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Aﬂﬂl!i!ﬁﬂ; Ti A prapa::d inval:ilgtinn of priaghaﬁl bilititiﬁr Pipl: gl
; " presented at the Fourth International ﬁaﬁgrin: of Applied itn;uittiea. .
R stu:ittc. Au;u;t. 19?5.‘“ B . ) . }

Thi: pspcr au:linnn the ratiaﬁnla and ti:;:abia for a lﬁn;ltudtnll
study which would avaluata the hypothesis that Spanish-dominant

" Maxicsn-American children can leamn to read Spanish and understand
_English betwean the agas of two and four and then.learn to read

~ English bdtwaan the ages of four and six, thum antering school with .
rasdiness at least equal to that of the monolingual Bnglish spaaking’
child.  The programme was plannad to be conductad in the homas of
the childran (Austin, Texas area) by parents and visiting bilingual
teachars, aides and voluntaars. The method for teaching reading in
both lln:ungcn,il aginntiniiy that advocatad by Doman (196&) . ;SE,

- - =

P

AKBERSSGH, T. Bili:arn:y. or :hg bilingual ahild’n right to rnad.
- The Jowrnal of tha - E{ﬁgaiatiﬂ-aaaﬁaiﬁﬁian of - tha Sputhwest;” 1913, -
1, 54-62. i

¥
¥

Andarsson argues that a n@nsﬁngliih ;pinking child 4n an Englilh ipllkﬁ
ing goeinty hes the right to learh to raad in his/her mother tongua

. 4inidially and spubsequently can ldarn to read English by transfaerring

. hs/her leatning habits to tha acquisition of literacy in Eaglilh.““r o

This argumert is then npplind specifically to young (p:t:ghaol) ehild-
ren, The author cites anecdotal, pseudo-sciantific and acientific
_1__gources in an sttampt tro establish the idea that the young child has a
‘ great capacity for language acquisition and thus aarly childhood e
* the beat time to attempt to cspitalize upon this learning potential,
-~ - Anderson maintaina that preachool bilingual children should be taught
‘to read in two languages and that they ahould be taught in a wmanner
aimilar to that describad by Doman (l?ﬁb) and Sad-rbutgh (19?1)i o

" ARDERSSON, T. The Eiliﬂgusl :hild‘a right te fgz& Georgetom Dﬁivé?stty
Bapers on Language and’ Liﬁguiﬂti;ﬂ, Number 12, 1976, 63-72.

Again much the same content as ‘Biligafney, or tha Bilingual Child'

‘ Right to Read' and 'The Bilingual Child's Right to Read' where P
. Andersson cites the work of such paople as Jane Torrey, Burton White,

: Glenn Doman and Ragnhild SGderbergh in support of his idea that young
_children should be taught to read and that Mexican-American children
should become biliterate in early childhood. A briaf outline of his
- Preachool Biliteracy Project is included. (Sse his ‘A Propomsed
,.Invag:ig;tian of Preachaal Eilita:acy nbava iaf En:i d;::ill on Ehin
) pfaga:: ) . - T

ANDERSSON, T. 'A pteschanl bilitaracy prajact. Georgetowm niversity
Papere on Languages and Linguistiocs, Number 13, 1976, 1-7.

This paper essentially replicates the rationala of Andersson's 1975 '
© - A-proposed Investigation of Preschool-Biliteracy' and then-goeg-on~ -
, to include new information about the resulta of the firdt few ‘ ‘

" -months of the project. There were at that time eighteen children




T e e

-‘éﬁt§11§ikiﬁg§g 112 to 3;4) ranging from ENGLISH-Spanish to gﬁ;lisﬁ- '

“SPANISIL in language dominadces. Parental guifelines for teaching
reading are outlined, Anderason notes that the projpet had not yet

~ attracted ggy,ﬁgrking class mothers. . L L W. ;

*

-

AEDERSSOK;\T, _Preachool biiitéfﬁé§i ﬂl§E§tiEé1 background. Hiapania,
1977g ,G,,Q! 527‘539. : o » ) . ’ . .

Thia articls atrongly recommenda a bilingual program that {a noc
merely tranaitfonal but one which will eatabliah oral fluency and
literacy in both languages. The argument in developed much along
the lines of the 1976 paper 'Preachool Biliteracy' (aee above).
Teaching Mexican-Amoricdn children to read in Spanish and Engliah
before coming to achool is advocated. ,

K

Y

ARTLEY, A.8. Reading in kindergarten. In M.A. Dawaon (ed.)., Comhining

U peneareh veaultn and good praetfce, 1986, 2, pt. 2. Wewark, " "
Delaware: In:@fnaﬁ%an@l Readfng Ampociation. Pp, ¥-13. '

Artley establishes by reviewing rescarch that aome children should

be taught to read in kindergarten. Then he dxamines pha, nature and

rosults of the following kindergarten programnas which i&cluén

reading and/or prereading inatruction in thelr curricula: the Denver =

Study (Brzetnsk{, 1964 a,b), Sutton (1965, 1969), Georgiady et. al.
(1965), Durkin (1964 a). He concludes that kirdergarten has &
_definite role td play in promocing reading.

BACCI, W. Childres ean read in kindergarten, Sohool Hanagéagﬂ;g
1961, 5, 120-122.

;

meihg,nu:hazwigund”thggwg@mg,éh;llignéinm;he,§§§;§u24359;,¥EﬁgfﬁfE'

*

Igghaaig were reading at a grade three' lovel by the time they reached
firat grade. ' e T T

s . ',\

BECK, I.L. A longitudinal atudy of the reading achicvement affecta of
formal reading inatruction in thes kindargarten: A siemative and
formative evaluation. Unpublished doctoral dissertation, Universaity .
of Pittaburgh, 1973, K

This study was conducted for the five achool yedrs 1967-68 through
 1971-72 using the total kindergarten population of one achool.  Each
_ year some ‘of the kindergarten children received a formal, decoding,
“““atructurcd approach to reading; and the remainder of the children -
received no reading instruction. The main question of the spudy waa:
do those children with kindergarten reading instruction achiéve
batter at the end of grades one,’ two, thrée, four and five than
those who did not rccefve reading 1ns:fuct2aﬂ in kindergarten?
(Homogeneity of children's IQ's was mainta ned.) Reading achievement
wag measured using the Stanford Achievement Teat. Results showed

Lol

- —tKat for all years there vere statistically signif icant-differences- . o

(from 1 to 2+ stanines) favouring those who received reading ipstruc-
tion. Analysis of covariance (with IQ covaried) algo resulted in
statistically significant superiority for the kindergy v reading

R

f
3
|
4...;.%
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ﬂﬁ? ﬂiik §éﬁ§%¥§iﬂ Eh;; the anaver to ghg !;;:axuh qnn::iaq i! o
“thoss children with reading instruction in kindavgartan.
_,,,did it:anatf::i end maintain superiority in reading, It is worth.
-noting that the children who received reading instrustion-fn—
kindergarten aleo received "individuslinéd instruction” fn fc&din;
during subsequant years in achool, Neck dobks not mention Lf the
no kindargarten reading fnatruction group also racelvad appropridts
indlv&duuud fnatruct i.cm.

¥

BECK, J. How to rafes a brighter ohild: ?ﬁg age jbr early igarniﬁg
Hev Yﬁrkt Trident Prese, 1967,

Chapter 7 of this book is ticled "Bhould you teach your ptuchn-aln
" to rdid?“ In an anecdotal, chatty fashion Beck reviews the pro'e
and con'a of early reading and dipcusaas varfous resdearch/prograna
{n the areas (o.g. O.K., Moore-at lengthi Durkin, Doman): She aleo
- Se8tribas ‘the rationals/mathod of-hasr sssentially phonics orisnted .
comic strip feature depigned 1o tesch resding to young childran
vhich ran in the Chicago Tribuna for thirtaen weeks during 1964,
Scattared copiously throughout tha chapter are lottars from this and
that parent cosmenting upon and atteating to the suthor's method for
teaching preschoolars to read, Cenarally 1t csn ba said that Back
advocatas teaching preschool children to read if the parents wvant
~ to and if both the parents and tha child enjoy it. She maintalns ™
that thers should be no p:n;un and that phontcs mathods ara battar
“than eight word (vhole-word) methoda. Aleo she states that ngn:dhn
of the method or motivation for teaching a prinhtshr to read, wost
people wvho attempt the task in any consistent way are gensrally
succesaful,

. . x
 BEGG, J.A. & CLAY, M.M, A note on teaching m preachooler to read: Some
—————problexs-of- avsimtiaﬁ - New- %&rlmﬁf Journal ﬁf mmz Stndles,— -
1968, 3, 2, 17174, . I
The prograss of one thrca—yagf;eld child vhﬂ vaa uegivin'g raading
instruction from his wothar was compared with twanty five-ydar-old
.+ children of pimilar intelligence vhe were recalving group inatruct-
ion in achool. The authora concantrate in thia paper on tha mathod-
.ological problems concarned with early reading. The reading programme
being used for the :hraeﬁyﬂr—ald vas aimilar to that advocated by
Doman {1964}, and some of Doman's claims about the mathod ﬁt:

inves zin:éu -

The child thip study did m&ﬁ progress Eﬂl?lflblt to that nada

by the fivalyesar-olds 1in the sezpla. However, contriry to Dommn's
proposition that it is easfar to teach a young chi{ld to resd, the
authors found that "it vas not really & asy to teach a Ehﬂ;-ysns

old to read” (p.172). The authors recommend that in future research

in early reading the following factors ba incorporated or investigated:
(1) The valua of intensive veraus more relaxed, long-tamm contict

. programme, (2) The rate of loss when instruction is disconcinued,

ceme -(3) -determinat fon -of -the levels (semantic;-word, -letter)-on- vhigh o et

young children are #bla to learn about languages, (4) The impact of
school instruction on children who have had various types of preschool

programmes.




‘BLANTON, V.. Preschool reading fostructiont A literature asarch, = : 5
. wealuation and interprotation, Pinal Report. Volume i Information ., -
" for the sdatnistrator, Voluss IT¢ Informatibn for the tadeher. . " . =
i Volums 1111 Information for the parent. ERIC documante ED 089 43,
oo RD 089 JAG, ED OB9 MY M972. -

In Voluse 1 Mlanton diacusses the origina and .types of preschool .
reading fnstruction. Ma also revievs research conducted throvah .
197071 on preschool reading and reading readiness. The bulk.of the

~ rsport consists of suggestions (o adatnietcators implementing &.pre-
school (kindergarten) reading progras, Organization, objectives,
evaluatfon and other related factore are dlacussed from tha adaln-
istratora’ point-of~viaw. ’

’ X

Volwse II also contains the cutline of origina/cypes of sarly reading ,
{nstruction and the reviey of research. Rlanton than offere suggeat~ 1
tons for teachers which include sccivicies and behavioural objectives

for daveloping readfness as wvell as behavicural objectives, activit-

1on and wmatartals appropriata for preschool reading inatruction,

;*J$ﬁiwiﬁfﬁfﬁifiﬁﬁ“fé%“ﬁafﬁﬁgﬁ“fﬁaiﬂﬁg'fif?‘inéiggé@‘ﬁiiéf’éiigiiiiééi“f'M“b*“i“*“ié
of authoritles’ opiniona.on roading and 8 ahort ovarview of different
methods, Blanton presenta the view that preschool reading instruetion
ia desirable 1f conducted with no, pressure and only when the child
expresses an intereat In reading., He alao maintatos that formal
("carafully planned”) lnatructisd 1e praferabls to informal., Sugpaat=
- {one abOUt BPPIOPriate activicies aond maceriels for preechocl reeding -

fnatruction are provided. '

BONEY, C.D. Teaching children to resd as Yhey leatned to talk.
Elementary Engliah, 1939, 16, 119-141, 136. :

Boney maintains that prescheol (kindergarten) reading Instruction s
should taka tha form of ganeral guidsnce in a concentrafed, enjoyable
__ reading environmens. In such a eftuatfon the child could learn to read
wuch as he/she learnéd to talk, by existing in a 'resding environment’
““and getting Individualized respotised to queations #akad adout ths wean=-
" inge of worde, thus grasping the syobol 'without an undue amount of .
difficuley”,

BRIGG%.‘Ga & ELXIKD, D. Cognttive development in early readers.
Davalopmental Paychology, 1973, 9. 279-280. : ’

The authors present a drief praliminary teport of an ongoing lemg-
ftudinal asscssment .of 16 matched paivs of five~year=old rasders and
non-readers. The subjacts werd given a battary of perceptual, sotor,
‘cognitive and personallty testa. Analysis suggeated thav ewrly resders
were significantly superior te non-readera only on Piagetian concrala
operational tasks. Brigge and Elkind conclude that learning to tesd
English 1a facilitated by possession of concrate operations. Other .
findings were that mothers of early readers had more education than
. mothers of non-readets and that fathers of early readers tread to
their children more often than fathera of comtrol children.
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R Rlﬁ& Q% , im D. Mﬁtﬂi;tlu of sarly ruﬂuh ?aw&w%
e g ﬂ&m kills, 1977, 84, wiann ARSSR IS

?;ﬂag; tiﬂ.! of cognitive dw;lawt; 1ingutstic iﬁgl@pﬂﬁt g{ﬂ
T paraonality vears carrlad out on 13 vhite sarly veadavs (Safined
~sacording to Durkin'a (1966) criteria) and on 33 control children v
matched on son, ags, clasaroom and Feabody Ploture Vocabulary Test ’
- fcore. 1n sddicion, intarvievs with parents vere conductwd in ovder

 to obtain demoaraphic data, {nformation on parenting prastices -
filatad to reading, and bahaviour of sarly readers. , . '

!uultg ahaved sarly veaders auperior to control children on :hg

neasures of consarvation, suditory cloaure and sound blendtry of

ITPA, and the aimilaritien aubtest of the Elkind Creativicy Test.

. Data from taterviews adlwowed sarly veaders came from higher SES _homss.

Parenta of sarly rveadavs provided significantly sore f:idiﬂgjiriiing

satatiale And tastrustions on thelr use, Thare wvers oo significant

diffarences In bebaviour pattarns (play praferencea) of the two groups:
__Teom thlse data the authors conclude that the presence of coner

“operations on tha ehild, coupled with & Bigh p e
wovivation, facilitates early f;gé;ﬁ; in ¢hildran. 7

* AROVN, MW, 4 etly of reading ability a’u mmh&l a&ii&raﬂ thguklish‘ié
hﬂgter 8 theaic, %tanfﬁf& ﬁnivatﬁiﬁyi 1921; .
ntm ﬁééﬁtihﬂga Her gm:o;esafuz efforea to zueh two i‘hmpy&ir-@ié!
to'read, The teaching reratons took place in the childran'e hones
_ower a thres moath paricd.  The aufhor slso detatls the sathads %7 . -
which ahe attempted to teach tvwo iﬁ!ﬁ: of ptﬁ:bﬁal childran (1;&&
!tlﬂ to 5:11) to read,

E F

ﬁiﬁliﬁg}:i J.E. Beginning tggélgg in benver. Tha ﬁ‘&ﬁiﬁg i’}"faaiﬁ?f I?H}éi
l§ X, 16-2%. : S

“BrEelnakl Atgues agalnai the ﬁ‘a%ftfﬁw&i ‘ ‘,,'51 age sﬁ associatad
criteria for reading readtnesa. - Ho then skatihes out the rationale ,
¢f the Denver progras which espentlally ie as follows: Children know
the sounds and meanings of many wvords. What they need to be taught
i that the sounds they knov are represented by particular’ fituu and
combinattion of lettera. Theae skille, in cotinection with uass of contaxt
cluas, can provide the firat #teps townrd independent reading. Ha
then cutlines the scops of Denver pro)ect which bagan in 1960 ﬁﬁ
vas intended to atudy studenta In a longltudinal fashiom From the
kindargarten year through grade fives (1988), {For more detalin .
subasequent results seb Braelnski, 1964 b and NcKes, Brretnski %‘__»

" Rarrlaea, 1986,y \ , A

%, n

BRZEINSKI, J.E. Reading in the k.imigrggrtm In ¥, Cures (ad. }ﬁéaéﬁiﬂ;
youryg children 1o read. Proceedings of a Conference, Wovesber 14«16,
1962, Vuhingzaﬁ, QsEQ: V.5, Government Printing i}ﬂl:;; 1964,
§p §§-ﬁ§&

e e T S i

'}'?113 arﬁzek TepOTia on the i'in‘; two 3@3:: a‘ the ﬁm&r kiﬁdqr»
y;téﬁ;é‘ﬁiﬁ; project. 1Ia the project 2&5@9 ;hnépk ia the g%&ﬂs '
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’Readzng (1960). for ar indicdtion of the nature of the approach).

BRZEINSKI, J. E. Eerly intreduetion to- reeé;ng. In J, A. Fignrel\(ed )

- mentel greup teeeivef reeding inetfhetien in kindergerten (e! ’ef“v,
~ formal program, 20 minytéd per day, heavily phonics based; ske.. . &

P, HeKee and-M.1L. Harrtao

on, Program in Skille Basic to Eegennzng

The eentrel group enneie ad of 2000 children also, and they‘
‘received thie "regular program" (no description given; the reede,;
.referred.to. Denver. Public. School curriculum guides)., ?Tbe study
“continued in grade one- where\ half the experimental: gre D :eeeiveev
an "adjusted program” and half theg) ;egulef program". :The main

. vdriable was the time of 1nitiel iristruction in reading (kindergﬂf:en ) ;
‘ versus first grade). The hypetheeee were that the experimental e

E group would read better and have- better attitudes toward. reeding
.. and that the experimental group’ getting the adjusted grade one

program would continue to be superdor in reading and: genefelﬂeehneffg R

achievement. Results confirmed the hypotheses: (1) The time ef
introduction to beginning reading had a significant effect o
achievement in kindérgarten and @t the end of grede one and. (2) -
The-best reading eehievenent occurggd when edjuetﬂente were ‘made *
in' the first grade program which took into account the ‘achievement . .
in kindergarten. (See Heed (1967) fef an er;tique nf thie etudy%) ':'
PR . N = . - i : B

Readtng and znquery, Newark; Delewere' Intefnaeienel Reeding .
- Association, . 1965 Pp.443-446. rv'-_; LT O I P

[ X A
- i . ®

Thie ertiele feviewe ﬁhe reeeereh of 0.K. Hnere, Deleree Durkin
“and “others, along withl the Denver project fesulte, ‘all- ef“whieh
indieete that early instruction has beneficial. effects in terms ef ‘
eubeequent perfefmanee in reading.) The’author also - outlines ‘tHe T
preeeduree of highly structured, heavily phonics ‘based. .early reading
7 curriculum (similar td that used in the Denver prnjeeE) meant for .
teeehere and perente._j- - : , el e

“Eerly reeding = Hew, nﬂﬁ WhEﬂ' Thélf

AThe authnr ‘maintain thet reeeereh on eerly reeding (the Denver

They- argue that th fneuexef research must now shift to how teeehing

‘ etudy) shoﬁe'eleer;y that reading can be taught to young ehildren;~i_

- should be done. A co-ordinated effort in which a critical enelyeie B

‘and compilation nfiexieting research data and a planned pregrem fer _*'

deeigning future T

eeereh in early reeding are, eelled fet.'

-
[

CALLAHAY W, R.' Early reading from a biological perepeetive. ~In L.0.

0l1lila et. al. (eds.) Learning to read; readivg to- learn: Proceed-.
inge from the Trgnsmountain-Far Weet.Regional Reading Cenferenees
(znd), V%;tnria, British Celumbie, 1&73. Pp. 11—27 ‘ :

The author argues . tﬁet eduegtere and peyehelegiete heve ebeeured the

idea of the pueeibi}ity ‘of early readers because of attempts to ° - o

_define intelligenee in a general wéy Heﬂmeinteine that humans have »
special eepecitiee that do not depend upon the processes of general

{-maturetinn for 'their initiation and develepment (e.g. language

'develepment) nnd that early reeding ie one of these epeeiel enpaeitiee.

. . ; . . # . F' : . .




Gsllsway attgmpts EQ aeeaunt for his child'ss:egding "bfeakthfnugh"

. at 2;8. He posits that the reason cauld not have been genersl _

iﬂtalligence bacause the child would have had to have an IQ of. 200

(apuriuus lngie used here) and digmisses environmental factors: as S

not being able to account for such acceleration. He gaﬂgludaa

.(using ethological evidence from biological studies) that- specifig

.~ 'genetic information, 1s what facilitates early reading and- Ehat,ggégg
**““bialagi:aily‘ﬂetermiﬁed ‘811115~ dependent upon input-from- vigaha‘”“““““

.‘ment at 'certain critical periods. This article is very fgminiscent .

‘of thamsky'a ideas of g Laﬁguaga quuisitian ngiee (in ‘this case ks

’ applied to- reading) S , g . L

N |
i

CHRISTIAN G.. Preszhagl biliteracy' Preschaal 1 efacy 1n Spanish. o
’ Eispanza; 1977 60, 530=532. : o

EETh:la article is a ehatty case study about the authnr 8 twa AR
' chdldren (one boy, one girl) who began reading in: Spanish at about -
two years old and upon enteriﬂg kindergarten learned quickly to read
. "English /although they had apakgn ‘the language only minimally before,
" 'entering school. . There 1is not a great deal of attention to methed
... of lea ning/teae ng in the article, but Christian is ‘associated -
“with. Andergson ‘(see" abave) and thus with Damsn 8 (1956) ideas on =
early eading.

ACLARK_,).HJ Ibuﬂg fiusnt feadsrs. Landan. Heinemann Educatinnal Baaks, o
l976 ,Lﬁﬂr.le_,_,,_,:fjhff,#fmfifm?;ﬁﬁ,?ﬁi?fmefkmf@%??,f:T?,Tgﬁix

Like‘the wark of. Dglnraa Durkin, ‘Clark's hank represents a majar':
compréhensive study ‘of early readingi Clark observed over a period
of -y ars 32 .children wha weré reading fluently and with underatanda
4ng- #hen they. atarted gchool at around five Yyears ‘of ‘age. She:
fecuged especially on the readera' IQ, language abilities, auditory
., discrimination, preschool experiances and home- bagkgraund. .No control
- . ,group was included in this study, but Clark does compare and contrast.
*mmmthef rlyrendersﬁdth'nan-early -readers-who-undervent--similar-assasg———-
o mentTin her study reparted iﬁ Reading - sz?iaul%ies n Schaala.-' o

: Rgaults showed that as a. graup the 32 readers were above average ' .
- in intelligence; individuals ‘ranged in intelligence from average to . :
supefigr- The, early readers' strengths tended to be in the verbal ‘
' rather than the non-verbal aspects of the tests.’ The subjects came [5
" from|a wide range of home backgrounds and family sizes; their parents /.
‘had a variety of levels of edGcation. One.factor common to the home
‘bﬂ:kgfnunda was that the parents found their families stimulating _
“and ‘ab Earbing and  that most of the children had "an interested adult
who talked to and listened to them" (p.l02) dat a stage when they =
‘were interested in reading. These adults, read to the children,
L -‘answere ad their questians about reading and were generally engaged
in canveriatinn with the children. The most ,common :ha:acﬁeristrcs ‘
parents\nated in regard to early readers . ware powers af gancent,ﬁ
- don and a aelf—suffigienzy which méant that they were confent fo
‘be on’' thelr own., Few. parents ‘had cunscicusly attempted- to z;ﬁch
1

their childfen to read. Clark also found that the local. libraries
played an important role in providing miterials for these edr y

- readers. For some of the early readers the initial interest in - S
o reading wag :annected withprint in the immediate enviranmgnt ' ‘
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¥ (including :hsﬁian'telavisian) rather than specifically in books.
. Follow-up feports from schools indicated that thpse fluent readers
- continued Ea!ahew*impressive:gchievemeﬂg in the ‘language arts. '

Clark cgncludes that her findings are similar to and amplify those
- of Durkin (1966), King & Friesen (1972), Krippner (1963) ang

.Torrey (1969).. She also maintains that the role of the 1library was
..a stfiking feature of her study and that there is a need tg‘findqure
“§'”éfmdevelaﬁiﬂg*11nkéfbetweenwthe>libfafy«andw§hevgqmmnnit?wt’;;ﬂww4~zw
‘pgpmgté‘early;feading.rAGla;k also citeg the importance of 'frequent o
réading and rereading of familiar tezézvin helping these early .

 feaders become 'sensitized’ fo written language and giving'them
Ya means of understanding what the act bf reading is &1l abdéut. She
' emphasizes that although the progress of the 32 subjects was
/  dependent upon particular characteristics of each child, the inter-
- acting of the’child with the encouragement, stimulation and accept-
ing interest of an adult was of crucial importance.. = ‘.

COHAN, M. Two and a half and reading. - Elementary ‘English, 1962, 38,
'181-183. . T e s

. This Etticlg reports on a . two and a half-year-old girl's learning .
to identify 40 words in a 20 day period. Emphasized are the facts .
-that _the words came from the child, herself and that the mother .
played games with words, all the while praisingthe child's correct
responses. An attempt was made to get the child to read sentences’
-also, but-no progress was made as the child's interest had waned:
—-almost. completely..' . . .. .. '. . . AT T
;e v . - A S - '
DAVIDSON, H.P. -An experimental study of bright, average, and dull
'~ children at the four year 'mental Level. Genetic. Psyahology Mono-
- graphs, 1931, 9, 119-289. o P R

4,

-

 This study investigated the questions- (1) To what extent can child-., N
ren with a mental age of four learn to read and (2) Will bright,
‘m““”EVEfagE;“Eﬂd”ﬂullxEhildggﬂaGfﬂﬂnﬂﬂAwamfﬂufu1EEEE;EDHZEEdnEqua11anaxumw5w
' well under the same experimental conditions? Thirtedn white
American native English speakers aged 3;0 to 5;5 redeived 80 days
of reading instruction (approximately 10 minutes per day). The -
-instructional program’is explained in great detail in the article.
Basically it was a whole word-sentence method. No phonics were
taught. Results indicated that at least some .children of an MA of
4 can learn to read and that there was a great superiority of the
‘bright group with the average.group slightly- superior.to the dull. )
The author emphasizes, however, the large individual differences
within each group. The two most successful readers in the program
were reading equivalent to an end of grade one level. '
DOMAN, G. How to teach your baby to redd: The gentle revolution; New.
York: Random chaé?L}QEA. - R = . : .

 Using auapigiﬂua'lpgié and largely pseudo-scientific etidence, Doman

_argues that it 1s possible to increase children's learning greatly

“and that children shguld learn to réad between the ages of one and™
five, He maintains that the older the child gets, the harder it is
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iEa teg:h him/her to resd.A The bulk of the book descri es Dnman | L
method for teaching p:eachgalérs to read. The basic methodology is -

5 : - twhole-word', and the basic spirit of the program ig that the introd-
ﬂf\f .uction itself must alwaYs ‘be appfaaghed ""Joyously". f T :
[ Y ?

. " DURKIN,. D. A study of ;hfld:eﬁ whc learned to read priﬂf to fiEEt ' Ty

g s grada,magzﬂafamm Jaml sf Edu&atwnﬂi Regécu'qh; lﬁ?; 30,....
:, 5 109-113.

T Durkin reggrts on the first year of her Galifcfnia Study of 5§ early
readers. The results and conclusions are summazigﬁd below in’ Durkin
(1966) . ) . i .
O EEU NIRRT o .
. DURKIN,”D. ~Children who learned to read at home. Eigmentﬂry School
L jj’” Z,:1961, 62 14-18." " ; B

£ el * / .
Ihisxarticle repartg on Ehe firat two yeara of Durkin 8. Califernia
, atudy af 49 eatly readersa. Far a camplaﬁa summary see Durkiﬂ (1956)

DURKIN D Children who read befare grade one. Tﬁé,Raading,iégéhér; .
g\IBEl ‘14, 163e166 : ‘ f _ ) - '

Durkin b:iefly autlines the results of the firat year of her
Califarnia study and proposes three¥"em2fging hypothesis": (1) _

. Intelligence tests are seriously inadequate for identifying .'what'it
‘takes' to learn to read. (2) particular persanality chardcteriaties
are important to learning to read, (3) A child's perception of what
it means to. read affects his/her attitude tnwafd and achiqvgment
in readingii i

i

<1

é k ; DBEKIH 'D" An eatlier ats:t in taading? Elaﬂantaz'y Sahgal Jeml
! 1962 63, 147a151f

Durkin uses data from the first three years of her’ Califa 1an
study to determine if an earlier start in reading is beneflcial..
She concludes that children do profit from an ‘earlier’ stazt and that
the lower the child's intelligence, the greater seems to be the-

i advantage of atarting early (See Durkin, 1965 for more details on
this study ) ! R

LY

. 41-
3

. DURKIH 'D. Children who feaﬁ befare grade 1: A aecand study. Enggnt__e:v
Co ary Sahaal Jburﬁdl 1963, 6& 1&3—148. ,

Ihia arﬁicle is a fepa:t ﬁf ‘the first-year findings of Durkin' ss
New York'study of BDiganﬂy readers. © mpiate results and caﬁcluainna
are sumaxized bel%yfiﬁ*ﬁhrkin (1966) . o

s

" DURKIN, D. Shauld thg very yaung be taught to read? NEA Jaé%ﬂal
1963, 52, 20-24. B
- % A
The author citea Sputnik, Brunar 8 The Pﬁeaeaa of Eduaatian, .
Monteasori education and her own California and New York atudies
,as primary reasons for the current (1963) focus on pEEsfirst grade
reading instruction. Durkin, argues that kindergarten programs
( ghqnld pravide all. childfan with the nppartunitiea to étart 1en§P—,




ing :n reaﬂ Hnw ea:h ehild tesgﬁﬁda to the eppeftunitea, ‘ghe ,
“ maintains, will indicate readiness QF 1ack of 1t, She goea on - .
. to suggest ways;in which informal gppaftunities for reading -
\ miﬁht ba pravided in the classroom. For those few children who .
show special interest and ability in redding, Durkin says’ thgt
more systematic inatfugtian could be pfavided._ .

\

" DURKIN, gﬁD TAELEER yg.ar “report on "the achievement pf ‘early feadera. N
. sntary School Jburﬂal 1964, 65,. 76-80. L

This article summarizes findings fram the: first five years of ’

the author's California study of 49 early readers., A complete °

summary of ;hese data and-conclusions are presented beiaw in.

Durkin (1966) CRER : . .

¥

DURKTH 'D. Children who' read before first gfade. In W.G. Cutts (ed )
Tsaahiﬂg young -children to read. P:aceedings of a Conference,
‘November 14-16, 1962, Washington, D.C.: U.,s. Gavefnment Pfinting
foice, 1964. Ep.r78—84 -

1
I

iInFthis article Durkin reviews the Eindings of her Calif@rnia
- 'study and examines especially the comparison of the 49 ‘early. readers
- with 201 children in a control grnup in an attempt to determine 1if
an early start in reading helps. .The raaulta ffam thia aﬁudy are
summarized in Durkin (1966) balgw. _ S L P

L)
L O

DﬂRKIN D. Eafly réaders - Reflec iQﬂE a:ft;er si:: years af reaeareh. :
Tha Rsﬁdzﬁg Tgachar, 1964 18, 3—7 :
;'Durkin comments upon some of the a:cidental and iﬂ:idental things .
she noticed and learned from 1959 \to 1964 in her California and
“New York studies of early EEEdEEE-\ShE notes that in 1964 the

~ attitude toward teaching children to réad early was generally mafe
pg§§tive than it had been in the iste 1950's. But she points to

e T TELL LR

T the dégred of @ 'bandwagon' effect and stresses that the decision = -
to teach reading in a kindergarten situation should be based upon ‘
the individuals, not on everyone or no one policy. Durkin also

'paints out that over half of the preschool readers in her studies
were interested in writing before they ‘showad any intereat in
‘teading. She recommends that.early instruction in reading stress
wri;ing as well. Finally Durkin men:ians that Ehe children were not

suggestﬂ a guad deal fo flexibility and infarmality when wurking »
with young children so that their interestg will be tapped and their
attitudes will remain paaitive. ,

" DURKIN, D, Cﬁ;ldrsn whé Pead early. Ngw Yafk Tenzhara Callaga Praua,
1966. .
Described in this vclume are Dutkin 8 two majar atudiea of early . .

readers, the California Study and the New York Cicy Study. Foy - Cy
-each of. the studies’ Durkin defined as early rehders beginning

14




:1§;st 18 azds ftumfd“-
g st of 37,. ffj obtairied a Yaw E;ure of, azfi 1. oM & atand— '
ardized rgading,test and (3) had not 1 ceived g€hool imstruction -
in reading. She reports of information abdut the intelligence, ‘_,u:'.
_ + reading achievement, family backgraunds, gteaéhaal expetience and - R
i pETSODAL.Characteristica . of. the~gazlyrzeaéera.m“1n,gdditign.waheymmvaﬂmmm
R presents case studies of 5 early read®rs Eznm the California study . ,
and 6 from the: New York study. The scope and maja: :aﬂcluaicna . ’ 1}_fa
. of the studies are summarized hera.,m=g,,‘ : S A ;:ngh

Tha Oakland, CﬁZLfbrﬂia Study Durkin idantified 49 aarly feaderﬂ
from a paﬁulatian of 5,103 children and s:ugied thém for a period
of 6 years. The IQ's df the garly ‘readers: ranged from 91 to- 161,
. e Hith a median of 121. The medians and ranges of reading achieve--,
: -ment for. the subjects in each of the iﬁ years af the study are |
. a8’ follows: ' 7 ,;. U S N

LR gfnde nne chilérgn wha\(l) eau{; iagnfify a

H%y
~as 3':7' St gase
. 4 6.7t w812
¢ . s A,7,6_l. g "'5‘;0’:;",_
6 9.0 g 5. 2 -1 -

Durkin aisa campared at yeara ‘3, 5and 6 tha egrlyixgaﬁéfa ) co
-achievement with that of a control group of'201 equally ingelligent SRR A
classmates who had the same teachers but who were not early readers. '. o
.For years 3 and 5 the achievement . for thé early readers was R
significantly ‘higher. For year 6 the early re ders aéh;evamanﬁ
cantinued to. be higher, but not significﬂntly ;;1 «s3."- S

Durkin intervieved the famiiieg of the 49 early rEEdEfEJQﬁd thg,f~,”ﬁ
early readers themselves in an attempt to get information about " R
- (1) family bagkgraund (2) the early reader him/herself® and (3) tha B
.  early reader's reading ability. Major findinga frem the intarz .
.. views were that the early readers came from & wide fangg of. sabia-
- economic bazkgrnuﬂds, that all of the 49 children were read to. at
. home, that being read to was an especially importan: Bnur:g of .
interest in reading devalapment. that the mother and.older giblings B
were the 'most important others' who influenced the early readers' L
reading abilities, that 38 of the 49 families did not: deliber&tely e
.+ Bset out to teach their children to read, that early readers tended ,
 to have available an abundance of reading material,. that many of - =
the early readers were characterized as pencil and. paper kids' and |
that for many of these children an intgregt in' wtitiug p:ﬁ;eded and -
- led to an interest ','euding .

The Now York Eity Ly : Thi- atudy was gnnductad fnr thzaé ycnra TR
and explicitly set out to compare ently readera with mon-aarly L U
teaders on all dimensions investigated’in the California Study. :N:." o
Durkin' identified 156 early readers from the New York City Schools' .
and monitored their reading achicvement for a three year perlod.. '

= - IR Y : o 0 . . . .
. . ) . ) .
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?;the Galifcfnia Studyi' Thete wére some ‘differences and additiéﬂ‘l
.+ polnts, ‘however.. In this studg ‘the gathe; alone. wis the person
who most iﬂfluenced the earlygreader 8 readigg. The egrly readers

Tshe randamly ‘selectéd 3070f the 156, childrdn age

' ETE’BE fallnué-'?é

’ﬂAll ather reaults sumgari edjherg iﬂvalve tha 30 early

" Durkin found that the 30 early :eadera vere sigﬂifieantly=hi ﬁer
;_far ‘all three, ’aafa ‘of-.the' atudy, i :
j-smaller acrasarthe yearé.;

Ei'Dufkin faund aman . )
" “read.to st home, m@fgfes:ly teaders 1 kéd; p

';_descriped as baing édept*at "qgiet".aceivigies, more machetq af
.. early bengEE réad more chen ghan’the’ ‘average ‘adult and more’
““parenta of early feaéafs gava pfeschaai help with wgrd-felated ;
_4 szzivitiea.: ’ﬁ_- Wy ' PR . :
f?%fﬂvﬁrdzz Gonalusions. f&am B@ﬁh Eﬁudzés*kihe ﬁsjgr cénﬁlugi@ng Vhich
. "purkin draws from the findings. af thg Califnfnin and Hew Ycrk Qity
', Studiea ‘are the fnllébing,;“ : ; . 5

|'_3(1) iggtiy réédersgé

,_—:4

intelligence with 30, ﬁan-eafiy readg#s,!fTh ) &l
.studid in gﬂﬁe_detail han the 156 ‘for the u:pcse “of dr ﬁiﬁg

Eﬁpcluslnns aboot factdrs’ that are* eépgtially aigﬂffizant in
fﬁgtetiﬂg presnhael cﬁildrenﬁ__ . . .

Eﬂd Qf Y

.

and 30 nanxeafly readers. - Hith regpeex to: féhding‘ chievf 'p e T

Prom 1ntervi"s she" recaived results simila to thuse abtsined‘in

Ear*thg EEEE

were: dascribed as inzelligent, curiou&IQﬁd persiatenﬁg_
‘Ag- respanse tﬂ tg

i

_ l-gfaup m&in ain their legd 1n rendiug f“
“achievemeﬂt cv3§ nanﬁﬁﬂrly ﬁgnders ﬁf tha' gamé manc&l age.

) An early atnrt in- reading daga no. acadami:, ghyaical or AQ?
sacinl injury;to £hildpen. In:fact, an: ‘early start-has :

. benefits i reading neﬁieVemEﬂ:.vFurthermara, the:valué of - ",
;,an eafly s;arzgis zapeciﬂlly gf&nt fnr chiLdren.‘ﬁ’léu“IQa' s

: i,The petgonal chafaétﬂfiat&ta cf garly :eadgfalgp'
 readers are very. Eiﬁllﬂf-,x i S

(A) Thcit fnmiliea, cn tﬁ; aﬂhg nnd are quitg'diffe
4 ° parents! Qf‘enrly readers; show; a’ ‘gfeater, willingness to hela §
LA Uiaith reading;) ‘they . rasponﬂ , thE children,a;qu ationa nbcut?,jw

: 7'wptdﬂ nnd teading.;, X R




,é Hfiting were impartant 4n the eafly readefs
- Ea tead. Bging ren& to. cfeated far Eha ea ly 3;

“DURKI} . ﬁhag hhguld ehildren begin tp réad? Iﬁ”ﬂ M. Rﬂbinaan (ed )

‘ I* ovation’ and’change in reaging ingtrudtion,. ‘Sixty~seventh Year~: -;ﬁ‘
’-g,fi vof i he- Natiaa&l‘%atiety for the Study: of- Educgtian. Ehiengq* ' ‘
: Uﬂ;_vers:l;‘cy of. Chic:;ga Presa, 1965; PP 30—71. .

(N Sl N' T ’ o
P Ia ﬁhénfirat hslftnf :his grtiel urkin :avidas - briaf histuric&l v
pe:apective on thﬂiqugatian of ‘when :e;ding‘inétfu;tian in school: &
' ' i 'then, alsa Etﬁm ‘an hiatefiealJ

cint—afﬁvieﬂ '; i

_ hat 1ﬁe kindergartaﬁ yegIA:gn be’ Ehe baginniﬂg of

ition"in school, depending.upan,ha ‘reading 1a to bg
xpiaink that kindergarten. children’are meither ready
r'd8(read, . “Instruction 18 3 question 4f making reading-
'bi eglapprapriate to the :hfidran; QVala oﬁ deVelaP—'

:,7'

;r,f shifta her perspec:ive to’ ﬂaﬂsider't' i dividugl child o E
'gusaa on tha quaatian 'Wﬁan ahaulﬂ a: ehiid hegiﬁ tswtagd?' S

;) BURKIH D.. AXlangunga arts ptagram Ea: prg-fireﬁﬁgrgdan:hildfgn'{'
'”fi Twn yeaf*aghiﬂvemeﬂt repaft. Reading Eéaearah Quﬂrﬁsrly; 197d
5 L 534 565.,~‘

Uaing the Eindings Eram (er New York. nnd Galiﬁnrnia? studieg A A
" (Durkin, 1966) Durkin created a ‘program designed to provide. the,
‘,’ cppartunity far-@rgachanl ‘children to develop their abilities'in '
i sthe'language éfta. The program was: Ehgtaetarized by (1) ‘givinga S
o great’ deéal of. attenfian to writing as well as to rggding. (2) using ~,giga

5 ii? student-cen'tréd interests for develnping languaga artas activiﬁiaa,r.

-1‘

N {3) employing primarily a whole-word approach for the firat year: L
.. with incidental attention to phonics, (4) teaching lerter names and ¢

# ‘numerales dnd (5) reading to children daily. Thirty—aixg vaiuntGEf‘

i, children (IQ 92-146; C.A. 3;9 - 4;10) .from a small American mid- - _
P waaéarn community took part in the two-year program, Achievement - . '
;anta vere adininistered at the end of the first and se:gnd yeara ot
rof . the pfegrnm. Renulta are ns follows: (

ff’
\’.:

L

i L s : - - ¥




First year secona year
(zean) T (mean)

B R

. et e e et
- No. of numerals identified (0-50) -+ 13.8 47.1
.. No.'of letters identified (0-52) = 37.9 . 49.7
~ No. of words idEﬂtifiéd L | igil \ 123.8
No. of sounds identified T not tested - 15,2
In discussing the results Durkin raises the queati@n:ﬁf the - -

—eopalgtive "extent of -these accomplighieéncs. She maintaine that-loter—. o
» pretation in a comparative fashion is difficult because of the lack
‘of available information on the achievement of other young children .
., in other programs. Durkin also discusses the importance of the
* ‘teacher variable in these children's achicvement, )

She draws conclusions about the benefits and fensiﬁility of such a
program for alliptgsghaal children in a cautious manner, maintain-
ing that more carefully designed longitudinal studies are needed to

- answer such questions. _ .

. DURKIN, D. Early reading instruction - Is it advantageous? ERIC
Document ED 072 413, 1971. : o -
From her review of the 1icer$;ura on pre-firast grade school programs
for teaching reading, Durkin concludes that (a) few studies exist
and (b) what studies there are fail to help answer .the question of
the value of an earlier start in reading because they are flawed in
- one or more ways. She discusses the following typical shortcomings
of the studies: (1) there is no indication of the time spent on
" reading, (2) the children's achievement is not-(adequately) -described; -
(3) the type of inatructionemployed 1s limited, (4) the duration of
the study is uysually only short-term. Durkin discusses the research
. into her language arts program for pre-firet grade children (see
Durkin, 1970) and concludes that it is very difficolt to learn about
the value of earlier starts in reading because schools often seem
‘unable/unwilling to take advantage of them. She maintains that
there simply is not enough known to answer the question posed in
‘the. title of the article and calls for more carefully documented
research in'the area." ST T

Lo

. ' o » ' . i i ) ‘.Lx,
DURKIN, D. Teaching young children to read. Boston: Allyn and Bacon, 1972.

Durkin wrote thish book to 'help nursery school, kindergarten and.
first grade teachers provide instruction that is both appropriate

and productive" (p.x). The theory and recommendations for practice
contained in the book have been developed as a_ result of her
California and New York Studies of early readets (Durkinm, 1966) and
her subsequent pre=first grade language arts'éufriaulum‘(nq:kin, 1970).

The firat section of the bopk preaents bn historical perspactive on
the theory of rcading in American nursery achools and kindergartens
in which Durkin explaina why these areas have traditionally had the
"goal of social and emotional development of the child, and why some
‘nurbery school and kindergarten teachers now (1972) use workbooks
anddrill to give their programa an air of 'academic respectability’.
{  Alao included 1p a chapter on reading readiness and.chapters devoted
£db the behaviournl charncteristics of the young child and the
characteristics of excellent teachem of young children, The heart of
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. Ehg baok are the sectiﬂns on Dufkin B fan:eP:ian Qf a lﬂnguage 4
.arts approach (one chapter) and her recommendationa on instructe
ional techniques for (1) extending the listening/speaking vocabul-
ary, (2) teaching writing, (3) teaching reading (word identificat-
ion, word anglysis) and (4) language arts programs. It could be
P said that Dunkin's theory and instructional sugpéstions are based
on the premise that children younger than six can learn to read
s SHEGUEH - e thads that. are-devadd. of -pressure-and - full-of-incerest

DURKIN, D. A six year study of children who learned to read in achool
at the age of four. Reading Research Guarterly, 1974-1975, 10,
9-61. . ' -
This article’ rgpafts on the achievement in reading from first through
fourth grades of children who pdrticipated in a two-year language
arts curriculum designed for preschool children (as described in -
Durkin, 1970).  In additionpgresults from a control group who did
\‘nuz participate in the program but vho had attended kindergartens
in which some attention was given to reading, were compared with
those of the experimental group. Results showed that experimental
and control group mean raw scores on intelligence tests never differed
significantly during grades one through four. For that same period
mean raw scores on reading tests .(SRA Achievement Test, grades 1-4;
- 4y Gates-Macginitie Reading-Test, grade 4) vere always higher for the
experimental ‘group. For grades one and two the differences ware
- statistically signiffcant;in grades three and four, they wére not. ,
Durkin concludes that although they were not formally assesacd as
~ being ready, subjects in both the control and experimental groups
demonstrate that earlier starts in reading lead to satisfactory,
accomplishments rather than problems, She emphasizes that results
- showing a fallure of the experimental group to maintain significant
- leads do . not necessarily contradict her earlier studies (Durkin, 1966)
- which found that early readers who learned to read at home maintained
a statistically significant lead over the non-early reading ‘class-
mates through grade six. Through this report she repeatedly notes
—..khat the school .in the study was very reluctant to adjust-instructe— -
lon to the children from the experimental group. She feels that the .
home environment which fosters early reading could well continue to kY
support reading achievement but that especially for childrenywho
learn to read in a school/kindergarten situation, “carifer Hearta
in reading are meaningleas if schools are unwilling to alter what
18 taught in the years that follow kindergarten" (p,60).

DURKIN, 'C! Facts about pre-firat gradg fEﬂdlngs' In L,0, O11{la (ed.)
Tha kKindergartes child and readtng Newark, Delawarg: Internation=
al Reading Asg@giaciom, 1977. Pp: 1-12,

Durkin aummafizea findings abopt early reading. from her research and
discusses the history of the {ssue of early reading from the mid=
1950's to the present., She aleo raviews other atudies into earlier
atarty to reading Instruction in achool.  Durkin then focuses on .
inatructional practicen {n the American kindergarten and arguas ‘that
mont changes which have been implemﬁnted in the kindergarten vere

not ratifonally planned but 'happened' becaune of fashion or cowmmun-
ity reaction. She concludes that most American kindergartens today

20
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are attempting to teach reading and that the usual way of doing

80 18 by commercially produced materials/reading schemes. Durkin
saintains that child-centred instruction would be most appropriate -
for teaching reading in the kindergarten but points out that in

order for such instructiern to be implemented {t is neceasary to A
have a knowledgable, imaginative teacher and a ‘school (administrator) ,
that will support such & programme. o

ELLIS, D.J.W. Tke coqritive development of early recdera. Unpublished \
doctoral dissertation, Northern Illinois Univeraity, 1975. - \
Ellis studied 20 early rcuders (chlldfgg batveen fﬁﬁr,gnd aix yegrs '\

old who could read at pre-priser level or higher and who had not
attended school) for the purposc of describing their (1) cognitive
developnent (with emphasis on their accosplishzent of eight Plagetian
tasks),. (2) oral reading abilicies and (3) home background experiences.
Findings showed thac classificacion tasks correlated aignificantly
with the subjects' instructional reading levels. The language and
total Plagetian task scorcs correlated aignificantly with the subjects’
{ndep¥ndent. reading lovels. The decentration and total Piagatian

task scores -corrclated significantly with =mental age and intelligence.
The mental ages of the subjects correlated signficantly with the
language task scores. Word recognition scores were used to maparate
the early readers into .(a) advanced and (b) beginning early readers.
The advanced group performed significantly better on ¢bnservaticn .

tasks.
' ‘The description of the children's oral reading vas concerned largely — =

with attempting to pinpoint the types of errors made and the sources /
used for identifying vords. Data on the home backgrounds of the
early readers showed that all 20 were middle class and that they had
available a varlety of ready materials. The children themselves vere
- described as being curious about words, having good memorica and
playing well by themselves, All of them vere read to at an early
‘age. Motheraplayed the major rolé in helping these early readsrs, but

.._the fathers were very active in this capacity also.

IMERY, D. Teach. yowr preschooler to read. New York: Simon and Schuster,

After knocking down several strawmen which he has dutifully set up,
Emery traces the cause of America's reading problems to the home. le .
maintains chat there is generally not enough input, butr that with
aufficient stimulation at the "teachable moment" (around age four),
children will learn to read, The argument he posics ia essentially
a quantitative, 'awsembly line’ ona. Hia selution to the problems in.
~ ‘teaching reading rests largely on the amount of practice, the
repetition provided within a nset, linear notion of haw reading {a
leatnt. Pmery maintains that by hia/her questions, the four-yaar-old
will show when he/she is ready to learn to read and that the approp-
riate one to do the teaching in auch a case {8 the parent. lia
deacription of an environment tonduclve to preachool reading tankes
account of the main characteristies ponited by Teale (1978). Howavar,
the program Emery recommends reats strongly on a quite rigldly pre-
conceived decoding scope and mequence for raading which relies heavily
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on repatition snd reinforcement.

L e B

ENZMANN, A.M. A look at early reading. The Reading Teacher, 1971, 24
616~620, *: S
»

In five pages Enzmann v;ﬂdgrs In and out of Lesues related te the
how and vhen of begimning reading, Be maintaina that schools should ™
be preparad to offer children who are ready, a reading progras at the
kindergarten level. He cites some prograns and materials vhich have
been nsed at this level. His recommendationy arxe that beglaning
roading Instruction should be ‘as weaningful and natural as possible
and that thé basal should not be considered the Yecading progras.
Enrmann superficlally touches many, many bases in this article. '

. Y )
EVANS, J.L, Teaching reading by machine: A case history in early read-
{ng ba¥aviour. AV Commumioation F&Uiﬁﬂ, 1965, 13, 303-308,

Evans' purpose ia to “detail the rgaéigg behavio? of one young
ch1ld" over a period of tvo and one-half years (approximately ages
thrae to five and one-half). The subject (KE) began reading instruct:
ion on a teaching machina. Ths instruction itsalf vas phonics and
was =onducted over a period of four months (actusl iﬂlttuztins tima
.wvas five bebrs and forty-twe minutes). The theory upon vhich the
{natruction was based was that a veader scans a phonetic verd letter
by letter, produces a sound equivalent of each latter and then

eteooo oo gynthesizes the word -into-ite normal prenunciation- (p:3U5)s-Follov-—-

, &ﬂg the machine/phonics phase of instruction, the child was started

!T on "a nev program designed to teach reading of non-phonic material”
vhich consiated of reading basal readers to and vwith the author,
Standardized testing at agea 3;1l, 4;6, 5:;0 and 5;6 shovw KE achiev-
ing average comprehension and vord repognition scores of grades 3.0,
3.5 and 4.5 for the first thrae Eeg;ingn. (Ha comprehenaion test was

- glven at age 5:6.) , ;

2 S

FORESTER, A.D. What teachers can 1earﬂ from '‘natural regdarg » The
Héﬂdtﬁg Teacher, 1977, 31 160-166.

The author raevieva the research of Durkin, Torrey (1969) and othera
and cites her oun classroos obaervations of early readers to note
that there is a parallel betveen learning to read and learning to
speak for natural readers. The folloving features of learning to
read naturally are identified: (1) It is a procesa wmuch like learn-
ing to speak; that 1s, reading {a learnt as expressive meaningful
languags (not a sst of rulen). (2) Learning to read proceeds on the

. basis of language patterns with which the child is familiar. Thua,
the child monitors and controls hie/her own vocabulary, Forester
charactaerizes the clasarvom where her obeervations took place as
one which takes account of how natural readefa learn to read. The
author plana to continue obaervationa {n an ‘attempt to pinpoint
just hov the procesa of learning to read evolves naturally,
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* FOMLER, W, Teaching & two-ycar-old to fead: An experiment in early
childbood learning. Gunetfa Peycholojy Mormogrophs, 1962, 86, 181~
283, ( . <
Fowler reports a case atudy of his atfempta to teach his tvo-year~
old daughter to read ovér a nine mauth peried. His conception of
—the Teadlng Process And 1PATRINE 0 19d ¢ heavily Influenced by oo
behavioural paycholépy. MHe arguea that'“The language structurs 4
should be earefully analyred and tha training broken down into eaall
steps, paced in a ohallow gradfenc which cah be casily leamned by
the child” (p.192). Thua, the inetruction proceeda In & linaar
sdditive fashion froms the small (word) to the large (sentence), from
vhat Fovler percelves as simple to vhat ho aces an cozplex. The
viev of reading as a type of language process ia cot considered.

Fowler emphasizes that the methods of instructiop alvays almed to
approgisate play and to keep the child intereated as much as possible. .
He stresnes the importance of reinforcezment and revard {n the teach-
ing., A vhole Jord approach predoainated from the beglaning to the and
of the {natruetionsl pericd, Words snd sentences weére presented on
flash cards. Vocabulary wan chasen according to atructural dimpliciey,
phonic factors, the child’'s interest and frequency of occurrence in
language. Later i{n the progran systesatic phonlce vas introduced, ™
Some reading of preprimers vas also fncluded. A deseription of-t]
pathods snd the vesults of cheir applicacion are apelled out in g%
detail in the article., Pre- and poat-teat data on reading achieve~
ment, intelligence and psychosocial developnent and functioning ard
“alse reparted. Pajor Tindings vere that the ehild made yveasomable  —
progress in reading aingle vords, g;gﬁﬁiﬁlly those introduced early
in the nine month perfod and that some progress was sade in reading
ahort sentencea (on individual cards) and texta. Fowler concludes
that while {r 1a apparent that a two-year-old child of high abilities
can make considerable progress in reading, the amount of fluency and
autonomy which can be achleved (n reading texts ia atill in doudt.
He maintaliis that a varlety of methods proved effectfive in tesching
& young ehild but that the imporrance of early, systematic phonice

wag not resolved,

- #

FOJLER, W. Structural dimensions of the learning proceas in sarly
vreading. €hild Developzant, 1964, 35, 1093-1104.

Yowler proposes a framevork for defining, grading and teaching the
dimenastons of reading to young children, Baafcally hia idea is that
the larger aystem (reading) wmust firar bhs broken into fte coeponent
units and then units vhieh Yead to dtacrimination and {dentification
of the systes should be selected for teaching., Thus he holds that
the act of reading can bhe analyzed hierarchically and tnstruction
prograssed along A continuum of complexity, Fouler sees veading ao
being eomprised of three levels: (1) phoneme-graphens correapondence,
(11) patterning of sorpheses into sentences (ayneax) and (1L1)
‘patterning of meanings (memanties). e maintains that the semanttc
level will take care of {teelf Ip reading gnd that the sain task of
the child {8 to learn the phonesme-praphess correspondences, vith
vork on the ayntactic level (11) aleo belug necessayy, The progras
tteelf 4o composed of "problem solving taaks baned on matching

¥
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o principlea™ on the two levels. Unlike his earlier work (Fowler,

N 1962) phonics is nov sn integral part of fnstructlon ffon the be-
gintlag. Io Level 1 there are single vords (e.g. ¢at) and graphenes
Leg. €. 8, 1), The ehild must mateh the components with the wvhale,
With Level IT this procedure 1a conducted with sentences {vholea)

. - and words (parts). Fowler éxpisins that these tasks Yequire -
mmﬁﬁamm?miﬁi;jﬁiiwaﬁéwigﬁttssiségﬁév§§§igiﬁ;wthg@QEQEgnééaaﬁgﬂwﬁﬁiekmisggﬂgfﬁww

the laveln s developed. MHe days that 30 preschool children have
been Involved in 2he prograamd that all have vade progress in reads
ing. .

POWLER, V., A study of process and sethod in three-year-old twina and
Lriplets leaming to read. Genetio Payohalopy Monographa, 1965,
72, 383, : : .

Fovler describes an experiment in which 6 three-year-olda ‘ﬂ'ﬂé tember
of each paly of three f(dentical tvins, two menbars of a set of trip-
lete, and Fovler's Jdsughter) recelved 15-30 nicutes of reading in-
atyuction 4-3 daye per veek for s I4-5 month pertod. Four tvin con-
trols tecoived no reading imetruction, The Frogran provided vas 3.
"systematic anslytic = synthatie approach” baalcally the sume as that
cutlined in Fowler (1964) bur described here fn much move detail.
The progran wvas characterfzed by (a) aystematic and structured N
(phonie) prepentation and (b) the use of play orientation. There
vere two levels tncluded: (1) the phonte téetructison folloved by
(2)_a aviech to commercial prepriners (bedmise of the absence of pre-.
~ pared nateriala vhich folloved Fovler's pflRran). The philosophy
behind the progran s captyred fn this § "lLearning to read ...
is primarily a probles of scquiriog famf ¥ with hov language forms
and  atructures are recordsd, Heaning 1% b therefore to present
Bd speclal problema for learning to read a laflguag® ..." (p.30).

Results shoved that 3 of the experimental group made good PrOgTess,
advancing to and achievisg at slage twvo of the program., The re~
malning 3 experymental children nade “some progress” in learning
tadividual vorlda and phonic units, but cone of them reached a point
of reading even single, whole-sentence units independently, Rone
of che control group showed any tndications of the ability to read
words, letlers or sentences. FYowler concludes that there is “=much
evidence that supports the value of these wethods and techniques for
a reading progran at the J-year-old level” (p.87). In addition no
eigne of socloemotional difficulty vere found for any of the ehild=-
en,

FOWLER, M. A devalopmental learning atrategy for carly reading In &
laboratory nursey achool. Interohange, 1971, 2, 106-12%,

To atudy the effectivenzns uf Fouler's developmental learning progran
for teaching reading tn 4 preachoal tnetitutlonal, eatfing 109 child~
ren {age 130 to 411) vith 1G's ranging from average (o auperior

vho attanded an urban, universlty nursey achool vere selacted for
"{nrellectual competence and st tvatlon potentlal for learning to
read” (p.10B). The progran (adaintetered 10-20 sinytes daily) wvas
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" ‘essentially phonics oriented and is described in detail in’Fowler
(1964, 196 ;.T:ngtfﬁeats}ﬂfzknewiedge'gfd§hanem§sgraphgme.éaftésaé\
fpﬁ,q§ﬁée;jug:d-gggagni;ian,“wafd generalization, sentence reading
nd-paragraph-reading were-conducted :-Results:showed: that:regard-:

-~ less of the post-test measure, a large majority (74)-of the 109.
'/ ".children learned to read with comparative ease, ragularity and =~
"~ fluency, given the systematic-program. - Fowler attributes success .~ - .

 to his analytié-synthetic matching tasks which "greatly facilitated N
- children's learning of critical (phonic). rules upon which word and
:3?;%33ﬂtengeﬁétfucgurekafgqbasedﬁ;(p,l;ﬂ};,thgjbgﬁprpreﬂictar of =

_ guctess: in learning to read for these preschool children merital v

age, leiaﬁed by knowledge of letter names ‘and ch;ﬁgal@gigéIAgge.f

" GARDNER, K. Early reading skills. - In Reading skilla: Theory and.
... practice. London: ‘Ward Lock Edﬁeét;gﬁa%;>;97Qg;'PpngéZQ,v S

~[fG§fdnef fépéftsrthg.rgsglﬁs nf‘a'piiatvéﬁgayféfﬁthgfﬂhéﬂgiﬁégime? : B
" of early readers. The major. trends of the results suggest that =~ -

“early feadéféfédmsbffémiﬁﬁﬁéf”fhefé‘tﬁe*ianguage*fd‘jé*favﬂured%by{%f¥f+}

-~ -education-are-used and where the child has maximum contact with = =~
‘adult speech. Whether or not parents decided to teach children to )

read was not important. Parents of .early readers regularly read to.

4, their children. On many .occasions the favourite story was used as =~

 “-a-basis -for invegFiggtigg'chefﬁfitzen'sadg;. e T e e

GATES, A.I. & BOEKER, E. 'A gﬁﬁﬁy:quinitial:stégés;in;réa&ing by pre- = -
'””'” s§hua1L:hi1dren?"Ig ;thE.GQZZégé E?ggrd;x1923,;gi!”469¥4833 o

" The findings affthiéfgéﬁa§ §f?5§;ﬁ:leafniﬁg with preschool children: " .
- {ndicates: (1)- length -of word conditions difficulty of reading by = .

' . inexperienced children, (2) names of objects.judged to be bfgiﬁtiteét?

. to.children are not necessarily easier ta,léarn;»CB?'ﬁafis,éfel’5

' irregular otuitline’do nétVEEEE;té,Bé{gssier;tpwleEfn.thaﬁ_thpséiﬁhigﬁ‘f  '

- have letters. of imiform height, (4) dhildren ‘frequently appear to - .
. learn words by observing some minute detail (dot over % or.tail.on y), -
- (5)-perceptual analysis (discoveéring distinctive features) of words -
fgg;@iswa;main¢p:§b1am&iniheginﬁingﬁxeaé;gg,;jél;gyigﬁtgn improve rapidly

“.in-ability to learn words with practice, learning 175% as many words

- during the fifth day as on the first, (7) childreh remember words . ., -
learnt over periéds of from 24 to .96 h@gfs;fathéf)bégte;'ghan*mgng s

. other studies’of the time indicate. . e

s _ R e S S
GEORGIADY, N.P,, ROMANO, L. & BARANOWSKI, A.. To read or nog to read
ergarten: Elementary School Journal, 1965, 65;:306=311.":
4 R Sy R P T .
 This gtudy sought to determing%if childrén in a "changing environment'-

" would mature more rapidly and hence be ready for ‘earlier initial read-
. . ‘ing ‘experiences. Each of four kindergarten classes (100 E?bjegtsi, .

- aged 539-6;3) was divided into four gfagps'(experimentaléf[;tral x
high IQ-low IQ), The experimental children in each class received
help from the' teacher in.identifying words. .THe. criterion measure, at

- the end of the experiment was word recognition. _The expetimental

~'.group-generally.achieved significantly higher.on the.post=test than the .
control ‘group. s o : - Y
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T Fo eeﬁparatzvg gnalyais sf ah;ldﬂsn mha eﬁtsr kinﬁérggrtsﬂ’A}
zisadt’,ﬁg and| ¢hildren of the-same-age who rsqm.re ‘additional
dineas. ,;ﬁj:{ rsading ] -doc ' .

kS [Ftam 311 the '1ndargat§en s:udents in one midwaatern Amer a cit
. '130°children who could read “four of five words in isolation and
" four words in |(a) sentence were identified as reade:s‘"(p.aﬂ). 130
‘uare.randamly selected from a readiness .group and 130 were: ‘randomly .
~-galected: fram o nansreadineea ‘group: -~ The-390 ¢hildren were- tested:
“for ‘language ‘development, self-concept, auditory descrimination and
‘reading achievemgnt, Parents and teache' were each adm;nist :e’ g}
ueatinnﬁaite. o ,f~rrr~~: S Lo

;_‘yf' A aignifi:ant difference amﬁng reader; tEEdiﬂEEE and nansreadineas }fvaﬂ
* .. children was determined in the fallawing ar as.‘(l) language develsgz,ji

PRE

" " 'ment, (2) auditary digeriminaﬁicn. (3) -soci nomic level, (4)
' frequency of parent reading to child, (5) age when :hildgstafted ;;f‘:
- watching “Sesaﬁe Street", (6) if child attended ol,
7)jvisita to, Ehe pubii: 1ibrary. (E) Eeaﬂhe pefcepti \BIEE
L ftesdiﬂg abiii:iea. S :

Harty also’ found that (1) the largest pumber of regdetsilearnedata :
- read at four'years of age,:(2) most early readers had been helped to-
Tearn Ea read by their parents, (3) most .early readers. learned Ehe o
" "names End sounds af the alphabet befﬁre leFrning to read-,- e iy i

o

1 B
!
*,

.:;;EIéGIﬁS,‘W.L. A wcrking biblingraphy for. resea‘ch relating“t 'eafly
‘reading. Geﬂrgetamn Uﬁzvgrstty Pupsrs on Langua
1976, No13, 74-103:

”1inggin5 bibliaéraphy might be said to be more on. Ehg tépic of be-‘ﬂf“?“

- ginning reading than on early reading (aa the term defined for® S

. .purposes of this annat:ated biblidgtaphy) 'I'hié bibliagraphy :I.s ﬁat

" annotated. - | e R R S

. T':‘}“ i L o E ¢
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HIRS@H, E. S Hhat are gagd respansivg envirnnments for yaung ﬂhildren?
~A-eritical discussiqn-of 0:K: Moore's" theareti:51“farmula§ians. R et
Ybung Gﬁildfgﬂ, 1972 285+ 75 BD.:' Tt

l_Hirsch details the msin p intiples underlyiﬁg 0. K Hbare B "Talking :

“erpewriter appfnach to the Igarning of writing/resding and Epeakiﬂg/’“‘

listeriing. .. _She,.maintains-that..the. principles-are. impnr;ant -ones-.fo

learning but finds that Moore has  omitted some equally impéftiit.l_

.areag, . notgbly those of - ;he role of: past. experienees An:learhing an e

. of maturational sequences and needs. .She’ argues- that Moote does nnq -

... ~.allow the learner to. develop a 1Earning style uniquely. hislher own- e
oo but 18 hasically applying a reward—reiqfﬁfcemeﬁt principle.--She :an—V '
E “cludes ‘that any. good learning environment must take into account - e

. . Moore's principles (and ‘those he has amitted) but.'that ultimately the
“gﬂad classraum ia bettet than the camputer enviraﬂment. :

¥
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f? HQLﬁ‘&GWQRIH, L 8._ Cﬁtl&?eﬂ ﬁb@ﬂa 180 1. Q Ynnkefs—aﬁ—ﬂudaan. New ;

- Yowks Werd Baak Caﬁpany. 19&2.

- -The author raviews 1 ; pt
"sgléve: 180.1.Q+ and ptasenta 12 of her own cases studies; One phaae -
" of the study focuses on reading. In that section’ fgmily baekgraund Lo

' preschool“history, school histary, character traits, physical:and.
" ' mental measurements, teachers' judgements and reading interests are
finvee:igated. Nine of the subjects were early readers with the - . - ;
“medd néet of reading’ being age: three- ~The-tralts- 1denti£ied Al s
. being associated with early readérs were as follows: (1) ‘They were
_ .content to ‘be alone, (2). they liked books to be read and reread to .
" “them and' they read and reread them also,--(3) they- ahnwed a ggneral IR

:i‘intgfeat in wnrds and (4) -they 1ikaﬁ to writg. e

| :HDSKISEQN, K. Should parents teach their children to i‘ead? E'Zament;- o
“ary English, 1974, 51, 295-299. | R B

"ﬂj;HaskiBSﬂﬁ teviews 1anguage 1earping atudiea af auch peaple as’ Rﬁge: T

‘Brown, Susan Erviﬂ ‘and David McNeill and establishes that theé :hild IR
" learning language is a constructor of language who learns language -
'esseﬂtially by getting feedback in a communicative ‘situation, He -
- then argues that there is no need for formal, systematic instru:tian'
in reading but that learning to read can proceed mich like learning

: to speak. In. so far as parents are concerned he says, "Parents are .

: sﬂin a more advantageous position to know what information their child- -
" ten have: acquired and since méaning resides in the context of the - ”
- situation as well as in the linguistic devices of expfessian, they -

. ~.are in a better position to help their children: ‘learn .to speak, and

by extension to learn to read" (p,297). The author has dEVElgped a
‘program. which follows from such a philosophy that' pa:gnts ‘¢can use to’
aaaiat their :hildfen 8 reaﬂing and he detaila the Etepa invalved;,

- HUEY E.G. T%e payeh&lﬂgy and pedagagy éf'readtng. Hew Yﬂ;k' .The
Hggmillan Cnmpany, 1993. : .

in chapter XVI nf his baak Huey diacussés 'Learﬂing'ta ‘Read -at- Eame“““f“~w~
. "He advocates what may. genaraily be termed. ,languageEe erience ~
‘approach whereby the parent makes great use of print which occurs.
in thé environment in helping the young child learn to reﬁﬁ "Huey
maintains that meaning should-always .be central in-this pfﬁeess.‘
--=:He~also-discusses-children-who-"learn-to.read.for. themselves". and_.
_ :1likens this way of learning to- ‘the manner in which oral language: o
118 learnt. He says that Instructlon in.reading: should attempt to =: ° - -
replicate this, naﬁural leamning style. Some of his quotable quates ’
- om: :esehiug young children to.fead in this manner:. "The secret of
1t all l1des in parents’ ‘reading aloud to and with the- child“’(p.BEZ)
' "Of course there comes a timé when phonics should ‘be taught,’ and
*cafefully taught, but that task.may well be left to ‘the. school" -
- (p«334). "As to’ ¢hoice of reading mptter there is no better guidg :
than the perennial interest of ahildhaaa itaelf e " (p. 334)

£
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- -each child
time. Hymes warns t

_that such an approach is wrong because (1) it make 7
_ funin;élléztual;att;}(2)'#@ isolates reading-as a sk11l, (3) it -turns.. -
-‘'a nursery or kindergartén in a 'sit-down' programme and (4) it runs

" 'HYMES, J.L. Teaching reading to the under-six age: A child development

“ations in some detail. -

=

 UGHES, 7. Raading and writing befora achool. London: Jonathan Cape,

ST R ‘ A | A

almos the 0
rationale and method for teaching pre-

Drawing exclusively
(1964), Hughes puts forth a

i,

"schoolers to read, The only divergence from the "Doman.line' 18 = .
‘that ‘Hughes advocates instruction in phonica in addition to Doman's
~ .suggestions. She outlines the ascope and sequence of activities for
- ‘teaching early reading and details "step by step" how she taught her
“T‘f$t§§;?éarébléfﬂgughtefftﬂ“read;ﬁﬂAlssfiﬂeludgd;afe«sugggsgigpg&iggf
" teaching preschoolers to write and ideas on how Doman's principles

 :*might be applied to teaching classes of children in a school getting,

i

" HYMES, J.L. " More pressure for -early reading. Chigdhood Fdueation, .
w1963, A0, 34=35. - - o T e U,

e

o Hymes g@ndémﬂs the pgapésélé ﬁug fartﬁibi Dﬁénn;'SEevéné &?Dtam “V,v :
eée;m(19§3)fan+lteg:h;ng;ynurngﬁy;tnifeadljéjHe;diB;gEEEQ;hﬁ?ﬂthaiiw»mw;uz:¢MH~Q

igggg,disfggard‘ihéividualgﬂifEEtencgésin-gﬁildran—and argues that - ;
! ‘'should be allowed to "come to" reading “in his/her'own - oo
_ hat there may be. serious effects on.children -~ ¥
if Doman, Stevens & Orem's methods are applied. .~ TR

A%

'HYMES, J.L. Early reading is very risky business. In H.F. Clarizio,

R.C. Craig & V.A. Mehrens (eds.); Contemporary issues in educational

“.psychology. ‘Boston: Allynfgﬁd Bacon, 1970. - Pp. 135-139. . |

' Hymes argues that there is nothing WEdHg . with helping preschool '~
. children to get ready to read or with letting those who are ready . .
read. But he maintains that the current (1965) drive for early -~z =~

readinglishétill'bgéieallyza fagmal_Wﬁfkbgéklteitbgakrap@faach and S
% reading a sterile .

e child leas emotionally healthy because of-

point of view. In M.P. Douglas (ed.). 3dth Clavemont Reading
Conference Yearbook. Claremont, California: Claremont Reading - '

wm,ﬂ;négggferEﬁ:giu197Q§rJEp_u79s33thf&£fg_ﬁ;L““";;g:fw%ixxJﬁmunmuynﬁrmg,aﬁTgﬁ;w

1srﬂyﬁés,afgugs;that§itfispnansenséﬂta,calk'gb@utﬁtegshingftégﬂiﬁs:Lgaiyirsiﬁﬁ;
_ readiness as a special approach to.-pre-first grade children. He .
::sayg,'“WE,eithe?-téach reading or we don't" (p. 79). 'He opts for . -

©teaching reading to the under-six age child provided the following - _

- considerations are ‘kept in mind: (1) reading must be taught in'a ~ T

way that fits the child,.(2) reading must be taught in.a way that

fits reading and (3) reading must be taught in a way that fits the

goals of general education.. Hymes discusses each of ‘these consider-

?ﬂ . . N s -:‘: . -
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ILG. ?.v The ehiid ffgm 3 to B; with implina:iann :gg :;nding.' Gaﬂ-
“ferenoe on Rgadiﬂg, Uﬁzvaraity af‘Pittaburgh Repart, 1963, 19,
15—24 L .

ni=§I13 rclies hgavi y haariea af Geaall ﬁd atha:s 1ika him uha*x°“
;,;main:ain that maturation 1@ the key variable in determining instruc-
“tion. Simply stated, this school of thought supports waiting wmedl =
the child 1s ready; if the child 1s not ready, instruction should be
delayed, In this article Ilg cites factors in the 'ehild's develop- = |
‘ment that correlate with reading and provides developmental ptofilaa
s=gf-ahildeen-at the different 'age levels -(from- three-to- elght)-on oo
" various reading tasks (e.g. reading-related visual eharg;teristicg, ,
~ -word recognition abilities, listening to gtories), The teacher is
. meant to wateh for these.behaviours in order to obtain an indigaginn;” =
- of what the mind is dcing and thus be able to decida iE reading in- -
atfuctian is or. is nc: apprapfiatea (

Intgtargaﬂizgtianal Committee. Reading and pre~first gfadas A joint
. 'statement of-concerns about present practices in pre-first grade. . . .
‘reading 'instruction and recommendations for imprnvemant. Laﬂguagé B
“Arts, 1977, 59, 459461, ' ST B A

L-
#

The 'title adequately outlines the content of this statement. Thé

concerns are directed mainly at’ structured (pre—) reading pfagfams,

the pressure for formal assessment of such programs and the need|
for the rationalization by teachers of preschool reading prag:ams.
Thedggiammendatians call for a language arts type approach to. pEEB
' schdol reading with apprapria:e evaluatian pracedurga and -concern
far the individual child.

. ]
' JDCIC H. Sbme psychniinguigtie aspects ‘of the a;quisitien af raéding
: in’ eatly childhood. 1In K. Sornig (ed.), Proosedings af’tha dth
. International Cbngrgss of Applied Eingutsttss. Stuﬁtggrd. 1975
Pp 369-378. ; } , : |

- The auzher descfibes a one year ezperience aimed at teaching feading
which involved 11 children who ranged in ages from 2311 to 334 when .
© 7 the experiment’ ‘began. “Nine of these" ‘thildren were-selected- begiuse
‘they were tested by a psychologist, were found to be average and
“thus deemed representative of typical kindergaft&ﬁ children.. Hawever,
" what the children were average on is not réported. The bulk of the 4 -
- article is given to describing the reading program itaelf which: was kE .
==+t~ conducted.-three to-five- minutes. daily in.the dnitizl. phase.of. thgﬁmtmmxpwuwxw
' ‘ekperiment and gradually lengthened to five to twenty minutes daily
" The program was. essentially a whole word approach based: on Doman' s
. (1964) ideas. The 'tenor' of the ‘experiment was that the teaching
should be carried out thfnugh play without pfasaute on the children
to partieipgte. o " .

- Jolcic reports the following results: (a) one child had “eﬁmpletély
mastered‘the reading ability". (p.374), (b) four children were ¥read-
ing well", but only words not longer. than five letters, (c) two | N
:hildfen were able to read only one syllable ﬁﬂfdé of two or three :

. |
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ﬁl:;::rs md (d) faur ehildre’n wore able to- fncﬁ@isg 1ettet‘a but nut
- 14nk them into-words. ~From these results she concludes that “the - L
~ progtam was h@lpfui 1n’d=velaping reading skills gnd that Ehﬁ gog— L
nigivn develn mant ¢ BN - BDE 8 1 e

.frnt ﬂﬂnnidaring tha daaigﬂ af the axpntimant,

| KASDGH, ‘L.M. Early zegdin backgreund nf same&aupefiof fnadara amnng o
. v;ﬁllege Ereahnans; Jamml c:f Eduaatiam’l“ﬁaaeamh 1958. 52, .

Subjecta involved in this s:udy Here nll at. ar%ﬂbcva the 97.5 pafcents
~.4lajon the reading comprehension section of .thé/ Cooperative English -
“Teat: The method for gathering data was a "szzq;tufed interview" with
. the subject which attemptedto aacertain his/héf;ﬁrnachaai and early
--readers,- and thus- the study would seem to have relevance ro this-=
bibliﬁgrnphy_ Thias study has serious mathaﬂlagidnl flavs however,
and it is included only because of this bibliography is ﬁggnt to be -
W;fwgwéqgmprehansiue.ﬂ e e

.. Subjects gave more or less. "off :ha tap af tha hgadB f&pgrta nnd did
-not consult parents, documents, etc, which could well have: provided
. information about those readers' backgrounds: In aﬁﬂftign. ‘it peems
— quite questionable that research can arrive at any useful answers by:
' -asking a sample of nineteen-year-olds such things as- Qﬁéw‘did you -
learn to read?" Thus, the results and ¢onclusions ard not 1ncluded
here. This study does, hgwever. provide some type of - evidence that
preschgnlers can learn to read (fgr what that is wa:th)‘(

'i KEELY- H.i. Reading in the kindergattsn.v In J. A.\Figufel (gd )

- Reading. and inquiry. . Newark, Delaware:-. Intetﬁatiﬁnal Reading.
Association, 1965. Pp.&éﬁ*éﬁa. ‘ A - - Lot

Kelly au:lines the brnad principles: cf a Livermare, Califa:niaﬂ
kindergarten reading program. which seeks to.teach all interészed and
‘ready children to read. She also summarizes a study in vhicﬂi S
kindergarten children were :ategcti:gd as high of low I.Q. an ﬁchen P
. _.randomly assigned*to: gither an experimental.group. for. :eading?inatzué—'«
tion or a control group for readiness instruction for a period’ of one
Echcai year. Results on :he Galifarnia Reading Iests 1ndica§ad?thst ?

KEELE‘ MELE CHEN M.K. An’ exPEfimental study of fafmai rgading -
- 1instruction at the kindergarten lewkl. Iﬁg Jburnaz Qf‘EdHthl@ﬂaZ
" - Research, 1967 60, 224- 229. '

. é

The authors report on a study in whi h 221 children HEEE glassified
as high or low on reading. readiﬂess and intelligence variablgs and -
then randomly assisgned to either a traditional readiness pragram or 3
to formal reading instruction for four months in an. attempt to deter-"7 .
o mine 1f reading instruction at the kindergarten level "would 1nEfeaEE
weeior-GP@- Children's. xeading skills and favourably- dispose-them- taward
réeading activities and the school" (p.224). No degcription of eithgrﬂ o

Ty

Ehe readinega or feading programs- is given. Results igdi:ated that ;}
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- subjects in: the formal teadingupﬁégfgm excelled significantly in> . . ' ./
 reading akills (gLabll.ncarewffﬁnfleifgrn;iiR;ggigg’raht}h&bu;}:h;:ih:f?;»LJ
' attitudes toward achool and reading hfbitn3Luhgnfngn:utgﬂﬁbygb',l“‘[. o
;:egghgggfipggting;pégia_na:e'nﬁtigificﬁnd by the typdiof program, ', =
=When measured by -a-selfzrepor ing scals, children 14 the readines
. program showed more favourabl attitudes,  Howéver, all attitude .- ;
‘measures employed appeaxr:to be highly suspect 'with liccle reliability '@
" or valfdity data to back them'up.’. . i B s S

. a !

ST

Alberta Journal of ‘Bducational Researoh,-1972, 18, 147-161.; 10 =

! !

__KING, E.M. 8 FRIESEN, D.T. Children who read in kindérgarten.. The =~ e

In this study 31 early readers frofi Calgary, Canada's population of: : '~
" kindergarten children were 1dentified. (Early readers were those; -
* scoring grade one level or higher. on 4 standardized reading test and
. being identified by the teacher as able to read words, stories, or = v
books not taught in class). Also, 31 mon-eatly roaders wera randomly. .
_selected as a control group. The carly readers and non-early readers
 'were compared on the variables of family background, preschool ex- '
" perience an fﬁﬂfiaﬁﬁ“@eréaﬁtual“and*1§ngﬁ332sregdi&gWfagéarg¥iﬁ>ghe4¢?a e
Ry 1 1 . T LI T I C TR PP LAt S O S S B
Significant differences in family background: (1) mothera of early '
‘readers had greater .éducational attainment, (2) soclo-ecomomic index
was higher for early readers, (3) early readers came from smaller
families. Other findingsof the study: early readers were signifi-
- cantly higher on measured intelligence. Along with intelligente, ',
letter recognition, wptdife;égniciqn and rate of learning 'to read
hew Wwords were the most powerful varisbles for distinguishing early
« yeaders from non-early readers. T L
Follow-up on both groups was conducted after one year of reading in- .
~ - ‘struction. At that time the groups differed sign{ficantly in oral -
"~ word reading, reading vocabulary and comprehension. ' e

- . .o Ly

KRIPPNER, S. The boy who .read at’eighteen months. Exceptional Children,
. 1963, 30, 105-109. o S P

e, ﬁﬁampe::ep;ife;maqnef_Rtippneg&;ggggggmglggsgﬁ udy of an early
reader, detailing the child's intellec val, socio-emotional and ,
linguistic status as well as his early reading experiences. Krippner
points out that the subject failed a reading readiness test but

" read at a grade two or three level. The author attributes the child's
 reading ability to (1) superior general intelldgence, (2) superior
“"yisual memory, {(3) superior listening voeabulary, - (4) -superior-social.- - -
. maturity,. (5) superior speech and hearing development (e.g. articu- _
dléti§ﬁ°éﬁﬂfﬁﬁﬂitafy“diﬁcrimigatiaﬁ),*{ﬁ}“Sﬁ?Efiérrtgngé"ﬁf"1n§2rg3t§»re:ifrﬁ
and (7) superior home background (extensive cultural experiences,’
_ parents who served as reading models). : -

o ¢ .




,Elrly rnding by a chila with nawré heiring lagi as an nid
Georgetoun anivmity
too, 1972 “No.6, 1-6, -

a young ch ld ‘with severe he 1ﬂll tn -pnk

struction was.begun when the child was 2;3\. o

! : 8 wora canduei:eﬁ in a gama-like fnhian. m auﬂini ’
of :ha nnthad ip)as follows: . i{ : . , sﬁg* ‘g

(1) tado nughe the child sbout;200 ma.. nost of which ﬂauld b:
‘;,dgp;l,cged 1n df@iﬂgic e . A

(2) ngd‘ #Rh a mi“imj‘ “““a“mﬂtrn: tﬂm t:gught. S

.(3)... Twe—w:d phrases were taught; Eita: with nppmprhta d;‘minga
. .and then without drawings. . =~ i)

L T
(é) ‘T‘hraeeelmn;‘ sentences ware !:gugh: (a.g. fha blu& Siih

= ‘_,,',, “m ) - J A G ; S . : - N LT
" (5) Létters of the nlphahqt cnughﬁ via :lnitigl pﬁ;ieion in singl.a
warda. - é . C

o té) A graup af wrds withiﬁ n conce
e _ gg.,chair) ;r ’

piano ) B -
sofa ) 1ivin§ - i ) y
. im ) e &}f o U L U S P

(7) Emplayed aentences which ;auld gnﬁmrad (e.g. "H’hlt is ...? ,
~ 'Where 18 ...7"and parzi.ll‘ly usttataﬂ am::datgi bngd on,
the child's experiences. Ne T e Tl . ‘\ .

{8) The tec:hni‘.que of reading and sd;veting questiaﬂs wag emplayed, f

At age 437 the child was not teaéing‘“ aeﬁy“ but had read some 500°
words in 25 1ittle books. Lado Concludes that the achievement to
date is definitely pasitive, ds;,pita the ifregulari;y of the ptagrm. -
2 , . ¥
- LADD, R‘. Early reading as language dev eﬁo t. Ge@:getsm Uﬂtﬂerm.ty S
Papers on. Language and Lipu iatios, m;B 1976, 8-15, 1

e THE auzhéf proposeg~that in a;:aet' - ’ét iﬂﬁighf‘ ﬂta“tﬁ&*f&aﬂiﬂg
acquisition process, it must be cqns [dered as following a course
parallel to and. gimilar to \t O - language gcquisitinn, He cites

" Doman (1964) and Stderbergh a .and maintains that breaking into

: “reading will oceur at the one-woyd!stage, move to two-word construc—

i G 1OM- and=gventually-into-sentences.---Some general- .discussion-of:-the

pfinciples of teachingearly reading and of preschool biliteracy/

sm follows. - Lado concludes with five recommendations for
: . feaeuﬁﬁadad into &rly reading/early bilingual reading. The
+ author casts his nets widely but not very deeply. - -

1ADO, R. Preschgol biliteracy: Acquisition and learning in early read- ¢ -
ing. Ezapsmm, 1977, 60, 533-535. )

Lada drawa a distinction between (1) ascquisition ithat part of master-
. ing a languasge which occurs Hithau: ~conacious awateneasﬂ—!and S )

Jmp— - \
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(2)»1nngu1§nhlaatninga-that p;ré of mastering a languaga vhich
occurs when the child makes a conscious effort to remembex a word, |
- sound, rule, etc. He maintains that both acquisition and language

leaming are {nvolved in, the child's mastery of Lj. :

*”f%3§§lytﬁgzihiifﬂiitinggian;gg.g;xly1f§1§ing;%hﬂﬁginﬂ§é§§;:,Baﬁ;nwib_;,;‘;ﬁ s

_ .McKae; DBrzeinski and Harrison (4966) use a learning model, lado
arguas that the younger the chiid, the more there ie of acquisition’
- in the process; the older, the more there is of lanrniqgis-but that

" 4in every case both are used. Teaching early reading for Lado is a
‘matter of providing for acquisition and for learning. “In the final

- (1964) and S&derbergh (1971) Lg an acquisition model and that

) for Spanish speaking American children in early childhood.
' LEDSON, §. Teach your child to read in 60 daya;, New York: W.H. —
Norton, 1975, . '

!Ladian cites hin objections to the ‘academic/educational ap;:éééhing
to reading and reading research being carried out in schools and '

ation of the article Ladd makes a casé for beginning bilitermcy - - - -

%W";aéﬁéiiﬁ”héﬂ"hgftaﬂght*ﬁiswEﬁﬂﬁyﬂuﬁg*(2}Qégnd~3§ll}<d£u3hﬁétgwtﬁfraaéc;k;m#,W

. His method was essentially a synthetic phonic/quasi-ita approach

wvhich utilized operant.conditioning, presenting the reading tasks =

in game-1like situations and having tangible (edible) rewards. In
diary/pseudo-novelistic form Ledson presenta at great length the
...~ gtepa by which he taught his children. Subsequently he provides re-
commendations for other parents who.want to teach their children to
‘read in a short period of time, ‘ ~

ESIAK, J. Reading, in kindergarten: What the research doesn't tell
us. The Reading Teacher, 1978, 32, 135-138. e :

Lesiak maintains that research in early reading has shown that .
kindergarten children can and do learn to read but that the research
does not indicate (a) which methods and materials are best, (b) how |
long instruction should be conducted, (c) how achievement should be
peasured, (d) 1f an early start in reading is beneficial in later.
grages, (e) what' the social and emotional effects of early reading
< instruction are and (f) which children benefit most from early iu-
~ gtruction. She recommends this

and in-the meantime kindergarten reading instruction based on "a real
- consideration of individual diff&f&nﬁ%@" (p.137). , P

%ﬁﬁ?ﬁfﬁ&ﬁﬁ@ﬁﬁﬁfﬂﬁf@ﬂﬁgﬁmﬁ@;Empﬁi%nnm«MTw

[t

more studles focusing on”tHESe questions '~

== Lyni gives 8 brief account of teaching his daughter letters and vords ' . .

between the.ages of two and three and then addresses the question
'Is early reading possible?' and 'Is early reading useful?' To the
former question he points out examples which show that early reading
is possible and states that he feels the main difficulty for young
children learning to read’is one of concentration and attention span.
On the other question of the usefulness of early reading Lynn doubts

=
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co that it has any long-lasting effect, iiﬁﬁif'séﬂd;at biﬁxbﬁf<f§1;i -
5 s#fgtO»nitn'igy evidence to support his case. OCenerally thie article
“represents Lynn's suhjective feelinge about the subject of early

- reading.,

it T e R = T R = R = o

ing programs. In W.G. Cutts (ed.) ZTeaohing young children to =
~ read, Proceedings of a Conference, November 14~16, 1962, . Washington,
+ D.Co1 "U.8. Covarnment Printing Office, 1964, PB.QB-'-QG;‘E:"’;;T-_ -

HQEZIHRQR. AR, Exploration for inatructional daaign‘and_gnt;y‘raaéé,,,

oo MaeKinnon - ontlines- the purposs-of & two<year ‘study of “tha apesch and "
- dravings of four- and five-year-old children, To determine how
written and spoken symbols complement and reinforce one snothar, o
i ehildren were asked ‘to draw and talk about thelr drawings. “The . 0
author concluded that the’ drawings represented a form of abstract ‘
thinking and as children advanced in languaga, there was a parallel
- -increase-in-abstract thinking demonstrated in their dvaving.- MacKinmon —
~calls for these findings to be applied to-the design of wmaterials for
the first staps in reading, He feels that such materials should ™
e gtart-with familiar meanings expressad -in letters;-phrases-and: ]
ences together, but that these should be presented in a controllsd =~
~way so that the child can discover the necessary relation without ax-
. . periencing frustration. He suggests that control can ba achieved by,
for example, 'letter-by-letter' variations. The whole article is
. rather vagua on the exact design and findings of the research study ...
- - and on the nature and application of the materials he is proposing,

MASON, G.E. & PRATER, N.J. Early reading and reading instruction. -
Elementary English, 1966, 43, 483-488, 527, . .

- _The authors summarize the literature on early reading from the 1920's _
~ to the mid-1960'a, The discussion 1s orgadized under the topica:
- (1) early reading without deliberate training, (2) early reading

learnt with deliberate training, (3) children who entered school prior

to age six compared with their older grademates and (4) reading readi-

' . ‘ness training.

- The authors conclude that the question of when to begin teaching
~.....reading is unresolved.but.depends.upon. several.variables.such-as the -
child’'s interest, instructional materials, class size, teacher ex~ ‘
- pectancies. They also hint that readiness and beginning reading are
not distinct phases but form acontinuum in the development of learn-
_ing to read. The article tends to be more of a compilation than a

_critical review. e

“ 1 WAYFIELD, M.R. JIndividualised reading instruotion within an ezperimental
preschool. Unpublished doctoral dissertation, The University of ‘
Nebraska, 1969. ‘ P o y

. Thirty~two middle to upper-middle class preschool children were divided

- into two equal groups and matched on sex, chronological age and mental

- age. The experimental group received daily five-minute individualized
reading which could be described as a language-experience approach and
asupplemental group reading instruction. The control group received only

--+&he.group-reading -instruction;- Pre=- and post=test measures ineluded

(1), a 25 word, word recognition test; (2) "The Mother'a Worda", in

LRIC : v




~ yhich sach child's mother was asked to write 13 words ahe falt her

child could read and (3) 20 words and sentences drawn from instruc-

.~ tional content common to both groups. These measures ylelded group

‘differences favouring the ‘oxparimental group, two of which (word (.
gnit est and the 20 worde/sentences) were statistically

gnitics " HayFfeld concludes that Individualizsd spproach-is

more effective than a group inatructional approach (but fc s ditfi-

eult to juatify this conclusion since tha experimental children also -
received group instructfon), and that the resulce provide additional

evidence that praschool children can learn to read.

 MaCRACKEN, R.A. A two-year study of the reading achievemant of child-"
" rem who ware roeading when they entered first grade. The Jourmal
- - of Educational Research, 1966, 59, 207-210. e
The aué%%r identified 8 early readers out of 160 children entering
grade one in a New York achoal. Ha teated thelr reading achievement
with The Stanford Achlevement Teats and an informal reading inventory -
over a two-year period, The reading achlavement scores for all
... children were well above average for both years. The children quickly
" mastered word-pronouncing skille and oral reading akille but at '
v grade tus 7 out of the 8 children failed to comprehend adsquately . -
materials for grades 4-6 on the informal reading invantory bacause
. of lack.of background information. . -

#

;

s

H;ﬁOHELL. E.E. A review of leéraing prineipiés nppl;cxbig to praschool
 reading inatruction. FEducational Technology, 1971, 11, 67-12.

 The author takes a firm behavioural paychology approach to reading in

this article. He argues that transfer of training and operant con= .
ditioning principles are eminently suitable for tesching reading, and
paintains that because preschool children can be taught to read, these -
principles should be applied to their reading. inscructfon. The level
of reading focused upon is esstentially that of the word. One must

’ assume that the author considers the sentence and discourse levels as

mere aggregate extensions of word reading. The author alsc discusses

the efficacy of programméd instruction: .while he quibbles with

particulars of various cueing techniques find unit sizes, he certainly

- halieves that-this general type of instruction takes account of the .

2

important principles in learning to read.

H
A

McKEE, P., BRZEINSKL, J.E. & HARRISON, M.l. The effeotivensse of
. .._...teaching reading in kindergarten. Cooperative Research Project
' No. $-0371. Denver Public Schools and Colorado State Department
.._of Educatfon, 1866. = -~ g0 oo o0 -

This report provides details on the Denver Project vhich sought to
determine the efficlency of begianing the syetematic teaching of
reading in the kindergarten. The 4000 students who entered the
‘Denver kindergarten classes in }96& served as subjects during the
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-7 aix years of the project. Bach child participatsd 4n one of the..
7 tollawing four groups during the tesaateht : ;

. Group.l.- The CemtxelGrovp '
\ * - pagular progrem in the [irac and later gradee

i‘\ o Gm II = ANe pehdyed. pEperimential, GLeup | -

L 7 “Regular program in kindergarten ‘

. Exparimental progrem in carly first grade
Adjustad progras in the __Es.m and later graag_g,;:
" “Group 111 - The Short-Tars Experimentdl Group =~

i 1 L ik

, ~ Experisenta progras iﬁr,i'argaft 7
- Regular program in the firet and laver gxades -
Croup IV = The Full-Term Exparimaantal Croup
" Experimental program in kindargarcen ‘ :
- aAdjpsted program in tha firet and later grades . ..

‘The regular program wes "slmilar to thosa programs suggastsd in
*—"%éfﬁﬁhﬁfi’*ﬁ!ﬂmiféffEii»—b;l#&,lf—égEtf'f!ih!,i&ijgiﬁ&é%ptgiiﬂ’f,,iil e
__kindergartes consistad of daily, supplementary, tvanty minute sesslons-
of "plapned, eaquential instruction”™ in using simultenedudly the
- context of what was being wead and & limited numbar of phonic clues.
In grades ona through five children in the adjusted progrim received
% inatructlen simed at providing them with "a basic techniqus for tdeati-

fying strjnge words encountared {n their indepandent resding." The
 gradas oné through five phase of the adjusted program atteapted to take

account of the experimental grolp's earlier atart in reading, ) .
§£;frilptivgigchinvzneagiig reading of-the four groups is shown below:,

- &

_ “" god of Grades e I
S S N NN SR
Group 1V :
(Pull-ters)

£ =

Kl
est |

Group IV G;aug v | Grouf Iv | Group IV

Bigh

Group LIl ¥
- (Shore=term) { 4 :

. Group II Group 11 Group 1I
. . Eriﬂup‘iimrm‘m. e et e 257 i i § e i gt et Yt e i .
{Delayed)

Group 11

|
Fn
&uh@uvuuant

Lowest

+Group 1 Groups k Groups Groups Gfﬁuﬁi )
{Goutrol) IIT 4 1 IIT 4 & IfIT 41 ITL & X

T T L T e e R AR T L IR LT 2 B L TR LT L L S LI L S e e ez R e e o T

Agzmrhjﬁij?ggé}ﬁﬂiﬂ§§:§£f§hgfQ??ﬁgﬁwsggdy;?gggg e -
1. The basic skills of reading emphasized n thy experimental progras
can be taught effectively to large numbers of typical kindergarten

1:&1&?@«; ) » - + » i ’ .
2. Dp:iéuu reading achievezent occurred with a full-term adjusted pro-
gras. ' - :

-/
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‘3 “The time of lntfg&u:tiﬁn of beplaniag feiaig; 3&&;21511; Bad »
- significant sffect on achisvement,

‘ i  The persapence of gelns In teading durigg the iin&:f:tft;n ié&? :

4&;@9&#& upon aah-aqucat instruction.

t HONTES ¢ ¥ JIneidantal aching. é}'éégiﬁﬁiﬁg ;Eééiﬂg-zﬁ o day oare. t,;w,%qnmﬁﬁ

Wo evidencs Vas TouBd that the- ii?é?fﬁ@ﬁiil gssif‘iggtfﬁfﬁiag i§
_beginning reading affect visual aculty, created iﬂﬁtinﬁ!l
“difflculties or cauvssd dislike for reading,
{(Ses Mood (1967) for » critique fo thle ;zud;};

£

oentre, Unpublisghed” doctoral &i:ae:tntiaﬁ, ﬁaivaristy of Kanaad,
1974, 5

'tha aughnr A;§§n§§g§ to develop a pothodélogy hg ﬁhl&h fnaidental
‘teaching episodes could be used to teach resding to preschool child-

_ran {ages and mumber of aubjects not given in abatrasst). _Rach tine

A child requested nome play matertsl, he/uhe vap fequired inftisily
to match and subsequently to identify the firet lelter or nane of
_tha :eques:ﬁé iten, "Weskly tosmta shoved dramatic 1@::&;5&: in the

‘ehildren's ability to identify lettera™. HMontes concludes thet in~
- sidental teaching can be ussfol for improving children's fesding-——— - - -

skills. This concept of reading seems a naty¥ow one; the abatract
raports no information on the reading of worde/esntences, but it may
sarely be the abgtraez which {m at fault. Final judgaent s to the

can be conaulted,

31333; D.W. Resding in kinderng;aa? A ﬁtitiqug of tbe ﬁ:nvnt §Ed§y. A

Eéhaatténﬁ% Leadership, 1967, 24, 399-403.

yalue of this atudy muit be reservad umtiF the complete diamerzation -

T Veod nugge;f; that the Tasults .of tﬁE Deover §=uﬁy on kindeygartes -~ —

Tw

" veading (McKee, Braeinski & Harrison, 1966) be viewed with caution

b§€lu§¢ of. tha iallavis; pethodological flaws:

(1) In the gtudy at least two independent variables - ﬁnthﬂd and
saterial -~ were manipulated, thus naking it impossidle attridute
the superior achievemént results of the gzga:i:eﬂiil group to
L&g iﬁgl;had aa the ‘authors da.

{2) The test ‘used to measure kinderggfﬁgﬁ Q;hii?iﬂﬁﬁt :er:ipaaﬂgd
"to the progran to which the experiments)l groups was expossd.
The experimental group'e euperior perforasnce ﬁar have resulted
- from thelr having 4o "appropriate ‘r:;ggﬁ;ﬁ eet'” .

fi} “The afudy BegAn VIEH 1250 subjecte 1n-the- ii?ifi!;ﬁtlivjtﬁgy g
750 sugjecgs on the control ‘group. When the experizental was

- ovet, nupbers had dropped to 759 mnd 215 respectively. - Thess - oo

losses of 39 percent (experimental) and 70 percent {contral) may
easily have affected the tandommeds of the ::s:li.' No azcount
-1 taken of this fact in the analysis. ‘

(5) ’Thg data are pregented in {ncomplete and inconsistent ways. Sha

concludes that tconsymer' of this educational ressarch must bewvare, .

LY
2y
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mn; 0.k, "”',‘aﬁmf AR, The tesponsive savirnoments projsct. In
© O ReD. Hees & RN, Beat (eda.) Farly education: Qurvent theory, 7
C ragearch and aotiom, chiiaxa. Aldine Fublishiog #'Tf“ﬁy, wWes,

e P l2i-0.

The authors px§wﬂ3§ A §ria§ 4ég¢fipxiﬁn ai thn Egsgaaa1va tavitﬁﬁﬁcatq
. Praject, ose facet of whith alns 1o feach prasch ttldren ¢o vead,
The projeet vae o Vealhiog typewriter” which sit kavides the name .
- and/ar ﬁhﬁﬁﬁﬁiﬁ%ﬁglﬁﬂ of latteri{a), word, wentence OF paragraph vhich
the ehild types in or, on the other hand, speaks & tic value of
___word, ‘sentence or paragraph for which the ehild wunt type the 1
“appropriate fetter{e): U Thus; the talking typevriter dould glvior
take dictation (with ot wvithout gféjéitiﬁﬁﬁ onto its screen), snd it
. could be programmed to respond in A variety eof ways to the child, In
S attempting to teach a child to resd, one would program & sequence g?
ateps shich would Lead the ehild eo 'crack the code'. Moors and
Andareon malntaln that the younger ihs &&iid g:ifts A léirﬁ ﬂ!;h th&
"-t;lkzng EypévTiter, the jettar oo

S HORRISON, Coy HARRIS, Acdi - AVERBACH, 1.7+« The reading performascs of
dieadvantaged éifij and non~early teadets from grades one through = -
:hsg§‘ The Joumsl of Hid rtiyﬁﬁ; liepearch, 1971, §§92}-2§.

he authora Ldentiffed 58 bhlack children entering firet grade in Rev
.. fork public schwols wha had some word recognlticop abilsty {five per-
cent of the total papulation) and conpared then with con-early veaders,
both satched and wnmatehed, in order to deternine the advantages or
disadvantdgens of early reading ability asmong éi;&gvgﬁtsgié black
ehitdren, Post=test compariacns were uade at the end of esch of the:
 flrst three gradea. Ath the end of grade one early teaders sc&:¢é o
significantly higher than the total group-ch all resding sub~tente of _
the Stanford Prisary Achisvement Test. Jhe §5r1§ Teadars ware :ignii;- _
cantly superior 20 the total group at the end of grade two (Mord know-
ledge, word discrimination, and reading) and moved even further ahead'
by the end of grade thtee. The consistent superforicy of the carly
readers was found [0 be independeat of the method of reading instruction.
Iﬁe suﬁhﬂf§ rgac;uée ths* rsséiqg skiils lésfﬁi ptiaf te g:aﬁi one sre

black £hi 1d:§§§

MOSECWITZ, §. Should e §§§€§>f§§3§§§ in the kisdevgarten! Zlomewtary
Friglieh, 1965, 42, 798-804. '

=eEe Yo skowits teviews The Taseareh of-0.K. Voors, Dolores Durkln; Fleasty
. & Oakes, Mariorie Sutton and the Demver Project (see Brzelnski, 195&5)
B 7Y ﬁ“;!ﬁf:lﬁifl%s FRAE 1T 1F elegs that ﬂifﬁﬁ%l extldren fﬁ“iim
tead. However, she eautiona againat teaching young children to vesd
maintaining that there {s lictle to gain by pushiog euch children, but
plenty to lose. OF the reseatreh which she cites to support hey
cententlon for not hurrying z:hﬁ:ken, soat s ocbscure, unreferecced
vork of poorly desipned atudies (e.g. Morphett & Vashburn's ‘classic’
seading readlpess sludsy). Overall, S0 fs d1fficull 20 pin <own her
gtance. She geems to fake a hatd line agalns pre=-firat grade instruc~
ticu in tgééiﬁi but also ;ﬁ§§ﬁzig iﬁéiiﬁiii&; ghﬁaa ahilé:gﬁ whe are
- ‘rmg e e i e ¢ o i e i 8 e I et i

! . - ' , ¢ {jo

=%




' MOUNTAIN, L. How parents are ‘teaching their preschoolers to read..
“ .~ ERIC.Document:No. ED 113 695, 1974, 7. . '
. Mountain outlinés a collection of methods and materials parents can.
use-in teacling. their preschoolers to read. There is little coherent '
.. fdtionale or overall“direction to his suggestions; they appear to be
~ things that have worked at various. times in various ‘situations. - The .
&”’_atendr of the article is caputred in the following: “If you find
" yourself getting nowhere (with word cards) after a week or two of _
. ' onesminute sessions, you might want to try phonic games instead" (p.3) .
' or, he then suggests, wait a while before going ahead with reading = .
" instruction. The methods' and materialg advocated by Mountain are -~ -
-~ (1) word cards, (2) stories about the child- (and is environment, -
... friends, etc.)_written by the parent and (3) phonics ggmes. A des-

#

. cription of the creation and use of each 1s provided. = ' .

i . i ',!J .
i B . :

P . - i

* - MOYNE, L. An individual study of reading ag;elézaFianfaf two kinder-
" garten children. ‘EZemgntarygEthish;_lSEBiAQDL 406-408,  442. o

- The author found two kindergarten children who were early readerd and

. adjusted the traditional readiness program so that they would not be: .

<rheld-back,—She-found-they-coped-quite.well emotionally and. concluded .
that (1) individual differences should be recognized and (2) children .

" who are ready should bergafmitted to read and move ahead in kinder- ,

garten. . .

‘

 ary School Journal, 1970, 10, 438-445.

. NIEDERMEYER, F.C. Parents teéch kindergarten reﬂding'ét hamé; EZsméntﬁ”"

" In the first part of this article Niedermeyer outlines the Parent . -
-Assisted Learning Program (PALP, a part of the Southweat Regional
- Laboratory Kindergarten Reading Curriculum). - [Through highly pro-
. grammed instruction parentslearn how to :-teach|their ;h;ldr,ﬁﬁgg re-
" cognize 90 one-syllable words and to master certainbegimning conson- .
 ant and end vowel-consonant sounds which would then be employed in.
‘sounding out new words. The author then” goég.on to report results of

" a study which compared children in the program with those not in the
program on their achievement with respect to/the program's objectives.
The children !in the program did significantly better. Niedermeyer. .
concluded that a carefully developed program of school-related home .
instruction can elicit high levels of parent participation and pupil
‘learning. = - o L B AL e

- ". The amount of actual parent teaching vis-f-vis pupil achievement is
"/ ‘not examined.  More importantly, the study is quite 'hermetically .
sealed'. Nowhere does the author examine the value of the objectives
e gf -the: program in the larger context of learning to read.:
gion o

5

¥ U .
i

' OLLILA, L.0. . Pros.and cons of teaching-geading to four- and five-year-

~ i olds. ' In R.C. Aukcrman (ed.). Some pereietent questions on: beginn-
“ing reading. Newark, Delaware: ‘International Reading Association,
1972.,.0p.53-61. o |

. . ’ ' ) S '




:f,.;i o ' "]‘ oot -
'figﬁllila maintaina4that ‘the questians fa: early raading no longer .
‘include 'can they?' (for they obviously can) but should focus on.
“such .things as 'why should ‘they?' 'what are the benefifs?' and to
"+ -yhom should early instruction be given?' He summarizes the argu-
-+ 4 ments 'for and against ‘early reading and, uaing fEEEEIEh evidence,
;‘iir’dia:usges the effects of early reading. :0llila.also discusses. the,_ :
Lt ;prablems encountered. in teaching reading in ki idergarten (e.g. in- -
e 'adequate teacher p:eparatian, ‘the 'degree to which kindergarten: can
Coe rganize feading instruction to cope with: individdal differences).

) H mainﬁaina that the pro's-and con's will not- be . reaalved until

Jv o7 md re facts are found through research, . His main. ganclusinns,

“ . ' tentative in’ nature, are: (1) the indication is .that early atartere

maintain an Edvantsge in reading if adjusted instruction is pro-

vided,” “(2) attitudes of kinde:gartnerg “toward reading 1s impartant

" in determining if instruction is to be given (3). little is known
about the-effects of early reading on 'eyesight and (4) early read- . -
ing seems neither to create nor prevent’ reading diaabilities. EEZE‘
dom or schoo: adjusﬁment/psychalagical pzﬂblema.‘

: PAST, K E.C. 'A case Etudy of preschaal reading and speaking acquisitian

in._two. lauguages.,ﬂﬂﬁérgstawn University. PaPers on Languages ¢ ﬂﬂ&
Lingutsttss,‘ﬂa. l3, l976 58=73. : .

The authpf esci:hes a ;wg year experiment in preschanl bilitaracy

., in‘which.a girl ‘was expoded to, Engiish and Spanish from age 1311,
*.Ab 431 %8he was reading fluenﬁly at a first or seean&;grada level in
both :languages. Briefly describes her language and reading ' o
"‘Messon from. the time-she first shnwad an interest in looking at :
picture books. The method of téaching reading was that described by

- Doman (1964). Later the wide reading of books was encouraged. For

- a nore det 1iled descfiptipn af Ehisyexperiment aee Past (1975) '

3 LA : ; -,,“, "- s
-

PFLAUH, S.W. Thg dsvsl&pmént of Zanguagé and rgadtﬂg in. the young ghtldﬁ
' Cnlumbur. Ohio: *Chafles E. Herrill Eublishing campany, 1974.

ro
Chapter E of this bcgk is titled “Begiﬂniﬂg Readgra aﬂd Beginning
ﬁ=' Reading"., In it Pflaum has a section on. 'Early Reading and Early
: Readers' J&n which she raviewa American studies in'early feading -
" essentially Durkin's work ‘and the Denver Project (Brzeindki, - lgééa,b)
--She cgncludes th‘t early reading is "atill a somewhat controversial :
topic" but feels that it is generally ‘accepted’ thiﬁ?eaﬁiy reading
‘18 not Earmful. She maintains that if praachﬂgl childran want - tg
‘ ’féﬂd. g ey should ba helpgd to, do sa._“

&

"“t 'PINCUS, M; & MORGENSTERN, F. - Should | children be taught to read
! ear}ias? The Rbading Taaaher, 1964, 18. 37—42i

Baaed largely on the rgsulta of Durkin 8 early work and to ‘sgme
extent Bruner's notions in The Proocess of Eduoation, the authors
conclude that ,some children should: be taught to read before grade
one/ and that kindexgarten and gradé ona :urriculg ahauld adjuat

* for early readeta.. T _ : o "



PIHES, M. * How three yea: olds teach themselves to read and lnve 4.’

- Harpere Magazzns, 1963 (HEY)- 58—64.

y ’T'The authgr descfibes how pfeschpal children receive rea&ing 1nstfu:ﬁ

tion from 0.K. Moore's 'talking typewriter" and his Responsive

fi”EnviranmenéE project. The article is generally chatty and ane:dgtal,
,jand ‘the authcf is very pasitive about Hbare 8 wﬂrk.

- PLESSAS, G.P. & OAKES, C.R. Prereading expeziences of aelegted early

'feaders. The Réadlﬂg TEachgr, 196& 17, 241—245.

The purpnse af Ehia study wss EQ Explare tbe experien:ea relating -

- to reading development of 20 early readers. The authors. hoped to .
~=-jdentify-the nature of prereading- activities-that- Eight be- asaagiate¢é~=wm

- The main erivironmental factors in the early readers' hackgroun&s wetef:

EQWEBS D E. An evaluation of . the New Appraach Mechnd. Final repars.

with early success in reading. A questionnaire was given to pgrants

- of the early readers. Major fFﬁEtnga indicated that the ‘average o

intelligence of this-group af early readers was superior (the range

of 1Q's was -not given), that ;he early readers demonstrated an early
personal interest in reading and writing, and that the parents’ ;A o
maintained that most of these children were taught to read at h@me. S

the many activities related to reading which were-available and

- donducted 1 the" “honiée and Eh4 ‘fact that™19° af'the 2ﬂ‘ﬁhiiﬂf2ﬁ ﬁerer*“““““““

‘_ﬁfi. g’

¥ T
iq. . N - - & "“-f_:,;v‘ :

read to regularly by parents.

Princeton, New Jersey: Educational. Testing. Servicei ERIC Dacu— L
ment ED 120 264 1973._ : AT

This atudy focused Pfimsfily on EVEluatiﬂg ‘the most effegzlvg canditian }1
for conducting the New Approach Method of teaching pres:heglers to

3 read. (See Simmsy - 1976 'dnd, Simms & Simms, 1970:for a description of.’

NAM.) Alsa 1nvestigated, hawaver, was the afiegtiveneas per-se of the
pragram.. ‘Thé ‘leseons were given to 246 children (aged "just under, .

‘three to six) in one of three. gahditians. (1) in 4 NAM Hiﬂi!CEDtEf

=

1;P"*(by ‘ataff), (2) 4n the ghildran s homes (by pafenta). (3) in a day-
. careé. Center, Pre-test data on acﬁievemenz and attitude were callagted

."on 177 children. Attrition for va:ious reasons' resulted in having i"
»'past—testa on only 70 subjects. Analyais revealed. little variation -
* in achievement and attitudes among the three conditions.  Of the 92

:[ children who'"attended the day=-care eenter. 42 were randemly aasigned
. to.NAM. -and .50 sérved as a control group in an attempt to assess the

"effggtiveness of NAM. Pre- and post-test data were gatha:ed, but at
. the-end of the experiment such data were available on only 27 NAM and

- An, 1etter idencifica:ian, word recognition, word identification, -
~»-yarious’phonics: measures;and sight.vecabulary.for. the. NAM group. .. 'Bach .

- group. had a different teacher,\however. 'Pqwers points out thﬁugh that
" there -was little actual instrucidon in the day-care center aetivitiaa.

25 cantral children., Results on these children indicated superiority

i

No attitude changes were ‘discernable in any - ‘of the analyses. . Any

‘conglusions as to the efficiacy of the NAM must certainly be viewed

with extreme caution because of emall sampla sizes and the difificult

.experimental conditions which resulted in the lﬂas of ‘large numbers

of aubjgggs.‘
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PRICE. E E_ Hﬂw Ehi:ty—seven gifted children leafned to. read; The
: Eaading Tédehsr; 1976, 30, 4&—4B.v'

, Erice used a patehtal queséiannaire to examiﬂa the’ preaehnai experis
ences. of 37 fourth, fifth ‘and "sixth gifted graders in an exceptional
.child p ogramme. .at one Americaﬁ school. Twenty-eight of the children
were early readers, and all but one were reading shartly after enter-

‘to- resd incidentally versus béing taught Eystematically ggnnat ba '

‘h Hawever, it can be said that the majn:ity nf these early feaders 3

" ‘learned to read incidentally. Also almost every early reader was _5f“

regularly read to at home. Pride also examined the ages at which

‘ -ever, further Epecific conclusions abaut early readers cannét be
made becauae of the way the fesults are preaanted. ;

-

5.

JfﬁQEERﬁS CHLE. Dhn': teach them to read.- EZamantary Ehglzah, 197D.

é7, 638—640. 7

é

" "ing grade one.. The felatiVEgPEECEHEEEEE of early réaders who learned

---the-37-children: first-walked ‘and -spoke,- the methods-used_to teach.......
them in school, the size of- their families, the position of the child
in the family and other anecdotal data on language and ragding, how- -

‘ ;?% RQbefEE tecammends teaching reading in fgfmal and 1nfa:mal Wﬂys Ea
.-BlaqkiAmerican children as soon as the child is ready. He maintains

that the: preschool years would be optimum years for most of these

o children. He outlines a proposed program for doing. so, Hhich is

essencialiy ‘a language-experience approach which builds upon the
-child's Black American language and gultura.

[ N
. 5
£ .

”-RDWAN, H. :.;.“Iis time he should begin to :ead. fGﬁrﬂégis Gbrp&rafiéﬂ

) afiﬂem E@Pk Quarterly; 1961, 9, 1-3. .

In an editarial Rnwan outlines the philosophy and mathud of 0. K. '
Moore's: “respanaiva environment" talking typewriter project. Rowan.
auggesta that this study merits attention and may eventually lead °
 to ‘the tesolition of many pfgblems encauntered in ‘the taaching of

_  feading in schools, 7 ; : )

i' cs.

E ]

SARAHDTD, T. Preschool raading in Japan. Thé Eaadiﬂglféaéhér; 1975,

;~L29 240-244 4 .

- . ' I
-,Tha author maintains that most Japanese children begin reading at
home at age four without any formal readiness or redding instruction.

.- He cites parents' willingness to participate with their children in

. reading activities as the main reason for this early reading. He in-
cludes a discussion of the na:ure of the Hiragana and Kanji charnctere
and the extent of preachool children 8 reading af them,

-

- SHELDON, W. ﬁ. Teaching the very yaung to read, The Reading Téagherg

1962, 16, 163—169.
Bheldan ravigws the mnjar research and prnctica in early reading and
( coneludaa that while it ie nbvieua thnt young ehildren can learn to

) L3
(' 4
- o ey gzé’
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read, the. avidénce abﬂut long-term effects and desirability of early
“teaching of reading is inconclusive. He recommends that any reading
‘{nstruction available in the kindergarten should be informal and

- that reading per se ahauld not be intraduced into the kindgrga:;en

cutriculum.
.SﬁEiDGN W.D, Shauld the very young be taught to read? NEA Jaurﬂal
1963, 52 20—;§ﬁ

_&zeldon maintains that nat enough is knOWﬂ about the effacta nf
teaching resding to preschool children to ensure that undesirable
" physical or emotional effects will not result. Basically he recomm-
endg ‘allowing '"a four- or five-year-old to read only when he demands
.. a chance to learn" (pi22) but not ‘deliberately setting up fatmal,(
_ sysceﬁgtic insttucﬁion in reading for prescbaal children.

SILBERBERG N. E. SILEERBERG M.C. Hyperlexia., Spéeifié%wardﬁfEE

‘cognition skills in young childreh. Ezception Ghil&rsg, 1967, gi.!
“41-42. Lo

-:__-.,.

The authcrs descri e cases of hyperlexia where word recagnitian akills v
e gre-far-in. gdvancelnfmand thus.-seemingly not tied to.general verbal .. ..
. functioning. They mention that some of these children develop their
word recognition skills at preschool age. They suggest that there 1is
little known about this phennmenan. and that the area is one which
needs reaeatch.

SIHHS G. Teaching fehﬁiﬂg ;
aﬂd Early Education,. 19?6, 3, Ba?. 45

e g
et B -Pg, 1
—,'!?’!ﬁ.ﬂfp‘ F=gred !,.

i}’qﬁ, 3“1\4‘3&, i ,,;_:,

Ihis article 18 e sentislly a rave on Ehe New Appraaeh Hﬂthod of
Pre-Reading and | eading Program (NAM) written by one of the authors .
. of NAM., The contention is that preschoolers should be taught to read
when they are reddy, not when adults are ready to teach them. Simms
says that about 4 thousand children have .been through the NAM pro-
gram and claims that all have learned to read in the preschool years.
The only description of the program is that it 1is a series of games
and funfnctiviti 8 which are recorded by .the.parent. The child’
playp ‘the recafding and- "actually plays himself to the akill" (p.9).
NG other informgtion about the program or the children who hnvn been
taught it is pr vided. : o
: 1
/ . ' .
SIMHS. G. & SIHHS, P. The New Approach Method, Trenton, New Jeraey:
' NAM ‘Child Develapmen: Center, 1970, ERIC Document ED 106 810, -

'This publicnticn {s .0 gulde for 1mp1ementing the Now "Approach ‘Methed,;
a program for teaching preschool children to read, The program it-
gself is a serles of 84 .gamelike lesaons which rely heavily on phonics.
The idea of the program ia, that the child's learning partner, (teachar,
parent,.etc.) tapes cach of the lessonas, which the child thnn works




L

. . F 4 o
through on his/her own. Prereading skills ﬁgg; as eglaur recggﬁitian,
- spatial relations, shapes, and cardinal and ordinal number concepts’
. are covered within the first 36 lessons. The remaining lessops facus'
- on "reading skille": identification and printing of 1et:ers.,cenﬁ“; )
sonant and vowel sounds, word 'familfes, and sight word raccgnitinn;!
_ See Eavera (19?3) for an evalua;ian QE this prggram. N
A : . . ;%f ":\:

Y SIPAY, 'B.R. The effect of prenatal instruction on :aading aehievemens.
: E:Zensnt;m’y Enghsh 1965, 42 . 431-432. ¢ . R
s TS .

Sipay describes g*tvglva—yegrAlangitudinal experiment with Llé!maqhgyé

in their fourth month of pregnancy who were divided intp three' '

matched groups. One group gave their unborn children basal reader "f

T ““ingtruction, one phonics instruction only ‘and thé final group :epeateﬂ
nonsense syllables. Lessons were placed on tapes and transmitted to .
the unborh by a epecially designed fetoscope. After the children. )
were gix years old and in .first grade, they were given standardized .
reading tests each year from grade one through grade six, The ehildr&
who had ‘prenatal instruction in' reading did signifigantly better. an

" ‘the tests than those who. did not. The author's cenclusian,;“ﬁﬂ

" celeriter ne credas omnia quae legas". (Translation: Don't be‘tca"

ﬁgpick to belleve everything you read. Moral: Perhaps we had bettez' i
‘cAaat a griticnl eye at research. 1near1yfeading ( or any aspect s
reading) and attempt to find out just what is substantiated hy
cateful;theargtically gound inveatiga;iﬁns intﬁ the tapic)

i ' : S «%;» o
SHETHURST, W, Zéaahzng yowung sh;ldren to read at hams. New York
M.:Graw-.-ﬁiil 1975, - . vy

=

7

Y

;.:f

+ Sme;hurst blendgsthe ascholarly’ and the thcty in his baok%i:tendgi viﬁ
"for parents who'are cénsidering teaching their children to. rgad "and -
‘'who want to find out more about it" (p.5). He devotes a chapter.to..
dia:uasing the history of teaching young children to read at homé: aﬁd.
one to reviewing American research conducted on early readers who: are '
inspructed outside schools. Smethurst's conclusions, dbout. preaghuaf
reading are that young children can be taught to- read at home by,
parents and that such teaching is more likely to. be helpful thn‘_td F’;
result in harmful effects. He recommends that parents attemptihg €0
teach young children to'read at home should ensure that the teaﬁhing,
involves no pressure or 'pushing® of nny sort. He also maintdins °
that the motiwvation for teaching one's child to.read should be: the’ -

. interest shown by both. parties, not the faalin that early'reading -
will provide some later academic advanta If 1t (teaching; the.

. child to rend) is not fun (for both you and nnd your child),: you shouldn't
do 1it" (p.8). ‘Smethurst outlines three general “pntha"uto énkly W
reading — the informal, the direct teaching/code amphnais. ‘and . tha,v{

-direct- teaching/meaning emphasis ==gnd- pressnts a‘dectailed,- gﬁépabys
step deacription of his recommended program for, taa:hing children to
read at home, a program which is a systematic,. dirbct ﬁgn;hinglmada ﬁ”
emphnsis Qppranchi Alsu ingluded in the book' area buyar's guida to-
matexials for home 1natructinn iﬂ reading and.n fandlng tﬂé; for’ ;’._"]
parert teachers. R T S D S AR
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SMITH, N.B. Early reading: Viewpoints. . Childhood Education, 1965,

. ‘S$mith makes a distinction between teaching pre-grade one children to
. *  _read and allowing those children who are ready/want to, the oppor-

tunity to learn to read. She maintains that the global decision to
‘teach young children to read results from an over-simplified concept
of the reading process and total disregard for individual differences.
She cites research evidence to support her position that the early ’
teaching of reading does not necessarily result in higher achievement.
However, she fully supports and provides reésearch evidence which
supports allowing young children to read if they are ready.

~- - SODERBERGH, -R: - Reading iﬁ~early'éhiléﬁggdzrﬂnZinguistigcstudyaaf @
Swedish preschool child's gradual acquisition of reading ability.
Stockholm: Almgqvist and Wiksell, 1971. i

S8derbergh bases her "linguistic study of a preschool child's gradual
. acquisition of reading ability" on the premige that a child can learn
to read at the same age and in the same way that he/she learns to -

" ‘speak. She details how, from September 1965 to December 1966, she
taught her daughter aged 2;4 (1965) to read based on this premise.

““the tethod S8derbergh ised was essentially that-espoused by Doman—————
.(1964). She found that in one year and two months her daughter had
"broken the code" of written language on her own. During the four-
teen months of the experiment she took detailed notes on her
daughter's strategies for accomplishing this task, and the results
are presented in this volume.

R T : , o A
= Séderbergh suggests that between the ages of two and four the child

"may have an extraordinary capacity for absorbing and analysing
language, a capacity that makes breaking of the code a natural and
easy thing" (p. I21). Recognizing that her results are at odds with
Chall's findings that a code cmphasis approach to teaching reading
in school was superior to a meaning emphasis approach (like Doman's),
s8derbergh proposes that the older the learner, the more he/she may

favour a code emphasis approach; the younger the learner, the more .
he/she may be able to discover the code him/herself. .

SODERBERGH, Rgn Reading and stages of language acquisition. Paper o
presented at the :IXth International Congress of Anthropological
and Ethnological Sciences, Chicago, Spetember 1973, '

In this paper Sdderbergh.argues that y&dng children learn spoken
language simply by being exposed to it and that children can, learn

to read in a similar fashion if the.reading material presented L.
. follows roughly the stages by which children nermally acquire apoken LT
languagae. She emphasizes two characteriatice of these atages..

First, there is a development in sentence length: children begin by
uaing a single word which has the function of a nsentence, move to
two-word mentences and then to three-word sentences, . Also, the

words uned fnitinlly are concrete subatantiven, verbs denoting’
visible actions, or deictics (this, there, ete.). Cradually, deter-
miners, adjectives, plural endings, atc. appear.

gy
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- dearbergh deacrihga Démgﬂ‘a (1964) method for zeaching yaung ehild—
ren to read and maintains that it is well-suited to the idea of the
child's learning to read as he/she learned to speak if the steps
which Doman outlines are matched to the child's developing stages of
language acquisition. "She notes that if a child has already reached
& more mature linguistic stage when instruction. 1is begun, the se-

" quence should still be followed but that it should be moved through
more rapidly and words should be combined into sentences as quickly-. -

. as pﬂgsibla; Sdderbergh emphasizes that no matter what material is
presentied to the child, it must be meaningful; it must "tell the child
something" (p.16) and be related to hislher experigntial-cultural
background. - } : , N o . o

?‘

= ~--SODERBERGH, -R:-—Learning - to-read-between two- snd.Eiva.f=5ama-aui!kvati ne-—-
: on normal hearing and deaf -children. Georgetown University Papar
on Languages and Iinguistios, 1976, Number 13, 35-57.

S8derbergh reports the results of the case atudies of the ptggresh q
- 10 preschool children (3 normal hearing, 5 aevaraly hearing impnredp i
2 totally deaf) in learning-to read Swedish at home. Included amon @‘
' the cage studies is that of the author's daughter, reported in: garg%
detail in deerbgrgh (1971). The othey two normal hearing :hildtgnf

\Vl ’

‘were taught to read using materlals™ Séde:‘bergh constructed as a res.
of her experiences with her daughter. The henfins impaired and dea
children were taught initially with these materials, but techniquesi '
were soon modified to suit the children battara The materials ¢ t
of 208 reading cards (with accompanying instructions) based on K,?ﬁ '
principles outlined by Doman (1964) and S8derbergh (1973). The f
author summarizes details on the reading development of the children
under the following headingg: (1) Reading S:Lngle Words, (2) Readiﬁg
Sentences and (3) Reading Stories, -

k]

Ll

SODERBERGH, R. Learning to read: Breaking the code or acquiring
functional literacy. Georgetown Uhtverszty Paper on Langudgé it
Linguiattca; ‘1976, Number 13, 16-34. %%}ﬁ

W
Using repding diarics kept for 10 preachool ghildtenfin her earl er i
case atudies (Séderbergh, 1971, 1976a), S8derbergh attempts to d aﬂ
out evidence to support her contention that it is pajaible for afich
to acquire a "functioning written language" of his/hdr own in thp '
same way and at the same age that he/she acquires’ apakan languagp, :
even though the child may not recognize the falntian? (phoneme~-gkap hémn
correspondences) between the spoken and the writtan.{ She cites ga 3
tails of cases in which children taught with a whole ‘word/Doman-type;
approach that followed her conception of the stages by which Ehi?dfez

acquire spoken language (S8derbergh, 1973), learned to read words
- 4nd .gentences and-later "cracked the code" by Ehegﬁaive3;~u3hg argue .
that the hearing impaired and deaf children in her studies went thruugh

a gimilnr process when allowed to learn to ready by thia mathad..i
. | ‘:;' ] I
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SOUTHGATE, V. Early reading. In J.M. Morris (ed.) The first R:
Yesterday, today and tomorrow. London; Ward Lock Educational,
1972, Pp.24=35,

In a reasoned and reasonable manner Southggte makes a case for
early reading. She first outlines twvelve arguments against early
reading: eight of which maintain that young -children cannot learnm
to tead and four which show why they should not. Southgate responds
to eight 'can not's' shoilng that children can. Her replies to the
‘'ghould not's' are also set out, and Southgate concludes that if
children want to learn to read, are interested and can do so, then.
they should be allowed to read. :

=

 STEINBERG, D.D. & STEINBERG, M.T. Reading before speaking. Weible
N e R RS

' The authors report on their teaching a young cﬁild (male) to read
silently before reading aloud, thus working on the assumption that
speech production is not a necessary or desirable basis for teaching
reading. The teaching programme, consisting of (1) alphabet

» familiarization, (2) alphabet identification, (3) word, phrase and
sentence identification and (4) text reading, wag begun vhen the child

o (K)_was_6 months of asge and was terminated four years later. Details

of the programme arc as follows: Alphabet familiarisation (begun at age
six months) - The purpose of this phase was to familiarize the .
child with the shape of the letter. No attempt was made to teach .
the 'sounda’, o .
Alphabet identification (begun at age 8 months) - The purpose here
was to get the child discriminating letters yisually. The authors

" should have K point to the appropriate letter when the asked, for
example, "Where is V17" , ) ’ ' ‘
Word,.phrase and gentence idontification (begun at -age 10 months) ~
I1f K could understand the meaning of a word, phrase or dentence
spoken to him, he was considered ready to learn its orthographic re~
presentation, The authors would, for example, present the written
gentence "Where is the car?'" or "“Shall we go bye-bye?" and K would
point. to the appropriate object or rush to the door. K never 'said

. the sentences'; thé objective was always to establish a direct connec-

““tion between print and meaning. ‘ \
 Text Reading (begun at age 33 months) - For thia phase K read various
v types of books. To introduce a new book, the authors would generally

read the entire text aloud to K, commenting on and asking questions
about 1it.. After that various types of support were provided as K
attempted to read it aloud. ‘ ,

Various testing was conducted during the experiment. At age 34 yedrn
Kk read short mentences fluently, and by 8 hias comprehenaion level vas
approximately Jgrade 6 or 7 and his speed and accuracy grade 11, The
authors present a wide range of data on K's development. They also
examine critically Doman's (1964) notions of teaching early reading
in light of their findings. To eustablish the genaralizability of thin
approach the authors report results en ita application to a monigoloid
child who experlenced "uaignificant success" in readipg, being able to
read 48 words and 5 phrames and nentences, Steinberg and Steinberg

conclude that "moat current notions on reading readiness and on the ’
role of apeech production in teaching methodology require reconsideracion”
(p.197). '
{ y ;
. , )

40 q 9 '




~ STEVENS, G.L. & OREM, R.C. Ths case for sarly reading. St, Lbuia:
Warren H. Grean, Inc., 1968.

This book is gagenzially a rationale for preschool re;dihgs The
authors argue that early childhood 1s a critical period for ingellg:—
tual growth, especially for learning language. They extend this
argusent in like fashicn to include learning to read. They point out
.. that reading and speaking are the same proceases; it 18 just that
they are conducted in different media. Reading, for them, is basic-
ally a matter of per:epti@n. children nezed perceptual stimulation
at the proper time of life to imprint on the brain the complex forms
of graphic language.  Teaching reading, then, is a matter of having
parents and others capitalize upon these sensitive periods by
providing large print sight wvords repeated in a meaningful Hay (Hith
== g obvious Telation- between the word and object named)s - =

SUTTON, M.H. Listen to the little ones. Elementary School Joumwmal,

In this article Sutton argues for teaching reading in kindergarten to
‘those children who are ready and interested. She maintains that the
way to proceed in teaching reading in kindergarten is to provide bnaka
and other reading waterlals and Yet those chlldrcﬂ vha wiIl, work
from there.

"q\ ; . . ]
SUTTOH, M.H. Readiness for reading at the kindergarten level. Tha

 Reading Jeacher, lQEQ;.ll. 234-240.

A screening of 134 kinderga:ﬁen children on visual and auditory per-
ception abilities indicated that, on those dimensions, 132 of them
were ready to read. Therefore, the author implemented "informal".
reading instruction in the kindergarten whereby if a child sought
inatruction, he/she received 10-15 minutes per day. During the
school year 46 of tha children acgually began reading. The follow-
ing data were collected on these 46 early readera: (a) Soclo-economic
status -~ The only pattern to devalnp was 8 lack of & pattern, i.e.
there wvas a wide range of SES in their backgrounds,

(b) Pamily background - Also characterized by variety. There was,
however, a tendency for more early readers to ba in the habit of
asking questiona about words, etc. and slightly more raading children
had adults reading to them regularly.,

{c) Readers' characteriastics - The readera were claaaed by parents

as being more conacientious and more able to concentrata.

EUITOH‘ M.}, Firet ghude children who learned to raad 1n kindatgnr:en.
-The Raading Teacher, 1965, LQ. 192-196. D e

" The atudy is a follow-up on Su:tnn (1964b). It addresmes the =

" quesation, 'Dﬂfgha differences fdund in the kindargarten year peraiat
in grade one?' Of the ﬁq kindergarten readera 25 ware put in &
'high lavel homogeneous' 'group in grade ong and 21 in various 'hetero-
geneous' groups, Those readers 1n the high lavel homogensouw group




made good gains in semester one; those in heterogeneous groups diq
not. In semester two the gains were about the same. Thus, at the
end of the year the reading achievement of kindergarten resders in
‘the high level homogeneous group was significantly higher.  Interest~ -
ing vas the fact that kindergarten non-readera who were placed in
the high level heterogencous group did better op average and range
of achievement than the kindergarten readers who were placed ig;thgg;{*’
hetergeneous group. Sutton does not go into detail on how much, P
adjustment/individuslization vas provided for kindergarten rasgafs. -
- in the heterogeneous classes, but one wmust assume that chgfg%_'s”vcty
little. Sutton makes no suth statement but these fimdings eeem to
presage Durkin's (1974) conclusions that if the achool dg¥s-toe ,
gdjust and provide appropriate instruction for early r4dders, their
gains will npt be maintained. - T

E

A : : o : - . oo : e e e e e

SUTTON, M.L. Children who learned to read in kindergarten: A longitudinal
‘study. The Reading Teacher, 1969, 22, 595-602, 6B83. :

This atudy also foldows up the ééfkindafgdf:egifaidars of che author's -

1964 study. It revieuws the results of the Kindergarten and first .

grade achievement of the children presented in Sutton (1964b, 1965)

and reports on their progress in grades two and three, Wee /6 early
it paaders-maintained -Ua-cont inuing -end-incresding -advantag i~ !

%

not report whether these advantages were statistically afghi! A
_mnot., Sutton also reports parents’ rggeg;aﬁu to the early reading pro-
gram and gives brief summaries of some of the egr;;'ranﬂar;‘ learning

hg:tarnai ,

TEALE, H,H: Posditive environmenta 5;17 ! J'Ag taﬂrgadé’ Uhic;a:udia:
of early readera tell ua. Language Arte, 1978, 35, 922-932.

5 . =

The author reviews the literature on early reading in order to arrive
at conclusions as to what conatitutes poasitive environments for
learning to read, both in the home and at achool, Teala identifiesn
the following four factors as being repeatedly sssociated with the
envirnoments of early readers: (1) an availability and range of
printed materiala, (2) reading is 'done' in the environment, (3) con-
tact with paper and pencil and (4) individual(a) in the environment
respond to what the child is trying to do. Each factoris diacusaad
in some detail., Also provided Lis a general deacription of a positive
environment for learning to redd, ’

i

TEALE, W,H. & JEFFRIFS, L.B, Parly reading! ' A salected annotated
bibliography. Mimeo, La Trobe University, 1979.

The suthors annotate the major studiea about children who learned to
read prior to receiving achool instruction in reading., The authors
compile the studiea under the felloving topicar (1) Comprehensive
fitudien of Early Headera, (2) Theoretical and Pedagogical lssues in
Katrly Readingy (3) Fmpirical Iusues in Karly Reading, (4) Revieva of

- Karly Reading and (5) Bibliographies of Early Reading.
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ETtlﬁix, L.H. Ao experiment in infant edu:gcinn. Journal ej;A§§Z££d

Piyqﬁalegy, 1918, 2, 219-228,

Terman introduces a case study vritten by the fn:he: of early :gndaf

"HMartha®, The father describes his method for teaching Hartha to

‘read., First he taught her the capital letters, then the small. The

words in a plcture book were taught and then tha words were put on
cards a0 that games could be played with them and with the letters,
The father also created a primer f{or Martha using picturss, captions
and sentences, At 21 dgontha Martha got the insight of the relation-
ship between print and meaning and gradually the pictures bﬁcnna less

3 3 ' fimportant to her than the print. At 23 months Hacrtha began to “ex-

. perience the mental pleasure of reading" (p.225). S5he knew 200+ words
by sight act 24 montha and 700+ at 26 months. _ ZThroughout the ,

srticle both Terman and the father seenm wainly to be’ tntersated in
the axtent to vhich environment influence mental grovth-sbility, o,

TERMAN, L.H. Gunetic otudivs of genius. Stanford, Califoranta: Stanford

- soms. inatances of gg;;y feadipg ars discusssd. -

University Press, Volusme I, 1925; Volume II, 1926.

vgluna'ls

cent of the school papuln:icn" (p 19) The criterion for inligtian
into the study vas primary intelligence, but Terman also considered
achool achievement, age/grade status and teachers' ratings. He
provides information on virctually every characteristic of the sub-
Jects which could give insight into their genius (e.g. history,
social origin, family background, testing results), There 18 one
brief section on early reading ¥n this volume., In it Terman reports
that 44,3% (133) of the boys surveyed and 46.4% (117) of the girla
aurveyed learned to read before atarcting school. Parental responses
to the quastion of hov these childran learnaed to read revealed that
"in the large majority of cases only incidental or casual assistance
is reported”" (p.272). 1In 17 cases the child "taught himeelf' with-
out the knowledge of any member of the family, HMany casas were cited
in which parental help with reading was given “in response to urgent
solicitwtions ou the part of thé child”, (p.272). r

Volume II! _ _ ‘

Terman examines J01 of the moat "eminent' men and women i{n hiatory in
an attempt to determine the degree of "mental endovment' which
charactericzea individuals of genilia in childhood and youth. The
mathod of the study e hlaccrivaatry in which hiatorical records and
aventa from the aubjecta' ehildhoed and youth are studied. Terman
focuses upon I.Q. to a great degrees, Individual case studies of the
JOL subjectus are presented, however, and it is uithiﬂ thaae that

- : }

TORREY, J.H. Learning to read without a teachert A caae study.

 Klementary Engliah, 1969, 46, 530-336, 638.

This artiels 18 a4 edses atudy of "Jahn', a disadvantaged five-year-old
black Amerfcan child from the urban South who waa an early reader,

_Torrey pregenta data on John'a pgrﬂunﬂl and vaading hidtory, his

52 o
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family background snd his tesults from standardized reading and
{ntelligence tests, There ie also an anecdotal description of
_ John's sctual reading behaviour in various situations. Torrey's
. major conclusions from the atudy are: (1) Jobn appears to have
" learued.to read by having "asked just the right questions in his
owvo mind about thes relaticn between language and print and thua ro
have bridged the gap between his ovn language snd the printed fora
- {p556). . There vas -no conscious «ffore on anyone's part to teach
Jotin, (2) Kefther high verbal ability vor cultural advantage {s
necessary to learn to read early. (3) The key to learning is
discovering hov meaning, not sounds, are represented in priat,
“Joha's phonic knowledge and his word etgack akills were stricely
sub-ordinate to the task of reading vhat it said”. (p.556).

i

S -

e — MWLTE, Do Booka beforv five, Auckland: Mew Zealand Council for
Educationa)l Reasearch, 1934. ' T

This book is the diary vhich a sother/librarian kept of her daughter's
experience vith reading and vriting fron early 1948 (child’s nge
approximately Cvo) to late 1930 (child's age approximactely five). .
There are many insightful comments on the connection between a child's
1ife and books ~ why book X works at Y time, vhy not. Also many
deacriptions/evaluations of ‘children's books are included. Thie
s Ak~ 4 B UTL ttEn - by-a-mother-‘wvho -is-imoviedgesble ahoul literature ——
and writing and {s in touch with her child.

§a§§%§a}uta on early reading vhich are repeated throughout the book:
(a)=The ehild enjoyed the repetition in atorfes such as the Hother
Cooke ones and Found comfort {p the "simple patternes of & familfar
story” cven vhen she was capable of folloving more complicated
things. (b) In the younger years it vas important that there be
'known thingas' in the bookas.

WITTY, P. & BLUMENTMAL, R. The language development of an exceptionally
gifted pupil. Elementary English, 1937, 34, 219-217.

The authors report op the family background, physical status, in-
vslligence, personality end achisvemsut of a four-year-old boy vhose
reading vocabulary and comprehénsion were aqual to that of a typical

. tourth or fifth grader., They found that achieveaent in reading
“extraordinary”. The child read books and magacines and basal
resders designed for fifth and aixth grades, He could also read
Hebrew. Witty and Blumenthal feel the ability cannot be accounted
for solely in tepma of good environment and say, "One 1s at & lose to
explain fts origin” (p.217), :

' WITTY, P & COOMEN, A, A case atudy of gifted tvin boys., Kxoeptional

reading teats on he tuin boys. They alee exasined the family back-
ground of the tuine' parents and the physical development of the twing

e,
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theouslves, quh tvine learned to read at the ege of three "sinply

. by c:hiag quastions and huving chelr questiona ansvered by thelr

‘ parentp” (.107).~ loformation about school experience, bhoume interests
and socisl adjustment of the twins {s slso included. ‘

t YLISTO, 1.P. An erpirical {mweatipation of early meoding rvaponaes af
young ohildren. Unpubliehed ‘doctoral diseertation, The Univeratty,
of Hichigan, 1567. , ¢ .
¥liavo propodea that ln.lﬁirnla; {ﬁ read young ahllﬂ:gn.;n zh:s&gh
- 8ix sequential steps, Irom paseive svarcness to independent word ’
recogaition. An inveatory of 15 word sysbols, such as road afgna, aud
careral packet labels, vas constvucted. Each item ves arvangeg in
— & weries of the six stepsi- (1) photograph of the syabol in fes’ .
natural setting, (2) draving of the syadol {n {ts maturd
{)) draving of the symbol in its tmsediate setiing, {(4):
_-isolation, (3) symbol in sentence context snd (6) aymd n 3
 context. The inventory was administored to 82 four-yaaT~0lds, 76
Live-year~olds and 71 elx-year-olda who had not received formal
reading instruction. Rasulcs shov that 17 childrea yecognized all ,
the symbols through the six step , 109 recognised some symbols <
through varioua ateps and 10) 'did not recognlsze any symhola, Each
—=——4ndividualty- fa:?eaazxta*agzﬁmittgmig%mi?tm?ittt?ﬁ-a§=?i1§$ataffafﬂ=“_"‘““
the total population‘desonstrated a progressive dlepersion over the .
ailx~-step sequence. Thus, Yliato concludes that the reading process )
occurs In a step-by~step process. invelving the e¢hild's interacting
with the envirvonment
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Tha Eailawing gnﬁatatians were: nbtained to 1a§e ta be includad in tha g2:
mlin bady af thig hihliagfaphy Co ’

«BETTELHEIM, By The danget QE tea;hing yauf baby to. readi- Ladzea bl,;'
- Home Jburnai 1965 83, BBEAO.- , ‘ '; _

*?fAVThia ar;igle is 1n the. farm of a dialngue betveen' Bet:elheim and .

"“about’ ten mothers. Bettelheim argues that teaching young “child=

" ren to fead may regult in the child's becoming isolated from par-
" . _ents and peers rather than ‘gsocialized. He maintains that the

; kindergarten cannot hdve both a sncialiéh:inn Bﬂd an academia o
.- program and that the former is prefer&ble.' :

~Inmany senses Bettelheim takes-a-narrow-view. of: eagly reading e
_-saying that it is’ jusE .a skillk and that what" 1s :aally important ' - - -
is Ehinkiug- He abjects ‘to teaching just a skill. "He also points
s out that. some parents teach their children to read merely to’
‘ satisfy their own vanity rathe: than ennsidering what ia beat for
the child. . .

[
‘-
£ \ ! : T

i,“’ )

DDMAN G., STEVEHS, G L." & DREM, R. C-‘ Ynu ¢an teach ygur baby to |

' rer. Ladzss Home Jburnal 1963. SD. 62—63 124—126.. S
- -V:IThiSﬁngiEIE 13 esaentially A cut—dawn versian of Daman s How To- _
© ... .Teach Your: Baby to EEad.; The authlors autline the ratianale. mater- .

_1als and method for teachifig children who are ‘around two yeara old T

to- read. The following steps are advncazed for the process, and
they are explained in the article: ~ (1) Visual Differentiation,

- (2) Budy—image Words, (3) Epviranmental Vaeabulary, (&) Sentencas,
(5) Reading a Book and (6), The Alghabet.
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