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ABSTRACT
This report summarizes tte finding from, the
evaluatian of the Enterinq Freshmen Tepclugy prcgram and 1ays DDX the
Patterson Calleqe, ‘The. prgfile incluaes ‘student and faculty :espanses
concerningy styles, decisions and_background infcrmation. While the
notion is not new that student data car be vsged for educational and
management purgoseg, such use has not Leen systepatic. Ir the prag:&i
to desiqn a compretensive system, a grcss task analysis identified
six related aspects of the learning envircrzent which the ifigstructor
can mnipulate to fit the learning styles and needes cf students.
FPaculty and staff training is suggested fcr full uvtilization of data
to facilitate decision making. Also included ie an index of testing
instruments available which are most relevant tc this prciject.
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In the spring of 1977, Dr. Clifford Adelman. Assoclate Dean and
1:33%@: of Academlc Prﬂjaet Develapmant, asked me tn asslat in the )
avalugtign af tha Entaring Freaslman Tapclagy prﬁgzam in temms of 1ita
effaetivgnags in providing useful information about students at Hillish
Pataraan Eallega. I was also aakea to deaign an infommation g&thering
system far the Gallege whfj: wauld pemit the- faculty ani administratian
to use student data for lo "igsudingl, empaﬂsena for each entering
student cdhort -and across cahcrtagantering in different years and per-
haps at. diffarggl instg;utions. The system was to 1nclude a fatianale
far the callection of variaus kinds of 1nfcrmatian framdstudEnts and a -
apacification of the kinds of lnstruments which might be uaad.
This report EUmmarisas the findings from tha evaluation ‘of the EFT
program and lays out the parameters Qf a new systam fcr thé collection
’ ggg of gata. It should be. néied at the outset that becayse of the transi-
ticnal aigte ‘of the College, the prﬁfile of studerfts drawn from EFT
faculty and from ather data an hand must, be viewed wilth cautlion. Tﬁa
( data represent infa:matiun about students entering in the year 1976,
Whgn the State of Naw Jersey changed 1ts mandate ta the Callage in 197?,
) :Bducing the number of entering students to be admitted admissians
Etandards - almust EIQlUEiVEly SAT cut-off scores -- were dramatically
;ncreased. Ihus? ‘the profile drawn herein may not cegiespand to the
charaoter of the classes likely to be admitted ihafutuieviéarﬁgfeéiéﬁ{
‘drawiﬂg of the profile is helpful,. nevertheléss, in calling attEﬂtian
to the kinds of data needed but nat Presengly avallable.
It shauld be noted that this project has a somewhat 13:5%: focus

than simply a report on students and a plan to gather informatlon about

-
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them in the future.. In the past at WPC -- indeed, in many colleges

today -- admissions policy was developed for the purpose of selectlng

those students who have the.maximum 1ikelihood of taking advantage of

. a college whose missiok and Perg@nﬁel have been independently determined.

For example, in:most ﬁriva£e colleges, admi;signs‘persans try to find
high school saniéﬁs whé.will be most likely to succéeq at the=gcllega'
&Qi in post-graduate years. " The faculty who are rezruitad to these
colleges are acreened to assure fhat thelr orientatigﬂs-and values con-
form Hith thase of the college in te:ms Df the objectives of undergradu-

ate edugatiap_ The college then comes tc have a reputatlon which is-

per;eﬁﬁgtéd over long periods of time by the faculty.

With the advent of mass higher education, a new clientele has
demanded access to college. Typically, these new kinds of students

have parents who did not attend college. For financial and other reasons

ythey also tend to apply to colleggs which are geographically Prﬂximatei

They do neth in other words, elther have the opportunity or uish to

avail themselves of the opportunity to select from among many colleges

with‘different\images and with different edticational objectives. More

plainly, they are “stuck" with the limited variety of local colleges,
'The burden oi\p:aof of the educational validity of college cfferinég is
;thus no longer on admissions offices to find the "right" students —- those

"who will best succeed in a given college environment (though of course

selectivity within the mare ham@genéous applicants is still necessary

and %géirable to effect the best fit) It is on the colleges themselves,

r@;cularly the state cglleges, to déte:mins what*kinds of curriculum,

exﬁ:a—curriculum, Pedagcgy and "climate" are mcst dppropriate to thelr



e:;ﬁetad‘eiientgla. The corollary is also true -- 1t:ias necessary that

exizting faculty skills in addressing the needs of these new students
bé upgraded and that the image and mission of the cﬂllégg be clear so

" that recruitment of new faculty can proceed accordingly. In .other Hcrﬂs,

‘whieh they are serving their given student constituencies. It is this
thought which guided the design of a student data management information
lgygtgg for Willlam Paterson College.

Plan of the Report

! The Report is in three parts. The first is a profile of the étuﬂan§s
§ -
entering William Paterson College drawn from:.avallable data. The second

s the delineation of the plan for future data collection. This 1s
supplemaﬁtad by an appendix with references to the instrumentation
suggested in the Report. The last sectlon outlines a program for imPle=
mentation of. the systém, including a plan for the t:ainimg of faculty

-‘anci administrators in the use of the system.

\ :

Part I - The Entering Student Profile -

o

. Frequently, because of the déceﬁtraliééd nature of céilége and
university administratian, ﬁhe amount and nature of 1nfarmat10n avall-
able about studeni; is not known. Nor are the data calleétéd centrally
for Qverall analysis. At the outset of this Praject I aske& Dr.

Adelman whether it would be Péssible to do an "inventory" of existing

.

. data collection efforts and ‘ta pull together whatever summaries of those
data were available. He was good enough to do so, and the findiﬂgs in\

this Report are thus drawn from the followlng sources:

L F]



1976 8tudent Infomation Form, Cooperative Institu-

tional Research Progranm
EFT Questionnaire (adapted from Jeff Coons)
EFT Faculty Meeting Minutes
Media Use Queationnaire
FEEE Pﬁpoeel o N\

{

Hbe:t. fellewe ie”En interpretive eumme.ry of ‘data from these sources.

. , /

I have deli’beretely made re.ther ‘eree.d j‘:xterprete.ticme oft the clete -

.(E

stretching the meanings somewhat. There are two ree.ecme for thie.

is, different frem one whieh is-performed by a ;;e::een or pereen% lnmereeti
in the data and the activities of the College. My outsider perspective

. - permita me to see the data in a different light.i"' In some tames, bacause

I am neSQ ¢lose to the eitue.tien, I may have everd:em an i:,\ferenee. ’but
I prefer to risk erring on the side of over-interpretation, 1ee.ving ﬂt.e
theee on campus the modification of that view. 'I‘he gecond reason for
free or looee interpretation comes out of neeeeeity. Thére are ~irlet,.lﬁffi-
clent data to form valid inferences. Indeed, one of the purposes of the

_project is te recommend new data eomiee- It idll become evident that ,
i' P
jgepe in the above etudent data require a loeeer ifﬁte@retetien than I

)

hepe Hill be 3c.he case when a new eyetem is in@l:eee. -

L

]'_n‘deeeribing the entering cleae ef 197§ & ral.ca

L )ﬂ .
entere& at the outeet. First, there is eeme ree.ecm “;t,b be\lieve thet the

!

. , eamplee from which the data were colleeted are not representative of the

- . [
»eleee as a whole.. Fer e;ample, Only 760 etuéets X 59%) eempleteti the CIRP
€ .= : N

fem. though the freskman cleee ie ccmei&ereb,‘gy le.rger ‘than this it 1300.-

) - -

' Hoet of the pe.rt—timee etudente e.re e,mong the- neﬂ reepondente. weé do Bg.t/’ L

Jknow the direet.ien ‘of the blas in the Preeent cie.te. T]rpiee.lly,I fewer \(
\ -
Y

o | minb;:itgeég feyrer mergine,l e.ppl}ee.ntaj{le.ter edﬂ@.tteee, Sdeeiﬂeds, et

Tre 3 ‘ v N | 3
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and those with greater liberal-left leanings tend not® to fill out
quutiennairam Gn the other hsﬁd, p;ftstj;ne.attﬂanta, usually from

,Elaﬁer accia—aganamic clasaau, tend to.he more conservative. Hanéa, the
a;ﬂg.lysiai must be guarded on these counts. Furthermore, the seluctian
cx}teiria for EFT partieip&itsiappé.réntly excluded atudents commuting

. from more distant places. As a’reéuit! both the responses to the E‘TJ
questionnaire and the perceptions of faculty in the EFT program will
necessarily be blased. It is 1ikelfthat those who make ‘the ccmmlﬁxeat

to commute from greater dlstancea are different in a number of ways --

N ™ = ek \
e.g., they are probably more gutonomous than othegrs.. Again, ai_interpreé
tation af the data must proceed cautiously:; c&é of the potentlal bias.

P

Finally, I should add a word about the sty¥
ticnally rafrai.r}\fram p:esenti?\g’ 1% is ts of figures in ,jabular form.
- ?

._& oI asq§ 3hat the reade® of ﬁﬁs report ha.v‘a access tc the' raw d:‘ta

o tﬁis profiles I inte’ni

——— 1

es, @i‘;‘t}éularly the CIRE printouts and are reaspnably familiar

'f"q::,caan be. What I |have dcmé 15 to highlight j;nportan:i

:Eda 5;af ,he-data. s:alling at}.cntibn to! aaﬂéts which may bear on
' 7‘v.:'u,13.r, Pgdagcgi%l or other educhtional policy. A 1ast caution
cﬂmgerns the ACE}}G‘L onal nogps: when comparing WPC freshmen with
"Ll--yéa:: ccllages «isa ’Ehe comfry, the enormous differences among the
latter group pust be recognized, WTEG":LS ;‘taie-supported, Eastern, with
about 'SsQDDQ studentsi a};ési all local. Included in the norms are sﬁch
° ;

large, residenti_al, publ = colleges which are less than ten years old.
As will be seian- in the R:gorrﬁendatians section belt:w,‘ I have some doubts

F ] ) . o

about the s?itability of the CIRP Form for WPC use, unless better compara-

- bl ) ﬁ‘_ ‘- %
tive ‘é are obtained, —
- *oL " .
, ‘ * }?i \ - . v
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e WPC Frsshméh( - ' o 6
The v:éta;;jority of freshmen come diréctly_p?fﬁPC from high school
;;t the age of 18 or 19, a pattern falirly typical of college+going around
the country. As many as alx percent cf thg male freahmen, hougvar,
interrupted thelr studies before entering college, If thls pr@;efﬁlén
obtained for pfaviouéijear§, these atudanta may represent either a aspecial
group of undérgraduatés to which attention mist be paid or an‘gnusuai

resource in an ungg:gfadahte population (which may tend t%agonfcrm to more

traditional prescribed patterns of behavior). | .
+ The freshman class 1s predominantly Caucasian (91.9%). The per-
centage of Elgck/Nagra/AfragAmarican students attending (4.9%) does not

match the Parcentaga of college-age young people 1n the region th mighy
attend college and is less than half of the national average (11.3%).
These data raisé quastioﬁsxabaut the‘ralatignshlps.batﬁagn the College's
local community obligations and the desirable mix of students from more
distant locatlons, |
_Because almost all of the students (93%)7éome from homes less than
fifty miles from the campus, family backgrounds and characteristics tend
to reflect the patterns in the 1@c§1 communities. Average family inc@m%i
is appr&x?maielyg$%8.0@0? About 18% of the families take in 1%55 than *
$10,000 annually, 27% earn from $10-15,000, another 37% from $15-—=z5,ooo,
12% report $25- 35,&60, while about 5% have incomes in excess of $35,000,
g?j;Thaugh research has shawn that student reports of parental income are not
accurate, especially for incomes above $25,000, we can agssume that the (
bilas is random and that the distribution is reasonably correct. These

data reflect a somewhat less affluent student population than is indicated
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nationally. Again, it should be natgdith;t-thasg‘dgta do not include
figures on most of the part-time students at WPC who may be expected to
come from 1§H§£ income familigg, since the part-timers are usually
working. Hapce, 1t 1s 1likely that the average incomg is lower than ‘
. $18,000. /
* " Student responses to the questionnaire indicated that %hair
'raligiaug prefarence differed insigﬁificant1; from thét of their parents.
Almost two-thirds of the mothers and fathers of the stfudents were Roman
Catholie, and almoat three-fifths of the students wers ﬁaman Catholiec.
The §§r-nta of entering freshmen at WPC are less well educated than
j : n

parents in the ACE norms, with 38.4% of the fathers of students at

-~ graduate degree. This compares with 51.7% across the éauntry. Inter-

==

estingli. the méiﬂ difference seems to be In the percentage gf‘%athars
H;tb;gfaduate degrees (6.6% va 15.4%). A simllar disparity between the
College &gd national nomms exists for mothers of entering freshmen. It
seems éleaz from these datgrthat for almost two-thirds of the families of
freshmen, the st%éént entering college is probably’ the first generation
to be exposed directly to a college education. ;
Forty-three percent of ‘the mothers of entering frestmen are ei£her
homemakers (33%) or unemployed, about the same as national averages. A
little ayer a thiré of the fathers are businessmen (35%), somewhat .more
than the norm (30%); 13% are skilled workers, again a blt more than the
norm (10%). No men in the new class have fathers who are doctors or
dentlsts, a surprising figure when compared with tge national norm of 3%.

=

Fathers who are in other professional fields are also underrepresented

’
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among the parenta. of students at WPC. Fdr example, the WPC persimtage
of fathers employed in education fields is less }E&n half of the national
nom (2:%1 va 5.4%). iﬁ law, the figures arp .5% for WPC and ?.55 ealsa-
where, The absence of professional models at home accounts in par :f@f
the d;;tributlan of expected occupations among the students. One indi-
cation 1s that the percentages of students at WPC indicating plaﬁg to
pursue medical or law degrees are about one qu&rtef and’@ne half the
n;tieﬁai averages reapectively. The implication here im that there may
be mome need in the curriculum for iq;rcéucing the profeasions to the
students in ways which ;nabla them té mod ify their occupational self-
concepts to includé prﬂfasaian&lgrolﬂai

William Paterson Gofiega SAT cut-off scores are comparable to those

- of FairleighaDickinsoﬂiJHOﬂtclair State, Ramapo and Rutgers (Newark) --

more 80, with the changes in the last year. Seventy—six,peréent of WPC
. ’
students applied for admission to one or more other colleges, compared to

65% at institutions naflonally. Acceptances at other cdlleges are

approximately equal to national figures, althpugh the numbers of students

=

accaptéd at four or more colleges 1s\cbnéidérably lessxth&nkelsauhere
(6.9% vs 11.2%). For 75% of the WPC students, WPC was their first cholce
: S .
college (76% nationally). These data do not 1endfthemselvas to answers -
to the question of selectivity. It is difficult to tell, for example,
how many students are naking the decislon oh the basis of proper infor-
mation, how many say 1t is Ereir first Qho;ée because they have not con-
sidered other passibilitiés suffiéiently. and' how many have been forced
by financial clircumstances to "settle" for WPC. and thus choose it as

first choice for unforiunate reasons.
hY

J
i

®



Academic qualificationa of entering students are mixed., About one
.
th:d of the entering class had average high achoo]l grades of B+ or

better, another third had B averages, and the final third B- or leas.
For comparable institutions, almost half (47%) had high school averages

of B+ or more. Another way of looking at academic performance ia through

class rank. Two thirds of the entering class graduated in the top 4LO% of

their ci;agag; 27% in the top fifth, Only 7% were in the' lowest two
fifths. Two thirds of the verbAl SAT acores were “in the 350-500 range,
and about 5% of the math SAT scores were in that ranga;* %ha important
pedagogical and curricular implications from these dgt; arise out of con-
siderations of "mix" -of clagéea. The :arﬁ heterogeneocus a class in
academic capaclity, the more difficult 1t is té of¥er all astudents maximum
oppartgpitlaa to iaarn. én the other hand, too much;hanoganeity restricts
the,impértant peer learning whith comes from 'conflicting values and orien-

tations. .

| ' ' - e
) L . . ,
High school success, of course, Iimportantly affects educational and

perceive them primarily through prlor educational experlences. WPC fresh-
) LS
: {
men evaluated their preparattofi in history and the social sclences as much
better than in other subjects. Thelr evaluatichi/f thelr high school

courses refldcts also, needless to say, thelr own

performs well, one gften tends to ascribe it not/only to cne's own efforts

but to the effects of others.- Hence, 1t 1s ndt surprising to find many

* These data may be incorrect, 1In *he FIPSE proposal where the fliures
are given, tife percentages dc not add to 1CC%.
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studenta -ipiﬂtlhg to major in applied smocial aclience flglgl at WPC.:
Nineteen percent will major in bualnesa, 2% in education, and another
108 in the social sciences -- a total of 53%. Twelve percent intend
to aa jor in the aclences or math, 15% in the hupanltlﬂa..?i in health

professions (nursing), with the remainder scattered in other flelds.
i

Ultimate occupational goala of WPC amtudents vary considerably from
the national noma. "Busineas is an aim of 31X of the males (va 20% for
the nation), and 12%£ winh to be in the fine or ﬁgrfnrﬁlng arta (va 6X),
Only 2.6% of the men aaspirs tp be doctors or dentists compared with 8.7% *

/ in other fDuny;HF caLiages, Aﬁd only J}.6% plan to pursue legal careers
in comparison to 7.2% elsewheres. Fresimen women differ somewhat from

the national nomma, with 2¢% planning elemgntaryisducatlan cAaresrs com-
-

pared to 11% in other four-year colleges. Thia reflects, of course, the

!

availabllity of the creiential through WPC, but other local colleges also

/ offar the education degree. The strong cultural norm of having women

prepare for a "safe” career {n education -- "juat in case” -- may be
aparétlng here, and spaaks to a problem for the college of changing this

} image somewhat, especlally in the face of declining opportunities for

4
i
-

/ employment irn the fleld, Indeed, for women only %8% of WPC would-be

education majors (vs AO% nationaily) estimate that their chances are
I

very good that they will finl a job In thelr ﬁfefef:ed fleld.

o

—— Occupaticral goals are also related to perscnal oblectives, Data

thelr curriciiuym anl other - nllege wiratteristl g A-hlevenernt irives
can be Anferred Ir:om several ltems. As Ls iyploal of most {reshmen, WrC

=

atudents wart f-e as-Sltrements o8 tatis ani Trestisge 1o cradisional
£ s




American‘terms. Two thirds want to be'authorities in their flelds; a
- 1ittle less than half want to obtain recognition from calléagues, over

d&a third want to be successful in their own businesses. "Half would be

v S\ ¥

.

responsibility. Pdtxerns.qf achievement drive in academics or arts
also parallel natipnal patternsj(though self-assessed achievement drive

v

. 1s slightly below national nomms). Sixteen percent want to-achieve in

o+

a performing art, 10% hope they will contribute to’ science, 17-18% want
. to write oriéinal works or create artistic work. ‘ |
William Paterson students have about the same orientations toward-
social and political activities as do their national souné%ryarts. They
. have relatively little interest in influencing the political structure

(13%), though they would like to inMuence social values (31%) and to‘

where (but the percentages are still relatively low). Fifty-nine percent
estimate that the chances were very good that they waulﬁ vote in the
November présidential election -- about the same as nationally. Political
leanings of freshmen are slightly more liberal than those at other insti-
tutions, a bit unusual considering the religious and socio-economic back-
grounds of these students. When asked about a variety of attitudes
toward contemporary issues, WPC students come out about avarage -- 85% -
feel the government is not controlling pollutlon, 78% say 1t is.not pros
tecting the consumer, 79% feel it should discourage energy .use, etc.

A measure of the homogeneity and heterogeneity of opinions on
critical issues is useful in planning cuiricular offerings. There seens
to be a Strong consensus on the following matters (more than 75% or

;




: fgﬁgrkthan 25% of the students agreeing strongly or somewhat: polluiiOn
contréli consumer rights, energy use, job eguality,btaxing the wealthy
more. On areas of campus politics, agreement was found in attitudes
toward regulation of off-campus student life, abolishing college grades,
college rights to ban speakers, and using the same performance standards
regardless of open admissions. Opinion was mixed (40%;§§% agrééﬁént) égfﬁﬁT
the f@llowing issues: - discouraging large familiési sex without love,
marijuanaibindiviiual‘s potential to influence écciety, student appreci-
ation of cgllege if they had to pay more, and student rights té Ean’
speakers. Differences in attitudes are found when the majors are com-
pa§:iﬁ particularly between nursing students and those majoring in the

'naturalisciencesp

Women consider keeping up with political affairs not as important
as éa*wcggn elsewhere (24% vs 41%). As with'most other students, WPC
freshmen want to help others in diffi?ulﬁy (68% consider this EESéﬂtial,
or véry important). Developing a philosophy of life is a strong
objectivé for WPC students, again;‘%n line with pationai averages.

Some other iifferences between W?C;}igures and natlonal norms broken
down by sex are worth reporting here. WPC men seem more anxlous to have
administrative responsibility (42% vs 35%) and less likely to consider
developing a philosophy of .1ife as important (56% vs 63%). )

Given these objectives in life and career, what expectations do '
WPC students have for college in general and Willlam Paterson College
in particular? Here the CIRF form confuses two sources of motivation ~-

di%hy atﬁénd college in general and wﬁat instrumental value college has

once the decision to attend has been made. Also, the questions on the

a
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form tend to be blased in "socially desirable” ways -- i.e., subtly
constraining students to respond in ways that they think are "right."

Moreover, the prime general source of préssuré to attend college reported

in recent research -- the percentage 9?%high school peers who are

o]

attending -- is not present on the gpéstionnaire; Nevertheless, it i

g@ssible to discern some Patte:nsﬁ?mdng the respoﬂsési

Not belng able to find a jcg%{"am not having anything better to do
were least important among the reasons for attending, while Paiental
pressure wasiconsidered as ye%y important by about a quarter -- slightly
less than the national ajeiages at 31%. (A caution must be entered in |

interpreting parental desires as contrary to the students' own wishes.

Some students pr@bablyrwantéd to go- for other reasons and found thelr
parents' wWishes as:égnfirmingi) The remaining "instrumeﬂtal" reasons
‘for éoing to caliége from which students could choose in the question-
naire can be ii%ided into vocational, social and aducational/pérSOﬁal
déVélDPmEntifiNeaIly two thirds of the freshmen indicated that college
was imﬁg;tént for them in getting a better job,* and half belleved that
college Qas very important %pr them to make more money. Thirtyss%x
percent consider college as important.in preparation for graduate
« school. Over half (52.5%) plan to pursue advanced degrees after
| recelving their Bachelor's degree. This compares with 63% natlonally,
both figures being much higher than the percentages which will acgtually
)

attend graduate schools. Freshmen, needlesssto say, have ldealistic

ambitions which they have yet to test either in the competition of

* The questionnaire is unclear as to whether the student views the
B.A. degree or the skills which are acquired as the instrumental
factor.
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college or work. However unrealistic, such ainms ani ideals must be
déalt with sensitiﬂely in the formative college years, partigﬁlarly
whenvstudénts first enter. The sorting out of interests, the discovery
of competencies and the management of emerging personal and vocational
identities all are part cfiige responsibility of educators through
curricular design, pedagogy and counseling. ,

About half of the entering student body as freshmen acknowledge
planning to use colleg?Eas a means of meeting new and interesting people
(more women -- 59% -- than men -- 43%, both slightly less than the
national averages). Since WPC students are largely commuters, they will
tend to"see familiar faces both at the College and will retain hometown
friendships rather than form new ones. Such a recourse to the safe and
ccﬁf@rtablé does little to develop students’' interpersonal skills nor to
expose students to new values and ideas.

Among the reasons for decid} to go té\coilegé which recelved

highest priority among freshmen IJMPC as well as nationallj‘was "to

A learn more aboutgthiﬂgs that intérest me" (?3%), a common ﬁhough cherished
predispositlion among entering students which needs to be very carefully
nurtured. Others include gaining a general education and appreciation

of ideas (64%), agaln revealing healthy propensities whiéh can forestall
premature foreclosure of vocational decisions under proper curricular and
extraégrricular management of campus agadeﬁic regulations and informal
norms, Becoming a more cultured person was verf important to roughly

LO% of the respondents. One suspects that the wording of the question
may have disuaded some from choosing this option. The printout gives no

data about the numbers of students who have answered "somewhat important"

1.
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to the question./ This illustrates what 1s a general and important

Bt

_shortcoming of the ACE questionnaire -- the lack of distribution data

o ,
on - each guesti@ng »We know only the percentages of responses to one

category -- g[g., "very important."

The ne?é to improve reading and study skills was considered a very .

= .

important npeason for attending cgllege by only a third of the freshmen.r

Ed

Here again/ the nature of the printaut iata prevents effective use of

-the answeﬁ to this question. It would‘be informative, for example, to.

be able 75 identify these particular students morg preclsely -- f%eir

other attitudés and background characteristics -- in Drder better to

design ag eiucatianal énviroqyeﬂt to meet their special needs. .
Given the four most important reasans offered by WPC entrants for

golng tc calleges to learn more about things that interast me, to be

able to get a better Jjob, to gain . general educatjon ani an appzéciation

cally abagt William Pate;son College itself which was of particular
appeal? four reasoms were checked by about a quarter of the students
(not nec%ssarily the same quarter, of course) s This college has a very
good acg&emic reputation (26%), this college offers sgeéial éducati@nal
pfogram! (26%), this college ﬁas low tuition (24%), and I wanted to 1ive
at home’(24%). Only one other of the total of twelve possible responses
(A friend suggested attending -- 14%) received more than 9%. Perhaps the
most telling aspect of these statlstics is the variation from national
norms. In other four-year colleges, reputation was very iﬁgzglant for

50% Qf the students, low tuition for 12% (the norms include private

colleges, 1t should be ramembered). and desire to live at home for 8%.
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These'data would seem to confirm the impression thap‘maayﬂatuiénta

.attend the College either without knowledge of its reputation, without

i

concern for it, or in spite of it. The data in the CIRP do not reveal

this breakd¥wn. but the daia would be most useful in‘uniaratandiﬁg the
* va:iaty of sWudent axpactationa of the environment. ' ' ; —

In‘additioﬁj the wide distribution of chcicaa aaiactai aarvary; >
\impcrtant raaacnagfar attandingiapeaka to.tha diversity of kinds of ﬁ
students at WPC, to their needs and to the complexity,of the problem of-
designing a auitabla educational environment. Some clues as to the
manner ih which aﬁudant_p eferences are distributed in the freshman
aiaaa,are revealed by a béaakdaun of reasons using "expected majar“ as

a classification. ’Among nursing majors, reputation (ahaaan by 43%) and .

apacial program availability (37%) wara the moat frequent raapana S,

oaial sclence majors,. oﬁ the ‘other hand chose WPC because thay wanted

v

o live at home (21%), low tultion (Eé%). academic reputation (26%),
advice of someone who had attended (20%), and because of special programs
(18%). Among education majors, the most important reasons were special

i

program avallability (48%) and academic reputation (36%) -- a response
pattern not unlike that of nursing majors. Business majors, too, were
moiarataly attracted by WPC's reputation (26%), but the major'raaaon,citad :
was the desire to live at home (30%)', with low tultion (22%) and special
!Pragram availability (ED%) alaa relatively important. Natural sclence

. majors chose WPC because thayéwantad to 1ive at home (27%) and because of
low tuition (24%). Other reasons canaidareﬂ very important Qiil#his group

were all less than 16%. Fine arts majors were attracted by ﬁha reputation

of the college (21%) and by its special program (23%). They also want to




live at home *(23%). Two reaséns were ;ﬁiortant to humanities majqrs -- °

the/reyutation‘@f the college and its low tuition. In sum, it wq 1d _
' { - . : . —:x‘f s -
appear from these data that for nursifg, educatiopg'dhd perhaps fine arts
! . ¢ ‘ ; v i

, _ . ¢ o , ‘
méjcrs, the special program and réputatiaﬁ of the qollége ‘were very,

E

. 1mp@rtant reasons for assubstantial numbér of studénts, but, impoitantly,

still a relatively Small minerity. For the other majors, low tuition

"/and the opportunity to remain at home were éigpificant factors. Again ‘ﬁ
' ™

hauevar, aﬂiy a small minority of students (usually lesa.thaﬂﬂa thi:d)

checked this category as very important. Thésé data reveal, then, | !

unfartunately very little about the strengths of the College. ND one

£

feature (from among those few denoted 1n the quessﬁﬁnnairé) seems to- have

&

been respoaaible for attracting a pzedominant number of atudants. }Thé

. questionnaire is limited alsa by the res%?ﬁse categcrges cfferéd' he

/e

student (ve:y, samewhat or»not impartant) the instrucﬁidﬁ tha' the "

,student giVE an answer. tq each questién and the griﬂtout which

us oniy thé "va:y imp@:tant“ response perdéntages Ve probably wauld noﬁ}‘

know what "somewhat important" meant tQ different studemts in ahy c:'ase'::,,‘i'J
since for some it iight mean just a bit less than;qvery imgortant;" While

‘for others it.would mean "énly" somewhat important -- 1.e., just a little

bt @
All freshmen at the start of gﬁllége have some worries about their -
capacities to compete 1n what they expect to be a muchsmore iiébrous- e
* ! ‘ ‘{7 -

academic environment with peers-of greatér‘iﬁteLlectual ability and drife.
*
Ganfidenca in academic ability among entaring studentsgat WEPC variaa conr

f
" slderably by field of expected maJDr, though in .general the parceﬁfgge of .
[%
' men who rate themselves above SV?raéP is less than national norms (48% Vs

i ' - ' A\x
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. ,gntagg of ﬁ@men is;éigaut the sam% (55%)‘ 4 E ‘sétud,ents
L . Jappear/ mu h‘ﬁiaré cﬂﬁfidént' tha.n »thers (78%), wmeh;.sacial s\cié"’ce mé.j;érs
» *’ - -are at 43%, menﬁe educaticn stud.eni;s ‘at 55% (vs 55% fcﬁ* women) , while fo;

R busin'ess magarads.bgut l;l-?% ofé’béth )sexes rate their ac&gemic abil-:ll't;y above

=

a\fe:aga. . Wamegin :tl;a natuzral sciences are low (45%) though doubtless if
K qe had cgmparagle fﬁ%ures across the QQLmtry, we would firrd this not out
;; of 1ine.' Ha.legin the fine ancf perfc;srming arts indlcate* “EhE loyést perﬂ. I

{

centage at 38% Di ffglﬁnces betwéen thauaexes gthe

w4

mﬁnan(ltiaé are alsor . /

o ) (
: 'A’worth nEting (50% for males; 63% for female? 1 these figures f

K SO are not un'ex?écted dnfarzi/:ig for the mos##art Ap the sax—linkéd stereo-

N NNt R T ;, 7
tygss of strengths ifi the various figggi X theidol1ege wiaézzytc
7 g,&f:‘r 4 Fra N o g PO, - ) '
, 'address ‘1tself both/to tha issue of) ' s f oce P:aﬁionsg.‘ well as
té the needs of these students psefull . .
‘ A R ﬁk
Other related t it self—iré, ' studgnts als?’ bear

x on’ this question About a[ i:rﬁ Qig:thé i'reahmen feel *thé.t theiz‘ athlatic ‘
i - lf

. s '
abilitiss are abo\fe average and ?i@uarter belleve they are more a.rtistica.lly
- _ Cglfted (52% for tha lattgr a.ﬁanfg’ Tine an‘ti parfaming a.rts majcrs) Self—

g K appraised mathemaﬁical a.’bility ‘falls below natic\a.l norms (29% vs 36%), but

o ﬂ‘ ’H‘riting a’bility %ﬂ"‘approﬂmﬁely equivalent (low for business and natural
B sciencs ma_jc;'s :. ;Praatically 1}0 students expect to ‘fail a CE)LJI‘EE, vwhile
V lO% estima‘be thgj‘r c:h‘ances are ver}l gaod that they Eill graduata with
honors (th zh th pr ﬂébly do, ﬁgt knaw the honors requlrements) About
iwo fiftha‘i tha 5 cietnts :q;JSc:t ;:D make at least a "B" average, usually
without tutoring (except for natu 1 scierﬁ:a magcrs of whom almost 9% admit
hthéf)? wil’l proba.bly neé{is}smme help) JTf]Ei silf aa‘u.mates of their intel-
. K lectuﬁ_ab;litleg fall hsh:w natiénal figu;e - LO% see tpmflgelvgg as
' : VA, §
B Ry BRI
S T BT A A TR
' ‘ ’ ¥ ¥ !ﬁ_‘ ,!; " ‘, f |
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R L above average (vs 4L7% elsewhere). Only 70% estimate that the chand

f

,are vary good that they will obtain a bachelor's degree, campared to 75%

. L
k]

' for other Gafleges. Business majors are least confident on this sggre

(62%) ?hesé figures are difficult to reconcile with other trait self-

:timatgs sich as thé:%ikalihoéd of dropping out (less than 1%).
g (= Aéadémic selfﬁgonf%dence is rélated, of course, to general feelings
ofké elf-worth, These attitudes are taPp;d by a number of questions in
;m-the .CIRP quasticnnaire In general, Willlam Paterson freshmen see them-

5salve5 as having alightly 1&sa leaigrship ability than the national

\

average, but they rate themselves as about equally attractive: physically,
abqp$*equally poPular and with average soclal EElf—CanidEﬂcé,XgDﬁly 6%
of the students estimate the chances arg very good that they will seek
individual couﬁseling on personal problems. Others (the data are not
given infthe pr:mtout) may have indicated that there was "some chance."
Dcubtless also there are many who ‘have some difficulty admitting to

thémselves that they may need counseling, and there are others for whom

&=
=
i

counseling will become a greater need as they grow and develop through

the céliege y@ors. It would be gseful to know to whom theseAstud?nts

turmed in years past .for help in personal problems in order better to
¢. plan counseling resources for them while in college.

Soclal and natural sciéncéﬁgéé@fs estimate the chances that they will

fespectivaly); but for the College as a whole the figures are much lower
than natlonal averages (7.3% vs 14.2%). Thelr plans to persist at WPC
are somewhat at varlance wlth thelr sstimatlon of the chances that they

( will be satisfled with the College (3% v 9 natlon: Wly). Indewsd, with
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the excéption of nursing majors (52%), relatively small minorities Df
-‘students expect ‘to be satisfied (low figures include, for exampl%s only

818% of the womenein the social sciences, 33% of the males in .education,
33% of L males in business, 29% of the women in natural sciences, and
\,32% of the men in fine and performing arts). To a considerable extent
these data confirm the reasons for selecting WPC college -- programs Vs
low tuition and -neamess, to home. The incoming proclivity of students to-
be dissatisfled with college 1s a major problem for any lnstltutlon. At
WPC 1t can be dealt with 1imaginatively for educational purposes. Creating
a di\}ergity of options for cholce of curriculum and pedagogy 1s one way.
For example, estimations by students of the likelihood of cha;iges in major
and changes in career appear in line wlth natlonal averages, though con-

siderable variation occurs by expected major. Almost a quarter of the

expect tdwghange majors. Many other students will want to change but will
ey
have diffif &ty dealing with the decision., The C age can do much toward

smoothing lﬁése transitions so as to ease the psychologleal burden on
students.

Some self-appralsed personal qualities of entering students may be
off interest to faculty who wish to ‘make approprilate changes in their
styles of teéchinéi Freshmen about io enter WPC say they are cheerful
(65%), not defensive (30%), original (43%), not sensitive to criticism '
(2%), not stubborn (%), and understanding of others (72%). Thesa are

Vfairiy well in line with national averages.

Finally, patterns of planned gupport for college educatlion lndleated

by entering WpeC it,udé;xt;; wive some Indication of ortentations and tlme

=

. ) 3
use whlch may be useful 1!-) developing appropriate educatlonal environments,
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WPC students appear to be less dependent on loans and grants to pay
for thelr first year's educatlon than do their national counterparts.
For 313%5?3‘ only 3i§% of WPC students will have support from federally
guaranteed student loan programs vs 8.4% for students at comparable
institutions. While supp@rfyfrﬁm private grants appears at about the
national average, this 1s dﬁe largely to the fact that nearly 16% of the
nursing students and 11% of the education majors expect anclal aid in
this manner. Fully a third of the entering student body expects to
recelve no support from parents or family (42% of the mursing majors and
24% of education majorgy). Somewhere between a quarter and a~4fird of
freshmen\Eill use personal savings of from $1-$999 to support themselves
in the first year of school, Support from full-time work will be avail-
able té 8% of the students, while a little more than half'(Ej%) will earn
funds through part-time employment (national normi L9%) . Unfortunately,
gﬁ\it i1s difficult from these figures to determine the potential impact of
adequate or lnadequate financing on WPC college students. Because most
students 1live at home, there may be relatively little cause for financial
distress. Yet the EFT questlonnalre seems to indicate a concern over

part-time jobs. We can not tell from the CIRP questlonnalre whether part-

time jobs are conslidered essentlal or whether they are intended to provide

the kind of financial flexdibility which makes college life a bit more

pleasant (clothing, automobile, vacation trips, etc.).

K

It i=s d;;§{Fult to summidrlze these findings, and it may not be

. = 5 \“‘s - R H
functional to do so. Different potentlal users on campus may interpret
aspects of the profile differently. The data themselves are, of courue,

neutral. They do not point to uny one approach to the education of
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Aruitoxt provided by Eic:

William Paterson Coilege s+tudents witnout a guldling educatienal philosophny.

BUOf ety meer tngs sometimes reveal a

3]

For example, the minutes »f the
latent hostilify among scme faculty “oward students who are confused by

ulty students ought to

Dl

their first encounters with zollews. For &here fa
be more in control of thelr wmc’l ns and more ir command o% thelr academic
lives, Pedagogic lozic would ::-ta‘eVtor <these pr-fessors a sorncertdd
effort to constraln studen<s ps qulckly as pos=ible to make decisi@nsg§§
abhout thelr immedlate involvemen*s in course material and abéut otner
aspects of theilr livés, An al*ernate appr ach. of course. under a differ-
ent gulding philosophy (s .szested 1ﬁdi}ect1y by other EFT faggitj) is the
generation of a rather lenathy Susté%éad period ot "safe" confusion and
ambigulty. Under these conditlons, students would be encouraged to
flounder, to express d¢. .5, to seek advice and assistance, to admit
anxiety, Indeed, they would be challenged to question their own belief

systems and repertories of behavior which have served them so well through

ess to say, such threat and anxiety must be

]

=

their teen-age yesars. Need

]
ot

engendered in a comfortable harbor of structured resources -- easlly per-

celved psychological moorings staffed

Lo

o]

y competent faculty and counselin

LMy

information abou! freshmen at William Paterson College, as well as about
faculty educational philosophles, expectations of students and faculty
attitudes ;0wazﬂ ¢lasses, themuselveas nd 11 e in weneral. For the most
part, their impressions of thelr :;Lur\l\;;n!,:; cont'lrm the inferences which can

be drawn from the data collected via the CIRP form. They flnd stadenty

enveloped In patterns of thownt cod bebowvlor whilen derive rom Amerioon
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Aruitoxt provided by Eic:

values, youth culture, parental constraints, high school hablis of
) 1 z

instructlion and student passivisy, 1dealis-ic gfpectatiaﬁs of college

unwilling and unable to deal with freedom of choice in class, curriculum

, . , - \ )
and ncn-academic areas. Weanlnes them iway from home, home values,

orthodoxy, game playing, nowness, and from sentlernt <o conceptual and

]
[

nars. The

iy

th

]

symbollic thinkidg constituted trhe apparent task o sern
faculty addressed these problems in a variety of fascinating ways, and

their frgstratlgps with this most demanding educatlional problenm reveal

-

much about the complicated dynamics of instructor-student irteraction,
Issues are ralsed as to appropriate "mix” of students both in the
la

ize,

Ll

5

[yl
[#¥]

entering cohort as az whole and in each class. Questions of
media, structure and format are intertwined in the discussions of how
best to manage the educatlonal evolutlon of WPC students to more

sophisticated states of belng ard doing.

i
. K

The profile -- or perhaps more correctly -- the data presentaﬂfabgva

should offer some suszgested modes of addressing the problem of deve

a philosophy of education for a state college. As I have indicated —‘)
throughout the description ¢f the Jaty, what 1s needed 15 pnore L"um}»lo_}l;glf
Information and more precise Lmdersta‘n(ii;xgs of what the data mear, In

the next secticn, T outlineta model tor a student diato midtwement 1o Yor-

mation system wnlah should answer some of Yhese concerms,

¥
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Aruitoxt provided by Eic:

dents must be based o0 fhe Jdnswers to Severd. juestions:

—

., What kinds of {nformation are needed v whom, when
and in what f.orm!

= . How capable are
teoutilize the

aceded and posgs

3. Is the datd mandagement and retrieval svatem suffi
clent to avoommodale new Jdatad”?  Are personnel avall-
abie and trained {n management intuormatisn svateo

il

data manipulaticn and report formatting?

4. What problems will be encounteéred in collecting the

data from entering studenes?

5, How will the entering student data be integrated with

Jata te he collected at later times!
The traditional approach to rinding the answers to these questions, partic-
ularly the first, is to pertorm what has . .me to be calded a4 "needs assesu-
Questronnalres are sent out and/~r interviews conducted with kev
o i > ‘S
personnel to Jetermine trom them what kinds ot data they would find must
ugeful In thefr jobs,  In consalration with a management {nformation system
congultant | oo data dvstem (s then desipned so that each user recelves the
needed {nformation when proplefous and fo the form most appropriate.  Such
an approeach was net posatble o this case. While the notion that student
data can be ased tor educatfonal and management purposes (s not new —-

- 1. 0 oy i
taculty and ;ldmilkl'u’f\,;('{Iu Bave Yeen making ase ot taclt kniow ledge ot
students galoed thromeh toreal and Intormal contacrta - - such ue Maas not
heen systemat i, Tepbeally, taenlty o adminlsrrators” "mad A le thioneh"

several aborf fve v et iment o L nn s i aaind prendagoey a4 L:;}- Mol
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apprapriet‘fit" is found to meet particular student body needs. We test
the limits, in other words, af scudentsl cognitive abilities and psychplgg—

ical dispositions and then pi h-guf educational message:ta reach the most
students to maximum advantage. !

?haﬁ this description of typical praa:iﬂe is valid comes out af a
reasanably exhaustive search of the literature on tpe subject and an assid-
uous effort to uncover more sophisticated approaches around the country.

I contacted éany E@lléagueg invélved'in-the testing ?rafessiap, WT@EE!EQ

agencies which publish teszsafp: college students, talked with persons at
national assaciations*wha might be in ;ouch with new developments in the’
field, and; finally, conducted a small survey of the big teﬁ schools, the
I;y league schools, and several other selected colleges and universities.
None of these efforts proved fruitful, though beginning efforts in these

directions were discovered (see APPEﬁdix A).

There are several reasons why t he state of the aft is so undeveloped.
The clearest is that most faculty and‘gdministrato:s have no formal back-
ground in the area of student data usai\ Nor, indeed, are they familiar
with the now voluminous literature on c&llege students -- on the feseaigh
fevealingitheir gémmon problems, orientagipgs, objectives, needs, diqusi—
‘EiQﬁE, behaviors, leatning styles. This ié\natgta deny thatgfagulty and
%dministrators kngwsg great d=2al about thei£ students, It is just, as
abave,iégat they haﬁé a different kind ef kﬁawledge which they put to use

=]

in different ways. - \
) .0

The problem 1s compoﬁndéd when one considers the variety of objectives

of uﬁdérgraduaté education that are held by the staff 'in a college. Some
adhere to age-honored tenets of liberal edugation,\sgme to.vocational rel-

evance; some to a philosophy which makes cognitiﬁé éangerns predominant,
\ .

o

<



"

othera to one which says that pe£scnal g;owth is all impertant; some to a

conception of teaching and curriculum which makes 'coverage” of the basics

a primary concern, others to & notion that a few things known well will lead

gltiﬁatel§ to breadth at a later time. The kinds of student data felt to be
‘e ' needed by each of these different kinds of faculty and administrators are

themselves quite different._ What is crucial Ea;cne‘pétsan may be totally

irrelevant to another. Perhaps more 1mp§rtanti however, is the fact that

e

few fa;ulty and administrators have brought to the level of consciounsness

the connections between their privately cherished educational objectives,
most commonly held in sémewhat ineffable form, and the kinds of information
which might be useful to them in their efforts to acﬁieve those objectives.
For example, it %3 rare to find an instructor in a socilology class with |
strong affective objectives. for his‘ar her students who would know what to

do with information about the affective condition of entering students.

When Dr. Adelman and I asked for some discussion of these matters at a

meeting of the EFT instructors in May of this year, we faund faculty rela-

éively unprépared to deal with the issues, With some exceptions, they could

‘ ‘ ,

not imagine what kinds of data migﬁFAbe helpful to thep in the conduct of

their classes. It should, of ccurgé, be noted that they had 'little time

to think about the problem and that many creative answers might be forth- -

coming after some deliberation. In talkiﬁgiwiéh other nanéacadEmic staff,
isl found a smiliar lack of knowledge (and iﬁ some cases, interest).

A "needs assessment" th:éugh questionnaires to potential users, there-
fore, was viewed as probably not a ﬁﬁrkablé method for déterminiﬁg what the
data needs were at various points in the College. It became nece%sary,
consequently, to make some judgments independently about the kinds of data

which might be most useful to both faculty and administrators who might

g
-




have a variety. of possible educational philosophies and objectives.. I made
the assumption, furthermore, that it would be better to design a comprehen-

give, sophisticated system now, with the hapé that through a number of

faculty and staff development efforts, thE system could be made eventually

“ to serve éfﬁieiently and affectively While on the one hsnd 1 was con-
cerned in the develapment of the syszem for mstching pfecise position needs
with proper data, I also was aware of the dangers of teductinniﬁm. The

ik
"whale student,"”" to borrow the cliche, must be known, and that wholeness

TR

may not ngE?e evident simply through the sum af the discrete parts. Hence,
I héve included in the recommended data collection design a number of meas-
ures which have no immediate apparent utility, The measures may yield
general characterizations of "typical" studeﬂfs or very specialized data
which may be relevant in some as yet‘undeterﬁined way. It 1s likely that

creative faculty and administrators will extract from these more broad data

bases portraits of their students which can be used imaginatively ‘in curric-

Four categories of potential users of student data =t—WPC were envi-
*sioned:
leaching faculty

Academic administrators (chairpersons, deans, academic. vice~
president) *

Non=academic middle management (registrar, admissions director,

financial aid officer, insgitutio al research officer, developﬁ
ment/public relations director, student personnel staff, others)

Top management (president, staff) ’

For each of these positions, a gross task or role analysis was performed

so that the major dimensions of the activities of the incumbents could be

Q 7 <.




comprehended.  For example, an analysis of the teaching reple resulted in

gome gix major variables which are availablé to the faculty ieyberlas he/

she makes decisions about teaching. These are described more fully below,
but for purposes ﬁf:illustratian, these are gl) content, (2) classroom
format/structure, (5)'naniinstfucﬁofﬁcentETEd'uuteoficlass activities and
structure (hamework,‘otth assignments, fieldwork), (4) instructor-centered
out-of-class ﬁea&hing-;ﬁlated activities and structure, (5)*Evaluaéipﬁ modes,

and (6) personal style: classroom cliﬁate! For each of these variables,

a number of different kinds of information about entering students are

1]

relevant in the degree to which they béar on cognitive and affective growth,
The next step in the procedure was to identify kinds of potentially rele-

"student data. Finally, a search was made of nationally published or

va
widely used data collection instruments, and these were examined for suit-

ability in measuring the varlables. One or several were selected if appro-

priate; if not, a recommendation was made that a locally designed instru- .

A ]

ment be developed. A similar analysis was performed for each of the other ,

three categories of users. In the next several sections, each user category

is discussed.
USES OF STUDENT DATA BY TEACHING BY TEACHING FACULTY

As noﬁad above, there are silx closely réléted aspects of the learning
environment wﬁigh the instructor can manipulate to fit the learning styles
and needs of students. Falling 1ntazcw; general but connectéd categories —-
content-structural and instructor-interaction, Egese are: .

Content-5Structural

1. Content =- the subject matter, sequence, and pace of the
l material offered

L




2. Classroom Format/Structure —- the mix among alternative
teaching styles, including lecturing, discussion
sessiona, computer=-assisted instruction, gudiG;
visual presentations, self-paced learning

3. Non-Instructor-Centered Out=-of-Clasa Activities and
Structure == homework assigned, fieldwork, out=-
of-claas peer meetings related to course

insttuctgt—StudenE Interaégian .

/ 4. Instructor-Centered Out-of-Class Activities and Structure
-- meetings with individual students and groups of
studenta rzlated bath to course work and non-

-

kinds of formative and sumuytive

5, Evaluation Modes

evaluation

" 6. Personal Style: Classroom Climate —=- the style of
interaction between instructor and students and
among students, including didactic vs. evocative
modes, warmth and concern va, coolness and dia-
tance, and personal visibility/role madeling vs.
low=key profile stance :

Curricular Constraints

Choices of specifics within each of these aspects must, of course, be
governed not only by the characteristics ofathE'studenEs in the particular
" course, but by tfie 1ikely patterns of course-taking before and after. It
would not be appropriate, for example, for the instructor in the entry

" level physics course to assume a completely open currieulum (i.e., without

L+

a “necessaﬁy‘ content ;averag?) if the instructor in the course fcllowing
‘expected a certain level of comprehension, competence and readiness for
students entering the more advanced course. Nor, conversely, does it make
sense to have a highly structured syllabus for the first course, if objec-~
tives for subsequent éaursésiate not linked to it, or indeed, 1f curricular

objectives for the undergraduate student thrcughgut the four years do no

r

require it.
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Learning Theory and Educational Goals

The criteria for choice of data which may be relevant to these'inatfuﬁi
tor controlable aspects of the learning environment are also determined by
rather complex and as yet campetiﬂé theories of student learning. For
example, if the instructor believes in "behavior modification," he/she
will require different kinds of data from that needed by a cognitive theorist
following a "mapping" model, and from yet another instructor assuming more
connections betwéen cognitive learning styles and emotional and affective
g;avth through various stages and canSEquenéés. The choice of data thought
to be pertinent to an individual instructor is aléa deterﬁinéd by the
instructor's educational ideology or objectives/goals vis-a%vis students.
Those believing, for example, that college education is for students who
can achieve at least at minimum standards differ from those who believe Ehaé
students who have been disadvantaged émaéiOﬂally and intellectually by the
culture, familﬁﬁ or other circumstances require special treatment.

It is not the intention of this report to sort out for the instructor
which particular learning theory or/and set of objectives are appropriate

to him or her, nor to identify what kinds of data are to be used, given a

should be oriented in this direction -- see Recommendations section below).
Rather, the report suggests kinds of data which in general may be relevant

to a variety of theories and objectives. Presented below, therefore, are

the six learning aspects again and the kinds of data which might be rele- )
2 ) 1

vant, as well as specific instruments which can be used to collect the data,
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EXHIBIT I
Studant Data Ralsvant to Six Aspects of the Faculty/Student Learning
Environment and Names of Instruments Which
o _May Be Used to Collect Needed Data =
In;zragln;i ’
i
Subject matter _ Cognifive laarning styla P1, C1, C5, 011, @13 019, 020
Intellectusl dispositions P1, P53, C10 :
Pracctical/cheorsatical orisncations P1, D&
+  Thinking/reasoning capacity’ F2, i
Valus orientations P3, Pll cé, c7,; 05, 06, 07, 08, 011, 016
Extracurricular interests 031, o6, 07, 08, 016, 020
Vocational aims cle, Cll 0z, 09, 011, 016, 020
Expectad major 03, 016 .
Tolerance for complexity/ambiguity Bl, P7, C& P
Knowledge of material on entrance 019, G2, G7, GB, Gl1
Intarest in material C3, C4, 016
Classroom format. Preferred inatructional atyles P2, C1, C3, C4, CB, 03, 0164y 020
Pravious format experience 05, 016 :
s Achievement drive B2, P5, C1, 09, 016
Group/interpersonal akills/needs B2, B3, P4, P10, 016
Introversion/extroversion dispnsiéi@n Pl, P11, 09, 011
Autonomy needs/atrengch 06, 09
= *Reasons for attending college 06, 010, 013, 016, 021
Expectations 01, 04, 05, 012, 014
Du;;afégiass Past homework load toleranca
(non=instr.)} Study habit pactterns 016, S1-4
Family support/home environmants 016
Other time commitments 016
Proximity to peers 01, 014, 015, 018, 020
Campus environment -
" Peer interaction patterns }
Expectations 04, 05, 014
Inatructor-5tudent L
Interaction §7
Qut=-of-Class Orientation to authoricy Pl, C8, 09 :
(inaer.) Need for academic counseling 03, G3=13, D1, Sl1=4
Need for peraonal coungeling P2, P6, P9, 09, 011, 012, 016, Gl, D1, D2
Need for vocational counseling 01s, 019, G1
Scage of developmental growth 012
Expectations 014 <
Evaluatipn Modes Test-taking anxiety c9
. : WUriting skills 63, G5, Gs, G7, GB, G9, Gl0, G12
; Oral skills
Evaluation preferences Cl, 016
s Anxiety about competence P9, 09
Cognitive feedback needs P8
i Affective feedback needs P8, P11 &
Personal Seyle Need for models
: Need for authority Fl, P, 011
General anxisty level P1, P9, C9
. .
4 N
. !
i \
I§ ;‘*
. L ,
\)‘ a'rw . 1; .

ERIC e .

Aruitoxt provided by Eic:
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’It :bﬂuléhha elinr ffam}ﬁhe gxhibizychat a number of instruments gxin

for :%%}icﬁiﬂg gamg af the desited]ﬁata, while nane exis{! fnskf few. . In

s, : &
particular instruments where there are several is given in the Recommenda-
. 3 ’ . ¥
tisus section below. * .. B : , Ce .
. : e ' T S

' USES OF STUDENI DATA BY CHAIRPERSONS, DEANSAAXD ACADEMIC VICE-PRESIDENT

If Ehe mapping of the domains of eollege inatrug;ian is still in a
relatively undeveloped state, the ordered inveatigation of the roles and
respensibilities of academic officers on college "and university csmpusas

remains even less adequately charted. The literature does seem to support

t

P

Ny

g

the notion at the fullawing acEiVitiES occupy most of the time of the
-

three kinds of officers, though there is variation among them: x
. ‘ T

Developing Institutional Philosophies, Goals, Priorities L
Planning New Curricular Offerings d
Planning Future Staffing Patterns :

e H

Evaluating Existing Programs

Recruiting Faculty

Evaluating Faculty for Promotion and Tenure

Budgeting, Dispensing Funds, Accounting for Funds

Maintaining Faculty Relations and Morale- _ .

Attending to Inter-Unit Relations (below, same level and above) .

Regearch Grant Administration .

Non-Academic, Extra-currictilar Program Integ:atién

Reporting to Superiors

Conducting Public Relations, General Fund Raising, €eremonial
Functions

Formulating Administrative Policy

Faculty Development (progams and counseling) 7~

L
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Clearly, student data are not relevant to all of the above functioms.

e

Many of the data relevant to academic decision-making by deans, depart-
ment chairmen and the academic vice-president are similar to those required
‘by faculty in the clﬂssfaam.\nce, in most cases the same inatruments
can be used to collect the data. Accessing the computer student data

file will require the writing of several programs so that the data can

be made available in the aggregate forms most useful to the decision-—
maker, For example, the chairman of the department of sociology will
periodically require a variety of data both about majors in his department

- a8 well as about students.

It should be clear that when decisions are made by academic staff
‘about programs and other curricular matters, it is necessary to abstract

from the specific’ measures or data to form judgments about groups of stu-

:What I mean here is that just as the iﬁé;vidual faculty member can iden-
;iff sub-groups within a particular class which require differential
‘Eréazmén;, $0 also a department chairman or dean will want to discriminate
gubsgfoups among the undergraduate population és a fh@lé. In that way,,
hé can better address the needs of those groups. The composition of-ghe
groups can be determined through ecﬁputeréassisted analysis of multi-

variate data. Many different variables obtained from entering students

can be analyzed simultaneocusly and groups of students with similar profiles

-
o

v

.
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Exhibic II
Student Data Relavant to the Learning Environment Aa It Affecta and
R Is Affactsd by Academic Administrators R :
Academic .
Adpinistrator Role Variablas Iafluancing Administratot Action Relevant Entering Freshmen Daca Instruments
Planning Mew Curri- Integracion of courses, old and new Frobable Freshmen achisvamants G7, Gl4
cular Offaringa ' Probable majors Wl, W2
Exparimental coursas =- numbar and varisty Tolerance for complaxity/ambiguity Fl, P7, Cé
- : Tntareat in material €1, CA, 016 o
Ramadial courses -- numbar and vartaty Knowladge of material on antrance G1=11, D1, Sl-4
Planning sections of largar courses Sub-cultural br-nkdavn of atudent --
body
Daveloping Insci- Distribution requirementsa Breadth of knowledge/skills 018, 019

tutional Philos-

ophies Ssquencing of courses, programs

Class size

Class mix == majore/non-majors; under-
class/upperc lass

Objectives of sach coursa (lostructor

and college)

Oblectives of majar (lﬂstfuﬁtﬂf{.
department, collage)

o

ceivas of undefg:idauté education

Obje
(collage)

[ 3
Q

Drop=out and transfer fates(

Evaluating Faculty Student evaluations of faculey

Student evaluations of

¥
Student self-evaluations -- cognitiva/
affective
Student achlevement == cognitive
“ Student achleveméﬁc =- affective
Recruiting Faculey  Faculty "mix” to fit student "mix"
Student/parent demands fgomempecial
curriculum
Faculty Development Student expectations of uctor

Conducting Public 13ee under iastituctional funciions.!

Helations
Non-Academic, Extra= (See under institutional functlons.)
curricular Program=
ing

encing acadenmic
2 chdnges in mator,

the variables {nflue
such az scatistics

NOTE: Host of

ERIC :

Aruitoxt provided by Eic:

Cognitive learning atylse
See Exhibict 1 — classroom format

Introversion/extroversion dis-
position

Reasons for attendilng college
Raasons for attending collegs
Vocational aims

Reasons for attendlng college
Vocational aims -

Plarfia and plan certainty
Readiness/capacity to take B
advantage of college .

Expectations of college, class=
room
Preferred 1ﬂltructianll atyle

Expectations of collage, class=

room
Preferred inatructional style

Reasons for attending college

Knowledge of materilal on entrace

i

Affective states on entrance

* Sub-cultural breakdown of

student body

Familv backgrounds, educatien,

expectations
Preferred Iinstructional stvles

,,,,, breakdown of
atudent bodv B

P1, €1, C5, 011, 018

Q%B. 020

F1, P11, 09, 011

06, 019, 013, Ols, 021
06, 010, 013, 016, 021
0l6, 019, Gl

06, 010, 013 016, DEL
Dlﬁ Dl?. Gl

06

06 : %

01

P2, Cl1, C3, C4, CB,
03, 016, 020

Sae Note Appendix A,
Index.
See above. -

06, 08, 016

Sme above.

data from other



can b; identified. Their needs can then be selectively addressed. Note
that it is not necessary that the students themselves meet formally or
evean be identified individually (ﬁﬁa;éh in some cases, this might be
helpful). It is imﬁartgnt only to Arrange programs such that their needs
éallgativcly can bs more selectively met. In still aéhgf words, using
student d;t; to create identifiable sub-cultures removes the danger of
treating the entering freshman class as a monolith. The process of locat-
ing sub-cultures through use of a computer requires some programmfng skill
and takes time. Initially, academic administrators can use ghgﬁﬂgw data
and create the sub-cultures inéuicively_ When the sub-culture computer
program hag>b32ﬂ written and tested, it can then be applied to the data
for each entering freshman class.

~ :
STUDENT DATA FOR INSTITUTIONAL FUNCTIONS

USES OF

Student data are presently used by a number of non-academic adminia-
trative officers. The following are among them:
Registrar

Admissions Director.
Financial Aid Officer

-~ Institutional Research Officer
/ﬁ Development/Public Relations Director
fé Vice-President or Dean of Student Services

Learning Resources Head (Librarian, A/V Head, etc.)

The data are gathered in large part through separate efforts, and deci-
sions are commonly made on the basié of the data collected by each office.
While I bavg not dLSQuSSEdiSEQdEHE data needs with each of these officers,
I have in Exhibit II1 suggested a number of vafiéblés with which such
officers are typically concerned and have indicated poth student data
relevant to their concerns and the instruments needed to collect them fi*

A
In most cases, these data would regularly be collected for use By ather L?-E:!

sj T -
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tampus but would'be formatted differently in the fépﬂ;i? made

“T——Dersohs on’'

to these persons.

Insert Exhibit II1 about here

USES OF STUDENT DATA BY TOP MANAGEMENT

The president and his staff are likely to nei%\ntudenc data fa* the

hY

L

=

following general purposes:
Interinstitutional relations/consortia
Town-gown relations
Institutional growth and development

In general, the president will be concerned with the davelopment of a dis-

N ,

: 4
'!! “tinctive institution whose values are widely and strongly held by members

of the institutional cgmmuniéyg The esgéélishment gf such institutional
di;tig:tivepess permits a consensus on eéucatigna; philosophy, institutional
goals and policies and practices. Much the same as a person who has a

clear sense of his own identity can de%elép€5§rong\ workable relationships

yith others, so also institutions must determine what they are and can and

want to be. Student data relevant to these concerns and to the purposes

, ; i ST , N
noted above have to do with the differentiation of functions of &olleges'

in a patficular region and the necessity to provide opportunities for any
would-be college student to find a campus which is most suitable to his
or her dispositions, academic and vocational interests. Through coopera-
tive arrangements institutions which have carved out particular realms of
_expertise can exchange students iiggfézulzy to provide complementary

dcademic services. =




Mmigeiona Director
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Financial Aid
Officar

Inscitutional
Ressarch Officer

Davelopmant /Public
Relations Officer

Student Sarvi.es
Staff

ERIC

Aruitoxt provided by Eic:
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Ixhihit III
Studant Dats Ralsvant to the Jobs of Varloua

Hon-Academic Adminimtrators

Variableg Influencing Adminietrator Action
Class tims scheduling
Room assigremancs

Advisor assigmants

Academic qualifications
Cultural mix; soclio-economic wmix
Gaographic mix -

Imsgs of collage == attraceions,

detractions

Yiald rats

Needs for financlal assistance

Conta/SCH by major, school, tallege,
level, etc.

Claas sizs sxposurs for freshmen
b4

x
.
L=
-
Ty
o
-
el
=
—
-y
-~
-]
[
=]
s
-

Individual students wich special maerict,
achiavemants, talants

Class composf{tion 'mix
Parents of Jdiscinstion wealth looal pover
Image of coajlege

-

Extra-curti-ular programeing

Fersonal counseling

Book and perlvdical use

Reference and sealisg r-om e

Relavant Entering Freshmen Data
Flace of rasidence; commuting tims
Fapscted major; coufes plans
Ixpactad major: intsrssts

r

Pradictors of collega succeas

Family backgrounds; athnic balancs
Place of residence; family residencs

Expactations

Othar collages consldargd, applied
to, Accepted at

Non-collage optiona

Pamily and parsofial tesourcas
Veteran status; minority (stegory

Expacted malor; courss plans

Expécted major: coures plans

Enrollments, othnic dats

Enrollmente, ®thnic data

school honore, Achisve-
l

Composite profils

Fam{lv background

Expsciations w

s ial

and phvaical activities
Fersonality dimorder proclivitisx

Faersonality change/growth transiticna
atag® evidence
Medis habits

Study hablca ~

Learming sivle

Inptrumenty

Wi
w1, 08

“n ﬁn cjn @n
o018, G1, ¢’

G1=G14, 019, we
06, 0l
w1

06, 014, 013, 017,
018, 011

06

0ls, 01%, 017,
018, 021

0I, 33, D4, 018,




The clear identification of the character of the applicant pool to
William Paterson College will help eatablish the domains of institutional
distinctivensss which it needs and toward which it should aim, As noted

earlier, the young persons who apply to state colleges are regionally

ties. if, thereafore, there are special qualities of the studeant body and
the campus which can be determined through the collection of student data,
& somevhat greater number of discrete choices will be made possible. =

}
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Part IIT - Summary and Recommendation \\

Any system for anticipating the needs of éntering'students d for
mgnito%ing their progress 1ln these days of limited funds and of demands

for accountability must be efficient. With unlimited time and funds

)

trainedrcargs of skillful interviewers and test developer/administrat %
eaul&lbe ﬁired. A profile could then be drawn which was deep, sensiti;
and haPefuily insightful. But funds are limited, faculty time is scarce\g
and faeu;ty and student interests in expending huge amounts of energy in
;his kind of eichaﬁge are sbsent. What must be substituted instead is a
careful sampling of the kinds of information of potential interest and an
equally selective sampling of the students (lest they be so burdened with
- questionnaires that the data produced are biased and suspect).

When the present modes of collecting data from students at William

Paterson College are evaluated as a whole, it would seem both that more
and better data could be obtained with somewhat less personal energy
opportunity for the College to discover something about its students and
about the capacity of the faculty to collect inf@%matian about the student
'bcdy. My own Judgment is that while the meetings of the EFT faeuity were
extremely provocative and useful, the diacusasions Eé%véd primarily as a
conasciousness-ralsing exercise for the faculty participants and as a quite
valuable cross—-disciplinary communicatic . mechanism. Without éuesti@n
the faculty willl be much better teagﬁérsi and doubtless more ccmplete

persons in their own terms, as a result of their experience. The college



-2
will also benefit from the establishment of a moré closely integrated
hﬁmgn community. I can not, of course, comment on the éffeetivenéss
-of the EFT program for the freshmen, but I look forward with some excite-
ment to the e;aluati@ﬁs of the new FIPSE-funded enterprise beginning this
Fall.

My sende is that the faculty at William Paterson College, as at most
colleges, are not sufficiently knowledgeable aﬁaut undergraduate studenﬁs
aniggbaut learning théory to“be able efficiently to exﬁr&ct useful infor=
mation about them in the process indesigning and teaching an experimental
course. They are subjJect matter specialists with obvious concern for
students and with great empafhyg:fihey do learn about their gtudents,
needless to say, and will use their learning in future course and pedago-
gicfl pﬁanning. But as a resource for gathering iﬁfsrm%tion system;tically;
the exploration of ideas and the exchange of iﬁformation at the meetingsz
is scmevhat less than it might be. This is not tg?say that faculty should
not be used as sources of information about stuﬂenté. Rather, it is to

loock for and vwhat kinds of things to report. ? will have more to say on
this subject below. Y

As to the other data sources, I find tﬁem also useful, but lacking
in a number of ways. In Part I of this report, I noted several deficiencies,

criticized in the literature*. 1In addition, comparative data from institu-

tions similar to WPC would be much bétter than the national norms on the

* See, for example, Jonathan R. Warren, "Who Wants to Leafn WhHat? Evaluation
With a Changing Clientele" in C. Robert Pace (ed.), "Evaluating Learning
and Teaching", New Directions for Higher Fducation, Winter, 1973. No. k4.

!

‘ _, N9
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printout. Fairleigh Dickinson, Monteclair State and Ramapo, among others

in New Jersey, have participated in the CIRP program, and a cooperative

sharing enterprisé with them would prove mutually beneficial. (For other
participants, see Appendix C.) It may be helpful in the méantime to use
the published norms in the annual publication of the American Council on |,

Education (The American Freshman) which gives data for different kinds

of institutions: public four-year colleges, Catholic %@ur-year colleges,
co-educational four-year colleges (omitting single sex colleges). Academic
reputation, for example, is a '"very important" reason for éelectian of
college for a higher percentage of students in Catholice, co=-educational
four year colleges than at four year colleges in general (difference of
ebout 6%). With this information, the finding in Part I, that scademic
reputation as a reason for students applying to WPC was go much lower
than national norms becomes even more striking.
The CIRP program is, of course, convenient if moderately expensive-
(at $150 plus $.50 per student plus mailing costs), in that the forms are
jif a decision to continue to use the CIRP is maié, a tape of the data
should be purchased annually so that the available information can be
extracted in more meaningful forms a:d formatted for m@ré efficient use
by different campus officers. The tape costs $35 pius $.03 per student.
Sent with the tape is full iécumentatian and an SPSS computer program deck
of variable and value label cards. Student social security numbers are
included except where the student has f@%bidden»it by checking a box on
the CIRP form. While a quarter of the WPC freshmen declined to have their
social security numbers transmitted on the tape (slightly higher than the

national averages), I believe that this percentage can be reduced through
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praper urging before the admimistratlon of the questionnaire Having
the tape will permit sharing with other institutions. It will also allow

the data to be analyzed in ways which are difficult at present. Questions
which are related to one another are scattered thr@ugheut the questionna;re,
and it is a struggle to try to find the reiatlonsﬁ;ps among them (e.g., ques-
tion #29, political views; question #35, attitudes; question #2L, trait
self-ratings regarding political liberalism/conservatism). Finally, social
security identification numbers will also permit linking CIRP data with
‘other student data files.

Therg‘is some considerable support for-the argument that éil the re-

quired data need not be collected from admitted freshmen who plan to attend.

Certainly, the admisgians form itself can beyéxpanded slightly to permit ﬁ

the collec i,”- f data which could be used to understand the character
of those students who applied tg the College, and were not accepted or

were accepted but then décided not to enter. The ACT service offers scme
good advice on this count. Perhaps more important, much information about
the appropriateness of curriculum and pedagogy can be obtained from students
already on Qaggus -— particularly those kinds of information which are not

For example, there is no

special feasan why certain kinds of background information about the studentd
can not be obtained from upperclasSmen. For example, With}rEEPéEt to WEC's
overwhelmingly live-at-home student body,ﬂit would be useful to know the

. number of older and younger siblings, number of persons living in the home,
persons with major d%sabilities or handicaps in the home, number of boocks in
parents' library, number of magazine subscriptions, etc.*). Asking these

* Of course, it may be decided that the variables in this particular example are
important enough to gather frém each student. Other examples may be given,
however.
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kinds of data of upperclassmen will leave room on the entering student
questionnaire for questions which yleld Eéseline data against whi:ﬁ
comparisons can be made ;ith data collected later in the student's
college experieacei4 Upperclassmen can also respond to quesfioﬂs about
the campus environment with the data “.ocu .. comparison with freshmen
expectations and images. Exhibit IV which follows, describes a model
of 'a data collection system involving varicus constituencies in the pro-

gram. /

(Insert Exhibit IV about here)

The final decisions as to the nature of the student data file to
be established will depend as noted earlier, on the particular uses to

which the data are put. If, for example, each faculty member wishes to

have specific data about each student in his/ﬁer class, theg;ﬁi,
can be collected on entrance to the college and reproduced thrcﬁgzgéhe
computer by class each semester. Or, it may be that each facui%y member
will wént to colle%j the data from each class through questionnaires disa‘
tributed at the start of each semester. This, of course, burdens both
#ime and expense. Some of the programming costs are one-time costs, hows'
ever, and subsequent processing time will be minimal.

There are, in addition, certain kinds of data which are of potential

general use, but which may not be worth collecting from each student for
A

classroom use by each instructor. For example, 1t may not be of interest
to an instructor in chemistry to know the attitude of each student in
his/her class with regard to marijuana laws. The instructor may, on the

other hand, find it useful to know that for the College as n whole -- or (




Bihfbit IV

Model of Student Data Colleetion System

Bample Group Nimber in (};rgﬁp Date of Tnstrument Administration

1. Non-Admittees, Admittees Who Declined All Application Time
2. [Intering Freshmen + :
Whole Class ALl Application time, sumer
Sub-samples A7 Summer
'EL Sophomores, Juniors, Seniors
Whole Class All Fall
Sub-samples a75 Fall
b, Paculty Teaching Freshuen A1l Ma-Fall ﬁ
5. Stud%nt Personnel Staff A1l | Mid-Fall
6. Others (e.g., parents) Varied Periodically

Effectiveness Fvaluation Data¥

1 Rising Sophomores A Sumner between freshman and sophonore years
| .
2, Seniorg All Spring of senlor year : i

3. Alumni/me ,
Most recently graduated class 500 Late Fakl, Spring

" Graduted five years earlier 500 Spring
Graduated more than five years earlier Varied' Periodlc

¥ Note that this includes only one dimension of institutional effectiveness = student growth end development’

i | I
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perhaps for majors in his Department if the course is an upper level
cgurse - that\EBZ of the students believe that "marijuana should be
legalizegt"* Data of this nature can be obtained from relatively small
samples of the undergraduate or freshmen populati;n;r As few as 30 men

and jylﬁamen selected under controlled random procedures are an adequate
enough sample to provide extremely reliable data. In addition, then,

to a general guesfi@nnaire to be administered to all students, as many

as tventf small sub=samples in the freshman class can be asked to complete
short (}ess than fift§5ﬁ minute) surveys. As an example, the administra-

tion of a shart—sc&le\stcholagical inventory such as the Rotieranternali;

.External Locus of Control to a small sample might result in much valuable

data about the entire entering student body.

Survey research ¥§ only one way of obtaining information from a student
population, as the EFET project was designed to show. Interviews and
informal contacts with students permit more intensive, in depth discussions
ﬁhich_yield information about stuifnts which they may be feluctani t% reveal
in a questionnaire, or/and vﬁich the’ questionnaire preparers may nbt have
thought to ask. The problem is how to gather such information effic&ently
and how to make it available for general use. There are a number of ways
of doing this. .

First, a set of broad questions** of interest to decisioé=m&kérs on
campus :;n be drawn up and distributed to all persons who have contact
with students. It is especially important that the liat include college

counseling and advising staff and other student personnel staff. These

persons can be asked to complete the questionnaire at perlodic intervals

* Here agein, incidentally, the CIRP question is confusing -- does it ask
about smokling or possession of large amounts?
## About the entering freshman class
£

'1\
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during the year. Through a variation of a "Delphi" technique ( a method
of collecting and sharing information developed initially at the Rand

Institute), the data from the first round can be summarized and redistri-

buted to the criginal respondants. At that time, a reques€ is made for
respondents to embellish the data and/or to disagree with the generali-
- zations and to Justify the reasons for aﬂyvdefiatians from the consensus.

Modifications are then distributed once again until there .is general
ﬁ agreement on the perceived reality. The second set of questions can be
administered to the group vhilelthe first iz being érocegsea. Not only
‘ ‘is this a reasonable, way to :allézt infofmatia? about students éfficiéntly,
‘; ibut it gives participants a sense of contributing meaningfully to the
é ]

P gdata base on which important decisions are made. In some cases, 1t also

fi #
i

binvolvés otherwise uninterested»pérsoné in thinking about educational .fsa
issues. This is not to say that this impgrsonal form of distant commu§ié
cation should be substituted for EFTityﬁé faculty d%scussiOﬁsi It is

to argue for a more structured approach to gathering information from

" , thése persons most intimately\in contact with students.

An important variation on this approach 1is fo use the data from

B I R

questionnaires obtained directly from students not only for decision-making

e

"
g

: others can beneflt from discussionérabout goals and objJectives of under-
graduate education, about curriculum, pedagogy, and the nature of student
growth a@d development. If the focus of these dlscussions 13 the data
obtalned from students at WPC or about to enter 1t, the faculty will find
it more relevant to thelr current concerns. Instructional development

centers, or more broadly, faculty development programs, have been growing

o rapidly in the last several years, around the country egpecially with the

l-}:\ -
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increasing problems of steady-state staffing afflicting most institutions.

(I understand that there have been some shifts in enrollment patterns

at WPC which leave the Education faculty with a relatively high faculty/stu-
‘dent ratio, so I surmise that WPC has not been spared.) Such prdgrams make
use of recent literature in the area which might alert faculty to, changing

5 =L ) )

features of student bodies and to the dynamics of faculty-student exchénges

in today's colleges. I havaﬁligted in Appendix D a very short 1list of
o I

books which cover these Subjects,%ia%\
b

Faculty and staff training shoul%ﬁziso be organized on a systematic,
on=going basis. I was pleased to heaf ;EE% the College has organized a
task group to think about the development of a management inforﬁaﬁich éystem
using the student data base. I assume that the implementation of the system
will require the training of various cil,ei:isicf>n§1:ualsie_rs,i including faculty, in
the use of the system. It is conceivable that Teachers College formally, or
its faculty informally, could help plan and partially staff s faculty and
" ataff development program. It would alsc be beneficial for members of the
WPC administration and faculty to visit)other faculty development programs,
particularly those which are especlally concerned with relating s%udent data
to changes in curriculum and pedagogy. In Appendix B, I have listed a few
such enterprises in process around the country.

I turn now to the question of the setting up of ajdata collecgian and
mpnagement information system at WPC. Tt ié evident from the long lists

of possible measures of each of the critical variables for the administrators

[

and faculty listed In Fxhibits I, IT and III that the choice of which instru-
.
ment in particular will bhe difflcult. Indeed, it 13 my Judegment that in

many cagesa parta of {nstruments muast be extracted and integrated with others.

F
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The CIRP instrument and data processing probably should not be continued,
though I would like to seé retained s falrly large number of questions
* from the CIRP questionnaire. 1In part, this is because longitudinal data
should be available for comparison with data collected from early adminis-
trations of the CIRP instrument, and in part because a number of the quesa=
) tions are good ones. Furthermore, while regional consortia for data exchange
(or even statewide rlanning in this regard) would be better for data
comparlson purposes, such an possibility will not be realized untiiﬂsame time
in the future. In the interim, the ACE norms are useful, even in‘tﬁe
aggregate form they now take.
Because the decisions as to which instruments to use in the system
depend so much on the characterization of the tasks of each of the campus
decision makers and on judgments as to relevant student data, a final
statément as to which particular tests and instruments, or parts thereof,
ought to be used can not be made at this time. Prior to the final chaicm
it 1s necessary for varlous persons at the College to discuss this report H
and its recommendations. A small task group of potential ysers might be
assembled for this purpose. With the input and éppravalféiathese persons,
an assessment package can be devised, and a number of discrete questionnaire
% instruments drawn up. It will be helpful during this stage to involve both

test and measurement professionals and computer programming peraonnel so

o]

that the data collected are Eﬂth,ﬁﬂliﬁ and reliable and, equally important,
avallable when needed at minimum Aost. Tt is also important that a larger
group of potential users be asked to partlclipate In sume way in theue decisions

in order that Implementation of the aystem at a later date be made with least

resiatance, 1f not alacrity.
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Aruitoxt provided by Eic:

\tq identify alternative goals for
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I have refrained from giving attent;§§§§h this reﬁ@rt to the post=-
freshmgn testing phases of a 1@ﬁgititudizal testing prorram. Measuring
the impact of college as a whole and of parts of it on students is a compli-
cated process involving many variables and contingenciési‘ Inasmich as at

least part of the effort to deve
Y

P a profile of entering freshmen is intended
) ; )?t.}'}teges such as William Paterson
College, it would be premature to l;y.aﬁtﬁthe dimensions of a comprehensive
evaluation program. It is possible, of course, to measure changes in stu-
de;ts over time, but without goals which are determined in advance, only
post hoc validity can be attached to the connection between those changes
éﬁd planned educational goals. That is, the goals must be specified ahead
of time in order to test progress toward them in a scientific manner. Dis-
cussion of the freshman profile and of these recommendations will hopefully
contribute toward the definition of goals at William Paterson College.

To conclude this report, I should note that in the process of preparing
it I have had occasion to talk or be in written c@ﬁﬂunication with a fairly

large number of persons around the country who are among the most advanced

sment and evaluation. Virtually without excep-

(¥l

thinkers in the area of asse
tion, all indicated that the fleld is Iin a state of infancy. Efforts to
understand the connections between cognitive and affective learning in atu-
dents and between both and varlous aspects of a college environment have been
proceeding for many years. Debates about the goals of education have also
echoed through college corridors over the years. But to date there has been
relatively no \:fmvinf}lnfzf. research or practice which connects baseline data

about entering atulent:s to practical decisions in the elagssroom or in aendemie

management..  Willimm Datergon College g, thepefore, In the foretsont o fF
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Aruitoxt provided by Eic:

ploneering activity i{n this {zpirtant lomain of eduo

{8 1likely that with c~ntinued eff-rea, [+ will maze

which will be important not <ooins ownostuderns
and universities at large.
j
;
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Aruitoxt provided by Eic:

APPENDIX A .

Testing Instruments Avatllable

INDEX
A search of the literature and of tests {n use produced the instruments
moat relevant to the task at hand listed on the following pages. They
fall into seven classes. The letter in parenthesis is the key to refer-
ences earlier in this report.
Kind of Instrument Number Referenced

Personality and Attitudes Scales (P} 12

Curricular and Pedagogical Style
Preferences (C) 11

Omnibus Instruments Measuring A Large
Number of Variables (0) 21

Placement, Guidance and Counseling
Instruments or Testing Programs (G) 14

Diagnoatic Tests of Academic and

Peraonal Problems (D) 2
Study Hablt I[nventories (5) 5
WPC Instruments (W) 6

Total 71

Not included i{n this survey of {nstruments are the very numerous tests

of {nstructor effectiveness, toncluding, for example, the Purdue Cafeteria
system. Most of these {nstruments are rather {mprecisely connected to
{natructional {mprovement. | am continuing a4 search of the country for
more sophisticated student teedback devices which can be used by faculty,
and others fur a4 variety of purposes, The IDEA system of the Center for
Faculty Evaluation and Developument fu Kannas offers a beginning {n this
direction, but there are a number ot others which seem more promising.
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 PERSONALITY AND ATPITIDE SCALES

®)

'i; Omnibus Pergonality Inventory

1

Z.E Personal Orlentation Inﬁentary

LLST OF INSTRUMENTS

e

Institution Where Developed or Published

Paychological Corporation

Educational and Industrial Testing

Service

P‘!

Depcription

« Fourteen scales measuring
Thinking introversion
Theoretical orlentation
Estheticism !
Complexity
Autonomy |
Religious orientation
Social extroversion
Impulse expression
Personal integration
Anxiety level
Altruien
Practical outlook
Masculinity-fenininity
Response blas

One hundred fifty items ylelding
scorés on tvelve scales:
Present~Future
Self<Other
Self-actualization Drive
Situationality
Awareness of Feelings
Spontanelty
Self-Regard
Self-Acceptance (despite
veaknesses)
Nature of Man
Synergy
Acceptance of Aggression
Tendencies
Intimacy Capacity



:g i

i‘ﬁs;;,afﬁlnst;umenz or Batter
3. Radicglisn*Conservatism Test

o ofiatelor'§ Huffan)

b, Social Desirability Scale
(Crowne & Marlove)

5, DPersonal Value Scales (Scott)

Institution Where Developed or Published

\

 Description

* Pourteen, Likert-type items

- designed to measure radicalisn-

conservatien in econonic
opinion’

Thirty-theee items designed

to locate individuals vho
describe themselves in favorable,
goclally desirable terms in
order to achieve the approval

of others | |

Sixty=ltem questionnaire
neasuring college student
attitudes in the following
areas! ' |
Intellectualiom
Kindness . |
Soclal skills '
“loyalty -
Acadenic achievement
Fhysical development
Status (leadership)
Honesty
Religiousness L
Self=Control B
- Creativity *
Independence

Five=item test of individual’s
generalized, pervasive sense of
gocial malintegration

B

i



Inm&mﬁnmw
(Maresko et al.)

E’

8, Internal-External Locus of Control

9, TIPAT 8 Parallel Form Anxiety Battery

=Y

10, FIRO-B

11, Myers-Briggs Type Indlcator
o ;

#

12, Risk-Taking (Kogan & Wallach)
f"qreskn et al,)

Institution Where Developed ;;_?uhliihed

Institute for Personality and
Ability Testing

u
L

Consulting Paychologists Press, Inc.

| Yields Epur snbz X !ext;ra-‘{g

3\ sensatiaﬁ vaj intuition,! -

'+ +Description

Tests attitudes revealing

resistance to or lack of -
readiness to be influsnced
by motivationally relevant
situation

Tiiﬁty-ninﬁ question scale
neasuring degree to vhich
college studenta feel that
tevard for effort is outside
of himself and may occur in=
dependent of his own actions

Seven sub-tests analyze
gusceptibility to annoyance,
lack of confidence in untried
gkills, readiness to confess
to comon faults, anxiety=
tension symptoms

[ ]

A test of interparaanal ral:-
mMWMMWShmm
are produced: inelusiuﬂ, Een-
trol, affectian, (e ¢h 1n

terns of expfessed gnd wanted)

‘,,.
i j . o)

versida Ve, introversigs,’. = - ¥

thinking va. feeling, j“dS“

\ﬁinnb\?ﬂ.gpﬁrtsprij??,

velveiten Che
Di lema Qhasti; naffe

ﬁt f‘



g of Instrument or Battery

I, Student Orientations Survgy’

2, Plough-Dressel Academic Experience

Questionnaire

)

3. Orlentation Inventory ‘

b College Evaluation Questionnaire

©

Univeréity of Delaware

Michigan State/Rochester Institute
of Technology

Consulting Peychologists Press

National Opinion Research Corporation

Profile of student orlenta-
tions toward college re nature,

. purpose and process of college
sducation, §ix scales déal )
vith curricular-instructional

~ perceptions! |

™\ Achievenent (goal=orientat1

Agignment learning (node
* of inatr,)
Aesessment (mode of

evaluation)

Inquiry (style of interest
exploration)
Independent study
- Interaction (student-fac,
ghared planning)"

Sixty=two items, multiple

* geale questionnaire on student
satisfaction with pedagogy,
curriculum and instructor

Twenty=seven statements of
attitude or opinion“leading to
characterization of respondent
in terns of self-orientation,
{nteraction orientation or
tagk orfentation. Used in
acadenfe counseling

Questifpnaire dealing largely
vith curricular preferences and
“pedagoglcal atyle preferences ¢

!

i

A



Inst{tution Where Developed or Published

Description

5

LQ@MHMH&W Oakland Community College Press, Devaloped by Dr. Joseph Hill
SRR Oakland, Michigan and tested at a nusber of in-
o - \ stitutions under a FIPSE grant,
j I ) Questions test alternstive
IR | leatning atyles

- :

iixﬂ?’lltill Test (Rokeach) ' -- - Porty-item scale to measure in-
i ‘ ~ dividual differences in npannm

)

I

or closedness of belief systems

1, Status Concern Scale (Kaufwan) - Measures attitudes toward status
L P and mobility==i.e., the values
L | ’ placed on symbols of status and
A ' g;ie attainment of higher status

8. Caldfornia F Scale (Adorno) - ~ Thirey-item scale measuring
L characteristics of an authori=
g ' tarien or anti-democratic
4 personality; also latent pre-
judieial attitudes toward
ninorities

%, Intolerance of Ambiguity Test == : Thirty=three item test measuring
(Budner) , ‘ the degree to which a person
’ \ ” tends to perceive ambiguous
situations as sources of threat

10, Study of Values (AVL) == Assesses the relative importance
! of six basic interests of per-
sonality motives (45 items)
Theoretical
r 33;_ - Economic
7 L - | Aesthetic
' “ Social

Political :
Religlous

r



11, Meld Indspendence/Dependence

© (Witkin)

2

Inatitution Where Developed or Published

5
)

Dagctiption

Vo hundred iten queationnaire
deternining student preferences

structor=centersd instruction.

.6,@



Name of Instrument or Battery

1 Univcrllty Bavitonment and
Experience

2 Quest {onnaire

-

3, , Student Descriptive Questionnaire

OMNIUS INSTRUMENTS MRASURING A VARLETY OF KINDS OF VARTABLES (0)

Institution Where Developed or Published

UCLA Laboratory for Research on
Higher Fducation

; i _ L
National Opinion Research Center,
University of Chicago

College Entrance Examinatipn Board

Rghty-five iten quastionnaire.
dealing vith aspects of
5illdliljnr
tudent behavior
Student=faculty relationships
Student=administratfon rela=
tionahips
Overall {mpressions of
canpus
Multiple {tem test concerned
vithi
Acadeaic plang
Goala
Att{tudes
Interests

Forgy=nine questions about
student activitles, interests,
plans and experiences. Also
asks student to report his/her
need for assistance in seven
areas and a self-rating in
fourteen skill/abi1ity areas.
College Board will give any
collegé an Aduissions Testing
Program Report which {ntegrates
50Q with SAT data



Name of Instrument ot Battery

b, College and University Environment

* Scales

W

5, Student Questiopnaire

- b, Sﬁudent Information Form

! t
‘ a
g &

N College Student Survey
/

o
. o =

Institution Yhere Developed or Published

|

:P'\
Educational Testing Service

Project on Institytional Renewal

/.

American Council on Education/

Cooperative Institutional
Research Program

MRC, Inc., Iowa City, lowa
(Developed at R&D Center, UCLA)

Qesgri‘tisn

.expectations of, and experience
vith, the campus, including:
Practical orfentation

:¥*; Community

Sensitivity to values and
esthetics

Propriety

Scholarship

Campus morale

Quality of teaching

Multi-item ins¥rument intended
to help lesrn about experiences,
attitudes and perceptions of
students, Can be adapted for
aduinistration to entering
freshoen -

normed test of incoming fresh=
men. Over 100 questions~=
for cholce of college, intended .
major, attitudes toward social
1ggues

o

Inquiry on the activities,
opinions and experience of
college students



L

Nane of Instrument or Battery

8, Experience of College Questionnaire

H:

9, Bo-Data Sub=Group Profiles

O

10, College Choice Information

e

g

11, College Experience Questionnaire

i

Lnstitution Whgre;ﬂevélgped or Published

. Strategles for Change and Knowledge

Utilization, Saratoge Springs, N.Y.

Auburn University

Naginnal Center for Higher Education

fanagenent Systems, Boulder, Colo,

Institute for Behavioral Research
University of Georgia \ .

Description

Instrument asks for informa=
tion about experiences and

“activities of students

Tventy=four sceles ylelding 13
dimensions including:
Academic achievement
Tolerance for ambiguity
Tough-mindedness
Extroversion (Eysenck’s E)
Goals
Authoritarienism
Maladjustment

Questionnaire intended for
students and parents to
deternine the kinds of in=

formation needed and used to
decide on choice of -college.

Tventy=six variables, including
GPA, SAT-Q, SAT-V
¥ Radlcalism
_ Tendernindedness
#Direct F

Reverse F :
Social Desirability (Crowne
Marlove)

Externalization (Rotter I-E)
Cognitive values

Socdal, religlous conformity
Economic values

Physical goals I3
(cont'd.)
-. T
T "~ [ 4
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Name of Instrument or Batter

Institutiﬁn Where Developed or Published

:
»
12, Happiness, Development & Goal University of Rochester (author
Questionnaire now at Vassar)
J
|

13, Student Outcomes Questionnatres National Center for Higher Education
| Managenent Systems, Boulder, Colo.

S PO
A

Short~tern goals *

Positive emotionality \
Negative emotionality> . o \kgxx

Inhibition &

Integrative complexity
Conceptual complexity :3
Hierarthical simplicity
Extraveraion (Maudsley

Exposure - | iF
o lutly \ 4%%;

Inventory)
Neuroticism (Maudsley
Inventory) ©

(For approach and dis-

cusgion, see Willlam

Owens in Dunnette (ed.)
Handbookss)

Three instruents in ques-
 tionnaire

Level of happlness--
ten items

Inventory of Peychosocial
Development--60 1tens
using Erickson theory

Perceived Instrumentality
of the College==14 items

Four questionnaires, including
Entering Student Question-
nalre |
~ Nonreturning Student Ques=
tionnalre
 Graduating Student Ques-
tlonnaire
Recent Alumni Questtfonnaire

(*

]
i



Description

Nane of Mstrument or Battery “iﬁstigggiqnjﬂhere Develdped or Published

14, Institutional Functioning Inventory Educational Testing Service Elpven scales which can be
uld to test the {mage of the
campus to outsiders and to .
compard it with perceptions
of those on campus. Scales
include: freedom, divet-
sity, concern for advancing
knowledge, innovation, etc.

15, Tnstitutional Goals Inventory Educational Testing Service . Ninety goal statements to be

© angwered {n terns of "is"
(describing the institution)
or "should be" (as it ought
to be). Can be used for en-

* tering students. Sub=scales
include: academic develgp-
ment, intellectual orientation,
{ndividual personal develop=
neat, hunanisn/altruiem, etc.

16, College Student Questionnalre Educational Testing Service Four sections of questionnalire
Part I to entering freshmen: demod

graphics, educational experi-
ence and motivation, family
background, home life style,

(including religious instruce
tional preferences, cultural
sophistication). Results in
seven scales including: woti-
vation for grades, family in-

dependence, liberalism, etc.




Name of Instrument or Battery Institucion Where Developed or Published Deseription

17, Student Reactions to College Educational Testing Service One hundred fifty-seven itens
Questionnaire ‘ measure student reactions in

nine categories: instruction,
studying, faculty and staff -
contact with students; student
goals and planning, registra=
/ 3 tion and class scheduling,
‘ other administrative problems,
student activities, financial
| ptoblems, housing and trana=
J * partation, Intended orimarily
for enrolled community college

4-year college

18, Higher Education Measurement and Center for the Study of Evaluation, A patkége of short=forn tests
Evaluation Kit i University of California, almed at assessing four aspects
Los Angeles | of student development, progress

and attalnment and four aspects
of the educational process and
context: B
Interest and involvement in
soclal
Educational objectives=-
‘o progress toward
' Informal viewpolnts on
major social issues
Knowledge of social trends
The college environment
Styles of learning
Reactions to the education

experience
The student body
"
S T e ‘ L
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Name of Instrument or Battery

19, Aerican College Testing Service

20, Cyclea Surveys

F

21, Study of Images

Institution Where Developed or Published

Towa City, lowa

Hampshire College, Massachusetts

University of Southern California
(Buthor now at University of Miami)

Deseription

A complete program of testing
for deademic readiness, voca-
tional Interests, other attl-
tudes. Nationally normed

A set of quality of student
life {ndicators. Fifty
questions measuring aspects
of intellectual, social and
physical environment.
Thirteen factor scores

(uestionnaire inquiring about
image of campus to entering
freshmen. Particularly useful

cholce @ecific college

) /"‘ """,,,‘ .

0



PLACEMENT, CUIDANCE AND COUNSELING INSTRUMENTS OR TESTING PROGRAMS (s)

Name of Instrument or Battery Institutfon Where Developed or Published Description

L [StrangiCampbglL Interest Inventory Psychological Corporation Single sex occupational in-
| terest inventory, classifylng .
! occupations fnto six types
Reallatic

\ Investigative,
} Artistic
? Soclal

' {) Enterprising

- R

: Conventlonal

2, College Qualification Tests Pschgital Corporation Hult{=purpose battery for
‘ - admigsions, placement and

' | guldance. Includes tests of
verbal and numerical skilis
and general Informat{on (mea-
surlng breadth of background)

I strengths
Verbal reasoning
Numer{ical ability
Abstract reasoning

3. Differential Aptitude Tests I”sychﬁlngich Corporat{on ' Battery of tests of relative

space relations
Mechanical reatoning
\ - _ Clerleal speed and
ﬂi‘(’llrﬂliy
Spel Hng
; Languuage usige
Usetul In declding whieh courses
p | studenty are most kely to
»]mnlll wost Frome Tests are
avad Lable weparately




-

of Instrument or Batter

t Mastery Test

S
¥ €

ional Sk;;1§>Téatg-§

[}

ard Test of Academic Skills  \

[) o i X

. £
g #

;faﬁgéte Assessment' Program

i
Baaic Learning Examinaticm N
E) . ‘

ange Vocablary Test

Reading Test

Institution Where Developed or

Published

_Pyychological Cﬂqu%§tiéﬂir

: r
J . P N

CTB McGraw HL11

‘ * = B
i
H . !'
#*
¥ v .

i

Harcourt Brace Javanovigh - -
’ j# ) S

-

* College and University Progras,

Educational Testidg Service

LA - . . [ g
’ S.l
Psychological Corporation. - - v
.
'steh@lﬂgizgl Carpst&ﬁign’ ]

Paychological Corporation

; measuring Bf
, 'land achie'

Iﬁtelligence tes;-ﬂesigned to"

measure ability Ea ‘deal with .

ideas n:‘cuncepts iga e

Teats to measute English and

_ Mathematicl skilds of en;etigig

freshmen. Developed initially"”
to aid cur:igplum dgyelcpmenf‘
in Dpen—dng}; colleges o f‘g-#

: jj"a
Test battery measuring baiic .
skills of reading, English, b
and mathematics .

Fnrtg-eight gx&minatians gflif
’ademic abilit es
fnent in Speciﬁic‘:

metic éBmputgtésp and pt@@l !

.sglving gg[ y ‘Qw’

s

*,@ ’1 : ;

Ty ;- ': ke A
‘ Aﬂﬁesa rgading énmprehensiun
’skillg
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?’g&euﬁlnltzﬂgggtor Battery ﬁﬂg Iopeitution Where Developed or Published Description
, - : — |

) . {
; . - ) ’ .?%_ . | : Bes BT E
11, Piusleur Modern Foreign Language = ‘Psychological Corporation’ festing proficiency in French,
" Proficiency Tests s ~+ Spanish, Cernan
12.‘Schpol and College Ability Tests 5‘EécperativeETeats’anHrServiees, Vetbal and mathemagfeal tests
(SCAT) 7 | * ?(' Educational Testing Service designed for advanced placement
: ' . ‘ot remediation assessment,

o . Sometimes vocational juidance. |
| : . .\g | ; b L :
3, Self-Assessment and Course Selection "Bl Centro Self-Assessment Laboratory i Nelson-Denny Reading Compre=
| ‘ ' " Dallss, Texas | " hension
"y R % i Gramar Usge (fron D.A,T,)
' ' + " Institutionally designed math

test | ,
Attitudes, likes and dislikes

R

14, Achleverent /Placement Test ~~ MﬂmﬁtﬁmEIhﬂﬁy . Tests for subject-matter
g S o | competency in a number of
N S S - gub=fields (e.g., blochemistry,
o I A S ~ dinorganic chemistry). Note:
F , - : " other professional associa-
| } _ , . - tions have developed aimilar
R | ' | instruments 5

iis
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1, College Inventory uf Acadamiﬁ
Adjustment ¢ 0 #

¥

" 2. Mooney Probilen Check Lists

]
Psychological Corporation

\

T Neasuring
aspects 0f WLadjustuent to
a1 areas of. tollege life:
curriculus, life goa} achieve-
nent, peveonal efficléney, *'
study skills and practices,

- meptal healtli; intérpérsonal

¢ relations, Used usually to
find source of undergraduate
underachievement (independent
of scholastic aptitude), but
can be adapted for predictive
use for entering: freshmen

W N j

i
Test to identify persons
with problems and to increase
teacher, understanding of atu=
. dents. Prepare students for-

counseling interviews Y
Ty
N )

3 t‘$
i s
o e
5y
by o
, /



1. Survey of B&udy Habits and
Attituil ’

2.&mﬂhmﬁpﬂ%@ﬁ&g
Inventory

" 3. College Aﬂjustment and Study Skills
Inventory

E

Paychologttal Carparééiﬁn

§

Peychologists and Educatqréizlnc.

Personal Growth Press, Inc.

Edncatiﬂnal and Indstrial Testing
“Services

¢
RE ‘
Willan Paterson College

) g
¥
Seven scores including
Delay avoldance
Work methods (‘ '
Study habits
Teacher approvgl
‘ P Edugntion ncel’tance
Y Srﬁdy attitudes
Study orientation
)/h! n
& Y ‘
b
Fifty=seven questfons v
coltaphe into sllfBeores: .
time distribution; attitude
and personal adjustment;
reading and class parti=
cipation; taking notes;
taking examinations;
g total '’
‘Measure &lx aspects cf under=
gradusteittitudesn and study
methods: o o 5
Academiq inte:ests
Acady

Wxlety ‘
tion (' payﬂhing uut")
Aliena,,onéfaﬁard authutity

. &
g
i

ki

Survey jtud&nts to determing

habits of exposure tﬂ&?&f%?u‘
* media and specific proftams

with%g the media




Neme of Instrument or Battery Institutia‘lh_e_re Devgloped of Published . l D“ ription

|

I, Undergraduate Registrstﬁn Card ' Wi1liam Paterson College Collects {fornation’ fron
' . entering freshmen on birth -,
date, sex, address, expected
major, race, home address

s

2, Antwstons Application Willism Paterson Colleger Collects information on high
. N 4 , | schodl activities, expected
* fdﬁ»* \ major, hirth date, date of

‘ \ high achool graduation,

veteran status, transfer
atatus .

v 3, Self-Evaluation Health Forn Wi11{an Paterson College Physical 1llness record,

’ h Tmmunizations
\4. Housing Request Form Williaw Paterson College - - Request for dormitory space

5, High School Grade Transcripts | William Paterson Colffege ) Record of acadenic achievement

b, Scholastic Aptitude Tests s William Patetson College f " Measure of achievement; pre-

Lol o dictor of academic success
S X SR in college ’
;’« w¥ s o o J‘l Colleg
i‘“ i i‘i’%
i \
q
4 Py ‘ Q":
1 5 ‘
\ b




- | APPENDIX B ° 'Y

OTHER RELATID ACTIVITIES AND RESOURCES

.

i p Teatdng Progflm: Dr. Richard Stiggins {siproject diractor under & grant from the Fund for :ha Inprovensnt
nE Pnitileundary Educntian. Conducting a two-yeat study at two colleges in Michigan. During the first year, faculty

at Michigan State and McComb College were taught how to use data about students’ cognitive lesrning styles. A ques-
tionnaire vas developed and administepéd both to "students and facul:;“lnnauring 35-40 aspects of the teaching-learalng

~ process: learning style dimensions, ability measures, social orientations, and interpersonal skills, The initru yae,'
4 ued the cogaitiveBbple theory of Dr. Jossph HLL of Oakland Community College. " Btigghss ceports that they an ot
at vork-on correlating pre-test dats with outcomes of experimental and control groups. ,?h

ji

: punit Calle e: Dr. Ra!enzfy Ammons has been teaching nursing faculty how to uag the Vitkin thaury of
figld dgpnndance/indepgndence and the _yers-Briggsi She clusters students into A § B modules depending.on test scores,
‘I- then develops approptiate curriculum. Vound the Hill inatrument had too'many variables; is developing own {nstrunkht
~ with both cognitive and affpctive variables. One observed output to date: clustering nurses lcearﬁing to. cugﬁitiVi
styles in clinical programs proves fﬁgs effective. Clinical-type courses appatently !hﬂuld be structured to accompodate
8 diversity of student types, Implicationk are perhaps that for large lecture classesy clustering of students would be
,  beneficial, while for smal] group discussi ne, it would not.

£

Pima Commnity College: Dr. Barbara Carrett. FPima is en open-door college. Students sign up for any courses they desire,
then are referred to Counseling Center (Student Developmental Services Center) where they are given a battery of tests
1ncluding Wechler, Wide-Range Achievement, GATT-B, Strong. Pima usés the Cuidance Information System for career plan-
ning. Thie {6 an on-line computer arrangement vith an organization called TIME-SHARE' (West Hartford, Connecticut),
Students are invited but not required to report their scores on various tests adninistered by the Anerican College
Testing Service. ACT offers reglonal training programs to faculty and otbers { how to use student data. For example,
ot twﬂ-day ggrkshcp uses "Mid-State," a camputer ginultion model.
Fe Ly

: unit ¢ Dr. Lynn Tryoka, consultaat for the College Entrance Exanination Board, is chairing a
zommittee on tevision of the College Level’Examination Prngram Current intereests lie in relating exanination scores

for placement with other measures, such ag' SAT. ik AR '

. Howard Community College: Dean Robert Levene with AL Mizell uses the Myers-Briggs as‘a diagnostic to create four groups.

"Algo administered-to Eatulty, a faculty=student.. mateh" 18 then created,

warked Dut nriented tnuard human ecalagy Ftesﬁhen are tested using the Jnseph Hill 8 inatrument (Oak'
Ealleihgi Data are uséd é} various parts of the campus for declslon making.

o " 4 . i
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Penoey lvande State Collepg: Dr. James Wink hwi vorked vith various departmants’to dﬁ Fghrimial‘ tests for placesent,
Tasts ate not nationdly notwed, but they are good predictlve insCrunents. Pemn Frdte han been testing entering I‘E&il‘-
dents since 1956, but does not aduinister the ACE Student Information Fora, S

‘Busttgeld College: Dri Joseph Tinin, Director of Counseling, hao desjgned o computar-based instant data ratrm‘ﬂj,y‘iqn
dasigned. to summarize and proftle stedent self-asdessment, data, “Incounter With Eastfield" "gumarizes-atudent demo-
graphic information, educational background, self-assessment of educational skills and career goals. The dats can be

 easd]g transferred to faculty for locating students indicating an Interest in thelr career fleld and to provide pro-

Hl#t sfected groups ofegrudentd (e.g., specific careor wajors, dndivideal classeny age groupings, ated)"

. . : ,.
Ok land Commntgy College: C. Bruce Martin, Director of Acadenic and Nanagement Information Systens handles the adaints-
tration of & Gggnitive Style Test Battery which vas designed by Dr. Joseph Hi1l, nov president of the College. The data
from the batteffRare integrated in an extensive data procesaing system, Tests are comleted using Opscan scoring sheets,
Data users have Recess to on-line systens for in?adi_a'_tg {nfornation about students or groups.of students,

i
i

'BL Centro College: W.R, Fowler. El Centro has come up with a "Self-Assessment and Course Selection” laboratory which 1B
wdninistered to alMinconing freshnen by the counseling staff, It conststs of & number of standard tests plus a specal,
locally dasfgned test folder which 1s filled out by the student and then revieved by the counselor, Flow charte help
both student and counselor chart the appropriate curriculua, i

W =

Texas Bducation Agency: Dr. Jim F. Reed. “...the Texas Education Agency contracted with Tarrant County Juntor College for
the development of a postvsecondary student follow-up managesent information aystem.” "The Student Information System,
v built around the concept of an educational management information system, 18 divided {nto seven sub-systens, each with.

{ts own inscrunents and methods of processing.” Uses fourteen questionnaires designed to use data from graduates and
dropouts for currieular and {nstructional {mprovementy, [ {
@ &5.‘ H R ¥ i p

i 1

University of Nebraska-Lincoln: Dr. Gene Tranl under a FIPSE grant has developed a ‘¢hree-credit course on learning analyslsg
It consists of three weeks offered by educational psychnlag}s dealing with cognitive skills folloved by four three-veek
modules of style demonstrations. Student then answers a qdestionnaire vhich l].eiﬁs him or her determine which instruc-

tional style is most effective. /
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T s T T Appendix ¢ <
fqb' _ New Jersey Colleges Participating - ‘.

in the Cooperative Institutional
Research Program of the American
Council on Education and UCLA

"Atlantic Community College

Bergen Cammunity College °

Bloomfield College

Centenary College for Women  ° s
Fairleigh Dickinson University

Glassboro State College

Middlesex County College . _ :
Montclair State College ' ' v ' .
Newark College of Engineering v 7 ‘ o ﬁ

Princeton University ' :

Ramapo College ' .

.Renaselalir Polytechnic Institute ‘ . . \

Rider College . . y T
‘Rutgers - Camden (beginning 1977) : '

- Newark (beginning 197T) , :

Seton Hall University . - x
Trenton State College . .o : ,
Upsala College ' . L. T

For reference, the fallawing New Jersey colleges participaté the testing service

of the American College Testing Program: : /j

" i
Burlington Caunty College :

Camden County College

Gloucester County College

Middlesex County College )

Ocean County College : : ‘ .
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é_Sngder, Qeneen
Eell; Laniel
Chickerzeg,lérthur
éhickerieg; Arthur
Eete, Joseph
Mann, Richard
' Axeireé? Joseph
:Beeker, Heeerd
Eeeﬁﬁ, Deuglae
iSenforé, Nevitt
Hazen Feundetiei
Brawer, Florence
Trent, James &
Leland Medsker

‘Lenning, Oscar

Ericksefi, Stanford
K. Patricia Cross

Bolton, Charles &

Kenneth Kammoyer

Gefi, Jerry et.al.

Kenneth!&
Theedere Newcomb

Freedman, Mervin
Muscutine, Charles
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Appendix D
he Eg’bj eet of Etudent G:evﬁ:h

wy

The University Student

The Hidden Curriculum

The Reforming of 'TGeperg Fducation : v

Education and Identity

CammutianVefeus Reeident Stu?,nte

No Time Fer Yeuth

Makin the Grade

Greﬁing;@@fin College

Where Colleges Fail
— =

The Student in Higher Education

New PerSPeetivee on Pérsonality Development in ' College

Students
SLULEnLS

L

Beyond High School S

"Improving Educational Outcomes", ‘New Diiee%;enemfog‘
Higher Education, Winter, 1976 '

. ] , i
Motivation for Learning e
Accent on Learning
- /.'
i ’ oY

r Imp eet on Students

Ceileg;ﬁ?rofessere and Thei

The Impact of Cellege on Studente

The College Experience

Education AtTEe;keiey,

%

o

E:\n
Lo



