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Although professors have been criticized for
requiring the use of their own published textbocks in the classrocs,

- this practice can te justified if certain ethical standards govern
the choice. Granted that the philosophical congruity invplved in such
a choice guarantees a level of compatiltility Lketween the textbcck and
teacher,” the use of text material must be ccnsistent, well
structurel, and inteqrated into -the course to permit its inclusion.
,Likewise, the needs of the students scst be considered when judging
the textbook's readakility and appeal. The integrity of ‘the
instructor is most important in confirsing ethical tehavicr; if the
students feel that the course is well flarned and that the instructor
is dedicated to comsunicating with them, they will nct readily oppecse
the adoption of the text for use in class. A possible aid to
determining whether a text should be used in a particular course
vould be the establishment of a board of review that wculd rate
materials according to the currency of the saterial, the depth and
thoroughnees of coverage, the overall value c¢r worth of the effort,
and the way that the naterial conpares with cther matgrisl selling in
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With the proliferation ‘of basic textbooks 1t is no surprise that more

’ .

and nore profesaors are requiring their ntudents to use the books they wrote.
It is almost to the point in our proteosion that such situations are accepted .
standards of conduct., 1s thio right? That ia the essential ethical issue. .
Should a }r/ feasor impoae his own book(a) on his students--students forced to
ptyx:hase it if they want to complete the class and, perhapo, graduate. There

7 'ie no question that students must buy books to pass caurses .and to graduate; H

/
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e the question is, should they be forced to purchase the professor's own work(s)?
Underlying the question; of course, is the profit motive., The’ ;Sroi;esaor is
eaming’money from the books sold. Gan this be labelled. exploitation? Does
this conform to accepted professional standards of conduct? '

. The answer to the question is not clear. There are, perhaps, too many
variables involved. Exploitation can be defined as "an unjust or improper . -
use of Q)ther person for one's own profit." (Emphasis mine.)1 It, does‘not ) Aé |
logically  follow that because a professor makes money from the sale of a book--
requiring students to purchase it--exploitation occure. It is unfair to render
a Jjudgment without considering the subject matter, the audience forghich the -
material is intended, the professor involved, and, too, the materiai’ in ques-
tion.2 .That is, indeed, why~the matter is complex, | )

What are some of the justifications for authors using their own books?

Perhaps the most obvious one is the intuitive feeling that ‘what 1is written is

the best material available. It is easy to arrive at this conclusion because,

in most cases, the author's substance is most closely related to the:
; 1. philosophy or spprogeh that i_a most agreeabls
2. needs of a specific course

3. needs of a particular audience



k. activities or experiences on a particular canpus

It is likely to be the best available source if the writer took these specific
needs into consideration when writing the book. This, of course, is not always

t

“the case. ' .

-In using,the.booi:ng/pthers, one may find himself or herself in opposi-.
ph

tion to all or part ofb ilosophical stance‘prometed, or more particularly,
/ .

- to specific concepts or ideas., This can be true,fespecialiy, if one teaches in '

.a course where all sections must uge the same textbook. It is easier,'or more

compatible, to twach from a source where this is unlikely to occur. To know

what one has writte¢n and, more importantly, ggz one has written it, provides

R

a sound solid base which makes teaching both pleasant and consistent. It also
guarantees a certain level of compatibility between textbook and teacher. Fbr
a director of a basic course, it makes it easier to explain and instruct others
in the use of the|written material. . ‘
In addition to philosophical congruity, authors *ay also structure a

course to compliment a book, or vice versa. The point is that the choice of

topics and the sequence of chapters is important to the flow and continuity of
a course. One can, it is true, adapt a course to any text one selects, but it
tends to be easier to adapt to naterial one accepts in toto, and to a book that

is sequenced according to a structure or pattern that & appears logical and Justi-

‘ fiable. This is especially true when one's personal feelings, attitudes, and

motivations are involved. N

In some basic-communication‘course situations, the director attempts to

' coordinate lectures, rerings, small-group sections, and the training of teach-
ing assistants. He or s s to establish continuity and consistency

throughout. Philoaophical or other particular incongruities between the direc-
tor and the naterials of the course uay undermine his\or her effectiveness.

N\
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At Bowling Green State University, the basic textbook is aupplementeé with a-
book ef readings and a student manﬁal. Also, a teacher'a:;fgzgl,js deeiéeed

to coordinate all these books for those yho teach the course. The job of *
directiné the basic:couraelia facilitated and enyfnced-begause of the'direqtor'a
belief in and emotional commitment to -the material. . Hnderlyiﬁg theory and
Juégxfichtions for the material ﬁseh is provided in a straightforwafd manner
without hedging or eqj;vOcation. In & program the size of that at Bouling
Green, this has proven effective and successful.

A minor example that mqy‘acerue when an author uses his or her.own'
textbepka:is’that material may be tied to the local campus and audience.
Ekamples and éictures may be'immediate end relevant, Tﬁie enhances tpe inter-
est students have in the material and, too, the influence it haf/gn them. )

One goal.ef basic-course directors is.tp establish consigtency between -
sections; With approximately 7;-80 sections,o}fered each quarter at Beuiing
Green, consistency is a necessity. Teaching assistants,for the course come
"~ from sucﬁ\diversevareas as radio-television-film, theatre, communication gis-
orders,  and communication education (as well as iﬁberpersonal and public com-
municat.io;l) When there are essential]y no screening procedures to ‘etermine
background or experience, one must have material (course content) that is
thoroughly explained, laid out, and_integrated. Given a brief amount of time
to train teaching assistants, g'director must hayqﬁpfermation_tha£ can be
" understood easily, grasped -quickly and efficiently, and implemented with ease.

‘There is another question, too, that reélates to’ a&ceptance, it is the
other side of the coin. A professor can easily justify the use of the material-

but his or her Justification is likely to be questioned if’students do not accept

[y -
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it or relate wnll to it. The qnestion is, what is it that causes student

acceptance of course materials? Related questiona might be, should studgnt
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acceptance or judgment affect the choice of a book for a course? and. Over the

long run, should atndent diaenchantuent cause or- provoke a change in lateriala

' aelected? ~The answers to the latter two qneationa vary dramatically. The

’/

. anawera, however, depend in part on answers to the first qneation and the degree

to which the teacher gathera and reaponda to this information.

There appear'to be some essential criteria that determine student accep-

tance of course material. Theae criteria must be fulfilled by the material and

P4

the course. The following are some of them: ’ S

1. Students must like the material. Readibility is a major part

of this. Examples that relate to them are also important. There is no ques-

tion, too, that the content must be VOrthwhile. Students do not like to read
common sense or material they have read many times elséwhere. An easy, comfor-

table flow of ideas that offers insights and practical suggestions appears to

be what is appropriate. ' .

2. Students also respond to material according to the degree to
which it is used They do not want to purchase books and materials that are‘
only minimally or tangent ally used or material that is irrelevant to what Egg}
are doing;.'lt should also be inteBrated into their experience. When there is
no correlation‘between'atudent anccess;-in a course or in 1li¥e--and the material

they are required to read, acceptance of the material is unlikely.

3 Students also accept books and materials based on the whole

Zontext in which it is used. Justbaa ethical behavior is more likely to grow

out of a supportive situation or contExt, the integrity of the instructor and
course are important to the acceptance of materials deaigned by the instructor

for the course. Does the instructor reveal belief in and support of the material?

_Is the course philoaophically sound? —-Conaiatent? --Well structured and

integrated?
\ ‘ N ‘
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The integrity of the instructor may be more important than one might
think. There are several ways the instructor can (perhaps, should) strengthen
his or her integrity. This is not tg auggest fakery, it is simply to suggest
that high instructor integrity tends to enhance course content and ideas as
well as textbooks and naterials. Whether teachers require students to purchase
material they have groduced or not, they should all be concerned with personal
integrity‘building. Part of -the way to "selling" integrity is through effec-
tive, vell-planhed, well-prepared courses. In addition, students: .

1, respond positively to teachers who care about them
2, believe in a teacher who denonstrates the‘concepts, principles,
and ideas being talked and read about. (We cannot discount the negative effect

of hypocrisy as speeéh’conmunicators. Teachers of communication must realise

‘that they are the stu;bnts' most immediate,oaccessible, and obvious model.)

3. react to lectures that are well-planned, structured, and
delivered. There is likely to be a direct.correlation between the time spent
on lecture (or lesson)”preparation and instructor integrity. It is assumed
that time spent wi) result in higher quality and, thus, effectiveness.

The same qualigies that encourage a proper communication spirit or climate

when students speak in a public-communication setting, must be conveyed by the

- classroom teacher as well, The degree to which these characteristics are

established, is often the degree to which ethical behavior is confirmed; that
is, a teacher who is perceived to be operating in a proper communication spirit

is less likely to be condemned for exploitati

or other unethical conduct.

-

To what extent is the instructor genuine? --di t, honest, and straightforward

with students? To what extent does'he or she (or can he or she) see things
from the students!' viewpoint? fStudents will respond positively to a teacher

who can accurately reflect and clarify their feelings. Does the teacher value

v—"
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other people for t\“t"worth and 1ntegriﬁy as human beings? In all bis or her

o communication, does the teacher embrnce Goethe's maxim: "Treat people as 1!

they were what they ought to be and you help them to become what théi are
capable of being.',/Teachers who bring their total and authentic being to
teaching situations are those who demonatrateha willingness to become\tnvolved
with 6thers fully. Integrity can also rest on the teachers willingness to
view students as persons, not as obJ;ctg. In generél, students do not like
it when teachers exercise power and superiori%y over them--when they impose
their opinion, cause, and will, What this adds up to is: can the instructe;
develop and maintain a supportive psychological climate where free expression
is allowed? Ethical behavior, as well as ethical Judgmen£s, result from a
total impression, a feeling, or>a spirit of mutual trusé.

Beyond the classroom or lecture hall, instructors mus§ also attempt to
live the concé;ts, principles, and ideas. One must show concern for the
students and their problems. One must be willing to go out of the ﬁay to help
both the students taking and‘the teachers'téaching a course. For a director

of a basic-communication course, an in-class visitation progfam can be an aid

' to enhancing integrity. It allows the director to make suggestions to

teaching assistants that will help them become better teachers. It also lets
undergraduates know that the director cares about the course, Why would a visit

be made if the director did not care? In-class visitations also help encourage

continuity--getting teaching assistants to relate what they are doing to the

lectures and to the readings.

( It is often the gestalt impression that "sells" integrity; single, perhaps

unrelated items, serve as the ingredients of that composite. Teachers are always
on display. As communicators, they must strive to practice what they preach.

v

Satiafying<;he above factors is no guarantee that there will be(ff?com—
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plainta regarding a teacher'a choice to adopt his or her own book(a) Complaints,
N
.however, are not only healthy, but providing channe;aauhereby complaints can

be made, actually helps the situation through cathartic release., Otten, stndenta .
in a co“se who are most disturbed about having to buy a profedsor'g books are )
appeased, in part, if they have a way to vent their feelings and frustrationa

directly to the person in charge. It is not uncommon to hear student s say, -
. q .
”...too complicated and -BORING,* "A waste...,* or "This book-puta me to sleep,*

When one considers how many students annually enroll in basic couraes, ohe

- .~
LS
’

" must expect complaints. , - i

At Bowling Green, feedback is facilitated by ineorporating feedback
forms in the student manual. At two points duting the course ag)

N

. :
is over, students are asked to respond to both the teaching assistant and. to

one after it

the director. They are indeed honest and straightforward in their remarks, aer
indicated above. But much of the developing, changing, ‘and growingAthat the
basic-communication course at Bowling Green has experienced, has been iﬁ direct
respohse to their comments. Integrity, thus, can be increased not through
the solicitation of responses alone, but through what is done with the data
‘that is accumulated. . .
Another factor that also increases the integrity of books psed has to
do with outside adoptions. If books are adopted on just the -professor's own
campus, more criticisms are likely to result th;n if he or she has established
national visibility and a fairly extensive«adoptions list.-’wa many outside
adoptions are necessary to establish credibiiity is a difﬂieult question. ‘The
point is, however, if others feel that the material is worthwhile, that provides
a better base of integrity than the professor's comments or support alone.
This need for recognition of uorth/by others can be a Justification for

directors of basic courses to establish advisory committees, or committees -
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‘whose sole purpose is the selection of textbooks and other materiaist At
- Bowling Green, major,decisions--including tgxtbook selection--are processed
through an advisory committee. Decisions about the _basic course, then, arei:ot.
unilateral. This provides a base that helps in the support of all course
de:isions, including the choice of material. )
With more books being published, the problem of ethics or exploitation
is increased. Professors feel comfortable using their own books' because it
_ makes teaching better, easier, and more eificient. But there are other issues .
involved than’the professor's personal‘desires. As a possible aid to helping
professors in this situation, this author suggests the need for a board of
review to be established by the Speech Communication Association. This board
uould xeview all books published in the speech-communication field, and would
rate the books. Ratings would be based on: J
. 1. the currency of the material
2. the depth-and thoroughness of coverage
3; the overall value or worth of the effort

L. the way the material compares with other material selling

-

in the same market
Books to be used on a professor's campus would have to, first, satisfactorily
pass such a review. This would give all people concerned a basis to Jjudge the
book; *Members of the review committee would be elected by the'membership; In
reviewing a book, it would be clear that no board member would be -allowed to
have a book in the same market as the one being reviewed. Detailed construc-
tive reviews would be demanded, not Just a rubber stamp process that supports
all publishing efforts. ‘ T
| The establishment of a board would not solve the problem of ethics or
exploitation, but it would help increase the integrity of books required That
10 g
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is, it would serve as a means of obtaining critical, expert opinion with respect

- to books published in the field. It would provide a valuable service, as well, .

" to those looking fog'bopka in a particular market. No author or company would
be férced to submit .a book for cr}tiéal reviev, however, instituyiops gould iA-
sist that'such be the case in sit&ation;‘where~a professor wished to adopt his
or her own book. The institution, then, could decide what to do with the infor-
mation gained from the board: . -

The question of expiq;tation is a real one, but just because profit, is
being made‘from the sale of book(s) to a teacher's students is not cause,~aiope,
for the cry, "EXplo;tation&' There—are elements ¢ be considered besides
profit in determining if a professor is undustiy or improperly using his or
her students for personal gain. It is little difi‘erent. than when. people cry
"Unethicall™ when an expé}imenter chooseg t? usé human subjects in his o; her
research without e*amining the means and methods involved, T; use a book-éne
has written is not inherently unethica}. It is, perhaps, muchH more damaging
to students--and less 1; conformance with accepted prbfessiohal standards of
condutt--when a professor selects aipextbogﬁ without thoroéghlz investigatagg
the conéht, thevvarious issues confronted;’! in it and their implications, the
trustﬁo?thiness of the facts and'opinionaﬁespoused, and the deéree and manner
in which the author(s) acknowledges otheg;alternatives, approaches, and pgilos-
ophies. Proessors do make textbook choiées without serious coq;ideration of .
the selection and presentation of the facts and opinions between the covers or
the degree to which sources of information and opinion are acknowledged. A
professor who uses his ofzher own matgiial is unlikely.to be charged on these
groundé. | |

. The point of this discussion ig;aimply that there are serious ethical

“questions involved in textbook seleciion; they do not necessariiy revolve

o~
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around a professor's choice of his or her own nat‘.ex"ial'for a.gourse--although

they could. Generally, however, they are Sr&ader in their scope, and :hey in-

volve | Many variablesh Fcr this reason, each situation muat be Judged on ita

own merits (or denerita) We must all as professionals, conform %o accepted,
professional standards of conduct whether it be in adopting our own book for '
use in our courses, or in adopt.ing any other book\. Bthical behavior can “and

should be expected, and all teachers can and should be examined on the basis

of whether or not they measure up. But in the area of textbook selection, the

answer to the question, "Does this teacher meash're up?" is .based on the answei's

to many other questions. As George Riward Moore pointed out in his Princigia

Ethica, in 1903, ethical difficulties and diaagreementa are, generalhr, due to

a very simple cause, at.tempting "to answér questions » without first diacover-
ing precisely what question' it is which you desire to answer." This article

has attempted to point out some of ﬁhose areas on which questions can focus.
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