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./ RELEVANCE TO EDUCATIONAL PRACTICE |
. - . . . . . .

_ Recently lingniataﬁand students Sf child development alike have become
increaaingly:intareatod in_the acquiaition~hnd“developntnt of ndrrative

competence. Most of these studies have focuaed primarily on cognitive

~
- ,operationa and their. relationahip to the social or linguiatic skills
\ X,

ﬂnecEaaary to the telling of a atory._.

rgaxret Brady's paper explores

\ another dinenaion of narrative compi‘ﬁice, the acquisition and evaluation
of conpetence within peer ;jbup interactions. Specifically, her paper

deall with the narrative pengbrmances of Navajo'children and how the skilla
. . AR

of conpetently structuring a: narrative -ate informally learned within the

peer group. This approach calls for an understanding of comnunicative,

especially narrative, competence in the child'a own terms Educators »
'will find it uaeful to knqgw that often we can learn as much about child

) development throggh ciose ‘observation: of peer group interactions
\
;nvolving-peer*evaluations as we can from soﬁhisticated adult-constructed

mode'ls of cognitive and linguist[ic competence. In addition, the ability '

/

of these children to competently adapt and modify traditional Navajo »/

‘ — - i ‘."\"

RO SR N et eI et 1 @ it s e i e s i

narrative forms as they -tell stories in English ‘the language-'of accul- :

turation will also be of interest to ‘both teadhers and educational

4_.4 . ,
researchers. . . A S
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PEBR GROUP EVALUATION OF NARRATIVE COMPETENCE:
A NAVAJO EXAHPLE

L
1
!

Margaret Brady

!Eiif there has been an increasing interErt in children's development
of narrative conpetencc on the part of linguists and studentu of chiid

developnent alike, most of these studies have ocuse.d on cognit{e opera-

L4

tions and theit;relationship to the, social or nguistic skills necessary
to the telling of a story. 1In otherjwords! tﬁeifocus of the study of
* f o

children's development Qf competence in narrati*e has been restricted for
- - b i »

-
-

° the most part.to an analysis of the kinds of cognitive abilities which a

child must have before -he . can tell'a story successfully.1 Hhile the under-

standing of the xelationship between narrative c mpetence and cognitive

~

development i a most significant one, there 1s also the need for an
;understanding of narrative competence in the child's oyn terms. For
{within their own,eégr -groups children do indeed’recognize both comg}tent

fand incompetent narrative performances amd it is through the interactions

fof children within those peer groups that. real narrative competence is
5 w - P

i attaifed. The purpose of this paper, then, will be to look more closely
‘at the Vays'infwhich narrative competence is recognized within the;peer
group. Throughout this analysis it will be implicitly recogniaed that the
za\ghild's narrative str ptegies are necessarily constrained by his capacities
to handle the formal devices available in his granmar, phenology, and
sociolinguistic norms around him" (Ervin-Tripp and Cook-Gumperz 1974).

The focus of this paper, however will be on the evbluation and recogni-

»
tion 4f competence within particuIar peer group interactions, rather

than on adult-constructed models of cognitive and linguistic competence.
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- .- ., ‘_..‘--ﬁ--..

~ &

- . . . W
. . - .
[} . . . . VJ
. e 6 4 ° " .
. * .
N . .t

L 4



. ‘ ' ¢

)

" THE NAVAJO DATA:

< Although groups of children everywhere al-ea-.and evaluate the coape-

tence of tbc:lr' peers in telling stories, the, particulsr children we will

L]

discuss in this annlyliu are ten and eleven-year-old Navajo children,

. LI

11V1u; near Window Rock, Arizona. The narratives were collected in the
classroom of a Catholic school on the eastern part of the Navajo reservation.
Becayse of a nunber of factora-—their proxinity to Gallyp, New Hexico.\the
1nvolvenenc of many of their parente in the Bavnjo tribal bureaucracy,

their education by Catholic nuns intent on their anglicization, to name a’

;'feﬁh—thCIS children are some of the most acculturated individuals on the

. - . . .
' reservation. And yet, the stories which this analysis is based on deal

- .

"with one of- the most traditional figures of Navajo belief--skinwalker.
. " . i

Skinwalkers are one of the most popular subjects forlnarratives among

'Navajo children. = Skinwalker's nearest Anglo equivalents are werewolves.

s >

- Yenaldlooshi (he who runs around on 711 fours with it) or skinwalkers as

v Chey ‘are called in English are human witches who wear coyote skins and

atypical psychoanal

trnvel'abouc at night. .Iraditionglly, they are blamed for theft, illness

and even-death. Aside from a”few scatfered references-and.one somevhat .

-

e e . L S

dc a&udy, cﬁere has been only one significant annlysis s

-
-

of skinwalkers in the lii_tature. Clyde Kluckhohn gives a brief accoun: of

\ -
EBese were—animaIs in a s' on of his seminal Navajo Hitchcraft, where he .,

.describes the adventures £ qkinwalkers “as they meet in caves atqnight to

v - .

ag: nsg,victims, to initiate new members, ro have!

plan concerted acti

, and to praétice cannibalisn-

-

1ntercourse with de

flesh. Some infgrmants _said that rows of identifiable human heads
‘i ~ were likewise Ftored in the cave. The witches are naked save for -
masks and manylpeads and other articles of jewelry. ' Their bodies are

b 3

- ' \
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painted in a fashion reminiscent of that carried out in ceremonials
....Englt-h-lga‘king informants described the proceedings as "kind
.0f like a sing™ or "just like a bad sing." Most inforwants agreed
that songs were sung and dry paintings made...assembled witches
spit, urinate and defecate upon the sand pictures (1944:27).

According to :radi:i?nal Navajo belief, nkinualkerl climb oﬁ top of "
a hogan when a.family is asleep and drop pollen, aspecially made from the
graund bpnés of hyman infants,.down the smokehole. Contact with this
substance bringé the sleeping person 111 health, social problems and some-

- / : )
/’4—,f——gemes death. Kluckhohn (1944:26) indicates that these yenaldlooshi are

tracked, normally the morming after an incident, when dirt falling in from

the smokehole, usually loud barkings of the dOgs. or "strange' noises have

- -

made'the hogan dwellers. sense that a skinwalker has been there. It Is

primarily sucih experiences of personal contact with lek{nwalker, the o

L[]
”

ptototypical‘anti-Nzifjo,z which form the corpus of 100 narratives on which

this paper is based

The stories wefe'coiléctea from the children as they gathered in
~ ’

self-selected groups within the classroom. Thé groups ranged from three

to six children and all. the sessions'gere tape-recorded on a small -

. -
~

‘cassette machine hung over the arm of 2 chair. While the tape-recorder

BES.AN . . . . . . .
was a npvelty at first, the children soon became quite used fo it and in
’ - - . - . V]
. s .

most césés'dibregarded_its presence entire{f:'-ﬂhile I, as teachér,'was in

the classroom at all timea, I rarely took part in the narrative sessions, .
. . - . g . ' . ’ ) .
except to. observe proxemic "and kinesic¢ behavior from a distance. Except

. « for the ficrst few days of téping, the children believed themselurs to be
) - — o ) K .
_:alone within their peer groups, since they received 1o outside drter- ~
. > o . '
- ference from me. . s A aE

All of the parratives collected,were told ;n'Enélish, whicn is the .
) - . ' . ( *
.+ first language of most of the children. While their parents and’

s
' - 3—.% - . '3 ) -

- . - .
. 8 | -
. . -~ ;




ingide and outside the churoon. consistehtly relate skimnlkct narratives

Ain !ng].uh. When asked which language is "right" for telling Lkin'alkcr

-cotiu 98X of the chndnn responded :ha: both lmgugurwon risly. .o-e

-

children vout on to claboutc that Navajo wvas right for some people

(3randp.gr¢nu 'were given a8 an example) and English was right for oth-ri

(l1ike themselves), - As this study indicates narrative tr-ditiorr can and .

- often do persigt in the language of acculturatic;n.

' Skimulker storﬁ.es first energed in a narrative session where the

Ld -

of traditional ghost stories, such as "The Ghoa: of White Eyes" and "‘rhe
. N -

L)

children were/.elling ‘scary stories.” At firn: these stories consinted
]

Hook " Whea the repe:toires of such stoﬂ.{e began to be exhausted one
. - %

: child-suggested that he knew a scary story, but that it Cas "family
’ ' /s

_secrets.”"” He went on to say l:hal:i thg story he knew ‘was ai:out witches agd'

that he could only tell such stories to relatives. Another child, dowevex,

LY

quickly picked up the conversation, took the floor and proceeded to tell

a story agbout his own experiences with skinwalkers. - .

1 * .

NAVAJO CHILDREN'S PEER GROUPS:

"9

e )
The 1mpbrtance_'of telling stories only to rsmtiws po'inc! up a

, S TP ¥

 major difference in the peer groups of Navajo children.' As in Anglo b

society, Ngv'aj.o/ péer groups adre significant as socializing agents :for the‘\,

b -

child, since. it ¥s 'in pe=er sroups-that children learn interactive skills

SN _
circle. However, there is a major difference betweed Anglo and Navajo

-

) . . . ' - <
children's. peer groups. The young Navajo child operares wigh).n a peer

- ~

group which is family: ‘Traditionally, Navajo children“sbent much of

4= I

. - .

and st‘rkﬁgies- for dealing with people outside of their 'imedia.te f,am'il}' 3

[~
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L

-

with. i..‘gintanco between families struyctured :ho’poor‘groupo in this
manner. %:1: is still the case in many of the n6¥o'rtnotc areas of the

Navajo reservation. However, it is lllo'true in the more acculturated

~

areas as 9911. Just as the social networks of adult Navajos operate in
terma of socla} distance which is gcﬁo;lokically and geographically deter-
mined, s0 also the netwyorks of Navajo children are similarly characterized.
ﬁitpin th1§ particular achool; peer groups we;e formed B} the association
of brothers, 113;3?.. cousins, and clan relatives. While most qf.thgse'

T peer 8TOups were sex-specific, upon rare occasions girls' peer groups and

-

boys' peer groups wefe mixed. ' , ' ' )
Lt . 4 ’

Id\éhﬁs pitticular case, then, peér groups were extended to any

-

genealogicgl or clan rellt{ygg. In essence, almost every child could belong

-

»

\ ) _ . . _
’ASO ‘every®peer group by extenq}on of this ego-centered kim principle; how-

ve;r. it also functioned as ?c venie;:t way of excl’uding children who

weren't conpidered desirablg'nenbers of the group.. If asked to déscribe

\Wa nenber of . his peer group, a Navajo boy will not a#y "He s my friend,"
-* but Tather, "e's my cousin.” Here "cousin'\means anything from first-

’ b

cousin to élan-relation, but the ‘name itself 1 cludes the ‘individual "in"

as family and therefore as trustworthy, cooperative and non—threatening.7

-It isﬂgignificanc in this respect that although these Vavéjo'dhildren

l

were willing to tell jokes, riddles and ghost stories in groups of children
" they did not cogkider kin (sbmetimes including Anglo children in the class);
N they were 'unwilling to tell skinwalker stories in the same groups. When I

realized this‘I'alloued the children to Select their own groups_for these

-
*

narrative sessions! Never was an Anglo child selected; always those

[ 4 - »




4

referred to each other as "cousins." This notion of adherence ta,the

pesr-group-as~kin prescription vas elaborated by Buddy Yazzig, wvhen 1

questioned him adbout the ah.rtng‘o! skinvalker stories:

One time, the only time me and Melvin and hiliy Yazzie um
we tell our stories like like what Billy ht. mom told him

4 never to tell anybody.
o
1: Did he tell you? ] \
B: Yeah, he told us and I told Malvin and Billy what =y wom
said never to tell. anybody else. ’
I: Why did you do that? ~ ~
B: Cause it's sacred Qays. |
I: I know, but why did he tell 1f it's sacred ways?
Melvin: the clan, Ehc clan! ]
I: Qh, they're 1n‘\he same clan.
-~ _ N—
Buddy, Billy, Melvin: Yeah' P

Here the notion of never telling an zbody refers to outsiders, non-relatives,

strangers.

very conceptions in the mind?'of the children differ considerably. Thege .

While Anglo, and Navajo peer groups have many functions in common,

while they péovidgip convenient place for children to experiment with

‘social conventions and norms and to learm different social roles, their

&
differences are culture-specific as we- Eave previously suggested and they

-~

_highlight the necessity “for examining peer groups witnhin a spei}fic cul-

tural framework. For the Navajo child, a peer group is not merely a

collection of friends, but of family members. In actuality, many of the

* e

same, factors determine the selection of peers for Navajo children as for

‘hnilqé;-but the over-riding concern is with family relationship. For the

S -6~ . ¢ .

IR § B <



\ Mavajo. the kin growp 1s both €go~centered and ‘flextble, and thus it allows

for ;—groat daal of negotiation in the tor-.:ton.pt ‘roupl of peers. As
the child end his family become more acculturated, live in more densely
populated ar;n-'and interact with a grontoi number o; 1n8;viduall. this
notion of'tho tor-ation of poor'groupl may become -omoandubro floxiblqt
In the case of these par:icular children, :hc praacrip:lon of (anily
rcl;tion-hip has ‘not been abandoned, but rh:hor beoodcncd to 1ncfhdc a
wider rmp of social ponubui:un. It 1a vi:hln. thur‘ultunlly dia-

:1nc:1v. peer 3roupo that the.acquisition of narrative conpctcnc-. at lcnlt

‘

competence in the tclling of skinwalker stories, occurs.

. ’

THE' ACQUISITION AND EVALUATION OF NARRATIVE COMPETENCE:
As Navajo children hudalc.tbgcthii. either.in the mysterious darkness

of a camp-out in the woods ck in a wall-lighted classroom, to tell stories
- . . . .
of terrifying experiences with skinwalkers, each child is assuming a

A n

. responsibility to the audience, the other members of his culturally dis-

*

tinct peer group, -for a diuﬁf-§ of a particular kind of communicative

conpetence—-ncrtntive competence. As situated communication, the competent

-

perfornance of these stories entails both the knouledge and the ahility to

-

-~

_.speak appropriately tn a cylturally defined and socially constituted .

uorld.3 Thus, competence 1nydlves not only knowledge of the social and

o’

cultural realms, but also a villingnéss to assume an accountability to an
audience for the particular wvay iﬁ'uhich a story is told, for the skill-
Y - - R .

fulness involved in the expressive realm as well. -
4.

wWhen a Navajo thild tells & skinvalker story to his péers, then, he is

taking responsibility for a wide range of social and cultural knpwledge.

£

knowledge about the nature of social relationshipg, about the symbolic
) .

R

12 © -
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'.-'? - . - T . : - - -t
. ) - . e

~ ! s - :—
fmction of skinwalkeﬁwithin the social world abgut the appropriate selec— .
. tion of’ “”listeners,". and about the~~cu1 rally defined functions such
. l e - “\ ~ ) K l‘; e

the necessary skil]:s involved in such a performance. - Such a disp].ay of , .

_ lpresenting oneself. 'l‘hrough he performande of a skinwalker ,narrative

stories." At tl'ie sa.nf time he :I.s eassuming' a respous‘ibilityifo% the use

T
s

“of that knowledge w:nthin performance, within the exp /essive world and for

4 e o by

conpetence within the peer group is a way not, on].y of presenting knowl— -

- - .

tural sy-mbols and meani.n'gs and of NavaJo social struc-
.-., > -~ -

: of the peer group, but it is also a way of

- . PR

ture and the Structu

e .

L [

'the child can present himself as hero,; as slayer of evil and thus\a:g
._,.' ; -
Navajq " in  the truest"sense of the term' he can also choose to challenge :

K ?{ ) ot . N, .5’

tradi-tional structures and bel:i:efs by playing with the whole nature of

h L
— -

'sklnwalker as symbol. The 1mportant p01nt here is that thrJgh narrative

'performance the child can create and~ma1nta1n a “social face as he dis-,

; plays knowledge of~cu1tural forms ‘at .the “same time. ‘All the-while', .

however; he is putting himself in the 5031tio§\:§ng subJect to :

-«
-

.evaluation for the skill and effectlvengss he h monstrated in tnis N
- DN

P_;-;bperi:‘ormance. That audience evaluati.og’is based on both the performer‘%

cultural knbwledge and on the artful expre881on of that knowledge. _‘ - q
.e If either the cultural knowledge or tne ab111ty to express that knowl- +

‘edge 1n.SOC1ally and culturally app_roprlate ways is lacking,- the performance "

-

,t R . \

w1ll not be a competent “one. In most cases, competence 1n\ the -realm of

cultural knowledge comes first and then gradually expressive competence
"is, acquired. 'For exa.mple, a ch11d of six mlght know a great. deal about

the figure of sk:a.nwaIker and yet still be unab le to assume responsibillty

\ e

-

for expressing that knowledge within the narratlve mode.5 There is, ‘ ( .

howeve:;.’:also a great deal of experimenting 'n.tb, cultura{ knowledge S

-
. . .

o = I
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Y i>£in the performance frame. A child gho Knows a little about skinwalker
o . ~~ \ I . . .
nmy try out this knowled%e as. he‘hpins odt a narrative within the peer

_group. Often the lure of being in the spotlight, assuming the role of

'narrator and’ taking the floor for an extended period of time is so great

o At -

- that a child with a minimai!knowiédge of the ways skinwafkers operate will

voluntarily attempt to tell a skinwalker story for the first time. Such "4

-,
- . - -

A is the case with Charlene Lopezv Y , ., l*
& Lt . B . :

Ed L

4
Chatlene'igrhalf—ﬂavajo, her father is a Chicano, who ‘has held vafious

ppsitions with Ari;gna law epfordement agenc1es. Charlene s Navajo mother

<

i died when shejwas quite small she is. the youngest of four childrerd .and

has spent most of her life off the reservation. However; for the last two

.

‘years_she has lived in Window\k ck and has been "taken into“ ‘the family-of

- one of“her classmates, Margaret Begay. ‘CharIJLe does notnhnve with the

'ﬂ v - P
T Begays, but she- spends a gteat- ~deal of time at ‘their house and is .con- ’
- \sldered' cou31n '3 both Charlene and 'Margaret say that 'they are,related
.H.* N
-2

through the clan. -In this,way, then; Charlene has been included in-

Margaxef‘g.group of peers. In faot,VCHarlene'is Margaret's constant
coqpanion and 'is included in all the'narrativersessions in which-Margaret

‘
‘ N

- . ’ . - N T a

. . : . _ )
. takes part. . ' . ),7:) S . .
N . ) . 3 - N . o~ . . - ) . -‘ | ) -

SRR '~ When'the narrative’sessions began to'involve’skinwalker storigs, -

: Charlene, who isﬂusuallyaquitéﬂgregarious, sat back and listened intently

~ I
pa o

for several days w1thout attemptlng to tell this particular klnd of' story.

- -

5 n Yo '
IO Then ‘one day when the>children &ere 1nv01ved in telllng scary ' stories

- . 1. s

L 3

which did not involve sklnwalkers (so?e personal experlence stories of

P ) .
frightening happenlngs and some fictional narratlves both traditional égd
\ R " - ‘ - -
3;‘ 1d10synérat1c), Charlene told this story )
| . ‘ e v N
. - .ot v . 7




A

e ' the other way so the m‘Eher...couldn t see-them.: So, ‘when ‘they? \

A ., R SR A (R
-, A __‘_,.‘.\_‘5;,{-\-__,\,

» -

. S . °
‘ o O\
o+ CLz One/day there was this little boy--he was | playing outside._ in :* :
w« % um he um his mother was trying to- call him in cause it’ was‘~ imel 2NN

I's

shiii$16 (pause’) oh, %waft! ...so he um he didn £ want t ‘ t\ T
" in, and his mother was getting mad. His mothlr wanted tc go out “\;.: o

there 1ooking for him. And he just started &'unning off with A b
“his friend. And um they heard SOmething in this tree eand t j

was a fhing...something 5 "I think it was'a- §ki,nwalker Jumped
- : down and they started - ing towards...rro, t!:’ey'~went' JAXL

.got .bac‘k in the house the skinwalker: kllled sthe; mOther. <~And -
then wait...and um they were running back and: \theiz um...the '_\\_
- . skinwalker started walking towards their housex and it knocked - _

"' on_the door. They didn't answer so they um.". .Sd; it walked in -
™ . the house and.it killed both of them and ‘it s‘ﬁarted walkino- ST

v

' _ aqd walking and walklng. So aomeday At migh't g z R

‘ : v
Here it is c1ear that Cl'rarlene has a limted "«mledge of skinwalkers and’

\ N
their trakhthnal act1v1t1es, 1t is also clear that she is trying out herr/_ S

. : ol : f .
| -

knowledge in a soc1a1 s:.tuation where she will not be evaluated harshly I

.. b !: -5 ™ S : v

) & . T
1f ‘her efforts at rearesenting sk:.nwalker are’ not really successful. By O

- ~

inserting this. narrat’i‘ve in .a session where ail klnds of "s&ary Stories
a

-

are belng told, sharlene can take a mnnnal k:.nd of respﬁsib.g.lity for ' o
‘the’ representation of accuraté cultural 1nformat1on.- Notice that shq o X '
. ) / . - . " e

. s - - ) :

.y
says, "I thlnk it was a sk1nwalker"/ after hes1tat1ng to name the thin’g."

*In this way Charlene is hedglng 041 accountab.111ty. \' unfam111arity w1th
KW

'the' form is apparent in the hes1tat10n, false starts and rephrasifngs,. In

t.é end frustration ‘wi‘tlx he/r/own _inexnerience “in.dealipg with th:i-.s\"’p:arti_c.'_ -
ular twpe of story' leads ir to revert back to"a really familiar ‘fortn'anc':i~ ' !
end the StOl:y.W1th a trad1t1ona1 ghost story cIOS1ng wh1ch plays on the |

. 8 i S N
form of the caf.ch.{routlne: ",So someday 1t m1ght get you'" In an earlier

' : : > : e

nar,rative session Charlene ‘I:ad told .S’.UCh a. traditional ghost story ;:atoh,
and received' the frightened and ;anlused resp‘onse she desired from her =

o

apn‘roving audience. In this case, the endlng does not get the e:tpected

response of shrieks of surpr1se and fear ma1nly because Charlene has not -

. -
( . - . . . ¥ ’ J --
[ - | . . . .

~ : -10-
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exclusive but Eonstantly.interfaCe within the performance of these narra-

'dskills, it does seek ‘to demonstrate the areas in which children develop

, " .
. o . R H
S - - S =11- | -
.. X . . - . . Q \ <
\ . ) . ’_; o . RS . . . 8 : F] .

-

.sufficiently cued the expectations of,her audience.t

< Fox Charlene, - though, the performance is a sonewhat successful first

© attempt at skinwalker narratives. . She is not eyaluated harshly’ by her

~
peers, but rather allowed to fade back into the audience as Margaret tells

7pother "scary" story abdht two boys in a haunted house. Whether or not

{

her peers would call Charlene s narrative "skinwalker story is question-'

a

-‘./} - - -
"able, however,_they have allowed her to us her limited knowledge of

skinwalker'in crejiing a narrative for ;brformance within the peer group.

As'she experfments with this particular narrativehform andﬁas she 1lstens

N

v .
and responds to~other narrators of skinwalker stories Charlene acquires

»

greater~and greater competence not only w1th the knowledge of 'skinwalkers .
B e 13

.,*Ladd their activities, h%t in the apprOpriate ways to talk about skinwaIkers

! P

within a na.grat'ive performance frame - For Charlene and for all: thesev

'children competence 1nvolves the relationship of knowLegge and‘expres51ve

-

~ wo -

ability. fAs this example_has shown, thevtwo domains are not mutually g

»

s ‘. .f

tives. °.In actuality, then, it is impossible'to talk about cultural v

. : .- : Co
. M : - N -

- kno :dge evinced in these stories apart from the ‘expressive ecompetence (i:
- : N o . _ .

IR A Y S NG
of ‘the ‘chfld-performer--and- vice versa. -. . - .~ -

r

. - _ . e o

+

While this particular study is not strictly developmental in the sense

‘:,of ttacing age—graded changes in the acqnisition of particular communicd-.

N ]

_tive and narratlve skills, and -the cognltive ahillties related to such

'.. ~

y L

" such competenﬁles. .As we discusS‘these areas of narrative competence,it

v ‘\ .- - - ‘ .
W111Ibe 1mportant {o‘remember that as’ the, child—narrator performs each

. N N ™ .

story~w11hin the peer group he reCognizes that‘that.narratlve is subject to

.b
S

evaluatiomgfor its sklll and’ effectlvenese within that particular narrative‘

\” . A ‘\ . N -
~

- . -
. -



sessidn; It is through this exposure to evaluation by his peers that the .

l-;'-'

?
child 1is able to becomqftruly nogpetent. In discussing Piaget's concept

'g_of ‘the peer group, Ginsberg and Opper (1969 94) suggest that:
‘as the child grows older...he is more and more—thrown into the company
of older children whdﬁare nqt as solicitous as adults. Other children

- do not* try so ‘hard to penetrate the obscurities of his language. More— |

over, -.argue with him; "they challenge.what he says and force hinm.
to- defen himself. It, is under-social pressures of these kinds that
the child is eventually forced to adopt better modes of communication.

- . . »
)

For the'Navajo child-narrator these.social pressures to communicate in more

- .~ ~ - K

' 3, appropriate ways reveal themselves in the ‘kinds’ of evaluative comments
. " f <« '; »
4

&iven by his peeﬁhl -Critical assessments of these stories are- typically

[N

phrased in terms such as: "Ohhh' Thét was really sqary'" ;"That isn't o

- - -

.the other whether the narrator has effectively involved his audience in a
-y

compet performance.' EValuative comments regarding specific competen
| p

L ?

incany given feature of narrative performance will be discussed in detail Y

H - -

f'below. While the. critical vocabularies of these children are limited to

-

. comments Such as the ones describe& above they tgery effectively indicate

.

’ he '
to peers whether or not they Bave given a competent performance, as we
hY . .= -

-

T #—

3 _ < - .
shall see.’ _ ) _ - _ .
E »".‘ ‘.-_:. a * .. . -~ -
“STRUCTURAL FgAIpREs-oF NARRATIVE COMPETENCE: - - e T
¢ " Competence-in structuring a well-fo;med narrative is certainly a‘éena

. o . < -
tralwarea of-concern for the child“narrator, for it ls on this ba51c ‘strue-

‘f £
. N

ture that stylistﬁ:andinteractional elanration must play. The present
analysis will focus;‘then, on such structural concerns'.7 Navajo children
themselves recognize the importance.of strdctUre'and plot development; this
recognition is expressed, albeit'fuzzily, in terms of "parts! of stories.

In the follow1ng example, ‘the ten-year-old narrator, Lou Billison, recognizes

~ .-

. ' . .
v * * - . . -

o T 212 T . - .
' »> - R &

so ScaE?" ogich focus on the point of the narrative and indicate one way or:

. 1



~l:hat his narrative is’ la.cking, because he ﬁ%n't know the- information to

-
o

-~

’

f:l.l}. o&x specific "parts'“ -

Ohe . time my friend at U:Lndow Rock. one time shel}old—-mz—this
.story about when she- went to her granchna's at Tohatchi. Um
‘she said they were playing, her, her cousins and her brother.
And then they saw something black go.across there. Then they

- teld their _uncle and- théq their smncle went ou.%o find {it.

C L LBER

;4mt to.". Then they- 3sked him. some-more questions.” Then”
"Get out!" ~First they told: him to ,g'et‘ out

~of the, skin.~ “Then he wouldn't, - And so they said; "We're

-

‘Then they keep running and then -they .caught up

- .
v
-

ith that thing..

It was a skinwalker. ...in a.wolf a black wolfskin. And she
didn't tell:me the .part that part. , Anyway they ‘kept fo&lowing

',hi{i._’ And then th'ey -asked him some Juestions. They go, "How

come grou re running-out T ‘the dayt:l.me"" He goes, "Because I

inally ‘they “go, '

‘gonna_shoot._you dead.” .Then ke didn't get out, - Then wh‘en ‘they

.. were about to shoot -him, - thex .couldn‘-t pull the handle back. Do
Pullc it and:shoot it but (interruption) pull the trigger back:

*And then it took.o£f when- they were still ‘trying- to. , Therivshe ’

didn't teIl me the part about that, other. part.;.. !

.
» —en)

_;.

.« - o, AN »
Wies

It is precisely these necessar'yr "pa‘,,rts" which ereate lmd susta.in ua

I

- LI

: competent narrati ve per: forman ce.

[y

\-a SIS .

William Labov (1972), in »expandihg on ;

”

his previous work. with Josh.u, _'-?Waletzky (1967), proposes six elements in g

s

" the structure of a well—formed narrative. We majfb\use the.se elements as,

-
.-\t . K

¢

.!‘ :

a systematic means of discussing ‘the. ‘var:l.ab“les.»of *narrative competence 1n‘

.structure, though of course our empha‘s:Ls will be on the evaluation of’ such'

L

e

» - _‘

competence with:m the peer group. . 'I'h'e follow:Lng six elements suggested by

” s

'Labov-will prov:Lde an org_ani'zat_ional framework for our dis,curss:.on:.'

.

2.
3.
4.
5.
6.

1. AbsSwract:
Orientation
. Compllcatlng Act:l.on

Evaluation _

| V.

a, -

4

Result or Resolution’

Coda :

-
-

.

~

These sections are listed in their'usual ordei‘_pf occurrence,” but Labov

himself i

' elements.

ndicates that most

Since Labov's mi

1

rratives

o not in fact contain all of these

.=

al definitioh of narfative involves simply a
—



-
Kl

o . .

pair of temporally ordered events, only the section "complicating action"

is necessary for a minimal narrative. Those narratives which contain all

3 . .
six elements may be referred to as “extended narratives" (Labov 1972; N

Kern;n 1977). It is important to recognize that in evaluative terms,

narratives which contain_all six elements are not necessarily “better"

"than narratives which include only two or three elements, as we have
indicated‘above that judgment rests with an audiende of peers. However,

each- of these elements may«contribute to the understanding and appreciation

' of that audience in a variety of meaningful ways, and - therefore ultimately

.

enhance the success of the narrative. Labov' s notion of narrative struc—

ture, then, provides-a systematic me;ns of discussing the variables of

»
» v

_ narrative competence in formalﬁterms. o e

"Abstracts" present a brief resume of thEientire story or the.result
- of the-story. Jrhey are used both to introduce thevstory and to frame thev

followiﬁg'action as»narrative‘for the audience. Narrative frames ‘are

as -

. often generic markers, they also mark Qhe boundaries’ of the narrative

itself, separating it from other tyges of.discourse. Abstracts, then,

are only Qge kind of frame which structurally matrk the following bits of .
.
discourse as’ nargative,:tﬁhy differyfrom other types of frame, such as

the formulaic "orce upon a time" or "one day" in that they also provide a
‘summary’.of the narrative action which follows. A’ good.example of this
type of frame, the abst\yact,- is tbe'first sentence of this elevén—year—old

LN
-

_éirl's personal narratiye: "My story is about when I.was at my grandma's

house." Interestingly this quite limited abstract focuses _the attention .

° " -
] . - * .

"of the audienée on a ﬁarticularly,significant generic’ marker--the notion

t%}that the action occurred at "gragdma's house.'" This phrase might
.- - \ . : 3

~

-~

inftially seem to be an oriéntation rather than, abstract, however, this
. ¥ ) T . < .

) . , ;I '. . - - . :' a- . » R -
Q o v . _ 110 ) -
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particular phrase is quite consistently characteristic of personal experi
B 4
, ence,narratives concerning skimwalker contact. It is used repeatedly in |

Y \

~._gskinvalker narratives and may be considered a generic‘marker. This ‘

3
*

abstract although definitely limited in. scope of summarization, dpes cue

the audience that a qnlturally signifiéant form is about to be perfJLmed-

!/
it also indirectlg_summarizes the action of the narrative to follow in a

' ‘“’7 ! general way. In other words the audience_is led to expedt a.narrative
'where the individual and skinwalker are involved - ‘in some type of interac—

\
tion and where the individual triumphsq.8 The specific gontent of the talé/

; is then spun out in the following 'narrative. : . . e,

This "abstract" kind of frame is rarely used by these Navajo children

h

. ‘ in introducing, their skinwalker narratives. This may be a result of the\ 4
4 IS _
v - kind of narrative session in which these stories were told, however. Since :

many of these»narratives;b%ild oh familiar.plot structures involving

R * familiar characters, intricate abstracts of the. actions to come are not

e

necessary«(as in the example above) If .ene of these skinwalker personal,

experience narratives was to occur within an extended bit of conversatigf
PO . / .
or dialogue, apart gron Such a narrative session;lferhaps the likelihood
- of the incorporation’of abstracts would increase. '
\ . v . . , ’ T ——
"The second etement of narrative structure is termed orientation" by

Laﬁov, this fulfills thg function of prov1d1ng ,pcessary information

o .

-regarding the time, place, occasion and persons-involved in the action of ~ *

the narrative. Competence in this area of narrative. structure involves an

) s -

understanding.of'the needs of one'sgaudience; the child narrator nust

_have the sensitivity to recognize how much detailed orientation is necessary

-
tOxadéEuately inform ,his audience and draw them into the narrative experi-
/

.P

ermicez. Labov and Waletzky (1967) suggest that the narratives of - children

bl
- f - ., . - . ~

b . ~15-.
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- R 'y - . R . . - .

.often don't provide sufficient backgrouhd iﬂfornation. ?iaget has indi- o
. B

cated that this problem often stems from egOCentric 1anguage, which 1is

.

a prnducf of the child's "inability to take the other person s point ofx-

(Ginsberg and Opper 19@9 93). of:en ﬁhen thiéxlack of adequate

&4

orientation occurs it is dealt with by requests for clarification on the

* v

- ., . \ :
-part of the aud}ence. For example,.»in :j follawing narrative John Begay, : .
t

‘age 11, uses the personal experience fo o weave an exciting story c .

which inwolves'many of the memhers of his peer grbup and their experience

iwitn a skinwalker. "He is testing the.limits of believability in the i .

- -

wildest ways. However, another child recognizes that the only. way this

o .

story could poésibly be true is if it happened when the boys were really
s ]

- youngs; so, he questions John: "when did it happen?"
K .
JB: Once when me De, Darryl, Byron, Hitchell -were " camping out. We _
~were camping out and we were just sitting by the fire talking. . . -
. - And then we heard some things and we didn't know what it was o
. ., 50 Darryl ‘grabbed his little pellet gun and his teddy bear. And
e then he started shooting at it. And then Byron Byrom got his
- little squirt gun...that's when we were in about third grade or
. setond grade. Then Mitchell grabbed his beebee gun and “then he .
grabbed my truck and threw it at it but.nothing happenea and so
: -and so we just started running back into my house.” Wg told my N
. * mother and she told -us to slgeep in the house. So we just x
stayed up watching tv. We heard something knockinf on the
window. Ther Byron started crying. We heard something scary
' knocking on there, so I ran into my mother's room. She came
over; she looked through the window. She saw something '
looking at her. She opened the window and she said-it started
running off, so she let us sleep in her bedroom. And then when
: : ® we were éeping Darryl had a nightmare. I guess something was .
. knocking on the window. . Then Mitchell heard it. He didn't .
know what to do. He just ran up and grabbed Byrom and Darryl. -
Me, Darryl, all of us four were crying.ﬁ ‘My--mother couldn't go . i
to sleep so she put us in the living room. Then we were asleep /{#
and then there we saw something hairy in there. .Then Byron
screamed. He got out his squirt gun and started shooting at it.

A

-

3

cp: When did it happen? ' .f\“\x
' ' ‘ Q
JB: When we were small like in second or thlrd grade We heard it
" knocking at the door and Mitchell started really crying and it
& : v"t- ¥ . ! ) @ X . - ’ . ‘ .‘ i \ . [ -

) e - .- . : : -16 . - :
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- - . - *
L4

ringed th doorbell and. Darrzl wouldn't and we told Darryl to
. \ answer it and he wouldp't go answer it. We ‘told Byron but he
didn't want to. We heard,someone trying to get it. We got
. T ~ gcared. Then Mitchell Mitchell went over there and looked~vut
- ’\the window. He saw something big. It wds real white out there
. ' and he didn't know what to do so he just ran, ba And we told
. ' -our mother.” She went out there and it was j v the milkman—
°. . goodbye' .

- - - i .

Realizing that an appropriate_g;;ﬂntation egg%d save his narsgtive, John .

.
- . -

: . . . - Ty -
quickly picks up on this cue‘and reassures his audiencé that the evehts

occured when we were small like in second or tﬁird grade“' He' then
- * » Teaver -

proceede with the narrative. Tbis example clearly shows‘that the ability

to adapt language use to the requirements of audience'or addressees is$ a

~

most important element of narrative competence. We a&so see that if a

-

narrat\\“fhils to adequately orient the audience questions as to details'
of setting, time or persons,involved may arise thrOughOut the narrative,

. . P ‘}’ < . . . . o '

_not only in the beginning moments. In this'case, John provides the

orientation ea&ly in the narrative, but it is not picked up on by his

- audience and he is forced to re-orient them nesr the end of the story. 3

-
“

. A poorly oriented narfatire can prove not aanly confusing to the audience;‘

'bnt also qeaningless, if the point is ébscured through the fuzziness of -
setting. Here, John's Sur;rise ending“will lack the force it demands if .
- the andience is not effectively_folhpwin&'the details\of orientation.
- . The otner extreme of problems with inadequate or faulty orientation

lies in the inclusion of too much detail. While.this pﬁaﬁlem may Seem -

initially not so serious in developmental terms, it can effectively ruin -

the flow and the point of-a narrative just as easily. 'In other words,

7

too much setting ‘tends to interfere with the ‘flow of the narrative, to

distract the audience and frequently‘nore,them before the real action

ever begins. A-beautifnl case in point is this skinwalker story told by

-17-
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ten-yea'f-p;q Theresa Etsitty:
TE: sOne time we were at our house and um«and um um um I guess...
no it wasn't that...we were were at our house-and then I guess

“ . iy mom and dad was sleeping in the.bedroom. Right here is our
L . railer (uses piece of paper as trailer); this-is how our
o trailer looks on the inside and then it looks like that... -

Uhm. ‘ . Jb ot ‘. ,‘_v . ) ’ o

-

-

right here and then there's a closet; right here's the bed. .
‘And t right here is the stereo. This is the_room and then .
. this right here is' another w#ll and then right here is anotgher;
. wd!l right here right.here's a door and then. this one -goes /
© +~ right here afnd this one right here. And then the washing
- . 7 machine's right there. And then thé\toilet bowl's right there.
And my mom and dsd-were sleeping right here and the window's -
1} -:right here.} Andthen they hesard some...a horse; they heard it
. knock on the window. And then then so then my mom didn't ‘think
. - -nothing of it. So she just went back tqg sleep., And then that
) . um the horse-it knocked on the window again, And then I guess
~ after it knocked on the window R4 dad heard it and then he
. . looked outside. He didn't see’anything and'then we heard some
horse...I think it was a-horse on top of the trailer. And
- . then um and then um after that um um um and then and then I
& © guess it went up to the front door. ‘And then after it went
“* up to the €ront door At was knocking on the door. And it
was scratching on the door. And then guess in the morning
when we looked at the door it wa$ all scratched up. And we
- saw a horse hoof by. the um thing. That's all.

CA:
IEée And.then this bedroo ight here (pointing)...there s a3 bedroom

In this case, Theresa is so intent on giting every possible detail of the

setting, even to the descriptlon of the location of the "toilet bowl"
‘(which incldentally‘never figures“in the action of the narrative)f that
she exhausts the attention span of her audience before she ever really
gets to the pibt~of the narrative. Theresa is still unsure aboet the

rélationehip between animals and ‘skinwalkers ahd this a¥so comes out in

€« o -, .
. . . \

ative; S

lies in the over-attention to detail discussed above.  As Therésa told

the story she sketghed out the details of the architectural and .decora-

. , .+ ‘
tive dimensions of the house by drawing an imaginary plan on a piece of

- -

3

. | N
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- . . ,,,. . -- . '. \ . i » - ’,
paper with her finger. At first her friends wére interested in this novel
approach but they soon appearex to lose interest. By the time i‘heresa ;

"finished her story not one child was paying enough attentio"to even' cpn-—

3 ¢ t 2
ment on her bizarre suggestion that it was a-horse who aad been knocking_ Q‘
e *\ ' -
. \ T - w

at the door! - X \ . >

is iwo;tant in the fomulation of nar\rative events conpris

-~ .
: ture, or_ the third structural element—-domplicating action. The ‘incorpord~
. !

— tion of da‘tails here refers both to descri?ptiire detail (as discnssed in

plot struc-

.\ <

the orientation section) and to strucj:u?al “1etail the number of claus&s

used to move fron orientation to eoda: Within t'he complicating action

\‘

section of narratives, descriptive detail performs ma:ny of the same funo- -

- '3 -

tions in orientation. ) rough thq.sé details the storyteller makes the . .

- N - . . \J;.

unfamiliar act:l:ons.of hia«marrative sonehaw faniliar to his audience, in .

\ .- .

W this way he draws{ the ,awd:lence into’ th’e narrative frame and he-lps them to

identify With tl;.e action Off tpe narrative. Hhen necessary details are

omitted a di-sjuncture*nay occur between. what the audience knows ‘and

understands .and. what is oobcurri.ng iithin the narrative frm .

o Somet’imes the omission. of detail g:wes the audience a chance -to enter

" 2 1 } -

into the narrative eventein -as ne;w way, as the missing piece iqw by. a

. ﬁlember ,of the audience. - In -the case of one narrative, a member of the ,"_.n

- -

audience responds to; the narrator .S description of his brother s bike,

P

Ta tenspeed that eheap new good bike" by adding that "It was a Br-7. "

-

' In' this case the na/rative is then picked up 1nnned1ately as 1f the detail
[ - s -
* had been ~added by the- narrator himself' * Such collaboration on &arrat*ve

- -

A details 1nvolves not only structural compet%nce but interac.tlonai compe—

. * .
< » . . .. -
. . .

tence as well . . ] e

& N A . - N . ‘ ' .
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. Competence in balancing detail and economy of expression in narra-

tive also involves the ;ccﬁﬁl selection and ordering of narrative events

I

which make up :he scrqcture of -the plot 1cse1f. While some of che narra-
;’ tives Jtnpi; Outline thg action of the story in the most econonical way

pOfsfbl., others ugave intricate ?ecaila of the actiop together and _{ -
construct qubplots which may or may not eventually be resolved. Coﬁbe—
ien;e in h;nd;ing details ‘of structure depends to ; great extent on the

‘,vétbhl skills of :he na:rator,'but-lt also depends on the narrator's
wnderstanding of the 1interest and involvement of the audience. Ev.en the
most’ 1nterested audience.Can become bored by too nuch action relaced in
a confusing.or'irresponsiblzﬁﬂnnner. The attencion span of ch;»audience

. must also be assessed even Sy narrators who are Juite profiéient.in

) storycelling skills.‘ For ulfimacely an audience will not colerate.bvefly

~ -

long, excended narratives as is revealed in the following example by

Donald Lope aq# 11: .

e g o o P

y —_—= (3 :
. DL: Once at my grandma's as we were coming back, going over there
A from here me, my father, my mother, - and my brother. These

guys were going on the dirc road there, then we.heard some-
thing outside. They were going "Haocooooo!" (ghostly sounds)
like that. Then I got scared. Me and my little brother and:
my big brother were sitting in the back. We were scared and
T thenr we got to the house. Then that ‘thing, that "Haooooo" -__
- was "almégt right by the house, so my father told my uncle. :
Then we went out that night to look around, tc see what it
was, but we didn't find anything. So we went back inside.
Then I guess it came over that night. Then it was going
o " “Ahaooooo'' and "Klrlooopaaah' going something like that...
o i whistling and then like getting hungry type. And then after
) a while we heard it down...me, my father, my uncle, and my

brother and my other.“uncle went outside to see what it was.
[ And then I guess we looked around. Then over there I guess
' by the barn there's this pile of hay, us guys went over there.
Then we saw some footprints like...almost like bear tracks..
It was about as big as...see, about five inches wide and two, -
three inches um three inches long. And us guys we didn't
. know what 1: was so we went back inside. Therd got the guns,
- then went outside again. We went over there- by the haystack.

-20- .
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. Then I guess I saw it and I Curned a:omd‘like that around like
. turn &round. Then I guess he was standing on the baru. - Then f
-t g0, "Look! There he 1s!" Then my uncle todk five shots into
. - the sky and I guess I guess he took five shots into the sky. -~
Then that thing took off. Then my uncle and those guys went to
. get a medicine man, to sing for us, to gee what it was. And
that night he told us to go outside and take the guns and seg
. _ . what he buried by the house. Then we went right there. Then
<N we went right by“fhe steps, the porch. Then that medicine man
AL ".digged it up. Then my uncle took two shots at it. Then it
N ’\ started like wiggling around and then it stopped. I guess it
) ' died. And that thing that we saw that night, we heard it agaia.
3 . en that medicine man said some kind of prayer and we vent out
v , to look-for it with that medicine man there. I saw it again.
r . . It was over there by the outhouse (giggles) by the cuthquse.
o It went over there. ' Then it was going “Ahaocovooo!" (whiséles)
'g"’- ' ‘like that! Then me my uncle, my fd‘er. my brother and my other
' incle and ,the medicine man went over there. Then we saw- those
. tracks, same tracks. Then it was dver there by the sheep
corral. Then my uncle took two .shots at it. Then I guess he
shot it. Then there was like bloodstains .on the ground. There
was this one bloodstain on the wood. It was kinda.like poisomn
blood. Then that day we went over there again to look at it,
the bloodstain. Then we went over there. We were:looking at -
it. And the the last time...I guess all that ‘time the, wolfman
was ‘dead, thaty wolfman and skimwalker was dead behind the sheep.
corraly, Thén I was riding my bike around. Then with my little
- cousin us guys Were riding around. Then we hit that sage brush,
then we crashed. Then my little brother started crying because
we almost crashed right by that .skinwalker. Then my uncle said,
"Hey, look it's turning over. What's this? It's that thing.

ER: It's like a man dead." That's theAend.a
Herg..;Ith0ugh the nar;agive'gas Qéll-told, excfting-and invoiving,_the .
audieqce‘could;only gfke so'mﬁch.— In the end, Ed had to take matters into
his own hanés and step in to end the narrative. Tﬁére simply‘were'too
many nartati‘. events happening within a single narr;t1ve and, as Ed per-'
ceived, it could have gqne on for ever. -In this tase the expectations of

the audience were violated.in a most interesting way.. Donald quite ~
effectivély,bﬁilt the structure of his narrative to create audience
expectatiohs; he built his narrative to, a peak--except he did this several

times. Everytime the audience presumed the resolufion of the complicating

_ -21-
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qction ws about to occur, ancohﬂ conplicating action evolved and pro- |

VR

e

~

-

thwartad again and aga:l.n

! ‘rhis example indicates quite clearly the’ importance of . the relation—

~

: sh:l.p between the complicating action section and the result or resolution

oction of narratives-. A result or resolution 11 only ‘be meaﬁdngful
. t

and involving for the audience if. the preceding complicating ?ctioﬂ“s have

been =se1ected and structured carefully. Only if the expecta?ons of the "

: au!ence have been successfully created within the narrative perfomance,

e’ - e v

can those expect*ons be satisfied as_the complications are resolved. ‘

If the’ sequen,c:lng of events of the- compli iting action is confused or

-
Ll

jumbled the result or resolution:qill be weakened In the following

‘ example the eleven-year—old female narrator has a great deal of trouble

. k -
selecting and organizing the narrative events. Although the point o&the

S B .

s‘tory does becom clear in the end, the nafrative is lacking in a number

/l

LAt it SRl r el s o BEALES L D

of areas of conpetent performance. ‘ e "..

o T
.

LD: One time I had a party, just last year in April for my birth-
day it was really in Apr11 And'I guess I had a slumber party.
 We ate and I had.cakes and my two [garbled] friends they" came.

_And I guess we Were having our party and s¢ and-so_then they
.. came...we stayed up all night and my mom was working that night.
) Everybody was "home. And then um I guess those guys were cutting
“out and me “and Just us girls were there. STHosé guys wanted”
- some beer (giggle) and I told them my dad -has some. And we
S were gonna go over there but we heard something and we didn't
’ - . . know what ‘it was, My dad was sleeping in there: We were in
T ; this one room by ourselves. 'We were eating cokes and pop . and -

potato chips and then that night we had enchiladas. Then um
.~ Deanna, came and-—and Irvina. And I guess we heard it and it
 was kinda knocking,_on the window like. And we looked outside.
It was just looking in:. I got scared, everybody just got -

) ~terrified. .Finally finally um um um I’ don t know I guess ‘it

" *  was- just knocking at the. window and so so we told...I got .up -

' . and those otler girls were scared .and we all went 'im there.
‘We told my dad...we told my :dad and he he he he got his gun -
out. We have about five guns in the house...some my mom hid.
R - an P s A :'é";

) -;"1.
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d then I guess I ‘guess my mom was uorking that night and’ that
next day everybody went home. We went qutside and (pause) and

ﬁfﬁ T ~__‘then then my dad shot it that might and.that wmorning we saw it
‘ ~ ...we saw it laying by. the almost by the. butane thing, the -
.butane bottle. And so and so um I'guess um I guess he shot it.

" That night we had to go to a medicine n; he said they were. .
trying to witch us. They wére jealous pf us. We have five
cars..- And we have.-.I dont.know ‘except they were just jealous

‘_\oflls, . ‘ - | . " : . i - ‘\ u“

fInathis cégé .the young nanrator cgnfuses and disorients.the.audience with

problems of sequencing and ordering narrative eyen;s and details,'as a\ o

result, she constantly rephrases and corrects her own narratiwe, in ‘some

‘cases confusing,the audience even‘more. These "remedial gestures D ‘L
. . ’ . . ~

(HcDowell 1975) often'interfere with theldelivery of the plot-and interrupt»

-~

the flow of the narrative, as do all the "I guesses" she feels~obliged to

+
- . .
P . -

insert because of her uncertainty.. -

~

o

Perhaps an eVen more significant connection between complicating

~ 2 : .l

Sl action and result or resolution liesiin the area of topic selection. In;“

T
Sy

-

-

- . *g

order .to create and satisfy audience equptations a narrator ‘must not'
- <.

"_f'only nxder events carefully, but must select those events, those elements

[ 4

of plot with an gye towards ‘the motivating and energizing forces of h1s
culture.' As Roger Abrahams (1968) has. noted performers.of all kinds con~
stantly draw on. the energizing topics of’their societies in order to : .

actively.involve theiraandiences He:eewe.find,a.hasicﬂrequirementuof
~ p .
competent narratives: the necessity.of_" ellability. . And here,jtoo, we

find a dimension of narrative which Labov has not included'in his .minimal -

definition. the subJect of a narrative must be’ appropriate, interesting,

-

audiénce—involv;[ng,ftivating, narratives must focus on culturally

dynamic topicsﬁf concern. Certainly J:hese skinwalker stories' do JuSt‘

.
Ly

¥
that-by focusing on the actions of and reactions to the skinwalker figure,

who is. 8o symbolically significant ‘for the NavaJo these child-naf&ators

-



. . y

7

v ’ : . i et i - . f e
_ select topics which are axtreml,p-mingful for both themselves and - -
R . . - o, ' o L . T ’

¢ 'otory, one that involves the"audience fully, but it also proyides,' through

"such involvement-, ‘a powerful“meana of cotménting _?n and indeed altering

aocial relationships. -
'l'opic selecticn is closely colinected with anrother of Labov s elements
( .

v .of ‘narrative structure, '\Yaluation." Used in thia way, the term evalua-
L -
. tion id’ute different from. the way we have used it previously in ' \

referring to the ‘judgment of a perfomance py an hudience. Here Labov _' S

uses the term. evaluation to refer -to the point of. the story, "its raison

- q" etre: why i‘t was told and what the narrato\lis. getting at' (1972: 366). o
. Labov suggests that every. narrator is constant y ward‘ing ‘off the question
"So what?" in regard Eo his narrative performan'ce. Originally Labov angd

.Waletzky. (1967) Buggested that narratives contain a cluster of evaluative

»

clauses near the end of each story. Later, however-, Labov modified this

- -

] statement somewhat in positing that such evaluative clauses may occur

. throughout the narratives and that they are not normally clustered in any

one place (19 ). Evaluatiye statements occur throughout many of the skin~
‘ walker‘narrativ s presented here.

. “ . - . N e . . . . N T I .
P L ako '”V‘?ii’g’fé"é’fs'i“fﬁé‘t"_"e'"i"rélﬁa’t’i‘dﬁ"éccu’rsTfiﬁf‘l'E’que'utIy""“‘fn‘ “the marratives>-

< L.

of the preadolescent .Bladk children he worked with .(1972:3'0)- however,.

these skinwalker narratives involve a great deal of evaluat:Lon which

- -

., fmctions in a number’ of the _ways' Labov dis’cusses.b As ‘Watson (1973) has

Q indicated the evaluation element as defined byﬂ.abov actually includes a.. _

number ofﬁnartative techniques and narrat~ive ftmctions._, Many of the ' ‘.

_'narratives presented here. illustrate that overarching function of _ _

.« " e S E
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tcnigfd:l.ns. the audience of the'point of the .story. h almost ‘elaoa:l.c '

emple of the elaboration of the point of the story can be seen in this

aarrative: , , o \
’\\, VN. Um one tine we}&r@ at my grandma s. And then me, my cousin-
Darlene, she's”in eighth grade...we wént to the bathxoom.
: And something. we saw something outside. We told my uncle and
< . he came out there. It got closer and then we got reallyscared.
ST We just still went to the bathroom. We heard something making
noise and then um um we ran back up. We got, scared and we told

,‘ _ ' my uncle and we came back down with her. Then he' said he said,
""Maybe that's something that's trying to trying to.do sométhing
. . to you two." Then he said, then he said, "It's scary when you're

¥ - alone outside .at night." And he said, "How come you guys were
-+ out here? We said, "Because we were going to the bathroom."
. . Then he:;said, "OH." Um that we were gonna go back to the house
o and we did and he got his gun. And then he shot. And then and
then -that thing just took off. And then the other night we went
* .to the bathroom again and we went back to bed. #nd then the sdme
2 thing happened again and we told my uncle. And then he said that
' : . maybe it's :the same thing. So he snuck and thean it was a'wolfman,
it was a skinwalker amd then and then we taldgthat. . . they ook us
J to the medicine man and that um’that wolfman was trying to'do~ -
o ‘ something to us...that he was trying to get us killed. Then um
-+ +* ‘then my grandma q "Never go out by yourselves again." . So
¢+ ,*  we never did. ~He a ays go with somebody big. The end. -
T - RN e
In this story told by eleven-year-old Vickie Natani, the moral or a:plicit

Toea point of the story is very clearly elaborated. It is given special force -’

as well, since Vickie puts the statement “of the real point of the' story in
7\
the mouth of her grandmother, perhaps the most respected member of her

-family. Many times reminders of the polnt: of a story are cloaked in much

S e e ilsu'BtIe ways and depend to"a gre?t extent Lon’ the relat:.onshlp between

“‘.-. - "

teller and audience, ‘the shared cultural understand1ngs, and the kinds of

"'N’.

values which may be taken for granted.
i,i:narrative sessions ,sueh as the ones %-a're dealing with here the

point ‘of the narratives sharedz.'_nnay be quite’ different from the same narra-

tives l_tlold within a ‘conversati’ona‘l frame as il:r]:u'strative" examples for some -

. ’ B oo . . S N
. meaninéful effect. In other words, Vick1e s story told within the peer _ ,.:=

' -25—.. : 1
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group at schobl ‘may omphnsin' a number of potential points, only one of

wvhich is indicated in the closing clauqfs. Her grandmother may have used

the same story for the single purpose of convincing Vickie_of:the impor?
tance of never going outside alone in the dark.

Besides emphasizing the significance»of the narrative, Labov auggests

that evaluation!nlso functions for “self—aggrsndizeq'nt," the desire of

” e

the narrator.to_create the best possible image *for himself'(l972:34).._We
have suggested earlier that skinwalker stories, especially personal’
experienéL skinnalker stories function quite effectiVely to create and

«

. .help maintain “face" for the Navajo child, since the narr tor is generally l

=nevea1ed to be brave, intelligent and daring in his enco tera-withvthe

dangerous, evil skinwalker. A final use of eyaluation as descri ed by

the point where the complication has ‘reached a maximum the break ) .

i between. the couplication and the result“ (Labov and Waletzky 1967 35)
Suspension of the action both. emphasizes the point of the narrative and .
g .

helps to distinguish the complicating action from the result. In the;e o

narratives of encounters with skinwalkers such a ﬁunction is. usually per-
’ - A \ . .
~y formed by such statements as "I was really ‘scared” and "I didn t kn0w what -

to do. ; Tbese statements occur so frequently in skinwalker stories that

AR S AL T e RN e e A Y IR o SAMRTAL . TR T CE PR o Foom el TS e C e eIy

- . P - -

S they might almost seem to be generic markers. _' S L
et . - o : W
DA . In his particular sample of narratives, Labov-found that'all narra—

'.ti!es of personal experience included elements of evaluation, while narra-
ttves of vicarious experience did not contain *any evaluation (1972). ‘This

might 1ead one to suspect that‘evaluation itself is a generic marker.-
“- - & R

,Bowever, in the case of skinwalker stories, elements and devices of ':h_

Tow

-
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. -

‘evqluntiop can be_!oueg not only~in personal expenience stories, but in

.
-

legpnds é;d fictional narratives as well. .In the light of thio new

)

>

t e

evideuce it night ueen more correct to assume that particular storiea

involved with culturally—specific dangefs, conflicts and resolutions may

.
.

be more likely to incorpbraze evaluative dlements. Personal experience

- .

atoriee.would be likely to include evaluation, then, because the narrator

‘-

accurately assesses the cultural dynaﬁi;g at ﬁork,vwhile recapitulations

J? the plot of a televisioh show might.be co&cérned-with cultural ‘concerns

-

not specifically relevant to either narrator or audience. Once again

_ evaluation-is intimately tioﬂﬁto the point and purpo;% of the narrative,

v N
- P

to topical concerns, and to the relationship between narrator and

eudience.9 One other significant point in this regard is that such

evaluative devices may be included because the éulture:specifiq definition

) . ., :
of that particular kind of story involves their inclusi In other words,

}the ehild's_repertoire.of storytelling-deviceé ;ﬁd formulae-may.inclﬁde
,..:tl"ze} uee of eva:l'r;q‘tfve' eleﬁsgs anfhemay e;nploy duch évzrlu’ative '»d'evices" :
. . T
not for. any of. the p;rticular functions describe? by Labov, but because
_tﬁeir inclusion .is part of the vay you teil a story (eee Watson 1973 255;;

- -

In the case of’ skinwalker stories this seems'a definite possibility,-since

o . - ’ P . : - LIPS
. the different types.of evaluation are spread across a gange of.’subgenres,—

- walker stories; however, there may alsy a_eociocultural dynamicapt work

wnich dictates that "gqbdﬁ skinwalker storiesoinclude'these elements of

» ) » -~

- evaluatioﬁ.éegardless of the particular semantic, syntactic or social -

S ) -
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function ,they may perfors within the narrative.. Co-pctonco, in any c‘u'.,/

involves the appropriato uao of such waluativ‘ davicca

L 1
R4

Labov's !inal olmt. tho “coda," conaiata of thooo claupes. which
follow the reaolution and aipal that the narrative is finiahod. SOM-
times thia coda may bring the audiance "back to the point at which they

‘-.entered the narrative" (1972 296) In thia way, then, coda ia another |

term for cIoaing frame; it functiona to separate the narrative world from

e

the real vorld and to transport both narrator Anfaudience back to the

‘While the coda is not a necessaﬁ:y element of nar’ratiwe structure it

can be a most useful one, especially in cases where the fcomplicating

ac.tion has not been effectively resolved. Hany of the Navajo children

-‘Sﬁ

involved in this study autonatically concluded their narrativee with "The

-

end" or "That's 1t!" and thereby aounded a note of finality. These

z

formulaic closing: frames are the most frequently uaed codas for these

) “3\"430, children._ 4 'rhey. effectiyely a_asur'e‘ that .'the' audiencepgi;ers’t'anda N
that'the story is over, the acti-on' completed. _In 3eneral; it seems fair

to say that children rely more consistently on such formulaic codas, while
‘more sophisticated narrators employ extended codas, which act to mak'e
R .generalizatim goncerning the action of the story j::r to bring the _ .. ..
| f.audience up to date on later doings o_f a.'main character and 80 ‘on.‘ ‘
Use of formu’laic‘ codas depends to a great extent on the néeds of

. -

_' both audience and narrator to satisfy a sense of closure. If a narrative

has been adequately structured with the cou:plication building up expecta—
tions and the resolution succesa(ully fulfilling those expectations,
"there will be less need fé“f closure to be accomplished in this almost

arbitrary .fashion. However for those children such formulaic clqsings
. . ~
- - : - "‘;' -28- *

Q . : ) > o

3




are simply a part of a story, e necessary part, without which the story

would not be a "real” story. In-the following c:uupie the storyteller, an

-

- elevon-yiar-old Navajo girl demonstrates a particulaxly strong dependence

: \
_ on formulaic closings, as she uses: every closing formula she knows to bring

her narrative to a}'end eftnctively* W

SD: This is .a crue story, the one I'm gonna tell now. Once 1 went
camping with my...this is a true story. I went camping with
just just 8ne of my friends named Kathy. And we went camping out.
_We were camping out with qur’with our brothers. With two boys,
Just two boys.. Then I guess we were camping by...what's that
place? Monument Valley. * And we were canping over there and we
got really scared cause we héard coyotes howling and everything. !

: . And our tent there was a.there was two boys keep watching . us '
from up on ‘a hill. ..every step we'd go. And uh we, I guess they -
turned into coyotes and they started coming to our tent and
everything, started howling while we were ‘sleeping. They came in .
there and they started...they ‘almost they almost tore the thing
...they tried to open the tent but they couldn't with their
teeth or anything. got - really’@cared..~ We didn't know what

" to do. And our t had two windows and a door. And we took
out and we were really running as fast as we could. We came to
this house. This house nobody lived there and it had a padlock
on there. We didn't know what to do. We tried to open the.
: windows and everything but we ¢ouldn't opeg it. So we ran and
: we ran and we ran and we ran for a long. time. 'We got to the .
. highway and we...and these cars...there was no cars on the .. = _
s highwa\g I guess. And then there" vas a car vup ahead. -ThiB car =
up ahead abodt a mile...we could- see it. And soon it was about
to get morning a little about one in the morning. We kept
. : running we ran to that car .and here thefe was dead people in
AN that car, all blood was all over the windows and everything.
) You could tell those um two coyotes did that. We got really - -——
- scared. We didh't know what to do. So we all we both ; .
... 8creamed. And we ran, we: kept rﬁnning and finally we"&_gg Lo, . .
this little town. R :

. - N

- .

‘ YL: Was it Kayenta? L

SD: ' .Yeah.:.Kayenta. We' came to Kayenta. We went .50 the. volice .
~ station. We _told them about that we were’ camping out there
. - and he took us back up there. And we went to get our tent and
' _ _'all our equipment and everything. We couldn't find those...we
- were looking for...we co gldn t find those. two coyotes. Then we -
went to, t‘hat that. placeﬁhat house where nobody lived at um we

: cL s, showed t:hem there. ey busted that door down and inside
- ‘ ~ 'there was heads all decorated, blood of bodies all over. .And
S - " there was people's clbt_hes all over. And then those wolves, . - -
' . those coyotes came over .there. And theg.we went back and uh -
O ¢ : T2 LS
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e R . ) - .
they, called ‘our parents. Then :hcy clllcd our p;rcné- and vg: ~
went dack homes Then we told, then wmy mom fiad to take me to\
her medicine m!:auu they put oom:hing on us. ‘The medicine
man said we had to go back over there and we d1dn't ‘know dhac
thcy wveres gonna do., And here thcy took a arrowhead out of my
. head and then a bone, a dead body's” bone, out of my neck. Then
. o um they took something out of my leg. They want my leg to cut .
R ' off. And then they took they took the the same things out of ' .
. . Kathy too. And we didn't know what to!do. . Then my mom and '
' those guys were just crying &nd everytﬂing. Themr we took
. o Kathy home. We told her mqm about it. And then she paid us .
e for letting the medicine man see her. And*then we went home N e
© - and we lived happily ever afteér.  Amed, the end. '

I Y

“

Here Linda has 3ux:aposed the formulaic ending of traditional fairytalee.

"we lived happily ever after" with the final word of the Catholic prayers
'she has been taughq in school "Amen" which lends a so—be—it" qunlity to

the closing frame As if these two were not .enough, she at las: concludes
" with a simple "&pe end» There cercainly can be no question’in the minds
"of her audience qhat the story is!definitely over.- However,_there'are

other cases where the narrator glects to conclude the story eithet by
3 ‘ - Ead S
resolving the conplicating action or hy signalling the. conclusion‘with

. ’ e

’:ad apptopriate formulaic coda, as in the folfLwing examplea'

PR ' N .

S MBS My ‘mom, she went’ oer to Toni's grandmother s and T weht o¥er
N ‘ there too. ' They were telling u$ about ‘this one night that they,

re sleeping in the trailer and they heard something like a

rse on top of their trailer. And then they’%aiﬁ that it o -
sounded like it. jumped off. So then they Sent a man out there. .
- He went all around the trailer, .and came back in and said there
.was nothing.. So.then the next day. they were still talking
about it. Then<aftet that that night they had a sing. The
medicine man came over.to their ttailer. Do

LY . ’ -

. _ RD:. . That s it’ ‘ Lo L L e 3 :
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v‘JD::_,jI,kncvone. . L . .,
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I: Oko' > . e " t. . .

.- »

s B e s

JD: Last time at my grandma's house; we wers sitting in my camper, me
and =y cousins and my little sister, Julia. We wera sitting there
and the dogs were barking at something over the hill, so we walked
over there and that hairy thing was standing up thete(and us guys
walked by and our grandpa, our grandpa went outside and then he
was gonna look for it and he didn't see it. And then we told him
where it vas and then we took hiu down the hill and it uaan t

there.

CcY: That'a all?
k E

JD: (Shakes head yes) _ :

In b‘th of these examplea, the ten-year-old male narrators failed ‘to arouse

. E

the expectaciona ofwtheir audiences in any neauingful ways. Hhile chey

-

. taiked about akinwalkera, a potentially involving topic <each failed to

build hia atory to a climax. Because the.akinwalkEr could not b? found.,aq;

-

'{exciting encounter could not be sustained and the aaffativgagiasdives.

.« . N . . . ' . " N
' “Neither of'theae boys effectively concluded his story, for even though the

-acoriea wete not inceresting or exciting, they nighc have been'aalvaged by-hl

. the use of adequate £raming devices. Inatead members of the audience ask
"That s it?". "That's all?", quite effectively indicating to the'nar;atOts
that their gtories have somehow failed. While the use of a coda nighp not

have transformed each narrative'inté a really “good“ or "really Scary"

N &
"have indicated a higher 1eve1 of narrative competence.

' ; ' .
“In revigwing Labov's elements of nargacive structure, we have explored

the ngtamecerslcf.competeﬂte with narrative structure and form and more
-importantly havenind cated the yays Navajo.children evaluate and assess the

‘competence of thei*c peers. Compe.tence % ordering*-and étruc_t'uring a narra-
. 4 4 .
, . o * . .
tive remains intinacel; connected with the interactions of a narrator's

- )
e

e T T L
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' story, 1t would at-least have foreatalleE additional quescions and perhaps o



.

' pears, for it is t'hrou.ﬁ peer group interaction that a child learns what
- e .

is ‘ecupubh. wvhat 1. ué:ltin& and involving, and wvhat is chl;uully 5

-u.nglul.. The mt of a narrator's coqntenee':l.n structuring

his story is not ane :hlt can be o:l.-p.ly uuum on & scale of copitive

abilities nd' guded aoh:l.eve—n , but one \vh:l.ch -uoc be viewed in
q . 3 “%‘

the. agbz‘g vhac his peers find both .ce..pnbh and meaningful. No

‘ chﬂ.d u mtemtod :l.u Row hie nerre'l::l.m ra:e on a scientist's scale of

cosnu:l.ve.ievelopnn:; but each and every chud i acutely attuned to
the veye in which his -peers evaluate and respond to his stories.

'!'hin perticular analysis has beean teetr:lcted to one particular type

of narrative, the old.nwalker -tory, wh:l.ch though deeply rooted in Navajo

b 4

traditional verbal art, is per!oued -entNusiastically and elaborated
up‘bn ‘in English, ﬁe- language of accul!turet{op. - Peer group techniques

-nd a.ttategies o£ evalu&t#:n can be found in other narrative forms as

v ! * s

‘vd.l- 7 In the. other uTuve genres collected—-myths, cayote tales, Y

narrative jokee, jor ex-ple——:his kigd of eva.luat:l.on was also present.

Although this data has been drawn strictly from Na\fajo peer groups, which |

 we have auggested axe somewhat different from Anglo-America.n peer groups,

I believe that further invest:l.gat:lon will demonstrate that this kind of

peer group evaluation of cpnpe:ence ‘has broad cross-cultural :lmplicat:lons._

. Further study is needed to determine across a wide range of cultures the

eéxact nature and influence of ‘the peer group in the acquisition and,

-evaluation ef c'oﬁmmicat(ie competence of all kinds.

”
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Among the numerous studiss done in thewfield o!_vcr'bd cognition

3.

notable; Kernan (1977) and Ervin-Tripp amd Cook-Gumperz (1974) dis-
cuss cognition in terms of eo-unicati d narrative coqn:cnco. -

Por an elaboration of the symbolic role of sld.uullr.or in Navajo
. .

society, see chapter two of my dissertation (1978). "

This notton of cohunicativ. competence has ﬁnn 'pmpoud by Hymes
(1971, 1975) and elaborated upon by Baulun (1975, 1977).

These are, of couroe. only a selected few of the wide ranges of social
and cultural knowledge which aredrawn on in the porfoTnnqe of skin-

. walhr narratives. N

A distinction could be made here between active and passive coq:ctoncc.
passive competence would imply the knowledge of skinwalker activities
without the desire or ability to perform a story about skinwallker
within the narrative frame. Active competence would. ref then. to
the coming together of both cultural knowledge and the abiligy ¢t

express that knowledge in socially and culturally appropriate Anys
When we disciss cdmpetence here we are gemra}ly referr:l.ng to this '
active type of coqctence.

-"Shi11" is a cosimon collodquial expreaa:l.on among thesq children.

generally uming, .'oh shoot!® - : ~=x,~

" An malyaia of atyliatic and interactional . feat:uru uf nartative cohpe-

tence may be fourrd in chapter four of my d:lssertatiou (1978).

The triumph of the individual over skinwalker almost alvcys occurs in
personal experience n&rratives, however, f:l.ct:l.onal .cales often end in

less predictable vays. ) e

‘rbere is a real need ‘for scholats to attend to the specif:l.c situational
variables which may or may not affect the use of evaluation.

. -
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