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Al t ra. t

This report summarizes r,:spunse to nn h4 item survey completed by 536
of 994 (54%) randomly selected graduate: of Mc:higaa State University. The

sample includes graduates of live teachtr preparation programs (regular,
cluster, and overseas student teaching; flemecUT, Intern and competency-
based) from four enrollment periods (1969-70, 5971-72, 1974-75, and 1975-76).
The report also reviews responses to a 41 item questionnaire completed by
23b of the 269 (88Z) supervisors identitied by active teachers in the sample.

The results are summarized in a series of :2 tathles. The most significant

findings include:

(I) There has been a slight decline in the percent of graduates who secure

teaching positions.
(2) There has been a dramatic increase in the number who enter the profession

as substitutes, paraprofessionals, or part-time teachers.

(3) The turnover rate is highest among young, untenured teachers.

(4) There are no significant differences among programs on any of the five
subscales embedded within the surveys: self-ratings of performance,
supervisor ratings of performance, supervisor ratings of commitment to
teaching, graduate ratings of the contribution of student teaching to
skill development, and general satisfaction with student teaching.

(5) There are significant program differences on several specific items
which focus on employment histories, attitudes, or personal characteristics.

(6) Graduates are generally satisfied with the student teaching experience
and view the opportunity to teach at more than one grade level or subject
area as its most valuable sub-tnnaonent.

These and other significant findings gave rise to four general recommendations.
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SECTION
1

ol.TRVIEW OF THE STUDY

- General Coals

Wcording to published s tandards of the National Council for

Accreditation of Teacher Education (NCATE),

Maintenance of accep table teacher education programs demands a
continuous process of evaluation of the graduates of existing
programs, modification of existing programs, and long-range
planning. The faculty and administrators in teacher education
evaluate the results of their programs not only through assessment
of graduates but also by seeking reactions from persons involved
with the certification, employment, and supervision of its
graduates.)

Few, if any, institutions have conformed to this clearly stated NCATE

standard for the accreditation of teacher education. Until recently, for

example, Michigan State university, like most other institutions, has relied

primarily on informal data collection which is of limited value in program

development. However, there have been at least a few systematic attempts

to evaluate program effectiveness at Michigan State. The design and imple-

mentation of the Competency Based Teacher Education program, for example,

included systematic asses sment of immediate program outcomes, particularly

during its initial stages of development.` Graduates of the Elementary

Intern (EIP) Program and the Ovurseas Student reaching Program4
have been

surveyed on more than one occasion. However, each of these efforts has

focused on a single preparation program and has therefore been comparatively

limited in scope.

This study was designed to address the clear need for a comprehensive

and systematic study of graduates from several teacher preparation programs

at Michigan State University. Specifically, it includes responses from



grAAuAt,, Wno .nroil,! in Aro, the toiloWtnv, tod,n( t,t,htor pr,rams

during the years 1969-76: (1) Regular Student Teach/to.: (2) Overseas Student

Teaching, (1) Cluster Student Teaching, (4) Elementary Intern Program (EIP)

and' (5) Competency-Based Tea, her Education Program (CBTE). This study also

includes responses tram supervisors of those gjadoates who are still active

teachers.

The basic purposes of the study include the following:

(1) To identify significant trends in the professional development of

Michigan State University graduates.

(2) To determine the comparative impact of selected undergraduate teacher

preparation programs on professional development.

(3) To determine the degree to which input from supervisors contributes to

meaningful program evaluation.*

- The Five Student Teaching Alternatives -

The five student teaching alternatives considered in this study are admin-

istered by the Division of Student Teaching and Professional Development at

Michigan State University. In order to qualify for student teaching, partici-

pants in each of these programs must be of junior/senior status, have a 2.0

overall grade point average, have satisfactorily complete* required methods

courses and be approved for Student teaching by their respective major univer-

sity department. Although there are variations in the implementation of each

program, characteristic features include the following:

Retilar: Student teaching. onsists or A full -time Otten week assignment

in A public /private school working with an experienced, certiried teacher.

*This goal served AS the rocus of a Ph.D. dissertation entitled, "A Follow-
Study, Comparing Graduates and SuprvLfors Ratings of the Effectiveness of Mich
an State University Teacher Education Programs (1969-1976)." This dissertatio

WAS completed by Tina Bornstein In September, 1978, and serves as a companion
document to this report.



Cnivei.,liv coordinators p!oiiide assist.tnce to both supervising teachers

and student teachers in several different buildings.

Cluster: Thi; program began in 196h and is characterized by the assipment

of groups of 1, t 12 student teachers to a single school. A teacher

(cluster consultal,r) from the school is released a minimum of one-half

time to coordinate the student teaching program in that building. Thus

student teachers and supervising teachers receive on-site support from

cluster consultants as well as college coordinators.

Overseas: Since 1969, students have been able to apply for student teaching

placements in English speaking schools located overseas. A university

coordinator interviews candidates and accompanies those who are selected to

one of the following locations: Madrid, Rome, (;uadalajara. The Hague,

Brussels, Lakenheath (England), or Belize. The administration of overseas

programs typically conforms to the Regular student teaching models.

Elementary Intern Proc,ram (EIP): Successful applicants are typically

admitted to the EIP program during their sophomore year. During the

junior year, they complete methods courses and student teaching in a

resident center location. Duric their senior year. they function as

full-time classroom teachers with supervision and instruction provided

by intern consultants from the local area schools. University coordinators

provide additional supervision and instruction during each stage of the

program.

Competency Based Teacher Education (also known as the POINTE Program):

The CBTE program has been developed and implemented by a team of university

coordinarors and classroom teachers. Initially implemented in 1974, the

program is a two-term sequence. The first term includes structured

experiences in both classroom and instructional laboratory settings. The



second te-m tasists of a lull-time student teaching exPer!en' which

conforms to the ,lust.q model ,f adm:oistrati,n. Almo,t all of the student!

in this program have been assigned to the Lansing area schools.

- Development of Questionnaires

A team of four researchers developed the two questionnaires which were

used in this study. (See Appendix E) The team Included Donald Freeman,

Banks Bradley, and Henry Kennedy from the Division of Student Teaching and

?ufessional Development and Grace Iverson, a research consultant in the

Lansing School District. Each questionnaire was reviewed by several other

members of the Division and was field tested with a small sample of graduates

and supervisors. Minor revisions were made as 3 result of these analyses.

The 84 items on the graduate questionnaire were designed to provide

reliable measures of each of the following:

(a) employment histories

(b) self-ratings of performance of selected teaching skills

(c) general attitudes toward the student teaching experience

(d) ratings of the influence of student teaching on the development of

selected teaching skills

The 43 items on the supervisor survey were designed to provide reliable

measures of each of the following:

(1) ratings of the graduates' pertormance ol selected teaching skills

(b) ratings of the graduates' commitment to teaching

(c) knowledge of, and attitudes toward, specific teacher preparation

programs
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Selection of the Sample* -

Five programs and four years (1969770, 1971-72, 1974-75, and 1975-76)

were examined in this study. The programs have been described in an earlier

section of this report. The four years correspond to academic years in which

a given individual student taught. The cross between programS and years gives

rise to a 4 x 5 sampling matrix, however, two cells in this matrix are empty.

A total of 60 graduates were randomly selected frets the total group of

program paYticipants within each cell in the matrix. A cover letter and

zopy of the questionnaire were sent to each graduate in the sample. Whenever

a questionnaire was returned as nonforwardable, an alternate from the same

group was randomly selected. Despite this adjustment, 86 individuals could

not be reached on either the first or second mailings. The final sample

therefore consisted of 994 graduates. A second letter and copy of the

questionnaire were sent to each individual in the final sample who failed to

respond within a reasonable time-period. Fifty-four percent of this group

ultimately completed the survey.

A majority of the 536 graduates who cdMpleted the survey are still active

members of the teaching profession. Ninety percent of these individuals

voluntarily provided the name and address of their immediate supervisor.

Of the 269 individuals identified in this fashion, 236 Completed the supervisor

survey: Thus 88Z of the supervisor surveys were returned.

* A complete calendar of events surrounding the selection of the sample and
processing of data is presented in Chart A-1 in Appendix A. Appendix A also
contains a complete description of the sampling matrix. Copies of the cover
letters which were sent to each participant appear in Appendix C.



Data Analysts -

A variety of statistical tests was used to analyze responses to

individual items and scores on five subscales embedded within the surveys.

These included analysis of variance tests, Chi-square tests and product-

moment correlations. Each analysiS was designed to determine if there were

significant differences in the response patterms of graduates across the

five programs or four years, with alpha arbitrarily fixed at .05. The

results of each analysis are described in Section III of this report.

- Assumptions and Limitations of the Study -

(1) Although comprehensive lists of program graduates were developed,

it was impossible to obtain accurate addresses for all persons

included in the sample. Randomly selected substitutions were used

to complete the final sample.

(2) The study was limited to an evaluation of programs wLich are admini-

stered by the Division of Student Teaching and Professional Development.

Other preparation programs offered by the College of Education were

not included.

(3) Only a mail questionnaire procedure was used. Given strict budgetary

limitations, personal contact and direct observation were not feasible.

(4) The supervisor's survey was sent only if specific permission was given

by the graduate. Although 90 percent of the graduates voluntarily

provided the information, the sample of supervisors is at least slightly

biased as a result of this procedure.

(5) Although 55 percent of the graduates and 88 percent of the supervisors



completed the surveys, this group may constitute a biased representation

of the total sample. Further, the directional influence of this bias

is impossible to determine.

(6) All students who were enrolled In student teaching were Included in

the groups from which samples were selected. Thur each group may

include a few transfer students who completed part of their teacher

preparation program at uther universities.

(7) Because the sample was based upon the year in which an individual

student taught, it is likely that there is some variation in the date

of graduation for the sample representing a given year.
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- Footnotes: Section I -

1

NCATE, Standards for Accreditation of Teacher Education (Washington, D.C.:
NCATE, 1977) p. 10.

2
Michigan Department of Education, Development of a Competency Based

Secondary Teacher Education Program Model (Lansing, Mi.: Michigan Department
of Education, 1975): and Michigan Department of Education, Development of A
Competency Based Teacher Education Program Focusing on the Directed Teaching
Experience (Lansing, Mi.: Michigan Department of Education, 1976); and
Donald Freeman and Bea Helmke. "Student Perceptions'of the Competency-Based
Teacher Education Program at Michigan State University: A Formative Report,"
Michigan State University, East Lansing; Mi., 1975; and Donald Freeman,
"Developmental Changes in Attitude Among Participants in a Competency-Based
Teacher Education Program," Michigan State University, East Lansing, Mi., 1976.

3
James Conley, "Personality Characertistics of Female Elementary Intern

Program and Conventional Program Students," Michigan State University, East
Lansing, Mi., 1968; and Robert Scrivens et al., "Elementary Intern Program
Follow-up Study," Michigan State University, East Lansing, Mi., 1973; and
William L. Cole et al., "Study of 1974 Elementary Intern Program Graduates,"
Michigan State University. East Lansing, Mi., 1971.

4
Banks Bradley, 'overseas Follow-up Study," Michigan State University

Department of Student Teaching, Fast Lansing, HI., 1971; and Banks Bradley,
Overseas Student Teaching: A Follow-up Study Report as an Assessment of
Intercultural Experiences in Student Teaching (East Lansing, Mi., Michigan
State University, 1975).



SECTION II

REVIEW OF RELATED LITERATURE

Introduction

Although the Importance of follow-up studies is clearly recognized,

most have been completed for the information of the local sponsoring

institutions and not for a wider audience. As a result, there has been

little effort to develop theoretical generalizations applicable to teacher

education programs or organized procedures for conducting a follow-up study.

However, there arc some indications teacher educators are becoming aware

of the need to share information from follow-up studies. The American

Association of Colleges for Teacher Education included follow-up studies

in the 1978 national convention as one of the significant themes for-in-depth

study for teacher educators. A two-day program of intensive work was offered.

These sessions were well attended, indicating an awareness. of the need to

develop more effective follow-up studies and increase the publication of

results and generalizations from such studies.

ERIC has become an important method of providing access to some work

that may not otherwise be available. Use of,ERIC to publish institutional'

follow-up reports could greatly facilitate the accessibility to reports for

educators who must plan, implement, analyze and report conclusions from

follow-up reports. Host certainly, this accessibility and use by researchers

should increase reliability, validity, procedures and application of conclOsiomm

gleaned from follow-up studies.

Related readings reported in this section will demonstrate the need to

increase the publication of follow-up reports. The authors were able to

determine only a limited number of reports that provided direct assistance
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in developing, implementing and irterpreting data. These resources are

grouped under two basic categories: Evaluation of Training Programs by

Graduates and Miscellaneous Related Readings.

Graduate Evaluations of Training Programs

Rosser and Denton conducted a study of 1921-24 graduates of Texas A 6, M

University. They developed a thirty item questionnaire related specifically

to the education program. Demographic items and comments with open ended

questions were also solicited. The questionnaire was mailed to 196 graduates

with 123 returned (62.82). Every available means was used to increase the rate

of return including Airect telephone solicitation to non-respondents. The

results of the study guided the University staff in revisions of the educational

program. In addition, apparently the authors are developing techniques for

longitudinal collection of data.

Sandefur has been a leader in developing a model for tollow-up studies.
2

The project he directs at Western Kentucky is testing ard implementing a number

of his ideas. The model requires collection of evaluative data in four

categories:

1. Career Line Data

2. Direct Classroom Observation

3. Pupil, Peer, a -i Supervisory Evaluations

4. Standardized Measures

A stratified random san., ., of 40 students, who plan to teach in Kentucky,

are selected each year. According to the model, data will he collected four

times: student teaching, end of first, third and .fth years of teaching

experience. Data collection includes on-site class observations and standardized

evaluation instruments. Ryan's Classroom Observations Record (a modification



of Flanders' Interaction Analysis sytem) and a model developed by Hough guide

the collection of classroom data. Veldman and Peck's "Student Evaluation

of Teaching" and The Teacher Evaluation Peer/Supervisor" rating form developed

at Emporia Kansas State College are used for pupil, peer and supervisor

evaluations of teaching. Adorno's California F-Scale is the standardized

measure which is used.

Sandefur and Adorno have published two articles which provide summaries

of some of their preliminary findings.
3

Specific conclusions they have

reached concerning teacher performance are compared to the rationale for the

theory and implementation of Western Kentucky's teacher education program.

In general, the teacher education program was supported by the data analysis.

Specific differences between teacher behavior and the University program were

also identified. The authors intend to continue the examination of these

inconsistencies with additional data from the continuing study of graduates.

The pr.graul at Western Kentucky is possibly the most elaborate follow-up

study in continuous operation. The staff is apparently generating significant,

guidelines for conducting_p6low-up studies as well as evaluating program

effectiveness and developing support for generalizations about teachers and

teaching.

Drummond
4

summarized a follow-up study of graduates from the University

of Maine. A random sample of 1,000 graduates from 1970-76 received a ques-

tionnaire with 342 (34.2%) responding. Demographic data and evaluation of

the educational program were solicited. Responses were recorded on a ordinal

scale of perceived value. Conclusions reached in this study include the

following:

1. Student teaching was rated as the most valuable course, with

methods second. A nine-point scale was used. Student teaching

received an 8, with methods 5-6.
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2. Courses with the least values for the teachers were: American

School, Growth and Learning Process, Teaching Process, and

Laboratory Science courses.

3. Recommended changes in the training program were: longer student

teaching period to include varied levels and experiences, early

experiences in school settings, and field-based methods courses.

Baer and Foster
5 report the results of a survey of 390 graduates from

Northern Illinois University. Conclusions included:

1. Direct experiences with children were most valuable.

2:' Student teaching rated as the course of greatest value but should

be at varied grade levels.

3. More and better instruction in teaching reading, science, and

social studies is needed.

Swami6 conducted a follow-up of Ohio State University science teacher

graduates with one to five years of teaching experience. Baseline data were

collected during the pre-service training program. After graduates began

teaching, data were collected from the teachers, students and administrators.

It was concluded that the type of activities used by the teachers remained

stable five years after graduation. In other words, the activities used by

teachers did not vary across years of experience.

Goldenberg
7
investigated the reldtionship between principals' and

teachers' perceptions of the quality of preparation and teaching competence.

Ninety -tour of 116 teachers (69%) and 118 of 1 14 principals (88Z) completed

their 15 item questionnaire. Teachers usually rated the teacher training

program slightly better than principals. Teachers did view the program

as having several separate elements while principals looked a.c the total

program as one entity. Approval of the undergraduate program was given by



both groups. Teachers believed they were weakest in classroom management while

principals selected the evaluation process as the teachers' weakest point.

Johnson8 conducted two follow-up studies of oriploates from the

University of South Alabama. He found that 60% were generally satisfied

with their training with 10% very dissatisfied and 26% somewhat dissatisfied.

Alost
9 reported the efforts of the Health, Physical Education, and

Recreation staff to conduct on-site follow-up studies of graduates from

Northwestern State University in Louisiana. Apparently, there was no formal

collection of data. Observations and interviews were used. Evaluation and

interpretation of data were apparently done informally by the University

staff. There was a carefully planned visitation program that assured that every

graduate was interviewed by a staff person.

A study by Singh and Allen
10 involved 25 graduates of the University

of South Florida's early intervention program. An on-site visitation and a

questionnaire were used to obtain data. The evaluation identified specific

accomplishments of, the graduates and needed changes in the program.

Fitch and Klima
11

completed a comparative study of the 1970-71 graduates

of the Illinois State University. Elementary teachers from the regular student

teaching program were compared with those who received their training at the'

Joliet Teacher Education Center. There were distinct differences in the

training program for teachers, especially in the carefully supervised school

experiences for teacher candidates at the Joliet Center. Each of the 75

Joliet graduates was surveyed and compared with 75 randomly selected

graduates from the regular program. By using personal contact procedures,

a total return of 91% was secured, with 69 from Joliet and 68 for the

regular program.

A 110 item questionnaire was used to secure data, including demographic
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and program evaluation. Chi-square analyses revealed at least some significant

differences between the two programs. No conclusions are stated by the

authors relating to quality. However, judging from differences in responses

to some of the items and the percent of graduates who were ultimately employed

(732 regular and 90% Joliet), the teachers trained at Joliet apparently did

have a much higher regard for their training program.

Rusk
12

conducted a follow-up of secondary English teachers who had

graduated from Michigan State University between 1962 and 1964. A questionnaire

was mailed to all 315 English majors, but only certified secondary teachers

were to complete the total questionnaire. Total returns were i69 (54%).

Of this number, only 82 (49%) were actually teaching at the time of the survey

(1966) but 106 (63%) had taught for at least one year. A questionnaire con-

taining 98 competencies plus demographic data was used. Of the 34 competencies

rated "quite significant" by 75% of the respondents, 16 related to teaching,

8 to literature, 6 to written composition, 3 to oral composition, and
1 to

language. The implications of the ratings indicated changes were needed in

the proportions of the preparation program for teachers. Greater emphasis

was needed in the professional preparation of teachers. When respondents

evaluated competencies needed by an English teacher in relation to the MSU

program, the following tended to be considered inadequate: Understanding

Adolescents and Their Learning Process, Knowledge of Materials of Instruction,

Ability to Evaluate, and Skills Related to Oral Communication. Although

respondents generally felt that student teaching was important, they also

felt that varied experiences were needed if student teaching is to have a

direct relationship with a teaching job.

- Miscellaneous Related Readings -

1)
Carey conducted a study to determine the validity "f teachers'
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perceptions of their performance. A total of 175 teachers were paid to

complete two paper/pencil questionnaires which had two distinct types of

items: (1) perception items (yes or no concerning performance) and

(2) behavior items (identification of settings for specific practices).

Perception scores for teachers were consistently different from performance

scores. The authors therefore conclude that perception of teacher performance

could not be used to predict actual performance. A possible flow of the

procedure used in the study could be the testing procedure. Perception

items were true or false while Behavior testing was multiple choice. No

actual observations were used. Because answering questions in a testing

situation is subject to other fictors, it may not provide a valid measure

of level of performance in a classroom setting.

Hardbeck et al.14 compared self - reports for teachers with direct

observation results. The study was composed of 355 teachers in 10 districts

located in the proximity of Austin, Texas. Their findings do confirm that

self-reports by teachers tend to be higher than observer-recorded scores.

These differences did vary in a systematic way, which does permit self-reports'

scores to be converted into Prcdictions of observer results.

15
Crisp investigated the perceived competency of Secondary School

English Teachers in Illinois. A "Self-Rating Scale for Experienced Teachers"

was sent to 600 randomly selected teachers. A return of 57% was secured.

Among the conclusions were: (1) experienced teachers rate themselves higher

than beginning teachers, (2) teachers with Master's degrees rate themselves

higher than teachers with Bachelor's degrees, and (1) teachers believed

themselves to be strong in professional competency.

Copley16 evaluated the effect of professional courses on beginning

teachers by comparing 22 liberal arts graduates without professional education

courses, 28 liberal arts graduates with education courses but without student
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teaching, and 40 graduates of a professional e,Jocation sequence. Principals

were asked to rate each teacher using a 20 item questionnaire. There were

differences in ratings based un professional preparation but no difference

on other factors.

Vittetoe
17

studied Central Missouri Stare University graduates for

1970-73. Of the 1,442 graduates, 147 received teaching contracts. Of this

numbs: 7atiags of teaching performance by principals were obtained for 640.

A survey rating scale of 1 (superior) to 5 (inadequate) was used. An open-end

interview of supervisors for 100 teachers rated superior (1) and 100 rated

fair (4) or inadequate (5) was conducted to determine reasons for the performanc

ratings given to the teachers. Inadequate teachers received comments relating i

their inability to discipline, personality clashes, immaturity, lack of organi-

zation, and lack of confidence. These results are exactly opposite to comments

describing superior teachers. Inadequate teachers were judged, in general, to

be satisfactory in their knowledge of subject matter. The mean grade point

average for the inadequate teachers was 2.68 with a range of 2.16 to 3.85.

Berliner and Tikunoff 18
conducted an ethn,wraphic study of teacher

effectiveness as part of the California effort to determine appropriateness

of the teacher training program. This study suggested that 21 of the 61

variables which have been identified are generic to teachers at second and

fifth grades. However, the authors believe that more complete study of the

variables must occur in an effort to determine their validity in differentiating

the effectiveness of teachers:

- Summary -

Although there have been some encouraging signs that the professional

]literature describing results of follow-up studies may be growing, the collects

results to date have not been very useful in guiding program development,
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ocite carefully constructed follow-up study models are now in operation. These

promise to yield significant data relating to organization procedures, analysis,

and interpretation of follow-up study results.

To date, studies have generally relied on self-constructed questionnaires.

Some standardization is beginning to appear which may permit cumparison of

results.

A few follow-up efforts include direct observation In the classroom.

Although this approach is difficult to standardize and interpret, it does

promise to provide significant data which may be used to evaluate the impact

of teacher training programs and to identify characteristics of effective

teachers.
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AN ANALYSIS OF RESUL1'

I. FMTIpyMe11(

One of the most important goals of this study was to plot trends in the

employment histories of our graduates and to determine if these trends vary

among the five undergraduate training programs, Specifically, the study

was designed to provide answers to the following questions:

(I) Has the percent of individuals who secure d teaching position following

graduation varied across years and programs?

(2) What type of positio:. Ls Initially secured by those entering the

teaching profession?

(3) Has the type of teaching position obtained following graduation varied

across years and programs?

(4) What is the fate of those who do not secure a teaching position follow:

ing graduation?

(5) Does the percent of individuals who are still teaching vary across years

and programs?

(6) Do stated reasons for leaving the teaching profession vary across years

and programs:

(7) Do supervisor rating, of hiring potential and degree of preparation

vary Across programs?

(1) Has the_Eercent of individual, who -secure a tea.'hingposition varied

across tears and programs?

Data in Table I depict the percent of individuals in each cell of the

sampling matrix who responded "yes" to the question, "Did you secure a

teaching position following graduation?" Table I also depicts aggregate



totals for the tour years and tive programs as well as adjusted means for

each year. The latter figures were derived by multiplying the percents in

each cell by the total cell population and dividing that figure by the

total N. Due to sizable ditteremes in the total number of enrollees in

each program, the adjusted rtiva"s provide a more accurate reflection of the

magnitude of change across years.

Table

Pro ram

1: Percent
Teaching

of Graduates Who Secured a

TOTAL

Position Following Graduation

Year
1969-70 1971-72

(n=110) (n=110)

1974-75 1975-76
(n=I51) (n=158)

Regular (n=108)* 73.1% 75.0% 69.2% 71.4% 72.2%

EIP (n=108) 92.1% 81.3% 64.7% 62.5% 75.0%

Cluster (n=131) 72.4% 76.77. 86.17. 66.7% 75.6%

Overseas (n=125) 88.0% 78.17, 54.2% 72.77. 73.6%

CBTE (n=59) 60.6% 34.6% 49.2%

TOTAL 80.9Z 78.2% 68.0% 63.3%

ADJUSTED MEANS 75.2% 76.6% 71.1% 65.47.

Program Effects

Year Effects

statistical
Chl-sluare df. significance

16.41 4 p < .01

13.11 1 p < .01

* The "n's" repotted for each row and column refer to the total number of
individuals in each program or each year who responded to the item.



The data in Table 1 support the following geoeral om lusions:

(a) The pefcent of graduates who secured a teaching position tollowing

graduation apparently reached a peak in about 1971-72 and has declined

steadily since that time. In terms of the years considered in this

study, the percent has varied from an estimated high ut 76.6Z for the

years 1971-72 to an estir t low of 65.474 for the years 1975 -7b.

(b) This decline has been most dtamatic for the EIP program.

(c) The percent of graduates of the CBTE program who secured a teaching

position following graduation (approximately 507.) is considerably lower

than the percent of graduates who entered teaching from the other four

programs (approximately 65Z for the corresponding years).

(2) What uye of _position is initiallysecnred bv those entering the Trofes-

sion?

Those individuals who entered the teaching profession following gradu-

ation were asked to indicate the type of position they initially secured.

Their responses are summarized in Table 2. A cursory examination of this

table suggests that the percent of individuals who entered teaching via

"substitute teaching" or "part time" teaching roles increased dramatically

over the years considered in this study. Whereas less than one in ten

graduates began teaching as substitutes in 1969-70, one in four entered

teach'lvas substitutes in 1974-76.



Table 2 : Int t tat P., 1 tun Secured by Those Enterlm
the Profess( n

fart time Sup art Full ttme
..tabst cute Pa a - I (lass room

N Teat n i n r u t ess I Ir., bin& 1 ibt a r Lin) TeaL 1111,;. Oilier

1969-70 91 7.12 0.02 3.12 2.22 81.12 5.5%

1911-72 89 12.42 1.42 1.42 1.12 75.1% 4.5%

1974-75 Ili 25.72 2.72 6.22 2.12 57.52 5.32

1975-76 107 26.22 1.42 6.52 0.92 57.92 6.52

TOTALS 400 18.82 2.02 '4.02 1.82 67.02 5.52

( I ) ha, t l i e Elpf et tea, n g ' s i t on a l toed to 1_lowtnt tiradoat ton varied

Toss Years and anvil

As he data in Table 1 suggest, the percent of Individuals who secure

.1 toll -time ,'IaSSroOrna I c.lk, hang posit Inn taalluwtug gradoatt,a, appears to be

on the decline. In alder to determine it this trend is significant and to

programs, a liar( het analysis was Con-

an, ed rh.,se 1..11V Id,. and it at ,1 hat Ir ihll as I roie that

tti °rubsO tot t Ira, het", d "paraprot esslnna I" of .1 "fart -tame classroom

cat het Wet a. at bit rar liv tea a. "nude, elnp loved I ea, hers" prior to

1151 analysis.

I he dal a in Lat. 1 acv, I I hit I ht. pet- all tat and IV VIII or lug eat h-

iny who wet, 110 vr ta.It her," liar e.14 h ell in the



S4Mp I I ng m.itllo. AO,.' cy.at w 1, f rhw 1 ..11( Ahd I tvt www .1,

well as adjusted means 1.1 erit is, presented lo

7461c 1: 4,', 1,( thwo. illi4,11jf the Prot,,swon Who
Ww. w _In itiA 1 si tinder oyed ( ' alea ut es,

Paraprofessionals or Part-time Classroom Teachers)

Year

1969-70
Program (r-91)

1971-72 1974-75 1975-76
(n89) (n11-3) (n107) TOTA1

Regular (r17))

EIP (11077)

13.62

0.02

31,22

25.02

18.82

36.42

36.82

28.62

24.71

22.12

Cluster (n97) 21.82 21.72 26.72 21.72 23.72

Overseas (n.86) 4.82 4.22 31.32 37.92 19.82

CIITE (n.29) 55.02 44.42 51.72

TOTAL 10.62 19.32 34.12 33.02

---,1:-

12.72 25.62 27.02 33.62ADJUSTED MEANS

Chi-square

4

statistical
sly, it dose
pc .01Program Effects 16.41

Year Effects pc .01

The Jar., In lable 1 ..wippor t the I 1106/114. general ion. hsins:

la) Ihr pencil( w0 tnJ Ivi,l u,tls ctitoriur, tho tr.I, hint: protes4len who lust I,liv



serve In the 1-01v of "substitute teacher," "paraprotessional" or "part-

time ilassroom teacher" has increased dramatically over the years con-

sidered in thl, study.

(b) This trend began as early as 1971-72 when the estimated percent of

underemployed teachers (25.6Z) was nearly double the estimate of under-

employed teachers in 1969-70 (12.7Z).

(c) The percent of graduates of the CBTE program who entered the profession

as "underemployed teachers" was significantly higher (approximately

50Z) than the corresponding percent of graduates from the other four

programs (approximately 22Z).

The combination of data from Tables 1 and 3 reveals a very clear trend.

Whereas the decline in enrollments has very nearly matched the decline in

opportunities for employment in the state of 141chigan, the percent of student

teachers in a given year who may expect to Initially secure a full-time teach-

ing position following graduation has declined sharply. These percents are as

follows:

Z of student teachers who
secured a tull-time teaching

Year __position following_graduation

1969-70 65.62
1971-72 57.02

1974-75 52.32

1975-76 43.4Z

As these figures suggest, the percent ut candidates who secure a full-time

teaching position following graduatioL has declined tram approximately 66% to

less than 5()% during the years considered in this study.

(4) What is the fate of those who do not secure a teaching position following

arlduation?



Those individuals who did not enter the teaching profession following

graduation were asked to respond to three questions regarding their;

(a) reasons for not entering the profession, (b) type of position they

obtained, and (c) level of education demanded by this position. Responses

to these three questions are summarized in Table 4. (Sue pages 27 and 28).

An examination of the data in Sections 8 and C of Table 4 suggests that

less than IS% of the individuals in this group did not obtain a salaried posi-

tion following graduation. However, about 40% of those who did obtain jobs

were "underemployed" in that their position did not require the level of col-

lege education they had received. This figure is only slightly higher than

the number of "underemployed teachers" in recent years (approximately 33%).

Neither the pattern of jobs obtained, nor the level of underemployment has

changed significantly over the years considered in this study. The same is

true in regard to stated reasons for not entering the teaching profession.

(See Section A of Table 4)

However, stated reasons for not entering the profession did vary among

graduates of the five programs. These differences were most pronounced for

the EIP and overseas programs. The number of overseas graduates who "decided

against teaching as a career," "entered graduate school" or were 'offered a job

outside of education which promised greater rewards" (total - approximately 54%)

was considerably higher than the corresponding fugure for graduates of.the EIP

program (approximately 8%). If one assumes that these three reasons are indi-

cative of either (a) a decision not to teach or (b) a willingness to consider

other alternatives following a comparatively limited attempt to secure a teach-

ing position, it would appear that the overseas group was considerably more

mobile than the EIP group. This conclusion is also supported by the fazt that

over 70% of the EIP graduates indicated that "a teaching position was not avail-



lable 4: Descriptive Characteristics of Individuals
Who Did Not Secure a Teaching Position
Following Graduation

A. Please cheek the statement which best describes
your reason for not entering the teaching
profession.

Regular YAP Cluster overseas CRTF Adjusted

(n.,31) jn-29) (te.35) (n=19) (10) TOTAL Means

Decided against teaching
as a career

12.9% 3.4% 17.12 17.9% 10.0% 12.82 13.12

Entered graduate school 19.4% 0.0% 5.72 20.5% 16.7% 12.82 14.22

Offered a job outside of
education which promised
greater-rewards

9.7% 1.4% 11.42 15.4% 11.32 11.02 9.92

A teaching position was
not available in the geo-
graphical area in which
I hoped to reside

38.7% 72.42 22.92 20.52 26.72 34,8% 36.92

A teaching position was
not available anywhere

12.92 13.8% 25.72 1/.92 20.0% 18.32 16.6%

Other 6.5% 6.9% 17.12 '7.72 13.3% 10.42 9.42

Chi-s ware af

Statistical

si.nificance

Program effect 35.19

Year effect 14,64

20

IS

p <.05

N.S.

(continued)



Table 4 (Cont.): Descriptive Characteristics of Individuals
Who Did Not Secure J Teaching Position
Following Graduation

B. Which of the following best describes the position you
held during the year following college graduation?

N.1S5

Not employed in a paid position
Held a social services position other than

teaching
Employed in a professional and/or administrative

role
Employed in a clerical and/or technical role
Self-employed
Unskilled or semi-skilled labor
Other

Chi-square

Year Effect 25.00

12.9%
9.7Z

23.9%
14.8%

1.9%
13.5%

23.5%

statistical
df si nificance

18 B.S.

C. To what extent was the college education you received
essential to success in this position?

N..136

Advancement in this position required even more
college education than I had received

Advancement did not require any further college
education

18.1%

42.0%

I did not need as much college education as I
had already received to secure and advance
in this position

39.9%

statistical
df significance

Program Effect 13.05 8 N.S.

Year Effect 10.39 6 N.S.



able in the geovaphoal area In whi. h 1 hol,1 to reside'' While only about

2(12 of the overseas graduates checked this statement.

A final conclusion which is suggested by the data in Section A of Table 4

is reflected in the adjusted means for the three categories listed abov,.. The

sum of adjusted means for these three categories suggests that approximately

1/1 of the gr dnatc, wfe. did not se, ore o te.c, hire position following gradua-

tioi. did not attempt to find a teaching post ,n an "all-out" aggressive fashion.

(5) Does the percent_ of__ individuals who are still teachirigvary across years

and programs?

Those individuals who entered the teaching profession following gradu-

ation were asked to indicate if they "still hold a teaching position."

Responses to tbi., gro,stion arc presented in table 5.

Table 5: Percent of Those Enteringthe Profession
Who Still Hold a Tra.Aiing Position

2 Still
Years Teaching

1969-70 74.22
1970-71 69,82
1974-75 74.11
1975-76

Chi-square 4.92 (1dr) N.S.

2 Still
Pro_grams Teaching

Regular 73.12
EIP 86.02
Cluster 75,07
Overseas 69.52
CEITE 81.52

Chi-square 5.79 (4d1) N.S.

Results of Chi-square analyses of this data suggest that the percent

of individuals who are still teaching does not vary significantly by pro-

grams or by years. The latter finding is somewhat surprising. Although
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approx imat el y one-f our t h of t ho e uut er Inv t he te.i iiinw prefes,ion in

Michigan ]rave within the : irst h or 9 writs, m,,t of three vhn 1 cav, do

so during t he first t hree year ,; of t caching. In other those turn-

overs in Leaching which occur Are concentrated pr imar 1 1 y among the young,

untenured t eac hers.

(6) Do stated rt.isons for tier tea In't years

and programs'

Table 6: Descriptive Characteristics of Those Who
Have Left the Teaching Profession

iPlease check the statement which best
describes your reasons for leaving the
teaching profession (N=118)

1969-70 1971-72 1974-75 1975-76
(n-26) (n10) (N=32) (n.30) TOTAL

Did not provide sufficient
personal/professional
challenge

10.82 16.72 11.32 43.32 30.52

Left to raise a family 30.82 41.12 0.02 3.32 18.6%

Found a more satisfying
job outside the profession

11.57 10.02 21.92 13.32 14.4%

Could not obtain a teach-
ing position in area to
which I subsequently moved

11.57 10,07 15.67 26.72

I

16.12

Other 15.47 20.0% 31.3% 13.17 20.3%

Chi-s.uare 1 di

statistical
si:nificance

Program Effect 22.27

Year Effect 12.95

16

12

N.S.

p< .001

r
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Table 6 represent, a summary of responses to the question, "please

check the statement whi,h best describes your reasons for leaving the teach-

ing profession." Although stated reasons for leaving did not vary signifi-

cantly among graduates of different programs, there are significant dif-

ferences across year!, of graduation. Perhaps the clearest trend suggested

by the data is a significant reduction in the number of individuals who

leave teaching "co raf,, tamily." Approximately 137: of those who entered

teaching during the years 1964 -72 and who have subsequently left the pro-

fession did so in order to raise a family. The corresponding figure for

those graduating during the years 1974-76 is less than 57

Although the results are somewhat less conclusive, the data in Table 6

also suggest that there may be an upward trend in teachers leaving the

profession because (a) it does not provide sufficient personal or profes-

sional challenge or (b) because they are unable to find a position in the

area to which they subsequently move.

(7) Do supervisor ratings of hiring potential and degree of `,reparation vary

across programs?

Approximately one-third of the supervisors in our sample indicated that

they were aware that the teacher they were reviewing had graduated from one

of the five training programs. This subsample was asked to indicate if

graduates from the program they identified (a). have a greater chance of

being hired in their district and (b) are better prepared as classroom

teachers than graduates of other programs at Michigan State. Their responses

to these two questions are summarized in Table 7.*

Only two supervisors indicated an awareness that the teacher they were rating
had graduated from the CBTE program. Although this finding is perhaps inter-
esting in its own right, It is virtually impossible to generalize from a sam-
ple of two individuals. Thus the analysis of data presented in Table 7 is
generally limited to the ocher four programs.
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Table 7: Supervisor Ratings of Hiring_Potential and
Thoroughness of Preparation Received by Graduates
of Each Program*

L
A. Do you feel that graduates from this program have

a greater chance of being hired in your district
than graduates of other programs at Michigan
State University?

B.

Yes Not Sure No

Regular (n*20) 152 352 50%
EIP (n 24) 502 292 212
Cluster (n*21) 33% 482 192
Overseas (n -16) 632 382
CBTE (n*2)* 502 - 502

Chi-square 18.84 (6df) p <.01

Do you feel that graduates from this program are
better prepared as classroom teachers than graduates
of other programs at Michigan State University?

Yes Not Sure No

Regular (n -20) 52 602 352
EIP (n*24) S42 33% 132
Cluster (n -20) 152 752 102
Overseas (n=.16) 6% 752 192
COTE (n*2)* - - 1002

Chi-square 35.62 (6df) p < .001

* See footnote in text.

In general, supervisor ratings of hiring potential and degree of pre-

paration were most favorable for the EIP program and least favorable for

the regular program. Supervisors appeared to be somewhat reluctant to

rate the cluster and overseas programs on these two scales. Those who did



check a category other than not sure," however, seemed somewhat more

supportive of the cluster program than the overseas program.

II. Measures of Classroom Performance and General Attitudes Toward Student

Teach Jr%

-Introduction-

A secund major purpose of this study was to determine if (a) general

attitudes toward student teaching and/or (b) the classroom performance of

those enterini.;. the teaching profession varied across years, and programs.

Five subscales on the graduate and supervisor surveys were constructed with

this goal in mind. These subscales are as follows:

(I) Graduate Ratings of Their General Satisfaction with Student Teaching.

(See Table B-3 in Appendix B)

(2) Self-Ratiogs of Performance Levels on a Specified List of Teaching.

Skills (Sil Table B-4 in Appendix B)

(3) Graduate Ratings of the Contribution of Student Teaching to the Devel.

opment of Specified Teaching Skills (See Table B-5 in Appendix B)

(4) Supervisor Ratings of the Teacher's, Commitment to Teaching (See Table

B-7 in Appendix B)

-Subscale Reliabilities-

The first step in analyzing responses to the five subscales was to

determine the reliability of each. The computer analysis which was con-

ducted provided ah index t the contribution of each it in a given sub.

scale to the total reliatllity of that subscale. Using these indices as

a base. three items were omitted from the General Satisfaction With Student



Teaching Subsiale, and one item .emitted from of the f.flowing

subscales: Self-Ratings and tiupervitior Ratings of Pertormance of Specified

Skills and Supervisor Ratings of Pefforman.c of Specified Skills and Super-

visor Ratings of Commitment to Troy ping. 3he.e change, were designed to

increase the internal consistency .0 ea.h subscalc. The items which were

ultimately included in ca.h of the five suhscales are listed in Tables 8-3

through 8-1 in Appendix B.

Table 8: Intercorrelations Among the Five Sobscales
(Reliability Coefficients (alphas) are
Presented in the Diagonal)

(1) (2) (3) (4) (5)

(I) Graduates' ratings of .853 .237 .608 .018 .038
satisfaction with
student teaching (G-SST)

(2) Graduates' self-ratings .852 .304 -.004 -.043
of skill performance
(G-SP)

(3) Graduates' ratings ot .Rit .0b4 .003
contributions of student
teaching to skill
development (G-CST)

(4) Supervisors' ratings of .822 .747
graduates' skill
performance (S-5P)

(5) Supervisors' ratings of .942
graduates' commitment
to teaching (S-CT)

Reliability coefficients and intercorrulations among the live subscales

are presented in Table 8. An examination of the values portrayed in the

.1,



diagonal of the itirOreorrclatt011 Matrix Si1)4y,c,ts that each of the sub-

scales had a high level of reliability. Reliability coefficients ranged

from alphas of .H2 for supervisor ratings of skill performance to .94 for

supervisor ratings of commitment to teaching.

With one or two exceptions, the off-diagonal correlation coefficients

were comparatively low. This suggests that, in general, scores on the

five subscales were relatively independent. However, there was a compara-

tively high relationship between the two measures of a graduate's attitude

toward student teaching and supervisor ratings of skill performance and

commitment to teaching.

Perhaps the most interesting figure portrayed in Table 8 is the corre-

lation between supervisor ratings and self-ratings of performance of selected

teaching skills. The correlation between these two measures of classroom

performance was -.004. In other words, given the conditions which pre-

vailed in this study (each supervisor rating only one of the teachers in

his/her building), there was little or no relationship between how a teacher

rated himself/herself in skill performance and how that teacher was rated

on the same scale by his/her supervisor.

-Computation of Scores on Each Subscale-

An individual's score on each subscale was determined by adding his

ratings across all items in the suhscale and dividing that total by the

sum of ratings
number of items. Score -

subscale items

This procedure allowed the investigators to compute meaningful subscale

scores for those individuals who inadvertently failed to respond to one of

the its in a given subscale. However, thnse individuals who failed to

respond to two or more items in a subscale were omitted from the sample.
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Only those individuals for whom thvi was a complete set of data,

including supervisor ratings, were included in the Analysis of Variance

(ANOVA) Tests which are reported in the next section. Fifteen of the 228

individuals who should have been included in this sample tailed to respond

to two or more items on one or more sobscales and were thereto re also ex-

cluded from the analysis.

-Differences in Mean Scores on the Five SuhScales

by Years and Programs-

The data in Table 9 depict the mean ratings ,irrt each subscale for each

of the four years and five programs , onsidered in this study. The results

of analysis of variance tests rf differences in mean scores on each sub-scale

are also presented in this table. (See pages 38 through 42.)

These results support the following general conclusions:

(1) Although there was some variance in mean ratings of "General Satis-

faction with Student Teaching," the observed differences were not

statistically significant for years, programs, or the interaction

of years and programs.

(2) Observed means fur "Self-Ratiogs of the Performance of Selected

Teaching Skills" were very close to the grand mean of 1.08 for all

years and all programs. Those differences which occurred fell far

short of statistical significance for years, programs, or the

interaction between years and programs.

(3) (a) Although there appeareu to he sizable differences in mean

ratings of the "Contribution of Student Teaching to Skill

Development" across the five programs, these observed differ-

ences were nut statistically significant. The interaction
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between years and programs also fell short of statistical

significance.

(b) However, there was a sijoilicant inverse relationship between

Learn of experience as a teacher and ratiBis of the contribu-

tion of student teaching to skill development. In other words,

experienced teachers rated the ,ontrlbotion of student teaching

to skill development at lower levels than did their less experi-

enced colleagues.

(4 (a) "Supervisor Ratings of the Teacher's Performance of Selected

Skills" did not appear ere vary to any great extent across the

five programs. Those differences in mean ratings which were

observed tell far short of statistical significance. The same

is true for the interaction between years and programs.

(b) "Supervisor Ratings of the Teacher's Performance of Selected

Skills" did vary across the four years. In general, supervisors

rated teachers with three or more years experience higher tbs.:

Ulu_ rated teachers with two or less years of experience.

(S) Although supervisors also appeared to rate experienced teachers higher

than ess experienced teachers on the "commitment to teaching" sub-

scale, these observed differences were not statistically significant.

The same was true for observed differences in mean ratings of commit-

ment to teaching across the five programs as well as the interaction

between years and programs.

In summary, there were no statistically significant differences in mean

scores among the five programs for any of the subscales used in this study.

There vere' also no statistically significant interactions between years and

programs on any of the subscales. However, there were significant differences

across the four years in mean scores on two subscales, the "Contribution of
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Student Teaching to Skill Development" and "Supervisor Ratings of Skill Per-

formance."

Table 9: Results of Analysts of Variance Tests
Suhscale Scores

GRADUATE KAT1NGS

Subscale 1: General Satisfaction With Student Teaching (G-SST)

"NIP
Please indicate your level of agreement with each of the
following statements (eg. Student Teaching was an enjoy-
able educational experience).

0 strongly agree 2 = disagree
1 agree 3 = strongly disagree

Grand Mean .73 Standard Deviation = .564

Years

1969-70 (n=47)
1971-72 (n..55)

1974-75 (n 54)
1975-76 (n..57)

ANOVA

Mean Mean
Ratite Programs Rating

.59 Regular (n=45) .82
.78 EIP (n..45) .69

.79 Cluster (n=53) .76

.60 Overseas (r154) .64

CBTE (n=16) .72

soul,e 1 dt

Main Eftects: years 3,195
programs 4,19;

Interaction: Years x program,: 10,195

statistical
F-ratio significance

1.67 N,S.

.88 N.S.

1.55 N.S.

(continued)



Table 9 (Gout.)

Subscale 2: Performance 01 Sclu(ted Skills: Self-Rat iots (C-SP)

Huw would you
'skill in your

with students)?

0 outstanding
1 strung

Grand Mean

rate your ability to .a.p.ply this knowledge or
classroom (eg. ability to establish rapport

(tp 107) average

(top ..,Z) 3 below average

1.08 Standard Deviation .473

Mean Mean'

Years Ratint_ Proms Rating

1969-70 (r).41) 1.04 Regular (n.45) 1.07

1971-72 (n.55) 1.06 EIP (n-45) 1.03

1974-75 (n54) 1.11 Cluster (n53) 1.11

1975-76 (n.57) 1.13 Overseas (n..54) 1.07

CUE (n16) 1.27

ANOVA
statistical

di F.-ratio si ntficance

Mats Effects: years 3,195 .45 N.S.

programs 4,195 .56 8,5.

Interaction: Years x programs 10,195 .46 N.S.
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Table 9 (Cont.)

Subscale 3: Concrihutions of Student Teaching, to Skill
Development (G-CST)

To what extent did your student teaching experience promote
the development of this skill? (eg. ability to formulate in-
structional goals and objectives)

0 - strong influence 2 = limited influence
1 = moderate influence 3 - little or no influence

Grand Mean = 1.24 Standard Deviation = .588

Mean Mean
Years Rating Programs Rating

1969-70 (n=47) 1.46 Regular (n=45)
1971-72 (n=55) 1.31 EIP (n=45)
1974-75 (n=54) 1.15 Cluster (n=53)
1975-76 (n=57) 1.10 Overseas (n=54)

CBTE (n=16)

ANOVA
statistical

Source df F-ratio si:nificance

Main Effects: yearp 3,195 4.06 p COI
pro trams 4,195 1.74 N.S.

Interaction: yearS x programs 10,195 1.06 N.S.

(continued)
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Table 9 (Cont.)

SUPERVISOR RATINGS

Subscale 4: Performance of Selected Skills: Supervisor
Ratings (S-P)

How would you rate this teacher's ability to apply this
knowledge or skill in the classroom? (eg. ability to estab-
lish rapport with students)

0 - outstanding (top lOX) 2 . above average

1 strong (top 25Z) 3 below average

Grand Mean . 1.07 Standard Deviation . .648

Years

Mean
Rat in Pro rams

Mean
Rati

1969-70 (n.47) .94 Regular (n.45)

1971-72 (n.55) 1.05 EIP ri45)

1974-75 (n.54) .98 Cluster (n -53)

1975-76 (n57) 1.28 Overseas (n.54)
CBTE (n.16)

ANOVA

1.15

1.01

1.10

1.06
1.00

statistical
Source df F-ratio significance

Main Effects: years 3,195 2.97 p (.05
programs 4,195 .33 N.S.

Interaction: years x programs 10,195 .49 N.S.

(cont inued )
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Table 9 (Cont.)

Subscale 5: SuRervisur Ratings of Commitment to Teaching (ST)

Please indicate the extent ro which you agree with each of
the following statements which refer to professional activi-
ties of this teacher (eg. actively participates in various
in-service activities such as workshops and teacher commit-
tees).

0 . strongly agree 2 = disagree
1 - agree 3 = strongly disagree

Crawl Mean = .61 Standard Deviation = .444

Years

1969-70 (n=47)
1971-72 (n=55)
1974-75 (n=54)
1975-76 (n=57)

ANOVA

Mean
Rating Programs

Mean
.Ratin

.54 Regular (n -45)

.57 EIP (n=45)

.53 Cluster (n=53)

.73 Overseas (n=54)
CBTE (n=16)

.66'

.60

.64 '

.49

.71

statistical
Source df F-ratio significance

Main Effects: year 3,195 1.78 N.S.
program 4,195 1.07 N.S.

Interaction: years x programs 10,195 1.36 N.S.

In yet another effort to determine if measures of classroom performance

vary among years and programs, supervisors were asked to provide global ratings

of their teacher's 'overall competence as a teacher" and "level of commitment

to the teaching profession." Whereas the five subscales considered earlier

consisted of seven or more items on one of the surveys, both of the global

assessments reflect responses to a single item on the supervisor's survey.

Results of,analysis of variance tests of observed differences in mean ratings

of competence and commitment to teaching are presented in Table 10. As these

results suggest, observed differences in global assessments of competence and

commitment to teaching were not statistically significant for years, programs,

or the interaction between years and programs.



Table 10: Results of an ANOVA Test of Supervisors'
Global Racine of Graduate Competence and
Commitment to Teaching*

Program

Regular

EIP

Cluster

Overseas

C. B.T. E.

Supervisors' Global Ratings of

Competence Commitment

Mean

1.49 (48)

.94 (49)

1.06 (52)

.81 (57)

1.28 (18)

Mean

1.00 (46)

.78 (49)

.91 (53)

.78 (58)

.97 (18)

Grand Mean
F-ratios: year

program
inter-
action

1.12

.97 (N.S.)

.31 (N.S.)

1.22 (N.S.)

.89

.88 (N.S.)

.36 (N.S.)

.75 (N.S.)

* Scale: 0 outstanding (top 10 percent of all teachers),
1 - strong (top 25 percent of all teachers).
2 above average
3 below average

-An Analysis of Individual Items-

In a final effort to determine if general attitudes toward student teach-

ing and measures of classroom performance vary across years and programs,

responses to individual. items within the five subscales were analyzed in a

series of Chi-Square Tests. The results of these analyses are presented in
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Tables B-1 through B-7 in Appendix B.

Although the results of these tests reveal si?,hil leant differences among

years and/or programs on a few of the items, these results should be inter-

preted with caution for two reasons. First, responses to individual items are

less reliable than scores derived from responses to sets of related items (sub-

scales). Second, the total number of Chi-square tests which were conducted

was so large that it is likely that one or more of the "statistically signifi-

cant" differences may have resulted from chance alone..

(a) General Attitudes Toward Student Teaching

With these cautions in mind, consider the pattern of responses to

four hems on the "General Satisfaction with Student Teaching" subscale-..

which are presented it, Table II. Responses to two related items which

were not included in the subscale are also presented in this table.

Responses to these six items did vary significantly across programs,

even though total scores on the subscale did not. In general, the

distribution of means on the six items follows a consistent pattern.'

Mean ratings of participants in the Overseas programs were typically

the lowest, suggesting that this group "enjoyed" student teaching more

and felt more "comfortable" with their college supervisors than was

true for participants in other programs. Mean ratings of participants

in the Regular Program, on the other hand, were typically the highest,

suggesting that this group "enjoyed" student teaching less and felt

less "comfortable" with their college supervisors than was true for

participants in other programs. Given the consistency of the pattern

of responses and the arbitrary decision not to include the last two

items in this subscale, it seems reasonable to conclude that partici-

pants in the Regular and Overseas programs diffe ed significantly in

5,
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Table 11: Significant Differences on Sele(tedItems
with Student

12)

of the "General Satisfaction
Teaching" Subscale (N.535)

Scale: 0 - strongly agree
1 agree

2 - disagree dis-
3 - strongly agree

[.

Mean Ratings
Chi-square

Irmo regular EIP cluster overseas CBTE (df.

Student teaching was an
enjoyable educational
experience

.69 .58 .78 .38 .65 29.97**

I would recommend my stu-
dent teaching experience
to any undergraduate pre-
paring to enter the
teaching profession

.89 .75 .79 .55 .83 27.90**

My student teaching pro-
gram was respc?nsive ,

recomsendations of parti-
cipating classroom
teachers and students

.99 .89 .88 .78.--- 1.00 29.90*

My supervising teacher(s)
provided frequent and/or
valuable feedback regard-
ing my lesson plans and

classrOom_performance

1.35 .78 .96 ,85 .78
........

20.27a

My (clinical consultant/
college supervisor) pro-
vided frequent, and/or
valuable feedback regard-
ing my lesson plans and
classroom performanceb

1.52 1.21 1..34 1,04 1.33 22.72*

I felt free to discuss my
progress and problems with
ay (clinical consultant/
college swpervisor)b

1.24 1.15 1.12 .85 1.07 35.12**

a p < .0b
* p < .05

5* p < .01
b This item was not included in the subscale
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their "General Satisfaction with Student Teaching."

The "Contributions of Student reaching to Skill Development" sub-

scale also provided a measure of general attitudes toward student

teaching. Responses to five items on this subscale are presented in

Table 12. Responses to each of these items varied significantly across

years. In general, the pattern of means across the four years paral-

lels that of total scores on the subtest. As teachers gain years of

experience, they are apt to decrease thiir ratings of the contributions

of student teaching to skill development.

The pattern of responses for two of the items in this subscale

also varied significantly across programs. The distribution of means

on theme two items suggests that participants in the CBTE program

were more apt to feel that student teaching contributed significantly

to their abilities to "formulate instructional goals and objectives"

and skills in "evaluating one's own classroom and professional perform-

ance" than was true for participants in other programs.

(b) Measures of Classroom Performance

Responses to individual items on the three measures of classroots

performance were also analyzed using Chi-sqiiare tests. The results

for self-ratings of/Ofrformance of specified skills are presented in

Table B-4; those for supervisor ratings of performance are presented

in Table B-S; and those' or supervisor ratings of commitment to teach-

4ng are presented in Table B-6 of Appendix B.

4 As an examination of :hese tables suggests, there was not a single

instance in which the pattern'of responses to an individual item from

one of the three subscaleS varied significantly across programs. This
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Table 12: Si.,nificant Differences on Selected Items
of the "Contribution of Student Teaching to
Skill Development" Subscale (N 388)

r-

To what extent did your Scale: 0 = strong influence
student teaching experience 1 = moderate influence
promote the development of 2 limited influence
this skill? 3 - little or no influence

Year Effects

Sample Means Chi-square
Item 1969-70 1971-72 1974-75 1975-76 (df. 9)

Knowledge of educational
theory and practice

1.63 1.64 1.32 1.36 18.62*

Ability to formulate in-
structional goals and
objectives

1.48 1.27 1.14 1.20 20.27*

Ability to recognize and
deal effectively with
problems in student
discipline

1.45 1.26 1.15 .85 17.98*

Ability to use effective
questioning and inter-
action techniques In the
classroom

1.33 1.44 1.18 1.12 18.41*

Ability to evaluate one's
own classroom and general
professional performance

1.49 1.31 1.07 .89 25.67**

- Program Etfects -

Sample Means Chi-square
Item Regular EIP Cluster Overseas CBTE (df - 12)

Ability t, formulate in-
structional goals and
objectives

I 1.35 1.15 1.29 1.41 .74. 20.89*

Ability to evaluate one's
own classroom and generai
professional erformanee

1.40 1.1S 1.21 1.08 .81 20.54*

* p< .05
** p< .01
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The third general purpose thi, study was to determine the impact of

various characteristic features of student teaching on professional development

Specitially, the study was designed to provide answers to the tollouing ques-

tions:

(I) In tl-e [ ,t )0AdtlAtc, hot: much did student teaching', in general

e a 011e. ti par t,r(11,111t a, a 1.1,sroorn ..,i,a1,1"?

(2) is them i tolitut:iship 1).t wven t pt I school in which an indivi-

du.il is plat ed during student t er, Ting and t he school in which that

individual works during; his/her f lrst year oi t eac hi nig?

( I) How v,I.,.u14,2 vrtrioul: ru, t 1.'11.11 ch,taL t er ist icr, of t he student

tilt h; lig program?

(.1 To vh.it stint h.lve -e.11 lit I i, ,,It,Ila I', in the student teaching expel

eta ,1111L02:1, ptt ,1-171E111, .1 a.,room t eac lwr?

('t) Whn do students make a tirm decisian to seek a teaching position?

(b) Uo gridoat e school ,ntolltrouut very by Seats and programs?

(1) How do graduates oil pervisors r.nk the relative import'iu-e of variou

generic' tea. ping skills?

(8) Is there a relationship between the level of performance suggested by

one's student teaching report And various other measures of attitudes

And performance?



ff I In t he .1, udEllletit t I ledt ffift, I t !II:, 111 6_t'llet

Mt 1 11)111 ,vi, 1 t .I71,111. 1.1t [ICU

i.r.iduat ent cred the tea. fling prolossion uhl t hell

W . to t r.,te t t h e , ra r shut inn of var toes ru, t tonal experiences

nn t ii If 1 ert oom (ear her. These rat tu., ire depi,ted

in 1 ahl e I 1. Al t hough there wt.' ' 1 /Olt tit t 1.1 I!) 1711,111 rat ings of

super vise! : tln pa t ern et i espettst lel I he !,eal eNper i-

ences t hey wet h asked to rite 61.1.`; t he same. Cradttat es and supervisors

agreed t hat student t'.t'hiug .1111.1 lilt er,I, Iltris With col leagues have had a

moderate to strong in t heir classroom performance. In the

judgment of both groups, graduate education courses au in-service programs

ut t he schools 11.1,. had a I imi t moderat e int luence. F c,,,,1 ly, graduate

rat lugs et nn,tergi adu.,t r Met hods k our se,. and et her undergraduat ion

t.11r .its.. tell 1:1 I ht. 1 lt111 t t. m.d,',.,te Int hien, e range, but were

hotly viewed as somewhat less intluential than the two experiences listed

alcove.

A series G, Chi- square analyse, were ,.ondu,tea in arc ef tort to deter-

mine whether or not the pattern of graduate ratings varied across years and

programs. The results of these analyses are also presented in Table 13.

iIi, . IV 1 tilt t er111Ct In mean ratings id not vary among graduates of t he

I propJams t 111, .0 Is ioattu. t 1O11.11 Ixper iclict,. With ntl

's. tun, mein 1.11 11d not vary ntknig graduates et dll erent

seats. As the d.ta 1ah1 lit al up;est, there was a direct relation-

hip het wcen sir 1 1, 11., 111(1 r .It 111W-3 111 t he Int I IlellCe of graduate

etlut at se,. 1n et her wet is , IIIe 1 oulr,e1 one 11.1,; be,-11 t eat lying, the

great or f he per, et ved valor .dual edfn ccdt our ses.



Table 11: Ratinlls of the Relative lnfluenk. of Various
General Sources on One's Performance_as_d
Classroom Teacher

Now much have each of the following contributed
Co your performance as a classroom teacher?

this individual's]

Scale: 0 strong influence
I moderate intluence

limited influence
little or no influence

Mean Ratings
Chi-squares

Graduates Supervisors
(n=appric. (11approx. Years Programs

source 4UU) 15U) I! (dt = 4) (dt . 1!)

Student teaching .68 .67 16.14 11.91
Interactions with colleagues .85 .80 7.95 12.45
Graduate education courses 1.56 1.07 41.39** 10.38
Inservtce programs in the
schools 1.57 1.24 7.35 15.30

Undergraduate methods courses 1.86 13.36 13.46
Other undergraduate education
courses 10.78 8.15

Table 13(a): Mean Ratings of the Influence ,f Graduate
Education Courses on One's Classroom Performance
by Years

Year

1969-70
1971-72

1914 -15

1975-76

n

94

94

103

H8

Mean Ratings

1.31

1.21

1.69

2.01



(2) Is Iwro t tI Or11,Illp 1IvotO ht type 01 hool h an individual

is pla,ed iuzLtI .(ud'n( teaching_ And the s.arool in whi,n that individual

hIS/h,r first year ot teakhIng!

1n-a series ot related que!,tions, graduat& !. were asked to describe the

the s:in),I1 in whi,'n they were pla,ed ,Jr student teaching and the school

in iIuh they were initially assigned following graduation. As the data

pre,iented in section,. A and ti 01 Table 14 suggest, there is d clear rela-

tionship between the two sch0,!s in terms of the number of students in earh

(small, medium, or large) and the location of the set I (urban, suburban,

and rural). Individuals who student taught in a small school were very apt

to teach in a small or medium sized school following graduation. Those who

student taught in a medium sized school were must apt to be initially placed

in d medium sized school. The group 01 individuals who student taught in a

large school, on the oche' hand, appeared to be comparatively flexible in

accepting initial teaching assignments in schools of various sizes.

The relationship between the lo'atiun of the two schools (urban, sub-

urban, rural) was equally strong and followed a consistent pattern. Those

who accepted a teaching assignment in an urban school following graduation

were most apt to have been placed in an urban school during student teach-

ing; those who accepted an assignment in i suburban school were most apt

to hAVc student taught in a suburban school; and those who secured an

assignment in a rural skhoul were must apt to have student taught in a rural

The data presented in Suction C of Table 14, on the other hand, suggest

that there was no clear relationship between the type of school (public,

private, or parochial) in which one was placed during student teaching and

the type of school in which that person was initially employed.



Table 14: Relations Between School in Which one
Student Teaches and School in Which One
Is Initially_ Empi,.yed

A. Stze of 5ch,m1 (ri179)

1st teaching position:

Student '\ Small Medium Lat e.

Teaching (1.115) (r.IBS) (n=81) TOTAL

Small (61) I 52.5> 41.0% 6.6% 15.9%
Medium (n..209) 22.0% 59.87 18.2% 54.6%
Large (1..109) 11.0% 29.4% 37.6% 28.5%

(--

TOTAL 30.0% 48.1% 21.71

Chi-square 51.41 (6d1) p.- .001

B. L of School ir1821

1st teaching posi.i ,11:

Student Urban Suburban Rural
Teaching (n116) (n-142) (n.,124) TOTAL

______.

Urban (n..165) 46.1% 21.07. 30.9% 41.2%
Suburban (n=143) 20.17 51.17 26.6% 37.47
Rural (r174) 14.91 37.87 47.3% 19.41

TOTAL 30.4% 17.2% 32.5%

Chi-square - 49.40 (4df) p .001

(centinuedi



Tablo 14: iotinued

C. lype ut

Student
Teaching \\.,

1st Leaching psi inn

public private parochial

(r1118) (n.11) (n-14) TOTAL.

Public (n-125) 88.9% 6.8% 4.01 84.67

Private (n51) 82.4% 15.7: 2.0% 11.1:

Parochial (n-8/ 87.5! 12.57 0.0: 2.1%

TOTAL i 88.0% 8.1% 3.6%

Chi-square - 5.74 (bdf) N.S.

D. Grade Level and Subject Matter Taught

How
student
subject

similar was your initial teaching position and your
teaching experience in regard to grade level and

matter taught?

Scale: 0 very similar 2 - dissimilar

1 3 very dissimilar

Mean Mean

Years n Rating Programs n Rating

1969-70 90 .98 Regular 79 1.38

1971-72 87 1.25 E1P 81 .98

1974-75 104 1.19 Closter 100 1.22

1975-76 103 1.48 Overseas 96 1.50

CBTE 28 1.43

Chi-square df

statistical
significance

Program effect 22.28 12 p < .05

Year effect 19.09 9 .05



In A forthi.r eff,,rt Actemlne it ititAt I. similarity between one's

student t h ng e.pition , i Ind his/her initial teaching as.ignmfut, gradu-

ates were asked to Ind', re the 1.vel of similarity between Clii two experi-

ences in regard to grade level and suble.-t matter taught. Mean ratings of

similarity Are presented in Se.tion I) of Table 14 for each proKram and

each year considered in the study. As these data suggest, there were

sizable and statistically icant differences among the means for both

year, aNd The i c 1,, whi, h one's initi :ea,hing assignment

is similar to student teaching iu grade level or subjects taught declined

steadily over the years considered in this study. Further, the degree of

similarity was greater for the EIP program than for any of the other four

programs.

fl) tow valuable are vario,i,; instructional chara,teristi. s of the student

teachinsTrutra&

Graduates were asked to indicate the relative value of various instruc-

tional eitures of the st-niont ri,whing program. Their responses are sum

marized in Table IS, which portrays Mean ratings as Well as the Percent of

gridnati Who indicated that A given option Was not provided in their

stodvnt teaching program. In the lodgment ol graduates, the opportunity

To teauh it more than one grade level or in mare than one subject matter

area had considerable value. However, approximately one-fourth of the

graduates did not have an opportunity ti participate in this experience

during student teaching. Ac,ording to graduates, observations in other

classrooms and written midterm evaluations had moderate value; scheduled

seminars had limited to moderate value; and, the student teaching hannhook

had limited valor.



Table IS: Relative Value of Selected Aspects of
the Student Teachin8 Experience

How viluable were each of the following aspects
of the student teaching experience? (n.535)

Source

Scale: 0 - great value 2 . limited value
I - modulate value 4 = little or no value

Z Time-t Did

Mean Not Occur in
Rating Student's Program

Oppottnity to teach at more than 0
one grade level or subject area

.37 24.6%

---
Observations in other classrooms .87 13.9:

Written
teaching

midterm evaluation of your
performance

1.04 25.4%

Scheduled seminars or meetings 1.51 6.6%
with other student teachers

--
tel,hing handbook 2.1; 23.27.Student

(4) To what extent have various professionals in the student teachintLexperi-

Vrire Tertormance_as a classroom teacher?

Cradutes were asked to indicate the extent to which interactions

during student teaching with various individuals influenced their perform-

ance as a classroom teacher. A summary of their responses is pruvided in

Table 16. It should ,omc as no surprise that supervising teachers were

rated as most Influential and principals of the schools in which student

teaching occurred were rated as least influential. Mean ratings of the



Table 16: The Influente of Key Individuals In Student Teaching
on One's Performance as a Classroom Teacher

To what extent !aye interactions during student teaching with
each of the foil wing individuals influenced your performance
as a classroom teacher? (N . 400)

Scale: 0 strong influence 2 = limited influence
1 moderato influence 3 - little or nu influence

Source
Mean
Rating

Chi-square
Programs (df = 12)

7upervlaing teacher .91 15.63

:luster consultant/college
supervisor 1.71 30.42**

Other teachers in school in which
I student taught 1.82 14.49

3ther student teachera in the
program 1.90 29.82**

Principal of the school in which
I student taught 2.28 19.57

* *

Source

.01

Mezn Ratings:

Regular E1P Cluster Overseas CUE Chi-square
(n=85) (n=86) (n=102) (n.102) (n =28) (d1=12)

:luster consultant/
:ollege supervisor 2.12 1.38 1.74 1.61 1.82 30.42**

)ther student tchrs,
in program 1.76 1.60 2.00 1.76 2.07 29.82**

influence of each of these individuals did not vary among participants in

different programs. Further, judgments of the extent to which one's class-

room organization and style of teoching arc similar to those of the super-

sif



vising tea,her were also hivariate Alrw, programs. (See Table 11-8 in

Appendix H.)

Mean ratings 01 the intluencv of the cluster ( nsultant/college super-

visor and other student teachers in the program did vary in the five

progtams. Participants in th LIP program saw these individuals as having

a stronger influence on their classroom performance than was true for par-

ticipants in the other tour programs.

(5) When do students make A tirm decision to seek a teaching position?

Data presented in Table 17 suggest that Approximately 70Z of the

graduates made a firm decision to seek a teaching position prior to the

student teaching experience. Approximately 117. made this decision during

student teaching and 197. did not make a firm commitment until after student

trashing. Given the dramatic decrease in available teaching positions and

the publicity surrounding this trend, it is somewhdt surprising that these

figures have not changed signilicantly during the yedrs considered in this

tudy.

However, ther were signiti(.iiit ditferen(es in when A tirm decision to

seek a tachir!.; position was made among particiants in different programs.

The proportion of individuals who made this decision prior to student

teaching was largest for the KIP progr.mi and smallest for the Overseas

program.



Table 17: Time at Whih Students Hake , Firm
Decision to Seek a Teaching. Position

When did you make a firm decision to actively seek
a teaching psition?

Prior to During Atter
student student student

Programs teaching teaching teaching

Regular (n.N4) 70.27: 10.7% 19.0%
EIP (n85) 81.2% 10.6% 8.2%
Cluster (r. )04) 70.2% 10.6% 19.2%
Overseas (n..102) 56.9% 13.7% 2q.47
CBTE (n.29) 65.5% 13.8% 20.7%

_..._.

TOTALS 697 122 202

Adjusted Totals 70.5% 10.92 18.62

Program Effects

Year Effects

Chi-square

15.52

2.41

df

8

St a t ist ica 1

significance

p

6 N.S.

(6) Do_Lriduate s.h,o1 enrollment,. vary hy ycar, And pruLrams?

The data In Table IH summarize !.esnonses to two questions regarding

graduate yorollment,4, "Hot: many graduate redit,: have you earned?" and

"What proportion .t your -aduaty ha,le vaa -timed at M.S.U.?"

It ntioald .ome 1S n, SM7,11,4e !hit numher 0. ijaduaIc credos

earned varied signiticant1v across yea-s. Whereas about 60% of those wh

graduate- to the year,: 1964-72 have completed 25 more graduate credits



and have therefore qualified for permanent certitica11on. univ about 102

of those who graduated in 1975-76 have reached this level. Because all

ar,icipants in HI.. CHTE program have graduated within the past three years,

;r also .0me d, co surprise that the nombei oI graduate credits

yarned by participants in this program was lower thon the corresponding

Table 18: Graduate School rnrollments by Years and
Programs

LNow many graduate c:eaits have you earned?

A. By Years

0-24 25-48 More than 48N

1969-70 110 40.0% 39.0% 20.9%

1971-72 109 40.5% 41.4% 16.2%

1974-75 153 77.1% 14.0% 8.9%

1975-76 158 89.9% 5.1% 2.5%

Totals 530 66.4% 22.5% 11.1%

Adjusted 64.3% 21.4% 14.4%
Totals ) j

B. Ax_Programs

N 0-24 25-48 More than 48

Regular 108 62.0% 20.4% 17.6%

EIP 107 63.6% 26.2% 10.3%

Cluster 130 66.9% 23.1% 10.0%

Overseas 125 65.4% 25.6% 9.6%

CBTE 60 HI.7% 11.7% 6.7%

Chi-square

statistical
df significance

Program Effects

Year Ef -eta

25.97

151.25

16

9

pc .05

p< .001

(continued)

A



Table 18: continued

What proportion of your graduate credits hay, you
earned at MSU?

A. By_ Years

N 0-25% 26-75% 76Z or more

1969-70
1971-72
1974-75
1975-76

1

I

1

110

107

150

150

63.6
61.7

61.3
78.0

4.5

4.6

2.0
3.3

31.8
33.6

36.7

18.7

TOTAL I 517 66.7 3.4 29.8

B. By Programs

N 0-25% 26 -75% 762 or more

Regular 106 64.1 (68) 1.9 (2) 34.0 (36)
EIP 103 68.0 (70) 2.9 (3) 29.1 (30)
Cluster 129 65.1 (84) 2.3 (3) 32.6 (42)
Overseas 121 74.4 (90) 5.0 (6) 20.7 125)
CBTE 58 56.9 (33) 6.9 (4) 36.2 (21)

statistical
Chi-square df s I niEtc.ince

Program Effects 30.95 I 12 p.- .01

Year Etfects 1 20.27 1 9 p <.05

figure for the other four prugrams. Although gr luate enrollments were

reasunably consistent among participants in the other four programs, the

proportion of graduates from the regular program who have completed more

0-'



thah grAduatc ,tydits Appears 10 be somewhat hi,flad than the forrespond-

jp,,, pt putt tun It ;-ii ficipauts in the other program.

the i0., "1 graduate ,rodits whi,l, have bcco earned At Michigan

:;late al," varied hr VAl, ld programs. Appr"ximaryly one-

. third ,d those who graduated during the years I909-7S have earned 767. or

mote of their gradual, credits at MSV. However, this figure dropped to

hoot IYZ 1"r those who graduated during the 1975 -/A acadonic year. Although

this evidence is Lit trim con, ostve, it m,tv suggest that limited job oppor-

tunities in arca,: scivIced by MSU are elleciively reducing the proportion

of our graduate~ who return ta. 'ltd r for ....left' graduate work.

There were a1so significant differences In the :troportion of graduate

credits earned At MSU among partictpants in different programs. Partici-

pants in the CBTE progr.un were most at to complete their graduate work at

MSU, participants in the Overseas program were least apt to do their gradu-

ate work here. Those results provide further evidence of the mobility of

the Overseas xi,,,; {, And probably also reflect the heavy concentration of

CBTE graduates ft, the Lansing area.

(7) Hor do liraduates and supervisors rink the relative importance of various

geneti. teaehitig_ skills?

Graduates and their supervisors were asked to assess thy relative

importance me t the gencri, teaching skills which serve as a focus

of the Cliff. h groups were its Asked to asserts the importance

at two gonuril kliwirdy,c areas; namely, kno,'dge of educational theory

and pract ice amt knowledge uI subject matter. In each case, participants

were asked to indlcat the extent to which the knowledge or skill is

"essential to success in teaching." Table 19 summarizes their responses.



1.11, le 19: (,t.iiki11 .111.1 ',Tel 1,,t1 ci ccl if,,

Impor 1.1111 A' .t (fled 'teach Skill'.

1 o, Wh.it tx IS 1,1.. Oti I i c,",111. 1.11

...I,

0 I., I 11,11c ed tele yank,
I impccrt ccci ..messential

Ability to ebtahl le.l rapport
with students

Ability to recognize end deal
effectively with problems
in student discipline

Knowledge of subject matter

Ability to me intain active
student part ic ipet ion In

classroom tasks

Ability to communit ate with
parents and other teachers

Ability to evaluate one's own
classroom and general pro-
fessional performance

Ability to provide a wide
variety of instructional
strategies and materials 4

Ability to use effective ques-
tioning and interaction tech-
Elaufs in the classroom

Ability to collect and intrr-
pfet data regarding studeaf,
needs and achievrment

Ability to formalite instroe-
tional eals and objectives

Knowledge o! educ at lona 1

t heor nd practice

p < .05
p .01

Lr
(n-appi

.51

.6 I

.71

hea I F.:: togs

SUpCIVISOrb Corresponding
.04' (n-app,tot 22,) t-test

, 1

6

1

I .50

1

.61

.51

./I .79

.58

1.65

2.82**

.42

7 54"

Note: The correlation het, cc-, me tn ratings .,r graduates and supervisors .88



1,1 t."( 11 .,1,1,111 it I .1101 till I r `,111,rVI`Arrs tel I somewhere

ti It I tu, I I, ill I co, hilly, I Or of I he

r A . l i t 1 t, le, '11,1i '4, I i I 1 in, I ill I I . MeAll rot 1 ig it t II,. importance of

mAtIcr" II'I fell within this range. However, ratings

h, e ,rI heor v and pract it e fell some-

hnlow [his nartilularls amour teachers.

the palter, of moan ratings was remarkably similar among teachers and

super y sor . Ft, he tub, set mean ratings was .88

suggest tog t hat ,.oper v snr S And A rAluAt es general iv agreed

he t- el at iv, uuport.ulco at eat h ski l 1.

t het wet e ew it ems on which the mean rat ings differed in

au absolute sense Supervisor ratings ot the importance 01 "knowledge of

ethuat tonal t henry and ',roc t ice" and an "Ai l it y to formulate instructional

goals and objectives" were tliu, t hose for teachers. Teacher ratings,

on the other hand, were higher than supervisor ratings ot the importance of

"knowledge ot subject matter."

weir ratings

(8) Is there a relationship between the level ot jlertermance suggested by one's

student teaihrn6_ resort and various other measures of attitude and perform-

In an it tempt t det ei m in, the t ivi validity of st oder teaching

111Ividt1.11, (i from each cell in the sampling

matrix was Supervisor iomments on the student teaching reports

td cAt 1 t hei.t ,olio I thIA I 7. w,t I .1! c .11 A 5-point global scale o success

developed by West (1968) And portrayed in Tahle 20. A panel of three

qualified evaluators rated each report. There was unanimous agreement

among the three raters on 542, of the reports which were, assessed; two

of the three raters agreed on each of the other



A.

Table 20: The Relatin Between Student TeaciihrilReports
and Other Measures ot Classroom Performance
(SupyrvIsira_Teacher's CAPWWIltS Only)

Mean Student Teachily Retort Rat I nis E I rs ant ProiLrams

Scale: 1 Exceptional (top 21)
2 Highly Successful (top 152)
3 Successful (middle 70Z)
4 Less Successful (lower 15;.:)

5 Passed but should not be teaching (lowest 2Z)

Year Mean Rating Program ',an Rotrtrit

1969-70 28 2.86 Regular 28 2.8.2
1971-72 28 2.79 Eli' 28 7.71
1974-75 35 1 2.65 Cluster 78
1975-76 35 ) 2.57 overseas 28 2.54

CliTE 14 2.79

ANOVA

Statistical
Sour, e df F-Ratio Significance

Main Effects. ,

tram-
3.96
3.96

1.52

.98 N.S.
interaction: years x programs 9.96 .90 N.S.

8. Correlations With Other Measures

Source

Groduate RatIngs

Sat rst a-t run with student tea. ), uhs, e

Self-rat ing ot skill per formai. t' std ,!,1 A t.

COnt r i but ion of 1 1.ier., e.whil4; to sk i 11

development

Supervis..r Karim's -

Skill pertorman.e
Commitment to teaching suhscale
Global rat ing of compet en, e

Global rating of commitment to teaching

Correlation with Ratings
of Student Teaching Reports

.19

.04

. 1 7

.09

.01



M11. rat trig,. 0 ..11eW-b ed by !,1 t1.1,11 tr.t,hing report s are

,ouun.Il1.1 cd In table 211 1,,r .i, 11 01 1 he tour years and I ive programs. As

I hes. t 'gill ,01',,.1 1 koh111 1...1. 11111K cp.,: !. crl 11, 11.0/ hi:, Om, 0-

lvcly more tavorahl over the . ,nsid ered in this study. There

, .111 1.11., in iqt..01,. 1.4 each (11 (.11e jV programs. How

ever, the rcso I I . nt an A:40VA 1 ,s ./1 I hest- I Ind togs suggest t hat t he

Jltl crent in amoog, the observed moans, w,to not !,1,i1 ist Ical ly significant

t,,f II hct tl. 1.fins.

Ai' al, inder. predi lye va I hilt v, rat i ngs ut -,un ess based on student

eaching reports were compared with various other ,,ensures of performance.

rh 1,,,twt..on rat ings (corn st dent teaching reports and scores

other measures are descr ihed in Part 13 of faint, 20. Each of these COT-

relac ulna was remarkably low. In fact , rrelat ions between at ings

ul success he .td op student teaching reports and measures of an individual's

acrtude,. Edward tud. la teaching were as high or higher than corresponding

tairreiations (or stud,..111 toaching reports and the other measures of class -

Mourn perturmanne whiih 4.fc 'ained in this study.

.! I

-l171 .),111. 1 1,11

The t t 11.1 I II tin tii 1 Inc I t nd ..r1 surveys wa

tit led, "Gene! a I .. " 1111 Ct. 1'11111(111,1 tour .71 (1w ', (56.8%) indivi-

dual, who 1.xnplrlcd Inc graduate survey responded to t his item. Comments

ranged in length I rum orp Ilse to two ypcwr it ten pages. The proportion

of graduates who rest), nolcd di,' not van v sign! ca nt I y across the five

programs.
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Chart I: Ilalles of the Classification of Comments Rearing the Undergraduate

Teacher Preparation Provam

target

spec if is Teacher

rda"Li21,EUld' Su er'lsin Teacher

'1 parts( ipated tht "1 felt my stud nt

'VerSai prouar

student teOln,. I

this

Itstandlu ;! t-.

1,4rseas

an 0.-

JI!tant eqerien,e, hit

:ht fe!: sh, 1-

whc 1 rot ire,, to the

Hatcs,"

1y,`'s e!.

.r"

,prepare cf

'fur the real

assr),-:

"1 feel re.z-

.11ar studefit

nr:Nrx- he

3hcliSheC

l!ndergraduate

UnivEsItliciordinator Education Courses

coordinator was

teivhiu excellent, and his

((!,101 wis enluations were in-

valuable, his ratings

were both fair and en-

compassing wide areas

f teachih?

Al "s ry stuant te3,h The tl.rdinator pro-

o;lerieve was 0 ,vided ample counseling

success for me, due, la% on-the-srt train-

I feel, t 77 super- t(' heln develop

itiinh teak'her," tuhhiques Ki a prr-

fessional attitude."

"':nf,rtunate17,

si;trvising tcdcher

an unres,:valt.

In terms of student

tcacher!onsultan, and

supervising teacherl

(c)nsultant relations we

all s.,Iff:'re,l due tc her

imomc'etenLe."

"Mrs. 's methods

classes are excellent;

her role at X.SU - teach-

inR proper teaching meth-

ods to prospective teach-

ers Is as important as

any one term of student

teachil,"

o,-,rdinator super-

vis(ir in was

absolutely no help t',)

me at all

f
I A

"Comments on Ed. courses

in 7eneral, Most are toc,

abstract and very hard to

relate to the outside

world,"

"Ropefully the collective

data from the question-

naires will support the

feelings of most graduates,

and that is, that the edu-

cational courses were gen-

erally a waste of time,"



int

In an .it tempt t alininat (1,1, impot [ant source of int ormat ion, it was

psat v t o adn.pt a somewhat at bit rat y list I it at ion cyst cm. An of tort was

made to 1t,.it both tho Ivpm and atlertive tune of each statement. State-

ment Wi.r. !lilt 1! eti 1111 t ilt,te which made Sttillt ref erence

to 1..11 r 11 t it Itt t. ill .t. .titio-1- .ititla t' .1111..1 I titttit2 which did

t tht p,oneral .gor IV, included L et ercnces to specific

1.111tiel t',1.1.1.1t a 1,1,4t111),., Suprr Yislog t eat tut loge coOrd111:11.tirti, or under-

graduate edo, ,it ion courses other than student teaching The ,second general

ate,or hided r et CrtIICI.', t,n the nun market in edo, at ion, t he survey itself.

or spec it in inns on how the tIfittiI luat 0 program might he improved.

The at ten t 1.4t. tine It t each statement was classified on a tour point scale

ranging tram "highly I avot aid e" to "tike,111y tint avotable," Chart I illuatrates
the a lass i teat ion system whit in was used f or t hose ornments which referred to

one's undergraduate program.

The data in Lime 21 provide a summary 1,t the I requoney and affective tone

of comment s which rid erred to charact er ,t features of the undergraduate

program. Near lv one -halt ut those wht caret S direct ed at ;east some

of their statements toward t ht. in which t hey had part le ipated. Although

the at t en t ye tone nt comments in ti eat egttrti cuvared t he full range, the

number ut I, stttvr statements was near ly duuhle that et negative statements.

ApPreximately ,1 :Ste ;espordents tnmmeeted un undergraduate methods courses

nr t her reuti r ea gout I.S rn n tit it vast major I ty of these statements

Wert' null r\! rv,Ir

,AiTrox imat elv I V(. of t he graduat .'ontment ed on t het r supervising teacher

and about Tf: referred to their nollege ..-4,ordirtator in their comments. Comments

in both of these categories tended to be himodally distributed in that they

were either highly favorable or highly unfavorable.

k



Table 21: The Atfective Tone and Relative Freauncy of
Comments Relarding_Characteristic Aspects
of One's Undei_graduate _Program*

Referent:
Affective Tone

Specific Supervising University
Pro ram Teacher Coordinator

Highly Favorable 47

Favorable 51

Unfavorable 26

Highly Unfavorable I 20

Mean 2.11

Relative Frequency (49.3%)

21

5

2.44

(14.8%)

* Reported figures
individuals who made a statement of this
type.

Ondergrad
Ed. Courses

13 1

4

14

44

2.30 1.60

(8.9%) (20.7%)

represent the number of

-Program Differences-

An eftort was also made to determine if the frequency and affective tone

of comments regarding one's undergraduate program varied across the five pro-

grams considered in this study. Sections A and li of Table 27 summarize this

analysis for both graduates and their supervisors. the numbers reported in

Section A of this tahle represent the mean level of the affective one of

those statements which were classified in a given cell. The percents which

are reported represent the proportion of individuals in a given group who

directed at least some of their statements toward this characteristic feature

of the undergraduate program.
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Table 22: Relative Frequency and Affective Tone of

Comments 1.1 Programs

[

Affective Scale: 1 - Highly Favorable 3 .. Unfavorable

2 Favorable 4 -. Highly Unfavorable

A. Comments Provided by Graduates:

Program

Mean Level of Affective lone of Comments Directed Toward

Specific
Programs

Supervising
Teachers

University
Coordinators

Under grad

Ed. Courses

Regular 2.53 1,90 2.50 3.47

( '58)
(51.7Z)* (17.2Z) (3.4%) (25.8ZL___

VIP 1.72 3,44 1.50 3.86

(n066) (54.52) (13.6Z) (9.1Z) (10.6Z)

Cluster 2.38 2.30 3.25 3.60

(n..57) (42.1Z) (17.5X) t-- (7.01) (26.3Z)

3verseas 1.82 2.20 3.502,37

0'57) (66.1%) (14.0%) (17.5%) (21,1Z)

CBTE 1.82 1.60 2.00 3.71

(n'28) (39.3Z) (17.9Z) (7.1%) (25,0Z)

roTAL** 2.13 2,44 2.30 3.60

(8.304) (49.3Z) (14.8z) (8.9Z) (20. 2Z_L

*Reptese.is percent of individuals in the group who made some statement

directed to,ard this characteristic feature of one's undergraduate program.

..**Includes the responses of 38 individuals whose program could not be identified.

B. Comments Provided by Supervisors; (Most comments were directed toward

the performance of the teacher: a few were directed toward the

undergraduate program in which the teacher had participated)

Program in Which # Favorable # Unfavorable

Teacher Participated Total Frequency Comments Comments

Regular 11 11 2

VIP 9 9

Cluster 9 5 4

Overseas 17 17 0

L8TE O

TOTAL 49 42 7
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Approximately one-half of the total sample focused at least some of their

statements on the student teaching program in which they had participated.

The proportion of individuals who made statements of this type ranged from

nearly 66Z tor the Overseas program to about 407 for the Cluster and LIP

programs, The mean level of the affective tone et comments regarding one's

student teaching progra - varied. Comments from participants in the EIP

program were must favorable, comments from participants in the Regular program

were least favorable.

There was also some variation across programs in the frequency of comments

abuut undetgraduate courses other titan student teaching. Whereas only about

10% of the participants in the LIP program made cumments of this type, approxi-

mately 25Z of the participants in the other tour programs made at least some

statements regarding the quality of undergraduate education courses. The

affective tone of comments of this type was consistently unfavorable across

all five programs.

The frequency of comments directed
toward supervising teachers and college

coordinators was fairly cunstant across all live programs. In general, parti-

cipants in the CHTE were more apt to make favorable. comments about both of

these individuals than was true for participants in the other four programs.

The general affective tone of
statements made by parti.ipancs in the EIP pro-\

gram varied dramatically. IndiviJi.als in this group made generally favorable

comments about collegi coordinators arid r it ii at comment,: .0).a their super-

ViSiag teachers. However, because of the comparatively low frequency ot com-

ments in these two categories and the bimodal
distribution ot chose comments

which diJ occur, these conclusions should be viewed as tentative at best.

Only 40 of the 22H (21.SZ) supervisors cc pleted the General Comments item.

For the most part, these comment*:
tok.:used upon a general appraisal of the per-
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formance of the teacher being considered. A tew comments were directed toward

the undergraduate program in which the teachir participated. A representative

sample of supervisor continents if, presented in Chart 2 in Appendix C.

In view of the low frequency of supervisor tomments, no effort was made

to classify statements by tyre. Further, the affective tone was classified

simply as "favorable" or "unfavorable." The data in Section B of Table 22

provide an analysis of supervisor comments by programs. The frequency of

comments regarding graduates tram the Overseas program is comparatively high;

the frequency of comments regarding CBTE graduates is lower than might be

expected. In generdl, supervisors were most apt to make favorable statements

about the teachers they were considering or about teacher education programs

at Michigan State.

-Suggestions fur Improving the reacher Education Curriculum-

Approximately 20Z of the graduates made suggestions of how the teacher

education curriculum could he improved. These suggestions were occ sionally

spelled out in considerable detail. Examples of comments with this focus are

presented in Chd:-t f in Appendix C. The most frequent suggestion was to pro-

vide more classroom exposure, particularly during the initial stages of the

program. The deed for 1 ,--r placements during student teaching was also men-

tioned by several gcado tes. Most of these suggestions called for some form

of screening of sorrvising teachers. Other suggestions which were made by

four or more grdoadtes include: provide more emphasis on skills in relating

to administrators. aides, and/or parents; provide varied classroom experiences

during student teaching; do a better job of counseling teacher certification

candidates; and, ;trovide some form of support during one's first year of

teaching. Examples of comments in each of these categories are presented in
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Chart 3. Comments whicn did not fit one of the categories listed above, but

which deserve mention due to their length and/or degree of expressed concern

are also presented in thiL, chart.

-111v Market-

Thirty -tour graduates ill..`.) commented on the pr sent job market in educa-

tion. Virtually all of these ,..mments were highly critical of the College of

Education for preparing too many teachers or for not doing everything possibly

to assist graduates in finding jobs. Examples of comments regarding the job

market in education are presented in Chart 4 in Appendix C.

-The Study Itself-

Fifteen graduates (5Z) commented on tho study Itself. The affective tone

of nine of these statements was generally positive and reflected the individual's

willingness to participate in fotore surveys. The other six comments of this

type questioned the quality of one or more items on the survey. The comment of

one individual deserves special mention. It provides a powerful summary of the

purpose of the study. "I only hope you c.m dnd wil: use this information to

lmprovL the teacher education program."



11

SECTION IV

SUMMARY AND GENERAL RECOMMEND/0*AS

Int:oauction -

Several efforts have been made to evaluate the quality of undergraduate

teacher preparation programs at Michigan State University.* Without exception,

however, these efforts have been comparatively limited in scope. Most have

examined short-range outcomes through surveys of students who are actively

enrolled in a given provram. A few have looked at long-range effects through

surveys of graduates, but these have always focused on only one of the programs

offered at Michigan State This study was therefore designed to provide a

more comprehensive information base in that it sought to examine the long-range

outcomes of five different t-:ocher preparation programs (Regular Student

Teaching, Cluster Student Teaching, Overseas Student Teaching, Elementary

Intern Program, and the Competency-Based Teacher Education Program also known

as POINTE) for four different years (1969-70, 1971-72, 1974-75, and 1975-76).

The study also includes responses from supervisors of those individuals who

ail still active members of the teaching profession.

Two questionnaires were developed and field tested fur use in this study.

Both ''orveys - graduate and supervisor - were designed to add, ''.40 general

guals:

(I) To provide lougitedinal data which might he used to plot trends in the

't-atfessional dvvelopment of those individuals who have received their

provisional teaching certificates from Michigan State University.

A Examples are cited in the introductory section of this report.

qty
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determine the comparative impact of selected undergraduate teacher

preparation programs uttered by Michigan State University on the sub-

sequent professional development of program gr dilates.

A 4 x 5 sampling matrix suggested by the cross between the five teacher

preparation programs and tour years in which individual, student taught was

used to identify graduates who were included in the sample. However, because

there are no graduates of the CBTE program for the years 1969-70 and 1971-72,

two of the twenty cells in this matrix are empty. A total t.f 1,06(.1 surveys

(18 x 60) were therefore mailed to a random sample of 60 individuals from each

of the other 18 cells. Unfort_unately, many of these surveys were returned with

no forwarding address. Whenever this happened replacements were randomly

selected from the relevant group. Despite this, adjustment, 86 individuals

could not be reached on either the first ur :cc,. mailing. Thus the final

sample consisted of 994 graduates. Fifty-four percent of .his group completed

the questionnaire.

The majority of the 536 graduates who completed the survey are still

active members of the teaching profession. Ninety percent of these individuals

voluntarily provided the name and address of their immediate supervisor. Of

the 269 individuals identified in this fashion, 236 completed the supervisor

survey, a return rate of 88 percent.

A variety of statistical tests were used to analyze responses to the

graduate aid supervisor surveys. chest include .,nalysis of variance, Chi -

square, and product-moment correlating. The weilth of information provided by

these analyses may be arbitrarily subsumed under one of three general catego-

ries - employment histories, significant difference, in program outcomes, and

attitudes toward characteristic features of the student teaching experience.

The major findings in each of these areas may he briefly summarized as follows:



Ellploiment Histories

A sigriliant propottloo of the items on the tlraduate Study was devoted to

information regarding, employment histories. These included ire! Les of the num-

ber of Individuals vii lound teaching positions following graduation, the number

who ati still tuA,hi:1,, and reasons for not entering or for leaving the zed,tr-

ing profeskiton. Air A:1.11181S of the respon s to these items suggests that

there is t, be both etutiously optimist ic al- it employ-

opport !ties tor our :;taduates.

i.ent socui 0 tea, ii leg pj.Ls I; /ns:

Perhaps most encouraging is the finding that the in enrollments

vey nearly mat, hed tae acclin in opportodities tor employment. Nearly

ot our graduate, in h!- to find tel positions, a de-

, line of only about m l'171-72, which was the most favorable year for

employment.

(2) Fate of those who do not enter the frolession:

It is also mew -`.rat encouraging to find that the fate of individuals

who do not find te.ohing positions has not changed significantly over the

VvArs i ,!o-,iit.red in this stun.

(ii App-.-oximat, lv 1/1 of the individuals In this group decided against

tea,hing A7 I ,leer or were willing, to consider ..tier alternatives

h 11,1 or mote promising jobs outside of the profes-

,.d.n.

,I) trt ;r .1.1em facing individuals who are petsiste::, in their

,1!",t, it, teaching position appears to he tha7 or being tied

No .1 particular geoyt whit al region. Approximately i/1 of those who

did not enter the professior indicated that a teaching position was



(3)

410t :variable 1: the ...ographr, Aft, 'Is- hoped to reside;

Iii tfma indicated ti p. it 6/J-t not

anywhere.

A;n,roximat..i. th rot get t t t sitar ted

percent of this _.oup tould

otbs whir!. -4,r.' at lf-at tonststtott with their level h. ,cation.

Despite sizable changes in employment opportunities within !le .eaching

profession. the -se and other des,riptive charaeteristic

visa do :,sat locate teaching positions have not varied signifIahtly across

the years considered in this

of teachingausition initially secured:

The most discouraging, and perhaps most significant, finding is that

the percent of indivtdals who enter the profession through "ala..titute

teathihv,". "paraprofessional" or "part-time t. !ring 1les has inc,eased

dramatically during the years ,.1.;idered in :his study. In 1969-10, only

about 11Z entered the profession to one of roles; by 1975-76, tnis

figure inc re to 14Z. The signific. nee finding Is suggested by

he fait t 19h9-;U ap!,roxlmatel, two-thi -t tilt- enrolled III

student to lug , d anticipate finding a full :Lion

following grad, t n; by 1' ,a this number had dr ,,od to less than 50Z.

Thus .r is nit! :tipris lug toot ratluat es whin volun-

tarily c,wmented on the 4orrenl lob market in education war,, highly criti-

cal of the Loitege nt Education tor pr Taring too many It., hers or for not

doing everything poisible to as,ist graduates 1. Iinding jobs.

(4) Graduate enrollment,:

The job market also seems lo have had an indirect negative impact on

graduate enrollments at Michigan State. Not only are there fez,_: potential

)

Li



student S Cid et" I di I , ....1"11, fin t I tit' p1 1.1111 ;,.r.oluat It credits

earned at Mit 111r,,in StatI. I'ntverstty has al so deg lined Lli.r ill' years

n i f ; idered in sstony. I t is likely t hat h. Itne ..iii be at least

parts ity Er t he l.c.h ii lii 1.1, ti tItll t I t_t .1 t 11,1 'It. r ltgr i pineal

at Ca, WI) t. ti ro srI v gar) st at v.

( '1,) Individuals who le.ive iNt11. ti e It pr ot i.rp;

Approximately thine who .or the te.lt I t 11

M ir oigan leave wit hpr the It or 9 years. Mist ...se who leave

do .10 during the, t S three yens of t eat hi ng . ,nr percent of i idly -

dua 1 s th our sample who have lets t he t tar. hi ng prof es s i on varies f rum a

high of only about 10Z for gradua c- iu 19/0 -71, ti a tow ol about 17% f or

graduat es in 19 7', /h . Thus f 'a. t ur nover rate among voting, untenured

teachers in MI a gan is Ia. t han t hat for more expo ienc,s ca, hers.

to

{Sir dai !I su suggest s that rower t ethers i 1 eav ing t he ttr. t ess ion

raise a family. Conversely, the number who leave hecau ,. tea. ping dues

nor ;,[11,.. tt I. unit ..Itia it t Ma tia I ally,e :1!(',01tie ty c.111

not obt .1 in a teaching posit ca o which rt.. tnrbsequent ly tilows

Appt.,11.t, t,i ii. in, rising

I nit

t i 1 , i t f emrf d v t t , r 7 ; 1 1 t t , re a; c t,igs f I, int dif t , in

1.'10 t.111,`, I pr rldir i. : on prow ens. liut come me ,. IIIcs

its lode emr. idvmeht sr at s , ffleasuf ,rd ,d cI rssr odm idr 0-MAIO percept ions

of vat loos I'1.11,1. lir ,! 0:1 i luat pt in.,r am. Sii,ntt

1 and trigs In this r gar.1 in. luele t .o I .1 1,o., trot,:



(I) e lit (II ,t I is .

(a) t, Inc In pet 1.4 I grad, ering the profession has been

most atama':. the F'11 rug. c In 146'1 -/0 ,..tied, 407 of

th, i.tP gravu,itr. Ilre )...4 .., iy,a11..

h. I P. -!i this per. cot Lad I ,v, I nt omployultric Ior

ikt i,lt t77, of the Fic),;.,; .11 , 1.1 .i0,1 I/v. ca-;

. Ihi> s I Inc scans t 11 rhr !,1,'111 redtpl ion

number of ,tudents who able t., spend ttwit final year

program as intern teachers.

(b) The percent of CZ,TE graduates wh, are able to
r tc.tr /, I 141 posit i._.115

t '4111g graauat ion is 1,,MUI t t1,111 that Ear Kt adnat eti 111 t he other t

pr grams (approximately 5:17.' versus 61. for td, 14/,-/h). Fn.ter,

a hl',Ii.0/7 those who 111 I ind Ica, hrng posit tons (nit 1.111 y

assume t tic role of SLA.7,t 1 t Ut par ca, hers. Thu. oniv ab,(0t

11 a the 24 Ch' graduates In our sample were able to se.ure a tall-

t imc [Ca, hillg posts foll..wing gradhation. This finding may pros de

I hf. probl.ans neount o t e 11,,C who are

t it t. ra phi e., i.t that m.tny of t b. ChTE grauu

t ,77Ir117 7 .1 ;sinr .7

I I , ...t hi n, ttr, oc, t k! t't 0.1.t " 1.1thi.lt

LAO. sc. GI- p
1 I , 1I ',opt.. ibis tcel

of this I In) .ir ,''r t;, ,t1 C.Vt a w'c.it et

IA

four pt tams.

( Classroom Ikt,r mark( r.

(a) The add s,upervi,of Surveys includ(.0 tot( general measures ut

classroom performan(e: .eli -ratings of performance a. selected teaching
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itrfur t iodtt t Iv, (h, -re m.e.. be stJcr.1 I 1'lall,l1Pil exp land( ions t or the

lel I t- e it this study t demons( rat e signi t It ant d t ere'. es amour

grAtl`lt't es of tin , Proitr.tre: itit ,ttelierd I motistirs of 1 o,t;r,,,,a1 ormance.

It Is it',' hl,, I,ir r.k.11711,1t Ih.it ditt et butt ,rnes weer f l'.1 in each

gr.in,. but r Leto IT! I ..1" Cot e d i 1 4i.rt ed over t su, ti t tatV bait

',tam it ed t Ile ..Ii h sanrycy wit, dotiti, t t is ifs..

puss hi tt Ih.tt I he med Stir t I II thI . study Were simply nut sits I I iVe

enough to 1ctr,t lung -rang.' d ren, es wht, h Eh, 111 :ai or. hither

reseal-, -eeded t resolve tint I let lily, explanat 111.ti tit this

sort.

I i, Prr, di-Eta nuts td snt in nt tit,'. f untlerliran:

pr( ram:

ai The graduate survey in, -:tided twit Ktn,r,, I of .1( t u..ard

t lie student r e. tele e level ,it a,reement with a 5er

st,itemef,t; rct lertt .1g t tst.in t ton with student teaching" ;its: ratings

n nut r il,ut in 1, st.id, i,1 ! fling t nt I he development of a

sele. toil : ist t ea, hi 1+,4 ski I t wit !.111!ii. IIes had reliabf lily

. ,Jut I ii lent s II,UotVcr, . w,'re nn st nit 1st it illy

I In u t 1 it t etilt t'rndltdit ,! Iii.
CI., iti 1(..,.11., _.t .1! IV

cti VI: thole tint., 11111r, ispi.1" It tli.it t his

f 1 ..111 i illVI yment nt

1 .1.. ntin.

It, nt pat in putt s 111 the ia Over-

Ina I lat.. nni.t drut, d mar l snit1..1icd with ti,cit student teach-

ing Cxptt ritc c I In t it I II, R1_1;11; .ir pr,w, rain. This

evident,' in, 'he t ol 1wi Thr,
o



it Alt 1...u) ,h t t I,,t .arc -( 1,t 1, l, signf t i! ant , t he

mean level (.1 f .:;iwn5e to item, ena the "general r.art taction

with h riLlairt ,01(), .1 It- is (most av,rable) for

I ifver.,..., an,1 pr,gram, and highest t!!r t he Reeular program.

(It) Pa!! t wit 111V _,tr.nrtieant litter,mes In respcnse

pat) ! sir It red I I t t `tildCrIt

°totem t

I i. Ilr.ent ti int in OviI seas program responded

most 1av,rrablc ter iv of t . ix items; part ipant s it the

..IT gr CI) rt,,p,(11,!

(Iii) t

'east 1 avotablv t.r f..nr of the items.

F IP, over ..;! is, and ciiTF programs st apt

T.. .r.or ablee statement reie it undergraduate pro-

t.ilt l ":rn,'Tt r. t i... t slf ry eV; c

rrl t hr. I, .,Kul .ii I1 ;ram weIt

ut Itrtt, t

(IV) Alt 11...Igh t he di t t

' t tit I ItitIlk t nt -;ti 'rnt r,

I t t.a I ,.1 t

rnakr nut avorahl.. r-ch.n; .

.!!.)11 int., mean

de, !pment

,. am; :Hu, lowest

.t ! he kt.),,...1 ri :

(V ) HitI ,t I t t 6'll

I t .111, 4,71 t 1 i:1,gram t et t

t t' I1)', le!

I : . 1;1,t runt 11'

e. r. rrid ..' ie. t t heti e pert nrmanc e.

Part f pant s to )tic .ether I kour pram!: ratt,l the Int 1
student t ear hiry, at a lover I r ...1 on these twr, it cm.;



(vi)

and other ,

t heir pe LA n.

r. '

A

.AljotI'..'15 ,

II I lien e

laSSroo!ri 11.11 he,', i . tie t or grad,,

aicti of I ,talc. programs. 111.11V I Ua.,Is III tl.is g LAIL

A1,I most ,wk, ta,orabl, statemrnt It t t univer-

s i t aordj nal G I I n t he aqtera 1 Co ht survey.

(4) Persoll('12haractyr 1st ics:

(a ) Students are' more nr 1,,;, a i t rar 1 y assigned t C (hit'. of e programs

considered in t his study. The two exceptions dr, the t and Overseas

Programs. This study provides evids2nre that those two programs attract

d i f t erent types of s t olent I ' general, part i( ipants in the Overseas

program appear to he more ,. It ..nd more will to consider alterna-

tives Ie,cuing than is t rue f or part ic (pant in t he EIP program.

Cons ider ( o I low' ng:

Ii) Over SOZ of the Over seo. graduates who d id not enter the teaching

rof es, ion de. ided agai nst teal h 1 ng a career or were willing

f.ler Or her all ernat fives sulk as grild11.1t L school or more

vc-wc.:tuv, C.I.vAT\ ,A7 of the

,_f ..0 I' .0 hc, SI AI CU-WM,: a': Ihrir teaSOn

1,1 1.111 I; 1,1r. t tIn ''I I hic t IP 0.1d, i nd -

Al (ad t !I.Ir A t ea, hio 0, .1 t ion t.l . n, l 0%7.111.01c In tLo geograph-

1. 11 ar ca I I I .

A: the t Ititl 51.11 I rm Is . 11.1

; I 1 pr I.. I ilt t loll' t to' ildf Alt I ; I he

overseas .J.,(1JA t e, 113,1 made this (Ia.( Ision by this t
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(iii) 41thaugh the difference is not statistically significant, 84% of

the Eli' graduates who entered the teaching pzufession are still

teaching; only 70% of the overseas graduates who entered the

profession Are still teaching.

(h) Graduate enrollment patterns also reveal some interesting differences

Among programs. These include:

(i) radua t of the Regular program are most apt to have completed

more than 48 graduate credits,

(ii) Graduates of the CliTE program are most apt to have completed a

si:ahle proportion of their graduate credits at Michigan State;

graduates of the Overseas program are least apt to have done

r!ist of their graduate work here.

In brief, altfaufgh this study tailed to provide evidence that the five

preparation programs have a differential long-range impact on classroom

performance, it did provide evidence of significant differences in employment

histories, specific attitudes t ,ward characteristic features of the student

tctching experience, graduate enrollrn patterns, and personal characteris-

klf v.ntk.f o5 the two optional programs.

Atti1ii s Inward (Thar 'cteristic Featrues of

'tie ;tudera. 1 chins Exterienf

,0 lilT, ,q, to gradJ C s, rye,/ yr., des igriAd t, provide

11 itlf7:t..A.1:-. wf.- ior of the

student teaching expert signiff AA t ffsfings in this general area

totloae!
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(I) In the judgement of bot' graduates and their supervisors, student teach-

ing and interactions with colleague, represent the two must important

general influences on one's performance as a classroom !er. Both

are seen as more influential than gr'aduate educati.,n -,;ervice

,'programs in the schools, undergraduate :ethods :,. ,r under-

graduate education cours. This rank ,:der does ai::er across

programs or years However, there is a siv.ificant direct relationship

between the p influence of graduate education rses on one's

classroom per d years of experience as a classroom teacher.

(2) There is a sib relationship between the size (small, medium,

large student population) and location (urban, suburban, rural) of the

school in which on ono student teaches and ('Ie size and location of the

school in which nue is initially employed.

In the judgement s our graduates, the opportunity to teach at more than

one grade level or ect area is more .saluable than any other charac-

teristic feature of th student ceacning experience. Other features, in

descending order of per( tved value, include observations in other cla.s-

rooms, written midterm evaluaZions, scheduled seminars, and the student

teaching handbook. Pn.ther, approximately 1/4 t our student teaching

programs do not provide the opportunity to tea. at mote than one level,

written midterm evaluations, or use of the student teaching handbook.

(4) In the judgement of our graduate, supervising teachers have a moderate

influence on one's performance as a classraom teacher; cluster consul-

tants or college supervisors, ocher teachers in the school in which one

student. teaches, and other student teachers have a limited influence;

and the principal of the school in which one student teaches has the

least influence of individuals associated with student teaching.

(3)



(5) Alt hough HOZ our graduates !1,1g to work v t h student teacher,

from M. S _oily about 1/,'. s,t L be - ng t,' L.,ir

t,tadent teacher per Vt.,

(6) Approximately of our student 0,1 "f irm h.c i!..ion to seek a

t posit t _student approximat eIn 10% make

r 1,1 during t hl: maki t his commi t

mein at ter student tfu,hlog. Althout s, per ..stages do vary across

program,i, t hey have remained constant s the years consider d in this

study.

(1) Only about 1/1 of the individual, in, lojed .n this sampl, ,ave completed

or more graduate credits. lhis t 1WIrt mg,i from a big' A- approxi-

matt 1 y 6UZ f or graduates In 196-70 and 1,71 -72 to 4 low of approximately

HZ t, ,r tes. Further, roximat elv .-'13 of our graduates

have omp le ed I es!, h el A ! , 1, dit s at Mi,Algan State.

(8) Tea, hers and t r,, cv iy, 1, the CHIT generic teaching

skills which were itrti in this survey as "important" 1., rue ia 1" to

sort offs 1n I ear

(9) Overal 1 levels performance sug,,,ested by superi,lsing tea, her comment s

on Student Tea,'hing R,por t hay- not ditt red significantly Icross t he

years program; .,idered In t study. However, the or -1;lt tons

het ;eon hes t.tt tow and other m..asures ni classroom performance are

very low. ro, sell -rot lugs, supervising (cachet rat logs, and supervisor

rat togs do oat oi,car t pr,v ii, hiy,r,ly corr ed measures of c

per I UrtilanCe.

(10) Several graduates provid,i1 suggest ions t or improving the teacher educa-

tion curri,ulum n the "C-4neral Comment s" sect Jun of the survey. The

O
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most frequent suggestions include: provide more classroom exposure,

particularly luring the early stages or the program: improve placement

procedures during student teaching by more carefully screening either

supervising, teachers or student teachers; offer more varied experiences

during student rea.hing; equip tua, hers with !,kills in relating to

administrators, aides, or parents; do better job of ioun,eling teacher

tertification candidates: and, pr,yide some support during the first year

of teaching.

- General Recommendations

The data reviewed in this repot' ,-pport a host of specific and general

conclusions: They provide substant, support for each of the following

general recommendations:

Th,' wealth of information pi, . :?cl by this study exceeded even the nost

optimistic exectations 131 authors. It is therefore readily apparent

that Michigan State should uct comprehensive and systematic follow-up

studies ofairaduates and there supervisors. Such studies should feature:

(i) the early identifi, of members of the sample in order .o avoid

the horrendous probler, ur locating, current ad.;resses, increase the

of available ntormation, and establish meanineful dialogue with

rt-a.krates on somethil4i other than 4 hit ur miss basis.

fill tnte.views ar.d .)hscrvatio.., VC:. surveys. (Suggest ions for

items which should be included in the next survey are presented in

Chart F-I of Appendix F.)

(iii) The formal assignment of one or more members ut the faculty to this

project. k.c energies required to complete this sarvey far exceeded

the expectations of the authors and others associated with the project.]



( 2 : i+r should leLol :11-, In rut et JAI intern

(rosin, its and in the deve ',Tr:lent and implement it 1,1 of meaningful programs

for hobst icor, teachers. The significant der line in employment opportuni-

ties for EIP graduates whicti parallels the decline in intern positions and

the dr- sm..iti. increase in the number of individuals who enter teaching as

substitutes provides -mphe evidence of the link between "intern" experi-

ences and InPloyment ,:ppor Eanit res. To the extent that we can develop

and implement comprehensive 5-yer programs, we u!, I I not only provide more

complete and me:roingtr, trait, tie we wi 11 also enhance t he employment

opportunities of our V.r."1.1,

(3) if .student at L. a har,meter of success, it is clear that

any _e t he cua i ol dxilst.trii_pr_i'0,rains or to de..relo_p new

pro&rarns shourdc,n,_entrate first and foremost on the field-based compo-

nent. It is obv rms tr,m E his and !ionic rot, s other studies that graduates

perceive the "student teaching" experience as tar more irrl luent ia 1 than

any id thr_ our se wcrk required f or cert.. it l at ion. Thas impr: :E.-lents in

t phase of the prOgr.ill) are more apt to promote I avor;. bl e attitudes than

E orresponEling improvement s In E d:nirse-vork component s. '' i !once from

chi st a I uggest a t hat

(il h, re Id he greater ass! ,,orn expool u' iriv fur g

oar lv phasy, 0! h, it grim.

11 sit 111,' it 1,1"C V.I shim: d

Im. ludo ! hi

,h1.

to ch,rcE

It

ind to a, h It rn,:r t than one grad

(i ill Great er at t erE ion should be given t the placement of students in

schools, including the ice and l,cat ,Ef schools as well as f. ia

ing and level d! -!int merit ot supervisilw teachers.



(iv) Lich program should , sensitive to the fact that only about 1/4 of

all tea,bers would be willing to work with more than one student

teacher per academic year.

(4) The clear difference in personal characteristics of those who elected to

enroll in the LIP and overseas programs has A Luru.... of intriguing impli-

cations, partitularly at Mi,higan State which is committed to the concept

of offering Alternative teacher p:-Ation programs. Minimally, rue pre-

If-Dinar.: findings of this study ;t that this area shout,' serve as the

focus of further resear, h. It se h an analysis did reveal that different

programs do, in tact, attract different tvp... st students, it might he

possible to provide meaningful matches betwer. grams and students. The

type of student a given program attracts might al- ti u.;ed as a measure

of program effectiveness. These and othrr possibilit'es suggest that this

area should re,.ive further attention in future efforts to . Anat.. teacher

preparation programs.

There are several other specific ind y, reral ..elusions suggested by the

data from this -.tudv. It is the deliberate intent of :ne authors that each

reader will reach his/het own conclusions when reviewing the results presented

in earlier sections. We offer only the caution that sampling and ether limita-

tions inherent in the study severely restrict the generalizability of each

analysis. rhUs the findings should not he viewed As precise or definitive

descriptions. Rather each should h. treated to probabilistic terms and should

ser-,.c. as a stimulus. to diSCIASSI.M .among all who have a stake in rea,her prep-

n programs.
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1. hail A-I Ca deoder the ha(

Fall, 197h throovh ',rammer, 19);

Uevelopment 01 questionnaires and selection el graduate sample.

Fall, 19//

flentitication of most promising addresses us)n,; Alumni
Asso,iatino tiles, t.rudehr files, And student
telephone directories, in that order.

becember, 19/7 -

Graduate questionnaires and self-addressed retatu envelope's were
mailed on December lOtte.

January, 1978 -

(a) Replacements were randomly selected for those 'questionnaires
which were returned) with no forwarding 'addresses. These indi-
viduals were sent the original packert of materials,

(b) Graduate, in the initial sample who had not completed the
questionnaires were sent a second paket which contained a
reminder letter signed by an individual in the College who might
he recognized by the graduate and a second copy of the question-
naire.

(c) The initial group of supervisor surveys and sell-addressed re-
turn envelopes were mailed on January lb. Supervisors who were
identified after thatrdate received the packets in mid-February.

Mar...h, 1 978 -

A second pa..ket of materials wan sent to those supervisors who had
not returned the initial questionnaire.

April. 1978 -

Collection ut data was terminated as of April 30th. Returns re-
ceived after that date were not included in the analysis.

May-June. 1978 -

Data analysis was completed using computer programs included in the
Statistical Package for the Social Sciences.
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Table A-1: Number of Graduate and Supervisor cpestionnaires
Which Were Returned for Each Cell in the Samplint
Matrix

YEARS

2t2Z2g

Population N

graduates

supervis,..rs

1971-72__
Population. N

graduates

supervk,,rs

1974-75

Population N

graduates

supervisors

1975-76

Population N

graduates

supervisors

Note: The ratios reported in each cell represent the number
of questionnaireu returned diviJed by the number 01 surveys

! which were successfully mailed.

PROGRAMS

Regular PIP Cluster Overseas ClITE YFAR TOTALS

2,367

30/57

8/15

230

26/56

16/16

121

29/55

12/14

1,174

24/58

12/16

265

24/53

11/13

1,216

30/57

18/21

72

25/46

17/17

2,790

110/214

53/62

72

33/5?

18/19

2,727

111/220

59/69

808

26/55

13/13

150

34/59

10/15

438

36/56

14/18

71

24/52

8/8

176

33/55

!1/13

1,643

153/277

56/67

PROGRAM
TOTALS

863 180 381

28/57 j 25/56 36/58

13/16 I 12/12 11/15

5,212 825 72,158
108/227! 105/224

46/60 49/56

61

46/57

15/19

276

111/226 128/207

57/68 58/63

183

27/55

7/9

359

1,670

162/283

60/71

8,830

60/110 515/994
53.82

18/22 728/269 =
84.8%

1



Table A-2:

N

Level of Student Teaching_ by Programs

Senior
High

Special
Educ.

Lower
Elem.

Upper
Elem.

Middle/
Jr. High

Regular 107 7.5% 17.8% 14.02 17.8% 43.02

E11' 109 7.32 56.07 27.5% 9.2%

Cluster 131 3.1% 21.4% 9.2% 22.92 43.5%

Overseas 127 12.6% 33.1% 11.0% 13.4% 29.9%

CBTE 59 1.77 25.4% 23.7% 33.9% 15.3%

TOTAL 533 6.9% 31.0% 15.9% 18.0%
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Table 8-1: Percent ofGrdu.ttcs Securing a Full-Time
Teaching Position by Level of Student Teaching

2 Who Initially Secured a
N Full-Time Teaching PositionLevel of_ Student Tecialqi

Special Education 11 61,6%
Lower Elementary ISO 61.82
Upper Elementary 66 71.22
Middle School 65 78.52
High School 104 62.52

Chi-square 2.96 (4 df) N.S.

Table 8 -2: Internal Mobility of Teachers

1

(For those wko still hold a teaching position)
how many schools have you worked?

Years

Number of Schools;

One-

In

Two Three or more

1969-70 (n..66) 102 44% 26%
1971-12 (n.64) 18% 222 41%
1914-75 (n711) 592 222 192
1975-76 (n.89) 652 21% 122

Chi-square df

Program Effect 11.45
Year Effect 17.50

12

9

statistical
significance

N.S.

p<.001

1 '



Table B-3: Item Analvis - General Satisfaction With Student
Teaching_ Subscale (N .515),

[

Scale: 0 strongly agree . disagree
1 agree 3 strongly disagree

4. The Seven Item Scale

B.

Mean
Standard
Deviation

C111-squa-A
Pra,4ram

(di 12)

itodent teaching was an enjoyable
educational experience

.60 .718 29,97**

ty student teaching experience

provided a practical and useful .72 .743 13.20
_preparation for teaching.
I would recommend my student teach-
ing experience to any under-
graduate preparing to enter the
teaching profession.

.74 .818 27.90**

ly student teaching program was
responsive to recommendations
of participating classroom
teachers and students.

.89 .679 29.90*

I was encouraged throughout stu-
dent teaching to develop my own
unique style of teaching.

.96 .84? 19.67

ty supervising teacher(s) provided
frequent and/or valuable feed-
back regarding my lesson plans
and classroom performance

.87 .882 20.27

felt free to discuss my progress
and problems with my super- .806 1 14.70
vising teacher(s).

11

P._ .05
.01

Related 'teas Not Included in the Scale: 0
chi-souares

Standard Programs
Mean Deviation (df 12)

I believe my presence as a student teach-
er contributed to the iIevAnpment of a

better educational experience for the
students enrolled in my supervising
teacher's classroom.

.655 12.63

NY (clinical consultant/college coor-
dinator) provided frequent. and/or
valuable feedback regarding my lesson
plans and classroom performance.

1.28 .934 22.72*

I felt free to discuss my progress and
Problems with my (clinical consultant/
coljsge coordinator).

1.07 .906 35.12**



Table 6-4: Item Analysts- CraduateSelt:Itatingsof Ski)).
C,clornunce Subscale 1N1921

11ttud would you rat e your .11,111ty_ re apply this
Icruerletige cur skill In your I ansrten7

0 - outstanding (top )0% of all teachers)
1 ° strong (tip 25% of all teachers)
2 above average
1 below average

Means
Standard
beviations

Chi-Squares

Year Program
(df.9) (df -12)

''T

Knowledge of educational
theory and practice 1.52 .715 12.89 10.25

Knowledge of sublect
matter' .85 .650 12.28 10.86t-

.68

ibility to establish
rapport with fttudeots .717 5.98 14.93

ibilite to communicate with ,

_parents and other teacher.; 1.01

1.27

.745 6.97 7.54

libilitY to formulate in-
structional goals and

.--

.721 7.08 8.48
Akectivea

Witty to provide a wide
variety of instructional
strate:ies and materials

1.19 .791 4.62 11.56

Witty to collect and
interpret data regarding
student needs and
achievement

1.18 .754 7.60 5.58

ibilitv to maintain active
student participation in 1.08 .761 5.29 5.94
. lassroom tasks

ibility to recognize and
deal effectively with
problems in student

1.15 .862 8.72 13.88

discipline

ibllity to use effective
questioning and inter-
action techniques in the 1.21 .749 7.88 11.57
LIissrrso________

ihilitY to evaluate one's .

own classroom and general
professional Tyrformanc

1.09 .746 4.64 17.63

'deleted from subscale
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Table R-5: Item Analysis: Contributions of Student Teaching to
Skill Development Subacale (D0388)

---
Scale: To what extent did your student teaching experience

promote the development of this skill?

0 strong influence
1 * moderate influence

2 , limited influence

3 - little or no influence

Means
Standard
Deviations

Chi-Squares
Years Programs
(df -9) (df-12)

Knowledge of educational
theory and practice

1.54 .921 18.62* 15.58

Knowledge of subject matter 1.20 .918 10.96 6.94

Ability to,establish rapport
with iltudents .83 .826 12.31 16.40

Ability to communicate with
Parents and other teachers 1.41 .948 11.41 8.14

Abllity;to formulate in-
structional goals and
objectivis

1.26 .925 20.27 20.89*

Ability to provide a wide
varietylof instructional
strategies and materials

1.26 .927 12.16 19.67

,

Ability to collect and
interpiet data regarding
student needs and achieve-
ment

1.73 .884 10.27 13.19

Ability to maintain active
student participation in
classroom tasks

1.09 , .876 15.16 10.05

Ability to recognize and
deal effectively with
problema in student
discipline

1.18 1.005 17.90 10.37

----

Ability to use affective
questioning and interaction
techniques in the classroom

1.26

,,e-

.911 18.41*. 18.34

Ability to evaluate one's own
classroom and general
profeasionAl performance

1.18 .926 25.67** 20.54*

p .05
0* p .01

1';
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Table 8-6: Item Analysts: Supervisor Ratings of Skill
Performance Sobscale (14219)

Scale: How would you rate this teacher's ability to
apply this knowledge or skill in the classroom?

0 outstanding (top 102 of all teachers)
1 strong (top 252 of all teachers)
2 above average
3 below average

Means
Standard
Deviations

Chi-Squares:
programs
df.12

Knowledge of educational theory'
and practice

i 1.15 .770 10.74

Knowledge of subject matter r .84 .768 4.60

Ability to establish rapport
with students .73 .785 17- 5.58

Ability to communicate with
parents and other teachers .99 .829 10.41

Ability to formulate instruc-
tional goals and objectives 1.10 .811 15.47

Ability to provide a wide
variety of instructional
strategies and materials

1.03 .783

.

14.20

Ability to collect and inter-
pret data regarding student
needs and achievement

1.21 .851 5.80

Ability to maintain active
student participation in
classroom tasks

.93 .765 11.91

Ability to recognize and deal
effectively with problems
in student discipline

1.03 .861 8.88

Ability to use effective ques-
tioning and interaction
techniques in the classroom

1.11 .804 11.04

ir

Ability to evaluate one's own
classroom and general
professional performance

1.15 .821 6.53

Deleted from subscale



Table 8-7: Item Analysis: Supervisor Ratings of Commitment
to Teaching Subscale (n-211)

Scale: The Teacher whose name appears above...

0 - strongly agree 2 - disagree
1 - agree 3 - strongly disagree

Means
Standard
Deviations

Chi-Squares
Programs
(df -121

Establishes cooperative relations
with colleagues and various sup-
port personnel in the building

.51 .597
' 14.45

Is receptive to frpromising" new
ideas or approaches to teaching .55 .595 7.64
Iftintains appropriate profes,-
sional conduct and appearance .53 .596 4.53
Actively participates in various
in-service activities such as
workshops and teacher committees

.66 .667 12.92

Assumes a leadership role within
the informal social structure of
the school

.94 .718 12.00

Is resourceful in creating and
using available instructional
materials

.57 .623 8.79

Completes professional assign-
ments and responsibilities in
a competent and dependable manner

.46 .571 5.68



Year
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Table 8-8: The Influence of Supervising Teachers on
One's Classroom Organization and Style of
Teaching,

To what extent is your classroom organization and style
of teaching similar to that of the teacher(s) who super-
vised your student teaching experience?

Scale: 0 very similar 2 = somewhat dissimilar
1 = similar 3 = little or no similarity

Program

Regular EIP

1969-70 (n=100
1971-72 (n=97)
1974-75 (n=110
1975-76 (n=101

TOTAL

n=85) (n=86)

Mean Ratings

Cluster Overseas CBTE TOTAL
(n-104) (n=100 n-28)

1.68 1.12 1.64 2.35
1.86 1.95 1.60 1.13
1.37 1.28 1.66 1.87 1.74
1.42 1.13 1.44 1.55 1.67

1.64 1.38 1.59 1.66 1.71

af.Chi - square

1.68
1.61

1.59
1.45

statistical
significance

Program Effect 8.40 12 N.S.

Year Effect 8.81 9 N.S.
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Table B-9: Willingness to Supervise Student
Teachers from MSU

Imagine that MSU has an active student teaching
program in your district. Now many student
teachers would you be willing to supervise each
year? (8'395)

Total 0
Responses

none 18.21
one 57.2%
two 18.7%
three or more 5.8%

Statistical
Chi-square 1 df I Significance

Year Effects 7.11 I 9 I N.S.
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Chart C-I: A Representative Sample of Comments ;fade By Supervisors

A. Positive Comments Regarding the Teacher's Performance:

"This has been the moat difficult form I have ever completed. is

a very good teacher. I feel MSU may have contributed to this but I think
he would be a good teacher coming from any teacher education school."

was one of the most outstanding teachers 1 have ever worked
with. She is a credit to her profession and to MSU."

is an outstanding young teacher. She is well grounded in.
theory as well as in practice. Her classroom performance is much better
than any teacher of her limited experience should be expected to perform."

"Thanks for the opportunity of 'rating' . I honestly considered
her to be one of my best teachers ever. (I have sixteen years experience
as a principal.) probably had more innate talent than most of
us put tether in our building. Her art room was the best example of a work
center that I have experienced. Thus, I have rated her quite high. However,
besides being very talented she could get kids involved. Perhaps, she learned
the latter at Michigan State."

is a totally dedicated, excellent teacher. She has applied
for an elementary administrator position An our district and I am highly
recommending heY for the position."

Is what he is primarily because of the person is.

If he reflec MSU then MSU is ii; if he simply reflects himself, then he
is Il."

B. Critical Comments Regarding the Teacher's Performance:

"This teacher was prepared in a subject area and does not have a very good
knowledge of dealing with students or developing sequential skills within
her content area."

would be a superior college professor. He has some difficulty
in high school.

has had a bad year. Techniques used in the classroom were poor.
He has been receptive to constructive criticism and is improving."

C. Comments Which Refer to Teacher Education Programs at MSU:

"I find MSU does well in Teacher Education -- period."

"EIP is one of the better teacher training approaches in the country. I feel

that the methods classes still have a long way to go."

1 L



107
a

Chart C-1 (....utinued):

"I am very much in favor of the CBTE approach or intern program approach
for the training of future teachers."

"I have nothing but the highest, most enthusiastic regard for the EIP
program. My experience has convinced me that, given a choice, I would
be highly biased to choose a teacher for my building that had been trained
in this program. Their grasp of the realities of the profession is practicd1,
their background of experience is broad and their acceptance of guidance
and cooperative sharing is very high. Friday night, or I'd say more."

"General education courses generally are of little consequence in helping
out new teachers; theory has very limited application without a practical
base as a control."
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Chart Examples of Suggestions for improving the
Teacher Education Curriculum

1. Provide more classroom exposure, particularly during the early stages of
the _program (nl8) -

Examples include:

"The only problem as I saw it was that 'would be' teachers should have to
do more work in real classrooms."

"I strongly feel that experience based classes are the most valuable. The
'more methods classes can be connected to classroom practice the better."

"I feel clinical or student teaching type of experiences should be entered
earlier in the program."

"I feel methods classes should deal with actual classroom applied techniques."

"Regarding student teaching: it was much too late in my Program. and such
too short in length."

"I,,f I were to make just one suggestion on the student teaching prograd, I

would suggest that there be a term of mostly observation in the sophomore
year. and 2 terms in the senior year." .

2. ImpITY_!__Placement procedures during student teaching by more carefully
screening either supervising teachers or student teachers (r110)
Examples include:

"I think student teaching is a very valuable egperience, but better care
should be taken to provide good supervirktirteachers."

"I feel that those teachers directing student teachers should be more
carefully screened for abilities in the classroom and attitudes towards
students."

"More evaluations of supervising teachers and college coordinators."

"When a supervising teacher Is given a student teacher, an interview system
where the supervisor has an opportunity to screen cardidates would be helpful."

"Save student teaching positions for those who really want them."

3. Offer more varied experiences during_student teaching (n..5)
Examples include:

"1 feel that when a person student teaches for a term Shat he/she should be
required to teach 5 weeks in a lower elementary classroom and 5 weeks in an
upper elementary classroom."

"Perhaps student teaching experiences should be split between 2 different
types of schools so that the student teacher can experience different situations,

IL;
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(hart ' ,01111,1,14c1):

4. Evil, teachers w.th skills in relating to administrators, aides, or
parents (n=4)
Examples include:

"Student teaching did little to prepare me for the problems of coping with
.idministrators."

"I was in tact angry with MSU for not enlightening me especially in the area
of administration and roles within the system. And this was nearly fatal
to my career."

"This is my first year of Leaching - we have aides. It would be helpful
to teach students how to select, use, and handle problems with their aides
i.e. tardiness, lack of motivation, personality clashes, etc.)

"Prepare y,or students more for dealing with patents. Let them observe and
participate in conferences."

5. Do a better job of counseling teacher certification candidates (m.4)
An example:

"If you could help the undergrad education majors set up their schedules
at the very start so they could have their essentials and gain the confidence
to go on you'd be doing the best thing possible."

6. Provide some support during the first year of teaching (n.6)
Examples include:

"I am presently substitute teaching. I wish the local school systems would
sponsor workshops and seminars for those of us engaged in subbing. It seems
to me that they could be very educational and beneficial for us."

"While the student teaching experience is usually very valuable, it is not
a realistic situation. As a union rep I have counseled several first year
graduates who were floundering and had no one to give the necessary support
and suggestions...It would be very beneficial if there was a teacher supervisor
for at least the first semester a graduate has a job and is entirely on their
own."

7. Other comments: 4

"Teach the students in the education classes what goes on, not what some
idealistic educator feels should go on."

"My year of substitute teaching provided a far more valuable learning
experience than the one term of student teaching. One does not survive
as a sub if the ability to manage the classroom is lacking."
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Chart C-2 (continued):

"I feel that students should have to sub for one year before getting a
full-time teaching position"

"More problem solving in coll ge; more emphasis on psychology (physical
and mental problems)."

"There should be more undergr uate instruction in group dynamics. This
is left to teachers to learn o their own."

"Education courses have the r putation of being just so much B.S. and
wasted time (and money)...WiCh the glut of.teachers on the market there is
no excuse or turning out anything but the best."



Chart C-1; Exampteri:;f Comments Related to the Job
Market in Education

"Second, when they recruit, tell p.ople what their real chances are of
having a teaching position, their intern year. When I vent through;:
there was a lot of 'false advertising'."

"It doesn't matter how good you are if there is no opening there is no
job."

"Despite thel lack of available teaching positions, I btikpve the DepartMent
of Education could have made much more of at, effort to assist graduates
in finding work."

"I have been teaching 54 years, I still find myself on the bottom of the
seniority ranking and I have been pink slipped several times."

"Please send more information on exactly how to go agout (names and addresses)
my getting a teaching job anywhere (including overseas) for the 1978-1979
school year as soon as possible. THANKS!"

"You've It to be kidding. I can't even get an interview, let alone a
teaching job."

"Personally, I tried without any success, for 3 years to obtain a job in
my geographical area."

"I was a substitute teacher for 21/2 years. This experience totally turned me
'off to teaching. I now have a job outside of education."

"Who really cares what kind of a classroom teacher will I be? Certainly
not HSU."

"We were trained under'the impression that 'There's always a job for a good
teacher.'! That may sound very impressive to an undergraduate who hasn't
Started looking fob as.4ob, but after seeking meaningful employment for over
two years without succeed, that type of idealism doesn't pay the rent."'
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D-I Initial Letters Which Were Sent to Each Participant

MICHIGAN STATE UNIVH4SITY

(Ulf FAA Of MLA A LION . INAMON tF

SI VDU. I I TAI MINI. AND PLIOCLSSION AI IA ViLLNIAL N I

C1111115014 MALL

Dear Participant,

I As, LANSING LLIGNIGAN 4.14

As a part of our continuing effort to improve teacher education programs
at Michigan State University, we are conducting a follow-up study of past
student teachers. You are a part of a randomly selected sample from this
group. From your responses to the enclosed questionnaire, we can identify
strengths and weaknesses of our teacher education program. In this way
graduates will have a significant input in our efforts to improve the ongoing
program,' We therefore urge you to take 15 to 20 minutes of your time to
complete the questionnaire.

The final question on the survey asks you to name your principal or
supervisor. A shorter questionnaire will be sent to him/her. Although this
survey will ask your supervisor to rate certain aspects of your performance,
the purpose IA clearly to evaluate the success of our student teaching program
as seen by administrators. We will therefore never analyze or report data for
individual teachers! If for any reason you would rather not cooperate in this
phase of the study, please complete the questionnaire, omitting only item 183.

All data from both the teacher and supervisor surveys will be published
in group fora only. A specific respondent will never be identified by name
by the research team. Thus all personal information will be kept strictly
confidential. We sincerely appreciate your cooperation in this important
study.

Respectfully,

n

"
W. Henry Kertnedy
Director

INSTRUCTIONS
PLEASE:

1. Carefully record your response to each item in the appropriate space on
the IBM answer sheet.

2. Use a soft (/2) lead pencil.

3. Write your name at the top of the IBM answer sheet and questionnaire.

4. Detach par 8 of the questionnaire (which includes additional comments you
wish to make) and inclose it and the IBM answer sheet in the return addressed
envelope. Discard or keep the first seven pages of the questionnaire!

5. Enclose a self-addressed stamped envelope if you wish a'copy of the final
report.
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0-1 (continued):

MICHIGAN Sl Ali. UNIVLNSIll'

ti/11.11.i IN I IAA A I ION INVI11014 Of

snamarr t, Ar11YH. AN, PIt()1117UNA1. Ul IL WINO ST

UlI(ASON IIALL

January 16, 1918

Dear Supervisor,

FAST 1A,AiNt WOMAN WWI

As a part of our continuing effort to improve teacher edur.tion
programs at Michigan State University, we are conducting a follo./-up,
study of former students. An important phase of this Stiply will be to

-ieiraluate the success of our undergraduate programs as seen by those who
currently-supervise our graduates. The teacher who is identified on .

the enclosed questionnaire voluntarily provided your name and address
as their direct supervisor.

From your responses we can gain some insight into the activities and
teaching Iferformance of our former students. In this way. graduates and
their supervisors can have a significant input in our efforts to improve
ongoing programs. We therefore urge you to take approximately 10 minutes
of your time to complete the-questionnaire.

Your reaponse to the questionnaire will be analyzed and reported by
undergraduate programs only. Thus all personal information will be kept
strictly confidential and will never be analyzed or reported for individual
teachers, kupervisors, or school systems.' We sincerely appreciate your
cooperation in this important study.

))

W. Henry Kennedy
Director of Student Teaching

INSTRUCTIONS

Please:

1. Carefully record your response to each item in the appropriate
space on the Ihn an5tet.r sheet.

2. Use a soft (#2) lead pencil.
3. Write your name at the top of the IBM answer sheet and questionnaire.
4. Insert the questionnaire in the enclosed envelope and return.
5. Enclose a self-addressed stamped envelope if yuo wish a copy of the

final report.
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B-2: Folluw-ly_ixtter,. Ekt.Thkl,e Whu Did Not Initi,dly Respond

611(1116AN STATE UNI VbRSITY BAST LABONG 11,r1JGArl

C011l48 Or 1134KATION OFTLI Or To OUO4 rarcrOror ICU

January 16. 1978

Dear Participant,

In December, you should have received a letter requesting your partici-
pation in a major study of the undergraduate teacher

preparation programs
at Michigan.State University. Although many individuals have returned the
questionnaires, we have not yet received your response.

Because the number of returns from former participants in the regular
student teaching program is comparatively small, we fear that you and other.
graduates of this program may not be adequately represented in our efforts
to improve undergraduate programs. We therefore urge you to take 15 to 20
minutes of your time to complete this important survey.

The earlier letter also described our desire for you to supply the name
of your supervisor so that we may evaluate the success of our undergraduate
progiam, as seen by administrators. Data from both the enclosed question-
naire and the supervisor survey will be kept strictly confidential and will
be published in group form only. If for any reason you would rather not
include your supervisor's name, please complete the questionnaire, omitting
only item 983.

If you have already returned the questionnaire,
please disregard thisletter. We sincerely appreciate your cooperation in this imp9rtant study.

Keith Goldhammer
Dean

On the chance that you may have inadvertantly misplaced the original letter,we have enclosed another copy of the questionnaire, as well as a stamped
enveldpe.

INSTRUCTIONS

Please:
I. Carefully reeurd your response to each item in the appropriate apace

on the IBM answer sheet.
2. Use a soft (p2) lead pencil.
3. Write your name at the top of the IBM answer sheet and quefitiolire.
4. Insert the questionnaire itt the enclosed envelope and return.
5. Enclose a self-addressed envelope if you wish a copy of the final

report.
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D-2 (continued):

M1C111UAN SI Alb UNIVI.KSI1Y

00.1.11.1 I. I /RA A I KM

U1ILIA11.11,1 t* 11111YNIA1O 1,0 Sift IAL LA.L A I k.

January 16, 1978

Dear Participant,

!MI I n,si.t, moCtioCAN 41111JI

In December, you should have received a letter requesting your partici-
pation in a major study of the undergraduate teacher preparation programs
at Michigan State University. Although many individuals have returned the
questionnaires, we have not yet received your response.

Because the number of returns from former participants in the Elementary
Intern Program is comparatively small, we tear that you and other graduates
of this program may not be adequately represented in our effort-4 to improve
undergraduate programs. We therefore urge you to take 15 to 20 minutes of
your time to complete this important survey.

The earlier letter also described our desire for you to supply the name
of your supervisor so that we may evaluate the success of our undergraduate
programs as seen by administrators. Data from both the encl. , _ .aestion-
naire and the supervisor survey will be kept strictly coral alai and will
be published in group form only. If for any .reason you won i rather not
include your supervisor's name, please complete the questio sire, omitting
only item 083.

If you have already returned the questionnaire, please disregard this
letter. We sincerely appreciate your cooperation in this important study.

Respectfully,

/
James E. Snoddy, Chairman
Elementary and Special Education

On the chance that you may have inadvertantly misplaced the original letter,
we have enclosed another copy of the questionnaire as well as a stamped
envelope.

INSTRUCTIONS

Plea,e:
1. Carefully record your response to each item in the appropriate space

on thi answer sheet.
2. Use a soft (p2) lead pencil.
1. Write your name at the top of the IBM answer sheet and questionnaire.
4. Insert the questionnaire in the enclosed envelope and return.
S. Enclose a self-addressed envelope if you wish a copy of the final

reputt.
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D-2 (continued):

41CHIGAN VIATE. UNIVH(SIFY

1M I 14.1 Of tirlo, A I ION 1)11:1111/N III

ROANE IIAL/IIN(. AND 00.11S111NAI III 1106,11N1

IIKASUN NAIL

January 16, 1978

Dear Participant,

1,11 I AN%1,I. 6111.111GAn 4024

In December, you should have received a letter requesting your partici-
pation in a major study of the undergraduate teacher preparation programs
at Michigan State University. Although many individuals have returned the
questionnaires, we have not yet received your response.

Because the number of returns from former participants in the overseas
student teaching program is comparatively small, we fear that you and other
graduates of this program may not be adequately represented in our efforts
to improve undergraduate programs. We therefore urge you to take 15 to 20
minutes of your time to complete this important survey.

The earlier letter also described oer desire for you to supply the name
of your supervisor so that we may evaluate the success of our undergraduate
programs as seen by administrators. Data from both the enclosed question-
naire and the supervisor survey will be kept strictly confidential and will
be published in group form unly. If for any reason you wuuld rather not
include your supervisor's name, please complete the questionnaire, omitting
only item 083.

If you have already returned the questionnaire, please disregard this
letter. We sincerely appreciate your cooperation in this important study.

Respectfully,

-(0
Banks Bradley
Associate Professor

BB/cg

On the chance that you may have inadvertantly misplaced the original letter,
we'have enclosed another copy of the questionnaire as well as a stamped
envelope.

INSTRUCTIONS

Please:
1. Carefully record your response to each item in the appropriate space

on the IBM answer sheet.
2. Use a soft (92) lead pencil.
3. Write your name at the top of the IBM answer sheet and questionnaire.
4. Insert the questionnaire in the enclosed envelope and return.
5. Enclose a self-addressed envelope if you wish a copy of the final

report.

11)



D-2 (continued):

MICHIGAN STATL

Oil &IA UlA A I PUN .

%IUllthl I AI.HINIG. ANIJ IMO IASIONAL IN% II.1WMIN I

I1kI HALL

January 16. 1978

Dear Participant,

I-MTIANUM..1111ANIGAN.MPPI

In December. you should have received a letter requesting your partici-
pation in a major study of the undergraduate teacher preparation programs
at Michigan State University. Although many individuals have returned the
questionnaires, we have not yet received your response.

Because the number of returns from former participants in the CBTE
student teaching program is comparatively small, we fear that you and other
graduates of this program may not be adequately represented in our efforts
to improve undergraduate programs. We therefore urge you to take 15 to 20
inutea of your time to complete this important survey. *

The earlier letter also described our desire for you to supply the name
of your supervisor so that we may evaluate the success of our undergraduate
programa as seen by administrators. Data frOm both the enclosed question-
naire and the supervisor survey will be kept strictly confidential and will
be published in group form only. If for any reason you would rather not
include your aupervisor's name, please complete the questionnaire, omitting
only item I83.

If you have already returned the questionnaire. please disregard this
letter. We sincerely appreciate your cooperation in this important study.

Respectfully,

Robert Hatfield
Professor

* On the chance that you may have inadvertently misplaced the original letter,
we have enclosed another copy of the questionnaire as well as a stamped
envelope.

INSTRUCTIONS

Please:
1. Carefully record your response to each item in the appropriate apace

on the IBM answer shcet.
2. Use a soft (/2) lead pencil.
3. Write your name at the top of the IBM answer sheet and questionnaire.
4. Insert the questionnaire in the enclosed envelope and return.
5. Enclose a self-addressed envelope if you wish a copy of the final

report.
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D-2 (continued):

ilCHIGAN SIA1E UNIVERSITY

IN 11,4 AIMIN IiIVIvt" IM
I Ullthl ANI) ellUtk1tMJNAL

1(1043" HAI 1

March 8, 1978

Dear Supervisor,

A% I I. ANSIM. MI1J1IGAN 4111114

Recently, you should have received a letter requesting your partici-
pation in a major study of the undergraduate teacher preparation programs
at Michigan State University. Your name was provided by one of the grad-
uates in our study. Although most have returned the questionnaire, we
have not yet received your response.

Because the total number of supervisors in our study is comparatively
small, we are anxious to maximize the number of returned questionnaires.
This will insure that supervisor evaluations of the success of our under-
graduate programs is based upon a representative sample. Such a sample
will provide critical information regarding the activities and teaching
performance of our former students.

If you have already returned the questionnaire, please disregard this
letter. We sincerely appreciate your cooperation in this important study.
On the chance that you may have inadvertently misplaced the original letter,
we will send you Another copy of the questionnaire in approximately two
weeks.

Since
.

ely,

Dr. Hen Kennedy
Director

HK: dale

1 ')
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APPENDIX E

THE GRADUATE AND SUPERVISOR QUESTIONNAIRES



Name

SURVEY OF N.S.U. COLLEGE OF EDUCATION GRADUATES

Student Number

Teru(s) in which you student taught Year Graduated

INSTRUCTIONS: PLEASE RECORD YOUR RESPONSE TO EACH ITEM IN THE APPROPRIATE
SPACE ON THE ANSWER SHEET WHICH HAS BEEN PROVIDED.

1 -4 How would you charactetite your STUDENT TEACHING EXPERIENCE? 1

1. Level:

1. Special Education
2. Lower Eltmentary
3. Upper Elementary
4. Middle or Jr. High
5. Senior High

2. Type of School:

1. Public
2. Private
3. Parochial

3. School Settiwv

1. Urban
2, Suburban
3. Rural

4. Number of Students in the School:

1. Small
2. Medium
3. Large

5. In which of the following student teaching programs did you participate?

1. Regular
2. Overseas
3. Cluster

6. Did you secure

4. EIP

5. CBTE
6. Other (please specify)

a teaching position following graduation?

1. Yes (please answer items 7-14 below)
2. No (please skip to items 15 and 16 below)

19



.! 2

DO NOT ANSWER ITEMS 7 THROUGH 14 IF YOU DID NOT SECURE A TEACHING POSITION
FOLLOWING GRADUATION (SKIP TO ITEM 15 BELOW).

7. What type of position did you initially secure?

1. Substitute teaching
2. Paraprofessional Role
3. Support Position (e.g.

librarian, consultant, etc.)
4. Part-Time Classroom Teaching

5. Full-Time Classroom Teaching
6. Administration
7. Other (please specify)

8-10 How would you characterize your INITIAL TEACHING EXPERIENCE? (Check all
which apply)

8. Type of School:

1. Public
2. Private
3. Parochial

9. School Setting:

1. Urban
2. Suburban
3. Rural

10. Number of Students
in the School:
1. Small
2. Moderate
3. Large

11. How similar was your initial teaching position and your student teaching
experience in regard to grade level and subject matter taught?

1. Very Similar
2. Similar

12. Do you still hold a teaching position?

3. Dissimilar
4. Very Dissimilar

1. YES (Please answer item 13 below)
2. NO (Please skip to item 14 below)

13. (For those who still hold a teaching position) In how many schools have
you worked?

I. One
2. Two

3. Three
4. Four or more

SKIP TO ITM

14. (For those who do not still hold a teaching position) Please checl, the
statement which best describes your reasons for leaving the teaching
profession.

1. Did not provide sufficient personal/professional challenge or
satisfaction.

2. Left to raise a family.
3. Found a more rewarding job outside the profession.
4. Could not obtain a teaching position in area to which I subsequently

moved.
5. Other (Please specify)

SKIP TO ITEM 18

1,;
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LK) Nor ANSWER ITEWi P., 1,, AM) 17 IF YOU SECURED A TEACHING POSITION
FOLLOWING CRADUATIoN (SKIP To ITEM 18 mow.

15. Please check the statement which best describes your reason for
not entering the teaching position

I. Decided against teaching as a career.
2. Entered graduate school.
3. A teaching position was not avatlable in geographical area in which

I hoped to reside.
4. A teaching position was not available anywhere.
5. Offered a job outside of education which promised greater rewards.
6. Other (Please specify)

16. Which of the following best describes the position you held during the
year following college graduation?

I. Not employed in a paid position SKIP TO rim 18
2. Held a social services position other than teaching.
1. Employed in professional and/or administrative role.
4. Employed in clerical and/or technical role.
5. Self-employed.
6. Unskilled or semi-skilled labor.
7. Other (Please specify)

17. To what extent was the college education you received essential to success
in this poiition?

I. Advancement in this position required even more college education than
1 had received.

2. Advancement did not require any further college education.
I. I did not need as much college education as I had already received to

secure and advance in this position.

111. How many graduate credits have you earned?

1. 0 - 12 credit hours 3. 25 - 16 5. More than 48 credit hours.
2. 13 - 24 4. 17 - 48

19. What proportion of your graduate credits have you earned at MSU?

1. 0 - 252
2. 2h -.502

I. 51 - 75%

4. 76 - 100%
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THE STUDENT TEACHING EXPERIENCE

20 - 30 Please indicate your level of agreement with each
1

of the following statements by marking the corresponding
response on your answer sheet. ]

Strongly
Agree Agree

Strongly
Disa ree Disagree

20. Student teaching was an enjoyable
educAtioneAperience. 1 2 3 4

21. My student teaching experience pro-'
%dried a practical and useful
rearation for teaching.

1 2 3 4

22. I would recommend my student teaching
experience to any undergtaduate
preparing to enter the teaching
profession._

1 2 3 4

23. my student'tesching program was
responsive to recommendations of
participating classroom teachers,.
and students.

1 2 3

24. I was encouraged throughout student
teaching to develop my own unique
style of teaching.

1 2 3

25. I believe my presence as a student
teacher contributed to the develop-
went of a better educational exper-
ience for the scudenis enrolled in
my supervising_ teacher's classroom.

1 2 3

26. My supervising teacher(s) provided
frequent and/or Valuable feedback
regarding my lesson plans and
classroomperformance.

1

.

2 3 4

27. I felt free to discuss my progress
and problems with my supervising g
teacher(s).

1 2 3 4

28. My (clinical consultant/college
coordinator) provided frequent,
and/or valuable feedback regarding
my lesson plans and classroom
performance.

1 2 3 4

Z9. I felt free to discuss my progress
and problems with my (clinical
consultant teollelie coordinator).

1 2 3

10. How would you characterize your rapport with students during student teaching?

1. Excellent
2. Good

3. Fair
4. Poor



How valuable were each of the following aspects of the student teaching
experience?

ITScheduled seminars or meetin,s with

Crest Moderate
SaLlaii...

Limited
Vol..

Little ur bid not
jimAL,thu,

occur
program._:Valoe

other student teachers. I 2

1
3 4 5

.

3 41. Observations in other classrooms. 1 5

.
--

I. Opportunity to teach at more than
one grade level or subject area 4 5I 2 3

Student teaching handbook. 1 2 3 4 5

Written midterm evaluation of your
ceaching performance. 2 3 4 5

EXPERIENCE AS A PRACTICING CLASSROOM TEACHER

PLEASE DO NOT RESPOND TO ANY MORE ITEMS
ON THIS QUESTIONNAIRE IF YOU HAVE NEVER
HELD A CLASSROOM TEACHING POSITION. IF
YOU WISH TO ADD ANY COMMENTS, PLEASE DO
Su IN ITEM 84 ON THE FINAL PACE.

36. When did you make a firm decision to actively seek a teaching position?

I. Prior to student teaching.
2. Durir4 student teaching.
3. Following/ student teaching.

37. To what extent js your classroom organization and style oi teaching similar
to that of the teacher(s) who supervised your student teaching experience?

1. Very similar 3. Somewhat dissimilar
2. Somewhat similar 4. Little or no similarity

38. Imagine that MSO has an ,tive student teaching program in your district,
How many student teachers would you he willing to supervise cacti year?

I. None
One

1. Two
4. Three or more

1:?:
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To what extent have interactions during student
teaching with each of the following individuals
influenced your performance as a practicing
classroom teacher?

Stong Moderate Limited Little or
Influence Influence Influence No Influence

39. Supervising teacher
1 2 4

40. Cluster consultant/college supervisor

41. Other teachers in the school in
which I student taught 2 3

3

4

442. Other student teachers in the program 2

43. Principal of the school in which
I student taught 1 2 3 -4

Little or
Mb Influen

44-49 How moth have each of the following
contributed to your performance as a class-
room teacher?

Strong Moderate Limited
Influence Influence Influence

44. Undergraduate methods courses
1 2 3 4

45. Student teaching
1 2 3 4

46. Other undergraduate education courses
1 2 3 4

47. In-service programs in the schools
1 2 3 4

48. Interactions with colleagues
I 2 3 4

49. Graduate education course
1 2 3 4



A. T. what ex- 6. How would you C. To what extent
tent is this skill rate yyur ability did your student
essential to siikeess to apply this teaching experience
in teachlnIk? knowledge or skill promote the develop-

in your classr..m? taunt of this skill?

55182 InstructiOna! r7ie---.
answer the three quest
which follow es eh knowledge or
skill area listed below. (Mark
the response which best ex-
presses your view on the
answer sheet.
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Knowledge of educational
theory and practice 50 1 2 3 4 51 1 2 3 4 52 1 2 3 4

Knowledge of subject matter 53 1 3 4 54 1 2 3 4 55 1 2 3 4

Ability to establish rapport
with students

56 3 4 57 1 2 3 4 581
1 2 3 4

Ability to communicate with
parents and other teachers 59 1 2 3 4 60 1 2 3 4 61 1 2 3 4

Ability to formulate instruc-
tional goals and objectives 6 1 2 3 4 63 1 2 3 4 64 1 2 3 4

Ability to provide a wide
Variety of instructional
strategies and materials

651 1 2 3 4 66 1 2 3 4 67 1 2 3 4

Ability to collect and
interpret data regarding

student needs and achieve-
ment

7 3 4 69 1 2 3 4 70 1 2 3 4

Ability to maintain active
student participation in
classroom tasks

71' 1 2 3 4 72 1 2 3 4 71 1 2 3 4

--,.---
Ability to recognize and deal

effectively with problems
in student discipline

74 1 2

__

3

_

4 75 I 2 3 4 76 1 2 3 4

1

Ability to use effective
questioning and interaction
techniques In the class-
rom

77 1 2 3 4 78 1 2 3 4 79 1 2 3 4

Ability to evaluate one's own
CLISSI.OM 111.1 OLIWIA1

professional performance

8( 1 2 3 4 81 I 2 3 4 82 I 2 3 4

* Outstanding lop 102 of all teacher,
Strong top :St of all teachers

1



83. Please provide tl- name and address of the principal or supervisor in
the school i ,,A you are currently working.

14411e:-

Address

84. GENERAL COMMENTS:

itt



FOLLOW-UP STUDY OF M.S.U. GRADUATES - SUPERVISOR SURVEY

Mane

Address

Date

As a part of a follow-up s dy of graduates ot , College of
EdUcation at Michigan State, we would appreciate ye. .00peration in
evaluating the performance of

_
Your responses to this survey will he confidential. Results will be
reported collectively rather than by schools or individuals.

1-8 Please indicate the extent to which you agree with each of
the following statements which refer to professional activities
of this teacher. (Please mark the corresponding spaces on the
answer hich has been provided.)

THE TEACHER WHOSE HAKE APPEARS ABOVE...

1. Seeks active involvement with 4
students outside the classroom setting

2. Establishes cooperative relations with
colleagues and various support personnel
In'the building

3. Is receptive to "promising" new ideas
or approaches to teaching

4. Maintains appropriate professional
conduct and appearance

5. Actively participates in various
in-service activities such as
workshops and teacher committees

6. Assumes a leadership role within
the informal social structure of the
school

7. Is resourceful in creating and using
available instructional materials

8: Completes professional assignments and
responsibilities in a competent
and dependable manner
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Items 9 and 10 ask you to compare this
teacher with other teachers in his/hpr
field

9. Where would this teacher rank in overall competence as a teacher?

1. Outstanding (top 101 of all teachers)
2. Strong (top 252 of all teachers)
3. Above average
4. Below average

10. Where would this teacher rank in level of commitment to the teaching
profession?

1. Outstanding (top 102 of all teachers)
2. Strong (top 252 of all teachers)
3. Above average
4. Below average



Instructions: Please answer the two questions which
follow each knowledge or skill area listed below.
(Mark the number on your answer sheet which best
expresses your view.)

KnowledgeP,1ill

Knowledge of educational
theory and practice

'Knowledge of subject matter

Ability to establish rapport
with students

Ability to communlidte with
parents and other teachers

Ability to formulate instruc-
tional goals and objectives

Ability to provide a wide
variety of instructional
strategies and materials

Ability to collect and
interpret data regarding
student needs and achieve-
ment.

Ability to maintain active
student participation in
classroom tasks

Ability to recognize and deal
efleitively with problems
in student discipline

Ability to use effective
questioning and inter-
action techniques in the
classroom.

Ability to evaluate one's
own classroom and general
professional performance

A. TO what extent is this B. How would you rate
skill essential to this teacher's ability
success_ in teaching' to apply this know-

ledge or skill in
the classroom?

0

-e

0

II, 1 3 4 12. 1 2 3 4

13. I 2 3 4 14. I 2 3 4

IS. I 2 3 4 16. I 2 3 4

17. 1 2 3 4 18. 1 2 3 4

-19. I 2 3 4 20. 1 2 3 4

1 2 1 4 22. 1 2 3 4- 21.

23. 1 2 3 4 24. 1 2 3 4

--- 25. 1 2 3 4 26. 1 2 3 4

-27. 1 2 3 4 28. 1 2 3 4

29. 1 2 3 4 30. 1 2 3 4

- 31. I 2 3 4 12. 1 2 3 4
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Item* 33-37: In your judgment, how much have each of the following con-
tributed to this individual's performance as a classroom teacher?

3). Student teaching
34. Undergraduate education courses
35. In-service programs in the schools
36. Interactions with colleagues
37. Graduate education courses

38. Did this teacher begin his/her professional career under your supervision?
L. yes
2. no

39. Prior to this survey, were you aware that this teacher graduated from
Michigan State University?

1. yes
2. no

40. This teacher graduated from one of the following teacher preparation pro-
gram* at Michigan State University. If you are aware of which program,
please cheek the appropriate box. If you have no knowledge of the
program she/he graduated from, please check the "don't know" category.

1. Elementary Intern Program (E.I.P.)
2. Competency-Based Teacher Education Program (C.B.T.E.)
3. Overseas Studenc Teaching Program
4. Cluster Student Teaching Program
5. Regular (Conventional) Program
6. Don't Know (Skip to item 43)

DO NOT ANSWER QUESTIONS 41 and 42 if you checked "Don't Know" in Item 35
(skip to Item 43)

41. Do you feel that graduates from this program have a greater chance of being
hired in your district than graduates of other programs at M.S.U.?

1. yes

2. not sure
3. no

42. Du you feel that graduates from this program are better prepared as class-
,

room teachers than graduates of other programs at M.S.U.?
1. yes
2. not sure
3. no

43. GENERAL COMMENTS:



APPENDIX F

ITEMS WHICH SHOULD BE INCLUDED IN THE NEXT SURVEY
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Chart F-I Items Which Should be Added to the Next Survey

In the judgement of the authors, the following items should he added to
the next survey:

- sex of the r,spondent

- Was the individual married or single at the time he /she. graduated?

- Was the individual tied to a particular geographical area at the
time he/she initially looked for a joh? If so, type of area
(metropolitan, rural, etc.)

- How much job satisfaction does teaching provide?

- How much job satisfaction is experienced by those who did not find
teaching positions?

- How valuable are each of the specific undergraduate courses which
were required?

- Conduct interviews and add to the list of reasons for: (a) not
entering the teaching profession and (b) leaving the profession.

- Who was most helpful in securing a job?

- What proportion of those who enter the profession as "underemployed
teachers" ultimately secure a fell -time classroom position?

- At what time did those who have left the profession make their
exit? (eg. after one year, after two years, etc.)

1 )


