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acad N 'if the 1angﬁage quﬁenﬁby fhose he >'.
: ost 1s treated as ‘a second-rate idlom, and 1f hls houe culture

o . q his essent1a1~worth may not be pos1t1vé ones. The-
VobjectLVbs of applylng ‘the - pr1nc1ples of TA "to.the bllingual ‘
-classroom 1nclnde prov1d1ng a nurturlng env1ronment where: "positive
. strokes"'are. freely given and rapelved by all Students.and by the
" teacher;. fac111tat1ng communicatipn by" teach1ng newv comnunlcatlonS'.
l_skllls--and giving students tools they. can use. in. taking’ -
mrespon51b111ty for their own actions .and’ reactlons and -stopping.
inappropriate reactions. Hhen these objectlves are. met,*student
elf-concept is enhanced and learnrng:Can take place mo;e readlly,-
pleasurably, aﬁa effectlvely. (EJS) : o
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THE PensonconT)R:A:iniln‘ofq%nﬁ?;?m L YO ESTOY BIEQ’ TU ESTAS BIEN' )
TaETcowerssoronnow - AN INTRODUCTION TO TA IN THE_. - -
USRS o BILINGUALIGEASSROOM. 7 o pe coucarions, scsounces
A ‘ ot . \/,‘ o ‘ by Reeve Love s usensomheemcsvsrem BT
‘ Intercultural Development Research Assoclatlon I'ﬁ o LT
M v ! .
@ Transactronal analyms (‘l'A) flI‘St consrdered the exclusrve property of an' elmst few j.
L-i 3 then treated as merely another ad'in the wave of- "pop" psychology sweepmg the gountry D
- ' . ‘ (‘ 3 ) .‘ l...'.' ,
:2 e m the early 70s, is fmally comlng into- 1ts own in the classroom. Based on the teachlng and T
S "wr1t1ng of the late Dr. Erlc Berne, 'I'A can be a valuable tool in enhancmg student self-,' o0
. N 1 . Y )
S concept and fostermg an emouonal chmate conducxve to learmng Programs mcorporat-A
: mg its fundamental premlses as well as its sometu‘neS‘ specrahzed vocabular'y are bemg- : ’
CE developed for student populatlons from pre-school to hlgh school, and SOme few materlals
©are presently avatlable in languages other than. Enghsh., To date, however, no partlcular .
0 T effort ‘has been made to work w1th the p . crples of transactlona'l analysis w1th1n. the
“ . Y ' : L L . R
& specral ‘settlng of the blllngual/blcultural clas oom. It is the aim. of this article to
(IR \ . . . L g e . )
g A prov1de a ratlonale for such an effort. . A L
A A \ ¢ . ' ’ . -‘ .
CL‘ o - Transactlonal analysls, as conceptuahzed by Berne, : rovides a systematic framework ' l)
. "f : " \ \ © f ’ ¢ ‘. - .
S for lookmg at the various; kmds of somal and psyd/hologlcal\' terchanges, or transactions,
\ ' -

that . take place between any two persons. As a phllosophy

have a fmdamental'.worth (later defmed by Dr. Thomas Harrxs as "QK ! ict : "' . |

S respons1ble to a great extent for choosmg our own feelmgs as. “well as f'r dec1d1ng how ito
» act upon ;hem. Thus, feehng anger or sadness may be a natural reactlo toa part1cular( A B

‘ ._Aevent, but staymg mad for days or, weeks or éven years, or turmng suffe ing 1nto a hfe'

e g e . -\ D A s

- B : ’ .style, are dellberate, and reversible decrsrons. The more such decrslons we | ake, and the

earlxer the ages at which we make them, th hlgher the prison walls we-build around"

~
N .

“ourselves, constri

xng our capacrty for lave .Td self-expressron as(well as ,m.mng the o Y

. ) . .-
N N, .
: - . Y . . . .
T L, . M : N : »
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E contrlbuuons we are able to make to the world m wh1ch we llve. ’ _' Sl A

The 1mpllcanons of these two premlses for the classroom, and espemally for. the

- bil’ingual cla'ssrqpm, are enormous. : Obv1ously, if a chlld's self-concept 1s con51stently

£ t

."«_ eroded by early and contmumg academ1c fallure, if the language spoken by those peopl'e he
. 9.

loves most is treated as a second-rate ~1dlom, and if his home culture . is demgrated or-

1gnored, the concluaons that Chl.ld comes to regar.dlng his’ essentlal 'worth may not be- "

‘ '-"_-',posmve ones, and the’ dec,lsxons he: makes, on-the basis of these conclusmns, as to how he r

_'-ve an o,bhgat,lon to nurture that sense of self-worth that most small chlldren bring w1th s

\

them' to the school settmg, to promote a healthler self-concept whe; this is lacklng, ank“
| flnally, to glve chlldren the necessary tools far, makmg, and contm;nng to make, the kinds

of dec151ons that w;ll serve them well/throughout their lives. T{'ansactlonal analy51s, as

T . .

presen‘ted by Berne and by the many theorlsts and practltlonérs who have followed hlm, .

provides some clear-cut and down-to-earth gu1del,mes for workmg with chlldren, as well as.

[}

adults, in these partlcular areas.

N H

Berne, in the course of dea.hng with his own,. cl-lents, observed and 1dent1f1ed three

Y . 4 ., .

‘dlstlnct kinds of behavtor patterns, wh%eh he related to dlstmct systems of feelmgs and -

h

subsequently-term’ed_ "ego states." Those three ego {ates con51stently ‘exhibited .by each
human being are called the Parent; ‘the Adiilt, and the Child. When we are functioning in
ourl .Parent ego state, we. feel, -th'in'k act, and react in the same ways that one of our -
: parents, or other parent figures, dld when we were little." Th.lS is the ego. state w&::se in
par‘entmg our own chlldren, an'd often in deahng w1th chlldren in general g.nd it 1s also the .

- <
' ego state which performs‘those-_behavx_or-monltorlng functlons. gommonly a550c1ated‘.w1th a

w g Clen
-

' W_"conscience.'.' In our -Adult ego. state, we | examin’e our environment objec&ly and asses's'._"

the potentlalxtles af a gl-ven sltUatlon on the ba51s of our own\past expetience with 51m11ar

sm.'latlons and any other facwal 1nformat10n we may happen to have: on gnd. The Adult, :

a .

in thls capac1ty, functLons r er llke a computer._ Finally, the Child ego state we carry

M .

[ 4
,

")
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v . .
S / A .
ofa certam age, normally between two and flve, and w1ll contlnue to do SO, 1f we llve.‘ 0 be’

* : .l{‘-é‘ T
- one hundred.. ST Lo T Y L L o T
- N ' 7" ‘ / 1 ’

- At any 51\'en monﬁnt,_.each of us ‘is. operatlng out of one, .and only one, of these

‘our Qwn ego state y but those . of the other people Wlth whom we deal\o’n d daily’ basis.

« / v ~

"’Chlldren, by the /tlme they enter SChOOl, have developed ail three ego states to a po;nt‘_'_:‘-

3

_where the Parén/t ‘and- Adult, as well as the Chlld, can be: 1dentlf1ed and addressed. Wey as

'A.educators, can /develop skllls in lnteractlng ‘with chlldren in ways that w1ll maxlmlzfe

L4 : / s \ Pl

5opportun1t1es /or the formatlon of POSltlve values 1n their Parent, the though‘tful '
A

appllcatlon of, previous learnmg in thelr Adult, and the wonders and dellghts of creat1v1ty
.

1ntheerh11d. ] o ' S . .

- i . . .- .- T

One common mlsconceptlon concernmg tx:ansactlonal analysxs is that dlllgent

apphcatlon of 1ts technlques will, or should,;}<eep us in our Adult ego state all of‘n;he time.

. e . .
; . \
.

A person functlonlng exclusnvely in Adult/ without regular reference to Parent and Child,

wduld 1ndeedbe a human computer, la

ing the passwns and preferences that dd richness
to our hves. The Parent is an esse tlal monltor/as well as the reposrtory/ of cherlshed

' beliefs and values, while the Ch';l/d is our source of joy and spontanelty,.

free use of all three ego s/?tes charac‘terlzes the genumely autonomou human belng ‘

Parent, Adult, and Chlld are all with each of us ior llfe, and the declslo is not whether, .

- ’

but when and how, to wf\‘rest energy in one or, the other, SO that we learn to 1ntegrate, them

apDro—prlately and harmonlously'

H
'/

The ego state we actlvate at any glven tlme, as well as those bemg actlvated by

- A cn N

»

" ~

other people, determmes the kl/nds of transactlons we, get lnto. A transactlon is any unlt
' \ '
of soc1al mteractlon, as long as it contalns both a stlmulus and a response. As Berne
[ ] - -

'_detlned his own approach-, "Simple transactional analysis. is concerned with diagnosing -

} - L . ' ~
-
. .
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' .", Wthh ego state 1mplemented the ’transactlonal stlmulus, and }Vthh one: executed tL

, transac.nonal response."1 lh a complementary transactloq, the response is made from the

4 C 1
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_same ego state addressed by the stlmulus. It- 1s -thus an e>dpected response, and ~

\

commumcatlon can contlnue along ’establlshed llnes. "In a- crossed tranSactlon, the\

' resp e'is made from an ego state other than the one actually addressed by the stlmulus,
m\ 3

'thus 1nterruptlng commumcatlon at least temporarlly untll Hew ‘groundvrules can be

establlshed - .' . f T o

i

For exam /ple, a teacher asks a stjdent, "How many rﬁath prolplems do you sill have"
; |

to’ work"" or " Cuantos problemas te altap para termlhfar el traba;o'?" and the student

\ -, -~ \.. - -

- answers, "Four" or "CUatro." So. far, the teacher has asked a: questlon add;essed to the:

L student's Adult, and has. recelved an *appropqlate, factual answer frorr[\ that ego state.. If-

are golng to- start another umt or, I"Bueno te doy cmco mlnutos para irermlnar. Despues,

L4 ] l \J

the teacher now says, 'OK l'll glve you' flve more mlnutes to work on\ those, and then we

. »

_l ‘
vamos a empezar otra’ umdad," the tranSactlon contlnues, and concludes at the Adult to

Adult\le‘JsJ where it began However, 1f the teacher's response is "Four' You've had

i Yoo

twenty mlnutes to work on those problems' Y ou must be daydreamlng agaln'" or " Cuatro!_ - -

g 1

'Has tenido veinte mlnutos para acabar tu trabajo.l ' Has de haber estado §\:nando, otra -

_Gase critical, and is addressing t’he student ) Chlld

) -

vez!" the transactlon becomes crossed siice the teacher has moved into Parent, in this

A

At this polnt, the student has three optxons She can react out  of Child,

apologetlcally ("I'm sorry, ma am, I won't do 1t any more," or "Lo siento, Sra. Ramlrez, no

lo vuelyo a hacer"), or sulklly ("That s not long enough to do all those hard old problemsf"

\
or " No me le bastante tlempo para termlnar tantos problemas tan dlflcﬂes“') elther off-

- which w1ll remforce the teacher's stay1ng in Parent and may result 1n several further '

- ( ' o .
P%\t to Child transactlons, since- the transactlons have now become co'mplementar-y '

. ~
again. , The student may also choose to respond oUt of Adult (q've been worklngaon the

Ve

: l
problems the whole time, and Ithlnk,the trouble is i-that I stlll don't understand 'borrowmg

73 . . . 4 .
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E very we'll,“ or "He estado trabajando en los problemas todo el tlempo, y creo que- ha sldo

3

Nunca nos da tanto tlenfpo como nos dlce"'} In elther of these 1nstahces, the 'transactlon

.Icommunications. . Lo L.

ST ORI SRR, SN, B U T AL TER Py VP ST

. -

muy dlflcﬂ porque no entlendo como qu1tar"), or to counterattack w1th Parent ("You dld -
. T

not give Us twenty mlnutes - lt's only" been ter‘ll Look at the clock' You fever glve u&as o

L . ' 3 . : ?

much t1me as you sa-y"' or "No nos dlo vemte mlnutos =~ no mas dlez' ere el relo]".

i -

has been crossed agam, and the teacher onow has the same three optlons Wthh confronted

‘e
[y

the student after- the f’ll'St cross. o .

. N : L . . . © et »

Belng aware of our ego states, and usmg thgm conscmusly, rather than automatlcally

to 1nteract thh ot'hers 1n ways that facilitate commumcatlon and cooperanon, 1s a
] A

prlmary goal of transactlonal analy51s and it is a learned sklll Wthh can be. taught ‘even to

young chlldren. 'In the blllngual classroo;n-, where commumcatlorf problems may already

exrst as a result of language dlfferences, the use of TA techmques can serve to forestall

addltlonal .problems.» The skills 1ntegral to transactlonal analy51s enable chll'dren both to '

become aware of what they are thln‘kmg and feellng and to ‘state their thougr\s and

~feelmgs olearly, rather than respondlng automatlcally, outslde their own awareness, with -

words. and actlons that may be 1nappropr1ate to -t.hesnuatlon at hand and furthér'hlnder
. . . . . . EE . - » ‘ ' . . - ] . .

» . v e - . .
Central to the.development of transactional analysis as a system of thought is the

-
-

econcept of strokes. If a transacti’on is the unit.o_f social interaction, then a'stroke_%s,. the

N . . - ) v

unit - of human recognltlo'n -- any act which ackndwled&esfanother's presence -- and an

-exchange of strokes'constltutes a'transactlon. As babies, we literally depended on strokes

. ‘o

for our survwal, for studles have shown that 1nst1tqtlonallzed infants hav@, dled _for no

dlagnosable cause other than the lack of . human contact and touchlng As adults, we stlll o

ro. s -

_ need strokesln or’der-to functlon effec;tlvely. - .

Strokes may be verbal, nonverbal, or phy51cal they ma)Dbe posigive or n;gatlve and

’
LR

they may be condltlonal or uncondltlonal " A Conditional stroke is ‘one Wthh 1s glven for*.

domg somethlng, and therefore earned, \such as a sharp "Stop talkmg'" or a Happy Face

~
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i) matter wha he~ does. or does not do. The trad1t10nal school settlr?) however,ﬂends 1tself

e (]v/' !

- ¢ '-_y PREE X%
« : PRI

ond1t1onal the’ strokes that are glven and acknowledged. In a trans1t1orfal 7
. : ., . / X ",_ s 7

bi’-lingual rogram where great empha51s 1s placed on brmgmg student,vs "up to level" and

the more

'-preparmg them “for standardrzed ach,revement tests, a cfgld may easlly cpf

her self-/Worth dependze on_ Hetr academlc perform ance and that faﬂure in school chmmrs})es’ k
R - — 4 . & . )
her in ﬁome way" as.a human bemg the condmonal strokes have thexr place in /

!

-,promotu{ng and recogmzmg scholastlc ‘achievement and keep order mq}:e classroom;

they sh uld by no means be the only k1nd of -positive strokes avallable to the student
When they are, many students will act1vely §eek negatwe strokes, realizing that/*fhey can. o
never hope to earn many of the positive ones reserved for the eager to please,a/nd the high ;?;"',_/'":
o

achlevers, and feel;ng,.ﬁﬁhtly, that any strokes are better than none at aJ,l Chrldren Wno

-

censistently draw attention to themselves in .negative ways are generally starv,ed for

. strokes, and have, at 5ome point, decided to.settle for the only kind they have'learned how- ..
. 3 ) . . ‘ . . k- )
" toget. . o . . S

Providing _a nqrturing environment where positive strokes:are freely given and
: . ) . L ) ' , S~ :
readily received by all students, as ‘Ivell as by the teacher, is one objective of;\pplying the'
! \
'v pmnc1ples of transactlonal analysis to the blhngual claséroom. Facxhtatm; commumcatlon

. etby teachmg new commumcatxons sk1lls is another and g1v1ng students tools they can use in -

takmg responsibility for the1r own actions and reactions and stoppmg, 1nappropr1ate

. v

/reacnons as well as dysf.uncnonal behaviors is Stlll another. When these ob) ctives are

' . '

-




met, student self-concept 1s enhanced and learn’mg
v_ Y pleésurably, and more effectwely lf you would hke more specmc mformatmn on usmg

. /TA 1n 'your o.wn classroom, workshop‘s on< thlS tOplC avé avauable tbrough IDRA and can be
Y/
(7 _//presen% your dxstnct updn the: supermtendent.'s request. o -
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