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I. EVALUATION OVERVIEW

A, Introduction

LaGuardia Community College, with support from a contract with the U,S., Office
of Career Education, has developed and assessed a career education model fcr two-
year colleges. From July 1, 1976 through September 30, 1977, LaGuardia designed,
or refined, and pilot-tested career educational components that included a Career
Resource Center, work experiences, career education infusion into curricula, career
simulation activities and career advisement,

The purpose of this report is to present preliminary data-based findings with
respect to the effectiveness of the various career education activities and services
implemented under.this federal contract. It is intended to offer community college
volicy-makers and practioners throuchout the countrv an insight into what LaGuardia's
faculty and staff have learnad about implementing a comprehensive career education
program,

It should be noted that LaGuardia viewed the fifte=n-month contract period as
a developmental one. Prior to the onset of the contract LaGuardia already had in
place various aspects of a career education model; however, many of those program-
matic pieces had to be modified to accomodate a more integrated effort. 1In attempting
to expand and better articulate career education programs anw. Services, considerable
staff time was devoted to program redevelopment as well as pilot-testing.

This overview section is de;igned to efficiently present the initial findings
and ensuing recommendations of the LaGuardia 1976-77 project. Detailed tables and
narratives -"ministudies"~ are included in the second, or "back-up," section. It
is hoped that this reporting format will avoid the fate of all too many evaluation
volumes =-- they gather more dust than readers.

This report should be read in tandem with LaCuardia's extensive Final Report,

which describes in detail the objectives of the project, its developmental history,
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data-based findings and recommendations,* It is in that volume that policy-makers

and practioners can find the "how-to's" of carcer education at the community college

’

level,

B, The Population

In the 1976-77 acadcmic year, LaGuardia enrolled 4540 students in credit-bearing
programs. Of this total, 3013 attended full-time and 1527 enrolled part-time, In
addition, 1247 students were enrolled in non-credit programs,

Several characteristics distinguish LaGuardia students from the average
community college population, They are gecnerally younger than the national norm,
are recent high school graduates and have fairly low secondary school averages,
Fifty-eight percent of the 1976 freshmen class were between the ages of sixteen and
eighteen, Another eighteen percent were between the ages of nineteen and twentv-one,
Almost half of this class attained a high school average below 75 percent, while
another quarter of the class had averages below 79 percent,

The population was ethnically mixed: 41 percent of the student body are White,
28 percent Black, 24 percent Hispanic, 2 percent Oriental and 5 percent other,

Most of the students' families are "blue collar,"” with a median income of
betwern $8,000 and $10,000, Parents' education averages high school or less, but
they place a high degrece of importance on their children's education,

Almost all students receive financial aid, This assistance, plus support from
parents and work internship salaries, constitute students$' major sources of income
while in college,

C. Findings

1. Career Resource Center

The Career Resource Center, an integrating component of LaGuardia's model,

has served as the locus of carcer cxploration on campus., Many of the College's

*While this volume presents data-based findings, the Final Report, per se, presents
the process-oriented findings throughout the project.
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career educational programs and services referred their clients to the CRC in
order to expand their career search through written, computer-based or verbally
transmitted information.

About 753 of the CRC users were directly referred to the facility by one or
more career educational programs. Only about 25% were "walk-in" clientele, Liberal
Arts students were more frequent CRC users than their numbers within the student
body would have indicated. Counselors and cooperative education faculty were more
frequent referral sources than were classroom faculty. The latter group accounted
for only about one referral out of ten,

Users of the CRC tended to be more intcrested in obtaining career information
for personal planning purposes than for completing required course assignments,
but about one in five u<ers were interested in using the information for both pur-
pcses, (It should be noted that required Freshmen Advisory =-- orientation = groups
and cocperative education seminars encourage their students to actively plan for
their careers and provide guidance to the students engaging in this process.)

Anonymous cuestionnaires administered to CRC clients found that better than
nine out of ten usersviewnd the CRC carecer exploration activity (i.e,, learning how
to use che facility, reading relevant infoimation, interacting with the occupational-
search computer) as either "very useful" or "somewhat useful.” This user-satisfaction
rate was consistent whether the users were referred to the CRC through their freshmen

advisory hcurs, cooperative education preparation courses or cooperative education

seminars.,

The CRC staff -- comprised of trained peer counselors, supervised by a recent
LaGuardia graduate == were sSimilarly rositively appraised by CRC users. (Sne
Pages for the complete studv of the CRC,)

2, Career Advisement

The student's initial contact with the carcer exploration process occurs in

the required Freshmen Advisory Hour. Workiug with a group of between 20 and 30
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fellow students of the same academic major, and with an advisemunt team composed
of a counselor, a coopsrative education coordinator and a faculty advisor, the
student begins to consider career and educational options. A "Student Guide to
Career Planning at LaGuardia," a career exploration workbook, was pilot tested
in the Advisory Hours.

Through anonymous evaluation forms, more than 8072 reported that their couaselor
~~ the key individual in the early carcer exploration phas2 -- had a "moderate,"
or "a great deal" of career information to present and that their working with the
counselor to choose and evaluate carecer goals was "very," or "somewhat helpful,"
In a related set of items, more than 80% of the respondants found that their guided
curriculum planning was "very helpful" or "somewhat helpful.”

It was also found that abount 203 of the freshmen did not engage in extensive

This figure
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matters of colloys survival, Dor this group, systomatic carcer cxploraticn is

postposed until they have successfully adapted to the college environment. (Sce
Pajges 20-22 for the complete study of Career Advisemant,)

3., Career Simulation

The concept of carecr similation at LaGuardia evolved into hands-on activities
in dacentralized, already existing laboratories and facilities. These exp=zriential
opportunities were desigyned to introduce carcer-undecided students to several career
arcas, stimulate their interest in acquiring further career information and aid the
students 1in further sharpening their areas of interest and ability.

Stimulation activities, called "Carcer Sanples," were developed in four areas:
Data Processing, Occupational Therapy, Child Care and Mental Health. A Freshmen

Advisory Group of Liberal Arts majors served as the subjects in the Career Sample's

pilot~test.
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Students generally found the career sampling to be an interesting eXperience,
with the activities that werc the most "hands~-on" in nature receiving the most
positive evaluations, Similarly, the greater the extent of hands-on activities
(vs. passively viewing a film or obscrving somcone eclse perform occupationally~
related tasks), the more the students reported they had learned about a given
octcupational field,

(It should be noted that in addition to the Carcer Sample approach, LaGuardia
students receive extensive Yeality-based exploratory opportunities through the
Cooperative Education pProgram, ) (See.Page23 for the complete study of Career Samples,)

4. Career Education Infusion into the Introductory Courses of All Disciplines

Corcer Educational infusion in academic courses takes a variety of forms at
LaGuardia, The Teaching-Application-Reinforcement (TAR) strategy provides students
with the opportunity to apply concepts and skills —- initially learned in the class-

~
L

room -- during their work internshins. Another infusion medality is +ho pairing o
a Freshmen Advisory Hour with an Introductorv Social Science ceuvce in Avdss 4 T
late student personal and carccr concerns to the subject matter of _he Social

Science discipline,

The TAR strategy was piloted in four arcas during the contract year, but system-

O

atically evaluated in only two o# them: Data Processing and a Philosophy course,
"Freedom: Its Relationship to Work and Leisure," (In this, the pilot-stage of TAR,

/ 1t wasthought that an evaluation of one rarcer course, and one Liberal Arts course
would provide preliminary evidence as to whether the TAR approach is a viable
infusion strategy.)

Responses to a questionnaire from students enrolled in the Data Processing TAR
coursc were compared with those of students in a traditional, i.e., non-TARred
Data Processing course, Students in the TAR mode Preceive that they learned more
about jobs available in the field, developed a greater awarcness of Data Processing

job responsibilities, and acquired a higher decgree of knowledge about training

requirements, than did their counterparts in the non-TARred course. On the other

Q ( 5]
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hand, more abstract issues, such as the need for writing skills to succeed in
Data Processing, were difficult to transmit through the TAR mode, but were still
learned more effectively than through the non-TAR format,

The experience with the Philosophy course was less positive. On the one hand,
about two-thixds of the students -- all of whom were evening session working adults
-~ found that the application of freedom issues to work and leisure was valuable,
but lower percentages felt that the course had more clearly defined their own thought
on the nature of freedom (54.6%), ox that the course had helped them to clarify
their concept of work (50%), or that the course helped them clarify the nature of
leisure (36.4%).

The one-cuarter time span of the course, and the need to devote more class
time to the concept of freedom before students were able to apply this knowledge
to everyday situations were offered as an explanation for the course’s mixed reviews,

The experimental pairing of an Introductory Social Science course with a Fresh-
men Advisory Program was designed to relate Social Science concepts to student
career exzploration and academic planning, The two components were team-taught by
& Social Science faculty memper and a Student Services counselor,

The paired courses were rated by 86,4% of the students as a help to them in
planning their futures, and 81,87 considered the research and problem solving skills
they learned as helpful to their career pursuits, The students (81.8%) particularly
like the continuous presence of their counselor in the Social Science class. The
students felt that this provided them with greater opportunities to interact with
their counselor.

5, Cooperative Education Internships

‘Three three-month work experiences are required of all full-time, day session
LaGuardia students, both career and Liberal Arts majors. The cooperative education
program is optional for the evening, working population, which may use their current

jecbs as the educational basis for credit-bearing internships.
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The cffectiveness of the cooperative education program was assessed in two
ways: employers were asked to rate LaGuardia interns and graduates (former interns)
on a number of job-attitude and performance variables, and interns were asked to
assess the extent to which the cooperative education internship seminars (designed
to guide the learning at the work place) were valuable in meeting their intended
objectives,

Thirty-four employers of the 300 who employ LaGuardia interns were interviewed
and asked to complete a questionnaire that contained 19 items designed to reflect
emplover attitudes about career educction and the company's participation in it,

A majority of these organizations' respondants did not concur with the often
heard charge that cooperative education programs result in a continual turnover of
employees, causing parsonnel problems, Nor did the employers feel that such programs

were too costly in tevms of finanacial outlay and suparvisory tims,

Emplovers ranked Latuardia graduates significantly higher than entry level
LNPLOyees 1 WOrs-Suialeu alifioulds, sSUCd as couperXativen2ss, willingness o learn
and ability to rollow 1nstructicons, ‘[hese characteristics are couwndonly included
on standard 2mplove:z rating scales,

nuaring 76-77, 773 students (180 Liberal Arts w . jors and 593 <{areer majors)
anoaymously rated their internship seminars on a number of significant factors, all
coricerned with their effectiveness in mezting their respactive intended objectives,
The three most significant results of this study were:

1. Approximately 78% of the students rated the seminars as either “"extremely"
or "very" valuable in mecting their carear edacational objectives;

2, Liberal Arts majors rcgarded the seminars as equally valuable to them as gig
the career majors;

3. Seminars taught by industrial representatives were rated equally effective
to those taught by LaGuardia's professional staff,

D. Recommendations

In its [Minal Report to the wffice of Carcer pkducation, LaGuardia has offered

more than 40 policy and programmatic recomnsandations concerning the implementation

ERIC 1!
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of career cducation at the two year college. The reader is referred to that
volume for a complete listing of LaGuardia's suggestions,

It would be useful, however, for this Evaluation Overview, to delineate those
recommendations that relate spocifically to the findings reporited here, These
suggestions are categorized by program component,

1. Carcer Resource Center

{a) The placement of a computer—assisted career information retrieval
syStem within the CRC does not necessarily provide a "higher
level” of data, but does serve to engage students who otherwise migh
might not bhe drawn to the more print-based media.

(b Staffing of the CRC with carefully selected and supervised para-
professional career planning aides, who, themselves, are recent
two-ycar college graduates, capitalizes on the counseling gains
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(¢) Userzs of the CiC must be recruited in an active outreach program;
organized, and in many cases, required courses successfully bring
students t» the CRC. To rely primarily on walke—in clientele, would
result in an underutilized facility.

2., Carcer Assessment

A carefully constructed student user guide ensures that CRC visits are
coordinated with other carcer development offerings on campus, that CRC users
are prepared in advance for CRC activities, and that CRC use and follow-up
are tailored to the carcer development needs of the users.,

3. Carecr Simulation

Carcer simulation can be accomplished economicially in existing college
laboratories or facilities; simulation =-- LaGuardia's approach is referred to

as "carcer samples" =-- is particularly snuited to the carecer-undecided student

and serves to introduce him/her to a major career cluster and stimulates further

Yy
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information search, (The Couoerative Education Internships provide a more

extensive reality-test of career options for the career-undecided student.)

4, Career Education Infusion

(a)

(b)

Through the TAR approach, a Cooperative Education program can become
an effective vehicle for reality-testing career educational concepts
taught on campus.

Through the TAR approac!., the concepts of most Liberal Arts courses
and disciplines can be perceived by the student as having applicability
to the work setting. Too often, cooperative education programs have
overlooked completely the learning potential present in the work
setting, concentrating exclusively on the job tasks. Regarding the
work setting as a "slice of life" in this manner, makes cooperative
education an extremely valuable and compatible experience for Liberal
Arts majors.

The programmatic concept of "pairing" two apparently unrelated courses
in stepwise coordination, with the teachers of each participating in
the other's classes offers potential for demonstrating the broad
applicaticn of ccurse content; pairing permits faculty to increase

their appreciation . the relevance of other disciplines.

5, Cooperative Education Internships

(a)

(b)

(c)

Cooperative Education programs have potential value for all students
(Liberal Arts and Career) for reality-testing both career choices and

the concepts- and skills learncd in the classroom.

Career-development seminars can serve to ensure that the work experience
is beiny optimally analyzed by students seeking improved career-skills

or updated car —:r information.

Employers shc :1d be attracted to participate in the Cooperative Education
Program on the basis of economic arguments; e.g., current interns, who

are trained by an organization, can immediately become effective full-

13
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time employees upon graduation,

(c) The work experience should not be utilized solely as a "job," or
"0,J.T." Other significant career eduéational objectives (e.q.,
clarifying work values, assessing the applicability of academic
concepts to the work setting, etc.) can be attained through the intern-
ship, in addition to that of practicing the technical skills of a
given occupation.

(¢) Properly oriented industrial representatives make effective career
educational instructors; apparently their motivation compensates
for their lack of formal classroom training.

E. Summary

This Evaluation Overview reported preliminary data-based findings concerning
a number of LaGuardia's career educational efforts piloted during the 1976-77
contract period,

Student ratings of the Career Resource Center, career advisement and career
simulation were consitently positive. Students enrolled in a redesigned Data
Processing Introductory course and work experience sequence viewed the infusion
attempt as a succc3sful one; on the other hand, time limitations imposced on the
career educationally infused Philosophy course made that experience less positive
in the students' eyes. Team teaching a freshmen orientation and Introduction to
Social Science course was rated positively by students who learned the relationship
between the concepts of the discipline and the personal and career concerns of
their college orientation activities. The work internship program was positively
judged by both interns and employers., The effective reality-test in the workplace
of the classroom-taught skills and concepts was seen as a prime outcome of T.aGuardia's
career education program,

This Evaluationh Overview concluded with 12 recommendations concerning the
implementation of career education that were primarily dxawn from the pilot-test

data reported herein,

[Y3
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II. SPECIFIC STUDIES CORRESPONDING 70 MAJOR CONTRACT OBJECTIVES

A, Career Resource Center

1, Introduction

LaGuardia Community College has maintained a Career Advisory Center since
the college first opened in 1971, Under its contract with the Office of Career
Education, the College sought to integrate and strengthen its career education
efforts thr- nn increased and more systematic use of an expanded Career Resource
Center, ive planning efforts by the four divisions of the College (Instric-
tion, Student Services, Cooperative Education, and Continuing Education) ensured
that students were exposed to the Career Resource Center in an organized manner,
During three phases of their college careers, initial-entry, pre-internship and the
second (of three) internship, students are oriented to the CRC and the ways in which
it can assist them in achieving their career goals, Students are encouraged to
return individually to consult with the CRC staff in working toward those goals,

On an ongoing basis, individual students and class groups visiting the CRC
are asked to complete cvaluations of the Center, Groups are asked to evaluate the
orientation prescntation made, whether it provided them with more information on
available resources - d if they planned to return to the CRC, Additional data are
sought for individual users: '"major," referral source and type of information de-
sired, Students are then asked to evaluate the extent to which they are satisfied
with the C!/.C, Sample data were taken from student responses for the month of
April, 1977,

2, Findings

a, Overall

Both group and individual user rcsponses to the CRC were strongly positive,
Groups rated most positively the orientation presentations made and an extrordinarily
high percentage of students said they planned to return to the Center, Individual

users were satisfied with the resources available, whether print- or computer-

gencrated information, or assistance from the CRC staff, themselves,
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b. Advisory lours

Advisory Hour sessions are required of all students in their first guarter of
attendance at LaGuardia. The purpose of these meetings is to orient students to
the College and to ass®st them in carcer exploration, During this p2riod, students
are required to complete the "Guide to Successful Career‘Pianning." In their
evaluation of the Center, students are asked if they were aware of its existance
and if they had used it previously. Twenty-five percent of the students said they
had been aware of the Center, but for 97% of the respondees, the Advisory Hour
orientation was their first visit to it. These data suggest that it ic
to pursue an organized effort to expose students to resources such a.

"from Day 1 on" to ensurc not only their awareness of it, but their early utiliza-
tion of it. Such a program increcases the likelihood that students will return in-
dividually: 923% of the Advisory liour students said they would return, while 8%
sald tlley wuce not sure,

VChe nigh percontag s of otudoate iadicauing chat they would roourn corrogonds
to the favorable ratings ylven tu the CRC staff orlentation presentation, wWinety-
four percent of the students rated this presentation as "very useful” or "somewhat
uscful."”

C. "goop Prep"

The CRC presentation for students preparing for their first internship was
given a similarly high rating. Ninety-nine percent of the students in "Coop Prep"
classes cited the p?csentation as "very useful" or "somewhat useful.," When asked
if the orientation prescntation made them more aware of available career and educa-
tional resources, 93% responded affirmatively. That the orientation was successful
is indicted by the fact that 91% of the Coop Prep students said they would subse-
quently return individually to the Center,

d. Cooperative Education Internship Seminars

Use of the CRC is a major componeat of the seminar taken in conjunction with

student's second internship. The saninar is designed to assist students in exploring

job opportunities within selectced carccer fields. The CRC presentation corresponding
Q
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to the soeminar theme was rated as "very useful" or "somewhat useful" by 100% of
the students. As a result of the presentation, 93% of the student's said they
were more aware of the career and education resources available at the Center, and
97% said they would definitely recturn.

e, Individual Career Resource Center Users

A profile was drawn of individual CRC users in all major areas of study at
the College. This total was then categorized into Liberal Arts majors and all
other majors. Of thc one-month sample taken of individual CRC users, Liberal Arts
majors comprised over 40% of all CRC users. One quarter of all CRC users were re-
ferred to the Center by Student Sc- ~s counselors., T EC 39 ~ategory,
34% were referred by counselors, whiic 18.3% of all other majors were similarly
referred, Cooperative Education faculty referred 29.8% of all users. Of all
Likeral Arts students, 38.6% were referred by Coop faculty as were 23.3% of all
other majors. Acadewic faculty referred tile swallest percentage of students:
10,800 wnly 2,25 cf all Zibersl arfs majors and 16,70 of all other majors were

referred by Uhe teaching staff., The cemaining students came to the CRC as walk-ins,

were referred by a friend or saw an ad for the Center.
CRC users far more frequently sought information for personal use (65.8%) than
to complete a class assignment (18.5%). However, 15,7% came for both personal and
academic reasons. The information 65.7% were seeking pertained to careers rather
than education, Nineteen percent sought both types of information and 15.2% sought
only educational information.
User satisfaction was extremely high., Over 98% of all majors indicated that
they were satisfied with the career and educational resources available at the
CRC. Of the 38 persons using the computer terminal during this period, 97.8%
felt that it was "very useful” or "somewhat useful" in providing career and educa-
tional information. The CRC staff was highly praised as well, Ninety-five percent
of the student indicated that the staff was "very helpful" and 5% said they were

"somewhat helpful."
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3. Conclusions

Organized efforts to ensure student awarcness and use of the Career Resource
Cente:: have been highly successful., <CRC orientation, built into the College's
career education programs, has proven to be a useful approach to student recruitment.
Orientation presentations, integrated with other program components and geared to
student needs at various phases of their college careers, have been an important
factor in generacing CRC use.

In addition, individual CRC uscrs arc satisfied with the Yesources, including
the staff at the Center. 1In-only onec instance, the refcrral of students by instruc-
tional faculty ha< the impl mentation of the CRC concept fallen short
anticipated goals. Howevecr, developments made possible through LaGuard: .i's OCE
contract, have enabled the Colllege to plan for better use of instructional faculty
in the career education process. As a result of the Liberal Arts Task Force
recommendations, L.A. faculty will increase their participation in student academic
advisement, Faculty will thué be in more personal contact with students than is
presently possible and will be in the position to make appropriate referrals., The
"Faculty Guide to Carcer Education" has been distributed to faculty and will be
emphasized during the College's professional development week., The "Guide" serves
as a general introduction for instructors in ways in which career education can be
infused into the classroom, Finally, the TAR model, from which introductory courses
in Z.ch of the college's major areas of study were redesigned during the current
contract year, will be implemcnted in the 1977-78 academic yecar. All faculty will
be trained in and will eventually tcach the TAR model introductory courses, which

recquire their familiarity with the CRC as a resourecc in teaching TAR assignments.
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4, Data: Results of Career Resource Center User Surveys
a., Group: Advisoxry Hours (N 2)
YES 50_
Was this your first '
visit to.the CRC? 94% 6%
YES N_O
Did you know about the
CRC prior tn group visit? 25% 75%
YES gg Not Sure
Are you row more aware of
CRC resources available? 86% 14% 8%
VERY SOMEWHAT NOT VERY NOT
How would you :valuate the USEFUL " USEFUL USEFUI USEFUL
CRC presentation? 80% 14% 6% 0%
b. Croup: Coop Prep (N=1og)
VERY SOMEWHAT NOT VERY NOT
Evaluation of USEFUL USEFUL USEFUL USEFUL
Presentation 79% 20% 1% 0%
More aware of YES NO
resources available 93% 7%
Will you return to YES No NOT SURE
CRC? 91% 0% %
c. Group: Internship Seminar (N=32)
VERY SOMEWHAT NOT VERY NOT
Evaluation of USEFUL USEFUL USEFUL USEXUL
Presentation 75% 25% 0% 0%
More aware of YES No
| _resources available 93% 7%
Will you return to YES NO NOT SURE
CRC? 97% 0% 3%

ERIC 19
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d., Group: Individual Users (N=104)
1. CRC REFERRAL, SOURCE
TOTAL LIBERAL ARTS ALL OTHER
STUDENTS STUDENTS STUDENTS
N=104 N=44 N=60
COUNSELOR 25,0 34,0 18.3
COOP FACULTY 29,8 3.6 23.3
INSTRUCTOR 10.6 2.3 16,7
WALK-IN 10,6 11.4 10,0
POSTER/AD 5.8 4,6 6.7
FRIEND 10,6 6.8 13,
SEMINAR Jo8 o0 6.7
OTHER 3.8 2e3 5.0
2, Purpos.: of CRC Visit (N=108)
TOTAL LIBERAL ARTS ALL OTHER
STUDENTS STUDENTS STUDENTS
N=108 N=48 N=60
INFORMATION FOR
PERSONAL USE 64.8 64.6 66,7
CLASS
ASSIGNMENT 18.5 18.8 18,3
BOTH PERSONAL
INFORMATION AND
CLASS ASSIGNMENT 15,7 16.6 15,0
3. Information Sought (N=105)
TOTAL LIBERAL ARTS ALL OTHER
STUDENTS STUDENTS STUDENTS
. N=105 N=48 N=57
i
CAREER 65.7 64,6 66.7
EDUCATION 15.3 16,6 14.0
CAREER & EDUCATION 19,0 18.8 19.3
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4, Evaluation of Career Information
Resource (N=87)
TOTAL LIBERAL ARTS ALL OTHER
STUDENTS STUDENTS STUDENTS
N-87 N-39 N=48
VERY USEFUL 78,2 71.8 83,3
SOMEWHAT USEFUL 20,6 25,6 16,7
NOT USEFUL 1.2 2.6 o0
coaluntion of Wby g Infuanes i
RUBHULCOs  (N=55)
TOTAL LIBERAL ARTS ALL OTHER
STUDENTS STUDENTS STUDENTS
N=55 N=25 N=30
VERY USEFUL 80,0 72,0 86,7
SOMEWHAT USEFUL 18,2 24,0 13.3
NOT USEFUL 1.8 6,0 .0
6. Evaluation of Computer Resources (N=38)
TOTAL LIBERAL ARTS ALL OTHER
STUDENTS STUDENTS STUDENTS
N=38 N=19 N=19
VERY USEIL'UL 84,2 g4,2 84,2
SOMEWHAT USEFUL 13,6 10,5 15,8
NOT USEFUL 2,2 5.3 .0
7. Evaluation of CRC Staff (N=79)
TOTAL LIBERAL ARTS ALL OTHER
STUDENTS STUDENTS STUDENTS
N=79 N=38 N=41 °
VERY HELFFUL 95,0 24,7 95,1
SOMEWHAT HELPFUL 5,0 5.3 4,9
NOT HELPFUL .0 .0 o0

oo
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5. Questionnaires Which Yielded Tabular Data

GROUP EVALUATION RESPONSE QUESTIONNAIRE

Date

Dear Friend:

e : . Ll al tii.. Luti, Your response will help us to
pr oy the best posuible presentation for future visitors to the Career Resource
Center, Thanks for your help!

Please CIRCLE the appropriate response:

1. Your "major" area:
Accounting Data Processing Liberal Arts Occupational Therapy

Business Secretarial Science Human Sexvices Educational Associate

Health Managment Other

%

. Are you here Lor: Coop fzep Advisory Hour Othox

Internship Seminar Subject Class

3., 1Is this your first visit to the CRC? YES NO

Did you know abut the CRC prior to
coming with this group? YES NO

4, How would you rate the presentation?

Very Useful Somewhat Useful Not Very Useful Not Useful At All-

5. Are you now more aware of the avallable career and education resources than
you were prior to this session? YES NO

6, Will you return to the Career Resource Center?
Yes, to complete an assignment, Yes, to research info for perconal use,

Not sure, Mo,

7. COMMENTS :



O

ERIC

Aruitoxt provided by Eic:

LAGUARDIA COMMUNITY COLLEGL
CAREER RESOURCE CENTER
EVALUATION RESPONSE

Date

Dear Friend,

Kindly take a minute to fill out this form. Your response will help u o .
possible assistance to future uysers of the Career Rescurce ‘lenter. Thoula ¢ e
Please CIRCLE the bes: r~ . nse to these cques®inns:

Srwtne © LaGuarxdix .. ....,..... Day Student 11iddle College Graduate Staff

Extended Day Student Faculty Visitor
a. "Student” major:....eeeennia.... Accounting Data Processing Human Services Ed. Assoc,
Occup. Therapy Rusiness Liberal Arts Sec. Science

Eealth Mgmt. Other

b. Number of quarters in v
attendance:....cccevvvcnenca... l 2 3 4 5 & 7 8 8+

2. Is this your first individual exposure to the C.R.C.?......,. Yes No
How did you learn about the CRC?..Counselor Coop. Paculty Walked-in Poster/Ad

Instructor Friend Seminar visit Other

3. Are you here tO0:...iieeiieennnva.. a. research information for personal use

b. comple:e class assigrment

a. If “assignment completion®,
for what class?................. advisorvy hour CCop. prep.- intermship seminar

subject class

4. What type of information
are you seeking?................. Career Educational

a. "Career Information” type:...... job descripcion
job responsibilities
employment outlook
educational requirements for job

other

b. "Career Information" resources used:

SOURCES RATING
Dictionary of Occupational Titles........ very useful somewhat useful not useful not used
Occupational Outlook Handbook............ very useful somewhat useful not useful not used
Encyclopedia of Careerse....o.v.unnun.... very useful somewhat useful not useful not used
CATALYST Series...ccreeeerneennnennene.nn. very useful somewhat useful not useful not used
Cccupational Briefs....cveiuennennnnnn.. very useful somewhat useful not useful not used
Periodicals. e e s veeeerennennnenennnnnnns very useful somewhat useful not useful pot used

General TextbooKS.e.us:vieeennenneennnnn.. very useful sorawhat useful not useful not usad

Careser FilesS...eiiiieinnrnnnnnnnnnnnnsnns very useful scmewhat useful not useful not used

tftttfttg”’ggg’g’gg’gtﬁgggggg........’ﬁ-pt ZASE TURN QU R A R AR A A AR TP AR RN PN RN ® LA 4 4 2 2 0
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OURCES

- Computer Informatimrt.......eceeeeeieecs.. very uses -

C.RiC. SEAffu.u.eeeneenennenennnnnnnn... very usefe.

TING

screwhat useful not ﬁseful nof uae&

8. -=what useful not useful not uged

- Other ' ' seecevcees. Very useful somewhat useful not useful not used
€., ‘“education information; gype;........... trai.sfer requirements
. 4 yr. schools with your desired major
2 yr. schools wifh your desired majorxr
available courses/traininé at other institutions
other B
d. "education information; resources used:
Callege catalogs..........................very useful somewhat useful not useful not used
Guide to College MajOrS....eeceeeecenenn. very useful somewhat uzeful pot useful not usged
Professional Associatiop Listings........ very useful ;omewhat useful not useful noé used
General C.R.C. education data eeeeeen.... very useful somewhat useful not useful not used
CoReCe Staff, . iceeencccacaocuosoecocnoocsns very useful somewhat useful not useful not used
Computer InformatioNe.ceccsscccccccococoes very useful somewhat useful not useful not used
Other ssveecsessces.. very useful somewhat useful not useful not used
5. 3Zave you uged the Cempucer terminal?..... Yes No
Do vou plan to use it:....:...... ..... .. Again First tine Never
COméuter information sought:
Careers......;..................... very useful somewhat useful rot useful no® used
4 Yr. C0llegeS.ceecrnncecnonnnconns very useful somewhat useful not useful not used
2 yr. cdlleqes ............... so-.0. Very useful scmewhat useful not useful not used
6. The CJR.C. gtaff 18: veevvveveenrnnannn. very helpful gsomewhat helpful not helpful not used
Will you discuss your visit to the C.R.c; with anyone?........Yes No
(e.g. Your counselor, coop. coordinator, instructor, etc.)
Will you follow-up leads, write for more information, or try Doesn't
other resources, as suggested bv C.R.C. StaffP................ Yes No Not Sure Apoly
7. The best part of the C.R.C. is:
8. The C.R.C. should improve:
9. The C.R.C. should add:
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B. Carcer Advisement User Surveys

1. Introduction

For LaGuardia students, the process of career advisement and exploration begins
in Freshmen Advisory Hours, fThese sessions introduce students to the college re-
sources available to them in planning and pursuing their curriculum and future
career goals, The "Student Guide to Career Planning at LaGuardia,” developed
during the OCE contract year, provides a vehicle for students to analyze their
skills, interests and preferred life styles in a group setting, With the assis-
tance of an advisory team, led by a Student Services counselor, students begin a
self assessment designed to help them make informed decisions on potential career
choices, The "Student Guide" is then completed in the Career Resource Center
with the assistance of the CRC staff.

Students werc asked to cvaluate the extent to which their counselox and
other members of the advisemenc Team assiscted them in career exploration and
flanping, They ratod che degree To which counselors were knowledgeable abouat
college resources as well as thelr familiarity with jobs and careers. Students
also evaluated the assistance given in choosing career goals and in education
programming,

2. Findings

An overshelmin~ majority of students were satisfied with the carecr advise-
ment they received,

Regarding jobs and careers, 88.3% of the students felt that their counselors
had a "great deal" to a "moderate" amount of information, This positive evaluation
decreased slightly with regard to assistance in choosing and evaluating career goals;
76.5% stated that their counselors were "very" to "somewhat" helpful. This lower
percentage was not unexpzcted, since a number of students emerge from the initial
career exploration process still undecided about their career gnals., A greatex pro-
portion of students, 84,7%, felt that their counselors had a "great deal" to a

"moderate” amount of information about collags resources (including referral to

E l{lC O
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career information resources), Finally, 82,6% of the students felt that their coun-
selors were 'very helpful" or "somewhat helpful" in planning their curriculum,

Many of the remaining students, rather than responding negatively to the above
questions, gave neutral answers., When asked about jobs and careers, 8,8% said
they had never discussed it with their counselors, Thirteen percent did not know
whether their couns=lors had information on college resources, In choosing and
evaluating career goals, 21,.6% said they have never discussed their choices with
their couaselors, To some extent, this represents the responses of basic skills
transitional students with whom career exploration is deemphasized in favor of
learning basic college "survival skills," The 14,.8% .of students who have never
discussed their educational program with their counselors encompass those students
who have made a firm career choice (usually in more technical or business areas)
and those students whose majors have a fairly prescribed curriculum,

3. Conclusions

The Freshmen Advisory liours, designed to assist students in their career

exploration, have been highly successful., Almost a;l students who have attended

these sessions and have sought out their counselors and other college resources

have been satisfied with the assistance given them. The percentage of students
who have not availed themsclves of these services exceeds those who were dissatis-
fied, Through the streamlining of the referral system, the hiring of more Student
Service counselors and the increased involvement of Liberal Arts faculty in the
career advisement process, the College intends to make every effort to reach

these students who have had minimal contact with the career advisement process,
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4,

1.

Data: Evaluation of Career Adviscment

Regarding jobs and careers, my counselor has:

A GREAT DEAL OF INFORMATION

; MODERATE AMOUNT OF INFORMAT1ON
HARDLY ANY INFORMATION

NEVER DISCUSSED

In helping me choosc and evaluate my career
goals, my counselor is:

VERY HELPFUL
SOMEWHAT HELPFUL
HARDLY HELPFUL AT ALL
NEVER DISCUSSED

In planning my ceducation p »gram, my -=ounselor

1S:

VERY HELPFUL
SOMEWHAT HELPFUL
HARDLY HELPFUL AT ALL
NEVER DISCUSSED

Reyarding resource pecople and offices at the
college, my counselor has:

A GREAT DEAL OF INL'ORMATION

A MODERATE AMOUNT OF INI'ORMATION
HARDLY ANY INI'ORMATION

I DON'T KNOW

{‘\J
~?

N = 1061

51.5%
36.8%
2.9%
8.8%

N = 1057

51.1%
25,4%

1.9%
21.6%

N = 1062

61.9%
20,7%

2,6%
14,.8%

N = 1079

52,5%
32,2%

2.3%
13,0%



Ce The Carecr Sample

l. Introduction

LaGuardia freshmen participated in the pilot testing of a series of one hour
career simulation modules during theSpring academic cquarter (3/77 - 6/77) Advisory
Hour sessions. The objective of these "carcer samples" was to assist students who
were undecided about their college majors and future work in their career explora-
tion, It was thought that a structured simulation activity would provide a suffi-
cient information base for students to make preliminary decisions regarding the
value of continued carser exploration in selected fields, Those who wished to
further rescarch one (or more) of the "career sample"‘fields were referred to a
variety of resources, including counselors, instructional faculty, cooperative
education coordinators and the Career Resource Center, They would ultimately test
their potential career choices on their cooperative education internships.

After each of the four carcer samples was presented, students completed an
cvaluation survey., 7They rated the degree or interest or the presentation, the
amount learned from pParticipating in the experience and its usefulness as a source
of carcer information, Turther, they were asked if they knew more about the activity
then they did before participating in it and whether they would recommend it to
other students, Finally, students were usked to describe those aspects of the
simulation module they liked most and least.

2, Findings

Generally, the evaluation results were positive, varying slightly with the
topic and the nature of the presentation., Students gave higher ratings to career
samples which recquired them to actively participate rather than passively react,
The cvaluation of one module, Data Processing, is not included in the general pre-
sentation, sirce the sample was too small, Data from the remaining three modules,

Occupational Therapy, Child Care and Mental Health, are presented in Table(s) .

O
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a, Inter:sst Level of Activity

In each career sample scssion, a representative of the field discussed the
naturc of the job and the worker skills and interests associated with it. This
was followed by student participation in a selected activity related to the field,
Students generally rated the modules as having a high degree of interest. The Child
Care presentation was rated by 84.6% of the students as "extremely" or "cquite" in-
teresting, while the Occupational Therapy simulation received a 77.8% rating and
Mental Health a 71% favorable rating in the same interest categories, The nature
of the activities in which the students participated may have contributed to the
variation in ratings, During the child care simulation, students viewed and dis-
cussed a film, but were also asked to construct children's play activities and tovs
using simple kitchen utensils and foods. The Occupational Therapy presentation re-
quired students to role play handicapped persons and therapists using various pros-
thetic devices and to construct craft objects while discussing the role of art
therapy in patient rchabilitation. The mental health module, in contrast, presented
three short films which formed the basis for a discussion of the mental health worker's
role and the kinds of clients likely to be cencountered. Based on the evaluation
data, students gave hignher interest level ratinags to those simulations which combined
general discussion with specific job related tasks.

b. BAmount Learned from the Activity

The Child Care and Occupational Therapy simulations received similar ratings
on the amount learned through participation in the activity. A "great deal" or
"quite a bit" was lecarned by 69,2% of the students from the Child Care simulation,
while 66.6% of the students gave a similar rating to the Occupational Therapy pre-
sentation, Only 39.1% gave a similarly positive rating to the Mental Health simulé-
tion. It is possible that the film and the discussions alone did not sufficiently
contribute to student feelings of having lecarned from the expericnce. Perhaps the

psychological concepts and the activities performed by the mental health worker are

too broad to be considered in a one hour simulation module,

ERIC
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Regardless of the degree to which students felt learning took place, 84,6%
said that they knew more about child carec work after having participated in the
simulation, and 94,4% agrccd that they knew more about Occupational Iherapy. ITow-
ever, only 46,1% felt that they increased their knowledge of the mental health field.

c, Helpfulness of Activity as a Source of Carcer Information

Rated by 83.3% of students as "extremely helpiul" or "quite helpful" as a
source of career information, the Occupational Therapy simulation ranked well above
Child care (61.5%) and Mental Health (47.8%). One pcssible explanation for this
» discrepancy is that the educational requirements, job tasks and career opportunities
are far more structured for Occupational Therapists than they are for Child Care
and Mental Health workers,

d, Activity Recommended for Other Students

Hust students stated that they would recommend the simulations to other otu-
dents, The Occupational Therapy moduie was recommended by 87.5% of the students
and tiee Child Care oy d4.o..  1ne remaining students were "not sure' thac tihey would
so recommend. Seventy percent of the students said they wouid recommend the Mental
llealth module, Perhaps these students thought that the Mental Health module would
be more valuable to others than it was to themselves. Twenty-five percent said
they were not sure and oniy 5% said they would not recommend the Mental Health module,

3. Conclusions

Based on the positive response given to the simulation modules, they will be
presented again in the next academic year using a larger sample of incoming freshmen
who are undccided about a major,., Each carecr sample will be carefully reviewed and
modified, bascd on fcedback from student participants. The Mental Health module,
especially, will be reconstructed to include more active participation on the part
of students. Worker skills and intcrests, educational requirements and job oppor-
tunities will be more preciscly stated, so that students will have a better under-

standing of whether such a carcer would be suitable to them.
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4, Data: The Carcer Sample (N = 13 to 24)

a, Interest Level of Activity
VERY
EXTREMELY QUITE SOMEWHAT BORING BORING
CHILD CARE
WORKER 38.4% 46,2% 15.4% 0% 0%
OCCUPATIONAL
THERAPIST 38,.9% 38,9% 22,2% 0% 0%
MENTAL HEALTH
WORKER 25,0% 46,0% 20.7% 8.2% 0%
b, Amount Learned from Activity
GREAT QUITE FAIR VERY
DEAL A BIT AMOUNT LITTLE LITTLE
CHILD CARE
WORKER 30,.8% 38.4% 30.8% 0% 0%
OCCUPATIONAL
THERAPIST 33,3% 33.3% 27.9% 5.5% 0%
MENTAL HEALTH
WORKER 17.4% 21.7% 47,.8% 8.8% 0%
c. Helpfulness of Activity as a Source
of Career Information
NOT TOO NOT
EXTREMELY QUITE SOMEWHAT HELFPFUL| HELPFUL
CHILD CARE
WORKER 23,0% 38.5% 30.8% 7.7% 0%
OCCUPATIONAL
THERAPITT 44 4% 38.9% 16.7% 0% 0%
MENTAL HEALTH
WORKER 8,.8% 39,0% 34.7% 17.4% 0%
d. Do you know more about +this career now
than you did before participating in
the activity?
YES NO NOT SURE
CHILD CARE
WORKER 84.5% 15,43 0%
OCCUPATIONAL
ITHERAPIST 94,4% % | 5.6%
MENTAL HEALTH
'WORKER 46.1% 25,0% |25,0%
e, Would you recommend this activity to

other students?

YES NO NOT SURE
CHILD ChRE
WORKER 84,.6% 0% 15.4%
OCCUPATIONAIL
THERAPIST 87.5% 0% 12.5%
MENTAL HEALTH
WORKER 70,0% 5.0% 25.0%

o
e




C. Analysis of the TAR Process in Data Processing *

1, Objectives of the TAR Model in Data Processing

The development of a "Teach-Apply--Reinforce" model began with an analysis
of the learning problems Data Processing students face on their first internship,
In general it was found that students have difficulties perceivin_: the importance
of, and learning about three major areas: the functions of the data processing
center in the larger organization; the necessity for interdisciplinary "survival
skills," such as writing and math in addition to technical skills; and an under-
standing of the world of work, its values, pressures and satisfactions, Tradition-
ally, Data Processing curricula have emphasized the technical details and rarely
focused on these broader skill areas. An attempt was made here to introduce these
concepts into the academic sequence so that students would begin their first intern=-
ship with an understanding of the broader concerns,

In addition, it was discovered that students are often unprepared for the, at
times, confusing conditions of their first D,P, internship. Their classroom and
laboratory experiences always have been presented so that "learning" seems to take
place in a structured cnvironment. The world of work does not resemble the world
~f schocl, yet ctudente have been evpected to "learn" from both experiences, Stu-
dents evidently lack an ability to observe and analyze the work situation, Apparently
the traditional curriculum emphasized facts and knowledge, but failed to stress the
process of learning,

A model was constructed to guide students in the transition from classroom to
job by building their powers of observation and analysis., The ability to observe
a situation (be it work or classroom), analyze its ramifications and report on the
outcome, is central both to education and the data processing function,

In the Data Processing sccuence, the TAR model has three course components:
Introduction to Data Processing (usually taken in the first term); Coop Prep

(taken before the first internship); and the first Seminar (taken at the same time

*Study conducted and report prepared by Professor Joan Greenbaum Cummings and
Professor Meryl Sussman.
Q 0y
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as the first internship). The curriculum 1ir each component was modified to intro-
duce the broader concepts in the classroom segments, and a Field Study Guide was
designed to focus the students' attention on the processes of observation and snalysis.
The Guide is intended to integrate the thrce course components, Starting with the
introductory course it sought to guide students in their observations of the data
processing world around them,

2, Process Design to Evaluate the TAR Model

Last Fall, when instructors began teaching the TAR sequence, they developed
a series of questionnaires for evalueting the success of the model, The forms sought
to capture the students® perceptions of the TAR process:
(1) Did the students perceive that the TAR topics had been taught?
(2) 1If they perceived that the topics were introduced, how important
did they feel these were relative to the other topics in the

course?

(3) Did they feel that the topics were useful to them in understanding

and plunning thizir Future studies and carcers?

(2) A&t what point in thec scgquonce of courses did the tcpics keccme

important to them?

Three similar questionnaires were developed to be administered at the comple-
tion of each course in the sequence. The developmental team's original list of three
broad problem arcas was sub” .vided into seven topics,

~ Jobs available in data processing
- Responsiblities of different positions in data processing.
- Training and experience required for each position
- How math, accounting and writing skills are used in data processing
~ llow and why large organizations use data processing
- The pressures and demands on workers in data processing
~ Understanding work values
The first six topics were introduced in varying degrees in the Introduction to

Data Processing course; the last topic was introduced in the Coop Prep course, All

xS
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were to be reinformced in the Seminar. Since it was not possible to evaluate

arowth in the student skills ol observation and analysis, it. was felt that the
giestionnaires woald serve to capture at least their pirceptions of the learning
outcemes,

The questionnaires were intended to pinpoint probler areas and enable the

teachers to revise the course objectives., Although the developmental team sought
to conduct only a "process" evaluation, a control group was formed in the Intro-

course. The control group was exposed to the earlier curriculum,

ductory D.P.

3. Preliminary Evaluation Findings

a., Summary
At the time of this writing the majority of students have been through the

first two courses in the sequence.* In general, the students' perceptions of the

The overshelming majority of students perceived

TAR proccss have kbeen faverakle,

UZUilie agaid, ws wobld Lo wcipoctal, studrats who wsor2 not cwpnead ko tha TAR
lntroduction to Data Processing course, nad less awarencss and interost in these

topics,

Reviewing the students' responses to both the TAR and the non-TAR pre-existing
topics, it was found that those TAR subjects which were emphasized by the instructors
were perceived as important by the students, More importantly, the questionnaire's
administration yielded information on the form's conteht.

Student fecdback cnabled the faculty to better plan curricular changes for
the coming year, and have resulted in a closer alliance between the Field Study
Surprisingly, student grades seemed to have littel rela-

Guide and student nceds.

tionship to student perceptions of the TAR process,

*A small group of studunts (9) have completed the sequence and their questionnaire
results are included below, although it is too small a group on which to base an
evaluation., The majority of the students will not complete the sequence until
Fall '77.

<o
[Ny



O

ERIC

Aruitoxt provided by Eic:

b. Analysis by TAR Topic

(1) Awareness of the different jobs available in Data Processing

One hundred percent of the students in the TAR Introduction to Data Processing
course felt that they had been exposed to this topic. Of the students in the con-
trol group 78% said that it had been considered; thus, pointing out a difference
between the traditional curriculum and the TAR modifications.,

Sixty percent of the TAR students said that an average or more than average
amount of time was spent on the topic, which resembled the instructors' perceptions
of the amount of class time devoted to this issue., Ninety percent of the students
I dicated that they found this topic very or extremely useful in planning their
future studies and careers,

The responses to the Coop Prep course were similar: 100% perceived that the
topic had been taught; 90% felt that at least an average amount of time was spent
on it; and 90% indicated that it was useful to them. The increase in the time
spent on this topic accurately reflected its emphasis in this second course in the

sequence,

(2) Awareness of the Responsibilities of the Jobs in Data
Processing

In the Introduction to Data Processing course, 70% of the TAR students recalled
that this issue nad been raised, compared to 59% of the non-TAR students. In the
Coop Prep course 100% of the students recognized that this issue was discussed.

The difference can be partly attributed to the added emphasis given this topic in
the Prep course. In addition, it seems likely that the job-responsiblities issue
was not appreciated by the students until they were further along in their D.P.
studies. /

The same split is evident when they were asked to indicute how useful 'they
felt this topic was to them. Scventy percent of the Introduction to Data Processing

students found it useful, and 1003 of the students acknowledged its usefulness in

the Coop Prep.




(3) Awarcness of the Training Required in Data Processing

Ninety percent of the TAR students in Introduction to Data Processing perceived
that this topic had been raised, compared to 54% o the non-TAR students. At the
end of the second course, again, 100% of the students perceived that the issue had
been discussed, and not surprisingly, 100% of them found that it was useful for
their planning purposes. In the first course only 70% of the students had thought

that knowledge of training requirements was useful to them.

(4) Awareness of the Keed for Math, Accounting and Writing skills

This topic posed the most difficulty for both the students and instructors,

In the first course only 40% of the students perceived that it had been taught
(with no difference betwesn the TAR and non-TAR populations). At the end of the
Coop course 723 of the students stated that the topic had been discussed. While
this ropresents a markaed improvamcnt over the £irst set of responses, it is still
far pbelow che respouses ror tile ouler topics,

+n Tag 1atio course oniy 0. 21 che students (TAR and non-TAR) rfound that the
discussion of the need for related ski’ls was at least moderately userul to them
in their future planning. After completing Coop Prep, 63% of the students perceived
its use,

From in instructional point of view, it was difficult to weave this topic into
the traditional curriculum, In addition, this infusion was complicated by the fact
that the majority of the students fear these "subjects” and had hoped that Data
Processing would not involve these skills. The students' reluctance and the in-
dtructors' diff.culties call for additional curriculum development for better

instilling an awareness of the value of these skills.

(5) How Organizations Use Data Processing

Eighty percent of the AR students in the first course perceived that this
had been discussed as opposcd to 71% of the non-TAR students. In the second course,

it was found that the percentage still involved only 80% of the students., This was
also true for the students' perceptions of the topic's use to them. In both cases 60%

L4
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of the students found that it could be useful in planning their future. The only
difference revealed was that while 707 of the students felt that at least an average
amount of time had been spent on this topic in the second course, only 50% felt
similarly about the first course.

This topic, too, requires further curriculum development, Since it is in
fact a broad issue, an attempt will be made to subdivide it into several components,
The vagueness of the concept was complicated by unclear wording on the questionnaire,

(6) Awareness of the Pressures and Demands on D,P, Workers

The introduction of this topic was particularly important because students
tend to develop a glamorous image of the field, If the staff were to be at all
successful in preparing students for the real world of work, the teachers woaiid
have to draw an accurate picture of thg realities of the D,P, field,

At the end of the first course, 503 of the TAR students perceived that this

"real" picture had been discussed, as opposed to 38% of the non-TAR students. By

}

the end of the second course in the sequence, 1l00% or the students were aware that
this topic had been infused in the course.

There was also a marked difference between the time spent on the topic during
the two courses. In the Introducticn to Data Processin course only 30% of the
studenis fellt that at least an avervage amount of time was spent on it, while.90%
of the students found that time was spent on it during the second course. 1In part,
this reflects the fact that the sccond course, by design, is more concerned wifh
this topic. However, this difference is partly attributed to the students' deepening
perceptions as they continue in their D.P. studies.

(7) Awarcness of the Different Values Toward Work

This topic was introduced in the second course. Eighty percent of the students
felt that it had been discussed, but only 49% indicated that it seemed useful to
them,

It will be interesting to sce if these results increase when the topic is rein-

troduced during the third cource (Seminar). The relatively low level of favorable

f) ~,
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responses for this topic tells us that further curriculum work is needed to sharpen
the focus of this concept.

In general, the more concetually-based topics had less recognition than the
more fact-oriented topics. For example, the discussions of jobs available in data
processing were recalled more readily than the importance of "survival" skills,
such as writing,

4, Problems and Recommendations

The questionnaire data have helped to further tailor the curriculum to student
needs. However, to obtain an overview of the success of the TAR sequence, it remains
necessary to investigate student response in greater depth.

It is interesting to note that the Association for Computing Machinery (the
largest professional association in the field), has just published a set of guide-
lines for ¢tommunity college computer program curricula. The Association now recom-
mends that students receive, in addition to the technical course material, the
following topics: an awareciness of the "programmer environment,"” including the
"orgenizational, social and psychological and economic matters;"™ and the integra-
tion of communication skills. 1In particular, the group specifies:

The graduate of the program (Associate Degree), in addition
to being skilled technically as a computer programmer, must
be able to use communications skills and related talents to
work in an organization responsibly, effectively znd produc-
tively.

It seems clear that the direction the D.P. staff have chosen is one which

is now being recommended to other institutions,
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5, Data Upon Which Analysis is Based

a, Summary by Topic

TAR STUDENTS (N =32)

QUESTION £1 QUESTION #2 QUESTION #3

Was IT HOW MUCH TIME WAS IT

TAUGHT? WAS SPENT ON IT? USEFUL?

INTRODUCTION | COOP PREP| INTRODUCTION | COOP EREP INTRODUCTION | COOP PRCP
JOBS AVAILABLE IN
DATA PROCESSING 100% (78%*):  100% 60% 90% 90% 90%
- RESPONSIBILITIES
IN DATA PROCESSING 76% (59%*%)] 1003 60% 81% 70% 100%
TRAINING ,
REQUIRED 90% (543%)  100% 80% 80% 70% 100%
MATH, ACCOUNTING,
WRITING SKILLS 40% (44%*%)] % 0% 50% 20% 63%
HOW ORGANIZATIONS USE
DATA PROCESSING 80% (713%) 8Dy 508 708 60% 60%
PRESSURE ON
WORKERS 60% (48%*)]  100% 30% 903 70% 8%
DIFFERENT VALUES
TOWARD WORK N.A 805 N.A, 60% N.A, 49%
*NON-TAR
it
D
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b, Coop Prep (N = 29)
ALL STUDENTS

QUESTION #1 QUESTION #2 QUESTION #3
.WAS TOPIC WAS ADEQUATE TIME|{ TOPIC PERCEIVED AS EX-
TAUGHT? . SPENT ON IT? TREMELY -OR VERY USEFUL
JOBS AVAILABLE IN
DATA PROCESSING ! 1003 93% 94%
ANALYZING PAST WORK
EXPERIENCE 85% 72% 65%
RESPONSIBILITIES IN
DATA PROCESSING 23% 81% 87%
TRAINING & EXPERIENCE REQUIRED :
IN DATA PROCESSING 90% 73% 82%
DIFFERENT VALUES TCOWARD WORK 80% 60% 49%
MATH, ACCOUNTING, WRITING
SKILLS 70% 423% 48%
HOW ORGANIZATIONS USE )
DATA PROCESSING 78% 62% 70%
POLICIES OF COOPERATIVE
EDUCATION 883% 84% 75%
UNDERSTANDING EMPLOYER
CONCERNS 87% 74% 70%
PRESSURES AND DEMANDS OF
DATA PROCESSING 94% 87% 81%
EXPERIENCES AVAILABLE THROUGH
COOP:RATIVE EDUCATION 933 77% 79%
INTERVIEWING TECHNIQUES 97% 94% 97
/
PROBLEMS THAT MIGHT OCCUR 97% 84% 90%
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6. DATA PROCESSING QUESTIONNAIRE: PART I

INSTRUCTIONS: The following topics are often discussed in the FIRST INTERNSHIP SEMINAR,
We would like your reaction to the usefulness of including each of these
topics in such a course, For each topic listed below, we would appreciate
your answering the 3 indicated questions by checking ( ) the appropriate
boxes,

NOTE: If the answer to Question 1 is YES, please answer Questions 2 and 3,

If the answer to Question 1 is NO, please answer Question 3.
Thank you very much,

QUESTION 1 QUESTION 2 QUESTION 3

Was the topic| Compared to the time {Regardless whether this

discusscd in | spent on other course|topic was taught, is this
the course? topics, how nuch was |topic useful to you?
devoted to this
topic?
NO SOME=| NOT
AN VERY | TIME| EXTREME+4 VERY|[WHAT jUSEFUL
AVEPAGH LIT-|AT LY USE-| USE-|USE- |AT
TOPIC YES | MO ALOT|AMOUNT | 71 |ALL | FUL FUL |rUL |ALL

A, Jobs available in D,P,

B. Understanding some of the
typical problems that might
occur in a work situation,

C. Responsibilities of differ-
ent positions in D.P,

D, Training and experience
required for each position
in D,P.

E., How Math,, Accounting, and
Writing Skills are used in
D.P.

F, How large organizations use
Data Processing,

G. Understanding the concerns
of the employer in the
business world,

H, The pressures and cdemands
on workers in D.P,

O
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DATA PROCESSING QUESTIONMAIRE: PART II

The questions below ask your opihion about how well each course helps you under-
stand the concepts of the other courses in the sequence, Please answer the questions
as carefully as possible by checking one choice,

1, Looking at your internship expericnce during the whole quarter, did you find it:

(a) Extremely satisfying
(b) Very satisfying
(c) Somewhat satisfying
(d) Not satisfying

i

Why do you feel this way?

2, Disregarding your specific job tasks on the irtexrnship, did the seminar and the
seminar assignments help you understand the topics listed in Part I of the
questionnaire?

(a) Extremely helpful
(b) Very helpful

(c) Somewhat helpful
(d) Not helpful at all

]

3. Compare your understanding of the topics listed in Part I before you went on
the intormohip od sttonded e sominar and after you completead the internchip

and the saminar. Do you fecl you now understand the topics:

(a) Better than before the
internship

(b) The same as before the
internship

(c) Less than before the
internship

|

4, Do you think INTRODUCTION TO DATA PROCESSING helped you lcarn more about the
world of work and <ata processing on your internship?

(&) Extremely helpful
(b) Very helpful

(c) Somewhat helpful
(d) Not helpful at all

il

5. Do you think that COOP PREP helped you lecarn more about the world of work and
data processing on your internship?

(a) Extremely helpful
(b) Very helpful

(c) Somewhat helpful
(d) Not helpful at all

|1
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DATA PROCESSING QUESTIONNAIRE: PART II Page 2

6. Do you think that the seminar and the seminar assignments helped you to under-
stand the world of work and data processing?

(a) Extremely helpful
(b) Very helpful

(c) Somewhat helpful
(d) Not helpful at ail

7. Do you think that the seminar helped you to understand better what was taught
during INTRODUCTION TO DATA PROCESSING and COOP PREP?

(a) Extremely helpful
(b) Very helpful

(c) Somewhat helpful
(d) Not helpful at all

i

8. In what ways did the internship and seminar help you to understand the
concepts taught in INTRODUCTION TO DATA PROCESSING and COOP PREP?

Ve How did the concepts taught Zn INTRCDUCTION TC DATA PROCESSING and CCOP FREP
help you to get more from your internship?
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DATA PROCESSING QUESTIOMNNAIRE

NAME :

DATE:

The following topics are often discussed in the INTRCDUCTION TO DATA PROCESSING COURSE.

your reation to the usefulness of including each of these topics in such a course.
below, we would appreciate your answering the 3 indicated questions by checking (

boxes,

Thank you very much,

We would like

For each topic listed
) the appropriate

the answer to Question 1
ease answer Question 2 & 3,

QUESTION 1

Was the topic dis~
cussed in the

QUESTION 2

Compared to the time spent on
other course topics, how much

4

QUESTION 3

Regardless whether this topic
was taught, is this topic use

wer to Cuestion 1 is NoO, course? was devoted to this topic? ful to you? .
wer Question 3,
N NOT
AN RVERAGE | VERY |NO TIME | EXTREMELY|VERY | SOMEWHAT {USEFUL
OPIC YES NO ALOT| AMOUNT LITTLE| AT ALL USEFUL USEFUL! USEFUL AT ALL

lable in D,P.

-ers work,

| 1itie$ of different
in D,P,

ite simple programs,

Accounting and Writing
> used in D,P,

organizations use Data

I.

er equipment is operated.

- systems (i,e,, binary)work,

res and demands on workers

of experiences available
e cooperative education

s organized on forms and

46
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E. The Adaptation of the TAR Model to Adult Students: Freedom ~ Its
Relationship to Work and Leisure

1, Introduction

Freedom: Its Relationship to Work and Leisure was pilot tested during the
Spring academic quarter in the Extended Day Division, The course carried six credits,
three of which were granted by the Division of Cooperative.Education. There were
15 additional class contact hours., Students were expected to complete both "work"
and "leisure” logs, applying the concept of freedom to each.

The course was an experiment in applying the TAR (Teaching, Application and
Reinforcement) model, normally a two quarter sequence, to a one quarter course,

The TAR-red course, Freedom and Life ExXperience, had been successfully taught to

full-time day students. The Application and Reinforcement phases of the model
occurred as students applied the concept of freedom to their internships and rein-
forced their experiences in their concurrent internship seminars, It was thought
that the modified course would provide a new TAR model that would include a combined
academic and cooperative education experience for part-time evening students.,
Students were asked to rate the degree to which they thought the concept of
freedom was applicable to work and leisure., Thev were also asked to evaluate the
extent to which they clarified their thoughts on freedom, work and leisure as a re-

" sult of the course experience, and to determine the usefulness of the logs in apply-
ing these concepts. Theylconsidered the length of the course and whether they would
recommend it to a friend,

2. Findings

The course did not achieve many of its anticipated outcomes, This was attri-
buted to the fact that all the TAR-red philosophy materials could not be introduced
in the one-quarter time span. The nature of the material was such that the "applica-
tion" and "reinforcemgnt" could not occur until almost all of the conceptual material
was learned. Originally, the additional course contact hours were thought to pro-
vide sufficient time for application and reinforcement. For the experimental

o philosophy course, this proved not to be the case,

ERIC 17
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a. Agreement on Course Objectives

0Of the respondents, 63.7% felt that the application of freedom to work was
valuable, wnile 77.3% felt its application to leisure was valuable., It is possible
that a greater number of students view leisure as "free time" and more readily see
its relationship to freedom than the relationship to work to freedom.

b. Course Length

Two questions were asked regarding time allotments for the course. The first
referred to overall length of the course. Fifty-nine percent of the students
thought it was too short, 27.3% thought the length was "just right" and 13,9% felt
it was too long. A second question was asked regarding the amount of time spent
on the application of the concept of freedom to work and leisure, An overwhelming
méjority (85.7%) thought an insufficient amount of time was alloted to application
while 14.3% felt the time spent was "just right." Suggestions were made to increasé
the amount of time spent on application ranging from an additional two weeks to ex-

panding the course to two quarters,

c. Achievement of Course Objectives

When asked if they had more clearly defined their thoughts on the nature of
freedom, 54.6% strongly agreed. Fifty percent of the class felt that course helped
them to clarify their thoughts about the nature of work., Only 36.4% felt it was
helpful in clarifying the nature of leisure. Thase percentages relate to the amount
of class time spent on each area. The major portion of the quarter was devoted to
exploring the nature of freedom. The instructor felt that it was absolutely essen-
tial that students have an understanding of the concept of freedom before applying
it to work and leisure, Consequently, a small segment of the quarter was spent on
actually applying the concept of freedom to daily activities, The use of the logs,
to assist students in organizing and analyzing their daily activities, was delayed
until the end of the quarter. As expected, students gave fairly low ratings with
regard to their usefulness: 40,93 rated the logs as useful in applying the con-

cept of freedom to work and 54.6% in application to leisure,
O
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d, Course Value to Other Students

Given the lack of sufficient time to adequately cover the course material,
it is not surprising that only 45.4% of the class would recommend the course to
other students. Of the 27.3% who would not recommend it, many annctated their ratings
with comments such as, "I would not recommend it as a one quarter course."

3. Conclusions,

Because of the nature of its content and its structure, "Freedom: Its
Relationship to Work and Leisure," is not a suitable model for a TAR-red one quarter
course. Rather than redesign the course to fit the one quarter model, it will be
expanded to two academic quarters. The first will be devoted to a self-contained
unit entitled, "Freedom."” It will be a prerequisite for a secotid-quarter elective
course that will explore the relationship of freedom to work and leisure, using
the logs as a vehicle to analyze daily experiences.

The College will continue to experiement with the one quarter modified TAR
model. Based on the experience gained from the pilot testing of the Philosophy
TAR model, a refined criterie for course selection has been developed. Future
courses must contain material that can be organized into smallér self-contained

units., Th £ the content must be such that it can be inmediately

&)
Uel

applied and reinforced before progressing to the next unit. Consequently, the
pilot testing of a modified TAR~red course, while not in itself successful, provided

useful data for the experimentation with other courses.
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Data (N = 32)
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a, Agreement on Course Objectives

AGREE NEUTRAL DISAGREE
THE APPLICATION OF THE CONCEPT
OF FREEDOM TO WORK IS VALUABLE 63.7% 22,7% 13.6%
THE APPLICATION OF THE CONCEPT
OF FREEDOM TO LEISURE IS VALUABLE| 77.3% 18.2% 4,5%

b, Course Length
TOO ‘ .

SHORT JUST RIGHT TOO .LONG
THE LENGTH OF THE COURSE WAS: 59.0% 27.3% 13.7%
THE AMOUNT OF TIME ALLOTED TO
THE APPLICATION OF THE CONCEPT
OF FREEDOM TO THW WORK/LEISURE
EXPERIENCE WAS: 85.7% 14,.3% 0%

c, Achievement of Course Objectives

AGREE NEUTRAL DISAGREE
I HAVE MORE CLEARLY DEFINED MY
THOUGHTS ON THE NATURE OF
FREEDOM 54,6% 36.4% 9.0%
I HAVE MORE CLEARLY DEFINDED MY
THOOGHTS ON THE NATURE OF WORK. 50,0% 27.3% 22.7%
I HAVE MORE CLEARLY DEFINED MY
THOUGHTS ON THE NATURE OF
LEISURE, 36.4% 45,5% 18.1%

d. The Logs Were Useful in Applying the Concept of Freedom to:

AGREE NEUTRAL DI.SAGREE
WORK EXPERIENCE 40,9% 27.3% 31.8%
LEISURE EXPERIENCE 54,6% 18,2% 27.2%
3. Course Value to Other Students
AGREE NEUTRAL DISAGREE
I WOULD RECOMMEND THIS COURSE
TO A FRIEND. 45,.4% 18.2% 36,4%
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FREEDOM: ITS RELATIONSHIP TO WORK AND LEISURE

Spring - 1977

Please circle the response that best describes your thoughts on the following
Your answers will help in the future,

I have more clearly defined my
enrolling in this course,

Strongly Agree 1 2

thoughts on the nature of freedom since

Strongly Disagree

2. I have more clearly defined my thoughts on the nature of work since
enrolling in this course.
€trongly Agree 1 2 3 4 5 Strongly Disagree

3. I have more clearly defined my thoughts on the mture of leisure since
enrolling in this course,
Strongly Agreae 1 2 3 4 5 Strongly Disagree

4, The application of the concept of freedom to work is valuable.
Strongly Agree 1 2 3 4 5 Strongly Disagree

5. The application of the concept of freedom to leisure is valuable,
Strongly Agree 1 2 3 4 5 Strongly Disagree

6. The logs were useful in applying the concept of freedom to my work
experience,
Strongly Agrece 1 2 3 4 5 Strongly Disagree

7. The logs were useful in applying the concept of freedom to my leisure
experience,
Strongly Agdree 1 2 3 4 5 Strongly Disagree

8. Another method (besides the logs) to systematically think about my work/

leisure experience would be:




LaGuardia Community College
Student Survey
Freedom/Work/Leisure
Spring/77

Page 2

9, The amount of time alloted to the application of the concept of freedom
to the work/leisure experience was:

not enough * just right too much *
*If "not enough" or "too much" =-- how much time should be alloted to
application?

10. The length of the course was:
too short* just right too long*

*If "too short" or "too long" -- how long showld course be?

11, I would recommend this course to a friend:

Strongly Agree 1 2 3 4 5 Strongly Disagree

(Please answer the following on the back of this page.)
12, The most useful part of the course was:
13. The least useful part of the course was:

14. The part of the course I would change is:

Thank you!
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F. The "Pairing"” of Courses to Infuse and Reinforce Career Education Obijectives
g J

1. Introduction

The combining of a required Liberal Arts course, Introduction to Social Science
(Iss), and the required Freshmen Advisory Hour was pilot tested during the Spring,
1977 academic quarter., The two courses sought to relate social science concepts
and skills to students; career exploration, including self-evaluation, preliminary
career decision making and college course programming,

Students were asked to rate the "pairing course" in several areas: agreement
with course objectives, achievement of course objectives and value to other students.

2. Findings

The evaluation results siiow a marked discrepancf between student agreement
with course objectives, and achievement of these objectives. While students gave
a low rating to the importance of combining the courses and did not often see the
conceptual relationship between the two, a large majority stated that they achieved
specifically stated outcome objectives.

a. Course Objectives

When asked if they thought it iwmportant to combine Introduction to Social

nce and the Adviscry liours, 5C.17 of the students agreed. Yet only 41.0% saw

P
o Cl

]

a relationship betwecen topics discussed in ISS and in the Advisory Hours. Within
the class, 50.1% said the ISS topics were presented in a more personal way in the
Advisory Hours; 59,1% thought the Advisory Hours helped them to see the relation-
ship of social science concepts to their everyday life.

b. Achieverent of Course Objectives

Ratings were far more positive for achivement of course objectives, The
paired course was rated by 86.4% of the students as helping them to think more
about planning their futures. PFuthermore, 81.8% considered the research and prob-
lem solving skills they learned in the course as being helpful in their future
planning, both at LaGuardia and after graduation.,

The availability of a counselor was also positively rated oy students; 81,8%

felt they had more opportunity to talk with their counselor because she attended

o2
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class sessions,.
The only outcome objective receiving a lower rating concerned study skills,
This may be related to the amount of time devoted to it within the course. There
was an effort to emphasize study skills through the use of course materials in
only a few class sessions, However, 61,1% of the students rated it as helpful.

¢, Value of Course to Others

The course was recommended by 77.3% of the class, Nine percent felt they
would not recommend it, while the remaining 13.6% gave a neutral response.

3. Conclusions

The pairing of Introduction to Social Science and the Freshmen Career Advisoxy
Hours has achieved many of its original objectives, However, the two courses need
to be strengthened thrmatically, to enable students to more clearly perceive the
relationship between Social Science concepts and Advisory Hour activities, The
paired course is presently being modified to more clearly demcnstrate these con-
ceptual linkages, Study skills wili also e glven ygreater emphasis chrough a more
systematic attempt to relate specific skills to course content. It should be noted
that team teaching the two courses requires considerable planning time, Sequencing
topics through ongoing curricular articulation and faculty visits to each other's
classes takes more time than some college budgets will permit. But where the

pairing is feasilble, it appears to be a promising curriculum development,

<n
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4, Data on Paired Course: Introduction to Social Science and Career
Advisory Nours (N=22)
a. Agreement on Course Objectives
AGREE NEUTRAL DISAGREE
IT IS IMPORTANT 'TO COMBINE INTRO=-
DUCTION T9 SOCIAI. SCIENCE WITH
FRESHMEN CAREER ALVISORY HOURS. 68.1% 13.7% 18.2%
TOPIC PRESENTED IN ISS WERE ALSO
DISCUSSED IN A MORE PERSONAL WAY
IN ADVISORY HOURS. 50.1% 22.,7% 27.2%
THERE IS A DEFINITE RETLATIONSHIP
BETWEEN THE TOPICS DISCUSSED IN
ISS AND IN ADVISORY HOURS. 41,.0% 18.2% 40.8%
ATTENDING ADVISORY HOUR SESSIONS
HAS HELPEN ME TO SEE THE RELATION-
SHIP OF SOCIAL SCIENCE CONCEPTS TO
MY EVERY DAY LIFE, 59.1% 22.7% 18.2%
b. Achievement of Course Objectives
AGREE NEUTRAIL DISAGREE
ISS AND ADVISORY IHOURS HAVE HELPED
ME TO THINK ABOUT PLANIIING MY
FUTURE, 86.4% 4,5% 9.1%
TIIROUCGI ISS AND ALVISCRY [ICURS I -~
LEARNED RESEARCH AND PROBLEM SOLVING
SKILLS TO IELP ME PLAN MY FUTIRI
BOTH AT LAGUARDIA AND AITER GRADUA-
TION. 81.8% 9.1% 9.1%
I HAD MORE OPPORTUNITY TO TALK TO
MY COUNSELOR, BECAUSE SIE ATTENDED
ISS. 81.8% 13.7% 4,5%
ATTENDING ISS AND ADL' [(SORY HOURS
HAS HELPED ME WITH STUDY SKILLS, 61.9% 28.6% 9.5%
c., OCohurse Value to Other Students
AGREE NEUTRAL DISAGREE
I WOULD RECOMMREND TIIIS COURSLE TO
A FRIEND, 77.3% 13.7% 4.5%
(wliy
\)1}
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G. A Study of Employer's Attitudes Toward LaGuardia's Cooperative
Educu.ion Internship Program

1. Introdu.tion

As part of a study entitled, "The Impact of a Community College Cooperative
Education Program on the Pcrlormance of [ts Graduates,"* employers were queried on
their attitudes toward LaGuardia's internship program and the performance of its
students, The pool cf approximatély 300 employcrs who hire LaGuardia interns was
winnowed to a list of 51 whose experience as C.E, employers appeared to be broad
enough to cnable them to make representative, balanced and comparative judgements
about interns as a class of employees. This list was further narrowed down by
imposing the following criteria: (1) the employer had to have participated in
the program for at least four academic quarters; (2) at least four interns must
have been placed with the agency or company; and (3) there needed to be continuity
of supecrvision or administration so that the participant's representative in the
study 0ad an adcquate perspective o has conpany's role in C.E, over a period of
time.

Twenty-nine scparate companies and agencies met these criteria and agreed to
be intcrviewed, Tive of these orxrganizations were represented by two or more de-
partments or divisions whose opcrations were o independent that, for the purposes
cf the study, they werc considered as sceparate employers. Thus a total of thirty-
four mployers participated.

Personal appointments were made with a representative of each participating
employer, who was visited by a trained interviewer. The questionnaire itsclf
contained a series of 12 (uestions put in statement form pertaining to the employer's
attitudes about cocperative education and the agency's participation in the program.
The respondent was then asked to identify groups cf individuals with whom (in
addition to Lacuardia interns) he or she was sufficicently acquainted as emplo, :es

to provide judgement about their pcrformance as a grov», The groups werc:

*Dan J. Erlich and Harry N, lleinemann, "The Impact of a Community College Coopera-
tive Education Program on the Performance of Its Graduates,' Rescarch Grant No.

Q GOO75009}7, Department of Hcalt':, Education s Welfare, Office of Education,
EE l(j Cooperative Education Branch, March, 1u77. r(\
Qb
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1. Younyg employees in entry-level, full-time, peimanent, post-training
positions, no Coop background.

2. Young employees in career training positions, no Coop background,

3. LaGuardia graduates, formerly interns in the agency, in entry-level,
full-time, post-training positions,

4, LaGuardia graduates, not formerly interns in the agency, also in entry-
level, full-time, post-training positions.

The respondent was then asked to complete a rating form which listed a number
of attributes, first for LaGuardia interns, and then also for each comparison group
identified on the list just referred to,

2, Findings

Of the 19 statements concerning Coop agreement with positions supportive of
the program occurred in 16 cases. The strongest approval came in statements dealing
with support for Coop by top management, desire to continue as a participating
employer, the value of Coop for public-relations purposes, and the value of the
interns to the company's work force; in these instances no disagreements were en-
countered. The ¢great majority of the organizations representatives did not concur
with criticisms viten leveled at Coop, namely that continual turnover of internships,
and that sucl. programs arc too costly in terms of financial outlay and pei'sonnel
time. Ilowever, respondents were about evenlv divided on the question of whether
training interns is luss costly than training reqgular employees.

An analysis of th. 34 returns showed that 79 percent of all opinions on
these items were positive. Financial organizations appear to have held somewhat
less positive attitudes than other types of employers, and there was a tendency for
larger agencies to be morc supportive than smaller ones.

mploycers were asked to rate several personnel groups on a series cf work-
related attributes. These included characteristics commonly included on employee
rating scales and often cited as the most valid indices of performance standards.
In addition to twelve "purc" attributes (cooperativeness, initiative, appearance,

maturity, etc.), there were three integrative scales dealing with overall asscss—
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ments of employees in the areas of (1) attitudes and motivations; (2) skills
and abilities; aﬁd (3) pexrformance in gencral., Since all of the rating scales
were anchored in a f-point rating system (excellent, good, fair, poor), it was
possible to construct a rating index (similar to a grade-point average) for the
responses on each attribute, based §n the ecquivalence formula: exc2llent=1l, good=2,
fair=3, poor=4, A mean rating index for the twelve attributes was also computed.

As the data reveal, LaGuardia graduates who had formerly served as interns
with their current employers achieved the highest rathings (i.e., the lowest scores)
on ecach of the twelve pure attributes, the three integrative scales, and the mean
rating scale. (The mean rating for this group, 1.56, was significantly lower
than each of the other mean ratings at a level of significance exceeding p<:.02,
as judged by t-tests.) Next in overall order were LaGuardia interns (mean rating

index of 1.83), follonwed closcly by non-Coop personnel in career training positions

I .. - - PRI, | .. - R ] e e e -t .- - el 3o -~ PRI S5 EEN
(1.02) und, lastly, ontoy-ilovel, post-training gerconnel not affilicated with a
Tonpeeratios e ducat Ton prugoem JD,UDY, ITho rean ratinge Index for interns Aiffored
from the non-Coop cntry-lovel group at & cignificance level of p€.05.) The

tendency for the twelve pure attributes to receive similarly-ranked ratings in

cach of the four groups is quite marked; cooperativeness, compliance, and willing-

ness to learn are highest-rankced in each case, while knowledge of job is the is

the lowest-ranked attribute in all instances. LaGuardia interns were awarded the
best ratings by manufacturing and education-related organizations, while legal and
finance agencies were somcwhat less positive, |

A matrix of correlation coefficients for the major variables of the employer
study is presented below., There are two noteworthy i.ndings here: (l) size of
agency is significantly related to ratings of non-Coop carcer ecmployees (but not
to ratings of LaGuardia interns) -- i.e., the larger the organization, the better
they rate these individuals; and (2) while ratings of LaGuardia graduates are
highly correlated with ratings of LaGuardia interns, attitudes of employers toward

LaGuardia interns are negatively correlated with ratings of non-Coop workers in

55




O

ERIC

Aruitoxt provided by Eic:

~52-

training (i.e., high ratings of the one are associated with low ratings of the
other). The data indicate that the various scales associated with ratings of
LaGuardia interns generally intercorrelate positively and significantly. Never-
theless, many of the scale-pairs (those for which correlation coefficients are re-
ported in Roman type face) anpear to be independent of one another (e.ge, appearance,

and cooperativeness).
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4, Data

a. Attitudes of Management Towards Cooperative Education (CE)

STATEMENT (PARAPIRASED) N AGREE DISAGREE NO OPINION

TOP MANAGMENT SUPPORTS CE 32 90.6% 0.0% 2.4%

&

PARTICIPATE IN CE TO INCREASE SIZE
OF MANPOWER RESOURCES 32 62.5% 21.9% . 15.6%

PLAN TO CONTINUE PARTICIPATING IN
CE FOR NEXT FEW YEARS 33 90.9% 0.0% 9.1%

PARTICIPATING IN CE IS GOOD PUBLIC
RELATIONS ' 33 81.8% -0,0% 18.2%

TURN-OVER OF INTERNS CREATES A
PROBLEM IN WORK CONTINUITY 33 27.3% 58.8% 12.1%

CE INTERNS ARE AN ASSET TO COMPANY
WORK FORCE 33 90.9% 0.0% 12.1%

TE GRADS ARE MORE SKILLED IN THEIR
(CAREER) WORK AREA THAN NON-CE GRADS 31 45,2% 12.9% 41.,9%

THROUGH PARTICIPATION IN CE., LEM-
PLOYER PLAYS IMPORTANT ROLE 1IN
HIGHER EDUCATION 33 63.6% 12.1% 24,2%

PARTICIPATION IN CE IS TOO COSTLY
IN FINANCIAL OUTLAY OR PERSONNEL

TIME 33 3.0% 87.9% 2.1%
SUPERVISION OF INTERNS IS VALUABLE

EXPERIENCE FOR EMPLOYEES 33 54,5% 21.2% 24.2%
PARTICIPATION IN CE HAS HELPED US

EXPAND 33 33.3% 45,5% 21.2%
INTERNS DEVELOP MORE MATURE WORK

ATTITUDES THAN NON-CE PEERS 33 57.6% 18.2% 24.,2%
PARTICIPATION IN CE REDUCES COSTS

OF MAINTAINING LARGE PERSONNEL

'ORCE 33 39.4% 45,5% 15.2%
E¥PECT CX GRADS TO MOVE UP CAREER

LADDER MORE RAPIDLY 33 51.5% 21.2% 27.3%

O v . é;(f
ERIC |
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a, Attitudes of Management Towards Cooperative Education (CE) (Cont.)

STATEMENT (PARAPHRASED) N AGREE DISAGREE NO OPINION

TRAINING INTERNS IS LESS COSTLY
THAN TRAINING REGULAR EMPLOYEES 33 39.4% 42,4% 18.2%

WE HIRE GRADS AS FULL-TIME EM-

PLOYEES WHEN POSITIONS BECOME
AVAILABLE 33 72.7% 6.1% 21.2%

INTERNS UNDERSTAND AND ACCEPT
STANDARD WORK RULES 33 87.9% 9,1% 3.0%

PARTICIPATION IN CE PROVIDES
GREATER FLEXIBILITY IN REGULAR
PERSONNEL ALLOCATION 32 68.8% 12.5% 18.8%

PARTICIPATION IN CE PROVIDES

LARGER RANGE OF SKILLS AMONG
EMPLOYEES 33 54,5% 27,.3% 18,2%

b, Management Attitudes: Summary of Fositive Responses to
Statements about Cooperative Education«

PERCENT
POSITIVE
RES PONSES N PERCENT
91 - 100 8 24.2%
Bl - 90 8 24.2%
71 - 80 8 24.2%
61 - 70 5 15.2%
51 - 60 3 9.1%
41 - 50 1 3.0%
TOTAL 33
MISSING 1 2.9
MEAN 78.9

a
For this analysis, responses of "No Opinion" were excluded, Thus,

90 percent positive responses means 90 percent of the total of "Agree"
and "Disagree" statements,

bFor computational purposes, responses of "Disagree" to statements
5 and 9, which were stated in the negative, have been indexed as
positive.

ERIC
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€. Attitudes of Management Towards Cooperative Education:
Effects of Company Typ2, Size, and Longevity as CE Participant

\

P:rcent Positive Responses

Ses-le 757100 50-74 __0-49
ot N Pct. N Pct. N  Pct.
A. Company type .
Manufacturing ° o 66.7 3 33.3 0 , 0.0
Education & related orgs. o 6 75.0 1 12.5 1 12.5
Finance 5 ) 16.7 5 83.3 0 0.0
Legal A 3 75.0 1 25.0 0 0.0
Research & related orgs. 3 2 66.7 1 33.3 0 t.0
Retailing 2 2 100.0 0 0.0 0 0.0
Health 1 0 0.0 1 100.0 0 0.0
Total 33 20 12 1
Hissinag 1
B. Total number of employees
1-250 9 6 66.7 2 22.2 1 11.1
251-500 7 4 57.1 3 42.9 0 0.0
501-1000 3 2 66.7 1 33.9 0 0.0
Over 1000 6 5 83.3 1 16.7 0 0.0
Total 25 17 7 1
Missing 9
C. Number of quarters as CE employer
1-5 4 2 50.0 2 50.0 0 0.0
6-10 16 12 75.0 3 18.8 1 6.3
Over 10 13 6 46.2 7 53.8 0 0.0
Total 33 20 12 1
Missing 1
O
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. a
d. Employers' tinys of Employees: Rating Indexes for Various Groups

Criterion Groupb
Non-Coop LaG.Grads
LaGuardia Entry Non-Coop  Former
Attribute Interns Level Training Interns
Cooperativeness 1.33 1.77 1.71 1.23
Compliance 1.60 1.96 1.79 1.50
Quality of work 1.87 2.28 2.00 1.62
Quantity of work 1.87 2.32 1.93 1.57
Willingness to learn 1.47 1.86 1.57 1.41
Initiative 2.00 2.09 1.93 1.59
Knowledge of jcb 2.10 2.36 2.29 1.73
Acceptance of rcsponsibility 2.03 2.28 1.86 1.73
Interpersonal communication 2.03 2.00 1.86 1.59
Personal maturity 2.13 2.27 2.21 1.59
Personal appearance 1.80 2.05 1.93 1.59
Attendance and punctuality 1.67 2.00 2.14 1.59
Overall attitudes and
motivation 1.73 2.14 1.71 1.46

Overall skills and abilities 1.93 2.09 2.00 1.59
Overall performance 1.90 2.14 2.00 1.68

Number of respondents 30 22 14 22

Mean® 1.83 2.1z 1.89 1.56

Standard deviation 0.31 0.61 0.42 0.33

8Indexes based on Excellent=1, Good=2, Fair=3, and Poor=4

ban fifth group, LaGuardia graduates who had not been interns, could be
rated by only two employers, and has been omitted from this table

CAverage for the twelve pure attributes (Cooperativeness...Attendance
and Punctuality)

(). ey
)




—57~

e. Performance Ratings of LaGuardia Intexns:
Effects of Company Type, Size, and CE History

Mean Rating

Sample 1-0-1.4 1.5-1.9 2.0-2.4
N N Pct N Pct. N Pct.
A. Company type
Manufacturing 9 0 0.0 6 66.7 3 33.3
Education & related orgs. 6 2 33.3 3 16.7 1 16.7
Finance 6 0 0.0 3 50.0 3 50.0
Legal . 4 0 0.0 1 25.0 3 75.0
Research & related orgs. 3 1 33.3 2 66.7 0 0.0
Retailing 2 0 0.0 2 100.0 0 0.0,
Health 0 0 0.0 0 0.0 0 0.0
Total 30 3 17 10 | -
M’L'SS'ihb' 4
B. Total number of employees
1-250 8 2 25.0 5 62.5 1 12.5
251-500 7 0 0.0 4 57.1 3 42.9
501-1000 3 0 0.0 2 66.7 1 33.3
Over 1000 6 1 16.7 3 50.0 2 33.3
Total 24 3 14 7
Miscing 10
C. Number of quarters as CE employer
1-5 3 1 33.3 0 0.0 2 66.7
6-10 14 2 14.3 10 71.4 2 14.3
Over 10 13 0 0.0 _7 53.8 _6  46.2
Total 30 3 17 10
Missing 4
D. Total number of interns
1-20 12 1 8.3 8 66.7 3 25.0
21-40 13 2 15.4 7 53.8 4 30.8
Over 40 5 0 0.0 _2  40.0 _3 _ 60.0
Total 30 3 17 10
Missing 4
E. Mean number of interns/quarter
1.0-1.9 15 1 6.7 9 60.0 5 23.3
2.0-2.9 7 2 28.6 3 42.9 2 28.6
3.0-3.9 3 0 0.0 3 100.0 0 0.0
4.0 and higher 7 0 0.0 4 57.1 3 42.9
Total 32 3 19 10
Missing 2

ce
l‘,“-‘\
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f, Correlation Coefficients for Major Variables™

Variable »

Agency characterisiics
A. Total no. employees --

B. No. non-supervisory empl. .4¢

C. No. active quarters .25
D. Total no. interns .16
E. Interns per quarter .03
F. Management attitudes ~. 16
LaGuardia Interns ratings
G. Attitudes/motivation - 10
H. Skills/abilities 04
I. Performance 01
J. Mean .08
Other groups, mean ratings
K. Non-CE, entry .08
L. Non-CE, career 60
M. LaGuardia graduates - 12

dvalues for p<.05 in italics

o=

.19
07

-.13

-.13
.23
.10

14

21
0

- 04

A1
.26
.19

.28

-.02
- 11

.23

.87

.13

.04
.07
=15

.19

.03

11

- 15

-.04

-.29

.07

. 9b

-.31

F 6 ®H I g
19 -

484 -

4280 7 -
5864 77 78 -
=260 .02 .00 .12 .15
-3 -1 =19 -.19 -.12
5982 .57 .83 .68

-

)

=02

.38

bt
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a
g, Ratings of LaGuardia Interns: Correlation Coefficients

Mtribute BB ¢ D EE G OE I J K L Ky
A. Cooperativeness --

B. Compliance B4 ==

C. Work quality 59 .48 -~

D. Work quantity 17 .15 85 --

E. Willingness to learn 3807 .45 46 -~

F. Initiative A0 .18 L¢8 52 39 --

G. Knowledqge ability 18 .18 .47 L3827 .30 -

H. Acc. of responsibility -.04 -.06 .¢0 .31 .30 6 40 -

I. Interpersonal commun, A3 140 21 39 24 40 58 -
J. Maturity A8 4E d L4 15 03 21 30 --
K. Appearance 00 .20 .86 L1550 .25 -.10 .46 14 .49 11 --

L. Attendance/punctuality .51 .3¢ .10 .07 .08 -09 .16 -.27 .14 .41 .39 --

M. Attitudes/motivation 08 508300 L85 .25 41 12 51 .36 .29 14 -

N, Skills/abiiities A5 300 68 037 .44 33 61 .83 .51 49 41 33 .48 --
0. Performance Ao W36 T8 45 48 41 59 48 60 48 36 13 a4 .77
P. MEAN RATING 055 LT L84 L6T L53 66 .50 60 .67 .48 .35 .84 .77
Walues for p<.05 in italics o n

O
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H. Comparative Analyses of Cooperative Education Internship Seminars

1. Introduction

Three internship seminars are provided to Coop students while on theixr intern-
ships. The first seminar, corresponding to the first internship is, Work Values

and Jok satisfaction. The second, corresponding to the second internship is,

The Reality of Your Career Choice., The third, corresponding to the final intern-

ship, is Independent Research: The Application of Course Work to Reality. All

students, Career and Liberal Arts majors alike, are required to take these seminars.
Seminars are taught by LaGuardia instructors and counselors, as vw:=11 as specially
recruited and oriented representatives of industry; the latter serve in this role

as adjunct professors to the college.

This study was concerned with the extent to which: (a) TLiberal Arts majors
reoived these carcer cducatlonal seminzrs as valuable, comparced tc Career majors;
and (2)  the extent to which Industrial represcntatives could effectively teach the
scninars, as comparcd to college professicnals,

At the éoncluding session of cach seminar provided throughout the 76-77 academic
year (i.e., four quarters at LaGuardia), the students-of each section were asked
to anonymously complete eQaluative questionnaires with respect to the value of their
respective seminars in attaining their intended career educational objectives.
773 students (180 Liberal .Arts majors and 593 Career majors) took part in this survey.
Each seminar was rated on a 4-point scale (Extremely, Very, Somewhat, Not) wi'h
respect to its effectiveness in effectively delivering its objectives.

2. Findings \

Table I (appearing on Page62 ) reveals the configurations of student ratings
of the three types of seminars, categorized by whether the instructor was a college

professional or an industrial represcentaive. This comparison reveals fir it that

78% of all students who took seminars during 76-77 rated them as extremely or very

helpful in meeting their intended objectives. Further, while overall seminars
taught by industrial representatives were perceived as helpful as those taught by

67
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college professicnals, the former were perceived as mere effective delivering
agents with respect to showing students "how their classroom knowledge actually
applied to the real world,”

Table II (appearing on Page 63) rcveals the configuration of student. ratings
of the three types of seminars, categcrized by whether the students were Liberal
&rts or Career majc 5. This comparison reveals that Liberal Arts and Career majors
tended to perceive their seminars similarly with respect to effectivenss, with a
slight tendency for career majors to perceive "how their classroom knowledge actually
applied to reality" (objective of third seminar) more so than Liberal Arts majors.

3. Conclusions

a. Approximatcly 787 of the students rated the seminars as either
"extremely" or "very" helpful in mecting their intendea career
educational objacti-nc,

b. Liberal Arts majors rega..ied the seminars as equally valuable
to them  as did the Career majors,

c. Seminars taught by industrial representatives were rated equally
effective to those taught by LaGuardia's professional staff, and
more 50 with rosgcoct to showing students "how their course work

actually applied to the real world."
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TABLE I

P

ANONYMCUS EVALUATIONS )¢ INTERNSHIP SEMINARS BY STUDENTS DURING 76~71,
CATEGORIZED BY WEICH SEMINAR TAKEN AND TYPE OF INSTRUCTOR

TI.UGHT BY TAUGHT BY
INDUSTRY REPRISENTATIVES LAGUARDIA'S PROFESSIONAL STAFF

EXTRENELY| VERY | SOMEWHAT| NOT | EXTREMELY VERY | SOMEWHAT| NOT

15T SFMINAR
THE RELATIONSHIP BETWEEN WORK VALUES &
JOB SATISFACTION

Q. "How helpful was the seminar in

clarifying for you what your most 28 34 24 4 74 108 26 6
important work needs actually are?" (31%) | (38%) (27%) |(4%) (39%  |(51%) | (12%) |(3%)
2D SEMINAR

THE REALITIES OF YOUR CAREER CHOICE

Q. "How helpful was the seminar in
clarifying your knowledge about ,
future opportunities within your 46 44 25 4 38 69 23 9
career field?" (39%) | (37%)] (213) |[(3%) (27%) [(50%) | (17%) | (6%)

3RD SEMINAR
INDEPEWDENT RESEARCH: THE APPLICETION
: OF COURSEWORK TO REALITY

Qe "ere you able to see how your class-
roon knowledge actually applied to 75 34 11 6 22 58 27 11
the real world?" (3% | (59| (148) (8%) (19%) | (49%)| (23%) | (9%)

-7
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TABLE 11

ANONYNOUS EVALURTIONS CF INTE::'.lP SEMINARS BY STUDENTS DURING 76~71,
CATEGCRIZED BY WHICH SEMINAR TAKEN ANG STUDENT'S MAJOR

LIBERAL ARTS MAJORS CAREER MAJORS

EXTREMELY | VERY | SOMEWHAT| NOT | EXTREMELY| VERY| SOMEWHAT| NOT

15T SEMINAR
THE RELATIONSHIP BETWEEN WORK VALUES

Qs "How helpful was the seminar in
clarifying for you what your most 22 42 14 2 77 (104 31 7
important work needs actually are? (28%) [ (53%)| (18%) |(3%) (35%) [(478) (14%) |[(3%)

JND SEMINAR
THE REALITIES OF YOUR CAREER CHOICE

O, "How helpful was the seminar in
clarifying your knowledge ahout

future opportunities within your 19 19 8 3 72 95 42 12 |
career choice?" (39%) |(3%) ] (l6%) |(6%) (33%) | (43%)| (19%) |(5%)
3RD SEMINAR

INDEPENDENT RESEARCH: THE APPLICATION
OF COURSEWORK TO REALTTY

8. "Were you able to see how your class~

room knowledge actually applied to 13 22 12 4 37 73 29 14
the real world?" (25%) | (43%)| (24%) |(8%) (25%) |(48%)| (18%) |(9%)
4
74
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I. Demographic Survey of LaGuardia Students

1, Results

In the 1976-77 academic year, LaGuardia enrolled 4540 students in credit
bearing programs, Of this total, 3013 attend full-time and 1527 are enrolled
part-time, In addition, 1247 students are enrolled in non-credit programs,

Several characteristics distinguish LaGuardia students from the average
community college population, They are generally younger than the national norm,
are recenf high school graduates and have fairly low secondary school averages,
Fifty-eight percent of the 1976 freshmen class were between the ages of sixteen
and eighteeen, Another 18 percent were between the ages of nineteen and twenty-
one, Almost half of this class reported a high school average below 75 percent,
while another quarter of the class had averages below 79 percent,

The pcpulaticn is cthnically mixed: 41 percent of the student kbody ere white,
28 percent black, 24 percent ilispanic, 2 percent Oriental and 5 percent other,

Host of Lie studonzs' Zamilles are "Dlus collar, with a median income of
between 38,0300 and 310,000, Farents' education averages hi~h <chool or less, though
they place a high degree of importance on their children's education,

Almost all students receive financial aid, This assistance plus support from

parcnts consitutes students! major source of income whj -~ in cnllege,
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2, Data
) b
Number? Percent
1. Sex
Male 445 35
Female 813 ‘65

2. Are you a veteran?
Yes 50 4
No 1186 926

3. Where do you plan to live while
attending LaGuardia Community College?

At home with parents 208 72
With relatives or family friends 52 4
Share apartment with friend 24 2
My own home or apartment 257 20
Other 16 1

4, Ever enrolled at any other college?
Yes 106 9
No 1133 al

5. Are you a citizen of the U.S.?

Yes 1205 81
No 242 19
S, In wnich of the following gecgrannic
regions were you born?
Unitcd States (incl. P.R., C.2,., cotc.) 919 73
North America (other than U.S.) 6 1
Central America 18 1
Caribbean 95 8
South America 107 )
Africa 2 0
Europe 64 5
Near and Middle East 6 1
Far East 15 1
Other 20 2

7. For how many years have you been living
in the U.,S.? (Including P.R, and dependencies)

0 -5 133 11
6 - 10 120 10
11 - 15 65 5
16 or more 937 75

8gased on 1271 survey collected from matriculating frerhmen. Items left blank
are not counted in these figures.

bRounded to necarest whole prrcent, and based only on completed items,
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With which of the following groups
do you identify?
American Indian
White/Caucasian
Black/Afro-American
Puerto Rican Born Stateside
Puerto Rican Born in P.R.
Spanish Origin Other than P.R,
Oriental
Other

How many brothers and/or sisters
do you have?

None

One

Two

Three

Four

Five or more

What is your age?

Undexr 16
16 - 18
19 - 21
22 - 25
26 - 30
Z1 - 4ae
41 - 50

51 and over

Are you the head of your householid?
Yes
No

If you are not a head of household, will
you be helping to support your family
while attending college?

No

Yes, under $500 per year

Yes, $500 - $999 per year

Yes, $1000 or more pcr yecar

Marital Status
Single
Married
Widowed
Divorced
Separated
uther

Number of children
Mone
One
Two
Three
I'our or more

Number

52
501
351

92
54
148
27
59

85
274
319
205
124
242

216
1029

789
144
54
54

1046
143

30
3z

989
77
65
39
21

Percent

22
26
16
10

= A
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83

76
14

83
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l6.

17.

18,

19,

20,
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Have you ever held a full-time job?

Yes, permanent basis
Yes, swmmer only
No

How long does it take you to get
from your residence to college?
Less than 15 minutes
Between 15 and 30 minutes
Between 30 and 45 minutes
Between 45 and 60 minutes
Over 1 hour

Have you applied (will you apply)
for financial aid from the school?
Yes
No

Undecided

What will be your main source of financial
support during the coming acadenic year?
Parent (s)
Wife oxr Husband
Job
Cooperative Education Internship
Scholarship or financial aid through
school
Repayable loan
Previsous personal earnings and savings
GI Bill, or other governmental assistance
(other than scholarship or loan)
Other

wnat is your best estimate of your lmmediate

family's total Vearly income before taxes?
Less than $4,000
$4,000 - $5,999
$6,000 - 57,999
$8,00C = $9,999
$10,000 - $14,999
$15,000 - $19,999
$20,000 or more

What were you doing just bhefore entering
this college? (Exclude summer activities)
Attending high school and working
Attedning high school
"lorking (on a full- or part-time job)
Looking for work
In the U.S. Armed Services
Attending another college
Attending a trade school
Other

Number

393
386
472

36
369
354
319
175

1056
90
94

432
39
220
51

380

15

44
49

174
194
132
179
263
144

63

205
437
347
146

16
10
88

Percent

31
31
38

29
28
26
14

~

15
17
12
16
23
13

16
35
28

N
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Number Percent
21, what did you enjoy most about your
high school experience?
Courses 598 49
Teachers 94 8
Friends and social life 338 27
Extra-curricular activities (clubs, etc,) 48 4
Sports and athleti¢s 92 8
None of these 64 5
22. What are you most looking forxrward
to in your college experience?
Courses 1004 81
Teachers 25 2
Friers and social life . 102 8
Extra-curricular activities (clubs, etc.) 26 2
Sports and athletics 23 2
None of these 55 5
23, Whic® f the following was most
Iﬁﬁgxtént in your decision to go
to college?
Did no know what else to do 20 2
Learn a trade or prepare for a
rrofessional carszer 1109 88
Could not find a satisfactory job 57 5
To satisfy parents, etc, 12 1
Other ‘ 56 5
24, Primary reasons for selecting LaGuardia
Location of College 197 18
Grade average too low to gain entrance
to first choice school 165 15"
Parencs urged you to attend 12 1
Curriculum offering at College 297 27
Cooperative Education or work/study
program 329 30
High school guidance counselor advised
you to attend this College 33 3
Reputation of College 44 4
Friends were going to attend 8 1
25, Secondary reasons for selecting LaGuardia
Location of College 264 23
Grade average too low to gain entrance
to first choice school 61 5
Parents urged ycu to attend 121 11
Curriculum offering of College 219 19
Cooperative Education or woik/study
program 254 22
High school guidance counselor advised
you to attend this College 74 7
Reputation of College 106 9
Friends were going to attend 31 3




Number Percent
26, Primary language spoken at home
English 765 70
Spanish 229 21
Italian 17 2
Greek 20 2
French 10 1
Slavic 17 2
Oriental 20 2
Semitic 3 0]
German 5 1
Other 13 1
27. Student's prrimary language
English 843 82
Spanish 132 13
Italian 14 1
Greek 8 1
French 12 1
Slavic 3 0]
Oriental 7 1
Semitic 3 0
German 1 0
Other 6 1
28. LaGuardia first choice?
Yes 727 66
No 345 3L
Does not apply 29 3
30, Parents' feeling about major field?
They strongly approve 705 65
They mildly approve 126 12
Thev are indiffcrent 46 4
‘They disapprove of my cnoice somewhat 10 1
They strongly disapprove 1 0
They are not aware of my present
thinking on this matter 50 5
Does not apply 149 14
30. Most influential in your choice of major
Father 99 9
Mother 179 17
Other adult acquaintance(s) 269 26
Elementary School teaciicxr(s) or principal 13 1
Hiyh school tecacher(s) 160 15
High school counselor, dean or principal 79 3
College tecacher (s) 9 1
College counselor, dcan or other non-
tecacher 33
Closec friend(s) 111 11
lHave not chosen a major field (curriculum) 96 9

S
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Number Percent
31, Primary requirement for job or profession
Opportunity to use my special talents 318 30
Prospects for a high income 174 16
Freedom to be creative and original 53 5
Opportunity to work with people rather
than with things 143 13
opportunity to be helpful to others and/or
useful to society in . :nexral 263 25
Stable, secure future 57 6
Getting along with co-workers 16 2
Relative freedom from supervision by others 16 2
Work free of high pressure 23 2
32, Secondary requirement for job or profession
Opportunity to use my special talents 147 15
Prospects for a high income 247 24
Freedom to be creative and original 70 7
Opportunity to work with people rather
than with things 140 14
Oopportun’ty to be helpful to others and/or
useful to society in general 163 16
Stable, secure future ' 98 10
Getting along with co-workers 72 7
Relative freedom from supervision by others 40 4
Work free of high pressure 38 4
33. importance or education to parents
Not very important 54 5
Fairly important 178 16
Quite important 311 29
Extremely important 387 35
Does not apply 162 15
34, locther's education
Grade school 175 16
Some high (sccondary) school 235 22
Finished high school 372 35
Business or trade school 50 5
Some college 49 5
Finished a 2-year collcge 21 2
Finished a 4-year college 37 3
Attended graduate school 16 2
Do not xXnow 120 11
35, Father's education
Grade school 165 ' 16
Some high (secondary) school 185 18
Finished high school 312 30
Business or trade school 64 6
Some college 63 6
Finished a 2-year college 22 2
Finished a 4-year college 57 6
Attended graduate school 27 3
Do not knhow 149 14
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36.

37.

38.

39.

40.
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Number
Mother's line of work
Unskilled worker, laborer 118
Semi-skilled worker (machine operator, etc.) 134
Service worker (policeman, barber, military) 31
Skilled worker or craftsman (carpenter,
electrician, plumber, etc.) 19
Salesman, bookkeeper, office worker, etc. 134
Owner, manager, or executive of a small business 15
Owner, manager, or executive of a large business
or organization 13
Profession requiring a college or advanced
degree (teacher, engincer, doctor) 44
Homemaker 286
Does not apply 205
Father's line of work
Unskilled worker, laborer 198
Semi-skilled worker (machine operator, etc.) 200
Service worker (policeman, barber, military) 144
Skilled worker or craftsman (carpenter,
electrician, plumber, etc.) 163
Salesman, bookkeeper, office worker, etc. 79
Owner, manager, or executive of a small business 74
owner, manager, Or executive of a large business
or oryanization 31
Profession recquiring a college or advanced
digres rheacnery, wnyiscer, Jovhow) . 27
Homemaker 4
Dues aob upply hRe
Career in arca of curriculum?
Yes - 786
N:> 45
Undecided 250
Future plans
A life of a secrvice worker (civil service,
human services, military, ctc.) 145
An academic life (teaching, research) 103
A business life (sales, bookkeeper, manager) 423
A professional life (doc™'r, lawyer, enginecr) 137
A life of a trained technician or craftsman 46
A life centering upon some aspect of creative
art 143
Other 53
Mot sufficient thought to this matter to say 153
Continue education after graduation from LaGuardia?
~Yes 519
No 81
Undecided 500

Percent

29
21

18
18
13

73

23

12

34
11

-
L

1’.)

47

45



