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Introduction

‘The Educational. Resources Information Center (ERIC 18" a national

information system supported and operated by the National Institute of Education ;

(NIE), ERIC publishes a monthly abstract .journal, Resources -in Education (RIgp(

: which_announces the. availability of recently -completed research reports,

descriptions of instructional programs, and other documents of educational

i

" significance. ) ' ‘< o

This bibliography is based on a search of the ddcuments announ@?d in

-

~RIE from April 1977 through March 1978. Furthernore, it is limited to documents
generated directly or indirectly by large school districts in the United States
and Canada.

The vitations are arranged alphabetically by school district name. Each
. \ ™ ’
entry provides: “author, title, source, date of publication, and the ERIC
> . . .

document number (ED plus six digits). A subject index, based on the major
deécgiptd}s provided in RIE, is presented following the citations.

Most documents are available in microfiche or hard copy form from the

r

ERIC Document Reproduction Service (EDRS). A copy of the EDRS order form

follows the éubject'index. Collections of ERIC microfiche are available for
use at hundreds of libraries and educational érganizations; a listing of
these microf;che collection locations is\aVailable on request.
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ALBYQUERQUE PUBLIC SCHOOLS - L o L
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for Contraction. APS Planning Document 4. Albuguerque, N. Mex.
Albuquerque Public Schools, March 1976. 56p. ED 136 361. ,Available
Pnly from Organization, Analysis ujd Research ALbuquerque??ublic Schools, i/r'

1. Consequences of Declining Enrollment. A Glimpse of lomorrow, Managegent i

P.0. Box 25704, Albuquerque New xico 87125.
Vo \ /
} This. report wias intended to determine how the Albuquorque Public/Schools

will be affected by, reduced ‘nlollmenL and to provide a choite olf positive
steps for smoothing the adaptation of school operations. . Cpncerns are
outlined with regard to continued student population decline, staffing
imbalances, continucd lnfldLlon, and the anticipated struggle to cover
the district's expenses despite an expeeted reduction in educationai\
., financial support. Recommendat ious are made relative to implémentation
of a manpower contrgl program, and some su5gestfonq are ‘offered concerning
the management of the distri‘ct as enrollment diminighes. The appendix
contajns Lxhl/s that prefent data on student enrollment, student/fteacher
_ ratios, and urxous tlnlnclll measures for the Albuquerque Public Schools. “
Although the rcpurL was developed for use by the Albuquerque Public Schools
as a manhagerial plauning outlide, the planning approach it demonstrates
and the rL((mmMﬂNll(LOHH it presents may be of interest to school officials
elsewhere. foos » p . o

ATLANTA PUBLIC SCHOOLS

.
- ‘ ¢ ' <

2. Addy, Polly. Evaluation of Dynamics and- lnflugnces of Culture and Environ-

ment Program (DI(PIY, 197’ /6 Atlimta, Ga, “At lanta Public %chools,‘

Nuvomh(r 1976, Ahp' }D 1472606, -

v This paper describes the Dynamics and Lnfluencts ‘of Culture and Environment
Progrxm (bLCh l) which operated in the Atlanta Public School System from
1972 to 1975. Tl program began on a pilot basis at one middle school ’

“and expanded to include cight middle schools.uvThe'Selected curricular
o areas for implementation of the program in all schools were language
' arts, mathematics, social studies, and science. Although ea school
formutated its own behavioral objectives, the major goals for the five
vears werce (1) to provide in-service activities to help teachers; (2)
to develop <urrx<u11r materials to- facilitate Rprsonallzed learning;
" (3) to provldc jar: wprofessionals to assist with individualizatidg; and
" (4) to provide assistance to schools in the selection and use of commer-—
chally available multi-sensory media which emphasize concepts ‘and process
< vskills. er program goals were to increase academic achievement of
students ...d to lmpr0v0f5011~(onccpt motlvat;on and understanding of
their own culture and that of others. Throughout its five years of
operation DICEP was evaluated in many ways through various instruments.
[t was goncluded Lhat components of DICEP promoted pupil achievement
when these components were properly melgmented and consistently pursued

cover a period of tlmk¥w// N ! - o
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Branch, Helen M.; And Others. Evaluation of the Arts and HumuniLiea

Center, 1974-75. Research and Evaluation Report! v9 nZ Lnuun}tw97b .
At lanta, Ga.: Atlanta Public Schools, .January 1976. 23%p. ED 132 194 2

The Arts and Humanities Center, located in the Memorlnl Arts Center In -
Atlanta, Georéia, must develop its speciflic objectives consistent with,
but net vverlapping, the philosophy and funcf#Pon of the total center

The staff of each of the units tnvolved in work with children plan
together; have frequent communication regarding plans, policies, and
programd; and cooperate in many ways to provide services Lo a broad

ctoss section of the children of the Atlanta community. There has been
no eyaluation component built into the program, but the teachor~cobrdl~‘.
nator requested this evaluation to assist her in planning the program

{n the future. Contained in this report is information on the back-

—gromnd, objectives,” management and control, process, cost analysis,

and projections tor the Center. Also iucluded are letters of Mupport

for the Arts and Humanities Cont?r from o varicty of uscers.

A

vqunvh, Helen M., And, Others, A Model tor §chool—(ommunlty AEUHL!O‘

Cooperation for duchLonll Ifte(tianess in an Urban Area. Atlanta,

Ga.: Atlanta Public Schools, 4 AprLl 1977. 19p.. ED 142 649, .
. Y R ’ R .

This paper discusses the St. Luke's Area 1IL Learning Center, which

deals with problems of urban youth. Tts operational model coordinates

instructional activities of the Atlanta Public Schools with social

services of numerous governmental agencies of the Atlanta area, along

with business, civice, and religious groups. The learning center provides

a referral opportunity for the school districts' high school students

who donot, function properly in the traditional setting.

Carlson, Jecan. A Model for Education of Preschool Handicapped Children:

The Milton Avenue- Program 1973-76. ‘Atlanta, Ga.: Atlanta Public Schools,
March 1977. 28p. ED 141 992.

3

Presented is the researth and evalugtlon report of the Milton Avenue
(At lanta, Georgia) HandicappedChildren's Larly Education Program (HCELEP),

~designed to provide services in identitication, prescriptive diagnosis,

interveuntion with children and parents, and assistance in placement.

The development.of "the program is traced over a 3-year peridd. Program
evaluation data is cited regarding number served, children's progress,
length of time in program, attendance, gains scored, gaps narrowed, and
followup. The program's budget is briefly- discussed; and recommendations
regarding intake expense, transportation difficulties, infants' attendance,
and staffing patterns are offered.

Crawley, Nora; Taylor, Myrtice. EEEEEELQY School Aid Act Pilot -Project,
1975-76. Part I and Part IL. Atlanta, Ga.: Atlanta Public Schools,
March 1977. O94p. ED 142 604. Paper copy not available.

This paper describes and evaluates a pilot project funded wunder the
Emergency School Aid Act (ESAA).  The pilot project was subdivided
into two parts: the Camp Learning Center program, and the Cultural

- - !‘//



. -3

- N \‘ '
Ad jystment Progrvam.  Among the generval y(me of the Catp Tearnlog ,
Center were to impn)vt' mathemat tes and veading, skills through A orele- o
vant and interest ing propram ot outdoor edogat fon which ineluded the
natural, environmental, and socpal scelences. The overall obfjective >
v wids Lo dmprove copnitive and attectbve skills and deve lopment while
further reducing minority iselation. Tt was predicted that the parti-
- cipat ing students would make padng in the arean of reading, certaln
camping content areas, and soclal deve Topment o These oblectivey were
j met . e Capltoval Adjoastment Propram extended The servvices provided
“thiongh pencrad frnds Lo non Fnptiah speak g puptls and pupl s with
Pivat Lnptape ITnterterenovs, It also provided special sorvices glor
nat fve Spandsh o speakcing papils. <he major purpose ol this projemt was
o veduce dnolation and educat jorwal probfemds |‘{~i;ltm,l to non-knglish
spdakcing papila and those pupl ls who have Thrgt Language interferences,
T indings ol the cvalaation inclades (1) pupils studying Faglish
s second mymgiape incieanoed therr proficiency in Faglish nsage
- skoi T, ’)\»u[\ll dndveing Spanishoasoa o nat bve Ianpuage ~increased
thetn I-'\- | cloi 1 e e i sl agne, and L 03 the ::n"r‘vﬁi(‘(“:% provided
,’ e (i, l\rnjmr cerved 1 o deldnite need of the school o systom by extending

cxIGling aervteos too tomietant pap o
i .

. . / ¢ .

/. Focibitios Grobasaton ued Planning. A lanta, Gacs At lanta Pablic ( -
‘H'l.mu]u‘ Fooohvy oy o 1 /0, ~ l’»/y',l. I 5‘) ]]7

- U
Voded bine i oennol Bment accanpan iod by |m[n||;lt.lu;1 shitts, change i
Social o compoaitior ob conaol lment, central o city decline, and urban
onewa ] have weembined o b sy ticoant cettects on the At Tanta
b T i o ade wos devipned to opather conmunity input, anad Ty e
pooularion teendsL ey school plants, examine educat fonal needs
anct reach cons hecions with rdspect to the use of school facilivies,
Poartvenlar, bt oot vselus i, bt tent fon wans paid to schools clred
For olosare.  Chiapte s cliens the problems,  issues, and CONeC L
Povoduing ol coven major o areast o (1) transportat jon andl gatfe 4
QAo Lo achiao b, (0 the achool o as o center ol community Jdctjvity, {

Y commit it dee bopment prosmns, () special o programs at spoecilic . ,

ool sites T 0o diceand soace” considerat fong, (0) level of o lntae-
St oy aed T ameeri by cones iuenesias Res ommendations are made
o pldesine ont o conved o o0 the spehoo T Mipority poeport sume

DA s it onpfe thee epeat ree omwendat bon e prosent ed,

Ve lant o, e, Volamt o behb o e hocd s, et obher 1976 //b[! By 142

hono, Pagper oope Qo vt b e -

", P, »tl\ Frheds cleritogne o rwdies, 1970 -76, 0 Final Report .

Mis docoment deseribes e Bthonie Hevitage Studies Progoar bor the s
oo A Lt b i Schoois, cor the veriod of 19/9-76.0 0 This propgram,
Dl b Pt he BX oo e oSt fiee o Bdueat fon Public Law 9~ 318

devicbopeed m.«%wri,il, “or e with teqachers and students o five ethoo
B o 7

areas: Al ro=Amerioan, Pon=Aper foan, Grecs -American, Ilif;p;ln‘i(t;;/

Anwerican, and Boerdel cAner o Moy overall coale of this l’)ruju{'-f

were Lo ;wrwp.'n\- torcimplement at e of 0 coure of study conce rufmy -
cthnic wronps' int laence on the caltore of the Uoh.s toident (v and P
assemb e materials to inpleneat othiic hervitage studies, and to

develop a0 process cor training teachera in thie use ol these materials,

Q . s H p
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. » Resource units on each of the ldentified ethnic¢ groups were written
incorporating historical data as well as art,, muaic, religlion nad
HHireratute. The unfts were written to relate spectiffcally to the’ C
ethnic group In the At lanta area. Fy nllrntinn proceduren were planned
- In several areas. Teachers' attitudes toward ethnic groups and
thelr attitudes toward te:n:hing' ethnic herltage In the élasgroom were
measured. Students' knowledge about ethnlc  groups were also mehsured.
Further evaluation strategies Included evaluation of materfaly by class-

/' room teachers as part of the stafl development component.  Stwhents
_owere ‘tested tor their attatument of knowledge after belng taaght by .
, 4 teachers and project statf members. 1t was found that thelr knowlc}lp_(t
achtevement was at a slgniticant level.  Teacher attitudes were pogs¥-
tiviely changed. -
. g S
AP : / t R
9. (}()I(I, Ann Meverson,  Fod-of Year Report, 1975 76, EOA l((-.ang/M ith
1}_6!‘5;1_( Skills les lrnlnﬁ Centers.  Atlanta, Ga.: At L anta Public se hm)lu,

vatﬂnh(\ 19 76 Y6p. CED 142 60/, Paper copy not avaflable.

Thiy lmnklvi desceribes and evaluates the Eeonomic Opportunity At lanta,
Ine.,, Rn;ullriy,/Mnth Baste Skilly Iv;arnln;':, Genter operating o 14 Atlanta
pubLic schools for dpprnximlu-ly 1,200 Tow zu'hi‘(‘ving pupils. The basic
concept of the lLearning Centers was to provide pupils with the oppor-
tunity to improve their basic skills in reading or mathematics through

a program of indlividualized instruct fon,  Through. student controlled
pacing of Instruction, children were to move through the prescribed
curriculum at an appropriate pace for maxdimum comprehension.  Support,
comseling servi‘ces were designed to agsiast the child and his/her
parents.  Through intenslive counselfing and 'cnswwork," the tamfly was
assisted in the development of a home environment that would be con-
ducive to Llmproved educatfonal and economlc opportunities.e The program
was developed based dn assumptions retated to student success, hoth
dcademi catly and in terms of adjustment to the educational expc%xonco

To determine the effectiveness of the Learning Cenfers and .the umnqv”ny
program, two evaluation processes were conducted. Throughout "the year,,
the progrlm operltions were monitored and reported in quarterly reports.,
o addition, the research component of the pilot program was Londuuted
through the implementation atf bhehavioral objectives. These measures
wore specifled to provide data related to student achievement, atten-
dance, "and attitude towards school. These, as well as recommendations for
changes to be made in the administrative assessment procedurt are 1isted.

[

-1

1]
10, Henning; Palrick. Fmergency School Afd Act. Basic Project 1975- /()
Rvsu.lnh ;l‘nv(_ivL\(}luqt.LpgwR‘cP(___lAvl() nAl‘_Ll_gh‘n(h 1977. AlenLl Ga.:
At lanthi Public Schools, March 1977, 67p. ED 141 459. p: per capy
not available. . . i
. . s ] . '
The Fmergency S‘(‘hqp] ALd Act (ESAA) program was designed to aid the
Atlanta, Georgla, "School System in. the integration process and to
ald pupils fn ow_rcoming thelr academic deficiengies due to racial

Yaolation. The prd;.,rum provnied indtvtdual assistance in reading
L] Al '
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qnd mathematics to mlnnr atudents. The overall goal of -the program
was that pupils in the remeNial educatlon program for grades one through ;
seven In all participating Jehools exhibit a qlgnlf[cant gain in the’
basig academic akills. Cofollary ohjectlves, queLLiGn procedures, “y
rassignmenty of staff, xcmcdial Lustruction prO(edureH, staff training,’
parental ‘aid community participations.basic expenditures, conclusions, )
and recommendat fohs jre descrlbcd.l/sltulled {nformatfon, tabled and -
explained tn the report, tndicates’ that the program was a successful

\MPDIHHFH.(6 avercomidy wany of thé handficaps impnqu by, previoaﬁ racial

fsolation of theae stadent s, ” X .

14

Rudo tph, Thomas,  Snmmer Proprams, 1976, At Jahta, Ga.: Atlanta Public
Schoola, Septembers 1970, {Up: KD 142 612, Paper copy not avallable.

Il i

This decument examines the 1976 Hiph School Summer Programs and one evening

;n«unwﬁﬁr»l the Atfanta Public Schools.  Six variables were studied:

(1Y sehool and tacnlty selection, (?) tegeher certification, (3) enroll-
ment and o tendance . (4) pass-tail ratio of students, (5) cost data,

and (b)) questionve data fromguestionnalres submitted  to students, *

Paculty, parents, ctdéL Findings indicate that (1) summey session 1976
had tewer stmdents than previous sammers; (2) the financial cost. for -

the summer session was round $S110,000: (3) the attitude of the staff
toward the students and the students toward the staff appeared very:
positive while the staff and administrators seemed pleased with the '
monner in owhich all aveas qtfthv sension operated;s (4) piincipals during
the tiitst two weeks digceovered manv problems dealing with registration,
seboduting and schedale change'sy (9) attendance showed an improvement, *
especially with those repeating a subject, though attegdance overall %as
not pooad; and (6) Tittle was oftfered in enrichment prSQ&gms in the schools.
What Tew, T ta 1 A ‘Hmpl(hUnH}V}Afhl}ﬂAD(VUlmeLnt Program;. Title XX,
Final Report. Atl»nrl‘ Case AU Tanta Pieb Ui \(hools, March 1977 60p
D 1A 605, « N

- ' T

This booklet describes ‘the Comprehensive Child Day Care Program for the
MLanta Pablic Schoo) Svatem, a Title XX Program., This program prov@ded
dav care services tor children ot ~licents fn various categories. The .
proyram wodls Yor 1976-7) We e peaved toward providing comprehensive day

S care Lo encompasse social services to the family and developmental activities

for the children. one of the goals was to provide for the social, physical,
and cognitive wrowth of the pupils. This goal was met by an instrument
Labeled A sSvatem tor leacher Pvaluation of Prorcading Skills (STEPS) and
Circus, a series of Gasessment measures used to identify cognitive develop-
mental nevds of preschool studeats.  Results of the Cooperative Preschool
Invetitory, given to all gtudentsentering Klndergarten, indicated that/Title

SN student pertormance was higher than that for non-Title XX students n

2% of thes 29 Title ¥X ohiools for which comparison data were available.
A longitudinal studv was started using Title. XX participants from 1972 and
1973 who were in the tirst and second grade. Scores from the Iowa Tests of
Basic Nkills tor prades one and two were used for making” the comparlsons.

[t was tomd that those students who were in-the Atlanta Public Schools'

day care scored as well as or stightly higher ‘than those students who had
not beeu in day care. This fact was especgially significant since low socio-
economic status had been considered to have an’ adverse effect on achievement.

Parental involvement LOnthHPd to be an Ssentlal part of the program‘

1. ‘
LN 4w

N
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Willis, Patricia; And Others. Evaluation of Education Corps, 1975-76.
Research and Evaluation Report, v10 n2, August 1976. Atlanta, Ga.:
Atlanta Board of Education, August 1976. "15p. ED 141 352'.

The Education Corps was established in Atlanta, Georgia, to encourage

increased community involvemept in the public schools. Contacts with
the commund ty churches were established, and the program was implemented

mainly through the copperation of these churches. Seminarians worked
actively. in the schools with children, engaging in enrichment activities,
tutoring and supervising games, recreation, andphysical education. In
evaluating the ‘program it was felt that this involvement was of great
value. Particular emphasis was made on the fact that in the role of adult
modgls, the seminarians were of great help, particularly in the realm of
counseling and discussing problems with the children.

14,

w 15,

16.

AUSTIN INDEPENDENT SCHOOL DISTRiCT ’ o
5

L]

Becker, Ruth W. Checklist of Coping Skills: An Early Childhood Special
Education Observation Schedule. Austin, Tex.: Austin Independent School
District, 1976. 56p. ED 144 279.

L
Presented is a checklist developed by the Austin Early Childhood Special
Education Program to help teachers evaluate children's classroom behavior
and coping skills. It is explained that results of the checklist should
provide information on such factors as possible underlying problems exper-—
ienced by a student, situations in which a student funections best, student
progress in attaining school skills, and appropriate expectations and
objectives. " The checklist is arranged to allow for observation during 13
typical periods of a preschool day, including free play, large group activity,
lunch time, story and music time, aund rest time.

Casis Teacher Checklist: 0-4 Years. Austin, Tex.: Austin Independent
School District, 1976. 110p. ED 144 277.

Presented is a checklist developed by the Austin Early Childhood Special
Education Program to help teachers determine the functioning level of
children ages 0-4 and plan appropriate learning experiences. Detailed
Behavioral Statements are provided for six areas of functioning: per-
ceptual skills, motor skills, self help skills, social and emotional skills,
language skills, and pre-academic skills. FEach section is preceded by a
list of materials needed and administration instructions. A profile

sheet. for graphing the child's development is included.

Casis Teacher Checklist: 4-7 Years. Austin, Tex.: Austin Indepéndent
School District, 1976. 82p. ED 144 278,

A checklist developed by the Austin Early Childhood Special Education
Program to help teachers &ssess handicapped students ages 4-~7 and plan
learning activities is presented. -The checklist is comprised of 127
performance statements for six areas of development: perceptual skills,

 motor skills, self help skills, social and emotional skills, language

skills, and pre-academic skills. Each section includes instructions for
administering the assessment and a list of materials needed.

13
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17. Diagnostic and Educational Services. Austin, Tex.: ‘Austin Independent
- School District, 1976. 78p. ED 144 275. ’

The diagnostic and educational services cogponents of the Austin Early
Childhood Special Education Program are reviewed. It is explained that -
the project's educational planning and curriculum are based on inter-
digsciplinary assessments. Discussed are such diagnostic activities '
as the inital comprehensive evaluation, instructional arrangement, and
the home program. Six steps in the assessment /evaluation process are
traced: referral, 'screening, diagnostic placement, program implementation,
program evaludtion, and post-program placement. Included are flow charts
of assessment and evaluation, and sample forms for referral and diagnostic
summaries. Educational services are explained to involve classroom
organization and placement according to the student's social competence.
Social functioning is reported to be based on four basic classifications:
the self involved child; the annoying, disruptive, or clinging child;
the child with beglnnlng small group capabllity, and ‘the child with
beginning ldrge group capability.

18. Holley, Freda M. Fvaluation in the Seventies: What We Have Learned
About Program Development and Implementation. Austin, Tex.: Austin
Independent School District, 1976. 43p. ED 141 940.

- This paper offers a set of working hypotheses about what a school district
must do in the implementation of programs to improve the cost/effectiveness
ratio of educational innovations. 'The author draws on three years of the
Austin school district's experience with evaluating program implementation
and on recent literature on program development and evaluation. Her
analysis leads her to conclude that school district programs will be
improved by setting priorities by which programs are approved or disap-
proved, encouraging the school district staff to understand how the
district functions as an organization and how the program implementation
process works, devising realistic program designé, and making maximum
use of evaluation information.

19.  Ligon, Gtlynn; And Others. A Study of the Relationship Between Affective
and Achievement Measures. Austin, Tex.: Austin Independent School District,

OFfice of Rescarch and Evaluation, April 1977. 24p. ED 137 361.

lhe salient role that affective objectives play in compensatory education
prompted the study that ‘is the subject ot his paper. Analyses were applied
to data gathered at the kindergarten, elcaw ntary, and secondary levels on
four affective instruments and four achicvement measures over a two-year
period. Relationships found on the first year's data were positive but
verv small, although significance was reached in some comparisons, par-
tially as a result of the large sample sizes. Additional analyses were
carvied out using entry-level California Achievement Test (CAT) and affective
measures as predictors for end-of-year CAT scores. Further analyses are
proceeding on the following year's data.

Q . ! ;
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20. Matuszek, Paula; Lee, Ann. Evaluating Evaluation. Austin, Tex.: .
Austin Independent School District, -Offjce of Research and Evaluation,
April 1977. 23p. ED 137 417. : :

The various needs for evaluating evaluators and their efforts are discussed
in this paper. The argument is,presented that evaluators should not them-
selves carry out summative evaluation on their own efforta.  Several
possible purposes of evaluation of evaluation staffs and products are
pursued, and the methods and persons most appropriate to each purpose are
described. Planning an evaluation of evaluation to best meet the needs

“of evaluators is also discussed.

BALTIMORE CITY PUBLIC SCHOOLS

21. Allen, Audrey S. Research and Development Project-in Career Education
K-14. Final Report. Baltimore, Md.: Baltimore City Public Schools,
2 June 1975. 158p. ED 145 204.

v

Objectives of a career education research and development program

were to reduce student absenteeism and dropout rates in seven Baltimore
schools (four elementary, two junior h , and one high school) by
initiating and developing career aware:2§§lat the elementary level;
providing occupational information, person&l development, and career
~exploration experiences in junior high schools; developing a high school
cooperative education program with the community college; and involving
the parents in development of the career education program. The primary
conclusion was that the one-yearprogram made a decisive impact on the
participating students and was considered a success by all involved.
Recommendations include providing inservice career training to all school
personnel, initiating cooperative teacher education programs with local
colleges and universities, and developing staff inservice education
programs concerning public and private sectors of the employment commun~
itv. The bodv of the report includes descriptions of several project
components, e.g., an elementarv school store, junior high in-~school

and on-the~job work experiences, the high school volunteer intern pro-
gram with the University of Maryland hospital, and a three-day workshop
for teacher education faculty and students held at Coppin State College.
Sample report forms, teacher guides and lesson plans, workshop agendas,
and parent questionnaires are contained in the appendix.

BOARD OF EDUCATION OF BALTIMORY, COUNTY

22. Packard, Suzanne Bradford. An Evaluation of the Foreign Language
Appreciation Program in Baltimore County. Towson, Md.: Baltimore
County Board of Education, 1976. 16p. ED 132 879.

This report is an evaluation of an exploratory program in foreign
languages called "Foreign Language Appreciation" (F.MA.), which

has been implemented in several schools in Baltimore County, Maryland.
Questionnaires designed to evaluate the program in general were sent

to F.L.A. teachers; questions concentrated on the areas of organization
and curriculum. Questionnaires were also sent to current and former
students In one school in order to ascertain their reactions to the

15
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program. The results showed an overall satisfaction with and approval
of the F.L.A. program on the part of both teachers and students. Some
problem areas that needed -consideration were: (1) the current curri-
culum guide; (2) c¢ertain organizational and scheduling patterns; (3)
the need for uniformity among teachers in the maintenance of classroom
discipline and correlation of materials selected; (4) the need for
additional materials; (5) the mardatory aspect of the program. Some
strong points were identified, such as the greater number of students
exposed to the cultures and languages of other countries and the improved
ability of a student to form a preference for a language to be studies
in the foture. The questionnaires ang a statistical interpretation of
the responses are given in apnendices.

BOSTON PUBLIC SCHOOLS

23. Tobin, Robert I.; And Others. IEEMFQV,IE'S Working: An Fvaluation of
the Boston Careecr Fxploration Project. Cambridge, Mass.: American
Institute for Rescarch in the Behavioral Sciences, January 1977. 1lélp.

LD 140 083,

A studv was conducted to evaluate the Boston Publie Schools Career
Fxploratjon Project. The project model contained assumptions regarding
need for a significant amount of funding, a teacher training program,
phased implementation with a concentration of effort in pilot schools,
substantial amounts of materials, creation of positions of leadership,
rreation of cross—disciplinarv teams, and an evaluation component.

The evaluation approach included 77 teacher interviews and 54 student
interviews at the 12 pilot middle schools and 7 questionnaires completed
bv representatives of the 14 partial-implementation middle schools.
Major findings and conclusions were (1) that the majority of teachers
interviewed werc using career education materials and had initiated
career education activities in their classes; (2) that ‘the program had
increased communication among school team members but still needed to
involve mure'syhool staff,qparents, and representatives of the business
communitvy and (3) that six of the pilot schools had developed career
information, centers. Although the overall model for change was mainly
supported hv the tindings, a refocusing of cffort is needed in the next
phfise with regard to identification and use of students' career choices
and intercests; greater emphasis on curriculum adaptation and development
by individual teachers; time for increasing staff involvement in program
development and coordination; and coorgination of Boston and state fiscal
and program planning efforts. Appended are individual profiles of the 12
pilot school programs including recommendations.

CHARLOTTE=MECKEENBURG SCHOOLS

24. The Cornelius Project: Program Designs for Total Child Development .
Charlotte, N.C.: Charlotte-Mecklenburg Public Schools, August 1977.
23p. ED 145 940, '

ERIC - 1,
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This paper represents a first year evaluation of an innovative
educational program.instituted in 1976 in the Cornelius Elementary
School, Charlotte, North Carolina. Designed as an attempt to meet
children's development learning needs the project represents an
attempt to put the developmental theories of Piaget, Bruner and
other psychologists into practice. The project involved first
familiarizing school personnel with 'the theory @nd principles

to be applied, then designing a relevant curricular framework.

The cognitive area, specifically reading development, was chosen

as the focus of the first year program, and Guilford's Structure

of the Intellect was selected as the theoretical perspective for
the~prograg. The Formula Phonic¢s Reading Chain was chosen as the
basic reading program because of its emphasis on reading as a problem
solving process and because it encouraged small group, upgraded
instruction. Staff and parent orientation and involvement were
emphasized. First year results indicated significant gains in
reading achievement for the Cornelius students at all socioeconomic
and ability levels. Implications and suggestions fer expansion and
replication are discussed. :

CLARK COUNTY SCHOOL DISTRICT

25.

Paul, John T. Career Education Prograﬁ. Final Report. Las Vegas,
Nev.: Clark County School District, 30 June 1976. 33p. ED 136 017.

Status and success of the Clark Countv Schoeol District (Nevada) K-12

Career Education Program are outlined. Phase 1 and phase 2 objectives

are described in terms of steps used to insure success for the program
component, processes, Or activities used to achieve success, and status

of the objective. Kppendices contain a computer printout of the vear-
to-date summarv of project activities, an agenda for the Profile Counseling
Program, sample of a letter sent to career education advisory committee
members, and an outline of career education programs implemented in

the district at elementary, intermediate, and secondarv school %evels.

b

CLEVELAND PUBLIC SCHOOLS

26.

Osicki, Kenneth J. Specialized Services for.Indian Children and Youth
Program Progress Report, Final Quarterly Report: April 15-July 30, 1976.

Cleveland, Ohio: Cleveland Public Schools, Div. of Research and Develop-
ment, July 1976. 15p. ED 138 407. '

This report details program activities of the Specialized Services for
American Indian Chidren and Youth Program in the Cleveland Public
Schools during the final quarter,and summer sessions of 1976. Proce-
dures involved using a coordinator, aides, a clerk, and a full time
tutor working in conjunction with a parent committee to plan and
organize tutorial services, and providing cultural activites, job
referral assistance, and consultation services to teachers and
students. The objectives included improvement of school/home commun-
ications; provision of tutoring services for students desiring special
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academic assistagce; provision of a ‘cultural class program for Indian .
students; development and maintenance of an information file on post
secondary vocational and educatidnal programs; and provision of a

referral service to identify sources of financlal aid for post second-

ary education. The results of the program demefstrated an Increase .
over previous years in the number of students and parents contacted--

a 50% representation of the total Indian community; and a lack of *

-~ professionalism among the project staff, including tardiness, disregard

for correct office procedures, poor record keeping, and a general
disregard for appointments. Sixteen specific recommendations were made,
with particular emphasis upon project administration and accountability.

(‘ORPUq CHRISTI TNDEPENDENT S(HOOL DISTRICT

27.

Fy

A Career Education Qgphseling Proiect.»‘Finél Report. Corpus Christi,
‘Tex.: Corpus Christi Iniependent School District, Aﬁgust 1976. ‘

10ép. ED 136 018,

Covering the period of June 1975 to June 1976, the final vear of a |,
three~vear career education counseling project in the Corpus Christi
schools, this report describes activities -focused on implementiné

career education concepts into new project schools while maintaining

»and innroving cctivities in the first- and second-vear schools.

Components of the project emphasized awareness and career orientation
for K-6, established caree¥ resource areas in junior high school
libraries, and develoned career guidance and placement centers in

the senior high schools. The placement component continues to provide
emplovment experiences to individual students. Conclusions reported
include the following: (1) nositive career education (CE) movement

and involvement througrhout the school district has occurred and objectives

are heing achieved: (2) teachers, students, and administrators feel that
CE is erfective. and is a worthwvhile expenditure of resources in terms '

of student developnent; (3) materiale are viewed as motivational in that
the relationship between education and 1life are.explored; (4) data indi-
cate that students apnreciate the opnortunity to experience decision-
raking strategies; and (5) communitv representation in the schools has
established a liaison betwcen business andseducation. Appendices contain
outlines of content for staff development/workshops and lists of instru-
tional materials for use at various gradd levels. ' :

‘lowseaian. Richard.  Corpus Christi Independent School District Career
Education Project, 975~1976 _Final Evaluation Report.. Corpus Christi,
Tex.: Cornus Christi [ndepgndant School District, July 1976. 90p.

ED 136 019.

i
The third-party evaluation description, data, and conclusions are presented
for the third vear of the Corpus Christi Independent School District career
education project. The evaluation sought to identify those parameters of
career education that are exemplarv and feasible for long term incorporation/
vithin the school svstem. Two major parameters were identified: (1)
conduct an indepth evaluation of select exemplé{y classroom units at grades
3, 5,49, and 11, involving pre/posttesting and indepth interviewing, and
(2) aktempt to gain a longitudinal perspective, across three years, of
career\educatlon in Corpus Christi. Data vere gathered from students and
teachers for reviewing these dimensions. Conclusions reported include the
following: (1) positive career education movement and involvement through-

out the school district has occurred and objectives are being achieved;

1y
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(2) teachers, students, and administrators feel that caree},edubation

is effective and is’'a worthwhile expenditure of resources in terms of
student development; (3) materials are viewed as motivational in that
the relationship between education and life are explored; and .(4)

data indicate that students found their\exposure to career education
beneficial and would like more of it. Appendices contain questionnaires
used in the study. T

&

DADE GOUNTY PUBLIC SCHOOLS
A 4

29. Evaluation of Dade Countv's Systems Approaches to Reading and Mathematics
Instruction, Grades 2-6, 1975-76. Miami, Fla.: Dade County Public
Schools, Dept. of Planning and ‘fvaluation, Mav 1977. 40p. ED 142 580.

The State of Florida and local mandates require that a-diagnostic/pre~
scriptjve svstems appFoach to reading and mathematics instruction be
available to all students at grade levels K-6. It has been demonstrated
that the Dade Countv gvstems approaches are viable alternativgs to ton-
svstems-approaches to reading and/or mathematics instruction. Results

of the studv of second and third vear particination in Dade systems
programs provide clear evidence that: (1) participants performed bhetter
the longer thev were in the programs, and (2) after a second vear Im

the program the percentages of communication and mathematics skill items
answered correctly on the Florida State Assessment Test was higher thdn
the percentages achieved by non-svstems pupils. This held true for all’
categories of objectives and the total as well. Participants of the
High Intensitv Reading Program, on the other hand, have for the second
vear, demounstrated negative results in reading compreheusion and commun-
ication skills tests. Consequentlv, Dade svstems programs are recognized
as a more beneficial mode for delivering basic skills instruction than
non-systems programs and are unequivocally recommended as appropriate
diagnostic/prescriptive programs into which to phase non-systems pupils. ™

30. Evaluation of the Area Student Services Program, 1976-77. Miami, Fla.:
Dade County Public Schools, Dept. of Planning and Evaluation, April
1977. 114p. ED 141 416.

The Dade Countv Florida Public Schools Area Student Services Program
provides a vavietv of guidance and nsvchological support services to
students, parents, and schools. An evaluation of the services provided
bv school psychologists and visiting teachers revealed that there were
few, if any, problems for psychological services brought about by bilin-
gualism in the district. However, several problem areas were identified.
School psychologistd were unable to provide adequate services within
acceptable time limits. Too much emphasis had been placed on diagnostic
testing while counseling and consulting activities seemed to be less
emphasized, but needed more. Standard referral procedures were not
followed closely, resulting in incomplete case files. Also, information
provided to teachers following psychological evaluations of students
needs to be more relevant and useful. Work environments need to be
improved for school psychologists. Similar problems were associated
with the visiting teacher programs. Possible solutions were offered

for each problem area.
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31. Evaluation of the Dade County Hearing Impaired Program, 1975-76.

Miami, Fla.: Dade County Publie Schools, Dept. of Planning and
Evaluation, June 1976. ED 133 335. Paper copy not available. -

o

r

For this evaluation, information was gathered from parents .of children
enrolled- in Dade's programs for the hearing impaired, teachers of the
hearing impaired, regular teachers, and records of children currently
in the program. Information was also gathered from parents of children
enrolled at the “lorida School for the Deaf and Hard of Hearing at

St. Augustine, to obtain ayrelative comparison of that and Dade's

program. The information gathered from these sources was used to I
evaluate the two basic types of services offered the hearing impaired
bv Dade Countv: (1) selt-contained services, involving placemeunt of

a student intu a special classroom, with resourcing into the regular
scheol program as warranted, and (2) itinerent teacher services, pro-
vided Yor those with relatively little hearing impairment for approx-
imatelv two hours per week. Seven major recommendations were made

tor program improvement : (l)'development of an in-service orientation
for regular teacher:; (2) iuncreasing availability of appropriate

career education and vocational training oppcrtunities for the hearing
tmpaired child; (3) enhancing the communicaticn existing between
teachers in the itiverant program and students' parents; (4) provisior
ol more adeouate facitities for itinerant hearing teachers; (5) pro-
vision orf in-service training lor tecachers of the hearing impaired in
certain arcas; (0) making available more complete information on incoming
students especinily for teachers functioning ims self-contained settings;
and (7) more adeauate provision for certain equipment items.

320 fwmpact a d Operational Features of
. ' Behavior in the Dade :

Programs Designed to Mcdifv Disruptive
) _1975-76. Miami, Fla.: Dade

?rhom}s,.Uept. ofiplanning and Fvaluation, October 1976.

-

Countv bPullic

77p.  ED 1L7 389, \
This report Is intended o desceribe the operatiyn of two of bade County,

Y Flovida, bublic Schools' programs to modifv the ‘behavior of its disruptive
students: the Alternative School program (excluding the COPE centers)

and the school Conters for Special Instruction. Additionally, data on
the impacl o: the alvernative sSchool program on student behavior is
presented.  Hinallv, a descriptive profile of eh® offenses and corvective
responses tode in the cases of approximatelv 1,300 recently suspended
secondary students is presented,

3300 Product Fvatuation of the Senjor High School Reading Laboratory Programs,

1975-76.  Miani, Flaf: Dade Countv Public Schools, Dent. of Planning
and Evaluation, anril 1977, 35p. . €D 141 415,

During the 1974-75 school yvear, reading laboratories were established
in Dade County, tlorida senior high schools as an approach to the
remediation, development, or acceleration of the reading skills of
senior high school pupils. This evaluation sought to determine the
read ing program's potential for improving the reading skills of senior
high school pupils. Another goal was to relate differing program
strategies to the achievement outcomes realized by pupils in various
programs. Pre- and posttest reading achievement scores were compared

Qo ' : | iy
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with grade level, échéol location, and instructioﬁal approﬁcheSp

‘Although the program is not generally producing gains sufficient to

transform deficient skills 'into average or. better skills, the labor-
atories have shown sufficient promise of affecting reading abilities--
particularly comprehension--that their continued usage is recommended.
The cqomparison of pre- and posttest scores of laboratory participants
in the reading skill areas of comprehension, vocabulary, syllabication,
sound discrimination, and blending werg indicative of program impact.
Significant gains were realized on various Subtests at all grade levels.
More statistically significant gains were realized in grades nine and
ten than in grades eleven and twelve. ' -

s

DALLAS INDEPENDENT SCHOOL DISTRICT

34.

35.

Applebaum, Wayne R.; Adkins, Deberie Gomez. Teacher Attitudes Towards

Compensatory Education Programs in the Dallasﬂlgggngndeut School Dhistrict.

1977. 13p. ED 141 446. - [

The purpose of this study was to determine the artitudes of teachers
towvard innovative compensatory educational programs which they were
required to implement in their classrooms. Twenty-five first, second,

and third grade teachers were surveyed. Every teacher was required to
teach at least three compensatory programs in reading, science, and
mathematics in addition to the regular curricula. Teachers responded

to a questionnaire relevant to teacher concerns about new programs in
areas of .management, degree of personal involvement, and program impact
on students. The findings of the studv indicated that teachers were
seldom asked about their desire to use these programs. Teachers had’ !
limited knowledge of comnensatorv programs. Teachers wanted to interact
and learn more about compensatory programs. Teachers lacked confidence

in these programs. Finally, teachers were interested in modifying instruc-
tional approaches; however, they were not interested in collaborating with
others to disseminate the programs. )

Macv, Daniel J. Evaluating an Individualized Mainstieam Sgeciqluﬁducagigg
Program in a Large Urban School District. April 1976. 26p. ED 138 032,

Nescribed is a model for the evaluation of the Texas Comprehensive 7

o

Special Education Program (Plan A) based on providing each child with

_an individualized educational plan and the least restrictive educational

placement alternative. The plan is reported to have been implemented

on a pilot basis over a three-year period in the Dallas Independent
Schegl District. It is explained that the focus of the evaluation model
is a set of 238 questions which solicited context, process, and product
evaluation information from multiple sources. The kinds of information
vielded by the model include the degree of program implementation
operating efficiencv, parent and staff reactions, teacher reaction

to mainstreaming, and student progress.
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DAYTON PUBLIC $CHOOLS ~ : - )

36.

DEPT.

37.

)

Lane, Elizabeth M., Ed. Psychologjcal Evalduation of ECE, FY 1977.
Dayton, Ohio: Davton Public Schools, 1976. 54p. ED 133 063.

\

Results of a nine-vear assessment ot the Dayton Public School Early
Childhood Education Program are preseunted in this report, Findings

for the school vear 1975-76 are reviewed in detail and studies of

the preceding eight vears are summarized. The 1060 participants -
enrolled at 32 different centers in 1975-76 were four-~ and five-
vear-olds, nredominautly {rom animcconémigallv disadvantaged

families, as were those involved in the earlier programs. A new

set of measurement techniques was adopted in 1975-76, with a total .
of 94 target behaviors encompassing nine broad skill areas used

to evaluate program impact in a criterion-referenced approach.

In addition, two other criterion tasks, the Walker Readiness Test
for Disadvantaged Preschool Children and the Caldwell Preschool
Invertorv, wvere selected to measurce program effectiveness. All
thest tasks revealed signitficant gains. Results of the nine vears
ot evaluation support tlua1nx§irum as effective in early remediation
and prevention, as loug as it is followed by other programs which
reintorce the skills and lTearning acquired. Strong supportive
evidence is preseated of the eotfectiveness of earlv childhood edu-
cation upon kindergarten performance. Most first grade results
indicate continued supevior performance of children with preschool
rraining, but bv second grade, impact of the preschool program has
been weakened.,  Considering the many uncontrolled, possibly infla-
eatial variables i(atervening durving kindergarten aud the carly
primavy vears, it is seen as significant that the program has had
measurable relatively long—term eftects, B

»

OF EDUCATION OF _THE COMMONWEALTH OF PUERTO RICO

Cruz, Ramon A.  Humacao School District Resear h aud Development Project

jJLiﬁUF?Ul}BUU34JE?P Final Report. Hato Rev: Puerto Rico State Dept.

of Fducation, June 1975, 123p.  ED 133 478.

fhis project was developed trom an overall need in Humacao, Puerto
Rico, tor an occupat ion intormation provram at all levels of the
cducational svstem to provide more knowledge about the new emp lovment
opportunitics vesulting rom Humacao's chang ing labor market. Since
prior to project implementation, schools were characterized by no
activities, related to carcer avareness expericences, very limited
puidance and counseling services and placement sevvices (for junior
and senior high levels), and no formal teaching-learning prograu
about the world ot work, specific project goals were to (L) develop
and implement a program at the elementary school level designed to
increase avareness of students in terms of the broad range of optlons
open to them in the world of work, (2) improve the guidance and A
counseling services to all grndc_luvéls, (P improve career orientation
and exploratory experiences nL.thfjdnior/high'1cvcl, Qnd (4) establish
a placement service to insure the placement of all existing students

i
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in elther a job, a postsecondary occupational program, or a baccalau-

reate program.

Emphasis was also placed on inservice training for

teachers, counselors, and directors from the 11 pnarticipant schools.

The project was reported successful-in reaching objectives.-

There

was an increased awareness of the importance of career educationh, and

improved guidance and counseling services at all lewvels.
bodv of the report, and thivd partv
served bv zone,
Avpendices outline activities

contains a summary of the regort,
evaJuations.‘ Tables st schdQls
during the vears of the projects.

.out at the elementary,
supervisory leveal.

DES_MOLNME INDEPENDENT COMMUNTTY_ SCUOOI D15 IR

38.

Des Moines, Towas

ED 144 259, Paper copv not available.

junior, and senior high =chool

Des Moines Pubtic schools

The document

level, and enrollment
carried
at the

levels and

’ Y
Bowman, James: And Others.  Scheol Fovollment Projection. A Report.

, Decembor 19750 55p. .

This study atteuwpts to project schaol enrolment, by school building,
through the 1980=81 school vear for the Des Hoines tndependent Commun-

itv school” District.

The stuady uses the cohort-survival methad for

estimating future envollment based on the Pive births in the city

and school district

the data are presented

since 1963

of planning, in

graph for cach of the 46 clementarv and 19 secondarv schools.
includes estimated optimam building capacitics:

intormation in the report

funitial construct ton and vemode fing dat

cenrol Tme

1970.
a

since
torm

nt
the

For purposes
smootli=-curve
Other

of

es tor cach scehool; graphs

comparing elemeuntary and secoadary curolliment, and senior high and
junior high enrvollment; and a chart summarvizing nou-public school enreli-

1973-1676.

totals are
i

ment from
enrol lment

N high enrollment about 14

~ ‘-\V\

pereent,

19,

Moines Public Schoots, Julv 1976,

79p.

t he Julsy 19/3

the procedures and results of

Covering time peviod of

K-12, i the' Des/Moines Indepeudent School I)ist:r\ict:.

of the following! 12 major components:

Comprehensive Career Corricalum. Final

Lo

The study concludes that elementary school building
receding below optimum use

levels.  Junior high

school enrollment is projectoed to decrease about 24 percent, and senior

Doew
W82,

Report . Moines, lowar  Des

Eh 1133

June 1976, this report describes

a comprehensive careev edacation project,

The project consisted

clementary, junior high school,

senitor high schgol, technical high school, handicapped career center, s

dropout s, career guidance sorvices,:

vlacement and
|

followup, vocat fonal

vouth organizat ions, statt development , career intormat ion, and post -
secondary caveer training.  Activities included development of cuvviculum
materials and handbooks and their pilot testing, cestablishment ol carcer

fntormat ion centers and a placement

ment, increasing community awareness ot

centet,

inseyvice and statt develops
carcer education, development of

challenge exams, and development of handbooks tor vocatlonal youth organ-

izations. The main body of the report

lists the original goals with

procedures foltowed, results, evaluation, and conclusions and  recommen-

dations.  An appended section presents

‘

O
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recomnendat fons for a vocational
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preparation program for the handicapped divided {uto the three parts
of recommendations for an expanded program. and general recommendatidns.
The career information ceunter survev form and project-developed brochures
are also appended. '
40,
Evaluation Report. Des Mo Ines, fowa:  Des Moines Public Scho s
Tucson, Arviz.: EPTC biversitied Swstems Corp. 70p.,  ED 133 989, |

. This report cvatuatee the thivd-vear activities of a project o provide
for the continued develapment ;) “implement at fon, assessment , and L*oi'ilmmvnl
ot caveer oducation X-12 in the Des Meine s Independent School Disteler.
Fvaluation results are organized bv the toltowving components:
Flementarv, junior high school, senior high school, technical bhigh
school, handicapped carcer center, dropouts, career guldancd services,
placement and tollowup, public intormat ion aud comnunfcation, and
postsecondary caveer training.,  For ecach compdpent, performance and -
process objectives e listed] tollowed by rel{{ted tables and narrative
evaluat fon data. Tables dispdav aurvey data on the eltementary component
indicating vositive veonlts for implementat fon.  Results of a survev ot
stwndent s, o wdedie it raro s, voaents eparding two junior hiph o achont
progroms iadicated woadert interest and involvement as well zag parent. and
administrator satistact ion. Summavized (nformation regarding use of the
information conter 5 prevented tor teachers and students, and sammay {zed
results ot the surveds o vocat ional venth organizat ions also appear,.
Fualoat foa ol tThe et nine poode O components i in the torm o el
oot o STy .
' @

vl ML er ) Mt b, Five }‘l‘i\':i_ (Parent-child Reading system) answey
l‘sm;l\'l}it; e Doy -.‘-!nin}*-;r Pami by l.mn-ning Project. ;\.nkvn\", ‘IH-\J‘II ey
Moines Arod Comranit Coll.r Doy Moines, lowa: Des Moines Publbic Scehiools,
L9/, 1op. kD Ly '
Vhe "avent Chi b seadiineg e tem (PEIRS) S 0 way ol orpani cing instyuet ional
patevials tor readinge & that parent can become cont inneas by inwo Tved
in heloing to dmprove cheiv childrep™s veading abilit ies, may be used
T oconbreot [on \:ifh ol ey cotl e workshops, in o schools, o fo
fustito ooy mrrnt cinsen cont et i th o scohoo b Mhis Jdocument” 4 the
Jeteetr boob o rtor e b chii bdren takiney the PORS Jiaynost feosurvey
For vord tecopnition, Hr',![‘lll‘l.l", and ovor o studye skitls, The Baok ot
fncohondwe oo ro nbd e o it orma it to o the surves aess fou and
o dr st i cih it o otber PORS manual .

a0 M e, Stertan b Phe PORS (l"‘llx‘ll'[ Chia L ‘.!‘w.ulinu Svitem: I‘?vlﬂllv':xnl;;}' e ‘“
survey Boob led s The Dos Moines l-\m’\ilk\ l,.-.nn‘ing, PFroject. Anleny, Fowgar s
Desi Modines Avea Commuptty Coll.;  Des Moine:s, lowa: Des Motnes Pobhtfc
Sehools, 1976, 370, Fh 13 Slo ‘

The Parent Child Readimy Seantem, 10 owov ol orpeani - ing iwstiuet fonal
materials tor reading so (hat parents can becowe cont inuons Ty T Tued
in helping to Fogrove their ol Tdren's reading abibitics, may by tsed
in commection with learndtogy centor workshops, iu schoaola, ov fao i
institutions maintaiunin contact with schoola, Fhis document containg
o \
ERIC 2
i v : T
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diagnostic SU}\EVS for w
grade three). vacabulary
study Sskills (kindergart
kevs to the survexs amd

vocabulary, work/study s
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ord recognition skills (kinderparten through
skiPFls M (grades three through sIx), and work/
en through grade six). Also included are
preseription charts for vord recognition,

answe rr

illo. and comrehegesion and veading.
4 b

N

A Mitler, Mactie, Vido o Phe PERS P oaent P Rcading b ten) ot
HERAR }@&_lg{.l_ly,’ Vol.ody T The Dee ;\[«\;i'm.u;;_ e l:- Clear Ty '1.’;-7”;1}\}-} Ankoen
Towa:  Des Moines Area tommunits Collor Des Motnes, fowas Poes Sodaes
Pablic Sehoold, 976, 39Upo BN 137 019,
The Parents ChTEE Roading Susteon, 1wy vd oo iy insahrat io*ll
materials for reading so fhat parent o can becone coatinuousyinvo bved
(o belpine to dmprove thear Chi Tt eading abiliticos, mav be uned e
Colteelion vt bami Ty boarninge conter vovkanops, i o sehoola T or in
Pps ittt fons maint vininge contact with gehoold Thic document contoains
the tirat sot ot postdests which determine whether chiblren have
mastered the skills on which: thev and the{l parents have been workius,
The tormal ot the postfesto o varied and s determined by the fevel
of Wit deud te and the utare o0 the abibec tive hedng Cested.

-

G N R T er, Mart o, bl e ol (Voavent (1]1}'»17\! _!\‘}nl}l’inL‘_ Sreitem) o Post
Fent Monual, Yol g Pheee s Modaes Pamily Learning Project. Ankon,
Fow s [res Moines \Iv'\".l Congrand b I A [1eee ‘h)ir\f:;, fovwo; Do Mone s
T O R B AT P T

v

Pl Yt e b I A o | [N AR IR N T R B FR 0 oy
Mt eriale bor teacinoe ao ot poireat e Bevone cont e tin o bved
(s helpine co Taprove the o children’ s heading abilicies, mav boo used
i connection witio tamile cednnine conter workshops, o schoola, or iu
(nstitul fons sintafoin contact with schools. This Jocument cont ajns
Fhe secomnd get oob poat tests ohich determine vhethen chii Tdyen have
macteted rhe shilla on which thev ane theitn parent:s huve been work iy,
The tormat ot the pest et P ocaricd and de determined byothe Tevel
ol ot tienlty amd the watare o the object ive hedme tested. <

S Bl ooy, Movedow b Vil e Stade o NChievenend Variables

‘ Amony, Sisth teade COudTTL s The Des Moines fodependent Comunity
Soehool Distyict 1T Jhy Do Moines, Towa: bos Moines Pubbic sehool
Dert oo Bvalaation, T e il oy s ede . b e tr
The cetond ap spt o et e thone tactore which ot conent rent
\'[ll.l hiph dohiovement o G 1 e Lo the tova et ob Basvio shibl crrhsy
They dar o were dvawn frow o ciathoer de stadents corol bed o the Des Mo i
FubTic Golieols durime 1940 750 Based on Che cationws b eses, apretile
o the tonlfvidual srudent most Fibely to be oo hivh achiever has citer ged
Vhile the protile does ot hobd true o all coaves, student s exhibiting
thege chavactetistios weem to penevaltly cexhibhit high achicvement s (

e s ed [ B 1
fyee hiot hoss at
5
are enrolled fn o sixth pa

by 1 e
funches,

h_,kl\'f completod ot Feast

O

ERIC

Aruitoxt provided by Eic:

race, tamily not

eligible tor
by the time thev
ade, Living with hoth natural parvents, the tat hev

e oy major ity

temded onle one ot twoe schools

Gome cotlepae . Ceacher vatings are high to v tually

‘
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all areas, the number of brothers and sisters is fairly low, and the
student has a higher than average I0. Overall this study tends tg
confirm the findings of previous studies which Indicate that the factors

+gstudents bring with them to school are morq.influentihl in attaining

high achievement, as mecasured by the ITBS, than any factors over
which the school has control and which were included in this study.

t

DEISTRLCE OF COLUMBIA PUBLLC SCHOOLS

46 .

O

ERIC

Aruitoxt provided by Eic:

?

Evaluation of Projéct Inspive: Tithe [T1 Fvaluation Rrojéct. Final
Report.  Washinytou, D.C.0 District of ¢Qlumbia PubIlic Schools, Dept.
of Research and Fvalnation:  silver Spring. Md.: ¢ & G Associates,
Inc.,  Aupgust 1975, 5Sip.  bb 131 088, -

This Final revort 05 an evaluation ot Project fnspire, a program
Jdesivned gl o create within the school setting a positive framework
and atmosphere tor learning through cfforts directed toward students
amd teachers.  Conductedl at the Francis Junior High School, Project
tospired aimed to improve academic achievement, attendance, and
attitudes by mean: ot o nulti taceted program emphasizing scheduled
vroup sessions, jeproved communicat ions, and attention to emerging
adolescont necds. toneluded ja: (V) a description of the\projeét; (2)
cvaluation rethods and procedures need (ineluding instrumentation,
samp ling chedule o activities and data collection and analysis);
(3 p“gn1t; and anabvsis o datay and (4) cong lusions -and recommen-

“dations.  Findings ave presented in terms of program objectives:

fnctedned poaitive toelings toward school, inereased academic achieve-
mett, redus Lo ot ardis oy, absenteeism, dropout rate and critical
clasaroom incident s, decrcaved use of suspensions, and decrease in
praitive detent fons.

Faaluation of the EskEA Title T Proagram of the Public Schools ot the
NDistvict of Columbia, 19/%-764 Vinal Fvaluation Report. Durham,
N BN, foe.: NWashingtou, DLy Littlejohn (Rov) Associates,

PO "oy, 1/ 3. [ ST IO IO

Foee o,
Thic 92 6 tinal cevaluation report of the Elementary Secondary
Pducation Aot Ficte 1 propaams s divided inctwo parts.  Part one
foctties on the provran’ s creation, purposes, goals, objectives, and
administration.  Part two descovibes the relationship between school
achicvement and student charadteristics,  Part one  involves the
ol towfng areas: podescription of the target group, population figures,
poals, nutposea, objectives, and fmpact of the program on the exceptional
student vodelineat fon or the recommendations baged upon the charac-
feristics of Fitle | students, tvpes of programs of fered, and educational
out comes: an out bine ot the legislative creation, program responsi-
hilities, tvpes of tinancial aGssistance offered, and the unique
administrative structure ot the D.C. public school systems.  Also, target
areas, eligibitity ru’quir‘mwntr;, student development and achievement
goals, program desivo and tmp lementat ion,  cvaltuat fon, and dissemination
of intormation are discussed as is oan outline of the general desdign
strategy.  Part two ot the evaluat ion summarizes/selected characteristics
' )
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of Title I students compared to their non-Title 1 peers; explores in

detail the effects of the Title I program on achievement; elaborates

upon some of the relationships between self concept, student achievement,

and classroom behavior; examines the relat ionships between motor,

psychomotor, perceptual motor domains and achievement of male and

female, Title I and non-Title I students; and contains a brief description

of the cognitive theory proposed by Jean Piaget. Also, the relation-

ship between Piagetian conservation ability and achievement in both

mathematics and reading is investigated; data regarding teachers,

educational aids, inservice training, teacher attitudes, and class

management relative to the instructional processes are analyzed: comments
my Yare made on the relationship between school administration and ancillary
Q@éervices in terms of their functions in delivering support to the
instructional program; the characteristics of handicapped students and
special intructional programs for these students are described ; and
some attention is given to the private school students' achievemevii
eligibilitv, requirements instructional programs, and school personnel.
Numerous tableq, charts and an appendix are included.

48, Fulfilling the Mission... A Program for Excellence, Efficiency and
Fffectiveness. Volume IV. Planning~- Part I. Research and Evaluation--
Part II. ~Washington, D.C.: District of Columbia Public Schools,
October 1976. 21p. ED 133 804.

This booklet is one of five related publieqtioij that delineate the
program developed by the District of Columbia P@blic Schools for
fulfilling the district's educational mission. " The heart of this effort
is the design and implementation of a districtwide competency- based
curriculum for the prekindergarten level through grade 12, plus the
development of attendant organizational structures and planning and
evaluation strategies. This particular volume consists of two

separate parts that focus in turn on the rolaydéf the district's Division
of Planning and on the role of the Division of Research and Evaluation.
Part 1 reviews the historv of the Division of Planning and briefly
outlines its part in the program, and part 2 briefly discusses six

major tasks planned by the Division of Research and Evaluation in
connection with the program.

49. Goldberg, Isadore. -Evaluation of the Program: Randall Aerospace and
Marine Science Program. A Title [I1 Evaluation Project, Final Report.
Washington, D.C.: District of Columbia Public Schools, Dept. of Research
and Evaluation, August 1976. 56p. ED 134 413.

An interdisciplinary program related to aerospece and marine topics
was created for students in the ninth and tenth grades. The curriculum
and staff development focused upon the development of experiences
incorporated within science, mathematics, communication skills, career

. education, and physical education. Objectives of the program included
raising student achievement and re ucing absenteeism and tardiness of
students. This document provides an evaluation of the project. Included
are: (1) Evaluation Design; (2) Flndlngs, (3) Summary of Findings;
and (4) Recommendations. Progress in ‘the project is noted, but a number
of objectives were not obtained. Recommendations for future work focus on
the objectives .not attained.




50.

51.

Goldberg, Isadore;  John, Thomas. Evaluation of the Program: ''Designing
and Implementing Programs for the Little School Component.'" Title III
Evaluation Project. Final Report. Washington, D.C.: District of ,
Columbia Public Schools, Dept. of Research and Evaluation; Silver
Spring, Md.: G & G Associates, Inc., August 1975.. 58p. ED 137 327.
Paper copy not available. S

This final report presents an evaluation of the Designing and Implementing
Programs for the Little School Component, which is a program designed to
develop, implement, and disseminate a program of individua]ized instruction
at the Howard D. Woodson Senior High School. The purpose of the program
is to improve academic achievement and student attitudes. This program

is a third vear continuation of the program initiated in®1972-73.

Original students were selected in 1972-73 from student listings supplied
by feeder-school counselors. The 300 students originally éntering

as tenth graffers in 1972-73 hdVe continued in the program and are riow

in their senior year. The third vear program was expected to complete
the development of pilot exercises for staff and students alike in the
development and implementation of individualized programs. Includé&d in
the evaluation are a description of the proiect, methods and procedures,
and data analvsis and results. The latter includes a comparative

analysis of student attitudes, student reactions to the component, data

on absences, standardized test results, the individualized curriculium

_for the component, teacher reactions to the component, teaching methods,

teacher ratings of their classes, staff development,hghd teacher
evaluation of the component.

Humanistic Studies: Academic And Cultural Enrichment Project, Title

TII/IV Pub]1L<SChoolS of the District of Columbia. Addendum to the

Evaluation , Final Report 1975-76. Washington, D.C.: District of

Columbia Public Schools, hent. of Research and FEvaluation. 1lép.
ED 135 722.

An addendum to the final evaluation report (ED 130 950) of a senior
hiigh school Humanistic Studies Program is presented. The program was
begun in the 1972-73 school vear at Woodson High School, Washington,
D.C. * The program purpose was to provide interdisciplinary academic
and cultural experiences to students in grades 10-12 in art, music,
historv, literature, and social studies. The addendum provides lists
of program activities and participants, which were not available at
the writing of the final report in 1976. Data indicate that Human-
istic Studies students and teachers partlcipated in 14 field trips,
eight experts in Humanistic Studies were utilized, curriculum aids
and bibliographies were formulated,; curriculum development workshops
and staff meetings were held regularlyv throughout the Project year, and ~
the majority of the Project staff have been involved in the Program

for three vears. Tables, charts, descriptions of field trips, and |
student responseq to a 21-item questionnaire comprise ‘the bulk of the
addendum. Four factors were identified by the staff as pecessary for
continuued effectiveness of the Program. These include careful screening
of talented students in other schools, adequate funding, ongoing workshops,
and expansion of the Piogram to the junior high level.

A
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John, Thomas. Junior-Senior High Tutor-Aide Program at Malcolm

X Elementary School: An Evaluation .Study. Final Report. - "
Washington, D.C.: District of Columbia Public Schools, Dept. of

Research and Evaluation, 30 July 1976. 62p. ED 132 118.

This two-year project used students at the junior and senior high
school level as tutors to elementarv students in the basic skills

of math and reading. Tutor selection was based on continuing

'interest, attendance, scholastic achievement, and overall attitude
toward the program. The final evaluative report includes the following
information: (1) .training methods and procedures instituted in the
program; (2) findings based on the datagcollected from the project,
including questionnaire responses from teachers and tutors; interview
and observation of tutees, tutors and teachers; and test results as
reported by the school svystem; (3) conclusions and specific
recommendations for future programs. Thirty-six tables cover detailed
results of the project as evaluated by tutors, tutees, and teachers.
The final observation and recommendation is that the program represents
a valuable new trend in the teaching-learning process and that the
talents of high school and junior high school Students were success-
fullv channelled to minister to the needs of under-achieving elementary
grade students.

I

John, Thomas. Lenox Early Childhood Outreac% Program for Parents:
An Evaluation Studv. Final Report. - Washington, D.C.: District of
Columbia Public Schools, 15 July 1976. 49p. ED 131 920.

This is an evaluation study and final report on the Lenox Early Child-
hood Outreach Program for Parents (LECOPP), a program 1mplemented to
correct educational problems among children in low-income families.
Conducted from August 1975 through July 1976 at the Lenox Elementary
School, the program focused primarily on training the parent to regularly
provide informal learning experiences in the home for children from

2.9 to 3.9 years old who were eligible for prekindergarten classes the
following September. The following objectives of the program were
established: (1) project children will achieve better in school,

(2) the home environment will be reinforcing to the school enviromment,
(3) teachers will work cooperatively with parents in pinpointing and
meeting children's needs, (4) tutors will serve as models for parents
as teachers and introduce preqchool children to activities for increas-
ing readiness skills, (5) parent-teacher ajdes will provide valuable
agsistance in the Child-Parent Center and serve .as liaison between

staff and community, and (6) the project director will assist parents
in modifying their expectations so that school and home goals are more
harmonious. Evaluation methods and procedures are described and

teacher questionnaire and parent survey response findings are reported.
Conclusions and recommendations aré discussed. Appendices include

both questionnaires.

Walder, Leopold 0., And Others. Morse Crisis Intervention Center
"Project Advance.'" Final Report. Greenbelt, Md.: Behavior Service
Consultants, Inc., July 1976. 62p. ED 136 096.

An evaluation of the "Project Advance' program at the Morse Crisis

QY
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—TTTUIHitErVention Center was conductéd. Reéview of ‘documents, Formal and

informal interviews, questionnaires and direct observations were the
methods used to assess th correspondence between the objectives of
the program and its achie ents. The evidence, based on findings
from analyses of all the dita, points to a program which shows a
high degree of correspondence between its objectives and its achieve-
ments. Raw data, findings based on analyses of these data, and '
conclusions are included in the Final Evaluation Report. Recommen-—
dation to continue the program, with a few modifications of certain
aspects of the program, are providéd in the Final Evaluation Report.
A discussion of the roles of the inside and outside evaluators and

a presentation of suggested ways ‘to improve the evaluation of this
and othédr programs are also included in this report.

ESCAMBIA COUNTY SCHOOL BOARD

55. Hanh, Vu Duc, Ed. Mathematic Terminology. 'Pensacola, Fla.:
Escambia County School Board, Evaluation Services, 1975. 54p.
ED 134 470. Paper copy not available.

This document gives a listing of mathematical terminology in both
the English and Vietnamese languages. Vocabularv used in algebra
and geometrv is included along with translation of mathematical
symbol. )

FORT WORTH INDEPENﬁENT SCHOOL DISTRICT

56. Evans, Charles L. Elementary Magnet Plan Evaluation, 1975-76.
Fort Worth, Tex.: Fort Worth Independent School District, Dept.
of Research and Evaluation, November 1976. 69p. ED 140 49o.

In the fall of 1975, students scoring at the 77th percentile and

above on the ITBS were brought together with selected teachers in -

two magnet schools and four vanguard schools. The present report

presents a comparison of the fall-to-spring achievement of the

groups and the opinions of principals, teachers, and parents. Also

provided is the complete svnthesis of informal interviews conducted

at mid-year with teachers, principals, and parents. Eight compari-

sons of achievement were made to assess the effect of the magnet-

vanguard plan on the student's mathematics and reading skills at

grades 4 and 5. Of these eight comparisons, five were not significant,

two were significant favoring magnet students, and one was significant’
" favoring both magnet and neighborhood students over vanguard students.

All significant differences occurred at grade 4; none at grade 5.

Magnet-vanguard teachers and principals favored the plan but strongly

recommended a modification in the criteria for student placement.

Regular classroom teachers' responses were mixed. Parents' opinions

were most favorable.

~~
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Lysiak, Fae; And Others. Computer Assisted Instruction. 1975-76
Evaluation Report. A Title I Program. Revised. Fort Worth, Tex.:
Fort Worth Independent SchoolDistrict, Dept. of Research and Eval-
vation, September 1976. 10lp. ED 140 495. Paper copy not available.

The computer assisted instruction ECAI) program studied was imple-
mented in eight elementary and four middle schools. The drill and
practice program focused on reading and mathematics skills using

a computerized curriculum developed by the Computer Curriculum
Corporation. Students in grades 3-7, qualifying under Title I.\\\\\qui
guidelines, were provided with ten minutes of practice daily. The
data support the use of CAI. Students made at least a month gain

per month of ingtruction on the computer curricula; middle school
CAI students made significantly higher standardized test gains than
did non-CAI students. Both CAI and control programs were equally
effective in achieving reading gains. Elementary mathematics gains
generally favored CAI students. Elementary teacher responses to
questionnaires indicated that the teachers perceive CAI as beneficial
to student achievement; middle school teachers were less positive

but still moderately supportive. Student responses to questionnaires
indicated that they perceived CAI drill and practice as-personally
beneficial and as an enjovable activity.

58.

>

Operation Prime Program (Céntral Junior High School), Title I
Evaluation, 1973-76. Salt Lake City, Utah; Granite School District,
1976. 57p. ED 131 429,

This document consists of reports (for the 1973-1974, 1974-1975, and
1975-1976 school years) of an individualized reading and math program
designed for secondary'school students functioning below their grade
level. The program involves a management svstem using flow charts,
independent study, student motivation provided by free time in a
reinforcing activity, tutoring when necessary, the recording of daily
progress, and monetary rewards for excellence in work or behavior.

The reports contain details on program costs, project actixities,

test scores, parent participation, and @ 1975 follow-up study on
Operation Prime students.

HOUSTON INDEPENDENT SCHOOL DISTRICT

59.

Alston, Herbert L. Student Data Requirements of Lau Remedies and
Texas Senate Bill 121. Title IV-C Pilot Program: An Educational

Needs Projection Model. Project Report. Houston, Texas.: Houston

Independent School District, 6 July 1977. 15p. ED 145 694.

The general purpose of the Title IV-C Pilot Progfam (An Educational

"Needs Projection Model) 1is to develop procedures for forecasting

the personnel needed by the Houston Independent School. District
(HISD) for a five-year period in response to current and expected

s
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legislation and changing student population. The present report
reviews: (1) the apparent student data requirements of Lau ys.
Nichols guidelines and Texas Senate Bill '121; (2) current HISD
data collection procedures concerning limited~English-speaking-
ability (LESA) students; and (3) recommendations for a district
policy to meet the apparent data collection requirements for LESA
students. -

Alston?\hkgbert L. Title IV-C Pilot Program: An Educational Needs
Projection Model. Project Report. Estimates of Personnel Needed and -
Costs of HISD Bilingual Education Programs. Houston, Tex.: Houston _ -
Independent School District, 4 March 1977. 39p. ED 143 229.

The general purpose of this project (Title IV~C Pilot Program: An
Fducational Needs Projection Model) is to develop procedures‘fdr
forecasting the personnel needed by the school district for a five-
vear period in response to current and expected legislation, ghanging
student population, etc. During the first project year, 1976§;?,
emphasis is placed on forecasting the personnel needed for mandated
bilingual education programs. This report summarizes the "Bilingual
Education Cost Analysis," by Cardenas, Bernal and Kean (1976a,- 1976b);
presents a cost analysis of the Houston bilingual education programs
based on existing programs; presents initial estimates of personnel
needs and costs for the Houston Independent School District; discusses
the use of thése estimates in an Educational Needs Projection Model;
and includes two appendices, one comparing the Cardenas et al and the
Alston bilingual’ education cost analyses, and the second on the
Educational Needs Projection models.

Alston,'Herbépt L. Title IV-C Pilot Program: An Educational Needs
Projection Model. Project Report. Estimates of the Numbers of
Limited-English~-Speaking-Ability (LESA) Students in HISD (K-3).

. Houston, Tex.: Houston }ndependeqt School District, 15 July 1977.

37p. ED 144 182.

This publication. discusses the development and use of an Educational
Needs Projection (ENP) model designed to estimate the number of students
"who have difficultv with instruction in English" in the Houston
Independent School District. Unlike a state-mandated program that
requires teachers and counselors to identify Limited English-Speaking
Ability (LESA) students, the ENP model estimates the number- of LESA
students from questionnaires completed by a stratified random sample
of students' parents. The author describes the sampling procedure,
rate of questionnaire return, confidence limits, and planning use of
the ENP model and presents a number of statistigal tables containing
data from a survey that used the ENP model to stimate the number of
LESA students in grades 1-3. Also included arg tables that present
data on LESA students based on teachers' and coknselors' evaluations.

Cary, Steven E.; And Others.. Use of Criterion Referenced Testing
in a Compensatory Reading Program. Houston, Tex.: Houston Public

Schools, 1976. 7p. ED 136 232

This paper pfovides descriptive information about the implementation.

32 - :
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of prescriptive criterion referenced testing and its impact on a
compensatory reading laboratory program in the Houston public
schools. After describing the program and the rationale for the
selection of a criterion referenced test, a study of the teachers'
utilization of the test and of pretesting and postkesting of program
participants is outlined. Results indicated that the reading
specialists had generally positive opinions about the criterion

* .. referenced test and the testing program ag inplemented. A positive
relationship between degree of test utilization and individuali-
zation of instruction was suggested. High implementation of test
results produced higher gains in pre/post comparisons.

> 63. Cunningham, Claude H.; ,M{IITE;Z, Frank P. Magnet School Project
Evaluation First Annual Report, 1975-76. Houston, Tex.: Houston
Independent School District, 1976. 31p. ED 145 5

The Magnet School Plan as. presented to the court and subsequently
approved in July, 1975, contained four action areas: (1) reduce
the number of schools that are 90 percent or more white or combined
black and brown, (2) reduce the number of students attending schools
that are 90 percent or more white or combined black and brown, (3)
provide free transportation to all students attending magnet schools,
and (4) report student enrollment and teacher assignment by ethnic
group in each magnet school biannually. These action congerns have
been translated into 34 programs operating in 32 schools as either
schools~within-schools, add-on programs, cluster centers) or separate
and unique schools. This comprehensive report .contains evaluation

of the degree that each prograf§ has met its objectives and of the
degree that the total project has met the objectives for intergration
as ‘approved by the court. The Phase I programé were able to achieve
81.5 percent of their 232 objectives. Four general) problems were
reported--curriculum development, transportation, recruitment, and
purchase of materials.

64. Thompson, B.; Cunpingham, C.H. The Compenstory Potential of Competency-
Based Education. April 1977. "lép. ED 136 369. —

»
This paper summarizes the results of a study of student achievement
and student attitudes toward competency-based curriculum in one high
school in ‘the Houston Independent School District. Students were
asked torate instructional modules they completed during one academic
vear. They were given parts of the California Achievement Test and
the Vocational Preference Test (intended to measure personality facters),
in additien to the Module Opinionnaire. The findings indicate that
competency-based education's cgmpensatory potential isnot inherently
linited by requirements that students have high reading skills or certain
other characteristics. Student ratings.of modules on factors labeled
"difficult,” "useful,’ and "dull" are but little related to academic
skills or personal characteristics of high 'school students.

~
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65.

Sheridan, Rita. Augmenting Reading Skills ThrougﬁJLangpqgggLearnigg
Transfer. FLES Latin Program Evaluation Reports, 1973-74, 1974-75,

1975-76. Indianapolis, Ind.: Indianapolis Public Schools, 1976.

27p. ED 135 218.

A project was begun in 1973 in the Indianapolis Public School system
based on the hypothesis that English language skills and the control of
syntactic structures can be measurably improved through participation
in a specially designed Latin FLES program stressing the importance

of Latin root words. Goals of the project were to. assess whether or
not éhe study of Latin and classical civilization will: (1) expand
the verbal functionipg of sixth grade children in English, and (2)
broaden their cultufﬁl horizons and stimulate an interest in humanities
The project was directed towards approximately 400 sixth graders in
six schools, all sEudying Latin and classical civilization in a
program coordinated with their regular classes. They received a
thirty-minute lesson each day five days per week taught by a Latin
specialist. The present program evaluation report shows overall

gains in word knowledge, readlng, language, spelling, math computation,
math concepts,” math problem soiv1ng, and sociael studies after the

first year, and gains in spelling, reading, and math concepts following
the second and third years of the program, as seen from results on
subtests of the Metropolitan Achievement Test. Teachers' evaluations
of the program were generallv favorable.

b

JEFFERSON COUNTY BOARD OF EDUCATION

66 .

Pfoiect Student Concerns. Interim Report. Louisville, Ky.: Jefferson

County Education Consortium, 14 September 1977. 218p. ED 145 066.

This report investigates the disproportionately high suspension rate
of black high school students in the newly integrated- Louisville-
Jefferéon County school district. Data were obtained as a result of
interviews with 24 administrators, 84 teachers, and 49 suspended

students and their parents. The report concludes: (1) Black students
are more likelv to be suspended than white students for all of fenses
except class cutting; (2) Black and white students seem to be equally

informed of school rules, though some faculty members suggest students'’

.ignorance of the rules as a reason for disproportionate black student

suspensions; (3) Parents feel suspension is too frequently used; (4)
All groups interviewed agree that loss of instructional time is the

most negative aspect of suspension and that behavior posing the threat
of injury to others should result in suspension, Yut opinions as to

what should be other suspendable of fenses varied widely among the

four groups interviewed; (5) Faculty and administration tended to
similarly explain disproportionate suspensions of black students, but
most frequently cited reasons were related to racially assigned .
attributes; (6) Data from this and other studies conducted in the sdme

‘district indicate unequal application o disc1p11ne in the schools.

The report makes recommendations for repedying the problem of dis-
proportionate suspension of black students.

“ o o4
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67.

68.

T

.

-
Avance, Lyonel D. Carr, Dorothv B. \ Development of Ausip and
Visual Media to Accomp ny Sequenced Ipnstructional Programd in

PhysicabeEducation for the Handicqu;b Final Report. July 31,
1972. Los Angeles, Calif. Los Angeles Unified School District
Julv 1972, 247p. ED 131 640

Presented is the final report of a project to develop and field test
audio and visual media to accompany developmentally sequenced activities
appropriate for a physical education program for,handicapped children
from preschool through high school. Brief sections cover the following:
the purposes and accomplishments of the project; the population served
(children in the Los Angeles City Schools), the project's focus
(phvsical education for the handicapped), and scope of the project;
procedures for staffing the project, for involving professional
experts, for invdTVing remedial physical education teachers, for
porducing S8mm loop films and audio-tape cassettes, and for field
testing the materials with 2,800 students; and field test findings
supporting the value of\‘;s materials developed. The bulk of the
document consists of appeRded material with information on audio-and
visual media in five areas: motor and movement skills (sugch as guided
running, rolling a ball, and catching hoops), playground aﬁﬁ recreation
skills (such as sand play, basketball, and soft tumbling), rhythmic
skills ( walking, German clgp dance, and rhythm circle), swimming
skills (breath control, back float, and beginning stroke), and phvsical
fitness (running endurance, jumping jacks, and balance). Cassette
tapes and $8mm loop films for each activity are described in terms of
the target audience of the program, the participants in field testing,
the skill involved, length, summary, narration, instructions for the
photographer, and instructions for the students.

Crawford, Alan N. Aildes to Career Education, 1975-76: An Evaluation.
Los Angeles, Calif.: Los ‘Angeles Unified School District, 1976.
30p. ED 136 071.

The Aides to Career Education (ACE) Program employs instructional

aides to help disadvantaged vocational education students in Los

Angeles develop positive attitudééﬁFgward education and employment,

more cooperative behavior, pride iR.their course work, efficiency in
complgting assigned tasks, and improved attendance. In 1975-76

(the fourth year) there were 289 aides assigned to 49 high schools and
one regional occupational center plus 13 counselor aides in 13 urban
impact schools. The 1975-76 evaluation included analysis of quantitative
data, administration of questionnaires to certificated, classified,

and student personnel, and onsite visitations by project administrators.
Findings indicated that the program was effective in meeting its overall
goal of increasing individual assistance to disadvantaged students.

The program had a generally positive effect on the students assisted,
especially on the slower ones. The greatest efforts of the aides were

in the area of direct assistance to students. "“Project objectives for
median ratings of 3.0 or more (on a 1-4 scale) were met in all areas

and were higher than in the previous year; attendance of students

in classes with ACE aides was also higher. Monthly inservice education
workshops for development of aides' skills and for acquisition of feedback

33,
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about the program were found to be generally effectiVe Provision of
career 8uidance counselors and of teacher-developed instructional
materials was found by teachers to be valuable. For the third year
the number of hours assigned to each aide and the number of aides
assigned to each school were reported to be inadequate to meet
student needs. Data analysis and recommendations are included.

69. Silberman, Harrv F. An‘Evaluation of Decentralization in a Laggv
School District. April 1977. 20p. ED 139 816. ]
\

. In October 1975, the School Board of the Los Angeles Unified School
District appointed a Citizen's Committee to conduct an appraisal
of the management of the school district. This Citizen's Management
Review Committee (CMRC) organized itself into five subcommittees:
Management, Policy, Personnel, Budget, and Decentralization. The
Decentralization Subcommittee attempted: (1) to identify problems
that are facing the schools as perceived by varipus groups in the
district; (2) to evaluate the operation of the\Community Advisorv
Councils (CAC); and (3) to assess the extent to which the admin-
istrative decentralization of the school district has progressed
toward the goals and recommendations that are expressed in district
policy documents. A random sample of 50 schools was selected. At
each school, in-depth opep-ended interviews were held with principals,
teachers, and parents. Analyses revealed that power hag not been
nSignificantly redistributed by decentralization, but that decentrali-
V’ ation has increased the equivocality of authority and accountability
in the system.

70. Title IX On-Site Evaluation-- Elementary School and Secondary
School. Los Angeles, Calif. Los Angeles Unified School District,
1976. 10p. ED 141 952.

This evaluation form fis intended to encourage elementary and

secondary schools in the district to comply with the 1975 regulations
for implementation of the ESEA Title IX law forbidding discrimination
on the basis of sex. The Title IX officer from the district office
visits individual schools to evaluate such areas as physical education,
counseling, intramural athletics, employment, and student treatment,

as well as to make sure students are not discriminated against on

the basis of marital or parental status. A report of the evaluator's
findings is sent to the schowls evaluated, and records are kept 1in

the district office to keep track of trends in Title IX compliance.

7 \
'

METROPOLTITAN NASHVILLE - DAVIDSON COUNTY PUBLIC SCHOOLS

71. Hooper, Richard. An Evaluation of the Community Education Program
.~ of Metropolitan Public Schools of Nashville-Davidson County,
1975-76 _ Report. Nashville, Tenn,: Nashville-Davidson County
Metropolitan Public Schools, August 1976. 92p. ED 132 689.

The results of the evaluation of the community education program of
the Nashville~Davidson County (Tennessee) Metropolitan Public Schools

O {), . -
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are contained in this volume. Evaluation questionnaires were sent
to participants in all seven Nashville-~Davidson County community
schools, as well ag to school administrators and to community
organizations using community school facilitle Although only 32
percent of the participants contacted rﬂﬂpondJﬁ to the questionnaire
(most of these from one school), the evaluators concluded that this
sample was representatiwe of all community education particlpants.

The percentages of response frdm administrators and community

agencies were higher. Generally, the respondents gave the community
education program high ratings. Four~fifths of the surveyed program
participants said they planned to-take part in other community education
acttv{ties A majority of the administrators believe that the program

‘has improved school-community.relations.

-

Hooper, Richard. The Good Friends Volunteer Program Evaluation
Report. Nashville, Tenn.: . ashvlllo—havldson County Mctropnlitan

Public Schools, Aagust 1976. 117p. FD 132 141.

The Good Friends VpIgnteer Program was established in 1974. During *
the 1975-76 school year, over 3,000 volunteers in 110 schools
participated in the Good Friends program. Duties ‘included &iving
individual attention to students; enriching programs in such areas
as music, art, dramatics, and crafts; tutoring ‘in reading or mathj E
helping in the library, office, playground, or clinic; preparing , .-
instructional materials; and transporting other volunteers. -
Volunteers worked as little as one hour per week up to as much as

30 hours per week. The program evaluation consisted of administering
five questionnaires to the affected population-~ volunteers, teachers,
local coordinators, principals, and students in grades 5-12--and
interviewing a sample of students in grades K-4. Resultg{are repotrted .
for each survey question, and the percentage of response4 for each
question is noted. On the whole, the Good Friends Volunteer Program
received a positive evaluation. The appendices provide samples of the
survey forms, guldelines for the Good Friends program, and an organi~' .
zational diagram . . -

A Prevention - Intervention Model for Students' Learning and Behavior
Problems. Final Report, Julv 1974 - July 1975. Nashville, Tenn.:
Nashville - Davidson County Metropolitan Public‘Schools; Nashville,
Tenn.: Tennessee State Dept. of Mental Health, Child and Youth
Development Inst., October 1975. 154p. ED 131 634.

Provided are the final evaluation results for the fourth year's

activities of the Prevention-Intervention Project ~- a program to’

train teachers to deal with the behavioral, acadenmic, and other- {
problem difficulties of elementary and junior high school aged /
children in a normal school environment, and to field test a

residential model for working with these same problems. Evaluation
results are noted to show that behavioral objectives set by support
teachers were met; that parents were supportive of the program;

and that intensive,.consultative innut and evaluative feedback was

needed for the support teacher teams to become optimally effective.

. A large part,of;the document congists of tables on evaluation

results for such areas as individual interventions, group interventions,

) ~
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referrals for paycologlical services from experimental schools, ,
elementary team case ‘load characteristlcg, and success ratings for .
target cases by svstem. The remainder of the report {s made up of
appendlxes which intlude a 1lat of heuristle feedback checklist
catégorfes, a copy of the executfve committee questionnalre, and
coplea of papers pregented by W, Pyle, L. MacKav, B. Lewls, and
R. Cantrell, at the 1976 Aunual Interndt fonal Conventton of the

. Council,for Exceptional Children.

——
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MILWAUKEE  PUBLIC SCHOOLS

r :
s . I . 1 K
14. Bilingual/ﬂ}cultural Fducat ton Program; Programa De Educac{on
BillniﬁZ7ﬁi(JTfﬁF5T-’T67"—T07H MiTwaukeo, Wis.: Milwaukee |, . W
PubIic Schools, Deépt ! of Fducational Research and Prngram Assess— L
ment, 1976. 201p. ED 134 669. o : v

A description and evaluation of the Elementary and Secondary Edu-
cation Act Title VII<funded Bilingual/Bicultural Education Program
in Milwaukee, Wisgonsin is provided fn this report. A developmental
system of bﬂ'inpual education enabled klndvrgdrten through twelfth
grade pupils to learn all subject gontent in hotﬁ English and
Spanish in the context of HispaniczCulture. [hc'bilingual/bi(ultnral
teaching and supervisory stalt developed curricula to lmplement
program goals aimed at cducating students to feel at home in both
the English and Spanish language and the American and Hispanlic
cultares, When Bilinpual Project partlicipants were compared with
national norms and Title I or Spanish-surnamed comparisdn groups,
standardized test results demonstrated that the goal of grade

level progress was achieved at kindergarten, lower and upper primary
levels in readiness, English reading, and mathematics. FEguivalent
progréss was not deronstrated at middle primarv grades, but at the
uppor'pr{murv level, Bilingual Program achievement exceeded that

of the Title | reading and mathemat ics programs,

MINNEAPOLTS PUBLLC SCHOOLS

/5. Faunce, R.W.; Walen, Travy. The Miuneapolis Accountability Project:
'1972-1976. Axiﬂﬂﬂ Report, Minneapolisy Minn.: Minneapolis Public

. Schoo 1s, Dapt; of Research and Fvaluation, January 1977.  79p. ED 135 832.

The Minneapolis Accountabilitv Project was an effort of the Minne-
apolis Public Schools to provide greater accountability to the public ~
bv helping citizens evaluate scheol programs. Citizens' study
groups were provided with staff to help them in a vear-long study
of a tonic selected bv a citizen's advisory board. Study committees
met weekly thgoughout the school vear and made recommendations to
the school board in the spriﬁg. Followup activities sought to
promote [mplementation of the recommendatious. The nroject operated

: from September 1972 through June 1976 and produced six studies:
Pupil Progress Reporting, Use of Teachers' Skills, Basic Skills,
Curriculum Development Procedures, Communitv Participation, and School
Discipline. This report summarizes the project(s four years.

ERIC o 3, -
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Emphasis s placéd on the final year since the first three ydars
have been’ deqcribed In earller reporta, Ao attempt 'is made to

- as9e8 a “the prnje(t a lmpact. Participants were surveyed, study
committee chalrpersons auseased their committee's Impact, state and
local school offictals pave thetir views, and newspapep-reports ol
the proteqt were reviewed., An Independent evaluator hired by the
state evalnated the project. Finally, an estimate-6f the status of
the 95 recommendations made hv study committecs langiven. Reactions
of participants, the press, the state funding agent, the independent
evaluator, and tlu*lnlpﬂrlntendnnt were favorable. However, imple-
mentatfion of recommendationa varied with the topic, and commlttee

" chmlrpersons’ views reflected this variation. All chalrpersons,
however, telt the Accountability Project ftuyelt wns worthwhile.

/6. Higpins, Pawl S.; Faunce, R.W.  Attitudes ob NilElﬂﬂD’[LﬁE,JiLSHBUl@f\rY'
School Students and Senfor Citizens Towsrd Each Other, Report

Nu ,(~76 34 . Mlnneﬂpnlis Wnnn : Mlnnoapolis Public  Schools,
Dept of Reqcar<h and fvaluatlnn, March 1977. 40p. ED 139 834.

Hy surveying 529 fifth gradc students in eleven Minneapolis

acaools and 260 senfor citizeuns In nine senfor Citﬁzonﬁ'

clubs, this studv attempted to answer three gnestions: (1) How do
children feel about senlor citizens?  (2)  How do older people feel
about children? .and  (3) Do they have accurate perceptions of

each other? This groon of senior citizens and fifth graders bad
very favorable views of themselves and the other age group. Senior
citizens had A somewhat more favarable view of senlor citizens than
they did of children and the children also held more favorable
views of senior citizens than they did of children their own age.
Many seniors were unawdre of  the considerable’ interest they shared
with students in hobbles and other creative pursuits. Other findings
are discussed. A queqttnnndlro for fifth graders and one_ for senior

v

citizens are appendvd

77. Higgins, Paul; And Others.  Student Advisorv Committees. iﬁ
Minneapolis Public Secondary Schools Participating in the . 1974~ -75
Lmq_ggncv Schodl:Aid Act Project. quort No. C-74-71. Minneapol is
Minn.: Mlnneap&&hq PUblLL Schoo bt Dept. of of Research and lvaluatlon,
May 1976. 23p. ED 133 382, o

During the 1974-75 school vear, !l Minneapolis p@hlic secondary
schools formed Student Advisory Committees (SAC's) as one of the
conditions of their receiving federal désegregation funds under the
provisions of the Emergency Srhool AidAct (FSAA). No ESAA -funds
were allotted for operation of the SAC's, howgver. The 11 schools
with SAC's included elght junior highs and three senior highs..
According to federal IQAA rdﬁulatlons, the SAC in ehch school was
supposed to constitute a Lruv cross section’ of the tudent body.
The SAC was to serve as the students' voice\in the improvement of
school programs: including, for example, the reading and Counselor
Aide programs funded under ESAA in Minneapolis. L At the request of
the Minneapolis ESAA Project Administrator, staff from the Minne-
apolis Schools' Research and Fvaluation Department studied SAC
membership and operation. This study answered two questions:

ERIC . il
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(1) D1d the SAC's follow federal ESAA“regulations during 1974-757
It was concluded that given the amlgulty of ESAA regulations and
avoiding their l'iteral (nterpretation, most of the schbols made

a good falth attempt Lo clect SAC's faNrly representing their
racfal groups. However, 5 of the |1 SAC's were not elegted by
students. (2) How dld the SAC's operate during 1974~757 1t was
found that each of the SAC's met once a month or-more, on the
,average. The SAC's ﬂpohsored a variety of educational, social,

and other activities.. ' :
N N .

Mc Cormick, Fred . Third Party lvaluation of the Saint Paul-

Minneﬂgoliiuﬁggggg;ﬁducutlpn‘PrdchET”-[nterim Report. Minneapolis,

Minn. : Edurational’MunagéﬁFnt Services, fnc., 30 June 1976. 77p.
ED 133 564 _ \ ‘ ST

Second-vear evaluation of,thc'carecr education projects at Saint
Paul and Minneapolis trom October 1975 through June 1976 was con-
ducted in three phases: Management activities, curriculum develop-

~ment/lnservice workshops, and student outcomes. Findings indicated

evidences of community involvbmonr, staff development through

fnservice activities, cost effectiveness, infusion of career education
into the peneral curvicalum, and student growth in career awareness and
maturity. However, more time is needed at both sites for planning and
inservice programs.  The report presents project background, major
activities and accomplishments, and evaluations of the two sites.
Results of teacher and student survevs and some project materiéls

are included, :

Morley, Anthony J. Southeast Alternatives; Final Report 1971-76.
Minneapolis, Minn.: Minneapolis Public Schools, July 1976. 235p.
ED 134 671, ' o -

The result of a five year project on alternative schools within the
puhlir'svhonl svstem of Minneapolis, Minnesota, this report provides

a complete deseription of the project from the pre-planning and pro-
posal stage through the final evaluation. Théxprogram]wdeimplemented
in the Southeast arca, a communitvy consisting of several communities
with different racial and socio-cconomic characteristics. It involved
tour K-6 alternative schools: a contemporary SCK601, an open school, a
cont#nuous progress school and a free school. It also had one high
school which offered options iv school programs. All the schools
emphasized cooperation between parents, administrators and teachers.
Parent Uhrticipnﬁion'and community education were major comﬁbnenps

of the program. Since thé Tive vear tederal project has ended, the
tocal school board has voted to contifwe alternative education for

all students in Minneapolis 'schools.

N

Publications of the Research and Evaluation Department, July 1973 -
February 1975. Minneapolls, Minn.: Minneapolis Public Schools,

Dept. of Research and Evaluation, February_l975.. 6p. ED 143 657.

This document lists publications relevant to performance-based

- teacher education published by the Research and Evaluation Department
of the Minneapolis Public Schools from 1973 to 1975.

4
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Morgan, Catherine E.; And Others. Evaluation of Computer-Assisted
Instruction, 1975~76. Rockville, Md.: Montgomery County Public

Schools, March 1977. 30p. ED 139 655.

Operation Whole Numbers (OWN), a computer assisted instructional
approach to the four arithmetic operations (addition, subtraction,
multiplication, and division), was used in nine elementary schools

- from January 1975 through June 1976. This report contains a brief
.description of the OWN program, a discussion of the work required

to implement the program beyond the single-school pilot phase, and

an evaluation of the effect of the program in the nine schools. The
evaluation of the OWN program was conducted bv comparing the performance
of students from the nine schools using the OWN program to performance
of students from four schools using a traditional approach. All
students were given a pretest and posttest developed specifically

for this investigation. . Thé test results showed that in each grade
(3-6), students using the OWN program made significantly greater
improvements than did students in the traditional approach..  Benefits

of the program were substantial for third and fourth grade OWN students
who had scored below average on the pretest; these students averaged '~
from 3.6 to 4.2 months gain. When teachers' attitudes toward the
OWN program were examined using a Likert-tvpe questionnaire, 877

of the teachers expressed a favorable overall opinion of the OWN
program and 90% responded that their students enjoyed working with
the program. : -

0'Brien, Rosemary, Comp. Alive...Aware...A Person: A Developmental
Model for Farly Childhood Services with Special Definitjon for -
Visually Impaired Children and Their Parents. (Included Addendum I:
Assessment Activities and Achievement Criteria)lj Rockville, Md.:

Montgomery Countv Public Schools, 1976. 521p. ED 135 183.

Provided is a manual describing a model for early childhood services
for visually impaired children (birth to school readiness); presenting
the philosophical framework from which the services were developed;
and providing some field-tested strategies for intervention with the
children and their families. Section [ describes how the model was
developed and funding obtained, with chapters one and two covering a
statement of needs and objectives, design of the program, procedures,
staffing patterns, and support requirements; and chapter three re-
viewing the pilot study and project validation. Reviewed inySection TI
is literature on the impact of blindness on family and child| theo-
retical approaches ian early childhood education, and language develop-
ment. Chapters are devoted to the methodology of the field testing
study, and the results and discussion of findings. Section III
presents resource material to assist with assessment and program
planning for teachers and others who provide early teaching and
counseling services for children and thelr parents. Sections cover

~motor, language, sensory/perceptual, social awareness, and cognitive/

creativity development. Tables and charts are provided throughout the
text. Appended materials include lists of instructional materials

and equipment and suggested resources, language evaluation scales,
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instructions for use of the eye report, and assessment activities
and achievement criteria. ) ’
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83. Abordo, Enrique J. Summer Program of Reading and Mathematics for
Handicapped Pupils in Special Education ('isses (Neurologically
Impaired - Emotionallvy Handicapped, Emotionally Handicapped, and
the Demonstration Classes for the Teacher Training Institute).
Summer 1975. FvaluatLon Rgﬂgrt Brooklyn: New York City Board
of Education, Office of Educational Fvaluation, 1975. 123p.

-ED 136 481.

Fvaluated was a summer program in reading and mathematics for
handicapped pupils in special education classes designed to maintain
-and improve these skills through individualized and small group-
Instruction. Initial diagnostic testing using criterion~referenced
tests indicated target areas for basic skills instruction, which

was implemented through the use of a prescriptive multi—modal teaching"
method. After retesting, for cach of the four components involved--
neurologicallv impaired/emotionallv handicapped, emotionally handi-
capped (A and B classes), neurologically impaired and/or severely
phvsically handicapped, and emotionally handicapped and neurolo-
gically impaired (demonstration classes) -- it was found, in
respective order, that 91 percent, 77 percent, 85 percent, and

78 percent of the gtudents mastered at least one math objective; and
93 percent, 78 percent, 87 percent and 61 percent mastered at least
one language objective. Furthermore, the results indicated that in
either category the majority of participants could obtain from one to
four instructional objectives. Appended materials include behavioral
objectives used and results in tabular- form

v
s

84. Abramson, Jacob. anhwt(k High School Bilingual Bicultural Project:

School Year 1975- 970 Btnoklvn New York Citv Board of Education,

Nffice of de(atlnndl Fvaluation. 1976. 19p. ED 137 466.

This report is an evaluation of a New York City school district
educationat project tunded under Title VIt of the Elementary and
Secondarv Education Act of 1965. The project was designed to offer
bilingual instructional and supportive services to ninth and tenth
grade Hispanic students. 1ts objectives were (1) to increase student
performance on the New York City Language Fluency Scale, (2) to
inerease student performance in,reading achievement in both English
and in the native language; (3) to increase student competency in
social studies, suiuﬁce, and math; (4) to increase the attendance
of the students in the program; and (5) to instill more positive
attitudes toward self and school in these students. Detailed
statistics showed that the objectives of the program were met.

Q ‘1‘3
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85. Abrémson, Jacob. New Utrecht High School Bilingual Progrz{gJ CAPISCO.
Brooklyn: New York Citv Board of Education, Office of Educational
Evaluation, 1976. 18p. ED 142 667. ‘

The .CAPISCO Bilingual Program at New Utrecht High School in New York
was designed to offer bilingual instruetional and supportive services
to predominantly ninth and tenth grade Italian students. The target
population consisted of approximatelv 150 Ttalian language dominant

. students receiving intensive instruction 'in English as a second language, '
and instruction in .their native language in the three content areas
of Social Studies, Science and Mathematics. Thev also received
instruction in native Italian language in order to improve their
linguistic skills and to obtain an -avareness of their background
together with the artistic, scientific, and social contributions a7
made bv their peonle through the ages. These students were integrated
with English dominant students in Music, Art, Health Education,
Tvping and Industrial Arts. Objectives of the program are that
the students gain in reading, arithmetic, and native language reading
achievement. Among the findings are the following: (1) each grade,
as well as all grades combined, demonstrated gains in reading
achievement beyond normal expectancy on the Stanford Achievement
Test; (2) the total group demonstrated significans gains in language
reading achievement; (3) each grade, as well as all grades combined,
shoved significant gains in arithmetic ‘achievement beyond normal
expectancv on the Metropolitan Arithmetic Achievement Test; (4) in
general the participation of students and teacher--student relationship
was good; (5) pupil attendance rates increased, and attitudes toward
school and toward self improved.

86. Almeida, Cvnthia H. East Harlem Pre-Kindergarten Center, School Year
1975-1976. Brooklyn: New York City Board of Education, Office of
Fducational Evaluation, 1976. 35p. ED 142 628.

This report is an evaluation of a selected New York City Umbrella
program, funded under a special grant from the New York State Legis-
lature. Thg program, established to service the needs of working
parents, ¢hfldren from families where the older siblings had been
Kehind infschool achievement, apd families with serious social and
eébugglg/éroblemS, served 63 four vear old children in East Harlem.
The center program consisted of two full-day and two half-day classes.
There were fifteen pupils in each class with a teacher and a para-
professional. One of the all-dav classes was bilingual with instruc-
tion in Spanish and in English. The objectives of the program were to
provide a stimulating preschool learning environment. In addition,

as a result of participation in the bilingual-bicultural class, the
pupils were expected to devlop a more positive self image. Program
personnel included a coordinator, three teachers, three paraprofes-
sionals, and one family assistant. Parents were involved in workshops.
This program evaluation indicates that pupil achievement levels in

the selected skill areas were above chosen criterion levels, and
parental involvement in activities was almost attained at proposed
criterion levels.
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Almeida, Cynthia H. Pictures as a Basis for Teaching Reading,
School Year 1975-1976. Brooklyn: New York City Board of

Education, Office of Educational Evaluation, 1976. 27p. Ed 141 483.

This report is an evaluation of a selected New York City Umbrella
program, f%nded under a special grant from the New York State
Legislature. The primary goal of the program was to improve the
reading achievement of first and second grade pupils in selected
schools through the use of phgfographs taken by the pupils. The
program was conducted in sixhgéementarv schools in four school
districts in New York City and involved approximately 280 pupils

who had scored two vears or more below grade level on citywide reading
tests. Seven second grade and three first grade classes were included
in the program. Two of the second grade classes were bilingual. The
program was staffed by a coordinator, an educational associate, two
educational assistants, two'teacher aides, and two student aides.

The evaluation objectives were: (1) to determine the extent to

_which the program was implemented in accordance with the specifi-

cations described in the program proposal; (2) to determine whether
70 percent of the first grade pupils and 90 percent of the second
grade pupils would master the ten selected instructional objectives
chosen from the Prescriptive Reading Inventory, Red Book, Level Aj;
and, (3) to determine whether pupil attitudes toward school would
improve as demonstrated by increased school attendance. Although
program guidelines were fully implemented, the absence of ongoing
professional supervision and direction of the instructional process
and teacher misinterpretation of the objectives of the program
resulted in an undertaking that lacked the necessary elements of an
educational program. tith regard to pupil reading performance,

grade one pupils attained their criterion level for two out of the
ten instructional objectives. Grade two pupils did not attain
criterion level for anv of the ten selected objectives. Since program
pupil attendance was alreadyv high at the beginning of thz program

and slightly higher than nonp- ram pupil attendance, expectations

of additional increases in attendance by program classes were found
to be unrealistic. Tabled data and recommendations are included in

the report.

Almeida, Cvnthia ¥.; 0'Saughnessv, Th Corrective Reading
Services in Nenpublic Schools, ESEA Titue. t 1974-1975. Brooklyn:
New York City Board of Education, Office of Educational Evaluation,
1975. 38p. ED 137 455.

This document presents a description and evaluation of the Corrective.
Reading Services Program designed to serve approximately 13,769 g
eligible, educationally deprived pupils in 229 nonpublic schools of
New York City during the 1974-1975 school vear. The purpose of the
program was to improve the reading level of the students through a
corréctive reading component designed to supplement the regular
reading program of the schools served. Students in the program had

to meet the dual eligibility criteria of residence in a target area
and a level of educational achievement below minimum grade level
competency. FEmphasis in the selection process was placed on students
between grades omne and six, although students above that level who
showed significant retardation were given service. Instructional -time

a
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varied from one school to another. (lasses ranged’'in length from-
45 to 60 minutes. The instructional methods used by each teacher
varied, but they were geared to meeting the needs of individual
students. The evaluation had two aims: to determine if the imple-
mentation of the program had been conducted in accordance with the
proposal  guidelines and to determine if there was a statistically
significant increase .in pupil reading achievement for the 1974-
1975 period, as measured by standardized tests. 1In terms of
implementation, it was found that the program and the proposal
guidelines coincided. In terms of pupil achievement, it was found
that achievement in reading was outstanding, on the whole, the only
exception being grades 10 and 12.

Balinsky, Warren. Integrated Bilingual Demonstration Project for
High Schools; 1974-1975. Brooklyn: New York City Board of Education,
Of fice of Educational Evaluation, 1975. 23p. ED 142 595. Appendix
not available. 4

This integrated bilingual-bicultural program attempted t rove
student achievement in oral and literate mastery of botl -~ sh
and English. The program was funded under the Elementary dary

Education Act, Title VII and was in its third year of operation in
New York City. Two hundred ninth and tenth grade Spanish dominant
students participated in the program. Students were selected for
the program by both referral from guidance counselors and voluntary
enrollment. The objectives of the program were to improve language
proficiency and academic achievement in mathematics, social studies,
and science bilingual curricula.” Other program objectives were
improvement in school attendance, decline of the number of dropouts,
and a decrease of student referrals to the guidance office for
disciplinary problems. Teacher-made tests in mathematics, social
studies, andsscience were administered at the end of the school
year. Speé%;ng and comprehension in English, and reading in
Spanish were assessed by standardized tests in Spanish. All
students in the project demonstrated improvement in these areas.

The students also had fewer disciplinary problems and guidance
referrals than the school as a whole. Additionally, significant
improvement in speaking and English comprehension was achieved by
‘the students.

Balinsky, Warren L. Reading and Mathematics for Chronic Absentee
High School Entrants. Brooklyn: New York Citv Board of Education,
Office of Educational Evaluation, 1975. 23p. ED 138 695. Paper.
copy not available.

o

This absentee program funded under Title I of the Elementary and
Secondary Education Act of 1965 was evaluated for the New York

City Board of Education. Four Brooklyn high schools participated

in the program. Selected students were retarded by two grades or
more in reading and mathematics as indicated by their standardized
test scores. They also had been absent from school for 30~50 days
during the previous four to five months. The absentee program
provided reading and mathematics in individualized and group instruc-
tional settings and supportive and follow-up services for 230 ninth
grade students who were not benefiting from instruction at their
home schools. The program consisted of two six-week cycles followed

1,
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by the students’ re-entry, . 'into the mainstream of their home schools.
The absentee program was. implemented at the Community Satellité
Center located near the students' neighborhoods. Correlated T

tests were used to evaluate the' extent of students' reading and
mathematics’ improvement and program attendance. In addition, the
extent to which the implemented program corresponded with the pro-
posal guidelines was evaluated. All students received instruction
in reading and mathematics. and preprogram attepdance was compared
to program attendance. The results indicated growth in both reading.
and mathematics. Preprogram and program attendance rates were
statistically significant. The program was implemented exactly as
described.

Baratta, Anthony N. Skills Remediation in Reading for Optional
Assignment Pupils; School Year 1974-1975. Brooklyn: New York City.
Board of Education, Office of Educatiomal Evaluation, 1975. 23p.

ED 137 444. ’

The Skills Remediation in Reading for Optional Assignment Program
(TOPS) was conducted for.4,569 students in 27 high schogls in New
York City. The participants were Title I optional assignment students
in grades 9 through 12, whose reading ability was a minimum of two
years below grade level based on the Metropolitan Reading Tests.
Students were selected by the guidance counselor in the participa-
ting high school. This program operated in 56 reading skills centers
or labs. The 4,569 students were assigned to a dally period of reading
instruction in addition to their regular English classes. The thrust
of the program was that of individualized instruction using diagnostic
prescriptive techniques in the reading skills lab. The evaluation
consigisted of -a comparison between real post test and predicted

post test scores as measured by the Metropolitan Achievement Tests

‘in reading. Data were obtained from 81 percent of the students.

Findings indicated that the students in this program progressed
beyond their previous record of achievement in reading skills
development.

Becken, Basil B. Reading Skills Laboratories for Alternative High
Schools. Brooklyn: New York City Board of Education, Office of
Educationai Fvaluation, 1976 18p. ED 142 666

ThlS prOJect provided individual and small group remedial reading
instruction to pupils in 14 alternative high schools in New York City.
Students were assigned on the basis of a minimun of two years retar-
dation in reading skills as determined by standardized rgiding
achievement test scores, recommendations of guidance cou lors and
staff judgements as to need. All work took place in a specially
equipped reading laboratory. A total of 707 pupils were reported

as having been tested before and after participation in the program.

It was concluded that the program had satisifed its objective with
respect to improvement of reading skills of pupils on all grade levels.

fjtf
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Bergenn, Victor W. College Discovery and Development Program;

School Year, 1975-1976. Brooklyn: New York City Board of Education,
Office of Edycatignal Evaluation, 1976. 37p. "ED 135 916.

The primary objective of tha College Discovery and Develogment

Program (CDD), funded under the Elementary Secondary Education Act
Title I, has. been the discovery and development of the college
potential of high school youth who are academically and financially
disadvantaged. This program was designed to improve the reading

and mathematics performance of the students in the target population.
The program began in September 1975 at three Title I high schools.
Participating students were enrolled in the tenth, eleventh and
twelfth grades. The 748 students who were at least two years retarded
in reading and mathematic; entered the program Pre and post tests,

on-site observations and visits provided evidence that the propoqed

program was implemented as planned.

Berger, Batrbara. Teacher Training and Program Devel_Ement in
Motor Education for Handicapped Children in New York City Elementary
Sehools: September 1974-June 1975. Evaluation Report. Brooklyn:

New York City Board of Education , Office of Educational Evaluation,
1975. 29p. ED 136 491. ”
Evaluated was a program designed to improve the perceptual, motor/
sensory skills of 1,002 handicapped children (5-21 years old) im i
New York City schools. Program components included motor education
training for students, inservice training of classroom teachers and
periodic teacher workshops, and parent education through workshops

and spe01a11y designed training materials. Findings showed that
students made significant gains in motor skills as a result of trainings
that a positive training effect was also evident for classroom teachers;
and that the program proved to have a comparable positive impact on
parents as well. Recommendations were made that services be enldrged

to include additional classes of learning disabled and blind students;
and that the scope of teacher training be expanded. Appended materials
include sample data report forms; and copies of the Motor Proficiency
Screening Test, the teacher questionnaire, and the parent questionnaire.

Berger, Dan. Corrective Reading, Corrective Mathematics and Bilingual
Instruction of Pregnant School Age Girls; School Year 1974~1975.
Brooklvn: New York City Board of Education, Office of Educational

Evaluation, 1975. 20p. ED 137 463. Paper copy not available.

This program, funded under Title I of the Elementary and Secondary
Education Act was designed to provide cont;nuity of instruction in
reading and mathematics for eligible pregnant school age girls in

New York City. It was also designed todprov1de bilingual English-
Spanish instruction for eligible students. The target population

for the program was pregnant girls who were in attendance during

the regular school year at one of the six facilities®for pregnant
girls in New York City. Approximately 1900 pregnant secondary school
age students participated during the school year. The corrective ¥

-,
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reading program was designed to foster independence in the use of
word-attack and comprehensiorf skills. Through testing, weaknesses
were diagnosed and treatment recommended during the pupil teacher

and teacher guidance counselor conferences. Students were selected
for participation in the corrective reading and corrective mathe-
matics programs on the basis of their being at least two years retarded
in either subject in attained gradéquuivalent scores. Each partici-
pant was to attend the program five days a week, five hours a day,
during the 1974-~1975 academic school vear. Based on an analysis of
test results and site visits it was determined that the program
provided a vital service to pregnant school-age girls who were two

or more years retarded in reading and/or math.

Berger, Dan. Guggenheim Museum Children's Program: Learning to
Read Th¥dugh the Arts, School Year 1974-1975. Brooklyn: New York
City Board of Education, Office of Educational Evaluation, 1975.
8p. ED 138 663. Paper copy not available. -

"Learning to Read Through the Arts" had as its target population

130 Title I eligible children ages 10 to 12 who were performing at
least two vears below grade level in reading. Student selection was
based on standardized achievement test scores. The program focused

cn the improvement of reading skills through motivating pupil interests.
Supplementarv workshops in the arts, (dance, theater, music, painting,
sculpture, mixed media, drawing, printmaking, puppetry, crafts, film
making, and others) were closely correlated with the reading program.
Weekly field trips supplemented the instructional program. A work-
shop was provided for parents. Based on the evaluator's site visits
and California Achievement Test results, the program succeeded in
serving the needs of the 130 enrolled students. Most of the recom-
mendations made in a previous evaluation of the program were imple-
mented: the program was expanded to more days of the week, the program
was emulated bv other schools, a workshop in crafts and communications
and a parents' workshop were included, emphasis continued to be on

self discovery, and more materials were obtained. The program improved
the enrolled students' reading skills, increased their artistic
interest, and improved their motivation to read.

Berger, Kenneth. Central 1974-1975 Title I Remedial Services :for
Eligible Nonpublic School Pupils; Reading Skills Center Component,
School Year 1974-1975. Brooklyn: New York City Board of Education,
Office of Educational Evaluation, 1975. 29p. ED 137 462.

The 1974-1975 Reading Skills Center component of the Elementary and
Secondary FEducation Act Title 1 Remedial Services for Eligible Non-
public School Pupils Program was designed to provide intensive
diagnostic-precriptive reading instruction for students in grades
four through eight who had evidence of reading retardation in excess
of two and one half years below their nominal grade level. Priority
for participation in the prsogram was given to those pupils who had
previously participated in the Title I nonpublic school corrective
reading program and who had made little or insufficient progress.
Students attended centers in groups of five students per.ﬁeacher.

1.
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They received instruction for three to five sessions per week in class
periods ranging from 45 to 60 minutes. Two teachers were located at
each of the eight centers so that a total of about four hundred
students could be served. Instruction centered around the use of the
Random House High Intensity Learning System in Reading. This system

is composed of three major components: the classroom management

system, a library of reading materials, and a staff development program.
The classroom management system contains & compilation of 500 specific
reading objectives with a listing of the precise instructional activities
that foster the attainment of the specified objectives. The evaluation
objective, "showing significant improvement in reading", was achieved.
Program strengths included a favorable teacher student ratio, the
quality of the teaching staff and their effort, skillful supervision,
the selection of appropriate facilities and materials, and the

eclectic approach of program staff.

Bertoldi, Arthur R. Remediation for Auxiliary Service Students;
FEvaluation Period, School Year 1974-1975, Brooklyn: New York City
Board of Education, Office of Educational Evaluation, 1975. 29p.
ED 135 926.

o

The Auxiliarv Service Program provided counseling, remedial math

and remedial reading instruction, and high school equivalency study

to Title I students who were two or more years below grade level.
Fleven day and evening centers located in various boroughs in New

York participated. The evaluation consisted of a comparison between
pre and post test scores achieved on the Metropolitan Achievement

Test in reading and on the New Yor¥k -te Arithmetic Computation Test
in Mathematics. In addition studenL.. scores on alternate forms of
these tests were obtained at various points during the program. High
school grade levels at the time of enrollment were noted and a detailed
account of attendance records was also maintained. Among the major
findings of the evaluation are the following: (1) although monthly
and daily attendance patterns were flexible, the average student
attended school for five and one half morths or 54 days of instruction,
and (2) both remedial programs produced statistically significant

achievement growth,
-

Bloom, Irving. Bilingual ﬁupil Services; Summer, 1975. Brooklyn:
New York City Board of Eudcation, Office of Tducational Evaluation,
1975. 30p. ED 137 452.

This paper describes and evaluates the bilingual Pupil Services Program
in New York City. This program provided small group instructional
services in reading and mathematics to students of Hispanic background
whose regular teachers and bilingual coordinators identified them as
requiring supplementary instruction because of language difficulties

or other related educational handicaps. These services were provided

to gtoups of about seven children to each bilingual professional
assistant, educational assistant, or educational associate assigned

to the classroom. The number of pupils served was approximately

410 at 19 sites in grades one through nine. The stress in the bilingual

1) 7
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program was placed on language development skills and reading .

skills used to learn mathematical concepts and computations. The
evaluation indicated that on the Cooper-~McGuire criterion referenced
tests which were used in most of the districts, the students at all
age levels achieved 70 percent mastery of the identified reading.
objectives. Mathematics results are not reported since a standard—
ized instrument in mathematics was not used.

Brandt, David E. Reading Skills Laboratories-Optional Assignment,
School Year 1974-1975. Brooklyn: New York' City Board of Education,

Office of Educational Evaluation, 1975. 18p. ED 137 439.

. This document describes and evaluates the Reading Skills Laboratories

Optional Assignment Program for the school year 1974-1975. The purpose
of this program was to improve the reading skills of high school
students (grades 9-12) whose reading fell two or more years below their
grade level. The program was conducted in eight alternative independent
mini high schools in the New York City school system. Among the program
objectives were the following: to improve reading levels, to generate
more positive attitudes toward reading, and to provide students with
reading skills that would improve performance in other academic areas.
The program combined an individualized approach to reading together ‘
with high interest level reading material. One of the major strengths
of the program was the teaching staff and their ability to establish

an excellent working relationship with their students. One of the
major weaknesses of the program was or student attendance at some
schools. Student reading levels werzqimproved and more positive
attitudes toward reading were generated for many of the students who
did attend school. : i

“rown, "Eric R. Ethnic lleritage Learning Resource Center. Brooklyn:
New York Citv Board of Education, Office of qucational Evaluation
June 1975. 10p. ED 135 932.

This paper provides a descrlption and evaluation of the Ethnic
Heritage [Learning Resource Center, a program designed to provide

a concentrated and personalized enrichment program of instruction to
children showing severe reading deficiencies. Approximately 1,200
fourth and fifth graders drawn from eight schools in New York City
participated. The Center used special ethnic materials, special
procedures, and paraprofessionals. Each of the eight schools sent

its own selected students to the center at least three times a week
for a full day. There, the children learned about African or Hispanic
culture and participated in reading-related activities. Program
evaluation consisted of a site visit conducted at the end of the
project period, and of an examination of documents related to program
implementation. Although the first evaluation objective called for

a 100 percent sample of all 1,200 children in the program, complete
pre and post test scores of only 64 children were supplied from one

of the eight schools involved. Findings indicate that the 64 children
surveyed showed substantial reading growth over the course of the
academie year. Evep if the figures were more representative of the
population, there is no clear proof that this growth is due to the
program alone. (N
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Brown, Eric R. Reading Improvement Through Marine Environment
Exploration. Brooklyn:  New York City Board of Education, Office
of Educational Evaluation, June 1975. 9p. ED 137'480.

The Reading Improvement Through ‘Marine Evironment Exploration Project
involved five classes of.fifth grade students from three schools in
Staten Island, New York. It was funded under the Elementary Secondary
Education Act, Title I. The classes were selected by principals

and teachers from the respective schools on the basis of students'
educational deficiencies related to-reading. A total of 105 students
participated in this twd month program. It involved utilization

of the resources of fhe Gateway National Park. The rationale for

the program was that content related reading skills could be improved
through actual inves&igative manipulative activities in a natural’
environment. It was edicted that this kind of activity would

be supportive .of reading and writing exercises. The program con-
centrated on three seleched skills for reading in the content area:’
(1) fact, fiction, and gpinion, (2) classificatic , and (3)
construction and‘interpreth;ion of graphs. Activities designed for
students ‘included: mapping\the area they were working in, collecting
material from the beach, studying wild life, and planting and raising
flora indigenous to the shore area. An analvsis cf the subtest scores
for each of the three SRA Reading Diagnostic "Probe' Tests concerned
with fact and opinion, classification, and graphs, indicated signifi-
cant differences between pre and post measures, even within the short
time span and three times a week schedule of the program.

Brown, Eric R. School-Community Interaction Umbrella: English as a
Second Language '(PS152) and Early Identification Program (PS139);
February 13, 1975-June 26, 1975. .Final Report. Brooklyn: New York
City Board of Education, Office of Educational Evaluation, June 1975. ‘
17p. -ED 135 925. : B ’

\
N

This report provides a description’ and evaluation of two school programs
in New York City: Emglish as a Second Language at P.S. 152, and the
Early Identification Program at P.S. 139. Both were planned with the
participation of the principal, the parents, and the sehgbl district
staff. The first program was designed to supplement regular instructior
in English and Reading for children who could not speak English
fluently. An ESL teacher provide-instruction to these children.

The teacher used the audio-lingual method 45 minutes a day in small
group sessions with the students. ‘The program at P.S. 139 was’ designed
to prevent reading retardation by early identification of reading
problemé in children from grades one and two. Students in this program,
were selected on the basis of their reading readiness scores in grade
one, or their primer or grade one reading scores in grade two. Two

-paraprofessionals workéd with forty first and second grade students
" under the supervision of a regular reading teacher. ‘A ddagnosis of

the reading skills needed by each student was made by the coordinating
teacher. She then prescribed individual programs to be carried out

by the paraprofessionals. This program supplemented régular classroom
instruction in reading. Twenty seven first and second graders partici-
pated -in the program. Findings indicate that all the student enrolled
in the program at P.S. 152 did not show substantial gain in their abili

53'
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to communlcate in, English as measured by the Language Aqsessﬁent Battéfy.
First grade children at P.S. 139 made substantial gains when treated on
an individual basis. : :

104. Budoff, Milton. Bridge to Schdol Program; School Year 1975-1976.
Brooklvn: New York City Board of Education, Office of Educational
Evaluation, 1976. 26p. ED 142 645,

The Bridge to School Program was deyigned to supplement and extend:
the scope of an ongoing earlv childhood developmental program, the
Readiness Program, bv providing individualized attention and instruc-
tion to speciallv selected seriously learning disabled children be-
tveen the ages of 5 and 7 in order to facilitate the .development of
their reading and mathematical skills. One hundred and fifty-nine

v children who‘had been evaluated by special clinical medical-~educational
teams and cited as having high potential to benefit from the individ-
ualized instruction vere served bv the program. The instruction,
under the supervision of a teacher-coordinator, involved eight
specially selected teachers trained in learning disabilities and
special education, utilizing a combination of teacher-created and
commercial learning materials at 16 ,designated sites which included
hospital work areas and climics as well as special classrooms within
achools. The Psvchoediicat tonal Evaluation of the Pre-School Child
was used as a program evaluation instrument, administered to each .
child when tirst admitted to the program and again at the end of
program participation. The data indicated that participation in
this highlv individualized program appeared to significantly foster
the devel opment of academic capacities.

105, Bull, Parvicia A, City Collepe A@XlﬁgﬁX‘WOrkstBj 1974-1975.

Brooklvn: New York Citv Board of Education, Office of Fducational
Fvaluation, 1975, - 100p.  Ed 135 920.

This report contains a description and evaluat jon of the City College

School of Education Advisory Service Workshop Center for Open Education,

a program funded undev Title 11 of the Flementary and Secondarw

Education.Act of 1965,  The program is a free resource facility for

all particivants in the school process: tbavhvrs, administrators,

paraprofessionala, parents, praduates and undergraduate students

interested and involved in open educatiqn in the New York City area.

The Center's activities range from demonstrations to independent work

on special projects and from a single visit to repeated use. Facilities
o and programs in¢lude; workshops, meetings, discussions, a library,

film showings, consultations with staff, speakers and informal sharing.

The evaltuation ot the program consists. of ¢lassroom observatdon,

teacher ifnterviews, and a veview of t he 'r’(‘m)l‘[',.:: and data that cover

the three vear period of funding. Findings indicate that at the

close of fts third vear of Title 111 funding the Advisoty Workshop

Center continues to fultill program goals and objectives.
o v . '
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106. Carson, Katharine W, Natjve Language Arts - English as a Setond

: Language Program for Optional Asgignment Pupils; School Year
1974-1975. Brooklyn: New York City Board of Education, 0ffice of
Educational Evaluation, 1975. 30p. ED 139 851.

This evaluation report is a description of an English as a Second
Language (ESL) program for non-English speaking disadvantaged students ,
whose ability to read and write In their native tongue or English
was not adequate to permit school success. The program was funded
under the Elementarv Secondary Fducation Act Title 1. “The purpose

of the program was to improve reading grades, reading comprehension, -
and auditory discrimination. Slightly less than 400 tenth through
twelfth’ grade students from five high schools participated in the K
program. Students were referred to the program by teachers, guldance
counselors, agencies, and family friends. qtudents attended double
periods of ESL classes. Pre and post standardized test assessed
reading improvement and auditory discrimination of the students.

The report concluded that all students improved their reading grades
at- least one grade level. In addition, 74 percent of the students
achieved some [mprovement in Inglish comprehension.

107. Chorost, Sherwood B. Improving the Designated Priority Skills of
Reading and Mathematics Through the Career Awareness Program.

Brooklvn: New York Citv Board of Fducation, Office of Educational
Evaluation, 1976, 26p.  ED 142 630,

This re;ort evaluated the sixth vear of the Career Awareness Progranm
for elementarv school students in New York City. The program was
designed to lnterest, motivate, and improve language skills of
students. Two activity modules, the Publishing Activity Centers (PAC)
* and the Industrial Arts Mobile Unit, were used 1n the program. The
- PAC module was designed to improve reading and language skills. The
industrial Arts Mobile Uinit was desipned to teach shop safety, identifi-
cation of shop tools, Iintroductory occupational information -and
development and construction of a projects . Sixty-~nine students who
. participated in fh¢ program were evaluated. A teacher rating
{nstrument was deyeloped to measure the gains in interest, motivation
and reading for the PAC unit. Additionally, a 42 item scale was '
adapted to measure knowledge of tool facts and career information in
the Industrial Arts Unit. Teachers reported that the PAC program
mot ivated mogt of the puplls to practice reading and writing. The
results of the criterion referenced test developed for the Industrial
Arts Unit indicated a change in student career awareness Lnformation
between the time of the pre and post test.

"

108. Chorost, Sherwood B. Summer Program for Reading and Mathematics»ggy‘
Handicapped Pupils in Special Education Classes (DSEPPS) (Severely
Emotionally Handicapped, Hearing Tmpaired, Multiple Handicapped,

n 97

‘ARLc— Ei@lgation Report. Brooklyn: New York
.City Board of Education, Office of Educational Evaluation, 1975.

51p. - ED 136 480, .

Presented: 1s an evaludation of a summer program which consisted of
{nd tvidualized and small group lnstruction in reading and arithmetic,
. iy ,
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recreational activities, and field trips designed to promote academic
and socialization skills for 506 handicapped children. The program

is noted to have had four components: severely emotionally handicapped,
hearing handicapped, multiple handicapped, and preplacement (multiple
learning -disordered). Among findings and conclusions discussed are

‘that at least 93 percent of the children met at least one instruc-

tional objective; that the children recejved outstanding instructional
experienceét and that the exemplary program performance is based,

in large part, upon.the system of setting concrete instructiopnal

goals for each child (criterion referenced testing). Also identified
as contributory to the program's success were excellent staff skills
which provided enthusiastic learning environments, .and the concept

of breaking the instructional day into academic and recreational
segments. Appended materials include descriptions oF the criterion
referenced tests used and results in tabular form.

CrﬂVar. flarry J. Skills Remediation in Reading; School Year 1974-75.
Brooklyn: New York City Board of Fducation, Office of Bducatlonal
Fvaluation, July 1975, 28pv  Bd 135 924,

The Skills Remediation in Reading Program was designed to improve the
reading skills of high school students who are two or more years behind
in reading skills. Program participants were educationally and eco-
nomically dishdvantaged students. The number ©of students who partici-
pated was approximately 23,000, These students were distributed.

among 48 high schools with 336 peachers and 272 educational assistants.
Classes were limited to  -rifteen students per classroom. Students were
chosen if their reading ability was a minimum of two years below grade,
tevel based on the Wetropolltan Achievement Tests or other standardlzed
achievement tests. Thed were chosen by guidance personnel. Indi-
vidualized diagnostic and prescriptive technigues were used by program
teachers, but some small group work was also incorporated into the
program. The evaluation vonsisted of a comparison of pre test and

post test scores on the Matropplltan Achievement Test. Test data
indicated that program particd{pants from grades nine through twelvg,
gained more than expected in sectieons of the metropolitan Achleveﬁent
Test. Those participants who attended classes at a rate of 75 percent
or more for the vear, gained even more above their expected level than
participants who attended 75 percent or more for one semester, as well
as those who' attended Less than 75 percent for whatever period of

time that thev were in the progranm.

Clawar, Stanlev 8. Corrective PLlLlM}nat ies Sew vices tor Eligible

Nonpublic School Pup\ls. [anuntlon RPfJf¥Lf“ﬂ“¥lL~X£§f 1975-1976.
Brooklvin: New York City Board of Bducation, Office of Educational
Fvaluation, 1976. 29p. D 135 915, .

This paper describes and evaluates a corrective mathematics

program designed to meet the neads of approximately 25,000 Titde I
eligible pupils attending non public schools,  The major ob]ectfves fkl'
of the program wvere to fmpréve the mathematical compétency of ‘pupils

in computation, concept development and plnhlvm solving. Approximately
10,000 -pupii® were served by the program. The basic teaching
methodologv was a small group, materials oriented approach. Students
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were provided with workbooks, games and other materials with-a
mathematics focus. Student participation and individualized instruction
were also emphasized. Many students who received the services of the
program were‘regulafly involved with guidance counseling services.
All students participating were given on a pre and post basis, one of
the following tests: the Boehm Test  of Basic Concepts; the Metropol-
{tan Achievement Test (Mathematics) grades 2-8; or the Stanford

Test of Academic Skills (Mathematics) grades 9-12. In all grade
levels the students manifested statisticallv significant gains on
their mathematics scores. The use of paraprofessionals was not

shown to have contributed to the higher scores of the students
involved.

[y

Collins, Erik. Remedial Reading Skills; Umbrella I, Summer, 1975.
Brooklyn: New York City Board of Education, Office of Educational
Evaluation, 1975. 32p. ED 137 476.

This 1s an evaluation report of a New York City school district
educational project funded under Title I of the Elementary and
Secondary Education Act of 1965. The program provided remedial reading
instfuction for 776 economicallv and educationally disadvantaged high
school students at five sites in four high schools. The program was
staffed by 17 experienced remedial reading teachers and 17 aides.
Numerous site visitations were made by teacher trainers, and frequent
teacher training sessions were held. The Metropolitan Achievement
Test (MAT), Advanced J.evel, Word Knowledge and Reading Comprehension,
was administered to all students. Alternate forms of the test were
used as pre and post test measures. An analysis of the data showed
that the students made statistically significant gains in reading
achievement. Corollary objectives, the means of achieving these
objectives, and the results are also contained in this report. Pro-
gram objectives were met.

Community and High Schools ?rofiles 1974-1975./Brook1yn: New York
City Board of Education, July 1976. 1,264p. ED 135 118. Paper
copy not available.

In line with improved and more comprehensive data collection and
processing methods, this edition of School Profiles incorporates

a number of improvements in data quality over earlier versions. 1In
addition, this report includes data on the New York City Public
High Schools.., This publicatiomrPresents a statistical overview of
each of the elementary,, intermediate, junior high and academic and
vocational high schools in the New York City Public School System,

1t contains a wide variety of 1974-1975 school year data describing

the individual school’plant, pupil characteristics and achievement
levels, and staff positions and costs. In addition to presenting
data on individual schools, school level and geographic summaries
are also provided. The complete School Profiles data file is also
available on magnetic tape for computer processing and analysis.
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- 113. Community School Profiles 1973-1974. Brooklyn: New York City Board
: of Education, April 1975. 1,103p. ED 135 117. Paper copy not available.

This publication of the New York City School Profiles provides detailed
information to both professional staff and the public. The factors
selected for inclusion. are thought’ to be most indicative of the total
school environment and of greatest concern-to the educational community.
The report presents a statistical overview of each of the elementary,
intermediate, and junior high schools in the New York City Public

School System. 1t contains a wide variety of 1973-1974 school year
data describing the individual school plant, pupll characteristics

and achievement levels, and staff position and costs. In addition

to presenting data on individual schools, school level.and geographic
summaries are also prcvided. The complete School Profiles data file

i3 also available on magnetic tape for computer processing and analysis.

114. The Cost of Fducatinpg Handicapped Pupils in New York City. Special
Report No. 2 in a Series: Assuring FEogual Educational Ogportunity for
Handicapped Children in New York City. Brooklvn: New Yotk City Board
of Education, Office of the Peputy -Chancellor, January 1977. 116p.
ED 137 994.

Reported are the results &f a study conducted to determine the cost

of educating handicapped pupils in New York City's public schools.
Methodologv followed in compiling and repofting cost data 1s outlined,
and the data are presented and discussed. Student enrollment is
described in terms of the programs and bureaus operated by the
Diqﬁsion of Special Education and Pupil Personnel Services (DSEPPS);
ang such aspects of enrollment as whether pupils receive full-time or
part-time services and severity of handicap type are explained.
Delineated are components of special education program costs, and
explained are methods of calculating actual costs. (ost per pupil

and total dollar cost of each DSEPPS program are given. Preliminary
an2lvses are presented including interprogram comparisons, comparisons
of ‘actual costs with estimated costs (based on indices developed for
the National Education Research Project), discussion of relative

costs of New York (itv special education programs,-and comparison of
private versus public school specjaT education costs.

115. Curits, Rebecca C. Improving Instruction and Services in Schools

for Socially Maladjusted, Emotionmally Disturbed Children. Brooklyn:

New York Citv Board of Education, Office of Educational Evaluation,
1976. 120p. FD 142 653.

This program was designed to supplement the New York City tax levy
educational program provided for 2,128 underachieving socially
maladjusted, emotionally disturbed students in grades three through
twelve. Most of the students were enrolled in 16 special day schools
for the socially maladjusted and emotionally disturbed. The remaining
students were enrolled in eight cluster schools with a total of 22
sites in treatment centers, psychiatric hospitals and special class-
rooms in-regular schools. Instruction in reading and mathematics took
‘place in small groups or on an individualized tutorial basis. 1In some
school settings students were tested, diagnosed and instructed in a
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reading laboratory setting equipped with software and hardware for

reading systems such as EDL, SRA, Didactics, Mind, Auto-Tutor, and

Systems 80. Mathematics instruction in schools with laboratories

was conducted using calculators, Geo-Boards, SRA Multiplication Kits,
puzzle kits and games. The evaluation of this program found that the
program improved reading and mathematics skills of students as de-
fined by scores on the Stanford Achievement Tests. It was concluded

* that a major reason for this success was probably due to the one-to- .

one and small group instruction. Tables of pre and post test data
are included in the appendices.

'

Cusano, Bernard. Children Learn to Read Through Cooperative Teaching
of Paraprofessionals and Teachers. Brooklyn: New York City Board

of Education, Office of Educational Evaluation, 1976. 17p. ED 142 626. .

A cooperative teaching program was designed to provide supplementary
diaghostic and prescriptive reading instructional services to New York
City elementary school students who were more than one grade level

‘behind in reading. Three hundred students in grades three through

six received reading instruction in reading laboratories. "Specific
skill needs were identified and an individualized program of’ reading
instruction was devised for each student. Students were tested on

a pre and post basis, paraprofessionals were rated for performance,
and teachers were interviewed. This report concluded that post test
reading scores of students increased significantly over the antici-
pated post test scores. Raraprofessionals perceived their program
experiences as contributing toward improved performance./ Interview
data reflected positive reactions to the programs on the part of
classroom teachers, paraprofessionals, and students. The reading and
language rating scale used in the program is included in the appendix.

Cusano, Bernard. Reading and Language, School Year 1975-1976..
Brooklyn: New York City Board of Education, Office of Educational
Evaluation, 1976. 18p. ED 141 484. Paper copy not available.

The reading and language program in one elementary school was intended
to improve word knowledge, word analysis, and reading comprehension
skills for 300 students in grades K through 5. Students who partici-
pated in the program were below grade level in reading and language
skills. Educational assistants were assigned to participating classes

~and provided small group instruction in reading and one hour c¢f individ-

ualized instruction in the afternoon. The evaluation of the program
assessed the stbdents' reading grade level measured by the Stanford
Achievement Test at the end of the program, language ability measured

by the Stanford Achievement Test of Auditory Comprehension on a pre=

and post-test basis, and English fluency measured by the Annual Survey

of Pupils Ability to .Speak English. Educational assistants were
evaluated by structured interview guides regarding training, materials,
assignments, and responsibilities. The report concluded that significant
reading improvement on or above grade level at the end of the'program

was attained. The actual post-test mean language score increased

-significantly over anticipated post-test scores and the program's

English as a second language students improved their ability to speak
English by greater than one grade level. ~ ’

5.
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118. Dederick, Judith G.;.- And Others. Follow Through Program 1975-1976.
Brooklyn: New York City Board of Education, Div. of Educat%pnal
Planning and Support, August 1976. 73p. ED 142 662.

fig”

This paper describes and evaluates the Follow Through Program in New
York City. Although centrally coordinated at the Center for School
Development of the Board of Education of the City of New York, each
Follow Through Program is based on a different educational model, and
in all cases but one, each model is sponsored by an educational insti-
tution or agency independent of the Board of Education. This evalu-
ation report is based on two major sources of information. One is a
series of over 100 site visits to each Follow Through Program in a
public school. Interviews with staff members were an important
component of site visits. The second source of information for this
evaluation is reading test results from 1975-1976 and previous years
for both Follow Through children and a control group of non-Follow
_Through children. Major sections of this report include: (1) a
description of the characteristics -of Follow Through which form the
philosophical core of the program, (2) an evaluation of out-of-
classroom segments of the program such as health services, (3) an
examination of instructional programs, and (4) evaluations of programs
at each individual site. Generally it was found that the Follow
Through Program met its goals. Reading scores were higher for Follow
Through as compared to non-Follow Through students. "When the programs
were observed individually, it was found that certain models functioned
systematically better than other models. The goals of most of the
social services were met despite reductions in the number of pro-
fessional personnel.

School Ygggw{9141L§zgi_~Brookl§h: New York City Board of Education,
Office of Educational Evaluation, 1975. 29p. ED 135 919.

119. Doyle, Rohert [. The Eollgggﬂ&qggé}vro&ram;' Fvaluation Period,

~The College Bound Program was designed to enhance the cognitive
abilities of 9,300 high school students who were eligible for Title I
funds. The program was conducted in 24 high schools with approximately
~one fourth of the Subjects at each grade level. The evaluation was
"designed to investigate the effectiveness of the reading, mathematics,
science, social stience, and bilingual components of the program.
Test results revealed that the project improved standardized test
scores in all areas. Statisticallv significant gains were obtained
for the reading, mathematics, social studies, science, bilingual
reading, and bilingual science components for all grade levels and
for the ninth grade bilingual social science component.

I

120. Dovle, Robert E. supportive Services Program; School Year 197§-1976.

Brooklvn: New York Citv<565fa<5f Education, Office of Educational
Evaluation, 1976. 20p. FED 137 440.

The Supportive Services Program for the 1975-76 school year was
designed to reinforce the cognitive growth of .disadvantaged high
school students who were referred from one of three Title I programs:
.Skills Remedi%;ion in Reading; Remedial Mathematics; and Native.,

Language Arts-English as a Second Language. The Program provided
supplementary counseling and family consultation to eligible

U
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students and operated in 32 high schools. The treatment group consisted
of 2,873 students who received intensive services of at least 10 small
group sessions or 12 individual sessions. The control group consisted of
a subset (1,061 students) of the treatment group who participated in the
same main component in the previous year or semester and who did not
receive intensive service during the previous period. Findings indicated
that students in the remedial reading program showed stétistically
significant improvements in grades 9 through 12, when the treatment
length was for one year and in grades 9 and 10 when the treatment length
was for one semester. Remedial math students showed an improved average
monthly gain, but these were not statistically significant. The number
of students from the ESL program was small (19 students), and results

did not indicate statistically significant gains.

Echternacht, fary. Corrective Reading and Corrective Mathematics
Instruction of Pregnant School Age Girls, Summer, 1975. Brooklyn:
New York City Board of Education, Office of Educational Evaluation,
1975. 44p. ED 137 464. :

.

In the summer of 1975 a program to improve reading and mathematics
skills for pregnant school age girls was implemented in New York City.
The program was designed to provide continuity of 1nstruct10n in
reading and mathematics from spring to fall for girls who were at
least two years behind in reading and mathematics achievement. The'
summer program was initiated at four schools, one each in the Bronx,
Brooklvn, Manhattan, and Queens.’ Each of the schools provided
instruction for pregnant girls during the normal school year. During
the summer, these schools provided corrective instruction for about

" three hours in the morning. Participation in the program was voluntary.

Students attended classes in corrective reading, corrective mathematics).
and 2 class that reinforced fhstruction in the previous classes
through instruction in the-use of business machines, such as the’
tvpewriter and kevpunch. The program used a diagnostic and prescrip-
tive approach to instruction. The program tests used for diagnosis
and mastery testing were used for program evaluation. Analysis

the classroom testing data indicated that about 80 percent of the
students in reading, and 85.percent of the students in math, achieved
masterv in at least one instrictional objective. Further analysis:
showed that many students had mastered a significant number of
objectives prior to instruction .and that some teachers administered
few objective tests to their students. One reason for this was due
to the - relatlvelv low levels of readlng and mathematlcs skills
measured by the test materials.

Fllis, Ronald S. Parent Orientation Program Brooklyn: New York
City Board of Education, Office of Educational Evaluation, June 1976.
44p. ED 142 633.

This is an evaluation of the Parent Orientation Program. It was
designed to: improve parental knowledge about school reading and
‘mathematics requirements for their children; improve the performance

of the parents in reading and mathematics through the evening adult
program; and provide parents with school information via family workers.
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. .The program served 50 adults and 50 children for 63 days during

123,

124,

the 1976 Spring term. On-site observations and questionaires
administered to parents on a pre and post test basis were used to
evaluate the program. This evaluation report concluded that the
Paren®Orientation program did not improve the knowledge of parents
concerning school requirements of their children nor did it improve
the parents' performance in reading and mathematics. However, the
family workers did provide parents with school information. It was
concluded that late funding and the shortened duration of the program
diminished the possible results of the program. Sample observation
reports, questionnaires, reading and mathematics tests, and a family
worker report are included in the appendix. )

Ellis, Ronald S. Student~Parent Activities Center, June 1976,
Brooklyn: New York City Board of Education, Office of Educatjonal

Evaluation, June 1976. 39p. ED 141 487.

E & . . - -
The Student Parent Activities Center was designed to involve parents
in the educational process of their children, improve parental
knowledge and participation in the school, and improve parental
influence on student attendance. One hundred fiftv students and 50
parents participated in the program. The parent participants all
had children in.the fifth throldgh eighth grades who were truant or
whose attehdance}records were poor. However, those students who
participated in the program were in the fifth or sikth grades. The
parent participants wére. organized into two groups composed. 6f up
to twenty participants each. The groups mét once a week and discussed
mathematics, reading, and school attendance requirements. The program
was administered by a coordinator, school and neighborhood workers,
and familv workers. To determine the effectiveness of the program,
guestionnaires were completed by parents, and evaluators observed the
program in operation on four separate occasions. The evaluation
concluded that parents were made aware of pupil academic and discipline
requirements of the school; however, the program was not effective
in helping parents help their children with geading and mathematics,
or in imptoving students attendance. The appendix includes the
observation reports.

Ellis, Ronald S. Summer EducationnProgram for Neurplogicall and
Physically Handicapped Children. Summer 1975. Evaluation Report.

Brooklyn: New York City Board of Education, Office of Educational
Evaluation, 1975. 35p. ED 136 489.

k3

Evaluated was the Summer Education Program for Neurologically and
Physically Handicapped Children, designed to improve the performance
of 145 children (6-16 years old) in the following areas-—gross motor
skills, swimming, fine motor skills, socialization with nonhandicapped
peers, and independent daily living skills. The program included

the following activities: pool hydrotherapy and swimming instruction,
physical and occupational therapy, reading and. mathematics instruction,
arts and crafts, music, instruction in game skills, field day competition
and encouragement of parents to assist and participate in the program.
Findings indicated that the progrém met its objectives of demonstrating

60 . (
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a atatistically significant improvement of its participants in

program skill areas; and that the program as implemented coincided

with the progfam as described in the proposal. Appended materials "y
include sample observation report forms, the rating scale, a schedule

of daily activities, a sample parent questionnaire, and the program
abstract. :

Ellis, Ronald S.k Summer,Pre—PlaceEEnt Program for Severely Muiti;
handicapped Blind Children. Summer 1975. Evaluation Report. '

Brooklyn: New York City Board of Education, Office of Educational
Evaluation, 1975. ¢33p. ED 136 488,

Evaluated was the Summer Pre-Placement Program for Severely Multi-
handicapped Blind Children, designed to provide individualized programs
for improving the performance of 16 children (4-11 years 0ld) in the
following areas--communication skills, vision training, psychomiotor -

and perceptual training, social developmentz ambulation, self« dependence,
self-awareness, and awareness of others Objectives of the evaluation
wvere to determine if the performance of a majority of studentsraj
imnroved a€¢ross aﬂl items at least one scale point in the areas
mentioned above, and to determine if parents were involved'in t
educational and emotional needs of the children and the rehabili i
‘tation methods ‘employed. Findings showed that althaugh the: proJect s
first ob1ective was not met, no child decreased in terms of the areas
under considération and parents were involved 'in the program Appended
are the rating scale, a sample interview schedule,: responses to tele-
phone interviews, observation report forms, and a daily schedule

<

Fllis, Ronald S. Summer Programﬂfor Autistic Children, Summer 1975.
Evaluation Report. Brooklyn: New York City Board of Edofgtion,

Office of Educational Evaluation, 1975. "33p. .ED 136 466.

An evaluation report is presented for a 1975 summer program for 25
six-to~twelve year-old autistic children in New York City. Evaluative
procedures are described, and student ratings in four skill areas

(basic life skills, orientation to learning, cognitive skills, and
socialization) are explained. - Final results are said to indicate

that all subjects demonstrated no decrease in performance in the &
four areas. “Appended are an observation report form, the rating

scale used in the evaluation, and a list of classroom activities.

Fryburg, Estelle L. IndividualizinggInetruction for Physically

Handicapped and Mentally Retarded Children in Special Schools.

School Year 1974-1975. Evaluation Report. Brooklyn: New York City

Board of Education, Office of Educational Evaluation, 1975. 52p.
ED 136 462 . c

Presented is an evaluation of a program providing physically handi-

- capped and mentally retarded children (4-21 years old) in 19 special

educational facilities in New York City with an intensive remedial
program in reading and mathematics. The program, involving instruction
by paraprofessionals of a minimum of one half to one_hour each week

for a minimum of 40 hours for each participant (exaept in hospital
schools where the minimum was 20 hours), is noted to have met all of

60
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- the objectives with significant demonstrated gains by thé subjects
..~ 1n achievement and social~emotional development. Listed recom-
mendations include the recycling of the program, continuation of- the/}
paraprofessional in the trainer role, and improvement of diagnostic
and prescriptive programmingﬁ ’Findings are provided in tabular form ,
- and test results are appended. -

128. Giddings, Morsley G. High School Preparation Program 1975 1976
Brooklyn:  New York City Board of Education, Offlce bf Educational
- Evaluation, 1976. 25p. ED 142 629. ,

v gl ,

" The High School Preparatlon Program was designed to. idéntlfy, orient
and,prepate third vear intermediate and junior high school students
for successful admission to the special high schools in New Ygrk City.
Two hundred students participated in, .the program. Priority was
iven to those students who were one- year or more below grade level
in %eading or malhematics. The program activities were: after

: «schopl instruction in reading; mathematlcs,_career education, drama

‘ ahd dance. Students also visited museums, colleges, high schools,

£ ,* office buildings;, industrial plants, trade schools, factories, and
government agencies. It was concluded that. the students in the
program achieved 65 percent mastéyy of a 400 word vocabulary list
and demonstrated a month's gain in mathematics grade level for each
month in the program. Students showed some improvement on the drama
and dance test indicating greater sappreciation. Reading improvement
was not attained. A copy of the /oordinator s report form and the
teacher interview form is includéd in the appendix.

.

l29 Gottlieb, Jay. Supplementary Reading and Matheématic§ Instructional
P Skills Program for Handicapped Children (1974-1975). Evaluation
- Report. Brooklvn: New York City Board of Education, Office of o
Educational Evaluation, 1975. 24p. ED 136 484. .Jﬂg

B . . o B

Evaluated was a program designed to provide individualized supple"
mentary instruction in reading and mathematics for two populations

of handicapped children--mentally retarded and neurologically
impaired-emotionally handicapped--in 34 schools in New York City.
Statistically significant gains were made on both reading and
mathematics subtests of the Wide Range Achievement Test, and problems
were of an administrative nature and easily correctable. Recommen~
dations 1nclud§ﬁ that teachers be given more latitude in dec1ding

on the children eligible and amount of instruction each pupil would
receive, that onlv experienced teachers be hired, that teacher
trainers have a more defined job role, and that physical space
allocations be carefully examined. Test results are appended.

>

130. Gottlieb, Jay. Transitional Classes Prégram. School Year 1975-1976.
Evaluation Report. Brooklyn: New York City Board of Education,
Office of gﬁ%gational Evaluation, 1976. 55p. ED 136 465.

Described is the Transitional Classes Program for emotionally disturbed
childfen 7-17 years old. It is explained that individual or small
group sessions based on individualized programs are conducted daily

to improve reading and math skills, Program evaluation findings are
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reported, including an improveme!t in six reading and six math
objectives for students who part ipated for the entire year, and

a mastery of nearly 100 percent ofiﬁhe'insttUCtional,objectives
students were taught. Appended are’tables with student performance
data from the Random House Criterion Reading Test and thé American
Guidance Associates Kéy Math Test. e ¥

Greéley, Michael.F. Diagnostic-Prescriptive Reading Serﬁices, l975l
76. Brooklyn: New Yerk City Board of Education, Office of Educational
Evaluation, 1976. 18p. ED 142 627. "7 ‘

Pk A
The Diagnostic Prescripyive\ﬁeading Servites Program was designed
to increase reading ability of 134 second and third grade students
in New York Citvy. Students were referred to the program bv teachers,
guidance counselors, and the program coordinator. Children were then

" tested by the school psychglogist and a . prescriptive plan was imple-

mentedﬁ:gThb plan util;zéd3§pecia£‘instruct10na1‘materials, home visits,
family counseling, referralg, to health and guidance agencies, and
indjividual and small group instruction. he pre and post test reading

- gscores- indicated that second and third grajers improved their scores

132.

 Epaluation, 1976. 24p. ED 141 489.

two months and eight months respectively. '

1 .

Ereeley, Michael F. Teacher Selfwnelp Project, 1975-1976 SChool‘&éézf
Brooklvn: New York City Board'of Fducation, Office of Educatiohi}ﬁ

)

A teachgf education program was designeg'to“%mprove the quality of
instructioh for low income students in New York City. A major goal

of the program-was to increqse‘gtudent reading and English fluency
skills. ' Teachers for the program were trained on college campuses.
Each participating school-designed its training program to suit its
own educational needs. . Parent participation in the design of the
program was solicited.. In addition to the teacher training aspect

of the program, 150 stqdént5~were provided with corrective reading
services twice per week and 55 students participated in a small group
English as a second language tutoring program. The objectives of the
program were improvement of reading achievement, language ability,

and teacher instruction ratiné%las defined by a seven point scale.

The methods of evaluation of the program were: assessment of pre

and post reading and English.langqééﬁ“ﬁfﬁency test scores, direct
observation of all aspects of the program, interviews with school
personnel, and completionioffquestionnaires bv principals who rated
teacher sance. The"evaluation concluded that, of the 129 students
tested, ’ ont showed ‘significant growth in reading ability and
English Bilingual students had difficulty with language
forms. ‘i: ‘incipals' ratings of teacher performance indicated that
teachers exhibited exceptional growth in diagnosis of learning
disabilities, corrective instruction, use of instructional materials,
procedures for pupil evaluation, methods of individualizing instruction,
and techniques of parent involvement. The principal evaluation,
questionnaire is included in the appendix.

h) v')
wJ



Bl

: L? . ‘ -57- |
. \ . ' -
133. Griggs, Shirley A. Improving Instruction and Services for Socially

-Maladjusted Children. Brooklyn: New York City Board of Education,

Office of Educational Evaluation, June 1975. 16p. ED 137 473. v‘\

T NN
A total of 1,922 pupils participated in this Title I Elementary
Secondary Education Act Program, which was designed to improve the
reading and/or mathematics skills of the students. The program
A aired to serve students in special schools or residential treatment -
. " centers in New York City who were in kindergarten through grade 12.
: The majoritv of these students were enrolled in 18 special day schools,

" for th emdtionallv disturbed, and the remaining students were en- ¥

rolled 41n seven cluster schools¢ located in residential and day treat-
ment centers and psychiatric hospitals. The projett established

reading laboratories in 18 special schools, mathematics laboratories

in four special schools, and special instruction in reading :in seven
cluster schools and treatment centers. The majority of objectives in
both the reading component and the mathematics component, of the program
were achieved

: 134. Griggs, Shirlev A. Program for Adolescents (Male and Female) in
" Corrective Institutions- Rikers Island. Brooklyn: New York City
Board of Education, Office of Educational Evaluation, June 1975.
18p.; ED 138 681.

Thls vroject, funded under Elementary Secondary Education Act Title I,
. was designed to imnrove the mathematics skills of 328 males and femaleq
serving prison sentences or awaiting trial in the Rikers Island
Penitentiary. For the male population exclusivelv, the project was
designed to improve reading skills and English usage and comprehension.
‘The project sunplemented the regular instructional program in '
mathematics and reading bv providing remediation and tutoring in
these areas. The project established a mathematics laboratory in the
women's prison, a reading laboratory, three classes in English as
a second language, a cloth cutting and spreading class emnhasizing
, ~he applicatlon of reading and mathematics skills in a vocational
S;ﬁzrea, and an educatkonal suidance program in the men's prison. The

inmates ranged in age from 16 to 21 yvears. Twe of the evaluation
ob1ect1ves were achieved at a significant level: that is, as a result
of participation in the reading and mathematics components of the
program, the reading and mathematics scores of students shoved a

) significant difference between the real post test score and the

i anticipated nost test score. The evaluation objective dealing with

- improving* the language facilitv of students who Dartlclpated in the

Erglish as a second language component of the program was achieved

bv 64 percent of the participants, wvho either improved or received

the highest possible rating in the area of Engllsh speaklng ability.

Fiphtv-five percent of the participants achieved success in the area

of English comprehension.

135. Gunther, Phyllis E. Basic Skills After School Pre~Kindergarten Program,
1975-1976. Brooklvn: New York Citv Board of Education, Office of
Educational Evaluation, 1976.. 22p. ED 141 476.

An after school pre-kincergarten program sought to upgrade the reading‘
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and math readiness, and develop English-as~a-second-language skills '
for 45 pre-kindergarten neighborhood children. Pupils were selected
for the program on the basis of family background information and
pupils' inability to speak English because of wrecent.arrival to the
U.S. The program activities were based upon the cognitive/affective
approach. Pupil growth in social skills, phvsical abilities, intel-
lectual ability, English fluency, self image, and parent involvement
were assessed. A screening test for learning disabilities, an
intelligence test, teacher rating scale of pupils' attitudes, and
interviews with school personnel and parents were used to.evaluate
the program. The report concluded that the program was successful
increasing the social skills, physical abilities, and intellegctual
abilitv of the'45 pupils. - The program was also successfu} in develop-
'éng more positive self image and cultural awareness of the pupils.
arent involvement in school activities was increased. They program
fulfilled the goal of prevaring children for kindergarten and—first
grade curricula. The Teacher Rating Scale On Pupils' Pride in

. Cultural Background instrument is included in the appendix.

136.7Gunther, Phyllis E. Reading Imprqggggnthhrough Marine Environmeﬁt
Exploration, 1975-1976. Brooklyn: New Vork City Board ol Education,

Office of Educational Evaluation, 1976. 1l4p. ED 141 485. ~

3 This New York City Umbrella Program for réading enrichmehé?was‘imple_
mented in the context of the studv of the marine, environment. It

+ combined language arts and science study as applied to_ the study of

- this en-ironment. One hundred eightv-five pupils from seven fifth
grade classes in four schools participated in the program. <Classes -
of students-with the greatest need for reading improvement were
selected by principals who were réEeDtive to the innovative program.
The program objectives were: to determine whether pupils showed
improvement in their ability to perceive relationships in science
terminologv and concepts enabling them to organize and classify
information according -to common characteristics; and to determine
whether pupils owed "significant inprovement in their ability to
read and construct graphs, diagrams and tables. Pupils were pre aqd
post tested using the Science Research Assogiates criterion-reference
test called Probes. The evaluation indicated that all objectives
were attained except significant imnrovement in reading skills. The
report concluded that the program proved that the gains in reading
comprehension skills of classifving, and distinguishing fact from
fiction and opinion was attributed to the ~ualitv of the curriculum
-and program. '

1§7.'Hed1ev, Carolvn N. Readihgﬁﬂgogram at Children's Art Carnival;
September 1974-June 1975. Brooklvn: New York Citv Board of Education,
Hffice of Educational Evaluation, June 1975. 38p. FD .137 447.

Ore hundred eight children ,in grades two to four (ages seven to

ten), whose reading level was one to two vears below grade level,
participated in this program. The Creative Reading Program for the
Children's Art Carnival, funded under the Elementary and Secondary
Education Act Title [, had as its purpose the teaching of reading and
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other commUnication skills bv using the aesthétic experience as the’

.,foundation of reading language instructior. The Carnival provided

an individualized reading program which related each child's develop-
mental pattern as it was revealed in art workqhqpa-to .a reading plan
especially designed for’' the student. There were thteea 12-week’
sessions in the Carnival. The students: ;et twice a ‘week at the
‘Carnival Cénter where a small. reading laboratory existed. These

" students met with the reading improvement teather three times a week

138.

in their respective “schools.’ ‘At. these in-school reading laboratories,
the children worked in small groups on reading~communication skills in
activites and studyv sessions that were based on the art experien:ced

“at the Children's Art Carnival. The Carnival program supplemented the -

regular school program by offering indiyvidualized one-to-one instruction
which provided a choice of ways to learn reading. Findings indicated
that the Carnival Proegram was successful. The children evidenced a
great deal of personal and attjtudinal affective development according
to Psychological Center personnel.) Thev progressed in reading and
1inpuistic achievement as measure on, the Prescriptive Reading Inventory.

Heintz, Paul. High School Peer Tutoring (Homework Helpers) Program;
School Year, 1974-1975. Brooklvn: New York City Board of Education,

Office of Educational Evaluatiop, 1975. 32p. ED 137 451.

The High School Homework Program_was designed to provide eligible
high school: students, grades 9 through 12, with intensive individual~
ized remediq} instruction-in reading; mathematics, and language as
well as assistance with daily homework assignments. The major
objectives of the program were. to belp students who were two Or more-
years retarded in_ reading on mathematics improve their abillty in
these‘ areas of academlt ach]evement and to help students whose
native language was not English improve their language and mathématics
skills. .Over 4,000 students participated in the program. They were
all volunteers. The program trained and employed high school and
college students to serve as peer tutors. The analysis of reading
and math test scores yielded highly significant differences between
predicted and post test gaims'and actual post test gains in language.

~ and mathematics skills. The students who received tutoring in the

. 139,

program showed, on the average, an increment of two months of -academic
achievement for every month of participation in the program. ‘This
evaluation indicates that the outstanding success of the program can.
be attributed to tie following factors: an ‘excellent orientation
component, good program organization, tutporial strategies, material
used in the program, and staff interest .in students.

Y

Hennessy, James J. Bilingual-Bicultural Program at C.S. 77, 1975-76.

. Brooklyn: ©New York City Board of Education, Office of Educational

Evaluation, 1976. 20p. ED 141 477. Pager copy not available.

This rermort presented the final evaluation of a Bilingual-Bicultural
Program in a communitv school in -the Bronx, grades one through six.
The project was designed to increase the spoken English language
comprehension of elementary school age children who were found to be
below the 20th percentile on the Language Assessment Battery. - Ten
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edudltional aasistants worked closely with 168 target youngsters in
activities that ranged from individualized instruction, to small groun
work, 'to testing, diagnosing, ‘and prescribing intérventions.  The

- primary goal of these activities was to bring each participant to

140.

1; Herri‘Addﬁéy. Program for Institutionalized Children. Brooklyn:

a higher level of competence in using and understanding English.

. The findings of the evaluation were that the major godl was not fully

realized, in spite of very well coordinated, highly professional

effort on the part of project staff members. Onlv 47.1 percent, ‘(short

of the 65 percent goal) of the students participating in the pro]ect

gained the expected 1Q percentile ranks needed to satisfy the pro1ect

objectives. The project was recommended for continuation, however

with some modifications. ’
Jo.

N L :
Hennessy, James J. The Ethnic Heritage Learning REﬁEESFE*EEEEEE’
1975-1976. Brooklyn: New York City Board of “£ducation, 0ffice of
Educational Fvaluation, 1976. 15p. FED ‘142 634.

The Ethnic Heriskage Learning Center, designed to increase the reading
‘aki{lls of elementary students who are educationally and economically
disadvantaged ig described in this 'paper. The major goal of the

, Center was to provide qupplementarvvxﬁmedial reading 1nqtruction‘
e

In addition to the 250 ,students who re selected as a target group,

the Center also served«approx1mate1v 1,000 students from other schools

in the district who came to the Center for two day workshops. Approxi-
mately 60 students were serviced at the (Center each dav. with the

primarv activities revolving around Jearning to read through the study

of the Hispanlc and ‘African cultures. Four paraprofessionals assisted
the teaching staff in instructional activities, management’ activ1t1es, *,
and special enrichment activitiéds in this multimedia, multicultural
project Materials that emphasized the ethnic and cultural heritage

of the b}ack and Puerto Rican students served by the Center, were
developed The major conclusion of this evaluation is that fhe Centers's

" activities are effective in increasing the reading skills of the

participants. It was recommended that the target population for the
following vear be set at 250-350 students who would visit the Center
at least four times per month and that a measure of specific knowledge
gained as a result of participation be developed and implemented. It
was also suggested that a measure of English language proficiency be
ueed as a pre arld post-measure for those participants who have a

diagnoqed weaknessyin this area.

New York City Board of Education, Office of Educational Evaluation,
August 1976 95p. ED 142 -682.

'

reading and/or mathematicqplnqtructlon for’ 624 T1t1e I eligible pup&ls
s one through twelve in 12 institu tons for neglected, abused,
ent children. The program operated for seven weeks with
approxfmately 15 hours of instruction weekly. Small group instruction
‘or individual tutoring was provided by 80 teachers assisted by 12
paraprofessionals and three student aids under the supervision of
eight teaghers—in—charge. All students were given entry and mastery
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- tests with standardized criterion-referenced tests from the Croft

reading system and/or from the Base mathematics system, The major
“evaluation objective of having 70 percent of the participants

demongtrate mastery of at least two instructional objectives in reading
and/or mathematics was achieved. - In reading, 75 percent of the pupils -
achieved mastery of at least two objectives as a result of instruction.
In mathematics, 86 percent of the pupils mastered at least two objectives
as a result’ of Instruction. Sixty-eight percent of the puplls demon~
strated mastery of more than 70 percent of the instructional objectives
they attempted in both subject areds. o

A%

5 .
142. Hert, Audrey. Summer Program For Special SCH00L5~for Socially Mal-

- adjusted Chlldren. B Brooklyn: New York Clty Board of Education,

_Office of Educational Evaluation. August 1975. 29p. ED 137 442.

; p
’ This report is an evaluatlon of a New York Lity School District
‘educational project fundéd under*Title I of the Elementary and
_ Secondary Education Act of 1965. The program was designed to serve
%;1,640 children attending special day schools,. psychiatric hospitals,
“and day and residential treatment centers for the so¢ially malad-
jusdted and emotionally disturbed in kindergarten through twelfth .
grade. The purpose of the prpgram was to improve achlevement ihq.
readliing and to provide meaningful socialization activities for
thesy children during the summer months. The major objective of
the program was_ to help pupils achieve mastery of 1nstruct10nal
objectives in reading. The CROFT (Reading) Crlterlon referenced
tests were used as. assessmert mgasures. The program was staffed
by 178 teachers and 46 pdTﬂDrOfeSblona]S under the supervision of 0
21 tQaCer\—ln charge. Two a551stant coc?ﬂlnators and a project
coordinator supervised the entire program. The participants were
selected from twelve spectal day schools :for socially maladjhsted
or emotionally disturbed children, nine psychiatric hospitalls," %y
16 day and/or residential trcatment cepters for emotlonali§ N%Eﬁ -
capped children, and 30 day and/or residential treatment é&éknters 0
for addicted children. These §7 sites, located.in all-of the fiver
horoughs of New York (1Lv and four sytes in Géstate New York) . were
clustered into 21 school organlzatlonq for the purpose of super~
vision ot the' Instructional program. An analysis of the data
indicated that 70 percent of the partlclpants mastered at least one
instructional objective and that they did benefit substantially
from the program.

1

143, Hicks, John S. Early Identification P}ogram. Brooklyn: New York
City Board of Education, Office of FEducational Evaluatiom, 1976.
lép. ED 14l 479 . : . )

This report is an evaluation of a selected New York City Umbrella .«
program fundgd under a special gramt from the New York State Legisla-
ture. The program, which served eighty children in two Brooklyn
-schools, focused on the early identification of learning problems

., and the remediation of these problems in first and second grade
children in each of these schools.. Forty children selected from
each school were given remedial work in, readlng and mathematlcs - =
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-mathematics. An analysis of the data yielded mixed results with Ly

fﬁn the classroom,
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Four educational assistants under the supervision of the reading
specialists of each school comprised the staff. The specific o
evaluation objectives of the program were that participants atteriding
fifty percent or more of the scheduled program sessions show

skills over the anticipated gain as measured by a comparision of pre
and post-test scores using the historical regression formula. The
Stanford Early. School ‘Achievement Test II and the Metropolitan
Achigvement Test were used to measure functioning in reading and .in

statistical signlflcance only partly achieved. The results must be
“tegarded as tentative due to the short duration of the program

(one semester), the use of two instruments instead of one, and the
small sample sizes. Data summaries and a list of recommendations
are included in the report.

Hicks, John S. Individualized Instructional Program for Emotionally
Disturbed Children Unable to Participate in Formal Educational Programs.
(Title VI) School Year 1974-1975. Evaluation Report. Brooklyn:

New York City Board of Fducation, Office of Educational Evaluation,
1975. 21p. ED 136 464.

Presented is an evaluation of a program designed to provide individualized
instruction for 28 seriously emotionally disturbed students in a residential
psychiatric program in New York City. Findings are reported to indicate

th 't the program met its obJectlves in producing significant growth in

bo a reading and math achievement,” and additionally produced over 100 percent
improvement in attendance. It is noted that efforts were made by the.

‘hospital team to keep and maintain contact with school programs outdide

of the hospital to which the students would be returning. Listed recbm—
mendations include that objectives in reading and math be defined 1n terms
of the historical regression formqlas, that instruments used for data
collection be improved, and that fundlng for . the program be modified.

Data forms are appended.

o

Hicks, John. Lenox Hill Neighborhood School Camp Program; School Yedr
1975-1976. Brooklyn: New York City Board of Education, Office of
Educational Evaluation, 1976. 3lp. ©D 141 481.

students from 23.different fifth grade classes from a Manhattan !

A four phase b[vironmontal sciences program was designed to serve 654
Lommunity scho

ict Phase one, a pre—camp educational program
I was|designed to introduce the participating classes
#0 the concepts of enWronmental sciences which the children would

"be studying while in camp. Phage® two was a four day camp experience

- An Lonnecticut. Phase three w?ﬁﬁa series of projects and reports
¥

completed by the children when®they returned from camp, detailing

their camp experiences. PhaSQWFOhr was an Integration of the lessons
learned by the camp experience into the life of the children in New

York City. The major program objectives were to significantly increase
the ¢hildren's knowledge of environmental science, change their attitudes
about environmental concerns to more positive oneé, help students utilize
their knowledge in defining local environmental concerns, and to help

students develop plans to improve their neighborhood environments.
¢
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The instruments used to evaluate the program objectives were a test

of science knowledge constructed by the district sciehce coordinator,

the Attitude Development Through Outdoor Education Scale, and a follow-

up questionnaire which was completed by participating teachers. Cor-
related T tests of the first two objectives indicated that the post- 3’5
test scores were significantly higher than pre-test scores. Also, follow-
up activities suggested that the students brought their experiences back
to their neighborhood school districts and were more aware of the environ-
mental concerns in which they lived. The report concluded that all

three evaluation objectives were met and produced significant positive
findings. Tﬁéfinstrgmcnts used in the evaluation are included in the
appendix. .

146. Hicks, John S. T.E.A.T.H. Program, English as a Second Language
(Schoo! Year 1975-1976). srooklyn: New York City .
Board of Education, Office of Fducational Evaluation, 1976. 22p.
ED 141 461, ' 2 ‘

This report ovalunt;s a remedial reading and mathematics after school
program for 227 third, fourth, Cifch, and sixth grade students who
scored at least one vear below expected grade levels on New York Cit.
standardized tests.  The program was a selected New York City Umbrella
program funded under a grant tfrom the New York State legislature.

The progrgm also taught cnglish as a Second Language (ESL) to 82
parents in the school community. Bilingual teachers from the par-
ticipating elementarv school were sent into both community agenties

and private homes where they held English language instruction classes
for parents. The major objectives of the program were to help students
in both the remedial rcading and mathématics program achieve -ignificant
growth in their reading and mathematics skills and to help ti  partici-
pating parcuts in the ESL program to improve their conversational

skills in English. Pre and post ity wide reading and mathematics
standardized tests were used to cvss the students' growth. A
teacher-made test ot conven to... English as well as the New York
City Non-tnglish Rating Sc. - s od to assess the pafents' improve-
ment of their fnglish conv . .onc  skills. The findings of the
provram indicated that the et Laverage growth in mathematics

Jas 11,8 months ror a ten w fod anc che average growth in
mathematics was 1.8 months oo 0 che same period.  Also, data collected

on the pre and post Fnglish conversational test for parents.indicatoed
that parents met the eligibility criteria of minimal competence in
English. THe appendix contains the Teacr.r Made Test of Conversational
English. ' ‘

147. Hollinshead, Merrill T. Bilingual Instruction in Reading and Mathematics
“of Pregnant Non-English Speaking Students. Brooklvn: New York City
Board of Fducation, Office of BEducational Evaluation, June 1975.
23p.  ED 137 450.

This is an cevaluation repert ot o New York City school district ‘
educational project funded under Title I of the Elementary. and bSecondary

Lducation Act ot 1965. The program was designed to provide bilingual
instruction to pregnant school-age girls who were two or more years
below grade level in reading and mathoematics. [Tt was also designed for
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students who were deficient in their ability to speak and understand
English. Approximately 40 Spanish-speaking students, aged 13 to 19,
were enrolled in the program; however, due to poof attendance and
a high rate of attrition, there were only 20 students on register

» at any particular time. A bilingual teacher and an educational
assistant conducted the program of individualized instruction under
the supervision of the school principal. Achievement data are
presented for reading and mathematics. A historical regressien
analysis was used to compare actual posttest scores v th antijicipated
posttest scores. Although this method of data anat s did not reveal
statistically significant~gains in readlng and mathematics, it did
show that students gained over one month in both reading and mathe—"
matics for each month of the treatment period. Students made &tatls~
ticallv significant gains in Spanish vocabularv and comprehensions h.”'

The program ob10(t1¢%§ wvere met for those students who part1c1pated

in the program.

A

148, lellnahcld “Merrill T. Pre-School Program for Emotionally Disturbed,
Language and Perceptuallv Impaired Childvon (Title VI) Evaluation \\
Peniod (Degember 1974—]UHL 1975), Fva'at 1 Report. Brooklvn:

New}York City Bonrd of EdULdtIOH Oft Fducational Evaluation,
19& 24p. ED 136 490. iy

i

¥
»’Eyéluéted was a program designed to make an early diagnosis of the
o yf"emotional proBlems and learning disabilities of 40 preschool c¢.ildren,
o and to furnisit educational interventions so that these problems
o7 ¢ might. be améliorated before the children entered formal schooling.
," The program centered around.speech and language, perceptual-motor
‘ﬁ.{ activities, and adjustment to peers and adults. Evaluatjon objectives
o focused on improvement of 50 percent of the participants 1n aregs
of language, perceptual-motor development, social and emotional he-
havior, and attitudes toward and relationships with adults in the

educational setting. Pre- and post-test data revealed that statistically
significant differences in the direction of gains and impr.vement
were obtained. There was also close agreement between statf members

that over 75 percent of the children had improved moderat- ly or markedly
in attitudes toward and relationships with adults.. Among appended
materials are statistical data and a sample form used to collect

ratings of improvement.

ié9. Hopkins, Thomas F. Egg&ﬂﬂg;ﬂﬁxpfession System Reading Center,
Evalua ion Period 1975-76. Brooklvn: New York City Board of
Educa Office of Educational Fvaluation, 1976. 16p. FED 142 636.

This paper describes the Granhics Expression System Reading Center
Program, which provided students with limited learning motivation and
with below norm achievement in reading, as well as those students
reading on and above Q:éde level with the opportunity to use the
comppact recording sLudLo“oquxpment in the production of television
'showa The purpose of this program was to improve:student motivation
and* tnterest, and to provide individualization of diagnostic tech-
nlquee and learning activities through increased acquisition of ‘and
dc1i¢yoment in, basic skills and reading comprehension. [he atudcnts
worked individually or in small gro@ips under the direct %UD@TVLQIOH
of a teacher, YThev were involved in a wide variety ot activities
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associated with production of a graphlic expression system audiotape,
videotape, ete. The instrument used to collect achievement information
was teacher-made &nd criterion-referenced. Findings indicated that there
were 68 participating seventh graders, and 29 participating eighth graders.
Only 57.3 percent of the seventh grade students attained a passing score
in the criterion-referenced test. The evalugfionvobjective specified
that at least 60 percent attain the passing score. Seventv-twoe percent
of the eighth grade students attained a passing score on the teacher-
made criterion-refereunced test. The criterion that at least 60 percent
should attain the passing score was achieved bv this group. The major
problem affecting this program's functioning was the unavailabil:i-
of the specific equipment which Tormed the essential hardware of the
program, -

150. John Jay High Schggiwﬁjjjngual‘Educatiqngrogram. 1974-197.
New York Citv Board of Iucation, Office of Educational ®

1975, 27p. T o r 69,

+ Brooklyn:
uation,

2% .
This report i an .+ luation of a New York City schi ﬁﬂ%sﬁfiCt educa-
tional projec under Title VIL of the Elementarv hnd Secondary
Education Act o . The major goal of the program was to ensure
oral and written tudent mastery of Spanish and English. One hundred
twentv-five ninth-grade students, 100 Spanish-dominant and 25 Engtishe.
dominant, participated in the program. Instruction, supervision, and,_ '
‘guidance were provided by a director, four bilingual teachers, fiveﬁﬁgtf
educational assistants, two family assistants, and .a secretéry._ EFQE‘gm
, students received bilingual instruction in mostshigh schpol “curriculum’
areas: language arts, social studies, science, mathematics, aestheticsy ~

nhvsical cducation and crafts. ” Two specific evaluation objectives of
the program were to determine whather Spanish-dominant students would
demonstrate statistically significant improvement in oral English, in
Hng%ésh lange e skills, in their abilitv.ta read their-mative language,
nnd& 0 mathe atics: and to determine whether English-dominant students
would demonscrate statisticallv significant improvement in oral English,
in Fngliskt ltangpuage skills, in their abilitv to read theirunatiyq
language, 1 in mathematics and to determine whether English~dominant
students ~oud demonstrate statisticallv significant improvement in the

abilitv t  speak Spanish An instrument specific to each objective
was admit stered in pre and posttest situations, and the scores were
analvzed.  The spanish-dominant students demonstrated statistically
significant growth in the use of oral bngli:h, English language skills,

recading in Spanish, and matheq@ﬁﬂcs. English-domintut students demon-
strated growth in the use of oral Spanish, although the-gains were not
statisticallv significant. The program‘waswsncgessful in meeting its

objectives, L v w4

oA
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151, Kahn, Paul. _QQngnggﬁgyLProgrqml<LQZ§:Z§. Brooklvn: New York City
Board of Education, Office of Educational Evaluation, 1976.  55p.
ED 142 651. \ ' \

\

The Collepe Bound Program was designed to help cducationally disad-

vantaged and linguisticallv iscolated ninth to twelth grade pupils

“{mprove their skills in recading and mathematics. Students were' exposed
< .
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to 40 minutes of daily instruction, five days per week, for a full vear
in both subject areas. Each day's exposure was remedial in orientation
and served to supplement regular or tax-levv teaching. Instruction for
all pupils was individualized, utilizing either standardized achievement
or criterion-referenced instruments for diagnosis and evaluation.
Instructional prescriptions to correct deficits were either commerical
or teacher-prepared. Major findings of the program evaluation were:

(1) students in grades nine through twelve showed highly significant
gains in both reading and mathematics, and (2) the bilingual students
who were administered the criterion-referenced tests failed to realize
the criterion level of masterv of at least five instructional objectives:
in both reading and mathematics. Among the factors that may have been
contributed to the positive results of the program mav be the use of
individualized instruction as .the chief tea(hlng method, and the use

ot a diagnostic~prescriptive approach.

Kahn, Paul. Handicapped Children Component: Remedial Servieces, Non-
Public Schools. School Year 1974-1975. Brooklyn: New York (City Board
of Education, Office of Educational Evaluation, 1975. 23p. . ED 141 442,
Paper copv not available.

A project-was organized to meet the special needs of Qoungsters who
exhibit a wide diversitv of deficits that included mental retardation,
brain damage, emotional disturbance, learning disability,.and deafness.
The purpose of the project was to improve the reading and language skills
of eligible pupils. Three hundred exceptional -pupils from fifteen nan-
public dchools participated in the program. Pupils were selected for..

the program on the basis of residential area and?educatlonal disadvan-

tagement. Reading was taughi to individual pupils elther developmentallv”‘

or remedially with emphasis on readiness, word attadk "and comprehension,
skills. Specch therapv was clinigally-oriented to’ offset individual
apeech problems and related language d%fflcultles The aré Component
focused on a creative and motivational aDproachgto meet" reading and

communication defects. Psvchological and social work services were
designed to promote optimal adjustment in order to make lariguage
instruction more meaningful. The Peabodv Individual Achievement Test

and Photo Articulation .Test were used to assess reading improvement.
The report concluded that a mean gain of, 11.5 months was attained bv
the pupils id nine months. The self Concept and art-related question-

naire forms are included in the appendix&ﬁﬁﬂ

L.
Fahn, Pan] {gygﬂyork Helper Component. Ivaluatjinllﬁjjig*f(honl
- Year 1974-75. Brooklvn: New York Citv Board of FEducation, Office
of lduaatlonnl Fvaluation, 1975. I7p.  ED 141 441. Paper copv not

available.

Homework Helpers was a program funded under the Elementarv Secondary

Education Act, Title I in nine non-public schools with disadvantaged
voungsters. The two purposes of the program were to improve the v
coﬂpotgncv of the students in reading and mathematics skills, and 'gg
increase student motivation and interest by developing positive™

.attftudes toward self and school. Two hundred sixtv students in grades

twe through eight were recommended bv Title I specialists in consultation
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with principals, teachers, parents and pupils to receive additional
help in reading and mathematics. The project was conducted after
school hours, two hours daily, four days per week. High school tutors
were instructed to encourage pupil self-confidence and to provide

a warm climate in which the students could perform freely. A student
questionnaire consistlng of twelve items explored attitudes toward
school, self, tutors, reading, and mathematics. The questionnaire

was given to the students twice ds a pre—-and post-evaluation. The
results indicated that the students demonstrated considerable improve-
ments in attitude toward self and school bv the end of the program.
The students reading and mathematics skills improved and were reflected
in higher grade levels in those subjects. . & copy of the questionnaire
used in the program evaluation is included in the appendix. :

Kastner, Sheldon. Parent Cooneratlvq}MWSLrv Program; School Year
1975-76. Brooklvn: " New York Citv Board of Education, Office of
Educational Evaluatien, 1976. . 12p. ED 142 632.

L3
g
This report cvaluates a nurserv program for pre- kindergarten pupils

in New York City. The program emphasized oral language, sensory
motor coordination, conceptual training and the development of a
strong self concept. HKifteen pupils participated in the program.

An intake diagnosis was used to help specifv areas of deficit which

needed attention. Pdgents of pupils, '"volunteer parent cooperators',
F puy . P i

worked in the classroom and in the Lcarnjng centers on a rotating

basis under the direction of the teacher. An educational assistant
worked with.the pupils individuallv and in small groups. A family
worker consulted with-parents of the pupils enrolled in the program.
Pupils were tested at the‘beginning and the end of the program to
assess the improved cognitive functioning as measured by the Boehm Test
of Basic Concepts. This evaluation concluded that eleven of the fifteen
pupils showed a gain in cogritive Tunctioniny in their nost test
performance scores. Additionally, narents participating in a workshop
program showed increased knowledge of child development as measured bv
an observational inventorv. The child development rating scale and the
parent obserVation form arc appended to this report. '

Fastner, Sheldon B. Remedial Mathematics Skills Progranm for Cptional

Assignment Pupils: %(hoo] Year 1974—197) Brooklyn: New York Citv

Board of Education, H(fL(( of IdU(atloull Fvaluation, 1975. 20p.

ED 137 477. oM ‘

This report is an evaluation of a .New York City school district
educational project funded under Title¢ | of the Elementary and Secondary

Act of 1965. The major objective of the program was to increase student
competencv in math computational skills. Approximately 3,000 high .
school students in grades 9 through 11 from 32 high schools were selected
as participants. Class size was reduced to 15 students to allow

for ¥hdividualized instruction. tlath labs equipped with calculators,
pfintﬁng calculators and programmable calculators were .available for
student use. Their use was designed to interest students in math and

to make students familiar with these machines since they are often

used in business and might increase students' employment opportunities.
Thél- rogram was staffed by a project coordinator, teacher-trainers,

chers, and teacher-aides. The Metropolitan Achievement Test (MAT)
RS 7
o -
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Computational Sub-Test was administered as a pretest and as a post-
test. A historical regression analysis of the achievement test data
revealed statistically significant differéences in the scores. Program
» participants, on the average, made one year gains in actual achievement
5 beyond that-which was predicted on the basis of their previous history
' of achievement. . , )

156. Kastner, Sheldon. Skin, - ale, Fea ..er, and Fur. Bfooklyn: New
York City Board of Educaf:.?, Offic of Educational Evaluation, 1976.
6p. ED 141 486.

The "skin, scale, feather, . ! fur” sgram was designed to provide
children in the New York City , “1i- .chools with knowledge about
various animal species and their :lace in the animal wgq e Teacher

and‘parapfofessional staff along with the Staten Island ZO¥ Personnel
developed activities and instructed children at the zoo. Thev also
¢onducted exploratory learning activities at schools. The primary
objective of the program was to determine whether, as a result of
participation in the program, 70 percent of the pupils would get 60
percent of the questions correct on a test measuring knowledge about
wvarious animal species. Five hundred pupils in grades three through
nine participated in the program. Data was collected for students in
grades two through four. A program developed instrument measuring
knowledge about various animal species was administered after the
children had been exposed to the program. The findings of the report
indicated that 98 percent of the pupils in grades two, three, and four
(512 out ofi519) received test scores above 60 percent.

L 157. Kave, Mildred. College Discovery and’ Development Program; School
Year 1974-1975. Brooklyn: New York City Board of Education, Office
of Educational Evaluation, 1975.- 42p. ED 135 917. -

Funded under Title I of the Elementarv and Secondarv Education Act,

the College Discoverv and Development Program is a cooperative program
developed and offered by the City University of New York and the Board
of Education of New York City. This program provides remediation in
reading and math to approximately 830 sophomores, juniors and seniors
who are economically disadvantaged in three New York City high schools.
Statistically significant results were found in both the reading and
math components. Students were scheduled for intensive small group

{8 to 10 students) individualized assistance in reading and math. Each
center was staffed with three counselors, three educational assistants
and one coordinator. Seventeen remedial reading and/or remedial math
teachers staffed the program. There was one Project Coordinator who
coordinated the program city wide. '

158. Kelly,'Lenbre. Summer High School Remediation Program. Brooklvn:
New York City Board of Education, Office of Educatienal Evaluatien,
August 1976. 33p. ED 142 663. -

. ) Y
The Summer High School Remediation Program was designed to mkovide
remedial instruction for eleventh and twelfth grade pupils who were

two or more years below grade level in reading and/or mathematics.
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Instruction was provided during the day at four high schools and, in addition,
one of the schools conducted an evening session. All participants attended

a daily 90 minute period of individualized instruction for a total of 29
sessions. All participants were “administered a criterion referenced test
(CRT) developjﬁ by SRA on agpre/post'test basis. As a result of being in

the remediati program, pupils were expected to demonstrate mastery of

at least two instructional objectives, in reading and/or mathematics.

The analysis of pre/post test scores of 807 students in reading and 229

in mathematics showed improvement 1in skills and fullfillment of program
objectives. The use of the criterion referenced test as a diagnostic tool

schools.

Kelly, Eleanor A. Title I English as a Second lLanguage Program.
Non-Public Schools Program; School Year 1974-1975. Brooklyn: New
York City Board of Education, Office of Fducaticnal Evaluation, 1975..
34p. ED 139 897.

The_.purpose of this program was to provide instruction in the English
language with emphasis on oral English to cligible non-English speaking
pupils enrolled in Title I non-public schools. The major objective

of the program was to enable the pupils to achieve competency and fluency
in the use of the English language and to assist them in attaining an

‘achievement level appropriate for their grade level placement. This was

accomplished by providing the students with experiences in language
within functional settings through an audiolingual method. Instruction
was conducted in small groups of from four to eight foy a period of forty
to sixty minutes for:two to fdive davs a week. Varied learning materials
were used. A total of 3,808 pupils from kindergarten through the

twelfth grade participated. An analysis of pre and post test scores
revealed that all grades made gains of from almost five «to seven months
with the exception of grades ten, eleven, and twelve which had a gain

of one vear and one month. There appeared to be no significant difference
among treatments where there was a combination of English as a Second
l.anguage and/or speech or guidance, or when the ‘treatment was only
English as a Second Language. The fact that there were no significant
differences in improvement among treatments suggested that the suppor-
tive services mav have been helpful to those pupils who otherwise may

not hava functioned as well in the English as a Second Language class-

room. )
’ [}
E-4

Kohn, Martin. Diagnostic and Prescriptive Program in Reading and
Mathematics for 300 Title I Eligible Handicapped Pupils. Brooklyn:

New York Cityv Board of Education, Office of Educational Evaluation,
June 1975. 27p. D 138 662.

The purpose of this Elementarv Secondarv Education Act Title I program
was to provide supplementary remedial instruction in reading and
arithretic to handicapped pupils. One hundred forty-eight emotioenally
handicapped-neurologically impaired, and lBBﬁSeverely learping disabled
Title . eligible handicapped children were selected for participation.)
Since the children were attending non-graded classes, ages ranged from
six to 14 vears. Eighty-four percent of the students were boys. All of
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the participating children were performing poorly in school.
----- ~Supplementary remedial instruction was provided individually and/or
in small groups two or more times a week by a Title I teacher assigned
to the school.  The program model was diagnostic~prescriptive. The
evaluation found that improvement in ability to read, as measured by
. the difﬁerence between predicted post-test scores and actual post-
test scores, was foyr and one-half months: in arithmetic, the gain
1 was seven months. An explanation for these outstanding gains was the
» . diagnostic-prescriptive approach which was used to provide each child
with the kind of remediation best suited to his needs.

161. Laudor, Charles R. Bridge to School Program: School Year 1974-1975.
Brooklyn: New York City Board of Education, Office of Rducational
Evaluation, 1975. 15p. ED 137 467.

This report is an evaluation of a New York City school district
educational project funded under Title I of the Elementarv and Secon-~
dary Education Act of 1965. The program was designed to supplement
an ongoing early childhood readiness program and to provide individu-
alized instruction in reading and math to a select eroup of learning
disabled ghitdren between the ages of five and seven. In total 154
children participated in the program. The instruction, under the
‘supervision of a teacher-coordinator, igvolved seven specially selected
teachéfs, trained in learning disabilities and special education,
utilizing a combination of teacher-created and commercial learning
materials at 16 designated sites which.included hospital work areas

- and clinics as well as special classrooms\within schools. USingﬁth
"Psychoeducational Evaluation of the Pre-School Child" (Jedrysek,
Klapper, Pope and Wortis) as an evaluation instrument, the evaluation
attempted to determine whether improvement of the children in various
developmental areas would show a statistically significant difference
between pre and post test scores. These areas included physical
functioning and sensory status; percep?ﬂal functioning; competence
in learning for short term retention; anguage competence; and
‘cognitive functioning. The test results were statistically significant,
indicating the success of the program.
\ v

-~

162. Leaf, Jeanette B. Project Mini-Teachers, 1975~1976 Academic Year.
Brooklyn: New York City Board of Education, Office of Educational
Evaluation, 1976. 40p. ED 142 641. W

. .Y{".. g
N A .

Elementary school students who were recent immigrants for Puerto Rico,
Haiti, Greece, Italy, Hong Kong and Israel participated in this after
school program. The goal of the program was to increase student pro-
ficiency in readiﬁé, writing, and speaking Engligh. Ninety-seven
students from two elementary schools were seledted.on the basis of
counselor or teacher recommendation. Non-English speaking applicants
‘were given priority for acceptance into the program. The program provided
for tutoring by high school seniors, verbal and written exercises and
games and study materials developed for the students. Achievement

tests in qeading were administered to the students on a pre and post test
basis. Personal data forms and questionnaires were administered to
tutors, students, and parents. The results of this program evaluation
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shows that students improved skills in reading, writing, listening,
and speaking. No differences were found between pre and post test
scores for tutors. An appendix includes copies of questionnaires
administered to all participants.

Leaf, Jeanette B. TJutoring: Walk and’Talk Program. 1975-1976
Academic Year. Brooklyn: New York City Board of Education, Office’

" of Educational Evaluation, 1976. 33p. ED 141 492.

~This report evaluated the seventh year of an after school .tutoring:

“ program designed to provide extra instruction to students who were

164.

recent . immigrants to New York City or who came from bilingual "homes.

The primary objective of the program was the improvemeﬁt of the stu-

dents' basic skills, namely reading, communications, and mathematics.
One hundred seventy-six students from grades one to six were enrolled
in the program. The majority of the students came from Chinese or
Spanish speaking homes. Students were selected for participation in
the program on the basis of teacher-counselor recommendation and
academic need. Students were divided into five bilingual and'basic
skills groups and received intensive and individualized instruction

six to ten hours weekly from teachers, educational assistants dnd'high
school students who served as tutors. The Stanford Achievement Tests
were administered to every student on a pre and post test basis.
Questionnaires were administered to all participants in the program.
Statistical analyses illustrated significant differences between tiHe
pre and post-test results in reading, mathematics, and communications
skills. The report concluded that in every instance, the grade
equivalent increase was equal to or in excess of the six-month duration
of the program being evaluated. The appendix contains thé question-
naires which were developed and administered by the program coordinator
to the students, educational assistants, and tgachers.

Lechowicz, Joseph S. The Child Centered Reading Program; Evaluation
Period September 1975 to June 1976. Brooklyn: New York City Board of
Education, Office of Educational Evaluation, June 1976. 20p. ED 141 478.

This report evaluated the Child Centered Reading Program which was
designed to develop and improve reading abiljty, behavioral attitudes,
and self image of the 2,000 inner city elementary students participating
in the program. The program was administered by a coordinator, four
reading teachers and two educational assistants. The activities
included introduqﬁion of the lesson by the teacher, workbook activity,
regading from the reader either individually or in small groups, and

‘tedting at the conclusion of each book. Recreational activities were
atso an integral part of the program. Seven hundred thirty-eight

kindergarteners, 521 first graders, 355 second gradews, and 313 third
graders from six Queens public schools participated in the program. The
evaluation of the program was to determine whether the reading grades
of the students showed a 'statisticallv significant difference between
pre-test and post-test scores. Also, the self image of the program
participants was assessed by the Teacher's Evaluation of a Child's
Self-Image Rating Scale at the beginning ahd end of the program. - The

,summary of the evaluation findings indicated that kindergarten and first

graders .improved their reading ability as prescribed in the program ob-\
jective. Sixty-four percent of the second graders achieved on or above

My
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reading grade levels as measured by post-test. However, third grade
test results failed to show anticipated gains in reading grades. The
results of the self image scale indicated that 97 percent of the
participating students maintained or improved their self 1mageﬂ5at1ngs'
with 82 percent showing outright improved ratings. The self image
scale is included in the appendix.

v

Lechowicz, Joseph S. Perceptual Conditioning for Decoding, 1975-1976.
Brooklyn: New York City Board of Education, Office of Educational
Evaluation, 1976. 20p. ED 141 482.

The Perceptual Conditioning for Decoding Program, funded under a special
grant from the New York State Legislature, was de51a ned for the teaching
of decoding as the first phase in learning to read to 1,900 kindergarten
through third grade students in eleven schools in Queens County, New
York. ~For those target students not knowing the alphabet, a pralihihary
Alphabet Identification phase was used fo train them in alphabet letter

“naming. Classes included in the program were those with students of

relatively low reading scores. The remedial component of the program
included additional decoding skill training. The main screening measure
was the Word Analvsis sub-test of the Durrell Analvsis of Reading
Difficulty. The program was staffed bv a part-time coordinator,- one
full-time auxiliarv trainer, one hart time teacher trainer, and sixteen
part-time educational sssistants. Specific evaluation objectives

of rthe .program were: (1) that 90 percent of the participants would
identifv .100 percent of a random list of the entire alphabet correctly;
(2) that the.decoding ability of participants in the first, second,
and third grades would show a statistically significant dlfference
between thejr real and antfllpated post-test scores; (3) that those
participants in the remedial component~would show a statistically
%Lgnlfl(ant dlfference between their real and anticipated pos.-test

_s<oroc and, ~(4) that the program would parallel the program proposal.

The first evalua;xon objective was accompllbhed bv 91.95 percent of

the participants. The second evaluation objective showed statistically
significant results. Although the third evaluation objective, whiqh NN
dealt with the remedial component, produced mixed results, partici-

‘pants did make gains in their decoding skills. Program implementation
~paralleled the program proposal. }ﬁ3 the basis of the program evaluation,

it was recommended that the program be recvcled . Tabled data are: -
included in this report. ’

o

Adults Incarcerated in a Correctional Facility on Rike Island.
Brooklvyn: New-York City Board of Education, Office of Educational
Fvaluation, 1975. 28p. ED 138 696. Paper copv not available.

Ieghow1cz, Joseph S. Program for Male and Female Adole Eﬁents and Young

This six-week summer program assisted 245 young people, 151 men and

94 women, who were incarcerated at Rikers Island. It was designed

to maintain and/or improve their basic reading and mathematics skills.

In addition, guidance support services were extended Epf the six

week summer program so that positive attitudes toward academic achieve- \
ment could be reinforced. The basic 1nstruct10nal plan included @
minimum of one hour of intensive small group ‘and individualized
instruction in regding aud mathematics interspersed with activities

in arts and/or créfts for a three and one half hour school day.

7
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The students were grouped in ungraded classes with a teacher~-pupil
ratio of 31:14. The CROFT (Reading) and BASE (Math) criterion refere%ted
tests were administered to determine student entry level skills and
mastery of skill objectives. B

RS ndicate that 81.6 percent.
xﬁiastructlonal objecti%e 4n which -
z“a Tite data presented.reinforced the
,e,the six-week program was tpo short for
“ . the ‘mastery te.» 2 /°odel. Sihce the skills of’ many students ~
were net known trmt ', a great deal of instructlonal time had
to be spent’ pre téh@ing or §1d§noelng student def1c1en01es

. l é v . ‘ '." . \

167. Lesser, Saal D.; 'Mishken, Mark. Central ESEA Title Q\Remedial Services
for Eligible Nonpublic School Pupils: Clinical and cﬁiﬁance Services,
Sehiool Year 1975-1976. Brooklyn: New York City Board §f Education,

‘Office’ 6f Educational Evaluation, 1976. 44p. ED 137 46Ty Paper copy
not available. ' ' -

LA '.tbef had
* ! @ contenfion of

-~

The purpose of the clinical and guidance serviceb component of the
Central Elementary and Secondary Education Act Title 1 Remedial Services
for Eligible Nonpuh}ic School Pupils Program was ta enhance the behavior
of children in relation to speCLFlc instructional skills areas. -The,
component 1ncluded students who were dlagnoeed as needlng various kinds
of remedial, assistance in two areab (D) -achlevement and” (2) behavior
hampering,school achievement, The a(hievement or skill devélopment
areas included reading, math and FEnglish as a second language. Approx-
imatelv 6,962 students from 173 sghools partlclpated in the program.
The pupils, their parents, teachey Title 1 remedial teachers and

\ personnel from the Clinical Guid §$ Service were involved din .the

‘3ﬁ§ . improvement effort. Students were Tncluded in the evaluation if they

’ had designated pre and post scores in at least omne skill area, and on

the bohavior Rating Scale (BRS). The fLrstNobJectlve deallng with
‘the improvement in achievement attributable o i it in. behav1or,
was met for reading and math, and somewhat Jess” il as a second
la&&uage. The second objective, merovement ih LR Xas both’
statistically and practically significant.. The“ ' ,'fthjve dealing

with the actual performance of the program, was ceefu'lv met.
]
168. lLesser, Saal Do Imnxonng Bxllngu11 Instruction and QeIVLées in Special j’>
' Schools.  Brooklvn:  New York Citv<Board EF\Lducat1on " Offce of = ’

Fducational Evaluation, June 1975, 37p. FD 139 893.

A program was designed to provide individualized intensive remedial
readlng services in both English and Spanish, home and community
articulation, and bilingual guidance services to @panlsh surnam?d puplls
The program was funded under the Elementary Secondary Education Act
Title I. One thousand one hundred and forty-nine: pupils from:.special
schools participated in the program. Children from psychiatric hogpitals
and residential treatment cerffers who were classified as socially mal-
adjusted and emotionally disturbed were included in the program.
Additionally, pupils from schools for the deaf, language and hearing
impaired, and occupational training centers for mentally retarded
adolescents were included. One of the program's selection criterion-
was two or more vears retardation in reading English and/or Spanish.

<




>:1Because of the specigﬁ nature of the student population served by this

>, program, supportive guidance services were an integral part of the
~instructional program. The students ~achievem.nt was assessed by
appropr1ate levels of stand rdized readlng tests administered gn a
“pre and post basis. " The reEort concluded that the readlng grades of*’
bilingual students improved from pre to post tests.. Also, the use- = ~<g“
of bilingual staff~and the individualized instruction in Spanigh - o
appeared to have had a qignlflcant effect on the pupils ability to '
learn. An appendlx is ingluded which contains forms used for data -
collectlon Yy . :

. A Pl p
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y 169. Levy, Marguerite F. -Individualized Instruction for Handicapped

‘ Students in Special Schools (Part C). School Year 1975-1976.,

Evaluation Reportf. Brooklyn: New York'City Board of’Education,

Office of Educatﬂonal Evaluation, 1976. 36p. FD 136 463.

. Presented: is an evaluatLon of a program prov1d1ng mentally retarded
students in two occupatlonal training centers.who were two or more
vears retarded in reading and/or mathematics with individual or small—
group instru iion supplementlng the basic program. It is noted that
110 participants were given over two hours a week instructional time °
by paraprofessionals and tedchers An additional objective of the
program is reported to have bren providing for the training of para-
professionals, workshops for paraprofessionals and teachers, and
development of behavioral objectives and innovative teachlng methods.
Among findings listed are that all program ObJeCtlveS were met and
that the program proved effect}ve in méeting the needs of this

* population of students for individualized instruction. Recommendations
include that the program be contipuad, that ptocedures be flexible
to allow experimentation, and that time be allotted for informal
discussions. Appended items include a pupil proflle, progress report,
and tabulated data. :

~

170. Lodata, Francis J. An Evaluation of Outreach Program for quadvantdged
Mentally Retarded Children. 1974~ 1975 School Year. Evaluation Report.
Function No. 09-56607. Brooklvn: New York City Board of Education,
Office of Education Evaluation, 1975. 13p. ED 136 461.

" Presented is an evaluation of a program serving 373 disadvantaged
mentally retarded children in New York Citv to provide services in
- the areas of health, physical and emotional edycation,and social and

recreational needs. Reported dre flndlngs indicating that 94 percent
of the subjects had 60 percent or more of their unmet needs satisfied
and that- 65 percent of the Subjects had 100 percent of their current
unmet needs satisfied. Recommendations listed included that the
program be continued'for;l975 76, that the program be expanded to

~all school districts in New York Cltv, and that the program be funded
throughout the summer.

171. Lodata,, Francis J. Remedial Services for fligib]e Nonpublic School
Pupilsj Clinical and Guidance Component. ! School Year'1974~1975.

Brogkdyn: New York City Board of Education, Office of Educatior
Waluation, 1975. 22p. ED 135 927,
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This paper reports on the clinical®and guidance component of a p%ograé
designed to meet the needs of non-public school children in a New

York City School District for the 1974~75 school year. 1In all, a
total of 8,398 students from the non-public schools participated in
the program. The evaluation of this program included: - (a)wkéghigve~
ment measures in the instructional components of the programg;gﬁu
reading, corrective mathematigs¢, and English as a-second lang
(b) improvement of in-school behaviors, and (c) 4 decrease 1f
basic problems which prompted the clinical and guidang® referral. v
In general, the program was successful insofar as the evaluation
objectives were met. The behavior of the pupils in the program im-
proved significantly according to the referring teachers.

Lohman, Maurice A. Bilingual Pupil Services; School Yeat 1974-1975.
Brooklyn: 'New York Citv. Board of FEducation, Office of Educational
Evaluation, 1975. 110p. ED 135 921, '

, ¢ '
This report contains a description and evaluation of the Bilingual
Pupil Services Program, operated by the New York City Board of Education,
Office of Bilingual Education. 'The basic goal of the program was to
improve the reading and mathematics abilities of Hispanic non-English
speaking pupils and Hispanic Englisl speaking pupils who were one or
more vears behind in reading and mathematics achievement as measured
bv teacher-made and/or standardized tests. The program served 2,061
pupils gn 32 public schools in 13 community school districts. The

"program provided in-service training to paraprofessionals who assisted

the regular classroom teacher by providing small group instruction.
A copy of a test on tcaching reading to the bilingual learner is
included in an appendix.

Lolis, Kathlteen. Fvaluation and Placement Units, 1973-74 Academic

cational Evaluation, October 1975, 66p. b 142 681.

This document describes and evaluates the Fvaluation and Placement
Program initially tunded in 197} under Title I of the Elementary

and Secondary Fducation Act of 1965. In the 1973-74 vear a unit
operated in ecach of the five New York ity boroughs, The present
study surveved the centers to determine the number of children
processed, the speed of the service, the appropriateness of the
recommendations and interrelationships of the units with other depar:-
ments within .the Division of Special Education and Pupil Personnel

" Services. The Evaluation and Placement Units examined 3520 children

from September 1973 through June 1974. In the 1973-1974 year the
Fvaluation and Placcement Units recommended placements in 22 categories.
Thirty-nine percent of their recommendations were for classes for
the brain injured; this resulted in tremendous expansion in the number
of these classes which are supervised by the Bureau for the Education
of the Phvsicallyv Pandicapped.  Accompanving expansion of some
facilities, and the creation of new tvpes, there was a diminution of
services to homebound made possible bv the increase in other facilities,
as well .as ramps and hvdrautic lift buses. In addition, keen pro-
fessional gpirit was also obscerved in the facilities for pre-placement.
v :
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enough time between initial and final ratings.of pupils.
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Whether there is a tendency for children to remain in the placement .
center beyong the period needed for diagnosis because of thg indde-
. quate number of permanent facilities to absorb particular children

is questioned. w0 . Y
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Lolis, Kathleen. Evaluation of & Program for Adolescents in Corrective
Institutions-Riker's Island. Revised. Brooklyn: ‘New.York Citv Board
of Education, Bureau of Educational Research, November 1972. 45p.

ED 142 661.. (-

The Riker's Island*program was designed.for 321 adolescents between the
agés of 16 and 21 who were incarcerated at the Riker's Island facility
for remanded and sentenced prisoners in New York Citv. The student

population was made up of predominantly black and Puerto Rican youngsters

“from low socio-economic areas of New York Citv. Many of these youngsters-
had been arrested prev1ously Some of them had a h1story,of drtig-and
sex offenses The majorit¥’ of them were school dropoutﬁ th a median
Age of 18. They all needed remedial instruction. The o ctives of
this program were to improve reading and mathematics scdes and the
knowledge of English as a second language for students whose *first
language was not English. In addltion the program was des1gned to '
extend -awareness of the effects of drug abtuse, extend knowledge about -
sex and venereal disease, and increase knowledge about family living.

As a result of the program, pupnils did not make the expected progress

in read1ng and mathematics. Measurement of the English as a second

! language -nprogram effectiveness could not be made because there was not
Short

exposure time o the drug, sex education and family ‘living programs

also precluded any accurate evaluation of their effectiveness. Problems
associated with codductlng an educational program in a prison are
explored in this evaluation fteport. Appendlces include question-

naires used in the evaluation.

7
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Office of Educational

Lolis, Kathleen. John Jay Bilingual Progra-
Brooklyn: - New York City Board of Education,
1976, l9p ED 138 693.

Fa

The lohn Jay Elementary Qecondarv Educatlon Act T1tle,VII Blllngual
Program was implemented at John Jay High School

school in Brooklyn,
instructional, and supportive services to ninth and tenth grade foreign-
language dominant high school” students. ‘The program served 260 students
whose native langluage was Spanish,, 44 whose native language was French,
13 whose native language was Italian, and 40 students born in the U.S.
whosé dominant’,ianguagé was English. These latter $tudents were served
through Dart1c1patipn with the true bilingual students in art’ classes
once a day; the English ‘dominant thus got . cultural enrichment and th@
new to this country received- 50c1al enrichment. Results indicated th
all the Spanish dominant 'students who were present for both pre and
post test sessions demonstrated statisticallv significant growth in
reading in the Spanish language, proficiencv in the English language
.tests, &hd mathematics.
and Italian®dominant students.in the English Language Test but the
testing conditions may have invaL1dated the results.. Thetrate of

e . R - \ . R . .
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a com rehensive high
New York. This program was des1gne§\§o offer bilingual,

Growtht was not established for .the French dominant

[ S

ST

&



b

176.

177.

- ‘actlvitles, and hetter stgdent teacher relationships. The valuation

CE e

attendance for all bilingual studentg was significantlv better than
the rate of attendance for all the other students in the school -
exclusive of the b111ngua1 students. . : & '
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Lolis, Kathleen; And Ochers. Questionnaire Survev: of the Early.

Identification and Prevention Program. Brooklyn: New York City. s

deplorablVerw

Board of Education, Bureau of Educational Research, June 1966.
86p ED.-142 683.

The Early Identificatlon and Prevention Program (EIP) was designed to
identify and meet special needs. of children in kindergarten through
third year with special emphasis on the second grade. The findings

of the report are based on :4 c1ty-W1de survev. 'of the personmel working %
in all the 18 elementarv schoold*which had a full complement of EIP
personnel assigned to them. The principals, teachers and special
perSognel whose assignment brought them in ctontact with chlldren

) fromakindergarten through fourth grade were invited to fill out P
‘questionnaires specially prepared for each g;oup after coriferences
"with representatlve group members. The oueéﬁaonnaires were designed

to enable the personnel most concerned to n@te the program's effec-
tiveness in terms of its objectives. Among the !1ndings are the

. following: (1) -onlv 121 teachers or twentv percent of the total

queried reported that the pvrogram was effective in the personal-
social adjustment of the pupils with emot ional problems; (2) guidance
counselors rated poorlv the program's abilitv to identify and develop

“'the special ab111t1es and talents of pupils; (3) all personnel

surveved agreed that the program was effective in-identifying children
with incipient.émotional nroblems but long-range therapeutic clinical
seryice for individual children was see- - he in critical short supp
and referral resources whlch would pro. o i 's were reported as y

. ks ) v f;:>J;f

. A .. . . :
.olis o Kathleen. Title ITI ESFA Projwct,. Haaren Mini-School Complex: g!

I’rofﬁaional Development. Brooklyn: New York City Board o&Educatlon,
Bureau® of Educgf%%nal Regearch, 1973.R 54p. ED 142 660 :
. . d L

e ' ’
The Hdarenqugﬁ\\wu,ol Prof&ssional Serv1ces Center (PSC) vgsi\]ew York
Citv was dksigned as a necessafv support svitem for the reorganlzatlon
of .a largé high school into afﬁlnl school structure deslgned to increase
the persqpnal qugﬂlt of school for each student without a thange in the-
existing -buil i;staff %C was designed to e/; teachers- to
develop cnrrlczium, establish and maintain a resource - file, -and utilize
audio-visual redources in vitalizing~furriculum, as well as-in teacher - )
qelf‘evaluatlon and trainin objectives. 1n8Tﬁ3"d 1mprovement ; - ) ,/
in student ‘attendance and. ag‘hlevement,L Dartlcipatlon in all school ’ -

goals were chcsen to detertine the extent to wn}ch the prdject was )
implemented and the reactions of the personnel lnvqgwed‘in the project..
Interviedgﬁwifgrnuestlonﬂaires wvere useg with key personnel. Inter-, T
views with thé ‘asséstan: principdis at the snhoo] ‘all of whom had been
subject area’ supervisors, revealed-«rhat in the ransitlon from their . RS

1
-
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. . .
previous, direqt supervisory role: ‘to one of a 'st}ation and, con-
@ﬁ . sultatjon theyrﬁige enperlenCLng operatlonal d4 ”Edltles, tension, -
and feeliﬂg@r ‘dsecurity, Teachers had mixed ‘reactions to the T
2 helpfulness of "thé newlv dJyeloped curricula in meeting the needs of: *
students. It was recommended that the gram be continued:pending

the outcome of an evaluation which would incorporate tihe achievement
test results of thoqe students whose teachnrs were actiye program

partjCLDants

e L
. R AIE PR

178. Loveless, Fugene J. Impect Models for Guidance, Schocdl Year 1974-1975. -
Brooklyn: lew York Citv Board-of Education, Office of Fducational : 3
Evaluati%g, 1975. 28p. FD 139,894 Paper copv not availnblc.'~ ‘ ‘

x %, " The purpose of the program evaluated in this report was to investigate o
N é§he Mmpact of increased guiddnce serviceon the educational performance .fﬁ
; Q gc¥ildren A1l students in two.elementary schools, one intermedidte '
¥ and a cluster school ‘consisting of three
o2 S;E\In this
secgnd year of the program, funded under the Elementary Secongarv .
Education Act, Title IIT. The objectives of the program were to enhance
_ reading achjievement, and to reduce thé’ ‘number of unruly disruptions s e
PW» in the classrooms and in' the school$ at large. The activities of - v
the counselors included Screening fzr learning problems, group and
1nd1vidual counsgeling, tut0r1al assistance, and inservice meeting . e
- with teachers. Counselors ‘also met with. parents, contacted helping *
. 5;}agenu}es ‘when needéé, and efilisted parental support in many of their
. ’ adfivities Reading tests, principals’ “records, ?and teacher ratings
' a of students were used to evaluafe the* goals of the program. The major_
4@ finding of the #tudv was that reading 1mprqved "for the fourth through ﬁ&
ninth grades. Second grade reading scores did not s1gn1f1cantlv
improve. "There was slight, rmprovemeét in tedcher student ratlngs
and unruly clasb: “and schgﬁ?&dlsruptrons An appendix, w1th gsome of

&

. the data used in the study is included. 2 'é; . /
. - o R : )
+ R Cand % ! & ® .2 ! < N
179. McKnight Taylor, Mary Suimer oram for Hdospitalized Handicapped

Children, Summer 19757 Fvaluation Report. Brooklyn: -New York
City Board of Education, Qfdice dﬁ/qucatlonal Evaluation, l975
Gbp.~ ED 136 460.} b G;ARJ ' . T 9. _ .

. - Presented is an evaluétLgpjif a programde51gned to provide 1nten51Ve
reading instruction te*%: dual hospltallzed handicapped children -’
in New York City. The prOJle/ls noted to have served 375 children
in 22 hospital settings and involved 32 ghchers.e« Reported are .,

* findin s‘;ndéﬁgtlng that approY1ma;é}y 92 percent of the pupils mastered —

- 'EQEm"- at leasf one © JeCFng§%:1Ch they did not maEbQEEprlor to the program,
7 ™. and tha} 53 percent of e pupils mastered at l&ast 76 peernt of the _
' ‘ instructional objectivgs to which they were ‘exposed after having ’
demonstrated previous

n—masterv Among listed recommendations. are
that the- program be refufded and the budget be increased. Appended:-

"”‘.; . -miterials 1nc{6de the~TROFT reading test forms,\sample evaluation
{ . forms,. Fird data collectlo fprms S ; ’ ‘\f
. Y e T < ‘ ' :,}
e . , -

o Lo 4 ) e - 2 ] ] 7 .
Q ] -’.“d,}&——w e ® B ; N ~ o~ ’ ‘w ,
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- 180. Mercedo, Aurea A. Children's Art Carnival Creative Reading Program.

Brooklyn: New York City Board of Education Office of Educationaﬂ Hl"
Evaiuatiun, 1976. 54p. ED 143 654.

The%implementation of the Children's'Art Carnival Creative Reading
Profram in New York City was evaluated in terms, of the services it
 waglesigned to provide to 210 Title I eligible children in grades
,s'twdhto five who were at least one grade behind in reading. Children
. in’t?q program aftended the Art Carnival twice a week and received
»ins mhgtipn from reading specialists ag school once a week. The" .
Q&gctiﬁﬂties agﬁthe Art Carnival were designed to teach reading through '
"the arts, i.e. , printmaking, pu petry,. ceramics, painting and animgted .
. films uMeasurement of skills.dttained. was done with .the McGraw-H111 . B
o Prestripgive Reading Inventory (PRI). Administrators, teachers, A
staff and school personnel rated this program a success. Tests in- ¢
dicated, that a majority of the students ‘mastered mgst of the objec—

tives. %Tablés inctuded give detailed test inform;tion : ot
L , _ _ ' o

foa
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181. Mereado, Aurea A. ~Music for the Handdcapped. Brookfyn: New York
. » Citv Board 3‘ Education, “Office of FEducationakxEvaluation, 1975.
3 o "27p. "ED 13 [;591 P - ’ . o . . 3 *

»i ; "\wa ,»‘4 y
This xé brt is an eva?ﬁ ion of a New ¥ork City school district
educét nal project fu ded«under Title IR Education of the H&ndi- .
'apped'Aqt Under the¥ a prpject. coordinator and a !
- music Eherapist 365 e“ _ sturbég hyperactive,-and mentally Y e
retarded youngsters R ' 1;.ge from gix to fifteen, participated v
in th& srogram. Pritf ; p#¥8 was placed on 1mproving t visual
motor, visual auditory, and Berdﬁptual motor cooﬁqgnatio these
youngstets through music activities. A nineteen ltem rat ng scale’
® performande test was developed bv the project staff as an assessment oy
measure and was adminis®red in pre and+post test situations A N
¥ - . staU ical anakysis of the data revqgled s1gn1ficant differences 'in
';#Jﬂ’ the §cobros. It sas concluded That students made¥gains in the affec- - :
Tt tive, cognitive igd psychomotor domaing as .a result of the migic . e
instr. evéon thev received. ~ﬂf, o ; ' 527*

. < N
ey . . N . .
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182. Michaeil, John A\z(%ummer 197/_Program for Deaf CRildren. -<Euvelightion O

\ Period July 1l-August 8, 1975. ,Brooklvn: New Yoﬁk City Boa1d> o
' Eduéational‘Evaluation,“l975. 46p'«§FD 138 005y  ~

- " A summer program
/)\ *  readin d math

.

imed at masterv of 1nstruct1 al‘objectives in
tics was pr fer 110 deaf children (5-14 e
years old), many o} whom were English sd!hking or b11ingua1 T
homes. .Participants\kere admini pretest selected critettbn—f
referenced tests from fhe Santa Clyra Inventorv of Deves ental Tasks
(Reading) and the BASE (Math)_ Systems to asce¢t31n indiv Cal instruc=
f‘ . tional objectives f each student:. Findinqinshowed -that “learning _ A
. ‘ was neé;ly universal{ with many profoundly h icapped children- - “~
. mastering an impressive nu“ter of tructional obJettives' that the
sumrer program was not reraft] Of‘ppémiously mastered cupti
- and that there were.no maJor,jepartures fromﬁ‘ﬁe program design.

. 'Provided are tabﬁies with statistical data an{l sampN information forps“ . —‘
) SN N T )

\' . ‘-,-" C‘J B - R . N - | . . - PN /’
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183. Michael, John A. Summer 1975 Program for Language and Hearing Ihpaired
-.Children, Evaluation Perjod July 1 - August 8, 1975. Brooklyn: New York
City Board of Education, Office of Educatieggfl Evaluation, 1975.
34p. . ED 138 006. 9 . ' ) ! ' s

\
A summer program was designed to provide math and reading instruction
baged on common and enriching experiences forv 125 language and hearing
., impaired students (5-14 yedds old). The program was eyalqated-aiongj
thre®e objectives: the mastery of at 'lgast one in ructional objective
by 70 percent of program pastécibantsih»the extaﬂsrto.whichfstudents
demonstf&%ed mastery of, instructional objectives; and the extent to i
which the. program coiqcided'with the‘project proposal. Findings Y
inditated. that 70 percent of ‘the students did master at 1ea§t one o
-ingtructiodnal bjedtive during the“brogr@m; that considerable
iiversity in the prépargdigs tqflearn,)as'well as the amount of .
learning tQat.agtUQﬁ - v ;éég;zbas déﬁonstqafed; _and that there .
were ho significant  dOREEEENREE from “thé prograte design. 'Included are’ e
sample’information'forj*qﬁ‘ tables with statistical dat. . >3

. , s < ] '_(4 ' ~'.“ L ,‘" ‘ 4 : -
184. Miller, Harry L.W‘CentéaleSEA:!gilé.f Remedial Services for Eligible
: Nonpublié School .Pupils;” ,Gorrective Reading Component, 1975-1976.
Brooklyn: New Yq;k\CiEY Board of Educatio®, Office of Educational
Ev4luation, 1976. 37p. ED 37 465. ' ‘

-

This document’ presents a description and an evaluation of the Corrective
Reading Services Pnoéram,‘é qomponeqt within the, ESEA Title.I nonpublic
" school program.‘ﬁrhis'éoh fient was designed tp serve approximately.
12,000 eligible, ‘educationally deprived children in 229:'schools in.
‘New York City during the 1975-76 school year. The purpose of the o -y
program was to improve the reading le#%l of participating pupils *&=.
through corrective reading/ andgto supplement the réghlar reading
_programs. of the sghools Séfﬁéd;a;The findings inmdicated that t¥&ihajor
program objectivé, that oé*sigﬁf%icant improvement of gepading, levels,
. was mgtasugcesgfully.-,Oﬁbxhé twenty-two component grggis analyzed,
“in twenty the post test scores exceeded predicted scores. Only two
components failed tq.achieve at significdht levels. The single most

’l?k . outstandin impléméﬁtation feature of the program was the diagnostic
- prgspript1%;~hode1 of instruction, with a considerable’ emphasis on’

o individualization: e small group setting -nd the great variety of
ﬁ? o { instructional materials contributed to the effectivenessfzf the =~ -,
/$Wfo- successful programs. . L I . o ' g;”';
Ly o . = ’v '> X .

" 188, Miller, Marry L. Nat  Americg duglgn Program, 1976-1977.
Y o]

Evaluation™Rgport, Fui ::n
LEA. .Brooklyp: Néw Yourrs Ui
Resource Centgr, 1977. 12p.

LT ation, Bilingual. ,
"Paper Eﬁpy not available.
- o I

L L . ‘ . .
&he>3 ; ong\rafge purpose was to enhance the Native american . e
student estadem’ and hence impro¥® his ability take ~advgntage
. of .oppordunit estd »education and car ydevelopment . ’Sﬁecifﬁﬁ\ - =

a strong -

in Native AMeritan studen - st
ghformational

culture; to operate, an
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resource center:for the use of Native erican students and for
teachers and others seeking curriculum materials on culture and
history; to provide informational, tutorial and guidance services o
to assist Native Amerjcan students to_enter more career fields
aqd to reduce the number of ‘dropouts; to promote significant growtﬁ
asic English and mathematics skills as well as in other academic

réas when needed; and to Increase interaction and communication
zmong Native American groups in New York City. The program was
evaluated as to the degree to which each objective was achieved.
Among the recommendations given were that during the coming year some
effort be made to clarify with parent groups, children, and others
what the program objectives should be, the priority among them, and
how much prograt effort should be devoted to each; and accepting,

as given, the problems posed for measurement by the Native American
oral tradition and fear of testing, a number of substitute meagures
can, and should, be developed; for example, in the tutoring pr%:ram,
the use of specific performance goals set by the tutor and the student,
andymore systematic record keeping in the resource center.

I

i

.186. Millex, Martin, Bw- Mainst;eaggnngupportiveLEducational'Services

.

«  ~obfective.by 70 perce

.«  matic .skills for-

for the Learning Disabled (DSEBPS) 1975-1976. Evaluation Report.
Brooklyn: New York City,BogquQf Education, QOffice of Educational
Evaluation, 1976. 24p. ED"¥36 486.

. Evaluated was the pxogram .which followed the resource troom mpdel
to provide supplem¢ntary individual and small group instruction to
360 mainstreamed cllildren (in grades K-6) diagnosed as neurologically
™ idmpaired. Aside friom providing direct instructional services, program,
teachers consulted with regular class teachers about student problems -~
of mutual concern. Evaluation of this program requirement (consulta-
ion) showed that the alityyof consultation varied as an appareg
Jjoint function of plggigm teach@ts -experience and the extent of
support-.given. thg pmpgram by: school administrators: in the various
centeﬁs Program ectives of -significantly 1mprove reading
ﬁé‘tlcioatlng students were generally Ka-

i}

18y. Miller, Martin-B. Summefg;rogfam of Reading and Méthéma
Ve Handicapped Pupils in Special Educatipn Classes: _§peech[La
Impaired Pupils and Mentally’ Retarded.Pwpils. Summer 1975.

uage
Evaluation

Educationa

Evalgatkon 1975. Ip. £ 136 482.

was a summer program oﬂ readlng ‘and mathematics for- handi-
pils in special education ‘classes consisting of two -components:
ech/language impairment component including 377 studentsg, and
g tompoftent for mentally retarded puplls, incf‘xlng 315 students.
E:&«spgech/language component, dqsigned to . improye academic skills
through individual or small-group instruction, lacked’ geﬁﬁ‘definltlon
of the relationship between speech/languag mgrovement concerns ard
. attempts to improve readlng skills and did"™Mot meet thé evaluation
' of the pupil _The mental retardation/ com onent
largely g@fial-recre ional in design,™ excéeded the evaluation obj -
tive of mastery of least one instructional ob]ecti formefl fa
by 70 bercent of v efpupils with nearly 88 percent ma ring at leazf

AN . . '», . 1

S a PR R R

EY

Regort. _Brooklvn: New York Q}ty Board of Education, Offxiz;of,;z oy, U
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one new objective. However, higher-functioning pupils were restricted
due to an insufficiency of range in portions of the training/assessment
technique. Criterion-referenced testing is explained, and results

are .appended in tabular form. P . R -
. 4 ‘
A 2

188. Mortensen, Erik. The Bilingual Resource Center; School Year l974—

1975. Brooklvn: New York City Board of Education, Office of W

Educational Evaluation, 1975. 71p. ED 137 470

i This report presents a description ang/pvaluation of the Bilingual
N\ Resource Center (BRC) funded!under Title III of the Elementary
and Secondary Education Act of 1965. This center functioned mainlyv
*fg;“- as a clearinghouse, ' resource library, and dissemination unit on
= " bilingual/biesltural education. The program's primary objectives
were related to goals, such as. obtaining behavioral gains on the
part of t professional personnel, evaluation and field testing.of
bilingual fucation materials,’and dissemination of essentlal bﬁlingual
information to personnel involved .in planning, devp ing, and imple—
. imenting bilingual programs. The evaluation of the“6bjectives Wwas
(f based on materials and vaUl%lthD listings, library inventories and
tallies, analvses of services rendered, dissemination data,: and&dtta on
N the performance of workshop particapant ﬁ,The rogram had also i?tended
,i  to carry oat' a limited study of student’ pégformance assessment i ’
' small.pilot prO]ect in reading in Qpaniqh to .impyove the teading
. .achievement of the non-English speaking child. This objective was
* mot carried'zpt." Thjkaccomplishments of the center, dur1ngc1t3<ﬁh1rd
_year of operation we impressive. The néed to prov1de information
%gbbilingual/blcultdﬁkl education- to personnelainvolv . in planning,
eloping, -and implementing bilingual/bicul&ufal programs was fulfilled.
Through its coordination furictions, the duplication and ftragmentation of
rhe efforts of the field personnel was being reduced. or av01dedu5&$he
appendix of- this report indludes an evaluative annotated bib iopraﬁhy
-of ,textbooks for bilingual programs ‘_;k).

& A A
';189"M0 tgnaen, Erik. Pre-Kind 'garten Program for Hospitalized Handicapped
Children School Yean ‘ . Brooklyn: New York City Board of

Educatfon, Office of E acational Efaluation, 1975.. 31p.  ED.138 682. v mee

ospitalized Childreh»*funded under.

t Title VI, was designed to offer -

pre- schdel instruction from September 1974, through June 1975 to

handicapped and Hosp fralized gre-kindergarten children% The services

of ‘the propra 1nclﬁ3ed dragn031s, individual, and group instruction,

and !Fmediat on in a curriculum cons¥sting of organized play activities,
ences Yn social interaction, development of intellectual skills,

v>‘qf1'3t¢»l The. program sample consisted of a total of 15 children from New

York City hospitals. The children ranged from two years and three

1 . ElemenEhry Secbndary Eddication

»

) Jk%n,“' months\tQ five years and one™bnth, with e mean age of-four years : L
. .°77 and geyen months: ° Results indicated :pxl t the conclusion of the
'; -+ schodl year: 90 percent of the child/en were rated above. average in

e accepting their physﬂcal disability, 55 percent were rated above average(in
. their ability to commu cate with teachers and peers, 100 percent of the,
A A\, . . . 9

> B .fﬂ.h,.‘a' ) u‘ .
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_;Though test data were ;gadequate to indicate that objectives were met/
; it would appear that this program served such an 1mportan£%need .that

‘ for the men

;‘Oxma /Wendqu. Compreheneivq Hearing Impaired Re eption Pngram,

" hersive Zeaﬁing Imp aLredsgecept n Program (CHIRP) . This program
in the learning prpcess. A tota#d of 47,

" rooms, handicapped students r ived supportive services for part-of o

¢ Abflitv to Speak S%anish tests. lthough\the reSults did not reweal:

o - e '\\‘ B o e o

9 -83- ' |
. . Yy . , - o y
children were rated by the teacher as not lower than between ' usuplly ' '
and sometimes'" in their ability to work and to play with other tﬂiﬂﬁren'
and to conform to group routines. .One of the most impressiVe aspecfai f
of the program was the outstanding dedication of the teachers and N
paraprofessional staff. . Y .

. . X : B . v ’ : i ) '7" 't..‘
‘Muller, Mary C. Iti%hrant Bilingpa Services P 0 r £or Title N
Eligible CRMD: Children; January-AJung \1975. Brooklyn New York City’

Board of Eduq?tion, Office of Educat qpal Evaluation 1975. 26p.
ED 138 689. ,

. ™
e S i Tx oy
The primary object v of -this Elementary Second ry\EduCatioﬁ‘Act" PRI A
Title I program :. meutslly retarded children was to imprqve the & ! 4 o,
ability ofthe A( parti.:ipants to communicate effectively in either~ . <
English and Spz :sh or ir both languages. The second objective was o 3
to improve the=ad:., and mathematics scores to these bilingual -

clasges.at 27 gchobls in Manhattan,<Brooklyn and the Bronx. Four
hundre% forty two students ranging in age from seven years eight
months to eightggm.years two months were chosen to participate. The
program became opepative in February.1975. Observations, interviews/:
witﬁ: articipating teachers and data from a survey questionnaire
indicated that by ,using a bilingual approach the students were able
to 1mprovedéommun1cation skills, develop better student/teacher
rapport and®through individualization, improve work/study skills.

_mentally retarded\érudunts. The program was implemented in 96

Bts sérvices should be inclrporated 4into the %verall future ning
ally retarded. \ The ‘short duration of-#he program¥ the
"ulties, inadeﬁuate facilities and administratize

constraints akl. c0ntributed i5a) prbcedural drawbacks. - /

. ) s . . ' e
N .s B " Al - . L0 s ?l”
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S 1975. Brooklyn; New York Gitv Board of Education, Office of :
Educational Evaluation 1975. 197i_ ED 137 453, « P

¢ ) \@'. ‘ . \‘/ 4@ .
~This docpment oresé 3 a, descri tion and- gvaluation of the Compre- : ,

was desi#ned to impYove
handicapped studenT} wio
language defitien es prevented them f

e communicatioh :11ls for hearing
qtive langulg

was n English, and - whose
¢ efifective rtic1pation
Etudents, 4& of Hispanic

The program supplemented R
€source rooms and in a work-study
Beveral school§4 In the resource

background, participated in the prg
she regular services vrovided. in
program for the Y&rd ofwﬁearing b

the school-day, and the remainder™of ‘their ti was spent in regular 3( ’
classes. The program consisted of individua d small grou 7language

lesson tsonducted at ast 40 minutes daily. The evaluatj AN xlf
cluded pre- and \pogf testing with ‘the newlx prgpared Ratidg ! . L
of Wupils ‘Ability to §peak Engl nd the Riiing Scald of Pupils' ,

5

. S

siynificant ghanges, the program served a target . population in need of

itg services. *'As, an adJunct to the resource room grogram, the progkam - ,/{ .
pears limited t;ﬂthe exgent to which it went bevond 5he E}gpﬁ’&f N A Y :

o t%b g%rvices alre v provided o , ™
> : AN _ : .
ERIC T --”‘r/‘-',;&,@j: e ( -
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Oxman, Wendy G. Music Language Art Program; Spring, 1975. Broa(lyn
New York City Board of Education, Office of Educational ‘Evaluation, 1975,
'26p. ED 138 684,

'
]

The Music Language Artsg (MLA) Program, funded under Elemern¥ary Secondary
Education Act Title I, was designed“§or high school students with

~inadequate English skik}s*for pirticipation in regular¥gontent area

subjects. Students were selected fromszthe $opulation o “English as a

\gfrﬁf' c>§econd Language (ESL) stients in the schools. Those for whom additional

193.

nglish language -instructio n through music was deemed. st appropriate
and whosg school schedules permitted were enrcdled. The program operated
in four Righ schools, serving approximately 299 students from grades
9-12: T!quevelopment and improvement of English language arts, including
reading, was the main objective of th® program. Music, as a high
interest area, was to be used as the vehicle for ESL instruction. It
was to serve as the subjec¢t matter for instruction. Most frequently,
lessons were planned around the ocabularv, ncepts, and sentence
structures inyolved in the 1yr1“_"of part1cu1a songs. Further

language instruction was given based upon the teachers' perceptions of
the students’ ‘needs Based upon observations, interviews, and analysis
of questionnaire responses, it was found that the program was effective
in increasing student’ abilltles Test analyses based upon a one month
period of efoCthe operatlon did not reveal, stat1st1callv s1gn1flcant
results. As a pilot prdject, the Music Language Arts Program was’
judged an effective junct to other ESL 1nstruct10n in increasing
English language'abll es and maintaining interest in school activities.

—

Posamentier, Alfred S. Rfmedial Mathematics Skills Program; School Year
19A4-1975. Brooklvn: ew York City Board of Education, Office of
Educat10na1 Evaluation/ 1975: 75p ED 137 478.

ade level in mathematlcs in 50 New York City:

kA the 1974-1975 school vear.” The program objectlve
improve s&udents computational skills through the use of 5/
@alcu atprs, computér assigted drill work, drill k1gs,'pro]ect
oriented act1v1ties,'a
indiv1dualized correglve mathematics program. Approx1mately 7~%90
students from grades through 11 participated in the program. Statls-‘
ticall L%nificant gains’ weré achieved by gtudents as measured bv

‘the Metropblitan Achievement Tést (Advanced{Level) The feachlng

of computatiomnal skills ‘high\SLhool students in small classes with
individualized 1nstruct10ds (and the use of calculators) is apparently

"éﬁ% Act Title T . erviced students who were two or
2

effective in 31gnificant1v tmp{ov1ng mathematics skills )
. /W : o . . Q b 7S
. \ . .- : - e ra (/]',"@ .
eTTello\ George J. Remédi%tion for Aux111ary Service Students .
Brooklyn: \WNew Yorﬁ‘Cit? Bgard of Education,  Office of Educational
hpEvaluation, 19J6. 30 Ega§42 665. L o fﬁ\'

4._12 S f:; o B .-‘x-, ,
e Auxiliary' ervidées £or- High Sch ols ProgramiK 'hs)\in New Yor kﬁity~
is a servite~brMented %¥ternative school comcept.a priongk, Teain
environment established.to serve H é?!ionaf y dis&dfzntageﬁ’
‘who have found ‘it d;fficult to func&iohninAI 2
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setting, and as a ;esult, have become school dropouts. This program
- provides counseling, remediation in reading and mathematics, high

school equivalency preparation, bilingual, and English as a second
language studies, and post secondary school counseling. It also.
makes referrals to both private and pidblic agencies which provide -
services not offered by the Board of Education. About 1,691 students

. were expected to participate in the program. Standardized tbgt results
in reading and in mathematics indicate‘that significant grohﬁh'in ﬁ@ﬁ'
these two areas was achieved. The average student attendance amounted
to almost seven months for a total of sixty-one days of instruction. .

- One of the aspects of the program which accounted for the siénificant
achievement results in math and reading was the alternative échool
organizational structure which encouraged self-motivation. This
factor, combined with individualized instruction and a small §?Dug\_
instructional setting, contributed to the success of the program. :

195. Ramsay, James G. DSEPPS Supplementary Reading Program for Handicapped |
hildren 1975-1976. Evaluation Report. Brooklyn: New York City
Bogrd of Education, Office of Educational Evaluation, 1976. 50p. ©
' 'ED 136 485. ' :

vl e A

Reported is the evaluation of the Division of Special Edication and .
,Pupil Personnel Services (DSEPPS) 1975-76 Supplementary ding Program
for Handicapped Children, which operated in 43 schools in New York
City and served 1,578 children (5-16 vears olda through two agencies—-
the Bureau for the Education of the Physically Handicapped (BEPH) and
the Bureau for Children of Retarded Mental Development (CRMD). The ,
reading program is noted to have émployed a repeating sequence of
diagnosis, -prescription, remediation, and evaluation. Among the
‘evaluation objectiggs listed were statistically significant improvement
of subjects in thﬁ%ﬁ?readingigrade level and mastery of eight previously
failed instructional objectiveg in reading., Findings are, reported in Co
= terms of evaluation objectives, field eva ion eck list, discrepancy . 3
";nalysis, and .recommendations from the rior year's\evalﬁation. It is

oncluded that the DSEPPS Reading Progfam did produce\Statisticalky

rgading level; )thau’it'zfs ot
1 groups of /children ¥ere -

objectiveE from the Californi

Sigpificant improvement in childrén®
? ' demonstrated that 70 percent of any

ablerto master eight or more instruct: 1
Presriptive Reading: Inventory; .that fo the-majority of children,
‘participation in the program resulted in the mastery~of >instfwetional

. - obji [ves which were failed on the pre-test; and t
A . cdincided with the project proposal. Tables with ata¥istical

" # ade provided; and appended materials are given wirich
sample iqformation report -formy a data loss foﬁmf and a

prggram abstract.

196. Ramsay, Jamgs G. Ptégrém for In titutionalizgg Ch. 'énj/i97éj]5, , “AM/\”f
\ Brooklyn:. New Yoyxk City Board of Education, Of{ige . ;ﬂudational -
) - o .

[ Evaluation, 19753%41p. ED 138 69
R N~ 3

- . /) . T

TZiS program for .ingtitutional¥
Se#ondary EduCagzyn Act of 1965, involve

. +

i¥% 35 institutions in the New\Yor Children
wf,e-insti?utio alized .for v re orphaned,
v . - Py o - e
ted; depend eed -emotionally . disturbed. -
) vl " :
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ﬂ%%veafg? that students‘made.stqtistical¥z sign%ficant gains %? tﬁgir“; o
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. ‘ K .
For each child selected to participate in the pfogram, there was a
demonstrable need for extra help in reading and/or mathematics. ,’
Participants were expected to improve, their réqdlng and/or mathematics
abilities, The program was designed;to provide regular atter school
tutorial learning experiences for t eochildrep in reading and/or
mathematics. The tutors were all ficensed teachers. Tutering took
place in the child's place of residermce. Personal, individual relation-
ships between the tutors and each of their students were established.
The program gperated from September 1, 1974 through June 30, 1975. The | o
analysgsipf st 4%

Age @ test score data "Pi L that .the program:did increase
the *fe ?hg'and/or mathematics aBd through.the children's partici-
pation in-after school tutorial/Bff small group sessions. The data
from-site visits andsobservati{fifi®!=o indicate that the program was
successful. . ' .

4
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Reiss, Philip. Reading an: Arithmetic £0r Mginstreaming Brain~Injured
Children (School Year 1974-1975). Evaluation Report. Brooklyn:

New York City Board of Education, Ofrice of Educational Evaluation, _
1975. 26p. ED 136 459. . : -

e

A special education program in New York City was desjigned to improve
the reading and arithmetic skills of brain-injured children in main-
stream classes (grades one thrquh eight). An gssessment of the
extent to whicﬁ}participants improved ini reading and mathema&t R
a study of the xtent to which the actual program_coincided wit
proposed program are noted to include.the folloW§ng'findingsf thay
children in grades one through four achieved statistically signific .
‘improvement in both reading and mathematics, that children in grades R
seven through eight achieved gains averaging 2.3 months in reading ‘
and 2.9 months in mathematics (these results were not statistically
significant), and that observations indicated the program operated '
essentially as described in the proposal. Recommendations include.
provision of thegprogram only. .im 8chools in which 10 or more eligible e
ﬁ' identif iedis n'd_ s}mp%li_fic;‘atio‘n of procedq{ss. T _
oL N .

s

— » .o
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Reiss, Philip. ﬁi;' gfdigﬁ and, Math Readiness Skillg Pgogrgm for y oy
Young,DeLé&éd Leaghers. Brooklyn: New York City Board of Education, "/./G \
Office oflEducétionél Evalyation, June, 1975. 16p. ¥D 138 667. . " ‘
PRI N . :'-(_\

‘This is a report of‘a New York City school district edycational »
project funded under Title I of the-Elementary and Secondary Act of
1965, which provided a supplementary reading and mathematics”reagﬁhess -
pragram for early childhood CRMD pupils ranging in age from Jesgd \
seven. The major goal of the program was to increase the 1evel%§g§ g

student proficiency in these skill areas. Specific emphasis was N ”~

-placed on language and speecii®degel nt, motor cbordinatidn, self-: ST

expr®ssion, and 'self-help activitie® and work habits. Thirty classes
in eleven schools representing™ five boroughs pasticipated:in . /
the program. Ninetgen parapréfésgicnals conducted small group activities \ .,
and individualized instric onal sjssions ungder the supervision of the B2
classroom teacggp. Program superv{sion wad provided by aproject ) o e
coordinator. lternate forms of the Metropolitan Readiness Test -
were adminiarered as pre 4nd gpost téhts. An analysis of the data

& ! : ‘ ]
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reading “and ﬁathemdtics skills. Program activity observations and -
8 L staff in&erviews were used to evaluate this project. It met its .
, '* objectives sueeSSfully.,J . o ’ :
.v , v ‘) - - ‘-9 . \ 1

. . . . o .

199 “Robin, Fay. Educatjion in Action, School Yéar 1975-1976. Brooklyn:

.. New.York City Board of Educatior? Office of Educatlonal Evaluation,
”‘71976. 28p -*"ED 141 480 . o :

This report is an evaIUation of sgleeted New York City Umbrella Programs
funded under -a special grant freg, the New York State LeglslatG%e. Thé
975-76 Education in Action Program a.community health education. p

‘program, served 427 elementary gnd junior high school students and 105"
community parents in the Harlemiand East Harlem commun#ties. The
program was designed .to p;ovide‘knowledge and expand awareness of
prevertion and treatment of health ‘prgblems through conducting work-

e shops on health related topics. Student participants wétre selected

- on the basis of their intérést and their-residency in the target areas.
The staff included.a coordinator, an educational assistant, anf
educational associate, g family worker, a'clerk typist, a part-time
teacher, and volunteer consultants.  The major objectives of the .
porgram were: (1) that 75 percent of the student participants
demonstrate a 70 percent mastefy of the adverse affects of, venereal

o /)disease, cancer, poor Rygiene and- drug abuse; and,» (2)"that 75 percent
of the parent participants dnstrate a 70 percent mastery of the
adverse effects of venereangfsease, aleohelism, cancer, poor hyglene,
drug abuse, hypertension, and sickle ce117anem1a Criterion referenced-

\ tests, developed by staff personnel were used as pre and[ppst test

measures.-. An analysis of the ‘test’ sc§§gi revealed that mastery was

achieved by students and parents fo?r;wi* objective. o

o R . mx, 3“*-? | - ‘ - . e :
) A ‘ ) '*m,\n\,‘ : ' . .."«,5« .

* 200.‘R6g?n, Fay. Goddard-Riverside Edu@it al Camp, Pro ram, School Yepr e
Snlac A 1 :

1975-1976. Brooklyn: \\\ w York Citst
“Educatidnal valuatlb 1976. .31p. E

) The Go rd B;VEYGLde Educatlenal'tamﬁ“un\er 1 ;kcomblnatlon 2 .
communftv center cdmp-city school program 'for Ne? York City school =
children. Four hundred eighty fifth graders participated in the
= g,‘, rogram. Froups of students with their teachers and program staff ,
N “%pent one week.at the Goddard-Riyerside Camp in upstate New York. A
\\\ ‘As part of th } program, extensive pre and me activities took : %
e place in the &lassroom and at cul ral;centegggln New York City.
ghroughout the school year. This ation repgrt concluded than
N part1c1pants n' theaprogram demons sl s&gnlflcant ingreases in §
s Kpdwledge of scie ific concepts. { Sighificant improvement in written
‘ ~English was alme-gachieved. Observaliops,' interviews, and student g .
T /gournals ~ program stimulated inter&gts J
) 3 J_f and\motnv gatura1)561ences and other“academlc areas , o
- .. A sample used™to measure prpgress is_iMfcluded ‘in the

Cm

'appendix.'f<
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consisted of corrective mathematics services and other suppoftive .

.The guidance and homework helper suppor®ive services had a statisticall\
‘signi

202.

tthe objectives £
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Rosenblatt, Sidney M. Cortective MathemaLi_Eervices fojiijible
Non Public School Pupils; Evaluatioti. Perigds,_School Year 1974-75,

bilingual 1nstruct10n in. social studles science, math, and Spanish

Byooklyn: New York City Board of “Education;’ Office of Edutational h

" : .
This program, funded under Elementary\and Secondary Edu
Title I, for eligible non-public school, students in New

services. The supportive services were guidance, homewo hdlp and
paxaprofessional,assistance.f The program was aimed at first through
twelfth graders, who were six months or more deficieny/in math.
Inst:ug;ion was tn- small groups with periods of individual instruction
where applicable. ' The program emphasized a positive approach to
remediation, an abundance of materlals, a dlscovery approach to
learning real life experiences and the use of games. Analysis of the
data showed that.the average student gained ten months over whaty
his/her predicted scores would be in ten months of instructjon.

cant eﬁfect on Learning as measufred by test scores. "The

as a fhctor in SUCCeSSful student learning. .* . *

latt, Harold Sarah J. Hale High School-Project SABER. , rookly A
New/York City Board of Education, Office Of Educational Evalu;;§b \
19f6. 21p. ED 142 664. - . , . N
Pro_ectASABER, which operated‘in Sarah-J. Hale High School in §South - Y
Brooklyn, consisted of bilingual instructional and supportive services . :
to ninth and tenth grade Spanish language students. Students received

the SABER students received English as a second language 1nstruc— ~
ion for two periods per dav. 1 the Major sub]ects, clasg size was ' B
kept under twenty. Studepts were programmed to receive 1nd1v1dua1 g
nd small group 1nstruct1qp from the respurce teachers. The résource -

s were also 1nvoived in”® 3av=1bping and translatipg 1nstruct10nal

als in Spani Parental involvemént and staff development were '

a rt of" E)prOJect The SABER students ‘'did not make any significant
gains-in reading/and English language ptoficiengy as defionstrated by v
standardized ingtrijfggnts. However, the SABER stiddents did meet most of -’

ok demic performance/on teacher mnde or c1tv wide’
xaminations. N : .ml, ,/
o - ’ N o oL . ) PO 4
o G ” . . ,
Rosemblatt, Sidnev M. Teacher Tra1n1ng and Tutorlal Programa;n Reading \\\\
Evaluation Period, School Year 1975-1976. Brooklyng New York City

>

v

Board of Education, Office of Educational Evaluation, 1976 13f. }A )f -
E 1 2t . Com oo ~ : o
D 41 490. R _ . - . "7 f,¢ N Ao X
e T A
This repdrt gvaluates the teacher training and tutoria1~ptogtam;ip vé&, 2
reading in New York: City ‘The program was designed tgq offex. aftgt 5
~ school | instruction in :13 elementary schoolsend four junior h%éh gkhools
nior high s

)

Thrée hyndred’ nipety elementary schoql students and 120 ju
studentq in grad g two through nine participated in the pregram,

Tutorial classes met gnce or twice a week for a total of 2 hours with ., N
the exception of one” Junlor high school "where: st:é;pts met in- he morning "

T
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\y*~,,4-hefore ‘the start of regular classes. The program was administered B
- by teachers paraprofessionals, and high school students who providpd
- individual tutoring for two or-three students. The major objective

» of the evaluatian ¥ y.determine’ if }as a~re§ult,qf participétiOn _

' in the,progﬁdm :ﬁhere was - sigﬁificant imp rovem ﬂieading compre- b
hension skills. {l%-students were given alternate forms of the
Stanford Diagnostic Test on a pre and post- testrhasis. The report
concluded that the tutorial program in reading was successful in the
fourth, sixth .and seventh grades. There was growth in the second,
third, f£ifth, eighth and ninth grades but these grades.did not show
significant;gainﬁﬁf¢ . ‘ L ’

FR

204. Roth,’Williaﬁ.lﬁﬁilin ual Teacher Intern Pfogram; School Year 1975~
1976. Brooklyn: New: YB’E City Board of Education, Office of Educational
Eva@uation, 1976 51p. ED 137 468. )

, This report is an evaluation of a New York City school dist¥YTct

“educational project funded under Title VII of the Elementary and
Secondary Education Act of 1965. The goals of the program were to
provide bilingual ingtructional serv1ces in all subject areas to
Hispanic pupils of limited English- Speak g abtlity and to select,
trainh, and place_ Qﬁlingual teachers in qu\classroom Approximately .
2,400 Hispanic ch ren in grades K-8 weré\served by the program.
Eighty college graduates with teaching credentials and bilingual

‘ §@commun1cation skills 1n English and Spanish,served as Interns in the

o .instructional program “The, 1nterns were placed in 54 schoolg encom-

‘ .nassing thrée New YOrk City boroughs The pragram was staffed by a

Project Dirgctor, a- ‘Coordinator, three Field Counselors/Teacher Trainers

and two adminisgran@ye aides. Teacher traiging was conducted through

x three’ componéhts inservice workshOps,,gradugte school trainfng, and
— field supervision. Specific program objeqhives ahd the means for | ?
("'ﬁk achieving /these objectives are outlined. he fimdings -are presented

_ and discussed. On the basis of the results it was egncluded that
* the major ob]ectives were met.
oo S .

.‘FQDS. Sanua, Victor DLkBilingual Progrém for Ph;Sicallv Handicapped Children,
'Sch0015Xear 1974-1975. Brooklyn: New York ity Yo Vi
g&?fice‘%{/qucational Evaluation, 1975. 33p. ‘FD 137 448. ca
. N, < -
The purpose-of the Bilingual Pr%gram for phvslcallv handicapped
. children was to provide a learnimg environment in which handicapped
children who dornot speak English or who speak with, difficulty would
bé able to function in their native language. Emphasis was placed =
on the children improving their native language along with learning
'~§pglish as'a second, language. Emphasis was placed also on improyving’
the stud&ﬁ; & self-understanding and self image throggh demonstmsting
the wort nd value of the usé of his native Lynguage, and by providing
o g instruction in Hispanic history and culture. In addition. to the'- .
instructional component , the-project 1ncorporated three other components
\\\ currlculum and materials development, teacher training, and parental =«
nvoIvement To evaluate ther effectiveness of the program, pre-and post
éfsts were administered to the stu\%nts It was found that 78 percent

R
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* of the pupils showed some ptogréss in reading, 74 pgrcent improved

206.

. of Educational Evaluation, 1976. 23p. ED 142 642.

* The program, which operated in three East Harlem SChOOlS, served 80 .

their self-image, and 85 percent of the pupils lmpr

vVed their knowl-
edge of Hispanic culture.

Schwartz, Lesfer. J. -Parent Resource and Tutofia] Cenbeerschool
Year 1975-1976. ®Brooklyn: New York City Board of Education, Office

‘This report is an evaluation of a selected New York‘Cjty Umbrella =

Program,;. funded under a special grant from the New York State Legislature.
disadvantaged monolingu?l‘and bilingual childreD in the third through
sixth grades who were two vears or more below 8rade leyel in readifig
and . in mathematics. Program goals were (1) to Significanrly improve
students' basic skills in reading and in mathematics and (2) to
educafe,parents and students about social and edUCitional problems -
and about the use of community and school resoufces in dealing with
these problems. The evaluatian objectives for Parent' yorkshops were
only partially met because evaluation procedur€S were pjsunderstood.
In reading and mathematics achievement, only the third and sixth
graders’and the bilingual group met the objectives. Tt was concluded

. that the parent workshops had little impact on the community, that -

©207.

"educational and social problems.

the tutorial cemter was effective in increasing the reading and
mathematics skills of the participants, and that student workshops g
appeared to be an effective means of assisting'StUde“ts with their

4

. ’ . P
Schwartz, Lester J. Student Progress Reporter COorps., School Year

1975-1976. Brooklvn: New York City Board of Education, Of fice of

Educational Evaluation, 1976. 18p. ED 141 488.

This program was designed to increase the reading ability of dis-
advantaged elementary school students in New York City  — Three hufdred’
twenty—five students, grades three through siX» from three Harlem -
elementary schools were enrolled in the prograM ©O0 the basis of being
at least a yedar below their expected reading levels. The educational
method employed was based on the programmed instructiopal techniques
developed bv B.F. Skinner. The individualized'PrOgramed instruction
was monitored by reading specialists and educatlonal aggisrants. The
evaluation objective was to ‘determine whether_'.:he students' reading
scores would increase significantly from the pré-test o the post-
test. The New York City Reading Achievement Pr€ and pogt-test scores

-were assessed to evaluate reading improvement. The reading achievement

results indicated that in all three schools the evaluatjon objective
was achieved by the fifth grade. In two of the three gchools, the
fourth grade achieved the objective. The two sixth grades in the
program failed to achieve the objectives. The only thjrd grade in
the program showéd .no positive results.

)

-

-
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1975, Brooklyn: New York City Board’onyH ¢a on, Office of Educa—

© Program was to provide educational exper

+ behaviors and to provide intensive academ

useful model for fac111tat1ng student growth. \ L

Cia
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Schwartz, Lester J . Trangsitional Cla School Year 1974—‘

tional Evaluation, 1975. 28p. ED 139 SQQN ¥ .

, P /gz .
.This’ report is an. evaluation of a New Yor' &if hool district : .
" educational program funded under Title L

lementary and Secon-
gnsitional Classes
otionally handi—
The program's
\,Chool'appropriate'
“ion in reading
4 im the program,
‘ ti«tuted the
sample. Operating in eight sites located 1n~fo“f'5 t%rk City
boroughs, the program was staffed bv qualifie ",:,': parapro-
fessionals, two counselors, a teaclhler: tralner " Ty ce. teacher
and . two gsupervisprs. The obJectives weree achiw t&rough \he use
of a behavioral management model which is explained in det#il in this
report. To measure academic gains, the reading arithmetie sections
of the Wide Range Achievement Test were adminig d as pre and post
tests. Statistically significant gains in readihg-}md mathematics
were made. It was concluded that the ' Transition sses Progran -
was successful in increasing® the reading and matﬁeaz%:és achievement
levels of {ts participants beyond. expectation, that e intensive '
individual and group remediation provided by the teach%rs‘wasvan
important contribution to the sucless of the program, *and that the
behavioral management modgl and the team approach proved to:be a

dary Education Act of 1965. The purpose

capped studénts returning from residenti
basic goals were to-:assist students in‘'d

and mathematics. Of the 244 studerits who 'paxf ¥

s ~

Seiferth, John c. Guggenheim Museum Children's Program; Lgarning
to Read Through the Arts, Summer, 1975. Brooklyn: New York City o

Board of .Education, Office of Educatfonal Evaluation, 1975. 33p. Y

ED 137 460.

During the summer of 1975 the program ''Learning to Read Through the
Arts'" had as its.target population 130 Elementary Secondary Education
Act Title I eligible children ages 10 to 12 who were performing at

least two vears below grade level in reading. The students were divided
into homogencous reddiing grouns based on standardized achievement

test. scores. The same groups also received instruction, on a limited
basis, in mathematics. The program focused on the 1mprovement of
reading skills through motivating pupil interests. Supplementary
workshops in the arts (dance, theater, music, painting, sculpture,

T

mixed media, drawing, printmaking, puppetry, crafts, film making, etc.),

were closely correlated.with the reading program. Weekly field trips
supplemented the instructional program. Parents attended an orientation
session and were provided opportunities to‘participate in workshops
taught by an arts and crafts instructor and/or the social worker.
Parents also participated on the advisory council of the program. The
various components of the program were comnetently coordinated,
supervised and administered. The pupils who completed the program
exceeded anticipated Gutcomes. Positive growth gains were recorded
on the McGraw- Hill Prescriptive Reading and the Prescrlptive Mathematics
inventories. - / e /
, :
!
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210. Shore; Marietta S. Summer ESL Remediation for Incoming Phpils, . .
1975 High School Umbrella #2, Title 1. Brooklyn, New York *City:
 Board of Education, Office of Educational Evaluation, July 1975.
24p. ED 137 443, ) o «

PR

The \Summer Remediation for Incoming Pupils Program was designed to
provide remedial instruction in mathematics, redding, or English

y as a second kanguage (ESL) to selected ineoming ninth and tenth
grade pupils in New York City. This report describes the program
and evaluates its effectiveness for the summer of 1975. A major
goal of the program was to bridge the gap from &ntermediate to high. .
-school. Pupils were selected on the basis of t r reading and math
scores on the Metropolitan Achievement Test, orﬂ ev were rated
as having moderate to severe difficulties on the&?‘ Language Ability
S¢alke for Rating Pupils' Ability to Speak Pngllsha*VTﬁe latter ‘students
were placed in the ESL component. A total of 3,610 students partl-
cipated in the program, and of these, 299 were in the ESL component.
For students in the ESI, component, the goals were to improve under-,
standing, speaking, reading, and writidg of English. Activities
provided included structural dialogues, choral repetition, reading
selections and responding to questions which. assessed comprehension,
and the writing of letters and vocabulary list. Findings indicated
a statistically significant difference between pre- and post testing
as measured by the Stanford Achievemert Test- Primary II Word Reading,
Reading Comprehe ion, and Listening Comprehension Subtests. The-
majoritv of ESL/and non-ESL students, were oriented to their new
high school i a positive way. Despite deficiencies in library and
guidanCe'serwﬁces;‘the overall program must be judged a success. --
; / : . :

211. Siegelman, M%rvin Harlem Education Tutoring Program: Community
District Umbrella Programs, 1975 '1976. Brooklyn: New York City
Board of quLatlon, Office of Educational Evaluation, 1976. lép.
ED 142 637. ® '

This report evaluated the Harlem Tutoring Program which was designed
to give individual home tutoring in reading and mathematics to :
elementaryv school students in New York City. The students wer t
least two years below grade level in reading and/or mathematics.
Forty-thrée students between the ages of six and thirteen participated
in the program. The tutors were mostly college students who met
with the students two days per week, for two hours each session.
The program attempted to increase the student's - reading, mathematics,
and self-esteem. In addition, parents of students were assisted with
family, housing, employment, -and health problems through referrals to
agencies. The major emphasis of the program. was improvement of
.~basic reading skills, including comprehension and vecabulary. Audio
visual aids were used to provide remedial instruction.. Pre and post
achievement tests, observations, 1ncerv1ews, and conferences were
used to evaluate the program. The findings of the report indicated
the range of reading grade scores for the total sample was 2.76 to
6.92 months. Accordingly, the range in mathematics grade scores was
~.09 to '1.89.
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Siegelmdn ﬁarvin Harlem Parents School-Community Neighborhood

,Centerj Community District Umbrella Programs 1975-1976. Brooklyn:

New' Yorki City Beayd of Education Office of Educational Evaluationm,
1976 13p. ED 142 638.°

L

‘This report evaluated the Harlem Parents School Community Program

designed ito provide individual tutorial assistance to 80 elementary
school students who were two/or more years.below grade level in
Leading and mathematics. Tutdring Se851ons were held-at a neéigh-
borhobd center Monday through\Thursday afternoons.and eVehings
Workshops ' and cultural enrichment sessions weére held on Frlday after-~
noons. The program also provided referral serviceé for parent and
student p ‘oblems. Parents were counseled and infprmed of their
child's needs, progress, and school activities. /Parents and students
completed questlonnaiﬁes concerning the various/functiors of the
center. Tutors submitted weekly student progrgss reports and met
with parerts once a month. This report conclyded that post test
scores indicated no significant improvement jn reading comprehension.
An assessment of mathematics improvement coyld not be made because
test scores were not on students' records.

/

/

Siegelman,\Marvin. Summer Mathematics Remediation for Incoming Pupils;

- 1975-High School Umbrella Number 2. Brooklyn: New York City Board

of Education, Office of Educational Evaluation, 1 August 1975.
19p. ED 138.661.

Funded under Elementary Secondary.Education Act Title I, the Summer
Remediation for Incoming Pupils program (RIP) was designed to provide
remedial'instruction in mathematics to 1ncom1ng ninth and tenth grade

" pupils who had attended Title I junior high or intermediate schools.

The program was designed to bridge the gap in changing schools. By
exposing :the incoming students to the school staff and cutrriculum .
of their new school, the intent was to improve student success andprevent
premature drop outs. All 3,610-participating students were below

grade level in reading and mathematics. The basic method of improving
motivation to attend and study were the third period activities.

Some of the activities were:. shop work, photography, video camera

work, typing, sports, journalism, blue-print, speedwriting, newspaper
writing, etc. No direct attempt was made to relate the third period
actiyities to the specific content of the remedial math classes. <The
statistical analysis of 180 ninth grade and 985 tenth grade pupils
indicated significant improvement in mathematics skills. as measured

by the Metropolitan Achievement Test (MAT). An individualized approach
and an atmosphere conducive to learning was observed in all schools.

Silverman-Dresner, Toby. Pre-Placement Program for Severely Multi-
Handicapped Blind Children.’ 1974-1975 School Year. Evaluation Report,
Brooklyn: New York City Board of Education, Office of Educational
Evaluation, 1975. ’17p ED 136 479.

Presented is an evaluatlon of a pre-placement program designed to improve
the performance of 15 muﬂti ~handicapped blind children (four to ten years

-0ld) in activities of daily living, and to involve the parents in the

children's education. Among findings reported are that all but one

.of the subjects improved’'in activities of daily living as measured by

Iy
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the rating scale.’ It was recommeﬁded that the program be continued:
and that” staff suggestions be {ncorporated into future prqgrammiqg.
 Test results are presented in tabular form. !

\ -

215. Silverman-Dresner, Toby. Resource Room for the Speech Handicapped,
(School Year 1974-1975). Brooklvn: New York City Board of Education, .
office of Educational Evaluation, 1975. 15p.° ¥D 138 004. © o
N < } . e

- Thirty~two “junior high school students with severe communiéation
defects were provided with speech therapy--which included video-
tape feedback techniques, phonic mirror, tape recorder, ''s'" meter;
pitch meter, language master, bicom, and other sensory aids--in-
the Speech and Language Resource Room (Queens, New York). Evaluation
procedures included administration of the Templin-Darley Articﬁlation
Test, the Peabody Picture Vocabulary Test,'and evaluator observations,
Findings indicated that students serviced by the Speegh Resource '
Room program made significant improvement in their speech and language
skills. . ) .

N -

216.’Silverstein, Leonard. Program for Doubly Handicapped Children,*

' School Year 1974-1975. Evaluation Report. Brooklyn: New York Citx
Board of Education, Office of Educational Evaluation, 1975.% 24p.
ED 136 478. - | A

Presented is an evaluation of a program in seven schools in New York
City which provided 19 special classes for 174 doubly handicapped students--
mentally retarded and severely physically_handicapped—- ranging in age
from 5 to 21 years old. Among findings listed are that the 30 higher
functioning subjects who wete given tne Wide Range Achievement Test
did not achieve s}gnif@gant increases in reading and math, and-.that pre-
reading readiness was signif icantly incqeasdd./ Among recommendations
discussed are that development of a corps of health aides to feed,"
toilet, and care for the severely handicapped would increase program
~effectiveness; that improved seating arrangements are needed; that
extension of staff-parent interactions to include a behavioral
psychdlogist would be helpful; and' that phvsical facilities should be
upgraded. . '

o

217. Silvefspein,‘Leonard. Project Turnabout, School Year 1975-1976.
Brooklyn: New York City Board of Education, Office of Educational
Evaluation, 1976. 1l4p. ED 142 640.

Students in this remedial reading program were given a chance to
"turnabout" through the use of innovative materials and methods
%sed in thg prdgram. Remedial instruction in reading and all the
language drts was provided. The program utilized three parapro-
. fessionals. _The Random House High Intensity Training System was
used with 180 four through sixth grade students selected to
participate in the program because they were at Jeast six months
below grade level in reading. The Metropolitan Achievement Test
was administered during the first and last week of the program as

-y
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a diagnostic and aséessment'instrumént. ‘This e¥aluation repor't

- concluded that students in the progrtam increased their readjng

218.

219.

220.

‘reading attitude assessment scale used for the evaluation is included

1975-1976. Brooklyn: New York City Board of Education, Office of

performance as measured by the Metropolitan Achievement Test. ‘Alsc, ~
students used library resources more than they had the previous year
and expressed favorable attitudes toward the program staff. The

as an appendix. o , : o

Siperstein, Gary N. _Help Nejghborhood Center Program, School Year

Zducational Fvaluation, 1976. 2lp. ED 142 639. . .

This report évaluated the 1mpact of the Help- Nelghborhood Center

’Program which was de81gneﬁ to inform parents of fifth through elghtk

grade students about health problems and communitv concerns. Four
tnousand elementary and junior ‘high school students and 100 parents
participated in workshops on venereal disease, drug abuse, welfare
rights, mental health, /Eeminine hveNi ene, consumer'affairs,_communi-
cation in the communltw, alcohotism,; sickle-cell anemia, and dental
-are. The center served as a liaison linking communiity and school
raquests for information with local resource people and provider
organizations. To evaluate the program, pre aund post test question-
naire information was gathered from parents and students throughout
the school vear. The findings of this report indicate that students
had significant gains in knowledge as a result of participation

in the workshops; however, the extent of improwed knowledge by
parents could not be assessed because of poor questionniir« response.

I3

Siperstein, Cary N. Suapplementary Reading and Mathematics Insctructional
Skills Program for Handicapped Children. School Tear 1974-1%75.
Fvaluation Report. Brooklvn: New York Citv Board «{ Educationrn,

O0ffice of Educational Fvalvation, 1975. 58p. ED 136 /4373,

ot

Presented is the evaluation of a program designed to improve the
skiltls of 2,700 handicapped students (5-16 -pars old) in the areas
of reading and mathematics, using intensive individual and small group
instruction and supplementing the special education academic program.
Among findings listed are that brain-injured and phvsically handicapped
children, varticularlv those in elementarv grades, made significant
‘academic -gains: and that the program varied accordjng to program gite.
Among recommendations noted are that receiving schgdols cooperate with
the program teacher and teacher trainer in providing supplementary
‘instruction, that orientation and inservice traini for teachers bhe
held throughout the vear, and that teachers be prov?ﬁed with a curricu- / -
lum package. Appended materials include a clasbroom observation

profile and test results in tabular form. . i

: S

Sirota, Norma. Bilingual ] Program for Children in Bureau CRMD Classes,

School Year, 1975-1976. Brooklvn: New York Citv Board of qucatlon, s

Office of qugatlonal Evaluation, 1976. 33p ED 137 449.

- This document présents a description and evaluation of the bilinguzl -

program for children in Bilingual Class for Retarded and Mental =
Development (BCRMD), a program designed to provide bilingual instruc-
tional and supportive services to eligible BCRMD students. The
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program provided supplementarv bilingual bicultural services to. 153
meéntally retarded pupils, of whom 108 were non—English dominant and
45 were English dominant. The program operdted in- four BCRMD schools.
Each school was provided with a project team made up of a Bilingual
Resource- Roam " Teache; and a Bilingual Paraprofessional. The primary
goal of the program was to provide equal educational opportunity for
non~English speaking children through activities that would maximize

) their native language proficiency while developing comp tence in
"English. The program also sought to train bilingual teachers and to
develop a bilingual-bicultural curriculum. The bilingual resource
room teamé serveéd two‘kinds of Spanish-speaking students: those
most limited in English speaking ability, and those less limited.

" The first group regeived dailv bilingual instruction in core curriculum,
language arts, math, English as a seceyd language and cultural heritage.
The second group received supportive :?iingual instruction three
times par week. Unlike the first group, these students received their
developmental reading instruction in English. Findings indicated that
success was achieved in Spanish reading, mathematics, core curriculum,
‘cultural heritage and self concept. Pupils failed to aqpieVe success

4 in English as a second language.
. : .

. N 1
221. Smith, Fredevick. Fort Hamlltoniﬂlgh‘School (GRASP) Brooklyn: )
New York Citv Board of Education, Office of FEducational Evaluatlon, 1976.
18p. ED 142 656. ° ( , -

, * . 5 ‘ o '

The Fort Hamilton High School (GRASP) Program in New York City was -
designed to offer bilingual instructional and supportive services to
approximately 200 students who were Greek, Arabic, or %pahish The
program was intended for students considered dominant in their prespec-
tive native languages. The program was set in the Bay Ridge-section
of Brooklyn in Fort Hamilton High School. The target population was hnt
drawvn from grades nine through twelve. Students selected for the
program received a curricular package containing native language
instruction in the dominant languages, English as a sec nd language,
and 'instruction in mathematics, science and social studies. Other .
planned aspects of the propraml\pcluded provisions for staff ‘development,
parental involvemeéent, and curriculum reéfinement. Results indicated

that standardized test information was statistically signifitant in
favor of the program..* It wds recommenided that a systematic approach

be undertaken to peasure the native language arts skills of the students.

-

222. Soles, Stanley. Adlai E. Stevenson.High‘SQhool Bilingual Program;
School Year 1975-1976. Brooklyn: New York Citv Board of Education,
Office of Educational Evaluation, 1976. 44p. ED 137 469.

. This repart is an evaluation of a4 New York Citv school district

¢ educat1onal project designed to offer bilingual instructional and

\ supportive Services to ninth, tenth, and eleventh grade high school
students under fundipg from Title VII of the Elementary and Secondary
.Education Act{of™]965."! Its main objectives were to 1ncrease (1) the
basic English skills ofgqtudents in the expressive areas; ~ (2) vocabulary
and reading comprehension in English and Spanishj; (3) competenc? in.
math and science; (4) student awareness of ‘cultural heritage and
ethnic background; and (5) student attendance. The target population

-
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' consigted of 250 Spanish speaking boys.and girls. The«staff incMded
5, a project director, three cantent area specialists, a bilingual
counselor, two English as ‘a Second Language (FSL) teachers, and a . .
\number of dssjstants.” A native language arts teacher and an’additiénal .
educdation assistant were included for a park of the program. The
was. a reduction in staff during the project as.a result of a. cut in
the educatidn budget. A batterg,ﬁf tests were administered to students -
both as pge apd post tests Additicnal assessment mea3ures employed
- were uyniform-final eéxaminations, a project-developed examinatioﬂ to .
wssess knowledge of ethmic culture, and attendance records. Stlatis-"
" tically significant results were reported ‘for the ma joxgty of objec—
tives. The statistics as well as a detalled 1nterpretation and

-diqcussion of the results are Ancluded in the report.
a ~ " . ‘\
- . : ’ . s
223. Soles, Stanley. Bilingual Program in Auxiliary Services for High
A - Schools; School Year 1974-1975. Brooklvn: New York City Board
* of FEducation, Office of - qucational Evaluation, 1975 50p. ED: 135 923, .
. « * . ~., .
- This report dewmgribes and evaluate% the bilingual program of the A\
Auxiliary Servi for High 3chools (ASHS) Program ins the New York

City Schools for ¢t 1974—1975 schoolnjiﬁy + In 1974~ 75,there were'

' 12 centers for this program distributed Ahroughout all boroughs of
New York Citv. Spanish was of fered in'nine of” the programs, French
in two, Greek in one, and ltalian in cone. The biiinguai program '
provided for the 'development of increaging anlisg skills through
English as a Second Language (ESE) instriction eyond the ESL
instruction, the bilingual program used €|e native or dominant
language of the students to develop competencias in areas of readlng
development, math, .science, social studies, and several other: areas. 5
Some students: in Spanish were prepared for the General Education i
High School Equivalenev Exam in English or Spanish versions. The
program emphasized bilingual guidance and gounsellng for both-*
academic and vocational needs of students. About ‘1 ,397 students
were served by the bilingual program in the 31974-75 school vear.
.Among the maior findings of the evaluation are the following: (1)
&tudents for whom <ompleted test results werd analvzed showed blgn1f1~
cant gains in reading scores, (2)- reading in native languages showed
significant gains in each of the languages- for Which test results
were completed, (3) achievement in mathematics among the 12 centers
X showed slgnlflcant dlfferencoq with the exception of one school, and
(4) for those students wﬁo;e results were known, over 80 percgpt of
the students who took.the high school equivalency examination passed.

> . f

. £

224. Soles, lev. James Monroe. High School Bilingual Program, School
Year 1975-76: Brooklyn: New York Citv Board of Education, Office of™
Fducational FEvaluation, 1976. 50p. ED 138 694" : , -

The Bilingual Program in the James Monroe High School in the South
Bronx in New York, was deqlgned to offer bilingual instructional and
supportive services to ninth through twolfth srade high school
students under funding from Title VII of the Elementarv and Secondary
Education Act. The program was «designed to provide a model for .

g replicatién by other high schools with similar problems. It was
distinctive in two ways: (1) 1t was to maximize use of existing

<
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tax levv and teaching personnel, and (2) Titlé VI1 funding was toe: oy
be used orly to provide gupportive services for the program and for
unique instructional resources. «The program was organized in a ;
bilingual mini-school in which non-English speaking pupil's were offered

". acadgnic ;, non-academic and skill subjects in their native language,

'Span{sh In addition, these students were given-extensive instruction
in’ English. To reinforce the instruction, the bilingual studentg
simultaneously took other required courges with English speaking
pupils.  The program also offered a blI{n ual career orientation
course and business skill subjects. The'%arget population Consisted
Bf approximately 250 Spanish-speaking males and females. ‘Results ,
indicated that while the sudents showed gains in readlng in English,
mathematics and science, these gains were modest and/were not
statistically significant in line with'criteria cstab11shed for. the

3

. evaluatiqn. Some of the reasons for the performance on the tests

used may be attributed th the tests themselvés.
s

Soles,<S¢an1eyT’ Louis D. Brandeis High Eghool Bilingsal Proéram,
School Year 1974-1975. Brooklyn: New York:City Board of Eaucatlon
Office of Education, 1975. Z26p. ID 138 685. . ';[/ N

The Brandeis ngh School Bilingual Program now ip its third vear of °

* operation, was funded under the Elementary Secondary Education .Act’

Title VIT. Four hundred elphtv -five studentsswho were in need of -

remedial work in English and/or speech were enrolled in fhe program.
The main language in the home for these students was either Spanish
or French. . The obJectlves of the bilingual program were to improve
the students readlng ability and language skills in Spanish and in

“"Engllsh, to 1mpr3be mathematics skills, to increase average daily

226.

schoo§ attendance, and to implement the program accordlng to proposal
guidelines. Bilingual instruction was provided in the major cur-
riculum subject areas. %tudents were grouped- according to their
diagnosed condition and/or ‘their need for developing Engllsh proficiency.
An (ESL) -program was 1mp1emented in terms of five progressive levels of
competency. Correlated T tests with significance levels of .05 were .
used to compar& bidi 1 program results with schodglwide morms. Pre
and post test ratlngsgon standardized instruments were wused to assess
the bilingual students' improvement. The report concluded that

students in the bilingual program did show significant gains in reading
%panlsh in speaking English, and in mathenatics skills. The average
daily attendance of the students in the bilingual program was signif-
icantlv higher than that of the regular school population. No data

were available for the anlish dominant students. Tables for reading
results, dbility to speak Lnglish on Puerto Rican Fluency scales,

" mathematics, and school attendance are included.

Soles, Stanley. Remedial Program in Readingiand Mathematics for ]
Homebound Children. Brooklym: New York City Board of Education,
Of fice of EdUcational Evaluation, 1975. 32p. ED 137 479.

The Remedial Program in Reading and Mathematics for Homebound

Childret served 470 children who were provided tutorial instruction
within thelr homes from'February’ “through Jung, 1975\ It was funded
under the Elementa;y and Secondary Education Adt, Title I. Twenty-

Ly;
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nine ‘teachers provided sessions with each child for two or more !
sessions per week., The children were two or.more years behind in
reading and. maghematics and were” destgnaLed as eligible for home- ‘
bound instruction due to physical handiCapb, hospitalization, school
phobic responses, and other reasons. The youths who participated

“In the program were from Manhattan, the Bronx, Brooklyn, and Oueens.
About one third of the youth were from families in which Spanish

was the dominant language spoken in the home. There were three times
ag many boy§ in the program as girls. The age range was from seven
‘to seventeen. The Wide Range Achievement Test was used onm a pre

post_ testing basis. The results were analyzed in termg of 'a one

way analysis of variance to determine if the gain or loss in- reading
and mathematics varied by the numbcr of tutorial sessions held. .
The results of. the analysis of the dde for 202 youths revaaled that
the gain or Voss .in reading and mathemat ics did not vary with the
numb;r of ‘tutorial sessions hcld and was not statistically significant.
Recommendations for refunding the program included provisfons for
ldhger programs with more lead time and more diagnostic and back-
gtound information availahle reparding each child prior to program
operation. Implementation of these recommendationsg would enable the’
teachers to develop strategies for prescriptive teaChing.

\ .

Southworth, ﬁllild’m Dixon. Title 1 ESKA Program- Rcm(,dial Selvu,e
for. Elig1ble Non-Public School ¥ Pupllq Speech Fherapv Component.
Brooklyn: New York City Board of Fducation, Office of Educational

. Fvdluation, 1975. 35p. ED_ 139 895.

) * 2

This report is an evaluation of a New York City school district

_educational project funded under Title [ of the Flememtary -and

Secondary Fducation Act of 1965. Approximately 4,812 elementdry
and secondary non~public school children, drawn from four New, York
City boroughs and enrolled in the ESFA Reading, Mathematics, dnd
English as a Second Language Program participated in the speech
improvement program. The program wis staffed‘%y a coordinator,

field superviisor, teacher trainer, and qualified speech teachers. | .
Noted educators jin speech, language, and education disabilities, -
also participatetl in the program. The objective of the program

evaluation was fo determine by standardized testing and teacher
]ud?ment WH&Eht the severity and number of speech and language
deflc1ts*had hoép'gignifirantlv reduced. “Ex&ept in  kindergarten,
eleventh, and twelfth grades, where sample sizes wvere too small,
stdatistically 5Lgn1f1ggnt differences between pre and post test

-scores were-found, indicating that the speech and language deticits

of the participants were reduced significantly. N

—t 4

Spivack, Frieda K. Native | anguage \11%——Inp]1sh as a Second Ldnguxye

Program; School Year 1974-1975. Brooklvn: New York Citv Board of

Education, Offlce of Lducational Ivaluatlun 1975. 19p. ED 138 683.

This Native Language Arts—English as 4 Secoud Language Program tuunded
under Elementary Secondary Education Act Title I was designed tor
economically disadvantaged students who were speakers’ of g language

AN
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other than English, and Whose ability to read and y e o thelr
- native tongue anyg 1o Eaglish ag not adequat® Lo pégiy thrtough
Tune 1975 o 34 high s¢h00ks gorying 6,750 stadenty o grades 9 17
Pupils.iu the program attendey a double p('rl“d of mgtive tanguase
arts or a double p('rf“‘l of lﬂngHsh as i gecond Fanp yape or a double
: or slogle period of bothror only period, depending o ypetr individual
' needs.  [n other subject aregg they were integrated jnto the maingtream
of the schoot.  Class size Wiy hbtween 14 and 0 ‘€Il|¢|<*'11[r; ta provide
for individaalization of AN pae g fon, Thery were <‘l.’|r::;m;.L Tn most
schools, for beginnints [”“‘hno(lintu, and advanceg jeve ] students . -
‘arallel prbgramming of thege elauses ;1HOW“‘1 stadapts to switch
classes as their languike ‘70nip('tmu'v' increasedo Rogulty indicates

T e
© that achicvement test SCOTes gn posts tests, the Stapford Achievemeqat
Fost and fhe Tnter-AmerbOan Gopepog rest, "'IIU,Y‘"’"\(‘ Sippiticant differenceg
0 ead ing comprolions PO T sy snd /or French giwel b as o
o, auditovy and reading COMprebpaion in kopl T Ty povepent was noted
. for a major proportion ob th,, populat ton. N ospecig) feature of this
proyram taothe ('It)?:t‘.""]"” iUng;hip Hhotween 1’.“‘ centyegl ooftbice, jts
direvtor, tonchoerat rainers n g ‘)(ll"l‘pf‘()fv(‘f;ﬂI(\I];]]g‘v.
° . . P )- . ‘ R ’ ' ~~:‘)’

229, Stern, Rhoda. Native ,“f‘,‘,‘}:'}‘flpgu,]‘\rts—}jl“!}g,.l»if",l" AM A Second Language ‘(,[,’:",r,‘—‘ G) ..

Brm)klyn: New \I’—(;rk city “(‘('l\[;rl‘ HT !{('Ill(‘:lfi“”‘ O ic of ‘}7‘](|11(‘;|Li()n{l|
. Bvaluat ton, 1976, 390-  FDop4p wh ). ,

The Native Lanpuagpe Arts=Engyish as a Gecond lﬁll\)’,u;l)y‘v Program wis s
¥ Alesigned for u('onnmi(‘”llv digadvantaged students ‘\"lm.‘w‘v pative lanpudge
wias not English and whosCabiyivy 1o pead 04 WL Gy pag b ish and
in some, cases in thelr OWht goge was not adeauate | 1y was in opera-
tion from February through paae of 1976 in 4 hiph dchools serying
1004 students in grades 9=12 popending up?h studept needy a,double
or single period of small griup instruction in Fngyish as a second
language or native TNBWEC Gty wag provided. The qudio-bingual
- method of Language acAUISitinn yas used to provide gvgpematic and i
gequential instruction IN"propuneiat ion, soitence seructure, vocabwlary =
w rhvthm and intonation PAtteryng of American fngl ish Reading and
writing vere int’ljodﬁ('("'l in Eruglish as students beeype more proficient.
Wherever _posyible, P“r"'”“] programting, of h,"gi““ing, intermediate
and advanced level ¢lasses oo maintained. enabl ing students to move
. as thev demonstrated tanguag . profjcjency. As A plbuly of six months,
one term and half-term t"““‘ting of 792 students ) st igrically signif-
jcant differences in Ein|?,1 ish reading and auvditory (pi11a "were noted for
§3 of the 26 gr(mp.iﬂ%f’" - Wheype gipgnificanc® Was nop ohtained...pre '

- B - 7: . o7 corvod,
to post tregatment interval fains were obs! ¢ .
L ] .

230. Stern, Rhoda. Nz;ﬁt,g'C,,L“ﬁ‘ Bgugpe Arts-Engl i A8 @ Socond Language

f'\ . A e T T

Fi'f.@.‘;&rj}ﬂl for O l)_t_ri_o‘n:}’lw_,, %Eglign.t '}‘_ul?i ls. Brooklyn: "Ny York City

Board of Educat fon, Of Fice of Fducational Fvaluatyi,,, 1976. 33p-
ED 142 658, .5 '

. Nk ESmFre 1ot e o Gecond L : or

v The Native' Language AL _ Eng jish as a Secof Algqge Program For

. Optional Assignment PUP! Is jq New York CitY Was degipned for cco= .

nomically disadvantd ed'st\l(‘l(,an whose mat iv"‘ Fang yage was not _
Enplish “and whose 6}1"’&9}‘“5’ by read and write 10 Fngyjisy and, in some
cases their own t()Ij_[ng@.?g./‘j’aS not adequate LO Permit rham any degree¢

. of suc®ess in sc.hOOT,- * “ Wag in ,m_p,ér:;ti‘)n from SOptt‘mb(‘l" to Juné
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of 1976 in four high aschoo\s serving 395 students in grades 9-12.
There were five teachers anfl five educational assistants., Depending
upon student need, a doubld or ‘single period of small group instruc=a,
tion in English as a second language was provided.. The audiolingual’
method of language instruction was used to offet ingtruction in:
pronunciation, sentence structure, vocabhulary, rhythm .dnd intonation
patterns of American‘Engllsh. Keading and writing were introduced

as students became more proficient In thelr spoken language abi[ity:
Wherever posslible, 'parallel programming of beginning, intermediate,
and advanced levels was maintained enabling students to move.amdng
classes as they demonstrated lanpuage proficiency. The evaluation
sought to determine whether gtudents who participated in the program
would obtain 4 statistically significant improvement in English treading
adnd auditory skills. As a result ‘'of one vear, .half year, "and quarter
year testing of 289 students, statlstitally significant differences
in reading and auditory skilts were noted for 15 out of the 20 treat-
ment groups. '

. N . . ) - N N
Strichart, Stephen, 5. New York Associate Center--SEIMC. Evaluation

Report. Function NO. 09~56608. Brooklyn: New York City Board .
of Education, Office of Educational Evaluation, 1975. 26p. ED 136 458.

Provided is an evaluation of the Special Education instructional
Materials Centor-(SEEMC), a New York City school district educational
project providing direct service to parents, professionals, para-
professionals, and teachers in training who are concerned with the
educatlon of . handicapped children in the public and nonpublic schools.
Among actlvities and services listed are provisipn of a circulating
library of instructional material$ and equipment, preparation and
disseminat LéiNp f bibllographies, publication of a newsletter, and
presentations ¢f workshgps and in-service courses. Among findings
noted are that SEIMC has been largely successful 1in achieving its
objectives; that the most effective ‘aspects appear to be in-service
courses and workshopg, materials loans, and demonstration of new
materials and cquipment; and that the general feeling expressed

about SEIMC was a favorable one. Appended are a copy of the question-
naire used in the cvaluation and interview checklists. Responses are
presented in tabular {orm. ’ )

Strum, Irene. Bilingual Program in Auxiliary Services for High Schools}
School Year 1975-1976.+ Brooklyn: New York City Board of Education,
Office of Educational Evaluation, 1976. 42p., ED 135 922. ~

<

The bilingual program of the Auxlliary Séi?ices for High Schools (ASHS)
provides an alternativewgducational system in New Yérk for students
who are bilingual or spdak no English but do speak Spanish, Frenché
ltalian, Greek or Chinese. The program's primary purpose is to
prepare pupils for the General Education High School Equivalency (HSE)

examination in Fnglish or Spanislh; therefore reading and mathematics
skills are emphasized. An Fnglish as a Second lLanguage (ESL) component

is included for the improvement of English skills. The bilingual
program uses native or dominant languages to fmprove competency in
reading, mathemqtics, and social studies. -Participants are helped to

1y,
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keep their cultural heritage. In the 1975-1976 school year there
were 12 bilingual centérs, The results of the evaluation showed
that the basic evaluation objectives were achieved by students for
\ whom data was available. English reading improved 'significantly.
¢ Reading in the native or dominant language’and in mathematics showed
a significant gain. For students whose HSE results were known,
approximately 80 percent passed. »

)

233. Strum, Irene. Corrective Reading, Corrective Mathematics and
" Bilingual Instruction of Pregnant..School Age Girls. Brooklyn:
New York City Board of Education, Office of Educational Evaluation,
1976.. 148p. ED 142 655. '

This is an evaluation of a program designed to provilde coﬁtinuity

~of instruction in reading and mathematics .for prégnant school ‘age
girls in New York City. The program was designed to provide instruc-

N tion for monolingual and bilingual (English-Spanish) students.

- Selected students were two or. more years retarded in reading and/or

"mathematics. Spanish speaking students received Inglish as a second
language instruction. Nine hundred pregnant school age girls par-
ticipated in the program. Seven hundred and fifty were involved in
reading and mathematics programs. One hundred and fifty wgre involved
in bilingual instruction. Three hundred students were in g?ﬁies
7,8, and 9. Six hundred students were in grades 10, 11, and }12.
Diagnostic testing using the Individual Pupil Monitoring Syseém
(IPMS) was implemented. As a result of this program more than 80"
percent of the students involved achieved mastery f at least one
instructional objective jin reading and/or mathematiks. Evidence
showed, however, .that many students had mastered a significant number
of objectives prior to instruction. Problems asso fated with the
program included excessive absence and delivery of baby as well
as staffing problems, a lack of sufficient materials and equipment,
and the late arrival of diagnostic materials. Appendices include
tables of detailed information on criterion referenced tests used in
the program.

234. Toledo, Victor. Summer Reading Remediation for Incoming Pupils 19755
High School Umbrella Number 2, School Year 1975. Brooklvn: New York
City Board of Education, Office of Educational Evaluation, 1975.
l4p. ED 137 441.

The Elementary Secondary Education Act Title T program, Summer Reading
Remediation for Incoming Pupils 1975, had two goals: to improve
reading skills by supplying an intensive program of remediation in
reading, and to orient incoming students to their new school environment
and its staff. Participating in the program were 2,807 ninth and tenth
grade students. They were both pre and post tested. All student
participants were selected from Title I intermediate and junior high
schools. They were identified as retarded in reading. They were
volunteers. -The program consisted of one 50 minute period per dayy
five days a week. Reading skills were also stressed during a daily
reinforcigg activities period (metal shop, typing, drafting, etc.).

-
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Statistical analysis of gain scores as measured by the Metropolitan
Achievement Test showed that students who wefe in the program for

a maximum of 14 instructien days made significant gains, on the average,
over one month's improvement. Some reasons for-the large gains

obtained were: the smallt class size (no more -than 15 students per
instructor), .the diagnostic-prescriptive approach to reading remediation
employed, the availability of a wide range of materials, and the fact that
remediation in reading comprehension and 'vocabulary skills was integrated
into other cilass activitiés (metal shop, typing, drafting, etc.). .

\

‘235, Weilnstein, -Sanford. Didgnostic and Remediation Program to AmclLoxatu

the Reading Disabilities of JH% QRMP Puplls February-June, 1975.
Evaluation Report. Brooklvn: New York City Board of qucatlon
OFfice of Educational FEvaluation, 1975. 25p. ED 136 487,

‘ . N

Evaluated was a project designed to provide a supplemehtafy individua-
lized reading remediation program for 1,221 edutable mentally retarded
students (12-16 years old) from 41 intermediate or junior high schools
in New York Citv. The project goal was to diagnose .the reading
disabilities of the students, raise their level of reading proficiency,
and ameliorate their reading disabilities. Teaching methods included
one-to-one aml small group instruction, and the use of multisensorv
instructional matcerials and emuipment. Using pre- and post-testing,

it was determin:d that student participants in the program succeeued

in raising their reading levels significantlv beyond the level antici -
pated. 1t wias also found that diagnostic procedures were universallv
applied and utitized. And tfinallv, it was tound that delays in funding
shortened the treatment period, and that diffieculties in hiring pre-
vented much contribution bv psvchological support personnel to the
success of Jthe prdgf&m. The aspects of the program which were observed
to account for the highly positive results were the individually

. . - SRR - 3
tailored remediative eftforts made possible bv small group and one-
to-one instruction, and the skill-with which teachers executed both
diagnostic and renediative tasks

236, Yeiss, James. Move Advanced Res ting Dévelopment, 1975-76 School Year,

Brookltvin:  Mew York Citv Board of Fducation, 0Of fice of Fducational
Fvaluation, 19760 Tlp.  ¥h 142 631,

This report evaluated the Advanced Reading Development Program designed

to enrich reading instructioa  for 360 juoior-high school students in

New York City who were reading two or mo. ‘cars below grade level.
Students received individualized reading, o truction for four tortv-five
minute periods per week., Students were proe tested in October, 1975

and post-tested at the end of March 1976,  as a result of participation

in the more advanced reading development program, seventh graders
achieved a mean reading grade growth of.8.2 months, eighth graders achieved
a mean reading grade growth of .1l months, and ninth graders achicved a
mean reading grade erowth of .26 months. The report concluded that students
in the program did progress beyond their’recorded entrance achievement.
However, only the seventh graders progressed beyond their expected achiewve -
ment scores. -

[ i l\l()
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Weitzner: Martin. Central ESEA Title I Remedial Services for El}gihl&
Nonpublic School Pupils: English as a Second Langyage. Brooklyn: ’
New X¥ork City Board of Education, Office ©f Educational Evaluation;
1976. 28p. ED 142 646.

The Nonpublic School Program-English as a S?COHd Language was designed
to provide remgdial instruction in the Engl%Sh language with emphaslis
on oral Englis§ for those eligible non-English speaking pupils enrolled

"in Title I nonpublic schools. It operated in 89 schools and served

over three thousand pupils in grades kinder8arten through twelve. 1he
program's major objective was that of enabling pupjls in the program
to achieve statistically significant improvVement ip their English

" language competency and fluency. The progrdm provided language exveri-

ences employing an audiolingual approach tO small groups of students,
ranging in numbers of four to eight. Thes€® PUPils received instructlon

for approximately 45 minutes a day, and foT betweepn two and five days

per week. A wide.variety of learning materials ang audiovisual equip~
ment was employed by the program. The program administrators provided
ongoing training which tied the various pro8ram elements together:

‘In addition, the operation of an exchange .C€Nter provided teachers with

an opportunity to hecome familiar with a wide array of materialg and

to exchange materials which were not SpeCifiC311Y_appropriate for their
students with those which were. Test results for participating pupils
demonstrated that students at all grade levels expgrienced statistically
significant gains. . ¢

Wohl, Seth F. Benjamin Franklin High jﬁiééktlﬂng\gyogram. Brooklyn:
New York City Board of Education, Office of Educatjonal Evaluation,
1973. 70p. ED 142 675. ?

Ef

The Benjamin Franklin High School Unit ProfiTam in yew York City was
designed to overcome the serious academic deficiencies identified’
as criterion for entry into the program: retardatjon in reading and
mathematics; and to improve attitudes toward schoo], increase class~
room attendance and participation, reduce the drapout rate, improve
self-image and peer relationships, and inCrease aspjration toward
the adult world of-work. The prograﬁ served 561 ninth and tenth
year educationally disadvantaged high scho®l freshpen and” sophomores
who were identified as having reading and Mathematjcs standardized
scores averaging three or more grade equivalent Years below norm,
and whose negative attitudes towards educatlon made them potential
dropouts. Enrollees were given a full day Special educational program
at a mini-school (or school-within-a~school complex) within Benjamin
Franklin High School. Studerts helped to S€lect their own courses
from a special program catalog. Modular PIOETYaMmjipeg yas used in the
program. Overall, the direction of findings for ajl program objectives
was positive. For the two most critical Skill\@reas, reading and
mathematics, achievement was shown to be statis®dically significant:

¢ "
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239. Wohl, Seth F. Benjamin Franklin Street Academy. Brooklyn: New York

' 240.

241,

City Board of Education, Office of Educational Evaluation, June 1973.
61p. ED 142 674.

In this evaluation report of the sixth year of operation of the
Benjamin Franklin-Urban League Street Academy in New York City, it

is recommended that the program be continued for the seventh year
despite the.poorer than -expected student gains in all studied components
and the sporadic student attendance pattern and high dropout rate.
Students selected for the program were potential high school drop-

outs with educational deficiencies of two or more years. in reading -

and' in mathematics. Also, they had a fbgord of failed courses, high
absence, truancy and negative attitudes 'toward school and self. In
addition to extensive tutoring, the program offered instruction in
English, reading, writing, mathematics, Spanish, history, contemporary
issues, chemistry, psychology, music (elective) and videotaping (elective),.
Detailed information on program staffing, operation, objectives and
findings is reported in this ‘evaluation. Appendices provide information
on student personal data, teacher's evaluation reports on students,
counselor's evaluations of students, student attendance and a student
attitude questionnaire.

L}
A

Wohl, Seth F. Chinatown English Language Center. Brooklvn: New York
City Board of Education, Office of "Educational Fvaluatlon, November
1972. 85p. ED 142 676.

" ..Situated in the heart of New_ York's Chinatown, the Chinatown English
X g

Language Center is a community based project designed to provide
recent Chinese adult immigrants settling in New York City with basic
English speaking, listening, reading and writing skills, which are
necessary to their functioning effectively in U.S. society. Five
hundred and fifty-three adults attended classes two hours daily for
two -days a week in an attenuated ten month school vear instructional
program, slightly in excess of 103 cumulative hours average with only
one third of them (183) going the full vear. The curriculum for the

» Adult Basic Fﬁgllsh (ABE) component of the Center was based on the

Lado Series w1th supp lemental materials, workbooks, projectors and

tape recorders. Part1c1pant% were appfbprlate]v atched to the
earlier books of the Lado Series. A Second curriculum component was
the Comprechensive Consumer Fducation Program (CCE). In summary the

outstanding contributions of the first vear were in ‘establishing

and implementing a complete program of Adult Basic English instruction
to 553 recent adult immigrants of Chinese origin, centering aroupd

an audio-active language laboratory*facility, and in the designing

of unique setsof Criterion Measures in English as a Second Language
applicable for Chinese-to-English participants never before attempted
in such detail. :

Wohl, Seth F. ETHOS: Education Through Organ Study. Final Report. .

‘Brooklyn: New York City Board of Education, Office of Educational

Evaluation, June 1971. 67p ED 142 679. e

This document describes the Education Through Organ Study Program (ETHOS)
designed to counteract disaffected students' falling academic achievement,

L1
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absenteeism and truancy, and negative attitudes toward education
and the school. The program attempted to assure success in acquiring
musical skill by providing portable desW reed organs, programmed music
texts, and a highly structured syllabus. The program ran for five
months, for one period daily. Three classes totalling 92 students
participated. A modified Pan-American Musical Aptitude test was used

' to assess student musical abilities at inception of classes. In the
comparative analysis of Metropolitan Reading Achievement test scores

) for the year before to the semester of the program, the scant data

available for retested students suggested a widening of reading
deficit among program participants. It also showed that those
students with the loweqt reading scores tended to drop out of ‘the
program. In summary, the program appeared to sustain highly positive
motivation for those who remained in it, and resulted in a significant
development of early musical knowledge and performance skills.

. However, the major goal of generalized transfer of improvement in
learning to reading and major skill areas was not achieved. The
project also failed to reduce absenteeism and truancy, or to improve
significantly attitude toward education and the school as measured.

As a result the program has been discontinued.

242. Wohl, Seth F. Independent Alternative Schools. Brooklyu: New York
Citv Board of Education, Office of Educational Evaluation, July 1974
85p. ED 142 673. '

Ten alternative high schools serving a total of 2,750 students in
New York City were evaluated in terms of their administration, programs,
student body, and specific educational objectives. Three main types
of programs were in operation at the schools. These included: (1)
remediation with emphasis on, basic skills in reading, mathematics
and English nas a Second Language, (2) full academic education with
progress toward accumulation of credits toward a city-wide High
School Diploma, and (3) experiential education at five of the schools.
- This emphasized external education such as unpaid courses in community
' organizations and paid Coopepptlve work-study programs as alternate
_..weeks in school and in industry. This evaluation report showed that
~gains for the program included frirly strong attendance, some gains in
reading for all schools, exposure of several thousand students to the
process of course self-selection four times a year, hundreds of others
to career exploration, and graduation for hundreds more as well as
signs of improved attltudes Appendices include evaluation instruments
used in the programs and brief sketches of the independent alternative
schools evaluation.

¢ ,} 3 . . )
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243. Wohl, Seth F. Lower East Side Prep: An Alternative to the Conventiénal

High School Program. First Year of Operation, Final Report. Bro
New York City Board of Education, Office of Educational Evaluation
June 1971. 95p. ED 142 678.

/
/

This evaluation report of omne alternative high school in New York City
analyzes the academic achievement, attendance, testing, academi
credit, English language proficiency, and attitudes of the sixVy

minority students who attended this urban prep school in Chinatown.

Three fifths of the students in the program were recent Chinege

O
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immigrants. The support for this urban street academy was provided

by the joint’ efforts of the community, private corporations, the, )
State Urban Education fund (far the teaching staff sdlaries) and the
"home" high schools (Seward Park and Haaren). All of these groups
joined together as Break Free, Incorporated, the non-profit organi-
ion whicﬁ supported the program. The results of the program showed
proved attendance, little gain in academic achievement, -little

gain -¥n standardized test scores (this was hampered by the-lack of
‘prevyous year data), improved English language proficiency, and posi-
tive¢ student attitudes toward the school by most of the,spudents.
Tedchers also expressed positive attitudes toward the school although
they indicated-a need for more teaching materials and curriculum
assistance. This program ,was evaluated as.successful, but theé need
for help with administrative problems, curriculum development, faculty
" interaction and better poljcies for student selection and retention
was recognized. An appendix includes evaluation instruments used.

244, Wohl, Seth F. Lower East Side Pfeparator& School: An Alternative to
the Conventional High School Program. Final Evaluation Report.
Brooklyn: New York City Board of Education, Office of Educational

Evaluation, December 1972. 1l4p. ED 142 677.

. . ; .
In this second year qyaluat{on,report of the Lower East Side Prepara-
tbry school in New York Citv's Chinatown, a history of the project’
‘h?provided as well as information on the characteristics of the
program in operation, the evaluation design used for this report, the .
" findjngs after three trimesters and the recommendations for the recycling
‘of the program. t# additdon to a detailed program description ana
listing of objectives, tables are provided with information on
characteristics of the faculty in terms of background, education, teaching
.practices, use of non-teaching time and attitudes. Information-on
students is also summarized in tables on ethnic breakdown, attendance,
achievement levels on standardized tests, academic achievement, credits
earned, Emglish language proficiency and attitudes toward school.
Appendices include forms used for evaluation including a sample report ¢
card. ' ‘ -
‘ _ : T ‘
‘245- Wohl, Seth F. Program for Institutionalized Children. Brooklyn: New

York City Board of" Fducation, Office of Educational Evaluation, 1976.
70p. ED ¥42 680. ’

The Program for Institutionalized Children provided a supplementary
individualized reading and/or mathematics Temedial program, utilizing

‘a diagnostic-prescriptive-.approach with the Croft Reading and Base
Mathematics materials. Achievement was measured by means of criterion
referenced testing procedures. Targeted pupils were all Title 1
eligible and numbered over 2,000. They were identified as neglected or
delinquent children, and were several years deficient in reading

and/or mathematics skills. The service provided by the program was
limited to a diagnostic-prescriptive approach to reading and mathematics
remediation. 1t was conducted as an after-school supplementagy service,
by a\corps of travelling ("itinerant'") Title 1 funded teachers. o
Instruction took place two or three days per week in two Or fou* "hour
blocks of time. Virtuallv all of the population in the institutfonalized
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setting was from minority groups in New York City, mostly black and °
Puerto Rican, and from low socioceconomic status families and neigh-
borhoods. Generally all students 'showed extensive retardation in
reading d/or mathematics. Evgluation results indicate that the
component of mastery of two or more instructional objectives was
attalned in mathematics byt not in reading for selected objectives
only. A high degree of pupil post-insgruction mastery of selected
ob]ectives in reading and in mathemavféé was evidenced. These
positive data attest to the effectiveness of the remedial instruc-
tional components , -
: N
246. Wohl, Seth F. Staff Role prectatlons A Studv of Alternative.ligh
Schools-~1975. Researqﬁ Report. (ooperative Resggzgji&égy Tax *°
Levy Program. Brooklyn: New York Citv Board of Fducation, Office:

of Educational Evaluation, June 1976. 44p.¢ ED 132 228.

This study explores teacher and principal role expectations in con-
ventional versus alternative secondary school settings. A 59-item
"Role Expectations Instrument'' was to give to 472 teachers in 11
conventional high schools, each having a,mini-school associated with
it, and infive independent alternative high schools. In addition,
11 principals of conventional high schools and five directors of
independent alternative high schools completed a related questlonnaire.
The 1ndependent alternatlve schools had the vounge%t and most 1nex—

e

[S

M1n1 sghool staffs, on the other hand, greatly_resembled the hlgh‘
school faculty'group from which they had been derived. In conclusion,
independent alternative school staffs, both attitudinally and
demographically, perceived themselves very diffkrently from.mini-school
‘alternative staffs who had self-selected themselves from their older
conventional high school parental organizations.\| On many dimensions,
mini-school faculties showed greater positivity &md greater stati%-
tically significant differences from regular high\school staffs than

did their independent alternative colleagues. !

\
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247. Woloshin, Gerald W. College Bound Program; Summer:1975. Brooklyn:
New York City Board of Education, Office of EducatLonal Evaluation,
Auguqtil975 42p. ED 135 918, x
The principal objectives of the College Bound Summey ﬁrogram, funded
under the Elémentary?gecondarv Education Act Title I, Vere to improve
student's reading and mathematics, increase their ability to do college
work, and make the students' trangition from junior high to high school
easier. Program participants were selected on the basiq of either
performance on the Stanford Achievement Test or recommenilations from’
junior high school counselors. During each day of the pnogram, students
participated in three classes: remedial reading, correct&:e mathematics,

and a reading ®r mathematics workshop. An ESL program witih the same

goals, and using the audiolingual approach, was a part of the program.

For ESL classes. all materials were in English and Spanish,\and bilingual

educational ‘assistants were employed. It was found that the program

produced significant gains in reading and mathematics for a\l groups

of participan#s.
\/ | ﬁ
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NORFOLK PUBLIC SCHOOLS

~

248, Céleman, Mittie, Comp. Earth Science Performance Objectives and
Test Items. First Revision. Norfolk, Va.: Norfolk Public Schoolq,
“ July 1973. . 313p. ED 146 024.

This document provides a detailed outline of performance objectives
and test items for an introductory secondary level earth science
course.

249. Mc Vay, Pete, Comp. Physical Science Performance Objectives and’
v Test Items. First Revision. Norfolk, Va.: ©Norfolk Public Schools,
July 1973. .344p. ED 146 025.

This document provides a detailed outline of performance objectives .
and test items for an 1ntroductorv secondary level physical science

course.
-

g2§6, Stull, Shar®én, Compf Life.Science Perférggnce Objectives and Test
IEE@S] 7First Revision. -Norfolk, Va.: Norfolk Public Schools,
July 1973. 237p. ED 146 026.

This document provides a detailed outline of performance objectives
and test items for an introductorv secondarv level life science

course.
NORTH YORK BOAKD OF EDUCAT [ON K N

251. Campbell, Patricia; Virgin, A.E. An Evaluation of Elementary
\ School Mathematics Programs Utilizing the Mini-Calculator.

Willowdale, Ontario: North York Board of Educatien, July 1976.
42p. ED 137 120. :

/
The purpose of this study was to compare the achievement, attitudes,
and teaching/learning .experiences in mathematics programs of two
groups of elementarv-school students in grades 5 and 6. Approximatelv
150 students in each of two elementary schools were given a standard-
ized mathematics achievement test and a questionnaire regarding
attitudes toward mathematics and the use of calculators in the
mathematics program. Then, for a seven-month period, students
in one school had calculators available in their classrooms for
checking their work, while at the second school no calculators.
were permitted. At the end of,this time, the standardized test
and the attitude questionnaire were given as posttests. Results on
the achievement test showed that for the computation subtest, there
were no significant differénces in the gain scores between the two
schools. On both the mathematics. concepts and the problem-solving
subtests, however, fifth graders in the experimental group scored
significantly higher than fifth graders in the comparison group.
Results on each of the questions on the attitude questionnaire are
reported in percentages. An appendix includes a copy of the question-
naire. n

]
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252 Campbell Patricia; Virgin, Albert. A Survey of Elementary School |

253.

Teachers' and Principals' Attitudes to Mathematics and Utilizing
Mini-Calulators. Willowdale, Ontario North ¥YorksBoard of Education,
July 1976. 27p.. ED 137 121. ’ - )

Investigator-constructed questionnaireswere distributed to fourth-,
fifth~, and sixth-grade teachers and to elementary school principals

in order to determine their attitudes toward the use of calculators

in the mathematics program. One hundred eighty-three teachers and . -¢
64 principals responded. Results showed that the three most frequently
cited teaching objectives for mathematics included understanding’
basic“concepts, practicality, and the development of logical reasoning
skirlls. Other objectives included proficiency in problem-solving,
computational skills, and an enjoyment and interest in mathematics.

Just over half &t the teachers did not think the use of a Calculator
would help them realize their teaching objectives. Advantages and
disadvantages of th& calculator were cited. Almost half of the teachers
surveyed felt that the calculator cauld be introduced between grades

4 and 6, while 44 percent indicated a preference for after grade 6.

More than half of the principals thought that' students should &1splav

at least average prof1c1ency before being able to use a calculator.

The majority of principals agreed that the community should be in-
formed if calculators are going to be used in the schools and most of

-

the principals would anticipate a "mixed" community reaction. The

results of this study suggested that teachers and principals are (
not unlike in their attitudes toward the use of calculators in the
classroom and are consistent in identifying similar advantages. and
disadvantagés of using calculators. Copies of both of the teachers'
and the principals' questionnaires are included in the appendices.

+,

]

Crawford, Patricia. An Evaluation of the French Immersion Program,
Kindergarten - Grade Two. Willowdale, Ontario: North York Board of
Fducation, August 1976. 49p. ED 139 270. '

This paper presents the results of the evaluation of the North York
French immersion program at kindergarten, grade 1 and grade 2. The
evaluation included the pupils enralled ih the first class
established at each grade level, and focudsed on the following four
questions: (1) Are pupils developing competence in the French
language?; (2) Is the development of reading and arithmatic skills
comparable to that of pupils in an English-onlv program?; (3) Are
pupils developing a positive .self-image?; and (4) Has the development
of intellectual and cognitive abilities been hindered as a result
of instruction in a second language? 1In addition to data gathered
each year from pupils part1c1pat1ng in the program, their parents
were asked to complete’ questionnaires regarding their opinions of
the program, as well as their general attitudes toward French and
toward learning a second language. The report is divided into two
major sections. Part 1 describes both the method for cellectin
data from pupils, and the results of the data analysis for each of
the three grade levels, respectively. Part 2 outlines the results

of the parent questionnaires distributed each year.
. : ¢
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254, Virgin, A.E. Educational Planning: Introduction, Definitions and
Models, Benefits, Conclusions. Research Report. Willowdale, Ontario:
North York Board of-Education, October 1976. 1lp. ED 132 668.

This paper examines the organizational planning process and its
potential contribution as a method of facilitating a school system's
ability to adapt to its changing enviromment. After reviewing the
literature on educational planmning and discussing several different
planning .models, the author concludes that the educational planning

.“could be a useful complement to the existing decision-making. style
“of the North York Board of Education.

OAKLAND UNIFIED SCHOOL Q}STRICT

255. Adwere-Boamah, Joseph. Project MACK. Final Evaluation Report 1974-
.. 1975. Oakland, Calif.: Oakland ¥nified School District;, 15 August
\k - 1975. 106p. ED 140 415.

» Y] ©

Project MACK's major goal was to provide a comprehensive school
program -at McClymonds High School in Oakland, Califormia, that
would reduce the drgpout rate, improve student achievement,
reduce absenteeism gnd class-cutting, and improve student atti-
tudes toward school. Project compoments included (1) Career Cluster
Program, which focused on work experience and classroom pccupational
orientation, language arts, social studies, reading and math work-
shops, inservice training, and the instructional media center; (2)
Student Support Services, which provided guidance and counseling,
special psychological services, a health program. a student activities
program, and inservice training; and (3) a Management Component,
which provided for overall coordination of the project. PrOJect
MACK was successful in reducing the percentage of dropouts from
_16.1 percent to 6.2 percent. There was a reduction in’ the class-
cutting rate from 23.0 percent in 1970 to 7.2 percent at the end
of 1974~75. The absentee rate was reduced by 14.1 percent. Reading
and mathematics achievement test scores of students who enrolled
in Project MACK's reading and math.programs showed significant gains.
Survevs showed that a majoritv of students and parents were satisfied
with the progress made bv the project.

2

OK_.AHOMA CITY PUBLIC SCHOOLS
- .

K

-

256. Lindley, Jesse B. Title IX Self-Stiédy Report of the Oklahoma City
: Public Schools. pklahoma City, Okla.: Oklahoma City Public School
Svstem, 28 June 1976. 197p. ED 131 582.

~/ M
e

Under Title /[X of the Education Am¥ndments of 1972, institutions
affected must engage in appraisal and evaluation of current policies,
practices, and procedures to determine possible discriminatory
effects in five areas--athletics, counseling, curriculum and physical
education, employment, and extracurricular activities. This report
contains the Oklahoma City Public School's self- appraisali“}n these
areas. Also included are a notificatlon of the district's non-
discrimination policy, the members and scope of the dLStrlCE s Title TX -
O ‘ . S
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task .force, and the Final Evaluation Survey o% the Title IX Sex
Discrimination Imnstitute. - ) L

v
N

OTTAWA BOARD OF EDUCATION _ S

A}

©257. MacNab, 6.1. A Model for Determining Costs of School Progfams.
Ottawa, Ontarlo: Ottawa Board of Education, Reésearch Centre, Aprit
1977. 22p. ED 136 406.

A model is outlined that generates program costs and indicates™
ti§g relative contribution of the various dimensions of a proéram R
to costs. The model says that there is no direct relatiofiship

. between costs and learning, but that program (and school) parameters
intervene. Some of these parameters have costs associated with
them, but these are not necessarily .salient in predicting learning
differences. The model, still 1ncomplete, indicates relationships

among cost-related pérameters and shows how program costs may be ¢
generated or predicted from them.

I

PHOENIX UNION HIGH .SCHOOL SYSTEM ‘ '

258. The Effect of Air- Lendltlonlng on Student and Teacher Performance.
Phoenlx, Ariz.: Phoenix Union High School District, Dept. of
Résearch aud Planning, January 1973. 6p. ED 131 580.

The literature is reviewed to see if research shows a relationship .
between student and teacher performance and air conditioning of
classrooms. The benefits-of air comditioning in promoting learning
are substantiataed by studies that are summarized but not cited.
\\ The rflationship of the report to the Phoenix Union High School
‘\Svste Advisorv Council's high priority on air conditioning and
the Ndfth High School air conditioning project is mentioned.

~

-
259. Estes, Gary D. Mathematics Accountability Model Final Evaluation
//,/Rééort. Phoenix, Ariz.: Phoenix Union High Schéol District, Dept.
of Research and Planning, June 1976. 15p. ED 132 165.
A ‘

The Mathematids Accountability Model (MAM) Project has succeeded

in the develgpment, implementation, evaluation, and dissemination

of a completely individualized learnjing program for basic and higher
order math skills. Student interest and achievement in the M
Project are well documented exemplars of its success. [t 1y recom-
mended that the Phoenix Union High' School System and the Arfizona
State Department of Education continue to support the expansion

of the MAM to other schools and districts. The MAM can be recommended
as an effective individualized learning .program that provides for a
continuous uniform evaluation system in basic and higher order
mathematics skills.

11,

.
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Goodwin,,Cgleen. Phoenix Union High &ghool System Freéhmen<§nd.
Juniors Look at High School, November 1974/April 1975, .Phoenix, ’

October, as a check on student attitude toward the following:

Ariz.: Phoenix Union High School District, Dept. of Research
and Planning, 1975. 129p. * ED 132 163.

The Upperclassmen Loock at ngh School Survey was administered in
April 1975 to randomly selected junior classes, along with the
Vocabulary section of the Iowa Test of Educational Developmenht:.
This survey was administered, along with the freshman survey)in

new
educational concepts, activity participation, high school facilities,
peers, school, and teachers. -Approximatelv 20 percent of the system's
5,800 juniors were sampled. The junior results are compared with

the freshman survey results throughout this report and include:

(1) description of those surveved, (2) comparative respanses

to new educational concepls, (3)' comparative participatich in

"activities, (4) comparative Likert scale responses to ‘statements

261

regarding self, peers, school, teachers, and teaching methods,
(5) comparative profiles, and (6) copy of upperclassmen instru-
ment and item analvsis. Alsg included in this report is a junior .-
stability picture. { .

K %

x

. Phoenix Union High School _System Follow-fp Study ot 1972 Graduates

Phoeqvix, Ariz.: Phoenix Union High School District, Dept. of
Research and Planning, 1974. S4p. FD 132 187. -

The purpose of this surveyv was to obtain feedback information from

°

the 1972 Phoenix Union High School Svstem graduates approximately
one vear after they had graduated. A questionnaire was mailed

to a random sample of graduates; then tabulations were made by
school on their responses. Objectives of the follow-up study
included the fu]low¢ng (1) toidentify posf-secondary educational
and oacupatlonal activities of former students; (2), to provide
information regarding cateer entry and advanged.training as a

basis for improved guidance or counseling practices; (3) to obtain
feedback from graduates to assist in evaluating -the educational
program; (4) to ubtain information which would be helpful for

the North Central Associaltion of Sccotarv Schools and Colleges and
other groups as thev ovaluate the educational program; and (5)  to
aid present staft in educationat planying ol tuture programs. This
report includes a description of the sampling and evaluation dsign,
a summary ot the. resulty, some recommendat ions, and a tabulation of
the results, school by school.

~

262, Where lhoomxrtnlon ligh School System ! Students 1ive and Attend

e s e U, e

School. 1976-1977.- Phochix, Ariz.: Phoenix Union HLgh School

NDistrict, Dept. of Res:oa;‘(‘h and - Pltanning, 1976. 18p>  ED 131 ‘38-1

In 1969-70" the Resedreh and Plahning Department established Phoenix

Union High School Syvstem study area boundaries that axge contiguous
with census tracts, clementary school and district boundaries,
‘high school and district boundaries, area transportatlion study
boundaries, and natural’ and ‘man-made obstacles. Students were

fdentified by these studyv arevas so one is able to determine where

1y
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: " students live .and where thou\sttepd achool. Congequently, the correjation

of a considerable 8MOUNt uf ghcjological and school data 1s possible. This
information is helpful in getprmining the stabi) ity of particular school
areas, the influence Of the open gchoolss and the exgent to whith racial
composition is affected by wHere studenfs atteng school versus where they
live, Three tables PTovige {pformation 9T Studept membership in attendance
areas (by race), percent . f gradents residing i, atrendance areas who

- are in~membership,1n that area (by race)s and humber of students who leave
their neighborhood t¢ attend another high schooy (by race). Appendixes
provide further fnformatin, on student résidence ang membership-

.
.
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6%, 1y ,“ htel, Josep nhoF- S[}l\l‘i”\[' .|~\)b_ Nl‘,,lfl-(:( it 3\;}'!'\/ jee, .}"A i}‘f.ﬂ_l, R{(Jj}):l”‘(;.
Richmond, Va.: Richmond puyyie Sehool s June 197, G4p. B I3 337,
Paper copv not aval Labl,

This three vear I’i]”:' broject klunmnf:fr”t"d the feauibility of sehog |

assuming ros;ponf;i}’ilﬂ\’ Cor rhe job plavement ogpadents at o every

oxit van-l, aund Uf;“‘“"‘ilwd 0 ‘i\’f;('(‘lu"ltit" “".f\\*t‘i\wv job placement

service capable of SOt ing g1l seconda ™ Studoeyps, The project

was operational at v higy, wehool servin® 1,303 students of which

the racial balance is 75 percent blacks and 25 percent white.

Through the coopel LU I0Na Gy 4o business ColMngpy o the job place-

ment service acted asoay cmp lovaent «’lﬂ‘?m"\' D g provided studoey o
, the opportunity U0 PUehapra yjiemselves Forche g o work througy
programs focused O 2Pl Gpoe expectat TOMS 010 ha 884 graduates
asing the service having the thpee vear beviog, 613 requested job
assistance. 00 Lheses gy pylerime and 208 popie fne placements
were found.  Qver 400 Olher students requesteg assistaunce in part-
time and summer plf“"“momff;. Srudent s most o diy ticult to place were
school dropout s with belyvior prob Lems- The cooperation {from
teache s mh“i“is:tl';nm':;, and commuan gy
resource people coulyibyead to the suCCESS OF Lhe project. Recoms,

business leadervs, SOUWNSay oy
mendations are ottered ooy g entahl tshment gind L services,
Projedt torms are SPvend e,

o .

SAUNT PAUL PUBLIC SCHOOES

-

264, MeCormick, tred O Thivg pypey gvaluatton Ot e saint Paa

Minuneapol is Carect l"“l,“ﬂ'gu fon l‘}u_jvrv,l; Interiy R’v‘pu'rrt . Minneapoliy
Mqln‘n‘.'. l".(lm'.‘llf(."“‘[ \1‘“‘"\.}(‘\‘1110111 Servicess l“"-, 10 June 1976, AT
KD 133 564.
Second vear evaluind ton 0] the careel cilneit tay projects at sadnt \
Paal and Mimw;lp”l i "oy Uetoboy (975 ”“““)‘.h June 1976 was cone
ducted (n three phdses:  woapoment act 'V‘Ut‘\\;’ curtlealam
(IU\/vllupnwnt/in:;‘(’%"i"“ woprkihops, and student G reomes.  Findings
indleated oyidencs O «onngpily, tnvolvement o ceapy Joye fopment

\\ through inservice aet iy v, cost errect iV““v;;m infusfon ot Carteay

ERIC L.
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education into the general curriculum, and s%udeht growth in '
career awareness and maturity. However, more time is needed at both
sites for planning and inservice programs. The report presents
project background, major afgtivities and accomplishments, and
evaluations of the two sites. Results of teacher and student

. survevs and some project materials @gre included.

-\

v
'

SAN ANTONIO INDEPENDENT SCHOOL DISTRICT o

[

265. Hollomon, John W.; And Ot hers. A Cross-cultural Invest ig'at ion_of
Language and Thought in Young Anglo~, Black-, and Mexican-American
Children of Low Social Status Parents. 1976. 57p. LD 131 955.

The purpose of this ‘investigation was to make o cross~cultural
study of the’abilities of Anglo-, Black-, and Mexican-American
young children of low status parenkts to proceés a gigen set of
language and thought universals. The 27 subjects (nine subjects
in each ethnic group) were divided into three subgroups according
to age-grade levels, five, six, and soven veavs old (K~2 grades).
The Instrument consisted ot 33 jntormation-eliciting question forms,
tncluding 39 questions arranged in an ascending order of difficulty.
_The interviewing technique was used to collect the data. A phrase
struc;ufé analysis wasg made of the data to determine the extent
to which the grammatical structures in the responsegs would reveal
Cobservable and quantitiable ditferences in abilities to process a
glven set ot cencepts.  Cembined vesults rov each ethnic group ,
indicated that, with a few exceptions, ecach had acquired the language
N and thought processes elicited, as these relate to classification,
seriation, =natio-temporal relations, and causality. The overall
concelusion was that the patterns of mental operations appear not to
) be adversely af{ected by ethalcity, whereas culture appears to affect
levels of speech production across ethnie groups.

b6, Sung, Pobert.  Placement Tests ey Dolden Mountain -Reading sSevies.
. San Franciseo, Calit,:  san Francisco Unified gchool District,
Clhiinese Bilingual Pilot  Program, 1977, 18p.  ED thd 388,

These olacement tests are desipned to help teachiers determine a

stadent s’ Chinese reading and writing level and.to place them in
the approvriate prade fevel book {n the Colden Mounta in Reading

Serieas.  The teots are divided igto two parts: (1) werd recog-
nition and (2 reading and writing toest,

Lo '
SCHOOL BOARD OF BROWARD COUNTY

R
RN

“267. Reading Center: 197273 Follow-llf study, No. 72. Tort Lauderdale,
Fla.:  Broward County School Boa vy, December 1974, 15p. ED 140 227,
N
This study was designed to determine whether thivd-vear pupils in a
reading center nroject maintained their reading gains 16 wonths after
) . ) .
ERIC 1oo '
RI o
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leaving the program. .Subjects consisted of two control groups

and an experimental group--a random sample eof third-year pupils

enrolled at the reading center during the fall of the 1972-1973
school year. Criterion reading tests were administered as part

of a country-wide testing program, completely independent of the )
reading center. ReSults of the study indicated that participants’
gains tended to be maintained 16 months after'they finished the
Program and that black participants may have benefited more than

did the white participants, especially in the are%Aof reading
S @

comprehension.

v

SCHOOL BoARD OF HILLSBOROUGH COUNTY

Foster, fordon, Discipline Practices in the Hillsborough County’

Eggllg~§gh9915° Coral Gables, Fla.: Universitv of Miami, South
Florida School Desegregation Consulting Center, 1 April 1977.
82p. < ED 145 575. .

This study consisted of an analysis of suspension patterns; a ]
description of inhouse suspension programs; perceptions of secondary
principals, teachers, and students about discipline in the schools; .
perceptions of the community -about suspension ‘and discipline policies;
a review of the district's human relations program; an examination of
student handbooks; and general recommendations and possible alter-
natives to current practices. Among the conclusions and recommen-
dations were that a significant number of suspensions are for minor
of fenses that are nondjsruptive, that the suspension rate for black
students is clearly disproportionate to their numbers iR the school
system, that inhouse sygpension programs are perceived as the
clearest and.quickest way to decrease discipline problems, that
suspension Sh9qld.be.USed sparingly because of its disruption to the
individual's @ucation, and that regularlv scheduled and planned
communication ‘Sessions ghould be maintained and continue€d between
minority 8rOUP I'ePresentatives and various levels of the schpol
administration. ’

269.

Asano, Mildred. Demographic Data for Special Needs Children in :
Title XX Day Care. Report No. 7698. Philadelphia, Pa.: Philadelphia
School District, Office of Research and Evaluation, April 1976.

121p. ED 133 931. :

Presented are demographic data for handicapped children in the
Philadelphia area who mijght be eligible for federally funded

(Title XX) day care seryices. The report consists of data tables
and narrative sections for the following information: estimated
number of handicapped children within catchment areas (CA's);
estimated median income level of CA's in relation to Title XX
income: eligibility; identification of Title XX specialized centers
in relation to CA's; and a 1ist of day care centers (includin%9

1:3;}
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their capacity, payment status for services, and type of brogram by
auspice) for each CA. The final section provides two examples of
* ways in which the data may be used for planning purposes.

270. Asano, Mildred M. A Description of the Structure, Functions, and
Services of the Title IV<A Social Services Component in philadelphia,
1974-1975. Report No. 7660. Philadelphia, Pa.: Philadelphia School
District, Office of Research and Evaluation, Ottober 1975. 187p.

ED 143 438. ; b

i

; , :
This report, repreéentipg the second half of a comprehensive study,
presents descriptive data on the structure, functions, and services

of the Social Services Component in Title IV-A Day Care in Philadelphia.
Data were based on extensive ‘interviews with 6 respondenté repre-
senting 35 agencies.’ Two interviews, one each with a superViSor

and a social service worker, were planned for each social service

unit so.that a more comprehensive and reliable description ¢0U1d

be obtained. "The actual data collected represented two-person

responses from 27 units, and single responses from 13 units. Major

areas in which findings are presented include: ~ (1) simplicity of
component structure, (2) activities of service workers, (3) key
services offered, - (4) procedures for admission of children into
the Day-Care Program, (5) agency provision for the professional
growth and development of its workers, (6) case work load, (7)d
an

service worker participation in parent involvement activities$,
(8) service worker role in the referral of clients to other commu=
nity agencies. Two major problems identified by respondents Wwere
that the service worker's role needed additional clarification and
that there was a lack of support from other internal staff members.
Analvsis of within-unit data suggested that there ‘was a lack of
communication among workers and supervisors in the same units.
Extensive tables are included.

271. Asano, Mildred M. A Profile . of Social Service Personnelsin fitle IV-A
Day Care in Philadelphia, 1974-1975. Report No. 7646. iladelphia,
Pa.: Philadelphia School District, Office of Researcyf and Evaluation,
October 1975. 57p. ED 143 439, g

@ ' This report, rep¥esenting the first half of a comprehensive study,
describes the personnel of the Social Services Component in Title
IV-A Day Care in Philadelphia and discusses. some of the functions
and services provided by these personnel. Data were based on
responses from 129 service workers.in 38 agencies. Respondents
reported information on 21 variables concerning their background
and training conditions, and identified what they perceived to
be the primary services of their agencies. Responses on all
variables are reported and data on four major auestions are presente
in some detail: these four involve the types of direct services
provided and the educational background, caseload and percentage
of time spent in direct services by ussistants/aides, social workers |
and supervisors. The mose important services identified were
information and referral, counseling, and participation in parent
activities in day care. Educational backgrounds of asgistants/aildes

d
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and social yorkers were found to be different but their jobs were
found to be ‘gimilars, eXcept that social workers proyided more of
the direct gervices to familieg yhile assistants/ajdes spent more
time on eligibility and parent participation actjvjties. More than
half of al] gocial service.workers were superviged by an agency
director rather thanl a social gervice supervisor. Taples are included .

<

»
Atkins, Janice; Goodwin, Judy. Report of Supportive Services and
Philadelphia, Pa.: Philadelphia School District, office of Research
and EVaantion, March 1977. 451.) ED 142 310. . .

This document, part of a serjeg of reports on the philadelphia
Follow Through Expansion Program, describes the leyel of medical,
dental, psychological and socjal service and parent involvement

in the 18 gchools involved in the project. Each gection includes
a description of services to the total program, angq discusses the
attainment of Title I objectiyes which are mandated for programs
receiving Title I funds, followed by @ more detajled description
of the services at the indivigyal school level. The principal
finding is that due to declinjpg enrollment and {pcreased costs
over the years combined with game funding, the leyel of supportive
services to Follow Through chjldren has been gradyally decreasing.
Appendices ipclude data sheetg on the various services.

[

Atkins, Janjce; And Others. geport of Supportive Services and

Parent Involvement in Follow Through in Philadelphia, 1974-1975.
Report No. 7769. Philadelphis, pa.: Philadelphia School pistrict,
Office of Research and Evaluatjon, December 1975, gg8p. ED 143 437.

This report presents informatjon on Follow Through supportive services
(medical, deptal, PSychologica] and social) and parent involvement

in 18 Philadelphia public schools for the 1974-75 gchool year- Medical
services ipnformation indicateq that, despite the fact that seven .
schools had no medical contraceg until Januarv or jlater, contracted
servicesyere utilized by 1,732 pupils (71 percent of those referred)
for treatment of medical problems. Dental contraces were negotiated
by some schools earlier in the gchool vear, with 1,611 pupils (85.
percent of those referred) receiving treatment; in addition, five
schools uti]ized nON-CoONtracted agencies where 571 more children

were treated for dental problems. Due to increaged personnel costs,
psychological services were minimal: only 9 of 18 schools had any

form of contracted service, wirh 192 Pupils (57 percent of those

examined) treated for psychological problems. I terms of social
services, 9 396 home visits yere made to Follow Through families
during the gchool vear, and 4 geg families recejved aid from social
service pergonnel. In the parent involvement component, Follow

" iT'hrough parents donated a total of 47,483 volunteer hours, an average

of 8 hours per parent. Recommendations included employment of school
psychology’ jnterns and provigjon of transportaion for better use of
contracted gervices: :

'S B
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Basic Data Tables (School Year 1975-1976). Companion Volume to
Follow Through Pupil Achievement Characteristics, 1971-1972
through 1975-1976. Report No. 77121. Philadelphia, Pa.:
Philadelphia School District, Office of Research and Evaluation,
January 1977. 262p. ED 137 408. Paper copy not available.

This volume contains basic data tables for the analyseé of 1975-1976
results reported in Follow Through Pupil Achievement Characteristics
in Philadelphia 1971-1972 through 1975-1976 (ED 137 407). 1In
addition to providing the data base for the above report, the tables
allow the computation of inferential statistics outgide the design

of the local evaluation effort. In most statistica] {inferences based
on test data, two sources of error must be considered: the error
associated with the test and the error associated with sampling
procedures. The analyses reported in the aforementioned volume

have examined mean differences in terms of the first source of

error and not the second. 1In the second gection, comparison

matrices are provided for all subtest areas at each grade level.

In these, each Follow Through, Non-Follow Through, and Total District
grouping and aggregate is compared with every other one.

Chern, Hermine J.; And Others. Evaluation of Career Education
Projects, 1975-1976. Report No. 7715. Philadelphia, Pa.; Office
of Research and Evaluation, September 1976. 153p. Ed l3a 169.

The evaluations of 26 career education programs which operated in the
Philadelphia school district from July 1, 1975 to June 30, 1976 are
contained in this report. Generally the projects achieved their
objectives, with only a few exceptions. Indications are that the
career development programs currently in progress in Philadelphia

are well adapted to the environment in which they are expected

to function, and have been developed in accordance with the actual
needs of the students thev are intended to serve. 0of the 26 projects
evaluated, eleven of these were primarily concerned with classroom

or shop instruction, six with curriculum development, and five with
guidance activities. The other four projects inveolved staff develop~
ment, job placement, and the development and refinement of a computer
management svstem for the skills centers. Information is presented
for each program separately and includes budget, project description,
project history, objectives, project implementation, and project
outcomes: evaluation questions, discussion, and conclusions and
recommendations. - -

The Early Childhood Evaluation Unit (ECEU). Philadelphia, Pa.:

‘Philadelphia School District, Office of Early Childhood Programs,

1976. 19p. ED 134 344,

This - is a description of the Early Childhood Evaluation Unit (ECEU),
which was established as a unified, comprehensive means .of conducting
evaluation and research activities regarding Early childhood Programg
in the School District of Philadelphia. 1Its responsibilities include
fulfilling the evaluation requirements stipulated by federal, state,
or municipal funding sources. The ECEU is committed to the goals of:

o,
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(1) providing information ugeful for all levels of program decision-
making regarding the major early childhood programs in the school
district; (2) contributing to data-based policy determination
regarding early childhood efforts at local, state, and federal levels;
and (3) serving the advancement of knowledge regarding effective
early childhood programs. Included are brief descriptions of:
prioritdes, .organization and gtaff functions. The appendix contains a
list of rankings of educational priorities derived from the responses
of the Early childhood Program Directors. '

, .
"Education of Handicapped Act Title VI, Part B. Repert No. 7725.

Philadelphia, pa.: Philadelphia School District, Office of Research
and Evaluation, November 1976. 168p. ED 143 680. :

Projects in the Philadelphia School System funded under the Education
of the Handicapped Act, Title VI-B, during 1975-76 included two
major components: the Mod'el Services for Handicapped Infant:s
program, designed to provide education and training, within the

home environment, to handicapped children (0-3 years) and their
parents; and the Preschool Speech and Hearing Diagnostic Program,
designed to provide comprehensive services to speech, language and
hearing impaired childrem (3-5 years). The Preschool Speech and
Hearing Diagnostie program provided identification and diagnosis

of handicapped children, Prescriptive therapy incorporating both
individual apd group procedures parent involvement in language
simulation therapy, and training to classroom teachers.and aides

in techniques for stimulating language deficient children.- Activities
of the Handicapped Infants Program staff included prellminarv
evaluation of children, scheduling clinic anaihospital appointments,
accompanying parents to clinic appointments to provide psychological
support and explain procedures, consulting with parenfs, teaching
parents infant gtimulation techniques, and referring parents to
appropriate social agencies for continued services. Efforts to
increase public awareness of these programs, implementation of the
goals, and evaluation methods are described. Data collection
instruments are appended.

Evaluation of Title I ESEA Projects, 1975-1976: Abstracts.
Report No. 7704. Philadelphia, pa.: Philadelphia School District,
Office of Research and Evaluatjon, August 1976. 154p. ED 142 578.

This volume coptains abstracts of the evaluation repoits of projects
funded under Title I ESEA during the 1975-76 school year. It is
intended to provide the reader with a brief but comprehensive
overview of the degree to which project goals were attained. Each
abstract centains current management information, as well as

" information on observed activities, attainment of objectives, and

impact. Title 1 projects evaluated here include Affective Education,
Benchmark, Bilingual Education, Comprehensive Reading Projects,
computer Managed Instruction, Counseling Services, Creative Dramatics,
Education in world Affairs, English as a Second Language--Readiness, '
English to Speakers of Other Languages Follow Through, Institutions

L
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for Neglected and pelinquent Children, Learning Centers, Meet the
Artist, Media Center, Motivation, Out of school Sequenced Sciemce
Experiences, School~--Community Coordinator, Seeech and Hearing,
Summer Special Education, Walnut Center, and Young Audiencgg"
Intensity Program. .

Evaluation of Title I ESEA Projects, 1975-1976: Technica] ve orts.
Report No. 77124, philadelphia, Pa, . philadelphia School pistrict,,
office of Research and Evaluation, pecember 1976. 327p, Ep 137 366.

Technical reportg of individual Title 1 préaect evaluationg conducted
during the 1975.7¢ school vear are presented. The volume contains
extensive information about each project's rationale, expected
outcomes, mode of operation, pPrevious evaluative findings, current
implementation, and attainment of itg objectives. The Title I
evaluations contained here are for the following programg: Affective
Education, Benchmark, Bilingual Education, Comprehensive Mathematics
Projects, Comprehensive Reading Projects, Computer-Manageq Instruc—
tion, Counseling Services, Creative Dramatics, Education ip World
Affairs, Engligh as a Second Language--Readiness, Engligh to Speakers
of Other Languages, Follow Through, Institutions for Neglected and

Delinquent Children, Learning -Centers, Meet the Artist, Mpotivation,

Media Center, Qut-of-School Sequenced Science Experiences, School-
Community Coordinator, Speech and Hearing, Summer Special Education,
Walnut Center,; And Young Audiences Intensity Program.

’

Evaluation of Pergonalized, Individualized, Vocation Occupations
Training. Final Report. FPhiladelphia, Pa.: Philadelphia School
District, March 1977. 85p- ED 142 703. :

A study was conducted td determine yhether Or not:the Pergonalized,
Individualized, Vocational Occupations Training (PIVOT) paterials
developed by the School District of philadelphia were capabie

of developing entry-level coppetency in secondary school students

in a varietv of educational 'settingg (compr€hensive high gchools,

an occupational gchool for educable mentallv retarded, a gkills
center, and an areg vocational-technicali school) and subject areas
(nurse's aide, industrial electricity, automotive mechanjcs, and
machine tool trades). Experimental classes, using the Pryor materials,
were taught by meansg of individual gound-on-slide projectors, while
control classes were taught the sane material bv conventignal methods.
Comparison of rateg of sUCCESS on a criterion task in each subject
area proved the pIvoT method capable of developing entry-jevel
competency in each setting. No significant differences were
detected between effects Of the PIyoT materials and conventional
methods except for educable mentally retarded students, yho learned
significantly perter with the PIVOT materials. Repetition of the
experiment with larger 8rouPs of students 1S recommended, - Appendices,
which comprise three-fourths of the document, include 1igts of

PIVOT untts, the criterion tasks afd checklists for unitg yged in

the research, the rating form for individual slides and {efinitions

of possible defects, camples of printed materials used ywith the PIVOT

‘units, and the regearch.questionnaires.

12
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281. Goodwin, Jydith. A Summary of Four Major Evaluation Reports-on
Follovw Through in Philadelphia, 1975-1976. Philadelphia, Pa.:
Philadelphi, School District, Office of Research and Evaluation,
May 1977. 29p, ED 142 311. : .

This paper presents summaries of four evaluation reports on
Follow Through programs in Philadelphia¥ grades K-3. Section I
compares the reading and mathematics;achievement of children
from 197171976 in the various Follow Through mode Included
in the €valuation are the Behavior Analysis, Ban Street, Parentf
ImPlemEHted Philadelphia Process, Educational:Development” Center,
+ Florida Parent and Bilingual models. Results indicate thdt the ‘
Behavior Analvsis Model produced the greatest positive effects in
4 reading and mathematics achievement. Section II of the report
—_ surveys pergondel and parent perceptions of the program and ihdicates
that the majority of those surveyed considered the prdégram effegtive
for e“hanc1ng the children's personal, social, and academic develop—
\ ment. Sectjon III summarizes levels of supportive services (Medical,

" dental, PQVChologlcal and social) and parent involvement. The report
indicates s decrease in the level of supportive services belng’utillzed
Seetion Ty surveys school personnel's perceptions of the Follow Through
Expansion Programs, indicating positive perceptions for the majarity
of staff members. Descriptions of the programs, sources of additional
information, and descriptions of tests and questionnaires used for

the evaluation are included in the paper- . . o

282.\(ﬂ0°dWin Judith. A Summary of Six Major Evaluation Reports on
Follow Through in Ph1ladelph1a, 1974-1975. Report No. 7713.
Rhiladelph1a Pa. Philadelphia.School District, Office of ‘Research
and EValuatlon, August 1976. 25p. ED 132174,

’ This report is a non*technical summary six major evaluat1on reports”,
\ on the Follgw Through Program in Philad h1a, 1974~75. Cross~

sectional analyses of February, 1975 ach1 vem¢gnt data indicate that
Total Follogy Through exceeds Total Non-FollowiThrough performapce in
all test areas in kindergarten through second but not in third
grade. Behavior Analysis and Parent Implemented Models generally .
exceed their district non-Follow Through groupings at all grade levels,
and rank first and second respectively, with the Bank Street Model '
in third place, Quasi-longitudinal analyses reveal that Head Start

or equivalent experience, length of program exposure, and low absence
rates are consistently associated with higher performance in reading

and mathematics at all grade levels, K-6. Apparently thete was
sufficient program continuity to produce ‘its intended longltudinal
effect as 59 percent oﬁeghe teachers and 64 percent of the pupils
remained in the program over the four year span.‘ In the program as

a whole, 54 percen/gof all ehildreh had absence rates of 15 days

or less. And, Head Start or equ1valent experience is consistently
associated ywith higﬁer attendancew Supportive services information
indicates that 71 percent of those referred were. treated for medical
problems ang dental treatment was provided for 85 percent of the
referrals pre- program questionnaires completed by principals, -
teaCherS‘and aides jindicate that the majority of principals and teachers
had positiye attitudes towards the prospec¢tive program.
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283. Haggett, William F. Consumer Education, Fourth-Year Final Report.
Report No. 7716. Philadelphia, Pa.: Philadelphia School District,
‘ Office of Research and Evaluation. 57p. ED. 132 168.

The Philadelphia School Dist;ict's Consumer Educatidén project aims

‘to teach .consumers to spend their money more wisely. Services offered
by the Consumer Affairs Education Services staff include workshops

for teachers and parents, support for individual teacher and faculties
through liaison staff members, materials from and the use of the
resource center, newsletters, teacher guides and a parent education
"compdnent. Of the seven measured objectives, six were-completely
attaized and one was partially attained. Requests for materials

were responded to, teachers were actively encouraged to integrate
consumer education into their regular curricula, and field testing

of the competency guide continued. "New curricular materials were
evaluated, and a series of criterion referenced tests are being
developed. The parent education program is fully'operational

parents, business and governmental agencies have participated in
project activities. '

284. Johnson, Cleo; Goodwin, Judy. Report of Program Personnel's
Perceptions of the Follow Through Expansion Program in Phila-~
delphia, 1975-1976. Philadelphia, Pa.: Philadelphia School
District, Office of Research and Evaluation, February 1977.
89p. ED 142 309.

This docuient, part of a series of reports on the Philadelphia -
Follow Through Expansion Program, provides perceptlons Qf program -
impact. One focus of this report is on (1) pre-program data
collected in the summer, 1975 for first grade teachers; in the
summer, 1976 for second grade teachers, and in the fall, 1976 for
second grade aides. The second part of the report focuses:on (2)
a survey conducted in the spring, 1976 of the total program assessing
program personnel's perceptions towards the Expansion Program

after one vear of program operation. Included under pre-program
data are background characteristics, pre-program input and pre-
post training. The Expansion Program survey covers background
characteristics, educational ideals, academic areas, staff develop-
ment, preschool experience, parent.involvement, program impact,

and continuation of-the Expansion Program. There are also pre-
post Expansion Program comparisons, original Follow Through and
Expansion Program comparisons, and a summary. Appendices contain
detailed data tables, rating scales and other quantitative infor-
mation. .

285. Kaplan, Marion; And Others. Reading Improvement Through Teacher
Education. Final Fourth-Year Report; Report Number 7703. o
Philadelphia, Pa.: Philadelphia School District, Office of Research -
and Evaluation, July 1976. 43p. ED 135 871. Paper copy not available.
The Reading Improvement Through Teacher Education(RITE) project
provided in-service training in reading instruction to elementary
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school teachers, and helped principals and reading coordinators to
organize their school'reading programs. The project's intended mode
, of operation was fully implemented. RITE specialists proyided
service contacts to school personnel, and tonducted in-sefvice
meetings. Taken together, the RITE objectives depict an’ideal
—~ ®%eading-instruction situation. Withiyg the framework of these
' objectives, the RITE specialists have/ provided a wide variety of
services to a large number of teachefs.. Thegse services were
delivered on a needs and interest bgsis and with varying degrees
of intensity. Over the four years pf the project's operation,
teachers and administrators in RITE schools appear to have developed
greater awareness and interest in freading instruction, as evidenced
by their increased’ requests for sprvice. More formal assessment
of the project's degree of succe¢s in attaining its objecfives is
.being made through the use of a pre-post design which focuses on
new teachers. ' The results of pre and post classroom observations
and pretest and posttest admipistration of the RITE Case Study
indicated that the project's opjectives were fully attained. As ,
a result of workshops and intensive on~site help provided to new
teachers by the RITE staff there was evidence of progress toward
the development of the entir? set of reading-instruction skills,
and since the students' read ng ability is dependent to a large
degree on the skill of the classroom teacher, the ultimate bene-
ficiaries of the RITE services should be the students served by
these teachers.

: ¢, . . .

286. Kemp, Edith S. Sumvey of Philadelphia High School Dropouts, 1974-75.
Philadelphia, Pa.: Philadelphia School District, Office of Research
and Evaluation, January 1976\ 28p. ED 132 695.

This booklet contains a pumber of tables that summarize data on the
employment and educational status of Philagelphia high school drop-~
outs as of September 1975, Data for the survey were gathered through
'questionnaires completed by 1,306 individuals who dropped out of
high school during the 1974—75 school year. Also included are
several tables that compare data on 1974~75 dropouts with data from
a similar survey conducted a year earlier. A sample of the survey

. questionnaire is included as well. Among its other findings, the
survey revealed that 26 percent of the respondents were working, 20°
percent were in school, 9 percent were in the Armed Forces, 42 per-

> cent were unemploved and looking for work, and 7 percent were un-

emploved and not looking for work.

287. Lukshus, Anne M. Continuance and Transience Among Teachers and
Pupils in the Follow Through Program in Philadelphia, 1971-1975.
Report No. 7709. Philadelphia, Pa,: Philadelphia School District,
Office of Research and Evaluation, July 1976. 51p. ED 143 436.

Philadelphia public sthools presentd continuance-transience data

for the school yvears 1971.72 through 1974-75. ‘Data are summarized
. by program model and by total program, with teacher numbers and

percentages for each model aggregated by grade (K-3) as well.

This report on FOllOW{Through teacher and pupil retention in 18

\)4 ] . a .‘ ¥ : -"l\’))-‘:
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There were 350 teachers assigned, to the Follow Through program during
the four-year span who remained at least five months in each year
after assignment; of these, 59 percent continued through 1974-75.
0f the %,936 pupils entering the program during the four years-and
‘remaining at least five months in their initial year, 64 percent
continued through 1974~75., Pupils with Head Start or equivalent
experience continued in the program at a significantly higher rate
than non-Head Start children, in both total program and individual
models. Of the s8even program models--EDC (Educational‘Revelopment
Center), Bank Street, Behavior Analysis, Philadelphia Prgcess; Parent

- Implemented, Bilingual, and Florida Parent--the Philadelphia Process
model had the highest teacher-retention rate (73 percent), while the
Florida Parent model showed most teacher mobility (46 percent).
-Highest continuance rates for all pupils were consistently found in
the Bank Street model, 'with the florida Parent and Bilingual models
showing most pupil mobility. It is concluded that (1) the teacher
retention rate is sufficiently high to ensure continuity of treatment;

¢ and (2) pupils remain in the program over a sufficient amount of

timg to receive its planned benefits.

Y
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288. Lukshus, Anne M. Follow Through Pupf{ Absence Rates in Philadelphia,
1974-1975. Report No. 7701. Philadelphia, Pa.: - Philadelphia
School District, Office of Research and Eyaluation, June 1976. d
63p. ED 143 435] ' '

Absence data from the Follow Through program in 18 Philadelphia '
public schools over the 1974-75 school year are presented according , ]
to grade, model and total program. The report, Eovering grades-
K-3, examines both overall absence patterns and differences\igd
- absence patterns of pupils with and without previous Head Start
or equivalent experience. From agfrequency distribution of data
obtained, six absence intervals were established, ranging from
no absences to more than 75. The six intervals were recorded for
the total population (ALL) and{two subgroups: pupils with previous
Head Start or equivalent experience (HS) and those without such
exposure (NHS). Across models, absence rates at every grade level
were lower for HS pupils and higher for NHS students, as compared
to ALL pupils. Within.individual models, the difference between
HS and NHS pupil absenteeism was notable, frequently 20 or more
percentage points in favor of the HS group. HS pupil attendance
rates were significantly better than NHS rates of all grade levels
in four of 'the seven models, at three grade levels in one model., and
~at two grade levels in two models. Model programs were: EDC
"(Educational Development Center). Bank Street, Behavior Analysis,
Philadelphia Process, Parent-Implemented, Bilingual, and Florida
Parent. N ( '

289. Lukshus, Anne M. Sthool Pefrsonnel and Parent Perceptions of the
Follow Through ProgxXam in Philadelphia. Spring, 1976. Report No.
7723. Philadelphia, Pa.: Philadelphia School District, Office of
Research and Evaluation, October 1976. 103p. ED 137 377.

Follow Through teachers, classroom aides, principals, sté;f developers,
and a ten percent parent sample were surveyed in the spring of 1976 -
for their opinions and perceptions of various aspects of the Philadelphia

139
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Follow Through program. A substantial majority in each category’ of
respondents indicated their respective models were helping pupils'
personal, social, and academic development. Parent responses showed
a high level of interest and participation. Nearly all stated they
L. were developing a greater interest in their children's schooling,
while 80 percent also expressed a concern for furthering their own
education. Over 90 percent indicated that they felt comfortable
with school personnel and that their opinions were respected. The
majority reported they attended school meetings, and 73 percent
expressed interest in working at the scho6ls. Parent scholars
were rated effective by 50 percent of the teachers, 58 percent of
the staff developers, and 69 percent of the principals. Parent
volunteers were rated less favorably by teachers, staff developers,
and principals. Nearly all aides indicated. they aééisted in in-
structing small groups regularly, while 67 percent’. Qtated they
assisted in the instruction of individual pupils on’a regular basis.
At least 80 percent of the teachers, principals, and staff developers
thought the aides were effective in the classroom. . Indications of
the program's impact were fourd in the large: percentages of school
personnel, who reported increased interest in individualized instruc-"
- tion, reaching pupils' homes, and furthering their own educatiom
) Respondents also_gave the program an overwhelming Vote of confidence
- in. response to the .question, "Would you like to see the Follow.
Through Program continued?"” All of the staff developers, 83 .percent
of the teachers, 98 percent of the classroom aides, and 96 pergent
of the parents answered affirmatively. ‘

-
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290. McKinney, John T. TFollow Through Pypil Achievement Characteristics
in Philadelphia, 1971-1972 through 1975<1976. Report No. 77121. -
Philadelphia, Pa.: Philadelphia Scheol Districtj Office of Research
and Evaluation,. January 1977. 77p. ' ED 137 407/

This report provides achievement inforpation from the Philadelphia
Follow Through program in Mathematicsq§nd Reading for the five years,
1971-1972 through 1975-1976. The data are drawn from cross-— -sectional
analyses, focusing primarily on mean score performance in Total
Mathematics and Total Reading on city-wide tests. The principal
findings are: (1) While the Total Program (TFT) shows continuous
improvement in both Math and Reading in Grades K-3 across the five
years, it is the £ehavior ‘Analysis Model (BA) which has produced the
greatest positive program effect. (2) Across the five years and
across Grades K-3, BA easily ranks first among the models in both
Math and Reading. (3) The closest model to BA in K-3 performance
across the five years is the Bank Street (BS), which ranked second
among the models in Math and third in Reading. (4) The Parent Im-
plemenped Model (PI) could not be ranked over the five years becaluse
it was not tested in 1972-1973. ‘The Philadelphia Process Model .{PP)

" ranked second in Reading across the five years, principally because
of improved performance in 1975-1976. 1t ranked fifth in Math, how-
ever. The Education Development Center Model (EDC) ranked third in
Math, and fourth in Reading, having improved substantially since
1974-1975.  The Florida Parent Model (FP) ranked fourth in Math and
fifth in Reading The - Bilingual Model (B1) ranked last in both.
subject matter areas.
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Prusso, Kenneth W. The Daily Care Characteristics of the Morning
Hours of Pregchool Get Set Day Care Program, 1974-1975. Report

’
<

1y No. 1645 Philadelphia, Pa,. Philadelphia: School District, Office

292,

293.

of Research and Evaluation, October 1975. 31p. ED 143 440.

This study examined program emphasis, organizational groupings of (
children, and roles of caregivers in 96 Get Set Day Care Centers
in Philddelphia. Each of the approximately 286, classrooms participa-

- ting in the gtudy was observed for 45 minutes in the morning hours,

yielding more than 3500 observations of the total program. Results
showed the program to be balanced betwee 8tructured and unstructured
periods of time. Children were found to be functioning 4in small!
groups most often, but they alsp had opportunities to function
individually and.as members of a group of all children in a room.-
The interest of the children remained at a‘ high level for all types
of activitiegs. Children were given wide latitude to determine

thelr activities during unstructured play, and less latitude during
adult structured activities. The developmental areas of large muscle
development, fine motor coordination, social interaction, personal
expression, and language development were found to be receiving
primary emphasis. Mathematicalilogical and physical knowledge areas
af deVelopment received minimal emphasis. Two magor caregiver roles
were identified as teachers and manager. Affective areas. of com-
munication (both verbal and non-verbal) tended to receive minimal
attention, The observation form useéd in the study is appended.

Silber, Theodore J. A Description of Room Arrangement, Design, and
Appearance jin Title IV-A Day Care Centers in Philadelphia, 1974-1975.
Report No. 7733. Philadelphia, Pa.: Philadelphia School District,
Office of Research and Evaluation, September 1975, 35p. ED 143 b420

. This report describes the room arrangement, design, and appearance

of 152 Title IV-A Day Care centers in Philadelphia. A series,of
27 items on a section of the Daily Care, In-Room Observatién Guide
was used to provide an overall description of rooms in day care and

" to identify differences in features for different types of programs.

Data were gAalyzed by-four program types: (1) infant/toddler, (2)
preschoot /school age, (3) school age, and (4) specialized. The
overall typjcal room is described in tirms of such aspects as interest
areas, furnishings, storage of materials, cleanliness, carpeting,
acoustics, 1ighting, windows, access to outdoors, hard and soft areas,
high and low areas, and structures that children can get inside of.
The typical room for each program type varied only slightly from the
typical room for all programs. Specialized programs had hard and soft
areas built in for tactile stimulation, and infant/toddler and special~
ized programs had carpeted areas. Approximatelv half of the report
consists of dat?/presented in tabular form.

Silber$an’ David. A Description of Title IV~A Infant and Toddler

pay Cave, 1974-1975: Adult-Child Interactions and Care Room Activities.

Report No-,- 7641. Philadelphia, Pa. Philadelphia School District,
0ffice of Resgearch and Evaluation, September 1975. 42p. ED 143 441
This report is concerned with the deve10pment and use of the Infant/
Toddler Interaction and Activity Profile in 13 day care centers in

132
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Philadelphia. The Profile and its development are described and
méthodssgf: data collection and analysis are explained briefly.

o Findingg~ s reported in four major areas: (1) basic data

characté?istics, offering a general picture of infant/toddler care;
(2) -specific characteristics of adult responsiveness to children;

"(3) types and frequencies of observed interactions and their

relationships to principles of child development; and (4) a
system, based on preliminary data, for making discriminations be-
tween care rooms and demonstrating areas of strength and,weakness.
A summary of the findings about the instrument itself and the
information collected i3 presented. Implications for further eval-
uation are offered. Appendices give definitions of the terminology

"used in the Profile and provide a sample obgetvation record,

. L
Title I ESEA Projects: Digest of Annual Evaluation§71965-l97bﬁ
Report N6. 7681. Philadelphia, Pa.: Philadelphia School Districe,
Office of Research and Evaluation, March 1976. 126p. ED_I&A 987.

The major portion of ' this digest consists of brief descriptions.

of currently funded Elementary and Secondary Education Act, Title I
projects in the Philadelphia public school svitem, from 1965 through
1976. Each description includes four sections: management infor-
mation, project descriptlon, evaluation techniques and major findings
on a year-by-year basis through January 1976. Preliminary findings
are offered for the 1975-1976 school year. A list of 41 projects

no longer funded Under Title T appears in the Appendix.

4

Title I ESEA Prgjects:“Digest of Annual qulggﬁions.\‘Squlementary
Edition 1976-1977. Report No. 77131.. Philadelphia, Pa.: Philadelphia

"School District, Office of Research and Evaluation, March 1977.

65p. ED 143 700. o

This digest provides a historical summary of the key findings reported
in the annual evaluations of each of the Philadelphia school district's
Elementary and Secondary Education Act, Title I projects since '1875.
The 1976-1977 management information, the 1975-1976 key findings,

and the preliminary findings for 1976-~1977 are presented. Title I
projects.evaluated here include Affective Education, Benchmark,

: BilinguaiVEducatidn, Comprehensive Mathematics Project, Comprehen-

296.

- sive Reading Project, Computer Managed Instruction, Counseling Services,

Creative Dramatics, Educatior}%orld Affairs, Episcopal Academy:
Summer Enrichment, English As condLagguage--Readiness,-English
to Speakers of Other Languages, Follow Through, Institutions fbr

‘Neglected and Delinquent Children, Learning Centers, Meet the Artist,

Motivation, Multimedia Center, Out—of—S;pool Sequenced Science Experi-
ences, School-Community Coordinator, Spdech and Hearing, Summer Special
Education, Walnut Center, Young Audiences, and Elementary Mathematics
Classroom Aldes.  § :

?

Toll, Sherran. Evaluation of Prekindergarten Head Start. Year End
Report, 1975-1976. Report No. 7700. Philadelphia, Pa.: Philadelphia

School District, Office of Research and Evaluation, July 1976.
111p. ED 132 170. s
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The Philadelphia Prekindergarten Head Start program is'a child
development program for three and four-year-old children from low
income families which stresses an Interacting and mu)}ti~disciplinary
attempt to improve the child's physical and emotional health, his
family relationships, and his abilities to function ‘better as a
person. The program was: designed from the beginning to implement
five different. early childhood educational models (Bank Street,
Behavior Analysis, Montessori, Open Classroom; and Responsive
Learning). The 1975-1976 evaluation activities for Philadelphia's
Prekindergarten Head Start program continued to focus on the major
goals fer children. There was found to 'be some range in practices
among centers in terms of (1) extent of model implementation,
(2) classroom differences within a model, (3) number of parent
volunteers, '(4) .grouping ptactlices, and (5) provisioning
Observation data yielding the above information are summarized
according to.model and across the total program. The Denver
Developmental’Screening Test (D.D.S.T.) was administered during
October and April to 82 percent and 84 percent of the population
regpectively. In April only 1.8 percent of the population was

identified as having a developmental delay as defined by the D.D.S.T.,

a decrease of about 40 percent from the Fall administration. While

. Prekindergarten Head Start children are from families of low socio-

economic -status, the April D.D.S.T. results confirmed, as was the
case In 1974-1975, that the population screened had improved after
a year of program participation so that there were far fewer children

"at risk" than were found in the norming population.,

Welsh, James B. Follow Through Pupil Achievement Characteristics
in Philadelphia, 1974-1975. Vol. I: Cross-Sectional Data, Report
No. 7664, Philadelphia, Pa.: Philadelphia School District, Office
of Research and Evaluation, December 1975. . 96p. ED 136 941.

This report is a cross-sectional analysis of the 1974-1975 mid-
year performance of Follow Through, Non-Follow Through and District
groupings’ of pupils in the Philadelphia School.District. The '
report is divided into four parts: Part I offers comparisons of
each Follow Through grouping with all other groupings in terms of
mean score differences, percentages scoring below. the national six-
teenth percentllo, and percentages scoring at or above the national

_fiftleth percentlle; Part Il is a brief “inter-model comparison ir

terms of rankings on mean standard scores; Part 11T compares Spring-
1974 and Spring 1975 test performance on the Stanford Early §chool
Achievement Test (Kindergarten) and on the California Achievement .

Test (Grade -1=3); Part IV provides test data for the fourth-grade.

pupils enrolled in Follow Through schools. Results indicate that

the positive program effects observed in grades K and 1 in 1973~ 1974
have been extended to grade 2 in 197-1975 for the total program aggre-
gate, and that during the program years (X-3) the Behavior Analysis and
Parent Implemented models continue to exhibit superior ‘performance among
the models, followed closely by the Bank Street and EDC models. The
Appendix volume of. basic data tables accompanying this report 1s-avail-
able upon request from the Office of Research and Evaluation, The School
District of Philadelphia.

. 1 3(1'
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298. Welgh, James B.” Follow Through Pupil Achievement Characteristics
in philadelphia, 1974-1975, Vol. II: Quasi-Longitudinal Data.
Philadelphia, Pa.: Philadelphia School District, Office of Research
and Evaluation, June 1976, 139p. Ed 136 942.

This report eXamines 1974-1975 achievement test results for Philadelphia
Follow Through Puplls in the light of "quasi-longitudinal" variables
from the Follow Through longitudinal pupil file. In Part I, Head
Start effects are ‘eXamined by comparing the Head Start group and the
Non Head Start 8roup of pupils within the maximum exposure category

at each grade level. FEyijdence is presented for three effects:

the effect of Head Start or equivalent preschbol experience, the
effect of maximum program exposure, and the effect of low absence.
These effects were found to show a good degree of consistency for

the Total Follow Through population. Model-specific variation is
discussed. In Part II,| the actual levels .of performance were examined
"for four quasi-longitudinal groupings: the total group tested
(cross-sectional), pupils with maximum program exposure, pupils

with maximum Program exposure and Head Start or equivalent eXperience,
and pupils with maximum exposure, Head ‘Start or equivalent experience and-

fifteen or fewer days of absence. The general pattern of results indicates
increasingly higher levels of performance with each increasingly restrictive
grouping as expected. Model-specific variation is noted for three time-
points: first program grade (kindergarten), final program,grade (third),
and highest grade of program "graduates" (sixth). The importance of
strictly longitudinal analysis for better emphasis of these effects vis-
a-vis other variables ig emphasized.

SCHOOL, pISTRICT 4J, EUGENE pUBLIC SCHOOLS

299. EQELEEgQLjﬂlildﬁen in District 4J Are Receiving Medication for
ZEXREEQQELXEEX_K_‘Eugene, Oreg.: Eugene School District 4J, Div.

of Resgarch, Development, and Evaluation, May 1976. "12p. ED 135 175.

Reported is @ study on the number of elementary grade children in the
Eugene, Oregon, school district taking medication for hyperactivity,
the process of identifjcation of these children, and the extent and
kind of prescription drugs used. Each of 15 elementary school nurses
was contacted and information from biannual health forms was compiled.
Reportedﬂresults indicated that 145 children were receiving medication
(of whiqg 81 percent yere male), that most children received Ritalin,
that many children had been receiving medication for over two years,
and that three doctors accounted for most of the prescriptions. It

is concluded that the percentage of children identified as hyperkinetic
in the Eugene school district is comparable to other empirically e
demonstrated percentages, ’ : ‘

SEATTLE SCHOOL DISTRICT #1

300. gollister, Larry. The Dual Principalship: An Experiment at Sand
Point and Cedar Park Schools, 1976-1977. Report No. 77-5. Seattle, “
Wash.: Seattie Public Schools, Dept. of Management Information
Services, March 1977, 4op. ED 141 895.
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This paper presents the results of an opinion poll given to a sample

of parents, parent association board members, staff, and the principal

’

at Cedar Park and Sand Point schools whetre- the dual principalship
experiment had.been under way since September 1976. The data pro-—
vided by this limited experiment do mot justify a conclusion that

the dual principalshir ‘s infeasible or, for that matter, that the
experiment should be established on a wider basis. Opinions given

in the polls suggest that the principal in the experiment has over=
come a number of difficulties in making the dual principalship
successful at Sand Point-Cedar Park. The responsibilities of the
principalship in two schools are far bev nd those- expected of one
principal in a single building. One may expect the role of the
principal to change dramatically over time if the dual principalship
is to 'become a permanent feature of the administration of’ the Seattle
schools. Appendices contain questionnaires, responses, and an
evaluation of the program prepared by the principal in the experiment.

Eismann; Donald; And Others. Schools and Neighborhoods Research
Study: Phase One~-Executive Summary. Seattle, Wash.: Seattle Public

. Schools, December 1976. 44p. ED 133 910.

The objectives of the Schools and Neighborhoods Research Study are to
identify the perceptions and expectations of neighbornood residents

and businesses with respect to the school, to identify the services
provided by the neighborhood school, and to determine the significance
of the neighborhood school to the maintenance and the development

of the neighborhood unit. The research approach’ used a pre- and
post-closure comparison of selected variables. Five general questions N
provided the framework for reporting the findings—--(1) 1Is the "quality
of a neighborhood changed by school closure? (2) Are residents less
satisfied with their neighborhood and schools after school closure?

'(3) Does school closure affect the quality of education available to
students in the closure neighborhood? (4) Does school closure affect
school levy support? (5) Does school closure change the pattern and
frequency of community use of schools? Appendices give the background
and closure circumstances and information about the research methods
and school closures in other cities.

Eismann,'Donald; And Others. Schools and Neighborhoods#BQEEEEEh
Study: Phase Two--School District/City-Relationships. seattle,
Wash.: Seattle Public Schools, December 1976. 215p. ED 133 911.

The objectives of this phase, Phase 2, of the Schools and Neighbor-
hoods Research ' Study were designed to-yieid research that would
lead to action.  The overall goal of improving communication and
cooperation between the city, school district, and Seattle citizens
was the basic consideration. The following were the objectives of
this phase: to document the separate jurisdictional powers and
responsibilities of the Seattle School District No. 1 and the Seattle
municipal government; to identify and document city and school
district fiscal, policy, andfprogram planning processes; to seleCF
areas for development of planning and administrative coordination
of policies and procedures, examine existing planning procesS€S

and administrative procedures in areas chosen for indepth study,

¥ »~ 1‘3)\
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and identify present provisions for city/school ipterface; and,

based on the interface gaps jqentified in the firgt thrae objectives,
to draft recommended modifications, and additiong to the planning
process or administrative prpcedure under study and develop Joint
city/schopl district policy governing and proposed changes-

Eismann, ponald; And Otherg, schools and'Neighborhoods Research
Study: School Building Use gtudy. Seattle Wagh,: Seattle Public
Schools, pecember 1976. 27p  gp 133 912 :

This report documents the findings related to Objective 2 of the
Schools and Neighborhoods Regearch Study. The tagk was to identify
community gervices provided by the neighborhood gchool. The study
staff reyiewed the existing facilities use information from the
Seattle pyplic Schools. Regyltg from the Faciljties Utilization
Study Survey and the Schools and Nelghborhoods gtudy survey were
also examiped. Because of the existence of an excellent inter-
govermmenty] and community gurreach effort in the gchool district
(School program Involving ouy city's Elderly--spycE), an. analysis of
this program is included. Thjg report is in three chapters. The
first contains an examinatiop of building use records to ascertain
the extent of community use of gchool facilitieg, The second includes
an analygjg of recent survey data gathered by the Seattle Public
Schools Facilities Utilizatjon study. The thirg chaptep\inClUdeS

a brief description of the SPICE program.

Schools” and Neighborhoods Regearch Study: Neiphporhood Impact
Study. Finai RepOLt. Seattle, Wash.: Seattle public Schools;
Seattle, Wash.: Univ. of Waghington, Bureau of gchool Service and
Research’ 1 August 1976. 351P- ED 133 913.

™~

The general thrust of this report 1s to examine the impact of school
closures on the following clysters of variablés: population and land
use trends--including changeg in age structure, pirthrates, racial
composition, social and economic chaiacteristics’ demolitions and

new structures, and Occupancy rates in residentizl and commercial
structureg; school enmollment changes--including analysis ©f student
mobility immediately followipg closure; residential property valueg--
including physical characterigtics ©of housing; .yime and fire rates;
school support by local citfzens as Measured by jpcal election re-
sults; apd general quality of neighborhood 1life__including daily
activity patterns, recreatiopnal behavior of residents, and community
reaction to closure decisiong., Because of the widely different data
sources and methodologies'required to examine the variable clusters,
the findingg are Presented according to variable clusters rather than
by school peighborhoods. (Certain of the summary qata relating to the
8ix clusters are included in the text; additionz] data has been
included {p attachments to the report.

[
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Schools and Neighborhoods Research Study: The Neighborhood Survey.
Final Report. Seattle, Wash.: Mathematica Policy Research; Seattle,
Wash.: Seattle Public Schools, August 1976. 249p. ED 133 914.

Households and businesses in neighborhoods where an elementary school
had been closed and in similar neighborhoods where the school remained
open yere surveyed to determine community attitudes toward school
closings. Respondents were asked to address a variety of questions
covering such Bubjects as their satisfaction with their neighborhood,
their perception of the quality of public elementary education in
.their neighborhood, .their support for schools, and the extent to which
the public school played a role in their decision to locate in the

" neighborhood. The questionnaire attempted to ascertain what people

thought actually happened or expected would happen if the neighborhood

-8chool were closed and to determine what has happened to the neighbor-

hoods where the school did close.

Shephard, Susann. Qut-Migration of Students from Seattle Public
Schools to Non-Public Schools. Report No. 77-21. Seattle, Wash.:
Seattle Public Schools, Dept. of Management Information Services,
July 1977. 85p. ED 144 225.

There has been speculation that the 26 percent decline in Seattle

Public School enrollment since 1970 is partially due to increasing
enrollment in nonpublic schools. This study attempted to determine
whether there has been an increasing trend toward nonpublic school
enroliment in Seattle and what reasons parents give for transferring
their children from the public schools. An analysis of available

data on enrollment trends in Seattle public and nonpublic schools

and on transfers from public to nonpublic schools for the years 1970-7¢
was made. In addition, survey questionnaires yere gent to the parents of
all Seattle students who transferred to nonpublic schools between July
1975 and April 1977. ° Finding- of the study were inconclusive regarding
net out-migration of students to nonpublic schools, but showed that whije
public school enrollment has dropped, nonpublic gchool enrollment has
increased. Transfetr-rates were highest from the Garfield and Roosevelt

" school attendance areas, and the rate of rransfers by while students yag

higher than the percentage of while - e =s in the publlC schools. About
half of the responding parents indica: 1 +-at dissatisfaction with the
Seattle Public Schools was the reason i‘: cheir c¢child's transfer to a

nonpublic school.

TORONTO BOARD OF EDUCATION

o

307. Deosaran, Ramesh A. The 1975 Every Student Survey: Parent's Occupation,

Student's Mother Tongue and Immigrant Status. Toronto Board of EQEEEE}EE,
Regearch Service #139. July 1976. 37p. ED ¥36 166.

This is the second in a series of four reports from the 1975 Every
Student Survey. Primarily, the report describes the relationships
between students' language backgrounds and the occupation of the
head of household. Specific relationships were also established
between the language background of students and the occupations of
their working mothers. Many data dbqﬂeﬁ are included.

[
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308. Deosaran, Ramesh A. Ijg;jéﬁﬁlng§1L§£gdent Survey: Program Placement
Related to Selected Countries of Birth and Selected Lahguages. Toronto, "
ontario: Toronto Board of Education, Research Dept., August 1976. 68p.
ED 131 719. .

. B . \

- This is the third in a series of four reports from Toronto's 1975 Every )
student Survey, This report describes the relationships between gtiudents' .
social and demographic background and progfam placement in the elementary
and secondary gschool in the Toronto school system. Its purpose is to
examine the relationships between program placement and both ethnic
background and parental occupational status. The survey upon which the
report is based established that almost 50 percent of the 1975 school
‘population in Toronto came from 1ow socio-economic backgrounds; 46
percent had English as a second language, and almost 60 nations were
claimed as “country of birth" by at least 25 students per nation. Approx-
imately 7.5 percent of the elementary school population was served by
special education programs, and approximately 60 percent of the secondary
gchool population was enrolled in the fifth level of secondary school:
gtudents' background characteristics were consist ntly related to brogram,

placement. The socioeconomic background of stuc .. in the Toronto
school was generally a far better predictor of b acial class place-
ment and level of study in the secondary school tu ither country

or birth or mother tongue.

309. Deosaran, Ramesh A.; Gershman, Janis S. An Evaluation of the 1975-76
chinese-Canadjan Bi-Cultural Program. Toronto, Ontario: Toronto
Board of Education, Research Dept., June 1976. 47p.” ED 131 718.

A Chinese~Canadjan bi-cultural program was carried out in two Toronto
public schools which had high percentages of students with a Chinese
background. The program”was designed to: (1) provide the children

of the Chinese parents with educationally sound opportunities to learn
the culture and language of their adopted country; (2) preserve the
culture and language of their Chinese national origin; (3) eliminate
the necessity for Chinese parents to enroll their children in a Chinese
school after regular school hours; and (4) prevent or minimize the
communication gap between the Chinese parents and children. This
report presents a brief description of the program and the results of
questionnaires completed by 130 students, 160 parents, and 20 teachers
-involved in the program. Most students, parents, and teachers agreed
that the program was successful in making .students more aware of
chinese culture, but some teachers felt that the program was less
successful in relating Canadian and Chinese culture. Parents (espe-
cially ChineSe_responding) were most favorable to program continuation
and indicated a3 desire for more instruction in Chinese writing, reading,
and conversation. Among the teaching staff there was generally a

very wide range of opinion about the program and some differences,
appeared to exist between the two schools.

310. Deosaran, Ramesh A.; Wright, E.N. ‘fThe 1975 Every Student Survey; Student's
Background & Tts Relationship to Program Placement. Research Service No. 138.

Toronto, Ontarip: Toronto Board of Education, Research Dept. June 1976.
Jll6p. ED 136 101.
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This is the firgt in a series of four reports from the 1975 Every
»Student SurVey, The Survey described the demographic, social, and
academic characteristics of the 100,000 elementary and secondary
students in the Toronto school system. This report indicated through
a series of ¢rpgg-tapulations, how stydents of different language
and socio-economic backgrounds and from different countrieg were
distributed acrosg the s8ix areas of the system Cross tapylations
were also presented to shoWw the-relationship between students’
backgrounds and their placement in varjous types of programg and
speclal education classes. Comparigons were made with the. regults
from a similar survey done in 1970, gymilar trends were found in
both surveys, o

311. Gershman, Janis. A Follow=Up Study of gGraduates of the perceptual
" and Behavioural special Classes. Toronto, Ontario: Toropnto Board of
Education, Research Dept.s November 1976. 38p. ED 135 1¢9.

Investigated with a follow-up study of successful reintegration into
‘regular classes jin the TOronto system was the success of tyo special
programs for elementary level students who were identifjeq as hawing
learning disabilities presumed to be organic, Or whose learning .
disabilities were primarily emotional or behavioral in origin. The
initial sample of 295 students who entered either program in 1970 or

1971 were followed up by tracing their educational path from 1971
to September, 1975, By 1975, about half of the students gti1l
remaining in the Toronto sYStem had been reintegrated intp regular
programs. The effect on later placement of age on entry tg the
program, sex, and length Oof time in the program was examined. Stu-
dents who were found in regular. ‘Programs in January,\1976 were
examined further by collecting and comparing teacher ratings for

- those students and two matched groups. Generally, ratings were
similar for the target group and the group matched on age (generally
over-age for grade). However, ratings were lower for the target 8roup
than for a random group of class peers, especially in areas related
directly to the problems which warranted thelr former specjal class
placement.

.

312. Gershman, Janis, Testing English ag 5 Foreign Language: Michi an/TOEFL
Study. Torcnto, Ontario: Toronto Board of Education; Regearch Dept.,
July 1977. 30p. ED 145 693. .

Two English language prof1C1enCy tests commonly given by unlversities
and - colleges to non- EngllSh speaking applicants were adm tered to
338 students in five Toronto high schools. The purpose ofpe testing
was to relate test scores tO students' background (language, immigrant
status) and to school marks (English marks and others). poth tests
appeared to bé reasonably reliable in jndicating those stydents who
were having difficulty with the English language: Of the 50 students
scoring below the common cut-off poiptg, all but five did not speak
English as a first language and almost all were not born jpn Canada
(most arrived in the last four years). The report also djgcusses the
relationship betyeen test 8cores and gchool marks as well ag the
relationship among sub-tests. .

112
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VANCOUVER BOARD, OF SCHOOL TRUSTEES

313. El11lis, E.N. Survey.of Pupils in Vancouver Scthlé for Whom English e
is a Second Language. (A Replication of the Sufwey for the Task /
Force on Epgligh). Vancouver, British Columbia: jVancouver Board of

School Trygtees, Dept. of Evaluation and Researchy 18 May 1977.

21p. ED 144 361. '

This survey is a replication of a November 1974 survey undertaken

to determipne the number of children in Vancouver schools for whom
English ig a second language, the extent of their English language:-
handiCaPS, and their placement needs. The same questionnaire used

in the earlier survey was directed to Varcouver school PY1HC5P315-
This questionnaire called for the identification of all students

for whom Epglish is a second language and for their first languages.
Teachers rated these students on their English language skills and
estimated the help each student needed. All 76 elementary and 18
secondary gchools responded. English is a second language for

nearly 40 percent of the elementary enrollment and approximately 28
percent of the secondary enrollment. Othar findings include: (1)

63 percent of these ESL students have needs that can be met in the
regular classroom; (2) 27.1 percent need additional support in
language instruction; (3) 6.5 percent require placement in a special
ESL class; and (4) 2.2 percent require special help in addition -to
placement in an ESL class. The students' first languages include
Chinese, 71talian, East Indian languages, German, Portuguese, and
Greek. The data also indicate that fewer students need special -
help, and that more can be served in the regular classroom than at .
the time of the earlier survey. A sample questionnaire is appended. (///F_

1

314. Ellis, E.N., Survey of Pupils in Vancouver Schools for Whom English
is a Second Lgﬁguage, Research Report 75-23. Vancouver, British
Columbia: Vancouver Board of School Trustees, Dept. of Evaluation
and Research, January 1975. 17p. g}ZD 132 847.

This report describes a survey undertaken for the Task Force on

English to determine the number of children in Vancouver schools

for %?Om English is a second Menguage. It reports the extent to

which® thege children are handicapped in their use of the English
language 53nd identifies their placement needs within the school

system. Questionnaires were distributed to all school principals ~
and the {nformation provided by them is summarized in the report.

There are nearly 19,000 pupils in Vancouver for whom English is

a second language; nearly 34 percent of the elementary enrollment

and approximately 21 percent of the secondary enrollment. Chinese

is the "firgt language" for nearly half of these pupils and Italian,
German, Punjabi and Portuguese are the "first languages" for another

30 perfcent. While a majority of these pupils have functional literacy,
many are handicapped in school by their limited facility with English
and approximately 10 percent are unable to read or write English.

While the needs of the large majority of these pupils can be met in
regular clagsrooms (particularly if class size and program are modified),
approximately 15 percent require placement in a special English langu

Q 1'1;3
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class and another 4 percent require help in addition to such special
placement. Thg’report clearly establishes the need in Vancouver
schools for a comprehensive program of English language instruction
for the large number of pupils for whom English is a second language.

. A : ¥ . )

315. Kitley, Philip J. The Vancouver Elementary Schools Area Counsellor
Services and the Area Counsellor Training Program. A Study Prepared
for the Vancouver School Board. Research Report NoY 75-03. Vancouver,
British Columbia: Vancouver Board of School Trustees, Education

Services Group, April 1975. 54p. ED 134 883. Paper copy not
available. '

&

This study is concerned with an examination of the area counsellor
services ‘in Vancouver elementary schools and the support program of

training for area counsellors. Information, cpinions and suggestions
were sought from a wide number of individuals and agencies having some
connection with or interest in the services. Tt is recognized first

.of all that the area counsellors are providing a service  which it:
would be difficult or impossible to replace. Several things combine,
however, to hinder it from being as effective as it could be. These
are dealt with in the recommendations which suggest an adjustment of
the work load. This involves a careful setting down of priorities,
greater understanding among staff and other specialists of the role of
the area counsellor, and avoidance of duplication of effort. Continuity
of service at each school is also an important factor. The flexibility
and continuing revision of the training program are commended. The
practicum recently introduced, is an important addition, and should
be developed and extended, so that the trainee is able to experingce
as far as possible what it means to be an area counsellor. The program
can offer unique in-service training, providing practical preparation
through involvement with the'working operations of the schools and
their related specialists and agencies. In sum it can be said that
Vancouver elementarv schools would be much the poorer without the
area counsellor services, supported as they are bv a preparation
program virtually impossible to parallel.

316. Middleton, M.A. An Evaluation of the Family Life Education Course at
Eric Hamber Secondary School. Research Report 75-18. Vancouver; British
Columbia: Vancouver Board of School Trustees, Education Services Group,
September 1975. 44p. ED 132 186. 7

This report surveys the opinions of parents, students,’teacheré{ and

a few administrators regarding various aspects of the Family Life ,
Education program at Eric lamber Secondarv School in Vancouvex, British
Columbia. The results indicate that parents and students wer& generally
in favor of the content of the course but would like tp see family
budgeting added. There were no significant differencéi between the

pre- test and post-tegt attitudes of the Grade 11 studéhts toward 16
concepts pertinent to the course. 1In addition, the students in Family
Life Education did not exhibit significantly differegg atgitudes from
those of students in Grade 12. Forty-nine percent of the students felt

11
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that Family Life Education had improved their ability to communicate;
42 percent felt greater self-confidence as a result of the course;

37 percent found it easjer to discuss attitudes with the opposite
sex. There was no indication that the value systems of the students
were influenced either in a positive or negative direction, although
many were positively oxiented before taking the course. Further,

the course provided new information, and students found it to be
stimulating.

317.- Stevens, R.S. Ap Evaluation of Arena Scheduling at Templeton Secondary
§£hggl_gg£igg~lgl§;1§; Vancouver, British Columbia: Vancouver Board
of School Trustees, Education Services Group, January 1976. 23p.

. ED 131 557.

In June of 1975, students at Templeton Secondary School used a procedure
called "arena scheduling" to assist in the construction of their time-
tables for the 1975~76 school %ear. Although courses had been selected
previously with the aid of a counselor, arena scheduling allowed students
some freedom in the choice of the teacher or time of day or semester
that they wanted for a particular course. To examine reactions to
arena scheduling, questionnaires were given to samples of students and.
to all staff members., R sponses of the students were generally favorahle,
particularly when preferred teachers and/or times were obtained. Most
of the teachers agreed that the advantages of arena schedulipg out-

. weighed any disadvantages. Although there were many suggestions made
to modify and improve.the arena scheduling procedure, most of the respond-
ents to the questiomnajres favored its retention at Templeton.

318. Stevens, R.S. Semestering in Vancouver Schools. Vancouver, British
Columbia: Vancouvex Board of School'Trustees, Education Services Group,
July 1976. 34p. IEDp131 55

This report discusses a survey conducted in the Vancouver School District

to further investigate points raised in a previous study on the advantages
and disadvantages of dividing the secondary school year into two semesters.
Data for the survey were gathered through discussions with subject-area
coardinators and departmentmheads and through questionnaires completed

by samples of students, parents, and teachers. The student sample included
only students who had experience with both-semester and nonsemester sustems;
the parents of those students composed the parent sample. The teacher group
was randomly selected fronm eight semestered schools; most of the teachers
selected also had taught in nonsemestered schools. The majority of students,
parents, and teachers preferred the semester system, but most coordinators
and department heads preferred the nongsemester system. Besides presenting
the survey findings, the report also discusses some other points raised

in the previous report and presents a number of conclusions and recommen-
dations on the desirabiljty of semestering in Vancouver's schools.

VIRGINIA BEACH CITY PUBLIC SCHOOLS

319. Lucco, Robert J.; Meeking, Philip E. Community Involvement in Instructional
M April 1977. Sp. ED 136 388.
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In order to seek clarification of instructional goal priorities,

the Virginia Beach school division designed a comprehensive model
for the assessment of instructional needs. The principal objectives
of the needs assessment include (1) providing a mechanism for the
systematic involvement of community residents (both parents and non-
-parents) in establishing educational priorities; (2) identifying
instructional goal priorities commensurate with community concerns;
and . (3) assisting in the modification of existing instructional
programs via participant feedback. The assessment model has five
phases, which are planning, design, implementation, evaluation,. and
modification.

WICHITA -PUBLIC SCHOOLS

4

320. Bond Feasibility Study. Project Identification Committee Report.
Wichita, Kans.: Wichita Public Schools, Mav 1973. 79p. ED 136 386.

A committee, appointed by the Board of Education, was requested to
‘make a comprehensive study of the school building needs of Unified
School District No. 259. 1In an attempt to determine the feasibility
of a general bond election to upgrade the public schools, the specific
charge to the committee was to evaluate the needs for physical plant
improvemeqts. Several reports and input from the administrative‘
staff provided the background for the study. The observations and
knowledge of committee members served as the basis for the body of

the report. The recommendations for improvements include some

general consideration for special needs, and a fi&e—point rating

scale to establish prioritiest! The recommendations in the ¢report

are structured in terms of senior high school attendance areas and
their corresponding feeder junior high schools and elementary schools.
Recommendations have been made for each school and the estimated costs
involved are attached in an addendum to this report.

321. Moore, Terry E.; Makalous, Don L. A Report of the School Health
Education Curriculum Project, Wichita Model. 1974-75. Wichita,
Kans.: Wichita Public Schools, July 1975. 57p. ED 146 127.

This report discusses the genesis, implementation, and evaluatian

of the Wichita School Health Education Curriculum Project, instructing

fifth~, sixth-, seventh-, and eighth-grade public school students in

units on the lung and respiratory svstem, the heart and circulatorz,/

system, and the brain and central nervous system. Developed from

the prototype Berkeley (California) Health Education Project, the

Wichita Model was designed to (1) improve teaching by introducing

new methodology in health and other subject matter areas, (2)

raise the knowledge levels of students with regard to body systems

and functions, (3) improve classroom performance of students, and

(4) increase community and parent involvement in education. Health

units were taught an average of one hour per day for nine to twelve

weeks, using printed materials rather than texts, and emphasizing v

visual aids and st;?ént participation. Attitude and knowledge surveys,
. scored separately for each of the three units, indicated that the

project was both effective and welrj;ijeived. Significant gains in

Q- | ’) 11,
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health knowledge were achieved by the students in all three health
units. Although they were not universal, improved attitudes foward
proper health practices were also evidenced for the students involved

in the project. Nearly all of the students and parents polled indicated
‘their satisfaction with the project and their desire to see it continued
in the future. Statistical tables are interspersed througheut the
report, ~and attached appendices present demographic questionnaires and
responses, knowledge and attitude questionnaires, and student and

parent attitude questionnaires with respect to the health units:

s

Riley, Gerald R. Follow Through Program Evaluation, 1975-76. Wichita,
Kans.: Wichita Public Schools, Div. of Research, Planning and Develop-
ment ServYces, January 1977.- 186p. ED 135 843. v

The Wichita Fnllow Through Project (Tucson Early I’ -ation Model)
involved kindergarten through third grade pupils from low and middle
income families in four elementary schools. ‘The 1975-76 longitudinal
evaluation was based primarily on results from the Iowa Tests of Basic
Skills (grades three-six). Also included were the Metropolitan Readi-
ness Test (first grade) and Metropolitan Achievement Test (second
grade). The groups which had completed Follow Through generally
achieved higher total grade equivalent gains than their comparisgon
groups. As indicated by the 1975-76 evaluation, the Ptoject may have
long~term effects on achievement in basic skills.

Turner, W.E.; And Others. Programs for Educationally Deprived Children.
FESEA Title I Evaluation Report, Sentember, 1975-August, 1976. Wichita,
Kans.: Wichita Unified School District 259, July 1976. 136p. ED 132
216.

During the 1975-76 school year, ESEA Title I programs in Wichita were
conducted in 20 Title I target elementary schools and 52 extended service
elementary schools. Programs included corrective reading, mathematics,
and preschool components. There were also small but important progtams
for children in the neglected and delinquent institutions. A parent
education component’ was implemented. In the 1975 summer session, the
main areas of reading and mathematics were emphasized with additional
inputs into the institutions and early childhood programs. A sizeable
portion of the summer school budget was allocated for tuition scholar-
ships. Five thousand six hundred and two pupils were involved in regular
vear programs. , There were 3048 pupils in corrective reading with 2454

in mathematics,«%%me of whom may have been in both programs. Seventy six
percent of -the pupils met or exceeded the stated performance objective for
reading that pupils should gain .8 of a month on the California Reading
Test for each month of instruction. Fifty-five percent of 2,054

pupils with pretest and posttest scores met the mathematics performance
objectives on posttests. These objectives were measured by cricerion
referenced basic skills tests.
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Reports in Resources in Education for 1975 . .............. e e 1,734.61

‘Reports in Resources in Education for 1976 . ........ ... ... ... ... ... 1.817.52

Reports in Resources In Education for 1977 (estimated) .. .................. .. 1,800.00

B AIM/ARM MICROFICHE COLLECTIONS (postage extra) ............oooomimueiiiaaiaeann.. $0.158Hiche

CLEARINGHOUSE MICROFICHE COLLECTIONS (postageextra) ................ e ..$0.162Hiche
SPECIAL COLLECTIONS (postage extra) ‘

Office of Education Research Reports 1956-65 .... ... e ....$ 404.43

‘ Pacesetters in innqvation, Fiscal Year 1966 ................... e vee... 14457

Pacesertters in Innovation, Fiscal Year 1967 ... .......... .. R ceeeeiee... 17531

Pacesetters in Innovation, Fiscal Year 1968 ........ IR AU & V2 V4

Selected Documents on the D/sadvanraged ..... e feneaie..ae.ss 33428

Selected Documents in Higher Education . ... .. ... S XX

Manpower Research. Inventory for Fiscal Year 1966 and 1967 et ieiiaaaeaaaes 79.67
Manpower Research: Inventory for Fiscal Year 1968 ..... ... ...cccovvvun-nnn 44 .41
Manpower Research: Inventory for Fiscal Year 1969 ..............oeivvitennns 57.71
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