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ABSTRACT - .~

HIGH SCHOOL CURRICULUM EVALUATION, 1976-77

Description of Program

.

In 1971, the 62nd Texas State Legislature passed a
bill mandating the implementatiom of the quarter
system. AISD used this opportunity to expand and’ 4
revise the high school curriculum. 1976-77.1s
the second year AISD high schools have operated
under the quarter system and revised curriculum.

The current high scHool curriculum offers. 780 pos-

sible courses. At each high school, any quarter, uﬁuscmhL Amﬁﬂéﬁ&ng
------ -
200 to 300 courses are offered. Even the smallest EVALUATION ~_PECISIONS

high school offers more than 400 different courses -
over the three quarters. Students can make use
of this diversity; 27 of the 63 quarter courses \;; REvIsED |
required for graduation are elective courses. Tl T BeHooL

It costs AISD approximately $22.4 million to run and centrally administer its
nine comprehensive high schools. The high schopl curriculum is managed by an
administrative staff cansisting of a Director .of Secondary Education, -nine high
school principals, and about 20 assistant principals. Twenty-one secondary rin-
structional coordinators and four interns work with a staff of nearly 1000

_ teachers and department headgiqnd'48_Coun5elors.to implement this curriculum.

Evaluation Purposes and Activities . ’ 7/

The High School Curriculum Evaluation's purpose was to assess the impact of
the quarter system and revised curriculum on AISD students. Specifically,
evaluation ac?}vities were designed to answer these major decision questions:

R

1. Given student perfbrmance on a range of outcome measures, in what if
any areas, ,should the revised currzculdm-undergo major change?

2. Should the quarter coursé credits and the minimum réading and math
corpetencies required for graduation be changed? =

3. Should ALSD modzfy the Job*descrtpizon and respons¢btlzttes of
high schooZ counselors? oo

4. Should AISD move toward year-round schooling?

5. What changes need to be made in the advzszng process to. assure that
students select courses/approprzate to their, needs?

6. How can the Junzor hzgh schools be asszsted to improve the ortenta-
tion of ezghth-graders to the high school currzeulum? CL -

7. Should AISD consider acttng to increase the similarity ofythe .same
eourse taught zn different schools by dtfférent teachers9

1 1 1
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Evaluation Findings. . KEY:

- - FLTSC Qunruh

-------- Median

Student performance. The 1976-77 district-- . fhird Quartile
wide median percentile scores on-all eight ol . .
subtests of the Sequential Tests of Educa-
tional Progress have inlreased from 1975- 9
76. However, the revised ci}riculum it-

self may not have been responsible for the 80 Lo
achievement gains. Furthermore, the low- o P

est 25% of AISD's students hive not gen- o . e 7

erally shown increased achievement. Algo, e

'minority students' achievement 1s 25 to 30 60
percentile points below Anglo students'
achievement.

softational _swatan) R _.___.7L_ S

PERCENTILE
N
/

On the basis of the relationship between a ~, ",
courses passed and achilevement, Language : N /
Arts is theacurriculum area most needing 1oy
- immediate attention. Social Studies may [astonal opd auarite) . _—
need some: attention, but Mathematics 2 -
and Science probably do not. AISD scores . ,
on the Scholastic Aptitude Test (SAT) sup- '1q i , N
port the need in the area of verbal skills. '
So do the results of a content analysis . .
of final examinations; less than 10% of
the items ask students to write eyen a com-
plete sentence. Yet, the percentage of.
A's and B's awarded in the required ac-. . .
ademic areas is 51%. Two-thirds of the - ‘
: elec,tive areas grant 107 mqrec"A' S , and B 's ELEVENTH cn&qu TIAL TESTS OF EDUCATIONAL PROGRESS:*DISTRICTWIDE

4 MEDIAN, Is R¥ILE AND 3rd QUARTILE. These compared with the nation
,and one-third grant 20% more. -~ ) for the Spring, 1977\ STEP results. ‘ .

Reading J

Spelling 9
Capitalization
and Punctuation
English
Expression

Social Studiesq 2

Science ¢
Math Basic
Concepts

Hath Computation 4

D

Given 1970 national norms and examining our llth radedata (:he "exiting year"
from the required curriculum), Mathematics Basic Coricépts is the only STEP sub-
test above the national norm. Reading, Social Studies, Science, and Mathematics
- Computation are 3 to 6 percentile points below the norm. Spelling, Capitaliza-
tion and Punctuation, and English Expression are 10 to 18 percentile points

below the norm.

Quarter course credits and competency requirements.y Students take their required
courses first; only then are elective courses taken. No single elective area
dominates the elective credits earned. College bound students earn about eight
elective credits in the required academic areas; non~college bound stggents earn
~ about two. Averaging both .groups,. Fine Arts with 3.4 credits, VocatIonal/Coop-
erative Education with 3.3 credits, Business Education with 2.7 credits, and.
Foreign Language with 2.6 credits are the other major elective areas. -,

L} . .
Some 1000 to 1200 1978-79 seniors will not meet the 8th grade reading and math-
ematics competency requirements. The affected students will include a dispro-

portionate number of minority students. ~
ST

The patterns of course enrollment by sex and ethnicity have not changed from
1975-76. There .are some curriculum areas, Special Education for example, with
disproportionate numbers of students of one sex or-ethnic group.

g

4

19
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What ' our high'school.graduates are doing.
‘.. ‘About fifty percent bf AISD's; graduates at-
tend four-year colleges and sixteen per-
‘ _cent attend two-year colleges,.or business/
S technical schools. “Twenty—six percent
N ' get jobs;" seven. percént arqulooking for
»' " jqbs. or have joined the nmilitary, Also,
_¥ﬁ§§.- threp-quarters ‘67 our graqz:teé going —to-
e ~~ school alsd’worg or ate 140k#ig-Ffor work.
. ﬁ- .Only one-half of our_working graduates not ,
e attending schodl have employment -in fields N Vg
related t% their tra’ining ﬁn high Schoo]_ '

& 3

[ECHNICAL R
. BUSINESS SCHOOL

OTHER 7%

% VEAK COLLEGE
517

ab bunt tng

\ .
WORKIHG
3262
\

-

. ) AWHAT AISD GRADUATES ARE DOING EIGT HON1NS
m AR -9 AFTER THEY-GRADUATHD_ IN JUNE, 1976.

Ihgk_ounselor s job. - Counselorg estimates of" actual time. spent on their duties' *
A: and’fheir estimates of what would be desirable match very closely. -Counselors
“Idb-See a‘need to increase their avaifability; so do.principals and coordinators.

_ Only ‘half.our former students report a counselor was helpful in’ planning their ~hw
% high’ school program, and only twenty perce believe a counselor helped them'
S de#ide what to do after high school. Stil two —~thirds of those students who

do talk with counselors report being helped
;Year—round,schools. Our high school principals are against operating a full
fourth quarter,‘our secondary coordinators are divided. Both groups see se-
curing financing, managing the logistics, and obtaining comminity acceptance,

as the major problems. . Teachers and students Wuld need to be convinced to ,
teach and enroll for a summer quarter.

Advising §éventy—five percent of AISD graduates one year out of school be-
1ieve high school gave them adequate preparation for their present activities, |,
However, two-thirds believe high sch&1 should have required more of them. -
When students were asked what one factor in fact was -most important -in select-
ing appropriate courses, three emerged: First, "Someone who 1is able to help
you plan"; sécond, "A good idea of what you re going to do “in the future"

and third, "Enough time to choose courses.

Similarity of the same course taught by different teachers. There is high agree-
ment among teachers at different schools on which areas of the course outlines
are .covered. About half the outline cormtent areas are covered in the basic re-
quired courses.

"Costs" of the revised curriculum. High school principals, secondary instruc-—

tional coordinators, teachers, and *counselors all cite major plgblems with

" the quarter system and revised curriculum. However, we do not know 1if these

problems or others charac Terized” emcent wio suvces 11 vorse PERCENT WHO JUDGED IT serTER

the semester system. If it were +t—H—h—t——r "7 A S A S S A,

, a legal option, six of our nine :

- principals might support a return

to- the semester system. Also, a 153

teachers, ‘counselors, and non-~

teaching staff are, at fest, di- ’“2%%2%%2%
vided on whether the quarter sys-— )

4 Y \ T T Y v v M
. 10 20 30 4 50 60 70 60 90
TEACHERS
(1975-1976)

TEACKERS
(1976-1977)

COUNSELORS |

(1976-19717) y/////////////j
T e

8%

o

tem is -better or not as good as (1976-1977)
y c - PR N-
the semester System. Teacher [~ L cxonine rexsowel] ] 10
(1976-19171)
at;titUdes are worse this year *  PERGENIAGE OF VARIOUS GROUPS OF A1SD MIGK SCHOUL STAFF JUDGING THE QUARTD( SYSTEM BETTER
than last year. OR WORSE THAN THE SEMESIER SYSTEM. All data ls 1976-77 data except for teachers. vhich

lu-cumpnred with the 1975.76 daca,

e




§ DEC]SION QUESTIONS ADDRESSED -
. —
\ v .v‘\ ,
INTRODUCTION o , . : . .
) . ! . ] . 'i . . . a
Decision'questions are the primary- questions: facing those responsible for R
~ a program. The answers to decision questions directly affect the distribu- Lo

tion. of .money, personnel, time, and material resources within a prograa.
When the Officg of Research and Evaluation was authorized toé conduct the
High School Carriculum Evaluation, our first task was to elicit decision
questions from program staff. We therefore worked directly with the Di-
rector anﬁnAssistant Directors of Secondary Education, the nine High School |,
Principals, the tWenty-one\secondary Instructional Coordinators, and the
Director of Student Development. These persons, under the authority of - »
the Cabinet and the Board of Trustees, are responsible for the high school
curriculum. They are the®taff who wi¥l make recommendations to the Board

on the decision questions addressed by,this year's High School Curriculum

Evaluation. , —~—— v
Again, the answers to decision'questiSn dire&tly_affect‘the‘distribution‘
of resources. Therefore, the responsibility for making recommendations( _
appropriately rests with the program staff, not thé evaluators. The role - |,
of the eval§ators is to elicit thevdecision: question, collect information

e

relevant to the decision question:aand provide that information. No rec-
ommendation$ are made in this report. All recommendations will be made by
the program staff based upon the relevant findings presented in this chap-

ter and other considerations which program staff judge must be taken into - %

account. >

The High School Curriculum Evaluation staff presented all program staff
with temtative decision questions in August, 1976. Each peérson had an
‘opportunity to review these questions. Many deciston questions were de-
leted; many were modified, and new ones-were added. The end result was
a list'of seven key decision questionS'on the high school curriculum.

During the 1976~77 school year our.task has been to' gather objective data
which would allow the district to make these decisions. Our Final Tech-
nical Report presents afl our procedures and all our data. This Final
Evaluation Report provides, in the Evaluation Questions and Miscellaneous

. Findings sections, summaries of the data we collected to answer the deci-
sion questions. This Decision Questions Addressed chapter provides major
evaluation findings relevant to these decisions.

While the information provided here is relevant apd useful ip making the
decisions,’other conslderations also must influence these decisions. Some
of these cannot be measured in any objective sense; others could be mea-=
sured by ORE, but can much more easily be assessed directly by the program
ogtaff involved. Thus, while it is hoped that the decisions the district
makes will take into account the evaluation findings presented here, they
will inevitably reflect other undocumented information. This other infor-
mation will ‘be presented along with the recommendations forwarded to the

1 ‘.Z.' -



Board by nrogram“staff.

This has been a large and costly undertaking. Its value'depends ultimately
on two things. First, the professionalism of the evaluators in eliciting,

~ ~collecting, and reporting useful information. Second, the professionalism,
of the program ‘staff, Cabinet, and "Board of Trustees, in using the informa-
tion. Our job as evaluators has neared completion with this report. The
task of the program staff.and district is about to begin. . 7
. . , ) R /7‘
SYSTEM-LEVEL QUESTIONS , . ) /A
v . ,/ o
1. Given student per%o u'q,e on a range of outcome measures, in wé
if -any areas, shou S0 revised curriculum undergo major change?
- RELEVANT ORE FINr‘ ; T
, - The districtwidewd976*77 median percentile scores on all: eight
— subtests of the Sequential Tests of Educational Progress have

increased from f/75 76.

. N

However, the lowest-achieving 25% of the district' s students have

not increased thelr achievement. oo /

.
o

There "are probably many reasons for thiS‘increase; the revised cur-
P riculum itself may not have been a major reason:

On the basis of the relationship between courSes passed and achieve-
ment, the curriculum area most needing immediate attention is Lang-
guage‘Arts, Social Studies may need some attention. Science, °
and even- more definitely, Mathematics coursework appear to build
toward achievement. i <
- Fifty-orie percent of AISD's graduates attend four-year colleges_
¥ and sixteen percent attend two-year colleges‘/business or tech-
nical schools. About 25% of our graduates get jobs, 7% join the
military or are looking for work. | ’ ’ ,

Half ofAISDBgraduéteS who continue their schooling also work;
another’ quarter want to work. Threesfourths of these: working stu-
dents are working in fields not related to high school training.

Of the graduates who are working and not in school half have jobs
not related to their high school training.

AISD scores on the Scholastic Aptitude Test (SAT) suppbrt the

. achievement test results. AISD average scdres on the SAT mathe-
matics scale are about 31 points above the national sample. The
AISD average scores on the SAT verbal scale are about 23 points ™

- above  the national sample. The national and AISD scorgf on the
SAT are declining at about the same rates. Both evidence a rel-
atidely faster decline in verbal than mathematical performance.
C ‘ i ]
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AISD scores on the American College Testing Program- (ACT) have de-
clined at about the same rate gs those of the national comparison

sample. AISD_scorqs have also remained below ‘the national- sample.\ 

.o N . - . ".,\ e - L
The grade distribution in the four required academic areas 1is:
Als: 22% B's: 297 C's: 27% D's: 4% - &F's: '17%

Therefore,. the percentage of*A's and B's is 51%, the failure rate

- . and effort,. bu

vThe only major elective area with a grade distributiong%omparable \;Eﬁ~

is 17% and D'st?re not used frequently (D's indicate attendance
ot necessarily mastery) . Furthermore, the grade
distributions .are remarkably constant across-the four. areas: - Math-

‘ematics tending to have the "toughest" grading and Language Arts

the "easiest." .

v

to that of the required areas is Industrial Arts. Two-thirds of -
the elective areas grant 107 more A's and B's than the required
academic areas. One-third grant 20% more A's and B's. The vo-
cational areas tend to have the lowest proportion of A's and B's
among elective areas.

There are no differences 1in study habits and attitules of AISD

high school students in Spring, 1977 y and a comparable Bample of
our students in Spring, 1976. This is the case despite the fact
that the percentage of coursework taken under the quarter system
has increased.

There is no observable effect of the quarter system and revised
curriculum on either attendance or leaving school. £z

Students take their required ceurses first, except Health, which
is generally taken in llth-grade. They the take electives, but

,n0 one elective area dominates. The required academic areas, Fine

Arts, Business, Foreign Language, and. Vocational/Cooperative Ed-
ucation are all major elective areas.

Teachers believe the courses in their curpiculum areas form a
comprehensive and organized curriculum, making it possible for

the we11 advised student to gain necessary competence.

In Industrial Arts, Trades/Industrial Education, ROTC, and Aero—
space enrollment is over three-fourths male. In Agriculture and
Special Education it is about two=thirds male. Business Education
and Homemaking enrollments are less than one—-quarter male, while
Foreign Languages, Choral/General Music, and Vocational/Coopera-
tive Education enrollments are about 407 male. Enrollment by

sex showed very little change this year from the 1975-76 data.

In all required areas and half of the elective areas, course en-

rollments by ethnic group are: very close to thé:districtwide per-

centages. Furthermore, in all areas there is little quarter-to-

quarter change. Foreign Languages, Instrumental Music, Choral/

General Music, and Aerospace have substantially higher Anglo/Other
5
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enrollment. than the district. Agriculture has almost no minority
students enrol . ollwent of Black students inJHomemaking
is above the drgtrict and 'the numher of Meuican—American students‘
enrolled in Tra es/Industrial ducatien is double the district.
Minority students comprise two~thirds of the enrollment in Special
Education. Ethnicitdy showed very little change this year from
the 1975-76 data. - S s »
As many as six high: cﬁ;;I-;?lncipals might'support a return to
the semester system 1f it were a legal option. Secondary instruCS
v

tional dinators would: not. .
Ur / - ‘ v

-
High School priﬂgipals believe the most serious blems of the
quarter system and exparded curriculum are (1) “dcheduling a ,
large number of courses three times a year' ,\(2) "teachers get*fi

ting vauainted with three, groups*oi\stﬁﬂents per year ', and
B " a shortage of texts and supplementary materials. ' ’

Se ondary Instructional Coordinators believe the most serious
problems oF the quarter system and expanded curriculum are (1)
"scheduling a large number of courses three times a year", (2)
"more paperwork involved_with three quarters', and (3) '"many
studentsneeding course Q\anges. | |

. - ‘
As many teachers and counselors believe "the quarter system is not
as good as the semester system as believe "the quarter system
is an improvement.'" Non-teaching personnel lieve, more than
3 1, that the quarter system is not as godﬁ : :

The most serious problem with the quarter systéem ‘and expanded
curriculum which teachers experience is '"'doing too much paper-
work." The second most serious problem is "having several abil-
ity levels in the same class period." Both of these problems,
but particularly the latter, were probably also problems with
the semester system. .

According to AISD counselors’ the most serious problems the quar-
ter system gives them, in terms of interfering with their abil-
ity to offer services to students are (1) '"scheduling and reg-
istration", (2) "paperwork", and (3) "insufficient time." :

A
The problem most often nominated as most serious by AISD non-
teaching personnel is having too much to do and too little time to
do it. The second most frequently nominated problem is lack
of adequate personnel, materials, and facilities. - !
Texts and supplementary materials are not as widely availlable as
desirable. Some students (41%) and teachers (33%) report there
are not -enough texts and other materials in their courses. For-
ty-five percent of teachers in the required academic areas in-
dicate problems with availability. Principals also ranked the
shortage of texts and supplementary materials as the third most
serious ‘problem associated with the quarter system and expanded,
curriculum. .
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~Nonetheless, 90%. to 95% of ,all AISD high school tea ers, coln- H

selors; and non-teaching personnel feel "great" or deraye" \
:satisfaction with their own roles in AISD high schools. UL A i
D,

About three times as many of the 957 tenth _through twelfth grad-
ers in the Student Questionnaire sample like- the quarter system
as, dislike it (66% versus 21%). Student attitudes toward the
quarter system this year are very similér to last year.

-

@
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EVALUATION FINDINGS REFERENCED '\y) ; IR : {]_ '
n_lv -
Evaluation questions 1, 2, 3, 4, 5,6, 7, 8 9 M-1, M-2, M-3,
L&
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Should the quarter course credits.and the minimum reading and math- J B
~— ’ A .

competencies required for graduation be changed? . - R
‘ \ . o ‘ .

A large number (about 1000)° of AISD s 1978-79 high school geniors

 will not meet the 8th grade reading competency -requirement. , The stu-.

dents affected &ill'include a disproportionat umber of minority stu-
dentg.. They Will need to take adgitional ngg:ge_Arts courges in the.

12th grade. § L,ﬂ} i . "~ .
A large number (about, 1200) of AISD s #978-79 high school semdors wfll = |
not- meet the 8th grade mathematics. competéncy requirement. ~The stu- :
‘dents affected will include a disproportionate number of minority stu-

dents. They will need to take"additional Mathematics tourses in the

llth grade._ o S . 6 : )

P
L4

Given the 1970 national norms, the AISD eleventh grade median percen-
tile score is bélow the national median on all: tests except Mathematics
Basic Concepts. ¢It is below the norm (3 to 6 perceptile points) for
Readingf Social Studies, Science, and Mathematics Computation. It ig
farther below the norm (10 to 18 percentiBé points) for Spelling, Cap-
italdzation and Punctuation and English Expression. )

.7

™~

’

AISD has about the national average percentage of 'academically able"

students, but much more than the averadge percent of ' academically dis-
abled" students. o K , , o

v

Black and Mex an-American students achievement is 25 to 30 percentile
points below kilglo students :across the STEP subtests.. _ - S

Teachers estimate about 12 of the. 60. periods in each quarter course are.
lost' for instruction. When we also subtract student absences and some’

test and examination time the 60-day quarter course turns-out for the *

average student to be only about 36 hours of instruction.

By the end ofgthe second quarter of their senior yearv AISD students %
have earned 60 of 63.credits tequired. The students have completed S
the requirfements in Health and Physical Education, and have earned 34 '

: credits in required academic areas, five more than required.

v and 19 in the elective areas.

College bound students have earned four more credits overall than the 6\\\
non-college bound, ‘and eight more credits in academic areas. Non-col- .
lege bound students have éarned five more credits in vocational. areas.
» .
There is no single area which dominates the elective courses taken.
ive elective credits have been earned 1n the required ac/ﬁemic areas, ‘

EVALUATION FINDINGS REFERENCED: o ?5\ -

Evaluation questioms 10, 11, 12, 13, 14, M-12

19 ‘- | _.
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S 3. Should ‘AISD modify the job description and responsibiliﬁﬂes of high
o school coun elors?. 4 (’ . _ ;

RELEVANT - omf FIND]’/NGS‘ §:

o
o

Counselors estimate they spend 39% of thg}r time on Curriculum Related
, Counseliﬁg, 23% on Personal Adjustment Counseling, 13% on Consulting, . -
¢ and 25%on Qther Duties (including 13% on record Kéeping). Counselors'
priorities” include spending about the same percel%age o their time\in
‘4  the three major areas) but. reducing record keeping to 47%. An order to

':ffﬁf : increase Pe;sﬁnal Adfustment Counseligg and Consulting _
R a -
'_lh. ¥ Counselors see a need to increase the amount © ime thgy ‘spend over- - “
- all, even, though ‘they report working more -than a our' week. Théy\ 1
‘ see; large ‘caseloads, and paperwork as major factors in ucing \heir
effectivsness. ; “j 3-8 S . .

>

R Principals and secondary instructional coordinators would change the
high school c0unseling program by taking steps to:increase counselor
availability such ag. decreasing caseloads and, supplying ¢lerical¢

L ’ R \
Principals would sﬁécifically increase e time#éounSelors 8sp
"interpreting test scores &nd helping sgtdents ‘assess their &
"communicating with parents , and "training teachers for acade

and vocational advising v

nd/*

ﬁ.{:’

y . . p
: - Coordinators would specifically increase the time counselors spend -
Y . on advising students "about course selection and about post-grads..
; ’ ‘ ~uation plans... T _ . : . - o

) Eiﬁ:t months after graduation only half the AISD former studehgs.re .
RRNEEE ed that a counselor was *helpful,in planning their high’ schooﬁﬂpro—

- g gram. Moreover, 80% ‘of "the graduates disagree, half of’ them strangly.

; with the’ statement, A counselor helped me decide what to afterthigh

school."’ L i

o grade students report confidence in counselors.’ They can t

About 25% of a presentatiVe sample of 835 tenth thr0ugh tq;
e vately, and coJEZelors do listen and can help

N oL - Seventy-five percent of our, students report asking to aee a c0unseldt ¥‘
£+ +" + but only 36% have been referred by teachers or sent ‘for' by’ counselors‘ -
f ; ~ Students are seen promptly, when they ask to-see a. counselor? but. al-h,} el

-

most half think it is "too much hassle/fo try to see a counselor. . X’j__. T
Counselors do not increase their availability thrOugh group work.g Lo ﬁi
: - ' " The percentage of students who report being helped by counselors across'ﬂ -
S a wide variety of concern areas; 1s about 65%. However,_the areas dis- LN

o . .
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S cussed by 1argewnumbers of students are primarily curriculum rélated
o - and not all students use their(pounselors. .o

. . o . ..qu:,. ) . v.! ,‘,“
c EVALUATION FINDINGS REFERENCED: Lo .
ST I ' ‘ ) . - ) : , i )
‘ Evaluation questions 15, 16,17 o, '
: ‘ i g.i.a‘/
, ‘ o - \ B
. sl
: : v
R N
: - :
-
P [N
¢ .
4
N 4
.
. . !
AW
—_"_,/‘ ~ ". . Ql

, | \ - 11 o . f g
El{lC | . | ,

Aruitoxt provided by Eic:

&
| 9



-

: I?A. Should AISD move toward:year-round schooling?

RELEVANT ORE FINDINGS: . S
Our high schoollprincipals are 2:1 against operating a full fourth quar-
ter; only half the secondary instructional coordinators would want to
operate four quarters.

: \

!
. j . :Thé major problems in moving toward year~round schooling, according to
" high school principals and secondary instructional coordinators, are
securing the finances, managing the logistics, and generating community

. acceptance.
)

Principals and coordinators percéived very limited benefit from year-
round schooling,

Forty-five to fifty percent of AISD teachers, counselors, and non-teach-
ing personnel would prefer the summer off. About 40% of teachers, coun-

" gelors, and non-teaching staff would consider taking off different quarters
in different years. Only about 10% of the teachers and 25% of the '
others would choose to work four quarters.

’

The district will have greater difficulty recruiting teachers for a
summer quarter from some curriculum areas than others.

S~ a

Eighty-one percent of AISD tenth through twelfth-grade students (N=942)
questioned on our .Student Questionnaire would prefer to-have the summer
quarter off. Twelve percent would attend four quarters to graduate ear-

ly.
EVALUATION FINDINGS REFERENCED:

Evaluation questioné 18, 19, 20

-

12

oD
'




¢ ’ N 3
S . k4

What changes need to be made in the advising process to assure that
students select courses appropriate to their needs? ) '

.

RELEVANT . ORE- FINDINGS: . f -

Seventy~five percent 6f AISD'graduates,_one year, out'of high schofl
believe high school gave them adequate preparation for their present

-activities. However, two-thirds of -these graduates believe high school

should have required more of them.

4 -~

According to student and staff judgments, breakdowns 'in " the process by
which students select appropriate courses are occuring in three areas:

(1) The task: There may be too many courses to choose from and
and schools may not allow enough time for students to think.

(2) The students themselves: Students may not be mature enough
to make the choices the curriculum demands, tHey may not use
the time the school gives them, and they may lack a clear
understanding of their own abilities, goals, and needs.

(3) People who advise: Students' top priority is someone who can
help them plan, and there may not be advisors available who
know both the individual student and the total curriculum ‘well
enough to furnish the help needed.

" Curriculum areas standing out as most "useful'" in terms of the present

activities of AISD graduates are Mathematics, Language Arts, Vocation- '
a¥fCooperative Education, Driver Education, and Business Education.
Areas standing out as least "useful"” in terms of present activities are

the ‘Fine Arts, Foreign Languages, and Homemaking.

College bound students have taken and earned eight more credits in ac-
ademic areas than non-college students.

Non~college bound students have taken and earned five more credits in

- vocational areas than college bound students.

Students receive most of tﬂﬂir information .and advising from subject
area teachers.

According to judgments by students and school staffs, subject area
teachers should have the primary responéibility for advising students.
Counselors should have nearly as strong a role.

All counselors ‘and half the teachers who advise use the High School In-
formation Guide to help students select courses.

Teachers who advise get their information from-fellow teachers and their
department heads, counselors, and course outlines.'

r
B

Counselors who advise get their information frbm teachers and other coun~
selors. :

13
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Ninth grade students report feceiving the High -School Information Guide,
and that it is their most imporftdnt source of information for choosing
) courses. i "

Students, principals, and secondary instructional coordinators believe
course titles need to communicate more clearly.

. Students believe course descriptions in the High School Information Guide
. . . . are understandable, but school staffs believe they need improvement. N

-

. Half of our students do not use the four-year course planning forms
from the High School Information Guide, and advisors do not use them
in helping students select courses. ‘ :

»

Most ninth-graders have their course choices reviewed by gsomeone in
junior high school, but only half the tenth through twelfth graders re-
port having their choices reviewed for appropriateness. 7

s

RELEVANT FINDINGS REFERENCED:

Evaluation questions 21, 22, 23, 24, M-4, M-8, M-11
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How can the junior high schools be assisted to improve the orientsﬁ
tion of eighth—graders to thr ﬁigh schdol curriculum?.

a~

#EVANT ORE Ij‘INDINGS: ' L . g
d 4 ] .

High schpol principals and secondary instructional coordinators have,
as their highest priority for improving junior high advising, provid-
ing junior high school teachers further training on the high school
curriculum,and advising. They also recommend helping students learn
how to,make intelligeﬁt decisi0ns. T .

Our ninth-graders received and used the High School Information "Guide
in. juntor high school. '

k]

The High School Information Guide and their junior high subject area
teachers were the main sources of. information and advising.on course
choices for ninth-graders. ' N :

N,
Twenty—eight percent of our pinth-graders did not attend the orienta-.
tion conducted for them before high’ school started, but 73% of those
who did attend reported it‘helbed them at least a 11tt1e.
Our ninth-graders, in their second month of high school feel confi- .
dent about their adjustment to high, school.

Our ninth graders, in their second month of high school, report know- -
ing why they are taking the courses they are in.” However, their high

‘school teachers believe half the ninth-graders do not know why they

are taking‘the courses they are in, or how these courses relate to
their future plans.
e fﬁw

EVALUATION FINDINGS REFERENCED:

- . -

Evaluation question 25 |

15 '

N



7. Should AISD ctonsider acting to increase the similarity of the same
*  _course taught in different schools by different teachers? e
| Ay
RELEVANT ORE FINDINGS:
v
. There 1s high agreement among teachersE%t the different high schools
- on which content areas on the course 0ut1ine are“covered. .

Our best estimate of coverage of course topics present on the outline
in basic required courses, glven our sampled examinations, 18 that
half the outline toplcs are covered.

The content of sampled final examinations in the selected Socidl Stud-
les and Science courses closely follows the course outlines.

", .
fhe content of sampled Language Arts final qpahinaéio as half "re-
vtew" material, not on the outline. However, there wAs good agreement
among’ "all teachers over including this material. 1

LI

Approximately 75% af all finai examination dtems require only that stu-
- dents. select responses from among given choices. I

Less than 10% of all final examination items require students to con-,‘
struct even a ‘complete sqntence. :

EVALUATEON FINDINGS REFERENCED:
- ¢
Evaluation questions 26, 27, 28 '

16
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PROJECT DESCRIPTION
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A. PROGRAM DESCRIPTION .

History and Béckground

. In'1971, the 62nd session of the state legislature passed a law mandating
the implementation of the quarter system for all Texas school districts.
The law required districts to operate three quarters and to provide 180
_days of instruction. The rationale for the law was both economic and ed-
.ucational. A fourth quarter could save tax money by utilizing the exist-
ing physical plant to meet increased enrollment without new construction.
. Also, 1t could give both bufiness and students greater‘émployment opport~-
: unities. Educationally, the quarter system could increase students' in-
volvement in chodsing their own plan of study and present a greater range
-~ - of cqurse§~fa{ selection.

Work on implementing the quarter system in the Austin Independent School
District began in 1972 under a Secondary Study Committee. The district
planned to use the ‘quarter system as the organizational vehic¥9/for cur-
riculum revision aimed at individualization. A Quarter System Steering
Committee was subsequently appointed. It established task forces of de-
partment heads and secondary instructional coordinators to develop the
new curriculum. ' N
By February, 1974, about 700 possible courses had been outlined. = An in-
tense effort was begun to write course descriptions, determine prereq-
uigites and grade levels, set graduation requirements, and eliminate
‘overlap among the courses. The result was a new curriculum designed to
" allow students to develop plans of study tailored to their individual needs
and interests;Y\while meeting the graduation requirements established by
the State Board of Education and the Texas Education Agency.

Currently the Austin Independent School District offers a high schoo . pro-
gram of ‘three quarters of free public education, These are three 12-week,-
60-day sessions occuring within the traditional late-August to end-of-May
! school year. There is an optional fourth summer quarter which students
.may attend for tuition. This quarter offers the possibility of an ac~
celerated graduation (the graduation requirements can be completed in
' " three calendar years), remedial work, or enrichment.

AISD Cur~iculum

As stated in the High School Information Guide, a major goal of the AISD
curriculum is to make available to students the widest possible range of
course choices. A curriculum with a lot of student choice demands student
responsibility. Students and their parents must "accept the challenge

of the educational process...determining (the student's) school life."

4,‘_\.\}/
\)4 (vl " - 1 7 °

ERIC I | 27




s - .
. .

. . . : L S
The goal of a diverse curriculum and student choice is a reality in AISD.
There are 780 courses potentially available for studentg to choose among.
This ineludes 125 Language Arts courses and about forty courses each in
Mathematics, Social Studies, and Science.  The major vocational areas:
Business Education, Homemaking, Industrial Arts, Vocational Cooperative
Education, and Trade and Industrial Education, have forty to fifty courses
each. Eighty-nine Fine Artigcourses are available and 66 -are available -
in Physical Education and Varsity Sports. The entire curriculum is presen-
ted in brief form in Figure III-2 on the next page. :

" Obviously each high school cannot offer the full curriculum. .While the
“entire curriculum is not available, a diverse curriculum is still taught.
The 27 elective quarter credits allow the students to take a variety of
courses. Figure III-1 presents for each high school and each curricalum |,
area, the number of courses offered for each quarter of 1976-77.

-

2

.

Curriculum ANDERSON AUSTIN | CROCKETT L.8.3, JOINSTON | JANTER A H TRAVIS JOTALS
Aras QU Q23 [ QeI [arez 3 [ 02@3 ] arqz03 [ Q1 Q243 Q2493 |q1Q2q3| qt 2@ Ql @2 Q3

BUSINESS EDUC. 1n12n 1010 1 131518 9 8 5| 111414 8 810 101212 10 11 34 7 710 89 97 w07

LANCUAGE ARTS | 35 37 45 | 32 39 98 | 38 53 55 | 26 28 32 | 24 30 310 | 27 40 32 | 34 34 37 [ 29 4540 § 29 33 34 | 275 319 34
FORELCN LANC, 2007 18 | 1719 18 | 151515 | 18 1818 | 11 910 | 171707 | 1414 15 17 1718 | 16 06 17 | 145 142 146
UOHEHAKING | 9 912 J 165 14 [ Az | BN 96 6| 9 8 a| 6171 8 910] 9 9 9 82 85 89
MATHPMATICS | 1972020 | 17 2122 | 182527 [19.23 25} 182323 | 21 2225 | 161619 |18 18 18 | 171918 | T63 187 198
SCIENCK 101211 J10s16 j142320| 81213 9nnieftownn | swn 61010 | 91514 | +84° 121 116

SOCIAL STUDIES 713 14 11720 | 7 2024 11010 16 | 10 13 16 | 14 15 17 | 01 14 17

o~

10 14 | 1319 20 160 13% 158

4

ART wiIzrzinnn S 8 9 7 8 8 9100 | 6 7 7 6 5 5 510 8| 91212 6a 83 82

CII/CEN".P’!USUC 5 6 5 1010 9 4 4 & 4 8 6 5 6 5 5 6 6 3 2 2 6 6 6 117 49 55 50

wsthe wsic [ vl 7 66| 2 3 3 97 7] 4 4 4l 34 af s s s 7ssh233 0 S1  s1
PIVSICAL EDUC. | 26 26 27 | 142019 | 2533 38 | 2021 20| @ 1920 | 172220 {2125 28 | 151925 | 1617 21 | 123 200 219 )
VARISTY SroRTS | 10 10 2/ vuiww|[iw 981w 98| 97 6]n 97| 9710|1010 8[10-9 8] % 80 72 &
SEALTI! s 23] 224 vz a2l 224l 022 2230 024 02 4) 15 17720
INDUSTRIAL ART | 2533 34 [ 14 16 18 | 2226 22 [ 24 36 35| 2018 18 [ 16 17 18 [ 1918 15 [ 17 18 20 [ 16 20 26 | 174 203 211
wclcooe. o, [ 121212 [ 1sasas | 333 ] sz iz ez [ 333 f v s [ s e 1| siae | 10s 123 122

TRADE/IND . ED. ",5 8 7 5 37 1a 19 18 6 5 6} 191918 4 4 & $ 7 74 9 9 91 242019 95 96 95

AGRICULTURE 2 11 - ==l 22 2f - - -0 - - - "6 6 - - - B 10 .9 9
A.F._dr. ROTC -2 2| - - -] - = -} - = =] - - <} - = <« - <« -] 55 5{ - - - s 7 7
nmvuuzn;l 2 2 2 2 2 2 2 2‘2 V2 2 kI | 1 1 —2 2 2 2 2 2.2 2 2 17 16 16 .
, AEKOSPACE -lllIllI------_}lz---l-_---- 3 5 3
ST IALL/ETC. 17wsww| 78 8| 7.7 7| 710 8| 11 2 11| 8 79 11 1|1we1217 59 61 65
SPECIAL EDUC. s 6 71 s 2 2] 7 7 1| 6 612 1919221221026 6 8 8f 140415} 3 2 3 87 74 102

TOTAL BY QUARTER POR ALL AREAS 1938 2182 2292

\

Figure III-l: ALSD HIGH SCHOOL CURRICULUM AREAS WITH THE NUMBER OF
QUARTER COURSES OFFERED AT EACH HIGH SCHOOL FOR EACH
QUARTER, 1976-77.
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W J
MEA N R N R i L.
TARCUAGE ARTS ‘ ' _lzz SCIENCE ﬁ TNSTRUMENTAL MUSTC B AGRICULTURE 18
Lanpuage 17 | Physical Sclence 6 | Band (3 * %) : [5 | AFROTG
Composition 11 | Blolony " 10 | Orchestra 13| : : s
Literature (1 * %) 13 | Physiology v A3 Endenbles (6%) IRIVER EDUCATION l
Reading 12 | Earth Sclence 5 : \ s
‘ Creative Nritinp 3 | Chemistry 6 | CIORAL AND GENERAL MUSIC ' 39 | ARROSPACE ?
. Spce_ch' 9 | Physics (1 * %) 8 i ‘ ‘ - ' -
| Mrama (1 # #) 12 : * | Cchoral Muste =~ , 18 | STUMY HALL, DTRLF,
Taman1ties v & | BUSINESS EPUCATION 52| Ceneral Music 21 |+ & TEACIFR FDUCATION 5
Journalism (6 *) 7 ' o : - T
Medda Communication 7 | feneral business 5 | PUYSTCAL FDUCATION S | SPRCIAL EDUCATION 31 [
o Bookkeeping 9 - L - =
YATREMATICS 45 | Shorthand 7| VARSITY SPORTS 12 | Lenguage Arts 9
. Typing, . 8 | wam— 5 | Social Studies ¢
Fundamentals of ath 10 | Pilingual Office Practice 3 f — = | Sclence ' b
Tnteoductory AMpebra 6 | Other"dfFerinps® .0 | INDUSTRTAL ARTS 68 | Mathematics 9
Alpebra "9 ‘ , : T | Nomemskng (314 3
: Teometry .3 | FOREICN LANGUACES 75 | Tndenendent courses & | Vocatfonal Study 4
5 Computer Math 3 ' Tndusteial crafts (3 * 4) 8 A
+ | Mdvanced Math 10 | French 2 | Drafting (1%, JHEEH) i
Math of Consumer Fconondesd | Cernan 10 | Flectronics (1 #, 1 % ¥ * #) 5
Latin 16 | Craphic Arts (1 % * # %) e 2 '
. SOCTAL STUDIES 41,1 Clagsieal Clvilization 6 | Metal working (2 % %, 1 # % %), s 4 | TOTAL (see notes) 780 | ,
, Spanish . - 18 | Photopraphy (1 #, 1 * %) (O I . -
Narld feography 5 | Bepinning Greek, Russian 6 { Industrial Plastics 4 !
Horld History 8 | Pover technolopy . b
AmerLean History 9 | HOMEMAKING i1 1 Vood vorking (1 ** # %) 2
fovernpent 5 . . '
Feonomice 2| Vseful homemnkinp,b ‘ i VOCATIONAL EDUCATTON/COOPERATIVE TRUCATION &4 )
Paycholopy 2| Cainful homemaking® . 2 , (KX I ‘ :
Socdolbey 2 | | TRADE & INISTRIAL EDUCATION (9 # #) il
Advanced Courses By mre® . 16 '

8 Includes]‘\Business Law, Business Management, Advertising, Offfce Procedures, Business Machines, and Business Communication
b courses #2511 (Food, nutrition, management IA) through 12839 (Consumer Education B), :
¢ Courses #2914 (CVAE=Home and Community Services IA) through #2939 (Food Service 116}, ‘

' ! '
Figure IT1<2: AISD HIGH SCHOOL CURRICULUM AREAS WITH QUARTER COURSES OFFERED. Reference for this listing ia"the "1976-77 High School Infornation Guide,"
o . Courses 1igted in the Infornation Cuide vith a number of asterisks (*) may be continued for\ credit with the content changed. The nuaber of
courses with specified numbers of possible continuations is {ndicated {n the parentheses but 1s not reflected in the N. Also courses ligted
in the Infornation Guide with a # sign must be taken for 3 quarters to recedve credit. On this 1lst these courses are counted as J quarter.

courses, !
. '
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Between 200 and 380 courses were offered in each high school each quarter

tliis year. The aVégage number of courses offered in an Austin high school,

in this year's winter quarter, for example, was 242 courses. Not only is

this a relatively large number of courses, but it has grown over the two

years of the quarkter system. The increase in average number of courses per
high school this year was 17, 26, and 6 for fall, winter, and spring quar-
.ters respectively. Figure III-3 presents this data. Based on 1975-76

data we estimate that between 60 and 80 percent of the total available courses
are presented during the year at each high school. That is some 400 to '
600 courses. The actual number depends heavily on the high school's size.

. . COURSES OFFERED
\ . SCHOOL QUARTER 1 | QUARTER 2 | QUARTER 3
' 75-76]76-77| 75-76 | 76-77]75-76 | 76-77 \

Anderson 205 | 245 | 232 | 264 259 279
Austin 183 | 218 | 203 | 243 | 242 | 251

crockett.| 197 | 243 | 251 | 298 | 279 | 313 |

LBJ 192 | 201 | 174 | 235 | 239 | 247
Johnston | 159 | 213 | 207 | 224 § 216 | 232 X
Lanier B213 213 | 213 | 228 | 241 | 236

McCallum 188 | 198 | 211 | 209 | 217 | 225

Reagan 212 | 202 | 223 | 238 | 266 | 249
Travis | 229 | 205 | 235 |43 | 279 | 260
/,L > N

Figure I1I-3:/ THE NUMBER OF COURSES OFFERED BY EACH
HIGH SCHOOL FOR EACH QUARTER OF THE .
1975-76 AND 1976-77 SCHOOL YEARS.

Of course all these available courses are not taken by everyone. We con-
ducted an "earned credit survey" to get an idea of what courses are actual-
ly taken. By the end of their winter quarter, AISD seniors had earned an
average of 59.9 credits of the 63 required for graduation. About 34.4 of
these credits were in the required academic areas, where 29 credits are
required. This indicates that about 5.4 elective credits had been earned
in the required academic areas.
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For Health (two quarter courses required) no elective credits had been
earned. For Physical Education (five quarter courses required) we
estimated, based .an the earned credit survey study and our work on course
enrollments, thdt five quarter credits had been earned. However, because
Physical Education requirements may be 'waived for certain substitutions

. (e.g. band, varsity sports) we could not determine how many elective
Physical Education courses were taken.

About 18.7 quarter credits had been earned in the elective areas, of the

27 required. The 5.4 electdive credits from the required academic areasv

yields a'total of about 24 elective credits. That leaves the three courses
T> spring quarter seniors are enrolled in. )

s The "earned credit survey" results agreed very closely with actual enroll-
ments presentef " in Figure III-4 below. Presented along with these data
is the distribytion of grades earned in the various curriculum areas.
In the required\ academic areas the.percentage of A's and B's granted is
51%, and the failUre.rate is 17%. Two-thirds of the elective areas have

10Z more A's and B's and one-third have 207 more. , 2
QUARTER a B b
CURRICULUM AREA CREDITS ENROLLMENTS DISTRIBUTION OF EARNED GRADES
REQUIRED | %A | %B | %C | #D | %F
REQUIRED AREAS ’ (36) (201,232)
English Language Arts -9 { 50,974 23 32 26 4 14
s Social Studies 8 44,565 23 28 27 5 17
. Mathematics 6 40,252 19 28 30 3 20
P . Science 6, 34,298 23 28 25 5 17
Physical Education S0 22,954 44 | 29 | 15 5 | 10
. Bealth 2 8,189 28 29 24 6 12
ELECTIVE AREAS @n- ( 90,703) . ,
Business Education 0 -M,seu 35 | 33 | 22 1 8
Foreign Language 0 11,635 45 32 18 0 4
Homemaking 0 6,281 35 34 14 3 8
Art 0 . 4,741 . 35 38 18 | - 2 6.,
Instgumental Music 0 5,066 57" 28 10 1 3
Choir/General Music 0 ' 2,764 61 28 8 1 2.
tfVarsity Sports 0 8,248 91 7.4 1 0 1
Industrial Arts . 0 12,878 21 3_?‘ 28 3 16
Coc. and Coop. Ed. 0 5,338 as | 4o | 16 2 6
Trades and Indus. Ed. 0 1,407 28 37 26 2 6
Agriculture $ 0 599. 21 44 25 1 8
A F Jr. ROTC 0 325 13 21 44 12 11
Driver's Education 0 3,519 9 .13 9 .0 4
N Aerospace 0 174 18 1 35 29 5 12
& Study Hall/etc. 0 12,082 <32 30 22 7 11
- Special Edycation 0 3,180 25 34 24 4 12
RY
GRAND TOTAL ~ (63) (291,935)

%otal number of students (all grade levels, all high schools, all quarters)-
bem:olled
Based on grades granted first two quarters only (n=195,932 earned grades)

Figure II1I-4: ENROLLME!T AND EARNED GRADE DISTRIBUTIONS BY CURRICULUM AREA,

b .
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.Staffing . o ‘

’

’

" To manage thig complex high school cu¥riculum the district has an admin-

istrative staff consisting of a director of Secondary Education, an as-

gistant director, nine principals, and approximately 20 assistant prin-
‘cipals, in addition to other support staff. To implement the curficulum

21 secondary inétructional coordinators and four interns work with a
staff of nearly <1000 teachers and department heads.

L} -
. °
Y4

B

AISD budgeted approximately $22 4 million for the high schools (directly

and indirectly) for" 1976-77. About $14.1 million, or 63% of this is for
salaries for personnel in the schools; about $3.9 million, or 17% is
spent on plant and operations; about $4.1 million, or 18% is central
support ‘to the schools; and about $0.4 million, or 2% is the per student
allocation to the schéols. Figure III-5 below shows the expenditures
budgeted for 1976- 77 by category, with examples.

S oA '
. : \

CATEGORY : - EXAMPLES EXPENDITURES

© Principals
Personnel in the achools’ Librarians N I $14,080,420
Teachers

Office Staff

- Supplementary texts
Total per student allo- : Library supplies ’ 373,740
cations to the schools Capital outlay

' Newspapers in the schools

Director of Secondary Education

. Director of Career Education

Central Administration-- .. Special Education Office Staft 1,625,564
administrative support . ORE

Superintendent s Office

’

Quarter syst materials

Central Administration-- Instructional Bupervisors 1,502,727
regular & 'gpecial education Project reality
program support Special Education Resource System

Athletic Offtce
Central Admlnistratlon—- Developmental Programs Admin. 980,795
other support Secondary Counseling Admin. :
- School Psych. Interns
N

Pupil ‘Transportation
Mail room -

N School plant-maintenance

Plant & Operation . Printing 3,881,906
s . Real estate |

Purchasing
Security '

TOTAL $22,445,152

Figure 1II-5: BUDGETED DISTRICT EXPENDITURES FOR AISD HIGH SCHOOLS
FOR 1976-77. FEDERAL:-FUNDS ARE NOT INCLUDED.

o
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School Characteristics _ ', '_ ‘ - ' .

:.The quartet system prbgram and expanded curriculum are delivered through -
nine comprehensive high schools ranging in student membership from about .
1300 to 3000. Each employs " from about 70 to 150 teachers. For the third
six weeks of 1976-77, percent of. attendance ranged from 84% to 92% of-
the students. 'Only one high school has a "large" percentage of students
from low income families (63%); the other eight high schools range from
5% to 26%. Four high schools are near 80% Anglo ird student membership;
one high school is predominantly minority, while the remaining four high
schoels have greater ethnic diversity. These 1976~77 student character-

_ istics are close to the 1975-76 data, but may change with the possible

W " onget of busing. Figure I1I-6 shows individual school characteristics

for 1976-77 in the nine high' schools. Physical facilities of Austin's:
high schools vary somewhat.- In addition to self-contained classrooms,
four of the high schools have large open areas. Some schools aré over-—

fxowded and use temporary buildings.

a

RoACoRy. | THIRD SIK-WEEK PERIOD OF 1976 - 1977 |'ARCH, 1977 ||ETHNICITY AS OF T
- |scHooL (esT,% 5) . ADH ADA__ % ATTENDANCE JLOW INCOME FAMILIES|| *BLACK QwpricAN joR OTUI
Anderson 12 2352 2160 | 92z 5.5 9% 3x 88x
Austin 104 1873 1688 | 90z 19.79 12x 271 61%
) Crockett 148 3052 2747 | 902 R R I} 1% 82%
By . 92 ///1686 1528 | '90% 15.74 28% 9% 632
Johnaton 85 1310 1129 863 63.46 0% fesx 2 22
, | anter m " 2125 1908 | oz 16.32 - 142 8% 78%
McCallum 7% 1407 1238 | 81 - 10.13 62 x| 78
‘Reagan 92 1740 1504 862 _ 26.08 21 112 622
avde .97 1857 1566 | sax 16.81 7 512 422

Figure III-6: !lIGH SCHOOL CHARACTERISTICS: 1976-77 ADM, ADA, PERCENT ATTENDANCE, PERCENT LOW-INCOME AND
PERCENT ETHNICITIES FOR AISD, -

2
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B. ch'rEXT DESCRIPTION -‘;7:,,1, S i

This final report presents an eValuation of the revised high school curric-
ulum . first implemented by AISD in 1975-76 along with the Quarter System.

" AB far as possible, the evaluation rests on objective data such as stu-
dent achievement test scores and ittendance records, and on objectively
collectea judgment data. However, there‘are many environmental factors
which ‘make up the "context" in wh;ch the program operates, which cannot be
objectively evaluated. These factors determine, to a great degree, the

bssibiliizes of the high school’ curriculum

L M
The conte within’which any educational system operafes is.as complex as
e socieéi'as a whole, and forces act upon the school system from within

and from'without. 'What does the literature suggest are these factors?
What are )@ concerns of parents?. What are the areas of administrative con-
Q' have our Board of Trustees set as priorities?

-

, viewing nearly 100 studies comparing curricula, Walker and
' haffarzick conclude that student achievement mirrors the content
< . of ®he%courses they take. Different curricula produce different

i patterﬁs of achievement--patterns generally related to the dif-
ferenced in the content of curricula. (Comparing Curricula, Re- .
BN View bf Educational Research, 1973 44 (1), 83 113)

I i

:z Curr ntly several major studies and reports are urging new direc-
o t1 jl r the comprehensive high school. The need for-change is
‘o evdd ced in various research findings from local school districts.
o Employers are not satisfied with, the quality of high school grad-
L7 _uates; neither are colleges and universities. Legislators have
e .4 acted to strengthen the impact of: high school education. Among the
%ﬁ;% many recent actions of the State Board of Education has been the
Ymandate for a quarter system whicfg'would result in high school cur-
riculum improvement by increasing. lternatives for pupils. (TASD,
_8chool Curriculum Design for the: 198 s, Nacogdoches, Texas: TASD,

1974, 85 ff.)

- . Back-to-basics advocates are citing a $1.8 million, three-year, USOE
study conducted by the American Institutes for Research which says
there is no correlation between innovative educational techniques
and student achievement. (Austin-American Statesman, January 1,

1977)

a -

The report of the "Special Task Force on Graduation Requirements"
of the ‘NAASP recommends the high school diploma ''should certify

.&%&  that the graduate possesses the base line skills and knowledge es-
sential to effective adult citizenship.'" They recommend competency
measures, preferably developed statewide, in reading, writing,
mathematics, and the American civilization. (Education Digest,
January 1976) a
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‘While 80% of the nation's 30-year olds are satisfied with their
careers, 43% feel their high school /made only an "adequate" con-
tribution in preparing them for that’career and 207% say it was
"of little or no value." (Project TALENT findings reported by
American Institutes for Research under the auspices of the NIE
and reported in November 17, 1975, Education USA)

6 Concern focuses on the attitudes of high sch'qol graduates about
their preparation. High school graduates had better attitudes:
toward their elective vocational courses than their required
academic- courses. Among the academic courses, they cited Eng-
1ish and Mathematics areas least in need of expanded offerings.
As a gréup, Mathematics teachers get one of the least favorable
ratings as teachers. Nonetheless, when asked what turned out
to be the most valuable curriculum areas to them, Mathematics
and English were top choices. These same students cited the
most salient characteristic of a good teacher ' as the ability
to communicate with students and create interest; ‘foredom or .
lack of interest is the major reason for 'ropping out. ;(Digest»
of Final Report of Texas Education Producg gtudy, TEA, 1973)

» (&2
3

Parent Concerns : - . ' o
- /*"

Tradit_'ionall'y the schools have commanded respect from parents. Today, how-
ever, confidence in educational systems has declined along with, or ahead
of, the decline in confidence in other institutions. Parents have begun
to question the qua‘.‘lity of the public education being provided by their tax

dollars to their children.

Some parents focus this criticism on the situation in which 1earning is to
occur = the classroom and classroom order:

.«

Standards needed | | S

As of September this year, I felt the necessity
to remove my children from the Austin Inde- -
pendent School District system and to place : -
them in a private system.

Our educational leaders do not have the con-
trols necessary to provide our children with the
quality education-needed to live in the world as
we know it. The school system must be dis-

C ciplinarian in the absence of parents. I realize

* that my children cannot achieve their maximum

tential without discipline. Standards need to
set — one set of standards for all of us.

) I believe it is worth mentioning that ‘my 10-
year-old son came home from his new school and
* casually remarked, “Mother, I learned more in
on; d?y than I did in a whole week at that other
school.”

S

Source: Austin-American Statesmap 10-6-76
Letters to the Editor
25 '
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Other parents are concerned about what is taught:

[

.| “Innovations’
waste kids’
time, brains

Your Jan. 1 editorial, “Education: The bas-
ics,” was a timely and much-needed comment.

Torrents of public money have been expended
for the “innovations’’ you mentioned. The waste
: of money is nothing compared to the waste of our

' - | children’s intellect and tirhe. _ .

L el Until the glare of publicity is played upon the
o dark corners where they operate, school admin-
i fstrators will continue to- employ the wasteful

. and worthless “innovatipns’’ you condemn in

your editorial. Many of these “innovations’’ are
worshiped as totems even today in the Austin In-
dependent Schoo! District, for example. Open
classrooms, team teaching, peer teaching, indi-
vidualized guided education — they are all there.
They will continue to be employed until public
opinion forces AISD from the “innovative”
course it chose to pursue in the face of warnings o
Ig other, more practical'and experienced educa- ~

rs.

When the public schools have performed so
dismally their primary task of teaching basic
skills, it is the height of ‘foolishness to entrust
them with the instructionof our children in such
ii’x:timate matters as morals, values and “‘parent-

g." : ) _

: Your editorial is an excellent beginning on the .
- road back to sanity in education. J ,

! _ .

Source: Austin-Amefican Statesman 1-6-77
Letters to the Editor )

\/

One Austin ISD parent has attempted to apply the Supreme Court decision which
_prohibits the teaching of religion in public schools to other subjects, ma- .
terials, and teaching methods. Areas which parents disapprove of are as di=
verse as sex education, ethnic studies, humag-relations training , and teach-

ing methods.




Parents have even instituted suits against schools because thelir children,
who have diplomas, are 1lliterate. »

Judge William Wayne Justice in 1974 in Texas ruled the "juvenile delinquents
.sent to (State) correctional schools have a right to rehabilitation, and

the State has an obligation to provide it" (4/77 Austin-American’ Statesman).
Some interpret this to mean schools have a legal obligation to provide a
program in which each student learns what he needs to learn.

Pri@ate schools committed to teaching "basic skills" have sprung up across
‘the nation, some disappearing almost immediately, while others seem to 8suc-

ceed.
N

Teacher Concerns

Across the country,-teachers have made public their desire for quality ed-
ucation and improved working conditions by opposing their administators and
school systems. Teachers' unions have grown and their members are striking
for better working conditions. While administrators consider teacher eval-
vation and accountability, teachers press a broad range of demands. Some
believe teachers have gone too far, others not far enough. ' -

Vs

AISD Concerns

As in other districts across the nation, internal and external forces act »
on AISD in ways that influence curricular decisions. 1In December, 1976,

the U.S. Supreme Court sent the Austin school desegregation case back to

the U.S. 5th Circuit Court of Appeals for reconsideration. - Again the dis-
trict is left unsure whether increased busing will be mandated by the courts.
Busing students from kindergarten through twelfth grade remains a possibility.

Secondary principals meet twice a month to discuss issues that impact the
high schools. During 1976-77, the principals have discussed, among many
other subjects, applications of the district's discipline policies in the
high schools, the implications and implementation of the minimum competency
" requirements, the logistics of conducting nine graduations, concerns about
the prospects of teacher evaluation, and procedures for reporting the griev-

ances of thelr staffs.

Secondary instructional coordinators meet weekly throughout the school year,
and the High School Curriculum Evaluation staff have worked closely with

the group in planning, carrying out, and reporting this evaluation. During
1976~77 the coordinators planned and carried' out with the Department of Stu-}
dent Development a workshop for counselors. This was designed to improve
communication and help counselors become more familiar with the revised’
curriculum so they could advise students more effectively. The coordinators
have discussed, among many other topics, the mechanics of textbook adoption;
redding xograms now in effect in the secondary schools; the problem of
specify: héw students may earn credit by examination; the legal implicanq
tiongp necessities in any evaluation of teachers; the expected im-

: pact»dﬁ variqus curriculum areas of minimum competency requirements, and

the entire'grea of Junior High School curriculum. ¢

. 27
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Board Priorities _ . L

" the AISD Board of Trustees met in open session to establish
The board considered a long list
These prior-

... In May, 1976,
- priorities for the 1976-77 school year.
S of potential priorities and selected four major pri?rities.

ities as stated were: . ﬁ)
, : v oo,

1. "Students will demonsgrate improved performance in basic skills
areas of reading and math." : . .

-

"Since teacher.qualifications appear to have a strong relationship
to student learning, the assurance of highly competent teachers
is a high priority."

. 2.

3. "Urban school systems today remain unable to break the relationships
betweén;lowasoeio-economic status and achievement. AISD will
study its past efforts to break this' pattern...and arrive at a com—‘
prehensive plan for improving the performance of Low SES students.

4. "Develop a desegregation plan which will be acceptable to the groups
concerned, aid in achieving improvement in basic skills and Low
SES student achievement, and provide positive interethnic attitudes.

the Board of Trustees on yay 27, 1977, adopted three tentative
These three adopted are: . . '

For 1977-78,
,priorities.

)

A 1. "Continued concentration on basic.skills.!

2. "Attention to the achievement of low socio-economicfstatus (SES) and
minority students."

"Emphasis on evaluation of staff."”

. . .

. Back to basics
Hard on the heels of local reports of des
clining literacy among high schdol seniors
-gomes the news from Dallas that Southern
Methodist University has gone to teaching
high school English to its treshmen lnd

. |Teacher
comp etency “::::(,::ay. have been bonehedd Eng-

f\J ’ V Ush courses at many colleges and universjv
Aes, but SMU is responding to-a monumend

' Thestudy session was set mfulduee for nd«

AISD issue

'l‘ru.steu of the Austir Independent School Disy
trlct sn led with educational priorities Wednes.
nally tentatively setting three for 1977-78.

Admlnhmtqn had recommended only twa
riorities — concentration on basic skills (read-
g, writing and mathematics) and improvement -
In the achievement of poor and minorily students
« but board members dredged up that old topic of
teacher and principal competency.

ministrators. Teachers, staf
have a chance to comment on unpmpouh befon
the priorities gre adopted ata third meeting,

Austin-American Statesman
4-28-77
28

Souzce:

niversity bas revamped its entire Basid
‘English program {or the first and second
‘year students. The previous program was

| Qver the heads of students who had no un~

Aderstanding of speulng. grammar or punc-
“tuation.

Callege is not the preferred plnee to lunl
lhe basics. College professors shouldn't
{rave to do the high school English teacher's
1ob, although SMU Is to be commended fox
raling with the deficiency.

I the publlc schools can’t teach English,
the kids who don’t go on ta college will never:
fearn the language: And that's most of
them. ) -

-Jal growth of unprepared scholastics. The |’

Austin-American Scneamn
‘3-3-77

Source:



Student Achievement

Underlying many of the statements of concern in various areas of education
is the basic fact that student achievement scores are declining.

1 Annegret Harnischfeger and David E. Wile}; in "Achievement -Test Score
Drop. So What?" writing in the March, 1976, Bducational Researcher
state: ‘ '

Beyond doubt...achievement test scores hav
wabout a decade in all grades from five up ]
In recent years. .These
thanZEithematics achleve~

areé more pronounced in higher grades’ an
ments. These are the facts and they de cribe;//xetional phenom-

are morg g8evere for tests probing verba
enon.

A Hudson Institute report by Frank Armbuste;\aﬁd others docdmented

.

the decline in the ACT and the SAT.

Competenqg;Requirements

a decline in school district achievement tests which is similar to

The tests studied were those

that tested pupils'

abjlities to read, write, and perform fundamental

mathematics.' (Wall Street Journal, 7/20/76) BT

N 1‘*&‘.
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7

By a 2-~to-1 margin, the American publig-thinks high school, seniors
should be required to pass a standardized examination before they

d be eligible to receive a diploma. These 1976 findings are .
from Gallup's 8th Poll of Attitudes Toward Education. "=

"Should all high school students in the United States
be required to pass standardized nationwide ex~
amination in order to get a high school diploma?"

Question:

OPPOSE 5 NO GPINION

FAVOR
317% ’ 4z

65%

Even more important than data and public awareness is legislative
action. More thar a dozen states have adopted, or are seriously
considering adopting, competency requirements for graduation. .
Arizona currently requires competency testing for' graduation; stu-
dents must demonstrate a ninth~grade reading level. Oregon's, and -
Virginia's programs will affect 1978 graduates; Oregon will allow
each district to set the competencies, but Virginia will require

a statewide standard. New York's requirements will become effec~
tive 4in 1979. Many individual cities have adopted thelr own re-
quirements; Denver has a 15-year history of competency testing.

A San Antonio State Representative keeps working for a program thgt‘
would require students to demonstrate basic competencies. He cités
findings that one of every five adults in Texas is considered
functionally incompetent, fifty percent of those persons entering
junior or community colleges cannot read or compute math problems

on a first year college level, and fourteen percert of Austin's high
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school seniors cannot read beyond a eiéhth grade level...He believes
: high. school diplomas have no meaning and proposes statewide testing
- to insure skill promotion, not social promotion (12/10/76 E1 Paso

Tides). e

The AiSD Board of Trustees has adopted & minimum competency requirement in
reading and mathematics which students must meet in order to graduate, un-
less their parents sign a letter stating that they understand their children

\have not met the requirements. - .

Long range consequéhces of this policy are still unknown. As the schools
modify their curricula, different problems, needs, and demands will emerge.
As a society modifies its institutions, the inptitutions%&&so_change the

society.

e
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. improvements in its procedures to better serve the stu@ents, parents,

C. EVALUATION DESCRIPTION

Background P o -

History. Evaluation activities conducted by the Office of Research and
Evaluation have been changing. The office was first established in 1973-
74 under an ESEA Title III grant to design and establish a model evalua-
tion capability within t@e district. Each year the office has initiated

teachers, and administrators of AISD. Our district-supported evaluations
of educational programs have increasingly deemphasized programs'and pro-
gram objectives and increasingly emphasized district priorities and de-
cision questions. There has been a parallel shift away from service to °*
specific programé and toward accountability of the district as a whole.
With limited money for evaluatidm (less than 0.5% of the district budget)
careful targetting of evaluation resources 1s essential. .

Within this context, one of the first major expenditures of district funds
on evaluation was to support the Quarter System Evaluation in .1975-76. '
This evaluation 1is well documented in the office's Report Files. The 1976-
77 High School Curriculum Evaluation as authorized by the Board built upon
the Quarter System . Evaluation‘and the history of ‘the developing evaluation
office. Probably of all our 1975-76 evaluations the Quarter System eval- -
uation had been the most. decision-question oriented. ‘That is, instead of
eliciting objectives from the district staff implementing the Quarter Sys=
tem, the Quarter System evaluation elicited decigions regarding the Quar-~
ter System~-decisions which the district would have to make. The High
School Currifculum Evaluation carried this tradition even further.

The High School Curriculum Evaluation started with the Quarter Syste; de-
cision questions and others suggested by the literature. We interviewed
all high ‘school principals, many coordinators, and the central office ad-
ministrators involved with the high schools. They reviewed these decision
questions. Areas of decision-making were added, modified, or deleted.
Several intensive weeks were spent {n arriving at a consensus on areas to
be included in our design. The result was a shift in emphasis away from
the implementation of the Quarter System per se to a broader study of the
curriculum itself. The final design involved much negotiation and com-
promise. Right up to the time administrators signed-off on the design, de-
cision questions were beling added and ‘subtracted to meet the realities of

v'collecting data in the schools, the needs of the district, and available
evaluation resources. ’ -

‘Perhaps the best way to view the High SghQol Curriculum Evaluatioﬁfis¥gis-

torically. The elicitation and discussion of decision questions moved our
design out of the arena of a tight program evaluatiom.and into the area of
addressing systemwide questions that will be long-standing. Thus, subject
to Board approval, we are planning to continue next year some of the major
data collection of the High School Curriculum Evaluation:

.

® Former Student Questionnaire

@® High School Course Enrollments .
@High School Earned Grade Distributions
® SAT Reporting

.Survey\&of Study Habits and Attitudes
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Funding and Personnel. Because the Needs Assgssment and Program Evaluation
budget within the Office of Research and Evaluation received additional fed-
eral funds in 1976-77, actual resources available to the High School Curric-
ulum Evaluation exceeded our original plans. This allowed us to address
some additional evaluation questions. Without correcting for resources ded-
icated to ORE as a whole and lost as direct resources to the High School
Curriculum Evaluation, the funding and persomnel ‘for the 1976-77 budget year
is approximately as in Figure III-7. The total cost of about $48,000 com-
pares to $58,000 for the 1975-76 Quarter System Evaluation. The savings
represent trimming the original design down to essentials.

PERSONNEL COSTS ’ OTHER COSTS
CATEGORY EXPENDITURE CATEGORY EXPENDITURE k 4

Senior Evalu;tor 17,443 Data Proc‘essinga 1,000

Eval. Asst, (2). 16,871 T%lephone 262
Secretary 6,285V Reproductionb - 4,500

\u~ Part—time.coding 750 Testing Materials 200
General Supplies 350

Indistrict Travel 575

TOTAL 41,349 . TOTAL 6.885

a1¢ ye had to pay Data Services for this service, it would cost about $7500.
bRecause it costs nearly $2000 for final reports

Figure III- 7: PERSONNEL AND OTHER COSTS FOR THE HIGH SCHOOL CURRICULUM
.. - EVALUATION, 1976-77. ) ’ . . :

Areas of Ihquitx ' » 1
' §

The High School Curriculum Evaluation collected a wide range of data from
a large number of data sources. Seven general areas of inquiry are present-
ed below along with a brief synopsis of the type of data collected. '

Student performance. Major emphasis was placed on this area which included
longitudinal data on student achievement as measured by the Sequential Tests
of Educational Progress, the Scholastic Aptitude Test (SAT), and the Amer-
ican College Testing Program (ACT). Further data included the distribution
of grades given in high school courses as well as attitudes toward school,
teachers, coursework, and study as measured by the Survey of Study Habits
and Attitudes, the Student Questionnaire, and the Former Student Question-
naire. Percent attendance and school-leaver rates were also calculated.

We also collected judgments of relevant staff on student performance. Fi-
nally, student post-graduation goals as reported by students, former stu-
dents, and counselors of seniors were collected.

A
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=7 . The advising process. We continued major questions on advising from the
1975-76 Quarter -System Evaluation, including who advises and who should ad-

-, .vise students, whether students are adequately advised, and whether course —
' selections turn out to be appropriate. We added specific questions on how
students use the High School Information Guide, how course planning forms
are used, and where personnel who advise get their information. In addition,
‘we examined the advising process in the junior high schools. On the order
of 10 to 20 questions on advising were collected from all the relevant ac-
tors (except parents) in the advising process: students, teachers, counse-
lors, coordinators, and principals. : ' ' :

-

4

Graduation requirements. We projected best estimates of the effect of the
adopted minimum reading and mathematics competency requirementgg compared
AISD achievement scores to the national samplé&, investigated what courses
students actually take and how elective credits are used, and studied how
teachers view the curriculum.of their major teaching area. E

kA

o

&

Organizational roles. We studied in great detail the duties, responsibil~ -
ities, priorities, and perceived effects of high school counselors. We =
also tollected judgments on the "costs" of expanded currciulum implemen-
tation, whether school staffs judge the quarter system an improvement, and
whether the benefits of the expanded curriculum could be retained in a
return to the semester gsystem of.organization. We also asked school staffs
about role satisfaction and about school conditions conducive to learning.

A

Course content. We answered questions about whether course outlines are

covered, how much similarity in content exists among teachers of the same
St course, and how complex a written response is required of students on fi-
nal examinations. R ) : .

Year-round schooling. We asked principals and coordinators about relativé
' " costs and benefits of -a full summer quarter and we asked students and staff
if they would voluntarily participate in a summer quarter. :

One way to grasp the evaluation design is to study the following tables
(Figure I1I-8). These present for each information source in our design
the sample, time of collection, and a brief description of the area.

[N
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INFORMATION SOURCE

Sequent{al Tests of Educationa]

Progress

|

Survey of Study fiabts and
Attitudes (SSHA)

Scholastic Aptitude Test
(SAT)

Anetican College Test (ACT)

SAIPLE

WiEN (OLLECTED

A11 Pgh gopoq) otudents
present foy ypgtings

Ahout 3% gy gents 8t
each Btade 1qyel In tan-
donly Beleqyyq foctal
Studles tlagges

A aelf‘uexmed sanple
of 197 76 senlor®
(w1489 [44,43))

DRSCRIPTION

Apetl, 1976

Provides achievewent data for ATSD students dn the areas of H\thmgi;a

A self'uelemd samle
of 1 ‘76 genlord
(heT68 [242)),

Edrned credits

]

Course jonrol Lnents

A rB"d°W sample of
ﬂbout 00 of our
197677 aengqrs.

A1 Pgh ooy ate-
dent® Curge uch’dB
for 81 quarpers (W
291:9 _ ¢oyrge e
cordéle

Earned grades

AL PABh g g atu-

April, 1977 cosputation, Mathematics basdc concepts, Reading, Spelling, Capitalirs-
tion and punctuation, mglish zxprmlon, Sedence, and Social Studtel
for compariedon with & nationsl samle, '

March 21-31,

1977 Tells ug wvhat students think sbout school, mchero. coum votk, and
stuly, This s the second year dn a longitudinal desipn to present gen-
eral student attitude data and report student reaction to specific ques-
tions on study habits and attitudes, ORE {s planning to continue to:
report this data at eleveath grade in future years.

1975-76 Analyeis of the scores of about half the AISD senfors, in comparision

' with over 1 aillion natiomal scores; provides information on how vell
, AISD {8 preparing college~bound students, ORE {s planning to continue
to report these data yearly.

1975-76 Provides gose data to supplement the SAT data, for those collega-bound

' sentors who took these tests {n 197576 - ‘ )

Spring, 1977

This sample glues uy estinates of what required and elective curriculua
areas ptudents dre taking courses fn, and {ndicates the differenconthe-

tveen courses taken by college-bound and non-college bound ltugexm._,

End of First
and second
Quarters and
tnd of fifth

8ix weeks
P

high school curriculum, These dats are provlded quartetly to thé'nd-w J

sinistration, and the reports are: pllnned to be part of the‘ongoln'g re-

'porting aystem of ORE,

End of first

mis 1s the first time esrned 'gmleo_ in all high chool. courses have

Figure III-8:

INFORATION SoupceS FOR THE Hrch SCHOOL CURRLCULUM EVALUATION.

dent9 toyrge grades and gecond been compilqd, and percentages of each grade caleulated for each course,
tor the Tal) gnd Quarter gubarea, and area of the high school curriculun, This {s planned for °
Wintef Quaeper (N* ' continuation dn 1977-78 as part of our lengitudinal data base,
195'11 b tarned sradEB- ' »
(:,l
N ) ‘
q - B
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INFORMATION SOURCE

PE .

| #mew covtecTeD

DESCRIPTION

Graduation requirements

o

The .1975-76 CAT and STEP -
achievenent acores for -
al} otudents tested pro
jected for the clasé of -
1978-79. '

13
H

Spring, 1976

e
) T
A
'

!

This 4n an analysls Of CAT and STEP acores used to provide the adinis-
tration vith estisates of the nusher of students (by ethnic group) who -
vill have failed to meet the winimn conpetency requirements for grad-
wtion at the tise In thelr high school carears that those requirenents
specify that they mst bagin taking specific readiog and nath courses bo-
yond the normal requirewent or file & letter stating thefr intent to
graduate without demanatrating the competence, -

M1 AISD high achool ¥

June, 197

Percent attendance Provides data on averags dajly attendance for AISD high schools for year |-
Average Dally Mesbership students, ¥ | previous years * toyear comparisions. k ‘
Graduatfon rale ¥ | avalllble
) ] o ) ] -
School leavers ALL students vho leave. e, 177  Provides data on students vho Leave school other than a8 transfers or
AISD high schaole, - previous years praduates, for comparindon from yeat-to-year,
~ nejther transfering available ‘
nar gr’udfm&ing. b :
Couneelee Questiomnaie 3 Sactal Studied . Dec, 6-10, ', Provides data fron stulents on vhich counselor services they use, hov
sectlons vepresen- 197 ‘ often they talk to counselors, and whether talking to counedlors is
, tating grades 40, : ' judged helpful. ‘
Hyad 2fnall . " ) .
high schools, ' J
(About 800 sty- ' . ,
denta,) ’ o ! \
: , R ‘ T AU
Student Questionnaire About 950 students March 21-25, The questionnaire provided information from gtudents on coutse selecelon
in 51 Langyge Arts 1927, : and advising and on students’ ,rfl'!u(u tmrdlq'chonl and the quarter ays-

gectlons represen-

tating grades 10, 11, -,
and 12 fn'all bgh -
schpols, " ,

1
: v

" tes,

Student Advislng
Checkllat

L um}oml‘y selected -
sectiofs of 9th grade
0L at 7 filgh achools ¢
and 10-tandomly se-
lected Jth grade ad-

visories at 2 high ' |

schoolS. Thpout . .
750 studentss} ¢ !

Oetober 1115,
1976,

o
Provides dats from-ninth praders sbout thelr ord M}ion in junfor high
to the high school curriculum, thelr use of the I brmatdon Guide, and
whete they received information about cofu.

4

Forner Student Questdon-
naire

A randon a:pl\:f N
about 250 1975-2_ »

senfors. , -

367 t-hpril 1,
fon

and the graduates’ viess of the adequac

4 The obtagned sample for the questionnaire vas representative of the 1975

76 sentor class, and with tvo follov-up efforts the return rate vas )8
It provides {nfornation on curcent edycational, vork, and fanily status
r of their high school prepatation.

 Figure TI1-8 Continued:




W
o

INFORMATION SOURCE

SAHPLE

WIEN COLLECTED

. DESCRIPTION

‘Pinal Exaninations

k]

Exaninations from

2 sections per
school of one 1an-
guage Arts, Soclal
Studfes, and Science
course (N-S?ﬁ finals).

fod of firdt
quarter

!

Provides information on hov conpletely course outlines are covered, hov
such sinilarity of content there 1o anang different teachers of the same
course, and hov wuch couplexity is required on the written ansvers to
exanination itema,

I’

Principal {Coordinator
+ Intervievs

ML ATSD hih schonl
princlpnls{f d gec-
ondary {nsthuctfonsl
coordinatotp,

.‘;;E;ﬁary. March,
1917

1
\

3

Provides Inforsation on student advising, the Tnformation’ Culde, counse-
lor roles, the perceived costs & bencfits of the quarter systen and ex-
panded curriculun, and the problems of the quarter system. '

Teacher Questionnalre

o
ALL AISD high school
teachers conpleting
the instruent
TR

Jonvary, 1977

¥

Provides data on the advising of students, the revised curriculum and
tine lost; and teacher's attitodes tovard their roles and the quarter
gystem, An 831 return rate vas achieved,

Counselor Questionnaire

[

PN
AL but ong;ofzAISD's
high school} comselors
{ncluding. ypcational
igunselorsﬁ !

Jonusty, 1971

}roviden {nforsation on counselors’ perceptions of thelr own roles, the
tnount of tiwe they do and shouldspend on various activities, as vell
18 questions on student advising gyear-round schooling, The rvetura rate
wie 98%, ' ’

Non-teaching, High School
Personnel Questionnaire

ALL AISD non-teaching
high achool personnel
Hbrariana,’ deans,
assistant principals,
secretarles, reglatrars,
clerks, and aides com
pleting the {nstru-
ment (K=154),

January, 1977

)
\ .

A

Provided dnformation from i'pw esaionsl” and "non-professional" high"‘
school non-teaching personnel oh student advising, year-round schooling,
mmmmmMMMMMMWMMmmWC

/

Budgét

197617 Preliminagy
Budget and:budgat
upda:{!{;, ;o

© Speing, 1977

Provides the expenditures and percentages of expenditures for varlous
" categories of district noney used 'to support the high schoola.

‘Figure ITI-8 Continued:
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EVALUATION FINDINGS

EVALUATION QUESTIONS )

Has the districtwide median achievemeng score for e&é; STEP- subtest in-
creased 'in 1976-77 over 1975-76? ;

ANSWER: Yes. However, the magnitude of the increase is different for
different STEP subtests and different grade levels. Also,
the lowest 25% pf AISD students have not shown the increase
the AISD populdation as a whole shows. Furthermore, the cause
of the increase is not the quarter system and the revised cur-
riculum, but probably a group of factors operating in the
secondary schools and perhaps .in the broader society.

SUPPORTIVE DATA:

Figure IV-1 presents the eight STEP .gubtest median percentiles for 1976-
77 compared with 1975-76 for AISD. There: is a separate graph for each

grade level. Figures IV-2 and IV-3 present‘the'STE§ grade level median
Percentiles for 1976-77 compared to 1975-76. There is a separate graph

.. :for each subtest. (The data on which these graphs‘are based is pro-

" .vided in Figure IV-4.)

. The Increases Differ in Magnitude'for Different Subtests

]

There is a Definite Increase in STEP Scores from 1975-76 to 1976-77

There is not one case out of 32 (four grade levels times eight subtests)
Where the 1976~77 AISD STEP median percentile score decreased. The
distripution of increases in the median percentile scores for the 32
cases are: 0 or 1 (9 cases), 2 or 3 (10 cases),’4 or 5 (10 cases) and
6 or more (3 cages). This corresponds to an increase of one to two
‘items in the raw score. o

We can table the median increase for separate subtests (the median of
the distribution of increases in median percentiles from 1975—76 to
1976-77 across all four grade levels). There is wide variation in the

. magnitude of the increase for the separate subtests.

STEP SUBTEST MEDIAN RANGE
) - GAIN OF GAIN
Science - 4.5 2 to 8
Reading - 4 ‘3 to 6
Capitalization and
& Punctuation 3.5 .0 to 5
Math Computation 3 0 to &4
Social Studies . . 2.5 0Oto$
Math Basic Concepts 2 0 to 6
Spelling 1.5 0 to 5
English Expression 1 - 0 to &4

37
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Aruitoxt provided by Eic:

PERCENTILES
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MATH
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Figure IV-1:
?

MATH

COMPUTATION
ENCLISH

SCIENCE
READING

P
SPELLING
EXPRESS ION
. SOCIAL
STUDIES

MATH BASIC
CONCEPTS

CAPITALIZATION
AND PUNCTUATION

AISD MEDIANS ON THE SEQUENTIAL TESTS OF EDUCATIONAL PROGRESS;
1976-77 SCHOOL YEAR COMPARED WITH THE PREVIQUS.YEAR. Medians
for all. subtests of the §,T.E.P. for grades 9 to 12. These
scores ‘are for all students taking the test. This includes
some students in special education classes.
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Aruitoxt provided by Eic:

RIC

N
" - 2
_CRADE § PERCENTILE § READING [ SPELLING | CAPITALIZATION ENGL1SH SOCIAL SCIENCE | MATH BASIC MATH
POINT & PUNCTUATION EXPRESSION | STUDIES CONCEPTS COMPUTATION { *
6 717 TI6 [ 77 76 ['77 76 ['77 677 76177 776 ['77 76 ['77
ls:"éu.r:ilq 66 | 68 . 64. 64 sg | 61 56 | 60 64 | 67 68] 68 69 | 69 62 | 66
: -
9 QI Medtan 33| 38 36 | 36 25 ] 30 29 |29 32 34' 34] 39 42 | 42 31| 35
3rd quartilé 14 | 14 1313 1| 1. 13|13 141 16 17417 13 13'
1st quartile 68 | 72 60 | 65 f 56 | 59 58|63 "Yo{ 72 711l n 13l 51 72
10 JMedian 39 | 42 31§36 26 51 32 | 34 38 41 41 45 349 | 49 39| 39
Ird qu.;:txe' 16 | 16 14 |12, 10|13 11|12 15 12 15].17 23| 23 16 | 16
18t quartile | 72|75 66 | 69 63 | 65 63| 65 70|73 71] 76 76| 79 713175
1 Median 41 |47 , 40§40 32 | 32 . 33|33 44 | 44 44 46 48 | 54 4 | 47
3rd quartile 17 |17 R YA BY 12 | 12 12 |22 15] 15 19] 19 22 | 26 17 | 19
1st quartile | 75] 78 62 | 68 63 | 69 \\\\ 66 |68 74) 78 ";;;' 76 78 | 80 771 78
12 Medlag. 45 | 48 39 |42 34 | 36 38 |42 46} 51 46 54 s3| s7 48 | 51
3rd quartile 17 |19 16 {16 15 | 15 15115 15 19, 19) 25 23 | 27 18] 18
Figure IV-4 SEQUENTIAL TESTS OF EDUCATION PROGRESS: PERGENTILES (DISTRICTWIDE). Summary of medians and first and

third quartiles for all STEP subtests.

include both regular and special educatiom students.
197641977 respectively were 9th grade (88%, 87X), 10th grade (88%, 85Z), llth grade (86Z, 81%), and .12th

grade (81X, 66%).

grade (3200-3400) and l2th grade (1800-2500),

g

Rough ranges of the N's are:

Data were collected by ORE's Systemwide Evaluation component and

Approximate percentages of setudents tested for

The Increases Differ in Magnicuade for Different Grade Levels

v

9th grade (4200-4400), 10th grade (3800-3900), 1llth

We can table the median increase for separate grade levels (the median
of the distribution of increases in median percentiles from 1975-76

to 1976-77 across all eight STEP subtests).

at grade 12, but this is not interpretable because of the change in

percentage of test-takers.
than grade 11.

SN
i

Grades 9 and 10 show a higher increase

MEDIAN 1ST QUARTILE 3RD QUARTILE
GRADE MEDIAN RANGE MEDTAN RANGE MEDIAN RANGE
: GAIN - OF GAINS GAIN OF GAINS GAIN OF GAINS
9 3 0 to > 2.5 0 to 4 0 0 to 2
10 3 0 to 5 2.5 -3 to 5 1.5 0 to 3
11 1 0 to 6 3 2 to 5 0 0 to &4
12 3.5 2 to 8 2.5 0. to 6 1 "0 to 6

The Increases are Very Small for AISD's Lowest Quartile

While there is evidence of increase from 1975-76 to 1976-77, for the
the total AISD population, there is little evidence of any increase
The 1976-77 3rd quartile points

for the lowest 25% of students.

which cutoff
tile points.

The increase 1is greatest

this group are nearly the same as the 1975-76 3rd quar-

41
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and the discussion in evaluation question 11 should be reviewed.)

-

1976-77 Student Performance on the STEP: Pattern of Results

[y

By subtests.* - When looking at the difference between the AISD med-
ian and the national median by STEP subtest across all four grade
levels, the pattern is striking. Mathematics Basic Concepts 1s the
only subtest .above the national norm.” Reading, Social Studies,
Science, and Math Computation are below the norm (4 to 7 percentile
points). Spelling, Capitalization and Punctuation, aand English Ex-
pression are further (10 to 12 percentile points) bglow the norm.
These results are remarkably similar to the 1975-76 data. (NOTE:
This is based on 1970 norms and the discussion in evaluation ques—.
tion 11 should be reviewed.)

By grade level. When looking at the median difference between the AISD
median and the national median by grade level across all eight subtests,
the pattern is again striking. There is an increase of about 5 per-
centile points between adjacent grades. Performance which was ini- .
tially about 15 percentile points below the .norm at grade 9, has in-
creased to be at the norm by grade 12. These results are also remark-
ably similar to the 1975-76 data. (NOTE:' This is baged on 1970 norms

A

"3

60]

. (National Median)
50—-—__“—_‘/; -—
. -0.5,

40 ' .

: (:14.5)
30 .

PERCENTILE

20
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9 10 1 12
GRADE LEVEL

Figure IV-5: THE MEDIAN DIFFERENCE BETWEEN 1976-77 AISD MEDIAN STEP
PERCENTILES AND THE NATIONAL NORM, These differences were
calculated across all eight subtests for each Krade level ’
and are shown in parenthesis,

A Critical Comparison for the Hfgh School Curriculum Evaluation

Because of the change in percentage of test-takers at grade 12 and be- &

cause required courses in areas related to the STEP subtests are com- .
pleted in 11th grade, 1976-77 grade 12 data should not be tompared with ..

* Data reported in the 1976-77 Systemwide Final Technical Report.
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last year's data. Consider this table.

PERCENTAGE OF HIGH SCHOOL COURSE- |
GRADE LEVEL WORK UNBER THE REVISED CURRICULUM
: 1975-76 STUDENTS 1976-77 STUDENTS

9 100% - B 100%
10 50% . 100%
11 33% 67%
12 25% " 50%

. If the quarter system and retVised curriculum per se were responsible
for the vbserved increase in STEP scores, the increase should be great-—
er for grade 10 than grade 9 (this is not the case) and as great for
grade 11 as grade 10 in Social Studies and Language Arts* gsubtests
(this 1is not the case). Therefore, other factors besides the revised
curriculum are probably operating.

What M@y,igme of These Other Factofs»Be P .

A thorough consideration of the causes of the observed increase has not
been possible.” Factors such as (1) the increased motivation caused by

" the new competency requirement policy, (2) the increasé¢d attention to
instruction since the 1975-76 STEP results, (3) the practice students
had with the STEP last year, (4) the teachers' knowledge of what the
STEP tests, (5) lack of test security, and (6) teachers' response to
Board priorities, and many others are all-possible causes. -

~
’

A Final Caution

The Sequential Tests of Educational Progress were taken by about 14,350
high schdiik students this year. The STEP was completed by approximately
4300 9th-graders, 3900 10th-graders, 3300 1llth-graders, and 1850 12th-
graders. These students taking the test represent about 87%, 85%, 81%,
and 667 of the enrollment of their respective classes. This is a drop

at all grade levels from the 1975-76 percentage of test—takers. The drop
in percentage is about 1.0% at 9th-grade, 2.5% at 10th-grade, 5.5% at
l1th-grade, and 15.0% at 12th-grade. Because of this change, comparing
this year's 12th-graders with last year may be invalid. Comparisions .

at the llth grade level should also be cautiously interpretted. The read-
er should see the Systemwide Final Technical Report for a discussion on
the bias that may be represented here.

* Required courses in Math and Science ‘may have already been completed
for a majority of students in grade 10. . f)
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2.

Is there a felationship (separate for different ability groups) be-
tween gains in achievement from 1975-76 to 1976-77 and credits earned
in Language Arts, Mathematics, Social Studies, and Science?

ANSWER: Yes. There is a.xelationship between credits earned and Co
achievement in Mathematics and Science for all three ability
.groups. There is a relationship for Social Studies achieve-
ment in all but the low-ability group. However, there is
no relationship for Language Arts in any ability group. *

SUPPORTIVE DATA:

Using the 1975-76 STEP reading scores, high (lst quartile in the nationmal

norm group), average (2nd or 3rd quartile in the national norm group),
and low (4th quartile in the national norm group) ability groups were
formed. For each randomly selected 10th grade student the 1975-76
STEP scores, 1976-77 S scores, and the number of credits earned in-
nguage\Arts, Mathemafics, Social Studies, and Science were obtained.
A Tégresgion analysis was conducted to determine if the number of cred-

‘its earned_in a subject area was a significant predictor of learning.

The results are presented in Figure IV-6 below.

]

I GROUP/SUBTEST “T NO EVIDENCES SOME EVIDENCED . STRONG EVIDENCEC

LOW-ABILITY GROUP

\

SPELLING
CAP. & PUNC.
ENG. EXP.
SOCIAL STUDIES
SCIENCE N
MATH CONCEPTS B

MATH COMP. 7

SRK[L

<<

AVERAGE-ABILITY GROUP

SPELLING
CAP. & PUNC.
ENG. EXP. ,
SOCIAL STUDIES v
SCIENCE :

MATH CONCEPTS
MATH_COME.

AR

YN

puzcu-aBILITY GROUP

SPELLING
CAP. & PUNC.
ENG. EXP.
SOCIAL STUDIES v )
SCIENCE

MATH CONCEPTS
MATH COMP.

<J<]4

<4

a Probability of credits 'earned relating to achievement is less than .80,
Probability of credits earned relating to achievement 1is between .80 and .95.
c Probabiléty of credits earned relating to achievement is greater than .95.

=

-
b [

Figure IV-6: EVIDENCE OF THE RELATIONSHIP BETWEEN CREDITS EARNED AND ACHIEVEMENT.
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3. Did the districtwide mean SAT gcores in 1975-76% increase from previous
years? '

ANSWER: No. Our districtwlde pathematics gcale mean remained at 507;
the national sample remgined at 472. On the verbal scale we
dropped from 460 tO 456, but the national sample dropped also,
from 434 to 431.

P ‘ Because our 1975-76 senjors would have taken less than 20% of
their high school COurgeg under the revised curriculum pxior

to the time they tOOk the SAT, no gtatements can be made this
year about any efféCtg of the reviged curriculum. We will need
to examine the revised curriculum gyer the years.

. . SUPPORTIVE DATA: . . Q
Sample *’ .
L2

Each of the last four years between 40 and 45 percent of our seniors have
taken the SAT. The national Sample, more than 1 million students, and
our AISD sample (for 1975-76, N=1412) are comparable in the percentage
of all minorities, percentage of male students, highest degree planned
(BA, MA, or Ph.D.), and proPOsed fields of gtudy. The AISD sample does,

i however, have fewer Black-American and more Mexican-American students
than the national sample. Also our average student-reported parental
income ($21,800 in 1975-76) 1s higher than the national sample by

v about $2000. . , ,

The students taking the SAT are 5 self-selected sample. This means’ AISD
SAT-takers may differ on other rejevant charagcteristics from the mnation-
al sample of SAT-takers or from gamples Of SAT-takers in previous years. .
Still, the samples appear cOMparagble.

Results

‘. ' N '
The available data anapresented in Figure Iy-7 on the next page. For
the years data are available, AISD's average gcore on the SAT mathemat-
ics scale is about 31 pointS above and On the SAT verbal scale about
23 points abpove the national Sample. .

While AISD SAT—takers consiStently score higher than the national sam—
ple on both the verbal and Mathematics Scale, some portion of this
higher performance may be cdUsed by AISD SAT—takers coming from more
affluent families than the Natjional sample of SAT~-takers. However, our
ACT data suggests differenceS of a couple of thousand dollars may not,
in fact, be important.

The national and AISD scoreS are declining at about the same rates and
both evidence a relatively faster -decline ip verbal than mathematical
" performance. For the AISD'Sample the decline in mathematics has not
been appreciable for the yeaIs for which We have data.

* 1576—77 data not avaijlable from-thefC°11ege Entrance Examination Board

Ko
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AISD students perform better on mathematical than verbal skills. s
'Their scores on the math sdyle are about 40-50 raw score points
higher than their scores on the verbal scale. This difference
is about 10 points greater (i.e. better math performance) than
is found in the national sample. Also, on the College Entrance
Examination Board's achievement tests (given the aftermoon-of the
SAT) AISD students taking .the Mathematics test over the years

¥  show a more consistent pattern of outperforming the national sam-
ple than AISD students taking the English Composition test.

Where Our SAT-takers Are Going: - : . B
To the extent sending SAT scores indexes eventual enrollment, re-
ports of where our seniors send their scores gives us some idea _ ‘
of the type of institution they plan to attend. For 1975-76, 1, 316 Lo
SAT-takers made a total of 3,936 initial requests for their scores : P T
to be sent to various schools. : , ‘ RN
The University of Texas at Austin is -the primary institutien SAT- "-ﬂ'ﬂ3 x
takers request their scores be sent to. Southwest Texas tate,»', L
Texas A & M, and Texas Tech University all.draw’ more than 5% of the . i
requests. However, about a dozen institutions drgw 17 to 3%, of ’(4 oy
the requests; and' 26% of £h requesfs “ate from schools drawing &-5% of -
the requests. An additiOn A7~of the reqhests go t0wscholarship e
committees. e . . :

5501 e
saof - L : v
< 5304

SCHOLASTIC APTITUDE TEST (SAT) MEAN SCORES
¥
!

p—»—-o\.__.- AISD'
509 610 510 507 507 mm

soof © B
. p o---o—""' oo
480{ ; _: : J~
A
4701 413 472 &75 7 A7k$473
4604 o s
4501 ' y B
T \/ :‘ E ! .
44094 - —
. 4304 '
4207 s . —-;- NA"I'_ION f’
ad - .
A
" VP VPN M Y
56~ 7= S58- 5B- 66- 6l- 62- 63- 64-" as- 66-. 67- 68- 69- 70/ 71-. - 73- 74- +75% -
157 58,059 60 61 62 ° 63 64 £65 ‘66 67 - 68 69 70 \.71i 75 76 - .
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. : : ) : J -
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Figure IV- <1 SCHOLASTIC APTITUDE TES[T (SAT),. LONGITU[)INAL DA’[‘A Ht:rm 'SAT ma:h'emuil,cs nn\\ verbsl' scores for
AISD and the nation, - {@Notejs Scofﬁ prior to 1971-]2 arc reportc.d for all: 8 udents who took the
. SAT during each school year) refardless of thelr &ade Scorqs beginai
«repo?’teq for all atudenta vwh re seniors *each school ye.‘zr,"regard].s 8 of uhen they took the
SAT)., Data acquired ftom qlle ollege Enr.rsm.c Exnmlnnr.lou ‘Boux‘d N6 KISD data is available
, prior to 1971-72, ’\j&
s * . )
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j"?'. . f4. Has ;he revised curriculum affected students' habits a attitudes to—-
o o ‘ ward study?

X

et ANSWER .No. The pigcentage of .student coursework which was taken un-
. ‘ *der the quarter system is twice as great for our Spring, 1977

' , sample as ourA$pring, 1976 sample. Nonetheless, there 'is no
.o R difference in étﬁdy habits and attitudes between the samples.

@ -
i :

: 7 +.SUPPORTIVE DATA:

N © ' Why We Trust This Set of Data .
Lo ) :
"' The Survey of Study Habits and Attitudes (SSHA) (The Psychological
Corporation, 1963) is a 100-item student self report of. their judg-*
. ments about a large set of school relevant behavior and attitudes.
ot This year s data were collected in late March in 67 Social Studies
J classrooms chosen to be representative of the entire high school
C population. The final sample was large; 1372 high school students
e ' spent a full class period under careful supervision of ORE test ad- '
AN ministrators completing the SSHA. The administration was especially
: carefully conducted, because of the sensitivity of the instrument's
content and the need to duplicate last year's procedures.

The Results on the SSHA Scales . Y

Because we reviewed this instrument more strifigently this year, we
judged the norm group inappropriate. No percentile scores are re-
ported. Also, because of both logical and technical problems with
the instrument itself, the names and meaning of the specific SSHA
scales will be omitted here. They can be found in Final Technical
/(-'Report Appendix P. Instead, the means on the four gindependent SSHA
scales and three composite scales using a number fgﬂga symbol, are

e . presented in the table below.: 3
> .
SAMPLE INDEPENDENT SCALES® COMPOSITE SCALESP
€ . - .
A pISTRICTWIDE | I 2 3 4 42 344 1424344
T 1977° (N=1372) 17.5 214 21,5 219 38.8 434 82.3
. . 1976 (N=1044) 17.6 1.6 21.3  22.0] 39.1 433 82,5
5 S
& . GRADE 12 . ’
' 1977 (N=236) 17.4 23.2  2%.0 23.2 | 40.6 47.3 _ 87.8
1976 (N=206) 17,3 23,5 23,7 23.3| 4.8 47.0 ~ 87.9
J GRADE 11 . »g
) . 1977 (N=410) 16,9 21.2  21.1 2.2 38.0 42.3  80.4
1976 (N=210) 18.1 23,1 22,5 23.0] 41.3 45.6 86.8
N\ GRADE 10 ' o
B , ' 1977 (N=393) 17.4 208 21.1  21.7 | 38.2 42.8 810 .
. v ’ 1976 (N=204) 7.0 210 199 21.0| 381 0.9 79.0
- ' GRADE 9 .
. Y ,
re 1977 (N=321) 18.5 21.0 20.7 22.1 39.6 . 42.8 82.4
: 1976 (N=312) 179 20.1  20.1 21.5] 38.0 4.6 19.7

3Numbers 1 to 4 currespond respectively to the DA, WM, TA, and EA scales

in the Technical Appendix.
h142 e the SH, 3+4 1s the SA, and 142+3+4 ia the SO scale in the Tech-
nical Appendix.
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From the end of the first year of the quarter system to the end of
the second year, there is no statistically significant change in the
districtwide scale scores. The total score only, for the eleventh
grade, does show significant change from the first to the seqpnd'yeat;~
but no other changes are statistically significant. Therefore, in =
-only one of the 28 cases (four grade levels times seven scales) is
statistical significance found. :In summary, there are no year-to-year
changes in attitude and study habits. The reason this is important is
that these cahparisons are made between populations with very differ- -
ent _exposure to tlie quarter system. - '

’

: PERCENTAGE OF ALL HIGH S
SAMPLE . SCHOOL COURSE WORK UN- TOTAL SCORE TATISTICAL
DER QUARTER SYSTEM ] COMPARTSON -
Districtwide 1977 |  abour 2+ (XX) " 823 va. . S T
Districtwide 1976 o) . 825 i °
Grade 12 1977 50% A
Grade 12 1976 T+ 4 .
Grade 11 1977 . el
Grade 11 1976 . 9L WORSE
Grade 10 1977 : . 100 CemE . .
"Grade 10 1976 . 50%° " . - .
( Grade 9 1977 : 1002 i3 s
Grade 9 1976 100X e SRME
LY )

*What Are Students Saying? _ o ]

Because the norm sample is inappropriate, we decided we should provide
descriptive information on th¢ percentage of students answering impor-
tant items. We selected items in the areas of Teachers & Instruction
and Study & Influences on Study. ’ : - -

-

\

NOTE: The SSHA-H has 100 items. About 75% of these are negatively
stated, that is, agreement with the statement is agreement with a
negative evaluation of an area. For example, an item reads,"I think
that teachers expect students to do too much studying outside of class."
Here agreement means teachers are expecting too much homework. All
but one of the 14 selected items are negatively stated. Therefore, if
an "acquiescence set" exists among high school students, i.e. if high
school students tepd to agtee with any statement, this would bias this
data against schools and teachers.

Also, most of the item stems use "feel", "think", or "believe." When
these words are used without modifers in the descriptive material beldw,

| they mean students "frequently", '"generally"; or "almost always" feel,
* | think, or believe. That is, we have tabled the middle response oppor-
‘tunity, "frequently" to mean agreement with the item.  While this is
a good assumption, it does compound the problem of acquiescence set.

o
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* . " letters, or daydreaming instead of listening
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--..............-.--o
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STUDY_AND INFLUENCES ON STUDY
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Figure IV- 8 : WHAT STUDENTS SAY 'ABOUT SCHOOL AND STUDY, The percentage of the district-.
wide 1976-77" sample (N=1372) ﬁ:dicating they “"frequently", "generally", or
"almost always" agree with sellected SSHA atatemants " “
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Teachers and Instruction

K

About 65% of the students in the sample think that teachers expect
students to do too much studying outside of class. About half the
students think that some classes are so boring they don't listen to
the teachers, and that teachers lack understanding of studénts’
needs and problems, but about half of the students believe teachers
succeed in making their subjects interesting and meaningful.

About 40% believe that teachers fail to give sufficient explanation
of what they are trying to teach and that they themselves hesitate

to ask for further explanation of unclear assignments. However, on—
ly about 30% of the students feel that teachers make courses too
difficult for the average students or use words students don't under-
stand in explanations.

Study and Influences on Study

About half the students think that extracurricular activities cause
them to get behind in school work. Also, 40% feel problems outside
of school cause them to neglect school work, and that having a good
time is more important than studying.

About 40% of the students believe that after reading an assignment
they are unable to remember what they ‘read, that they memorize rules
and definitions without really understanding them, or that they are
slowed down in their work by difficulty with expressing themselves
in writing. About one-third believe in doing only enough to get a
passing grade.

50
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5.

Hag the districtwide mean high school percentage of attendance in- -
creaged in 1976-77 from previous years?

ANSWER: No. : ‘ _ '
SUPPORTIVE DATA: |

Figure IV-9 presents the percentage of attendance for the entire year
for Austin ISD high schodls. Data are reported from 1950-51 to the
,Pregent. For the two years under the Quarter System,‘percentage,of
attendance has increased by approximately 0.3% per year. :

'However, (1) in 1974-75, the year prior to the Quartet‘System, per-
centage of attendance had increased 0.7%, (2) the percentage of at-'
tendance had, been dropping since 1963-64 until 1973-74, at 0.6%

annually, and (3) the®average absolute change in attendance for the
24 yearly periods since 1950-51 prior to the Quarter System is 0.7%.

What geems to underlie this data is slight yearly increases from the
early 1950's to about 1963-64. Then a more rapid decrease set In
until 1973-74. This looks like a trend reflecting changes in the
S8ocjety as a whole. )

AVefage Daily Membership

The percentage attendance figures have been calculated on an increasing
embership. The High School Average Daily Membership has increased from
1970-71 through 1976-77 at the same rate as the population of Austin: -
as the population of Austin: : .

DATE AUSTIN  AISD H.S. | PERCENTAGE
POPULATION ADM . .
april, -1970] 253,539 14,460 5.71%
April, 1976] 308,087 17,002 - 5.51%
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PERCENT ATTENDANCE

S

THROUGH 1976-77. High school membership is defined as the sum of 9ch through 12th
gradurs. Dacta supplied by the Office of Child Accuunting.
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6. Have'the school leaver or graduaéion ratesychanged'gfom_previous years?

ANSWER: No. _ : c :
», SUPPORTIVE DATA: ) ’ ' o
L . Y ~

Total School Leavers '

The graph in Figure.IV-10 shows school leavers (ages 14 through 21) as

~a percentage of the high sgchool ADM, from 1968-69 through 1975-76. A

- regression analysis performed on this data supports the visual impres-
sion: there is no linear change in the percentage of school leavers.

In 1975-76, the first year of the quarter system, there was an increase

of 0.45% in the percentage of school leavers. However, it was (1) the
same as the increase the last year of the semester system, and’ (2) less
than the average absolute change (0.95%) over the seven year period. .
Therefore, the observed change cannot be attributed to the quarter system

and revised curriculum during itg first year in operation. ,

School ﬁéaverb By Ethnic Group

Figure IV-11 shows the school leavers by ethnic group for the four years
* for which data are available. There were extreme changes in 1973-74

from 1972-73, for the Black and Anglo school leayers, and ‘an extreme

change in 1974-75 for the Mexican—American leavers. * However, we can On-—

ly report these changes, because data for years prior to 1972-73, the

1976~77 data, and obviously future yeags’ data are not available. No

statements can be made. . .

’ Y
Graduation Rates

Figure IV-12 presents the graduation rate since 1964-65. Graduation
rate is defined here as the ratio of graduating seniors in any given
year to the total 9th through 12th grade ADM. The average absolute
change in graduation rate for the 11 'yeats prior to the .Institution
of the quarter system wa: U ?6%. The graduation rate for the first
vear of the quarter system .aicreased 1.03% over the previous year,
‘and for the second year i.creased 0.86% over the first year.

These increases are both close to the average yearly absolute change.
‘Increases of this magnitude have occured several times in the 12 year
period.  Continued monitoring of the graduation rate would be necessary
before it would be possible to attribute any of the increase to the
quarter system and revised curriculum.
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Figure 1V-10: SCIH0OL LEAVERS AS A PERCENTAGE OF HIGH SCHOOL ADM OVER A PERIOD OF BIGHT YEARS, Data supplied
by AISD's Office of Child Accounting. . '
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OF HIGH SCHOOL ADM

SCHOOL LEAVERS AS A PERCENTAGE
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. Figure IV-11: SCHOOL LEAVERS AS A PERCENTAGE OF HIGH SCHOOL ADM OF THE VARIOUS ETHNIC GRbUPS.
pata supplied by the Office of Child Accounting. Ethnic breakdowns on achool
leavers were not available prior to 1972-73.
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64-65 | 2177]18.64

65-66 | 2101{17.55

66-67 | 2107|16.79
67-68 | 241417.80
68-69 | 2521]17.64

69-70 | 2699)18.67,
70-71 | 3090}20.47

71-72 | 2974]19.48

72-73 | 2821}18.02

73-74 | 3028{18.58

74-75 | 2963[17.9

75-76 | 3229]18,99
76-77 | 3416]19.85 |
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1965 1966 1967° 1968 1969 1970 1971, 1972 1973 1974 1975 1976 1977

’ ‘ R}

SCHOOL YEAR

Figure 1V-12: AISD GRADUATES AS A PERCENTAGE OF THE NINTH THROUGH TWELFTH GRADE ADM FOR EACH YEAR FROM
’ 1964-65 TIROUGH 1976-77. The daca supplied by the Office of Child Accounting.
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7. What are the distributions of grades for each course and curriculum
] \

area?

ANSWER:  The distribution of grades for each first and second quarter
» course are provided in our Final Technical Report, Appendix
e D, "Earned Grade Distributions." :

The distribution of grades for each curriculum area is pre-
sented in Figure IV-13 below.

fluarter First Q. Second ). Both 0's SUICLWRY DISTRIBUTION -
© CURRICULUM AREA | Credits Total - Total Total )

Required | Enrollments | Enrollments! Enrollment A 7B %TC 2D Z2F

REQUIRED AREAS (36) :
J . .

Eng./Lang.Arts 9 17,302" | - 16,939 34,291 23 32 26 4 ‘14
Soc. Studies 3 15,628 vy 15,329 30,957 23 28 27 5 17
‘lathematics 6 14,03) ) 13,232 27,265 19 28 30 3 20
Science 6 11,792 11,363 23,155 23 23 25 5 7
Phy. Educ. 5 7,960 7,665 15,625 44 29 15 5 10
lealth z 2,31 3,156 5,88@ 23 29 24 6 12
ELECTIVE AREAS @an
fus. Cduc. 0 4,333 3,812 3,145 35 33 22 1 3
Foreign. Lang. 0 4,260 3,816 «.. 3,076 45 2 18 9 4
omemaking n 2,055 2,118 4,171 35 34 14 3 8
Art 0 1,587 1,548 3,135 35 30 18 2 5
Instr, ‘fusic 0 1,755 1,682 . 3,437 | 57 238 1n 1 3
Choir/Sen.lfusic n 052 926 1,378 61 28 8 ‘1 2
varsity Sports 0 3,100 2,631 5,731 71 7 1 .0 1
Indus. Arts n 4,262 4,174 ’ 3,436 21 32 28 3 16
Voc. & Coop. Ed. n 1,384 1,775 3,659 35 40 16 2 6
Trades /Indus.Fd. n 595 . 466 971 |. 28 37 26 2 6
Agriculture 0 207 202 409 21 L4 25 1 5
AT Je. ROTC 0 121 112 233 13 21 4 12 11
Driver’s Educ.?* n 1,107 1,137 2,244 9 13 9 0 4
Aerospace o] 59 72 131 18 35 29 S. 12
Study Hall/etc. 0 2,953 2,954 5,907 32 390 22 7 11
Spec. Educ. 0 1,124 1,065 . 2,189 | 25 34 24 4 12
GRD TNTAL 63 99,710 96,222 195,932

* Large propor:tion of incompletes

Figure IV-13: SUMMARY DISTRIBUTION OF EARNED GRADES. Data based on e
B first two quartera. ; R

SUPPORTIVE DATA:

Introduction

, ) ; c' v
Data on students' earned grades is based on 99,457 grades awarded 'first
quarter and 96,009 grades awarded second quarter. These are all the
grades granted to high school students in AISD. :

Grades reflect more than content coverage. In fact, on this year's
Teacher Questionnaire about one-quarter of our teachers agree that
grades may not index content mastery.  Today we are assailed with
national reports of increasing high school and college GPA and declining

]
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performance by the same students on more objective standardized
tests. While this trend has been reported nationally, here in AISD
longitudinal .data on grades is not available. This data set repre-
sents the first comprehensive look at high school ‘grading.

There are several fdctors which should be considered in dre 'ing con-
clusions from the obtained grade distributions. Furthermore, the
judgments one makes on these obtained distributions will necessarily
_be bdsed on one's values and the nature of grading:

1. About 25% of AISD high school teachers believe grades do not mea-
sure content mastery.

2. Thé number of F's incf%des a significant proportion of "F's for
non-attendance" as distinct from academic failure. '

3. Grades probably reflect teachers' reactions to student and parent
expectations and demands, as well as student content mastery.

4. For elective areas low grades discourage students from taking.
courses; this would lower enrollments and decrease the number of

teacher units.

Results: Required Curriculum Areas

1. For the four required academic areas (Language Arts, Social Stu-
dies, Mathematics, and Science) the distribution of grades earned
by students is: ‘ )

A's: 22% B's: 29% C's: 27% D's: 4% F's: 17%

1€2L,
-

-1
40
< =P
' 58 29%
. . 83 10 27
* FERc] .
‘ : g 227 ;
) E% 20 17% .
. : “ .
& .
e 10 :
I o A . ‘ ‘ .
s . - "v.':qi 0
'? . : A B c F N
ST ST e GRADE
" Py
. i A e
) . I L Figure IV-14: THE DISTRIBUTION OF EARNED GRADES FOR THE.FOUR
L 4 REQUIRED ACADEMIC AREAS. Based on all 115,668

oo i N ’ R f' grades earned in these areas during the Fall
and Winter gquarter gﬁ 1976-77.
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Therefore, the percentage of A's and B's is 51%, the failure rate

'ig8 17% and D's are not used frequently (D's indicate attendance
‘and, effort, but not necessarily mastery). Furthermore, the grade

distributions are remarkably constant across these four areas; °

Mathematics tending to have the "toughest" grading and Language
Arts the "easiest." ‘

The grade distributions for Health courses approximate those of
the four academic areas; there are about 5% more A's and 54.less
F's.

The grade distrfbutions for Physical Education courses,differ mark-
edly from the Other required areas; A's and B's in Physical Educa-
tion account for 73% cf the grades.

Results: Elective Curriculum Areas

1.

The only major elective area with a grade distribution comparable
to that in the required areas is Industrial Arts. Two-thirds of
the elective areas grant fully 10% more A's and B's than the re-
quired academic areas. One-third grant 20% more A's and B's.

Among the elective areas, Varsity Sports, Music, aéd Foreign Lan-
guage have the greatest proportion of A's and B's granted; all
have more than 75% A's and B's. The vocational areas tend to have
the least proportion of A's and B's among elective areas--between
53% and 757%.
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. What "cosqéf/;as the quarter system created for those responsible for/
implement#tion? ‘

ANSWER: Many. In a number of important areas, the quarter system

is "costing" the di ct.~ Theiquarter system requires more

outside time on the of{ téachers than the semester, system.

It ‘creates problems fo tgacheys, chiefly doing too much paper-
N ' work and having several abtlity levels in the same classrooms.
The quarter system interferes even more with counselors's
ability to serve students. Scheduling and paperwork are the
greatest problems for counselors. The major problem for the
non-teaching staff is having too much to do with too little
time (and other resources) to do it. Both principalg)and co-
ordinators see scheduling as the major problem. '

SUPPORTIVE DATA:

.Teachers' Problems

- Seven hundred and sixty high school teachers responded to a list of
problems they might have experienced with the quarter system and ex-
panded curriculum. Each potential problem appearing in the Teacher
Questionnaire was rated as "no problem at all", "minor problem",
"moderate problem", or "severe problem." The percentage of teachers
giving the moderate and severe designations was added to index problem
severity. The results, are tabled below. -

PERCENTAGE ,
POSSIBLE PROBLEM INDEX OF PROBLEM SEVERITY
Doing too much paperwork 63
Several ability levels in the same class 58
Organizing and obtaining new materials ‘ 49
Putting in time planning new courses 48
Teaching too many different courses 37
Getting to know 3...groups of students 36
. |additional testing and grading 35 ™~
Class time lost for instruction... 27
Increased difficulty in...discipline ' . 22

"Doing too much paperwork'" was most frequently nominated by the teach-
ers as their most serious problem, and "having several ability levels

in the same class as the second most serious problem. These same

_two problems were nominated as either first or second most serious by
teachers at all high schools, except one. -These same two problems were.
also most frequently nominated as most severe by teachers in the various
curriculum areas. Only one curriculum area nominated neither.

] . ‘ 59
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g system (N=667),
re time" outside W

35% report that the- quarter system requires' much
of class. |Another 46% report. it requires some ‘moT
report it tekes "leds time." 4 AL

Cbunselors'\Froblexs N " '§\§§%§1jij ;hff ‘
. " ] o ) = o
Lo

. According to coun elors, thg quarter. system i interfering wikh\ti:in.»
ability to serve students. When counselors (N=48) were given a\list ° N
of problems which may. be associatiggwith "¢he quarter system and exX an—‘"7’

, ded curriculum, nearly every prob described was rated a "major'- or o
"serious" problem by half or more of the counselors. In the tabre be~ .
low the problem areas rated by counselors are listed according to the ‘1\/
N index of severity. '

. PERCENTAGE
POSSIBLE PROBLEM » INDEX OF PROBLEM SEVERITY
More paperwork assoclated with three
quarters C ' 83
Many students needing to change courses 79
Not enough time for personal counseling : 77
Scheduling . 75
p Insufficient tine ' , 72
Many students needing help with personal : '
problems ' ‘ 61
Not enough time for academic counseling : ' 57
Having to work faster to get it all done 57
More counselor responsibilities 7 51
Not enough time for career counseling 49
Having to stay later at school to get it
all domne - 48
] Too many courses to be knowledgeable about : ' 42

In another question about problems, twenty-nine counselors nominated
"scheduling/registration" as the biggest problem the quarter system ¢
gives them in terms of interfering with their ability to offer services
to students. '"'Paperwork" (N=8) and "insufficient time'" (N=6) are the
second and third most frequently cited problems. =

;Non-teaching High School Personnel Problems

When non-teaching personnel were given a’list of problems which may be
assoclated with the quarter system and- expanded curriculum, every prob- "
lem presented was rated as "major" or "serious" by at least 40% of non-
teaching personnel. The followirng table lists the problem areas in
order of percen age of personnel rating the area as a "major" or serious

problem.

&f_{ '
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. PERCENTAGE

POSSIBLE PROBLEM ' . INDEX OF PROBLEM SEVERITY
Haviné to do everything 3 times a year 59
More problems with students changing

courses 59
Doing too much paperwork ' 51
Having to work faster to get it all dome 46
Greater difficulty in scheduling teach-

ers & students... 41
Having more duties 41
Having to work longer hours or...at home... v\ 40

-

All of the problem areas were rated as "major" or "serious" bg a larger
percentage of the non-professional non-teaching personnel (registrars,
secretaries, clerks, and aides) than the professional (assistant prin-
cipals, deans, and librarianms).

The problem area most often nominated (N=38) by non-teaching personnel
as the greatest problem they face in adequately carrying out their roles,
was having too much to do and tod little time to do it. The second

most frequently nominated problem (N=23)-s lack of adequate personnel,
materials, and facilities.

Problems Reported by High School Principals and Secondary Instructional
Coordinators .

When principals and coordinators were asked to rank a list of problems
. that may be associated with the quarter system and expanded curriculum,
the three problems that were ranked as most gevere by principals were
(1)"scheduling a large number of courses three times a year", (2) "teach-
ers getting acquainted with three groups of students per year", and

(3) "a shortage of texts and supplementary materials.'" One principal’
did say that not one of the listed problems was a real problem. The
three problems judged to be most severe by the coordinators were (1)
"scheduling a large number of courses three times a year'"; (2)_'"more
paperwork involved with three quarters', and (3) "many students needing
course changes." b ‘
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9. What are the distributions of student enrollment (by sex and ethnicity)
for each quarter coyrse and course area?

ANSWER: The actual districtwide enrollments for the fall, winter, and
spring quarter are available in our Final Technical Report
(Appendices D and E). Figure IV-15 below gives the enrollment

for each curriculum area.

REQUIRED PERCENTAGE
CURRICULUM QUARTER TOTAL OF EACH PERCENTAGE
AREA CREDITS | ENROLLMENT 1C_GROUP MALE
A/0__ B MA
REQUIRED. AREAS | (36)
' = English/Lang. Arts 9 50,974 67 14 18 © 50
e Social Studies 8 44,565 67 14 9 51
Mathematics 6 40,252 68 13 18 52
Stience 6 34,298 6. 12 18|  1s
Physical Education E 22,956 | .64 .33 22 tg~ 53 )
Health 2 8,189 66 14 s20.]  so
Required Areas Total] . 201,232
ELECTIVES | @
) Business Education 0 q 11,864 67 13 19 © 25
Foreign Langjage 0 11,635 79 5 1s 45
. ) ) Homemaking 7 0 6,281 s6 26 18 23
’19 Art 0 4,741 62 17 21 49
/{ Instrum. Music. 0 5,066 15 9 ‘16 48
Choral/Gen. Music 0 2,764 77 10 13 37
Varsity Sports 0 8,248 67 19 15 . s2* '
Industrial Arts 0 ' 12,878 62 16 21 78
V;c. & Coop. Ed. 0 5,338 .] 66 14 21 40
. Trades & Ind. Ed. 0 1,409 42 17 40 81
Agriculture 0 599 98 2 1 62
A.F. Jr. ROTC - 0 325 69 18 13 75
Driver's Education 0 3,519 73 11 17 | 48
Aerospace b 0 174 87 3 11 90
Study Hall/etc. q/’_‘ 12,682 73 10 17 48 .
Special Education 0 3,180 1 38* 40* 22* 72*
ilective Areas Total 0 90,703
GRAND TOTAL (63) 291,935 ) - /

*3ased on Ql and Q2 data only.

Figure IV-15: SUMMARY OF COURSE ENROLLMENTS AND SEX AND ETHNIC DISTRIBUTIONS.

. ' . . ' (‘ %
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Aruitoxt provided by Eic:



SUPPORTIVE DATA:

Data for this question were obtained by a progfam which accessed Data
. Services' "Grade Master Tape File" (GMIF).  The program was run for
each quarter of 1976-7». This. is a nearly ideal data source, because -
it contains a record for each course each AISD high school student is
enrolled in (about 100,000 records ‘per quarter). Ethnicity was ob-_
)tained by a program which matched the GMIF with another tape file.

- ¥

Req&}red Afeas

. . Fro he data from these flles, we found that enrollment in the four
req@ied . .academic areas and Physical- ‘Bducation is almost comstant
from quarter to quarter within each grade, but decreases from ninth
through twelfth grade. In each area,®enrollment decreases sharply
after the required number of quarters would have been completed by
most students. Most students seem to take the two required Health

quarter courses in eleventh grade. - °

L]

Elective dreas - ) : ' .
-

Concurrent with the decrease in enrollment in required academic areas
from ninth through twelfth grades, enrollment in elective courses in-
creases. The elective areas with the highest total enrollment are In-
dustrial Arts, Business Education\'TForeign Language, and Study Hall/
Misc.. The elective areas with ve;& low enrollments are Agriculture,

A.F. Jr. ROTC, and Aerospace. ‘ o \ .

! While some elective areas are relatively stable in enrollment from
grade to grade, others show marked increases or decréases. For exam—
ple, enrollment in Foreign Language courses shows a’ marked: decreaih
in twelfth grade while Instrumental Music declines ‘from ninth to twelfth
grade.

Enrogllment by Sex

&

ly area in which there 1is quarter-to—quarter .chdngé \is Varsity Sportsj
where there is more male participation 3rd quarter. In Industrial |
Arts, Trades/Industrial Eaucation, ROTC, Aerospac- enrollment is
over three-fourths male. Business Education and Homemaking enrollments
are less than one-quarter male, while Foreign Languages) Choral/General
Music, and Vocational/Coop. Education enrollments are about 40% male.
Enrollment by sex showed very little change this year from™the 1975-76

~
> data. | N 4 . -
-EmpﬂmmtbyEﬂmﬂiq
: ) A y
</ Acros‘!the district at the high school level the ethnic breakdown is
ack-American, .3% Mexican-American, and 66.37 Anglo-American .

oA 14.4%

and other. In all reqUired areas and half of the elective areas,
course enrollments by ethnic group are very close to the district as




a whole. Furthermore, in all areas there is little quarter-to-quarter
change. '

Foreign Languages, Instrumental Music, Choral/General Music, and Aero-

: space have substantially higher Anglo/other enrollment than the district.
Agriculture has almost no minority students enrolled. The enrollment’
of Black students in Homemaking is above the district, and the number
of Mexican—-American students enrolled in Trades/Industrial Education is
double the percentage for the district.

Special Education courses have an enrollment of abaut 70% male, and 38%
Anglo, 40% Black, and 22% Mexican-American. These ethnicity figures
are bdéed oh quarters 1 and 2, because quarter 3 data is very different
and may be suspect. ' )

- Ethnicity remained stable in almost all curriculum areas from 1975-76 @3

to 1976-77. - > - B
! 7
a pd

TOTAL
v (-r‘-\
» . '
RS
(4
‘REQUIRED AREAS -
69%
ELECTIVE AREAS
M 31%
ELECTIVE *
<
LANGUAGE ¢
ARTS
25% :
VOCATIONAL .
- 42% o
PHYSICAL
EDUCATION
Figure IV-16: PERCENTAGE OF ENROLLMENTS ACCOUNTED FOR BY THE VARIOUS CURRICULUM AREAS.
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10.

What courses are students (college bound and non~college bound) taking
and exiting AISD with; in particular how are the 27 quarter course
electives being used? . _—

ANSWER: The table below shows the quarter course credits earned by
college bound and non~college bound students.

NON- .
COLLEGE COLLEGE
CURRICULUM AREA BOUND BOUND
N=92 N=70
Language Arts = 11. 9f§
Mathematics . 6.
Social Studies 10. .
Science ' . .

=

Business Education

Foreign Language
Industriaftfrts

Homemaking

Voc. Ed./Coop Education
Trade & Indus. Education
Agriéultyre

Art; Instrumental, Choral, &

OQONOMWNNO ® -
QWNO®WLWUNNOUN -

Q e = N =~ NN \DO
- ONSPO0OO0O®

General Music 3.4 | 3.1
Physical Education & Varsity .

Sports 7.0 6.0

Health 1.9 1.9

Other (ROTC, Driver's Ed.

Aerospaceh\Study Hall...) 0.8 0.9

T REQUIRED AREAS 45.7 38.7

ELECTIVE AREAS 15.6 18.5

ALL AREAS 61.3 57.2

By the end of the second quarter of their senior year, students have
taken and earned an average of about 60 credits of the 63 required.
About 34 of these credits are in required academic areas, five more
credits than required. Students have also completed the required
courBes in Physical Education and Health.

There is no single area which dominates the elective courses taken.

For the average student, about five elective credits have been earned
in the required academic areas, and ‘about 19 in the elective areas.
They have earned an average of 3.4 credits in Fine Arts, 3.3 in Vo-
cational/Coop. Education, 2.7 in Business Education, 2. 6 in Foreign
Languages, 2.1 in Industrial Arts, and 1.2 in Homemaking. The students
have about three more elective credits to earn during the last quar-

ter of their senior year.



College bound students have earned abouEhfour more quarter creditseﬁ;%
than non-college boynd. They have ‘earned elght more credits 1in aca-.
demic areas, and nochollege‘bound students have earned five more
credits in vécational areas.

SUPPORTIVE DATA: 5‘

We conducted an Earned Credit Survey in which the records of a ran-

. dom sample of 181 AISD seniors were analyzed to determine how many
credits they had earned in each curriculum area. We were able to
get complete data for 171 students, through the second quarter of
their senior year. The students' goals (four-year college bowgnd or
‘non-college bound) wetre obtained from the senior counselor at each
high schook. : . \

Credits Earned in Required Areas

. By the end of the second quarter of their senior year, AISD students
have earned an average of 59.9 credits of the 63 required for grad-
uvation. About 34.4 of these credits are in the required academic
areas, where 29 credits are required. This indicates that about 5.4
elective credits have been earned in the required academic areas.

-
For Health (2 quarter courses required) no elective credits have been

,earned./ For Physical Education (5 quarter courses required) we es-
timate, based on this earned credit survey and our work on course en-
rollments, that 5 quarter credits have been earned. However, because
Physical Education requirements may be waived for certain substitutions
(e.g. band, varsity sports) we cannot determine how many elective
Physical Education courses are taken. .

-

¥

Credits Earned in Elective Areas 5

bl

About 18.7 credits have been earned of the 27 required in thef%lective
areas. The 5.4 elective credits *from the required academic areas give
a total of about 24 elective credits. That leaves the three courses
spring quarter seniors are enrolled in (Appendix E), presumably elec-
tive courses.

About six times as many electives come from the elective areas as from '
the required core curriculum. Within the required academic areas
Mathematics and Language Arts are most frequently chosen electives.

College-Bound/Non-College Bound

There are marked differences between credits earned by college bound
and 'non-college bound students. By the end of the second quarter of
" their senior; year, the college bound students have earned 61.3 credits,
while the non-college bound have earned only 57.2. The: college bound
students have earned from 1 to 2 more credits in each of the four.re-
quired academic areas, Foreign Language, and Physical Education/Var-
sity Sports. Non-~college bound students have earned .5 credits-more in

66




Industrial Arts, .9 more in Homemaking, 2.7 more in Vocational Educa-

tionkGogp. Education, and .8 more in Trade & Industrial Education.
The ¢ ege bound students have earned 7.8 credits over the requirement

in thé required academic areas, but the non-college bound have earned
only 1.8 over the requirement in those areas.

.
Pk

£
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11. How;do our eleventh graders score, compared to a national ‘sample of
seniors, on the separate STEP subtests?

ANSWER: Given 1970 national norms, the AISD eleventh grade median
: score 18 below the national median on all tests except Math-
ematics Basic Concepts. It is below the norm (3 to 6sper—-
centile points) for Readin®, Social Studies, Science, and
’ Mathematics Computation. Xt is farther below the norm (10
to 18 percentile points) for Mechanics of Writing (Spelling
and Capitalization and Punctuation) and English Expression. -

Achievement 1s very similar among the separate skill areas com-
prisinga given content area. AISD has about the nationdl av-.
erage percentage of "academically able" (top 11%) and much -
more than the average percentage of '"academically disabled"
(bottom 11%). School differences exist and re§lect student
characteristics. Black and Mexican-American athievement is

25 to 30 percentile points below Anglo achievement.

SUPPORTIVE DATA: g

hy We Focused on the Eleventh Grade

Eleventh grade was selected as the year to index the effects of AILSD's
High School curriculum because: :

(1) At the time of the eleventh grade STEP testing, nearly all sthe
required courses would have been already completed or nearing
completion. '

(2) Many twelfth graders would not be present for STEP testing either
because of completing the graduation requirements earlier in
the year or being absent. More than one-third, in fact, would
be missing. . )

. I'4

(3) The twelfth grade is a "selected sample", which may not repre-
sent the district as a whole, since only students with the pos-
sibility to graduate that year are promoted to become seniors.

Therefore, in our judgment, eleventh grade 1is the. -year students "exit"
the curriculum for evaluation purposes.

Why We Are Uncomfortable with the National Norm

There are many standards against which to measure the performance of a
group of students. One standard is a comparison of that group with

another, theoretically national, sample. The STEP national norm group
is, in the professional judgment of ORE, as good, if not better, than

other obtainable standardization samples. However, 1t does suffer from
two serious shortcomings.

First, the norms are 1970 norms. We. have no good way of comparing our

. AJSD eleventh grade spring, 1977 results to a spring, 1977 national norm.
‘yi ‘do know in the case of the SAT national sample (not truly a norm
grOup) between 1979 and 1976 the avarage’ verbal scale score has dropped-
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’ ‘; ' 29 points (.29 standard deviations) and the math score about 15 points'
(.15.standard de¥%iations). Therefore, it is not unreasonable to ex-

“o : ~ pect at least a somewhat similar magnitude drop on the STEP. Looking
. - - at just two scales, reading and math computation, it appears as 1if a
. 1977 norm group-would ‘have very different percentiles: .
L )
, - . | L1tir .GRADE MELIAN: CORRECTION : THEORETICAL
‘. " | steP SUBTEST PERCENTILE JCONVER’!'ED SCORE SD " PACTOR CORRECTION , PERCENTILE
- I'READING 50 Zstile 465 15 -.29 -4.35 392-tile
. MATH COMPUTATTON || 50 2-tile 467 19 -.16 ~3.04 44%-tile
e —
. 2 ,
n’.\\ : ‘
5 5 )
L ]
: o - This mist ‘akert, us 'to, the dangers ofl_umping to conclusions about the
T . absolute level of" performance of our. Ilth graders ("exiting group")
. or even the relative differences betwéen their mathematics and verbal
’ .performance. It ‘may be that in the 1ast 7 years the entire natjonal
- -norm group has in fact changed i.e. "our ruler may be: made of rubber."
o Figure IV—17 points out the effect this could have on our data, were
i ' it true. . : D '
Yy 9 . 99
" . ‘ - o0 . ” ;
. 3 T 1970 NATION.AL‘ NORM 904 . HYPOTHETICAL 1977 NATICNAL NORM
. g s ... ' s : . '
“ . , 8 . . . 9 .
I , i
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2 7 2 701 : ot
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. » :i 6 © ‘j 604 o
, E ‘ _g "
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. + " JFigure IV-17: THE PbYCHOLOCICAL EFFECT o TIII-. NORM, A graphic display of AISD Spring, 1977 STEP data compared
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Second, even if the pOssible change @iscussed previously%is not OCgﬁb
curing, still is any; national norm roup an appropriate cdmparisoﬁi}
Does AISD have students of the same types (motivational, cultural; >
aptitudinal, economic...) in the same proportion to the national group?
This is highly unlikely. ‘What is anfappropriate comparison sample?

" Is there any? And if there were, in the words of a Board member,
"Is the national norm a. sufficiently 'high standard' for a district -
like AISD°"

. \;. :
‘: 5] N

Achievement on’ the Various STEP Subtests ‘ : )

é,

T . .
Placing Jgide the possibly severe limitations of a 1970 norm group aﬂﬂm“
the logical pnoblems of compafing,groupsxéf P ts not equated for’
the large number of relevant cha eristig Esting achievement,.
what are the results7 S B B

~
N J
i3 " e ) / Q——— : .
- M . e 230 . ; ) ‘ »
. T h (National 3rd quartile) : — -

L.

Gocial Studies ¢

English
Expression

.
Science o

Reading 4
Spelling ¢
Math Basic
Concepts

Capitalization
and Punctuation

.

Math Computation

N
! .
Figure IV-18: ELEVENTH GRADE SEQUENTIAL TEETS OF EDUCATIONAL PROGRESS: DISTRICTWIDE
ot MEDIAN, 1st QUARTILE AND 3rd QUARTILE. These compured with the nation
for the Spring, 1977 STEP results. .
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"The Mathematics Basic Concepts subtest is the’ only ‘subtest whége the

.quartile.

AISD median . 1id lst and 3rd quartile points are higher (1 to. 4 percen;“
tile points)

> L3

The AISD lst quartile poibtgwﬁor Mathematics Computation, Science, Soﬁ_u'

cial Studies, and Reading subtests are at or near the national :lst ,Q
The medians are somewhat, below (3 to 6 percentile pointg) -
the national medians, and the 3rd quartiles are even more below (6 to "

.10 percentile points) the national 3rd quartiles.

For both Mechanics of Writing subtests (Spelling, Capitalization and
Punctuation) and English Expression all three AISD statistics are*'
much lower (10 to 18 percentile points) than the national percentiles.

o~ .

Figure IV-19 presents the percentage of AISD eleventh-graders in- the
top two and the bottom two’gtgnines in excess of the expected 11%. in
each. For the. "academically¥atke" grohp, AISD has almost exactly 'the
same percentages of students as in the ‘norm group. For the "academi-

cally disablgd" group AISD has, on the average, about 8% more’ students.

That is, AISD has an excess of lower achieving students.
3. g

+129 . R : . . '
+o ) "THE ACADEMICALLY ABLE" ®

- 48 . f

+6 : . o . “
» U
+4 ‘ o - ) . ) 4 3
+2 A2 , L ‘ )

. (0} - {0). (0)

(o}

Rs

-
F"J' ot

-
L
Load

Q?

_E
E

L
! L

+10 Loy : VTHE, AGATEMICALLY DISABLED" ®..
. :

. ' Y P
+81 LD’{ {8) u)éé§§ . )

" 9

+2

+12

PERCENTAGE EXCESS STUDENTS

—

L

English

Express

Reading
Spelling
ion
9§
Science
Concepts

Capitalization
and Punctuation
Social Studies
Math Basic

Math Compptation

& pefined as scoring in the 8th and 9th national norm stanlnea, which contain ,pproximately
11% of the ascores. -

b pefined as scoring in- the 1Bt and 2nd national norm stanines, which contain approximately

11% of the scores. ) . CoL

N Actually 2% below the national sample. .
t

THE PERC NT;bES OF AISD ELEVENTH GRAﬁERS IN THE TOP TWO AND IN THE BOTTOM
TWO STANINES IN EXCESS OF THE NATIONAL GROUP, Spring, 1977 STEP data
are t7£m the Systemwide Evaluation component of O,R,E,

Figure IV-19:

71
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Aruitoxt provided by Eic:

By Skill and Subskill Area.

The items of each STEP subtest can be

srouped by the skills which students must possess to answer the item

correctly.

_ When we examine the pattern of performance on specific
skills, little difference among the specific skills is evident.

Specific subgroups of students and different individuals may have
more differentiated pafterns of ability than evident in thethté

below. \
. e ]
o “ AVE. % N
STEP SUBTEST SKILL AREAS SUBSKILY, AREA ¢ of corgpct Z DIF-
items NATL. AISD FERENCE
Vocabulary 30 75 7 =42
‘comprehlnnion 30 55 52 ~32
B main ideas 4 53 54 +1%
READING details 5- 65 60 . -52
character analysis|} " 4~ 48 46 | 22 -
conclusions/infer- 16 °| s4 s2 2%
ences .
tone and mood s
MECHANICS OF WRIT- Spelling , 45 60 56 =42
P—ms' SPELLING il - N )
MECHANICS OF WRIT- Punctuation 32 57 50 -1% ‘. ) '
CAT. /PUNCT.
: Capitalization 15 69" - 62 <75
Usage 37 61 54 =72
agrae,un:/cué' 11 53 51 -2
comparison 5 61 61 0z
% general usage i 14 57 51 -6 7~ .
ENGLISH EXPRESSION verb forms 7 58 59 +12 .
Sentence Struc- 12 55 52 . =3%
ture "
modifer placement 3 43 45 +22
;,_J clauses/phrasea 7 54 51 -32
. parallelism. 2 69 66 -32
’ Organizing In- -~
_formation 6 65 59 -6%
SOCIAL STUDIES ; Ioterpreting
Infgrmation 28 58 56 =2Z
Evaluation 36 . 54 52 =21
. -
, Knowledge 12 54 50 -4% !
Comprehension . 15 - 53 54 . +1Z
\4ppiication 4w | .55 56 +12
\ Higher Level ~ : 8 62 61 -1z
‘ Recall facts/ 17 45 47 22 oo
MATH BASIC Manipulation 7 :
CONCEPTS Comprehenaion 23- 57 1 +4X
. Higher Level 10 38 41 +32 -
: . Whole Nuzbers . 7 8o _B1 +x
. Fractions 14 64 58 ~62
.| MATH COMPU- 2
TATION Decimals/Percents 22 55 51 ~4%
N )
Denominate Numbers 6 55 ,52‘7 -32 @ il
Algébraic Maninu- 1 54 .'i67 +2%
latidh .o ’ ~
. ] \ , i
L% P - 7'2 1.
< ’r\ . . - '

BN



L What About Specific Subgroups . "‘ .

By-high sehools. The unit of analysis fof thisﬁ valuation study has
been the districtwide curriculum. Syscemwide valuation provides in-

. .dividual school results. Still, examine the following table', e
: . i : L . '
o . PERCENTAGE '77.STZP z .2 e i - '
SCHOOL BLACK + MEXICAN- | READING "ABLE" |"DISABLED"
! AMERICANS ('77) MEDIAN - .
T Anderson 12 68 25 6
ar e Crockeétt 18 54 12 8 .
2o S McCallum 22 47 .9 16
° | Lanier 22 . 47 . 11 . 15
‘ LB 37 41 10 19
' | Reagan " 38 39 yi 21
' Austin 39 61 22 15
Travis 58 ) 29 "6, o022
Johnston 98 - 12 0 - 45
o L TE ere are large differences in school- -by-school achievement levels.

4 ihése differences are Systematic; they relate to student characteris-
. “tics. Knowing the percentage of minority students allows one to pre-
) w«dict achievement rqughlx These predictions fall down in only one
3 .,ﬁxase aAustiﬁ/High “School, where a disproportionate number of "able"
"stﬁﬁ studenCS/feises the sahool s median.

. g T .y \ . ,
40 50 Aﬁf/' 70 g0 96 »-Lpdi{i . LT e

.

- f ]

o

‘YISD ELEVENTH GRADE STEP READING MEDIAN PERCE .- (jﬁ :
/ACOMPARED WITH PFR\CENTAGE MINORITY AT EACH HIGH SC}}OOL //
: . . Minority -figures are from the October 1, 1976 report from
IV R Child Accouncing. The STEP figures are for Spring, 1977
o ' data from the Syucewidl Evaluation component of O.R.E.

. ] ) - \ .
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E and Mexicanv{

all the STE]

.
: Figure 1V-21 sh
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Aruitoxt provided by Eic:

‘for Black study
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Figure Iv- 21 ETHNIC DI}"ERENCES ON THE STEP SUBTESTS FOR ELEVBHTH
1975-76 data from .the Systewide Eylluation com-

orm..

ps of the Spring, 1976 STEP achievement scores, Bﬁack
n students consistently score low a
They score lower than the nation
Anglo students score at about the
nts are somewhat lower than the Mexican American data.
ows these differences.

11th grade @n
- norms and
The data
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12, What actions have been planned by ‘the high schools to implement ‘the
minimum competency requirements in mathematics and reading?
N )
ANSWER: Little direct action 'had been taken by the high schools at the -
: . time of the interviews, though the Board adopted the policy
on November 26, 1976, and the interviews expected to answer
the question were.conducted‘mid-Febﬁuary to mid~-March. The
b only "action" initiated by more than one-third of the High
; /sczg/ls was making students aware of the competency require-
, Fﬁne . The judgment of the interviewer was that until the,
, . © policy called for immediate action (in. conjunction with test- °
o ing 1ater in the spring) little significant action would be

éyx ' taken.
: SUPPORTIVE DATA: &

The principals were asked when they were interviewzgj'"What are some of
the steps you have taken or plan to take to administer this policy?"
One principal commented that policy implementation "is still a year
away.'" Other principals mentioned the steps listed below:

STEPS TAKEN‘QR PLANNED BY PRINCIPALS_ ' . FREQUENCY

Make students 4552 ware of competency requilements
Detect learning problems: earlier -~
Consider special cLéFseé&ﬁx tuLoring

Identify 10th grad S .56 ting the requirements S
Plan hdditional :feg lentify problems = e
Review student reqg '@b ent@fy problems’
M i s X\ ; B -
Nineteen coordiné%%& q‘ whén they were interviewed, "Are there

¥ 1 catlons in q & curriculum area?" Five coordin-
g ﬁ;?-e nged that there were | no ingﬂi. tions, an; the others.listed

Lo : a0\ . .
2 . . : /-

‘ P ’IQ&&IONS FOR_CURRICULUM AREAS ~_ )@J 3 FREQUENCY| -
Fﬁ £;n all‘areas of learning, if c&ﬂf ﬁé;/§‘level :
6. (
Some elective areas may 1osﬁ§enrollment to ‘remedial course 5 \%\»)
.Number of dropouts likely to increase - a 2 .
Interpretaui vof policy will determine results A 2
May malje. seriQus students more serious- L1
r."le“ ) . = Ve
Es o . C
©«  » ®
- ¢ ‘ ’] ‘ " >
v (’o@' t ! ‘ ’ 4
% J v !
= Y J f‘\j
\1.4 ] ’ . ” '
vy 75 N . ' N ;--

8]

&0 | o

L o ‘ : .
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13. What is the number and percentage of Black, Mexican AmeriEEﬁf and An- \\\
glo students due to graduate in Spring, 1979, who wquld b equired

~to take more than 9 quarters of Language Arts and Re ngo remedy
reading deficiencies or have their parents or guardians file a letter
acknowledging that the student propbses to graduate without achieving an,
8th gradealevel in reading (as estimated from previous achievement w\b

scores)?
& .
ANSWER: % . —
) BLACK MEXICAN- ANGLO/OTHER TOTAL
§. | AMERICAN ‘o 2R )
\ J| Number® | 374 | 407, | -, 239 | 1020
Pércentage o _ :
of Group 59% 467 8% 237

,‘sf

. 3These data assume afgb/ drop in ADM from 8th to 11lth grade for
all ethpic groups and no use O0f the CAT reading test as an alter-
native to the STEP.

.

, l S “;:‘:-’-"- o i
A large number of high’ school ‘students will not‘meét the newly adopgtd
8th grade reading competency requirement. . The studgnts affected will
i@ﬁ@hde a.disproportionate number of minority studgnts.‘ L .
3 0 : .~ L r*, .
2 . . Sy N AMLD/Q’.E!ER L~
: - . ,
» LR
“ ,
e i . e S
o STE v 5
- L]
o
A3 O
T, [ , Yl
¢ WILL NEED '\ 5
o oMty. 9. '} e
R 9 QUARTERS /° &~ QUARIERS .‘ij;
¢ : ' e Ty
Figure IV-22: ESTIMATES OF THE PERCENTAGE OF STUDENTS IN EACH
E GROUP WHO WILL BE REQUIRED TO TAKE MORE- - N
L rg‘ma QUARTERS OF. LANGUAGE ARTS AND m\m.k:c.
-- f, 4 l\ \ .
L4 ra -
) P N
°
& RELI o
R . A ;\‘J’o ’ .
- ,




SUPPORTIVE DATA:

See Figure IV-23. T "

N art buchwald v -y

‘ WASHINGTON — The Board of Educatlon of the
State of Virginia has issued an edict that in order for
a student to receive a high school diploma he will \ : ' °
: » have to be able to prove he can’/ B

perform basic >
utations. ’

read, ‘write a

d radical step/could eventually af- - -
~ fect every high school student in '
the country. ough the Virgin- .
ia-board won't putthe rule into ef- : -
fect until 1978, many students are . T
already claiming that the deci-
‘ -sion violates the Constxtutwn as’
cruel and unusual punishment. _
- “Like,” a Virginia high school student told me, “I .- ' .
think that’s an awful lot to expect of someone going T
. to school..] mean they're asking us to prove we can ’ o
read and write and also figure out decimals. How do : '
they expect any of us to finish high school if they re i S
going to make it that tough?” , . o N\

. , C Soui;ce:, 8/19/77
"Austin-Ameriéan Statesman

7

L
| .
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Aruitoxt provided by Eic:

mp—
o MATHEMATICS COMPETENCY READING COMPETENCY
S . BLACK | M-A JANGAO/] TOTAL BLAck| m-a JawcLo/[ TotaL
T } OTH . NTHER
MEMBERSUIP! 705 | 975 P153 |en 705 | 915 Pis3 jaags
* PERCENT TELTEDZ » 78.8f m2.6| 9u.6] --- 80 83.7] 9s5.8] ---
1974-1975 3 . :
8th GRADERS  PERCENT PASSING 9.3] 18.9} eo0.6] --- “12.9} 19 65 | ---
runmén PASSING © s2 | 152 |i1s08 fe012 73 | 155|963 f2191
. NUMBER NOT PASSING® 653 § 823 j13as s 632 | 820 Juso a2
& N .
1975-1976 ADDITIONAL PASSFRS® 15 27 | 208 | 250 67 9o/ J 382 | 539
9¢th GRADERS 7 .
, NUMBER STILL NoT passinc’| 638 | 796 1137 fasn1 s6s | 730 | sos J2103
! .
1976-1977 ADDITIONAL PASSERS] 105 | 131 § 407 | 643 w01 f13s {337 |ste
10th GRADERS PR R R
NUMBER STILL NOT PASSING 464 1592 fan his2y
*
) se1d 1757 12012
1977-1978 ADDITIONAL PASSERS 10 205 | 394
11ch GRADFRS . .
NUMBER STILL NOQ}PASSIN& Sy 266 1113
374 407%  239® 1020°

*

%1ncludes a 6% drop in ADM from 8th to 10th grade for all ethanic groups
and 611 additional CAT passers. . ”
RE R
bIncludeu a 10% drop in ADM from 8th co 'llth grade for all ¢thnic groups
and no CAT reading test as an alternative to the STEP. —_—

1976 75 membership estimates calculaced by taking the Total Membership . ,
for the Entire Year report and applying the October 1, 1974 ethnictcy&g ‘//
figures.

2+3g45ed on 1975-76 actual CAT data.
Ay x () x (3
51y - @) ‘ : N
6An estimate based on 1974~ 75 8th graders who were below 8th grade éﬁ%ﬁff
on the CAT and go on to score above 8th grade cutoff on the STEP in
1975-76. Actual data were availible for the total population. Also

includes a small number of pe never taking the CAT, but passing
the STEP.

Ty - @) o : .
8+10An estirate of the addicional number of people pauing the requtrement

on the STEP testing at the end of the year. Based on 1975-76 STEP data
percentage drops between adjacent grade 1evels applied to 1974-75

membership. ) -

9+u"Numbers still not passing" from previous year minus "additional passers".

%

-, Figure IV-23; ESTIMATES OF NUMBERS OF STUDENTS NOT PASSING THE COMPETENCY Rmummtyrs.
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'What is the number and percentage of Black, Mexican-American, and An-

glo students due to’ graduate in Spring, 1979, who would be required
to take more than 6 quarters of Mathematics to remedy mathematics de-
ficiencies or have theilr parents or guardians filé a letter acknowledg-~

- ing that the student proposes to graduate without achieving an 8th ' »
grade level in mathematics (as estimated from previous achievement -
- scores)? ' . ' ‘ T
ANSWER: T —l
' ‘ - F- “MEXICAN- ' _
) " BLACK AMERICAN ANGLO/OTHER TOTAL
Numbér 2 465 ., 561 175 | 1201
Percentage < -
0f Group 70% 617 6% 267

aThese data assume a 6% drop in ADM from 8th to 10th grade for all
ethnic groups and 611 additional CAT Form B passers (actual 1976-77
data) distributed ethnically in proportion to data on those passing

-~ as of. the end of grade 10

' A large number of high school students will not meet the new- '
.+ 1y adopted.8th grade mathematics competency requirement.
e The students affected will include a disproportionate number
of minority students.
A
ANGLO/OTHER ) r

By

94%

HEXICAN AH.ERICA.N

- / v
BLACK . v . -
T8 ‘:1:2;@', 4,« S
iy j. 5 ‘~.
- -
. . «f "WILL NEED WILL NEED -
0y i *{ 'MORE THAN' ONLY 6 v oL

QUAR R

" Pigure IV-24: ESTIMATES OF THE- PERCENTAGE OF STUDENTS IN EACH
ETHNIC GROUP WHO WILL BE REQUIRED TO TAKE MORE
~ THAN SIX QUARTERS OF MATHEMATICS,
-
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SUPPORTIVE DATA:

See Figure IV-23.

Dlploma testmg urged

HOUSTON (AP) — A legislatwe study
subcommittee recommended Thursday
that Texas youths not be granted public
high school diplomas until they can prove
con:ipetency in reading, wrltmg and arith-
metic

“The’ Texas House. Educatiou subcom .

mittee-on- educational goals saifl in its re-
port that legisiation will be mMtroduced
next year.to require statewide testing by
1978 in gra"ﬂes six through 12. The testing

wm;ld indude all gradesmy 19&4

Ktter: atewide heai-mgs, the subcom-
mittee members said Texas public
schools have failed to develop specific

goals for pupils in terms of reading, writ— _

ing anH mathematics.

; Pupils who fail to pass the proposed
. tests.would be required torepeat the basie _

courses until they receive an acceptable
grade.

Source: - 8/19/77

-, Austin-American Statesman *

:':"f v, ""U‘v‘*

iy




15. What are understood to be the major duties aﬁd_responsibilities of
counselors? N

ANSWER: The major duties and responsibilities reported by counselors
B are: ' v '

. Curriculum Related Counselihg (17 hours/week)

. Personal Adjustment Counseling (10 hours/week)

. . Counsulting (6 hours/week)

w . Other duties, including record-keeping (11 hours/week)

. . . - 3 .

Both principals and secondary coordinators would change the
high school counseling program by taking steps to increase
_counselor availability. L

" it B "
Principals would increase counselors'gime spent on "inter=-
preting test scores and helping stude 8 assess their abil-
ities", "communicating with parents!’ "training teachers
for academic and vocational advising. oordinators would
increase cbunselors' .time spent on advifing sEudents 'about
course selection" and gabout post-graduation plans." :

W N

SUPPORTIVE DATA:

R

Cagynselor Estimates’of Time Spent on Each ﬂuty""‘

Although counselors are aware of the formal descriptions of counselor#n:
"duties, they report their allocation of time among major duties and
responsibilities is primarily a result of local campus needs.

Counselors estimate\they spend about three—quarters of their time on
counseling or consulting. Their primary duty, Curriculunf Related Coun-
seling, "accounts for about 404 of their time. However, they do esti-
mate nearly 25% of' their time is spent on Personal Adjudtment C0unsel-
ing. Much -less.time is spent in‘a Consulting role. The major 'other
duty" counselors perform is record-keeping, estimated to take five to
six hours per week. The;table in Figure IV-25 below shdws the esti-
,mates by counselors of time spent on major duties.
.-

Princ*p and Coordinator Priorities For Counselors

L 2 : %
Nine highvschool\principals and 18 secondary instructional coordinators
were interiewed. .One question asked them- whether, according to their
qﬁdﬁrstan@ing of. the counselor's role, counselors should spend more,
less, or about the same amount of time on various duties.

?" s, s * ) '
Ehe QAjQr counselor dutf@s ate listed below- in order of priority The
o Ppriority. order is the number, of principals or coordinators saying: "more
p'time 48 needed" minus the number saying 'less time." This is reported
N ‘Her!'Net Increase Time" " column below. 'The number sayingg"about the

"nd the valid N are also shown

2 S , \ :




in .
<4 [

. . R N
. . FRINCIPALS 7 - COORDINATORS $
s ey
s l.ncrene o o ncrenne | Wo - ) - ‘
_Time Change _ ltem ¥ Jime | Change | . Ttem }-
R k] lntrrputlng test acores & helli 4 ]
‘ e L2 A .
. Atidicnts aamenns their nblﬁif 1A ‘:;:';;';K "‘"d""" bt courae "lﬂ‘”oﬂ
- (N=9) 1 . N ¥
+5 3. . C?::\q-;lmtln; with parentn | +12 L} Advlnlnu students about tlifer ]mnl grod— .
. uation plans (N=18) *
"5 2 Training teavlhera for academic & | 48 4 Inter . ’
; ) pretlng teat acores A helplog sty- - ¢
vorational advising (N=23 dents asxenn their lhllltlru (N=14) ’
4 5 Counseling ‘students about their -
per +7 ) L] C jearl
pos A ommunjcat Ing vlth pa nlu (N=15) )
+5 5. Helps tudent: l h '
_M k] Advlnlnl ntudents about thejr post- . (Ilfl:; ' enen it 'C"'d““"I P"OH -+ F
: " Rraduation planm- (N~9) ’ ) o
. [} 5 Consulting to improve Int -
i +3 5 Consulting to {mprove {nterperson~ . llnnnhlpz tbg'lc;on; :::;;:::‘I‘:t;:::t
. . al rclationships in the schonl mff lllif(/lll!') (N=17) '
) (student/wtudent, ntudent/sealf, ! .
' staff/ataff) (n-n)> - ‘ 1i wle about thetr per_honnl
+2 ? Coordinating the school testing . . e
. . program  (N=9) 2 T2 : T of‘nwmlc & vocattons
. . ) DN~ 7
+1 .6 Advising studenta ahout, course ne- § m )
i lectinn (N=9) i ‘:6 . 6 : : fi¢ achool resting prngrem
Y £ 5. Itnlping studeats with lchc-dullny N ) '
prohlenn (N=9) .
@
’

showld be spent on "in—
48géss their abilities! -
teachers for academic

‘Over half the principals felt that more ]
terpreting test scores and helping studentsﬂ
"communicating with parents -and "traiy
and vocational advising." »

» "

About two-thirds of the coordinators thought that more time should be
spent on advising students ' about course selection" and '"about post-"

' ; [ T

N - graduation plans." . S . . .

Principals and coordinators were also ashed if there were major changes
they woéuld like to see in the counseLing‘program. Their suggestions

were: . _ R 4 . L . - . .
R ;BCHANGP.S S@GES'TBD .
BY PRINCIPALS ' FREQUENCY | . BY COORDINATORS - . ¢ | PRequENcY
/ * Increase counselor availability (decrease work load i More counselors and counseling-available _. 9
e and clericll work), 5 .More objective and relevant course advising[* 4 »
, Deephasize persbnal counséling ‘a, Closer teacher/counselor relations 2
- : ’”Incrense counselor professionalism* 3 » More” emphasis on counseling junior higb
) Increase vocational counséling - . . 2 - acliool students 2
. ] counselors should feel that acheduling ig part of Impf&vkd persanal counaeling 1
y their function . ) . . Counseling on staff/staff relations 1
. : 1 More communication (Verbal) with .parents- 1

-(3) Some may expect p:incipala to handle student~teacher ralntions.

Txge pIincipals indicated conce;x{s without suggesting changes ® (1) There may be some ‘less than competant counselors,
Some counselors -may be unu,ffllng to work. and
e )

6 -
4$Ihe most frequently nomifated change from both principals and coordin—
. dtors. was>to increase counselor availability. . !
W - \ ’ *
ﬁ"*"-l'f“ . o >
N & . . .

A FuiText provided by Eric o . : ’ . H ‘
i
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A1

toa,, V6
: L
1 ¢ b . 4
ry— . n . o
o v ' ESTIMATED | ' ESTIMATED
+ " AREA OF-.COUNSELOR RESPONSIBILITY HOURS SPENT AREA OF COUNSELOR RESPONSIBILITY “JulURS SPERT
CURRICULUM RELATED COUNgﬁ.TP{G 3 ' CONSULTING -
‘Providing information about W.s. graduation i Consulting with. principals & teachers about
and college entrance ‘requirements 4.4 BEHAVIgR problens 2.5
‘Counseling individual students on post-grad- Consulting with principals & teachers about
; vation plans 3.5 LEARNING problems - : 1.9
Informing students about h.s, vocational E ‘Helping teachers modify teathing techniques 0.7
training opportunities 1.2 Training teachers for academic and vocation- .
Assisting students on preparing 4-year al advising . : .6
'+ course plang : 3.1 ) \
Htlping students }ntc{rpret test scores and ‘ TOTAL 5.7 ..
assess their own abilities . 2.6
' o
TOTAL 16.8 OTHER DUTIES . .
(PERSONAL ADJUSTMENT COUNSELING - Record-keeping ‘ 5.5
‘ \ Communicating with parents 2.7
Counsaling students about their current per-, _ Coordinating the gchool testing program 2.0 ﬁ
sonal problems - : 5.2 . || Working on curric%um planning 08 1
-Counssung students on adjusting to school . - )
and godlaral requirements 3.7 TOTAL 1.0 N
Refering students to appropriate comunLty : —T
agencles - _L.1 ] GRAND TOTAL - | . 43.5
» < ’ . . '
_TOTAL N 10.0 \] )
‘ y ; T
Figure 1V=25:. Aﬁp’ﬁﬂ OF l’:STIHATES BY COUNSELORS OF TIME SPENT ON MAJOR DU’IIES AND RESPQNSIBILI\TIES.
‘ : ’ .. [
ev R v
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What are counselors priorities'ampng the major duties and respon- ‘v

. sibilities7 _ ‘ N . ) ) ..

(]

ANSWER: The counselors' highest priority among major duties and: re-

: sponsibilities is Curriculum Related Counseling, followed
by Personal Adjustment COunseling and Consulting. Coungelors
would reduce the amount of time they spend on Other Duttes
(specifically record-keeping). They would increase the amount’
of time they spend overall, .

1
[]

'SUPPORTIVE DATA: _ . o

- . IAV ? ~ V ' V
Counselors estimate that they ‘Bhould spend §ix to seven more hours per
week on ‘their duties, although ‘their estimates of time they do sand
already exceeds 40 hours.

‘When we-adjust the number nd(hours counselors estimate they should spend
to. the base of 43.5 hours they report spending, we find that counselors
‘would spend about the same percentage of their time on Curriculum Re-

"Aated. Counseling. However, they would reduce their Other Duties (spe-

.cifically record-keeping) and use the time saved’ for Personal Adjustment

Counseling and Consulting. ' The only major duty where counselors in-
dicate they should allocate their time differently is record-keeping.

’

14

[y

PERCENTAGE OF TIME -
COUNSELORS SHOULD SPEND:

PERCENTAGE OF TIME
COUNSELORS DO, SPEND:

v - v

CURRIEUEUM °
RELATED,
COUNSELING
N - 39’L‘

! CONSULTING

15%

P S

* CONSULTING
s =
¢

PERSONAL

PERSONAL
ADJUSTMENT

ADJUSTMENT
COUNSELING . - COUNSELING
23% 28%

-

Figure IV-26: PERCENTAGE OF TIME COUNSELORS RE’PORT THEY SPEND VERSUS THE PERCENTAGE -fHEY THINK TlIEY SHOULD
SPEND ON THEIR MAJOR DUTIES, & . -
AS

i . K
'

y .
Figure IV-26 above shows the changes eounsetzié‘unﬂd male in-the time
spent on major duties. These percentages ar ased on counselor es-’
timates of time presented in the~following ‘table, Figure [V-27.
. -,

’8{..




" 3The numbers in the "should‘?spend" column ‘were adjusted from the counselqrs' estinates ("should spend"

‘base of 43.5 hours ("actually ‘spent™)”

¢ ]

4

) 3 ' 4

.

N - 7
} . 2’ ) .
' ! ' _ -
N \,/ ) :
b }
¢ |
. 3
4 N\ . | HouRs EsTIMATED ) : | HouRS ESTIMATED
AREA OF COUNSELOR™RESPONSIBILITY ACTUALLY | SHOULD " AREA OF COUNSELOR RESPONSIBILLTY .JACTUALLY SHOULD
b SPENT | SPEND? || ! " seent | spenp®
CURRICULUM RELATEB COUNSELING EOMULTING
Providing information about h.s. graduation ' Consulting with principals\& teachers about: }
and college entrance requirements 4.4 3.6 BEHAVIOR problems 2.5 2,0
Counseling individual students on post-grad- ’ Consulting with principals ¢ teachers about. )
uation plans © 3.5 4.3 LEARNING problm}kt oo 1.9 2.2
.{Informing students about h.s. vocational h Helping teachers modify te&.&.tng techniques 0.7 1.2
ttaining opportunities 2 3.6 Training teachers for academlc and vocation-
Assisting students on preparing 4-year al advising - e - 0.6 1.1
course plans - d . 31 2,3 : : ’ .
Helping students in rpret test scores and oA - | ot / 5.7 6.7
.a88e88 their own abilities 2.6 2,8 D ,
! . : ' * . ! .
TOTAL  ° ' . 168 166 : \g - ;o
n ¢ i o~ : jﬁT LA ) ; ' v ) \‘
‘| PERSONAL XRJUSTMENT COUNSELING , OTHER DUTIES .
Counseling a{udents about their current per- . 'Recotd-keeping, ’ ‘S.rS 1.8
sonal pro : 5.2 6.4 Communicating with parents - 29
Counselin t:udents on adjust‘ing to school , o Coo dinating the school’ testing program .0 1.9,
" and‘societal requirements 73 4.6 ing on curriculum plannip L5
Refering students to apnropriate community '
agencles ' 1.1 1.2 TOTAL
TOTAL 10.0 12,2 /
¥ @ /

§(0.2hr,,s.) to,a

e
-~

gigdre IV-27: COUNSELORS' ESTIMATES OF CHANGES THEY WOULD MAKE IN THE-'N;'!HBER OF Hours ALLocatkp To JEACH DUTY.
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I%i' Are counselors available (quantity) and helpful (quéli$y) to stud ts?
. 2 v - " .
ANSWER: Yes, high school students report counselors are #vailable.
Students are seen promptly, and they have conf\qence in their
counsglor's professionalism. However, many stu&ents-note it
is too much of a hassle to get to see the counse%or, Also,
counselors are not increasing their availability 'through group
‘ "work. Student-counsglor interaction remains primarily cuxn-
Piculum related. Counselors see their caseloads and paperwork

¢?creasing their availability.

v

- ¢ Yes, high school students -who interact with counselors report
'  counselors are helpful.. The p rcéentage of students who claim
. help, across a wide variety of \concern areas, is about 65%.° :?!'

* . However, the areas actually discussed by large numbers-Bf stu- \\\ ;
dents are primarily curriculhm related, and net all students* . -
 [~/ , . use their counselors. While counselors are available and are

.a//> helpful to those interacting with them, our former students are
evenly split@@p their counselor!s helpfulness. Even worse,- in
. . the area of helping them decide:what'to do after high school,

- 82% disagree that their counselor was helpful. S

'SUPRORTIVE DATA: ) :

Reports of High 'School, Studehts - : ' : B

Sample. ORE staff administered the Counselee Questionnaire in early
December té 36 Social Studies cldssrod&§‘;andomiy_selected to repte- -
sent the district as a whole. The 835 students included approximately "
‘ 4% ninth¢ 257% tenth, 41% eleventh, and 307 twelfth-graders. 'The sample -
* closely approximated tHe district in the ethnic makeup.

.\ Approaching counselor8. While 85% of students report they feel they
can .talk to counselors about course planning or scheduling, and 73%
., feel they can talk_about future’career choices, only 26% feel theycan talk
. { B

to counselors about personal concerns. . .
\§< . Initiatingf&ontacts.'_Contacts between students and counselors tend to
.be initiated by_![aﬂents. Some students (36%) report that counselors
- have sent for them or that teachers have suggested they e & counselor;
however, 73% of the students report they have asked to see counselor.
. number of times studeﬁts report tatking to counselors averaged about ..

yice per student for the first quarter.

-Sixty percent of the'studénts report thatfwhen they ask to see a_coun;
selor, they get td see one the same day. The majority of the rest Ye-
port it takes oniy a couple of days to get in to see d4 coungelor. L/

R .
; & r—— . )
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. o . -
Few students (16%) report meeting with counselors in small groups;
only a few more (29%) report having had a counselor meet with one
of their classes. . .

- A .
Students do not report their parents having’cofgegincez with counse-

lors; .if telephone conferences occur, students/eitherdon't know..’

. about’ them or don't consider them' conferences.

-

ERIC

Aruitoxt provided by Eic:
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Attitude towardicounselors. There is a pattern of strong student

confidence in counselors. Students feel they can really talk to

counselors (82%), they can talk privately (82%), they know what coun-

selors do (87/), counselors do listen (88/), and counselors can help

them (72%). The primary factor which does seem to kegp ‘students. from

talking to counselors is that "it is too jmuch hassle" to some students

(41%). . . _
\f T '

. Quantity end'quality'of service. Students talk to counselors most

about their course plans, course schedules, and graduation requitre-
ments. They tend not talk about personal problems or understanding
how to get along with other students, different ethnic groups, or

their parents. ) )

. v ’ ' & ’ ) ’ :
The following table gives t percentagef?f those students who dis-
cussed each concern with- a counselor and who report it "helped them .

begin to solve. their problemsh or it "really helped them maké some

decisions." The areas are 1n order of percentage of students who

discussed the area.

The average percentafe was 65% and oercentages ranged from about 609
to 70% Yexcept for graduation requirements with 79%, and understand-
ing how to get along with teachers with 49%) .
. ¢

3

! Z _DISCUSSTNG 1 Z DISCISSTNG WHN ARE HEIPED]
Course schedule for quarter 66% .12
' Graduation requirements 47% 79% ,
Fout-year course plan ’ 46% 70% :
Understanding my grades 34% 71%
College Entrancé require- :
ments! B 302 . 63%
High School vocational . . ;
) 2 training - 25% - - 70%
Educac‘onal o;p rtunjties
Yafter high school : 24% 61%-
Understanding abilities 24% 687%
Understanding! my standard- : E
ized test scores 227 592%
Career opportunities afcer ’
. high school 20% 64% >
Learning to get along in % .
™~ | the "systen" 20% 687 .
Getting along with teachers 19% . C49% '
Current personal problems ' 13%° . 61%
_Jcetting along with other st~ . Is
dents . ’ 11% ‘. 65% L.
Getting alofig with parents 7% ° 68% .
Getting along with other s : 7 .
ec'nni%: .gné)s ?2 ‘ ' 65% ' R
. . ‘o - .
1
, 87 -



Former Student Questionnaire

Eight months after graduating, AISD students are completely split on
‘whether counselors were helpful in planning their high school program. °
About half the students disagree or strongly disagree and about half

: the students agree or strongly agree that cqungglors were helpful.

_* Furthermore, 82% of our graduates disagree (half of these strongly)
with the statement, "A counselor helped me decide:hhat to do after
high school.” ‘ o

"Lead" Counselor Reactions to the Counselee Questionnaire P

Results of the COunsgéee Questionnafe were discussed with a "lead"/{ o
counselor at each hi school. Counselors responded 'that the question— . '
nairé results were largely believeable. The* counselors cited two
major factors they felt kept them for initiating more personal con-

“ © . -tacts with students: (1) paperwork (seheduling, course changes, let-~
ters of reference for seniors) and (2) caseload.” Counselor jcaseload
across the district (excluding vocational counselors) is 454 students
per c0unselor.

- . . . e . 4 . ~
On the question of "too much hassle , c0uns§lors believed that there
were probably many reasons studehts feel it is'difficult to see & )
counselor. These may ifclude lines in the counselor's office at course
choice time, thaving to make an,appointment ahead~of .time, the counselor
being busy with urgent paperwork, and teacher resistance to releasing
_ students from classes.
. | ~ I
Severa of these counselors expressed an overa frustration and a-feed-
Ca ing that there is no way they .can adequately-provide all the services
- 1isted as=their responsibilities, /or all tfe students assigned to them.

. N
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18. Would students attend a summer quarter? .
’ ANSWER: No, not without substantial efforts aimed-at changing their

. . current desires. : ]

SUPPORTIVE DATA:
During the spring quarter we collected data from tenth through twelfth-
gmaders on our Student Questionnaire. One item asked, "Vhich three °
quarters would you chdose to attend school if there were a sdmmer quar-
ter which offered the same curriculum as other quarters and it wag
free?" - Results were very similar at each grade level.
* - are based on 942 students representing all our high schools.
one percent of these students would still want summér off, though 12%
would ‘80 year—round and graduate early..

' . o . o W

-yt ' v
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These - data mdy represent a drop since last year in the percentage of -
students desiring to go year-round. Last year's estimatés (¥ thh in-
cluded 9th grade) were that 16-187% of the students would deslire to
- graduate early. 2 g“ \ Ao ,
. N . ‘- >~ - ° N .
' : 2 ‘ ’
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19. Would teachers, counselors, and other staff work a summer quarrer? o

ANSWER: No, not in sufficient numbers to staff the high schools,
particularly in certain cutriculum areas. Only .small per-
centages of our teachers, counselors, and . non-teaching
staff would explicitly choose to work a summer quarter. )

4 _ : However, there is a potential pool of staff made up of:
.those willing to work non-traditional schedules (e.g. all
four quarters, only 2 quarters, or different quarters in

-different years)

SUPPORTIVE DATA:

What Quarter to Have Off

During January, 1977, we collected questionnaire data from all high )
school feachers, c0un§elors, and non-teaching staff. Among the full , -
set of items one askéd: ' e
H . .
‘ "If AISD were to institute year-round schooling, what Euarter would
-you\ehoose to have of £7"

. . . N : : PERCENTAGE X
' . [POSSIBLE QUARTER OFF TEAGHERS COUNSELORS | NON-TEACHING]
S . : (N=766) (N=46) STAFF 8 , >
g : - (= 137) ,
Summer o 49 . 46 - %29 - .
Fall ’ 4 ) 7 1 -
Winter o 4 7 - 2- : -
Spring - - ' 4 2 4
i Variableb 39 39 . 43

p—

a8 vffice staff, assistant‘principals, deans, libraria s,‘and registrars
The response opporgunity read "different quartes in Wifferent years"

,
», ? v < . N

J Curriculum Areas

The data for teachers depends on a teacher s curriculum area as the
table below points out: . \ -

R4

< v ) -
% WANTING SUMMER OFF ]! ~ CURRICULUM AREA T“* »
21-30% . C et o K
31-40% . . Industrial Arts, ‘Science
. - - 41-50% . Foreign Language Lan- °
- K - . » ‘ guage Arts, Mathematics,
S S '// Social Studies o )
. . . 51-60% ' o A Driver Education, Home-
) ‘ making, Special Educdtion
61-70% o T . - Physical Education N
. f71—80% e ) Music, Business, Health
- ' ’ . \)
) 90-




.. Year-Round Work : 3 .
5 ,

y f ) .
Another item on the questionnaire asked, "If AISD were to institute year-
round schooling and allow you to work any number of quarters, how many

would you choose to work?" The percentage of staff responding "four" ,~—«/*”
was 9% (teachers), 23% (counselors), and 26% (non-teaching staff). ' .
. : % ‘
' v - J
. ~—
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What are the perceiyed problems and benefits of year-round schooling?
ANSWER: The major problems with year-round schooling, according to
. high gchool principals and secondary instructional coordin~
atorg, are finances, logistics, and community acceptance. A ‘
. Majority of high school principals saw no benefit to year-
- Tound schooling other than facilities utilization and they .
" are 2:1 against expanding the fourth quarfer. Secondary in-
8tryctional coordinators see more benefit,~partiqular1y fi~-

nancfhl;/but only fifty percent would favor expansion.
v N . .

4

SUPPORTIVE DAaTA: .

PrOblems \\ . , o
High school principals and secondary instructional coordThators agreed
in their Iinterviews” that financing (e.g. Would the State finance a
fourth quarter?), logistics (e.g. Which' students and teachers would be
in school and when?), and community acceptance (e.g. Would parents sgend
their children in the summer?) would be the major problems of year-round

_schooling: Their responses are tabled below:

v
e ——
HIGH _SCHOOL PRINCIPALS : ’ SECONDARY COORDINATORS
e e e . n
PROBLEM CIT e N : PROBLE! CITED 1 w
* JLogistics of who goeg or teaches when 5 Logistics of who goés or teaches when 12
Finance . 4 _ Finance o 9
Community not ready for it 3 Community not ready for it 4
Attendanc®s ADA for gerate funding 2 Not enough students to offer courses g
. {Teschers and 8taff o0q gummer off 41 Students would graduate early
Interference £10m gy geants not enrolled 1 Low student interest 4~ !
LNot enough studenta ¢o offer cuurses 1 Not enough. time in year M
v : Athletic department would not like it
Care of equipment and facilities 1
S e
y
Benefits
e —

L3

In their interviews five principals stated they could see no benefits
other than increased use of facilities. Two suggested that students
might graduate early or take a wider variety of courses. Two mention-

-, &d that it might help students or local employers with employment. One

‘failed;(s)

gsaid teacherg could teach year-round, and one said teachers could take
uniVerS}tY level courses at times other than the summers . - , ,
The primary benefit of year-round schooling listed by the 19 secondary
instructional coordinators interviewed was the financial advant%ge (12)
to:teachers, gtudents, and the job market (i.e. teachers earning more ;
by working four quarters, 'students worKing other than summer quarter).
Other benefitg cited were:, Choice of vacation time (9), early gradua- -
tion (6), Variety of course work available and ease in making-up courses -
nd smaller classes (2). : ot s

3
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Recommendations ;

When high schgol principals and secondary coordinators were asked in
their interviews-what AISD should do regarding year-round schooling,
the largest number in each group (not a majority) preferred continuing
limited tuition~based summer school. A tally of their recommendations
is tabled: - :

.

» NUMBER OF NUMBER OF
RECOMMENDAT IONS ' PRINCIPALS COORDINATORS

Consider dropping even the limited "

tuition-based summer school,- -2 1
Continue the limited tuition-based i

summer- school _ 4 1 7
Plan to expand ‘the summer school on

a non-tuition- basis . : 2N . 6
Act as quickly as possible to get .

full year-round scheols 1 : 2
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Are students taking appropriate courses? S~

f

ANSWER: WGraduates of our high schools, in fact 75% of them, believe

\

\‘u

high school gave them adequate preparation for their present
activities. Nonethﬁless, these former students can discrim—
inate clearly certain course areas which they judge were the
most appropriate for them, that 1s, useful for their present
activities. 1In the required areas, Mathematics and Language
Arts stand out as the areas where students took courses they
judge appropriate. Science and Social Studies courses are ’
judged far less appropriate. In the electjve areas, Vocation-
al Cooperative Edycation, Driver Education, and Business-Ed- '
ucation stand out as areas with appropriate courses. Homemak-
ing, Foreign Languages, and the Fine Arts. are judged far less

- appropriate.

A study of courses taken and credits earned by AISD seniors
shows that four-year college bound students have appropriately o
taken 8 more academic courses, spread across the four required
academic areas plus Foreign Lanugages, than gtudents not plan-
ning to attend four year colleges. The non-college bound stu-
dents have taken 5 more vocational courses. :

[

Despite graduates' judgment of the adequacy of their prepa—" ™

“ration; despite their adppraisal of certain course areas as

appropriate; and despite selection of courses by college

- bound and non-college bound students from appropriate cur-.

riculum areas; two~thirds of AISD .graduates still believe
high school should have required more of them.

o ?

-

Breakdowns 1in the process by which students select approp-
riate courses are occuring in three areas: The task, the
students themselves, and the people who advise.

First +50 to 60% of students, teachers, counselors, and
non-teaching personnel ‘believe there are too many courses
to choose from, amd that the schools may not allow enough
time for students to think about course choicea. The

task 1s just too difficult. ¢

Second, students may not be mature enough td make the choices
demanded of them by the curriculum, they may not make use
of the time the schools allow them, and they may not have

a clear understanding of their own abilities, goals, and
needs.

Third, students own top priority is someone who can help?
them plan, and there may not be those advisors available
who know both the individual student and the total curriCu-
lum well enough to furnish that help.

-
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-t '.--sCourses Students Tagp SO . R y

‘5‘# ; - Evalpatiﬁn Questidh 10 supplies complete data on:courses taken by Y

T collegeehound and non-college bound students., R .

-
L]

_ i ‘\\ By, the ‘ehd 0, ﬂthe second quarter of their senior year, students have * .
i A tikén and.earned an average of’ about 60 credits of the 63 required.
: About 34 of these¥éredits are in required academic areas; five more
- credits than required. Studedts have also completed the required ,
courses in Physical Edudation and Health .- o . .

e There is/n“ single area which fominates the elective courses taken.
v ) For the average student, about five elective credits have been taken
- and earned in the required aéademic areas, and about 19 in the. elec-
_ . tive areas. Studénts have ea;ned an average of 3.4 credits in Finé
» . ...  Arts, 3.3 in'Vocational Cooperative Education, 2.7 in Buginess Educa-
’ tion, 2.6 in Foreign Languages, 2.1 in Industrial Arts, and 1.2 in
Homemaking. The students have about 3 more elective credits to -earn
during the last quarter of their senior year.

. _ ;College bound students have taken and earned about four more quarter

' “$redits overall than non-college bound,.gnd the college bound have
earned-8 more credits in academic areas. Non-college bound students
have edrned 5 credits méfre in vocational areas than college bound.

X~ Appropriate_Courses:' Students . ///

‘

Four-fifths of the 950 ninth through twelfth grade students sampled

agree they know why they are taking the courses they are in. Further-
‘ “more, four-fifths believe their elective courses have helped them de-

velop new interests and abilities. While two-thirds of our students

agree that the courses they are taking will be important in the Future,

one-third disagree. Almost half of our students report that they

have been stuck in courses they did not really want.

The table below presents the percentage of students who agree with
the statements about the appropriateness of theilr courses.

—
ITEM * PERCENTAGE AGREEMENT
i I know why I'm taking what I'm_taking , 837%
The electives I've taken have helped me
develop new interests and abilities " 80%
~ I' can see how most of the courses I'm ,
taking will be important in the future 667 A
'I've been stuck in courses I didn't real- :
‘ ly want because it was too late to
change : 47% : .

e | 95
| o 109
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- Appropriate Courses: Former Students . v kay

—

_ Sixty-five of the 190 responding graduates égree.‘that, AIBD high schools
. . 7 sghould have.required more of them. Nonethelegs, three-quayters also

' agrée that, overall, high school gave them adequate preparation for

their present activities. Only g small percentage, about 6% of our grad--

T~ ‘uates, sgtrongly believe they were not adequately prepared. Taken to-

_gether, ‘these items seem to.be saying, "We can get by fairly well on

what we learned, but it might have .helped 1if you had, required more of °

" . . 5 ) :
et - \
- Additional information was obtained by;asking former students to rate .
v ‘  the usefulness of the required and elective curriculum areas (as well "
" ¥ ag extra—curricular activities) in preparing them for their present.
activities. The table below presents for each curriculum area (1) the
Valid N ‘(number of, students taking courses 4n and therefore, rating- . '
the drea), - (2) net petcentage of very useful judgments, (the percentage -

. of "very useful" ratings minus "not useful" ratings) , and (3) the per-

- centage of "somewhat useful” ratings. .

T

Pl
-

>» : .
CURRICULUM AREA . VALID N % "WERY USEFUL" % '""SOMEWHAT
FOR AREA MINUS ''NOT USEFUL" USEFUL"
REQUIRED AREA
Math . ' 192 +477% 41% i
Language Arts . 182 +33% . 422
Physical Education - 182 - 4% ) 37%
' Healch ) 186 ° - 5% . . 42%
Science : 190 \ -14% 34 ©h
Social Studies - |- 186 L -182 46% .
» . hl
ELECTIVE AREA ' ; : 2,
Vocational Cooperacive Ed. 52 +52% 21% )
Driver Education. 172 +402% 297
Business Education 105 , +25% 43%
Vocational Pre-Employment ~ 35 ' +23% . 26%
Student clubs, organiza- R B .
tions, activities © . 164 . +10% 37%
Industrial Arts 89 + 7% 392 - .
Homemaking - 84 ) -14%2 33% ' ,
Arc . 94 -28%. . 29% :
Foreign Language . RS R I =327 : - 28%
Music ' 98 , -36% : 2272
‘
o
4
96
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. Among the required areas, Mathematics and Hgnguage’ﬁrts clearly stand

d out as areas’ where the percentage of students believing the area to,

' be useful is relatively high. ‘No other required areas has a net ngs—

. itive percentage of very useful ratings. Of course, abolt 40% of {the

; . students see all these areas as somewhat useful. : .

/ \ . . ir .
Among the elective areas, Vocational Cooperative Education, Driver

" . Educatiop; and. Business Eduction stand out. For Vocational Cg%peratﬁve
Educatidn and Driver Education, the net percentages of-very: useful
judgments .are 527% jand 40% respectively, comparable to the Mathematics
and Languaga-gr --}.tings. For Business Education the net percentage

.Y of very usefulffiiients is 25%, but another 43% indicate the area was-
* " Ygomewhat uﬁef ; i - :

'

An additionai '*ee areas: (1) Vocational Pre—Employment, (2) Extra¥ c e
curricular Ac ivities, and (3) ,Industrial Arts have et positive per- o
centages of <ery useful judgments along with substantial percentages
of "somewhat': useful judgments. K Homemaking is atypical, among the
elective vocational areas, with more "not useful"’ than "very useful"
ratings. Art, Foreign Languages, and Music all get "panned" in terms
of preparing students for present ‘activities. fhis does not mean '
these students have not enjoyed or learned in: ‘these areas--just that
these areas are not judged immediately relevant to their present ac-
tivities. : '
7 .’
These responses from former students should not. form the basis for im- 4
~ mediate curriculawmchange, in and of themSelves. One needs to consi ,
er a broader range of information and professional judgment (e g. seg\_,,
Figure IV-29 on the next page). ,

;

Course Selection: TeaChers, Counselors, and Non-téaching Personnel

-' There are two broad areas in selecting appropriate courses where at

least half of our - teachers, counselors, and non-teaching personnel

all indicate that half or more of our students are pot exhibiting de-

sirable behaviors. First, schools may not be allowing enough time

for thinking aRout course choices. Second, students may not really be

thinking enough about what courses they need particularly for grad-

uation and their special career plans. N
The table below gives the percentages of teachers, counselors, and
non-teaching personnel who responded "true for most or nearly all
students'" to the statements’ about advising. The teacher responses
vary by school and by curriculum area.. Complete data for the dif-
ferent schools and curriculum areas are available in our Final Tech-
nical Report, Appendix J.




T Impo{'tance of arts * |
L e - |to education reported

' - ’ : . ByDONALDSANDERS Educatlon b ralsed to Cabnet st ~
' . . ’ B w“ INGTON (AP) — A panel of th a specisl adviser for aris
. 25 prominent Americans sald over ucation to serve the new sec-
N - the weekend the arts, far from being ulnry
frilts, can perform a useful (unction . 1 . for creation of 8 national -
g uunlh a8 lhelhmnl center for arts In education, a feder- LI

- ' mmittes hesded by David ol agency that would coordinale A |
- n.oclei’eller.lr (ollowlnumyelr formation about mlsu.‘pro

"“d lon to reversa  funding and resea .
\ gﬁtaﬁﬁ::r .lm of the arty The lavishly Illullulcd volume, K

" ' ' / :ﬁf’“ ::mdmw“h v "c‘;}',;,,': * which cosabout $300,000to research

ssued Tuesda; «
about the arts lhemselvel but would ;;%‘;:g".?ﬂ:' b,? was sup 4

. N enhance learning in general. by the Natloaal Endowment for the

A v, ° T This report appears at atime of  Arts the Office of Education, and
- contradictory trends,” (he 330-pAge  more than a dozen foundations.

: N -+~ { volume says. *‘On the one ha

. . arts are ﬂDUI‘lanI asusver before  The volume cites 8 numbér-of In-

v inAmerica. 'llllnct;l r\:hal:;‘ lnmﬁvnl]vcio I:I‘I:;g:.

i : ) “ other hand artseducation  tlon of arta"instruction In -

. - ' Is lg"l:l:lz?lnl for its life, Music and  stimulated _children o higher”§.

.achievement In traditional sub
arts teachers arelosing their Jobs on One example Is ihe Mosswood

. y .
- . : \ .. a wholesale basis  some clties, O IR G b Calil;, whers -

~ Why? Because we have not made the ¢ )
connection between our desire for :g;'mo have 'l:rl:m&n&r: P';:in . . .

. T m andour need for ari." B wverage
’ : report titled, “Coming to Our &

' " con"'m '8 recommend-  1{ was found Ihat those children

' - ddressed toevery levelolgov-  made an average rendlnf gain of

' (A ‘ ernmenl as well as to teachers, arts  two limes the normal raie —~ 1.26

: : ’ apecialists, school administralors  years in six months — and an aver-

N and parents. age math inln of 1.25 times the nor-

It proposes that the U.S. Officeof  mal rate.

-Source: Austin-American Suc"mn
T 5-23-77

Why Teach Musﬁ?

. . .
. Music 1s a science

It in exact. snecl“c.‘:~ and 1t desands eczact acvusties. A cpnductor’ s

full score 18 a chart. a gragh which tndicates (requencies. intensities.

volume changes, melody. und hurmony all at pnce and with Lhe most exact

control of time. |

Music is- mathematical

It 18 rhythaically hased nn the subddivisions nf time 1nto (rncuonn
which must be done lm.uml.mmu Iy, not workad out un paper-’

Music is a foreign language

Most of the trre®are in [4al o, Gesmun, of Prench: and the antation
ts certatnly not Bnglish  bat u heeh)y developed kind o sharthand that
uses symbdls to represent wleas. The semunticos of wmexice 18 the moat
cusplete and universal Juncaake

Music is hlstory .

Musie usually seflects the envinanment and llnw el 4is creatumn, often
even the country andsour vucial teeling,

Music is physical educati
It requires tantastic coasdimnton af un:rfh:unls. arms, Lip, cheek,
and faclal muscles, 10 additian to extraordinary cantsol ol the dfs
phragmatac., buck. stomach  and chesr museles, shich respand instantly
to the sound the car heats aml the aind tnterprets.

-Musice 1s all these thmgs, but most
of all, Music is art

1t allows a human besug 1o take 1) these dry. teehnseul 1y baring (but
difficult) techniques uud usr them tie create emetion.  That 18 one thing
sclence cannot duplicate:  humanism. leeling. esation, call 1t shat you
Il“./ P

.

THAT I witY WK TEACH MUSIC!

Mol because we expecl you Lo miaur in musle |

Not because we' expie) your 1o pluy or xing all Sour 13l
Mot 30 you can relax

Mot su you ean have tun

8UT - so ynu wili be human
. 30 You will myrrcogngese braugty
80 you wili bu- sensilive .
%0 You will br cluser tu an intinite heyund thisn world
80 You will have something to cling to
80 You wiil have mare {nve, more compassinn, mure Centleness:
more good - in short. mole life,

Of shat yalue will. 1t b to make a prospernus living unless you knos how
to ltve®

THAT 1S WHY WE TEACH MUEIC!

Source: Pennaylvania Music Education Association
! : Figure IV-29: INFORMATION ON TEACKING THE FINE ARTS.
Q '
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' ' . ] PERCENTAGE RESPONDING TRUE FOR \
B N B ) MR : MOST OR NEARLY ALL STUDENTS
AREA OF -ADVISING . . - B NON-TEACH-
: fv N _|) TEACHERS | COUNSELORS | ING. PERSONNEL
o~ | - o7 N sl (N=720)2 (N=48) (N=70)2 :
@ . o . _' , ‘§» Lo
. } Sghool allows enough tim ught,for ” . .
T advising ) N 54% . 547% ‘\ i 47%
-} 5tudents know courses needed to grad- ' ‘ -
uwate 427 - 53% « 482
Students think about course choices . 267 32% 19%
A Students know special courses needed : . . ' - -
% for career plans 20%m | - 137 . 26%
» CoL L : ‘ N - )
' 'aApproximapei'many dio'ﬁot make judgments. - R _ o . T
> ( : ‘;‘ ' S o B . ’ . . - : . 1 ‘
' e 7 - R

‘ S
Furthermore, about 507 of the counselors and 60% of- the teachers and

non-teaching personmel indicate that for half or more of our studente
there are too many courses for students to make appropriate choices.

Courbe Seledtidn" Students o ' | g ’

When responding to the same items about advising, almost all 10th
through 12th grade students (N=950) say they . know what courses they .
: need to graduate. About sixty percenf fé&l that they know whiat courses
’ they need for their plaps after high stchool. 'Fifty percent believe
- \\\ they were encouraged to take time to think about course choices, and -,//
less than a quarter of thg students indicate that they*were "just told

) ‘what courses to take." Sixty percent of the students believe there
A are so many courses it's hard to decide which ones to take.
n/// When students were asked what one fagevr—was most important in select-

ing appropriate cawrses, three factors emerged: First, "Someone who

is able to help you plan" (37%), second, "A good idea of what you're

going to do in the future," (30%), and th‘rd "Enough time to choose
ok

courses" (17%).
Course Selection: Principals (N=9). and SecBndary Ynstructional Co- /(’\>
ordinators (N=18) -

- . -

Numbér of courses. Seven principals but only one coordinator believe
“that there ;rb too many cougses in the curriculum. Most cvordinators -

(14) are satfisfied with the number $f courses offered in their curricu-_.‘
lum areas. == . '

~

Sequencing courses. Seven principals but only.four coordinators be-
lieve that there is a need for more precise statements of prerequisites
“and clearer designations of the sequenee for taking courses. Only one
principal, but thirteen coordinators, believe there is no problem ' X
with sequencing.

~ - . ’ 5
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3 T
Graduation requirements. Neither principals nor £oordinators believe
ythat knowledge of grdduation reqpirements is a severe .p oblem.”

‘Student maturi;y. Twenty-five percent of both the principals and co-
ordinators making judgments believe students:are mature enough to make

‘ .the choices demanded by' the curriculum: The majority of principals’
believe students are not mature enough; the majority of coordinators
attribute partial maturity to .students making choice€

.’ : v : e A
_ . . L - L7
‘ ' Ar- '
, B ~FREQUENCY ‘
, <t RESPONSE " I'PRINCIEALS |. COORDINATORS '
! . ' ~ R ' VoL /
Mature enough : .2 ‘ 4 o\
Somewhat mature <1, 10 -
% : .t , Not mature 5 2 '
NOTE: | One principal and three coordinators -
" \did not reply.-
| “
¢ Gettiqg,students in! the right courses. Five principals and 14 co-

ordinators cite lack of awareness and knowledge on the part of both"

students and their advisors as the pmajor problem in getting students
into. appropriate courses. Studggyoyaﬁs their advisors simply do not

know enough about either the studen abilities, goals, and needs
or the available curriculum opportunities.

e
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‘22.Jrom whom do students recei\\re-.most of their information and advising?-

” - o ) \ ‘
ANSWER: - Students recei e’ mosb,pf their infof:mation and advising from
Lo subject area tdachers. - o, . - .
e B o . : a s

SUPPORTIVE DATA ;
, This year we asked students‘ teache] s,?fc/cmnselors .and non-teaching. « # -
N - “\high school personnel wh ctual /does most of the cou¥se advising
Figure LV-30 below shows th egponses of those replying to the ques-—
- tion. For this question w shov' tHe non-teaching group as profes-.
sional (assistant principals, -deans,  and librarians) and non-profes-

‘ ' ~8iona1 (regiStrarS¢ secretaries, clerks, and aides), because the two -J
( grOups responded quite differently. B . .-
- . » . . .
T : oy B
. & . : . <
R o « STUDENTS (N-209) - o - '
oo N . o ﬂmmmm (¥=909) ) 777777} - COUNSELORS (N=45) ‘
, . ' R = o . PROPESSIONAL NON-
a/,l A i , , _ ) e NN\ -rum;%xm PERSONNEL (N=41) '
o . L , R : T =TT  NON-PROPESSIONAL NON-
801 R - . . » Ay - TEACHING PERSONNEL (N=68)

. . N L T
PERCENTAGE

o SOURCE OF AD{ICE ‘ 3 I

. \, ! *
' ) " . ' v
Figure IV-30: WHERE STUDENTS GET THEIR ADVICE. Percentage of students, teachers, counselors, and non-teaching pergonnel
: choosing each source of advice fo the question, "Who actually does most of the couue,"ndv‘lslng?“u &\

All groups except the non-professional non-teaching personngl agree .
- that most advisifig comes from subject area teachers. .Counsélors and

-

. non-professional personnel attribute substantially/more advising to

) counselors than others do, and students, more thah other groups, tend N
to attribute advice to parents and friends. : :

T

100 - .
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There are bqye7di?; ces among teachers by.schwai and by curricu- '
lum aréa, but the (pat  of su cle-anea teachers, followed by coun~- ’
selors, rémgiﬁET‘*Thié same resu¥f was reported by.teachers in the
Teacher Interviews condutted last year. Counselors, also report that

when they advise“students~they receive their information from teachers ’

. and other'counéelbrs, bestdes extensive use of the High School Informa-
' tion Guide. o - i
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How do students use the Information Guide and fOUc\year 'course plan" to
sglect appropriate courses? ' ‘ i . g

" e 3

L

All high school students receive the High School Information
Guide. Data’from nifth radérs suggﬁst that students use theg
High School Information Guide; they report it as the 'most.im-
portant source of informadlon -in selecting courses. All coun-
. selors and half ‘the teach&rs who advise also use the Informa-
tion Guide to help students select courses.

'ANSWER:

\
>

For Dest use of the High'schbsl Information Guide, courge titles

y ' - need to communicate more clearly what courses are. Students be-

, lieve the course descriptionB are understsndable but other

. groups believe descriptions alsb need improvement.,
~ . .

" Half the st\dents do not use the four-year course planning
_ form ‘from the High School. Inférmation Gutde, and advisors do
47 . . not use them in helping students select courses, though students
N may(use different forms provided by some high schools.
- RS
best ninth grade students have thelr course choices on the plan- ‘
.ning form reviewed by somieone in junior high school, but only
"half the tenth thraugh twelfth graders report having their
- choices reviewed for appropriateness.

'SUPPORTIVE DATA: . | s . -

v )
Su z;t o

The supportive data includes information on how students use the-High

'School Information, Guide, as reported by the students and others invol-

ved with students’ course selection, and on- how advisors use the Infor=
mation Guide. '
Ninety-five percent of our ninth grade students received a copy of the

High School Information Guide, and they réport receiving more help from

it than from any other spurce of information or advice.

Half of all high.school ‘students think they can tell from course tit~ i
les what'’ courses ‘will be, but half cannot tell. High/school principals

and secondary instructional coordinators are also evenly split on \
whether the titles communicate. . i |

Eighty/percent of all high school Students report they can understand : \
course descriptions, but school staffs belleve only half the students’ \
can understand the descriptions. The high school principals are split o
on whether descriptions are adequate, but the majority of coordinators -
believe they are.- L 3 , ‘

'
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" Student Use of the Information Guide PR

~ -~
v -

‘. "

Students and school staffs agree that'probably less than half of all
high school students use the four-year course planning form,and only

about half of 10th through 12th grade students have their course choices

reviewed to see if they are appropriate. Eighty percent of ninth grad-
ers report having thedr course choices reviewed- in junior. high school.

3

All counselors and half the teachers base their advising on the Infor-'
mation Guide, but only a quarter of the counselors and teachers refer

. to the students' four-year course planning form from the High School

Informatign Guide when they advise.

-
\.

T~ . SR . .

- All ninth through eleventh grade AISD students had the High School In-

formation Guide given to them in Spring, 1976, before they made course
choices for 1976-77. Ninety-five percent. of the ninth graders (N=768)
reported having received an Information Guide in the eighth grade.\ The
Information. Guide contains listings of courses, with titles and descrip-
tions, anl a four-year course plannin% form to help students select ,
appropriate courses. 't v : \

Course titles. .About half of all the students believé they can tell

from the titles in the Information Guide what courses will be, but ,
half cannot tell. .

Course descriptions. Eighty percent of the students report they can

understand the paragraphs which describe the courses, in the high school
curriculum,

Course planning forms. Only about 40% of the students report using the

four-year course planning form to help them choose courses, and only .

about half the tenth through twelfth grade students have their choices
reviewed to see i1f they are appropridte. Eighty percent of the ninth

graders, however, had their choices selections reviewed. .

Other Reports of Student Use of High School Information Guide

iTeachers, counselors, non-teaching personnel, principals, “and secondary

instructional coordinators were asked about students' use and understan=
ding of the High School Information Guide.

Course titles. Consistant with our student reports, five principals

and seven coordinators think that course titles are now appropriate,
while the other four principals and twelve coordinators believe titles

should still be improved.

Course descriptions. Whereas 80% of the students report understandihg

course descriptions, two-thirds of the teachers, counselors, and non-
teaching personnel believe that half or less of the students can under-
stand these course descriptions. Five principals and twelve coordin-
ators think course descriptions are now adequate, but four principals .
and three coordinators think descriptions could still be improved.

¥
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Course planning form. Corroborating the students own reports, - Yhardly
any" or only "some" ‘students use the four-year course planning form,
according to three;E;urths of the counselors, two-thirds of the teach-

e€rs, and over half e non-teaching personnel. Similarly, three—fOurths
of the counselors d half the teachers and non-teaching personnel re-

port that "hardly any" or only "some" students have someone check to
see if their choices are appropriate.’ ‘ N

3

How the Information Guide is Used in Advising -

~ ~

While virtually a11 counselors and half the teachers who advise stu- -
dents "often" or "almost always" refer to the High School Information

Guide, only one-quarter of the counselors-or teachers base their as- "™
sistance on the four-year course-planning forms contained in the Infor-

mation Guide. . : o i
-

In the area of advisors' use of the Information Guide, four high‘school
principals but no secondary instructiopal coordinators believe coun-

-

selors know the Information Guide welf/ Five principals and 10 coordin~ .

ators believe counselors are improving, or ‘doing as well as can be ex-

pected considering the length of time the quarter system‘h&s been in
effect. Only three coordinators believe counselors do not:know enough

about the information to advise.

Oniy one principal and four coordinators believe teachers know the In-
formation Guide well enough to advise in all areas. Five principals

and ten coordinators think teachers know enough to advise in their
areas, but three principals and four coordinators believe teachers do

not know enough to advise. ¢

Nt

.
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Where do teachet;‘who advise get their information?
ANSWER: .In general, high school teachers get their information from
' fellow teachers and their department heads, counselors, and

the High School Information.Guide and course outlines. Teach-

‘ers in sbme high schools anrd certain curriculum Areas .may not

fit this general pattern. .

SUPPORTIVE DATA:

The table below gives the sources.of information teachers might use in
advising.. For each source the percentage of high school teachers who
"often" Or "nearly always" use the information source is presented.

"INFORMATION SOURCE ' : PERCENTAGE
Fellow teachers : ’ ' 567
. [Department heads - . 52%

igh School Information Guide ¥ ' [ 52%
Counselors/Vocational counselors .. | 487
ourse outlines ° ) 41%
tudent's 4-year course planning form 25%

y building administrators - 15%
1SD-provided outlines of college re- ' .
quirements (e.g. green "High School- . :
What Then?",or white sheéts sent to

parents : " 13%
Instructional coordinators . . o 13%
The orange Vocational Supplement to .

"High School-What Then?" 8%

4

P4
.2

The pattern of use is not the same for teachers at different high

schools and teachers in different curriculum areas. For’ example on

the High School Information Guide's use the range of percentages for
teachers by high school was from 35% to 74%; for teachers by curricu-

lum area it was from 14% to 76% . That is, in certain schools and in cer-
tain curriculum areas use may be much higher (or lower) than the dis- '
trictwide results. The Final Technical Report, Appendix J, presents
complete school-by-school and area-by-area data on these items.

-
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25. Was the orientation provided to ninth- graders while they ‘Were in junior
high sufficient to help them adapt to the high school curriculum?
ANSWER:h Ninth-grade students,Judge that they have been: able to .adapt .

J ,to ‘the high school curriculum. Of course, ‘abqut half do
not yet know what courses they need for graduation or their
post-graduation plans. :

-However, high school teachers believe half of the ninth grade .
students do nbdt know why they are taking the courses they are
in or how these courses relate to their future plans.

High school -principals and secondary instructiona1 coordinators
both recommend giving junior high teachers more training on
how to advise. They also recommend helping students learn to
make intelligent decisions.

o SUPPORTIVE DATA:

Ninth-Grade Students' Self Reports

Confidence. Ninth-grade students (N=768) themselves, when asked, 'How
do you feel about high- school now?" responded (74%) that they had "a
pretty good idea of how it all works" or were "pretty much on top of
it." Only 3% "feel very lost in the shuffle." Eighty percent of the
students believe they know why they are taking their courses, and 70%
feel they had many possible choices and were encouraged to think about
those choices. However, 407% do not know what courses they need for
graduation, and.56% do not know what courses they need faqr their pogt-
graduation plans.

"Information Guide. Ninth-grade gtudents received and used the High
School Information Guide and 80% 0f them found the course descriptions
understandable, but only 60% coc:ild tell from course titles what courses
= would be. Only 45% of the students used the four-year course p1anning
. form, but 807% had their course choices checked

Students' use of informatlion sources. "Figure IV-31 on the following
page shows the percentage of students who rated each of several infor-
mation sources 'very important" or '"quite a bit of . help" in choosing
ninth-grade courses. About 60% of these students got major help from
their junior high teachers and the High School Information Guide.

Teacher Judgments of Student Knowledge

Teachers (N=530) who work with enough ninth grade students to judge )
believe that half or less of these students know why they are taking
the courses they are in or how the courses they are taking relate to
their plans.
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PERCENTAGE OF VERY POSITIVE JUDGEMENTS
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SOURCE OF HELP IN CHOOSING COURSES I

Figure I1V-31: SOURCES OF INFORMATION JUDGED #0ST HELPFUL IN CHOOSING COURSES, The percentage of ninth gradnn in

our sample (N's betwcen 737 and 759) indl
or "very lmportant” in choosing courses

know what the source is).

High Schools'

Fall Orientation

cating the source named was "quite a bit of help"
(Bars laterllked indicate more thnn 1/3 of rhe students do not

Twenty—eight'percedt of the hinth-graders did not attend the orienta~
tion conducted for them before school started, but 73% of those who
did attend reported it helped them at least a 1itt1e.

Principals’' and Coordi€§&0rs"Recommendations

There are two areas in which principals and coordinators agreed on re-~

commendations to improve the junior high orientation?

*more training of junior high teachers by senior. high teachers on how
second, to train students to make- intelligent decisions.
Other suggestions were changing the timing of eighth grade orientation
and identifying non-readers more carefully.’

to advise and
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26. To what degree does the content of selected courses follow the course
outlines? ‘
ANSWER: In the courses selected in Science and Social Studies virtually
~all of the content of the examinations follows the outline.
/‘To the extent that final examination items index actual con-
-tent taught, the content of these two courses closely follow
the outlines. In the Language Arts course about half the
tested material was review, not om the outline; however, near-
ly all teachers sampled taught it. In some courses 1t appears
J ’ that what should be taught may not be on the outline.

While the content closely follows the outline, secondary in-
structional coordinators will have to judge whether the =
amount of coverage (about half the outline areas) reflects an
appropriate level of selection among the outline areas on the
part of teachers or whether it amounts to-leaving out impor-
tant material :

SUPPORTIVE DATA:

To answer this question we content analyzed final examinations submit-
ted by teachers of 18 randomly sampled sections of one selected course
in Social Studies, one in Language Arts and one in Science.

Each item on each examination was coded to an area on the course out-
line. All the items on the Political Institutions and Decision-Making
examinations were &én that outline, and virtually all the items on the
Introduction to Science examinations were on that 'outline. In Grammar
II about half the items were not on the outline. These items were in
several "review" categories. ’

A rather precise criterion was established to determine whether an
area was judged "covered." The criterion was, purposefully, a lenient
‘one. That 1s, we did not establish stringent definitions of what the
content of the items was to be. Instead, we accepted evidence of
‘testing of a more than superficial nature in the area.

Half. the outlined content areas for these courses (19 of 3€ were
judged covered by the sampled final examinations. In Polit‘cal In-.
stitutions and Decision-Making seven of the sixteen content areas were
covered; in Grammar II eight of the 12 content areas were covered; and

. in Introduction to Science four of the eight content areas were covered.
Figure IV-32 shows the percentage of the outline areas for each course
which were covered by the sampled examinations.
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Figure IV-32: PERCENTAGES 'OF OUTLINED CONTENT AREAS COVERED BY

- EXAMINATIONS IN EACH OF THE SELECTED COURSES.
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27: ‘How much similarity in the_course content of selected courses exists
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* across the district? : : .

K}

ANSWER: To “the extent that final examination items index actual con-

tent taught, there is high agreement among teachers at dif-

- ferent schools on which content areas are covered. Even' in
the "review" areas ©f Grammar II, not on the course outline,
there i8 agreement across teachers and schools. If the three
courses selected are representative of our basic courses in
their curriculum areas, there is evidence of districtwide

. consensus on course content.

~

SUPPORTIVE DATA: ;.

A

Grammar II

Political Istitutions and Decision-Making .

In Political Institutions and Decision-Making there is high similarity
among the various teachers and schools. Six content areas were cov-
ered by most. examinations, two areas were not covered by any examina-
tion, and four areas received low coverage on most examinations. Few

content areas had much teacher-to-teacher variability.
f
{ .

»

'In Grammar II, there is agreement in most content areas. Eight areas

are covered by most teachers, and-~four areas are given low.coverage
or not tested by most teachers. Even in the "review" areas, which are
not on’the outline, there is high similarity across the district.
Three, areas are covered by most teac?;rs, while the‘%tﬂer'five are not.

Y

Introduction to Science } )

In Introduction to Science also, there is agréement in most areas of
the course content. Five areas were covered and one was not by most
teachers. Two areas were covered by some examinatipns but not by
others. . T . .

Figure IV-33 shows which examinations in each selected course had
enough items in each content area to judge the area '"covered" by the ,
examination. : ) : : “
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Figure IV-33: ITEMS "COVERED" BY EACH EXAMINATION, The nuaber in each square
{ndicateg how many {tems on each examination are {n that content
ares, The shaded squares indicate the areas vhich vere Judged ab
"covered",
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28. What percentage of final examination items require only that students
- select responses (e.g. multiple choice, true/false, or matching) as

opposed to constructing responses (e.g. fill-in-the-blank, short an-
swer, mathematical problems, or esshys)? .

' ANSWER: Approximately 757% of all_final examination items require only
that students select résponses from among given choices.

There is some evidence in the use ‘of research papers in Social
Studies and mathematical problems in ‘Science of requiring

s more complex written responses; however, asking students to
write even a complete sentence is uncommon. Less than 10%
of the items ask students}to construct a. complete sentence.

SUPPORTIVE DATA: - . i

About 75% of the final jexamination questions ‘An P 1itica1 Institutions
and Decision-Making we of the type where students select from among 2
given responses. Most of the rest required stude ts ‘to construct no
more complex a written response than a complete sentence. Only 27%

of all questions required writing several sentences to full-paragraphs
A random sample of 4 sets of weekly and six-week 'tests was also analyzed"
for question type; the results were similar. These results indicate
that on Political Institutions and Decision-Making final examinations
students are being asked primarily to choose among responses and are
not being asked to eonstruct complex written answers. However, two
teachers did require resesarch papegs instead of final examinations.

About 75% of the final examination questions in Grammar II were of the

. type where students_select from among given responses. The remaining
25% required students to comnstruct responsSes, the most complex of
which were writing or rewriting sentences. A random sample of 4 sets
of weekly and six-week tegts was also analyzed for question type. On

" these tests only 257 of the questions were the type where stu%snts se-
lect responses, while 75% required students to construct short answers.
The weekly and six-week tests in this area demand more complex responses
from students, but no items required writing more than a complete sen-

. tence.

About 70% of the final examination questions in Introduction to Science
were the type:swhere students select from among given responses. Of

the rest, 10% required students to construct written responses, the

most complex of which was a complete sentence, and 20% required students
to work a given mathematical problem (such as 3.8m X 7m = ) or
construct a graph. A random sample of 4 gets of weekly and six-week
tests was also analyzed for question type, and the results were similar.
The student selected questions dropped to 60%, with the increase in
mathematical calculations to about 30%. These results indicate that in
Introduction to Science students are being asked to work some mathematical
problems in addition to selecting among offered answers.

-

113




S

\ \..\
Figure IV-34 below shows the percentage of final examination items in
each course qf each type. ' '
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Figure IV-34: PERCENTAGE OF FOUR TYPES OF ITEMS FROM SAMPLED EXAMINATIONS OF THREE SELECTED COURSES,
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B.

MISCELLANEOUS EVALUATION QUESTIONS o ‘ .

Misc.

Py

1.

: E . .
What do high school principals and secondary instructional o~
ordinators’believe are the benefits of the quarter system, be-

- sides the expanded curriculum?

ANSWER: The shorter time span for courses was the primary bene-
fit cited. Both principals and coordinators cited sev-
eral secondary benefits deriving from the shorter time

span. o ~—
SUPPORTIVE DATA:-

Principal and Co6rdinator Judgments

.High school principals and secondary instructional coordinators'

were interviewed on the benefits of the quarter system. The most
frequent benefit cited by principals was the shorter time span

for courses. According to principals, courses move more rapidly

and less frequently become monotonous; students correct poor coursg/
choices sooner, have fewer discipline problems, drop fewer courses,
and cut fewer. classes.

. 2
Secondary instructional coordinators were able to nominate more

benefitsiof the quarter system. Coordinators also viewed the
shorter time span for courses as a benefit. They felt that courses

* can be focused more sharply and be more sophisticated and concen-
-trated. They also believed students could learn to value their

time and could graduate sooner and teachers could teach their strong-
est areas. : :
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\_Overall

? B ' - N
> PERCENT WHO JUDGED IT HORSE C

B . Y

Is the quarter system judged an improvement over the semester sys—

tem? . - .
ot 1 /
ANSWER: No. Tesdthers and counselors are equally divided between -

believing{the quarter system is an improvement and be-

lieving if is not as good as the semester system. Non-"
. teaching personnel believe 3.25:1 that the quarter sys-—
tem is inferior. Teachers evaluatgfthe quarter system
much moré negatively this year thad last year. //

SUPPORTIVE DATA: -

-/

Teachers, counselors, and non—teéching personnel in AISD high/schools
were asked to evaluate the - quarter system in comparison to the
semester system overall, and on how well it prepares college bound
and non-college bound students.

/

/ .
There were 822 teachers, counselors, and non-teaching personnel who
responded to the question, "Is the quarter system an improvement
“over the semester system?" Of these responses, 560 gave positive
‘or negative judgments; only 46%Z of the judgments were positive.

‘Figure IV-35 below shows that while teachers and counselors were
. equally ‘divided on whether they believe thé& quarter system is an

improvement or is not as good as the 'semester system, non-teaching

> personnel believe 3.25:1 that the quarter system is not as good.

‘The figure also shows change from last year, w

when teachers respon-
“ded 2.9:1 in favor of the quarter system. :

PERCENT WHO JUDGED IT BETTER

;;:." . N > " Y N P N " N g N
a Y Y : LI S T Y Y 4 Y L Z—
.5 100 9 80 70 60 SO 40 30 20 10 10 20 30 40 S0 60 70 80 90 100
o .
ﬁg_:4 N (1975-1976) 3% :
- ITmcqus
(1976-1977)
N O i 70
‘ ; 37
N rorssstow, v by e
(1976-1977)
‘ . NON-PROF. NON-
| EACHING PERSONNEL j 10% .
(1976-1977)
/ \ |
Plgure 1V-35: PERCENTAGE OF VARIOUS GROUPS OF AISD HIGH scu00L STAFF JUDGING THE QUARTER SYSTEM BETTER
OR WORSE THAN THE SEMESTER SYSTEM. All data is 1976-77 data except for teachers, which
»’%& ts compared with the 1975-76 data.
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There are definite differences.among schols and curriculum areas. .
Crockett and Johnston teachers'gtand out a8 judging the quarter
system better. There, teachers split 2:] in favor of the quarter
system. McCallum teachers also tend to favor the quarter system,
but not as much. Anderson, LBJ, and Travis teachers split down
the middle on this quéstion. Teachers at Austin, Lanier, and
Reagan are definitely negative toward the quarter system.

"Attitudes toward.the quarter system also depsnd heavily on the cur-
riculum area. The table below gives an overview by curriculum area.

T

- AREA ' . ATTITUDE -
Art ’ S
Driver's Education ’ L - .,
Physical Education POSITIVE ‘

Language Arts
Special Education

Social Studies :
Foreign Language SPLIT
Industrial Arts :

Science
- Math :
Health -]. NEGATIVE
Homemaking . '
~ ' , Business

Music - ; ' , Yoo

What appears to underlie this tsble is that the more skill- .—

oriented areas, which require longer continuous blocks of instruc-
_|

tion than 12 weeks, give more negat'ive ratings.

For College Bound Students

~

The table below shous responses of teachers (both 1975-76 and 1976-
R 77), counselors, and non-teaching personnel to ‘the question, "Is
‘ the quarter system better preparing COLLEGE BOUND students than the
semester system?"

1975-76 1976-77
RESPONSES. TEACHERS | TEACHERS | COUNSELORS | NON-TEACHING |

) (N=83% | (N=666) (N=43) (N=103)
: Preparing students better 292 172 26% 6%
v Preparing students less well 202 282 - ;é} 22% -
Preparing students about the same 292 292 2 - 42%
Undecided 222 267 23% 30%

. <




- Teachers aefinitely were more negative'thie year. Counselors are

" For Non—College Bound Students

about evenly split, and non-teaching personnel tend to believe
that the semesten system prepared college bound students better.

3

The table below shows the responses of teachers (both 1975-76 and

1976-77), counselors, and non-teaching personnel to the question,

"Is the quarter system better preparing NON-COLLEGE BOUND students
than the semester system?"

PERCENT,
1975-76 : 1976-77_
. RESPONSES TEACHERS | TEACHERS COUNSELORS | NON-TEACHING
- (N=83) (N=663) (N=43) (N=102)
Preparing students better oz 19% 232 15%
Preparing students less well 14% 222 212 kL4
Preparing students about the same 22% ux - M 24%
Undecided 20% 24% © 192 26%

S

O

ERIC
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‘ 1 | | N
Teachers became more negative this year. Counselors.are evenly
split, and non-teaching personnel believe, more than 2:1 that the
semester system prepared non-college bound students better than °
the quarter systen does. :

118



Misc. 3. Do high school principals and secondary instructional coordinators
believé the benefits of the quarter system could be retained (and
the problems avoided) by operating the revised curriculum under

. .. the semester system? '
ANSWER: Secondary instructional coordinators are sold on the bene-
fits of the quarter systems high school pripcipals are
not. As many as six of our principals might support a
return to the semester system if it were a legal option.
e

SUPPORTIVE DATA:
g This very difficult judgment was demanded of all high school prin-

‘cipals and secondary instructional coordinators in our interviews
with them in February and March, 1977. The results were: .

T , PRINCIPAL __COORDINATOR
RESPONSE . RESPONSES ':)RESPONSES
Yes 4 2
Perhaps 2 . o . .
No ’ 3 . 13 .
¢ o 4 . e gl
No-Response | _ v L - - aggﬁh
. 4

4 _ -
£l :r‘,,“ .
’rq\ ?ﬂ% Y
Natat - 4
o
T
. g NN -~ o
. e '
; -/
119
&
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‘Misc. 4. Do the courses offered in the hdigh schools form a comprehensive

and organized curriculum making it .possible for the well advised
student to-.gain necessary competence? ‘ ,

ANSWER: Yes, according to AISD high school teachers-. 4
SUPPORTWWE DATA: | L

An average of 738 teachers responded to questions on the Teacher
Questionnaire which referred to the ‘curriculum. The percentage
of agreement varied only from 75% to 88%. Thus teachers tend to .
describe the high school courses offered as forming a "comprehen-
sive and organized curriculum which makes it possible for the ,
well~advised students to gain necessary competehcies." They also
described their own courses as building "in an orderly way toward
student competence" and their course outlines as forming '"useful
bases" for "valid courses" and suggesting "a wide variety of ma-
terials to supplement the texts." They also indicated that- "when
a teacher gives a grade (A, B, C) it means a certain proportion
of material has been mastered by the student.'" .

Teacher Responses by Curriculum Areas

These are districtwide data, and while teachers in all schools are
in general agreement, there are substantial differences on some of
the questions among teachers in different curriculum areas. These
are reported in our Final rL‘echnical Report, Appendix J. The two
tables below are examples of the diversity among teachers in dif-
ferent curriculum areas on two of the questions.

<
.

LIOURSE OFFERINGS ARE PROPERLY SEQUENCED | JQUARTER COURSE OUTLINES ARE NOT FRAGMENTS

. CURRICULUM AREA X AGREEMENT CURRICULUM AREA % AGREEMENT
Art 100 ) Art 100
\Driver Bducation 99 Physical Educa)tion 96
Business Education 95 Driver Education 94
Industrial Arts 93 Health . 90
Music . 93 - Business Education 86
Mathematics . 91 Homemaking ° . 82
Poreign Language - ) 90- Industrial Arts 77
Health ~ 90 .- Special Education’ 76
Special Education ‘ 89 ~ Language Arts 72 -
‘Physical Education 88 ’ '~ Science : ) 69 v
Science 80 . Mathematics DS 69 /
Language Arts N . ", Foreign Language - 67
Social Studies 69 . Social Studies . 62 -
Homemaking, 66 Music 54 s

3

Despite differences on these duestions, from 82% to 100% of the
teachers by curriculum area agreed with the statement that ‘courses
offered form a "comprehensive and organized curriculum."
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Misc. 5. Did the districtwide mean American College Testing Program (ACT)

e

.

Results

scores increase in 1975-76 frqm previous years?

ANSWER: No. The districtwide mean composite ACT score declined
from 18.1 in 1974-75 to 17.8 in 1975-76, while the mean
for a national 10% sample decreased from 18.6 to 18.3.

"

SUPPORTIVE DATA: .
@

- Since 1971-72 the percentage of AISD seniors téking the ACT has

decreased, from about 38% to about 24%. The 1975-76 national com~
parison Bample, 10% of “all students taking the ACT nationally, and -
our 1975-76 AISD sample (N=768) are comparable in percentage of
male students. The AISD sample had a somewhat higher percentage

of minoxity students (primarily more Mexican-American students)

and showed about $2000 higher student-reported parental ‘income

than the national sample. A somewhat higher percentage of AISD
students reported that they planned on- a bachelors degree, and

a somewhat lower percentage planned two-year programs or.were un-
decided. ..

L4

The students taking the ACT are a self-selected samplé. This means

_ AISD ACT-takers may differ on other relevant characteristics from

the national sample of ACT-takers or from samples. ©of AISD ACT-
takers in previous years. Still, the samples appear comparable.

The Test

There are four ACT subtests: English'Usage, Mathematics Usage, Nat-
ural Science Reading, and Social Studies Reading.” The tests are
designed to predict college success.

Figure IV-36 shows that ‘the national composite scale score has drop-
ped from 19.9 in 1969-70 to 18.3 in 1975.76. The AISD composite
scale score was 19.0 in 1969-70 and 17.8 in 1975-76. This'is a
change of -.26 scale score points per year for the national sample,
and a similar -.20 per year change for the AISD sample. The gdis—
turbing and unexplained fluctuation in AISD scores (i.e. 1971-72

‘and 1972-73, Figure IV-36) make them difficult to interpret. About
- the only possible conclusion is that AISD composite scores are

about .05 standard deviation below the hational composite scores,
and. declining—but no faster than the national decline.
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Figure 1V-36; ACT COMPOSITE SCORES OVER A SEVEN YEAR PERIOD, AISD mean scale scores compared to

mean scale scores for a nationwide 10% randon sample ‘From 1969-70 through 1975-76,
Nationwide sample scores are not available for 1970-71 or 1971-72, Data acquired

o 137



/I\J . #
. 'y .

sc. 6. Do AISD high schools have certain minimum conditions (student
safety, student attitudes, and school atmosphere) present which

are conducive to student learning?

w

ANSWER: Yes, in the judgment of the school staffs.

SUPPORTIVE DATA: -

Teachers, counselors, and non-teaching high school personnel were

asked three questions about conditions in their high schools which

o affect student learning. In general, -from 60% to 85% of these per—
. : sonnel responded positively to the questions.

- - 4 Students' Physical Safety

Two~-thirds of the teachers and non-teaching personnel and three-.
fourths of the counselors believe that students.feel "reasonably
or very safe'" in the schools. No group believes students are very
worried about safety. Few group members (about 10-157) even feel
students have some concern. .

v Student Attitudes Toward Learning . s

About sixty percent of the teachers and non-teaching petsonnel and’
about three-fourths of the counselors think that students are "fdir-"
ly willing and somewhat imferested" or "eager -and cooperative" in
their attitudes toward learning No group perceives students as
"unwilling and openly hostilé. Few group members (about 10-15%)
even feel students are "somewhat negative. %
Conditions Conducive te Learning
- ; .
. Seventy-five percent of the teachers and 85% of the counselors and
non~teaching personnel feel that conditions in their high schools
. are conducive to student léarning "most of the time" or "almost
. always.'" No group believes conditions are "almost never" conducive

to learning and few group members (about 10-15%) would even feel
.conditions are poor half the tige.
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'Misc; 7. Do AISD:high school personnel experience satisfaction with their

~

roles? ' ’
) . s BN
ANSWER: Yes; teachers, counselors, and the non-teaching staff all
report high satisfaction with their roles. :

SUPPORTIVE DATA:

Our office asked all teachers, counselors, and non-teaching person-’
nel (aséisgant principals, deans, librarians, registrars, secre-
taries, clerks, and aides) "How much satisfaction do you feel with
your role in an AISD high school?" Ninety to ninety-five pércent
of all personnel responded that- they felt moderate or great 'sat-
isfaction. Teachers reported less satisfaction that the counselors
and non-tedching staff.’ Figure IV-37 presents the data on ‘this

question.
100§ . .
| ] . S = TEACHERS ]
904 ) , ]
E ao’ ' %Z%Z%zz = COUNSELORS
| ' ' B3 “7] = NON-TEACHING PERSONNEL
704

PERCENTAGE

DEGREE OF ROLE SATISFACTION

Figure IV-37: PERCENTAGE OF EACH PERSONNEL GROUP GIVING EACH RESPONSE ON ROLE SATISFACTION.
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Misc. 8. Who should have the primary responsibility for advising students

Ty about which courses to take? Tt

\
\ N\

ANSWER: Subject area teachers should have the primary responsibil-
: ity for advising students. Counselors also should have
nearly as strong a role.

SUPPORTIVE DATA:

This year we asked students, teachers, counselors, and hon—teaching
high school personnel who should have the primary responsibility
for advising students about which courgses to take. Figure IV-38
_presents the results. e
o

The non-teaching ‘personnel .are divided into professional (assistant
principals, deans, and librarians) and non<professional (registrars,
secretaries, clerks, and aides), because the two sub-groups respon—
ded quite differently to this question. . w g v

<

100 III]]I]I[]]IH] = STUDENTS (N=920) ‘ _ = COUNSELORS (u-l.si
% SRR - TEACHERS (-748) 5"&5&3@°§?&‘sménm-«n
Y o
? g 60
g 50 )
= 40 pu—
30
20
10 E
3
o SUBJECT COUNSELORS ' ADVISORY . PARENTS

TEACHERS . TEACHERS

SOUKCE. OF ADVICE

Pigure TV-38: W0 SHOULD ADVISE? Percentage of students, teachers, coun.eloré, and non-teaching
personuel chovsing each source of advice to the question, "Who ghould have the primary

responsibility for advising?".
. o '.-\
Subject area teachers are most frequently cited by studgnts;>teach—
ers, .and counselors as.the group who should advise students on

which courses to take. The professional non-teaching personnel
split their nominatifns between subject area teachers and counselors.
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The non-professional non-teaching personnel nominate counselors.
Few members of any group would delegate major responsibility to
advisory teachers or parents. ,

When delegating responéibility for the primary role in advising,
those most knowledgeable and-involved, the students, give the
respongibility to subject area teachers 1.5:1. Counselors give
the responsibility to subject area teachers 3:1. Teachers them-
selves would share the responsibility more evenly with counselors.

\
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Misc. 9. How do high school students feel about school?

ANSWER: Students report liking both school and the quarter systeﬁﬁ

SUPPORTIVE DATA: ‘ :

This year 957 tenth, eleventh, and twelfth grade students responded
~to two items of the Student Questionnaire about their attitudes to-
ward the quarter system and high school in general.
About three times as many students like the quarter system as
dislike it. These students also report liking school this year;
62% liking it, versus 25% disliking it. Their attitude toward-
the quarter system specifically is somewhat better than their at-
titude toward 8chool in general.

,é
This year student attitudes toward the quarter system and school
remained very similar to last year. Figure IV-39 shows that at-
titudes became a little more positive toward the quarter system,
and a little more negative toward school. However, differences in
sampling (i.e. last year's data included 9th graders) could account
for these small changes. .

J

«+  PERCENT WHO DISLIKE IT PERCENT WHO LIKE IT

4 N N N . " g 2 n e 2

"
ey v

100 90 80 70 60 50 40

A A A
120 30 40 50 60 70 80 90 100

SCHOOL :
(Spring, 1976)® R

SCHOOL
(Spring, 1977)

QUARTER SYSTEM F
(Spring, 1976)® K

g 61%

QUARTER SYSTEM
(Spring, 1977) ’ /

81ncludes 9th graders; 9th graders not included in the 1977 daca.

Figure 1V-3§: STUDENT ATTLTUDES TOWARD SCHOOL AND THE QUARTER SYSTEM FOR THE SCNOOL YEARS 1975-76 AND 1976-77.
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Misc.

10.

What do

ANSWER:

AISD graduates do after they grqdﬂac

Fifty percent of AISD's. graduateﬁ aéﬂd

. . " . / fl_om

high @

kQur’y

leges.

Another sixteen percent Aty

¢ QSZ“

ch0°1'?'

~

8r col~
collegeg

or business/technical,schools.

Abo?

¢

otk

yeﬂr bs, 7z

join the military, are 1ooking £01 dﬂ‘vh *‘beco

homemakers.

schooling also work,
Three-fourths of the
not related to their

high schooq tr %rQaQ

me .
‘Je thEir

About half the graduar/stay. Qonci work.
and .anothey /4 NxYant Lo g in aregg
wworking stgdey' ﬁ‘in& worki 1f the

not rezated
working non—students

aﬂd 13ced to

are working in'

high school training

. 4:-YEAR oor.uscz-: .

~t ; f

SUPPORTIVE DATA:' S

Counselor. Reports . . ‘2. o L

A

. a
When we collected\ﬁata for a survey of ct@diﬂéﬂse

Qot

™

;andom

1,84 by :ch schogy

sample of 171, seniors, we asked the senigry Qy/p eq O at Thege
to report the pqst—graduation plans of .the & r& senia
reports are’ tabled below aiong with the cudé brtgu
: Student Reports S U e )
' ) > % enth
We asked ninth—graders on the Student’ Adv¢ﬁiﬂ “ai klisc ginth
through twelfth-graders ‘on the Student QueBty ?‘an nd frer they

thréugh twelfthigraders on: the SSHA what phay/esen to da 3he follgy,

>

The results §r& ¢

- graduate from high school.
'”=ing table. -

128 lezq

Qd in
\

)

L



&

POST-GRADUATION PLANS
. . TWO-YEAR COLLEGE, JOB, MILITARY,
RBPORTP_:D BY | FOUR-YEAR COLLEGE | BUSINESS/TECHNICAL SCHOOL PON'T KNOW
9th Graders (N=753)
(Student Advising Checklist){ 46% % ) 48%
9th-12th Graders (N=1320) g
(SSHA) ) . 48% 152 342
10th-12th Graders (N=935) 2
(Student Questionnaire) 53% 142 kk}4
12th Craders (N=162) ! ‘
(Counselors' Reports) 54% 162 oz

'
'

This indicates that about fifty percent of AISD graduates will attend

four-year colleges; about 15% will attend two~year colleges or business,

technical, or trade schools; and about 30% will get jobs, join
the military, or do not yet know what they will do. -

Former Student Reports

Our former students' reports of what they actually.are doing sub-
stantiate the plans reported by -students still in high school. 51%
of AISD 1975-76 graduates are now attending a four-year college,

16% are attending a two-year or community college, business or ,
technical school, and 26% are working and not attending school 7%
are in the military, homemakers, or looking for work. ‘

v

sChool-goers. 0f 197 former students who ;esponded to the question-
naire, 68% (N=133) are attending some type of ,school.

120 I4g E

‘ . PERCENTAGE
TYPE OF SCHOOL . (N=133)

Four-year college or university 76
Technical or trade school 3%
Private business school . 27
Community/Jr. College-may transfer

to 4-yr. college - 137, _
Community/Jr. College; 2 yr. .

associate degree . ‘ 4%
Community/Jr. College; certificate

program 1%
Other . . 2%



Q

These students are taking ‘an average of 4.8 courses during the

second semester. Almost half of them are also working; they

work an average of between 20 and 30 hours per week.  About an- )
other fourth are looking for work. Of the students who are in .
school and working, over three-fourths are working in fields not
related to, their high.school training. Almost half of the work-

ing students who repowted job categories are working as salesper-
sons, with another 22% doing office work. : :

Workers. . Of the former students who responded .to the questionnaire,
26% are working and NOT aitending school. They are working an

average of about 40 houra :per week, and over half are working in

areas not related to their high school training. Office work, sales,
and skilled labor each accounts for almost a quarter of the reported
'Job categories'tor these former students. !

Other. Four percent of thexforﬂ;r students who responded to the
questionnaire report thejﬁa e in the military, 6% that they are

married,  and 2% that thef’are parents. However, the actual num-
bers involved for these grobps are so small that the percentages
may not be accurate or consistent from year to year.

)

e’

O

&

e
Z
d

ey
R
a
v
2Ry



\\," .‘ ——

Misc. 11. Are texts and supplementary materials available?

ANSWER: No, not as widely available as desirable. Substantial -
percentages of students (41%) and teachers (33% across
all curriculum areas, but 45% in the required academic
areas) indicate problems with availability.

< (*SUPPORTIVE DATA:

»
. Whep presented with the state-
ment, "There are enough texts
) : and other materials in the

courses I'm taking," 16% of
the 939 tenth through twelfth
graders responding strongly

. " disagreed; another 257 dis-

) agreed, -~

Teacher Judgments

When presented with the state-

ment, "I have access to sup- , _ LANGUAGE ARTS (52%) ==
plementary materials suggest- ‘ >
I 1] SCIENCE (46%)
( ed by the course outlines,’ SOCIAL STUDLES (432 ) €= MUS IC (45%)
' 7% of the 724 high school .
teachers responding strongly : co
4 MATHEMATICS (35%) =9 (4%

disagreed and 267% disagreed. INDUSTRIAL ARTS (32% )= I,;’,‘I}sé‘{% EDUG. (34%)
The range of percentage of FOREIGN AGE (26 )P :

the agreement "among different
curriculum areas, was quite
large.

Business, Driver Education,

Health, Homemaking, and Spe-

cial Education had little ev- ~«

ddence of problems with access

to texts and supplementary

materials. The data for the . . : ,
. remaining areas is presented - :

in Figure IV-41. Language : .

Arts ence, Music, and
» Science, ’ Figute fv-41: PERCENTAGE OF TEACHERS IN EACH OF NINE

Social Studies teachers evi- CURRICULUM AREAS RESPONDING THAT THEY
. DID NOT HAVE ACCESS TO SUPPLEMENTARY
dence tHe grea;est problem. . MATERTALS
M Principal Judgments ~ ' ' . ,
("\? ~ . .

Principals ranked "a.shortage of texts and supplementary materials"
.third most serious when they were given a list of possible problems
' associated with the quarter system and expanded curriculum.
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Misc. 12. How many class periods per quarter course do teachers estimate are
spent on non-instructional activities?

o - ANSWER: Teldchers estimate about twelve of the 60 class periods »
are lost to instruction. When we add student absences
(6 periods per quartér), and call ‘even half of the test
and examination -time "lost" (2 periods), without even
considering teacher absences, the 60-day quarter turns
out for-the average sfudent to be about forty 55-minute
periods—only 36 hours of instruction. ‘

/

/ sTUpENT
ABSENCE

INSTRUCTION

' (40 PERIODS) . - ‘\'NonLlnsrnucrlon

\ (2

Pigure IV-42: THE MISSING PIECE OF THE PIE. The average nuamber of class periods lost
to non-instructional activities in a 60-period AISD high school quarter.

{

SUPPORTIVE DATA:

*

Our office questioned all high school teachers on the numbér of
- periods lost to non-instructional-activities. Our return rate
‘'was 837 and the data below represents over 700 Feachers.

N REASON FOR LOSS ' PERIODS LOST2
Periods when all students attend assemblies 2.6
Periods when...one-third or more...miss

class g 2.2

Course advising 2.1 ’
Course selection . 1.9
Interruptions (announcements, visitors) 1.7
Teacher release time ’ ) 1.1
Emergency situations ” 0.7 -

N . .
’ TOTAL . v ' : - 12.3
- . . : <
8Number of class periods "lost" from an average quarter course:
Teachers responding "5 or more" were counted as 5.0.
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v ' On the same instrumen;é,\ t:eache;s (on, the average) attribute 4.2
days to tests and fi exams.a At 90% attendance, the average stu—

Explosmn ofa Myth: |
Quantlty of Schooling and Exposure to
Instruction, Ma]or Educational Vehicles'

. DAVID E. WILEY
E University of Chicago
N : and

. . - ANNEGRET HARNISCHFEGER

: CEMREL, Inc.

Schooling. does have effects and rather amount of schooling & child receives is a
than asking 1if there are any effects of highly relevant factor for his achievement.
schooling, we sghould,be asking how much Our resuits do not necessarily lead to

. of an effect. We concluded that in schools a proposal for an equal amount of school -
where students receive 24 percent more ° ing for every pupil. Instead, our findings
o schooling, they will increase their aver- ‘of important conseaquencea of the quantity
gain tn reading comprehension by two- of schooling lead us to advocate move time
As ds and their gains in mathematics and for those who need it, so that more equal
_verbal skills by more than one third . individual benefits of schooling will be
These tremendous effects indicate that the obtained.
o, -
~
- ' Y
\: :
' ¢
A}
rd
. ‘,
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