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: ABSTRACT'i' L ’ ‘ '

! The Occupational Surv1val skills (OSS)«Mcculesfuere -
desiqned to offer hiqh school students an cpportunity to ‘develop
-skills. applicable to a wide range of jots in the work world and. to
develop positive attitudes, rerceptions, and motivations toward work.
The primarv purpose - of this study vas to, describe°and ‘intérpret the '
influence of the 0SS Modules on the attainment. of cccupational. Ve
survival’ skills ‘and attitudes toward esplcyment by'celected -
cooperativeuoffice occupations students, special needs” students and
comprehensiye Employment Training Act studentss Students Here_ S
selected as intact classroom groups. Data from classroom observations -
and intervisws with participating teachérs ‘and students. were - -
‘collected diring a fiftéen-week period. Cpirionnaires. yere completed
“ by teaphers;and students at the conclusion of ‘the fifteen-week period
to provide ‘both' quantitative and qualitative sumpary data. The:
Occupational survival Skills Informaticn Test and the Career Maturity
Inventory Attitude .Scale:’ were administered to the students 'in each
program group at the conclusion of-the fifteen-week pericd. The
variabl'es of amount of work experience, uork -tlans, and educational:.

" plans were-found to bear significant. relaticnships tc attainment of.

" occupational ‘survival skills. Significant relationchipe were found .
betwéen ‘students? attitudes toward employment and the variahles of
grade level, sex, work plans, and educaticnal flans (Deccriptions of
" the modules are available in CE 018 556- 68, and mcdule,tests are-in. -
CE 018 569 ) (Author/CT) R S
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" ABSTRACT |

. .‘l.

The curr1cu1um mater1a1s ent1t1ed Methods and Mater1a1s for Teach1ng

-','Occugatlona1 Surv1va1 Sk111s ‘:SS), were des1gned to offer h1gh schoo]

B :students an opportun1ty to dev Top skills app11cab1e to a w1de range of

;‘jobs 1n ‘the work wor1d and to develop att1tudes percept1ons and mot1va- }f

. 't1ons toward work The pr1mary purpose of th1s study was to descr1be and

..1nterpret the 1nf1uence of the 0SS . Modu]es on. the atta1nment of OCCUpa-' ‘

';_'tional surv1va] sk111s and att1t des toward emp]oyment of se]ected Cooper- 7

5f at1ve 0ff1ce Occupat Qns, 5pec1a1 Needs and CETA students é§tudents were S

'r'selected'as 1ntact c]assroom grou s

Qual1tat1ve data from c1assr om observat1ons and 1nterv1ews w1th

”:Aﬂpart1c1pat1ng teachers and student were co11ectedrby the 1nvest1gator

'i;

) °‘.durmg a f1fteen week per1od 0p1n1onna1res were comp1eted by. teachers
| fand students at the conc]us1on of the f1fteen week per1od to prov1de both -

'h';qUant1tat1ve and qua11tat1ve summary data.‘,'f' : B o _»? ~:“ : rf.

=
The 0ccupat1ona1 Surv1vaT Sk111s Informat1on Test (gSSIT) des1gned

0~ e\sure the atta1nment of occupat1ona1 surv1va1 sk111s and the Career .

Matur1ty Inventory AttJtude Sca]e (CMIAS)}(Cr1tes 1973), ut1112ed to-

measure att1tude toward emp]oyment wese adm1n1stered to the students 1n 'r_,;"

each program group at the conc]us1on of the f1fteem%week per1od The»f'
OSSIT ang CMIAS were a1so adm1n1stered to a comparat1ve c]ass from each

program group to determ1ne any apparent d1fferences in attannment of
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ﬂuloccupat1ona1 surV1vaT sk1115 and att1tudes toward employment between

:-'students who had been exposed to the oss ModuTes and students who' had
| fnot been taught any of the OSS Modu]es. The data from these test scores '

[

"‘were anaTyzed u51ng anaTys1s of var1ance.

S1gn1f1cant d1fferences (p < 01) 1n the atta1nment of occupat10na1

-

'surv1va1 sk1Tls and att1tudes toward empToyment were obta1ned between ﬁ;*‘7

- program groups f”'f" -,.'f | ;‘_,,,.ju\ _=’ e R

f.f‘ﬂ;f S1gn1f1cant d1fferences (p< 05) were aTso found 1n atta1nment of occue,
| 4pat1ona1 surV1vaT sk1TTs between students who were exposed and were not- ex- .o
"?posed to the OSS ModuTes However, the amount of - exposure (number of sessrons
"ldgtaught from each ModuTe) d1d not have a S1gn1f1cant effect on. atta1nment of
'7‘,eoccupat1ona1 surv1va1 sk1TTs, The effect of exposure to the OSS ModuTes on
;{sstudents att1tudes toward empToyment was not s1gn1f1cant 7?’3
" : -An. anaTys1s of the reTat1onsh1p between scores obta1ned on the OSSIT |
-1and on the CMIAS by all’ students part1c1pat1ng in fhe study resuTted 1n a _,!-
'{_correTat1on coeff1c1ent of .506 (p <. OT) L : -
| The var1ab1es of amount of work exper1ence work pTans and educa-zrz
o t1ona1 pTans were found to bear s1gn1f1cant reTat1onsh1ps to atta1nment of K
"soccupat1ona1 survava] sk1TTs However, the var1ab1es of grade TeveT %
and soc1oeconom1c status were found not to bear s1gn1f1cant re1at1onsh1ps
{to atta1nment of occupat1ona1 surv1va1 sk1TTs. : d.;," o ,T,Lf,““',;‘.v{:;hL
'? S1gn1f1cant reTat1onsh1ps were found between students att1tudes | |

A mfftoward empToyment and the var1ab1es of grade TeveT, sex, work pTans and

TieducatponaT-pTans The var1ab1es of amount of work exper1ence and soc1o~:

. A \
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'¢economic 'status were found not to bear sign1ficant relat1onsh1ps to. att1--:.

L2 LR
. g

f} udes toward employment | -
| The resu]ts of th1s study 1nd1cate that 1f the fo11ow1ng cond1tions
'zare sat1sf1ed the OSS Modu1es can be used effect1ve1y by, and are usefu1
tto, both students and teachers 1) the teacher and. students shou1d per- ;"'

{.ce1ve the OSS Modules as be1ng re]evant and be mot1vated to 1earn occupa--'

’1t1ona1 surv1va1 sk1115 2) adequate c1assroom t1me shou]d be a110cated to fwrmf'dnﬂl

kN

i'he 1earn1ng of occupat1ona1 surV1va1 sk111s and 3) the students 1earn1ng
'ab111t1es shou1d be compat1b1e w1th the 1earn1ng act1v1t1es conta1ned 1n ;
“the 0SS Modu1es. It appears that the teach1ng of occupat1ona1¢surV1va1
lfsk111s 1s re1evant to the current occupatlnng1 needs and future career

F)
asp1rat1ons of a W1de range of h1gh schoo1 students

)
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L CHAPTER T L
o e R oS ’ DTS S
T 3-1 . L ,Introduction_ o | e
~ o S e T

Impprtance of_the Prob1em o

| WOrk 1s a fundamental effort of 11fe for 1nd1v1duals in our. society. Lo
. For most peop1e, this effor:/resu]ts in paiq employment WOrk will remain.

a very significant factdr i
) B

~Jf*wquer attitudes. changing economic and so¢"eta1 demands, and efforts f"

the 11ves of 1nd1v1dua1s desp1te chang1ng

L
designed to humanlze and redeS1gn Tt People not on]y haVe to work, in

‘-.. ! .> . . .‘ h . . - .
their own fulfi11ment '*, . ;gJi j{s LT ’-3_' e

o - P >

In a receht/study de51dned to exam1ne what has happened to work 1n

{mogt cases for econom1c surv1va1 but a]sq pursue work as the vehic]e for I

,America dur1ng/the present centbry, LeV1tan (1973) conc]uded that a]though

there have been Far: reach1ng changes occurr1ng in work and its. mean1hg

/
for 1nd1vtdua1s there 1s no fbreseeab]e ehd to work no cr1sis of d1s- |
contented workers, or no sweeping human1zat10n of jobs on the horizon
The heed for 1nd1v1dua1s to prepare themselves for work w111 continue to

manifest 1tse1f into the future

Part of the spons1b111ty for preparlng 1nd1v1duals for‘work rests ‘

/

W1th the school . Many wr1ters have recogn1zed the 1nterdependence;that |

/ ex1sts between the school and soc1ety Changes in the soc1a1 and econom1c

/ > : .
7/ structures lead to qoncomltant changes in" the educat1onaﬁ structure - ‘-,_ e

Feinberg and Rosemont (1975) suggest that educat1on 1nvolves the trans- ’

mrss1on of cu1tura1 norms and va]ues and the tra1n1ng of students to take .

-
Ry
D A S




‘ygﬁ.thelr p]ace 1n soc1ety In th1s way, the schoo] re1nforces’the 1mageslthat
ﬁh:;are dom1nant in soc1ety Students 1earn hab1t§ that are essent1a1 for the
;H,'ma1ntenance of nndustr1a1 soc1ety Character1st1cs such.as punctua11ty, de- .
,:pendab111ty, and 1oya1ty are emphas1zed e1ther d1rect1;’or 1nd1rect1y by thef"
hnfschoo]s In many respects, the school serves . to br1dgekthe gap wh1ch exists
'i-: between the pr1vate 11fe of the fam11y and the public work of the soC1ety
‘ In recent years,}concern has been expressed that the: educat1ona1 system :
| may. not be prepar1ng students adequate]y for, work1nq in soc1ety Pierce,
.'.(1973) ma1nta1ns that tﬁi schoo] does not prov1de either Job sk111s or:
}gtiicop1ngvsk111s that enab]e persoﬁs to 1ead sat1sfy1ng, se1f conf1dent 11ves
“fData from a study des1gned to determ1ne the key var1ab1es assoc1ated w1th
hstudents obta1n1ng and ma1nta1n1ng a: Job aﬁ%er tra1n1ngi("Trans1t1on to. ?.::mh
. 'WOrk " Assoc1ates for Research in Behav1or, Inc_, 1973) 1nd1cated that :
. }Zbeyond adequate sk111 1eveﬂs and p]acement opportun1t1es, students need to )
_.lf;develop certa1n att1tudes, percept1ons, and mot1vat1ons reg rd1ng emp]oy-
iyfd?ment. | T | |
| Contemporary emphases upon career educat1on and career deve]opment _
'i:iﬂsuggest that - 1nd1v1dua1s formu]ate and deve]op att1tudes toward work dur1ng L
‘; the1r ear]y years in the home and sch001 wh1éh are cr1t1ca1 to 1ater sué-
cessfu] performance on the Job Kazanas (1974) summar1zed the career
‘i; education movement as be1ng based upon the 1dea that students»must.be g1ven | -
‘%S;Ethe opportun1ty to deve]op pos1t1ve att1tudes toward work w1th1§wa‘chosen w .'
| ;'career. -The ‘same ponnt of view was taken by Ca1houn and F1nch (1976) when

A}

',,they wrote ?Zareer edueat1on focuses on broad self- rea11zat1on, soc1a1
~

o respons1b111ty, and affect1ve va]ue components" (p 5)

°
'

6 - -
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Despite'the apparent concern for teaching affective responses'toward
work, a Timited amount of curr1cu1um mater1a1 is ava11ab1e to teachers and
students wh1ch offers students an“opportun1ty to deye]op poS1t1ve‘att1tudes,‘hE:
percept1ons, and mot1vat1ons toward work For the most part educat1ona1
and tra1n1ng efforts have been d1rected toward the measurement and 1mprove-

ment of sk111 deveTopment To attempt to. ensure that educat1ona1 programs ﬂ;

concerning work are fu1f1111ng 1nd1v1dua1 student needs and prepar1ng suc- .

cessfu] and sat1sf1ed workers, educators st be’ concerned about the”att1-.m» i

tudes, percept1ons and mot1vat1ons of students toward work These attr1-"'

’

butes appear to be 1mportant factors in the student’s or1entat1on to- work, -

job sat1sfact1on, and Job product10n The extent to wh1ch curr1cu1um
il :
mater1als 1nf1Uence and affect students att1tudes percept1ons, and mot1va-

\

E ‘ t1ons toward emp]oyment needs to be 1nvest1gated

. Statement of the Prob]em

. The essence’of occupat1ona1 5urv1va1 for the 1nd1V1dua1 is the atta1n-

ment of sk1115 necessary to ma1nta1n an occupat1on wh1ch may Tead to a

_ mean1ngfu1 sat1sfy1ng, and productbve working career. The deve]opment of

att1tudes, percept1ons, and. mot1vat1ons toward various aspects of work may

be the 1n1t1a1 step which. students need to take in order for them to ach1eve

' ocoupat1ona1 competence P110t test1ng and 1n1t1a1 f1e1d test1ng of the g
| 0ccupat1ona1 Surv1va1 Sk111$ curr1cu1um mater1als in seTected 1111no1s high

‘ schoo]s during 1975 76 1nd1cated a favorab]e acceptance by both teachers .

t

- and students. However, no attempt was made to determ1ne the 1nf1uences 6f

~ the curriculum materials on students' attainment of oocupat1ona1 survival
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’”,skills or on the1r att1tudes, percept1ons, and mot1vat1ons toward work
Curr1cu1um materqa]s and teach1ng methodsrthat purport to help prepare
' students for work need to be:eva1uated regard1ng the1r effect1veness and
3 l3USefu1ness for part1cu1ar groups of students It is- un11ke1y that all cur-
;'r1cu1um mater1als will have the sgme appropr1ateness for al types of
: ,.students o = . |
| To prov1de useful and pract1ca1 1nformat1on .evaluat1on of work—or1ented
'f't urr\cu]umsmater1als must be broader than the narrow concept of measure—-
. :ment of. progress toward spec1f1ed obJect1vés ' Character1st1cs of the‘\
;1earn1ng env1ronment, characterpst1cs of the 1earners, and the 1nteract1on'*
'of students and teachers ‘within that 1earn1ng env1ronment need to be des—

‘ ‘ b
’cr1bed MeasUrement and pred1ct1on are usefu] in. the eVa]uat1on of curr1—

\~ .
)

d*culum mater1als ‘but descr1pt1on d%ﬂ 1nterpretat1on shou]d also be-a- pr1mary :
“concern - To be of pract1ca1 va]ue an eva1uat1on of curr1cu1um mater1als
"mu$t descr1be where and hoWﬂthe mater1als are ut111zed advantages and d1s—“
| advantages of the mater1als as seen by those/1nvolved d1rect1y, and how '

) students know]edge of the content of the curr1cu1um mater1als and the1r
d[;att1tudes toward employment are affected . B ’ ~s; ‘ - ”

Background of the Study‘ ‘ B L.

Focuswng on the need for career educat1on curr1cu1um mater1als, Nelson-
- (1977) d1rected a proaect to deve]op curr1cu1um mater1als des1gned to offer

1gh school students an oﬂaortun1ty to deve]op att1tudes, percept1ons and

mp mot1vat1ons toward work The curr{culum modu]es ent1t1ed Methods and Mater1als

for Teach1ng 0ccupat1ona1 Surv1va1 Sk11ls were des1qned to be used either

as a set of‘twelve re1ated modules or rﬁdependently




5
o The Occupat1ona1 Surv1va1 Sk111$ Proaect was sponsored by the Research

’*}and Deve]opment Sect1on2 Department of Adult, Vocat1ona1 ‘and’ Techn1ca1 ?s'/

jjTEducat1on, 1111no1s 0ff1ce of Edﬁcat1on and conducted by the Department

'of VocatlunaT and Techn1ca1 Educat1on Un1Vers1ty of 1111no1s. The purpose 5 -

rof the OSS proJect was to deve10p curr1cu1um mater1a15 for teachers to
Y

“nybetter equ1p h1gh schoo] students w1;h the bas1c know1edge competenc1es )

AEVE

~and behav1ors needed to ma1nta1n the1r future occupat1ons successfuTTy and
1j¢,to cope w1th a chang1ng occupat1ona1 env1ronment effect1ve1y
Phase One of the OSS proaect cons1sted of four research stud1es de-l*é--:”{

' s1gned to prov1de bas1c 1nformat1on 1ead1ng to the 1dent1f1cat1on of the
..3’

" _sk111$ and knowTedge deemed necessary for occupat1ona1 surv1va1 0 Ne11

'l

~":'('I976) stud1ed worker percept1ons of | sk1115 necessary for surv1va1 1n the

~_wor1d of work S ja’ o L e
e , . _ .
RIS Through consensus. of reSpondents, the fo]]ow1ng skilTs
appeared to be extremely important for occupational.
.survival regardless of occupat1ona1 ctassifications: L
1) being dependable, '2) ‘giving an honest day's work, =~ . o
2 - 3) knowing what is expected of ‘you, 4) ma1nta1n1né S
VR ’ good heaTth and 5) managing time and materials e Lo
o ficiently. - Aside from these extremely-important skills, = .
SN - twelve additional skills were identified. . . .as being .
el "'1mportant for occupational survival: 1). gett1ng algng
. with: peopTe with a variety of personalities, 2) working
. as a team member, 3). understand1nq written information,
~-4) having basic writing skills, 5) knowing your own:
«,‘ab111t1es, strengths- and weaknesses, 6).being Toyal to .
the organization for which ‘you work, 7) making 1ndepen—
, dent decisions, 8) using initiative. and imagination, -
- 9) locating 1nformat1on materials and equipment,. L
10) working without close supervision, 11) work1ng under
“tension. or pressure, and 12) adJust1ng to var1ous work
‘;_s1tuat1ons (pp. 93- 94) - . .

Th1s 1n1t1a1 study was the foundat1on fon\further research regarding the )

op1n1ons of students, parents and school personne] concern1ng the teach1ng
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’”?;7\\ Scan]an (1976) determ1ned the op1n1ons of students and parents con--:l:7'.
MTchern1ng the teach1ng of occupaﬁﬁonaT surv1va1 sk1115 \\The f0110w1ng nine -
'ufﬂsk111s were ranked as. h1gh1y 1mportant 1) baS1c speak1ng sk1l1s, 2) baS1cf73'

'.:}ar1thmet1c sk111s, 3) 1n1t1at1ve/and 1mag1nat1on 4) know1edge of emp10yer K

'aiuf7) mainta1n1ng good hea1th 8) bas1c wr1t1ng sk111s, and 9) punetua11ty
“1;‘fTh1s study offered ev1dence that teach1ng the above sk1115 woqu_rece1ve
vu7iw1de acceptance by both students and parents | ;figffin;;i*f¥{1\§335:‘>
| Frison (1975) stud1ed the op1n1ons of schboT personne1 (teachers, ’

‘~,_#counselors, and admin1strators) éoncern1ng the teach1ng of occupatf\naT o

t;surv1va1 sk111s.; The f1nd1ngs of the study offered ev1dence that schogl
_ﬂ,~ﬂpersonne1 are in agreement WTth studentﬂﬁand parents as to the 1mportanc ,

v.of teach1ng centa1n occuggx1ona1 surv1va1 sk1115 f s ;{- Coe i;k:”; S\\ N
,T.woqu be most 11ke1y to~use to teach groups of sk1115 necessary for sur- f
';v1va1 1n the wor1d of work Kﬁroup d1scuss1on prob1em soTv1ng, demonstra-*al
- ft1ons and superv1sed work exper1ences were strateg1es that were 1dent1f1edf
;hy;by teachers most frequent1y These strateg1es were 1dent1f1ed by teachers.
;;';Tas being student centered and part1c1p\tory in nature.' Regard1ng the ' :
5if7bteach1ng and subsequent student 1dent1f1cat1on of persona1 va1ues; att1tudes
__.ﬁhand expdctat1ons, the group d1scuss1on strategy was 1dentlf1ed by the
{"'ateachers as the most. 11ke1y method to be ut111zed T

The maJor task of Phase Two of the OSS proaect was the deveTopment of

r"

'-i.expectat1ons, 5) gett1ng aTong w1th a var1ety of peop1e, 6) dependab111ty, fj-~-'

R1chardson (1975) 1dent1f1ed the 1nstruct1ona1 strateg1es teachers '\{;f"'



”'f“gP1ann1ng for the Future._

:_;e1nstruct1ona1 modu1es for twe1ve curr1cu1um areas. The fo11OW1ng are the |
"flnstruct1ona1 modu1es deve1oped during Phase. Two of the OSS project
. 1) WOrk1ng 1n 0rgan1zat1ons 2) Mot1vat1on for work 3) Understand1ng Se1f
4) Interpersona1 Re{at1ons, 5) Effect1ve Commundcat1on, 6) Using Creat1v1ty : d'-
:f;.at WOrk 7) Prob1em Solving, 8) Author1ty and Respon51b111ty, 9) Leadersh1p;-e’;
1‘110) Cop1ng w1th Conf11ct 11) Cop1nq with Change and 12) Adapt1ng and C
. The f1na1 report on Phase One of the OSS prOJect (Ne1son 1976) des; L o
cr1bed a modu1e as a standard1zed and re1at1ve1y 1ndependent un1t of teach—
1ng 1earn1ng mater1a1s that is part of a set of re1ated un1ts Each modu1ej

f was des1gned to 1nc1ude an overv1ew of the top1c modu]e obJect1ves teach1ng—'{f

' 1earning strateg1es and act1v1t1es and support1ve resource mater1a1s.,‘

7"eldThe ModuIes were des1gned ma1n1y for the teacher who wou1d use them as teach—

e

1ng gu1des o R . o - s . . o
. .:l( '.'.b : . e : v Y : - ,.] i . ;' T ms' °

' i_Pu_pose of the Study e ,hfg; e

The pr1mary purpose of th1s study Was to descr1be and to 1nterpret the;‘r

‘,'l\1nf1uences of the 0ccupat1ona1 Surv1va1 Sk111s Modu1es on. se1ected Coopera— -

't)ve Offices Occupat1ons Spec1a1 Needs and CETA (Comprehens1ve Emp1oyment\f,

s

"-.and Train1ng Act) students atta1nment of - occupat1ona1 surv1va1 sk111s and’ 3? o

‘fattitudes toward emp1oyment Add1t1ona1 purposes were to determ1ne
",:1) the é@fect of amount of exposure to the OSS Modu1es on students atta1n-'

ment of occupat1ona1 surv1va1 sk111s and their att1tudes~toward emp1oyment, -

fd2) the re1at1onsh1p between attaﬁnment of occupat1ona1 surv1va1«sk111s and
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jiiiatt1tudes toWard emp]oyment, 3) the re1at1d2£h1ps between the var1ab1es of _\ﬁ~
ﬂ%?;grade 1eve1, sex, amount of work exper1ence soc1oeconom1c status work
::‘fp1an§, and educat1ona1 p]ans and students atta1nment of occupat1ona1 sur;: 3
'r,,v1va1’sk1115 and the1r att1tudes toward emp]oyment, and 4) the d1fferences
=‘ﬁ.’ in students and teachers op1n1ons of the usefu]ness and effect1veness of ’f.f
ffdithe OSS Modu]es..» B _}ff~.."_ s - :' ";}f'_z B .:If /2*4Vt1
: The three categories of students se1ected for the study tend to re-'r~ =

.h't;present the broadaspectrum of students for whom the modu1es wou]d appear |
i to ‘be: most usefu] and effect1ve Se]ect1on of these categor1es of students
i-haallowed for concentrat1on on popu]at1on character1st1cs such as age goa]s
Vurdand background rather than Just on t1t1es of programs.: Descr1pt1ons,

f;?.lnterpretat:ons, Judgments and quant1tat1ve data co]1eoted were ut111zed

1*1.{for genera11zat1on to. three d1fferent student popu]at1ons w1th regard to

'"'_the effect1veness and usefu]ness of the Modu1es. R
‘;‘L1m1tat1ons ; o o I v: . . S ,
r——-—rﬁ-—ﬁ—— [T . , ’

'WW{g The fo11ow1ng 11m1tat1ons of th1s study shou]% heicons1dered in'euaiu-rti'(

' at1ng the results obtawned ' ;i[; : ;' - ’5' | ifv-é._’rfll .u; .'fp<L;;";

‘,‘1;) S1nce this study fo11owed the stat1c group compar1son des1gn, .
}';.hthere were 11m1tat1ons related to equ1va1ence of groups. l

o2, Students were se]ected as/part1c1pants in th1s study as 1ntact

—)

c1assnoom_groups 1n a non* random manner.

-

n:?B‘f_Student responses may have been affected by. the know]edge that

‘,they were. 1nvo]ved in an exper1menta1 program
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fﬂ;Def1n1tion of Terms _ : ' B
Terms used 1n th1s study are def1ned operat1ona11y as fo]]ow/' - ‘f ﬁ@?i;V-

] h; ' 0ccupat1ona1 Survival Sk111s The bas1c know]edge, tra1ts and con-

petenc1es an 1nd1v1dua1 must possess in order to atta1n a mean1ngfu1, sat1s-

~~:fy1ng, and product1ve work1ng career (0 Ne11,,1976)

Modu1e. ,A standard1zed and 1ndependentgun1t of tgpchlng 1earn1ng :‘\;;-t:~' '

R

.'g:materia]s that is part of a set of related un1ts (Ne]son, 1976) .'}f'
.{ | gss1on. A 1esson w1th1n a modu]e that requ1res apprdx1mate1§ f1fty
‘57°m1nutes to- comp1ete conta1n1ng an obJect1ve 1earn1ng act1v1ty, and fo]]ow-1~i."’
3 . . - o . _. . ) : . ,_-‘ P .
- ;up~seet1on,,._. S o té_d R N .
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Teach1ng sk1TTs that are necessary for. surv1va1 in the ‘work world. is R

a pr1mary concern of many educators. dThe need for 1nd1v1dua1s\to prepare R

. themselves for work w1TT cont1nue éb man1fest 1tse1f 1n the future as i'_Afaﬁf{

Cen - >

L‘Z'var1ous changes in techndTogy br1ng about changes 1n occupat1ons Wh11e

S ¥

' 7in sch001, 1nd1V1duaTs need to be gGVen an. opportun1ty to formuTate and
- . \

'“;fdeveTop atttgudes toward work wh1ch w1TT Tead to successfuT performance

.on the JOb as they adapt to new work S1tuat1ohs » B
Thfs study 1s des1gned to descr1be the 1nf1uences of the OSS ModuTes »Tf_ -

on" the atta1nment of.occupat1ona1 surv1vaT sk1TTs and att1tudes toward
: &

empToyment of seTected h1gh schoo] students.» The 1nformat1on presented
in. th1s ohapter 1dent1f1es the reTevant research and T1teratu%/Jconcern1ng

~

‘.ff'the maJor aspects of the study.‘ Tv-1cs are . presented 1n the foTTow1ng

jsequence o | |

LE ‘._The’ Meaniné;'» a‘ndVa]’uég’ L3 T e

2. Attitudes Toward wor” S '»_'2:” 1. ! |

_:3. Teach1ng Affect1ve Responses Toward work

4, Attitude Measurementx . '.«,;:‘a. dh»'.
5 Trends in Curr1cu1um EvaTuat1on L

The Mean1ng and Value offwork o L e | -,;>“""

.;?u“ f:4 The term "work" means many - th1ngs to d1fferent peopTe Throughout s

h1story varﬂous mean1ngs have been assoc1ated ‘with work Therefore, the :
} . , .

I




Tt . '\
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PR mean1ng d1fferent peop]e assoc1ate w1th worﬁ w111 vary cons1derab1y

N < g
H\ Kazanas, et a] (1973) rev1ewed the 11terature perta1n1ng to ‘the mean1ng

o and va1ue of work to determ1ne the fol]ow1ng factors that are 1nherent 1n

f’- a pragmat1c def1n1t1on of work

1) Work.is. eont1nuous and 1eads to add1t1ona1 act1V1ty.

. . .
L d’?”'” \ 2) Work: resu]ts in-a product1on of goods and/or serv1ces
e T 1;2 .and in’some instances’ carries the connotation of. the =

"eff1c1ent"’product1on of goods or: serv1ces. _.\)—;;
Affa_' 3) WOrk is performed for a personal punpose but these f“'
T . purposes may be: (a) 1ntr1ns1c-performed for self-
‘... satisfaction; and/or (b) extrinsic-performed for pay. .
PO A . or to secure other forms of remunerat1on o ;’f. o
4 './'). . L > I R
T e ) Work requ1res‘phys1ca1 and/or menta] exert1on -

5) Work 1s performed on a regu]ar or on a schedu]ed bas1s.’

. 6) Hork has soclo psycho]og1ca1 aspects in which certa1n
relations must exist. . Among those are: (a) the macro-
sociological aspect wh1ch -deals with. the relations of .
.4 . . . the'worker to the society as a. whole; and (b) the micro-
C -sociological aspect which relates to. the worker's re=-
. “Tationships W1th1n h1s 1mmed1ate soc1ety of‘fellow
'g workers _

) work 1nvo]ves a degree of constra1nt wh1ch 1s e1ther
o externa]]y or internally applied (p. 6)-

.-

“d' To be of pract1ca1 va]ue to a research st%dy, any ‘definition of work must
. e .(-fi,ﬂ‘ga?

‘_be v1ewed in the context of the mean1ng and. va]ue of work possessed by

i the- group of 1nd1v1dua1s be1ng 1nvest1gated d' | |
In recent years, concern has been expressed that " young peop]e enter1ng

5‘ the work force may perce1ve the meaning - ‘and’ va]ue of work d1fferent1y than

-

“5d1d prev1ous‘generat1ons The trad1t1ona1 work eth1c was based on a var1ety
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of re1Igious, soc1a1,{and econom1c be11efs and assumed that work

? 51tse}f,;was good for people._ All honest work possessed d1gn1ty and worth

,inigenerai; the re1ated 1iterature andjresearch 1nd1cates a»sh1ft from the‘.,
) ;traditiona1‘work ethic t0 a comp1ex Setsoflwork ;a1uesr ’Zytowski (1970)' )
ilpo1nted out that a1though these work Ja]ues have not been deflned c1ear1y,
vthey appear to be extreme]y 1mportant to the deve]opment of sat1sf1ed
fiworkers. Bar]ow (1973) ma1nta1ned that soc1a1 changes haVe not ruTed out 4:"h

GK"the work eth1c, but they\have d1m1n1shed great]y the ro1e of the fam11y -;§§v'7 :

S o . . ke I. ‘4'_’

'-;1n prOV1d1ng work exper1ence . ..gf o A
[ . o A

Hoyt al_ (1973) ma1nta1ned that Tt is becom1ng 1ncreas1ng1y c1ear
; jthat our post 1ndustr1a1 soc1ety 1s gradua11y rep1ac1ng the trad1t1ona1 .“ :
condépt of the work eth1c W1th the concept of-work va]ues._ Accord1ng to
1:Kazanas, et al.. (1973) "the Toss of the persona] va1ue of work in modern o
fjautomated factor1es is ref]ected 1n'the 1ncreased worker absentee1sm, o

- .worker frustrat1on, feather bedd1ng and the 1ack of 1mportance workers R

Z"place on work which appe s to them to be mean1ng1ess (p 7) n Parker
:(]971) and“Hoyt (19*3) sﬂiported th1s not1on by c1a1m1ng that'most peop1e w
"ln a modern 1ndustr1a1 soc1ety assoc1ate work W1th a means -of earn1ng a.

'Uh‘11V1ng M111s (1953) argued that “the prr}ary va1ue of work 1s on1y in
-~.1ncome status,,and power fo,‘r -:[I,,‘—4~~* vl~-: 4;I

However, a,number of reséarchers have found that some persona] Va1uesg‘\

‘.°‘are still sat1sf1ed through work ‘Parker (1971) found. that the yalue of

?ﬁwwork has not been restr1cted to earn1ng the’ neceSS1t1es of 11fe.' Go]dhammer :

‘»i,and Tay1or (1972) a1so found broader 1mp]1cat1ons for the va1ue of work
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k\ than just f1nanc1a1 reward They stated'that' ‘“work«hastIways had the,

E Hpotent1a1 of meet1ng more than the econom1c needs of man. It also provides .

&
: a means of meet1ng the broader soc1a1 and psycho1og1cp1 needs among wh1ch

. are needs for SOC1a1 1nteract1on, persona] d1gn1ty, 1dent1f1cat1onrand

- human relat1onsh1ps“ (ﬁ\esg) The 1mportance workers p1ace on the persona1

*‘\value der1ved from work 1t$e1f 1s emphas1zed a Department of Labor survey

_ of worklng cond1t1ons (Sheppard and Herr1ck 1972 Pr1ce, ]972) A nat1ona1 -

- samp1e of workers ranked work 1tse1f above pay “as thf aSpect of the1r job
h'mdst need1ng 1mprovement \ | | R
youth was supported by Anderson and Bosworth (1970) They compared the
occupat10na1 va]ues of nlnth grade students 1n 1970 w1th the occupat1ona1

. )
‘values of nlnth grade students in- ﬁ958 The f1nd1ngs 1nd1cated that the

\._ work valués of students over th1s per1od of t1me have rema1ned fair1y stab1e

..

i

o To determ1ne whether occupat1ona1 1eve1 hias. an effect on work va1ues, :

g Centers and Begental (1966) stud1ed whether high 1eve1 workers va]ued 1n~ =
tr1ns1c factors and Tow 1eve1 workers were extr1n§1pa11y or1ented The :

. f1nd1ngs revea1ed that wh1te co]]ar workers ya1ued a11 ‘the 1ntr1ns1c 1tems

L'vmore than the b1ue col]ar workers A]so the b1ue c011ar workers valued

'“the extr1ns1\&) ems S1gn1f1cant1y more than the wh1te co11ar workers. :The-

researchers cbnc1uded\that "1nterpret1nq out resu1ts in terms of Mas]ow s

'»need h1erarchy, 1t could be. sa1d that 1ndiv?dua1s in the 1ower 1eve1 occupa~"'_h

t1ons are more 11ke1y to be mot1vated py 1ower order needs because these

are not suff1c1ent1y grat1f1ed to a]]ow higher order needs to become o

L}

';'prepotent" (p. 197) t‘ . .~~ Ce I

The concept that work va]ues have rema1ned stab]e for h1gh schoo1 age o

st
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' Us1ng a1nnen and noncomm1ssioned officers .in the U S. A1r Force,, . ‘

ik
WOrk Eth1c oriented persons experienced h1gher Job sat1sfact10n than n0n~

B1ood (1969) conducted a cor{e1at1ona1 study to. determ1ne whether Protestant

work qp1ented persons The resu1ts of the study 1nd1cated that the more ; .i'
- an 1nd1v1dua1 agreed with the work eth1c, the more his dEgree of aob satmsw o
fact1on Rather than JOb sat1sfact1sa 1nf1uenc1ng work va1ues the author -

~maintained that the work va1ues prece e ‘and 1nf1uence Job- sat1sfact1on

In a study entit]ed Youth and the Meaning of Work (Gott11eb et 1

19727"3t was d1scovered that a chang1nL work ethic was present among the
co11ede students surveyeé The SubJeCtS p1aced an emphas1s on the 1ntr1nswc'
nature of their work as 1t related to other 1mportant aspects of - their 11ves.
The subJects de- emphas1zed the 1mportance of money, power, and soc1a1 preSw a

. t1ge and noted that work should be of greater persona1 s1gn1f1cance and of -
greater value to soc1ety The f1nd1ngs of the study 1nd1cated a Work va1ue§%d%
ystem that demanded ‘more mean1ng ‘and se]f fu1f111ment from work A 31gn1»:ft*
ficant d1fference was reported betneen the co]]ege students and the1r fathers.,
The fathers p]aced emphas1s on sa]ary and secur1ty wh11e the co11ege students Jif

placed emphaSIS upon the JOb 1tse1f and purposes of the work

. Attitudes Tovard Work LT DR

A number of researchers "and authors have addressed the top1c of att1tudesf.
toward work Cons1der1ng that the. attitude of an. 1nd1V1dua1 1s probab1y |
’ “the most d1st1nct1ve and \nd1spensab1e concept in Amerwcan soc1a1 psycho~k .
1ogw" (A11port 1968, p.- 59) 1t is character1zed by a High degree of amb1~ -f'

guity and confusion in the 11terature., Var1ous concepts 1nc1ud1ng stereO*

\

.....
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types, prejudice ethnoc@ntr1sm, opinions,. 1ntent1ons, attraction and 11k1ngﬂ
have been 1ncorp0rated at d1fferent times: under the 1abe1 of attrtude

Fishbe1n and Ajzen (1975) suggested that the Lntfus1on of these var1ous

' 3 concepts undoubted]y has 1ed to some of the confus1on and amb1gu1ty sur—-h‘1 .
6 o
round1ng the concept of att1tudeﬂ and 1t 1s hard1y surpr1s1ng that few o

1nvest1gators agree on.an exp11c1t def1n1t1on of attatude ?t“; -
Var1ous def1n1t1ons of att1tude represent1ng d1fferent theoret1ca1 v :f}f

?;?f v1eWpo1nts, have been formu1ated _ an effeot for or aga1nst a psycho]og1ca1

-

obJect (Thurstone, 1931), a menta] and neura] state of read1ness, organ1zed

through exper1ence exert1ng a d1rect1ve and dynam1c 1nf1uence upon the _

3

‘ 1nd1v1dua1 'S response to a11 obJects and s1tuat1ons bith wh1ch 1t 1s re]ated

(Al]port"1935), am 1mp11c1t drive- produc1ng response cons]dered soc1a11y

s1gn1ficantv1n the 1nd1v1dua1 s soc1ety (Doob 1947), a mu1t1-d1mens1ona1
3‘? construct cons1st1ng of co n1t1ve affect1ve and conat1ve components '
(Smth 1947). /’ o | I
Khan and We1ss (1973) have attempted to proque ana1ntegrat1on of the ’h~i

| var1ous def1n1t1ons of att1tude. | | o |

Desp1te the many ways in wh1ch att1tudes are’ def1ned
the commonality among the: var1ous def1n1t1ons is 111us-
kitrated by noting that attitudes are se]ect1ve1y acquired : ,
- and Vintegrated ‘through learning. and experaences that - Coe
they are enduring. d1spos1t1ons indicating response.. S
consistency; and -that' pos1t1/e_or negative affect toward ‘
a social or psycho]og1ca1 object’ represents the salient
‘character1st1c of . an’ att1tude (p 761) L
From a pract1ca1 v1ewpo1nt att1tudes can be termed as states of mind or

"~fee11ngs toward someth1ng. //ttttudes toward;work, then, may'begtermed.as,”‘

v - . o i v R




:"statesiof mind or“fee11ngs'he1d‘by 1nd1v1duais concerning the‘royg/;:iWOrk
in a society and in their everyday 11ves Kro11, et al. (1970) 1nd1cated

ajthat attitudes are functions of the env1ronment and experiences which the ,‘ v
1nd1v1dua1s may 1ncur They stated that "att1tudes are organized and con--

: '»s1stent modes of th1nk1ng, fee11ng and react1nq to an obJect that evo1ves }

.pOugh eva1uat1ona1 1nteract1on of 1nd1v1dua1 and env1ronment" (p 13)

o Super, et a1 (1957) supported th1s[concept -of att1tude deve1opment when v‘:v
they stated that att1tudes P e affected by the env1ronment and are to a -
. ;1@rge extent a ref1ect1on i?k Att1tudes are. 1earned from the words S
”and actions of others who are s1gn1f1cant to the 1nd1v1dua1 and from o
;' jvar1ous events.lf | | |
'\ Yoganaras1mh1h (1957) conducted a\study to’ determ1ne some of the re1e—
h,\vant factors wh1ch 1nf1uence the development of work att1tudes Us1ng pre— '
v1ous research performed by Super %s a base the stu y determ1ned that
soc1oeconom1c and fam11y patterns were 1mportant and ‘that crysta111zat1on
of work va1ues probab1y occurred dur1ng ado]escence |
I Us1ng Herzberg s mot1vat1on (1ntr1ns1c) hyg:ene (extr1ns1c) theory,.w
_Ma11nousky and Berry (1965) surveyed blue co11ar workers to determ1ne Wh1ch'
| var1ab1es were pos1t1ve1y re1ated to JOb sat1sfaction j In the1r f1nd1ngs,.
the authors implied that occupat1ona1 level has an effect on work’ attdtudes —;\
:H1gher 1eve1 occupat1ona1 groups tend to p1ace prime 1mportance on mot1vator “..;
- aspects of the work sd&t1ng which afford/opportunlt1es for perSona] growth

,,r_' .t .
PO .

”(promot1ons cha11eng1ng work etc ) In contrast sem1 sk111ed and unsk111ed
L o _ B . .
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b]ue co]1ar workers are very. concerned about and dependent upon hyg1ene |

: e]emehts in the1r work environment (sa1ary, work conditions, etc ).

The conc]usion that many young peop1e are not deve1op1ng att1tudes to— o

}1.ward work from the1r;env1ronment or from S1gn1f1cant others or events was
o expressed by Bottoms (1972):. I '

work as an act1v1ty has become 1ncreaS1ng1y

" less a part of the lives of youth until now ¢
it is chiefly an activity engaged in behind -

- fences and brick walls. Too often the re- =~ =~

-.sults have been that many youths are reach- '
ing the age for entering work without. . o~

. the%ob att1tudes necessary for JOb , S )
: - success. . (p 16) B ‘ . ' Aw' ' 'r,f ' '.',

' . Bottoms (1972) po1nted out that Fu1mer, 1n a study of 232 occupat1ons 1n

?f Lou1sv111e Kentucky, conf1rmed that work att1tudes were one of the maJor f.,

I

:tprerequ1s1tes for many JObS N

Teach1ng Affect1ve Responses Toward Work

The' respons1b111ty for or1ent1ng peop1e to the wor1d of work rests
'1ncreas1ng1y more with the schoo]s Th1s respons1b111ty was stressed by :
"Hoyt (1972) and by an Amer1can Vocat1ona1 Assoc1at1on and Nat1ona1 Gu1dance
' 1;7Assoc1ation pos1t1on paper (1973) Venn (1964) po1nted out that "techno1ogy
;5_ has created a new re1at1onsh1p between man, h1s educat1on and his" work, in.
%ﬁﬁﬂ1;h1ch educat1on 1s p1aced square1y between. man and h1s work." This new '

re]at1onsh1p was supported by Bottoms (1972)
~—T\) .
The need for the school to initiate: act1y\t1es de~ *
oA s1gned to meet the career deve1opment needs of youth
o -at different age Tevels is supported by several
" - .changes‘that have and are occurring in our society.” -

[ 4




l ~work

"i‘istudy sample.

‘ F1rst, as our soclety has progreSSed from a '
. simple.to an. exceedingly complex society, we.
" have virtually. eliminated the traditional means
7. by which adolescents deyelop into working
- adults. In- former years youth were constantly o _
" -surrounded by and ear1y involved in work How- : o b
ever, with the passing of the agrarian: culture : o
" . .work as an.activity .has become increasingly - , :
Jess a part of the lives of youth until now it . o
is chiefly an activity engaged 1n beh1nd fences
',and br1ck wa11s (p 6)

I“BOrow (1966) has conc1uded that forma] educat1on has become more 1mportant

as the soc1a1 structure has changed o u - .*f.;" S N :f?%

Many wr1ters and researchers have conc]uded that the schoo1s have noj

= ‘fu1f111ed the1r reSpons1b111ty Ba11ey and Stadt (1973) contended that :1;"
‘,“the schoo1 S respons1b111ty for ass1st1ng 1nd1v1dua1s w1th1career p1ann1ng,t.
‘fdec1sion-mak1ng, and preparat1on for entrance 1nto emp]oyment has been o
"a1most tota]]y 1gnor@d " Mar]and (1972a) ‘stated that there is 1ncreas1ng

*tésegregat1on between students and the wor1d of work and that many students -

l”fihave 11tt1e or no forma] contact w1th, or. preparat1on for, the wor1d of

"

S : :
Swanson (1967) found eV1dence that there are prob1ems din: the tranS1-5'

<
<

- tion from sch001 to work He found that poor att1tudes toward work and :fﬁ‘;

17;fwork1ng, 1ack of respons1b111ty and matur1ty, and 1ack of know]edge of the

(

‘7f‘rea1 demands of work were each reported by more than forty percent of the

Accord1ng to the concept of Job Read1ness Posture (As50c1ates for .

’Research in Behav1or, Inc., 1975) there are . three cond1t1ons that must be

ot

G
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‘;]met before 1nd1v1dua1s can be cons1dered "work ready" or abTe to make the

transit1on from tra1n1ng to work sucCessfuTTy F1rst, 1nd1v.dua1s must be
f.pr0f1c1ent at a saTeabTe sk111 for wh1ch there are JOb opportun1t1es uva11- -
labTe Second the potent1a( workers must,; be able to cope with barr1ers kT“
| - wh1ch woqu prevent them from go1ng to- work ExampTes of barr1ers.to work
o woqu be medical- probTems or: Tack of parentaT acceptance Thdrd;;indivﬁduaTs'-r
-}._tmust perce1ve a net personal ga1n from go1nguto_work The . Tast two cond1t1ons
L;'-j1nvoTve the potent1a1 workers perceptions of'the'attract1veness d; work ] j
h fand the personaT Tosses and barr1ers 1nv01ved in go1ng to work These |
o three factors (attract1on Toss and barr1er) compr1se the 1nd1v1dua1 s
'_fJob readlness posture The researchers concTuded that “these cond1t1ons )
Tffor work read1ness appTy to all 1nd1V1dua1s who are trans1t1on1ng to a f}-}.;"
fouTTy empToyed status regardTess of whether they were prev1ous1y empToyed |
B unemp10yed underempToyed or students" (p 16) The job. read1ness posture
°T fjmay then be def1ned as ‘a tra1nee s att1tudes percept1ons and mot1vat1ons
.hf;as they have 1mpact on h1s or her ab111ty to obta1n and ma1nta1n a Job
'Tygg(Assoc1ates ‘for Research in Behav1or, Inc., 1973) b ) |
;';T;,a_ A spec1a1 task force reported to the Secretary of HeaTth Educat1on andilv

o 'WeTfare (work in Amer1ca 1972) that most young peopTe s1mp1y do not know

c-;;;what to expect from work or what work w111 requ1re them to g1ve The re- f
- port maintains that the schooTs can d1SpeT sore of the resu1t1ng unreaT ex-'f-

ﬁ;;?pectations about work that are her by many young peopTe thus avo1d1ng much

»

-
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‘ of the frustrat1on and d1sappo1ntment they fee1 upon enter1ng the work force

Accord1ng to the report when the 1nterre1at1onsh1ps between work and educa- -

t1on are exp1ored the fo11ow1ng shortcom1ngs become ev1dent

- 1.~‘The market value of educat1on has‘ﬂr1ven out “its R
- -other values. One consequence.of this has been - -7
to ‘require need1ess1y, ever-h1gher credent1a1s _ . .

~-for the: same” work. s o o

| '.2,,-Jobs have fa11ed to change in step w1th the in-
" creased educational attainments and concom1tant
el asp1rat1ons of ‘the new work force. "_j”

i

3. 'Vocat1ona1 educat1on in. the high schools has o
' failed to give students usefu1 ,skills or place. -
. them in sat1sfy1ng Jobs.._:, S

' .;'i' ':4;.:We have 1arqe1y neo1ected the educat1ona1 needs
R s of 01der workers o -

~~ . 5. The shcools themse1ves are a workp1ace, 1nf1u- R
' -~ enced by, and influencing, other workp1aces. R
As such, the schoo1s wou1d benef1t from a rede-
s1gn of thE1r work.-

6 The h1gh schoo1s have not. yet d1scovered a proper
“_'»]'Eo1e fo; themse1ves to play in "career educat1on
(e 134 e S

i
i

These shortcom1ngs have spec1a1 1mp11cat1on for vocat1ona1 educators who
AY

j have the respons1b111ty of deve1op1ng workers who can perform successfu11y _
| on the Job w1th sat1sfact1on to themse1ves and the1r emp1oyers The short-: o
',iffc0m1ngs are a1so of Spec1a1 1mportance to the ent1re career ed#fat1on move—‘h’ﬁlfbh

'*ment whxch is. based on- the 1dea that students must be g1ven the opportun1ty '
'3

';'to deve1op pos1t1Ve\Ztt1tudes toward work and choose a career wh1ch 1s E

°

L'commensurate w{th their 1nterests and ab111t1es. An 1nd1v1dua1 s att1tude Xﬁ“'*

[N, B & PN—

*Jitoward the mean1ng and va1ue of work is an 1mportant factor in su%cessfu1

E fadJustment from schoo1 to wock

o S ) e . . e Y T ,‘{ -
S . o T~ . : : [
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Many recommendat1ons have been made for educators to teach work att1- '

tudes. Khan and We1ss (1973) have stated that in terms of forma1 respons1-j[

b111ty for the deve1opment of appropr1ate and hea1thy soc1a1 and educat1ona1

1 att1tudes, the schoo1 a1ong W1th the fam11y has been seen as. the pr1mary

‘ "‘ 1nst1tut1on for teach1ng des1rab1e affect1ve tendenc1es Accord1ng to the 5_,;12.?

(- Amer1can Vocat1ona1 Assoc1at1on Task Force report1ng on career educat1on,

the respons1b111ty of career educat1on is to he1p 1nd1v1dua1s to deve1op

"favorab1e att1tudes toward the persona1 psycho1og1ca1, soc1a1 and econom1c
s1gn1f1cance of work (and) know1edge sk111 and att1tudes necessany for zf’f
entry and success in a, career" (1972 p. 12) Lo o

Statements of object1ves for forma1 educat1on 1nd1cate that att1tudes

' const1tute important outcomes of educat1on Mar1and (1971b) emphas1zed the

need for pos1t1ve work att1tudes and stated that- the funct1on cou1d be per-
formed by career educat1on Bottoms (1972) stated that ghe tota1 Sch001

shou1d be 1nvo1ved in the creat1on of an env1ronment where1n students do, in
fact acqu1re sk1]1s, know]edge understand1ng and att1tudes necessary for
career deve1opment" (P 16)f Os1pow (1972) supported the deve1opment of
programs to he1p peop1e deve1op att1tudes enab11ng them to makg;better de-
c1s1ons concern1ng work "~ He. stated that “genera1 att1tudes toward work __.-;
1tse1f can be e11c1ted shaped ref1ned and 1nterna11zed a1] of. wh1ch w111
perm1t the 1nd1v1dua1 to potent1a11y dea1 more effect1ve1y w1th the vocat1ona1;fr

development tasks at the t1me when these become more 1nc?n§1stent and overt“n_ li

(p 16) Herr (19686 1nd1cated that d1rect and systemat1c methods of deve1op-' .

1ng students att1tudes about themse1ves and occupat1ons are needed 1n Un1ted o

? . X
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‘t';.States educat1on in add1t1on to the deve]opment of marketable sk111s

522-

The affect1ve outcomes of educat1on have been emphas1zed 1n the 11tera- L

:,,ture and research re]at1ng to the process of eva]uat1ng 1nstruct1ona1 and

'u'; counse11ng programs : Bovee (196% conducted a study us1ng two exper1menta1

Er;"groups, one . W1th pre counse11ng plus counse11ng and thepother w1th counse]1ng;-s

‘; chan before v1ew1ng the presentat10ns

";w1th the contro] group

,}[ on1y, as compared w1th an uncounse1ed contro] group He reported s1gn1f1cant
_jlga1ns 1n vocat1ona1 att1tude matur1ty for the two exper1menta1 groups

. G1111and (1966) performed a s1m11ar study 1nvo]v1ng a treatment cons1st1ng
'1"ﬁof th1rty-s1x one hour week]y group counse11ng sess1ons 1n wh1ch the subJects:

'"5'd1scussed the1r fee11ngs about sch001 and work S1gn1f1cant1y greater ga1ns

1’ .

‘f in att1tude matur1ty were obta1ned for the exper1menta1 group when compared y

.u

‘o B <

Suppdrt has been found for the hypothes1s-that occupat1ona1 1nformat1on =

-_aw11] 1ncrease vocat1ona1 agt1tude matur1ty (Goodson, 1969) In a study show-f‘

S E

‘1ng te]ev1s10n presentat1ons of occupat1ona1 1nformat1on to e]ementary and

& \( ‘(' ‘f’" 'u _“.

‘Jun1or h1gh schoo] students, Be1naber and Case (1972) reported s1gn1f1cant1y

' lfmore pos1t1ve att1tudes among the students after v1ew1ng the presentat1ons

A . -~

However, Khan and We1ss (1973) sugqest that 1n pract1ce, most c]assroom_-

_;7jfteach1ng 1s concentrated on the ach1evement of cogn1t1ve obJect1ves They

s”:ﬂ3vant affect1ve responses as a resu]t of\c0gn1t1ve 1earn1ngs. If des1rab1e

oy

° : SN
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| ﬁrmalnta1n that the assumpt1on is. often made that students W111 acqu1re re]e— e



the effects of such 1earn1ng exper}Ences w111 have to be appra1sed systema—5 :

lQ=t1ca11y Schoo]s can meet the1r responS1b111ty by 1ncﬂud1nq de11berate ;f. Vu;‘ .

"“strateg1es for teaching affect1ve responses toward work w1th1n educat1ona1 f‘ff L

f'programs.

f Kazanas, et a1 (1973) after rev1ew1ng and syntheS1z1ng the 11terature T

A'regard1ng the mean1ng and value of work, stated that
. v
'It appears that there is a groW1ng concern among
~ many social scientists, writers, educators, 1eaders
"~ in industry and labor, and others that the youth of B .
- America today may not be developing a meaningful:. .j Ll
- and well-defined "workrEth1c"vas was - cons1stent1y B
o -~ . apparent “in older. generations.” (Also) It is be-
P .coming increasingly clear that more prob]ems will. s EI
“ - ‘aprise as students make the transition from school- =~ . - . .o
to work; thus the responsibility of the school to s
provide more emphasis on the value of work in'the.. -
¢urriculum(s) -for all students w111 tend to- 1ncrease :
{pp. 56 57). . , o

-

f'The authors a]so p1aced emphas1s on the ro]e of vocat1ona1 and techn1ca1

1

'educat1on to'reduce the'“shock“ 1n @he trans1t1on from schoo] to work and

"'”make th1s trans1t1on as., smooth as poss1b1e v“-

| Education has become one of the maJor 1nst1tut1ons in soc1ety charged
fwlth the respons1b111ty for prepar1ng peop]e for‘work Affect1ve responses“
:}_'toward work must be taught because the work wh1ch peop]e do determnnes to ad_x.fgx
'hhgreat extent the1r psycho]ogica], soc1a1 and economlc secur1ty and the1r\ |
Tls?sat1sfactTon in 11fe o | | ‘ | 7} '., »fl ,;;: "t e
1_Att1tude MeaSUrement ~f~h"' - J‘”ffi E fzs*gsfé¢f§fi;:7f&\f.7Jfa?*ft i 5tf‘1’?r‘

e '-t)f\.—‘gﬁ- .
;The emphagﬁs of much of the present day curr1cu10m deve]opment 1s on

'the need to change or deve]op att1tudes of students. Tawney (1976) ma1n-'

| -tained that th1s emphas1s ‘has emerged as’ curr1cu1um deve]opment has attemptedﬁyy?7”h

“to cater to students 1n the 1ower ab111ty ranges Much of the emphas1s on Lgi'if .

l;f(l(;li%jl ::;“
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yteach1ng and deve]op1ng pos1t1ve att1tudes toward work has\emerged from the v
career education movement (MarTand 1971 Bottoms, 1972 Os1pow, 1972; Herr,
1969 Hoyt, 1973). R |
The centrg] probTem in assess1ng att1tudes is that the. T1nk between ;

;1 professed att1tudes and actuaT behav1or ‘may not be stra1ghtforward Tawney

(1976) supported th1s contént1on when he stated "research has show that att1— » |

tudes measured by pen and-paper tasks pred1ct but poorly, dec1S1ons made 1n

reaT T1fe Act1ons are determ1ned by group expectat1ons, the 1nd1V1duaT s

percept1on of the 1mportance of the action for h1s own. weTT be1ng, and other B

'f soc1a1 cons1derat1ons“ (p. 67) : Recogn1z1ng these probTems CampbeTT and 1
F1ske (1959) have recommended ‘that researchers attempt to obtain. the same :
?f? 1nformat1on by u51ng d1fferent ‘kinds of methods to check on the p0551b111ty
Pd- that the data coTTected may S1mp1y be a refTect1on of the methods of measure—
| ment T o |

;,\ ,-' D1fferent techn1qUes of data coTTect1on on attitudes of 1nd1v1duaTs are
N

- . - 1 R Lo
i . . M CE

ava11ab1e In a rev1ew of research pubT1shed betweeh 1968 and 1970 F1shbe1n“ |

';;ﬁ‘ and AJzen (1972) found more than 500 different procedures des1gned to measurejw"'

attitudes. However, the measurement of att1tudes has trad1t1onaTTy 1nvoTved
_Q the use of att1tude scaTes -on wh1ch 1nd1v1duaTs 1nd1cate the1r degree of '
agreement with var1ous statements The most frequent]y used procedure (Khan
and we1ss, T973) ‘for measur1ng att1tudes has been the adm1n1strat1on of aE?
“ coTTect1on of quest1ons or stattments to 1nd1v1duaTs A var1ety of. methods 1
for scaT1ng att1tude statements and scor1ng responses has been deveToped .
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One genera] method of att1tude sca11ng has been presented by ThuV‘S’Cone
(1927) The Thurstone method emp]bys subjects who act s Judges of the |
Pe]atTVe favorab]eness of att1tude statements. These a]ready sca]ed state—
ments are then presented to the subJect whose. attitude is to be aSSBSSEd
The basic assumpt1on of the Thurstone method is that the values obta1ned
~ from One -sample of Judges will be the same as the vaTues obtained from another'
,fh.samp1e of Judgments. Research has shown that as- Tong as the judgeS are. not

N

effextrem1sts on the part1cu1ar att1tude oont1nuum, th1s assumption is: generaTTy’ .
b. Another method of‘att1tude sca11ng, caTTed summated rat1ngs, was de-.
“"Ve10Ped'by L1kert (1932) tt1tude statements are given a. va]ue determ1ned
‘v',from the data from the sampTe of persons whose att1tudes are: be1n9 StUd1ed._ -
fTVTrTaNd1s (1971) summar1zed the Likert method of summated rat1ngs into the A_' )
1f°T1OW1ng steps A number of statements age g1ven to a sample of 1ndIv1duals f .
B 11ke those who are to be- stud1ed SubJects are asked to respond to each -
.Statement in terms of a f1ve po1nt scaTe def1ned by the aTternat1Jes ;
() StrongTy ‘agree, (b) agree, (c) uncerta1n, (d) d1sagree and (e) Strong1y
& d1sagree.' The responses of the 1nd1v1dua15 are f1rst scored a pijﬂiL _
‘ry7 using the invest1gator s best Judgment of whether the statement is Pos1t1ve
'if7_0h nEgat1ve toward the att1tude obJect The most favorab]e 25 percent and
h]the 1east favorab]e 25 percent of the'indiV1duaTs are then separated into a
| favorab]e and unfavorable g,oup These groups are: reasonab]y pure and con~

- sist of- 1nd1v1duals who know where they stand in re1at1on to* an att1tude -

. 9939Ct The responses of the favorab]e group to each att1tude statement are -?sgif

,,'{.




then coméared with/the responses of the. unfavorab1e group. If‘the attitude' L

statement 1s a good one, it w111 d1scr1m1nate sign1f1cant1y between the

two groups, o .','; o T T 'g P

(g

The twenty Br so most d1scr1m1nating 1tems const1tute the Likert scate. -
The sca]e can then be given to the samp]e of subjects to be stud1ed whose ";.-; o
att1tude scoras can be computed Responses to each 1tem are scorod from |

1 to 5. Strong agreements W1th favorab1e 1tems are q1ven a score qf 5

.and strong disagreements W1th these 1tems are qiven a score of 1 Scor1ng

FE

s reversed for unfavorab1e 1tems so that d1saqreement w1th an unfavorab]e

)ltem results 1n a h1gh score (F1shbe1n 1975) L1kert s method %f summated ﬂylfg"

rat1ngs attempts to ensure that amb1guous statements as we11 as statements
_ that e11c1t responses based .on factors other than the att1tude under con+,ﬁ‘}'

slderat1on are e11m1nated . gu1~ S ‘\it' | 3 ; .‘f\ . ,'1

A thlrd method of measur'ng att1tudes, sca]ogram ana1y51s, Was deve1oped

by Guttman (1944) to check o xthe un1d1mens1ona11ty of a set of attitude
statements. Us1ng the Guttmanlsca1e, 1f 1t is known that a person endorseS';"ﬁ
a veryqfavorabﬁe 1tem, there 1s no need to check whethex 1ess favorab]e
1tems have been endorsed, 1t fo11ows from the nature of the sca1e that 1ess
favorab1e 1tems wou1d a1so be endorsed G1ven a set of att1tude statementsb,gd"

': that form a Guttman sca1e, an 1nd1v1dua1 who obta1ns a h1gher rank or score:

: than another person must rank Just as h1gh or h1gher than the other person
on every 1tem The Guttman techn1que 1nvolves the ana]ys1s of the rev-j;; N
sponSes of approx1mate]y 100 1nd1v1dua1s to a set of att1tude statements.'?.

An 1ncons1stent Judgment occurs when a person who has accepted severa1 h1gh1y




favorab]e statements aTso accepts a statement that 13 assumed to be un?ﬂV0r~ )
abTe. ,t%atements that produce too many ncons15tGNt judgments are assumed
o beTong to a different att1tude contipuum fro}(that of the majority °f
the statements and are eT1m1nated from further C0"51deration. The eTimina~ (
| tion of statements in thts manner resu]ts in an attitude scaTe compr1Sed of .
égl. statements that give very few 1ncon51stent answers SubJects to be StUdTGd
can be asked to respond to these 1tems by agre81"9 or d1sagree1ng, and Tt
is. pOSSIbTe to pTace‘them unamb1gdbus1y on the att1tude continuum. o
.Q;i“ ' The scaTe d1scr1m1nat1on,method of att1tude Sca]1ng (Edwards and .
e KiTpatr1ck 1948) comb1nes Thurstone s and L1keY‘t 3 procedures for etaTua*
t1ng the d1scr1m1natory power of 1nd1V1duaT 1tem5 dhd Guttman s cr1ter1a of ‘
scaTab111ty (Khan and Neiss, 1973) The resuTt1"9 Statements shoqu be
unamb1guous d1scr1m1nat1ng, and faTT onalund1mens1ona1 cont1nuum :
S Recent]y, a new approach to the 1nvest1gat1°n of - att1tudes, the semant1c
’ differentia] techn1que has groWn in use. The Sem&ht1c d1fferent1a] tech~
ff: nique (Osgood Suc1 and Tannenbaum, 1957) was deVG]Oped or1g1na11y fOP :

measur1ng the mean1ng of concepts The semant1c d1fferent1a1 has’ been Strong-

Ty*reconnmnded_for att1tude meV‘

.....

rement because of 1ts ease of-construct1on

f-a--and ver&gtrmtty for measur1ng the affect1ve compoﬂents of att1tudes (FTShbe1n,;( |
' 1967 He1se, 1970) The subJect 1s asked to react to an: obJect, person, or
‘ vagoncept on a ser1es of scaTes bound by poTar dJeCt1ves | Three maJOF 1"de-
3 pendent d1mens1ons under]1e the Judgments made by- Subaects eva]uat10n-

(the. object is good fa1r, cTean, etc‘), potency (the ObJeCt is strong, 1arge,“ﬁ”"
':fpowerfu ; etc ),v nd act1v1ty (the obJect 1s fast, act1ve etc ). Us1n9

o these caTes, 1t is poss1bTe to measure the affeCt exper1enced by the SUb-.

ject toward the object, person, or concept

. L T S e e,
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Another means of assessing attitudes is. the uSe of a questionnaire.
A c1osed question provides the 1ndih1dua1 with a set of response cate- -

,}gories and requires that the person choose the a]ternat1ve most c1ear1y

in agreement with his or her own attitudes.= The open ended Atem requires‘ ;h;=”_;

fthat the 1nd1w1dua1 respond in h1s or ‘her’ own words (Wentling and Lawsoft ,.
:1975) Attitudina] data co]]ected through - the use. of a questionha1re 1s
',;often*Supp1emented by conduct1ng 1nterv1ews w1th respondents. Accord1nq
:;.'to Tawney (1976) "the ma1nstay of a11 feedback is the persona] 1nterv1ew.5.‘:'hh
' (and) cou]d justly be regarded as the bas1c techn1que of eva]uation o

(pp 60 6” . . 'A b‘ s ‘Vﬁ:‘i"v.‘l(./!‘]"‘_‘

-'tudes has become an 1ncrea51ng1y 1mpoYtant ac 1v1ty Th1s emaph51s has

3p'emerged as curr1cu1um deveT%pers str1 e to 1n rease mot1vat1on w1th1n the o

‘Mtherefore, not on]y want to know what studentr' att1tudes are toward the

urr]culum mater1als and the subJect, put more|. )mportant whether att1tudes ?f”'”:

.have Changed because Of the 1ntroduct1on of th curr1ou1um mater1a1s.t_§”:'
I o e .

lfzmmends in Currlculum Eva]uat1on

A during the past twenty years, A rev1ew-of the p1terature 1nd1cates that a -

para11e1 change in the methodo]ogy of evaTuat1on has occurred New con-a"7 F
"l‘.cepts and - ways of’ th1nk1ng about eva]ﬁat1on have emerged Many of these

' ébncepts are d1rect1y app]wcab1e to curr1cu1um ev 1uat1on and offer re]e-:.v
';hvant perspect1ves on curr1cu1um eva]uat1on as a fu damenta] aspect of cur—'

:-r1cu1um deve]opment.

PP TN




A'"-,;’v . ‘

. The 11terature regardigg curricu]um and program eva]uation 1nd1cates

i',;'n I
! ‘5,
x4 ‘{Lthat the emerg1ng characteristics, def1n1t1ons and 1deas about evaluat1on o
c I

are changing s1gn1f1cant1y A trad1t1ona1 def1n1t1on 11mited eva]uat1on
to professioha1 judgment, such as the Judging of a 1esson p]an by an expert.
Another common def1n1t1on ma1nta1ned that eva]uation was the comparison of

A

student performance to spec1f1ed object1ves or. desired competenc1es (wentling

o and Lawson 1975) T i7%3fﬁnﬁfﬂgﬁz o . ?f? t"”’; - “ ;;‘f‘?(’fk

. -

, Recent]y, two more W1de1y accepted def1n1t1ons of eva1u3t1on wh1ch are

1ess 11mtting have been proposed The Ph1 Be]ta Kappa Comm1ss1on on Eva1u~ )

;:ﬁf ation stated‘ "Evaluat10n 1s the process of de11neat1ng, co]]ectnng, and
“;g - prov1d1ng 1nformat1on usefu] for«gudg1ng dec151on a1ternat1ves“ (Stuff]ebeam,.
':4: et al., 1971) -~Th1s def1n1t1on emphas1zes eva]uat1on for dec1s1on mak1ng 'lz,f;p
,fi' and necessitates c]ose communlcat1on and a sound work1ng re]at1onsh1p between |
i eva]uator and dec1s1on maker The Ph1 De]ta Kappa def1n1t1on makes a d1s‘ |
t1nct1on between the ro]e of the’ eva1uator and the ro]e of the dec1s1on fﬁ f\ft

. maker The eva]uator does not make Judgments but 1s V1ewed as anﬁ1nformat1on"

gatherer

- A qu1te d1fferent def1n1t1on of/eVHIuat1on offered by Worthen'and

h

Sanders (1973) focuses -more on eva]uator Judqment "Eva]uat1on 1s the

determ1nat1on of the worth of a th1ng. It 1nc1udes obta1n1ng 1nformat1on i

f%qguse in Judg1ng“the worth of a proqram, product procedure or obJect1“”

T

L o or the potent1a1 uti11ty of a]ternat1ve approaches deS1gned to attai

ﬁgspec1f1ed obJect1ves.“ Th1s def1n1t1on of eva]uat1on suggests"

R




) . . :9‘;
o ;ation is concerned w1th not on1y the systemat1c co11ect1on of data but a1so
' .

‘~h_the ana1ys1s of data to determ1ne the worth of both proqram processes ‘and

;1r.products.‘ Both the Ph1 De]ta Kappa and Worthen and Sanders def1n1t1ons
A'ldrequ1re the co11ect1on -and report1ng of eva1uat1 e data. *thé in- d1ffer-‘“
,'lfence between the def1n1t1ons lies in how the results are sented to the “
dec151on makers, e1ther as data a1one or data accompan1ed by Judgments of
-worth; These def1n1t1ons are pert1nent to: the fo11ow1ng centra1 1ssues of

. Currfcu1um eva1uat1on . (1) the purpose of curr1cu1um eva1uat1on, and (2)

: the appropr1ate strategy for curr1cu1um eva1uat1on

—To c1ar1fy the purpose of curr1cu1um eva1uat1on, Scr1ven (1967) at--»ﬁ-

tempted to c1ass1fy var1ous eva1uat1on strateg1es by mak1ng a d1st1nct1on rtff_‘

" between the goa1s of eva1uat1on and the ro1es of eva1uat1on ‘ Eva1uat1on "

-ggoa1s always 1nc1ude the est1mat1on of mer1t worth or va1ue of the cur-‘f;“

| r1cu1um.product' On the other hand the ro1es of eva1uat1on can vary con-
siderab1y; One role of eva1uat1on may be to- a1d 1n the process of“curr1-l
bcu]um deve1opment In keep1ng with th1s method of c1ass1fy1ng eVa1uat1on |
. strateg1es Scr1ven d1st1ngu1shed between summat1ve eva1uat1on (the deter--
'-m1nat1on of worth of a f1n1shed product) and format1ve eva1uat10n (eva1u-
| 'atloﬁ used to 1mprove the product wh11e it is st111 f1u1d) ‘_‘ |
Concern1ng the purpose of eva1uat1on, Stee1e (1973) 1dent1f1ed the
.jf01lowing as va1uab1e new ideas concern1ng eva1uat1on f1rst program é

' feva]uat1on 1s a process rather than a procedure Eva1uat1on 1s most usefu1

Cp

llk_;_when 1t TS app11ed\$s a process or- way of dec1s1on mak1ng Second ,;_

i'eva1uat1on 1s more than exam1n1ng the ach1evement of ObJeCt1VGS Assess1ng

T

D]
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~ the: extent to wh1ch 1nstruct1ona1 programs atta1n their obJect1ves TS not

&

'the'on1y d1me@s1on of eva1ua ‘on. Eva1uators are beq1nn1ng to 1ook beyond

-3the accomp11shment of stated obJect1ves to the worth1ness of the obJect1ves L

ﬁ .

ij:xlthemse1vgs and to unant1q1pated program outcomes

w1th regard to appropr1gte strateg1es for curr1cu1um eva]uat1on most .
.':spec1a11sts 1n educat1ona1 test1ng and measurement be11eve that the 1mpact'

11of a curr1cu1um can be eva]uated through the use of measurement 1nstruments.

“:Manyaeva1uat1on spec1a11sts do not agree that th1s strategy of curr1cu1um ._plt

flffeva1uat1on is appropr1ate Stake (1967a) ma1nta1ned that the f1u1d1ty of ,H

'f',our-exper1ments and the b1untness of our 1nstruments deny us the capab111tyf”,f"

;fiof measur1ng e1ther the quant}ty or. qua11ty of 1m5§:£ Effort should be
;'h channe1ed toward observat1on and Judgment rather than attempt1ng to 1mprove;'
hlthe prec1s1on of measurementf Accord1ng to Stake, a comp]ete eva]uat1on
: lcons1sts of two types of data (1) obJect1ve déscr1pt1ons of goa1s, en—'?.
:5_v1ronments personne] methods, content ‘and outcomes, and (2) persona1
'f_f Judgments as: to the qua11ty and appropr1ateness of these elements.

An eva1uat1on shou]d be des1gned to generate both descr1pt1ve and '

1p”'f'Judgmenta1 data.~ Both” descr1pt1on and Judgment are essent1a1 (Stake 1967b)—-*

i ”fact they are the two - bas1c acts of eva]uat1on Scr1ven (1967) ma1nr '

"ﬂta1ned that the eva1uator is best qua11f1ed to Judge and therefore must

be'the one to make Judgments However this pos1t1on 1s reaSOnab1e on1y

if 1t 15 assumed that eva]uator Judgments ref1ect the Judgments of 1nd1v1-_

duals who are actua11y us1ng the ourr1cu1um mater1a1s 1n the c]assroom

N f“)_

°
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h-,Evaluator Judgment dur1ng an eva1uat1on shou1d be a- synthes1s of the compos1te‘

- teacher and student Judgments that have been co11ected In th1s respect
\

:?] the evaluator 1s ass1gned the task of co11ect1ng, sort1nq and synthes1z1ng
,'.'l"":1nfor1nat1on. . . B : ) K \ .' o ) v «..
Grobman (1968) categor1zed the most - frequent]y used curr1cu1um eva1u— f_'mxh*

: t1on strateg1es as reV1ews, schoo1 v1s1ts, teacher feedback quest1onna1res,--'

yoo-

';; 'and tests A curr1cu1um eva1uat1on shou1d 1nc1ude c1assroom v1s1ts for: the
- purposes of obta1n1ng d1rect feedback and co11ect1ng genera1 1mpress1ons
Interv1ews may a1so be arranged w1th students on- an 1nd1v1dua1 or qroup bas1s
to obta1n students qreact1ons to curr1cu1um mater1a1s Teachers may be asked -
to erte frequént pér1od1c reports e1ther structured or open—ended in
. nature, regardxng new curr1cu1um mater1a1s ' Va1uab1e 1nformat1on ‘can be f.l
R ﬁga1ned from quest1onna1res comp1eted by students, parents, and var1ous schoo1
f;:personne1 (Grobman, 1968). o .
| Recent changes and deve1opment in eva1uat1on strategy ‘appear to have 1 f,'
'fresu1ted in two or1g1na1]y d1st1nct approaches tend1ng to converge On one d
hand the 1nadequacy of the "measurement of ob3ect1ves" approach gave r1se c"a
’: to strategles WTLh more emphas1s on qua11tat1ve descr1pt1on On the other
- 'L,hand cr1t1c1sms of "eva1uat1on by Qp1n1on“ led to strateg1es in wh1ch more
i obJect1ve Judgments are made (Har1en, 1976) Wh11e there are a number of -
d1fferent approaches to eva1uat1on a s1ng1e approach may not be adequate by )

?F1tse1f A]] of the poSS1b1e approaches to eva1uat1on are not known Ne1ther :

;haS‘the best_approach to eva1uat1on.been 1dent1f1ed.
A . ‘




Th1s reV1ew of var1ous areas of 11terature has shown that an 1nd1v1dua1 s
,'att1tude toward emp]oyment is an 1mportant factor 1n successfu] adJustment
fithfrom schoo1 to work L1terature has been reV1ewed wh1ch 1nd1cates that
~ feducat1on has become one of . the maJor 1nst1tut1ons 1n soc1ety charged w1th
the respons1b111ty of prepar1ng peop]e for work. Inoonc]us1ve resu1ts re-'
ef.ﬂgard1ng what is’ needed to 1nf1uence students att1tudes percept1ons, and
hxpmot1vat1ons toward emp]oyment tncre:se the 1mportance of determ1n1ng thei'
: deffect upon’ studentsP vocat1ona1 att1tude matur1ty of the 0ccupat1ona1 Sur- |
75;fv1va1 Skills . Modu]es used 1n th1s study A number of poss1b1e approaches
'.‘to eva]uat1on have been rev1ewed Chapter III of th1s study presents the
'fapproaches ut111zed to determ1ne the 1nf1uences of the OSS Modu]es on atta1n4
f1‘: ment of occupat1ona1 surv1va1 sk11Ts.and att1tudes toward emp]oyment of |

&

'-se]ected groups of h1gh school students

A




,hrﬂResearch Des1gn - ;. _ ‘i'}i*

_ CHAPTER III
Execut1on of the Study

The exper1menta1 research des1gn ut111zed in th1s study is termed the ;n

R

"stat1c—group compar1son In this des1gn, a group that has exper1enced a \j"

,;treatment 1s compared w1th one wh1ch has not- for the purpose of estab11sh1ng

: ['sthe effect of the treatment (CampbeII and StanIey, 1963) “This des1gn was

:';'selected because random seIect1on of subJects was/nmpfact1ca1 in that the

: d} ver1fy, or further exp1a1n quant1tat1ve data coIIected Character1st1cs

;treatment 1nvoIved a cIassroom s1tuat1on for a per1od of - app\ox1mate1y

1pand 1nterv1ews with' part1c1pants These data were - used to suppIement

’ I

PP

_'f1fteen weeks. : ! S 'r?'u R ‘v,* g ,;d 5d91 S

. \; R
Qua11tat1ve data were coIIected throughout the study by observat1on of -

“;".'of the 1earn1ng env1ronment, character1st1cs of the 1earners, and the

'h5,l1nteract1on of students and teachers W1th1n that 1earn1nq env1ronment are lﬁ

-'».descr1bed The approaches ut111zed in th1s study to<eva1uﬂ§e the effect1ve- -

'f’ness and usefuIness of the OSS ModuIes were deS1gned to 1dent1fy the advan- .i:,;

if;{vtages and d1sadvantages of the mater1aIs as seen by those 1nv01ved d1rect1y,__i :

“;Part1c1pants

'ffand to ident1fy how students atta1nment of occupat1ona1 surv1va1 sk1115 o

and the1r att1tudes toward emp]oyment were- affected f_} | o :’*_ et

Students from the foIIow1ng program groups were seIected to part1c1pate

“» .

| 1n the stuy: L BT T

o ‘1 Co#perat1ve 0ff1ce 0ccupat1ons ;ﬂ;'tﬂ.
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f{, 53".2, Spec1a1 Needs (Secondary WORk Exper1ence Program) '.ffgéﬁﬁ.
h‘y;i,_ 3 Comprehens1ve Emp]oyment and Tra1n1ng Act (CETA) : ».
“*f7Students from these three program groups were sé1ected because they tend to d, .
"represent the broad spectrum of students Por whom the 0ccupat1ona1 Surv1va1 f_tv.f
‘";':Sk11ls (OSS) Modu]es wou]d appear to be- most usefu] and effective. By
coﬁcentrat1ng on' these three categor1es of students, the descr1pt1ons,‘
’ };1nterpretat1ons Judgments and quant1tat1ve data co11ected dur1ng the study

.;., .

”,were used to make genera112at1ons to three d1fferent student popu]at1ons

S
o 0ne teacher from each of the program groups who had expressed a des1re to
'f'use the ModuTes in c1ass was selected to part1c1pate 1n the study

’.'> . . ..~' Y “r

5‘f 110t Study 4¢ﬂ~ ' N ‘
P A p1]ot study was conducted in three h1gh schoo]s 1n 1111no1s to deter-
m1ne the appropr1ateness of Ftems 1nc1uded in the student data sheet and to

E determ1ne the v1ab111ty of the 0ccupat1ona1 Surv1va1 Sk11ls Informat1on

Test (OSSI_), The p1lot study a1so prOV1ded an opportun1ty to rev1ew and

. -rev1se observat1on and 1nterv1ew forms as we11 as student and teacher op1n1on--
:}gf"na1res, and to determ1ne the procedura] steps and t1me 1nvo]ved 1n adm1n1s- L

vﬁ"fd”ter1ng the 1nstruments ER R ..,.'?.' l;:».,lfv . ;7

Research Procedures

Two c1asses of Cooperattve 0ff1ce 0ccupat1ons, Spec1a1 Needs and CETA ﬁ
students ut111zed the OSS Modu]es 1n add1t1om to, or in p1ace of other

, gffcurr1cu1um mater1a1s dur1ng a per1od of approx1mate1y f1fteen@E§eks "AT],ffp. .

rof the sess1ons conta1ned w1th1n the OSS Modu]es were ut111zed on one: c]ass

}Qttiof each program/group In the second c]ass of each program group, teachersk g

)




A

;iggwere select1ve regard1ng wh1ch sess1ons were used | L |
B ‘ Qua11tat1ve data from c1assroom observat1ons and 1nterv1ews w1th part1-k?

';QVtC1pat1ng teachers and students were co11ected by the 1nvest1gator through-
.wfout the f1fteen week per1od 0p1n1onna1res were comp1eted by teachers and

aebfstudents at the cono1us1on of the f1fteen week perlod to prov1de both

‘;fquant1tat1ve and qua11tat1ve summary data The 0ccupat1ona1 Surv1va1 Sk111s S

s Informat1on Test (OSSI_) des1gned to measure the atta1nment of occupat1ona1

vﬁ‘ﬁ,surv1va1 sk111s, and the Career Matur1ty Inventory—-Att1tude Sca1e (CMIAS)

;»ﬂF‘(Crltes, 197?a) ut111zéd to measure att1tude toward emp]oyment ‘were adm1n—

‘"1stered to the students 1n a11 six c1asses at the conc1us1on of the f1fteen

~

='he OSSIT and CMIAS were a1so adm1n1stered to three comparat1ve

. ':'week per1od
.-:c1asses (one £ om each program group) to determ1ne any apparent d1fferencesv":
in atta1nment of occupat1ona1 surv1va1 sk111s and att1tudes toward emp1oyment"
:j ”between students who had been,exposed to the bSS Modu1es and students who -
Lhad not been taught any of the 0SS Modu1es F1gure 1 111ustrates the d1ffer-.»"

*f;ent groups of students who part1c1pated in the study and the1r exposure “to.

“the 0ss Modu1es f,; S . e 11; _;jjf.gsl,;_tj;
Lo ~ »Instructional Method

PO 'TfAfo‘ TR 'B PR EENER Cdeﬁ$§. -
e o * taught all of - taught those ses-.- .~n0t”taught-
- -+ the sessions vv:s1ons from the 0SS  any of the - =
0. .. from the OSS . Modules selected by - 0SS Modules -
L ' _ L 3;fModu1es . ' their teachers . T e
Prog_am Gro_p_ Lo S BT

1. Cooperat1 ve Offi ce coom A] SRRt B;I RO IR v
©_ Occupations e T e

Spec1a'| Needs . l- A2 S ‘ _ _ 82 . C2

'3  CETA o R VO
“*~Figureﬂl; Pari%C1pah£s iﬁ.the Sf”dngféubed'bYQﬁrogﬁém anduiﬂgtructiQha]:method,
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',:f"lnstrumentat1on

The 1nstruments used to. coTTect data\;or th1s study regard1ng the |

'T;effect1veness\of'the OSS ModuTes were the areer Matur1ty Inventory—-

hfj;Att1tude ScaTe (CMIAS) (Cr1tes, 1973a) (Append1x A) and the 0ccupat1ona1

zSurv1va1 Sk111$ Informat1on Test. (OSSIT)_(Append1x B): The OSSIT was B

}'f.ddeveloped as’ part of this study {0 cOTTeCt b109Y‘aPh1ca1 data “and t° °bta1" :

'-‘a‘measure:o tudents atta1nmen of occupat1ona1 surv1va1 sk1115 ~The i
;" OSSIT was: used to coTTect the f0110w1ng b1ograph1ca1 data for each student
5“'1,“.grade 1eve1 D L '“, o - 'A,",‘f@?°
2. osex '}; - L df‘iad |
3, amount ofowork exper1ence ,. o d;aa~'w”f ;
g, soc1oeconom1c status, as measured by the occupat1on of the -
: {.Sﬁudent;s head~of_hou§ehold ‘ | |
i5. vwonk pTans |

iy

. 6. Teducat1ona1 plans - | L i;g:‘u I x’t‘?; -
fTest 1tems des1gned to assess the students atta1nment of occupat1ona1
s surv1va1 sk111s were formuTated at the knowTedge comprehenS1on, app11cat1on,-nf

T;and anaTySTS 1eve1s of the cOgn1t1ve doma1n of the Taxonomy of Educat1ona1 f

- ObJect1ves (BToom, 1956) F1gure 2 111usttates the content de51gn for 1tem

fformat1o' The n1ne 0SS ModuTes were used as, coTumn head1ngs for construc- i

ggft1ng'test 1tems The row head1ngs are the f1rst four- Tevels of the cogn1- :
Crtives doma1n._ An excess number Of 1temS was deveToped at each of the four

“~]”1eve15 of cogn1t1ve 1earn1ng for each of the n1ne OSS Modu]es, The deveTopers
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X F1gure 2.(-Content deSJgn for 1tem format1on for the OSSIT

f?ii of thé‘OSS Modu1es then se]ected the four 1tems per ce11 (144 1tems) they

Judged to be most app11cab1e._ Th1s pro%§dure was used to he]p ensure con-

s

tent va11d1ty _ : . ‘ ‘ .
Pr1or to the p11ot test of the OSSIT, the read1nq 1eve1 of the 1nstru—'°
ment was adJusted downward to approx1mate1y the 51xth grade read1ng 1eve]

The Da1e—Cha11 formu]a fonupred1ct1ng readab1]1ty (1948) was used to esta- F 1f

b11{h a read1ng 1eve1 of the 1nstrument

F s ";

z P110t<test data were used to perform an 1tem ana]ys1s on the OSSIT to .

¥
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| | | . T390
t”determ1ne the f1fty—four items . to be 1nc1uded in the reduced vers1on of. the '
v-1n5trument used in the. study. A matrix of student responses to each item
5i_zby f1fths was ut111zed to determine the frequeocy of students W1th1n each L
o fifth Who answered each a1ternat1ve and who om1tted the 1tem Th15 1nfor‘ma atf.
f_tt1on Was he]pfu1 1n pb1nt1ng oyt what d1stractors, or 1ncorrect a]ternat1ves, o
j-were not successfu] because “a) they were not p]auS1b1e answers and few |
’ i;Or no Students chose the. a]ternat1ve, or b) too many students, eSPeC1a11y
'i students in: the top f1fths of the d1str1but1on )chose the 1ncorrect a1terna-.-
- t;VG 1nstead of, the correct response ‘For the most part, 1tems ‘were se]ected
-.that Pesu]ted 1n students in the top f1fths answer1ng the correct response
'more frequent]y than students in the 1ower}f;fths and students in the 1OWePfh
'ef1fth5 answer1ng ‘the 1ncorrect alternative more frequent1y than students in
: the tOp f1fths. _A few items that performed poor]y stat1st1ca11y were re~,'}
- vised and reta1ned in the 1nstrument because the‘1tems were cons1dered to_
- ';add tO the va11d1ty of the 1nstrument | .. o
‘ Kuder- R1chardson Formu]a 21 1nterna1 conS1stency est1mates were ca1~ ”
L hncu1atEd from test data to estab11sh re11ab111ty of the- 1nstrument \\Ifst\l-.;.:'.

¥ fdata Were co11ected from the three program groups in. the study separately{ v

; ~“ya"d 301nt}y. Resu]ts are shown qn’ Tab]e 1.

The Career Matur1ty Inventory:—Att1tude Sca]e (CMIA_)A(CriteS; 1973a) -

'WaS uSed to assess students vocat1ona1 att1tude matur1ty The att1tude

!

Q.h Sca]e is compr1sed of fifty descr1pt1ve 1tems 1nc1ud1nq the fo11ow1ng COn—'

*'.-CePtS 1nvo1vement 1n the cho1ce process, or1entat1on toward work, 1nde-'«'.;ip

TV ¢ e
"»_-Pendence 1n dec1s1on mak1ng, preferenCe for career cho1ce factors and con-'

N ,fé;"- _
s S




R Tab1e 1

S

: Interna] Cons1stency Est1mates
. .Sk111s Informat1on Test .

T

oﬁ,tbé}OCCUPatfona1 SuryfVa1‘f, )

fh“Prqgram_Grng 3 . .',-'1:-7. n_

;;ijooperat1ve 0ff1ce 0ccupat1ons !54,‘3
- Spec1a1 Needs ‘-‘22' o
CCETA 37"

!;,'A11f9roupsicombined; L

RIEISE

o 1nterna1 Consistency,Estimaées

. .84
TuT2
R

f;87f”2

ilcept1ons of the cho1ce process

thment by answer1ng true or fa]se to each statement..

Students

1nd1cate the1r agreement or d1sagree-,, K

A vocat1ona1 att1tude

"'i'maturity score s der1ved for each student by tota11ng the number of re-

g ;sponses made wh1ch are in agreement W1th

those responses made by - the cr1ter1on','r

' Ekégroup from which the scor1ng key was deve]oped

Content va11d1ty 1s eV1denced by the se1ect1on of 1tems wh1ch embody

:3? a11 of. the concepts 11sted above These

1tems and the concepts on. wh1ch they o

were based were deduced exp11c1+1y from the centra1 concepts in career de-‘l‘

fyaf'veTopment theory

The CMIAS s usefu] 1n eva1uat1ng the outcomes of career{educat1on and

: ffhother d1dact1c programs and 1ntervent1ve

exper1ences ('r1tes, 19730) " M,:‘

E.,d!cord1ng to Cr1tes (1973b), 1nd1v1dua1s who are, mature 1n‘the1r att1tudes

~also- tend to be more successfu1 on the JOb (r =

"ifwhere the 1atter was a compOS1te crhter1on Of

.
b
b TP

19, P < fos) (Cox, 1968)
1) extent to wh1ch the Job



{'”-+j41lfﬁ .

~

© was re1ated to prev1ous ra1n1ng, 2) JOb sat1sfact1°n, 3) a worker s, cer; -
".Ita1nty that his job was best for him, 4)'Job earn1ng5, and 5) Job stab111ty
“RAs. pred1cted in career deVe1opment theory,‘then, the CMIAS as a measure of
N one’ aspect of career matur1ty is- re]ated to the outcomes of cop1ng W1th the
'd::problems of prepar1ng for and proqress1ng 1n the w0V1d of work (Cr1tes,

| Cr1ter1on re1ated va11d1ty has been e§tab11shed by obta1n1ng a s19n1':;: |

4 ficant corre]at1on with- the 0ccupat1ona1 Asp1rat10n Sca1e (M111er ‘and Ha11er

[P SRS

5nj"1964) In a group of n1nth graders (n 79) Bathory (1957) obta1ned an r jff o
'?:of 39 (p < 01) Cr1ter1on re}ated va11d1ty has a180 been estab11shed by

obta1n1ng a s1gn1f1cant corre]at10n w1th the Read1ness for Vocat1ona1 S fy

N Planning Sca]es (Gr1bbons and Lohnes) Cdﬂté? (1956) fOUnd an r of 38

(p < 01) Construct va11d1ty was estab11shed by f1Nd1ng S1gn1f1cant re1a-;

‘

‘T’VAt1onsh1ps with var1ab1es to- wh1ch theoret1ca11y, the CMIAS should be re1ated

“and: f1nd1ng the 1nstrument to be unre1ated to var1ab1es to wh1ch 1t shou]d

.u;:fnot be re1ated o o i L oo
Re11ab1]1ty of thé CMIAS was estab11shed by the f011ow1ng means Thff#" -
B ferna] cons1stency est1mates were - ca1cu1ated (Kuder R1chardson Formu1a 20)
'*J;on 1tem data co]1ected from students 1n grades s1x thro gh twe1ve of the
:ﬁistandard1zat1on sample. On the average, the coeff1C1 nts obta1ned ( 74) |
figwere comparab1e to other 1nstruments S1m11ar to thE CMIAS (Super and Cr1tes :
-‘“1962) The resu]ts are cons1stent w1th theor‘et1C23i.I expectat1on, since: the e

'7'f1nstrument was. des1gned to measure re1ated but not 1dent1ca1 c1uster5 of

o ‘ . L.

e
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career attitudes -'ConSequent1y,.the'internaT-consistency‘wou1d‘ ot be ex- * e

Ifrpected to be as h1gh as that of a more homogeneous measure such as a spec1a1
t‘apt1tude test The stab111ty of the CHIAS (r = .71 for n °f 1648 "=9f34?$v5 '
“H~through 12) was obtained with-a one year 1nterva1 between pretests :ﬁdiéost;

< tests (Crltes, 1973c) o _) on. T fi';ﬁ,\&; JQ

In Order to gather 1nformat1on concern1ng the op1n1ons of teachers and

?E;;students\regard1ng the usefu]ness and effect1veness of the OSS Modu]es two
"xop1n1onna1re5 were deve1oped Teachers part1c1pat1ng 1n the study were asked

"f?to comp1ete the op1n1onna]re ent1t1ed _Teachers’ 0p1n1ons of the 0ccupat1ona1

Rt P
*'Survwval Sk111s Modu1es (Appendkx C) Students part1c1pat1ng 1n the study

‘Were asked td comp]ete the op1n1onna1re ent1t1ed Students 0p1n10ns of the 'Tﬁfy

";Occupat1ona1 Surv1va] Skills Modules (Append1x D) - Both teachers a"d StUde“tS o
-j‘:were asked to respond to. statements concern1ng the 0sS Modu1es as- to whether |
| ‘they agreed strong]y, agreed,ﬂdwsagreed or d1sagreed strong]y w1th each
n35¥§vstatement In add1t1on to these f1xed resp0nse 1tems bOth Oﬂ‘“‘°""a1res
’“7§;ﬁnc1uded free response 1tems that offered both teachers and students an oppor-w
. tun1ty to express op1n1ons that wereﬁnot obta1ned by the f1xed response 1tems
"._Both op1n1onna1res were adm1nt§tered after students and teachers had com-
"“—p1eted use of the oss Modu]esa e ,71“"‘7'-'?% S
. In add1t10n to adm1n1ster1ng the op1n1onna1res, three days of observa~
l-tions were conducted at each site by the 1nvest1gator The f1rst observa-h-"

K tion was conducted shortly after the teacher and students began us1ng the f g

v“OSS Moﬂu1es. A second observat1on was conducted at abprox1mate1y the m1de

wab01nt and a ‘third v1s1t was: made after students and. teachers had comp1eted' e




. 0bservat1on Gu1de (Append1x E)

”f1atent features of each c1assroom V1S1t by the 1nvest1gator by usang the

43 .

‘Q'use of the OSS Modu]es A wr1tten record of ongo1ng events, transact1ons,}

e . Y

fand 1nforma1 remarks was ma1nta1ned w1th respect to both the man1fest an

ijalong w1th a br1ef rat1ona1e - ﬂg: | .;f . Qf nv.¢f¢_ﬁ3f”7hw

s

1]

At the t1me of these observat1ons, 1nforma] 1nterV1ews W1th both teachers '

'and students were conducted A record of these 1nterv1ews was ma1nta1ned by

'lﬁiﬂu51ng the Teacher Interv1ew Form (Append1x F) or the Stude t\jnterv1ew Form

- F;(Append1xﬂG) The observat1ons and 1nterv1ews were conducted to shed add1—'“1

I3

“tional- 1nSTght on quant1tatmve data co11ected dur1ng the study

- Research Quest1ons Hypptheses, and Methods of Ana]yses

At the outset of the study a number of genera1aresearch quest1ons were

posed. where spec1f1c hypotheses cou]d be constructed they are stated

E 'fQuestjon 1. To what extent do part1c1pants 1n the study who are members.of; :Ff

T Modulds?

'd1fferent proqram groups differ 1n atta1nment of occupat1ona1 _
ssurv1va1 sk111s7 ,.( - ,'; ) "\ o SR : : SN

. . . A
_\. A

Hypothe31s 1 v Program group 1, Cooperat1ve 0ff1ce 0ccupat1ons»

. students w111 score s1gn1f1cant1y h1gher than

. prqgram group 2, Spec1a1 Needs students and’ both .:‘f

;ﬁ@if‘ | o program qroups 1 and 2 w111 score dgn1f1cant1y

R higher than program group 53, CETAL_tudents on =f;;i o
R the 0SSIT, | : C

' iy

© - Question 2. To what extent do students part1c1pat1ng in: the St“dy Wh° have

| i,been taught’ the OSS Modu1es differ in atta1nmen:'”'

| t?f?surviva1 skills from students who have not been taugh



guestion . ‘When teachers are g1ven a choice of wh1ch sess1ons from the OSS
o Modu]es to se1ect for use in the1r\c1asses, to what extent do
| students part1c1pat1ng in the study ‘who have: been taught se1ected
‘Qsess1ons d1ffer 1n atta1nment of occupat1ona1 surv1va1 sh111s

from students who have been taught a11 of -the 535519"5,W1th1n

‘ .the 0SS Modu]es7

’ 'Hypothes1s:2' Group A students who have been taught a11 of the

- . ‘. sessions - from the OSS Modu]es "will score S1qn1-*

f1cant1y h1gher than qroup B, students who have ':_f

.  been taught those sess1ons from the 0SS Modu]es

S wgﬁse1ected by the1r teachers, and both groups A and
‘ B w111 score s1gn1f1cant1y h1gher than group C¢

students who have not been taught any of the OSS
Modu]es on the 0sSIT.

./"'

The 0ccupat1ona1 Surv1va1 Sk1]1s Informat1on Test (OSSIT) measures

'students atta1nment of occupat1ona1 surv1va1 sk111s as they are taught from' ;éf“'
the OSS Modu]es ' The pred1ct¢on was made that students scores Wou1d be
h1gher as a resu]t of 1ncreased exposure to the OSS Modu]es L

_"'uest1on‘4 To what extent do students part1c1pat1ng 1% the study, who are ;**’u”ﬁ

~"i_ members of d1fferent proqrams gr0ups, d1ffer 1n the1r att1tudesQf:

. ',.,4"" )

o toward emp1oyment? lff. - :“'_1‘k},x

Hypothes1s 3 Program group 1, Cooperat1ve 0ff1ce 0ccupat1ons¥

'students W111 score s1gn1f1cant1y h1qher than ‘
program group 2 Spec1a1 Needs students, and both

o tgroups 1 and 2 will score s1gn1f1cant1y h1gher than-_p}f;

k hprogram group 3, CETA students, on the CMIAS(‘~~7'

i




. v-” . :' ’ . . . ‘. . ‘ . ‘.."
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j”“*gueStion 5. What are the d1fferences 1n att1tudes toward emp1oyment amonq

e students part1c1pat1ng 1n the study who have been taught the | _gf

'iOSS Modu]es and students who have not been taught the OSS
Modu]es? S o S

PR
oy

o Questﬁon.6;'1When teachers are g1ven a choice of wh1ch sess1ons from the OSS

T Modu]es to se]ect for use 1n the1r c]asses what are the d1ffer-‘ifT

' ences 1n att1tudes toward employment among students part1c1pa- _

S V"~t1ng 1n the study who have been taught se1ected sess1ons from -
| 1che 0SS Modu]es and students who have been taught a]] of the
,sess1ons W1th1n the 0SS Modu]es7 o 3' f*-x;... L

Hypothes1s 4 Group A, students who have been taught a11 of the

\
",_sess1ons from the OSS Modu]es W111 score s1gn1— o

. v;f1cant1y h1gher than group B, students who have
wih J;been taught those seSS1ons from the OSS Modu]es.jr:’.“
""’,,rgbg;t"';; 'E ;'se1ected by the1r teachers, and both groups A and
T ! ‘B w111 score s1gn1f1cant1y hIgher than group C
_j B ‘~students who haVe not been taught any of the OSS

. Modu]es, on the CMIAS

The pred1ct10n was made that students att1tudes toward emp]oyment, as

(

°4.:fmeasured by scores on the CMIAS wou]d be more mature as a resu]t of 1ncreasedf""*
exposure to the 0sS Modu]es._ijffg;,*t ”;i" o :' .h... .'( |
. guest1on 7 QTWhen students part1c1pat1ng 1n ‘the study who have been taught the-e
L ‘fihehOSS Modu1es are compared with other students who have not. been d |
1” ]wf._taught the OSS Modu]es wh1ch of the three program groups w111 ;i;u;
;7,ishow the greatest and 1east d1fference in atta1nment of occupa~.):d:i”
"~ft10na1 surv1va1 sk111s? = Lo |

e

%
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e
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iﬂypothesis75: The d1fference in .scores between students who have R
: | | ' l ‘been taught any or aTT of - the 0SS ModuTes and studentsr.f
' g(f‘j. K '5 R ‘-; who have not been taught any" of the OSS Modu]es w111

~”,be s1qn1f1cant1y greater for the CETA program group
“than that for the Spec1a1 Needs program group, and
“f53f;il?:.‘3ff'fjv | gf‘fi .both d1fferences ‘will be s1gn1f1cant1y greater than ;’ .
. ;' | , _ : | ‘. - i that for the Cooperat1ve 0ff1ce 0ccupat1ons program %ffnT
i?fﬂf;fifyfh;%:t??f:'{ff5f“{f_group on the OSSIT E | B o
R The pred1ct1on that the greatest d1fference in atta1nment of occupat1ona1. y
h _surv1va1 sk111s, as measured by scores on the OSSIT woqu ex1st between the 7u{lu
ii ffCETA students who have been taught the OSS ModuTes and the CETA students‘
r'lgfwho have not been taught the OSS ModuTes was based on the fact that these L T
?fi;CETA students have dropped out of h1gh schooT for one reason or another These 7;d
‘f:;students tended to be o]der than e1ther the Spec1a1 Needs or Cooperat1ve 0ff1ce o
'fﬁ0ccupat1ons students who part1c1pated in the study The CETA students were }-4'5.

|y

vxtfenroTTed 1n the program to earn a h1gh schooT d1pToma to deveTop empToyabTe

'fﬂ'sk1115 and to secure fuTT t1me empToyment foTTow1ng graduat\on After re-,-" N
S NN
'?wv1ew1ng the OSS ModuTes the CETA teachers were 1mpressed w1th the apparent

;rblevance of the mater1a1s to the students' needs and were of the op1n1on -

'”:_that the students wou1d be mot1 ated to Tearn occupat1ona1 surv1va1 sk1115g

_»:The*pred1ct1on that the Teast d1fferenceﬁ1n atta1nment of occupat1ona1

,-g"fslrv1va1 skTTTS as measured by scores on the OSSIT woqu ex1st between the

Se

'“;gﬁCoopzrat1ve 0ff1ce 0ccupat1ons students who have been taught the OSS ModuTes

,'iand he Cooperat1ve 0ff1ce 0ccupat1ons students who have not been taught the | S

B

. . P P B B " '
\_ T W [ . DES R T r\‘




| | | “ | | | o ‘J-.wflqt47€ .tvqn
.hiOSS Modu1es was based on the assumpt1on that Cooperative Office 0ccupat1ons L
"jstudents haVe exper1enced the most academ1c success of the three program ﬂetv""m
cc_hgroups Th1s assumpt1on was based on 1nformat1on co11ected through d1s—”'aw
'h'cus51ons w1th teachers from the three program groups and observat1ons con;
7.i'ducted dur1ng f1e1d test1ng of the 0SS Modules. Much of the 1nformat1on
:"-included in the 0SS Modu]es was not new to these students.v 0ff1ce 0ccupat1ons
=..‘teachers who f1e1d tested the ear]y vers1ons of the mater1a1s reported that
t:about ha]f of the top1cs and concepts 1nc1uded in the Modu]es seemed to be
'-jdcommoh sense to the1r students N | | : e
. The pred1ct1on that the d1fference 1n atta1nment of occupat1ona1 surv1va1
:sk111s, as measured by scores on the OSSIT between the Spec1a1 Needs students ;.«;

';_55who have beeh taught the OSS Modu]es and the Spec1a1 Needs students who have 4".N\t

b5:f¥not been taught the OSS Modu]es wou]d be qreater than the d1fference between ~5V;5
V“f the Cooperat1ve 0ff1ce 0ccupat1ons students but 1ess than the d1fference |
between the CETA students was based on the d1verse nature of the students in va:
| ~the Spec1a1 Needs program group The maJor1ty of the. students 1n the Spec1a1
'x*:Needs c1asses were des1gnated as m1n1ma11y menta11y 1mpa1red (MMI) Other
.J’Jhstudents possessed 1earn1ng d1sab111t1es of var1ous tvbes A]though a W1de g
“range of scores was expected the Spec1a1 Needs students, as a qroup, were
;':f;expected to show a sma]]er d1fference than,the CETA students but a qreateref-;m.‘{
n d1fference than the Cooperat1ve 0ff1ce 0ccupat1ons students | :
guest1on Nhen students part1c1pat1ng 1n the study who have been taught
“the" OSS Nodules are compared w1th other students fromg&he same
type of program Who have not been tau ht the OSS Modu]es,_;iffn!:‘hh )

7 .




. “.jf‘

R

t ree program groups w111 show the greatest and

. : wh1ch o?;::%
}ff,ff;v’;f'=j Teast di ence‘1n att1tudes toward emp1oyment? S

Hypothes1s 6 Th d1fference in scores between students who have

ffbeen tadght any or a11 of thexOSS Modu1es and
.;5students who have not been taught any. of the OSS
‘MOdU1eS W111 be S19n1f1cant1y greater for the ;:fff" ,
; CETA DVOgram group than that for the Spec1a1 Needs ff;feifi

z.program group, and both d1fferences w111 be s1gn1-f

'f‘;i'_,“"7 - f’ f1cant1y greater than that for the Gooperat1ve
e '7' 7' " ) _' ) vOff1ce 0ccupat1ons program group on the CMIAS
; The pred1ct1on ‘that teach1ng the OSS Modu]es wou1d have the greatest

effect -on the- att1tudes toward employment of the CETK tudents and the 1east f't

TR
ST _.

;lfeffect on the Cooperat1ve 0ff1ce 0ccupat1ons students was based on the same -f‘lg5€

_x"rat10na1e as that f011ow1ng hypi;?%sjé_s;gf?:'*:‘“" o ‘1 ,j:
- N N , , !
'ed by perform1ng mu1t1p1e c1ass1f1cat1onfj-

Hypotheses 1, ZE#and 5 wer
1f'ana1yses of var1ance for performfnce on . the OSSIT of students h1ass1f1ed
i‘fbfaccord1ng to 1nstruct1ona1 method and type of program group. Hypotheses 3,

"; 4, and 6 were tested by perform1ng mu1t1p1e c1ass1f1cat1on analyses of

_QFH:Var1ance for performance on the CMIAS of students cwassif1ed accord1nq to :"

1

*’fznstruct1ona1 method and type of program group SR
v \guest1on 9. what are the re1at1onsh1ps between students atta1nment of
, wff DR
L ; occupat1ona1 surv1va] sk1!1spand the1r att1tudes toward ;;I”eévfﬂ7f

employment7 “-?fif;xjf '7ff="'ff,j"f.j.,;ffg,jy.";g;f;: B

“\-
R




Hypothes1s 7: | There will be a s1gnaf1cant pos1t1ve corre]at1on?fr;?*57
U
between students atta1nment of occupat1ona1 :ﬁ”
7.

'ff;?gy:ﬂf f _,.f, }jf’_.,}. surv1va1 sk111s .as measured by SCores on the

OSSIT, and the1r att1tudes toward emp]oyment asf;if*"

measured by scores on the CMIAS. ,

®

The pred1ct1on that students att1tudes toward emp]oyment wou1d corre-fi: i

w"ffﬂ1ate pos1t1ve1y w1th the1r atta1nment of occupat1ona1 surV1va1|ski}1s was

ﬁ-??'based on the fact that the cogn1t1ve component of 1nd1v1dua1s att1tudes

;an be part1aﬁlyxghanged and/ow'developed 1n many cases by present1ng the bh" |
';jigqnd1v1dua1s w1th new 1nformat1on “The 1nteract1ons of students and teachers | t
”'ﬂnéencouraged by ach1ng the OSS Modu]es‘may a1so have 1nf1uenced the affec-f'

| ti? the 1nd1v1dua1s' att1tudes toward emp]oyment .

- #~t1ve component

Hypothes1s 7 was tested by emp]oy1ng the Rearson product-moment

TR

g f‘corre]at1on to determ1ne ?he stat1st1ca1 re1at1onsh p between students

”xbscores on the OSSIT and the1r scores on the CMIA§ ":«33 -

N_Q‘VQuest1on 10 To. what extent are, the atta1nment of ccupat1ona1 surV1va1 ;;?ij\
R sk111s and att1tudes toward emp]oyment telated to d1fferences o
-},1n students grade 1eve1, sex, amount of work exper1ence,

oo ;fg;ﬂfb_soc1oeconom1c status w0rk p1ans and educat1ona1 p1ans?

'*Hypothesrs\8, The var1ab1es of grade 1eve1, sex, amount of work
R .,jexper1ence, soc1oeconom1c status,;work p1ans,3‘7ff

.'v'-;aand educat10na1 p1ans bear a s1gn1f1cant re1a-'5ﬁf

' fﬁlﬂ t1onsh1p to students scores on the OSSIT

s
>

e
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e
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by

:“'e.'
sf%. exper1ence, socioeconom1c status work p1ans, and educat1ona] p1ans wou1d

ﬁfff}bear a s1gn1f1cant re1at1onsh1p to students atta1nment of occupat1ona1

".tjffo11ow1ng reasons. Students‘who areLnn a h1gher grade 1eve1 were expec

TETfnto score h1gher on the CMJAS§s1nce matur1ty 1s Q. functfon Of age : B°th

: fdsurviva] sk111s and to the1r att1tudes toWard emp1oyment was made forﬁt,

| 1fatta1nment of occupat1ona1_surv1va1 sk111s and deve]opment”offmature”f
'n“attltudes toward emp1oyment were expected to 1ncrease as a requt oftpre‘

';V1ous work exper1ence and estab11shed work p]ans. The re]evance of work ,,5?'

':themr usefu]ness 1n,n

’ ‘Hypothesisf9 ‘Whe var1ab1es of grade 1eve1, sex, amount of work ff&;}
"”z“exper1ence, soc1oeconom1c status work p1ans, and
;educat1ona1 p1ans bear a s1gn1f1cant'fe3at1onsh1p

"{‘to studentsl scores on the CMIAS

The pred1ct1on that the Variab1es of grade 1eve1, sex, amount of work

I

-_cre1ated curr1cu1um mater1a1s was thought toﬁbe more apparent to students }i»f"”y?

"who cou]d re1ate the_mater1a1s to prev1ous work exper1ence and/or env1s1on ':ffﬁf

H1p1ng them to become successfu] at work'1n the near -

'n_ future., A1though no pred1ct1ons were made regard1ng the re]at1onsh1ps

"‘_between student performance and the var1ab1es of sex,c§§c1oEconom1c status,-fﬁf; k

':M1Statist1CS- Mean scores and standard dev1at1ons for both the OSSIT and

' '1fand educat1ona1 p1ans, re1at1onsh1ps were thought to exist

Hypotheses 8 and 9 were exam1ned f1rst us1ng descr1pt1ve summary test ji{ L

f_he CMIAS for students grouped by grade 1eve1, sex, amount of work exper—~’aVer?

o [ R
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\\

‘~;fvar1ab1es 11sted above.w’

| } ) /;s;,cg»,ﬂraru: o Ee
guest1on 11. what aspects of the OSS Modu1es are most and 1east useful <

e u,_>’,.

_ and effect1ve for the three program groups part1c1pat1ng 1n :
R - '_'!. :, -4 . E ' 9:’ . P
"“';3 theystudy as Judged by students and teachers7 ’ T

}; What aspects,ofathe 0554Modu1es were most and 1east attrac-'

‘ “Uj t1vejt‘ the;threefgr{.ps:part1c1pat1nq Ain the study as o
: JUdged by students and teachers? L o '
ATthough hypotheses Were not constructed to answer E;ese quest1ons, S

"?f 1nformat1on was co]]ected from both students and teacher by means of

op1n1onna1res, 1nterv1ews, and observat1ons. The ffled response 1tems ,;;_u"

o nl
':x',

1nc1uded in the. student op1n1onna1re were” na1yzed'hy* f:ing the mean

‘ 'response and standard dev1at1on for each 1tem by program group and_for,.

. o‘. o

a1] students. Indiwndua] teacher responses and the mean response by'gtr_
teachers for f1xed response 1tems 1nc1uded in the teacher op1n1onna1re ‘
were also recorded Informat1on co11ected from the free response 1tems on {lp o

both op1n1onna1res, 1nterv1ews w1th part1c1pat1ng students and teachers,-w;_l

?and observat1ons conducted were used. to shed add1t1ona1 1ns1ght on the data f“,f'_

co11ected through the f1xed response 1tems on the op1n1onna1res

Th1s chapter has 1dent1f1ed techn1ques ut111zed 1n th1s study to deter

'7%¥ m1ne theweffect1veness and usefu1ness of the OSS ModuTes for three d1fferent~
student'popufat1ons. ----- Chapter IV presents responses to the research ques— . ‘f;g

t1ons and resu1ts of hypotheses test1ng




:’t'flf‘f,;:. Present§t1on and Ana]ys1s of Data f ?;“h s
. ’-‘i . e v,

, jThe data presented‘1n th1s‘chapter are concerned W1th a\descr1pt1on of "f,]ﬂa

,the part1C1pants in th1s study and wfth respond1ng to the research QUes_f i

S et

t1onskand test1ng the " hypotheses stated in. thapter III.; Var1ab1es taken
: ; R

ﬂfﬂ1nto account in th1s study were program group membersh1p, 1nstruct1ona1

"iéhmethod ut111zed Students grade 1eve1, sex, amount of work exper1ence,t'*'

3ffvby the1r teachers, and not taught any of the OSS Modu]es. The d1spers1on

‘(~94

"-[c of part1c1pants 1n these groups 1s shown in Tab1e 2

E ffstUdents. Tab]e 3 reports th
: grade 1eve1

Among the

';'program and 3 1n . Cooperat1ve 0ff1ce 0ccupat1ons program. Studentn ”fhfh” -




Tab]e 2 Number and Percentage of Students Part1c1pat1ng 1n the Study
by Program Group and Instruct1ona1 Method - .

"'iProgram Group PO Instruct1ona1 Method .. ‘“732 f*TOfW(

S ~:3; VY ;x;;_fj‘c taught a11 ) ;Ltauqht only 'gnot taught , Eﬁgﬁram R

A of the 08§ - those sess1ons'n_jany of the I——-Jl—‘ ,'}7¢

N . s Modules . " from the 0SS:’ . ,:OSS Modules R

. .+ " Modules se]er;, T LT

oLl T Y tedrby their T 5 R

. - ‘ -/‘ ‘ :: ’" “- . .,v'vq . “ o .‘. !teaChEY‘S . ..‘I ‘ "a
SRR R S R A N A LY

f*‘Cooperat1ve ST e e Dt T
 Office Gccu- - 18 15.93 19 1681 17, 15,04 54 47.79
'_Pat1ons G T e e

; fff2:i Spec1a1 NeedS Fi]d : 08585 iizxﬁd_}‘l 305;314“: 5é;d:’Q5;31fj¢22 v;
ooz Mo 10 088515 i‘s‘-;.‘zz“raz?

";x&#?- CETA

.”t1ona1 Methods' ‘ﬁ'~4d”:ff35;db:vvi35, Léf&:3d:97» 753%*;=*'ﬁﬂ'ﬁj}

-4ﬁET5bTé 3;'3Ndmbék1§nd;ééftéﬁtiéeﬁdfﬁéiudéhts~iﬁ'Eagh.qradé.Levéﬁ.““f o

*,7Per¢éﬁ£a§éj;iﬁ~di;
L S i | 89 38 '
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"hfselected as 1ntact c1assroom groups for each program type and. therefore,
fﬁf»could ne1ther be se1ected on’ the ba51s of grade 1eve1 nor on the bas1s of

;if3“sex, wh1ch 1S reported in Tab1e 4.

. 1

‘:fTab1e=4."Num2§gand Percentage‘ofpstudehts'by’Sekt__i

. wme . feeme
._ 'Ma1e'*7%1: [ SRS 31.3;,;.g‘t' e Jfo'}ff 2. 43¢gff : o
Cemalel < oo o8 R X

E T U - . . . L.
A S NG e e e ; L i e———

U Total CmME 100000 ¢ -

"%0ff1ce 0ccupat1oos program
'£{¢f1n the Spec1a1 Needs program, and 15°ma1es and 2! ;ﬂfﬁf R

liifgthe CETA program group

_”sponses

An ana1ys1s of these data revea1s that a1most a1] of the students have

had some amount of work exper1ence.‘ Of those students who reported hav1ng

had work exper1ence, ha]f of‘the students have worked part t1me on1y Th1s

: group 1nc1udes 26 Cooperat1ve 0ff1ce 0ccupat1ons, 13 Spec1a1 Needs ahd ]5




TabTe 5 Number and Percentage of Students

BN N Lo L L

Nork Exper1ence T

e Percentage :f}<.h
04 42
41,80

Never been emp1oyed ,.“‘ R L R

Emp]oyed part-t1meton1y 'up 1 "f}[ ‘ N
Emp]oyed fu11 time for more than a summer :;Vif'*'q.z7 ;-"“{. ”il2§§§§?fp

Emp]oyed fu11 t1me 1in the summer but

part~t1me dur1ng the schoo1 year ;ig§~'_"f':': Z"27ﬁf

.
(‘.,4,

Tota1 SR ‘Yﬁugx,«“j”:,f*ﬂ:g,Vﬁ;féjfi- .

CETA students 0ne*fourth of ‘the" students report1ng work exper1e2ce have “;'

d'been“empﬁoyed fu11 t1me for more than a summer Th1s group 1nc1udes s1x

v.'bv‘A ’

group 1nc1udes 22 Cooperat1ve 0ff1ce 0ccupat1ons and f1ve Spec1a1 Needs ff~f

students.o Those students who reported hav1ng;never been emp1oyed nnc1uded

Eted by the students Tab1e 6 shows the soc1oeoonom1c status of the jf PR




Tab1ef6 | Number and Percentage of Students from Soc1oeconom1c Leve]s as
Measured by 0ccupat1on of ' Head of: Househo]d EE S I S

. -
__“. Tall

._,_;SocioecOnomic S e -ja;" S : "‘3?;7s R
. Level - ET,Occ;pat1on R *j “jﬁ ;;fg:- Number Percentag R

Ak l ce jProfess1ona1 or Techn1ca1 wgrker _11{35

Manager v e _' 16

2.
o3 O salesdorker . _9’
o | |

"tVKCIer1ca1 WOrker '
' -

B g~"Craftsman or Foreman Yo ,JS‘ d’

6 . Semi- sk111ed worker "K‘*'7”'u g

A _-.Serv1ce~worker . | Q o ,,]3Ad"”

R R
BT NQ.‘- RespOnse-.
o o Total -

[

”'5feconom1c Index.

Among the Cooperat1ve 0ff1ce 0ccupat1ons Students who responded heads

f -households’ 1nc1uded e1ght profess1ona1 or techn1ca1 workers ten managers,

s three c]er1ca1 workers n1ne serv1ce workers n1ne crafts-

: L ‘e .
. a . L .
b . . e
. o LT
. B o v . N L o
o S N
. . Je . o o
o s e

[P
. o




s «
wdtkers, one manager, two sa1es workers, two c1er1ca1 workers‘ four ser-

‘ vice workers, four craftsmen or fodemen, e1ght sem1 sk111ed workers and ten

1, : "‘"". R

f5?1“1aborers or: unsk111ed workers.gj :h_ u,’ﬂﬁﬂ ' : -étzji%h_' e h
:]3;: In add1t1on to, work experience, students part1c1pat1n§ 1nithe study

?”'f.t‘ asked t0x1nd1cate th$1r work p1ans after 1eav1ng h1gh school as e1ther ;:;f

;i 'éF1'nning\}o WOrk fOr pay, pTann1ng to wovk at any JOb ava11ab1e p1ann1ng S

3;\.\: d1fferent From that foﬁp"._'h h-- tramed

N

Tab1e 7 reﬁorts the students work

p1ans aﬁter 1eav1ng h1gh schoo1

EEN

Tab1e 7; Number and Percentaqe of Students by WOrk P1ans.fiﬂ‘5hf

: _.(‘ ~ L

R N 02 65 i

work P1ans

Dg not p1an t uwork for pay
P1an to work t”any Job ava11ab1e -
P1an:to WOrk at a Job for wh1ch tra1ned

P1an to work at a Job that is d1fferent'
from that for wh1ch tra1ned : P

No Response




*Moré than’tWo—thfrds;of”the
e 'at a Job for wh1ch they have 1

| e1ght Spec1a1 Needs and 28 CETA, 6}fteen percent of the students c1a1med
1

(f1ve Cooperat1ve 0ff1ce 0ccupat1ons, 'ff.
.'.-5)4» : '<‘r1 . '1:"' ]\f o '

i they p1an to. work - at any JOb avaf}a
;g;.ten Spec1a1 Needs and two CETA), and approx1mate1y 10% of the students '

: ‘}%Jnd1cated that they p1an to work at a Job d1fferent from that for wh1ch '“t'i
Jh_ftra1ned'dfhve Cooperat1ve”0ff1ce 0ccupat1ons, thgee Spec1a1 heeds and four ‘:‘h'{
5@d:ECETA) Less than 1% of the students 1nd1cated that they do not p1an to- work

for pay ( ne Cooperat1ve 0ff1ce 0ccupat1ons and two.CETA) In th1s study, !
'ithe var1ab1e of sex had no 1nf1uence on the part1c1pants p1ans to work for

el . ' - : )

pay.

In add1t1on to 1nd1cat1ng the1r work p1ans the students were asked to _;f .

n\.n

"'flndgcate the1r educat1ona1 p1ans afteraleay1ng h1gh schoo1 as e1ther no

.;p1ans for further educat1on p1ans to attend a. commun1ty co11ege or tech-

‘ﬁfiﬁfn1ca1 school for one or two years p1ans to attend a four year co11ege or

4 SE g >

K Tf;un1vers1ty, p1ans to Jo1n %he m111tar
H-% ) ,{ -1

fipart1c1pants educat1ona1 p1ans after”Teay1ng h1gh schoo1 are shown 1n -

* or tra1n1ng,°or other p1ans 5The

V.Tab1e 8.

Approx1mate1y two~th1rds of the students (65%) p1an to Cont1nue the1r

’;h:7forma1 educat1on at a commun1ty co11ege tcchn1ca1 schoo1 'or four year n:fi}t

A]most half of* the part1c1pants have' P”"S t° |

E.icommun1ty co11ege or techn1ca1 schoo1 for one or two years This

Ly

| Approx1mate1y 16%?T1an to attend a.four year co11ege or ‘ﬁfl

P

R R
3
Q




‘ '_fkrﬁ"d ﬂumhenrs;' ’;Pereentage.:' |

ﬂi;_ PTan to attend a commun1ty}cof§ege or"l7 :,\i’f : : S e

ﬁ,ﬂ techn1ca1 schoo1 ﬁqr onegor two years'_ S - 48,67 - ¢
Plan to. attend a7f9¢§ year co]]ege or N e e

*Vi' un1vers1ty e wwn L ,':' A i18;' L f;;. 15593~

‘ Y ,\ N A X
Other p1ans ~ §?4'02;§5:.~

———

6
Cfotal o hLo Lo

un1vers1ty, 1nc1ud1ng 11 Cooperatnve 0ff1ce 0ccupat1ons, four Spec1a1 Needs, \f_.

il '/j,.
udents. 0n1y 8% - of the students 1nd1cated non trad1t1ona1

and three QETA

‘/ .
plans for further/educat1on such as Jo1n1nq the m111tary for tra1n1ng or .

other p]ans.f Th1s group 1nc1udes one Cooperat1ve 0ff1ce 0ccupat1ons, s1x;_'

7

Spec1a1 Needs, and two CETA students 13 Approx1mate1y one fourth of the students

1nd1cated nod p]ans for further educat1on Th1s groupf'nc1udés 11 Coope'atdve

Q,Off1ce Occupations, nine Spec1a1 Veeds, and nine- CEﬁA students

U

Responses to Research Quest1ons and Resu]ts of Hypotheses Testmng ‘;

‘l\

»

K .
: . ; s . '1
..J . - N - . :

L
! :_;.,



60

students._ Data from these 1nstruments were ana1yzed to obta1n a compar1son 4

u

'.,fé of the three program groups, tak1ng 1nto acdount 1nstruct1ona1 method

~:\_

ut111zed, students grade 1eve1, sex amount of work exper1ence, soc1oeconom1c

dy

status work p1ans, and educat1ona1 p1ans. .;%‘.', i:'~:' *f" »HL,.I,ﬁh"kﬂx;A_‘-

Vﬂ',

Quest1on . To what extent do students part¥t1pat1ng 1n thestudy who are .

o 4 .
,’;w are preéented 1n Tab]ev9 The mean score obta1ned by CETA students was 7 58

_u54?": 47 79 'fr¥23.937;{f- a5
| e XN LI T
- A*37=; | 32 78 ft{sm}éT; f;f'fogﬂf‘;*
| RIEA 75190300:’w~4ﬁé5;43:v; 9.69
N — ‘ e ”wf' — " FZ‘*“RQE' ————
g ~:po1nts greater than the mean score'obta1ned by Cooperat1ve 0ff1ce 0ccupat1ons
_ ' :,nd 12. 60 po1nts qreater than the’ mean score obta1ned by Spec1a1
»-Needs students. The standard dev1at1on renorted for CETA students was :
f;greater than that reported for Cooperat1ve 0ff1ce Occupat1ons students and
'Vji'both standard dev1at1ons were greater tha;;that reported for Spec1a1 Needs
.;students.ﬁf%f _ e :




s -Source o# Variat1on ', Freedom -»11_‘ : Sguares

”“f“?Res1dua1 ~~{-*ﬂ_-"u"104-ff'fa7 f.;gs7235.81ajggﬁppmg,f'w”"

sy
X,

'_‘Table 10 Ana]ys1s of Var1ance Summary Tab]e for Scores*
‘ﬁtnstruct1ona1 Method and Program Group 2

A (1nstruct|ona1 ,f PRI
*method) A “5:1 :1* 2/
Wl AR
2

_'“'B (program group) o _
',“AxB (1nteract1on) .t.‘ : ﬁdf”_m;*i . 508 116g

. **sigh{fiéantfat'the <'g01‘1eVe1”of;prbbab11itx§>f'-

d cant F rat1o the Duncan (1955} techn1quemgas used It was found that the

o T o
i A et

¥ . :

. RN - 61

‘“*;p::HYPéthesﬁs,iz fProgram group 1, cooperat1ve 0ff1ce OCCUPat10ng ;af4w:
A students will score s1gn1f1cant1y h19her than K
\ program group 2, Spec1a1 Needs students “and bOth
'“:program groupS 1 and 2 w111 score s1gn1f1cant1y

'ffh1gher than program group 3 CETA students, on

: the OSSIT

Resu1ts of a two-way ana]yS1s of. var1ance for scores on fheﬂOSSIT by o

~.

" Degrees’ of 1 . Sum of .

. L T
' Lo \ PN

f1299§962f 8680k

O
L
\./l M

1’826 E

CETA program group W1th a mean ofdsl 51 and a standard dev1at1on of 9 34 ; SR
e/ e

| scored S1gn1f1cant1y h1gher ( 05) than the Cooperat1ve Off1ce 0ccupat1ons

My

sl M




. made that the order of performance by program groups (rank1ng of- mean L

o

,*: in mean scores were obta1ned for each program group, the pred1ct1on‘was

'v_tmean score obta1ned by students who were taught on1y those sess1ons from theﬁfi

A ',‘;),, . oo X . R )

proqram group w1th a/mean of 23 93 and a standard dev1at1on of 8 84 and
both program groups scored s1gn1f1cant1y h1gher (p < 05) than the Spec1a1
Needs program group w1th a mean of 18 91zand a standard dev1at1on of 6 52.;

Hypothes1s 1 was therefore reJected A]though*s1gn1f1cant d1fferences L

N3

scores from h1ghest to 1owest) wou]d be Cooperat1ve 0ff1ce 0ccupat1ons,
IR A

Spec1a1 Needs and CETA The obta1ned order of performance was CETA Cooper-' fﬁ

-

at1ve 0ff1ce 0ccupat1ons, and Spec1a1 Needs

[

. _;guest1on . To what extent do students parttcf?at1ng 1» the'study who have 2“

method are presented in Tab]e 11.. The mean socre obtahﬁe

’iOSS Modufps se1ected by the1r teachers wasjf"

76 po1nts\g;eater than that
obtained by students who were not taught any”ﬁ@gthe OSS odules. Thea :

ﬂstandard dev1at1on reported for students who were not taught any of the ~

' '_OSS Modu]es was 1ess than that reported for students who were taught all of

.....
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'"”Table 11,‘3héan1$t6re*and{Standard Dev1at1on on- OSSIT y Instruct1ona1 L
“ Method. o T o . ‘ L e

o . ©y N -
S y vy W g . - . . . . 3

*felnstruct1ona1 Method ,”'f on (%

>
QV.
2

f“‘3Taught all of the sesS1ons R
o HFrom: the OSS Modu]es ;~};: w80 35,

" h 26;80: '10;4& ﬁ«gh....

;Jaught those sessions from |
v the 0SS Modu]esvseTected by
"uthe1r teachers R _

“Not taught»any of the OSS“an
Modules . )

. aTQtaIz‘

| f;the OSS Modu]es but greater than that reported for students who were taught ’
:on1y those sess1on§ from the OSS Modu]es se1ected by\the1r teachers.,_.'~f”
guest1on when teachers are g1ven a’ cho1ce of wh1ch sess1ons from ‘the Q;;ﬁd
aJ.- OSS Modu]es to se]ect for use 1n the1r c{asses 'to what extent
| do students part1cipat1ng 1n the study who have been taught

- se1ected sess16hs d1ffer in atta1nment of occupat1ona1 sur- i' h |

A

sess1ons wwth1n the OSS Modu]es7:fivf;'_' . ‘

Mean scores and standard dev1at1ons on the OSSIT for students who wene :_{«;
:taught a11 of the OSS Modu]es and for students taught on]y%those se551ons |

"Q;»_from the OSS Modu]es se]ected by the1r teachers are presented 1n Tab1e 11

V'The mean score,obta1ned by students who were taught a11 of the OSS Modu]es‘ f‘

ﬁ(26 80{W1th a- standard dev1at1on of 10 48) was 1 20 po1nts greater than the

- mean score’bbta1ned by students who weré taught on1y those sess1ons from
. L . . : e : “E\ - o l:j\x_,' .

: . Lo ‘e Y Lo
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1,cantTy._,gher than group B students who have been jrl,,‘
a taught those se r1ons from the OSS Modu1es(\e1ected
'.,i by the1r teachers and both groups A and Bﬂﬁ%]]

"score s1gn1f1cant1y h1gher than group C, students

fdf{who have not been taught any of the OSS Modu1es, . |
'::uon the. OSSIT | .

Resu]ts of a two-way ana1ys1s of var1ance for scores on the OSSIT by L

’9iﬂdnstruct1ona1 method and program group are presented i Tab1e 10 The ma1n 1'

'ffect of 1nstruct1ona1 method was not s1gn1f1cant (F 2 478 df - 2 104)

ﬁ.

;w;?In add1t1on there was 'fs1gn1f1tant 1nteract1on (F 1 826~ df*= 4 104) gw'

PR

J"Vfﬂbetween the ma1n effects of program group membersh1p and 1nstruct1ona1 method i
S L o

:15 A1though d1fferences 1n mean ‘raw scores by 1nstruct1ona1 method Were obta1ned

hciand these d1fferences were obta1ned in the pred1cted order,_hypothes1s 2 ‘
l'\'Was reJected s1nce the d1fferences were not stat1st1ca11y s1gn1f1cant fIt
"Va;cannot be 1nferred that 1nstruct1ona1 method has . an effectﬁop performance

4 \0‘"

‘“5f'on the OSSIT However when 1nstruct1ona1 method 1s c1ass1f1ed by whether

or not exposed to the OSS Modu1es (qroup1ng togetherkt,ohg w.udents who were .

"“ﬁ;taught any or a11 of the 0SS Modu]es) the 1nstruct1ona1 method s stat1s-v

5{ffrt1ca1i,?s1gn1f1cant (pw<' 05) Tab1es 15 and 16 present these resu]ts

.‘,.‘. .



Quest1on To what extent do students part1c1pat1ng 1n the study who are
members of d1fferen§ program groups d1ffef 1n the1r att1tudes, :

D

Td?’e o toward emp]oyment? T '_ﬁ'_ ;:‘;Tf'_:[~f,r{ a

Mean scores and standard dev1at1ons on the CMIAS for each program group aP’\

:fv are presented in Tab]e 12 The mean score obta1ned by Cooperat1ve 0ff1ce

"'sTabTéfié;f Meanbscoreqandetandardeeviation'on;CMIAS*by?PrOgram;Groupuf?igjgr_.{

N R

Program Group pi?' %fﬂ”? ;d' . Tvﬁ'”fffffllzrf{f ﬁ"” - _
Cooperat1ve office’ 0ccupat1ons _N' 54 - . 47.79 . 36.52 ff-f5;17".it¥ S
Spec1a1 Needs i 9w 208 5.50

CETRRL T e e % e

——

..Totalfv’ Lo YT st 100000

ST i
=

0ccupat1ons stﬂdents was 00 68 of-awpo1nt greater than the mean score ob- -
ta1ned by the CETA students and 12*43 po1nts greater than the mean score ‘_ﬂ”;

. \ obta1ned by Spec1a1 Needs students The standard dev1at1on reported for ‘-'t

. Specfal Needs students was greater “than that reported for Cooperat1ve 0ff1ce ';tf

A

ot 0ccupat1ons students and both standard dev1at1ons were greater than that

-

reported for CETA students ,;f_” E - B :‘:~ .j5-;f_': 15t"

- HypotheS1s 3 Program group 1 Cooperat1ve 0ff1ce 0ccupat1ons
‘ :students w111 score s1gn1f1cantTy h1gher than Ld “
”.program.group 2 Spec1a1 Needs students, and both |

;*f*_';fiff‘ i. B ;program groups 1 and 2 w111 score s1gn1f;tant1y

; B xWﬂ}g;:tf-h1gher than proqram qroup 3 CETA students, on f
the CMIAS SN *1'-f; SRR

.. ""_f::;t'- -
L&D -
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Resu]ts of a two—way ana1ys1s of var1ance for scores on the CMIAS by -

1nstruct10n 1 method and program group are presented in Tab1e 13 Hlfg-[.ﬁ‘fA;:;

3 Ana1ys1s of Var1ance Summary Tab1e for Scores on the CMIAS by
10 alJMethod -and. Program Group f-', e o T _v“"“

g ‘ o Degrees'off N Sum of u_ , Mean S N ",g :
‘“Source of Var1at1on "'irFreedom“‘_ DuR guares _ guare F Rat1o T

A (1n§truct1ona'"
method) ;

‘557718 (program group) _f7,;;*;.24*’1*;‘5d»12602;388 1301 194} o 49}634**f¥'

M.z ';5_ 29. 223'; Coms

fJ: F rahto, the Duncan (1955) techn1que was used It was found that the Spec1a1
Needs pro m“group w1th a mean of 24 09 and a standard dev1at1on of 5. 50
_ scored s1gn1f1cant1y 1ower (p < 05) than both the CETA program group w1th a

mean of 35 84 and a standard dev1at1on of 4 69 and the Cooperat1ve 0ff1ce o

Occupat1ons program group w1th a mean of 36 52 anﬁT .andard dev1at1on of

5 17 The deference between mean scores for CET .l

~

d Cooperat1ve 0ff1ce

éﬂ; 0ccupat1ons program groups was not S1gn1f1cant.. o
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o _.1

»" C°°peﬁ6t1ve 0ff‘°e °°°“P3t10"5 and- the’ CETA. program groups. Add1t1ona1]y;ﬁ :

51gn1f1cant1y h1gher than the CETA program group In fact the CETA pro-f"

,‘3.

}me hod are presented fn’Table 14

. Instructiona] Methodﬂl' CoL N N R 4%h K R

'Hypothesws 3 was, therefore, reJected A]though a. sma11 d1fference

1n raw. score means was. obta1ned betweenuthe Cooperat1ve 0ff1ce 0ccupat1ons .

program group and the CETA program group, the on]y stat1st1ca11y s1gn1f1cant
<
d1fference obta1ned was. between the Spec1a1 Needs program group and the ;;#z_

hypothes1s 3: pred1cted that the Spec1a1 Needs program group wouldggcore

J"; gram group scored s1gn1f1cant1y h1gher than the Spec1a1 Needs program group

| :'guest1on 5: what are the d1fferences 1n att1tudes toward emp]oyment among

'ﬁ;students part1c1pat1ng in the study who have been tau

~

Modu]es?

.‘ "‘4-’_' .".‘ .

Mean scores and standard dev1at1ons on the CMIAS for each 1nstruct1ona1

f';pTable,i4- ‘Méan' Score and Standard Dev1at1on‘on CMIA§ by Instruct1ona1 Method

/o

© Taught all of ‘the sessions . -» .. it
- from the' 0SS Modules L 40 - . 35.40 '33.25-'°.8.
:Taught those sessions from LT T e HTI |
~ the 0SS Modules’ selected by e e e s
~their teachers Lo Cee o 30 30.97 34;29_ 5.81
“Not taught any. of the OSS "h. . o L o '_7‘_3
Modu]es"“ﬁ Lo 38 "~33 63 34 16,_.'6.89
.IMM. : . . : -

,:'-iffot&]- o : '." S o M3 100 ’00 033 88.: '}5',9'9;
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o i OSS Modu]es and students who have not been taught the OSS ”#.j[ s
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’ Modu]es was;00591 of a po1nt 1ess than that obta1ned by students who werexs'

not taught any of the OSS Modules. The mean score obta1ned by students

g'i who were taught on]y those ses51ons from the OSS Modu]es se]ectedcby the1r

' teachers was 00 13 of a po1nt greater than that obta1ned by students who

I

se1ected by the1r teachers. ' {f;fgf

‘ﬁ«r students who wfreitaught a]] of the OSS Modu]es (33 25 with a: standard

' uest1on 6,

d‘:- vere not taught any of the OSS Modules The standard dev1at1on reported

for students who. were not taught any of the OSS Moduies was 1ess than that

.\_1,

57. reported for students taught a11 of the OSS Modu]es but greater than that

reported for students taught only those sess1ons from the OSS Modules

nﬁ.dlfferenc.g;1n att1tudes toward emp]oyment among students

'fl" )
:, [

Tab]e 14 The mean score obta1ned by students who were taught oﬁ1y tho:

standard dev1

nd1on oﬁ\f§81) was 1 04 po1nts greater than that obta1ned by

dev1at1on of 07) o i'"'?: ;.~y, ,.“ Tn“ v'u'an;s

j“”%part1c1pat1ng in the study who have been taught se1ected:-{ v

_ 58551ons from the OSS Modu1es and students who have been.ﬁ&'?.'

@



se]ected by the1r teachers, and b°ti-groups A andfgfi"
4;llB’ w111 score s1gn1f1cant1y h1ghen than group C

._students who have not been taught any of the OSS

glModu1es,‘on the CMIAS

'-,r;1nstruct1ona1 method and program gnbu_fare presented 1n Tab1e 13 he ma1n _K*'

effect of 1nstruct1ona1 method was no;7sf%n1f1cant. JIn add1t:oh, Qherefwas |
',, no F1gn1f1cant 1nteract1on between the ma1n effects‘oﬁ;program group.mem~ :
A bersh1p and 1nstruct1ona1 method Hypothe51s [ was reJected s1nce no s1gn1- S

':jff1cant d1fferences were obta1ned between mean scores by 1nstrdtt1ona1 methggj/it

"; ences between mean raw scores by_rnstfuct1ona1 methqd showe{:students who

,._\ s

Afﬁ were taught only those seSS1ons from the OSS MOdu]es se]ected by the1r teachers

‘

scoredhg}1ght1y h1gher than those students who were not taught any of the

taught all of the oss Modu]es. . TN e
B A ' I . Efe
. _. . . E e o . " . .3.'4";;?;‘ .
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occupat1ona1 surv1va1 sk111s7m
'rfge',.gs Tab1e 15 presents a compar1son of the mean scores on the OSSIT for .
hf students part1c1pat1ng in the study by program group and exposure to the f?f’:n[

vtoss’Modu1@s Lo -ac* ;L'” e 'rf’~". | ‘~}53§

Tab1e¢15 Compar1son of Mean Scores od the OSSIT for Students by Prbgramyqri5 i.
Group and Exposure to the OSS Modu]es S e ey
: SRR . - ':',"; B o

R “rProgram Group . _1,a§f ‘fti ' Exposure to 0SS Modu]es T
i ,;'" B - 93.;? e taught all or, TA\\ y not.taught any 'j}ﬁj

o e T any of 'the 085\ of the 0S5 I
' Qmﬂp_g";g ;:-_' . }\;' “', - Modules ST e Modu]es #}\

Coopeﬁat1ve 0ff1ce 0ccupat1ons 25 84‘}:‘::;f,"vﬂ j' 19. 76 ;
ﬁ;‘ Spec1a1 Needs - ff‘,’ [ !;~“5 5' 19, 69 ~—'16-83 - ﬂTﬁT‘“'

CEEA - ,,7, R 31 ssx:pfia‘ S 31 .27 R

Tota] Program Groups TR 26 24u1~_?\\ _1;}' N~ 23 84 Lo ‘ f(‘

SR . , A : S AL S
wobe ) S : RN . . L ¢ oo . . R

. : . N . B =
¢ - - 5. - . Lo . . r -
R o . o . . ,cr ;

S L cooE
, Nh mean scores on the OSSIT for a]] students part1c1pat1ng 1n the \;f'r-

E study are compared those students who were’ taught any or a]] of the OSS 1;,,';;
i A o U
awned a mean SCOPe of 2. 'po1nts greater than those students P

who'were not taught any of the OSS Modu]es Add1t1ona11y3 h!gher mean :A
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OSS Modu]es i each program group The greatest d1fference (6 08 pOints);'_

.'t{ occurred w1th1n the Cooperat1ve 0ff1ce 0ccupat1ons program~group

%A dif- .

fi}but a d1fference of on1y 00 41 of a po1nt eccurred w1th1nahhe CETA'program o
) fgroup ‘ ' .Q,:__Jv, c : R o

Hypothe51s 5 The d1fference 1n scores between students who have”3.;"i

’ ”“’: been taught any or a11 of the OSS Modu]es and stu- ;"2?
‘ .5dents who have not. beeri taught any of the OSS "'b'h”“
'7'Modu1es w111 be 51gn1f1cant1y greater for the CETA;Trraf

Ce ';ﬁ]'df _:~_' program group than that for the Specta1 Needs Pro-,;;_'

...? i{_ _g;f_b:ni..-;tjj5gram group, and both,d1fferences w111 be s1gn1f1- ,g

‘:”f cant1y greater than that for the cOQperatlve 0ff1ce

Bk N

K ;"J”‘:F4//—_‘~"'b';;, 0ccupat1ons§ ogram group on- the OSSIT
S ' ' AR
1

. ble 16 presents resu1ts of a twoeway ana1y51s of var1ance for scores ;”'
5kon the OSSIT by program group\and,gxpOSure to the OSS Modu]es .
S Tab1e 16 Ana1y51s of Varlance Summary Tab1e for Scores on. the OSSIT by

3 'J;Program Group and Exposure to the OSS Modu1es

N ) " T . o o RN

R " - 7 .Degrees- of ;T-Sum of = . Mean O S
.f,vn;'Sourte of Var1at1on Freedom T guares _ guare 3'F-RatJ° SO

o 'A (program group) 2 *'ﬁ :-sz-*,;gs‘;. 2584 857 1292 429.f¢l'jj3;t43#*i;511

B (exposure) ”‘f‘gL' S 302890 0302890 4252

'H=LAxB (1nteract1on) e h;éJ‘“’”ffj*f:163 812”f;1. ‘81, 906 150§
S Res1dUa1 ;”55*7?hi7'3?102ﬁ5~ ;Qﬂ};,7622 063, - 71 2344,5~i5*'.'{'ﬁf'b“ .

:ﬁb_',**s1gﬁ“f1cant at’. the < 01 1eve1 of probab111ty fﬁﬁ ’4f>i? “*L '~§,_”JJ?‘?Z
~ j*s1gn1f1cant at the < 05 1eve1 of probab111ty Cho e T R
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1gn1f1cant (p < 05) The main effect of prOgram'gnoup 1s<a150&siqnt-, rget'

‘bv'v.

f1ca;t (p < 01) However, hypothes1s 5 pred1cted tha_athe 1east d1fference tgiﬁ‘

: occur among the Cooperat1ve Off1ce 0ccupat1ons students and the great~

:rence among the CETA students In fact the reverse occurred The ‘nj;.

hoccurtgﬂ aTan the C00perat1ve Q£f1ce 0ccupat1ons students fi%;can béfin-;{[

fferrEd that both exposure to the OSS Modu1es and membersh1p in‘a part1cu1ar e
5 rprogram group affect student performance on the OSSIT However’?Tt@fénnot _.T%
" fl?ite 1nferred that the greatest d1fference Between studeﬁts exposed to the OSS .

é

;Modu1es and those not exposed wn11 occur, 5mong CETA students and that the ~”v

_ 1east d1fference w111 occur among Cooperat1ve 0ff1ce 0ccupat1ons students fi;lf;g
'TTherefore hypothes1s 5 mySt be reJected S e e e

~ N

guest1on When students part1c1pat1ng in the study who have been taught R

-~

the OSS Modu]es are compared w1th other students who have not

P

beeQ)taught the OSS Modu]es wh1ch the three program groups

Lo
w111 show the greatest and 1east d1fference in att1tudes toward .
?L emp]oyment?° - ~f, | ;\‘ |
. Tab]e 17 presents a compar1son of the mean scores. on ‘the . CMIAS for 7;'f/;::¥
students part1c1pat1ng 1n\the study by program group and exposure to the OSS
B, r . o e : ." o . . — . .
Modu]es .-*"17;; DU A L '.~“157;.ﬁ1-:f¢:v34*’- o ’"--{
: ‘@ .‘. a ‘ . )_-’z . ,‘ . ’v . L. K ‘.-'1’.‘:-
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Tab1e T7 . Compar]son of Mean Scores on the CMIAS for Students by Program N
_Group and Exposure torthe_OSS Modu1és }m". T e ey

. -2 . \.‘ .L:‘___.._. N . L
. .1,\ n . PO FRETEN

S ) f‘v Exposure to 0SS Modules. *
L j_tifv.taught all or n“b'@ﬁf,hotfiaugﬂﬁ

. any of the 0SS .~ ' any of"the
Modu]es o OSS MOdu1eS L

Cooperat1ve 0ff1ce 0ccupatlons .fg__ 36ﬂ38 | ,'}ex,-j 35 32 \52;2;1‘;
Spec1a] Needs

------

T 'w:.. .

o — ‘ . ,:. . . ! ';"'I ’

R

- Theﬁnean score obta1ned on the CMIAS by a11ustudents partlcwpatlng 1n the
'_ ‘»study who were. taught any or a11 of the 055 Modu1es was 511ght1y 1Qwer (00 33)
'”5f"than that obta1ned by students Who were ﬂOt taught any of the OSS Modu1es \,‘;fi

‘ﬂThe greatest deferences among the prOgram groups were obta1ned by the _vs'

: fffSpec1a1 Needs program group and the CETA Prar am group The Specma] Need,i
TEar

:;g“students who were exposed»to the OSS MOdU1e~ scor=d- 1 73 p01nts h1gher t'é
.-fthose not taught anygai the OSS Modu1es Howeer, the CETA students“whd
%101: taught any of the. 0ss’ Modu1es scored 1 92 pomts h19her than thoee exPOS@d

. . N ‘qg‘- . ,‘" "\

t to the OSS Modu1es :'&;.ifﬁTi“L“;;Hg,;54,___. e - Q'“
. ) v-t‘_-,'(' i

.
R

. T he d1fferences 1n scores bet e% Lstudents who have .

been taught any Or a11 of the 0 S Mod?jes and stu- \v ‘[

{"ﬂjL“.4:§§ dent" who have not been taught any gf:the OSS Modu]es ;

1'4f3: Wi 1 be s1gn1f1cant y g eater for the CETA program )

L nd both d1fférences w11: pe s1g5;fﬁbant1y greater fif"”f
e‘zg‘tf3$fa 'than that for the Cooperat1vd 0ff1ce Occupat10ﬂ5 PVO“:;”
R “ ':' % »*’r.-, . o o ; " i
SN gram QY‘OUP on “the CMIAS /\i!-.\. .'.' '/.* ._ '_.' L
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o scores on the CMIAS:by program qroup and exposure to the OSS Modu]es._
- : (AR . , ; o .ww'rfay

s-"

ﬁThb1e,18 Ana]ys1s of Var1ance'Summary Tab]e for Scores ontthe CMIﬂS by
Program Group and Exposure to theVOSS Modu]es.

Degrees of . . Sum of L;:ﬁ”'hean*;ﬂ L AR
Freedom~w <y. *_QEQEQE v' §S!§E§? S E_BQElQ ;ilfgﬁ
“._J 2622 367 “,igitﬁlég‘l 49 606** ]? '
7 e sy
21 T 760k, 75
e

752

2828«252

gram groups.,

}ﬂfﬁghs between students atta1nment of

.sf.'-_'rj' g’\%Vf oecupat1onaﬂ'surv val ski 1s§ad¢§$he1r att1tudes toward




“gf? fhefb$S: nd»the CMIAS Although the CETA program qroup obta1ned a

R
4

program grouﬁ:9c0n1ng h]gher.w The h1ghest mean scor

e
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betWeen ;\&dents atta1nmenﬁ’of of cupatmona] Sur~”""

N ° RS W

v1va1 sk111s, a g@easured by scores on the OSSIT
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corre]at1on coeff1c1ent of . 506 (p < 01) Tab1e 20 presents the corre}a-

",,,-'

i
t1on coeff1c1ents obta1ned between the scores on the OSSIT and the CMIAS
) -*“f)

by programngroup and 1nstruct1ona1 method *T . ;"" o SO ZE,‘

JOrir R s : e

e ,v

—.', . . R R g b S e AP Y.
E - . R ,‘ R i s 5 . L I
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-tTahle 20 Corre1at1on Coeff1c1ents for Scores on t OSSiTLand CMIAS by
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Taught 1], of the: 055 Mod 1es'v =
Taught onlyfthose sessmﬁns “From the
‘ Modules‘se1ected by, their teac@grs .

, Not taught any of the OSS Modu1es
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?;_ 6b&a1ned corre1at1on coeff1c1ent was é%s for students in: the Cooperat1ve -"; B

\ 0ff1ce 0ccupat1ons program group The h1ghest obta1ned&corre1at10n/coef-

1?7 f1c1ent was 632 for students who were taught all. of the' OSS Modu1es T gé%

o
fore, hypathes1s 7 eannot be reJected : It can be,tﬁferred t

k> there 15 a'
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fema1e- The mean score ob "'ed by fema]es on’ the OSSIT was 2 64 po1nts

1

@ Fema1es obta1ned a mean score on the CMIAS™ - .

Tab]e 23 shows“ﬁﬁﬁh scores and standard dev1at1ons'on the OSSIT and :f\_u/

. hwgher than that for ma]es

CMIAS for students by amount Of work exper1ence

.vy

gff. Tab1e 23, Mean Score and Standard Dev1at1on or OSSItV A
Exper1encea,4;-, 5 . |

. never &een e_ployed S 4 0ns 17 . 44?;»»27 25"
' e}np1oyeds>part time 0n1_y-_-»f - 476797 23 85 - 8 57 33 1\9
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TN time during the:

. emp1oyed fu11.t1me ,6r';¢w5_
T y)more than a Summer ( -

o response




0n1y four students part1c1pat1ng in the study had never. been emp1oyed

:?; TheSe students obta1ned the 1owest mean scores on both the OSSIT and the

%'.aCMIAS Approx1mate1y 727 of the students respond1ng 1nd1cated that they had

o Ibeen emp]oyed part t1me on1y or part time dur1ng the schoo] year but fu]]-*--“

O

' “.'af1me dur1ng the summer . The d1fferences in mean scores obta1ned on the OSSIT,givf

(1”59) and ‘on. the CMIAS (00 77) for these students were . very sma11 However,lh

~ fboth the OSSIT and the*;hIAS betwgen students grouped by socﬁoeconomwc status

as measured by occupat1on of head gf household Thos% students whose heads

~

' of hbuseho]ds are sem1 sk111ed workers obta1ned the h1ghest mean,SCore on " tif
the OSSfT (28 44) The 1owest mean score oﬁ}the OSSIT (22 41) was obta1ned ..ﬁfi
‘aiy?i y‘those students whosepheads of househ01d5 are Séﬁes workers The @theSt

v

mean score on the G&IAS (36. 43) was obta1ned by students whose heads of ﬁ_il”fh

househo]ds are- c1er1ca1 workers _ Those students whose heads of househo1's;,r~ "

Lo
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Tab]e 24 Mean Score«é d Standard Dev1at1on on OSSIT and CMIAS by Soc1o- J-,;f"Q;
econom1c Status 35 Measured by 0ccupat1on of Head of Househo]d e et

‘e

Soc1oeconom1c Status
" {Occupation of Head;
G of Househo]d

C . CMIAS.
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33, 38‘ 7 92

g managér

fxp;'sa1es worker 11," e .":".34 22

c]er1ca1 worker e 7 ' 36,43 8. 28 §f}7

craftsman or foreman o : :3ﬂ15'31713.gg 'A24?5057r3‘£17;51~35?40 :5"5-64- 1,§~ '

¥

sem1—sk111ed worker ,f;, i 118. _715¢§3;.'-ﬂ .
| serV1ce worker | '”-7” 13 s
1aborer or unsk111ed worker. f17f', 15;0ﬂ.

1o response . .'_h f"v Hé3_47' =,06 19
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'ev1a 1;5 A,n\the OSSIT and CMIAS by st

Vto worh_for pay, these students obta1ned a mean score on the OSSIT that %95

R : 3. L
- =4, po1nts ﬁ% her than any of the groups who p1an to w%rg for pay and a X

";*'mean score on the CMIAS that was 4 82 po1nts h1 _
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9.5 140,33 ' 1.19 %,

Cplan towork at any e eI T
“Job available ~7a:;; S VAR iﬂ5;04j cw.e sk 212 77
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i_ cp]an to attend a four @p'u"*Qj“-fffi‘  ff

8

e other p1ans forf?“rther

.. C. B
A.

f”-;

re

'Tab1é 26
t1ona1 P]ans

Educat1oha1 P1ans

o’ p1ahs for further : S },35 jffiﬂ"/CJf: o o
education . o 23.69, 873 3121 6.3 -

- p1an to attend a: com-‘ ;,,\i.g_fif“j _R.‘Al e Co
‘munity, college or tech-- "~~~ 0 oo T e R
“nical school for one: or e A
tw years S e ,;A 55 r ,'48.67- 27.87 '9.92 . 36.22 - 6.16.

P ‘.7‘

- year &ollege or- un1ver-'n el RS S e
S1ty - 4'év;w”f - f»ff18 B _15;93- 125;75 10 33 35 394,

p1an m 301n the 'mh' I . | " IR R
tary for tra1n1ng o f 6 Q5~31 18 67%: ,2'73:};A28‘9ny 76ﬁ33”i e

educat1on

T

no respénse B

Tota1 o ‘i :

é’ Apbte;'%é

thy t%o thmnds of the‘students (85%) pTan to cont1nue the1r

~e u
who have no. p1anskfor further educat1on.
K S e ’fb %,

dents have nu p1ans for further educat10n The%e students'”btann

[N

tor LR

6 24.67  10.97+ ¢!



1n1ng or who had other p1ans For furt

RERRE 4ﬁo students SCOres on the OSSIT
1f ghe effects of any .of. the;e var1ab1es (grade 1'
:f' efper1ence, soc1oeconom1c status wOrk p]ans, and educat1ona1 pJans) were
i‘u 5

‘51gn1f1cant The var1ag1es of - grade Teve], sex and soc1oeconom1c status

\

A

[
4

= A B

were found not to be S‘gaﬁcant (p <‘ - 05)

. ¥
‘;exper1ence,are presented 1n Tab]e 27

N —

™

”*{ Hypothes1s 8."The var1ab1es of grade 1eve1‘ sex, amount Of work

‘e1, Sex, amount of workﬁ }f*7

The var1ab1es of amqunt of wonk

~4;The resu1€% of one-way ana1y51s of var1ance,on scores on the OSSIT by work

'f;fa Tab]e 27 Analys1s of Var1anée Summary Tab1e for Scoreseﬁn the OS IT by
PRON frk Exper1ence.~ TR S
.._)".'\‘ .;l Yo 1 , \\\vv i ‘

- Between Groups S

v T e

LG s

D D T T Degrees of
y»..~ §ource.oF4Variat10n L ,Freedom. -

-5‘Sum ef
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519 6483
79:4512

10443 9911-:”

.

\

. ‘
: 2
R




R R S v,
] . : . .“t .
. P - . : . . k]
. . . . LI
~ } n . ) n . . X . o .o 'o\ : - 85
‘ B} ™ ) + ’ . . . "

‘ | To compare the means of the groups according to amount of work exper1- ir“
ence following a sign1f1cant F ratio, the Duncan (1955) technfque was used.. a
‘It was found*that the students who had ‘been employed full t1me for: more than .
a summer w1th a mean of 12 63 scored s1gn1f1cant1y h1gher (p < .05) than any

of the other students grouped by amount of- work exper1ence g

'PERFEER A

”;' TabTe 28 presents the results of a one-way analysis of variance on SR

scores on the 0SSIT by work p1ans

| e S
Table 28.° Ana1ys1s‘of Variance Summary Table for Scores on the OSSIT by
o Work Plans. . SR o S L

A

3

S » Degrees of ' “Sum of Mean .

Source of Variationg -+ Freedom ;. Squares ~ Square F Rat1o
Between Groups 3 1165.394 .':3'88.'454‘8,-" 4 4230%*
ithin Groups . . 104 ‘89321241 © 85.8858 . -

Total . 17 0097.5188 .~
| *-*significant. at the <,_.o1 Tevel of probability. — ) — <

The S1gn1f1cant F rat1o for the ma1n effect of work p1ans, followed by
\15\ Co

fthe Duncan (1955) multiple compar1son test, 1nd1cated that those students

j who do not p1an to work for pay with a mean of 41, 00 scored s1gn1f1cant1y

ﬂ (h1gher (p < ) than any of the other students grouped by work ptans However,
<there were on1y three students 1n«th1s group Those students who p1anned to "

. work at any, JOb ava11ab1e scored s1gn1f1cant1y 1ower (p< 05) w1th a mean of
20, 82 than those students who p1an to work at a Job for wh1cH they have been o

“1‘tra1ned R .
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Tab1e'29 Ana1ys1s of Variance sn ,_‘(or Scores on the ossrT”by,t“ e,

.$T\ The resu1ts of a oneiway ana1y§1sq j‘ ance on scores on the OSSIT o

Educat1ona1 PTans..

‘l;‘( - . c. AR 1 - ',... ' ”‘ \ . . ! ~ . "
~ Sel e Mean . "'J : RS

Source of Var1at1on S - SQuares F Rat1o o

Between GroUps " 248 7829 2,8266***5ij,;

W1th1n Grohps iwl; fﬁl.;:; ; ”}106 -__ 88;0323 ”'-
| Tota]”'",ﬂ;f,'- "-,‘- R '”;,;_JiO_IT“ 19336 5586 ,ua-. | |
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"' The sagn1f1cant F rat1o for the ma1n efgétt‘of’educat1onal pians fo]—

1OWed by the Dungan (1955) mq1t1p1e compar1son test 1nd1cated that those

:‘ students who p]an to attend a commun1ty co11ege or techh#:a] sthoo1 for‘one:lﬁﬁf,“

.
V. ..n i

han'thosefstudents who

.',/I

& Al "f.' £
pIan to Jo1n the m111tary for tra1n1ng or who have other p1ans Fd”?ﬁ

i educat1on., .; '”;]ﬂ-ﬂ; ;. L. :ﬁa?” N e e T . o
'"ie Hypothe51% 8 can be reJected W1th regard tehthe-var1ab1es of“grade ;ﬁﬁ;h
" ‘ , A
1eve1, sex, and soc1oec0nom1c status., However, the hypothes1s cannot be VLTS
It can be 1nferred that there 1s ‘a re]at1bnsh1p between these van1ab1es and :
S
i
a R
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\" "+ Hypothesis 9:

i-‘

The var1ab1es of grade TeveT, SeX, amount of work

“,exper1ence, soc1oeconom1c status work pTans, and

T S

; T 2 educat1ona1 pTans bear a s1qn1f1cant re1at1onsh1p
R T\'H '~"to students': ‘scores on the CMIAS o . .: i

’4’A ser1es of one—way ana1yses of var1ances was conducted to determ1ne,1f o

:tt_the e(fects of any of these var1ab1es Cgrade Tevqﬁn $EX.y" amount of work ex- .

4“

"yperience soc1oeconom1c status work pTans, and ed&@@ironaT pTans) were s1gn1-hﬁ
' va

f1cant. The var1ab1es of amount of work exper1ence and soc1oeconom1c status

. N\
‘,,were not found to be s1gn1f1cant (p < 05) The Var1ab1es of grade TeveT, sex,

i
o :
gi_vl work pTahs and educat1ona} pTans were found to he S1gn1f1cant The resuTts

""?dh_presented in Tab]e\30

. ¥

.;4s1gn1f1cantTy h1gher (p
“‘studentJSW1th a mean of

29\25

However, there vere on1y tweTve students

Students part1c1pat1ng 1n the study who are in the tweTfth grade scored

:37:. .
"part1c1pat1ng 1n the study who were in the eTeventh grade " Add1t1ona11y, -
S ' Xa E ‘f _‘3 I ‘
J R T S ~ ;
: o] : :‘_f? o <.
¢ — \\. T [ S
TR RN LT |
- - L P v&_
o 4 R IS
S Ty VoL ;

Gl — .‘ o ' - nckd
ﬁj?tﬂfuTabTé 30 Pna]y 1s\of’Var1ance Summary TabTe for Scores on the CMf AS A
j-N.;bey Grade Le‘etw | \ N O R g e
fﬁ‘*f‘ ‘ flilu 'vl TR A Degreés of Sum\of Mean I
Q;W Source of Va 1at1on x( Freedom 4-4. Squares Square F Rat1o _
’T”TT ‘Between Group% L )\:‘*;ia;71s" 287 3224 287 3224 6 1534** .
H l \ "a, ’ . _ .
: W1th1n Groups \ 111 5182 9431 ' 46 6932 e
TotaT B X?'ffr; \ 11§ 5470 2655 ;;" ,
'**519n1f1cant at\the <. 01 1eve1 of probab111ty S,

-

v

<fVQ]) w1th a,mean of 34 43 than did eleventh gradeovf““
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'-,"mean of 27 12 than both the students -who do not p]an to.work for pay w1th a

i che Duncan (1955) mu1t1p1e compar1son test, 1nd1cated that the students who

T ’ T . | . . ' . L . .
o . S ' ¢ ’ ‘ o : [T _. e . « o C
e o L e .lh~ o .. 88

\ : \\ i
many of" the tweTfth grade students 1n the Spec1a1 Needs and CETA program

groups were-from one to seven years o]der than the average twe]fth grader.

l

The h1gher age of these students may have affected the1r scores*on the CMIAS

\
Tab]e 31, presents the resu1ts of a one-way ana1ys1s of var1ance on seores :

on the CMIAS by sex. hi" - o o ~ -

. . ~. .
“h . -

' yf'Tab1e‘31. AnaTysis of Variance Summary,TabTe(for-Scores on the CMIAS by Sex. ~ '
Yo . : - i . . S s ‘ . .. . _.‘ : V_ A

s of Va”am" . v [Freedom 7 Squares - Square.  F Ratio -~ -’
Be%wee" Growps 0 1 949.6329 . 949.6329 23.317¥% -
-r N1th1n GroupF }_-.:"51'1'1 | 4520-‘6‘326 \) 4072 - P
eTota1L f“p}..;'. Ef'i.';l .«’"112 ”? 5470 2655': | R iv

**s1gn1f1cant at the < .01 1eve1 of probab111ty ‘

FemaTes part1c1pat1ng 1n the study wqth a'mean score of 35 66 scored

.1..

.Tj;u'sign1f1cant1y h1gher (p <~.01) than ma]es w1th a mean 'score: of 29 16

The resu]ts of a one-way ana1ys1s of var1ance on scores on the CMIAS

'by work pTans, are shown in Tab]e 32

@

The s1gn1f1cant F rat1o for the ma1n effect of work p1ans fo]10wed by

- p1an to work at any JOb ava11ab1e scored s1gn1f1cant1y Tower (p < .05) w1th a .f:ﬁ

I

'f; mean of 40 33 and those who p1an to work ét a JOb for wh1ch tra1ned w1th a

<=study who do not p]an toxwork pay:

J

ffmean of 35 51 However, there were on1y three students part1c1pat1ng=1n,the
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Tabie'éz Ana1ys1s of Var1ance Summary Tab]e for Scores on the CMIAS by
WOrk P]ans E S o R :

T uﬁeqrees of J"Sum:of~ v‘ Mean 't S —F
- .. Source of Variation - Freedom - Squares -~ Square’ . _F _Ratio =

. Between Groups' 3 s smanes . 9.6849%F
 Within. Groups S e 4002339 - 38.4840 ‘ |
Total C T o smsesle 0 v

~

_i?*Signifjcanteatfthegs .01’1eye]'ofeprobab111ty_._f

4‘.<‘

":\'.' — -',? ] *Degrees of T Sum of -4 -Mean
Source of Var1at1on o Freedom_i .. 'Squares - .. Square_" F Rat1o

_(:-.-‘, . Between Groups - o 4 | 100.8'..87.9'1 o 252.2.198‘ 6 4056** .

- : T s N . -
;W1th]n Groups . o o106 N 4173.0849 3 - 39.3687
 Total - ;f Y \ ” -ﬁd'--_- s181.0680

e **s1gn1f1cant at the < 01 Tevel of probab1]1ty - _,yhr'}i‘ij‘f e

)To compare the means of the groups accord1ng to educat1ona1 p1ans fo1—'{ T
1ow1ng a s1gn1f1cant F rat1o, the Duncan (1955) techn1que was used It ‘was -
S found that thosé students who p1an to cont1nue the1r forma1 educat1on by

- ‘:- e1ther a tend1ng a four year co11ege or un1vers1ty (W1th a mean = 35 39% or

attend1ng commun1ty co11ege or techn1ca1 schoo1 for one or two years

el




naecatvon (mean 24‘5>)'

-

‘ <rejected w1th regard to grade 1eve1, s

(mean = 36 22) scored s1gn1f1cant1y h1gher (p :

"WOnk exper1ence and soc1oeconom1c statu .

- scores on the CMIAS

. ) B . - L. RPN . . . - . .
3 S S v , . .

oL : . . - ] . . ) YA : . N . . -

- " LR . - . B A e L . .

N , ; | vl “ 90 -
o _ - o A Lt .
K - . . 3 [ - .
: La

- had no p]ans for further educat1on (mean 3),21) and those who p1an to Jo1n _p

Hypothes1s 9 can be reJected w1th r:gard to the var1ab1es of amount of

k ‘work gjans, and educat1ona1 p1ans

LIt can be 1nferred that there 1s a r__at1onsh1p between these var1ab1es and

’ the m111tary for tra1n1ng (mean 28. OO) or have other p1ans for . further edu-‘-

.:f

- .

.
<

However the hypothes1s ‘cannot. be s

i 'Quest1on-1 what aspects of the'fSS Modu]es are most. and 1east usefu] andl';'

'hModuTes by program group

. effect1ve for thevt_ree program groups part1c1pat1ng 1n the :

study as- Judged by!}he students and teachers?

" Table. 34 presents means a'd standard dev1at1ons of students responses':~

N .

'Fl'r(op1n1ons) 'to. statements regan1ng¢Usefu1ness and effect1veness of the OSS

The CETA students agrevd w1th the statement that they had 1earned a 1ot

_from the 0SS Modu]es th&t;'111 he?p them at work The* Spec1a1 Needs and
"’f*Cooperat1ve 0ff1ce 0ccupvt1ons students tended to d1sagree W1th th1s state-

'”ment.~ However, a11 thr'e program groups d1sagreed w1th the statement that

they a]ready knew most of what was 1nc1uded Tn_the Modu]es The CETA stu—

”_dents tended to agree,that the Modu]es were more usefu] to them than other
'mp?‘1nstruct1ona1 mater1'1s they have used 1n c]ass wh11e the Spec1a1 Needs

7'_ffstudents d1sagreed ‘11ght1y and the Cooperat1ve 0ff1ce 0ccupat1ons students -

L v ) A t

B

' 'fgtended-to_d1sagreej: None of the three proqram groups agreed that the Modu]esn'_r



Tab1e 34. Means and'§tandard Deviat1ons of Student 0p1n1ons Regard1ng Usefu]ness and Effect1veness
of the OSS Modu]es by Program Group. , ‘ o

& S T ) ‘ . A o ' . ""‘.'
4 = Agree StPOHQTy . 3'="Agree ' 2 =‘Disagree_ #t'1ﬂ=;Disagree3Strongly;‘ '

In
1

e | L H'Program’Groqp‘

_ Cooperative . . TN,
. _ Office Occu- .- Special , .~ = N\,
. . . l. . .»l | - | o o pat'ions ) . L ‘Needsv\{._’-\ l' : - l CETA ,‘ ’ R
LS . - (n=37) S (n=16) 0 L (nE

:Statement P ',t X st %";- s .
;1.',1 have 1earned a lot from : I ’
Modules that will he1p me

atwork 2.22°  0.76 2.3 090 3.9 " 0.86

1 already knew most ofﬁwhat o R .;} ?fi" . R L
was 1nc1uded in the ModuTes 1 75' . 0.8 1,07 . 0.92 ;T,'1;14-f”0;91\\<{ '1.44  0.91

SN

n

. The Modu]es were more useful
. to me than textbooks, work- .- ... | S o :
_books, and other instruc- - . . e
- tional materials' that I have - . L SR - S
used in class. =~ 4,.,- 217 . 0.77 2.43 - 0.76 - . 2.95 +0.86 .

U

4;‘:The Modu1es were dlff1cu1t R R T
~ for me to understand ,1.83 065 2.21° 0,700 - 1.95..0.74

.5;;_The Modu]es were. too easy 1. 47 0.?7-.'_‘1507: 370_92_'2 .11134“ 6;57-_-t
6. My att1tudes foward employ- . Lf SRR T —hqta '
. ment have changed. for the - e T |
. better after be1ng taught "_ ST : TR TOR R .
the Modules' .~ 2,06 . 0,63  2.00° 0.96 ' -3.05 0.67""




rab]é’sa Continued"‘

7;

"Overa11 the Modu1es were o
1exte11ent :

-5fThe Module on Motivateon

- for work! was' useful “to e -

, }he\Modu1e on Understand1ng |
;Se1f was useful to me-

The’ﬂ"u1e on Interpersonal

Relations. was usefu] "to. me-
N _The Modu1 on Prob]em o o
.1Solv1ng wa usefu] to me - 2.25. . 0.73°.

“The. Module on Effect1ve '
' -Commun1cat1on was usefu1

to me

. The Modu1e on Cop1ng with
. .Conflict was usefu] to me

.';The Modu1e on- Creat1V1ty
‘on- the Job was useful to me _

The Modu1e on Author1ty and

“Respons1b111ty was. usefu]
..to me R

The- Modu1e on ?\daptmg and

~ Planning for- the future was

:"; USefu1 to me.

172 0.81
’Jz.17..' 074
233 00.83

‘2.5 . 077

2.2 076

-

4103

a_a’é.;A .66 3.65
;f 2;43f-} 6;65 e:;;;s{jl;f
2,50 0.6 «jf{ ‘-2.'90',:'_
'49iia,iji ,efé1f’;\? 2.71 :ﬁfﬂ
'f{;eé;7?' ;v“d}ié.ﬁff»;'gfgp'

2,63, 0,78 - ;3,05

z' 17 o4 2.3 0 075295

e_b;ég-

.: " ,"\.
0.77°
i e s Co
,n A
. S
" 0:59 )

2.46710 0,88 3,05 0.69 "

0.73
0.62
0.89 -
0.2
85 075

"2.5]. 0:79°

.*v.‘ Yo
Oqsg\.'_ .""., »
P ;I

220 0,98
2,51 ,0.83

12.63°0.87

N

2,50 0.83

2.57." 0.86"

"

2,51 10,77

2:51 © 0.83

s \\ty '
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&‘were too d1ff1cu1t to understand aTthough the SpeciaT Needs students did not

Qj\disagree w1th the statement‘as strongTy as the other program groups How;

-

; ever. an three program groups tended to d1sagree strongTy with the statement

,Vthat the ModuTes were too easy. Both the Cooperative Office OcCupations and :

peciaT Needs students d1sagreed with the Statement that their attitudes

‘toward employment ave changed for the better after be1ng taught the Modu1es.

. TTHOWever, the CETA sthdents agreed w1th th1s statement " The CETA students

- ments 1nd1cat1ng usefu]ness for any of the/ﬁpne Modules. ,"'-;‘ ."J*f

'a1$o agreed that overa]T the ModuJes were exceTTent but the Cooperat1ve

0ff1ce 0ccupat1ons and Spec1a] Needs students tended to disagree.

V* N1th regard to usefuTness of individual ModuTes, there was also some

'

d1sagreement among program groups The Cooperat1ve 0ff1ce 0ccupat1ons stu- X

dents tended to d1sagree w1th “the statements 1nd1cat1nq usefuTness for aTT |

‘nine Modu]es The CETA stuGEnts tended to agree w1th the statements 1nd1~

‘ tat1ng usefuTness for all n1ne ModuTes In generaT, the Spec1a1 Needs stu-,

dents d1d not 1nd1cate strong agreement or strong d1sagreement w1th the state-

*r

,' . Teachers' responses (op1n1ons) to statements regard1ng usefuTness and

‘ effect1veness of the 0SS ModuTes by program group are presented in TabTe 35

The CETA teacher agreed w1th the - statement that all of the ModuTes were .

~uSefuT in h1s cTasses. However the Cooperat1ve 0ff1ce 0ccupat1ons and

fvSpec1aT Needs teachers d1sagreed strongTy w1th the statement ATT three\

Al

teachers agreed strongTy that the ModuTes were more usefuT when the teacher

‘TseTected wh1ch sess1ons from a Mod&]e to use 1n cTass The CETA and Cooper-

T



. l i‘ ‘ * - / b | .\
Tab]e 35., Teacher 0p1n1ons Regarding Usefu1ness and Effect1veneas of the OSS Modu]os

4 P,Agree Strong]y' . 3= Agrec . 274 Disagree. - 1{“ Disagree Stronq1y '

. 4.
.y L . v — Lo

. : - R I Teacher
e T . - Cooperat1ve Office -’ . Special Needs CETA = Mean
Statement ' AT Occupations: Teacher Teacher Teacher . Responses

-

1. A1l of the Modules were AR C o , T

. useful in my classes ©1.000 e w00 - 3.00 - 1.67

2.« The Modules were' more'use- I | V b

.~ ful when the teacher sel- ‘
ected wh1ch sessions from _ o Lo, P
‘a-Module tause in class ;- -+ 4,00 . 4.00. - + 4,00 7 -4.00

3. The Modu1es were appropr1ate . ' N .' . (. e o

- for my students S - 3,00 ‘ 2.00 <. -3.00 - 2.67

4.' My students already knew most
- of what'was included in the . : ' S o
Modules - ~ . . L 300 .. . . 1.00 1.0 N 1067

5.- The Modules would be more use- =
ful for teachers who have more , _

- academically or1ented students o . e ’ C | o
~ than I haye ~ 1.00 . ©4.00 2,00 - 2.

6. The Modules woild be more use- o T T :

" ful for teachers who have stu~ " - .
dents who are not as academ1ca11y o ‘ ‘ , :

oriented as nnne e 4.00 ¢ ©1.00 0 0 2,00 . 2.33

7. The Modules were more useful to.
" me than textbogks, workbooks, and
- other 1nstruct10na1/mater1a1s o L a ‘ S
.that 1" have used in class 2.00 S 3.00 ‘ 4.00 - 3.00

@3-




Table 35 - Continued. .

8.

13,

- 14,

15.

16.

17.

7The Modu1es were t00 easy for_

my students

The* Modu1es were too difficu]t
for my students to underrtand,

. Mfter bcinq taught ‘the Modules
my students are hetter: pre-

pared for work: than they were

. After being taught the Modules - .
my students' attitudes toward - °

: employment have ‘become’ more

' poaitive ‘ . .

Ovérall, the Modu]es werc
exce11ent )

The Module on Mot1Vat10n for we
*‘_work was-useful for my ,tudcnts o

The Module on Understandlng self o

vas usefu] for my studentf o

W

The Modu1e on Lnterpersonal Rela- -

tions was useful for my ‘students -

The Module on Problem Solving was ;
_useéful for my students .° :

The Module on Effegt1ve Communlca—y

tion was useful for my . students

\\"' L
3

< N
~—

2.00,

2.00

3,00
3.00
.2.00

- 3.00

3.00

2.00

" 3,00

. *‘ W

300

R
300

LRl
[
e

'V‘I

| z.oo,,

300
',;a.oottf:
am

2.00°

L0000

2,00

bl 3.00

.4.,00

. 4.00

) ’ ;‘qo.'o "

1 4.00°

300

.. 'h.00 S

3,33

2.67

2.67




'Tab1e 35,

~'19

20‘."' S
" Responsibility was, useruﬂ for TR

v

C(mt"nued- y 'L.( s

The Modu1e.on Coping with

)

COnf11ct was useful fon,my /.

' Jtudents

g

The Module on Creativ?ty oﬁ
“the Jol¥ was usefu1 for my
students '

The Module On Auth0r1ty and

my students

'21 ./ The. Module on'ﬂaapting and

Planning for the Future was
usnfu] for my students -

\
-

." Y “
| ‘ ’
A 5
. -
A ’ .
-~ Lt
<t el
e 4
L -
.
4’
L
: A
¥
0 - " -«
.
i
L
. 4
-
[ s L
]
.
.
\ £

“

’

3.00

-1




ative 0ff1ce 0ccupat1ons teachers agreed that the Modu]es were appropr1ate ‘
for the1r c1asses, but the spec1a1 Needs teacher did not agree that thew
were appropr1ate for her students The CETA and Spec1a1 Needs teachers
d?sagreed strong]y with the statement that thghr students aTready knew most
of.what was 1nc1uded in the Modu]es but the Cooperat1ve Office 0ccupat1onsr
teacher agreed w1th the statement The Spec1a1 Needs teacher agreed\strongTy
that the Modu]es wou]d be more usefuT for teachers who have more academ1ca11y ”?.-
t. or1ented students than she has The CETA teacher d1sagreed w1th th1s state~
| ment and the Cooperat1ve 0ff1ce 0ccupat1ons teacher d1sagreed strong]y 'The}
Spec1a1 Needs teacher d1sagreed W1th the statement that the Modu]es wou]d be .
more usefuT for teachers who have students who are not as acadennca]]y Vﬁ_'
.ﬂkor1ented as hers The CETA teacher also d1sag\eed w1th the statement but
a the Cooperatlve Office 0ccupat1ons ‘teacher agreed strong]y OnTy the Cooper— |
at1ve Offﬂce 0ccupat1ons teacher d1sagreed with the statement that the Modu1e§s
were more usefuT than other 1nstruc%1ona1 mater1als he has used 4n cTass o
‘ATT three teachers reg1stered d1sagreement with the: statement that the Modu]es
were too easy for the1r students However, only t Spec1a})Needs teacher
' hought that the Nodu]es were too d1ff1cu1t for*NEES:tudénts to understand .
| A1l three teachers agreé/’\hat their students are better prepared F%r work
— ﬁiafter be1ng taught the ModuTes and that the1r stddents tt1§udes toward
| empToyment have become more pos1t1ve The CETA and Cooperat1ve 0ff1ce 0ccu—4t¢'v
“;pat1ons teachers agreed that overaTT the Nodu]es were: exceTTent but the

Spec1a1 Needs teacher d1sagreed
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Quest1on 12 What aspects of the OSS Modu]es were most and least attract1ve

to the three program groups part1c1pat1ng in the study as

. ‘judged-by the students and teachers? e e

.~

i Teachers and students responses to statements (op1n1ons) regard1ng

4sented in Tab]e 36

A11 threeuteachers d1sagreed w1th the statement that/e&ch Modu]e shou]d

be used in 1ts ent1rety and agreed that the Modu]es needed to be supp]ei

°Vmented with add1t1dna1 mater1als to meet the ob3ect1ves of the1r c1asses

The teachers from the Spec1a1 Needs and CETA program. groups agreed that.the
case stud1es in the Modules were" usefu] for the1r students, and their ‘th“_
.dents tended to 1nd1cate that they enJoyed the case stud1es -2 However the.;
Cooperat1ve Office 0ccupat1ons teacher agreed that the che stud1es were |

usefu}’but h*s students tended not to enJoy the case stud1es._ The games 1n

-f‘the Modu]es were perce1ved as useful by a11 thre% teachers, and all three
. groups of students tended "to enjoy them. A11 three teachers perce1ved the

- d1scuss1ons among the teacher and other students suggested in the Modu]es as

0ccupat1ons and Spec1a1 Needs students ne1ther agreed-or dﬂsagreed w1th the

' statement that they en36yed the d1scuss1ons With regard to the ro1e p1ay1ng

.act1v1t1es-1n the Modules, the Special Needs and CETA teachers agreed that

" they were useful to thej@_students. However, the Cooperat1ve\0ff1ce Occu-

.‘ pattons and Special Needs'students»neither agreed or d1sagreed,w1th the

Loy

- . . A ) . . - ;. Al .
) y . s ‘ - . T C .
AR RPN , . . o 93~
N .‘ RET . )Y .

.

Lo

-types of 1earn1ng activ1t1es 1nkthe OSS Modu]és byaproqram group are pre- .

N "“.. L

: “be1ng useful for their students. However, students in the CETA group were the

"only ones to 1nd1cate enjoyment with the d1scu551ons . The Coopérat1ve Office .



e 36 Teachers” and Students' Opinions Regarding Types of'Learning Activities in the OSS‘ModuTes
‘ 2 . SRR S T A

'rogram Group.

Agree‘Strong1x_-'

S

3 = Agree

.9

4

Q.

= Disagree Strongly

+  Cooperative Of-
‘fice. Occupations
" teacher n = 1
ement ¢ -+ student n' =37 ™

-Special Needs
" teacher n = 1
student n

 CETA
- teacher n .
_ student n =

N .

«¥ Total Mean
~ Response
teacher n

‘student n

£

hers

Module should be used
ts ent1rety

Modu]es needed to. be .
lemented:with additiona)

rials to meet: the ob;ec-4f-%?f-‘L‘t‘Qu
3.00

s of my classes

B SRRSO T .
case stugaes in the Modu]eS”j; L e
3.00

“useful for my students
games -in the Modules were
u1 for my students ' -

discussions’ among the

her and other students- , .
ested in the Modules -were -
'u] for my students

ro]e p1ay1ng act1v1t1es
he Modules were useful
Imy students

3,00

4,00

2,00

“2.00

© 2.00 .

ow.

300

B

»

V\ .

" 3.00
. 8.00 (
4,00 B
o .

1200

300

200 "
300
300

3,00

Cam

3.67

Rt

-

om0

66

1.



'g L , S T S e N
? i P LI o . \ ’

fab1e 36 Continued ‘;:':_;,;v,;‘lznv"“*jrxelj ."f~f-""7 "‘: d d '_i B '?iogi,;ﬂéx

-\Students B T T

51 enjoyed the case stud1es in S "\\ T T N )
;the Modu1es 7., i o270 2479 , 2,95 © 2.5
_I enjoyed the games in the L o N e e

:Modu1es .‘Q; S _"' : 2.64 - \o2yr . . 3.4 o . 2.8
‘1 enjoyed. the d1scuss1ons with' N R R SN
Ithe teacher and other students _.;._2.47,' R \§F;57 _ Lo 329 20

;I enjoyed the ro]e-p]ay1ng [ , I ?%., J L
,act1vit1es 1n the Modu]es U 2.25 2,86 - o 0314 0 T 246)
gThe Modules were very 1nter--~ S R “;:ﬂﬁ%e‘,“‘

est1ng tome’ . oL 2,080 e 2. -'d3l10_"J”e5=e ﬁ;.e.zla
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o '/
'[statement that the roTe-pTay1ng act1v1t1es were usefu] for his students

,ﬁThe CETA andepec1a1 Needs students 1nd1cated that they enJoyed the roTe-:

o _p1ay1ng act1v1t;es, but the Cooperat1ve 0ff1ce 0ccupat1ons students 1nd1cated“"'

'ﬂ.that they d1d not enJoy the roTe-DTay1ng act1v1t1es The CETA students *5u,f,‘V‘ '

L agreed w1th the statement/that the ModuTes were very 1nterest1ng However, o

‘.0'

: at1ve 0ff1ce 0ccupat]ons

f_fTQua11tat1ve Data 7_} fgf' ‘j]".f e , ]?, :f{ﬂ R =5 1 :"i-_'; ;

Qua11tat1ve data were coTTected thrOUghout the/study by means of cTass-"*

LY

- .’room observat1on of and 1nterv1ews w1th both teacheré and students part_c1pa--'f g

~'t1ng 1h the study These data are presented at’ thls t1me by program group x.

!

'to suppTement and further éxp1a1n the quant1tat1ye resuTts presented pre-i'~"’ ,
‘ C “'.Ii/"[ l .

T:fV1ous1y

Cooperat1ve 0ff1ce Occupat1ons Teacher React1ons The'oueraTTﬁreaction 'V .

-

‘ ..

”Hemdof the Cooperat1ve 0ff1ce 0ccupat1ons teacher to the use of the OSS Modules

g;was favorab]e Comments such as "these sk1TTs are Just as 1mportant t° the }f.,

/

a~;istudents as the off1ce sk111s 1 teach and "‘ost of my students need to work

5wﬁfuon sk1115 11ke those presented in the OSS M du1es" were made repeatedTy by
' a}the teacher dur1ng discuss1on w1th the 1nvzst1gator T.' e L {"

~However, two major react1ons were mad clear. to the, 1nvest1gator'through-ﬁ:fd'

v

~jout the study | F1rst there was not adequate t1me to use the 0SS Modules in -

the 0ff1ce 0ccupat1ons program The teacher::xpressed th1s probTem‘when

.



i;.OSS Modu]es was that‘the Modu]es shou]d

' comp]et1ng the teacher op1n1onna1re by wr1t1ng that "the use of n1ne\ModuTes

1

'1n approx1mate1y f1fteen weeks of c1ass left my 0ff1ce 0ccupat1ons c1asses
'w1th very 11tt1e t1me for the 1mprovement of the various sk1115 wh1ch these
Tf.students need'on the1r JObS | The probﬂem of 1nadequate time was espec1a11y
.;fapparent to the 1nvest1gator dur1ng one of the c]assroom observat1ons made

‘Dur1ng th1s c]ass per1od the teacher was not ab1e to devote enouqh t1me to -
: some of the sess1ons w1th1n the OSS Modu]es to aTTow for comp1ete coverage
-of the top1c or to aTTowﬂfor max1mum 1nteract1on between students Th1s

*'observer sensed an atmosphere of "1et s get th1s done fast SO we can get on

0' R

- o other th1ngs v The assumpt1on was made by the observer that th1s "fee11ng" R

..;vwas aTSo sensed by students wn theﬁc]aSs : When obServ1ng the c1ass that
: was taught on]y those se551ons from the OSS Modu]es that were: se]ected by
;_ the teacher, the observerfd1d not sense th1s atmosphere
) The second maJor react1on that was apparent 1n both the 1nterv1ews W1th:”
o the teacher and in h1s wr1tten responses to questrons regard1nq use of the
Je used as supp]ementary mater1a15

‘ i_only for Off1ce 0ccupat1ons c1asses Th1s react1on wou1d seem to be a

-.m‘naturaT one g1ven the probTem of too much to do 1n a 11m1ted per1od of t1me

Cooperat1ve Off1ce Ochpations Student React1ons ' The overa11 react1on'ri

Lof students 1n the Cooperat1ve 0ff1ce OccupatJons program to the OSS Modu]es - |

o(

7.was very s1m11ar to the1r teacher S. ATthough many of the students 1nter-

'ifg‘v1ewed c1a1med that they a1ready knew much of what'was 1nc1uded 1n the OSS

g Modules most of the students 1nd1cated that the 1nformat1on 1nc1uded in the afl
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rQHModules was'1mportant for Success at work The fo]]ow1ng 1s a representat1ve

,,‘samp11ng of 0ff1ce 0ccupations students comments regardQng the OSS Modu]es

- "“The Modu1es are good because they teach you about. yourse1f S e
- ',and others and.how to relate, which is important.” . Rt
27.3‘"Some of them (sessions) aregdumb orwtoo easylfbut:some are o
“c;,good " o ) k _ .' ' S

- 'uﬁl“The Modu]es are good as Tong as they don t get 1n the way of
oy ]1g1earn1ng the off1ce sk111s '*‘y .

o PN

’vfi"Some of theli are k1nd of a drag and not rea11y he1PfU1 at . o
vk if;';' Rt - o
g f‘;}"They re good because they teach yohsabout th1n9S that |
-:;;Fihappen 1n the rea1 wor1d oo ) 5 T
R th1nk they re. 1mport%pt but ve don't have time in. this s
P ”'c1ass L th1nk they Shou1d be taught .in a PSYCh0109Y 01355-' I
4%ff 5 "1 don t th1nk the teacher 11kes them "}.,,:' - f o 7fﬁ§ |

fif?A common react1on among a1most all of the 0ff1ce Occupat1ons students was
1l‘_that they do not have t1me to 1earn-the occupat1ona1 surv1va1 sk111s 1n

le the1r Ofche 0ccupat1ons c1asses.; A react1on common to many of the students

 was that they a1ready Know the occupat1ona1 surv1va1 sk111s However, a1most :

a11 of the students 1nd1cated that 1earn1ng occupat1ona1 surv1va1 sk111s was j,-‘

"1mpor\tant o e T o , ts
| Spec1a1 N,eds Teacher React1ons.‘ " Two major reactions by the'Soeoﬁa]"

Needs teacher to the OSS Modu]es became apparent to«theA1nvest1gator Fdrst,;"'

':the teacher had a favorab]e overa11 react1on to the 0SS. Moduﬁes when com-

'; p1et1ng the teacher op1n1onna1re she wrote that "overa]], the structura1

| organ1zat1on of the Modu]es, top1c se1ect1on and sequence was exce]]ent " ‘ -

.__,



B .

o

Dur1ng the d1scussrons W1th the 1nVest1gator, the teacher made comments such
"1t is. 1mportant that Spec1aT Needs students Tearn many of the @{1115 _'” w
4; 1nc1uded 1n the ModuTes" and “Concepts concern1ng the inner seTf are 1mportant

to teach these students "t The teacher commented)that\“the students react1ons

o4

to the=actvw1t1es were genéraTTy favorabTe

B
'

However,*the second maJor react1on of the Spec1a1 Needs teacher was that

L )

e

the OSS ModuJes were too d1ff1cu1t Yor her students Her ma1n concerns cen- ‘f_; 1]

tehed on the read1ng TeveT of the ModuTes and on the overa]T h1gh conceptuan-{A‘ N

e Wt

bas1s of the*ModuTes that she: percetved Dur1ng d1scuss1ons WTth the 1nves-_jf
tlgator and 1n wr1tten responses to the teacher dp1n1onna1re the foTToW1ng
comments were made | | |

“In order to meet the obJect1ves stated in the Tessons,‘I ;{':' '
N had to subst1tute reTevant exampTes words and ent1re S
R concepts' - _ -

o "The students had d1ff1cu1ty transferr1ng the concept
_stressed in the act1v1ty and reTat1ng 1t to the obJect1ve‘
stressed in the Tesson.- ' )

"Due to the high conceptual TeveT, I had to.verbally’ des- B
- cr1be the objectives or message- ‘of the lesson. Therefore, :
most of- the time was spent 1n}teacher .discussion, lessen-

! ing-the- t1me these students need‘for actuaTTy exper1enc1ng
an- act1v1ty ‘ -

Dur1ng d1scuss1ons W1th the 1nvest1gator, the teacher S concern reqard1nq'(
the 1mportance of teach1ng occupat1ona1 surv1va1 sk1TTs to these students?ffl,'
became. apparent. . 7 | |

[ﬂ,
e

EEV R
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Specia] Needs Student React1on$. The reactions of'the»Spécial Needs

H"students 1nterv1ewed to the 0ss Modu]es were var1ed ' However, ‘two cominon,
"breact1ons of the students were: ]) 1earn1ng the occupat1ona1 surv1va1 sk111s
"[“iw111 he1p them to be. successfu1 at work .and 2) “the OSS Modu]es were not too.
;yd1ff1cu1t for them to understand The second react1on QUrfaced dur1ng the
nterV1ews desp1te the fact that a d1rect quest1on regard1ng d1ff1cu1ty of -
: ;}25 Modu]es wasmnot asked ' The fo11ow1ng is a representat1ve samp11ng of theJ-*l

h .

Spec1a1 Needs students comments regard1ng the OSS Modu]es

@

~nThe$e (Modu]eﬁ teach about prob]ems at work and at home PR RN R

They re worth dolng " | |
"Tﬁey re good because they re not tauqht 4n any~ot ér c1ass. v

"Nonée of theSe (sess1ons) are too hard and some of’ them

B areetoo easy . o o PR
,':“Some of the kids don ¢ 11ke them (Modu]es) because they re 12. é< RN
‘ too baby1sh " - SEETE e

"Thelquest1ons shou]d be harder so ‘you have to th1nk more and
Yyou're not done in ten m1nutes ' e _;A S

"The Modules are about the same as® everyth1ng e1se (curr1-
-;cu1um mater1a15) L :

Wh11e observ1ng the c1assroom S1tuat1ons, 1t became apparent that most of the ;j "

i

3-ystudents were aware of the re1evance of the Mqu1es to the1r needs and s1tu- ; [:
_?at1ons For the most part the students were enthus1ast1c about 1earn1ng |
“occupationa] surv1va1 sk111s However, desp1te the1r 1ns1stence that the -

‘”Modu1es were not too d1ff1cu1t for them, prob]ems w1th read1ng and transfer

of concepts to rea1 wor]d examp]es and s1tuat1ons were apparent.

-
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CETA Teacher React1ons The overa]] reaction by th
N 3 J . »
Jvuse of the OSS Modu]es was most favorab]e " When respondingato the teacher

VCETA,teaoher}to the .

'op1n1onna1re, he. wrote, "I thought the program was exce]]ent It orovides‘
a- 11tt1e someth1ng for everyone and as a basts for a c]ass WOuld be exce11ent
-~ In fact, a course 1n occupat1na1 surv1va1 sk111s shou1d be . requ1red for a]].
: students at the h1gh schoo] Tlevel. " Regard1ng the usefutness of the Modu]es.

| for CETA students, the‘teacher wrote, "the 22du1es he1ped prov1de mater1a]s "-'-
that provoked the students to th1nk about themselves in- a non-threaten1ng )/ | )

'3!{' ~ AN in a11 the Modu]es prov1dé an, exce]]ent forum for the kind of per-’“hjf ;
| sona] growth that 1eads to successfu] JOb behav1or D1scuss1ons with the ;d {i B
tCETA teacher revea]ed h1s enthusiasm for us1ng the. OSS Modu]es W1th his §tus X
;dents Comments such as,."these mater1a1s are. Just what we' needed“‘were ;\'f'

:735 made repeated]y The on1y react1on not comp]ete]y pos1t1ve was that “as a- 'ff{?f?f

ru]e, I found it very d1ff1cu1t to st1ck to'a- f1fty m1nute t1me ]1m1t for .f'

v~each of ‘the sessions in a Modu]e

N\\QETA Student React1ons. The CETA students reacted‘to the 055 Modu1es | e
LW1th the\samé enthus1asm as the1r teacher.\ w1thout except1on the CETA stu- -
",;dents 1nterv1ewed stated that what they 1earned from the OSS Modu]es has he]ped j'”‘
_them to be more successfuT at work In. add1t1on, a maJor1ty of the students ~:‘3f

~1nd1cated that they had never ‘been taught most of the top1cs 1nc1uded i, the |

'j717Modu1es The fo]]ow1ng is a representat1ve samp11ng of CETA students “com-

. .ments regard1ng the OSS Modu]es ;}.,;,}_*‘,,', ,' f | _" -:'

. g‘-‘.

e




o ,v"The Modu1es are most]y usefu1 for work but a1so for per- L , o
‘.-sona1 life." o N IR

~"The Modules have he1ped everybody in class get their heads \
* together. They he1ped me-to know myse]f and fee1 good N
about myse1f " '

. ”Teach1ng th1ngs 11ke the Modu1es would-help. keep peop1e inc

-~ schooT. “If. a11 h1gh schools wou1d use them, there would be P "' SRR
' '1ess dropouts, ' : :

» . \“4‘,- _ F,“f.' 1';" - ...;
o u"Peop1e who 1eave or graduate from h1gh school are not ready P
.. for Work. ~ They’ shou]d _have anﬁeécupat1ona1 surv1va1 sk111s e o
* class f1rst*" - S ERE RS B
4 _.-"The Modu]es are good but it depends very much on the teacherg }“,\.[~!{§:
S kg - The teacher has to rea11y get 1nto them SRR ;~ R
’t"They re k1nd of d1ff1cu1t but cha11eng1ng . ‘j”:”,'aAjf‘~‘,~ I ;?dé
o The enthus1asm of both the students and the teacher to use the OSS Modu1es
,was apparent dur1ng each c1assroom observat1on and dur1ng every 1nterv1ew . iiina'

A o

}
.‘conducted The, rapport between students and teacher was exemp11f1ed by

L the fo]]ow1ng comment madg by one student 1nterv1ewed "The teacher is great.

- fe's trylng tO;teach.us to deal, tﬁv;lmh the wor1d v

L Summar o - Coe . : |
‘The'overa11'reaction‘of-the'majority of’students'from a11 three{program“l °
‘,groups to the 0ccupat1ona1 Surv1va1 Sk111s Modu]es was favorab1e The stu?
r,."dents 1nd1cated genera11y that what they have 1earned from the 0SS Modu]es

J1 he1p them to become more successfu1 at work Ih add1t1on, a maJor1ty

\

',of the S udents agreed ‘that a1though sk111s 11ke those 1nc1uded in the- 0SS

Modu]es are not genera11y taughb 1n h1gh schoo1 these sk111s are 1mportant ;:ff;'

| nd shou]d be 1earned by students before they 1eave h1gh schoo1 | Most stu~:

" - )
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~.?dents also‘tndicated that they. enjoyed usdhg the 0SS Modules.

A major reaction of the Cooperat1ve Off1ce Oecupat1ons students and
A

| .teacher to using the 0SS Modu]es was that there was not adequate t1me to .
#?h1earn both the occupat1ona1»surv1va1 skills and. off1ce=sk\31s under the cur- g
_rent method of conduct1nq the program. ‘A maaor react1on by the Spec1a1 "‘ .

: Needs teacherrwas the BSS Mo u1es Were too d1ff1cu\t for her students. Al-ﬁ .
though the Spec1a1 ‘Needs stud nts 1nd1cated that the OSS Modules were not
too: d1ff1cu1t for them, d1ff1tu1t1es in reading and in transferr1ng concepts
__ to their work wor1d were apparent to the observer. The CETA students and
teacher were theémost enthus1ast1c of the three program groups toward using

."_theOSSModu1es S P S
| | R

~ This chapter has presented responses to research quest1ons and resu]ts
of hypotheses test1ng‘regardrng the effectlveness and usefulness of the 0SS
Modu]es for three d1+Ferent student popu]at1ons The effects of d1fferent _r
?var1ab1es on the atta1nment of. occupat1ona1 surv1va1 sk111s by students

part1c1pat1ng 1n the study and on the1r att1tudes toward employment have .

e?,

~

. been presented Chapter V summar1zes these resu1ts, draws apparent conclu-

kY]

sions and offers recommendat1ons for 1mp1ementat1on of the OSS Modu]es as

We11 as suggest1ng poss1b1e further research to be conducted
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S CHAPTER v EE NI S :

Summary, D1scuss10n and Conc1u51ons, and Recommendat1ons

Sun‘ma\" N . i‘.' . ] . E . o . ) - 'I... : '. , . 0 X . - '-:.l“"

o The pr1mary purpose of this study was to explore to descr1be and to .
1nterpret the 1nf1uences of the Occupat1ona1 SurV1va1 Sk111s Modu]es on e
se]ected Cooperatﬁve Off1ce 0ccupat1ons Spec1 11 Needs, and GETA students

,atta1nment of occupat1ona1 surv1va1 sk1]1s and att1tudes toward emp]oyment.

"Add1t1ona1 purposes were to assess 1) the effects of amount of exposure in'dy

- to -the. OSS Modu1es on students atta1nment of - occupat1ona1 surv1va1 sk111s

and the1r att1tudes toward emp]oyment 2) the relat1onsh1ps between atta1n- ~;:'

1rment of occupat1ona1 surv1va1 sk111s and att1tudes toward emp1oyment 3)

]

"'.the're1at1onsh1ps between the var1ab1es of grade ?eve], sex, amount of work

;f;ffexperience, Soc1oeconom1c status, work p]ans and educat1ona1 plans, and
Ry students atta1nme t of occupat1bna1 surv1va1 sk11ls and the1r att1tudes “;
toward emp]oyment{yand 4) the d1fferences 1n students and teachers -
op1n1ons of the usefu]ness and effect1veness of the 0Ss Modu]es.

o :
Students from Cooperat1ve 0ff1ce 0ccupat1ons, Spec1a1 Needs, and CETA

,0¥

K3

"programs were se1ected for&the study becfuse they appeared to represent

] :

',-the broad spectrum of students for whom the OSS Modu]es WOuld appear to be _'

k

‘most uSeful and effective and because each program has a work exper1en¢e

component. T o

Students from each of the three program groups were tested on: the1r ;

-attainment of occupat1ona1 surv1va1 sk111s and their att1tudes toward :rma

Va
emp1oyment to determ1ne d1fferences as hypothes1zed by the 1nvest1gator

. . . ' ~



The 1nstrument used: to measure the atta1nment of occupat1ona1 surv1va1 ski]]s .

“was the’ 0ccupat1ona1 Surviva] Sk111s Informat1on Test (OSSIT) Att1tudes

toward emp]oyment were measured by the Career Maturity Inventory-Att1tude

'«’v'

Sca1e (CMIAS) (Crites, 1973&)

Q_»,' Regardqng the effgct of program 'group membersh1p on. the atta1nment of

. occupationa] surv1va1 ski]s, s1gn1f1cant d1fferences (p < .01) in mean
B 7 i

v scores on the OSSIT were obta1néd between each pa1r of!program groups. 'The .

CETA students obta1ned the h1ghest mean score, fo11owed by the Cooperat1ve
B Q" .

0ff1ce 0ccupat1ons students. The Spec1a1 Needs students obta1ned the 1owest

mean score on the OSSIT _' HAY 7’ . ,m.®‘>

' Regard1ng the effect of program group membersh1p on, att1tudes to ard

' -

: emp]oyment the Spec1a1 Needs students obta1ned a s1gn1f1cant1y 1ower mean
score (p < 05) on. the CMIAS than both the Cooperat1ve 0ff1ce 0ccupat1ons ‘
”: and CETA students However, the d1fference between mean soores for Coopera- -
t1ve 0ff1ce 0ccupat1ons and CETA students was not s1gn1f1cant ' . .
- An ana1ys1s of the effect of exposure to the OSS Modu]es on th%?atta1n?"
.' ment of occupat1ona1 surv1va1 skills" produced the fo11ow1ng resu1ts.- Stu- - :
dents from a11 three program grouDs who were exposed to the OSS Modu]es }.3”
(were taught a11 or: any of the sess1ons W1th1n the OSS Modu]es) obta1ned
s1gn1f1cant1y h1gher mean scores (p < 05) on the OSSIT than d1d those stu-ﬁt |
i dents who were not exposed to the OSS Modu]es. However, the amount of | b
| exposure tééthe OSS Modu]es whether taught aﬁ§~@f the sess1ons from the OSS
| Modu]es or taught on1y those sess1ons se1ected by their teachers, d1d not
| have a s1gn1f1cant effect on the mean scores obta1ned on the OSSII by any

.

: of the three program-groups. L

122




o - ‘.‘.. - SRR - '.». L ‘-11j
_ The effect of exposure to the OSS Modu]es on students' att1tudesw'; -
"toward emp1oyment aStmeasured by scores on the CMIAS was not s1gnif1cant -
- for any of the program qroups : ' ‘ SR ;! *&J?' . . N
- An ana1ysis of the re1ationsh1p between scores obtained on the OSSIT
fvand on the CMIAS by a11 students participating 1n the study resu1ted ina ”
“Correlation coeff1c1ent of 506 (p < 01) | Positive corre1at1on coeffi~“i
| c1ents (p < 01) were a1so obta1ned for scores by- program group (.335 for
(Cooperat1ve 0ff1ce 0ccupat1ons, 617 for Spec1a1 Needs, and 595 for CETA)
.- and exposure to the OSS Modu1es ( 632 for those taught all of the 0SS ‘,*(
o Modu1es, .478 for those taught on1y sess1ons se1ected by the1r teachers,
and 395 for students not taught any of the OSS Modu1es)

S1gn1f1cant d1fferences in mean scores on the OSSIT were found between

. students w1th d1fferent amounts of work exper1enqe (p < 01) d1fferent

i-work p1ans (p < 01), ‘and d1fferent educat1ona1 p1ans (p < .05). However,

v ;'s1gn1f1cant d1fferences were not found. between students 1n the e1eventh and

']{ twe1fth grades, between ma1es and fema]es, on; between students from d1fferentl
. soc1oeconom1c 1eve1s/ _ o | | q

o S1gn1f1cant d1fferences (p < 01) in mean scores on- the CMIAS were :

'"fufound between students 1n the e1eventh and twelfth grades ma1es and females,

-students w1th d1fferent work p1ans, and with’ d1fferent educat1ona1 p1ans

\.'fS1gn1f1cant d1fferences were: ‘not found between students~w1th d1fferent

' ]
";famounts of work exper1ence and students from d1fferent soc1oeconom1c levels.

—~

. D1fferences of op1n1ons regard1nq the usefu1ness and effect1veness of

fthe 0SS Modu1es were ‘found to exist among - ‘the three program groups ‘As

S

K _( .;,_1;3:3 o



T

evidenced by both wr1tten and v?rba] responses, the CETA student\nand | N

.L, teacher reacted most favorab1y of the three program groups to the usefu1ness
o and effect1veness of the OSS Modu1es S o ”_'o‘ 3 ‘ -

| In genera], the Spec1a1 Needs students and teacher reacted 1ess favor- f

. ab1y to the 0SS Modu1es than d1d the. CETA students and teacher The Spec1a1

hﬁNeeds teacher expressed concern that the 0SS Modu1es, 1n the1r present fonn |

"are t00 d1ff1cu1t for Spec1a1 Needs students." D1ff1cu1t1es w1th the read-

- 1ng 1eve1 and'W1th transfer of concepts to pract1ca1 usage were the two mqst f.

‘ L
g apparent prob1ems for Spec1a1 Needs students,

-,

The Cooperat1ve 0ff1ce 0ccupat1ons students and teacher offered the o

o

'ﬂ'1east favorable react1on of the three program groups to the usefu1ness and
| effect1veness -of the OSS Modu1es -~ In. genera1, the teacher and students"'

"agreed dur1ng d1scuss1ons w1th the tnvest1gator ‘that’ 1earn1ng occupat1ona1 =:"1
surv1va1 sk111s 1s 1mportant However, the maJor react1on of the Cooperaefﬁ
-ut1ve 0ff1ce 0ccupat1ons students and teacher centered on the concern of
‘:1nadequate time to 1earn both occupat1ona1 surv1va1 skills and necessary
vtechn1ca1 off1ce sk111s as the 0ff1ce 0ccupat1ons proqram is conducted

] ‘currentTy T | | " .

<

'f,',D1scuss1on ang Conc]us1ons“

Resu1ts of th1s study 1nd1cated s1gn1f1cant d1fferences in atta1nment 1;,
‘f;of occupat1ona1 surv1va1 sk111s and matur1ty of att1tudes toward emp1oyment f
among the three program groups However, in many cases the resu1ts were- '
fifnot cons1stent with the pred1ct1ons made by the 1nvest1gator at the outset ~'i

 of the study. In add1t1on, some d1screpancy was apparent between quant1ta-f

> .



tive and qua11tat1ve data co]]ected _ | R | L |
Possib]e\exp1anm§1ons for, and d1scuss1on of the resu]ts are presented -
be]ow Conc]usions made by the 1nvest1gator are’ a]so presented Conc1u- |

| ;s1ogs made from th}? study are. based on- the ‘use of the OSS Modu]es W1th
;se]ected h1gh schoo] students A descr1pt1on of these part1c1pants beg1ns

L)

on page 52 Genera11zab111ty is 11m1ted to’ student popu]ations with s1m11ar .

'>character1st1cs

Performance on OSSIT by Program Group Differences-in”program-group

' mean scores on the OSSIT were pred1cted However, the order in wh1ch these 3
.,fd1fferences occurred was. not expected It(nas pred1cted that the CETA
Tstudents WOu1d score s1gn1f1cant1y 1ower than both the Spec1a1 Needs and
"vﬁCooperat1ve 0ff1ce 0ccupat1ons students on the OSSIT and that the Coopera-
' t1ve 0ff1ce 0ccupat1ons students wou]d score s1gn1f1cant1y h1gher on the

A OSSIT than the other two program groups In factq the CETA students scored '
:s1gn1f1cant1y (p < 05) h1gher than the other program groups,>%nd the Spe—*.'
: ‘c1a1 Needs students scored s1gn1f1cant1y (p < 05) 1ower.

1; CETA--Two exp]anat1ons for the performance of the CETA students are

suggested F1rst the asg

A‘t1on made by the 1nvest1gator a the outset of ‘.
’:the study that the CETA stude ts were not as academ1ca11y ab\e as. e1ther e B
. ethe'qooperative Office'QCCupatiOn or Spec1a1 Needs students appears to —
'dg‘have been erroneous Based on c]assroom observat1ons, d1scuss1ons W1th
Tvstudents, and responses to quest1ons on the student op1n1onna1re the CETA

”students who part1c1pated 1n th1s study seemed to be - the most mot1vated to |

- 1earn occupat1ona1 surv1va1-sh11]s of the'three program.groupsf Mot1vat1on"-:

X




h.TJA f

" for 1earn1ng occupat1ona] surv1va1 sk111s may . requ1re more of a Job

.,(\
y

prf”orientat1on than an academ1c or1entat1on._ Much of th1s apparent mot1vat1on

. fmay have resu1ted from the perce1ved re1evance of the content 1nc1uded 1n thegi?ﬁ

lfsiOSS Mod&?es\to the CETA students asev1denced by the1r responses to quest1ons .

‘;{ on the student op1n1onna1re and by statements\made to ‘the 1nvest1gator

.;dur1ng 1nterv1ews L : ]T DT 1_"‘ Jyf“j dg ':"d ‘L;55'}“;f:ron‘

| Second the re1at1onsh1p between the" CETA students who were exposed'

'?to the OSS Modu]es and the1r teacher was an extraord1nary one Dur1ng c1ass-,5_-

';iroom observat1ons /1t was apparent to the 1nvest1gator that the teacher had

ideve]oped a rapport with the students wh1ch he1ped enab1e h1m to cap1ta11ze il'fﬁ

.oon the student mot1vat1on to 1earn occupat1ona1 surv1va1 sk111s : d

o ‘The performance of . the CETA program group on the 0SSIT and the per-rh_r ;

A:.ce1ved reievance of 1earn1ng occupat1ona1 surv1va1 sk111s suggest that the:,; i}‘
OSS Modu]es can be both usefu1 to, and effect1ve for, CETA studenﬁs L

2. Cooperat1ve Offﬁce 0ccupat1ons—-ﬂhe re1at1ye performance of the

Cooperat1ve 0ff1ce 0ccupat1ons students on the OSSIT was worse than pre- |

‘;‘d1cted by the 1nvest1gator at the beg1nn1ng of the study " The degree of
’f ;perce1ved re1evance of and hence mot1vat1on for, ]earn1ng occupat1ona1
‘:surv1va1 sk111s 1s one pos51b1e exp]anat1on for th1s resu]t kﬁ: f:j-g'f ;€3;~
| A d1screpancy ex1sted between the responses to quest1ons on’ the A H
hﬁf:student op1n1onna1re and much of the 1nformat1on co11ected through d1scus-5ppﬁ
.‘s“ :s1ons between the 1nvest1gator and students Data from the student |

‘op1n1onna1re 1nd1cated the Cooperat1ve 0ff1ce 0cqupat1ons students d1d

h]not pen§e1ve the DSS Modu1e$ as. be1ng re1evant and 1nd1cated an. apparent hd




Sonsl

N

1ack of mot1vat1on to Tearn occupat1ona1 surv1va1 sk111s. HoWeyer, state-f_""

ments made to the 1nvest1gator dur1ng 1nterv1ews and d1scuss1ons W1th

students 1nd1cated a perce1ved re1evance and mot1vat1on for 1earn1hg “:ﬂ{ﬂfﬁ‘”

-

occupat1ona1 surv1va1 sk111s. % o
: kK

The factor that m1ght exp1a1n the performance of the Cooperat1ve 0ff1ce o ‘

:30ccupat1ons students on the OSSIT and may he1p to exp1a1n the d1screpancy

A

‘5between the quant1tat1ve and qua11tat1ve data was a 1ack of adequate t1me

3
i
3
3
i
i
J
w
)

to 1earn occupat1ona1 surv1va1 sk111s Un11ke the forma] c1assroom exper--'?-'r

: §.1ences of the CETA and Spec1a1 Needs students wh1ch were des1gned to pi”
\:1nc1ude the teach1ng of top1cs 11ke occupat1ona1 surv1va1 sk'11s the
. \- g
z Cooperat1ve Off1ce 0ccupat1ons c1ass t1me was des1gned to : i
&

‘-'5 ‘toward the deve1opment of spec1f1c, techn1ca1 off1ce sk111s.. As ev1denced by

both wr1tten and verba1 responses, the Cooperat1ve 0ff1ce 0ccupat1ons stu-
- dents tended to v1ew the: 1earn1ng of occupat1ona1 surv1va1 sk111s as. be1ng
_f:» accomp11shed at the expénse of 1earn1ng necessary off1ce sk11{% |
- 0vera11, these stud@nts tended to p1ace secondary 1mportance on
't-1earn1ng occupat1ona1 surv1va1 sk111s. Dur1ng d1scus§;ons w1th students, _jf'fl
'ii:the not1on that emp1oyment woqu resu1t from the atta1nment of off1ce |
5.:{sk111s, not occupat1ona1 surv1va1 sk111s was prom1nent among the 0ff1ce“'
'kitoccupat1ons students To a 1esser degree,ythase fee11ngs were expréssed by
' ;;:ghe teacher 1n response to questlons on the teacher op1n1onna1re. Th1s
s»:,not1on ofiiecondary 1mportance may have contr1J/ted to the apparent 1ack
.15‘of motivat1on by the Cooperat1ve 0ff1ce 0ccupat1ons students to 1earn “r'{f=7n'
- l\occupat1ona1 surv1va1 sk11ls | | B R ;t‘, | _
Lo N S IR _‘, S . ,7

~



G1ven a 11m1ted amount of t1me, both the teacher and students were .
!forced to p1ace pr1mary emphasis on e1ther 1earn1ng spec1f1c off1ce sk111s
or 1earn1ng occupat1ona1 surv1va1 sk111s The f1nd1ngs suggest that 1earn-:=’:
Ajiting occupat1ona1 surv1va1 sk111s was perce1ved as having secondary ré]evance -
:.and may have resu1ted in 1ess mot1vat1on by both the teacher and students.Ii;'
: _The apparent 1ack of mot1vat1on to 1earn occupat1ona1 surv1va1 sk111s, as o
1,1nd1cated by data co11ected from the student op1n1onna1re may have resu1ted _ysj
'vgfrom students be1ng forced to choose between 1earn1ng spec1f1c off1ce sk111s |
;::or 1earn1ng occupat1ona1 surv1va1 sk111s Statements regard1ng 1nadequate |
' %dt1me to 1earn both occupat1ona1 surv1va1 sk111s and off1ce sk111s were made ’
tbb by students to the 1nvest1gator dur1ngad1scuss1ons ‘as reasons for concen—'
*trat1ng on off1ce sk111s rather than,occupat1ona1 surv1va1 sk111s Students
"v:responses may have ref1ected a des1re ‘to cont1nue 1earn1ng off1ce sk111s
jrather than the apparent 1ack of mot1vat1on tb 1earn agcupat1ona1 surv va1
i-j'sk111s Respond1ng in a negat1ve manner toudearn1ng occupat1ona1 surv1va1
'-i;sk111s may have bEen one method perce1ved to ensure the Cont1nued teach1ng ?:}
'";Q f off1ce sk111s. e | ”~. :.\ 5 |
. In orde;.for the OSS Modu1es to. be used effect1ve1y by Cooperat1ve

eOff1ce 0ccupat1ons students and teaohers, 1t appears that a fee11ng of

dh_ acceptance and enthus1asm for ﬂearn1ng occupat1ona1 surv1va1 sk111s must

“@?£f1rst bet

enerated From th1s study, 1t seems apparent that acceptance i'][; o
RPN \ ‘ L
-ﬂf* and enthus1asm for the OSS Modu1e fcannot be expected 1f adequate t1me 1s




1ffvocat1ona1 program, occupat1ona1 surv1va1 sk111s must not be v1eWed as af.i_" '

;;ﬁ'set of sk111s that can be 1earned on1y at the expense of not 1earn1ng
gi}techn1ca1 sk111s.',_ 5 ..,-.iVIf A I et ! y»i: f

'.::‘ 3 Spec1a1 Needs--Pr1or to the study, the 1nvest1gator d1d not have .

aVIrc1ear expectat1ons regard1ng how the Spec1a1 Needs stﬂdents wou1d react tofih;fi

i ‘71earn1ng occupat1ona1 surv1va1 sk111s or how they wou]d perform on the '

5‘.fOSSIT Resu1ts 1nd1cated that the Spec1a1 Needs praqram group obta1ned a'

N

fp.p51gn1f1cant1y 10wer (p <, 05) mean score on the OSSIT than both the CETA

‘ﬁf5and Cooperat1ve 0ff1ce 0ccupa¢1ons students ‘af;; ]{“'”;g

T T / ‘. . . ‘ : . N
o Responses to quest1ons on the student op1n1onna1re tended to 1nd1cate.
o &

’ﬁfa 1ack of perce1ved re1evance and ot1vat10n to 1earn occupat1ona1 surv1va1;_'j‘
:pi? sk111s.. HOWever, the percept1on of the re1evance of 1earn1ng occupat1qna1 e
: urv1va1 sk111s was made apparent to the 1nvest1gator by both the students .
f.gand teacher dur1ng c1assroom observat1ons and d1scuss1ons These observa—
E;:ﬁt1ons and d1scu$s1ons suggest that the poor performance on the OSSIT by the
'=:;;Spec1a1 Needs program group did not resu1t from a 1ack of mot1vat1on to- |
"fl"1earn occupat1ona1 surv1va1 sk111s Th1s conc1us1on is supported by the L
;ffffact that the student op1n1onna1re data 1nd1cated that the Spec1a1 Needs.
Hf;,students were more h1gh1y mot1vated to 1earn occupat1oha1 surv1va1 sk111s
fc;fitha“ the Cooperat1ve 0ff1ce 0ccupat1ons students but scored 51gn1f1cant1y
’Lff1ower (p <. 05) on the’ OSSIT - ff =7"';, N \’f -,J,A;:.;; n
-;}-ﬂt These f1nd1ngs suggest that: the exp1anat1on for the performance of the Ql“h'
: SpeC1a1 Needs students on the OSSIT 11es W1th the d1ff1cu1ty of the OSS

Modu1es A1though certa1n students made 1t c1ear that they fe1t that the




Modu1es were not too d1ffhcu1t for ‘them, 1t became apparent to the SR

1nvest1gator and to the teacher that these students were hav1ng d1ff1cu1ty

w1th the read1ng 1eve1 of the Modu1es and w1th transfer1ng concepts 1nc1uded
a in the Modu1es to the1r work Wor1d Respond1ng to wr1tten quest1ons on’ the‘:' s

OSSIT regard1ng occupat1ona1 surv1va1 sk111s was a1so a d1ff1cu1t task for -

¢

sk111s m1ght be more appropriate for some Spec1a] Needs students . ,
| ~ From th1s study, it may: be conc1uded that the OSS Modu1es,'1n the1r S
preSent format, are not appropr1ate for a. maJor1ty of Spec1a1 Needs students
of Ehﬁ type represented 1n th1s study (M1n1ma11y Menta11y Impa1red)
Teachhng occupat1ona1 surv1va1 sk111s to Spec1a1 Needs students of th1s
4ff type appears to be re1evant to their needs and asp1rat1ons for SUccess at
. work However, the OSS Modu1es wou1d need to be rev1sed tak1ng 1nto con- v
‘:.i s1derat1on the spec1a1 character1st1cs of the students, 1n order for a
greater benef1t from 1earn1ng occupat1ona1 surv1va1 sk111s to man1fest 1t—"
Se]f L _'!‘p' o SR y

Performance on_ OSSIT by Amount of Exposure to the OSS Modu1es Prior ; .

to conduct1ng the study, the pred1ct1on was made that atta1nment of
occupat1ona1 surV1va1 sk111s, as measured by scores on the OSSIT wou1d bei-‘~
| greater for groups who had more exposure to the OSS Modu1es Students who -b
_ﬁt? were taught a11 or some sess1ons of the OSS Modu]es d1d obta1n S1gn1f1cant1y
h1gher (p < 405) mean scores on: the OSSIT than students who were not taught
the OSS modu1es However, the resu1ts 1nd1cated that amount of exposure to
the OSS Modu1es (number of sess1ons taught) d1d not have Q s1gn1f1cant

>

effect on scores on the OSSIT
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Agposs1b1e exp]anat1on for th1s resu1t 1s now apparent to the 1nvest1-

,n_.

_l

gator. An abso1ute and c1ear cut. d1st1not1on between teaching all. or some :

3

| of the OSS Modu]es was not made by the 1nvest1gator or the teachers part1c1-

pat1ng 1n the study.( “The only common d1st1nct1ons made were that those -

| students who were tauqht some sess1ons of the OSS Modu]es were taught at

1east one sess1on from each of the n1ne OSS Modu1es, and that those students

taught all of the OSS Modu1es were taught a11 of the sess1ons from-each, of .

the nine 0SS Modu1es. D1scussqons with the teachers 1nd1cated that those

595510"5 perce1ved by teachers as beYng we11-receavedghy students, as hav1n9 o

) "worked we11 " as be1ng most 1mportant, or as f1tt1ng 1n we11 W1th other

c1assroom act1v1t1es were used with both groups of students.

In add1t1on, the teachers tended to 1nc1ude summary statements or _

comments concern1ng the.Jmportant po1nts from\those seSS1ons not - ut111zed

Consequent]y, the d1st1nct1on baiween teach1nq all or some of the OSS

- Modules was reduced substant1a11y

b

[

The f1nd1ngs of th1s study seem to support the conc]us1on ‘that atta1n-

ment of occupat1ona] surv1va1 sk111s 1s greater for students w;? are taught

the OSS Modu]es. For the most part however, the atta1nment 0 occupat1ona1 ‘

o surv1va1 sk111s 1s accomp11shed equa]]y as we11 by students who are taught

v

: a11 of the OSS Modu]es and students who are taught teacher se1ected sess1ons

;;;;/;pom the 0SS Modu]es ina supp1ementary manner w1th other curr1cu1um mater-f*"'

' 1a1s and c]assroom act1v1t1es.

1nveSt1gator that when g1ven a cho1ce teachers

Through discuss1ons w1th the teachers, 1t became apparent to the .

O
1 o

1

se]ected sess1ons from the
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OSS\ﬂodu1es that: they thought students wou]d enjoy In add1t1on, sess1ons
o selected for uSe dea]t W1th top1cs that ‘were not covered adequate]y through

~:‘ other curricu1um mater1a1s.. Curr1cu1um mater1a1s that are perce1ved as

L)

be1ng re]evant, enjoyab]e to students and dea1 with topics not covered ‘*L 'ng

Pt
i

' adequate]y by other curr1cu1um mater1a1s wou1d seemingly be chosen for use .

by most teachers 15‘-\» : ‘7 2 ".é .a” _slff*“

Apparent Benef1t to Prog_am Group ~In th1s studx/an attempt was made s‘ }ﬁé
T to determ1ne wh1ch program group der1ved the most benef1t from be1ng taught
occupat1ona1 survwva] skills. For th1s study, benef1t was def1ned as d1f— -'
ferences 1n mean scores on the 0$SIT between 11ke program groups who were

taUght a11 or Some of the sesswons and who were not\;aught af

Jiof the 055

B Modu]esswere determ1ned At the outset of the study, 1t wasmpredicted

. that the greatest benef1t (d1fference) wou1d be der1ved by the CETA students, ;h?
7 and that the- CO‘perat1ve 0ff1ce 0ccupat1ons students wou1d benefwt the 1east

Resu1ts 1fd)cated that the Cooperat1ve 0ff1ce 0ccupat1ons students jéf:u’"'

der1ved a s1gn1f1cant (p < 05) benef1t from be1ng taught occupat1ona]

surv1va1 sk111s The Spec1a1 Needs students benef1ted sl1ght1y, and the ; 1;if

Y I

f? \CETA students der1ved v1rtua11y no benef1t ;:: r 'a“.v,g : ‘vi' f . (:tf

. Spec1a1 Nbeds-—The fact that the Spec1a1 Needs students appeared to ,}aﬂ
| benef1t on]y s11ght1y is cgns1stent w1th the f1nd1ngs dwscussed ear11er. R “p
”1 The OSS Modu]es, 1n their current format,)do not appear to be: appropr1ate gjgf’;
| for use w1th m1n1ma11y mentaljy 1mpa1red Spec1a1 Needs students._ | ’ﬁtﬂ |
.‘2 Cooperat1ve 0ff1ce 0ccupat1ons--The benef1t der1ved by the Coopera-

l

t1ve"?ff1ce 00cupat1ons students was not expected An exp1anat1on for the o

PR
N
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discrepancy between the pred1cted and derived benefit 1105 with’the apparent~._

fs

o 1y errdneOUS assumption made by the investigator pr1or to conducting the

tstudy that the Cooperat1ve 0ff1ce 0ccupat1ons students a1ready knew much of .

' the 1nformat1on conta1ned 1n the OSS Modu]es An 1mportant 1mp11cat1on

”'_from this resu]t is- that the OSS Modu\es may have as. much re]evance and
' ut111ty for student groups perce1ved as be1ng more academ1ca11y capabﬂe as '&33
it has fof' others o '.ﬁ . ; ','i» IS | |

| CETA-~Tﬁe resu\t! 1nd1cat1ng v1rtua11y no benef1t from be1ng taug t
; the OSS Modules to the CETA students part1c1pat1nq in- the study are 1ncon—'w‘
sistent w1th the feedback obta1ned by the 1nvest1qator from d1scuss1ons 3

"-'w1th the students andgteacher, Two pos51b19 exp]anat1ons ‘for the " 1ack of
*'measurab1e benef1t are suggested ' | 'h ” o ‘ L '

F1rst the measurement process may have been 1nadequate.‘ The CETA~
:students may. not have been as sk111ed at tak1ng a paper and penc11 test
'_:(test W1se) as the Cooperat1ve 0ff1ce 0ccupat1ons students. Add1t1ona11y,.

bthe CETA students may. not have been as mot1vated to do the1r best on a: test

{
‘Vdue to preV1ous negat}ve academ1c exper1ences
' Ly

ipﬁ nation is that the CETA students who were not

A second poss1b1"h

i 'taught the OSS Modu\es may have been an extraord1nary group and therefbre .
}?. not an appropr1ate compar1son group Th1s exp1anat1on seems p\aus1b1e when
//one cons1ders that th1s group of CETA students obta1ned a. 51gn1f1cant1y |

h1gher mean score on the OSSIT than any of: the Cooperat1ve 0ff1ce 0ccupa- ,'

IS

t10ns or Spec1a1 Needs groups. ,ﬁ

A

Performance on, the CMIAS Matur1ty of att1tudes toward emp\oyment

E were pred1cted to bear a s1gn1f1cant reqat1onsh1p to atta1nment of occupa— f

) K]
PR

4

-
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h: A positdvchorro1ation (. oOb) was obta1ned hetWan
) scores on\the 0SSIT and CMIAS However, s1qn1f1cant differences in mean
.5_5cores on the CMIAS were not found between groups who had experienced b
- ,different amdunts of exposure to the- OSS ModuTles. S ‘_ ,
| In this study,,the re1at1ve stab111ty of matur1ty of attitudes tonard
emp1oyment was not a1te|ed s1qn1f1cant1y by expos1ng students to curr1cu1um
;;‘ mater1a1s that are h1gh1y coqn1t1ve in nature To be effect1ve in he1p1ng
| ‘students deve]op mature att1tudes toward emp]oyment, 15 appears that ‘the j.n
.‘cogn1t1ve 1nformat1on conta1ned in the OSS Mbdu]es may need to be comb1ned
'w1th pos1t1ve work exper1ences It nppears that the fifteen Week t1me j‘
.fper1od ut11gzed in’'this study may not’ have been suff1c1ent t1me for changes fr_ f

B in, or deve]opment of,” att1tudes toward emp]oyment to be man1fested on the

COMIAS., . %

'451 'f Effects of Grade Leve1 Students part1c1pat1ng in this study were

- members of e1ther the e1eventh or twe1fth grade. Resu]ts 1nd1cated that the ;1?
'var1ab1e of grade 1eve1 ‘did not have a s1gn1f1tant effect on atta1nment of ;j7?3
'.occupat1ona1 surv1va1 sk111s, as measured by the OSSIT However, this

~ resu]t 1s somewhat 1nconc1us1ve 51nce on1y twe]ve part1c1pants 1n the study S

- ‘-.\
. A ,_,

| :fwere members of the e1eventh grade | |
From th1s study, there was no indication that the OSS Modu]es were more'f.”
-j'or less effect1ve1y ut111zed by e1ther grade ]eve],, It qppears that Whether"
- hstudean are in the e1eventh or. twe]fth grade is not an 1mportant Cons1dera—;
ation hen dec1d1ng where the 0sS. Modu]es can best be ut11ized |
Twe]fth grade students d1d have s1gn1f1cant1y (p < .05) more mature _,;

o

' att1tudes toward emp]oyment, as measured by the CMIAS than e1eventh grade '..1

- “«

5 n., _ L““ "}y{;ﬁ.;k : 134 - ?“}v.;:f‘_s.j‘ f:r“s'sf ji.t .‘ihtf}'y”




studeﬁts Th1s resu1t is consistent with career deve]opment theory This"
,resu1t 15 exp1a1nedéfurther when the age of many of the twe]fth grade

ig'SpeciaT Needs and CETA students 1s taken into account The major1ty of

17

Qv'these stﬁdents were over eighteen years of age whiTe the students 1n the -

e1eyenth | grade tended to be 1ess than seventeen. :

- Effects of Sex.. Approx1mate1y 73% of the students part1c1pat1ng in the't,

- study were fema1e Resu1ts 1nd1cated that fema]es had s1gn1f1cant1y (p < 05)
more mature att1tudes toward emp]oyment than ma1es In th1s study, the..

rslvariab1e of sex did not have a s1gn1f1cant effect on\atta1nment of occupa— ”'?"

J;Et1ona1 surviva] sk111s, as measured by the OSSIT Th1s resu1t sugqests that 't
'fifthe vartab1e of sqx shou]d not be used as a cr1ter1on for determ1n1ng w1th | o
:fjiwhich students the 0SS Modules shou]d be ut111zed " ‘ﬁ3.7;3 .]-ﬁwu - ;;jy);_y
o Effects of Amount of Work Exper1ence Resu]ts 1nd1cated that students R

if~who had been emp]oyed fu11 t1me for more than a summer had a s1gn1f1cant1y
’;} greater (p < 05) atta1nment of occupat1ona1 surV1va1 sk111s, as measured
fby the OSSIT than d1d students who had 1esser amounts of work exper1ence

. e
vTh1s resu]t may 1nd1cate that occupat1ona1 surv1va1,

k111s are atta1ned to

a greater extent from actuaﬁ work exper1ence The resu]t m1ght a]so 1nd1cate

~-that students w1th greater amounts of work exper1ence perce1ved a greater

ﬁiire1evance of the OSS Modu1es, and may have, therefore been more mot1vated

,of work exper1ence Th1s resu]t suggests that the OSSvModu1es:may berused

'”expernence.
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| Amount of work exper1ence d1d not affect s1gn1f1cant1y matur1ty ofe .
att1tudes toward emp1oyment, as measured by the CMIAS.. The resu]t adds' ”
df_support to the concept of matur1ty be1ng a funct1on of ‘age to a greater;'

: extent than of. other var1ab1es 1nc1ud1ng amount of work exper1ence

) Effects of - SocJoeconom1c Status In this study, d1fferences in soc1o-'}

"fﬂ econom1c status as measured by occupat1on of head of househo1d were found |

Jnot to resu]t in: s1gn1f1cant d1fferences in scores on the OSSIT or CMIAS.-

A One exp]anat1on for th1s resu]t may be that a11 of the students part1c1pat:ng‘ C

'1n th1s study were either in vocat1ona1 programs or were d1sadvantaged
"Students from both of these categories tend to score 1ower on the CMIAS

“than the students who formed the standard1zat1on samp]e for the 1nstrument

-~ \ B

(Cr1tes, 1973b) Had other program groups,_such as co]]ege preparatory,
_:‘»been 1nc1udéd in. the study, the resu1ts may have been d1fferent._

Effects of Work P]ans At the concTus1on of the f1fteen week per1od

» the students part1c1pat1ng in th1s study 1nd1cated the1r work p]ans to \
. e

the 1nvest1gator Those students who 1nd1cated thaﬂ\shey p]an to work at

"(a Job for wh1ch tra1ned were also the ones who had sign1f1cant1y (p < 05)
greater atta1nment of occupat1ona1 surv1va1 sk111s, as*measured by thes OSSITf .

f"-: and were s1gn1f1cant1y (p < 05) more mature in the1r att1tudes toward o
- emp]oyment as measured by the CMIAS, than those students who p]an to work at 1-
any job ava11ab]e R _- - Hd;@.2€< S ;t‘ y

A o

These resu1ts may imply (as was the case w1th amount*of work’ exper1ence)j
that perce1ved re]evance of the OSS Modu]es by the students may be a: cr1—.*<

P ter1on for determ1n1ng w1th wh1ch groups of students the OSS Modu]es can best

R




-

‘ be ut111zed Students‘who p]an to work at a job formwhich ‘trained may be '

- better ab]e to env. s1on a d1rect utility from 1earn1ng occupat1ona1 surv1va1
. f -"/I .

Ty,

skﬂ'ls | L

| | Another exp]anatlon for th1s result might be that the OSS Modu]es

"Qf7affected the work p]ans of the students The conc]us1on m1ght be made that -s
:.ilearn1ng occupat1ona1 surv1va1 sk1lls affected the studqus percept1on of
;"the re]evance and ut111ty of the1r current c1assroom exper1ences and/or li{a'
:f'vocat1ona1 tra1n1ng . ‘ _ }_V: A e .p, R -

| The s1gn1f1cant1y (p < 05) more mature att1tudes toward emp]oyment of\\.~+'
fstudents who p1an to.work at a Job for whlch tra1ned may be explained to -
Asome extent by the not1on that these students may be more goa]-or1ented

_:and self- d1rected than those students who p]an to work at any job ava11ab1e. s

:_ In th1s respect the1r maturity of att1tudes toward- emp]oyment may. be an

'1nd1cat1on of a h1gher genera] 1eve1 of matur1ty .,{-_ - - /,,ﬂ

| Effects of Educat1ona] P1ans At the’ conc]us1on of the f1fteen week . |
iper1od, students were a]so asked to 1nd1cate the1r educat1ona1 p]ans. Those:.'
'-students who 1nd1cated that they p]an to attend a commun1ty co]]ege or.
":ptechn1ca1 schoo1 were a]so the ones who showed s1gnff?%aht1y (p < 05)
;*j._fgreater atta1nment of occupat1ona1 surv1va1 skills, as-measured by scores ”‘
| fLon the OSSIT than those students who have no p]ans for further educat1on.
,One exp]anat1on for th1s resu]t may be that the students who have p]ans ) :'n“
‘J{.for further educatlznsmay have a h1gher degree‘of academ1c ability or
'.mot1vat1on which wa

eflected on the1r performance on, the: OSSIT These

._students may/pé\members ‘of the same group who p]an to work at a JOb for

L
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' Which'trained | If so, tra1n1ng for many of these students may 1nc1ude
» hfurther formaT educat1on S1nce the atta1nment of occupat1ona1 surv1va1
"-t sk1115 was determ1ned 1n “this study on1y by performance on the QSSIT “the
5'T'resu1ts ‘may: be a refTect1on of genera1 academ1c ab111ty of studeﬁtsféarti-ff"#ﬁ
T.c1pat1ng in the study . ' | | ER
v A h1gher genera1 1eve1 of matur1ty of students who p1an to cont1nue
. the1r forma] educat1on may be ref]ected in ‘their s1gn1f1cant1y more mature
*VﬁlfattTtudes toward emp1oyment. ' ‘ ‘

;Recommendat1ons

The resu]ts of th1s study suggest that the teach1ng of occupat1ona1
'~surv1va1 sk111s is’ reTevant to the current occupat1ona1 needs: and future
:career aSp1rat1ons Sf a W1de range of. h1gh‘schoo] students The OSS Modu]es
‘”:may be 1ntroduced as. part of the overa]] career educat1on emphas1s 1ntoX
“academ1c\§nd/or vocat1ona1 and techn1ca1 educat1on programs ' Three poss1b1e
fd~methods 0 ut111z1ng the OSS Modules: appear to be ava11ab1e F1rst d1ffer-
| ent aspects of the OSS Modu]es can be 1ntegrated 1nto a number of ongo1ng
\;courses. Second a spec1a1 course m1ght be des1gned to teach on]y occupa-
»:'V.t1ondﬁ surv1va1 skills.. Th\rd the occupat1ona1 survival sk111s can be =

rt of a’ spec§f1c course be1ng offered current1y 1n var1ous

~

'."taught as

educat1o

.>'xs 7 In order for the 0SsS. Modu]es to be used more effectlvely and to be

programs

;fmore usefu] to both teachers and students;- 1t appears that certa1n cond1t1ons

Y

| "shoqu be met F1rst ‘the- comp1ex1ty and d1ff1cu1ty of the OSS Modu]es

shog]d be compat1b1e w1th the 1earn1ng ab\T1t1es of the students who are

126



'ﬁ?:"be1ng taught the occupat1ona1 surv1va1 sk111s Second,Jthe structure-of'

°?any program where the. OSS Modu1es are t111z d shou1d be such that adequate

h‘:;t1me is a1lowed for teach1ng both the techn1ca1 sk111s qermane to the program ;

Q'J_rand occupat1ona1 surv1va1 sk111s T1me shou1d be allocated to 1ntegrate o

'.;°teach1ng of top1cs such as occupat1ona1 surv1va1 sk111s 1nto programs de-

+

'Ls1gned tq deve1op techn1ca1 sk111s Th1rd teacher enthus1asm for teach1ng
7occupat1ona1 surv1va1 sk111s and a rapport between students and teacher w111
‘encourage more effect1ve use: of the 0SS Modu1e9 | P‘. |
o The fo11ow1ng recommendations are based on the f1nd1ngs re1at1ng to |
.'use of the OSS Modu1es with d1fferent student popu1at1onsg These recommenda-{'w\
':dt1ons are presented as - gu1de11nes\for flrther research and for 1mp1ementa--
tion of the resu]ts of the study. ‘ | ‘ | L .
N For a maJor1ty of h1gh schoog students, the d1ff1cu1ty 1eve1 of the
'biOSS Modu]es appears to be appropr1ate However, 1t 1s recommended tggt the =
“:NOSS Modu1es be rev1sed 1n order to be: more compat1b1e w1th the ab111t1es of -

'~3‘a maJor1ty of Spec1a1 Needs students Part1cu1ar attent1on shou1d be g1ven :f

- to reduc1ng the read1ng 1eve1 of the OSS Modu1es Learn1ng act1v1t1es should:

! "stbe deve1oped to he1p Spec1a1 Needs students transfer re1evant 1nformat1oni‘

e Vand concepts from the OSS Modules to. s1tuat1ons they may encounter on the o

4 jobff Since ‘the. range of ab111t1es and hand1caps is part1cu1ar1y great
;’eamong Spec1a1 Needsastudents, a11owances for- 1nd1v1dua11zed pacﬁng of
.=1earn1ng occupat1ona1 surv1va1 sk111s shou1d be 1ncorporated 1nto the OSS;'

7Modu1es. For some Spec1a1 Needs students act1v1t1es wh1ch enta11 read1ng}”

:and Wr1t1ng might be_e]1m1nated In add1t1on, top1cs such as: 1eadersh1p

\ .

' "\;1.1
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.' and us1ng creat1v1ty on the Job may create fee]1ngs of 1nadequacy for
many Spec1a1 Needs students smnce they may not be ab]e to compete success;i'
f_fu]]y w1th other workers 1n these spec1f1c areas These top1cs m1ght be ;;}t
R lrep]aced W1th top1cs re]ated more d1rect1y toward app]y1ng for a JOb o
.';persona1 f1nance and keep1ng a Job ‘ S T : ~_( o
&Methods need'to be deve]oped to 1ncorporate the teach1nq of occupatrznal

. surv1va1 sk111s 1nto the strucfure of spec1a11zed vocat1ona1 and techn1ca1

; educat1on programs.' Cooper t1ve educat1on rograms W1th re]ated c]assroom ,'\~
_ Q! F _

“

Y

< 1nstruct1on t1me a]]ocat1ons may prov1de one met‘od ava11ab1e current]y
| 1rStud1es shou]d be conducted to determ1ne what 1s bean taught currentﬂy 1n.>:'
?-re]ated c]assroom t1me It appears ‘that re]ated c]assroom 1nstruct1on 1s
o too often ut1]1zed 1n cooperat1ve educat1on proqrams to teach furthérag
Tispec1f1c sk1]1s needed by students to perform part1cu1ar vocat1ona1 or tech-'
f:t n1ca1 tasks For examp]e, 1n th1s study the Cooperat1ve 0ff1ce 0ccupat1ons
-student$ d1d not have a re]ated c]ass. Instead the c]ass t1me was ut111zed'}f;
'}to teach spec1f1c off1ce sk11ls As a resu]t there was not adequate t1me .d'
to teach occupat1ona1 surV1va1 sk1lls.v It 15 recommended that re]ated 3
fd.c1assroom 1nstiuct1on timé’ be made ava11ab1e to teachers and students in ’lr
- fcooperat1ve educat1on programs to teach top1cs such as occupat1ona] surV1va1
-h~1*sk1]1s Th1s 1nstruct1on time shou]d not be ut111zed to teach spec1f1c |
- vocat1ona] sk1115 needed to perform a part1cu1ar Job or task v d' o |

i

Stud1es should be conducted to determ1ne the att1tudg§ of vocat1ona1
4

“and techn1ca1 educat1on teachers toward teach1ng top1cs such as occupa-
.5tgona1 surv1ya1_sk11ls. n- serv1ce act1v1t1es shou]d be” arranged to 1nform

.. 3
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T o
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}.[teachers and adm1nistrators of the re1evance and~1mportance of teach1ng
. ftop1cs such as occupat1ona1 surv1va1 sk111s and to a1d them 1n deteran1ng
vlithe content For re1ated c1assroom 1nstruct1on In add1t1on, 1n—serv1ce

-}v act1v1t1es shou1d be conducted to prepare teachers to teach occupat1ona1

EN
o

' surv1va1 skJ11s
| The teach1ng of occupat1ona1 surv1va1 sk111s m1ght be 1ntroduced

a1nto se1ected academ1c prognams as part of the overa11 career educat1on

I . S KRN

;programs conducted in many schoo1 d1str1cts Learn1ng occupat1ona1 sur—_

_ v1va1 sk111s appears to be re1evant and of 1nterest to a11 students, not h‘»i l_;

“{Just to those engaged in vocat1ona1 and techn1ca1 educat1on programs

/;/:/”“\The extent to wh1ch occupat1ona1 surv1va1 sk111s m1ght be Tearned‘ _' '

eventua11y/by most WOrkers after an extended per1od of time on the JOb
shou1d/be 1nvest1gated Cross—sect1ona1 research stud1es shou1d be con- |
"ducted to determ1ne the d1fferences 1n atta1nment of - occupat1ona1 surv1va1
kr ‘sk111s by 1nd1v1dua1s as they progress through the1r adu1t work1ng Tives.

‘ thong1tud}na1 stud1es shou]d be’ conducted with students who have and have
not been taught top1cs such as occupat1ona1 surv1va1 sk1]1s in h1gh school -
programs to determ1ne d1fferences in mean1ngfu1ness, sat1sfact1on, and -

ﬁh product1v1ty between these workers The resu1ts of these stud1es m1ght‘form
W;a rat1ona1e for teach1ng occupat1ona1 surv1va1 sk111s to adu1t workers

' j:F1nd1ngs of these stud1es m1ght determ1ne whether adu]t workers can benef1t

b;{from>be1ng taught the same set of oecupat1ona1 survﬂﬁ%ﬂ sk111s as h1gh

‘_'schoo1 students %r 1f d1fferent occupat1ona1 surv1va1 sk111s are needed

3

L /-
by adult workers at var1ous stages of. the1r work1ng 11ves Adu1t educat1on

A
Ly
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'7}fprograms in schoo]s and bus1ness organ1zat1ons shou]d broaden the1r
5'.'curr1cu1a and tra1n1ng programs to encourage the deve1opment of a: w1der
’fspectrum of human ab111t1es than those represented trad1t1ona11y in . S
k;"istandard programs Coh "'uu?:i", S Tf1 | ; a " -
| CETA students part1c1patfng in, the study who. had prev1ous1y dropped /f"
"out of h1gh schoo] for one reason or another 1nd1cated that 1earn1ng the }/(!"'”"
' occupat1ona1 surv1va1 skills’ while in h1gh schoo1 m1ght have encouraged h
f‘;them to. f1n1sh h1gh schoo] It is recommended that occupat1ona1 surv1va1
'?sk111s be taught to students.at any grade 1eve1 1n h1gh schoo1, regard1ess
: of the1r educatnona] program, who‘have been 1dent1f1ed as potent1a1 drop-'

Studies shou1d be conducted to determ1ne the: effects of teach1ng

v loccu at1ona1 surv1va1 sk111s on these students att1tudes toward f1n1sh1ng : .-77
v'-';h1gh schoo] Stud1es shou]d also be conducted to determ1ne the effects of »
,teach1ng occupat1ona1 surv1va1 sk111s on the actua1 h1gh schoo] dropout |

Students who have 1nd1cated that they p1an to part1c1pate 1naa cooperae

'ht1ve educat1on program dur1ng the1r Jun1or and/or sen1or year~qn h1gh schooT o

i'tm1ght be taught the occupat1ona1 surv1va1 sk111s pr1or to the1r actua1

- ’ \

-ﬁ'enro]]ment in the cooperat1ve educat1on programs to he1p enSure a successfuT“

"”i; cooperat1ve exper1ence | Stud1es shou]d be conducted to determ1ne the
effects o§’1earn1ng occupat1ona1 survival sk111s on. work performance at
'tc00perat1ve educat1on students JOb tra1n1ng stat1ons _h
| Stud1es shou]d be conducted on a cont1nu1ng bas1s to 1dent1fy and 'hi“l:f
’v‘compare add1t1ona1 occupat1ona1 surv1va1 sk111s w1th those sk111s 1nc1uded |

current1y in. the 0SS Modu]es. The purpose of these stud1es shou1d be to ;‘

)




'ft promote re1evant work tra1n1ng programs based on current assessments of
sk111s needed for successfu1 uorthexper1ences L - |
Further research ut111z1ng the 0SS Modu1es w1th students from var1ous =;'
‘educat1ona1 programs, 1nc1ud1ng pre and posttest stud1es, shou1d be con-

t

ducted to shed add1t1ona1 11ght on many of the issues- addressed in. th1s

“ study Rev1s1on of the 0SSIT, 50 that it measures spec1f1c know1edge of
~?,;;oiéadat1ona1 surv1va1 Zk111s m1ght a1so prov1de add1t1ona1 1nformat1on ‘
- regard1ng use. of the 0SS Modu1es | ‘ | |

B :” Informat1on co]1ected by the 1nvest1gator from d1scuss1ons w1th -
L students and’ teachers dur]ng th1s study 1ends support to the conc1u51on

that teach1ng occupat1ona1 surv1va1 sk11]s 1n var1ous educat1ona1 programs

may he1p to prepare 1nd1v1dua1s for work ' o ;}f

The 11terature seems to 1nd1cate that the acce1erat1ng changes ;n .
technology and the post 1ndustr1a1 sh1ft to serv1ce econom1es are affect1ngfd?
sk111 requ1rements 1n unpred1cted ways | stcuss1ons w1th emp1oyers by the ;erI

' 1nvest1gator over t1me suggest\ﬁan 1ncreas1ng concern among emp1oyers that :
attent1on needs to be g1ven in schoo1 to sk111s such as p1ann1ng, adapt1ng,'

‘ and prob1em so1v1ng that are app11cab1e to broad organ1zat1ona1 concerns
0r1ent1ng pe0p1e to the use of sk111s such as occupat1ona1 surv1va1 sk111s
wh1ch they need on the JOb may- beHas 1mportant, or even more 1mportant,..
than teach1ng theqtechn1ca1 aspects of the1r work.. There may be a: 1ong-

term benef1t to both emp1oyee and emp1oyer from 1earn1ng sk111s such as

those 1nc1uded 4n the OSS Modu1es. o

R
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OCCUPATIONAL SURVIVAL SKILLS INFORMATION TEST

Student Data Sheet

he quest1ons you are; asked to answer be]ow w111 be used to he1p :
determ1ne in wh1ch schdol- programs ‘the .Occupational Survival: Sk1lls Modules
“ 'should be used. ..By. answer1ng ‘carefully these quest1ons you will help your- .
self prepare.to’ work Please complete.the quest1ons to the bast of your ST
' _know]edge. Be sure to answer each quest1on _ .

'NNT,} My grade 1eve1 ds# w_'I,ﬂ;fr _Tf;_7;¥"L : L%hh~: v;ff'”?f o

?f RGN i.h, 12th (Sen1or)

4

My sex js:

Ma]e

‘FemaTefTI}

Emp]oyed_ izt.t1me on]y ’
c_ Emp]oyed fu]] t1me for more than a summerf_ G o 7

Empryed fu]] -time for more tha’ a summer but part—t1me o
during the schoo] year : -

'4L. My father 3 occupat1on (or mother s occupat1on 1f she 1s the head of
househo]d) T , ‘ T .




Y [ .
p

. ;‘.;1’4‘9f -

My father s\occupat1on (or mother S occupat1on _1f she 1s the head
of househo1d) can be c]ass1f1ed ‘best as fo11ow5‘1
SN Profes//pna1,or-teehnwcal worker ‘:' “'.fbg - 5.: *-”-jf”jf;f

' Manager7*

T Sa1es worke " o
C]er1ca1 work r_ - X,
: . L

Serv1ce worker -\‘
Craftsman or For nan~: BN
' Sem1 sk1y]ed worker t“,;
o ' Labo;f§>or unsk(]]ed worker -_”5_:_ S S S

R {fs,__After h1gh schoo1 my work p]ans are as fo]1ows

I do not p]an to work for pay f -

I p?an to work at any Job I can f1nd ;i»

v’-.«.. .

fi.‘i I p]an to work at a JOb for wh1ch I have been tra1ned o

[fjk'”,'-”-' I plan to work at a JOb that 1s d1fferent from that for :wonf”if”7

._'wh1ch I have been tra1ned

27 :After h1gh schoo] my educat1ona1 p]ans are as fo]]ows

> }.I have no p]ans for further educat1on f
LT p1an to attend a commun1ty co]]ege or techn1ca1 schoo] R
""for one or “two years _»-?';» . _ K

fw'h,I p1an to attend a four year co]1ege Qr un1vers1ty

: s p1an to Joun the m111tary for tra1n1ng _
:,r————-'—‘"

-

Other p]ans (p]ease exp1a1n be1qw) f_..

Coe e
¢ L ‘
B . . "'
N ‘Q . .1_
,;‘-' A .
' . B
o L 1 5 \J :
. . ¥ S
M
¢ .
R




L OCCUPATIONAL SURVIVAL SKILLS INFORMATION TEST* 1[
i?DIRECTIONS | ‘;.~u?1;f;'*‘;?' c ='i;*:g ﬂj{f,,.‘:" R
1.:: IR L . ,'..' -.b, /A

: .ThJS 1s a test of your know]edge of’ occupat1ona1 sk11]s needed 1n ‘the' wor]d L
" of work. . Before you begin, read: the samp]e quest1on beIow and: make sure you aﬁxga
g understand how to mark the answer A AT e a

T

PR

f'*{ SAMPLE QUESTION

:'A;v‘Exerc1se .Y gff :

If you have quest1ons about the samp]e, ra1se your hand For eacﬂ quest1on ;

there is a]ways one. best answer. _You_shou]d answer each quest1on. There 1s

AT

N

v
i
4
[
H

; *Deve]oped by James A Leach to test students atta1nment of occupat1ona1 o
L surv1va1 SkT]]S--'?jf_'t S I

e s 156 -




”fi?other peopTe 'S needs

L é#'fwork is done when you rea]]y try to ﬁo.someth1ng to satisfy,j*
“your own needs and also to sat1sfy other pedple S. needs‘ '

7fﬁwork 1s done on]y wheh you make money for what you do

RGeS Cg,;soc1a1 needs

D{;:needs for se]f—fu1f111ment e

1{]John fee]s as. though he is ina s1tuat1on in wh1ch he must try t0'meet

" the needs of others but is not allowed to do anyth1ng to meet his own
‘. needs throtigh his job.. wh1ch of the foJ]ow1ng is the best descr1pt1on
‘of h1s s1tuat1on7 R ot -

'?"IAf, orma] work1ng cond1t1ons R

B s1avery

'*'Cé' a sat1sfy1ng JOb

- D

“". vo]untary work _’__f, :hs'-n

[N




XA & Ay . .
..'. ‘\l . - - .
¥ - ’ " i

5. When George began 1ook1ng for a Job ‘what he cared about most_was that the
" “‘gpmpany, he went to work”for had good medwca] insurance For emp]oyees and a
:L - good ret1rement p1an. He did not'want to .worry abput what would happen: qf
. he .got sick.or hgw he would :1ive when. he ret1red.wih1ch of the. fo]?ow1ng
basic human needs does George care most about? ;j{ AR : o

iifi_ﬂA“ A phy51ca1 needs . . f{ ; j ';

. S ,k;B}' secur1ty needs o "531‘; ) h;feu‘ Lo |
J | ';'C;, soc1a1 needs | ‘ : o .
f“h-ﬁ;i needs for se]f—respect and worth Ly gﬁ

ﬁthe1r pwn. néeds and- how these needs can”be sat1sfned

1eople'shou1d 160k
*ﬂtatement?

hrough work., Wﬁ1ch‘of_the fo]1OW1nd does not agree w1th t

- ?; o ?Q s1nce each person is d1fferent 1nd1v1dua]s ar
e o .have d1fferent reasons for work1ng ‘ -

';'work means Spt1sfy1ng
: '1jke s]avery

“work can be. veryssatrify _and reward1ng if- it éat1sf1es not
Tonly hysical;and security ‘needs ;" but also. other types’ of needs "
S0C al*needs, needs for Se1f reSpect and se1f~ u1f1]1—L@5

7 Standards for de} dnng whether someth1ngl}s good Or bad are ca11ed drl. K

Alf percept1ons

behaV1ors

B.

‘;tnurses are women f,“r"'

daydream1ng i's a waste of t1me

‘ a, fa1r day s pay for a fa1r day s work hf

¢

D. a poor se]f concept f}
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9 A person who says'"The way to be happy is. to enJoy myse1f and not th1nk
- about my prob1ems" probab1y be11eves that S Sl g kwﬁ

A§'.1t is easy to spend more t1me and energy in staynng away from i
'problems than it wou]d take to so1ve them R o

JE 2
s ’

n.-B.ffstay1nq away from prob1ems 1s eas1er than so1v1ng them

L C.;fstaylng away from a’ prob1em can often make 1t seem bagger L
SR ~1_'¢than it rea11y ig. e ,n; . .7;- SR .gﬁ .,_7”?f'ff
lfaD.gastay1ng away from prob]ems over a 1ong t1me almost atways |
- makes them worse. and harder to dea1 w1th than they werL
auﬁwthe f1rst p1ace ) : ;

o 10 -Joan has worked for the same company fon over “two’ years and has beeﬁ*do1ng
' the same job- for all of- that time. . She is very'good at hér work.., She has. .
“been“offeréed new respons1b111t1es and cha11enges at: d1fferent t1mes How-
f’ever' :Joan has never taken the opportunities because-she.is fr1ghtened»§he

- will.do poorly at a new job and mess up her future with the company. |

'i" of* the fo11ow1ng be11efs does this - s1tuat1on best descr1be7* A NI
Ji;iwfrfif.~ AL I have contro] over my fee11ngs v . |
'E ’"B:ﬁ'so1v1ng prob1ems is eas1er than stay1nq away from them DRV
NV o 'mUst not, fail at anyth1ng-1f I do, 1t means;that I;amﬁbwlii_;f
i -._e1ther Stup1d 1azy, or bad ‘ BRI R ?5
: D. xmost th1ngs in 1ife that seem scary or dangerous seem that o
.; T wWay - because I want to 1ook at them that way o St e

B 4 P Ivan and Terry were:. f1ght1ng about whether 1t 1s poss1b1e to change your
o fee11ngs about peoplerand things:"" Terry said that:"Other. pe0p1e and- th1ngs
. cause my. - fee11ngs " Terry thought that things that happened n the past”
cause how she- feels now. Whlch of the fo11ow1ng sentences shows how Terry
wou1d end the ta1k7 -

' f.A fee]1ngs can be changed 1f you try hard enough

fee11ngs can* be changed eas1Ty |

‘a SR

B.
f-v%ﬁ, : Ffﬂff"c; peop1e ‘have no contro1 over the1r fee]1ngf¥
D

- ‘ peop1e have contro] over the1r fee11ngs U e
A .k E

155
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13,

L5
-’:’ b1ases._ Th1s 1dea is shown best by

A

PeopTe should Took at themselves all .the time in: work s1tuations'and»‘*f_,’5j
“think about’ changes they want ‘to make in the1r act1ons. On whith'ofn . '
- the fo1]oW1ng is. th1s statement based? ' . X ‘

Headaches, stomach u1cers h1gh b1ood p
', more 11ke1y to- happen when . peop]e

_ A. ido not not1ce and express fee11ngs
B.Efexpress pos1t1ve fee] y
C;:’express negat1v ;fee11an”
D

}I Tearn ways of expre?

.'"se1f—understand1ng is a th1ng peop1e sh0u1d do a]] through
'n;ithe1r 11ves, because peop1e are a]ways chang1ng :

" once people” become older their percept10nS, fee11ngs, and
mva1ues will not change ' : .

E se]f—eva]uat1on 1s a ‘hard JOb that needs to be done on]y B t

once h a. 11fet1me

. 'peop1e cannot 1earn about themse]ves from: other peop]e ‘“rfgﬁ

Nh1ch of the fo]]oW1ng is not a probTem in’ 1nterpersona1 re]at1ons?
peop]e hay1ng d1fferent percept1ons of a certa1n s1tuat1on

3peop1e becom1ng upset or angry w1th others

Q .

A

ng the1r fee]1ngs

Our re]at1onsh1ps W1th other peop]e are- great]y caused by how we ”see“
“or "hear':them, “We-seé or hear other people: through our. pre3ud1ces and

aworkers pu111nq together to he1p a fe11ow worker w1th a

1)

b1g Job .

.. a boss who th1nks a new worker w111 be a- troub1emaker because
,,'the new warker Tooks 11ke a past emp1oyee who was f1red for R
_jcaus1ng troub]e e - DT

. 1;(3().'
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?:g‘toward the1n jobs : : S | _;z' g

D" a worker who is’ good at.the tec n1ca1 parts of the Job but
,has troub]e gett1ng;a'opg w1th fe11ow workers ].- : e

o 'Iﬁg@hAndrew s desk is across from the off1ce door. Even though he is not: the
- f:recept1on1st ‘almost everyone stops at his ‘desk” for directions. At first .
“he was very rice:in he1p1ng them. find the person for whom.they were
_J;]ook1ng Late]y, however, he has become angry. with “the“many quest1ons
_Somet imes..he “won 't even look’ up at the person but’ JuSt points, in the :
= ~direction 'the person should go.. The pr0b1em is cauS1ng Andrew»to do :
) .,;Zpoor work and he wants it c]eared up Andrew shou]d o :; R

A be’ ”"f”e"d]yga‘;peoplé asking for‘ di ‘”eCtW“S 50 o they. Wm
~.v,:-ask someone e l3g: the next t1me A .
o .B{’ accept the Job of g1v1ng d1ﬁect1ons as another part Of h1¥
L work 1oad S S

Cmi_openly ta1k about the prob]em w1th h1s boss to try to f1gure
'jj*OUt an answer to the prob]em i R . |

-ignore the prob]em because 1t W111 probab1y go away 1n t1me

‘-":- : L
e Y

{hic e 0f the fo110w1ng best descr1bes the 1mportance of good 1nter-~--
Tper ona] re1at1ons on the JOb . .

ih workers who doxnot have the necessary techn1ca1 sk111s w111
lose the1r JObS ’ . . B -

orkers must be ab]e to hand1e th‘

.. in- order to be. successfu1

. 2,?ato be successful,g
oAl fel]ow-wohkers no_matter what the s1tuat1on

"f'vd"_Dﬁ¢;workers'w1t‘=the nécessar ;techn1ca1 skil]s do not have tor
S _~be worr1ed about gett1ngj Tong w1th>fe11ow workens :




Ll ! ' . . o . ..
-t : 3 : . o ) oz

‘ ! 3 . . : . . R . TRy N

. L . . . N . R0 N . S
- ) . R ) [ R . [ .
) - ¥ T L . . . 3 . [N
. . R o R . ) L .-, o . L

. Lo ,

’ : S ;-'w‘ s ' L B ) .
148, Negat1ve fee11ngs can later show up as & bad mood a headache, or a i
-~ sudden "exp]os1on“ over.a small thing that made you angry. Which of N
the fo]]oWlng 1s the 1dea upon wh1ch this® statement is based7 .'
"rrqA.:rnegat1ve fee11ngs, such as anger, w111 not go away by
. themse]ves o i . ; S

"1’65, -

. B..‘peop1e have fee11ngs both on and offithe'JOb _ }h%

C. most peop]e 1ose the1r JObS because they can t get a1ong _gi,’
3 W1th fellow workers , o A L
) . ,\J ; . . . vl . . ’ : ..
va;nw1t is best to try to forget about negat1ve fee11ngsz8ecause
- they w111 go. away by themse]ves in t1me -

_" S :_, o . oo S \\.
- w e S e v a7

W e

ff.jg Prob1em so1v1ng can best be descr1bed as."

£33 g

A work1ng in QVOUPS te gather facts":fQﬁfif;?g;fxfff:",f;fh .

;B.: the process of dec1d1ng what to do about someth1ng
S C. 1ook1ng at the resu]ts of a dec151on -';.;;,r ;;f°'fidvﬂk L
-~ ") ‘.' A A ‘.\», R

"”Qf"gc ,'D.v work1ng by yourse]f to come up w1thﬁ1deas ,ﬁt"mf 7b' ':j7=\?h
7*?77*ff7‘ ) . _ . I T

'}fﬁé Whtch one of the fo11ow1ng is true of prob]em so1V1ng df]uéét;gffgug-”

'A. the ab111ty to so1ve prob1ems 1s someth1ng you are born ?7ar{f;{
w1thf*you e1ther have 1t or you don t e LT

'B, every prob]em has one good so1ut1on

' ht5cl one: th1ng that can make a prob1em harder to sq1ve 1s not o
L understand1ng for sure what the rea1 prob]em is g .f .

- D.. ‘once" you f1gure out a’ so]utmn to a prob]em, you ar?g f1n1shed
so1v1ng the probTem -

o C e . M B - ._v .

'81QL ~?ok1ng\at a sol'tion to-a prob]em to see’ how 1t worked and to f1nd out
' nyth1ng else: needs to be done_1s ca11ed :

A.f‘fact f1nd1ng

B.. 1dea f1nd1ng

.;3So1ut1on f1nd1ng fh{;ff._u:v:fnjt 'f“:}S" '

e

B eva1uat1ng 3:’f~f - 1~;71;gﬁ,'}-h
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RhOda'WOPkS as the secretary for a sma11 %m iness: Her emp]oyer owns g;“f
‘the:business.’ One” day.Rhoda had to ‘get some'letters typed-before t&

~ mail was picked up.. _The" boss ‘wife brought- in:a job for per count

" club - meeting and anted it typed right away. Rhoda could not finish. ,
. both jobs before the mail-was to. be picked up. .The same ‘thing had hap~4“
- -pened several other t1mes Which of the fo11ow1ng best states thexrea1
prob1em7 .,\;,L‘ S - SRR

1:-*

¥

~

RhOda had an 1pportant job foido. that wou]d not be f1n1shed
1f she d1d the JOb for 'her boss' w1fe;, SR PR

-

'#}jZéa ’Many peop]e try to so]ve prob]ems by stay1ng w1th one so]ut1on even 1f
- the solution’ does not so1ve the prob]em Thes h
'be11ef that 2 f

?ff’A; every prob]emchas one good so]ut1on

. ;501v1ng prob]ems most1y 1nvo1ve§ Qy1a] and error ' ;J'

~ . .' 5 . _‘" .
A L e ..r,ﬂ. ol 5

_Zﬁfszeop]e can deVe1op gooq}prob1em so]vlng sk111_gc rough . practic ,qi
'».,f{of the fo]1oWLng does,not su' ort tthfEtaﬁ' nt?e e e

-Al,fmost people can deve]op the1r ab111ty to;eoive prob]ems

_B.. because. peop]e face. fiany: Kinds of prob]ems, they feed: 6 ;;5
i;_1earn to be f]ex1b1e in the1r th1nk1ng »:'eN_ ,

,"fthe ab111ty to so1Ve prob]ems is. someth1ng you are born af
-~ With~ you ‘either have it or you don S A S

“.e~.peop1e .can’. deve]op the1r ab111ty tb, 1ve prob1ems by 1earn1ng
"--and us1ng the*steps of the prob1em solg g. process
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3 Bf“¥an exc| ange of thoughts, op1n1ons, or 1nformat1on between L
& i ~"peop1 B i . oo o
' ;12;?9";-C,-‘two or more peop]e ta1k1ng about someth1ng 1mpf tgnt'
”.l;a{' D.. w r1tten messages between peop1e _ S
('26 : A person S se1f-concept affects 1s or her ab111ty to commun1oate w1th
<. others. Self- concept refers to: . u_,a S _‘f
'?‘A::xhow peop]e see themse]ves or op1n1ons persons have of o °

: themse]ves o :

f;B.' how. we11 a person understands the message

"‘tCQ"g1v1ng 1nformat1on c1ear1y so that the rece1ver can under--
' stand the message : T w i

. l.v‘”bpfd;hOW peop]oasee others or op1n1onsbpersons havefof others 1]
?5M1stakes that are made by workers because they d1d not ung
i for a job, usua]]y happen because of: _ ﬁ ,dﬁ
one;way'coﬁmun1cat1on :id';‘°7il‘pm?f{'*t?‘. D
- v two-way'commun1cat1on ,';--*f;_= “: ,"“b;; - .h‘;;h'if:;ff
1ack of superv1s1on - J L bg' " | ;]5.
poor se1f concept ;:-]‘ :h:-?;:‘ﬁ';',. P .iiL‘Fu;vf

'7J111 js a new worker at a. sma]] company She has d1ff1cu1ty ta1k1nng+th;:
1otheripeop1e.; JiA11s*getting upset” because’ some ‘0f ~her fellow workers "
iaye-trying to-tell her how to do her job. Ji]1 is certain that she can
* learn the job by herself .and does not want to be.told what she is doing." -
wrong. One. fellow wofker sa1d to Jill, "You always think you 're r1ght o
‘Can't you ever’ say gggt you're wrong7“' Th1s commun1cat1on prob1em ';w”“

,Wa.probably happened b fuse of: Cq . .
y \ P ) T RN
- v ‘ PR A Lo ‘ L i
- ~ C - 4 ka
Lo | | ‘ O
. . 5o ) + 4
i _“{'\.‘\‘ . M 'r .
- r‘ ) .
& A. 4, 0.
o . ; - B . CH
R Y . t 5
: B B r : . .
< E { Y "
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N

‘ "wo peopﬂe are 1nvo]ved in the*commun1cat1on “:f:_ ;Qi /”

S B.. the receiver is not a110wed tOvta1k%to the sender of the o
. J, S ."..melssage .. ;,ﬁ‘_ o % o ® '

»

~ 24 for eﬂamp]e ask1ng a quest1on _"4-- L
R R g.:f R
v?'the sender g1ves the message to the receiver at 1east tw1c%
U-=1n two way commun1cat1on 1n the exact same way

N

o 3dw ’ng—way-commun1cat1on is more effect1ve than one way commun1cat1onf
! L “the fo11OW1ng s the reason for th1s7 L ‘

.\ Q . N 4 ‘
\.A the more peop]e 1nvo1ved n commun1cat1on the better

N

N Bﬁk‘the sender of a message shou]d never be stopped by . the _ﬁ'f,~;;
T -_;..;rece1ver s1nce th1s W111 confuse bothapeople.*i _ L

G - -C.fswhen the re{b1ver of a messaqe 11stens to ‘the se”der w1thout
ST making any responsé’the sehdet - knows the messaqe “has. been ‘
e e }understood o ;:jf\z R S

' when the roce1ver of a message responds to the sender fora)“
" -example, by. asking a quest1on, the message w111 probab]y
ot be understood o " ! ,

.. c R - . -
- .. 3. e
[ » [
b o
. '
" .
(A C e
. Wb
Vie
P

”Qﬁ?;i;f ] e A;i"a conFL1ct ends in a v1o1ent f1ght between peop]e I ;L _é*

Ty K -

B. conf11ct happens when a person 's act1ons 1nterfere w1th

v | . or fr1ghten anothen pers6n R : .

1j;5 SRR C gonf11ct on1y happens
. e person 1s wrong N

;_:% - D.ﬁ conf11ct s1tuations are a]ways bad
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’:,32 A good mearis - of dea11ng wnth conf11ct i's comprom1se f‘wnich:bf the
fo1TOW1ng best descr1bes comprom1se?_ R N A

t:‘n

.I,avp1d1ng ' _ TR -

.f;confront1ng w1th power i#w

A
B
| C
,iy‘;li_ 'n.-bizyg1ve and take .
Jerry hand]es a conf11ct s1tuat1on by chang1na the subJect when the
; conf11ct comes up when ta1k1ng SJerry 1s o g

: ( &

’anonfront1ng the conf11ct s1t at1on"

'delay1ng the hand11nq of the conf11ct s1tuat1on ’géjvv:_fky
i 57,avo1d1ng tﬁﬁzconf11ct s1tuat1on g ff - ;

'7;. comprom1s1ng by not ta1k1nq about the conf11ct s1tuat1on

IR

.J'jThe 1ast stage of a conf11ct 1s ta11ed aJustments;w One or both s1des may'
'.f?dec1de {6 .make some.change in the1r behavior. . 1fone side i§. asked to
‘ ;rthe adJustments, wh1ch of the fo]low1ng 1s 11ke1y to happen? o

~

~ _-;: the conf11gt w111 be sett1ed »_Aizgjf-ﬁ
: | | :Bféyyhe conf11ct w1]1 start over aga1h e
g ';i ’ C;' the conf11ct w111 be avo1ded 1n the future
b ghe confhct w1H be half settldds T e

; r ) ', ‘.
.»_2,”__ L L $ &

" PreJud1ces can cause a d1ff1cu1t k1nd f conf]act wh1ch of the fo11ow1ng
1s an example of a conflict that has b en, caused.by preJud1ce? ;ﬁr’ o

r ' A:i a worker who ‘has: no r1ght to be is very bossy caus1ng other K
Lo h }sworkers not to 11ke h1m or. her . . :

.“

B. ogrta1n workers are treated unfa1r1y by the boss because they

fe oo are young _ .
Q_ker is’ caus1ng a conf11ct by "us1ng““other workers 1n
der to ]ook good . to- the boss ;.;_- LT .‘t,'

certa1n workers are try1nq to stay away from hard JObS, th1s
is. unfa1r1y mak1ng more work for othen - .




"Iﬂ36fnJWh1ch of the f0110w1ng sentences is not true of conf11ct s1tuat1ons 'f'“,gf?

- on the Job?
A

Yo

o E - B

| " C.

.JID

7573”*wh1ch of the foT

‘u38:7‘Wh1ch of the fp11OW1ng is not-a bio

’Tcrea¢1v1ty?

;F39 Peop1e ‘can ‘use: the1r creatjye aﬁ@*ﬁt es in d1fferent work s1tuat
wh1ch of the’ f0110w1ng i
the Job7 o e 7

ISH

’at b1rth

;sicr1t1C1z1ng the1r 1déas

‘”jdec1d1ng whether an 1dea is good or bad a1most as soon‘é“
y1t is thé@ght ‘of N L

. 161

K . .. i “

on the Job, conf11ct may cause workers to become m1xed up, W
upset, and not w1111ng to he1p each other ‘ v D

the best th1ng to. do when conf11ct happens 1s to. 1gnore 1t

conf11ct can be a 1earn1ng exper1ence for workers_

somet1mes conf11ct on the Job may end 1n a f1ght

1ow1ng is not true of creat1g?t§;?}'

\;‘

ckior “"stopper" to a person’
e LG S o ,JQ » ' ,\, ] _. o

u11y

._"automat1ca11y forgett1ng about 1deas that seem’ Justfbare1y
- to have anyth1ng to do w1th the proH]em -,} Ty s

’1

-

- ‘h
I

e S e ‘-f‘ . L - i “r

\w ot an examp]e of us1ng creat1ve ta1

1 : -
. . . -
) _ R

“_‘an 1dea fon better use of t1me and. energy I E }f

'f0110w1ng d1rect1ons comp]ete]y and correct]y

a: p]an for do1ng away w1th a repont ‘?i
;jéan 1dea for. us1ng off1ce space better -t ) _j
. ‘;:1 6 »'T, .. . . ‘ 7_- _- . . -. ,‘ . |’ . ‘ Q“



R S Coe I -
_40 Creatlve th1nk1nq may mean quest1on1ng 1deas that many peop]e accept
' ~without thinking about or: disagree1ng with; common]y accepted ways of
do1ng th1ngs.” Th1s concept is best 111ustrated by

"c" a

s "‘ﬂ'~- A ‘a: worker&who says that a11 workers sh0u1d be a11owed to B
- ' ~vset the1r own: work schedu1es ' ; S
3 B.. a worker mak1ng a. w1ndow d1sp1ay for the Chr1stmas shopp1ng
7 .season using a Santa C1aus and ‘toys, E -_;j
vC;'fa sales manager of a department store dec1d1ng that 1tems ]sfgf
- ‘wh1ch are ‘not se111ng shou1d be put on sa1e.- Sy

.’fi;&,,:;: nﬁ. workers who fo110w d1rect1ons correct]y <iﬁf}“'

a1.- Mar1a has worked in the d1sp1ay department of a 1arne department store
o for several years.::: ‘She-started. wqu1nq as-a helper. and has worked her -
way up to department manager. -Marla:is a very creative person who seems:”
. to aJways. come’ up with good d1sp1ay 1deas. ‘Marla®doés’ not- 11sten to any.
2.0 igfoher-wobkers!, ideas since she: s’ sure that the>workers can best be:
'._;-used to carry,out“ er,1deas.3 Mar]a seems: £0. be 1eve'- v

. a11 workers shou1d be a11owed%t
;§~ab111t1es , ;Q?ri :-:.&%ﬁ_
P LT TR o g
.42.'»John -and Mart1n were f1ght1nq about whether-workers shou1d t%& to- deve1op
[T+ their creative, abilities. - John said that workers ‘Who “develop:.and.use -
e f-creat1v1ty can” make their: JObS more 1nterest1nq "He also stated that
< -creative workers often come: upxw1th ideas that improve the- company. -
S . Martin, however, said that.woérkers should do their Jjobs the way they are
-~ +told to do them.” He stated th%@?the only good ideas wpuld cdme from the
person who" was h1red to think of new ways of do1ng th1ngs. w1th wh1ch
- of the fo11ow1ng would Mart1n agree'P S

. ;-;Q'} o A creat1ve 1deas can come from on1y a 1ucky few peop]e -,};- :

. . !
Y L L o

. creat1ve 1deas can come from a1most anyone

. peop]e can deve10p the1r creat1v1ty by 1earn1ng gnd pract1ce

oD by payﬁng attent1on to what we usua]]y do not pa attent1on°'
- to, we can 0pen our m1nds to new’ways of th1nk1

co. . . -p.‘- N N c . -
T DT Co ! . P . . HEET - . T




'._43¢,¥An'organ1zat1on chart

. A,x descr1bes a11 of the JObS 1n an organ1zat1on

L :‘ )
T PR R 2

'lh,fl.jgﬁkf vg.,‘shows the forma1 11nes of author1ty w1th1n an organ1zat1on

. 'fdescr1bes the JOb dut1es of workers

hfshows a11 the 11nes oﬁmpommun1cat1on w1th1n an organ1zat1on

"/;”'lfﬂl_ . B. the 1nforma1 orqan1zat1on he1ps g1ve”werkers“a fee11ng
T of be1ong1ng and emotﬂona1 support '

[

,1-~the 1nforma1 organ1zat10n can WOrk for or aga1nst the
- formal organ1zat1on 4 _ o

'J .;"., VJ":k ;the,1n€orma] orqan1zat1on 1s a1ways we11-def1ned and easy'*‘
R to 1dent1fy R R T L

‘Bl e T ’ T e : . o RE

\- . W e !
AL the 1nforma1 organ1zat10n tQQ’ ,
P - R ' : "_{ it

B 9B,‘Jthe forma1 11nes oF author1ty W1th1n an. organ1zat1on

e f{ :i‘; i .Cuﬁ‘a11 the 11nes of commun1cat1on w1th1n an organ1zat1on~'

L{f,‘ ~".7,f.:’ rQ,;;how‘impqrtantjeach-poswt1on.1snto the organ1zat1on

'H{ .
op]
.




s

164

iquorker who has the same Jobfasf?
'1nf1uence thanothe others cgn;be sai

k .':f A 1nforma1 authoxity
e B forma horwty

C forma]wrespows1b111ty

D. a bad att1tude ttb | fﬂ;fi 5bb;f;1,' <\

~Workers can dea1 w1th the1r new. JObS faster 1f they start 1earn1ng about
e1r JOb respon51b111t1es and authorwty right away because

Af it 1s not 1mportant for workers to have c1ear 1deas about
TN _the1r JOb respons1b111ty and author1ty .
.ff'”"ffBLgﬁ forma1 JOb descr1pt1on does not g1ve workers 1nformat1on
.,’“'yf‘;i.:.about JOb respons1b111ty and author1ty

~'fq;; tr1a1 and error is- the best means to use to 1earn aboUt JOb ;_"
: ,respons1b111ty and author1ty . : y

-¢know1ng about Job author1ty and responS1b111ty can cause
_,gworkers to make' Tess' m1stakes and he]p new workers toobe
“‘*better workers . " o .

T LT kS R ‘ Lty L CAANT

48, _Workers shou]d know about the 1nf1uence of the 1nforma1 organ1zat1on as:- ¢

- v well as . the Tines of. author1ty formed by the formal organ1zat1on ' On
‘ wh1ch of the fo11ow1ng is th1s statement based7 ' 4

S .- A. the forma1 organ1zat1on s, usua11xf§e11 defIned and easy to
S ;'p1ck out, however, many job.situations are. also: 1nf1uenced
o o T by an: 1nforma1 organ1zatwon that: 1s 1mportantcto see and ,

"{;understand S R .

.anthe forma] organ1zat1on as\shown by.an. organ1zat1on chart, .
Rt T R shows all ‘of the lines-of: commun1cat1on within an organization.
R - Any 1mportant information w111 come to a worker through the L
' o - forma1 organ1zat1on . . .

_ ,‘the iriformal organ1zat1on a]ways w0rks aga1nst ‘the formal
‘" organization. Workers need to know about the informal

e v grganization so they can stay aviay f?om it and keep the1r 30b51_.
R T S : '
b;?fg’) .. ‘» . M ’ i - e \' 'w_ -_/‘ EIEN "~‘ .'\‘

e 1700 LT
o ’ R . .




’ -fD. the 1nforma1 organ1zat1on has a]] of the 11nes of commun1cat1on
W1th19 an organization. Any 1mportant information w111 come
- to a worker through the 1nforma1 organ1zat1on ‘ ;

- o
o N . Y

{;g;@gcj Wh1ch of the fo]]ow1ng 1s ‘a correct descr1pt1on of the future?

A] 'the future is a]ready f1xed

»

B€{~thé1fULure is all a matter of chance RN "‘didiy“-

G

i peop1e are in comp1ete contro] of theam\iutures':°:

. -none of the above descript1ons orrec by 1tse1f

B 550;: The 1dea that workers “in the future w111 change JObS ten t1mes before they
‘ ret1re best shows wh1ch of the fo]10w1ng 1deas? ' A :

“ti:‘ S =f A there w111 be many peop]e out of work

“V?B:i techno]og1ca] advances w11] be 1 “'n com1ng f
C - JObS w111 become out of da_‘ kjyﬂii‘ o ;
D workers w111 no 1onger take pr1de,1n theTr workA '
B, sNancy has. Just gradufted from h1gh schoo] and has 1earned how to rufi .
o ”A<severa1 moderp off1ce mach1nes Wh1ch of the fo]]ow1ng s most 11ke1y v j
"Eato happen7 _ : A o e |
L : A.k Nancy w111 be us1nq the sk111s she 1earned for the rest of ',ff
oS o her work1ng career _; R E ¢:_¢. R r,., ER e

B. 'Nancy will have to ]earn new sk111s before¢gett1ng a, JOb s
;‘because the sk111s 1earned are probab]y a]ready out of . date i,f;s

-

c. Nancy w1]1 use- the sk111s she 1earned as+ soon a5 she gets .
~_a-job but w111 probab]y have to 1earn new. sk111s 1n the years ;
‘to come - . . A

'.“D;"Nancy w111 not be ab]e to use the sk;]]s 1earned at schoo]
.~ because the. office machines used ir.school are not as modern

. A,;ias those off1ce mach1nes used in, bus1ness ‘&{:e\

‘3.'-: (,v Sl

N N . . . - .
.. ’ v
[ S Ll -
. \ A o ‘J_...

pay 1 - :
) )
171




.o °

;jf52 If around two—th1rds of the JObS ava11ab1e in thebyear 2000 do not ey1st
: '”. today, wh1ch of the fo11ow1ng 1s probab1y true?’ . ;

P U

ﬁ”A.,utwo th1rds of the country s workers w111\be out of work
- V2
B. peop1e w111 have to p1an for d1fferent JObS dur1ng the1r
- T . o-careers . S :

C..psk111s 1earned in h1qh schoo1 w111 be the same- sk111s used -
L throughout a person S. work1ng career _ .T“‘ ‘
;"'most workers w111 work at. the same Job for a11 of the1r XS
careers. . _

53 A group of Workers were ta1k1ng about the1r p1ans for the future and the
. chance. of hav1ng ‘to 'go:bhck to school to Tearn new skills. The¢poss who ,
was listening to them talk said that he or she wou1d not have to worry :¢§¢¢Vm~~

";-3?34 béut Tearning new skil1s because’ the way to be a boss will never ‘change.
S hfdh of. the fo11ow1ng best descr1bes the boss be11ef toward “the future7

| A, 1n order to dea1 w1th changes 1n the1r work env1ronment
"workers need to be prepared for changes_, SN E AR
,d,{'l"':” *-'"~B;3jp1ans for. the future must be f1ex1b1e' ugh.
W workers to make adgustements as- changes«;lf;
cao G p1ann1ng for the future, 1s-needed by some workers but not e
- by a11 workers :;;;na : !',, “ B o P

fg";hf:':fffi73J?D.u;peop1e who set goa1s are’ 1nvo1ved 1n creat1ng the1r own'
,1 - e L ) future , L : _ v
-%f v

Ihe*?ength of t1me a worker has worked for ER company witl not count toward
_promotions. and advancement. If this. sentence 1s correct wh1ch of the -
fo11ow1ng 1s ‘the reason why?

A;f”those workers ‘who have cuﬁ?&

- e-dge and 's',kﬂ 1 S Wil o
be va]uab]e to the compan\ e ”ffi ‘ S

B.:fthe ret1rement age w111 be ra1sed to seventy f1ve

.1713 _°“C;_rthe ret1rement age w111 be owered to forty f1ve TR

TR T ST senior1ty will be even Tore: 1mportant for job promot1ons An. vfgﬁ e
o S the future than it is today . . R

‘."

4 ! ..
S
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APPENDIX C

TEACHERS‘ OPINIONS OF THE OCCUPATIONAL SURVIVAL SKILLS MODULES




*“J,.Type @f C1asses ? = E'j-f T ”'_f . "‘7f“s“"{;" ~'-'i¥?2m-
| ':'The fo11ow3ng statements are. des1gned to gather your op1n1ons of - the Ocqﬂpat1ona1

~ " whether you. agree strong]y 4, agree 3, dlsagree 2 or dhsagree strong]y 1,.
':_,mw1th the statement 5 N . .

Mi;"fil ~A11 of the Modu1es Were usefu]

;ﬂhZe'anch Modu1e shou1d be used in Ih".. “,’ii{a--'1-~‘-" -

El'jjﬂ7l My students‘a]ready knew most

e

”’8 The Modu1es needed to be supf SR

1o,

SO,

3. The Modules were more useful d, - E ebif'dlf- Y:

'“Sl ‘The. Modu]es were too easy for

_ Teachers 0p1n1ons of the - cf@
0ccupat1oha1 Surv1va1 Sk11ls Modu]es

et

e St i
R 2

Survival Skills Modules.: For: each statement, please circle: on1y one‘response, -

Agree ~'V'f“”?7 _vlnf,s;;j'fﬁ* Dnsagree
Strong1y Agree~'5hDTSagree . Strong1y

1n ‘my c1asses A : s,~4'_' 7n 3

“1ts ent1rety . -%; o o PR 4jy_u_w : “3'“ '”7U¢2U\;’ ~’é: . ]ff‘“

'k‘~ o "" .

..~:. When the. teacher selected . .
_"which. sessions from a Modu1e IO . LA
to use in, c]ass N ;; S T I '

i S were apDropr1ate
for myﬁstudents T -

.5'_:

B my students _ o
The Modu1es were t0o d1ff1cult'f T
M_or my. students to understand . ;' 4

‘of’ what;was 1nc1uded in the } S L R
MOdU]ES . .-'I"- f"‘j S ‘ 4 -

p1emented with additional S D E
‘materials to meét the objec-. .- T
“tives of my c1asses S __‘{f 4. .

fstud1es in the Modu1es'}f’ﬁ e

The cas ‘ PRt o
5were usefu1 for my student&_ ‘;‘_? 4 3 2 .

o

0. w The games in th Modu1es were o T
usefu] for my tudents. IR L

1. . The d1scuss1ons among the Ye L Foa o TR L e

¢ teacher and other students - - 7. . _ N N R

“suggested in the Modules were = &7 . et e T g

-useful fqrﬁ@yfstudents o __45@54: - _3 - 2 : 1;; T

’.,.
o

nff:%wf : :nf,;~h ~deF o /,:1}7142' . 5.:"! " ._s-wv“ i: lj;.>  - Jé?;



;" Disagree

Uhgréet L
Strongly - -

';Strong1y & Agree T\fbisaghee \

. <o

L WFlThexMod des would be. more

v useful* for teachers who have -

co 42 more. academically oriented
?'1_students than I have.‘-“'

e‘Modu1e§ wou]d bé riore -
““useful for téachers who have
"~ students who are not as aca-'aw»
’%"dem1ca11y or1ented as m1ne.;,
15,’;Afber be1ng taught the Modu1es
- my ‘studetns are betterﬁprepared
for work than they we S

C.. 16, - The Modu1es were more GsBRUY
v - to .me than textbooks., “work- -
.:»'books, and . other” 1nstruct1dha1
~materials. that I have used 1n
'c1ass."u ST

R VO After hav1ng been- taught the
50 Modulesy my studenté' “attitudes.
S tOWard emp1oyment haue become

L more pos1t1ve.1 .
-64%']8.' The Module' on Mot1vat10n for
o 'g'work was- usefu1°for my students

SRR [  The Module on Undeustand1ng ey
o Self was’ usefu1' :’my studentsgﬁg<_

,20,"The Modu]e on InterperSona]
. . Relations was usefu1 for my
L “f,__students. -

.“‘;,\\‘{_ . ,'-,_A‘ . R L . ‘q . H
?3% " 21 The Module on Prob1em 501v1ng* Lo EOI
e jwas usefu1 for my students B < TN R
b 22}.'The MOdU]e on Effect1ve Com_ff .

munication was usefu1 fpr my
students .

h23; 'The Module on- Cop1ng w1th Lon- - R Q‘é' ".fd ::’}f~T*},'. e 5.‘f:
L flict Wa usefu1 for my students. 5\ gl . 3 D




,5. PO

,5 he Modu]e on' Authd?1ty and i Wl e e e e
Responsnb11rty was’ useful S I T TP L AL RO
for my students S :n‘f q 4 - 32 O L

26_ The' Module on- Adapt1ng and y o AT ",f'::“*kﬂ_.f.;g?i‘j' -
7 Plahning-for the Future was | L A T
usefu1 Jor my. studentS“d' - ]_4;%=4, o '.3L.;f~'f“12mf“:~,‘_unf L

?:-QZ$; OveraT], the Modu]es were .
o exce11ent B Y T

SO _ LT Ty

“ _.‘ . R

S - L _
Please answer’ the fo1 ow1nq quest1ons to make “your - persona1 comments negardwn
the 0ccupat10na] Surv val Sk111s Modules. @ - e Y wyeT
14 To what extent were the Modu]@g usefu1 to you. 1n teach1ng your.c1asses? I

P1ease g1ve reasons for your answer.‘ R A ) R

L o £

8 What k1nds o? act1v1t1es (sess1ons) d1d you use the most and the 1east
i, xeqn c1asses? why7 sl DR TN 3

e A . . . . R

- T>;R-Whatimprovements in the ModuTes would\you suggest? '

LNpe

e .

R R A e . . T, N

2

3 1_?4,;7thenf§6m%énts:7"

e
.

«
~{
NG

- -
. ) vt
FUl - h
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" STUDENTS' OPINIONS"OF .THE OCCUPATIONAL'SURVIVAL SKILLS MODULES




- v Students Op1p1ons of t'
0ccupat1ona1 Sur##ta] Sk111s Modu]e

'J:

The fo110w1ng statements are’ des1qned to gather your op1n1ons of‘the ,
0ccupat1ona1 Survival ‘Skills-Modules:  For each- statement pleasé’circle: s
'g on]y one.response, whéther you agree- stronglx -y agree 3, d1sagree Z, or;‘.?*”~'
d1sagree strong]y 1, w1th the’ statement o ‘

W

.o._

Agree L 4'_‘3'_"'4”%h”f t‘ D1sagree o
~Strongly = Agree .- D1sagree ~'Strongly ..

)

-1 have 1eanned a 16t from the
Modu]es that . w111 ge1p me’ at IR
work G ’ -5» . G 4

5. The Modules were d1ff«1cu1t for S
me to understand vv” DY
'm;t3;} I enJoyed the case studies 1ﬁ
. the’ Modu]es g

A I enJoyed the games An the %%dh]es. 4 t}{lh 1

ﬂ 5” I enaoyed the d1scuss1ons w1th ‘4.”, T T
the _teacher and other students. ilﬁ4w<{ R S S

4"‘i, 6. .. L enaoyed’%he role-playing acta-. s A

sl v1t1es in the Moﬂu]es. S T A ety o

';£f7; The Modu]es were too easy i?~:iﬂvj4 [ 3 ,;;3,;4 ff}ezt’

';1~}85 I 1ready knew most of what was ]‘fifrf,: T I o ?f“;fia.
o \E1uded 1n the Modu]es. SRS I S B S LR

’:'“9_, My, att1tudes toward emp]oyment '-;éifmﬂf - 1:55 o ;?113%g‘f5: PR
=" have changed ‘for. the better after 7 s T e el
.,be1ng taught the Modu]es R e SR T :

-

10 : The Modu]es vere mohe usefu1 t0.c L e e T
‘me’ than tpxtbooks; workbooks, and S L T e
other 1n 5@uct10na1 materials’ o &\ FEANEERET . B
that 4:"

used in c]ass..,.

2 11 0vera11 the Modu]es wereqexce1-qji;""
| JENt E

. ‘ . y ',‘-. R

~ - 5 . 'w o S N

EN 2. N . e A R

> < e ' T

R - R e B AN
o e : .




. T N Ky
e N S

i Agree ,; "“"" L o .D1sagree
Strong]y Agree ._ipisagreehu; Strong]y

est1ng to me.;s

13,7 The ModuTe on Mot1vat1on fOP_-ﬁ*ﬂ:.’. BN R
WOrk was usefuT t0* me. N R IR B

14; The ModuTe on. Understand1ng SeTf
was usefu] to~me. '

15 The Modu]e on Int s
1at1ons was- usefuﬁ to~

18 The Modu]e on Cop1ng w1th Con- RS
:X ' f11ct was usefu] to me. ; L | ’
19 The- ModuTe on Great1v1ty on the /$‘§ J;effwasffwjfw : 'j“i_fﬂf'fﬁfﬂ" :ivw-~:t
Job was usefuT to me. o S LT Coon

20 The ModuTe on. Author1ty and: (/y 1;7ut?if.ﬁi o e
Respons1b111ty was usefuT to N R RPN I R A

- 21, The Modu]é’on Adapt1nq and Fian- S e
© ‘ning r the Future ‘was usefu I
to me e :. - 73% S R f o

.~

PTease answer- the f0110w1ng quest1ons to make your. personaT cdmments}"'"%ding* 4:'
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