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procedures utilized included: self-report questionnaires; :
bicqraphical forms; tests of aptitude and krncwledge; school grades;
structured interviews: measure of values, attitudes, and perscnality
charact eristics; and letters of refererce. Appended tc this report
are the instruments used for the survey. (JD)
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MME%EIDNWIDE SURVEY OF PRACTICES IN SELLCTION AND RETENTTION
OF TEACHER EDJCATION CAUDIDATES
In the 1977=7. - '« .emic year, a research project wng undertaken with
its primary purpose ovui ;{ to provide a descriptive swmmary of the status
of selection and retention prorcdures in teacher education programs
nationwide. A random sample of 354 schools wag urrived at by selection

of every fif'th school listed in *he Protsecondary Fducation, HEducrticn

Directory, Collepes and Universities. 5Survey questionnaires were sent

to the Dean of the School ot Education of each f these 354 schools;
200 sch@oig responded to the questionnaira. |
The survey questionnaire was directed at four points at which decisions
regarding selection and retention are traditionally made: admigrion to
the teacher education program, retention in the teacher e ucativl program,

graduation from the program, and certificgticn or licrusure tn teuch.

Questions included were directed at ascertaining which criteris, c¢1l,ussed
and cited in related research and literature as appropriat:z tn screwvring

and making retention decisions in respect to admission ai.d atte % on

decision maxing.

Two hundred schools responded to the questionnaire. The resulting

descriptive statistical summary of what criteria universities and colleges,

retention decisions should provide teacher education institutions with

an insightful means for comparison and self-evaluation of their teacher

education admission and retention decisions. Schools must arrive at de-

cisions regarding the purposes of selection and retention in teacher



education and then mus® set up appropriate criteri at the four points

of decislon makirng. If teacher cducation {nmtitutions do not do ithis

—

a

[

now 1t will nost likely be done ior *“hem in the near future. Peru

]

of this researcnh dutn is therefore recommen-ed as a viuble starving

point; it can provide a fram-werk for summative evaluation of a given

teachar education preogram's admission and retention procedures.
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INTRODUCTION

During the 1977?78 academlc year, the following research project was
undertaken; its primary purpose being to provide a summative framework
for the formative evaluation of institutional practices in respect to
selection and retention of teacher education candidates. A review of
related research, although providing information with respect to possible
methods of selection and retention, did not provide a descriptive Synapsis
of what institutions, generslly, are doing in regard to teac%er aducation
selection and retention. A national survey of practices of selection
and retention of teacher education candidates was therefore initiated
and carried out. The survey of national practices in teacher education
selection aﬁd retention was designed to provide descriptive data.
Utilizing information gleaned from a review of the literature and
solicited from specific institutions and organizations, a survey instrument
was designed. (See Appendix A) The developed instrument was employed
to survey current teacher education selection and retention practices and

procedures in the schools making up the research population,



REVIEW OF THE LITERATURE

In March of 1975 the National Conference on Studies in Teaching

published a bulletin concerned with Recruitment, Selection, and Retention.

.ais bulletin whicH in essence stated the problem and the need for research
was prefaced with remarks directed af the nature of the employment situation
previously and now: "For some thirty years prior to 1970, school districts
recruited and selected teachers in a sellers' market". . . ". . .teacher
educators and employers can nﬁw be more Sélectife in admitting teacher

n-l N ID

trainees and teachers into training opportunities and employment.
reference %o the state of recruitment and selection, this report states:
"Selecting entrants into teacher education or into teaching jobs is now
only occasionally a rational process; more often it 1s non-systematic or
hapha;ardg"g The critical points of selection and retentian vere delineated
by this monograph to be: at the point of admission o" a perscn To a
tégéher education program, as decisions are made about retenti@n.@f a
person in a program, at the cusp of graduation, at the certification or
licensure stage, and the juncture of hiring to fill a teaching vacancy.
Admission to teacher education, as depicted in the literature, is a
process of utilizing rating scales, interviews,fietters of recommendation,

i
i

grade points and class ranks, standardized test scores, work and

activities histories, personality tests, and biographical sketches.

Measures of selection, according to the 1977 report of Selective Admissions

i

. in Higher Education, fall into four general categories: Administrative
and educational prerequisites, traditional indicators of academic competence,

personal qualities, and background characteristics.3 Background characteristics

4

have been at the forefront in recent years due to "affirmative action" criteria.
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Admission standards have been historilcally most rigidly employed in the
decision making procesé-as‘ta who is to be selected for admission into

ential

L]

medical and legal training programs. The Bakke case has as its es
issue whether and under what circumstances, race can be utilized as a

criteria for electing individuals for admission to any educational

"There are also far-reaching implicatians with respect to the general
conduct of college admissions; for example, what types of selection
measures can be used, what procdedures are necessary to insure equity,
and on what grounds is the process validated aﬁd ,justifiad?"h

Decisions as to whether to retein a person in a teacher training '
progran and/or to graduate individuals from a teacher education program
have as their bottom line the assessment of whether that individual
possesses the campeteﬁcies required to effectively teach someone else.
Competency-based teacher education programs have resulted from literal
acceptance of this bottom line. The state of New York mandated that by
September 1, 1973 all new teacher training programs were to be competency
and field centered; Texas ruled that competency-based programs were the

nly certification route acceptable. According to Mary Bear, 1975, thirty-

o

two @therlszates were encouraging competency-based programs as being an
innovative alternative to traditioﬂal teacher trainiﬂggs Competency-based
education assumes that it is known Just what competencie:s an individual
must possess if he/she is to teach another individual and that these
competencies can be assessed. The Far West Laboratory for Educational
Research and Development undertaking development of an assessment system

for competency uased educution coneluded that "there seems to be no commonly

ERIC - | ' 9
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accepted approach to developing competence assessment instruments; in-
fact, there 1s not even &ﬁy commonly accepted definition of 'Eampeteﬂce'i"é

Certific&tian'is traditionally a state level concern. In the state
of Illinois, the state gives approval to certain University or College
teacher training programs and these schools are then allowed to provide
individuals completing thelr approved programs with cards of entitlement.
These cards qualify the receiving individual for state certification in
the areas for which they have comvnleted the approved program. The state
of South Carolina requires that in addition to c@mplétiéﬁ of an approved
program, candidates for teacher cértificati@n in their state must mass a
state developed tgaehiﬁg screeaing test. The right of the state to do
this was upheld by a January 1978 United States Supreme Court decision.
On the heels of Flcrid% legislation rejuiring the testing of public school
students' reading and writing competencies, & bill was introduced in the
Florida House of Representatives in January of 1978 to require testing
teachers for competency e?ery five years starting in 1979. In February
of 1978, Missouri State Commissioner of Education, Arthur Mallory, proposed
that teachers certified to teach in Missouri be required to have a grade
point average of 2.5 on the bopoint grade scale.

A study by Michael E. Hickey, University of Washington, conducted
under ihe auspices of the United States Office of Education, ex;mined the

(

behaviors of school administrators at the Juncture of selection of teachers
to teach in their respective school systems. Hickey found-that the extent
to which administrators utilized available information on an applicant
. or the extent to which the administrator sought out additional information
vdepénaed onn the cost and risk involved in-the decisiaﬂ. If using or seeking
information did not inerease cost, it was used and/or the greater thE;FiSk,

the more information that was used or s&ught.T The National Conference on

fRIC 10
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Studies in Teaching pointed out that since teacher selection is a8 two-

[ ]

stage process with second stage being hiring, that hiring can be divorced
from the first ‘“uge of admission to a teacher educution progran.

"This two stage procedure creates many problems since

8 measure of the ultimate criterion of Job success cannot

be readily ascertaoined for individuals entering a training

program. New teachers do not enter the seme school syst: n,

and teaching conditions and attributez differ widely from

one school district to ancther. Furthermore, questions of

supply and demand enter *the picture. For a number of reasons,

insuring an adequate supply of potential teachers at the

coliege level does not necegsarily mean that demand can be

met appropriately in each and every school. Foremost 1s

the fact that hiring is not centralized across districts or

regions. Evin if there were central staffing in the state

or region, individual preferences {of the diverse systems

or hiring officials) would create imbalance between supply

and demand." oo

Hiring is a very subjective process. It is frequently based on what
the hiring official views as a better teacher or ways to provide improved
learning. These views may not necessarily be the same as those held by

the designers of the teacher education programs as they endeavor to produce

better teachers who are able to provide improved learning.

11
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SURVEY DESTGN AND PROCEDURES

The research problem was that of ascertaining what criteria univer-
a.ties and colleges, nationwide, are utilizing to make selection and
retention decisions. A survey questionnaire and & research population
were ccnsequently of essence,

Inquiries o the National Institute ol cducation analﬂexus,;aﬁ
educational information network, revealed that there were no jertinent,
previously developed, survey lnstruments appropriate.to determining
selectianvand rgtenf;@n procedures. The éurvey of related research and
literature hence provided the fabric for development of the survey
questionnaire. Four points at which decisions regarding selection and
ratenﬁi@n are traditionally mede were apparent: Admission to the teacher
education progranm, retention in the teacher education program, graduation
from the program, and certification or licensure to teach. Instruments
and procedures utilized included: Self-report questionnaires; biographical
forms, tests of aptitude and knowledge; school grades; structured inter-
views; measures of values, attitudes, and pengnality characteristics;
and letters of reference. R »

The population was to be nationwide in composition. The group was to

be a random sample. The Postsecondary Education, Education Directory,

Colleges and Universities, published under the direction of the Naticnal

Center for Education Statistics, was the medium for population determination.
The random sample was arrived at by selecting every fifth school listed
in the directory. The schools are listed by states so the resulting sub-

group was representative of schools from each of the states and territories

12



a group equivalent to five percent of tig

., . o " : i
wide was formed. As a point of progedure tp insure that the schools

-

foeiea a four yéaf program, if the fifth:sghéél was not &en§t§d as a four
year instiﬁﬁtién, it was deleted and égééﬁéxt noted four yegr?échoa; was
included in the subgroup. The iiréetéry-listei i,th fourfyéarrinstitﬁﬁiagsi
the population numbered 35hi . .

-Thé survey questionnaire was mailed out, with SE;;;E@&T%EEE& return
envelapégg and a c@vér 1ette£ (See Appéﬁdix E), to tﬁé population of 35k
institutions on December 1, 1977. Each questionnaire was directed to the
raspective iéans of the schools of educatipﬁ. Each questionnaire was
'givEﬁ a code number to enable survey regglté‘to be senﬁ to schools réquasts
ing that information. The survey questignnairés‘returned subsequently
were to be analyzed as a total population; théfeﬁy, providing iﬂférmatiaﬂ

as to teacher education selection and retention procedures nationwide.

T
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Three hundred fifty four questionnaires were mailed and two hundred
were returned. This represents a 56\§ér62ﬁt return., ‘The descriptive. /
analysis 1s based on the data aécumu%ated by fabulating what the entire .
réépanding pgpulétioﬁ of- two hundred schools indicated they were doing
’regardiquSEiecpian and rete@tiaﬁ of persons in their teacher education

p?ggramsi

!

Perusal of the composite data of what the 200 universities and céileges
nationwide are doing in selection and retention of teacher education candi-

dates at the four diverse points of decision making prgvidesgiescfiptive

.knowledge. The Statistical Package for the Social Sciences computer
i . ' : ’
analysis provided item analysis of responses, absolute frequency, relative’

freguency, adjusted frequency, and cumulative frequency. The adjusted

frequéﬁcies will be discussed, unless otherwise noted.

A!

ﬁﬁgjggggg_Epiﬁgggpggﬁﬁgygﬁzﬁgp;_Egzjgpg;ggi!iﬁg;g;ingzgaDgﬁg

In respect to "Admission to Teacher Education," Part A of the
survey quéstiannaire, the rezpandiﬁg pgpulaticn éémpésité data provides
oy ,
information asrta‘ﬁow unive:sities”ana calieges nationwide are determining
who will be admitted to théir teacher education programs. Of the 200

schools, 93.5 percent responded that their schools had a progranm of

admission to teacher education. The 6.5 percent which said their schools

Part D,
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Quota System ' : .

A qugta system was employed in only 4.3 percent—of the 93.5

-
M

percent .of schools which had a program of admissiofi to teacher

education. The imposed quota.in T5 percent of the institutions

using a quota system was a result of determining "a number of
students based én number of staff members."
Grade Point Average

The students' g;ade point average was utilized by 96.8 percent
of £he institutions with a program of admiésian to teacher edu@atigﬂ;
The gfadé point average is used in EDmBination with atherrcfiterian

in 94.L percent of the 96.8 percent of the total responding popu-

#

lation. Only 5.6 percent of the schools used grade point as the

" sole criterion for admission to the teacher education program. A

grade point average of 2.0-2.15 was required by 41.2 percent of the

96.8 percent;. a 2.2-2.45 grade point was_mandéted by 38.8 percent.

The grade point.in 87.6 percent of the schools réflectéd "overall
university g:ade point éverage." In the case of transfer stuaents,
the grade poinﬁ‘average was a composite of all college level

work in 68.2 percént of the schools whieh utilized gfade ﬁ@int

average as a criterion for admission to the teacher education

. progran,

Entrance Point Criteria

The largest percentage of schools, 27,3, considef students
eligible for admission to the teacher education ﬁrégram upon con-
pletion D% the hours equivalent to two years' full-time warkf
More than two years' work is required by only 10.8 percent of the

institutions; less than two years' full-time work is required in

61.9 percent.



~Language prqficiency is consTdered ig'the @Ficsicn making
process of aamissicﬁ to teacher education in T7.5 percent of the
QBiﬁzpereent”af-ﬁhé schools. Sﬁécessful completion of an English
compositich course (success beingzaenatgd by a grade of "C" or
pettér) was Fhé methéd'utiiized by the gréétest majority of respond-
ers, T5 percent, to ascertaln language proficiency. Other methods
used by more than 50 percent of the group were: Froficiency test
of11~itt§n.1anguage skill usage, T72.5; successful caﬁpleﬁian of
Speech Cgmmﬁnicéti@n course, success being denoted by a passing
grade, 51.5; and successful completion of Speech Communication
course (success being denoted by a grade of "C" or better), 59.4,
L, Aidiﬁional Criteria . |

Speech,rhearingg and health were adﬂiticnai factors considered
for admission to teacher education. Speech ané hearing in Th
percent of the schools and heaifhiin 68.6 percent.

Interviews were utilized as an admission criterion by 53.8
percenﬁ of the institutions. Inﬁerviews were used in combination
with other criteria by 100 percent of the 53.8 respondérsg
Respon~ibility for interview was given to a group of faculty
members feﬁresentinénéli spectrums of teacher education programs
offered within the ﬁniversity by 32.9 perQEEf'af,thg'instituﬁianS;
The "Counseling and Testing Service" was given thé\intETView

i

responsibility in 25.9 percent;'a group of faculty members from

the student's pre-specified major department had ﬂge responsibility
in 2L.7 percent of the 53.8 percent using interviews. A consensus
of cp?nigns of those interviewing was used following the interviEW
by 80.2 versus only 27.4 percent who utilized a rating sheet to

arrive at a consensus recommendation.,




O

ERIC

Aruitoxt provided by Eic:

A standardized test score was émpl@yed as a criterion for
admissi@n to tea:ﬂer education by 23.1 perceént of the schools
nationwide. Of these 23.1 percent, 97.6 used the test in combina-
tion with other criteria and 2.4 percent utilized the test as a
possible substitute or option for other criteria. The‘ACT Was
ezployed at 66.7 percent of the 23.1 percent using a standardized
test; the SAT wus used by 46,8 percent; Minnesota Teéeher Attitude

Inventory. 21.4 percent; and Sequential Tests of Educational

Frogress, 8.3 percent. Use of a specific standardized test score

w03 required by étate mandate in only 15.9 percent of the 23.1
percent of the schools using a standardized test.
Measures of Values and Personality "

Measures of values and pers@nglity characteristics were relied
upon in combination with other criteria byILBiT:pefcent éf the
responders. Measures emplcyed by these schocls included: a
structured interview by 55.7 percent of the U43.7 percent; a
standardized test by 2L.l percent; and a test developed within a
given university by 2.0 percent,

Self-reports, Autoblographical Forms, or Bilographical Forms

Jf the responders wvho had a program of admission to teacher
education, 52.2 percent utilized self-report questionnaires,
autobiographical forms, and/or biographical forms in the decision
making process. 3Self-report questionnaires were used by 63

percent and biographical forms weré employed by TC.9 percent.

Letters of Reference

Letters of reference, were relied unon as pre-selection data

prior to admission of a candidate to teacher education by 41.8

m_J
b
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percent of the institutions. Of these L41.8 percent, 68.5 percent
required two-three letters; 17.8 percent required one letter; and

13.7 percent required four-five letters.

Retention in Teacher Education Program, Nationwide: Descriptive Data

In regard to "Teacher Education: Retention in Program," Part B

of the survey questionraire, the responding population comnosite data

are deciding who will be allowed to continug in their teacher education
programs. Of the 200 schools, 93.5 percent of the nationwide populatien

responnded to the questions concariing retention in the teacher educatior

-progran, .

1. _Grade Point
In"making retention decisiéns, maintenance of a given grade point

entered in for students in teacher education programs at 91.5
percent of the 93.5 percent responding institutions. Grade point
average was the sole criterion in 8.2 percent of the schools,
vhereas 91.8 pergentiaf the schools used grade point average in
combination with other criteria. Assuming a 4.00 scale, 39.6
percent reguired maintenﬁﬁee of the grade point to bé no lower than
2.0-2.15; 39.6 percent required it to fall in the range of E!EaEiLS.
16.2 percent, 2.2-2,70; 1.9 percent, 2.75-2.99; and 3.0 or bettef'
asked by 2.6 percent. This grade point was that of overall
university work for 80.6 percent. Students' major area of study
grade points were viewed by 9.2 percent and 10.2 percent looked

at course work within students' teacher education progranm.

N

Competency Criteria

(1]

Of the schools responding who had a teacher education program,

38.7 percent used attainment of given competency criteria as a

1218,



basis for a student to be retained in the teacher éducétién

progr&mT These competencies were decided within the faculty of

education in 65 percent of the institutian; employing cémpetency
eriteria., In 21.2 percent, the competencies weire arrived at
within the specific department the student was working in.

i
Criteria were to be met in pre-student teaching and student

teaching situations, combined, in 69.? percent of “the schosls§
22.5 percent required criteria to be met in preestuignﬁ teaching
‘ . _ s

situations; end 7.9 percent required eriteria be met_fﬁ\studént

n\\K

teaching.
3. Instruetor Input
Inspruct:rs of courses gave ingut,'beyond grades, into retenti@n
decisions in 85.6 percent of the colleges and universities wﬁth
teacher education programs. Instructors' evaluations were ip the
forn éf verbal statements to an appropriate authériﬁy 85 percent
of the tinme ani*in the form of writtéhrstatements to;aﬁ appf@p?iaﬁe-
authority 91.6 percent.
L, Enrol;meﬁt in Courses
Studeats were allowed to tékg professional educétion courses

3
1

without formally being admitted to the teacher education program

in 66.1 percent of the Schoalg\with teacher education trograms.

In 33.9 percent of the schools students were not allowed to take

professional education courses without being fcrmaliy admitted "o

:

the programnm,

e,
C. Graduation_from Teacher Edueatlan Program, Nationwide: Descriptive Data

Information as to the ériteria used by universities and colleges

nationwide in the decision making process of who is to be graduated

] ‘ l 3
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from a teacher education program was provided by analysis of responses:

to "Past (' of the questionnaire, "Graduation from Teacher Education

Program.'"  Of the two hundred schools, 93.5 percent of thé,natianwidé

populations responded to the gquestions concerning criteria utilized to

decide whether or not a student is to graduate from a teacher education

program.

‘1.

V]

Grade Point‘ B

In makiﬁg the decision as to v?ethef a student is to-graduate
from the teacher education program, a student's grade point avéfage
Eﬂﬁered in at 97.9 pefcent of the resp@nding'insfitutionsi Gféie
point avéragg was the sole criterion for graduation from fhe %eacher
education pfégram in 17.2 percent of the schools; 82.8 percent
looked at grade point avefage along with other criteriég The
Stuaent‘s overall university vork grade péint avérége was con-
sidered in 86.6 percent of the 97.9 percent looking at grade point
in respect to graduation; 3.1 percent looked at grad; point in

majbr area of study; and 10.3 percent grade point for coursewvork

within teacher education program. The range in which grade point

average was required Yo fall, assuming a 4.00 scale, was diverse:

percent, g:g—eiTD; 1.2 percent, 2.75-2.99; and 2.4 percent, 3.0

or better,

Standardized Test Scores ‘
Standardized test scores were used as a c;iﬁeria for graduation

from the teacher education program in only 8.5 percent of the

surveyed schools. Of the 8.5 percent, 91.5 percent used the

test score as one of several criteria, Different tests were "

14
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-utilized: The National Teacher Examination wag used by 69.2
of the 8.5 percenﬁ; Sequential Tests of Educgtiéﬁél Progress,
12.5 percent;.and Minnesota Teacher.Atfitudé Inventor& by 11.1
percent. Use of é specific stanﬂsrdized test score was fequifed
by state mandate in 17.0 percent of the 8.5 percent ;éing standardized
test scores in the graduation dééision~making pfoceésa |
3. Measures of Values and Perscnaliﬁf
Measures of valiues and persanality characteristics were used
:in the decision making prbcess as.to whether-a student was po
graduate from thé-teachersgﬂucatiahvpr@gram in 23.9 of tﬁe insti—
tutions. ~In only 2.2 percent was a measure of values and persgnaliﬁy
characteristics used as a sole criteriantfor gradﬁatian’frém tﬁé
taaéher education program. A range of measures weré used: A
Stfuctured interview was*utilizad bj T2.4 perc2n€; a standardized
test, 17.5-percent; s test developed within the university by 16.7
pefcent; and other measures by 76.9 percent, ’
¢ .
L, Competency Criteria
Completion of competency criteria was an exit requirement
4in 49.2 percent of the schools with teacher education programs.
These compatenci;s were agreed upon within the faculty G{ education
in 63.k of thé!schacls; a state body in 5.6 percent; within the
university at large, 11.3 percent; and Withiﬂv5§2éifi2 departméntsi
19.7 ?ércent.
Ss. Literacy
A given level of literacy was required by 50.5 percent of the
schools before a student graduated from the teacher eiucatiqn

program. A literacy test was used as a sole criteriom by only

15




5.6 percent of the 5@.5 percent. The ;éfels of literacy were
!détermined in a variety of ways and combinaticﬁé of ways. 92.8
percent used a specific course grade in some way; 36.8 percent
o a standardized test; 72.7 percent, a test developed within the
_ﬁniveréit§§ andrlh.Bipercent a state defal@ped test, Litera&&
test employed a measure df reading ability in Th;E pércent of the
schools and a measure of written language skills in 92 T percent.
Use of the measure of literacy was mandated by the state in 11

pe ercent of the 50.5 gergent using l;teracy measures.

In 51.1 percent of the colleges and uﬂiversitiegrnatigﬁyidé who
rEEPQndEd to the éurvey (200 total), a person who graduated from thé
teacher eéucétion‘grag?am autamaﬁically received certification or
licensure to teach. In 48.9 percent, specific criteria were used to
decide if a persah was to be certified after he/she was graduated fraﬁ
the teacher education program. ’
1. Grade Point \ \

A given grade p01nt avefage was required before a student was
recommended to be certlfled in 81.8 percent of the 48.9 percent
schools who did not automatically certify peoﬁle to teach upon
graduation from the teacher education ?rag:amg Grade point afefage
was considered along with other criteria in 9.4 percent of £he
respéndingVSEheols. The grade point average was that of overall
uﬁitersity v@fk in 93.8 percent of the institutions. The range
of required grade poinfs_were diverse: U9.5 percent of the 81.8

~ percent required between a 2.0-2.15 on a 4.00 scale; 31.2 percent,
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Sﬁandardized Test scéres

Standardised test scores were used &5 a criteria for certification
in only 6.1 pércént of the schools. The National Teacher Examination
was ﬁsea by 53.3 Percént, a state level develcpeﬁltest in 9.1
percent, and 37.6 percent failed to indigate what standardized
test ﬁaé used., Use of a test score was required byistaﬁe mandate
in 31.h}percéﬂt of the cases. |

Measures Values and FPersonality

in the decisicﬂ-mékiﬁg process of whether or not to certify an
individual. A variety of measures were used singly or in combination;
62.5 percent usei‘a structured interview; 6.7 percent, a test

developed within the university; and 73.1 percent used other

. measures.

Competency Cfiteria

Competency éritéria was used by k2.3 éercent of the universities
and colleges whobdid n@ﬁ automatically certify teacher education
graduates. In 67.6 percent of fhese cases, competency critéfia
was agregd'upon within the faculty of education; 16.2 percent, a
state bady;gég? percent éithin the university at large; and 13.5
péféent; wiéhin specific departments.
Literacy

In 46.6 percent of the hS.Q-percent of the schools who did not
aut@mapicaily certify students upon graduation from the teacher
education program, a given level of literacy was required‘bef@ré
& student was recommended by the university fgf certif%;a@?ggzj‘H,u

The literacy test employed was a measure of readingraﬁility'in

75 péréent of the schools and/or written language skills in 92.5

. 17
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percent. This measure of literacy, as a criterion for certifi-
cation, was mandated by the state in only 9.8 percent of the
4L6.6 percent of the schools and a state developed test was used by

only 21.4 percent.

R s WAR T mew WA s — e —

General, Nati;nwiﬁr:__Qggpfiﬁtivg.ggta
The final part of the questionnaire was concerned with general
aspects of selection and retention techniques. Of the 200 schools

surveyed, SS;S percent replied they had standardized-the'eallectién,

" selection, and use of all forms of data utilized at any one of the four

selection and retention points.  Of the responding schools, 23.2 percent
said that they had done empirical research to demonstrate the validity
and usefulness of the kind of information they gathered and used.

Whereas, lSl; percent responded that they had undertaken empirical

"research to demonstrate how statistically accurate the data gstheréa

was in forecasting éna identifying actual teacﬁiﬁg performance,

In Eéigzpérééﬁt1®f the iﬁ,titutiéns, student teaching was evaluated
through a pass-fail system gombineé with a narrative evaluation and/or
a chegklist; whéréas, 20.7 péréent gave letter grades only; 15.5 percent
gasésfaili@nly; 27.6 pergegt} letter grade and a narrative evaluatian
aﬁd/ér checklist. In Eéih pgrcéﬁt of the schools, no one had féiled
student teaching ig thé pést year. A diversity of semester hours of
stﬁdent teaching were required: 6~7 hours by 25 percent; 8 hours, 20.2
?ércent; 9 hours, 7.7 percent; 10-11 hours, 19.6 percent; 1E’haurs,

16.7 percent; 13-14 hours, 1.2 percent; 15 hours, 4.8 percent; and
more than 15 hours by 4.8 percent. -

The number of pre-student teaching clinigal‘éxperience hours like-
wise varied: less than 50 hours, 33.3 percent; 50 or more but less than -
75; 30.2 percent; 75 hours to 99”h@ﬁfs; 1L4.5 percent; 100 hours, only
2.5 percent; but over 100 hours wés required by 19.5 percent.

o 1824



CONCLUSIONS

The national surve& of practices of selection and retention of
candidates for teacher certification was undertaken to provide data as
to current PréV%ignt:PfaEtiEES and_procedures in admission to and
retention in iggcher education programs. A survey of related 1literature
provided information as to a variety ofvseleeticnVané'retenti@n criteria
which any given co;iége or university might.emplcy.

Purposes in selection may vary from state to state and institution
ﬁa institution. If the purpose ofiseiecticn js to achiéfe a well balanced
student body certain selection éfitéfié might be m@re‘appr@pfiaté than |
they would be if the purpose of selection is to éull out those individuals
who will be most suecéssful.in the classroom. Thg ngkg decision lends
weight to this premise of diverse criteriéﬁbeingiapprapriate aépendi§§4
on purpose cf'selectian! |

The Supreme Court decision handed down June 28, 1978 ruled that any
admission gquota basea on race is illegel but thétvrage may be uéed-ta
achieve a 'well ﬁalan;ed student body. Iﬂﬁerprétdrs'éi this decision feel
ﬁhat what in fact tﬁié decision says is that new admission pfogréﬁs must
use factors beyond race but that race may be one factor. This decision
also through the;apiﬂiéns stated byvﬁhé Judges spells out that admission
criteria must be stated in writing and avallable to all applicants and
that purposes of selection should be consistent with each of the criterions
used.i ’

The time when staendards of selection and retention must be decidéd

is here., Either the colleges and universities charged with teacher
19
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education will do it or it will be done for them, The Flari&a Legislature
has already passed a "Teacher Accountability Act" requiring applicaﬁts to

pass a competency test measuring general perférmanée and knowledge of a

specialty. Twenty-one states, according to a recent U.S. NEVE,BQiiwalﬂ 5
special report, now require prospective teachers to pass parts or /

- /

. . i

all of the National Teacher Examinations administered by Educational /ﬂ

Testing Servigéig

]

If the end product of this research is that Universities nationwide

will be better prepared to make decisions as to needed changes in selection Y

and retention procedures in teacher education, then it would seem appropriate:
that the next step would he Perﬁsal of this report by individuals in
positions @f responsitility and authority. Given study of what is

Eﬁffently being done nationwide and in-depth soul searching by teacher
education institutions as to pﬁrposes‘in selection, the final priority

wéuld be to develop improved procedures for achiefing thcée purposes in a

fair and effective manner.

20
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APPENDIX A:

SURVEY QUESTIONNAIRE
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A, ADMISSION TO TEACHER EDUCATION

This questionnaire is divided intofive parts. Each part deals with

" eriteria that may be used at a given point to make selection or re-
tention decisions. The questionnaire is written in a skip pattern and
is not as ominous as the bulk might indicate. Section A will take
the most time, with B-D being much less time consurning because
of the element of similarity. Each section is color coded. "

29




A!

ADMISSION TO TEACHER EDUCATION:

i

Ejgrnpute rND

“Office Use Only

Admission to Teacher Education Program: The questions immedi~
ately following are concerned with selection at the point of
Admission to Teacher Education:

2a.

Does your school hawe a program ol admission to Teacher
education?
Yes
o (Go to sectmn D - Certification) . .

b. In the decision making process as to which students to
admit to your teacher education program, does appli-
cation of a quota system enter it?

CYes . . . e v a s
No {Go to question 2) e e e e

c. Is your imposed quota based on . . . .
a percent of total university enrollment. . . . . . .
a state imposed quota . . . . . . . . . ..
a number of students based on numbet of staff
MEMDBETS o & o 4+ s 4 0 6 s s e s e b i e e s
a theoretical agreed upon 1evel P '

Do you utilize a student's grade point average as a criteria for
admission to teacher education?
Yes
o (Go to questmn 3) e s s s

b. Do you use a student's grade pointas . . . .
sole eriteria . . « s e
in combination with other rnteria s ks m s s s s e s

required grade point average fall . . . . .
agsuming a 4. 00 scale:
2.5 =270, v v v v h e e e s e e e e e s
2.75 =2.99 . . . v e e e ,
3.0orbetter . . . . . .. .

c, In which of the following ranges does your Llﬂi\fEI‘SltY g

30
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4a,

-2 -

2d., Does the required grade point average reflect .
overall university grade point average . . . . . . . 1
grade point average in major field of study o .. 2
prade point average in major and minor falds of

study o L 0 s s s s s e e e e e e s e e e e s

¢. In the casce ol a trangler student, does the grade point
averapge reflect .
only the work of your university . . . . . . . .+ . 1
a composite of all college level work . . . . . '

At what point in a student's college preparation is he/she
cligible to be considered for admission into teacher education?
Upon declaration of a major . . . . . . . e s = s s 1
Upon completion of hours equivalent to a Iull load for
lserxlester.,;.a..a;-i,..i..i..E_.
Upon completion of hours equivalent to a full year's
(2 semesters) work . « « ¢ &+« ¢« 4 s e e 0 e 0 e e e 3
Upon completion of hours equivalent to more than a year
but less than two years of college work . . . . . . .. 4
Upon completion of hours equivalent to two years' work,
full-time + = & ¢ 4« &« = + 4 ¢ 4 s s s v 48 e 8 w4 e s 5
Upon tzmmpletmn of hours equivalent to more than two
years' work but less than three years' work . .. . .
Upon completion of three years' work . . . . . . . ...
Upon completion of a four-year program . . . . « .« + . .

[

oo~ o

Is a student's language proficiency (written and/or spokenusage)
consgidered in the decision making process of admission to
teacher education? '
Yes . . . . T T T 1
No (Go to questmn 2 4

b. Do you employ the following methods to ascertain language

proficiency? ; -

Yes No

Successful completionof English cDmpas:Ltmn course

(success being denoted by a passing grade). . 1 2

Successful completionof English composition

course (success being denoted by a grade of

Corbetter) . « v v v v v v v v v v o v v ow e 1 2

1 2

Proficiency test :;f wrltterl language skill usage .
Successful completionof Speech Communication
course (success being denoted by a passing

0 - £ S T | 2
Successful completion of Speech Communication

course (success being denoted by a grade of

Corbettér) . v v = ¢ v v v v v s o v e e oo 1 2
Standardized Test Score of verbal ability . . . | A
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5. Do you consider the following additional factors in the teacher
education admission decision making process . . . .

21

a, Speech and hearing . « . . « « « « « ¢ s 4 & 1
] 22

: -
be Health . . . . . « v v v v v o 0 v v v s o a v s 1 2
ba. Do you atilize interviews as an admission criteria?
b 4.1 T 99
No (Go ta question 7) . . . . + J . ...

D e

b. Do you usge the interview as . . . . . .
sole criteria . . . o 4 « 4 ¢ % & 2 e v o 1 5
in combination with other criteria . . , 2

-

conducted? :
A group of faculty members representing all
spectrums of teacher education programs offered
within your university . . C e e e 1
A group of faculty members ~ the student's pre-
specified major department . . . . . . v . ¢« . . 2
A group composed of faculty members and students "
admitted to teacher education programs from
diverse spectrums of teacher education . . .. . . . 3
A group composed of faculty members and students
already admitted to the teacher education program 25
in the major area of teacher education pre-specified
by the interviewee . + « v + « v v v v o v v o0 0 0. 4
A group composed of faculty members, students,
and public school people from the diverse spectrum
of teachereducation . .. . . . . + « ¢« 4+ &« ¢+ ¢+ s+« + . 5
A group compos ed of faculty members, students, and
public school people, from the interviewee's
desired major area of teacher education. . . . .. 6
Your ""Counseling and Testing Service" , + v . . . . . 7
Department chairpersononly . . . . . ¢ o ¢ v o oo 8

d. Do you use, following the interview . . . . , ‘

A rating sheet to arrive at a consensus
recommendation after the interview . ., . . . 1 2 26

Consensus of opinions of those doing the inter- '
viewing « « « « « o 0 0 o s e el s s e s e s 1 2
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ERIC

Aruitoxt provided by Eic:

Ta.

Ba.

Do you

dr

b.

-4 -

i

ndardized test score as a criteria [or

sity o . . o o s e e e e e e e e e

33

34 .

46

utilize a sta
admission Lo teacher education?
No (Go to question 8) . . . . . . « « « « . 2
b. Do you use this standardized test score as .,
sole criteria « o oo v v 0 o s s e s s 1
in combination with other criteria , . . 2 W
~a possible substitute or option for
' aother criteria . . . . . . -« . « « .. 3
¢. Do youuse scores from the following standardized tests
as a criteria of admission to teacher education . . .
' Yes No
SAT v v v e et e e e 20
ACT v v v v v v o e e e e v e a e ee s 1o 2 3l
Sequential Tests of Educational
Progress . « « v v v ¢« v v v 0w 1 2 32
Minnesota. Teacher Attitude Inventory 1 FARE
Other (please specify below) . . . . 1 2
ls use nf a specific standardized test score 'r'equi:red by
stale mandate?
Yese 135
Do you rely on any measure of values and personality charac-
teristics as a criteria of admission to teacher education?
No (Go to question 9) . . . . . . . . . ..
Do you usc a measure of values and personality char-
acteristics as . . . .
solecriteria . . . & . ¢ 0 . 00 e s 1 .
in combination with other criteria . . . . 2
‘c. Do you rely on the following measures of values and
personality characteristics . . . . . . .
Structured interview . . . . . . . . 1 2 38
A standardized test . . . . . . . . 1 2 3
A test developed within your univer- o
1 2 40



9a. Do you utilize self-report questionnaires, autobiographical
forms, and/or biographical forms in the admission to
teacher education decision making process . . . . .
Yes o v v v v v e i e s e e e e e s
No (Go to question 10) . . . . . . .

b. Do you usec self-report questionnaires, autobiographical
forms, and/or biographical forms as . . .
a gole criteria . . « ¢ . ¢ s 4 e s oo
in combination with other critrria . . .

In your use of self-report questionnaires (designed to
gather personal data other than personal-historical
data - i.e. interests or attitudes) and/or biographical
forms (designed to gather historical-personal data),

o]

do youuse . . : « -0 .

Y

self-report questionnaives . . . . 1
biographical forms . . .. . 1

8

10a.Do you rely on utilization of letters of reference as pre-
selection data prior to admission of a candidate to teacher
education? ’ '

‘ Ye8 . v o v v v o v b e e h s e e e e e s

No . . (Go to next section) « . +« .« ¢« ¢ 4 o

b. Do you use letters of reference as . .
asolecriteria « . « « v « & 4 2 s s o5 s s
in combination with other criteria . . .

¢, How many letters of reféerence do you require . . .
lletteri,..-i...i.;;.ii-;
2-31etters « « 4 4 v 4 b e e e e e e
4-5letters . . .« ¢ v s e s 1 s a5 s e s
6-Tletters . . « &« o 4 & + o = = s o & s
morethan 7. . « v + « = « + « « & « &« =

34
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‘B, TEACHER EDUCATION: RETENTION IN PROCRAM

The following set ol questimns deals with retention criteria during
student's enrollment in courses within the teacher education program:

ta. In making retention decisions, as to whether to allow a student
Lo continue in teacher education, does maintenance of a given
grade point average enterin . . . . . ,
YOB v v v v s o s o o o v o s a1
No (Go to question 2) . v« + v o v v 0 & 2

b, Do you use a student's grade point average maintenance as
sole eriteria « .« . o o L0 o v 0w o]
Cin combination with other criteria . . . . 2

e. In which of the following ranges does the required main-
tenance grade point average fall
assuming a 4.00 scale:

2.0 - 2.15 . . . 0 . . e e e e s s s e 1
2.2 = 2,45 0 0 0 0 o e e e e s e e e s 2
2.5 - 2.70 0 o v v 0w e s e s e e s 3
2.75 = 2.99 . &+ . 4 4 i v e x e n e s 4
3.0 or better . . . . . . . . 5

d. Is the grade point to be maintained that of .
an overall university grade point average » . ., . . . . 1
in student's major areaof study . . . .« v« . oo .. 2
in course work within student's teacher education

PROELEAIM o« o o o 4 o o s s = = = = 5 8 1 & v s 4 o= 3

‘2a. Do you use attainment of given competency criteria as a basis

for a student to be retained in the teacher education program?
Ye8 o v v 0 v v v n e e e e e e e e e ]
As a viableoption . . . . « s v &+ = & .+ . 2

No (Go to question 3) . . . .« « « « « . . 3

b. Are these compeféncies decided by . . .

a state mandating body . . . . . . . o000 s 00 1
within the university at large .- . . . . . « + «+ + .« . :
within the faculty of education . . . . . + + « -« . . 3
within the specific department the student is doing
his/her work in . v+ v v v v v 0w v b 0 0 a e s 4

¢, Are these criteria to be metin. . . .
pre-student teaching situations . . . . . .. . ... 1
student teaching situations . . . e e e e e s 2
pre-student teaching and student teachmg situations,

combined . ... « & s 4 s 4 s e 4 s 4t s e 8 4. .

35
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ERIC

Aruitoxt provided by Eic:

tHW

Do ingtructors ol courses required in the teacher education
progeam provide divect input, other than a grade piven, into
retention in teacher education decisions?
Yes o o v o o o v v v o v e e w1
No {(go to next question 4) . , , 2

b, Are instructor's evaluationa ., ., . . .
sole criteria . « . . ¢ & 4 4 i e e e e s s . 1
used in combination with other criteria . . 2

¢. Do instructor's evaluations take the form of . . . .
Yes No
verbal statement to an appropriate 7 )
authority ‘ : 1 2
written statement to an appropriate
authority . . . . . .+ « . + .+ . . 1 2

Students may take professional education courses without
being formally admitted to the program . . . . .
YES * = - = L] = . L] ¥ - . * = L] 1

549



P

¢ .

-8 -

GRADUATIQN I‘ROM TEACHER EDUCATIQN PROGRAM

The f[ollowing set of guestions deals with criteria utilized to decide
if a student is tu graduate from a teacher education program:

|

la. In making,“t‘he decinion as to whether a student is to graduate
from the teacher education program, does a student's grade

Za,

point average enker in?

YEE @ & & W ¥ A B ¥ & ¥ & ¥ ® & @ l

No (Go to gquesgtion 2) . . . . . 00
b. Is attained grade point average . . . .
’ a sale criteria for graduation . + . . . . . o 4 4. s 1
considered along with other criteria utilized tc‘j -8l
asecertain if a student is to graduate . . . . . . . . 2
c. Do you uae the student's grade point average as earned . , .
in hisfher overall university work . . . . . .+ o o0 T 1
in his/her major areaof study « + v + « s ¢ ¢+ 4 o . 2
in course work within hls/her teacher educatmn
pmgram 3
d. In which of the following ranges does the required grade '
point awerage fall . . . .
agsuming a 4, 00 scale:’ -
2,0 = 2015 0 0 0 v v e e e e e e e e I
202220450 0 0 i e 2
2,5 2700 4 v v v v h v e e e e 3 63
2:.75 =2.99 . & v v vt 0 e s e e e 4
3.00rbetter . . 4 v s s v b e 0w e .o 5
Do you utilize a standardized test score as a criteria for
graduation fox the teacher education program?
W B v o s v o s s 2 6 b 8 6 s a e e e |
64

F“

Ng((‘.}ataquestmnB)....i,.i i s s

Do you use this standardized test score as . . . .
gole criteria . . . v+ 4 4 4 4 v o4 ow e 1 g5
in combination with other criteria . . .. .

Do you use geores from the following tests as a criteria
of graduation from a teacher education program . . .

National Teacher Examination . « » 4+ o wro o 1 2 66
“Sequential Tests of Educational Progress . . . 1 2 61
Minnesats Teacher Attitude Inventory. . . . . 1 2 68
A test daveloped withinh your university . . . . 1 2 69

1 2 10

ch%r?ihiiiiillii!.li!lli@i!lA
Please specify. -




. | o

2d, Ia uae of a apecific gtandardized test score required by
gtate mandate., . . .

Yegsiii”ll!ii,i;‘v!iii 71

[

Nﬂi L] !; = @ & @ & & =® ¥ # %

18, Is a measure of values and personality characteristics used to
make decisions a& to whether a student is to graduate . . .
Yea..ﬁ,i.i.i.i.,glm
No (Go to question 4) . . . . '

b. Do you use & measure of values and persfmality charac-
teristics 88 & + v v v 4 . . :
gole criteria’of graduatmn e e e s | .

in combination with other criteria . . , 2
¢. Do you Emplmy a5 & measure of values and personahty
.charadteristica a . . . . . . . .
_ . Yes No
) struoctared interview « ¢ ¢ v v v v o4 0w e s 1 2 4
* standardimed test . . . o . 0 oo o0 e . 0. ] 2 15

test developed within your university . . . . 1 2 176

other measure of values/personality . . . . 1~ 2 17

Flease specily

4a, Do you use completion of competency criteria as an exit
reqmrement from the teacher education program? .
YeS v v v v s h e s e e e e .

- No (Go to question'5) . . ... 2
‘ ' L , go/1 -
b, Are these competency criteria . . . . . 1-4 DUP
the same ay those considered for retention '
in the teacher education program . . . . . . -1 2 5
in addition to those considered for retention in
the teacher education program . . . . . . . 1 2 6 ,
an entity in themseléea N T . | 2 1 g;.,
¢, Are these f‘ﬂmp!&!’tenﬂy criteria agreed upon by “ e
' astatebedw.g........_....._gr.,;i.lz
within the university atlarge . « .« + « « o + .« & 2 3
within the faculty of education. . . . . . . ..« « .« .. 3

within the specific department the student completed
his/herworkdInm ., « o o« v o s v v v v v o v 0o v v o 4

e,




- 10 -

5a, Is attainmert of a given level of literacy required before

a atudent graduates from the teacher education program?
i!“ YEE- = & = !‘i a & 2 = % i“! ;.‘;
No (Go to question 6) . .. . . . 2

b, s this literacy test used as , . .
EGIEEritEI‘ia & L] = s LA [ i‘ a L] * ®

in combination with other criteria . . . . . . . . 2

c. In the level of literacy ascertained by . ...

specific related course grades . . . . . . . 1
a standardizedtest. . . . . ... .. ... 1

Please specify -~ o
a test developed within your university . . . 1 2
a state developedtest . . , . . . ... .. .. 1 2

d. Is the literacy test employed a measure of .

1=
gl
w

~reading ability . . . . . ... ...

written language skills . . . . . . .+ .. .. 1

e. Is use of this measure of literacy as a criteria
for graduation mandated by the state?

Yes . . . v v i v h v e e e e e 7

1 o T

If a student graduates from the teacher education program,
does he antomatically receive certification or licensure to
teach? ‘
Yes (Skip over to E. "General" Section) . . . . . 1
No (Go to question 1 in next section D,

HCertification .+ v v v 4 v e e e e e e . 2
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D, CERTIFICATION

This section daals with certification (Micemsure of individuals to teach:

la. Is a given grade point average reguired before a student is
recommended to be certified?
Ye# v onoa ..
No (Go to queatmn 2) .

b, [la attained grade point average , .
sole eriteria for certification « . .+« o« o .
congidered along with other eriteria utilized to
ascertain if a student is to be certified . .

¢, bPo you use the student's grade point average as carned .
in his/her overall universaity work . . . . . . . . . .
in hig/her major area of study . . . .« o o o .
in rourse work within hig/fher teacher eﬂucatmn
PPOFEPAITI « o o v 0 6 v a8 & v & o =

d. In which of the following ranges does the required grade
point average fall, assuming & 4. 00 scale:
2.0~2.15.0 ., .00 0 ..
A
P R A
2.7 « 2,99 . .. . oo
3.0 0r hetter , . . . .

2a. Do you utilize a standardized test scorve as a criteria for
certification?
Yes.\a.;. .
o (Go to questmn 3)

b, Do you gse this standardized test score . .
ag o B0le CrIteTia o o v a0 b 4 h e e s e e e e e e e s s
in combination with other criteria .,

C.
teacher certification . . + +
Yes
National Teacher Examination » v « v v o v v o« 1
Sequential Tests of Educational Progress . . . . 1
a test developed within your university . 1
a state level developedtest v v . v v o o ¢« o v 1
1

C)thﬁ!‘ & ¥ L) L] L = » & L) L] L] L] 4§ LY - - - » #
Flagpse aper*fy e ——— o

[

Do you use scores from the following tests as criteria for

|
M I B D \W!‘bz

(%]
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Zzd. Is use of a specific standardized test score required by
state mandate?

-

Egé-ig-iéil LI * =

Nn|!.¢§!ii‘iiig,ﬂi=!-i

o

W

& " ! q: H =
3a. Igt a measurc of va lue s and personality characteristics used to
malee declsmns ag to whether a student is to be certified?
Yes.:-.._gg;.-._.. 1.

No (Go to question 4) . . . . . 2
b. Do youuse a rneasure -of values and personality in the
decision making process regarding certification . . .
- _ ag a solecaiteria . -, 5 ¢ v 4 s = e st e s 1 3¢
‘in commbina€ion with other criteria . . . . . 2
v c. -Do yua e:'nplgy’ aga Mmeasure af values and perganallty
characteristics. . « o . + + 1« .. ‘
a structure d interview . . . « + .+ . -)ik‘-/fg ; "l 2 33
the Minnesota Multiphasic Personality lI“.!\I‘EﬂtQI‘Y 1 2 3
a standa rdi zed test other than the MMPL ., . . . 1 2 3
a test developed within your university . . . . . 1 2 36
pther measures of \r;«aluEs/persanahty S e e e 1 2 a7
Pleast specify o 7
¥
Za, ]:3@ you utilize com pletion of cornpetency criteria as a pre-
,,_Zri‘équlsite for certification? ‘ 4 -
YES . v v v s s e e s e WA 1 a8 .
No (Go to question 5) . .. . = 2

‘ . b. Are these cortification competency criteria‘ag reed upon by -
- ' va state bodyt v e v w ae v e R e 0 e 1
| within the wniversity at large N 2 3
within the faculty ¢ education « + v v . v o v v v v o w3
within the gpecific department the student has com-
pleted his/her workin. . .« . . o o o v v v v v s 4

5a, loattainment of a glven level of literacy required before a
student is recommended by your university for certification?
Yes . « v v v v o e s o s |
No (Go to "General'' section) . 7

b Is this literacytest used . . .
asasﬂlécf&te t‘iai‘ [ - - * L] . 1] - - a i & ] = . ™ LI
in combination with other criteria v o . « v v v v v o

et
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5c.

d.

L1
i

- 13-

Is the level of literacy for certification ascertained by .

. ' : Ye s

gpecilic related course grades @, . . o . . L, T

a standardized test . . 0 ., - 0 00 L 0 - oL, 1
Plecase specily 3 C

a test developed within your university , . . . .| |

a state developed test. . . v . v « o 4 v v v . s \ 1

Is the literacy test employed a measure of, , . . . \
' Y

reading abjlity . . . . . . 1
written language skills. . 1 |

Is use of this measure of literacy,'as a criteria for
certification, mandated by the state? N
YES = = @ '! H . 1 = = & 3 L3 . -

ND-;;:-!iii;;l,li!i

12

No

=

.48
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This last section of the questionnaire deals with general aspects of
selection and retention techniques.

1,

4.

Have you standardized the collection, EElECthI’L, and use of
all forms of data utilized at any opne of the four selection

and retention points?

Yesd o o v v v s & 2 ¢ v 4= .
NDigiiia!!iig!"

Have you done any empirical research to demonstrate how
valid the kind of information you gather and use is?

Yes!!iiiiﬂi!lgl!!
Na,

Have you done any empirical research to demonstrate how

statistically accurate the data you gather is in forecasting and

identifying actual teaching performance? -

In regard to student teaching,
by letter grade . . . .
pass-fail. . . . . .

Yes!iiisi?‘\!ll-
Na,?,;.-gg...-

how is the student evaluated .

. ¥ . P s oF ®

letter grade and a nar ratl\fe evaluatmﬁ and/or check-

st . o ¢ & = & ¢« 4 s

= & & & ¥ =z = & & 3 = = ¥

pass-fail combined Wlth narvrative E\fa.lu.atlr:m and/or

checlklist . .

. What percent of your teacher

teaching last year?

How many semester hours of

i!lliigﬂiiiigii

education majors failed student

L001 ko W05, & 4 v v 0 e s e
L06to L. 0D . . - v v e s e s s s
1.00t0 4.99 . . . « « « « v « =
5,0t09.99 . . « « « « v v . .
10.0 or mote « + + + .« .

student teaching do you reguire?
ERHrES. ¢ 4 0 0 0 s . s
6-7Thrs., + . « « « = =+ 5 « =
Bhrs., - « + + « + &+ « =

9 hvrs. - - s+ s s . o= o= s

10-1l hrs . .« « v & & &

12 hrs, o v v o v 5 0 v 0 e e s
13-1d4 hrsa, v . « « ¢« ¢ v 0 & = s
VE NPS, o v v o s s s 5 & = = 3
Move than 15 hrs. . . . . .
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7. How friany hours of pre-student teaching cliﬁicalfé/xperiences do -
you require?
‘ Lessthan50 . ... . . . ... .
50 or more but less than 75 . .
75 hrs. to 99 hrs. . . . . . . .
100hrs. . + v v v 4 & v o o & .
More than 100 hrs., . . . . . .
. 56-19/BK
‘ - 80/2

¥ L RV I
i
]

THANR YOU FOR YOUR COOPERATION.

Please return in the enclosed envelope.
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SCHDGLVGF EDUCATION
Office of the Dean

December 1, 1977

Dear Colleague:

This questionnaire is designed to dscertain, through a nationwide sampling,
current selection and retention practices in teacher education. Belection
or retention typically occurs at one or more of four points: admission to
teacher edupation program, during student's enrollment in courses within

the teacher education program, graduation from the teacher education
program, and/or certification or licensure for teaching. This questionnaire
deals with ¢riteria utilized at each of these four points,

This survey is being conducted by_mandaﬁé of our Dean of the 8School of
Education. The results will be shared with any interested responder.
Please indicate your desire to receive a summary of results belawi

Please cirole the answer code to the right of the response that best ansvers
each. questlen in regard to your specific program. Please return this com-
pleted questionnaire in the enclosed self-addressed envelépei Prompt -reply

will be appreciated.

Sincerely,

Kathlene Shank, Fh.D.
Associate Professor
Departments of Elementary,
Special, and Juniocr High
Education and $tudent Teaching

KS:bm
Ene.

We would appreciate receiving a summary of survey results . . . . . Yes ., .
T . Ne . .



