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PREFACE - ¢ .= .

: * .
\ Lo .o

This” publlcatlon 1s’a report of the procéedlngs of the 1979 LlieLong .

Learning Research Conference held at the-University of Maryland in College
- Park, Maryland, on January 10 -.11,.1979. The cOnference'focus orf non-:
formal adult edugatiop grew out off a concern with problems .in this region
and the need to fadilitate dialo between researchers and practitioners
involved in their .resolutiofh. Papqrs dealt with env;.ronmental/lelsure KO ®
education 1ssues,,gdulp/cont1nu1ng ducation concerns, compupity develop- -
ment, 1nternatic)na1 %ducavtlon, volu&teerism, and researcb. methodology(
i

,e%r ‘. The conferencgswas unlque in SeQFral ;nportant ways., Fl*yt‘ although
1

. . papers were received .from many places, the conference ‘generally had a ] .
) regional emphaslg )\,ma;orlt)y of the payers came from the, eastern Un1ted . P
' ‘ States ; < né , \ . L
L o Secondly, it was built on 1nter—age y}linkages in -the region

Sponsor1ng agencies 1ncluded the Maryla d CooperatlverExten51on Serv1ce, °
“the Uniyerslty of Maryland's Department f Agrlcultural,and Extenslon Edu- : \
» . °, cation, the Conferencés ajid.Institutes Division of University College . "ol {‘
- ’(University of Maryland)®) the Adult Educa ion Assoclatloh--USA the Mhryland ///
. Association of Adult Educatiofi, ®he Metro olitan Washinigton Adult Educatlon
Association, and the Maryland §Jrv1oe Gorp s The ‘eerlng comm1ttee included
representatlves from The American Unxver51Qy, Morgan State Universit Bowie
- . State. College, The Johns Hopkins University, ?eﬁple Univer51ty, the’ %nlversity ‘
Y of Delaware, the Un1Ver51ty;of “the Dlstrrctpruﬂ lumbia, as well as the ‘ i e
University of Maryland - i 8 Iy R 2N e w
By : .o
) Thlrhlx, a maJor goal of the conferengg\kas to,br1ﬁge the gap between

theory and pract1ce by providing a mechanasgythrough wh1ch researchers. gnd .

practltloners could share their concernsJwith each otffer. ' This. theme was s

al'so reflected in AEA President Donnie Dgttoh's\plenary address ent1tLed‘ ST
v " "The Need for Bridging the Gap from Reseatch ;o\Practlce in bifelong Learhlng" ’

. W' \

’ F1nally, the conference had an 1nxer‘d1§c1phlnary fbcus, bringang y
together people with different academic baaﬁgro ho “share similar concérns
with lifelong learning igsues. Participanks incl social bcientists,

. o exten51o agents, program administrators, dedﬁsoand professors of adult, }fi.‘ q
N . education) as well as “Practitioners working in envfronmenta@ ledyning centers ;
' communi'ty \developmént programs, religidus institutions, and other nonformal .
adult education progrfms The papers ranged from phllosophy ‘and’ anthropology
to presentatlons of reSearch f1n ngs and discussions of . research methodology

)

e

: The conference was refereed b ﬂeer comm1ttee-that rev1ewed over 75 *,?; q
,. “abstracts submltted from 20. state d Canada. The comm1ttee selected the

37 papers that were then presented. , A A

.o . ’ ! . P
e . The authors'*names and addresses are. llsted at the bottom of the first = . . 7

: /' page of abstract If you desire more information, please correspond N
/o d1rectly with them b . C) : ; R A Y |
» / ' ) . Y ) I

‘We» would lLke to thank all of those persons--too fumerous to'.mention-- . °
who contributed to &he cess of the conference. We: could not haye done it .+~
without you. We hope té‘i our efforts will be a small contribution to the ;

- continuing, dialogue on nonformal educatlon issugs. N

. . CoL 9
. » . N . . : -y . b
‘o . S ) : . _ . | . ‘ﬁ
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‘LIFELONG LEARNING RESEARCH CONFERENCE
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LIFELONG. LBARNING <RESEARCH CONFEREVCE
Jlnuary 10-11, 1979

Fire Filhtorl Room -° Center for Continuing.Education

University of Maryland, College Park

JANUARY 10 v
9:00 AM. . chidtr;tion L -
) $:30 AM Opaning Session - Koy Note by Dr Donn;c Dutton, Pr'aidont of Aﬂult Educ-tion Assoc JUSA’
? : . * ' Papér Sessions ‘
4 Section A - -Section B Section C

P

A

.‘j’

Aruitoxt provided by Eic:

#

11:00~11=4S

10:15-10:55

11:50-12% 30

T
Coordinator: Thelma Cornish
. Coordinetor of Adult Con-:
tinuing Education, Md. Gtate:
< Department of Education

Choice of Léarning Foamat as
d Function of Thaee Con-
structs: Perdorality Vaxria-
bles, Cognitive Style, §
Locus of Sfontrol-Elizabeth
A. Bértinot, Prog. Dev.

« - Specialist, U. of OK.

The Business of Business
Edacation-Rex L. LaMore,
Cémmunity Dev. Specialist
Center, for Urban Affairs,

! ' MSU 8 Tyler Newton, Program
. Asst., Center for Urban
Affairs, MSU

cAdult Students-What are
They Searching-Fox?-
Theresa Harville, Counselor,
Catonsville Community
¢ College, Maryland

L

n .

L

-

’

. Codrdinator: Dr. Jeanne ﬁoa

Pgof. of Adult Education,
Univ. of the District of .
‘Columbia /t}

" What Do Adults Want? A

SRBudy of the Cont. Ed.
Needs of Adults 4in Veamont

-Dr, John Vogelsang, Dir.

- at Univ.

of Cont. Ed. Needs Assess-~
mant Project, Champlain

. College, Vermont

tducation, Employment §

Income: Tﬂc Fimancial Re-
wards of Gen. Ed. 8§ Voe.
Ed.-Morton Gordon, Susan

‘M. Quattrociocchi«Prof.

‘of Adult

d. § student
p Michigan
Patteans of Participation

4in Lige Long learning
Activities, oi Paaegt w4 th
Children in Alterndtive
Public.Schools-David J.
Pratto, Dept. of Soc.,
UNC(Greensboro) § Robert N.

Coordinator: Dr. Robert.C.
Hardy, ‘Assoc. Prof., Institute
for Child Study, University
of Maryland

PAychophyALolachal Methodolog-
{es for the Assessment o‘ Com-
munity "Staess Education” Pro-
grams -George Stotelmyer ‘Everly,
Jr., Ph.D.-Lecturer-Counseling
and Personnel Su'vic.a, Univ.
of Maryland

A Methodological Strategy foxr
the Study of the Mal-vffects
of Adult Ed.-John A..Kovaclt,
Dept. of Sociolﬁfy The Amari-
can University, a’hington, DC

A Reason-Analytic Approach to
Studying Self-Help Volunteens:
Notes on arn Undea-utilized Re-

- search Method-Norma M. Raiff,

Asst. Prof. of Sociology, West
Va. University, Morgantown

- - . .
co - Jackson, Dept. of Adult § !
12:30-2:00 ° LUN% ' Community Ed., NC State
Coordinator: Jamds C. Coordinator: Carol Hoars, Coordinator: Dr, Robert L.
: v Thomson, Jr., Deputy Dif., Consultant, Adult Ed.,Pro- David, Asst. Prb?.; Dept.
, Maryland Service Corps - gran Dosign, Wash., DC of 5°°1¢1Qt¥, The , American
y Univeraity
* 3
2:00-2:40 Thoughza § Questions on & - 06 Cul&pc end StcanAhavelt
Citizern Participation-Ann . { The Case flor”the Use of Ipsa-
Tourizny, Lacturer, Dept. \ Ltivc Measujres in Applied Re-
of Eanily ‘and Community De- '/, earch=Ned\; aylin, Prof. of
velopment, Univ. of MD [ . . amily §* Comm ity ﬁ&>., U. of
. : . ., . , Maryland !
*2:85-3:25 Volunteering: A Practise in’  Where Would vdu Got A~/
Searchk of zgfhcoay-uary c. Study of Resdidenty Awanre- > .
DeCarlo, ‘Ph!D., Assoc. Prof., ness of Community Sexvices . . '
° Antioch Unxvarsity, Balti- in a Rural County-Eugene ' ) /
e 'nore\\ﬂ') Owen, Research Asst., Re- i L
_ search Team in Applied Soc. e ww‘ ,
- \ Sciences, Univ. of Md. i .
3:30-4:10 EducdtLonal Prioxities Anong The Influence of Cover 12-° 'PanthLpatony Evaluatton

Groups-Thomas D. Queisser,
Assoc. Research Scientisc,
American Inst. for Research,
" Cambridge, MA s

Membexs 0f Community Volumteex

Lustration § Title on the
Free-choice Selection of
Extension Pamphlets {aom
a 0isplay Board-Curtis
Trent, Prof.,  Dept. of

.Adult § Cont. Community-

College Ed., NC State Univ.

' L |
M:IOTM:3O BREAK . ~
L 4:30-5:25 Coordinator: Maurice Spencer, eﬁhrdznator Dr. Loren-
. Assistant Director, 4=H and Goyen, oc. Prof., Adult’
Youth, Md. ‘Cooperative Ed., Univ| of The Dlatrict
. . Sxtension Service of Columbia
4:30-5:25 A Study of !LuchA in Glen- Manugi?cnt Practices Lead-
$® ardern and Their Attitudes ing to' Program Productivity
P Towaad Volunteerism-Viola and Sustained Local Funding,
. F. Maso Extension Agent- NY State Coop. Exe.,, [1976-
[ s=-R § Yough, Coopora- H. Peter Warnock, Sen%or
: tive Extedsion & Genenc. Extension Assoc., Cornell
B Whaples, soc. Prof. Ithaca.New York .
. Dept. of Ag:.% Ext. Ed., \
: Uniy. of Maryland
5:30=6:10 A Saxvey 0 Adult Volun- An Tndividuatized v&. An
- teens ho Work With Low In- Ecoldgical Model of Change:

come Youth in 4-H Programs-

Implications for Lifelong

_fnne L. Heinsohn, Asst. Prof. Learning-Janice Earle,
of Ext. Ed.. & Robert B. Doctoral student, College
. Lewis, Assoc. (Prof. of Ag. of Educati n, Upfvarsity
- ©d.,’Pennaylvania State U. of Marylan f
]:MC 6:10-7:08  WINE AND CHEESE . A . -
o ' . , \) e e ‘J

in Nopfoamdl Education-
David: C. Kinsey, Assoc.
Pror., Schopl of Education,
Univ. of Massaghusetts

B}

Coordinator: Dr. Leroy B. Allen
Director, Center for Adult and
Community Education, University
of Delaware

Non-traditional Hcghca Educa-
tion-An Impact Study on the
Adult Learnex-Dr. Robert L.
David, Asst, Prof., Dept.

of Soc. & Lenore Saltman,
Dir. of Plarining for Div.

of Cont. Ed., The American
University

‘Pexceptions of the Role of Ex-
tension Home Ecomomics $p¢c4¢L-

{428 in Marylamrd-Martha®M,
Myers,
Md. Cooperative
Service & Gene C. Whap ;
Assoc. Prof., ‘Dept. o Ag 13
EXt. Ed., Univ. of Maryland

N

xtension .

v

o . o 7
FR .
. !

%

Extension Home Economist

:

®
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! JANUARY 11 . ‘-~
) ! . SYMPOSIUMS - PAPERS
) . OLiMult Environmental” International i
9:15-10:45 Coordinator: Dr. Robert Dr. Jack Wheatley, Assoc. Dr. Richard L Hopkins
Snyder, Prof. § Chairman Prof., Environmental Edu- Assoc. Prof., Social Founda-~
of Adult Eduecation, cation, Univ. of Maryland tions of Educatzon. Univer-
Temple University, Phila. . .8ity of Maryland
‘Public Policy ladues on Life- Intexpretive Program
Long learning and OlLdex Evaluation with Tradition-
) - Persons: el Administrative Accounta- ., .
. Peaspectives on Li etong bitity Parameters-Douglas .
- . Leaxning and the Older ¥ ' M, Kudeon, Aseoc. Prof. § o2 x
. Adult-Sandra Timmermann, Colleen F. ‘Morfoot, Pro- '
Head, Inetitute of Lifetime fee &1\11 Asst., Dept of .
. » 'LOlfﬂiﬂl. Nat, Retired ¢ For'\¥§ Nat. Rescurces, -
« ‘Parsone, - anhinggon. » o Purdue Univerei IN ., ’ . .
Tuition Policies 8§ Older Factors Influe :ﬁ;g At-. Two UA(A of Life-Long Leaantng "
. . Learners: Policy Implica- Lendingce gt Naturaliats' LAn Lhe Disaster bdasistanice .
.. ~tions (on the State § Local Programs-Jerry H. Reyburn, "Field-Gudrum Hartif Huden, .
Levels-Kathleen Chelsvig, Assoc. Prof. .of Forest Program Analyst, Office of U. S.
) Aseoc. Head, Inst.. of fe- .Resources Extension, Pa. Foreign nstor'Aaciltcnoo. R -
. . time Learning, Nat. Retired . State Univ Agency for Ynternational Dev., %
_ Teachars Aseoc., AARP, Dept of State, Washington. DC
~ Washington, DC. : ? SLMPCL“!? MonLtoA&ngu . °
‘ Federal Support of Learns né Lrume Methodology * .. oamal Education in Afxica: ¢
’ ] . Oppoatunities ‘ou‘Olch "gox EV@‘ “‘ Clientele Tzc gaAt a4 ProloguerD. Mﬁrrill
) ¢ Adults-Pamela Christoffel, dz T N ‘acxéoﬂt Ewert, Agpt Prof., Dept. of .
‘ Research § Dev. Associate, °* 'L:UC ‘&“ ature Centers 4(,Ag. % Ext. Ed, Univ. of Md., ‘.
: The College Board, Wash- . & ‘Loren Luetig, Pa Nahcy. Heisey: Asst/ Dir. for
. Naturaliet; Loujse C. - .
ington, DC , . : frica, Mennonite @éntral Com
. o . . . Lustig, Computer Scienc mittee. Akron, PA” "
. Librarian, Wright, — ’ ' oA N
K : §cience Te ching’ Cantsr,, L ( .
Univ. of Maryland B
‘ . '/ o v .
' \ . . PAPERS : ‘ t r\\
: _ Section A Section B . 1 ’ Section C
, Coordinator: Dr. Keith E. . Coordinaton: Dr. Mike ) C?rdinator Dr. Hayne-Bragg,
s A Glancy, Director, Divieion Marquardt, Training § Evdl- Adsoc. Prof. of.Soc. Sei, & Dir.
D of Special Programs, The uation, OV.r'.ll Education of Human Needs & Global, Rolourceq,
‘ _John Hopkins University, MD Fund, VA Prog., Wheaton Coilege, IL .
N 10:50-11:30  Opposition to the Theory § Towards an AAACAAmtn;,o‘ A MbdeL Ins tructional v¢44gn s ) R
Practice of Life-Long Learn- Aduldt Learners' Reasons §ox for Community Re-Engry 6. . .
) ing-Daniel P. Huden, Aesoc. Partieipating in Educa- é Ins Litationalized’ Aduﬁfa- ) .
- © Prof., College of Ed. v U, of tiomal Study: A Typologicd&l Hilda Kpehnledin, Cqordinator, . .
. ’ Maryland Analygis-Barry R. Morstain, Adult Ed., Crownsville Hospital
. Aseoc., Prof., College of Center, MD ' 0 @
- Urban Affairs § Public ™ . (\
> ) : ) ) Policy, Univ. of Del,. 5&
11:35-12:1% Toward a Mixed-Age Cutricu- Contemporary Lelsure Re= ?;ht{FOOtAtCPA Experience: .
-seanch: rupt4caxapn4 40" amative Evaluation 4in '

‘ . Ltum OpLiom-Judith P.. Rughe

g " kin, Aseoc. Prof., Dept.

. of Secondary Ed., Uniw, of
Maryland 4 . :

¢ 12:18=1:30 , LUNCH

. S Coordinator: Dr. Robert F.
' . * Carbone, Prof., Administra-
4+ ., tion Supervision § Cur-
) sriculum, Univ. of Md. , ,
1:30-2:10 Factorq Affecting Pagtl b
. .0 * patdon of vua,ux-tg Adu.uv
, . : On Non‘a&n¢£ Adult Educe- .
: £ion Programs-Penny Love,.

gounsellor, Baltimore City
Pudblie Schoole: Setty Seidel,
Bal woro City Health Dopt
‘ury

,Reminiscence: A Non‘on.pla
Educationat Techrique for
.1 “thi Aged-George-A. Hughston '
“Aset. Prof.; Va. Polytechnic
»wInsti’utc § State, Jniverlity

R C Z:iS—Z:SS

- e

’ ol G b : il

v wqg}ﬁh UniVnroity. VA

‘Prof., Dept.

Nonfoarmal Leisure Educ

Ldon-Ronald, P. Reymo
Aesoc. Prof., Dept. o
Regreation, Va. Common -~

P

' ‘_/
Coordinator: Dr. Harvey
. Shelton, As Dipecior,

‘M4a. CooperatiVe Extonszon

Service

The & ‘cm o‘ virons
ment ducuwn asRe- "y

-ereation Day, Camp on the

Behaviop 0% Uaban ChiL- ~
dxen-Cakherine
walt, Park. Nat
Crais Wi Colt

N

-Pexceptions ofgf Involye

Zhe Devedlopment of Learn-

nd *uuw.w on Adults- LN

arol'M, Novallsg, Techni- - :

Hmnnr Applied o
. Scioncu, Silver Sprins. MD

//?t\\\ - n )

Coordlnatorv Dr. Gerald

"Hanberry, Divector of Con-

tinuing Education, PPince e
Geonges/ Community College, -MD
‘Full-time Facully Membe

Ln “Community S€rvices d¢
Sleledted Community Couc.gu-

Or. Dennis F Michael®,
Gfaduate Adult Eg. Ohio
Stntg Uniwv rsity»

‘ / [ 4

,tion, U. of; vetemuqn& of Parficidatign
> 5.0 in Jewish Adult Educatidn-
- 5 Kenncﬁ? -Camgbell Depjt. of .
. Economics, Gallaudet Colllege, N
o w“;xington, ¢ A -
- L} 1 . / s
‘ v‘ . ‘l ! v‘
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¢ Steering Committee
L Dl: Leroy B. Allen St 3 \ Ms. Lenore Saltman
. - Director Coordinator of APEL Program and : ®
ol Cont.er for Adult and Cdumunit)/ Director of Planning fer the
. 4 Bducatiqn . ; Division of Continuing Education °
+* . University of Delaware - ° : The American University
Newark, DE 19711 o | wushiycen, B,C. 20016
v - . : . :
- Dr. lda Bramdo : Dr. Robert Snydér @
~ Director, bf Continuing Education .. ~#.  Professor ) ‘ LU
' Bowie State College _ ] LS " Department of Adult Education ot
;0 Bbwie MD 20715 Co : . ., Temple S
: 'Philadb' : .
Dr Beverly Cassara .- ) 0 ' ' / '
‘ President, Adult Educati \ . . Mr %h ;}es Tllden '.
*! . . Association, Metropolit! qctof, Maryland Service Corps :
‘ _ Washington - : }) R 310, 1123 W. Eutaw Street
~»_ Dean for" Graduate Studles SR }\B ‘timore, MD ™ 21201 '

i

'y Univers,yty £ DsC. ,
AR Washmgton D.C. 20001

* #¥Dr. Gene C. Whaples

- Associate Professor : ' : e
Facul y and Steff Beyelopment

‘ Leadzz

ds Cooperati Extension Service

artment of Agricultural &

EXtension Education .
ive;s{ty of Maryland ' ¢
Yege Park, MD 20742

Educati‘o
‘ Univer, ty of Marylan

N ooue Park 20742/ t ’ S , Dr. Jack Wheatley
- W‘é‘}? . \ S w.\( ' Associate Professor
S Dr f(h Glancy L e « Environmental Education
X \)Du’ec;or, Dw:.slon of ﬁal ‘Department of Agricultural and e
"o X Programs k‘ ' . Extension' Education
- e Johp&%"l k1ns Umv 51ty N ' University of Maryland
Baltimo 'ND 21218 { - - » . ' CollegeIPark, MD 20742 J
\'/ . <D-r Gerald Hanberry Dlrecto;; ’ Dr. Beryl W. Williams, Director -
. mpuni'ty Developmenf & % Center for Continuing Education P
: rince Georges Community Col o Morgan State Unlversny
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THE LIFELONG LEARNING RESEARCH
CONFERENCE WAS SPONSORED BY: Lo

« . ' \

Maryland Cooperative Extension Service . _ S

As part of ‘the total Uﬁiveréif&, the Cooperative Extension Service takes
_the University of Maryland to the people of Maryland, wherever they are.  In

its role¢ as the '"off-campus, non-credit, out-of-classroom'' arm of -the Univer- ]

sity, it extends the classroom to all parts of the State. The'Maryland'Coop-‘ L
erative Extension Service is known for its programs in agriculture (including ,
tare of urban home ground and gardens), home economics, 4-H and youth, commun- ~
ity and resource development, and marine science. Off-campus faculty are
located in each county and in Baltimore City, Joint sypport comes from the
federal government for both 1862 and 1890 Land Grant institutions; and from
. the State and all 23 counties and Baltimore City in Maryland. General ad- _
ministrative offices of the Maryland Cooperative Extensien Service are located
at the College\Park campus, and the administration of the 1890 program (an
integral part of the total MCES effort) is frem.offices of the University of
Maryland Eastern Shore campus at Princess Anne. :

»

!

OTHER SPONSORS INCLUDE’ -

\

Department of Agricultural and Extension Education Y

¥

The Department of Agricujtural and Extension‘Education, University of
' Maryland, College-Park, is a multidisciplinary department featuring graduate
programs in Adult, Continuing and Extension Education. With a Graduate Faculty
membership of 12, the department has specialties and interests in interhational
education, community develépmgnt, yotth leadership and developsient, envirén-
‘mental education, community service .and teacher education in agriculture. The
Department has traditionally mainta'inéd close working- relationslhrips-with the
\kigﬂeral Extension Service, U. Sr Office of Education, the National- 4-H Center,
e National FFA Center and the Maryland State Department of Education. In
addition to the Adult, ContinuingVShd Extension EdﬁEEtion Graduate Program,
graduate programs in Community De elopment and Rural Sociology, Environmental
Education and Agricultural Education are offered along with an undergraduate
teather education program in agriculture. For further information write:
Department of Agricultural and Extension Education, University of Maryiand,
Room 1109,~Symons Hall..College Park, Maryland . 20742 : b
, .
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Informdl short courses and intensive training programs are offered by
tl‘ Conferences and Institutes Division for students wishing to take
work on a non-credit basis at the University level. Programs addres
sonal and profe551ona1 development and-advancement in general knowledge. .
Career oriented Courses are awarded Continuing Education Units (CEUs) -- a
nationally recognized method of evaluating non-credit professional courses.
Courses are offered in College Park, Baltimore, Annapolis and other statewide
and national geographic locations. .

The Adult Education Association/USA

The Adult Education Associdtion is the national association of individuals

-and institutions involved in the education of adults. AEA's primary goal is to

: v inctease the opportunities for lifelong learning for all citizens. The Assoc-

/ jatioh serves as a forum for identification of emerging of issues in the wide
field of adult education and as a vehicle for interpretation and dialogue.
SerV1ng as the principal voice of adult education, AEA's central role.is to -
promote and develop adult education. This is done by affording opportunites ‘
Jfor adult educators, practitioners ‘and learners to increase their competencies,
and by assisting organizations and agencies in developing adult education
policies, programs and activities for the millions of adult learners in this
country and throughout the world. For further information write: Adult
Education Association of the United States of America, 810 Eighteenth Street N.w.
Washington, D.C. 20006

Maryland Association for Adult Education

Maryland Association for Adult Education (MAAE) is an affiliate of the
Adult Edulation Association of the U.S.A. and has the prime responsibility
of supporting adult/continuing. education in Maryland. MAAE. supports the
philogsophy of "life-long learning'. It.recognizes that persons are constantly
faced with new and challenging tasks in life requiring additional skills,
further lirection, more information. It contends that the educational ex-
perience includes all aspects of the community including social change agencies,
educational institutions, career development facilities, religious organizations,
etc. Members of MAAE represent 3ll walks of life (adult education instructors,
library personnel, :representatives from labor and industry, administrators from
correctional .institutions, consumer education specialists, religious leaders,
etc.) having a common concern -- More effective educational experiences for
adults in Maryland. For further information contact: Hilda Koehnlein; President,
MAAE, 3809 Glenmore Ayepue, Baltimore, Maryland 21206

-
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The Adult Education Association gﬁMgtrpvpolltan Washington

The Adult Education Association of Metropolitan Washington is a 'state'
affiliate of the Adult Education Association of the United States ofiAmeri;a
(AEA/USA), whose major purpose as stated in its constitution is "to further - h
the concept of education as a process continying throughout life.' Member-

ship gives you the opportunity to: ' participate in an active and growing
organization of adult educators; exchange ideas with tolleagues at regular

meetings of the assoglation; learn about current trends and innovations in

the field; work with .recognized national leaders in the many areas comprising

adult education; voice your concerns for the future of adult education through

the leglslative process; and receive the newsletter of AEA/MW. For further

information wnite: The Adult Education Association of Metropolitan Washingtom,

810 Eighteenth Street, N.W., Washington, D.C. 20006

Maryland Service Corps )

The Maryland ‘Service Corps is a state volunteer agency which encourages f
and develops programs of public service which involve citizens of all ages in
meeting the critical human needs of the states' residents. Volunteers are re-
cruited -to serve in all phases of state and local government, and in private :
non-profit agencies. Volunteers are trained in the general ‘field of volunteerism
and in their specific service assignments. They serve under the immediate su-.
pervision of the host agency in which they are placed and under the general
supervision of the Service Corps. For furtHer information contact: Mr. Charles
Tildon, Director Maryland Service Corps, Room 310, 1123 N. Eutaw Street,

‘Baltimore, Maryland 21;01
. , _

\

x4




) L v 2 . ' a,
' * . A
* . TABLE OF CONTENTS -
v S a o
- x _ .
PREFACE. . . .*. . . . « o o o v s ii
. . d ! .
OPENING SESSION. . . . . . .1« ._ 1
" PROGRAM. iv
_ STEERING COMMITTEE . . . . « « o v v o v o e oo oo 2 . vi
SPONSORS .’ .vii
PAPERS | )
. CHOICE OF LEARNING FORMAT ‘AS A FUNCTION OF THREE-CONSTRUCTS:.
PERSONALITY VARIABLES, .COGNITIVE STYLE, AND LOCUS OF CONTROL
Elizabeth Anne Bertinot . e e e e e e 1
ABSTRACT FOR DETERMINANTS OF PARTICIPATION IN JEWISH ADULT
EDUCATION -
. Kenneth J. Campbell . . 3

NON- TRADITIONAL HIGHER EDUCATION AS IMPACT ON THE ADULT-
LEARNER : '
Robert L. David and Lenore Saltman.
N VOLUNTEERING: A PRACTISE.IN SEARCH OF A THEORY REFLECTIONS
\ ON THE SOCIALIZATION ASPECTS OF VOLUNTEERING AND VOLUNTARY
* ACTION IMPLICATIONS FOR LIFELONG LEARNING AR
Mary C. DeCarlo .. . . . . .;. e e e e e e e
. AN INDIVIDUALIZED-AND AN ECOLOGICAL MODEL OF CHANGE:
IMPLICATIONS FOR LIFELONG LEARNING ?
Janice Earle. . . ... . . . .~

-, . ‘
PSYCHOPHYSIOLOGICAL AND BIOFEEDBACK METHODOLOGIES FOR
THE ASSESSMENTN\OF COMMUNITY "STRESS EDUCATION" PROGRAMS
George Stotelmyer Everly, Jr.

”7 NONFORMAL EDUCATION IN AFRICA: THE PAST AS PROLOGUE
D. Merrill Ewert and Nancy Heisey . .

THE EFFECTS OF ENVIRONMENT EDUCATION AT A RECREATION DAY
CAMP ON THE .BEHAVIOR OF URBAN: CHILDREN
Catherine L. Formwalt and Craig W. Colton "

OF CALIPERS AND STEAMSHOVELS: THE CASE FOR‘THE USE OF
IPS TIVE MEASURES IN APPLIED RESEARCH
Ned L. Gaylin . )
EDUCATION EMPLOYMENT AND INCOME THE FINANCIAL REWARDS
OF GENERAL EDUCATION AND VOCATIONAL EDUCATION \
Morton Gordon and Susan Quattrociocghi. .

*

(¥ Ty

.11

.13

.15

(17

.19




~

4

PAPERS o '

ADULT STUDENTS: WHAT ARE THEY SEARCHINC FOR?
)7 Theresa S. Harville . . . . . . . .. b -

- A SURVEY OF ADULT VOLUNTEERS WHO¢NORK WITH LOW INCOME
YOUTH IN 4-H PROGRAMS
Anne L. Heinsohprand Robert B. Lewis.

OPPOSITION TO THE THEORY AND PRACTICE OF LIFE-LONG
LEARNING'

; Daniel P. Huden . . . . . . . . . . . . (.

TWO USES OF LIFE-LONG LEARNING IN THE DISASTER ASSISTANCE
FIELD
Gudrun Hartig Huden . .
. . !
REMINISCENCE: - A NONFORMAL EDUCATIONAL TECHNIQUE FOR THE

AGED .
. George A. Hughston ce e B
PARTICIPATORY EVALUATION IN NONFORMAL EDUCATION L
David C K1nsey e e et e e e T

.A MODEL INSTRUCTIONAL DESIGN FOR COMMUNITY RE- ENTRY OF
- INSTITUTPONALIZED ADULTS, ~* . ) .
V11da Koehnlein . .

~

ABSTRACT REMOVED - PAPER NOT PRESENTED. .°. . . .

THE BUSINESS OF BUSINESS EDUCATION: A SMALL BUSINESS
> ENTREPRENEUR PROGRAM / E
Rex L.” LaMore and ' Tyler S. Newton .

FACTORS AFFECTING PARTICIPATION OF OVER-SIXTY WDULTS IN
NONFORMAL ADULT EDUCATION PROGRAMS
Penny Love and Betty?Seidel .

A STUDY OF BLACKS IN GLENARDEN AND THEIR ATTITUDES
TOWARD VOLUNTEERISM ,
1 Viola F. Mason’ and Gene C. Whaples.
FULL—TIME FACULTY MEMBERS! PERCEPTIONS OF 'AND INVOLVEMENT
IN COMMUNITY SERVICES AT SELECTED COMMUNITY COLLEGES
Dennls F. Michaels. ° .. R

TOWARD AN ASSESSMENT OF ADULT LEARNERS' REASONS FOR
PARTICIPATING IN EDUCATIONAL STUDY: A TYPOLOGICAL
ANALYSIS .

" Barry R. Morstain'. e

\

PERCEPTIONS OF THE ROLE OF EXTENSION HONE ECONOMICS
SPECIALISTS IN MARYLAND

Martha M. Myers and Gene C. Whaples .

THE FOOTSTEPS EXPERIENCE: FORMATIVE EVALUATION IN THE
DEVELOPMENT OF LEARNING MATERIALS FOR ADULTS
Carol M. Novalis. e e e e

21

23

25

.29

. 30

. .32

34

36

38

. 40

42

. 44

. 46

. 48

‘-

Q



O o xii

Y " 4%  PAPERS

WHERE WOULD YOU GO? A STUDY OF RESIDENTS' AWARENESS
OF . COMMUNITY SERVICES IN A RURAL COUNTY ‘
Eugene H. Owen . - . .-+ « « « « « « « o« « « « « « .« . 50

PATTERNS OF PARTICIPATION IN LIFE LONG LEARNING
ACTIVITIES OF PARENTS WITH CHILDREN IN’
ALTERNATIVE PUBLIC SCHOOLS

-+ David J. Pratto and Rebert N. Jackson . . .-
P EDUCATIONAL PRIORITIES AMONG MEMBERS OF COMMUNITY
VOLUNTEER GROUPS
Thomas D. Queisser . . . . e e e e e e e e e e e e 54

A REASON-ANALYTIC APB#OACH TO STUDYING SELF-HELP °
VOLUNTEERS: NOTES ON AN UNDERUTILIZED RESEARCH METHOD
Norma R. Raiff . . . . . . « v « v i v o « « « « « .« . 56

CONTEMPORARY LEISURE RESEARCH: IMPLICATIONS
FOR NONFORMAL LEISURE EDUCATION ,
- Ronald P. Reynolds . . . . . . . . . . « . . « . o . 58

TOWARD A MIXED-AGE SECONDARY CURRICULUM OPTION
Judlth P. Ruchkin, et al. . . . . . ... . . .. .. 60

THOUGHTS AND QUESTIONS ON CITIZEN PARTICIPATION
~Ann Tourigny . . . . ... e e e e 62

THE INFLUENCE OF COVER ILLUSTRATIONS AND TITLE-
ON THE.FREE-CHOICE SELECTION OF EXTENSION
PAMPHLETS FROM A DISPLAY BOARD .
Curtis TTent . . « « « o« o o o = + « « « o v « o« « . 64

WHAT DO ADULTS WANT? A SURVEY OF THE CONTINUING
EDUCATION NEEDS OF ADULTS IN VERMONT .
John Vogelsang . . . . . . . . « « « « « v « « « . . . 66

MANAGEMENT PRACTICES LEADING TO PROGRAM PRODUCTIVITY"
AND SUSTAINED LOCAL FUNDING, NEW YORK STATE
COOPERATIVE EXTENSION, 1976
H. Peter Warnock . 68

[




. xiii

® o
. SYMPOSIA.

PUBLIC POLICY ISSUES ON LIFE LONG LEARNING AND OLDER
2 PERSONS
Sandra Timmermann, Pamela Christoffel,
® and Kathleen Chelsvig . . . . . . . . . . ... .. 70

PERSPECTIVES ON LIFELONG LEARNING AND THE
OLDER ADULT

Sandra Timmerman . . . . . . . . . . ... ... 71
® TUITION POLICIES AND OLDER LEARNERS: POLICY
. IMPLICATIONS ON THE STATE AND LOCAL LEVELS

Kathleen Chelsvig . . . . . . T

FEDERAL SUPPORT OF LEARNING OPPORTUﬁITIES FOR
OLDER ADULTS

® ’ ' Pamela Christoffel . . . . . . . . . . . . ... 73

. EVALUATION OF PROGRAMS, ATTENDANCE, AND CLIENTELE
y NEEDS IN PARKS AND NATURE CENTERS
Jack Wheatley . - . . . . . . . . . .. ... . ... 74

A SIMPLIFIED MONITORING INSTRUMENT AND
METHODOLOGY FOR EVALUATING CLIENTELE NEEDS
AND SATISFACTION LEVELS AT NATURE CENTERS
Loren W. Lustig, Louise M. Lustig,
PY and Emmett L. erght Y 4

INTERPRETIVE PROGRAM EVALUATION WITH TRADITIONAL
ADMINISTRATIVE ACCOUNTABILITY PARAMETERS

» Colleen F. Morfoot and Douglas M. Knudson . . . .. 77
‘ FACTORS IVFLUENCIVG ATTENDANCE AT NATURALISTS'
® PROGRAM _ , |
- Jerry H. Reyburn . . . . . . . . . .. .« ... 79

KEYNOTE ADDRESS
. THE NEED FOR BRIDGING THE GAP FROM RESEARCH TO

® PRACTICE IN LIFELONG LEARNING
: Donnie Dutton . . . C e e e e e e e e e e 81
PARTICIPANT LIST. . » « » v v v v e e e e e e e e e s s 87
. Ta
s 4




CHOICE OF LEARNING FORMAT,AS A FUNCTION OF
THREE CONSTRUCTS: PERSONALITY VARIABLES,
COGNITIVE STYLE, AND‘LOCUS OF CONTROL

. 4

«

The ‘purposde of this study was to investigate the relationship between
choice of learning format and personality type, cognitive construct, -
and locus of control. The,major problem was to determine if choice of
learning format was a function‘of selected individual-characteristics.

{
~ ”’

Procedure

A sample of 70 ﬁndergraduate university students were tested using
the MyerstBriggs Type Indicator (MBTI), Group Embedded Figures Test
(GEFT), and Rottef’s I-E Scale.

In the fir t stage of analysis a frequency .distribution was developed
to cross-tabul te demographic data. Categoric 1 scores were ysed for
the groupings Females scored higher than Q among feeling types
which supporﬁs findings by Myers. There was Bn' age trend irn the I-E

Scale showing more internals over age 33. Malgs scored higher among
the perceptive type scores than females. .

. fﬁ §” 45

In éhe second stage a scatterplot was developad to assess curvi-
linear relationships and relationships within: certain variable ranges.
No curvilinear relationships were found nor were rblationships within
variable ranges found. A ;

In the third stage of analysis individual Cni’Square Tests were
used to compare obtained frequencies [of categorical scores with theoretical
frequencies For the MBTI scores the obtained frequencies were within

. the range of the theoretical distributions reportedaby Myers. 3 For the

GEFT there was no normative data available. However Witkin et al. showed
no difference in the mean GEFT .scores in college drop-muts and 'in"hon-

science graduate students.4 m these data the yrbter assumed a normal

@

1Elizabeth Anne Bertinot, Ph.D., Program Development Specialist,
College of Liberal Studies, U. of Oklahoma, 1700 Asp, Norman Oklahoma 73037.
_ 2Isabel Briggs Myers, The Myers-Briggs Type Indicator (Palo Alto,
Calif. Consulting Psychologists Press, 1962), p. 16, -

31bid. p. 14-15.

4Witkin, H. A.; Moore, Carol Ann; Oltman, Philip K.'; Goodenough,
Donald R.:; Friedman, Florence; Owen, David; and Raskin, Evelyn. 'Role .
of the Field-Dependent and Field-Independent Cognitive Styles in Academic At
Evolution: A Longitudinal Study,“ Journal of Educatibnal Psychology, .
1977, Vol. 69, No. 3, l97 111. 7
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distribution of the field- dependen\ independent construct in undergraduate.
study. The Chi Square tests supportéd\this assumption., For Rotter's

I-E Scale, no studies were available that™ gave normative data for under-
graduate students. The Chi{ Square Test showed a significant difference '
(p¢.01) in externals and internals among undef%raduate students.

In the fourth stage a stepwise multiple rek;ession tested for -selected
personality variables, cognitive construct, and lbcus ‘of control as
predictors of educational format, The stepwise ﬂultlple Wmgression did =«
not vield significant correlation coefficients. yocus of Control was
enterad at Step 1 and aéEbunted for only 4% of the variance. i

) Y

In a second stepwise multiple regression analysis, age was run
as a predictor variable against test scores. This analysis was com-
puted on the nontraditional educational sample which had an age range ;
of 23-62. No significant correlations were found between age and teSt
scores.

Conclusions

This study i#dicates that subjects in the traditional educational
format are samples from the same gopulation, and that they are part of
the population reported by Myers. :

. , ' \
‘While the MBTI may predict *sub’jects who attend college from
those who do not go to college, th study. indicates that selected

personality characteristics do not predict choice of learning format.

Since tilere is no normative data for cognitive style subjects and
for locus of control subjects in an educational format, this study sets
up a normative model for both tests.

No significant ‘relationships were indicated between test scores and
choice of format. In the second stepwise multiple regression analysis,
age was 'tested against test scores as a predictor variable. Age did not
predict performance on any of the tests. These findings are at variance
with studies on field-dependence-independence by Schwartz and Karp,6
and Comali},7 but: support a report by Kogan.8

SMyers, Myers-Briggs Type Indicator, p. 33.

6D. W. Schwartz and S. A. Karp, "Field Dependence in a Geriatric
Population," Perception and Motor Skills, 1967, Vol. 24, p. 495-504.

’peter E. Comalil, Jr., "Life-Span Changes in Visual Perception,"
in Life-Span Developmental Psychology Research and Theory, Edited by
L. R. Goulet and T. B. Baltes, (New Yovk: Academic Press, 1970). p. 221-222.

8Nathan Kogan, "Creati%ity and Cognitive Style: A Life Span Perspective,
in Life-Span Developmental Psychology Personality and Socialization,
Edited by Paul B. Baltes and K. Warner Schaie (New York: Academic Press,
1973), p. 167. .
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N e .. ABSTRACT FOP(/DETERMINANTS OF PARTICIPATION PR
vy Y o D IN v . . N
o . i JEWISH ADULT EDUCATION

* . 4 . )

T ' K Kennetq/J. Campbelll

L SR ~ .The purpose of thé j}ssertation was 'to identify the determinants o
C e participation in Jewish adult education. The primary focis of this ; i
dissertation was upon the relationship between the rate of participation ‘
. * 1n Jewish adult education courses and the commonality of goals of selected '
leaders and congregants, A secondary focys of this study was the relation-
® ’ ship between participation in Jewish adult education courbes and the amount
of money spent on these courses, the number of courses offered, the level
of education (secular and Jewish) of . congregants ands the occupations of
corgregants.,

»

. The“sample drawn for study included eleven Conservative congregations
® and ¢¥x Reform congregations in suburban Washington, D.C. 1In each

congregation, instruments were sent to the rabbi and thirty randomly ' Yoo

selected congregants. Twenty of the congregants were women, and ten were
\ men. .

‘ The instruments included were: '"Goals of Jewish Adult ducation," a~
® "Data Sheet for Rabbis," and a "Data Sheet for Congregants.". The first r
‘ instrument was developed with the help of five experts in Jewish adult . .

edusatipn and through a pilot study. This instrument ("Goals. of Jewish Adult
Education") utilized a Likert-type scale. The rate of response ‘'to these:"
instruments was 49.8 percent. N )

» The information{Trom the instruments was subjected to simple correlation
and analysis of variance. The dependent variable was the rate of pagticipa-
tion. The independent variables were: the commonality of goals of leaders
(rabbis) end congregants, the amount of money spent on these courses, the
number of courses offered, the level of education (secular and Jew sh) of
congregants, and the occupations of congregants. A distance measur | was also

D utilized in this study to find the magnitude of the differente betwéen rabbis

and congregants on the goals. The test was used to see if the coefficients

of correlation were significant. Both®'the .05 and the .0l levels of

significance were used. The informatilg was ded, punched and analyzed

through the Statistical Package for the al) Sciences program at the computer
center of the University of Maryland.

b " The following results were obtained. There\was®no statistically signifi-

cant relationship between the rate of participatdion in Jewish adult education

- and the commonality of goals between rabbis and ngregants. As the magnitude

of differences in goals (for Judaism in general) bétween Reform rabbis and

{s congregants increased, the rate of participation tended to increase. There

v ! :
b \ y - .

v - N . 3

1kenneth J. Campbell, Associate Professor, Department of Economics,
, Gallaudet College, Washington, D.C. 20002
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-compared to’Reform/bongregan%s regardless of; occupational classifi

EY My . . ' ) o ‘o
was no Statistically significaht relationship between childhood attendanc

at various types of Jewish education and later participation in Jewish

adult education. The level of seeular education, was negatively cofrelated
with participation in~Jew}sgkadult'edqpation"coUrses.- Consefvative
educators and s§;gﬁipe9p197 nded te participate in Jewish adult_aducation

more{sd than did-Cogservative congregants in other occupational.groups.
This\was also true when €onservative educators“and sales people wer§¢”
cdyion.
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o - \ ' T A
“ . o Lo v NON- TRADITIONAL HFGHER EDUCATIGN( . : \& © o
A\ 2 . . = - AN IMPACT STUDY ON THE ' J . 4\& N
\ fo L, \ - -ABULT LEARNER //\* A )
a, o .Y o ‘ . S T
®» . .+ Robert L. David and Lenore Saltman! Y L
t ‘ ‘ L ) . B ] : 9
) . G This research aasesaes the impact of a non—traditional S -
’ } continuipg education program on adult paprticipants. e pro-—_z Lo v
™, . gram awards undergraduate college credit for prior 1 ' Lo

- f and is desigdad to aid the adult atudent either ente
returning to college oo _

[IRY ¢

3 :
“ While much important work in continuing educat research S
K ¢ ) being accomplished in the flelds of learning and 'Instruction iﬁ’* :
L o _(Even, 1978), the results of this learning and instruction have i ‘
» : yet to be systematicglly. evaluated. Indeed, needs aasessments\, : ‘
o market surveys and participant queationnairea dre common tech- E
niques used to evaluiate and determine.program and budget priorities.
) However. formal studies once students finigh a coursé or program ° ‘
- : ' . are rare. Research is costly, time consuming, and unleas carefdlly "
: planned, not aiways useful. | g

. . This dtudy is the beginning of a series of in-depth research : ™ !
. efforts.on the effects-of continuing education on the agult :
learmer. Structured and non-structured interviews were conduoted.
The students in the program were surveyed prior to, during, apg _
after the program was completed. . .:l)\ o o ey

. ‘ ‘ ', A general profile revegls that the students are 75% women,m,

o r} " median age 39 years, and 252 men, median age 33 years, "Of the « .
»* © . total population of 108 students, 701 have had some college work. N i

for which they received credit.' Over 90% have participdted in B

> ‘ g ‘previous structured lejrning situations either job or lefsure:related. .':
Lig a} N

L

j ‘ ’ 7 ’ N . ‘
- | lpobert L. David, Assistant Professor, Department of Sociplo .
- MoCabe Hall, The American University, Washington, D.C. 0016*and '
’ - Lenore Saltman, Director for Planning and Coordinator, Assessmahz of
Prior Experiential Learring Program, Division of Continuing Educ ;ion,
. McKinley Building, The American Unlversity, Washlngton D.C.. 200 6
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. The prog:am is: des ribed as. aq aid tq the dult student who wo ton oo
- wishes td“, pursue “a-bachelor's degree . in. tl:it 1. will shorten uhe - '7 o«
time and save o;n the cost of ary undergrad te dégree at the !institution., o S e, o
o ' 9, . A g
S .Sgg._ci\fici infort tibn sought tdcluded: . ° - Iy ) t '
'+ .1. Adult student motiv_et:[.on. -for' articip{ation, ! ) T,
" 2. Did the prdgram meet student's xpeg tions,‘. . . .
-3, What intellec ual growth qceure p the sﬁ nt's ¢ S .
© and instructor's perspecti\re, » : . .,
4. What impact did participation in th ' ':h ve on the *
student s acg gmic plans cat r sonal’life.
~ ’ '. y . :‘\ .
. /7' P | " ’ n s
o' : The reSults df this res rch ar '/ oA ke changes - .- P
in the ‘assessment of -prior experie ,1" rogram and to . &L ‘
review policies and procedures {44'” hnd program ' .
development for cont{nuing e‘ﬁa " : o
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Mary C. DeCarl‘ol_
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!2 \ “ * The thesis of this pap»r ‘1s that volunteering and voluntary action serveg
) asva socializatfon vehicle, and .as - such it 1s an educationaifalternative

N ) Voluntary action provides the opportunity to develop and maintain creative,

. S innovative leadership skills. ™ This capability becomes increasingly importan
: . as ‘we - enter a, post-industrial society. For in . that post-industrial s ciet;!
> . the'pdblic dd private sector will share responsibility for the achieve

of natiofal goals in a way never before attempted.

: Socialization as def ned by social psychologists denotes the process

! by which an imdividual learns to adjust to” "the group by, acquiring social
“ behavior»of which the, group approves. Stated another way, socialization
" refers to the process by which persons acquire the knowledge, skills, and
[ ] dispositions that make them more or less able members of their society.
Although the term socialization 1s generally used-in_relation td children, »
N 'the process 18 a ﬁeneral ong and is therefore applicable also to adults

. \ :
. " There are many ways ‘that adults aye socialized through voluntary action
, y 5
" 7. According to David Horton Smiths (1972)“ voluntary action may take many Forms:
D ®

] 'l. Service oriented voluntarism: traditional form of voluntarism, and
.~ .. -one that usually comeg to mind when volunteering is mentioned.

L 2. Issue ori!!t d or cayg oriented voluntarism: the domain of the

. social reform groups. This ¢ be considered civic socialization. ° .
© 3. Self—expressive volin ism: engaged in for its own sake ‘and for
- personal self= expressi and self—realization. » .
. 4. Occupational/e con mic f interest: furthers the occupational
X . and/or economic interes pf arct pants Includes membership in professional
J : associations. WK ) '
5. Philantropic/funding’voluntarism - primary emphasis on raising and
distribut?ng funds explicily for philanthropic or vo]untary actiom putposes.
| ’ -~
. N . ! o‘}‘ i
* lMary C. DeCarlo, Associate Professor and Coordinator, Volunteer Administratio
Component of the' Planning and Administration Program, ‘Antioch University/Maryland
' 1106 North Charles Street, Baltimore, Maryland 21201 N
J

2Dav:ld Horton Smith Research and Communication Needs in Voluntary Aqtion

Center for Voluntary Society, Washington, D. C. 1972
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The research to ‘determine the impact of voluntary action on learning
(changes in beliefs, dispositions, emotions, capacities, agd behavior) is
not "terribly compelling,'" according to David Horton smith !(1973)3 . However,
recently there has been some attempt at articulation of skills acquired in
support of women's desire to use their voluntary action experjence in
entering the occupational market. This .coupled withy the work of the Cooperative
Assessment for Experiential Learning (CAEL) has provided some identification of
these skills. Examples include the skill of ~managing (planning, directing,
chairing, coordinating, organizing, programming and designing). as well as
supervising (determining, interpreting, assigning and maintaini_ng.)4 :

With regard to the theory of adult learning, Josephine Flaherty (1971)> .
suggests that ingividuals solve problems or learn by one of two methods: either
an individual uses his '"fluid" or biological factors inherent in intellectual

. development or he calls upon his store of '"crystallized'|intelligence which is
the result of experiencé, education, and cultural background® While there is
little one can do to influence one's inborn biological §endencies, one can
do a great deal with regard to developing a repertd&re f expertence parti-
cularly using the vehicle of volunteering and voluntary action._

Voluntary action, voluntary association, volunteering is an almost perfect
system for continuing to develop interpersonal skills, attitudes, and knowledge;
a system for socialization. It is the logical vehicle for expanded personal
and social involvement in the post-industrial society. According to John D.
Rockefeller 3rd, the U. S. is about to embark on a humanistic revolution. He
maint'ains that. individual initiative is the key to success. John Garner slates
it another wav. For the self-renewing individual the development of his own
potentialities and the process of self-discovery must never end.

¥

3David Horton Smith, "The Impact of Voluntary Action," Voluntary Action
Research, 1973. Lexington Books, D. C. Heath and Company, Lexington, Mass. 1973.

=~ '

Z’Cooperative Assessment of Experiential Learning, The Learning and
Assessment of Interpersonal Skillls: Guidelines for Students, CAEL Working
Paper No. 5, Educational Testiﬂg Service, Princeton, N. J. 1975.

~ SJosephine Flaherty, "Some Thoughts on the Assessment of l,rning Ability"
J. R. Kidd, (Ed.) How Adults Learn, Association Press, New York, 1973.

N 6 john D. Rockefeller, 3rd.; The Second Ameriéan Revolution:. Some Personal

~ Observations, Harper and Row, New York, 1973.

7 John W. Gardner,giiif:ﬁenewal:. The Individual and the Innovative Society,

/ Harper and Row, New Yo¥ 96 3. ,
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.AN INDIVIDUALIZED AND AN ECOLOGICAL MODEL OF CHANGE:
o " IMPLICATIONS FOR LIFELONG LEARNING .
. - . _
' B , - . : . . .
® ’ Janice Earlel_,

Adult an continuing education constitute the most rapidly
® . growing area - American education. (fiational Center for Educa~-
\ tion Statistics, 1976) The implementation of lifelong learning,

therefore, may emerge as one of the major educational innovations

of the 1970's. . This movément represents a response to an altered
- understanding of the 1earning process, to technological develop-
5 ment, to changihg work patterns and lifestyles, and to the ne€ed
® to increase skills for more effective job performance. (Jonsen,

1978) A philosophy of lifelong learning calls for: changes in
the financing of postsecondary education for adul'ts2 education
that takes place in a wide variety of settings; (Houle, 1972,
PP. 91- 130) and a redefinition of the teacher-learner relation-
ship. (Rogers, 1969, pp. 137-139) . .

,T;o\yodels for'Change

- Philosophy does influence practice, so it is important to
look at the philosophical frameworks that institutions adopt when
.. implementing institutional change. Two models that discuss insti-

® tutional change will be examined here. The first, that of Carl,
Rogers, is based on the theories developed in his client-centered
approach to therapy. Rogers (1951, -1969) believes that the same
forces that work to change an individual also apply to institu-
tions

D ‘ ,5;‘ 'By contrast, Seymour Sarason has developed a model which
“empha izes the study of the ecological environment rather than
the ind%vidual. (Sarason, 1971, 1972) Sarason 1s interested in
\inu\‘ gating the natural history of the change process. By
exam#in¥ng the .culture of a given setting, such as a classroom or
workshop, in a value-neutral way, those factors that work against -
) successgql change can be analyzed.

X

Objectiveq&of the Models

4

The foundation in Rogers model 1is an educational procgss that
will produce h "fully functioning person". Such a person is open
[ to experiengé, flexible, and self- -~actualizing. (Rogers, 1969, pp.
282-286) Thé central factor in becoming such a person.is the na-
ture of th @acilitator learner relationship. Rogers (1969, p. 164)
downgxades™ quaching equating it with '"telling'". Facilitation,.
on thé othd! ‘hand, includes climate setting, clarification of feel-
ings, "the organization of resources for learning, and the implemen-
) tation’ of those purposes .that have meaning to each student. (Rogers,
1969, p.\gfb)
/ * : B ' .
1Janice Earle, Doctoral student, College of Education, Depart-
ment of Administration, Supervision and Curriculum, University of
) Maryland, College Park, Maryland 20742. , .
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Sarason's objective is not to articulate particular goals as val-

ues, but to analyze,what in fact the goals are, so that we can
understand why: "The more things change, the more they remain the
same'’, (Sarason, 1971, ‘p. 96) The reason so much educational
reform is ineffective, he postulates, is that those who plan or
administer educational change are not looking at schools in a
cultural context.

Implications for Lifelong Learning

According to Rogers, the intensive group experience is the
tool for change. When individuals break down dé€fensive behavior
and become open to change, they can then act as ,agents of change
in their institutions. When. institutions manifest constructive
innovation, high morale, and positive interpersonal behaviors,
then change has been successful. (Rogers, 1969, pp. 320-321)

‘Rogers' model is weak for looking at institutional change because

it is impossible to assess when or to what degree these qualities
may be present in an-organization. Rogers has, however, described
his ideal of the teacher-learner relationship in & way uniquely
suited to adult educators, R -

Sarason is more helpful in analyzing institutional culture,
so that factors for change, and those that impede it, can be exam-

"inéd. For example, we must not confuse.what wetintend with what

we accomplish; we must not equate change with improvement; we must
carefully assess where to begin any change process; we must have

a realistic time perspective; and, we must be willing to consider
a universe of alternatives. (Sarason, 1971, pp. 215-224) Thus,
each model has something of value for implementing the institu-

‘tional innovations desirable from a lifelong learning perspective.

NOTES

2. For a thorough discussion of- the financial issues, see the
May 1978 School Review, "Financing the Learning Society"

-
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PSYCBOPHYSIOLOGICAL AND BIOFEEDBACK METHODOLOGIES
FOR THE ASSESSMENT OF COMMUNITY "STRESS

- EDUCATION" PROGRAMS : ‘
.- . . }iQ'
Gedrge Stotelmyer Everly, Jr': Ph. D. 1 N
7 . -

Within the last fiv& years, "stress" has become a topic ‘of utmost
interest for researchers, clinicians, and average citizens alike. : The
popularity of the subject can be explained by the fsct that research has
proven that excessive stress can lead to the erosion of mental and . .

" physical health (Selye, 1976) as well as productivity in business and
industry (Greenwood, 1978). Therefore, this newly aroused interest in
the area of stress has lead to a-plethora af stress reduction techniques,
One of those techniques is the "stress education" program.

Btress education programs usually consist of seminars/workshops
designed to disseminate information and skills which will prove effective
in helping the participants reduce the levelg of stress in their lives.
Stress education programs are currently being offered by universities,
community colleges, houses of worship, diverse types of community agencies,
and even private practitjcieérs.

In designing any educational program, it is important to inglude
some measure of its efficacy. In the case of stress education programs,
the ultimate criterion for determining effectiveness will be the partici-
pant's adbility to reduce his/her stress levels. Historically, stress has
been measured by way of paper and pencil self-report scales. These scales,
hovever, are generally inappropriate to fully assess the participant's
stress levels. This is due to the fact that the neurohumoral nature of
the stress response is seldom detectable by the chronic stress sufferer

except under extremely intense acute stress episodes. .

~ Measuring the efficacy of stress education programs need no longer
remain an enigma if more direct methods for assessing neurohumoral
activation can be employed. This goal can be accomplished through the
utilization of electrophysiological and biofeedback monitoring procedures.
Three electrophysiological techniques are of prime interest. Perhaps the
most widely used technique to measure stress is electromyography. Electro-
myographic monitoring entails the measurement of bioelectric signals
vhich emanate from striate muscles before contrsction (muscle tension).
The bioelectric phenamenon is based upon ionic trhnsport atross membranes
on & cellular level. Another popular stress measuring technique involves
using electronic thermistors to indirsctly assess the size of peripheral
blood vessels. During stress, these vessels have a tendency to constrict.
Finally, brain states can be assessed through the use of electroencephalo-
graphic procedures. These procedures measure the level and intensity of

i George Stotelmyer Everly, Jr. is a Lecturer in the Department of
Counsedgng and Personnel Services, University of Maryland, College Park,
. Naryland, 20742 , :
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biocelectric activatious wnicn emanate from the neocortical aspect of the ®
brain. All of the neocortical activity can tnen be rougniy quantified. f
"he higher the neocortical dadtivation, the great-r the stress l=vels)
as long as that activity is nemispherical.y asyncinronous.

. ’ . . .

' 431 three of these measures can serve as off—-ctive measures of

neurohumoral stress reactivity. Furthermore, e=ach can serve a dual ®
capacity as dependent variable and learning device. The latter is within
reagon if the participant is made aware of the psychophysiological
=vents as they happen. This is the basis of the biofeedback para: :m
which has been proven effective in managing excessive stress leve.o
{Girdano and Everly, in press). o

Electrorhysinlicogical and biofeedback procedurss represent the mose
valid methcods for assessing stress levels and, therefore, are tihe most
useful tools that can be used to measure the efficacy of stress education

v programs. In .addition, the process of rendering to the participant .
"scientific" data at the end of a training program appears to actually n
contribute to the participant's overall sgbisfaction with the training,
‘as well, as the tendency for such data to increase the participant's
motivation to continue to practice the stress reduction skills learned
during tge stress education program.
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g . NONFORMAL EDUCATION IN AFRICA:
THE PAST AS PROLOGUE ..

D. Merrill Ewert and Nancy Heisey

Development planners have frequently.held to the maxim, "when in doubt,’
educate”. This perspective of education as the solution to the problems
of developing countries has been widely accepted in Africa and is the focus
of this ’per

Theliaper begins by examining the prevailing view of the relationship
of education and development, suggesting that schooling is frequently per-
ceived as the key to social change. Schoollng--formal education--it was
found, has genérated a curriculum that is inappropriate for the African

- environment, contributed to the separatioh of learning and experience, and

led to the inculcation of alien values in African society. It has also
contributed to social stratification and led to the destruction of indig-
eneous learning systems at great cost to national budgets and the cultural
heritage. The benefits of educational development have served the elites
in Africa at the expense of those with the greatest needs.

In recognition of the failures of formal education, planners are in-
creasingly turning to nonformal alternatives with the expectation that the
problems of schooling can be avoided. This paper argues, however, that

nonformal education is no more a panacea to the problems of development than

were the early post-independence schopls. What is needed for successful
nonformal education strategies is not necessarily new and more innovative
programs but rather a better understanding of indigeneous teaching/learning
concepts. The basic elements of effective nonformal education can be found
in indigenous . Afriéan society so. what is really needed is a deeper under-
standing of the cultural context.

This study reviews some of the basic elements of traditional education
systems including the focus on community solidarity, the relationship between
learning and the environmental context, the collective nature of instruction,
and the creation of structural mechanisms through which people share their
knowledge;,and skills with the young. Many of these principles now posited
by nonforal educators as new and 1nnovat1ve already exist in traditional
African cultural patterns. :

The paper then briefly examines three well-known development schemes in
Africa that attempt to incorporate the basic princmples of indigenous ed-
ucation. First of all, the brigade mavement in Botswana has developed into
an ambitious national program to provide training to school leavers in skills

.such as carpentry, mechanics, handicrafts, and farming. Brigades attempt

to be self-supporting and stress the linkages between the centers and the
comminity. Secondly, village polytechnics in Kenya offer training to school

. 1D Merrill Ewert, Assistant Professor, Department of Agricultural and
"_Extension Education, University of-Maryland College Park, Maryland 20742 -
and Nancy Heisey, Assistant Director for Africa, Mennonite Central Committee,

%‘21 S. 12th. Street, Akron, Pennsylvania 17501.
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leavers with curricula based on local needs, always 1nc1ud1ng dgriculture.
Commmnity member3 frequently participate as instructors in the teaching
process. Polytechnics.in some areas also provide continuing consulting .
services for trainees who have completed the course as well as for other
members of the community. Thirdly, a church-related training scheme in
northern Nigerid called "Fa1th and Farm'' provides a mechanism ‘through which
young men are apprentlcgd to “master farmers'" for one growing season in *
order to learn new agricultural ski!il‘gn'bﬂle all three of these nonformal
education schemes differ from many of the more traditional development
programs in Afrita, each copsciously attempts to incorporate some of the
significant elements of indigenmous learning systems.

What is needed for successful development education, this paper concludes,
is not necessarily more innovative educational models but rather a better
understanding of trdaditional patterns of African education. A conceptual
understanding of the past will reveal the seeds of successful nonformal
educatlon strategles for the future.

28
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THE EEFECTS OF ENVIRONMENT EDUCATION AT A’ RECREATION DAY CAMP,
"ON THE BEHAVIOR OF URBAN CHILDREN

"Eatherine L. Formwalt and Craig W$;001t0n1

4

Concern over deterioration of the natural environment is increasing, and
measures are being taken by government agencies to slow or halt environmental

.. damage. Schools with help from federal and state agencies, environmental

groups and others are making students aware of natural environmental concepts
and problems, including: natural resource interconnections, ‘ecological pro-
cesses, and social and economic factors affecting natural processes. Many
working with these programs believe that individuals need sound ecology back-
ground to make intélligent environmental decisions for the future. Recently,
Asche and Shore (1975) reported a study demonstrating that a group of children
exposed to a formal school program of environmental education.can demonstrate,
in a natural setting, more conservational behavior than a control group.

Perhaps natural environmental experience and education offered within the
less formalized settings of leisure or recreation programs could also affect
attitudes and behaviors toward the natural environment. The recipients of
these programs would not be restricted to students in elementary and secondary
schools or .even in colleges and universities. Persons of all ages could re-
ceive lifelong learning experiences offered with a variety of themes.and ap-
proachea in many informal settings and at varied times.

To explore the impact of environmental education in a leisure or recrea-
tion setting, behaviors toward the natural environment' by urban children at a
summer recreation day camp were .examined, and the effects of an eight-hour’ '
environmental education program at the camp were assessed. The camp, run by
the Beltsville (Marylamd) Recreation Department during Summer 1976, consisted
of four two-week (ten-day) sessions for children from ages eight to twelve.
During each session, eight one-hour ‘environmental education programs were pre-
sented by a trained camp counselor to about half (40) of the children as supple-
ments to the regular recreation programs. The other (49) children had only the
regular recreation programs. The environmental education programs included the
following areas and topics: (1) sensory awareness of “the environment; (2) air,
water, soil and light; (3) habitat; (4) energy flow, food chains and webs; (5)
litter and recycling; (6) water and pollution; (7) erosion; (8) adaptation and
seasonal changes. The programs weré presented on the third through the tenth
day of each session.

7r_Eighteenﬁnaturai)éﬁVIEEhment related behaviors of  the children in both
groups observed during the first two days of each session and during the last
two days of each session were recorded. Comparison between the first and last
observations was made for each group. Also, results for the two groups.were
compared. ~

~

1The authors are Park Naturalist, Bowie, Maryland 20715; and Assistant
Professor, Department of Recreation, University of Maryland, Colle§e Park,.
Maryland 20742, respectively.

?

Q | 29



16

4 tr

§

- For the group reoeiving the environmental education, there was a signifi-
cant positive increase between the number of environmentally related behaviors
exhibited during the first observation days and those exhibited during the last
days. The mean score for .the first days was 4.55 out of a total possible of 18,
while the mean score for the last two days.was 9.62, an increase of over 5. A
similar change was not observed among the other group of children who did not re-~
ceive the supplemental environmental education. The average score for these chil-~
dren showed a decrease from the first days to the last, going from 5.45 to 4.61.

Some behaviors appear to have been affected more by the program than others.
With seven behaviors, there were no significant differences between the two
groups during the first two days, but significant differences gxisted between
the groups during the last two observation days. These behaviors were:

(1) offers to water plants in classroom (arts and crafts room);
(2) suggests the watering.of plants (outside) during a dry spell;
.. (3) helps in ecology cleaalup campaigns;
- - (4) suggests conservation projects;
(5) discusses conservation done or not done at home or in his community,
(6) states an "animal-man" relationship; and
(7) states a "soil-man" relationship..

Almost none of the children exhibited these ‘behaviors during the first two days.
However, from 25 to 57 percent of those who participated in the environmental
education program exhibited the behaviors during the last two observation days,
while there was almost no change among the recreation group.

Some behaviors increésed more among the children receiving the natural
environment experience than among the others. These behaviors included:

(1) discusses attitudes about the 'wrongs" of pollution;
(2) makes and reports outdoor observations; '

(3) states a "plant-man" relationship;

(4) states an enjoyment of the natural environment'

(5) does not scare or bother animals; and

(6) asks questions about nature. -

In the first three, an increase of over 30 percent occurred among the environ-
mental, experience group with almost no increase among the other group.
This exploratory work indicates that environmental experience and educa-
tion programs in a leisure and recreation setting could influence behaviors
ward the natural environment. While the Beltsville program was specifically
‘I:signed to make optimum use of particular facilities and staff at that Day
Camp, other programs can be developed for use in summer camps, school camps, or
state parks. Positive behavior related to the environment, like other behav-
iors, are perpetuated through repetition. Lifelong natural environmental ex-
periences and education in settings of leisure and recreation could help provide
these continued reinforcements.

Reference
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e v ' OF CALIPERS AND STEAMSHOVELS: THE CASE FOR THE -
. + USE OF I?SATIVE MEASURES IN APPLIED RESEARCH

Ned L. Geylinl

_ Applied behavioral 3cientists and practitioners (i e.,. those working with peo—
[ ] - ple in natural settings) are often placed in the bind of being forced to employ
. calipers to measure mountains. That 1is,’the tools at our disposai (assessment de-
vices and statistical techniques) are borrowed from the more basic disciplines--
primarily the natural sciences. Not only does the use of such techniques often
- imply more information and knowledge than is actually available, the error intro-
duced often leads .to blatantly misleading conclusions, as for example in the Jensen
[ ] I.Q. controversy (see Kamin; L. I., 1974).

The natural sciences, as well as some of the basic behavioral sciences rely
almost entirely on absolute or normative measures. For the applied behavioral
scientist dealing with attitudes and changes in behayior over time (or through the
introduction of programatic variables like education or treatment) one of the most

] important and overlooked techniques 1is the use of ipsative measuring devices and
techniques.? . R

'The ipsative approach is concerned with individual differences (either inter-
personal or ‘intrapersonal) rather than with differences among large groups of in-
- dividuals. While ipsative measures tell us little about an individual's relation-
b ship to large populations, these measures can ferret out relationships and changes
' over time for individuals and/or small groups: such as prior to and after educational
programs. - Furthermore, they are often relatively straightforward, simple to ad-
minister, and easy for the applied researcher and the lay public to understand. As
well as being more relevant than normative measures in many applied situations, ip-
. sative devices can also be fun to use and interpret, and therefore, can-:be- employed
J - as educative devices themselves, offering feedback to the participants in research.

1 While there are a number of instruments which employ ipsative methodology, one
of the most unique,)interel.l g, and useful is that originated hy Stephenson (1957)
called the Q-sort.3 The sort [is accomplished in two phases-. -The individual is given
) a number (usually from 50-100) of descriptive phrases which have been printed on
J , small cards or "chips." Depending upon the application these might be phrases used
to describe one's self, iid, family, or a given educational program, etc. For ex-
plicatory purposes the copcept of one's family will be employed here.

x

). — - | o |
INed L. Gaylin, Professor, Department of Family and Community Development,’
College of Human Ecology, University of Maryland, College Park, Maryland 20742
2The term "ipsative' was creatéd and delineated by Cattell (1944).
) 3pue to .space limitations only Stephenson's Q-Sort technique is presented

here: For delineation of Q-methodology, the reader is referred to Stephenson (1957).
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The individual is first asked to order these "descriptors” from !'most 1ike
the way his family ﬁs, to "least like" the way his family is. This is accomplished
by having him place’ the chips on a specially designed. blank with spaces provided \\
for each,card. While not absolutely necessary, data handling is made easier when
these sches are arranged in a forced normal distribution. The individual is then
asked to perform the same operation with an identical set of cards but this time
on the basis of how he thinks the ideal" family ‘should.

‘An index of association between the individual s actual perceptions and his
ideal (referred to as the Actual/Ideal correlation coefficient)‘is then‘calculated ,
from the two sorts. Thus, the individual's degree of satisfaction (or dissatis-
faction) can be expressed in terms of a score, which in turn can be compared with
the same score of others. In this way too, sorts from membe¥s of the same family
can be compared and contrasted. For example, the ideal sorts of family members
could be compared to measure their common aspirations, and in like manner so could
the perceptions of the manner in which the family functioned be contrasted between
parents and' children. When the sort is employed in describing their children,
parents are generally quite eager to see how their spouse's sorts and theirs compare,
which often leads to interesting conversations.

7 Perhaps the best known application of this technique was that of Carl Rogers
(1951) comparison of sekf/ideal sorts before and after successful psychotherapy.
Not only were significantly greater correlations observed following therapy, even
mdre interesting was how this occurred: Increased correlation was discovered to be
caused by a significant lowering of ideal sorts rather than a corresponding rise in
self sorts. Similarly, in my own research, parents' increased satisfaction with
their children's behavior following parent education programs tends to bé the result
of more realistic expectations, rather than perceived actual changes in #@hildrens'
behavior. ’ Rl

§ N . .
A comment on descriptor development: While sorts may be developed on the basis
of the investigator's ideas, the most effective sorts tend to be developed by ex- )
tracting descriptors from pilot interviewing with individuals who are representative
of the population with which the sort will be employed.

In conclusion it might be well to note that while ipsative measures such as the
Q-Sort technique may not be particularly effective in establishing what is "normal,"
they seem able to get at a more elusive and perhaps more important variable in peo-
ple oriented research--satisfaction.
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. EDUCATION, EMPLOYMENT AND INCOME:
THE FINANCIAL REWARDS OF GENERAL EDUCATION
AND VOCATIONAL EDUCATION

-

'Morton Gordon and Susan Quat;rociocchi1

4‘F‘Thisgpaper-qxamines recent research findings on the
rate of return to education., The authors" intention.is to
determine whether there is.a sound basis for assuming that
> enrollmént by adults in vocational and technical courses and
programs is more rewarding financially than enrollment in
‘'general education, particularly in general education curricula
that lead to a degree.

‘ Adults enroll in courses and programs for a variety of
) - reasons. The percentage of adults that enroll for vocation-
. al and“occupational reasons has not changed significantly in.
. the past decade. What has changed is that adults are enroll- -.
' ing in courses and programs that are specifically vocational
and technical, rather than .in ‘general education programs and/
. or programs that lead to a degree.

This trend is not surprising. The recent recession and
consequent high rates of unemployment have been accompanied
by attacks on "worthless" general education curricula and de-

. grees. _ ‘ '

\ _However, research findings indicate that: (a) the rate *

; of return to a degree has not changed significantly in the

o past decade. The answer to the question, "Does it still pay

) to go to college?" is yes, but not as handsomely as it did
' ten years ago. The paradox is, however, that even though the

. " return to education is not as high as it was, a college edu-

b - cation is more imperative for gaining entrance into high-pay-

’ ing jobs than it was ten years ago. Many of the authors re-
viewed have remarked that when larger numbers of better-edu-
cated persons are available, they are hired for the, better-

.paying jobs first and those with less education are left un-

. “employed longer and take lower-paying jobs (Jencks, 1976, and

) ; - *Thurow,. 1975); (b) at the high school diploma lev?I% though

, A kzMorton Gordon, Professor of Adult and Continuing Educa-
' .tien,:*School of Education, The University of Michigan, Ann
) Arbaor, Michigan 48109; and, Susan M. Quattrociocchi, Depart-
; ‘ ment of fAdult and Continuing Education, The University of
' ' Michigan, Ann Arbor, Michigan 48109.
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examination of some.of the purposes and policies of vocational

. attend educational courses of a limited vocatjonal affiliation,

‘backgrounds and a college certificate) that lead to higher-

not at the college degree level, the observed ,relationship be-  ° ®
tween participationin,adult education and income both depend
on the prior development of particular attitudgs and traits .
(Jencks, et. al., 1979); and that. (c) education,,e.g., 2 gen-
eral education curriculum or degree, is still . the best pre-
dictor of occupational status and earnings (Jencks, et. al.,
1979). ° - ‘ S

In the 1light of these findiﬁgs, the authors suggest a Trea

education and adult education with respect to meeting theaneede.
of adults for stable employment and income. | B
. ' ' o

G 8

After hearings on the relationship between education, .
technological change and ‘employment, the Senate Subcommittee_;isb
on Employment and Manpower concluded: '"It would be a serious ™¥
mistake to .concentrate edugational resources upon specialized
occupational preparation atr the high school level" (Lecht, .
L., 1974). Beyond high school, it is clear that adults who

instead of completing .a college degree, are foregoing the com- .-
bination of factors (i.e., ascribed or acquired’middle class

‘status jobs and higher incomes.
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* ADULT STUDENTS: WHAT ARE THEY SEARCHING FOR?
- ,
Theresa S. Harvillel [,

Y

Colleges across the country have experlenced a growth in the number of
older students: enrolling in degree programs. - Catonsville Community Colf%ge s
(CCC) enrollment is consistent with this trend.  In 1972 students over 25

years old were 26% of the studT, in 1978, they were 43%. - A o
" This study of this new popula®¥®n explores one area, that of goals, in =

‘depth througlippersonal interviews. A goal inventory (Florlda 1976) was used

to categorize goals into: Career, Academlc, Personal, Social, Cultural and. -
Community, * , ‘
Initially, all goals involved were explored. Further discussion centered
on discriminating among goals by having students identify primary and secondary
goals and to add perspective to long term goals. Demographic data was obtained
for the purpose of comparlng the three age groups and males-and females.- The
precipitating factors in their declslon to enroll and thelr needs' as new stu-
dents were also discussed :
The students 1nterv1ewed were randomly selected from those new to college,
im Fall '77- who were in the 26- 55 ‘age range using college statistical age re-
portlng_format' 26-30, 31-40 and 41-55. The sample included men and women,
fulf<time and part-time students. Total number interviewed was 95 representing

©36% of N

[ A
g The Students
/ .

§ . ’
R B

meSt of the students surveyed were marr1ed (76%) with more men married

\than women and had children (85% and 88%), most of them having small families

(two or less). Most of the males were Heads of Households, however, there
was ! a551gn1f1cant proportion of females in the-26-30 and 31 40 who were also
Heads ~-.36% and 39%. -

¢A1most all of the males were employed full-time. Half of the women

" worked: full-time in all age groups, and a small percent part-time (9 to 14%).

A sizeable pp of women were not employed and not looking but rather prepar-
ing foér work (27%, 39% and 23%).  Business and manufacturing employed most stu-
dents. - Average income was in the $11,000-20,000 range.

A}

e _

1Theresa S. Harville, Associate Professor and Counselor, Catonsv111e
Comnnmty Colleg,& CatonsV111e, Maryland 21228.
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‘ T s \\ Goals
. R -
For all students, the primary reasons for returning are: 1) to take
courses to receive a promotion, 2) meet employment requirements of a specific
. job, 3) earn an A.A. degree, 4) change occupations and 5) broaden knowledge.
s Of the first ranked item, receiving a promotion, twice as many men chose that
item as women, with it being more predominant in the 31-40. age group.

When goals were analyzed by sex and age group, there were interesting vari-
ations. Men and women were most similar in the 26-30 age group with both clus-
tering around career (49% and 36%) and personal goals (42% and 54%). Men became
more career directed in the 30-55 age groups (76% and 88%) while women peak in

o career goals in the 31-40 age group (65%). Women in the 40's became more inter-
ested in personal goals again (39%) although career goals are highest (52%).
The majority of students are in the General Studies curriculum which on the sur-
face would not reflect the high career orientation. .

The specific primary goals of women were: 1) Change occu%atlons, 2) Meet
employment requ1rements of a spe01f1c Job and 3) Receive a promotion. The women
were primarily in entry-level Jobs and were seeking a way out of them into some- *
thing more demanding and satlsfylng ‘

The men in the sample who also enrolled primarily for career reasons were
more advanced along job lines and were concerned with: 1) Receiving a promotlon
2) Earning a A.A. degree and 3) Meeting requirments of a specific job.

With the inclusion of the "Other" categories a new goal "Broaden my know-
ledge'" became the fourth ranking item. There was a pattern for women of having
a diversity of goals spread through different categories while men tended to
narrow their goals with age. '

In identifying secondary goals, women reflected a Personal orientation
while men continued to direct their goals in the direction of Career with one
Personal goal in common: developing self-worth. A comparison of the primary
and secondary goals of married versus unmarried (single, 'divorced and widowed)
‘'women was made. There was no substantial differences with the exception that
Personal goals were more prominent in the Secondary goals of the unmarried group.

In summary, the major importance of Career goals emerges for both men and
women. At the same time, the results point to the fact that students are return-
ing hoping to satisfy a w1de variety of goals and that their expectations are
high. as they enter.

<4

Long Range Goals
N

For all students there is a significant orientation to Career goals for
the long term in the form of a '"better'" job - one that pays more, has more pres-
tige and more satisfactions as they defined it and also to jobs in management.

Reference

Florida Community Colleges Research Committee. Student Goals Catalog and
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A SURVEY OF ADULT VOLUNTEERS WHO
WORK WITH LOW INCOME YOUTH IN 4-H PROGRAMS /

-
-

Anne L. Heinsohnl . ‘ ) H

Robert B. Lewis

- et

. During the spring of 1978, 590 volunteer 4-H leaders were surveyed. The
sample was composed of volunteers who were 18 years of age or older who worked
with low income youth in 4-H programs.  Extension agents in 41 counties in eight
states located in each of the four national extension regions selected the re- \
. spondents. The cooperating extension agents were asked to use subjective cri-
. teria in the selection process since Human Subjects Protection rules prevented -
“*their asking income status and such items could not be included in the survey

instrufent. These criteria included place of residemce, employment status, and
other information known to the agent, -but not sought from the respondents.

The respondents ranged in age from 18 years to over 60 years with close to

~ one third being 30 to 39 years of age. Of the surveyed 4-H leaders 47 percent
were black, 40 percent white while the remainder described themselves as Puerto
Rican, Mexican, Native Americgn and other. Females made up 85 percent of the
sample and males 15 percent. As would be expected more than half of the respon-
dents were married (58 percent), 19 percent were single, 10 percent divorced with
the rest indicating their marital status as separated or widowed. While 82 Pex-

} cent of the tespondents indicated they had from one to 6 or more children, 18 per-
cent or 111 respondents had no children, 26 percent of the married volunteers had
no children. One fourth of the sample reside in large cities, 11 percent in
suburbs of cities and 25 percent in small towns with the remainder indicating
rural residence. - S1ightly more than half of the respondents (52 percent) are °
employed. Close to a quarter of the sample described their jobs as skilled.

.The volunteersiwere asked to éomplete a pencil and paper survey instrument
containing a variety of items dealimg with recruitment methods and motivation
for becoming a 4-H leader. "I 1like kids" was mentioned frequently (69 percent)

. In response to the question '"Why did you become a volunteer for 4-H?" More than
one third of the sample became 4-H leaders because they had a child in 4-H and
26 percent indicated that "working with kids keeps me young". While liking kids
was the most frequently cited reason for becoming a 4-H volunteer, respondents
citing this reason were more likely to be single or separated as opposed to
being married. Among those respondents who were married, divorced, separated /
or widowed (4Q percent of the sample), having a child in the group remains a

)

. 1Anne L. Heinsohn, Assistant Professor of Extension Educatipn,_llo Armsby,
Pennsylvania State University, University Park, PA  16802. ‘

Robert B. Lewis, Associate Professor of Agricultural Education, 405 Agri-
cultural Administration, Pennsylvania State University, University Park, PA 16802.
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najor factor in moving adults into 4-H volunteer leadership roles. The second
most frequently cited response among the single volunteef's was "a place to use
my skills." ’

Approximately half of the surveyed volunteers were recruited by extension
staff members and this held regardless of marital status. Married persons were
more likely than others to volunteer on their own, with single persons least
likely to do so. Single persons, however, were’ somewhat more likely than others
to respond to a request from a current 4~f"¢1ub leader.

All but 10 percent of the respondents indicated they had received some
training for their volunteer role, which was most frequeftly cited as "teaching
subject matter to youth on a regular basis" The traiming wg;_uqually provided_
in a one to one situation by a staff member in the volunteer home. Of the
surveyed volunteers, 59 percent ind ted they had attended oup'meetings of
4-H leaders which were conducted by ‘extension staff.’ These meetings were more ,
often then not held in the extension office. o S

In general, the surveyed volunteers felt they were prepared to cdrry out
their volunteer roles. - Those who indicated they had received a lot of training
were more likely to perceive)themselves as "very prepared'. There appears to be
a direct’relationship between a positive perception of the amount of training
received and a positive perception of degree of preparedness. Only 11 percent
of the total sample received no training ,at Qﬁﬂghf:“

In addition, a positive relationship appears between perception of prepared-
ness for volunteer role and satisfaction in volunteer role. Those volunteers who
indicated they were very prepared were more lkyely to report high satisfaction
with their role. Of the very prepared volunteers, 35 percent were very satisfied
while 19 percent of the slightly prepared volunteers, reported they were very
satisfied. \

v
»

It should be noted that more than half of the sample (58 percent) have been
4~H volunteers for two years or more. Those that have been 4-H volunteers for
four to six years are more likely to indidhte that they have received '"a lot of
training"”. This is not unexpected given their tenure as a volunteer. Therefore
given a period of years, the data indicates that repeated training leads to a
perception of being very prepared and this in turn leads to increased satisfaction
on the part of the volunteer. Time, and the experiences the volunteer has during
a several year span, would seem to be critical for volunteer tenure/satisfaction.

It is interesting to note that among former- volunteers in the sample, dis-
satisfaction was not mentioned as a factdr in their leaving 4-H. The factor
cited most frequently was increased family responsibilities. '

Further analysis of the data is underway together with data from county and
state 4-H staff. It may be that extension agents engaged in expanding the 4-H
program to reach low-income youth can seek volunteers beyond the parents of youth
intended to be reached, to other persons in the community in¢luding young marrieds
with no children and single persons. These data also indicate that employed per-
sons do volunteer and in this case many of the volunteers were employed women.
While parents of 4~H members regpain a prime source of volunteers, this source
chn be supplemented by other s:§EEnts of the population.

The authors gratefully acknowledge the assistance of Anne Camasso.
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OPPOSITION TO THE THEORY AND
PRACTICE OF LIFE-LONG
.LEARNING

o -

Daniel P. Huden1

Opposition toilife-longrlearning has grown. It seems to re- .
‘e flect solar perspectives of our rather dibergentgpoints of view.
Proponents and-opponents of these four points of view all find
. life-long learning objectionable. I "
Two forms of Neo-social Darwinism are discernible. One ver- ’
sion harks back to the "root hog, -dr die" thinking of the turn of
the century, dnd opposes life-long learning as unwarranted inter-
ference with the normal working out of evolution. The other version
places organized life-long learning in the realm of dysfunctionald,
anti-survival" adaptation to present, or even past, narrow niches,
and rejects. it as inadvertently harmful to man. '
A second viewpoint: from which two sub-schools of opposition
to life-long learning derive is social reprqduction theory.- The
gist of his theory is that society reproduces itself in detail,
so that over time there is a marked tendency for social classes,
institutions, and other structural features to recur, with only
minor ‘adjustments to what appear to be major social changes. From
this perspective, 1ife-long learning, and especially the version
of it promoted by qpe French law of 197 , is designed to inhibit
needed social change and improve the reproductive capacity of
existing society. ' Rather than benefiting the people who gain
access to life-long learning, it is held that these programs merely
.tie people more tightly to the economic and social features which
pregently determine their ways of life. A more conservative versfon
4 of social reproduction theory sees in life-long learning a threat
torthe status quo, and hence opposes it.

A third stance of opposition to life-long learning is dialec-
tical materialism, ot Marxism. The main objection to life-laong
learning from the Marﬁi;t point of view is similar to that of the
more liberalizing soc reproductionists. It is held that most
projects for life-long learning are too narrow and too vocational,

- .and that they tend to intrease the workers ties to firms, dilute
Proletarian consciousness, submerge humanizing goals beneath voca- ._
.fionalizing goals, and create conflict situations in which s

‘1 Daniel P. Huden, Associate Professor, University of Maryland
College of Education, College Park,.Maryland. :
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excellence in life-long learning correspofids to neglect of work,-
and excellence at work demands the narrowest sort of careerism.

A variant admits the value of life-long learning, but interprets
the provision of such programs as a part of an effort to keep
people contented in their places.

There are sources of opposition to life-long learning which
seem to be more indgpendent. John Seeley warned of the crippling
impact of excessive instruction for ‘adults. Targeting parent edu-
cation, he felt parents were being intimidated by supposed experts
who knew very little about child rearing. Seeley must be viewed =
as a social liberal. Phillip Rieff mounts a trenchant attack on
the 1dea’ that people are in need of special instruction and coun-
seling to help them overcome their problems and ills. Rieff holds
for the traditional and religious values, the decalogue, careful
attention to texts in teachfng, interdicts f@ther than impulse re-
lease, scholarship rather than grantsmanship.

P : i
‘ Traditional religion, and religious leaders, 1in various
countries have been powerful spokesman against life-long learning
controlled by anyone but the religion itself. Examples of this ’
' are widespread. These sources seem disparate, but have a commbn
. ‘toot. The vision of what it is to be ‘cultured is very different,
as between Seeley and Rieff, and the leaders of various anti-
intellectual religious formations. But what all are for is an
assumed ideal of cultural excellence, stressing independence ‘for
Seeley, depth of scholarship and asceticism for Rieff, and various
versions of strict adherence to creed for the religious 'leaders.
Seeley sees in the life-long learning efforts he studied an attempt
to cripple through dependence qn. experts; Rieff sees life-long - )
learning as it takes ‘shape in the United States ‘as the triumph of«j
the therapeutic, the attempt to ﬁersuahe each person that he or sh‘..
is in need of cure if he or she exhibits any signs of restraint,
sadness, remorse or other difference. The local religious leaders
take more specific exception to any departure in detail from pre-
scniﬁed doctrine. :

Y
Life-long learning is opposed for structural reasons and in de-
fence of professional turf. Opposition to this potentially superior
alternative to regular public schooling is frequent. There are clear
instances of political objection to life-long learning, usually from
the doctrinaire left or right.

Examples of each of these forms of resistance are given. A
stance which may be useful to those facing such opposition is
described. . -
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TWO USES OF LIPFE-LONG LEARNING IN THE
DISASTER ASSISTANCE FIELD

. 1
Gudrun Hartig Huden

Being prepared means having some knowledge nf the history of events
that led up to that point, knowxng the present situation, and being able
to mgke projections abghit the likelihood of detericration or improvement
in the future. As a departure from the strictly relief-oriented aspects
of U.S. disaster assistdnce, current policy places emphasis on prepared-
ness, 1nc1ud1ng encouraglng ground data development together with
application of remote sensing technology. The development of simple and
continuous ground data gathering systems is imperative for the successful
employment of remote systems, because only in conjunction can they become
effective, reliable, predictive systems. Very few of the countries #ost
vulnerable to disasters of large magnitude currently have gnod base~line
data and technicians to set up and maintain such reporting systems. There
is increasing awareness in the governments of some less developed countries,
particularly those who belong to the group of food deficit countries or
those who are struggling to become self-sufficient, that without the basic
tools in the form of performance yardsticks made up of a dozen or so vital
indicators of change, they have little control and much to be fatalistic
about. The promises inherent in the remote sensxng data from satellites
generally do not add to the feeling of be1ng in control; yet this could
change if the country were in a position to confirm, detall and correct
the estimates coming from the interpretation of the satelllte images.,
Few of these countries are in a position to devote any apprec1ab1e sums
to a formal western data collection system. Yet there is a wealth of
untapped human resources in the indigenous people who codld becnme a part
of a system that measures the pulse of the food supply system which can
be likened to a pipeline carrying food tn the househnlders, Food supply
monitoring measures flow and quallty at specified pnints along the pipe~-
line. Analyzing food supply is a continuous assessment of how many people
have how much food. In the Sahel--an area always living on the brink of
disaster—~there is an opportunity to encourage regular reporting of con-
ditions through the willing cooperation of the government and a fiumber
of regular cnntacts with the local population, It is assumed that the
potential carriers of the message are already- there in line of their
nther duties. Perhaps bolstered by a small incentive system, they will .
learn a dual function, Much can be learned from livestock behavinr about’
existing or ~ncoming drought: nomad herders have for centuries been aware
that their cattle know where and when to move, Tapping inte this and other
coll.ctxve knnwledge built up over centuries in the nral tradition and

a

1Gudrun Hartig Huden, Program Analyst, Office of U.S. Foreign
Disaster Assistance, Agency for Internat10nal development, Department
~f State, State, Washington, DC 20523, j
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wisdom of oné group peculiarly adapted tn the fragile ecosystem of semi-
arid regions can be seen as making learners teachers as well as improving
predictive ability. If the notion that every plant is an indicator of

the condition of the soil can be taught as a matter of cnurse on different
levels of the educational system, schools (however humble) could become
excellent reporting and collecting stations on the sub-regicnal level
through 'an established system of weekly observations, invalving teachers,
students and their families as a living laboratnry. Sponsored as a
national awareness program by ministries of education and the like, this
could be technically assisted by Peace Crops persnrnnel, PL-480 fond moni
tors who travel to areas of the country perindically, locally nperating
U.S. and other voluntary agencies (CARE, CRS, SAWS and others). This does
involve some commitment to a modest investment in reeducatinn;and training
nf government employees and key informants to the system« The impnrtant
factor in the information flow—~from the field to a central point and

back to the field agaln~—ls that it should include all the people whn

need it. This is life-saving, life-long leatsﬁng, engaging all status
levels and age—grades. .

A more inner-directed.leérning effort is the Lessons Learned System
the Office of U.S. Foreign Disaster Assistance is developing. A tool for-
management decisions, it alerts to consistent performance failures in
donor assistance in the past which must, therefore, be expected in the
future; and it identifies those areas where consistent successes have
occurred. The system enables recording and displaying of old and new
lessons and evaluating old ones in'view of more recent experiences and
new policies’s Five elements describe the potential lesson to be learned:
dlsaster context; activity undertaken or resource utilized; performance:
evaluatlon, cause or reason why x performed poorly or well; and a recom-
mendation for enhancing or avoiding certain snlutinns. If the record nf
the past is consulted before embarking on a new and similar action, and
the earlier recommendation is considered and acted upon, then the sub-
sequent evaluation should reflect the impact of the first recommendation
in a process nf continual re-evaluation. Immediate learning, imprnvements
in policy formulation are expected benefits. Foreseen is a revnlving set
~f actinns where experience analyzed leads to learning, leads tn useful
reports to policymakers, leads to improved pnlicies, leads to improved
response tn disasters and a new round nf experlenues, analyses, reports
and policy adjustments. Whether the system is a realistic approach to

a cnrllective memory of the lessons of the past will rest in large measure
sn the ability of the evaluator to remain objective. This can be viewed
as a micrrnensm nf a learning societye. As we knnw, obJect1v1ty is a
learned, ordered, rule oriented attainment, itself an nutcome ~f, as well
as contibutnr to, the process nf life-long learning. The mnrre qncieties
seek out and enhance areas nf problem—solving potential, the nearer man-
kind will be to maximizing present evolutionary potential.
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. modest, at least temporary, gains ‘ch could not be accounted for by test

REMINISCENCE: A NONFORMAL EDUCATIONAL
- TECHNIQUE FOR THE AGED

George A. Hughstonl

. "

This study was conducted to investigate whether a short-term nonformal
educational program has the potential for raising the cognitive abilities of
older people. A group of persons using self administered new material,
another using self administered reminiscence material and a control group
were pretested on the Raven Standard Progressive Matrices. The new material
educational technique presented learning problems of various kinds to the
subjects, who did the specified operations. The reminiscence approach
required the subjects to bring from memory all the elements upon which the
operations were to be performed. A total of 83 elderly volunteer residents
of three apartment complexes for the aged served as subjects, with ap-
proximately equal numbers in each group. /ﬂ>

. <

It was hypothesized that there would be significant differences in
gain scores between the intervention group and that there would be signifi-
cantly greater increases in scores for the reminiscence group than for the
group using new material. It was further hypothesized that contributions
of sex and years of education would not contribute significantly to the
variance. The training materials were presented in four weekly packets to
be worked on by the individuals at their leisure for a period of about
fifteen minutes daily. All persons were visited in a friendly way at drop- .
off and pick-up; the control group was also visited at the same intervals.
Raven scores were obtained at posttest.’

The data were analyzed by analysis of variance and by analysis of
covariance using the pretest as the covariant; t-tests were made of dif-
ferences between gain scores of the three groups. The analyses showed
that method and method by sex were significantly contributary to the
variance. Women increased their Raven scores very significantly by the
reminiscence method while men gained more from the method using new
material. There were no significant differences, however, between gain
scores for either sex or for the combined sexes. Néither sex nor years of

. education contributed significantly to the variance.

This study gives evidence that persons are interested in their own
cognitive functioning and are self-motivated to undertake nonformal ex-
periences they believe will benefit them. The simple tasks undertaken gave

practice.

1George A. Hughston, Assistant Professor, Department of Management,

Housing and Family Development, Virginia Polytechnic Institute and State

University, Blacksburg, Virginia 24061.
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PARTICIPATORY EVALUATION
IN NONFORMAL EDUCATION

‘David C. Kinsey’
N

" The paper begins with'a discussion of the need for a richer variety of
approaches to formative evaluation that are suitable for use by practltloners .
in nonformal education programs and take into account the particular sensi-
tivities and constraints in such settings. In programs that are character-
ized by overworked personnel and limited resources, by informal and short-
term learning programs, and by voluntary, task oriented learners, many tradi-
tional evaluation procedurés are not appropriate. Methods must be adapted so
as to avoid disruption and threat, to be useable by program gersonnel‘and
clientele, and to provide useful results with minimal delay.

. : H . ’ -

Participatory evaluation may represent.an :important dimension in such
adapted approaches to formative evaluation. The; rationale for using some mode
or degree of parti jion is viewed in reference to its practical, pedagogical,
programmatic and al functions. In theory, participating parties can
range from programmé¥s and staff to learners and community members. The degree
‘Jf their participation may vary  from simple redctions and feedback to active

? .roles in evaluation planning, implementation analysis. “Further, partici-

pants may deal with one or more of the different aspects of the program - its
context, inputs, process or.product - and may do so at ome - of more points in
the time sequence of program development.

In practice, the potential for effective use of participatory evaluation
in nonformal education is impeded by a tendency to polarize the options. On
one hand participation in evaluation, if not neglected altogether, is typically
limited to using selected participants as informants. This may be due to not
seeing how more participation is either desirable or feasible. On the other
'hand, enthusiasts occasionally urge comprehensive participation and their evalu-
ation plans exceed the capacity and tolerance of the system and people involved.’
. Hence the need for attention|given to considerations and methodological options
for simple or middle level mixes of partii%patory evaluation.

A major section of the paper is devoted to considerations that may help
one to decide whether to stress participation, and to find the level, moments,
degree and populations where this can be most beneficial and fea51b1e Three
sets of qualifying conditions that merit consideration in making these decis-
ions are proposed. A) Objectives of participation. The identification, on a
suggested spectrum of possible purposes for promoting participation, of which
objective is to be emphasized will help determine where and how participatory
efforts are best to be focused. B) Limits on participation. A consideration
of the categories of possible constraints on effective participation will assist
a filtering out or modification of plans so as to increase the feasibility of
what is attempted. C) Methods of evaluation. The evaluation method to be

1DaV1d C. Kinsey, Associate Professor, Nonformal and International Edu-
cation, Center for International Education, School of Education, Hills South,
University of Massachusetts, Amherst, Massachusetts 01003.
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used, from a list of options that range from soft and low demand methods Qo
harder, higher demand methods, will have a Jirect bearing on what king of par-

ticipation w111 be useful and practical. : -

To put these conditions into a framework that will help one make judge-
ments about the optimal focus for ‘participatory efforts, a three dimensional
reference grid is outlined. The dimensions and their respective components are
as follows. 1) Content of Evaluation: Context - Input - Process - Product.

- I1) Phases of Evaluation: Planning - Implementation - Analysis - Action.

III) Participants in Evaluation: Programmers - Staff - Learners - Community.
Choices about the mix of components to emphasize in a given participatory
activity will be influenced by a concurrent, or alternating, reference' to
qualifying conditions A-B-C. If, for example, an important objective of en-
couraging participation (A) is to sensitize staff about learner reactions to
teaching methods, it might initially be decided to have staff and learners (ITI)
focus on process (I) and deal.with all phases of the evaluation (II). Reference
to the nature and degree of limits on participation (B) by these groups in this
particular program setting might indicate that learners could most feasibly

participate on the implementation and analysis phases. The evalua;;fﬁ method (C}°
to be used would then have to be suitable for these groups as wellsg iﬁor,the
purpose. - This process can help indicate where either part1c1patlbﬁ’ riables,

or purpose-method decisions, may have to be adjusted to make the. f1t¥borkab1e
It may also serve to suggest if and at what points the aid of an outside spec-"
ialist in evaluation should be sought.

The final section of the paper deals with the nature of existing evalu-
ation methods in the literature that provide for elements of participation,
and how this irregular body of options can be enriched. The most common vari-

. ety of existing participatory methods deal with learner reactions and self-

assessment, though examples are also cited on staff or citizen assessment of
the achievement of program objectives, participatory assessment of a complete
system, etc. Gaps and needs are noted.

Two approaches are suggested as being useful for developing options for
participatory evaluation in nonformal education. One involves the selection
of promising participatory models from the evaluation literature or from other
fields (e.g., problem-solving methods, social work literature), adaptlng them
to the evaluation needs and program constraints of a nonformal education
setting, field testing the adapted methods and reV151ng them. The other is to
identify modes of participation already operating in a program setting, experi-
mentally add evaluative activities and components on an incremental basis, and
select the most promising for revision and further development. Examples are
given of adapted part1C1patory methods that have resulted from each approach
as we have used them in connection with field programs of the University of
Massachusetts. The paper concludes with an identification of needs for further
research and development on participatory evaluation in nonformal education.

"

“David C. Kinsey, Evaluation in Nonformal EddCation: The Need for
Practitioner Evaluation. Issues in Nonformal Education #3, Center~for Inter-
national Education, University of Massachusetts, 1978.
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L

A MODEL INSTRUCTECNAL DESIGN
FOR COMMUNITY RE-ENTRY OF
INSTTTUTIONALIZED ADULLS

Hilda Koehnlein, M.Ed.l

Abstract For An Adult Education Act Special Project

’.

The Adult Educatilon Pyogram at Crownsville-Hospltal Center, a multi-
purpose Maryland state facility, was awarded a federal grant to develop, ,
implement, and evaluate a model instructional design for the community re-entrv
of' institutidnalized adults. The project bpegan in December, 1976 and lasted
until June 30, 1977.

The 38 students enrolled in the program were described as economically
and educationally impoverished with additional problems that included physlcal
handicaps, emotional handicaps, family problems, deliquency and/or multi--
learning disabilities. Class size was held to an enrollment of 16 at any one
time, with an average daily attendance of nine.

... -The instructional design which resulted from this Pilot Project

used by educators familiar with the affective domain, a distinctive feature

and objective in this instructional process. Effective use of the affective
emphasis required availability of counselling or advisory services for each

staff member: : .

Standardized achievement tests, the Adult Performance Level Survey
(APL), and pre and post tests for each lesson were used as measuring instru-
nts. Comparison between the pre and post tests showed surprising growth
?ﬁ short term recall. However, the APL did not prove to be a rellable
instrument for determining community readiness. Patlents' target problems
were more specifically identified in the Community Re-Entry Guide prepared
for this pillot project and, generally, not included as test items on the APL.

The short stay in the institution coupled with the high rate of
recidivism indicated a strong need for the guide to be used in commnity
resources as well as in the state hospitals. Moreover, diagnosis and
treatment performed within the hospital facility should be useful and there-
fore forwarded to similar community educational programs in order to provide
meaningful patient aftercare and continuing educational services for the

discharged client.

1Coordinator, Adult Education, Crownsville Hospital Center, Crownsville,
Maryland 21032.
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. " This kind of planning for the future will probably necessitate
collaboration between the State Department of Education and the State
Department of Health and Mental Hygiene. Such a joint effort could
facilipate a second pilot project for operation within a comunity mental
health'facility.u It is also recommended that a source of qualified people
to implement the design elsewhere be provided by identifying specific
ﬂprofe§§iénal course work for people with various backgrounds to prepare
themseives as Fducational Counselors in the mental health field. A final
recommendation as a. follow-up of this project would be, the development

of anAPL form appropriate to the more immediate needs of the institutiona—
lized population.
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THE BUSINESS OF BUSINESS EDUCATION: A SMALL
, BUSINESS ENTREPRENEUR PROGRAM
. i//f/’ . Rex L. LaMore and Tyler S..gewtpnl , v '
N : , R ' v ®
*//g‘ The necessity for a comprehensive and adequate educational program for

§ small business entrepreneurs is critical. In 1974, Dun and Bradstreet found
. & that 59.9% of all new businesses fail within the first five years of operation.

¢ . ~

i ' ;o
“ : The Federal Reserve Bank of Boston in their Business Planning Guide
" written by David H. Bangs, Jr., and William R. Osgood, 1976, state that over

g%&b% fail within the first ten years. 3

7 A 1976 Dun. and Bradstreet survey of 9,623 businesses revealed that manage-
¥ dent incompetence is the greatest underlying cause for these business failures
_ "¢ in every business and category, manufacturer, wholesalers, retailers, con-
% ¢ struction and commercial sales.

s

¥ . I .
v ! . Small business owners need new education and training programs which
~  are specific to small business problems.4

i

This data along with the rising concern for the erosion d¢ the. economic
. base in our urban.commmities leads one to conclude that there is a signifi-
' cant- need for small business education ih our communities. '
4 The Center for Urban Affairs in the College of Urban Development at
{ Michigan State University along with the Greater Lansing Urban League has
 recognized this serious lack of educational opportunities for small business

i;: ' entrepreneurs. Together we have developed, through a series of pilot demon-
S , | stration programs, an innovative and effective educational series to address
% . the specific needs of. small business people in the greater Lansing community.

iy
ko Through the utilization of an advisory committee composed of local
! business people, university faculty and students, state and local agencies,
: financial institutions and concerned citizens, a variety of community resources
. were pulled together to focus on the key aspects and necessary information required
. ?fbr the development of a successful small business.
. l.% A
!

1Rex L. LaMore, Coordinator and Specialist for Community Development
Programs, and Tyler S. Newton, Program Assistant for Community Development
Programs, Center for Urban Affairs, College of Urban Development, Michigan

§; State University, East Lansing, Michigan 48824.
o
oL wgﬂﬁn and Bradstreet, Business Failure Record, 1974, New York, New York.
" / »

" Bangs, David H., and Osgood, William R., Business Planning Guide, Federal

}Reserve Bank of Boston, Urban Affairs Section, Massachusetts, 1976, p. 1.

-.{ .:;. ,4The CADA Corporation, A Paper on The Future Poteﬁtials for Small Business,
", |for the Senate Select Committee on Small Business, Annapolis, Maryland, November,

‘1978
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These planning efforts resulted in the implementation of two educational
series targeted for two different populations, i.e., those not now in busi-"
ness -and those in an existing business who desired further information on
how to improve or expand their business opportunities.

. Since the Initiating A Small Business program which was offered in the
-Fall of 1977 and the Maintaining a Small Business series which was offered
1.' in the Spring of 1978, 59 participants received nationally recognized Continu-
' ing Education Units from’Michigan State University for successfully completing
the course. :

. In the Summer of 1978, a mailed follow-up evaluation was conducted of
these 59 participants, (some of which were couples) to assess the impact of
this program on their business decisions.. A 62.5% response rate was realized
in this evaluation. -

The initial analysis of the data has shown that of those who responded,
33.3% started a new, or expanded an existing-business since attending their
respective program. An overwhelming 88.9% of these respondents agreed the
small business educational program benefited their business. This compares
to 96.7% of all respondents who agreed the program made them more knowledge-
able about starting or expanding a business. .

, Additional information was gained in this evaluation regarding the =
- financing aspects of starting or expanding a business. Personil sévipgs”anﬁ‘
g conventional loans were most frequently used as a source of capital, 55% for
those respondents who started or expanded a business used this type of
financing. The remainder used the Small Business Administration guaranteed
loans or other sources.

In regards to management skills which is a significant reason for
business failures 60% of the respondents initiated new bookkeeping measures
as a result of participating in the program.

The analysis contained here is still preliminary further longitudinal
evaluation needs to be conducted. It appears that the &ducational series
offered through the efforts of a broad community based advisory committee with
the assistance of the Center for Urban Affairs at Michigan State University
and the Greater Lansing Urban League is having a significant impact on the
development of sound small businesses in the greater Lansing community.

Similar programs can easily be duplicated in other communities thus facili-
tating the development of a strong economic base for small businesses through-
out the nation. Now more than ever in our fluctuating economy, stable business
development is essential to the heaﬁi;) growth of our communities.

BIBLIOGRAPHY

Bangs, David H., and Osgood, William R., Business Planning Guide, Federal
Reserve Bank of Boston, Urban Affairs Section, Massachusetts, 1976, p. 1.

Dun and Bradstreet, Business Failure Record, 1974, New York, New York.

The CADA Corporation, A Pap;}“on The Future Potential for Small Business,
for the Senate Select Committee on Small Business, Annapolis, Maryland,
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FACTORS AFFECTING PARTICIPATION.OF OVER-SIXTY
ADULTS IN NONFORMAL ADULT EDUCATION PROGRAMS v e

IS

} Pénny Love and Betty Seidelli

-
Introduction '

With the increased focus on pgoviding educational opportunity for
adults, a primary concern is motivating over-sixty adults to partici-
pate. It has become evident. that, despite the tuition-free educational
programs that may be provided, a very small percentage of over-sixty \
adults engage in these activities. In view of the educational
community's commitment to, the concept of "lifelong learning,' this study

“'was designed to explore those factors affecting participation of over

sixty adults in nonformal education programs and to make an assessment

. of the significance of these factors. Ome program that has been highly

successful in attracting participation by over-sixty adults is the Title

VII Nutritfon Project for the Elderly, "Eating Together in Baltimore." ‘
This research explores factors that would influence the over-sixty adult 4 .
who. attend the nutrition project to participate in nonformal education m
courses, and develops information useful in structuring a model for such
educational programs.- ‘ o :

Methodology

In the development of a methodology for the collection of data,
provision had to be made for the variance of background in the :
participants. Two assessment techniques were employed. First, a surve
instrument was developed to examine, in 'a non-threatening and anonymous
atmosphere, some of the factors that would affect enrollmegf in and
completion of nonformal education programs by over-sixty adults. Second,
an in~depth group discussion was arranged with the participants, and that
information deparately documented. The sample included over two hundred
urban, over-sixty adults of both sexes, of various ethnic groups, of five
different "nutrition sites," and of a wide range of educational backgrounds

\

1Penny Love, Counselorfeducator, 105 Whitehead Hall, Johns Hopkins
University, Baltimore, Maryland 21218.

L4
A

\

Betty Seidel, Coordinator of Support Services, Baltimore City
Health Department, 620 North Caroline Street, Baltimore, Maryland 21205.
. .
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The information was programmed intoﬁtwb'general areas: the first five
factors were planned to delinlate personal and attitudinal perceptions,
and the remaining seven questions addressed factors that could be
motivational in participation in educational courses. The tabulated
personal and attitudinal data classified the participants as follows:

952 "felt great to average"; 84% viewed themselves to be "as smart or
. much smarter than younger people"; 962 considered themselves "very to

average attractive'; 762 knew that over-sixty adults could take free
college courses. Data relative to motivatiopnal factors for partici- %
pation in courses indicated the following results: 77% would be most
comfortable taking courses at "nutrition" sites. 122 at another place
in the neighborhood, -and 92 at the college; 59% found "food" as part

of the educational program very important; 28% indicated they would
attend courses if given free transportation to the achooli\E;: would go
in the. neighborhood; 83% would take certain subjects only. e ranking
of those factors most important in the decision to take a course was:
first, what you would be learning; second, whether the teacher was
interesting; third, convenience of location; fourth, the time of day;
fifth, whether food would be served with the course; and sixth, if the
school would give a certificate. Responses to the final two questions °
were influenced by the fact that 55% of the respondents had been involved.

- 1in taking non-credit courses in personal adjustment and productive

living given by local community colleges at the nutrition sites: 53%
indicated having taken a college course and 47% had not. Factors that
made a course worthwhile:. what you have learned; having an interesting
teacher; the people you meet and having fun. In the discussions, a need
to participate in activity that increases feelings of self-worth and
continuing productivity was identified as of pPrimary concern. The fears
of failure in any educational undertaking were emphasized. Subjects for
future study were: basic reading, writing and arithmetic; psychology;’
health education; communication skills; economics and political science;

5 <

.and cultural arts.

Conclusiona

On the basis of the statistical and informatidal data in the research, the
following can be extrapolated for the development of nonformal education
courses for over-sixty adults: content should, address needs as perceived by
the pprticipants; the instructor should be interesting, sensitized and attun-
ed to address these peeds; careful consideration must be given to: gtudent
preferences for the ti:ﬁ’of day, the convenience of the location of the
couree, and the importdnce of including food service as part of the course.
Some written certificate of completion should be awarded. If the research
data generated by this study is incorporated in the design of nonformal
education programs, over-sixty adultl/vill be motivated to participate.

~




A STUDY OF BLACKS IN GLENARDEN AND
THEIR ATTITUDES TOWARD VOLUNTEERISM

\iola F. Mason and Gene C, Whaplesl

This study was designed to obtain a“broader understanding of black
residents of all economic levels and their attitudes toward volunteering.
It was hypothesized that black residents of a multi-socioeconomic resi-
dential area would reveal strong positive attitudes towards volunteerism.
It was sub-hypothesized that: (1) blacks volunteer-primarily in church
groups; (2) athletic groups are the second most served by volunteers;

(3) females are likely to volunteer more frequently than males; (4) age
is associated with frequency of volunteer work and (5) health is associ-
ated with frequency of volunteer work. -~

To obtain data for the study, a random sample of 1975 residents was
selected from Glenarden, Maryland. Glenarden is a predominantly black
community in Prince George's county, Maryland with a population of L, 502.
The household base population is 99% black. (The research tool was per-
sonal interviews using an interview schedule.) In the first part of the
schedule residents were asked to answer questions regarding their volunteer
activities for the past twelve months. The second part of the questionnaire
referred to feelings and  self concepts of the residents and utilized Ros-
enburg Self-Esteem Scale. ; '

Data were analyzed using the Statistical Package for Social Sciences.
The Descriptive Statistics Sub-Program in particular was used.

~ The findings of the study supported the hypothesis that the attitudes
of blacks in multi-socioeconomic residential areas reveal strong positive
attitudes towards volunteerism.

Attitudes were significant in the following comparison:
Blacks volunteer primerily in church groups.

1.
2. Athletic groups are the second primary groups of volunteerism.
3. Females are likely to volunteer more frequently than do males.

lyiola F. Mason, Cooperative Extension Service Agent, L-H and Youth,
15209 Marlboro Pike, Upper Marlboro, Maryland 20742  and Gene C. Whaples,
Associate Professor, Extension and Continuing Education, University of
Maryland, College Park, Maryland 20742.
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L. Age is associated with frequency of volunteer work.
5. Health is associated with frequency of volunteer work.

Data did not support sub-hypothesis that athletic groups are the second
most popular area for volunteer work.

Chi square analy81s was run on the variables of age, income, health and

sex. There was no significant relationship, except with the wvariables of
sex, volunteerism and sports.

J%
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FULL-TIME FACULTY MEMBERS' PERCEPTIONS OF AND INVOLVEMENT
IN COMMUNITY SERVICES AT SELECTED COMMUNITY COLLEGES
Dennis F. Michaels1 4

This study investigated the nature of full-time faculty members' percep-
tions of and imnvolvement in community services at selected community colleges
in Ohio. Community services was subdivided into five components concerning

radministration, quality of instruction, programs, purposes, and students. In-

- volvement by faculty in community services was divided into four components of:

planning community services; teaching community services; number of ‘community.
services activities taught; and method of compensation for teaching community
services activities. A secondary purpose was to provide demographic information
about full-time faculty members.

The following variables were used to test null hypotheses concerning full-

time faculty members' perceptions of and involvement in community services: sex;
~planning involvement in community services, teaching involvement in community

services; chronological age; .previous employment level; number of years employed
at a community college; preferred educational level for employment; academic
rank; subject fiatter area; highest degree held; number of community services
activities taught; and method of compensation for teaching community services.

A random sample of 300 was drawn from a population of 841 full-time fdculty
from six of the seven locally supported community colleges in Ohio. A Likert-
type scale of 35 statements was used to measure the respondents' perceptions of
and involvement in community services. The survey was reviewed by a jury of
educators and was field tested by 10 randomly selected full-time community col-
lege faculty members. Five mailings and one on site visitation accounted for a

~ return rate of 83.0 percent. The data from the respondents' surveys were trans-

ferred to IBM keypunch cards. The data were analyzed utilizing the computer

-program, Statistical Package for the Social Sciences.

" The data were analyzed by either the t test or the analysis of variance.
If the Anova resulted in a-statistically significant difference, then Scheffe's
post hoc analysis was employed to isolate the presence, nauture and extent of
the difference. The alpha level chosen for rejection of each hypothesis was
the .05 level of significance. Demographic data were described and discussed
through frequency distributions, measures of central tendency and crosstabulation
procedures. The subjective comments of the Optional Question were grouped into
categories and any noticeable trends were discussed.

Inferential Data .

5 Among the major findings of this study were:

’

v

. 1Dennis F. Michaels, Recent Ph.D. Graduate in Adult Education From The
Ohio State University, 1715 Emerald Drive, Lorain, Ohio 44053
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.  Female full—time faculty had more favorable perceptions of community ser-
vices programs than male full-time faculty.

Full-time faculty'who helped plan community services activities had more
favorablej!erceptions of community services administration than those with no
planning involvement.

Full-time faculty who taught community services activities had more favo;:
able perceptions of community services programs than those with no teaching in- ;
volvement. “{

Full-time faculty grouped according to previous employment level had favor-
able perceptions of community services administration and were significantly in-
volved in teaching community services activities. Full-time faculty with no pre-~
vious employment experience were more involved in planning community serfoes
than those with prior employment at a community-junior college.

Full-time faculty grouped according:.to number of years employed at a commu-
nity college had favorable perceptions of community services programs. Full-time-
 faculty with one to two years community college employment were more involved in’
planning community services activities than those with three to four years em-
ployment at a community college. . a

Instructors had more favorable perceptions of community services than pro—
fessors or associate professors.

Pull-time faculty grouped according to subject matter area had favorable
perceptions of community services administration, and purposes. Full-time faculty
in counseling had more favorable perceptions of édﬁmunity services purposes than
those in the humanities-languages.

Summary of Respondents' Characteristics

3

Demographic information provided by respondents leads to the description of
the typical community college full-time faculty member in Ohio as male (64.3. per-
cent); between 30 to 39 years old (39.4 percent); previously employed at the K-12
educational level (28.9 percent); currently employed at a community college from
seven to eight years (21.7 percent); prefers to be employed at-a community college
(81.9 percent); is an assistant professor (37.8 percent); teaches in the techni—
cal-occupational field (39. 4 percent); and has a,masters degree (71.9 percent).

Furthermore, he has helped plan community services activities (54.6 percent)
but probably has not taughtwp community services activity (60.2 percent). If he
taught within community services, chances are he taught from one to two activities
(62.6 percent) and has been paid on an over-load basis (50.5 percent).

Suggestions for Improv ng the Community Services Division

Responses were grouped into seven major categories inclusive of an 'other'
category. Excluding the 'other' category (N=23) the rank order of respondents'
suggestions for improving. the community services division were as follows: First,
the community serv(Ees division should survey community needs (N=27); second, a need
for increased publ¥ecity and public relations for community services programs and
services (N-18); third, improved administration and organization of the community
services division (N=17); fourth, more full-time faculty involvement (N=16); fifth,
additional financial assistance for community services (N=15); and finally, more

Q special interest courses {(N=13).

ERIC < b
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TOWARD AN ASSBssmm OF ADULT LEARNERS' REASONS FOR
- PARTICIPATING IN EDUCATIONAL STUDY:
“A TYPOLOGICAL ANALY_SISI

Barry R. Morstain’

One of the more recognizable trends in higher education is the ever grow-
ing number of part-time adult learners in colleges and universities. The
toncept of lifelong learning is here, and coupled with concerns about 'new
markets"” to help counteract a projected decline in full-time (usually 18 to

. 22 year-old) enrollments, postsecondary institutions are creating options

and programs to serve a heterogeneous adult learner clientele. And it
seems desirable to develop sugh programs in light of the .needs and interests

of the learners to be served.

Institutions héve little information on the reasons or motivations of

- adults which influence their decision to engage in further study. Most efforts
:b& researchers have been devoted to conceptualizing and developing survey

and willjcon51der .certain learning environment implications of such a typologiéil

inventories; little work has been done with the resultant factor dimen#ions of
adults' motivations in terms of looking at group profiles. When this has
occurred, the groupingsﬁhave'been done on the basis of demographic characteris-

tics of adults, not similarities of learner groups in terms of motivational pro--

files per se.” This study has as its purpose the development of a conceptual
typ610gy of adult learner motivations for participation in educational activity

2

framework. ‘ . "

Data for this investigation came from 648 adult learnmers, a ‘'one-fourth .
representative sample of all adults ‘enrolled in part-time study at a north-
eastern state college. Adults completed Boshier's Education Participation
Scale, an attitudinal inventory which yield six reliable scale scores tapping
the follgwing motivations for pursuing education: Social Relationships,

- External Expectations, ‘Social Welfare, Professional Advancement, Escape/Stimu-

lation, and Cognitive Interest. After creating these six scale scores for each’

learner,. based on respondents "rating of the importance of attitudinal partici-
pation items, the scale scores were used in a multivariate cluster analysis
statistical program run on the computer. The purpose of this program was to

find, through empirically defensible means, groups of learners who had very

similar motivational profiles across the six dimensions, while the derived
groups had statistically dissimilar profiles from each other. In other words,
was it possible to assifmilate a group of adult learners who had a generally
similar EPS profile? If so, how many distinct groups can be derived?

)

1This.ﬂpaper‘is based on a study published by this writer and Dr. John C. Smart,

entitled "A Motivational Typology of Adult Learners", Journal of Higher Educa-
tion, Volume 48, No. 6, Nov-Dec 1977, pp 665-679.

N

2Barry R. Morstain, Associate Professof,'College of Urban Affairs -and Public
~Policy, Willard Hall, University of Delaware, Newark, DE 19711.
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Results from thq multivariate typological ahalysis suggested that five
unique "profiles" wegﬁ'present--- each having a 'distinctive overall motiva- ,
tional pattern different from one another. A multiple discriminant analysis was
performed on the fiye derived groups, and this statistical procedure provided
additional verification of the five-group profile. These.five Broups were
labelled or categorized based on their salient motivational characteristics.: They
were: Non-Directed learner, Social learner, Career-Oriented learner, Stimulation-
Seeking learner, and Life Change learner. This paper concludes by discussing the
research issues involved in this type of study, and considering the kinds of
programs and activities which may be of high interest to learners of each
motivational type. ‘ o
’ AN
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PERCEPTIONS OF THE ROLE oF EXTENSION HOME
T M - ECONOMICS SPECIALISTS . ~-
: : "IN MARYLAND
) Martha M. Myers and Gene C. Wha,ples1
o

*

The purpose of this study was to determine what degree of emphasis
Cooperative Extension Service workers and volunteers in Maryland felt should.
be and is now (1978) being given to selected functions of Extension home
economics specialists.

Data were collected from Extension professionals and paraprofessionals,
county Extension Homemakers' Coqncil presidents and secretaries, and home
economics program advisory committee mempers. The latter three groups are
volunteers organized and trained by home economics agents -z

The instrument used was an adaptation of one used in a similar but
broader study conducted in Kansas in 1964. The speciqiists' functions listed
therein were expanded and redefined. Respondents rated the eighteen funct-
ions as to "should be" and "is being" given emphasis on a scale of one (no
emphasis) to five (major emphasis). The means of the ratings of the funct-
ions were calculated and used to rank the functions for Extension group,
distance from state Extension office, and supervisory district.

Rank ordering of the functions showed that "Keeping up-to-date on per-
tinent new developments and research in subject matter" was felt to deserve
the most emphasis "Performing direct service type activitiegguch as making
Visits to &n individual home or business" should receive the ‘t. These
: two functions raﬁked the same as to how much emphasis respondents felt .
specialists were currently giving them.

Comparison of the ranking of functions by Extension group indicated a
high degree of agreement for each group between how much emphasis functions
should be given and how much they were currently being given. The highest
positive correlation (+.89) between rankings for "should be" and "currently
is" emphasis within a group occurred for home economics volunteers, indicat-’
ing this group felt home econcmics specialists put priority on’ the functions.
_that the volunteers felt should be emphasized. Volunteers, however, felt N
that "Holding public educational meetings" should be given Lth prioritfy
while specialists ranked this 16th. Correlation between the specialists'

.and volunteers' ranking of emphasis that "should be" given was +.64. Only
home economics paraprofes31onals ranking correlated Iower (+.47) with
spec1alists' Comparison of rankings by group also indicated high agree-
ment on how much emphasis "currently is" being placed on functions. The
greatest difference in rank occurred for "Advising research staff on the
research needs and problems determined in the field." Specialists ranked
this last while the whole population ranked it 1llth.

“»

e

: IMartha M. Myers, Exten31on Agent-Home Economics, Cooperative Exten-
sion Service, 15209 Marlbord ‘Pike, Upper Marlborg, Mary 20870 and
Gene C. Whaples, Associate Professor, Extensijon and Co ing Education,
‘University of Maryland College Park, Marylapd 20742 .
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There was little difference in the rankings‘given‘speéiﬁiiaté'“v .
® functions by the specialists themselves compared with respondents grouped . °
by distance from the State Extension office. Rankings were more:highly. - .

correlated on the "currently is" than on.the "should be"

Respondents in the "far" group put "Training lay- leaders -in ‘subjeqt’ .
» matter, its application and methods of presentatidn" last in the "ourrently. .
is" ranking while "intermediate” respondents ranked this function:15th,
and "near" respondents placed it 9th. = - Loe

.

ro.

o When grouped by Extension supervisory district, respondents in, . : ' -

' District 2 were in most agreement-with ‘specialists. as tp how much emphasis

) - should be given, Respondents in Distrfet U agreed least with. the special- "
ists. In the case of the "currently ig" renking, Dibtrict l.agreed least

*

with the specialists ard District 3 most. , o

T
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. . In- general, there was'a high degz‘ée'é‘ﬂ_ aéré‘é:néﬁt between.the rankings
" of thefunctions as to emphasis that should be givet and emphasis that -
) PR _w-.-curreg_tzly i's beiflg given by all the ‘groups ‘and the. total p pulation® " Home
S i ecoqqmi_cs'"spgdialistg agreed most with qdminisﬁi'ators as & how funetions
N - :_sho@_d} be ranked, .and with other Extension specialists as to how;fn' ch
+ .. ~-cmphasis tirrently dis p,é’?ié'pltaceq -or;'fllem'_.' S S e e ?

Co \:’f? -*;'

o




THE FOOTSTEPS EXPERIENCE: FORMATIVE EVALUATION IN THE
DEVELOPMENT OF LEARNING MATERIALS FOR ADULTS

Carol M. Novalis1

-

FOOTSTEPS is a television series designed to help parents to better
understand their young children, and to provide practical suggestions for
coping with the everyday happenings of growing families. Starting this month,
January 1979, the Public Broadcasting Service is broadcasting this series to
all of its member stations. The series of 20 programs also includes compre-
hensive sets of curriculum materials for three separate audiences: school-
based courses, informal discussion groups and individual home-based viewers.
The U.S. Office of Educatiop has funded this Broject'for $4.5 million includ-
ing all development, production and research.® There will be 30 programs in
the full series.. The last 10 are now in production.

The FOOTSTEPS project incorporated intensive audience-based formative
evaluation and research, involving some 4000 people in eight cities nation-
.wide. The audience's impact on the project has been tremendous. Their feed-
back has affected content selection, storylines, scripts and title selection,
among other things. The audience has forced the project to portray families
and their problems realistically--with everyday foibles, everyday problems,
and everyday joys. '

Three major research methodologies were util}ized: a national random-
sample telephone survey to determine information needs, a national field
test to validate *the three pilot programs and informal formative research
which relied quite heavily on group focus interviews with community groups.
This latter component has significant value to developers of materials for
adults. It can be characterized as a type of community education project in
itself since, to recruit volunteers, we went out into the community to recruit
participants from community organizations interested and active in their own
parent education projects. Many of these groups incorporated our activities
into their ongoing s¢hedules and used our materials as starting points for
their’ own further investigations of the .themes our materials were about.
This process not only gave us feedback s#bout the materials, but also about
how the materials were used by different groups. In turn, this influenced
our selection of format, style and content for print materials accompanying
the series. ‘ :

t

1Carol M. Novalis, Technical Manager, Applied Management Sciences, Inc.,
Suite 701, 962 Wayne Avenue, Silver Spring, Maryland ,20910.

2FOOTSTEPsowas developed by a consortium consisting of Applied Management
Sciences, a research and consulting firm in Silver Spring, Maryland; the
Educational J#ilm Center, a production company for educational programs, and

~ the Institu®® for Chi%¥d Study at the University of Maryland, which oversaw
content development. Kentucky Educational Television is presenting the
series .on PBS. ‘
. : \ ) | \
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The group focus technique itself is one that is readily adaptable to.
o the smallest of projects. While we had an extensive budget and staff for
this activity, we also met with many more people than is essential to ade-,
quate feedback in most projects. We used this technique for both print ' .
and -film materials., For the films and small amounts of printed materials,
we generally presented the material$ to the participants for the first time
at the time of the meeting. We then obtained fresh, immediate reactions to
o a series of questions specifically aimed at: assessing the impact and
.quality of the message beififf communicated by our materials, assessing the
audience's like or dislike of the materials, and probing areas where the
materials lacked in clarity, appeal or relevance. We were particularly con-

- cerned throughout that the product reflect real situations, real problems
and real people. In our discussions, therefore, we encouraged reactions to
® the realism and also encouraged the participants to relate personal anecdotes.

Many of these anecdotes were later incorporated into materials as examples,
or as segments of stories. Where materials were too long to be presented at
the same time as the interview, they were distributed to participants ‘earlier
in the week, and the meeting of participants consisted .solely of the inter-
view which was similar to that explained above. .

«

Analysis of the group interview results, which were recorded and tran-
scribed in as much detail as possible, was limited to communicating the
audience's remarks to producers and gontent developers and explaining where
the emphasis and main concerns of the group seemed to be aimed. As might
be expected, there was often disagreement within groups and between groups.

® When this occurred, producers could only rely on their own creative instincts
: as to what needed changing and how to change it. While, at first, this dis--
turbed the researchers, eventually, as communication among the project staff
improved, researchers found that they could trust those creative instincts--
and producers could trust the reactions of the audience.

[ Tt After a year of utilizing this technique on the pilot programs, the

' national field test of the pilots was conducted under actual broadcast con-
ditions in six cities nationwide. Formal questionnaires were used, adminis-
tered both by mail and by telephone. The items were constructed to test
whether the informal research had been of value as well as to directly assess
audience reactions in other parts of the country. Both the series and the

[ ) research methodology were validated in this way. We have continued using
the group focus technique in the ensuing production to good effect.
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WHERF WOUILD YOU GO? A STUDY OF RESTDENTS'
AWARBNESS OF COMMUNITY SERVICES
JIN A RURAL COUNTY,

o ; f w kN A \ Eugene H. owenl | .

f One of the problems in the delivery of community services in rural and(////
%uqbapg reas is that residents often do not know of the existence of public
serivces thdt could help them. Often, even if residents of an area do know _
‘jof a public service it is not their first line of defense in solving problems. .

1This: paper focuses on responses of residents ip a rural county on the Eastern
+Shoye of Maryland to questions about how they would get help in twelve problem
greas:. The overall study is designed to help county agency personnel to
,gettgr delivery services to the residents of thé county by documenting the
residents' general level of knowledge of agencies. . -

The problem areas include day care, drug -and alcohol counseling, emergency
-Zid, employment, health, income, juvenile services, mental health and other . .'
counseling, physical rehabilitation, recreation, services to the aging and
youth development. In the county under .study there existed public agencies
or organizations to aid with each'of the problem areas listed above. ) ;

¢ . -

The sample was 131 randomly selected households in a rural county in
Maryland. The sample was stratified by population density (i.e., town, village, ®
and open countryside) so that different residence patterns would be represented.

The study, funded by the Maryland Agricultural Experiment Station, was part of

an overall examination of service delivery and use. Personal interviews were

conducted in the homes of the respondents by a team of local interviewers

recruited specifically for the .survey. Respondents were asked where they would

send someone having any of the above problems. Open ended questions were then ®
coded into seven response categories. These categories are: agency, non-agency
organization, family or self, other individual, church or minister, don't know
and no answer. The agency category included all publicly and some privately
funded agencies in the county. Non-agency was used to categorize all responses

. pertaining to organizations that were not members of the local inter-agency
council. These included service and civic clubs, as well as police and fire @
departments. All references to other members of the respondent's family or to
himself were coded as family or self. Other individual .included all references
to people outside @f the respondent's family, such as doctor, lawyer, or :
counselor. Church or minister was separated from ponjagency~and other indi-
vidual since local key informants emphasized the role of the rural church in

problem solving. When respondents said they didn't know where to go for help ¢
with a problem, the answer was coded as don't know. No answer, of course, was
. reserved for those cases in which the respondent gave no answer to the question

presented to E}m.

Pew

xResearch:Assistant, Research Team in Applied Social Sciences, Department
of Agricultural and Extension Education, University of Maryland, College Park.
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_providers of service by a large proporation of-the population: drug and
-alcohol counseling (28%), emergency aid (21%), services to the aging (23%).
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It was found that responses varied greatly by problem area. Agency was
the most frequent response for all problem areas except for mental health and .
other counseling seryices. For mental health and other counseling services,
church or minister was the most frequent response (35%). Over half the
respondents answered agency for the following eight problem areas: employment
(86%), physical rehabilitation (81%), income (74%), health (72%), youth
development (66%), recreation (63%), day care (58%), and emergency aid (54%).
Less than half the respondents answered agency for the remaining four problem
areas. For three problem areas, non-agency organizations were seen a$

4

Other individuals were important service providers in three service areas: '
health (28%), mental health (23%), and recreation (23%). The church or
minister's influence was greatest in solving problems relating to mental

health (35%), juvenile services (19%), &hd youth development (13%). Respondents
seemed to not know where to send people in relation to the following problems:
day care (30%), income (26%), services to the aging (26%), juvenile services
(25%), drug and alcohol (22%), youth development (17%), recreation (15%),
emergency aid (14%), physical rehabilitation (14%), and mental health (11%).
Less than 10% of the respondents fell into the family or self and no answer
categories for each problem area.

A _cross~tabulation by family life cycle as used by Konan and Longest

(1977) was performed. No overall pattern:across problem areas emerged.

2Konan, Mildred and James Longest, Families' Use of Health Services in
a Nonmetropolitan County: An Exploratory Study of Family Life Cycle, Income

and Patterns of Use, MP 901, Maryland Agricultural Experiment Station, 1977.
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PATTERNS OF PARTICIPATION IN-LIFEVLONG LEARNING ACTIVITIES
OF PARENTS WITH CHILDREN IN ALTERNATIVE PUBLIC SCHOOLS

pavid J. Prattol
Robert N. Jacklon

In lifelong learning efforts, the emphasis is on building a process of
inquiry and support for continuing education at both an individual and insti-
tutional level. This inquiry and support involves a resocializatiqn of adults'’
and children's attitudes. It also involves legitimating those att?%uﬂes in the
institutions through which life long learning opportunities can be facilitated.

Many studies have examined lifelong learning needs and motivations. This
study examires those factors in special cifcumstances relevant to the building
of a lifelong learning process. The parents of fourth, fifth, and sixth graders
at three public elementary schools are the object of this study. Two of the
schools are new "alternative" public schools. One is a "structured open'
school and the other is a "elassic traditional" school. The third schqol is a
“"standard modern" school. What kinds of parents are-choosing 4alternative
schools for their children? How do supporters of alternative models differ in
their lifelong learning attivities from consumers of the standa¥d modern model
of education? : /

In general, parents who send their children to alternative schools engage
in educational and continuing education activities more than parents of
children in standard modern schools. Parents connected to alternative schools
have higher participation levels than parents connected to standard modern
schools on educational activities that involve self-planned learning projects,
learning activities designed and taught by teachers, workshops, and new edy-
cational activities. Additionally parents connected with structured open
schools have higher participation levels on organizing associations for edu-
cational purposes and on peer generated learning activities than standard
modern parents.

Parents who send their children to alternative forms of public education
differ frofa parents whose children attend standard modern schopls regarding
their preferences to edu tional‘styles.,mThese differences are, however,
very much tied to the content of the learning activity. For job related .
learning activities, supporters of alternative forms of public education are
more likely to choose structured learning styles than consumers of standard
modern public education. This holds/fof/TEErning whose content is public
affairs and current events. Conversely, consumers of standard modern public
education are more likely to prefer a self-directed learning style for job °
related learning than others. These disa?rences disappear when the content

&
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1David J. Pratto and Robert N. Jackson, Department of Sociology, .
University of North Carolina at Greensboro, Greensboro, North Carolina 27412.
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£
of the learning activity is related to hobbies. Finally, ggarding learning
style preferences, parents who support structured open schooling are more
likely than other parents to prefer a self-directed learning style for learn-
ing activities concerned with public affairs and current events. The ‘degree
of individualism is a dimension on which much of both the style and structure
of education can be ‘debated.:

The general dichotomy between parents whose children attend alternative
schools and those whose children attend standard modern schools is not sus-
tained when looking beyond educatiopal participation and preferences to
issues of community participation. In examining differences in participation
levels in-cofimunity organizations and in leisure activities, parents who
choose thet;}nssic traditional mode of education for®their children differ
from parents”who choose efther the structured open model or the standard
modern model of education. Specifically, classic traditional oriented
parents are.more likely to participaté in church groups, sports clubs,
veterans clubs, professional and academic organizations and civic groups| than
other parents. These same classic traditional oriented parents are more\like-
ly to attend sporting events and work as volunteers. The exceptions’ to
greater leisure activity among classic traditional parents is that structur

' open oriented parents are more likely to read for pleasure than either of the

other group of parents, and they are more likely to find pleasure in being
alone than parents oriented to the standard modern model of education. And
finally, parents whose children consume standard godern education through
their children are more likely to engage in spor );i jch provide physical
exercise .than parents who support alternative f9;§g~f education.

These findings do not supporé a single line of interpretation but the;\
are indicative of the cmplexity of the issues involved when considering
social structures which may be conducive to lifelong learning. There are
policy considerations which may use the results of this research. It is
reasonably clear, but not simple in résults, that parental decisions about
their children's schooling are consistent with and reflective of the parents'
own lifelong learning preferences and types of educational activities. It
would be foolhardy to try to develop educatiolgg policies for lifelong learn=-
ing without paying attention to the socializatlon process as a process that
clearly includes parents with schools and other social institutions. Finally,
in building a process of community educa®iori, attention should be paid to’
the process¢s emerging in public schools and the resultant concurrent and
complementary interactions of parents and children. *

£
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EDUCATIONAL PRIORITIES AMONG MEMBERS OF COMMUNITY
VOLUNTEER GROUPS: ABSTRACT _ '

%

-

. "~ Thomas D. QueiséerL

Background ,

The incidence of volunteer activity has increased markedly over the last
decade, particularly among nontraditional volunteers and persons engaged in
mutual help activities. Yet there is evidence that groups experience needs
that keep them from functioning as effectively as they might. - The objective
of the study abstracted here was to examine a sample of 300 volunteer groups
.and networks to determine priority organiggtional needs and resources. The
findings focused on identifying crucial n#eds for education, training, and\
other forms of needed assistance, and fecommending ways)the assistance could
be most useful. .

-

Method

The sample was drawn equally from six sites reflecting variety in region,
population density, degree of organized volunteer activity, and other factors.
Organizations were chosen to reflect differences in purpose, size, age, and
legal/financial status. The sample of organizations represented seven broad
purposive types (education and employment; health and mental health; family
and social support services; civic affairs; environmental support and recre-
~ation; legal rights, civil rights, advocacy and political action; and indirect
support services). Within groups, up to three respondents represeﬂting dif-
ferenf organizational perspectives were selected in-depth interviewing.
The range of respondent types typically included a leader or key staff person,
a volunteer, and a recipient of services.

Two contrasting methods for collecting data were used. Open- and closed-
ended questions elicited responses directly articulated by respondents. In
prder to collect information in addition to respondent attitudes and impres-
sions, the critical incident technique was also used.- Critical incidents
generated reports of actual individual and group behavior, and conveyed more

. behavioral examg!f:LOf educational needs.

4
Findings :
\
A wide range of educational needs were cited. Most fit under the

following general categories: volunteer staff ‘administration, community re-
lations, ofganizational administration/development, program development and -

1Thomas D. Queisser, Associate Research Scientist, American Institutes
for Research, 22 Hilliard Street, Cambridge, Massachusetts 02138.
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management, bodrd and leadership skills, assessment/evaluation, fundraising/
grantsmanship, helping/caregiving, routine office management, and legal/
governmental issues. Although there was genéral consensus regarding priority
issues,  three vartables significantly affected the level of criticality.
First, there were differences between articulated needs and those inferred
from critical incidents. Second, the three types of respondents reported
priorities that reflected their respective vantage points. Third, needs
varied somewhat by organization age or life-cvcle stégé. Priorities by
organization purposive type were not major, however #suggesting that other-
wise dissimilar groups share many needs. The latter finding implies that one
effective educational strategy to meet priority needs is to create opportu-
nities which address the shared needs of a variety of organization types.

Mg¢mbers of volunteer groups often sought educational opportunities to
meet perceived needs. Local, readily available sources of assistance (e.g.,
friends, colleagues, other groups, nearby educational facilities, local
business and professional groups, informal networks) were most frequently
tapped. When members took advantage of such opportunities, the outcome was
judged to be only partly satisfactory. Based on the study's findings, several
pogtcv recommendations designed to improve the availabilitv and effectiveness
of educational opportunities were proposed.

(
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A REASON-ANALYTIC APPROACH TO STUDYING SELF-HELP\VOLUNTEE§S:
. NOTES ON AN UNDERUTILIZED RESEARCH METHOD

Norma R. Raiff1

. I3

st

. * .The emerging popularity of self-help organizations (SHOs) over the past’
‘decade and a half has reached a point where they may bée considered a mass
phenomenon. There are approximately one half million SHOs iu America today,
yet we still lack quantitative data describing the characteristics of self-
helpers, '"pathways' to self-helping, and various outcomes associated with self-
help participation.” This essay proposes that the research strategy known as
"reason analysis" (Lazarsfeld, 1935, Kadushin, 1968) is an effective means

of ‘studying the self-help volunteer., . .. .

SHOs as Alternative Human Services
5] s .
SHOs are‘;:Xe defined as voluntary associations composed of members who
~ -ghare a common and frequeytly stigmatized condition; membership is govermed

» by rules of nonexclusion. SHOs exist to provide members with mutual aid,
information, positive feedback, and dissonance reduction. Their appearance
may be predicted whenever social norms fail to provide meaningful guidelines
for behavior (as in the case of the recently widowed) or when highly expert
bodies of knowledge fail to generate information required by lay actors in
order .to negotiate ordinary environments (as in Alcoholics Anonymous). In
this sense, SHOs may be viewed as major vehicles for socialization and re-
socialization of adylts into everyday life (Silverman and Murrow, 1976).

States of Knowledge Relating to Volunteer Outcomes

Major reviews of the difficulty in studying wvolunteers in general, and

self-help volunteers is particular, are commonplace (seé especially Lieberman
and Borman, 1976; Sills, 1968; Smith and Reddy 970; Steinman- Traunstein,
, 1976). There is a general consensus that impr ionistic singlg {i studies
- " which currently dominate the field must be’ replaced with survey date; that

time series information must be generated; ‘and that techniques must be developed
_which measure the dual effect of SHO voluntarism in both (a) changing and
(b) sustaining pre-volunteer motivations, attitudes, opinions and other traits.

[}
¢
A

lNorma R. Raiff, Visiting Assista:f Professor, Department of Sociology,
West Virkinia University, Morgantown1 est Virginia 26505.
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~ Thé work on this paper was supp rted by funds from the National Sgience
Foundatign, NSF Doctoral Research Grant S0C76=80207, and by the.Center for
Urban Research University of Pittsburgh. "
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Reason Ana‘lysis as a Research Strategx

o . Reason analysis is a research strategy that is oriented toward discovering
common motivations behind social choices. By repeating reason-analytic
questions, researchers may discover '"turnover" phenomena, such as shifts
in opinion and priorities that may be logically assumed to be related to
volunteer activity. It meets many of the research criteria specified by
the authors 1n the’ paragraph above.

The essential idea behind reason analysis is to construct in advanee of

" data collection a list of 'reasons" which the researcher conceives as salient

"'ta the acting individual's decision to behave in a singular manner, or which
. T fmay restrict such a choice. ' This 1list of reasons allows the researcher to. |
i . - introduce competing theoretical explanations offered by academicians to i’
o *émpirical test. The reader is referred to Kadushin (1968, ), Suchman (1961)
and Sills (1957) for excellent case illustrations and more‘ific directions

" on how to develop a reason-analytic framework. ' )

° , - The Uses of Reason Analysis in Organized Self-Helping
" In 1977, we conducted an international survey of the volunteer group leaders
and leader-administrators of RECOVERY ,INC., a major comm&ﬁity-based self-help
(mental health) resource. Three reason analytic questions were included in
this self-administered mail questionnaire, they were: (a) initial reasons for
™ going to RECOVERY, (b) reasons for extending "trust" to the SHO framework, and
® (c) reasons for becoming a volunteer. Through reason-analysis we were able
to develop a profile of the self-help volunteer as he/she progresses through
a self-helping '"career'". The large number of completed questionnaires (n=393)
also indicates an additional research benefit of this method; that is, that
it is comprehensible to lay frameworks and encourages subjects to provide
answers that are_ subjectively defined by the latter as important.
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1,CONTEMPORARY LEISﬁRE RESEARCH: IMPLICATIONS FOR
NONFORMAL LEISURE EDUCATION

Ronald P. Reynolqsl

Over the past decade, extant literature related to the field of leisure ser- .
vices has revealed two emerging trends which have implications}for the imple-
mentation of leisure education in non-traditional learning environments.
These recent theoretical areas of interest center around the provision of
leisure counseling as a facilitative process designed to improve individual
lifestyles and the generation of new knowledge concerning the variables
which modulfte individual and group patterns of Lelsure behavior. To date,
however, literature describing leisure counsellng techniques and empirical
investigations addressed to the social-psychological phenomenon of leisure
behavior have not been generally extended to nonformal educational settings.
This paper examines two instruments - the time budget and leisure interest
finder and ‘two psychological constructs - needs and values with particular
emphasis to their relevance for non-traditional forms of leisure education.

[
N 1

Instruments

. / . .
Time budgeting, a technique whereby individuals record or recount activities
and the duration of these pursuits over a specified period has been gtilized as
a comparative research technique (Meissner, et al., 19753 Shaw, 19773 Szalai,
1972) and as a facilitative tool in leisure counseling (McDowell, 1976). Time
budget studies documenting sex differences in the amount of avafllable-leisure
time, variations in perceptions of individuals regarding the phenomenon of
leisure and the potential which the technique has for leisure education are
illustrations of its particular relevance to nonformal settings.

W ..

"Interest finders represent a second commonly used technique in the leisure
counseling process. Despite the potential dangers which have been associated
with the procedure by Witt and Groom (1977) interest finders are‘readily
available for use within non-traditional educational settings. The selection,
administration, and interpretation of these and other leisure data coliection
methods will pose a definite challenge.gz the nonformal leisure educator.

. Psychological Constructs : o

The concept of need satisfaction has only recently been applied to the study
of leisure activity choices (Tinsley et al., 1977). Contemporary. authors
have tentatively labeled certain personality dimensions and types of under-
lying motivations for participation in vdrious leisure pursuits. If

1Ronald P. Reynolds, Associate Professor, Department of Recreatipn,.
Virginia Commonwealth University, 812.West Franklin .Street, Ricdhmond,
Virginia 2328h .
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pre%iminary findings in this area are substantiated and expanded, non tradi-
tional leisure providers will be forced to re-examine the types of services
offere? to clients at various stages of development and maturity.

The notion of values also occupies a central position in the field of lézsh
counseling. Indeed, a basic goal of many counseling processes is the exjil
ration and possible alteration of values and attitudes concerning work a"&
leisure. Investigators such as Kelly (1978) have identified the family as
being the most significant force influencing the acquisition of predispositions
toward certain leisure lifestyles. Those inVvolved in non-traditional education
must recognize the family unit as the basic source of values influencing le1—
sure behavior.

s
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TOWARD A MIXED-AGE SECONDARY CURRICULUM OPTION

.

Judith P. Ruchkin, et al,l_ ‘

The prop’!;rs of a mixed-age secondary curriculum model seek to widen
current discou¥fse about an alternative role of the school as a facilitator
of life transitions for adultgias well as adolescents. At a time when al-
ternative sites and arrangements for schooling are widely discussed, it may
also be useful to consider chronologically diversifying the membership of
learner groups within the secondary school setting. A further goal of the
presentation is sﬁaring and exchange of information about a particular
mixed-age curriculum model and learner group, which was jointly piloted dur-
ing summer 1977 by the Charles County (Maryland) Public Schools and the )
Department of Secondary Education of the University of Maryland, College

Park. This demonstration and feasibility investigation was funded as a

special project under the adult and basic education grants of the Maryland

State Department of Education.

i
Diverse disciplinary orientations were sincluded among the developers
and implementers of the curriculum model. They involved a geographer-
educationist, Joseph Cirrincione; a social studies teacher, Rosellen Harmon;
.a reading specialist, H. Beth Davey; a mathematics educator, Joan Scott and
the project coordinator with reading specialization, Stephen Steurer. The
initial predispositions, shifting of Vviews and observations of this group
have been reported recently (American Educational Research Association, 1978).2

These varied perspectives all relate to a project where 'community in the
modern setting'', a social studips framework, served as the beginning‘concep—
tual organizer, which was oriented, modified and refined as a response to
participant expressed interests in developing literacy and numeracy skills.
Judith P. Ruchkin of the University of Maryland, College Park, who conceived
the project and servgd as its director, describes the conceptual bases under-
girding the m#del and its evolution. She argues that expanding the secondary
school clientele is an essential step in realizing life-long learning, partic-
ularly for earlier generations, those unserved by public schools during prior
periods of less than universal involvement in secondary scheoling. She claims
further that miXing generations results in a more viable learning group evi-
dencing intergenerational civility and empathy and ther:by péossesses potential
for promoting cognitive and affective learning. '

v

i

o

- 'Judith P. Ruchkin, Associate Professor, Department of Secondary Education;
University of Maryland, College Park, Maryland 20742. ﬂak) ot

;
“"Why a Mixed-Age Curriculum is Needed", a symposium held at the annual

Meeting of the American Educational Research Associatlion, Toronto, Ontart®v,

March 28, 1978. _ ¢ .
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¢¥4ns - and climafe is’inc ded. - Highlights of the bases
urriculup design allying levelssef affect, with.the needs of the
learner, recurring societal problems apd disciplinary emphases are also

“detailed. A& rationale is given fbr'a1erricular focal .point, which pro-

vides a vehicle for ‘dealing with.theZIOCal éﬁmmynity and participant needs,
plading;jhesejconcerns_within the centext of a larger set of forces and
issues generated by Aunctioning in a modern. urban and interconnected system.

The form and reform of secondary schooling have been .in seemingly
perpetual contention from the start of universal public secondary education
in the United States. At present there are man} calls for schooling to serve
a more restricted role and/or clientele. These proposals suggest the creation,
and presumably wide-spread operation, of alternative agencies supggrting the
transition of youth into adulthood as well as the life-long or recurrent learn-
ing needs of postadolescents. These proposals have received serious attention
to the point that it is worth exploring what might be done with existing
secondary schools to respond to the current societal educat%pn needs. Rather
than restricting the role and/or the function of secondary sché%ﬁing, or re-
treating from its historic promise to serve all the citizenry, it may be possi-
ble and desirable to expand both its clientele and program.

Appropriate schooling for the citizens of a waning 20th and an imminent °
21st century democracy is not readily agreed upon. This presents an additional
challenge for curriculum development and instructional implementation. «The
original night school of the early part of the century, served to offer essential-
ly the same academic skills and experiences to working\youth as regular schooling,
Since that time adult school and learners have come to/be seen as having distinct~
ly different curricular and instructional needs. Whether the range of human
potential and need are so disparate as to require the current degree of age seg-
regation of learners is questioned and chronological diversity in learning group
membership is viewed 'as an asset. -In a mixed-age learner group there is potential
for improved mutual listening, increased civility and widening of perspectives
across generétionsrusually kept apart by age. The target population served in
the-pilot demonstration project included secondary school students, drop-outs,
postadolescents, and senior citizens. Accordingly, the curriculum developed
reflects a concern for the unique combination of students. The activities in-
cluded were derived «from the particular individuals involved as well as froda%ore
generally persistent life situations. :

Anticipating the advent of life-long learning, the mixed-age secondary
currfculpm approach’addresses the potential of already established institutions
to serve. a mixed~age learner group. An exploratory project examined the feasi-
bility of the existing secondary school to serveé such an expanded educative
functioh. The model assumes closer ties and new arrangements linking secondary
and adult education within the public school as an alternative worthy of explora-
tion by those still concerned with widening opportunities for the broadest
spectrum of students.
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THOUGHTS AND QUESTIONS ON
CITIZEN PARTICIPATION

Ann Tourigny1

Citizen'participationﬂiaJhuman service agencies has had a long and contro-
versial history. When analyzing the cost/benefit ratio of citizen participa-

“tion, there are more questions than answers. Traditionally, citizens have been

involved in human service agencies as board members and as volunteers in direct
services. They have provided financial support, spent countless.hours in board
and committee meetings, and at one time or another performed "jobs'" ranging from
poster making to executive director - all for the benefit g¢f human service agen--
cies. Until recently, citizen participation in human service agencies was gener-
ally not the domain of all levels of socieEy. )

- A

Consumer Participation

With the advent of the Office of Economic Opportunity, Model Cities, and
other human service programs of the 1960's the era of consumer participation was

ushereéd in. '"Maximum feasible participation" becathe a common term - one that

was frequently used but defined to suit the individual. .One of the major questions
in the area of citizen participation today is "what does consumer participation
mean?" In drder to answer this question, one must first define consumer. One
definition could be anyone that is not a provider, but is that enough? Another
definition could be one that receives services from the agency, or in some cases
the parent of a person that receives services; but again, in many agencies this

is not specific enough, particularly in light.of confidentiality issues.

The second step in consumer participation‘is even. harder than the first:
"What type and how much consumer participation does the agency need or want?"
This cannot be answered .in a global manner but must-be addressed by the individual
agency. It is not onlyQa matter of policy or regulations, but it is a matter of
openness, honesty,.and communication which cannot be legislated effectively.

The third step %< .then how to get and use méaning;ZI consumer participation.
This step is partially dependent on how:the first two e resolvedﬁcr»»

Human service agencies are at a crossroad regarding citizen participation.
This is caused by three major factors; the '"consumer' movement, the number of
women entering thé work force (thus leaving 'volunteer' status), and the growing
trend toward professionalism in human service systems. It is time to rethink )
what citizen partiedpation means and how it can best be utilized in human service
agencies. -

Do We Need Consumer Participatioh? Q>
Perhaps the first question to be addressed is 'Do human service agencies
want or need citizen participation?" In this author's opinion, the answer is

»

e

«  JAnn Tourigny, Lecturer, Department®of Family and Community Development,
University of Maryland, College Park, Maryland 20742.
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ves., Citizen participation can serve as a vital community-agency linkage.
Thig does not necessarily mean that the "old" types of citizen participation
(financial support, volunteer service, etc.) are not appropriate, but this exist-~
ing foundqtion can be built upon. One place this building process could be fo-
cused is the agency board of directors. Members of boards of directors are
usually chésen because they are community leaders, interested in a specific ser-
P vice area, or represent some constituency in the community. Traditionally, boards. -
function either as policymaking bodies or in an advisory capacity. Sometimes the
distinction between policymaking and advising is made clear and sometimes it is
not. In either case: the "board" can be the official linkage between the agency
and the community. :

Emphasis has been placed on how the community relates to the agency through
ghe board, particularly in the area of financial support. Perhaps, it is time to
®xamine how the agency penetrates the community through the board. This is more
than just public relations. It could lead to strengthening interorganizational
relations since board members may serve on other boards and could provide linkages
to those orgadizétibns._ This could provide a strong needs assessment linkage to
evaluate if the agency is actually meeting the needs of the community. Finally,
board members can serve as a linkage between the agency and the community to aid
in éhe understanding and acceptance of human service programs particularly those
of 'a controversial nature.

¢

SoméfQuestions !

There is no formula for the "best'" board or for effective citizen particdipa-
tion; however, here are some critical questions that should be answered by indi-
vidual agencies in either designing or redesigning their citizen participation pro-
grams. ' '

&
Is citizen participation desired?
What types of citizen pé?ticipation are feasible for this agency?
Are the roles, duties, gpd responsibilities of citizens that
participate (poard, volunteer, consumer, etc.) defined and under-

stood? o '
Who (staff) is responsibl® for coordination of citizen participation?

Are people that devote time, money, or energy to the agency properly
rewarded?

How will the agency“use input from citizens?

The last question is critical, but in manv cases, it remains unarnswered.
Indead, there is nothing more frustrating to an individual than to devote time
and energy to an agency and see it wasted. ¥

References: P - e
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- THE INFLUENCE OF COVER ILLUSTRATIONS AND TITLE
: ON THE FREE-CHOICE SELECTION OF EXTENSION
PAMPHLETS FROM A DISPLAY BOARD

Curtis Trent

<«

This study measured the impact of cover illustrations and title on con+
sumer selection of Extension pamphlets from a free-choice display board. ‘It
also examined the relationships between type of pamphlet selected, reasons
for selection and personal and situational characteristics of consumers.,

Two sets of six pamphlets were displayed randomly on a free«é?oice dis-
play board for two hours on three-different days at each of the following
locations in the town of Bakersville, Mitchell County, North %arolina: The
County Extension office, Health Department, Department of Social Services,
Agricultural Stabilization and Conservation Service office, a local bank, and
the County ExXtension Homemaker's meeting room. An individual monitored the
board at each location. When a pamphlet was taken from the board, the moni-
tor approached the person taking the 'pamphlet(s) and noted the title(s)
selected, asked.Questions as to reasons for selection and recorded his/her
responses along with personal data about the’consumer. .

The pamphlets were single concept in nature and focused on problems
related to health and nutrition. The two .sets of pamphlets were identical
in color, shape, size and content; the only difference was in the cover. One
set of pamphlets was illustrated with titles designed to appeal' to "basic
needs."” The second set was not illustrated and the title' simply specified
the subject content.

‘;éﬁbrded on‘195 individuals who made selections from the dis-

play board ' isti;;}/meaSﬁrﬁ used throughout the study was the chi
square at 3 probability. > »
Thef majo? findings of the study were as follows >

(a) The typic
likely to be female
and with an annual £

consumer of the pamphlets used 1n the study was more
young (21-31), with nine to 12 years of formal education
y income of $7,500 to $10,000.

(b) Consumers exhibited a decided preference for pamphlets which were ’
illustrated and designed to appeal to "basic needs" over non-illustrated
pamphlets whiep merely specified subject content. ’

' E (c) Sex and age Were‘significantly related to selection of pamphlets by

of coyer. Males tended to select illustrated ""basic needs" pamphlets
over non-illustrated subject content pamphlets to a ggeater degree than females.

1 .' ‘ . . '
Curtis Trent, Professor of Adult and Community College Education, North
Carolina State University, P. O. Box 5504, Raleigh, North Carolina, 27650.
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The youngest (lcsqt 20 years old) and the oldest group (over 60
years old) er preference for the 111ustrated "basic needs"
pamphlets than other age groups.

(d) Relatively few of the c ers indicated that physical appearance
of the pamphlets 1nfluenced their selection; howevefk\_glor was mentioned
more often by younger consumers (less than 20 years oly than by other age
groups.

!

The findings suggest that:

' ' r 4

(a) Cover illustrations and titles of Extension publications are impor-
tant in stimulating the potential user to make hﬁselectlon from free-choice
display boards. Publications with titles which appeal to "basic needs" with
appropriate illustrations can be expected to have more motivational impact
than those that are not 1llustrated and simply specify subject content.

(b) If Extension publications are designed to reach younger (less than
20) and older (o%er 60) and male consumers, more specific care should be
given to title selection and illustrations.

(c) ’I‘}‘ educational level of Extension's audience for free-choice publi-
cations is perhaps higher than normally ass . It follows that the reading
level of future publlcatlons should be examined carefully.

.{(d) Further research is needed on the impact of color, size, shape and
drawlngs on free-ch01ce selection of Exten51on publlcatlons

3
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e T WHAT DO ADULTS WANT? A SURVEY
- ‘ OF THE CONTINU EDUCATION
NEEDS OF ADULTS IN VERMONT . -

< - 1
Dr. John Vogelsang

)

During the summer of 1978 through a Title I of H.E.A. grant

. I conducted a statewide survey of about 3,000 adults to determine

the kinds of continuing education and the types of services that
Vermonters want from the institutioms of higher education in the
state. The mple population was composed of employed and listed
dhemployed aggults between the ages of 18 and 65. A paper and
pencil survely was administered to the'sample population at their
place of empRoyment or at the agency which served them.

k-

The resul show that of those who were surveyed who are
interested in continuing education the majority are between the
ages 'of 25 and 34, have either a high-school or undergraduate
degree, and have a total household income of between 7,000 and
20,000. They want learning experienceés primarily in_business -
a?é economics, supervisory training, communication skills,
life/career planning, counselor training, and psychology.

Only 19% wapt a traditional classroom course. The remainder
vant different delivery systems of which on the job training,
independent learning activities under the supervision of an
instructor, and work experience with instruction are most 1n
demand. The majority feel that they would take a course 1if
there not college credit given. Of those -respondents who
vant a degree or certificate most want a statement of
satisfactory completion, a four year degree, or a masters degree.
Many other factors such as the preferred place for a course,
travel time, cost, and hours of work they are willing to expend
on a learning activity are also iRcluded in the results.

[}

Among the barriers that adults feel might prevent them from
participating in continuing education, job responsibilities,
conflicting schedules, and the fact that the available cqurses
do not seem useful rank highest.

Of the other services that adults want, they are most
interested in career information, information about educational
opportunities in their region, testing of strengths and weaknesses,
and help with formulating career goals.

Director, Continuing Education Needs Assessment Project,
Champlain College, Burlington, Vermont 05401
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Elaborations on the above data An qéher information,
partlcularly the career developmen needs of the respondents,
will be shared - :
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'MANAGEMENT PRACTICES LEADING TO PROGRAM PRODUCTIVITY
AND SUSTAINED LOCAL FUNDING, NEW YORK
STATE COOPERATIVE EXTENSION, 1976
X

H. Peter WarnTckl

@

This study dealt with a few of the more‘\'tant management practices
-~ being used in New York State Cooperative Ext n in the fall of 1976. It

ﬁ examined these practices within the framework of a-‘cybernetic model that
A portrayed management practices affecting two ures of organization suc-
. cess. These criterion measures were known quggggram Eroductivity - an

extension association's ability to produce effective and efficient programs

and sustained funding - the continuing ability of an extension association’

to elicit monies from county govermment. ’

\ . .

To control for variability within the population, 57 extension associ- gade .
ations were partitioned into three equal size groups on the basis of 1975 '
coungy propriations. Ten associations from each of these three strata
were\selected randomly. Subsequent analyses were performed on the basis of
small N\ medium and large groupings of associations.

'Daga for the study were obEhined from a questionnaire, official records.
and expert judgments. The questionnaire was sent to 224 extension agents in
the 30 associations and 219 were returned for a completion rate of .977.

Management practices were conceptualized into four<independént vari-
ables, i.e., use of program advisory committees, leader behavior (consider-
ation/initiating structure), organization structure, government relations.
Two mediating variables, natural affluence and special interest groups,‘were
developed to elaborate on the dependent variable sustained funding.

Throughout the study, association size appeared to have a pronounced
effect on the ability of agents té& describe their .particular situations and
! ornell faculty to accurately "judge program effectiveness and use of program
advisory committees. In like manner, there appeared to be decided differ—-
ences in the relationship between management practices and the two criterion
measfires of success in the larger associations versus the medigm/smal;er
organizations. ‘ ”

Significant positive correlations were found between program p afctiv-
ity and sustained funding in the medium and small groupings of associations.
No“attempt was made to identify the causal direction of this important rela-

e

H. Peter Warnock, Senior Extension Associate, Cooperative Extension,
Cornell University, 111 Roberts Hall, Ithaca,. New York 14850
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tionship, but rather it was remsoned that successful programming and high
local government funding have an interactive . ffect on one another.

Leaders who were considerate of their workers' feelings were found
in medium size associations rated high in program productivity; whereas
leaders who were low in initiating Structure were 1dent1f1cd in associa-
tions judged high on the same variable.

Smaller associations using well developed government relations pro-
grams were found to be successful in garnering funds from county govern-
ment. In the }arger associations, is relationship was negative, however,
high sustained funding was>stnongly associatéd with natural affluence, a
county's ability to pay.

Approximately .94 of the agents responding to the questionnaire indi-
cated positive feelings about using program advisory committees in the
program develapment process. However, only in the medium size associations
was a significant positive correlation found between the use of these com-
mittees and high program productivity.

No relationship could be found between the way associations were
structured and their program productivity. In like manner, the research
was unabl to identifv (he effect of special 1nterest groups on an associ-
ation's ability to s.stain funding from local government .

J
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' : : 4 SYMPOSIUM ‘ .
» n ’ .u' . - ". i ) of .
,.'PUELIC'PQEBCY‘lSSUES'Qu LIFELONG LEARNING ‘A * ND OLDER PERSONS
. ‘ hmsandra-Timmermann3-”Pamela Christoffel, KathleengChelsvng
A Since the 1971 White House Conference on Ag1ng,4&hen education

"was identified as 'a basic right of people of all: dges., collegésy
universities and other organizations have shown 1ncre sed.interest:
in providing educational.opportunities for older piérops.‘.Yet, %
older«pef%bns continue to remain out of "the educati’ madnstream.

-0f . all adults wha participate in adult education programs, only 2.4
perc??@ are over age 65 and 5. 3 pefcent are 55 to 64. : . '

R

o\ Thisapresentation, cons sting of" three paper§ will prov1de
L dataeand analysis .a8 to why this phenomenon occurs. It focuses on
‘ .pubflc policy for older- perdons as it r&lates to education now and-
. 1in, the future. The first .papeér, bw Sandra Timmérmann, is based in’
e part on research conducted for the Department ‘o# Health, Education.
o "‘and ‘Welfare Lifelong Learning Project, Section on Older Aduﬁts At
‘ \provides an overview of the growing irterest in educatlon«for older
Yo persons’ and examines related issues such as educatlonal eqqity, -age

discrimination in education and relevandéy of current pollcy A life-

. .long learning perspective on ‘eduycation for agingy will be offered
. - as well as recommendations for future public pOllCleS PR

L

W

The ‘second paper, by ?amela Christoffel '1s based on research

« ' . conducted_for the- Départment of Health, Education and WelfareJLlfe-l
. " long Learning Project. It examines. current fed: mal programs Whlczg’

ot provide some education,or training activ}ties,.or older . adults, thg
.extent of commitment of ‘the. federal government to. date in providi
'such pyogramming and the development of the Llfelong Learning Act’ -

5
S i The third paper, by thleen Chelsvig, is based on research
- condiicted for the National®Retired Teachers Association and the.

American Association of Retired Persdns on tuition policies for7';>

"+, older, pers ns in institutions of higher education. The papér examines b
“the growth nﬂd currgnt status of such policies and looks at the 1mpact_:_,

“of state)legislatiom'and campus-initiated support- services in:

_Ig_assesses the iSpact @f néw legislation such as the Older. Amerrcans T
¢ ~Actfand the Comprehensive Employment and Tralnlng Act on education. ,

Ty

I3

b

¥

. f»‘ "reaching older learners. ' It also- presents policy 1mp11cafions for '
% v vnstitutions-and states. : T : .
;' .'0 * .o G B . . ~ .
; T, 1Sandra Tlmmermann “Head, Anstitute f*Llfet1me Learning, National Retired
b """ Teachers Association/American Associatign of Retired Persons, 1909 K Street. N.W., q
L " Washingfon, DG 20049; Pamela Christoffgl, Research and Pevelopment Associate. fhe’
oL T -College . Board 1717 Massachus ts Avenue, N.W. Washlnqton DC 70036\\£33h1c9n
»! e..h Chelsxlo Associate, Head," itute of L1fet1me Learnlnq, Vat1onnl Retited Teacners N
“a, | Assocxat1on&Amer1can Assbciax1on of Retired Persons, 1909 K_Street, N.W. _ hash1ngfgn,
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ﬁﬁg% Each’ of therabove papers, will be 20 minutes in length. 'After#
’ the papers’ are preSented (60 minutes) there will be 30 minutes of .
) discussiom qThe implications of publi ol s which provide edu- >

R ;ucatinn to olaer persoas will be. exam ro n 'economic and®social
et yiew; and thies audience will be enco; Nto ask questions and Jjoin
the discuqﬂion. : "
i o ‘

5. ON LIFELONG,.LEARNING AND THE OLDER ADULT

“Sandra- Timmermahnn T

o

’;-iéd btéd .widely in adult education programs. The education
dm &oncentrated on ‘the young, not ‘the old; at the same
th 'gerbntolo&ists largely have ignored the educational
1 thefqrder 'population group. The 1970's have brought new
Foin qwtending learning opportunities for adults of all ages.
SR 1 pabef addresses the lifelong learning movement stemming from
N g“'¥h g;é lation initiated by Walter A. Mondale whe# he was a senator,
¥ 7 'iﬂp& telates -it to education for older persons. :

F#Tst, 1t provides an overview on what has happened in the
,,analyzes enrollme t patterns g#mong older persons, and looks

/Second, it explain nd alyzes the lifelong learning per-
spective which looks beyond fhe education that takes place in
schools and institutions to the learning that goés on informally
through ‘the media, in organizations, and with ‘the family. The
implications of this approach to education and how it affects
~the older population are addressed ) v o :
L A < ‘u - N 4
) . Third it reviews the curreﬁt role of the government in pro- N
viding learning opportunities, both formal and informal, for older
.- o pers . Current policy issues such as free ‘and reduced tuition,'
.o age-"ﬁq;imination andffunding are covemed ‘ The econdmic and social ,
4 implications of investment in job ‘training and preventative education
’ for older persons are addressed . ) : o ~

F0urth {t identifies needed research and future, direction for

7 -policymakers. Specific recommendations are offered to both the
public and private sectors.,ﬁ . v : e
Research for this aper formed the basis of a definitive report, //
on the . 01der Learner which was submitted to the U.S. Congress\from
the. Department of Health, Education and Welfare in February 13%8

as part of the comprehensive Lifelong Learning Report. };
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'ol.bl'n‘f,liﬂ LEARNERS: POLICY

, IMPLICATIONS ON THE; ATE "AND LOCAL LEVELS j L
. Ka ch‘1“;h? 'Chelsvig’ .
. ) [ :‘ o . g
3 .
Under the sponsorship of*the National Retired Teachers Assoc~ L
iation and the American- Assoqjation of Retired Persons, policits # y
. of higher ‘education insti‘tut ons and state governments were analyzed @
Y " regardimng adoption of free or reduced tuition for older learners. B
o "« Data, collected in 1976 from-all higher educational institutions - \&*
througpout the country, and- tpdated in 1978, indicated that tuition =
progra@s for older learners have recently expanded ‘encompassi noh
one of ‘every three® institutions of higher education. : ‘2}'8 Py

' N .y
: A subsample of the institutions WY gh had adopted a free or

PO reducéd tuition policy was examined regarding support. services
provided by the 1nstitution to facilitate enrollment of older persons,

» Simpiified or special registrationfwas the mos't often identified

J supgort service, although offg'red by dess than 25% of the institutions. P
Approximately 10% of the instigptibns surveyed offered counseling,

. outreach, or special'pfograms designed to facilitate the tuition .
'policy. Only 3% of the institutiohs had an  organized group of older
%ﬁudeuts who met on -a regular basis. Consequent relationships to
: b'numbﬁr of glder persons participating in programs are‘pxamined. )

"

L Hhile 22 states had_adopted a reggced tuition policy through
legislation, it;waé*pend?hg in 4 state%, .and. 25 shates had no policy,
-institutions had taken the lead, establishing;poliﬂ& before dt was
adopted on e state level. Policy implications’ for colleges, uni-
.versitie ,and state ngernments are examined.




S BC) ek
FEDERAL SUPPORT OF LEARNING OPPORTUNITIES FOR OLDER ADULTS
K3 ‘ .
. a
Pamela Christoffel
* .

@ ’ : ; d , Ve

. This paper focuffes on issues of federal suppgTrt of learning ”fﬁ
opportunities for older adults. B T

_ Begi.hing with the premise that educati "and learning oppor-. = <
tunities éan ease the .transition of America as a . society toward “d
older age, examination is made of the current federal role 4in o -
support 3fﬁd?felong learning. The development of the Lifelong S
Learning ‘Act and subsequent outcome is alsosxdescribed. At the™ IR
same time a consideration of the future potential of this legis- L
"lation as it comes up for reauthorization will be presented o

 Then, the .paper furns to a broader look at. cur#;nt feder te .-
programs. Relevant programs are defined and diSCUSSe ;
completed for the Department of Health, Educati.
- Lifelong Learning Project, the author ideneifiéd 4
federal lifelong learning yrograms whicﬁ provide"s~~

is noted, this figure is misleading because the-ac fb'
'fragmented relatively narrow, 'id scope, And probably accou i R
less than one percent of the*&oughly $14 billion . d511axs e go,‘"
ment spends én lifelong learning activities for: Its)ﬁ Fal=
sory school age, The bulk of .the current fe&er& ffo&t is co;%&;'

i Y ! ‘

centrated in a few programs, such as gthe cooper xtension ",- 7t B
programs. at the Office of Educayion, aging and rehahi itation‘s'pppr ,jf
from the: Office of Human Devel pmént, and the" traininngupporte_- vT”""

the Departmeént of Labor and th ire.
little data exists, 1t appears that the learning nehd
adults are substantially unders ived dy. the fede}ai,

The paper concludes with an’ assessment of neW: ik
the Older Americans Act and the Comprehensive Emplg{h . )

s
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o '. gvaﬁwmou OF P&oc ¥
- . : AND CLIENTELE NEEDS IN B
: & < AND NATURE' CENTERS s

) ‘ . Ja"iiy;.'.Wheatley1 ST N

EnV1ronmenta1 educators in parks and nature centers are. constantly faced
with the problem ‘of program evaluation. Ideally this.evaluation should be
based on interests of the c11ente1e, program style and format, and .costs in .
: time and money of presenting such programs. Park personnel often evaluate o o
T these components in informal ways, but gy more formal means of program evalu-
R ation is needed in order to obtain an objective look at env1ronmenta1 *
“'Afl program$ in parks and nature centers. . - T
" : Thls symp051um presents three research studies wh1ch examine various
aspects of 'pr¥gram evaluation. The study by’ Morfoot and Knudson, 'Inter- ®
o pretive Program Eyaluatlon with Trad1t1ona1 Administrative Accountability
% Parameters!' exam1pes some typ1;a1 park programs in terms of their cost
effect1veness, i.e., costs per visitor contact ‘hour. '"Factors InfluenC1ng
Attendance at Naturalists' Programs” by Reyburn looks specifically -at program
attendance as it is affected by advertising and time and type of program. .
Characteristics of the c11%1e attending nature ce ters are _described in e
' Evaluat1n0 Clientele:
tig, lustrg, and Wright.
. . . veLt
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R A SIMPLIFIED MONITORING INSTRUMENT ANR: METHODOLOGY o
FOR EVALUATING CLIENTEL§ NEEDS AND SATISFACTION
. LEVELS AT NETURE CENTERS/

A

‘1"' ' L j d Loféﬁ'ﬂ._Lustig, Louise M. Luéiig ahq Em

P

t L. Wright!

)

. ' : - Throughout the United Stit‘és, nature centers have become an important compo-
nént of lifelong and leisure education facilities. Nature centers provide -
-impdrtlngmsites for (1) extracurricular,education (2) natural history research e
- . (3) models for wildlife and habitat management and (4) cultural edification ;
. (Ashbaugh,, '1970). The gpal of any nature center is, ultimately, o @mstill and

’ develop a conservation ¢ in its clientele, and to provide for human enlight-
Y enment dnd r@gnement through recreational experiences in the nagural environment.

[}

Although nature centers have been in existence in the United States since

Louis Agassiz opened his Massachusetts field science laboratory in 1873 (Weaver, .

1976), research into *ir levels of success and monitoring surveys of clientéle )
on' S

. needs apd satisfacti ave been rare until the present decade (Washburne and 4
) . Wagar ;4 2; Lustig, 1976). Effective nature center programing, must, minimally, ~
o . atlract hold clientele attention, but moreover should offer dy amic, mean- o

' fagful, end rewarding experiences to the recipient. Evaluation #f the effec-
.. . 'rivene#8 of interpretive programs is critical for any responsive center and this ' L4
s, 7" evaluation must be based, at least in part, on.feedback from the clientele ’ '
PR (Wagar, 1974).- ‘ '
"' . " _A significant amount of important feedback is available informally as S
naturglist/inte%preters observe their audiences, réspond to questions, and, T O
'« monitor facial expressions. . However,: informal feedbdck can be misleading gnd i/"”\
7 st be supplemented with more formal methods, Recently developed nature deMiter WNd
resegrch techniques include (1):mechanical recording quighoards (Wagar, 1972); - g
b (2) *Hon-speaker audience observdtion techniques ‘(Dick et ali, 1975) (3) inter- ' giNe
' ' * active®udiorvisual ?evi‘es (Wagar, 1974) and (4) survey instruments (Putney'”ﬁ_* R
& : : e -

r .and Wagar, 1973). y

jrvey of two Montgouery county,
P Maryland nature,centers @luditig, 1976) with ‘the Boal, in part, of developing a
a '%, Sigple survay instr swhich could bé¢ used by staff naturalists ‘to gain
statistically valig su e}*,’results withpdt major outlays of staff time or ‘
monetary resourcedk The ‘authors developed :four survey instruments (l) noh-grouped -
. user gurvey (2) teaclier and: group leader sirvey (3) naturalist staff eurvey and
(4) potential user gurvey which allowed not’only for one way ¥requency distri- .
. butions but also permitted cross-tabulations on inter and intra survey responses. .
, The statisticahjesglu!ifbn was facilitated by the use of the Univac 1106 computer o
and data were analyzed by using thé 8tatistical Package for the Sogial Sciences :
. / (Nie et al., 1975). As documented in Lustig (1976) and in this paper, the .
N methodology which _wa.s'- utilized produced statistically significant and valid data _
. ll.or.n W. Lustig, Park Naturalist, Maryland-National Canital Park and
Planning Commission, Silver Spring, Maryland, and.Louise M. Lustig,,formerly’
Program LibraTy Assistant, Computer Scieénce Center, university of Maryland,
- “Lollege Park, Maryland, and Emmett L. Wright, Assistant Professor. Science =~
Teaching Center, University cf Maryland, College Park, Maryland - 2074‘2 B A

. . “. “. te l‘ -,' o
The authors undertook this study, case !
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. f8r nen-grouped c11ente1e needs #@nd satlsfactlon levels Data ﬁor the éntlre

year is obtainable with a staff gime commitment of only 16 man hours® Per month*
for distributing and collecting surveys from every non-grouped visitor (0ver

'age 12) who enters the nature cented. Details of this methodology are . . !'

Dick, R.E., E. Myklestad and J A, Whgému 1975 ‘Audience attenfhvh as a basig, ¢

available. by wrltlng to the senior author or by a perusal of Lustlg (1976).

. J
' b - 4 ‘r ® “/’g

Results of the nature centers' case study allowed fof several important °

Tecommendations to be made concerning non-grouped clientele, !ncludlng

(1) investment of a greater ameunt of :resources in programs/facilities for

non-grouped clienkele (2) acceptance of certain modifications in'naturt center @
programs/facilities to attract the elde , the handicapped, and upper level -
academic groups (3) alteration of "intern8l and external facilities/programs so’ .

as to comply with standards noted in the literature and requests of large segments

of the dfldientele. ) ~ s 7
\ . . » . &, . ) o
. ' ' §
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' : *  IWTERPRETIVE PROGRAM EVALU ON WITH TRADITIONAL . !
ADMINISTRATIVE ACCOUNT. ITY PARAMETERS '

Y L0 Colleen F. Morfoot i
| + . Douglas M. Knudson '

[ . ) m’terprgtation programs. in parks, forests and ref/uges are an important kind
.« v of informal enyironmental education. Interpreters seek to increase the recre-. :
= , - Ational produc¥ivity of a place by stimulating the visitors' ability and desire .
: . 'to consume the special vaﬁes of the u‘ea. Their product- is enhanced quality of
g e‘erience (Field and’ Wagayr, 1973). .

.% o il Interpreters have difficulty in measuring and reporting outputs. Surrogate
' values for quality of experience are often used to support interpretive budgets
or determine program mix.

N i"b > ’ .r"l
J e, ~

-This réport proposes fhat adminis rative accountability -and program o
K . analysig can be i.wroved with the use«\ cost effectiveness studies. This ‘will
) not eliminate the ju t ”:efit valqés but it does g the 1nterpreters ¥
‘ usefwd tools ﬁ: :gzﬁ& -relative costé of different! rams and making ‘ ‘
o cti

e limited but comparisons-gmong- ‘parks. Efforts \to measure the output , ’
A in terms of infermation tetentish' or visitor interest indices are, at best,
<ol cumbe:some and imperfact (Mahaffey, 1969; St..,Clair, 1972 mck et al, 1975)
' : L 3 ¥ N ‘ ,. R - ‘\o“'o L . ‘ .
.. . 3 4 s ‘-ﬁ" ~,gg‘ .. . "
,ﬁechbds . L '
Co ey '

. - Data were gathefed from interpreters in 20 Indiang’ recreatlon areas during
7. the summer and fall of 1977. This report fW*on five— state parks #ith both

year-r0und an{)seasonal natyralists»."“‘ Data from- the month of July were analyzed.
Q@ R / <_ . ‘t .

‘Each naturaliét recorded 1) the time. spent ﬂreparing, traveyng to and

from, and forming each interpre®™ve program, and%2) the number o ifors
‘.,‘.'-.‘t ending & program, as well as in_,fomation abont time, weathé g;gm
o0 B o

fpe. Program related naturalist inputs (PRNI) «in terms of hdtv;:s ag
hre d‘etermined fre? ‘the time data: - :Five typeé -of programs waﬁ'«ﬁ‘fared-,—

i "-t:"a,lks, aud o-}‘lisual jprograms, junior ni‘t‘urali%t programs: ‘and speeial
\ ' Weér visitors were n#t recorded in most parks. Costs per vVid

were‘calculated by, the following formula
. : ’\ (Y o “5‘ .
= $ cost/VCH.

» The res-ults indic&te relative efficiencies 'ofg‘ifferent programs (Table 1). -
'* Junior Naturalist program is' :h& mpst expensive per visitor contact hdqx .
involues instruction ahd field work mbStly with youn% campers. The impact
': on the participants appears to be quite high.  Hikes are“another activity of

i

, — .
Collequ P, Morfoot is a. mfessional Assistant and Bouglas M. Knudson is

tssociate Professdt’ in the De'pattment ;
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‘ﬂi relatively high cos§. - These two ﬁFtivities are the most frequently offered,
< but have the low ttendance per pr%f’em, averaging 7 per Jr. Naturalist
program and 18 per hike. : : a

e -
.

—

Table 1. Costs per Visitor Contact Hour of July Interpretive Programs in Five

Indiana State Parks

: w )
i e Hikes Talks A-V progs ~ Jr. Nat'st Special All
(¥ Pérmanent \‘$
Natrlsts  $.5420  $.2499. $.1738 5.9110 . - $.1834 $.2057
, Seasonal - "“ ‘
trists, .3352 1553 .1;‘10 .63 .2397 .2155
. \ § ! ’

Based on data from 5 permanent naturalists and 9 seasonals. « Costs are based on
g hourly sdlary averages allocated to. time spent on preparation, travel and

C performance for each program; oﬂeﬁ_c:sts fot considered.
- i : ot

7

)

% Sedentary programs such as talks ané,A-V presentations draw large numbers
- and are relatively low in cost, averaging less than 20 cepts per visitor contact

_hour. Special programs were in the same cost range. ' ,_.llly‘ ﬁolved
youth camps or other groups with ‘large numbers 1ong pM¥grams. ed with
these datagand statistlcalignalyses of them, ;;e‘ erpreter andﬂadmlnlstrator
Q plan ategy for greater effectiveness o rogram. By a judgmént . ,
ighting of the relative value of each activity, the cost 1hf tion ,gan Puide‘
r“ the most efficient program mix to meet the purposes of thes park. wTuﬂe‘é" and
k locatiors of events.can be altered and tested. **Comparlsons among paﬂﬁf éhd

among interpreters ard also possibLe, but €hould not be*used as a neasure of
personal effectiveness s~ many other factors are important.
- Over 'all programs;%ﬁermanent employees were about one cent cheaper per
. visitor comtact hour than the geasonal natur#lists. . Sharp-differences appeared
for specific program types in iddividual par but they evened out. Apparently
the higher spgid permanent employees are sonfewfial more efficient than tbﬁiﬁe‘r
bk TS . R
- The method provides ny means of analysis. Inputs can be measured if hoyrs
rather than dollars and analyzed over time and across gEinc1es _Cost effective=
ness . data pffer firm figures which allow tangible compaxison “and a partial a
; evaluation of interpretlve programs. .. } o
: \ B} ' v o, o ~
*- ’ Dick, Ronald, E., Erick Myklestad, and-J. Alan Wagar. 1975. Audience attention
as a basis for evaluating interpretive presentations. U.S. ‘Forest SSryice.
. Research Paper, PNW-198. 7pp.- - . _
- ' - - - ~
Field, bonald, R. and J. Alan Wagar. 1973. Visitor groups and 1nterpratat10n
in parks and other outdoor leisure settings. Journal of Env1ronmental >
) . ' Educatdon \5(1):12-17. v N . w0 '
! ' '
Mahaffey, Ben

. 1969. @Plative effectiveness -and jvisitor preference of three
media for interpretation of an ’historic area, Departmental
- Informatich Report #1, Dept. of Rec. and Parks, Texas A & M Univ. 64Rp - e
St., Clair, Siah 'Lemmard, JI.J 1972. Relative effectiveness of_two personal Vi
interpretive metfiods at a cbmmunity hature center. Unpublis ed*M.S. bhesis,'
- * Dépt. of Park and Rec. Res.,.Michigan State Univ, East Lansing. b

sonals.
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F FACTORS- $MYLUERCING ATTENDANCE AT NATURALISTS' PROGRAMS e
+ o 3 . ‘ N

b - o Jerry H. R.yiurnl

. 7 ) WERODUCTION AND METHODS ) o / '

) o . 'Y
4 S 1 factors significantly uenced attendance at, Fnterpretive

52 programs g Twenty-five hundred’ people. senting 37,212 park vigitors .

'-'; . who atte + 1,030 interpretive pro z:.five Indigpa state parks,

in + o rupunded o quutiormaires i.n thlg' *ﬂy. “ \

n of the usual socio-economic data on these ~—

$Rterpreters reported information aboui weather,
program su ts, preeent' '

on methods and a count o%‘n “Attthesws we

‘ beginning of the programe. During the study, adverti Ag8¥ the naturalists' = . \“
o . programs * uujﬁflated by both traditiopal and innovative methods harmonious i iia
r ‘ iwith the vam setting and people at leieure. . > Y N ¥

‘ , ?our types of advertising were ramdgmized and replicated g;hree tines
e during ; summer. Each treatmen (U3 effect one week starting at mid-week i}
: to be’ iting smoothly on wee . %& -adyertising ‘tmeﬂts included” ' .""
. a period of no advertising, pereonqh invitat{icn*®y naturalists, signs augmenting ¥ 1
_ rsonal invi ation, ‘and a perjod of intense advertising including signs,
personal invi tion and an add%_tio»l innovation

3 . _ R
| , \ 4, | RESULTS AND RECOMMENDATIONS - B ’
! N om0 S N
Beeausc children under ten years of age comprised 3§§ercent of the - .

audienc@§s using interpretation and campers made up 91 percent, LLbeir needs -and - o ,}i

. interests warrant special: c0nsideration as interpret mrepare programs. : o
'The. average length of stay for 83 percent of campéts 88 over two nights in all - % B

parks and over thyse nights-in three of the parks. *ghe usual camper ig{probably . T
o

not just’a weekend visitor, but was spending pifkt all of his ex d. va tion
: at the park. A variety of pmtqms is needed to keep the interest this * “
g visitor. : . o
, &

Adveﬁtieing significently ipcreased attendance at interpretive prograhs -
ndyana state parks dur the summer of 1972. The average atrendance per
N . ) 3

- .. ., ’ ‘l R ".7.(}/._ ‘.',l . s §I B ) - on L . C e -‘2!7'7“"‘;'-“5:

L

. ociate Professor, . Forest Resources Extension
. Sdhool o’f, Foi‘é' arguson Building, The Pennsylvania State Utersity, ¥
‘ nia 16802 S L
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. meeting increased from 7 to 12 persons over no advertising when an advertising
* treatment was employed. Overall attendance increased an average of 47 percent
) .
when advertising treatments were in effect versus no advertising. ‘ ®
‘This study showed that sxn?and‘MOticé§°;>are most effective when used
- with some personal invitation. uring the no'’advertising treatment, oral B
-"i.:“.‘ "+ advertising was reported about twice as frequefitly as written as the means of = ° -~
learning of programs. True word mouth advertising--park visitors inform
" other visitors about fhurpret:ive programs after coming to the park--reache @
its highest percentage, 21 percent, when interpreters were not actively adver- -
tising *® ] ) 55 e
# = R ) e Ty R
Type of ptigram wa.significant in inc.reasing attendance. Movies, slides, e
and lecture-type programs drew the larger numbers of attendees and are adapted N
to large audiences. To serve larger numbers of people with the small group . @
type of prl:gra’m‘; such as hikes, these programs will have to be duplicated several o
times by one “interpreter or given at the same time by several interpreters.
. o
Time of day has a positive correlation with the size of audience. SPrograms
5. drawing larger audiences are traditionally-given in the even‘g when people
‘ are disposed to interpretatlon because many other competing activities are over ™ ®
for the day.
33 \ '
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o | "% THE NEED FOR BRIDGING THE ‘GAP FROM R o d
¢ RESEARCH TO PRACTICE IN 2 ’ o
- ; LIFELONG ,lMRNme, |
. , R 1.\.-' . _& 4 . v'
SRR Dﬁnnie{ tton . T o .

é‘rs, 4{'“ note has been appearing in edlﬂatlonal thought':
inue earn. 2 Learning, like Ereathmg, isva requlrement

nust ’eo

The assumptio& that learning.is a lifelong process is based on .
a new (of life--the alcelexating pace of '§hange “For the first time _
a ﬂp history of civilizat! the time span of drastic cultur!l change ..
Do #pen telescoped=int han the lifetime of the individglil. The T
current generation of m%ure adults now represents the f1rst eration
). faced with managing a culture different in kind from the 'one transmitted

to them. The consgﬂtuence of this fact of life is such_that the well
educated youth of tdday is the obsolete adult of tomorrow. What does.
research tell us abont the 1mp11cat10ns of this for adult behavior?

Obsolesence occurs visibly in regard to knowledge - The set of facts

) the present adult learned about natur@y the arxts, and thoe%dering of -
, . human affairs has been supplanted by #more complete and ensive set. ‘ ‘
Bl ’ ~ More kngwledge has been-discovered during the lifetime of the present

“ adult p&ﬂatﬂm than existed at the time o&its birth. In fact:3

1. Mont books transmitting new knowledgewhave been produced

) - z in the last twgnty-eight. years than were produced in the
S, ’ five hundred year period from the t1me¥z Gutenberg inventéd
¢ , Ithe printing press to 1950 : i L '
’ ‘. R < . . ‘ . 5. _ Co . A
. Y ’ 2. ,Nmety percent’ of all the scientists a technologlsts who h

. ) have ever lived are dlive and at work tbday, developing . .o«
) ' ‘ new knowledge and apiiying. kn(')wledge to \the problems‘tof
. our society.

+ - 3. :An official of the Fe ral Communi cat,ioffff. Commission
e . »» €stimated tivat, at the rate at which ‘kno ge is now .

@ grqwing, by the time a child born toda - BPiledtes from
o college, .the amoun knowledge in the ﬁqud be
e ™ efSurveimes as. . grea By the gime that same chils
— . fifty years old, it will be thirty-two times as great

_ and nindty-seven per cent of everything known in the world
. ~ will have been learned si,ce the day he was born.

B

Furthermore, knowledge beécomes obsolete in essence "Leax
trutfxs" become "untruths" in the I,ht of advance learnmg SRR
‘..rd.. .53,
. A A

I regaras'to sk;lls, obsolesence is ®ven more apparent. Tet:hnolbglc
o change' requires-adilts continudusly to adapt ‘t¢ new methodW\ of work and
‘ . 4 .. —often new vecations. .In fact, more than half ‘the jobs and occupgtions open
O

ST ;tp‘_young adults startmg their careers today did not exist when their pdﬁnts

'_ e‘.'Duttoﬁ,,,Ph D., ' Professor -'brdmag Adult Egupatlon ’ .
{ . of ‘Arkansas., 213° Graduatg Education Bui ng, ﬁ,aye‘;teville, AR 72701

o ]
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vere’ Mg " Such other everyday Skllls as those*nvolved in child raisi.ng, g
food paration, transportation, éommunication, health ma\ntenance, d . ;
’ leis“tlm activity are. constantly.being modified.® It has beén estimated
that y# adults entering the la force today’ will undergo five to seven .
i
c

retra s in their lifetime. What |does TeseaTch tagg us about the

u‘s:t on$ of this for .Adult beha or? . .

. ) ' . .

‘ clety gs in dﬁnger‘f pecoming obgolete in other ways, which are 1ess .
visible but even more tragic. The increasing necessity for a mobile population

@ coincident w th concentited living in citdes requ1res adults to lealn new

rh

, senses of belonging, and new"ways of achieving personal

Pedty within a single lifetime. Such traditional -havegs of
stability as urches, ‘homes, schools; government, businesses, and voluntary -
organizatioff§ in constant .flux, striving continually toward greater ,
productgwit¥ an pompatability with modern living conditions. What does * .
research tell us about the fmpllcatlons of this for adplt behavior?

be ‘rkr!\r':;m

L]

: Humans arg the only creatures. on earth that use- tools 7 The ten:
‘billionth dog that ever lived cannot“dig a hole faster than ‘the f1rst‘og
But every generatlon of humans can do everythmg ‘better because of tools.
One of éhase ‘tools is thei:mputer. : However, pk'Ogram it wro&%, and -the
computer will do it wrong With great electronic accuracy Y& see, we still
have no substitute for thinkmg people. o .
| K 9 ~
" It would appear that in the area’of 11fe].ong learning, people are
begng I:o think--to ask '"why?'" New ideas amd thoughts agxe’ emergmg all
the Most researchers would agree that the important thing is to do a
_ good job with their research but it would appear equally important to see
that the research produced is translated in such a manner as to be useful to
those in the practical vorld. . . . , -
~ g .
. One of the major undertakings in- this regard was undert Q,P)' the .
v Department of Adult Education at Florida State University: ,1n :
This lias a Research to Practice Series, and the ‘purpose was ‘tefddentify,

trar te, and interpret resea;cch and info®mation relevant to 4igni ficant
pro in the field of adult basic education. ‘The authors '"took pains" to
point out that the monographs were written\primarily. with the®ractitioner, no<
the reséarcher in mind. But with a cquple of exceptions, most were.not very
practlt’wner oriented; however, 4hey probably representythe best effort -in the
field to-date’to translate research to pract1ce - These monoga'aphs included: ‘
1. .Recruitment-in Adult Ba51c Educatlon . .
\

2. Startlng Students in Adult Ba51c Educatlon
3. Decision Making in the Planning and Implementation of Instruction in
’,Adult Basi ducatlon L , ;

"4, Phy51olog1ca1 Factors in Adult Learnmg and Instructlon

. . . [4
Sy
A d L
»
:
S

5. \l‘he "Role of the Paraprofessmnal 1neA&xlt Ba51c Educatlon

- In ?ﬁlce Educatlon in Adult Ba51c Education

al

7. Fac111tat1ng~ Learnmg Thtough the Use of Supporg;re Services in Adult

Basic Educatlon S , v ‘ .
, .

o : . , ,(_r
\)‘ . o L o - . o N iy
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8. Preventing Dropouts in Adult Basig Eﬁtion'.

9. Progran Evaluation in Adult Basic E&ucat{on.

Psychologlcal Factors in Adult Learnlng ani Instruction.

- ’

written ‘to impress

) B can \you expect- fro rchers when they are employed

~" Unfortunately, most. research is conducﬂbd and research articles are
1leagues--not necessarily to b"useful ,But wh

an educat1ona1
©_ -eystem that demands this type of performance. .If.we were to '‘run". readability

a}/
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-levels on research’ articles, we ‘might_ by Surprised at what we would find. In
fact, we mlght,b X ised a¢ what we.!uou;d find ifdye weie to V' run"g ‘
: t”cles that have beeh Suppose(ny‘re»writteka . low

, ; read lity . 14

level Wor theg ‘ctitiqher

) 4 ‘

was

the B
Tes staﬂéf

s.forced upon them.

ﬂ 1

“came to' me recently and. said, "I)ve got a problem.
* much though‘ flection, I instituted a change in the organization that
teregt of the employees, but all I have encountered is

I;know that research 1nd1cates that people resist change that

+ "Why am I concerned about a11 this: when from everywhere -comes the Tre-

sounding . statément that lifelong learn1ng is the wave of the future!

I'1n

o ALL of this is find and dandy, but in plain simple terms, what “should I do?"
In 'other words, how do you take research and translate it into pract1ce

, B

tell you why! In 1958 Burton Clark published 'his. book entitled Adult
Edgeation in Transition: A Study of1&ﬂ§t1tut;ona1 Security. "In it, he

1.

2.

3

,%gnlt edugation is a part time occypation. L
Adult education\éoes not. have separate lant fac111t1es and fixed

capital. (Once c nity colleges, high schools, etc. have facilities,-’

. dlsCusse54h1s "oft quoted" concept of marginalify. He wrote:8 B

The const1tut1ona1.status of adult education is perm1551ve rather

than mandatory. (States authorize ad%lt education classes hut do
not. mandate them.) ' ’

v -

they will probably remain, The adult school has no physical roots to

_Protect -itself against: refrenchment thereﬁore, it can more, read11y
‘be dlscontinued )i . ’

»‘ ’;.

. Adult educatlon "catches thp eye' first from economy m1nded groups

(In other educational programs, the emphasis is on curtailing
facilities or salaries; in aduit e ucat1on, the .main 1ssue is on
curta111ng content and cllenteie )

~—

Adult educators have to sell the necessity of the. program to other

educators as~we11 a¥% to the public. (Organizational marginality (’:b

is the basit source of ﬁnsecur1ty ) I A o
' \ | -

_Adult education depends on state: and federaI‘ald andaggn,expect-‘ ’; B

little support from local*schoon districts. N S

S A o

After

-

[
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Examine these carefully, my friends, and decide whether adult educationh
marginality has been overcome or not. Sure we have made some progress, 7Zt
then'chew on this for awhile.9 -

. . L o Y

. With olr long awaited Bicentennial year now in its second month
and/ with the media reminding us daily of our glorious heritage, it
seéms ironic that in far too many places adult education is fighting
for its very existence during our 200th birthday as a nation. High-
lighting the irony is the fact that while NAPCAE and AEA/USA are '
planning a gala Adult Education Congress in New York City from
November 18-22 of this year, the New York City Board of Education -

- ended its 128 year tradition of providing night school for immigrants--
* by closing all ten locally funded youth and adult centers, effective

© "the first day of-February. Sustained-opposition by thousands of
concerned citizens and by various groups--including NAPCAE, whose

Executive Director attendéd a protest meeting held at the New York

Times building--failed to change the.d€cision to end adult classes.

After hearing -many points of view, almost”all in strong opposition

to-the proposéd termination of adult programs, New York: City Board

of Education President Isaiah Robinson said, '"The Board\has ‘reaffirmed .°

its earlier decision to make cuts in tax levy support for-evening and

adult education programs to meet the budget reduction requiied by
the city. Our first priority cntipues to be to avoid cuts that would
" further reduce direct instructional services to students emrolied in
regular dgy school programs." . s v

F . e

o

s

; i . .
Meanwhile across the Hudsoh River in New Jersey Governor Brendan
Byrne's proposed budget for next year calls for massive cyts in adult
education funding from the state level. In the words of a veteran
observer of the New Jerséy scene, this would constitute a ”compLeteg
wipeout of all funds for adult . education." In Washington, D.C., the '
" sombre message was much the same: adult education must again prove ,
that it is worthy of categorical support. ' - T

- . . ,
Now, all of that is directed tgqwards the public school adult education
sector; but it you have been following the news lately, I am sure that you
are beginning to become aware of the effects of California's now famous
Proposition 13, and adult education has already felt the effects in that

state, and the nationwide effect is. yet to come. .
Another example! I at¥ended the International Literacy Conference

in Washington, D.C., September 8, 1978. They had presenters "all over the

place," and do you know, there was not an adult educator among them--not. one!

Not only that, but T saw only one>.State Director there, The Executive Director

nor officers of AEA/USA and NAPCAE were not present; and I do not know

whether or not they were invitéd. No one seemed to know who did the inviting

or why those invited were chosen.: - C ' : '

. Now, this was a conference -sponsored by the White House Department of
State, Agency for Internationgl .Development, International Communications
Agency, and HEW. e ‘ :

Furthermore, USOE officials passed out a booklet entitled Publications
of the U.S. Office of Education, 1977; and on page 24, there was a page

(r-~ . . v

\4"

.
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devoted to Occupational and Adult Education. There were five Listhigs-- -

one dealt with facts about the Bureau; three with vocational education, and
» A ‘ ",‘ .

one on women in non-traditional occupations. . S
. - R . >

S

Anothér point of concern to some of us in the broad field of adult
education is what .i’s happening to the Cooperative Exténsion Sg{Vice.' Re- .
organization has$ resulted in the grouping ingo one agencyvthe{Extems on
Service, the Codperative States Research Service, thé Agricultural’ Research

Service, and the National Agricultural Libra%y.lé. This new unit 4s called

‘the Science and Education Administration (SEA)f 7P5ev;ously,.the Director of
nt.

the Extension Service reported to the Assista e¢retary for Conservation,
Research, and-Education. Now the Director repofts to'the head of SEA, ,who
then reports to-the Assistant Secretary for Comservation, Research, and -
Edqcation. So, Extension is now located gne;qptgh’lower in the hierarchy.
. s . ) . '- a'; .‘. s ‘ ) -

Furthermore, Extension no longer exists as an-entity in Washington.
In fact, Extension does not even appear in the name of the new agency. .+ -,
The vast majority (about 80-90 per.cent) of the staff of the new agency
emanated from the Agricultural Research Service--which shodld reflect
something in future happenings. Other events include: - i L

- ! : T, . P B . e
1. QSome restructuring of program units. J o

2”7 Repeated attempts to cut the‘bﬁdgb%? .

; _ ‘ . o Sy
3. The loss of Extension's privilége of acquiring Federal EXGEess propéerty.
N . 7 . o - -

4. The loss of Extension's privilege of purchasiang through GSA, f‘/
' ' . . - e L
. » . k. . . n IO #
5. Current consideration being given .to moving 4H from‘ExtenS1oq‘%o”( :
HEW or the new proposed Department of Education. TR

Caw

6. Congress now funding some 1890 institutions separately in sﬁite 6f N

all efforts to integrate. . ) .
' Last year witnessed a strong push toward eliminating the Natiofial
Advisory Council on Education. Funding for the National Advisory Council

on Continuing Education comes ‘up this year. Problems are already beginning -,

to emerge. ) o ‘ '

. A
Enough! The list goes on! We, in effect, have-an image problem. =
It appears, for example, that AEA, NAPCAE, NUEA, NACGE, and others want to
argue about who is the leader for the nation relative to the fteld of-adult-
education. I am.not sure that the nation even knows we are ari;sd!f

. The problem is complex. : But I propose that one'step toway improVing

5if'tﬁe situation is taking what research we have and decoding it to the point’

Q
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- where it is useful to the practitioner. Maybe then those.who are in positions

that affect out, welfare will better upairstand‘What we are all about and )
feel that we are doing something wort le. So colleagues, I saluté.you.
What -you are here for is a step in the right direction. -

-~

. !
dur strength in programming comes from our diversity--our ability to
delivers<diverse programs to diver;e clientele. Howeveww our strength ‘-
politigally must, come from unity. So, I leave you with this thought:llA
i 7 W . N | . L

- x
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At the banquet table of nature there are no reserved seats. .

»

" You get what you can take, and you keep what you can hold

You can't hold anything, 1f you don' t have power, and power comes
from organization. , : S

e 4 N 1

R AN
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