doubt
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on their validity. More importantly, °qUite ik ly that the theoretical.

hypotheses-which underlie these studies are in need revision.

These hypotheses are based on at least two f-lse,a umptions.6 The

_

1 that ethnic differences in language perfori ance on one of the three leve

bf.analysis proVide evidence. for-dialect Interf _noe. That phonological

differences exist.,is, of course, obvious; tha. they. actually interf

a great degree h\a child's lea*rning AO read is another question altogether_

The second assumption is that t* tent-ljke situations under wOich experi-

memts are condyeted can adequately

from this pdrSpectiveignores the fact thkt- teaching and learning do not

iasure the.ffects of dialect. Research

occur olation, bOt a e influenced by si&patjori and context. Fn a

repetition task, the phonology, iraMmar, and vocabulary of a child may vary

from that in his everyday speecll.q Contrived laboratory -type -tasks also

miss more subtle dialect differences both verbal and non verbal, which may-

result in miscommunication. In order to capture such differences, the

function and significance of language within cultures must be included in

any study of dialect interference',

have suggested several illustrative research questions which might

yi d more adequate data in the area of dialect and reading. ,These questions

ha been divided into those concerned with (l)" structure and content, and

(2) patterns of language use and function. All of these questions have at

least one thing in common: they take into consideration the influence of

situation and context. Questions on structure, for example, are not asked
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in isolation, but in relation to the effects on teache-studgnt or-text-

' student communication. -Questions -n language use center on actual language

e4eriences in the classroom and he home. In these. ways., by making studies

more in line with the ethnography of commuaicatiog .aspect of dialect

in e ference overlooked- by previous studieS seen be examined.

The implications of this type of research for reading lie primarily in

the area of reading instruction. If researschrs can specify for educators

actual sources of miscommunication in the educati-onal experience of dialect

speakers, several benefits will be realized. Because the differences sped:

fled wAl,be ones Which actually result in a lowering of school achievement`,

*clearer picture of dialect interference will emerge. E=ducators Will thus
p

lbc bettp* equipped to handle problems of dialect,that emerge. As they become

more sensitive to the -cultural differences that influence-teaching. and

learning, teachers will be able to modify the ways in which they interact

with dia speaking students to better accommodate them, not only in

actual instructional methods, but in other ways as well (hat-19es might
N- -

also be seen in the materials used for reading instruction. Unlike the

suggestions of the. sixties ( dialect readers), however, they would be.

both theoretically motivated and based on empirical evidence.

Ultimately, we would hope that research from the perspective we have

outlined would contribute to the elimination of inequities in-Ame ican

education.
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