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Personal Social Adjustment of School Children

after Five Years in a Family Enrichment Program

Two major concerns ha-2 ererged in following up long-term early
intervention programs. Earl. . the emphasis was on raising cognitive
achievement or IQ scores. Recently, thefe has arisen a growing concern for

- the effects of intervention programs on the socio-emotional development of
children. Pgrti:ularly, enrichment projécts have tried taaenhance interpersocnal
- skills, self-actualization, and positive mctlvat;cn to perceive and use adults .

as helplﬁg teaching rescurces to view adults as sources of positive rewards,
interesting ideas and act1v1tles and affe:tignategsuPpcrtlve nurturance.
Zigler has pointed out, w1th fegard to Head Start pregrams that precisely
llthe nourishing, both socio- emnt1anal and physical, of young chlldren ought te
be our cardinal objEﬁtive and that. social competence rather than IO should be
employed as the major measure of the success of early intervention pngrams
(Zigler and Trickett, 1978). Zigler's own researches have repeatedly stressed
how important.emotional motivation is in acccunting for positive retest score
changesrémcng disadvanﬁaged yﬁungsteTS'whS have had little p?i@r positive

=

soclal 1ntera:tian w;th adultsiA
iintellectyal skills in young Childféﬁ- Ogilvie (Note 4) EtUdled 3- to 6-year-
old children with well-developed skills in coping with social and.intellec!
tual tasks. These chiidrénAseemed to be able to get and maintain the
attention of adults, use adults as sources of information, express affectlcn .

and hcstlllty to adults and peers under appropriate c1rcumstances 1ead and

follow peers, ccmpeteg'shcw pride in their work, resist distractions, and




involve themselves in adult relesplaying behaviors. He found that less
competent children look to adults to satisfy emetieﬂel needs (emotional
rather than instrumental dependency), seek the attention of adults through
misbehavior, show hostility to adults, imitete adults and peers, play the
role of children or infants, and resist or ignore adult instruction.
Eeller’@bte D investigated the interplay between motivational and cognitive
variables in preschool children. He found that the more conflicted a child
was over dependency, the more impaired he or she was in autonomous achieve-
ment striving and self-sufficiency. o

More importantly, behaviors reflecting social adaptation of young .
children to the classroom have been found to predict subsequent school
achievement (Kohn § Rosman, 1974). Kellam, Branch § Agrawai (1975) found
that ratings of ehildren;e;eeeiel adaptational status in first grade were
significantly related to the need for remedial help and school retentions
during the eubeequent elementary school yeere.

The Problem !

Thus, research evidence suggests the mpertenee of positive social
runetlenlng in,classrooms for school success. Premetien of just such positive
social functlenrng has been one of the meger goals of many develcpmental
preeehaal programs, Whether such functlanlng‘een be maintained and eustelned
after enfry into elementery seheel may have critical consequences fer long-

tern effects of early intervention efforts.

Research Design, Methods, and Subjects

The present study focused on social personal behaviors of groups of

-children in kindergarten and in first grade. The experimental groups consisted

of children who had greduated from five years of participation in a family
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enrichment program that provided developmental day care for the children and
a home visitation program with the families. All families were low-ircome
(under ;SDOO_per year) , and 85% were single-parent families. None of the
’ mothers had a high school diploma at the time of birth of the experimental
child. The hoﬁe visitation program sﬁppérted positive family social and
learning experiences for the children.

All of the experimental children had experienced loving perscﬁal inter-
actions with a variety of teaching, caring adults in a 1 to 4 adult-child
‘ratia dufing the years of participation in the-cpenﬁeducaticn settings of the
Children's Center program. Multi-age, faﬁilysstyle groupings facilitated
child-child interactions. Opportunities-to enhance leafning and positive
social experiences were richly provideﬂ in daily experiences with teaiheré,

- materials ani other children.

In the present reséaTch, essentially two studies were carried out.
in-thé first study, 37 children in kindergarten and in the SEGQn& study 20
children in first gfade were fallcﬁéd up after graduation from thé Children's
Center. Contrast children kéretselected within each of the 15 schools
dispersed throughout the city where program graduStgs were enrolled. A'
cpn£rést child was -chosen, matched for age, sex, race, socio-economic status
of §he_fami1y,-ciéssracm, and teaﬁher,>far each pragfam'gradﬁéte fer whom
- data was collected, Permission was_receiﬁed from each child's famil} to

carry'aut the .schocl observations. | | |
Emmerich‘s‘ﬂbsérvérARatings,ef Personal-Social Behaviéfs (the;ZJ were

used to assess the social interactions of the program and contrast children

-

~in classrooms. The 127 Unipolar items of the scale assess speéigi:-categgries

of social and emotional behaviors, such as coping mechanisms and activities,
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or interests. Each Unipolar item calls for an estimate of a behavior's
.frequency of occurrence during a 20-minute abservagian peripd. For this
study, the Pmerich Scale was modified into a five-painf scale: (0) totally
absent; (1) occurred once; (2a) seldam\ccqurred; (2b) occurred frequently;
(3) occurred Ecnstantly_ In addition, some items were scored to specify the
presence or absence of a verbél component.
The Emmerich Ratings include 19 Bipolar Scales. The sevenipaint Bipolar
Scales permit judgment of the relative strengths of the atﬁributes defining
~each pole. Observers wére instructed to make judgments regarding the child's
'persgnalify for such dimensions as: sensitive to others vs. self-centered;
- submissive vs. dominant; dependent vs. independent; agg%essiye toward
; . cthers; and socially secure vs. sccialiy insecure. Thg%e particular five
measures were scored separately fcr-adultserientaficﬂ and response to other
child. Thus, the QbSETver's judgments specified whether behavicrs-ﬁere
di:g@ted_tcwardra teacher or’child. Five observers collected data for both
studies. Each child was observed for four 20-minute time periods. . The data,
" were analyzed using -the Mann-Whitney Rank Order procedure to ccﬁpafé experi-
~mental and cantrasf children(fgr the kindergarten groups and the first-grade

groups separately.

Results of the Kinéefgg;;gg_ﬁ;gﬂy_

Children's Center graduates exhibited the foiiéwing Unipolar beﬁaﬁiarg
éignificantiy more frequehtiy (p<£.05) than their matches in the contrast .
group. '

. . B , - B .
' Seeks help or guidance from adult.

1
2. Seeks physical proximity of Edult; \
3

E

Seeks éttentiqn from adult through positive bid Cayerali and verbally).




4. Cﬂnfcrms to routine or routine Tequest of adult.
6. Friendly tcward other child.
7. Exhibits leadership.
8. Rehaves competitively.
9. Smiles and/ot laughs.
10. Engages in fine manipulative activity.
11. Engages in cognitive aqtivitf_
12. Exhibits persistence.
13. Completes éctivity by him or herself,
14. Praises self.
15. Exhibits active curiosity.
_16. Resﬁénsi%é to teaching by adult.
L 17.;,instruct5 or demanst;gtes (overall and verbally).
18, Attempts to é@mmuni;ate verbally to adult.
'19. Attempts to commmicate verbally to other child.
20. %erbaliy loud. |
Contrast group ﬁat:hes exhibited the f@ilDWing Unipolar behaviors more
frequently than program graduates: ‘
1. Restlessnéés. R
Analy51s of Blpclar items 1nd1cated that program graduates were signifi-
EEPII?*EGIE. 1nvalved relaxed, dam;nant, energetic, social, 1ﬁdependent
pﬁfpaseihlr affectlanate to nthers and flexlble than were their classrocm
matcheéi They were als@ 51gn1f1cant1y more 55ﬁ51t1ve to adults and other

chlidren, less subm1551ve to adults and other ch;ldren less dependent on

:adults and ether children, more affect;anate toward adults and other children

e
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and mgreAsézially se;ﬁre aréund adults and other children than Wére their
matches.

‘fhe B'polar items also indicated that the contrast group kindergarteners
were 51gn1£1cantly more restralned self-centered, pas:1ve unstable, timid,

destructive, socially, insecure and unhappy than were the pragram graduates

Results of the Flrst Grade Studg

Pragram graduates exhjblted the fb11DW1ng Unipolar behaviors 51gﬂ1£1cant1y

more frequently than their matches: - C ' . i
1. Seeks attention from adult through DDSlthB bid. . \
2, Seeks attentlon fram other chjld through pc51t1ve bid (averall and v\
verbally). | ' ‘

3. Seeks'attentinﬁ_frgm adult through deliberate negative bid.
4. Possessive. i. “ a
5. _nggés adult,
.. 6. Physicaliy aggéeséive toward adult.
7. Bellberately aggf8551ve toward prcperty
Q-S;M-Expresdes negatlve feelings about.self, passess#aﬂ Or.OwWn . pr@duct e
’9: Exh;blts actzve curiosity. o
-‘10, Seeks infarmatlon from adult. ;
11. Attempts to cammunlﬂate verbally tc adult‘
12, Communlcates meaningful Ccmplex idea to other child.
13, Verbally loud.
14. Talks'to self.
1S. Difficul% to uﬂderstandf
16. In:amplete ccmmunlcatlve act.
17;_ Becames defiant rebelllgus in response to fru%trat1eﬁ or threat.

18. Increased quietness in respanse to frustrafinn or threat




The contrast group ,matches exhibited the following Unipolar behaviérs nore
frequently ‘than the program gfaﬁuates: |

1 Seeks or makes a comparative evaluation,

2. Expresses criticism of adult.

3. Expresses criticism of cther child.

4. Smiles and/or laughs. o

5 Threatens }trf) act agg:e—ssiveiy toward other child.

Norie of the Bipolar items show significant differences between the experi-
mental and contrast é_hildrem in the First-Grade Study. | |
Discy;sien :

Pfggfam child:reﬁ who wefe graduates of the Children's’Center, had eﬂ%:efeﬁ
kindergarten w1th positive social skills both with peers and with adults.

Previous research (using the Emmerich Dbsewatmn Ratmgs) when they WEI'é

‘thiree years of age had found the program ‘children significantly more smlllng,
: friendly; exhibiting concern for others in distress, nurturant and verbally
' carnmmic:atiire in comparison with m.atc:hed contrast children wh@ were at that

“'time attendmg ‘other Pfesc:hacl Prﬂgrams in the commmity (Lally' & Honlg, Note 3)

At three yéa:rs pragram c.‘h;ldren were alsa found to exhibit more Curms:l_ty'

and cagnltive activity. 'Ihus whlle in prcgram these ch:tldren scemed to be
equlpped to take charge of the_;u‘ own llves. They seemed well prepared e
motivationally to be active learners in classroom 5ett1ngs

The kmdergarten flndlngs repcxrtecl in this paper, continue to reaard

very positive sa«::mal behavmrs of prcgrarn graduates with teachers and with

peers Prcgram graduates seek adult help, . act resPQnswe ta.adults,
coﬁrmm:cate verbally and act friendly tcsward adults 51g=n1£1¢:snt1y more - than

thén' c:].assmczn matches. They are also ﬂgmflcs:ntly more task per51stent,

-se1f=ac:tuallzed in aEtI\rltlES, and verbally commmicative.

- . .
9. .
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Given these positive findings during the preschool years and in kinder-

garten, one might conclude that the program graduates would sustain a positive

~ social style that would serve- them well in first grade. " Hc:“we‘\rer, such con-

tinuity was not observed when data were analyzed for program graduates and th%i'f
matches who were in first grade. Zf‘ndéed it is interesting to note that only .
four of the eighteen items reported as QCCUTTIDg significantly more frequently
Cl 9, 12, and 13) in first grade were also 51g‘nlf1csnt in kindergarten.

School setting and conditions appear to-affect children's personal-social

style. For the first graders a notable increace in negative ’beha\fiar toward-

" adinlts was bhserved among pfcgfam graduates, Among the matched ccntrast grc:up
chilch'en an increase in 1egat1ve beha\fmrs toward other children was c:bserved

The . claSsr-om ébsefvez-s veported that all the children were less ac:tnre m first

grade, that there were fewe:r aldes than lTl kindergarten, and that the first

. grade classrooms were dominated by ‘tea:hezf-m_lt:lated activities. This pattern

- was,-of course, incongruent with the experimental children's éarlier experiences.

In the irpeﬁfducatioﬁal settings of the Children's Center, child-initiated

) activity;hgiceh;ad been strongly encouraged.

_ Program children used to smile and laugh more than their matches, while
in first, gfrade the cantrast group t:hlldren smiled more. How can we understand

these dlfferenqes?

The first-grade children who were program g;a«il{atésr-sieemi té’, seek adult

attention thfﬁugh negative as well as positive bids. These children are still

curious and c:;arrmmiéaté ver—bally, But as thei:r needs are not met, frustration:
sets in Snd the t:h11dren move into more négatr\(e ways of behaving. The achlt-

child ra.tm is now far poorer tha:n it was 111 ‘the Chlldren s Center or even in
j

the kmdergarten class. Yet, one ‘could ché\llenge the assmptmn of a pas:tive
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effect of the ear11er hlghﬁaéult Chlld rat;ai Is the high=ievei of personal
attention aFfereﬂ by adults earlier pe*haps i some way 1n1m1cal to child
i’

functioning? Nat gt;all Examlnat1gn of preschnal psychﬁmetr1c tesgﬁscores

reveals that the gﬁperlmental children scored higher than th31r controls on the

Caldwell Preschéol Iﬂvéntary On the Illinois Test Qf Psy:hcllngu1st1c
e
Abllitles program Chlldren scored significantly hlgher than . the;r contrnls

‘'on 4 of 7 subtests administered at 5 years of agei Also gt age 5, significa

more of thé”experimén al children (x2 = 4,3, p£:05) attained Stanford Binet

- /

IQ scores ébéve 89, con

'ared tc their'éontrolsg Thus, program children were
A more reascnable e;plaﬁatign for ‘the changes reparted here would seem t@ ) ‘3

be that the flrst grade: prngram graduates were fTustrated and d15111g§1@ned
Their expectatlans for léarﬂlng and fbr apprcpr{atg doses and kinds Qﬁ?person— Ny

| allzed adult attentlcn, nurtured earller*by warﬂﬂy'r35pon51ve preschacl teachers,
are being vlclated Pérents réported that th31r chlldren complained, "I'm not '

; learning aﬁ&thing@' Note that toward other chlldren, the experlmental children ;

;vcantinued to behave in pasltive ‘ways. They expresaed "meanlngful complex im“
ideas" énd saught "attention thr@ugh p951t1ve bldS k Mbst of the.negative
behav1ar observed in flrst"grade, then, was directed by the,experumental

“ éhildrenliﬁwardﬂthe adults, the teachers. |

(,r

Therlessané are fairlyfclear‘here The transition between presch@gi program

‘teacher interaction styles and elﬁmentary school clas;racm conditions may b—bi
t too stressful far _many young. chlldtfn partl:uiarly for* children from at ¥tk

fgmillesi "Small groups: work best' the ABT Asscciated National Day Care Study

?ecently reported (1978iip.x12)? I \thlS massive study, p951t1ve outcomes

: : SR \
were associated with small classroom 'groupings and a “high Eargglver ‘to child ratio.
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“Chi;ldreﬁ'in_ tﬁesez’ small groups showed more contributing of ideas, ccnsideriné/
c:@ntaﬁplgtihg, persisting at tasks, and cooperating than did children in large '

gTQuPS -‘ : I.
Shlpman S, recent fcllow up Stlx;ly of Head Start graduates may prcr\flié

; teacher warmth durlng ‘the elementary school years were associated wrth more

;\ir P"-%

Qj:msnlve, cutt:&gss for Head Start graduates. ' L

N , b

|
We belle\(e éﬂtf"a ﬁ%ﬁﬁéﬁtal issue lnvclvmg institutional system:e:- and’

Iy

. adult- Chlld ratics 1n classrccms needs to be addl‘ESsed Shall we ennc:h the A

50 ! )

‘lives of pTESChGDl -ygmgsters from low-income, low- educ;atmn families so that -

?

later they' can "fit" into reg‘ular schcel experiences Whl(:h in the past have -
aften rrf ant E)CPEIlETICES in fallur—e'? Or shall we continue tossearch for ‘ways to

alter ea:rly prmary educatlon to be more sensitive to the needs e\f pcw*artyﬂ

chifdren enter:mg the elementary school? DR B
— [ #

The %Ié-w Federal Head Start dem@nstratmn program, the Chi"’id and Fanily

o

;_,Rgsaurce Project (CFRP).is presently SEﬂSlthé to jl.l.St sufhineeds fs:r cgntm~

uity CFRP staff assesses specific needs with eac:h £am11y and an overall
Family Action plan is drawn up (D'Keefe\?{ 1978). Arx ad:mlrable feature of thls i
program model is the provision of c:@ntinﬁity of services from the prénatal
period through early alementarir school years. Some fé;milies reﬁuiré t:;:mtinuit}g
of service Wthh the CFRP is geared tp provide. - ) |
Banta s study of the éffects E)f Montessori preschae'fs when (;ompared w1th

other preschool é@eriences, on later functioning in primary 562]1@@1 is
111Lm1::1.at1ng The failcrwiné pattern of resu:it’é aﬁerged. fi”]*nildféﬂ who
experienced continuity of Montessori program frcxm preschcal through kmdenxmfu;

scored highest on '"'impulse cantr,al, analytic fthmking; _;xmcﬁtive behavior wnd

. ’ |
. further clues to' help us u:nderstand the present-findings. Shlpman (NoteaS) fmmd '

) \\El.mllatlva- effect over severa] years such that sustalned experiences af



eunemty% " Ch;‘;ldren who g‘raduated from preséheei te a non- greded program
Awh:.eh allowed eelf-seleet;en of epprepr:.ate meter;ele end eetnrltles d;d almost

(2]

es well. Lewest test perfomeneee were neted when children had no pfeeeheel

and went en to a eenventlenel prmary pregTem CEvene, 1971, p. 55)

.Kohn (1977), in his 1eng1tudmal study ‘of low- 1neeme. urban children,
fmmd that -the peree:nt of ehildren rated as need:;ng referrel for mental health
fpreblems rose from 15% to 35% for girls and frmn ZD% te 60% :Eer boys from
kmdergerteﬂ to fourth grade. | Kehn too, feund that eeeperetlen, eemplmnee,
and 1ntere5ted partlelpatlen in preeeheel corfeleted with eu’bsequent apethy-

withdrawal éﬁ anger- erflenee in 1eter eeheel gredes He ebsef\red "One canmot: ‘

eseepe ﬂ‘xe eeneluemﬁ thet the pu’bhe seheel eyetem is detrlmentel to the

F;melly, it is instructive te remember whet DT Zlgler m‘ete (1976) with
regard to data then evelleble eeneem;ng "the later perfemence of Head Start
“children: "ﬁe advantage ‘of Head Start ehlidren is not maintained once the

- ‘:ehlldren he.ve spent two or three years in elementary eeheel But how is this
fmdlng-te be 1nterpreted? - Tl}e raw data weul;%l appear to repreeeht more an

'in&ieﬁnept of schools rather than of Head St.ert_z"

Ceneluelen

[
=

. Findings ffem thel present reeeefeh ee’fteinl’)% need!te be-reﬁlieete&l But .
they do raise issues of. metltutlenal and eystems changes thet mey becéme .
neeeseefy if preseheel enrle]’mlent pregTem gams are to be eueta:med egemst :
regression. " We need to raise queet;ens about the settlnge in which teachers |

and chlldra eperete, questlcme about the prt(jcess of educeteen which 15

- possible where adult- child ratios are very low.. How can ye alter these - z""j
settmge to mamtam positive persenel -social behaviors engendered in preecheel

| end_fanilyﬁcentered pregre:ns? Why do we theorize that ‘there was something wrong

13




Wlth the EﬁTlEhMéﬂt pregram effgrts¢ Why cannot we theorl;e thgt there is
sqmeth1ng wrong W1th the early publlC “school experlenges affered to the

children?” : - S .

P
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