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The. New Sociai’History in the High School Classroom
.. . . P

o L}

v &

) “vWithin the context of my academlc pos1tlon, I have the opportunlty to

-

enter high school soc1al studles classrooms on a regular bas1s My'v1s1ts
take place in a multltade of env1ronments, ranglng from'a school district

that, on a per capita tax bas1s is the fourth poorest in the stated to

A : .
~a district that 1s amorg ‘the top ten 1n“wealth While there are many

«

commonalltles among these dlcparate dlStPlCtS, the one that dlstubs me -

ot the most is the absence of effective usage of 1nterest1ng and stlmulatlng
: . 3

modes of 1nstructlon in social studles classrooms.

Whlle thls problem is reflected throughout the secondary school

>

currlculum it is most cr1t1cal 1n the areas of stcial studlec, hlstory

I~d )
and American studies, for.these fie;ds,_in light of recent‘developments

-

, } | -y o .
in scholarship‘refereed to as "the New Social History", can make actlve
€

[

use of both afrectlve and Sklll methodologles to help students develop
a more sophlstlcated approach to the past

- One means of 1ncorporat1ng’the resuﬂts of the New Social History

s - ' _ . _ .
“scholarship within secondary social studies classrooms could be a com4
-~ ° . iy : ) - M

munity resource field-based education program This t&pe of ‘program

would prov1de a unlque opportunlty to des1gn concrete experlences for -

‘ . *

students w1th1n the important context of the real world It could impart

‘& sense pf reallsm to an 1nvest1gatlon of the social hlstory of a group
wlthln the context df the life of that group Concrete exper1en es'whlch' y
involve the act1v1t1es of human be1ngs not only often relate ‘to somethlng
W1th1n the student s own exper1ence but help to sharpen perceptlons ‘of

human 1nteractlons. The reallty of thls nvlronment can be a powerful

.force in motivating the student beyond an awareness lével to .a responsive -
mode and perhaps extend the depth of the 1nqu1ry proces : Investlgatlons

of human institutions’ and‘lnteractlons can also_present to students.the,j
, . .

(2

. . N
1 -
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opportunlty of explor1ng workable solutlons to real llfe problems

Uslng the communlty and its 1nst1tut10ns as a laboratory for e
\_\

learnlng is, iIn no small measure, a response of. ]ust th1s concern " The .

-

readlng of gazetteers, maps, 1nventor1es, reports, personal accounts,

graphs, town records, and other such sources, for example, can . prov1de

[}

both quantltatlve and qualltatlve data in 1mmed1ate terms, and therefore,
. _I

have a greater affect on & atuwsnts' development

[}

There is llttle assurance that merely ‘being "in the field" wlll

Kd
provoke thek1nds of learxlng which give meanlng to the network of =

observatlons and relatlunshlps that would- present\themselves in th1s

- .
>

type of program.- Wlthout a structure, plan, deslgn or strategy, little
attentlon may be g1ven to' the development of the th1nk1ng processes, so'
necessary to the generatlon of valld solutlons Tt is the stﬁategy,

or method employed wh1ch affects what is transferred through the 4

~

;,1nvolvement of selected th1nk11g operatlons For example a careful

N

balance between LlEld s1te observatlon to observe, gather,\and order

©

data about a~problem and the strateglc use, of support1ng source mater1al
can effectlvely develop cognltlve SklllS of categorlzlng, 1nferenc1ng

.and generallZlng = A
» o

The classroom teacher'appears to offer'the most effective means in.

B

relatlng thls type of mater1al to students since the teacher is present

“in class, is avallable in numbers suff1c1ent to explore the communlty
A . 9

resources on the 1nd1v1duallzed bas1s necessary for fhelr understandlng,
and may be as, or more knowledgeable, about local h1story as a staff |
member or educator of a part1cular commanlty 1ns5}tutlon Purther, the
teacher would=be able o deal w1th the ‘problem of the study of a par-

F'tlcular everr or artlfact w1th1n the context of th° classroom and as’

Dart of the aegularly developed course. .ThlS is partlcularly 1mportant

[Kc "
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bas1s 1n the face of teachlng and class schedules found in most, secondary
-schools, a schedule which markedly llmlts zhe flex1b111ty of the teacher
1n terms of going outside the school room.

Y There are, however far greater problems faclng the teacher than

[

those ‘of schedullng Most teachers have not had courses, or, 1ndeed, any

<- . ) . . r‘ , . . )
_ opportunlty to become aware of the value of community resources and field-

i based experiences as teaching tools.- qulege-level history and pre:-

service teacher edéﬁation courses usually ignore these areas. As a result
many-teachers tend to avoid us1ng avallable communlty resources Whlle

there . are some programs that’ are now - encouraglng the study of local

13 .
communlty for .use 1n secondary schools, most notably at the Newberry

~

L1brary 1n Chlcago, these types of programs are %Fw in number. Onehmy

to "deal wlth thls problem on a broad basis .would be the establlshlment of
. - {

on-golng communlty resource inservice programs for secondary social
. studies teachers at.the local level.

A program of this type.could develop those'eommunity resources ’
“hat m1ght be used most effect1vely Le secondary school teachers of '~

h1story, soclal studieg and Amerlcan Studles Included Wuuld be an

?

examlﬁ%tlon of the ways to make effect1ve.use of all communlty résources

‘1n the currlculum, spec1al sectlons on developlng wr1t1ng .skills. for

secondary students SO ;hat they may put these resources to effectlve use,

~—

the explanatlon and development of ‘field- based’ experlence packages for

s -

11

ﬂeachers and students, the'preparatlon of_f1eld-based components for the

,;teacher S own courses, and the development and preparatlon of currlculum

'ma%erlals for classroom use 1n these areas
B - f . .
Given the decline in writing abll;tles,.as evidenced by ‘the recent
. : : . : . £/ o - ’ L
Yoo
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,National Educational Assessment Results in which "the-success level in

hY !

writing tasks, from 9 and 13 year olds decllnes as more SpelelC and

scholarly information is requiréd" (National Educational Assessment in

§

-

Writing, 19775, an emphasis,in this drea ;ould prove helpful to ti;}hers"
and eventually to their. students.- o |
Most teachers-—even English teachers—-have had no formal traininrr
in the teaching of composinion Indeed as Donald H. Graves poirts out
in a recent report to- the Eord Foundation, "Even for teachers who want
.to get help, adequate courses in the teaching of writing are Slmplj not ':
available A recent survey of - education courses in 36 universities shows
that.169 courses\were offered in reading, 30 in children s literature,.
21 in language arts, and only 2 in the teaching of writing "oA writing
,'segment would address thlo neglect by offering participating teachers
.the theorethal and practical background that will help them bp more -
'effective writing teachers Us1ng community resource topics as the
subject matter, specific areas of compoeition such’ as writing process
'~(prewriting, writing, and editing‘ “the communication triangle and
vwriting (the relationship among._ writer audience, and subject) devel—' Lt

~opment of writing skills 'in high school students might be addressed»

P“\
The employment of strategy, or methods thdt need to ‘be used in -

- Lo . . e .
. : ¥

developing fieldebased skills would also be a strong‘emphasis of this
'type of program. By prov1ding teachers with a sefies of these deVices - !'
and show1ng them how to incorporate them into theLr classroom the eight'
' procesues.that Williams {1975) identified~as ways that community
"resources.uitalize teaching and learning could be enfused in their

curriculum. These are not. instructional deVices, but, rather, products

of. the marriage of commUnity and classroom All of them deal with con-

B ¥ .
Q nt, skill and affective outcomes and they include:

E119
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- &

‘og\_.l.- The encouragement of learnlng,by 1nqu1ry and dlscovery

2. A brldglng between the work of school and the work of the out— .
~ slde world _ o » , -~

4, -

3._ Strengthening motivation for learnihg

. .Fﬁ' Providing opportunities to learn in the outside world

- ('}. / B \ i W - . . ] :' .

- =5, 'Extending the}sourcé’of leann%hg experiences

/3:v 6. . Eroviding change and Variety‘ ' A

t7.»;Improving the Ffﬁectiveness of other'instructio%al materials
. *

8. Building respect for people and for excellent whereas. they ser
{found. .o . : . -

* The range of topics, and'methodologﬁ, for such a community resource

program that encompasses content and sii’ i development is potentjally
. : : ‘ o \

as diverse and broad.as the community ites1i, Examples of ‘areas that

might be‘coﬁered include:

R N
e P

.

£

1. Curriculum Plannlng and ﬁommunlty Resources - analysis of
:. history, social studles, and American stud:es classes and
> . consideration of the most effective areas for the use of
. 'communlty re=ources. C 0 < . -
& . . .- 3
SN 21 Community Resources as Lducatlonal Tools = a survey of dlfferent

~  techniques ysed in developing community resources as educational
_ tools. with emphasls on hi storlcal analysis including &n emphasis
v on oral h1story and partlolpatlon observer research technlques.

3. Development of’ geograph1c sk111£ in using communlty resources -
1nclud1ng use of community mapplng, charting urktan growth and
1ntegrat10n of Lhese skllls into historical content

‘

ST Methodologlcal Conslderatlons - use and preparatlon of case
studles, 1nqu1ry technlques, and simulations in communlty studies.

" 5. Measurlng Community Social Mobility - uslng 01ty dlrectorles,
© 0 tax llsth and votlng records.

6. Using Communlty Archlves - including retrleval and preparatlon
' of. archlval exhlblts.,' -

“‘7.'fU81ng Popular American ertlng in the’ Classroom ~ uslng local
“*- . newspapers, comic books and strips.,, and novels with a dfs-
cu331on and evaluation of their characterlstlcs, with speclal
attention upon the formulaic structure of the novel. .




6 - .
.1., - - . . . : W

-~

_S.A Using Local -Heroes in History - jncluding én~eya1uation of N
assumptlons, .use and collection of’evidence. to validate and\\
analyze-ideas. . ' //////

9. American Studies and the Writing.Process - focusing-on the
‘ American Hero Including a discussion .of sources like Daniel .
- Boorstin's book The Image and.popular culture Phenomena to\
, distinguish’' between the hero and the celebrity in which a = -
. construction of a tlassroom situation to exanpine the three
stages of the writing process might.be expenienced:

1. Discussion of hero vs. cé;ébrity (preéwriting) ’ .
2. Writirig about this discussion (writing) A .
™ 3. Evaluating each other's writing and revising (ré-writing)

'10. ‘Preparation and Use of Visual Aids for the Classroom - such as

.~ slides-and films, including a consideration of the use of audio-.
. visual aids in pre and post community visit discussion, and an
analysis of the use of historic films, - L
;; 11.. Using the School as a Community Resolrce
The'interdisciplinary nature of thg“approach Outlined_above'is one
.. that might be. used in any area of,the(counrry, and Jne that couid be — A

.~ supported By any size school q;striCt._ Depending on. the Tocal situation

. prpgrams_eStablished’in:variéhsoabegs of the country could use this
‘general format, but might{develop<ipecific topics appr@priate to the =~ .
. . [ : ." . : \\ N .

A -

. - Lt .
‘region: being served. -

' Several’majoﬁzobiéqtives of the National Assessmené\bf Educational

* Progress (NAEP) for SGCialfstudiés emphasize tﬁat'py ageé\g children
R . [ - A, B . A".:\ A . R \X—,,, R o

i : . ) U » “\.

7 .
/ - [

should: - : / . : A - AR
ahlE

] o o0 L el . . . ) . K )
l./ Evidence interest in their communities'..
/- " o : . . \

-2. Consider mare than one source for information'they\need by ¢ o
/. obtaining information from other people,ulibrariesg maps, -

-~

R and pictures. ¢, p . |

3. Underétand'soﬁé~of the services and institutiong within their B
‘communities. (Nationa;NAssessmeng_of Educational Progress, o
970). N i T -

‘ Unfortunately, many adolescents can not meeéythese'objéctive§ as they.

E ’ “A R . “ N .

, _ _ A |
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[

have a limited range of their communlty and have_not been_tgughr_énxthéng

9 T

about it. - T S

— J

“anolv%Eg/po%h/teachers and students with the communlty and its

resources 'is -a ‘mechanism for attacklng ‘this problem. It might provide

-

//students a. beglnnlng understandlng of their env1ronment and eonversely,
\

give c1tlzens part1c1pat1ng 1n the program an 1n51ght 1nto the educatlve

.

process by actlvely 1nc1ud1ng them in it.

~.

- . v
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