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Abstract . ' S,

This exploratory study was designed to identify and describe
problems encountered by graduate school ktaff and decision makers with
respect to such new and perhaps atypical undergraduate assessment and
reporting procedures as credit by, examination, credit for prior
learning, credit for field exper{;nce, narrative transcripts, and
pass/fail grading. Graduate school deans and admissions personnel at
selected institutions were surveyed to determine the nature of student
assessment practlces and transcript reporting methods that cause

difficulties in the selection and admission of candidates with atypical

credentials. ‘A subset of representative graduate schools was selected
from the survey and studied in depth via site visits in order to
describe the problems in detail and gather attitudinal and anecdotal
information. >
Graduate school deans and faculty reported that they have not

receivgd a great number of nonstandard transcripts or transcripts wfth
nonstdandard notation. Nevertheless, when such records do appear in
stud¢nt applications, they cause two major problems in the admissions
progess: (1) because grades usually are nS{ associated with nonstandard
notation, grade-point averages cannot be calculated easily, especially

if/ the transcript bears a significant amount of this notation and (2)
information that explains, nonstandard notation rarely accompanies the -

ranscripts, which makes evaluation difficult if not impossible. ’
Credit by examination, credit for prior learning, and credit for
faculty-sponsored field experience cause fewer problems in the admissions
process than narrative transcripts, ‘provided the number of these
credits is small and not in.the student's major field. Narrative
descriptions of achievement are problematic' because of the lack of a
comparative basis for judgment, the uneven nature of the descriptions,
and the length of the reports. ‘ .

~
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PREFACE

This project would not haJZ been completed without the gemerous
coopetration of the graduate school deans, admissions personnel, and
graduate faculty from the 35 institutions that participated in the
study. They were an unusually committed group of professionals who
responded promptly and fully to our mail survey and invited us to
visit their institutions for frank and open discussions about the
nexus between admisrions practices and nonstandard transcripts.

In addition, undergraduate fnstitutions, including those'‘in the

" Council for the Advancement of Experiential Learning, resporided to our

requests for transcripts and descriptive materials and offered .their
comments on how students in their nontraditional programs fared in the
graduate admissions process. .

.

Special appreciation is extended to Barbara Goldstein, who

"assisted in developing the questionnaire and preparing mailing lists

and correspondence for the first phase of the project.”’

Joan Knapp
July 1978 '
S o .
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" The Effect of Nonstandard Undergraduate N
. Assessment and Reportxng Practices on :
the Graduate School Admissions Process

GREB No. 76-14

B Background

Recent developmenté in undergraduate education have led to
changes in some tyges of materials and information submitted to
graduate school . undergraduate institutions on behalf of students -
seeking admissioq®™o graduate education.’ Cyril 0. Houle (1974)
delivered a speech to an annual meetxng of the Cquncil of Graduate
Schools and described the growing problem of wexghxng the qualities of
candidates for. admission to gradyate study who come with nonstandard-
credentials: '

Present admission procedures usually rest on grade-
point averages, recommendations written by undergraduate
© professors, the general reputation of the college which
granted the degree, and Graduate Record Examinations 3cores.
Three of these four old reliables seem to be losing their
discriminative power. The evidences of undergraduate !
success may be indjcated by combinations of portfolios,
mentors ' assessments, evaluation committee reports, credits
earned in unusual ways, and equivalency examination scores. R
These certainly cannot be averaged and, to the uninitiated,
they cannot even be understood; they add up to an exotic
salad of strange fruit. - : :

In recognition of this and other potent1a1 areas of mutual_
interest, a group representing the Graduate Record ExamxnaCLo€§\(GRE)
Board me{ in May 1976 with representatives of the steering committee
of the Cooperative Assessment of Experiential Learning (CAEL) project
(now called the Council .for fhe pdvancement of Experxentxal Learning).
The main result of the meeting was the partxcxpants agreemeént that it ,
would be useful to collect pertinent facts about the dimensions_ of the
problem of atypical undergraduate credentials, and-any indicatigns of
counterproductive trends that cooperation beCWeen Mndergraduate{:nd
graduate schools could help ameliorate.

1Representing‘the GRE. Board: Sterling McMurrin (University of Utah), .
David S. Sparks (University of Maryland), and Herbert Weisinger : D
(8UNY, Stony Brook). Representing CAEL: Morris T. Keeton (Antioch
College), Cyril 0. Houle (University of Chicago), and William C.
Thomas (University of-Redlands). GRE and CAEL staff attending
included Robert Altman, Joan Knapp, and Warren Willingham. CAFEL is
an association of 260 institutions joined together to explore and
research ways of measuring and reporting student learning acquired
outside the classroon.
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) ) Introduction ’ .
Part of the strength of American graduate schools lies in -
their ability to attract and select the most able students from S a
among graduating college seniors. Nevertheless, graduate faculty [*7;
and administrators have periodically urged undergraduate colleges to-
do a better job in separating the most promising students frQm the
less able. Duringcthe 1960s there was a reasonably effective’ working
relationship between the major. feeders--undergraduate colleges supplying
students--and the graduate schools. Individual institutions with &
atypical transcript practices (e.g., the University of California at
Santa Cruz and Antioch College) occasxonally caused prob&adé for
admissions committees, but -gradually their systems of reportlng .and
recommending students became befter understgod and their students
better! appreciated. ' , ’
t . et oo ' ) . _ _
Foreign students applying from unfamiliar institutions overseas C e
were and eontinue to be a problem for admissions committees. Many ,
larger U.S. graduate schools have résponded to this sproblegt by
assigning specific admissions officials or fagulty members responsi-
bility for processing and interpreting forei applications. As a
result, these schools have come to know and frust certain foreign
ﬂcollegesi 5 '

/ v One innovation of the 1960s that disturbed graduate schools
was the practice of grading only on a pass/ fail or pass/no credit
basis rather than on a more discriminating scale. Research indicated
that, indeed, extensive pass/fail or pass/no credit grading, phrti-
cularly in the major field, reduced a candidate's chances for graduate ’
school acceptance and flnanCLaJ award (Schoemer, Thomas, and Bragonier,
1973). The pass/fail option has been chosen less often by undergraduates

"in the past four or flve years. '

v -

Although pass/fail may be on the wane, other admission and
transcript issues are on the rise, as Dr. Houle predicted. 1In the
early 1970s, the variety of sharply'differing institutions, programs,
and practices increased an ontributed to confusion in the transition .
of students from undergraduate to graduate education. Several
of these. new aspects of undergraduate education are part of. the
nontraditional study movement, and they take many forms, including
external degrees, credit by examination, credit for field experience
education, credit for prior learnlpg, new curricula, and contract

learnxng

Aside from the different ways of granting credit, the new
institutions amd programs, and the broad spectrum of students now ip ‘
college, there are other trends that may affect graduateé schools. &

One is grade inflation, which is associated wjith the geperal finding
by educat?s and researchers that grades are unreliable, (see, for
example, Warren, 1971). Chréft—Janer (1975) claims that -

4
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£ R .the ﬁpur-pOLnt grade system has seem1ng1y, in effect,
: o -become & OWo~foint system with the majority of the - -
/ students receiving A's and B' . The three-point grade . ’
o ' system. of Honors-Pass~Fail is not widely accepted. Some A

ev1dence would indicdte that where it is used, the
percentage of those receiving homors would be less than
 those receiving A's in the so~called four-point grade J
a system. It would appear, therefore, that some greater .
"distinction is made in the three-point grade system than
. in ®he four.« One cannot deny the abundance of evidence
which indicates that the traditiocnal grade system, and
even the tradit§omal gradé-point average computations,
and accompanyin:\sank in class reports, are not as
reliable an index as we have assumefl they once were. (p. 477)°
In his view, the trend toward inflated grades offers a compelling
rationale for new assessment and recordirfg practices to more accurately

. reflect education in atypical settings, student strengths and weak-
nesses, the nature of learning activities, and resulting compe-
‘; tencies.

Another trend discussed by Christ-Janer. Lsathe unusual ways

"in, which undergraduate institutions have begun to present their

graduates to employers or graduate 1nst1tutlons Some new transcripts
> . doinot contain information about course titles, credlts, ‘and” grades.

Institutions record recognition of noncollege learning in a block of
« .credits -under an academic discipline and annotate to show that.these

credits are for achievements resulting from life learning, prior

learning, nonsponsored learning, or noncellege learning.

1 '

. Recently, various types of transcripts have emerged in response.

< to the need for greater accuracy in reporting college learning. They
are referred to colleetively as narrative transcripts. Ferty colleges,
universities, or experimental units that were identified as deviating
from thte use of traditional transcripts were studied. by Forrest,
Ferguson and Cole (1975). The investigators found that the use of

A . narrative information varied greatly, and it either stood alone or
supplemented usual course information. -

.

There have been some general investigations of how the new
trends and existing practices in undergraduate study are viewed by
graduatk admissions deans and faculty and how the translation of
these practices on college transcripts and other eyidences of accom-
pllshment affect the processing ‘of applications.

> For example, Bailey (1972) reported that: N i
1. Few institutions used highly nontraditional gradlng
systems.

" ' 2. Many undergraduates with nonstandard credényials experienced
problems when applying to graduate schools.

ERIC ' R -
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3. There was a direct relationship between a student's chances
for admission-to graduate school and the amount of evaluation
on a nontraditidnal transcript. . In 87 percent of the gchools
surveyed, a student whose transcript was more than half
nontraditional had very-little chance of being considered for

' admission.

v

. v

" 4. Approximately 50 percent of the institutions  that received
nontraditional cranstripts‘had unfavorable reactions toward
nontraditional'credentials; students, however, reacted
favorably to haying their 1eann1ng assessed and recorded in
nontraditional ways.

5. Undergrqduatéﬁschbols sub
consistently received
their ®¥rading systems

{tting nontraditional transcrjpts
erous requests for clarification of

.

Morishima, Fiedler, and Dickinspn (1972) administered a qQuestionnaire

to a sample of 180 undergraduate institutions, 1,500 graduate departments
at major universities, and 700 organizations and businesses that
employed. a large number of graduates from colleges in the state of
Washington. The study, a preliminary step in the  implementat’ion of

new grading options at the University of Washington, sought (1) to
obtain a reading on how transcript users rated the value of different
types of grading systems for evaluating candidates and (2) to estimate
the likelihood of admitting or employing candidates with nontradrtxonal

.credentxals

The study's findings showed a clear preference among graduate
schools for high-achiieving candidatgs with traditional credentials .,
from prestigious schools such as Harvard and Yale. Even high grade-
point averages (GPAs) from innovat{ve schools wete suspect: only 53
percent,of the respondents indicateyl that students who had them would
receive priority in admissions. The investigators found that 'in the
case of both traditional and nontraditional records, very few institu-
tions had estab119hed policies for evaluatlng transcripts. They
conJectured that this ‘'was due to the' high degree of flexibility
in graduate admissions procedures, a result of the practicé of having

., faculty members within specific disciplines perform the evaluativye

function for their departments » ‘ L o

With respect to narratlve evaluations, Morishima and his Colleagues
found that only those students who came from'/highly selective under~
graduate institutions would receive consideration equal to that given .
students with typical records. Over’'a third of the graduate institutions
in'the sample would require GRE scores or other test resalts as corrob-
orating evidence. When queried about credit/noncredit and pass/fail
notatioh, a majority reported a negative attitude toward these grading
methods when they comprised the total transcript. (This attitude ~
prevailed regardless of the academic rating of the originating school).
All required additional evidence of achievement, such as test scores,
letters of recommendation, or integyviews. Respondents were willing td
accept small amounts (under 25 percent) of nontraditional grading.

The least acceptable notation was credit/no entry or pass/no entry.

—~ 10
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The two studies cited above represent a first cut into the

exploration of problems created by nontraditional transcripts.
Both studies uysed mail gurvey methods and both had less than 50
percenlL returns; site visits or interviews were not fncluded in the
designq The research summarized in the preséent report took a different
tack, in that 2 smaller sample of graduate schools was surveyed and an
in—-depth lnvestlgatlon was conducted to determine how alypical records

of achievement affect the admissions process. The inquiry was directed
at those_individuals most involved in the selection process,_such as
graduate deans and depaerenLal faculLy

Purpose of the Study, ' S ) o

There are two broad aspects of the. transition from college.
to graduate school that-are related to the above, discussjion: (1)
the variety of educational and procedural innovations aL the under- - T
graduate level that might be significant factors affectlng the graduate ,
admissions decision-naking process, and (2) the technical reporting
processes (primarily the college transcript), that might also affect
decision making. .
This study focused upon the second of these two aspects, but
gathered some attitudinal and anecdotal data:on the first. The
primary'research,quesLiBn was: Do nonstandard collegiate reporéing .
formats cause major problems in the graduate school admissions process?
Subpurposes of the study were to: )
. [
L. Reveal what types of transcripts (e.g., narrative, those with
blocks of credit for prior learning) create .procedural or
proce551ng problems for the graduate schools and departments
reviewing them.
2. Indicate how graduate school processxng prOCedures dxffer v
for nonstandard Qgedentlals
M : ‘ ’
3. Gather opinions ‘and suggestions from graduate school.deans
and department admissions committee ‘chaxrpersons and faculty
on what reportifig changes mléht ease the processing difficulties.
Since the rst cadre of graduates ﬁtom nontraditional progr ams
1S just now appfgxng to graduate schoolg,«Lh1s was a limited, exploratory
study. We surmised that the most. affected gq@duate schools were those

N near innovative undergraduate lnstltutlons Hd those thh innovative Y

undergraduate programs on their own campusqﬁ Jhus, it seemed logical
to select for the study only graduate schooils tﬁat recexved“appllcatlons
from sLudean from nontraditional programs aad¥or- schools 7

oube " “
-
SR

In Christ~Janer's (1975) view: Lo
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Phase 2 -

. .graduate. schools now have an opportunity to lead the way
and to join wlth the undergraduate schdols  in worknng closely to
design a process of transition from undergraduate to graduate and

obtainable by way of 1nformaL10n in order that the ultimate
decision may best serve the individual involved, the institution
and socieCy. ‘All parties o, such a ‘process w111 have to change—*
to be flexible~-and will hayve to unde stand each other's problems
and mission and role (p. 479)

M )
Procedures

The study was designed to gather data through questionnaire and
interview methods in a two-phase effort. 1In phase |, a brief question-
naire was used to cbllect data from graduate: deans and admisslons
pgrqonnel at a sample of graduate institutions. Phase 2 involved an
n*depth case study of schools selected from phase | that appeared
depresentative of a larger sample of graduate'programs Interviews

were corducted to ‘obtain details of practice and opinion,

Phase |

—————

. : : - .

_ The purposes of phase | were to identify the types of transcripts
most often 'received, identify major obstacles in the selection and
admissions process, and collect suggestiogs about facilitating the
admissions process for students presenting nontraditional credentials.

The CAEL Assembly Directory and files of the Office of New Degree
Programs at Educational Testing Service were used in'selecting the
graduate schools for the study. Thirty-five schools (Appendix A) were
selected because that they either had nontraditional programs on their

~own campuses or were near feeder institutions that were CAEL members
‘or offered nontraditibnal programs or degrees. It was assumed that

these graduate schools were most likely to receive nonstandard applica-
tiogs. In addltlon there was an attempt to select schools that, as a
group, represented a variety of type% of graduate schools (e.g., large
[2,000. or more students], small; Ph.D. highest degree, M.A. highest
degree; science orfented, humanities oriented).

A questionnaire (Appendix B) consisting aostly of open-ended
questions was constructed and mailed to graduate deans with a cover
letter from the GRE Board. The questionnaire was' to be completed by
the deans in cooperation with those individuals most cagversant with
transcripts flowing through‘the admissions process.

The purpose of phase 2 was to ascertain, from sample nonstandard
transcripts, what types of transcripts were received by graduate
offices and departments and to determine what particular factors in
these specimens might influence the admissions process. In addition,

_professional schools which does encompass the best of all that is

1
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the 'interviews included various questions about undergraduate innova-
tion amd admissions processing and selection issues. Anecdotal
information that demonstraied‘respondehts' feelingé and conclusions .
about graduate school-related probléms wis gathered.
LI *

.« Of the 35 graduate schools survéyed in ‘phase 1, 18 schools
(asterisked in Appendix A) were chosen for site visits on the basis of
the following: ' -

!

L]

o

They received and processed abvariety of atypical
transcripts (and, perhaps, had devised special systems for
processing them). ‘ )

They, as a total group,.represented graduate education in
general. ’

They expreésed willingness to be case study sébjects.

Geography and .travel convenience were also important factors
in deciding which institutions to visit. Six were in the West,
six in the Midwest, five in the East, and one in the South. ,

Interviews were conducted with graduateé-deans or assistant”
or associate deans, admissions office personnel, and department
faculty at' each site. Altogether, nearly 100 individuals were
iqterviewed. ' 5 '

-

Faculty from the following disciplines were interviewed:

Psychology - 10 Anthropology - 1
Biology - 3 Humaaities - 1
English - 4 Chemistry - 1
Political Sciente - 2 Physics - 1
Economics - 1 Ecology - 1

Professional school faculty represented the following:

-, Education - 12 Religion - 1
Business - 11l Architecture - |
Law - 2 Urban Planning - 1
Social Work - 2 Public Health - 1
Public Administration - 2 Nursing - 1
Library Science - 1 Hospital Administration - 1
Pharmacy - 1 Engineering - 1

Each visit took approximately half a day, and individual interviews
lasted, on the average, 30 to 45 minutes. :

Two items were used during the interviews: (1) a portfolio
containing actual atypical transcripts and (2) an interview schedule
(Appendix C). The investigators had accumulated a collection of
nontraditional transcripts from institutions included in the CAFL

Q ' IJ
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Assembly and institutions included in the ETS Office of New Degree
Program files. Ten transcripts were selected to form a portfolio
that was shown to each interviewee. The portfolio contained documents
that were totally nontraditional (e.g., a narrative transcript) and
‘student reports that.contained atypical notation, such as credit by
examination or credit for prior .experiences. Four of these transcripts
can be found in Appendix D.

Results of the Survey (Phase 1)

A 19-item questionnaire was sent to the deans of 35 graduate
schools in December '1976. There was a 100 percent return by March
1677. It should be noted that the questionnaire was completed
by individuals in the graduate agdmissions and/or graduate deans'
otfices. Therefore, responses reflect these persons' assumptions as.
to what occurred in individual departments.

[t

General Obkervations about Applications Involving Standard Records

Descriptions of graduate school admissions processes given by
the surveyed institutions revealed a great variety of procedures and
organizational arrangements for processing traditional or typical
credentials.

"For example, "among the large state universities surveyed, it 1s
not uncommon for the admissions office to handle both undergraduate
and graduate admissions in the first stages. This office gathers
specified items of information from the-applicants, calculates grade-
point averages, and answers inquiries. Copies of application materials
are sent to the dean or director of graduate studies, where preliminary
evaluations of the applications are made. The folders are then routed
to departments, where departmental committees may request :dditional
informat ion or decide, with the information at hand, for or against
admission on the basis of standards and ptocedures they have developed.
Folders and recommendat ions are returned to the dean or director of
graduate studies for review and approval.

In some institutions, the application process starts in the
graduate admissions office or with an admissions clerk in the graduate
dean's office (a slight variation of the process described above).

The basic application materials are assembled in the dean's office,

the folders are routed to particular programs or departments, and
admissions decisions are made; the application folders are then returned
to the graduate school office for review and approval of the decisions.
Clearly, in both situations the individual program or department is
almost autonomous; the graduate school office provides assistance in
screening and accumulating information and judges the soundness and
appropriateness of the decisions made.

14
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' graduate schools, the undergraduate admissions offices routinely

~11-

In several small institutions, the graduate deans play a larger
role in the admissions process by reviewing applications beforge
they reach the departments and offering récommendations about the
students applying. 1In schools, that offer few programs and do not have
process applications and route them directly to the chairmen of the
individual programs or departments. ) \ , X

The most important item of information in an application folder
is the official transcript of previous college work. Table 1 shows
how the schools surveyed ranked various items of information as to
their importance in the admissions process. Institutions were fairly
consistent in ranking official transcripts of top importance, but not
as consistent with respect to other information, such' as test scores
and letters of recommendation. However, the table reveals a pattern
in which test scores ranked second; letters of recommendation, third;
student's statement of intention, fourth. Items and information
included in the "other'" category by some institutions were interviews,
work experience, extracurricular activities, evidence of faculty-
sponsored research, and samples dT‘written work. Only one of these~-
interviews--was ranked of first importance, and then by only two
1nst1tuL10ns: N

Table 1. Application Materials Ranked in Order
of Importance by Schools Surveyed

(N=39)
Rank
1 2 3 4 5
Official transcribts 80% 20% 0 0 0
Test'scores (e.g., GRE, .

Miller Analogies Test) 0 " 57% 20% 17% 6%
Letters of recommendation 7% 27% 47% 17% ‘ 3%
Student's statement of

intention 3% 10% 27% 60% 0
Other

Interview 1% 3%

Research _ 3%

Work experience and : 3%

extracurricular 3%
activities

Samples of written work 3%
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In 66 percent of the schools surveyed, a grade-point average was
routinely computed in.the admissions office and/or graduate school
upon receipt of a student's complete transcript record. Only two of
the schools used prediction formulas for admissions purposes. Grade
infla®ion was perceived as a problem in 50 percent of the institutions.

/ L]

General Observations about Applications Involving Nonstandard Records

The majority of the schools reported that the nonstandard
transcript problem was either too new or not serious enough to warrant
any meticulous record keeping of the amount, types, and sources of
nontraditionil records received. Items on the questionnaire that
related to numbers of nonstandard transcripts received and institutions
most often sending these transcripts were left blank on 40 percent of
the questionnaires; individuals who answered these items noted that
they were giving estimates rather than accurate counts. Therefore,
the following discussion of these responses should be interpreted with
caution.

Persons responding reported that nonstandard admissions documents
accompany between 1 and 10 percent of applications received. Most of
the nonstandard credentials come from nearby undergraduate institutions
that are either innovative or have innovative programs. In a few of
the graduate schools a majority of atypical applications come from the
nontraditional undergraduate programs on the graduate schools' campuses.
Few graduate deans reported receiving nmontraditional credentials from
schools outside their geographic areas (e.g., an eastern school
getting a transcript from a northwestern s¢hool). Responses wére not
sufficiently detailed to determine whether ding schools‘are different
from those of several years ago. . \

The departments or disciplines that receive the most transcripts
with nonstandard notation are psychology, social sciences, business,
humanities, education, and public administration. These are also the
departments least affected by nonstandard tranfcripts. Several
respondents noted that in the humanities, arts, and music the portfolio
or appraisal of performance has always been important to the assessment
of achievement; therefore, a move away from traditional grading practices
has not greatly affected these departments. Others commented that
departments of public administration and urban studies, psychology,
and counseling have few problems with records that give academic
retognition to work experience or practicums since .these fields
encourage the practice of techniques and the accumulation of real-world
experience for the purpose of building professional competence. In
the field of education, options in the discipline are broad enough to
permit a wide selection of specialities and, therefore, records of
specific prerequisite study are not crucial in the admissions process.
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The departments receiving smaller numbers of atypical applications
are the sciences, engineering, and mathematics.  In addition, a
majority of respondents commented that the sciefice and engineering
departments probably have the most difficulty in usefully evaluating
. nonstandard transcripts. The maid explanation offered for the diffi-
) culty was that these programs rely on specific prerequisite background,
which nontraditional transcripts do not document fully.

~

According to the respondents, nonstandard notation on transcripts
most often becomes a critical factor in admissions when:

-,

) ~

: . i Z .7 . . /

1. The program to which a studefit seeks admission 1s highly
selective.

2. There is a need to assess a student's prerequisite background
in the major field.‘)

3. Test scores, such as on the GRE, are low or marginal.

4. Substandard grades appear on the record .

5. No explanation accompanies the transcript.

6. Pass/fail, pass/no credit, credit/no credit, or credit by
examination notations appear for courses in a student's
major field of study. ‘ ’ 1

7. Over 50 percent of the credits on a transcript are not associated
with grades.

Ve
Reactions to Specific Nonstandard Grading Practices

~Respondents were asked to report .the magnitude of the problems
associated with processing and interpret¥ng nonstandard notation and .
institutional attitudes about the various types of nonstandard notation.*
% Table 2 shows the degree to which the schools in the study reported
problems,with various nonstandard notation. Although the percentages
in the table are based on only 35 respondents, it appears that for this
group credit by examination, credit for. noncollege leagning, and
credit for faculty-sponsored learning cause fewer processing problems
than narrative descriptions of achievement and pass/fail grading in
major fields. However, it is not clear which notation is most problematic
in terms of interpretation. Narrative descriptions and pass/fail
grading seem .to be more troublesome than the other types of notation.
The most frequently reported problem across all types of notation was
that there ¥e no grades associated with these credits and, therefore,
they cannot enter into the calculation of grade-point averages. If
over 50 percent of a tramscript contains these credits, respondents
said, a grade-point average has little meaning.

\
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k Table 2. Percentages of Institutions Sutveyed That Indicated Problems ,/ 4
with*Nonstandard Notation - o

no p%oblem

Credit by xaminat ion
Processing 10
Interpreting p 2?
Credit for Noncollege learning
Processing 60
’ Interpreting

Credit for Faculty-Sponsored
Field Experience
Processing
Interpreting -

Narrative Descriptions
Processing
+ Interpreting

‘Pass/Fail Grading in

Major Field
Processing

Intérpreting

\
S

30,

70

30

29

i
{

(N = 35)
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some problems

1

14,

24
53

2
30

18
30

48
48

18
24
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i
i v
"
\. .
" i

3

too difficult to use

many probleﬁs /
| | for adnission

/

/

3 . :

L
0 b
12 6
6 o
30 10
|
0 12 ;
20 o !
f 4
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18 18
25 18
43 10
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Credit by examination. A majority of schools indicated no overly
~. negative reaction to credit by exémination. This type of transcript
ynotation leads to few probllems in processing and lnterpreting, ‘especidlly.
‘f scores are reported on the transcript or appear in the applicatton

miterials. Exceptions cited were cases in which these credits are
elated to a student's major field or constitute a gajority of a
student's academic work. Deans 'were more wary of credits’ obtained

through local, faculty-constructed, nonstandardized examinations
-because the content of the examinations and the criteria set “for
passing are not known. (

Credit for noncollege learning. A majority of the institutions
oppgsed sucﬁ notation. One respondent commented that this was due
mainly to fhe fact that such credits are rarely seen on transcripts
and are usually discounted or ignored at the outset, especially since
his institution has no undergraduate policy for awarding recognition
Xpr learning acquired from prior experience. One graduate dean reported
that such credits are not usefyl in defining a student's ability to
do scholarly work.

Credit for faculty-sponsored field or work experience. In
general, the schools surveyed had few reservations about such notation,
especially if applications contain complete descriptions of projects,
grading is traditional, and faculty supervision is clear. This type
of learning and credit were viewed most favorably by those graduate
programs that encourage practical application of skills and knowledge.

Narrative descriptions of achievement. Attitudes toward this
type of credit ranged from very skeptlcal to extremely negative.
Major complaints concerning narrative transcripts were that they are
t ime-consuming, nonobjective, unreliable, and impossible to relate to
traditional criteria for admission to and success in graduate schoo
If an entire record were narrative, the departments (if interested in>
the student) would require an interview or other evidence before
making an admissions decision. ) ~

Pass/fail grading in major field of study. All schools reported
negative reactions toward this type of reporting practice. and noted
that this was the type of atypical notation they most often received.
Such reports give departmental admissions committees no indication of
how students can perform in graduate study and are, therefore, useless.

fdf a department is interested in a student, GRE or other test scores
are required, even if this is not a regular requirement in the normal

application process.

Special Procedures to Accommodate Nonstandard Applications

Few institutions reported specific or elaborate procedures for
processing nonstandard applica¥fiogs. This was primarily due to the
fact that they receive few nonstandard transcripts or applications,
except from foreign students. Therefore, most unusual applications

are processed on an individual basis. Foreign transcripts are
\

Q L:L)
ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

. -16-

~
usually processed and interpreted according to guidelines and procedures
devélopgd by the graddate 'schools or departments. .Highly selective
schools or departments have dqmprocedures for American nonstandard
transcripts because it is -felt that students with such records have

little ‘chance of admission;  théy are generally eliminated early on in

the :admissions process. In,a few schools, nonstandard applications

are flagged for special.attention by departmental admissions colmittees,
which usually request additional evidence or interviews before

deciding whether to admit or reject the candidates. Even when a
committee is persuaded by an interview and/or additional evidence to
admit an "unusual' candidate, admission is often on a provisional

basis or the student is placed on special status.

Trends Observed by Graduate Schools .

All 35 graduate schools reported that the number of innovative
undergraduate programs in their géographic areas had grown in recent
years. On the other hand, a majority of respondents noted a move éwaz
from nonstandard reporting practices. Institutions from which they
formerly received transcripts with narrative records of achievement or
extensive pass/fail reports have shifted to traditional formats; the
trend is back to letter grades.

-

Results of Site Visits (Phase 2)

The interview schedule used in the interviews with department
and graduate school personnel is included in this report as
Appendix C: The order of reported findings from these interviews
follows the order of questions in the schedule. Sample transcripts
containing each type of notation were .brought to the rMgerviews and
used for illustration and discussion. ‘

In reporting the results of the interviews, the term "highly
selective" will be used frequently to describe a category of department
or institution. The criterion used for this classificatiog was the
report by the department representative or graduate dean that the .
yearly average for admission was about 5 to 10 percent of the total
number of applications received. 1In addition, in cases where an
interviewee stated that the deparfment was very small, that it Wwas
selective by its own standards, and that there was extensive prescreen-
ing of potential applicants, the department was classified as highly
selective. About 40 percent of the departments visited were in
this category. .

There is a slight contrast between findings of the survey and
those of the interviews (conducted mainly with departmental faculty

responsible for admissions decisions). . Overall, the interviews revealed
a less negative attitude toward nontraditional transcripts and education
and a willingness to consider unusual records of achievement. Faculty
();
“ 4L
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Wwere apt in certain cases to make an extra effort when copsxder-‘ -
ing unusual credentials (e.g., calling faculty at the student's
sending school, inviting the student for an intepview, applyxng
different and more subjective standards). Clearly, much depends on
the selectivity of the graduate school and the department.

Another general finding from the interviews is that highly selective
schools and departments are concerned and confused about nonstandard
notation and apt to reject unusual applications early in the admissions
process. They would, however, reserve a few for special consideration’
(e.g., a student with exceptional accomplishments or one who comes from
a prestigious undergraduate institution). Less selective schools, on
the other hand, might keep unusual applications flowing through the
admissions process and be more favorably disposed to nontraditional
students; however, they would make admissions decisibns without
any specific criterid in mind.

" A major complaint expresSed by all interviewees who were associated
with the graduate schools was that few unusual transcripts are accom-
Panied by any explanation of transcript notation or of the special
degree programs in which the students participated. Because the
staff involved:in screening does not know what the records mean,
they cannot answer questions from departmental faculty concerning
the notations without calling or corresponding with the registrars at
the sending schools.

Credit by examination. Interviewees expressed differing attitudes
toward transcripts that carry many\credit-by-examination results.
The science fields in highly selectlive schools reported that exam
scores in place of colrses are useless and damaging on an applicant's
%ecord&) Also, there was much concern expressed about the utility and
comprehlensiveness of the examinations used. Faculty felt that stand-
ardized examinations cannot captﬁre the full essence of what was
learned in the lab or classroom. N

Several department representatives in social science fields
said that credit by examination on a transcript is acceptable if

‘the scores can be readily interpreted and a traditional letter grade

can be assigned to a score. In addition, the ptrcentile ranks, as well
as the raw scores, on such standardized*examinations as CLEP and CPEP,
were considered advantageous. It should-be noted that the more familiar
the faculty member or dean was with existing standardized examinations,
the more likely that person was to show confidence in the test results.

Faculty expressed more confidence/in teacher-made challenge
examinations or end-of-semester examinations administered to independent
Students than in standardized, widely administered instruments. Deans
and other administrators, on the other hand, had little conf1dence in
faculty exams, more in testing agency exams.

In hlghly selective graduate scliools and departments, large
amounts of college credit by examination were said to be detrimental

f).)
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to the chances of admission. fThe attitudes expressed by faculty
ranged from derision to skepticism; those of administrators were less
critical. A scattering of challenge examinations given by faculty to
"superior" studentg were favored by some as evidence that these
students were ''bet " than the average student, but the inclusion of
a large number of credits obtained from national tests was felt to be
evidgnce of a weak rather than a strong student. Al 1 felt, however,
thg€ it is helpful to include at least percentile ra \ks with test

ores, together with an explanataon of the composition of the .norming
population. In less selective departments, credit by examination
was not as worrisome as other tfbes of notation, such as narratives
and pass/fail grading.

Credit fqr prior learning. There was great confusion among
faculty with respecL to the granLLng of credit for experiential
learning acquired prior to admLSSLOn to an undergraduate program.
Faculty in several schools reported that they had never seen this type
of notation. Some did not understand it, confusing 1t with field work
or independent study. Also, the.credit-for-prior- learning sections on

:‘the various transcripts shown to the respondents were viewed differently

by different institutions. Overall, the general reaction among those
who represented highly selective graduate dchools was, '"we ignore what
we don:F\Snderstand," in the words of one dean of engineering.

Those o0 did understand the process of validating prior learnLng
felt that some edit earned this way would not be harmful to a
student's chances for admission, particularly if the learning being
validated was in general or liberal studies subject areas, rather than
specific knowledge in a discipline. If enough traditipnally graded

course work was represented on a transcript to yield a grade-point
average or quality-point average in the major field, experiential

credit represented only a curious anomaly quickly passed over. In
fields that emphasize prior field work or professional experience as
desirable elements for applicanis, however, credit notations accompanied
by relatively complete descriptions of the activities that led to the
granting of credit were, in sofie cases, considered quite advantageous

to the student.

[ ]

The least favored notaLLon was something on the order of "credit
for prior experiential learning--general chemistry--6 units--pags." Not
knowing what led to such credit, how it was evaluated, or what standard
of accomplishment warranted six units instead of four or eight left the
graduate admissions officials bemused. On the other hand,. some favor
was expressed for the sample transcript shown to interviewees that
included the name of the faculty member who evaluated the learning
and assigned the credit. Most respondents preferred transcripts
that went further, indicating the type of activity involved, its
duration, the method of evaluation, and the extent of faculty involve-
ment in the credit awarding process. Such notations, while relatively
complete, do not ensure that the student carrying the credit will
receive favorable treatment by the graduate admissions staff. The

do however tend to reduCe bke LlLlsm.
’ ’
-4
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Field or work experience. Highly. select1ve~ﬁepartmencs and -

schools were not concerned about evidence of field or work experience

“in a college transcript. If the work gﬁberlente is related to the
major field or has contributed to the professional" ‘preparation of the
student, such evidence is welcome. HoweverL representatlves of the
highly selectlve programs’ also said that, in cases of large amounts of
credit given for either work or field experience, the sending institu-
tion might be suspected of lacking standards or sense.

Several of the department representatives pointed to the fact
that their disciplines or schools rely heavily field experience
in m@sterts or doctor's programs, and in some cgses urge studentg
to gain pmactical work eXperience as a leavenin ~experience if they »
plan to emphasize the theoretical aspects of a discipline in graduate
school. .

The general attitude, then, was that little alarm or concern is
usually expressed about applxcants with evldence of field or work
Kperience on their transcripts. In many cases, field experience is
& ficult to identify from the transcript alone, for many systems do
not clearly show field work as separate from regular course work,

It should be pointed out that, during the interviews, faculty
from highly selective programs often initially indicated that eVLdeﬁEe
of field or work experience was ignored or dismissed as unlmPOrLaQL
(the "mind set" produced by earlier questions about credit by ex&mlna—
tion and pass/fail grading was overwhelmln&ly negative). However| on
second thought the respondents usually revised their evaluation and
began to speak approvingly of the idea of faCULLy agpnsored field or
work experience, particularly if t¢he ipstitution in questxon was

"sound" (though they wondered if-it were wise to give grades and
credits for such activities). One faculty person remarked, "Practical
experience is helpful and a "plus’ for «whe student, but it should be
'off the record'." 1In less §elecLY e schools, faculty preferred
that such learning astivities be recyrded offlcially and graded.\

Narrative transcripts. During the institutiondl visits,!inter-
viewees were, shown two types of narrative LranSCripLs a compendium
of faculty evaluations and a listing of competencies achieved.

Faculty in both hard sciencé and qoc&ﬁ+*5t1eqce departments tended to
disparage narrative records. Large Mepartments cited the lack _of
time to thoroughly read the codpen fum rbpores. They felt the

lack of a comparative: baSLs for evaluatlon harms an applicant
carrylng ether type of narratlve.

Smaller§~less seLective departments with fewer than 100 appli-
cants .could more easily deal with narrative transcripts, but, again,
noncomparat ive data was considered detrimental to an‘appli(ation.

One dean of social gciences said he "wouldn't read this stuff," and
another graduaLe school dean felt narrative descriptions of achievement
were ''generally used to mask a weak colle ege. ' Several interviewees
wondered how undergraduate institutions could bear the cos( of repro-
QUc§ng and mailing such compendiums. “On the other hand, a facalry
‘. ‘. ‘ B 4‘) ¥
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member from-a highly selective graduate prqgram ‘in biology said that
narrative transcripts might be rather helpful in the sci%ﬁces, and an
economics professor was quite enthusiastic about Lhe listing and
evaluation of competence.

1
.

Several department faculty members expressed interest in competency-
based programs and records. Few were opposed to the philosophy behind
such systems, but they cited problems in interpreting information and
finding a tommon standard by which-both nontraditional and traditional
applicants.could be judged.

According to interviewees, the primary difficulty with the
compendium of faculty reports is the lack of comparative bases for
Judgment and.the uneven nature of the reports. Some faculty suggested
that some sort of ranking notation, such asf'with honors,'" would be
helpful in the decision-making process. :

Ip summary, narrative transcripts were found to be clearly
inhibfting factors in those departments that are highly selective. As
oune dean reported, "It's too bad ‘co'lleges fall to rate students [on a
traditjonal scale] since students pay the price." A psychology
faculty member commented that undergraduate institutions are performing
a disservice to students by issuing such reports since faculty cannot
be sure of the students' qualifications. He added, "I can't
evaluate this transcript."”

Pass/fail or pass/no credit grading. All departments and schools
registered the strongest criticism against the practice of pass/fail
grading or its sister notations, pass/no credit or no record and
credit/no record. There was consensus that the greater the aumber of
undergraduate courses carrying this type of notation, the greater
the scepticism about the student, regardless of the prestige of the

sending school. Transcypipls LhaL do not' provide any means by which
the quality of the work accomplished can be judged ware, in the
words of one graduate school administrator, '"pure trash. At this

point the graduate school can only use the transcript to demonstrate
that indeed the student was graduated, and that certain courses were
"passed." Interviews revealed that this type of notation is the kind
appearing most often on nontraditional transcripts.

GPA: Is it computed? The department and/or the graduate school
invariably computes a grade- or quality-point average for every
applicant when this is possible. In some institutions the graduate
school admissions office will routinely do this LOmpuLatlon according
to some formula set as policy by the graduate school; in other institu-
tions the departments will do the computation according to their own

needs. For example, the graduate schbol may compute a GPA based upon
all graded work taken beyoud high school in order to determine whether
the studeut wmeets Lhe minimun standard al lowable under admissions

policy. However, a highly competive physics department, for example,
may theun recompute a GPA based upon mathematics and science courses
taken in only the junior and seuilor years.
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In departments and schools that.can gdmit few students from ™
the total applicant pool, an initial $creening occurs as a result of -
typical protedures. If a student looks quite promising but bears a
narrative transcript, a letter or a telephone call may go.ta the
undergraduate college to get a reading on an unofficial evaluation
of the student. Faculty who are known on, the undergraduate campus may
be called; in other cases, the college registrar or dean may be asked for a
grade—equlvalent" rating over the phone.

It appears that the practice of calling an undergraduate faculty
member or administrator is more likely to occur in a private graduate
school than a public: one, and more often in smaller departments
and schools than in larger ones. The very small, very highly rated
departments in privately controlledyinstitutions seem to be most
likely to engage in off-the-record discussions with other institu-
tions about candidates. However, all these efforts are expended on a
few unusual applications. .In’ graduate schdols that are less selective,
a greater number of nonLradltxonal applicants are given this special
attention.

What happens in admissions committee meetings? Highly selective
( departments tend to have somewhat more formalized .and sophisticated
admissions procedures than do less selective departments. 1In one
department, for example, each application folder may be processed by
the department staff for completeness, GPA computation, and a success
.prediction formula computation that uses grades, GRE verbal and

quantitative scores, and GRE Advanced Test scores. The: folder is then
passed on to the faculty colhmittee, where it is read by no fewer ‘than
three faculty. Fach rates the application on a scale of | to 10 and
indicates whether he or she would be willing to act as advisor to the
student were the applicant admitted. The folders of borderline candidates
are read by other faculty in the department and interviews may be .
required.

*

Faculty look for several indications of quality beyond the
prediction formula result, for example: Will this student be successful
in our program? Will the student represent the department well if
he/she earns our degree? As one faculty member put it, "We want to get
reflected glory from our graduates. Finally, the faculty looks for %
evidence that the student’ has staying power, or shows some evidence of
commitment to the field. One dean said, "Each faculty member ‘may tend
tonlook for a different piece of eVLdence in which he has confidence--
a startllngly high GRE, an institution with which he is familiar, or a
student statement which' grabs him, but at bottom he wants to find a
student who looks and acts just like he looked and acted when he
applied to graduate school . "

<

el

Special considerations, such as minority sLatus, a unique relat10n~
ship with faculty or the institution, the student's abqlxty to finance:
the full cost of his or her graduate education, or the like, are other
factors that influence the decisions of committees in highly selective
programs. It is ofted the chairman or dean who must make the case and
push through a particular candidate because of specxal circumstances,
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but sxnce there are presently no social and legal pressures concern-
ing students from innovative programs or those carrying credentlals
that differ fyom the norm, there-is no reason to upset the usual
procedures . %Egat happens is that admissions committees are looking
for reasons to turn down an application," one respondent 'stated.
Unconventional undergraduate reporting practlces may be one of the
reasons a studept 1igs turned down by a highly selective department.

How important ARE transcfiptS? In an attempt to elicit more -
subtle judgmefits about the relative importance of transcript informa-
tion as compared to other data about candidates, this question was ‘
asked of all respondents. There were widely divergent responses.
Among faculty and -administrators in highly selective departments and
schools, most felt that the transcript is very 1mportant Its wvalue
lies not in the form of the notation so much as in the existence of-a any
clues that might lead to a rejection. Since highly selective schools
are doing more rejecting than admitting, such clues can be crucial.

When a graduate school suspects that a student's grades do
not accurately reflect academic ability--or when there is a prepon-
derance of pass/fall pass/no entry, or credit/no credit notation--
a heavy reliance on such other documents as score reports and letters
of recommendation results. When the discrepancy between grade-point
average .and test scores is great or when there are few grades on the
transcrlpt,,many departments stress test scores when maklng admissions
decisions. ’

On the other hand, if nothing extraordinary is noted in a quick
readlng, and if the courses taken and grades received look similar to
those found on many other transcripts in the applicant pool, the
transcript becomes unimportdnt to the final decision. Deans and
other administrators, and department staff who must determine minimum
eligibility, look for the bajlc data to make these kinds of determina-
tions; but the final decisiods often rest with committees or designated
department faculty members who may not care to look too carefully =at
the formal documents submitted. They may be primarily concerned with
interview results, ‘the student essay, or letters of recommendation.
Some put great stock in test scores. Thus, in many cases, once the
initial basic hurdle is cleared and the student becomes an active
member of the applicant pool, the transcript may: well be a low priority
piece of information.

What is thought about the current system? sAll interviewees
were asked for their attitudes toward the standard set of information
commonly used for admissions purposes and were invited to suggest
desirable improvements. About a third of the respondents expressed
satisfaction with the current system; the othef two-thirds gave answers
reflecting everything from mild ¢riticism to great dissatisfaction.

The highly selective graduate schools and departments tended to be
most dissatisfied. One department chairman said, "Our current criteria

;2
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are lousy. No matter how rigorous the system, you still make mistakes.
Since the system is so fallible, we tend to look for crutches to help
us, as, for example, if the applicant 1is from a well-known and trusted
college."”

Many of the-highly selective departments were interested in
personality traits that might indicate whether a student would gain
acceptance in the department environment or fit in well with the
social expectations of the discipline or professional field. Such
traits are hard to determine from traditional criteria and evidence.
Other departments were interested in a way to-gauge the degree of
professional commitment to the field.

When asked what could replace the standard criteria and evidence,
or what mlght be an improvement, most respondents could offer little
in the way of new ideas,. but there were numerous suggestions about
needed refinements. Many would like to require interviews if this
were possible or practical, knowing full well that interview impressions
are as fallible as qther data. Some complained about the inadequacy
of most transcripts in clearly indicating the content of courses
listed. (In some caSes even the department or school is indecipherable
from the abbreyiated notation provided; in others a course title is
ambiguous or ‘meaningless.) Respondents from highly selective departments
said there 1s a need to look at the content of the college program
(though, as we have seen, most admissions committees spend little time
going over transcripts in detail).

A common theme in most departments was concern with the problem
of "grade inflation.'" Grades have become, in the words of one faculty
member, "a mushy variable." Some faculty .apparently still grade
according to traditional criteria; others pass students along with
grades unrelated to performance. Some institutions have the reputation
of tending to grade high or low. The addition of a rank in class
beside the traditional mark was mentioned by many respondents as a
welcome. change. Several respondents also said an indication of the
percentage of As through Fs given by the sending institution would be
helpful. One dean of the graduate school at a hlghly ranked institution
described the following ideal process:

‘1. There should be a full description of the sending institu-
N, tion, including the mean verbal and quantitative scores
of entering freshmen on the college's chosen entrance test.
The description should include the institution's educational
"philosophy." '

2. A full description of the sending department or committee
in charge of the .student's major field should be given.
Where possible, Eﬁ@ ranking of that department in its field

would be helpful. - K
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3. Each course taken by the student should be clearly
identified as to sponsoring department, course content,
and level (freskman, etc.) of the work required. It
might even be helpful to name the faculty member
in charge of the course, so trusted colleagues at the
undergraduate college might be identified.

4. The grade given for a course should be as meaningful
and specific as possible. (This respondent favored
a l to 100 grading system). The*mark should correspond
to the intellectual achievement of the student. A
second mark might convey other types of dinformation,
such as level of effort or other "s3ft" observations.

5. The transcript should be arranged in chronological
order, with each term and school year clearly identified,
and with a term grade average, a year grade average, and a
cumulative grade average shown in identifiable places.

6. A narrative summary of the student's strengths and
weaknesses might well be provided by the student's
advisor, if the student has been in residence long
-enough. Special talents or experiences could be
noted here, including any work experience and extracur-
riculﬁr achievements.

! 7. A clear legend to interpret the meanigg of the marks
or grades given must accompany the transcript.

8. @igh school class rank and.entering SAT scores should be
on the transcript.

9. A student who carries nontraditional credentials that
fail to provide the specific data required should be
evaluated by some outside agency to determine estimated
grade—average equivalents of the student and his or
her academic rank in relation to some national norm of
entering graduate school students.

10. The transcript should be clean, readable, and simply ‘ /
laid out. : '

While few of the respondents from highly selective graduate
schools would agree totally with this list of requirements, they would
agree with its spirit: to provide graduate admissions personnel with
enough cogent data to enable admissions selections on a quanQ&tative

basis.
) Summa;y/if Findings

1. The amount of nonstandard notation and number of nonstandard
transcripts received by graduate schools do not seem as great
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as might have been expected from Cyril Houle's prediction.
The exception to this is that pass/fail notation continues to
appear on a large number of transcripts (although the study
did not determine whether it appears as often in major field
of study as it did in the 1960s). The exact number of
- nonstandard transcripts received by various schools and
departments camnot be determined since graduate schools do
not routinely keep such records.
n”"

2. The three major problems associated with nonstandard notion in

the admissions process are:

a. GPAs cannot be calculated easily from transcripts
bearing a significant amount of nonstandard notation
since grades are not usually associated with these
credits. (The GPA is the most frequently used criterion
in graduate admissions.)

b. Explanations of nonstandard notation (or the nontradi-
tional programs and degrees that produce such notation)
rarely accompany transcripts.

c. Nonstandard transcripts, especially those with narrative
descriptions, are too lengthy to be useful and practical
for admissions decisions. ’

Because of these problems admissions faculty are hesitant to
take a chance on a student who bears such credentials since
they feel less sure about this student's ability than about
the ability of those who have traditional records.

3. Findings related to specific notations are:
a. Credit by examination

This type of notation 1s not a major problem, provided

a large number of these credits is not found on the
transcript, especially in the student's major field. The
inclusion of scores and percentile ranks on the transcript
would be helpful in admissions decisions. '

b. Credit for prior learning

This type of credit seems to appear infrequently, and
graduate faculty are somewhat confused as to what it

means. Again, if there are few such credits on a transcript
and they are not in a majaer field, they do not cause a
problem. However, if the major field is one that emphasizes
professional experience or practicums, such credits in

the major field can be considered an advantage.

) :;()
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c. Credit for faculty-sponsored field or work experience
Few problems are noted with this" type of notation,
_especially if there is/ some documentation, such as a
descrlptlon of the project and grades. However, some
faculty feel that learning from these experiences should
be included in the student's appllcatlon as a special
accomplishment and not entered on the official - transcript.

d. Narrative descriptions of achievement

Lack of a comparative basis for judgment, the uneven

nature of the reports, and the sheer size of the reports

are characteristics of narrative transcripts that. cause
problems in the admissions decision—making process. Yet,
faculty are less troubled by narrative transcripts consisting
of competency statements than by those contalnlng extensive
faculty evaluation reports. Facultwy report that they

would requlre additional information or an interview if 4
stadent being considered presented a lengthy narrative
transcript with little comparative information.

e. Pass/fail grading in major field of study

This type of notation is perceived as quite problematic
since credits recorded in this fashion do not give
faculty any means by which they can judge the quality of
the.work accomplished. Therefore, many departments that
do not ordinarily require GRE scores in the major or

' related fields would require them of students with
numerous pass/fail credits. The general consensus is
that institutions are doing students a disservice by
making such an option available.

4. Few special procedures for processing and interpreting non-
standard transcripts have been adopted officially by graduate
schools or individual departments. (Foreign transcripts are
an exception.) Informal procedures include interviews with
candidates and communication with faculty and registrars in.
sending schools. However, faculty are less apt to use these
procedures if the department or school with which they are
associated is highly selective.

5. 1In general, faculty would like nonstandard reporti practices
to become more '"standard" since traditional notatigh is
easier to interpret for admissions decisions. Névertheless,
faculty are not entirely satisfied with a system in which
grades and test scores are the major items of information
used in the admissions process. ’

o
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6. Graduate deans and faculty have few suggestions regarding
reporting. practices that might ease the problems caused
by nomstandard transcript notation.

The heart of the matter, it seems, is that different mental
sets or basic attitudes about undergraduate education are at work.
Graduate school faculty and admissions personnel think a college is
obliged to tell them which graduates are ready for more concentrated
graduate work, and which are less ready. The apt student who is swift
of mind and serious about académic accomplishment should somehow be
flagged for graduate sehools, the others can be handled in any number
of ways, so long as graduate schools are made aware that they are "not
ready.' ,Undergraduate institutions that use atypical transcript
notation extensively are saying undergraduate education is a personal
matter not a selection matter. The institution is the 1earn1ng
facilitator, keeping records of progress as much for the student as
for anyone el@i?

<

These two visions of undergraduate education are at odds in
the transition phase for the individual student. Students who are
denied admission to highly selective graduate programs because their
institutions have failed to communicate clearly and appropriately
to the receiving schools are the victims; what is best for individual
responsibility and for learning may be detrimental to aspirations and
career. The student who has no grades or other evaluative material .
about perfoghance in his or her major undergraduate field, and about
whom the college does not keep a separate, more standard record of
academic accomplishments, has little chance for admission to a highly
selective graduate school. '"We just don't-have the time or, really,
the inclination to go back to the student's college, call them up,
find out what this student is really.like," said one dean. "If we had
more places, and could take a lot more students, well, then we might
take a chance. But if we have only 15 places, 15 assistantships to
give each year, and 300 highly qualified students with 3.7 averages
apply, you can see where this leaves us."

A handful of pass/fail courses, credit,for noncollege learning,
or credit by examination in the first gwo years of college--and in
nonmajor subjects--will do little harm, but students should be fore-
warned about presenting totally ungraded information to competitive
graduate departments. Less selective departments-or schools are
"equally concerned, but will make the extra effort to ascertain the
quality of students by phone calls or correspondence to the sending
lnstltutlons.

¢ Impiications of the Study

l. Undergraduate institutions that generate unusual transcripts
_ are obliged to-communicate with graduate schools (before the
: ' graduate schools contact them) for two .reasons: (1) to
LnfOrm rece1v1ng institutions about the nature of the1r .

o
&
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eduCatiJhal programs and the resulting agsessment and reporting
practices (memos accompanying the transcripts and/or explicit
program materials) and (2) to determine ways in which thekr
reporting can be modified and improved to facilitate a

smoother transition for their students.

+ 2. Graduate schools should be encouraged to set up record

'~ systems for the purpose of accumulating explanatory materials
about the various nontraditional’ programs represented by .
appllcants sending atyplcal transcrlpts Sample transcripts
‘should .be included in the file. ‘In this way, for example, if
a graduate school received .a transcrlpt and explanatory
materials from a particular 1nst1tut10n, the nekt time an
application was received from the same school admissions
petsonnel would have a reference file from which: they could. =~ .
. summarize the program and evaludte the notation for the
various departments. Also, the departments could have acces§
to the file. :

-

3. Undergraduate and graduate schools need to obtain accurate
readings on how many students applying to graduate school ~
have nonstandard transcripts or \ranscripts with standard -
notation, whether they are admitted, how they are admitted .
(e.g., special procedures, provisionally), where they are
N adimitted, their success after admlssxon, and their major
fields of study Such 1nfonmat10n would provide a more
accurate picture of what is happening in terms of movement of
students from one level of higher education to another and
would help both parties decide whether nontraditional education.
prepares students for graduate study and whether graduate
schools should ‘adapt their adm1581ons procedures’ to, Accommodate
nonstandard credentlals
Iy ‘\‘ o
4. Nontraditional undergraduate institutions should inform students “u
who wish to enroll in selective graduate schools and departmants
that they may have difficulty in gaining adm15510n to the ™
schools of their choice. Furthermore, it may be wise to have
an alternate, more traditional reportlng track- avallabfé to
these studerits. 3 ©
5. 1If there are increases in the amount of nonstandard notation .
and the number of noutraditional transcrlpts recelwed by graduate
schools, graduate faculty should develap proceduresvfor
processing such reports. Many large graduate schools have'
specific procedures for processing and interpreting foreign
academic credentials, usually with. one faculty persén or
admissions officer responsible for the evaluation. . It would
seem that such a system could be adapted for processing
nonstandard credentials granted in this country.. \\\

Reglstrars are particularly vulnerable to the. confusion ar151ng
from the variety of standards and practices used today and find themselves

N S h
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on the firing line in that they are called upon to explain transcript
notation and their institutions' programs. They do not consider
themselves policy makers, conditions in their domain sometimes force
them to set patterns that seem appropriate but may not take all intgrested
parties into account. The Nontraditional Education Committee of the
American Association of Collegiate Registrars and Admissions Officers
(AACRAO) has made. great strides in collecting information about non-
standard recording practices and publishes each year a listing of

colleges .and universities with nontraditional grading systems; however,
this study points to the need for AACRAO and the cogmittee to take a
stronger lead. ) '

It seems clear that organizations such as AACRAO, CAEL, and the
Council of Graduate Schools must move beyond -a limited concern with
notation or tfanscript processing problems and concern themselves
with the connection between nonstandard notation and such major
educational issues as the newer assessment procedures and the educational
philosophies behind many nontraditional degrees and programs. :

o
(AN

.
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Appendik A -

»

Institutions Participating In the Study

ARIZONA '

*University of Arizona

Public; 29,114 total, 6,250 graduate; 1/1%*; all fields; doctorate.

CALIFORNIA -

*Claremont Graduate School
Private; 1,354 total and graduate; 4/1**; most programs din arts,
humanities, and social sciences, few program in sciences and

math;vdoctorqfe. . .

*Pepperdine University

Private; 4,847 total, 1,019 graduate; equal number of full- and
part—~time; programs in social sciences, humanities, other
programs .offered at Malibu Campus; masters.

*University of California, Los Angeles

Public; 31,254 total, liberal arts and general; doctorate.

*University of the Pacific

Private; 6,000 total, liberal arts and education;
doctorate.

*University of Santa Clara

Catholic; 6,794 total, 3,455 graduate; 2/1%*; interdisciplinary
degrees in biological sciences, humanities, programs in engineering,
information science, few programs in social sciences; doctorate
(small number granted).

COLORADO

University of Northern Colorado

Public; 11,110 total, 1,705 graduate; number of full time not
indicated; variety of programs in all fields; doctorate.

*Site visit

**Ratio of part-time to full-time students _ -t

~ 36
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FLORIDA
*Florida International Universigx o ’j
Public; 9,600 fotal 940 graduate; 2/1%*; programs in social ‘ [ £
sc1ences, educatlon, ‘and public and ‘allied health, no programs in. - B

sciences and humanities; master's.

ILLINOIS

*De Paul University

B "Private; 10,010 total, 2,348 graduate;.2/1%*; all fields; doctorate
(small number granted). : _ N

*Roosevelt University

Private; 6,953‘total, 2,526 graduate; 5/1%*; all fields; master's.

*Southern Illinois University \

- Public; 11,387 total, 2,334 graduate; 8/1%*; all fields; master's.

*University of Illinois

Public; 35,045 total, 8,199 graduate; all fields; doctorate.

LOUISIANA

2

Tulane University “

‘Private; 9,048 total, 926 graduate; 3/2**; all major fields;
doctorate.

&

MASSACHUSETTS

University of Lowell

Not listed in Higher Education Directory; 6,860 total, 1 ,165
graduate; 5/1%%; largest number of programs in physical sciences,
arts, humanities, smallest number in soc1al sciences; doctorate

: (small number granted).

X
k!

University of Massachusetts

]

Public; 24,235 total, 5,174 graduate; 2/1%*; all fields, doctorate.

*Site visit

**Ratio of part-time to full-time students,
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MICHIGAN o h

Michigan State University

Publicy 43,459 total, 7,922 graduate; number of full-time not
1ndlcated, variety of programs in all f1e1ds doctorate (large
number granted). . .

, »
MINNESOTA
*University of Minnesota
v.{ﬁgﬁh Public; 46,453 total, 7,583 graduate; majority are full-time; d

variety of programs in all fields; doctorate (large number granted).
Might consider St. Thomas University or Mankato State as altérnate
or additional school for mail survey. '

NG

MISSOURIL

*St. Louis University, St. Louis ‘ >

Catholic; 11,084 total, 2,201 graduate; 2/1**?'811 fields; doctorate.

NEW JERSEY . -

Ruggers Unlver51ty, New Brungwick Campus

- State; 44,469 total;: S 489 graduate, 2/1**, variety of fields;
doctorate
\
3 \

W YORK \ ’ ~

*Adelphi University

Privdte; 9,428 total, 4,244 graduate; 7/1%*; all fields but fewest
programs in biological and health sciences; doctorate.

College of New Rocheéelle

Private; 2,867 total, 951 graduate; almost all part-time; inter-
disciplinary graduate programs; master's.

Fordham University, Bronx and Lincoln Center

*

Private; 14,211 total, 3,075 graduate; .10/1**; all fields, doctgrate.

*Site visit : ;

**Ratio of part-time to full-time students



NEW YORK (Cont'd) ' | : .

*Hofstra University

Private; 11,129 total, 4,925 graduate; 10/1**; all fields; ;
interdisciplinary degrees, smallest number of programs in arts
and sc1ences, doctorate

Long Island University | “i“l S.

»

] ) " : . ' : .
Private; 7,006 total, 3,528 graduate; 8/1%%; all fields, but smallest
number of programs in physical sciences, arts and humanities; doctorate,
but small number in. these programs. S

*Pratt Institute ; . o

Private; 4,613 total, 1,140 graduate; 2/1%%; mainly computer and °
information science, art, architecture, library science; master's.

*Queens College

3

City; 28,997 total, 4,426 graduate; lO/l*;; all fields; masger's.(

R ’ N ;
*SUNY, Stony Brook o , o

i

State; 12,134 total, 4,863 graduate; 2/1%%% all fields, fewest qipgramsf'

. in art and humanities; doctorate.

¥
+

Syracuse University

. Private; 14,770 total, 4,330 graduate; 2/1%%, varie\y of fields,
fewest programs in biological and health sciences; large number of
¥ doctorates granted. ‘

, OREGON ‘

Y,

Southern Oregon College .

Public; 4,492 total, 3,660 graduate, spec1a1 1nterdlsc1p11nary graduate
programs and educatlon, master 's. -

h\\' PENNSYLVANIA o ' )

- \XMG;LI University

Private; 8,679 total, 1,934 graduate; 4/1%*; largest number of
programs in engineering, physical sciences, and library science,
interdisciplinary degrées in biological sciences, arts, humanities,
social sciences and education; doctorate. '

v

*Site visit
Q **Ratio of part-time to full-time students

A




"PENNSYLVANIA (Cont'd)
‘ : i
i

. Lehigh University -~
Private; 6,000 tétal, 2,141 graduate; 2/1%*; most programs in engineering
and physical s¢iences, smallest number of programs in blology, arts :

and humanities; doctorate. ’/

ol
TempLe University

Perate (state related). 30h675 total; doctorate.

Vlllanova UnlverSLty

Catholic; 9,267 total, 2,994 graduate; 10/l%*; programs in English,
. physical sciences, engineering, biology, education, and limited number
of programs in social science; doctorate (very few granted). '

TEXAS

- East Texas State Unlver51ty

.
)

Public; 9,238 total; 2 933 graduate; 4/ 1%%; largest.number of programs
in social sciences and education; doctorate (comparatively small
aumber granted).

VIRGINIA

0ld Dominion University

.

Public; 12,900 total, 2,994 graduate; 10/1**; programs in English,
physical sciences, engineering, biology, education, and limited number
of programs in social sciences; doctarate (very few granted).

*Site visit - ' ' -

_**Ratio of part-time to full-time students
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Appendix B

NONSTANDARD TRANSCRIPT STUDY
Educational Testing Service
Princeton, New Jersey

This questionnaire seeks to elicit from you any problems arising from processing
and interpreting nonstandard transcripts and conventional transeripts with some non-
standard notations that you may recsive from praspective graduate students.

Standord transcript can be defined as that transcript which lists course mla,
credits, scaled gmds, and perhaps honor or quality points.

Nonstandard transcript refers to that which departs from standard reporting in one
or more of the following ways: credit by examination with *pass” or "credit* notation, °
credit for non-college prior leaming without course equivalency or scaled grade,
credit for faculty sponsored fleld or work experience, narrative descriptions of learn-
ing and achievement, or pass-fail grading in the major field of study.

' Information provided on this questionnaire will not be specifically identified with
any institution unless permission is requested and granted in writing.

Name of institution

l. Describe normal admissions procedures into the graduate school. (Do not include
procedures used by professional schools if they are different from those used by
. the graduate school.) Your description should include answers to the follawing
questions: who receives applications, who evaluates applications, and what docu-
ments are-required for admissions processing.

1

‘ -
—— e
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2. Rank tho information contained in application folders frem mest to |east im@ortant
in making admissions selections.

letiars of recommendation P

student's statement of intenticn ‘ -

test scares (GRE, Miller Analogies, etc.)
official trapseripts of college wark
other (specify)

3. Daes your admissiomstaff routinely C:Qute a grade point avercge for ail applicants ?
4 .

4. *Does your school use a prediction formula for admissicns purpcses?

3. Doyocu find the repcrfed phenomenon of "grade inflaticn” to be a problem? If so,
plecse describe.

4. Approximately h§w many undergraduates with nonstandard rﬁ:mcripts or admissions
documents have applied to your graduate programs in the last 3 years?

7. From what institutions do mest of thesa students currently come?
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¥

9. Which types of atypical notation on transeripts have you received:
credit by examination

credit for noncollege leaming (e.g., work experienca, volunteer work,
travel, noncollege course work)

credit for faculty sponscred field or work experience
narrative ducriptions of achievement

pau-fuil grudmg in major fi f’eld .of study

other (specify)

——
epeme———
——————
————

10. In what situations does nonstandard notation on transcripts become a critical
~ factor in the admissions decision?

.
I ”
- 7

S LWN

= 28

Il. Which departments or schbols receive the most transcripts or applications with such '
atypical norations ?

12. Which dopurhnonts cr schools receive tgc least ?
- |
2.
3.

13
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13. To what extent have you found thers are problems in pracessing and mrerprefmg the
information in nonstandard notation compared with standard netetian ?

(2SN
W

¥ 1
i 2
] : -
- 2|8
s || 5|23
s '3 |3 |33
LT IE s
a | & £ =3 Describe major prablems
T.ypo‘ of Natation 22 | § - ,_8_ for this category
.====¥===:I=E ; —
i
_ Processing E
a. Credit by [
examinaticn i
Inferpnting{% l
Processing
b. Credit for nen-
college lsaming .
Interpreting)l’
¢. Credit for Progessing ‘ .
faculty sponser ! |
field or work !
experience E Interpreting
Processing |
d. Narmative des= | "o 0 :
criptions of ] T {L
echievement Interp refmg;! a
l :
e. Pass~fail gradingj sins ,k
in major fleld |
of study Interpreting E !
' ,'
: Processing |
f. Cther (specify) '
: ]
Interpreting b
! i !
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I5.

16.

17.

b. credit for noncollege leaming
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]

What special procedures, if any, have you found it necessary to introduce in order
to accommodate these nonstandard transcripts ?

3

Can you judge which departments and schools at your institution would have the most
difficulty in usefully evaluating nonstandard transcripts for admission ?

1. Why ? -
2. Why ? ‘
3. Why?

Which would be least affected by nonstandard transcripts ?*

L. Why ?
2. Why ?
Why ?

How would you describe the basic reaction of your institution's graduate admissions
staff to the following nonstandard grading reparts compared to standard transeripts?

a. credit by examination

c. credit for faculty sponsored field or work experience ,

d. narrative deseriptions of achievement

e. pas~fail grading In major fleld of study

f. other (specify)




hd

N 4=
3

13. Have you observed any trends concommg the followmg-

ways in which your institution procmsas end mterprers ch/plcal cdmlsslons
materials? Explain: ' . .

ways in which facdcr inshtuﬁons report undergraduate cchuevement"
Explain:

19. Would you be willing to have a site visitor cn campus for a series of interviews
for the purpase of @ case study ? S .

Campleted by < :'*
Tide - T
Irstitution |

Quastions regarding this quaﬂonﬁaire may be directed to: i
Joan Knapp (609-) 921-2000, Extension 3177 or_Bruce Hamilten (609) 921-90C0, Extension 3384

[

F!m retum no later than December |, 1976 to: Nonstandard Trcrlcnpr Study Directer
pP-257
Educational Testing Servica
Princaton, NJ 08540

i

L - .\‘1()
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Appendix C
Interview Schedule

Date: : Name : 4 .
Position:
Institution:

I am from Educational Testlng Service, which is engaged in a study of
the problems grﬂduate admissions staff may be having in processing and

,1nterpret1ng*sQ§m1tted transcripts that may differ from typical transcripts

in any of several ways. For example, some colleges provide no scaled
grades for courses taken, only a '"pass'" notation; others submit lengthy
narrative descriptions of achievement instead of grades; still others send
transcripts containing large blocks of credit for "exper1ent1a1 learnlng,"
"by examination," "prior learning credit," etc. We are interested in
learning what effects, if any, these kinds of transcripts have 'in the
graduate admissiofs procedures of your university. Will you help us?

3

x L )
1. Number of applications received annually:

2. Number of applicants offered admission:
N

\'_\\
3. Haxg/§g: experience with/seen:"

# per year? where from? what done? problems?

a. Credit by examination:

J ) . .
b. Blockls of credit for

prior; learning

(noncollege):

¢. Credit for field or

work experience:
d. Narrative transcript:-
e. Pass/fail grading:

4. If you compute a quality-point average for your applicants what

happens?

5. Special(;;ocedures? or understandings?
%

Problems: ‘

credit by examination:
blocks of credit for prior learning (noncollege):
credit for field or work experience:

narrative transcript:

pass/fail grading:

® a0 on

0

L ’



O

ERIC

Aruitoxt provided by Eic:

~b4- B ¥

What colleges particularly give you trouble?

What actually happens in your admissions committee meetings?
Can you give me a feel for the process? What happens to appli=
cants from weaker or swnfamiliar colleges?

How. important are transcripts, really?

What might be a better scheme, or improvement in transcripts
in general, to increase the effectiveness of interschool
communications? What improvements could you suggest in trans-
script design, in content, in describing the qualities of
candidates? :
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Appendix D

GODDARD COLLEGE PLAINFIELD - VERMONT 05667

\

GUIDELINES FOR READING THE ATTACHED TRANSCRIPT OF RECORD

A Brief Description of Goddard College

Goddard College was established in 1938 as a coeducational institution dedicated
to applying some ideas about teaching and learning expressed by John Dewey and
William Heard Kilpatrick. Central among them was the importance of helping the
individual take respon51bility for her or his own learning: for setting goals,
making and carrying out plans to reach them, and analyzing the extent to which
the goals were met. :With the help of faculty advisors, students design their
own curriculum and learn to evaluate their own performance. At the end of the
semester, a student is expected.to write a report evaluating each study under-
taken and to discuss it with the teacher, who alsd writes an evaluation of

_the student's work. From the Beginning, Goddard has used this kind of self-
and teacher-evaluation in place of figure or letter grades. Th ranscript
of record is an abstract of these detailed evaluations written ., the student
and by her or his teachers. '

As an experimental college constantly examining what and how well it is doing
and seeking fresh and more effective ways of engaging in the teaching/learning
process, Goddard has developed over the years four major degree-granting pro-
grams: the Resident Undergraduate Program (the original college), the Adult
Degree Program, the Goddard Experimental Program in Further Education, and the
Goddard Graduat® Program. The first three grant the Bachelor: of Arts degree;
the last the Master of Arts degree. In addition there are three programs

with smaller enrollments that grant a Master of Arts degree in%pecial fields,
a Master of Fine Arts program, an upper-division undergraduate program that
gratits the Bachelor of Arts degree, and a handful of special 12-week summer
programs that offer intensive, specialized study in a number of fields at
graduate and undergraduate 1evels.

All of Goddard's programs provide students with opportunities to apply what

they have learned in concrete situations through field study, on-the-job
practgjce, apprenticeship, and the like. Sometimes the experience takes place
during a nonresident term; sometimes it takes place within commuting distance

of the campus while the student is in residence. In every case, the student
reflects on the relationship between theory and practice in discussions, corres-
pondence, phone conversations, and other communications with her or his faculty
advisor throughout the term.

The Adult Degree Program

The transcript to which this sheet is attached represents work done in the Adult
Degree Program. ADP is designed for mature”adults. Semesters are six months
in length.” T ey begin and. end with a two-wéek period in residence. In the in-
tervening mbnt S, the studentvgarries out an independent study project planned
in consultdtion with a faculty advigor at the beginning of the semester. The
advisor supervigses.the student's work regularly through letters, tapes, review
of written materials, phone calls, and occasionally, face-to-face visits. During
-the residency period, students attend a series of”intensive seminars on a variety
~of. liberal arts.subjects, in addition to reviewing with their advisors the work \
of the semester 'just completed and planning a study for the semester to follow. .
Eight successfully completed semestersare required for the Bachelor of Arts degree,
. at 1east 3 of which must be taken as a Goddard student. ’

[]{j}:~ L : . - H/ﬁf ‘ 7f159

Aruitoxt provided by Eic:




. ~46- '
GODDARD COLLEGE, Plainfield, Vermont Permanent Student Record, page 1 +

Student: SAMPLE TRANSCRIPT (fictitious name and dates) v

Mary Jones . Change of name (if any) .
Current address (if changed):

Address at entrance: Plainville, Idaho . .

4

Birthplace and date:  Milwaukee, Wisconsin/August 17, 1929
Parents’ names:

Husbardor wife: John Jones .
Secondary school(s) attended and dates: Cranberry High Schopl, Milwaukee, Wisconsin 1943-46

. , *Secondary School )
Dates attended Goddard:  Jarnwary, 1970 - July, 1972 Graduation: June, 1946

Degree awarded and date: Bachelor of Arts/July 10, 1972 .
Left in good standing unless otherwise noted.

UNIVERSITY OF IDAHO
Smithwille, Idaho
(by transcript)

1947-1949 Semester Hours
INORGANIC CHEMISTRY N
ADVANCED INORGANIC CHEMISTRY
T TTTPRE-ENGINEERING MATHEMATICS
ANALYTIC LAB TECHNIQUES
CATALOGUING
LIBRARY SERVICE FOR CHILDREN AND YOUNG ADULTS
REFERENCE AND BIBLIOGRAPHY
BOOK EVALUATION
HISTORY OF NEGRO PEOPLE
WESTERN EUROPE
COMPOSITION A
CIVIL RIGHTS FROM AMERICAN REVOLUTION

e

T AWWNNNWN R NN

ONE SEMESTER OF CREDIT GRANTED FOR THE FOLLOWING EXPERIENCES:

1954-1960

Librarian at the Smithville Elementary School in Smithville, Idaho

For eight:.years she carried out the task of organizing and developing

a library at the Smithville Elementary School in Smithville, Idaho. The
former principal of the school comments: "While taking a course in library
science at the University of Idaho, she did an outstanding job...She or-
ganized, scheduled, and taught mother volunteers library procedure. When
she was appointed librarian.of the Smithville Free Public Library, 'she con-
tinued to be of assistance to the school and is always.‘available to assist
us...She is vitally interested in helping students on all levels to in-
crease their knowledge and encourages them{;& do so. The quality of her

work is recognized not only in the town of ithville but throughout the
state of Idaho. She is making a great com\ribution to the field of edu-
cation which certainly constitutes extraordinary educationall@ndeavors."

1960-1970 :
Head Librarian at the Smithville Free Public Librarl in Smithville, Idaho
For more than ten years she successfully performedTe'r duties as head

Transcript is official only when official signiture and seal appear on final page.
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librarian at the Smithville Free Public Library. Her current responsibilities
include selecting, training, and supervising a staff of seven persons (as well
as derseeing’the wark of another employee who tends a small local library),
buying all books and related material; planning programs (for all age groups
from preschoolers to the aged); all administrative duties; arranging lectures;
planning exhibits and science fairs; planning expanded services; assisting
with plans for a new library; supervising Youth Corps workers as part of the
Outreach Program; attending pertinent meetings at local, state, and regional
levels;,coordinating library act{vities with community activities.

The current Chairman of the Smithville Library Board comments: "She has done

a remarkable job as librarian in the Town of Smithville, Idaho. Our library

has continued to grow under her direction, and the programs she has instituted
"have been enthusiastically received by our town's people. One of the pre-
requisites for Smithville to receive state aide for libraries is that we have

a librarian with proper academic credentials. Because of Ms. Jones' high caliber
of work, devotion to duty, and the high esteem in which she is held, this quali-
fication was waived. As Chairman of the Smithville Board, I cannot fully express
our sincere appreciation for Mary's efforts."

Ms. Jones is an active member of the Idaho Library Association, and is Chair-
woman of the Advisory Board of the Midwest Interrelated Library Services.

GODDARD COLLEGE

Semester 1 ’ Semester Hour

January - July 1970 " Equivalents
EVOLUTION OF INJUSTICE IN THE AMERICAN LAW (independent study) 15

The major part of Ms. Jones's study involved reading about the
foundations of English common law and American constitutional

law -in order to answer the question: "How did a legal system -
based on the democratic ethic come to be a shelter for the
wealthy and powerful, and an oppressor to the poor?" Real-

izing that the legal system is but one institution reflecting

the overall values of the society, she examined her reading to
include the entire political system and social order. Ms.

Jones submitted regular written analyses on the reading.

The study advid®k writes: "Mary read thoroughly and carefully
several of the principal authors on American political and
judicial theory. She took indepth notes...interspersed with

her comments and questions. The questions she raised were
fundamental to the process.of legitimation that a democratic
society must cShtinually urrdergo: guaranteed rights, methods of
representation, forms of redress, etc...She began to write fluid
and literate responses to the readings she was doing..."

Partial bibliography: Pound, An Introduction to the Philosophy
of Law Commons, The Legal Foundations of Cqutalism, Hamilton,
Madfson, Jay, The Federalist Papers Cahn, The Sense of In-~

Justice; Tussman, Obligation and the Body Politic.

Transeript is official only when official signature and seal appc.xr‘ on final page.  App SAMPLE TRANSCRIPT
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' Semester II - : ' ' ~ Semester Hour
July 1970 ~ January 1971 : Equivalents
LEARNING AND SOCIAL PSYCHOLOGY (independent study) 15

Following preliminary reading, Ms. Jones wrote two papers:
"Some Theories of Extinction" and "Aspects of Autism."

She describes her work "The writing of each paper involved
extensive research...and required a coherent synchesis of the
material into an informative, original product,..

"I learned a great deal about learning theory and developmental
psychology. The two papers I wrote clarified my conceptions of
what constituted-research material on highly technical and
specialized areas. 1In short, I became familiar with new and
different material and gained proficiency in writing research
papers.”

Her study advisor writes: "I think that the strongest aspect of

the study was the actual papers that Mary produced...Mary mentioned
that she had never written this type of formal psychology paper *
(APA style), and yet they were excelleant. She tackled a complex,
dry, and relatively unexciting area (Learning and Extinction),

and produced a fine high quality paper.

"Her research, thought, and approach to the topics was fine in both -
cases. Her first presentation lacked certain style elements that
were corrected in her second paper. Specifically, Mary would quote
a study and not fill in the reader on {ts contents’ sufficiently

"She corrected this deficiency..

"It appears to me that Mary is adept “in handling all the areas of
undergraduate psychology studies.

Bibliography: Hilgard and Bower, Theories. of Learning; Deese and
Hulse, The Psychology of Learning; Kimble, Hilgard and Marquis'
Conditioning and Learning; Skinner, Science and Human Behavior;
Hebb, The Organization of Behavior; Mussen, Conger, and Kagan, -
ghild Development and Personality; Achenbach, Developmental
Psychopathology; Rebelsky and Dorman, Child Development and
Behavior; Bettelheim, The Fmptxyfortress Rimland, Infantile

Autism; Festinger, A Theory of of Cognitive Dissonancé; and numerous
related articles.

Semester 111 o ' ’ ) . g
Janwary - July 1971
DEVELOPMENTAL PSYCHOLOGY (independent study) # 15
Ms. Jones read in developmental psychology and wrote qhqrt essays
on what she had read. \ .

\ , '
Her advisor comments: "The student brings a sharply critical view AR
to her readings, enabling her to discover the weaknesses im the )
arguments she encounters. She is not g passive recipient of

Transcnpt is official only when official signature and seal appear on final pagc ADP SAMPLE TRANSCRIPT
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i
information; hence, she will examine new information in detail ngeit?i Hour
-and analytically before accepting it. —=quivalents

"The student familiarized herseif with important theorists in
the field of child development."

Bibliography: Baldwin, Theories of Child Development; Piaget,
Language and Thought of the Child, Science of Education: Psy-
chology of the Child; Erikson, Childhood and Society; Werner,
Comparative Psychology of Mental Development..

PRACTICE TEACHING & METHODS & MATERIALS OF TFEACHING SECONDARY SCHOOL ENGLISH
From January to March 1971, Ms. Jones was a4 practice teacher at the Group
School in Wells, Idaho (Circa 400 clock hours). The Group School is an
alternative high school for working class youth with truancy problems,
criminal records, or other disadvantages. The program is designed to
provide for academic, vocational and emotional growth. Ms. Jones helped
design and teach a Creative Writing Class. She worked individually with
five students on their writing skills and short story pieces. She developed
an evaluative format for the students to assess their learning and the
teaching they experienced. She began three reading tutorials with students
‘who were chronic truants. She participated regulérly in teacher training
workshops for -the entire teaching staff, as well as specific training
meetings for reading tutors, English ®eachers, and Social Science teachers.
She attended schoolwide community meetings and participated in Academic
Committee meetings to establish curriculum for the following term. .

Her supervising tcacher comments: "Mary has an energetic and lively

teaching style. She transmits an excitement about her own.ideas and

gets excited about the ideas of her students...She is open to feedback
from her students. ' She is non-defensive and leaves plenty of room for
criticism, positive or negative. - '

"Mary showed interest in being trained as a counselor. She lacked ex-

perience with younger adoleslents, but she was beginnning to develop .

counseling skills and an understanding of what makes adolescents tick.
- 3

"Mary will invest a lot of time and energy in a student if she:thinks

she may;be able to comnect with him or her. She will take real risks

to involve a student in taking responsibility- for his or her own growth.

"During her apprenticeship at the Group School, Mary addressced her energy,
independent intelligence, and generous spirit to paiticipation in school
activities and her own:learning. She is alrcady an exciting teacher.
She is well-read and knowledgeable, and made good decisions on the.
appropriatencss of materials for the students she taught. She knows
what she wants to get across; she has a sense of stxuctute and relates
in straightforward way?\wlth both troubled and bettér adjusted students.”

W

)

Semester LV
July 1971 - January 1972

PHOTOGRAPHY /PRINTMAKING (independent study) o : 15
’ . . .
Ms. Jones explored mixed media phétogrnphlc pgocasseé as well as
N S ESVUPUVULS SIS S ——
Transceipt is otheial only whenofhcial signature and seal appear on final page.
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.. PHOTOGRAPHY/PRINTMAKING cont. Semester Hour

Eguivalents

continuing her work in black and white photography. She read
. various books and articles on artistic vision and critical
analysis of photography,.

~ She wrote a paper entitled "Photography: Realistic, Pictorial,

'Experimental," which describes the debate between the principal
schools of thought in photography, as well as the philosophical
foundations suppporting them. In it she states her reasons for
thinking that Realism is the approach best suited to the photo-
graphic medium.

She attended a photography class at Franconia College and pre-
sented an exhibtion of her work.

She writes: "Because of this...study, I now have some knowledge
of mixed media photographic techniques as well as a better
understanding of the philosophic foundations supporting realistic,
pictorial, and experimental photography. By exploring various
media processes, such as gum bichromate, blue printing, inko

dyes, turpentine transfers, sepia toning, and solarization
techniques, 1 was forced to consider the relationship between

the original photographic image and the process which best
enhanced {it." \

<

. &“‘
Her advisor writes: "The show of her work...was very impressive,
first as to” its professional and artistic quality, and secondly ;
as to the quantity...It was clear that it was the work of some-
one dad1cated to photography, a person of genuine artistic talent
working on a professional level. The mixed media pleces\showed,a
nice sense of design and color, and’ her useof,a particular photo- .
graph as the basis for several works showed a good imagination... .
Many of- the photos were qtrong in terms of composition 4nd tonal
values and were definitely of professional quality." .

Semester V
January - July 1972

LTTERATPRE AND CREATIVE WRITING (indcéendent study) . , 15

»

Ms. Jones did extensive reading and took detailed notes on English

and American Titerature and literary criticism, wrote short stories

and poems, éarticipated in a bimonthly New York Writers' Workshop

and monthly Brandeis Book Study Group, and led a Writers Workshop

for the Women's Cultural Trust at the University of Pennsylvania .
in Philadelphia.
[N *

He?%ddvisor reports: Mary did an enormous amount of work for her
LUlﬁVndting study, :and the quality was cxcellent as well. She divided
her work into two major parts: a broad survey of English literature
and American literature, and a corftinuation of her work on her own
short stortes. For the first part she read widely in these two Y
areas of literature, reading mainly through anthologies hitting

major works. Tn addition, she read (along wifh the primary paterials),

Transcript i otheial unly when official signature and seal appear on final pagc ADP SAMPLE 'I‘RI\NSCRlPT
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in" ¥ terdry history for each of the major periods. It by no means
was, or could have been, anything 1ifke an exhaustive reading study,
nor was it meant to be. '

> "She set.out to acquaint herself with some major works and some

major literary ideas from a broad range of literary history...She
kept an enormously rich and lengthy journal of notes, information,
and responses to the materials read,.

" "In the second part of the study Mary worked on her short fiction
(and some poetry) which she ‘has been writing now for three semesters.
Her writing has made real advances in terms of character development,
range, and overall inté&rest. Over the last year and a half, Mary's
work has moved away from a somewhat narrow semi-~autobiographical
focus and into the larger realm of the imaginative world and its
‘Characters. .

"Along with this development there have been other gains this cycle.
Mary is more disciplined now and, consequently, is more confident
about her commitment to writing; she has come a long way as a severe
critic/editor of her own work; she has gotten a short story accepted
for publication in Cimarron Review, and because of her extensive
reading, she is more aware of the cross-nurturing process that goes
on between reading works that have stood the’test of time and writing.

"It has been an excellent cycle's work: it more than meets our concern
for quantity and it is also quality work. Mary has come a long way ‘in
three cycles as a student of literature and @rlting, and she is .to be

+ coengratulated for her efforts and her success.

- Bibliography:‘Baugh andiMcCleiland,,English-Literature - A Period
Anthology; Bradley, Sculley, Beatty, Croom, and Long, The American
Tradition in Literature; Drew, Poetry; Heinery, Recent American

" Literature; Holman, A Handbook to Literature; Lawrence, D.H., Studies
in Classit Ameriean Literature; Smith, American Literature.

N

NOTE: Material in the sample transcript comes from the actual records of
_ several students. It Ras been chosen to illustrate how we report
(1) different fields of study and (2) pre-Goddard learning experiences
outside a formal classroom setting.

¢

Transcript is official only when official signature and scal appear on final page.
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ALVERNO COLLEGE
Milwaukes, Wisconsin

GUIDELINES FOR READING OFFICIAL TRANSCRIPT :

Tha officlal Alverno College academic trenscrrpt congists of:

A Rocord of Achievement: A chronological record of all courses successfully completed, including a recrrrd of demonstrated compatence
A Statoment of Evalustion:  An overall axssssment of the student’s acadamic career gt Alverno Collage prepared by her melor department

As the final raport of demonstrated achiavement which defines the Alverno College degree, this academic transeript reflects the |mportence the college attaches bdth t
the mastary of contant and to the sbiity to use knowiedge effectively.

DEGREE: - An Alvarna degree Is awarded when a student has com- COURSES:  Courses are recorded by title and semester hour, Each course is followed
: by alist of the competence(s) in which the student demonstrated success-

ful achievement within that course. To meet the standards sat for
achievinga Unit, the student mustdemonstrate competence in a spacified
number of areas. 1t does not seem nacessary.t0 includa this complex

the tollowrng eight areas: ‘ | o recording procedure on a transcript,. However it Is important for the
’ reader of the transcript to know that this rcard it only courses and
competences in which achlevement i demonstrated and thatthe schieve-

pleted a program of study which includes accomplishment

in requirad aressgf knowledge (including general education
and major and suforting areas of concentration) integrated
with achievement of required levels of competence in all of

~

» Effactive communications ahility

|
w
v

» Andytcal capably  ment of 40 Units eablihes  stdent's gty for graduato.

¢ Problem solving ability S . ‘ . '

o Facility in forming value judgments wrthin\ Semester Hours: A record of semester hours is provided for:most courses to facilitate com-
the decislon-making process | | p@rlson with courses from other institutions, In some instancss it is not

o Effective soclal | interaction : , fesible to record semester hours; these' ere noted on the attached tran-

# Understanding of ingfividual/environment ‘ : © o soript as follows:
relationhips ¢ * . ~Units were achieved throughexternal asassment (see below)

‘ / » Understagding of tie contemporary world " ~Communication laboratory work was integrated with other course(s) |
o Educatad responsiveness to the arts | during the semester
) A | - and humanities ~Field work was cumulative over several semesters; semester hour(s)

' wesrecordeddunngfrrmlsemester oly

, The degree is based-upon Units (Comdetence Level Units) Y
J , achieved through demonstration of competence at general EVALUATION: The Collage requires all students to meet the standards established by
and specialized lavels, . faculty and departments for mastery of content and demonstration of
. ability to utrlrze knowledge. In all courses listed on the official trﬁccrrpt

, For graduation from abaccalaureate program all students
are required to achieve a total of 40 Units: . Meet these criferia are not racorded. *
_32genera|Units—4ineachoftheabovfeight‘areas, and . ‘ ' !
- 8 spetialized (or advanced) Units selected from the
above eight and integrated with areas of

In the dcpartments';of Music and Medical |
Technology some advanced Units are carned
in a professional chmpetence area.

‘ Alverno College faculty in the student's major and supporting areas of

A : o : ~ concentration evaluate her overall academrcachrevement This evalus-

Jy , + tion~the secand section of the official transcrrpt—replaces ltter grades

. , for individual courses and reflects areas of special strength and areas
Qo | requiring further deveIOpment ]

v

n"

“the student met these standards. Courses in which the student did not

. Evaluation or-assessment of student ability by faculty, exteral assessors,

‘ and the student herself, is integraito the Alverno program of study, The

5 concentration o marorrtyotassessmenttakesplaceungfrthedrrectron of the nstfuctor

¢ r ‘ based upon established criteria. Where assessment is external to a course, |
it is conducted through the Assessment Center by teams of assessors

~according to college criteria and standards. The notation, Assessment
Center, onathe attached transcript refers to this later type of assessment.

!

N
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ALVERNO COLLEGE, MILWAUKEE, WisCONSIN
N

OFFICIAL RECORD OF ACHIEVEMENT

Namt JONES, Marilyn
STUDENT NO. - patefiresep  September 1973
ADOALSS PARENT OR GUARDIAN
ADORESS L.
OATE Of BaTH nact ; HIGH SCHOOL 4 .m
SMAJOR AREA OF CONCENTRATION _ Psychology SUPPORTAREA  Management M’
pecart Bachelor of Arts DATY Dec. 18, 1976 { : 7
- 5 —
Som. Yr. Dept Course Titls/Competance ' Sem.Hrs gn{.v,. Dept. Course , Title ence Sem.Hrs.
« 1 73 Pl 003 Perspectives in Philosophy 4 1 74 Cm 013RG \Effective Communication 1
s ’ Communication Reading Graphs
Analysis 1 74 Cm 013G Effective Communication 1
Arts’ ‘and Humanities Graphing )
1 73 Psy 011 General Psychology 4 1 74 Cm 013L Effective Communication 1
Analysis . Listening .-
\ Problem Solving 1 74 Cm 013R Effective Communication 1
s Valuing ] Reading
1 73 So 051 Foundations in Sociology 4 1 74 Cm O0l13W Effective Communication 1
Analysis . " Writing |
Problem Solving 1 74 Hs 050-C World History--China 4
1 73 Assgssment Center * - ,: - Analysis
' Communications Contemporary World
Social Interaction % Arts and Humanities
Contemporary World - 1 76 Pr 032 Problem Solving Approach 1
N Problem Solving
2 73 En 050 Poetry and Fiction 2 1 74 Psy '130 Experimeptal P'sychc,)logx 4
Analysis Problem’Solving
Valuing Valuing H
Arts and Humanities 1 74 R1 115 Theology of Liberation 2
2 73 Pl 056  Value Philosophy 4 Communication
Analysis Contemporary World .
Valuing . 1 74 St 052 SocéaliI;t;raction;\nalys}s _ 1
Arts and Humanities : ocia nteraction )
2 73 Psy 100 Develop. Psyc & Human Learning 4 1 74 sSe¢ 050 Individual Decision Making 1
Analysis Problem Solving
Problem solving .ne e seershocances 00 secccssnssas I
Contemporary World 2 74 Ad 110 Accounting 4
2 73 Psy 149 Gestalt Therapy 1 . . Problem Solving
2 73 Rl 001, Intro to Hebrew Scripture 2 2 74 AH 084 Visual Art 1
Valying , Arts and Humanities
Arts and Humanities 2 74 Hs 117 U.S. History since 1877 4
2 73 SI . 052 8ocial Interaction Analysis 2 : Analysis
2 713 i Assessment Center * Social Interaction
— p——— " Environment e, ) 'Contemporarx.worlc_l
** Communication Laboratory ' Arts and Humanities o
*** Field Work ' '

ERIC
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OFFICIAL RECORD OF ACHIEVEMENT
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~

ot JONES, Mirilyn : ALVERNO COLLEGE  (Page 2)
SIUOINT NO. ' :
gy 1 _ -
fom.Yr. Dept. Courss Title/Competance Sam.Hny $em. V1. D_m Course Titillconlpmm‘f Sam Hn.
2 7 Psy 120 Small Group Behavior 4 §76 En 121 VUse and Abuge of Language .- 6
Compunications , Comunications =
Social Interaction § 76 Psy 189-A Designing Psychology Lab 2
A Environment ’ Problem Solving :
2 74 Psy 189-P Human Effect. Training Practicum 1 §76 Pey ..189-B Analyzing Penal System &
_ ' Social Interaction . " Environment ) '
2 % Psy 189-W Human Effect. Training Workshop 2 et s et ssasesees s sesEansebmenEa s wodieEoneies
27 S0 105 Gen;:;;‘ :gg;z:gz:ogy 4 176 B4 045 Career Search - ‘.f |
176 En  189-A Communication as Process 1
Envi ronment
L T4 Assessment Center ' 176 Mg 40 M cecing peine les & Management 3
Social Interaction - 8 rketing r,nc P nagenent ‘
3 Analysis
B e 176 Mgt 190-A Managerial Problem Solvlpg )3
§ 75 Psy 125 Pers. Theory & Beh. Disorders 4 : Social Intera',cwtion
................................................................... - 176 Psy 145 Physiologica] Psychology , 4
1 75 Ad 100 Principles of Management I s s e s
Analysis
1 75 Be 150 Complex Organizations 4
] Social Interaction N
1 75 MAf 130 Public Policy Analysis 4 "
‘ Environment
1 75 Mt 028 Introductory Analysis 4
1 75 Psy 170 Environmental Psychology 4
Environzent fOTAL UNITS ACHIEVED
1 75 Psy 193-F Personnel Data Analysis--OCEL 2 N ‘ o
Problem Solving " COMMUNICAtION hooevrrrrreessnerresesss s e s 5 Units
e Amlysis ......... eensteretsesrnsenss ettt sernens 5 Units
2 75 Be  053-B Behavioral Sc. Res./Stages 3,4,5 2 ' :’::::;:‘ i:og:n?sioankl """ 2 3"!"‘
2 15 Mgt 125 Econ. Environ. Organization 3 ' Social | ¢ NG s nits
Analysts . Uocd ol tm;rilc:tlgon i ........... 5 Sn]u .
. e nderstanding Environment.......coocervecene. 6 Units
1.7 ,!Pigt 193‘§'F°‘“;§3y§§:' Trainee--0CEL b y Understanding Contemporary World........... 5 Units
' Responsiveness t 08 .. i ¥
275 Mt 052 Calculus ! 4 siponsivanets to Arts and Humanities 6 Units
1 75 Psy 189-A Designing Psychology Lab 3 GRADUATION REQUIREMENTS 4
2 75 Psy 189-B Analyzing Penal System 2 ' 0 Units
' Environment Major Aras of Concentration: Psychology
----------------- it ' Support Aren: Management ,
Related Aren: Communications
\ “ f
d
V- . : ’
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OFFICIAL STATEMENT OF EVALUATION
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organized according to abilities identified by the.
“faculty of kier major area, peychology, as those \

. capabilities hich should characterize an under~

graduate major in this area, Mg, Jones' management
and comminication studies have been integrated with
her work in psychology,

Hs, Jones demons;rateﬂ her ability to analyze human
behavior by making effective use of several theo-

- retical frameworks to understand and explain

S

behavior, She was able to employ her knowledge of
varlous areas of pSychology to explain inconsis-
tencies in hunan behavior, As a result of her
ability to couple psychology and management, shb
was also ‘able to chooge an effective supervisvsy -
style to deal with the inconsistencies

obsetved, ,

One of her stroggest areas wag her ability to make

relationships, Ms. Jones clarified ideas vell and
then employed these in anglyzing other ideas and
situations, She”was.a—gﬁgd questioner™and has
become a careful and critical reader, She was able
to pull together data from diverse areas and to
synthesize it, ‘

Although she may at times have overgeneralized on
the basis of linited information, her willingness
end ability to.expand her thinking to include new

areas has proved an important strength and one i
erable amount of creativity hag beg|i'

which a con| ‘
exercised, v

bl

She was also able to make and implenent relationships between
meang’ and goals and to specify responsibility for achieving
outcones, Thege abilities were particularly evident when she
managed several on-caupus projects and in her off-campus
fleld experience in inventory control at a local foundry, In
both cases she clearly defined the goals and objectives of
the projects and worked at gaining the comritment of all the
people involved before she planned the necessary actions to
take, At the same tine, she is aware of her need to develop
her ability to prioritize yhen faced with conflicting time
demands,

| Iﬁ'workiqg with others she was able to reflect on her owm

behavior and to {mprove her effectivences as a vesult, She
sometimes -tended to be unduly affected by what other people
comunicated to her and needed tu develop perspective in

~ interpersonal situatiqns/

Her ability to emplqy scientific methodology ag practiced in
psychology involved demonstrated ability to gather data
systenatically and to establish what infornation she needed,
She has also been able to use data collected even when it was
not what she had intended or predicted.

Of all her demonstrated abilities, communication wag perhaps
the strongest, Sie has a well developed and organized oral
capability, She comunicated very complex and confusing
{deas in a clear, coherent manner and responded well to
questions, - She used visual materials effectively, In
writing, she was also very effective, She used examples and
developed her ideas in a well organized manner, She captured
the essence of an idea and commmnjcated it suceinctly, both
~verbally and symbolically She selrched for ideas and
naterlals very inaginatively and made use of materials
originally designed for one purpose,|for her own needs, In

effect, she perceived multiple uses for things,

4
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Excellent: tho .tudent has consistently dtmonbtratcd cutstnndlng nbility
in the cOuprehensicn and” Lntanprutntlon of the content of the colrse,

Above Avorége* the stulent has ncquirnd 2 comprehonsive kncwlndxo or
thn cuntcnt of tho coitrso,

Acceptnble: the ctudent has shown satis!nctory undnratnndtnz ct thl
qctent of tho course,

Less Than Acceptable: the studcnt has lnckcd sntisfactory unacrlt.ndinx

of some

Falilure:

Incomplete; n designation gLven by “the instructor only on the written rcqu

dmportang rcspects,

»-

the student hns fwiled to nevt tﬁe-nlntmua stnndnrdﬁ féf tke ocuréi.

of the student and 4f the student has been in rcgulnr attendanco, has satisf:

.all byt

the final requxromcntu of the course, and has furnished satisfactor,

proof for not complcting the wcrk botause of 11lness or other circumstances
beyond control, - The student must understand the terms necessary to fulfilt
the requl ents of the coursc and thé- datns by shich work must be submittcd,
If tho work 18 not submitted LY tho understood date of submiesion-not exceod.

ing the
. failure,

.

end of the following term-the Incomplete will be convertéd to a

No Recnrd: given for cither unrcported withdrasal (rom a course or .an
unreported grade, Converted to a grade of £ if not resoived within one

" month eftor the bcglnntng of the following teru, If an unrcported ‘grade

ia due to failurc to gorrect registration, n chanea of prnzrnn form plus
course nddition fues arc required in ordei to seccure rade on academic

records,

L

Pass: 1indicntcs that the student®s achievement was satisfactory to assure
nroficiency in subsequent courses in the same or related arcas, “Tha P
grade docs not nffect the student's schnlarshlp index, The P grnde s to
he assigned- only 1f the followinz sttudtions arc applicabic: the instrucen:-
has first rcceived approval to award P grodes for,a spacific course from
tre Ciftce of the Pravest, ne & ntndnn- ts matriculated in th; Sckonol of
Architeccture, .

Unsatlandtcgy:' tho student has not demonstrated proficiency, (School
of Arcltitccture only) ey

Crodit:

fndicntes thnt the student’s nchicvement ways satisfactory to

nssure proficicncy in subscquent courses in thie swie or related arca
‘tho CR'grade Joes not affect the studeats. acholurship index. The CR
grado is to bec assigned only i€ the following siruations arc apnplicable
the 3tudent 15 matriculnted in the Inteygrative Studics Program, or the

student

cnrollcd in any course offercd by a school other than the ocae

in which the student is matrictlated and has requested from the instructor
at the start of thn‘tnxm a CR/NCR option as final grade for that term,
(Docs not apply to Liberal Arts courscs within the School of Liberal Arts
and Sclonccﬂ).

No Crcdit~ the rtudent hns not demonstrated prctlcloncy. (Intcgrative

Studics

Program only),

- .\\_
" withdrnwal “rom n registercd class, Indicotes thab thcl student wna

permitted to withdras fron a eourse {n shich the student was offictally

netien ) o

‘eniolleat, W hina no crncllt vyntue and -lfors not affcct Lho student's
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o A Audit, no credft. An audited course may nog be tuken subteyuedtly for
T crcdﬁ : .
. - . ' - ‘
X, . ' .
INX * ‘Thc rtudcnf hns not ﬂtmoustrnlcfj-r icﬁbnc), but mny do ro by thc 17
‘of - the, rnl)owinr terin in consy tdon vfip the fastructor, ‘Durinr the
fo)lowing Yerm, any outstondiug- vy credﬁts should be cousidered gs
. part of thd total rcadeuic work load,” ¥ ' g
. . N "
:B 12 In Frogrera,  Used oaly for a greduate studcnt thesis or praje
. i 18 progrivsing catisfuctorily, Jt must be conpl@ted within one
A o T L of the sturt of the scmester in which 1t wag hegqc, honcver, und
. R ,‘ . T . ) spedal cirLumatan»u‘ and with the written approval of the Schea} Dean -
B < omangndaitional time period of up to a sccond full year uny he permitted,
o o . . . student’ nust register and pday the Institute’s ropsa:rgtxon fec for . ' N
caclt additional svmeltier in which he continues his work; in ~ddition“, ’ ' ’
) for each semester of the second yenr, bo musl pAy an ddmini<trntivo fce
. of $50, 4 ;
- NL s : .. ((Sprinr 1970 only)’ No Iniomation. Daes not cnrr) quality yainti ‘mnd
L K . does not Aulomlticnny become an F (feilure), g P
: :
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SEMESTER HOQﬁ DEGREE CREDIT AND GRADE POLfCIES
| L
R . ’
1 ?,‘?“ . . (
P N :
Graduste Students Only: after Lecenber 1936, D 15 u Failure und € 1u ithe lowest passing grade,
, All Students: after full 196G, Fw (withdrawal under penalty of failure) was rnp{nced by, a Failure (F). Fw 13
~omputed in index as F, . . o 3
ACADEIC DISTIRCTION o 3 .
3.0 TERW inde ‘Dcnu'n 115t s
cuyM graduation with hondrs¢
.
3.6 TI'RY index: Prestdent's list' :
CUM  index: graduation with highest honor-- v ’
* To he, considercd for honors, a student must h: a minimum of Sﬂi‘of;dénruc credits at Pratt,
. . -
< 'f: Eaeh term 45 a wininum of 13 weelis: shes y ot are of variable Yemsth, In couraes whtch are
sl a evedit 1. earncd fos cach portod (U9 miie, o odcire or rocilaiior; and for aphroviwialely one. nnd :
are-hatf pertlods ef laborntory or studio vworlk each \qu tlu\()lq,honl one ter, or the cquivalent (broaghout the
srsxionz.  lach credit a student ‘carries requires nat less thun. three hours of preparation per weck, including
lecture and reeftatton, laboratory and studio worls, and homework,
(‘(" SIS 3 BE nl PIATFD:  An und rgenduate aast repeat nll cequived courses tn which ¥ 44 the finat grade and
m1\ be xu,unul l‘rr—iﬂllc currtcutun hend with approval fres the dean of the achoal to repeat sny conrse in which
D 1s the final grade, Only Lhg subicquent grades eavned will be counted 1o the schalarshyp tndex, » ,
»

P
PASS/UNSATISFACTORY : E(ﬂ.Wn ﬁ af the fall 1969 semester, the vadergraduate Schaol oA‘ Alrhllrcluro

! ’

converted its letter grade . Mfstcn to Pass/Unsatisfactory for all matriculated Arcliitectiry <t\nlvn S}erstcncd
v in courses, offercd Ly the xkchadl., Prior to fall 1973, the greduate Schoal of Architccture wiiltbe a combiued
Ietter praile/Pass grading syston, Effective ns of tho fnl\ 1975 semester, the graduate Scheol of Architecturo
standard{sed 11» rrade system to Pass/lisat{sfnctory, ’ ﬂ\
lnTl}lLAnl CRINITY  As of October 15, 19714, the certificate cemtit Cprogtims of the Sew York-Thoerix Scliool
. 01 I \hn we sed with Pratt Institute. For the purpose of uv.lhmHOu, certifichte credit 10 valued et

.® 273 that of degree credit,

.83 |

Aruitoxt provided by Eic:



g = |z
~ {iz
5 1= :
A £4
] -4 ©OE
x ¢ - «
g ..
N -9 T | md
e “ =z = ” ~
5 > (2 ° ~ ~ i
S O |6 - ~
Q 2 < & 2 N Py
-] a g w (G50 E ° .
i =< £ 4 5 < < : \
8 v |< L9 e ,
N | IEERE =
] s v nam .
4 IEESE o wemme e .
. Q 5 E
z g v 3 - S. ) S o
. H 5 M ﬂ < PP&‘ - .-
R (- < s © Qo amo
ox A JIE v ! .w o
"n ! z o | [l - w DY
a8 T
m. [] .,W -m . wv- -0 w S.DI.
bl & ] 85 55 o J=F
= - - . < w ¢
N ol A |
[y 2ol
M 3 25 . (W=50 0= =3"5<
5 So a0
m M. - % £ Ml YtIE.IS.rI.._.(l.. m..ﬂ.m.ls
7] = mlM 2 noo>Z— i
e = v £ 8 S=5¢ : |Mu~z oo nTO— i
- z = I | EZ 8w aT—aa OTxo . - .
(O ) % 32 ~8 4 [ o= a Wl coa
- mhM NluNmu == g% ¢ @ skt - ]
5 EEIE s QFFsEE.LIiAl gz r o MRS -© -
2 -z &% - Pa......hnlm P 1 O A O ~ e
R E Uz £ SEe937 2351 ucn ZIn00eY EFallsE Ty
z - T £ -] = b = -
Zl Z =8 °» Mm_km E7Lze I5I5 25 z T~ e
! =3 = 2aZz JE&Z p2 W 9 0O ~o SEads ~r
= o, —~ a w5 I t @ o Tt v -0
- 4 = < T e rex
ot le zZ'o 2 » - . M 3 << <ADa g T -
pod I o < 0% w * =12 i = -t a
by - b - 2 I3 -
2 €™ (3 s € & oz ©ls "tad
. g Vi S E TE|° cE
ol 2 IS < et T 35| wm -
v I~ & -1 = G 5 e .
a. 2 = ] P Spdel 1 ezl o
- . . 3 R i Ed| = =
- s .2 _4i333 ¢ P sEI~ -
v Y ol 2 mawc.n..mm.mu <x |75~ h
- - 3
3 A EIAE b N N " o
.o I-.m.m.r_v ) Pl 2 o 4 r~ ITa) ) 4/1#/\
11Ty <7 A ~ X r~ ) & - 0
<addig2d A = N S S < ~
; 3 . TN — U < m M > -
K : 7S .
pd g , o N NN : . R < < < -
w ‘ _.OH i aa N I . —_ NIYMTY ey 7 - — -
R : La0.0a 08 T A o - - EY T ENENT VT
S 2 asreaa o A M Y ~oy AT
2 ogm . Wi m acaooa~? © :
: z £ S xa 2 o5 o o PPNE ) . © ) «
= T8 - <z Fo : . PR . . o Qo © - ean =
* -4 o - T = [N Lao
= z uls - £ xwWw L XN X LI T | . ) & =
« (3 = o 3% 1w xS W [ T w L e o o
O |a 21O s O =0 = on ma - 20 2 LW w
k- ra RSN RN 0 RECIEE R o T
.ot _|Z- £ e 53 EE88S : |[l2,.582 G» 6% =g ¥ & we Rl et . Zwox St S
. e < |4 DM~ ® x Ao P TRy Y = . “ vioaua T e e v AL‘E -~ Mr7|uumnwlu
L |u 47 € @ Nl i 552%s P Ism-Twe ISty 35 050 R0 < e > oo 4
< ] ] < 2 —-uw T nona st A0~ o2 e <au ) I N A oo
= o < e OTowE TwD v OX > 2O xa2wv O aw T Qe RSt
- ] wwiw W= ST Qg — <2 1w —_——T ) 2 P
ad Q o o o1 (= v w - T - =z -
w = w v o nIovaw - = Y2 L Wiy - FrOC twn v r.u.w.Nl\:n.v Cmw
Q a < v AT & by —_uu . L2 On— T T it New P L To
< % -~ N~ = “viaa U Pt iRl R
[ o™ (aXaT] o~ z0 Lw o e > c i habide
v by Z £2z2 g ‘..I..I.““O.I.L 0383373 -3 Vid2 L aQuw EAEALNYDA a4 Z 3 iney
< < = 6 —~0C c.l rT fmdalalct 1000110L wo oy —roxra LerFrazs
» a z sma=c¢® IILITI o = Pt P ITPY = —tev—uuy aa ww w
- e M OOV O Irr- < —0 () ) QZQQCSC @ GLL ’ x
MmO M. O O O 22 Y 1T %} I = —~ vy = ot [ZYZY. WK Do o
[T, e . T SIS TEIE] IV 1YY D et et O et ) SO e T 5 noDN
4 I qqu 14 o Py : a SO 2 T YN
:_ 1N Y X X - FRFRR NAm s S et Leldazd
~ - <gdagaa ¥ petfeettoetndrad Lixez - N NN T bob AP
. .- . \wmﬁ [~ X X ¥-F 1 - COVOC 2 r~r-T l-nn ITrIT )
i <<aqa<qa a e I T o —
< << EXX L oo VIS o
X \ T < eieQ pepuptpinghatiunt EET LT s
R Y \ o <t L AA‘EAACrJ
® - O
.
A‘l

r
Full Tt Provided by ERIC.

E



—6<S—

I Daly:  Semaster Hours complelod; 0PA;
Restdont lasteycrlen - ~ Proflcloncy Examinatlons Spociol Ansonsmont-Evalugter
Cows No. Coune Titk S ] 6R | Type Nama of Examination | S | %ILE | an SojctAen | 8
3 E CLEP (CLEP: - GENERAL EXMNS: SPECIAL ASSESSHENT
R 1962196 1975 T
| ‘" ¥ , ~ |Avionles Fundamentals,
“HAT 107 Collego Algebra 3 (¢ English , 6 | 88% {615 |Class A Course
| #7104 trigopovetry 3 Natural Sclances | 6 | 99% (736 -
| Humanities 6 | 61% |59 | CEleotronies - | 4 |cR
\ Socia) Scieuces-ilistoryL-G 93% | 645 Electronig Clroudts] 4 |cR
1975 | | . '
: ’ - - |cue |ore: | SuBIECY EXANS: " |Credit granked is bascll on
- NG 344 | Fubliv Relations’ 3 | . 1975 the recommendations off the
¥K 321 | Advertising Prins 3 (A | ‘ Commission on Accreditption
0A 305 | Quant Managerial Tach | 3 | A . L‘omputers é Data Proa- of Batvice EKPENWGSY
. 16 578 Euslness Poliey Il assing 3 [ 9% (80 {CﬁSE)
T § . Intro to Bus, Mgt % 3| 9% |67 | i
| Intro dccountipg |6 | 95% |69 *m'vrv.muar. asssssusur
.( Ny Fntra Marketing 3998 |71 o
'" 1 i “Pulaa and pigital L‘ir- ]
e loueer syBocr mus: P (et SN
. | s a5 Conputér Desin 14
| Switching ‘Theory § R
5 Intro Business Law. | 3- | 765 60 |pata Structuros ] IR
S Analy & Intrp of Lit |6 | 96% |67 |- '
* | Morican Goverment | 3 | 668 |55 Evaluator: e {
| . Honey and Daking | 3-| 938 |69 | hssoclaté Professjr
e T ; | L1 |t Beetrical Engineerng
Lo CLEP [LEP:' SUBJECY ERMMS: |
L 1 1975 |
L . | B
? - Q Hostarn civilmtlon‘ 5 |69% |55
| Geology 6|74 |57
Fvaluation Daty Muqust 13, 1975 pmemﬂ_m 1976 -
Sen, b Entong = 0.4 _ No-3 2. -
_PA L0000 | 40000 .
Tugat Seg, W, Eamad - O.p, L e 152 - 6
Lonlas D.PA, 3,333
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1978 ol R N PR
! - \ kanml Physdes. |8 |CR
e - = .
. |Genaral Payohology ¢ 3 | 7a% | 56 R
73 t
“ General Chemfstry | 6 | 728 | 54 MI"'A::;WA
., |Intro Nicroscononios | 3-| 963 | 62 r;;; of B los
ol Titto Macxosconondos | 3 | gex {95 [ O Y |-
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N | ’ . a 310109[; 6 | 803160
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Angrican Literatn 6 | 5o |5
#
< \\
. ’ ey " ‘ ,v"\l y E
\ j T
g ! \ ' N
¢ ‘3
i
*Qﬁﬂﬁbm_ %-.fﬂx'ﬁﬁ N N A :}‘L r‘
j %m;y;fhﬁdwﬁfL"‘ AL B , .
_QRA___ - ' " o -
Totn) Sem, dlr; -0.p, I “ o -
r u'?“u!nhvu g A : b ) '
ol / 0
6 . , R U
. » r |

. —Q9- -



KR

STUOENT & TITLE NMAMK

-

L-: srmexr ano mo.
=  CITY ANO STATK L
’

.Ahll
] OF AOMISEION '

'10

l Y

TITLE OF CouRsK Iege [ SB T samusren | arane [ SRERTS | ALY
L IFE-WORK EXPERIENCE CREDIT 3—25—75 o0r . | 0.0 0.0 0.0
OEPARTMENT GF FINZ ARTS 002 0.0 . 0.0 0.0
ART IN THE WESTERN WORLD 003 PIF | | P 3.0} 0.0
-{FINE ARTS MUSIC 004 P/F P 6.0 | 0.0 %
/IDEPARTMENT OF.-LANGUAGE 005 0.0 0.0 0.0 %
ITALIAN LITZRATURE 006 P/F P 24.0| 0.0
DEPARTMENT OF SOCIOLOGY oo7 0.0 0.0} 0.0
SO0CIGLOGY , 008. P/F P 3.01{ 0.0
DEPARTMENT OF iﬁgﬁnsss 009 0.0 0.0 | 0.0
ACCOUNT ING ' 010 P/F . P 24.0 | 0.0
MANAGEMENT 01t P/F gy P 21.0 | 0.0
- leconomiIcs 012 _ P/F whlop 3.0 | 0.0
CONV ZRSAT IONAL- ITALIAN IT 102°AA | 3.0|SP 67'| B+ 3.0.{10.5
|ITALIAN COMPOSITION & GRAMMAR I . IT 101 A 3.0 [FA 67 A 3.0./12.0
'ITALIAN COMPCSITION & GRAMMAR .11 1T 102 A 3.0 (5P 68 8 340 | 9.0
‘suav:v OF AMERICAN LITERATURE : - EN 252 A 3.0 SP 74 | A 3.0112.0
|AG: OF ENTERPRISE, 1877-1929 - HI 273 A 3.0 SP 74 .8 3.0 9.0
AMER [CAN FZDERAL GOVSRANMENT PG 211 A 3.0 |SP 74 B+ 3.0 {10.5
|INT?DDUCTIUN TO AMERICAN STUDIES AS 101 A 3.0 |FA T4 A 3.0 {12.0
" ISHAKZSPEARZ . : EN-265 A 3.0 [FA 74 A 3.0 {12.0
IsocraL PSYCHCLOGY PS 215 Q 3.0 [FA 74 C+ | 3.0{ 7.5
MOCERN COLL ZGE MYTHEMATICS I § 7 MT 001 A - | 3.0{SP 75 o 3.0 6.0
AMZAICAN PHILOSOAMY & CULTURE ™ PH 322 A .| 3.01I5P 75 8 3.0 | 9.0
INTnDDUCTIhN TO:THZ STUDY OF RELIGICN RS 101 A 3.0 |SP 75 A 3.8 12.0
"UNITZD STATES HISTORY TGO 1865 HI 121 D | 3.0|SU 75 | . A 3.0 [1z.0
UNITZD STATES HISTIRY SINCE 1865 JHI 122 Is7 | 3.0¢8u 75 A 3.0 {12.0
;Hca:olwv AMD SOGIETY . . “1a1 607 A . | 3.0 |FA 75 8 3.0 9.0
, ERGL FSH “SEM Ly AR 19 géﬂ; I's SINGERS {EN 391 A |*3.0|FA'TS | A 3.0 [12.0
: ; » 1607-1783 |HI 271 A 3.0 |FA 75 B+ 3.0 |10.5
PO 212 A 3.0 (FA 7% '| .A 3.0 {12.G
WIES AS 399 A" | 3.01{SP 76 B+ 3.0 |10.5
N CH 008 A 3.0 |SH 8 3.0 9.0
EN 256 A 3.0 1S A 3.0 [12.0
"THCUGHT SINCE 18D0 RS 243 A 3.0 |SP°76 A 3.0 {12.0
TEMPTED - SEMESTER —o [ - 12.0 STMUSTER AVERAGE & TOTAL v 3.62 12.0 43.‘_5‘
) CUMULATIE == 66.0 L CUMULATIVE AVERAGE A TOTAL — | 3,52 |1'50.0 232.5
it i ADVISOR | !
) ’ y GOOD STANDING _
OFFICIAL SIGNATURKE .
05 22 76 . 4 CF 269
s o’ —
e = > ' DATE »
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(USER™ W) ‘Registrar 4
I'rom: wWendel B. Wickland, -
~Dircctor of Accelerated Proyrams

~Subject:  Individualized Degneé*Prbgﬁﬁm
Hn(v: J

K B i}y . L
_ , : has completed learning coptgacts in ghoe |
Individualized Decgree Program. Evaluative statements replace the usyal
letter grades and attest to the’ fulfillment of the goals of the contracts
as well as to the particular strengthks and weaknesses shown in their
" performarice. ' : -

A baic premiscr of thc‘Individualizcd'chree Program 1is that there arc
imp.ortant advantagé§ to buil§ing an educational program around a student's
own nceds, desires, and goals. The Individualized Degree Program seqs

the student's view of the world--his interests, commitments, engagements .
enthusiasms, ambitions--as the starting points of learning. It does not
isolate the student in an absttact intellectual world, for he brings his
hopes, fears, and aspirations,  his full range of emdtions, to the ceduca- .
tional venture. The 1ndividualized Degree Program 1s student centercod.

It attempts to build a sound educational program {rom the starting point
of the individual student and qgs or her life situation.

The program also tries to marshal the full Avivay ~of- learning resources
of the institution and the community to respond to the needs of  the .-
individual 'student as he and his faculty advisors see them. Wé believe
that this approach taps a laﬁhor portion of the stydent's energy and
commitment than a more conventional program. A< a result, it producecs
an eduycational program that is more meaningfui to the individual student,
‘and éncourages the student to value himself and to grow as an.autonomous -
learner. . P . - o '
| e
This type of student-centered educational philosophy implies a variety .
of difFQrent 'sorts of activities and locations. One student's goals
, and lecarning styles may involve him in civic activities as part.of his
cducational program. Another student may find himself in an internship
position in scienge or commerce. Another student may find a great deal
of his learning associated with creative artistic work. ,” Although we
fﬂfﬂiﬂyihb gencral goals of a liberal college education, sgudents in our
programmay find themselves pursuing thege goals in rather unconventiocnal
sekfings.  The Individualized Degrec Program does not assumé any standard
ﬁﬁ%qusztogthd questions of when, where, and how'lecarning is to take
fplé&?é; Stqiting with the whole person, it encourages . the” learner to
bﬁbktﬁh%Wléﬁgegahd yrowth where they are most. naturally available. The
@nky Tonstraint is that the learning be susceptible to evaluation and
sharingz ' ; S
“The deﬁtral,academic structure of the program is a learning contract, .
an agyreement be%ween a faculty member and a student to .pursue a learning
pkoject‘that they have developed in response to tha student's nceds,
’ ingercsts;’anngbalq. The contract describes the goals of the project,
the resources:and procedures that are to be used, and the means by"
‘}which”the‘learﬁiﬁg 1S to be evaluated.: The contract records a process

[y
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Page 2

- B

of collaboratlon between a student ang faculty member; they have taken
the student s initial learning idea and have translated -it into .a well-
planned program ‘in pursult of . the student s goals.

Zhe¢ﬁearn1ng that has been accompllbhed in the completlon of a contract
is f’aluated jointly by the student and professor. ' They are- asked ‘to
repare a detailed and explicit evaluation of the student's learning.
g%ey present evidence to support the claims of accomplishment, and the
A acglty member's signature attests to the learnlng for the purposes of
Wa&@dab; the work-as representlng progress toward a colleqge degree:.
;; ~EVa'v%tlon of a learnifg, contract also describes the strengths and

es of both the stud‘_t and pf*the collaborative effor-, and
' gu1dance for the stfdent an piannlng futurﬁhlearnlug contracts.
5 HE “
] % student dec1des upon a‘ﬂajor and has completed several contracts,
.gf_”gree Comm;tteefgs fogmed ” The committee consnsts of the student,
a?member oﬁxtﬁe Indlv1QpaI;zed Degree Program's core faculty, and a
pgpfessor 6651qna§e&fﬂyathe cha1rman of thegzdepartment of the ‘student's
NQQOT& The Degt&ﬁ%éommlttee is charged- Wltg the ,responsibility of
measuring the. Iearnln "achleved by the student ayainst the goals of

the. conventLonal degr®@ program of the College. When the' student has
‘demons }rated at least the equivalent of the learnings involved in the.
donvcntlonal degree program, the degree is awarded. The Individualizecd
Degree Program is thus engaged in a performance-~based system of evaluating
students' progress, a system that 1sgnonetheless molded by the individual
‘s€iident involved. The program is time variable; the degree may be awarded
in more or less than the conventional four years. The program is dedi-
cated to the attempt to document learning rather than record time sperit.
in 8chool.

3

Complete contract statements and evaluations are on file and available
for use in the Office of Atcelerated Programs_ located in Grover Cleveland
Hallﬁ508 jFor app01ntments or information, call (716) 862-4323.
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