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7 Preface

L]

During the period covering November 1977 through May 1978,
OFE’s Office of Career Education sponsored, through 4 contract with
Inter-America Research Associates a series of mini-conferences
-devoted to the general topic of The Concept of Collaboration in
Career Education. This monograph  is one  in a seties of OCE

~ monographs aimed at providing a narrative summary of ideas and
- thoughts gathered fromy particular commiunity segments represented
y in this series of mini-conferences. o

g

~
t

Participants in gach mini-conferencé associated with a particular
segment of the broader community were selected for OCE and
Inter-America Research Associptes by the organization itself. Lists
of alf_participants whose tlloughts arey summarized in this mono-
graph are zr):scnted as Appendix A of this monograph. It s
important to rec¢Senize that. while participants are properly thought
of as representativest from the particular communify ségment
involved, they are. in no way. to be thought of as representing that
community segment. That js, each participant-was encouraged to
speak only for herself/himself. No formal organizational or institu- -
tional commitment was sought nor should be infe red from. the
contents of this‘monograph. © } )

S r ) o ) .o oo
i _general, each miini-conferencé involved from 10-15 partjci-
) -pun.t(,JEach lasted two days with the discussion sessions chaireq by
the Director. Office of Career “Education,. USOE. }’a’fticipaer:?in ‘

1Y

each mg'ni-conferencc)developed their own agenda thfough a.progess
that -asked them to list topics or issues they thought pertinead to

- ~adiscuss.” Once such a list was developed, participants then picked
“those that appealed most to a mayjority of__tfye participants for
extended discus%iéﬂ)n. The list of issues andh,ques_tions, themselves,

, provide a series ob interesting insights into concerns of participants
regarding ‘their organizations and career education. A complete
listing of the issues and concerns raised by participants in the
mini-conference repoerted in this monograph appears as Appendix B.
Readers are urged to study this list carefully. ' ’ ‘

”_. Notes foy ga‘ch minifé()/Ifereﬁ‘cé'were taken personally by the
Director, Office “of Careet Education. Based on such notaes, the
seriés of mo‘n‘ograph@s of which this is one, has been prepared. Tlle

, - ] ¢ | 6 . s
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weomplete nous for cach mini- u)nlcnnw have been u)mpllcd hy

Inter-America Rescarch . Associates and ‘published as a separate

document. Limited. copies of this document are available, so long as

the supply lasts,.to those requesting thcm’"f\rom OF's Office of
.

No pretense issmade that this mbno"ruph represents a compre-
hensive treatment of the topic. JThere is no way that, in only two
days of discussion, a u)mp;chcnslw coverage could have been
duompllshul‘[w the small "roup of participants involved. This
monograph is properly viewed as an attempt to report, as fully as
p()\blhlt the discussions that took place. lfy and large, the contents
of this mono"mph arc hmited to ideas and thoughts of the
participints. At times, somc of ‘my own. pu‘\()lhll thouvhts and
‘opinions are interwoven into the discussion, but the natural

temptation to do so has been resisted insofar as possible. :
7

, 3
Primary’ expressions ot thanks for this nyonograph must go to the
participangs themselves who donated twg full days of their time,

‘without an honorarium, to sharing theit thoughts with me and.

lhrou*'h this monograph. with vou. In addition, special thanks and
recognition must be expressed to l)/f William Mermis. Professor,
Southern 1llinois University-Edwardsville, who served ds(onsultdnt‘
to Inter-America chcargh Associates and  ssisted me™ih the
condiet of tl)uc mini-conferences. Finally, thanks are.atso due Dr..
Brady Fleteher and Ms. Odie Esparza of Inter-America Research
Associates: for their expert lO"ls(lLdl assistance.

L _ : ‘Kcnncth B. loyt, Director’

‘ .Office of Carecer Education
U.S. Office of Education ¢
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Introduction

The Fiiture fFurmers of America (FFA) is the oldest and largest
in-school  student osganization associated with the vocational
education movement. Amonig all such student rorganizations, it is
the only one having a National Board of Dircectors chartered by the
United States Congress. For both of these reayons. FFA was chosen
as the single vocational cducation student organization to be
represented in the 1977-78 series of Office of Career Education
mini-conferences devoted to the general topic of “Collaboration in
Carcer Educidtion.” :

The contents of this monograph, while limited to a discussion of
FEA ANDY CAREER EDUCATION. are organized in such a way as
. to hold pdotential for applicability to ether vocational cducation
Stlld\‘ﬂl .youth groups as well;-The other orgzmizuf,ions involved
include: (a). Futdre Homemakers of Amgrica (FHA): (b) American,
Industrial Arts”Student ciatidn (AIASA); (¢) Health Occupu-
tions Students of America ( SA): (d)_Fyture Business Leaders of
Amcrica” (FBLA): (e)f"'DislﬁlaIx't~jgc Efficition Clubs of Americ K
(DECA): (N Vocational Industrial.Clubgsf America (VICA): and (g)
Oﬂ'igg\ E‘d'ut‘htion_._(“luhs,(OE.}}()A THtsc vocational education student
youth™ groups share. Nith :EFAY ‘common conimitments to: (1)
helping ySuth  develop le‘u_dersﬁip qualitics: (2)/ promoting and
dq\vclopilg% g citizepship:: (3) helping youth develop an under-
standing andlappreciation of the American economic system: (4) 2
uelpix}g.‘ youth explore carects related To the broud occupational
area eath'\represents; and ($) -helping youth develop good wérk -

‘hzéb‘i'ts‘ W%WOTR vul,ues:f nd other carler adaptability skills that

4

» Will_cnableXhem to changd with change in the occupational socicty.

“Had timg 4@\ finansial resoygees been available. it would hyve been
‘cusym héldiﬁg:a’ separate n@i-ﬁ‘bnfcrcncc un(l_dl:%/p()ping a
é’_cpu to monogfﬁp surch ilS'tl,"ug&ﬁcﬁ?)r ciagh of these Yocational

£ education student _‘rgar\jzut"ms.fﬁcéuusc ‘this -was not possible,
©every ceffort is mdde in this\mmmgrapl;! to include reports of

’smn'inur;pur)j'aipum that have applicability zlc‘ross.ul'l**sﬂch oreaniza-
ti.ons. It-is hoped that, ag readers study here the 'specific kinds of
operatiogh associated Wwith FFA, tlicy are motivated to discover

¢ analogols activities assoCiated with FBLA, AIASA. FHA. DECA.
HOSA, VICA, ang OEA./Only i this is done can the full potential

/"\"( N 1%-
oo \
N b
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of vocational cducation student youth clubs for umtnhutmg_ to the
coals of career education be realized.

. ¢ . !

The: contents of” this monograph concentrate, on reporting

pereeptions of participants regarding FEFA as a studett organization,

the ways in which it is already contributing to career education,

and reconumendations of participants for even further expansion of

" FIFFA in the total career education ceffort. It is essential, at the

Coutset, to point out that the FFA representatives attending the

seminar on which this monograph is based were. without exception,

very conversant with and dedicated to career cducation. No

pratulsa is made here that their thoughts will be completely shared

by others in FIFA or with all of their counterparts in other
vocational ulumtmn student youth organizations.

The .lturc of FFA
-
- The l-'l-"/\ national headquarters is located at National FFA
~Center. PO Box 15160, Atexandtia. Virginia. The property is part
of the original estate of George Washington. Those who visit
Mount Vernon when in the Washington, D.C., arca arc almost sure
to pass it. Operating from the Nationat FFA Center, this organiza-
tion sérves more than 510.000 FF FA members through 8,800 FFA
chapters in both wmndar\ school and in postsecondary institu-
tional scettings. It operates with approximately $975.000 per year in
ntributions made to tlu National*'FA Foundation primarily
. from the private busnmss/mdustry community coupled with dues of
81.50 per year for cach member. In ecach State, there is a State
association and. at the local tevel. there are chapters in existence
throughout the nation. The national convention. held eacl®vear in
Kansas City. Missouri. is one of the lurges.tg'I of any youth
organization, The 50th “anniversary in 1978 was expected to
se¢. more than 23,000 members and their adult sponsors in
attendance at the national convention.

The fr\ is controtled and opcrutcdeby a ‘Nationatl Board of
Directors Whose members inctude both adults and vouth who are
members. Six  persons on  that board are officially present
because of their appointments as FFA speciatists in the Bureau .of
‘Occupationat and Adult Fducation, U. S, Office of Education. Tlus
is made possible because. as noted carlier. FFA has ¢ mandate from
the United States Congress. The FFA, in cooperation with the
FEA specialists  in USOE,  pubtishes can o annual Agricuttural
Proficiency Awards Reference.” the basic handbook used as a basis

‘ 7
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for the award program operated by -them. This award program, to
be described more fully later. is the centerpicee of the FFA and
used as a prime motivational basis for achieving their objectives,

Membership in the FFA s open to u\ﬂl studerdts between the
ages of 14 to 21, and who are enfolled in a Vocational
Agriculture state progam. at the secondary or postsccondary
level, which is an intégral part oft a formal vocational education
curriculuni. There is 1o requirement that a student enrolled in a
vocational -agriculture program belong to the FFA but, unless that.
student is so cnrolled, he/she cannot belong to FFA. Nationwide,
approximately 75 pereent of all vocational agricalture students
join. FFA cach year. Of these, approximytely 23 percent partici-
Jpate in some kind of FFA competitive awards program beyond .
the local level.

There are four levels of membership in FFA: (1) “Green
Hand™ typically 9th erade students in their first year of FFA: (b)
“Chapter Degree™ typically Ield by students in their second year
of FFA membership: (¢) “State FFA Degree™ - a level attained by
approximately 2-3 percent of the FFA membership in cach State
bascd on the FFA contest system: and (d) “American Farmer
Degree™ -a level of membership reached by only 0.1 percent of the
national FFA membership and limited to those who have competed
successtully at the national level . ‘

-

Like vocational ﬁlgriculture itsclf, FFA activities are. in.no way,
limited simply to farming although, of course, many kinds of direct-
farm activities are included in the 22 “proficiency arcas” for which
contests are conducted. In addition to those ‘“‘proficiency o
arcas™ directly concerned with various aspects of farming itsclf,
some ot the other “proficiency areas™ include arcas such as: (a)
agricultural electrification; (b) agricultural mechanics; (¢) agricul-
tural sales and services: (d) fish and wildlife management: (e¢)
Horiculture: () forest managenient: (g) outdoor recreation; and (h)
turf uand landscape management. Because of this wide variety of
kinds of agriculture-related types of activities. the membership is
open to and enjoved by students in urban and suburban settings as
well as those who live in rural America.

FFA and the Teacher of Vocational Agriculture

To really understand the nature and operation of FFA, it is
essential to recognize that it is seen as one of four major classes

ERIC
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of activity w which teachers of vocational agriculture engage at the
secondary schoot tevel In this context, FIEA is scen as that portion
of the teacher’s job where primary emphasis is p{luccxl on Teadership
development tor'students of vocational ariculture. In this sense it
is a schoot laboratory. In addition to IFI'A, the teacher of vocational
agriculture s responsible for: (ay conducting day classes where
students learn the cognitive content of vocational agkiculture/agri-
business: (b) supervised occupational experiences (SO which is
best thought of as a form of cooperative education and entreprenu-
crship aimed at helping students apply their cognitive learning in,
some form of productive paid and/or unpaid work experience: and
(¢) the Adult Program which includes both the “young farmer™ and
the “adult farmer™ programs conducted typically at night as part of
adult cducu{ion.

FI'A activities, then, are seen as muj('ar instructional responsibil-
itics of the teacher of vocational agriculture. Thus, where one of
their local chapters exists it is both organized and operated under
the direction of the teacher of vocational agriculture as part of that
person’s total instructional responsibilities. Some of the-chapter's
contest activities are conducted during the school day. but a great
number are conducted at nights and on weekends.

The prime ditferences between the SOIE and the FEA experience
for students of vocational ugn{ulturc are that: G Al vocational
;1§:ric‘ulturc students  are rcqui?osl to participate” in SOL but
participate in FFA only it they chease to do so. Congress, under
the new vocational education law, chims this must change fo
inctude 100 pergent of the vocational agriculture students: (b) The
SOFE experience is conducted. typically on an individual project/
program basis, as a direct supplement to the cognitive instruction
learned in the classroom wherecas FFA contests may include .

' participation in activitics quite apart from those being taught at any

particular time such as public speaking. parliamentary procedurc or
building onr American communities: and (¢) The SOE experience is
pointed towatrd successful completion of a project whereas the FFA
experience is pointed toward motivating students to excell in all
aspects of the instructional program at the local. State. and/or
mational level. To qualify for an FFA Agriculture Proficiency
Award. a member must. as an initial step. produce evidence that
he/she has engaged #n an outstanding SOE program thus further
tving the FFA and the SOE experiences together.
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While the teacher of vocational agriculture gy typically expected
to sponsor a locat FEA chapter, there is nao Jutomatic requirement
that he/she do -so. There are dpproximatety 150 programs  of
vocattonal agriculture instruction in existence that have no FI'A

chapter associated with them. Seminar participants reported that, in

such o mstances, students were often seen as less interested motheir
| .y -
vocational agrrcutture program than were students where FEEA wWas

Canontegral part of the total instructionatl program. At the other

extreme. participants reported  that there gre some vocational
agriculture programs in existence where the teacher spends so much
time on IFI°A Contest activities, other parts of the total instructiong]
program suftfer. Wiien property done. FEA i hegt seen as one of the
major Kinds of responsibilities assumed by the teacher of vocational
agriculture. It is one of many student organizations operated under
the direct sponsorship ot professional educators. In the case of
vocational student organizations, such as FEA and the others
named ecarlier in this monograph, the teacher recejves a great deat of
direct assistance in making his/her club operate more affectively
through hclp'pr(_avidcd by vocational education SUpCrvisory person-
net at the State department of education tevel as well as from its
national headqguarters operations,

l)iffc-rencc§ Between FFA and 4-H Operations

Another Mmonograph in the series on colluboration as been
devoted to 411 AND CAREFR FDUCATION, Readers are urged to
study that monograph. as well as thisione. together i order to have
clearly in mind the basic and essential ditferences between FEA and
-t I this seminar, the participants. cach of whom cane from the
ficld of agricuttural education, presented their perceptions of the
essentral differences. Some of these pereeptions are reported here,

First. they pointed out that, while 70 percent of 4-H members
are under 12 years of age, the voungest FFA member is 14 and
membership goes up to 21 vears of age. While . g pointed out in the
4-H monograph, some 4-H activities are conducted for students at
the secondary school age level. For many former 4-H members,
FFA becomes the group to which they graduate after having been
in 4-H for a number of years. Many youth belong both to 4-H and
FFA. They become junior leaders in the 4-H program, th€s having
an_opportunity to share their knowledge with youhger 4-H
members. In this sense, FFA and 4-H are complimentary but

. certainly not competitive activities: Purticipants‘poinlcd out that

there is a competitive flavor in some local communitics, but this is
r

g -
0
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not destred by eithier FEA or by 4117 As a matter of tact, close
cooperation s otten seen, tor q{;lmplc‘ that one can often find 4-H
and FEA holding their contests on the same day in the same
location  using the  same gudpes. Whether this kind of ideal
cooperittion exists at the tocal tevel depends on both the 4-H vouth
spectaling and on the teacher of vocationat agrniculture.

Sccomd the HH prosram operates, as part ot the Fxtension
Scrvice, undet provisions ot the Smith-Fever Actas an out-ot-sghool
porram tor vouth, FEADon the other hand, operates as part ot the
tecular school prosram wmder provisions ot the Smith-Huehes and
sibsequent Vocational Fducation Acts, Inothis sense, -H depends
on voluntany Jeadaership trom communtty members to makeats club
CHorts successtul whereas FEA depends on eadership from
mstructors of vocattonal aencalture emptoved by Jocal sehool
SVstems, . -

Fhird. particaipants e ths semnar viewed the prime purpose of

FLA 08 beme concentrated on feadership, citizenship and career
development whereds they viewed the prime purpose of 3-H s
concentratine much more on a totul fuonan désclopment including
leadersdup Indivrdua)l projects are laghhehted in d-0F coals whereas
placement and advancement in agriculture and related agriculturally
occupations are hightighted in FEA operations, ’

tn 4-1E the members fearn as they strive to complete @ project
whereas, i FEAL the project s seen as o part” ot the broader
imstructional process. The approach is a < doing-to-learn™ one where
the 4-H approach is & “learning by doing™ one. ’

These participants, representuie FEADwere very supportive of
and complimentary i the remarks they made concerning the -1l
Cluby operation. Fhis same kind of muatual respect and a sineere

destre to suppaort Aich other had been evidenceed carlier in the'

semimar mvolvine - Club experts. Foseems obvious that those
educators who are tor any reason. mchined to want to choose only
one ot these two groups with whom to work would find support
from neither TEA or trom -1 for such an approach, Bath FEA and
+H oare very valuable and mmportant vouth clubs, but they were
estabhished tor basteathy difterent reasons and operate in ways that

Cossentially serve ditferentspersons at any given pointin time.

s

;



The National FFA Center and Career Education

Fo understand and appreciate the current mvolvement of I'FA in
career cducation, it s first necessary to view career cducation
achvities representing leadership etforts of the National FEA Center
referred to carlieglhere are six such activities that deserve mention
here. : ‘

Farst, the Center publishes a magazine tor FFA members entatled
NATIONAL FUTURE FARMER. 1his magazine s mailed directly,
to the home of every member from the €enter. Almost without
exeeption. cach issue of this publication contains one or more
articles related to agricultural carecers. As a result, each member is
exposed to career information on a regular basis.

.

+ R

Sccond, the entire FEA Proficiency Awards systenm has built into
1t an emphasis on career exploration for participants. In ordeg to
successtully compete in thisgwhole contest system, it s essential
that each member spend some time in - - ring career related
materials related to his/her project. Thi ‘.gcers” emphasis is a
built-in part of this entirg system

Third, FEA has produced the FOOD t OUR AMERICA program
tor use in elementary schoolyas basically a career awareness project.
It as carmed out n two “primary wavs. One way s through
distribution to caeh of the current 8.500 FEA chapters of materials
that will allow their members to take this program to elementary
schoals in their geographic area. The materials themselves include:
) a film; (b) a set of ditto mastery for use in the classroom: (¢) a
suggeSted presentation outline for the ‘membgr to use in the
’L‘IL‘(llx‘llt;lry" school classtoom? (d) 4 suggested set af procedures for
use In taking clementary schoolpupils on field trips aimed at
Increasing therr awuareness oy agricultural and agricultural-related
occupations; and (¢) a suggested set of procedures for using persons
employed in agneulture and in agricultural-related occupations to
SETVE s Tesource persons for citreer awareness in the clementary

sqhooh L4

The alternative method tor distribution of the FOOD FOR
AMERICA program consists of a4, mailing from the National FFA _
Center to every glémentary school in the nation offering to make
these materials awmilable to clementary schools not served by a local
FEA chapter. ‘
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Fourth. the® Cc¢nter makes available a- publication entitled
CARFERS IN AGRICULTURE AND NATURAL RESOURCES
prepared by the College of Agriculture at Washington State
Universitsl, This is a very comprehensive publication giving both a

. broad perspective of carcers in agriculture and nataral resources
alony with a long list of specific occupations included in this arca.
This publication is distributed upon requests by carcer education
persons and school counselors, ’

Fifth. the FEA has published the STUDENT HANDBOOK which
iv available. at nominal charee, to all agriculture/agribusiness
students. Included in this publication arc large sections®on
agriculturally-related careers for cach of the 22 major arcas in whicht
FEFA proficiency awgrds and contests are held.” The “carcers”
emphasis is a major part ot this publication.

Sixth. since 1906, the National FFA staft has included. as an
integrat part of the National FFA Convention, the NATIONAL
AGRICULTURAL CAREERS SHOW. This scparate exhibit is
aimed at acquainting FFA members, their vocational agriculture
teachers, and their sponsors attending the convention with a wide
varicty of information and exhibits of carcers related to agriculture.
While limited in the past to about S0 exhibits, this show included in
197% over 200 separate exhibits incloding those from businesses
and industries supporting the National FFA Foundation. 1t has
proven to be a very popular part of the National FEA Convention
and has stimulated an even greater “careers’ emphasis in local FFA
chapters throughout the nation.

-Career Education Responsibilities of the Teacher of Vocational
Agriculture

Because FEA operates. as an in-school curriculum program. it is
seen as part of the total job responsibility Hf the vocational
aericulture teacher. These seminar participants spent considerable
time discussing the general topic of career education as it applies to
the total job of the vocational agriculture teacher. Their thoughts
on this subject are reported here, in part, to put FFA in proper
perspective to this broader career education cffort. In part, this
discussion is included because of the implications it holds for
applicability to teachers in other areas of vocational cducation who
also have vouth clubs to sponsor as part of their responsibilitics.
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First. some  specific ck;nnplcs of career cducation activities
should be mentioned. In Cashmere s Washington. Jim Cockle has
incorporated a4 number of carcer ceducation gouls into both his
regular instructional goals and into his coals for FFA chapter work.

»  borexamplel it in vocational agriculture. the instructionsl voul Is, 7/
say. to learn to make a particular kind of wetd. Jim added to thisa
§ cureer ¢ducation goal of showing students various kinds of czercrs/,’%
An which welding is used. In the case of FEFA contest work. Jim has/
found that if. for example, he is conducting a mcnfjuclging contcpf((
he can infuse carcer education gouls of showing his students not
only a variety of carcers related to the imeat industry but also
something of the basic cconomic understandings related to the
ssupply and demand for various kinds of meat.

In Gainesville! Florida, Fd Thompson has been given responsibil-
ity for teaching a vocational agriculture oricntution/explorutio‘V"
unit to 7th and 8th-graders as part of a carcer exploration “wheel”
involving the several areas of vocational education. His responsibil-
ities, with these 7th and 8th-graders. is not at all diréctly concerned
with providing them with vocational skills in agriculture. Instead.
his prime mission is to help students become aware of, and explore
their possible interests in a wide variety of curcc‘rgin agriculture and
agriculturally-rel#ted occupations.

In Ohio. through the leadership efforts of Mr. Jim Dougan in the
Ohio State Department of Education. a series of curricular guides
have been developed and given to tocal teachers of vocational
agricutture. These gurdes are intended to be used by vocational
agricultire ~-FFA members in carcer awareness activities in elemen-
tary schools as a special kind of projbct.

Teachers of Vocational ugriculture are encouraged by their
national professional association the National Vocational Agricul-
ture Teachers Association (NVATA) to actively incorporate career
education activities into their regular instructional program. This is
done on a “contest™ basis with an annual “winner™ for cach State.
SIX - regional “winners”™  picked from these State winners. and. E
finalty. one teacher of vocational agriculture being awarded cach 7
vear the CAREER ORIENTATION AWARD of the NVATA. It the
NVATA were to publish the complete fist of activities and carcer
education projects submitted as part of fhis national contest. there
would be avaitable an amazing set of career education practicts,

9
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One of the newer kinds of career educatiqr practices in which
many teachers of vocational agriculture mow find themselves
involved is that carricd out by the Alumni Assqciations. - The
Alumni Association was started by the National FFA Board of
Directors in 1972 and now has a total of 12,000 active members. In
the -State of Washington; the Association has assembled a traveling
van that depiéts the major kinds of agriculture found in that State
along with many pictures of vocational agriculture FFA projects
#Mow being conducted in each district of the State. This traveling van
goes mostly. to such things as county fairs, livestock shows.. etc.
around the State but has, on occasion, been used ‘for career:
awareness purposes in elementary schools. In Owatonna, Minnesota,
Don Barber, the local vocational agriculture teacher, reports that his
FFA Alumni Association has, on occasion, offered to take
its members, on a one to one basis, with them to their place of
business for a day as a shadowing experience. In Connecticut. Al
Mdnncba«.h reported that the FFA Alumni Assouation participates

“Ag Careers Night” where, each year, severalihundred youth
. ‘Jleurn about careers in agriculture. Other participants reported using
members of their local Alumni Association as chaperones when
FFA members go on carcer exploration field trips.
. 4

('ln addition to ‘these kinds of specific examples, seminar
participants developed a series of general statements concerning the
roles and responsibilities of the vocational agriculture teacher in
career education. While not all participants agreed with each g
these generalizations, there appeared to be a general concensus & :
cach. Because the generalizations developed by these participants™
hold very basic and very serious implications for all teachers of
vocational education. they are listed here in as specific dethn as
possible. A -

I. The prime responsibility of the teacher of vocational agricul-

ture lies in-providing students with specific entry-tevel skillsin

agriculture and in agriculturally-related occupations. This is -
both the most jmportant and the most time-consuming part
of his/her job.

~ 2. It is becoming increasingly obvious that many students in
vocational agriculture are: (a) enrolled more for purposes of
carcer exploration than for purposes of specific job skill
preparation; and/or (b) pursue eventual careers outside the
field of agriculture or agricultiirally-related occupations. It is
equally obvious that, even for students who seck specific
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cqtry-lévcl skills and .who will, in fact, enter and remain in®
agricutture or in an occupation djrectly related to-agriculture,

-employers of such students expect them to possess a varicty

of kinds of interpersonal and adaptability skills over and

‘beyond the specific entry-level vocational skills of vocational

agriculture. Thus, carecr educatidn is seen as a key and cgitical

“part, of the total role -and function of the vecational,

agriculture teacher.,

Teachers of votationalagriculture are lergcdnw’ h imparting
the following kinds of carcer education skills tojedth student
over and beyond the specific job-entry skills of vocational
agricutture: (a) good work habits: (b) a personally meaningful
set of work values: (¢) carcer décisionmaking skills related to

totat lifestyle; . (d) basic cconomic understandings of the

private enterprise system; \e) job-seeking, job-getting, job-
holding skits: () skills in dxscovermL educational/occupa-
tional opportunities consistent with their interests and apti-
tides: ¢g) skilts in finding various forms of unpaid work for use
in the productive use of leisure time: and (h) skills useful in
combatting stercotyping as this acts to restrict full freedom of
educational and occupational choice. The teaching of such
career education skills is, and has been, an integral gart of the
total job of the vocational agriculture teacher.

. ) . Ve
Feachers of vocational agriculture are more property evalu-
ated on the basis of the extent to which they provide students
with employability skills—including both voc¢ational education
and career education skills--than in terms of whether or not
their graduates find cegptoyment in dgrlculture or in an
occupation directly retated tQ agriculture.

Teachers of vocational ;1griculturc, through the vehicte of the
FFA and its Alumni  Association, have responsibilities
for encouraging and for participating in career awareness
activities at  the clementary -school level and in career
exploration activities at the junior high school level. Through
such activitics, as well as in the teaching of vocational
agriculture, the teachert of vocational agricutture should
express. through action, a commitment of helping avoid_
premature occupational choi}zcs on the part of students.

Teachers of vocational agriculture have a unique and serious
responsibility for making their students, as well as other

1y
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/ students; derc ol gdrcgrs in gggiculture and in ouwpdtlons'

» 7 related to ak,multurn ‘The teacher of-vocational agriculture, if
he/she does this task the way it should bé done, will'not find
time to provnde cqually detailed information to students
about carcers ‘in other. occupational areas. Teachérs whose
interests "lie, in other areas must "accept that responsibility.
Whether or not they do so does not excuse the “teacher

. VOQJ(IOHJ] agriculture from acceptitig tlns responsnblllty

7. Teachers of vocational agrlculturc h e a respdnsibility for
contributing hnlp to students learning basic academic skills
whjch are re {uired in agricultural occupations dnd in occupa-
tions, related to agriculture., Many such skills are tdught
ndtum]lv as a part of the FFA experience.

Q

8. Teachers of vocational ngril‘ulturc need to retain their primary
professibnal identity with the broad field of vocational
cducation as a major instructional gred ot education. Because

v they are teachers witlr specific L]dSSLS to teach, they cannot—

} and should not—place théir primary emphasis on the career
education concept. A/l teachers—including teachers of voca-

“tional agriculture—need to incorporate career education into

their instructional programs. It is important for teachers of

vocational agriculture to remember that their primary area of
instruction is vocational education.

of* vocajonal education will hopt‘fully‘cxamine and consider. In
formulafing these statements, participants emphasized that; even
among teachers of vocational agrieulture, it _isy doubtful if, at
present, a large majority would agfee with all of them, However,
they felt these statements represent a desirable direction in which
to head for all teachers of vocational education.

The j:ncralizutions noted above are ones that.all other teachers

Larticipants emphasized that, while this set of gcncrdl statements
applies to the total job of the vocational agriculture teacher, it has

particular relevance to that part of the job dealing with FFA

activities. They saw the Organization as a true career education
enterprise. My personal feelings are in high agreement.

12
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- s Preparmg Vocatlonal Agnculture ’I\eachegto Participate in Career

Educa tion

e .
L1d

S If te‘uhcrs of vomtlondl agruulture arc to be expected to engage
in career education as part of their 4ptal responsibilities. how are
they being prepared to, fill such roles? In providing some specific
examples of answers to this question, pdrtlupdnts also oftered a
great many - msng,hts reg_.drdmg activitieswof tedcher education
mstltutlons/%to prepare teachers of vocationa agriculfare to-tulfill

their responsgbﬂmu as their leadegs. Both the topic of FFA and the
‘ topr./ of career educdtion “ires apparently. includ¢d d,;“*part of’

Whl(.h these
AN\

_teacher preparation--at least in-the. mstltutlons fro
_semis dr pdrtlupdnts came.

"\At»(‘olorudo Stufc mvarsnty prosputlva tuuhu,; of voeational
agriculture are exposed_to carcer education both if-the “Introduc-
tion to Vocational Agr ulture’” course and in-the methods courses
in ‘vocational dgru,ulture ?“Ic\mhcrs of such .methods courses have
been given an. inservice L(l;udtlon experience in career education.
Unfortunately, it dpp@drs not to have “taken” with all' of them. As

a result, they are considering teachitig«a special course in “‘carcer

education™ anth requiring it of* all studcnts ma)ormg n d” areas ‘of

vogatio edu d[lOn ) 2
\\ /24"’ ¢ L g‘

At Deuisiana- State University, prospective teachers of vocational -

agriculturecare réquired to stidy career development theory as part
of their program. In addition, they are required to spend a
minimum of 30 hours in a work perience project in some

E dgruulture related business and to write job descrmtlons for each

dgrlculturdlly related occupation they find. This is a part of their ‘

work in the junior year.

t the University of Florida, a discussion of career education is a

part of the course entitled “Phllosophy of Mocational Education.”
In addition. as an clective course, sfudents are gvcn an opportunity
to enroll In a course Ln[l[lCd “Cdrcer Education in Agricultural

Occupations.” This course wis inserted because, in Florida, it had

become mgredsmgly popular to ask vocational agriculture teachers
to ttdth career exploration in vocational agriculture at the 7th and
8th grade levels. Some vocational agriculture teachers in Florida
now, do so on a full-time, basis and have been removed from the
senior high school’ sctmf' Finally. at ‘the University of Florida,
somc prospective teachers of vocational agriculture engage in
“various forms of work ¢xperience in busmms/lndustry scttmgs
related to agriculture.
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At the Univusn'y mt Ncbraska proapeulve teachers oPcatlona

' a‘gruult;qre -are, exposed to a‘number of careér edluatron units an
.cdreer edl’r‘iatlon«« related actiyities as a planned pg ot the standard i
“four-year curriculum. The c;ﬁecr Ldyfcatron curricllulngiides in use \

- are ofu:s that “were built by, 'ﬁractrung vocational agriculture
tmthcrq with help from pcrsorand in“the Nebraska 8tate Depart-
ment of Education. ‘ B "

: ' ;.
lowa _State °Umvus|ty is seriously considering “mfissive carcer

; cdmatlon ¢ffort extending. across the entire campus ¢ under which

. members of the teaching faculty will be released. in/some pla?me
and ordcrly way. t;ﬁ\purposeﬁ of spending up to one year to study
and to gain seme -aktual experience in the occupational society.
Assignments of faculty members. under this plan, will be made

- thosg parts ot the occupational soucty where their graduates have.

o in the past.'most often found employment. The lowa State plan ’
" would include. but s not limited to, fuculty mcm.lgers who are ‘
. -responsible for teachihg agrigultural education courses.” " o
These” participants did not discuss specifically how prospective.« “%

teachers of vocytional agriculture are prepared fo work-in BA (

“activities.. It would appear that. with this cmphasis on. eaf.

education. it would be both casy and natural to incorporate a great

many sug}_.cstlons tfor serving as an effective FFA leader within the

period of’ time - devoted to helping students miderstgnd career 5

education .

[}
Re-estabhsﬁmg Effective Vocational Educatlon/Career Edugatlon ;
Relatlonshlps PartncrpantThoughts i . J -

« Near the ‘erd of tlu seminar, participants spent. some ‘tirne; -
dlstussmg the general problem of brmg,mg the vocational tducatlon
K and capeer education niovements back together in the same kind of
close ({;rkma relationship they enjoyed wheq tlkc career cducatlon
movugmt began in 1971, Their thoughts on this sitbject are worthy -
of study and reflection on the part of all cduwtors lntcrestnd in
career education. - : - L

First. they  pointed ﬂgut that. in the “beginning, vocational
educiation was career education’s gr'cavtcst supporter. At that period «
(in- time, vocational educators felt they were already doing caveer
education and saw their primary mission as bging one of m%trvahﬁg
teachers of the so-called “*academic™ bllbjt tsto infuse a career
cducution\cmphusis into their tcu_chin?. When so many duddun'rc

o K
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“teachers ' did so quickly ~some vocational educators assumed, that

their migsion as a. career ednc:mor} “’qrusader“ had‘ﬁeen completed.

Second,” some voullondl educators dpparcntly bccame threat-
cncd wheh they saw many non-vocational education te chers begin
to engage. m career education and proclaim tRat the ey, too, are
prepanng studcnts tot work. To some vomtlo;(al eddcators,

“préeparing students for work” was the sole. job of the vocational
educator. When they saw that “‘carcer education” did not belong
snmply to’ thcm they begdn to back away. o

Third‘ art of the_vphilosoph& of vocatio‘nal education has'been to
separite "from the. rest of education. When carcer uducatlon came
along' and tried to,'in.cffect, integrate vocational edutation with

-atademic education. some vocational educators were threatened
and r,ﬂlsted ‘ o«

F/ourth -as the cane?&r education movemcnt has expanded, some
vocatlonal educators, s‘n‘v it as holding the potential danger 6t both
draining funds from vf)thOndl education and, equally important,

draining some of thc resourtes of the business/labor/industry

memlmlty which, for many years, vocational educators assumed
“belonged” to them. Part of the* resistance among vocational

‘educators to carcer education i m recent years has, these participants

felt, been due to this. o «

2 ~

- Findlly . there exist, among some vocational cdumtor;, a general
fear that carcef education is trying to “‘take over” vocational

-education. They resist being thought of as only a “part” of career

Ld'uuth,m S .

+ These pdrtlup‘m(s felt that none of tlﬁg‘e fears were justified.
Rather, they pointed out that teachers tend to distinguish one from
dnothcr taculty member primarily by identifying the subject matter
discipline with which that tcacher is associated. Each “kind” of
teacher has a distinct body of knowledge to dgllver to students. On
the other hand. carcer education is not a “sub]act to be dddcd to
others now existing, but rather a set of LOI]CCptS and 'Skl]ls to be .
infused among all subjects. Thus, because vocational edigcation
contributes to career education goals and olucctlvcs in nq way
means it is a “part” of carcer cducation. It Slmply\medm that
vocational cducation teachers, like all other teachegs, arc being
asked to assume some rccponslblhty for implementing an effective
carcer education effort. Because ‘‘carcer education” has been

15
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perceived by vocational educators to be an integral part of their job
responsibilitiés for many years is no reason to think of ‘“career
education™ as including “vocational education™ in its meaning—
anymore than “career education” includes “Fnglish™ in its meaning.

Those participants felt strongly that vocational ¢ducators should
emphasize and turther strengthen their interest and actions in carcer
education. As.a matter of fact. they saw no way the total career
education cffort can succeed unless thishappens. Speaking only for
themselves. . they saw the career - educgtion movement as an
opportunity for vocational cducators to play an cven mote
important role in education. They did not”sce it as a threat to
vocational education. The distinction they ‘made between *‘voca-
tional educators”™ and *“‘vocational education” is most important
here. : ) - "

Personal Observations ,

As | listened to these participants for two tull days. it was
obvious to me that they had great ditficulty taltking about the topic
of “FFA uand Cyreer Education™ independent of the topic of
“Vocational Agriculture Teachers and Carcer Education.” | have
-tried here to record all of the major topics these participants
selected for discussion. Readers will, no doubt. receive an impres-
sion that this monograph could have certainly been given a different
and a more appropriate title.

In spite of this. their discussion of the Student Organization was
extremely helpful and productive for me. As | listened .to
participants and studiced the literature they gave me, it seemed
increasingly obvious to me that FFA really can be called “carcer
education™ in a very real way. Its emphasis on leadership, on carcer
exploration. on development of good work habits. work values. and
basic cconomic understanding. tombine to lead me to this
conclusion. Youth who participate in FI'A work certainly have had
a “‘career education experience.”

One of the most interesting insights I received from these
participants was in learning how intimately EIFA is tied to the total
job of the vocational .agriculture teacher. The emphasis on
character building and leadership through competitive uctivities
appears to be a much needed and a most ctfective supplement to
both the didactic instruction and the supervised occupational
experience given to students in vocational agriculture. As a career

LN
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education kind of activity . FFA stands as a fine example of how a
career education effort can and does motivate students to learn
more subject matter. It seems obvious to me that FFA provides
students both with a pride in the field of vocational agriculture and
with pride and contidence in themselves,

It scems further obvious that FEA derives its strength and vitality
. ~ N . . Ay~ ~ .
from 4 number of sources including: (1) the FFA Foundation
funded by the private enterprise svstem: (b) the protessional:

deadership and services supplied by the National FEA Center: ()

the obvious dedication off agricultural education departments
our land grant colleges and universities to the gouals and objectives
of FFA: () the potential FEA holds for mauking teaching more
meaningful 1o the teacher and learning more meaningtul for he
student: and () the effective wayvs FEAY has found to combine
in-school resources with the resources of the broader community.,
The FEA “formula™ is one that those interested in career education
should study carefulty. It has muny possibilitics for application,

Readers of ,this monograph have Thopetully become aware that,
while FFA and other vocational cducation youth organizations are
referred to as “in school™ Clubs. much of the club activity and
many. of the resources available to the participating students are
tound in the broader community environment outside the walls of
the school itself. Thev are ‘properly fabeled as in schaol™ clubs
primarily in that they «re tvpically fed by protessional cducators
who regard the club activity as an essential part of the total learning
process and so of the teacher’s job. In almost every other respeet,
these vocational education student groups bear great resemblianee to
other  kinds of youth groups sponsored by segments of  the
community outside of the formal education system. The “bridge™
between the education svstem and the broader community seems to
have been ctfgetively built through establishment of FEA and other
vocational education student votuth clubs.

Prior to this opportunity to l§;11'|1 from these, seminar partici-
pants. I had been nnder o cledr impression that FEFA must surely
emphasize carcers related to agricufture at the expense of helping its
members consider other oceupational alternatives. After histening
and learning tor two davs. T am n'Qw convineed that, while | \i{:ls
partly right in this assumption. 1 was also partly wrong. As | think
about it now . it scems logical to nge that teachers of vocational
agriculture can best serve the students who clect to come to them
through focusing their primary dttention on ggricultural careers and
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carcers related to agricutture. The FFA approach encourages this
but onty with a corresponding emphasis on the career esploration
process itselt. 1t the FFA experience. @ student decides that
she 'he is not interested in g carcer related to agriculture. the
qualities of leadership. successtul gecomptishment. development of
good work habits, Jdevetopmoent ot pcrsmmll,\' meantngful work

vidlues, and similar other valuable outcomes of FEA will be o1

benetit to that student no matter what occupational area is finally
chosen. ’

In short. FEA and the other vocational cducation ytudent
organtzations that exist 'scem, fo e, to have obviously | great
potential for hetping to implement an effective career education
ctfort. Any school system that purports to be engaging in career
cducation should do its very best to include FEA and the other

- vocational  education student organizations as anintegral and

mmportant part of the career education effort. In doing so. credit
can and should  be given to vocational agriculture and to teachers
ot vocational agriculture without i any way. trving to “take over™
vocational education.

This brings me to one final observation: namehy o+ short
comment on the remarks ot these participants regarding relation-
ships between vocational education and career education. 1 find
nothing strange or uncomfortable about acknowledging that voca-
tional agriculture teachers as well as other Kinds of vocational
cducation teachers were engaged in the carcer education effort
tong betore the term carcer education™ was invented. So tong as
“earcer education™ remadns a conceptual effort to be carried out by
all educators and by a wide variety of persons in the broader
community . we can continue to eredit cach tor contributing to that
clfort with no need to “take them over.” As a matter of fact, if we
didd try to assume all Teareer education” activities under a single
program  called “caveer cducation.™ the total effort would surely
farl. Tet cach get as much eredit as it deserves for the effective
mplementation of career cducation, When such credit is passed out,
1t seems evident to me that a signiticant portion of it will surely be
riven to FEA and to other vocational education student organiza-
tions. ‘Fhat s as it shoultd be.
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APPENDIX A

Participants

Donald Barber

A Voc-Ag Teacher

Owatonna Public Schools
Owatonna, Minnesota 55060

Allen G. Blezek

Assistant Professor
Agricultural Education
University of Nebraska
Lincoln, Nebraska 68583

Homer Bushey

Teacher of Agriculture

Northern Adirondack Central School
Ellenburg Depot. New York 12935

Jim Cockle

Vo-Ag Instructor

Cashmere High School
Cashmere, Washington Y8815

James F. Dougan

Assistant Director

Vocational Education

State Department of Fducation
Columbus, Ohio 43215

William S. Farrington

Assistant Professor

Agriculture & Fxtension Service
University of Florida
Gainesville, Florida 3261 |

Mr. Gary Gramm

Assistant Director of Career
Competency/SDh VIFW

P.O. Box 1237

Huron; South Dakota §7350

Roger D. Hamilton

Instructor

Career Development

Garden City Community City College
Garden City, Kansas 67846

Alan A Kahler
Associate Professor
Agricultural Education
lowa State University
Ames, lowa 50010

Alfred J. Mannebach
AssociateProfessor of Education
University of Connecticut
Storrs, Connecticut 06268

Robert Murtin _
Coordinator -
Career Education

State Department of Education
Charleston. West Virginia 25305

Jetfrey Owings
Purdue University '
W. Lafayette, Indiana 47907

Glen Rask - -
Associate Professor

Vocational Education

Colorado State University

Fort Collins, (olorado 80523

Charles W Smith

Assistant Director

School of Vocational Fducation
Louisiana State University
Baton Rouge, Louisiana 70803

Ed Thompson

Teacher of Agriculture
Lincoln Middle School .
Gainesville, Florida 32601
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’ _ APPENDIX B
; Issues Raised by Participants

How can FE A best contribute to career explotation”

Who's responsible tor career education”

How can FFA help youth deal with change?

H«:w do the FFA achievement programs contnibute to career education?

How ready are FEA instructors to contribute to career education”

How can individual differences in FFA students influence FFA career
education activities” *

Is 1t better to do career education as & supplemental™unit or a5 an integral

» -~

part ot the curniculum’

How can FFA cognitive actiyities be balunced with career cxfrloration in
agricultture tor 7th and 8th graders”

How much career education should be done at the 7th and 8th grade levels

In vocational agriculture” -

How can vocational agriculture teachers best it into a K -high school career
education eftort?

How can FEA members best help K-6 teachers in career education”

How can carcer education best be intused mto vocational dagrnicuiture
teacher preparation programs?

What are the impheations ot a comprehensive K-8 career education cttort
tor change 1 vocational sgrniculiure senior high school and postsecondary

olterigs”

How can we get vocational agrniculture teachers more involved m asking tol
nd usmg resources from the business/labor/industry community”

How can we develop a spint ot mqury within FEA students?

What patts of FFA are fegitimately carea education””

20
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Iv at better to use 4 Umethod and materals g Ceoncept sellToor g
"program T route tor putting career education schools?

’ 1
How can FE A Current maternals and aotivibies best be resised to make

them CANUTY Thore P tive 'X;H waredt L‘dluJ(\wl‘,'

Hoow can L aeer edanatio corade somethieoe Drterent oo 4 onew ol

Noproetar o vdication]

. s
How san socaniongd ncalture s 3dalhe s 0 helped o0 ety see the

ditterences between carver cducation and s @8 tonal cdue ation
i .
Hosw can FEA poads and rctivitios be Coar

and with carcer edacation voas

How can FE A best contnibaie o stadent elt desetopsent and et

vt pis ot stadents?

Hovw cam we vot sirc catoer sl i ste i isery e vdication tor vooational
actiture teachers What b o isenve e education de ovol atonal

arrouiture tegs hers need
Flosw Can vchocs Bradpet be rovisad o retheula careet cdin ation crrphassy !

How can Currecalur atn dation be done i e attonal articultare o that

stadents hase miore balanced o perten os '

How o we per sore s ational e uiture teachiers mvolved Cdreds

cdacarion to broaden e cxpostre Tor b stadonts

Hoew can BE A Bomuore imvolved i career cdocatior swith e smore tinds

How cancom pention between the SEA Career cducation ot ops and the

SE A vcationa apr alture otticces e reduced

Hos can reatidns career explosation expeneinces be nde more avalable m

socalb commumties

Few s we e e whether o net an FEA advivony o dorny b Carce
}

e e ey
Hoow o vonationad e vt teachers beat work with andosty gl art
Pronne conmomes oad basiness b ation teac he$ i acoordimated Carecs

caplordion prowtann at e th o POk perades

Hoow can o atimad cdue o Tands b one filed fos ey o virboration ot

ot hieho v o o d cdon ation s nec e g s pornge deean !
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How can FFA alumni groups be used for career education?

How do FFA advisors best communicate with the business/labor/industry
community?

How do we keep th’éood vocational agriculture teachers in education?

How can new vocational agriculture teachers who have themselves never
been in FFA learn how to run FFA chapters?

How can vocational agriculture teachers and special education teach‘grs
work together to provide career education for special edusation student3?

How can FFA activities best be coordinated with other career education
efforts so that duplication can be avoided?
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