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Introduction

'The Educational. Resources Information Center (ERIC is a national

information system supported and operated by the National Institute of Education

(NIE). ERIC publishes a monthly abstract journal, Resources in Education (RIE

which announces the, availability of recently- completed research reports,

descriptions.of instructional programs, and other documents of educational

significance.

This bibliography is based on a search of the dOcuments announced in

RIE from April 1977 through March 1978. Furthermore, it is limited to documentS

generated directly or indirectly by large school districts in the United States

and Canada.

The citations are arranged alphabetically by school district name. Each

entry provides: author, title, source, date of publication, and the ERIC

document number (ED plus six digits). A subject index, based on the major

descriptors provided in RIE, is presented following the citations.

Most documents are available in, microfiche or hard copy form from the

ERIC Document Reproduction Service (EDRS). A copy of the EDRS order form

follows the subject index. Collections of ERIC microfiche are available for

use at hundreds of libraries and educational organizations a listing of

these microfiche collection locations is available on request.
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ALBUQUERQUE PUBLIC SCHOOLS

1. Consequences of Declining .Enrollment. 'A Glimpse of Tomorrow. ManageTnt

for Contraction, APS Planning Document 4. Albuquerque, N. Mex.:

Albuquerque Public Schools, March 1976. 56p. ED 136 361.AeAvailable

only from Oryanization, Analysis aid Research, Albuquerque/Public Schools,

P.O. Box 25704, Albuquerqbe, New'*xtco 87125.

Thls,report Wis intended to determine how the Albuquerque Public/Schools

will be affected by, reduced enrollment and to provide a° chothe of positive

Ste fOr smoothing the adaptation of school operations: . Cpncerns are
outlined with regard to continued student population decline, staffing
imha1ances, continued inflation, and the anticipated struggle to cover

the district's'expenses despite an expected reduction in educationall,
financial support. Recommendations are made relative to implAmentat,lon,
of a manpower control. program, and some sugge.Stions are offered conctrning
,the management of the district as enrollment diminilles. The appendix

contains Lah,l(s that prel'enfdata on student enrollment, student/teacher
ratios, and varitis financial measures for the Albuquerque Public Schools.
Although the report.was developed for use by the Albuquerque Public Schools
as a managerial pLanning outline, the planniRvapproach it demonstrates

and the recommendations it presents may he of interest to school officials

elsewhere.

ATLANTA SCHOOL

2. Addy, FolTy. Evaluation of Dynamics and- influences of Culture and Environ-

ment Prozfam (DICE'), A(lanta, (;;;.: Atlanta Public Schools, ,

NoveMber 1.976. 46p.. VD 142 606.

This paper describes the Dynamics and influences of Culture and Environment
f)rogram (DLL:AT) which operated in the Atlanta Public School System from

1,972 to 1975. The program began on a pilot basis at one middle school °
and expanded to include eight middle schools..The selected curricular
areas for impfementm,ioti or the program in all schools were language

arts, mathematics, social studies, and science. Although ea school

formulated its own behavioral objectives, the major goals for the five

vearm were (1) to provide in- service activities -to help teachers; (2)

to 'develop c,urricallar materials tc'facilitate personalized learning;

(3) to provide Oaraprofessionals to assist with individualizatick; and
(4) to provide assistance to sdlools in the selection and use of commer-
cially avrlitahle multi-sensory media which emphasize concepts and process

skills. )er program goals were to increase academic achievement of

students to improvefselfconcept, motivation, and understanding of

their own culture and thA or others. Throughout its five years of

operation. D1GEP was. evalUated in many ways through various instruments.

Lt was concluded that components of DICED promoted pupil achievement

when these components were properly implemented and consistently pursued

,over a poriod of tjm

U
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3. Branch, Fleleli M.; And Others. Evaluation of the Arts and Humanities

Center 1974-75. Research and Evaluation Report., v9 n7, Janlary1..976.

Atlanta, Ga.: Atlanta Public Schbols, January 1.976. 23p. ED 132 104.!

The Arts and Humanities Center, located in the MeMorial Arts Center In
Atlanta, (7,eo41a, must develop its specific objectives ionsistent with,
but not Overlapping, the philosophy and funcr4'6n of the total. center.
The staff of each of the units involve"d in work with children plan
together; have frequent communication regarding plans, policies, and
programd; and cooperate in many ways to provide services to a broad
cross section of the children of the Atlanta community:. There has been

no evaluation component built into the program, but the teacher-cobrdf-M,

nator requested this evaluation to assist her in planning the program
in the futpre. Cantained in this report is information on the back-

,---grAind, of) je.Ct ves management and cont r4o I , p r0 ;-; , cost arta 1 y ,

and proje Cf. I oin; t r Lite Center. A Is() I icludc'd are letters of IS,uppor t'

for the Arts and Humanities Cenqr from a variety of users.

4. Branch,.Helen M., And,Others. A Model for School-Community Avnries
Cooperation for Educational Effectiveness in an Urban Area. Atlanta,

Ga.: Atlanta Public Schools, 4 April 1977. 19p., ED 142 649.

This paper discusses the St. Luke's Area III Learning Center, which
deals with problems of urban youth. Its operational model. coordinates

instructional activities of the Atlanta P611c Schools with social
services of numerous governmental_ agencies of the Atlanta area, along
with business, -civic, and religious groups. The learning center provides
a referral. opportunity for the school districts' high school_ students
who dolu)t function prOperly in the traditional setting.

5. Carlson, Jean. A Model for Education of Preschool Handicapped Children:
The Milton Avenue-Program 1973-76. Atlanta, Ga.: Atlanta Public Schools,

March 1977. 28p. ED 141 992.

Presented is the reseaeth and evanytion report of the Milton Avenue
(Atlanta, Georgia) HandicappedChildre's Early Education Program (HCEEP),
designed to provide services in identification, prescriptive diagnosis,
intervention with children and-parents, and assistance in placement.
The deveiopment.of-the program is traced over a 3-year period. Program

evaluation data is cited regarding number served, children's progress,
length of time in program, attendance, gains scored, gaps narrowed, and
followup. The program's budget is briefly-discussed; and recommendations
regarding intake. expense, transportation difficulties, Infants' attendance,
and staffing patterns are offered.

ce,

6. Crawley, Nora; Taylor, Myrtice. Emergency School Aid Act Pilot 'Project,

1975-76. Part I and Part II. Atlanta, Ga.: Atlanta Public Schools,

March 1977. 94p. ED 142 604. Paper copy not available.

This paper describes and evaluates a pilot project funded under the
Emergency School Aid Act (ESAA). The pilot project was subdivided
into two parts: the Camp Learning Center program, and the Cultural
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ResourCe unite on each of the ident I f led et hn I c groups were writ ten
incorporating hi Fit or-Erni data as we 1I as art;, mii c, i on nad
liter-at lure. flip unit H were writ ten t o re I at e spe I t 1 (al I to the
ethn I c group the At lant a area. Eva I tyat Ion procedures ware planned
In se ve ra I areas. Teachers' at. t I t tides t Oward thn ( .! groups and
their att. it udes toward teaching. ethn ic heritage In the 1 ass room we re
measured. Students' knowledge about ethn I e groups were al so mehSured.
IYj.rther ova boat Ion Ht rat og lem Inc I tided evaittat,t on of Hattori a Is by clans
'room t ealit t's an pail of I he Ot al I deve I nignent component . ;;I

rk, 'tested fur Oust r at I a ument of k now I edge after being t aught by
f teachers and pro It-.!,et iitrrtl membe l'o. I t wan found t`ha t the! r know I clly,(!

achievement wan at a s i gn I f r a n t t 1 eve I . Teacher at t I t tides we re posl-
t y changed.

ke:

9. (a) I d , Ann Me ye ism' hul-o I year Report 19/`e /6. 1,;()A itead itg /Ma th
pa,,,,s 1 Is I.earni,p_tr Centers. At. I ant a, Ca. : At Tanta Pub I c Seim() ,

Sept ember 1976. 16p. 142 60,1. Paper coley not avA I lab le.

Th n honk (.'1 de r hos and PV a I 11:11 thr I':t.(11101111. c op port un I t y At I ant a,
Inc. Reading/Math Basic ' ;kI I Learning, Center ()lie rat in); in 14 At I ant a
pub Li c school '4 for approximately 1,200 low achieving I. The bas ic
concept of the Lea ruing Conte rs was to ,p rov de pup f In with Liu, oppor-
tunity to improve their has c skit Is in read i ng or mathemat .cs through
a program of f nd 1 v {dual [zed Ins! root . Through_ student rout rot led
pacing of Inst rust ion, ch I dren were to move through the prescribed
curriculum at an appropriate pace f or maximum comprehension. Support ..
connse 1 ng services were designed to ass I ;it the child and his /lier-
pa ren t Through Intent) I ve coun5fe 1 f ng and 'casework , the I aridly was
assisted t he (levy I opulent of a ..home environment. that would be con-
ducive to improved educat nun I and economic opportun t . The` program
was developed based cin assumptions re I at ed `student success both
academi cal ly and in term; of adjustment to the educat Tonal expel-ienee
'to determine the e fleet iveness of the Learning Cen f. rs and .the counseling
program, two evaluation processes were conduct od. Throughout the yea
the program operations were monitored and reporied in quarterly reporfJ;
in add i t ion, t he re 4.arch component: of the pilot program was conducted
t:h tough the implemen rat. ion of behavioral oh _feet Ives . 'These measures
were spec! f fed to provide data related to student nett vernen ait
dant: , -and atti.tnde towards sch 00 t. 'these, as we 11 as Jecommendat ions for
changes to he made in the administrat ive assessment procedure' are listed.

. Henn i Pat ri ck . Emervncy School. Aid Act. }Iasi c Project 1975-76
Researdt and Eva luat ion Reportvl0 .211 I., March 1977. At (ant:), Ca. :
Atlantic Public Schoo March 1.'977. 67p. El) 141 459 . Paper' copy
not, inia.f able.

Emergency SCi-)opl Aid Act (l AA) program was designed to aid the
At lanta, Georgia; 'School. System in the integration process and to
aid. pupils in over,&)miing their academic def.icienpies due to rocial

T!.:ol 3 t 1 on . 'the pr 6g provided nd ivfdua I. assistance in reading



p

40 mathematics to minor students. The overall goal of the program
was that pupils in the reme ial education program for grades on thrpugh,

seven in all participating s chools exhibit a significant gain in the'
basia;,academic skill';. Co ollary olectiVes, selection procedures,
wisignmentS of staff, reitidtal instruction procedures, staff training,
parental and community partielpatioitihasic expenditures, conclusions,
and recommendations are described.-/Detailed informatfon, tabled and
explained In the report, intlicates that the program was a successful
:Ippr cash ,to ove rcomi man/ of the; handicaps imposed by,previouo racial

isolation of the'n, at6depta,

11. Rildiilph, Thomas. S umm ' r Programs,

!;chooln, ;;cptemhei%19/6. Oh). D 142 612. Paper copy not available.
19/6. Atlahta, Ga.: Atlanta Public

Thr!I do,cumcnt oxamino!; the 10 /( High School Summer Programs and one evening

ProM-44 of the At taut :l Public Schools. Six variables were studied:

(1) school and lactiltv aeletioD, (2) telyher certification, (3) enroll-
ment and aitendance, (:0 pa:;s-tail 'ratio of students, (5) cost data,

and (h) questionnairi ftomqueationnalres submitted to students, a.

tacultv,:parooh, tindinindicate that (l)' summed ,session 1976

had PWOr H(IMOIlt:; :11,11) pr(.vimp; :(1111rne rs; (2) financial cost for

the :iimMer aea.;ion-wal; around $110,000; (3) the attitude of the staff ,

toward the ,ItlhhH11 And 1 he ntiuletirs toward the staff appeared very'

pw;it iv(' while th)' itafJ andadminititrators seemed pleased with the ,

ma.nnyr in which All dreAs (0-the aossion operated;,(4) principals during

the tIrat two week:; discovered many Oroblems dealing with registration,
acheduliug an4 aohodule ('hAnges; 0) attendance showed an improvement,

-(1especiallv with those repeating a ntibject, though attaqance overall. was
not good ; and (6) little w,ekofferod in enrichment progtams in the schools.'

lev, loanita fc A: 1lHmprehenaiwo Phi Id DovelApment Prouam;iTitle XX,

Final iteooil Al last t, CA:: At kinta PithtictSchools, March 1977. 60p.
A

FD

ThH dwOkict dcHcrihys 'the ComOrehensive Child Day ,Care Program for the

School Svatem, a Title XX Proratil., This program provided

day clr,, Kt'I.V.1-; for children of clients in various categories. The ,

prir,im goals Coy 1910-7) were geared toward providing comprehensive day

care to enoompaHs-ecial Her-vices to the family and developmental activities

for the children. Otw of tfitJ goat:; was to provide for the social, physical,

and cognit.iv., growth- of the pnpila. Mils goal was met by an instrument

Jaheled A sly:;tem t
Hagher hvatuation of Prereading Skills (STEPS) and

Clc(nn;, a :ieries of ,e-sesmeHt. measures used to identify cognitive develop-

mental need.~ of prechool :>tudents. Results of the Cooperative PreschoOl

Inventory, giv to studentsentering Vindergarten, indicated that-/Title
HX student jwrtorim4n.e was highyr than that for non-Title XX students fn

25 of tle..b.lq Title XX --;cilools I or which comparison data were available.
A longitudinal Htudv was started using Title..XX participants frOm 1972 and

197,1 who were in the ti.rat and second grade. Scores from the Iowa Tests of

Basic'Nkills tor grades one and two were used for making' the comparisons.

It. was found that fliok atudenta who werte in,the Atlanta Public Schools'

day care cored AS well or Stighlty higher 'than those students who had

not been in di,/ care. This fact was especially significant since low socio-
economic statiu:i had been considered to have, an' adverse effect on achievement.

Parental involvement continued to he an essential part of the program.
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13. Willis, Patricia; And Others. Evaluation of Education Corps, 177546.

Research and Evaluation Report, v10 n2, August 1976. Atlanta, Ga.:

Atlanta Board of EduCation, August 1976. '15p. ED 141 352.

The Education Corps was established in Atlanta, Georgia, to encourage

increased community involvement in the public schools. Contacts with

the community churches were established, and the program was implemented

mainly through the copperation of these churches. Seminarians worked

actively in the schools with children, engaging in enrichment activities,

tutoring and-supervising games, recreation, andphysical education. In

evaluating the-program it was felt that this involvement was of great

value. Particular emphasis was made on the fact that in the role of adult

modpls, the seminarians were of great help, particularly in the realm of

counseling and discussing problems with the children.

AUSTIN INDEPENDENT SCHOOL DISTRICT
4

14. Becker, Rutht4. Checklist of Coping Skills: An Early Childhood Special

Education Observation Schedule. Austin, Tex.: Austin Independent School

District, 1976. 56p. ED 144 279.

'Presented is a checklist developed by the Austin Early Childhood Special

Education Program to help teachers evaluate children's classroom behavior

and coping skills. It is explained that results of the checklist should

provide information on such factors as possible underlying problems exper-

ienced by a student, situations in which a student functions best, student

progress in attaining school skills, and appropriate expectations and

objectives. The checklist is arranged to allow for observation during 13

typical periods of a preschool day, including free play, large group activity,

lunch time, story and music time, and rest time.

4 15. Casis Teacher Checklist: 0-4 Years. Austin, Tex.: Austin Independent

School District,. 1976. 110p. ED 144 277.

Presented is a checklist developed by the Austin Early Childhood Special

Education Program to help teachers determine the functioning level of

children ages 0-4 and plan appropriate learning experiences. Detailed

Behavioral Statements are provided for six areas of functioning: per-

ceptual skills, motor skills, self help skills, social and emotional skills,

language skills, and pre-academic skills. Each section is preceded by a

list of materials needed and administration instructions. A profile

sheet- for graphing the child's development is included.

16. Casis Teacher Checklist: 4-7 Years. Austin, Tex.: Austin independent

School District, 1976. 82p. ED 144,278.

A checklist developed by the Austin Early Childhood Special Education

Program to help teachers Assess handicapped students ages 4-7 and plan

learning activities is presented. 'The checklist is comprised of 127

performance statements for six areas of development: perceptual skills,

motor skills, self heap skills, social and emotional skills, language

skills, and pre-academic skills. Each section includes instructions for

administering the assessment and a list of materials needed.

13
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17. Diagnostic and Educational Services. Austin, Tex.: Austin Independent
School District,'1976. 78p. ED 144 275.

0
The diagnostic and educational services components of the Austin Early
Childhood Special Education Program are reviewed. It is explained that -
the project's educational planning and curriculum are based on inter-
disciplinary assessments. Discussed are such diagnostic activities'
as the inital comprehensive evaluation, instructional arrangement, and
the home program. Six steps in the assessment/evaluation process are
traced: referral, 'screening, diagnostic placement, program implementation,
program evaluation, and post-program placement. Included are flow charts
of assessment and evaluation, and sample forms for referral and diagnostic
summaries. Educational services are explained to involve classroom
organization and placement according to the student's social competence.
Social functioning 1s reported to be based on four basic classifications:
the self involved child; the annoying, disruptive, or clinging child;
the child with beginning small group capability; and the child with
beginning large group capability.

18. Holley, Freda M. Evaluation in the Seventies: What We Have Learned
About Program Development and Implementation. Austin, Tex.: Austin
Independent School District, 1976. 43p. ED 141 940.

This paper offers a set of working hypotheses about what a school district
must do in the implementation of programs to improve the cost/effectiveness
ratio of educational innovations. The author draws on three years of the
Austin school.district's experience with evaluating program implementation
and on recent literature on program development and evaluation. Her

analysis leads her to conclude that school district programs will be
improved by setting priorities by which programs are approved or disap-
proved, encouraging the school district staff to understand how the
district functions as an organization and how the program implementation
process works, devising realistic program designs, and making maximum
use of evaluationjuformation.

B. Ligon, Clynn; And Others. A Study of the Relationship Between Affective
and Achievement Measures. Austin, Tex.: Austin Independent School District,
O'ffice of Research and Evaluation, April 1977. 24p. ED 137 361.

The salient role that affective objectives play in compensatory education
prompted the study that is the subject of his paper. Analyses were applied
to data gathered at the kindergarten, elem-otary, and secondary levels on
four affective instruments and four achievement measures over a two-year
period. Relationships found on the first year's data were positive but
very small, although significance was reached in some comparisons,par-
tiallY as a result of the large sample sizes. Additional analyses were
carried out -using entry-level California Achievement Test (CAT) and affective
measures as predictors for end-of-year CAT scores. Further analyses are
proceeding on the following year's data.
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20. Matuszek, Paula; Lee, Ann. Evaluating Evaluation. Austin, Tex.:
Austin Independent School District, Office of Research and Evaluation,
April 1977. 23p. ED 137 417.

The various needs for evaluating evaluators and their efforts are discussed
in this paper. The argument is /presented that evaluators should not them-
selves carry out summative evaluation on their own efforts. Several

possible purposes of evaluation of evaluation staffs and products are
pursued, and the methods and persons most appropriate to each purpose are
described. Planning an evaluation of evaluation to best meet the needs
`of evaluators is also discussed.

BALTIMORE CITY PUBLIC SCHOOLS

21. Alien, Audrey S. Research and Development Project,in Career Education

K-14. Final Report. Baltimore, Md.: Baltimore City Public Schools,

2 June 1975. 158p. ED 145 204.

Objectives of a career education research and development program
were to reduce student absenteeism and dropout rates in seven Baltimore
schools (four elementary, two junior h , and one high school) by
initiating and developing career awarenes at the elementary level;
providing occUpational informatiori, person I development, and career
exploration experiences in junior high schools; developing a high school
cooperative education program with the community college; and involving
the parents in development of the career education program. The primary
conclusion was that the one-yearprogram made a decisive impact on the
participating students and was considered a success by all involved.
Recommendations include providing inservice career training to all school
personnel, initiating cooperative teacher education programs with local
colleges and universities, and developing staff inservice education
programs concerning public and private sectors (D`the employment commun-
ity. The body of the report includes descriptions of several project
components, e.g., an elementary school store, junior high in-school

and on-the-job work experiences, the high school volunteer intern pro-

gram with the University of Maryland hospital, and a three-day workshop
for teacher education faculty and students held at Coppin State College.

Sample report forms, teacher guides and lesson plans, workshop' agendas,

and parent questionnaires are contained in the appendix.

BOARD OF EDUCATION OF BALTIMORE COUNTY

22. Packard, Suzanne Bradford. An Evaluation of the Foreign Language
Appreciation Program in Baltimore County. Towson, Md.: Baltimore

County Board of Education, 1976. 16p. ED 132 879.

This report is an evaluation of an exploratory program in foreign
languages called "Foreign Language Appreciation" (F.A.), which
has been implemented in several schools in Baltimore County, Maryland.

Questionnaires designed to evaluate the program in general were sent
to F.L.A. teachers; questions concentrated on the areas of organization

and curriculum. Questionnaires were also sent to current and former

students in one school fn order to ascertain their reactions to'the
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program.' The results showed an overall satisfaction with and approval
of the F.L..A. program on the part of both teachers and students. Some
problem areas that needed-consideration were: (1) the current curri-
culum guide; (2)' Certain .organizational and scheduling patterns; (3)
the need for uniformity among teachers in the maintenance of classroom
discipline and correlation of materials selected; (4) the need for
additional materials; (5) the mandatory aspect of the program. Some

strong points were identified, such as the greater number of students
exposed to the cultures and languages of other countries and the improved
ability of a student to form a preference for a language to be studies
in the foture. The questionnaires and a statistical interpretation of
the responses are given in appendices.

BOSTON PUBLIC SCHOOLS

23. Tobin, Robert I.; And Others. The_Wav It's Working: An Evaluation of
the Boston Career Exploration Project. Cambridge, Mass.: American
Institute for Research in the Behavioral Sciences, January 1977. 141p.

FD 140 083.

A study was conducted to evaluate the Boston Public Schools Career
Exploration Proit?ct. The project model contained assumptions'regarding
need for a significant amount of funding, a teacher training program,
phased implementation with a concentration of effort in pilot schools,
substantial amounts of materials, creation of positions of leadership,
creation of cross-discipline ry teams, and an evaluation component.
The evaluation approach included 77 teacher interviews and 54 student
interviews at the 12 pilot middle schools and 7 questionnaires completed
by representatives of the 14 partial-implementation middle schools.
Major findings and conclusions were (1) that the majority of teachers
interviewed were using career education materials and had initiated
career education activities in their classes; (2) that'the program had
increased communication among school team members but still needed to
involve more school staff,parents, and representatives' of the business
community and (3) that six of the pilot schools had developed career
information centers. Although the overall model for change was mainly
supported h': the findings, a refocusing of effort is needed in the next
phfise with regard to identification and use of students' career choices

and interests; ,,reilLer emphasis on curriculum adaptation and development
by individual teachers; time For increasing staff involvement in program
development and coordination; and coordination of Boston and state fiscal
and program planning efforts. Appended are individual profiles of the 12

pilot school programs including recommendations.

CHARkOiTE-MECKLENBURf; ,-;c1[00L-;

24. The Cornelius Proict: Program Designs for Total Child Development.

Charlotte, N.C.: Charlotte-Mecklenburg Public Schools, August 1977.

23p. ED 145 940.
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This paper represents a first year evaluation Of an innovative
educational program. instituted in 1976 in the Cornelius Elementary
_School, Charlotte, Nort1T-Carolina. Designed as an attempt to meet
children's development learning needs the project represents an
attempt to put the developmental theorie's of Piaget, Bruner and
other psychologists into practice. The project involved first
familiarizing school personnel with the theory and principles
to be applied, then designing a relevant curricular framework.
The cognitive area, specifically reading development, was chosen
as the focus of the first year program, and Guilford's Structure
of the Intellect was selected as the theoretical perspective for
the program. The Formula Phonics Reading Chain was chosen as the
basic reading program because of its emphasis on reading as a problem
solving process and because it encouraged small group, upgraded
instruction. Staff and parent orientation and involvement were

emphasized. First year results indicated significant gains in
reading achievement for the Cornelius students at all socioeconomic
and ability levels. Implications and suggestions for expansion and
replication are discussed.

CLARK COUNTY SCHOOL DISTRICT

25. Paul, John T. Career Education Program. Final Report. Las Vegas,

Nev.: Clark County School District, 30 June 1976. 33p. ED 136 017.

Status and success of the Clark Count.y School District (Nevada) K-12
Career Education Program are outlined. Phase 1 and phase 2 objectives
are described in terms of steps used to insure success for the program
component, processes, or activities used to achieve success, and status
of the objective. Xlvendices contain a computer printout of the year-
to-date summary of project activities, an agenda for the Profile Counseling
Program, sample of a letter sent to career education advisory committee
members, and an outline of career education programs implemented in
the district at elementary, intermediate, and secondary school levels.

CLEVELAND PUBLIC SCHOOLS

26. Osicki, Kenneth J. Specialized Services for. Indian Children and Youth
Program Progress Report, Final Quarterly Report: April 15-July 30; 1976.

Cleveland, Ohio: Cleveland Public Schools, Div. of Research and Develop-
ment, July 1976. 15p. ED 138 407.

This report details program activities of the Specialized Services for
American Indian Chidren and Youth Program in the Cleveland Public
Schools during the final quarter,and summer sessions of 1976. Proce-

dures involved using a coordinator, aides, a clerk, and a full time
tutor working in conjunction with a parent committee to plan and
organize tutorial services, and providing cultural activites, job
referral assistance, and consultation services to teachers and
students. The objectives included improvement of school/home commun-
ications; provision of tutoring services for students desiring special
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academic assistagce; provision of a cultural class program for Indian
students; development and maintenance of an information file on post
secondary vocational and educaticinal programs; and provision of a
referral service to identify sources of financial aid for post second-
ary education. The results of the program demptstrated an increase
over previous years in the number of students and parents contacted- -
a 50% representation of the total Indian community; and a lack of'.

-TrOfessionalism among the project staff, including tafdiness, diSrega'rd
for correct office procedures, poor record keeping, and a general
disregard for appointments. Sixteen specific recommendations were made,
with particular emphasis upon project administration and accountability.

CORPUS CHRISTI INDEPENDENT SCHOOL D[STR1CT

27. A Career Education Counseling Project.-, Final Report. Cor,pus Christi,
Tex.: Corpus Chiristi Independent School Districts, Aigust 1976:
106p. ED 136 O1t8.

Covering the period of June 1975 to June 1976, the final year of a
three-year career education counseling project in the Corpus Christi
schools, this report dc.scribes activities focu-sed on implementing
career education concepts into new project schools while maintaining
and impxoviny rctivities in the first- and second-vear schools.
Components of the project.emphasized awareness and .career orientation
for K-6, established caree. resource areas in junior high school
libraries, and developed career guidance and placement centers in
the senior high :schools. The placement component continues to provide
employment experiences to individual students. -Conclusions reported
include the following: (1) positive career education (CE) movement
and involvement thrtwhout the school district has occurred and objectives
are being achieved; (2) teachers, students, and administrators fee 1 that

CE is of is a vorthwhi1e expenditure of resources in terms
of student development; (3) materials are viewed as motivational in that
the relationship between education and life- are_explored; (4) data indi-
cate that students apnreciate the opportunity to experience decision-
raking strategies; and (5) community representation in the schools has
established a liaison between business and education. Appendices contain
outlines of content for staff development workshops and lists of instrn-
tional materials for use at various grad levels.

28. 'ley!:;e,;inn. !:ichard. (:opus Chri:sti Independent School District Career
Education Project, 1975-1976. Final Evaluation Report.- Corpus Christi,
Tex.: Corpus Christi independent School District, July 1976. 90p-
ED 136 n19.

The third-party evaluation description, data, and conclusions are presented
For the third venr of the Corpus Christi Independent School. District career
education project. The evaluation sought to identify_ those parameters
career education that are exemplary and feasible for long term incorporatfion/
vithin the school system. Two major parameters were identified: (1)

-conduct an indepth evaluation of select exemplary classroom units at grades
3, 5,\, 9, and 11, involving pre/posttesting and indepth interviewing, and
(2)A\tempt to gain a longitudinal perspective, across three years, of
career education in Corpus Christi. Data were gathered from students and
teachets for reviewing these dimensions. Conclusions reported include the
following: (1) positive career education movement and involvement through-

out the school district has occurred and objectives are being achieved;

'
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(2) teachers, students, and administrators feel that career,edlication

ins effective and is'd worthwhile expenditure of resources in terms of

student development; (3) materials are viewed as motivational in that 4

the relationship between education and life are explored; and 44)

delta indicate that students found their\exposure to career education

beneficial and would like more of it. Appendices contain questionnaires

used in the study.

DADE COUNTY PUBLIC SCHOOLS

29. Evaluation of Dade County's Systems Approaches to Reading and Mathematics

Instruction, Grades 2-6, 1975-76. Miami, Fla.: Dade County Public

Schools, Dept. of Planning and *valuation, May 1977. 40p. ED 142 580.

The State of Florida and local mandates reonire that adiagnostic/pre-
scrip.tive systems approach to reading and mathematics instruction be
available to all students at grade ley'els K-6. It has been demonstrated

that the Dade County systems approaches are viable alternativp to hon-
systems4approaches to reading and/or mathematic's instruction. Results

of the study of second and third year participation in Dade systems
programs provide clear evidence that: (1) participants performed better
the longer they were in the programs, and (2) after a second year in
the program the percentages of communication and mathematics skill items
answered correctly on the Florida State Assessment Test was higher thdn
the percentages achieved bynon-systems pupils. This held true for all':

categories of objectives and the total as well. Participants of the
High Intensity Reading Program, on the other hand, have for the second

Year, demonstrated negative reSults'in reading comprehension and commun-

ication skills tests. Consequently, Dade systems programs are recognized

as a more beneficial mode for delivering basic skills instruction than

non systems programs and are unequivocally recommended as appropriate
diagnostic/pTescriptive programs into which to phase non-systems pupils.

30. Evaluation of the Area Student Services Program, 1976-77. Miami, Fla.:

Dade Codnty Public Schools, Dept. of Planning and Evaluation, April

1977. 114p. ED 141 416.

The Dade County Florida Public Schools Area Student Services Program
.

provides a yallietv of guidance and nsvchological support services to
students, parents, and schools. An evaluation of the services provided
by school psychologists and visiting teachers revealed that there were
few, if any, problems for psychological services brought about by bilin-
gualism in the district. However, several problem areas were identified.

School psychologist were unable to provide adequate services within
acceptable time limits. Too much emphasis had been placed on diagnostic
testing while counseling and consulting activities seemed to be less
emphasized, but needed more. Standard referral procedures were not
followed closely, resulting in incomplete case files. Also, information

provided to teachers following psychological evaluations of students
needs to be more relevant and useful. Work environments need to be

improved for school psychologists. Similar probleMs were associated

with the visiting teacher programs. Possible solutions were offered

for each problem area.



31. Evaluation of the Dade County Hearing Impaired Program, 1975-76.
Miami, Fla.: Dade County Public- Schools, Dept. of Planning and
Evaluation, dune 1976. ED 133 335. Paper copy not available.

For this evaluation, infbrmation was gathered from parents of children
enrolled in Dade's programs for the hearing impaired, teachers of the
hearing impaired, regUlar teachers, and records of children currently
in the program. Information was also gathered from 'parents of children
enrolled at the Florida School for the Deaf and Hard of Hearing at

St. Augustine, to obtain aWative comparison of .that and Dade's
program. The information gathered from these sources was used to
evaluate the filo' basic types of services offered the hearing impaired
by Dade County: (I) self-contained services, involving placement of
a student info a peciat classroom, with resourcing into the regular
scheol program as warranted, and (2) it'inerant teacher services, pro-
vided for those with relatively little hearing impairment for approx-
imately two hours per week. Seven major recommendations were made
for program improvement: (ID development of an in-service orientation
for regular teachers; (2) increasing availability of appropriate
career education and vocational training oppertunities for the hearing
impaired child; (3) enhancing.the communicaticn existing between
teachers in the itinerant program and students' parents; (4) provisiofi
of more Acanate facilities for itinerant hearing teachers; (5) pro-
vision of in-service training lor Leachers of the hearing impaired in
certain are i:;;- (6) making available more complete information on incoming
students especially for teachers functioning ir4self-contained settings;
and (7) more aklehnate provision for certain equipment items.

32. tElpaLL a d Oilerational Features of Programs Designed to Modify Disruptive
Behavior in the Dade County Public Schools, 1975-76. Miami, Fla.: Dade
County PuIlic Hchools, i)ept. of Planning and Evaluation, October 1976.
77p. FD 3;-;(1.

This report I intended to describe the operaiiin of two of Dade County,
llorida, Puhlie `schools' programs to modify the \behavior of its disruptive
student: the:\Jternative School program (exchic\ling the COPE centers)
and the school Centers for Special instruction. Additionally, data on
the impact o: the :dfernative School. program on student behavior is
press nted. a descriptive profile of the offenses and corrective
responses midi! H l II(' H approximately 1,300 recently suspended
secondare students ks presented.

33. Product Evalnati()n of the S,enior High School Reading Laboratory Programs,
1.975-76. Miami, Fh.: Dade County Public Schools, Dent. of Planning
Jad Evaluation, Anril 1977. 15p. ED 141 415.

During the 1974-75 school year, reading laboratories were established
in Dade County, Florida senior high schools as an approach to the
remediation, development, or acceleration of the reading skills of
senior high school pupils. This evaluation sought to determine the
reading program's potential for improving the reading skills of senior
high school pupils. Another-goal was to relate differing program
strategies to the achievement outcomes realized by pupils in various
programs. Pre- and postLet reading achievement scores were compared
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A

with grade level, school location, and instructional approaches.

Although the program is not generally producing gains ,sufficient to

transform deficient skills into average, or. better skills, the labor-

atories have shown Sufficient promise of affecting reading abilities-

particularly comprehension--that their continued usage is recommended.

The comparison of pre- and posttest scores of laboratory participants

in the reading skill areas of comprehension, vocabulary, syllabication,

sound discrimination, and blending were indicative of program impact.

Significant gains were realized on various subtests at aid grade levels.

More statistically significant gains were realized in grades nine and

ten than in grades eleven and twelve.

DALLAS INDEPENDENT SCHOOL DISTRICT

34. Applebaum, Wayne R.; Adkins, Deberie Gomez. Teacher Attitudes Towards

Compensatory Education Programs in the Dallas independent School District.

1977. 13p. ED 141 446. %

The purpose of this study was to determine the attitudes of teachers

toward innovative compensatory educational programs which they were

required to implement in their classrooms. Twenty-five first, second, .

and third grade teachers were surveyed. Every teacher was required to

teach at least three compensatory programs in reading, science, and

mathematics in addition to the regular curricula. Teachers responded

to a ,auestionnaire relevant to teacher cohcerns about new programs in

areas of ,management, degree of personal involvement, and program impact

on students. The findings of the study indicated that teachers were

seldom asked about their desire to use these programs. Teachers had

limited knowledge of compensatory programs. Teachers wanted to interact

and learn more about compensatory programs. Teachers lacked confidence
in these programs. Finally, teachers were interested in modifying instruc-
tional approaches; however, they were not interested in collaborating with
others to disseminate the programs.

35, Macy, Daniel J. Evaluatina,_an Individualized Mainstream Special Education

Program in a Large Urban School District. April 1976. 26p. ED 138 032.

Described is a model for the evaluation of the Texas Comprehensive

Special Education Program (Plan A) based on providing each child with

an individualized educational plan and the least restrictive educational

placement alternative. The plan is reported to have been implemented

on a pilot basis over a three-year period in the Dallas Independent

Sch'oi District. It is explained that the focus of the evaluation model

is a set of 28 questions which solicited context, process, and product

evaluation information from multiple sources. The kinds of information

yielded by the model include the degree o` program implementation

operating of parent and start" reactions, teacher reaction

to mainstreaming, and student pi'ogress.

a
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DAYTON PUBLIC SCHOOLS

36. Lane, Elizabeth M., Ed, Psychological Eva,luation bf ECE, FY 1977.
Dayton, Ohio: Dayton Public Schools, 1976. 54p. ED 133 063.

Reshlts of a nine-vear assessment of the Dayton Public School Early
Childhood Education Program are presented in this report. Findings

for the school year 1975-76 are reviewed in detail and studies of
the preceding eight years are summarized. The 1060 participants
enrolled at 32 different centers in 1975-76 were four- and five-
year-olds, predomitmntly From socioeconCtmlbatly disadvantaged
families, as were those involved in the earlier programs. A new
set of measurement techniques was adopted in 1975-76, with a total
of 94 target behaviors encompassing nine broad skill areas used
to evaluate. program impact in a ce'iterion-referenced approach.
In addition, two other criterion tasks, the Walker Readiness Test
for Disadvantaged Preschool Childrei'l and the Caldwell Preschool
hive orv, were selected to measure program effectiveness. All

these tasks revealed significant gains. Pesultsof the nine years.
ot evaluation support the program as effective in early remediatton
and prevention, as long as it ii; followed In' other programs which
reinforce the skills and learning acquired. Strong supportive
evidence is presented of the effectiveness of ea-rly childhood edu-
cation upon kindergarten performance. Most first grade results
indicate continued superior performance of children With preschool
traintng, but by second grade, impact of the preschool program has
been wenkened. Considering the many uncontrolled, possibly influ-
ential variables intervening during kindergarten and the early
primary years, it is seen as significant that the program has had
measurable relatively Long -term effects.

DEPT, OF EbtACAlloN OF THE COMMONWEALTH OF PUERTO RICO

37. Cruz, human A . Hump D tstrict Re sear 11 and Development Project
in Career Educit ton_. Finn 1 Report. Hato Rev: Puerto Rico State Dept
of Fduca t. ton, Done I (-17'1. 123p . PO 133 478.

rhis project t,:aK developed (vow An overall need in Humacao, Puerto
!t i co for r occunat i I ttornutt i on program at a I 1 levels of the

educat iona 1 t em to prov i re nowledge about the new emp lovment

op po 0 tun ies 1 L ng bout Hunttcao's changing ahoy nvirket nee

prior to project implementation, schools were charaterized by no
activities,related to career awareness experiences, very limited
guidance and counseling services and placement services (for junior
and senior high levels) , and no formal. Leaching-learning program
about the worl&.Of work, specific project goals were to (l) develop

and tmplement a program at the elementary school level designed to
increase nwArene cat students in terms of the broad range of options

Open to them in the world of work, (2) improve the guidance and
counseling services to all grade Jevels, (1) improve career orientation
and exploratory experiences at,(14-lunior/Iligh. level, ,end (4) estaklish
a placement service to insure' the placement of all existtng students
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in either a job, a postsecondary occupational program, or a baccalau-
reate program. Emphasis was also placed on inservice training for
teachers, counselors, and directors from the 11 participant schools.
The project was reported successful-in reaching objectives. There
was an increased awareness of the importance of career education, and
improved guidance and counseling services at all levels. The document
contains a summary of the re ort, body of the report, and third,parcv
evaluations.. Tables- Itst sch. ls served by zone, level, and enrollment

ICS--
during the years of the projects. Appendices; outline activities carried
.out at the elementorv, junior, and senior high school levels and At the
supervisory level.

DES MO 1N INDEP ENDENT (:OMMt 141 TY SC11001. 1) I S l'

W. 1iOI,T11;111, And Other:-;. Sc hcol Enrollment Projection.- A tteport.

De!; Moines, Iowa: Iles Moines Public SOooH, December I97h.
Eh 144 259. Paper copy not available.

Thi.st.ndv attempts to project: Hcfulol enrollment, by school building,
through the 1980=81 school vear for the Des Itohles Independent Commit=
itv School. District. The study uses; the cohort-survival. meth(lit For
estimating future enrollment based on the live births in the city
since 1963 and school district enrollment since 1970. For purposes
of planning, the data are presented in the form of o smooth-curve
graph for each of the 46 elementary and t9 secondary schools. Other
information in the report includes esHmated optimum building ctilci(ic
initial construction :111,1 remodeliug dates lot- each school; graph:.;

compari,ng element:Iry and sec ondary euroltthent, and s(ulior high aud
junior high enroltutent; and a enait, summarizing non-public school enroll-
ment from 1973-1976. The study cone Ludes that elementary school_ building
enrollment totals ore receding helots optimum use levels. Junior high
school enrollment is projected to decrease about 24 percent , and senior

high enrollment about 14 percent .

19. (om") rolletis i Ca re( r (:utriculum. iu,t1 ROT° . l)es Moines;, Iowa: 1)OH

Moines hit) IWO ;.; .lily Cri (1 , 79p. I.;1) I i3 .

Covering the tIun period of July. I9/ 1 to dune 19/6, this report de:wribes
the procedure,;.And results of a comprehensive creer education project,

i# theDeslMoines Independent School District. The project consisted
of the following/ 12 major components: elementary, junior high school,
senior high schOol, technical high school, hondicapped career center, g
dropouts;, career guidance services,- placement and followup. vocational
youth organizations, stAlf development , career information, and post-
secondary career training. Activities included development of curriculum
materi:Als and handbooks and their pilot testing, estoblishment of c,treer
hiformation centers and N placement center, inseTvice And ,,tzlir develop.
meat, increasing community Awareness of career education, development of
challenge exams, and development of handbooks tor vocational yy.uth organ--

ions. The main body of the report lists tbe original goats; with
procedures followed, results, evaluation, And conclusionsoful recommen-
(lotions. An appended ;;cc t presents; vocommendat ions; Ior n vocat ionol
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ipreparation program for the handicapped.,divided into the three parts
of recommendations for an expanded progrnm. and general recommendatidns.
The career information center survey form and'prolect-developed brochures
are also appended.

Des Moines ComprehensiVe Career Education Curriculum Pt jet
Evaluation Rourt. Dos Molnes, Iowa: Des Moines Public Schoc Is;
Tncm;n, Ariz.: PIt' Piversiried Systems (lorp. 70p. ED 133 89

T 11 rel'rt l'VA 1111 t the 1- ;h. t LVI e!: H 1 prol ec t t e prov ide

1 or t lit T1 1.1nt:(.1 di'Vt'llp1110111. , I tiii t it i1,11., ;V:;ii.'S!-;111ent ref 1.1.101e11 i
of career education K-12 in the It Meine Independent School Di!...itrict.

Eyaluation results are organized by rho follw.ting components:
Elementary, junior high 'Iil, senior high schOol, technical high
cheol, handicapped c:Ireer center, drovonts, career guidanti services,

placement And tollowup, public intermation aul communication, and
postsecondiry career rrAinin. For each compoklent, performance and
process objectives ar'e listed; tollowed by rettited tables and narrative
'Vi I t On (Lit . fl,41 AV .-;111.VeV Wit a on rho elementary c 01:111.1glient

it t j t j t l'tot imp 1 cmen Lit I ii 1:!;t1 I t H t survey o t
(1,1(mt I j 111,..d1 I it I IF Ii n}; t w n i or hi ph qc.ilool

i I i tkyt t . Avid 110.'0 lv tquent ; we I 1 ;it* par,OtTt. ind
;kit!, i i c;i t nt t i ,; t i . i./.ck1 1111 iln;it iii regard i ng use 06- the

intt) t i 011 Celltt: i r 11 t d I ii1ui in s ud en , and ,;Limmir i zed
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all areas, the number of brothers and sisters is fairly low, and the
student has a higher than average IO. Overall this study tends to
confirm the findings of previous studies which indicate that the factors
students bring with them to school are moreinfluential in attaining
high achievement, as measured by the ITBS, than any factors over
which the school has control and which were included in-this study.

DISTRICT OF COLUMBIA PUBLIC CHOOLS

46. Evaluation of Project. Inspire: Title 111. Evaluation Project. Final
Report. Washington, D.C.: District or COumbla Public Schools, Dept.
of Research And Lvaluation: Silver Sprint, Md.: G & C Associates,
inc., Angust FO ILI 088.

Thk final iA'port iD An evaluttion (0 Project inspire, a program
def;ignedelo create tJithiii the : school *n.,tring a positive framework
and Atmosphere tor learning through efforts directed toward students
Ad teachers. Conducted ,IL the Francis Junior High School, Project
IruTired Aimed t o improve Academic achievement, attendance, and
attitude hr mcanH ,0 a mult i -taeted program emphasizing scheduled.

OPproved communicat ioin;, and Attention to emerging

Adole'went Included (I) a description of the project; (2)
evolnotion rt,:thel:: and procedures uthtd (including instrumentation,

he dulc of activities ;Ind data collection and analysis);

(i) reSnit And ;Infilyisit: ond (4) conctnsions-and recommen-
lArion. Hidings are presented in terms of program objectives:
incteled loolings toward school, increased academic achieve-

rctle: min of t trtiff , obsenteeitm, dropout rate and critical
clasroom incidents d,:t _ ;cd use of snspensions, and decrease in
Punitive detenf ions.

Vt' o (1,1 t ie,ti (,I t Tit Ir I y 01- the Pub.itc schools of the

Misfrict of Columhfi, 1(11`, -/O! Finol Fvaluotion Report. Durham,

Inc.: Washington, 0.r.' Littlejohn (Rov) Associates,
Ilk ;1' }'.1) i!i 1)

Thi'. 101't 1 in,t1 ov,flo,ff in It:nor( of the rlementary Secondary
idurrtion A.t rit 1,, 1 progfam:: is divided intwo parts. Part one

locu!u-; oll [ 114' 1,1.01', t Aill'; C rl'a t 1.01.1, purposes,' goals, objectives,' and

Administrat f011. PArt tV0 describes tke relationship between school
Jchievement foul stulenf charaferistics. Port one involves the

following AFt',I .1 ,le.:;, ription of the' carg0 group, population figures,

roal, Dilino,;,,,, objectives, :Ind impact of the .program on the exceptional
tn(1,.11f ; , d,,IfncAf hal 01 the recommendations hp.ed upon the charac-

teristics ,,t [it le I students, types of prograMS offered, and educational
outcomes; An out line of the legislative creation, program responsi-
hilit les, type,: of I inoucial assistance offered, and the unique

administrat ive stincture of the D.C. public school systems. Also, target

e l i i
e ,

Jrea, eligrhility tequirements, student development and achievement

i
I',0;lk, Pr,Tt'Dm delvn and implementation,.evaluat on, and dissemination

of inlormation are discussed os is on outiine of :he general design
stratogA. Part two ,o the evaluation summarizes selected characteristics

*

t
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of Title I students compared to their non-Title I peers; explores in

detail the effects of the Title I program on achievement; elaborates

upon some of the relationships between sflf concept, student achievement,

and classroom behavior; examines the relationships between motor,
psychomotor, perceptual motor domains and achievement of male and
female, Title I and.non-Titie I students; and contains a brief description
of the.cognitive theory proposed by Jean Piaget. Also, the relation-
ship between Piagetian conservation. ability and achievement in both

mathematics and reading is investigated; data regarding teachers,

educational aids, inservice training, teacher attitudes, and class
management relative to the instructional processes are analyzed: comments

fare made on the relationship between school administration and ancillary

cervices in terms of their functions in delivering support to the
instructional program; the characteristics of handicapped students and
special intructional programs for these students are described ; and

some attention is given to the private school students' achievemeptl
eligibilitv,requirements instructional programs, and school personnel.
Numerous tables, charts and an appendix are included.

48. Fulfilling the Mission... A Program for Excellence, Efficiency and

Effectiveness. Volume IV- Planning-- Part I. Research and Evaluation-

Part II. "'Washington, D.C.: District 'of Columbia Public Schools,

October 1976. 21p. ED 133 804.

This booklet is one of five related publictionS that delineate the
program developed by the District of Columbia P,.blic Schools for

fulfilling the district's educational mission.' The heart of this effort
is the design and implementation of a districtwide competency-based
curriculum for the prekindergarten level through grade 12, plus the
development of attendant organizational structures and planning and
evaluation strategies. This particular volume consists of two

separate parts that focus in turn on the ro466f the district's Division
of Planning and on the role of the Division of Research and Evaluation.

Part 1 reviews the history of the Division of Planning and briefly
outlines its part in the program, and part 2 briefly discusses six
major tasks planned by the Division of Research and Evaluation in
connection with the program.

49. Goldberg, Isadore. Evaluation of the Program: Randall Aerospace and

Marine Science Program. A Title III Evaluation Project, Final Report.

Washington, D.C.: District of Columbia Public Schools, Dept. of Research

and Evaluation, August 1976. 56p. ED 134 413.

An interdisciplinary program related to aerospace and marine topics

was created for students in the ninth and tenth grades. The curriculum

and staff development focuised upon the development of experiences
incorporated within science, mathematics, communication skills, career
education, and physical education. Objectives of the program included
raising student achievement and re ucing absenteeism and tardiness of

students. This document provides an evaluation of the project. Included

are: (1) Evaluation Design; (2) Findings; (3) Summary of Findings;

and (4) Recommendations. Progress in the project is noted, but a number
of objectives were not obtained. Recommendations for future work focus on

the objectives not attained.
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50. Goldberg, Isadore;' John, Thomaa. Evaluation of the Program: "Designing
and Implementing Programs for the Little School Component." Title III
Evaluation Project. Final Report. Washington, D.C.: District of
Columbia Public Schools, Dept. of Research and Evaluation; Silver
Spring, Md.: G & C Associates, Inc., August 1975.. 58p. ED 137 327.'
Paper copy not available.

This final report presents an evaluation of the Designing and Implementing
Programs for the Little School Component, which is a program designed to
develop, implement, and disseminate a program of individualized instruction
at the Howard D. Woodson Senior High School. The purpose of the program
is to Improve academic achievement and student attitudes. This program
is a thtird year continuation of the program initiated in'1972-73.
Original students were selected in 1972-73 from student listings supplied
by feeder-school counselors. The 300 students originally entering
as tenth graters in 1972-73 have continued in the program and are now
In their senior year. The third year program was expected to complete
the development of pilot exercises for staff and students alike in the
development and implementation of individualized programs. Includd in
the evaluation are a description of the project, methods and procedure's,
and data analysis and results. The latter includes a comparative
analysis of student attitudes, student reactions to the component, data
on absences, standardized Lest results, the individualized curriculium
for the component, teacher reactions to the component, teaching methods,
teacher ratings of their classes, staff development, 410 teacher
evaluation of the component.

51. Humanistic Studies: Academic and Cultural Enrichment Project, Title

III/IV Public Schools of the District of Columbia. Addendum to the

Evaluation , Final. Report 1975-76. Washington, D.C.: District of
Columbia Public Schools, Dept. of Research and Evaluation. 16p.

ED 1.35 722.

An addendum to the final evaluation report (ED 130 950) of a senior
high school Humanistic Studies Program is presented.' The program was
begun in the 1972-73 school year at Woodson High School, Washington,
D.C. The program purpose was to provide interdisciplinary academic
and cultural experiences to students in grades 10-12 in art, music,
history, literature, and social studies. The addendum provides lists
of program activities and participants, which were not available at
the writing of the final report in 1976. Data indicate that Human-
istic Studies students and teachers participated in 14 field trips,
eight experts in Humanistic Studies were utilized,curriculum aids
and bibliographies were formulated; curriculum development workshops

E.

and staff meetings were held regularly throUghout the Project year, and
the majority of the Project staff have been involved in the Program
for three years.: Tables, charts, descriptions of field trips, and
student responses to a 21-item questiOnnaire comprise'the bulk of the
addendum. Four factors were identified by the staff as necessary for
continuued effectiveness of the Program. These include careful screening
of talented students in other schools, adequate funding, ongoing workshops,
and expansion of the Program to the junior high level.
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52 John, Thomas. Junior-Senior High Tutor-Aide Program at Malcolm

X Elementary School: An Evaluation,Study. Final Report.

Washington, D.C.: District of Columbia Public Schools, Dept. of
Research and Evaluation, 30 July 1976. 62p. ED 132 118.

This two-year project used students at the junior and senior high
school level as tutors to elementary students in the basic skills
of math and reading. Tutor selection was based on continuing
interest, attendance, scholastic achievement, and overall attitude
toward the program. The final evaluative report includes the following

information: (1) training methods and procedures instituted in the
program; (2) findings based on the data collected from the project,
including questionnaire responses from teachers and tutors; interview

and observation of tutees, tutors and teachers; and test results as
reported by the school system; (3) conclusions and specific

recommendations for future programs. Thirty-six tables cover detailed
results of the project as evaluated by tutors, tutees, and teachers.
The final observation and recommendation is that the program represents
a valuable new trend in the teaching-learning process and that the

talents of high school and junior high school Students were success-
fully channelled to minister to the needs of under-achieving elementary

grade students.

53. John, Thomas. Lenox Early Childhood Outreach Program for Parents:

An Evaluation Study. Final Report.- Washington, D:C.: District of

Columbia Public Schools, 15 July 1976. 49p. ED 131 920.

This is an evaluation study and final report on the Lenox Early Child-
hood Outreach Program for Parents (LECOPP), a program implemented to
correct educational problems among children in low-income families.

Conducted from August 1975 through July 1976 at the Lenox Elementary
School, the program focused primarily on training the parent to regularly
provide informal learning experiences in the home for children from
2.9 to 3.9 years old who were eligible for prekindergarten classes the
following September. The following objectives of the program were

established: (1) project children will achieve better in school,

(2) the home environment will be reinforcing to the school environment,

(3) teachers will work cooperatively with parents in pinpointing and

meeting children's needs, (4) tutors will serve as models for parents

as teachers and introduce preschool children to activities for increas-

ing readiness skills, (5) parent-teacher aides will provide valuable
assistance in the Child-Parent Center and serve,as liaison between
staff and community, and (6) the project director will assist parents
in modifying their expectations so that school and home goals are more

harmonious. Evaluation methods and procedures are described and
teacher questionnaire and parent survey response findings are reported.
Conclusions and recommendations are discussed. Appendices include

both questionnaires.

54. Walder, Leopold O., And Others. Morse Crisis Intervention Center

"Project Advance." Final Report. Greenbelt, Md.: Behavior Service

Consultants, Inc., July 1976. 62p. ED 136 096.

An evaluation of the "Project Advance" program at the Morse Crisis
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--------rtinyv"entibh Center was conducted: '61 documents, formal and
informal interviews, ques ionnaires and direct Observations were the
methods used to assess th correspondence between the objectives of
the program and its achie ents. The evidence, based on findings
from analyses of all the d ta, points to a program which shows a

high degree of correspondence between its objectives and its achieve-
ments. Raw data, findings based on analyses of these data, and
conclusions are included in the Final Evaluation Report. Recommen-
dation to continue the program, with a few modifications of certain
aspects of the program, are provided in the Final Evaluation Report.
A discussion of the roles of the inside and outside evaluators and
a presentation of suggested ways to improve the evaluation of this
and othL- programs are also included in this report.

ESCAMBIA COUNTY SCHOOL BOARD

55. Hanh, Vu Duc, Ed. Mathematic Terminology. "Pensacola, Fla.:
Escambia County School Board, Evaluation Services, 1975. 54p.
ED 134 470. Paper copy not available.

This document gives a listing of mathematical terminology in both
the. English and Vietnamese languages. Vocabulary used in algebra
and geometry is included along with translation of mathematical
symbol.

FORT WORTH INDEPENDENT SCHOOL DISTRICT

56. Evans, Charles L. Elementary Magnet Plan Evaluation, 1975-76.
Fort forth, Tex.: Fort Worth Independent School District, Dept,
of Research and Evaluation, November 1976. 69p. ED 140 49b.

In the fall of 1975, students scoring at the 77th percentile and
above on the ITBS were brought together with selected teachers in
two magnet schools and four vanguard schools. The present report
presents a comparison of the fall-to-spring achievement of the
groups and the opinions of principals, teachers, and parents. Also
provided is the complete synthesis of informal interviews conducted
at mid-year with teachers, principals, and parents. Eight compari-
sons of achievement were made to assess the effect of the magnet-
vanguard plan on the student's mathematics and reading skills at
grades 4 and 5. Of these eight comparisons, five were not significant,
two were significant favoring magnet students, and one was significant'
favoring both magnet and neighborhood students over vanguard students.
All significant differences bCcurred at grade 4; none at grade 5.
Magnet-vanguard teachers and principals favored the plan but strongly
recommended a modification in the criteria for student placement.
Regular classroom teachers' responses were mixed. Parents' opinions
were most favorable.
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57. Lysiak, Fae; And Others. Computer Assisted Instruction. 1975-76
Evaluation Report. A Title I Program. Revised. Fort Worth, Tex.:
Fort Worth Independent School District, Dept. of Research and Eval-
uation, September 1976. 101p. ED 140 495. Paper copy not available.

The computer assisted instruction (CAI) program studied was imple-
mented in eight elementary and four middle schools. The drill and
practice program focused on reading and mathematics skills using
a computerized curriculum developed by the Computer Curriculum
Corporation. Students in grades 3-7, qualifying under Title I
guidelines, were provided with ten minutes of practice daily. The
data support the use of CAI. Students made at least a month gain
per month of instruction on the computer curricula; middle school
CAI students made significantly higher standardized test gains than
did non-CAI students. Both CAI and control programs were equally
effective in achieving reading gains. Elementary mathematics gains
generally favored CAI students. Elementary teacher respobses to
questionnaires indicated that the teachers perceive CAI as beneficial
to student achievement; middle school teachers were less positive
but still moderately supportive. Student responses to questionnaires
indicated that they perceived CAI drill and practice as personally
beneficial and as an enjoyable activity.

GRANITE SCHOOL DISTRACT

58. Operation Prime Program (Central Junior High School), Title I
Evaluation 1973-76. Salt Lake City, Utah; Granite School District,
1976. 57p. ED 131 429.

This document consists of reports (for the 1973-1974, 1974-1975, and
1975-1976 school years) of an individualized reading and math/program
designed for secondary'school students functioning below their grade
level. The program involves a management system using flow charts,
independent study, student motivation proyided by free time in a
reinforcing activity, tutoring when necessary, the recording of daily
progress, and monetary rewards for excellence in work or behavior.
The reports contain details on program costs, project activities,
test scores, parent participation, and .a 1975 follow-up study on
Operation Prime students.

HOUSTON INDEPENDENT SCHOOL DISTRICT

59. Alston, Herbert L. Student Data Requirements of Lau Remedies and
Texas Senate Bill 121. Title IV-C Pilot Program: An Educational
Needs Projection Model. Project Report. Houston, Texas.: Houston
Independent School District, 6 July 1977. 15p. ED 145 694.'

The general purpose of the Title IV-C Pilot Program (An Educational
-Needs Projection Model) is to develop procedures for forecasting
the personnel needed by the Houston Independent School, District
(HISD) for a five-year period in response to current and expected
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legislation and changing student population. The present report
reviews: (1) the apparent student data requirements of LauIrs.
Nichols guidelines and Texas Senate Bill 121; (2) current HISD
data collection procedures concerning limited-English-speaking-
ability (LESA) students; and (3) recommendations for a district
policy to meet the apparent data collection requirements for LESA
students.

60. Alston, rbert L. Title IV-C Pilot Program: An Educational Needs
Projection Model. Project Report. Estimates of Personnel Needed and
Costs of HISD Bilingual Education Programs. Houston, Tex.: Houston
Independent School District, 4 March 1977. 39p. ED 143 229.

The general purpose of this project (Title IV-C Pilot Program: An
Educational 'Needs Projection Model) is to develop procedures for
forecasting the personnel needed by the school district for a five -
year period in response to current and expected legislation, hanging
student population, etc.. During the first project year, 197677,
emphasis is placed on forecasting the personnel needed for man ated
bilingual education programs. This report summarizes the "Bilingual
Education Cost Analysis," by Cardenas, Bernal and Kean (1976a,- 1976b);
presents a cost analysis of the Houston bilingual education programs
based on existing programs; presents initial estimates of personnel
needs and costs for the Houston Independent School District; discusses
the use of these estimates in an Educational Needs Projection Model;
and includes two appendices, one comparing the Cardenas et al and the
Alston bill_ngual'edycation cost analyses, and the second on the
Educational Needs Projection models.

61: Alston, Herbert L. Title IV-C Pilot Program: An Educational Needs

.L Projection Model:. Project Report. Estimates of the Numbers of
Limited-English-Speaking-Ability (LESA) Students in HISD ;(K -3).
Houston, Tex.: Houston independent SchoolDistrict, 15 July 1977.
37p. ED 144 182.

This publication discusses the development and use of an Educational
Needs Projection (ENP) model designed to estimate the number of students
"who have difficulty with instruction in English" in the Houston
Independent School District. Unlike a state-mandated program that
requires teachers and counselors to identify Limited English-Speaking
Ability (LESA) students, the ENP model estimates the number-of LESA
students from questionnaires completed by a stratified random sample
of students' parents. The author describes the sampling procedure,
rate of questionnaire re,turn, confidence limits, and planning use of
the ENP model and presents a number of statisti al tables containing
data from a survey that used the ENP model to stimate the number of
LESA students in grades 1-3. Also included ar tables that present
data on LESA students based on teachers' and co nselors' evaluations.

62. Cary, Steven E. And Others. Use of Criterion Referenced Testing
in a Compensatory Reading Program. Houston, Tex.: Houston Public
Schools, 1976. 7p. FD 136 232

This paper provides descriptive information about the implementation.
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of prescriptive criterion referenced testing and its impact on a
compensatory reading laboratory program in the Houston public
schools. After describing the program and the rationale for the
selection of a criterion referenced test, a study of the teachers'
utilization of the test and of pretesting and posttesting of program
participants is outlined. Results indicated that the reading
specialists had generally positive opinions about the criterion
referenced test and the testing program ap inplemented. A positive
relationship between degree of test utilization and individuali-
zation of instruction was suggested. High implethentation of test
results produced higher gains in pre/post comparisons.

--WM-1-263. Cunningham, Claude H.; . s, Frank P. Magnet School Project
Evaluation First Annual Report, 1975-76. Houston, ex.:

Independent SchOol District, 1976. 31p. ED 145 5

The Magnet School Plan as presented to the court And subsequently
approved in July, 1975, contained four action areas: (1) reduce
the number of schools that are 90 percent or more white or combined
black and brown, (2) reduce the 'lumber of students attending schools
that are 90 percent or more white or combined black and brown, (3)

provide free transportation to all students attending magnet schools,
and (4) report student enrollment and teacher assignment by ethnic
group in each magnet school biannually. These action concerns have
been translated into 34 programs operating in 32 schools as.either
schools-within-schools, add-on programs, cluster centers; or separate
and unique schools. This comprehensive report contains evaluation
of the degree that each progral( has met its objectives and of the
degree that the total project has met the objectives for intergration
as approved by the court. The Phase I programs were able to achieve
81.5 percent of their 232 objectives. Four general problems were
reported--curriculum development, transportation, recruitment, and
purchase of materials.

64. Thompson, B.; Cunningham, C.H. The Compenstory Potential of Competency-
Based Education. April 1977. '16p. Erin 369.

This paper summarizes the results of a study of student achievement
and student attitudes toward competencbased curriculum in one high
school in the Houston Independent School District. Students were
asked to rate instructional modules they completed during one academic
Year. They were given parts of the California Achievement Test and
the Vocational Preference Test (intended to measure personality factors),
in addition to the Module Opinionnaire. The findings indicate that
competency-based education's c(impensatory potential is not inherently
liMited by requirements that students have high reading skills or certain
other characteristics. Student ratings.of modules on factors labeled
"difficult," "useful," and "dull" are but little related to academic
skills or personal characteristics of high school students.

-)
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INDIANAPOLIS PUBLIC SCHOOLS
f

65. Sheridan, Rita. Augmenting Reading_ Skills Throught'Language Learning
Transfer. FLES Latin Program Evaluation Reports, 1973-74, 1974-75,
1975-76. Indianapolis, Ind.: Indianapolis Public Schools, 1976.
27p. ED 135 218.

A project was begun in 1973 in the Indianapolis Public School system
based,on the hypothesis that,English language skills and the control of
syntactic structures can be measurably improved through participation
in a specially designed Latin FLES program stressing the importance
of Latin root words. Goals of the project were to assess whether or
not Lhe study of Latin and classical civilization will: (1) expand
the verbal functioning-of sixth grade children in EngliSh, and (2)
broaden their cultuial horizons and stimulate an interest in humanities .

The project was directed towards approximately 400 sixth graders in
six schools, all studying Latin and classical civilization in a
program coordinated with their regular classes. They received a
thirty-minute lesson each day five days per week taught by a Latin
specialist. The present program evaluation report shows overall
gains in word knowledge, reading,1language, spelling, math computation,
math concepts , math problem solving, and social studies after the

afirst year, and gains in spelling, reading, and math concepts following
the second and third years of the program, as seen from results on
subtests of the Metropolitan Achievement Test. Teachers' evaluations
of the program were generally favorable.

JEFFERSON COUNTY BOARD OF EDUCATION

66. Project Student Concerns. Interim Report. Louisville, Ky.: Jefferson
County Education Consortium, 14 September 1977. 218p. ED 145 066.

This report investigates the disproportionately high suspension rate
of black high school students in the newly integratedLouisville-
JefferSon County school district. Data were obtained as a result of
interviews with 24 administrators, 84 teachers, and 49 suspended
students and their parents. The report concludes: (1) Black students
are more likely to be suspended than white students for all offenses
except class cutting; (2) Black and white students seem to be equally
informed of school rules, though some faculty members suggest students'
.ignorance of the rules as a reason for disproportionate black student
suspensions; (3) Parents-feel suspension is too frequently used; (4)

All groups interviewed agree that loss of instructional time is the
most negative aspect of suspension and that behavior posing the threat
of injury to others should result in suspension,)kut opinions as to
what should be other suspendable offenses varied widely among the
four groups interviewed; (5) Faculty and administration tended to
similarly explain disproportionate suspensions of black students, but
most frequently cited reasons were related to racially assigned
attributes; (6) Data from this and other studies conducted in the stile
district indicate unequal application o discipline in the schools.
The report makes recommendations for reTedying the problem of dis-
proportionate suspension of black students.
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LOS ANGELES UNIFIED SCHOOL DISTRICT

...

67. AvanCe, Lyonel D.; Carr", Dorothy B. Development of Au o and
Visual Media to Accompany Sequenced. Iiistructional Program ,141
Ph_yjacalwEducation for the Nandicappe . Final Report. July 31,
1972. Los Angeles, Calif.: Los Ange es Unified School District,
July 1972. 247p. ED 131 640.

Presented is the final report of a project to develop and field test
audio and visual media to accompany developmentajly sequenced activities
appropriate for a physical education program for handicapped children
from preschool through high school. Brief sections cover the following:
the purposes and accomplishments of the project; the population served
(children in the Los Angeles City Schools), the project's focus
(physical education for the handicapped), and scope of the project;
procedures for staffing the project, for involving professional
experts, for invd5ing remedial physical education teachers, for
porducing S8mm loop films and audio-tape cassettes, and for field
testing the materials with 2,800 students; and field test findings
supporting the value of he materials developed. The bulk of the
document consists of appe ed material with information on audio and.
visual media in five areas: motor and movement skills (suO as guided
running, rolling a ball, and catching hoops), playground aO recreation
skills (such as sand play, basketball, and soft tumbling), rhythmic
skills ( walking, German clap dance, and rhythm circle), swimming
skills (breath control, back float, and beginning stroke), and physical
fitness (running endurance, jumping jacks, and balance). Cassette
tapes and S8mm loop films for each activity are described in terms of
the target audience of the program, the participants in field testing,
the skill involved, length, summary, narration, instructions for the
photographer, and instructions' for the students.

68. Crawford, Alan N. Aides to Career Education, 1975-76: An Evaluation.
Los Angeles, Calif.: Los-Angeles Unified School District, 1976.
30p. ED 136 071.

The Aides to Career Education (ACE) Program employs instructional
aides to help disadvantaged vocational education students in Los

6,ki,Angeles develop positive attitud toward education and employment,
more cooperative behavior, pride i ..their course work, efficiency-in
completing assigned tasks,, and improved attendance. In 1975-76
(the fourth year) there were 289 aides assigned to 49 high schools and
one regional occupational center plus 13 counselor aides in 13_9yban
impact schools. The 1975-76 evalUation included analysis of quantitative
data, administration of questionnaires to certificated, classified,
and student personnel, and onsite visitations by project administrators.
Tindings indicated that the program was effective in meeting its overall
goal of increasing individual assistance to disadvantaged students.
The program had a generally positive effect on the students assisted,
especially on the slower ones. The greatest efforts of the aides were
in the area of direct assistance to students. 'Project objectives for
median ratings of 3.0 or more (on a 1-4 scale) were met in all areas
and were higher than in the previous year; attendance of students
in classes with ACE aides was also higher. Monthly inservice education
workshops for development of aides' skills and for acquisition of feedback
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about the program were found to be generally'effective. Provision of
career guidance counselors and of teacher-developed instructional
materials was found by teachers to be valuable. For the third year
the number of hours assigned to each hide and the number of aides
assigned to each school were reported to he inadequate to meet
student needs. Data analysis and-recommendations are included.

69. Silberman, Harry F. An'Evaluation of Decentralization in a Large,
School District. April 1977. 20p. ED 139 816.

In October 1975, the School Board of the Los Angeles Unified School
District appointed a Citizen's Committee to conduct an appraisal
of the management of the school district. This Citizen's Management
Review Committee (CMRC) organized itself into five subcommittees:
Management, Policy, Personnel, Budget, and Decentralization. The
Decentralization Subcommittee attempted: (1) to identify problems
that are facing the schools as perceived by various groups in the
district; (2) to evaluate the operation of the Community Advisory
Councils (CAC); and (3) to assess the extent to which the admin-

.

istrative decentralization of the school district has progressed
toward the goals and recommendatiOns that are expressed in district
policy documents. A random sample of 50 schools was selected. At

each school, in-depth opV!ip-ended interviews were held with principals,
teachers, and parents. Analyses revealed that power ha§ not been
significantly redistributed by decentralization, but that decentrali-
ation has increased the equivocality of authority and accountability
in the system.

70. Title IX On-Site Evaluation-- Elementary School and Secondary
School. Los Angeles, Calif.: Los Angeles Unified School District,

1976. 10p. ED 141 952.

This evaluation form is intended to encourage elementary and
secondary schools in the district to comply with the 1975 regulations
for implementation of the ESEA Title IX law forbidding discrimination
on the basis of sex. The Title IX officar from the district office
visits individual schools to evaluate such areas as physical education,
counseling, intramural athletics, employment, and student treatment,
as well as to make sure students are not discriminated against on

the basis of marital or p rental status. A report of the evaluator's

findings is sent to the schools evaluated, and records are kept in
the district office to keep track of trends in Title IX compliance.

METROPOLITAN NASHVILLE DAVIDSON COUNTY PUBLIC SCHOOLS

71. Hooper, Richard. An Evaluation of the Community Education Program
of Metropolitan Public Schools of. Nashville-Davidson County,

1975-76 Report. Nashville, Tenn,: Nashville-Davidson County

Metropolitan Public Schools, August 1976. 92p. ED 132 689.

The results of the evaluation of the community education program of
the Nashville-Davidson County (Tennessee) Metropolitan Public Schools
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are contained in this volume. Evaluation questionnaires were sent
to participants in all seven Nashville-Davidson County community

schools, as well as to school administrators and to community
organizations using community school facilftiets. Although only 32
percent of the participants contacted responddd to the questionnaire
(most of these from one school), the evaluators concluded that this
sample was representative of all community education participants.
The:percentages of.response fr.& administrators and community

agencies were higher. Generally, the respondents gave the community

eduCation program high ratings. Four-fifths of the surveyed program
participants said they planned, to-take part in other community education

activities. A majority of the administrators believe that the program,

has improved school-community.relations.

j

72. Hooper, Richard. The Good Friends Volunteer Program Evaluation

Report. Nashville, Tenn.:, NashvOle-Davidson County Metropolitan
Public Schools, August 1976. 117p. ED 132 141.

The Good Friends Vplynteer Program was established in 1974. During

the 1975-76 school year, over 3,000 volunteers in 110 schools
participated in the Good Friends program. Duties 'included 14iving
individual attention to students; enriching programs in such areas
as music, art, dramatics, and crafts; tutoring In reading or math;

helping in the library, office, playground, or clinic; preparing
instructional materials; and transporting other volunteers.
Volunteers worked as little as one hour per week up to as much as
30 hours per week. The program evaluation consisted of administering
five questionnaires to the affected population-- volunteers, teachers,
local coordinators, principals, and students in grades 5-12--and
interviewing a sample of students in grades K-4 Results/ are reported
for each survey question, and the percentage of response for each

question is noted. On the whole, ehe Good Friends Volunteer Program
received a positive evaluation. The appendices provide samples of the
survey forms, guidelines for the Good, Friends program, and an organi-
zational diagram

73. A Prevention Intervention Model for Students' Learning and Behavior

Problems. Final Report, July 1974 July 1975. Nashville, Tenn.:

Nashville Davidson County Metropolitan PubliCSchools; Nashville,

Tenn.: Tennessee State Dept. of Mental Health, Child and Youth
Development Inst., October 1975. 154p. ED 131 634.

Provided are the final evaluation results for the fourth year's
activities of the Prevention-Intervention Project -- a program to-

train teachers to deal with the behavioral, academic, anJ other-
problem difficulties of elementary and junior high school aged
children in a normal school environment, and to field test a
residential model for working with these same problems. Evaluation
results are noted to show that behavioral objectives set by support

teachers were met; that parents were supportive of the program;
and that intensive,,consultative input and evaluative feedback was
needed for the support teacher teams to become optimally effective.
A large part of the dOcument consists of tables on evaluation
results for such areas as individual interventions, group interventions,

1, .....
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referrals for psycological services from experimental schools,
elementary team case load characteristics, and suCcess ratings for
target cases by system. The remainder of the report is made up of
appendixes which intude a list_ of heuristic feedback checklist
catekories, a copy of the execntive committee questionnaire, and
copies of papers presented by W. Pyle, I- MacKay, B. Lewis, and
R. Cantrell, at the 1976 Annual International Convention of the
Council for Exceptional Children.

MILWAUKEE PUBLIC SCHOOLS

74. Bilingual/Bicultural Education Program; Prourama De Education
Bilingue7BictiliTiraf; 1)15-1976. Milwaukee, Wis.: Milwaukee
PII is SchooTs, Dept. of Educational Research and Program Assess-
ment, 1976. 201p, ED 134 669.

A description and evaluation of the Elementary and Secondary Edu-
cation Act Title VII-=funded Bilingual/ Bicultural Education Program
in Milwaukee, Wiqonsin is, provided in thiS report. A developmental
system of OVIngual education enabled kindergarten through twelfth
grade phpi Is to learn all subject content in bot13 English and
Spanish in the context of Thebilingual/bicultural
teaching and supervisory stall developed curricula to implement
program goals aimed at educating students to feel at home in both
the English and Spanish language and the American and Hispanic
cultures. When Bilingual Project participants were compared with
national norms and Title I or'Spanish-surnamed comparisOn groups,
standardized test results demonstrated that the goal of grade
Level progress was achieved at- kindergarten, lower and upper primary.
levels in readiness, English reading, and mathematics. Equivalent
progrOss vas not demonstrated at middle primary grades, but at the
upper primary level, Bilingual Pr,Tram achievement exceeded that
of the Title I reading and mathematics peograms.

MINNEAPOLIS PUBLIC :-CHOOLS

/5. Faunce, R.W.; Walen, Tic-y. The Minneapolis Accountability Project:
1972-1976. Ivfinal Pedm-rt. Minneapoll Minn.: Minneapolis Public
SChools, Dept. of Research and Evaluation, January 1'977. 79p. ED 115 832.

The Minneapolis Accountability Project Was an effort of the Minne-
apolis Public Schools to provide greater accountability to the public
by helping citizen .evaluate school programs. Citizens' study
groups were provided with staff to help them in a Year-long study
of a tonic selected by a citizen's advisory board. Study committees
met weekly throughout the school Year and made recommendations to
the school hoard in the spriAg. Followup activities sought to
promote Implementation of the recommendations. The project operated
froM September 1972' through June 1976 and produced six studies:
Pupil Progress Reporting, Use of Teachers' Skills, Basic Skills,
Curriculum Development Procedures, Community Participation, and School

Discipline. This report _summarizes the Project:s four years.



Emphasis is pl4ced or the final year since the first three ye:ars
have been'tiescribedin earlier reports. An attempt in made to

asseik:the project's Imnaels PmAlcipants were surveyed, study
committee chairpersons assessed their committee's Impact, state and
local school officials gave thelr'Yiew, and newspapeaa-reports of
the project were reviewed. An independent evaluator hired by the

state evaluated the project. Finally, an estimate(-6f the.status of
the 95 recommendations made by study Committees is\akiven. Reactions

of participants, the press, thestate.fundtng agent, the independent
evaluator, and the superintendent. were rayon-tides However, imple-
mentNtion of recommendations varied with the topic, and committee
clittirperanna' views reflected this variation. All chairpersons,

however, felt the Accountability project itself was worthwhile.

/6. ffiggins , Pnd S. ; Fitunce , K.W . At ti hides ail Minneap,lis El emeot_ary

School Students and -s,e.nior Citizens Towkrd Each Other. Report

No., C- 76 -34. Minneapolis, Minn.: Minneapolis Public'Schools,
Dept. of Research and EvalUation, March 1977. 40p. 1D 139 834.

qv surveying 529 fifth grade students in eleven Minneapolis
setu)ls and 260 senior citizens in nine senior citizens'
clubs, this study attempted to answer three questions: (1) How do

children feel about senior citizens? (2)- How do older people feel

about children? .and (3) Do they have accurate perceptions of
each other? This groan Of senier citaizens and fifth graders had
very favorable views of themselves and the other age group. Senior

citizens had a somewhat more Fverable view of senior citizens than
they did of children and the children also held more favorable
views of senior citizens than they did of children their own age.
Many seniors were unaware of. the considerahle'interest they shared
with students in hobbies and other creative pursuits. Other findings

are discussed. A questionnaire for fifth graders and one for senior
citizens are appended.

/7%. Higgins, Paul; And Others. Student Advisory Committees. in

Minneapolis Public Secondary Schools Participating in the 1974-75
Emergency Schocil,Aid Act Project. Report No; C-74-71, Minneapolis,

Minn.: MinneapAts Public School -a Dept. of Research and Evaluation,

May 197.6. 23p. ED 131 382.

During the 1974-75 school Year, 11 Minneapolis plahlic secondary
schools formed Student Advisory Committees (SAC's) as one of the
conditions of their receiving federal desegregation Funds under the
provisions of the Emergency School Aid ,Act (ESAA). No ESAA -funds

were allotted for operation of the SAC's, however. The 11 schools

with SAC's included eight junior highs and three senior highs.
According to federal ESAA rti,ulations, the SAC in epc.h school was
supposed to constitute a "true cross section" or the student body.
The SAC was to serve as the students' voice` in the Improvement of

school programs: including, for example, the reading and.Counselor
Aide programs funded undef. ESAA in Minneapolis. At the request of
the Minneapolis ESAA Project Administrator, staff from the Minne-
apolis Schools' Research and Evaluation Department studied SAC

membership and operation. This study answered two questions:
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(1) Did the SAC's follow federal ESAA'regulations.during 1974-75?
ft was concluded that given the amiguitY of ESAA regulations and
avoiding their literal interpretation4 most of the schbols made
a good faith attempt to elect SAC's fkrly representing their
racial groups. However, of the 11 SAC's were not elee;ted by

Htudents. (2) How did the SAC's operate during 1974 -75? It was
found that each of the SAC's met once a month or-more, on the
average. The SAC's sponsored a variety of educational, social,
and other activities.,

78. Mc Cormiek, Fred C. Third Party Evaluation of the Saint Paul,
MinneKOlis Career Educati)n

.
Project. Interim Report. Minneapolis,

__.

Minn.: Educational Manage rent Services, inc., 30 June 1976. 77p.

FD 133 564

Second-year evaluation of the career education projects at Saint
Paul and Minneapolis from October 1975 through June 1976 was con-
ducted in three phases: Management activities, curriculuM develop-
mentlinservice workshops, and student outcomes. Findings indicated
-eVidences of community involveMent, staff development through
inservice activities, cost effectiveness, infusion of career education
into the general curriculum, and student growth in career awareness and
maturity. However, more time is needed at bOth sites for planning and
inservi;te programs. The report presents project background, major
activities and accomplkhment!;, and evaluations of the two sites.
Results of teacher and student surveys and some project material's
fire included.

79. Morley, Anthony J. Southeast- Alternatives; Final Report 1971-76.

Minneapolis, Minn.: Minneapolis Public Schools, July 1976. 2351:1

H) 134 671.

The ptsuit of a five year protect on alternative schools within the -

puhlLc. school system cat Minneapolis, Minnesota, this report provides
a complete description of the project from the pre-planning and pro-
posal stage through the final evaluation.. The program was implemented
in the Southeast area, a community consisting of several communities
with different racial and socio-economic characteristics. It involved

our K-6 dlternattvc achoolK: a contemporary ScKool, an open school, a
continuous progress school and a free school. It also had one high
school which offered options in school programs. All the schools
emphasized cooperation hetween, parents-, administrators and teachers.
Parent p-articipation and community education were major comitnent,s
of the program. Since the five year federal project has ended, the
local school board has voted to continue alternative education for
all, students in Minneapoli, 'schools-.

80, Publications of the Research and Evaluation Department, July.1973
February 1975. Minneapolis, Minn,: Minneapolis Public Schools,
Dept. of Research and Evaluation, February 1975.- 6p. ED 143 657.

This documene,fists publications relevant to performance-based
teacher education published by the Research and Evaluation Department

'of the Minneapoiis Public Schools from 1973 to 1975.



81. Morgan, Catherine E.; And Others. Evaluation of Computer-Assisted
Instruction, 1975-76. Rockville, Md.: Montgomery County Public

Schools, March J,977. 30p. ED 139 655.

Operation Whole Numbers (OWN), a computer assisted instructional
approach to the four arithmetic operations (addition, subtraction,
multiplication, and division), was used in nine elementary schools
from January 1975 through june,1976. This report contains a brief
description of the OWN program, a alscussion of the work required
to implement the program beyond the single-school pilot phase, and
an evaluation of the effect of the program in the nine schools. The

evaluation of the OWN program was conducted by comparing the performance
of students from the nine schools using the OTN/N program to performance
of students from four schools using a traditional approach. All

students were given a pretest and posttest developed specifically
for this investigation. . The test results showed that in each grade
(3-6), students using the OWN program made significantly greater
improvements than did students in the traditional approach. Benefits
of the program were substantial for third and fourth grade OWN students
who had scored below average on the pretest; these students averaged

from 3.6 to 4.2 months gain. When teachers' attitudes toward the
OWN program were examined using a Likert-type questionnaire, 87%
of the teachers expressed a favorable overall opinion of the OWN
program and 90% responded that their students enjoyed working with
the program.

82. O'Brien, Rosemary, Comp. Alive...Aware...A Person: A Developmental
Model for Early Childhood Services with Special Definition for
Visually Impaired Children and Their Parents. (Included Addendum I:

Assessment Activities and Achievement Criteria). Rockville, Md.:
Montgomery County Public Schools, 1976. 521p. ED 135 183.

Provided is a manual describing a model for early childhood services
for visually impaired children (birth to school readiness); presenting
the philosophical framework from which the services were developed;
And providing some field-tested strategies for intervention with the
children and their families. Section I describes how the model was
developed and funding obtained, with chapters one and two covering a
statement of needs and objectives, design of the program, procedures,
staffing patterns, and support requirements; and chapter three re-
viewing the pilot study and project validation. Reviewed 1q1Section Ti
is literature on the impact of blindness on family and child theo-

retical approaches in early childhood education, and language develop-
ment. Chapters are devoted to the methodology of the field testing
study, and the results and discussion of findings. Section III
presents resource material to assist with assessment and program
planning for teachers and others who provide early teaching and
counseling services for children and their parents. Sectionsr cover

motor, language, sensory/perceptual, social awareness, and cognitive/
creativity development. Tables and charts are provided throughout the
text. Appended materials include lists of instructional materials
And equipment and suggested resources, language evaluation scales,

41
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instructions for use of the eye report, and assessment activities
and achievement criteria.

NEW YORK CITY BOARD OF EDUC\ )N

83. Abordo, Enrique J. Summer Program of Reading and Mathematics for
Handicapped Pupils in Special Education C'isses (Neurologically
Impaired - Emotionally Handicapped, Emotionally Handicapped, and
the Demonstration Classes for the Teacher Training Institute).
Summer 1975. Evaluation Report. Brooklyn: New York City Board
of Education, Office of Educational Evaluation, 1975. 123p.
.ED 136.481.

Evaluated was a summer program in reading and mathematics for
handicapped pupils in special education classes designed to maintain
-and improve these skills through individualized and small group.
instruction. Initial diagnostic testing using criterion-referenced
tests indicated target areas for basic skills instruction, which
was implemented through the use of a prescriptive multi-modal teaching
method. After retesting, for each of the four components involved--
neurologicalJy impaired/emotionally handicapped, emotionally handi-
capped (A and B classes), neurologically impaired and/or severely
physically handicapped, and emotionally handicapped and neurolo-
gically impaired (demonstration classes) it was found, in
respective Order; that 91 percent, 77 percent, 85 percent, and
78 percent of the students mastered at least one math objective; and
93 percent, 78 percent, 87 peycent and 61 percent mastered at least
one language objective. Furthermore, the results indicated that in
either category the majority of participants could obtain from one to
four instructional objectives. Appended materials include behavioral
objectives used and results in tabular form.

84. Abramson, Jacob. BuKhwick High School Bilingual Bicultural Project:
School Year 1975-1976. Brooklyn: New York City Board of Education,
office of EduCational Evaluation. 1976. 19p. ED 137 466.

This report is an evaluation of a New York City school district
educational project funded under Title Vii of the Elementary and
Secondary Education Act of 1.965. The project was designed to offer
bilingual instructional and supportive services to ninth and tenth
grade Hispanic students. lrs objectives were'(1) to increase student
performance on the New York City Language Fluency Scale, (2) to

increase student performance in,readfng achievement in both English
and in the native language; (3) to increase student competency in
social studies, science, and math; (4) to increase the attendance
of the students in the program; and (5) to instill more positive
attitudes toward self and school. in these students. Detailed
statistics showed that the objectives of the program were met.
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85. Abramson, Jacob. New Utrecht High School Bilingual Program, CAPISCO.

Brooklyn: New Yoik City Board of Education, Office of Educational

Evaluation, 1976. 18p. ED 142 667.

The.CAPISCO Bilingual Program at New Utrecht High School in New York

was designed to offer bilingual instructional and supportive services

to predominantly ninth and tenth grade Italian students. The target

population consisted of approximately 150 Italian language dominant

students receiving intensive instruction 'in English as a second language,

and instruction in.their native language in the three content areas

of SoCial Studies, Science and Mathematics. They also received

instruction in native Italian language in order to improve their

linguistic skills and to obtain an -awareness of their background

together with the artistic, scientific, and social contributions

made by their people through the ages. These students were integrated

with English dominant students in Music, Art, Health Education,

Typing and Industrial Arts. Objectives of the program are that.

the students gain in reading, arithmetic, and native language reading

achievement. Am6ng the findings are the following: (1) each grade,

as well as all grades combined, demonstrated gains in reading

achievement beyond normal expectancy on the Stanford Achievement

TeSt; (2) the total group demonstrated significant gains in language

reading achievement; (3) each grade, as well as all grades combined,

showed significant gains in arithmetic achievement beyond normal

expectancy on the Metropolitan Arithmetic Achievement Test; (4) in

general the participation of students and teacher--student relationship

was good; (5) pupil attendance rates increased, and attitudes toward

school and toward self improved.

86. Almeida, Cynthia H. East Harlem Pre-Kindergarten Center, School Year

1975-1976. Brooklyn: New York City Board of Education, Office of

Educational, Evaluation, 1976. 35p. ED 142 628.

This report is an evaluation of a selected New York City Umbrella

program, funded under a special grant from the New York State Legis-

lature. Tho program, established to service the needs of working

parents, 911/1dren from families where the older siblings had been

4ehind in school achievement, and families with serious social and

ec omi problems, served 63 foUr Year old children in East Harlem.

The center program consisted of two full-day and two half-day classes.

There were fifteen pupils in each class with a teacher and a para-

professional. One of the all -day classes was bilingual with instruc-

tion in Spanish and in English. The objectives of the program were to

provide a stimulating preschool learning environment. In addition,

as a result of participation in the bilingual-bicultural class, the

pupils were expected to deviop a more positive self image. Program

personnel included a coordinator, three teachers, three paraprofes-

sionals, and one family assistant. Parents were involved in workshops.

This program evaluation indicates that pupil achievement levels, in

the selected skill areas were above chosen criterion levels, and

parental involvement in activities was almost attained at proposed

c'riterion levels.

.13
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87. Almeida, Cynthia H. Pictures as a Basis for Teaching Reading,
School Year 1975-1976. Brooklyn: New York City Board of
Education, Office of Educational Evaluation, 1976. 27p. Ed 141 483.

This report is an evaluation of a selected New York City Umbrella
program, funded under a special grant from the New York State
Legislature. The primary goal of the program was to improve the
reading achievement of first and second grade pupils in selected

414

schools through the use of p ographs taken by the pupils. The
program was conducted in six ementary schools in four school
districts in New York City and involved approximately 280 pupils
who had scored two Years or more below grade level on citywide reading
tests. Seven second grade and three first grade classes were included
in the program. Two of the second grade classes were bilingual. The
program was staffed by,a coordinator, an educational associate, two
educational assistants, two'teacher aides, and two student aides.
The evaluation objectives were: (1) to determine the extent to
whrch the program was implemented in accordance with the specifi-
cations described in the program proposal; (2) to determine whether
70 percent of the first grade pupils and 90 percent of the.second
grade pupils would master the ten selected instructional objectives
chosen from the Prescriptive Reading Inventory, Red Book, Level A;
and, (3) to determine whether pupil attitudes toward school would
improve as demonstrated by increased school attendance. Although
program guidelines were fully implemented, the absence of ongoing
professional supervision and direction of the instructional process
and teacher misinterpretation of the objectives of the program
resulted in an undertaking that lacked the necessary elements of an
educational program. Uith regard to pupil reading performance,
grade one pupils attained their criterion level for two out of the
ten instructional objectives. Grade two pupils did not attain
criterion level for any of the ten selected objectives. Since program
pupil attendance was already high at the beginning of th'a program
and slightly higher than none ram pupil attendance, expectations
of additional increases in attendance by program classes were found
to be unrealistic. Tabled data and recommendations are included in
the report.

88. Almeida, Cynthia U.; OT'Saughnessy, Tli Corrective Reading,
Services ScWools. L .1974-1975. Brooklyn:
New York City Board of Education, Office of Educational Evaluation,
.1975. 38p. ED 137 455.

This document presents a description and evaluation of the Corrective,'
Reading Services Program designed to serve approximately 13,769
eligible, educationally deprived pupils in 229 nonpublic schools of
New York City during the 1974-1975 school year. The purpose of the
program was to improve the reading level of the students through a
corrective reading component designed to supplement the regular
reading program of the schools served. Students in the program had
to meet the dual eligibility criteria of residence in a target area
and a level of educational achievement below minimum grade level
competency. Emphasis in the selection process was placed on students
between grades one and six, although students above that level who
showed significant retardation were given service. Instructional time
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varied from one school to another. Classes ranged 'in length from
45 to 60 minutes. The instructional methods used by each teacher
varied, but they were geared to meeting the needs of individual
students. The evaluation had two aims: to determine if the imple-
mentation of the program had been conducted in accordance with the
proposal' guidelines and to determine if there was a statistically
significant increase in pupil reading achievement for the 1974-
1975 period, as measured by standardized tests. In terms of
implementation, it was found that the program and the proposal
guidelines coincided. In terms of pupil achievement, it was found
that achievement in reading was outstanding, on the whole, the only
exception being grades 10 and 12.

89. Balinsky, Warren. Integrated Bilingual Demonstration Project for
High Schools; 1974-1975. Brooklyn: New York City Board of Education,
Office of Educational Evaluation, 1975. 23p. ED 142 595. Appendix

not available.

This integrated bilingual-bicultural program attempted t rove

student achievement in oral and literate mastery of both >11

and English. The program was funded under the Elementary tdary

Education Act, Title VII and was in its third year of operation in
New York City. Two hundred ninth and tenth grade Spanish dominant
students participated in the program. Students were selected for
the program by both referral from guidance counselors and voluntary
enrollment. The objectives of the program were to improve language
proficiency and academic achievem7a in mathematics, social studies,
and science bilingual curricula. Other program objectives were
improvement in school attendance, decline of the number of dropouts,
and a decrease of student referrals to the guidance office for
disciplinary problems. Teacher-made tests in mathematics, social
studies, an4/science were administered at the end of the school

year. Speaking and comprehension in English, and reading in
Spanish were assessed by standardized tests in Spanish. All

students in the project demonstrated improvement in these areas.
The students also had fewer disciplinary problems and guidance
referrals than the school as a whole. Additionally, significant
improvement in speaking and English comprehension was achieved by
the students.

90. Balinsky, Warren L. Reading and Mathematics for Chronic Absentee
High School Entrants. Brooklyn: New York City Board of Education,
Office of Educational Evaluation, 1975. 23p. ED 138 695. Paper,
copy not available.

This absentee program funded under Title I of the Elementary and
Secondary Education Act of 1965 was evaluated for the New York
City Board of Education. Four Brooklyn high schools participated
in the program. Selected students were retarded by two grades or
more in reading and mathematics as indicated, by their standardized
test scores. They also had been absent from school fdr 30-50 days
during the previous four to five months. The absentee program
provided reading and mathematics in individualized and group instruc-
tional settings and supportive and follow-up services for 230 ninth
grade students who were not benefiting from instruction at their
home schools. The program consisted of two six-week cycles followed
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by the students' re-entry:into the mainstream of their home schools.
The absentee program wasimplemented at the Community Satellite
Center located near the students' neighborhoods. CorrelatedT

- .
tests were used to evaluate the extent of students' reading and
mathematics.improvement and program attendance. In addition, the
extent to which the implemented program corresponded with the pro-
posal guidelines was evaluated. All students received instruction
in reading and mathematics; and preprogram attendance was compared
to program attendance. The results indicated growth in both reading

and mathematics. Preprogram and program attendance rates were

statistically significant. The program was implemented exactly as

described.

91. Baratta, Anthony N. Skills Remediation in Reading for Optional

Assignment Pupils; School Year 1974-1975. Brooklyn: New York City.

Board of Education, Office of Educational Evaluation, 1975. 23p.

ED 137 444.

The Skills Remediation in Reading for Optional Assignment Program
(TOPS) was conducted for 4,569 students in 27 high schools in New

York City. The participants were Title I optional assignment students
in grades 9 through 12, whose reading ability was a minimum of two
years below grade level based on the Metropolitan Reading Tests.
Students, were selected by the guidance counselor in the participa-
ting high school. This program operated in 56 reading skills centers

or labs. The 4,569 students were assigned to a daily period of reading
instruction in addition to their regular English classes. The thrust

of the program was that of individualized instruction using diagnostic
prescriptive techniques in the reading skills lab. The evaluation
consisisted of,a comparison between real post test and predicted
post test scores as measured by the Metropolitan Achievement Tests

in reading. Data were obtained from 81 percent of the students.
Findings indicated that the students in this program progressed
beyond their previous record of achievement in reading skills

development.

92. Becken, Basil B. Reading Skills Laboratories for Alternative High

Schools. Brooklyn: New York City Board of Education, Office of

Educational Evaluation, 1976. 18p. ED 142 666.

This project provided individual and small group remedial reading

instruction to pupils in 14 alternative high schools in New York City.

Students were assigned on the basis of a minimun of two years retar-
dation in reading skills as determined by standardized r ing

achievement test scores, recommendations of guidance couWnlors and
staff judgements as to need. All work took place in a specially

equipped reading laboratory. A total of 707 pupils were reported

as having been tested before and after participation in the program.

It was concluded that the program had satisifed its objective with

respect to improvement of reading skills of pupils on all grade levels.
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93. Bergenn, Victor W. College Discovery and Development Program;
School Year, 1975-1976. Brooklyn: New York City Board of Education,

Office of EdlicatiQnal Evaluation, 1976. 37p. ED 135 916.

The primary objective of the College Discovery and Development

Program (CDD), funded under the Elementary Secondary Education Act
Title I, has. been the discovery and development of the college

potential of high school youth who are academically and financially

disadvantaged. This program was designed to improve the reading
and mathematics performance of the students in the target population.

The program began in September 1975 at three Title I high schools.

Participating students were enrolled in the tenth, eleventh and

twelfth grades. The 748 students who were at least two years retarded
.,in reading and mathematic entered the program. Pre and post tests,

on-site observations and visits provided evidence that the proposed

program was implemented as planned.

94. Berger, Barbara. Teacher Training and Program-Development in
Motor Education for Handicapped Children in New York City Elementary

Schools: September 1974-June 1975. Evaluation Report. Brooklyn:

New York City Board of Education , Office of Educational Evaluation,

1975. 29p. ED 136 491.

Evaluated was a program designed to improve the perceptual, motor/

sensory skills of 1,002 handicapped children (5-21 years old) in

New York City schools. Program components included motor education
training for students, inservice training of classroom teachers and

periodic teacher workshops, and parent education through workshops

and specially designed training materials. Findings showed that
students made significant gains in motor skills as a result of training;

that a positive training effect was also evident for classroom teachers;

and that the program proved to have a comparable positive impact on

parents as well. Recommendations were made that services be enlarged

to include additional classes of learning disabled and blind students;

and that the scope of teacher training be expanded. Appended materials

include sample data report forms; and copies of the Motor Proficiency

Screening Test, the teacher questionnaire, and the parent questionnaire.

95. Berger, Dan. Corrective Reading, Corrective Mathematics and Bilingual

Instruction of Pregnant School Age Girls; School Year 1974-1975.

Brooklyn: New York City Board of Education, Office of Educational

Evaluation, 1975. 20p. ED 137 463. Paper copy not available.

This program, funded under Title I of the Elementary and Secondary

Education Act was designed to provide continuity of instruction in

reading and mathematics for eligible preignant school age girls in

New York City. It was also designed toqprovide bilingual English-
Spanish instruction for eligible students. The target population

for the program was pregnant girls who were in attendance during

the regular school year at one of the six facilities°for pregnant

girls in New York City. Approximately 1900 pregnant secondary school
age students participated during the school year. The cot'rective

4
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reading program was designed to foster independence in the use of
word-attack and comprehensioe skills. Through testing, weaknesses
were .diagnosed and treatment recommended during the pupil teacher
and teacher guidance counselor conferences. Students were selected
for participation in the corrective reading and corrective mathe-
matics programs on the basis of their being at least two years retarded
in either subject in attained grade equivalent scores. Each partici-
pant was to attend the program five days a week, five hours a day,
during the 1974-1975 academic school year. Based on an analysis of
test results and site visits it was determined that the program
provided a vital service to pregnant school-age girls who were two
or more years retarded in reading and/or math.

96. Berger, Dan. Guggenheim Museum Children's Program: Learning to
Read Th*Ough the Arts, School Year 1974-1975. Brooklyn: New York
City Board of Education, Office of Educational Evaluation, 1975.
8p. ED 138 663. Paper copy not available.

"Learning to Read Through the Arts" had as its target population
130 Title I eligible children ages 10 to 12 who were performing at
least two Years below grade level in reading. Student selection was
based on standardized achievement test scores. The program focused
on the improvement of reading skills through motivating pupil interests.
Supplementary workshops in the arts, (dance, theater, music, painting,
sculpture, mixed media, drawing, printmaking, puppetry, crafts, film
making, and others) were closely correlated with the reading program.
Weekly field trips supplemented the instructional program. A work-
shop was provided for parents. Based on the evaluator's site visits
and California Achievement Test results, the program succeeded in
serving the needs of the 130 enrolled students. Most of the recom-
mendations made in a previous evaluation of the program were imple-
mented: the program was expanded to more days of the week, the program
was emulated by other schools, a workshop in crafts and communications
and a parents' workshop were included, emphasis continued to be on
self discovery, and more materials were obtained. The program improved
the enrolled students' reading skills, increased their artistic
interest, and improved their motivation to read.

97. Berger, Kenneth. Central 1974-1975 Title I Remedial Services for
Eligible Nonpublic School Pupils; Reading Skills Center Component,
School Year 1974-1975. Brooklyn: New York City Board of Education,
Office of Educational Evaluation, 1975. 29p. ED 137 462.

The 1974-1975 Reading Skills Center component of the Elementary and
Secondary Education Act Title I Remedial Services for Eligible Non-
public School Pupils Program was designed to provide intensive
diagnostic-precriptive reading instruction for students in grades
four through eight who had evidence of reading retardation in excess
of two and one half years below their nominal grade level. Priority
for participation in the program was given to those pupils who had
previously participated in the Title I nonpublic school corrective
reading program and who had made little or insufficient progress.
Students attended centers in groups of five students per.teacher.
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They received instruction for three to five sessions per week in class

periods ranging from 45 to 60 minutes. Two teachers were located at

each of the eight centers so that a total of about four hundred

students could be served. Instruction centered around the use of the

Random House High Intensity Learning System in Reading. This system

is composed of three major components: the classroom management

system, a library of reading materials, and a staff development program.

The classroom management system contains a compilation of 500 specific

reading objectives with a listing of the'precise instructional activities

that foster the attainment of the specified objectives. The evaluation

objective, "showing significant improvement in reading", was achieved.

Program strengths included a favorable teacher student ratio, the

quality of the teaching staff and their effort, skillful supervision,

the selection of appropriate facilities and materials, and the

eclectic approach of program staff.

98. Bertoldi, Arthur R. Remediation for Auxiliary Service Students;

Evaluation Period, School Year 1974-1975, Brooklyn: New York City

Board of Education, Office of Educational Evaluation, 1975. 29p.

ED 135 926.

The Auxiliary Service Program provided counseling, remedial math

and remedial reading instruction, and high school equivalency study

to Title I students who were two or More years below grade level.

Eleven day and evening centers located in various boroughs in New

York participated. The evaluation consisted of a comparison between

pre and post test scores achieved or the Metropolitan Achievement

Test in reading and on the New Yorl, :te Arithmetic Computation Test

in Mathematics.. In addition student, scores on alternate forms of

these tests were obtained at various points during the program. High

school grade levels at the time of enrollment were noted and a detailed

account of attendance records was also maintained. Among the major

findings of the evaluation are the following: (1) although monthly

and daily attendance patterns were flexible, the average student

attended school for five and one half months or 54 days of instruction,

and (2) both remedial programs produced statistically significant

achievement growth,

99. Bloom, Irving. Bilingual pupil Services; Summer, 1975. Brooklyn:

New York City Board of Eudcation, OFtice 0 'ETIcafional Evaluation,

1975. 30p. ED 137 452.

This paper describes and evaluates the bilingual Pupil Services Program

in New York City. This program provided small group instructional

services in reading and mathematics to students of Hispanic background

whose regular teachers and bilingual coordinators identified them' as

requiring supplementary instruction because of language difficulties

or other related educational handicaps. These services were provided

to g1oups of about seven children to each bilingual professional

assistant, educational assistant, or educational associate assigned

to the classroom. The number of pupils served was approximately
410 at 19 sites in grades one through nine. The stress in the bilingual

1,
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program was placed on language development skills and reading
skills used to learn mathematical concepts and computations. The
evaluation indicated that on the Cooper-McGuire criterion referenced
tests which were used in most of the districts, the students at all
age levels achieved 70 percent mastery of the identified reading.
objectives. Mathematics results are not reported since a standard-
ized instrument in mathematics was not used.

100. Brandt, David E. Reading Skills Laboratories-Optional Assignment,
School Year 1974-1975. Brooklyn: New York'City Board of Education,
Office of Educational Eyaluation, 1975. 18p. ED 137 439.

This document describes and evaluates the Reading Skills Laboratories
Optional Assignment Program for the school year 1974-1975. The purpose
of this program was to improve the reading skills of high school
students (grades 9-12) whose reading fell two or more years below their
grade level. The program was conducted in eight alternative independent
mini high schools in the New York City school system. Among the program
objectives were the following: to improve reading levels, to generate
more positive attitudes toward reading, and to provide students with
reading skills that would improve performance in other academic areas.
The program combined an individualized approach to reading together
with high interest level reading material. One of the major strengths
of the program was the teaching staff and their ability to establish
an excellent working relationship with their students. One of the
major weaknesses of the program was po,or student attendance at some
schools. Student reading levels were improved and more positive
attitudes toward reading were, generated for many of the students who
did attend school.

101. Prown,'Eric R. Ethnic Heritage Learning Resource Center. Brooklyn:
New York City Board of Education, Office of Educational Evaluation
June 1975. 10p. ED 135 932.

This paper provides a description and evaluation of the Ethnic
Heritage Learning' Resource Center, a program designed to provide
a concentrated and personalized enrichment program of instruction to
children showing severe reading deficiencies. Approximately 1,200
fourth and fifth graders drawn from eight schools in New York City
participated. The Center used special ethnic materials, special
procedures, and paraprofessionals. Each of the eight schools sent
its own selected students to the center at least three times a week
for a full day. There, the children learned about African or Hispanic
culture and participated in reading-related activities. Program
evaluation consisted of a site visit conducted at the end of the
project period, and of an examination of documents related to program
implementation. Although the first evaluation objective called for
a 100 percent sample of all 1,200 children in the program, complete
pre and post test scores of only 64 children were supplied from one
of the eight schools involved'. Findings indicate that the 64 children
surveyed showed substantial reading growth over the course of the
academic year. Evep if the figures were more representative of the
population, there his no clear proof that this growth is due to the
program alone.

r
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102. Brown, Eric R. Readin: Improvement Throu h Marine Environment
Exploration. Brooklyn: New York City Board of Education, Office

of Educational Evaluation, June 1975. 9p. ED 137'480.

The Reading Improvement Through Marine Euironment Exploration Project
involved five classes of,fifth grade students from three schools in
Staten Island, New York. It was funded under the Elementary Secondary

Education Act, Title I. The classes were selected by principals
and teachers from the respective' schools on the basis of students'

educational deficienciesrelated to-reading. A total of 105 students
participated in this two month. program. It involved utilization'

of the resources of he- Gateway National Park. The rationale for
the program was thatIcontent related reading skills could be improved
through actual investigative manipulative activities in a natural
environment. It was edicted that this kind of activity would
be supportiyeof reading and writing exercises." The program con-
centrated on three selected skills for reading in the content area:'
(1) fact, fiction, and o inion, (2) classificati, , and (3)

construction and'interpreCation of graphs. Activities designed for

students .included: mappingthe.area they were working in, collecting
material from the beach, studying wildlife, and planfing and raising
flora indigenous to the shore area. An ahalvsis cf the subtest scores
For each of the three SPA Reading Diagnostic "Probe" Tests concerned
with fact and opinion, classification, and graphs, indicated signifi-
cant differences between pre and post measures, even within the short

time span and "three times a week schedule of the program.

103. Brown, Eric R. School-Community Interaction Umbrella: English as a

Second Language'(PS152) and Early Identification Program (PS139);

FebrOar 13 1975-June 26 1975. .Final Resort. Brooklyn: New. York

City Board of Education, Office of Educational Evaluation, June 1975.

17p. ,ED 135 925.

This report provides a description' and evaluation of two school programs

in New York City: English as a Second Language at'P.S. 152, and the
Early Identification Program at P.S. 139. Both were planned with the

participation of the principal, the parents, and the school district

staff. The first program was designed to supplement regular instructior

in .English and Reading for children who could not speak English

fluently. An ESL teacher provide instruction to these children.

The teacher used the audio-lingual method 45 minutes a day in small

group sessions with the students. The program atP.S. 139 was de:signed

to prevent reading retardation by early identification of reading

problems in children from grades onie and 'two. Students in this program,

were selected on the basis of their reading readifiess scores in grade

one, or their primer or grade one reading scores in grade two. Two

paraprofessionals worked with forty first and second grade students

under the' supervision of a regular reading teacher,. 'A diagnosis of

the reading skills needed by each student was made'by the cool.diriating

teacher. She then prescribed individual programs to be carried out

by the paraprofessionals. This program supplemented regular classroom

instruction in reading. Twenty seven first and second graders partici-

pated .inthe program. Findings indicate. that all the student enrolled

in the program at P.S. 152 did not show substantial gain in their abili
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to communicate in, English as measured by the Language Assessment Battery.
First grade children at P.S. 139 made substantial gains when treated on
an individual basis,

104. Budoff, Milton. Bridge to School ProUam;- School Year 19757-1976.
Brooklyn: New York City Board of Education, Office of Educational
Evpluation, 1976. 26p. ED 142 645.

The Bridge to School Program was designed to supplement and extend
the scope of an ongoing early childhood developmental program, the
Readiness Program, by providing individualized attention and instruc-
tion to specially selected seriously learning disabled children be-
tween the ages of 5 and 7 in order to facilitate the development of
their reading and mathematical skills. One hundred and fifty-nine

,children who'had been evaluated by special clinical medical-educational
teams and cited as having high potential, to benefit from the individ-
ualized instruction were served by the program. The instruction,
under the supervision of a teacher-coordinator, involved eight
specially selected teachers trained in learning disabilities and
special education, utilizing a combination of Leacher- created and
commercial learning materials at 16, designated sites which included
hospital, work areas and clinlcs as well as special classrooms within
schools. The Psychoecincational Evaluation of the Pre- School Child
was used as a program evaluation instrument, administered to each
child when firt admitted to the program and again at the end Of
program participation. The (ILA illd icated that participation in
this highly individualized program appeared to significantly foster
the development of academic capacities.

105. Bull,,Parrleia A. c_ity College Advisory Workshop; 197471975.
Brooklyn: New York City Board of Education, Office of Educational
Evaluation, 1975. 100p. Ed 135 920.

This report contains :r description and evaluation of the City College
School of Education Advisory Service Workshop Center for Open Education,,
a program Funded' under Title fit of the Elementary and Secondary.
Education.Act or 1965. The program 4s a free resource facility For
;11_1 participants in riu, -;chool pluce: teachers, administrators,
paraprofe-;sionak, parents, graduates and undergraduate students
interested and involved in open educatiqn in the Ne6 York City area.
The Center's acrivities range from demonstrations to independent work
on special projects and from a single visit to repeated use. Facilities

o and programs include; workshops, meetings, discussions, a library,
film showings, consultations. with staff, speakers and informal sharing.
The evaluation of the program consits.01 classroom observation,
teacher interviews, and a review of the' report.:: and data that cover
the three voar period of funding. Eindings indicate that at the
clot of its-third year of .Title 111. funding the Advisory Workshop
Center continues to Fulfill-program goals and objectives.
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06. Carson; Katharine W. IjuzgeAraii_:-ENativeLarnzliq1-1

Language Program for Optional Assignment Pupils] School Year

1974-1975. Brooklyn: New York City Board of Education, Office of

Educational Evaluation, 1975. 30p. ED 139 851.

This evaluation report is a description of an English as a. Second

Language (ESL) program for non-English speaking disadvantaged students

whose ability to read and write in their native tongue or English

was not adequate to permit school success. The prograth was funded

under the Elementary Secondary Education Act Title 1. 'The purpose

of the program was to improve reading grades, reading comprehension,

and auditory discrimination. Slightly less than 400 tenth through,

twelftWgrade students. from five high schools participated in the

program. Students were referred to the program by teachers, guidance

counselors, agencies, and rarity friends. Students attended double

periods of ESL classes. Pre and post standardized test assessed

reading improvement and auditory discrimination of the students.

The report concluded that all students improved their reacting grades

at least one grade level. in addition, 74 percent of the students

achieved some improvement In English comprehension.

107. Chorost, Sherwood B. improving the Designated Priority Skills of

Reading, and Mathematics Through the Career Awareness Program.

Brooklyn: NecJ York City Board of Education, Office of Educational

Evaluation, 1076: 26p. VD 142 610.

,4,-

This report evaluated tike sixth Year of the Career Awareness Program

for elementary school students in New York City. The program was

designed to interest, motivate, and' improve language skills of

students. Two activity modules, the Publishing Activity Centers (PAC)

and the industrial Arts Mobile Unit, were used in the program. The

PA(; module was designed to improve reacting and language skills. The

Industrial. Arts Mobile Unit was designed to teach shop safety, identifi-

cation of shop tools, IntroductOry occupational information-and

development and construction of a projecto.. Sixty-nine students who

participated in program were'evaluated. A teacher rating
Iinstrument was developed to measure the gains in interest, motivation

and reading for the PAC' unit. Additionally, a 42 item scale was

adapted to measure knowledge of tool facts 'and career information in

the Industrial Arts Unit. Teachers reported that: the PAC program

motivated most of the,,pupils to practice reading and writing. The

results Of the criterion referenced test developed for the inclustrtal

ArtS Unit indicated a change in student career awareness information

between the time of the premi post test. .

108. Chorost, Sherwood B. Summer Program for Reading and Mathematics for

Alanjj.Edueation Classes- (OSEPP§) (Severely,

lrt7191aetment) S4m100-1.9.114____EVa Illation Report. Brooklyn: New York
',City Board of Education, Office of Educational Evaluation, 1975.

5Ip. -ED 136 480.

Presented, "is an evaluation of a summer program which consisted of

i;ndividuallied and small group tnStruction in read tng and arithmetic,
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recreational activities, and field trips designed to promote academic
and socialization skills for 506 handicapped children. The program

is noted to have had four components: severely emotionally handicapped,
hearing\ handicapped, multiple handicapped, and preplacement (multiple

learning disordered). Among findings and conclusions discussed are
that at least 93 percent of the children met at least one instruc-

tional objective; that the children recelyed outstanding instructional

experience and that the exemplary prograM perforMance is lased,
in large part, upon,the system of setting concrete instructional
goals for each ,c.141ci (criterion referenced testing). Also identified

as contributory to the program's success were excellent staff skills
'which provided enthusiastic learning environments, and the concept
of breaking the instructional day into academic and recreational

segments. Appended materials include descriptions of the criterion
referenced tests used and results in tabular form.

109. Crawar, Harry J. Skills Remediation in Reading; School Year 1974-75.

Brooklyn; New York City Board of Education, Office of Educational
Evaluation, July 1975. 28P\ ra 135 924.

The Skills Remediation in Reading Program was designed to improve the

reading skills of high school students who are two or more years behind

in reading skills. Program participants were educationally and eco-

nomically disadvantaged students. The numberpf students who partici-

pared was approximately '2'3,000. These student's were distributed,

among 48 high schools wick 336 teachers and 272 educational assistants.

Classes were limited to4ilteen students per classroom. Students were

chosen if their reading ability was a minimum of two years below grade,

level based on the Metropolitan Achievement Tests or other standardized

achievement tests. TheV were chosen by guidance personnel. Indi-

vidualized diagnostic and prescriptive techniques were used by program
teachers, but some smatt group work was also incorporated into the

program. The evaluation gonsisted of a comparison of pre test and

post test scores on the Metro )titan Achievement Test. Test data

indicated that program parti(*ant!; Crom grades nine through twelv9.,

gained more than exoected in sections of the metropolitan Achievetent

Test. Those participants who attended classes at a rate of 75 percent

or more For the year, gained even more above their expected level than
oarticionnts who attended 75 percent or more for one semester, as well

as those tdho' attended less than 75 percent for whatever period of

time that they were in the program,

110.. Clawa r anlev S. Corrective,1zithemati cs Services for Eligible

hoc)) Pupils; Eva Orn t ion Per iod School Year, 1975-1976.

Brooklyn; New York C i Bon Cd (,1 EdlICa t ! )11, Off ice of Educationa I

Evaluat ion I976. 29p. v1) 135 91,5.

This paper describes and evaluates a corrective mathematics

program designed to meet the needs of approximately 25,000:F.41g I

eligible pupils attending non public schools. The major obTectfl4s

ot the program were to ittiprKve the mathematical Ompetency cif ,pupils

in computation, concept development and problem'sotvidg. Approximately

I0,000.pupil were served by the program. The basic teaching

methodology was a'small group, materials oriented approach. Students
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were provided with workbooks, games and other materials witha

mathematics focus. Student participation and individualized instruction

were also emphasized. Many students who received the services of the

program wereregularly involved with guidance counseling services.

All students participating were given on a pre and post basis, one of

the following tests: the Boehm Test, of Basic Concepts; the Metropol-

itan Achievement Test (Mathematics) grades 2-8; or the Stanford

Test of Academic Skills (Mathematics) grades 9-12. In all grade

levels the students manifested statistically significant gains on

their mathematics scores. The use of paraprofessionals was not

shown to have contributed to the higher scores of the students

involved.

Ill. Collins, Erik. Remedial Reading Skills; Umbrella I, Summer, 1975.

Brooklyn: New York City Board of Education, Office of Educational

Evaluation, 1975. 32p. ED 137 476.

This is an evaluation report of a New York City school district

educational project funded under Title I of the Elementary and

Secondary Education Act of 1965. The program provided remedial reading

instruction for 776 economically and educationally disadvantaged high

school students at five sites in four high schools. The program was

staffed by 17 experienced remedial reading teachers and 17 aides.

Numerous site visitations were made by teacher trainers, and frequent

teacher training sessions were held. The Metropolitan Achievement

Test (MAT), Advanced level, Word Knowledge and Reading Comprehension,

was administered to all students!'. Alternate forms of the test were

used as pre and post test measures. An analysis of the data showed

that the students made statistically significant gains in reading

achievement. Corollary objectives, the means of achieving these

objectives, and the results are also contained in this report. Pro-

gram objectives were met.

112. Community and High Schools Profiles 1974-1975./Brooklyn: New York

City Board of Education, July 1976. 1,264p. ED 135 118. Paper

copy not available.

In line with improved and more comprehensive data collection and

processing methods, this edition of School Profiles incorporates

a number of improvements in data quality over earlier versions. In

addition, this report includes data on the New York City Public

High Schools., This publication-Tiresents a statistical overview of

each of the elementary intermediate, junior high and academic and

vocational high schools in the New York City Public School System.

It contains a wide variety of 1974-1975 school year data describing

the individual school'plant, pupil characteristics and achievement

levels, and staff positions and costs. In addition to presenting

data on individual schools, school level and geographic summaries

are also provided. The complete School Profiles data file is also

available on'magnetic tape for computer processing and analysis.
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113. Community School Profiles 1973-1974. Brooklyn: New York City Board
of Education, April 1975. 1,103p. ED 135 117. Paper copy not available.

This publication of the New York City School Profiles provides, detailed
information to both professional staff and the public. The factors
selected for inclusion. are thought to be most indicative of the total
school environment and of greateSt concernto the educational community.
The report presents a statistical overview of each of the elementary,
intermediate, and junior high schools in the New York City Public
School System. It contains a wide variety of 1973-1974 school year
data describing the individual school plant, pupil characteristics
and achievement levels, and staff position and costs. In addition

to presenting data on individual schools, school level and geographic
summaries are also provided. The complete School Profiles data file
is also available on magnetic tape for computer processing and analysis.

114. The Cost of Educating Handicapped Pupils in New York City. Special

Report No. 2 in a Series: Assuring_Epual Educational 04prtunity for
Handicapped Children in 'New York City. Brooklyn: New Yok7k City Board

of Education, Office of tho Deputy Chancellor, January 1977. 116p,

ED 137 994.

Reported are the results /")f a study conducted to determine the cost
of educating handicapped pupils in New York City's public schools.
Methodology followed in compiling and repo?ting cost data is outlined,
and the data are presented and discussed. Student enrollment is
described in terms of the programs and bureaus operated by the
Di*sion of Special Education and Pupil Personnel Services (DSEPPS);
an4 such aspects of enrollment as whether pupils receive full-time or
part-time services and severity. of handicap type are explained.
Delineated are components of special education program costs, and
explained are methods of" calculating actual costs. Cost per pupil
and total dollar cost of each DSEPPS program are given. Preliminary
anAllises are presented including interprogram comparisons, comparisons
of actual costs with estimated costs (based on indices developed for
the National Education Research Project), discussion of relative
costs of .New Yor'l: City special education programs,- and comparison of
private versus public school special' education costs.

115. Curits, Rebecca C. Improving Instruction and Services in Schools
for Socially Maladjusted, Emotionally Disturbed Children. Brooklyn:

New York City Board of Education, Office of Educational Evaluation,
1976. 120p. ED J42 653.

This program was designed to supplement the New York City tax levy
educational program provided for 2,128 underachieving socially
maladjusted, emotionally disturbed students in grades three through

twelve. Most of the students were enrolled in 16 special day schools
for the socially maladjusted and emotionally disturbed. The remaining
students were enrolled in eight cluster. schools with a total of 22
sites in treatment centers, psychiatric hospita,ls and special clas;i-
rooms in-regular schools. Instruction in reading and mathematics took
place in small groups or on an individualized tutorial basis. In some

school settings students were tested, diagnosed and instructed in a
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reading laboratory setting equipped with software and hardware for

reading systems such as EDL, SRA, Didactics, Mind, Auto-Tutor, and

Systems 80. Mathematics instruction in schools with laboratories

was conducted using calculators, Geo-Boards, SRA Multiplication Kits,

puzzle kits and games. The evaluation of this program found that the

program improved reading and mathematics skills of students as de-

fined by scores on the Stanford Achievement Tests. It was concluded

that a major reason for this success was probably due to the one-to- .

one and small group instruction. Tables of pre and post test data

are included in the appendices.

116. Cusano, Bernard. Children Learn to Read Through Cooperative Teaching
of. Paraprofessionals and Teachers. Brooklyn: New York City Board

of Education, Office of Educational Evaluation, 1976. 17p. ED 142 626.

A cooperative teaching program was designed to provide supplementary

diagnostic and prescriptive reading instructional services to New York

City elementary s'chool students who were more than one grade level

behind in reading. Three hundred students in grades three through

six received reading instruction in reading laboratories. "Specific

skill needs were identified and an individualized program of'reading

instruction was devised for each student. Students were tested on

a pre and post basis, paraprofessionals were rated for performance,

and teachers were interviewed. This report concluded that post test

reading scores of students increased significantly over the antici-

pated post test scores. Paraprofessionals perceived their program

experiences as contributing toward improved performance. Interview

data reflected positive reactions to the programs on the part of

classroom teachers, paraprofessionals, and students. The reading and

language rating scale used in the program is included in the appendix.

117 Cusano, Bernard. Reading and Language, School Year 1975-1976.
Brooklyn: New York City Board of Education, Office of Educational

Evaluation, 1976. 18p. ED 141 484. Paper copy not available.

The reading and language program in one elementary school was intended

to improve word knowledge, word analysis, and reading comprehension

skills for 300 students in grades K through 5. Students who partici-

pated in the program were below grade level in reading and language

skills. Educational assistants were assigned to participating classes
and provided small grdup instruction in reading and one hour cf individ-

ualized instruction in the afternoon. The evaluation of the program

assessed the students' reading grade level measured by the Stanford

Achievement Test at the end of the program, language ability measured

by the Stanford Achievement Teat of Auditory Comprehension on a pre-
and post-test basis, and English fluency measured by the Annual Survey

of Pupils Ability to .Speak English. Educational assistants were

evaluated by structured interview guides regarding training, materials,

assignments, and responsibilities. The report concluded that significant
reading improvement on or above grade level at the end of the'program

was attained. The actual post-test mean language score increased
significantly over anticipated post-test scores and the program's

English as a second language students improved their ability to speak

English by, greater than one grade level.
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118. Dederick, Judith G.;- And Others. Follow Through Program 1975-1976.
Brooklyn: New York City Board of Education, Div. of Educational
Planning and Support, August 1976. /3p. ED 142 662.

This paper describes and evaluates the Follow Through Program in New
York City. Although centrally coordinated at the tenter for School
Development of the Board of Education of the City of New York, each
Follow Through Program is based on a different educational model, and
in all cases but one, each model is sponsored by an educational insti-

tution or agency independent of the Board of Education. This evalu-
ation report is based on two major sources of information. One is a
series of over 100 site visits to each Follow Through Program in a
opblic school. Interviews with staff members were an important
component of site visits. The second source of information for this
evaluation is reading test results from 1975-1976 and previous years
for both Follow Through children and a control group of non-Follow

.Through children. Major sections of this report include: (1) a

description of the characteristics-of Follow Through which form the
philosophical core of the program, (2) an evaluation of out-of-
classroom segments of the program such as health services, (3) an

examination of instructional programs, and (4) evaluations of programs

at each individual site. Generally it was found that the Follow
Through Program met.its goals. Reading scores were higher for Follow

Through as compared to non-Follow Through students. When the programs
were observed individually, it was found that certain models functioned

systematically better than other models. The goals of most of the
social services were met despite reductions in the number of pro-
fessional personnel.

119, Doyle, Robert E. The Colleae Bound Program; Evaluation Period,

School Year 1974-1975. Brooklyn: ,Nev York City Board of Education,

Office of Educational Evaluation, 1975. 29p. ED 135 919.

The College Bound Program was designed to enhance the cognitive

abilities o1 9,300 high school students vho wore eligible for Title

funds. The program as conducted in 24 high schools with approximately

one fourth of the Subjects at each grade level. The evaluation was

designed to.investigate the effectiveness of the reading, mathematics,

science, social science, and bilingual components of the program.

Test results revealed that the project improved standardized test

scores in all areas. Statistically significant gains were obtained

for the reading, mathematics, social studies, science, bilingual

reading, and bilingual science compOnents for all grade levels and

for the ninth grade bilingual social science component,

120. Doyle, 1.:obert E. Supportive Services Program; School Year 1,97t1976.

Brooklyn: New York City Board of Education, Office of Education'al

Evaluation, 1976. 20p. ED 137 440.

The Supportive Services Program for the 1975-76 school year was
designed to reinforce the cognitive growth of.disadvantaged high
school studen s who were referred from one of three Title I programs:
Skills Remedi tion in Reading; Remedial Mathematics; and Native.,
Language Arts- nglish as a Second Language. The Program.13 rovided
supplementary counseling and family consultation to eligible
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students and operated in 32 high schools. The treatment group consisted
of 2,873 students who received intensive services of at least 10 small
group sessions or 12 individual sessions. The control group consisted of
a subset (1,061 students) of the treatment group who participated in the
same main component in the previous year or semester and who did not
receive intensive service during the previous period. Findings' indicated

that students in the remedial reading program showed statistically
significant improvements in grades 9 through 12, when the treatment
length was for one year and in grades 9 and 10 when the treatment length
was for one semester. Remedial math students showed an improved average
monthly gain, but these were not statistically significant. The number
of students from the ESL 4rogram was small (19 students), and results
did not indicate statistically significant gains.

121. Echternacht, Gary. Corrective Reading and Corrective Mathematics
Instruction of Pregnant School Age Girls, Summer, 1975. Brooklyn:

New York Citv.Board of Education, Office' of Educational Evaluation,

1975. 44p. ED 137 464.

In the summer of 1975 a program to improve reading and mathematics
skills for pregnant school age girls was implemented in New York City.

The program was designed o provide continuity of instruction in

reading and mathematics from spring to fall for girls who were at

least two years behind in reading and mathematics achievement. The

summer program was initiated at four schools, one each in the, Bronx,

Brooklyn, Manhattan, and Queens.' Each of the schools provided

instruction for pregnant girls during the normal school year. During

the summer, these schools provided corrective instruction for about

three hours in the morning. Participation in the program was voluntary.

Students attended classes in corrective reading, corrective mathematics'

and a class that reinforced instruction in the previous classes

through instruction in the -use of business machines, such as the

typewriter and keypunch. The program used a diagnostic and prescrip-

tive approach to instruction. The program tests used for diagnosis

and mastery testing were used for program evaluation. Analysis

the classroom testing data indicated that about 80 percent of the

students in reading, and 85.percent of the students in math, achieved

mastery in at least one instructional objective. Further analysis

showed that many students had' mastered a significant number of

objectives prior to instruction and that some teachers administered

few objective tests to their students. One reason for this was due

to' the relatively low levels of reading and mathematics skills

measured by the test materials.

122. Ellis, Ronald S. Parent Orientation Program. Brooklyn: New York

City Board of Education, Office of Educational Evaluation, June 1976.

44p. ED 142 633.

This'is an evaluation of the Parent Orientation Program. It was

designed to: improve parental knowledge about school reading and

mathematics requirements for their children; improve the performance

of the parents in reading and mathematics through the evening adult

program; and provide parents with school information via family workers.
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,,Tbe progreim served 50 adults and 50 children for 63 days during

the 1976 Spring term. ,On-site observations and Ouestionaires
administered to Parents' on a pre and post test basis were used to
evaluate the program. This evaluation report concluded that the
PareA-Orientation program did not improve the knowledge of parents
concerning school requirements of their children nor did it improve
the parents' performance in reading and mathematics. However, the

family workets did ptovide parents with school information. It was

concluded that late funding and the shortened duration of the program
diminished the possible results 'of the program. Sample observation
reports, questionnaires, reading and mathematics tests, and a family

worker report are included in the appendix.

123. ElliS, Ronald S. Student-Parent Activities Center, June 1976,

Brooklyn: New York City Board of Education, Office of Educational

EvAluation, June 1976. 39p. ED 141 487.
t

The Student Parent Activities Center was designed to involve parents
in the educational process of their children, improve parental
knowledge and participation in the school, and improve parental
influence on student attendance. One hundred fifty students and 50

parents participated in the program. The parent participants all
had children in. the fifth thrdtgh eighth grades who were truant or
whose attehdance records were poor. However, those students who
participated in the program were in the fifth or silth grades. The

parent participants were- organized into 'two groups composed, of up

to twenty participants eacjti. The groups met once a week and discOssed
mathematics, reading, and school attendance requirements. The program

was administered by a coordinator, school And neighborhood workers,
and family workers. To determine the effectiVeness of the program,
questionnaires were completed by parents, and evaluators observed the

program in operation on four separate occasions. The evaluation

concluded that parents were made aware of pupil academic and discipline

requirements of the school; howeyer, the program was not effective
in helping parents help their children with ,eading and mathematics,

or in improving students attendance. The appendix includes the

observation reports.

124. Ellis, Ronald S. Summer Education Program for Neurploticall and
Physically Handicapped Children. Summer 1975. Evaluation Report.

Brooklyn: New York City Board of Education, Office of Educational
Evaluation, 1975. 35p. ED 136 489.

Evaluated was the Summer Education Program for Neurologically and
Physically Handicapped Children, designed to improve the performance

of 145 children (6-16 years old) in the following areas--gross motor
skills, swimming, fine motor skills, socialization with nonhandicapped

peers, and independent daily living skills. The program included

the following activities: pool hydrotherapy and swimming instruction,
physical and occupational therapy, reading and mathematics instruction,
arts and crafts, music, instruction in game skills, field day competition
and encouragement of parents to assist and participate in the program.
Findings indicated that the progriAm met its objectives of demonstrating
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a statistically significant improvement of its participants in .

program skill areas; and that the program as implemented coincided

with the progfam as described in the proposal. Appended materials
include sample observation report forms, the rating scale, A schedule

of daily activities, a sample parent questionnaire, 'and the program
abstract.

125. Ellis, Ronald S. Summer Pre-Placeent Program forSeyerely Multi-
handicanped Blind Children. Summer 1975. Evaluation Report,

Brooklyn: New York City Board of Education, Office of Educational
Evaluation, 1975. 'a330. ED 136, 488.

Evaluated was the Summer Pre-Placement Program for Seyerely.Multi-
handicapped'Blind Children, designed to provide individualized programs

./.___ for improving the performanCe of 16 children (4-11 years old) in the
following areas -- communication skills, vision training, psychomotor
and perceptual training, social development ambulation, self? dependence,

self-awareness, and awareness of others. 0
1jectiyes of the evaluation

were to determine if the performance of a majority of students,
imoroyed across all items at least one scale point in the areas
mentioned above, and to determine if parents were involved'in the
educational and emotional needs of the children and the rehabili;I:
tation methods employed. Findings showed that althqugh the!prioject!s
first objective was not met, no child decreased in terms of the areas
under consideration and parents were involved in the program. Appended

are the rating scale, a sample interview schedule,rasponses to tele-
phone interviews, obserVation report forms, and a daily schedule.

C
. 126. Ellis, Ronald S. Summer Program-for Autistic Children, Summer 1:975.

Evaluation Report. Brooklyn: New York City Board of Eduction,
Office of Educational Evaluation, 1975. 33p. ED 136 466.

An evaluation report is presented for a 1975 summer program for 25

six-to-twelve year-old autistic children in New York City. Evaluative

procedures are described, and student ratings in four skill areas
(basic life skills, orientation to learning, cognitive skills, and
socialization) are explained. Final results are said to indicate
that all subjects demonstrated no decrease in performance in the
four areas. Appended are an observation report form, the rating
scale used in the evaluation, and a list of classroom activities.

127. Fryburg, Estelle L. Individualizing Instruction for Physically
Handicapped and Mentally Retarded Children in Special Schools.
School Year 1974-1975. Evaluation Report. Brooklyn: New York City

Board of Education, Office of Educational Evaluation, 1975. 52p.

ED 136 462.

Presented is an evaluation of a program providing physically handi-
capped and mentally retarded children (4-21 years old) in 19 special
educational facilities in New York City with an intensive remedial
program in reading and mathematics. The program, involving instruction
by paraprofessionals of a minimum of one half to one_hour each week

for a minimum of 40 hours for each participant (except in hospital
schools where the minimum was 20 hours), is noted to have met all of
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the objective's With Significant demonstrated gains by the subjects
in achievement and social-emotional development. Listed recom-
mendations include the recycling of the program, continuation of.the,)
paraprofessional:in the trainer role, and improvement of diagnostic
and prescTiptive programmIggi'Findings are provided in tabular form .

and test results are appended:
At,.

128. Giddings, Horsley G.' High School Preparation Program 1975-1976.
Brooklyn:. New York City Board of Education, Office bf,Educational
Evaluation,'1976. 25p. ED 142 629.,

The High.School. Preparation Program was designed to.identify,,orient
and,prepaie third year intermediate and junior high school students
for successful admission to the special__ high schools in New York City.

---,Jwo'hundred students participated in,the program. Priority was
'given to those students who were oneyear or more below grade level
in eading'or mathematics. The program activities were: after
,,scho). instruction in reading; mathematics, career education, drama
and dance. Students alsov,isited museums, COileges, high schools,
office buildings' industri'al plants, trade schOols, factories, and
government agencies. It was concluded that. the students in the
program achieved 65 percent mast6'6 of a 400 word vocabulary list
and demonstrated a month's gain in mathematics grade level for each
month in the program. Students showed some improvement on the driama
and dance test indicating greater appreciation. Reading improvement

was not attained. A copy of the /coordinator's report form and the
teache interview form is included in the appendix.

129. Gottlieb, Jay. Supplementary Reading and MathematicS Instructional
Skills Program for Handicapped Children (1974-1975). Evaluation

Report. Brooklyn: New York City Board of Education, Office of
Educational Evaluation, 1975. 24p. ED 136 484.

Evaluated was a program designed to provide individualized supple,
mentary instruction in reading and mathematics for two populations
of handicapped children--mentally retarded and neurologically
impaired-emotionally handicapped--in 34 schools in New York City.
Statistically significant gains were made on both reading and
Mathematics subtests of the Wide Range Achievement Test, and problems
were of an administrative nature and easily correctable. Recommen-
dations include that teachers be given more latitude in deciding
on the children eligible and amount of instruction each pupil would
receive, that only experienced teachers be hired, that teacher
trainers haye a more defined job role, and that physical space
allocations he carefully examined. Test results are appended.

130. Gottlieb, Jay. Transitional Classes Program. School Year 1975-1976.

Evaluation Report. Brooklyn: New York City Board of Education,
Office of 50ucational Evaluation, 1976. 55p. ED 136 465.

Described is the Transitional Classes Program for emotionally disturbed
children 7-17 years old. It is explained that individual or small
group sessions based on individualized programs are conducted daily
to improve reading and math skills, Program evaluation findings are
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reported, inclAding an improvemegt in six reading and six math

objectives for'students who parfRipated for the entire year, and

a mastery of nearly 100 percent of ,the inst Uctional.objectiveS

students were taught. Appended are'tables ith student performance

data from the Random House Criterion Reading Test and the American

Guidance Associates Ithy Math Test.

131. Greeley, Michael.F. Diagnostic-Prescriptive Reading Services, 1975-

76. Brooklyn: New Ycrk City Board of Education, Office qf'Educational

Evaluation, 1976. 18p. ED 142 627. -.-

The Diagnostic Prescrippive`Reading Seryites Program was designed

to increase reading ability of' 134 second and third grade students

in New York City. Students were referred to the program by teachers,

guidance counselors, and the program coordinator. Children were then

tested by the school psychologist and a.prescriptive plan was

mented.kThe plan uti1.4zd special instructional-materials, home visits,

family Counseling, referrals,,to health and guidance agencies, and ..

individual and small group instruction. he pre and post test reading

..scores indicated that second.and third gra ers improved their scores

two months and eight months respectively.

132 (reeley, Michael F. Teacher Self-Ilelp Project, 1975-1976 SChool

Brooklyn: New York City Board,of Education, Office of Education

Evaluation, 1976. 24p. ED 141 489.

A teacher education program was designearto improve the quality of

instructIOA 'for low income students in New York City. A major goal

of the program was to increase student reading and'English fluency

skills. 'Teachers for the program were trained on college campuses

Each participating school..designed its training program to suit its

own educational needs, Parent participation in the design of the

program was solicited...? In addition bo the teacher training aspect

of the program, 150 students were Provided with corrective reading

services twice per week and 55 students participated in a small group

English as a second language tutoring program. The objectives of the

program were improvement of reading achievement, language ability,

and teacher instruction ratindSas,defined by a seven point scale.

The methods of evaluation of the prograth.were: assessment of pre

and post reading and English languSge' fluency test scores, direct

observation of all aspectS:OT the program, interviews with school

personnel, and completion,oi, questionnaires by principals who rated

teacher The'evaluation concluded that, of the 129 students

tested, ant showed'significant growth in reading ability and-

English .
Bilingual students had difficulty with language

forms. :incipals' ratings of teacher performance indicated that .

teachers exhibited exceptional growth in diagnosis of learning

disabilities,.corrective instruction, use of instructional materials,

procedures for pupil evaluation, methods of individualizing instruction,

and techniques of parent involvement. The principal evaluation'

questionnaire is included in the appendix.
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133. Griggs, Shirley A. Improving Instruction and Services for Socially
Maladjusted Children. Brooklyn: New York City Board of Education,
Office of Educational Evaluation, June 1975. 16p. ED 137 473.

t,

A total of 1,922 pupils participated in this Title I Elementary
Secondary Education Act Program, which was designed to im rove the
reading and/or mathematics skills of the students. The ogram

aimed to serve students in special schools or residentia treatment

centers in New York City who were in kindergarten through grade 12. ,

The majority of these students were enrolled in 18 special day schools),
for the emotionally disturbed, and the remaining students were en-
rolled In seven cluster schools, located in residential and day treat-
ment centers and psychiatric hospitals. The projett established
reading laboratories in 18 special schools, matheMatics laboratories
in four special schools, and special instruction in readingAn seven
cluster schools and treatment centers. The majority of objectives in
bOth the reading component and the mathematics component,of the program
were achieved.

134. Griggs,Shirley A. Program for Adolescents (Male and Female) in
Corrective Institutions-Rikers Island. Brooklyn: New York City
Board of Education, Office of Educational Evaluation, June 1975.
18p. ED 138 681.

Thisnroject, funded under Elementary Secondary Education Act Title I,
was designed to improve the mathematics skills of 328 males and females
serving prison sentences or awaiting trial in the Rikers Island

Penitentiary. For the male population exclusively, the project was
designed to improve reading skills and English usage and comprehension.
The project supplemented the regUlar instructional program in
mathematics and reading by providing remediation and tutoring in

these areas. The project established a mathematics laboratory in the
women's-prison, a reading laboratory, three classes in English as
a second language, a cloth cutting and spreading class emphasizing

area,application of reading and mathematics skills in a vocational

area, and an educational guidance program in the men's prison. The

inmates ranged in age from 16 to 21 years. TwO of the evaluation

objectives were achieved at a significant level: that is, as a result

of participation in the reading and mathematics components of the

nropram, the reading and mathematics scores of students showed a

significant difference between the real post test score and the
anticipated nost test score. The evaluation objective dealing with
improvingthe language faCility of students who participated in the

English as a second language component of the program was achieved
bpi 64 percent of the participants, who either improved or received

the highest possible rating in the area of English speaking ability.

Eighty -five percent of the particin'ants achieved success-in the area

of English comprehension.

135. Gunther, Phyllis E. Basic Skills After School Pre-Kindergarten Program,

1975-1976. Brooklyn: New York City Board of Education, Office of

Educational Evaluation, 1976. 22p. ED 141 476.

An after school pre-kindergarten program sought to upgrade the reading

6
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and math readiness, and develop English -as-a-second-language skills
for 45 pre-kindergarten neighborhood children. Pupils were selected
for the program on the basis of family background information and
pupils' inability to speak English because of Decent.arrival to the
U.S.. The program activities were based upon the cognitive/affective
approach. Pupil growth in social skills, Physical abilities, intel-
lectual ability, English fluency, self image, and parent involvement
were assessed. A screening test for learning disabilities, an
intelligence test, teacher rating scale of pupils' attitudes, and
interviews with school personnel and parents were used to, evaluate
the program. The report concluded that the program was successful
increasing the social skills, physical abilities, and intellectual
ability of the-45 pupils. The program was also successful in develop-

4
ng more positive self image and cultural awareness of the pupils.
nrent involvement in school activities was increlsed. The program
fulfilled the goal of prenaring Children for kindergarten and-Th---ST--
grade _curricula. The Teacher Rating Scale On Pupils' Pride in

. Cultural. Background instrument is included in the appendix.

136. Gunther, Phyllis E. Reading Improvement Through Marine Environment
Exploration, 1975-1976. Brooklyn: New vork City Board of -Education,
Office of Educational Evaluation, 1976. 14p. ED 141 485.

This New York City Umbrella Program for reading enrichment:was itple-
mented in the context of the study of the. marine, environment It

combined language arts and science study as applied to the study of
this environment. One hundred eighty-five ptiyitls from seven fifth
grade classes in four schools participated in the program -Classes
of students with the greatest neeclor reading improvement were
selected by principals,who were recentive to the innovative program.
The program objectives were: to determine whether pupils, showed
improvement in their ability to perceive relationships in science
terminology and concepts enabling them to organize, and classify
information according -to common characteristics;.and to determine
whether pupilSIbowedsignificant improvement in their ability to
read and construct graphs, diagrams and tables. Pupils were pre ay
post tested using the Science Research Associates criterion-reference
test called Probes. The evaluation indicated that all objectives
were attained except significant imnrovement in reading skills. The
report concluded that the program proved that the gains in reading
comprehension skills of classifying, and distinguishing fact from
fiction and opinion was attributed to the ouality of the curriculum
and program.

137. Hedley, Carolyn N. Reading Program at Children's Art Carnival;
september 1974-June 1975. Brooklyn: New York City Board of Education,
Office of Educational Evaluation, June 1975, 38p. ED 137 447.

One hundred eight children ,in grades two to four (ages seven to
ten), whose reading level was one to two Years below grade level,
participated in this program. The Creative Reading Program for the
Children's Art Carnival, funded under the Elementary and Secondary
Education Act Title i, had as its purpose the teaching of reading and
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Other communication skills by using the aesthttic experience as the
foundation of reading-language instruction. The Carnival provided
an individualized reading program' which relited each child's develop-
mental pattern as it'was revealed in art workshopsto:4i reading plan
especially designed for' the student. Th re were thtet% 12-week'

;
sessions in the Carnival.. The students, et twice aweek at the
Carnival Center where a small-reading laboratory existed. These
students met with the reading improvement tealier three times a week
in their respective schools.. At, these in-school reading laboratories,
the ch ldren worked in small groups on reading - ,communication' skills in
activit s and study, sessions that ,wtre based on the art txperiere-:ed
at the C ildren's Art Carnival. The Carnival program suppleMented the
regular school program by offering individualized oneeto-one instruction
which provided a choice of ways to learn reading. Findings indicated
that the Carnival Program was successful. The children evidenced a
great deal of personal and attttudinal affective development according
to Psychological Center personnel. They progressed in reading and
linguistic achievement as measure on:.the Prescriptive Reading Inventory.

41011.'

138. Heintz, Paul: High School Peer Tutoring (Homework Helpers) Program;
School Year, 1974-1975. Brooklyn: New. York City Board of Education,
Office of Educational Evaluation, 1975. 32p. ED 137 451.

The High School Homework Program was designed to provide eligible
high school; students, gradeS 9 through 12, with intensive individual-
ized remedi4 instruction-in reading; athematics, and language as
well as assistance with daily homework assignments. The major
obAecelives of the program were.to Delp students who were two or more-

, years retarded in reading on mathematics improve their ability in
these'areas of academic achievement, and to help students whose

,

native language was not English improve their language and mathematics
skills. Over 4,000 students participated in the program. They were

all volunteers. The program trained and employed high school and
college students to serve as peer tutors. The analysis of reading

and math test scores yielded highly significant differences between
predicted and post test gai.ns'and actual post test gains' in language.

and mathematics skills. The students who received tutoring in the
program showed, on the average, an increment of two months of academic

achievement for every month of participation in the program. This

evaluation indicates that the outstanding success Of the program can
be attributed to the following factors:' an excellent orientation

component, good program organization, tutorial strategies, material
used in the program, and staff interesti.R students.

_139. Hennessy, James J. Bilingual - Bicultural Program at C.S. 77, 19.75-76.

Brooklyn: New York City Board of Education, Office of Educational
Evaluation, 1976. 20p. ED 141 477. Pager copy not available.

This renort presented the final evaluation of a Bilingual-Bicultural
Program in a community school in the Bronx, grades one through six.
The project was designed to increase the spoken English language
comprehension of elementary school age children who were found to be
below the 20th percentile on the Language Assessment Battery.. Ten
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educational assistants worked closely with 168 target youngsters in
activities that ranged from individualized instruction to small grou
T.4ork, 'to'testing, diagnosing,4and prescribing interventions. The

primary goal-of these activities was to bring each participant to
a higher level of competence in using and understanding English.
The findings of the evaluation were that the major goal was not fully
realized, in spite of very well coordinated, highly professional
effort on the part of project staff members. Only 47.1 percent, (short
of the 65 percent goal) of the students.,participating in the project
gained the expected 1Q percentile ranks'needed to satisfy the project
objectives. The project was recommended for continuation, however,
with some modifications.

140. Hennessy, James J. The Ethnic Heritage Learnin& Resource Center,
197_ 5-1976. Brooklyn: New York City Board of Education, Office of

Educational Evaluation, 1976. 15p. ED 442 634.

The Ethnic Heritage Learning Center, designed to increase the reading
of elementary students who are educationally and economically

disadyantaged, is described in this 'paper. The major goal of the

,Center was to provide supplementary medial reading instruction.
In addition to the 250 ;students who Here selected as a target group,
the Center also servedapproximately 1,000 students from other schools
in the district who came to the Center for two day workshops. Approxi-
mately 60 students were serviced at the Center each day with the
primary activities revolving around learning to read through the study

of the Hispanic and 'African cultures. Four paraprofessionals assisted
the teaching staff in instructional activities, management'aqivities;
and special enrichment activitids in this multimedia, multicultual,

project. Materials that emphasized the ethnic and cultural heritage
of the back'and'Puerto Rican students served by the Center, were
developed. The major conclusion of this evaluation is that the Centers's
activities are effective in increasing the reading skills of the
participants. It was recommended that the target population for the
following year be set at 50-350 student's who would visit the Center
at least four times per month and that a measure of specific knowledge
gained as a result of participation be developed and implemented. It

was also suggested that a measure of English language proficiency be
used as a pre acid post-measure for those participants who have a
diagnosed weakness fin this area..

44i, Herr', Audrey. Program for. Institutionalized Children. Brooklyn:

New York City Board of Education, Office of Educational Evaluation,
August :1976.- 95p. ED 142 682.

1

The Program for Institutionalized Children.in New York City provided
readin and/or matheMaticsinstruction for634 Title I eligible pupils.
in 1 a s one through twelve in 12 institutons for neglected, abused,
Or 4 ent children. The program operated for seven weeks with
approx mately 15 hours of instruction weekly. Small group instruction
or individual tutoring was provided by 80 teachers assisted by 12
paraprofessionals and three student aids under the supervision of
eight teachers-in-charge. All students were given entry and mastery
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tests'with standardized criterion- referenced tests from the Croft
reading system and/or from the Base mathematics system, The major
evaluation objective of having 70 percent of the participants
demonstrate mastery of at least two instructional objectives in reading
and/or mathematics was achieved. In reading, 75 percent of the pupils
achieved mastery of at least two objectives as a result of instruction.
In mathematics, 86 percent of the pupils mastered at least two objectives
as a result' bf instruction. Sixty-eight percent of the pupils demon-
strated mastery of,more than 70 percent of the instructional nbjectives
they attempted in both subject areas.

142. Herr, Audrey. Summer Program For Special Schools For Socially Mal-
adjusted Children. Brooklyn: New York City Beard of Education,
Office, of Educational Evaluation. August 1975. 29p. ED 137 442,'

This report is an,evaluation of-d Net/ York City School District
educational project fUnded under'Title I of the Elementary and
Secondary Education Act of 1965.- The program was'designed to serve

l',1,640 children attending special day schools, psychiatric hospitals,
',;and

day and residential treatment centers for the socially malad-
justed and emotionally disturbed,:in,kindergarten through twelfth,-
gra e. The purpose of the program was to improve achievement-in,
reading and to provide meaningful socialization activities for
thes children during the summer months. The major objective of
the program was to help pupils achieve mastery of instructional
objectives in reading. The CROFT (Readig) eriterion-'referenced
tests were'used as. assessment mlasures. The program was 'staffed

by 178. teachers .and 46' paraprofessionals under the supervision .of
21 teachers-in-41arge. Two 'assistant coo;T-dinators and a project

coordinator supervised the entire prograM. The participants were
selected from twelve special day schools for socially maladjUsted
or eMotionaily disturbed children, nine psychiatric hospitapS,
16 day and/or residential treatment centers for emotional)A,
capped children, and 30 day and/or residential treatment. Centers
for addicted children. These 07 sites, locat.Q4.in all..-of the, five,.

boroughs of New York City and four sites in Likstate New Yorkwere
clustered into 21 school urganizationS for the purpose of super-
vision of the' instructional, program. An analysis of the data
indicated that 70 percent of the participants mastered at least one
instructional objective and that they did benefit substantially
from the program.

143. dicks, John S. Early Identification Program. Brooklyn: New York
City Board of Education, Office of Educational Evaluation, 1976.
16p. ED 141 479.

This report is an evaluation of a selected New York City Urribrella
program fundi4d under a special grant from the New York State Legisla-
ture. The program, which served eighty children in two Brooklyn
schools, focused on the early identification of learning problems
and the remediation of these problems in first and second grade
children in each of these schools.. Forty children selected from
each school were given remedial work in, reading and mathematics.
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Four educational assistants under the supervision of the reading

specialists of each school'comprised the staff. The specific
evaluation objectives of,the program were that participants attending

fifty percent or more of the scheduled program sessions show
skills over the anticipated gain as measured by a comparision of pre

and post-test scores using the historical regression formula. The

Stanford EarlySchool °Achievement Test II and the. Metropolitan
Achievement Test, were used to measure functioning in reading and in

Mathematics. An analysis of the data yielded mixed results with
statistical significance only partly achieved. The results must be

'regarded as tentative due to the short dUration of the program
(one semester), the use of two instruments instead of one, and the
smell sample sizes. Data summaries and a list of recommendations
are included in the report.

144 Hicks, John S. Individualized Instructional Program for Emotionally
Disturbed Children Unable to Partic,ipate in Formal Educational Programs.

(Title VI) School Year 1974-1975. Evaluation Report. Brooklyn:

New York City Board of Education, Office of Educational Evaluation,
1975. 21p. ED 136 464.

Presented is an evaluation of a program designed to provide individualized
instruction for 28 seriously emotionally disturbed students in a residential
psychiatric program in New York City. Findings are reported to indicate
ti t the program met its objectives in producing significant growth in
bo a reading and math achievement; and additionally produced over 100 percent
improvement in attendance. It is noted that efforts were made by the
hospital team to keep and maintain contact with school programs outgid.e
of the hospital to which the students would be returning. List0 recbm-
mendations include that objectives in reading and-math be defined in terms
of the historical regression form4las; that instruments used for data
collection be improved, and that funding for the program be modified.
Data forms are appended.

145. Hicks, John. Lenox Hill Neighborhood School Camp Program; School Year

1975 -1976. Brooklyn: New York City Board of Education, Office of

Educational Evaluation, 1976. 31p. CA 141 481.

A four phase nvironmental sciences program was designed to serve 654
students from 23...different fifth grade classes from a Manhattan

:community scho ict. Phase one, a pre-camp educational prOgram
n the classroom, was designed to introduce the participating classes

o the concepts of en r nmental sciences which the children would

be studying while in camp. Phatwo was a four day camp experience
An Connecticut. Phase three wIlLa series of projects and reports
completed by the children whenney returned from camp, detailing
their camp experiences. Phase_fOUr was an integration of the lessons
learned by the camp experience into the life of the children in'New
York City. The major program objectives were to significantly increase
the children's knowledge of environmental science, change their attitudes
about environmental, concerns to more positive ones, help students utilize
their knowledge in defining local environmental concerns, and to help
students develop plans to improve their neighborhood environments.

6,)
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The instruments used to evaluate the program objectives were a test
of science knowledge constructed by the district scidhce coordinator,
the Attitude Development Through Outdoor Education Scale, and a follow-
up questionnaire which was completed by participating teachers. Cor-
related T tests .of the first two objectives indicated that the post- ir
test scores were significantly higher than-pre-test scores. Also, follow-
up activities suggested that the students brought their experiences back
to their neighborhood school districts and were more aware of the environ-
mental concerns in which they Lived. The report concluded that all
three evaluation objectives were met and produced significant positive
findings. The instruments used in the evaluation are included in the
appendix.

146. Hicks, John S. T.E.A.T.H. Program, English as a Second Language
(School Year 1975-1976). 'ftooklyn: New-York City
Board of Education, Office of Educational Evaluation, 1976. 22p.

ED 141. 491.

This report evaluats a remedial reading and mathematics after school
program for 221 thit=d, fourth,fifth, and sixth grade students who
scored at Least one year below epected grade levels on New York Cit.:.
standardHed tests. The progrnm was a selected New York City Umbrella
program Handed under a grant from the New York State legislature.
The progrAlm also taught English as a Second Language (ESL) to 82
parents in the school community. Bilingual teachers from the par-
ticipating elementary school were sent into both community agencies
and private -homes where they held English language instruction classes
for parents. The major objectives of the program were to help students
in both the remedial reading and mat4matics program achieve lgnificaut

1-

growth in their reading and mathematics skills and to help ti partici-
pating parents in the ESL program to improve their conversational
skills in Enfi,lish. Pre and post 'ity wide reading and mathematics
standardized tests were used to the students' growth. A

teacher-made test of convet English as well as the New York
City Non-English Rating Se. ts ed to assess the parents' improve-
ment (0 their English cony skills. The findings of the

A

program indicated that the udent ,.average growth in mathematics
w,y-t 11.8 months tor A ten m iod any [he average growth in
mathematics w,is 11.8 months t, Lilt. same pyriod. Also, data collected
MI thy pre ,uu post English conversational test for parents.indicated
that parents met thy eligibility criteria of minimal competence in
English. The appendix contains, the TeacLer Made Test of Conversational
English.

147. Holtinshead, Merrill T. Bilingual Instruction in Reading and Mathematics
of Pregnant Non-English Speaking Students. Brooklyn: New York City
board of Education, Office of Educational Evaluation, June 1975.
23p. ED 137 450.

This is an evaluation report of a New York Cir.}, school_ district

educational project funded under Title I of the Elementary, and :;ccondary

Education At of 1965. The program was designed to provide bilingual
instruction to pregnant school-age girls who were two or more years
below grade level in reading and mathLmatics. It was also designed for

1
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students who were deficient in their ability to speak and understand

English. Approximately 40 Spanish-speaking students, aged 13 to 19,

were enrolled in the program; however, due to pool- attendance and
a high rate of attrition, there were only 20 students on register

at any particular time. A bilingual teacher and an educational
assistant conducted the program of individualized instruction under
the supervision of the sehool'principal. Achievement data are

presented for reading and mathematics. A historical regression

analysis was used to compare actual posttest scores v.th anticipated
posttest scores. Although this method of data an s did not reveal

statistically significant-gains in reading and mathematics, it did,
show that students gained over one month in both reading and mathe-.
matics for each month of the treatment period. Students made statis-

tically significant gains in Spanish vocabulary and comprehenSiOn::.
The program objecti4S were met for those students who participat6d
in the program.

.148. Hollinshead,' Merrill T. Pre-School Program for Emotionally Disturbed,
J.,a-nguage and Perceptually Impaired Child,ea (Title VI) Evaluation
Period (December 1:974-June 1975), Eva' sit -1 Reaort. Brooklyn:

Neti,IYork city .Board of Education, Off Educational Evaluation,

e1975. 24p'. ED' 136 490.

'Evaluated was a program designed to make an early diagnosis of the
,-eMotional problems and learning disabilities of 40 preSchool cildren,
and to furnish educational interventions so that these problems
might,be ameliorated before the children.' entered formal schooling.
The program centered around, speech and language, perceptual-motor
activities, and adjustment to peers and adults. Evaluation objectives
focUsed on improvement of 50 percent of the participants in areas
of language, perceptual-motor development, social and emotional be-
havior, and attitudes toward and relationships with adults in the
educational setting. Pre- and post-test data revealed that statistically
significant differences in the direction of gains and improvement
were obtained. There was also close agreement between st::tf members
that over 75 percent of the children had improved moderat- ly or markedly
in attitudes teward:and relationships with adults., Among appended
materials are statistical data and a sample form used to collect
ratings of improvement.

149. Hopkins, Thomas F. Graphics Expression System Reading Center,
EvaLuarien Period 1975-76. Brooklyn: New York City Board of

Educa Office of Educational Evaluation, 1976. 16p. El) 142 636.

This paper describes the Graphics Expression System Reading Center
Program, which provi6ed students with limited learning motivation and
with below norm achievement in reading, as well as those students
reading on and above 0,'Oid.e. level with the opportunity to use the

compact recording studia''equipment in the production of television
co

sows. The purpose of this program was to improve student motivation
andinterest, and to provide individualisation of diagnostic tech-
nique:41 and learning activities through increased acquisition of, and
acht*ement in, basic skills and reading comprehension. students

worked individually or in small groups under the direct supervision
of a teacher. thev were involved in a wide variety of activities
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associated with production of a graphic expression system audiotape,
videotape, etc. The instrument used to collect achievement information
was teacher-made knd criterion-referenced. Findings indicated that there
were 68 participating seventh graders, and 29 participating eighth graders.
Only 57.3 percent of the seventh grade students attained a passing score-

in the criterion-referenced test. The evaluafion-objective specified
that at least 60 percent attain the passing sere. Seventy-two percent
of the eighth grade students attained a passing score on the teacher-
made criterion-referenced test. The criterion that at least 60 percent
should attain the passing score was achieved by this group. The major
problem affecting this program's functioning was the unavailabili1-
of the specific equipment which formed the essential hardware of the
program.

150. John Jay Ili h School Bilingual Education ;'rogram. 1974-.19715; Brooklyn:

New York City Board of FJucation, Office of EducationaUation,
1975. 27p. F

.

This rerort i An luation of a New York City sc strict educa-
-,w

tional projec 1111,1or Title VII of the Elementary 'end Secondary

Education Act ,

the major goal of the program was to ensure
oral And written student mastery of Spanish and English. One hundred

twenty -five ninth-grade students, 100 Spanish-dominant, and 25 Englisti7.

dominant, participated in the program. Instruction, supervi -ion, and

guidance were provided by a director, four bilingual teachers, fivet
educational assistants, two family, assistants, andsa secretary.,

students receiyed.hilingual instruction in mostOligli SthoolleriCuluM"
areas: 'anguage Arts, social studies, science,' matheMatics, aesthetics;-
physical ediication and crafts. Two specific evaluation objectives of

the program were to determine whether Spanish-dominant students would

demonstrate statistically significant improvement in oral English,. in

Fligksh lanv [);... skills, in their abilitv,t6 road theilt-Rative language,
andtn maths sties; and to determine whether English-dominant students
would demonsLrate statistically significant improvement in oral English,

in English language skills, in their ability to read their,natIve,

language, in mathematics and to determine whether English-dominant

student demonstrate statistically significant improvement in thr.

ability t sneh Spanish An instrument specific to each objective
was' admit stored in pre and posttest situations, and the scores were

analyed. Thu Spanish-dominant students demonstrated statistically
significant growth in rile use pi oral Engli di, English language skills,

reading in Spanish, and mathemliPics. English dominant students demon-
strated growth in the use of oral Spanish, although the-gal-11s were not

statistically significant. The program was successful in meeting its

objectives.

151. Kahn, Paul. College Bound Program, 1975-76. Brooklyn: New York City.

Board of Education, Office of Educational Evaluation, 1976. 55p.

ED 1 42 651.

The College Bound Program was designed to help educationally disad-

vantaged and linguistiealYv isolated ninth to twelth grade pupilS

improve their skills in reading and mathematics. Students were'exposa
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to 40 minutes of daily instruction, five days per week, for a full year
in both subject areas. Each day's exposure was remedial in orientation
and served to supplement regular or tax-levy teaching. Instruction for
all pupils was individualized, utilizing either standardized. achievement
or criterion-referenced instrumentsfor diagnosis and evaluation.
Instructional. prescriptions to correct deficits were either commerical
or teacher-prepared. Major findings of the program evaluation were:
(1) students in grades nine through twelve showed highly significant
gains in both reading and mathematics, and (2) the bilingual students
who were administered the criterion-referenced tests failed to realize
the criterion level of mastery of at least five instructional objectives
in both reading and mathematics. Among the [actors that may have been
contributed to the positive results of the program may be the use of
indiyidualiZed instruction as the chief teaching method, and the use
of a diagnostic-prescriptive approach.

152. Kahn, Paul. Handicapped Children Component: Remedial Services, Non-
Public Schools. School Year'1974-1975. Brooklyn:. New York City Board
of Education, Office of Educational Evaluation, 1975. 23p.. ED 141 442.
Paper copy not available.

A project-was organized to meet the special needs of youngsters who
exhibit a wide diversity of deficits that included mental retardation,
brain damage, emotional disturbance, learning disability, and deafness.
The purpose of the project was to improve the reading and 1acc4uage skills
of eligible pupils. Three hundred exceptional pupils from fifteen non-

,

public -Schools participated in the program. Pupi,ls we're. selected for..

the program on the his of residential area and:Onc'atiOnal di5advan-
tagement: Reading was taughL to individual pupils.eilher developmentally
or remedially with emphasis on readiness, word att.,:a1c,:.and comprehension,

skills. Speech therapy was clinically- oriented to'offset individualE
speech problems and related language dWiculties. The.-arl component

focused on a creative and motivational approach to meetread,inCand
communication defects. Psychological and social work serVideSere
designed to promote optimal adjustment in order to make language
instruction more meaningful. The Peabody Individual Achievement Test
and Photo Articulation Jest were used to assess reading improvement.
The report concluded that a mean gain ofc11.5 months was attained by
the pupils in nine months. The self concept and art-related question-
naire forMs are included in the appendi4p-

Ay,

153. Kahn, Paula Homework Helper Component. Evaluation Period School
Year 1974-75. Brooklyn: New York City Board of Education, Office
of Educational Evaluation, 1975. 17p. ED 141 441. Paper copy not
available.

Homework Helpers was a program funded under the Elementary Secondary
Education Act, Title I in nine non-public schools with disadvantaged
youngsters. The two purposes of the program were to improve the
competency of the students in reading and mathematics.skills, and
increase student motivation and interest by developing positive'
atttudes toward self and school. Two hundred sixty students in grades
two through eight were recommended by Title I specialists in consultation
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with principals, teachers, parents and pupils to receive additional
help in reading and mathematics. The project was conducted after
school hours, two hours daily, four days per week. High school tutors
were instructed to encourage pupil self-confidence and to provide
a warm climate in which the students could perform freely. A student
questionnaire consisting of twelve items explored attitudes toward
schOol, self, tutors, reading, and mathematics. The questionnaire
was given to the students twice as a pre-and post-evaluation. The
results indicated that the students demonstrated considerable improve-
ments in attitude toward self and school by the end of the program.
The students reading and mathematics skills improved and were reflected
in .higher grade levels in those subjects. copy of the questionnaire
used in the program evaluation is included in the appendix. ,

154. Kastner, Sheldon. Parent CooperativatNur'sery Program; School Year
1975-76. Brooklyn: New York City Board of Education, Office of
Educational Evaluatian; 1976. 12p. Eh 142 63'2.

This report evaluates a nursery program for pre- kindergarten pupils
in New York City. The program emphasized oral. language, sensory
motor coordination, conceptual training and the development of a
strong self concept. 1;tft.een pupils participated in the program.
An intake diagnosis was used to help specify areas of deficit which
needed attention. IYAgents,-pf pupils, "volunteer parent cooperators",
worked in the classrobm and in the learning centers on a rotating
basis under the direction of the teacher. An educational assistant
worked with:the pupils individually and in small groups. A family
worker consulted with parents of the pupils enrolled in the program.
Pupils were tested at the beginning and the end of the program to
assess the 'improved cognitive functioning as measured by the Boehm Test
of Basic Concepts. This evaluation concluded that eleven of the fifteen
pupils showed a gain in cognitive functrioning in their post test
performance scores. Additionally, nearents participating in a workshop
program showed increased knowledge of child development as measured by
an observational. inventory. The child development rating .. scale and the

E parent, observation form are appended to this report.

155. rastner, Sheldon B. Remedial Mathematics skills Program for Optional
Assignment Puri Is 7 School Year 1974-1975. Brooklyn: New York City

Board of Education, office of Educational Evaluation, 1975. 20p.

ED 137 477.

This report is an evaluation of a .New York City school district
educational project funded under Title 1 of the Elementary and Secondary
Act of 1965. The major objective of the program was to increase student

competency in math computational skills. Approximately 3,000 high
school students in grades 9 through 11 from 32 high schools were selected
as participants- Class size was reduced to 15 students to allow
for *dividualized instruction. Math labs equipped with calculators,
pfiri,ting calculators and programmable calculators were_available for

student use. Their use was designed to interest :it:tide/its in math and

to make students familiar with these machines since they are often
use(In business and might increase students' employment opportunities.
Thtprogram was staffed by a project coordinator, teacher-trainers,
teachers, and teacher-aides. The Metropolitan Achievement Test (MAT)
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Computational Sub-Test was administered as a pretest and as a post-

test. A historical regression analysis of the achievement test data

revealed statistically significant differences in the scores. Program

participants, on the average, made one year gains in actual achievement
beyond that-which was predicted on the basis of their previous history

of achievement.

156. Kastner, Sheldon. Skin, Fea ,:er, and Fur. Bf'ooklyn: New

York City Board of Ed4c4,1, Offic of Eduational Evaluation, 1976.

6p. ED 141 486.

The "skin, scale, feather, ' fur" )gram was designed to provide

children in the New York City vli. ,chools with knowledge about

various animal species and their ,Lace in the animal w, Teacher

and paraprofessional staff along with the Staten Islandd nt11.1"Personnel

dev'eloped activities and instructed children at the zoo. They also

c:onducted exploratory learning activities at schools. The primary

objective of the program war to determine whether, as a result of

participation in the program, 70 percent of the pupils would get 60
percent of the questions correct on a test measuring knowledge about:

,various animal species. Five hundred pupils in grades three through

nine participated in the program. Data was collected for students in

grades two through four. A program developed instrument measuring
knowledge about various animal species was administered after the

children had been exposed to the program. The findings of the report

indicated that 98 percent-of the pupils in grades two, three, and four

(512 out ofi519) received test scores above 60 percent.

L 157. Kaye, Mildred. College-Discovery and.DeVelopment Program; School

Year 1974-1975. Brooklyn:' New York City Board of Education, Office

of Educational Evaluation, 1975. 42p. ED 135 917.

Funded under Title I of the Elementary and Secondary Education Act,

the College Discovery and Development Program is a cooperative program

developed and offered by the City University of New York and the Board

of Education of New York City. This program proyides remediation in

reading and math to approximately 830 sophomores, juniors and seniors

who are economically disadvantaged in three New York City high schools.

Statistically significant results were found in'both the reading and

math components. Students were scheduled for intensive small group
(8 to 10 students) individualized assistance in reading and math. Each

center was staffed with three counselors, three educational assistants .

and one coordinator. Seventeen remedial reading and/or remedial math

teachers staffed the program. There was one Project Coordinator who

coordinated the program city wide.

158. Kelly, Lenore. Summer High School Remediation Program. Brooklyn:

New York City Board of Education, Office of Educational Eval4lation,

August 1976.. 33p. ED 142 663.

The Summer High School Remediation Program was designed to ovide

remedial instruction for eleventh and twelfth grade pupils who were

two or more years below grade level in reading and/or mathematics.
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Instruction was provided during the day at four high schools and, in addition,
one of the schools conducted an evening session. All participants attended
a daily 90 minute period of individualized instruction for a total of 29
sessions. All participantylere'administered a criterion referenced test
(CRT) developq by SRA on a- pre/post'test basis. As a result of being in
the Temediatidt program, pupils were expected to demonstrate mactory of
at least two instructional objectives, in reading and/or mathematics.
The'analysis of pre/post test scores of 807 students in reading and 229
in mathematics showed improvement in skills and fullfillment of program
objectives. The use of the criterion referenced test as a diagnostic tool
and a highly individualized instructional approach were found in all
schools.

159. Kelly, Eleanor A. Title I English as a Second Language Program.
Non-Public Schools Program; School Year 1974 -1975. Brooklyn: New
York City Board of Education, Office of Educational Evaluation, 1975.,
34p. ED 139 897.

The,purpose of this program was to provide instruction in the English
language with emphasis on oral English to eligible non-English speaking
pupils enrolled in Title I non-public schools. The major objective
of the program was to enable the pupils to achieve competency and fluency
in the use of the English language and to assist .them In attaining an
.achievement level appropriate for their grade level placement. This was

accomplished by providing the students with experiences in language
within functional settings through an audiolingual 'Method: .instruction
was conducted in small groups of From four to eight fopla period of forty

to sixty minutes fortwo to five days a week. Varied learning materials

were used. A total of 3,808 pupils from kindergarten through the
twelfth grade participated. An analysis of pre and post test scores
revealed that all grades made gains of from almost five to seven months
with the exception of grades ten, eleven, and twelve which had a gain
of one Year and one month. There appeared to be no significant difference
among treatments where there was a combination of English as a Second
Language and/or speech or guidance, or when thejtreatment was only

English as a Second Language. The fact that there were no significant
differences in improvement among treatments suggested that the suppor-
tive services may have been helpful to those pupils who otherwise may
not hayVunctioned as well in the English as a Second Language class-

room.

160. Kohn, Martin. Diagnostic and Prescriptive Program in Reading and
Mathematics for 300 Title I Eligible Handicapped Pupils. Brooklyn:

New York City Board of Education, Office of Educational Evaluation,
June 1975. 27p. rp 138 662.

The purpose. of this Elementary Secondary Education Act Title I program
was to provide supplementary remedial instruction in reading'and

arithretic to handicapped pupils. One hundred forty-eight emotionally
handicapped-neurologically impaired, and 138'.Severely learping disabled
Title 1 eligible handicapped children were selected for participation.j
Since the children were attending non graded classes, ages ranged from
six to 14 years. Eighty-four percent of the students were boys. All of
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the participating children were performing poorly in school.
--Supplementary remedial instruction\was provided individually and/or

in small groups two or more times a week by a Title I teacher assigned
to the school. The program model was diagnostic-precriptive. The

evaluation found that improvement in ability to read, as measured by
the difference between predicted post-test scores and actual post-
test scores, was foir and one-half months; in arithmetic, the gain
was seven months. An explanation for these outstanding gains was the

, diagnostic-prescriptive approach which was used to provide each child
with the kind of remediation best suited to his needs.

161. Laudor, Charles R. Bride to School Program: School Year 1974-1975.

Brooklyn: New York City Board of Education, Office of Educational

Evaluation, 1975. 15p. ED 137 467.

This report is an evaluation of a New York City school district

educational project funded under Title I of the Elementary and Secon-

dary Education Act of 1965. The program was designed to supplement

an ongoing early childhood readiness program and to provide individu-

alized ins,ruction in reading and math to a select- qroun of learning
disabled ,qhtiaren between the ages of five and seven. In total 154

children Participated in the program. The instruction, under the

supervision of a teacher-coordinator, *volved seven specially selected

teachers, trained in learning disabilities and special education,

utililing a combination of teacher-created and commercial learnin

materials at 16 designated sites which included hospital Work .areas

and clinics as well as special classrooms' within schools. Using the,

"Psychoeducational Evaluation of the Pre-School Child" (Jedrysek,

Klepper, Pope and Wortis) as an evaluation instrument, the evaluation

attempted to determine whether improvement of the children in various

developmental areas would show a statistically significant difference

between pre and post test scores. These areas included physical

functioning and sensory status; percep al functioning; competence

in learning for short term retention.;
ganguage competence; and

cognitive functioning. The test results were statistically significant,

indicating the success of the program.
,...

162. Leaf, Jeanette B. Project Mini-Teachers, 1975-1976 Academic Year.

Brooklyn: New York City Board of Education, Office of Educational

Evaluation, 1976. 40p. ED 142 641.

Elementary school students who were recent immigrants for Puerto Rico,

Haiti, Greece, Italy, Hong Kong and Israel participated in this after

school program. The goal of the program was to increase student pro-
ficiency in read.i.n, writing, and speaking Engli5.. Ninety-seven

students from two elementary schools were seleCteT.on the basis of

counselor or teacher recommendation. Non-English speaking applicants

were given priority for acceptance into the program. The program provided

for tutoring by high school seniors, verbal and written exercises and

games and study materials developed for the students. Achievement

tests in .reading were administered to the students on a pre and post test

basis. Pd,rsonal data forms and questionnaires were administered to

tutors, students, and parents. The results of this program evaluation



shows that students improved skills in reading, writing, listening,
and speaking. No differences were found between pre and post test
scores for tutors. An appendix includes copies of questionnaires
administered to all participants.

163. Leaf, Jeanette L tutoring: Walk and,Talk Program. 1975-1976
Academic Year. Brooklyn: New York City Board of Education, Office
of Educational Evaluation, 1976. 33p. ED 141 492.

This report evaluated the seventh year of an after school, tutoring:
program designed to provide extra instruction to students who were
recent, immigrants to New York City or who came from bilingual'homes.
The primary objective of, the program was the improvement of the stu-
dents' basic skills, namely reading, communications, and mathematics.
One hundred seventy-six students from grades one to six were enrolled
in the program. The majority of the students came from Chinese or
Spanish speaking homes. Students were selected for participation in
the program on the basis of teacher-counSelor recommendation and
academic need. Students were divided into five bilingual and basic
skills groups and received intensive and individualized instruction
six to ten hours weekly from teachers, educational assistants and high
school students who served as tutors. The Stanford Achievement Tests
were administered to every student on a pre and post test basis.
Questionnaires were administered to all partiCipants in the program.
Statistical analyses illustrated significant differences between tWe
pre and post-test results in reading, mathematics, and communications
skills. The report concluded that in every instance, the grade
equivalent increase was equal to or in excess of the six-month duration
of the program being evaluated. The appendix contains the question-
naires which were developed and administered by the program coordinator
to the students, educational assistants, and teachers.

164. Lechowicz, Joseph S. The Child Centered Reading Program; Evaluation
Period September 1975 to June 1976. Brooklyn: New York City Board of
Education, Office of Educational Evaluation, June 1976. 20p. ED 141 478.

This report evaluated the Child Centered Reading Program which was
designed to develop and improve reading ability, behavioral attitudes,
and self image of the 2,000 inner city elementary students participating
in the program. The program was administered by a coordinator, four ,

cla

reading teachers nd two educational assistants. The activities
included introduction of the lesson by the teacher, workbook activity,
reading from the reader either individually or in small groups, and
'tenting at the conclusion of each book. Recreational activities were
atso an integral part of the program. Seven hundred thirty-eight
kindergarteners, 521 first graders, 355 second graders, and 313 third
graders from six Queens public schools participated in the program. The
evaluation of the program was to determine whether the reading grades
of the students showed a'statistically significant difference between
pre-test and post-test scores. Also, the self image of the program
participants was assessed by the Teacher's Evaluation of a Child's
Self-Image Rating Scale at the beginning and end of the program. The

summary of the evaluation findings indicated that kindergarten and first

graders.improved their reading ability as prescribed in the program ob-

jective. Sixty-four percent of the second graders achieved on or above

10
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reading grade levels as measured by post-test. However, third grade
test results failed to show anticipated gains in reading grades. The
results of the self image scale indicated that 97 percent of the
participating students maintained or improved their self image,. 4tings
with 82 percent sho /ing outright improved ratings. The self image
scale is included in the appendix.

165. Lechowicz, Joseph S. Perceptual Conditioning for Decoding, 1975-1976.
Brooklyn: New York City Board of Education, Office of Educational
Evaluation, 1976. 20p. ED 141 482.

The Perceptual Conditioning for Decoding Program, funded under a special
grant from the New York State Legi-slature, was desined for the teaching
of decoding as the first phase in learning to read to 1,900 kindergarten
through third grade students in eleven schools in Queens County, New
York. For those target students not knowing the alphabet, a preliMinary
Alphabet Identification phase was used to train them in alphabet letter
naming. Classes included in the program were those with students of
relatively, low reading scores. The remedial component of the program
included additional decOding skill training. The main screening measure
was the Word Analysis sub-test of the Durrell Analysis of Reading
Difficulty. The prograM was staffed by a part-time coordinator,.one
full-time auxiliary trainer, one Dart-time teacher triner, and sixteen
part -time, educational assistants. Specific evaluatidn objectives
of,the,program were: (1) that 90 percent of the participants would
identify,100 percent of a random list of the entire alphabet correctly;

(2) that, the AeOoding ability of participants in the first, second,
and third grades would show a

*
statistically significant difference

between their real and antltipated post-test scores; (3) that those

participants in the remedial component-would show a statistically
significant difference between their real and anticipated pos-test
scores; and, '(4) that the program would parallel the program proposal.
The first evaluation objective was accomplished by 91.95 percent of
the participants. The second evaluation objective showed statistically
significant results. Although the third evaluation objective, whieli
dealt with the remedial component, produced mixed results, partici-
pants did make gains in their decoding skills. Program impleMentation

paralleled the prograM proposal. 7i the basis of the program evaluation,
it was recommended that the program be recycled. Tabled data aree,

included in this report.

Of

166. Lechowicz, Joseph S. Program for tale and_ jemale Adole ents and Young

Adults Incarcerated in a Correctional Facility on Rike Island.
Brooklyn: -NYork City Board of I",ducation, Office of %ducational
Evaluation,1975. 28p. ED 138 696. Paper copy not available.

This six -week summer program assisted 245 young people, 151 men and
94 women, who were incarcerated at Rikers Island. It was designed
to maintain and/or improve their basic reading and mathematics skills.
In addition, guidance support services were extended for the six
week summer program so that positive attitudes toward academic achieve- 0

ment Could be reinforced. The basic instructional plan included t,
minimum of one hour of intensive small group and individualized
instruction in rending and mathematPcs interspersed with activities
in arts and/or crafts for a three and one half hour school day.



The students were grouped in ungraded classes with a teacher-pupil
ratio of 1:14. The CROFT (Reading) and BASE (Math) criterion refereliced
tests were administered to deterMine student entry level skills and .9

mastery of skill Objectives. ndicate that 81.6 percent.

of the students m s ered at Structional objective in which',

.the); had wn . . ...L.14, T e data presente&i-einforced the

4confen ion of the six-week program was too' shot fpr

the mastery te. odel". Sihce the skills of 'many students -...

were net knovint erp, a great deal of instructional time had

, to be Spent,pre-te tips or 04nbsing student deficiencies.

e

167. Lesser, Saal D.; "Mishken, Mark. Central ESEA Title Remedial Services

for ligAle Nonpublic School Pupils: Clinical. and Gu ance Services,

Sehool. Year 1975-1976. Brooklyn: New York City Board. f Education,

'office'61 Educational Evaluation, 1976. 44p. ED 137 46 Paper copy

not

The purpose of the clinical and guidance services component of the

Central Elementary and Secondary Education Act Title 1 Remedial Services

for Eligible NonA8jic SchoolPupils Program was to enhance the behavior

of children in relation to speciflic instructional skills areas, .The,

component included students who were diagnosed as needing various kinds

of remedial, assistance in two areas (1) -achirevement, and (2) behavior

hampering.school achievement, The achievement or skill development

areas included reading, math and Engli'sh as a second language. Approx7-

imately 6,962 students from 173 schools participated in the program.

The pupils, their parents, teachey' , Title I remedial teachers and

personnel from the Clinical Guidaia, Service 'were involved,in.the

improvement effort. Students were ncluded in the evaluation if they

had designated pre and post scores in at least one skill area, and on

the behavior Rating Scale (BRS). The first objective. dealing with

the improVement in achievement attributable 15i1 i in,:behavior,

was met for reading and math, and somewhatv.Zos. asa_e!scond

laktuage. The second objective, imp-rOvemeat ih as bath

statistically and practically significant,' The t' eCtive, dealing

with the actual performance of the program, was U cesfu ry. met.

I

/:
168. Lesser, Saal D. Impro'Ving Bilingual traction and SeTviCes in Special

Schools. Brooklyn: New York Citvard'o ;:lucation,' Offce of

Educational Evaluation, June 1975. 37p. ED 139 893.

A program was designed to provide individualized intensive remedial

reading services in both English and Spanish, home and community
articulation, and bilingual guidance services to Spanish surnampl pupils.

The program was funded under the Elementary Secondary Education Act

Title I. One thousand one hundred'and forty-nine%pLpils fromspecial
schools participated in the program. Children from pcychiatric hospitals
and residential treatment cenfers who werefclassified as socially mal-

adjusted and emotionally disturbed were included in the progi'am.

Additionally, pupils from schools for the deaf, language and hearing
impaired, and occupational training centers for 'mentally retarded

adolescents were included. One of the program's selection criterion-

was two or more years retardation in reading English and/or Spanish.



-74-

,:Because of the speci41 nature of the student population served by this
,program, supportive guidance services were an integral part of the
instructional program.. The students'-achievem,:ut was assessed by
appropriate levels of standardized reading tests administered ion a
pre and post basis. The refoort.coqchlded that the reading'grades of
bilingual students improved froM pre to post tests., Also, the use" .`"°

bilingual staffanhe individualized instruction in Spanish
appeared to haVe had a significant effect on the pupils ability to ct,

learn. An appendix is Included which contains farms used, for data
collection.

) 169. Levy, Marguerite F. --Individualized Instruction for Handicapped
Students in Special Schools (Part C). School Year 1975-1976.
Evaluation Report. Brooklyn: New York'City Board ofrEdUcation,
Office of Educational Evaluation, 1976. 36p. ED 136 463.

Presentedis an evaluation of a program providing mentally retarded
students in two occupational training centers, who were two or more
years retarded in reading and/or mathematics with individual or small-7
group instruction supplementing the basic program. It is noted that
110 participants were given over two hours a week instructional time
by paraprofessionals and teachers. An additional objective of the
program is reported to have ben providing for the training of para.-
Rrofessionals, workshops far'paraprofessionals and teachers, and
development of behavioral objectives and innovative teaching methods.
Among findings listed are/that all program objectives were met and
that the program'provedeffective in meeting the needs of this
population of students for individualized instruction. Recommendations
include that the program be continued, that procedures be flexible
to allow experimentation, and that time be allotted for informal
discussions. Appended items include a pupil profile, progress report,
and tabulated data.

170. Lodata, Francis J. An Evaluation of Outreach Program for Disadvantaged
Mentally Retarded Children. 1974-1975 School Year, Evaluation Report.
Function No. 09- 56607. Brooklyn: New 'York City Board of Education,
Office of Educatian Evaluation, 1975. 13p. ED 136 461.

Presented is an evaluation of a program Serving 373 disadvantaged
mentally retarded children in New York City to provide services in
the areas of health, phical and emotional edpcation,and social and
recreational needs. Reported Ire findings inZii?ating that 94 percent
of the subjects had 60 percent or more'of their unmet needs satisfied
and that 65 percent of the Subjects had 100 percent of their current
unmet needs satisfied. Recommendations listed included that the
program be continued"for11975-76, that the program be expanded to
all school districts in New York City, and that the program be funded
throughout the summer.

171. Lodata, Francis J. Remedial Services for Eligible. Nonpublic School
Pupils Clinical and Guidance ,Component. 1 School Year'1974-1975.
Broo yn: New York City Board of Education, Office of Educatior
.valuation, 1975. 22p. ED 135.927,.
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This paper yeports on the clinicaland guidance component of a kogram
designed to meet the needs of non,-public school children in a New
York City School District for the 1974-75 school year. In all a

total of 8,398 students from the non-public schools participated in
the program. The evaluation of this program included :. (a),,aOlieve-
ment measures in the instructional components of the prograQc?, ective
reading, corrective mathematiqS, and English as a-second lan
(b) improvement of in-school behaviors, and (c) a decrease the
basic problems which prompted the clinical and guidanft referral.
In general, the program was successful insofar as the evaluation
objectives, were met. The behavior of the pupils in the program im-
proved significantly according to the referring'teachers.

172. Lohman, Maurice A. Bilingual Pupil. Services; School Yeat 1974-1975.
Brooklyn: New York City, Board of Education, Office of Educational
Evaluation, 1975. 110p. ED 135 921.

This report contains a description and evaluation of the Bilingual
Pupil Services Program, operated by the New York City Board of Education,
Office of Bilingual. Education. The basic goal of the program was to
improve the reading and mathematics abilities of Hispanic non-English
speaking pupils and Hispanic English speaking pupils who were one or
more years behind in reading and mathematics achievement as measured
by teacher-made and/or standardized tests. The program served 2,061
pupils' 32 public schools in 13 community school districts. The
program provided in-service training to'paraprofessionals who assisted
the regular classroom teacher by wroviding small group instruction.
A copy of a, test on teaching reading to the bilingual learner is
included ia'an appendix.

173: Lolls, Kathleen. Evaluation and Placement Units, 1973-74 Academic
Year. Brooklyn: New York City Board of Education, Office of Edu-
craional Evaluation, October 1975. 66p. ED 142 681.

This doenment describes and evaluates the Evaluation and Placement
Program initially Funded in 1971 under Title I of the Elementary
and Secondary Education Act or 1965. in the 1973-74 year a unit
ooerated in each of the rive New York City boroughs. The present
study surveyed the centers to determine the number of children
processed, the speeci of the service, the appropriateness Of the
recommendations and interrelationships of the units with other depart-
ments within the Division of Special Education and Pupil Personnel
Services, The Evaluation and Placement Units examined 3520 children
from September 1973 through June 1974. In the 1973-1974 year the
Evaluation and Placement Units recommended placemobts in 22 categories.
Thirty-,,nine percent of their recommendations were for classes for
the brain injured; this resulted in tremendous expansion in the -number
of these classe-; which are supervisedby the Bureau for the Education
of the Physically Pandicanged. Accompanying expansion of some
facilities, and the creation or new types, there was a diminution of
services to homebound,. made possible by the increase in other facilities,
as well AS ramps and hydraulic lift buses. In addition, keen pro-
fessionnl spirit v,yas also ohscryed in the facilitles for pre-placement.

A"'
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Whether there is a tendency for children to remain in the plar,ement

center beyong the period needed for diaghosis because of Ow. inAde-

quate number of permanent facilities to absorb particular children

is questioned.

174. Lolis, Kathleen. Evaluation of a Program for Adolescents in Corrective

Institutions - Riker's Island. Revised. Brooklyn:. ewYork City Board

of Education, Bureau of Educational Research, November 1972. 45p.

,k."ED 142 661..

7

The Riker's Islan&rprogram was designed for 321 adolescentS between the

as of 16 and 21'who were incarcerated at the Riker's Island facility

for remanded and sentenced prisoners in New York City. The student

population was made up of predominantly black and Puerto Rican youngsters
from low socio-economic areas of New York City. Many of these youngsters-

had been arrested previouslY. Some of them had a history,of.drtieand

sex offenses. The majorirct:'of them were school dropoutk: th a median

age of 18. They all needed remedial instruction. The of ctives of

this program were to improve reading and mathematics suites and the

knoWledge of English as a second language for studehts whose-first
language was not English. In atditian, the program was designed to

extend awareness of the effects of d14 abuse, extend knowledge about

sex and venereal disease, and increase knowledge about family living.

As a result of the program, pupils did:not make the expected progress

in reading and matheMatics. Measurement of the English as a second
language nrogram effectiveness could not be made because there was not

enough time between initial and final ratings.of pupils. Short

exposure time _() the drug, sex education and family living programs

also precluded any accurate evaluation of their effectiveness. ProbleMs

associated- with cortucting an educational program in a prison are

explored in this evaluation report. Appendices include question-
,

naires used in the evaluation.

175. Lolis, Kathleen. John Jay Bilingual Progra: :chool Year 1975-1976.

Brooklyn: New York City Boardnf Education, Office of Educational

Evaluation, 1976, 19p. ED 138 693.

,.
.

The John Jay -Elemehtary Secondary Education Act Title0YII Bilingual

Program was implemented at John Jay HighSchool, a com rehensive high
X11school in Brooklyn, New York. This program was designe o offer bilingual,

instructional, acid supportive services to ninth and tent

8
grade foreign-

/ language dominant high school' students. The program served 260 stu4nts
-1-1whose native language was Spanish,,44 whose native language was French -,

13 whose native language was Italian, and 40 students born in the U.S.

whose dominane,language was English. These latter Students were served
through participatipn with the true bilingual students in art`classes .,

once a day; the English 'dOminant.thus got- cultural -enrichment and -th

new to this country received. Social enrichment. Results indicate& tha

all the Spanish dominant:students who were present for both pre and

../post test sessions demonstrated statistically. significant 'growth in

reading in, the Spanish language, proficiency in the English language

;tests, slid mathematics., GrowtWwasnot established for.the French dominant

and Italian/dominant students. in the English Language Test but the
testing conditions may have inval.idated,the results.: The,rate of
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attendance for all bilingual studentq was significantly better than
the rate of attendance for all the other students in the school
exclusive of the bilingual students.

176. Lolier Kathleen; And 0i:hers. Questionnaire SurvEY, of the Early.
Identification and Prevention Program, Brooklyn: New York City.
Board of Education, Bureau of Educational'Research; June 1966.
86p. ED.142 683.

The Early Identification and Prevention Program (EIP) was designed to
identify and meet special needs. of children in kindergarten through
third year with special emphasis on the second grade. The findings
of the report are based on!.a cityWide survey. of the personnel working
in all the 18 elementary schoolwhiCh bad a full complement of tIP
Personnel assigned to them. The principals, teachers and special
Persoonel,whose assignment brought them in Contact with children
from2kindergarten through fourth grade were invited to fill out
'que!stionnaires specially prepared for each 'ou0 after conferences

with 'representative group members. The que*,0ionnafres were designed
to enable the personnel most concerned to 114te the program's ekfec-
tiveness in terms'of its objectives. Among the findings are the
following: (1) only 121 teachers or twenty percent of thetotal
queried reported that the program was effective in the personal-
social adjustment of the pupils with emotional problems; (2) guidance
counselors rated poorly the program's ability to identify and develoq.

"'the special abilities and talents of pupils; (3) all personnel
surveyed agreed that the program was effective in,identifying children
with incipient,e'motional 'nroblems but long-range therapeutic clinical
service for individual children was see. - he in critical short supp
and referral resources which would pro 's were reported as

deplorablOrfew:

,f--'
, 4 ,

,

177. Lolls Kathleen. Title III ESEA Project,. Haaren
,
Mini-School Corpplex.:

. \.
Profe Tonal Development. BroOklyn: New York City Board lerEducation,
Buteau of Educ nal Research, 1973.r 54p. ED 142 660. ' .

'1-

The Haaren.Higol Profe''g-gT-OnalSeryices Center .(PSC) 1.1ew Yotk

City was,.d signed as a necessairy support syttem for the reorganization
of a large high school into a(mini-school structure designed to increase
the persopal colltitcy/of schoo4for each student without a Change in the-

existing-buil g.ok,staff PBC was designed to enabli-nteachers-to
develop curriculum, establish and Maint i-n a resoUrCe-file,and utilize
audio-xiisual r ources in vitalizin curriculum, as well as -in teacher .

self-evaLuation and training?. objectives. incTiitH1.,improvement

in student'attendaliwe and.aC'.hievement, participation-in- all' school

activities, and betTer-sti4dent7teacherrlationships. -Thy evaluatfon
goals were chosen to deteiNne the extent to which the piroject was
implemented_ and the reactions of the personnel inygOed*inthe project,

--.., 1.-A- ..Interviews ow th'nudst iontaires were used with keyersonnel. Inter-47\

views with thet-ass4F;tan principalq at the school, ,all of whom had been
subject area` supervisors, revealed ghat in the transitiori from their, ' .
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previous, direct supervisory ro10o one of a stration and con-

sultation th* e,eeriencingl)peraelonal.dV tultles, tension,

and feeling406sectirity, Teachers had mixed-reactions to the
71t.,

a helpfulness of.'he newly developed curricula:in 'meeting the needs of

students. It was recommended that the 'gram 'be continuedpending
the outcome of an evaluation which would incorporate the achievement
test results of those students whose teachers were active program

,,,-

participants.

178. Loveless, Eugene J. impact. Models ter Guidance, Schodl Year 1974-1975.

Brooklyn: I ew YOrk. City Boarcof, Education, Office of Educational

Evaluatit, 1975. 28p. ED 139..894, Paper copy not available.'

Thetpurpose of the pro&-ap,evaluated in this report was to investigate

heAmpact of increased gu-fd4nceserviceon the educational performance
ildren. All, students in two.elemen'tary schools, one intermediate

, a junior high school, and a cluster'schooI-eanaiszi_ng of three

ntaryschools-and- an intermediate school were includer'Inyhis
seesind year ofthe program, funded under the Elementary Seconitary

Edu'cation Act, Title .III. The objectives of theprogram were to enhance
reading achieVement, and to reduce thenumber of unruly.disrUptions
in the classrooms and in the school at large. The activities of
the Counselors included screening f. r learning problems, group and

individual counseling, tutorial assistance, and inservice meeting .

with teachers. Coun,selors also met with-parents, contacted helping Y

:agencies when needA, and enlisted parental support in many of their

ac'eivities. Reading tests, principals'records,jand teacher ratings

of Students were used to evaluaed-thegoals ofthe'program. The major

)ifinding,of the ttudy was that reading improvedjor the fourth through lk

ninth gradeA. Second grade reading scores did hdt significantly .

improve. There was -slight-improvemeA4n teacher student ratings

and unruly Clasand scho disruptions. An appendix,with some of

the data used in the Stu y is included.
,

as

179. McKnight-Taylor, Mary Suffimer ram for e6spitalized Handicapped

Children, Summer 19-71 Report. Brooklyn: New York

City Board of Eduption, Office Educational Evaluation, 1975.

44p.,,, ED 136 460.)
,v5t*".'

i __.1, vl

Presented is an evalu4tip
O

Y a programdesigned to provide intensive
a c,V,r .:.,

reading instruction tot dual hospitalized, handicapped children

irk ew York City. The ptOjec/C-is noted to have served 375 children .

in 22 ospital settings and involved 32 cfiers. Reported are,

findin 4 cating that approxim'ate 9 percent of the pupils mastered

atgeas one o jectiv which they id noel map r prior to the prograM, ,

and tha 53 percent of Tfie pupils mastered'at 1 ast 76 pent of the
instructional objectiv s to which ,they were 'expo ed after having

demonstrated previous n-mastery. Among listed recommendations are
that the-program be refu ded and the bUdget be increased. Appende&
'materialg inc1141e titeeTRO T reading test forms, sample evaluation

fbrms,, d=ata collectio '!fporm§:

.

,/-'---'
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180. Mercado, Aurea A. Children's Art Carnival Creative Reading Program.
BroOklyn: New York City Board .of Education Office of Education
Eviduation, 1976. 54p. ,TD 10' 654.

The implementation of the Children's. Art Carnival Creative Reading
POiram in New York City was evaluated in terms,of the services it
waledesigned to provide to 210 Title I eligible children in grades.

,.-twoeitO five who were at least one grade behind in reading. Children
ink,program attended the Art Carnival twice a week and'received
.1,k1t44Ftion-fromteading specialists at school once a week. The

.te4i4Ktie's agw the Art Carnival were designed to teach reading through :,
the aft&, puypetry;. ceramics, painting and anita9teck:
films. Measurement of. skillsaattained. was done with the McGraw-Hill
pres6rip0Ve Reading Inventory (PRI). Administrators, teachers,
staff and school personnel rated this program a success. Tests in-
dicatedrwthat a wajority of the studentsmastered.vst of the objec-
tives. '',Tables included give detailed test informetion.

10.

181. Mercado, Aurea A. 'Music for the Handicapped. Brooklyn: New. York

City Board,4 Education, -Office of .Educational Evaluation, 1975.
27p. ED 137'45*,

. ,

,Thisltbrt is an eval ion of a New'It.rk City school district
.

.

educat. nal project fu ded,funder Title 01P Education of the HAndi-
appedAct. Under the 10,titi a pRject.coordinator and a

0.,,,muic'therapist, 365 e ,,-,,4i stUrhe0, hyperactive, and mentally
retarded younZaters '.iii, ge from fix to fifteen, parti pated

in the- )rogram. Prig' A4411 was placed on improving t visual

motor, visual auditory, and perAptual, motor coofiiinatio A. these
Toungstets, through music activities. A nineteen item rating scale*

46

performande test W46 developed by the projeCt staff as an s9essment
measure, and was adminis4Ored in -pre and4post test tituations. A

, .

.Z.i, -'
stacAkical analesis of the data. revIpled significant differences\,.in,

the 5 75;res. It vaoi concluded ".ehat students maddegaina in the affec-

tive, .-opitive igd psychomotor domains as a result of the music
instr..c they received. ..,. ..

182, Michael, John Aummer 19 Program for Deaf C-ildren. ion

Period July 1-August 8, 1975. ,Brooklyn: New Yo k City Boar

EdUcational Evaluation:1975. 46p.,-:,40'138 005

/

. 1

A summer program lined at mastery of instructi al'objectivetin
readin d math tics was pr 41. et: fir 110 eaf children (5-14,

years (Al), many o whom were no English s king or bilingual

homes..Participants re admini ered, a pretegt, selected critet,tbl-

referenced tests from he Santa Clara Inventory ofh)ev\ ',mental TaSks

(Reading) and the BAS Math)
.
Systeds to asceAin indiv Val instruc'

tional objectives f each student,. Findin s showed -that earning

was ne.4rly universal with many profoundly h icapRed children,

. mastering an impressive-nuMVer of,.1tructional obje$tives; that the
notsumder program Was not a reiteratrial'ofpreiTiously mastered curt

and that there were,no major,Oepartures from the program.sdesign..
Provided are tables with statistical data an sampl information foriirst-

___,J
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183. MiChael, John A. Summer'1975 Program for Language and Hearing Impaired

'Childrent Evaluation Period.July 1 - August 8 1975. Brooklyn: New York

City Board of Educatibn,. Office Of Educati Evaluation' 1975.

34p.:. ED 138 006. 9

A summer program was designed to provide ma,th and reading instruction

based on common and enriching experiences for 125 language and hearing

impaired students (5- 14 .yes old). The progr4M:Was evaluated along 1

three objectives:. the mastery of at l.Ost one ipotructioPal objective

by 70 percent of program paiticPants; the extwrif to.whichstudents
demonstAfted mastery of, instructional ohjectives;. and the extent to

whicp the program coincided with the'project proposal. Findings

indiated,that 70 percent of'the students did'maSter at ledst one

instructional bjective during tile'program; that considerable

iiversity in the prepa to,learn, as"well as the amount of ,

learning that .4;,,t4) demonstrated;-. ,and that there

were Alo.significant'd prograiiidesilgn. .Included are

sample information for tables with .statistical datL

4 4

184. Miller, Harry L., Central'ESEA, tle.I Remedial Services for Eligible

NonpublfC School ,Pupils;'. ,corrective Reading_Component, 1975-1976.

Brooklyn: New YoftiloCiiy Board of Educatiot, Office of Educational

Evaluation, 1976. 37p. ED ,137 465:

This document'preents a description and an evaluation of the Corrective

Reading Services Program, a component within the,ESEA nonpublic

school program. ,H.This-Colpohent was designed tp serve approximately:

12,000 eligible,-educatiOnally debrived children in 229,schools ins

New York City during the 1975-76 school year. The purpose Of the

program was to improve the reading leOU of participating pupils

through 'corrective re4dingandto supplement the regular reading

programs.. of the vhools serVed%The findings indicated that tirelnajor

program objective, that o? sigeficant improvement ofoading,levels,

was met,succeqfully. '",the twenty-two component grallps analyzed,

-'in twenty the post test scores exceeded predicted scores. Only two

components failed m,achieve at significght levels The single most

outstandin implemtation feature o the prOgram was the diagnostic

pr'escript'ive odel o instruction, with a considerable' emphasis on'

individualilation. e small group sAtting*d the great variety of

instructional.material contributed to the effectiveness/6f the

successful programs.

) .

Laa'. Miller, Efhtry L. Nat AmuricaE ES

E uation rt Fut, i.il )1-14.7

LEA. ,Bookiy : N6w Yor City`j4)at

Resource Cent 1.,.177_.' 12p. ED 144'766.
c

, \ ,''Ncif
c.

.
,

The ro 's ong rite purposd was to enhance the Na

student' es em, and hence impro4 his ability
of.oppor unitLes'/ ,educat.ion and car development.

\
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resource center,for the use of Native American students and for
teachers and others seeking curriculum materials on culture and
history; to provide informational, tutorial and guidance services ,

to assist Native American students to -enter more career fields
,aild.to reduce the number of dropouts; to promote significant growt1

Sebasic English and mathematics skills as well as in other academic
as when needed; and to increase interaction and communication

;mong Native American groups in New York City. The program was
evaluated'as to tt g. degree to which each objective was achieved.
Among the recommendations given were that during the coming year some
effort be made to clarify with parent groups, children, and others
what the program objectives should he, the priority among them, and
how much progra effort should be devoted to each; and accepting,
as given, the p'roblems posed for measurement by the Native American
oral tradition and fear of testing, a. number of substitute meapres
can, and should, be developed; for example, in the tutoring prdgram,
the use of specific performance goals set by the tutor and the student,
ancistore systematic record keeping in the resource center.

486. Millet, Martin, Blt MainstreaNlng-Supportivec_Educational Services
for the Learnin: Disabled-"{DS: OS) 1975 -1976. Evaluation Report.
Brooklyn: New. York City-Boal.4,0 Education, Office of E ucational
Evaluation, 1976. 24p. ED'i436' 486.

.

. Evaluated was the program, which followed the resource room Mpdel,
to provide supplem ntary individual and small group instruction to

'360 mainstreamed children (in grades K -6) diagnosed as neurologically
"" impaired. Aside froOm providing direct instructional services, program.

. , teachers consulted with regular class'teachers about student problerils .!'

of mutual concern. Evaluation of this program requirement (consulta-
---N-.ion) showed that .thiAamality,lof consultation varied as an appare

\loint function of 17,71ZA:.it teachOts' -experience and the extent of

supportAgiven.-tbvpItigkram by' school administrators-, its, the various
centek. Program e ectives of significantly improveutreadin

,-%

'matic .skills for 6. ticipating students were gene'ralle

. Miller,, Martin-B. Summer rogtam of Reading and M4t.hema r

,./ Handicapped Pupils in Special Education Classes: SpeechiLa wage

Impaired Pupils and MentaLly' Retarde&POils. Summer 1975. Evaluation
Re ort. B ooklvn: New York C' y Board of Education, Dff' e'bf

E ucationa Evil kattion, 1975. 53.0:, Eli 136 482.

' r.4,,,,
Evaluate was a summer program of/ ,reading and mathematics for-.handi7
capped pils in special edueatiOnelasses consisting of two components:
the s ech/language impairment component,including'377 students, and

1

component for mentally retarded pupils, inciPlug 31, students.
sech/language component, d9pigned yimprove academic skills

through individual or small-group instruction, lacked'gardefinition

It
of the relationship between speech/languag mprovement concerns a
attempts to improve reading skills and did otYmeet the evaluation
obi/ectdve.by 70 perce of the pup 1 The mental retardatiolwcom onent,
largely Wial-recre ibnal in design, exceeded the evaluation obj .

tive of mastery of, least one. instructional objective formetlmea
by 70, [percent of e pupils, with nearly 88 percent masering at 'leaf
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one new objective. However, higher-functioning pupils were restricted
due to an insufficiency of range in portions of the training/assessment.

technique. Criterion-referenced testing is explained, and results

are appended in tabular form.

188. Mortensen, Erik. The Bilingual Resource Center; School Year 1974-

1975. Brooklyn: New York City Board of Education, Office of ,*,

Educational Evaluation, 1975. 71p. ED 137 470.
V

This report presents a desCription and aluation of the Bilingual

Resource Center (BRC) funded?under Title III of the Elementary

and Secondary Education Act of 1965. This center functioned mainly

as a clearinghouse,'resource library, and dissemination unit on
bilingual/bicultural education.' The program's primary objectives

were related to goals, such as.:obtaining behavioral gains on the

part of,t professional personnel, evaluation and field'testing.of

bilingual ucation materials,';and dissemination of essential-biaigu b14
information to personnel involved in planning, devov ing, and tnple7

rmen4ng bilingual programs. The evaluation of thehjectives 1.Jas

1
base a on materials and acquisition listings, library inventories and

tallies, analyses of services rendered, dissemination data,nd4MAtaon
the performance of Workshop particdpantel,rogram had also iptended.

A/
to carry awe a limited study of student,,t4Yormance assessment 1.4/4

smallpilot project in reading in Spanish td,imArove the feeding,

.achievement of the non-English speaking child. This, objecti've was

not carried4t.' Th accomplishments of the centerlduringlirsqtbirH

,year of dperAtion weA. impressive. Thended to provide informationfa
bilingual/bicultAl education to personnei4involvea in planning,
eloping, and implementing bitingualibicultaal programs was fulfilled.

Through its coordination functions, the duplication.and Itagmentation of

the efforts of the field personnel was being reduce& or aVoidedgialie

appendix of this report inc'J1es an evaluative annotated bib iogriphy

of,text oks for bilingual programs.

'!"---N\ 1

"--- 71.897-.Mo tensen, Erik. Pre-Kind artemProgram for Ro,uitalized Handicapped'

..Children. School Yea A 1975. Brooklyn: New York City Boar, of

Educailon, Office of E Iltattonal V aluat'on, 1975.. 'hp!' ED138 682.

The Pre - Kindergarten Programfor ospitalized Childreinded under
, .

Elemeny,Seclondary Eddcatior t Titje VI, was designed t!,o offer

pre-scifinstruC on from Se ember 1974, through June 1,975 to

handicapped And osp'talized re-kindergarten children' The services

of 'the pr8gra inclu ed di nosis, individuaj, and group instruction,

and 4rmedlat on in a curriculum cons1115ting of organized play activities,,

ences n social interaction, development of intellectual skills,

rlra-c--L The, pro ram-sample consisted of a total of 15 children from New

York City'hospitals. The children ranged from two years and three

months to five years and OnelOanth, with le mean age of-four years

schodl year,: 90 percent of the child en were rated above' average in

I

5

and seven months: Results indicated t at the conclusion of the \

ovaccepting their Physkcaldlsability, 55 percent were rated aboVe averagein /

fhep- ability to commAicate with teachers an& peers, 100 percent of the, /7

411174.0'
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children were rated by the teacher as not lower than between "usually
and sometimes in their ability to work and to play with other rem
and to conform to group routines. One of the moat impressi'Ve aSpe
of the program was the outstanding dedication of the teachera"and
paraprofessional staff.

41, ,
t.'
.',,

190. Muller, Mary C. It)Mant Bill u4erVices4Ogrim fbr'Title-'I
.-,

Eligible CRM9rChildren; JanuaryrJun J975. Brooklyn: New York City
Board of Edu4tion, Office of Educat oral Evaluation; 1975. 26p.
ED 138 689.

The primary objecti,. ,,f.thts Elementary Second ry Educati on-Act
Title I p ogram c, meutrdly retarded children was to imprQve the

. ability o he partiipants to communicate effectively in either"
English and ,sh or in both languages, The second ObjectiVe was
to improve the and mathematics scores to these bilingual
mentally retarde tudents. The program was implemented in 96
classes..at 27 scho is in Manhattan,.Brooklym and the Bronx. Four
htindreg. forty-two .tudents ranging in age from seven years eight
months to eight.geno,years two months were Chosen to participate. The
program became opepative in February_, 1975. Observations, interviews
witft:15articipatingiteachers and data from a survey questionnaire
indicated that by using a bilingual apProach.the students were able
to improve ommunication skills, develop better. student/teacher

4. rapport andtthrough individualization, improVe work/study skills.
wereThough test, data were i winadequate to indicate that objectives ere met,

:-A
would
,

. it ould agpear that this program served-such an importank need that
'' Fits servfte should te intporated into the'OverAll futureAlWanin.g

fOrEhe men lly retarded. The abort duration of'*he program the
-,,, .

-,, -S4Affing diff' -laties; inadefluate facilities and administrative
j1.

P0-- .'"' constraints a 1,cOntribtted e6 pe ocedural drawbacks.
t- .,.-i

lic ,
'C

.'-e' 1'191, Oxma Wendy G. Comprehensivq Hearing Impaired Reception PrOgram-;
Sgtta0.29:75. Brooklyn; New York ity Board pf Education, Office of
'Educational Evaivation, 1975. 19p ED 137 453. or-

,

This docpment 4,reselt eaCri tion and-valuatit5n of the COmpre-
,

t Jp. '4' `' r

. hensiVe ating Iliparp_d ecept n PrOgram .(CHIRP). This program
-.. _

was desi ned to impIOve e ct e communicatien ills for hearing
ii handicapged studen wft. litive languX was'n t English, and'whose

language Oficien es p?evented them f ':"
,.

, -
effective' rticipation

in the learning process. Aifot44. of 47 tudeap, ..01.. of Hispanic
. background, participated in the pro:e--. . The-program suplAemented,

the-regular services nrovidedljn source rooms and in.a work-sfudy
program for the L-111-rd Ofo-searing i several schools, In the resource
rooms, handicapped students re.;%41ved supportive services for part\Qf
the school day, and the remainderNof 'their ti was spent in regular
classes. The program consisted of indiviclua d sdallArou language
lesson-9 onducted at st 40 minutes daily. The evaluat' n--....,

clu.deepXe- and pd testing, with:thnei413vpr pared Rat
of fPupila'.Abil ty to speak'Engl 6.1nd the R ing Scai of Pup is

or

Ability to Speak qaniSh tests. lthoughthe regults did not rewea
,A.

snificant changes, the prograM served a'targetyopulation in nee
it% services. '' As An adjunct to the resource room grogram, the pro
,-.

a pears limited t the eIskent to which it went ,beyond 'pie :5imgr.15f
to"

alte
, k .

th alervices y provided. -..-

,
J*--

../.
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192. Oxman, Wendy G. Music Language Art Program; Spring, 1975. Brooklyn:
ti

New York City Board of Education, Office of Educational'Evaluation, 1975,
'26p. ED 138 684.

, -

The Music Language Arts, (MLA) Program, funded under Elemcry Secondary
( Education Act Title I, was designedAor high school stieetltS'with

inadequate English skiljs'for pgrticipation in regulaiontent area
subjects. Student were selected fromtheiOopulation o 'tnglish as a
econd Language (ESL) students in the schools. Those for whom additional
nglish language instruction through music was deemed.lpt appropriate

and whos& school schedules permitted were enroaled. The program operated
in four Tfigh schools, serving approximately 299 students from grades
9 -12: T46development and improvement of English language arts, including
reading, was the main objective of th* program. Music, as a high
interest area, was to be Used as the vehicle for ESL instruction. It

was to serve as the subject matter for instruction. Most frequently,
lessons were planned around the..pcabulary, ncepts, and sentence
structures involved in the lyrt 'of p-articula songs. Further
language instruction was given based upon the to che'rs' perceptions of
the students' needs. Based upon observations, interviews, and analysis
of questionnaire responses, it was found that the program was effective

in increasing student'abilities. Test analyses based upon a one month
period of effective operation did not reveal statistically significant
results. As a 0,1et prOject, the Music Language Arts Program was

judged an effective junct to other. ESL instfuction in increasing
English langimfgetabil es and maintaining' interest in school activities.

193. Posamentier, Alfred S. R medial Mathematics Skills Program; School Year

197\4-1975. Brooklyn: ew York City Board of Education, Office of

Educational Evaluation 1975: 75p. ED 137 478.

The ii.emedi athematics Skills program funded under Elemenpry and
Seconder ,-71. n Act Title 1,...erviced students whO were two or

more 'ears: .: ade level in mathematiCs in 50 New York City.

high choo e 1974-1975 school year.' The program objective

s t improve Students' computat,ionaliskills through the use of
'calcu atprs, computer assi ed drill work, drill kill;';' project

Vented
activities, a er appropriate materials, in a sUppl,ement*

individualized, corre ve mathematics program. ApprOximately 7All00...

y students f om grades through 11 participated in the program. Statis-
ticaii"7-s nificant gains' wer&lachieved by tudents as Measured by ,

the Metro. titan Achieve nt T/est (Advanced Level). The eeeching

. of computational skills -high school students in small classes with
individualized instruction's (and the use of calculators) is apparently
effe ive in significantly:Amproving mathematics skills.

. . 12."
194 e cello George J. Re edition for Auxiliar)f Service Students.

Brooklyn: New Yorkit B id of Education,. Office of Educ tional

EvaluatiOn, 1,976 . .30

e Auxiliary
is a servit
environment established, to serve a 64iona
who have found it difficult to functiOiOn

;

4
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setting, and as a result, have become school dropouts. This program
provides counseling, remediation in reading and mathematics, high
school equivalency preparation, bilingual, and English as a second
language studies, and post secondary school counseling. It also
makes referrals to both private and pdblic agencies which provide
services not offered by the Board of Education. About 1,691 students
were expected to participate in the program. Standardized test results
in reading and in mathematics indicate that significant groidth in
these two areas was achieved. The average student attendance amounted
to almost seven months for a total of sixty-one days of instruction.
One of the aspects of the program which accounted for the significant
achievement results in math and reading was the alternative school
organizational structure which encouraged self-motivation: This
factor, combined with individualized instruction and a small graup_
instructional setting, contributed to the success of the program.

195. Ramsay, James G. DSEPPS Supplementary Reading Program for Handicapped
sil4Zildren 1975-1976. Evaluation Report. Brooklyn: New York City
BC rd of Education, Office of Educational Evaluation, 1976. 506:
'ED 136 485.

Reported is the evaluation of the Division of Special Education and
Pupil Personnel Services ( DSEPPS}' 1975-76 Supplementary ding Program
for Handicapped Children, which operated in 43 schools in New York
City and served 1,578 children (5-16 years oldi through two agenctes--
the Bureau for the Education of the Physically Handicapped (BEPH) and
the Bureau for Children of Retarded Mental Development (CRMD). The ,

reading program is noted to have employed a repeating sequence of
diagnosis, prescription, remediation, and evaluation. Among the .

evaluation objecti listed were statistically significant improvement
of subjects in th readingAvade level and mastery of eight previously
failed instructional Pbjectivei in reading. Findings are, reported in
terms of evaluation objectives, field eva ion peck list, discrepancy
nalysis, and recommendations from the rilor year's\evallaation. It is
oncluded that the DSEPPS Reading Prop am did produce\Statistically
sigOficant improvement in children'' r ding level; )that it yps tot
dembnstrated that 70 percent of any if groups pf(children Mere
abieto master eight or more instruc objectiveS from the Californi
Pr,esriptive Readinminventory; that fo the lira--o-rj-,it of children,
participation in the program resulted in the master fdristl."tretional

yes which were failed on the pre-test; andobi program
c nLided with the project proposal. Tables with
a e provided; and appended materials are given w
sample ormation reportJ4rm, a data loss for/ a pr ram abstract.

196. Ramsay, James G. Program for In titutionalize Ch_ en 1974-75.
Brooklyn: NeW Yo City Board o Education, 0 ce udational

i Evaluation, 1975 41p. ED 138 6 7

Nm

T4ilis program for Ahstitutiona the Elementary
A SAkondary Edutaetrn Act of 19 81 zhildren

.''' it35 institutions in the,New an area , Children
weinstlitutio jized.for v they w- ,f. orphaned

Kted:; 4pen t ..emotionally disturbed.

2ed children, fundect u

5, involve api)roxim
Yor City m tropoli
r et;: of rejleons:

ervision, o
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4
For each child selected to participate in the Rpogram, there was a

demonstrable need for extra help in reading and/or Mathematics. J.

Participants were expected to improve, their reading and /or matheMatios

abilities. The prOgram was designedito provide regular atter schbol

tutorial learning experiences for t e children in reading and/or

mathematics. The tutors were all icensed teachers. Tutoring took

place in the child's place of resi e Personal, individual relation-

ships between the tutors and each of t ir students were established.

The program.. , ated from Septe0
"

analy test score data

the' t II* and/or mathematics
pation inafter school tutoria
from-site visits and/obserVati
successful.

1, 974 through June 30, 1975. The

icat that the program did increase

it through..the children's, partici-

small group sessions. The data

1',4o indicate that the program was

197. Reiss, Philip. Reading ,an zi Arithmetic 'for nstreaming Brain-Injured

Children (School Year 1974-1975). Evaluation eport. Brooklyn:

New York City Board of Educio.;on, Of'ice of Educational Evaluation,

1975. 26p. ED 146 459.

A special education program in New York City was designed to improve

the reading and arithmetic skills of brain-injured children in main-

stream classes (grades one through eight). An assessment of the

xtent to which participants improved in reading and mathemal,

a study of the xtent to which the actual program coincided wit

proposed program are noted to include.the folloWing'.findings: th

children in grades one through four achieved statistically slgnific

improvement in both reading and mathematics, that children in'grades

seven through eight achieved gains averaging 2.3 months in reading

and 2.9 months in mathematics (these results were not statistically

significant), and that observations indicated the program operated

essentially as described in the proposal. Recbmmendations include,

provision of the rogram only-i schools in which 10 or more eligible

.children have b identifie nd simplification of procedes.

.,.-

198. Reiss, Philip. and Math Readiness Skillt Plegram for ,

Young Deed Lea ers, Brooklyn NeW York City Board of Education,e.

Office of Educational Evalvition, JuneJ:975, 16p-, 4DA38 667. 1r,

This is a report of a New York City school district educational s

project funded under Title I of the,Elementary and Secondary Act of

1965, which provided a supplementary reading and mathematics'rea4riess

program for early childhood CRMD pupils ranging in age from7.14-1)..e4ti

seven.. The major goal of the program was to increase the levelsbf,\

student proficiency in these skill areas. Specific emphasis was -\,

piaced,on language and speectWOU1 nt, motor tboedinatidn, serf--

exptssion, and se15-7help activitie anti work habits. Thirty classes

in eleven schools reliresentin fiVe boroughs paDticipate&in

,he program. Nineten para ionals conducted small group activities ,

and individualized instruc onal sessions ,older the supervision of the

classroom teac Wr. Program supery sion was provided by a'project

coordinator. ihlternate forms of th Metropolitan Readiness Test ,.

\
were administred as pre andest tvits. An analySis of the data

reyea that studentS. made statisticalI significant gains in thi

It
Y9

t
.
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readind.*shemitits slreading'. kills. Program activity observations and
,staff interviews were used to evaluate this project. It met its
objectives suceSsfully.

199. Robin, Fay. EdgCation in Action, School Year 1975,-1976. Brooklyn:
New.Ybrk City' Board of EdUtatiore Office of Educational Evaluation,
19/6. 28p..°'ED 141 480.

This repor't is an evaluation bf:seleeted New York City Umbrella Progrdms
funded under-a special grant frItgthe New York State Legislatite, The

.

1975-76 Education in Action Program, a,community health education,
program, served 427 elementary' nd junior high school students and 105
community parents in the Harlemand East Harlem communities. The
program was designed to provide knowledge and expand awareness of
prevention and treatment of health prelems through conducting work-
shops on health related topics. Student participants were seleCted
on the basis of their interest and their-residency in the target areas.
The staff included.a coordinator, an educational assistant, anO°1
educational associate, ja family worker, a 'clerk-typist, a part-time

(

teacher, and volunteer consultants. The major objectives of the 1

porgram were: (1) that 75 percent of. the student participants
demonstrate a 70 percent mastery. ofthe adverse affectsOfvenereal
idisease, cancer, poor legiene and drug abuse; and,' (2) "tht 75 percent

_,...

/#
-Jof the parent participants dnstrate a 70 percent mastery of the
adverse' effects of venereal diseaq4 alcoholism, cancer, poor'bygiene,
drun abuse, hypertension, and sickle cell anemia. Criterion referenced,'-,..

tests, developed by staff personnel were'used as pre and4pst-test
measures.-_ An analysis of the test:sc, res revealed that mastery was
achieved by students and parents fot;!' objective.

loArvi,u41.,

--4'. .7-
200.Rcen, Fay. Goddard-Riverside Edud;*,.. al Camp... Pro ram, School Ye7r.

1975-i976- Brooklyn: 'New Ybrk C0e, 1iaL of Educ 1-i, Office 0 ..i

Educat idnal valuati6n,-.1976 . .31p i71 ,'1.41P7-,; .

*The Go rd- verSide EducatienaltaMp .,!e., d combination
communty''center camp-city school program fdr Ne York City school
children. Four hundred eighty fifth graders par icipated in the
rogram. Croups of students wi h their teachers and program,stdff
ent one wee at the Goddard-Ri erside Camp in upstate New York.

As part of th program, extensiv pre and/poli*OMp activities took
...,

pldce in the assroom and at cul uraljcenteWieNew York City
, Oiroughout the school: year. This
\

anon report conclUded'oatc_,/ .

participants44.the*grogram demons d.'significant increases in
Andwledge of scientific concepts. Sig ificant improvement in written
.Englishcas a .thieved. ObserVaIlo s,'. interviews, and gtdd t

urnarS' s eNc-idence that thi program stimulated inter is

And",mOtiv dl ..rni in Iptd'raisC-iences and'other,,academic areas
A sample rom the-tes Use6'to measure prngreas is eluded in, the

,
P :appendix. - 4.

.
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. Rosenblatt, Sidney. M. Corrective Mathe;ati' ervices fo Eligible

Non Public School Pupils; Evaluation[PerWs, School Year J974-754.
Brooklyn: New York City Board of ichkafionyOffice of Educational
'Evaluation, 1976. 36p. ED 1J7 471.

This program, funded under Elementary :and Secondary Edur!
Title I, for eligible non7public schookstudents in New 4, City

consisted of corrective mathematics services and other su,o tive .

services. The supportive services were guidance, homewo h 1p and

paraprofessional, assistance., The program was aimed at irst through

twelfth graders, who were six months or more deficien in math.

Inetr4./(on was in small groups with periods of individual instruction

where applicable. The program emphasized apositive approach to
remediation, an abundance of materials, a discovery approach to
learning real life experiences' and the use of games. Analysis of the

data showed that -the average student gained ten months over what,
his/her predicted scores would be in ten months of instruction.
The guidance and homework helper supportive services had a statisticall

Signi cant effect on learning as measured by test scores. The

parapr fessiOnal services were not shown to be,k,ptatiatically significan

as a f:ctor in sUtcessful student learning.

202. Rose II latt, Harold, Sarah J. Hale High School- Project SABER: rookly

New York City Board of Education, Office of Educational Evaluat

-/, 19 6. 21p. ED 142 664.

Pro ect SABER, which operated
.

in' Sarah,J. Hale High School in South
Broo lyn, consisted of bilingual instructional and supportive services,

to n nth and tenth grade Spanish language students. Students- received

.bil' gual instruction in.social studies; science, 'Math, and Spanish:
the SABER students receivedptglSh as a second language instruc-

ion for two periods per day. 1Sitte major subjects, clasg'size.-was

kept under twenty-. Studepts were Programmed to receive indiv,idual

nd small. group instructpmfrom the resource. eachers. The resource

ach s were also .involved in'Uv?,lbping,and translating instructional.

m. in'Sp nish Parental involvement and'staff development were

also ..rt of-lkhe roject. The SABER students'did not make any significant

gains' in readfhg an English ;,language pirOficiencyas 0-effinnstrated by

standardized iniar, nts. However, the SABER stadenrs did meet most'of

the objectives fdr demicperfotthancejdn teacher-11;a4e-or city wide'

xaminations.
10

203'. Rosenblatt, Sidney M. Teacher Training
4

and Tutorial Program n

Evaluation Period, School Year 1975-1976. Brook ynift New York City

Board of Education, Off ice of Educational Evaluation, 1976. 1315.1

ED 141 490. 0 j

This report pyaluates the teacher training and tutorial
reading in New YorkCity. 'The program Was designed to offe744.:
school instruction'' in elementary schoolsiand four junior, 4671111561s.

ThrAe h ndred nipety elementary school students and '120 ju_ orbigh

student in grades, tWo through nine participated in the,pre
Tutorial classes met Once or twice a week for a total: of 2 ours with. ,

the exception of one" junior high school'where stude is net he:Morning:

Jt

Nt,..

-

9
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?;,..-,-beforethe start of regular classes. The prOgram was administered
,b,i't.44.6hers, paraprofessionals, and high school students who provicked
individuaftutoring for two othree students. The major ohActive,
of the evaliaatioip1444:deterMine*A4:apfRartielPatfOn

ere,
i

in theprOgi*M4ere was imprimlitading compre-
hension skills. 41*-students were given altern'ate:formS of the
Stanford Diagnostic Test on a pre and post-test;_bagis. The report
concluded that the tutorial program in reading 'was successful in the
fourth, sixth; .and seventh grades. There was growth, in the second,
third,'fifth, eighth, and ninth grades but these grades,did not show

significant.gainsf

204. Roth, William.AllinualTeacher Intern Pi'ogram; School Year 1975-

1976. Brooklyn:- New!Yolir City Board of Education, Office, of Educational

Eva4uation, 1976. 51p. ED 137 468.
r.

This report is an evaluation of a New YOrk City school 'dist pct
educational project funded under Title VII 'of the Elementary and
Secondary Education Act of 1965 The goals of the program were to

a provide bilingual instructional services -in all subject areas to
Hispanic pupils of limited English-speak'ng ability and to select,
train, and place,b4lingual teachers in t e classroom. Approximately

2,400 Hispanic ren in gradeS" K-8 were served by the program-.

Eighty college _41ates with teaching credentials and bilingual
communication skiillsjpEnglish and Spanish,served as interns in the
instructional pfograiii, -The,interns were placed in 54 schools encom-
nassing thi4.e New York Cityboroughs. The program was staffed by a
Project Dirfctor,,a'Coordinator, three Field Counselors/Teacher Trainers
and two adminisvaqtye aides. Teacher training was conducted through

three componehtS: inservice Workshops,,gradnete school training, and

. field supeeVision. Specific program objeciApes aid the means for

(7\) achieving ,these obj'ective§ are outlined. , The findings are presented

and discussed.' On the besis'of the results it was Cvicluded that
the major Objectives were met.

.41205. Sanua, Victor D:' Bilingual Program for Ph`VSically,Hah.dica.pd Children;

'schoplear 1974-1975. Brooklyn: New York :ity Board ,,?.,ucation,

AffIce, EduCationa, Evaluation,'1975. 33p. ED 137 448.

The purpose-of the Bilingual Pro ram for physically handicapped
children was to provide A learni g environment in which handicapped

children who donut speak English or who speak with, difficulty would

be able to function in their native language. Emphasis was placed

on the children improving their native language along with learning

-40glishas.a'seeond_language. Emphasis was placed also on improving'7

the studept!S,:Self-understanding and self image throligh demonstating
the whrtiVand value of the use of his native 4nguage, and by providing

.,L. instruction in qispanic history and culture.. In addition to they ,
. ,

instructional component, the-project incorporated three other components:
curriculum and materials deveTIopment, teacher training, and parental .,

evolvement. 'Po evaluate theoeffectiveness of the program, pre-and post

4,esta were administered to the st4tIts: It was found that 78 percent

to

9/1
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the
of the pupils -showed some progress in reading, 74 percent improved

their .self=image, and 85 percent of the pupils impr4w

edge of Hispanic culture.

.

206. Schwartz, Lesfer. J. Parent Resource and Tutorial Cen ter, School
Year 1975-1976. Brooklyn: New York City Board of Ed ucatioh, Office
of Educational Evaluation,. 1976. 23p. ED 142 642.

This report is ap evaluation of a selected New York City Umbrella
PrograM;.funded under a special grant from the New Yori, "State LegislAture.
The program, which operated in three East Harlem schools, served 80 .

disadvantaged imonolingue-and bilingual children in the third through
sixth gradeS who were two year s or more below grade level in reading
and in mathematics. Program goals were .(1) to signifi cantly improve

students' basic skills in reading and in mathematics
eai t

and (2) to

educate parents and students about social and educational problems
and abouthe use of community and school resources ip dealing with
these problems. The evaluation objectives for Parent' workshops were
only partially met because evaluation procedures were misunderstood.
In reading and mathematics achievement, only the third and sixth

graders'and the bilingual group met the objectives. it was concluded
that the parent, workshops had little impact on the community, that

the tutorial center was effective in increasing the r eading and

mathematics skills of the participants, and that student workshops
studentappeared to be an effective means of assisting s with their

educational and social problems.
.4

'207. Schwartz, LeSter J. Student Progress Re orter Cor s., Schbol Year

1.975-1,976. Brooklyn: New York City Board of Education, Office of

Educational Evaluation, 1976. 18p. ED 141 488

This prograM was designed to increase the reading ability
York City aldred'

of dis-

advantaged elementary. school students in New y

three Harlem '-

element'ary schools were enrolled in the program on the

Three hi

levels.
basis of being

instructional
at least a year below their expected reading The educational
method employed was based on the programmed nal techniques
developed by B.F. Skinner. The individualized,Progr aMed instruction
was monitored by reading specialists and educational

reading
assistants. The

evaluation objective was to 'determine whether the students'

scores would increase significantly from the pre-test
ents
to the post-

test. ''The New York City Reading Achievement pre and Post-test _scores

--were assessed to evaluate reading improvement.. The re ading achievement
results indicated that in all three schools the evaluation objective
was achieved by the fifth grade. In two of, the three

sixth
schools, the

fourth grade achieved the objective. The two grades in the
program failed to achieve the objectives. The

the prOgram showed.no positive results.

only third grade in
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208. Schwartz, Lester
/
J, ,Tranaitional Cla OAT; School Year 1974-.

1975. 'Brooklyn: New York City Board, ofr:Ellqta on, Office of Educa-
tional EValuatim, 1975. 28p. ED 139:,8%0"

. ,
.This report is an. evaluation of a Nei,7 201- /.-if ipool district

1
educational program funded under Title 7i, lementary and Secon-
dary Education Act of 1965. :The purpose, ,

.qnsitional Cl'asses
,. Program was to provide educational exptr otionally handi-

capped studdnts returning from residenti . The program.'s
basic goals were to ,assist students ind

.04,.

chool appropriate-
',behaviors and to provide intensive academ i

. ion in reading
and mathematics. Of the 244. students who pay i ' lb the program,
the 118 students who received pre and post f s s . tituted the

4 !ftsample. Operating in eight sites located p;6 'q , 4,- rk City
boroughs, the program vias staffed by'qualifi4 ..

4

.r arapro-
fessionals, two counselors, a teacher,trainerif ;On ce- teacher

and.two supervisprs. The ob3ectives %ere achikOlOterroughhe use
of a behavioral management model which is expla,Oed in detliti'lin this
report. To measure academic gains.) the reading0 alithmetie'sections
of the 14ide-Range Achievement. Test were adminis' d as pre 'and post

tests. Statistically' significant gains in readitiOppd matheme4ics
were made. It was concluded that the'TransitiOnliV sses Progtam

ar. was successful in increasing* the reading and mat*e tits qchieveniont

levels of its participants beyond: expectation, that *le intensive'
individual and group remediation provided by the teachiers was°an
important contribution to the suc6ess of the program,4and_that the
behavioral management model, and the team approach proved to.be a
useful model for facilitating student growth.

..1

1,

,,,
.

0,,

209. Seiferth, John C. Guggen)eim Museum Children's Program; Learning

to Read Through the Arts, Stimmer, 19,75. BrOOklyn: New York City
Board of.Education, Office of Educational Evaluation, 1975. 33p.

ED 137 460.

During the summer of 1975 the program "Learning to Read Through the
Arts" had as its.target population 130 Elementary Secondary Education
Act Title I eligible children ages 10 to 12 who were performing at
least two years below grade level in reading. The students were divided

into homogeneous readIcig groups based on standardized achievement
test scores. The same groups also'received Instruction. on a limited
basis, in mathematics. The program focused on the improvement of
reading skills-through motivating pupil interests. Supplementary
workshops in the arts (dance, theater, music, painting, sculpture,
mixed media, drawing, printmaking, puppetry, crafts, film making, etc.),
were closely correlated-with the reading program. Weekly field trips
supplemented the instructional program. Parents attended an orientation
session add were provided opportunities to'participate in workshops
taught by an arts and crafts instructor and/or the social worker.

' Parents also participated on the advisory council of the program. The

various components of the trogram were comnetently coordinated,
supervised and administered. The pupils who.completed the program

exceeded anticipated Outcomes. Positive growth gains were recorded

on the McGraw-Hill Prescriiptive Reading and the Prescriptive Mathematics
inventories.



-92-

210. ,Shore; Marietta S. Summer ES", Remediation for InComing:gpilst
1975 High School. imbrella #2. Titlp I. Btooklyn, New.Yorktity:.
Board of E4ucation,'Office of Educational Evaluatdon, July 1975.
24p. ED 137 443.

The\Summer Remediation for Incoming Pupils Program was designed to
provide remedial instruction in mathematics, reading, or English
as a second language (ESL) to selected incoming ninth and tenth
grade. pupils in New York City. This report describes the program
and evalUates its effectiveness for the summer. of 1975. 4 major

goal of the program was to bridge the gap from Aptermediate to high-
school. Pupils were selected on the basis of t Hr reading and math
scores on the Metropolitan AchieveMent Test, or.it ey were rated

as having moderate to severe difficulties on the Language Ability

Seale for Rating Pupils' Ability to Speak Englishi'e*Tte latter 'students

were placed in. the ESL component. A total of 3,610 students parti-
cipated in the program,"and of these, 299 were in the ESL componen't.

For students in the ESL component, the goals were to improve under-,

standing, speaking, reading, and writing of English. Activities

provided included structural' dialogues:choral repetition, reading

selections and responding to questions which:assessed comprehension,
and the writing of letters and vocabulary list. FlndingS'indicated

a statistically significant difference betWeen pre- and-post testing

as measured by the Stanford AchieveMerk Test-Primary II Word Reading,
Reading Comprehesion, and Listening ComprehenSion Subtests. The
majority of ESIIand non-ESL students, were oriented to their new

high "school iTr. a positive way. Despite deficiencies in libtary and
guidante.Serviices;.the overall program must be judged a success. -

21i. Siegelman, Marvin. Harlem Education Tutoring Progfam: Community

District Umbrella Programs, 1975 -1976. Brooklyn: New York City

Board of Eduation, Office of Educational Evaluation, 1976. 14p.

ED 142 637.

This report evaluated the Harlem Tutoring Program which was designed
to give individual home tutoring in reading an& mathematics to
elementary school students in New York City. The students wer
least two years below grade level in reading and/or mathematics. 4

Fdrty-three students between the ages of six and thirteen participated

in the program. The tutors were mostly college students who met
with the students two days per week, for two hours each session.
The program attempted to increase the stildent's'reading, mnthematics,
and self-esteem. In addition, parents of students were assisted with
family, housing, employment, -and health problemS through referrals to
agencies. The major emphasis of the program.was improvement of

-basic reading skills, including comprehension and vocabulary. Audio

visual aids were used to provide remedial instruction. Pre and post

achievement tests, observations, interviews, and conferences were

used to evalnate the program. The findings of the report indicated
the range of reading grade scores for the total sample was 2.76 tb

6.92 months. Accordingly, the range in mathematics grade scores was

-.09 to °1.89.

!))
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212. Siegelman, Marvin. Harlem Parents School-Community Neighborhood
Center; Community District Umbrella Programs 1975-1976. Brooklyn:
NeW7-Ydrk'iCitY Board of Education, Office of Educational Evaluation,
1976. 13p. ED 142 638.''

'ThisrepOri evaluated the Harlem Parents School Community Pr'ogram
designed to provide individual tutorial assistance to 80 elementary
schocil students who were two/or more years,below; grade level in
Leading and mathematics. Tut6ring%e'ssions were held- apt a neigh-
borhoOd center Monday through\Thursday afternoons,. and eveAings.
Workshops and cultural enrichment sessions were held on Friday after-
noons. The program also provided referral serviced for parent and
student poblemg. Parents were counseled and inf rmed of their
child's mods, progress, and school activities. Parents and students
completed nuestionnaiises concerning the various functiofis of the
center. Tutors submitted weekly student progress reports and met
with parents once a month. This report concl ded that post test
scores indicated no significant improvement n reading comprehension.
An assessment of mathematics improvement co d not be made because
test scores were not on students' records.

213. Siegelman, Marvin. Summer Mathematics Remediation for Incoming Pupils;
1975.High School Umbrella Number 2. Brooklyn: New York City"Board
of Education, Office of. Educational Evaluation, 1 August 1975.
19p. ED, 138.661.

Funded under Elementary Secondary.Education Act Title I, the Summer
Remediation for Incoming Pupils program (RIP) was designed to provide
remedial instruction in Mathematics to incoming ninth and tenth grade
pupils who had attended Title I junior high or intermediate schools.
The program was designed to bridge the gap in changing schools. By
exposing the incoming students to the school staff and curriculum
of their new school, the intent was to improve student success and prevent
premature drop outs. All 3,610-participating students were below
grade level in reading and mathematics. The basic method of improving
motivation to attend and study were the third period activities.
Some of the activities were:, shop work, photography, video camera
work, typing, sports, journalism, blue-print, speedwriting, newspaper
writing, etc. No direct attempt was made to relate the third period
activities to the specific content of the remedial math classes. 'the

statistical analysis of 180 ninth grade and 985 tenth grade pupils
indicated significant improvement in mathematics skillsas measured
by the Metropolitan Achievement Test (MAT). An individualized approach
and an atmosphere conducive to learning was observed in all schools.

214. Silverman-Dresner, Toby. Pre-Placement Program for Severely Multi-
Handicapped Blind Children.. 1974-1975 School Year. Evaluation Report,
Brooklyn: New York City Board of Education, Office of Educational
Evaluation, 1975. 17p. ED 136 479.

Presented is an evaluation of a pre-placement program designed to improve
the performance of 15 multi-handicapped blind children (four to ten years
old) in activities of daily living, and to involve the parents in the
children's education. Among findings reported are that all but one
of the subjects improved'in activities of daily living as measured by

1
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the rating scale. It was recommended that the program be continued.

and that staff suggestions be incorporated into future programmin,.

Test results are presented in tabular form.

215. Silverman - Dresher; Ioby. Resource Room for the Speech Handicapped,

(School Year 1974-1975). Brooklyn: New York City Board of Education,

Office of Educational Evaluation, 1975. 15p. ED 138 004.

Thirty-two junior high school students with severe communication

deCects were provided with speech therapy7-which included video-

tape feedback techniques, phonic Mirror, tape recorder, "s".meter,

pitch meter, language master, bicom, and other sensory aidsin -'

the Speech and Language Resource Room (Queens, New York). Evaluation

procedures included administration of the Teap,lin-Darley Articulation

Test, the Peabody Picture Vocabulary Test, and evaluator observations.

Findings indicated that students serviced by the Speech Resource -

Room program made significant improvemeht in their speech and language

skills.

216. Silverstein, Leonard. Progran for Doubly Handicapped Children,

School Year 1974-1975. Evaluation Report. Brooklyn: New York CitA

Board of Education, Office of Educational Evaluation, 1975.1/ 24p.
I

ED 136 478.
'N

Presented is an evaluation of a program in seven schools in New York

City which provided 19 special classes for 174 doubly handicapped students-

mentally retarded and severely physically handicapped-- ranging in age

from-5 to 21 years old. Atong findings listed are-that the 30 higher

functioning subjects who wete given the Wide Range Achievement Test

did pot achieve spgnifi,eant increases in reading and math, and-that pre-

reading readiness was significantly increased. Among recommendations

discussed are that development of a corps of health aides to feed,

toilet, and care for the severely handicapped would increase program

,effectiveness; that imprOved seating arrangements are needed; that

extension of staff- parent interactions to include a behavioral

psychologist would be helpful; and'that physical facilities should be

upgraded.

217. Silverstein,- Leonard. Project Turnabout, School Year 1975-1976.

Brooklyn: New York City Board of Education, Office of Educational

Evaluation, 1976. 14p. ED 142 640.

Students in this remedial
reading program were given a chance to

"turnabout" through the' use of innovative materials and methods

Used in th9 prdgram. Remedial instruction in reading and all the

language grits was provided. The program utilized three parapro-

fessionals. The Random House High Intensity Training System was

used with 180 fourththrough sixth grade students selected to

participate in the program because they were at least six months

below grade level in reading'. The Metropolitan Achievement Test

was administered during the first and last week of the program as
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a diagnostic and assessment instrument. This evaluation report
concluded that students in the progi-am increased their read#ng
performance as' measured by the Metropolitan Achievement Test. 'Also, '

students used library resources more than they had the previous year
and expressed favorable attitudes toward the program staff. The
'reading attitude assessment scale used for the evaluation is included
as an appendix.

218. Siperstein, Gary N. _Help Neighborhood Center Prolrami School Year
1975-1976. Brooklyn: New York City Board of Education, Office of
Educational Evaluation, 1976. 21p. ED 142 639..,

This report evaluated the impact of the Help-Neighborhood Center
Program which was designed to inform parents of fifth through eighth
grade students about health problems and community concerns. Four
thousand elementary and junior high school students and 100 parents
Participated in workshops on venereal disease, drug abuse, welfare
rights, mental health, /feminine hygjene, consumer affairs, communi-
cation in the commun,N, alcoholism; sickle -cell anemia, and dental
,are. The center served as a liaison linking community and school
requests for information with local resource people and provider
organizations. To evaluate the program, pre and post test question-
naire information was gathered from Parents .and students throughout
the school Year. The findings'of this report indicate that students
had significant gains in knowledge as a result of participation
in the workshops; however, the extent of impr6'ed knowledge'by
parents could not be assessed because of poor questionniiro response:

219. Siperstein, Gary N. Ss)plementary Reading and Mathematics Instructional
Skills Program for Handicapped Children. School Year 1974-1975.

Evaluation P,eport. Brooklyn: New York City Board , f Education,

Office of Educational Evaluation, 1975. 58p, ED EV, /J33.

Presented is the evaluation of a 1,rogram designed to improve the
skills of 2,700 handicapped students (5 -16 -ears old) in the areas
of reading and mathematics, using intensive individual and small group
instruction and supplementing the special education academic program.
Among findings listed are that hrnin-injured and physically handicapped
children, oarticularly tluse in elementary grades, made significant
academic -gains: and that tote program varied according to program site.
Among recommendations noted are that receiving schOols cooperate with
the program teacher and teacher trainer in providing supplementary

'instruction, that orientation and inservice trainiqg for teachers be
held throughout the Year, and that teachers be provIded with a- curricu-
lum package. Appended materials include a classroom' observation
profile and test result::, in tabular, form.

220. Sirota, Norma. Bilingual Program for Children in Bureau CRMD Classes,
School Year, 1975-1976. Brooklyn: New York City Board of Education,
Office of Educational Evaluation, 1976. 33p. ED 137 449.

This document presents a description and evaluation of the bilingual,
program for children in Bilingual Class for .Retarded and Mental
Development (BCRMD), a program designed to provide bilingual instruc-
tional and supportive services to eligible BCRMI) students. The
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e

program provided supplementary bilingual bicultural services to. 153'
mntally retarded pupils, of whom 108 were non-English dominant and
45 were English dominant. The program operated in-four BCRMD schObls.
Fach school was provided with a project team made up of a Bilingul
Resourceloom Teacher and a Bilingual Paraprofessional. The primary
goal of the program was to provide equal educational_ opportunity for
non-English speaking children through activities that would maximize
their native language proficiency while developing comp4tence.in

'English. The program also sought to train bilingual teachers and to
develop aibilingual-bicultural.curriculum. The bilingual resource
room. teams served two'k.inds of Spanish-speaking students: those

most limited in English speaking ability, and those less limited.

The'first group received daily bilingual instruction in core curriculum,
language arts, math, EngliS1 as a secoskd language and cultural heritage.
The second group received supportive bilingual instruction three
times per week. Unlike the first group, these students received their
developmental reading instructi,on in English. Findings indicated that

success was achieved in Spanish reading, mathematics, core curriculum,

cultural heritage and self concept. Pupils failed to achieve success

in English as a second language.,

221. Smith, Frederick. Fort Hamilton Jligh° School (GRASP). Brooklyn:

.
New York City Board of Education, Office of Educational Evaluation, 1976.

18p: ED 142 656. -

The Fort Hamilton High School (GRASP) Program in New York City was

designed to offer bilingual instructional and supportive services to
approximately 200 students who were Greek, Arabic, or Spanish. The

program was intended for students considered dominant in their...respec-

tive native languages. The program was set in the Bay Ridge-section
of Brooklyn in Fort Hamilton High School. The target population was
drawn from grades nine through twelve. Students selected for the

program received.a curricular package containing nativeLlanguage

instruction in the dominant languages, English as a second language,

and'instruction in mathematics, science and social studies. Other
planned aspects of the programcluded provisions for staff development,
parental'involvement, and curriculum refinement. Results indicated

that standardized test information was' statistically significant in
favor of the program.a. It was recommended that a systematic approach
be undertaken to measure the native language arts skills of the students.

222. Soles, Stanley. Adlai E. Stevenson. High School Bilingual Program;

School Year 1975-1976. Brooklyn: New York City Board of Education,
Office of Educational Evaluation, 1976. 44p. ED 137 469.

This report is an evaluation of a New York City school district
educational project designed to offer bilingual instructional and
supportive services to ninth, tenth,.and eleventh grade high school
students under fundivg from Title VII of the Elementary and Secondary
.Education ActioN.965a Its main objectives were to increase (1) the

basic English skills (3E4...students in the expressive area -(2) vocabulary

and reading comprehension in English and Spanish; (3) competen0ain.

math and science; (4) student awareness of cultural heritage and

ethnic background; and (5) student attendance. The target population

uj
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consia4 d of 250 Spanish speaking boys .and gfrls. The,, staff incNrded
a project director, three cantent area specialists, a bilingual
counselor, two English as 'a Second Language (ESL) teachers, and

)number of assibtants. A native language arts teacher and areadd kti41al 0
education assistant were included for a part of the program. The
was. a reduction in staff during t e project as a result of a.cnt in

.d"

the educatibn budget. A battery 'f tests were adMinistered to students
both as pce a,c1 -post tests. Ad itiOnal assessment Measures employed -

were 4pifOhlifihal examinations, aproject-deve1oped examinatiO-to ,

'assess knowledge of ethic culture, and attendance records. Satis--
tically significant results were reported for the majwitty of objec-
tives. The statistics as well as a detailed.interpretation aqd
'discussion of the results are included In the report.

a

Soles. Stanley. Bilingual Program in Auxiliary Services for High
Schools;, School Year 1974-1975. Brooklyn: New York City Board
of Education, Office of-Educational Evaluation, 1975. 50p. ED 135 923.

This report doribes and evaluates the bilingual 'program of the

Auxiliary Servi for High Schools (ASP) Program-- inithe New York
City Schools for t 1974. -1975 school vea . In 1974-75 there were
12 centers' for this program distributed hroughout all boroughs Of

New York City. Spanish was offered i. nine of the programs, French,
in two, Greek in one, and Italian in one.- The bilingual program
provided for the'development of increasing Englisi skillg through
English as a Second Language (ESL) instruction. 3eyond the ESL
instruction, the bilingual-progra/ used 14e native orAominant
language of the students to develop competencies in areas of reading
development, math,science, social studies, and severalother.areas:
Some students in Spanish were prepared for the General Education
High School Equivalency Exam in English or Spanish versions. The

,

program emphasized bilingual guidance and counseling-for both'
academic and vocational needs of students. Abodt 1,397 students
were served by the. bilingual program in the 1974 -75 School year.
Among the maior findings of the evaluation are the following: (1)

students for whom -completed test results werL analyzed showed signifi-
cant' gains in reading scores,, (2)- ,reading iii native languages showed
significant gains in each of the languages for .t.4hich test results

were. completed, (3) achievement in mathematics among the 12 centers
showed significant differences with the exception of one school, and

(4) for those students whose results were known, over 80 percit of
the students who took,the high school equivalency examination passed.

224: Soles, Ifey. James Monroe. High School Bilinual Program, School

Year 1975 -76: Brooklyn: flew York City Board of Education, Office of'N.,

Educational Evaluation, 1976. 50p. ED 138 60.!

The Bilingual Program in the James Monroe High School in the South
Bronx in New York, was designed to offer. bilingual instructional and
supportive services to ninth through twelfth grade high sghon1
students under funding from Title VII of the Elementary and Secondary

Education Act. The program was designed to provide a model for
replication by other-high schools with similar problems. It was 111

distinctive in two ways: (1) it was to maximize use of existing
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tax levy :and teaching personnel, and (2) Title VII funding was tz
be used only to provide auppartive services for the program and for

unique instructional resources. oThe program was, organized in a
bilinFual mini-school in which non-English speaking pupil's were offered

-acadOinic, non-academic and skill subject's in their native language,

Spanish. In addition, these students were given-extensive instruction

"'in' English. To reinforce the instrUction, the bilingual'studentp
simUltaneou'sly took other required courpes with English 'speaking

pupils. The program also offered a bilingual career orientation

course and buliness skill subjects. Theltarget copulation consisted

/5f approximately 250 Spanish-speaking males and females. ''Resulls

indicated-that while the sudents showed gains in reading in English,

mathematics and science, these gains were modest and/were not

statistically significant in line with-criteria established for, the

/. evaluatiqn. Some of the reasons for the performance on the tests

used may be attributed t'o the tests themselves.

225. Soles,Sitanley':- Louis D. Brandeis High 10looI Bilingual Program;

School Year 1974-1975. Brooklyn: New York,City,Board of'Education, "

OffiCe of Education, 1975. 26p. ED 138 685.

The Brandeis High School Bilingual Program, now ip its third year of

operation, was funded under the Elementary Secondary Education,Act-

Title VIT. Four hundred eighty-five Studentsawho were in need of.

remedial work in English and/or speech were enrolled in the program

The main language in the home for these students was either Spanish

or French. The objectives of the bilingual program were to improve
the students' reading ability and language skills in Spanish and'in

English, to imprge mathematics skills,to increase average daily

schoo' attendance, an& to implement the program according to proposal

guide fines. Bilingual instruction was provided in tile major cur-

riculum Subject areas. Students were grouped' according to their

diagnosed condition and/or their need for developing English proficiency.

An (ESL) program was implemented in terms of five progressive levels Of

competency. Correlated T tests with significance levels' of .05 were ,

used to compara bill 1 program results with schodlwide norms. P're

and post test ratingsPon standardized instruments wereos0 to assess
the bilingual students' improvement. 'the report concIucied that

students in the bilingual nrogram did show significant gains in reading

Spanish, in speaking English, and in matheMatics skills. The average

daily attendance of the students in the bilingual program was signif-

icantly higher than that of the regular school population. No data

were available for the English dominant students. Tables for. reading

results, ability to speak English on Puerto Rican Fluency scales,

mathematics, and school attendance are included.

A

226. Soles, .Stanley. Remedial Program in Reading and Mathematics for

Homebound Children. Brooklyn: New York City Board of Education,

Office of Educational Evaluation, 1975. 32p. ED 137 479.

a

The Remedial Program in Reading and Mathematics for Homebound

ChiidreA served 470 children who were provided tutorial instruction

within their homes froM'Februar?through JUnp, 1975\ It was funded

under the Elementap and Secondary Education Aat, Title I. Twenty-
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nine 'teachers provided sessions with each child for two or more
sessions per week. The children were two or. more years behind in
reading and, mathematics and were...designated as eligible for Home-
bound instruction due to physical handicaps, hospitalization, school
phobic.responses,,and other reasons; The youths who participated
'in the program were from Manhattan, Orw Bronx, Brooklyn, and Queens.
About One third of the ynuth wene from families in which Spanish
was the dominant language spoken in the home. There were three times
as many boys'in the program as girls. .The age range was fromseven
to seventeen. The Wide Range Achievement Test was used on a pre4

.

poSZtesting basis. The results were' analyzed in terint of one
way analysis of variance to determine if the gain or loss in reading
anti mathemAtics varied by the number° oftutorthf. sessions held.
The results of the analysis of the data for 202 youths revo.aled that
the gain or-lpss .in 'reading-and mathematics did not vary with the
number of,tuLorial. sessions held and was not statistically significant'.
Recommendations for refunding the program included provisions for
longer programs with more lead time and more diagnostic and back-
gi.ound information available regarding each child prior to program
operation. Implementation of these recommendations would enable the
teachers to develop strategies for prescriptive teaEhing.

21:7. Southworth, %lliam Dixon. Title I ESEA Program- .Remedial Services
for. Eligible Non-Public School Pupils Speech Therapy Component.
Brooklyn: New York City Board of Education, Office of Educational
Evaluat,ion, 1975. 35p. ED:139 895.

This report is an evaluation of a New York City school district
,educational project funded under Title I of the Elementary and
SeCondary Education Act of 1965. Approximately 4,812 elementary
and secondary non- public school children,; drawn from four New4 York
City boroughs and enrolled in the ESEA Reading, Mathematics, and
English as a Second Language Program participated in the speech
improvement program. The program was staffed by a coordinator,
field supervisor, Leacher trainer, and qualified speech teachers.
Noted educators in speech, language, and educatiion
also particioat
evaluation was
iudgMent Whethe
deficim-had be

in the program. The objective of the program
o determine by standardized testing and teacher
the severity and number of speech and language
significantly reduced. Except in kindergarten,

eleventh, and twelfth grades, where sample sizes were too small,
statistically significant differences between pre and post test

?_ .

scores were found, iRdicating that the speech and language deticIts
of the participants were reduced significantly.

228. Spivack, Frieda K. Native Language ATts--English as a Second Language

Program; School Year 1974-1975. Brooklyn: New Yprk City Board of

Education, Office of Educational Evaluation, 1915. 19p. ED 138 683.

4 This Native Language Arts-English as a Second Language Program funded
under Elementary Secondary Education Act Title I was designed for
economically disadvantaged students ,ho were speakers' of q language

9,
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other than English, ,nd/whoNQ rrhf1Ity to re;"1 and wril" in their
native tongue an in Eng114h was not adc911"f' to 06.1-mit tlrrnugar
lune 1975 in 34 high s(111""11 serving 6, /r/0 t s In grades 9 17.

Pup the program attendCd iod of n;tt ive languag.'
arts or a doubt e per iod of 1.;411sh as a second 1 angtuage or a (foul)!

or single period of hnt11,'"r- only period, dcPendfilg on their individ)111,
needs. 10 other su1)1(1`1 r".1t-t ihiy were 1101"grat(q1 into t he MN inst re:Int

t he ;clio.01. C I at;!-; 1117." ween to .11'1(1 ''t 1116911!; t m Tr()"
.ior i nd iv dual zat f "f lyt1I;t roe( T11cr'' 1^/11"' clxu;es, 'in mot. t

schools', for beg1nn (-stalled f a t e, and a11v;Inced 1 eve l students
(, ;1.,ses nilow111 student s to swiParallel programming of f

c a's s es as their' ntlgu'vCe' 11.0nipet increased . Results i nd i cnt.Q1

that orb ievement test '--1(1°r,11 on post- ;tulut-,1 AchievrmaNnt

1.;'t t11"
'111`,"'d 0 I t',11 c'ant d If rences

.11 tde,I0 compreliens j,,j) /HI Ch,('11(11 are, i n

rnlitory awl reading "mPr'lik,11Hull in talg11'111-' Improvement was noted
tor a major proport ion "1 the H,/,111,,it ton. A !-II)ec t, of Hui,

og,ram the 1 ( ) ! : ( ' re b i t H);;11 j t H. , t V . ' 0 1 ' 1 1 the ' M i l t Hi I of l j i

r ."(. tur , ttsichera,t r:1111011', and pa raot of es';

`1111(1 ii
1\1'11-)Ye l't'19,1gy, Art s--__Eng,__Eisli 2.1!i, 1

229 . `;tern, _S(.cond language (..11nri (;)

Brooklyn: New York N1 IY 1(`at-,1 of 1.:ducat i 011 ' "11 1 co. -of -Eciticationa I

1.:v ; i I tint : , ) n : (1-/ 6 . 19I. VI) 14' brl 1 .

'I,' he f\Iiif ive Lam,,n,lgo -Art-"--1.:1Y,1 HI, as a !-;econd Lil-W,ntge Program wO1',-.

/designed 1- or econom ic011v d i .;;I(1\7i111 t ;0,;("1 !"/:
0410 --: 1\VII( H(' Oa t. lyl! LIIY}r,th I g('

was not Eng 1 ish nrid whose ah i read 0 rid NVP.i.t_,

in some, cases in their "w" tongue was/ not Ildeou'll o., f t was in opera--
t loll from Feb rata r.v through .61110 of 1976 in 14 high schools serving
1004 students in grades 9-112. lh/CPend i ng UP') ll -t.Klent need; a40tible
or s ing 1 e per iod of sm" I I group 1 nst talc 0 on in Engi I sh as a Second
language or native lallgfi9ge- accts woo provided. 1T10 111,1to- 1 i ngtm I

method of Language 0000181t imi wars; ; I -;ed 1:" P: r "v1 16 .i vs-T rma t i c* and

sequent ial instruction in p r, Inn,. i at ion, ,;(9)tele e ;; rue cur e, vocabulary
rhythm and intonations patter)). of American E1-1g1- Hh, Reading and
writing were introddced in 1:1glish as students became' m or e pro f it Tent.
1/horever _po ss i 11 1 e , 0 r" I I el programth ing of b"g f "Ii lip , intermediate'
and advanced level class'e''' \-:'ni; maintained, ena.b1 illp s tuden ts to move

",.
as they demonstrated languageo"'"age prof- i c i enr1v As n resu 1 t of s ix months,
one term' and hal I- te rill t t'-'" t trig of 792 students,' s ta t i s t_ ica 1 1 v sit.-;n1- f._._

cant d i J-- f erenc,; in Eng 1 is h read i ng and and i tory ok i 1 1 s 'were notea for
2'3 of the 26 grouping "'"ore". sirni_ flcance errs not ob tinedpre
to post t rea Mull t interval 1 i 11,, 1,,,,,, re 01);;(''reed .

,-,

230. Stern, Rhoda. Native Lana)) !_i Ar tsEnglr_LS,1121, -; _i,,,f S,colici la it g u a ge
jj rookl V n: New---- Yo rk C it- vProgram I o r 01) t io nal_ Al_12-'1.-VImen t i' t IT i 1S .

. ..... Evalua t [wl 1976. 331"Board a f Educat ion, 111 i ices n I 1.1.di('at 101101'

El) 142 658. 1' ..'1.

"\ Eng I 1.,,Ii as a -'('CO ld 1.a nguag,, i

v The Native' L0lign,dgeArts- program for
Optional Assign*nt PIIP11-1 jit New Yorlz Cit.',' WOO deigned for eco-
nomically disadvanta0d. steel ell t s whose nat Lye I anguage :was not

itEng, 1 is 11 'and whose aliki-i -Y to read and write in Eng I ish and in some
to Permit them any degreecases their own toripe':',,...Yas- not adequa to

. of sucless in scho0T1.. 1 r )'as in rip-e rat.i on from September to June
-;

,
114



-10

of 1976 in four high schoo s serving 395 students in grades 9-12.
There were five teachers -an five educational assistants.,. Depending
upon student need, a doubl or'single period of small group instructs,
tion in English as a second language was provided., The audiolingual'
method of langupge instruction via used to offer instruction in
pronunciation, sentence structure, vocabulary, rhythm.dnd intonation
patterns of American'English. Reading and writing were introduced
as students became more proficient in their spoken language ability:

. Wherever possible,' parallel programming of beginning, intermediate,
and advanced levels was maintained enabling students to move.among
classes as they demonstrated language proficiency. The evaluation
sought to determine whether students who participated in the program
would obtain a statistically significant improvement in English "reading
and auditory skill's. As a result of one year,.half year',-and quarter
year testing of 289 students, statistially significant differences
in reaiding and auditory skills were noted for 15 out of the 20 treat-
ment iroups.

231. Strichart, SC"ephen, S. New York Associate Center--SEIMC. Evaluation
Report. Function NO. 0956608. Brooklyn: New York City Board,,
of Education, Office.of Educational Evaluation, L975. 26p. ED k36 458.

Provided is an evaluation of the Special Education instructional
Materials Center-(SEMC), a New tork City school district edUcational
project providing direct service to parents, professionals, para-
professionals, and teachers in. training who are concerned with the
education or.handieapped children in the public and nonpublic schools.
Among activities-and services listed are provision of a circulating
library of instructional materiaks and equipment, preparation and
dissemlnatiONof bibliographies, publication of a newsletter, and
presentations lf workshops and in-service courses. Among findings
noted are that SEIMC has been largely successful in achieving its
objectives; that the most effective aspects appear to be in-service
courses and workshop, materials loans, and demonstration of new
materials and equipment; and that the general feeling expressed
about SEIMC was a favorable one. Appended are a copy of the question-_
naire ued in the evaluation and interview checklists. Responses are
presented in tabular f6rm.

232. Strum, Irene. Bilingual Program in Auxiliary Services for High Schools;
School Year 1975-4976 Brooklyn: New York City Board of Education,' -
Office of Educational Evaluation, 1976. 42p. ED 135 922.

0

The bilingual program of the Auxiliary vices for High Schdols (ASIIS)
provides an alternatLveiducational system in 14w Y6rk for students

-

who are bilingual or speak no English but do speak Spanish, French
italian, Greek or Chinese. The program's primary purpose is to
prepare pupils for the General. Education High School Equivalency (HSE)
exatnination in English or Spanish, therefore reading and mathematics
skills are emphasized. An English as a Second Language, (ESL) component
is included for the improvement of English skills. The bilingual
program uses native or dominant la,tiguages to improve competency in
reading, mathematics, and social studies. Participants are helped to

/ 9 ,)
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keep their cultural heritage. In the 1975-1976 gchool year there'

were 12 bilingual centers, ,The results of the evaluation showed
that the basic evaluation objectives were achieved by students for

whom data was available. English reading improved significantly.
Reading in the native or dominant language 'and in Mathematics showed
a significant gain. For students whose HSE results were known,

approximately 80 percent passed.

233. Strum, Irene. Corrective Reading, Corrective Mathematics and
Bilingual Instruction of Pregnant - .'School Age Girls. Brooklyn:

New York City Board of Education; Office of Educational Evaluation,
1976., 148p. ED 142 655.

This is an evaluation of a program designed to provide continuity

of instruction in reading and mathematics ,for pregnant school age

girls in New York City. The program was designed to provide instruc-

tion for monolingual and bilingual (English-Spanish) students.

Selected students were two or_ more years retarded in reading and/or

'mathematics. Spanish speaking students received 7_:nglish as a second

language instruction. Nine hundred kegnant school age girls'Par-
ticipated in the program. Seven hundred and fifty were involved in

reading and mathematics programs. One hundred and fifty w re involved

in bilingual instruction. Three hundred students were in gr des

7,8, and 9. Six hundred students were in grades 10, 11, and 2.

Diagnostic testing using the Individual Pupil Monitoring Sysem
(IPMS) was implemented. As a result of this program more than 80'
percent of the students involved achieved mastery f at least one

instructional objective in reading and/or mathemati s. Evidence

showed, however,_that many students had mastered a significant number

of objectives prior to instruction. Problems assn ated with the

program included excessive absence and delivery of baby as well

as staffing problems, a lack of sufficient materials and equipment,

and the late arrival of diagnostic materials. Appendices include

tables of detailed inforMation on criterion referenced tests used in

the program.

234. Toledo, Victor. Summer Reading Remediation for Incoming Pupils 1975;

High School Umbrella Number 2, .School Year 1975. Brooklyn: New York

City Board of Education, Office of Educational Evaluation, 1975.

14p. ED 137 441.

The Elementary Secondary Education Act Title I program, Summer Reading

Remediation for Incoming Pupils 1975, had two goals: to improve

reading skills by supplying an intensive program of remediation in

reading, and to orient incoming students to their new school environment

and its staff. Participating in the program were 2,807 ninth and tenth

grade students. They were both pre and post tested. All student

participants were selected from Title I intermediate and junior high

schools. They were identified as retarded in reading. They were

volunteers. The program consisted of one 50 minute period per day,.

five days a week. Reading skills were also stressed during a daily
reinforcing activities period (metal shop, typing, drafting, etc.).
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Statistical analysis of gain scores as measured. by the Metropolitan
Ahievement Test showed that students who we're in; the program for .

a maximum of 14 instructieln daysjilade significant gains, on the average,
over One month's improvement. Some reasons for the large gains
obtained were: the small- claSS size (no more than 15 studentS per
instructor), ,the diagnostic-prescriptive approach to reading remediation
employed, the a'ailability of a wide range of materials, and the fact that
remediation in reading comprehension and.vocabulary skills was integrated
into other class activities (metal shop, typing, drafting, etc.).

235. Weinstein,-Sanford. Diagnostic and Remediation Program to Ameliorate
the Aeading Disabilities of JHS SRMD Pupils, February-June, 1975.
Evaluation Report. Brooklyn: Nev7 York City 'Bo.ard of Education,
Office.of Educationrfl Evaluation, 1975. 25p. FD 136 487.

.

Evaluated was a prolect designed to provide a supplementary individua-

lized reading remediation program- for 1,221 edui:able mentally retarded
students (12-16 years old) from 41 intermediate or junior high schools
in New York City. The project goat was to diagnose,the reading
disabilities of the students, raise their level of reading proficiency,
and ameliorate their reading disabilitieS. Teaching methods included
one -to -one and small group instruction, and the use of multisensory
instructional materials and emuipment. Using pre- and post-testing,
it was determined that student participants in the program succeeded
in raising their reading levels significantly beyond the level antici
Pared. It was also found that diagnostic procedures were universally
applied and utilized. And finally, it was Pound that delays in funding,
shortened the treatment period, and that difficulties in hiring pre-
vented much contribution by psychological support personnel to the
success or :the prOgram. The aspects or the program which were observed
to account For the highly positive result; were the individually
tailored remediative erfjrts made possible by small group and one-
to-one instruction,. and the skill 'with which Leachers executed hoCh
diaynostic and remediative tasks.

2Th. `Jets, Jam,: -. `lore Advanced Ile.ling Development, 1975-76 School Year.
Rrooklyn: ::et, York Cit,, P!oard of Fdlication,"Otliee of Fdticational

F.valuaLion, 1976. lip. 1:1) 142 631.

This report evaluated the Advanced Reading Development Program designed
to enrich reading instructia for 360 flu6lor,high school students in
New York City who were reading two or m!,! 'ears below grade level.
Students received individualized reading !, truction for four forty-five
minute periods per week. Strident;; were p!(! est.ed ill October, 1975

and post-Lested dt the end of March 1976. 2\s a result of participation
in the more advanced reading development_ 'program, seventh graders
achieved a mean reading grade growth of,8.2 months, eighth graders achieved
a mean reading grade growth of .11 months, and ninth graders achieved a

mean reading grade growth of .26 months. The report concluded that students
in the program did, progress beyond their'recorded entrance achievement.
However, only the seventh graders progressed beyond their expected achiee-
ment scores.
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237. Weitzner, Martin. Central ESEA Title I Remedial Services for Eli ible
Second

New,York City Board of Education, Office of Educ ational Evaluation,

1976. 28p. ED 142 646.

Brooklyn:

ig

q
The Nonpublic Sc ool Program-English as a
to provide rem ial instruction in the English

Language was des ned.

language with emphasis
oh oral Englds for those eligible non English aking pupils enrolled

in Title I nonpublic schools. It operated in 89 schools and served
over three thousand pupils in grades kindergarten through twelve. The

program's major objective was that of enabling pupils in the program
to achieve statistically significant improvement in their English .

language competency and fluency. The program provided language exneri_

ences employing an audiolingual approach to small groups of students,

ranging in numbers of four to eight. These pupils received instruction
,for approximately 45 minutes a day, and for between two and five days

per week. A wide variety of learning materials and audiovisual equip-

ment was employed by the program. The program
elements together.

inistrators provided

In addition, the operation of an exchange ,center V-ided teachers with

adm ded

ongoing training which tied the various

an opportunity to become familiar with a
ically

rpro
y of materials andwide array

to exchange materials which were not spec i appropriate for their

students with those which were. Test resu lts for participating pupils

d statistically

significant gains.
demonstrated that students at all grade levels ex Priend'e

ublic School Pu lish as aNon

238. Wohl, Seth F. Benjamin Franklin High Sc1,4agl- Unit Program. Brooklyn:

New York City Board of Education, Office of Educational Evaluation,

1973. 70p. ED .142 675.
1

The Benjamin Franklin High School Unit Program in New' York City was
designed to overcome the serious academic deficiencies identified

as criterion for entry into the program: retardation in reading and
mathematics; and to improve attitudes toward school, increase class-

room attendance and participation, reduce the dropout rate, improve

self-image and peer relationships, and increase aspiration toward

the adult world of,work. The program served 561

dropout

and tenth

year educationally disadvantaged high school fre illmen and sophomores
mathematicswho were identified as having reading and tics standardized

scores averaging three or more grade equivalent Years below norm,
and whose negative attitudes towards education made them potential
dropouts. Enrollees were given a full day special educational program

Franklin High School. Student:s helped to
programming

their own courses
at a mini-school (or school-within-a-school complex) within Benjamin

select

from a special program catalog. Modular was used in the

program. Overall, the direction of findings for or all program objectives
was positive. For the two most critical skill\areas, reading and

statiA Ballyi significant.mathoMatics, achievement was shown to be
f
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239. Wohl, Seth F. Benjamin Franklin Street Academy. Brooklyn: New York
City Board of Education, Office of Educational Evaluation, June 1973.
61p. ED 142 674.

In this, evaluation report of the sixth year of operation-of the
Benjamin Franklin-Urban League Street Academy in New York City, it
is recommended that the program be continued for the seventh year
despite the.poorer than expected student gains in all studied components
and the sporadic student attendance pattern and high dropout rate.
Students selected for the program were potential high school drop-
outs with educational deficiencies of two or more years. in reading
and' in mathematics. Also, they had a -eecord of failed courses, high
absence, truancy and negative attitudes 'toward school and self. In

addition to extensive tutoring, the program offered instruction in
English, reading, writing, mathematics, Spanish, history, contemporary
issues, chemistry, psychology, music (elective) and videotaping (elective),
Detailed information on program staffing, operation, objectives and
findings is reported in this 'evaluation. Appendices provide information
on student personal data, teacher's evaluation reports on students,
counselor's evaluations of students, student attendance and a student
attitude questionnaire.

240-. Wohl, Seth F. Chinatown English Language Center. Brooklyn: New York

City Board of Education, Office of Educational Evaluation, November
1972. 85p. ED 142 676.

--Situated in the heart of New_York's Chinatown, the ChinatoWn English
Language Center Is a community based project designed to provide
recent Chinese adult immigrants settling in New York City with basic
English speaking, listening, reading and writing skills, which are
necessary to their functioning effectively in U.S. society. Five

hundred and fifty-three adults attended classes two hours daily for
o

twodays a week in an attenuated ten month school Year instructional
program, slightly in excess of 103 cumulative hours average with only
one third of them (183) Hoing the full year. The curriculum for the
Adult Basic Feligjish (ABE) component of the Center was based on the
Lado Series wit, Y1 supplemental- materials, workbooks, projectors and
tape recorders. Participants were ap-prtpriatelymatched to the
earlier hooks of the Lado Series. A second curriculum component was
the Comprehensive Consumer Education Program (CCE).. In summary the
outstanding contributions of the first year were in 'establishing
and implementing a complete program of Adult Basic English instruction
to 553 recent adult immigrants of Chinese origin, centering around
an audio-active language laboratory&Eacility, and in the designing
Of unique setsof Criterion Measures in English as a Second Language
applicable for Chinese-to-English participants never before attempted
in such detail.

241. Wohl, Seth F. ETHOS: Education Through Organ Study. Final Report.

'Brooklyn: New York City Board of Education, Office of Educational
Evaluation, June 1971. 67p. ED 142 679.

This document describes the Education Through Organ Study Program (ETHOS)
designed to counteract disaffected students' falling academic achievement,
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absenteeism and truancy, and negative attitudes toward education
and the school.. The program attempted to assure success in acquiring
musical skill by providing portable desii reed organs, programmed music
texts, and a highly structured syllabus. The program ran for five

months, for one Teriod daily. Three classes totalling 92 students
'participated. A modified Pan-American Musical Aptitude test was used
to assess student musical abilities at,inception of classes. In the

comparative analysis of-Metropolitan Reading Achievement test scores
for the year before to the semester of the program, the scant data
available for retested students suggested a widening of reading
deficit among program participants. It also showed that those
students with the lowest reading scores tended to drop out of'the

program. In summary, the program appeared to sustain highly positive
Motivation for those who remained in it, and resulted in a significant
development of early musical knowledge and performance skills.
However, the major goal of generalized transfer of improvement in
learning to reading and major skill areas was not achieved. The
project also failed to reduce_ absenteeism and truancy, or to improve
significantly attitude toward education and the school as measured.
As a result the program has been discontinued.

242. Wohl, Seth F. Independent Alternative Schools. BrOoklyn: New York
City Board of Education, Office' of Educational Evaluation, July 1974.
85p. ED 142 673.

Ten alternative high schools serving a total of 2;750 students in

New York City were evaluated in terms of their administration, programs,
student body, and specific educational objectives. Three main types
of programs were in operation at the schools. These included: (1)

remediation with emphasis on basic skills in reading, mathematics
and English as a Second LangUage, (2) full academic education with
progress toward accumulation of credits toward a city-wide High
School Diploma, and (3) experiential education at five of the schools.

a This emphasized external education such as unpaid courses in community
organizations and paid cooperative work-study programs as alternate
,weeks in school and in industry. This evaluation report showed that
gains for the program included frirly strong attendance, some gains in
reading for all schools, exposure of several thousand students to the
process of course self-selection four times a year, hundreds of others
to career exploration, and graduation for hundreds more as well as

signsof improved attitudes. Appendices include evaluation instruments
used in the programs and brief sketches of the independent alternative

/

/

schools evaluation.

243. Wohl, Seth Lower East Side Prep: An Alternative to the Conventi nal
High School Program. First Year of Operation, Final Report. Bros yn:

New York City Board of Education, Office of Educational Evaluation
June 1971. 95p. ED 142 678.

This evaluation report of one alternative high school in New Yor City

analyzes the academic achievement, attendance, testing, academi
credit, English language proficiency, and attitudes of the six y
minority students who attended this urban prep school in Chin town.
Three fifths of the students in the program were recent Chine e
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immigrants. The support for this urban street academy was provided
by the joint' efforts of the community, private corporations, the,
State Urban Education fund (ftkr the teaching staff salaries) and the

"home" high schools (Seward Park and Haaren). All of these groups

joined together as Break Free, Incorporated, the non-profit oxgani-

z ion whict supported the prograM. The results of the program showed
proved attendance, little gain in academic achievement, little

gain-'n standardized test scores (this was hampered bythe-lack of

prey ous year data), improved Ehglish language proficiency, and posi-

tiv Student attitudes toward the school by most of the students.

Te chers also expressed positive attitudes toward the school although

they indicated a need for more teaching materials and curriculum

assistance. This program,was evaluated as.successful, but the need.

for help with administrative problems, curriculum development, faculty

'interaction and better poljcies for student selection and retention

was recognized. An appendix includes evaluation instruments used.

244. Wahl, Seth F. Lower East Side Preparatory School: An Alternative to

the Conventional High School Program. Final Evaluation Report.

Brooklyn: New York City Board of Education, Office of Educational

Evaluation, December 1972. I14p. ED 142 677.

a

In this second year evaluation,report of the Lower East Side Prepara-

tvy 'school in New York City's Chinatown, a history of the project'

iTprovided as well as information on the characteristics of the
program in oeration,the evaluation design used for this report, the

findings after three trimesters and the recommendations for the'rec,ycling

`pf the prograti. HI addition to, a detailed program description and.

listing of objectives, tables' are provided with information on

characteristics of the faculty in terms of background, education, teaching

.practices, use of non-teaching time and attitudes. Information-on

students is also summarized in tables on ethnic breakdown, attendance,

achievement levels on standardized tests, academic achievement, credits

earned, Dnglish language proficiency and attitudes toward school.

Appendices include forms used for evaluation including a sample report

card.

245. Wohl, Seth F. Program for Institutionalized Children. Brooklyn: New

York City Board of' Education, Office of Educational Evaluation, 1976.
70p, ED 142 680.

The Program for Institutionalized Children/ provided a supplementary

individualized reading and/or mathematic& remedial program, utilizing

a diagnostic- prescriptive ,approach with the Croft Reading and Base

Mathematics materials. Achievement was measured by means of criterion

referenced testing procedures. Targeted pupils were all Title,I

eligible and numbered over 24000. They were identified as neglected or

delinquent children, and were several years deficient in reading

and/or mathematics skills. The service provided by the program was

lim ted to a diagnostic-prescriptive approach to reading and mathematics

reme iation. It was condOrted as an after-school supplementafly service,

by a\corps of travelling ("itinerant") Title I funded teachers.
Instruction took place two or three days per week in two or four'hour

blockS of time. Virtually all of the population in the institutfonalized
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setting was from minority groups in New York City, mostly black and'
Pu6rto Rican, and from low socioeconomic status families and neigh-
borhoods. Generally all students' howed extensive, retardation in
reading dnd/or mathematics. EvOuationresults indicate that, the
compOnent of mastery of two or more instructional objectives was
attained in mathematics but not in reading fof selected objectives
only. A high degree of pupil post -ins ruction mastery of selected
objectives in reading and in mathematoTs was evidenced. These
positive data attest Co the effectiveness of the remedial instruc-
tional components..

246. yohl, Seth F. Staff Role Expectations:- A Study of Alternative.High
Schools-.7-1975. Research Report. Cooperative Research'Citv Tax "
Levy Program. Brooklyn:, New York City Board of Education, Office'
of EducatiOnal Evaluation, June 1976. 44p.^ 132 228. .

This study explores teacher and principal role expectations in con-
ventional versus alternative secondary school settings. A 59-item
"Role Expectations Instrument" was to give to 472 teachers in 11
conventional high schools, each having a/mini-school associated with
it, and in'five independent alternative high schools. In addition,
11 principals of conventional high schools and five directors of
independent alternative high schools completed a related questionnaire.
The independent alternative schools had the youngest and'most ine;c-
perienced-staff with the least advanced academic educational c'r'edits.
Mini-school staffs, on the other hand, greatly resembled'the high,
school faculty group from which they had been derived. In conclusion,
independent alternative school staffs, both attitudinally and
demographically, perceived themselves very diff rentiv from,mini-school
alternative staffs who had self-selected themselves from their older
conventional high school parental organizations.\ On many dimensions,
mini-school faculties showed greater positivity 4nCgreater statN-

\
tically significant differences from regular high school staffs than
did their independent alternative colleagues..

247. Woloshin, Gerald W. College Bound Program.; Summer1975. Brooklyn:
New York City Board of Education, Office of Educatiobal Evaluation,
August 1975. 42p. ED 135 918.

The principal objectives of the College Bound Summer Program, funded
under the Elementary7Secondary Education Apt Title I, Wre to improve
student's reading and 'llithematics, increase their abil ty to do college
work, and make the students' transition fro6 junior hig to high school
easier. Progrram participants were selected on the basi of either
performance on the Stanford Achievement Test or recommen ations from
junior high school counselors. During each day of the p ogram, students
participated in three classes: remedial reading, correct ve mathematics,
and a reading for mathematics workshop. An ESL program wi h the same
goals, and using the audiolingual approach, was a part of he program.
For ESL classes. all materials were in English and Spanish, and bilingual
educational'assistants were employed. It was found that th program
produced significant gains in reading and mathematics for 0\1 groups
of participants.

t\/
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NORFOLK PUBLIC SCHOOLS

248. Coleman, Mittie, Comp. Earth Science Performance Objectives and
Test Items. First Revision. Norfolk, Va.: Norfolk Public Schools,
July 1973. 313p. ED 146 024.

This document provides a detailed outline of performance objectives
and test items for an introductory secondary level earth science
course.

249. Mc Vay, Pete, Comp. Physical Science Performance Objectives and
Test Items. First-Revision. Norfolk, Va.: Norfolk Public Schools,
July 1973. 344p. ED 146 025.

This document provides a detailed outline of performance objectives,
and test items for an introductory secondary level physical science
course.

4V50. Stull, Shar'6n, Comp. Life. Science Performance Objectives and Test
Items. First Revision. 1\lorfolk,.Va.: Norfolk Public Schools,
July 1973. 237p. ED 146026.

This document provides a detailed outline of performance objectives
and test items for an introductory secondary level life science
course.

NORTH YORK BOARD OF EDUCATION

251. Campbell, Patricia; Virgin, A.E. An Evaluation of Elementary
School Mathematics Programs Utilizing the Mini-Calculator.
Willowdale, Ontario: North York Board of Education, July 1976.
42p. ED 137 120.

The purpose of this study was to compare the achievement, attitudes,
and teaching/learningAxperiences in mathematics programs of two
groups of elementary school students in grades 5 and 6. Approximately
150 students in each of two elementary schools were given a standard-
ized mathematics achievement test and a questionnaire regarding
attitudes toward mathematics and the use of calculators in the
mathematics program. Then, for a seven-month period, students
in one school had calculators available in their classrooms for
checking their work, while at the second school no calculators.
were permitted. At the end of4this time, the standardized test
and the attitude questionnaire were given as posttests. Results on
the achievement test showed that for the computation subtest, there
were no significant differences in the gain scores between the two
schools. On both the mathematics, concepts and the problem-solving
subtests, however, fifth graders in the experimental group scored
significantly higher than fifth graders in the comparison group.
Results on each of'the questions on the attitude questionnaire are
reported in percentages. An appendix includes a copy of the question-
naire.

1
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252. Campbell, Patricia; Virgin, Albert. A Survey of-Elementary School,
Teachers' and Principals' Attitudes to Mathematics and Utilizing

Mini-Calulators. Willowdale, Ontario: North YporZBoard of Education,

July 1976. 27p, ED 137 121.

Investigator-constructed questionnaires were distributed to fourth-,
fifth-, and sixth-grade teachers and to elementary school principals
in order to determine their attitudes toward the use of calculators

in the mathemdtics program. One hundred eighty-three teachers and ,

64 principals responded. Results showed that the three most frequently
cited teaching objectives for mathematics included understanding'
basic-'concepts, practicality, and the development of logical reasoning

skills. Other objectives included proficiency in problem-solving,
computational skills, and an enjoymeht and interest in mathematics.
Just over half oR the teachers did not think the use of a calculator
would help them realize their teaching objectives. Advantages and

disadvantages of th6 calculator were cited. Almost half of the teachers .

surveyed felt that the calculator caiild be introduced between grades
4 and 6, while 44 percent indicated a preference for after grade 6.
More than half of the principals thought thatstudents should kisplay
at least average proficiency before being able to use a calculator.
The majority of principals agreed that the communitv,should be in-
formed if calculators are going to be used in the schools and most of
the principals would anticipate a "mixed" community reaction. The

results of this study suggested that teachers and principals are
not unlike in their attitudes toward the use of calculators in the
classroom and are consistent in identifying similar advantages, and
disadvantages of using calculators. Copies of both of the teachers'
and the principals' questionnaires are included in the appendices.

253. Crawford, Patricia. An Evaluation of the French Immersion Program,
Kindergarten- Grade Two. Willowdale, Ontario: North York Board of

Education, August 1976. 49p. ED 139 270.

This paper presents the results of the evaluation of thq North York
French immersion program at kindergarten, grade 1 and grade 2. The

evaluation included the pupils enrolled in the first class
established at each grade level, and focused on the following four
questions: (1) Are pupils developing competence in the French
language?; (2) Is the development of reading and arithmetic skills
comparable to that of pupils in an English-only program?; (3) Are

pupils developing a positive.self-image?; and (4) Has the development
of intellectual and cognitive abilities been hindered as a result
of instruction in a second language? In addition to data gather-ed

each year from pupils participating in the program, their parents
were asked to complete questionnaires regarding their opinions of
the program, as well as their general attitudes toward French and

toward learning a second language. The report is divided into two

major sections. Part 1 describes both the method for ccillectin4/

data from pupils, and the results of the data analysis for each of
the three grade levels, respectively. Part 2 outlines the results
of the parent questionnaires distributed each year.

0



254. Virgin, A.E. Educational Planning: Introduction, Definitions and
Models, Benefits, Conclusions. Research Reports. Willowdale, Ontario:
North York Board of-Education, October 1976. 11p., ED. 132 668.

This paper examines the organizational planning process and its
potential contribution as a method of facilitating a school system's
ability to adapt to its changing environment. After reviewing the
literature on educational planning and discussing several different
planning,models, the author concludes that the educational planning

..-could be a useful complement to the existing decision-making style
of the North York Board of Education.

.OAKLAND UNIFIED SCHOOL DiSTRICT

255. Adwere=Boamah, Joseph. Project CK. Final Ev4_luation Report 1974-

1975. Oakland, Calif.: Oakland Vtinified School'District, 15 August

1975. 106p. ED 140 415.
4;

Project MACK's major goal was to provide a comprehensive school
program -at McC-1ymonds High School in Oakland, California, that
would reduce the dr9pout rate, improve student achievement,
reduce absenteeism 4nd class-cutting, and improve student atti-
tudes toward school. Project components included (1) Career Cluster

Program, which focused on work experience and classroom occupational
orientation, language arts, social studies, reading and math work-
shops, inservice trainiUg, and the instructional media center; (2)

Student Support Services, which provided guidance and counseling,
special psychological services, a health program. a student activities
program, and inservice training; and (3) a Mahagement Component,
which provided for overall coordination of the project. Project

MACK was successful in reducing the percentage of dropouts from

.16.1 percent to 6.2 percent. There was a reduction in the class-
cutting rate from 23.0 percent in 1970 to 7.2 percent at the end
of 1974-75. The absentee rate was reduced by 14.1 percent. Reading

and mathematics achievement test scores of students who enrolled
in Project MACK's reading and mathprograms showed significant gains.
Surveys showed that a majority of students and parents were satisfied
with the 14rogress made by the project.

OKLAHOMA CITY PUBLIC SCHOOLS

256. Lindley, Jesse- B. Title IX Self-Stlidv Report of the Oklahoma City

Public School's. pklahoma City, Okla.: Oklahoma City Public School

System, 28 June 1976. 197p. ED 131 582.

Under Title 4X of the Education AirIndments of 1972, institutions
affected must engage in appraisal and evaluation of current policies,
practices, and procedures to determine possible discriminatory
effects in five areas--athletics, counseling, curriculum and physical
education, employment, and extracurricular activities. This report

contains the Oklahoma City Public School's self appraisals in these

areas. Also included are a notification of the district's non-
discrimination policy, the members and scope of the district's Title IX

A
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task.force, and the Final Evaluation Survey
Discrimination Institute.

OTTAWA BOARD OF EDUCATION

k 4

the Title IX Smc

257. MacNab, GA. A Model for Determining Costs of School Programs.
Ottawa, Ontario: Ottawa Board of Education, Research Centre, April
1977. 22p. ED 136 406.

A model is outlined that generates program costs and indicates
t relative contribution of the various dimensions of a program

to costs. The model says that there is no direct relatiotship
between costs and learning, but that program (and school) parameters
intervene. Some of these parameters have costs associated with
them, but these are not necessarily 'salient in predicting learning
differences. The model, still incomplete, indicates relationships
among cost-related parameters and shows how program costs may be

generated or predicted from them.

PHOENIX UNION HIGH.SCHOOL SYSTEM

258. The Effect of Air-Conditioning on Student and Teacher Performance.
Phoenix, Ariz.: Phoenix Union High School District, Dept. of
Research and Planning, January 1973. 6p. ED 131 580.

The literature is reviewed to see if research shows a relationship
between student and teacher performance and air conditioning of
classrooms. The benefitsof air conditioning in promoting learning
are substantiated by studies that are summarized but not cited.

0\
The rOationship of the report to the Phoenix Union High School

ISYstO Advisory Council's high priority on air. conditioning and
the Ndlrth High School air conditioning project is mentioned.

259. Estes, Gary D. Mathematics Accountability Model Final Evaluation

Report. Phoenix, Ariz.: Phoenix Union High School District, Dept.

of Research and Planning, June 1976, 15p. ED 132 165.

The Mathematigs Accountability Model (MAN) Project has succeeded
in the develOment, implementation, evaluation, and dissemination
of a completely individualized learning program for basic and higher
order math skills. Student interest and achievement in the M
Project are well documented exemplars of its success. It i recom-

mended that the Phoenix Union High'School System and the Arizona
State Department of Education continue to supirrt the expansion.
of the MAM to other schools and districts. The MAM can be recommended
as an effective individualized learning, program that provides for a
continuous uniform evaluation system in basic and higher order
mathematics skills.
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260.GoodwinColeen. Phoenix Union High Vhool System Freshmen and

Juniors LoOk.at High School, November 1974/April 1975, .Phoenix,
Ariz.: Phoenix.Union High School District, Dept. of Research
and Planning, 1975. 129p.' ED 132 163.

,*

The Upperclassmen Look at High School Survey was administered in
April 1975 to randomly selected junior classes, along with tbe
Vocabulary section of the Iowa Test of Educational Developmeit,
This survey was administered, along with the freshman survey in
October, as a check on student attitude toward the following: new
educational concepts, activity participation, high school fac
peens, school, and teachers. -Approximately 20 percent of the system's
5,800 juniors were sampled. The junior results are compared with
the freshman survey; results throughout this report and 'include:
(1) description of those surveyed, (2) comparative responses
to new educational concepts, (3)' comparative partielpatliOn in
activities, (4) comparative Likert 'scale responses to ;statement's
regarding self, veers, school, teachers, and teaching methods,

(5) comparative profiles, and (6) copy of upperclassmen ,instru-.

ment and item analysis. Als9 included in this report Is a junior
stability picture.

261. Phoenix Union High School. System Follow -flp Study of 1972 Graduates.
Phoenix, Ariz.: Phoenix Union High School District, Dept. of
Research and Planning, 1974. 54p. CD 132 187.

The purpose of this survey' was to obtain feedback information from
the 1972 Phoenix Union High School System graduates approximately
one year after they had graduated. A questionnaire was mailed

4
to a random sample of graduates; then tabulations were made by
school on their responses. Objectives of the follow-up study
-included the fol.10ing: (1) , to.identify pose-secondary educational
and occupational' of former students; (2), to provide

information regarding ca?oer entry and advanced, training as a
basis for improved guidance or counseling practices; (3) to obtain
feedback from graduatot) to assist in evaluating .the educational

program; (4) to obtain information which would he helpful for
the North Central Asoolation of Sccoirdary Schoois and Colleges and
other groups as they evaluate the educational program; and (5) to

aid present ,;tart in .dficational planning of rutaire programs. This

report includes a description or the sampling and evaluation "sign,
a summary of the results, some recommendations, and a tabulation of
the results, school by school.

262. Where Phoenix Union flillichool Sy::Lem Students Live and Attend
School. 1976-1977, Phoenix, Ariz.: Phoenix Union High School

District, Dept. of Iter and Planning, 1976. 18p, I'M 131 581.

in 1969-70' the ReSegrch and Planning Department established Phoenix
Union High School System study area boundaries that ate contiguous
with census tracts, elementary school and district boundaries,
'high school and district boundaries, area transportation study
boundaries, and natural'and'man-made obstacles. Students were
Identified by these study areas so one is able to determine where
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students live a whereand they, ttend school Consequently, the correlation
of a considerable
information is h

1 and
stab

school data is possible. This
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helpful iti dst
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rminingthe fifty of particular school
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RICHMOND PUBLIC SCHOOL

2h3. I t t e 1 , . 1 ( ) ; ; e p h St tick i t I i pi -toeut .

Richmond, Va.: Rich-mmid Public SchaoHi time 076.-
Paper copy not availablo,
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assuming respon:;11)1titv Ir the Cl)j pl1c°filen1 ,t student:; at every

exit fevel, and et-'1Nlicdice a tytemafic, etto,riv, Cl)J Aicemont

service capable el. ''''rvinr, ,w(,011d3ry tudonts . The project
was operational at 1 high school .sereigg 1,303 students or which

the' rac is I- balance s' 7 (-) back- and 25

Tbretgh t he coo 1°11--p c

Percent
whi

)i (mnintiitY, t -he. 'loll p L act

meet service ac toil :1,11 and ,ise provided )-ttudents

th, opportunity I
P''Parc themselve,i for the ij 01. w,,r1, throuol

programs expectationii Of the Mi/t graduare,s

usiny the servi the Lhi-ee yegr P°1:10d, 613 requested job

assistance. 01 1109 roli I --time ond 2,08 prt -time placements

were found. Over 9°° other oatdents requested assistance in part-

time and summer 'ttidents diftieult to pface were,
schoOI dropouts With keh)oitot prohIew- The cooperation f rom

business leader::, t,achcrs, admini,,trator:1, and community

rcsouree people 4'011t L'Itt:(!d t o the `;11('(..-; 01 he et, t Roc0111-,

mendat 'ions ;I! (' I I Ogod t est aid 0-diluent ;,i 1; tar

Pro)eil OP"°111l.

F ina 1 RoToY t
FD 1 3I 3 37.

AINT PAUL PUBLIC :;CA100,

-,\ICC(.,t-nt I r-red. r Ff ,) tlitt MI !'au
11:1,nne11/01/.,; Cnro" i(1.1.1 Pt oict,t 1_11cr irn

Minn.: rdncatitmAl 'Ilhacmeat Inc, nrif1)(:)C11-1In'e

1.:11 1 i `)64.

liecinui-veat ev.11"11 i"" of t Iii ea reel- 1011 IWO Of
1'3(11 and 1'1 hIllt,;.11,0 " t t 0m OcIt)hikj. I (4)'' hr"lip,l) I 0/6 t,/i/; colt'

ducted In three Plb"oii: Nil adgymeHt

dcveropment/iwir,*-kilc° woristiops, Jud student tit-comes Find

indicated byideno" of community, Involvetrreut, ,;tlatt

thronp,11 iwteryicc cosI in1wtiou of 'idr°01-

devefoprinud



-115-

education into the general cumicalum, and student growth in
career awareness and maturity: However, more time is needed at both
sites for planning and inservice programs. The report presents
prOject background, major lOtivities and accomplishments, and
evabmations of the two sites. Results of teacher and student
surveys and some project materials are iqcluded.

SAN ANTONIO INDEPENDENT SCHOOL D1STRIC

265. Hollomon, John W.; And Others. A Cross-Cultural Investigation_of
Language and Thought in Young Ang_10-, Bla:k-, and Mexican-American
Children of Low Social StatusParens, 1976. 57p. ED 131 955.

The purpose of this investigatjon was to make a cross-cultural
study of the abilities of Anglo-, Black-, and Mexican- American
young children of low status parents to process a gliien set of
language and thought universals. The 27 subjects (nine subjects
in each ethnic group) were divided into three subgroups according
to age-grade levels, five, ix, and seven years old (K-2 grades).
The instrument consisted of 31 intormation-eliciting question forms,
including 39 questions arranged in an ascending order of difficulty.
The interviewing technique was used to collect the data. A phrase
structure analysis was, made of the data to determine the extent
to which the grammatical structurew in the responses would reveal
observable and quantifiable ditferences in abilities to process a

given set ut concepts. Combined rcults for each ethnic group
indicated that, with a let.; exceptions, each had acquired the language
and thought processes elicited, as these relate to classification,
seriation, snatie-temporal relation, and causality. The overall

conclusion thJt the pat:Colic; of meat :11 operations appear not to

be adversely aflected by ethnicity, whereas culture appears to affect
levels of speech production across ethnic groups.

:1 AN MANCICO t'.11001, 1) 1STRICT

Sung, Itohert. Placement Te!;Ls lejMolden Mouhtoin-Readinu
;an Francisco, Mali 1.: *in Unitied 'School District,

chinese Bilingual Pilot Prop,rom, 'Bp. ED 144 388.

nlacoment tcts are de psi to help teachers determine a
students' Chinese rcadin and writhig level and.to plate them in
the Appropriate grade level book lit tho golden Mountain Reading
;eries. The le!A .ire diYided imtn two (parts: (1) word recog-
nition And k11) leading and utitlih4 test .

SCHooL ROAR!) BRoWARD COUNTY

'26/. ReaditilL Center: 19/2-73 Follow-111 Study, N. 72. Port Lauderdale,

VIA.: Broward County ;;chool Boial, hevember 1974. 15p. ED 140 227.

Thk study was designed to Aetermliw whether third-year pupils in a

reading center project maintained their reading gains 1.6 months after

I 4),)
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leaving the Program. Subjects consisted of two control groups
and an experimental group--a random sample raf third-year pupils
enrolled at the reading center during the fall of the 1972-1973
school year. Criterion reading tests were administered as part
of a country-wide testing program, completely independent of the
reading center. Results of the study indicated that participants'
gains ten4ed to be maintained 16 months after they finished the
program and that black participants may have benefited more than
did the white participants, especially in the areq. of reading
comprehension.

SCHOOL BOARD OF HILLSBOROUGH COUNTY

268 Foster, Gordon, Discipline Practices in the HillsborouEh County'
Public Schools. Coral Gables, Fla.: University of Miami, South
Florida School Desegregation Consulting Center, 1 April 1977.
82p. = ED 145 575.

This study consisted of an analysis of suspension patterns; a
description of inhouse suspension programs; perceptions of secondary
Principals, teachers, and students about discipline in the schools;
Perceptions of the community about suspension 'and discipline policies;
a review of the district's human relations program; an examination of
student handbooks; and general recommendations and possible alter-
natives to current practices. Among the conclusions and recommen-
dations were that a significant number of suspensions are for minor
offenses that are nondisruptive, that the suspension rate for black
students is clearly disproportionate to their numbers irk the school
system, that inhouse suspension programs are perceived as the
clearest and quickest way to decrease discipline problems, that
suspension shouldbe used sparingly because of its disruption to the
individual's qeucation, and that regularly scheduled and planned
communication sessions should be maintained and continudd between
minority group representatives and various levels of the schpol
administration.

SCHOOL DISTRICT OF PHILADELPHIA

269 Asano, Mildred. Demo ra hic Data for S ecial Needs Children in
Title XX Day Care. Report No. 7698. Philadelphia, Pa.: Philadelphia
School District, Office of Research and Evaluation, April 1976.
121p. ED 133 931.

Presented are demographic data for handicapped children in the
Philadelphia area who might be eligible for federally funded
(Title XX) day care services. The report consists of data tables
and narrative sections for the following information: estimated
number of handicapped children within catchment areas (CA's);
estimated median income level of CA's in relation to Title XX
income,eligibility ; identification of Title XX specialized centers
in relation to CA's; and a list of day care centers (including
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. ............. .......................

their capacity, payment status for services, and type of program by
auspice) for each CA. The final section provides two examples of

ways in which the datg may be used for planning purposes.

270. Asanb, Mildred M. A Description of the Structure Functions and

Services of the Title IV=A Social Services Component in Philadelphia,
1974-1975. Report No. 7660. Philadelphia, Pa.: Philadelphia School
District, Office pf Research and Evaluation, fttober 1975. 187p.

ED 143 438.

This report, representing the second half of a comprehens ive study,
presents descriptive data on the structure, functions, and services
of the Social Services Component in Title IV-A Day Care in Philadelphia.
Data were based on extensive interviews with 0/ respondents repre-
senting 35 agencies.' Two interviews, one each with a supervisor
and a social service worker, were planned for each social service
unit so,that a more comprehensive and reliable description could
be obtained. The actual data collected represented two-peraeh
responses from 27 units, and single responses from 13 units. Major

areas in which findings are presented include:' (1) simplicity of

component structure, (2) activities of service workers, (3) key

services offered, (4) procedures for admission of children into
the DayCare Program, (5) agency provision for the profess ional

growth and development of its workers, (6) case work load, (7)

service worker particination in parent involvement activities, and

(8) service worker role in the referral of clients to other commu-
nity agencies. Two major problems identified by respondents were
that the service worker's role needed additional clarifi6ation and

that there was a lack of support from other internal staff members.

Analysis of within-unit data suggested that there was a'Jack of

communication among workers and supervisors in the same ,units.
Extensive tables are included.

271. Asano, Mildred M. A Profile of Social Service Personnel in Title IV -A

Day Care in Philadelphia, 1974-1975. Report No. 7646. iladelphia,

Pa.: Philadelphia School District, Office of Resear and Evaluation,

October 1975. 57p. ED 143 439.

4 This report, representing the first half of a comprehensive study,

describes the personnel of the Social Services Component in Title

IV-A Day Care in Philadelphia and discusses some of the functions
and services provided by these personnel. Data were based 011
responses from 129 service workers_in 38 agencies. Respondents
reported information on 21 variables concerning their background
and training conditions, and identified what they perceived to
be the primary services of their agencies. Responses on all
variables are reported and data on four major auestions are Presented

in some 'detail: these four involve the types of direct services
provided and the educational background, caseload and percentage
of time spent in direct services by assistants /aides, social workers

and supervisors. The mose important services identified were
information and referral, counseling, and participation in parent

activities in day care. Educational backgrounds of assistants/aides

_I 9 4
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and social workers were found to be different but their job s were
found to be.similari except that social workers provided more of

the direct services to families while assistants/aides spent mote
time on eligibility and parent participation activities. More than
half of were supervised by an agency/ all social service
director rather than a social service supervisor. Tables are included

$

adelph

P1 Services and272. Atkins, Janice; Goodwin, Judy. port of Su ative
Parent Involvement, Follow Throu h in Philadelphia 1975-1976.
Phil ia, Pa.: Philadelphia School District, Office of Research
and Evaluation, March 1977: 45p, ED 142 310.

This document, part of a series of reports on the Philadelphia
Follow Through Expansion Program, describes the level of medical,
dental, psychological and social service and parent involvement
in the 18 schools involved in the project. Each section includes
a description of services to the total program, and discusses the
attainment of Title I objectives which are mandated for programs
receiving Title I tunds, followed by a more detailed description
of the services at the individual school level. The principal
finding is that due to declining enrollment and increased costs
over the years combined with same funding, the level of sun portive
services to Follow Through children has been gradually decreasing.
Appendices include data sheets on the various services.

273. Atkins, Supportive Services and
5 Janice; And Others.

Parent Involvement in Follow Through in Philadelpiliaj 19'4-1975.
Report of

Report No. 7769. Philadelphia, Pa.: Philadelphia School District,
Office of Research and Evaluation, December 1975. 88p. ED 143 437.

This report presen ts information on Follow Through supportive services
(medical, social) andpsychological

5 dental, gical and
in 18 Philadelphia public schools for the 1974-7
services

parent involvement

despite the fact that seven ,
.5 school year. Medical

information indicated that,
schools had no medical contracts until January or later, contracted
serviceswere utilized by 1,732 pupils (71 percent of those referred)

medical problems.for treatment of Dental contracts were negotiated
by some the school year, with 1,611 pupils (85,schools earlier in
percent of those referred) receiving treatment; five \..

; in addition,
schools utilized non-contracted agencies where

dental problems. Impwere treated for Due to increased
psychological nly 9 of iical services were minimal:

more children

form of contracted service
for psychological problems.examined)

18 schools had any
those

examined) treated

service, with 192 Pupils (57
---.

percent of

services, 9,396 home visits were made to Follow Through families
during the 4,968 social

In terms of social

families received aid from
service

e school years and

personnel. In the parent involvement component, Follow
,'through parents volunteer hours,hrough parents donated a total of an average

of 8 hours per parent. Recommendations included employment of school

psychology i
transportaion for better use ofnterns and provision

contracted services.
ion of
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274. Basic Data Tables (School Year 1975-1976). Companion Volume to
Follow Through Pupil Achievement Characteristics I:971-1972
through 1975-1976. Report No. 77121. Philadelphia, Pa.:
Philadelphia School District, Office of Research and Evaluation,
January 1977. 262p. ED 137 408. Paper copy not available.

This volume contains basic data tables for the analyses of 1975-1976
results reported in Follow Through Pupil Achievement Characteristics
in Philadelphia 1971-1972 through 1975-1976 (ED 137 407). In
addition to providing the data base for the above report, the tables
allow the computation of inferential statistics outside the design
of the local evaluation effort. In most statistical inferences based
on test data, two sources of error must be considered: the error

associated with the test and the error associated with sampling
procedures. The analyses reported in the aforementioned volume
have examined mean differences in terms of the first source of
error and not the second. In the second section, comparison
matrices are provided for all subtest areas at each grade level.
In these, each Follow Through, Non-Follow Through, and Total District
grouping and aggregate is compared with every other one.

275. Chern, Hermine J.; And Others. Evaluation of Career Education
Pro ects 1975-1976. Report No. 7715. Philadelphia, Pa.: Office
of Research and Evaluation, September 1976. 153p. Ed 13 169.

The evaluations of 26 career education programs which operated in the
Philadelphia school district from July 1, 1975 to June 30, 1976 are
contained in this report. Generally the projects achieved their
objectives, with only a few exceptions. Indications are that the
career development pro'grams currently in progress in Philadelphia
are well adapted to the environment in which they are expected
to function, and have been developed in accordance with the actual
needs of the students they are intended to serve. Of the 26 projects
evaluated, eleven of these were primarily concerned with classroom
or shop instruction, six with curriculum development, and five with
guidance activities. The other four projects involved staff develop-
ment, job placement, and the development and refinement of a computer
management system for the skills centers. Information is presented
for each program separately and includes budget, project description,
project history, objectives, project implementation, and project
outcomes: evaluation questions, discussion, and conclusions and
recommendations.

276. The Early Childhood Evaluation Unit (ECE4. Philadelphia, Pa.:
Philadelphia School District, Office of Early Childhood Pro rams,
1976. 19p. ED 134 344.

This is a description of the Early Childhood Evaluation Unit (ECEU),
which was established as a unified, comprehensive means.of conducting
evaluation and research activities regarding Early Childhood Programs
in the School District of Philadelphia. Its responsibilities include
fulfilling the evaluation requirements stipulated by federal, state,
or municipal funding sources. The ECEU is committed to the goals of:
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(1) providing information useful for all levels of program decision-
making regarding the major early childhood programs in the school
district; (2) contributing to data-based policy determination
regarding early childhood efforts at local, state, and federal levels;
and (3) serving the advancement of knowledge regarding effective
early childhood programs. Included are brief descriptions of:
prioritlea,organization and staff functions. The appendix contains a
list of rankings of educational priorities derived from the responses
of the Early Childhood Program Directors.

277. Education of Handicapped Act Title VI, Part B. Report No. 7725.
Philadelphia, Pa.: Philadelphia School District, Office of Research
and Evaluation, November 1976. 168p. ED 143 680.

Projects in the Philadelphia School System funded under the Education
of the Handicapped Act, Title VI-B, during 1975-76 included two
major components: the Model Services for Handicapped Infants
program, designed to provide education and training, within the
home environment, to handicapped children (0 -3 years) and their
parents; and the Preschool Speech and Hearing Diagnostic Program,
designed to provide comprehensive services to speech, language and
hearing impaired children (3-5 years). The Preschool Speech and
Hearing Diagnostic program provided identification and diagnosis
of handicapped children, prescriptive therapy incorporating both
individual and group procedures parent involvement in language
simulation therapy, and training to'classroom teachers and aides
in techniques for stimulating language deficient children., Activities
of the Handicapped Infants Program staff included preliminary
evaluation of children, scheduling clinic an .hospital appointments,
accompanying parents to clinic appointments to provide psychological
support and explain procedures, consulting with parents, teaching
parents infant stimulation techniques, and referring parents to
appropriate social agencies for continued services. Efforts to
increase public awareness of these programs, implementation of the
goals, and evaluation methods are described. Data collection
instruments are appended.

278. Evaluation of Title I ESEA Projects, 1975-1976: Abstracts.
Report No. 7704, Philadelphia, Pa.: Philadelphia School District,
Office of Research and Evaluation, August 1976. 154p. ED 142 578.

This volume contains abstracts of the evaluation reports of projects
funded under Title I ESEA during the 1975-76 school year. It is
intended to provide the reader with a brief but comprehensive
overview of the degree to which project goals were attained. Each
abstract contains current management information, as well as
information on observed activities, attainment of objectives, and
impact. Title I projects evaluated here include Affective Education,
Benchmark, Bilingual Education, Comprehensive Reading Projects,
Computer Managed Instruction, Counseling Services, CreatiVe Dramatics,
Education in World Affairs, English as a Seco 'nd Language--Readiness,)
English to Speakers of Other Languages Follow Through, Institutions
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for Neglected, and Delinquent Children, Learning Centers , Meet the

Artist, Media Center, Motivation , Out of School SeqUenced Science
Experiences, School--Community Coordinator, Speech and Hearing,
Summer Special Education, Walnut Center, and Young Audienc0-
Intensity Program.

279. Evaluation of Title I ESEA Pro'ects 1975-1976: Technical 'e orts.
prt No. 77124. Philadelphia, Pa.: Philadelphia School District,,

Office of Research and Evaluation, December 1976. 327p. ED 137 366.

Re

...

Technical reports of individual Title I project evaluations conducted
during the 1975-76 school year are presented. The volume contains
extensive information'about each project's rationale

outcomes, mode of operation, previous evaluative find
expected

implementation, and attainment of it objectives. The Titlu
evaluations contained here are for the following pro grams: Affective
Education, Benchmark, Bilingual Education, Comprehensive Mathematics

current

Projects, Comprehensive Reading Projects, Computer - Managed Instruc-
tion, Counseling Services, Creative Drama tics, Education World
Affairs, English as a Second Language--Readiness, English to Speakers
of Other Languages, Follow Through, Institutions for Neglected and
Delinquent Children, LearningCenters, Meet the Artist
Media Center, Out-of-School Sequenced Science Experiences, School -
Community Special Education,Community Coordinator, Speech and Hearing,

Artist, Motivation,

Walnut Center, And Young Audiences Intensity Program.

280. Evaluation of Personalized, Individualized, Vocation Occupations
Training. Final Report. Philadelphia, Pa.: Philadel phia School
District, March 1977. 85P. ED 142 703.

determine whether or not the Personalized,A study was conducted td
Individualized, Vocational Occupations Training (PIVOT) materials
developed by the School District of Philadelphia were capable
of developing entry-level copetency in secondary school students
in a variety of educational settings (comprehensive high schools,
an occupational school for educable mentally retarded, a

(nurse's aide, industrial

skills
center, and an area-vocational-technicaL school) and subject areas

,
._n,.ustrial electricity, automotive mechanics, and

success on a criterion

,-Tm:Itleirlie-als,Experimental classes, using the Pmachine tool trades).
were taught by means of individua] sound-on-slide projectors,
control classes were taught the sane material by conventional methods.

Comparison of rates of ion task in each subject

area proved the PIVOT method capable of developing entry -level
competency in each setting. No significant differences were
detected between effects of the PIVOT materials and conventional

methods except for educable mentally retarded students , who learned

significantly better-"etter with the PIVOT Materials. Repetition of the

experiment with larger groups of students is recommended. Appendices,
which comprise three- fourths of the document, include lists of
PIVOT units, the criterion tasks and checklists for units used in
the research

, the rating form for individual slides and definitions
of possible defects, samples of printed materials used with the PIVOT
units, and the research Ouestionnaires.
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281. Goodwin, Judith. A Summary of Four Major Evaluation Reportson
Follow Through it Philadelphia, 1975-1976. Philadelphia, Pa.:
Philadelphia School District, Office of Research and Evaluation,
May 1977. 29p. ED 142 311.

This paper presents summaries of four evaluation reports on
Follow Through programs in Philadelphidt grades K-3. Section I
compares the reading and mathematicsrachievement of children
from 1971x1976 in the various Follow ThroUgh modeils. Included
in the evaluation are the Behavior Analysis, Bank Street, Parent
Implemented, Philadelphia Process, Educational,Developmententer,
Florida Parent, and Bilingual models. Results indicate that the
Behavior Analysis Model produced the greatest positive effects in
reading and mathematics achievement. Section II of the report
surveys personAel and parent perceptions of the program and indicates
that the majority of those surveyed considered the program effective
for enhancing the children's personal, social, and academic deyelop-
ment. Section III summarizes levels of supportive services (medical,
dental, psychOlogical and social) and parent involvement. The report
indicates a decrease in the level of supportive services beihrutilized.
Section IV surveys school personnel's perceptions of the Follow Through
Expansion Progranls, indicating positive perceptions for the majprIty
of staff members. Descriptions of the programs, sources of additional,
information,.and descriptions of tests and questionnaires used for
the evaluation are included in the paper.

282. Goodwin, Judith. A Summary of Six Maipr Evaluation Reports on
Follow Through in Philadelphia 1974-1975. Retort No. 7713.',
Philadelphia, Pa.,: Philadelphia. School District, Office of'Research
and Evaluation, August 1976. 25p. ED 132'174.

This report is a non-Ltechnical summary f six major evaluation reports',
on the Follow Through Program in Philad phia, 1974-75. Cross-
sectional analyses of February, 1975 achi vem nt data indicate that
Total Follow Through exceeds. Total Non-Follow Through performance in
all test areas in kindergarten through second , but not in third
grade. Behavior Analysis and Parent Implemented Models generally
exceed their district non-Follow Through groupings at all grade levels,
and rank first and second respectively, with -the ..Aank Street Model
in third place. Quasi-longitUdinal analyses reveal that Head Start
or equivalent experience, length'of prOgram exposure, and low absence
rates are consistently associated with higher performance in reading
and mathematics at all grade levels, I-6. Apparently there was
sufficient program continuity to produce its intended, ongitudinal
effect as 59 percent ofl4he teachers and 64 percent of the pupils
remained in the program over the four year span.' In the program as
a whole, 54 perceA of all children had absence rates, of 15 days
or less. And, Head Start or equiyalent experience is consistently
associated with higlier attendance:. Supportive services information
indicates that 71 percent of those referred were. treated for medical
problems and dental *reatment was provided for 85 percent of the
referrals; Pre-program questionnaires completed by principals,
teachers, and aides' ,indicate that the majority of principals and teachers
had Positive attitudes towards the prospective program.

19j
A .
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283. Haggett, William F. Consumer Education, Fourth -Year Final Report..
Report No. 7716. Philadelphia, Pa.: Philadelphfa School District,
Office of Research and Evaluation. 57p. ED. 132 168. -

The Philadelphia School District's Consumer Educaticin project, aims
to teach, consumers to spend their money more wisely. Services offered
by the Consumer Affairs Education Services staff include workshops
for teachers and parents, support for indiVidual teacher and faculties
through liaison staff members, materials from and the use of the
resource center, newsletters, teacher guides and a parent education
compftent. Of the seven measured objectives, six were completely
attaiped and one was partially attained. Requests for materials
were Fesponded to, teachers were actively encouraged to integrate
consumer education into their regular curricula, and field testing
of the competency guide continued. New curricular materials were .

evaluated, and a series of criterion referenced tests are being
developed. The parent education program is fully operational;,
parents, business and governmental-agencies have participated in
project activities.

284. Johnson, Cleo; Goodwin, Judy. Report of Program Personnel's
Perceptions of the Follow Through Expansion Program in Phila-
delphia, 1975-1976. Philadelphia, Pa.: Philadelphia School
District, Office of Research and Evaluation, February 1977.
89p. ED 142 309.

This docuffient, part of a.series of reports on the Philadelphia
Follow Through Expansion Program, provides perceptions of program
impact. One focus of this report is on (1) pre-program data
collected in the summer, 1975 for first grade teachers; in the
summer, 1976 for second grade teacherso and in the fall, 1976 for
second grade aides. The second part of the report focuses on (2)

a survey conducted in the spring, 1976 of the total program assessing
program personnel's perceptions, towards the Expansion Program
after one year of program operation. Included under pre-program
data are background characteristics, pre-program input and pre-
post training. The Expansion Program survey covers background
characteristics, educational ideals, academic areas, staff develop-
ment, preschool experience, parent involvement, programimpact,
and continuation of.the Expansion Program. There are also pre-
post Expansion Program comparisons, original Follow Through and
Expansion Program comparisons, and a summary. Appendices contain
detailed data tables, rating scales and other quantitative infor-
mation.

285. Kaplan, Marion; And Others. Reading Improvement Through Teacher

Education. Final Fourth-Year Report; Report Number 7703.

Philadelphia, Pa.: Philadelphia SchooltDistrict,Office of Research

and Evaluation, July 1976. 43p. ED 135 871. Paper copy not available.

The'Reading Improvement Thrbugh Teacher Education(RITE) project
provided in7service training in reading instruction to elementary

139
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school teachers, and helped principals and reading coordinators to

organize their school..reading programs. 'The project's intended mode

of operation was fully implemented. RITE specialists pro ided
service contacts to school personnel, aMd Conducted in-se vice

meetings. Taken together, the RITE objectives depict an/ideal

r- reading- instruction situation. Withi the framework of these
objectives, the RITE specialists hay provided a wide variety of
services to a large number of teache s TIAse services were
delivered on a needs and interest b sis and 144,1th varying degrees

of intensity. Over the four years if the project's operation,
teachers and administrators in RITT schools appear to have developed

greater awareness and interest in eading instruction, as evidenced

by their increased' requests for service. More formal assessment
of the project's degree of succe s in attaining its objectives is

being made through the use of a re-post design which focuses on

new teachers. The results of .p e and post classroom observations
and pretest and posttest admi istration of the RITE Case Study
indicated that the project's objectives were fully attained. As

a result of workshops and int nsive on -site help provided to new
teachers by the RITE staff, there was evidence of progress toward

7/

the development of the entir set of reading-instruction skills,
and since the students' read ng ability is dependent to a large
degree on the skill of the classroom teacher, the ultimate bene-
ficiaries of the RITE services should be the students served by

these teachers.

286. Kemp, Edith S. Surve of Philadelphia Hi :h School Dro outs 1974-75.
Philadelphia, Pa.: Philadelphia School District, Office of Research
and Evaluation, January 197(A 28p. ED 132 695.

ThiS booklet contains a number of tables that summarize data on the

employment and educational status of -Philadelphia high school drop-
outs as Of September 1975, Data for the "survey were gathered through
questionnaires completed by 1,306 individuals who dropped out of
high school during the 1974-75 school year. Also included are

several tables that compare data on 1974-75 dropouts with data from
a similar survey conducted a year earlier. A sample of the survey

".questionnaire is included as well. Among its other findings, the
survey revealed that 26 percent of the respondents were working, 20
percent were in school, 9 percent were in the Armed Forces, 42 per-
cent were unemployed and looking for work, and 7 percent were un-
employed and not looking Cor work.

287. Lukshus, Anne, M. Continuance and Transience Among Teachers and
Pupils in the Follow Through Program in Philadelphia, 1971-1975.

Report No. 7709. Philadelphia, Pal: Philadelphia School District,
Office of Research and Evaluation, July 1976. 51p. ED 143 436.

This report. on Follow Through teacher and pupil retention in 18
Philadelphia public s pools present continuance-transience data
for _the school years 971-72 through 1974-75. 'Data are summarized
by program model and by total program, with teacher numbers and
percentages for each model aggregated by grade (K-3) as well.
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There were 350 teachers assigned,to the Follow Through program during
the four-year span who remained at least five months in each year
after assignment; of these, 59 percent continued through 1974-75.
Of the ',936 pupils entering the program during the four years-and
remaining at least five months in their initial year, 64 percent
continued through 1974-75. Pupils with Head Start or equivalent
experience continued in the program at a significantly higher rate
than non-Head Start childien, in both total program and individual
models. Of the seven program models--EDC (Educational'Revelopment
Center), Bank Street, Behavior Analysis, Philadelphia Prdcess, Parent
Implemented, Bilingual, and Florida Parent--the Philadelphia Proces's
model had the highest teacher-retention rate (73 percent), while the
Florida Parent model showed most teacher mobility (46 percent).
Highest continuance rates for all pupils were consistently found in
the Bank Street model, 'with the-Florida Parent and Bilingual models
showing most pupil mobility. It is concluded that (1) the teacher
retention rate is sufficiently high to ensure continuity of treatment;
and (2) pupils remain in the program over a sufficient amount of
time to receive its planned benefits.

v.

288. Lukshus, Anne M. Follow Through Pupil Absence Rates in Philadelphia,
1974-1975. Report No. 7701. Philadelphia, Pa.: Philadelphia
School District, Office of Research and Ev/aluation, June 1976.
63p. ED 143 435.

Absence data from the Follow Through program in 18 Philadelphia'
public schools over the 1974-75 school year are presented according
to grade, model and total program. The report, Eovering grades'
K-3, examines both overall absence patterns and differences\dn
absence patterns of pupil6 with and without previous Head Start
or equivalent experience. From aitfrequency distribution of data
obtained, six absence intervals were established, ranging from
no absences to more than 75. The six intervals were recorded for
the total population (ALL) andltwo subgroups: pupils with previous
Head Start or equivalent experience (HS) and those without such
exposure (NHS). Across models, absence rates at every grade level
were lower for HS pupils and higher for NHS students, as compared
to ALL pupils. Within ,individual models, the difference between
HS and NHS pupil absenteeism was notable, frequently 20 or more
percentage points in favor of the HS group. HS pupil attendance
rates were significantly better than NHS rates of all grade levels
in four of'the seven models, at three grade levels in one model, and
at two grade levels in two models. Model programs were: EDC
(Educational Development Center). Bank Street, Behavior Analysis,
Philadelphia Process, Parent-Implemented, Bilingual, and Florida
Parent.

289. Lukshus, Anne M. Sthool Personnel' and Parent Perceptions of the
Follow Through Prog,x4m in Philadelphia. Spring, 1976. Report No.
7723. Philadelphia, Pa.: Philadelphia School District, Office of
Research and Evaluation, October 1976. 103p. ED 137 377.

Follow Through teachers, classroom aides, principals, staff developers,
and a ten percent parent sample were surveyed in the spring of 1976
for their opinions and perceptions of various aspects of the Philadelphia



Follow Through program. A substantial majority in each category'of
respondents indicated their respective models were helping pupils'
personal, social, and academic development. Parent responses showed
a high level of interest and participation. Nearly all stated they
were developing a greater interest in their children's schooling,
while 80 pet-Cent also expressed a concern for furthering their own
education. Over 90 percent indicated that they fell comfortable
with school personnel and that their opinions were respected. The

-.majority reported they attended school meetings, and 73 pet-Cent
expressed interest in working at the schodols. Parent scholars
were rated effective by 50 percent of the teachers, 58 percent of
the staff developers, and 69 percent of the principals. Parent
volunteers were rated less favorably by teachers, staff developers,
and principals. Nearly all aides indicated.they asaisted in in-
structing small groups regularly, while 67 percentstated they
assisted in the instruction of individual pupils on a regular basis.
At least 80 percent of the teachers, principals, and staff developers
thought the aides were effective in the classroom. Indications of

the program's impact were foifid in the large percentages of school
personnel,who reported increased interest in individualized instruc-
tion, reaching pupils' homes, and furthering their own educatidi.
Respondents also gave the program an overwhelming vote of confidence
in response to the.question, "Would you like to see the Follow
Through Program continued?" All of the staff developers; 83_0rcent
of the teachers, 98 Percent of the classroom aides, and 96 pertent
of the parents answered affirmatively.

290. McKinney, John T. Follow Through P pil Achievement Characteristics
in Philadelphia, 1971-1972 through 1 S 1976. Report No. 77121.

Philadelphia, Pa.: Philadelphia School District/A Office of- Research

and Evaluation, January 1977. 77p. °ED 137 407.

This report provides achievement inforgation from the Philadelphia
Follow Through program in Mathematics lnd Reading for the five yearg,
1971-1972 through 1975-1976. The data are drawn from cross-sectional`
analyses, focusing primarily on mean score performance in Total
Mathematics and Total Reading on city-wide tests. The principal
findings are: (1) While the Total Program (TFT) shows continuous
improvement in both Math and Reading in Grades K-3 across the five
years, it is the 4lehavior,Analysis Model (BA) which has produced the
greate&t positive program effect. (2) Across the five years and
across Grades K-3, BA easily ranks first among the models in both
Math and Reading. (3) The closest model to BA in K-3 performance
across the five years is the Bank Street (BS), which ranked second
among the models in Math and third in Reading. ,(4) The Parent IM-
plemented Model (PI) could not be ranked over the five years becaLse
it was not tested in 1972-1973. The Philadelphia Process Model .63P)

ranted second in Reading across the five years, principally because
of improved performance in 1975-1976. It ranked fifth in Math, how-

ever. The Education Development Center Model (EDC) ranked third in
Math, and fourth in Reading, having improved substantially since
1974-1975. The Florida Parent Model (FP) ranked fourth in Math and
fifth,in Reading. The Bilingual Modp1 (BI) ranked last in both
subject matter areas.
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-291. Prusso, Kenneth W. The Daily Care Characteristic* of the Morning
Hours of Preschool Get Set Day Care Program, 1974-1975. Report

1 No. 7.645. Philadelphia, Pa.: Philadelphia' School District, Office
bf Research and Evaluation, October 1975. 31p. ED 143 440.

This study examined program emphasis, organizational groupings of
children, and roles of caregivers.in 96 Get Set Day Care Centers
in Philadelphia. Each of the apOroximately 286, classrooms participa-
ting in the study waasobserved for 45 minutes in the morning hours,
yielding more than 3500 observations of the total program. Results
showed the program to bebalanced betwee't structured and unstructured
periods of time. Children were found to be functioning in small'
groups most often, but they also had opportunities to function
individually and.as members of a group of all children in a room.
The interest of the children remained at a'high level for all types
of activities. Children were given wide latitude to determine
tineir activities during unstructured play, and less latitude during
adult structured activities. The developmental areas of large muscle
development, fine motor coordination, social interaction, personal
expression, and language development were found to be receiving
primary emphasis. Mathematical.logical and physical knowledge areas
of development received minimal emphasis. Two major caregiver roles
were identified as teachers and mariner. Affective areas.of com-
munication (both verbal and non-verbal) tended to receive minimal
attention. The observation form used in the study is appended.

292. Silber, Theodore J. ADescritioentDesinand_
Appearance in Title IV-A Day Care Centers in Philadelphia, 1974-1975.
Report No. 7733. Philadelphia, Pa.: Philadelphia School District,
Office of Research and Evaluation, September 1975. 35p. ED 143 442:

This report describes the room arrangement, design, and appearance
of 152 Title IV-A Day Care centers in Philadelphia. A series,.of
27 items on a section of the Daily Care, In-Room Observatfl6n,Guide
was used to provide an overall description of rooms in day care and
to identify differences in features for different types of programs.
Data were aA4lyzed byfour program types: (1) infant/toddler, (2)

preschodl/school age, (3) school age, and (4) specialized. The
overall typical room is described in terms of such aspects as interest
areas, furni)hings, storage of materia/\s, cleanliness, carpeting,
acoustics, lighting, windows, access to outdoors, hard and soft areas,
high and low areas, and structures that children can get inside of.
The typical room for each program type varied only slightly from the
typical room for all programs. Specialized programs had hard and soft
areas built in for tactile stimulation, and infant/toddler and special.--
ized programs had carpeted areas. Approximately half of the report
consists of dat "presented in tabular form.

293. SilberTan, David. A Description of Title IV-A Infant and Toddler
Ray Ca e, 1974-1975: Adult-Child Interactions and Care Room Activities.
Report No'. 7641. Philadelphia, Pa.: Philadelphia School District,
Office of Research and Evaluation, September 1975. 42p. ED 143 441.

This report is concerned with the development and use of the Infant/
Toddler Interaction and Activity Profile in 13 day care centers in

3



a

-128-

Philadelphia. The Profile and its development are described and
methodAlajata collection and analysis are explained briefly.

:4'AndingFIMFIL reported in four major areas: (1) basic data
charactAistics, offering a general picture of infant/toddler care;
(2) specific characteristics of adult responsiveness to children;
(3) types and frequencies of observed interactions and their
relationships to principles of child development; and (4) a

system, based on preliminary data, fOr making discriminations be-
tween care rooms and demonstrating areas of strength and,weakness.
A summary of the findings about the instrument itself and the
information collected is presented. Implications for further eval-
uation are offered. Appendices give definitions of the terminology
used in the Profile and provide a sample obsetvation ecord.

ok

294. Title I ESEA Prolcts: Dig_es of Annual Evaluations 1965-19*
Report NO. 7681. Philadelphia, Pa.: Philadelphia School District,
Office of Research and Evaluation, March 1976. 126p. ED 144 987.

The major portion of'this digest consists of brief degcriptions
of currently funded Elementary and Secondary Education Act, Title I
projects in the Philadelphia'public, school svateni, from 1965 through
1976. Each description includes four sections: management infor-
mation, project description, evaluation techniques and major fihdings
on a yeat-by-year basis through January 1976. Preliminary findings
are offered for the 1975-1976 school year. A list of 41 projects
no longer funded 'Under Title 4 appears in the Appendix.,

y
-,

.

295. Title I ESEA Projects: Dimmest of Annual Evaluations. ,'$Upplementary
Edition 1976-1977. Report No. 77131.. Philadelphia, Pa.: Philadelphia
School District, Office of Research and Evaluation, March 1977.
65p. ED 143 700. c,

This digest provides a historical summary of the key findings reported
in the annual evaluations of each of the Philadelphia school district's
Elementary and Secondary Education Act, Title I projects since'14)75.
The 1976-1977 management information, the 1975-1976 key findings,
and the preliminary findings for 1976-1977 are presented., Title I
projects evaluated here include Affective Education, Benchmark,
BilinguaT4Educatidn, Comprehensive Mathematics Project, Comprehen-,\
sive Reading Project, Computer Managed Instruction, Counseling Services,

4411,.e

Creative Dramatics, Education World Affairs, Episcopal Academy:
Summer Enrichment, English As, condIAuage--Readiness,.English
to Speakers of Other Languages, Follow Through, Institutions for
Neglected and Delinquent Children, Learning Centers, Meet the Artist,
Motivation, Multimedia Center, Dut-of7Scpool SequenCed Science'Experi-
ences, School-Community Coordinator, Spdech and Hearing, Summer Special
Education, Walnut Cepter, Young Audiences, and Elementary Mathematics
Classroom Aides. \

296. Toll, Sherran. Evaluation of Prekindergarten Head Start. Year End

Report, 1975 -1976. Report No. 7700. Philadelphia, Pa.: Philadelphia
School District, Office of Research and Evaluation, July 1976.
111p. ED 132 170.

jv
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The Philadelphia Prekindergarteh,Head Start program is'a child
development program for three and four-year-old children from low
income families which stresses an interacting and mu %ti- disciplinary
attempt to improve the child's 'physical and emotional 'health, his
family relationships, and his abilities to function better as a
person. The program was'designed from the beginning to implement
five differentearly childhood educational models ($apk Street,
Behavior Analysis,' Montessori, Open Classroom; and Respbnsive
Learning). The 1975-1976 evaluation activities for Philadelphia's
Prekindergarten Head Start program continued to focus on the major
goals foT children.% There was found to'be some range in practices
among centers in terms of (1) extent of model implementation,
(2) classroom differences within amodel, (3) number of parent

volunteers, '(4) grouping practices, and (5) provisioning.
Observation data yielding the above information are summarized
according to.model and across the total program. The Denver

Developmental'Screening Test (D.D.S.T.) was administered during
October and April to 82 percent and 84 percent of the population
-respectively. In April only 1.8 percent of the population was
.identified as havin a developmental delay as defined by the D.D.S.T.,

a decrease of about 40 percent from the Fall administration. While

,Prekindergarten Head Start children are from families of low socio-
economic - status, the April D.D.S.T. results confirmed, as was the
case in 1974-1975, that the population screened had improved after
a year of program participation so that there were far fewer children

"at risk" than were found in the norming population.,

297. Welsh, James B. Follow Through Pupil. Achievement Characteristics

in Philadelphia, 1974-1975. Vol. I: Cross-Sectional Data, Report

No. 7664. Philadelphia, Pa.: Philadelphia School District, Office

of Research and Evaluation', December 1975. 96p. ED 136 941.

This report is a cross-sectional analysis of the 1974-1975 mid-

year performance of Follow Through, Non-Follow Through and District

groupings'of pupils in the Philadelphia School. District. T'he

report is divided into four parts: Part I offers comparisons of
each Follow Through grouping with all other groupingsjn terms of

mean score differences, percentages scoring below the national six-

teenth percentile, and percentages scoring at or above the national

fiftieth percentile; Part II is a'brief inter-model comparison
terms of rankings on mean standard scores; Part III compares Spring-
.1974 and,Spring 1975 test performance on the Stanford Early school
Achievement Test ,(Undergarten) and on the California Achievement.
Test (Gradeci.:--3); Part IV provides test data for the fourth-grade
pupils enrolled in Follow Through schools. ResUlts indicate that

the positive program effects observed in grades K and 1 in 1973-1974

have been extended to grade '2 in 1974-1975 for the total program aggre-
gate, and that during the program years (K-3) the Behavior Analysis and

Parent Implemented models continue to exhibit superior'performance.among
the models, followed closely by the Bank Street and EDC models. The

Appendix volume of. basic data tables accompanying this report isavail-
able upon request from the Office of Research and Evaluation, The School

District of Philadelphia.
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298 ow Throu h Pupil Achievement CharacteristicsWelsh, James B. Foll

in Philadelphia, 1974-1975. Vol. II: Quasi - Longitudinal Data.

Philadelphia, Pa.: Philadelphia School District, Office of Research

and Evaluation, June 1976. 139p. Ed 136 942.

This report examines, 1974-1975 achievement test results for Philadelphia

Follow Through pupils in the light of "quasi-longitudinal" variables
from the Follow Through longitudinal pupil file. In Part I, Head
Start effects are examined by comparing the Head Start group and the

Non Head Start group of pupils within the maximum exposure category
at each grade level. Evidence is presented for three effects:
the effect of Head Start or equivalent preschool experience, the

effect of maximum program exposure, and the effect of low absence.
These effects were found to show a good degree of consistency for
the Total Follow Through population. Model-specific variation is

discussed. In Part II, the actual levels of performance were examined

for four q uasi-long itudinal groupings: the total group tested
(cross-sectional), pupils with maximum program exposure, pupils

with maximum program exposure and Head Start or equivalent experience,
and pupils with maximum exposure, Head Start or equivalent experience and.

fifteen or fewer days of absence. The general pattern of results indicates
increasingly higher levels of Performance with each increasingly restrictive
grouping as expected. Model-specifiC variation is noted.for three time-

points: first program grade (kindergarten), final program,gra4e (third),

highest grade ofand hi program "graduates" (sixth). The importance of

strictly longitudinal analysis for better emphasis of these effects vis-

a-vis other variables is emphasized.

SCHOOL DISTRICT 4J EUGENE PUBLIC SCHOOLS

299. How Many Children in District 4J Are Receiving_ Medication for

"H eractivity? Eugene, Oreg.: Eugene School District 4J, Div.
Development, and Evaluation, May 1976. '12p. ED 135 175.of Research,

Reported is a study on the number of elementary grade children in the
Eugene, Oregon, school district taking medication for hyperactivity,
the process of identification of these children, and the extent and
kind of prescription drugs used. Each of 15 elementary school nurses

was contacted and information from biannual health forms was compiled.
Reported results indicated that 145 children were receiving medication

(of whi 81 percent were male), that most children received Ritalin,

that man children had been receiving medication for over two years,

and that three doctors accounted for most of the preScriptions. It

is concluded that the percentage of children identified as hyperkinetic

in the Eugene school district is comparable to other empirically
demonstrated percentages.,

SEATTLE SCHOOL DISTRICT #1

300. Collister, Larry. The Dual Principalship: An Experiment at Sand

Point and Cedar Park Schools 1976-1977. Report No. 77-5. Seattle,

Wash.: Seattle Public Schools, Dept. of Management Information

Services, March 1977, 40p. ED 141 895.

13
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This paper presents the results of an opinion poll given to a sample
of parents, parent association board members, staff, and the principal

-at Cedar Park and Sand Point schools where-the dual principalship
experiment had.been under way since September 1976. The data pro-
vided by this limited experiment do not justify a conclusion that
the dual principalship 's infeasible or for that matter, that the

experiment should be established on a wider basis. Opinions given
in the polls suggest that the principal in the experiment has over-
come a number of difficulties in making the dual principalship
successful at Sand Point-Cedar Park. ThP responsibilities of the
principalship in two schools are far bel, ad those-expected of one
principal in a single building. One may expect the role of the
principal to change dramatically over time if ,the dual principalship
is to.become a permanent feature of the administration of.the Seattle

schools. Appendicescontain questionnaires, responses, and an
evaluation of the program prepared by the principal in the experiment.

301. Eismann, Donald; And Others. Schools and Neighborhoods Research
Study: Phase One--Executive Summary. Seattle, Wash.: Seattle Public

. Schools, December 1976. 44p. ED 133 910.

The objectives of the Schools and Neighborhoods Research Study are tu

identify the perceptions and expectations of neighbornood resident§
and businesses with respect to the school, to identify the services
provided by the neighborhood school, and to determine the significance

of the neighborhood school to the maintenance and` the development
of the neighborhood unit. The research approach'used a pre- and

post-closure comparison of selected variables. Five general questions
provided the framework for reporting the findings--(1) Is the "quality'

of a neighborhood changed by school closure? (2) Are residents less

satisfied with their neighborhood and schools after school closure?

'(3) Does school closure affect the quality of education available to

students in the closure neighborhood? (4) Does school closure affect

school levy support? (5) Does school closure change the pa ttern and

frequency of community use of schools? Appendices give the background

and closure circumstances and information about the research methods

and school closures in other cities.

302. Eismann, Donald; And Others. Schools and Neighborhoods Research

Study: Phase Two--School District /Cif Relationships. Seattle,

Wash.: Seattle Public Schools, December 1976. 215p. ED 133 911.

The objectives of this phase, Thase 2, of the Schools and Neighbor-

hoods Research Study were designed to -yield research that would

lead to action. The overall goal of improving communication and

cooperation between the city, school district, and Seattle citizens

was the basic consideration. The following were the objectives of

this phase: to document the separate jurisdictional powers and

responsibilities of the Seattle School District No. 1 and the Seattle

municipal government; to identify and document city and school

district fiscal, policy, and'program planning processes; to select

areas for development of planning and administrative coordination
of policies and procedures, examine existing planning processes
and administrative procedures in areas chosen for indepth study,
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and identify present provisions for city/school interfa e; and,
based on the interface gaps ident ified in the first thr e objectives,

and additions to the P
process or administrative under stud

planningto draft recommended modifications,

city/school district policy
procedure s:Iclidc=osp. joint

governing and pro;

303. Eismann, DOnald; And Others. Schools and'Neisthborhoods Research
Stud : School Building Use Study.. Seattle Wash.: Seattle Puhlip
Schools, December 1976. 27p. ED 133 912.

This report documents the of therelated to

community services provided by the
Research

neighborhood
2tooSchools and Neighborhoods

findings
Study. The

Objective

Seattle Public Schools. Results from the Facilities Utilization

school. The study

ization
staff reviewed the existing facilities use information from the

Study Survey and the Schools and Neighborhoods

gover

Study Survey were
also examined. Because of the existence of an

(School Program Involving our city'
Y outreach effort in the school district

City's Elderly -- SPICE),

excellent inter-
governmental and community

this program is included. This re port is in three chapters. The
Y--SPICE), an,analysis of

first contains an examination of building use records to ascertain
the extent of community use of school facilities. The second includes

an analysis of recent survey data gathered by the Seattle Public
Schools Facilities Utilization Study. The third chapter ncltides

a brief description of the SPICE program.

304. Schools' and Nei_gyborhoods Research Stud : Nei hborhood Im act
Study. Final R yort. Seattle, Wash.: Seattle Public Schools;
Seattle, wash.: Univ. of Washington, Bureau of School Service and
Research, 1 August 1976. 351p. ED 133 913.

The general thrust of this report is to examine the impact of school
closures on the following clusters of variables; population and land

use trends--including changes in age structure
, birthrates, racial

composition, social and economic characteristics, demolitions and
nevPstructures, and occupancy rates In residential and commercial
structures; school enrollment changes--including analysis of student
mobility immediately following closure; residential property values
including physical characteristics of housing; crime and fire rates;

school support by local citizens as measured by local election re-
sults; and general quality of neighborhood life--including daily
activity patterns, recreational behavior of residents, and community
reaction to closure decisions. Because of the widely different data
sources and methodologies required to examine the variable clusters,
the findings are presented according to variable clusters rather than
by school neighborhoods.
six clusters are included

Certain of the summary data relating to the
in the text; additional data has been

included in attachments to port.the re



-133-

305. Schools and Neighborhoods Research Study: The Neighborhood Surve
Final Report. Seattle, Wash.: Mathematica Policy Research; Seattle,
Wash.: Seattle Public Schools, August 1976. 249p. ED 133 914.

Households and businesses in neighborhoods where an elementary school
had been closed and in similar neighborhoods where the school remained
open were surveyed to determine. community attitudes toward school
closings. Respondents were asked to address a variety of questions
covering such Subjects as their satisfaction with their neighborhood,
their perception of the quality of public elementary education in
.their neighborhood, their support for schools, and the extent to which
the public school played a role in their decision to locate in the
neighborhood. The questionnaire attempted to ascertain what people
thought actually happened or expected would happen if the neighborhood
school were closed and to determine what has happened to the neighbor-
hoodS where the school did close.

306. Shephard, Susann. Out-Migration of Students from Seattle Public
Schools to Non-Public Schools. Report No. 77-21. Seattle, Wash.:
Seattle Public Schools, Dept. of Management Information Services,
July 1977. 85p. ED 144 225.

There has been speculation that the 26 percent decline in Seattle
Public School enrollment since 1970 is partially due to increasing
enrollment in nonpublic schools. This study attempted to determine
whether there has been an increasing trend toward nonpublic school
enrollment in Seattle and what reasons parents give for transferring
their children from the public schools. An analysis of available
data on enrollment trends in Seattle public and nonpublic schools
and on transfers from public to nonpublic schools for the years 1970-76
was made. In addition, survey questionnaires were sent to the parents of
all Seattle students who transferred to nonpublic schools between July
1975 and April 1977. Finding- of the study were inconclusive regarding
net out-migration of students to nonpublic schools, but showed that while
public school enrollment has dropped, nonpublic school enrollment has
increased. Transfe'e-rates were highest from the Garfield and Roosevelt
school attendance areas, and the rate or transfers by while students was
higher than the percentage of while ,LIE, in the public schools. About
half of the responding parents indica 4 t at dissatisfaction with the
Seattle Public Schools was the reason their child's transfer to a
nonpublic school.

TORONTO BOARD OF EDUCATION

307. Deosaran, Ramesh A. The 1975 Every Student Surve : Parent's Occu ation
Student's Mother Ton ue and Immi rant Status. Toronto Board of Education
Research Service #139. July 1976. 37p. ED 136 166.

This is the second in a series of four reports from the 1975 Every
Student Survey. Primarily, the report describes the relationships
between students' language backgrounds and the occupation of the
head of household. Specific relationships were also established
between the language background of students and the occupations of
their working mothers. Many data ii4ep are included.

/yo
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308. Deosaran, Ramesh A. The 975 Ever Student Surve : Program Plac gent

Related-to Selected Countries of Birth and Selected Languages. Toronto,

Ontario: Toronto Board of Education, Research Dept., August 1976. 68p.

ED 131 719.

This is the third in a series of four reports from Toronto's 1975 Every

Student Survey. This report describes the relationships between stUdents'

social and demographic background and program placement in the elementary
and secondary school in the Toronto school system. Its purpose is to
examine the relationshiPs between program placement and both ethnic

background and parental occupational status. The survey upon which the
report is based established that almost 50 percent of the 1975 school
population in Toronto came from low socio-economic backgrounds; 46
percent had English as a second language, and almost 60 nations were
claimed as "country of birth" by at least 25 students per nation. Approx-
imately 7.5 percent of the elementary school population was served by
special education programs, and approximately 60 percent of the secondary
school population was enrolled in the fifth level of secondary school.
Students' backgr5und characteristics were consist otly related to program,

placement. The socioeconomic background of stuc in the Toronto

school was generally a far better predictor of b class place-
ment and level of study in the secondary school ither country

or birth or mother tongue.

309. Deosaran, Ramesh A.; Gershman, Janis S. An Evaluation of the 1975-76

Chinese-Canadian Bi-Cultural Program. Toronto, Ontario: Toronto

Board of Education, Research Dept.., June 1976. 47p." ED 131 718.

A Chinese-Canadian bi-cultural program was carried out in two Toronto
public schools which had high percentages of students with a Chinese

background. The program was designed to: (1) provide the children
of the Chinese parents with educationally sound opportunities to learn
the culture and language of their adopted country; (2) preserve the f

culture and language of their Chinese national origin; (3) eliminate
the necessity for Chinese parents to enroll their children in a Chinese
school after regular school hours; and (4) prevent or minimize the
communication gap between the Chinese parents and children. This
report presents a brief description of the program and the results of
questionnaires completed by 130 students, 160 parents, and 20 teachers
involved in the program. Most students, parents, and teachers agreed
that the program was successful in making .students more aware of
Chinese culture, but some teachers felt that the program was less
successful in relating Canadian and Chinese culture. Parents (espe-
cially Chinese-responding) were most favorable to program continuation
and indicated a desire for more instruction in ChineSe writing, reading,

and conversation. Among the teaching staff there was generally a
very wide range of opinion about the program and some differences,
appeared to exist between the two,schools.

310. Deosaran, Ramesh A.; Wright, E.N. The 1975 Every Student Survey; Student's
Background & Its Relationship to Program Placement. Research Service No. 138.

Toronto, Ontario: Toronto Board of Education, Research Dept. June 1976.

,,116P. ED 136 101.
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VANCOUVER BOARD.OF SCHOOL TRUSTEES

313. Ellis, E. N. Surveysof Pupils in Vancouver Schczols for Whom English
is a Secoild Language. "(A Replication of the Su . y for the Task
Force on English). Vancouver, British Columbia: Vancouver Board of

School Trustees, Dept. of Evaluation and Research; 18 May 1977.
21p. ED 144 361.

This survey is a replication of a November 1974 survey undertaken

to determine the number of children in Vancouver schools for whom
English is a second language, the extent of their English language

handicaps, and their placement needs. The same questionnaire used
in the earlier survey was directed to Vancouver school principals.
This questionnaire calleefor the identification of all students
for whom English is a second language and for their first languages.
Teachers rated these students on their English language skills and
estimated the help each student needed. All 76 elementary and 18
secondary schools responded. English is a second language for
nearly 40 percent of the elementary enrollment and approximately 28
percent of the secondary enrollment. Other findings include: (1)

63 percent of these ESL students have needs that can be met in the
regular classroom; (2) 27.1 percent need additional support in
language instruction; (3) 6.5 percent require placement in a special
ESL class; and (4) 2.2 percent require special help in addition to
placement in an ESL class. The students' first languages include
Chinese, Italian, EastIndion languages, German, Portuguese, and
Greek. The data also indicate that fewer students need special
help, and that more can be served in the regular classroom than at
the time of the earlier survey. A sample questionnaire is appended.

314. Ellis, E.N. Survey of Pupils in Vancouver Schools for Whom English
is a Second Language. Research Report 75-23. Vancouver, British
Columbia: Vancouver Board of School Trustees, Dept. of Evaluation
and Research, January 1975. 17D. ED 132 847.

This report describes a survey undertaken for the Task Force on
English to determine the number of children in Vancouver schools
for whom English, is a second lianguage. It reports the extent to
which these children are handicapped in their use of the English

language and identifies their placement needs within the school
system. Questionnaires were distributed to all school principals
and the information provided by them is summarized in the report.
There are nearly 19,000 pupils in Vancouver for whom English is
a second language; nearly 34 percent of the elementary enrollment
and approximately 21 percent of the secondary enrollment. Chinese
is the "first language" for nearly half of these pupils and Italian,
German, Punjabi and Portuguese are the "first languages" for another
30 pertent. While a majority of these pupils have functional literacy,
many are handicapped in school by their limited facility with English
and approximately 10 percent are unable to read or write English.
While the needs of the large majority of these pupils can be met in
regular classrooms (particularly if class size and program are modified),
approximately 15 percent require placement in a special English langu

1 1 (3
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class and another 4 percent require help in addition to such special
placement. Th9breport clearly establishes the need in Vancouver
schools for a comprehensive program of English language instruction
for the large number of pupils for whom English is a second language.

315. Kitley, Philip J. The Vancouver Elementary Schools Area Counsellor
Services and the Area Counsellor Training Program. 4 Study Prepared
for the Vancouver School Board. Research Report Noc'75-03. Vancouver,
British Columbia: Vancouver Board uf School Trustees, Education
Services Group, April 1975. 54p. ED 134 883. Paper copy not
available.

This study is concerned with an examination of the area counsellor
services in Vancouver elementary schools and the support program of
training for area counsellors. Information, opinions and suggestions
were sought from a wide number of individuals and agencies having some
connection with or interest in the services. It is recognized first

. of all that the area counsellors are providing a service which it
would be difficult or impossible to replace. Several th -ings combine,
however, to hinder it from being as effective as it could be. These
are dealt with in the recommendations which suggest an adjustment of
the work load. This involves a careful setting down of priorities,
greater understanding among staff and other specialists of the role of
the area counsellor, and avoidance of duplication of effort. Continuity
of service at each school is also an important factor. The flexibility
and continuing revision of the training program are commended. The
practicum recently introduced, is an important addition, and should
be developed and extended, so that the trainee is able to experNce
as far as possible what it means to he an area counsellor. The program
can offer unique in-service training, providing practical prepaiatiOn
through involvement with the working operations of the schools and
their related specialists and,agencies. In sum it can be said that
Vancouver elementary schools would be much the poorer without the
area counsellor services, supported as they are by a preparation
program virtually impossible to parallel.

316 Middleton, M.A. An Evaluation of the Family Life Education Course at
Eric Hamber Secondary School. Research Report 75-18. Vancouver; British
Columbia: Vancouver Board of School Trustees, Education Group,
September 1975. 44p. ED 132 186.

iThis report surveys the opinions of parents, students,'teache r , and
a few administrators regarding various aspects of the Family Life
Education program at Eric Ilamber Secondary School in Vancouve, British
Columbia. The results indicate that parents and students wer4 generally
in favor of the content of the course but would like t see family
budgeting added. There were no significant differenc4s between the

\pre-test and post-test atLitildes of the Grade 11 students toward 16
concepts pertinent to the course. In addition, the students in Family
Life Education did not exhibit significantly differeeat4tudes from
those of students in Grade 12. Forty-nine percent of the students felt
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that Family Life Education had improved their ability to communicate;
42 percent felt greater self-confidence as a result of the course;
37 percent found it easier to discuss attitudes with the opposite
sex. There was no indication that the value systems of the students
were influenced either in a positive or negative direction, although
many were positively oriented before taking the course. Further,
the course provided new information, and students found it to be
stimulating.

317.- Stevens, R.S. Ap Evaluation of Arena Scheduling at Templeton Secondar
School During 1975-76. Vancouver, British Columbia: Vancouver Board
of School Trustees, Education Services Group, January 1976. 23p.

ED 131 557.

In June of 1975, students at Templeton Secondary School used a procedure
called "arena scheduling" to assist in the construction of their time-
tables for the 1975-76 school 'fear. Although courses had been selected
previously with the aid of a counselor, arena scheduling allowed students
some freedom in the choice of the teacher or time of day or semester
that they wanted for a particular course. To examine reactions to
arena scheduling, questionnaires were given to samples of students and
to all staff members. Eyisponses of the students were generally favorable,
particularly when preferred teachers and/or times were obtained. Most
of the teachers agreed that the advantages of arena,schedulipg out-
weighed any disadvantages. Although there were many suggestions made
to modify and improve,The arena scheduling procedure, most of the respond-
ents to the questionnaires favored its retention at Templeton.

318. Stevens, R.S. Semestering in Vancouver Schools. Vancouver, British
Columbia: vancouverBoard of School'Trustees, Education Services Group,
July 1976. 34p. E14131 558.

This report discusses a survey conducted in the Vancouver School District
to further investigate points raised in a previous study on the advantages
and disadvantages of dividing the secondary school year into two semesters.
Data for the survey were gathered through discussions with subject-area
coordinators and department4eads and through questionnaires completed
by samples of students, parents, and teachers. The student sample included
only students who had experience with both semester and nonsemester systems;
the parents of those students composed the parent sample. The teacher group
was randomly selected from eight semestered schools; most of the teachers
selected also had taught.in nonsemestered schools. The majority of students,
parepts, and teachers preferred the semester system, but most Coordinators
and department heads preferred the nonsemester system. Besides presenting
the survey fihdings, the report also discusses some other points raised
in the previous report and presents a'number of conclusions and recommen-
dations on the desirability of semestering in Vancouver's schools.

VIRGINIA BEACH CITY PUBLIC SCHOOLS

319. Lucco, Robert J.; Meekins, Philip E. Community Involvement in Instructional
Programing: Fact or Fiction? April 1977. 5p. ED 136 388.

1



In order to seek clarification of instructional goal priorities,
the Virginia Beach school division designed a comprehensive model
for'the assessment of instructional needs. The principal objectives
of the needs assessment include (1) providing a mechanism for the
systematic involvement of community residents (both parents and non-
.parents) in establishing educational priorities; (2) identifying
instructional goal priorities commensurate with community concerns;
and (3) assisting in the modification of existing instructional
programs via participant feedback. The assessment model has five
phases, which are planning, design, implementation, evaluation,,and
modification.

WICHITA PUBLIC SCHOOLS

320. Bond Feasibility Study. Project Identification Committee Report.
Wichita, Kans.: Wichita Public Schools, May 1973. 79p. ED 136 386.

A committee, appointed by the Board of Education, was requested to
make a comprehensive study of the school building needs of Unified
School District No. 259. In an attempt to determine the feasibility
of a general bond election to upgrade the public schools, the specific
charge to the committee was to evaluate the needs for physical plant
improvements. Several reports and input from the administrative
staff provided the background for the study. The observations and
knowledge of committee members served as the basis for the body of
the report. The recommendations for improvements include some
general consideration for special needs, and a five-point rating
scale to establish priorities: The recommendations in the4report
are structured in terms of senior high school attendance areas and
their corresponding feeder junior high schools and elementary schools.
Recommendations have been made for each school and the estimated costs
involved are attached in an addendum to this report.

321. Moore, Terry E.; Makalous, Don L. A Report of the School Health
Education Curriculum Project, Wichita Model. 1974-75. Wichita,
Kans.: Wichita Public Schools, July 1975. 57p. ED 146 127.

This report discusses the genesis, implementation, and evaluation
of the Wichita School Health Education Curriculum Project, instructing
fifth-, sixth-, seventh-, and eighth-grade public school students in
units on the lung and respiratory system, the heart and circulatory_i
system, and the brain andcentral nervous system. Developed from
the prototype Berkeley (California) Health Education Project, the
Wichita Model was designed to (1) improve teaching by introducing
new methodology in health and other subject matter areas, (2)
raise the knowledge levels of students with regard to body systems
and functiOns, (3) improve classroom performance of students, and
(4) increase community and parent involvement in education. Health
units were taught an average of one hour per day for nine to twelve
weeks, using printed materials rather than texts, and emphasizing

f
visual aids and stu

51 nt
participation. Attitude and knowledge surveys,

scored separately "or each of the three units, indicated that the
project was both effective and wel1\received. Significant gains in

ti
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health knowledge were achieved by the students in all three health

units. Although they were not universal, improved attitudes toward
proper health practices were also evidenced for the students involved

in the project. Nearly all of the students and parents polled indicated
their satisfaction with the project and their desire to see it continued

in the future. Statistical tables are interspersed throughout the
report, and attached appendices present demographic questionnaires and
responses, knowledge and attitude questionnaires, and student and
parent attitude questionnaires with respect to the health units:

322. Riley, Gerald R. Follow Through Program Evaluation, 1975-76. Wichita,

Kans.: Wichita Public Schools, Div. of Research, Planning and Develop-
ment SeryTces, January 1977.- 186p. ED 135 843.

The Wichita Follow Through Project (Tucson Early F -ation Model)
involved kindergarten through third grade pupils from low and middle
income families in four elementary schools. The 1975-76 longitudinal
evaluation was baSed primarily on results from the Iowa Tests of Basic
Skill's (grades three-six). Also included were the Metropolitan Readi-

ness, Test (first grade) and Metropolitan Achievement Test (second
grade). The groups which had completed Follow Through generally
achieved higher total grade equivalent gains than their comparison
groups. As indicated by the 1975-76 evaluation, the Project may have
long-term effects on achievement in basic skills.

323. Turner, W.E.; And Others. Programs for Educationally Deprived Children.

ESEA Title I Evaluation Report,,Sentember,1975-August, 1976. Wichita,

Kans.: Wichita Unified School. District 259, July 1976. 136p. ED 132

216.

During the 1975-76 school year, ESEA Title I programs in Wichita were
conducted in 20 Title I target elementary schools and 52 extended service
elementary schools. Programs included corrective reading, mathematics,
and preschool components. There were also small but important programs
for children in the neglected and delinquent institutions. A parent

education component' was implemented. In the 1975 summer session, the
main areas of reading and mathematics were emphasized with additional
inputs into the institutions and early childhood programs. A sizeable
portion of the summer school budget was allocated for tuition scholar-
ships. Five thousand six hundred and two pupils were involved in regular
year programs. ,There were 3048 pupils in corrective reading with 2454
in mathematics, Ame of whom may have been in both programs. Seventy -six

percent of the pupils met or exceeded the stated performance objective for

reading that pupils should gain .8 of a month on the California Reading
Test for each month of instruction. Fifty-five percent of 2,054
pupils with pretest and posttest scores met the mathematics Performance
objectives on posttests. These objectives were measured by criterion
referenced basic skills tests.
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destination. The chart below gives maximum charges for this service from Arlington, Virginia. It will be the customers' responsibility to calculate
the correct amount. or to send in the maximum amount. Overpayments will be refunded upon request.

CHART FOR DETERMINING UPS CHARGES
1........ 2 lbs. lbs.1 lb. ...--.....--

75 or Fewer .

..---
/6-150

3 lbs. -e..----
151.225

4 lbs.
226.300

5 lbs.
301.375

6 lbs.
376450

7 lbs.
451-525

8+
Each

'Mt or HC Mt or HC MF or HC MF or HC MF or HC MF or HC MF or HC Achhhonal 75
Pages Pages Pages Pages Pages Pages Pages MF or HC

Pages
Not to Not 10 Not to Not to Not to Not to . Not to Cost may

Exceed Exceed Exceed Exceed Exceed Exceed Eaceti range
$O 99 $1.27 $1 55 . $1 84 $2 12 52.40 12 69 horn

'.. 12 97 to ,

$1485
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GENERAL INFORMATION

1. PRICE LIST
The prices set forth herein may be changed without notice: however, any
price change will be subject to the approval of the National Institute of Edu-
cation Contracting Officer.

2. PAYMiNT
The prices let forth herein do not include any sales. use. excise. or similar
taxes which may apply to the sale of microfiche or herd copy to the Cus-
tomer. The cost of such taxes. if any, shall be borne by the Customer.

Payment shall be made net thirty i30) days from date of invoice. Payment
shall be without expense to CMIC.

3. REPRODUCTION'
Express permission to reproduce a copyrighted document provided he-
reunder must be obtained in writing from the copyright holder noted on the
title page of such copyrighted document.

4. CONTINGENCIES
CMIC shall not be liable to CustoMer or any other person for any failure or
delay i the performance of any obligation if such failure of delay (e) ls due to
eve etiond the control of CMIC incuding. but not limited to, fire, storm.
floo , earthquake, explosion, accident. acts of the public enemy, strikes.
lockouts. labor disputes. labor shortage, work stoppages. transportation
embargoes or delays,. failure or shortage of materials, supplies or ma.
chinery, acts of God. or acts or regulations or priorities of the federal, state.
or local governments: (b) is due to failures of performance of subcontractors
beyond CMIC's control and without negligence on the part of .CMIC: or lc) is
due to erroneous or incomplete information furnished by Customer

5. LIABILITY
CMIC's liability, it any,.,arising hereunder shall not exceed restitution of
charges . .

.

In no event shall CMIC be liable for special, consequential. or liquidated
damages arising from the provision of servicesihereunder.

6. WARRANTY
CMIC MAKES NO WARRANTY, EXPRESS OR IMPLIED. AS TO ANY MATTER
APHATSOVER. INCLUDING ANY WARRANTY OF MERCHANTABILITY OR
FITNESS FOR ANY PARTICULAR PURPOSE

7. QUALITY
CMIC will replace products returned because of reproduction defects or in-
completeness The quality of the input document is not the responsibility of
CMIC Best available copy will be supplied.

6. CHANGES
No waiver, alteration, or modification of any of the provisions hereof shall be
binding unless in writing and signed by an officer of CMIC.

9. DEFAULT AND WAIVER
a. If Customer fails with respect to this or any other agreement with CMIC to

pay any invoice when due or to accept any shipment as ordered. CMIC
may without prejudice to other remedies defer any further shipments
until the default is corrected, or cancel this Purchase Order.

b. No course of conduct not any delay ofCMIC in exercising any right he-
reunder shall waive any rights of CMIC or modify this Agreement.

10. GOVERNING LAW
This Agreement shall be construed to be between merchants. Any question
concerning its validity, constroction, or performance shall tbit governed by
the laws of the State of New York.

11. DEPOSIT ACCOUNTS ...-

Customers who have a continuing need for ERIC documents may open
Deposit account by depositing a minimum of1200.00. Once a deposit -ec'
count is opened. ERIC documents will be sent upon request. and the account
charged for the actual cost and postage A monthly statement of the account
will be furnished

12. STANDING ORDER ACCOUNTS
Customers who desire to receive microfiche copies of all ERIC reports an-
nounced in each issue of Resources in Education may do so by depositing
52000 00 or submitting an executed purchase order. The cost of each issue
and postage will be charged against the account. A monthly statement of the
account will be furnished.:

13. PAPER COPY (HC)
A paper copy (HC) is xerographic reproduction. on paper, of the original
document. Ekch paper copy has a Vellum Bristol coverto identify and protect
the document.

14. FOREIGN POSTAGE
Poitage for all countries other theAthe United States is based on the interna-
tional Postal Rates in effect'etttiii iiene the.order is shipped. To determine
postage eUow 75 microfiche or 75 (NC) pages per pound. COstomerumust
specify the exact classification of mail desired. and include the postage for
'that classification with theii order Payment must be in United States funds.

OTHER ERIC COLLECTIONS AVAILABLE FROM EDRS

STANDING ORDERS
SubscriptiOn orders of microfiche copies.of all ERIC reports announced in each issue of
Resources in Education average $160.00 per mohth at the rate of 8.70 per microfiche.

BACK COLLECT1011S (Postage extra)
Reports in Research in Education for 1966 and 1977 $ 385.06
Reports in Research in Education for 1968.

,

1,159.36
Reports in Research in Education for 1969 1,383.21
Reports in Research in Education for 1970. 1,408.36
Reports in Research in Education for 197f 1,643.69
Reports in Research in Education for 1972 1,701.28
Reports in Research in Education for 1973 1,481.70
Reports in Research in Education for 1974 1,548.60

in ResoUrces in Education for 1975 1,734.61Reports
Reports in Resources in Education for 1976 1,817.52
Reports in Resources In Education for 1977 (estimated) 1,800.00

AIMIARM MICROFICHE COLLECTIONS (postage extra) $0.158/fiche

CLEARINGHOUSE MICROFICHE COLLECTIONS (postage extra) $0.1621fiche

SPECIAL COLLECTIONS (postage extra)
Office of Education Research Reports 1956-65 $ 404.43
Pacesetters in Innovation, Fiscal Year 1966 144.57
Pacesetters in Innovation, Fiscal Year 1967 175,31
Pacesetters in Innovation, Fiscal Year 1968 112.12
Selected Documents on the Disa4vantaged 334.28
Selected Documents in Higher Education 153,48
Manpower Research: Inventory for Fiscal Year 1966 and 1967 79.67
Manpower Research: Inventory for Fiscal Year 1968 44.41
Manpower Research: Inventory for fiscal Year 1969 57.71

Gi


