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School Censorship/’ by Kengeth k. Donzlson. From the Journalof -
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Censorshxp is certalnly ot new in thls cuuntry The earllest censors

o proscrlbed sacrilege at least as strictly as obscenity. In Massachu- ..~
.. setts in 1664 Thomas 3\ Kempis’s. [mitation of Christ was-declared- -
by ! paplst and 'therefore : proscribed, i, Obscenity ¢ases in the eolohial -

period generally were based on legal precedents in the English
(courts, although the Mt ssachusetts Bay Colony Act recognfzed

! of youth were present ffom the very beginning. The first federal
. legislation was thé Cust¢ms Law of 1842—aimed agalnst the im-
‘ portati"o’n of indecent and. obscene"‘bnnts paintings, lithographs,
,-,; _éngravings, and: transparencxes Printed matter"was not included. In

', . 1865 Congress enacted a law declarmg‘}_\at the mallmg of obscene_

- publications was a criminal offense.
. The man who is credited with leadmg the flght for. the cenSor-

: -//"/ shlp of literature in the United States in the nineteenth century is,

ced

. Anthony. Comstock. With-the help of a powerful wealthy sup--

porter, Morris K. Jessup, president of the Young Men’s Christian

v "Asésociation and founder of the American Museum of Natural HlS-

) ) o : L= >l , ' ix
. ) \/ . . ) .
. . v 4 - .

tory, Comstock formed the YMCA Committee for the Suppressxon
of Vice. Law enforcement bfficials were very cooperative. In'1873, .

when -Comstock becagi;;f/retary of the New York Society Yor © e

the Suppression of Vice was everyﬂ‘xpowewd to make arrests.
He was 'made a®pecial agent of the

. engmcered the passage of a more stnngent Federal Obscenity Bill;
- Comstock was later directly involved in the formation of:the New-
England Socxetyx for the Suppression of Vice. He was very harsh in

his methods, once boasting that he had caused fifteen su1c1d/es and

had destroyed 160stons of obscene literature. ,
It is no accxcﬁnt, that an mcrease/m censorshlp in the late nine-

teenthocentury ‘coincided with an ‘increase in literacy. Althqugh_'
_ magazines were still by and large under: the influence of tite gen- :

teel” tradition, other materials were becommg available for. the
- common people_ A broader field of concern was thus opened up

»

-

-
<J
*
:

obscemty as an offense everl before it was recognized in English - 7
cdanimon Jaw. ‘The criterip of intent of the accused and.corruption

t Office and in that office
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RERA ", Preface
for the:censor. ‘IT¢ dommon people long had been assumed to be
particularly susceptible to the,“evils” of obscenity, so a work was -
far-mare likely to beattacked once it was reprinted in an inexpen-
sive ‘edition. Many Jjudicial detisrons smce that time have reflected:
this distrust of the common peoples, ’ .

- In the twenticth centuty practically every decade has ‘hag its

»  Several writers decryjdg “increasing incidents of censorship.”LBut’
N o <L . 4 . A - . . °
. censorshjp incidents ‘in the schools in the%seventies seem to repre-

"4

board member Alice Moore raised objgctions to parts of the three
hundred différent langudge atts textlBooks which the Textbook
** Selection Committee had, §ubmittcd,\.to tht: five-member Kanawha
County (Charleston) School Board in April 1974. She began a
ccn;‘orship '.'campuign,whi:;‘h would be heard about throughout the

country. Moore failed in her effort to get the bourd to veto the.

. boks, but this did not deter her. With thechelp of variouys fungha-

" mentalist religious groups and an \orgﬁnizatiq‘n called Christian

- Anrerican Parents {(CAP), she began a crusade against the books,
: which  she sa}i(f ridiculed a child’s faith, called Biblical -stories
- 7 "fables, and implicd that the Bibke was not to be taken literally. She

., -alsorobjected to the use of Tour-letter words, to moral relativism,

oL -and especially to questions afid activities that tended touiny’z‘gde the -

privacy of the home and to “subvert family relationships.” The
"5 protest spread; withe hundreds joining.in ‘mﬁhes' and de; oristra-
tiens. - Threeyvministers were arrested for demomstrating'on school
property. . ' ' ‘ a

#ig of the schools in September. Their, picketing and|\strikes 1ed
to the closing of the public bus system, a‘trucking termikal, mines,
and several stores “and factories. A compromise was difcred by
/‘thdu Superintendent Kenneth Underwood the;, s%opithc violence.
Under his plan the texts would Be removed “from the classréoms
and reviewed for a thirty-day peribd, The anti-textbook .leaders

«. would accept nothing-less than permanent remoyal. ‘The extent to -

which the¢se leaders believed in thc'[ightcousncss of their course is
rcvc’;d'cd in a S'cptcmbcn\?O news item in the Chardeston Daily Mail
in which the Reverend Charles Quigley. is-rep8rted to have sald,”
“l am gsking Christian people to pray that Gb(j will kill the giants
that haye macked and made fiin of dumb fundamentalists. 1 know s
ol several Biblical'incidents where men,tfied to'stdp the work &f

God and died.” o I

Objections Scemed to fall into the following catcgories: (l).an'y-
thing*which ‘might be construc?\as ridiculing faith, (2), calling Bib-
S . i e

§
P T .
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sent something new in both degree and kind: The great benchmark _
incident occurred in the amideseventies in West Virginia. Schoot *

.

N

"I various ani-textbook groups detided to baycott the opén- .

¥
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.-, the protests, 'l'}ylght reflect/the frustrations of people who .

Preface ' . o . 't'_'

o - py
lical stories fables or myths, (3) use ol four-letter words, (4 )*lm) ,
.SLICLtlon or.quLstl()n infplying moral relativism, (5) any tuhmdwcs
or procedures in teachfng that might involve invasion of pnvdcy,,_'_.
(6) treating God as humgn, (7) anything that would tend’ toisub-
vert family” TLIdtlollSlllpS agy treatment ol sex#(9) any an'ti- of - o
un-American st‘mu;/(lo nonsta I English, (1 )dnythmg that
might show dlsrLSp(_(.[ (or questiofng) of authorit . (32) uuclty L ‘
and violence in st()ncs (13) unhappy endings and peryusive; sudness
in stories, and (14) over- concern w1th mnmnty/racmT and ethmc;',
groups ’ s : S
In the [dL(. of growing agitation of the anti- tcxtl}ook gloup a l’>
pro- textbook group called Citizens Concgrncd for Quahty.Lduca-”_r-’ YR
tion was: formed. Two ministers were its leaders, Jamies Lewis .
(}aplsu)pdl) and Ronald hnghsh (Baptist). Lewis accused thie anti-
textbook groups of breaking the very laws thcy pretended to .
uphold, /The West Virginia Council of Churches, also- ahgncd with, -
the pry- -textbook lactum, warned against ay attempt to impos¢ -,
-rdn;,u)u;, idcas on Public institutions as gamst thc [undamcnlal'y'n,
congept of religious frecdom. ) o T
bullowmg the c\ploswc gpening of school luxthu dcmoustm-”‘ o ,
tiohs, strikes, boycotts; and violence continued through, the. falls “7:- @
An clementary school was bom cars were' bombed, board -
© Mmembers were attacked, and fear reignéd. In November the§gchool
/B()dl‘(l voted by a vote of’ four to one (Alice Moore alone dlsscnted)
in a televised mecting to return most of the controversial. texts to 4
the classroom. Parents who objected tostheir children wsiif§ the
books/were given the right to rdquist that others be substituted.
. boml/()l the mostcontroversial books were placed in the hbrdry to ,
be chiecked out 0‘\}3 with written paantdl permission.” » T
_ lhc Kanawha Count\ crisis was the most violent, far er(,hlng,
long ldstmg, dnduiitlv the best puhlicized of the ccnsdi*shlp cases

—

of recent years. Bt it was by no meihs the only one, forwasitat -
al isolated! Some BT the same national groups—the Ku Klux Klan, S}
the John Birch Society, the National Comrmttcc on the Crisis in -

Educatian, Carl Meclntirg’s Christian-Crusade, Citizens for Decent
Literature, Citizens for Ducncy Through Law, the HenmgL Foun-

dation, and the. National Parents Leaguc—involved in Kanawha
County were active as well in ‘cascs in Oklahoma, Texas, Georgia,
'lndmna ind other states. - © o ' :

"Censorship protcsts are on the mcrcau, as arc the number of ~
people involved in a single p\rity and the amount of violence in

fecl they arc.a pagy/of a socicty over which they have little influ-
enee. Many séem’fo sense that socicty has moved in the wrong y

.



 New: England.'._'(1969) Arizona: (1969 and 1975), lowa’ (1975)

»

* which® are embicmatr[

-4 The Natlonal Cou-ncxl of Teachers of Lngl
..+ regionial atflllabcs have long. been, concerned with 2 ,
Lo ccnsors}np aid the tcachmg of English. “Théirreé rd of puhhca

.,ccnsorshlp, anﬂ NCTE has publishéd:such works as’ bscemty, ?k

| and the" repurtmg of that conflict at the National Counci] - of:
' _ICdCl/Crb of hnghsh conventlon in New Otlears (1974) thereave -
- been increasing requests for gew ndaterials on how. English teacher§
"may cope, with <ensorship: With n\cxdents of censorship- spreadmg

all over the country, the requests for htlp have accelerated even'"' L

lhc‘ 1“[ ﬂ“}’ St;ill thC Some control~mst1tl '“'18‘;‘1i_ke'th-é SchUOf 7
"thc Wholc sys\cm Thus: protests howids
days are lll\d) to involve issues that” go:far: bey(md thtbook

tion. verifies “this.; cEnglisk: Journal- regularly pul?hs ¢’ articlés on .

Liw;%and thi: &71gl¢s[z Tedacher (1966) and- Meeting Cen;or’shz[) R
the Schoolss: o S¢riest of Case Studies (1967 1_, e-Students’
to Rt)ad hAs bccn around - for many years;: thh 1ts mokt g
rcxmon by Ken. l)ondw‘n in 1972, "Another txtenswe rt:vts;on i
in’ process. State and “Fegional dfthates such ag)Q/xscon51n (1963) L

_\

Southeastern Ohio (1976), and Indiana (1978) have devotcd cntxre."
issues of their publlcatlons to censorshlp S
But at least since’ the well-publicized® outbredk in West Vugmm{

more. When the NC TE Committee on Censorship was reconstl.tuted

‘and, recharged in.the fall of 1976Fwith Kdward B. Jenkinison as- -/ -

chairperson, one of its first decisions was to publish helpfulmate-,' A

rials for English teachers to use in solving censorshgp problems:
I)ealmg with Censorship is the result CL N

; co ,'S
o Ve L.
L ' JamesE Davns o :
Ohio University . ° . ., .

. . PR R L, “;".‘ 'A" PRI
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néhtq éensors and: what Is bemg,censored and’ expresses’ hi¥major

- ade,
'«t;:a;chcr ‘have be }

' His 1977 NCTE survey affirmé that cenSorshxp in.
' ',acceleratmg Gia‘tthom s 1917 article ‘points-oiit-that! 'the ‘wave of *
o censorshxp has not yet crested and offcrs suggesttons :
i profession: shouId respon .- Small conccntrates ‘on some. dlanSlonS

"thefhlstomcal, social ied, ;auonal-‘ aiid

) _',‘{.,'uon of obscemty, as hls""surve"
- .'teacher must learn tor gauge:commumty standards to some extent
.»..;'Whlle, at ‘the same- txme, trying:to ke

~ ing too severely what is-offeredin 5chools Books cahnot flght for

cnkmsons 1ntroductory af‘tléle hypothesxzcs that censorshlp
n therise, He, offers four'reasoris for this rise, identifies promi>

hat studenfts m;g_ht lose thie rlgh’tto learni through, vxplo'mg
Burress points out: that 51 5 of ccnsorshlp and/the Ei
e}éone on anrly regular basis at leasy sinc el

schools ST

fear—

"how-the e

of censorship that.hr::‘th'uks do not; uwa.lly get el gh attcntlon—'

of lcg "dectsh)n

themselves. The section cancludes . with ‘Rhodesy chanactenzatxon o -
of court cases asd game “of chance; whichithe. Enghsh teacher may’ :
or may not win, The game is- risky, but'it can beé won 1f\tgachers .

N Play well and do not make the mts_take of thmklng thdt the oppo-
. sitign is less than able : R




sevehty or eighty” Words YL Th
fsqric | o ,ry were “obscene or oth;thase’ rﬂi;
"roﬁ'ria/t \ -"r hrgh school students,. the ¥chool board gidéred the *
drf:tmnary emo,ved , ’/thch/rgh school mBe.dari&ke"Indxan
r € twenty-four parents. fifed,_ ompla
o,ds _v_lheAmerzca -’H' 37

_’fary from,a)umor hrgh sch FoN S
Thedictionary” protesters obvrously lgnorcd nc‘arly all of the S
S 15580‘0 Words in the | 1550 pages of the AHD and focused only

" . on the so-called dirty words. One parent in ‘Eldon ‘was reported as, ,
. saying: “If people I¢arn wordy like th tit ought to: be where you ST
: "If . L s

2 o,ne [the AHD] goes too. far - T %5
On of the more frequcntly crmc zed- words jnthe Cedar .Lake ;"
G 1tro\er§y was the’ word bed.- - Among-the-nihe deﬁmtlons listed ;
are ‘a. place for lovomakmg and ‘a marlrhl relatlonshl with its’
rlghts and mtrmacres" NS et T - : PX, B 4 _,‘,
i -cAfter - Tegistering an"njltlal rcspo 'e of outrage upothQarmg
: about thc4fa{é of th - AHD, ‘a love  lpguage: faight dismissthe:"
§ -0 chooI boards in small towns. Ma'ny people
2 bdxcﬁ: fhat most cens rshrp actrvxty tak;s place only’iin"small -
* . towns. Such is not the cdse.@@gqnt stud? indicates that ‘“‘censor- -,
" .-~ ship. disputes are: t,wrce as-likély’ to, grow .up-in large cities’ (wrth
over 100,000 “residents) than fn small communities having fewer
i% . than 2,500 residents. Large cities are also 50 percent more likely.
” '%Eo spawn such c:técs‘ than are either- mrddlc~srzed or sma.lI urban :
v commumtlcs 76 . T : LW Sy
‘n" In . t976 the AIID jol'hed four other dlctronarres on ithe fo- -
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Dirty Dictionaries

purchasc list for the entire state of Texas. Accordmg to thk\ews-
letter on Intellectual Freedom:. .

Education Commissioher Marlin Brockette halted an expgcted
protest against five dictionaries (Amer\can Heritage Dictionary, -
The Doubleday Dictionary, Webster's Seventh New Collegiate
Dictionary, The.Random House College Dictionary, and Webster's
New World Dictiopary of the American Language) by stating that
no works would be purchascd that “present material which would
w ‘cause embarrassimg situations or interfere in the learning gtmos-
pheh: of the classroom.’ Complaints were cxpnottd against defi-
Jnitions for “bed,” “knock up,” “faggutk and other expressions
with scxu.d mc.mmgs '

’
»

' Co nnnssmnc.r' Brockette’s announcerment was reported in vari-
ous 'ﬁcxas newspapers on Novémber 12, 13, and 14, 1976. Four
months before His announcement, Brockette received bills of
particulars from various groups of citizens about the dictionaries
that had been submitted for adoption by the State of Texas. One
of the letters called attention to these objectionable entries in /
Hubstcr s.New World Dictionary of the American Language:

<k bed - p. 81 vi, bedded, bedding - 3. to have sexual lnlcrcoursc
with, bgd and board 2. the married state

2. fag - p. 341 2. slang, a1 male humoscx I; term showing con-
tempt, also faggot.

7 37 horny -‘p. 459 4. slarfy, sexually excited - horniness, n. .
\;}_ﬁ_{t p. 460 3. d) having strong sexual desire - lustful
: knock - p 529 (knock up) 2. slang,’to make pregnant,
6. queer - p. 785 slang, homosexual: term showing contempt
7. rubber - p. 838 3. ¢) slahg, a condom -
8.- shack - p. 881 shack up with (slang) to share living quarters
with (one's lover) ‘
9. slut - p. 908 1: a dirty, untidy woman, slattern 2, a scx'ually
_pimmoral woman e sluttish adj. sluttishly adv. sluttishness n.8

Calling attention to two items in a Texas proclamation about
textbooks, the dictionary protesters stated:

After reviewing the above referenced dictionary, we arc of the
opimon this is in violation of both“sections 1.7 and 1.8, [Ac
cording to the protesters, this'is“the wording of those two sec
dtions of e lexas proclamation: 1.7 “Textbooks offered for
adoption shall-not include blatantly offensive language or illustra
tons.” 1.8 “lexthooks offered for adoption shall not present
' muaterial which coald cause embarrassifig situations or interfer-
ence in the learning atmosphere of the classroom.”] Many of the

1
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W(ﬂds listed on the attached list cold not be printed in a news-
paper or said on television or on the vadio. We find the words
very offensive and embarrassing and feel many people would
agree. Evely word on the attached list violates the Proclamation
as stated above and we respectfully request these words b® de-
leted or else this bogk be turned down for adoption.

.

The removal of the dictionaryes from the purchase list in Texas
‘wias hgiled by Norma and Mel Gabler, th elf-styled textbook
analysts who operate Educutim‘ul Rescarch Analysts. The Gabler
wrote: A

+ God gave parents a number of victories, In Texas alone, the State, ,

'- Textbook Committee did a good job of selecting the best of the

-ailable books. Then, the State Commissioner of Education re-
moved 10 books, including -the dictionaries with vulgar language
. and unreasondble definitions. !9

When many parents and teachers with whom I have spoken hear
about the,banning of the dictionaries, thgy begin asking questions
about censorship activity in the United States. Their questigns pro-
vide a useful framework for the rest of this article. .

B

. . . . ¢ .
Question: Is Censorship Activity on the Rise?

In my estimation, there are morce attempts at censorship now than
ever before There are more than fifty state and national organiza-
tions that are ¢pneerned about all the educational materials used
i the schools. And 1 believe that the work of such organizutions‘
Is promptng manv ctizens to protest textbooks, library books,
films. and homework assignments. 1 have read several recent sur-
vevs of teachers of English in which the resedrcher attempted to
determme the scope of censorship activity. When theZresearchers
compared the results of regent surveys with previous surveys, they

\llt)l(’({ that teachers are now reporting more incidents pf censorship

{

.

Quostivn. Why 1s (.Lna.nahly Activity oa the Rise!

Pihinkh thane wie al foast Lo thafea tcusons Lo the i 1cuuing at
Lmpls at geosonstp. Fust many patents o ot e ognice the
subject inatter we now call knglish They thiak that Fnglish 1s
(il.:qt.ulnn\ng Sentenees, wilung o, bous thcm‘s, and rcadh%
Stlas Murier When soma parent, do take the time t, lu))l\ at thau
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children’s textbooks or to talk.with them about homework assign-
ments, the. parents do not always upderstand wha‘l their children
are doing, nor do they understand why students are being asked -
to read certain contemporary ‘works of literature. Conscquently,
the parents may become upsct after they read sentences out Jf
context or after they wy to compare whad they did twenty or
thirty years ago with what their children are doing tpday,

Sccond, some parents neither read nor like contemporary litera-
“ture. They object#to sceing foyc-letter words in print, and they
also object to any stories that show comnflict between teenage g
adults. Qne’ familiar cry of the’ censors is that today’s b . Q
angi-Christian$ anti-parent, anti-government, immoral, »

% ANhird reason that censorship s on the rise is th,
more organtized groups are involved In attempts at censo,
the one hand, we have groupg- frequently calling themselves “Con-
cerned-Citizens” and Trequently obtaining materials and advice on
censorshyp from specific organizationgs—who pbject to books that
Jthey call_anti-God, -anti-authority, and so forth. Of the other

t hand, we have groups that ebject to books that they lubel sexist

*or mcist. I have heard this latter kind ‘of censorship referred to as

“good censorship.” But to.me, censorship is censorshjp whether it
be labeled good grbad. e

A fourth' reason for the rise in cepsorship is that the schools are
4 conveniend targel for unhappy citizens. Many people feel that
they cannot fimgt Washington, the state capitol, or even city hall,
When thed bedome unhappy because of inflation, fédegal or state
laws, the” so-called moyal declipe, or unyihing clse, €y want to
lash ut."Bue they doni’t always know how to attack the problems
that really  trouble l}icm. So they vent their spleen upon the
schools. ' .

Whether clected® or appuinted, school boards must conduct
public mecungs. Citizens who feel (hat they cannot fight Washing
ton can, complain o school boards because they are accessible,
And the schools themscehy es are opergevery weekday, at least nine
months oul of the year. Pagents can go to a school and demand an
audicnce with the principgl, and he or she can’t refuse (o see them,
Not can a classtoom teacher ruse Lo see parenfs.

Because the media have given the schools se un publicrey
sinee the stadent protest movement of the siates taxpasers have

a wndenay  to teel that athfost cierything that's wrong widh
sealely stems trom the schools S the schools have becoane o

Larget Lot Itate taxpuaycrs and censotuhip ts one or the, WCapohs

L
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Question: Who Attempts to;Censbr Materials in the Sghools? .

Note how that question is phrased. The word attempts is signifi-
cant since only a person in authority can actually censor materials.
But anyone can bring sufficiciit pressure to bear on a person in
authority so ‘that books will be censored. 7
People and organizations who attempt to censor school materi-

als can bre classified as follows. Firsl,’\We have the students. Some o ¢
take books home and, show their parents a few four-etter w&rds or -
controversial ideds, knowing that the parcents will explode. Ihi'some
cases, | think the students are simply trying to get out of work or

stir up trouble. Other students honestly obico "t because
the lanev oo ar ideas offend them. Rl'; would
find su! books for those st v sould

v oask for the,

Second, we have those parents whu arc concerned with the .
language their' dhildren are reading or with lhlE idcas they are being
exposed to. I think parents have a legmmdlc concern about what
their children see and hear. But the qu;,stmn that always arises in
my mind is this: As a parent, do my rights of censorship or selec-

. tion of materials.for my childrep extend to the children of others?
"7 I believe the answer to that questidn is no.

Third, there are some teachers who censor houks Somectimes
teachers censor books for the same reasons that parents and stu-
dents do; other times, I think teachers censor books out of fear.
For example, in one very large school 1 know well, one parent .
objected quictdy to Of Mice and Men. The teachers quit teaching
that novel and reoved it from the classroom shielves. When |
mentioned this incident at o conterence, a teacher from another
school talked-with me afterward and reported that the smne thing™
'u(.(.llu(.(l in the school in which she teaches.

. Ihe tourth group of censors is school hbhuljns Magy VNbraie v
ans. like many classtoom teachers, fight any attempt at censorship.
But others, p&h'ups out ol fear oElosing their jobs, quictly remove
books from the library shelves. )

i"itlh we h..ch those school-administiators who censot books

suotnetimes without readmy them. L one ¢ase that was weported
to me, a superintendent dananded that lasstoont uadu,rs stup
l(krchln), Flowers for Algernon because a e d(lm;., citizen’ ubjulcd
to the book  The superintendent adinitted that he had not read
the emird book, buat he ordered his teachers 1o stop teaching “that
filthy book.” L a second case, the supermtendent in Oakland,
- Cabiforiita, orderad Daddy Wuas « Number Runner temoved from
the juntor high school library shelves on the basts of one parental

’
v
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-complaint aid over the objections of her personally selected pancl

of experts. The grand irony il that incident i§ that the supcerintent,
dent had been the director ofsthe National Right to Read Program.’
The sixth group’ of censors is school board members. In Islind

. Trees, New York, the newly efected school bﬁlr(i\ccnso'rcd at Jeast
- a dozen books. That case is in the courts. The school, board. in -
+ Strongsville, Ohio, Jost a case after removing books from the
schools. Other school boards throughout the country have ordered

.bovks removed from classrooms or library shelves. Some, hive
bc(-n\stfc&’ssl'uli others, fortwnately, have failed, N \

The seventh group of. censors is the clergy. Seve®dl incidents,  \
have l)cqn\grccipilulcd by clergy. Pm%zﬁbly the most famwus is the
Kuanawhi County, West Virginia, batde that was ignited by _a
school Board member who was the wife oa minisger and thew sy
far -d by séveral ministers. On the other hand, ten cle
t awha Cor oy fought attempts at ¢ensorship.

he eighth group of censors s the organizations that e pprLaie .
censorship incidents. Appendix 8 of James C. Hefley'’s Textbooks 7/

o Trial gives this information about Mel and Norma Gablers’ )

Educational Rescarch Anadysts, Inc., in Longview, Texas: “*As the \
major textbook clearinghouse, the Gablers have thousands b text-
book reviews  their own, plus reviews from many other states.
Most are by page, paragraph, angl line, prepared by parents for
parents, and consider the age level and kfiowledge of the stadents.
They concentrate on pointing out questionable content, ., 1!

Other organizations 1hat supply reviews for concgrned patents
are Amcricda’s Futuie in New Rochelle, New York, the John Birch

¢ S(\Ticl_&"} PONYU (Parents of New York Unite), and the thany o
colwerned Auzens groups thait are spuinging up across the co ntry.

Organizations activelt imvolved in atterupting to remove books
that we racist or sexist wie the National Organization of Weinen

(NOW) wRl the Coundil ondnten acial Books Tor Ghildren

.

’

Qucestion. \\hul&a Bong Censored !
[t s ttipang to auswar tha questign with e v ocoony di,,
Aund that sinde word wioswer would ®ot bean Aageeration o

“would 1t beomitsk adiig But to be more specttic, | u.su.x“) It
these foutean l‘ng«'lms{(lu Cotlsors

PN tor adodesocns Lhe cegatteod o o
prove e >u|)jc\ ts thiat noaclists today sclect o o at
et heostoddes ton lovnagats Pacuts prrenc o ccsof
book. oot think” duenr childica shodld Le e g S L
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4 - . Hinton's The Qutsiders; Jofui l)og;’ova'n’s;;'ll"ll Get There, -~

. It Better Be Worth the TMp,<Nat Hentofl’s I'm Really

: Dragged But Nothing'Gets Me Dqun, Puu}f Zindel’s My Dar-wwg,

’J ling, My HamBurger, or his=Rge Pigman, Jydy Blume’s Are

' You There God? {t’s. Me Margaret, and dozens of other *
4 .. popular books. Many protective parents' donot want their
: sopis and glaughters reading books about student confljets”

- . with parents, drdg usco'uvéi abusc, sex, homosexuality, teen-
age violenee, the horrors of the ghettd, teenage preggancy, '
and so forth. Such parents seem tofremember the books
they read when théy were young, and they want the §
school to fécus attentign an those b 'bks. The iratc parents

! would have the schools remove theporks of such authprs

- I IR S Judy Blume, Nyt Hentoff, and Paul Zindel and replace
them with the novels of Betty Cavanna, Anne Emery,

' Rosunglfnd Dajardin,-and John R. Tunis.

?. Realistic dialogue. Proponentsjof the back-tokgsics move:

o ~ment-do not want theirchildgen reading sentenses t'ha'tb::)
r T oy gragmatically correct. Theyh object to stories ig which
aufhors have characters speak substandard English. Kbthcr
~ words, some censors believe that all characters'in all books
’ * must speak standard English at all times. Othérwise, the
gensors contend, their children will be taught to usce sub-
stahdard English, since sthey wildimitaté the language of

- the characters in books. ’ .

-,

’ 3. T'he works of "qucsllundblé" wittars. Lheorganized cen-
sors have a tendency to label authors as “questiomable™ if |
the censors do not agree with the ideas of the writey. The
organized censors decry anthologics that coptatn stdgics,
pocms, el cssuyy‘ﬂlhy such wiiters as Langston Hughes,
Dick Gregory, ()‘gd'cn Nash  Richard \Vrigf)l, Joan Bace,
d Malcolm X,"Such,vxr"ucu arc also often labeled sub
VEISIVE. ’ ;

") The Iitcratwe ot homosenaals Hae 15 o portion oF a nfs

sage distibuted by members ot a Save Our Clgldren group:

Save Vur Childicn wiahes (e thankh those manbess ol y ur cotmu
nity who with then conaibutions hiclped sweep us to victory in
Florida  Ihe badtle has only bLfgun, however, and soon we will carry
out catnpalgn all over cthe nation For yeals homoseruals h\a\.lc
bcc\. hogging the news with therr dentands for equal rights and jt 1s
mnd we pushed Lagh 101 tmie thae, along &ith thieves and n (9
c1s, hey be branded tof the smnas they e and removed from
.
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society, . .. You can fight to eliminate homosexual literature from

our schools and libraries. This includes works by such homosexuals®
as Emily Dickinson, Gertrude Stein, John Milton, Willa Cather,
Virginia Woolf, Hans Christian Andersen, Tefinesiee Williams, Walt
Whitman, Marcel Proust, Oscas Wilde, Andre Gide, Horatio AMer,
Jr., T. E. Lawrence, Jean Cdcteau, Truman Capote, Jeah Gentt,

C. P\ Gore Vidal, Rod McKuen.: ** ‘ N
,J- lrash.” Books that are fre uently labeled “trash” include
- The Catcher in the Rye, Flowers Jor Aigernon, Soul on
. lce, Forever, Black Boy, Laug ung Boy, Go Ask Alice, and

most contemporary novels for adolescents. ‘

0. ldcas, teaching methods, and-books that are examples of

= “secular humanism.” In the foreword to James C: Heft

Toxthooks on §rial, Congress:-. . T ites

, U 'S full of irpmural Lone 4_ud viglence, based
toward increasing the centralized power of a secular-hu-

lstic state, will ultimaely destroy thé family, decent
tal stapdards, agd basic principles of decentralized
'crnmcl’ﬁ( that safeguard *cvery American’s individual
| = ¢ fTeedom.” Throughout. Textbooks on Trial, the author

.

N

. . o . . g . P . .
- -whdreates that secular humanism is a religion running ram-

N ~ pant through Americp’s schools. o - .
' . ] >

’ v

Ethnic studicy, drug education,-and so forth. Concerned *
parcnes cin obtain petitions that they can present to an

k J(i‘minisuxu&n' or teacher that call for the removal of their -
children fronu . classes in which 4 variety of topics are dis

cussed or a variety of methods are used. Chis petition, or a
varlation ol it, was presented w jeachers and/or adminis-

tators i ulsa, Oklahoma, in 1975, in Culver, Indiana, in

1976, in Deer River, Minnesota, in 977, and in Ausun,

[exas, in 1977, '

I3

Lhis lotter 1s b tnlvam o chiat o u taas, ciglovs aad paavileges wath
regard 10 thic s tfuction ot sur | hild . . arc per
Mancody and specitically ces. rved by s, dhee parent(s) The fanglial
lCl.‘allL)n.sh;p involving personal relativiships, attitudes, responsibili
ties, and religioas and social training “,‘,f&-‘élc sole prerogative of the
parcals P
Theritoie yue wie b y wouttad that oo chakd

wall not be enrolled nistucted, ot made to participace n any contse
Lt lass, workshop study groap, e which indludes. Yistiuction
iy trabaig or cdudation Inosex and/or seaual attitndey, peasonat
and tamily  Mouonal dovelepinent, intiospective eaguiiation of
soctl and Caltural aspects of famtly hfe. group therapy ur groap

¢
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“eriticism of f.xmily life, "scnéili»’i(y lruining," “magic circles,” Hu-

man Development programs, social awareness, self-awareness or self-

unde rsl.mdmg, situation ethics, value judgment, values clarification,

moral value “alteration, Behavior Modification; Reality Therapy,
ethnic studies,; “Humanitics,” the philosophies’ of the Hum.lmss
religion, the Oceult, or any combination or degree thereof, wib(m.u

the copsent of the undersigned by, express written and signed*perg
mission, . .

CThat petition virtually rules dut thet teaching of English
as wt know it. Any theme assignment could be LUllblrth_({

to be .mcmpts at “'self- unddstdn(hng Qr ersmmI

et Jevelopment,” g o thems et
‘ Al'\\l’\»(»(\dllﬂl“l‘l\)“ o}
sonnu atd Llllllll.ll aspects ol tamiby life.’ ]rlt.erlLU‘L ‘cap
also be so construed. So that leaves the diagrammiyg of
sentences which, 1 was told, teachers® of English . a
heavity censored school >‘fstcm found 1o be the one me
.tctmt‘x they could assigmt stuckents, ) :

Role pl.x\mga In Park Raplds \llllllLb()[d pdru.ls attend-
g u meeting of _concerned L\U/Lnb/rLLL\\L(l a set of

“ul(lLllllts for e 'schumn ot public school material that .
ncluded this statenment: “Classroom materials, textbooks,

Cle., nust not use psy cho-drama (role” pld\mg) as a teach-
my ool A bill was mmtroduced nito the Indiaha State
Scgate that called for the a\bulmun ol role playing as a
teaching method tor “the purpdse of classifying, control
ling, or predicting behavion.” The sponsor of that defeated

.

fl

bill mroduced another bill that would havé prohibited -

teaching materialg that presented “sadistic or degrading be
havior,” that nun a\\*d. “the privacy of the pupil*the pupil’s
home and L)‘ugnls *and that yontaned “feither pluf.mc
stataments o distespectiul statcments o1 plcturLs regard
ing the religlous or cthicdl belicls 61 ohers.”” Many people
could sabsarile to the major tencts of the proposcd bill.
Howeoer, the citcal questions are these. Who dedides
what 1o “degrading behavior ) o inscance? Would a nosed
be rqected bhecause of the "(lcgl.u“llg. behavior” ot ance of
the characters? Who wauld enforce thie bill? Would the en
Iytccment of llll: and stintlar bills Tead to a pullLL state

nlnum}fhu 2

Fh .nlnul\g B EEATTTTITITYRNRTY VR TRNPPI AVY B O CRT AR TR
e o the Ranawads Gount, Boacd of Education’ states

that ccarhian l\.\ “uscd o dhe Sl.Al) ol chic l',l/l);llbh l..n.y,ll.xy,c

S
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shall teiich®that traditional rules of grammar are 4 worth-

. while subject for academic pursuit and.are essential for

© effective unmnun‘iczuion among English speaking people.”

The same rule is a part of the Texas adoption requirements

which fames C. Hefley notes were proposed by Norma anid
Mel Gabler when they"were called into Kom ool oo

m 1974

' oo s hatoments about pdarents.

" b
sundchness aistributed at aMmecting in Park Rapids,
SMinnesota, noted that clussroom “madcrials, te.\'([)uuks,
audio and/or visuab aids must. not portray parents as un-

Y loving, stupigd, hypocritical, old fashioned, possessivenor

- any other negative way." Similar statements hjive been
- ) . B

mmade By censors clsewhgre’in the Unjted States.
L1 Phaseelective English programs. Proponents#ot the byck-
. . Ty . . N ]
to-basics movemefic are calling for the abolition of phasc-
- clective programs. People who cannot, deseribe phase-elec-
tve programs are blaming them. fer she declining SAT

. - - - . g
\ scores, for the failuwre of Johnny to write well, and forthe
fuilure of Susic to read well, NN
12, Sex education, Long u tatget for the censors, cowrses in
S sex - education are still prime targets for unhappy parents.
I3 Seantstercotypes Members of the feminist mgyvement ae
objecting to school materials that stereolype women,

It Radst statemanits. The Coundil o Interracial Books o,
Children has objecied to books that contain racist slurs.
Ihe Counal has acuively campaigned for falrep treatment
ob adl taces o teatbooks, but 1t has also listed books, in
xllulins novels, that should be Icl.hu\(_‘(l fl'()ll.l schoolshely >

4
Questton, What Avc the Kosalts of A mpts -~
to Censor Book, or Other Tcuchihg Materials?

Loy tigrstbde PR \.A(.l"\ whia tlghic cone noL L TEITEN P
mordent. But, bascd onan widysts o several consorship mdidens,

Bore are some }nm.\ll)l(' tosults.

P el
v \ commaddiny Goonds o, poela o Foople ik ol

coavors onowttl the . Hoa l Feve wd. prtou Headeal Peslion

J Leachon and Winastiaton s e e oy danvoaals od
ahcu the s boovme the g, o an atte b Lec they
)
N .
\
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teach certain matcerials or because ~ »
’ taught' in their st v Some leave e -
suffer breakdow refuse te e o o
incidents: a4 -+ o ac never to tvach e o
( might be construed to be controvérsial
3. Teachers frequently find that they have lost staturc in the
, u)mmuml) by .
‘ " 4. The books under attack become the bagtsellers within the
. ~ community. Students who would not ofdinarily read the

books under attack make every attempt to do so. Thus,
the censors. frequently succeed—unwittingly, of course—in
" encpuraging students to read books: that the censors don’t

_ want them to recad. _ o . \.
. 5. When the censors call for teachers to use felt-tip pens to
black out objectionable words in books, the results are
‘ frcqucntl\ ot what the C(;nsors wanted. For cxample, a
- passage with a damn or hefl in it 'mlght take on an entirely
) ¥ new meaning if the offensive word is deleted. The imagina-
-i\_ tive mind can substitute many words for the deleted one.
L Consider the cffects of the feli-tip pen on the following?
a—" ) N -
Mary had a little ——. o SN
Its . WS oo e o dS e e
And everywhere that Mary o,
[he — " was surc to — .. 2.,

b A successtul L’Cilsomhlp.dttiu.k leads (o ntore wtlacks within
the same comuunity, and it also leads to “censorship fall.
M out 7 In other words, 1 book that is banned i ope commu
nity will certainly become a target for censors I another
community.

Qucbth;n: Aftes Studylng Cousorship tor S ctal Y iars
What Do You Fear Most?

t [(_dl that ::lluikll(: nllhhl fooc llylll to leaan ey [ T s .d\il
the ight to explorc ideas Whonever bsee petiticns and god dines
\ Iike those mentiondd in this article, 1 shadder | certainyy hope

tha my chnldien will not haor to groaw up M1 a 5.t icl) in which
they ﬁu dented the ghe o study any sabject o rcad any book

they deetn worth their avtemion, ind o speak ot onsany topit
they think worthy of dicassion ' .
"
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I fear the mentalitgfthat would M aing of books. Whe

school boards order the dcstru‘t‘liu‘n wohs (By burning or shred-
ding), I wonder if the s§hool board .vmbﬁ‘s ‘have read history.
I wonder if 'they have consideged the consequences of their acts.
‘And } worry about the Cons\'fzicnces of the boatd ‘of directo\r‘s i:n

the Line Mountain School District in Pennsylvania ordering the-

destruction of Go sk Alice, Bonn Jo, Go Home, and The
Cheese Stands Alone. y - .

I hope that American children will'not have.to wik)ess nor read
about the burning of more bogks; gather, [ hope that they will

grow up free to read. _ , o~ ;. N
Notes ) ' - . ~
L. Newsletter on Intgllectual Freedom 25 (November 1976):145.
2. The St. Louis Post-Dispatch, 18 April 1977, p. 4A, —
3. lbid. - . . . ’ E «
i bid.
4. 1bid.

6. -Bruce A, Shuman, “"A Geography of Censorship: A Regional Analysis

“of Recent Cases,” Newsletter on Intellectual Freedom 26 (January 1977):3.

$ 7. Newsletter on Intellectual Fréedom 26 (March 1977):47.

8. “Letter dated July 6, 1976, from Mr. and Mcs. Earnest Baruch and
Mrs. Carl S8 Droste to Dr. Marlin Brocketic, Commissioner of Education,
Austin, Texas. :

9. 1bid. :

10, See green piinted shect distiibuted Ly the Gablers cauded **1he Mel

Gablers Consumer Advocates tor Education.” ”

1

bl James € Helley, featbooks od Irial (Wheaton, il . Victor BoGhs,
197061, p. 20

»
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. . ‘ RN , i e IS
.. L. - . :
~Lce Burress . ’ e : i

University of W 1scunsm—Stc‘vcnsg{jil‘ﬁ' _\. ;
. : S \ . . . .
Begihning at least as cirly as 1963 the thl()nd.l Cuunc1l of Teach-
ersrof Pnglish or its atfiliatés or individual members s# NCTE have
‘mdmptcd to assess censorship prubluns encountered by hngllsh -
wachers in their use »f learning resource materials: The term “ceft:
sorship”<is a shorthand term shat ‘implies more exactness than
perhaps is ‘the case for-the variety of problems that teachers md _
have encountered. To quantify cumplamts of their results is dif
cult. “Lhe statistics that follow in this report should be regarded
as indicative rather than as absolutely conclusive. However, since,
approximately the same pnp/uldtmn has_bcen qucstxuncd several
times with approximately the same’set of quegtions, the patterns
" that have emerged suggest the survey has some degree of depend-
al)xh[\ if for no other reason than its consistency., )

In February 1977 the NCTE office mailed out 2,000 question-
naires to a sample of se gundary school teachers who were members
of the Council. After a reminder letter wis mailed out, a total of
930 questionnaires”was returned, or slightly over-30 percent: This
vas a somewhat lesser return than the 1966 survey sponsored by -
NCTE, which prnduced a return of 38 percent of 1600 qfxcstiun
naires. The quunummnn circulated for the same lcngth of time
in both surveys. But the 1977 guestionnaire was nine pages in
length and asked several more questions than dh{ the six page-1966
survey,

The majorty of 1ctums was from cast ol ll\ Rocky Mountains

therefore reglonal comparisons for the entire country are some-
what mncomplete. Nevertheleds, those regional differences thae did
show up are similar to the patterns shown by other studies. Also,
the survey succeeded mreaching a fair crosssection of the types
ot schools found thioughout the country  Emolliment totals in

e

xa-cspundcnl;' schools variedas tollows:

»
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_1977LNCTE Censorship Survey- . ‘ o ' o1 '
- . ’ . .o d ,1

“Enrollment™ - o No: of\Re:ponden2: - : ;_. v
" 0-299 o ey T -
300-599 ToM80 o pRER L
600-999 S 128 - B
1,000-1,499 * 96 ¢
. * 1,500-up ) . 109 R o

‘ 'fypes of scho%ls-by grades varied as follows:

Grades ‘ ' b No. of‘ Re:po:zdent:

1-12 - NeT T [
c7-12 . ' , .86 ' )
.9-12 : : 297
10-12 ' . 1 - - .
Other =+ = o . 53 .
- 'Kinds of area’served by Ychools varied as follows:
. : v ‘ . v
p " drea Served / ’ N%Re:;;ondelntx o '
~Metropolitan (250,000) , ‘ L 51 , o B
. Suburban (peripheral to v Lo *
’ ’ "mcm)politan) 3 C 135.
' Urban (above 10,000) : Y -
. Rural (below 10,000) 304 :

* In thg 1977 survey, there were four basic, questions: Have you /
or teachers in your department, singe September, 1, 1975, had-
objections to (1) a bodk or book title? (2) a magazine? (3) a film
or AV material? or (4) the school newspaper or creative writing
publication? The form of the question was the same in 1966,
except that items (3) and, (4) were not included. Following each
of theSe basic.questions was a detailed set of questions asking
abott the objector, objections, and results of the complaint. The
- questionnaire also included a list of one hundred books composed
of fifty innocuous titles and fifty controversial titles. The list
served as an {nstrument for comparing' the holdings of the respon-
dents’ school libraries. : ' -
Because the 1977 suwrvey expanded the number and kinds of
questions, the willingness 6f E&pondents to answer the total ques-
tionnaire was tested heavily. For this reason the total responses to
several of the questions is less than 630, the number of guestion-
naires returned. Tabular summaries of data relating ‘to book cen-
sorship, periodical censorship, AV censorship, aMd. censorship of
student publications are included in respective sections below /

K
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Statistical . analysis” of information obtained . from the question- ©
‘naires was performed by the Academic Computer Services of the
Lmversuy of Wis¢onsin, Stevens Polnt. Ihe survey questlonnaxre

4 . ’ o

is appendedsto this amcle N
R ~

A -

>

\ -_—

L. Books e ' ‘
Approximately 49 percent of the returns indic: some kind of
attempted. or completed censorship, when all ffur basic categories”
a,('c constdered [(see Table [). If book censorship algme is considered,
the 1937 survey_shows. that slightly over 30-percemt of thé returns
v ’ reported book censorship pressures. In” raw numbers 188 respon-
dents - r.eportcd objections to books used in their schools, 427 -
“ . #respondents’reported nodpbjections. In‘contrast, the NCTE survey

P . of 1966, showed just over 20 percent_of the returns repbrtmg
censorship pressures on pooks. The 10 percent Increase seems a _
¢ significant difference. ; ‘ : L >
"o _ The northeastern part of the Umted Stites reported the hlghCS[
= *_ incidence *of censorship pressure on books—-34 perceat of report-
ing schools,, the south reported the lowest mcldgntc of attempted
L R N . .
~ . .o ] - ( .
4 -« u. )
C . Table 1 -
: 3 - . a , .
Sowce of ()bJLk Lo
. (Al Media)
( ‘ ~
o Source s No. of Objections Percent ot Objections
. L . . | N .
T Parent . 245 | 73%
» ) School )
. Libratian 10 Zun
¢CALH‘& 25 7 4%
f'.nglish dipt choan e {.2%
Administratee 35 10.4%
Board of cducauor. 3 Py 8%
B e NV
N Uiy - 12 3 5%
Spudent 2 6%
14 1
Looval 330 1UU%
» .
oy
4
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censorship 28 percent; the midwest and great plains states were

n between—32 pérccnt. “The regional variances scem partly explic-

able when related to factors of school size and number of books in

the school library. These are the factors uncovered by thé survey

as.most clearly influericing the incidence of book censorship.

There. were 145 titles that appeared as the olyject of complaints
in the 1977 report, 142.in the 1966 report. A number of the 1977
titles gppeared in previous surveys, and the objections dre quite
similar in natyre and distribution to-those of carlier SUrveys.

While quantifying the objections presents some difficulty, it .
appears that the most common. objection was to the language of
the books (see Table 2). This objection is ambiguous; it sometimes
refers to the grammar or dialect, or it may réfc_r to profu‘nity,- or
to so-called obscenity. (It is the belief of the author of this report
that pone of the titles objected to would be found obscend by a
court. 'The complete list of titles is below; readers may decide for
themselves.) It appears that to many objectors grammar has a
moral connotation; bad grammar is equivalent to bad morals.

" Next in frequency to objtctions to lunguage were objections to
sex, or crotic qualitics in the books. The two sets of objectians, to
language andto sex, tend to overlap; taken together, they make up

_about 75 percent of the total number of objections. That is quite

similar to previous surveys on this subject. If the books objected

- _to for sexual matter are examined, it scems areasonable conclusion

that any reference to sex or any presentation of erotic qualities in
4 book, or for thiit muEtér in periodicals, is objectionable, to some
persons. It is not obscenity that is objectionable; any presentation
in literature of sex or sexipality may be objected to, no matter how
decorous the rcfcrcncé?.’éii o ; ,

It is noteworthy that‘relatively few objections of an ideological
sort appear. 'l'wq}bssiblc explanations may be offered. One is that
many pérsons in“our socicty aecept the notion that the school or
the library should present a complete spectrum of ideas. Comple-
mentary to this is"the notion that obscenity is not protected by
the Constitution, and should not beé presented in the. schools.
Thercfore it is proper to object to a book or magazine for its
obscenity, not for its ideas. It is also quite possible that many
persons direct their objections against language or obscenity, when
actually they mﬁ/\ be objecting to the ideas in a book. -

There were 3ome- objections to books because of racial matters,
or because of religious references, but relatively few persons ex-
plicitly objected on these grounds. However, when the list of titles
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- that have been objected to is examined, it is*noteworthy that
books with racial implications appear relatively often: Manchild
i the Promised Land, Down These Mean Streets, Nigger, Native
Son, I Know Why the Caged Bird Sings, and Ann Frank, the Diary
of a Young Girl.

On the other hand thrL are few objections to- books on the
grounds of violence. Only about 4 percent of the objections cite
violence as the. grounds of complaint. This is similar to provious
surveys. However, to anticipate the discussion of objectioris to
films and AV materials, violence appeared relatively often as
grounds for objection to those media. Apparently violence ‘in
books is not as provocative as violénce in films.

An examination of the answers to the question *Who objected?”

" (see Tuable 2) shows that in 1977, 78 pereent of the objections’to
books was by parents; 19 percent was by mcmbu‘s of the school
staff—teacher, principal, superintendent, librarian. This is in
marked contrast to the 1966 report in which 48 percent of the
objuliuns were reported by parents and approximately 42 percent
were reported by members of the school staff. If the 1977 report
is correct, then the increase in.school censorship pressures would
seem to have come from' parents, not from the school staff. Per-
haps the.cfforts that various.professional groups have made in the
last ten years have resulted in greater awareness of the need to act
in professional ways on the part of members of the school staff.

It must be noted howéver that, as previous surveys showed,
when parents complain, more often than not the attempted cen-
sorship does not oceur. Thus according to the 1977 survey only
about 34 percent of the parental requests to censor a book were
carricd out. However, when members of the school staff com-

' plained, in about 71 pegcent of the cases the book was censored.
" The school staff is apparently much more cffective than parcnt's
'in getting materials removed. v

So far as this survey shows, most C(.nSOI‘Shlp pressuree on. the

schools is from parents pr school staff members. Rarely does a
clergyman, or some O’L}f‘; professional person, or member of the
community complain“about book use in the schools. The survey
failed to ascertain what tay-have motivated the parent or school
staff member to complain. In this respect, this survey ig similar ‘to
previous ones. Only mfrcqucntly have the surveys reported that
some organized group that monitors the use of school materials
has been the source of objections reported on the questionnaire.
The 1977 survey specifically asked a question concerning such

;
28
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groups, but the respondents apparently did not perceive that their
difficulties emanated from such groups.

To the present writer ho characteristic of censorship seenrs
more evident than My capriciousness. There is however a tepdericy
in schools and libraries to believe that by “careful book selection”
censorship may be preventéd: This term s very close to cuphe-
mism for selt-censarship, or pre-censorship. Seyeral respondents
did not hesitate to say that they did intend to censor the materials
used in the schools. One respondent from North Dakota wrote
that “Leachers, principals and superintendents have a perfect right
to censor books used in the schoojs.” , .

In order to test the proposition that book sclection practices in
school 'libraries-—-such ‘as excluding controversial books—~were in
fact influencing the incidence of censorship, a list of one hundred

‘Utles was included in the questionnaire. Half of the titles were

books that had been reported on previous surveys as the objects

of complaint; they wrere therefore consi(lcréd' ¢ontroversial. The

other half were considered inpocuous. Both Jists wert taken from

~ sources that would suggest a strong possibility of their being in

a school library. The lists. were. combined in - alphabetical order.

Respondents were asked simply to indicat¢ which of the titles

- were in their school library. A ratio of cofitgoversial titles to non-

controversial titles was then (létcr_msncd for cach. of the r¢spon-
dents” schools: A statistical analysisof these ratios showed that
the differences were not significant in comparing schools reporting

.cengorship: with schools not reporting censorship. The ratio of

controversill titles to noh-controversial titles for schools reporting
censorship was 36:40; and for schools not reporting censorship the ¢
ratio was 35:39, , ' : )

. One Hundred Book Titles with the Perce t of Schools

Reporting-Each Book
(*indicates non-contfoversial bo ks)

67.9 1.*ACROSS FIVE - 94.3 5. ANIMAL FARM,
APRILS, 1. Hunt G: Orwell

95.6 2. ADVENTURESOF  75.6 6.*ANNA AND THE
HUCKLEBERRY KING OF SIAM,
FINN, THE, M. Landon
M. Twain 93.2 7.*ANNE FRANK:

26.0. 3.*AMERICAN NEGRO DIARY OF A
FOLKTALES, R. M. YOUNG GIRL,
Dorson ' A. Frank

68.1 - 4, ANDERSONVILLE, ' 61.4 8. AUTOBIQGRAPHY
M. Kantor . o OF MALCOLM X,
‘ Malcolm X .

Y

. N ! - ’ -
. - 3 . /(
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832 9. BELL FQR ADANO, 20.0 28. DOWN THESE
A, J. Hersey 3\ MEAN STREETS,
\ 93.2 10. BIBLE P. Thomas
' 63.7 11. BIG SKY, THE, 63.7 299DROROUT,
A. B. Guthrie, Jr. . . J. Eyerly ., '. '
o 59.5 12. BLACK BOY, 31.3 30.*ESCAPE FROM
~ ; R. Wright B FREEDOM,
‘ 83.3 13. BLACK LIKE ME, E. Fromm '
J. H. Griffin . 93.7 31. EXODUS, L. Uris
71.7 '14.*BLESS BEASS, 71.6 32.*FAHRENHEIT
& CHILDREN, . FOUR FIFTY-ONE,
I / G. Swarthout R. Bradbury .
85.9 15.*BORN FREE, \ 87.6 33. FAREWELL )
i J. Adamson TO ARMS,
86.3 16. BRAVE NEW ~ E. Hemingway
WORLD, A. Huxley 10.0 34, FEMALE EUNUCH, ~
88.6 17.*BRIDGE OF SAN THE, G. Greer .
) . o LUIS REY, T. Wilder 48.1-35. FIXER, THE,
‘ 94.1 '18.*CALL-OF THE ° B. Malamud :
"WiED; THE, 47.8 36. FOUNTAINHEAD, o
. J. London A. Rand
90.5 19. CANTERBURY" 80.0 37.*GIANTS IN
' ' TALES, THE, . THE EARTH, - s
. G. Chaucer O. E. Rolvaag :
76.5 20. CATCHER IN THE  73.5 38. GO ASK ALICE, - k
RYE, THE, J. D. Anonymous ‘
Salinger ° 56.2 39.*GO, TEAM, GO, ’
;80.0 21.*CHRISTY, J. Tunis
, C. Marshall’ 71.7 40.*GO TELL IT ON
88.7 22.*CONNECTICUT THE MOUNTAIN,  ~_
YANKEE IN KING ., J.Baldwin .
ARTHUR'S COURT, 92.4 41. GONE WITH THE
M. Twain R WIND, M. Mitchell
75.9 23.*CYRANODE 91.9 42/ GOOD EARTH,
. BERGERAC, _ " FTHE}P. S. Buck .
) "E.Rostagnd - 92.2 43, GRAPES OF . .' >
193.7 24.*DAWD - o {. WRATH,, THE} . -
s o . - cor ERHELD " 3 Stembeck o
X, C. Dickens [+ " 456 mwngsAT‘LSCAPE e
A A\sw z'g,rn A'I;ﬂ BEN EyP. Brickhill
MPROUD J. Gun;h,er : 51 0 %QWLK AY T,lj
316 26 DELIVERANCE,,, ot °' 3 E: Hatjlipn . ;. .
J. Bickey ;" Y 75,4 4, m{iaiu T Mlc‘he‘hc
. 86.3 27.*DON QUIXOTE, 80;2 44,7.;; lﬂ ,I;rm' R L
M. De Cervantes oo X Rt 1.1 T R
5 , ) -
rd ’ .
' - —
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73.5

79.7
80.2

57.6

87.8"

73.8

45.6

76.8

41.9

48;"‘HO¢T ROD,

H. G. Felsen
49.*ILIAD, THE, Homer
50.*INCREDIBLE
JOURNEY, THE,
S. Burnford
INVISIBLE MAN,
R. Ellis'on_ :
52.*JANE EYRE, -

C. Bronte
53.*JOHNNY

TREMAIN, .

E. Forbes

51.

~

"54. JOY IN THE

MORNING,

B. Smith ‘
55.*KAREN, M. Killilea
56.* LANTERN IN .

HER HAND, A,

B. 8. Aldrich ]
57. LEARNING TREE,

+THE, G. Parks’
58.*LITTLE BRITCHES,

R, Moody
59. LORD OF'THE

\, FLIES, W. Gqlding
60.*LORD OF THE
RINGS, THE,

J- R. Tolkien
LOVE & THE
FACTS OF LIFE,
E. M. Duvall

62. LOVE STORY, -

E. Segal
63 *MAGNIFICENT
OBSESSION,

L. C. Douglas
MANCHILD IN
THE PROMISED
LAND, C. Brown
MISTER ROBERTS,
"T. Heggen
66.*MRS. MIKE,

_B. & N. Fréedman
67. ‘NIGGER,

D. Gregory

61.

64.

65.

88.9

8.7

88.3

93.7

86.5

-91.0

64.3

75.7
83.0
93.7
87.3
78.4
63.5

95.1

94.1

'67.3

85.7

82.7

84.1
63.0

-1

NINETEEN
EIGHTY-FOUR,
" G. Orwell

69.

68.

M. L. Sestle

OF MICE"& MEN,
J. Steinbeck

OLD MAN & THE
SEA, E. Hemingway

70.

71.

.72.%OLD YELLER,

F. Gipson
73.*OLIVER TWIST, _

- C. Dickens .
ONE DAY IN. THE
LIFE OF IVAN
DENISOVICH,

A. Solzhenitsyn
ON THE BEACH,
N. Shute
76.*OUTSIDERS, THE,

S. E. Hinton
77. OX-BOW

INCIDENT, W. Clark
78.*PEARL, THE,

J. Steinbeck
79:*PRINCE AND THE

PAUPER, M. Twain
80.*PYGMALION,

G. B. Shaw
81.*RASCAL, S. North
82. RED BADGE OF

COURAGE, THE,

S. Crane
83. SCARLET LETTER

THE, N. Hawthorne
84.*SCARLET

74.

75.

' PIMPERNEL, THE,

E. Qrcz-}"
85. SEPARATE PEACE,
A, J. Knowles
86.*SEVENTEENTH
SUMMER, M. Daly

87.*SHANE, J. Schaefer

88. SIDDHARTHA,
H. Hesse

31
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. 54.1 89. SLAUGHTER- - 77.3 95.*TO SIR, WITH

, - HOUSE-FIVE, LOVE, E. R,
. / K, Vonnegut . Braithwaite
62.4 90. STRANGER, 82:1 96.*TRAVELS WITH
' A. Camus CHARLEY, .
Y . 17.9 91. STUDS LONIGAN, J. Steinbeck
: : © « J. Farrell 63.8 97.*TUNED OUT,
59.0 92 *SWIFTWATER, M. Wojciechowska
P. Annixter - _71.6 98.THE UGLY /
" 85.6 93.*SWISS FAMILY , AMERICAN,
. - ROBINSON, THE, = - . EvBurdick & .
J_ Wyss W. Lederer
994 94. TOKILLA 70.5 99. WEST SIDE srom'
' MOCKINGBIRD, 1 Shulman
H. Lee 92,5 100 *WUTHERING - .
, * * HEIGHTS,.
. E. pr.onte .
J o

The quusmmn‘urc also asked for thc total number of books

R circulated in the school library. This question, like the previous
~ library related ‘question, required special effort from ‘the respon-,

dent, and understandably eclicited fewer responses than other items

in the questionnaire. Nevertheless, given the data received, a statis-
tical analysis by use of a T test showed that it was significant at*

_the level of .035 in comparing schools reporting censorship with

schools not reporting u.nsarshlp The average number of books in

<, the library of schools reporting censorship (from 116 reports) was
194812, while the average number of books, in the library for.

‘ hools not-reporting ccnsorslup (from 251 reports) was 9,252, '

' ‘he volume of Bboks in the school llbrary may be related to
school Size. The surveyestablished that there is a highly significant
relationship between school size and the incidence of censorship.
The Jarger the school the more likelihood of censorship. This rela-
tmnshlp, on the basis of a Chi square test, was significant at the
Y level of .00. The survey therefore supports the hypothc51s that the

farger the schodl and the greater the Ayumber of books inthe school
library the more gtnsmshlp pressure.

Apparnntl) censorship is a phenomenon that may ocgur any
where, and is not particularly.characteristic of the so-called back-
woods communitics of the country. In fact, data from the survey
qc'cstion identifying the afea served by the respondent’s school—
whether” métropolitan, suburban, urban, or rural—tumed out to
‘be inconclusives Farthermore, the survey fails td support any
presumption about tHe kindsZf material likely to provoke, censor-
ship. In concurrence with prckus surveys, it gives evidence that
the censorship phenomenon is capricious. Any book, it secms
mdy become a focus for objection.

R
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*In addition, it sh'uu&l ' noted,that whift a few titles receive

nmch‘;gxttcmion from the would-be censors=The Catcher injthe -

Ryve,: B()o—l?;'ﬁ?.b;tcinbcc’k, ‘Brave: New World, '1'984, and a few
others—the grifat majority of titles receive only. one complaint. Of

. the several hundred titles reported as the objéet of censorship

v\

since 1963 on various surveys, probably 70 percent were the ob-
jectSol o single complaint. Thus if a librarian is to be free from
complaints, a typical library would have to remove hundreds of
titles, since we know that mahy books have characteristics that
arouse the sensitivities of censorious persons. On the current sur-
vey 75 percent of the titles were the object of a single complaint.

Readers may wish to examine the list of 145 titles included

below and ponder the qualities of the books for themselves. As.

Nyla Ahrens pointed out in a 1965 doctoral dissertation that
texamined the same population as the present survey, the main
objects of attack arc contcmporary‘books\ ‘Am,erican”authors
that cxamine the problems of ous s?icty. rcalistically. It seems
safe to cunclu(lC\t}'mt -the most caréful pre-censorship will not
protect the schools™or libraries from complaints orattempted cen-
sorship? unless th'!prc-ccnsorsh'ip goes so far as to preclude all
recent American lit
literature, including Shakcspcarc and the Bible. ,
What effect do these censorship pressures have? No €asy answer

can be made to this'question, but it does scem the effect must be

very depressing, at least from the starrdpoint of attempting to
achievd the most effective edacation. In this survey no teacher was
reported to have lost a position as a result of book selectigns,
though there was one report of,a pérson who cage close to beling
dismissed over a complaint. The natfonal media have reportéd dis:
missals in North ljuk()ta, Wisconsin, Pennsylvania, and Indiana
recently,jas many teachers are aware. o ‘

It is clear from the survey that on a number of occasions teach-
ers have been prevented from using their best judgment~in the
stlection of books and films. As the chart beneath shows, in more
than a wWird of the cases, when there was a complaint, the objec-
tionable {boqk was censored in some way—removed from classroom:
usc, th % taken from a list of recommended books, the book
removed\[rom the dibrary, or put op closed shelf: There are sixty-
six titles ™bdoks that were censored as a result of complaints.
Some of .these books are clearly ephemeral Semi-Tough, for
example. But if ‘teachers cannot select cphcme?al books that they
belicve.may interest a particular student or class, or may fit into
a particular curricular unit, then'the ¢ducational process is severely
handicapped. Among the books that wére censored are many of
the greatest books of our‘literature, including The Scarlet Letter,
L Farewell to .1rms, The Sound and the Fury, and The Grapes of

" b
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rature as well as a substantial body of English
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Wrath. 1t is hard to understand a school system that prevents hlgh
" school students, from reading these books. .

There are, howevcr some grounds for optimism. I‘hough the
number of reported complaints is:hjgher than on previous surveys,
\ the ability of the sthool system to deal with the complaints seems
“improved. 296 respondents reported“théir. school systems had a

planned: procedure available, WB,. 27&"£cported they had none.

s

“On arelated question, 395 respondentsischoolisystems apparently

have a planned procedure for lcctmg resource materials; only

181 do not. This survey "shows more- rejgctions of censorship g

tempts, and more offers .of alternative a¥signments (see Table 3),
than were reported in 1966. Perhaps the school systems are learn-
ing more effective . ways of dealing with parental complaints. It is
somewhat hopeful to note that of the 145 titles objected to, only
66 were in fact denied to students in various schools throughout

the land. It would be much better, of - -course, if none of those

titles had been cénsored, but that the schogls were able to with-
stand "the degree of CcnS()rShlp pressure ‘thgt -currently exists, as
well as they apparently did, gives hope of continued improvement
i dealing with this problem. _

‘

K Vo List of All 145 Books Objected To

{*indicates that number of dbjections to ‘book is given in parenthesesy
L]

ALIVE, P. Read, 1975 . BLACK BOY, R. Wright, 1942
ALL THE LITTLE LIVE - "BLACK LIKE ME,
THINGS, W. Stegner, 1968 J. H. Griffin, 1961
"'AMERICAN ENGLISH *BLESS, THE BEASTS
TODAY—-12, H. Guth & . ANDCHILDRENR, (3),.
. Schuster, 1970 ™ . A. Swarthpout,; 1970 )
~ ANDERSONVILLE, "' BLUES FOR MR. CHARLIE,
- M. Kantor, 1955 : J. Baldwin, 1964 " .
s~ THE ANDROMEDA STRAIN, *BRAVE NEW WORLD, (4),
° M. Crichton, 1969 "+ A.Huxley, 1932 .
- AND THEN THERE WERE BREAKFAST OF
_ "NONE, A. Christie, 1940 ~ CHAMPIONS,
« ANNE FRANK: THE DIARY K. Vonnegut, 1973 ° .
: [\\or A YOUNG GIRL, ~ ‘BYRIED ALIVE: THE- )
- A. Frank, 1948 - LBIOGRAPHY'OF JANI§
- BEING THERE, J Kosinski, JOPLIN, M, Friedman, 1974 °
1971 ° - BUTTERFLY REVOLUTION,
A BELL FOR ADANO, W. Butler, 1975
J. Hersey, 1944 : CALL OJ THE WILD,
BIBLE' J. London, 1908 ’

BIG SKY, A. Guthrie, Jr., CANTERBURY TALES,
1947 *  G. Chaucer, ca. 1400

k:
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*CATCH 22, (4),
J. Heller, 1961
"*THE CATCHER IN
" THE RYE, (25),
J. D. Salinger, 1945 .
CAT ON A HOT TIN ROOF,
T Williams, 1953

. T’S CRADLE, v
) K. osnegut, 1963 -

.. THE CHEERLEADER, -
R. MacDougall, 1973
THE CHOCOLATE WAR,
R. Cormier, 1975
CHOIRBOYS,
J. Wambaiigh, 1975 4
THE CRUCIBLE,
A. Miller, 1953. |
CRYING OF LOT 49,
T. Pynchoh," 1966
A DAY'NO PIGS WOULD
_DIE, R. Peck, 1972
" DEATH OF A SALESMAN
A. Miller, 1949 . p
DEEP VALLEY, BgW. & ',
E. C. Aginsky, 197 7,
*DELIVERANCE, (3),

J. Dickey, 1971 e
. THE DEVIL AND DQ{HEL
WEBSTER, S. Benet,\1937

BOWN THESE MEAN

STREETS, P. Thomas, 1967
. THE EXORCIST,

W. Blatty, 1971

THE FAMILY, E. Sanders,

1975

A"FAREWELL TO ARMS,

* E,. ]’lcmni;gwa‘r‘ 1929 .
‘THE FIGTION OF

EXPERIENCE, M. Lesser &

J. Morris, eds., 1962

FIVE SMOOTH STONES,
A. Fairbairn, 1966

THE FIXER,’B. Malamud,
1966

*FLOWERS FOR
ALGERNON] (5),

" . °D. Keyes, 19

"

.

hA .

FOREVER, J. Blume, 1976 .
FRANNY AND ZOOEY,

J. D. Salinger, 1961 '

THE GANG WHO COULDN’T
SHOOT STRAIGHT,

J. Breslin, 1971

A GATHERING OF GHETTO
WRITERS IRISH, ITALIAN,

_ JEWISH, BLACK AND

“ PUERTO RICAN, W, Miller,

‘1972

THE GENETIC CODE,
1. Asimov, 1962
GHOSTS, H. Ibsen, 1881
'THE GIRLS OF
HUNTINGTON HOUSE,

" B. Elfman, 1972 4

*GQ ASK ALICE, (10),
Anonymous, 1971 -

© GOD BLESS YOU,
MR. ROSEWATER, -

‘K. Vonnegut, 1968 ..
THE GODFATHER,
M. Puzo, 1969 ‘

GOOBBYE COLUMBUS -
P. Roth 1950

THE .GOOD EARTH,
P. S. Buck, 1931

GO TELLIT ON THE .
MOUNTAIN, ]. Baldwin, ]95%
THE GRADUATE, -, _

" 'C. Webb, 1971

*THE GRAPES OF

WRATH, (12), L
J. Steinbeck, 1939

THE GREAT GATSBY,

'F. S. Fitzgerald, 1925

'THE HEART IS A LONELY:

HUNTER, C. McCullegs, 1940

HERO/ANTI-HERO, -
‘R. Rollin; 1973 .. °
THE HORSE DEALER'’S

- DAUGHTER, D. Lawrence,
1922

HUCKLEBERRY FINN,
M. Twain, 1884 L

.
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HUMANITIES IN THREE LYSISTRATA, Anstophanes,
CITIES, E. Fenton, 1969 .° 414 B.C.» ..

'HURRY SUNDOWN,. -~ *MANCHILD IN THE

., K-Gilden, 1966 . PROMISED LAND, (3), .
I KNOW WHY THE -, ,C. Brown, 1965
CAGED BIRD SINGS, " "MAN, MYTH, and MAGIC,
M. Angelou, 1970 R. Cavendish, 1969
I'LLGET THERE,IT °~  THE MARTIAN
BETTER BE WORTH THE ° CHRONICLES, 3
7 TRIP, J. Donovan, 1969 “ R. Bradbury, 1958 -
IMAGES OF WOMEN'IN ~  MASH, R. Hooker, 1975
LITERATURE, M. Ferguson, MEAT ON THE HOOF,
ed., 1976 G. Shaw, 1973
IN COLD BLOOD, ~ MONK, M. Lewis, 1975
T. Capote, 1966 . MR. AND MRS. BOJO -
R IN TH\E NIGHT KITCHEN, JONES, A. Head, 1967
M. Sendak, 1970 ' *MY ARLING MY v
1S THERE A LIFE AFTER .~ HAMBURGER, (6),
GRADUATION, HENRY ’ P. Zindel, 1969
BIRNBAUM?, C. Balducdi, MY SWEET CHARLIE

'11?\17x~:lvak LOVED YOUR D. Westheimer, in print 1977

* MIND, P. Zindel, 1970 - :I’E‘VTV'X;%?{‘:&:&VX';‘EE" 1940 -
JAWS, P. Benchley, 1974 ) CANADIAN POETRY,

*JOHNNY GOT H[SGUN';_ (4), J Gill, ed;, 1971 .
D. Trumbo, 1959 : THE NEW {MERICAN .
JOY.IN THE MORNING, POETRY, D, Allen; ed., 1960

B Smith, 1963 - NIGGER: D. Gregory, 1970
LAST SUMMER, (3), NINE STORIES, J. D. Salmger,
E. _Hunter,.1974 . . 4948
g”lfa:‘kh;"l‘;‘:;”c TREE,- *1984, (4), G. Orwell, 1949

- LISA BRIGHT AND DARK, . ?S;IOEMS‘ e. ¢ cummings,

J. Neufeld, 1970

" LITERATURE OF THE ~ Eogugg:?;g LAUQHTLR

‘SUPERNATURQ.L R.Beck, “YOF MICE AND MEN, (12),- L

b7 ed, 1975 o

. THE LONELINESSC OF THE ,

. LONG DISTANCE RUNNER,
A-Sillitoe, 1972

*LORD OF THE FLIES, (7), :

:J. Steinbeck, 1938 '

ON THE BEACH,

N. Shute, 1957
*ONE DAY IN THE LIFE OF -~
1V&N DENISOVICH, (6),

' " W. Golding, 1959 :
*LOVE STORY, (), A. Solzhenitsyn, 1963
E.Segal, 1970 o T
. - .
. N '
@ ‘ ! ) '
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*ONE I‘LLW OVLR THE -

% CUCKOO'S NEST, (8),

*

v,

K. Kcsey, 1962

THE OTHER, T. Tryon, 1971

THLPAINTLD‘BIRD T
'J. Kosinski, 1965

THE'PATCH oF BLUL
' G. H111 1934

_PATTON, L. Peck, 1973 -

THE PIGMAN, P. Zindel, 1968

POEMS OVER LINE AND
LONGER {[sic]
" RED SKY AT MORNING,
R. Bradford, 1968
. THE RLDS J Thomas, 1970
THE RhINCARN \TION OF
PETER PROUD M. Ehrlich,
1975 o
ROSEMARY S BABY,
1. Levm 1967
RUN SOFTLY, GO. lw\ST
B. Wersba, 1972
SARAHT,, PORTRA!T OF
- A TEENAGE ALCOHOLIC,
: R. Wagnen, 1976
THE SCARLET LETTER, .
N. Hawthorne, 1850
SEMI TOUGH,
.D. Jenkins, 1972 -
*A SEPARATE PEACE, (3),
< ’J Knowles, 1961 -
‘
SEVEN CONTEMPORARY
SHORT NOVELS, C. Clerc
& L. Leiter, eds., 1969

*SLAUGHTERHOUSE; ,
FIVE,(4), K. VA nneg"’ut,g_]r.‘
1969 .

SNOWBOUND B. Pronzm1
1973 _
“THE SOCIAL REBEL IN

AMERICAN LITERATURE; -
‘oodward & J. Clark, eds.,

1968 - -
./ THE SOUND AND THE
EURY, W. Faulkner, 1929

. TELL ME THAT YOU

’ .

ro : <
SOUL ON ICE, E Cleaver

. 1967

" THE SThRILh CUCKOO
J- Nichols; 1972 '

STRANGER IN A smmcrr

.LAND, R. Heinlein, 1968
, SUMMER Ol‘ '42,

"H. Raucher, 19

* THE SUN- ALS(Y)\NSES,

.E. Hemingway, 1926 _ -
SYBIL, F. Schreiber, 1974

TELL ME HOW LONG THE

TRAIN’S BEEN GONE, .
J. Baldwin, 1968

‘LOVE ME, JUNIE MOON,
M. Kellogg, 1968

THAT WAS THEN, THIS IS

.NOW, S. Hinton, 1971

_THIs PERFECT DAY,

I. Levin, 1975

TO SIR, WITH LOVE .
E. Braithwaite, 1959 '
ULYSSES; Jedoyce, 1922
"UP THE DOWN STAIRCASE,
Kaufnfan, 1964 ¢ .
IN LITERATURIL
LANGUAGE, AND
COMPOSITION,J Chne

et al., eds., 1974
WELCOME TO THE
MONKEY HOUSE,

K. Vonn¥gut, 1968

WHERE-ARE THE .

CHILDREN?, M. Clark, 1976

WHI'IZE DOG R."Gary, 1970 .

WHY WAIT U'NTIL .
MARRIAGE, E. Duvall, 1965

THE WORD, I. Wallace, 1972
WORKING, 8. Terkel, 1975

THE WORLD OF
DELACROIX, (1789-1863),
T. Pndeaux 1966

27
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| Sand Objections to 145 Books ¥ o
.  (Numbers otal across; percentages total down) ‘

. Objections  Paren  -Lib \;f"[cachcr o Eng Admiis- B, of Clcrgy Studeqt Totl -
} ( =35 nsl0 ¢ n=dh Dept..  tration ,, Ed: =12 022 . No.of -
e L, Chair, n=35 =3 . ‘Objections .
. ‘-"v . .' Cns4 oo ' s
Sexual ) 25 b 4ty .
~ references 08 L 00 200% R B35 181%
Obscene, bad 4§ | 9. .0 s 1 1
language - - 489%  400% - 240% - 25.0% 54.2% e 4L6%  545%
L R ; 2 B.
b Violenee . - L 16% . . 80% b o 9.1% )
Religiods 6 : R
Cidews 6% ¢ L N .
Politicad . 3 B S U
deas 1% s
Racial " L 1~ Co b
Cides L% 4w e o
'8 . 2 | . . . 1 ] } ) " 3
Tih & » T | A
~Not appropriate, 4 1 | U 1 | : | 8
‘not sujtable \ O 100% 40% B0 28% G
Toovaieto W6 1 . 6. 2 - 1y T’
clasify. R R T L
NO{ s‘lk | g ,_I"' ' X ‘ - ‘. : ' | v 1
accurate 4% N\ \t . | oo
Addednothing 1 Nl 1y 8.
| to cumiculum 4% s 40% . 25.0% t ‘ | —_
Citicd R ¢ . R DA
of parents . - 4 ‘ S ' - C |

' o .
, ¢ ‘ ) o . o

-
-

SSIdLTNEy 23°F



o

‘\Obj_cctigns., U Pt b Teacher Eg. . Adminis-  Bd.of lcrgy ‘ Student Total
SRR ¢ | . Dept tration  Ed i . ' No,of
g - Chair ] Objections
YoM S, ) VR z 1
values W% ‘ R LX) -
- 9 1. IR Y TR
| Vugr | | ;3.2% ) ¢ 25.0% "y < 9.1% |
N 7 7 | ! | ot ' 9
reason 2.6% 80% ~ \ ¥
~ I ! , ‘ R
Drugs J'/\ 4R ¥ .
Subjéctmatter, = 5 l L ; §
gphicdenl 0% o 40 ' |
‘ Emotionally B Bk ’ .
close ro4% 10.0% b e ¥ !
Betweof - 1 L ¢ b
tarot card Y X A
Condonedbad ~ +4 “ ’ g
behavior . L% ‘ . A R
Treamentof | : ) L , b
‘marriageand ! ] ’ 1
fmly 100% I |
' Ditorted view 2 s 2
4 of life 8% A J
Obscene - : " 1 1,
- "pictures | Coy o R 83%
Total C998%  1000%  100.0% 1000% 9945 ' 999%  998%  999%
4 L ‘ . a‘ b
(L | |
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Lo Y Tables
) . ¢ Resultsof 287 Censorship .Events
-~ L Dealing with 145 Books )
. SR " - | No. of Total No. of Reported
L . Results - Gases Occurfences - °
b ; . = 3 s T . . = # .
" No Censorshjp .~ -+ |~ . | . 1417 N
Request denied | 73 : B o \
Alternate assignment " 68 - ‘ .
. ,Censogl;ip \ 4 RN ’ ’ ‘109 . v v
Book removed from .
".;, class use, from - I . o
" library, or from ° " ' - .
recommended' list, 97 ' B
Book put on o B U o
. - closed shelf o 12 : [
" Ingdequate information - ° )
or case still being’ . . o ’
tonsidered’ - " - S A ¥
Total . el 287
* ] . _ 3 -
II. Periodicals ‘ K . S

An examination of.the censorship pressures occasioned by périodi-

~ cals supports Some of the conclusions arrived at &ongerning.book

¢ensorship.” Complaints were r#ported-by forty-eight respondents;
540 reported none. Thirty-one popular magazjnes were the object
of attempted censorship. It is ‘noteworthy that,the .objectionable
titleseare not titles that could be-conceivabl /the. subject of ob-
scenity trials; they are the popular magazines of our time. Time
was reported most often as objectionable;in fact, of the eighty-nine

" objectiaifs reported, thirly were to the popular news magazines—
- Time, U.S.
' trated. ‘ _ , ,
Jdt is a striking evidgnce of the power of these'censorship pres~

News and World Report, Newsweek, and Sports Hlus"

sures’ that* twenty-six out of thirty complaints resulted in some
form of censorship of these news magazines. Sometimes the sub-

scription was ended; occasionally apage was torn out; often magic '
- marker was used to delete so-called offensive material. Apparently -
magic marker is an indispensable tool 'ingome libraries for censot-

ing objectionable petiodicals (see Table 4). 7

' - . \
P

[ RN o

, .
3 ) TS ’ ) )
- - .
oo ’ ) -

2



O

ERIC

Aruitoxt provided by Eic:

"1977 NCTE Censorship Survey -« v 31

g .

The data on unsorshlp of periodicals seem to indicate a strong
desige to cprotect young people from knowledge of the grimy,
gritty, unpleasant realities of the world outside the schoolhouse.
another form of the old tendency to kill the messenger
* he brings bad news. The data also support the finding with
s that censorship is capricious and irrational. Why prevent

stuflents i school from reading md;,afu\_g\huh must be in the
homes of many of the students? :

[ - -

T c
List of All Periodicals Objected To

-yncric..m Chiid . ’ Newsweek

Bay Guardign f\cwap.xpcr Paris Match |

Books : People %

Bride's Magazine Phologr;lBhy

Christian Science Monitor Plain Truth i

Crawdaddy Planned Parenthood

Essenge ' Popular Photography o

Esquire : l:’s-ychul(‘)gy Today . :
' Glamour . Rolling Stoue '

Mad Sports Hlustrated

Mademoiselle I'een

Modern Photography [me

Ms. ’ Iruth :

Ndll(;nl.ll Lampoon LS News and World Kepuort

III. Films and AV Muatciials

Rt[)(nls 1 (lll/_)Qi‘p pressure on Lr{‘s]‘md Al m’.anmls Weic
fewer than wpdrts on the other media surveyed (see Fable 7). Pey
haps the schools use relatively Tess such material; or moraJike Y.

decess to tilms and AV material is largely limited to students. so
that the umslllmm\ most likely to complain parents do hot
see the material, afid so do not compldin, For whatdéver reason.,
there were only torty five repors of censorship pressure agiinst
films. It should be noted also that the questionnaire went to
English teachers, o fuller report might have been obtained if dhe
questionnaire had been addiessed 1o speech o communications
teachers  As 1t was, there were foryy epotts of objections to AV
matcitals 345 1espondents réponted no objection The largese nam

ber of Ghjecions was parents, followed by membors of the school

statf (scedable )

'}l

Py

>»
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Table 4 ~ . .

“\ ’ . PR
}’criu(icals gicnsur( 3R
Objectors Number of Subscription ( lss{c Edited, | Put on M ines | Other
Reports of § Ended or 1ssue | Page Fgrn Out | Closed Not or No
Qomplaints Removed Black Marker Shelf | Censored | Infor
Useq mation
PG - - RS Y O S AR
Administrators
{principal,
superintendent) 34 19 6 1 7 1
Librarians 34 A8 7 10 3 1
* Teachers 21 "6 3 2 " 8 9
Parents - 22 ! 7 6 1 5 3
School employee
(secretary or not X
specified) 6 2 2 2 o
Clergy 2 1 1
Local titizens | 1
Student ! ! 1
e - 4 ] e U A
poa o e e Lo e e

Note. total censored 89 {74%); total not censored 16 (13%), not known 16 (13%).

’

Objections are similar to those encountered with regard to
books and periodicals (sce Table 6). References to sexuality lead
the list of complaints, As previously suggested, violence is found.
much more objectionable in films than in books. Objections ta.
films because of their ideas scem to appear more often than is true
for books. Are people more willing-to accept the notion that the
function of a library is to present a wide range of ideas in books
than they are to accept a similar philosophy for films? It should
be remembered too that national policy does support legalcon-
straints on films and television. Many cities or states have film
censorship laws or agencies; very few such laws or agencies exist
for the print media. Morcover, the Federal Communications Com-
mission has extensive regulations concerning  television. These
precedents may account in part for the different attitude toward
the use of films fin the schools, as compared with the attitude
toward the use of books. This subject calls for furiher thought
and 1nvostigation ' °
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List of AV Materials Objected To_ = -

Amblin ,

Bless The Beasts and Children
The Boarded Window
Bonnie and Clyde -
Conrack’

Cooley High

Deliverance

Emperor of the North
Future Shock

Growing Up (girl’s hygiene)
Having A Baby

Hello Mustache

Illustrated Man._.

The Longest Yard

The Lottery

(Polanski’s) Macbct/h

Making of Butch Cassidy’

and the Sundance Kid
Man Called Horse
On Death and Dying

Quter Space. C‘bnncction

Romeo and Juliet .

(Portions of) Roots

Sanctuary
“Serpico

Summer of '42 !
Tommy . :

.

+ Understanding Your

Love Feelings
Venereal Disease

All materials with the word
man in the title

About Hitler’s atrocities—
exterminating Jews

About teenagers hitchhiking
across country

Had to do with family life
education

Showed birth of baby

Unsure - about abottion

Table 5

Reports of 45 Attempted Film and AV Censorship Events

%
. Objector Number of reports
. Parents 25
Administrators (prinapals 1o
and superintendents) .
I'eachers 9
Member ot board of edacation 4
'Clcrgymdn ‘ * i
Member of Johu Buch Socicty 1
Female speaker from
women’s group - i
3 Noto. total excecds 45 shin lhcﬁ\’“ sevatal GLpo Ly oh Lot oocaslons
T~ .
/

13

’

L3
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Table 6 o .

. R Objections to AV Materials

¢

Reasons for Objection to Material Number of Objections

[

Sexual references | ‘ , 13
: Homosexuality . ‘ 2 -
Drugs , 2 ’
" Language - : 9
Ideas ' : oo~ .9
" Secular humanism
; Values presented contradicted
those of the school - .
German people made to look bad
Male chauvinism -
Derogated hunting
Evolution -
Death .
Unpopular religious beliefs
Race (Rovty)

. Violence N
Showed niother being stoned by childyen
Rated R . :
Not suitable
Outdated (Rumeco and Juliet)

Not clear

—

= RN

P
Note: totalexcegds 45 sufe several vbjections webegiven i somé cases to one film.
. .

\ Lable 7

Rosults ot Objed tons to Filis and AV

- = . o

Final Acuon Number of Cases

. . N
Censored (removed trom (lass o1

recommpended list, sent back, was

not reordercd) o0
Not censored 16
Unclear, undcaidaoa 4
s - ’ " ’
U 3
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IV. School Publications
* -
. The 'qucsliunnuir‘c asked about both creative writing publications’
. and ‘newspapers published by ‘the schodl. Reports of both items
are Included in this discussion, since there was little difference in
the nature ol objections. Therewere very few reports concerning
school creative wril\ng publications. In total, there were 171 re-
pois of pressure against school publications; 367 respondents
l:cp<)rl0(l noincidentss ‘ . . -~
This material is mdre difficult to deal avith, since an analysis
ol the responses camnot be verified by examining the material
“objected to, as is the case with-the other three media discussed
in this report. The conclusions therefore must be more tentative,
since there is no way of knowing, for example, whether or not
a given publication dealt in a biased way with the material it
supposedly reported on. Nevertheless a number of mteresting
implications do cmerge. ’ L
[t 1s noteworthy that cénsorship pressures on’ the school news-
paper scem a prominent” part of school life, second only in fre-
quency ol report to ‘censorship pressures on books (sce Table 10).
There were 170 questionnaires that reported censorship pressures,
Ihere were significant differences in the sources of complaints
© 4o and inthe ndtare of complaints. The newspapér is the only school
media that does not arouse much parental complaint. Of the 227
compldints reported only 33 were from parents wslightly over
14 percent, murkedly in contrast to the suurﬁ)f complaints
about books ¢r filims. Uhe school swafl provided the great bulk of
complamts 38 percent of the complainants were teachers, princi-
pals, supcrintendents. Many others complamed, including members
of the Board ot Education, businessmen, janitors, and others. The
Iist beneath is worth examining in detail (sec Table 8).
The tcasons for objecting dilfer also in signtficant ways (scc
Luble 9). There were very few objegtions to sexual {eletenees n
school publications only Scven in all. But there were miany objec
tons to the tendeney ol school newspapers 1o be aitical of the
school, 1s administiation, of teachers. of local businessmen, and
of school actnvities athleae on lllllai(ﬁ I'here were many Coin
ments hikegthe tollowing: " he pribndipal bjected because it made
the school look bad 7 In anather case both a teacher and o pannc

-

.

pd] ul;j('([ul becaus. 4 cporla "c.\lncaaul o pu‘a-nml upinlun

abopr the Lok ol sovace o, gutdance pasonmel [ Another

£.7
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36 . . Lee Buryess’
_ Ny ‘
objection was to printing “informatdon about how to changelyour
schedule without getting caught.” Local businessmen objected to
criticism of the bus service, of supplies furnished the school,.and
other scrvices. Janitors complained because the schﬂgrz’;per did
not support the janitors’ strike. Mo school newspapcts have the
ptutions that other newspapers
rs- and interested citizens appar-

hgve? Many school staff mem
ently do not think so. .

There were relatively few objections to the content of the paper
of an ideological sort. More serious was a large group of complaints
based on allegations of bad journalistic practices. No judgment
could be formed from the questionnaires abou? the validity of
these tharges. Sometimes the respondents themselves believed the -
charges correct; sometimes they did not.

There were relatively few charges based on the use of language;
here one finds the same ambiguity that appears in the objections
to books. Is bad English immoral? Less than 10 percent of the
charges were based on this o\bjcction; apparently the processes by
which school papers ‘are prepared result in generally conservative
language. i ;

&
Conclusion

A mgjor concluston ot thi$ 1eport 15 that censogship pressure is a
prominent and growing part of school life. Why-this 1s so is a sub-
Jeet that needs further thought by intterested 'persons. Academic
freedom is rather well established in the institutions of higher
learning, though even there occasional violations may be observed.
Burt there ismot as yet general acceptance of academic freedom for
students o’jcachers at the elementary or sccondary level of educa-
tion. A few Tecent court cases suggest a growing body of law that
may ultimately support the belicf that academic freedom and thé
Bill of Rights apply as well to the lower level schools as they do to
the institutions of higher cducation. The Supreme Court case of
Tinker vs. Des Mowes Independent School District. 393 U.S. 503
(1969) and the case of Minarcing vs Strongsville City School Dis
trict, 541 F 2d 577 (6th Cii 1976) offer some encouragement for
the beliet that the courts may yet protect teachers and students
from the capricious threats revealed m this repor

A quostion thae has voncerned professional wssoiadons 1
whether the kind ot matcdal reported here shouht i tact be poo
Isticd Somc parsony tear that these Ists will be uscd to ideauty

1y
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»
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books and othenr learning resource materials for pre-censorship. In
the opinion of this writer, that dangeg is negligible. Those inclined
to be censors will find ready assistancy from a host of organiza-
tions that do not believe in" academic) freedom. Publishing the
actual lists of attempted or completfd censorship cases will, we
may hope, glert the general public to what is happening and arouse
support for the selection by teachers and librarians if the schools
of those books and periodicals they deem most useful: ‘
Mark Twain observed that laughter is the human rice's best .
weapon. The lists published above seem laughable indeed to this
writer. Let us publicize these lists in the hope that the laughter
they cause rhay blow away the humbuggery of censorship. \

-
\

Table 8

Sources of Objections & School Publications -
' (Newspaper, Creative Writing Publications)

Objector s Number of Cases
Teachers 61
Administrators v 73

Principals 6l
Superintendents 6
Department cha, 6
Parents 33
Students 22
Librarians 4
Board of education 17
Coach of another scii, 01 1
Businessmen 3
Supplicr t
Bus operatan [
Local businessinan 1
1 uceal Bible class &
PLA [
- Lodal Cithncas 4
: Clergy 3
School s, oy 3
Janttors 2

Lotal 8 -
[
N . . B f Loy

Saiaad pubily an

e &
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' 38 o o0 \ : Lee Burress
. . ® ~ frable 9

" Objections tg School Publications . ,
, N ‘\ o
’ . MR Objeciion Number of Cases R
' Paper was critical - . 58
Of the schéol, ‘ 18
"Of the administration 11 .
Of 1eachers . . 11 -
‘ Of students . . _ _ S t B L.
L0 ‘Of local businéssmen 3
;ﬁt‘zf e Of local clergy - 1 )
. Of basketball tearmh . 2
Of football team 1
((ﬁand or direciof  / 2
v nspecified persons g 4
Other kinds of content y . 16 “
Sexual referenccs' . 7
) Objectionable ideas ) ‘9
Too controversial : 2 ' y
) Unpatriotic ‘ 2
hd I'oo corservative 1
> Anti-establishiment 1
Did not support janitor strike 1
Sexist . 1
- & thny Hscrinination ' 1
I anguage 2
Poor tasic ' I4
- Bad knglish
Offensive language : )
Bad journalistic pracitees 48
‘ 4 .
Biased wriling ; 12 §
Information not as cusate 15
Usc ot matcrial withoul
permission 4
Clanned to be able o pullish
whalever staft wished i
Joodged to be hibetlous 5
Judged to be hbellous. oo
lhreatcaed oy underwa, 2
b.dnuriahuns 1
Not apptoptiat. 5
Unspectiied 5
10
/

ERIC

Aruitoxt provided by Eic:



. 1977 NCTE Censorship Survey 39

: L lable 10 | -
Resules of Objections to School .Publications’

.

x ) .

Final Action *, Number of Cases
S S | - DT L
., Possible censorship ’ 64
Material prevented from being published 39
2 Printed material not distributed 6
v Material rewritten or re-edited 4
Publication discontinued : : 3
. .»\dminiglralivc control d‘mngcd 10 ‘
. by::lcm-uf censorifg future issues 2 ¢ .
Possible prevention of censorship | : ] " 65
' & Request denied - 35
( No actigna taken - 30
" Other action taken - : \/5
Apology or retraction printed 18
Personal apology made 3
Report of dissatisfaction to writer, . .
. ' editor, sponsog 15 - .
. , Offended parly&vm(c a4 relguttal !
Action not reported or unclear 9 _
»

Note sometnnes gwo or thiee actons were tahen ¢ ohcerning a single complaine,
' v

O
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'‘QUESTIONNATRE ON PROBLEMS INVOLVED IN SELECTING AND
USING LEARNING RESOURCE MATERIALS — BOOKS NEWSPAPERS,

’ . MAGAZINES FILMS, AND OTHER A.V. MATERIALS _

@Please return to Lee Burress, English Department, Umverssty of Wisconsin,
«« x  Stevens Point, Wisconsin 54481, ’ /

| School Name _ i Street Address

City State

(Although -you are asked to identify your schoot, no mat‘erial‘from this ques-
tionnaire will be attributed to particular schools.)

1. What is the enroliment in your school? (Check one)

( ) 0-299

( ) 300-599

( ) 600-999 ] . . .

( ) 1,000-1,499 A ) ..

( ) 1,500-up ‘ .

What grades are included in your school? N
o ()12

(1712

() 912 .

() 10-1;

() OtherSpecity) . -

3 Is the area served by your school?
{ ) Metropolitan (250,000}
() Suburban (pbripheral to ameboupulitan aiva)l
() Urban (above 10,000 in population)
{ ) Rural (10,000 or below in population)

4 Have you or teachers 1n your departinent, since Sepiciber 1 1875w
the present, had objections to a book or book title you are using?
{ ) Yes {( ) No

5 1T your BNswer to question 4 was yes, pluase 115t betow cach of those
books about which objectiorns have been rased:

Book 1. Author L Tiue
Boouk 2. Author Title
Book 3. Authus File

v What acuon Jid the vbjectur ask ta.
Book 1. Book £ B.ook 3. FMoiine 1o olassr Ve ou
Remove utle trom
recon.mended st
ttainove from libary
Placed on clused shiel.

]
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7. Who raised the orlglnal objection to the baok or books? .
Book 1: . Book 2: Book 3: Parent
) Clergyman
Student
Newspaper reporter or edltor
.School librarfan :
* Another teacher
English department chalrman

lllllll
HH-HHH
HHH'H'!;I

, Principal -
: Book 1: __ Book 2: Book 3: Superintendent
% - *Member of the Board ‘
’ , . - of Educgtion

— Local organization (Which?)

National organization (Which?)

|
|
|

. — —_ *"’ —— Other {Specify)

. 8. What reason was given for the objection? Please quote if possible.
" Book 1:

[ [

Book 2:

Book 3:

y 2

C)

9. indicate below whether the objector clalmed to have read the book S\

books.

Book 1 Bo Book 3 /
{ ) Yes 0tYes { ) Yes

{ )} No ) No { ) No

10. What disposition was made of the case?
Book 1 Baook 2 Book 3 .
) () () Request derded
Book rernoved 1 un, ul@ssi vuin uase
Book removed from recommerded 1.1
Book placed on closed shelf
Book removed from library
Other --Please describe below

Rt T SIS,
—— P —— —— —
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11. On what administrative level was the decision made in regard to the cases
+  cited above? : : . .

Book 1 Book 2 Book 3
() {7 () Teacher
() () @) Department Chairman
() () () Librarian
{-) () () Principal
() ) _1—  Superintendent
() {) ( } . Sghool Board
{.) () {7) Other—Please describd below .

[

. ¥ ‘ ’ .
12. Have you had’comptaints about periodicals in the library between
September 1, 1975, and the present? o
() Yes ' { 3 No L

13. Who raised the original objection to the pleriodicals?
Period- .Period- Period- ,
ical 1: __ ical2: —_ ical3: __  Parent
: Clergyman
- ' . — Student
2 e \\ .. — Newspaper reporter or editor
L . School librarian -
. ' ~ Another teacher
English department chairman
Principal
Superintendent
Member of the Board
of Education
Local organization {Which?)

~ ~ National organization {Which?)

_ Other (Spegify)

14 you PUETIR yutetion 12 warth yes, please list the title below:

-

Pertodical 1. . — - .. -
Perodical 2. — B z
Pertodical 3.
15 What acticn Jitd the vbjector ask tur.
Pertodical 1 Periudical 2 Pariodi i s }
() - () { ) o Lo iy (o the
perioulcal
(] (' ] Place pertidial o v u

resticted shetf
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( 16. What dispositiop was made of the case? : 5 o
Periodical 1 Periodical 2 Periodical 3 '
() () &= ) Request denied™ v
(] L) - () Subscription ended /
) . ) ' () Periodical pll’aced on clt}/sed
shetf .- -~
) () {) Other—PIease describe below C

17. On what admiinistrative level was the decision made in regard to the cases
cited above?
, Periddical 1 Periodical 2 Periodical 3 . -
) O N Teacher

- (") o Department Chau'man

. Librarian

Principal
Assistant Superintendent
Superintendent ¢
School Board

’

)
)
)
)
)
)

— — — - —
— o — . o,
— s i,

18. Haveé you or teachers in your department since Septe ber 1, 1975 ‘and
the present, had objections to films or other A.V. materlals that you are
using? - .
{ ) Yes . { ) No - .

?, 19. If your answer to question 18 was vyes, please list below each‘f those
° films about which objections have been raised: -

Film 1. Title __ . . _ e e

Fiim2 Tite .__- A . —

Film'3. Title _ ) S

{Please use the back for additienal titles if needed.)

20. What action did the objector ask for: .
Film1 ___ Film2 ___ Film3 __ " Remove from classroom use
— — — Remove title from
recommended list
- : . - Remove from library
\ — Place on closed shelf

21 Who saised the original objection to thg tilin or films? .

Filin 1 . Fim2 . Film3 . . Parent
' Clergymars.
Student
. Newspapc. 1eput e ot editos
T o School librarian

Another teache
Departiment char, i,
- .o Principal

~ ’

V'
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A : .. : . .
D . ..‘ . N " N
; 14 t . : ‘ Lee Burress
P RR o ' - o PN
¥ ! . . T .
;( ' . - —_— —  Superintendent . ¢
' ) . —_ S — Member ofthe Board..
"7 ¥ - of Educati
_ — —  l4ocal organizdtion (Which?)
4 . . . <
& O — . —— National organization {(Which?)
e e — < 'Other (Specify) —_* *
o 22. What reason was gdn for the objection? Please quote if possible.
., Film 1. __ i -
~ Film2. _ _ ' C v 4 ‘
A C _ - 4
e ' s . .
.Film3.§ - : A
s 2ah o i . ':' . B _

23. What disposition was made of the case? , !

Film1  Film2 Film3 d .
)y ) { ) Requestdenied
(), () () Film removed from classroom use
N, ). () { ). Filmremoved from recommended list
{ ) () ¢ ) Film placed on closed shelf
) () () Film removed from A.V. library .
() (. () Other—Please descrifde below '
. | descrifie by g
. _ : ‘ . M e
— ‘ r . ¥

24. On what administrative‘level was the decision madeign regard to the cdses”
A : 4

2z - cited above?
Film 1 Film 2 Film 3
) {) { ) Teagher..
()Y - ) () Department Chairman
: ()y-. () { ) . Librarian
- O B { ) Prircipal
(Y. ) () Superiptendent
Yy, () { }  School Board
N N { ) Other—Plgase describe betuw

— mm——— e e e

B e - ———. 4

- —_— [ . C o - ——

. . L s
25 Do you have a school sponsored (1 ¢ tinaniced) newspagyer !

{ ) Yes { ¥ No :
0 4
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26. Do you have a school sponsored (i. e ﬂnanced) creative writing
. publ{catuon? .
o) Yes ' . () No
27. Do you have an lndependent (not.school financed) wrmng publucatnon .
_ - of any kind? .
) Yes - ) No

28. I} the answér.'to question 27 is yes, please describe briefly.

1

29. Have you experienced complaints about material publisﬁed in the school
newspaper? | e . o
() Yes ' "r-'e ' { ) No
30 Have you experienced complamts about materlal published in the
" creative wrmng publication? o
() Yes o (TNe
31, Have ypu experienced complaints about material published in the
" indepgndent writing publication? _
() Ves S () No
32. What action did the objector ask for:
: Publication 1 Publication 2 Publlcatlon 3

B (4 ( } Prevent inclusion of the
¢ ) : . material before publjcation
R Y b { ) . () Prevent distributi® of the :
NN . : - printed material , . .
S () () . . () Publish aretraction or apology .. .
e ,9/ {\) ( Ty ( ) . Dismiss the editor or writer _
' \ . . ofthe Qp]gctlonable material
, ) S S N ( ) Cease publication of the entire
. . . - periodical
() () . ) Change the admlnlstratlve
> C ‘ o control of the publication
() ) ( ) Other (Specify)
S X . :
" 33. Who raised the original abjection to the F&xterial? T,
*  Publication 1 Publigation 2 PublicatioN3 . N
() () - ( ) PRarent -
",. ) () élergvman’ RN
() () { ) *Student ..
() {) o0 News,paper reporter or editor
2 () (.). (A School librarian
N . ( ) ; ) ‘ ( ) Another teach.er ~
. _ ‘ N

‘ ) . ‘ . N y 55
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o "46 . " ’ .' ) | . . Leeéurress
v : () () (") Department chairman
() () - () Principal = |
) () () ( ) Membet of the Board
“. _ " of Education , '
) () ( ) Local organization (Which?) ‘.
‘ R () © () National organization (Which?)
o) ) () Other (Specify)
e - .

34. What reaion was gwen for the objectlon?
Publication 1_ :

—

. , 7 P
Publication 2
- . g “
Publication 3 ' ; [ -
o i K4
35 What disposition was made of the case? -
‘Plblication 1 Publication 2 Publlcatlon 3 . -
() () ()" Requestdenied
: ' ) () () Prevent inclusioh of the
. o - _ _ material before publication
L) () - . () Preventdistribution of the
- » .o printed material ! .
I (), * () Publish aretraction or apology
() . MY ( ) Dismiss the editor or writer
t o of the objectionable material
() - () (" ) - Cease publication of‘phe entire
i - : : publ IC%
~ 4 ) - ( ) Change ¥e administrative
. E C ; - control of the publication
S () . () . ( ) Other (Specufy)

36 On what administrative level was the decision made with regard to the

¢ case above?
Publication 1 Publication 2 Publication 3
() ) ! (- ). Teacher
(). o () , ( ) Department chairman N
./" ()" () ( ) - Principal . »
() () { ) Superintendent
() ) ( ) School Board .
() ° )= { ) Other—Please describe below
’ [
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. T « — :
37 Does your school system have a planned procedure for dealing with
objections to the use of learning resource mater‘lals?
{ ) Yes . F ) No /

38. Does your schoql system have a planned procedilre for selectmg Iearnmg

resource materials? . B .
“{ ) Yes o : ()Nov._,’ *

39. Please proyide a brigf description of any incident.which may have
occurred in your school when'you or members of your departiment; had
complanats about learning: resource materials. Please indicate the fect
the occurrence had.on the school(s). Were any personal issues involved in
addition to the question of objectionable materials? Was the school board
mvolved? if so, what was lts attitude? _ :

€

You will need to ask the Ilbraruan to answer the two questions benq,eth

@

40 Please report the number of printed volumes allowed to mrculate ‘that is,

go out of the Inbrary Do
. other non-print media

eport reference books, films, records, and

 41; Please indicate which of the following books are in the school library.

- The list is suggezttve i nded to discover something of the range of
" baoks in the school library. Please check agamst the actual holdmgs .
listed in the card catalogue. : v

. ~
v
b d

N - . .

’
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3 Censorshlp and.
the Cla\ssroom Teacher v

- . - . « .

Allan-Glatthern S
.Universit of Pennsylvania . L AR

We are in the mids{ of a wave ofcensorshlp and educational coritro-

versy thiat has not yet crested, The vicious battle in West Virginia, -

the Congressr{)nal attacks on Man: A: Course of Study, and the

large number of local conflicts over.textbooks and curricula are.

- sure indications that the phenomecnon is w1despread not localized,
" and long-lastmg, not te rary. .

+And the effects of such controversy, of course,’ pose serious
‘problems for all of us. Individual teathers and administrators have

been attacked. School ‘systems and communities have” bpen torn

- asuﬁﬂer School boards have adopted much® more restrictive poli-

cies. And publishers “have. reacted, predictably, by- imposing their

own brands of prior cehsprship. We'therefore cannpt dismiss the °

problem amly or wigh it dway with tolerant smiles. We need to
understand its roots andrconsider esponse. -

.Where does thé ney® censorship mbme from? Some of" fhe would-
be. censors are political opport\umsts who will ride any wayethat

" promises to carry them to victory. Many of the critics attackﬁ]g
school textbooks and modern curricula arg, also attacking the fed- -

* - eral bnreaucracy, school busing, and any other target that might

- . capture theattention of a bored qonstltuency N

And part »f the 'censorshlp movement, Jobviously, is a specxﬁc
and poinged- attack on questlonable material. Parents who are not
captive of any given ideologyrare simply unhappy with the books
bemg studied. And'l, for ene, think such concerns are in part
Justlfled,ﬂfor we have made some bad choices. The new freedom
granted by clective courses. has led to a kind of curriculum an-
archy.” And our genuine concern for finding books with a high
appeal for TV addicts led us to choose some books better left on

'~ the dru\gs;t(ire;k (A young man carrying a copy of@r of .

Ea
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V_flyingr recently assured me it was required reading for an elective
. called “The Literature of Flight.*) : .
So there are some questionable books and a few polit}cal moun-
tebanks. But we would be ill-advised to consider the problem local
or the issue specific. There are larger forces at work that need ‘to
‘bé examined. ' ‘ -
- Somé of the censorship, of course, is.a thintydisguised. racish;,\i ’
a counter-attack by whites unhappy with the current,concern for
black culture.: . . _
" -Some of the censorship is simply a manifestation of a vagde
" malaise. that affects us all. These are difficult times. The bills pile
.. higher, children become more sullen, the traffic gets worse, and we -
~ -all go about muttering “things fall apart, the center cannot hold.’™
In times 'like these, people need a scipegoat. But there aren’t ' - .
many scapegoats left these days."We don’t have Mr. Nigon to kick
around any more, the law ‘won’t let-us lynch black folk, and the
* Arabs are too remote and too powerful to attack.'But schools and
‘teachers are handy and defenseless targets. So many of the attacks
of the censors aré an attempt to hold the s¢hools and the teachers
responsible for the problems of our society. Kidsfuse drugs; it’s the
school’s fault) Young people are bored; the classes have turned
_them off. Teephagers act immorally; so it must( be the textbdoks.
‘Censorship hetomes one more form of scapegoating. :
But_berhaps the most important source of all is an ideologicﬁ
warfare of which censorship is only one battle. The working class
people of middle America are convinced that they are a beleagured
\Qinority who have been systematically attacked for the past fifteen . .
“years. First the blacks demanded power; then the young revolted.: , .
.- Next, women marched in the streets; and then homosexuals de-
- ‘manded equal treatment. The results were predictable.. For, in
years gone by, to be white middle-aged, and manly meant that
you demanded instant respe(ct; now, in the severities, J .mear?s only
“that you are immediately suquc;._Sg'v_vc%are».éxpg?lﬁ‘c_mg awhite , .
backlash as middle America decideés it c‘ﬁ"Eurvi.vg';o@y‘Byﬁghtih'g o er ey
back. And the battle over textbooks is, I believe, thewfirst jn a '
series of confrontations yet to come. To the coal miner in West
Virginia, I am the enemy. ' -
" 8o what response do we make? I think three answers are called
for—dialog, ‘change, and resistance. Let me speak briefly about
cach. . N .
"Obviously, there is a need for a new dialog between schools and .
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the . communities. But_such dialog needs to go fdr bcyun(l ‘the
patronizing u)n(lcsccﬂsmn and mfﬁupulatmn that too Often pass
‘for.school public relations. There is a need first of all for a new
humility among us educators. We don’t know all the answers, We
«don’t know wifat is best for all teemagers. We aren’t “sure about
the effects of pornography. We don’t know which books might
be too disturbing for that troubled adolgscent. We aréstrained |
teachers—but most of us are not experts in adolescent psychology
or juvenile Jiterature. And such a humility should lead s to re-
spect our saner critics. Except for a few dcmngcd individuals, most. -
of the parents attacking textbooks are’ sincere people who are
yching to be heard. But we aren’t listening very well. Some of the.
xthook defeénders in West Virginia certainly inflamed the contro-

‘versy by (lcscrxbln;,;hc critics as' Hitlers . . . and by sccing in this’

grassroots protest a ghaister conspiracy.

But there is also a need for finn homsty such dialog. lo.,l
troubled C(bmmmmy, we need to say, “We grg tlbegmnmble—our
young people are in trouble wid we-are to blame.” The school has
no problcms that are pot those of the ldrgcr society. Young pcoplc
are in trouble—and the school is dnly the place where. their sick-.
ness becomes epidemic, The schools have no drug problem; young
people are still using too much alcohol and drugs. 'Ehe school has
no race problem; our society is racist and young. pcoplc have
caught that discase. The school does not breed permissivencss;
young people have become spoiled by mdulgcnt pdrents

Such. honest dialog should not result simply in more blaming,
but should lead instead to a sense .of shared responsibility and an
open admissidn of our own failings. Such an admission will then
move us to the second step of changing. For'l truly believe that.
the rash of attacks suggests to us that some changes are needed,

For one thing, we as English teachers need to show more ac-
ceptance and respect for values other than our own. Most of us
are intellectuals who see ourselves. as liberated; but too oftensuch
intellectual independence becomes distorted intoia smug convic-
tion that the traditional values of church, country, and family ar¢
childish aberrations that must be corrected. So we set aboul fo
n;d()ctrm‘uc with our own brand of humanistic relativism, Somc-
times the indoctrination is subtle, as we choose books that reflect
only that pcrspccuvc. And sometimes the indoctrination is explic:
itly direct in the case of the radical teacher who meets his ege
needs by ridiculing the faith of a troubled adolescent. And you

" don’t need to bewery smart to make a sixteen year old look fool-

ish. We do need an open English classroom, an open forum for the

v ’ ' . .
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' ;xprcssmn of all ideas—even the most [rd(ll[lol]dl and the most
religiously fundamental.” :

1 think a second Lhangc we need is a new rLspcct for'the prlvacy
of the young.-Here again a legitimate concern to help: the young
~know their values and discuss their feelings has too often become
an’insisteiYPTVing into the recesses of their own hearts. The cntu‘:s

- have justiffably d[[d(.kl.(l those English classes that more closcly”
'rUscmbl\r;c 3 groups. It secems to me that self-realization
mamic ¢ension between the private and the
athe closed, the engagtd and' the withdrawn,
The Eng,li’sh class a place where silence is
ot ness“is given }ts time, where privacy has room.

es should heed this advice of Amiel, the French

. / ) '}i ’
' "1851 Let mystery have 1ﬂ)lacc in you; do not be
up your-whole soil with the p]oughsharc of self-
ave a little fallow corner in your heart for any
bring, and reserve a nook of shadow for the
: lace in your heart far the uncxpcctcd guest,
Niknown God. Then if a bird sing among your.
] 3 too cager to tame it, If you are copscious of
N i ought or feeling— wakemng in thc}cpths of
)our bung, do not be in a hurry to let in light upon it{ to look at
1t\LkLhc springing germ Have the protection of being forgotten,
hedge it round with quiet, and do not break in upon its darkness;
let it take shape and grow, and not a word of your happiness to
.anyone. Sacred ‘work of nature as it is, all conception should be
enwrapped by the mplc veil of modcsty. silence, and night.

B . . Amiel’s joumal

I think. we need finally to do a better job of self—ccnsorsl\lp
‘And here we need to keep firmly in mind that the classroom is not
the newsstand, the hngllsh textbook is'not a girlie magazine, the
teenager is not the adult. My own bias is that the society can toler-
ate almgst absolute freedom as to what is- publishéd for private
consumption by mature adults. But, I become more ‘and more
convineed that a required book studied by all students-in the
. English classroom must mect very different criteria. We nfake a
grave mistakeyif today’s best-seller list becomes tomorrow’s exclu-
sive required reading. |

- For one thing, we seé Grcshdm s law of literature dcvelopmg—
with-the bad driving out the good, We have only~so much time and
so many dollars, and every period, evegy dollar spent on The God-
father is one less for Shakespeare.



+ hunter. Or as one teenager complainedg“Every time a W

. A second concern is that our lusting after the most recent fad
- book means that we often spoil the fun of reading with the drudg-

52> = ¢ . o Allan Glatthorn

ery of studying. Vonnegut i§ to be read, not analyzed. Watership

Down is a’personal book that makes its"own private connections
and should not be twisted with the heavy hand of the syxabol-

-Book
?

comes dlong, English teachers spoil it.’

A final concern, of course, is’ that some of our choices se¢m
Just not appropriate for all the young adolescents in. our classes.
I do not subscribe to the belief that there is a direct connection

“ between wha we read and how we act, but I do know that we are

subtly influenced by all .powerful books, and that the teenage
mind s easily impressed. Conscquently, 1 believe that books that

reek of violence, that flaunt sexual perversion that. perpetuate

cthnit stercotypes, or that preach occult nonscnse may be entitled
to two wecks on the supermarket rack, but do not belong on any-
one’s required reading Hist. ' ‘

Just in case I might be misunderstood,’l would like twmakc' it

clear that I do see the need to use books that aré contemporary
and that help young people understand the reality. of an evil
world—but- I do think that some of us have made some foolish

- mistakes in the hope of finding relevant literature. We need to

develop some reasonable guidelines that will protect us from the
attacks of our critics*and save us from our own foolishness. If
we don’t “develop our own guidelings, then others will develop
them for us, and we will be working under restrictions like those
imposed by, the Kanawha County School Board. '

But finally, I believe, we must take a stand. After 4ll the dialog
has ‘been held and after the needed chapgcs have been made, we
must at some place draw the line. For the battle has been joined.
We are locked in a struggle over thg fundamental principles of free-

dom and liberty. It is not simply the struggle’to defend our profes- -

sional freedom to choose books. It is the larger struggle to ensure

that the public school-classrosm remains'a forum for free inquiry. -
1f angry parents.can turn the public school into a closed system for

inculcating their.narrow vision, then surely we are all in trouble.,
In such a struggle, surely the National @8uncil of Teachers 'of
English and its Jocal affiliates must play an active role. Help is
needed by the classroom teacher besicged by angfy’ critics. We
need help in developing good selection, policies, in finding better
materials, in beginning the dialog so\sorely needed. And there are
two arcas where the power and influence of NCTE can especially
¢ Y .
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be brought to bear. One is 40 lobby against any legislation which
would ‘result in unduly restrictive policies. And the other is to
create a legal defense fund for those teachers who find thcmsalves
in the courts over issiies of (.(.HSO['Shlp

Perhdps an even more important rolé ¢an be played by teacher

-associations that are more astute about the politics of power. Such

associations scem all too rud) to strike for sclfish ¢nds byt have
been conspicuously absent in the censorship fray. Pcrhdps new
leaders Wwill have the, vision to realize that acddcnuc freedom” is
truly a non-negot jable demand. | ' .

But at the last, the battle is a lonely and private onie; one which
individuals, not organizations, can only fight, and I would not pre-
sume to tell you where you take a stand. I can only remind you.
and myself *that pu)plc arc measurcd by the battles they fight
and certainly no case is greater. than what Jeffers calls ‘the cold
passion for truth.” : 2

S0 we call ourselves teacher and the lessroom is our world Itis
there that the bdttle is joined. In our own way we must struggle to
guarantec 'that the English classroom most of all remains a place
where all issues can be examined, all voices heard.

Surely the risks are great. We will be pilloried and slandered. Wc

may suffer physical violence. And we may lose our jubs.

But the costs of remaining silent are even greater. If we capitu-
late to the forces of censorship, the foundation of liberty will
hd\'(. been eroded. And in the process we shall have lost dur souls.

Ortcga reminds us that “to live is to feel purselves fatally obhged .
to ‘exercise our lnbérty, to decide what we drc.gomg to be in this
v . ~ s
So the choice is glear, We can exercise our llbcrty by speakmg g
ojuty, not remaining silent—by protesting, not acquicscing—by de-
ending, not capitulating, Some of us will fight to eliminate sexism .
rom books. Some will struggle to extirpate all vestiges of racism.
Some will be in the forefront of the public battle over censorshlp
Others will work quictly in the less glamorous arena of the class-
room. But cgth of us inour own way will jqin in the defense of
freedom, so fit the end,it can be said of us, “thlc others talked

'dl)()u[ l)bcrt\, hc\ struggled Lhat 1t might survive,” \
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4 Censorship and Englishlz SRR

S Some Things We Don’t Seem |
- to Think Abq( Very Often . . -

(But Should) . - '

~ Robert C. Small,“].r. B :
~ - Virginia Polytechnic Ihstitute and Statc/b‘n{rsity :

)
-

..
-

With ‘all of- the publicity censorship receives, it wm})l scem that
every dimension of the controversy should alrcudy/éa\'c been ex-
ployed thorowghly. Yet, there are several major aspects to which
few writers have given very much “atteition. A careful réview of
lrundreds of the articles on censorship which have appeared in the
Journals included in the Education Index during the past twenty
vears has revealed that writers about censorship and the pchools
have usually dealt with one of the following: ) o

1o the details of specific censorship cases and thein
~including discussions of the types of materials or st by
under attack (the specilic dimension);
arguments against censorship and a defense of the “fréedom
to read” (the ficedom dimeiision); and 3

19

"3, advice to teachers* and schools about how to prepare for
censorship attacks and what to do when under attack (the
professional dimension). * S

. <In a similar fashion, many teachers of English seem limited in.
-_ their awareness of the many dimensions to the topic of textbook
censorship. They can discuss specific cases and are often familiar |
with the details .of such cases, especially’ ones that seein absurd.,
° They can present arguments against censorship, often with refer
ences to Milton and Jefferson. Finally, they cant make a case for
themselves as the appropriate selectors of English school materials
and laud themselyes as defenders of the school against censorship,
attacks. Like the%articles just mentioned, they can deal effectively
with three dimensions of censorship: the specific dimension, the
freedom dimension, and the professional dimension. Each of thesc

is an important aspect of any school censorship crisis,

54 . ‘o ) . e
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"+ Each of these dimensions is famjliar to us all, /\\"g have heard
- each.one expounded by colleagties and by experts. We have read
about cach. We have'discussed each. But missing from the articles
reviewed and the'teachers’ discussions is an awareness that schoals,
- and therefore, censorship in s¢hools, have an'historical background.

Such discussions of censorship fail to recognize thut.schoolihayc_

a relation to the society that causes thém to come into existence
and that schools have an educational purpose, the direction of
. which is not absolute but rather 4 matter of opmion. Also lacking
“in giscussions among those of us who are English teachers is an

understanding: that questions’ of. the ‘purpose and worth of the

study of works. of literature are not answered: merely because

“'English tcacligrs have. developed their own answers. Fin lly, and

mast gadly for a discipline that prides itself on its humanispn, there

- schools an awareness that those who would censor are human

'y . . . . .. . : .
. has usually been ‘missing from discussions of censorship and the

beings of as much value as any other human beings. Thus to the -

three dimensions of censorship usually dealt with one must add.

three- others of equal worth but, unfortunately, rarely considered:
the historical and social, the educational, and the human.

The His'torical’and Social Dimension - , '\

N v N = e .
First. it scems important for.€ducators to realize that schools have

traditionally been places where students were, at least officially, -
_sprotected from many aspects of t}c world, not exposed to them

or ptepared for them. Certain clear, generally agrecd-upon notions
- abotit .what was right and good and clean and, thus, what was
appropriate’ for children governed the curriculum: of American

schools for must of their kistory. Although much,has changed in”

-American society and in thd make-up of the schBol since those
carly days, these general notidns about the appropriate have prob-
ably -changed little, at least dmony parents. Traditionally, then,
moralistic concepts about the suitable have dominated education

and still dominate popular thinking about if. It is"only in récent”

vears that schools have not been more or less the willing'servant
of such ideas. At the same time, the historical role of ‘the school

has been to uplift and improve. Revisionist historians may. argue -

" whether schools did, in fact,.ever fulfill that role. Achieved or not, -

however, that is what generally was seen as the role of the school.
‘What the students read and studied and discussed in school, it was

~

/ o . .
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believed, should be better than what they might encounter else-
where, not a reflection of i, cerftainly not an cxamination of the
worst life had to offer. School studics should present’an idealjzed
view &1 tife, not deal with ghe less than ideal lives the students lead.
In such an historical cj

was not idealized, aimed at ‘perfectipg, uplifting, and free frém the
sordid, ugly, or unpleasant aspects of life was obviously poorly
chgsen. Tt was, in fact, clearly inconsistent with the historical aims

7 the school. When citizens of a community march upgn the |
hool to demand removal of storids with uh;sa words, novels that
ar¢ partly about the sex lives of charaaters and poems that show:
America to be less than pcnlul ey, do so, thergforé, in, not
agains{. the historicab tradition. 'Nea) \ucry g,uu,r}xl curnculpm
text. deals, wnh the relation of socicty W the school, Saylor and
Alexander, ‘for example, have stated in Curriculum Planning for
Modern Schools: . .o ‘

g . Thé 'schogql is an age‘ncy established by a social group to serve-a
group purpose. The society has certain ends in view for the de- |
- velopment of the individual, These ends in view become the basic

‘factor in the determination-of the aims of edycation (p. 84).

Admitfing that the school thus owes a duty to society, they point
out that “. . . the fundamental obligation of the school as a social
. instr‘tinun}l dity is to achieve the goals -that the citizens have in |
-, " mind as they establish and ()eratc the schools™ (p. 89). . ’
v What then can we make of teachers who act s if such an inti-
) mat¢ conncction between socng.ty and the aims of cducatmn does
not uusl’ Seen from one point of view, professional control of
* the unrruulum may ubvnously be. nght and proper. . Seen from
. another, however, it is ay “drrogant scizure by teachers of that
N e instrumentality of socicty “that. Saylor dnd Alexander mention,
_ “We pay for the schools,” citizens say; “‘we smd-our children to
"+ . them. We should be able to say what can and can’t go on-there.”
Crudely put, perhaps, but sueb‘commcnls say what Saylor and
Alexander also have said. In the view of mahy parents, tcachers
have come more and more to see the schools as places. where their
childrenare not unpmvul but changed to fit a model the teachers
sce as better; and more and more that model only pdrtly resembles -
- the parents™ideal, if at all. At a time when many citizens dislike |
the changes which they see in the country, when attitudes and.
Byhavior which they have always thought were to be condemmed
arc now at least accepted and perhaps praised, such citizens won-
_der why the schools da not redouble their efforts to counteract
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17 such trends. Instead,. they detect ‘those same clements present.in
their own schools, and they rebel.- ¢ ..
" Inarticulately and,;’ anfortunately, with violence, such citizens -
are yoicing real and’ profound, but,_difficult, questions about”
’\L’dtic_ldtion that philosophers have struggled. with for ages. Unfor-’
- tunately, they are quéstions that many, of us, concerned with what
we will do tomorrow, ith the latest curricultm’ gimmick, with
- cach new, shiny teathing toy, have refused ;to be bothered with. — ~
Try to philosophize” about schools and society and the duties of.
each to the other, try to exammme the historical role ofythe school,
and*vou will be labeled a'fuddy-duddy out of touch with the re-
ality of.the school and of no practical help—too “theoretical,” as
the saying goes. - S
_ ' B#t we miust all copsider and recogaider thesc vital questions."
How much ‘control sh‘(&ld 1he citiqelxsﬂof a community have over
what the schools teach? How.much selection should they do? How
far from the beliefs of those citizens should the school stray?
_ How much should the school, in fact, conflict with those beliefs?
" Should teaghers see their roles as missionaries bringing the truth
. (by which is meant their truth) to benighted people? Society sees
the -schovls as. preserving and improving on the cultural heritage,
inspiring students to success and reasbnable virtue, It does not,
I think, see the schools as attacking fundamental belicfs, even
*if those beliefs might, in fact; be scen as prejudices by many
professional educators. ‘ . ) '

* The Educational Dimension

~

.

“Why study literatire-in high school?” How that question devils
English teachers: . enjoyment, insights into. sclf and others, broad-" "

. ening of horizons, ¢tc. Curkently, the cultura¥tefinement goals of
literature study are not very fishionhable among “with it”” English-
cducagors. Passing on the cultural heritagey exposure to the great -
creations of the literary” art, improving tastL, making students into C'

~cultured- ladies and gentlemen, contact with the great thoughts—

7 these are rarely spoken of with favor these days when individual
response, relevance to life, having a'good time, and something to.

- talk about scem to be the reasons given for bringing literary works

< into the classroom. Yet we should not fool ourselves. There is
not general agreement that the purposcof literary study in the
schools should be to provoke questioning of values, td cause stu-
dents to think about their lives, other. people, and lifc in 'gcncra.l,
T ’ L TR . LR . e .
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P .. ..and t(‘>_ have students enjoy-themselves. Many parents, in fact, may

- Dot see'any excuse for literature study in school. It is something
o for th¢m that somehow seems to have to go with thosq thjngs’of .’
. practical Jalue such 4s training in reading well; writing welly-and
D ‘speaking, well. Most of ‘those parents who do_see a reason for Jjf- .
' “erature study, however, probably to-a very large extent see it a
making cfiltured people of their children. o T
) Consequently, when teachers or textbook editors use as th;;ir .

ot =criteriatfor selection the fact that.’a’ particular wug‘kf\)rovg_kc'g' Ye-
- sponse or stimulates critigal thought or & relevant to the students’ = «
~. . lives, they réally” should “not be too surprised .that #hrat purpose»
». conflicts with the edicational purpose believe in'by parents.:Nor "
» shoyld they be surprised that this conflict in’ purpose results ina ¥
w "o contlict in fact. More ‘than any othet'single piece of evidence tised i
. S by;.é‘riti'cs_;'fto condemn certdin’ contémporaty literafure textbooks '+
* has been the.comments by thé editors that§1c\scléctions; T

N Y b . N .

1

«
’ . ~\DQ'
w .3 3

- W), ‘ardngt all great works; T L B
I y . LA "'. . LT v .. [ . . . . .
- (b) donotillustratea literary tradition; . VA

4 -

L

{¢), - raige questions But do’not nécessarily aﬁs;vE} them, espe? e
oo cially as miyny questions may not have ansvers;
b'.(td) challenge accepted notions;, . L I N P
e (&) . aqrc‘vn'(;_t all meant to bc"lik'cd by Cvél;y‘onc;aq‘d.,'f\‘ .o ‘

: R Ny . . 5 . .
. N ) Mex;éic}oscn because they.are abdut adolescent cbncerns.. .
: < N . hd . . . . % . R .y

4

2% FNowpyau dnd I might not sec any problem with' these six $tan."
.~ dards Butthey dre exactly the oppusite of both the historical'andy.
v\, as Lat a8 many citizens arc concerped, the ‘current reasons for
sclecting works ofiterature for school study. Most pa‘rcnts‘woli]d;,

r I teel sure, maintain that all. the literature, used in Sgchu‘o‘l should’,
R A S el . . o .8 . )

~ te . ~ ! M ’ -
o o (a) begreat worksy & ' .

[y

(b¥, rép).:ésexit the (largely Western) literary tradition; . = ¢ Y

- L - » f . . . ] ', ) X .. )

DT 7L b)) proyide the answérs to human questions .found by the.
R . gredt minds;,j . ! oo oed

. - N . %
co T n o valgesy . 3 )

e (d) .'sﬁgp'u“‘ acocptc'd;,-Amcri(_:an social, cultural, ‘aind‘ moral
(¢) result’in improved taste. so that students-come to like al] o
< “f-he.s‘c great sc-l-cctibx)s‘;'aml : — v ' )
ey e -

‘ (_f)\. be'mature thoughts about mature concerns. e
' . . 1 . .
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- What we hd\g'hcu is a clear and pmbdbl\ unrcsol\d.bk clash of
1dcas bomctums we act as if our opinions about the values of
ierature study gre true and these others false; butrwe must re-
member 4hat b)\lLJC(.UnL) cultural heritage for crltxcal_\bxnkm_gz
greatness for rul’uanu- the truth for cach reader’s truth, answers
casons why socicty has put us

for-questions, \w reject the main
there to do what ‘we do.* ~

In gddition, when censors congle some literary
morallyNorrupting, we often treat those claims with ridiclite. No
one was cver corrapted by a curse word, we say. Just becayse that
story contains a character’s argument against the existence/of God
doesn’t mean students will stop balumg A story ghout sex
" doesn’t provoke students to sexual activity. Is that right? Can we
-be the same people who mdmt'(mn that Hterature can fgive readers
insigluts nto lite? That literatyregan change pgople g lives? That
the pen is mighticr than the sw We have been caught in our
own mconsistencies and should a®imit it. It makes no sense to be-
lieve that literature can make people better but that it cannot
make them worse. hxthc it has power, or it does not. And if it

gadeis- Lo be feared as well as admired.

whrks as

Ny, We hd‘.ﬁ‘ APIATS - sﬁ' (()rmcr?ldmtw Wl toPelicve
that ® Lreal woKEES J¥ et trut Smd that mas crplc are

such because: (o influetice. Why should thpowbe so
\urpnsxm‘(blhat parertts, disc \er’g(cursc words, scenes of sexual |
relations, arguments .1% the Tyrrent American social order,
questions Jl)()lll the exfstence ul'é

pushing those ideas as we formerly pushed the ideas in Silas
Marner and Julius Caesar? = .

The Human I)imcnsion_

W¢ have usitully tended to react o Lknbnlshl}) etfforts by treating
the people imolved as 1t they were cither foolish or evil or bodh
!‘ﬁl\‘ls. to misunderstand the human dimension. Itis all too Casy
toodismiss the censors as strange and isolated “kooks’ causing
luml)lt wav-out ol,proporaon to then numbers Such o situation
Is (’ut.nnl\ ot tue oy pare ol the countiy " Indeed, \\ll(_l(\(l
I go I mect paople polite reasonable people who, llhdlng that
I have tricd on sevaral occastons to datend Micratare books which
are under attac k. reveal themselhves to be distarbed by material «

N ° -
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B Belicve that we are now ¥,
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wwhich they have discovgied to be in those texts. Such people
’ speak from a genuine concem for their children, but they also
Speak from a deep Yruswwation, And we must respect their frustray
tion as we elo that of blacks or ndtive Americans hostile to what
America h;uj'(l(gnc to them. -~ . - . :
In his book, Future Shock, Alvin Toffler pictures the depression
. and trustration that result from®a society which is changing more - ~
- rapidly than many of itgpeople can adjust 1o. Where wholesome
' - integration of the schools has tuken place against the wishes of
many parents, for @.&mplc, racial hostilitics and a sense of power-
- lessness in the face of governmental force do produce frustration.
"When the textbooks used in English classes contain works written
/ by minority authors and in a form of English containing, as a
caswal part of the didlect, words and expressions considered blas-
phemous 6r obscene be many parents, a target is produgdd for
those parents? fustrations.
Other condidons also produce frustration, of -ourse, un/thus
&£ climate for ccnsm'ship ol school texts. Peaceful, rural areas have
turned- into suburban and urbgn arcas in recent timds, ynd with
this change has come a rapid creation of new soeial and' environ-
. mental problems. For pebple thus caught in a grap between life
*the wav they want it lo stay e 2 rapidly developing situation
radically” different from their wishes, the intrusion bythe réal
\\'nrl(l mto the srhi‘m'ls, pur[i_\culurly in the u)ncrc* form of mate-

rials 1n a textbook, can hecome a target which is both clear and
s K

. unambiguous, : .
Then, too, many 'l.')copm(mk around America and sce and readggy
repQrts of people caming large inComes, leading cxcil%s, and .
possessing power, {aipe, andeprestige. Their own-lives they\sce as
much less, and much less than thiey may have hgped for*when
vounger. Bored with the dullngss of a repetitious job and a limited
stvle ot Tite¥such pop 'An.luy turn th an attack pn textbooks of .
\ awgy o attucking those who write and publish st}ch texts—those
who are seen as representing asort of social and economic elite of
/ the successtul. An editorial in the WalkStreet Journal sympatheti-
]

cally analvzed this pomnt ol view: . -

{

) )

3‘2 The decper mouse ot oihe }llU(Lb"l)lb scems Lo Lo resentment
: ‘ agatiat the wohools, the bureagrats, the upper «lasscs iy general, :
“Even nillbllies have wvil gthts ) rdd one sign The unmediate
profest was arpused »\h.:.\l MWpcaredglo them-us ai espedially
condescendlng attanpt «w reyse thenr chltural outleok by what
was o gt an uncons. toas .‘,nd thus all the Morg descctding
attenrpy toooatse thoen cultwsal catlock (7 Octoper 18 _74, B 20}
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Most xmpurmm that sxbn, l*\;n hillbillies have civil rights,”

-+, should shake us out “of our parrdw view of the people whose

protests have caused current censorship crises. As I have written
clsewhere, - '

The dissatisfaction of the Appalachian protestor is no less [thJ‘
the dissatisfixction of the civil rights militant. The \P'p.;lachx.m
protestor is no less proud and protective of his culture and way-of
life than are members of gthnic mmorlﬁes The Appalachian pra-
testor may at times glVL\La) to ‘extreme statemeny€ and violent
actions, as have members of other groups Jsscrtyzgf'lhmr rights.
Whike g,ondcmnmg the violence, the bigotry, and the foolish re-

marks, we must give the Appalachian protestor’s basic beliéfs and

\ feelings - lhtE sime respect we now seem willing to give those of
other protest groups.-Modern experience makes clear that, if we
do not, there will be more Kanawha Counties. Worsc,.u is cas
predict that, in the end. the schools will suffer the mosl (Eqrglish
U fournal 65 [M arch 1976]:19).

When Charles Silbcrx)mn-'blumcil the flaws of American educa-
tion on ;‘mindlessness,” he mearit many things: but it is clear that
approach to textbook censorship efforts umlﬁ'ﬁ\ an clement

nf theTmi 1(55 We lm)c gcncralfv failed to try to un crsluna il in

pru Lsslt)l)dl (}nnu:smn B ] °

Lhus itis that rgsolutions are made d.ll(l passed condemning cen-

sofship with almos® no understanding that protesting citizens are
to a very considerable extent fulfilling the role assigned to them

\})\ the historical devedopment of the American school. Thus it 1s
that -English teachers argue for the free selection of hiterature for

vooreading and study inoschool without knowing why or examining
the assupptions implicit in the reasons they may gi\'c._Finull;’,
teachers Who regularly maintain that books can change lives re-
verse thenyselves seemingly without realizing apd m‘unl‘uk that no
one was ever corrupted by a word or ascene in g book.

What happens, it seems to me, when we emphasize the specific,
the freedom, and the professional aspecets of censorghip is that we
voncentrate nht mgrely on parts of the problem, but on parts that

rance to that problem. By cxamining the silly
then foolish tharges, then mlsmulusumlmgs
re led to condmde that thae is nothing of sub-
vy osayv. We deade that they we merely stupid or

give a false

actions of e
therr \inl('n((‘,
stance et hat
sell scivtig, By concantedting on thessue of trecdam, we envelop
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. *Courselbes indself-right¢ousness ‘while tiwisi Xhe protective att-

tude of patents into Hitlerite book burning. Finally,-by looking
— exclusively at our professionat rights, we losc track of who We‘.agqu
-~ und whar we are for. These three dimensions have-in common the - ™
. fact that they do not include the world beyond the school and the: \
- “duty of the'school to thit world: Withéut the historical and social,
' - the educational, and the human dimensions, censorship efforts
© v aimed at the school appear to result from.the folly and evil of the
human race; with these other dimensions added, they become
something else entirely, they become a part of the great philosoph-
weal debate about the purpose ol education whith began before
today s crisis and will go on long after it is forgotten.

o \ LT

: .
1 ‘ .

. ’ .
"ObsCenity and the Chill Factor: Court Decisions about o
Obscenity and Their Relationships tg School Censorship,” RS
by Kenneth.L. Donelson wds removed due to copyright restrictdons.
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6 Legal Decisions and Censorship:
A Game of Chance - -. .~

Y

Robert T. ,Rh()(‘lc
Indiana University 3

~“Loday, America may be cexperiencing one of the worst waves-of

censorship. this country has known. Well-meaning parents often
sare disturbed by textbooks or by teaching methods that they fecl
are anti-American. or antisChristian. They ask thaf®objectionable
texts be rcgnuefd from schm)fgjlhal\é()n{ro\_/__crsial teaching meth-
ods be didcontinued, and that offensive booksbe removed from
school liBrary shelves. The court§haveglogged a confusing record
of decisions regarding parental intervention in the operation of the

-schools. A review of these decisions indicates that a few courts

have upheld parental rights to intercede for their children while
other courts have supported teachers’ claims to have academic
frecdom -to teach what they decided to teach.

A look at previous court cases, combined with speculuatfoy
about future court cases, can 1esemble a game of chance in vhich
a teacher may or may ot winxLet us take a few moments to play
this risky game, ' -

at

Round One

Situation. You ae a teacher m a junior or sentos high school. One
day a parent group complaius that the testbook you are usi g is
obscendwand does not, upheld the virtues of America. What can
you do? Chooge Card A, Card B, o1 Card ¢ ’

Card 1 You tell the purl‘nl group that, uocording to existing
faw, “Whatever the agency which 1s gihven awdhority in a particular
jurisdiction to select textbooks. he action ot the agency desig-
tated 1 uuuhml\c, so that the l)f(pll and his prebtcasl o guanliun
have vo vorccm the mata ("Schools,™ dme tcan Jrropradence
208 [1973] 6071 You et thow to the 1877 ase Lristees of
Setiooly P sde 8 UL 303 (hich s thaot lv cden Then \ou
- \

9]
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argue that the textbook you are >using was sclected according to
the approved method for your state; thereforc the parent group
has no legal right to complain.

Card B. You arguc that the U.S. Supréme Court lms upheld a

"Eirst and Fourteenth f\mcndmﬁnl guarantee for an American’s

right to know. You explain to the parent group that the students
in the school have a constitutional right o hear views to which
their parents may be oppgsed. You cite the U.S. Supreme Court
case, Kleindienst v. Mandel, 408 U.S. 753 (1972, to back up your
point. (In that case, the U.S. Supreme Court said .that an alien
without a vigu had to be allowed into the country because citizens
had a right to hear him. ) You u)n'cludL that the textbooks canniot
be removed pecause students would be denied their constitutional
right to know. . ST

Card C. You contend that you, as the tcachcr have gcademic
freedom to decide what you will teach and how you will teach it.
You cite two recent federal decisions which have upheld academic
frecdom. The first case, Keefe v. Geanakos, 418 F. 2d 359 (1969),
held that *“The Young and the Olbd,” an article in tlgntic Month-
[y, was not obscene and that the teacher who had us@d, the article
in class did so for educational reasons that could be’demonstited.
Ihe sccond case, Pargducer v Rutland, 316 F. Supp. 352 (1970),
held that “Welcome to the Monkey House,” a short story by Kugt
Vonnegut, Ji., was not obscene, The court applicd the test formu-
fatedt i the case finker ¢ Des Moines Indepe ndent Community
school District. 393 US. 503 {1969), that, when no disturbance
is caused, teachers and students have First Amendment rights to
[reedom of speech. Applying the Tinker test, the courtin Parducci
decided that, tn the absence ot a disturbance, the teacher had
academic freedom to teach whatever she decided to teach, You
conclude that your textbook has not causcd any “substantial dis
ruption to the normal upuallun of your school; you prlam to
the parent group that you have, therefgie, gy academic rightto
be free to teach from the textbook. V4

Keswlts, I you chgse Card AL you may have®hosen a weak argu
ment. Parents have a tggally recognized political right to interfere
after textbooks have l)gln duly adopted. Parents havg the right to
bring pressure to beag dgainst curricula, teaching methodology
and other educational systems or policies. Stephen R Goldst
im “The Asserted Constittitional Right of Public Schodl luulxi
to Determine What They Teach,” University of Pennsylvani Lacw
Review 124 (June 1976):1293 357, has said, ° ‘Morcover, in a

/

3
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78 ' . Robert T, Rhode
(lcnn)("rutit/i)('icty it ?}))ul(l scem desirable that })u'liticull'\[rcspun-
sive groups have the power to effect the public wifl concerning the
structure and content of public education” (p. 1356). There arc a
number of court decisions (cited in footsote 94 in the Goldstein

. U o L s S
artele) to back ap this parental political right to complain. -Fur- -

thermore, in the case, President’s Couwucil, District .?"5.1'?. Commu-
iy School -Bd. No. 25, 457 F. 2d 289 (1972), the U.S. Supreme
Court, in denving certiorari in, Nobember 1972, hetd that there
sas o obvious” coutt _p'rcccdcnt for l‘cfllsillg..()lf cm;siiultinn;ll
groumd, to remove books from a library. In* other words, any
parental group complaining of library. books could have them re-
moved by school authorities (thus exercising their political right
to pressure school authorities): Translating that into the classroom,
vour textbook- can be removéd by school authorities reacting‘to
parcntal pressure. Legislatuies in some states have recognized a
parental right to affect school policy decisions. These states have

statutgs permitting parents to.serve on lagal texthook adoption-

“tommittees. The 1877 Hlinois case that you cited, while still on

the books, is not u \'i(;i'l };rcculcnt anymore; it s being ignored by
present-duy courts. '

It you chose Cird B, aghin vou may have chosen a4 weuak argu
ment, although no specific cowt cases have owdined beyoud the
shadow of @ doubt whether or ot teachers hase o Ccomstitutional
right 1o academic freedon You may have that frcedom. However,

(;u?(l.,u-m (abovey has said: '

Lhe treedom o1 Caprressien Jusalicatloae Lol teachios Ol L
‘premised v an aaaly tical model ot cQuianon which vy ws school
as a marketplace ol adeas. There is no hastorical o precedential
basis. however, for concluding that the markerptace of ideas
modet iy constitutionally compelled ()\‘C\[hc udditional value
mculcation model Thus, m the final aﬁuli' 1s, teachers' constilu
tional rights, l$ ‘“A‘J out of thé classroom, do not extend beyond
the ﬁl\_a( amendment righs of all citizens (p 1356) ”~ ,

Cdic law backs up Goldsten's pemt Astudent’s presuicd gl
: L}

know is bouild up in freedom of speedh documge, 1f the teache. s
pepeeined®as teachimg values which wie sbijectionable (o studercs
o1 to parents, then that teadher may hoae no consttau.ond pro
e u(.‘.n'lm what he or she s teaching. On the odier hand, applying
the Thiker (st (above), the teacher may be within his or ey ughts
solong as o distabane crosults, The ared of law surrounding aca
demie focadona s soonchadans that 10 would be difficult l(’\lcﬁi\lt
whethar vou b o bl At oncs yon clabim a constitu

tional tght to acadorae bread, m {

R »
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It ,).’()u chose Card G, Yoy mayhave a viable argunient for the
Tosumé reason as in Card B--no court has said you db nof have
academic freedqm. However, your argument may bc‘w_euhlzcncd'by-
the decisions’yod\cite.-In the Keefe case, the court never explained
the “grounds on which i teachter’s curricular decisions tuke prece-
(lcncc/m{*a thosé of the school board or other school authoritics
superior to the “teacher under state law” (Goldstein, ;7),‘4321). I
~ the phrent grof@®p in yvour situation swould enjoin-the school board
’ “from putdng into effeet! any offensive -policy decision, theh the |,
Keefe decision would no longer hold precedem, The Kecfe deci-
sion did not Jook at thie chain of cammand- from schoel board to”
teacher, with the tcacher at the botom. You might be it danger
of being fired, if vour school board were not solidly supportive
of its teachers and it enough pressure (such as “enjoining”) were
brought ‘wpon the school board by the parent group. Goldstein
points out many flaws of reasoning in your other case - Parducei.
With the fluws that Goldstein indicates, a court today might not
consider the Parducci case 1o be a firm precedent. Another case o
may be more to the point. Madloun o Kiley, 436 F. 2d 565 (1stu
Cirl). afer dismissal, 323 F. Supp. 1387°(D. Muss%uff’(l, 148 F. 2J¢
1242 (s Cir. 1971, lidited academie freedom 6 the*teses” al
teady set f(;l‘lll m KReete and Parducdd In other words, Lh—r\‘lai“mf.x
case would noc go beyond Keete and Parducdi to state an undeni

Legal Decisions and Censorsh ip

Y

B

able congtitutional guatantee ot academic ficedom, Rather, the
count conduded that acadamic freedom is motre an "“inl.crcs_l" than

Ltis a tright,” as Goldstein points out
Some of your wrguments in Round O witght hold up 1 g

cownt proceadipg, hwever, these are it ddy srcas A law; and Vo

mlghl gol st

)
Kound 1w i

g :
Sttecation  Lhe Pt [ , T YR PO PO | b(uu(l\ln

: H B 1
fornove toan the Lt 1y e vevtn Lok n.l»j\ (e Fio i Kound Que,
The schonl boand agicos to e the offensive G athook as well
W e ot Ui ohier b Ko thae the paent grotp also has found A
tonbe sbpnenablo fhe sonool dgrard hts srdere.d YOeu Loostop
sty e whook Lkt classes Yo u want 1o frresdive v o
._1.,4[.'[ vt howhar oade 1 G tea b What o, Voo do? Glaose
Catd p o Gard 1 ' ~
.Al(]

Cadd IV Ca de, e cbeosch 0 ad's ora

Voo pllievee Lo b Hll vood te a0k o a1 hasscs ‘.q’fﬂ‘)
e
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argument is-that you have the academic freedom to use the duly
adopted textbook which has bedn’ found objectionuble by parents
who are not professional educators. Also, vou urge the librarian to
keep the textbook shelved in the school library, along with .the
other “olfensive” books. You instruct the librarian to respond to
parental attacks by citing the recent Ohio case, Minarcini v,
Strongstille City School District, 541 F. 2d 577 (6th Cir. 1976).
In. that case, the court decided that books could not’be removed

“from the lidary simply because someone found the books to be

olfensive. The court reaffirmed U.S. Supreme Court opinions
which held that students haveaa constitutional right to know and
to, hear opposing points of view. This right to know would be
denied by removal of books from’a hibrary.

Card E. You argue that the texibook is not obscepe and does
nat conflice with the Judaco-Christian morals and values of the
community . You go against the school board order and continue

o teach from the (“Spulcd lc.\’[buul\'. You also talk the libruriun

into keeping the textbook shelved o the school hibrary, along
with the other objectionable books, You und the hbranan decidg
Cooase ds v our argumient Sacademic breedom.™ | ’
Keosulty 1 vou chrose Card D) you may have chiosen an ainwise
cownse ol action, although yvour argument involving the Mmuaicing
Cdse o may bo one of the bost drgtimepmils ay dll.}blc to teaehers lmi_uy

The school boand 1 cujoined by the parent group to back up 1ts

ordur to remove e book from the canicudum gl from the b
}'l‘ll\ (‘13 \\'('“ as the other Cotlenshve ! l)uul\g). l)cal)ll« )t;lln retar
cices to egal preccdons that have stated that texthouohs atte
bemg duty adoptad must be wsed and cannot be (liautulumc(w
("Schools and Schodd l)ié_ulu.s," Corpus furts Seclemdum, 79
[1952) 4530 and "Schools,”  Lincrican Jurisprudence  2d. 68
[1973]:607) the «urt decides grat old Lews are not precedeniaf
o this case, wd 10 ghves the acasion 6 the pardnt group. The
“l.ﬁ).»l.l,«uu,(l has o l,llx."h[ o centon «.l)l}:« Uonable teatbooks ae
cording 1o the coart The conrttoliows the thinking of Goldstin
that 1s, wcaddomte bocdon s a0 Coistotonal interost but noc o
suarant cdogghin partionlady i casos whiare wcachiar can teach
-;l:fu,ll(»l\.xl.l(' Ill.ll;ll;._ll Lo Hiprne 5.:.1-.11.1111., Y oty .llllnls, thies 1olat
g the stoadonts’ dehts Farthermone the coant holds that thie
bowks should Lo Moo Loom the hib VoL he «....11,['6)'«;1.1 te the
oot tn ool Coranecdd Diotfoor 20 0 o u,/tmur[ﬂ\ b ool

tid N ] \.Il«.l_.n‘--r ) wn I e o 0. b iat ool y o uld
TN |.\....;.- O lits, Vhe o RIS PP IR l,_(lll

Il\: n‘)(n..\,ll. (YR
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On the other hand, the u»mt might stLPl the \Inmrum argu-
ment and award you the decision. The court lm the Minarcini case
up}ul(l the students” right to know. The'court said, “Here, the
court is concerned with the right of students to receive informa-
tion that, they and their teachers desire them to have. Recent
Supremg Court opintons firmly establish both the First Amend-
ment right to know m\ul\ul in this case and the standing of the
students to raise the issue.” The \lmaxUnl case may be one of
vour strongest cards. - N

Ihe court might take vetanother lmlh i this situation. First, you
might be i dunger of l)unq ln‘ul particularly if \um school board
15 not solidly lnluml its teachers. Your refusal to acknowledge the
school board s hder o stop using the (llspulg(rtc\ll)m)k u)ul(l be
read as msubordination: Secondly, if you signed a group contract
when vou began 1o teach ot your sg%nml then vou may have
signed away vour rights to academic Treedam. Muny group con-
tracts have clauses that sign away a e acher’s right to academic
frecdom. In the case, Bob. Gary, l)uz'ul Nyvkerk, Glenn Reed,
Laurel StonBraker and Lee bmlgcmun v. Board of Education of
N Hdams Arapabioe School District 28-], Aurora, Colorado. dis-
cussed i article by Chaire Cooper in the March 5, 1977, cdition
ol The Rocky Mowntain \'( wy, o district court jlulg'L satd let
teac s could surrender lhur academic frculnm through gmup
colittac by N '

Abog e oo ddaaon, the lm;ml migho decide o fire the
bratan A Roboro MEONel has pointed out in Human Rights-+4
(Sumte 8975205 312 and in Eniversity of Cincinnate Lad
Recww 12019030209 52 the librarian s caught between several
Legal Consaams ’ll.ui the Ibranan removed the book (as the
schgel bowd ordered), ther parents in the connmunity might have
complancd A ibunan’s ughts have not Been clearly spelled out,

and e s ithcud e to prdicd the conscquences of a librarian’s
ACUL TS, o '
@ . _J - . *

Jtvouchiost o, Cotvonan hec annnved at a sound atgument.

Hhe paent Stoup . hava vt d advice from Educauonal
Reseanch \-o..x]\slx thie .mnplmlll |n|bll\ foundatioms of Mel and
w\'ul'm NPT PR I u@i Fovas Yoy e v lellu'(l‘lhIUUgh
R f)““l\(dt!w\ll the Galdeos callod 10 vih ok o I)Iu[ b\ ]x'lln('x'("

Hetle N (\\}l\ ST M - Nictor Books lf’/(’) Yo ni. lV hd\L tealized

that the Gubitoos bne Loy coaathoted tha 1CIc avas Toundod
o oo, porl .\ll»ln vowhitch oo wosthaok 1“« (t“ AL'jCCl.a
Yoooanay b oadod 1nk Mt oo 18905 e 1e lun- d oo

Vppreo iy 1 (- 209 4w e bk ab at thi G loars Lhe s

N
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the Gablers refer 1o may be Holy Trinity Church v. United States,
43 U8 457 (1891); the Gablers contend that this 1890s casc
o stated that America was founded onrChristian prlnuplc.a You may
have discoyered that lllwuls( states that America is a “religious™
Scountry  not ll((stdllI\‘.l fundamentalist Christian country. You
e \pl.un this to the parent group, and they have o argument. You

voomay afuthave aright (o geademic s freedom (as digeussed in the
) » .

2o Resulls to anul/(')m) . - -
) In Round T'wo voy have tared somewhat betterdYou have de-
vefoped asstrong argfiment against removal of libraiy books, based

“on the Minarcini ¢ase. You have also made a plea for academic

» freedom, which may. be a constitutional right (as long as you have
, not sign;'(] 4 group contract waiving thut rxfght‘) Also, vou nay

. have been able to arguce ragynally with the l)er‘)l group b) con-q

t tr.uli(}tng statementssin Textbooks on Trial, e W

!

N

Round three

Seluation. l'fn p.xnnl groap wels o great deal of ne \»spdpc spact
o attack 1ex thovks, hbvary books, and tcachnn, methods i yow
school. The parents also secare radio aic time and geleviston com
& Cials for the purpose of atta King offcnsive books and mclhmls
- Jln attachs o hlted with nﬁnmu to “scéoular I.mn;nlsm "
Hll\_‘lhll bemy caaghe by the teachers in the schiool o religion
vontiadi tng chie Cho#tian ponaples on which this Lmulll\ is
hYN & Lhe dds andd Commercials point o too U8 bupxun( Court
Recsions vhich hetd that secular humantism 15 eligion T'here
torcs with separation of Chuerch and State o dhi ._“»unlr(,\ Csceudar
bruncatsm cangjot be taught What can you do? Chioose Card I
Cand G, or Card H ) .
Card F. Yaou doona, I TINNTRR the 0S5 Suprome Coanrt Jdoa
NTRIIEY mlkmL, stoulart hamuanisia a W s Yo discave tha(the
Courc e Lordaso o Watkins, €lerk, 3 S8y (l%lv) referred
s Lo the l fion ol secubn humanism in . Tootnowe th l@ml dulslun
40 adaiuon, vou tind that the case, Cyite (l”’Slatr? g 380 °
Lo 103 119630, never mentioned the term sceuldr h msm ",
oo the case Tootmaotcd the Torcaso decsion. lh? rescarch youw
o domg leads's pu o thegase, Fellowstip ! Ilunuuut\ o County',
{u/ Veorteee, 153 Cat App X 073 (1957, In that Calilomia Ap-
Peals Court vase, the court Jdisctiss <f’s( cular humahiism =2 uhgum ,
that tactad 1 ;ul... menvals much l)l\. other denominations. After™

SCa b, Alh(' N ((1[/1“/11 Forie \c7(l/1c(/1-l andd other I)t)uk; Ol

\
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American religions, Vou (liscojicrqmﬁt a religion of secular humui-
| v Ledm being, w member of tha rghe-
giom. You do have & belic iu'j_’.?ﬁhpi‘cmc’ Deity (secular humanists
do not, ‘Ordinarily), and wou 4t not on thé membership rostef of
any church of “humaniy.™ Suddenly you realize what is huppen-
mgi the parent group s confusing the religion of secular humanism.”
(whid:cannot.be taught in the'schools, due o separation of Church
and State) with “humudsm ™ -y philosophy of caching or wih})
humanities programs. You decide o counter the: parent group
wrguments with an explunation of what coustitutes seeulur human- -
s, Jollowed by a denial llutwuu are @ member of 4 sccular ,
humanist church. - " ‘

Card G. You go to vour depurtment head and ask that a philoso-
phy of what vou are teaching be prepared at once and put into
writing. You $peiak o voud school administrators 1o s¢e whether

~they will back you up. Then you organiae a group of parents and
A R i » S
teachers (parents not m alliance with he complaining purent

wroup) to hold tegulac weetings and o publish reports in local
papers, thus aiting vour side of th, argliiment, ‘o '

Card . You do nothing and wait Ty the stonn to blow over.

Kesults: By A ow e demonstiation that humanisin, the edu-
cational philosophy detailed by such writers us Cal R, Raogers and
Carl Wembery, ahd s ular, lel‘x(nilliaul, the celiglon or movement
alfegedly begun by D Jokin 1L Dictrich, Ulatarian pastor (Chuatles ,
Samuel Bradau  Lhise Al B oo [Now York: Macmdlay Comn-
P 19015], pootod) e ow (lll'l(,'lchl })lliluauplnlu, yvou have
tahen the mand 1orcc out o (he parent gioup’s argument Lo this
sttuation, one ob vour bese Jdeloases may be o define accuatately
the difterences betweon s .411&11 hunaniem it the o onds that
sornd fihe that f humanisie o Lonanities program, lor exauple.
Card b s good Shotce ol Cards, :

Itvoa o hu;(-, Card G, vou mavy have made a wise move--bhut you
arealiete Lates Betore ('nnn'u‘\crs_\' CvCr arises in vour communi-
e yYou must have a written philosophy for wWhat you are teaching,
Fvou should knows i s anee of an\ disturbance whether or
our adniumstiatons will back vou up. The idea to use the
tawties of the parent grog, gttt newspaper space, and so on s
@ sound idea. Fight theu fire with logical argument and try o get

cual coverage. - )

©Hoyou chose Cad t1 o e poat cards You should not
think that the storn ot o Lo aincs of il dis e ss
sAll\':h @€ the \\.dl(‘l.x,'.h Wloaa, (rl athvt o Jl‘l\ be
frustrated Fhov swoadd e aplas o WL o U L,

2
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cthat” ‘placc seeiits far away and u,nrc‘uhablc rihc schunls, often
bcum;c the tirget for criticism. It is tfue *that*th® pefidulum may
swing back; parents may gradually, geage -to- object td textbooks
and to teaching methods as the \nallundl sociopolitical climate
changes. But’kccpmq an alert mind is to be preferred.over wallmg: :

for things to ‘¢hange. Be prcp&rcd to act. Know your cards and

-9 . \ . , .
- ‘d B S Robert T. Rhode . « -
- - R N

AN

how to pla\ them, » -

*There is hope for teachers, but thert are (\angcruus pltfmlls as.
itfall-would be to assume \ubr oppesition Is un.
cdlﬁ:‘ucd or kooky'.: As you can'sce front this game ol”hanccwzhc.
parent group dtpluui here.is wdl??rga@c(l and willing to,work

urd for its goals. To (1lSmlb§ complaining parcms- as kooks xs to,
lose the game. The game is risky, but it can be wun 3
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CewIn mzﬁ]y'wuy"s.thcl secbnd'sc_cpli_qn-i an extension of-the first, but’
with a_more specific foqus wn#iSsues add. pressures that are ipflu- |
cencing tedching generally’ 'ari‘t'i-"_"-éSpé‘cially influeticing. the teaching®

- df English language arts,”
~which censorship” battlgs. 3p
- to patat+an emphatic pfw‘.cl

ety 'b'cing‘#fough"t* and’ proceeds

it censor. He'shows that in many |

. B RS I re . - . .
- of.our, anti-censorship sctiyrties wetsimply furthet alicnate the al- .

readyraligpated. He condidérs ways.in which we are all censors and..
©ends Q%’W%ggcsting that English’ teachers Become more involved in

the community, ipcluding the medig'of the community.*Park’s
article focuses on gight*wing groups angl concludes that a new right .

. 'w'mg"coali-t‘ion» 1s gmerging whic}h{:n‘my’.b'e p‘p‘ljticallyf very influen- -

X tial. Jenkinson’s*article concerps withit some view as the ultimate -
- \Jin ‘pro-censorship. groups-the Gablérs. He shows-how organized
~ s censors combat textbooks they deem objecti nable all over the:
‘ ".Cgl'lllll:tfv'f’»l:"ilt‘“ also delincates what .ffiey obfLJ/two Rhode atympts®

«_7 do expluin secular humanism, as it js dcﬁnw l{!)y-ccrtqin groups and

- o individuals who oppose it. Even thouglMhese ‘groups have con-

* fysed Tgmanism with sceular humignigm, they are causing problems %,

Hoganagites the inflamed rhetoric with .

.
)

. . . g [ FEPREEN
Jdoy.tedchers whe' Espouse huymanistic ‘approaches. He cncourugt;%

txchers- to-write rationales . fpr cverything they teachr and (ovjgn- -
' prove thew c(imnmuication withlocal cammunities. Berger’s es®8y
explores: furtiaer the probléni%__t)f‘_(_lg_fining-ubsccnity,’_cspcc‘iull’y of .
- applylng community 'st‘a‘n(lgral's." She summarizes landmar '
_degisions and the difficultics many' of thqm haye caifse
article on researth into thé clfects of and responsc to rp
" poits out that 3 he hedtrof medt censorship is. the assump
that reading certaiy works has o Acgutiv® inflyence on [li?ré .
As might be, c\pcq‘tqd, the rescafch, Beach shrvc‘ys_ does not gi&'

RS e . ‘A . .- R
wletfinitive answersaabut ic does provide counter-evitlgnee agalnyt
. . Ty, . . . [
clanns about seading capaiiences that appear to jusiily censorship.
ey ; Ten PE Y s€
o - .-‘.-- s " E— .
/ - < SRS . N 4 . R .. .
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S hT/thL tense times we often dight our battles with rhetoric,

Whichever side calls the other the strongest nane and invokes, the

thatsit is ummm_, the battles Consider the thetorie of tha book
_opporients in recent dimes: th\ are fighting :lgbanlt athct,sm god-
less communism, filth, cwruptton, and soctal and j(multal'dtsmtt‘ '
§ ~qumn And they are motivated by lhur-mnnnl‘ﬁung to a beliel’
. - in (:orl de nzocmc v, the famiily,” law and” order, ﬂuulanwntal
_Christian values, priv ate as 2\&11 as publlc (l('ccnc) )xul purity, shd
N - clean lum,'uaq( . . .
: T We lcachcrs ;uc,m'l‘fn pLu.L to: lhmw 5lunas L our\‘lmuscs aren't
o~ - made LhIL“\ of glass,-most of the nq.v&xﬁ\g]l()()l bull(luu,s scem o
be. We ,.m\u;c the First: \muulmcn{ruhm without lm»mg read
the gext of #: we, 5lmll about ‘ud(lunuﬂuc«k)m in a case in which
: " teacher” scems Lo lnnc L\cruscd acagen ~license, We'strain to,
e " makd aparallélbetween book bumings'in Nadi (,cnq' '
cffory of deLH[b to remove a book they regard o dige
if not violation of ong_or more of the Ten Cwnmdn(
- uncomnton (Jucstmn&(mg uluulnrs Llu@(ld)s is *“Censorship:
‘hat'is the nature of the Beast we are delllg_‘ > Beast—now that’s
o T slrm?(' word. It.dught to be worth at “Teast six pulnts in the c’()n-
o test. Bul'h Us consiler ()HL‘Elndndtl()n of this Beast.
He’'s d‘l)[,llL collat’ Father dn(l if he sm(llwul frem high uhoul

t, was sn:mll one that wHén't verygpood®a a(lumull\ and has

rents. A not”

A since been Conso uldtul with others to makc a lgue high school,
*
_ Probably mlngra Foeupturally and rucral 'ihs children are. or -
Yo o soon will be'in that high school. Jle ¢l fundamcntdllsl reli-
B ‘ . - . ' N r~ ot
-~ - \ - 4
. . . . .
. 4 86 ‘
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class ]ll(l;l]]cﬁt‘-.l[)l)lll t

el

porshupy in the Srhuu}?

uun arred u)lljk.l\..lll\t mumllt\ n an muuslns,lm l)lumllstu and

[N

\;(uln \\ull(l .
H¢ knm(\s (m believes, Jdud that's dl)oumsam(ﬂlnnp, opera-

tuﬂnll\) trmn what he hears in church and reads or views in the
meglii flL.ll ]u\unl( crime s ups that, except among girls. who are
nn'thc lnll tcum;( Prgghancy is up; that amonyg all J(lnlcsunts,

‘\Lll(.lk\ll (llbL u,( I8 dgpr‘tm&hm; epidemic pmpm’lmns and society’s
T sponse ’tp M3 h,‘.lb the, condom; that use of marijuana and alcohol

by .ulnluu.ma Is iyde that ()l)l)()i‘llllllllts Lo go wrong are up. lle
also knows tlm(‘(lu Supreme Court has banned from the public
.xL’lmnlutT'»s( religious or other dévotional exercises! that might
rewléred whiat he tries fo teach at home. . .
Now he's told by someone he respects - either by his minister,
or by sdmeone his minister veaches for, or by a public official
he has voted tor that, there is o movement afoot in the schools

e

calted secgtlar hunmmsm ’ 1»1‘ scientitic humuanism™ which s
designed to (1) destroy any beliet in the 'God he behieves ing (2)
undermine purental dllllh‘ﬂll\, and (3) call to question .m(R\tgus
crggle those moral and cghical ¢idues he has been hoping to indul-
gl in his ehildren.

Is it any wonder he panies? His panic tmulﬂu us, but would we
be reasonable to expect any other uslmnsc) Wouldn’t it Llcmullv
surprisc us if, Be shrugged all this of £, sayings “Well v\»lmt the hell-
times are ch m;m;, I puess™? :

I he or ‘m\ “‘of his [riends gets in touch with the hool to com-
plain 41)(\111 \Nlltll s h.lpp( ning, they learn there's a Y8plaint form
they have to fill, outin (n(lui«) have their complaint ad\n(mlul;ul
and dcted ul)un ‘Lhen he learns that insorder to fill out the form,
he has to read all (Tu books that trouble him. The l)ml)lun Is ot
only that he hus to reicd books he is already convince »*hasm-
ful, but he kirows he doesn’t read asily or well. 1Cs nof that he
doesn’t value some kinds ol reading: ‘e reads maps; blucprints,
mstlu%mns. headlines. - But he ruds mostly 1o i@nd’ uutf'; he
duesn’tpead to Ureads™ T . s .

\‘I.n ye becausg he simply doesi’t anderstund, hé mistrusts tlmsc
who doa hd fecls threatentd by those who de, b\ those who read
to “read.”’ *lim(lns aif-his cluldun sit around rcd(lmg to “read,”
whien Mgl they get theigchores done? Before we make a middle-

Kt umum bver chores, leg's remind our>
selves that in many nl"‘lr;llfd[ﬂl(&’)lnt bruercollar Lxml’llcs Lh()ltb

dio not sltr,ml\ wlmt they davin® mu; ll()n’l‘LS ln his home, chores er '

- : ’ ’ © o :
. -v N
.. BRI i . - e
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nota set of (A4 to make the child leariy “industry.” and “respon-
< sibility.”” They arc a set of tasks which, only if they are performet,
will keep tfie family from tripping ol the poverty line. -~ >
o " Buthat’s not the end of it. When he has read all the books and
l'il.l'cd e all the forms, the next step is the confrentation. It’s the \
“hearing ‘with a group of college-graduated, verbal educators who
scem’ always to pepper their talk with phrases like “anticipatory .
ssocialization.” Yes, alyer the reading and the writing, there is the .
talking. Anel that doesn’t come casy cither, not with us us':mtugo-
“ nists. Is it any wonder he seeks some other channgl through which
to express his coneern? Aresthere some new way$ylor relating to
this parent? Can we find any’ human relationship Jother than in-
. timidation for ‘dculilig"\'bilh this honest, confused, scared, caring
- father? s \/ )
Behold the beast!

~

E | F - : "«

P
o The uncomfortabler truth is that we arg all censors. The différence ;ﬂ
18 that when English teachers practice censorship, we call it “book,
sclectign.” We are protected by skimpy budgetsfrom directly
confronting that'uncomfortable {act. When we muke sclections for - "'
clu.ssgn(fxp use or recommendations l"ur(&h'brury dcquisitions, we '
+ take several variables into Jecount. We think about{(1) the budget, - 4.
. the available funds; (2) the\level of difficulty and/or sophistication -
- of the materials (**Are theyhight for our stutlents?”); (3) the ageu-
Tracy, the scholarly and Profdssional tespectabality of ghé materials;
) (4) the narrowness M locus 's. the breadth of appeat? (5) the trans-
actional relationsiip. that “Obtains bétween o schools .and. the
communitics that sup rtghe schools, : e
© . VLets try some of these considerations on. for size. Budget:_As*
o intrigued as 1 am by tllc._qurl/)qct Edition of the Oxford English
s Dictionary, in a tight vear | couldn’t recommend its pur e by
the department or lihrary. There are too many other ways of dis-
P tributing $90. Level: -Even thdugh some teachers of English :ind
language arts are worried about what they regard as the dcteriora{_—,
tion of the langlage, it wouldbe impossible to j_us'tifi',lhc purchasc *
of an expensive, hard-to-find, durable copy of Webstér's Secgrd
International Dictionary (as an dntitoxin for the more liberal third
cdition) for Yhedibrary in an clementary” school. Focuys: If Lawere
recommending some special-interest, suppleméntary “periodicls

. Yor school libryries” in soatheastern Ohio, wvmnld be hard pressedl
R ’ . . . < ! L3
. .Z - 6‘ - ' ) . N ) ! - ' \ o : ‘f4 %
- , : . .- : .
P Lo, 1, ¢ L ‘ .
. . e , '
Ly | J : -
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to justify a subscription 1o 4 periodicil concepnedagith surfing or
skin diving. And ser it goes. But we escape ay, of:much, sense of
- lhc.nlhcrq)ns‘idcr;lliuns beciuse, ba the tine we get to them; we
I R 4

—are usuadhvvut of money., :

- But let me Bare my soul. If someomne gave m¥ 81,000,000 to be- ]

spent entirely in getting books to supplement the sehool library
and my classroom library; I'd have to. confrent my;,y'nsbrimG sef. -
Even i money were no object, 1 still would not pufchase ihlc'wc_mnv‘
- Plete works of the Marquis de Sade, nor the Kama .S'utm,,nq(;;lhé-
" American update of that sccond title=%he Joy of Sex. Nor Woyld
_ Isubscribe to Penthouse or other m‘u‘g;u'bz.il s like 1. It would wot -
be just because 1 was confident™thé community might rise up ih
Lsterm, ;llgh})ugh il‘pmba v would. ['would avoid those publica-
tans because / tQink. theyreinappropriate for a public schrogl

Jibrary. What else is there to sayv: 1 gm a censdr. ‘
. . . . . . . . .
’ I someonegwilled his or her enuredibrary to me for mclusion
. in the scliool ibrary or as 3 classroom library and accompaniced

» that dift with funds sufficient Lo catalogue dnd shelve the books,
© I would s(ill go through*the collection title by title, volutne by
volyme, surting, sclecting, and “ves--censdring, 11 [ re:

.- . the lei\’L'r%d application of the Fiysy .«\l_n,cndmcnt,‘ I’d put the
. %«'nljry collection_owsthe shcw\w' out checking any of the-titles.
/ Ican condlude Shly thatl bel oftn censotship and the only -
: (lil‘l'\c.rcnbc‘ briween mt and he cafyhr- the opel’d brand as “cen-
SORG-is that his or hef stack o'l"r;L' is \Vm,nl”(l”l_jc higher lh'an'min.q.
s When 1 look™at my: chioices, Feone 1trate on tee ones I mean o
include 'in the libeary; when I logk at the other person’s stack, 1
focus on’the baoks he or she wants to keep out of the library.
I'select; they censgma.Our criteria blent: the bboks 1 reject are ones
4  Ldon’t thhik the &nl(h‘t'rl.ufq"g‘czi('lj" tpry thé ones they censor ave "

-

bm),ks_lhcy don’vrhink their children & c'udy’l’or, . -7
’ ;‘ “ . ". ' c T : . o
- . ‘ R ‘. M . ;‘ v
III - s LN o ' o e . ’
PR “

R 1 respeet to thy ﬁ.frqqqcncy and intensity of censorship,
thy/ profession asks, "Why is this happening tg us? What have® we
dore: o desenvt this?2 Td be sure, external forces beyond our
control dnd influence have helped create the situation. But we
have helped, too, and in a varicty of ways., : -

. First, we have unionized, collectivized, aid insisted on bin(ling
arbitration in disputes over=ulary: increuses, reduced class loads,

\/aﬁ?f better working L‘bndilip?./\\'c bad depended for so long on
’ N , u ’\ oy ’ .
P L .
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our own individual ;llll"’(u'il)', on what only we knew with con-
fidence, real gr pretended: the six deceptable ways of spellity
“parakect™s e correct form of “whoever™ and “who wever™ tye
‘distinction bgtween wrish and hiterature; how Moby Dick flll.l“}
sturned out (fardly anyone clse ever Tinished iv). When wo
oursehes at the limits of our authprity and still underpid, wos
astde our })‘lrll(lll fr authority and banded together: with othe
. teachcrs also willing to sct dSl(lL “their particular- dlllh()lll\'*ll.
vible of clgments, the dlamnumn between rocket pmpuLsmn dand
jet ropulsion, the -1mmuld for solving (|u‘1(lmll(, cquagions; ¢ et
“We all bagded lnguhu and 'set out to exert po“u&lp‘u \w)ul('
Jorce where authority codld no tenger persuade. _ )
Don't ﬂ"lﬁluulcxsmn(l Iknow what saluries,are like in pld'ccsu .
where tedehers siill choose 1o or hive to (lq)ur(l om-their scholastic
Tuthority. But what some of us didnde foresee LLCdI'I\ Was.thg cong
sequence of that shift Authority depends- conz—antl Wheii i’s well
applicd, it evokes-respect. Extrung power clicits ‘mlasomsm It~
assumes or greates an a(l\usany relationship. To be sure, thc SUCH g
cessful exertion of powtr clicits a Kind of rc,spul {Nobady mcsscs
avound with or nllulwm mkw lightly All)crl blmukyﬂ’) Juii.ll 'S: Y
different kind of uspul’* C.
What 1, at least, ajed o foresee wa.s‘thc muxtablc consgquenge
of teachers’y collectivizing, 1ts Imppmul parents .hiye collect
vized, Theylve gone national, tgo. The frameworks were t
alvcidy: fundumcntilist’ churches, cethnic special-interes Organi-
-~ Zations, pnlmc.ll specigl-ingigest groups: l\l{;,llm crned. lay
pedflehdd o gdo was take advantage of tHE Lhdll}]tls thatehad
alréady been dug dnd levied. ‘This stunning truth* came honie to
me when the National Council of Teachers of E nglish mu.m New

.

14
# 1 Drleans in l9>i} teachers I’'d worked with ira kashofi at the:
“+ Univetsity of \Llskd m/f973 told me that parcéirts in Kanawha_;
Cotuity,; West Virginia, were ‘in regular_ghone contact and corre-
e spondence with’ parents in Anchorage, Al¥ska. . Yot

1
One of Woody Allen's zaniest linés igfthat “Albert Shankev has .
‘the bomb.”™ Like it or not, we have )ducpl tho del that the
~ paruns now have i‘l tov. ' I BRI

‘ dn(l lmlhc& lhdll we hate prcpdru Im st
e upl Afkin, this has been an uu;cxsc 01’}
- 'fm fuct, NCTEs ,c)chml p()llt} —Is lef I:.n;.,llsh Kachcrs 4.1‘c thc
L\lels ‘We know children and. how. thO} d&ddp’}-we Rnow fiteta- -

. ture and’ the choicés. Beailuble; we l\nuw what it j¢ that cltildren,

nccd to know. llurclorc, we drg m thc ‘st posll’lon to choose -

“
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* “the books. That’s vur right. When we moved from “I'he Lady of
the Lake” wo Slenghterhouse-Five, we didn't lay any L,rnun(l\\mk .
m the community. \ltu all, 1t was \/ukmh our riglats to do that,
W were the experts? We found nuxsclves out on a limb and our
first line ol defense was our “authority.” We forgot that we had
vielded our authority and found ourselves L;}lth in a power
struggle. W hcn our authority faile:dt and our poer proved insuffi.
cient, we retreated to our l)()sscsbl\'c pronouns- this is my subject,

"llust are oy classrdoms, these are our students, The lmub#is,
our studénts are their children, :

Alrwrding to Hugh Prather, 1 think (byt-t could have been
».unuuncalsc ), there s an oriental langudqa \3111(_11 doesn’t dLLCl)l
the construction *my children™ or “my dog.” That kindj or degree
of possessiveness doesn’t ~coanpute” in the I‘uwu‘wu’gm has to
say something like “the children whu IJ\c with me™ or “the dog
who stays at the lmusc I live in."®'he niore tightly the myness is_
affirmed, the more ‘control thes affirmer claims; the less circum-”
scribed s his or her authority, The thing is; if 1 say “English is

N oy subject” ;ﬁgd “thése childsen are my stgklents” and “this is my

© clssroom,” and 11 the parents Say, 'y tt-these children are my
childgn.” we've' retreated o thie American West and to disputes

‘m'clgnnc lelms The heavy qucsu(m 1s this: \Hnah ances, the
parents or the teachers, are claim jumping? . .

I'hey're both claim Jumpigg. ! Ciglier side “‘owns” the children,
- But the parents think they do dn(l thc tguthers often assurhe they

',.,. do. Qur problem is to work out a 5tmtcgy that gcmuncl) persuadg
" parents thay while we are teaching the. children, that live intl

houses, we are not Jumpmg their claim, astrategy that mlqht\gvc

: "-s(» gently Icad tlun& to wanclu if they have a ¢claim, eithcr, or*

* make-them less llk'T\ to dsécrt tlmt claim if they think th,cw ha
@

“~

One.

Third, we have’ hulth to }akL into respensible .;ocuunt therlsio
‘the media, As a profession we have consigtently, if not unanimous-’
ly, sipported thg more gemerous interpretations of the perimeters

of "the First \mcn(lmqu MWe have not with equal rcaponsﬂ)lhgsh”'

supported  the .constramts which pmpcrl) ought to-accomnp
-diyereased liberalization. The'wmore wé advocate freedom of dCLCS
‘the more we should advocate protéction from affront. \\c hav
“\rg‘ucd that consenting adults should be free o read or view any-
thing they want to. er(l or vicew, By the cuvcrs and-contents of
‘recent pcrm(llcals And motion p&_[urcs we m,nght assume that we—
~aind ‘others whom. we have joined in suppurtmg this posnt,mn—ha\cr
. been mofe or, less sucusslul '
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the mggazines are “dirticr” than fhey used to be: But we havcn t<
taken, so far as 1 know; a single stnd with respect to the bldtant
ﬁa(l\utmng and display of those produtts which mvadL\Uw atten-
#tioil of nonconsenting adults. Even though some of us are noncon-
senting adults, we've tajg@h no professtonal stance. Col tquently,
by defaplt we have alig nuselves with the libert; s
- Frightened parents. ,dunt sce subtle (hs-tmcnons we see. The
g Lmguage of The Catcher in the Rye, $he,visual content of Deep
Throat, and .the window (llsl)lﬁl)s of the\ypical “adult’ bookstore
scem, to frightened parents, alle g a singlenpicee. To them, these
are simply differént fragments of the same Mosaic. We haven't
(lunc enough collectively, except defensively, to LlL‘dll) (hstmguxsh
between the {irst, sccond, and' third. The Catcher in the Rye is
(lcl sible not despite its language, but because of its langua‘gc
The “dirty” bookstore lS defensible not because of its wagglow

Ldisplay, but in spite of it _ . M -

"1\"' - | a7 o e

y -
. B v

v
Since we have u)mmlttcd oulscl\cs to a powcr sty ruggle and since
the “Other side™ has also scized power, it’s too late to abandon
that state of affuirs.-dn mietters of salary and- wur'km;‘ conditions,
we probubly have no choice but to stay committéd to or become
, u)mmlttul F ’ndtunmhd local unigns (the American Federation
) Teachgzg br the National Education «Assoctaffon). In matters
«})Lullurl‘ fetated to English, we have no choice but to stay com-

e - "mitted to o become committed to NCTE and its affiligtes.
- © A healthy NCTE ‘means contintied ‘publication 3 annotated
book lists, su thit an individual teacher or librarian, qucsuonc(l
= e hout fthe reeommiendition T of a .paxtlculdr Book can ‘argue and
document that thy choice was not just an.individual one, that the
“book hils been geecommended. and endorsed by a committec) of
: + - professionals from across the country. NCTE can continuc to pro-
vigle, as it has provided, tatlored letters in moral and professional

. support. of’ teacBers-caught up in individual situations. NCTE can, ¥
. continue to cooperage with ‘such groups as the Of'hca for Itllec-
tual ‘Irccdnm of the Mmerican Library - \ssucmtmn ‘the’ Nutjonal
- Ad Hoc ()mmlttcc \gamst (,}nsnrslup, and the Frccdoql ta Read .
- CCommipyegol” the Association - of \mcrlcan’%l’ubhslwrs cte., in’
. umulmdtu{ national efforts to counter censorship. NCTE can Lg)n- .
tmuo o recommend gcmuncl\ professional progeduges for book
e scltion. NCTE can, contimee, ‘through ofticial: rcs’olutums;ﬁﬁ,
, ~ ‘ 7
B & » . - [
o' ‘.
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individual publicitions, o illuminate the problem and call f help,
- from other segments wbscommunites who eppose censorship. But
nouc-of this by itself is sufficient. | ' P
« - So far I have been dealing in the past and the prtsent, in casc
history” and diagnosis. That’s uscful and neecssary, but not by
itself ultimately productive. As we deal with our troubles®and our
' agonies and their roots, weare tempted to wish things had been
. different before and_sxere different now. That’s thinking in the -
< 7 subjunctive mode. The Bsson of the moment is that the subjunc- e
: five-has no fingre, eithe grammatically 6¥ operationally.
. " Out resolutions dnd solutions must pe positéd in the fature, in
()'llll"‘d'CS[,)()nSCS to three questions: (1) What o we want to happen?
(N What will it take to make thi¥® hnppcn’?'(SQ'Wh'a-t and/or how
much are we prepared to ey to make that happen=to pay in
money, tise and effort, and’ sharing of sovervignty? If our answer
¢ to the third question is “‘not very much,” we might as well stop .
- fussing ynd accefbt the present dreary state of affairs. If we concen.
trate on’how we wish things were, instead of how we want them -
~ to be differenfand what we are willing to do 1o make them differ-
. CNL, WC are mir@ the subjunctive. We're stuck in a mode that
keeps us from dealing in any responsible way-with-the future. '
Obviously, what we want. to happen ig that the community will
accept our selecgions of books and nonprint works for basic texts,
suppleimentary_ texts, library acquisitions, and __sup’plcmentar'y rcad-
iy and viewing lists. \*“dt will that require? Heightened credifility -
And confidence in us and, therefore, in the choices we make. Ag1 *
xlo}feiyubove, we have+however unth‘inkingly-—yiu:l(lcd ‘our author-
<oty Maybe we didn’t mean® to, but we did. It's too late to say,
“Oh, ,but we didn’t m(.y that. . . .‘;,\\’c -did it, and probably for
undeystandable. if not dhvays conscious-reasims. Morcover, inthe™
present climate, the exercisg flpmv'c‘r won't work. “They” have ¢
it, too. We are at a standof (48, what's left as « meais for gaining
heighte®ed credibility and confidence? And ire we willing.to pay
for them? e . R : . T
[t may scem, at dirst glance, ridiculgus tosuggest “that English ..
* teachers. are members of the privileged. class. But we ' share ar -
Jeast one advantage with” the privilcged “members of this society.,
. We have-moved into social aggd intelleriyal ghettos of our own-
ﬁking. TNesc ghdtos are notlike thyse of Spanish Harlem, Black
“hrlem, or the barrios of Los Angeles apd the Southwest., Qur
ghettos are not places wherc‘soc" ty has consigned u? to Hve. They

- N

‘

arg morce like medieval walled Eitids, mieadt got to keep People in,
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R -'l)ut to kcJ _Y“‘tlw nthcgs ()m We live less .m(l lcss undlx lllL‘ sCru
% pm umt\ \\c hive nm\ul luthc an(l Lz(nhcr ll

,ny nl:
o living=.
o not enjoy (,ws w s stutus yet, “but at least. we don't h we th bc
above gll 5uslnunn Well, maybe that's not quite right; bt at
we are no longer under a [llnL‘hL,hl It \vlmt we do 15‘$§liicml '

. fewer pm)p]c see it and suspect., v
Whitl ave musl‘(ln now is come out of our closets, to come out
from lmlmg, Lo rencgoti e our social contraét with the commu-
nity. Our heightened credibility lies in personal - diplomacy. In
';lpi(ll\ lnuc.lsmg nunmbers jye must join and take ap active part
I cominunity gl()ups, mwite parents to sit in on book sclection

groupg, and not just on LL‘llb(ﬂ'blllp (and il we're short of ggod
speakers, let’s lnsl agonize over und then do S()mctlum7 abaut pur
povertyv); csl,lbllsll stronger links with public librarians; mecet the
4 s lress gk coming up.with onc extra brown bag lunch {ot alocal
o A1 ™o join Lhcf\’wlish department for lunch); go to ¢hurch (un-
ss that would b l]\l)()tllllt.ll, n \vlnch case -for God’s true sake,
’ - ostay home)s wyite” ashore, clear letter tp oan editor. It’s shuttfe
(llplum wy,+to be sure, and we're all on the bus. Let’s ]us‘l $ort vut
. the best stop, for cach of us,

I know, I know. This all ykes time ind we don’t have-extra
time. But whit will ll profit English teachers if they get all the
pupeis nmrrul but lose the books? Or worse, their subjece.

Part, of our plight stems from the fact thiat, in protecting our
ulum)\,, nnl\ under pressure do. some of us admit our profession.
And 4t domes out’in-the end as a confession. Let’s resolve nev or

. again to conless x)ur'pmlcssmn Rather, let’s ploCLum it from the
coutset. If peaple ask of us, *What do you, do?” lcl s say 1t right
out: 1 teach E nglish,” or “I m an D nghsh teacher.” No cop-outs.
s -Never .u,tun “I'm an u{uutm or “I'm a high school teacher,”

o “l'm inte” education.” No, and for one very good reason. ‘Fhe.
mqumtmn won't stop lllL‘TL They'll want to know what we teach. ..

o Even i we 51(lLstcp_.ln(L sav, “Eighth grade” or “Mostly juniors
and sgrfOTsX they?ll bore in. “But what-do you teach?” All that
priorSeagsion drives s l)lL‘S(...lpd,[)l) into confessional cowering.
However We word it, the message comes out, ’l’lcusc accept/
toler: uL/l'n rive me, for I teach Ln;_,h,sha .

g v, s forcover, let’s el -th teuth. Then, when we hcar_._thc stock re-
« 7 sponte, “Well, hglicssn I’d better watch nd§ grammar,” let’s=reply
» [4 N 4 ! ’ -
<, ¢ i - . N .91. ~ ' ‘ .
. R v v , . . *
. e * 4 -
;o . N .
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: m lun(lamcnmf'uulh "Lm)k il you promigendt to watch your- .. " -
qmmm‘u I won’t lm\c to watch mmc.«.\& hy don’t we lufk, not AR
o%' “’"‘l(h" A 4 ’ ¢ e " -ar ? D . ) .
' CThe Jase--line of- um-(ltlgnse Zmider plcscm mu.unwlangcs nm\ R
SN

: bcumw ur time, the first line of mu.nflp.nst, It won’t be the First

' \mcn(lmcnl Ir won't be the fortress of a profession. 1t won 't be .
the wall -of a discipline. It won’t be %u fence around “our’ Llcle- : -
rooms, It will rest on your credibility and ‘mine. What it will
probably be is an open door. Through the door the parent will” -
come and ask, “Why did you let or ask my son or daughter to read

: uxis story or poem?” And the one of us who's asked will say, “Do . o
o rc;llly wonder why? Then P glad you asked: Let me tell” . .i
you, .. e . - . ) ‘m:.
+ =l the parent feels lrc(l' 1w dbl\ us<and not a national \vlrc'?eh‘kc ey
and it we feel confident about the ghswer, we're all home free. 1f <o
, o . P . I ~
they won’t or we don’t, it will comg 1o be Kanawha County on a ; !
national scale, - B ) ». .
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Fed by increased taxes, union lﬂlhtuncy,' liberals in power, and
godlessness in the public, schbols; @ number of u,lu'uc()nscr\\/i}ivc,
far-right, and furdamentalist groups are showing remarkable suc-
n acvcl()ping a grassroots political structure designed to
restrict soctal legislation, reduce~spending, clect like-minded per-
sons to public.olfice, and turn Americd back to the basics. During
a time of distrust ‘6f government, public apathy at
conflicting” results of educational programs, the fconditions are
ripe- for a well-organized group of trut believers to exert in’ﬂuence.
‘tar bevond their numbers., R .
. AsTof_this"carly 1978 wnting, it-appears a ngw right-wing coali-

tion is@wrging i Ameriean politics;: a coalition led b scasoned

politicaNultraconservatives with “sufficient funds and grassroots .

support to influence the 1978 Congressional clection. Widespread

tLe g ’ - .
=“Revigw ™ .+

polls, and" -

apathy, on one hand, ahd deepiseated dissatisfaction wjth the’

social advances of American cducation, on the other; can be ex-
pected to move some eitizens to suppost the growing campaign to

-

clect ultraconservatives.Whether we like it or not, American edu-... ...

caught in the web of chan

“ducational support is a function of puplic opinrion, and weé ar
ging, diverse
about the future. :

R B

'

. petar - ot ¥y .
, - . T, ey o
thgconser\'atlves and the New Right: = < :

Evidence of the growing urg;{nizﬁ;ional support for ultraconserva-
tig_politigs-may be found.in a recqgt report from.the National
C(mnitt'cﬁ"fdr an Effective Congress.! It notes that unlike cam-
paigRs of she past, the new evil is not a communijst conspiracy;

and conflicting dcbate

the new cvil is liberalism. It also calls attention to the ability of -

« ) L]
96 ' ’
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: e ? ' . . N . " . . - 1 Cp :
LY Clouds on the Right”’ . . T ) P \37 .
“ . . *J .‘ . N b . ’ “ P \": . @ we e
- . N & B ._“«1‘._".‘ - e B ‘9' e . v - 0
e ‘%'.-'111<je\\".[{'ight td influeiive public opition and sces this as consti” | ®
tutidg u source of toncegn for educators- ard. for he, future of - 7
public schools. A partial list of the morevsignifican New - Right
. . . e . . ” v
‘. organizatiens imcludes the followin o . e .
‘The Committee for. Survival of aFree C(‘lxlgl'cssu'(CS!"C . estab-

lished through the -money of ultfaconservative Joseph ‘Goors;, and |
' now headed by 'P;iV’t"@rich.‘pa‘s't president of the conServatge -~
Heritage l"olfn_duti( 1. The Committee plans to raise over .throw
million. dollurs to elect’ ultraconsérvatives- to Congress jn 1978, In
' 21976 the organization spent over two Million dolars to elect ultra- -
‘ consgrvatives. . ) : ' : N
The Natignal Conservative Politicul Action Committee (NCPAC),
associated with the growing influence of Richard Viguerie, politi- }
cal fund faiser and ewordinator of the Wallace campaign, hopes ‘ TS
spend over four million dullars for the election’in 1978, - - S
ot . The Gun O®ners of Amc'riczg‘hcadcd_byjolm Birchleader H: H,
" Richardson, plans to support candidates opposing gun’ legislatign
Ctbdtin p'ructice.silpports‘ only arch-conservatives. '
-The Counel for National Defense, a.new entty from the far/
- right, plans“to defeat senators and>congressmen who “believe we D
. sho_uld\-tukc ougdiational dcf&nsq dt,_dlg{S and spend thém on social- ‘_,"
Tt g ional defense dallags and spend th : o
.. ¥he Conseryative Caucus (I'CC), dircctor Howird Phillips claims, :
~is “*going after people on the basis of thejr Hot Buttons.”? The hot
o buttdns Philhﬁ?d(cscribcs mclude, among others, gurm,control, capi-
Ctal pitnishment, Ranama Gl  ERA, and taxes. TCC is creditetl
with U"’f‘fcfing assistahice to Anita Bryant in helping het¢ampaign. e
- *gonational. -, ¢ - . R e k -
Key figures behind the New Rightappcar to be Richard Viguerie, ™ ..* |
Ronald Reagan.JOS'éph Coors, ind Phyllis Schlafly." ' : 1
_ Richard Viguerie. & major engineer of the New Right complex .
/;1}(1 fund rais for a numbBer of conscrvative and far-right groups >
. icluding the Wallace presidential.campaign, claims, “There is new - \
strength in the conservative movenfent, a strength that comes from .-
single isyue organizations jomning forces with broadét eghservative
groups th defeat legislation. A coalition politics, as praggfced by
conseryapives for the first time “in recent memory, is having a )
profoun® impact on the Congress, the press and the countrya™3 ‘
Viguerie ‘estimates his organization has- collected between twenty-
five to thirty miltion dollars to support ultraconstrvatives through, |
: 19_77 and predicts Kis organizagion will yicld over forty million
during ’78.4'_()ut of distrust of the liberal media; “Viguerie has
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cmbarked upun i nms‘snt direct nmll Lqm‘pguun \lguLnL 5 hg,Ad
" quariers near d]ls Church, Virginia,-contains 3, 100 compuum/c(l o
- hailing tists . from L(')llb(.l‘\"lll\(. .m(l right-wing contributogs. It is™ 7y
“estimated that Vi wmru ‘sends ont aiaverage of five million picees
o of mul aoondh.” Terence bllulll sinethe Neid York Times, reports
~0 that keaders tthe. New Righe regularly meet with Vigdevie o
unmlmalgun H)lg(. an effective far- nghl coalition. Unliker cim- -
“New! Right is prepared to aceept partial
svidories tlml "the ol 1t woukd have: rejected. Vigaerie’s, target
. Cin 978 UL LS o le] > s many lll)(.l"llb of byth particssus possi- ..
ble with Jlucmgc wnscn,unu, mgn who can mﬂuuxa puhq
' and help élect othtr conservatjves.” ¢ L T
s« - Ronald Reagan supportess, and ullmcm:scr\'dtlyj to the rfgh’t .

p.,ugns of .thepast, “thy

of the traditional Republidan paity, aré pressing Ao establish ate
*unnmh’nq buse tor political power. Reagan’s Citizens for the _
Republic continues to provide money to defeat candidics for * ¥
the Hoyse and Senate and to cleét those 5uppnrlmg lus program of ¢
conserfatism. Supported by"a radio show and ll(.WbdeCr u)lumn, o
the GiMzens for thic Rtpll[)ll(. have *been uccwmg funds at rthc"
. reported rate ol $100,000. per, month ‘md have ACCess to oyer one ©
'“ ~milliow dollars from the Jast presicential campadgn. l)urn‘g an off:”
L yuar election when traditionglroter turnout has tended to be light
© A ind the RLputhdn p s.at a forty year low i mcmbcrslup, .
, rf— it would dppmr we i he begmmng smgcs of an mgertstmg

. _L_Jmtdl q.uclupmmt o VT .
/x $AL a4 mceting of motetate RLpubhcans C.Lllcd by chlugan (g()\-a-
0 crifor. \\ﬂlmm G.aMilli&an to discuss . hgh‘tmg the takcovcr of the. ,

,bpartys l)\ the New Right, nngwssnnuk]\(')hn B. An(Lﬁm the third- -
ranking leader.of the R ublicans i the Housg, ¢ ed that “ex- - |
tremist leL{L ‘elements who claim munbcrg}-up n our pdrt) ‘scek T -

‘(o expdl therrest of ps from the GO Gsing their pwn arbfirary

= philosophical purg gative.”” Saul dricdman, a writer for the I\mght-
"o jgleer papers, has obp erved “inlegislative battles’in Cungrtss in .
political fund raising; in mnbxlumﬁ support on controversial issucs .

.ot v llnuu;.,lmul the country, m wmmm, k(.) off-gear (.1(.(.11()115, and

¢ ~oinsheer intelletual cnergy and talent, the' New nght has ows

- Tw hclnw(l the traditional Republican establishment.” ..
Lndusun‘mg the strengtly of the New Right is glre [ist of Ic.glsla- N
Ctive winnmers.in thic John Birch Sotitty voting index for thig session” 'y

.. »l Congress. In-the House: btmcn Svmms George Hansen, Jamies

) - 'Cullms, Robggt Stump.”Robert Bauman, "Eldon Rugds and*  Phillip™ ~

e (mmc and LIrN: McDdgtd, a'mcmbtr\of thc”erch Councll, have -
‘ S(malc Orrin Hatch, Pyul Laxalt and  ~
Garn arc given hlgh o

4
§

<
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- 5((»1L5 n? lrum 100[m ()b pmccnt bm;h (_l)llbq,’l\d.ll\c lnﬂudhu ands v
. sipport gf- r‘u;h(Lst pnnul cs uuul’(l have, chn tuycy c.lmcd of ten?
’2 . - N
. vei Ay app when Birch lwl( Hpcs, dres strong uppusmun lmm L()ll i
VL servatives su(h s W llll.un pBut klev umd Russ&ll Kirk. -

_-°'; A Jos -ph (,.(mrs, ~an ulu.t‘{(nnscr\an\c mnflu‘nullwndnc-’-\\.ls ap-
L ; pmrg &l twr ti?sa‘Bu.u(l of the Gorporation for ,I’ul)lu Bm uk:.xﬁtmq Sl
Je Fthe cl %N b\,,fuh Bresident. \I\Uh rusrgucd 8 lk, avas @t (,()nlnmql 51 '
ke (l'uc Jn l)dll‘ te a’cendlidy of mtuOst lLsu‘hmg from hig Iclc\gsidu .."' )
- INE Su\xu\, W lll(.ll dvas 1q)on'tuﬂ(’?lcsant‘(l to counter the Hberal™ '
] “mcdia,” " Coors; Is r(p-urtul l() have finaneed® or Lumnblugl‘ to. i '
""humbu ‘of c‘xmscra\atnu, and; rrghunnb GaUses sucm the John'-
Bl bucut\‘ 10 \xg\lcn 4 lul Agnew, dad the Contmittee Tor te " . 7
tfnn AdOof a Fred Condw S (,) B Phe CSFC s designed'té -~
,,' (l(.\tg‘ll ll)Lr.ll’ i uldldauéa o e nauo,lml L&l apd the! prnm@ mmcrc e
s Paulsdd. &cwuh, ."(,nhrs man in \Vds'hm;,ton e, al(lc L() '
Scagtor Cark Curtis.'? 3y ﬁ’hnl‘hu‘; .lsblbtdllLL‘ of Richard Viguerie,® . .
, .l.l(lp political - ()lU.lnl/Cfl ‘bm the Walluee ¢ .unp‘ugn f‘ull(lswvcrc L e

« Uedifgcted o such sultracenstnative | Lan(hddtgs as C. R‘ owis, e T,
lmmbu ol the Gouneil 1 die” ]u‘hn Bln(h 5/)@&{}, whostricd A, & .
IE SITCC sstnll\ to “defeat, A .lﬁkl s Sumlpr Mike Gravel. \lthotlgh Y

Eaots.. Ty news his. tolded, i ay pc‘rrs*.l at Cmns 1s c\pcnummg o
Nitceess in a new and pn],um.xllw wmiuuuﬂ mg‘muatmh (lLsxgngd
_ sLllullmumscrnmsm”tnIlii‘: Apflerit m‘bubhu, oo e A
LT Fhe Hletitale g’ oun(lalum greatgd: p\(llflxn(lc(k by Cg)pés M f:/as ,
~ . fupted m 1()13' oas a4 tax- (S..cmpb S\J‘L»}fnmtun 1" ﬂmﬂ, ldﬁk 1o
)Lﬁ,)p}u‘ll_ uxnsu\&u\ai Rlcologhk, freg ctiferprin individogNibe
hmltdl gmunlm:ﬂg\ dnd\ rungs.al%mlm[ driansc 143 P4u “; . .
"@rulf L thes luun‘d@tm first presic gnt, q,pnrts m}tml’ }ntcrn,ﬂ o
uonv umluuc was q%qh p‘ ked .m(l sent ugoors: f’rmﬁc-_,_f B ‘.';_.;-.

» \xe.\v l)unnu tlu l\ few a;cars lh} f’lcx{ttagc [()lL)ldd.Lll)n s _: o
gr()\gn zngnmc.uwlv ' lundnw’ SOULLes .m(l’mﬂucnu', u«xmmxsmgf.“ -
..
o thxpt\ fult:stime Staft” hicmbiss, ten rLsL‘ucT) assxsldms, and g;l &
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ﬂw H‘Uluuc Ldumidt‘um mduda ‘.‘-._u :

el e e F - A .
RN Rc);‘hmcé‘B‘mJ\ e W dsslst)llkc mm(ﬁd groups m dudopmg AT
'@i .. lbleL‘b.dnd [lmmu tm ‘1mp¢u,l on l]dllo‘bd.l Ta‘glsl‘mc)n 2 -
A . 4 sl
e e (,ommumutmn I\Ltwurk R kers bunmb'wﬁ}ch m- TG
M : - Al
v ‘: ) Ltlldpb Jdtolog\ froth consu\all@c to "tars rxght.. Lawrence, .7
»~ - 3 3 .
S 02 \Lcl)“mal(l, ()J the Birch Coupcil, ‘1}1(1 Phyllls buhymﬁy,. haver, -+
2 N '_,' * “chm adv erul as spml\crs v B 3 .,,j. N, e
[t “'\1~ - '.'1-:'
i Mashmgmn Brrdmu su‘ne Ca dLSlgncd ta mtol‘mTegxslgturS‘ 'v, 0o
T ol l:e\ mathrs l)clc)rc Congrqsvn , 4'*,, _ SRR
i T . '
" . o ", e Ty [
: ,-"j ‘ L T T e
bl -,.'."":_4:‘ oo T

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

- in public schools, is the coordimator for the National Coalition for
Children.?® Her 'bouklctwm’fm in the Schools: 4n-

¥
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B  J. Charles Park

Model Citizens Program . . . designed to assist persops-in_their

]

local community to study their loeal school board, legisla-

ture, cte. ' ) .

Education Update . .". ncwsletter to individuals and ofganiza-
) . ..

‘ligns r¢porting current issues in education.!®

* Education Update, edited by l‘)r..,()fmlcc McGl'ruw, apﬁcars

‘designed to establish communication between conservative and

fundamentalist private” school organizations regarding funding,
curriculum content, and educational issues at the state, local,
and national lcvgis. McGraw, an active opponent of the Mondale-
Bradeyfias Child Care Bill and Man: A Course of Study (MACOS),"?
anddn-endorser -of the Conlan Amendment, which would have de-
niced federal funds to support so-called atheistic secular hurmanism

Issue Whose Time Has Come, published by the HEf age' Founda-
tion, argues that the cause for the precipitous deterioration of
learning achievement in our schools is humanistic education.

Children are . . . being taught at scliool that moral and social be-
lie‘fs and bRhavior are not necessarily based.upon Judeo-Christian’
. principles being taught by most familics at home, but should be
fashioned instead to suit the wishes and convenience®of the ma-
jority of socicty as a whole."’l. :

The Heritage Foundation will be remembered by some educa-’

tors for its active support of school eritics i awha County.??
However, later developments suggest their’influe¢d will become
more pervasive; the Board of Advisors and staff are politically
ciffcricnced gnd capable of influencing issucs. Examples of the
emerging style can be found in its campaign to stop big labor,
launehed by a fund-raising letter signed by Senator Jake Garn of
Utah. And, in Education Update, the names and addresses of com-
mittees reviewing federal funds for education were circulated to
subscribers in an effort to- reduce federal funds for educational
projects. With a curfent mailing list of over 70,000, the Heritage
Foundation program and political expertise should conti to be
a source of edugational interest. . . : . N

The American Legislative Exchange Council (ALEC), whose

board of directors includes the last three presidents of the Heritage

* Foundation,?? publishes a booklet intended for conservative state

legislators throughout the nation. The booklet includes, word for
word, legislative bills that can be introduced on a number. of

topics, including education, 4 Amopg thebills affecting education,

. oy
.. A
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the 1977 edition of Suggested St Legislation included items ony L
free enterprise, parental rights, teacher proficiency, school disci- -

. pline, and a bill prohibitjms forced busing. A quote from Onalec ~ #
-t McGraw, whose degree isﬁguvérnmpnt, is included in the book-
lci::s' introduction “to legislation on.values of education claiming

.

that:  ° e . ) N

-9

. . .
Y R )

- ¥ Himanistic education is the lategt manifestation of the So-called -
v progressive life adjustment philosophy' that has dominated our, |

‘schools and teacher education’ for decades. Humanispic education

- “placesall” emphasis on the child's social zind psycholdgical growth,

s« . ‘instead’ of on the Jearning of basjc readin% writing, ‘thinking,
’ communicating skills, and factual knowledge. PRI : :

.

In Junc of 1977, ALEE invited conservative legisldtors to submit .
bills to be included in the next edition of Suggested State Legisla-
tion. The chairperson of the evaluation committee for review of
bills to be includéd inthe 1978 booklet is Donna(J. Carlsom,?6 a |
member of the Arizona legislature and of the Ambriean Opinion

. Speakers Bureau, which bromof‘cs'a;]ohn Birch Socicty viewpoint.
It is likely that the results of ALEC’s booklet will have. an impact /. |
on state tegislators and education. L 2 , :
. :Phyllis Schlafly and the Gampaign against the Equal Rigl}t/s'

+ Amendment continués to gain headlines and impact in statc logis-

latures across the country. Phyllis Schlafly, a frequepgs speaker at

a l‘lumer of conservative and right-wing gatherings 1Muding the

Johi\}iirch Society, includes a potentially significant feature ins

her okganization’s membership leaflet, the Eagle Forum. In the -
statement of purposes is a reference to education which declares a
belief in the right of parents tp insist that schools permit yoluntary
prayer, teach the precepys of holy scriptures, use textbooks th t
do not offend theeligibus and moral views of ‘parents, pepfhit

* childeen- to attend schools of their neighRorhood, and use fext- 7
books that honor families in which the w8man’s role as wrte and :
motheris primary 27 D~

- In December of 1976, the Phyllis Schlafly Report ci "ukated an
address by Jo-Ann Abrigg, president of the Committe¢/for Positive
Education, in which. she claimed, 'We pagents are fhdeed paying __~
taxes to school systems that hire teachers and plrchase educ
ttonal programs that fill our children’s minds with garbage zmas
utilize psychological techniques to-condition odr children to anti-
christian judeo philosophy and religion.”?8 b

1f, as some suggest, the ERA moyement js doomed to failure, it
Is quite, pussxiblc that the opposition political organizations ar
grassroots systems created through Phyllj

. tion an attractive_target.
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uhgmus fund: uncnl‘lhsls estimated as - high  as lolk\ qyllmn[
voters.?? Stme segments ard clearly associated with far- n;,ln inter-

‘estsin opposing publft education and Lbldbllshlnb privirte schools

i

‘devoted 1o a return to basics. The® rmwlh of fundamentalism and

private fundamentalist schools. slmulﬂ Taise scelous questions ye- -
galding increased pressure on public school financing’ ‘mdx’umculd ..
The Institute for Creation Rescarch, Inc. (ICRY-idevotedato “a -
revival ol belief in special creation as the true explanation of llu )
origin-of the world, "9 ICR will sepd free matertals 1o any pus(m
who w111 present thein formally o their s(,houl board.2! Among
the publlmllun; that have: qcncmlcd controversy s HW;‘L
Search for Order i ,pm[)h xity.® In Indiana, Texas, r’Q\‘mms

Wennessee, and California The text has raised debate. 3 In Indi-

am, the text was adopted by the state textbook corimitted, but
later ordered removed by Ju(lgc Michael '} l)u;,gan whd asserted,
“The book's claim that it presents a batgnced view is a sham that .

breaches  the 5(})41‘1“()11 between L[lllltll and state voiced by
Thomas Jefferson."3* ICR has grown umsx(lcmlﬂ\b as a result of
reneyed interest i evangelical fundamentalismy The nnphcall(ms
for Tuture L‘l()\\'lll and influence” ypon, school curniculum and
financing 511qul(l hot go ynrioticed? |, . .

Third - Cumn) Kxbhs‘hcns offerymaterials (lcsﬁ,ncd to mol)xluc

> conservative Chrstian? political base. The matéeiald, written for

v
~
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the most part l)y Rus \hll,{un a former campaigner for B‘lrr\
Goldwater and Ronald Reagan® include One \(lttonLun(ler God. ¥ -
Walton's thesis suggests, among otherythings, thd??G()(l is an ultra-
conservative who 18 against cdercing persdhs into _]()lnlllt_, unions,
against having to piy for public school material tliat is offensive,

‘anel against h)rcm; ¢hildren to attend school.3” hapter 6, “Arc”

Public Schools Ruining Our Children?” sitggesté the root cvils are
compulsory cducation, curriculum, and finanging (taxation).’® In
the study” guide, Walton's students” are asklzl to ‘“*consider lhc

parents in Kanawha :“xlunl'y, W. Va., and other school districts.

‘ms in your arca?) Later they are askdéd,
l")n39

Are there similar
“Have you audited the nuiterials used in your Jocal schoo
In its In the Spirit of 76: the Citizens” Guide to Politics, 'Third
Century Publishers prml(lcs details on how to organize*a pulmcal
campaign.¥® . o . y

~ . \ ;.. ‘ . »
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Third Century Publishers should not be casily dismissed. This
[)lll)lisl}ixlg company has been closely linked to Bill Bright of the’
Christian Embusd: and Campus Crusade for Chris‘l.‘-.” Ultracon-|
_servative in‘lcrc_sts‘ufc aware of the potential. Richard ‘V'rgucr-‘_ig_hasi
been quoted as sz})}ing, “Iie next real major arca of growth. for

[ . - o . . N . .
dhe conservative idcology  and (political) philosophy - is: amony

evangehieal people. YVwould not be surprised if in the next year you,

“did” not see a massive effort {0 Involve them, "utilizimg-direct muail

andYother lc.'chniqucs.""‘ ) )? ,
“The Old Right . '

The John Birch Society includes asspeakers burcau, a publishing
company, and a numbgr of front groups capable of cxerting pres-
sure through some four thousand Birch chapters contrplled and
dirccted by Robert Weleh:43 In March of 1977 Welch called for
a’major cffort to establish l‘iv}‘ hun(llZ‘\d'_i‘# Reform Immediately
((ERIM) Comniittees in cuach congresSional district to lowér taxes
through less government:* “\We are confident,” writces Welch; “that -
pressure will continue to grow if thoudands of TRIM bulletins,are

distributed throughout cach and eve ry congressional district.% -

> Birch fnvolvement in the anti-ERA movement- appears to-be

7 ~much strohger than the general public may recognize. In a series

o . . . . 4 .
of close state decisions, it appears the Birch influenge has in’'some
. Cascs, n‘?dc the difference. “We wish wethad space;” wrote William

of the Birch gstaff, *to.describe int detail. the fantastic
~cAfort‘put forth by s many Birchers.”*¢ An example froin Nort}

tive. A Bir.ch&sccl.ion leader comments, ““Though the JBS was Ycer
publicly mentioned, the leadership positions were filled, and the
movement's-success was made possible by our people, arid I'am -
surc the enemy knows jt, %7 v . :

Birch cffectiveness in influencing public issues and candidates

)
‘

has, in some instances, been crucial. Referring to the election to

'mber,-Lawrence Mcl)bhal(_l, Welch
writes, .. . as carly as we could, in 1975, we assigned an excglient |
full-time coordinator to work in that [Georgia], Congresskonal dis-
trict aloné.™® And, in the Birch petition drive to get the United
States out of the* United Nations, more thar eight million signa-
tures were submitted to selected congressmen il(f976.49 :

Congress of Birch Council me

1
.

P .
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i ‘Slmuld the Birch efforts (o influence the growinganti-tax move-

. ment e’ suuusml cddcators -can antic¢ipate. a moye to rc'(lucc

Liberty Lobby, a \\dshmstun -based ()I‘L,dlll/dll()ll with severa]

. “devoted u)nst\dc'
cirédlation ofi{ffie \/)()t[quzt, a mujor lobby pt
from 40,000 \, 1975_ 10 over 100,00Q_and is actively A(l\unsmg
v 7 the aims of sitfflar groups across the country.®® Martin A. Larson,
a stalf writer iR _-pul)hshul a numl&r of books encouraging PG
sons_to refrainifiidm payving their income tax. One such book, How
. Lo 1)(]( nd Y A "flj against the IRS, includes the pmmollon"ﬂ
_remark, "‘H o million taxpayers would follow the advice and
&l in my manual, IRS o])cmlmns would soon-

l)lcult\t&ntr(m to, the anti- L{F movqncnt The
1b

ication, has grown

pul)hulu)m, \‘fr()nl groups, and their own publishing firm, has .

become impns fi\’S'_ Addic McBrearty, indicted by a federal”

grand jury for’ \ dbl()l‘l rucwcd the Lobby s lecrty Axwur(l
“as head of she’ URM :
g some mémbd \\
Lobby. The vadiy

stations daily.??

:'Ssagu ()l Al)Lrly Lobb\ iy hur(l on ;54—0

Ammcan pubhc opmlon In one Gallup
¢ 47 erccn,t of the rcspon(lents deseribed
themselves as n‘s.,ht‘_( enter,” 32 percent us “left of center,” and

A only }0 pereent gs ‘:\5‘ ddle of the road.”% A[though the figures
can be varwously it "‘ted, it i1s glear that ultmconscrv‘ltlvcs hope

to draw 'strcnglh‘ fr m}‘t e prevailing' mood of*discontent. At a

~© time whcn t.h lm(htlo . umlmon for suual lt,gxsldtlon composcd

_de that thL next cluct!on will be a key
{t_", luturc direction of sta;c and ndtmxul

¢ “

sol\mgr the lencc ari
factor in determining
- })I()gl.lmh

Conew llg]lt and u»nsxdc '-Lt‘p prabable ¢dnscquences for cduudtmn
NI _ H, us seems plC(llleblL‘A v)\ ard.on- ‘the verge of another round of

ultriconsetvittive plLbSlllL wlnl mlght cducators cxpcct for the -
L, fature?

,a

- “' ‘. . .
~ Althqugh it may be lpo\‘urly to predict thes hc issues that =~
¢ .
may surLuL mn, uluuﬁtmn, it would appear that @ s, progressive .

K i g . ," _ . N
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social curricuka in the area of human relations, busing, and federal ;

TTunding for educationid prnjccrs,“wilf become priml targets, So
tod, we might expect to see increased concern regarding program
devetopment in thd area of women’s treatment intextbooks, spe-
“cifically, A réview f text mulcriuls‘rclzll,ml..jto the traditional role
ol women. Such-afreviegdyhis already been suggested by Phyllis
dSchl;lﬂy to anti-ERN grdups across ghe country. A related matter
brdgardil'lg godiessneks iy e schaol can-be expected 1o surface as’ g

Cwe witness the growlh',of:'fuiidunwnlaﬁsl'(-_vrg;mij/.uli(ms, someof

“whiich are quick %o aleept the-claims of the far right. It is likely
this pressure will occur under the guise of fttacks on secular hu-
manism in‘the schools. o . , .
Ateissuce here is not the right (;rf.;[)ch();IS within socicty to ex-
press lhcir'vicvs regarding public cducation, R’uthy'r, at issuc is
the capability " of gducatars® to c_ffccli\"cly.rcspon(l to organized

pressurcsfrom the New Right.$ ‘To-be cothpetjtive in the market-- ™

place of ideas regiges tovls-and sl}ru{[‘gi‘cs that are cffective in
molding public opinton. Tn this geward, a significant clemend in re-
cent moves by the New Right i§ the organized ability to influence
public opinion’ using organizational tools that most educational

L organizations cannot match at presynt. : ) 5

' Today, a disparate but growing grassroots support system 1§ ripe

orTcoalescing into a politieally effective campaign against public

cducatipn costs, curriculum developmentsand liberal education.;”
During a time of public apathy at the polls gnd withdrawal from
concert with sociatproblems, the clifate is very favorable for
tight-wing, ultraconservative, and evangelical rightjsts to influence
Jegklation, funding, and curricatum. “The ‘New Right is moving,”
and theyre goiig to havg an impact.”%6 -
. Educators would be ‘wise ‘ln.cunsislcr the warni

¢laims Viguerie, ‘."l'llcy\lf' organized, they've golﬁltyl i spades,

g clouds; we,

eould bd b for a major stoem. - .
° TN . g
o N o .
A, \.f . .- y ' , . -

I. “Guess Who's R&gygng for Congréss?"’ The National Committee fqr an,
ve (\:(mgress, 10 Flast $9th St., New Yo'r’l, N.Y., Oc‘tobcr 1977. d :
Billpicvert, “Collision Course: New Right vs? (hy Rights,” Caprtal

s (Madison, Wisconsin), 1 August 1977, _

JY, Consercative Digebt, Septdmb"cr 1977. R e S ::
% “The New Right's Strong Ambition Is Fueled by Huge Mail Campaign,”
“Ngut York Times, "4 December 1977, p. 73. ” e
v

5. "David Gelman, et al,, *Is America Turning R'ight?';: )\/vzu_s'uu'(’f_z'.’f 7 No-
vembBer, 1977, pp. 34-44.
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6. ference Smith_, “Opinion ig- U.S. Swinging to Right, Pollsters and Poli-
(ticians Btlieve,” New York Time)y 4 December 1977, p. 73.-See also “The
‘New Right’s blroug Ambition lsd ueled by Huge Mail Cdmpdlgn *New York -

Inn:s 4 l)cumbcr 1977.. 13 4 L
New York Times, 19 Stpluu[)u; 1977 p. 26. "
! 8. “Hearings lbclu,dulcd on Coors Nommauon ()enver Post, 11 june
1975, p. 35. . .

Y. Sce Stephen lmags “Coors Bucks thwork ‘Bias',” Washingtan Post,

5 May 195, Also, Stanhope Gould, “Coors Brews the News * Columbia

- Journalism Review 13 (March 1975) 17-29.° -

" : . 10, Stephen lsaacs, “Coors Beer and Politics--Move [East,” Washington
N . I’oat -H\lly 1975, p. Al : .

. , R Charles R. Baker, “Coors on Tap,. September 9-10,” Homefront
' (Scptunbtr 1975):36. ., =~ ' : )
.12 Ibid. T L
. 13, Isaacs, “*Coors Beer--and Politics—Move East,” p. AL’
o _> H Leaflet: *“The " Hetitage VFoundation: Introduction,” The Heritage
. ' \ Poumlauon 513 C St N.E., Washington, D.C,2 0092, Co. _
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1975, p. A5, : . .
. 16. Leaflu “Heritage Fondatidn vs. . . . Brookings Institute and: Big
. + Labor.” The Heritage Foundation, 513 CuSt. N.E, Washmgton D.C. 20002.
: 17 «Baker, “Coors on Tap, Scptcmber 9-10,” p. 38. - .
/ 18. Leaflet: “The Herifage Foundation: Intfoduction:” .
i '19. Group Research Report, 23 November 1976, p. 39. Congact Weslcy
.o McCuen, 419 N&w Jersey S.E., Washington, D.C~20003. ~
! . *.,20. John Conlan, “MACOS: The Push, for a Uniform Natioral Curr&cu
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‘ 23. Fdwin J. l-«:‘ulncr "Execiitive Director, Republican Study,._Gommxttce
. and, President, Heritage Foundation, 1977. Paul M. Weyrich, Executive Direc,
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Foundggion. Fran Walton, Past President, Hemage l-oundauon

24,1977 Suggested State legislation. American LCnglalva Exchange
“ Councxl 600 Pennsylvania Ave. S.E., Washington, D.C. 20003, 1977 .
N r’5 lbid., p. 51.
"o Letter distributed June 1977. American Leglsl‘mvf Council. 600 Eenn-'
' sylnnm Ave. S.E,, Washington, D.C. 20003, . .

, Membership leaﬂu Eagle Forum: The Alternative to Women s Lib.,
. Box 6 Alton, 1. 62002. _/ . .
.. 28, oJo-Xnn Abrigg, “In the Name ®f hduutlon " The thIIxs Schlafly ¢+

- Rep()rt (December 1976). . Yo ‘f\
. 29, Robert Sherrill, . Elrhcr (,mmry for P!‘LSldenl " Playboy 72 (March
1975¥:170. ° . .
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Z\ol’md and Mel Gabler have turned their Fexas homc in Longwew i
‘ mt/o ‘the nation’s largest textbook veview clea,rmg house »1" As the
f6unders of Educational Rescarch Andlysts they. “hc}p the. ‘editcas.
. ionally underprivileged.’ As a service organization:we dre dedicated
/ o Melping: purents who gre cm:cerngd about what, thc1r Chlldren'_,
/ are being taught.™ SR N -
" . In the¢ mimcogriphed 4nd printed mdtcrldls madc aydllable to
/ coitcerned parents by Educational Research Analysts, the Gablers
/ " make statements like th f(,)llowmgr I D ,."
~Until textbooks are Zangea’ ’thcrc is np posslblhty that cnme, “: )
violence, VD and abortion rates will do anything but contmuc
to chmb . . . . o
- ) M | ‘ -
Textbooks mold ~nations ,because textbooks largely determine
(' .how a nation votes, what it becomes and whera it goes'4 -

A

Since they started reviewing textbooks in 1961 and proted‘tmg .
‘th[ thcy consider to be objectionable content, th¢ Gablers’
‘ efforts have paid dividends. For example, in one of the printed
, shccts they) distributed to intekested parents i *1977, they noted
‘ " that*last year “God gave parents a number of Victories. In Texas’

' alone, the. State Textbook Committee. did a godd job of selecting «
_the best of the available books. Then, the State Commissioner of
Education removed 10 books, including the dictionaries ‘wnh vul-

—_—

. gar language and unreasonable definitions.”” —_
) A(_cordmg to aprinted s sheet distributed by Educational Research
4 » Analysts in Novembeér 1977, the success-of thic Gablers has not

_been limited to Texas. “Mrs. Gabler has travelled much this year,

. including six weé¢ks by invitation in New Zealand and Australia
. . ’ . - ' K
b \. ' s - ' . -
108 . . ~
- ) !
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| !eﬂey s dccpuntwot thc Gablers, Wthh w‘m flrst p(tblls}wd :Latc in-
:}9’76 was 5 ‘Qurfh p'intmgby early:. 1978 and it Was' ¢ Ju

= from many othcr. , -'. Most are. by pagc paragmp_fk and lmc-'
prepared by pareats. for parcnts, and’ conslder the' age level and
. knowledge-of th _studcnt icy concentrate on pomtmg out qucw

" tionable’ content. ... .10 .

‘A concerned parcnt who rcquests a set- ot rJ,vncws rccewes thls;
advxce B e T PR LA P

.'v4 b"v

. There is much that you as a.parent’or c.onccmed tcacher can do,

-'but- you 'must ‘observe- some. important “do’s’ and- “don g™

o : Athong - them, reverfrotést any- textbook untit you have person- - -, .
- . (. ally examined the 'quesnoh\ed pornons in the* book\ {orbagks). ¢

sy 7 involved. To do this, our reviews can be,of great hel/p toyour .-

5, X < Always try to make your casé to key'/a';d leadgrs and one or-.

e . " miore board mcmbers bz fore cenfronting your 'school or makmgs_-
ca pubhc protest LTS educators ygu are an “outsider”’ who is “in-

. fnngmg.. in: ‘their” area.when you quéstion, or even examine,” ',

~" school sub)et.t matter. Thus, because. of professlona] pride, even .

"good, cancerned educators will feel professxonally bound to de-", [ =

fend what thty are using.!l - - A . ,‘ = ’ “f'
_Included. in the packet of review: that one t:oncemed parcn
rccewed from Educational Résearch ysts is, a copy of i twenty s
" seven-page letter from the Gablers to the Texas State Commissiof: . B

er of Education.'? Dated August 9, 1974, the Iétier rcqucsted the ~ -
~ Commissiotier not to accept the Gmn 360 Reddmg Seriés for use ’
in Texas. Fhe Gablegs'madg 163 objections to ten of the readers
‘for. grades seven and exght 'In their letter, which they provide to
parents who request revxews of the Ginn series, the Gablers cite
gpecific paragraphs and’ pgge numbers in “the student’s or teacher s
. edition and quotc thc questlonablc passagc before gwmg thcxr
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uesyidn; 3’ "‘What ire 'sorie
ces” thlcauge fu!ar in pcoplt,
Té ",Chuosc oné” of Lhusg éxperic
Bl WOuld d g .

question; ';l‘(d“Wh.n is: h(. mL.mmg ot long h.ur lo_ thosc'i
whb/ﬁmgm vhject toit?
1ay does’] ng ha)r_mc‘ {0 you?

Awak cnmgs

TP, b(J par. 8, lmLsJ and
b 61 par 3, “Oh God

Oh God.”

P 6 pas y
()b;ecnon* Depr o
P 69, par [ h' §4~3 ‘“[l wus so; fals¢ so: poin léss” How could-

lthe) sing“af - the Lmd of t.hc lrcc uhcn there was sull racral dxs-‘.",'
. crintination?™ ' .

. ()bjf. tmn. M.njo u) oi pcpple are fre
i Co frcc 5 ".

Pp 67—/0 slory txtlcd'.. "he “ff:  Club, ™ rel ates girl's's rugglc to: S
bc actepted by thoe artificial,. cruel in; crowd Is acctp cd at’ the .
f another gi® dlgmq L g R

()bjecuon'. Vluous ériie

: '"401) thc Curvm Ski\}
e means thzt you ;f'nd, can: hold comple
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Pp. 81 86 title, “\\ha! \re(hc Doldrums’" L : Cov e T
()bjectmn HB slorx At sx]lg )and~a w.nstc of time ewcep( for pure. .. .
. © amusement. . e LT . S
* Clumms E : c ’ L
P! dP 17, par. 4, lme 3 . thc day apiico‘t’; were ripe enough to
J o steal. . . ." -, . 3 -,
: . : Objcn non lmphcs th.u lhere is- nothmg wrong thh stcalmg ‘ ’
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r -are chond our reckomng" Wlmt
.you thmk thq‘thé events in thrs

PRarH

v - P:ta7 first” f;achex s notc .“lhc\u (Luther) has’ i luswc force. .
L N rccalllng \1artm I.uther and Mdrnn Lurher ng jr both-
- Cl'S - Q . IRETLEP :

()chcuon» I‘hesc two men should not bc put in the smme cater S
gory Max”m)‘l uther was a. rchgt

] xccd in- lexas ”A €
. Copy “of ‘the legter of ~ .

! 26 ot thc 163 objcttxons WONS, honored by the Texas. =~ .7
tate Commlssxomr of I‘duc‘mon The twagty:six ob_]cctxondblc
pdastlgcs ur ofh.nsnve \vords were delac l’ or an_ entire. story or

lnXLSf\}TlCS

| SC c:n caugorares thc reviewers
‘should use¢ for summdn/mg objectx nable content in textbooks: - b

(1) Attacks on Values, (2) l)lstortcd L'ontt'nﬂt (3) NngthC Think- - . %
mg, (#) Violenee, (5) Academic Une\cdlenéc (6) Isms Fostered’ I
(Communism, Socialisin jntcrndt}on'ahsm) (7) Invasions &f. Pjva- :;'. T el
<y, (8% Behavioral Modifcation, (9) Humanism, Occult,.and other - - -

“Religivns Encoumgeﬂ and (10‘) Othcr 1mpox‘tant h(fuc.«mpnc}l
Aspecl‘?” : VI

.
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(Luther) has’ al

P, ‘517';‘fir.st"fghbhei"srnotn-'

*Fleti
\ '."'recalhng \1artm I.uther and Mdrnn Luther ng jr 3
) “.w-.crs.{" e, i L. !
_ ()bJCL[l()n’ I‘hesc two men should not bc put in th<

dedicated, non -

gory . Max”m)‘l uther was a. rcllgl

N

» ,,"objcmnons do- nut ORY

_stamped comments'3. on\he.' ¢ opy 0
jections; 26 of the 163 ()bjCCtlonS WERE, honorc
Idtc Commlssxoncr ol I‘ducatlon Ihc tw

"h".pocm was,rcpldccd in the IC\J.S vcrsmn uf the Gmn
Ihc' bIe:s (fo uot whtg all of-. e '

S c tc:n caugorare
hould Lise for summdnn g objectx nible content
“(1) Attacks on Valaes, (2) l)lSt()rt(,(l L'onteth (3) N
ing, (4) Violenee, (5) Academic’ Une\cdlenéc (6)
(Communism, Socialisin jrltcrndt}onallsm) (7) Inv:
¢y, (8 Behavioral Modiftcation, (9) Humanism, Oci
*Religivns Encoumgcd and (10‘) Othcr 1mpor‘tan
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112 s . Edward-B. Jenkinson
. . , [ \
e After reading and rercading the reviews that the Ghblers maited |
to a concerned parent whoowas interested i the (:nm 360 l\c‘ulmu'
' oSeries, anln\\ul the outline o find uprcstnmm( ()l)JL(.llUl]s
Fen typieai ()l)JL(lluns are recorded below as Lht\\ appear i the
reviews, If an objectionable passage is cited by the reviewer, that i
. noted heres The objections are also recorded according to subhe

mes in the outline,

Cmyvthical, 1o

Attack on F .ll‘]ll\ . llnnu, and Adults

In Ginn 360, stories are presented which depict parents as st

“and idiotic, such as inThe Relactant Dragon ™ (Level 12), where

the son knows more than the parents: and,-again, in the “story
“Curtains tgr Joey ™ (Level 12), where the antics of the children
save the parents trom looking stupid. JTo further have children
doubimyg parents, $tonies where children solve adult problems are
presented, such as "The New Fence™ (Level 6) in wlmyh the objec-

tive s clearly stated: "Unddérstanding that children &in help Jdulh

solveproblems. 13 ,

Attack on Bible and Christianigy

. . . ‘ ‘
P38 vol Man the My th-maker), question 1, “How is Deirdre
like Pandora and bve? o007

Obfectiom: This last omparison between Pandora and Eve mis-
leads ehe student into erroncous beliefs that Eve's story’ was

¢

Attack on Morahtv Stealing

Lhovot To Turn o4 Stone) po 300, ol 2, %6, " lhere are some

people who would censor the tales of Rubln Hood, for they do

stem to support an outlaw and make the life of crisne scem glam- .
orous. It s shown in this story | however, that Robin Hood felt he

did ot bhave recourse to justied,

Objecuon: Stealny and Inghway 1obbery 1 [8ic] wrong any way

vou look atit. The end does not alwavs jusufy the means. !’

Attack o Fixed Vilues Cersored
Ouestions with no firm answer .

Po39 ot Speculdationy), topie 2, "Plan a pancl (hz oaston Lased oo

the tollowing topic. Compufers are incapable of creative thinking
and cannot replace man’”

Objectton~Infers [sic] that there can be more than ot answer 18

It todd *.un(\'nl Farors ool tact

P22 vt Man the Myth mabor),,SE (tade i o Lo,
No o one ve ever honown iy shat he appralsy to be oo the sua:
tace " Could Charlie s statcracut sllgL'L\( that it Consiats of noany

kind. o metamorphoses?

. t
,’)'l
1\ o
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113

~ Textbooks on Trial ,
, ()bjc‘cti(?x The text is trying to stresSTharge as being the major
thing inflife. This .is not true. Change has ng reliability + it cause
[sic] the personality Yo be shattered. Remember that the word
- uscd in,this assignment is "‘metamorphoses.’’? .
- . o\
Negative 'l’hinking—l’rejudiciul : o .
. ‘
Student Textbook page 72, “There was ariot on our block, and
** there were a lot of whites doing most of the shooting,_Spmetimes
some blacks would come by with guns, butfot often; they most-
ly had clubs.”
Objection: Infers [snc] that whites are bad’ .xnd‘bldcks are good.
Talk about diseriminationh! There is no story in this series that
: depicts the reverse!20 v
. Negative’ hinkipg——Sk-é‘f)Lical h ;o P ,
J.E- \of To Turn asStone) p. 106, col. |, para. 4, lines 1-2,
**“T'here's a sucker born every migute.’” .
Objection: The P. T. Bdrnum pllllOsophy is sccpm.xl [sic]. Thisis
a dcprcssmg lhoughl i/ :
- * ~ v
:\c;idcmic. Unexcelencee - .
Inappropriate content and pictures » '
K- 21-29 (of Questions), pic[urcs’
Objection: Pictures with no identification. Fhis is an eighth grade
reader: not just piclurt:s.22 .
- + NN ’
Isms Fostered - -Communism not treated
realistically (tov [avorable) )
1.E. (of To lurn a Stone) p. 187, .. Of An Organization’ con-
centrates on the promotion of UNICEF.
L Objection: UNICEF is a known Communist front. See “Fact |
Finder,” Oct. 16, 1969. Vol. 27 Number 23 ffom Phocnix,
Arizona. 23 . d
~— Humanism
I'eacher’s Manual Page 147 (for Qn the Edge) Part 11, 4. “lu

marnttsm is an attitude about life that centers on human Values.”

Objection: Constantly, thoughout the stories, situation ethics

which is the morality of the religion of Humanism is offcred. Now

we even find the definition of Humanism. Nowhere is the defini-

tion of Christianity given. What ever happened to “equality

?

-‘?24

[he neatly two hundred pages of reviews that examimed contaln
. e . -_—
many morc objections that could be classificd according to the

outline's subhcadings and that 1 did notusc in bBsting sar
tions, Howeve, additional sample objections would n
- L]

C Lo

1(;5)]
t

¢ ubjue

l;lu\'/idc
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14 - _ ' » Co . Edward B.gfenkinson

any more insight into the ature ol the complaints about literature
textbooks and basal redders, - . !

In a one page anwouncement in which thee call themselves
“vour consumer ady ocates for education,” the Gablers Lu:gc their”
sup’purtcrs to *exchange and share reviews.” They note that they
“need a copy of every rdyicw possiBle. We welcome textbook re-
vicws primarilyv," but also raviews of 1lms.;1n(t library books. Rest
assured that your reviews will be sent nationwide o help others,

Shortly after 1 accepted the chair of the National Council of
Feachers of English Commhittee against Censorship, T lenmed that

the, Gabler reviews “arg indecd  sent nationwide. !,‘ vows
.:i;id/m:ulhcr materials abgut oljectionable (e , -es
have obviously been used by concefhed par S~ at
Lcnsoring schoolbooks or courses in"at legst thy - afty

st California, Colorado, Florida, Minois, Indi.... . « Min-
nesoly, Missouri, Ohto, Oklahoma, l’crmsyh;uni;f, Texus, Vermaon,

Virginfa, WasHington, West Virginia, and Wisconsin, .

b Gabler-distributed reviews of* Man: <1 Course of Studyv
(MANCOS) have been aused by a number of citizens’ groups o
protest that sociid studies pragram, which iyas developed with
funds from the National $cience l"oun(l;ltiun.‘ Reviews, comments;
reprinted editorials, and: suggested petitions from  Edueational-
Rescarelr Analysts have afso been used to challenge courses and
specific teythooks that deal with values cldrification, the new
math, science courscs (especially those that "do not include the
crealioMst theory), role plaving, sensitivity, training? sek cduca-

cton, and nearly b innovative cdacational proggums. l"in;lll)', the

Gablers mlistribytea great deal of information Sy, sccular human-
ism,t the religion that they believe s being taught i the schools.
Fhey obviously hope that their work to rid the textbooks and the
schools of Sﬁ@(_“lll..ll‘ humanism will pay dividends,

Inthe meantimel they continue to_fight for basic cdacation,
As Nomma notes in Textbooks on I'l.'I'(l/..’ "L think the pendalum is
swinging ouravay. If the movement 'kccps gaining strength, ye'll
be gomy back 1o the basics - I€arning skills, taditional math, phaos
nics, morality . patriotsi, history that iy really history | science
that 1s s tenee, and tan play for freg COCrprise coonomics, 26

Che Gablers: are ol iously Convine ed that they know what'is
bost tor America's children, and they have the dedicauon, “the
dive s and the spig \&(:(Im\c theiregoal Apparcntly they have
hugdieds o dedicate. ’Iu“u\\(;ln, tou, since the number ol CCtlyol
ship madents i which Gable dissibated watcals we used is on

thie tise

b,




) Textbooks on Trial
] L

-
v

There is hitde.quest
put public cducatjor
tion now is this: Cyh/teachers and administratprs throughout the
country unite long

¢ -
a ) . ~
; Naotes y / .
/ I. Sce printed ]"{wcl entitled, *“The Mel g,ublcrs L.ducational Research
/ Anadysts,” Novergbler 1977, The sheet was included with a packet of materi-

i als thyt the Gablgry sent tq 4 concerned purent,
Finted sheet distributed by the Gablers entitled, **The Mel

¢r Advocatts for Education.” .

2. See green
Gablers Consu
| 3. See minehbpriphed sheet distributed by 1h Tour
Considerat:. .
4. Sce nutey
50 See note'2,

. . -

6, Secnote I« y

Victor Books, 1976), . ) v
s, Hcﬂ.'cy, Textbooks on [ rial.
Y. Scenote b -
V100 Hefley, Textbodks on Trial, p. 205,

Il See mimeographed strip of paper included by e ‘;Aublcrs m then
packet sent to aconcerned parent. :

12, Letter d&lcd August Y, 1974, 10 Dr. A\vl. L. Brockette, Texas Education
Ageney, Capitol Station,  Austin, lexas, from the Ml Gablers: < mimeco-
graphed copy ot the letter was included in the packet that the Gablers mailed
to w concerned parcut when he requested reviews of the Ginn 360 Reading
Series. ‘

13, Speaitic objectiond m the mimeographed letter have been stamped
“lThis Secton replaced in Lexas adoption™ or “Deleted or changed tor Texas
‘ adoption.™ * :

14 Mimcographed outhine enuted, 1 extbuok Reviewing th Categories. ™
I'he vutline was included 1 the packet that the Gublers sent to a concerned
parent, ~ -

b Mimceographed feview distuibuted by he (xub[i:}:)“llcd, “lThe Ginn
360 Reading Series .\ Criucal Xnalysis,” by Mrs. EveNwParise, C P.F. imem-
ber from Winternville, Ohio, p 3 .

16 Muncographed review disuitated by the Gablers cauded,  Van (.
M th MakerLiterature, Uses of the Imagination/Harc ourt 1973 /Hgh Schooly
vtudent's Edition/Review by Mostn | p.o1H : N L
19, Mimcoygraphed 1eview distiibuted by 1he Gablery coutded 7o Turn o
Mene /G and Company /1970/Redding, bth Grade ™ po3

18, Sce note 12, p 1o
19, See note I, p 24

» Cee -
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4. See dust jacket of Jumes C. Hetley's Fextbooks on irial {Wheaton dll.:
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116 4 - . o Edward B. Jenkinson

< ot .
20. ‘(rhmeographcd review distributed by the Gablers entitled, “Specific
Objccuons to Ginn 360, p. 16. .-~ Jes '
21. Seenote 17,p. 4. . . - "x
22. See pote 12,p. 20. a
P 4 . - S
23, Seenote 17, p. 6. b . : :
S : ;
. 24, See note 26, p- 14. 2 SR ' Lot
25, See note 1. “ ’ S
- 26! Hcﬂes Textbooks on Trial, p. 188
- ) ) \
* N a4 e ) S \_,
{ . - e \
¢ " ﬁ 7{/ ‘\" ’ !
. 2 AV {
‘ N
~
/
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rL10 'IS'S\CC_Ular'Humanis.)m thfffﬂ(.Rél'igion‘f o
.=~ of the Publi¢ Sghodlg "~ . = j

J R . “~~ K o .. )
. . . ,« - . : ) . L. . _ . - ) )
. \ " ’ . 3 . .' ’ ‘ , i )
- - v/ -
RoBert T, Rhode - . ) .
Indiana University o . - R

B ¢
) “WHit do you mean by ‘secular.humanism " the pri \£pal asked. s .
Halooked bewildered. 57 MR
N ,“k‘réligior} that teachers in this school are teach{ng,to our chil- .
* dren,” replied the spokesman for Parents Watthing the Schools
(PWS), a local organization whose goal is toid the public school
of objectionable textbooks. " Your teachers ate Secular Humanists
wha are causingyour children to become anti God, anti-Christian, L,
. and anti-American.” , : i . Y . ,K\ v \
“You havg to be kjdding," the principal sajd\with a smile.
“Not at al'” shouted armember of PWS. “HaveYyou looked at . «
* the boofs used in your school? Take the English$books, for ip-- :
stance. Th¥ stories in them are violent, filthy, domplétely lacking -

in morals. . . . . -
“Stop teaching from these Humanist books,’” Fpther, PWS

member demanded. “Don’t our children have oy rights? Situa- . .

tion ethics cause our children to believe there are no absolute

- 'moruls." .
The PWS spokesman said, “Get rid of this false religion.”’
“But what is ‘secular humanism*?"" the principal asked,lovking -
trom face to face in the crowd of PWS members. ,\

4

Parcnt groups, like PWS, and .‘spl*cial interest groups dissatistied
with the public schools for a_-varii't,y of reasons, are calling many
tcachers  “sccular humanistsy” particularly those teachers who
teach within humanities departments or who follow the educa-
tional philosophy of humanism. Thesc highly organized groups =
apparently are coufusing terms which sound alike butdactually
have widely different mcaningsw“llumunitics" sounds like “hu-
manistic education,” and both souyd like “sceular humanism,”
which one critic of education definds as a religion that *“believes
man is God and rejects biblical staddards of living.”" i spite of
the confusion of sound-dike tenms, the parent groups and special

/
|

L
L gy

|2
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' e , N . i . ‘ -
' . Robert T"Rhode

Hs -

! . ~ ,
\ INLCrest groups can makd 'j‘lic label of seeular humanist stick—at
least long enough to e Llp‘éghuuls‘, school boards, and adminsstrd-
tors in a series of time-consuming confrontations. S
l'c;u"hcrs_‘within the field (‘ot’ hum;nﬁ(imnul the only targets
¢ tor attack. In ohe state, Ure schools of many citics: an® towns
Netround aLarge metropolitan, arca’came under widespread attack in - -
C v \’hc -{'ullmvin&_ dAreas: sex .L'duéu(iun,'suciulugy,’ values }lz_n‘ﬂ’ic;t(iun,
scicee fiction] sciencE courses with cmphases on evolutionary:
- ~theory, aad, of course, hlxinfnni‘ﬁ\'s. The cbmplnin;mls called all of
these areas examples of secular ha nanism. o )
State and nadtional growps arc spreading their literature across
the courrtry. Theig b(mkS,"br(}chur(:s, pamphlets, and letters scem, Ve

i}

» to include nearly all pul;lic s(‘*h(ml teachers under-the Tabel of
L sceubr humapist. Apparently these o o ey 1
Pohew \’villYng to launch y , ik on 1 schools.
) L ~Bowing is u partial liQ‘t‘ing ol séate, mational, and local
. organizations or peviodicals cnncéf&(l with sechool chtl\fuukgund
teaching methods: . = '
N
America’s '(uuwc, Ine. = % Frederick County- s
532 Mam Street o _ Cwice Federation
: New Rochelle, NY. 10882 ,l"'r(:(lcrick, Marvlund 21 7(-).1 B
he John Birch ., l'liﬁ',“cl:i[ug(: Foundation
Socieny Bulletin T 513 C Sueet NUE.
395 Concord Avenue \\,';lshi,,u_,‘[(,”‘ D.C. 20002
, U Belimont, Mpssachusetis 02178 Lets Improve Today s
ﬁ o Church League ol Amicina Education (LITE)
S22 NS Pxnspml Street 9340 W. Peorta cnud
' “h('.lluﬂ, [tnaois GOS8/ Peoria, Atizong 83345 _
Crizcns Coadition ( lhe Babhara M. Movis Report
PO Box 1765 . P.O.BON 41u ‘
! 4\“‘mu‘\ CNew York 1220 Ellicott City, My land 21043
[he Cruzens Comnltte Fhe Navonal Educator
ol (ﬁ.lllh‘»rnay e, PO Bos 333
SLEEOS Pomong Mo Fullerton, Calitornta 92032
1 Fullerion, Calitonna 926 2 Ll x\'cb‘wull\ ol Patitot
b Aol Réscardh Letter Winters.
Analysts, o ' tsox 20030
PO Box 7018 N l’.m...ig_nu, Calttonaa v lus
Lonwview Teva, AR Pocents of M sota, b
Frow b oandguon PO Boy 118
PO Bosvalo St Faal Paok alid, soos
Nt Tonas 18,
/ 4
L.,
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Secular Hiemanism * o ) . ) BEERET:
° . hd N . '\ . - : ) 2o
" Parents Rights, Inc. - TANX FANX .
12571 Northwinds Drive  * + The Independent American
Stt Louis, Missouri 63141+« P.O. Box 636 - L
Santa Clara County Citizens. Littleton; Colorado 80L20 -
Action Ogmmittee Opposing  The Truth, Ipe. '
FLE (Family Life Education) 3400 W. Michigun - e
. S:m_] osc, Calitornia 95125 Mihwyukec, Wiseonsin 53208 -
The Phyvllis Schiafly Report \"uqf’lg Parents Afert ’
T Boxo618 _ .- PO Box I o T ’
© " Ahton, Hlinois 62002 " Isake Elmt? Minncésota 55049
. Nppve | FTEY Cuhxd‘hu_m.nusm s

e i authoricaanism,_ They seemto fegr that the
will be destroved if secular humunism.is‘rampum"irl .

Famuly unmt \ : :
the schools. The Barbara M. Morris Report, June 1974, states,
. , < . N . ¢
Bused on the philosophy™of Godless*Segulur Humunism, Hamanis- ¢

te education is'designed to promote und inculcate the principles

. ‘of Humanism. . . Phe Hymanistic child rejects his Christiun heri- i
tuge, his Christian parents, Christian beljef and our Judeo-Christian
cthic.? . e

Avcording o the abon e quotation, sccular humanism causes chil-
o+ dren o become und Chiristian they no longer elieve in God after
. they have been exposced to scealar humanism in the schools.

.‘\i"('ul'd“l.ﬂ W Fhe Heritage Foundutipn, organized groups of
complainants are sceking an end o the teaching of secular human-
st which is considered o teligion. by wiging that botl, the courts

il stattitorny Laws be used agdmst i

Parents, tedachers, and ClUlzcus “actoss the Hallea, ol crpcd with
the dute s the tan supported schools toward humamstic educa
ton tand acadenng dcdi'nc, we confrouting the question i their
local conmunniies, in the Courts, and ur the halls of Congress.
Fhe public 1y growimg more aware L)f';!llc"'illt'\lllll_\ of using tax
dollars for the support of nonthgisti religion. Secatar humanisi
i the achools s indecd an ssuce whose tune has come 3

It scaims that parent groups and spoctal nteres Bloups are rcady
and willmg o fight agatnst secular humanison, whiel, > obten nnde
syiuonymous with “htheisin ™ In 1 Chrs tan Mothers View of the

Vadwes Cluritication Program o conceined parent wiilces,
A

Plos o adle s ool oo battle .t bt 1o vut 1u dhie open thal all
sho love "God iy 1oalisd i 1 tighe wow or torever lose the
CPpertiigy to save then chkdren and his nagon from golug
nretnevably che 1oute of atherstic vae wonld collec iy isig tow ard
which the goveramond paychologhits and cdacatons we pashing

they

[,
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- .. N .~y ' -~
. Raobery T. Rhode,

L . - :
Now lhcﬂ)fxblic school is muk.ing a frdittal attack on Protestant
xclhu.s And they make their attack by using our children:, the
- voung are grist for their mills, and the voung'come from us. They

* use our children to form'a secular-humanist Aperica. 4

CThe above quotations seem 10 indict the public schools with wag-
ing an “attack™ on Christianity.
If all of these (lllnl;l!iun\ e
o S wdeth
el g IS as Lt of L(lULd.lll)Il detine 1e--can be
+ tormed. According’ to state and national groups dgerying the

teaching of sccular hunmmsm in the schuuls a secular humanist is:

4
“wnu-God. The secular hunmms( wadnts to lc‘u‘(m(l down tmm
His (lunng and n].ll\l \l.ul the sovereign of the universe.

- \ntl (luuuu.lc\ “The sec ulur humanist hopcs to (l() away with
- © presant governmenits and make the world one huge, Lot ditar-
) 1

. 4 L state. $

Anti-family. The seclar humanist undcrmmcs the family
\ coneept, denies Christid _valucs that arc taught in the home,
) and prcuclus te the vouth of America that there are no abso-

lute morals. T . .

Ant-Christtan. The secular humanist preaches the religion of

Secalar Humanism through textbooks and by means of the,

tollowing  teaching  techniques: values clarification,. moral
cducation, human development, family life and human rela-
tons, affccive edacation, and psychosocial learning, to name
o l.('\\ -

v
N

. Lhat i the natwe of the Tabel tha scbeany applicd (o wachers,
libraitans, wdministators, ad publishiers acvoss the United States
today. That s what ts meant by being branded o Secular Humanist;
the person se branded is anti God, anti-democracy, anti-family,
and antl Chrlstian, .

Ihe hteratue bicqacndy, tctars G the tenttyimg elfects that
seoular humanists have on childien An example from The Barbara
M Morrs Report, June 1974, -

.. “oop
The "suveoss” of Hamantsth Ldacation can Lo scen i thie paad

uet young people who are ahenated, cordused, Lheptical, oy nical,

atnless, suicidal and jusC plain unhappy 3

oo de teas hiaas alloge dhy produce such Tunbapya Ty aruny ]""l"l"!
I3y tcaching valucs dantbicetion ) situation cthics Tanthy HfCand b
oian telations, and so on N O thes Anl)]u ts are bouad together

[
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Secular Humanism

in the package lubeled secukar humanisng. Seok |

muany forms, from’ humani ~ cdology, oy
Al ot alfectve education
Ihe complainages : OVEANIZALIG N e o cac oy
: Srgonjzed by values dlnnication and sitiation cthics, One eritic
o education expresses concern that secular humanism in the form
of situation ethics may lead children to reject Christiunity. .

Chrristian children are constanily bombarded with stories of situa-
tun ethics (it’s all right in>cerwain.circumstances; or, in dther
. words, the Humanist philesophy- that any ecthic must be looked .
at and decidedsygpon by the “situation”” from which that ethic is

viewed). How ;tsg will it be, under this kind of bombardment .
{from the textbook and the teacher's manual) before children

begin first to questipn and then to doubt the very fouqdu’tion of » Ty
“his own Christian-Judeo morality the Ten Commandments.

- -

I'he same source. then e ncludes: N,

-

Christianity.is based on a beliel in God and EHis absolute laws, the

Tep Commandments, are the moral code by which to live. On the

other hand, sccular Humanism states that there is no God and

bases its morality on situation cthics, thus denying that there is .
~ . arightor a wron.g o‘r any absolutes.® t

According to the above quotations, situation cthics is helping o
crode the Christian beliefs of childremr Secular humanism scg{;ns to
deny the absolute authority of God. ) ‘

What recourse is avatluble (o teachers under attach? Ave teach
ers to blume lor the attucks? The second question has a detinite
answers teachers havd brought several of these attacks on them

“selves. The problem begins i o lack of communication; teachers
frequenty have not made 1t cleas why they were teaching soles
thing.or what it was that they were teaching. Teachers have not \
awavs communicated clfcctvely with students or with parents,
and the fuck of dialogue has produced misunderstandings of moun
tanous proportions.

“l(' ﬁX'Sl (illL‘b[.i()n, “"What 1o aarses, Is> wvatlable Lo teachors undos
attack s more difficnlt Gl aitswer, Onee mbunderstandings be-
tween teachers, students, and parents have reached the altercation
stage, 1t may be difficult to solve the problen. There e, however,
\v;i')"s"ln prepare tor an eventual confrontation Oue way 18 lor
departmients within o schiool to develop written philasophies tor
what thogg deparuncus teach An English deparanent, for exaan
ple, shotld ™ have o witton philosophiy” that answers the quaestion,

“Whiy cach literatiae?” ALo, schools shoul.d develop avarrtien st

™

¥ L,
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ol procedares [or dealing w. i, . Thus gevery comp¥int
directed against a school coula — handd along clearly delincated

channels of communicgtion. Ao, ddparuments within a school
.

Cshiould write rationalgs {or the books ' those depagtmgnts use. It
.~ 1Y i

15 not cnough, however, to have philosophics, progefwges, and
rationales in hand; tcachers and administravors ‘must also be dable
to ¢xplain those Yationalés. to any parent-w concémed Citizen.’
Teachers must have good reaspns Tor yvhul?})e-y teach. After all,
academic” freedom may soon be a thing ol the past: Already, in
some ipstances, the shield of, Acadimic freedom has beep picfcul
by victorious uppnnc{)ls of" certain textbooks®and teaching tech-
niques.. o . ,

A teather under attack -could explain that hdor she 1s not a
sacular humanist. It one traces the origin- ol ,the term “sccular
hamanist,” one finds that it is the name of a specilic religion, but
that rchgion is hot definedras critics of education define it Only
by a rather large streteh of the imigination can one assyhe that
nearly all teachers are wetual secular humanists. The literature from
state nd national organizations that are eritical ol the schools

‘of'ten cites a ULS, Supreme Court (l%-&ision that proclaimed secular

humanism a separate religion. In June ol 1961, the high court, in
“the case Torcaso v Watkims, 367 U.S. 488 (1961), termed “secufar
humanism™ & religion but only v a footnote to that decision. The
foolnote refened to a decision by the Fist District Court ot Ap-
peals of Caltfornia. There s indeed a church of secular humanists,
and ohie congregation was ivohed m litigation in California, This
church srather Uneantan in oudook and docs not deay God’s
extstenecs the charch simply does not deal with God in an u.v.cxl
wave Rather, the cduach focuses on human lite at the present
motent ’ !

Fosa dhat all s ncandy ML CCachans e mambcs ol this Chuarch

s o say that (Cachiers e not Protestants, Gathaolies, ]('\\.\_ or
~ .

mombers b any of the Luge muobar ot religions that are alloswed

Preedom vo worship m s couttny by sirtue of the Bill ot Rights.
Clewhy o dhie detnation of secnlar hunantsng, aspeaihic religion, s
not the dehatuon that cittles ol l)llt)li( cducation are llljill‘g. These
gioaps s Costlzed upen s tean that mmula{ikc “humdanities” and

humanns e cducaaon,” and they we bent &pon lubeling weachers

“across the counoy with o o dedmed by then own standards.,

Hovw did coraes ot public education atrive at their definition ol
coule haaansm e In 1935, the Lunows cducator John Dewey
stuncd chie “Thumast Mantlesto 17 o docament that Toohed (;:[)
tints e allv conand Aercals tatae and tred G, project what hile

)

ll;/
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v

‘wuul(l he like lhcn\._ M 1973,

123

the famons educator B.+F, Skinner

t . . : M . .
« stgned the “Humanist Manifesto 1 agdocument that, like the

1933 version, gives projection

of public cducali’ul‘)’;‘st,c a link

mentsgnd the rcligi% ofisceuk
¢ f Atwumber of the

THCS (#)l
all teackers ;u'v? ISl Agers of el

cthese, men, (and Gthets like
A ° »
*hurmrunism i *

Under the mflaence of such ur

. “ Abraham Maslow, William. Gl
-
- professional educators have m
<« maln plt’posc of edacation.”

tior us John Desey, Jeuan Piagert,

adut America's future. The critics
spweeh these “humantst” docu-
ir humanism, as they defing it
sublic editcation assume that nearly,
wey ;:uul Skinner, and they feel that
emjare representatives ol secalar
L . . v
8-

(\ic-nad;nd\'(')cul('s of hamanistic educa-

ar]l Rogers, Lawyence Kohlhgrg,
assner, Jerome Bruner, and others,
ade “socialigation™ of the child e

[y

the above quotation points put another misunderstanding on the

part of state wd national grou
Lar humanism.* They confuse t

ps orgunized to rid schools pf secu-
he terms “'secular humanism™ and

“humanistic education,” . If teachers are advocates of an educa-

tonal philosophy ol humagis
cducation to be dyved-in-the-we

Fhus the definition of secular humanism  us critics of education -

have defined it differs widely
religion of secudar himanism,

m, then “they appear to critics of
sal, cardscarrying scculir humanists,

from the'definitiont ol the specilic
Ihe erities hayve applied the term o

nearly all teachers by aningenious methodd ol confusing sound alike

terms and their censorship of
cuatfects neardy Al areas of e s
“su\lulng) torhome cconomics.
[ time for weachers, adimn

1o becge Tully informed of
humanists \dso. 1 1s tme fon
calion with local Ccommunitic
devetop swirten radonales Tor

%c' comt@unication and wiitt
ceter abl Lo dctend agamst ¢h
Notes

! Coatiatot v, P P .t
Ivos b Lotigvioosw, [ cas
2o Babara MO NMovts 74 2T

30 Onalcd McGraw . "Seonta Ha

textbooks and teaching techniques
chool, from English to heatth, from

ntstiators, Iibrarians, and puablishers
the thrcat of l)L’ing lkll)L‘[Ctl scetlar
schools to mprove thelr communi
5. .'\gdin, 1t Is thne for schools o
what they teach, Atued with offee
1 orantondaes, the schools should be

¢oattachs thacare to come

‘

eoteaad b b ol L e L

Voo Maro ooy RN RV I

vonbonrangd i sannls TG a0 v ..
)

o Has Come™ Oracical vy §y 0 (Waahungron, DG (e bosvitage

Foun tation 1970, pp 1Y 20
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4. Georgine Schreiber, A Christian Mother's Vig

tion Program’y (Typewritten. Concerned Citize
School Books, Baton Rouge, 1975), p. 1,
5. Morris, The Barbara Morris Repors, p. |

A\ ]

<of the Values Clarifica-
and “Taxpayers for Decent

.
.

6. Evelyn Parise, "“The Ginn 360 Readifig Series’ -A Critical Analysis™

(Typewritten. Committee for Positive Educ:

Yp.2s et
T 7. McGraw,'Secular H@manism,"” p. .
d L]
L] . u'C.
-
. . .
.
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. *y
.
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11 Héster Prynne and .
| Lmda Lovclace Pure or Prurlent

) .. i - .
2 X L

A -~ M -

Cy .
. _ l
- Gertrude Berger  © 7 - v ,
# Brooklyn College - 27/
Y . f \ . .
. r» . . . C
N

4 I'hr. Junc ‘71 1973, buprtmc Court dcusmns on obscc-mt\, M-

ler and Pdris™ Adult Theatre, })ld(.L({ the two heroines, Hester

Pr\innc and Linda Lovelace, lh}tqudl Jc__‘p..mly In both cases, the.

d¢etsion as to who is purc or pnmcnt rests m the hands of “con-
{lml_‘mmr\ u)mmuml\ ‘standutds.” lhcrc are Lomm'hmtlcs where
10

deckired obscene. According to Ken Donelson in “*Censorship and
Arizona Schools: 1966-1968;" (Ariiona English Bullvtzn 2 [Feb-
“ ruary 1969]:13-22), [W() compluints were rccordul‘uqamst The
-Scarlet Letter. In.both 'cases, the book w SJudgul tilthy.” The
schaol prmotpdl in one case asked the anllsh “teachers 1 his

dn(?'.m thc otherecase, the book wus retained. As for the film I)eep
Throat, Linda Lovelace plavs the role of 4 woman, unable to
achieve sexual pleasure through the normal course of anatomical
{ events, who searches for fulfillment. In a ruling handed down by
the Criminal’ Court, of the City of New York, Judge Jocl J* Tyler
in.the People of the Statg of New York Aguinst Mature Enterprises

~ = banned the film from public viewing. Judge Tyler, describing the

explicit scenes involving many and varied forms of sexXual activity,
concluded with these words, “Justice Jackson says He knows hard

core pornography when he merely sces it (Jucobellis v (Wio, 378

U.s. 184)% We have scen it in Deep Throat and this is once throat
that deserves to be cut. 1 readily puimm this uperation in lmdlng
the detfendant guilty as charged. -0 7 In this dwudgg Tyler, 1y
“order to preserve public morals, is surgeon, judge, film critic, mul
atbiter of community taste. . s,

. When the Supreme Cowrt used the word “contemporany”
describing community standaids, 10 recogniced that the passuge
of time is a significant lactor in the determination of obscenity

“ S

s

.1-&.“,
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s l'hc Junc ‘71 1973, Supreme Court decisions on
ler and Paris’ l(lult Theatre, placuf the ywo h
Pryine and Linda Lovelace, 1h>cqual Jc__‘p..miy In
dgcision as to who is pure or pluncm rests in the
{lmBONH u)mmuml\ ‘standatds.” There are conmy
-the vehigles in which the two superstar§ «re feat
dechired obscene. Accordmg to Ken Donelson in
Arizona Schools: 1966-1968," (Ariiona English -B

“ ruary 1969]:13-22), lwo compluaints were record
:Scarlet Letter, In-both ‘cases, the book was judges
schaol prlnotpdl in one case asked the English -

¢ schpol to gefrain from using it since the book' arouis

an(_?'.mﬁthc othergcase, the beok was retained. As fo
Throat, Linda lovclace plays the role of a won
- achieve sexual pleasure through the normal coursc
{ events, who searches for fulfillment. In a ruting ha
the Criminal Court, of the City of New York, Judg
_ in.the People of the Statgof New York Against Mat
= * banned the film from public viewing. Judge I)I‘Lr
explicit s¢enes involving many and varied forms’of
concluded with these words, “Justice Jd(_kb()ll Says
core pornography when he merely sees it (Jacobell
.S 184)% We have scen it in Deep Throat and thi
that descrves to be cut, 1 readily puimm this uperi
the defendant guilty as charged. o7 In this 4M
“order to preserve public morals, is surgeon, judge,
atbiter of community taste.
. When the Supreme Cowrt usced the word “oon
describing community standards, 10 1ecognized th
of time iIs o significant lactor in e dclgrminamn
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The sing of Hester Pryune have passed into respectability as well

as bbscurity, but Ms. Lovelace’s. transgressions are, at.the present’

‘" momentin history, unforgivable. ' < ’

In-1933, the United States Customs authoritics s'nughl‘m € Ne

clude JamessJoyee’s Ulysses from importation because of porno-
graphic content and_ the use of four-letter words. In order to make -

a test case of the book, which wus being smuggled opegly into the

“country, Bennett Cerf of Rundom House arranged for the book to

e scized by the port authoritics. Morris L. Enist, counsel for

Rundonrouse, argued the case. He said: "

Judge, as toethe word “fuck,” one ¢tymological dirctionzu‘)‘ gives

‘ its derivation as from facere, to make --The farnier fucked the

i ’ seed ifgto the soil. This, your honor, has more integrity than a

’ o cyphemisth used ‘every day in every modern novel to describe
precisely the same-eyent, : ' .

) The case was decided by Judge ‘volsey who rendered the deci-
ston inan cloquent example of finé literary criticism.

In writing, Ulysses Joyce sought to make a serious experiment in
a new, if not wholly novel, litefary genre. He takes pefsons of the
lower middle class living in Dublin in 1904 and seeks, not only to
describe what they did on a certain day carly in June of that year
as they went about the city bent on their usual occupations, but
also to telt what many of them thought about the while.

Joyce had attempted -it scems to me, with astonishing success
-to show how the screen of consciousness with its ever-shifting
kgleidoscopic impressions carries, as it were on a plastic palimp-
sest, not onlyswhat is in the focus of each man's observation of
the actual things ui)out him, but also in a penumbral zone residual
. of past impresgiony, some recent and some drawn up by associa-
o " tion from the ﬂ_o’ﬁnuin of the subconscious. He shows how each of
- these impressigns affects. the life and behavior of the character

- which he is.d€scribing, -

‘Whag he secks to get is' not unlike the result of 1 double or,

P if that*i possible, a multiple exposure on a cinema fitlm, which
would give a clear foreground with a background visible but
somewhat blurred and out of focus in varying degrees.

Judge Woolsey declared that {lysses could be admitted into the
United States because reading the book in its entirety “did not
tend to excite sexual impulses or lustful thoughts, but that its net
cffect on them was only that of a somewhat tragic and very. pow-
erful commentary on the inner lives of men and women,”" United
States v. One Book Called “*Ulvsses,” 5 F. Supp. 182 (S.D. N.Y/
1933). .

- 123
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Since the courts act for the public good, it is well to sec if the
public has been served by legal actions against obscenity. Judge -
Tyler, in March of 1973, removed Deep Throat from circulation in
order to prevent impinging on the privacy of any adult willing or
unwilling to pay the five dollar admission price. Has thy banning
of the film deprived any consenting adult with such cultural pro-
clivities from finding an object for his or her fancy? According to
a survey conducted by the Wew York Times in October of 11973,
four months after the Supreme Court ru'lfng in June, it was still
possible to see blue movies and purchase graphically explicit books
in all myjor gities, including Washington, D.C., where there were
six theaters showing hardcore films. However, while the Supreme
Court decision has not diminished the praduction of pornography, |
it has influenced reputable book publishers, movie makeérs, librari-,

~ans, and teachers in schools and universities.

The burning of novels and short story anthologies by a Ngrth
Dakota' school board was reported in the New York Times, 11
November 1973, When a sophomore student complained about
the language in Kurt Vonnegut, Jr.’s novel Slaught'crlzou.ge-Fz'ch',,
the five-member ‘school board of Drake, North Dakota, met and

- agreed that the book was profanc. They ordered all thirty-two
- copies burned. Other books scheduled to be withdrawn or burned

were Deliverance, by James Ditkey, and Short Story Masterpieces,
an anthology which included short storics by Ernest Hemingway,
William Faulkner, and John Steinbeck. An English teacher at the
school said in defense of the books, and the four-letter words used

. in them, “All I can say js, the author is trying to tell his story like

it is, using language as it is being uséd today out there in the real

‘world.” None of the school board members had read the books in ‘

their entirety that they had ordered destroyed. _
‘Was the North Dakota scfhool board acting undér the mandate

“given it by the fune 21, 1973, Supreme Court decision which places

the detérmination -of what is or is not obgene in the hands of the

-lcommunity™? If contemporary ‘community standards appear to

be the criteria for such a degérmination, does “community” mean |
state, city, neighborhood, grfa local school board? The courts have
madc no decision on this matter, and the effect has been a struggle
between vocal groups concerned with pornography and its alleged
ability to provoke antisocial acts, andr teachers, librarians, pub-
lishers, ynd movie makers concerned with the First Amendment
guaraiitees of free speech and free expression,

}»\
E \' 1 .()g.: |

e
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This was the struggle in School District 25 in Queens, New
York, when the local school board banned the book Down {lzcsc
Mean Streets, by Pin lhollhlb Those members of the school board
who voted for removing the book from the library shelves—and it
was not-a unanimousvote—objected to the ldnf_,uagc and (lcputmn
of deviant sexual behavior.

District 25%-Local School Board believes, as dyy all anti-obscenity
groups in the c¢ountry, in a causal relationship Detween exposure .
o pornography and the onset of antisocial acts. Lhere is a clear
unwillingness of the Supreme Court to confront tBs behavioral
connection. The courts contend that, in the absenceof clear proof,
States have the right to dssume that there is a-causal connection
between crimes of a sexual nature and exposure to pornography.

In 1967 President Nixon and the Ninetieth Congress authorized
a4 Commission on Obscenity and Pornography and empowered it to
study the effect of purn()gruphy upon the public and 1ts relation-
ship' to ¢rime and to recommend legislative action. The findings
of the Commission Task Force took thice years to develop and
when published were publicly rejected by the President and many
members of Congress. Senator Eastland of Mississippi funded and
tigate the sources of informa-
tion used by, the Task Force. What were the conclusions rejected?
Among the forms ol obscenity, the Task Force cited advertising to’
which al] citizens were a captive audience: ‘. .. even more serious
than the overt sexuality in d(l\crnsmg s 1ts dblllty to exploit the
psy Lh()l()g\ of subliminal perception.” It appears accurate to. those
who view airline’and stocking advertisements that a message on
television need not be overly pornographic to carry an erotic mese
sage to viewers. In addition, the Task F ree rejected a punitive and
narrow approuch to the elimination of dbscenity. The report reads,

“Consumption ol obscenity is really apymptom of social ills that

have become endemic in our society.” s such as unemployment,
welfure, and poor housing are mentiondd. The Ninctieth ‘Congress
was not exuberant at hearing that .the problem of pornography
was tied to programs supporting job training, a welfare program
that” does not contribute to. social disorganization, and a greater.
commitihent to a federal housing program. Those who desired a
less complex, “law and order” approach were greeted with a socto-
logical explanation which they promptly rejected.
. However, the Task Force did support the establishment of local
juries 10 assess cach allegedly obscene book, film, or play. The idea,
was attributed to Senator Everett Dirksen and was highly recom-
mended b\ the ldSk Force.
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* 7 While communities may be granted jurisdiction in obscenity

-rulm;.,s the courts have given them a test o be applied which jtself
: has proven capricious and impossible to dppl) The test is prun-
¥, . ency. Does the average person, ‘lpplymg wntcihpomr) Lummumt)
standards, find that the interest in,tHe material as 2 wholt is pruri-
ent?. Matter appealing to prurient interest arouses sexual desire or
_impure thoughts. Judge Brennan in ‘Roth v, United States, 354—"
US. 467 (1957), cites a dictionary definition of “prurient”
"itching,,long'ng, uncasy with desire.” ‘The result of such am clastic
definition is tl)dt not only are both Fhe Scarlet Letter and Deep
Ahroat ()I)Ln to such a charge, but so is virtually any other literary
work as well (there are individuals who can even be aroused by
_turhing the pages of a pyofusely illustrated seed catalogue).

Because of the lack “é[ clarity in the legal definition of ()b,sccnh} ,
thc‘bupumc Court has spent a considérable amount of time view-
ing allegedly pornugmphu films and reading allegedly hardcore #
books. The Court has wondered whether their frequent delibera-
tions in this drm havé been fruitful. The public may wonder
whether they are slﬁ’\ul by having nine robed male judges re-
“tire for a private viewing of a film and then emerge with a deci-
ston: The Court has never revealed whether thcy wait for Judge
Brennan’s “iteh” to come upon them as a sign that a pruncﬁt
interest is present.~Docs the age of the viewer determine susccpu-
bility to such visceral reactions? Certainly the. sex of the viewey
will alter the reaction. Since all of the decisions rendered by the
Supreme «Court-on obscenity have been arrived at by males, it is
possible: to question whether one half of the contemporary com-
munity standard-—-the female half—has been faigly rcprcscmcd

. In the Iunc 21, 1973, (lCuSlon Judge Burger says, “Woman is
“degraded.” Since no woman has ever-participated in a decision in-
“volving the higher court judgments on obscenigy, such a stitement
can be viewed as paternalistic. The Court has ryéver puscdithe ques-
: tmn of pruricnce: by aggl)mg the test to women as well as-men. .
The “fact’is that, whitever the. dgusxops maite b } thé Suprcmc
(.nurt they wert whide ‘o the assui'nptugn t,‘}w what, quof pruri- . -
. r\ Jerest (O %n\%‘ul-'l)c us,\sfumcd to, be of pxu’nq)nb mtercst to’
worhen @ wAl g7 s fee 27, 2l I
To surrmu:ﬁ'xzc Hhe $uprcmc Qourt i [tsj \(;fi?:,l}ﬁi‘??;,.ru L}m
Ale{dS jllrlb({lL[l()n in mutu‘s of o sccm’ty tq dm&(m tres. Com-
munitics will now have to mitke dtuslionb_,on’qﬂe, fang rality

R ;"nﬁ:,‘:',:-t‘
&%é SR \

.

it

a

-in sexual behavior, standards of what“is-art- Lt!gdlrw
ph\' and judgments about the rtldlthShiP @l"f)gS"
bthm lor. ‘ ) Ty
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There ar% clear indications throughout ‘the country “that an -

assault on intellectual frculom will accompany the search for the
obscene. , ‘ L R

.

restr1ct1ons.

G erlrud e Berger -
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The- third section of. this book is probably the most important,
It goncerns:what teachers seem' to ‘want to know most about, It
begins with Donelson’s very practical article .that still ‘Coritains
many useful suggestions for dealing with censorship, though it was

~writter in*1974. Suhor comments on the capriciousness of censors-

and then describes a districtwide censorship ‘problem that became

_statewide and explains how it was dealt with., He alo offers some

suggestions about how to change the climate by adoptipg the acti-

. vist state of mind. Berkley describes one very good way of commu-

nicating with parents—teach them the controversial books in adult
education dlasses at night. Shugert advises that teachers prepare

written, detailed policies and rationales. She outlines how- to han-

dle a complaint and advises ‘intelligent anticipation of: possible
problem areas. Her article provides suggestions for writing rationales
and several examples and formats. Bartlett tells how a state depart-
ment of education (lowa) developed a model policy and rules for
selection of instructional materials; he outlines the essentials of

"the rthodél. In- her 'second contribution, Shugert writes about

peopl d organizations. that niwy prove helpful' to those trying
to preivemt censorship before it happens and also to those actually

involved in cases. Finally, the bibliography provides a very select ,

list of.-books, procedures, and policies, entire issues of journals,

.articles, pamphlets, and’ portions of books for further amplifica-

tion of the material in Dealing with Censorship.

.
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& | i"s -c'ehs&”ship in thé 1970s:
| - Some Ways to Handle, It =~
When It Comes (And It. Wlll)

¢ o | N

‘Kenneth L. Donelsofi  « . ) A
‘ b > Arizona State University . ' /

r'.

During the past couple of years, ‘I have witnessed censorship at-

o tacks on many books, films, and periodicals—everything from the
L “filth” of Si[ic Marner to the “‘controversial matter” of I'm Really

Dragged But Nothing Gets Me Down to the. “anti-Christianity™ of

. - Slaughterhouse-Five, from, L? “subversive elements” of some
early Charlie Chaplin short filfis to the ““un-Americanism” of High

Noon to the “communist sympathies” of “Why Man Creates,”

- +from the *gornography” of the National Geographic to the “left-
ist propagaWda” of Scholastic Magazine to the “‘right-wing trash”
of the National Observer. Such attacks continue today, ang to*
many English teachers and librarians they secm not merely to
continue but to increase in number and fervor. :

I believe 'we can expect to sea.even greater pressures for censor-

-+ ship excrted in the remainder of the 1970s. Schoo,l taxgs are rising,

students “‘can’t. spell the way they used to,” and innpvative pro-
grams often irritate parents who do not undergtand why the pro-
grams - were introduced*in the first place. That magically nebulous
word, “accbuntability,” has caught the fancy of a public all too
eager to find fault with an educational system whose products,

the students, do not always happily accept the “traditional values””.

or ‘“‘good eld- fashioned American goals” of their parents. For
yvears, Americans have maintained a somewhat uncomfortably
ambivalent feeling about schools, an almost superstitious reverence
v _(that somehow education. is good for everyone mixed with'a fear
atellectualism and a dread of teachers. I suppose it comes out
\us a kind of ‘“education is good if you don’t take it and its con-
1ences seriously” syndrome. This fear of edueation and the

inquiring mind and the search for truth is most obviously mani-

fested for English teachers and librarians in attacks on books that
are the most likely to relate to kids’ lives and their world, today
., and tomorrow. - - ., . -
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The 1970s will likely see little. diminution of student enthusi- .
asm for reading regl books about their-very real world or parental -
‘questioning of this student enthusjasm. Indeed, an article in dhe .

November 1972 Saturday Revitw of the Arts (Patrick Merla’s
““What Is Real?’ Asked the Rabbit One Day,” pp. 43-50) made

clear that as adults head more-gnd.more toward fantasy, literature

written specifically for adolescents and <hffdren heads more and
_mori¢. toward reality and the. many unpleu#fint facés of our world.

Okay then. If censorship in the 1970s j8 likely t6 continue and
possibly ‘increase; what can English teacheérstand librarians do to
prepare to meet the censor? What can théy do wher the censor
actually comes to the school door? I woul Jikc._.tb*-pr%ésc SiX
assorted things they might try. -~ " -

First, each English department should develop its own state- -
ment of rationales for teaching literature. \\!hg;cvgr'its.titlc; It

otght to include realistic goals based on the neceds and interests
of specific studénts in"a particular-school. Teac }6rs might consider
Alan'C. Purves’s How Porcupines Make Love: Ngtes ona Response-
Centered Turriculum (Lexingtong Mass.: Xerox College Publishing,

B 1972)- with its four’ objectives;. for a student response-centered

o

v

literatuge curriculum. e S ’ .
_. " . o 1
. An individual will feel secure. in his response to a poem and not
he dependent on someone else’s response. An individual will trust
himself. ) ‘

* An individual will know why he rcsponds,th'é way heé does to a
poem--what'in him causes- that response and, what in the poem
causes that response. He will get to know himself. —
An individual will respect the responses of others as b‘cing as, valid
for them as his is for him. He will recognize his di_ffer'en;:cs from
other people. - ' ) t

Ant individual will recogg’izo that there are common elethents in

people’s responses. He will recognize his similarity with other
people (p. 31).

. Englishn teachers intrigued with the student response-centered .
Jprogram who are concerned &at the English" teacher '
have' little work to do should take notice (_)f,the.leachcr’_s

literdtur

responsibilities as itemized by Purves.

The- teacher must prdvide each student with as many different
works as possible. )
The teacher must encourage each student to respond as fully
as he is able. : | ' : ,
. The teacher must cncouraéc the student to understand why he
responds as he does. '

.
N te
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amIAL REMOVED DUE 17O ccmmc?ﬂ RLSTRICTIOHS

o ag-reement and djsag-reemcnt (p 37) . ' .
3 : l .
ST 1 would hope that'any statement about literature' would present \
" .- a nhmiber of convincing reasons in support of literary study: that™
literature allows youag, people to sce themselves and their prob-
lems perhaps a little more objectively; that literature provrdes
vicarious experiences beyond the possipilities of any one person s,
life; that literature frees students to heet other peoples in other |
places and other times, to see similarities and differences between *
people, and to’ meet a multitude of human moral and physical -
dilemmas; that litérature exposes young pgople to value systems
and ideas and practices different from their own, whicH can lead
to an ‘assessment® of both the student’s values and those of other
people; that literature allows students to discover the world as it .
-~ -was and as it is, 2 world -neither all good nor all evil, but a world
- all human; and aboye all, that hterature provides deep enjoyment -
and satisfaction..
~ “Second, ckch English department should estabhsh a COmmrttee -
. which, will recommend books for pessible use by the department
The purpose of_this- committee is to bring new titles and little-: (
_ known or littlé-used. older titles to the attentipn of their peers.”
I would thtnk§t helpfyl if a part of every de lrtmental meeting
were given ovento dlé];srons of various tltles‘A litionallysany -
- discussion of books shduld take up the problems in v i
them ‘with a specific class, problems of style or plot structure or
censorshlp or student interest. . J
Third, each English department should work hard to win com-
- . nunity. support for academic freedom-and ‘to win that’ ﬁlppont
. befe)re censorshlp strikes. Any community has former -English
te‘ao;oers, librarians, and réaders who' may feel as strongly about .
* pcen rship -as the’ ‘English department but Englxsh rteachérs too
- rarely make any attempt to win friends before they need them
desperately One such group was-formed shortly after a censorship
* ' episode in the Phoenix area. Named “‘Freedom for Readers,” the
“group has given considerable moral support to teachers who are
_now aware that they do have frienids outside the teaching profes-
sion who' will come to their aid if censorshxp strikes. Perhabs
‘ sxmllawgroups can be developed in other cities. : .
Fourth, each Enghsh department should try to COmmumcate .
to the public what is. going on in English classrooms and why it

el
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is gomg on. Parents do havc a right, even a duty, to. know th[

English teachers are doing. Parents  and other cifizens will incvita-
bly hear something about English teaching, but ‘what ‘they will -

hear is hkclv to be inexact or inmaccurate. In any case, parents and

" citizens are likely to hear only what' goes on, not why. And many

people will be horrified to-learn that their children, or any children,
are reading Soul on Ice or The Scarlet Letter or The Catcher in

" the Rye orany of a uumber of books that have been.eensored by

someone, Someplace, sometime, for some reason. English teachers

should not delude themselves inte believing that they can teach

any beok and keep everything-quiety Surely an English department

can do better than simply maintaining silence. Perhaps a discussion
cof “controversial” or “contemporary’” literature could take place

d_uri-ni Education Week or at some school function. Even better,
an English department can set up a series of evening programs de-

“voted to explaining why certain books are taught. In fatt, going

one stcp further, the knghsh department might teach one of the
“*suspect” books to a group’ of adults, showing them how various

_ problems.could be handled in a classroom for, high. school students.

Fifth, each English department should establish and implemerit

~a formal policy to handle attcmpted .censorshlp Without some

policy and form, the department is open té criticism and its mem-
bers are likely to.be vulnerable to censorship from any source,
Obviously, a censor should be treated politely and fairly, and his
objection considered carcfully by a committee (presumably com-
posed of at least the teacher in question, the English department
chair, and the principal). Ultimately, a meeting should be ar-

‘ranged with the questioning citizen and the committee, and the

results of that meeting should be forwarded to the superintendent

and. the school board, the legally constituted agency which must .
. approve the decision. Because the school board must support .
‘teachers if the formal pohcy is to have any possibility of success,
"the Englisif dcpdrtmen"t‘sholrld work élosely with the bogrd in.
du;smg the form and the-policy in the first. place: Any policy

about censorship is only as good as the school board backing it.
It may be~true that formal policy statements apout censorship
have not always saved books or teachers; but any school without
a policy statement is even more vulnerable. A school which has a
statement and still gets clobbered is at least trying to fight censor-
ship., That’s a lot better than a school which doesn’t even make a
pretense of fighting. -

Sixth, each ‘English dcpdrtmcnt should expect its members to
prepare rationales for any book to be taught in any class. English
teachers should be expected to defend thelr ChOlCCS of books o

< | | ’ ?1 32
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grounds othér than ‘simple intuition or’the word of some literary

tirst time and -should attempt to discover thg problems involved

in teaching the books or in interesting the students. While there

are many ‘things that could go into a rationale for a book, I belicve

. or pedagogical critic, In other words, English tcachers shwuld ap-
~_progeh their choices as though they were reading them for the

.

that such a rationale shduld include ;migvcrs to at least five ques-.

Ttions: (1) Why would a teacher consid £ using this book with a
specific clags? (2) What particular objectives, litefary or psycho-

lggical or pedagogical, does the teacher have in mind in using this -
¢4 gOg

bouk? (3) How will the book .bé used to meet those objectives?

(4) What problems of style, tone, .or theme or pussible grounds’
for censorship exist in the' book and how will the teacher plan to

-meet those problems? (5) Assuming that the objectives are met,
how will the students of this specific class be different because of
their regding of this book?

These rationales should be written for every work to be read
n common, That includes modern books and standard classics—it
might be salutary for teachers to be forced to write rationales for
Macbeth or Great” Expectations or Qur Town_to find out just why
teachers. are using those works. These rationales should be pre-
sented both orally and in written form to the English department
for approval, and they $hould be in the departmental files and
openly available to the public. I strongly favor allkdemonstrations
of English teacher competence in writing and. speaking, thus én-
couraging English teachers to write and comment on rationales
should b¢ bencficial to the department and to its students.

It is not true that kids' are too insensitive, stupid or unrespon-
sive to reach out and feel and hear and see the world..But it is
true that kids are often too sensitive and bright and responsive to
reality to wast¢ their time on the world explored or experienced
in some English classrooms. Literature worth the students’time

ot lie. As Yevtushénko wrote in his poem,“‘Lies,” the young are - -

not fooled by adult reticence about. the hard facts of fe. Our only
acceptable approach to them must be to refuse to gloss over the
wrong we know exists, or clse

, it will repeat itself, increase, ) _
and afterwards our pupils ‘ .
will not forgive in us witat we forgave.

f

tejls th(."‘[filth a"s‘,qnc;writer sees it Literature worth-the narhé does -
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lish teachers to tell the truth
ahy visions of truth available
Jo fight the censor with

. Ce'ns;rship n tfu_' 1970s 9 . - ) . I ll67:

If we are to have ahy chanég

in literature, we have to fight tt -
any hope of success, we inust pfepa carefully before censorship
strikes, not % the panic of battle. If we do not prepare ix_1 ‘advance,
or if- we do not care c'nough to prepare, we will lose, and we will |
wind up losing everything, our books and our students and: our
freedom. And we will be forced to tell lics tosthe young. Perhaps

they. won’t believe those lies, but the prospect that they might s .

a frightening possibility that ought to be reason enough for any
English teacher to prepare to face the censor when he comes . . .
and he wilfl ' ‘

.
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In the final scene of Harper 'Lees 7o Kill & Mockingbird, Sciut
Finch tells her father about the town’s “bad man,” Boo Radley:

An’ they chased hlm(x’l ncvcr.c'oul‘d catch him 'caue they didn’t
", ¥ know what he looked like, an’ Atticus, when they finally shw him,
~why he hadn’t done any. of those things . . . Atticus, he was real
. /;nice. LT o ) R
So, like Mr. Arthur '(Boo) Radléy, in To Kill a Mockz'ngbz'rd, are
"most of those “awful books”—when parents finally Y¢atch” them
and get to know them, they can scem. “‘real nice.” «
At Fort Frye High School, Bevetly, Ohio, on the fringes of Ap-

palachia—not more than a two-hour’s. drive from Charleston, West -

JVirginia—the English department afid a nucleys of pdrents and
citizens have opened up some refreshing and unusually hopeful

avenues by sharing thejr concerns with the “Books Our Children

. . Read.” Those .“awful books” don’t seem se bad after all whefl

°

L T -
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parents finally give them a reading in the friendly atmgsphere of
a community education class. There, teachers who believe in"the
selections approach the books, as well as the parents,s with op-
timism and.goodwill. And thewudents are the real beneficiaries.
- There is suppart now—where once there Wwas mistrust—for teaching
* high 'schdol Siudcni_s books that encourage a broad,.realistic view
of this world and its paossibilities and that affirn} for the students
a seise of themselves as reasoning and reasorfable people.
" Joecognize in this community cffort a response to the specter
~of censorship, we must know a litde of the. background against
which the teachers of “bad books” and suspicious citizens finally
emerged as good neighbors. FoiY Frye School Distriét serves a
diverse community - spread across.a sixty-five mile span,of lush
river-bottom truck farms, small rolling‘-'hiﬁufarms, rich coal fields,
-and strip-mined hollows. The dozens of hillsides and hamlets are

o .
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peopled bysthose who work in_or ;nanagc the many industrial
plants along the Muskingum and Ohio rivers.- The high school
serves some eight ‘hundred students, grades seven through twelve
undér ond admipistration. The English teachers collabordtc and

. rotate their tedching in al} six grades. -

i

Here, too, people are cauglit up in the chdngmg times. Occa-

“sionally they feel that the old forms pf life are snnply brcgkmg up.,
Some of us—but not everyone—are ready ta sec in this moment

our gpportunity to bpild a new and better order. As teachérs, this*’

means .we must worry a lot and work hard. But our experience
with good literature tells us we cannot cscape the eternal ques--
tions; we know th€Te are:no longer pat answers, if ever there were..

We-can offer our students only reflections in' a time of uncertain-
ties; vet, so often, their parents demand that the schools prescribe.
dlr(.CtlonS and answers, as parents have ledys prcfcrrcd them,

str.u},ht and simple: by the books. Instead, we give their sons and

S .dayghters books that prmokc more questions, rcdque human

T atlonshxps and cast doubtion the old order,

It is t(.‘mptmg to récall easier, simpler times, when cohflict over
books read in an: English class was hardly conceivdble. In those
days -we- mlght have been ruffled, perhaps, by the smudges on a
ninth grader’s composition, but were quickly. m()“lfltd by learning
it had been  written while the student tended a 4-H calf all mgh.t
_at the county fdlr Even today, teachers sometimes have og¢casion
“td count thcnr blessings and forget the difficulties. Oncc in a while
a mother brmgs a-giant fray of home baked food to the OfflCJ(;‘ and
says, “It’s for the tcachérs‘ they’ve been so good to work with all
my chxl(lvnch But™mostly we.are on our guard for'so ofton in re-
cent )Cdrs our efforts have been’cal ed intd question, the censor’s

_ignorant demands having dlsplaccd thc gestures of goodwill.

I am a yeteran of twenty-oife years in Fort Frye High School—

and the survivor of an dctive movement on the pargsHf a small,

voceal group of parents to di$miss me during the late *60s. I had to-
defend my uyse of the New iork Times Student erckly—“defl-
ditely a comtmunist pubhcatlon some parents avowed—to teach
critical reading to senjors durmg the anti-Vietnam War demonstra-
tions. I have seen apparently innocuous material set pff a whole
commanity against the schools. .And I have participated in the
recovery, slow. and. pamstakmg, still underway today,

Our English dedrthp[ includes a good cross-section of native,
welt-educated Appalachiins (one is my former student, a survivor
of both the Student Weekly conflict and, Kent State) and wéll--

.,:
I .
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tr.l\dcd intellectuals who consider teaching their highest callmg
We have devoted our efforts to bringing stadents, materials, and
ourselves together ina way that will ““create a higher sense of the
possible.” Ours is a program that considers the creation of lifelong
readers & prime objective; consequently, our offerings are diverse,
48 we attempt o reach every student with something of interest
and value. .

We teachers are fully aware that ours is a broader view, of man
and socicty than that engendered: -or tolerated  in the homes of
man) ot the students we teach. To specily gur belief in fostering

1 positive -attitude toward a democratic, plurahslu society and
iﬂnb.ll brotherhood, the teachers in our school even pm(lmul a

“written statemept. We consider our |<lcalnsm (ldumblcﬁ\q have

been tested by the censorship wave of the bast decade.

v ‘
~ -

Our Censorship Controversy . .
* . ¢

>

Our students have generallyssupported our includion of a broad
: ) [

spectrum: of topics and treatments in our curriculum. To that
extent we have considered them our allies in creating understand-
mg and u»mmunl(\ support. Imagine the dismay of one cluass when
they dearned that their textbook, Seott Foresman's Perspectives,
was umlcr attack 1 Charleston. The sensitivity of these students
to, the growing trend of suspicion had already been sharpancd hy
exerases designed to measure public opinion on such. issues as

draft cvasion and the Viemam War itselt. 1 encouraged them o~

discuss theassues with their parents. This issuc-oriented approach
onmuy}y/x_m notes, no calls,
ne parents came in but it did gute the studets in meanimgtul
inukuyﬁ\nﬂ"‘(hur community, '

Meanwhile, signs of the unsmslnp mentality dWln the
local community. Via the television and the newspapdrs; the pub-
Il was 1ppnsul of censorship controversy in other communitics
and learned of the threat of “dirty books™ in the classroom. That
pllms( provoked the inevitable. In our case the rumors chreulated
awound Robert Newgon Peck’s 8 Day No Pigs Would Die, that
bittersweet stony of a Shaker boy's coming of age in Nital New,
Fagland, o ostory that mmul our ex-Marine principal to tears (the
weepny was anusual, the familiarin with the book was nov he

provoked no response from* the

read newdy every thing we taught)
»
Foicndhy parents warned us: telephionos wore hot with (i e s

‘lhn‘}."lh(-x(' was o duoy book o juntor high kagrish * By chis e,

Y
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a study was undertaken and the books recilled. The superinten-
dent examined a copy; he hadibeen duly nogified of horrors on
particular pages. These he had Yegagsted the young teacher to
mark for his convenience. Wisely, the

marked, with the rccummcn(lutinn)thu[ a
its entirety if one is to judge passuges fu?rly and m context.

And what could a good farm family fidd objectionablea
Peck's glowing ace wunt ofla Shaker boy’s 3 lempts to raise pig-
lets and to help his cconomically (but not spiritually) deprived
family? To come to appreciate and finally 1o fourn the death of 4
profoundly. loving father? We theorized —half i outrage, half in
despair—that it must be the realism of the sow’s unsuccessful at-

‘mpts to mate with a neighbot's boar. Or could it be the frunk
description of voung Robert's désperate attempts to deliver twin
calves and save his neighbor's prize cow? In that effort he had
sacrificed his homemade trousers to fashion a makeshift rope, then
run (suns underwear) through the woods 1o bear glad tidings home

and.acquireddn the process “prickers in his privates,”

We were familiar with the methods advocated by the Nuational
Council of Feachers of English for dealing with parental com-
plaints about printed material. We sent the proper NCTE form
home, but the parent did not choose 16 respond, Instead, we soon
learned that at a civie gathering of young mothers, one parent had
issucd the scandalized report that we were teaching a book about
“MAASTU-R-B-A T LO-N." The mother actually spelled it out
whether vat of modesty o mability to pronounce the term, we
could notleam. One newcomer (o the community left the meeting
m disgust; and announcing here intention (o read the book, she
challenged the offended parents to do hkewise, and then (o face
the teacher e pérson. But no one came. A conference was initi
ated by dthe teacher, but for one reason or another, Lthe parent
could not meet him face (o tace. (Perbhaps by now she had read
the book) The tuss sabsided: bat the damage had been done.

Credibiliny is imporcant, and in o smull town, both appreaiation
and condemunation can flow quickhy. We like the book; students
who hiked hitde else boved 1t some people feared 1t What can be

out

done il challengers will not meety o face to face?

We felt, as many do, that discontent with printcd maciad docs
not always come ‘lllL‘([l) trom dre book tself: but tather, that it
reflects some other dissattsTac tion with thie school - o the wacher
o1 the system i gencral The book becomes nll_l) the Tacal }:ninl‘
something o e upon Obviousty | the only wntidote foae the

sttuallon 1, s .m’lhlug to countaract (g nagtonlng tocus ol an

[
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s
spokm disaffection. But what? Somchow the school,,thc teachers’,
themselves, must re-establish confidence in ‘thuir service to thc
community. They must make their good efforts understood.’

.

“‘Books Our Children Read”

LPE
By [five o'clock one winter cvcmng, we teachers concluded our
railing and lamentation with the obscrvation that it was a pity we
didn't have the parents in class instead of the students. We'd make
belicvers of them, if only they’d read and discuss thetway their
children did. '

“We ought to doit.’

“We could invite them to come to a community education class
and we could teach the books they hate—that they think they
hatec —and they'd see.” ‘ .

“we'lt call it ‘Bogks Our Children Read’ and we'll invite every-
one m come and discuss whatever they want—right out in the

v()p(.ll

“And thu I love it. They'll love the ideg and they’ll love the
books, every one of them.” :

So we did. And they did.

We met with the community Education Director (Fort Frye had
been chosen one of two pilot schools in the state to try communi-
tv cducation projects), und she enthusiastically endorsed our idea.
She reminded us that there were no funds available. We hadn’t
considered this, but we were hardly put off, since everyone was
cager to share the workload. We’d begin with cach department
member’s offering to teach one book used in the curriculum; we'd
invite parents to request titles. We'd be sure to offer o1 Day No
Pigs Would Die and other titles we felt might be suspect.

We announced the course in the daily and weekly newspapers,
through the school newsletter, and in the community cducation
publications, and we sent typed notes home with each student in
the junior and senior high school. “*Books Our Children Read,” we
determined, would be the best coursg title: they were our children

*too. -

Although ot adl the nigh™ l)gx)l)l&_ camec the tust uight, we
presented o’ plan and our inoation with every member of the
degartment present We had a nudeus of people who were repre
sentative ol a cross sectionro! the conmunity. Some had stadents
I ('U”cgc‘ sone had blu}){hla m out classes, one was there because

she loved to rcad and had to one to talk to aboat the ohs

L

A}
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Later, cousins and sisters-in-law Joined the little group. They read

a book cach week, and cach Tuesday night we met to discuss their
reactions and (o comment briefly on our reasons for selecting the
book. Not once did we lecture on our philosophical platform or
pass out sheets of rationale; we offered this material only as we

Cdiscussed and as they usked 7. . as they felt, There was often no

need to explain or account for what, taken out of context, might

“have given rise to eriticism. -

We exhibited briefly lessons on writing, usage, mechanics, vo-
cabulary - the basics--incorporated into the study of cach book.
We did not convinee everyone that everything we did was right or
suftficient; we shared our awareness that we have no final answers.
Critics of the elective system saw for the first ume how it is
possible to integrate. the lurigl/lgg‘c arts. Every session ‘ended on
an opumistic note. Y

As the weather grew cold, we added coffee and tea and the
group stayed past the appointed hour. They began to browse the
shelves of the classrooms and 1o check out other titles, to muse
on. the possibility of reading a series of plays, or some poctry, or
Shakespeare. We showed them our videotapes, our filmstrips, our
bulletin boards, samples of writings, and’ artwork generated by
the books. They asked us to give the course again.

he second term it was even more difficult to choose the tides:

Jthey wanted to read so o, The small group’increased, “and we

asswred those who cameflthut they were welcome to, attend one,

some, or al of the segflons. Most came regularly and spme even
changed work schedules in order to be therd,

At their Teques®NQa_the final night, we showed them the two-
volume curriculum guides which our teachers had written (all on
their own time without additional pay) for the many clective
courses we teach They toured the book 1oom  a converted class-
room filled with files ot student work, curriculum materials for
teachers to share, and shelves of paperbacks and anthologies an
accumulation over the yvears that g4ve mute testimony o devoted
cltfore on behall of (he community’s children. No ardicle in the
NEWspaper. no pletare, ng newsletter, no brochue could have
better u»lnc)t:(l ter thase parcits ouwr honest commitment than
that last nighte ot shared eaperience with the *“Books Ou Chutdren
Read ™ 6} - .

Evan whtle o Lo e Larevoll Cuke, we began to plan anothc
e Word de =Szuon Rior (it had been burned in Natisas). fhro
.\/III‘Ilu moved o stadents, we'd do 1t (oo Sone prople had
objeciod o b th dosy e G Fo o wd e Lade 1 { Mas. for

Ly
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A4 Seasons and Paul Zindel’s books, along with Chaim Potok’s’

© U Asher Ler! would offerta variety. Black Boy and Laughing Boy,
bulh banned in Long Island--their removal was the subject of Taw-

. - siits backed by NCTYE-would interest the group. Together with
the parents, we filled the blackboard with dozens of titles -and
~ then began to narrow the possibilitics, partners now in the rush of

\ life -and literatre, '

' Todav, we see every book as a bridge and we are optimistic. But
we know that even this hard won-confidence cannot stop irration- |

Ay, No doubt we will face it again and again. Now, however,

. lews are different: if eries for censorship should come, the

' English (leJrUHL‘Hl will not be obliged to stand alone; we have

) - friends and parents who also know and love *Books Our Children
Read.”

O
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- 16 How to Write a Rati\onale
in Defense of a Book

Diane P. Shugert
Central Connecticut State College

.
.

v . ' A . - X
“I know, [ know. Everybody says that we ought to wifte a ration-

ale Tor every book our students read in common. But saying is one
thing, and doing is another. Nobodyv writes defenses for all those
books. Too many other things to du. Thirty behavioral objectives
must be sent to the principal by next week. Another con ference

.about Harry’s pyremania for this afternoon—uand this one mvolves
AITY'S py !

the psychiatrist andgthe probation officer as well as Harry’s hys.
terical parent. Don’t tell me what | must do. | must grade these
required weekly themes, and all | want out ol vou is silence,”

Thoughts lik¢ those must oceur to most of us when presented
with vet another exhortation to do something that we really
“should,” but if yvou've read this far in Dealing with Cgsorship,
vouve read Ken Donelson’s article, “Censorship in the 1970s:
Some -Ways to Handle 1t When 1t Comes (and"lt Will);” and you
know alreddy that one of the most effective ways of dealing with
censorship is 1o have ready,, prepared in advance, written Justifica-
tions, for teaching ty books you are teaching. The teachers wheo
have rationales in hand are “able (0 show immediately that they
have thought ;lb()lllk&(\«'hd[ they are sdoing. Evidence of thought
alone s sometimes cnough to stop a censorship incident before it
gets going. In addition, preparing a written rationale really does
help us to think more clearly about the books we use and to resist
more strougly any attempts to remove the books ffom the curricu?
lum. It may be worth a fictde more effort it the effore helps us o
keep our jobs and out academic integrity,

So.on the assumption that its worth « try, how 1s 1t done? Fo,
the Tast three vears the members of the Committtee on che Protes.
sion of the New England Association of Peachers of English and
s chairperson (e) have been writing rationales for often «hal
lenged books wid have buen Cheouraghng and assisting othars G,

1S

16/
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188 + . v s v . Diane P. Shugert
. ‘ d

write them. Four of ‘our rationales (two for Go sk Alice and

two for The Catcher in the Rye) are appended to this agticle as

ot just a little, effort.

wers to the quqs[iohs posed by

.

Each rationale should include a
Ken Donelson in his article:

f.‘ “For what classes is this book especially ul,xpro}:priutcj
2. lo what particular objectives, literary or pS)LhOlOglLdl or
* pedagogical, does this book lend itself? .

3. In what ways will the book be uséd to meet those objectives?
What problems of style, tone, or theme’or possible grounds
for censorship exist in the book? .

" How does the teacher plan to meet those problcms’

6. Wssuming that*the objectives are met, how would students be
different because of their reading of this book"

Ut

As part of the answer for each question, spcufm dL[l\lllL‘S meth-
ods, projects, and discussiogguestions should be delineated. If one
prepares the rationale at the time that one plans the teaching of
the book, most of the rationale is simply drawn from unit and
lesson plans, c .
['wo more questions should be answered, as well:
7. What are some other appropriate books an individual student
might read in place of this book?
3 What reputable sources have recommended this book? What
have onitics said of it? (This answer should cite reviews, if any
are avaitlable))

Lhe dittreadtes o witting vattonales have to do with audience
and tone. There 1 am, scated unwillingly av my desk, ready to
write. | wouldn't be doing this if it weren’t for someone “out
there™ whom 1 expect o eriticize my choices, my mcthods, my
pmluamndl competencee, Tn addition, [nay hold 4 most unflatter-
ing stereoty pe of the censor as a person of little learning and no
sciise, a person whose wishes and views deserve no respect. Imay
not have the shightest desire 1o justify anything to such a person,
Indeed, 1 would probably prefer to "make him an offer he camnot
refuse 1’y not hard to write a shart papa unawuing those cight
questions, the problem s o do so without technical jargon, with
out revealing my discomfort at having to do sy, and without
Cconauunicating a tone of contempt lor my audicnce

How e lln.u ditticaltues ovarcome? Fust, by a ‘\llw\\l\\h’lll
et and second by ndding nayscll ot the dl(l\:n(ll.b that gréate
them Parcnts and citicens are ddghtdy ©oncnmed that therr ol llu\ /
and e socren s childian bo propaly cdacated Farworse t m’f‘

O
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How to Write a Ratioxale
parents who object:to a book are th parents who don’t care about
their child. "I am a’professional whofcan claim to be expert in mat-
ters of children’s reading. As a professional, 1 §efend my choices

* and support my actions as a matte of course. As a servant of the

Republic T have an. obligation to/its citizens. Keeping ideas like
those uppermost helps immeasurably in catching the proper tone
for the intended audience. Third, I can overcome the difficulties
by writing the rationale rather hurriedly, getting. the essential
answers down on paper. When 1 am done, 1 usk a friend—perhaps
another teacher bit even betterssomeone who is not a teacher—to
rcad ;y_b"‘t I have written and to respond to jls tone. I then revise,
using, My friend’s response as a guide. L :

There are several ways to make the writihg of many rationales

more manageable. For sets of books that the department has 4p-

proyed or that sevep teachers use, the members of the department
can share the wor® Each member writes a rationale for one set.
Others who will be using the books serve ds editors and vritics of
the rationales. When an individual teacher assigns the book, he or
she fills out a form which completes the rationale for that particu-
lar class as part of that particular unit. Department rationales are
kept on file in multiple copies. The teacher takes a copy, adds the
completed form, and keeps it handy during the time the book is
#bheing used. When the class hus finished, both rationales are re-
turned to department files s a record of what was done and as
an aid to others, (Samples ot completion forms for the department
and for the individuyal teacher appear at the¢ end of ‘this article.)
Even casier (though less cffective) iy for departnent members to
write one departmental rationale for cach commonly used book.
The department and the school administration make a policy that
for all books recommended by the department the departmental
rationale. is enough. Any teacher who uses the book in any glass

P

has a prior approval for d()ing S0. . ;

Another way to share the work 15 to assigh dépaitment mem
bers particular tasks. Several might be assigned to looking up,
summarizing, and citing the pertinent book reviews. Others might
cull various lists of recommended books from -the National Coun
cil of Teachers of English lists, tiom lists i the English Jyurnal
and Language ity and fiom the American Library Association.
Still others mighc tahe on the Job ot finding alwernate books on the
same theme or wing the same techniques ws the recommended
books  Though cach departinenc member light wiite his o1 he
own rationales. much of (he wacapch wondd alicady have Leen

(l()ll(
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Finally, th department niight ditto the eight guestions onto’
two pages with plenty ol space ufter tuch question. Groups of
teachers (cither small groups or the whole department; either
during departinent meetingssor in special group mcclm;_,s) then
brainstormi possible answers to cach guestion and record those
on the form. Any teacher writing a rationale uses the result to
provide some ol thes content of his or her individual rationale.
A Hlepartment could do one-book cach meeting orx could divide .
into groups of at least three people (more would be better), there-
l)\ preparitig several cach mcytmg

A good bhook rauonalc '

1. Is well thought out and thoroughly understood by the teach-
N . 1
- K cr who will be using the beok
2. Answers il the questions posed carlier in tw'/urticlc and
( “answers them thnmughl\ '
3. Avouds spccmlucd technical jurgon, either literary or educa-
tional
4. s specilic
.

5. Maintains a tone of respect {or its aadience . .

Once thé dcpa\uncnl amd /o1 the teacher has written the neces-
sary rationales, the defenses tor particulur b()()kspu‘x’l be strength-
cncd hnmeasurably by involving students in the process. What 7

better way to get authoritative comments than by asking students
to respond to the fist sin qaestions? The questions must be
adapted. ol cowse. by adding the negative, (e.g., For what classes
is this book especaially appropriate/inappropriate?); by eliminating
technical weumns, (e.g., lor question 2, A¥hat san be fearned from
reading and studying this book?); o1 by using the conditignal (e.g.,
for question 3, What things-coukd be done in ¢luss to help people
learn those things?). Having stddents respond to the questions is
alsod one technique for mecting the book’s problems (sce question
5). Students’ 1esponses can be placed on file with the teacher’s and
the depattunent’s vationales. For once, somcthing that students
write will have a1cal aadicinee and a redl purpose.
. thace are abso som Tluru uts to rationales 1 cadl than short
Q cuts because they 'y/l«yj much goodt I fact, thale only vivtue ds

that they e ety

thun .mlhix‘lg at all. One shortaut is 1o obtamn
sot. ratlonude®that have appeared in prnt and to use a comple
ton torm bt tham Anothar shortcat is stnply 1o respond to the
nl\Jl« <|u«5ll«m; with l)l..lln.;(-nlnul [;hl WSS, :l)ullh.,, l«lc.n Lol l

cos Lype that up oady tor cach book, Leave the connccuns,
»

[ 3.
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transitions, and decisions for the day after the censor comes, On

‘the theory that only a few books will ever be challenged, lcave the

hardest work for those few:

Those two shortcuts fail on several counts to mcet the test for
g%od rationales. Especially they fail because they do not produce
anything that is well thought put and thoroughly understood by
the teacher who might someday need them,

_ Let us, as a last word, imagine the worst possible situation:

‘Nobody has written rationales for anything. There is nothing on
. record’ to show that the teacher or departmerit has done its profes-

sional preparation. One teacher is approached by aparent—*I want
this book out of this class! Why is it here, anyway? It’s disgusting,
obscene, filthy, uneducated, and un-American!” When ‘this " hap-
pens, realize that the tcaeher’s problem is the department’s and
the school’s. Rather th;}(n leaving that teacher alohe to Survive or
fall—and perhaps to take along the enftire curriculum, ®veryone
clse’s~academic freedom, and the students’ right to read—lct the
department spring to the teacher’s aid. Let everyone cooperate in
preparing the rationale. Even if the emergency tactic doesn’t work,

~the Toss of the book and the effort made to save 1t may scrve to

tic together’ the deplrtment members and to begin a process that

~will work nextgime.

Example Rationales

The tollowing materals, were prepared tor the New England Asso
clation of Teachers of English Comumnittee on (he Profession. The
Committee publishes o set of rationales for the books most often
challenged  as “revealed by Kenneth Donelson’s survey in Arizona
English Bulletjin 17 (February 1975): 4. The set of approxhnately
twelve rationales may be purchased at cost from Diane P Shugert,
Chair, English Department, Genual Connecticut State College,
New Biitain, Conn. 06050. :
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Completion Form
‘Teacher's Rationale

, School:
s + _ Teacher:
© Title: o . .
o _ Grade or Course: - L
s Approximate date(s) book will be used:
N ' . . \
- This book will be: ' : .
Studied by the whole class. : )

Recommended to individual students. ____ .

Part of a larger study of .

Ways in which the book is especially appropriate for students.in this class:

¢

.

Ways in which the book is especially pertinent to the objectives of this caurse
or unit:

.

Special plOblLﬁ]S that might arise in relation to the book and some planned
activities which handle this problem:

Suine Fhier appiopriale Luoks siv tndividaal studaa wighit read e place of

this book:

O
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Completion Form S
English Department Rationale |

Recommended grades or courses:

Ways in which the book is especialby—appropriate for students in this schooi:

//
- A
Ways in which the book is especially pertinent to the objectives of this cur-
riculum: ’ : . L

¢ ot
.

Gy :
Special problems that might arise i relation to the book:

-,

Ways that a teacher might handle those problems:

Some other appropilate Ydoks an individual student mightsead i place ot

this book: : \

Ly,
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she aceepts gratefully and, because they are “dopers,”,
into the sordid depths of drug dependency.

L4 & \ . 3 . -
Rationale for Teaching Go Ask Alice .

Wﬁé'n a friend, who has teenage children, recently sai#l, *'I don't see why a

SER » . L
hook like o Ak Alice is included on mny son’s readmg}lsl forL/jl:.x\gllsll', my
humdiate response was, “Why not?”

B “‘Because the subject of 'drugs is so —well, — -ah--sordid! 1 dqgn't think 'kids

should have 1o read about that when there’s so many other good bgoks to

read,” emphasizing “‘good.”” x

Mumbling sombthing about allowing kids to be exposed to all kinds of

literatiare, 1 beat a hasty retreat to the bookstore and bought the book. After
re-reading it, I'm convinced that Go Ask Alice is a good book that should be
taught. '

It is especially suitable to teach to seventh and eighth graders, even though

many may have read it before. By discussing the problem’s that Alice has, kids
~this age cin begin looKing at themselves and understanding their own conflict-
ing ideas and emotions.

Telling her story in diary form, Alice chronicles a little over a year in her

life as a fiftcen-year-old drug user and her desperate efforts to go “'straight.”
Usipg her diary as the close confidant she apparently lacks, she confides her
feelings of inferiority and’ insecurity. Her life takes a twist when her father °
accepts a new position'in another state and the family mo‘vcs. After what
scems afi eternity to Alice, she finally makes a friend, only to be plunged into
Mespair when the friend goes to camp for the, summer. Returning to her for-
ner town to visit her grandparents, Alice is askell to a party by a group that
she had always considered THE crowd. Thrilled, she goes to the party and has
her first drug trip. Gontinued parties, drug use and sex make her ashamed,
fearful that she might be pregnant and scdred 6f the whole scene. She returns
home to another year at the new high school.*When Sh(}S offered frieﬁﬁship,

¢ begins her descent -

Describing cuphoric heights when she begins using drugs, Alice's entries

quickly turn 1o despairrand desperation, and express the guilt feelings about

. what she is. doing to herself ind her f;ﬁ]ily_ As her dependency increases, the
changes in Rlice's personality are evident in that her langlage becomes more
and more vulgar and crude. Her'life hits botton when she is forced to become
a4 prostitute in order to support her habit.-

I'he descriptions of the drug scene seem accurately drawn and this is, no

doubt, why kids like the book. However, 1t is this aspect of the book that
parents most object to! I can't really believe that parents are so naive that
they think that their children don't know what a prostitute is. And if they
think their kids are learning new words by reading Go Ask Alice, ask 'them to
monuor the lavgories and listen to their kids" conversation! Unfortunately,
drugs have becom part of today's culture, and if we want our kids to with-
"stand the pressure O use themn, we must provide them with the tacts, gro and
con, so that they can make intglhgent choices. As parents and teachers we
can’Ushield thent trom soue of tht unpleasant sealities of life, and drugs are
~t

.

part o that reality

\lice Sinds herao it o, divgs s wuse ol Lther prsasures and a1y theae

pereaduICs that 1 teel mang g In_u(l. discadaton s di Ly, s

Poar pressiae b ow C®mpon problear to Joung teoas 1.y, L DFETES B P

sea thenghe dothes to ko ogether, wind to hae lot ol L s e Con

’

Ly
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o o . B h
stant sourccs’-of'c_onccrn. Searching for a group to belong to, Alice gratefully
accepts the first ‘offer, even though they turn out to be “dopers."‘['hr_eal's,

"/ taunts and lies are used agaihsl Alice by her “d@per’’ friends w she trles to

%o “straight.” Meanwhile, the straight kids will ‘have nothing td' o with her.
Discussing what peer pressure is, what other types of such priessure exist,

how do they hande it, and how do they feel aboutthe ways that Alice han-

dled it arc“iqpics for class disculsions. Learning to alcept one'another as a

person is very hard to learn, but kids can certainly begin. - e

" Thirteen- and fdunccn-ycar-olds experience 1qrf1bli- feelings of loneliness.

N

- Ehanging high ‘schoolscan b devastating. ‘Th cligues are foprhed and seem to

wear “*No Admittance’ signd. The “new girl" is ignored by everyone, except
those whe - dre ‘willing to share their misery. Once you've.bten tagged as a
member of one group, it's nearly impossible to epase that label. This is the
situation that Alige found herself in. Trying to discover why kids ignore the
rew kid" and asking them why it’s so hard toynove from group to group
will help them become less fearful of new things and situations and, hope-
‘*ully. s¢t them' thinking about friendship ang reaching outside of themselves.
At least they will'ulea‘rn that their féelings of loneliness are shured by others.

Real leve js shoavn in this book. Alice writes about_'-hergbvii:ys enjoyment
of family gathérings, dnd although she sometimes resents her younger brother
and sister (lypié_';‘ll), she also appreciates their support when she’s struggling to
stay off drugs. She remembers her grandfather's loving admonition, after she
has run away from horme the first time, “'You have Bnlf; you.nsclf‘ 1o forgive,"”’

and she takes great pride in learning how 16" make rolls with her grandmother. .
g p - . X Wil -4

Hoywever, "oven with 'their obvious love, sympdthy and support, Alice still
finds hersclg ungble to communicate her doubts and fears with them. If she
had, then she may have had someone to confide in amd would.have been
receiving some feedback to her questions, instead of having to confide her"
fears towan ‘inanimate diary. Probably most of the kids in school feel this
same Way about confiding in their parents,and’ wjth good rfason. However,
learning to trust others 1§ an important facet of maturation, and kids should-
be helped in learning how to do it. . ’ .
One of the most poignant parts of the book congerns Aliccf?love for her
grundparems,‘both of whom die during the story. Shg .is"haunt-‘?d by dreams
of their ly‘[ﬁg.in the ground and bging consumed b maggots and worms. She
has-many guilt feelings about her role in contribiting to-their ¥eaths, yet she
docsnit confide them to anyone, . .
Love and acceptance are also’ shown by her friendship with Joel, a hard
working. straight, good kid. He and Alice really like cach other and his friend-

’

. ship remains secure even aftér learning of her drug history. Howeve, it doesn’t
- seem tdthelp hcr'ul.timatcly.

As she nears the erfd of her duary, Alice reveals her deciston not to begin

- dnother one. Wiih ‘the help and wupport of Jgel and her “super straight”

friends. and her pewly acquired mner strengeh, Alice fuces another year in

.school, configent t‘gul at last she has lickéd the drug problem. Oh! how glad

the reader is{

Three weeks ater, hea patents core home and find Alice dgad, one ot the
thousands of druy deaths cach year !

Perhaps the moral, if there is one. 1s that cach peson nuste develop hita
her own inner sirength You can't depend on others to give it to y ou® in order

(N develop this inner suengih, our kifls musc be exposed o life, itd good and

t

“

.
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its bad. Literature is onc of the many ways that this can be done, and Go
Ask., Alice is one of the many books lh.ll Lan hclp kids develop the needed
resources to sutvive. : .

4

. Lynthm Rcdm.m :
° CCH Committee on th¢. Pro(csslon
: . -, .. Rationale for lcachlng Go Ask Alice o

v

(:o 4.\k 41:c¢ is ¢ither a highly edited or tompletely ghost written diary of a
‘fourteen: to sigteen-year-old girl. Alice is unknowingly turned on to LSD at
a party and fé‘r‘n there experiments with all kinds of drugs, slowly becoming’
a pushier to support her habit. She becomes one of the dopers at school and
runs away from Her.parents to start a bouthuc in San Francisco with Chris,
.a girl friend. She lives through the full range of sexual cxperiences, from
homosexuality to being used for sadistic sexual purposes. Alice finally decides
to go home, sirce shﬁ.?ﬂisscs' and loves her parents very much. She seesaws
throughout the book froln ''reforming’ to conforming. She wants to feel
. needed 'by her family (drug-free happiness) aud she also wants to feel needed
L5 by her dopcr peers (drug high happiness). She runs away again, then returns,
" and again is unknowingly turned on to acid. This time she*has a very bad trip
and- epds up scathed and ‘batteredt inn an inséne asylum. When she finally re-
" turnshome she dies of a probable overdose at sixteen yedrs old.
¥1f-control is the ntovel's overriding theme. An important problem for Alice
"was fhat she felt she Louldn t control her reactions. Alice was aware cnough
to kn'ow~ what she was doing and to write about hier own deterioration, but,
she couldn’t Lha.ngv. what she did. Thus the book provldcs opportunmcs to |
discuss teenagers® nchs for self-centrol.
Critics may .object to Alice’s conformity in the use of drugs and the prac-
" tice of sex. But Go Ask Alice teaches adolescents about drugs and sex by
showing them how negatively .these experiences can, t#n out. The novel
.\ 7 emphasjzes Alice’s continuous insecurity which leads hcr‘to want to conform
L ' and to want to banish all thoughts of insecurity from her mind through the
J e I’pf drylgs. Each drug experience, no matter how thrllhng, is followed by
a negatife experignce, such as having to sell drugs to nine year olds, or pictur-
ing t vorms and maggots cating away at her“dead gr-andfathcr. or bcmg
used for sadistic sexilal purposes by her friend’s employer. The emphasis is
on-how!Alice is drawn into the habitual drug scene and gn her lack of self-
control that both causes involvement in and is fostered by drug use. Teen-
agerdean séc, then, that if Alice’s first drug experience had not been positive,
and if she weke not so insecure, Alice would not hﬁ"uc become drug prone.
\ —\ltho&gh sexual experiencés are medtioned, they are never explicitly de-
. scribed in Alice’s diary. She mcnuon'kd baby prqsmutc and comments on

how lonely and burncd out this girl ws. When sex is mentioned, drugs have
spoiled it. Though Alice cnjoycd some oY her sexull cxperiences, she bemoans

A -

'S the fact.that all of them were under-the lnflu.cncé of drugs. Shca)vondcrs what.
. a,'real” sexual experience would be like, but’she fears and avoids its .+ -

e .- Alice often writes about needing to talk to a rcsponsxﬁlc and friendly per--

' son who could help her analyze her feclings. Adblescent readers would find

. 7 this dcslrc all too familiar and rcal The entfics in the diary concerning drugs

.+ and sex provide a basis fgf the Jumbr or senior*high school teacher to lead

™ .. discussions o thc adolcsxt reader’s own stand on drugs and his og her own
© »  values concerning sex. ' < ’

vl | _ )
2 , . e (]
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-Adult critics may object to Alice’s negative comments about her parents: -
“Mother is always ‘nagging . at me,” Unfortunately, this is the adolescent’s
reality: finding fault with his_or her parents. Alice counters these negative
days.with ‘overwhelmingly positive days where she writes about how lovely

- and wonderful her family is and about how much she loves themn. Wanting

to please her family and to be loved and accepted by them wins out over
wanting .to conform to the drug scene when Alice decides both times to
return to her- family and to give up drugs. Class discussion of ‘adolescents’
relationships with parénts-might focus on thedifference between Alice's good
days and bad.days. Hence, atthough she does ake some negitive colnments
aboflt her parents, her attitude is mostly positive. ' .

Another set of clissrodm activities, might probe into the themes 'Qf drugs
-and sex and parenfs as they are written about in The Poetry’ of ck by
Richard- Goldstein. Poems such as *White Rabbit" by Grace Slick deal-with
drugs and may stimulatc values discussions.. Another teaching idedis splitting
the class into two groups to debate whether the diary is phony or real by
finding clues in the novel. A discussion: of how Alice’s language Thanges
throughout the book and according to whether she is on or off drugs might
profitably follow the debate. , : P : _

How will adolescents be different from reading Go Ask Alice? Adolescent
readers ‘will’ identify with the moral sn;tfx{(urc of th¢ novel in-reading abaut
Alice’s meed for friendship and responstble role models. That need is coun-
tered by her destre to run away from parental guidance and from threatening
gchool situations.. Those readers previously enticed or tempted into drugs or’
those merély considering drugs will ‘Perhaps reconsider having read about
Alice’s negative experiences and about her death at thc;c'nd of the novel.

. E . -

- . : ‘ Lauren Potter
o ) " GCTE Committee on the Profession

- o

= Rationale for~Tcuchiﬁg The Catcher in the Rye
Where will all the childreq go when Holden Caulfield can no longer catch_\
tliem in the rye? Unfortunately, they will tumble heedlessly over the cliff -
into the adult world because they may have beén denied the opportunity to
mect Holden and to éongider how he -responded to those same qu&ktions
which concern them—fear, -lonelinéss, and disillusiofimant with the adult
‘world, The Catcher in the-Rye, although acclaimed b’mritics all over the
world has béen criticized for vulgar and obscene language, .
"It is important to' examinie the language as a whole rather than to isola
specifically strong:or offensive words, Holden'’s speech represents an accurate
reproduction of teenage vocabulary in‘the 1950s. The use of expletives is
typical of casual school-boy vernacular. This kind of speech appears frequent-
ly in the first third of the book, which is set in an Ivy, League prep school,
Any record of youthful male-conversations spoken in an informal dormitory

-

* situation absolutely demands this-type of language. No one can seriously con-

tend that adolescent boys do not talk this way amtong themselves; indeed.’thﬁ
~ocabulary of the 1950s seems rather tame in comparison to that prevalent i
1‘976._ Modern adolescents will find Salinger’s dictior neither unfamiliar nor
shocking. : S . ' ‘
Like ‘the vernacular of all sixtéen year olds, Holden's vocabulary is filled
with wild .exaggeratidns (**One o‘f{thos'e little English jobs that do’around 200

miles an hour™), vague generalizations (“All'T ever meet is witty bastards,”

452
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_dounteract” “*phoninese?’ Holden constantly

“equally etipty expressions such as “damn,” S*goddamn,” *“Christ,

19'3'_ o ' e e D e © " Diane P, S‘hu,g#’r(.

““lt was a terrible school™) and endless repetitions. The phrases, “and all, '

“and ‘everything!' are contained in alinost every statement Holden makes.
1 y
;-Phon) *is his only word l;)nr/O)pressmg s strong anger at.the cruelty and

: h\) poms) he detects all arpafid him. The few things that do meet with his

approul are mcvn.lblv described with the single- adjective, “‘nice.” Both
“phony” and * mcc‘ care empty words, indicative of Holden’s inability to
express his deep feelipgs and strong opinions. In a concentrated effort to

/}l:'firms'hi's own -honesty by re-
peating, "t really was.” and "I really did,” The frequent use of stronger, but
* and “For

Christ’s sake,” is consistent with this pattern of meaningless repetition, The

vague gencralizations, the empty words, and theendless repetition establishes

Holden not vply as a typital adolescent, but also as a character who.is ulmblc
to u)mmum\.nc with those around him,

I'he selective use of certain strong cxprcssxons is abso\b@)y c§scntml to the
novel’s structure, In addition to the scttmg certain situations and characters
require vivid descriptions and reactions. Holden's unsuccessful encounter with

a sleacy prosutute and her repulsive pimp is a-notable example. Onfnmng
words can. conve - Holden's fear and Maurice's brutality in. this scen€, In like

nvanmer, offensive language is used to describe offensive characters, from

Ackley and btradlatcr to Maurice and ‘‘all those phony bastards who call the

Lunts angcls Since thc'novcl is basically constructed as an interior mono-

logue, a great numnber of the most vivid passages occur when Holgen is sxmpl)
talking to himself. There ié-no. listener to be offended by his.words. This-is'a
key point, because in this novel there is no responsible ﬂuman being to whom
Holden c¢an “turn. ‘There is no.one to whom he can express his doubts and
insecurities, a sltuatxon all too familiar to young adults.

The Catcher in
to talk to as h

dcspcmtcl) to discover honest values in a dishonest

e is a chroniclt of a young boy’s search for somconc‘

.

world, Holden is in the rthidst of a physical and emnotional breakdown, and he .

is crying out for help. “All 1 cver meet is handsome bastards-—when they're
done combing - thdir goddamn hair, they beat it on you.” At the outset,
Holden l.s alone.on a kill, hiaving. failed to make friends at Pqn.cey or at any
prévious “chool. he has attendcd His 1mmcd1atc roommates, ‘Ackley "and
Stradlater, are too- selfish and, supcrflcm to pérceive their fellow student’s

“disturbing emotional condition. Of co , like many young people, Holden .

feels that he canbot communicate with hxs parents. His is a young ideali
outrage at the corruption of the adult world. And Holden cannot talk to glrls
at all; witness his colossal failure with Sally in New York. Heis so desperate

for a listener that he turns to the prostitute for conversation instead of sex, -

Finally, none of the adults whom Holden meets proves helpful at all. The only
p:.op'lc‘ to whom he cin express himself are his dead brother Allie and his

nine-year-old sister Phoebe. He fails to commumcate with the others partially .

because he cannot express his deepest feelings in words? Thus the vagueness,
the empty phrascs and the meaningless repetitions also convey this. c/hnrac'
ter’s inability to communicate with those around him,

It must be remembered that Holden's language provides valuable insights
into his character -sensitive, idRalistic, angry, fearful, and friendless. His is a
type of character whom adolescents can readily identify with. Language 1s
a tool which an author uses tq build his characters. Salinger's purpose here
is not to‘shock or offend the r‘der, his aim is rather to fqrthcr the develop
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" ment of ¢haracter, situation, and setting and thus establish important themes
for his reader to considgr. Where strong language isn't needed, it isn’t used.
Holden never uses controveysial words wlmi"speaking with teachers, women,
girls. or children; His unbelfevably high mbral standards would never permit
such behavior, Because of this, he-even tries to protect innocent children
from the corruption of the adplt world by erasing ) really offcnsi'vyc: phrase
... from’ the walls of Phoebe’s school- Because he knows what's ahead} Holden
~ has cast himself in-the ratheg lieroic role of saving children from the adult
world’s decay, of bc'_comi,ng the catcher in the ryg. !Jn}‘onu‘fmte]):, this is an
inpossible goal, and it is this realization that marks Holden’s passage into the
sadudt world. He finally undeérstands that he cannot erase all the wqrld’s words
 anymore than he can prevent Phoebe fro reaching out for the golder ring.
- When a class studies Theg Catcher in th'e'nz_w‘ teacher and students together

- cpuld discuss the nature of Holden's linguage and how it fails to expregs what

l.li)ldcn so desperately triks to say. By reading and talking ‘about” Holden'’s

inability to communicate with adutts and his hatred of and isolation from his

society, students magearn o better ‘anderstand themselves, to tilk “with
adults in their (dnd our) world, and to solve their problems as Holden cquld
Not. They might also study how all of us reveal oursélves through our lan-
fuage and yet how difficult it is for us to share ourselves with others or to

“w hear what others wish' to share. Holden's language might be cémpared with
"Alice’s {(Go Ask Alice), with Gene's (A-Separate Peace), with Huck Finrt’s or

. with that of any of the narrators in My Darling, My Hamburger,

L N Mury McLaughlin - . - .

B .' CCTE-NEATE Committec

L ‘. (g " oh the Profession: _
: e, “ - . " 7

Rationale for 'lica,c_h:}ng The Catcher in the Rye oo
“ l;ikc'. Melville’s Ishmael, ,Salix\ilrcr's' nen-heroic hero of The Catéher iy tze R}":’
¢ has embarked on a journey “ugth thréc-)"czuf _\\\Zaling vo'y"agc but a somgtimes
" toftuoys, sometimes.funny twb-day_excursion o New York,;which séems to
lust, a yéar. (The ‘journey of the soul will not be mé;isu'red by /imc.)'bike
Ishmaet, Holden Caulficld seeks truth ‘and uncovers uncertaintjes. (Wherg do
the ducks in Central Park go in the winter?) Like Ahab, the more ignominious
hero of Moby Dick, Holden desires to strike beyond thé “'pastcboard mask.”
“(For Hofden' that mask is the pretentious veneer of social standard.) Like
hab, lloldcn-laiﬁs~x under the burden oY his own misconceptions about

reality und his inabily to cokfront it o ks
o The outstanding diffefence, howgver, is that Holden is as contemporary
..~ ~as he is classi(:.'llc‘!'olldws in the bcj_sl of the .-\'merican'tradiiion. His self-
scrutiny is as intense as-that of any Purnitan. His inisiation iiito ¢he world of
experience and his scarch for meaning and identity are not unlike those of

Mark Twain’s Ifack or Stephen Crane’s Henry Fleming. Yet, the young hero

©of TheCatcher®in thé Rye uniplds his.story in a subjective first person narra-
tive which relates not only- the indivjdual traumds of Ilolden Caulficld bu
~also the ‘dilemsha of modern adolescence coming to grips with itself and its
world, It is not an easy dilen{ma for the adolescent to face, nor is it one that

+the academic environmen ordinarily explores.’ Because Holden is so myich
like other .~\m¥w;] heroes, The Catcher in the Rye offers an. excel-

lent framework™t ¢xploring, and possibly bridging the -gap between the-

»
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non- .u.ulemn. world of Jda)lcnenl wexperience and the academic’ world of

_literary experience, -
. For the traditional curriculum, Catcher offers the Sludy_ of reeurring
’ . themes in’ American- literature: the changing concept of the hero.in twentieth:

century fiction; American culture, its influence and reflection in litergture;

style, tone, and characterization in the interior monologue; the advantages

and limitations of the first person pdmx of view; and other literary concerns.

lts greatest “contribution, however, lies in ‘therealm most difficultito teach -

that of emotion and value. Here, too, is where Catclrer's language and octca-
. sionally its subject matter raise questions and blood- -prussures.

Attackers of The Catcher in the Rye ‘focus primarily on the l.mgu.lgc

proclaiming it to be “profane,” “obscene,” and “‘unfit for human €ars.” These
“ charges might be answered directly with'a question: Would the readeraccépta .
©  sixteen-year-old Holden Caulfield who talked like Old Spencer? Even though
‘adults might like to think so, sixteen year olds just don"t talk that way. The
good adolescent reader. recognizes a phony when he hears one, Holden Caul-
Tield's language is ty plc.nlﬂlolescents and, therefore, is necessary if Holden
is to seem realistic, l‘urthermorc Holden's language is concerned with more
than four-letter words. -

Holden's manipylation of. language is one area that nfight be explored by
students, Holdén may be,unsuccessful at articulating his innermost feelings,
but he is ‘aster of language- manipulation.” Conforming to the language .of,

' polite society, for example, Ilolden cngages in inoffensive ‘platitudes when
conversing wnh Mrs, Morrow. He tells her what she would like to hear in
"the mgnner in which she would like to hear it. (Ironically, Holden is most
, “phony/ here where his language is most, polite,) Studymgv ch situations
I can_xeld valuable insights into the.conscious and unconscioud manipulation
' ’ l.1ngu.1gc ‘Role playing exercises designed to exhibit case\ygf languige
manipulation in the students’ own lives would work well here..
“Angther pqssiblllm for language study involves Holden's inability to ar-
ticulate fcelmgs and to communicate wuh others. Repetition of words and
”\ h ?uases Jdikeé “if you know'what | mean’ " and-*‘and all” jndicate Holdcns
' ailure to formulate strong opinions and to state his thoughts clearly and
specifically. Excerpts with these vague phrases may be isolated by the teacher
L and $crutinized by the students in groups. Quesllons like the following should
o dlert students to the need for specific. languagc in communication: What is
) Holden saying? Do ypu understand what he is saylng through his effective
g T «choice of words? Do you understand what he is saying bw.reading between
L5027 (he lines or from your. knowledge of the cﬁamﬁife’r’ Cari you rewrite the
. . excerpt to illustrate accurafely ‘what$gu rhmkﬂoﬁ}e_p means 10 say 2Why. do -
» -you think Holden is unable to communicate? ,,Qenera} ‘class dlscuksnonmf""
group conclusions might follow with some broadcmn'g' to include commum-
cation gaps in students’,and teacher's everyday lives.
second to language in the dispute over teaching The Catcher in the Rye is
adolescent sex as subject matter. Sex in The Catcher in.the Rye is basic to the
‘theme ‘of growing up and the initiation into experience. To many adolescents
sex is often the rite of passage into adulthood, as superflcml as the physical
act alone might be. Holden, however, finds gex for sex's sake repulsive. His
. obsession with sex and. his- lhoughts about whether Stradlater took advanlage
’ of Jane Gallagher in the back scat of Ed Banky's car reflect Holden’s consis- .
: tent ;d:‘hqrrence for the guperficial. One might even:argue that Holden's view

[y
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of sex in relation to Sg’r'utllulcr and June is in keeping with his self-image of

_protector of the innocknt and i, in fact, downright moralistic. Holden is out-

raged, for instance, that Stradlatér could have poussibly: had sex with Jane
without knowing that she “kept all her kings in the back row." His own rela-
tionship with June had heen platonic bt intimate.’(**You don’t always have
Lo gel'loo sexy to get tf know a girl,") ! o .
Tolden télls the reader that'he is “'a pretty sexy guy.” Yet, he continues to

. Cils L . . :
© say he despises, himself when he has spent the whole evening necking whth

~

some phony girl, Furthermore, he tells the reader that he always “'siops”
when the girl -asks him to. Holden is not unlike many youths who find physi-
cal desire at war with a sense of right or propriety. )

This contlict in Holden is most evident in the prostitute scene, Holden
is“fecling “'pretty sexy' before Sunny arrives, but her banal e¢ntrance and
businesslike wnanner turn him off completely, It is plain that Holdén is not
sceking§Shysical gratification. His attempt to strike up a conversation with
Sunny Mirrors his need to ki w her as a person and to fulfill his own longli-
ness in more than a physical minner, - : - 2

The subject of sex is therafore basic in showing vital aspgcts of Holde
character and in delineating the dilemma of growing up to un

s

and one'g world. S#bingernever-exploits the subject of sengMut g r depicts
avhat is oftentimes ar excruciating trial of’udolesccncp ‘with both humor and
- pathos, ’ . s
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o In the final analysis, Catched's strength as 'y teaching tool lies in its ful
fillment of traditianal literary objectives as well as its sensitive treatment of -

one adolescent’s journey from innocence to experience, If the student is able
to generalize Holden's plighis and relate them to his, own then he has not
stumbled through Holden's course in vain.

Patricia C. Nero \
NEATE Committee on the Profession o
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£ mls in I\dydwlm Cout lty, West Vlrgmm, was makmg »
iy '1 ﬂ:xdlmcs, Grinnell, 1 , was involved in a similar! but
Atlc .experience. The Reveérend Ben See, a fundamen-
. objected to the presence_of three books, The
> Summer of 42, and The Excrcist, On the school
2B :5/ and officially petitioned, the local school bard
LW ks removed. Following established procedire, ta:c)

A Wooks were reviewed by a confmittee appoinged " to
th¢ books and recommend appropridte action to, the oard.
By nmjdmtv‘\otc the committee recommended retention 4f the

challenged books, and the school botrd accepted the -majority
report on a vote of four to one. The Reverend See filed an appeal
with the county 5uerthndcnt and hearings were held over a
- three-day period which resulted in a transcript of several hundged
pages and which cost about $1800. The county superintendent,
Dr. Richard Ploceger, affirméd the local board decision, and the
Reaerénd See continued his appeal to the State Boa of Public.
Instruction. After a hearing before State Superintendent Robert
Benton, the State Board affirmed the decisions of the county
.superintendent and local board. "The State Board found that the
proper standard against which chdllcnges to educational materials
in lowa are to be measured is the “appropriateness of éducational
~ materials- for its designated audience’ and that the ultimate deter-
* » mmélon ‘of such appropriateness is primarily the responsibility of
the Mocal Board of Directors.

While the Reverend See and 1 'did not agree on the specific
issues of censorship which his appeal raised, we did have an oppor-
tunity to get to know edch other and come to respect cach other’s
viewpoints. He ccrtdml\ was not the fire-breathing funddmcntdllst

202
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boob that the press had made him out to be. I found him to be a
very sincere parent, cmicc.r.lz‘cd primarily that his children recejve
the best Christian upbringing possible. I also found him to be very
frustrated with' the entire systém of review. The focal point of his
frustration was the'local reconsideration contmittee which initially
reviewed his petition and made a recommcfation to the Board to

retain the books. He felt that, from the very beginping, the com-
-nittee was stacked against him and other concerned parents in the

district and that there was no chance to obtain a fair hearing,
The Reverend See's appeal and frustration, the problems in West
' Virginja, and my %expericnce as classroom teacher whose principal

.. boxed up books and’locked them in his office at the first sign of

complaint in the community scemed to come together all at once
and direct a course of-action.. One of my pet projects was, and is,
the devefopment of 4 series of model school board ‘policies and
rules, and the censorship issue certainly was an area in which school

* boards needed direction, . ) ’
Bevelopment of such a model involves a relatively complex,

procedure, 1" normally take responsibility for drafting an initial

. proposal and then present it to a committee of my peers, whose

Judgment I respect and who exhibit an interest in the topic. After
“maiy hours of discussion and a mjnimum of three, complete re-
cwrites, a draft is sent to abput a'dozen lawyers and educators who
represent a broad spectrum of cducationgl and legal philosophy,
Their valued opinions are solicited and strongly considered by the
drafting committeé in compiling a*final draft. The final draft is
reviewed by the State superintendent and his chief advisors and’
then is prepared for publication and,distribution, The acceptance
or rejection of any or all provisions in a mo¥e¢l is left up to each
didtrict, : , ' :

~ My first task in developing a modet school policy for dealing
with censurship was- to determine what the Department had done
“previously in regard to the issuc. For over ten years,-the Depart-
ment had actively advocated the establishment of educational
material selection policies and rules by schools to aid in achieving
appropriate.assignmént of selection responsibiligy and quality se-
lection, and to guard against unwarranted censorship of materials.

As an aid in this endeavor, Department staff distributed: various” .
materials prepared and published by other professional groups. 'I'hc;"_'

establishment of a committee to drafted model policy and rules’
was completely in line with the Department’s previous position,
The drafting committee -consisted of miyself; Betty Jo Bucking-

“
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ham, consultant, educational media; Sharon Slezak, consultarnit for =
language arts; and Marjean Wagner, high schuol hbmrun in ‘the
Urbandale, lowa, public schools. -

‘The philosophy of our endeavor was LS[dbllShC(l Larly Our goal
was to develop a model policy -and rules which emphasized the
ongoing naturc of selection, the assignment of rcsponslbnhty for
sclection, and continued evaluation by school staff.members; and
_which provided for dpproprmtc consideration and rcv.tew oi com-
mumt) oncerns. K _

The rgsult of our work was pubhshul as “Sclection of Instruc-
tional Materials: A Model Policy and Rules” (lowa Department of
Public Instruction, 1975). The first point the model attempted to
make was the important delineation between “policy” and *‘tules.”
Policy ds a.general statement of direction given by the governing
. board of a school to all concerned; and rules are the procedure

v, developed by the school admuustraﬁon by which the policy is to
be carried out. Rules detail the application of policy to specific
circumstances. The two should not be confused nor mtcrtwmcd :
The model policy statement is as follows: .

v : Mode! Statement of Policy

The Board of Directors of the
School District hereby declares it the policy of the District to
‘provide a wide range of instructional materials on all levels of dif-
ficulty, with diversity of appeal, and the prcscnl.mon of different
points of-yiew and to allow review of allcgcdly inappropgfite

, . instructional materials. ' y

. . After cs ablishing the responsibility for the sélection of mate-
rials in the professional staff, the rules attempt to spell out criteria
“for the seldction of materials. By implication, those criteria woild
also be the standards by which challenged matenals are to be

judged. Here follows sclected criteria:

“

1. Criteria for Selection of Malcnals-
A. The following criteria will be used as they apply

I. Materials shall support and be consistent with. the general
educational goals of the dlslrlcl and- the objecuvcs of -
spécific courses.

3. Materials shall bc appropnale for me subject area and
-for the age, emotional development, ability level, and

~ social development of lhc students for wbom the mate-
rials are selected. . . :

6. Materials shall be chosen to foster rcspecl for minority

. 4. ° groups, women, and ethnic groups and’ shall rcahsuczﬁly. h
a . . represent- our pluralistic society, along with the roles -
5 o “and life sly‘lcs open to both men and women in today's =«
. R world. Materials shall be designed to help sludems gain -
L3 \
L R B »
> o : & -
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L " -an awareness and understanding of the many impor-
tant_contributions made to our civilization by minority.
groups, ethnic groups, and women. . '

Materials shall clarify the mybtiple historical and con:
temporary ‘forces with their[ economic, political, and
religious dimensions which have operated to the disad-
vantage -or-advantage of women, minority groups, and

L o ethnic groups. These miterials shall present and analyze
intergroup tension’ and conflict objectively, placing em-
phasis upon resolving social and economic problempe.

Materials shall*be designed to motivate M .

staff to examine their own attitudes and behaviors and "

- to comprehend their own duties, responsibilities, rights,

and privileges as participating citizens in a pluralistic; .

non-sexist society. . . . .o . . :
8. Biased or slanted materials miy be provided to % -

“specific ourriculum objectives. . . . . '

B. The selection of materials on controversial issues will be

" directed toward maintaining a balanced collection repre-

" senting various views. :

-

* e

The word “appropriate” in paragraph three may be the singl
most important word in the model. On review, challenged matgric
may be dppropriate for one age level and not for another. ThO¥e-
sult under this model would be restricted use which would allo
that, age group for which it is appropriate to have access, but
would preclude other age levels from similar access.

Paragraph six reflects the established policy of the lowa Depart-
ment of Public Instruction that schools make an affirmative effort
to obtain materials which will reflect our pluralissic socicty. Para-
graph eight recognizes the danger in too broad an exclusionary
policy against discriminatory materials. There are valid reasons for
using potentially offensive materiuls. An in-depth study of the
racial problem in this country, for instance, would be incomplete
without some.of the pro-slavery literature and speeches of pre-
Cixil War America. : .

The sclective weeding out of materials which are no longer’
“appropriate for meeting the desired goals is an clement often

implicit in’ school rules of this nature. The panel working on the
model felt that it was important to expressly authorize the process:

HI. A. 4. Selection is an ongoing process which should include the
) , removal of materials no longer appropriate and the re-
' placement of lost and worn materials still of educational
* value.
In light of a recent court décision, which will be discussed later, an
express authorization for regular “weeding” may be more signifi-
cant than the panel originally recognized. Removal of materials

) ‘JBU S L
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which have become umtlmcrsml

Larry Bzy—t_l_ctt ’

judged mdppropndtc on a,regular basis as part. ut an cstablished

weeding"process is not as likely to draw attention or criticisin as
the sidden removal of materials which have achieved notu,ruty or
“The drafting committee had its most difficult time in approach-
mg the problem of pluudurcs involved in handling chulltngcs to
instructional materials, and that is where the nugorlt\ of non-
traditional features are found. All of the gnodels the commit-
tee previously reviewed differed from “cach other in. only a few
minor respects. The committee was at first split between those
who wanted to’ follow the carlier -models and ‘those who were
concerned that the carlier models did not appear to be; working
smodthly. The committee struggled for-several months and made
little progress.” Then in July, 1975, another pancl member and I
attended a wmkshup on censorship presented by Robert Foley,
director of staff and curriculum for the Cedar Rapids, Ipwa, Com-J*

. munity School District. We were exposed to a philosophy and

dpprmch to censorship complttd\ foreign to those we had been

_reviewing.

CIn the carly 1970s, t the Ccddr Rupids schools had put a policy
into practice that was a distinct departure from the others we had

‘ scen, and it had dppurul to work well. Fully recogpizing the

uniqueness. of l()lu s vicws; we were at first skeptical, but by the
end of the workshtp;, he.had sold us, and nearly everyone else in
attendance, on the non- traditional approach. Most of the persons

" present were ready o go back to their schools and try to develop -

a policy built around the Cedar Rapids approach; howevers most
were reluctant to tread unfamiliar waters. When they learned that
some of us at the Department were working on a model policy,
and rules which would be widely distributed throughout the state,
they encouraged usp utilize the Cedar Raptds approach.

The two of us canle back to the committee resolved to do just
that, but we’were noi sure: that we would be able to persuade the
other two tommittee members. As it turned out, the others readily
accepted the coneept-and we set about to adapt the Cedar Rapids
philosophy and bits and picces of* other models to some of our
own ideas and blend them into a model that would utilize the
best of cach.

Here follows the section of the model, mcludmg commlttcc

comnicnts, Wthh deals with challenges to materials: R
. »
# - ' N
. ~ - ¢ : \
3 _1 ({-L h
4
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IV Objcctlun :
A. Any resident of. the school district m.x) raise objection to .
instructional materials used in the didtrict’s educatipnal
Wugram despite the fact-that the individials selecting such
: material were duly qualified to make the selection and fol- .
T . lowed the proper, procedure and observed the"criteria for - N

sclcctmg such matcrml : :
The school official or slt.nff member receiving a wmplamt .
. rega¥ding instructional .materials shall try to resolve the
Y 4 issuc informally. The materials shall remain’in use unless
. __removed through the procedure in Section IV. B. 6. ¢. of
; 'lhlS rule.

' lhc school official or smff member mmally receiving
"a complaint shall éxplain’ to the complainant the ,
school's SCIC(.}IOI] procedyre, * criteriay and quahf)lca- v
- tidns of those persqns selecting the material. ‘ .

b. .The school official or staff member initially | receiving
a Lompl.unt shall explain ‘to the best of his or her
ability the particular place the objected to material

. occupies ‘in the. educational * program, its intended
cducauunal usefulness, and additional’ mformatxon
regardmg its use, or refer the complaining party to
someone who can identify and cxpl.un the use of the . -

. * material. . . \

EAY

{Commeht: The vast majority of complaints can be amicably dis-
posed~of in the first stages when the school officials and staff are

. frequently reminded of the school's procedures. A quick personal
conference gan often-times solve the problem where a shift into a
more formal procedure might inflate the problem. While the legal
righteto object to materials is not expressly stated, it is implied in

< such provisions as the right to pctmon thc government for redress. K

of grlcmmcs ) — . ’

% = . i
2. In the event that the person making an objection to ma-
terial is not satisfied wu‘h the initial explanation, the
_pcrson raising the quésﬂon should.be referred to some-
one designated by the principal or person in: chargc of . o,
‘the attendance ‘center to handle such complaints or to
the media specialist for that attendance center. If, after
private counseling, the compjainant desires to file a for- .
mal complaint, the person to whom the complainant has. o
been referred wil assist in filling out a Reconsideration
Request Form in full.
3. The individual rcguvmg the mmdl complaint shall advise
the principal or person in charge of the attendance center

P where the challenged material \is being used, of the ini- , ;ﬂ
: tial contact no later than the end of the following school '
’\ ~ day, whether or not the complainant has apparently ,
» * ﬂ‘
& )
. . ¢ .
L . 3 ’
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‘the contact shall be maintained by the principal or othcr
-~ person in ¢harge of the attendance center,
: o 4 The principal or other person in charge of each atten-
( : Y _ dance center shall revnow the selection and objection
. ,rules with the staff at lcast annually, The staff shall be .-
) _ -“reminded that the right to object' to materfals is one
* . 7 “grgnted by policies enacted by .the Board of Directors
- .dud firmly entrenched in law. They shallalso be remindéd
] of ethical and practical considerations in attemptisg to
o . . " handle resident complaints with cou lcsy and integrity.
B. Requesi for Recansideration
1. Any resident or cmploycc “of the school district may
‘ formally challenge instrictional nfaterials used in the
- ’ district’s educational program on the basis of appropri-
v .n‘.cness This procedure is for the,plirpose of considering
/ . the opinions of ‘tl persons in the schools and the
‘ mumt) whe are no( directly.- involved in" the sclcc
lon process. * 0
2. Each attendance centér .md the. school dxstnct s central
. office” will keep on hand and make available. Rcconsndcr-
ation chucst Forms, All formal objections to instruc-
tional materials must be. made on this form.
. 3. The Reconsideration Request Form shall be signed by
. . - the compj.unant and filed with” the Superintendent or
someoné’ so designatéd by the Superintendent.
4. Within five business days of the filing of the form, the
Superintendent or person so designated by the Super-
intendent shall file the material in question with the

L

v

Reconsideration Commlttce forsreevaluation. The Com-,’
mittee shall recommend dlSpOSl[‘lOI] .to_the offlcc of \he.- ‘ .

s ' ) Supu‘mtcndcnt .
- . 5. Gentrally, access to challenged matcn.xl shall not be re-
’ . stricted during the reconsideration process. However, in
’ . ‘unusual circumstarices, the material may be remoyed
temporarily by Tollowing the provisions of Sccuon IV. B.
A of:,&lns rule. .
6. Thc Rcconsxderauon Commlttcc ) -
R The Reconsideration' Committee shall be made up of.
. .« clevcn members. ) )
: (1) One teacher desigdated anpually by the Sup‘cri -
T CoL tendent. | . ’ “
iy ; : (2) One school’ media specialist dcsngnatcd annually

- by the Supcnntcndent
. {(3) One member of the central administrative staff
‘dasignated annually by the Superintendent. (This
posmon will normally be filled by the supervisor
or person responsible for the dls(rlct s mcdla ser-
viges.). -
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* (4} “Five members from the community appolnted an-
nually by the Executive Compittee of the Parént. .

& .7 . Teacher. Studens Association. -
g (5-) Three high' school students, sclcctcd .mnu.nlh
o LRI :ifrom gnd.by the Student Advisory Commxttcc

. (Comnunt Subscunons (#) and. (5) represent a dcpm’tun: fmm
* the tr.ndmon:!.l approaches of handling challenged school mateyials
‘+- and may wr,lT be the key to the success or failure of this madel. A
’ tLOﬂ]lnlltLL .\\nh 4 majority of lay mchbcrs should. be, viewed by
. the cominungty as-being objeqtive and notnautom.mcally supﬁdr-
“tiye of’pner proféssional dccnslons on selectioff. Much of the -,
phllosoplfy regarding the’ Commmcc structure was borroweg .
> from the' poht,y of_ the Cedar Rapids Comn)umty School District,
Ledar R.nplds. lowa T . .

¢

e Usc of the Parent-Teacher- btudcnt \ssouatxon in this modcl is

mcrel‘,w illustgative, Whether ihe ngn-¢ cducznors d£re sclcctctl from_
«. . the RT.S:\. dr pther groups mtcrcsted in the commynity sschools
% is-not mlponam The important thmg is the cs%shmcm and -
community
thrdughea mifjoriy: of nonprofcsslonals An,appomtcd committee ’

wnH gc’ncmll), be more objective than a voluntary committee,

‘The method ofselecting stuclcntsJor the Commxttcc wd,l de-
p«cnd'ngrutly ‘upon  the' size gnd organization of the district. A
. district, with several lﬁgh schools may want to havVe one sgudent
. ﬁ'om seach’on the Committee while a district with ene high schook

. may w.nm Qne student. rtprtscnt.m\e from each grade. Student
Lo SLIQLI}DI’I of the répresentatives to.this Cominittee’ n's very 1mpor- '
. t.mt Any 'rcspghs?blc student ‘group or groups may ‘be ysed wh_cn

qdcnt \.d\fsor)-Comxmttcc does hot cxist in thie district.) 0

4

o

. - ¢ _ emplo‘,ce or officer of the District, The secretary,

o » ‘ ) ‘ o yshall be an emplo‘, ee or officer of the Dlst‘rlcl
(Codmmqut It is wvital fo the opération of this mode] that a com-
‘.., munity member chair the Reconsndcrauon CommxttcmCrcdleluy

S is the \mtchmord)' , . - v "
[ ] . o

v " (Comineq: While many’ dlstrlcxs may not feel thc need’to hold

O
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len ';’ o, ‘I‘ch Commlttcc shall ﬂrst meet cach ‘,c.u‘ during -the
' - \ {hyrd week in September at -a time and. place desig-
< ‘e . n.m:d by ‘the Superintendent and made known to the -
. P o 4 membcrs of the Commxttcc at least thrc‘t: school d.v,s
R ‘advance. .+ | ' e
. @ eoed "\ (alend.nr of subscquent rcgular mcetmgs for the )
oo 3gar shall bt established and a chairperson and a.
’ sd.rct.nr) selcctcd at the first-meeting.

“-regular, pérhaps monthly mcctm s, it'is imporfant o cstabﬁsh a’
© S$ense of comntinuity and rcguhm‘, about the Commlttec The
notoriety .md excitement gauscd by t:mcrgcncy mcctmgs when' |

L4

-

v o ', . . ) v -l"’ I
. . ' . : . .

[Vl Ihc \.h.urpcrson of the Commmcc shall. notibe an ' -
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[ - : .
f'lmllcngcs arise an commun?ly may be the unnecessary fuel 1o

caust an ordinary healthy situation to become distorted beyond
prupur(lun It is wiser ta cancel unnecessary mectings than™to call

i . -
." N aggnpected ones. Lack of frequent challengés 1o school matermals
- . praobabh gicans that one or more of the followj Ny 18 preseg: (ry \

B ’ satstacuon with the selection process, (2) lack of conimunity
amiterest, (3) beliet in the futility of commumication with school
district officials, or (4) undue influcnce on thet selection and

weeding plm'vssvs.i ~
¢. Spedal meerngs may be called by the Superintendent
\ to consider temporary removal of materials in untisual
* . circumistances. Femporary removal shall require o

three-tourths vote of the Committee.
f. The calendar oMregular mee tings and notice of special
meetmgs shall be made public through dppropriate
student publu.umm and  other tummumuuuns
; methadg) -
7 . g. The (d;n ghlcc shall receiye all Reconsideration Re
. quesy For rom the Superintendent or person desig-
. nated by de Superintendent,
' h. The procedure forthe First meeting following receipt
of a Reconsideration Rc_qucsl Form is as follaws:
Tt Distribute copies of written request form.
W) Give complainant or g group sLykcspcrsun an op-,

‘ -1;mrluml\ "‘HH\W apd ex l_ml° on the

”l\lllbll[l .npul:l»lt professiynally -
(ews of the material when avail)
istribute copies u! ch, Jltngcd nmlcrml a8 -avail

able. .
1 /\l/; \lll)\u]litml ih((.lm,,_ mterested persony, inc Myl

mg the complainant, may, have the opportunity to

share their views, The Commitiee may request that

o lnclnniu.nls with special knowledge be present 1o give
lnfnhrmll(-m to the comimitice.

. i Ihe complainant shall be kept informed Gy the Secre

tary concermmg the status of his or her compluimt

'cp‘uvd re- -

throughout the, Committée reconsideration process

- \} lhe u)mpl‘nn.un and known interested partjes shall
. be gven appropriateciotice of such mecungs

s \j\ kN the second or asubsequent meeting, as desired.,

o the Commuttee shall make ity decision m eithes apen

or dosed sesston The Commuttecs tindl decision will

be 0l o take no removal action, (2) toremose all or

& parc ol the challenged matenial trom the total school

- cnvironment. or 134 to e the educatidial use ot

the challenged matenal The sole Criteniv for the final

decision s the appropiiatcnc,s ot ih( itateral Lot s

mtended cducational use The vote on ahe dea8ion

? sl Lo b o by The L it O istoa and s

. - 3
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justification shalkbe forwarded to the Superintendent
* ¢ . for,appropriate action, the complainant and the ap--
- for,approp : ' p p
. ‘propriate attendance centers,
(Comment: The stai¢ opert meeting lu\a_should be reviewed for its
application-to this pro_vﬁion.) -
L . T - : oL
- . L A decision to sustain~a challenge shall, not be inter-
breted as’a judgmcnt‘ojl irresponsibility on the part

, - of the professionals inv#lved in the original selection
© , oruscof the m@ial. ' . o g
Co > . Requests to reconsider materials which have previous- -
! ly been Lpfore the Committee must receive approval

of a4 majority of the Committee members' before the

] materials will again be reconsidered. Every Reconsid-

/ - eration Request Form shall be acted upon by the
: Committee. - : '

: n. In the eveny of a severe overload of challenges, the

. Committee mag appoint a subcommitiee of members

or Nonmembers to consolidate challenges ‘a

makef recommendatians to the full Commiyée. The /

- cofffposition’ of this subconfmittee shall approximate

- thie representation on the full Committee.

o. Committee members directly associated with thc"sg-
lection, use, or challenge of the challenged, material
shall be cxcusc’l from the Committee r’rin‘g ‘the
deliberation on “such matepials. The Suge Intendent
may appoint a dtemporsd replacement for the ex-
cysed Committee member, but such replacement shall
be of the same general qualifications of tha®person
excused. - . -

.(Comment: The Commitice #iould never be placed in the p(;silion
of appearing to defend itsel ™M members, or the school staff. The
r‘ LCommitteét. must maintain a nonadversarial position.) " —%
) > P I the complainant is ﬁol satisfied with the decision, \
. et he or sha%y request thu; the matter, be pliced on \
the ggenda of the next regularly scheduled’ meeting
of the Board. ) '

.

thummcm: ['hese requbgts should compll'y with’ existilg board
" \ pog;) and rules regarding thestaard agenda.) . .
N . .

; While the comments provide the {flavon of. the philosophy of
/, the model, a1 few additional points need to be made. Notice that
varagraph A allows any resident of the district to raise an ob-
. 'k{c.xiun. By implication; dhis precluygles nonresidents who have no
tics to the communivy from utilivifyg the objection process. That
patagraph also exonérates good” fath selegtion of materials by
) lnutvs“simml stalt awhich miay < latar be considered Iappropriute
Hopetully advensany tolos will ber lesse hed ander ART policy A

-

I

s,
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SSituation of pmlcssmn als 0ppo>mg parents shnul(l not be allowed
“Lo develop. - . g ’
I.lra;.,r.lph Al pr()\l(ltb that most challenged materials cwill
remain in use until the chdllcngc has been completely processed.
This“is designed _to aidt in“the climination of harassment. If mate-
rials are removed us soon as an objection is filed, a péfson merely
needs 16 file an objection to achieve his or.fier goul of censorship.
In one lowa school district, the dbbur(lll) of the dbbCH(,C of such
t provision was shown, “when. i L retaligtion for the immediate
removal of a challenged book, rcsl(lc)zmuppuscd to censorship
{ilgdd challénges 1o the schools’ dictionaries and ency Clopcdms
The pf()\lbl()nb of Section A4, are very important in that every-
staff mcmbu should have at least a general knowlcdgc ufl 1e rules
provisions. Time after time, 1 have seen schools equent -
challenges o materials start the ()bJLC[()r dow the wrong path.
Most often, the objector is told to comé 10 a board meethg, the
opposite end of the proccdurc‘ from whu.hlo start, to makc his or
her-objection. i ‘
r As the comments \\nhm the provisions of paragraphs B.6.a. and
*h. pnml ott, the key lu‘lhc SMCTESS or le of this model is the
1enance of a committee with a majority of lay members anc,
_person as Lh.urpcrs“n Many persons, mduqu the Reverend
e\told me that appearances before review commitgees
) D L.mnnal professionals gives a U)(npl‘un‘ml a.
t‘@'ling of futilhity, I8N very nnpnrtdnl to ¢stBlish credibility in
the, u»mmfgu through a majority munbcrshxp of nuncduumrs
It wits mlxwumg to me that Bob Foley ook the [)Ublll()ll at his
V\()rkshup on. censorship, that the Cedar Rapids schools welcomed
inquirics into the appropriateness of educational materials. He felt
that lack of inquiries and objections in some school districts were
more likely the result of g lack-of community interest or-a-belief
in} the futility. of communication with school officials than s; llS-
fadaion with the sclection process.
aragraph B.6.c. provides the meehanism by\ which materials \
may be removed from use in a rapid mafinér. The committee inten-
tonally made this procedure difficult to implement so that librari-
ans angl’ adminiytrators could not arbitrarily vemove materials from
obpection had been made. In order to obtain the three-
¢ of the committee necessary for immediate removal,
Iin question will have o appelir inappropriate on s
od cross-section in the reconsideradion cdmmittee.
'l;u.xgruph B.o.k. is the 1»lll~\ one i the moded with which | do
oot prrsmull\ feel comportable Tts language was aresudt of a com
promise il which 1 did most ol the Ll)lllpltngbh)\ The paragraph




O

ERIC

Aruitoxt provided by Eic:

-

The Iowa l.ﬁodel Policy' ~ e . ’ e - Moy

s -, ey N

allinws thawdecisfon to be made-in cither op-éf-l%t_i&cd_scssiun and'

‘ . . . . .
upon a sceret badlot. A elosed session for sleliberation appears to

N counter to the general philosuphy of gpenness and credibilitys .

- threaded through the rest of the model. While the sccret ballot
cabso runs this contrary cougse, my objections are lessened by a
.recognitionsfol ‘community pressures which can be applied to re-

-

. . . ; Y
‘4 ot the Ihrad which were related sobely to the soctal o politcal

consideration committee members. “The provisions of paragraph

B.6.m. are designed to eliminate repetitious . reviews which may .

be the result of harassment. o, ,

As the final paragraph implies, the ultimate authority for a final
decision on appropriateness of educational xnutcrjgxh’l{tnust states
rests with the local school district board of directors. This was the
basis of the ruling of the lowa State Board of Public Instruction in
the Reverend See appeal, 1 D.P.L App. Dec. 82, und federal courts
in President’s Council v, Com munity School b%rd,‘ 457 F.2d 289
(2nd Cir. 1972), and Wiliams v. Board of Education, 388 E.Supp.
93 (8.D.W. V. 1975). A third federal court ruled the same way in
"4 casg arising in Ohio, but WuS\)vcrturn.cd on upi)cul in Minarcing y.l
Strangsville Gity School District, 541 F.24 577 (6th Cir. 1976)."
The Minarem decision has important implications for the enfire
coungy, but especially for Ohio and the other states in the Sixth
Circuit. The court in Minarcint found no constitutional proMem
with the locdl board of education controlling the curriculum and
textbooks under Ohio law: however, removal of certain books
from the Bbrary was a different matter. The court held that the
Stronusyille Scool Board violated the First Amendment to the

United¥States Constitution when it removed books from the k-,

brary which it found to be nl)jcc[iullublc. Spme of the language of
the opinion found at pages 581 and 582 is instructive:

A bbrary s o storehouse of knuwlcdgcl When created for a pul;lic

school it s an inportant privilege crétated by the state for the

7 benefit of. the students i the school. That privilege is not subject
to being withdrawn by suc ceeding school boards whose members .
might desirt to "wmmnow” the library for books the content of
which occasioned their “displeasure or disapproval. Of course, a
copy of a bobk may wear out. Some books may become obsolete.
+Shelt spuce alone may at somv point require soame~selection of
books to be retained and books tobe disposed pf. No such ration.

ale’ts invahed’in this case, however, | | . ’

Neithir the State of Ohio nor the Stroggsvitle School Board
was under any federal constitutional gulﬂ*ﬁiun to provide a i
brany torthig Stongsviile High Schoot o1 to choose any particula
haoks Once having created such o pll\’;lcg‘f tor the benefit of 11ty
sliuij(s, however, nogther body could place conditions on the use

$

tastes of sthadcl {)().u.l mctabers

e
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Ahe result of the Marcind decision his been interpreted by
somé people to strengthen the need for a determiniation of appro-
_priateness by the focak boawsd. This is not the cogreet interpretation,
smu the result seems to be almost foreign tn most cducators. The
“coneept that books, once placed upon a school library shelf, aan-
not Later be Femoved when Tound inappropriate flies full face into
the concepts of pmlnsmn.ll ]mlumnl and focal determination of
appropiiateness. For this reason, the committee that drafted the:
model discussed, in this article has not seen fit to aher s provi-
sions, Until the Towa Board of Public Instruction or a court with
llumlulmn in lowa rules to the contraryy we teelithat the proper
criteria tor such final decisions is, and must 1 in, the appropri-

'-lLuu ss ol the matertal tor ats intended Lduullunal use, and the

most appropriate body 1o make that detérmmation, with input
from the community and cducators, i the local board of directors.
. ’§‘



18 A Body of Well-instrucl,ed Men .
and Women: Orgapi‘zalions Active
tor Intellectual Freedom

pe .
Diane P Shuacnt
Central Cnl'lnl'cli('ul_Sl‘llc College ' .
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~

For the Tasy five vears T have hacked my way through the jungle
ab censorship and Labored i the garden of intellectual freedom.,
Much of what 1 have done has been pure drudgery: plowing the
stony soil of English teachers' indifference to their OWn respon-
sibilities and  their students' rights to academic freedom, for
example. Much has been disheartening and frightening. [ havethad
@orecunimyg nightmare inowhich 1 slash with my hog J{t the face
of the knglish department head who bnee told me, “We hage no
censonship problems in oy schm»l..'l.sinlply reshiove any books 1
disapprosye of from e book room. ™ | have been pricked by the
thom ot msale and stangled with the vine of ignorgnce.” But ofie
paat ol the sarden blooms faxuwniandy, “a wonder of sumime with
dp})!«;.\_ poas gd cd connangs \\'l_)(-rl(- USweet singers suddenty
Aome in the oreme U For i no part ol iny werk witi censon
shap has boen mone sathhving thau finding out aboat afld working
with people whe callnvat and mture o frecdom b teach, 1o
wite, tospeak and 1o lean, i
Nothig gives cne Gicane vedvage and saangth to go on tha,
having contact with e ry who cae aboud the samedhings we do,
and pohaps the best seivice we can olfer to other English and
language wits teachers i that of helping thengly see that they wye
not alone, One Wiy o domyg that s 1o nmkc@x ot the illi(»l'l‘l{l
ton and people avaldlo diraagh ofganizations that we concerned
with Fist Amendment wal w adainitc treedoms ,
At the end of this dracle 1 w hise ol such Crgantzatons, 1heny
nattonal otfices, and phone narabers, Raies (h.sin listing caghi one
with an annotation T havedecided. @ deseribe Some ways to e
the whole hist, then to mentory some of the eeds that Various
ortgantsations «anomeet. and vanie the specitic arganizations which

best saisty thenn and adly o connment more thoroughly o

. [,
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few of the organizations whose names. ate not self (.‘(pldndlol}\' or
whose services are ummml or unigue.

Using}k List* ’ -

To begin with, you might want to write’ to them all and dbk thcm
to send vou their catalogs of publications and posmun papers coy-
ceghing’ censorship and anything “else that they will send you for
free. Some of these gr()ups pubhsh little about cepsorship but have,
taken stands opposing it. Others publish so much that even their
membership materials will give useful cepsorship information. By
tooking at authors listed in their catalogs and rcddmg titles and
annotations one.can get a goodsidea of who is active in censorship
matters and what cach organization’s special interests are.

Another way to u$e the list is to refine it. Al the addresses are

“nationa) offices, and unless you happen to llVC n the ori,dmm-

tion's homc state, chunces are that few pu)plc you contact there
will be Llhlc to vistt \411 school or talk to vour lcgisldtor It’s a

long \\d\ from the executive secretary of a national organization

(3

to a citizen in vour school district who can help you support The
Catcher i the Rye before your school board. You might want,
then, to use this list as a starting point, to ask those urgdnuduons
which have state affiliates to send you the address of your state’s
atfiffate. Ihrough-the state affiliate you can get'the names of peo.
ple whd are especially interested in censorship matters. (Another
way of locating some stata atfiliates 15 to ask your state office of
public instruction.) )

You will want, too, to refine the list by supplancnung it. One
address you'll want to add is that of your statg oftice ol public
instruction or state board of educations )’&othu whole sct of ad
dresses that s mppsimy from the list is that of religious groups.

Many religious  organizations support intellectual [Redom, and

magy thinisters, priests, and rabbis are willing to assist in censor
ship controyersies. In fact, so many are, suppmuu that: h:ung the
organizatfns here is impossible. Some citizens and professional
groups are also nns:mg (League of -Women Voters, American Or
lhup:)nhl.llllt \ssou.mon cte. ) A letter Lu lllL I\dlmnal Ad Hoc

of Ul},dlllédll()ll: which compnse its xmmb( rbhlp w1ll SCIVC as a

{

hcgin-ning for all ot those P

. i



Organizatisns Actt';)e for Intellectual Freelom'
. . N . !

» In all cases, if you wynt
Do from your stage or your town-—you will eventually he
local organizatN\ns. - _ . . /e

o reach someone who is

‘Inventory of Needs _ . )

. Al the Iistcdﬁ)rgunizu(iw)s provigle: many services. Ungler cuch
& service I Kist on v 4 few of the most useful organizations for that
“purpdse and sometimes the subject(s) that cach ane handles espe-
cladly well. For local resources and consultants be suge to check
with state affiliajes also. - ’ /"\«_\
Publications. Ametican Civil Libertics Union (teachers’ and stu-
dents” rights). American Library Association (all aspects of freedom
to read). Freedom to Read “Foundation (significant court cases).
National Council of Teachers of English (everything pdrticularly
pertinent to the English classroom). X
Speakers. Herd, the problem is to get people who know some-
thing and who speak espectally well. LAWYERS: American Bag,
Association. First, Amendment Lawyer’s Association. JUDGES*:
First Amendment Lawyer's Association. Your g may also have
an- organization of state judges or of federal judged. Staty supreme
court judges” offices are Iisted, usually, mn the phone book unde
the state government. DOCTORS: Natonal Ad Hoc Commitcee
Against Censorship tor the names of the psychiatric associations
that belong to the Commigee, WRITERS: PEN. Writer's-Guild
of America, Inc. The publisher of a particular writed whose books
are often challenged. PlfBI,lSlH-ZRS:‘.L\55(>ciugi(;|1 ol American
Publishers. Nabional Ad Hoc Committee Against Cen orship, Th¢
publisher of aDNextboak series which hus been attacked. LEGIS-
LATORS: Logal offices of the American Civi Libertes Onion,
National Edup 400N Association, American Federation of Teach.
ers. Those groups heep track of state legislation and legisTutgrs’
opintons. The chaugs) ot (he Jadiciary committee(s) (where mdst
~obscenity legislation is studied) of you si®te legislutare, REPRE.
CSENTATIVES OF RELIGIONS: National Ad Hoc Comgmittee
e Against Censoonhip  American Cial Liberties Unton. TEACHERSA
OTHER TTIAN ENGLISH FEACHERS: Nutbona Coundil for the
Soctal Studics. Natipnal Scicnce” Teactiers .-\aanéiu_liun. Speech
Comnianication AssOCTation Amcpcan Asyoclation of School

l"._lb'hu’)ma dom to Kead Foandation. Amcincan Libux)')«>

./. v .
L '
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sociation Office of Intellectual Freedom. BUSINLESS PERSONS

CONNECTEL WITH PUBLISHING: (bookscllers, theaterowners,
magivine publishers) \ILM().xlmon Inc. ENGLISLHITEACHERS:
National Council ol Feachers of lngllsh NCTE also maintains a
list of Gpcakers from other professions who have been especially
llLlplul to English teachers. - .

“Legal adeice. First Amendment Lawyer's \bb()(ldllun American
Civil Libertics Union. Local (lmptus of the American lulualmn
of Te .ulur’dnd the Natong . ducation Assoclation,

Crisis help. Freedom to Kead Foundation. Nationa Council of
Ieachers of English. Your state affiliate of NCTE. Local chapters

"ol the American Federation of Teachers and the National Educa-

tion Assochition,

Preparing guidelines forselection of materials and for handling
compilaints. National Council of Teachers of knghish and your.
state NCiLE atfibiate for how-to-do-it information, for samples, and’
tor consaltants. Amcerican Library Association. For other points
of view on the matter: American Association ol School Adminis-
Lators. National  Asscoation ob Sceondary School Piincipyls,
National Association of Elementary School. Princpals, and the
Natonal School Boards Association ‘.

[obbying Nattonal Ad Hoo Gonnnittec Vganst Lcusaship,
Media Coainon, T \mcrican Gl Liberdes Untons National
Lt ation Assoclation Ametican Eederation ot Faachers - Fhiough
the Frecdpm o Road Foundation you can lean how to cstablish
o1 Join regional ad how lobbying groups One public atton must be
|3\<numlui herc: Kenneth PO Novwkch Lobbying for Frecdy
(New York. St Muatn's Pross 1975) Locerpte avatluble hiee .l«:
}x.unph[rl fioan \.lllull.ll A oo Commttiee Against (Lllsnlsllll)

MVorey 1 ven lnu»mL I olved i a court case, those nlgdlll/.l )
trons gl pogvaide fimancid and/o [( gal suppnll, andjor they
rght Wl wanice gurcae bricts which sapport Y oul mterests. Free
dom o Read Idodationr Norerican (il fiberns U nien Asso
Elation of Agionaan Pabhiyhicrs Amotean Foderation ol lLu- hers.
Nationd Fdacaten Vasodation " The publisher of the wonk whach
has heonuda ke tight also fike o vow bohal

.
Ay Nt o G ol L Y Ty Y
'
t Vit 1 [T ! ) \u i
L Ava b oG ace G o coanld Y N
} caA al o T TR TR Cp g § ¢ ol
! !
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%, fconcérned with cetsorship in the schools. They keep active com-
mittees going all over the country, participate in most coalitions
against censorship, maintain ‘offices and staff, follow legislation

wnd court cases, publish information, try to keep current lists of

consultants, and try to help individual teachers who are embroiled -

in censorship comtroversies. A call to the executive sceretary of the
Freedom to Read Foundation almost always gives the caller some
information and help. A call to the National Council ofg'l'cuchcrs
of English or to the chair of the Censorship Committee orpresident
of your NCTE affiljate will also elicit good atvice, publications,
and a referral to someone who can donsult on almest any problem.
Nearly “all thglisted organizations have taken formal positions
oppuosing censorship and favoring intelleetual frecdom. -

. The Mdédia Coalition, Inc. and the National Ad Hoc Committee
Against Censorship are Todse affilia#tons of other organizations
which have banded together to act more cffectively against censor-
ship. ’ ’ v S .

P.E.N. is an international organrzation whose primary function ’
is to bring bressure to bear on foreign governments to free impris-

N oned writers and artists and/or to permit them-to cmigrate.

The American Civil Liberties Union and the First Amendment

Lawyer's Association are interested in all forms ul‘ccnsurship and
only incidentally in schoul censorship. The First Amendment

Lawyer's Association is a veryinformal, loose affiliation of (as of"

©this wiiting) 102 attorneys from everywhere in the United Stytes
who sptaiallze in First Amendment, cascs. :

Lou Willett Stanck describes the activities of the American Lp

brary  Association, the National Council of Teachers of English,
the American Civil Libetties Union, th¢ .\Ic_g\liu Coalition, Inc., and
the Natioral Ad Hoe Committee Against Censvrship in-consider-
able dewal in Consorshiph 1 Gilde for Teachers, Librarians, apd
i ()I/l:'!’a’ Concerned with Intellectual Freedom (free frém Dell
‘@ Publising Co., Inc { Dig Hammuarskjold Plaza, New York, N.Y.
wor7), .
Un[bx(u:mu-lﬁ{, we, unliké Darwin’s body ot \q(cll-i;_,nstructcd
men, have o labor Fyg ou daily bread When [ first began to work
Lagainst censoeship, ,‘l@v;ls almost u\cnvhclmc\d' by allthe ihhags;
that nfeded doing and all the people that I was told I “*should"”
and "must™ get to know. T'he clfore is \vul_’%i(,-[}wugh, for there
Is wlext inminsic satisfaction g " the resules. all bears fruit, as in
that walk I had wich Jeray Kosiisky about countries where books
.uén"t“lmnm'd lfp_ggixxsc no one Is a“‘_»'\vcd Lo pxin(\ Lmy[rlingub]'gk';
tondble. And 1t boie fiuit in the gt ul)'S‘CCI;iL)_ldW testhimony

©
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given l‘mull\ with a (lcdlulcd First \mcndmuu lawy cr, with the
. owher of my favorite movie thieater, and with the person who runs
the l)(mkslmt 1 nymj J(JJLHlTC I hope you, tao, Wl“J()ln us.

- )

: National Organizations Concerned with lntcllcctu;il Frccdom
“ ' A ' . * - . —

‘ ;\nwrig‘hﬂ":('s‘sm"L tion of Association of "American.
School Adimyhistrators -, Publishers L .
1801 North I Park Ave.
Rosslyn, Vi, g‘)”()‘) NewYork, NIY. 10016 -
105 528-0700 “ 212-689- 89"0
\n{cnun \5smmuun ol *First Amendment Lawyer s
‘School Labrgrigus = 77 Assoctighn n ’) s
'&JU East Huron St. - ) Suite 120 P
Chicago, 111. 606,11 B 1737 Chestut St. 7 2
312-944-6780 Phlladﬂphlq Penn. 19103
\mcrlun B Assodiation 215-665-1600
1155 E. 60th St. . *Freedom to th(l
Chicago, 1ll. 60637 Foandation
‘512-9-1-7--1-()()0 . 50 East Huron St.
At American Civil 1 llu ris . Chicago, 1L 606 L1
L nien o 312-944 6780
¢ 22 Fast 4uth St International Rading
New Yarh, N YelOULO Assodiation
. . V1240531222 a 300 Barksdale Rd
. \ Atncitgan Federauon ol Newark, Dell 19711
" leachers 302-731 160y ¢
L Dupont Cudde MW CfMedin-Coalition ing
Washimgton, D G 20030 342 Madison Ave,
202-797 4400 \m Yok, NJY. Loy
LR s
Anieii an Library \sstulquu ¢ USL.] 2'&8“ .o
o Qftice for Intellec uial N‘muna}‘ Ach- lli'u (ommnu ¢
# reedym . ‘\galnbL. ‘»‘ n“ﬁrshlp .
o >N ast Huron St DY 22 L Jst 10T : '
Chicago, 111 606 L1 New YorksX Y, Wlb
£ 312944 6780 212 v86-7098 - -
_e
{ A Has no \.lalc ‘Atflll..lcj\, ) - *
! *rAn ambiglla group whi o saust o e .;xganil.ulh:ns,
~ . )
. .
; — PN , :
l< N4 Z- - v .:/.
) . ' ‘1..’/'5) (
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Nationa] Association ofile.—%\;’*l".E.N; American Center
mentary. School Prihci;;’,ﬁg’w“"hl56 Fifth Ave. .

Y 1801 North Moore St. -
~ Rosslyn, Va. 22209« .~
'703-528-6000 |
 @Vational Council for the
7 Sociad Studies 5
Suite ¢406 -
2030 M St. N.W.
Washington, D.C. 20036
202-296-07_60
. Nationdl Coupcil of Teachers
" of English
1111 Kepyon Rd.
“ Urbana, IIl. 61801
217-328-3870
National Education
Assoclation
1201 16th St. N.w.
~Washington, D.C. 20036 ;
202-833-4000 . o
National .-\§§oq,:h'ion'ut L
Sceondary School Principals
1904 Association Dive
Reston, Va. 22091
703-860-0200
National Science l'mgh"u
.\ssdciutz'on
1742 Conhgcticut Ave. N.W.
Washington, D.C. 20009
202-2634150 ° .

Through the Media Coalition, Inc.

\‘n_y -

4 5205 Leesburg Pike

*Writer’s Guild of America

Néw York, N.Y: 10010

212-255-1977 o

Speech Commiunication
Association '

Falls Church, Va. 22041
703-379-1888° -

*Writer’s Guild of America

East, Inc.”
22 W. 48th St. .
New York, N.Y. 10036
212-575-5060

Wesy) Inc.
8955 Beverly Blyd.
Los Angeles, Califg
213-550-1000

0048

National School Boards

Association :
1055 Thomas Jefferson

St. N.W. ) i
Washington,:D.C. 20007

. 202-337-7666

Your State Department ol
Public Instruction,

State Department of
Education

, th;: Nafional Ad Hoc 'Commi’t-

te¢ Against Censorship, and the Freedom to Read Foundation’ (all
listed above), many other organizations can be reached, such as the
American Association of University: Professors, the National Coun-
cil of Churches of Christ, the American Booksellers Association,
- “the U.S. National Student Ass&ciulion, The Ncwspuper.Guild‘, and

“the Child Study Association.
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Teacker. Urbana 1l.: National “Council of T#achers of Enghsh 1966.
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