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ABGITRACT

The purpose of this study was to examine the relationship be-
‘tween the belief system structure (dogmatism) of priizipale and media
epecialists am;l their role expectations for the I'Ilédia'Fpl?:if%],‘i‘if; A
second purpose was ta‘asceftain whetler agreement by principals ond
ﬂEdlaSpEQlallSta on the role of the latter was related to ile siw-
"ilarity of théif-L“liEf system orientations. Thirty-oue pairs ow. prin-
cipals.aﬁd media ¢ s~ialists responded to the Short Foru: Doguezism Scale
and a Rank Ordering - =r “ionnaire, assessing the relative ﬁﬂpratancenaf
selected media specialist tasks. There were significant aein effect
differences between principals andjmeﬂia specialists for two tosks in-
structional design and utilization, and betweend@pen and clesed-minded
féspandents for awareness services. No significaﬂt interactions werc:
observed. It was also observed that similarity of d@gmatism scores
of principal—ﬁedia SpecialiSEVPairs'wag related to similarity of rank
ordering of media specialist tasks, It appears that principals and
media speciaiists tend to rank thé more traditional media specialist
tasks as more important than the more ércgressive media specialist. tasks,
aithcugh media specialists tended to Ea somewhat more progressive. In
addition, it appears that d@gmatiSﬁ, as a personality variable, may be
a factor inlin£1u2ﬂcing a professional relationship, especially during

initial contacts.




A STUDY OF THE BELIEE SYSTIM STRUCTURE OF PRINCIPALS
AND MEDTA SPECTALISTS AS RELATED TO THETR ROLE EXPECTATIONS
FOR THE MEDIA SPECIALLST -

Preblen

Onc of the most significant *":i;:iul’:ﬂtitiiﬁil innovations in the last thirty
years hos boen the Incorporation of educational media, and jts accampanying
tf_dmf?lgj} into the day-to-day teaching and leamxg activities of schools.
This development has led to the develcpment. ol extensive programs ff:E‘ the
ﬁamg of media specialists to serve the schools as experts in these new
fields. Therefore, it is appropriate to study the impact of these new pro-
fes.sicmals on the schools in which they work. | .

(:a:llgczn’ (1965) suggested that the success of media programs in schools

' is dependent on the principal's attitude toward the program. His contention

was supported by Brickell (1961), Lepper (1965), Miles (1965) , Tompkins (in |

Trump, '1957) , mﬂcthats o
Sarason (1971) discussed the effect specialists might have on principals.
He pointed to four possible areas of conflict between the two:

1. The specialist is apec:te:i to have knowledge and skills
not possessed by the principal.

2. Some specialists experience conflict between their pro—
fessional stardards and their principal's expectations.

3. The principal may feel that the specialist does not have
an overall grasp of what's going on in his school.



1. there may be A triangular conflict boetween the spocialiol,
the: principal, and the teacher. (pp. 126=1.29)

Onee soncee ol potential conflict receiving some actention was thab of:
personality chavacteristics of individoaly wbo define the role oxpectations
for a particular person or job.  Coirsen (1976) described the principal's
personality as one factor which way pilay a Key role in detorni nin§ the suc-
cess or failuce of a media program,

In exxamining the relationship between wersoualily and role, Ferneau
(1954) fourd that when an administrator sought advice from a éﬁnsultan% or
specialist, both parties evaluated th& consultation more favarahlf when they
were in agreement on the consultant's role.

G@tzgls.and Guba also conducted extensive research into the relationship
between role and personality. They determined that an individual's hehavior
‘was a function of his role and personality (1954, p. 164) and that role
conflict occurred when such an individual found himself in a situation

'whgrc he was expected to fill two roles that presented, "inconsistent, con~
tradictory, or even ﬁmtuallybéxélusive expectations (p. 165)." Pesearch
which supported this relationship (1955) enabled the authors to develop a
theoretical model of the relatioaship between %?12 expectations and personality
(1957). o

Such a relationship is depicted in figure 1.

insert fiqure 1 about here

Getzels, Lipham, amd Campbell (1968) summarized this crucial relationship:

It seems clear that the proper functioning of ceiilain role
relationships in educatiorial settings, as elsewhere, depend
on the degree of overlap in the perception of expectations
by several complementary role incumbents in the given
interaction. (pp. 117-118) .




Dogmatizng o personalily constmct of opons and closed-mindednegs in
individuals has boeon studied for over 20 years,  Rokeach (1960) doeve Loped
Lhe: Dogmatism Scale to measure (his construct: which he contended measures,
in part, an drdividual's receptivity to now ideas or beliefs.  Althaugh
dogmatism has been Found to be unrelated o intelligence (Kanp, 1965;
Rokeach, 1960), the construct has been shown ko be: relatad té critical
thinking (Rokeach, 1960), party=-linc thinking (Rokeach, 1960), personality
adjustrent. (Kewp, 1961), anxicty (Kemp, 1965), ETQ resistance to elucational
innovation (Ramer, 1967). ’

Rokeach concluded that ideas were organized in relation to ﬁhéir
é@ngiueﬁce wi. rdividual beliefs. Beliefs which were not c@ﬁgguaﬁt with
existing ones were organizad along a continuum of similarity to what is
congruent (p. 395). New beliefs which were teo dissimilar to existing
ones tended to be rejectud. 'This area of rejection was considered to be :mich
broader for claseaaminiaﬂ than for open-minded individuals.

Besides Raner's study (1967) which indicated that dogmatism is directly

related to resistance to educational innovations among Ehléf school adminis-
trators, O'Reilly and Fish (1976) found dogmatism similarly related to
resistance to educational. innovation in a group of teachers andiﬂudspeth
(1966) found that the mora ﬁp@niﬁinaéd members of a college faculty were
less resistant to a particular eﬁu:éti@nal innévaticﬁ, educational media."
Finally, Esposito (1971) found that open~ and closed-minded ihstructicﬁai
supervisors had differing perceptions of their r@ie. |

Based on these fghﬂinqé the current study was organized to determlne
if d@gmatlsm, as a specific personali.y factor, 15 related to the role ex—~

pectations held for the media specialist by both thavspac1allgts thEﬁEélVES

ard their principaléi



The: bagile Getzols-Guba model was adjusted to represent. the variablog
uncler congideration in the current. study. These adjue o wedels are depic-

tedd dn figurcs 2 and 3,

ingert figures 2 and 3 abwut here

In Qrﬂtlf to generate information relevant to the problem of the study,
i i I
the following hypotheses were proposed for testing:

1. There is no significant difference between the mean rankings
of each media specialist task for relatively open-minded and
relatively closed-minded prircipals.

2. There is no éighificant difference batween the mean rankings
of each media specialist task for relatively open-minded and
relatively closed-minded media specialists.

3. ‘There is no significant dlffet‘énée between the mean rankings
of each media specialist task for relatively épen—mnded
principals and relatively open-minded media specialists

4, There is no significant difference between the mean rankings
of each media specialist task for relatively open-minded
principals and relatively closed-minded media specialists.

5 There is no significant difference between the mean rankings
of each media specialist task for relatively closed-minded
pr;mmpala and relati vely apen—mrﬂed media Spec‘slalLStS

6. There is nb significant dlffE;IEDCE between the mean rankings
of each media specialist task for relatively closed-minded
‘principals and itelatively closed-minded media specialists,

7. There is no sighificant relationship beiﬂveen the c:@nelatlan
of each principal-media specialist pair's rank ordering of
media specialist tasks and the similarity of the relative
‘CTPéI‘]I’léS.: of their belief syste.ms
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Me

haodology

The populatico. for this study C(jﬂf-;i-fltf;_ﬂ of all principals of public
high schools and cortified media spocialists or head librarions who had
admimstrative regponsibility in high school media centers in a two-county
area :m Northeast Ohio. The total nunber of public high schools in the
population area was 37.

The inv’:estigéltcr golicited permission to conduct the study from the
%upe.r:lnt;enjam of each school district in thaz population area. Permission
was granted to contact the principal and ﬁlaiia sper:lahst or 1,1,btarlan in .
all 37 high schools.

Each principal and media specialist was contacted and a visit by
the irvestigator was arranged. Followihg the initial contact, four
schools, for'a variety of reasons, refus~d to participate in“the s:tuciy
A principal in another high school was taken to the hospital suddenly
ard his school was also eliminated. PBoth the principal and the meci:;a
- specialist had to r?zgfm:i to the 1nstnment in arde; for. their gschc:;c:»i
to be mc:luda:l in the stuay All information was kept c;sznfidaiigiali

Ee&au.%:e many persons wh@_we:ei askefi té respond to the qi.lesti@ﬂnajse
indicated a pref—éran:é to mail their survey back t«e tne _invastgiga;ér- |
at a later date, returns were slow in Cd,ﬂi;ig in. Data gathering was
ajrxiucté:l during the months of April and May, 1977 wrt:h a cut-off date
Of June 1. At the cut-off date an additional school did not respond
leaving a final total of 31 high schools out of 37, or 84% of the schools

in the population participating in-the study.



Ingtrumentation

The Short Form Dogmalism Goeale (Proldahal & Povell, 1965) was used
to assess the relative degree of open-mirndedness of the subjects in the
groups to be studicd,

In caparing the 20-item SIDS w3 th the standavcd 40=-item form, the
Sf;aarman—ljfc»m p]fcjpheciyﬁ formula was used to obtain a split-half relis-
bility estimate bc,:f .94 which is within the range of reliability coet-
ficients reported by Rokeach, fram .68 to .93 on the 40-item scale =
(Rokeach, pp. 89-90). The SFDS itself has a reported sélit%haj,f relia-
bility of .79.

Rokeach, using. the method on known groups, tested the ;vai,iéi’t:y
of the 40-ite. scale. ’ He found graupe gselected as high dcmmatl::—.
(relatively closed-minded) scored significantly different (.01) from
groups selected as low dogmatics (relatively open—minded). Isaac and

‘Michael (1©71) support the use of the Rokeach '\falidi.ty data to the SFDS
by stating that & change of test 1ength has a great effect on reliability,
but a much Hmalle.t: ef fec:t on validity (p. 132). | o

Loertscher (197‘%) davalc:pa:l the Importance of Media Fervz.c:es S:ale
in;whlch he ascertained pEI‘CEPtJ.DnE of media services in 40 Indiana
senior high schools by teachers and rna‘:lla center staffs, A panel of

’ expart% reviewed the 1n5trument and a pilot study was conducted in an .
attempt to remove redundant items and to make swe all ac:};ncwle:dged
media center services were included in the mstrmeﬂt This helpeél to
establish the reliability and validity of the 5:&1@; |

- From thé Eéaita instrument, eight major media S;ervigas were iden-
- tified, these being in the areas of accessibility, awareness, E‘VEllLiat-iC)ﬂi

1f1$tﬁlt:t1@n€ll design, utilization, act;u.].._,ltlcm, professmﬁal serv:xc:es.

and production (p. 59).



Swenson (1974) usod these C:fi;fj‘ht “(:El[“ff‘gﬂf‘!t!ﬁ in developing the Rark
Qlth‘fHTj nuestionnaire (ROD), which provided the subject with an inatru-
rrra.nl: to rank, in order of importance, the ejght major modia services

) i
which were considered to cover most of the tasks engaged in by the media
SE’EE,L:;lllSL. ”

Thé Rank Ordering Qu&stmnm@"r (ROQ) was used in this study to
assess }JC!Lh the principals' and media specialists’ perceptions of the
irrrg:@ﬁtan:;e Df the various tasks performed by the media specialist, thus
providing an indication of these two individuals' role expectations |

of the latter.

Statistical Prcx:_t;gmres
The general technicue used in the study was a two—way analysis ‘
of variance (ANOVA).  This procedure allowed the comparison of two fac-

tors of| an indeperdent variable with a dependent variable. The two-way

analysis of variance produced F-ratios for the two factors of the inde-
pendentt variable (A and B) and the interaction of these two factors
(A x E)‘ as they felatgi to the «jegerlﬂant var;sble

In testing the first six hypotheses, the two-way ANOVA technique

was conducted eight times, once for each of the media specialist tasks.

For these procedures, the ;nﬂependent varlables were open- or closed-

mirdedness ard principals and rredia specz,allgtsf an:l the dépéﬂﬂéﬂt vari-

able was ﬂhe mean ranking ft:»r each TT'Ei:LEl Spéclallst task.

In téstlng the seventh hypothesis, Speaﬂnan ra;ﬂ{aarder ::c:vrrelatlans -

for each principal-media specialist pair's rank ordering of media spe-
cialist tasks were generated.and transformed into z-scores,

These scores comprised th,é dependent variable to be compared with the

7
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8
fow: groupings of principals and moedjia specialists:  open-minded prin-
Cipals and media specialisls, clogsed-minded principals and media specialists,
open-minded principals and closed-minded media specialists, and elosecl-
minded p.r:_Lerg,i,_;;f)als; and open-minded media aLJQCJ,L;lJ,QLs (irdependent variable).

In cach analysié, the discribution of Ghsafvaﬁi@ns within the cells
of the two-way /NVA were somewhat unecual. Because of this unbalanc:ed |
cell distribution, an wweighted means analysis (Glass & Stanley, p.

440) was used to create arx equal balance of observations. An alpha
sevel, which would indicate rignificant differences between means, was

set at .05.
Results

Results from the Short Form Dogmatism Scale for the sample studied
indicated that principals and media specialists scored similarily on
the SFDS. Principals in the sample had a tzmge of scores fram 43 to
84, with a mean of 59.13 and a -atalﬂard deviation of 11.46. Nedla spec-

jalists in the sample had a range of scores from 38 to 76, with_a mean

il
of 54.58 and ‘a standard deviation of 10.53. The difference between the

l

means of principals and media specialists on thé SFDS was not significapt. |
These means, Laken tegether, had a range of 38 to 84, with a grand ITEE\I:
of 56.85 and a standard deviation of 10.91.
By definition, 1ndlv1.dual5 in a sanple group considered to be rela-
tively closed-minded are those who score above the grand mean for the -
saiﬂ'f@ls, and lndlvﬂuals ‘considered to bé: relatively r;ggjemrtuﬂiéd are those
who score at or below the grand mean for the éﬁ:c::up‘; In t}ﬁé'sa@;e , e
of principals (EﬁBi) , 14 were classified as relativeiy open-minded and |
17 as Ieiatii?eli{ closéd-minded, Of the media specialists (N=31), ,: ]

&
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were classificd as relatively open-minded and 14 as relatively closed-
minded.

Results from the Rank Ordering Questionnaire incli;:at;ezﬂ that prin-
cipals («:mc;l media specialists in the sanple had difforent perceptions
of the relative importance of the cight media specialist tasks as reflected N
in their rank ordering of those tasks., The data revealed that [3riﬁci};sals
ranked the media specialist task of instructional design services sig-
nificantly lower (p £ .05) than did media specialists. Medla specialists, .
on the other hard, ranked utilization services significantly lower (p £
.001) than principals. A summary of the r. & ordering of media special-

ists tasks by principals and media specialists is provided in Table 1.

insert taple 1 about here

W}‘;én data fram the Short Form Dogmatism Scale is analyzed with the rank
ordering data, closed-minded respondents appear to rank awarm*as& ser—
vices sigﬂificanfly h;g‘ier than did Qpenamzﬂed respondents (alt’hgugh.
the actual rank ordering of this task was unchanged). A surmary of
the rank ordering of pixdia specialist tasks by cpen- and cl@seﬂsmr;l;l

-:éépandénté is provided in Table 2.

insert table 2 about here L ‘ \

- It was hypothesized that th«afe would be no interaction between
occupation (nginc:ipal-;maiia S;;;éc;'ialist) and belief syste:m structure
(open-closed-mindedness) for each I'rédif{spec:ialist task. This hypotheses
could not be ifejér;ted for any task altht;g}h the intérac;ti@n a@peared to

approach significance for instructional design and awareness sarvices.



of the interaction is provided in Table 3.

insert table 3 about here

It was furthar hypothesized that ..,he mrrelaucn of -the rank arder—
- ing of media s;:ez;ahsz 5451:5 for eac:h media s&clajlstnprmclpal pa;r |
would be unrelated to the Similarity of ‘their belief Systan structure. .
‘I'hg.s hypgth%ls also could not be regecrtéél although t:lased—mirﬂed prin-

' \E,Lpals pa:.:%d with q:%.n—nuded media specialists reasrded a sc:irewhat lower .,

mean. rank Qrde.r correlation, as depicted in Table 4.

insert table 4 about here

Discussion

i Analys;s of the rank ordering data for prln:::;_pals and maila spec-
;allsts provides some lnterest@g CDﬂGlEElDDS- Erinclpals téﬁdaﬂ to
rank the more traﬂlt;cznal fn%i;a $peclagj.st tasks (i.e,- prc:sv:u.cilng acces- | -
51b1hty, EVVETETESS, utl;izatlan, ‘and a&qu;s;tlon set‘\ﬁ.ces) as nﬁre.!

ant than the more pr@gressz,ve IlEtila sg:ec;ahst tasks c:!f prc:v:.img

mtﬁ;ctmnal design, pru:fess;c:nal arﬁ évaluat;c:n servmﬁ. Mei;a oo
‘ spaclahsts also te;ﬂai to follow this trend-with one s;gmflc::ant excep-

tion: the_y tended to r,an],-; instructional des;,gn services s;gn;f;cantly

higher than principals. These data are. similar to thosé of Loertscher
~(1973) and Pfister (1976), who found that the mfeP:QgIESSJ.ve services
were zarﬂ-..ed lower. The higher rankj_ng of 1n5*’ruc:l;1t3nal dESIQTI services

by media specz_al;gsts is mcans;stent with prEV1Cﬂ.15 f;nﬂ;:lgsi '



- o E‘c;r principals then, it -seans’ ns that they still do not caﬁsider +the
rr:le Qf the meﬂ;.a SpEGlaLlSt to be expan:led to 1nc:lucie 1nvcjlverrent. W1th
ﬂie instructional -activities c;ffteachersg, Media specjlallsts whlle Stlll

rega’réiﬂc* é\?aluati@n and professional services at a relatively low level, .

seem t:.:: ‘have begun tc: perceive ﬂmelves as helping teac:hers (ﬂéSlgn
[

lIlEtruthDﬂ \and participating more extensz.vely in cur;::.cmlmn declsian- %
making. The high :egard media specialists apparently have for providing
1n5tmétlanal désygn sarv;ces may stem fram the e:{panﬂed erf@haéls in

sfructional d%lgnﬁarlentea currlmla in: n‘echa Speciahst training

Prcgraﬂs -An axamlnatlan of various media SPEClallSt training p.éogra’ns

in a mumber of calleges and UI'I;VEITSltLEE reveals a rm;s:h smaller curric-

S 4
and prafessmnal_ serv;t:es) :

Another area wha’e a significant dlffe;encé 4in the rank ordering

of Ireﬂ;a specialist tasks existe:ri bEthEh the sample of media specz.ali

%

ists arr;i prlnc:;pa_ls was in the Prfjxrldlng t:f utlllaatlc.sn services. P:r'_'inﬁ
cipals, bc:;ﬂj. cpen— and closed=minded, tended to rate utlllzatign sewz.cas «

s:.gmflc:antly higher than ‘media specialists. S;Lnée ut;llzatltm usua;lly

involves t_he tara:mlng of teachers tD use na:lla a:nd its at:cgrpanylng

. itechnalogy fefféétiqely in’ tl‘}_,e s:lassr@cm, maﬂ;a sgecla;;sts may fgél that
this is a more agpfipfiaté ‘task for pré= and inservice teaéhe: trmng
- programs. Medla spec;al;sts may not see tha‘nselves as play:mg a Tﬂajil;‘

rr;sle An or may not-feel campetent engugh to c:c:)rﬂuct Sud‘l teacher t;'a:_nm
' |
ing prograns. "

Prln\:;pals b@t.h c:pen— and: clcseﬂ=mrﬁed tended t(f} rank awaraﬁess

: j

-

ser\a.ces 1:1«:%1‘, altlmugh ru;\t 51gmflcantly lower than media Spec;al:gsts.

e
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It appeat‘s that media S}_}EElaLLE% may feel that the "sell:.ng“ Df their !
program -is more important than the Prlnclpal way feel it is.
Finally, it should be noted ‘that both principals and media éﬁé&ialistg
rated pr@ﬁﬁcti@n services quite low. Speculation as to the reasons
fc:r: this low rat:mg include a possible lack Gf prv:ducl;lc:n fac;lltles

in, the school and a feellng that a production service, becausa of its

A

techm.cal nature, is rxcjt an EPEJfCPrlatE function for a medla specialist
_whcﬁ: is in'charge of a school media center. ' '

~  Thus the differences in rank ‘ardering of media specialist tas];%
between principals arﬁ media sgec;ahsts J;ﬁz.cates that fDr ﬂlls Earﬂgle,
.

there @pears to be relative agreement between the two. parties on the

role of the rreﬂ;a spec:;l_ahst 111 prt:i\fldlﬁg accesslblhty, awarenéss,

' e\faluatlén, acquisition, Prafess:.snal and prc:ﬂucmcn sarﬁrl::es, ans:i dis——

E3

T and ut;l;zatlan services. Generally, ma;ha spécn.allsts seem mc,\ra J.ncllnecl
: to VIEAT their rc:la as a more é.xpanded c;\ne, 1n terns @f 1nv«:&lvafnent Wj_th
the ;I‘Etﬁlcﬁ:iﬂnal activities cjf the Sc:h@c:l whereas princlgajs seem more .
( .1nclmed t@ view the rr;:nle of a media speclallst as prc;v;.dj.ng iny the
nmore tradltlcmal services. It is possible that gr;nclgals nay alsa o | \

see the media specialist as fulfllllng an acﬂrrumstrat:_ve rather than an = |

instructional rc:le.

When media épe:laJ;sts and principals are grouped l:égethér ani -
identified only as either c‘;\pen= or closed—frnlrﬁed,, tharé appears’ tc: be
nly one media specialist tas]{ where d;fferen:es are appare;ﬁt to a sa.g—-
aw

mflcant degree. Those lrxﬂlmduals, both principals and media Egeclal—

ists, whc: are relatively cl@sed—mnded tended to 'rank awareness services

e

& - of



feel samewhat 1335 secure ab@utﬂiegeSLElan—ané—pregrams-mﬂu which-they

are asscx:iated and thus péfcéi\fé a geate.r need’ to spend more tj:me ard

o

slgmflcantly hlgher than ﬂmge individuals who are. relatlvely open-—

minded. Thls may be due to th% fact that cl@seﬂﬁrrmﬂaﬂ ]JﬁlVJ,ﬂua]S rnay
¥

effort in selLlng the program enci t:GﬁVlﬂc:j:lg others cf its W(:lff'h.'
'I‘he results of this study indicate that there was no sz.g‘m,f;.c::ant

mtetact:.@n between Qccupatmn (pr;nc;pal—madla spec:.allst) and bellef

system structu:e (c;pem-clc:s&:%mﬂiedness) for any of the eight Ira:'l;a

SpéElal1§t taslg There we:ge, however, two tasks, awareness and mstrm:—
tu;nal design EEJ‘:VlCéS where a sg.gﬂ;f;cant interaction was apprcached.

AﬂGﬂ’lEl‘ hyg@thesm dealt with the congruency c:)f rank c:rcierlng of
ma:h.a speclallst tasks ‘as campared with the Emlarlty of belief systan

structure faz media EDEQlalistgprlnElpal palrg (i.e., pr;rf ;Lpa]s and - |
frEdla sp@iilallsts w«::rk;ng tagethat‘ in the same sc:hcgl)s Pg.thc:ugh no o

i 'a:m-mf-u cant. 1nte:a§:;t1@n was found, clc:sedsm;n:lai maila speclallsts pa_lfed

§w;th. clmseismrxied PElﬂElEalS ’ anc:i c:penamﬂﬂéd ITEi‘La SPEClEllEtS pa;réd |

w:Lt.h @Een—nmﬁeci prlnclpals had a higher deqree f}f smla::;ty in the
118 SPEGLELS prlnc;pal |

way they raﬂk—c:rcﬂErai media SPECJ.allst tasks.

B

pa:.rs with d;ssmlar bé],lef system structures ha::l a lc;wer degree Qf
!
If future :esear(:h prgduc:es s;mllar /
!

1

smla:rty of rank @fderlng of tas}cs
results Ehe :Lnteracuc‘m mlght suppart ngeach's canterxt;@n that persons. /

mt.h similar belief System struf:tures w111 terﬂ tc: be closer to agree-
7, - _“,’
j

nEnt on ;Lterrs and ideas Df Tutual _mte:r:est. , ,

DESpltE the CDnClUSlDI’IS that have been dr%wn fram this research,
|



. - .

Flrst it may be that cl;_fferances in belief system structure in-

‘ fluencp role perception only «:’iu:mg initial c@ntact When two per:xple

B 7@@157t@getha§ G\fef a_considerable J:erlcﬂ of t:LIﬂE logm t;an_my_ceasar‘ﬁ_ﬁ

to be a.fact@r. D;ffe.re:xces in behef system structure may be an aspect
of paf.;r:snal;ty that can be c’iéalt with thzcjugh c@mrmuse, accmatinn
or ava;dan:e. | ’I'hat' is, when two persons mltlaj.ly work together, thau:
Qarceptlams of ear::h other rna;ir be 1r;f1uenced strongly by their cwn belief
system sttuctu:es! But- over t;l_me, they may béeme more skillai in recagh
mzmg persanahty dg_ffat'enc:es and in identifying @pr@prlate ways of
dealing WLﬂl then. One menber of the role set may accammodate the pe:san=_
ality preferences of the other or he nay g;ﬁcziﬂ those areas of perceived
perscna_];qf conflict. | These réspéﬁsés are similar tt:: those of students
who must master new and dltférant modes of leafn;ng in Qrder to be suc-

CESSfLIl studants, .or war}cers Wh\:'.) must aﬂjugt to ﬂig different acimlnls=-

- ,ttatwa sﬁyles c:sf the;r errp} oyers. 'I‘hus, d;.ffétenc:és in beltéf systanw

6&91‘&&5 of agen=mrﬁadnéss w;ll deVelcP skill in wcr}ung cmigrtably_

Further research-instruments m_ghtr;dent;fy the arrx:u.nt. of time members
of a role set (i.e., pfiz;cipalsﬁedia specialiéﬁ) have wc:rkaﬂ together. |
Second, rank ordering of .tasks requires an analytic skill-on the
parl: @f the resg@rﬁeni:g Smc:e Rc]{éach c@ntencis that dégmat;l.sm may be
‘:rrk::re apparent Whén thé subjec;ts are mvc;lvai in actlv:.t;es ra:;u:;nng
synthes;s, the Raﬁk Ordering Quest;cmna;.re m:l.ght be mre useful if re-
, structured té reflect this type of s}s;ll‘ The Dalpl’u tec.l*uuque may be
'me type of prc:c:eri@e whlt:‘h could be ﬁsaﬂ . as it creates s a@rﬁ;tls:n
wvhereby ‘the :gp:::ndent is. :;I"I’Vglved in data generation.. - | :

-
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There are a number of implications that can be drawn from this stucﬂy

l. It agpeérs that pf:i,m,cipals have not as yet accepted the expanciéd rided

role of the I"Etha SPeclal:Lst as an J,nstructlanal dec;mmaker and that

EOEL

ranted. Such pre- or 111—ﬁservi§g activities might be .in the fé:r:m of warkshops
which extend administrators' concept of the responsibilities of this new type
of e:lucatxjr- As pri’n&ipals’* and media speciilists concur to a greater degree
on the pfgpér role of the med;a spec;allst rm_e conflict is less l.;_kely to
ocair. ,

»2,- It is also appa;:‘ent ‘that when pr:mc;.galﬂmedla Sper';,ah st Palrs
have similar belief system structares (i.e., claseﬂ«elcsa:l, q:en—égan) ;

they rnay tend to exhibit a greate: degree of consensus on the rgle Q:L'

the media spéclahst_ It may be¢ that neﬂ,ia EEEClallEtS who seek enplar .
ment in sczhécls in which the p]:incipal a@@aﬁ'ﬁﬁ have!a similar b%lléf
system C‘t’leﬂtatl@n may find adjustment to ﬂk new Eltuatan easier than .

ha::l their bellef system crlentatlcms baen dlss:umlar 'l‘hé pass;bj_llty

;cf c;;mifllct appears to be ESPEC‘J.ally h,;gh whan an cgen—rrunﬂad ma:’l;a

’ specn,allst encounters a closed-minded prlnclpal Km:wmg this, a rrecha
spec;alist mght be able to assess th*: pc:taﬁt;al for role ccnfl.:,ct during
initial encc:unt@:s and c‘ievelc:p appropriate stfategles fc::r conflict. avmd—‘
ance. If c:'i.:.ﬁferem:es in certain gars:mallty va:;ables (e.g., dcgrrat:lsn)
. do Iésult in’ dlffarg.ng I:C)le perceptl@ns and/or role f'cmflg_ﬁt school
persannel tralru.ng p:c:grams mght 1n;mtie a:scgerlencs:& in re\:r:gm?mg
such t.,alts _ R ' . _ L

3. A snpﬁlam%htafy finding, based ﬁi:c:n :igafcrfral disc:ussiti;ﬂs with

the res?:rﬂents, indicated . that agreemerit on the role of the media S};ec:i

ialist seems to increase when principals and med;a spec;al;sts have

t

1]




* same experiences in each other's field via pa%’tiéigaticn in courses
or workshcps. As it is apparent that both parties nea:i to know more about -
i ——@aACh- other! ‘5-role-within -the schml craSSExnwzlvamant in;- Aat 1east
| sc:reeaqsture tG,academic programs of other nembass of the role set may
be warranted. It ;ppears: that alteration of the t;urr;cma used in pre-
parmg needed f’];Ec;lal;St;S anti prmc;‘lpa_ls shculd mvclve braaﬂen%d exposure
t::: the frame of re_ferénce of other prafese.mnals within the c:ht::cl
7. 4, If the trends indicated in this study are supported in future

\ researm edu::atmnal programs fcjr principals and mai;a sg:ec;.allsts

\_ may be cies.igmed to glve these pecple training :Ln reccgn;mng and mﬂefa\
- standing dc:gr'atlgn and Qﬂzg pat:scmahty chmactenst:.cs Ain the:_r fellow
workers. ; , \ E . ; .
| In fact, any group or ir;_:ij:vidual within ;i‘:,échéc” which mterat:ts
.with other groups or ;rdlﬁduals merits serious \s‘tu(iy; The more that
| s knmm about how these various c;ing%aﬁent*s of a. cctrgle;l}: organization .
such as a EChODl function and interact with each Elthér, the better able

a_'Ll educeatara will be in creating more éffécthE educauanal EDVermTEtits.
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S © NOMOTHETIC (NORMATIVE) DIMENSION

Role
Instltutlane*gss;Rcle.éaEQAEExpectatlcn

N
~,

Social ., Observed
System . Behavior

' Iﬂdlvidual-ik+Per%onal1ty=§—% Need' L
*  Disposition

~ IDIOGRAPHIC (PERSONAL) DIMENSTON

[« JNTH

i

Figure 1. The Getzels-Guba Model of the: Relation-
: ship between personality and role.
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R  NOMOTHETIC (NORMATIVE) DIMENSION .-

. ’ .. "Media® - - .
' School ____; Specialist's ., - Tasks of -
JBuilding ; Role. . B WedlaSpeeiallst .

e , ~ - \ _ ; o . " Tasks as
g?;;a;_ S . ' Ranked by
- Situation . : o - - Principal

Ny

IndiVldual —h;PerSDnalltv._iﬁ_e§ " Belief-
Dlsbellef qutem :

.,!
s
.)‘#

' IDIOGRAPHIC (PERSONAL) DIMENSION = ' . R

e,

Figure 2. The relatl@ngﬁlﬁ between the relative open-
: mindedness of the principal jand his/her role
expectatlans for- the medla 5pec1allst . (-

;-

‘ ) ? 7 : 3
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NOMOTHETTC (NORMATIVE) DIMENSION -

School ' Media ?
Building -——3 Specialist's ———y  Tasks of.

gﬁ;éﬁ ) Role ; Med;a Specialist -

Social’ ' s ‘ . ‘ Tasks gé
g?éigéign B L y + Ranked Ey
T ' . ~ S Media SPEQLe

~ - : ;3/3;‘
| 7

Iﬂlelduale—em% PéISDﬂallty,—saaﬁ Belief~
Plsbellef System

LY

. IDIOGRAPHIC (PERSONAL) DIMENSION -

4

Figure 3. ?The relaﬁianahlp between the rELatlve open- °.
' .+ mindedness of the media specialist and his/
her role expectation Fer€h1m/herself



- - ‘\_T’ABLE 1

Mean Rank Ordering of Media Specialist Tasks

by Princiﬁéis‘aﬁd Medié Specialists

-MediaJSDéciaI;St‘Task EE o ,§E o, £

.89 (D? 3.64 (3)
93 (2)  2.28 (1) 3.66 .
87 (7) 5.58 (6) . 0.39

3 1.58
i .
5

61 (5) 345 (2) . 5.00%
5
3
6
5

Access@biliﬁy
Awaréﬁéss

évéluatian
Instructional hesignj
' 45 (3)
46 (4)
.80 (6)
.99 (8) .

LR S W by

Utilization - . 03 sy 1LTa

o

3.79 (4) - 1.97
6.13 (8). 0.36

~Acquisition '

Professional

~
% T T S TR T T TR

8. Production .92 (1) .0.02

*RL05
3{3‘{2{ OBL ) . o . L ) k
@ranking of media spgclal;st tasks for- ﬁanglpals o

hranklng of mééla sp22131lst tasks for media sueclallsts
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TABLE 2

Mean Raﬂk Drderlng of Medla Specialist Tasks
o

by Open— and Glased mlnded Rgspandents

£

Media Specialist Task

© N O W D W N

" Accessibility ©

j
Awareness

Evaluation

Instructional Design
" Utilization

Acquisition

Professional

Production

w s s W oW

'(2)3
(1)
) (6)
)
2 (5 -

(3)

7y
(8)

3,06
2.22°

16,05
3,83
4,06
4,32
6
5

.34
.95

(2)

(1)
(7)

;(3) B

(%)

(5)

(8)
(6)

o = o o o
[y
L

0.45

5.09%

Fad

I!:‘:’ < 05

aranklng of media speclallst tasks for Quen—miﬁdeﬂ résﬂ@ﬂdéﬁts

branklng\of media SﬂéQlallst tasks far clesed -minded resDDndents

Fal

o
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‘ “/ . . TABLE3 - S

Maaﬂ Rank Drderlng of Medla %pécLalLst Tasks by

Dpen= and Closed-minded Pf1ﬂ21ﬁals and Medla Speglallsts

X X X, X

[ T—

| -3

b 29 (2)
¢))
-
64 (5) -
03 (4)
14 (8)
.79 (é) X&QT

82 (2)° 3
24 (1)
18 (7)
.94 (&)
47 (3)
71 (5) .
.53 (8)
12 (6)

93 (D2 4.00 (4)
.549(3) 2.35, (1)
57.(7) 5.24 (5)
26 (6) 3.18 (2) "
43 (2 5.41 (6)
121 (4) 3.657(3)

6

6

Accessibility

[ S
wmoN Wb
O - ‘
W

Awareness

Evaluation

ad
4
-

Instructional Design

Utilization
. ) &
Acquisition

H o o Ww o . w o

07 (5) "6.12 (8)

86 (8)

‘Professional.

¥ T RN FCR S
o
4

® N oW W N
o O P W W

S " I V. e ¥, VLI X

. Prédugtiaﬁ ,iDéﬁ(7)

aranklﬁg of medis SﬁealallsL tasks for apensmlnded pranLQals

T bfaﬂkiﬂg Df medla speclallst ééskstar Gﬂéﬁ-mlnd%d media sp221allstsi
Cranking of madla 5peclallgt tasksffcr El@sed—mlnded_PF;nclpals.'

dfank;ng cf media specialist rasks for cl@séiimindéd;media:Speéialists‘




TABLE 4

Mean Rank Order Correlatdiorns of
Primcipal-Media Specialist Paidrs

Ctransformed to z-scores)

= e e _

Independent Variable
Combiraizions

12
'ﬂi MH‘.‘

Clcge{i -nfnded Principals -
annd Closed-ninded Media 7 0.528
Specialis te

Closed -miinded Principals g
and Op en—minded Media 7 N.266
Sypecialists , -

Open-mincled Primedpals
and Open-minded Media
Specialists

0.548

~

Open-minded Primcipals ~
annd Closed-minded Media 10 0.499
Specialis ts .
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