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. A study was conducted to determine which of nine
theories of career development and occupational choice were (1)

ranked as most important in regard to the role each played in the
subject's own career development and (2) were ranked as most A
important in regard to the usefulness of the theory in-teaching
and/or counseling students. Each of sevepty-one students enrolled in
a course (three separate classes) in career education were asked to
rank nine prominent theories of career development/occupational
choice in regard to the role each played in her/his own career
development and in regard to the. usefulness in teaching and/or
counseling hiss/her students. Holland's Personality Theory of o
~ Vocational Choice was judged most important in the development of the
_participants' careers. Close behind was Super's Developmental = .
Self-Concept Theory and Blau's Conceptual Framework of -Occupational
Choice. O'Hara's Learning Theory,. Super's Developmental Self-Concept
Theory, and Hoppock's Composit Theory had a mean rank of first ’
through third respectively in regard to the usefulness of the
theories for teaching and/or counseling students. In addition, a
rank-order correlation was-computed to determine the degree of’
relationship between the rankings of the theories in.regard to
self-development and usefulness in teaching and/or counseling.
Correlations ranged from .79 to .98. The order that emerged is
subject to further study. Other populations*may rank the theories i
¢ifferently, depending on backgrcund and experience. (BN) -
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\ that "the theoretical basjg of career eduCat16n ae cons1dered &o be career
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. . Theorles of. Career Developﬁent and Occupatlo al Chogﬁe' ; -

Self and Teachlng/Gdhnsellng Imp11cat1ons
Py ".,"";" , " . %.Y.}l ' .
§ L : . '

Dr. Alfred J. Mannebach

i"l' . \‘( ". V., ), ' . ‘. ‘ .
St ’ " INTRODUCTION * ¢ o,

. . :}f L i‘ ’ ’ n) i . ) 2\ B . L
?areer e?noatorb who are serious, about the fu

J

elopment and re-

11nement ot ger edugat1on have reallzed the 1mportance of bulldlng con~ |

. oy 4 A . -
\

N

"cepts and prbgrams on a soIld theeret1qal baae. However,.Just as-there are

many theorleb of educat1on, there aré’ many theor1es of "career educatlon (Balley,‘

1917) ’Although no clear consensus ex1bts regard;ng the many theoretlcal )
;-
irameworks for céﬁéer educatlon maﬂy accept the cbntentlon by - Super (1976) )

*#
9

o °

) ~develppment theory, c et oT“thpm, a sdugﬁ theovetlcal pObltlon based upon’

4 . : b 0 .

theories of career development dnd'oc /pat1ona€ cholce 1; eseenilal. i
. - 5‘ ,, o s

d? career education it to reach}zﬁptpotent1a1, a greater number of prac-

Co e
titioners must become aware of careerfdevelopmeni theoﬂy and a 1arger percen-

i ) R P

-

tage of ‘programes must be based on qﬁmore’solld?eonceptual base: Bailey and
. ;' ; .. o o .’_'1‘;I o A
Stadt(1973) contend ". . .that expansiqn o{'career é&ucatien fh the schools

, )

w111 require understandlng on the part of teachers9rega¥d1ng the vocatlonal

ld
.ma_ .

development aspect of growth and 1earn1ng. Teachers muet Tnternallge some

a

type of theoretlcal pqs1t10n relatlve to career deVelopment u Zaccarla (1970)

[ B e R ’ 4

ctates that "Theory is usef?l because it enables the practitioner. to- order”

1]

- ) - .
amd to make sense out of the/;Lta.‘ MOreover,-theory provides the practitioner
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: cho&ces and/of more adequate career development."
. ! ’

. ¥ s
-y »

w1th Bome bas1c guldelmes for practicel

\"

Zaccarla goes on to say that "theorles /,; . conet1tute a guide and- an—;
aid in the practltloner|s knowlng fafst how :Qe comple; vocat1ona1 behav1or'
q of ‘man has been conceptuallzed and secondly, hyw he can bring to bear his own

. 7 A",
‘educatlon, experlence, and professional bklll in iosterlng better vocational -
“ \ K

(Y

¢
5

The-impentance‘bf’having practice based upon and guided by theory is
further discussed by Bailey and Stadt (1973). !"Teachers without a theoretical

o B » L4 v .
orientation will find it difficult to se}ect from among the many.dvajlable

)
t

“types of curriculum materials or to integrate such materials into an ongéndzed

..

ioner who it unaware

3

program of ¥nstrictinn." Zaccaria saye that "The ppaet'

’

of ‘these formulations (theories) misses the background”ideas.régarding the {

process which he it attemptlng to guide or fa0111£3te.ﬁ .
\J A -
Clearly then, theories of career develogment and occupational .choice
\ , ' oo :
muet yerve as a guide ,to action for praetfting'careep educatort. Not only
o , v Q
f : ‘

thould practitionerc be aware of the-varioﬁé'thee}ies of career development'
) . . M A ’) 3 . . .

.

_ o & ! L
and occupational choice, they should aléb"be aBle to identify and eXplain the

tneory which moet closely relates to—thelr own self and career development.

3
-

H

To be effectlve in their role of career development through the career educa-

tion process, practitioners should aleso base their, teachlng and/or counselxng
. @ .
practlces on sound theories of career devélopment and occupatlonal ChOlGGw } v
> 3
Famlilazlty w1th the theorﬁie will help them’ 1dent1fy those th}_}ies whlch v
s

are moet useiulﬁgn the1r tLachlng/counsellng relatlonshlps wlth students.
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The purpose of the stﬁdxﬁwgr ﬁo”determine'whic&,of severai gur t theorleaa
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of career development and occupational choice (1) were ranked as most impor- -

\
tant in regard to the role: each played in - the subJect £ own career development

and (2) were ranked as most 1mportant in regard ‘to the usefulness of' the theory
P

in teaching and/or counseling students. Another purpose of the study wae to
2etexhine the rank order correlation between the subject's ranking of the

~

theoriee in regard to self de'velopment and the usefulness of the theories in

teaching and counseling,studentsc An additional purpose of the study was to
.establish an order of the importance of the theories for self (career) develop—

ment and for usefulness.in teaching and/or counseling students.

N

PERSPECTIVE/TIEOHQTICAL FRAMEWORK

fi Cuffrent theories of careér development and occupational choice which have
3 ' '

| . . . P ’ / .

dmplications for career education have been presented and summarized (Bailey

fand.stadt 1373, pp. 57 96) The authors of the theories Make;releﬁagi pointe
- xetawdlng the 1mp11cat1on ot their theory for the career development of in- )
dividuale. To & ¢reat extent, the~suéce$soand eannsion.o{ career‘education

ﬂ' finlschoolu will require'understanding oi,tne theories ol career‘development

“

. ‘ ¥ : T ' o

and occupatlonal choice by educators. e - e @“ .

Bailey and Stadt sﬁlgtrt thg content1oﬁ‘ex\ﬂeﬂpock (1967) that study ot
the theor1es &111 help teachers (1) to see &Lre cleérly the \el efs ‘implied
1nxthe1r own behavlors, and (2) to question and modlfy many tradltlonal PE@C'
tices and attitudes, Teachers may be mot1vated to.study cared@ devglopment
not only because‘of proiess10nal responslb111ty, but also because of curlos;ty
anut themeelvee and how they came to be at they are (Hlll, 196}). ’ .

In Lhie study, an}!ttenpt wat_made to detéTmine. the importance o{tthe

A . o . . o . ) :
¢ wvariout selééteg,theufieu 04 career development and occupational choice in %

B s ‘ ” ) . .
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regard -to the subjéct's own career devel pment and to the usefuilness  of the

theory.fn teqphingfand/or counseling students. - ‘ - T T ‘ B

y Fy

J S/ © ' PROCEDURE

.

. "( ’ a ' f B
A ught on theories of career develoment and occupational choice was '

., taught as part of a graduate coufse in career education. The course was
tau t.in’the'summer session for three suctessive years, 1976-1978. . Students
nrolled in the course were gf&en thﬁ aéuignment to read Chapter III entitled

w ” \

BY
"Theorlet ff Career Developmpnt and Occupational Choice" (Balley and Stadt,

1973) Nine prominent thebries of career development and occupatlonal choice

~

are presented in thé chapter. Concurrently, the students were ven two -
. ( ) - . " e .

- . A ) \ . . ~

‘assignment sheets. The instructiOns on the first-shee:. sked the students-to?®

: "rank in order of 1mportance, frOm "l- 9, the theorles career development

.o '/ \ " 2
and o7pupatlona1 ch01ce 11sted\bewa 1n regard to the role each played in your ‘

: I Y Y

y career development." The instructions on the sedond assignm;ﬁtfsheet requeéted

° the ‘studentc to "rank in_order of 1mportance)ATrom 1-9, the theorigs of- fareer,

s
. A

deveiopment and occupatlonal choice in regérd to the usetdlness‘of the. thkory
. . . S
1nwteach1ng and/or counee;;ng,yoﬁr stuoentsl" ktudents were also asked to

explaln brlefly why they ranked the theor;es as they did and cpmment/brféfly

/ ot - -
.on the ch1ef strengths and weaknésses of eagh theory. '“6-': , -
d
SS9
’ Class discuesions and simulation act1v1t1es}Ye1ated to the cagger dex

L . 4
*
velopment theorles were held durin t.he\tlme 'f.hJ students%re completlng
. 3 . :
the asslgnments to help each studen&lto u§5§§§¢§nq¥¢ach\theory'more,thoroaéff;fw

o

AR
.'The ompleted asslgnment sheets were collectéd. and analyzedz The’mean rank .
i - . ‘1 < & ‘-,‘.! -
. E

: of the theques with regard to gegf and teachmng/cdﬁnsellng 1mp11 atlons

2 . 'J‘ ‘ -
‘was computed for the wtal of all thrJe classes stuwleds N Y. 2
; . / . . 0-3 ‘E . . "”,,/ O
. \ , x “l,'l.di il —\\ Y ~‘ .
) N ) {‘ ? "4; - -}k 1 ,
o , ? o o*&“q‘;. . . - . { s

i : ‘ . . “a .
' . : M . .
. .. - . - -
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N hank order correlations (Spearman's rho) were computed for each of the

‘nineltheories for each of the three classes studied™and for tHe total of all

classes. The correlations were computed to'deternine the relationship between

/
the 1mportance of 'the various theorles to the part1c1pant s self (career)

development and the usefulness of the theories in regard to teach;ng and/or
[} »
oounsellng students. C . ' , . ¢ ’ . ’

- A rank order e¢orrelation was.computed to determine the degree of rela-’

. 3 .

v

tionehip between the.rankings of the theories igi se)fkand teaching/couneeling
° o / BN
implicatigpe tor total of the three‘ymars studied (Edwards, 1966). Confidence

J .
limits for the correlatione calculated are also i\ wn (Pr{{;GiBbon and . Morris,

i >-

©1973).- ‘The coefficient of concordance (‘dkar .
[ -vrf

’/

&) Hag used to me/sure
the degree of.agreement among the partlclpav the n1ne ranke. The co-
eff1c1ent of concordance was ted faw 1gnmf1qance by the Chi* Square Test,
alggipretented by hdwardd/ \A meaapre/ex the reliability of the mean ranks )

auL obiﬂ”hed 1rom the part1c1pante for each ciﬁee and for the total of all

’ Y o

2 C%gft??%"““ also’ computed (deardb, l9Q6<ﬂ f o

S ‘§{ . - 't‘ R § //“/ ;

.éi o I DATA~SCM'iES )

{Q. ' Theyrdata for tne etudy;kere'collected from students enrolled in graduate
e : ; .

¢ : Y

courset on career g« cqtion conducted in the 1976, 1977 and 1978 summer

. o R )
seségbns at the Un1ver81ty of LOnnectlcut Data were collected from a total

»

&-*ll
4 of ﬁ; students in the 1976 class whlle usable data from the 1977 and 1973

classes were collected from 22 and 26 students reSpectlvely. Overall, females

outnumbered males in the classes 43 to 28. The classes were c0mposed,of
general and-vocational educators from elementary, secondiiry, coﬂmunitj college

(. L ‘ , .
and university settinge. Although teachers compoved the largest group, a
ety :

3

3
r
t e
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number of'counselope and administrators were.also enrolled in the classes.

Béing an elective course, the ma jor common bond amohg the students was the

desire .to learn more about career education.

v .

Nine theories of career development and occupational'choicg—aé presented

’ -

in Bailey and Stadt (1973) were ranked by the students. The theories
L . e ) Y .

were: . \

oo

Ginzberg's General Thqonh‘of'OCCupgtional Choice L.

Super's Developmental Self-Concept‘Theory

. -
- Blau's Conceptual Framework of Occupational Choiée .
' - Tiedeman's Model of'OCCupationalgne;ision Making i
) - Bordin's Psyopﬁana}ytic Framéa;ré for'Vocational Development
¢ . ,
- Holland's Personality Theory of Voégtional\ghQiEer
T - Roe;é Early Detenminan%s of Voéational Choice

’ “Hoppock's Composit Theory

O'Hara's Learni :Career Development

-
1

’

' / ' FINDINGS | .

k ‘ . -~ N -
. The primary purposg of- the study was to determine which of several
7
L}
theorles of career development and occupatlonal\choice (1) were ranked

. 5

- as most 1mportant in regard to the role each played in the subJect 8

A
-

own career development and (2) were ranked as most 1mportant in regard to

the usefulness of the theory in teaching and/or counseling students.

Data in Table 1 show the mean rank of theories of career developmént and
occupational choice with rggard to self and teaéhing/counseling im-
plicatiogs. The meanfraﬁk was computed by summing {ae individual réhks\
for eagh thgoriﬁt and dividing by the tqtal number of partiﬁipants, ﬁ-71.

&

<
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As ahown by the mean rank in Table 1 Holland & Personality Theory. of Voca-

L)
tlonal Lhoice«uas judged most 1mportant in the 71 partlcxpants' career 'de=

velopmeni.f Close behlnd was Super's Developmental Self-Concept Theory and

-

Blau's Conceptual Frameuork of Occupatlonal Choice. The Theorles of Ginsberg,

Tiedeman and Hoppock followed next in mean rank ‘while the theories of Roe,

Y : , ‘ ’

O'Hara and>Bordin, et.al., were seventh, eighth and ninth in mean ramk respec-

rs

tivgly.

O'Hara's Learning Theory, Super's Developmental Self-Concept Theory, and

- Hoppock's Composlt Theory had a mean rank of first through third respectlveiy
in regard to the usefulness of the theories for teaching and/or counseling -

students. Data in Tabli 1 show that the theories of Ginzberg, Holland/and
" - ‘ “ . - A
Blam follow in mean rank while the theories of Tiedeman, Roe and Bordin, et.al.

earned a mean rank of seventh, eighth and ninth respectively wit@ regérd to

~ usefulness. _ ,

0

‘A second purpose of the study was to determine the rank order COrrelationw
, e

between the participants' ranking of the.theories in regard fb self devefop-
ment and the usefulness of the theories in teaching and/or counseling students.
Data in Table 2 reveal the r;nk order COrreiatiﬁns,vby class, between the
importance ot the theories for self (career)‘develgpment and the ﬁbefulness
of the theories for teaching and/or counseling students. As can be seen from
the data, the Qank order correlations ranged from .79 to ;98, indicating a
very stfoné positive correlation. Confidence limite around r=.79 for 23 cases,
range from .58 to .90. Confidence limits around r;.98 for 26 cases range - -
from .94 to .98 (Fitz-Gibbon and Morris, 1978). Rank order correlations for

.

the composit of the three classes studied, n=71, ranged from .983 to .994.

-

. AArank order correlation was computed to determine the degree of rela~

tionship between the rankings of the,theOrieé, based upon mean rank, for self

¢
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Table 1
’ Mean Rank of Theories of Career -Development
and Occupational Choice with Regard
To Self and Teaching/Counseling Implications
Importance to o Use}ulneas in
Self (Career) Development ~ Teaching/Counseling
< ¢ :
Theorist Mean Rank Theorist ’ Mean Rank
“(n=71) » n=7l
Holland 3.63 ~ O'Hara 3.58
Super ' 3.76 -' . Super . 3.7 .
Blau, et.al. 4.49 Hoppock 421 "
Ginzberg - 4.73 .Ginzberg . 4.55 .
' fPiedeman 4.89 Holland 4.75
~HOppock 5.18 Blau, et.al. | 4.76
‘Roe 5.32 Tiedeman : 4.73
. O'Hara ' 5.46 ‘ Roe - 6.20
- Bordin, et.al. - 1.26 Bordin, et.al. 7.86

.
’

10




Table 2

Rank Order Correlations By Class Between The Importance of
: The Theories For Self (Career) Development and
~ The Usefulness of The Theories For Teaohing/Counseling Purposes

- . - N

‘Spoarman's Rho

1976 Class 1977 Class 1978 Class
. Theorist n=23 " nw22 n=26
Gimzherg 94 . .90 - .93
Super : .96 . .94 .92
Blau, et.al. .92 .95 ‘ .95
Tiedeman .94 .92 .98 -
Bordin, et.al. . .92 .93 .97
Holland , .90 +92. .97
JRoe .91 .91 .94
Hoppock .88 .89 <94
'0'Hara .79 ' .84 .91

-~
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and tclphing/counaeiing implications for the combined group of the three cla;see,

(Edwirds, 1966). The rank order coefficieny wae .27.with confidence lim ts for
11 cases ranging from .04 to .47 (ﬁitz-cibbon and Morrise, 1978). <

The coefficient of concordance (Edwards, 1966) was used to neasufd the
degree of agreement amoné the participants of the nine ranks. As sho;ﬁ by th?

data in Table 3, the coeffioient of concordance of .112 obtained for importance

to self (career) development was significant at the .0l level as shown by?th;;

- ’

Chi Square test for the toefficient of concordance (Edwards, 1966). The re-

4

-

liability of average ranks was also computed, rey = .89. It is a measure of
the degﬁ.e to which we may éxpect the average renks obtained from two‘crOups of

.

m comparable judges to agree.

A coefficient of cbncordance of .189 was obtained for teaching/counseiing
implications. As showrf by the data in Table 3, the Chi Square test for the
coefficiemd of concordance was eignificant at the .0l lev@l.' The reliability

of average ranks was .94. : RN

DISCUSSIQN ‘
> ‘ : . -
The study should have implications for edycators involved in career ed-

ucation programs.at any level. Teachers and counselore shoulg internal%ib some
‘ ) .

theoretical pqsiti&n regarding their involvement in teaching’and/gr counseling
their students. A theoretical tramework based on theories of career development
and occupationa)/€hoice will help practitioners assist students to explore, pre-

pare for and ke decisions regarding their future careers.

;

Results the study seemed to indicate that studentis enrolled, in the

graduate courses do identify with some theorists, namely Holland,,Supér, and Bleu,

et.al., more than others, i.e.. Roe, O'Hara and Bordin, et.al. in regard to the

Y

importance that the theories have for selt (career) development. Thgt an order

.
- h-J

{



-‘11- / -
=
~4 v
& . .
6
A ]
Table 3 = .
- Degrob;of Agreement Among the Participants of
The Nine Ranks for Self .(Career) Development
and Teaching/Counseling Implications as
Shown By the Coefficient of Concordance
Importance to - Usefulness in
Self (Career) Development : Teaching/Counseling
) wow  112%x " Wwom L 189%%
fxg = 63.46 df=8 p .0l rxg; = 107.466 df=8 p (.0l
rgx = -89 ' ez = A
g . #
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has been establised is importani; it represents the collective judgementis of
educators who wefe interested enough in'career education to enroll in a
graduaté course to find out more abogt is.
That an order has begﬂ established in regard to the usefulness of—thé

'various theories of career Qevelopment and occupational choice is also impor-
tant. Regarding usefulness in teaching and/or counseling,‘it is interesting

to note thipt O'Hara 8 learnlng theory was ranked flrst. This finding may be
evident because a maJority of the partlclpants were clasaroom teachers. Al-
though most .of the part1C1pants indicated that they would use an ecl;ctlc‘
approach to teachlng and/or counaellng gtudents, the theorlea\of O'Hara, Super
and Hoppock were ranked higher in usefulness than qthers such as Tiedeman, Roe
and Bordin, et.al. .

The order that enérged in this study in regard to "importance" and
"usefulness" is subject to further study. The question of importance of the
various theories to self (career) developmeﬁt seems to be an individual de-
cision based upon self knowledgqiand past experience. Other populations may
rank the theories differenély depending on background and experience. Fupthqr
Btudy in this area is encouraged.

A more cohesive group of&éduégtors, i.e. vocational teachers 6niy, elemeﬁ—
tary school teachers only, or counselors only, etc.; may not agree with the
order established regarding the "usefulness'" of the theories in teaching and/or'
counseling students. Orders syould probably be establishéd for targeted groups
along with the identification of those aspects of the theories that seem to
make them uéeful. Again, further study geems)to be warranted.

Another inportant finding in the study was that regardless of how the
various theories were ranked, the partlclpants tended to rank the theories
judged most important to self (career) development as most useful in teaching

and/or couneeling students. The rank order correlations of .79 to .98 obtained

offer evidence that the participants tended to find useful for teaching/counseling

14 / ‘
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purposes those theories which were most important in their own self (career)
development. The data suggests that knowlodge of howuone perceives the im-
portance of the theories in regard to self (caoeer) dovelopment could have
important implications for teaching and/or counseling students. Certainly.this
proposifion warrahts furtoer stﬂgy and more vigorous treatment. |

-

Although vény h1gh correlations were. found between the participants'
rankings of the theories §%¢émportance for self(dareer) development and use- °
fulness in teachlng/counézllng situations, the rank order correlat1on betueen
“the composlt rankings of the theories for self and teoch1ng/counsellng 1mp11ca-
tions was .27 with confidence limits for the 71 cases ranging from .04 to 47.
Th1s finding 1nd;cated that there was a weak positive correlat1on between how

the partlclpants ranked the importance of the theories for self (career) de-

velopment and,the usefulness of the.theories for teachlng/counsellng purposeo.
is shodo by the coefficient of cdncordaoce, the degree of agréément of tie

vpartlclpants for self and teachlng/counsellng 1mp11catlons was slgnlflcant.‘

. This f;ndlng, along with the_respect;ve reliabilities of .89 and .94 for self
and_t;aching/counseling respectively, offered evidence tha{ the agreement of_
thé;participants was sufficiently good that it cou1d>not be accountod for by
chance.

In summary, theories of career development and occupational choice have had
and will continue to have implications for many individuals. For individuals,
they provide a fascinating study in determining how people came to be who they
are and to do what they are doing. For groups, they help establish a theoreticai
framework upon woich further theory and practice can emerge. Further study of
fhe importance and usefulness of the various.theories is called for. Also,

_further research regarding how the theories can be brought to bear on practice

should also be conducted.
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