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_SOME A?-ITCTS OF LANGUAGE ,EVF LOPMENT IN MIDD. - CHILDHOOD
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The Etﬂdy of language developmént has . Lﬁed la}gely

upan early ChllthDd for th11 15 the tlme of rapid, 1mprés%1ve
1

llnFULPth growth In some ways this focus has been too narraowg
. many uzhalars have ccn31dered language develapment to be |

largely cgmpl téd. except for. vocabulafy addltlons, by the time
\ .
a child enters elementafy school. - We have come to reallze. .

hcwever. that language,develppment (and not just vecabulary

grqwth) contirives througﬁZut the m;ddle chlldhcod years, and

o

perhapsébeycnd,‘ Language develapment in middle chlldhaadna

R

_in the élemen%°,

' SChDﬁl years-—is leks spectacular than language

£

develcpment 1n early chlethd but is a v1tal step on_ the path

s"i =
fc adult compeﬁency

1 & . .
[

These m;ddle yearg‘see the reflnement of gemantic and

syntactlc kncwledge. changes 1n prcc2551ng stratég;es, and the ’
Y =]
' . development of metal;ngulstlc ablllty. Garsl Ghomsky—s " ' ?
,‘\ *

ifrequently CLted stqdy The Ac,uljltlan of. S’;tax in Ghiliren .,

v Aged 5 to 10. lllustrﬂtes the ref;nement of semaﬂtlg andusyni

-

itactlc sk;lls Drlglnat;ng.ln thg earller yeafs.' The much studled
o - syntagmatlc-paradlgmatlc shlft in wcrd assaulatlon 111ustrateé\~zg ]

T : 'changes in proceESLHg strategles. And Schultz and Pllon 8

(19?3) End Kessel 5 (1970) studies of llngulstlc amblgulty

f_explare thgfdevelcpment of thls-hetallngﬁiéilc ablllty Huwever.:

#

a very 1mportant metallngulstlc Sklll E,paraphrase, -has rece1ved. :

" as yet, very llttle study in a dEVElapment framework., - g ﬁ:?;, .

S HE

Pagaphrase 15 an 1mpartant part of language acqulsltlan

. ? and cf cammunlcatlcn. it is vital far vgcabulary grawth. especlally

a8

\‘
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'gefe:ente. It 1e vital for aequlrlng a variety of eyntaciie
- structures, for example, a eemplex entenee eenﬁalnlng a

my

relaﬁeve eleuee The _man who met Darth Vader is vis iting

aunt ,can serve the eeme gunetlen as two elmple eenteneesx- The

a

" man met Darth Veder. The man (He) 1e VlSlfln'_Ql aunt. Para-

phreee is ueed te elerlfy those - elemente in a cenversetlen

wm;eh have not been eemprehended (eepee;ally if fepetltiﬁﬁ of -

the elements hae falled): e e s g
. . : - *
A:  Put Semeibutter on it. ¢
B: Huh? . L
Ax" Put .some: butter on.it.
E: AWheLt'? :

s

A:ljspreee some butter on my corn muffin, .
o : The few develepmental studies’ 1nvelv;ng gtheughﬂnet

neeeesarlly focusing upen)*paraphraee shew that young ehlldren

 do not have ‘a consistent ceneept of preeervetlen ef‘meanlng

!

.. w1th ehange in ferm. Fer example, Gleltmena Gleitman, and #z

Sh;pley (19?2) feund that when preeeheelere eerreeted ungram—,

Lmatleal uttereneee. 85% of .their eorrectlene dld NOT. preeervei

- F
=

the e%enu My ewn stidies ef paraphrase in pre- eehcelere else

E'lnd;eete that bercre the middle years, children da net heve a

'flrm graep of paraphreee. Preseeheal children preduee paraphraeee 11

in thezr epentaneehe epeech. perhape 1ntu;t1ve1y, but they

g -

‘usually eannet preduee them upenereguest;

. ‘The study I am diséussing today fecueee upen lenguage -

. development 1n the“m;ddle chlldhoee yeere end ut;l*zee para—

phraee teeke ae exemlnat;en teele. Paraphraee ;e a geed medlum




for such an iﬁveetige%ion beEeu se it prev1dee ;nelght into

, metallngulﬁt;e develepment and lnte preeeselng etrateglee.

= <

Mereever.ﬁthe preduetlon-and cempréEmeIn,ef peraphraee oceurs

mereifreduenfly iﬁ normal discourse than do ether metalinguistic

eet1v1t1e eueh as the deteetlen and d;eemblguat;en of amblgu;ty

R

In thle etudy 35 ehlldren aged 6 ‘to 11 were aehed te
produce paraphrases for 18 eentenees and. to reeegnize paraphraeee

fer eech of theee 15 senteneee- In the reeegnltlen teek;ethere*

>y ;
was a set of three poeelble perephreeee for eaeh of the 18 erlgnai

ﬂ.feeal‘eenteneee;~ In each ei theee eeteAef thfee peeelble peraﬁ

pﬁ;eeeei theie.weres a Lex;eel paraphrase. a eyntaetlc peraphraee."

1 ®: .
L]

13

L

eﬂd‘e!peeudépereph§35ea The peeudeperephraeee eeneleted of elther )
7 en imeginelly:eimilarfeentenee, a'eenteneezthat wee elther a ' ‘

1og1ea1 presuppesltlen e; eeneequenee ef the focal eegte??e.

a sentence that was an?enymeue of SYﬂfaEtIF Sarrang ement. or .

b a eenteﬁee whleh preserved some ef the wegde ol Whe fetal . o,
. - - ;f . -
) eentenee. but which bore nbo eemantle rElEtiﬂfgl}ﬂ to the . 4"

" sentence. (Pert A ef-the handout shows examglee,ef foc ,iéén§

o i‘

teneee and sets of peeelble paraﬁhraees )

;-ﬁi; Qn all preeentatlene. the preduetlen tamk, preeeded the .

] s
& # &

L reeegn;tlen task so thet perephraee preduetlen by the ehlldren
‘ :  weuld net be 1nflueneediby the euggeeteq paraghraeee of the‘

) reeogn;tlon taek ~ Both teekeawere’pfeeeﬁted witheut-pietures . ,
y b4 R ) . *
er ethef eontextuel eupport so that the eh;ldren weuld heve tb e

Fely eeleLy on their linguistic and metéilnguletle abllltlES- _ .

~et‘

The ehlldren 8. respbnsee te the preduetlen taek were

. L]
Z

i?_, Ji eeered as eofreet peraphraeee lf they 1neluded elther*;eileal

=

eubetitutlen. eynteet;e rearrangement. or beth, end i? the meaer

- . A e




semantic units were preserved. (Part B of the handeut shows

.examp125=cfkcarr2ct and incorrect éenténces eLicited in the pro-

‘duction task.) The child¥en's ragponses. tc the recogﬂltlon task

= =

wera scored correct for lexieal and syntactic paraphrases and

elpcﬂrrect for pseudaparaphrase AnaLyseg,Df,Variance.yiélded T
s;gnlflcanc*g at the .Dl and - 001 Levels. i

The ability to produce and recagnlze paraphrases 1ncreased* 

£ 2

"with age“ Thlf was - due to three factors:

L} . #

0 N Dlder chlidren n@t’énly made more accurate lexical
—~

subst;tutlcns and syntactic- rearrangementsf%han yaunger chlldren

-~ did, but they 1551 fewer bits of information when pérform;ng

%

- these Dperatlava;

2. Dldef chlldren were Less likely tc be ;nfluenced by
” i . .
1mag1nal slmllarlty then yaunger chlldren were., - ,

3@ Dlder ch;lﬂren ShDWEd legs evldence of .syntagmatic

2
prae3551ng. and mcure ev;dence of parad;gmatle prccesslng than

younger children did. : fu Vif . ! oL T "ﬁ%r <

In addltlcn tn the- overall increase in paraphrase praflclency.~

e

there was alsc-a stylistic differences .the ycungEst children

in the study, -the .6 and.? jeaf olds, used lexical substltutlon

*

as a strategy for paraphrage pr@duct;an more then¥than they .

used svntact;c rearringement; chlldren 8 and 9 and older used
i = £

syntactlc rearrangement mare frequently;

F

T Th;s study 1ntegrates and’ extends prevzaus studles of" irh ;

.laﬁguage develapment in the m;ddle ch;lﬂhaod years. ,In addlgian .

£l

to 111ustratlng general llngulstlc gfcwth. 1t furnlshes specif;c

A,

1nfarmatlon abcut the 1ncrease in metal;ngulstlc capablllty and

abaut changes ;n l;ngﬂlstlc processing-= 3 v
- . - L\'i;ﬁi ) ’ ,,é‘.

- F = a2 - = -
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VPf@llﬂFULgtlc Cepabll;ty Earlier tud;ee of metallngu;etle

develepmeht suggest that ement;e. or lex;eel preeeeelng precedes
T eynteetle preeeeein'.‘ Schultz and Pilon (19?3) and Keeeel (197D)
ebeerved that ehildren could detect and dleembiguate léxical

‘amblgult;ee such as The man is hDLdlnE the pipe er Nobody llKEd

. the plant befere they eeuld detect and" dleamblguete syntactic

’ emblgult;ee eueh as Thev SEW & man eethg fleh er 'The shooting

of the huntere was bed. DeVllLlere and deV;Llle;ee(1974) end

Gleltman Gleitman, and Shlpley=(19?2) ebeerved that ehildfen
could detect ‘and earreet 1rgeguler;t1ee resultirig from \.'*x\

*semant;e factors eueh as Drlﬁk Ihe eheir befere they could deteet

‘:and eerreet Syntactle lrregularltles sueh as Cake the eat
¢ [
{ L;hew;ee, in thle etudy of perephreee;xeheldfen could eueeeeefully

produce paraphrases by lexical substitution before they could

=

sueeeeefully ﬁ%ﬁﬂﬁﬁe péraphfeeee by eynteetic rearreﬁgementgi

I Th1e switch from lexleel to eyntaetle processing, weuld ‘

- 2

therefere seem to be ehafaeterletle ef metel;nguletle eeﬁébility'

in general, and reeulte from a generel rease in’ llnguletle skill.
* The preeedenee cfile31cal faeere in thle&ﬂudy and in the

S

“'_develepmentel etudlee ef amb;gu;ty is dué to: the relative sim-

) gllr ity Qf lex;eal preeeeelng ﬁIn.beth emb1gu1ty and Paraphraee.

L1

,lexleal preeeee;ng 1nvelvee operation upen one (or a very few) ;=

elemeyte in a set er frame of .elements. An ;eelated element

%

'<;e ehang d but the frame 1tee1f lS*nt aeted upon. In synteetle'

. ereerrangement hewever. the set’ ef elemente. the freme 1teelf
5-

undergeee ehenge, The preeedenee cf eemantle or lexical

faetere in' the Gleltman. Gleltman. Sh;pley etudy of ungrammetl—

- E = 3

eality 1e due to the greater sallenee ef eementlesr: Nermelly.

&

the mee g of a eentence lE ltS meet 1mpertent eepeet. v o)

L - ] T
: X s - . F * -

el : - - I e . . . v : . . AR -~




leen the relatlve 31mp11c;ty of lex1cal subst;tution vig- '
) .
a-vis svntaetlc rearran%ement and g;ven the greater sallence.

we mlght ask why chlldren shlft from lexical subftltutlan to -
k-]

syntactlc fearraﬁgement-as the preterred methodcﬁ‘PErfGrMJHg mefa-,ﬁ

{
linguistic tasks.An examlﬁatlcn af H@neck s (1973) study Df

i,

paraphfase preferéhce in adults pr@v1ues same 1ns;ght 1nto this

shift. 'Honeck iguﬂdﬁthat adults wrefer paraphrases in which .the

<content wardﬂiafe unehanged but fearrﬂﬁged, tﬁ éaraphras@s in

whlchward arder is unehanged but in whlch the cont&nt WOl dszé ve
been replaeed with syﬂanyms Thusrfthe prgférred paraphrase fcr

The struggle evahed the feal;ng_ that chaﬁged the lad wau?d be

_The feell g that chan;ed the 1ad were evaked _xithe struggle

rather than The SLight praduced the emgtlans that altered the bav._

,-*

Haneck attrlbuted thls tc the greater sallency of the lex1cal or

#

semaﬁtlc structure. rather than the syntactlc structure. cf
A ! 1

. the sentence’s . He suggestéd that adults put mofe 1mpart%pcé
upcn the 1deas or words af’a sentence._than uggn ‘the Qﬁdex in
which the 1deas or words occur. Thu3fnaqU1ts are drawn_ta the

7 . o - ; B U
lexical orrsemantic.elements of.a sentence, and use syntactic

= . \ A = a

\

-

mqs?s/ta présefvé these elements.
E‘The same factcrs cpérated in 'this paraphrase study By

' e
ages 8 and 9 chlldren would attempt to préserve the cantent

wnrds in a sentencagmare gften than fhey wculd attempt ta pre- f,

; se;ve tne arder 1n which the wcrds cccurred. That yaunger’

‘; children_ did nat attempt ta dc this as frequently 15 due tc

the;r 1esser amaunt of llngulstlc éxper;enge. Instead af Dperat;ng

L4

upoﬁ a. set ai elgments. thé sentence ffame ;téelf. they cpérated

*upon a single element. a word. - The rglat;ye aase Qf_aperat;ngs
i : . -!'/, fia

- . h . e . a B . . . ~ . . .' )
Q : L . ' . ‘S . . ] o e
. NIRRT R - o RE TR




upon a single slem;nt in a get rather than upon the ent;fe set-

\waq reilected,&ﬁ thé perfgrmaﬁce ‘of one of the younger chlldren
in thls study and bysthé perférmance of pre- %chaelers in a

- s1m1lar study (Haar 1978). These children waulg fespond to
‘at least some of thP foeal sentenceg in the productlcn task by

prDVldlﬂE a one or two dword respanse (syncnyms or would- be

s
L1

syn@nyms) for one of the words or phraaes of the sentence.’ _For

' evakgd

example. the Sentence Last nlght the g’;g DUPD?

v < the resp@nse small, fcl;cwed bx;smail Buppy. After bEJng prodded,

the child pfaduced the sentence Last night thé small Duppy was é
crglng;_ It is- during the years of middle Chlldhﬁ@d that ‘
children acquire the llngulstlc eXperience that eﬁﬁﬁles thém

i to use syntactic means t6 preserve:. semantlg or lexical idéntityf

Precesslgg Changes: In additlan to this change, two other -

changes in 1;ﬁgu1stlc prgcesslng wére observedx one was the
mevement away frcm syntagmat;c prOCES$1ng toward paradigmatic -

-prccesgingi and the Dther was the decline in the ihfiuenée of

iﬁaginéiﬁsimilarifyr‘ The first Df these. the thangeﬁfrcm pre-
dcmlnantly gyntagmatlc to paradlgmatlc prgcessing ‘is rem;nlscent
of the syntagmatlc paradlgmatlc shlft ln word asscc;atlcn and -

plcturg grouplng tasks_’ Howevgi. lﬁ . those studles the tagk -

’ QéﬂtefEd upan slhgle wards; ‘here the task 1nv01ved entlre

sentences. Alsa. in thase studies syntagmat;c fespcn es were':

thase whlch were of a drfferent fnrm class than the Etlmulua

S wcrd, whlle paradlgmatlc respﬂﬂSES were those Qf the sgme farm. ,;.

a

,class This classlflcatlon is taa rlgld given theﬁﬁature of

Engllsh fer a glven word can actually belong to’ sgveral fDl

»

e classes For example shce can funct;cn as a ngun I found a shge,
. PN 4 . g -
.E! ) ot ¥ _ : 7. T b 7 : :! e ) :

. =t o . o=, . - vv“-si . - o -
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o

a vérb. IétﬂgighggﬂDlipobbin; or an adjective Put it in the

shoe bax Emerson and éekaski (1976) coﬂtenﬁ that:the
syntagmatic paradigmatlc distlnctlonﬁxhould be further reflned
by the clagsification: interactive (that is, narrative or
sequent;gl) vs. categorical. Thus, if the stimulus word shoe
el%éited box, tﬁe response waul% be classified'aé'syntagma%ic
rather than paradigmatic. If wé.apply Emérson and Gekaski‘s
1215531f1cat;an to respcnses 1ﬁvclv1ng sentences father than words,
we would cons;def lntaractlve respan%es to be thnse sentences ﬁ
whlch cculd logically precéde or fallaw the focal "sentences, o
that 1s,presuppﬂ51t1ans or eansequencés (dee haﬁdout) And we
would consider paradlgmatlc fegpcnseg to be thase sentences of
Athe same Semantlc class or. categ@ry. sentences whlch could f;ll

the same' slot in discourse as. the ‘focal sentences, e.g. para- e

;pﬁrases. ' o
Earller studles of “the syntagmatlc paradlgmatlc shlft ;ﬂ

pfcc2531ng s;ngle words show that the shlft occurs at appr331_ ' J

30
F ‘F

'matiy the same tlmp that chllaren rely upon syritax rather than
semantlcg alone for 11ﬁgu15t1c prncesslng In thls study af

nrpagaphrase.|the decrease ln the number af syntagmatlcally baseg

#h

errors made by chlldren WSs accnmpanled by the 1n;re§Ee 1n thelr
gxntactlc attempts at pafaphrase Thus, 1t is durlng .the yeiES

" of mldéle childhood’ ‘that linguistic processing af the 1eve1 of
, M

the sentence becomes syntactlc rather than semantlc.

a

The second ma;ar praée551ng chaﬁge cbserved 1n th;g study, -

- ‘—‘.:

b the decllne in the 1nf1uenge of ;maglnal s;mllaqlty. wasg observed

*

in bath paraphrase praduct;an and ?araphrase recﬁgnltlon; The o
o 4 Al

'ygunger chlldréh were mare likely to praduce faul ty paraphrases '
o \resultlng frcﬁkimagfnal Elmilarlty..such ?%_Bll;ig”:é some- sma;;'iF}%;'

-10."




i _

-cars tn Jaan as a paraphrase for Bill sold some small .ars to
') o

" Joan. The:e ycunger chlldren were alsa more lﬁkelv to be

| ————— o — ———
¥

miéled-by 1mag1ﬂalf%1mllar1ty in féécgnlz%ﬁg paraphrases Howaver.

' it was not the case that they did nat understaﬁd the canceptdal "
o dl@tlnctlDﬂS 1nvalved (e. - g_ggkand so0ld). . When questlcned
. about ‘these dlStlﬁCthﬁS. they could usually- dlfferentlate them a
ccrrectly Bu? under thg demands @#ﬁp&riarmlﬁ' the paraphrase
tasks. they ‘would not tafé thesé &istinctians into acc@ﬁnt.
Kosslyn and Bower (19?4) cbsarved similar prcces51ng errcrs

in five year olds iy a sentence recall task. The flve year,alds )
s - - - o
~ were more llkely to’ bé 1nfluenced by 1mag1nal similafityrthan
{ . -adults were. and they would regall a EEﬁtgﬂCe such as The fly

flew over the blanket that was avar the dog as a sentence that

had actually been prggented to them, when th% sentence that had

o been, pfesented was. The fil flew over . the dog thatk%as under the .
= . i - .

blanket. 'As. was the casa in the paraphrase study fepnrted here.

(  the children in Kasslyh and Bower's Stﬁﬁy were aware of con-,

[ =]

B cgptual dlstlnctlﬂns. but téndgd to farget them,undér the demands

of the.tasks being performed. Kasslyn and Bowe# contend tha

ch;ldren tend to forget ccnceptual. relaflvaly nanﬁsensary

' dlstlgktlcnﬁ because they'are acqulred fairly late and are
jégaften dl%flcult to Femprehend ;j jm}_;ﬂl,} o o

B LI thlnk this is & partlal ercplanatlan fc:r the decllne in “the
.- 1nfluenée 15 1maé1nai 81m;lar tfmin mlddle chlldhﬂgd and I

'é- rthink ancther Peason fcr this decllne is gze decline in the '

-sallen@e of - iconlclty as deacr+bed by».Bruner. Iconle;ty 15& . ',\_

f well 111ustrated by a. modlflcatlan Bruner made upon the 2133513 _

% Piagetlan ecnservatlcn task 1nvolv1ng theftransfer of equal

&
L
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amaun+s of 11qL1d to different sxzad beakara ~“Iri\the claaa;c i

P:agetlan taak young children w111'acknawledgeﬁthat equal
ama%nta of };gu;d are 1ndaah equal when captalnad ln‘baakara
of agual aiaé.'but aftar they have seen tﬁa liquid paugad'in%a
a ahoat;_wida container and a tal} thin container, they %iil
insis® fhat there ia now maraxliquia'in the tall baaﬁar. gTha
Piagetian éxp;ana%iaa_;a that they ara not able tq raaaanvgaat ‘
' tha ampuht“af liquid remains the same aacauaa they are not able |
to maﬁfally;ravafae thaipracaaaaa invalﬁad Bruner aaaarted
‘that the cause was nct the chlldran s - 1nab11ty to reason or
' + instead
parfarﬂ'mantal reversals, and cantandad that it was/the v;aual
“;maga ?f tha dlffa£§a$ sized beakers, that lS the 1aan1g1ty of
fha atimuli. that led tha children astray. Bruner damanstratad

.
thls by peafarmlng the taak with the beakera blackad frcm tha

o,

children's view by a screen.- As lang as they cauldn t see the
‘\‘unaqual beakara. the” Chlldféﬂ were able to reason that llquld
ipaured fram aqual 31zad baakara wauld ramaln the ‘same whén poured
into: cﬁpaagcantainers "It was anly when the. children aauld see
the unequal beakers that they aald that tha’aqual amounta of |
lquld were*no longer equal. Thus, the;r ablllty to reason

and parfcrm mental acts was acllpaad by 1ccnlclty or " v;aual

aa11a1ce . L
7,7 : ’ : Y

Thla is achaed by the chlldren in thla atudy of paraphrase -,

1

and 'in Kosalyn and Kcaslyn and anar s atudy who cculd maka
:, concaptual dlatlnctlana but who ‘were swayed by the almllar;ty
T .of the, images avakad b? the sentences in the taaka. It is

dﬁrlng tha yaara of mlddla chlldhaad that chlldran bacama ab137 

v

: “to rataln non-sensory diatlnctlana 1angar and . tharafora baacma
- ' less ;nﬂluanaad by T;augl influences. .- : . L.
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Fenel%y, durlnr these middle. years: ehlldren aleo beeeme-‘ e

F

i 1eee depenﬁent upen context fer l;neuletlc preeeeelng Thle

;;E a corollary of ;ncreeeed metel;ngu;etle eapeh%;ety'eﬁd of -

s E : tr s —-? 1\ S g : = ) 5 = l-,, Ty & 2
increase eynjectle‘end gemantic prefleleney; Thls decreased

dependence upon contextuel support furnlehee en explenetlon

for what. mlght eeem te be. a d;eerepency 1n llnguletlc perfermenee.

-

-nemely the fact that pre-echoelere Preduee perephreeee. grammetleel

"4a'eerrectlene. end other llngu;etle phenemena euch as metapharee

' ”_eeemingly elmller forme are- preduee;

, L
¢ these ferme in an

'experlmental eettlng. a eettlng whleh is ueuelly very lew in

in their epenteneeue epeeeh. Yet._theX eeem_to leek,th;e ‘pro-

‘duetlen cepablllty when aeked te‘predu

i

‘ contextual euppert. What ‘we - are aetuelly ebeerVLng 1e net a

™

= A
% = )

_dleerepaney. but an exempie,qi Pleget;an deealege; ‘These

o

.

_vPreduetlen beeed upon eentextuee eluee 1e~ne?%%ﬁe eeme eperetien1

\ =

,ae preduetlen w;theut sueh cluee. and preduetlen w;theut eentextual;

euppert 1e not dependeb;e untll the m;ddle ehlldheod yeare." B

?e:'g Te summarize, the middle eh;ldheed yeere are eheraeterlzed

pro f, ney\~by greeter

bj 1ncfeeeed eynteetle end eerneintskﬁ%l
metellngu1et1e eepeb;llty. and by ¢ eneee 1n preeeeelng etrategles

whlch refleet the elder ehlld'e freedem frem nen 11ngu1et1e

1nflueneee: It ;e ﬂur;ng these :?ere that llngULStlc ekllle

fsbeeeme rationally based and adul’ .

11ke perfermenee is apprcaehed

"though probably net yet accompllshed.



+ " ;o b \ I
vor, _ 4 12‘ ¥ - 1
| a2 : a.f‘ ) L . . | : U
g R _ _i}ieierenc;ee
— N . _ . L9 : N
_ .~ - Chomgky, G. de acquisition .of e’ntex in chl;gren frem flve
o + to *en. Cembrldges MIT Preee. 1959 R S

dEVllllefS. J. & ‘deVilliers, P. Campeteﬁce and” perfermance Ln R
T o ehlld»lenguege.a Jaurnel of Ghlld Legguege. 1924 1,1 1422-”

Emerecﬁ. H., & Gekosk;. W. Interactive end éetegerleel grcuping
etreteglee and the eyntagmat1e~gare@1gmetie ehlfﬁ
.Child Develegment“ l9?5 LY & 1116 1121. ' 7

Gleitmen. Li; Gleltmen.:H & Shlpley. D. The emergenee ef
the child as a grammerlan.‘ Geinlﬁlen. 1972 1. 137-164*

S :Hder. N. Perephreee eepebllltlee ef pre—eeheel ehildren. - "; f
’ 1 ‘ \ ’ ) UnPUbll Sh (=1 d " . - . . . o

T Honeck .” Rs Semantlc eim;lerlty between eentencee. qurna; Q_v\
gehel;gguletle Heeeerch. 19?3. 2, 137- =152 !

age six to ten. Monographs gﬁ the Seeeet fer Reee,”eh
. ~in Chlld\Devele;’

- Kessel, F. The rele of. eyntax in children' s campréiéﬁgiéﬁ from - \ \f;
,\\

Schultz. T & Pllgn. R.

Koeelyn. S & Bewer. G The rcle of 1megery in eentenee memery: B

A developmental etudy. Chlld Deveie‘;ehtL‘1974 4 S 36-38

3 LN i
. L. Rl 3 =, L
< = e i :
= ¥
& Tkl 4 N -
<2 o } i 5 . r.é"!j
( s ¥ R = f,ls"‘j
- B
\ - - r R
- % : :
. i ! :
\ ) |
> . ] .
H B s ) L a R
i 5 A [ e L -
o 7 & ’ . = . F .
: LIS L
* : ’ o . ‘
# . ' ] :
. i jﬁi L
S - 1 = N : W




o f’ - Nancy Hﬂar —
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fPART A~ Fnﬁal Sentences and Sats aE Prgpased Paraphrasas e , j'
« P T - . N : L o el ’ L \
S 1. Bill snld,&ﬂan a fat goldfish. - ia : ) o :

S '+, a..Bill sold Joan a chubby’ galdfisﬁ.- (Lexical Paraphrase)
S b, Bill sold a fat gol fish .to Joan.. (Syntactic’ Paraphrase)
T _ Bill gaﬁg Joan a: fa gﬂldfish.. (Imaginally Similar) -

25 The fireman Qaﬁked the thin carrots. . . :
", . a. The fireman cooked the skinny earrnﬁs.i (ngical Paraphrase) :
- o ... b.  The thin éarrats were cuaked by the’ fireman. (Syntacgic T
oo ST . o . ) Paraphrase) R
& e . gaf“Thé,f;reman ate the thin carrnts. (Lagical Canaequence) _
oo 3., Jaan ‘took Bi11. a. thin valeﬂtineiﬂk’ o '}, e }f‘_“. DR
' T au Jﬂ§n tDak Bill é skinny valentine. (Lexicél Paraphrase)- . -~jej
S e - ' ”,11} (Synthctic- Paraphtase) -
3 T ent (Antonymaus) i

4. Ihe small‘babg stagd up this marning.;‘ B ‘ '

. L a. -The iittie baby ‘stood -up. this marning. (Lexicai Paraphrase)

s e - This mornimg the small‘baby:stood up. (Syntactic arapl
: ) c.‘ The small baby threw up this mgrning. (Nﬁn—,

.8 ' *: L E. - : H P ¢ R ...",i_' B L=

‘ .~ 5_} u

PART B, - Re pﬁnse Types to Eataphrase,?raductian Task B ‘;

o ~ 1. (Faﬂal Senfgﬁce) This ‘afternc n’ the diqty car gat washed.. B
EPT - (Lexical Paraphrase Respunse) This ’f'erngau the dirty car got cleaned.. :

P R (Eacal Séntence) The fat la@y wasgi, . R S
oot - (Syntactic Para?hfasa Respanse) Ih— ] fét was‘dancing last night

oo & _=\ . a1

L LI

: ; (Fccal Seﬂtence) The large apple was" eaten hy the rabbit.~ S “§ ¥L' i
S S (Gambination Paraphrase Resp@nse) The :Lbbit ate the big apple.f c
R A SRR z SR R
: : 4s (F%gal Senten:e) Bill sald Joan a fat gﬁldfish..,~‘], ‘ e
‘ (Infnrmation Lass Raspnnse) A fat galdfish was Eald tn Juan. (LﬁstéAgent), v
.5 (Fﬂcal Sentence) . The thin girl fellfdnwn 135; week. - e L

< . fAdded Infarmatinn Respgnse) Last wgek the thin girl ;ripped an a ruck

'V? L . I 4’_3a and}fell dawn. S

A =

: él f?acal Sentence) Theg%;rge appla was eaten by the rabhit. - LA .
f(Nan—paraphrastic Lexital Reapﬁnse) ﬁhe larga apple was taken by Ebe rahbit. -
' 7. (Fgéal Sentenze) Th3eelephant Eumped/the tiny tree.,f;~'if : o
' (Nan?paraphrastic Syﬂtactié Respanse) The: tiny tree bumped the elephant..
—— . , (Agengecbject Reversal) ’




