oy ;
0

=
Lo

N TEST CHART
ANDARDS 196 4




. y | | DOCUMENTY RESUNE ' o

. BD 165 691 . R : HE 010 98¢
AUTHOR *¥  miller, Robert; And Others
TITLE Institutional Characteristics lffecting uinorxty

Admissions and Enrollment Levels at State
Unlverslties in Ohio, 1973-1976._,

INSTITUTION Miami Univ., Oxford, ‘Ohio. Sch of Education.
'SPONS AGENCY National Science Poundation, Wa ngton, D.C.

PUB DATE - [7171)]

.NOTE . 126p.; Parts are marginally legible
. EDRS PRICE MP-$0.83 HC-$7.35 Plus Postage.

DEBSCRIPTORS Black Culture; Black Students; Black Studies; College

Admission; *Ccllege Choice; College Environment;
*College Preshmen; Educational Counseling; Bthnic
Studies; Geographic Location; Higher Bducation;
*Minority Groups; *School Holding Power; School
Services; *State Colleges; State Universities;
Student Financial Aid; *Student Recruitment )

IDENTIFIERS Akron University OH; Bowling Green State University

‘ OH; Central State University OH; Cleveland State

o _ Univérsity OH; Kent State University OH; Miami

- - ~ University OH; *Ohio; Ohio State University; Ohio
University; University of Cincinnati OH; University
of Toledo OH; Wright State Unlversity OH; !oungstbvn
State Unlvers:l.ty OH .

y . 4
ABSTRACT ) ‘ ' .

The factors affecting the admission and enrollment- of
minority students at the 12 state universities in Ohio were studied
through campus visits, questionnaire administration, and correlation
and multiple regression analysis of the findings. Summaries are
presented on minority recruitment and retention efforts at each
university for the folléwing offices: admissions, financial aid,
-affirmative action, minority affairs, studént affairs, acadenmic
affairs, social and cultural activities, black/ethnic- studies, and
black/ethnic cultural centers. Predictor variables.that were isolated ’
for analysis wvere: cost, federal financial aid, distance from a
cultural center, strength of black studies programs and black -

gcultural cCenters, and strength of minority and. spec1a1 service '

. programs. Figures were obtained for full- tlne, main-canmpus, entering
undergraduate freshmeén for each fall session from 1973 to 1976. The
statistical analysis suggests that the major factors affecting
~minority student enrollment are: geographic lccation and the strength
‘of the tutorzng, counseling, -and social, acadenlc, and cultural .
programming services available to minority. stndents. Two.other
factors deserving attention by adllnzstrators are the avazlab;lzty of
financial aid and the nded for more llnorlty group members 1n
faculty, staff, and adllnlstratave posztlons. (SE) :

L I
EREEEEREEEAEEEEE R ERERRRERE AR AR EEE R EREREEAT KRR EREE XK EEXXERKE KREKKEEKE
* Reproductions supplied by EDRS.are the best that can be made *
* : from ‘the joriginal document. *

xxkkkk ***#*****#******#***#*******t* xxkEkkkkk ***************************

b



”

Institutional Characteristics Affecting
Miriority Admissions and Enrollment Levels

a.t State Universities in Ohio . . -_—

1973 1 1976 ' )

U.S. DEPARTMENT OF NEALTH.

N .
- 1] -~ -
SEODUCATION & WELFARE
' MATIONAL INSTITUTE OF
. "RERMISSION, TO REPRODUCE THIS _ EOUCATION

N . . : MATERIAL ‘HAS BEEN GRANTED BY YHIS DOCUMENT MHAS BEEN REPRO-
. b . . . - DUCED EXACTLY AS RECEIVED FROM
- ) M THE PERSON OR DRGANIZATION ORIGIN-
< Via VP77 | ATING IT POINTS OF VIEW OR OPINIONS
' - STATED DO NOT NECESSARILY REPRE-

SENT OFFICIAL NATIONAL INSTITUTE OF
EDUCATION POSITION OR POLICY

7 J .
. ’ © TO THE EDUCATIONAL RESOURCES
o s . INFORMATION CENTER (ERICI AND
articipants: - - USERSOF THE ERIC SYSTEM ~
Ronald Durham

Amy Isler-
Micheal G. McCullough . o -
David M. Metzger Hogt Institution:

- Robert Miller . . . : o
Caroline Quine e ' Miami University
Cynthia Renz - ' :

‘.' ‘ N - > ' . [
'faculty Project Advis‘ldrx,' " Project Period:
Dr. Thonéas H. Murray B . May 23, 1977 - ‘
‘ . : - August 27, 1977 \




) PREFACE

L.

-~

This study was funded through the "Student Originated Studies”
brogram of the National Science Poundation. We would like to thank
the Foundation for their support, without which this study would
not have been possible. L

_ We wish to acknowledge all of the numerous faculty, stafrf,
and administrators, who generously gave their time and agsistance
in interviews and responses to questionnaires. Without their ,
- cooperation this study would have been severely limited. We would
also like to thank our host institution, Miami University, and the
Research Office, Business Office, Western College, and the Pol%z;qal
Science Department for their aid and use of their facilities.
Special thanks to Miami's Affirmative Action Officer, Mr. Mike .
Montgomery, who offered inva¥uable suggestions as to the direction
of the study and the people to cdéntact.

Last, but definitely not least, we would like to thank our
‘Paculty Advisor, Dr. Thomas Murray, whose guidance and friendship
helped us through some difficult times.




ABSTRACT

¥ The basic project of this study is to determine the major fac-
tors that affect the admission and enrollment of minority students.
at the twelve state universities in Ohio. This study was motivated,
in part, by our recognition of a fairly large discrepancy between
levels of minority student enrollment across the state. Initial re-
. Search revealed little concrete information on the actual levelg

- minority student enrollment. We found that little work provi :
comprehensive and comparative view of all the state universities Md
been done in the area of minority student recruitment and retention.
This study covers the transitions of each institution during the

period of 1973 - 1976. . ~

To gather the information for this study, members of our research
group visited each of the universities during the first three weeks
of the project period. At this time, we interviewed personnel in
various admissioys offices, academic programs, and student support
services at each institution. We were concerned with both those .

® brograms and organizations which were designated as predominantly for
minority students, as well as those geared to the needs of all Stu-
dents. This enabled us to obtain a firm grasp on the situation con-
fronting the entering student at each university. Follow-ups to the
"initial - 'data gathering were done via questiomnaires sent to many of
the -administrators we interviewed. ‘ . _ ~

The stédy is divided into two major parts. The first part is
composed of summaries of offices, programs, and servioes related to
the minority recruitment and retention efforts at each university.
These summaries- cover offices of:r Admissions, Financial Aid, Affirma-
tive Action, Minority Affairs, Student Affairs, Academic Affairs,
Sopial and Cultural Activities, Black/Ethnic Studies, and Black/
Ethnic Cultural Centers. The ‘summaries were compiled from interviews
and questionnaires, as well a=\the reports, catalogues, and other
materials we received from the ices. This section of the study
is designed to provide the reader with a comprehensive 1%dk at each
university, as well as. {to provide B “basis for comparison in the '

. areas of minority recrultment and jrétention efforts across the state.

~ Phe second part of th2~gtudy is a statistical analysis which
focuses on the relative signifigQanée of a number of factors contri-
buting to levels of minority student admissions. Initially, we
hoped to gather data on the racial/ethnic breakdown of applications,
admissions, and final enrollees for each fall term, 1973 through
1976. The raw data on the number and breakdown of applications

is not recorded by most institutions. Thus, no analysis can be done
on the flow of student applications through the admissions precess.
‘The enrollment data isolated for analysis is the racial/ethnic :
breakdown of "main campus, full-time, first-time freshmen” for

. . each fall term.
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We developed a correlation and multiple regression analysis to
meagure the effect various factors have on the admissions levels of
minority students. The predictor variables that we isolated were:
Cost, Federal Financial Aid, Distance from a Cultural Center, Strength
of Black Studies Programs and Black Cultural Centers, and Strength
of Minority and Special Service Programs. The Predictor variables
were rated on a comparative basis to provide a numerical.index for
each vdriable. These ratings were derived from the information
obtained via ihterviews and questionnaire responses from,administra-
tive personnel. '

Thqucriterion variable used was "main campus, full-time, first-
time,-b;gck freshmen". We used "first-time" freshmen (no transfer
or fo students) because we wished to isolate the entering class
which is most directly affected by the admissions process and the
attractiveness of the university. Also, we used the figures for
black students because this data represents the overwhelming majority
of minority students, and is the least susceptible to statistical

bias and confusion.

" The correlation analysis revealed two clusters of ciBBely inter-
related predictor variables. The first gluster is composed of: °
Distance from a Cultural Center and Cost. The second cluster is
composed of: Strength of Minority Cultural Programming, Strength:
of Minority and Special Services, and Strength of Black Studies
Programs. These two clusters are independently related to the
criterion variable "first-time, black freshmen". The direction
of causation for the first cluster is fairly clear. Institutions .
located near a large cultural center traditionally attract a sub-
stantial number of urban-commuter students. This creates a situa- [/
tion of somewhat lower costs due to less demand for on-campus living‘\
and social programming facilities. The direction of causation for
the secorid cluster of variables is mueh less clear. It is difficult
to determine whether the strength of programming, tutoring and
counseling services, and Black Studies Programs is contingent on
an already existing large minority student population, or whether
it is these services and programs that attract minority students.
Both of these explanations seem appropriate given that a large
minority student population tends to encourage the entrance of
more minority students, and given that these services and programs
tend to decrease_attri?}on rates for minority students.

The multipje regression model we constructed was a stepwise
regression angiygis pmaximizing the "improvement in the total variarce
accounted for (R°). We began with a five variable model, using the
predictor variavles from the two clusters of the correlation analysis.
The best model.developed was a two variable model cdmposed of  Distancge
from a Cultural Center and Strength of Minority, and Special Services.-
This model came from 33 of 44 possible observations, with an R2 o=
.616 and a significance 05 pP<.0001. The addition of other.predictor
variables increased the R< by a negligible amount, reinforcing *he
clustering effect of the predictor variables.




The statistical analysis suggests that the major factor an
institution must confront in regard to minority student enrollment
are the institution's physical location and the strength of the
tutoring, counseling, and social, academic, and cultural programming
services available to minority students.: This suggests that a rural
institution can significantly increase its attractiveness to minor-
ity students by increasing the strength of these types of progranms.
There may be some evidence for this in the cases of Qhio University
and Bowling Green State University. =Each of these institutions
realized a substantial rise in the admissions of minority students:
this followed an increased effort to provide services and Prograns
geared to the backgrounds and experiences of minority students.
Conversely, Miami University, which has the lowest level of minority
Student enrolment of the state universities (2%), has realized little
change in these levels. Miami also rated significantly below the
mean in the quality of services and programs provided for minority

students.

-

-

The University of Cincinnati may provide a paradigm for examin-
ing an-institution with strong variable ratings in each cluster of
predictors. This university is located near the center of a large
urban area, and the institution pProvides a substantial number of
on-campus services and programs geared to the needs of minority
students. Also, the University of Cincinnati has the highest level
of minority student admissions in the state (18.5% in 1976), which
represents an increase of 33% over the period 1973 - 1976.

The qualitative information obtained through interviews and
qQuestionraires strongly reinforces the Priority of predictor variables
in the regression model. Many administrators placed a great deal.
of emphasis on the need for well-organized programs and services
geared to minority students. These services are an integral part of
any university's attempt to decrease the attrition rate of minority
students. Administrators also noted tha%, in many cases, the prob-
lem of sustaining a significant level of minority student ehrollment
is as much a problem of retention as it is a problem of recruitment.
Two other factors deserving considerable attentiorn are the availabil-
ity of firancial aid funds, and the need for more minority group
members in faculty, staff, and administrative positions.

¢ NPT
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Introduction

. This study grew out’ of the work of a group of Miami Univer-
8ity undergraduates concerning the reasons behind the relatively
snall minority student population at Miami. In our discussions
with several Miami administrators, it was suggested that we might
loock to the other state universities to see what they had done
in the area of minority student recruitment and retention. In
doing some initial research on this, we found that little infor-
mation had been compiled concerning minority enrollment levels
and programs at the state universities. Several administrators
also voiced th® need and desirability of a study which would focus
on the different situatiocns and programs at each university. Thus,
after some further research and' discussion we prepared a proposal
to do a study of the insitutional characteristics affecting levels
of minority enrocllment at the twelve state universities.

The following is a 1ist of the major objectives of this
study:
1.) To gather applications, admissions, and enrollment
figures broken down by racial/ethnic categories for
each of the twelve state universities. -

2.) To isoclate and determine the major factors affecting
minority student enrocllment at each™ef the universities.

3.) To provide a comprehensive overview of the minority
recruitment and retention efforts at each instiutions.

4.) To highlight outstanding programs and services which
may recommend themselves to qther universities through-

our the state.

5.) To facilitate further discussion and communication =
between the various, universities in the areas of
minority student recruitment and retention.

The major data gathering for this report was done during the

first six weeks of the project period. During this time members
of our research group travelled to each of the state universities

0 gather admissions and enrollment data, and to conduct interviews

ith personnel in the areas of social and academic services. In
addition to this, questicnnaires were gsent to many faculty, staff,
and administrators in the areas of student services and programs.
This enabled us to get more detailed and comprehensive information
as to the nature and scope of the programs at each schcol. The
information obtained from interviews and questicnnaires also p-
vided the basis for indexing predictor variables in our statis:. =l

analysis.

Por the pﬁrposes'bf our statistical analysis, we gatheréd
admissions and enrcllment data for each of the schools over the_
period 1973-1976. We attempted to gather information on the racial/

ethnic breakdown of students applying to each universigy, but found
. '\) | -
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that records of this data were not kept by most universities.
Thus, we collected admissions data on the racial/ethnic break-
down of "main campus, full-time, first-time freshmen" for each
fall term. This data provides the criterion variables for our
correlation and multiple regression analyses.

This study is divided into two major parts. The first part
consists of summaries of variocus offices and programs related to
the minority student recruitment and retention efforts at each
university. These summaries were compiled from the interviews
and questionnaire responses from various office personnel, as well
as the reports, self-studies, pamphlets, and other materials
provided at our request. The second major. part is the statistical
analysis. We conducted correlation and multiple regression analyses
to determine the factors contributing to the varying levels of
minority enrocllment throughout the state. The findings of both
parts of the study are integrated in the general conclusion section
of this report. ,

We suggest that the summaries of the offices and programs in
the first part of this report may be read in two ways. The sum-
maries may be read section by section for a comparative view &f
the programs at the twelve state universities. Or, all of the
summaries for a particular university may be read together to
ocbtain a capsulized view of the situation at .that university.

/
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Offices of Admissions

Introgugt;og !!F

We undertook a two-part investigation of admissions policies
and procedures. PFirst, we gathered raw data on the number of app-
licants, admissions, and enrollees broken down by the racial/ethnic
categories specified by the Department of Health, Education, and
Welfare. These figures were to be used as the dependent variabdles
in our statistical analysis of the factors that affect minority

student enrollment.

The second major objective was to gather all availadble infor-
mation concerning the implementation of admissions policies and pro-
cedures at each university, More specifically, we were concerned
withs (1) the criteria or formula used in determining admission;

(2; the recruitment programs and techniques employed by each office:

(3) the counseling, guidance, placement, or othar related services
available through each office. This enabled ugs to assess the sig-
nificance of these offices in influencing the academic and racial/ethnic
compgpition of the student population. .

4 The following summaries have been compiled from material ob-
tained in interviews with admissions personnel at each institution.
This material has been supplemented with information from anmual
reports and other varied sources provided to us by the admissions
offices. The summaries are presented as highly corndensed capsules
of the overall admissions efforts at the regspective universities.

- . /
Akron University Y

’ !

Akron Universijy operates under the open enrollment policy
of Ohio; as such, mést Ohio applicants were accepted until 1976,
when residence space became limited. Admission to the residence
halls at Akron U. is primarily contingent upon high school grade
point averages. Admissions officers consider this indicator to
be the most flexible, and believe that standardized tests are un-
fair to certain types of students. Akron U. attracts the non-
traditional student; the average age of a full time day student is
23, for part time evening students it is 27.

The University has officially adopted an "integrationist pol-
icy", wheredby students are not distinguished by race. " In accordarnce
with this policy, the admissions office has never employed a
special minority recruiter. Rather, they attempt to accomodate

10



specific needs of minority students along with the needs of all
students. The office runs extensive general recruitment progranms,

and publicizes programs fairly well. Application fees may bDe de-
ferred for students who can demonstrate the financial need.

-~

Ddowling Green State Univata;ty )

B.G.S.U. is a residential university., Preshman applicants
are considered on the basis of high schc.. acadenmic record, which
is composed of class rank, cumulative €Tadc point average, stand-
© ardized test results, extracurricular activities, and guidance :
counselor and teacher recommendations. The standardized test re-
?uiramcnts may be fulfilled by either the American College Test

ACT) or Scholastic Aptitude Test (SAT) for fall quarter, 1978.
The ACT/SAT is used in making the admission decision and for ac-

ademic advising. .

Prior to 1972, Bowling Green had established modified ad-
mission requirements for minority students which were lower <han
those for other applicants. Since 1972, standardized admissior
requirements are practiced for all applicants regardless <f race.

Currently, there are no minorities on the professional starfs
of the Cffice of Admissions although there have been previously.
Most of the extensive and successful minority student recruitment

at the University is dane by the Student Development Program, which -

coordinates its efforts with those of the Office of Admissions.

The University, through the Student Develcpment Progran, has
made provisions to waive the $25.00 applicaticn fea for the acon-
omically disadvantaged. s

Central State University

Central State has a predominantly black student Porwiatian
(over $0%), although the school is committed to equal educatioral
opportunities for all persons. Admissions requirements follow
. traditional standards; high school graduation or G.=.D. equivalent,
high school records, and ACT scares which are used for counseling
and placement only. AS is common practice, “rarnsfer students a2ust
have a grade pcint average of 2.0 or above to be granted admissicn.

L

Operating undér the open enrollment policy of the state cf

rd

Ohio, Central State grants admission to a substartial auzber of stu-

dents with ACT composite scores in the lower *eens (12-16). This
factor, coupled with an already massive black student population
which attracts minority students, serves to sustain Central State's
status as the only predominantly black state university in Chio.

4
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At the University of Cincinnati, althoufh each degree
granting college has its own admissions requirements, all appli-
cations for admissions are processed through the central 0ffice
of Admissions. Students apply through the Office of Admissions
for a specific college and are either admitted or referred to the
two-year University College if they are Ohio residents with a
high school diploma or the G.E.D. equivalency. The University
College offers pre-daccalaureate progranms designed to transfer into -
npfroprinto baccalaureate colleges as well as terminal career-

"oriented associate degree progranms.

Black students are not usually given ahy special consider-
ation in regard to admissions, but some of the individual colleges
and departments have independent minority recrultment prog . -
A black admissions officer was hired in 1966, and the Universit
appointed a minority recruiter in 1968 in response to studerrt
pressure. . The staff in the Admissions Office believe that having
a minority recruiter has made a -significant impact on mirority em-
rollmerrt. Also, because it is an urban institution, the University
o{ Cincinnati is abdble to draw from a large local aminority popula-
tion. .

Zxcept for those applicants who rank in the lowest third
of their graduate class, non-residents are admitted to U.C. by
the same standards as are Chioc residents.

Cleveland State Universjity

Cleveland State University processes approxinately 2500
applications every year. All high school graduates (or equival-
ents) are accepted and screened; a student with a low class rank,
low test scores, or both is directed into the Student Developmert
Program. A student who enters <he University under this develop-
pental program agrees tc remain under its supervision for the firs<
four terms at school. ;

In 1973 Cleveland State University instituted Project Grow:
an extensive, and successful, ainority recruitment program. The
program incorporated zuch personal outreach efforts directed *owards
minority high school students, good financial aid programsg, counsei-
ing, and much publicity. After some time, <he Prcgram was et with
opposition from high school counselors, who felt that C.S.J.'s ag-
gressiveness made advising and counseling difficult. Project Grow
was discontinued when ainority enrollnert rose +o <he desired level.
The level of minority enrollment has remaired fairly statle since
that time.

Presently, Admissions staf® helieve <+hat they have extracted
the most important features of the Project Grow program and have

-5~
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incorporated these into their ongoing efforts to recruit minortty
Students.  Admissions-officers comtinue to spend a good deal sof

- time visiting inher-city high sthools, The general recruitment
efforts, are focused- on the' ¢ity, surrounding counties, and S§;ong

- commuter areas. S ~ : e

Kent State University T _ . _ >

_ Kent State University serves a large .commuter.population, as -

- it is located very near to°'Cleveland, Akron, and Youngstown. -
K.S.U.'s minority student population drifts from six to eight ¢«
percent. The Admissions Office has never conducted any special

. minority recruitment programs other than for a six-year medical

.. Program which requires a strong academic background. However;

" this Admissions Office does make a concerted effort to contact,
counsel, and eventually enroll minority students. )

Admission to Kent State is based primarily on grade point
average, and the school attempts to admit all Ohio residents under
- .. Ohio’'s open enrollment policy. Although ACT scores are required,

“  they are used primarily for counseling and placement purposes,
except in cases where they may be used for admission into certain _
selective areas, such as Architecture, Nursing, Interior Design, etc.

“» A student with a very low ACT score or a grade point average
of 2.0 or below is admitted to the University with warning. This
means that the student is informed of all remedial Programs and. spec-
ial services; it is not used as a probationary measure. These stu-
dents are also brought to the campus for special advising, counsel-
ing and placement during tke orientation program, and receive as-
Sistance as it may be needed through the Office of Develodpmental

Services. -

fNoh—residentsvare required to submit ACT scores, howeyer-fhe

SAT may be substituted. Transfer students must have a grade point
" average of 2.0 or above for admission to the University. Selective:

areas may have a higher grade Rpoint average :equirement.

_Miamithﬁﬁersity

~

_ At Miami University all entering freshmen, with minimal ex-
‘ceptions, are required to live on campus during their first year of
school. Therefore, Miami employs a selective admissions policy to
‘guarantee the most ecomonically efficient use of available dormitory
space. This policy is .adequately summed up by this statement frem
‘the 1976-77 handbook: "Admission and priorities for housing will

. -6- S T
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be offered to the best qualified candidates as determined by all .
available information for predicting college success." Due to-this
rationale, an applicant must have credentials which are considerably
higher than average in compdrison to those neéeded for admission '

.- into the other state-supported universities in ohio. Miami Univer-

8ity's admission program is very competitive, and an average student
admitted to Miami will rank in the ‘top 17% of their class and score
between 24 and 25 on the ACT composite. < o '

Miami's selective admissions Policy greatly affects the number
- of minority students admitted. The national average of ACT composite
scores for minority students falls around 19, two to three points
below‘the,pat;onal average. for white students. Prom_ a purely statist-

-+ ical basis, Miami's admigsions process will not select many minority

. "\‘1

students. Miami does have a minority recruiter who was appointed

to the staff about two ysars ago, and there is a small-scale special .
admissions program available to minority and otherwise disadvantaged
students. This is the Educational Opportunity Program which handles
the admission of approximately 50 minority students each fall term,
and 200 minority students over the standard four year period.* . .

The Admissions Office staff notes that the same basic type of
student applies to Miami each yéar betause of the present homoge ~ -
necws population. In their epinion, studemts are thebest recruiters,
and this has the effect of attracting other studemts with similar o
backgrounds. Thus, to substantially alter the Present composition
of the student population would take a massive and aggressive ad-

missions effort. To this point, there is no evidence of commitment
to such a massive and aggressive minority admissions program.

#*For more information see the Office of Minority Affairs -
Miami University, p. 42 - :

g

Chio State University

The Ohio State University is an urban, semi-residential school,
located near the ceriter of Columbus. Actually, the University is -
large enough to functian as a city within a city, and size becomes
a significant factor in the admissions ﬁrocess. Chio State has an
undergraduate ceiling of approximately 40,000 students. gThe school
processes approximately 11,000 applications each fall, and tries to
accept around ?000 to maintain full enrollment. The Admissions .
Office operates under .Ohio's open enrollment policy, and requires
ACT scores for counseling and placement only. P '

. The only special consideration minority student applications

. receive directly from the Admissions Office is priority on the wait-
ing.list after regular admissions closes. The rationale behind this
is that minority students normally apply later than non-minority stu-~

’ den.tSo " . . . ‘ ot ‘ )
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There are several special admissions programs at 0.S.U. ' 73
that are intended primarily for minority student applicationsf;fffu
These are: The Freshman Fdundation Program, The Health Oppor‘buﬁj,—:‘-‘-% i
ties Program, and The Pre-College Social Development Program.* /. -+ = =
These programs are administered by the Office of Minority Affai;é*,ﬁ -
in conjuntion with the Admissions and Pinmancial Aid .offices. AThe~y, v .
Office of Minority Affairs also has two special minority recruit- ygev
ers, who coordinate their efforts with the Admissions Office's, ' - I 7
recruitment and orientation programs. The work of the Office . . ¢
- of Minority Affairs serves as an aggressive recruitment program- ..
for minority students. , R

o
'
N .
s ¢

T
T

*For more detailed information see the Office of Minority Affairs
Ohio State University, p. 43 : L ’
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Ohio University o o ~n\7§

¢ Ohio University, a comprehensive, rural, residential insti- :
tution, experienced enrollment decline from 1971 - 1975.  Enroll- -
ment, however, has increased again for both 1976 and 1977. The ’
Office of Admissions operates under an.open enrcllment policy for
all Ohio high school graduates. Admission of out-of ~state. students
linvolves selective admission based upon the traditional criteria
of aptitude test, class rank, pattern of high school course work,
and counsélor recommendations. - . .

Because ‘of -the 1971 - 1975 enrollment.drop, Ohio University
has developed a very extensive student marketing and recruitment
effort. This effort involves thirty-six different redruitment
programs which include high school and two-year college visitztions,
representation at college fairs, and eight prospective "student on
campus"” weekend. programs. : :

From 1968 - 1974, the University used minority students as
recruiters, but the positions were cut in 1974 for budget reasons.
From 1974 - 1977, minority faculty and staff have been used in
minority recruitment efforts, with expenses covered by the Admis-

- sions Office. Beginning in August, 1977, a full-time Coordinator
of Minority Student Recruitment was employed to carry out an ex-
tensive and renewed minority student recruitment prograh.

Uhiversity of Toledo.

The»Uhiveréity-of Toledo is a predoﬁinantly urban commuter
School, with little or no admissions restrictions to on-campus
housing. This enables the Admissions 0ffice to operate with an -

-~
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open admissions policy that can accomodate nearly every first-~ -
time freshman applicant who is an Ohio resident. For non-resi-

. dents, the minimum requirement for admission is usually an ACT
compogite score of 19, or SAT verbal and math scores of 450 each.
These requirements are fairly low and unrestrictive for the vast
majority of applicants. ZEach person on the Admissions Office
staff - is also a qualified counselor. ACT scores are combined with
high school transcripts to determine which staf? member will be
assigned tothe applicant for guidance and placement purposes.

Although there are no specific admissions officers who han~
dle minority recruitment, the Admissions Office works in conjunc- -
tion with the Office of Minority Affairs to offer more -specialized -
attention to minority applicants.  Also, members of the Office. of
Minority Affairs and the Black Paculty Caucus serve both as min-*
ority recruiters and orientation guides to strengthen the effort
to increase minority enrollment and retention.* j R

: | | B .
*For more informatiorn see the Office of Minority Affairs,
- University of Taledo, -p. 44 - : S ¥t

A% S
bl

Wright State University

Wright State University tends to attract non-traditiomal
as well as traditional high school graduates. There are nd min-
ority counselors or recruiters in the Admissions Office, and %
the staff claims that there is little Wright State University can °
do to increase minority enrollment because Central -State and Sin-

- clair College seefr to attract the majority of black students, in.
the area. 1In general, the University's commitment to increasing
minority enrollment appears to be questionable, although afdmis-
sions standards'are not extremely high. ) - .' -

The Admissions Office operates under the open-enrollment
.policy, and requires. ACT scores for placement only. Transfer
students are required to have a grade point average of 2.0 or

"above. p ) ~ \ : N
8

Youngstown State University

»

> ~

Youngstown Stake University's location attracts.primarily
- urban commuters. For this reason, the school has no on-campus -~
- residence constraints in terms of enrollment, and only requires
that an entering student have completed high school (or equivalent)
previous -to admission. ACT or SAT test scores are also required
for counseling and placement purposes. Non-resident students are

\ -
N

-0~

16



- normally required to be in the top two thirds of their high ;
school graduating class, and transfer students need a mimimun
of a 2.0 grade point avergse to be considered for admission.
For the vast ‘majority of applicants, mone of the requjirements
function as restrictive or\selective measures, except for students
seeking admission to the Allied Health programs, the B.S./M.D..
program, or the music program. ~ T : .

.+ The Admissions Office has minority counse€lors on its
staff who coordinate their efforts with the total recruitment
program. The Admissions staff feels that this, along with some
advertising, and word. of mouth publicity will be successful in -
in¢reasing Youngstown State ‘University's minority student enroll- .
ment. This office appears to be fairly concerned and committed ;
to raising minority enrollment; and to inyolving*the5black‘stﬁdéh
- in the processes of ‘higher education in general.. Youngstown State
.~ also offers special  admissions to remedial and developmental pro- -
. &rams..  These programs enablé the somewhat disadvantagéd student
to begin school"at lis or her own .academic level, -and insures that
individual attenfion will be givem to each student. T
w5 . :' i . - . t/"- ;a

o
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The information for these sumparies was obtained from “two
major sources: ' (1) matévrials concerning recruitment and orienta-
.. _tion-policies and special programs; and (2) information about. the
" recruitment, orientation, -and admissions procedures obtained-during
. interviews we conducted with various admissions officers. Using
these materials as a basis, the objectives fom.this section are
two-foRi: (1) -to present any available material pertaining to
minority recruitment programs throughout the state;. and (2) %o
‘assess the relative aggressiveness of each institutions effort to.
attract minority students. . . ' - :

The assessing of the relative aggressiveness of admissions and
recruitment programs involves factors which are difficult to mea~
sure. precisely, both absolutely and on a relative scale. Each
university is affected by variables peculiar to its location and
history, which makes comparisons across the board difficult and
gometimes misleading. Nevertheless, it is possible to discuss
factors whfich could encourage the entrance of minority students,. .
or convergSely, factors which could act as deterrents to their ‘

entrance.

One of the dominant factors that must be confronted in the
recruitment of minority students is the easing of the minority
students transition into a.predominantly white living situation.

»
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Many minority -students’come from predominantly black home commun-
ities, and this transition .is the first challenge which confronts
them. Thus, using black faculty and students in the recruitmernt
and .orientation’ programs is the first step toward making the uni-
versity an inviting rather than intimidating ervironment. Also,
the use of black students and faculty to visit area high schools
is reported by many admissions persomel to receive a' significant-
ly greater respgonse.  Several admissions officers noted that the
use of.a specific minority recrtiter, and the presence of admis-
Sions personnel who are members of a minority group had a sig-
nificant influence 'in the recruiting of minority students.

. The design-and implementation of programs specifically di-
rected -at recruiting and retafning minority and economically dis-
advantaged students has.met with considerable success at several
" of .the universitites. The most outstanding example of this is
Ohio State University's:Freshman Foundation, Pre-College Social
Development, and:Health -Opportunity Programs. QOther examples such
as Cleveland State's "Projeect Grow", and several programs directed:-
by the 0ffice of Minority Affairs at the Univerity of Tolbkdo repre-
sent substantial efforts in the area of minority recruitment.” The
Offices of Minority Affairs at both Ohio State and the U. of Toledo
provide centralized and concentrated direction to the minority re~-
cruitment programs. Sound coordination between Offices of Admissions,
Financial Aid, and other related programs is an essential ingredient
in the recruiting of minority and otherwise disadvantaged students.

Although almost all of the universities had some special pPro-
grams or employed some of the practices mentioned above, the most
aggressive and comprehensive programs we found were at 6.s.U., 0.0U.,
C.S.U.,.B.G.S.U.,- and the U. of Toledo. The Schools which appeared
- the least aggressive were W.S.U.and Miami. In terms of admissions
- requirements and Chio's open enrollment policy, 'all -but one of the
schools admitted students within a somewhat comparable range. The
exception to this is Miami University .which, as roted earTier, ad-
mits students on the basis of an average ACT score of 24 or 25.

- The legitimacy of Miami's selective ‘ddmigsions Process was mentioned
as "questionable”" by more than one of the& admissions officers we
talked with. From a statisitical standpoi$, Miami's rigorous use
of ACT scores %o select entering freshmen stands as more of a bar-
rier to minority students.who, as a groups average two to three
points lower on the ACT than whites. The-effect of this policy may
be exemplified, in part, by Miami's very small minority student
population (approximately two percent). . :

-11-
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" Pinancial Aid !

- Introduction

s

‘/ a \

'~ - Does financial aid, as administered by a university, have
+a significant effeét .

-

y : upon freshmen minority enrollment figures?
., This is the question we asked of the Ohio state universities'’

. financial aid offices. In searching for an answer, we utilized
the dollars awarded through the three federally funded programs:
the Supplemental Educational Opportunity Grants (SEOG), the

.. College - Work Study Program (CWS), and the National Direct Stu-
dent Loan (NDSL). These three programs provided us with a fair-
1y comprehensive statistical base, which also enabled us to gath-
er clear and uniform information. To supplement our analysis,
we have also collected information on the dollars funelled through
each university by the Ohio Instructional Grant program (0IG). .In
contrast to the. federal programs that are administered directly
by the respective financial aid offices, the 0IG funds are awarded
by the Student Assistance 0ffice of the Ohio Board of Regents.
Although this represents a somewhat different process, employing
the OIG figures enabled us to develop a more balanced and compre-
hensive picture of the financial aid efforts at each university.

‘ After gathering these statistics, we generated an index .
(total federal dollars/minority recipient) which allowed us to .
' correlate the effect that financial aid has on freshmen énrollmeént. .
We were surprised, after running a feries of computer analyses,
to find no significant correlation. :
There are several ways of explaining this finding. PFirst
of all, it may be the case that the administration of these pro-
grams by each university is relatively the same with differences
in enrollment arising predominately from other causes. The na-
ture of these programs could warrant this conclusion but,this
could not be verified because of insufficient responses from a
majority of the universities to a follow-up questionnaire which
was sent to each office i’fte‘r‘the initial information had been
gathered.2 This questionnairé addressed the specific procedures
for federal programs at each university.3

Secondly, the manner in which we used this information may
be galled Into-question.. It was impossible to ‘obtain:the finan-
cial aid dollars figures solely for entering freshmen. Therefore,
we utilized the figure for all studerits who received money re-

- gardléss of whether they were continuing or first time enrolled
- students only. To the extent that these.were inter-university
differences in proportional allotments to each class, oup- index
will be misleading.  We suspect that such differences are small,
and can probably be disregarded. BN _
_ Finally, we may have failed to consider aspects of the ad-
ministration of these programs which could effect the student

-

’
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more directly; e.g., the deadline set for financial aid appli-
cants and Row strictly each university adheres to. this deadline;
how the university processes the applications (i.e., whether

the office processes the applications individually or by batch
‘processing once a month, etc.); and how each university provides
information ahout its programs to the students the nature of
the ormation provided. In order to consider e above aspects
of fi ial aid programs we would have had to serld questionnaires
to the receivers of the federal funds. Due to ‘the restrictions

on confidential financial aid statements, we were unable to do

this.

After due consideration of these problems, we refrain from
making any strong inferences, although some general conclusions
may be drawn. Following this introduction is a section explaining.
the federal programs, the Ohio Instructional Grant, and composite
descriptions of each university. These, we hope, will provide
a useful descriptive background to the financial #id programs at
the universities. After this section, there are some tables of
the figures we used from the Fiscal Operations - Report for those
universities that provided them. . : _

Federall ded Programs

. The monies for the three federally funded programs, the SEOG,
CWS, and NDSL, come frum appropriations made by the U.S. Congress.
Each year every university requestion funds through these programs
is required to file a Tri-Part Application. This application in=
cludes a justification for the requested dollars based on the univ-
ersity's history of dispensing financial aid, and the estimated
aggregate need for the prospective year. This requires the univ-

- ersity to estimate fhe number of students who will have financial
"-need, and also the amount of need. From this aggregate need, univ-
ersity scholarships and dollars from the BEOG and OIC are subtracted. -
This estimated remaining need is the need which must be justified
in the Tri-Part Application. Also, this remaining need must be
divided into requests for each. program. The monies from the SEOG
may not exceed one-half of the requested amount, and the other
half must be divided between the CWNS and the NDSL. This requires
the university to estimate the amount of hourly work available for
students through the CWS program. Unfortunately, Congress almost
always under-appropriates funds for these Programs, and this often
forces financial aid officers to pad estimates and manipulate var-
ious figures to tyy and guarantee as much money as possible.

If the federal review board does not feel that the requested

amount as presented. in the Tri-Part application is Justified, the
_university may appeal for a regional review of the request. If

-13-
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this appeal fails, a national appeal may be made. This national

appeal board is the final opportunity for a university to obtain '

the requested funds, after which the university is forced to~work .

with the amount originally appropriated. -~ - T
-

... The figures we are using for our research are the unduplicated .
~ totals for all three federal programs at each state university for -
the academic:years 1973-74 through 1975-76. These figures provide
us with the average amount received per student by cial classifi-
cation and the percentage breakdown of recigients by cial class-
ification for each university each year. These figures are taken .
from the Institutional Piscal-Operations Report for the National
Direct Student Loan, .the College Work Study Program, and the Sup-
plemental Educational Opportunity Grants for each prospective

year for each university. We are using these figures because they
provide a statistical base which may be compared across the state
for any university in terms of dollar. amounts and recigients.

They also are the ma jor support programs at this time.

t.zji' . "

lrhe statistical use of this information and its place in our
statistical analysis can be found on p. ‘ \

-

2Some universities failed to respond at all, others refused to
respond because the questionnaire required too much time to com-
plete adequately, and some universities provided the desired in-
formation without any reservations or problems. -

3a copy of thisfquestioﬁ%éirg_can be found on p. 25-F

aAn example of the Fiscal Operations Report may be found on p. zsae

| J
o
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. tution.

Ohio Instructional Grant

: The Qhio Instructional Grant (OIG) is awarded to Ohig resi-
dents who are enrolled in an eligible Ohio institution of higher

. education as full-time undergraduate students. The student must

be "making appropriate progress towards an associate degree or
bachelor's degree"l and not enrolled in a course of study for the
purpose of entering a religious profession. This program is de-
signed to only supplement existing programs for those students
who are eligible for other financial aid funds. These monies
are awarded by the Student Assistance Office of the Ohio Board
of Regents, and they are chamnneled through each eligible insti-
) : 7 _

\1

The 0IG figures that we have used are to round out the fi-
nancial aid picture at each of the universities. These figures
include: . : ‘

1. The racial/ethnic breakdown by percentages
N - -of students receiving 0IG funds at each
S institution.
2. The average dollar amount given per student to
each institution. — '

The academic years for which we are using this information are
1973-74 through 1975-76. All figures and other information for
the OIG have been taken from the Ohio Instructional Grant Annual
Reports for each of the above years. The 1976-77 figures are not
avallable as of the date of this report. It should be noted that
the OIG ‘annual reports do not provide a breakdown that describes
the total dollars funneled through each university broken down
according to racial/ethnic categories. Accordingly, we can only
note changes that occur in the racial/ethnic breakdown of students
who attend each university without being able to note changes that
occur in the average dollar amount awarded to each racial classi-
fication. Changes that occur in the average dollar amount awarded
to all students attending a particular university will be noted.

1Ohio Instructional Grant Annual Report, Ohio Board of Regents,
December, 1976, p. 1 . o
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The University of Akron

1'9 University of Akron has several hundred scholarships
available to its students. These funds are awarded on the basis
of academic merit, and then relative need. Of all these awards,
only three or four are specified as for minority students by the
donor. The scholarship dollars awarded by the Financial Aid office
rose from $240,000 in 1973-4 to $300,000 . in 1976-77. Other than
those scholarships which are specified for minority students, there
are no special minority student financial aid programs at this
University. .

0f those students receiving federal aid, the percentage of
students who were black rose from 44.1% to 48.0%. The average
dollar amount Blacks receiwved rSUe 12.4%, from $686.02 to $771.30.
The  average amount for white students rose 50.0%, from $613.35 to
$920.80. The total dollars which the school distributed through

_these federal programs increased 56.6%, from $490,181: to $767,529.

- The 0IG monies-that this financial ajid office processed have
alsa increased from $468,338. to $664,281.76. This represents an
increase of approximately 29.0%. The number of 0IC recipients has
risen from 1,524 to 2,091, an increase of 27.0%. The percentage
of black recipients rose from 22.6% to 26.8%. '

Bowling G@reen State University

Bowling Green State University has no special financial aid
programs for minority students, but it does have $269,000 set a-
side for persons in the Student Development Program. This progran.
awgpds aid primarily to minority students, and at times offers
tuition assistance on a large scale.

The amount of federal aid which)the University has-awarded
to students has shown an increase from $1,178,041  in 1993-4 to
$1,598,818 in the academic year 1975-76. During this time, the
percentage of black recipients dropped from 30.6% to 25.1%, while
the percentage of white recipients rose from 67.0% to 72.6%. These
percentages are calculated on the basis of total dollars awarded.
The average dollar amount awarded to black students increased by
$115.42, from $726.09, a percentage increase of 15.9%. The white
recipient percentage increased almost symmetrically at 16.1%.

o The OIG dollars have increased from $617,847. to $681,1i87.,
an increase of 10.3% since 1973-74. The percentage of black re-
cipients has remained constant at about 25.0%. The average 0OIG
dollars per student processed by the University has increased

from $308.61 to $313.91. 16
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Central State University

Central State University hag few scholarships of its own
available for students due to the size and nature of the insti-
tution. Therefore, financial aid at this school comes almost
entirely from the federal and state programs. Despite this i
factor, the school does have enough funds to meet all‘calculated
needs, and an extremely high percentage (858) of the students
receive financial aid. This office has adequate furids available
for the summer terms, and has even returned monies to the govern-
ment for the academic year 1976-77. ,

The formula that Central State employs determines eligibility*
'~ by subtracting the BEOG and OIG dollars awarded from the determined
need. If need is not met, the office then determines eligibility
for the SEOG and matches these funds with a combination of CWS
and NDSL. The NDSL is a last resort and is only used if the
student needs are not met by the other programs. Also, Central .
State does not operate oh a first come, first served basis. This
office attempts to set realistic dates for a deadline, taking into .
account @B amount of paper work involved in processing individual
applications for aid. - : = : .
The percentage of blacks receiving federal funds “remained
above 97.0% for the years we are studying. During this time
there gras an increase from $1492.09 to $1638.28 and then a de-
crease. to $1310.32 for the average amount given per black student
over the three years. The number of recipients dropped from 1378
to 1211 and then rose to 1387 while the total dollar amount re-
ceived from the govermment decreased from $2,070,107.00 to $1,822,

956.00. . y

Of the OIG recipients who attended Central State, the per- a .
centage who were black remained stable near 96%6. The total dollars
received by these recipients rose from $230,216.00 to $293,381.00.

>l

The University of Cincinnati

' The U.C. Pinancial Aid Office determines the eligibility

and need of each applicant that requests financial assistance.
Pinancial aid is then awarded in a packet containing funds drawn
from some or all of the programs for which the student is eligible.
The office attempts to meet the full determined neeed of each
applicant whenever possible. Also, the scholarships available at
the institution are awarded on the basis of academic merit, and then

relative need. .
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The percentage of black students receiving financial aid through
the federal programs remained constant near 42% for the three

year period. The average dollars received by the black recipients
increagsed from $1102.00 to $1147.23. Overall, the total dollars
awarded had increased from $2,771,912.00 to $3,638,594.00, -
an increase of 31.3%. The total number of recipients increased
from 2885 to 3422, an increase of 15.7%. During the same period
the average amount received by a white student increased from
$857.00 to $1000.44, an increase of $16.7%.

The percentage of black O0IG recipients attending the Univ-
ersity of Cincinnati increased from 33.9% to 45.6%,.an increase
of 11.7%. This had been accompanied by a 14.4% increase of all
recipients of 0IG funds. The total amount of 0IG funds at U.C.
increased from $940,106.00 to $1,121,834.87, an increase of 19.3%.
The average dollar amount awarded per student attending U.C. rose
from $320.20 to $333.88. )

Cleveland State University

- Financial ajd at Cleveland State is awarded on the basis of
the number of applications received and dollars availa¥ble for *
distribution. This school is able to supply aid to all students
_.who are eligible on the basis of need. Those students with the

greatest. need after entitlement grants are awarded are considered

. first.

The average dollar amount awarded per black recipient ‘!-
creased from $967.17 to $736.45. The percentage of blacks re-
ceiving this aid rose from 31.2% to 36.0%. The total number of
recipients increased from 1126 to 1362, an increase of 21%. The
total dollar ount rose from $955,867.00 to $1,145,585.00, an
increase of 19.8%. The average d@ilar amount awarded - +to a white 4
student increased from $800.03 to $885.56.

" The number of 0IG recipients attending Cleveland Staie rose
fram 1798 to 2068, an increase of 19%%. The total dollars pro-
cessed by the University increased from $558,758.00 to $655,717.00,
an increase of 17.4%. During this time the percentage of recipients
who were black and attending Cleveland State remained stable near 32%.

Kent State Universit

4

The Pinancial Aid Office at Xent State University does not
distribute scholarships. The Kent Stateé University Foundation
handles all the scholarships that the University awards. All
scholarships that are designated fcr a specific department are alsc

-18-
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awarded by that department. .
This office aims for an equal distribution of funds and
dées sc within a given framework. of- preferences. The priority
list is: (1) incoming freshmen, (2) graduating seniors, (3) .sen-
iors,_ juniors, sophomores and .freghmen. Again, it was stressed
that the office awards financial aid funds only on the basis of
need. Officers at this university feel that theéy do not have
adequate funds to work with. The office does offer financial
aid counseling for thoss who desire it.

Of thoss students who received federal funds, the percentage
who were bdlack fell from 34% to 28.2%. The t.?mge dollar amount
awarded per black student also fell, from $836.04 to $809.54. At
the same time the number of recipients increased 6.9%. Owverall,
there percentage increase in the average dollars received
Eer whi student  and per other minority student of 21.8% and

5.0% respectively. ' . -

"The percentage of those O0IG recipients who were black.at

Kent State fell from 28.8% to 21.1€. Kent State saw an increase

~of 6.9% in white recipients category, from 70.6% to 77.5%.
The total dber of OIG recipients attending Kent State. increased
27%, from to 3502. The total 0IG funds ircreased from

$864,008.00 ¢b $1,113,746.00.

Miami Universit

At Miami University there is no special consideration for
minority students and no special programs from which they can
receive aid. All aid is awarded solely on the btasis of need.

. This Office of Financial Aid has developed a specific frame-
work under which it provides aid first to returning students who.
have received aid in the past, and then to students who are re- _
ceiving aid for the first time. 1In both categories students with
the greatest demonstrated need receive aid first. The equation :
Miami uses to determine individual aid degins with the determin-
ation of the need of the student. Punds received by the student
from Miami scholarships, the BEOG and the OIG are then subtracted
from the determined need. A portion of the remaining need is met
" with SEOG funds, and these are matched with self-help dollars
which come from the CWS and NDSL programs.. '

The SEOG program does not always meet 50% of the remaining
.need, and so the University lowers the percentage cf the remaining
need this program will fund, so that all students will receive some
money from the progrdm.

.'-19- . . | .
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: The average amount of federal funds awarded to black stu-
_dents fell from $1243.65 to $1002.52, a drop of 19.4%. The per- -
centage of black students receiving funds dropped from 13.6% to 8.5%
‘at this time. The average amount awarded to white students in- .

. creased from $919.9% to $1019.03, an increase of.10.8%. During
this time, there was an increase in the total number of students °
receiving federal funds of 678. This increasé in the total o
number of recipients is marked by the following characteristics:
the total number of black recipients increased from 138 to 147,
while the total number of white recipients increased from 874 to .-
1536. The *other minority’category increased from 6 to 14, Thus,
the percentage changes can be explained by the fact that there

 occurred a substantial increase in the number of white recipients
while there‘was only a slight increase in the number of black
recipients. This shift in the average dollar amount awarded .to
dach macial category came at a time when the funds that Miami
digtributed rose from $983,873.00 to $1,729,490.00, an increase

of 75.8%. - BAPIRA

The percentage of bdlack recipiemts of 0IG awards dropped "
from 9.7%°to 8. hile‘tthe total amount of dollars increased Dby
16.2%. The number of .0IG recipients rose by 16.0%. The average
amount receiwved per student remained constant-at just over

$297.000. : )

Ohio State University : .

The majority of scholarships Ohio State University has
available are awarded on the basis of academic merit. The Finan-
cial Aid Office also has some scholarships that are awarded on
merit, yet the dollar amount is dependent upon.the -need 0F the
individual. s : :

Pederal funds are awarded on the formula that three-fourths
. of the calculated need is offered in the form of a grant,” while
the other fourth of the calculated need is either-a.loan or a
part of the CWS program. This office does offer finahcial aid
counseling, and also does some recruiting. Officers at this
school bélieve that they have adequate funds with which to meet
the needs of most students. : '*

There are three predominately minority programs available
which are administered by the 0ffice of Minority Affairs. - These-
are: the Freshman Foundation Program, the Health Opportunity
Program, and Developmental Education Program. These programs
are geayred toward helping the minority student financially and
- also toward meeting counSeling needs. - . )

-
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.. A decrease of 6% occurred in the percentage of black
students receiv federal aid, going from 26. to 20.8%.

The decrease was absorbed by the white students receiving
federal aid. The average amount received by black students
increased from $1010.58 to $1118.17, a rise of 10.6%. The in-~"
crease in the ave amount received by white students was
26.6%, from $827.77 to $1047.77. The total dollars distrib-
uted by this institutim rose 45.5%, from $4,686,451.00 to
$6,819,581.00‘ - . . '

The percentage of blacks who received OIG awards remained
constant at about 20.0%. The average dollar award increased
$2.71. The total amount of CIG dollars chanmneled through this .
university increased 5.9%. The total percentage of 0IG reci- -
pients rose 5.0%. . '

t

Ohio Upiversity y ,

- . X ’ . ‘ 3

) Ohio University's Financial Aid Office has no speézéi
financial programs for minorities. Mr. Robert 0'Neal, Finan-

cial Aid Officer, noted that although:there are no special :

programs, because of the equation used to determine need blacks

will tend to be -awarded more money because they tend to come

from lower income brackets. o ’

The percentage of Ohio Univérsity gtudents who are OIG
recipients increased from 10.9% to 21.5%. There was a decrease .

of 2.6% in the tofal funds this office channeled from $785,753.00

to $764,962.00. The total number of recipients also showed a
slight decrease from 2569 to 2536. o - :
The percentage of black students receiving federal..finan-
cial aid has remained stable at just over 17.0% at this univ-
ersity. Although the percentage is stable, the average dollar
amount awarded per black student’ has decreased from $925.40
to $739.86, a marked decrease of 19.0%. During the given time
period, the average dollar amount awarded per student has in-
creased from $797.12 to $826.04. Simultaneously, the average
dollar amount awarded per-white student has risen $45.69, a
‘elimb of 5.7%. There was also an increase of federal funds
awarded by Ohio University of 12% from $1,445,975.00. .

The University of Toledo

-

_This.Financial Aid foice~offers some financial counseling

services and is the only office in the 'statg to offer a special
. wpinaneial Aid Night" separate from the Admissions Office pro-
. grams. Although this office awards funds strictly on the basis

} - .21-
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of eligidbility by need, there is one program designed pre-
dominately for minority applicants, which is administered by

the 0ffice of Minority Affairs. This is the Student Development
Pro which has openings for 240 students of which usually

90% -are minorities. This institution has few scholarships to
offer, but the Financial Aid gtaff feel that they have adequate *
funds to meet. student needs. ° :

The federal funds at the University increased 11.4% from
$533,755.00. The percentage of black recipients increased from
25.5% to 32.2%. The average dollar amount of awards.for blacks
increased 22.3%, from $453.85 to $555.27. The number. of black
recipients rose from 290to0305. There was a decrease of 7.73%
in the total number of students receiving awards, a drop from
1019 to 945. Overall, the average dollar award for students
rose from $523.80 to $629.10, an increase of 20.1%. .

The percentéhe of OIG recipients who -are black rose from 28.2%
to 31.7%. The number of 0IG recipients attending %he University -
of ‘Toledo increased 29.7% fram 1183. The total dollar amount
channeled through the University increased 42.8% from $338,728.00.
The average dollar amount received by a student attending Toledo
rose from $286.33 to $315.28, an‘increase of 10.1%. \\.

%

Wright State University )

»

The finanéial aid bulletin at Wright State includes ,in- -
structions on how to apply for funds and a listing of avdilable
types of aid and relevant information. :

The percentage of black recipients increased from 20.6%
to éh.zx.for"federal funds. The average dollar amount received
by black students decreased 28.5% from $1262.30 to $903.15. .
There had also been a decrease for all studemts, in the average
dollar amount awarded, of 13.3% - a drop from $o44.32 to $819.09.
The number of recipients increased 17.9%, rising from 1327 to 156k.

The percentage of black students who received 0IG funds and
attended Wright State -was 18.9% for the academic year 1973-74,

. while in 1974475 this percentage increased to 65.7%, then dropped
again the following year to 22.2%. This variation is unexplain-
‘able to us, but is recorded in the OIG Annual Reports for the
given years. The total number of recipients increased 37.6&%,
rising from 853 to 1174. The average amount awarded per-student
increased from $297.09 to $322.53. A A _

+
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Youngstown State University

~

]

_ .| ' .
The following is the only information we were able to

obtain re financial aid at Youngstown State. These figures
were. obtained from the o) tructio Grant Annual Report -
for the years 1973-74, 1 -75, and . -76.

oo Of the 0IG recipients attending Youngstoﬁh there was an .

. inerease of 23.2%, from 1505 to 1855. The t8tal dollar amount
channeled through the University rose from $449,718.00 to
$587,632.00, an increase of 30.0%. The percentage of black
recipients attend this university increased from 15.58 to
21.5%. The percentage of white recipients decreased from 83.3%
to 75.9%. The averrage amount awarded per student increased from
$298-62 tO 3316-78- ' * ' ' - ,

Summapy

. This section of the Financial Aid- report is a.comparison
of the twelve state universities.l A general overview is pro-
‘vided to illustrate the distribution of federal funds across the

~state of Ohio.  The constraints t ,the universities face in o .

‘acquiring federal funds do not allowus the freedom.to draw :
far-reaching conclusions nor, the freedom to make strong recom-.
mendatians about ghe future course of federal aid programs at
the universgities. Rather, we can only present the amount of
funds that each uniwersity makes available to meet the needs
of its student populxtion), and note any discrepancies between
the level of need and the level of funds avajlable. If there

' .appears to-'be a need for increased aid, then the nature of the

process by which funds are awarded to the universities must
be questioned. Although there is some room for individual
financial- aid offices to manipulate the overall level of federal
funds that they receive, their funding is primarily contingent
upon .the demonstrated need of their students and the amount of
federal funds allocated for distribution by the government. .
The following is a comparison of the eleven universities, -
noting the cganges that occured between the fiscal years 1973-74
and 1975-76.
fund recipients occured at eight of the eleven universities. The
universiti®s that did not incur changes in the racial/ethnic dist-
ribution were Central State, Cincinnati, and Ohio University.
#Mhe changes that occured at Akron, -Cleveland State, Toledo, and
Wright State were increases in the percentage of black recipieﬂts

». with a symmetrical fall in the percentage of white recipienxs.

. _23_5 ;‘
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Significant changes have occured in the average dollar
amounts received by students also. Akron, Bowling Green, Cin-
cinnati, Ohioc State, and Toledo showed an incre ‘in the aver-
age dollar amount received by black students. e 8ix other
. universities: Central State, Cleveland State, Kent State, Miami,

Ohio University, and Wright State showed a decrease in‘'the average
=-d2%lar amount received by blacks. The above shifts in the average
‘dellar amounts were accompanied by a somewhat different type of
change in the averags dallar amount received by whites. Only
one university, Wright State, saw the average dollar amount
received by whites decline. The other ten universities had the
average dollar amount received by whites increase. " '

These changes occured while ten of*the universities realized
an increase in the total dollar amount distributead during the .-
years analyzed. Central State _realized a decreasge of 9.0% in -
the total dollars distributed.d oOf the remaining ten universities,
Miami had the largest increase in total dollars distributed, ' 75%.
Wright State had the smallest increase, 2.2%, in the total dollars
distributed. The table that immediately follows this summary

ows the changes in the total dellar amounts distributed at each
titution, N : :

" As we mentioned above, a more in-depth analysis of this
information was not possible due to the nature of the information
made available to us.” However, two poihts relevant to minority
student admissions and enroliment may be made. First of all,

-1f a minority student cannot receive sufficient aid, this may

" represent & barrier to their entrance. Secondly, the more finan-
cial aid a,school is able to provide, the more attractive it will
be to minority and economically disadvantaged -students. These

are two significant points that each institution must be aware ,
of in its effort to recruit and retain minority students. |

Ny

Iwe have 6nly eleven schools because Youngstown State did not com- _
ply with our requests for their Fiscal Operations Report.‘* -
2These constraimts are given under the heading of "Federally Funded

Programs” in the introduction to this section.

‘e will deal only with the Dlack and white categories bécause this
‘represent the significant amount.of the recipients of federal aid.
For the exact breakdown by ratial/ethnic categories se¢ p. 25-a
uThe percentages for the above observations can be found on p. 25-b

51t should be noted that during this period, Central State was in
the process of rebuilding from the tornaddé which destroyed a

. substantial number of its facilities. i B i

-
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Akron
B.G5.U.
céng;al
Cleveland
Cincipnati
Kent
Miami_

Oh;o State
Ohio Univ.
Toiedo |
Wright State

Youngstown®> = -

-~

b

Percentage Change in Total Doliars

- £ Lo

R

Distributed by Ohio's State Universities

1923-74

$ 490,181

. 1,178,041

''2,070,107
955,867

2,771,912

1,u1§.9do
983,873
4,686,451
1,445,975
533,755
1,253,107

A ———

$ 17,988,169 . &
< "\

P
L 4

>

!
v

$ 1,767,529
1,598,818

1,145,585 *

3,638,595
2,084, 9l
1,729,490
6,819, 581
1,619,867

594,497
1,281,054

. -—_,'

~25 -.
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23,122,916

oV

ﬁsaensé

2.2

. 29.5
(avg.)
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DEPARTMENT OF HEALTH. EDUCATION, AND,L'ELFAIE
_OFFICE OF EOUCATION
WASHINGTON. D.C. »>2 ot ~

PLEASE READ IN-
STRUCTIONS BE.
FORE COMPLET-
ING THIS FORM.

FORM APPROVED - -.__
C.M.8. NO. SHROS4S

COMPLETE THIS PART ONLY
AFTER ALL OTHER RELEVAMT

~ lNST ITUTIONAL FISCAL-OPERATIONS REPORT FOR THE EDUCATIONAL
' ITY GRANTS, COLLEGE WORK-STUDY, AND NATIONAL DIRECT §

LOAN PROGRAMS FOR FISCAL YEAR 1973 (Jaly I, 1972-]une 30, 197,

PARTS OF THIS REPORT HAVE
BEEN COMPLETED.

L. OE VENDOR NUMBER

'..I , . PART I GENERAL SECTION Y - 003077 :
- PAME AND ABDBESS OF INSTITUTION tinctnde city, Siate. and ZIP code) N % C#LfTE THIS REPORT ANC RETURN 8Y AUGUST 15,
. 1973, ALL COPIES BUT YOUR OWN TO ,
U.S. Office of Educetion
» ) g?l‘.v of :ﬁsg’:‘.v deco.ﬁon
: SAMPL:. COPY , Progons Supmat Bromen H1emee
P _ . Weshington, 0.C. 20207 '
..kl i B - . s - _ ’ N
1 TR ; s R - e ‘
o S - SECTION A - NUMSER OF !oc. CWS, AND.NOSL AID RECIPIENTS AND AMOUNTS SPENT IN THESE.
._;"_ el mauns omcc F!SCAL YEAR IM‘I? RACIAL/ETHNIC mmnu*rm
l " RACE OR mouéuarto TOTAL " e0G o : cws . " ‘NOSL )
: T GROUP USE } ‘svyoenTs AMOUNY: STUDENTS AMOUNT STUDENTS | AMOUNT STUDENTS AMOUNT’
g; ' ) . [y B K3 . d ‘e ¢ 'Y »
¢ t. NuBWo/BACK | 1400 | . I I 3 I
o — =} | 7134 136, 280 79 50,115 | - 44 28,235 | 115 57,930 -
' ANEMCAN : ) _ ;
' Do k 1A0 20 0 » - 0 s - ) 0 - “0 S '--
p . : - - - %
313 OWENTAL ‘14030 1 .
.1 : 2 1,225 1 625 0 - 2 600
B spaman- - | ' ‘ ..
T summAmED 1A0: 0 - 0 -4 0 - 0 --
~ waTE Oner | . _ : ) z .
| et 888 630,225| . 152 | 88,374 182 « | 97,278 | 749 444,573
ALL OTHER - - ‘
STUOENTS In | 14060 0 aw . -0 - o -- 0 --
> . “
" 7. TOTAL (Som ) - . . .. _ » " .
ot inas 1 - wmoro | 1,024 767,730 i 282 133,114 226 (125,513 866 { 503, 103.
' l N .SECTION B - DISTRIBUTION OF Au\secmmfs BY SEX DURING FISCAL YEAR 1973
. ) : DUPLICATED R EOG , cws NDSL
sex aor | NGE%0 Recmueur:ersslE RECIPIENTS RECIPIENTS RECIPIENTS
USE - - R R
L s b~ _ < d
f. MEN ., :mono 476 106 120 383
—— pox | : N
'L. ' 548 126 . 106 L - 483
T ) ~ ~ -
3. ToTAL 18030 1,024 232 A 226 866

e Y

(Number of stitfente whoee Feders! aseist

SECTION C - STUDENT UNREST PROVISIONS

¢,
was

ted during the period July I, 1972 through June 30, 1973, br uaqon lor lormfnadm) .

TOTAL NUMBER SECTION 305 SECTION 497(a) SECTION 497(b) INSTITUTION'S RULES
TERMINATED T P.L. 9248 P.L. 8329 P.L. 89-329 AND REGULATIONS
e b e - - d ‘e .
None none none . none none
" - ». -
1152-1, /78 ' REPLACES OE FORM 1152-1, 7/72, N YN
“ WHICH 1S OBSOLETE ° PAGE"1 - P 25-e



= . _Financial-Aid,Questionnaire

Sample Copy

) -
Thls questlonnaire is being sent to the f1nanc1a1 aid offlces

of all twelve state urriversities. The  first set of questions are
.open-ended-and will require a deﬁg;led answer. Please be as accurate

and prec1se as possible.

1% ) Explaln the process, as fullx,and accurately as p0331b1e, by
Whlch your office determlnes the dlstrlbutlon of funds. . _

2.) Does the student receive the-$otal amcunt he or she is ellglble
for through your financial ald pr‘ ? ‘Explain fully.

] -
T
0

3.) Explain how your office t} es8 funds received through these
federal programs: NDSL, SEOG, and CWS. Please explain all pollcles T
;on the admlnlstering of the eligible funds to students. .

b,) . Clrcle one of the following. Do all applicants automatlcally

receive flnanclal aid information with the appllcatlon° , -
. ~ yes o no |

‘.5.) .Doesiyour séhbol meet the financial needs. of a;l &our students?

6.) - Does your school meet the ﬂqnanc1al needs of your minority

A.students° ' _

2

yes . " no

C73) The pdbllClty for financial aid programs is:

very good ' ,good : adequate . poor very,poor.
1 oL 2 3 4 - 5. ;
. 8.) The University's respon51veness to mlnorlty students in.
) relatlon to flnanclal aid is: . . a , o e
' very good e good, _ fair poor very poor e
.1 .. 2 3 o 5 /

- 9.) The Un;verszty S responsivéness to all students' financial aid
needs is: . ‘ :

' very good good‘: fair poor very poor
- F 2 3 b s
10.) Scholarsh;p dollars are given out on the ba51§‘Qf ﬂ* —~
| .a) financial need only _
b) academic merit, then relative need - .
c) academic merit . - . _ v |
If a combination of the above three, please explain.
boo | -25-£-




: “Affirmative Action Offices

.« 7
» ’ K —_ )

FX
‘q

.Intrsduction

, - Affirmative Action is a federally funded program created
to provide a mechanism whereby institutions may direct their
efforts to.comply with equal educational and employment policies.
This also involves the extension of.- opportunities in hiring, ..
.promotion, and te s etc. to groups who have been discrimin--

- ated against in the t. The duties of these officers:include

. the coordination of such efforts as university adherence to

. Title VII of the Civil Rights Act of 1964, Title VI, Title IX,
Section 50369f the Veterans Readjustment Assistant Act, Executive

- Orders 112%6, 11375, 11141, etc., Ohio Pair Employment Practices.
Act, and similar legislation affecting the status of women, minor-

- ity group members, handicapped persons, and véterans. Activities
of these offices include.policy and program development, handling

" intermal grievances and investigations by. agencies, recruiting,
advising, data collection, reporting, outreach programs, handling

~of Contract Compliance and Compliance Reviews, work force\;;alﬁ%is.
etc. . , , : ’ , .. _ R

. 'We investigated Affirmative Action offices at each un}ve;:géty -
for two reagons. FPirst, we hoped to obtain statistics showing the  °
numbers and ratios of minority and non-minority administrators, =
faculty,. and staff, to see if there is a correlation between these

- numbers and trends in minority enrollment. Also, to determine .
“the nature  of the relationship’ of. minopity persommel to minority

.. students both quahtitatively and qualitatively, we interviewed
- cAffirmative Action officers to.obtaig'their‘dwn;insights‘into the

-.general climate and commitment of the university with respect to

- minority persons. = L - , o

- - Since the outset of ocur investigation we encountéred many
technical difficulties. in our research. Affirmative Action was -
first implemented at most of the schools in the very early seventies;
as such, much of the data we were looking for has simply not been
recorded for the years we are concerned with in this study. Often

" Affirpative Action officers stepped.into situations in which data

had been poorly recorded and organized, and so had to spend some )
years developing and maintaining a more comprehensive system of records.

The greatest problem we encountered .was that, in cases where these. - -

records have beéen kept, they are not available in comparable form

from school to school. For example, job categories are not similarly

. defined at each ‘school, and sSo no satisfactory analysis can be® .

" done on these .numbers. The information most accessible and easy =
to work with were the EEQ-6 employment forms each school must file-

 with the Department of Hed¥th, Education, and Welfare, but even these .




Job categories va.‘r:.ed a.t dlf:ferent schools. «

‘Apart. from statistical problems we fourd. that because the na-

ture of Affirmative Action ‘offices and programs is complex and ex-
tensive, it is not possible to dewelop a clear understanding of the
problems and successes of these offices without a more detailed and
.comprehensive study., It is aldo a complicated matter to :Zssess
university commltment to Affirmative Action priorities without a
more elaborate investigation, and it is difficult to compare the L
activities of offices which must be understood within the context - s
of conditions relative to the specific school that the office rgp- :
‘regents. We have made no attempt  either to rate or evaluate these,
‘offices, or the universities in this re¥pect. What we have done is
to highlight the results of our interviewing. We have not' attemmpted
any statistical analysis due to the lnconsxstencles and the lack of
any meaningful raw data, and our findings remain generally inconclu-

. 8ive regarding the 1mpact of- Afflrmatlve Actlon .on the recrultmqnt
of m;norlty students. . ‘ , . .

o, In cases where we had substantlal lnformat;on avallable “to .

us, we have included ba31c lists of soﬁ: of the programs implemented -

"at -the. individual. offices, but for theldmost part we have deleted . .
references to the programs: and philoeophles of- these offlces. We" /~’/T
- @0 not have enough information in this ares,: and consider that a g

general’ description-of thé nature of ‘Affirmative’Action’ programs. -

..-.as 'described earlijer, is adequate for a study of this type. There-

fore, what follows are reports based mostly upon %pterv1ews ‘Blank -
spaces in both the budget chart at the end of this section and the
summaries that follow the reports for the-<individual schools indi- .
cate areas in which that particular information was not available. ~
Kent State and Ohio State have not been included in this section. *
. We encountered difficulties with the information from these schools
.- which could not be resolved by the time- thls ‘study was printed.

- These reports generally include ‘references to the history of
the Affirmative Action programs, and budgetary and. personnel .

" information, as well as the .officers' comments regarding the racial
proportions of faculty and administrators at #he various institu-
tions. Also included are the officers' obsgervations concerning
their respective university's general commitment to minority atud- ,
ents, and comments on the nature of the specific comm ty's response

_ to its minority students. Finally, certain officers h offered
critical observatlons on the nature of the relationship of mlnorlty
faculty and admlnlstrators to minority students. ¢ -

-
: +
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Akron University - Mr. Ric Neal, Director of Affirmative Action

.. - <3p .
 \Mr. Neal has held-higgf
for

sition as Affirmative Action Officer
past four years-. - notes the organization of the’

office, since 1973, has ; ined relatively unchanged, although N
- the responsibility for implementation of EEO/AA mandates has in-. '
creased considerably. It is Mr. Neal's opinion that although the
lewél of consciocusness at the University of Akron has been raised,
Affirmative Action has been integrated into the basic operation
of the University with no special priority. He labels the climate
of the University as basically conservative, and while he would not
label University practices as discriminating, he thinks that there
is more that can be.done to help the minority student at this
gchocl. He considers.hiring/promotion/tenure/salary procedures to
be basically fair for most persons, and further reflects that the
University community's overall receptivity to minority students -
is about average. : g B B

. . _ 2"

- _We learned frem Mr. Neal that the University of Akron has .

- ahj"integratiqniSt policy”, whereby the administration has chosen -
not to distinguish programs or activities by, rdacial categories. ’

- .Operationally, this.means that in certain in§tances minority needs

" are somewhat. overlooked, or neglected, i 228 such as cultural

. . programming,.etc. Mr. Neal noted .that most campus events do not

tend to attract audiences which reflect the radial Proportions of,
the s‘tudent body. . - . .

« 1 £t officer, 1 pt ¢fficer, 1 secretary
. President . .

. 1973: unavailable ‘

Office instituted in
Staff size . .7 .. .
. Reparts ‘I?O . .. o . .
s Budset L ] L] L ] L] R L ] L ]

e & 9
‘Q’...

1974, §25.ooo o
1976: $33,000.00

T
-

.- Bowling Green State University - Mr. Myron Chenault, Director
o - ) of Affirmative Action- :

. ‘Mr. Chenault thinks that Bowling Green is extremely committed
to increasing minority enrollment, and to upgrading the, educational
facilities for minority students in general. This is evidenced by
the high quality and success of the Student Development and recruit-

ment programs. o p

- There are not many black faculty members at BGSU. 'One reason
the administration has offered for this in the past has been the
lack of qualified minority group members with Ph.D.'s, although Mr. )
Chenault feels that this situation .is undergoing constructive change.

-
. . . - ’ . ’

-28-
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" Reports to . . . . .

-

In comparison with the faculty situation, there are a number of
-black administrators at BGSU; there are approximately ten in the

tpper level of the administration. “Some of these are in positions
‘related to minority-oriented programs such as the Student Develop-~
-ment program, and have made significant impact on the minprity

recruitment progranms. - ﬁ . L O
. Mr.. Chenault is satisfied with his budget, and believes that,
while there are individual exceptions, the University as a whole
is committed to Affirmative Action.

0ffice instituted in 2 _
Staff gige . . . . . t staff members ]
Vigce. President of Resource Planning
- Budget [} [} . [} [} . - 1 3 H umvailable . N t
. 19743 unavailable._

s 19751 unavailable . '

19761 $6,000.00 operating budget

‘ : (does not include salaries)

-

Central State University - Mr. Fred J. Mabra, Sr., Director of . >
o R Personnel Office, Affirmative Action Officer
: © Basiecally, Affirmative'Action&prg§ents no problem at Central -
- State because this university is predominantly attended by black
studenits, and the majority of the faculty, .administrative -staff,
and supportive staff are black. The'Unigg;sity has experienced only
- one discrimination.grievance, in 1973. L : . .

_ Mr. Mabra states that the hiring/broquion/%enure/égiary;practices._*
at Central State University are fair for all persons. This I3 evidenced:
by his estimate that 15% of the upper management and 33% of the fdculty
is white. These percentages have tended to increase in recent years. -

<

Office instituted in . . . 1971 ' ' S . AN
Staff size . . . . . . . 5 One officer handles Affirmative Action
as part of the overall Personnel Office
: . : - responsibilities.
‘ Reports tO ® o o o e e e e PreSident . ) ’ ] :
- . Budget . . . . . . . . . Budget incorporated into the overall .
' o : budget of the Persormel Office.

~

Cleveland State University - @ls. Annette Power Johnson, Affirmative
i - ction Officer

Ms. Johnson has held this position since 1974. She thinks that,
since 1974, proper hiring procedures have been adhered %o throughout
the University for the most part. The biggest problem this office
faceg is an overload of work - especially now that the offiee mus}t

~
-29-
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deal with Title IXan;:hehabilitatidn.Act duties. Ms. Johnson

thinks that even if her budget were higher, it is impossible to
do an adequate job without an increase in staff.

Regarding University commitment, Ms. Johnson believes that .
Affirmative Action priorities are respected by most departments
and administrators, although there are individual exceptions.

Ms. Johnson also offered critieal insight into the relation-
ship of minority fa?ulty and administrators to minority students:

"Minority faculty and administrators are important to minority
students in ways students do not even realigze. Major decisions at
mogt universities are made by older white es with little knowledge
of or sensitivity to minorities. Institutions are built and Programs
.established with little thought of minorities. At many critical
points minorities have little or no input in decision making. Unless
‘there are minority administrators and faculty present in more than
token numbers, minority students' needs will be overlooked. There .
is no question that minority faculty and administrators are helpful
in one-to-one situations .and as role models. Minority students
com%ng from segregated'hi%? schools may have- the hardest adjust-
ments." . . . .

. 1972 _ .. .
- 1 £t officer, 1 pt assistant, 1 sécre-
. tary, work-study students .
Reports to . « « « « . . . President -
Budg‘et * s s e ’o * e . 1973‘ 38,849.00
T : 1975: 48,440.%8’ A
) T ) ’ 19?6( 52,8310 , ) i

. Office instituted in .
Staff size . . . . . .
<

[ ] L J ‘. L J

University of Cincinmati - Ms. Marilyn Hepner, Affirmative Action
: Officer .

Affirmative Action at U.C. is a part of the Office of Univer-. -
sity Commitment. and Human Resources. The office is extensive in -
Scope, and has a comparatively large budget. Some of the listed

services include:

- 1.) Staff training and persommel development "
. 5}&‘2.) Reviewing and improving balances in the utilization of
‘ women and minorities L .
3.) Creating the Identification Resource Base: a data index
for women, mincrities, and the general community
4.) Seminars stressing opportunities in higher educatifon for
women and minorities, and seminars on Affirmative Action
compliance and career mobility , i .
5.) Support of short term seminars and programs at the University

N -30-
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Since around 1970, it appears that the University has put
considerable effort into maintaining positive Affirmative Action
priorities. Ms. Hepner is satisfied with the school's mone tary
and attitudinal cofmitment, although she thinks that minority
enrollment has increased at a faster pace than minority hiring.
Also, there are few minorities in upper administrative positions.

Ms. Hepner noted-that minority faculty and administrators
have a strong impact on minority students as role models and coun-
-Selors, and she believes that they quite definitely influence the
enrollment and retention of' these students.

~,
N

Office instituted in s . .'1973 - |
Staff size . ... .", . . . 7 ft and pt combined, including secretarial,
\\\§B all 4 years (breakdown of ft - pt unavailable)
Reports to'. ¢« + « «.. . . President _ '
- Budget . . . . . . . . « 1973: unmavailable
: ' 1974: unavailable
.o 1975: $100,000.00
1976s $120,000.00 v_

Miami University - Mr. Michael Montgomery, Director of Affirmative_Action

-

Thig office was instituted in 1972, but had na full time officer
until 1975. The budget figures are the. lowest of those we haye been
able to obtain from Affirmative Actien offices (figures for Bowling

- Green are incomplete). Mr. Montgomery believes that an increase .
in budget, staff, and space is essential to the successful function-
ing of his office. He considers the University's monetary and '
attitudinal commitment to Affirmative Action priorities to be very

. weak, and although he thinks that promotion/tenure/salary procedures.
are fair with respect to minorities, Mr. Montgomery labeled Miami‘'s
hiring practices as unfair to minorities. Miami has the lowest num-
ber of black faculty of all the state supported schools; there were
Seven in 1976, a dec¢rease fromstwelve-in 1972. It appears that, in
general, Miami University takes a fairly passive stand on progressive
hiring. < - )

Miami recently completed a self-study on the status of women
and minorities within the University. In surveys and testimonies
to the self-study committee, many faculty members and students.ex- _
pressed concern about the lack of minorities and women in visible or -
influential positions on campus. As one faculty member put it: .

" 'T do not believe that the various'departments of the Univ-

sity encouraged (with the necessary financial backing) to
conduct thorough searches for qualified women and minority group
members. The "old boy” network is still funosjoning, and I

sometimes think that the search committees are<unwitting accom-
-in an elaborate charade.' "1 ‘ :

“ - id
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Mr. Montgomery agrees-with these sentiments. .In a written survey
he told us: ' ' o . | ]

"The appearance of minority faculty and administrators to
both minority students and non-minority students should be
an essential part of the academic growth of university life.
The misconceptions that non-minority students have about the
academic skills of a minority person are emphasized. by the
small numbers of minority faculty and administrators. The
lack of significant role models for the minority student to
have through an exposure to recalcitrantly low rumbers of
minority faculty and staff is disheartening at best and fu-
turistically damaging at worst. L .

Through the lack of exposure to the expertise that
minority faculty and staff can lend to the overall growth °
process of the university community, the unfortunate result ‘
is that generations of students are going through the turn- ~
stiles at Miami University and are unprepared to deal effect-

. ively with a pluralistic society.” . .

Office instituted in . . . 1972 - :
Staff size . . . . . . ... 1 £t officer, 1 secretary who provides
' : services for another office as well

»

. as Affirmative Action
Reports to . . . . . . . . President
‘Budget . .~ . . . . . . . 1973+ unavailable

-1974:\§18;5oo.oo
- 1975: $21,500.00
19761

25,000.00

-

Chio University - Mr.s:John McDonald, Director of Affirmative Actioh

This office was instifuted in 1973, and Mr. McDonald has been
at- 0.U. for eighteen months. He thinks-that hiring/promotion/tenure/
salary procedures are fair with regard to minorities; -the major prob-
lem is that there has been a decrease in hiring. Also, Ohio Univ-

“ersity ranks low in faculty compensation, making the school less

attractive to prospective employees. . _ "

" When questioned about University ¢ommitment, Mr. McDonald
indicated that although the key officers of the institution (Pres-
ident and Provost) are relatively new to their positions, the level
of concern manifested has been strong. The major problem he-noted
. with regard to minority students is a retention problem. He believes
that black students need/more transitional courses (high school to
ccllege), -and in general, that a university with an open enrollment =

- policy must especially examine, and respond to, the needs of 1its

- students. ‘

An Ohio UniversityIStafus report on women and'minorities,

dated April 15, 1977, included the foIlowing statements regarding

, -32-
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minority employaes}

1. There have been only mlnor'changes lQ the percentage
of black" faculty members since 1973

2. The number of black administrators increased from
1t in 1975 to 19 in 1976.

3. During the current fiscal year 4% of all the Athens
campus employees are minorities. 2

Office instituted in . . . 1973
Staff size . . . . . . . . 1 £t officer, 1 pt officer. 1 pt secretary
Reports to .. « « « « .°*. President ¢ -

e o« « 19732 unavailable

1974: unavailable
1975: $30,000.00
1976s $35,000.00

Bu@e t [ ] [ ] L L L L L

Mr. StanCalhoun, Director of Affirmative
Action and Human Resources Development

University of Toledo

Mr. Calhoun has been at Toledo since December, 1976, and is
still too new to be able to present a complete picture of Affirmative
Action there. As far as history goes, it seems apparent that prlor
to Mr. Calhoun the office functioned as an administrative mechanism
for sex dlscrlminatlon grievances, and ‘took little preventative
steps even in this area. Mr. Calhoun. is currently in the process -
of restructuring the Affirmative Action program, and hopes to create
some preventaxlve action, as well as to- aggress1vely push for 1n-
creases Ln minority and women hirings.

We could obtain little information regarding the status or
past numbers of mlnorlty group members employed by the University.

-

Office instituted in . . . 1973
Staff size « ¢« ¢« ¢« ¢ ¢ o o« 1 £t officer, 1 pt officer, 1 ft sten-

. ographer, 1 ft clerk/typlst
Reports to . « ¢« ¢ ¢ ¢« « « President -
Budget e o o o o o s o o 1973‘ . 30,723 00 :
- 1974 "331,388.00
1975: $34,480.00
1976: $35,080.00
1977 $73,020.00

-

Wright State University - Dr.. Alphonso Smlth, Director of Afflrmatlve
Action ' .
3 .
Afflrmatlve Actlon at Wright State has been a policy that was
not pushed, but was handled instead by individual departments at
their own initiative and discretion. Dr. Smith feels that there is
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a strong commitment to Affirmative Action from the upper admin-
. istration, although below this there have been some problemns.
When questioned about hiring/promotion/tenure/salary practices,
- Dr. Smith responded that in theory these procedures are fair,
- but that in practice, most are questionable. ,

Dr. Smith rated the school's overall reception to minority
students as average. There are some reason why black students do
not come to Wright State; he noted the school's early re tion .
as largely attended by white students as a' major contri ing fac- -
tor. Also, Dr. Smith believes that there is a general atmosphere
. of apathy among both black and white students who are currently
enralled at the University. '

3

LS

Office instituted in . . . 1973
. Staff size . . . . . . . . 2 £t officers, 1 secretary
Reports to . . . ¢+ « . . . President

- Budget . . . . .. . unavailable, all & years

)

Youngstown State Univ&rsiti =" Mr. Hugh Prost, Director of

. Affirmative Action

-

Mr. FProst is satisfied with the status of Affirmative Action
at” Youngstown State. He believes that the monetary and administra-
tive commitment of the University is very strong, and that he is
especially,supported and encouraged by the President.

Considering that Youngstown State is anourban institution;
and thus should have a fairly substantial pool of gqualified
minorities to draw from, the number of black faculty is low. ,
There were fourteen in 1976. We could obtain no further data on
the number of minority faculty members administrators for the past’
four years. ‘ ‘ o : :

Office instituted in . . . unavailable

. Staff gsize . . . . . . . . unavailable
Reports to . . . . i . . . President
Budget . . . . « . . . . . unavailable

. . qQ ‘ .
S
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Summary

-~ As was stated in the introduction to this section, we have

'made no attempt to rate or evaluate the strength of programs or

., the level of commitment of each university. We have therefotre re-

_frained from making any sort of comparative analysis here. For
example, it is true that the University of Cincimmati has the largest
budget of those we have been able to obtain} but thé" reasons for
this, and its relative Bignificance, are not clear. There are,
however, some points which deserve considerable attentian.

Most of the offlicers-we talked to felt very strongly that

the numbers and availability of minority persons in visible ‘and
influential places have a strong effect on the lives of students
_both directly and indirectly. Officers at schools where.this sit-
' uation is not particularly good were very clear on this point. ‘

. Mr. Michael Montgomery of Miami University was “the most outspoken

‘and digsatisfied with conditions at his school, and as was recorded

in th on-Miami, he stressed the tremendous loss students
are e Ring as a result of the lack of cultursl exposure to -
persons 0 do not belong to the majority groups. The members of
Miami's self-study committee.sum up the situation in a way that -
indicates both the severity of Miami's problem, and the reasons
that this is indeed especially relevant to students attendi

ingtitutions of higher education: , ;

Pirst of all, the .problem of minority size is paramount.
In terms of numbers, we are reminded that Miami's seven
Black faculty accouynt for less than one percent of its entire
instructional force; that Miami‘'s 304 Black students represent

- less than two percent of an.18,000 student enrollment (main -
and branch campuses); and that Blacks are conspicuously ab-
sent in countless areas across the eampus. Where are the
Blacks in high level administration, or admissions or coun-
seling or on various teams, or in various departments, ad
infinitum? The consequences, of course, are legion. Blacks
are insufficiently represented, whites lose the benefits of

¥ a heterogeneous learning environment, extraordinary demands

' are placed on the shoulders of the few, and so on. But per-
haps the most debilitating demands are to be seen among the

Black students, as our witnesses make clear. The paucity of
minority numbers gives rise to deep-seated. feelings of pow-

_erlessness, coupled with a very strong sense .of an increased
isolation and loneliness. Witnesses also speak of the ex-

" tremely uncomfortable position of being the single, visible
minority in countless situations. As one student put it,
"I'm tired of being a pioneer, I'm tired of knocking down
damn doors." Ultimately the committee hears an unmistakable

. bitterness and alienation among the Black students.. "The
Black student does not feél wanted at Miami,"” one student
told the committee. Another echoed the same theme: "There
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is nothing to relate to here. This isn't my school. This .
~-— ~ 18 -thelr school.” Such views are further fueled by the lack of
¢ any progress in changing the percent of Blacks assgociated with
", the University. One witness observed that * . . . Miami
University is really in the dark ages . . . Miami University
. has regressed: S years ago there were 12 Black faculty, now
there are 7.” As 2 result, many witnesses are persuaded that
the situation is the result of a deliberate policy on the part
s of Miami, and they are deeply pained by the unhappiness it -
~has brought theg.: At bottom, they regard the experience so
negatively that fthey openly declare their intention to actigely
- . 'discourage any other Blacks from heading in this direction.

Several of the Affirmative Action officers stressed the impor-
tance of minority recruitment efforts, and the implementation of
mechanisms which would guarantee that minority needs wouid be
attended to in areas such as programming. The officers also em-
phasized the importance of role models for students, and the involve-
ment and success minority students, like any others, must have in .
order to maintain a positive attitude towards the outcome of their own
efforts and their relationship to the university they attend. Min-
ority administrators, faculty, and staff members serve to open these
channels. They provide guidance and encouragement for minority
students as well as contimuous pressure and energy directed toward
administrative actions which affect change for these students.

_ Many officers felt that, in general, their ‘school could be

more aggressive in the area of Affirmative Action. Yet, the officers
wish to avoid harmful generalizations and spoke of; or alluded to,
specific areas of resistance in certain academic units or from cer-
tain individuals. They pointed to some of the mdfe general problems
presently confronting higher education, such as the fact that -business
.and industry today offer better financial opportunities to qualified
~women and minority.group members. As a result, most of the state-
supported universities cammot compete financially for these persons.
Schools such as Chio University and others that have suffered mon-
etary setbacks of their own face even greater difficulties in the
attempt to overcome past discrimination and reach positive goals in
the. area of employment. Some of the Affirmative Actior officers
noted that with the foreseen decrease in student enrollment which
will occur in the next few years, the amount of instructional posi-
tions available is being decreased even now. : This has an obvious
effect on those qualified women and minoriti®s who are just stepping
into the job market. Positicns are being elimirated, which ihntensi-
fies competition for available jobs. : :

Many Affirmative Action officers have emphasized the great
range of services an office of this nature can offer %o its respec=
tive institution. For instance, there is a great deal of legis-
lation to be kept up with, and it is_ highly vereficial to the furnc-
tioning of large institutions to have offices which are capable of
centralizing and coordinating responses to these changes.. Cf course,
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" the overall impetus or~§3;gg\¥§§se offices can becomde is reflected
most highly at the schools whe the - administration clearly supports
the office’'s programs. Ms. Johnson at Cleveland State University
noted that since  the Affirmative Action 0ffice was first imple-
mented at this school, it has received fairly consistent adminis-
trative support. Therefore, C.S.U. has achieved a stronger balance
in hirings, and positions and promotions have been opened to women
aﬁg minority group members in areas that were -previously closed to
t o+ B9 - Co

The Affirmative Action Office plays a crucial role jin overcoming

past discrimination and guaranteeing compliance with equal opportun-
- ity policies. We believe that with the proper instituti anal support
these offices are naking considerable progress. To these ends, we
would like to make the following two suggestions. Pirst, we have:
found the self-study minority and women status reports which were
done by four of Chio’'s state schools (Kent State, Miami, Ohio State,
and Ohioc University) to .be of tremendous help in trying to understand
the specific situation and complexities at each school. It would

ge bereficial for every university to attempt a project of this sort.
hi .

S enables persons who are a part of the university <o get a broad
and "detailed look at what is happening at their school, and for this

reason the final report offers the advantage of insights from persons.

who are not external to the particular system. These studies also
offer greater possibilities for comparison of each school; we be -
lieve that schools can learm from each other's successes, failures,

and problenms. ’

' It is also apparent from our research that statistical data ..

and past employment records are fairly difficult to obtain and. an-
alyze. Several of the Affirmative Action officers stated that an
increase in budget and staff would ease the problems involwved in
maintaining reccrds In general, an increase in budget and staff would
allow these officers to devote more time and energy to all of these
concerns. . These are some of the ways in which schools might canfirm
and strengthen their support of AfZirmative Action prograzs.
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Offices of Minority Affairs

Igt;éduct;dn' :

"

\

Ny
.

, The following section summarizes six offices designed spe-
cifically to coordinate the special services and programs offer-
ed at their respective universities. The scope and purpose of

each office varies t
each institution, ye

0 accomodate the needs and organization of .
t five of the six offices bear the official -

title "0ffice of Minority Affairs". The exception to this is

the "Human Relations

-Department” at Kent State which we found is

similar in both perspective and function to the other offices.
"The significant role of these offices as-coordinator and evalu-

ator of special and/br“énority services deserves special atten-.
ty

tion in presenting a

vices‘at,each university.

c@pplete picture of the programming and ser-

Berqﬁe proceading, it is necessary to rote that the follow-

ing summaries are no

t presented for the purpose of comparison °

or judgement of success, per se. Rather, the summaries are in- -

tended to highlight
chievements with the

individual, perspectives, Pprograms, and a-
hope of giving insight into the general and

specific situations which confront university communities. There-

_ fore, it is necessary to casider each-of these offices as it is

tailored to suit the context of its re§pectivé“institution. ag -
Lch

well a3 the manner and insight with wh
Jhuman oncerns facing the_gniversity,1

o

it confronts related
: e o .

P

Bowling Green s%afe Univérsity

This office was

'founded in #Me spring of 1974 in response -

to student demands, and was designed as a central agency for all

minority and special
fice is under the Vi

‘'service concerns at the University. . This of-
ce Provost of Agademic Services and "is re-

sponsible for the administration; planning, development, and eval-
‘uation of the University's minority arid other service programs."®*

The .office was-e
viously autonromous S
is given direct inpu

. communication for ‘th

programs. The offic

B provide ‘a forum for

minority concerms" th
* ‘ ¢ N .

Iished as the prime coordinator of the pre-
tudent Development Program, and the director
t into the high level administration. It

- wag hoped that this would facilitate both horizontal and vertical

e University's minority and special services
e also publishes a quarterly newsletter to
information and -discussion related to various
roughiout the University community. -

[ J : : .
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- The following is a 1ist of the programs directed by this

office:* . . i
1. Ethni¢c Studies Program »
" 2. Student Development Program - Equcational Oppor-
S A " tunity Progranms
- Personal Develop-
. ., ment Programs

g Developmental Education Program

Upward Bound . :
5. Head Start Supplemental Training Program 5

-

»

6. Project Search
7. Writing Laboratory

., ¥ his information was taken directly'from(the Bowling Green State
" University "General Bulletin 1976 - 1978Y.- In several attempts,
» We were unable to arrange. further communication with the director,
-Or. Charles -Means, so that the only availlable sourcqs were the
bulletin and several newsletters. . oy

T

) ' C - ’ " ' = ',‘ .
T University of Cincinnati _ | | .. : N

(- . : . . .
y . :
o This is a fullstime office which™is comprised of the director, ~
. Mr. Eric Abercumbie, and one seoretary, Mrs. Ella Mills. “This of-
. fice was ingtituted in 1973 as the result of student and staff
Pressure, and the willingness of th tudent Affairs Division *o
respond to the needs of its minoritff Htudent population.
.. (‘ . - . . .
This office operates under th b-division of Specialized
Studemnt Services and.is designed: to®provide contimuity and support
~to the minority services' efforts.at the University of Cincinnati.
The major job responsibility of this office is program developmeni. .
-Programs such as Black.Student Orientation, Black History Mongh, :
Black Arts Festival, etc., are coordinated, -designed, and imple-Y
mented by this office. o o »

The major problem that this office reports is the lack of
adequate funding and staff. 'In spite of these problems, it hag,
in the director’'s opinion, made substantial progress in meeting ' -
‘the needs of the minority .student population. . .

;” - Although counseling is not the main function of-this'ogfice” _
Mr. Abercrumbie’'s office does provide this service. He also states
that there is a'great need for minority students, especially black
students, to have role models, a point often made by the Affirmative-

vAction officers to whom we spoke. - , AR

-
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Kent State University

,The Department of Human Relations was funded in 1968 tog
provide special services for minority, foreign, handicapped,
mdﬂMnho&uhmﬂ@dﬂMmu.Tnausamwrmnot~
the administration's response to w¥adent demands for.greater ser-
vices and attention to the needs of those socially or academic--

* ally disadvantaged, especially at a predominantly white institu-
tion. At the same time, this office was designed to provide the
channels of communication and information for all students who

- need counseling, tutoring, or other special attention. The con-
tinuing objective of this office, as the people we talked to en-
vision it, is to build human relations skills so that all members
of the. University community will be capable of developing to their
fullest potential. . , ;

The services that are offered through this department are
divided into two hasic categories: Developmental Servicesg, which
includes Upward Bound, Learning Development, Developmental Assis-
tance, and Handicapped Student Services; and Human Relations, .

- which includes Volunteer _and Community Services, the International
Student Affairs Office, \Campus Ministry, and other special pro-
Jects. ' These special projects deal directly with intérpersonal
and intergrdup relations thraugh special help sessions and other
programs to improve both umerstanding and communication skills. .

- Kent State also had an O0ffice of Minority Affairs at one
time, but this was disbanded into the Department of Pan-African
Affairs and the Human.Relations department. Staff persons we .
talked wi;! think that’'a policy that focuses exclusively on min-
ority problems stops short in its analysis, yet they contimue to
gtress the need for special progranms geared to the needs of minor—
ity students. ‘ The people in this office hdéid the general philos-
ophy of teaching disadvantaged studentS how ‘to make the present }
System work for them.. They see i% as basically necessary to wark':
"within the constraints of the present systema'improving it wherever
and whenever possible. |, . - T \\-\ '

Miami Universit

9. ) . . - . i . Lot R
This office was founded in 1969 as a direct result of student
- pressure. The Office of Minority Affairs is part of the. Education-
al: Opportunity Office, -which serves as the major umbrella office . ..
for the Developmental Education Program, the Educational Opportunity
- Program, ‘and thg Office of Minority Affg@irs. At present,-there are
.. three staff memﬁﬁrs tq administer four full-time programs, as well
~ a8 to.provide a center for communication and grievance appeals, ,
»8Special counseling and tutorial services, and some recruiting and
. career placement services. : : >

, e ‘
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* Mr. Lawrence Young is the director of both the Office of

Minority Affairs and the Educational Opportunity Office, both .
- of which, he feels, could easily be full-time positions. In gen-

eral, these offices are underfunded, understaffed, and under-
recognized. As the direetor commented, the situation is not one
to be judged in terms of better or worse conditions. Rather, one
.can only say that more staff and a larger budget would mean that
more would be accomplished. The University funds these offices
through the Student Affairs division, and the funds the offices
receive are committed essentially to office administration.

As was reported in the "Report of the Committees to Review
the Status of Women and Racial/Ethnic Minorities at Miami Univ-
-ersity” (February 1, 1977), there is a definite lack of univer-
sity-wide commitment to a change in the minority situation. In -
accordance with this, the director has repeatedly commented that
he feels his presence, "in many areas and with many people”, is
tolerated. The general atmosphere concerning the minority sit-
uation whether student, graduate student, faculty, or staff re-
veals a tendency to view the problem as an isolated one, rather

than as one which the emntire University community should confront.

Ohio State University

The Office of Minority Affairs at Ohio State was founded
in 1970 as a direct result ‘of student)pressure. In response to
this demand, the office is designed to coardinate and assist
all programs that bear on minority problems at the University.
Its sphere of influence and activity includes minority recruit-
ment (2 minority -recruiters), academic and perso coumseling,
tutoring and remedial services, financial assistsﬁie programs,’
research, career placement, and evaluation of the€ University - -
curriculun ‘and programming efforts. . .

> | ! ' »

' This office administers three special admissions programs:

the Pre-College Social Development Program, the Health Oppor-
tunity Program, and the Freshman Foundation Program. The Pre-
College Social Development Program was funded for four years
(1974 - 1978) by the National Institute of Mental Health. This
is a summer program designed to acclimate minority students and
~ economically disadvanted students to coéllege life at Chio State.

Over the’' four year period, a total of 350 students wisl have en-
rolied in the program. .The Health Opportunity Program is de-
signed to increase the number of minority students in the medi-
cal and health professions.f~I3\;s a summer program funded for
three years (1975 - 1978) by the National Irstitute of Health,
the Department of Health, Zducation, dnd Welfare. One hundred °
students will be enrolled in the program gach summer. The ‘
Freshman Foundation Program is designed t0 recruit and retain
minority amd economically disadvantaged students in close coop-

Lol N ~
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eration with the Admissions and Financial Aid offices. Insti-
"tuted in 1971 with University funds; some 2,500 students have
been enrolled through the program. (as of June, 1976). Personal
and academic counseling and tutorial services are provided for
these students through the 0ffice of Developmental Education.:

L

Actually, the Office Qf Minority Affairs at Ohio State
serves as a massive center of communication, information, and
other services which often include more than :pecifically min-
ority problems. In many ways this office is the stronghold and
core of the special services force at the University in terms of
. 8tudent services, especially in recognizing the special and in-
dividual needs of many students who were previously under-repre-
sented. Part of this role consists in the efforts.of the office
to bulld the awareness within and the cooperation between the
various academic and administratiwve units necessary to sustain ]
a responsible and responsive University community.

This office also recognizes the nee¢d and importance of com-
munity outreach programs, both as an extension of the University
community and as a potential base for identification for somewhat
alienated students. Mr. Bill Johnson, director, thinks that
community outreach armd the furthering of community ties will "help
Solve problems facing minorities at 0.S.U.", especially in terms
of the most diffigult problem, which is the retention of minority

enrollees. ’

\

Money and retention are still the most significant problems .
as the people in this office see the University situation, and .
of course, these two are closely connected..fThejoffice is some-

what underbudgeted and understaffed, and there is need for more
remedial/dévelopmental programs and the money to support them.

>

" Undversity of Toledo o o R ' p

v -

‘The Office .of Minority Affairs at this #chool was instituted
in 1973 as a result of studemt pressure and positive administra-
tive response. J‘:Ihe office serves as.an immovator and coordinator
©of various spéclal programs and services designed to aid minority
and other academically disadvantaged or alienated students. The
director, Dr. Wil Grant, seems to be satisfied with the adminis- ,
trative and academic response to the programs developed by his
office. This office also provides academic and persenal counsel- _
ing, as well as tutoring and some remedial education programs, in
an attempt to accompodate the special and individual needs: of every
student. -Even soy the predominant users of these facilities and
sthe predominant focus of th?f offiﬁe is on minority and other dis-

advantaged students. - e . ¢
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Included in the services and programs administered by this
.o@fice are the Black Studies Program, the Student Development
Program, academic, personal, and career counseling and tutoring,
and cultural/social programming done in conjunction with other
student groups and organizatiopg. The Student Development Pro-
gram was funded $70,000.00 last Wear, and is perennially used by
approximately 90% of all minority students enrolled at the Univ-
ersity. This office also provides the facilities for minority

graduate students.A
Along the lines of the recruitment effort,-this office

conducts interviews with prospective students, travels to the homes

of students, and brings prospective students and their parents
to visit the campus. Dr. Grant and other members of the staff also
do,periodic television spots geared primarily to blacks and
Mexican-Americans. In general, the publicity for these programs
and the work of. this office seems to have had a significant impact
on the University community. Overall, Dr. Grant feels that his .
work through this office has been well supported by virtually all
areas of the University, and he feels somewhat confidant for the -
- future. Support for this sentiment may be apparent in the sub-
stantial budget of $310,000.00, which includes all of the programs
and services mentioned above.

,‘,__\\ . ) ‘ ‘: h 7 . ,
Suﬁmagy .

] The most signifiQant function of thése six offices is their _
role as coordinator ard evaluator of the efforts of each institu-:
tion in meeting the peeds of minority and otherwise disadvantaged
- #tudents.. Each of these offices adheres to the basic notion that
there has been a broad range of student needs which have gone
hitherto unrecognized in the University community. In responding
To this, the offices recognize the necessity of reaching out to
and focusing on the problems of groups such as blacks, Chicanos,
and foreign studemts both individually and as groups to provide
programs and services designed for them, '

With this‘as a bage, these offices Play a significant role
in developing cultural and academic programming, and other specfal
services appropriate to these situations. "All of this is believed
to benefit not only specified groups, but also to build understand-_ .
ing and awareness throughout the university community. Effective |
coordiration and critical evaluation is essential to the success
of these efforts as theylenhance the quality of the entire univ-

erSity. * R '
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. In light of the above perspective, we hawe made the sug-
gestion that an "0ffice of Minority Affairs”, or some office
similar in fuhection and purpose, would be highly desirable for
the administration of speocial services and programs at each state
university. This suggestion met with considerable affirmation
by many of the people we contacted both in minority affairs and
special services. As Dr. Wil Grant, director of the Office of
Minority Affairs at the University of Toledo, responded:

"The office would serve as the coordinative of-
fice for all special programs for marginal and/
or minority students. Coordinated proposals
could be generated from such an office with
a minimum of confusion between the various pro-
gramg. In addition, such an office could pos-
sibly coordinate the typical special programs
with campus programs for the handicapped, for

~example."” ,

This notion claosely parallels much of the interdivision cooper-
ation that has been achieved at universities like Ohio State, Kent
State, and the University of Toledo. Once again, we fully recog-
nize the desirability and necessity of tailoring the office to

the needs af the particular institutioen. This diversity, and

“the flexibility of such an office, is evidenced by the fact that
the existing Offices of Minority Affairs fall under varied ad-
ministrative categories such as Academic Services, Special Ser-
vices, and Student Affairs. - . , '

o~
™~
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Special Services

introduction

Por the purposes of this study, the term "special services”
will cover tutorial and counseling services available to minority
students at the state universities in Ohio. Also included under
this topic are services provided by Student Development 0ffices,
and the various Developmental Education programs. FPFor the most
part, the programs described below are either remedial or designed
for student groups with special needs and concerns. These include
minority students, veterans, handicapped persons, .and returning
students. ' ,

The individual sections that follow focus primarily on the
specific types of programs and services available at each -school,
and on the history, staff, and apparent effect of the services on
students who make use of them. Where possible, we have tried to
include information such as the ratio of counselors and/or tutors
to students who participate, and whether or not tutoring or remedial
programs Yield credit towards graduation. We have %lso listed

- the Specific academic areas in which students may receive assistance,
where information was available. Pinally, certain schools provide
services that are especially geared to minority students, particu-
larly in the area of counseling. These programs are listed and
degscribed in the individual reports. -

Information included in these descriptions was obtained from .
school catalogues, pamphlets, interviews, and in some cases, from
special - reports that schools have written in evaluating certain -

programs. '

S

Akron Uniyersity

S

. -
) The Department of Developmental Programs at Akron University
has three agencies designed to offer students the following services:
1) Courses of a developmentdl nature are offered to review b
basic skills, including English, mmthematics, reading, chemistry,
and study skills. These courses are geared towards the unprepared
student, the returning student, and the unmotivated. . They are
offered for credit, and are taught by regular University professors.
Students are grouped according to ability into fifty course sections
.per quarter, with-a student/faculty ratio of 15:1. The program has
a minimal fee reguirement. ‘

' 2) A wrifing and reading lab is available at no cost to Univ-
ersity students. Mr. Martin McKoski, Director of Developmental .
Education 3t Akron, claimed that students who use the 1ab 4-6 times

-47-~

’ | - 64




_ . ’ .
‘tend to demonstrate an increase in motivation in their classes.
He also mentioned-that if a student uses the lab 6 - 10 times
1t usually leads to a two grade improvement in classes.

» . : ,
" 3) Peer tutoring is offered at 100 and 200 level courses,
and while there is no cost to students, the Department pays tutors
$2.50/hr. Tutoring at the 300 and 400 level courses is available
if the need is demonstrated. 40%. of the tutorial users are black.

In addition to these programs, a skills workshop is offered
_previous to the fall term each year for freshmen only. The purpose
" of this workshop is to ease the first year student’'s introduction

to,college-level academic work. Students volunteer for the work-
shop, and there is usually a 400-500 student turnout each fall, of
which approximately 40% is black. There is a 2/3 ratﬁﬂpﬂon rate-
for the students who participate in this progranm. .. ~

The developmental program at Akran University (which includes
all of the above programs) wa# established -in 1973. Administrators
directly affiliated with the program believe that it does help to
attract minority students to Akron U. The number of students par-
ticipating in the Program has gradually increased, from 100-300

* students in 1973 to 6000 ‘during the 1976-77 school year. The pro-
gram is publicized. through counselors, advisors, professor recom-
mendations, student referrals, and printed materials.

Bowling Green State University 7

-

The Student Development Program at Bowling Green State S

University is divided into two major divisions: 1)Educational
Opportunity Programs, which consist of graduate and undergraduate
recruitment programs, financial aid advising, and the Upward Bound
and Bridge programs, and 2) Personal and Social Development Programs,

which provide counseling, peer counseling, career development programs,

and social and cultural activities. The Student Development Program
works in conjunction with the Developmental Education Program to

- provide academic advising, tutoring, and courses desigrned to provide
educational alternatives to the conventional type of classroom
situations. .

-

Counseling appears to be an excellent part of the Student
Development Program. At the onset of the freshman year, incoming .
students are provided with counselors or peer counselors who will ¢
work with them throughout their education. At the same time,'studeﬁg;
also work with academic advisors. Approximately. 900 students R
participate in the program annually, and around 95% of the disad- . °
vantaged and minority students on and off campus make use of the
Program’'s services. Dr. Raymond Downs, Assistant Vice Provost for
Student Development, believes that the primary difficulty with the
Program is that many students 4o not take full advantage of all the ’
facilities that are offered. This program was instituted _ during the
1968-69 8chool year as a result of staff pressure, anq originally

- R -
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.~ According to personnel in the Student Developmen Program
office, the budget for bdoth tutorial and counseling services is

inadequate. Increased funding would enable them to offer services
in the svenings and on weekends, for students who cannot make use

of them during regular working hours.

The Student Development Program does appear to attract ainority
studsnts to Bowling Green. We were also told by various University
staff that the program is rimarily responsidle for the strong
improvement in retention rates for minority students. '

* We were unable to obtain statistics regarding the numbers of
-students who participate in these programs.

Central State University

The Academic Poundations programs at Central State University
consist primarily of English, math, and reading assistance. Com-
petency is assessed through the grade students earn during their

- first two quarters of required English courses. Any student who
does not earn a "c¢” or above is required tc participate in the
assistance programs. Other services offered through Academic
Foundations include: - -

1) Academic advisors who help st nts with undeclared
N majors to plan 2 to 4 year prgggama ,

2) Diagnostic testing to determine the academi-
competence ‘of students

Seminars in academic 3kill and accomplishments

Tutoring services ' )

The Electronic Media Center, which provides programmed
enrichment materials for individual and group instruction
Learning Center . -

Special Education Programs

The Human Relations Center, which offers guidance
assistance peer counselors . . ,

AN NN

These services are available for the academically under-
prepared, and students may. icipate in the program for a max-
imum of two years. The studeik-faculty ratio is about 15:1. The
University provides a o amount of funding, and since the program
was established three years ago the Advanced Institute Development ‘
Program has sponsored a grant to fund the program. The general"
consensus among persons we talked is that funding has been adequate.
In the 1977-78 school year the Academic Foundations and Learning
Center budgets will be combined.

~ . ' . Q
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Although both convocation and the school newspaper alelt
students to the availadble prograns, nany people at Central State
feel that the publicity is inadequate. Because Central State has
historically been attended primarily by blacks, the progranm’s .
adility to attract minority students is less important than its

role in retaining them.

-

2

-

Minority counseling at the University of Cincinnati is funded
through the main counseling office, which is fundesd through the °
Student Affairs Office. The progran provides academic, vocational,
and personal-social counseling. In addition to this, a tutorial program
is also maintained by the University. This tutorial support.progranm
is directed toward the:needs of minority students, physically '

" handicapped students, and veterans. Recently, at the suggestion of
the counseling staff, professors in ‘thé English Department have
begun to include more black authors on their reading lists, L

The counseling ataff for minority students consists of two
full-time Ph.D.'s, one graduate intern, a varying number of under-
. graduate interns, and one secretary. Both the counseling and tu-
torial services are free to students, and a recent attrition survey
taken at the University shows that users of the services have a
lower attrition rate than do non-users. Administrators of the ‘
programs feel that an increase in budget and gtaff would enable
more students to make use of these services. .Also, various person-
nel mentioned that the pridgransd are underpublicized; this situation
- appears to be improving. - . )

Approximately 500-600 students participate in these progranms
annually. ,

gleveland State University

Cleveland State University provides special tutorial programs
for all students, but minority students(65% of the program's users
are minority students), low income s*udents, returning students,
physically handicapped, and the academizally underprepared make up
the ater percentage of the 900 a= - users of the progranm.

Inst ted in 1968 as a result of student pressure and sta‘f inter-
est, the program is funded by the Academic Divisior of Special Ser-
vices, which also funds 3lack Studies and the Afro-Americarn cult
Center. ' .

Special Studies originally had funds for 100 students, and
while this number has been increased to include approximately 900
students presently, administrators feel %hat the program cculd reacn

-
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more students with an increase in funding. The goal of the

program is that, by the emd of the freshman year students are
» proficlert enough in math, reading, and writing skills to enter

other divisions of the University, although services are always -
available. Student tutors provide speclal assistance to students.
Tutoring sessions, comdbined with Study seminars and reading and
.writing labs, appear to be effective Yor those sfudents who par- e,
ticipate in these programs. o ;

In addition to the above, there are special aminority pro-
grams for first year law students (offered during the summer pre-
ceding the first year of law school). There are also federally
funded programs for minority students ir <he sciences and other

technical areas.,

Counseling is availabdle for all studerts, and the University

. Sponsors cammunity counselors, who travel %o local comunigies )
to offer services. The counseling stafs includes. student aids
and peer counselors. ‘ S :

These programs are publicized through general advertising,

\ Discellaneous publications, staff talks, and high school counselors.
Adninistrators do not feel that the prograzs <tend to atiract minority
students to Cleveland State University, and .suggest that other ’
recruitment efforts play a more sigrni®icant role in this area.

Kent State Urniversity

The Department of Pan-African Affairs at Kent Sta<e Crniversity
provides extensive academic tutorial and courseling services. In
addition to this, .the Department offers financial advising, career
development and counseling, jot placement services, personal ad-
vising, and other special progranms degsigned to meet 2inority needs
and interests. The Department also participates in community edu-
fatioral services, which include adul®t educati n, health educaticn,
public information services, sickle-cell aremia testing, and other
services. This Department appears %o be particularly effective in
providing important services for Soth mirnority students and the
local ainority population. = & o - |

In additior, the Tniversity cffers regular tutorial servrices ‘
at the freshman level in =nglish, math, Psychology, chexmistry, )
cioclogy, and history. Approxizately 50% of the students who mar-
ticipate in these programs are nincrity group memters. These Tre-
were established in 1968, along with the Human Relations Departzent<,
in respornse to student demards. The Criversity alsc spenscrs the
‘Upward 3ound developmental progran,

s,

* The Department of Parn-African Affairs appears <c Ye e fective
attractirg students to the Tniversity, an rlays an Izpor<ant
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" role in.retaining students who have enroiled. We were unable _
‘adetemim the exaet numbers of students who use these services. .

ﬂﬁami ﬁnivérsiﬁyjf PR | -
. T - | ' v ) - N : : 3 _‘ - 9 E . \' \
~ Miami University's Develbpmental Education Program, estab-

' lished in 1969, offers tuterial services in both individual and

small group -(three- students per tutor) sessions. Tutoring is
available at no charge to students with an ACT camposite score

of 20 or below, students on adcademic probation, and students on
financial 4id which is based on need. All othrer students must
pay half the tutoring fee ($3.00/nr.), while the Developmental
Education sérvice pays the other half. A student is limited to
a maximum of two hours a week of tutoring for each course, and

| - students may be tutored for no more thari two courses per semester.

W~

The Developmental Education Program also -offers skill de-
.velopment services, which focus on the improvement of basic learn-
~ing skills such as reading, study skills, grammar and composition.
-These courses are offered in the.form of 5-8 week workshops. Peer

advisors (specially trained updergraduate upperclass students) are
also available through DeveldPmental Education. Special help in
English language skills is available to foreign students. °

'Thé Program is funded through federal and University funds. . -
It is publicized'through~fre$hman orieritation, the.school newspaper,
and various pamphlets:; Administrators- of. the program think that . -

# funding is inadequate, and comment' that-the program's ability to
attract and re*ain minority students is uncertain. :

.o - P

- R . -

Ohio State University

- There are several special serwvice Programs available at.

OChio State. The Freshman Foundation Program began in September, 1971,
and is.sponsored by the Office of Developmental: Education, the Office
of Financial Aid, and the 0ffice of Minority Affairs. The Program's
goals include: a)increasing the rumber of minority undergraduates .
‘admitted to the University, b)assist with financial aid, c¢)provide -
academic.counseling, free tutorial assistance, and career counseling,
and d)ineyeasing -the number of minority graduates from 0.3.U. Since
.1t was established the Program has' enabled over 2500 minority students
‘to attend the Uniwersity. The Office ‘of Minority Affairs also spon-
sors the Pre-Cdl;pge Social Development<Program, designed to dezrease
attrition, increase grade point averages) further social skills,

-and. to decrease personal conflicts (especially.in the freshman year)..

This ‘is 4 five .week program in which students participate during the
summer prior to their freshman year. S € T

~

-
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ThéhDevelopmental Education Program at 0.S.U. provides X
financial aid assistance, special tutoring assistance, and spec=

. 1ally designed courses to bridge academic gaps for disadvantaged- °
students. The program is geared to Appalachian whites, Mexican-

Americans, Puerto Ricans, and American Indians. . Tutors are recom- .

mended by. faculty members, and English and math tutorials are es-

pecially emphasized. New programs are being developed in academic
~counseling, job placement, and community relations. ’ o

~ -These programs appear to attract and retain minority students

to the University. - _ . -

#*For more q.gbimafion>see the Office of Minority Affairs,
Ohio State University, p. 43 . L :

-

Ohio Uniieréity'
. —

- A Black Student Development Program in counseling was es-
.;tablished at 0.U. in 1975 in an effort.to assist black freshmen -
with agademic, social, and personal counseling problems. This is
a service provided by the Black_Resource Center at 0.U., as is
‘the tutorial program. Both bPrograms are funded through Afro-
American Studies, and operate without state or federal funding.
There is no. fee requirement to students who participate in these
programs. . The tutorial services focus on study skifls and li- ..
‘orary research. e ' s | -

While the exact student-faculty ratio has not been established,
botH programs have been described by staff as offering close per-'
sonal attentionto students. Most of the students who participate -
in the programs are minority students, but again, the exact _nu}m\ber

~

has not been determined., _ _ s
Administrators of:fhevprbgféms feel that_the—budéeté are
: inadequate,-bu§—they do feel that the program helps to attract.

and retain minority-Studenté-to.the»,}yg-r31ty.

<. -

University of Toledd ‘;Lxéﬂ

e

-

-

: At the University of Toledo tutorial services are ‘funded through
... the Office of Minority Affairs and the Student Development Program. .

- Eighty percent of the total number of students who make use of these
programs are minority students. The pamphlet for Student Services
States that "The staff is prepared to assist the disadvantaged,

- marginal student, and individuals from minority groups, who, because
of ‘their previous training, may find it difficult to do their best
work." Students.with a 3.0 or better grade point average provide
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“the tutoring, along with graduate agsigtants and faculty.members.
These students atre paid minimum wages by the University. The
program staff has determined that group tutoring is more 'successful

for :the student than ‘individual dssigtance at. this University. -

' C%ﬁhseling,services for minority students are also funded
through the 0ffite of Minority Affairs.: Ninety percent of the -
- users are minority students, and students who participate receive
‘. ©olose personal attention from counselors. . - - . . -

. . Dr. Wil-Grant, Director of* the 0ffice of Minority Affairs,.
. Yold us that the Student DeVelopment Program serves the following
. breakdown of students: 75% black, 15% Mexican-American, 8% white,
and 1-2% other Ainorities. : ‘ . L , R
' .These: programs were instituted in 1970 as a result of: student
“ pressure, decent admimistrative regponse, and subsequent state -
funding. Administrators of the programs feel that budgets are )
" "never adequate,” ugh publicity appears to be excellemt (1it-
" erature, referrals, al television advertisements, etc.). Pro- .
‘ gram staff feel-th ese services play a major ruole in attracting
v. minority students to the University. We were also told\giat'there_
is data that indicates that the programs actually do retain en-
‘rolled students, but we.were unable to obtain access to this infor-
. m-ationo 4 v ’ - : . Cs a

-

Tt

*For moré information see the Office of Mirority Affaifé; |

| . University of Toledo, p..4k -
- Wright State University - .

- ST e P - ) 4 ) N
, At ergkt State University the Special’ Services 0ffice sponsors
three-credit courses that focus on math, English, and study skills
through the Developmental Education Program. These courses are- . ..°
- available to students as electives. Tutoring is also available at. 7
- no cogt to students, and has apparently served to retain students at = -
_ this University. Program staff feel that couriseling and titoring = =
“gi3 at the University have also helped to agtract minority students to..
=% Wright State. o . : s

: - The majority of students who participate in the counseling
and, tutoring programs at Wright State are minority students {who
make’ up 30% of the users),.the academically underprepared, & small.
number: of returning students, 'and incoming freshmen.- The director
of . Special Studies feels that students do not use -the programs as
-much as they should, although other administrators perceive atten-
.dance rates to.be fdirly high. It has been suggested that the ’
" Program’'s extensitve publicity.may be responsible for this.

Program staff- gér;_e%:ally feel that funding ‘for these .services .
* is inadequate. - : | , - |
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- ;"f_IoungstOWnVStéte Univgfsity'abDeﬁélobmehxal ?rogiamfwas insti@u;:
 Yed in 1968 with the establishment of a tutorial pProgram funded by
* - .the Ohio Board aof Regents and the University. The program Provides

- assistance in'math, ‘English, and (to a2 lesser extent) the sciences.

. In.addition to-tutoring, the "following developmemtal services are
.- -available: 1)peer counseling services,. 2)a reading lab, 3)a writing'
. - 1ab, and 4)a special English composition preoject, which.is a basic

. are desigred to assist thezphysically*handicapped, students with -
- academic deficiencies (especially in English and math), minority - -
- students *(primarily blacks and Latinos), students from rural back-
grounds, veterans, and other returning students. Program staff feel
that, while publicity for the programs ‘could be strengthened, the .
- greatest problem they @ée is finding an adequate number of tutors.

.

Compyehensive counseling services, including academic, voeational,
and.personal_counseling-are provided through the Counseling and Pest- -
" .ing Cgnter. Career counseling is provided through the Career Plan-

' .ning and Placement Office. .There are no formal counseling programs
for minority students'other than‘the.peer'counseling offered-by the
- Student Development Office. However, staff members.in the. Black = . -
Studies Department at Youngstown State provide counselirg for mino-
oty students_onzan<informalfbasis;') : B . y

Summary ‘

Minority students ofté%ﬁface particular adjustment problems
wherl they enter universities that are primarily attended by white
-, students. 0Often minority students .find that at school they are a
. part of a minority for the first 'time - and this is particularly
true of students who have previously lived.and attended school in -
the inner cities. Once on campus, they find.that most academic,
social, and cultural programs are geared to the majority. These
Programs frequehtly do not meet the concerns of minority students.
To compound, these problems; Because of variocus differences in aca-
demic and personal background, -some minority students have trouble

‘making academic adjustments. \ -

) We have found that some ‘schools offer exXtensive counseling

and tutorial programs, and some have programs that attend specifically
to the rieeds of minority studehts. With regard to counseling,

Bowling Green State University offers an exemplary program. The
counseling staff of this university's Student Development Program
consists of thirty -persons, nearly all of whom are minority group

| ] . R . _-55_0.. v . .
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. members. Mr. Raymond Do¥n8,~Director of the Program, stated that
- this'definitely adds to the program's attractiveness to minority
students, and therefore Lelps the office to meet student needs
more effectively. Cleveland State University's- counseling program
includes community counséling, and while this may not directly :
‘affect students attending the University, it is one in eresting
- . and effective way to meet the responsibilities. of an ikgtitution
“ " of higher learning. Kent State University's Department of Pan-
.African Affairs successfully coordinates assistance for of
the needs of minority students, including academic tutorgng,
. and counseling in many areas. The University of Cincinnati has
ﬂi‘a;m-no 1ty counseling office, and a recent attrition study there"
" "sho that minority counseling recipients have a lower attrition rate
.. than non-recipients. The University of Toledo's Office of Minority
Affairs offers an extensive minority counseling program, and should
be' noted for maintaining excellent publicity for all of its programs.
Tutorial programs state-wide differ also. There are some )
schools that should be noted fér particular aspects of their
- tutorial services. Central State University has a complex program,
including an Electronic Media Center, providing enrichment for a
- variety of courses. Cleveland State University is noteworthy '
for its programs for pre-law, science, and other technically-oriented
-~ minority students. Ohio University's .tutorial services focus on
~ study skills and library research, and are funded through Afro-
‘American studies. This helps to increase  publicity and the. per--
centage” of minority students who make use of the services.  The —
services offered through the developmental programs at both Akron
" . and Bowling Green are also® notable.. Finally, the Programs offered
- through .the Office of Minority’Affairs at Ohio State cover an
exceptionally wide range ‘of support services“for many aspects of
© minority student concerns. The Pre-Co¥lege Social Development °
Program and the Freshman Foundation Program are especially noteworthy.

. I%t is important to note that every school provides tutorial .
and counseling assistance in some wawy, and it is difficult to assess
the quality and effectivehess of these programs. The.schools which
are mentivned in this silimary have been sirnigled out either because
they appear to be particularly successful at meeting the needs of
minority students, or bécause unique aspects of certain programs
were noteworthy. . 3 _ ' .

. : . . - Q




e \\\1' ) . .

“concerts,

s - . .~ N S c"
B - . _r ’ ~ = . . . a
. - - e . .
.

-~ o T T o
Minprity?Culturglazrngfamming S :
$“z e ST . | . R | ‘~ ) R i@s. ,
Imtremuetion . - io -

" We are using the term ;Minority Cuifuéal’?rogiamming" to

.cpvér all of the- following social and cultural'activitigs:,seciai
. organizatiomns like' fraternabies and sororities, social and service

clubs, dormitory functions and programs, special events such as
speakers, workshops, et¢., and all other gocial and . . -

". -academic activities .outside the, classroomi Necessarily, there is

some overlap between this section and the Black/Ethnic Studies,

' Black/Ethnic Cultural Centers,. and Special Service sections.of.

this report;-.wa~réf;igthevreader'to-these sections for further
information. The following are brie¥ summaries .of ‘the minority

‘cultural programming available at each of the twelve state univer-

sities.' Information was obtained from interviews with university .

'~ persomnel, catalogs, and mighellaneous. pamphlets and iblicatians,

. This section is completed with.a look at minority programming
in the state and an analysis, ed on available information, of
its shortcomings and strengths. .The best index of programming at
any university is probably dent opinion. Unfortunately, time
did not permit an in-depth ¥y of minority students with regard
to programming. In assessi the adequacy of minority programming,
the following assumpt ions were made: - ' S -

~ a) Universitles close to urban areas have less of an
obligation to provide minority cultural programming.

- b) Designated minority cultural.programming offices or
Program boards with budget support are the best able to handle

minority programming. ’
- ~¢) Student social organizations have the least full-time. -
“committed personnel and/or funding to- provide adequate programming.

, d) Programming does not take\a high priority when handled’
by offices designated for another major function, uniess certain
staff members are given programming &s a single responsibility.

e) Variety contributes to the adequacy of programming.
f) The number of students taking advantage of programs
is proportional to the nupber of programs offered.

| g) Monetary support is extremely impo¥tant.

_ h) The receptivity of the regular program board to
minorities relieves other minority offices. and organizations from
full responsibility for providing adequate programming.
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, ' Programming at ‘the University of Akron is run like a
— business. " According to. Mr. Don Sabat¥ho, Program Director at
- Akrom the student center is an auxiriary service. It is not .
subsidized like student centers are at other universities. There-

.
- <
e

-

-

. fore, programming is-opera ed ag a strict business venture, the 5o
. University making a $4,000.08 profit on 191 programs from a -

"~ $10,000.00 investment. - .ong with an unrestricted $10,000.00
. budget, student cexitter programming has a restricted budget of
.$21,000.00 for major.events. The -center employs three student

.---agsistantS}“an;assistant;ﬁiractq.,fqnd”g_director; T

- Student centér programming is an all-campus programming agency. -
According to Mr. Sgpitino, the staff tries to involve interest -
groups, at the interest group's initiativp;vby-coesponsoring_evEnt3~-
and providing‘granx.mgney to be distributed on the basis of the ¢
quality of the group's program pcoposal.--Mr.'Sabatino;thinks,that P
programming at Akron University provides a more challenging level 4
of participation than does a larger and less-professional-programf;_ -
board. He believes that thgre'és a high level of acceptance-of, -.
the'student’cénter'progragming"ctivities among the student body.

Concernirg”minority programming at Akron University, Mr.

. Sabatino admits that there is poor attendance by black students
“at student center events. He believes that Black United Students
should pick up the slack in minority programming, claiming that
B.U.S. is well funded. Mr. Sabatino believes that student center
Programming has been open and receptive, and that they would be
more concerned about minority programming if B.U.S. did not have S
a budget. According to B.U.S. representatives, programming at == .

Akron is 95% oriented towards white students, and B.U.S oes not
have the resources to provide adequate programming for ck students.
B.U.S. was budgeted $7,650.00 in 1976-77. |

Another source of minority programming .at the University of
Akron is the Black Cultiiral Center. Its major objective is. to
unite minority performing artists and entertainers, to present
programs geared to the experiences and interests of minority students.
There is no student activity fee at this university. -

-

{

Bowling Green State University

: The two organizations which specifically handle minority
cultural programming at B.G.S.U. are the Board of Black Cultural
Activities and the Third World Theater and Cultural Affairs. The
first of these is a registered student organization that is funded
by general fees. There is also a major minority student publication
titled' "The Obsidian”. . , .
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~_In addition, the University has 10 student social organ- ,
izations that are comprised primarily of minority students, and
eight minority Greek organizations which, provide socially-oriented

.activities. The Student Activities Office designates approximately -

one’-third of its funds™to‘minority programming, and overall commit-
ment to programming efforts for minority students was rated vetter -
than average. by- student life personnel. Since the 1973-74 school
year, cooperation between minority organizations and existing N
University programs has increased. The degree of involvement in
local comPunity programs has also increased since that time. /

-

Because this University is primarily attended by blacks, - »
programming at Central State is generally geared toward minority
students. Programs are sponsored by committees under the director
of the student union, department heads, hall governménts, and
student govermment, as well as interested organizations on campus.
Budget allocations are made for both artists/lectures, -and public

events. '

The ﬁnivefsitx of Cincinnati

- Mifiority programming at the University of Cincinnati- is par-
tially provided by the Office of Specialized Services. Punding
for the Office is additionally allocated to student community,
handicapped, women's, and veterans' programs. The Office.works
closely with other departments to co-sponsor programs.  Programsg — ————
through this office are not entirely culturally oriented. The.
focus is more on orientations, workshops, and conscioushess raising.
Most minority cultural programming is provided by the Office of .
Minority Affairs; Activities and Programming.” The Minority Affairs

~director thinks that programming through this office is under-

budgeted ard underpublicized in relation -to other university pro-
grams. He further noted, however, that publicity has been getting

better.
g

' The University of Cincinnati has eight student organizations

-and seven Greek organizations comprised primarily of minority members.

These organizations also provide some social programming.

Cleveland State University

We were apble to obtain little information on minority cultural |
programming at Cleveland State University: C.S.U. does have a ’
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Black Cultural Center which Sponsors concerts and plays, but.it
seems to function on a very small scale. The predeniinant minori-
ty organization on-campus is(the Society for Afrq-American Unity.

« Every black student is automatically a member, but only a small

7 core are active. There is minority representation on student
 government and a minority publication which receives approximately

"one~third thi.funds that the all-campus student newspaper receives.

" Kent State University e v e . X
o _ ' o L : SR /
| The Departmefit-of Pan-African Affairs and the Center of'Pan-
African Culture provide much of th®minority cultural- progra " [
at K.S.U. Programming is divided intoc several categories, including | .
a colloquia,series,‘creative\and"performing arts, and studentyfcommunity
sponsored programs. Activities include exhibits, concerts, plays, '
" dance performances, festivals, films, ;cture_s, and poetry readings.

/

-

The major student organization providing cultural Programming
is‘Black.United\Students; This organization is. funded by the. .
Student Caucus,-which currently contains no minority representation,

‘and budget allocation for B.U.S. over the past few years shows a
continuous decline.. . . : ! :

S e : \
o Fifteen student organizations on campus, including fraternaties
. and sororities, provide social programming for minowity students.

*For more information see. Black/Ethnic Studies, and Special
Services, Kent State'University, PP.69 and s1 B

R ~T
Miami University

- There is one organization at Miami that provides minority o
programming. This is the Black Student Action Assgciation, which

is a registered student-organization funded thro “Associated

Student Government. -All-campus programming at Miami University )
is provided by several sources: Campus Activities -Council/y" Lecture
Series, and Program Board. There are four minority Greek organiza-
tions which provide social programming for a portion of Miami's o
black student population. . - ~ . . o - -

In a study done on the attitudes of minority stﬁdepts at Miami,.:
the most commonly voiced item on the list of Miami's weakest points
was the lack of social or cultural activities apprealing to blacks.

Correspondingly, 32% of minority students felt the most needed im-
rovement was in the area of social and cultural programming. .
rom "Attitudes of Black Students at Miami University about Miami -¢

University”, compiled by Mr. Lawrenge W. Young.) ‘ ., .
-60- . . R 2
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Miami's Black Student Action Association received the |
following funds during the past few years: $7,287.00 in 1975-76,
and $7é300.Q0 in 1976-77. B.S.A.A. is represented in student Zov-
ernment. S . o o

Ohio State University. o

L) —

,. ' - The Office of Black Student Programs at Ohio State offers.
"develkopmental and cultural Programming for black students, ndet -
- the directorship of Ms. Georgianna Bowman, this office emplo :
-one full-time Coordinator, one fu -time -Assistant Coordinator,

one-half-time Student Persomnel-Assistant, and a full-time secre-
tary.. Minority student programming for 1977-78 is budgeted $20,000.
This amount has increased yearly since the 1974-75 school year. .
This office was created in 1972 as a result of student pressure.

- Dr. Bowman feels that the office is well received and supported
by students and the-general University community. Some support '
is given by other minority organizations in terms of money, labor
bower,'etc. According to Dr. Bowman, the largest problem still ‘
lies with the acquisition of proper funding for staff and quality
grog?ams. Punding for this office comes from the Of£fice of Student

ervices. - : -

!

- Some examples of the programs offered by the O0ffice of Black
Student Programs are the United Black World Week, Welcome Week,
Community Outreach Day, and the Black Student Recognition Ball.
Programs range from concerts to discussions and workshops. The
Department of Black Studies also sponsors an extensive lecture -
serlies, as well as radio and TV programs.*

a . . . S )

Black students have their own student government and student .
publida n at this university. There are 29 registered black
stude organizatjons on campus,  including a number of black Greek
org zations. . L ‘ . '

-~

" tapor ﬁoré'information see Black/Ethnic Studies and Office cf_, _
" Minority Affairs, pp.70 and 43 v : T

oo o J . , . g

+ Ohio University -~ -7 , o
: . . ) 4 ) . ) - -

Minority-cultural programming at Ohio Univeﬂ.ity is provided
- -primarily by the Black Student Cultural Programming Board and the
-Black Resource Center. . The B,S.C.P.B. is a University-funded - -
student organizagkion, and is the second largest University-funded
organization on campus. The Black Resource Center is funded through
Afro-American Studies as an academic department, and although the
Center does provide cultural programming, its major emphasis is on
counseling and advising. T 61—
Q
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‘ *Another source of programming for minority students is R
the Black Student Union. In addition, there are 16 student
organizations including fraternaties and sororities, which pro- - ‘
vide sdécial programming for minority students at the U jversity. >

According to the director of the Student Life Office, since 1974

- hminority student organizations have become better organized and .
‘better funded. nority students have -represemntation on the -
funding committee, and comprise approximately 10% of the student
senate. ‘Commitment to minority cultural Programming was rated.
high by several student life administrators. _

‘”Qgiveggigz of Toledo . S {6
. ’ . ’ ) '—/ ’

1. . Two studégt organizations provide a majority of the ninority ]
+  cultural programming at the University of Toledo. Theéy are_ the ¢ S
. Black Student Union and M.E.C.H.A., an organization comprised S

L. - Primarily of Hispanic students. According to the director:.of i

- Student Activitiesg at.the University of Toledo, these organizations .

.
<

.. gramming. There are two additional minority student organizations,
‘plus five black Greek organizations. No minority publication is
' 1ssued ‘at this University. .

. During the 1977-78 school year thé/Black Student Union was
funded $7,000.00, and M.E.C.H.A. was funded $3,200.00. Thesé
monies came from general fees. . Nl .

3 D - C N ' i

*Fé:,more informatinn‘seé Office of Mino;ity Affg;rs, University -

© = of Toledo, p. &4 o o \\\\
Wright State Un%ééggi;y S - B -\\'.

\

- . The Bolinga Black Cultural Center provides.minority\gultural“ ,
progranming at W.S.U. The Ceriter has a lecture series, and sponsors
- black. entertainers and artists. The Center does not, however,
focus on, cultural programming, but rather on the promotion ‘of .
academic achievement. There are three black:student -organiziations
on campus, but there is little participation on Greek organizations.
There is no minority student publication and no minority representa-
tion on student government at this University. L f

B ’ — ,- . ’ N ) \.;\\ .
Youngstown State University . T """\Y

-’ . R . Y
<. . [N \

Some cultural programming aeroungStown State is provided by
the Black Studies Institute, which -sponsors films, lectures, and . \
N - ) r | - - . -
‘-62-
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' programs suéﬁ%as‘ﬁlack Hig{ory Week. In addition, there.afe tﬁelvey
- registered minority: studen

organizations, including fraternaties A

and sororities. Acfording to a student activities staff person with

_whom we spdke, all-campps programming has little minority partici~

pation, which intens 'ies. ‘the dependency of minprity students on

these bther_sources&,
- : ‘e 3
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Every state university

( pfbgramming. o o

0

accounts for minority cultural pro-

gramming in one way oqr another, although the offices that handle
mirrori‘-‘l:,y JSrogramming vary from school to school. Thdre are two

' uniﬁgpsitiés that st out in demonstrating a commitment to
adsquate programming r Rinority students. One is Ohio University,
the other is Chio State University. . - R S '

. : <, - . . _‘ . . _// ! -

At Ohio University,_mihority programmihg'is.prqvided in_thé
same manner as all-campus Programming, via a student-zun program

beard funded .through student .government 4s 3 registered student
organization. A distinctidn mudt be drawn between this type of

student organization, which;éxists sdlely to provide ‘cultural
programming with an all-campus minoritz;clientele in mind, from I
3 .

" a smaller, club-oriented soc

ial organization which programs primari-

ly for its members. The Black Studeny Cultural Programming 3oard

at OChio University isg#fthe -se

cond largest fynded student organization .

on campus. This Board could be considered as somewhat over-funded,

Drogram board received in 1
for-approximately 9% oft.the
minority programmin@\Qg rec

A further commitment +t minority programming is made th
-Black Resource Center, which claims to provide 80% of all -minority -

-~ in that it received mare than two-thirds of- what the "all-campus

976, while programming spetifically

student body. The real issye is that . ,

eived monetary Support at OgiO'University..-
fough the - ¢

programming. Although programming in this sense externds beyond purely

extra-curricular events, gghe
Center, cultural” and othd#Wi
and enhandps student involve

Ohio State's commitment

programming done by the Black Resource -
» comtritutes to the variety of pPrQgrans
ent. . ) . -

£ minorify culfural programﬁing is

exceptional in that programming is provided through an office specif- .
ically set up for that purpose. The Office of.Black,Studént4Progra;s>~

- has’both .full-tize personnel and monetary support, g is .able-to provide. -
- programs geared to minoritie '

S. Also imprengsive is the Tffice's dpparent

visibility and subsequent rappordy with student organizations .and
the minority community at large. In addition, the sheer number. of

‘minority offices, programs,

enhances both variety and st
al programming at Ohio State

4

|

and organizations throughout the campus
udent involvement with regard to cultur-
University. _ . /L
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“Other universities deserve ngte. Akron Univaraity.-al?
though it has an efficient and profitable programming office, -

- virtually ignores . its minority populatiam. - This profit incen-.

tive does not seem to include events which might interest min-
orities. When "minority” programming is done, 1% is in the fom

of big~name events which are chosen because of the large audiences,

minority and otherwise, the event will draw. Concerts that might
draw a significant portion of the minority population, but not
large mmber;q of whites. as well, are infrequent.

- Although Wright State has a large commuter population and
is close to a large urban area; commitment to minorities in the
area of programming is minimal. Monetary commitment to the
Bolinga Cultural Center is relatively low, and when. divided be-

" tween resources and devalopnexrta_l programs is lower still.

' All-campus .programihg ﬂ Miami Iiniversity is no@' receptive

to minority needs and interests. Minority students must depend

solely on black student-organizations to provide cultural pro-
gramning. The need forwadequate programming is also intensifieq
by the relative isolation of the campus, . _



- Black/Ethnic Studies

-

. This section summariges the Black/Ethnic Studies programs
- that exist throughout the state. PFor the most part, these programs
a were implemented uring the late sixtiés, in response to student :
-~ demands for courses that do not ignore the experiences and con-

. ributions of black persons in America and throughout the world.
iLuwrof the programs include cultural programming along with -
regular academic courses, and provide extansive counseling and .
other social services to the black student and others involved
in this area of study. a o " 4

- The individual reports that follow ger®rally include this
information (where available): a) the type of degree or credit s
availaple, b) the history of the program; c) information on the
numbers and type of students enrclled in the courses or programs,
d) the scope of the program, e) information on staff, f) budget
figures, and finally, comments and responses from various per-
~sonnel on each campus regarding the nature and goals bf- their .

" respective programs. Information was obtained from both personal =
interviews with persons who run these programs, and from catalogues, -
pamphlets, and miscellaneous literature pertaining to Black/Ethnic

-Studies at each university.

-

University of Akron
o Afro-Bmerican Studies at the University of Akren is an inter-
departmental program that enables students to earn certification,
but no degree. The:program "has been created generally to broaden
© the University's curricula in order to meet the needs of a changing
-.8ociety. The .goal of the program is to evolve a solid series of
academic offéerings that will give students exposure to black .cul-
ture not only in the United States context, but from non-United
States traditions in South America, the West Indies, and Africa.”
" (University of Akron Bulletin, 1976/77, p.189 SRR
The program-was established in 1971 as a*result of faculty )
pressure and.demonstrations by the Black United Students. The pro-
. . giam ig directed by a Taculty member who alsoc holds an appointment
* _in a regular department (presently*Ecoriomics)T Approximately 150
‘students enroll in thé ‘courses each quarter.. . = .
. v : - Lo o
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Ba'wiigg c;-ge'n_ State Unyers'ity' S | ' . .

The Ethnic Studias Program is an interdlaciplinary academic
program that .offers a major or minor in Afro-American Studies

".through the Cocllege of Arts and Sciences. Courses focusing on-

Spanish-Americans, Polish-Americans, and Asian Americans are also

.offered, but no miJor or minor is offered im any of these fields

-

at this time. This program is designed to analyze and document

the diversity of the American cultural experience. The focus is

on_the study and research of various ethnic groups, and the pro-..
gram’'s coordinators are col ittéd to the development of additional
courses and programs pert ing to all American minority groups. .

- Under this program, ‘Afro-American Studies is designed to provide

a comprehensive atq.g of blacks, with particular emphasis on the

1ife and experience of the black American- people anq”their re~-
.jlationships with blacks throughout the world. : .

- Ths Ethnic Studies Program was xnstituted in 1970 as the
result of student protests. A major was first offered in 1972.

'Originally a faculty person l#d to hold an appointment in a regu-

lar depertment. This is no longer 3 reduirement, although there
are currently a number of ‘faculty .with dual. appointments under
Ethnic Studies and another department.. - The staff includes:a

- director, two full-time .faculty, four part-time faculty, three

NN

' \

\

‘enroll in the courses each quarter. There are about 25 regular

.teaching.fellows. s8ix graduate assistants, two‘full time ‘secre-

taries, and six- student offlce a831stants.

The Ethnic Studles Program is a lelsion of the Office of
Mlnority Affairs. - All courses are offered through a regu¥ar de-
‘partment (e.g. history, etc. )» and approximate 150. - 250 students
sFudent majors. _ " . T , o

e s ' . h

ral State Unive rcit \

R ] ] ;
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\Ehrough the “Black: Studles pro at, Central State, a student
may earn,& certificate in African - Afro-American Studies, althought
no degree is-qffereds We discussed the rationale for this arrange-
ment wi sSa Ve persons on d&mpus7 The general cansensus is that

since Central State is a predominatély black unlver31ty, most of .
the curriculum already includes black culture history, etc. ‘The',
opinion.- maqy'persong within the program is that 2 Black Studies

" program 1mplie sthat black political scientists, black Historians, -

'y The pr -was lnstl%uted in 1969 &ds a’ result of student
‘pressure. The ‘has'changed little since it was begun,.al- .
. though -course re nxs have changed as departments have - offered .
different'courSGS\ . C e s
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- etc., ate 8 way different from white members oJf the same
f~pr0198$1onfgkrhe lnxerdepartmental program is sponsored by the R
POlltléal Sclence Departmenx. with no spec1al staff or budget. A

C -
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ta.lked to did not think that the program attracted or retained-

the existence of blacks . » o we are dedicat

- changes ih this society rests with those who are

~and in the commuvg

- -9 ’ : v ’ ﬁ
. Presently, there are no students seeking certlflcatlon in
African and Afro-American Studies. It was estimated that about

8ixX students have sought certification since 1971, although sever- '”f;”

q; hundred students enroll in specified courses each quarter
The program is not publlcized extensively, and persons we

minority studemnts. Of course, the fact that Central State has.
been historically attended primarily by blacks probably overrides .
all other fact involved ‘in_ mlnorlty'enrollment,and retention.

{

The Univereit of Cincinnati' e i .

The Department of Afro-Amerlcan Studles, in The College of

'Arts and;Sciences, is-an interdisciplinary program ‘in which students

may earn a baccalaureate degree. At the present time a graduate
progranm is also being. proposed and developed by the Department.

-Students must concentrate in either History, Literature (Humanltles),

or Soclology/Anth pology. Courses are offered on the black ex-
perience in Americi, Africa, and the Caribbean, and there are over

forty ggurses offered each year.

_ * The program was establlsggd/fg'197o and has expanded steadily
since ‘that time. The staff ig presently composed of seven full-time
and nine part-time faculty members, as well as two secretarles and
a graduate assistant. - Members of the Department stress the im-- gé

portance of understanding the "inte®play of forces which structu
the.klnds gf

research to thé kinds of research exploration whix
beneficial fo each 0f youefthe Btudents)-and the
which you live. We feel. that the tadk of bringi

prepared. It is dmportant that we reaLdze ‘that as-bla ~.students -
and black people in genéral we canndt 'rap' our way throdgh the s
post-technologlcal age which is upon us. .Qhe.rhetoric of -the -, -
1970's must be made to serv1ce our struggle for academic excellence
in the 1980%s and in the, 1990’s." (Mel Posey' and Gil-Yourig, Infor-
mation Booklet: Departgent of Afro-Amerlcan ngiggg 197? =78, p<2.

-

Members of the Department belleve that‘é. aegree in Afro-
ﬁmerlcan Stwdies has market-value, and’ Suggest that -gradfates can
attain jobs in ;esearch, teaching, private and publlc‘agenCLes, and
bus:.ness. as well aschoos1ng ‘to g0 to gra.duate sdéhool. :

) b .ﬂ,“ T

| ‘ﬁiifstudents maJorlng ln.Afro-Ame Studles-mé§ join the
Assoclatlon of Afro-Amerlcan Studles Mézigs. The pajor goal of

this organigatlon nclu&esx 1ncrea31ng ollment’, supporting the:
Department in e ion and communicatior -with blacks" on .campus
offerlng guldance to students, communlcatlng with .
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other Black Studies departments, setting up a scholarship fund

for majors, and establishing discussion or study sessions to -
‘pPromote reinforcement, motivation, and political awareness.
- ‘The Department alsc sponsors a numbercof other projects

- and programs, including an Afro-Americgn Colloquium/Seminar

Series, a. «~'an international study jourmnal, and the

Study Abroad pr » In addition, the: Council of Afro-American "
- Studies Pellows doés support work for the Department, and the -

~ Africana Research Institute is presently being developed.

. - We were unable to obt Tétafistica reéarding the number of
- . students who enroll in the programs or courses, although the
. Department's Information Booklet states that enrollment has con- .

- tinued to increase.. ‘

" Cleveland State University S

- Black Studies is an interdepartmental program in which stu-

. dents may earn a certificate, but no degree. "The Black Studies
Program is designed to provide all students and faculty with an =~ °

opportunity to dévelop a deeper appreciation and understanding of

the contributions and experiences of blacks from ancient civiliza-.

tions of Africa to the present. It seekg to asgist all students

in acquiring the information and attitu - necessary for living

"and working effectively in a multi-racigll society." (Cleveland

" State University Bulletin, August, 1976 p.15)

. The program was instituted in 1968 as a result of. student _
pressure. The sgtaff size was originally three full-time persons,
is®currently composed of the.director and a secretary. It z

. administered by both the Arts and Sciences Department and-. -

- tH¥ Division of Special Studies. "Paculty are assigned to individ-
ual departments; that is, there is no faculty member that is
- strictly ay Black Studies instructor. S

o Appmtely 3500 sthdents (40% Plack) enroll in the Black
Studies co S each. gemester.* The large enrollment is due pri-
- marily to the fact that Black Studies-courses make up abgut 508
of Grqup IV requirements (selectied courses inj;cohitempoz problems).
* " Although the ‘director does not feel Jhat Black Studies' attracts .
: m%pority'studenxs to the University, he does notesthat it helps to.
t

retain them. He’alSov#ﬁ{nkS'that;the progranm ‘is underpublicizgd.

< The Afro-American Cultural Center is administratively and
. budgetarily cambined with Black Studies.~ Theé originar budget was
- $10,000.00, while the 1976/77 budget.was $93,425.00. The director
' thin¥s that the program is both understaffed and underbudgeged. -

S Y
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Kent State University e : | i

Originally, the Institute of African-American Affairs, then
an independent division, the Depariment of Pan-African Affairs
. became a department in Arts and Sciences -in May of 1977. A stu- :
dent may earn a major or minor in Pan-African Studies. “Specific-  -.
ally, the B.A. degreg . . . Integrateg, aspects of humanities, - .
- 8ocial sciences, and:research and community development." The
Program is both interdisciplinary and unidisciplinary. That-is,.
‘"each discipline represents a particular aspect of the fundamental
theme: African Affairs." (Crosby, Six Year Report, p.9) '

~ The basic objectives of the program are: a) to prowvide an
educational enviponment conducive to the intellectual, moral
and cultural deielopment of black studemnts in particular, and
the University community in general; b) to encourage and support
. students’! academic achievement, career development, self-reliance,,
- detetrmination and self-actualization; and c¢) to expand and.main-
tain black enrollment at Kent State. (Kent State University

Bulletin,’ 1976—77‘,-p.4a) |

& Additional programs offered through this-department include
the Community Education and Health Program, Communications Skills’
Norkshop interdiseiplinary approach and alternative to fresh-

. man English), educational enrichment and Career Development ° .
'Service program, Cémmunity Development Work and Learn, counseling
and supportive services, and Pan-African Cultural Programs. (The

- Department has administrative control of the Center for.Pan-African

'~ Culture.) The Department also aids in recruitme® efforts. .
Additional support-systems within the- Department of Pan-African
Affairs include social programqggg,-financial aid, and academic
advising, tutoring assistance, other reinforcing services.

- Loo ‘ 500 students enroll in the courses each quarter. The
" original® budget was $60,000.00, and the 1976-77 budget was
..$175,000.00. There are currently five full-time-faculty members

in the Departmen@.t . - _ - - ’

. . | ‘-4 X -,: . V‘ . , . l ' // ..I, . 4 |

Miami University = IR o
. - P - » o - U

- Black World"Studies is!gh-intqrdepartmental baccalaureate
program in.the College of Arts and S¢iénce, which was institutedy :
" at Miami in 1969 in response to student demands. At that time a
search committee was formed ‘to hire a director.for the program,
but a Suitagég)petson for tgg Job was not found. One person was
hired. for o year, but he d not retain his position. As a
result, a member of the search committee becdame the director of
" Black World 'Studies.  The program was briginally given this name

- . .
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because it was supposed td include coburses on topics dealing with
blacks other than thvose living in Africa and the United States.
However, a person capable of teaching courses of this nature has
never been hired, so that oourse topics have remained kimited.

Since the director of the program also has full-time teaching
and research responsibilities, her duties as director are limited
.essentially to filling out the required forms and reports. She.
dées:-not feel that Miami requires a seperate department of-Black - ' 4
Studies, and c¢ommented that she considers a degree in Black.Studies
to be” one with no market,K value for students. She did not make any

. claim as to whether or not the program attracted or retained black
.gtudents, but did mention that her opinion the program is worth-
while as a means of exposing white students to perspectives of black-
experiences with which they have previously hadlittle or no contact.
The courses that are offered appear to be popular and well attended.

. As of August, 1977, there is only one person pursuing a degree in.
Black World Studies at Miami. : - -

Ohio Stat§<Universi§y ' ' . )

» . - . . )
~The Department of Black Studies at 0.S.U. offers both a bac-’
calaureate and magters program, and a.recent rules. change now per- ,‘
mits students to earn minors. The curriculum is interdisciplinary, ¥
and the courses offered are designed to increase the students' under-
- gtanding of black history, art, politics, sociology, economics, and
urban problems, as well as black philosophy, music, and literature.
The Department emphasizes the urgency of developing closer workipg
relations between the University and black communities, so that sd&ial
problems might be identified and remedied. Students participate in.
key policy-making committees in this Department. "The purposes of ~
the Department are -to establish a branch of the University curricu-’
lum which speaks directly to the needs, aspirations, and history of -
blacks in America and to establish programs which focus upon the
lives and problems of urban and rural ‘black Americans and actually:
involve the participatipn o6f these r@ople. The Department also em- -
phasizes the strengtheiing of ties beftween black Americans and Afri-
can peoples throughout the_wonld.2:<(Department of Black Studies
Curriculum Guide, p. 3) - - ’

-

- - In aq@ition to the academic curriculumg,, the Department parti-
cipates in other activities. The Black Studies'Library provides re-
sources in support of the curriculum. A lecture series is sponsored,
and the Black Studies Community Extension Genter offers a variety

"..of social, cultural, and academic services for the local community. .’
These services include the College Educational Opportunity Program,
which offers community residents a chance to learm without being
enrolled in the University. Radio and television broadcasts, are made
throughout central Ohi®.  The Department also advises students on
financial aid matters’. - . o ‘ - o

. , - -
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.19‘In 1968, students demanded a Black Studies program. Black Studies
9.

was origi ly est@blished ‘as a’' division in 19 In 1972 it be-"
came a deé ment in the College of Humanities of the School of
.Arts and Sciences. The program was initially funded with $160,000,
and the present budget, which has been frozen since 1974, 4s

."-3525.000. The Department has been seeking a Black Cultural Centef,

" but political and bureaucratic problems have prevented its realization.

" Qhio State ‘has one of the largest Black Studies programs in the
country. The staff-includes 23 faculty members, the Director of the
Black Studies Library, an administrative coordinator for Information
and Services, and five secretaries. The Department offers 63 unfier-
graduate courses and 26 graduate courses. The chairperson of the
Department thinks that the program is both understaffed and under-
budgeted. He says that the program definitely attracts and retains
black -gtudents, but more study and greater effort should be put into
problems:.of retention. -

Ohio University

The Afro-American Studies Program at Ohio University is a
four year program through which students can obtain an interdisci-
plirary baccalaureate degree. Students may focus on the social-
sciences, humanities, and literaturg, or on education and psycho-
logy. The. entire program is divided\into two components: The Black
Studies Institute and the Black Reso e Center. - :

The program was instituted in 1969 in response to student de-
mands. From 340 to 450 students enroll in courses each quarter, and
.there are about 35 regular majors in the program. The staff consists
of five full-time faculty membefs and about twelve part-time staff
meMbers, including some student jassistants. The budget is roughly

: $254,000?per'year.

. > < :

When asked if the program has had a significant effect on
minority enrollment, the director responded that while the tradition
of a large black student population at Ohio Univti‘ty predates the
programs the program has probably had some accete$ating. impact on
errollment. He also noted that programs of this type are in sttong
need of supportive services (tutoring, counseling, social and cul-
tural programming, etc.). The staff of the Institute is currently
working with the Provost on the implementation of support systems
to aid and retain minority students at the University. :

University of Toledo . - .

| Black Studdes .at this university is an interdepartmental bac-
calaureate pregram within thetUniversity College. Students may also ~
. ’ » .
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earn a teaching certificate in Black Studies. The program was in-
stituted in 1971 as a result of student and faculty pressure, with 4
an original staff size of one. At the present time a central office,’
with a staff of two persons, supervises the pProgram and provides aca-"-
demic counseling. Approximately 200 students enroll in Black Studies
courses each quarter, and thre are presently two Black Studies majors.

. The director of the program does not feel that Black Studies
tends to attract black students to the University, but he does fee
~that it helps to retain them.” He added that the program is well

publicized, and stressed the importance of the interdisciplinary ©
aspect of the program in-the following manner: “The fact that the
program 1is interdisciplinary means that the expertise of many facul-
ty persons can be brought to bear on such matters as a) continual
curriculum de'velopment, b) specialized academic advising for students,
c) appropriate ways to publicize courses to students, and d) construc-
tive criticism of our program versus other programs across the coun-

try.". .

YoungétOWn Sdate University

-

The Black Sgudies Program at this university is an inter-
departmental baccalaureate program in the College of Arts and Sciences.
Students may also earn a minor in Black Studies. "The purpose of this
" interdiscipiinary major is to facilitate the academic investigation
and analysis of the historical, social, and aesthetic impact of the
people of African descent on American society and the world. It -
also providgs for the systematic study of the problems confronting the
‘modern multi-ethnic world."” Black Studies provides variéus services.
In addition to academic programming, cultural events are also spon-
sored through this program. . Counseling is provided, including aca-
demic advising for students seeking a major or minor, and informa-.
tion and guidance is available regarding financial aid. The pro-

- . gram perscnnel are active in the recruitment of minority students,
‘and provide assistance to minority organizations on campus.

The Black Studies Program was established in 1970, in -respopSe
to.the suggestion of an ad hoc co tee wh@h had been assigned to
study the University gcurriculum propose program of study in\,\.
this area. A baccalaureate program was ppoviled in 1972. The struc- -
ture of the program has changed minimally since that time,-but the .
.number of courses, and consequently,,the number of students enirolled
has increased bver the years. Approximately 300 students enroll
in the courses each quarter and there are about ten majors.

The administrative. staff presently consists of a directorj; a
codhselor, a secretary, and.-a student assistant: Twelve faculty *
membérs are involved in the program, but they are assigned to
s%iﬁfate departments E@roughout the Jniverdity. .

- : . -
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o ‘The vast majority of people that we talked to in the area of
Black Studies stressed the important role of Black Studies programs
in the academic and g;:sonal lives of minority students. These
programs not only se as an attractive feature when a student is
considering the merits of attending a certain uniwersity, but also
they serve as a particularly effective force in retaining students.
once they have anrolled. In re 8 to this, we found that _programs N
which were not solely academic in nature (i.e. programs whiéh were *
nvolved in either ¢ .or- social programming, such as Kent State
d Ohio State) appe d to have the most extensive effect on the Q
no students. Several program directors commented on the need
foxr B Studies programs to provide academic,. social, and cultural
avenues for the minority students. To further reinforce the accura-
of these notions, we found a relatively strong correlation between
the strength of Black Studies programs and the level of minorlty
student enrollment. (See statistical analySLs PLL) .

Three of the twelve state un;versities stand out as having
exceptionally strong academic programs in the area of Black Studies. L
The University of Cincimnati's Départment of Afro-American Studies
has seven full-time faculty members, and offers a broad range of .~

- courses and sounseling services. The Department of Pan-African Affairs
at Kent State University is exceptional in both the scope of its
academic of ngs and the extensive support services provided within
the DepartmeWt. It appears to be an excellent e le of well co-

' ordinated academic and social/cultural programming. Finally, Ohio
State University's Department of Black Studies, with 23 faculty mem--
bers, and programs which offer both baccalaureate d masters de-
grees, must be singled out as the most extensive pyogram in the
state. The budget for this department, at $525 000, is also the
largest of its kind in the state. . ]

Schools that also appoar to have strong programs lnclude Ohio
-University, Bowling Green, Youngstown State University, and the Uni-
versity of Tolddo. - Sthools whose programe appear to be fairly" weak
inciude the University of Akron and Miami University. rlght State
is the only state university which makes no speclfzc prGV131ons
for’ Blafk Studies academlc programming.‘

As noted.in the intrbductlon to this section, most of -the ~
Black Studies programs were set up in the late sixties in response
to student activism. With the subsequent decline in student activism
in the last few years. some of these programs have lost their ini-
tial momentum. ‘onger reee:.v:zg as much pressure from students,
administrators havé not always gkven the continuing support the programs
need. Financial crises at some universities have contributed to a . .
loss of monetary support. This trend is not unique to Chioa "Whole-
sale cutbacks in operaxlng budgets and student financial aid, coupled
w1th lnxellectual ‘ambush by academi¢ critics, have crapplgd or
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destroyed dozens gf black studies degartqents and programs agross
the country. In 1971, some 500 scho®ls provided full-sgcale ack
studies programs; today (197%), that figure has dropped to 200." .
(Robert L. Allen, "Politics of the Attack on Black Studies”, The

ack Scholar, September, 1974, p. 2). Although some of the pro-‘
grams discussed in this section have had problems of underbdudgeting,
none of the programs has been totally disbanded. It is also im- :
portant to note that many of the Black Studies programs are relative-
ly new .programs insa recently developed discipline. Therefore,; it
is particularly important that these prégrams do not suffer budget
cutbacks which could prohibit them from developing during their ﬁ

period of growth. _ | -

. . ) )
_ The legitimacy of Black Studies pPrograms has oftsn been questid%e& v
on both academic and’political grounds. In a time of waning putlic ¥ a/
attention to the case against racism, it is particularly important
to note the significant role Black-Studies plays.in higher education.

As one noted author presents this:k . \\
+...Thoughtfully and honestly conceived, and
effectively administered Black Studies are...a -

threat. They are -a threat to blatant ignorance
of well-meaning people who are supposed to know
the truth about the entire history and culture
of their country and its people. They are a -
threat to prejudice and bigotry nourished by fear
©of the half-truths and unadulterated lies that
miseducation has produced. They are a threat tp
apathy and inertia in vital matters that require
action now. They are a threat to false and dis- L
torted scholarship that has Flourished without
condemnation or shame in the most prestigious
- bastions of higher education in this nation. 1

‘ In view of the progressive role.of institutions ogihigher :
education, it is essential that administrators be urged ¥p:continue
their support of existing Black Studies Programs at theiruniversities.
Even in a time of financjal cutbacks in higher education, gpecial
.attention should be payed to the effect budget cutbacks and freezes

may have on newly created programs such as Black Studies. The Black
‘Studieg programs in the Ohio state ‘universities do not appear to .

have. suffered as severely as some programs in the nation. Honger,
administrators 'should take an honedt look at their commitment to -

the Black Studies programs they ha e helped to establish. SN

FN
L | \
1. Nick Aaron Ford, Black Studies (Port Washington, New York: \\. ‘
" Kennicut. Press;, 1973), pp. 188-189. coo TN
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o g;‘ : E . Black/Ethnic Cultural Centers e _ .

-

.. ] . ¢t

_”_'- -

-0f Ohio's twelve state universities, aevn;a.!l;scehte:t

| "degigned to promote cultural awaremess to the uni ity commu-' '

ty. While most of the information contained in the following
aries.was drawn from bulletins, reports, and interviews,
ormation for Miami and Bowling Green was taken primarily from
posals of the centers that will be open in the fall of 1977.

~
; It is important to note that the needs of the ninority
communities differ between universities. Por this reason, the
following summaries are not intended to be strictly compared
service for service. < T : ‘

e ve ty o (o)
e | SR :
- The Black Cultural Center at the University of Akron develops

and coordinates prqgrams that are relevant to the black cultural

experiernice, Prbgrams aregdesigned to give the college community

members an ongoing exposure to the accomplishments of blacks in the

areas of history, religion, drama, music, -literature, polifics

and govermment, ard the cultural heritage of blacks in general.

The Center’s administrative staff is responsible for coordinating , .
the activities of all black student organizations on campus, al- . s .
though each group maintains its autonomy. Through programs spansor-

ed by the Center students can develop skills in music, drama, art,

and literary techniques. The Center also serves-as a link between*

‘the University and the local black -comgunity. Evening activities

inciude workshopq, with participants frpm the,public schools and
th%'local adult community. . o ' .

' The Black.Cultural Center was egtablished ip 1973 in response |
to student demands, and was originally Pgrt of the academic Afro- = g
Ag:i%ctn Studies program. The establishment of the Center created,
som@ problems at the Universigy. Some academic department members
perceived the Black Cultural Center as "just another black program”
without academic valifiity,; and gererated to appease black students.
The Director of the Center is unmistakably strong in his conwviction
concerning the significance of and need for a Center that will give
black students the opportunity to develop positive self images, . .
learn about their historically significant and culturally rich back-
ground, and to‘*develop skills which will eghdnce their academic- -’
potential. According to the Direcjor, the Center maintains a low
priority status because of its non-academic emphasis. Director
John Wilson told us: "While I tend to agree that colleges and univ- .
ersiti‘s erpvide optimum opportunity for aX¥l students to excel _ o,

= : -
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_ academically, I do in fact question the validity of the objec-
tive when it does.not coaziger one's cultural background and life-
style as part-and parcel of) the total educative process. You ecan
ndt achleve success in educating the total man by forecing him to

+ ‘conform to a single cultural pattern outside of his belief and
‘e 11{08Wle o " ) : . . \ .

. The'Directof also thinks'thét rundihg-is'inadequate. Funds
for® programs have decreased since 1973.($20,000.00 in 1973-74;
$15,000.00 in 1974-75; $17,000.00 in 1976-77). '

The Center is under the supervision of the A&6sisdant Vice
Provost. Its concentration is toward student services, although
it provides further programs on the black experiénce for the
general Uniiversity community. .The staff includes one secretary,
a coordinator of,evenimng activities, a volunteer c unity or-
_ganizer, student directors of various black student ‘organizations,
and studént assistants.” - C ' ’

-

Bowligé’ Green State University .

Although there is no formal cultural center for minority
students at B.G.S.U., the Amani - a room dedieated to black stu-
dents in 1970 - is primarily used for black cultural and social.
activities. Other minority cultural activities. are sponsored
through other departments and programs on campus.

. A proposal is heing written to establish a Third World Cul-
- tural .Center that will provide creative amd cultural experiences
to minority students, fag¢ulty, staff, and the University community.
The proposal *or the Third World Cultural Center includes pro-
visions staff from the Student Activities-Office, and the. Student
.Development. Program. University personnel stated that the =
Center is expected to be formally established during the 1977-78
school year. | : . ' . _

- Gleveland Stite University = o .

. l co. ¢ .
- The Afro-American Cultural Center at-Cleveland State University
- is primarily a galliery and an office which arranges.plays and con-
certs, rather than a center for general social activities. The
Ce%xer*consists of a gallery-type- structure, which displays the
art of African, AmerXcan, and 3razilian blacks. The atmosphere’
is_complemented Py African music.. While the Center is specific-
ally geared towards meeting minority needs, other students make

. use of the Center also. _ _ : :

) “ -76_- . ) . ) ‘.—' .




The Center was established im<October, 1970, primarily in
response to student demands. The administration "acted expediently"
- but since then, nothing has been done to "bolster” the program. _

. The Center is a division of Black Studies, which is under the
~supervision ¢f Special Studies. The staff is composed of a di§E~
ector and one Secretary, and‘additional assistance is provided by
work-study students. The  director thinks that the budget is inade-
quate, in that it does not permit him the economic freedom to
.8ponsor programs he considers important to the community. He is ’
unsure aboug whether or not the Center attracts black students to _ .
Cleveland Pate .’ : _ | Co

Kent State University =~ - T
e ' | - ;
' . One of the many support systens of;the Department of Pan-.
Afr Affairs at Kent State is the Center of Pan-African Culture.

The. Qenter functions as a means of promoting the awareness of black
cultural activities and contributions, for minority students and
the University community. Cultural programming is designed to

- complement the academic programming of the Department of Pan-African
Affairs. . . ‘

"Programs are created to focus on the lives and cultural
affairs of Africans in America, on the Continent, and in the Car-
ibbean. A4 considerable portion of these programs will be designed

by Rlack students themselves to meet their needs." (Six-Year Report
1f-Fvaluation of th ngtitute of African American fairs, Edward.

Crosby and ‘staff e'physical facilities of the Center include
seminar rooms, an informal lounge, a library and reading rooms,
equipment for, gerving food, exhibiting art, Showing films, and -space -
for @ances and other sogial functions. A completely outfitted .
-theater has been in @peration singe 1974. : .

. Miami University . - | R .

3 ,
: A Multi-Cultural Center was instituted in the f@11 of 1977
at Miami University. Most of the informagion in this summary. comes
from the proposal- for the Center, because at the time that this in-
formation was compiled the' Center had not yet been established.
The proposal describes it in the fellowing mammer: "The Center
should be a social center -~ a place where studemts, staff, and -
fdCulty of all races may meet and interact . « « A service center,
- a place. from which black organizatioys may criginate, -plan and
- expedite service. projects for the Miami§niversity - Oxford community
. a repository for black culture, history, literature and art
= « + The Center, while maintaining a black perspective, and thrust:
should be multi-cultural in scope . ... The Center should not be
" exclusive, but inclusive." ,

TN
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. "The results of this center, the actual benefits to Miami
and Oxford should be improved human relations. The Center should,
in fact, serve to heal the sickness that exists in this community
Jtween different cultures.* AR .

) $

The Multi-Cultural Center is now under the supervisian of

- "the Office of Student Affairs. It was proposed that the stars
should consist of a director and either one graduate assistant -
or sevewal -undergraduates. Instead, approval was given for es-
tablishing one graduate assistantship for the director's position,
and if a grant is obtained, anocther agsistantship. It -was also
proposed that the Black Student Action Association be combined
with the Center, and a budget figure of $25,000-$30,000 was recom-
mended. The actual budget allocation was 10,705 for the-Center.-
and $6,500 for B.S.AA. Although the Center‘'and the Black Studant
-Action Association DAy cooperatively use funds, they still ma
tain separate budgets. ' . ’ —

Ohio Unive ty

. - N
.The Black Resource Center at Ohio University fukctiqns as a
support service for the Black Studies Institute, with twé funda-
mental functions. Pirst, it handlas 80% oﬁigpecifically minority
~ programming -at Ohio University. Secondly; the Center provides -
three types of counseling: a) a freshmeh cutreach program whieh
identifies incoming freshmen and assists with ad justment problems,
'b) other outreach counseling services whereby the staff attempts *
 to identifiy and assist in problem areas, and ¢) general counseling
for students who come in on their own initiative or through xe- \\
- ferrals. : ’ T

The Center was instituted in 1970, one year after its aca- -

demic counterpart. The Center has become more visible since its

- inception. Also, past trends show that counseling is taking pre-
cedence over programming. ' o : )

The Center, along with’the Black Studies Institute, makes up -
the Center for Afro-American Studies, which is under the division of
Academic Affairs. “he' staff of the:.Center includes one full-time
" director, a full-time secret®ry, thiee part-time counselors, .and
two undergraduate -students. : )

o Along with the Black Resource¢Center._thé Lindley. Student Cen-

ter is a social and recreational facility for black _students. The

programs are geared towards blacks, though the Center its@gf is )

not exclusively for black students. All students, especially inter-
_*natiomal student$§, are engouraged to frequent the Center, to strengthen
~.their exposure ,to black culture. The Center has a range of programs,

including regreational, social service » -and educational/cultural , -

o
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The Bolinga Black Cultural Resources Center at Wright -~
State is a facility that collects materiuls concerning black ’
people in America and abroad. The .Center lll? sponsors  lectures
and seninars by noted speakers, as well as the'performances and )
exhibitions by,black artists. The purposes df the Center are
a) to promote an understanding Qf the culture and heritagw of
black Americans, b) to put bdlack studies resocurce materials in
a centralized and easily accessible location,.c) to encourage
research on black people or to aid in solving problems for the
black community, aad d) to work on the advancement of blacks in
‘the creative arts. ~ :

t ° D)

The: Center was instituted in January, 1971, as a result of
student pressure during the previous year. 0Ofiginally the Center
.focused more on African and Afro-American culture, with minimum

* effort toward career development. However, tHere is now .a program .
designed to get young minority studemnts (elementary and secondary
‘8chool) ‘interested 'in the sciences. The staff also does informal
counseling in an effort to aid students with problems. - _
. .The Caenter is under the supervision of the Provost and an .
Executive Vice President. The staff is composed of a directpr, an

" assistant director,-a secretary, and ten work-study students. The
Director feels that the Prgvost and Vice President are very recep-
tive to the Center,.and he feels he has a good rapport with then.
However, he believes that the rest of the University community is,
for the most part, unreceptive. ' - ‘ ' R

. Approximately 150 students use the Center each day. The
Director feels that the Center does help to attract minority stud-
ents to the University, and to retain them.as well, B _

«~ A Black Cultural Center can assume one or more of many possitble
functions. It might be a museum where African art and cultural
artifacts are collected and-displayed. It might be a center Zor
resources, referrsls, counseling, or .tutoring. It might serve as
a catalyst for affirmative actione, Or ag a source of conscicusness--
raising. It might provide cul 8% ard social programming, or it
Day be merely a place where students can neet and interac<. Some
of these services are provided by cther areas of the university,

- Some are .not.. The best cultural centers are those that seek cu*
_the needs ©f each community, determine whether oq\;ot these needs
.are being met elsewhere, and build their programs\accordingly.

e
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Ohio University’s Black Resource Center provides what we con-
g8ider a comprehensive program. A major problem cited by many Ohio
University administrators was the need for support services for
minorities. The Black Resource Center at»ésg. is attempting to
f£ill this need through its counseling program, tutoring and study
skills courses, referrals, and the like. Another problem is the
campus's distance from an urban area and the resultant transition-
al problems experienced by many blacks. In response to this prob-
lem, the Black Resource Center provides minority cultural programming.
- In addition, the Center promotes awareness through many of the .
programs it offers, and acts as a liason between the University and

the surrounding community. ~

The Bolinga Black Cultural Resource Center of Wright State
University deserves recognitionfor its attempt to interest blacks
in those departments traditionally closed to them, such as engin-
eering and the hard sciences. It is the only Cultural Center in
the state with ap emphasis on programs for pre-college students,
and we think this is a very positive and innovative view of the
many possible functions of a Black Cultural Center.

This is not to say that cultural centers should pick up all of
the slack in minority services. The point is, rather, that centers
should be sensitive to the community and have the flexibility to
re-order their priorities. Limited resources are often the cause
of a center's limited role within the university, and this inten-
sifies the need for responsible priorities. However, it seems
clear that one thing accomplished by maintaining a cultural center
on campus is the implementation of programming specifically directed
to the lifestyle and interests of minority students, which is all
too often neglected by regular programming and and support facilities.

Most of the center directors we spoke with agreed on the
importance a close affiliation with a Black/Ethnic Studies depart-
ment. As one Black Studies director noted, "It's rather insulting
to have your culture labeled as 'extra-curricular'”. In addition,
many student needs may be more readily identified through academic
departments, especially in the area of support services. Further-
more, there are some advantages to being funded as an academic
department, if only to partake in a little of the air of legitimacy
academic departments have traditionally held. _

p
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W_AStéfisticalvAnalysis

Our statistical analysis is designed to determine the rela-
tive significance of various factors which contribute to freshmen
minority student enmollment in the twelwe state universities.
After isolating and indexing the predictor variables under consid-
eration, we attempted to determine the relative weight of each of
these factors through correlation and multiple regression analyses.
Therefore, the following section describes the predictor and cri-
terion variables and summarizes the results of the multiple re-

gression analysis. .

Predictor Variables . - : y .

\

1) $§OXimitx,to a substantial minorit opulation. The use of
this able was based on two premises. First.,of all, most of the

schools located near centers of large population fall into the cate- -
gory of drban-commuter schools. Therefore, these schools attract

7vmany students who are commuters and who wish to live near their
- present community. Since we defined substantial minority population

as any metropolitan area with a minority population of 20,000 or more,-
it is highly likely that these schools will attract a higher per-
centage of minority students. Secondly, in the interviews we did
with' many university staff-persons throughout the state, we dis-
covered that it is particularly important for minority students to

be located close to a minority cwltural center (i.e., an urban

center which would provide a more home-like community). Therefore,

we expected a strong relationship between minority enrollment and
proximity tf a large urban center, or schools with a large commuter
population.t EE N .

We used the following cdtegories to measure proximity to a
large minority population. 1-10 miles was rated §; 11-20 miles &4;
21-30 miles 3; 31-40 miles 2; and 40 or more miles 1. Considering
that proximity to a minority population is a variable which the
university cannot control, we gave it special statdis in the mul-
tiple rdégression analysis. (See p. 93)

2) - 'gost., To obtain a compatible data base, we used the costs as

yd
.
;s

listed in_the College Scholarship Service's Annual Report on Student
EgggnSes.z For the University of Akron, Cleveland State University,
-Wright Sgtate University, the University of Toledo, and Youngstown
state University we used the cost for a commuter student. For the

- ,University of Cincinnati, which has a latge proportion of both com-

v

muter and residential students, we used the mean of the cost for a

? -
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- commuter student and the cost for a residential student. For the
remaining universities, we used the cost for a residential student.

The figures on cost were provided on a yearly basis so-that
. we adjusted the costs to compensate for inflation from year to
-year. We chose to do this because, although a school may have
been the most expensive university in 1973, when this cost is com-
pared to the costs for 1976, the school does not appear to be as
expensive relative to the other schools. To adjust for this fac-
tor, we divided each of the cost figures for a particular school
.0y the mean cost of all the schools for that year. Alsc. we ex-
pected that as cost went up, minority enrollment would g¢ down.
To attain a positive index for this relationship, we adjusted the
~cost by a base number. Thus, the cost equation was: 2 - (actual
cost /yﬁean cost for that year).

?

3) FEinancial Aid Data. We expected that schools which offered
greater amounts of financial aid would be more attractive to min-~
ority and cther economically disadvantaged students, many of whom
would not be able to attend a university without some form of fi-
nancial aid. The most- precise and efficient data we could have
used would have been the average amount of dollars awarded to each
minority student as a percentage of the determined need per minor-
ity student. However, this data is part of the confidential state-
ments, and sybsequently not available for use. Instead, we chose )
to use the average dollar amount per minority student awarded through
three federally funded programs:.The National Direct Student Loan, :
The Supplementary Educationgl Opportunity Grant, .and The College
Work-Study Program. Thesengiograms represent the major proportion’
of the federally awarded fihancial aid, and each of the universities
participates in these programs in a relatively similar manner. The
information for these three programs was obtained from the Federal
Fiscal Operations Reports filed by each university each- Septembef.
5. YTherefore, the data for 1976 had not been prepared at the time of

" pthls study.)
%D .
",/

We expected that the amount of financial aid needed would be
affected to some degree by the cost of the particular university.
Thus, the financial aid index equation was: (federal dollars awarded
to minority students / the number of minority recipients) / the
actual cost of the university. (For a more detailed explanation
of the financial aid variable see pp.12-15) '

. '

4) Strength of Black Studies Program. Wl'gxpected that a strong
Black Studies program would be likely to h®%e a significant effect
on the matriculation and retention of minority students. To index

- the strength of each program, we sent a questionnaire to each direct-
or, or chairperson, requesting that they rate the relative strength
of their respective program by using the following criteria: student
use; whether or not there was a baccalaureate program; number and

o+ -82-
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variety of courses; budget allocations; staff gize; the recep-
tiveness of administrators, faculty, and students; and any other
@ignificant factors. The person w asked to make a separate
rating for each of the four years m Septemher 1973 through
September 1976. We compared each of the ratings with our own
ratings to check for any dis®repancies or bias. The rating
scale used was a straightforward 0 - 5 scale, ranging from no
program to a very strong progranm. ' N

- 5) ~"Strength of Minoriﬁx'Cg;tgg%l Programming. The strength of
minority cultural programming efforts can have an effect on min- ]
ority enrollment in two ways. Pirst, the availability of strong -
social and cultural programs will encourage the entrance of min-
ority students.. Secondly, these same programs will provide a
reinforcing (more home-like) environment, which should increase
the .retention of minority students.: Also, we expected that a
university located further from a large cultural center would have
to provide more cultural programs and activities to create an
environment similar to a university which is located near a large

. cultural center. With these considerations, we rated the strength
of minority cultural progr mming at each institution according to
the following criteria: the receptivity of the tniversity program
board ;tc the interests of minority students; the designation of
minority programming boards or offices; the number, variety,
and funds allocated for minority student organizations and social
activities; the aggressiveness of programming efforts throughout
the university; and other considerations rélevant to each univ-
ersity (e.g. the size of the student population, location of school,

~etc.). The rating scale used to index the variable was a 1 to §
scale, ranging from very weak to very strong minority progranming
efforts.s T . ) . :

6) . Stfength of Minority Putoring and Counseling. Services. We
expected that tutoring and coumsSeling services would affect mihority
student enollment in a magrer @imilar to-the e ffect of minority pro-
gramming (see discussion abovel):{ Also, we recognize the need for
tutoring and counseling servicee, both academic and personal, that
are sensitive to the sityations of minority students. Thus, we
developed a rating of tutorial and counseling services. on the )
basis of the follewing criteria;-the availability and usage of tutor-
ing and counseling; the student/tutor and student/counselor:ratios:
the level of funds allocated for .these services; the designhtion of
speécifically minority services and .offices; and other.progranms,
offices, and related services. . Once again, a 1 %o 5 rating scale

was used ranging from véry weak to very. strong. : ’

lror more,informatién,éee Where Colleges Are and Who Attends - Effects
of Acces ibiliiy oni College Attendance. Berkeley, Ca: Carmegie Comm. 1972.

2Fof morgﬁinformation see Student E nses at Post-Seconda Ihstitutions
James B. Allen and Elizabeth Suchar. New York: College Scholarship .
Serviceg 1973-74 throough 1975-76. , ~ :

Q e _83_ . ) .
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Griterion Variables

The criterion variables we considered in our analysis were
figures for main campus, full-time, entering undergraduate fresh-
men for each fall session, 1973 to 1976, We attempted to gather
these figures using the racial/ethnic breakout employed by the
'Civil Rights Commission of the Dept. of Health, Education, and

. Welf . At present, these categories are Afro-American, Amer-
ican'l¥fian, Oriental American, Spanish American, Other Minority,
and - Due to inconsistencies irni the gathetring and usage of

these categories at the variocus institutions, we condensed the
categories into Afro-American (black), Other Minority, and Total
Minority. Thus, we compiled the data in accordance with these
three categories, and used the figures as the percentage of the .
total first-time freshmen enrollment.. '

: After considerable analysis, we found it most expedient to
eliminate the categories of Other and Total Minority for the
correlation and regression analyses. There are numerous reasons
for this decision. First of all, the predominant number of minority
-students at each university are black. This racial/ethnic category
- not only represents the majority of all minority students, but
also this category is the one which presents the least statistical
bias and confusion. It is frequently the case that the other
minority categories contain foreign students, and other peculiar
data which could.only bias the usefulness of the figures for
this study. 1In at least one case, there was a "fad” of listing
one's self as a "Native American”, which for one year at Ohio
University sent this category 'socaring from 3.1% to 14.5%. Due
‘to this and other cases of incompatible usage of the other minority
categories, we found that using the figures for blacks represented.
the most appropriate information for this: study. Therefore, the
. dependent variable 'which we used to measure the effects of each
of the independent variables is the percentage of "main campus,
full-time, Tixst-time, black freshmen” (excluding transfers, foreign
students, and. other special cases). : '

. - 101
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Descriptive Statigtics

This section includes means, standard deviations, and correl-
ation coefficients for the major predictor and criterion variables
in our analysis. Also included are numbers and percentages of
first-time freshmen enrollment for each school by each year. The
predictor variable ratings for each school have not been recorded
in this section. We refer the reader to the summaries and con-
clusions at the end of each section which provide some comparative
analysls of each school, where appropriate. The asterisks in the
correlation coefficients table (p.86) desi te the variables which
are significant at the .05 and .01 levels (* = .05, and ** = ,01).
These variables will be discussed in the multiple regression analysis

rd

following thede tables. ;
List of Variable Nameg , '
Predictor Varjables . Criterion.Variables
DISTCULL - Proximity to a substantial ' PPRENRBL - % main campus,
" minority population, full-time,
see p.81 - - first-time,
3 ngé L - . black freshmen
* SERVRATB - Stre h of minority o _ "

. tutoring and counsel- PFRENROT - % -gzizgit "
- ing services, see p. 83 . ¥
PROGRATB - Stremgth of minority PFRENRTM - % oral o
' ‘cultural programming,’ y

see pp. 82-83. PFRENRWH - % "white"
BESTSTR - Strength of Black Studies -

. programs, see p.82 .

COST - Adjusted to mean of 1, - ,

see p. 81 ' .
COSTU - Actual cost of school,

see Cost, p.81
XKFEDBL - Federal financial aid

for black students, see p.82
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Multiple Regression Analysis

We used a least-squares multiple regression with Maximum R%
(variance accounted for) improvement as our predictor selection
criterion. Our final regression model wasafive dictor variable
mode] asing: DISTCULL, COST, SERVRATB, PROGRAT and BLSTSTR. .

~

The c¥iterion variable used was PFRENRBL. The pRegictor variable.

DISTCULL was forced to enter the regression model rst, due to
its status as the least controllable variable (i:e., 'a school
cannot alter its geographical location). The tables on p.95- )
presenz the best two and three variable models in the regression
analysis. ) ' . :

"In the correlation analysis there appe "to be two clusters of

highly interrelated predjctor variables which are independently re-

lated to the variable PFRENRBL. The first cluster is composed of

DISTCULL and COST with a correlation coefficient of .541. The sec-

ond cluster of variables is composed of-SERVRATB, PROGRATE, AND
BLSTSTR. These three variables are highly intercorrelated, al-
though they are correlated to the criterion variable in varying
degrees. When placed in the regression model, these clusters - . .
grouped together as suggested by the correlation analysis. After

- DIST LSTSTR, and  PROGRATB were entered into the regression
model, ~.addition of the var%ables COST and SERVRATB provided

a minimal improvement in the R< statistic. L

. The regression analysis reveals that the strongest factors
affecting minority student enrollment are in the second cluster.
of variables. This suggests that a school can substantially in-
. crease its attractiveness to minority students by increasing the .-
strength of its Black Studies, minority cultural programming, and
tutoring and counseling services. DISTCULL and COST seem torplay
a secondary role in their effect on minority student enrollment.
Nevertheless, we Q%n conclude that an institution with higher cost
or more distant from -a substantial minority population would have -
to provide more services and programs to have the same degree of
attractiveness as an institution located in an urban area. There
is some evidence for this in the fact that universities located
near a large urban area often have a more substantial minority
population to draw:from, and there are normally more cultural and"
social activities. available in the nearby area.. This can be con-
. trasted to rural residential schools with a small minority popula-
tion in the surrounding community, and therefore less activities.

avalilable outside the immediate campus area.

-

, Cincimmati and Ohio State appear to provide fairly solid cases
of schools which rank high in both clusters of variables, and have

had significant increases in their minority enrollment. Also, con-

trast 1s possible between three or four rural-residential univer-
sities like Bowling Green, Ohio U., Kent State, and Miami. These
" schools display a considerable variance in the services, programs,
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- and overall minority student recruitment and retention.efforts, as
- - well as seemingly parallel discrepancies in the size of their :
minority student populations. The implications of the above cases
and their gelation to the findings' of the statistical analysis
" are discussed in greater deta;l in the General Concluszons of
- this report. _ o 7

‘- - Footnotes ;%

<
-

1. The figures for Kent State for all four years are estlmates
based on a, sample  of applications records done by several members
of our reskarch team. These are the only applications figures in
the enrollment data table. In.our sample, we could not tell .if the
applicant enrolled or not, thus the figures do not represent the,
ratial/ethnic breakdown of final enrollees. Compared to Kent State's
actual level of minarity enrollment (6-8%), these figures are some-
what high. We have included them to increase the number of ob-

, servations in our regression analysis, although the same model

,without the Kent figures showed an ¥nsignificant change in the

- variance accounted for. The reader should note that the Kent State
figures should not be d:.re tly compared w:.th the Ter figures in
the table. .

2. ‘The 1973*74 1974275, and 1975-76 flgures for Miami Univer-
sity are based on rough estimates prov1ded to us by the Admissions
Office at Miami. The deviation of these figures from the actual

figures should be quite small.

3. The figures /for Ohio State are estimates based on the calcuta-
tion of the ave e ratio of blacks to total minorities for all schools
in a particulay year. This ratio was multiplied by the actual num-
ber of total minorities in that year. Thus, for. Oh State 1973-74
the equation was: (number of blacks - all schools 1973 / number of
total minorities - all schools 1973) x  (number of total minorities --
Ohlo State 1973). . .. \

£
4, he figures for erghi State are esdimates based on the.same
equation as Ohio State. (See previous footnote).
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General Conclusions

As noted throughout the text of this report, the factors

- which affect minority student enrocllment can be divided into two

- primary areas: those factors which peptain- to the recruiting of
minority students; and those factors which pertain to efforts to
retain minority students. - The factors which most directly affect
the recruiting of minority students are admissions policies and
practices (i.e., admissions requirements, oriantation progranms,
.etc), the availability of financial aid, the geographical loca-
tion, the cost, and other variables which enhance the attractive-
ness of the institution (e.g., a large minority student population,
special academic programs, etc.). The factors which most directly
affect the retention of minority students are- the availability of
academic programs and special sgrvices (e.g., Black Studies and
other minority-oriented curriculum; remedial/developmental prograns,
tutoring and counseling services, etc.) and social and cultural
programs and activities directed at minority students (Black Cultur-
al Centers, Minority Cultural Programming Boards, minority student
organizations, etc.). All of these programs and services must be
backed by university monetary commitment, and the efforts of univ-
ersity personnel. . : .

To provide some basis for comparison, .OChio's state universi-
ties may be divided into three categories: urban-commuter, urban-
residential, and rural-residential.” The urban-commuter schools
are ¥the University of Akron, Cleveland State University, the Univ-
ersity of Toledo, Wright State University, and Youngstown State
University. These schools have predominantly commuter student
populations, and are located in or near a large urban center. The
urban-residential institutions are the University of Cincinnati
and Ohio State University. Both of these schools have (substantial
numbers of on-campus residents and both are located in'a large
‘urban center. The rural-residential universities are Bowling Gfeen
State University, Kent State University, Miami University, and
Chio University. These z?ﬁools are located in areas fairly dis-
tant from a large urban <e.n.ter, and a large proportion of eacgh school's
student population livesSon campus. Central State University has
not been included in this analysis due to its having the only
predominantly minority student population. . :

Due to the urban location and the large commuter population,
the urban-commuter schools, as a general rule, do-not need to pro-
vide a highly concentrated effort in the area of social and cultural :
activities. Yet, in responding to the needs of the immediate com- :
munity, these schools should provide stronger remedial/developmental,
tutoring, counseling, continuing education, and community outreach
programs. Since these schools have large minority populations in
the immediate area we can expect two things: 1) the level of min-
ority student enrollment at these institutions will frequently be
higher than at institutions that are distant from a large cultural
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center,. and 2) a university which responds to the needs of the
surrounding community will -strengthern its standing in the com-
munity, and therefore increase its minority student population.
The two schools'which best exemplify this are Cleveland State
University and the University of Toledo.

Cleveland State instituted "Project Grow" in the early.
1970's to attract and retain more minority students to the Univ-
ersity. This progressive recruitment program, along with in-
creased support service through the Student Development Program,
gsignificantly increased the lewvel of minority student enrollment.
"Project Grow” was discontinued when minority enrollment reached
the desired lewvel, and since that time the minority enrollment
has declined slightly. Even so, Cleveland State still has the
largest minority student population (approximately 15%) of the
urban-commuter institutions. ' : '

The University of Toledo also stands out in the area- of
minority student recruitment, and the development of tutoring,
counseling, and remedial/developmental programs. Toledo has the
second largest minority student population, and also has some of
the strongest academic and community services, of all the urban-
commuter schools. The push for increased services and programs
geared to minority students seems to have been paralleled by 'a
subsequent increase in the levels of minority student enrollment.

The two urban-residential institutions, the University of
Cincinnati and Ohio State University, provide significant examples
of schools which have met with considerable progress in thgdlr e*-
forts to increase minority student enrollment. 3Both of thése
institutions also reinforce the accuracy of our statistical model
in that they have strong ratings in each cluster of variables
-~ (see statistical analysis, p.$3) Over the period of 1973-1576 at U.Cw
- the freshmen~minority enrcllment increased substantially (33%) 4
to 18.%%, the highest level of all the state universities.
During this period, the university's minority recruitment ard
retention efforts were also somewhat strengthened. It ig diffi-
cult to determine the actual cause of the rise in minority enrollment
at the University of Cincinnati, although there is evidence that
increased university commitment to minority recruiting and minority-
oriented programming has had some positive effect. i

Due primarily to'its size, Ohio State is not easily compared
to other state institutions. Although Chio State is located near
"the center of a large urban area, it can e considered "a city within
a city”, and this poses some peculiar difficulties in the recrui<-
ing and retention of minority students. The size of Chio State.
becomes an intimidating factor, which compounds the difficulties
of many minority students' transition into the predominantly white
living situation. To compensate for this, the University provides
a large number of social-and cultural activities geared to the needs

Ay
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of minority students. The coordinating office for the minority
student recruitment and retention programs is the 0ffice of
sMinority Affairs. -This office also provides a substantial amount
of tutoring, counseling, and other support services. The office
also runs a community extension center, which promotes s3me
academic and social ties between minority students and the immed-
iate community. “ _ ‘

i ' :
Ohio State also incurred a substantial increase in minority

enrollment. Over the 1973 - 1976 period, the overall level of
undergraduate minority student enrollment rose from 5.4% to 7.1%.
During this time a rumbder of special recruitment prograns desig-
nated primarily for minorities were instituted (or more fully
developed). Although there are 8till problems with funding and
retentigh, Chio State has made progress in raising the level of
minori®%¥ student enrollment®at the University.

The rural-residential universities represent a category
which is significantly different from the first two. These insti-
tutions are located in small communities which are fairly distant
from large urban centers. Thus, the student-residents are highly

~ dependentdn the university for their social activities and cultur-

- al expo .. In regards to minority students, this distinction
becomes ly significant in several ways. First of all, it is
more difficult to recruit minority students who are generally

- located further away from these universities. Also, the rural-
residential environment poses a greater transition for many min-
ority students accustomed to inner-city areas. Therefore, it
is generally more difficult for these universities to attract
minority students. Also, due to the rural-residential locatiorn,
these universities have a greater responsibility to provide social
"and cultural activities meeting the needs and interests of +heir
minority student populations.

Three of the four rural-residential universities, Xent Staﬁg\
University, Ohioc University, and Bowling Green State University,
have had substantial increases in their minority student population
which paralleled intensified minority recruitment and retention
efforts. Of these three, Chio University has the highest level of
minority enrollment.  Ohio Univergity has had significant finan-
cial and enrollment problems over the past few years which has
stunted the university’'s progress. Nevertheless, through a number
of strong programs and services designed for minority student, <he
School has sustained a fairly high level of minority enrrollxent.
Kent State University has also shown a progressive increase in the
size of its minority undergraduate population. 1though the

- largest step in this university's minority recruitment and retention
efforts was in the late sixties and early seventies, Kent State
experienced a 1 to &% rise in the level of minority student
enrollment over the period 1973-1976. The academic and social
support services for minority studerits has enabled the school +o
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maintain, and slightly increase, the size of its-minority en-

- rollment.  Bowling Green State University incurred a drop in

its minority freshmen enrollment of 17% from 1975-76 to. 1976-77.

 _Even.so, there was a substantial g@ffort to xecruit minorities:

in the late sixties and early seventies. At this time the minor-
ity student population doubled. going from approximately 2%. to .
about 4% over a several year period. It appears that the minority

" gtudent enrollment at this university may be declining, although.

there is no evidencé of a decrease in minority-oriented programs .
and services. Statistics for 1973 and 1974 were not availahle so
that the situation at Bowling Green is unclear. Bowling Green
also has & substantial number of Mexican-Américan students en-
rolled. at the University. This university has made considerable
¢pr 288 -in enrolling and providing support services for Mexican-
Agerican -students.

: % s e i

. The fourth rural-residential institution, Miami University, -
has-shown no s\ignificant change over the four year period 1973-1976.
This yniversi 8 tha lowest minority student population, about
2%, of any university in the state. Parallel to this low level of
minority enrollment is a fairly weak university commitment to - .
extensive minorify recruitment and retention efforts. Programs
and servicesg geared to the needs of minority students are minimal
in comparisen to other universities in this category.

As ‘our statistical analysis suggeé%éd, themfufal-residential

‘“. institutions could compensate for the effect their distance from-..

. a large minority population and relatively higher cost have on their
Minority student enrollment, by increasing the level of services '

and programs, both academic and social, which. are geared to-the
interests of minority students. These findings seem to sig-
nificantly reinforced by bath -the actual transitions of the rural-
residentidl institutions, and the responses and insights we

‘received from persons we interviewed.

It should also be noted here that, although they are often

separated, recruitment and retention of minority students are very

closely related. Admissions and other-related personnel repeatedly

. stressed the fact that retention of minority students makes it much

easier to recruif more minority students.- The presence of a large
minority student population, which is fairly satisfied with the
university, will tend to attract other minority students in the
future. 1In general, faculty, staff, and-administrators throughout
the state have increasingly focused on problems in the retention
of mihority students. Since the attrition rate for these students
is generally 40-50% higher (foran entering freshmen class over a.
four year period) than thut of white students, retention has becocme

. a significant matter which must be dealt with.

With the foreseen decline. in overéll‘student enrollment

- expected by 1980, many universities have begun budget freezeép\
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.budget cutbacks, and eliminating vacated positions. In light
of these and cther recent developments, we think it is very im-~
portant to stress the need for continued university commitment

to responsible programs, gervices, and organizations for minbrity
students.

4
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