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B ~ ABSTRACT T
N ' . ‘ - R '

Public Law 94-142 ngggires the piacementfof'Special edﬁcation

‘sppdents'in the "least;restrictive environnent." With this increased
/ﬁhphasis onﬁnaintaining students on a;regular campus; many new problems '

/ ,’/arise. Students ciassified-as "Severely\ﬁandicapped"'are‘heing.assigned
[ vto.schools rather than hospitals and institutions. With this new ::end,

e _ » ‘ j , . . : .
teachers- are faced with the problem of control of severe emohiﬁnal out-

burjiz; thus procedures are needed for the contrffl of these outbursts

with the confines of .the classroom., « - : f:
g . This study included a réview of the literature to determine tﬁ/

L)
types of behavior control for the severely handicapped that are curéently

-

being used. Results were noted, and procedures that could be uti ized in

a classroom with minimum equipment and training were investigatgé.
\ "

J

~ *
The result of this study is a list of procedures which have heen’
appszgg by the administrative leadership of the‘Corona—Norco Unified School
- 3 . . -
. - District. Included in the procedure is the reqnirement that the'pa"rents‘ori
guardians must be informed’of the adopted procé@grés, must be'given Ei?en a

R o ¥

copyof—the *st_and must ‘authorize the administration of any or all of tZ;

procedures. A form for this'purpose was devéloped and is‘included.. If a

parental concern is expressed for the manner in which a- partigvlar teacher
*

Ve S

the.administration; provided the adbpted procedure has been foylowed and

controls his or her 1ﬂ‘dentgl the teacher will receive the fuxigsupport of -

’

. ) . ' ‘ )
and the methods used are on the approved list. ' " -
’ . ; .
. Y N < ' 3 ~
\ ..‘ - M ,‘..
- / 1/ » ’ \ !




s design and analysis associated with \
formal research.. They may be termed {

N PREFACE '

Zaaie

. | » ! . ‘l-i. l ,b . «\,
/ ' - .& N .o R
This document was prepared in coniuncriq:n with the La Verne College ‘Doc'r'orgl'
Program in Schéol Management. It is representative of a program requirement
that each candidate cuptplete the equivalent of ten Change Episodes. A Change
Episode is the /identification of a. managek’nenl_‘ problem within the job setting, its‘g
submission to 7ysfemcriq problem=solving, and the evaluation of outcomesy ,

. p s L . ) n
Change Episodes do not require the rigo

action research which deals with d .

specific setting and a specific set of cirdumstances. Consequently, application

beyond that éeﬂ'ing should be approached with caution.
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- s ' | CHAPTER I : :
" R . INTRODUCTION

y , Historical Setting

hl .

The evolution of Speciél Education in the State of California hds

acceleratéd in the last fgw years. Except'for programs for the physically \
. .. . - ' J ‘- ] l.‘ . "
(‘ _ handicapped ! children who did not fit into the ''mold" were sistained -in the

regular classroom. Not until the 1950*s did the state begin ptoVidigg

o < R Y % * e .
;a//,gpeéial programs for children with mental; emotioﬂhl or neuradlogical handi-
\ . M v

' ‘ . ) * v
caps. The growth of these programs, rather slowy at first,'has\Escalated to

-

the point that todgy_fhegg are five broad c;tegories of prograﬁg for exéep;

[

s ttonal children with as many as ten stibdiyisions for each categg}y. Each

subdivision has its own sections of the Education Code and Califormia
» . -

Adminigtrative Code, Title 5. y

Among these programs are those designed for the Autisgic, whichlhave
been ggndato%y in the é%aﬁ% of Califorﬁi; since September 1975. -3Fogréms fn;
the Severe}y Emotiona11§ ﬁisturbea have been pé;missive since 1966 for those
whé ﬁecéivéd ?rior approvgimfféa the State-ﬁepargﬁént of Edﬁéhtio?. —ﬁ;fh‘
fhg ié&épnion.of é.L. 94~142, programs for the§é\sfudents will beggme man-—

';;‘dagbry eéfectivg October 1, 1977. )

| Ié 1964 Hewett pubfg%hed a theqrétical framework of £ierarchie; which

. : v

- has' proven helpful in assigning severely handicapped childfen to publ;c
school classes,- Because, of his work,fﬁewett has been recognized among i;ﬁ/

special educators as‘the'one who first-respmﬁended tPe behavior mod%fication

approach to public school ‘programs fgr children with behavior disﬁrders. T

N N

~

Y /

. .
2af - R . -

v 8
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. ”v . T . . ) . ' .. : .
His pioneering work has had a widespread effecqion such progrems; Methdds.,. -

' . ‘ T . Y. - . R

and procedures he developed and emphasized in his theories on the "engineered' -

: A : - 2 e

. . v

ave - X o 5",
‘classroom". haye‘had} a' far-reaching effect on special programs in recent years.,
. ~ -.‘

In his book¢ The Emotionally Disturbed Child In The Classroom, he

described his brogram'in‘§&;siderable detail), providing a variety of research

data. His "engineered clagsgpom" is designed largely on the basis of "dgvelop-

. 3 o
N - . o . . ’
mental sequence of educational goals,” a deries of general.goals (attention,
. “ pl il LY
LI 1 : %_' - T 'Y - )
response, order, exploratory, social, -mastery, -and achieygment) that Hijptt-

.

‘considers d;scriptivg the development children normally go through in their

sch061 Experfence.' The engineered Classroom also employs a token. economy with
. : Y

edibles and toys as backup reinforcers. He is more cqncerned with the mainten-

L)

ance of classtoom success.and changing negative attitiides toward learning
[ : -

than rigid adherence to the principle that rewarding destfructive behavior may

v Mo,

cauee that bebavioyo inerease +n fr&ncy. . ' A o
Hijorr'c redearch and his "engineered classrrom" established effective

. . 1 .
Jpracticeg for working with behavior ;xsprdered students and are now fdely
S

npplien 1n‘f"49v‘ﬂ claséog for these exceptional students.
“  Need for The Study
+ Certainly of majo?ﬁconcern to educators 1is the recent development of

programs for the severély handicapped. The enactgentof Public Law 94-142,
/ . i v '
The Educégion of All handicapped Children Act, also places a new emphasis on

-
Lo .

C . / - .
the public school's-[esponsﬂbility for ‘the education of all individuals re-
| . - sy A A
gardless of their handiba‘k Children who until réﬁ%&ﬁ@y were housed ip state
' | S S - oz
hospitals or kept at home are now attending public schools. The ﬂhslic school

' therefore, learn how p% cope with the disturbances ca&gﬁd by Severe

. 2 . .
- Emotionally Disturbed and Autistic students. Many educatorgﬁ;ﬁa-p$ytholog sts
1

id A Y N ]
4 ~ ' - |
. L ]
— - \
b\ - @ b |
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. . : ) , ! o’ . . - -“_ . . . . ' . a
feel that the emétiona%,and social adjustment of-these youngsters forms

-  the essential éateway to the.promopionroE'fheir.acadgmic and vocational

adjustment.; Psyqubaﬁists,~soclal yorgers; p;}chiéiriéts, and teachers

. ! T 7/ . h | .
are concerned about the studeénts' academic and vocation®l adjustment and

¥ N ?

Hgﬁild works dooperatively .

.

) . '
feel that only when everyoneivaolved with the

.
+ = o

‘can aqhieveméht"Be measured. Brieﬁ&y stated, thé teacher is interested °

: (S
in which behavior should be increased or decreased, wha? contingencies cur-
! , " ~ - e .
' rently support this behavior, and&@hat\reinforcers should be manipulated to
ha . v ' . . )
j> alter the behavior, }- e . ¢

”~

When teacher and site admin;strator-ﬁork togethgf&gnd ;;;ge on a
. \ B -
bggié philosophy éignifiégnt_p;ogress is made. To work cooperativeiy, the
' teacher must know the\framewo{k wit;in_wh@cﬁ he or she can operate and re- -
. céive support from thé:sitei?dmipisgggséf. Likewise, the site administrator

aéi?e]l aq the parents needs to know grhat tf;e of Behavior modification can

be e;pectedi Then both adminig%ratnf and‘farents oust a;;?bvs of its appli-
~ ¢

cation. C?hen these %fonnd'rules h;ve been laid ard followed, all b?ncorned

can Fu;Ctinn in‘; synopt;c proéfg;-fJ} the cpnprnl of severe heh;vi(r,prnblg;s

4

TTwithin the tonfines of fhé elasstoom. | . .
. \ I ’
Population Under Studz

-

-

This report concentrates on two specifig {types of students: those

- classifigd as\Autistic and those defined as ‘Seperely Emotionally Disturbed.
) . ) . . i

v

-

- ;
\§he study involves four clasdes conducted by the Corona-Norco Unified School

-’ . : .
District.for the SevereI?ﬁﬁandicapped, including o elementary classes (ome

~.

. primary and “one uppir grade) for the Severely Emotiqnall Disturbed, one >
h . -
b L -

junior-high (grades seven? eig t, and nineX for the Autistic, and one senior

, . e ' ) h -
- . high (grades ten, eleven, and ftwelve) tlass for the Sevetely Emowionally
\ _ . . [ )
Disturbed. 3 ‘ \j/) - ‘

rs e M s N . N : . . e

\ \ < \ “u ) \ h
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~ While the ultimate Fal the development) of .specific, 'ad’min'istrat; velysf
approved procedures, has a direct effedt upon the students in thpse classes
-~ ’ S e v d
thé‘ECUdents themselves were not involved in the meetings oﬁ%the Problem -

* Solving- Group. Those who provided input included Qpe teaching staff _clags—

room aﬁdes, 'site administrators, and selected.parents of ths srudents.'ﬁ;

x o ;714 , :
Definiqion of Terms - x‘-§<' oy
. - . ’ . "" Y ",\.“ ' {i{‘ i
1. Autistic: - A pupil who, in addition to a hiatéry’o‘jfgnﬁﬁ’{propriace1y }
N & TR
telating to people and of contiriued impairment T; social in:er-action : ,

rt‘

b',-

since’ iniancy, may display evidence of cognit1Ve potentialities although

. % , -
his behavioral manifestations are enéfemely severe.' The studént is
. -
usually unable to dse apprOpriate oral language, is {reOccupied with

A

objects, has an obsession to maintain sagi:ess.,ﬂﬁmgﬁe he displays 4
\ S, e R .
. . . b d r . o
peculiar motor mannerisms and mobility pad erns;whe shows exfreme ®
resistance to controls. AR \‘f R
& =~

2. Autistic Class: -~ Af%pqcial education'ciass:fog those studénts certified ’
. . ‘ : -\ , IR .,-'\
as having autism or being "autistic-like.” - . 3 '}4

3. 'Aversive Conditioning: -The use of punishmenr to inhibir mmnwanted
wi "

behaviorsy S - F & .
. “ ,

4. 'Behavior Disordered: -~ The diag?osis given to a studeept jgho is ef

snperior or average intelligence yet is unable to contrdl X
. & N , - {&
within socially acceptable standards. ' ' '

S |

5. Behavior Modification' - The strengthening or-%eceleration of selected

behaviors through the positive reward for the correct reSponses. Also
v .
included in the term is the weakening or eliminatfhg of any behavior

o -

Y
through the punishment, negativL,response, or lack-of’responge’ for the '

. L4 ’ . "
disp%ay‘from the authority figure. & i - -
oo d -
’ | . ; i
, \ } > ¢
' LU \J f ’
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10.

11,

1l4.
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a . . - v . - . . .
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5 - :
. . . - i .
* ’ N N

,Behavior TherS;y. - The systematic application of learning theory .and
; ] L4
”‘principles of conditioning the modification of deviant or disordered

*
behavior and the etrengthening of deaired behavior tpward the goal of

-

establishipg more adaptive‘behavior.

v .
o

L J

- Extinction: - The process of causing e'particular action or behavior

*

"

to stop occurring., b .

Ihgppropriate'BehaQiors: - Any behévdors which fﬁllféhort oﬁ.s ial ex- ,”

pectations not necessarily 'wrong in themselves," but behaviors that
R +

do not conform to ;he situation. )

-

.
3 ~

Mandatory: - An act’ion or nrogram that must be.offereﬂ or performed.

Operant Behavior: - A behavior that operates on the environment in such’

a way as to secure a particular outcome ar result.
b -

‘Overt Behavior: - Behavior openly'displayed. ' 2

Parent: - Any person who has legal custody of a child. including any

adult pupil for whom ne gnardfan bae heen appefntad. Thie rerm alse

.., Includes guardian. "
Permissive: — An action or program that is allrwed to happan, hut ig ner
=R A9a L VE -
- ’ ’ *
required. : ‘ : /
. d

—

. A
Public Law 94-142: - A landmark federal legislation entitled, "The
®Education for All Handicapped Children Act," which makes the states

responsible for insuring that free, apprOpriaEe educatidnal opportunities
» N 4

are provided for all handicanped {ndividuals agethhree through twenty-

) i ~

Oone.

‘Reinforcement: - The ‘kind of learming situation involved when a person

-~

acts or résponds in-'some way and a particular consequence follows thii/im‘
» ' .

& ;
action or response.

.ﬁ M . a
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Contingént Reinforcement - The reinforcement of an action based upon. the

¥

’

# ' outcome of a related action.. \

e . c . . v
-

)Negative Reinforcement - Expresst:g dis;atiafaction-fbr each incovrect

correct action. Q C -

- .
A - - L1

action andvsaying“nothing for eac
] ' |
Positive Reinforéement - Praisin a cﬁild‘for Fach correct action and
. - .
aaying nothing for each incornect action.

e [

Primary Reinforcqnent - A tangible reward: (food drink candy, gum, etc)

——
1

> for achieving a goal. . 1 o : K o T
Social Reinforcement -‘a_phisical,recognftion.for an, achieved objective - .

»

. a pat, nod, smile, etc. . ‘

-

16. Restraint: - The holding or restricting of part of or the entire body in-

-

an effort to inhibft movement. . . ot . -

L)
. A

-~ 17. Self—Destructive Behavior: - Action taken by an individual Eimulating

L

methods possibly leading to self—débtrnctionr Quite frequently these
. o »
behaviory inflict injury to the individual.

18. Self-Stimulatory Behavidr: - Repetitive and stereotvped movements,\Fuch

as spinning, twiriing, rocking..or gazing, which seem to have no particular
'. N \ .

relatiopéhip fo what is happening. ”

~ .

19. Severely Emotionally Disturbed: - A pupil who has ngrmai or superior intelli-

. ol , - L - ’
gence, but exhibits to a marked degree: a severe disturbance that cannot be

- ) a - '
explained by intellectual, sensory, 4r health factors; 2. severe disturbance

3

in his relationships with peers &nd adults; a severe digturbance in his
4 e . ' ’

LA behavior or effect under normal‘circumstances; a-pervasive and prolonged

al

-state of depression or anxiety; and/or a'constant or prolonged display of

3 .

,
i

psychosompatic symptoms. ) . - ) j?~
4

20. Shaping-Procedure: - The i;_ewardingv of a&sropriate tzehavior‘s leading toward

Al

.\‘ .- ’ ‘.




;'objective. o f_. E \ . .« ”.d'

{

[ % ~ -

. . . h 'S . " B
\-‘ . ’ X ) , - . " . . -
school and to whom the claseéroom teachers report 61 supervision.
; . . {'- 'y W_ ey .

- ° . -

Structured Euﬁironhent.Design:.-:A'clgégafor.studenté certified as beiné'" &

| é? I A L A
sevexgly emotionally disturbed. A; Y _
m ’ * Y

T . . e N o
Time Out: - A brief removal from a reinforcing climate to a seg;zybﬂ

23.
“r
restricted environment contingent upop the ohfbsich of deviant behavior.
24. Token Economy: - OR A generalized reward that can be .
p 1 - e ’
- . Com, :.v‘ & . ,
Token Reinfotcgnen;: - OR traded for toys, candy, wmodels, .
N Delayéﬁ Reiﬂ!orcemeﬁf*-- books, etc. at a later time. ?\
- ’1— ‘ i . . .-.
- . - f-\
- {
P vy
’
o~ , Il
Y <
> \ -
. g *

inistrator: ‘- The administrative official aseigned to'a specific

-
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. Lo . THE PROBLEM . ° ) . . ‘
o - ) | , <
, . The Hroblem Solving Team..
' . ] . , & ) . ) ) . ‘

To help assure that all areas affected by”the components of the pro- .
w . b P ', . ] )
bléh,were represented,, a probleﬂ solving team was gathered together, con-

: - Y Yo :
sisting of the following people and charged with the respbnsibility of

N . g
. completing the assigned pz:ilem prior ’to the-clo%i/bf the 1976-77 school year:

1. The Coordinator of Sp alized Instruction for the Corona-Norco Unified

. ) ) ¢
School District (the author af this study).

. | » )
'2. .Four district teachers of the severely handicapped representing the

programs for the Autistic and the Severely Emotionallﬁ Disturbed.

—~ « 3. A parent of. a child enrolled in one of the classes for the severely

_ handicapped .o ' ~ ~———
’ ' - .

4.~ The principal of one of the. schools housing a class for the severely

L

_ handicapped.
Definition of tHe Problem i 3 . T

~The problem undertaken fot this study is:fWhat_are\tge acceptablg

3 7w
procedures teachers may use in. controlling severe behavior;problems within

the confines of a clagss of severegy handicapped studentsg?

'\"  :The problem solving team validated the nature of the problem:§§

. \ - - .
noting the discrepancies between the existing condition and the desired N

conditions as shown in figure 1.

~

After discussing the legal requirements, site restraints, and
v
practical application procedures, the problem solving team focused on the

T ' . ‘ i

8 -

o .._l | S 1.4.
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.. ' T v’
y ) L~ 9 .

existing and d:§1red conditions. The original list sfas then pared “and refined

'to the conditions presented in figure 1. This table réceived the apprdvéI'and
support of the membars of the g¥oup. ] ] o . ' "
: | N ! ~ . —
Ny . e . - i
' FIGURE 1 -

Al . N

\
)‘ ) ' —— . . -
i\./ Summary of The
3(\ ProQ&em Under Investigatigg

L3

0 ; .

6 EXISTING CONDITIONS » _ DESIRED CONDITIONS

1. Lack of established polidy . 1. A policy stating limits which
indicating limits a teacher : teacher's may exercise and be pro- -
may exercise, tected from reprimand and - i

R pe;secufion.

2. Lack of a legal definition of 2. A legal definition of'whgt type of

corporal punishment. physical management can be used on'

-

a child without written consent of

paren&i;J/,

3. Lack of district dﬁminisfiatorS' 3f’The Onderstanding, acceptance, and

~ understanding and support of support of district administrators
the various techniques and pro- of approved techniques which teach-
cedures utilized¢by the teachers | ' ers may use in controlling student

of the severely handicapped in behavidj. -
controlling student behavior. : ’

4. A lack of parental understanding |4. Full suppdért and understandihg n
of possible types of discipline, " the part of the parents of a ype

) of discipline-that might be uséd. on

children enrolled in the program.

\ ‘ .
\\ . . ol

Based on this information, the gBal of_tﬁis study is: To establish a

Ekocedﬁte, approved by teachers of 'the severely handicapped, site administra-

tors, and district office administrators,lfor/the control of behévior problems

) {
within ‘the confines of a severel.;. r handicapped clgssroom.
) - i e , . Bl '

e
5
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. Criteria: The solution should ‘ . : o

Constraintg: The solution must

\ A L _

s - ) \ J ,
§olution;€riteria o

-

W*{E\;:js::nditions and goals of .the stu&y establisheg and approved
N k B ) .
by the probl ving'tedmj the following solution criteria were selec;Ld.

- .

-

o L )

1. be easy to understand and administer,

. -

2. provide a 'means for revision and up~date,

’ ' . . i ’ 0
3. list alternatives from which the ‘teacher may select specific |
g - N
procedures. ) S >

\

l.>5e within fﬁe confines of the California Education Code; ,j/’—~\\

California_A@miuistrative Code, Title 5, and abtained

legal opinfﬁns, * .
.

2. be acceptable to the teachers of the severely handicapped

and districc—adqﬁnistrators, . .

- . | .
3. be understood and accepted by parents upon students'

enrollment in program. _ ' e f

-
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8 ‘ . , .‘ AVl - e 3 ) -
| SURVEY OF SOLUTION ALTERNATIVES ;)
. ' - - . : e ’
| . Review.of the Ligereture i
’ .'- ’ . 4 .. ~ - Y. .
- o In orc:ler to gomplete a sur\fey of .the 1it’erature in a c,'ompregensive

manner, the services of the San,Mateo Educational ResOurCes Center-(SMERC)
. "' . » *

-

._éere utilized. ft'wes felt this wbulﬁ be the most expedient procedure, .
since it wou‘d inclu%e a search of material and 1iterature from the Educa;x“
" tional Resoﬁrce In ormation Center (ERIC), the C lative Index of Journals
'in Education (CIJﬁZ and, edﬁﬁational materials yet\to be published via
Fugitive Informatioh Data Organizer (FIDO). ' The pr tout which was received

included references to a total of 157 different: sources dealing in topics

.related to: < | | r '
S . © :
) Autism ., . \\\
- Behavior Changes
Behavior Modification : . *

Class Management

. Discipline ’
- ' '\"\_ i {3‘;’“ ) et e
Emotionally Disturbed Children - -
ﬁendicapped Students a .0 ‘ ‘ - ','_fgé"
Parent Education - - KL: T ,:J .
Y T g e
//A Punishment ' . ' : . : 3( - BN

.
. ’ -
. \ =d
\\j -

A review of the 1iterature Pertainfﬂ&.to the‘izjjyol ofvstudents in

classes for the g rely handicapped supports the theory that most overt be—‘.

~.
haviors have been learned through interaction with significant indiqiduals»*

- , e & C o, - .
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£, fn‘tﬁé'chi&d's.envirOnment.VDAs the general goala(oﬂ classroom control are.
C .. - ' = s
' - > . - ) : '
(§ ' to madlutain an environment thqs is conducive to learning, to help students \
. to becomeSincreasingly Iself-directingj and to enhance the self-image of each .
. . - r . .
- inaiviqnal, one-must realize(fhe importance of imi;&tion %&/behavior. C. B
1
-Madsen and hfs-associates have discussed this idea: g
. , i .
tht behaviors.;s'zhe child usually ené&ged id‘when he receives .-
‘the attention of his ‘teacher? A field study demonstrated the
- effects of teacher behaviors on the behavior of students. The .ex-
perimenters taught e1ementary school teachers to: systematically
control the nature of their interaction yvith gtudents. More spec-
1fically, the teachers were taught to ignore inappropriate be-
haviors and to show approval for appropriate behaviors, such as
saying, "Johnny, get back into your seat," "Sally, get your book
. opened and stop daydreaming,' or, "Hagk, your know you should be -
' doing your work instead of talking to Bruce." Rather, the teacher .
'<:J7 would try to increase the frequency of saying phrases like,
"Teresa, I' m happy to see you working ‘so hard," "Tim, that's a
.nice job you re doing in writing," or, "Bill, you're doing such’
a good job!" Approval responses can also fall into the category
of gestures such as facigl expregsions (smiling or nodding the
head) or contact responses (touching or patting the child on/Lhe
back or shoulders). . . . Ignoring inappropriate behaviors and
showing approval for apprgpriate behavior were fxtremely effective
in maintaining better clas ooe/behavior. . e .
’ N N . -/
‘Another kind of learning\ situation is involved when a person acts or
responds in some way, then a partjculdr consequence follows his action or
‘response. If the consequence that follows results in an imcrease in- the
probqbility 6f the same action or response occurring again, the conssqﬁence
. ‘ : . .
18 referred to as a reinforcement A child cries for a 1ollipop, is given
one by the parent and then stops &rying; the crying is an operant'behavior
i.e., operates on .the environment (parent) in such a way as to secure a
. R . \
particular_outcome or resull, namely a lollipop, and it is this reinforcement
‘that makes more likely the occurence of similar behavior in the future. This
1Madsen, C. H., Becker, W. C., & Thomas, D. R, "Rules, Praise, and
Ignoring: Elements of Elementary “lassroom Control." Journal of Applied
Behavior Analysis, 1968 l, p. 140. p
Q - )
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example 11lustrates the phenoménon of operant, or instrumental:conditioning,

which is the basid for huc:\human behavior in éhil en and adults, both -
. : , | = »

!

~

|
adaptive pndugaladaptivel Thus, the deviant behavior of . many®*em® ionally

disturbed children may be understood hs having been learned and supported

b -

by contingencies iq tﬂe present environment, uhepher in theThomé?.school,
_ hosPitaI, clinic, cam;, or wherever." * . 1
s - In work with aucistic children, it was documented éhat‘these chil&ren
; were greatly deficienc_in imitative behavior and seemed to learn ;1ttle, if -
anythidg, on an observational basis. Baer and Sherman published ’a very ﬁg
important study in 19641 whdch showed thatlif one reinforced a éhild for
imictating some of a model'é behavior, the child would also begin to . imitace
other behaviprs of the mddel, even though he had noe beén explicitly.rein—
#forced for imitating these. They viewed.imitation as diétrimin;tion, a
situation in which the child notes the similarity between his and Lhe’model's
béhavior as the occasion for'reinforcemenﬁ. Although the Baer and Sherman .
study dealt with ngrmaf'childrep who already imitated, its results gave fisc
to procedures for building imitative behavior in non;imitaciqg children. 5
Thus, Met;'s 1965 study2 using reinfqrgement—theory principles to build non-

'~“verbal imitative behavior in ﬁbn—&qiiifing autistic children. Lovaas, Berberich

'Perloff;"and Schaeffer3 showed how it was possible, through the use of a

lBaer, D. M., & Sherman, J. "Reinforcement of Generalized Limitation
* 1in Young Children." Journal of Experimental Child Psychology, 1964, 1, pPP.
37—39- ' . ji .

2Metz, J. R. "Conditioning Generalized Imitation in Autigtié Children."
Journal of Experimental Child Psychology, 1965, 2, pp. 389-399. :

3Lovaas, 0. I., Berberich, J. P., Perloff, B. F., & Schaeffer, B.
"Acquisition of Imitative Speech by ‘Schizophrenic Mildren.™ Science, 1966,
151, pp. 705-707.’ ) , : T

-
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discrim%napion+1eafn§ngﬂparadigm, to bu}Id imitati&e verbal behavior 'in

e
PN

N -

‘ . : 3
* previou;ly?mute autistic ghildren. \\

-

* ) i/

s, Valett, in 1966, outlined a system of behavior modification focusing -

.9 . .,-‘

upon specific social reinforcement techniques invqlving thd\use‘of'primary

[

' ‘,-\

and secondary reinforcsrs. He scatés‘several generalized principles which .

v

. . - lo‘

" broken dpwn into smaller units wit

‘have emer@ed fiom behavior modification?s;udies in education to'date:
- - . ’

PN
A\

Pupils must beé educationally programmed according to their

., leyel'of development and achievement.

Material to be learhed must be systematically organized
and able to elicit response and success

Sudfess in léarning (e.g.,
rewarded. If necessary, pri_
etc ) should be used.

effort (lessons should not be too ng and may have tocbe
subsequent reinforcement
as necessary). . ' ’

Rewards should be attainable afte\ha reasonable period'of

The pupil must be able to understand the desired behavior
change, " the rewards involved, and the opebation of the tocal
system. The system should be avai}aBie (e.g., written out)
and as concrete as possible. . . .

\

One theory practiced extensively in classes for the severely handi-

capped is that of giving check marks. The literature reports that in giving

the check anks the teacher's function is non-personal much like a shop

foreman paying workers on an assembly line for what they have actually earned

'.during*a work peridd. The attempt is to use the check mark system as a non-

conflictual meeting ground for the emotionally disturbed child and for the

teacher. The teacher communicates to the <hild, “"This is. what you have

earned," not,

Ny,

"I'm giving you this because I like you," or ". . .because you

R

R
Py

lV'p.lett, R. "A Social Reinforcement Technique for the Classroom Manage~

meq: of Behavior Disorders.' Exceptional Children, 1966, 33, p. 189.

o
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R did what I asked." Although theZ;nterpérsqnal\element obviou
X : _ _ - - G N
eliminated, it is thus lim‘.Fd at first, partigularly’ﬁic children wi?h

Lgénnot be *

gérious‘qociai problems. As the child ga%ffyin his comp Eency at .the éttéu:—->

-~

v - \.Efbn,'resppnse,_order, explefStory and social levels, “the emphasis might:
' chang€ and the teacher may acknowledge, “I'm pleased. because you did that
- s e

just the way I wanted .you to." One of the wmost important advantages,of the
. ~ : . - .

A

check mark systeﬁ'ié fhat it guarantees teacher contact with each child at
/o ' .
h\7 7Fast three times an hour. Completed check mark cards are then exchanged
for tangible items, and ‘an Exchange Board displays items of differing value.

g# The monetary value of the exchgnge itemé has been found to be very insignif-
v - ' '
dcant, and ic/appears that an important factor is that they are earned in the

-

classroom.
F4

The literature continually points out that the best method for

-,

altering behavior, a method which is least likely to cause harm to the child,
must always be sought. Posicive reinforcement is the most-commonly'used

-~ “'ﬁ$ treatment; aversive conditioning: should be used only after all other treatment
%r' ' . ' ‘ hS . ° .
modes fail. We know from the research literature that punishment works to

_§ decrease unwanted behaviors such as self4mutilation when other methods have

proven unsatisfaétory, but each case must be considered individdﬁlly in order

to determine if indeed punishment sho&ii/gs used to allow teaching to proceed.

"

g O'Donnell and Ohlson comment,

If one analyzes laws governing positive and neggtiVe reinforcement,
one will find that the laws for both are quite similar. If one
wishes to question the use of aversive stimuli on the basis of
unpredictability, one might also question the use of positive rein-
forcement on the same basis, "As’ knowledge ‘of behavioral principles
has progressed, we have been able to reduce undesirable outgomes

resulting from both positive and negative strategies. . . .,
. " »

1O'Donnell, Patrick*A., Ohlson, Glenn A. Paper presented at the
1976 International Convention, CEC, Chicago, Illinois, April 1976, Aversive

Stimulatdon - Criteria,for‘Application; p. 2.

. VJ
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Haring phasizes the importance of péﬁring posl&ive witn aversive

- . d .,' . t ’ . - R ”
conditioning: . : . - \ _ ‘
/} Though mild averd&ve :}y -end an usidesirable’ beha or after poéitive
- rétnforcement fajls do 8o, nevertheless, it is Also vital;y -
important to ahow the child tﬂat other behaviors will be rewarded, - -
4 ‘not punished. ° Especilally when thé éhild is 'severely handicagped :
and may have-a limitedzeépertdre of. skills, it is essential to ¥V - >
pair a decrease in one behayior with”an increase in amother, :
- productive ome. If you stop a deaf/blind child from rocking by
using a mild aversive, it is uhethical and immoral in my opinion «
nat to teach that child some behavior that he or she can do that

will be accepted‘ﬁqgtzeyarded Many of -the studies I have ‘discussed 4

%

e ,éarlier paired posilM¥e reinforcement of some accepted behavior with

+ aversive conditioning of unwanted behadviors. This certainly muddies
research findings on the .effectiveness of punishment alone\but . 1
it is more benefic®al to the child whose behavior is being shaped. - e .

Regardless of the methods one use the literatu;e emphasizes that

theSe methods must be communicated to the child in a way that 1s understandable

to him. It;‘itpt this point that many knowledgeable teachers may begin to have

_problems implementing specific techniques. By explaining iimits, expectationsl

alternatives, and.consequences to the child beforehand, JLe-teacher provides‘?
'strhcture and predictabilit?. This is extremely important for the child who
7 )
'typically has not experienced consistency or predictability from adults.
A

+A large amount of research and literature is available emphasizing

thg réinforce&ent of appropriate behavior. You and I might not be reinforced

by having a gummed star pasted to. our arms, but some chigﬁren will work

)

patiently on long tasks for such a reward. A therapist assumes that the

gummed star is reinforcing if it works, if it increases the desired @ehavior.

‘Mild aversives work similarly to decrease behaviors. Tickling’may'not

1Haring, Norris G. Paper presented at the 1976 International
Conveﬁtion, CEC, Chicago, Illinois - April 1976, Aversive Conditioni
And The Severely/Profoundly Handicapped. pp 16-17.

-
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strike you as "punisﬁaent," but_ to soméiit\youlﬂ. Hewett and his asSociates

-~ L - N o .
-2 remark, ' ' ~ ‘
' : \.-_/ } " . s

~4 - v
) v Th® mse of tangibie rewards in school - has been viewed by some as an

unwholesomecompromisd with the educational valuﬁs and as ou:right
This reaction is probably related to the term reward" -
the principle of aquowledging certain appropriate bt—:

school through syste tic positive consequerices. Pro id- >
. ing the "A" for outstanding effort constitutes amr acceptable
- means of owledging a stduent s performance in the, classroom,
. but rewarding him with chqck marks which have a tangible exchange
value may not be seen in, gﬁe same light. Actually, there is little
‘dfiierence between the‘twl pproaches except that the grades represent *

haviors

a mqre sophisticated and.ii hly socialized acknowledgement as com-
pared with 'check marks whiqh are more concrete and primitive in
nature. The principle acknowledgement qf accomplishment, however, ',

is identical. Emotional distrubed children are often less s{phis~
ticated and socialized learners than children who function effectively
in regul?r classrooms and the provision ‘for tangible rewards is_ viewed
as a lpgical a d temporary extension of the ttaditional system of
i acknoyledgment; ﬁélied on by educators. <The erm “temporary is used
- _ advisedly, as experienc shows the chetk marks, and'later tangible .\\
exchange items, lose thelr potency fairly quickly and once the child
is involved in a successful learning experience he naturally moves
toward the seeking of more traditional educational rewards such-as task
N\ . accomplishmeni, sensory motor experience, social statuic pralse and
© grades. >, ‘

Perhaps as much has been written about aversive conditioning as positive

reinforcement. The research appearing.within the last ten years seems to

indicate that a variety of punishments do work successfully on a variety of
\ . l»l- M . . -
behaviors where positive reinforcement has failed. The second qestion,

. concerning thggethical considenigions'of punishment, is harder to answer.

N 1

Pareﬁts and educators must work together to idsure thatﬁthe most effective

——
methods are used tO\:nhibit unwanted behaviors, methods that will cause
) : \—|‘
Tf, N ‘1

1Hewett Frank M. and, Others, December 1967, 97 pages, California
Unjversity, Los. Angeles, Spons Agency: Office of Education (HEW),
Washington, D. C.é Bureau .of Research (Bureau No. BR-6-2893). The Santa
Monica Project: :Demonstration and Evaluation of An Engineered Classroom
Design for Emotionally Disturbed Children in the Public School Phase I -
Elementary Level. pp 77-78.

.
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least harm to‘the child The dilemma’ of whiqy/is wofse, prdhlem-or cure"“
~:;; must Mbe solved. When sy tematically applied én a. "dbntrolled .8 ttiﬁa.by ?
competetent tberapists ‘pﬁnlshment can be used ethically{ butso

A Ty
"M' S -

i1if the

.
"
R
e

data hows that the deslred g%fect is being achieved. If*the-most"comp eqp “

of earchvrs~aqn£inue to use punishment when his data tells hiﬂ'av qé;on "

<

9 % !
' therapy 1is not—working, then he is incorrectly using é}powerfuL\tool with

-

A
/..-—-(1
the poqegtial-for damage. _The proper use of pgnishment consists of syé%em7,
~. ( . L Ve . Ve .
atic application by competent therapists who rely on their data to tell them

1

if a’program is appropriate in all fegpects - Ehat it does work and that it

has fho unacceptable level of side effects.
:

"Since most parents yell, "Stop “that!", Lov‘dg' form of mild aversive
cat;z; be considered unusual pﬁnishment. Most 1mportan;l§, it works. As

‘MacMi len, et al, have pointed out, ~/ Z(
* Mild punishment 1s one of the most common behavioral tactics
~ used by parents and teachers; the!question should no longer be ~
’ whether to use aversives or not, but how to use mild punishment
systematicallylso that the child as well as the #dult benefits
from {t. . . ) N

L Most data regarding the effectiveness-of aversive stimulation in the
f . classroom has ¢entered on two classes'of-unwantéd.peh§miors, name;y self; \
_'stimulation and selg;de;trﬁztive fprms\pf behavior; (Npt*unexpectedly,
-the data has b;en used on occasion to Qalidate the pse of the negative
reinforecement stratégieé with a wide variet%‘of behaviors unrelated to those

« : . where the data was developed.) Quite likely, punishment has been'uséd'on

some behaviors and with certain childfen‘where positive reinforcement would

. [ ]
have been more effective and efficient.

\»1\ lMa 111an, D., Forness, S., & Brumbull, B. '"The Role of Punishment
in the Clasdsroom.’ Excep tionayaﬁgildren, 1973, 40 (2), pp. 85-97. '

oo
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behaviortmodificatidn and il gl }rminate behaviorazz}k positive rein-. .
€9 or ‘extInction ¢ t. e d.-'Welker,. "

| N L B '
- .. " ¢ ) \
, A
. . . ‘e o . g
. N ° .
.t Y e

o _ Aversive conditioning takes no more tigf than any o ﬂer £

‘_ )& * \u.,;

LI

et.al tpoint opt, _7 ”7‘;; =00 ’fwﬁ”. R .
P < ’ ‘ I bt » v
. The effectiveness of mild punishment prooeddres@§§§?'“”'h’“‘ N zv'
. - ‘upon_the effectivenesg of the.féciprocal reinforcement gystem -
' A'J-i,.used.tq strengthenmappropriate behavior. 'For example, the o
® ‘'utility 'of “time-ocut is based upon' the ‘assufiption that brief
removal from a reinforcgrg climate serves as‘'a mwildly aversive
stimulus. Thus, behavigrs to which time-out is dppliede¢should - &

! .'ﬁ;’decrease in frequency. owever, if the climate from which the
child is removed is not einforcing, then the effectiveness of
; time-cut is limited. . .\ !

~

The fear of misuse of aversive bothers many educators. Misuse of
Ve & N

classic types af positive reinforcement usuall produces only a spoiled.
kid with ecayed teeth, but suse of punishmept may do psychological
harm. We/know from the literajure the7 children quickly learn to differ-
entiate between those thetapiSts who punish zﬁem and tnose who)do not. -
Because tlre: use of_electric shock as mesns to control behavior',

became a topic of disucssion at meetings of the problem,solying group,'

‘and‘practicaltﬁy. The most publicized instances of aversive ¢ nditioning n

-

LY

ith exceptional children are, of course, the hases whic used electric g
N . ' : : . ’ ."4
end dangqrous or interfering behaviors. By means of a shock stick, \

"

“Shock belt,’or.ev a shock grid on the,floor ‘experimenters Beve stopped a
(I )
number of children from injuring themselves or others, or from engaging in
° Ve . N

lWalker, Hill M. and Others. November 1971, Report No. 5, 126pp.
Oregon niversity, Eugene, Department of Special Educatign. - Sponsoring
Agency: Bureau\éf'Education for the Handicapped (DHEW/OE), .Washingtony-D,C.
Components Analysis and Systematic Replication of A Treatment Model for
Modifying Deviant Classroom Behsvior, p. 59.

‘ .
~ . ’
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.- ~behaviofs which inﬁgrfere with learning. Ivar Lq&aai and his colleagues, N
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~ to his environment also markedly improved.1 \ e
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Simm%ns, Bucher, and Risldy\ haye shown\that electric shock not only warks

\f

to end theﬁe hndeeirable behaviosp but also that the effecfé can be
2

A _ - U

' permanent Und sitable. side effects are usually nil In fact, ‘ofice an

-unwanted beha 1ior has Been terminatéﬂ most children nge more rapidly

toggrd socializatidn and learning. The following‘studies 5Tq.a sampling of .

‘case studies found in the liteYature. '
4 ’ ) 4

'

Logan Wright applied el ctric shock to a retarded; hyperactive hoy'

who self-induced séﬁ&hres by~passing.his hand between his face and a lighg -

source-and by blinking. Withﬁh two days of aversive conditioning, the boy
ne‘ver agin induced seizures by waving-.his hand. Eye 'blink'igg inducements

decreased by 90%Z. Not only were there no negative side‘effects{to this °

. _ ; v .
experiment, but the boy's. interpersonal contacts and general attentiveness

‘

%ﬁter fifteen prefexperimental sessions shock was ‘introduced. The

introduction of shock had dramatic results in decreasing the frequency of

) LS
self—destructive behav&or. With no recurrence of seIf—destructive behavior
in the data presented for theé next few weeks.2

After elevenvsessions of.baseline, shock[was applied'in the next
. S L
three sessions and the subject's. self-destriction was almost immediately
. -
suppressed.' His se1f~destructive behavior subsequently began to increase

i, vt
/ .

lWright rL "Aversive Conditioning of Self-Induced Seizures."”
Behavior Thefaﬂy, 1973. 4 (5), pp. 712-713. .

-

ngcher, B., & Lovaas, I. "Use of Aversive Stimulatfion in
Béhavior Modﬁfication." In M. R. Jones (Ed.), Miami Symposium on the -
_Prediction oﬁ Behavior, 1967: Aversive Stimulation. Coral Gables, Florida:

University of Miami Press, 1968. pp. (7 ~145. o T . Ly
: <
» * l ' .
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in the éresence of other-expériﬁgnﬁers,-but dropped as soon as shock was
a;giminis't.éred. As self-destructive ﬁéhavior was brought down, theve .w'as a
concemitant &rqp in whining.l -,

‘ ﬁones, Simmons & Frankel tried electfié~shock.on o&i&guhject, which

—

decreased the undesirable bghavior but produced a rash of new, equally
: . St . ,

S

destrictive behaviors to take its place. They then used a mild aversive,
time-out, which E{oved éucceesful in perﬁagently ?nding\thé behavior,zl- ;:?
A ﬁdtal of fiftéen shocks was distributed overrfouf sessions. ''No"
wag paired with shock in each of these squéons and'was~u3ed‘witbout shock
igvthe'following sessions. It was observéd that shock brought self-
IR destrqctivé behavior immediately to zero and kept it therg for the remainder
of the scudy.3 : ’I. . v - |
A fiﬁél study waé conce#ned with ;ﬁe application of a series of .

'p;oc designed to<reduce the highly dangerous climbiné behavior of a
six~-year-old girl, diaéﬁosed as h;ving diffuse-brain démage, emotionél
disturbance, and autism. Her pred;minant behaviors in all situations

were climbing fi high places, altervnating with sitting and rocking rhyth-
mically. Tt was decided to attempt to eliminate the climbing by con}ingent

application of shock in the laboratory. "No'" was always shouted before the

[

';Lovaas, I., & Simmons, J. é. "Manipulation of Self-destruction in
- Three Retarded Children." Journal of Applied Behavior Amnalysis, 1969, 2
A pp 1l43-157. . '

L)

QJongs, F., Simmons, J.,f& Frankel, F. "An Extinction Procedure for"
Eliminating Self-destructive Behavior in a Nine~year-old Autistic Girl." ’
Journal of  Autism and Childhood Schizophrenia, 1974, 4 (3), pp. 241-250.

3Bucher, B., & Lovaas,-I. "Use of’Avergive Stimulatiom in Behavior
Modification." pp. 772145 '
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: presentation‘of the shock. Again, aizropriate attending behaviors were

- L)

reinforced. A total of five shocks

|ty

2 administered ovetr five sessions,
o .

..... -

B | at which point no further climbing occurred in the subsequent twelve

! IS . '\
sessions. '
L

4‘1)-

6{. The pain from shock seems insignificant when compared to damage’

-
-

nthat may’ be dope during timevout or extinction. - If other aversive stimulg
(such as slappiég).afeheffective, it would not be necessar£~tq use shock. -
Also effectiye'is the pairipg of shocknwith ac originally neutral stiﬁclﬁé,
for then this stimulus alohe can repleCe the use of shock. fhe effecte of
J ehock ere'usually‘;airly immediate, 'dnd therefore much‘shock need net be
E administered; Once a behavior is suppressed in one situation with'shock,
the éuppression in subsequeht situations typically'rEquiree less shock
presentations. ' h
The data reported by Lovaas and ‘Sivmons showed an immediate acd very
dramatic termination nf seif-degtructive behavior, °veb in children who had
N ? ions ™
en self-destruetive for years. Tt igs unclear why n relatively innecent
aversive atfmulus shenld terminate self-destruction, considaring the verv
severe phyeical abuse the children infliced upon themdelves. Tt is poasihle
that the chilllren had adapted themeelvea to the pain from their celf-inflicted

¥ injuries, while the electric shock was new, nffering no opportunity for

adeptation.

lRisley, T. "The Effects and Side Effects of Punishing the Autistic
Behaviors of a Deviant Child." Journal of Applied Behavior Amalysis, 1968,
1 (1), pp. 21-34

2Lovaas, I., & Simmons, J. Q. 'Manipulation of Self-destruction in
Three Retarded Children." Journal of Applied Behavior Anmalysis, 1969, 2.
pp. 143-157.
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The use'of shdck,(then, is clearly effective in the ﬁodificatioh of
self—injufious bebéviorlthough:it does réise éqme issues.

'Whne_self-destructiVe behg&lar has‘sometimes been e#tingﬁished.by
electric shock; the litéfature points out that it océasioﬁglly brings out

worse behaviors in place of tho;:\*f ended. Noncontingentu;ocial isolation

can also successfﬁlly eliminate such undésirable behaviors when shock fails.

- ~ -

In some cases for some children electric shock does work. However, in some

cases it has proved ineffective in stopﬁing unprbductive self-stimulation or
e .

mutilation. Haring states,

" Shock may work, but why use it if mildly aversive consequences can
work equally well to decrease behaviors resistant to positive rein-
forcement? - And often these consequences are readily at hand, cost -
little or nothing, and require only consistency in adminisiration
by teachers, ward personnel, parené@, or other therapists. )

¢

-,

In Bucher and Lovaas' 1968 study the word ''mo' was paired with shock,
possibly acquired supps@ssing properties. Thus, an attempt was made to
suppress self--destructive behavior in another situation (during a walk) ug'ea

the word "'ne” ag punishmenr. During fifteen days of ha~e Tin~ data {' wa-
Ohgét\'ed that H\erln wan nn affantivéd ganerali-agtinn fFaoy chorle qaad o t1e
firat airnation.

The researchers are quick to point out that if shnelk 12 tn be yrod,

the administrator should be required to first test our the strength nf rhe

shock on themselves. The ethics of the therapiéts themselves are an

1Haring,'Nor}‘is G. "Aversive Conditioning and the Severely/Profoundly
Handicapped." Paper presented at the 1976 International Convention, CEC,
Chicago, Illinois. April§ 1976, p. 12.

;. Smoley, Susan Roth. 'Use of Operant Techniques for the Modification
of Self-Injurious Behavior." American Journal of Mental Deficiency. 1971,
Vol. 76, No. 3, pp 295-305. - '

<
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important part of the decision to use aversive stimuli. Often therapists

_ h£§e serious reservations agqiﬂst giving any discomfort to any child.
. _—

Morrison relates how'hi%‘two students agonized over the decisi?B to u;z_an

aversiVeigg-a mute, retarded girl who banged her head ag;insf hard sur-
faces.- When.other forms of behavior modification failed, they had to look
to punishment, Neither of them could use shock on.the child,'so-é.hild

aversive, shouting, '"No," and a light head tap was used, which ‘effectiv--_,

stopped the dangerous head bang;gg.l - .
In.many instances, the litérature—emphasizes that because m?n%:v/\i

parents object to ‘shock therapy, as do many theraﬁists, and because shock

N

is oféén not feasible because of mohey, staff training time, or expetimental..

setting, more therapists are Tooking at alternative forms of aversive -
conditioning. .

- Almost evary pieée of literature consulted emphasized the necessitw
e

, . \ .
of nﬁraining the permiggion of the parente and of the child, 1f prsgihlt~,

.

) ) . ‘ [
aa a pre v quiefte ro any treatmrnt id"qu'ﬂg rhe uee nf averniv- con

-

ditioning. Coneent forme aheruld ap~11 ecut the gerevral righve f the

family and the child nnd the 1imit- placed ‘n the educatar ‘n applvine

. 9 .
bhoehavior modification techniques. Qpecific prrental concent esheuld he a

necessity when punishment i= being considered as a treatment mnde. Tf at

.o ' £4
all possible, Haring feels, the parents shonld be invelved in the decision-

making process along with the.?heggpist. and thif a mild aversive should bha

llerrisoﬂ, D. '"Issues in the Application of Reinforcement Theory
in the Treatment of a Child's: Self-Injurious Behavior." Psychotherapy:
Theory, Research, and Practice. 1972,-9 (1), pp. 40-45.
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chdsen that the parents theﬁselves_consider within the bounds of goédu

[ 5 .

.

child management, such as a éhouted, "No.,"

T

In conclusiqn, éocial léarning advocates follow the controversiai>
. H ° ’ .

{_  learning theories of the Harvard psychologist, B. F. Skinner, Ph.D.

'Dr. Skinner holds that animals,. hyman or otherwise, learn through success.

They try out a behavior.and if it succeeds, ‘they are immediateiy reinforéed

-
M [

so that they will try it again.

Dr. Skinner has said the reinforcement is mpré subtle, coming usually

-~

insthe form~of -social appfbval. The most complex behavior is merely an

)

aceretion of miﬁhte, but heavily reinforced, steps.

. - e
The teacher must constantly keep in mind that behavior is.developed,
stréngthened, weakened, or eliminaﬁeq by the consequences or effects of the

behavior. Behavior is determined by the consequences that follow that be-

havior; hence, the acceleration or deéeleration of a given bhehavior ig
basgﬁ o altsrineg {ta roncequences. Ny
Tegal Opinion \
Qincoe thoe onget né the atudyvy the problem qnlviﬁg group had ewpreccsed
i rancern thar the aolectod soluticmn alternatives meot F}:a legal redquirement-~
nf the State nof Malifornin, Theraefore, the following nquestinne wora“wéh;d
‘of the Rivercide County Councel, the legal nigjcnr for the Covrona Noreo
Unified School District. hg
1. What are spectfic.fnrms of physical éonbact, not considered corporal
punishment, and not requiring prior written approval by the pupil's
)

parent or guardian, that a teacher can have with a student wheo is

engaged in willful disobedience?
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) fExamﬁies; a slap on the hand; physically guiding a student to his

seat or work station.

-

Does Education Code, Section 49001 apply when a child, in.the opinion

of the teacher or aide; is endangering others? (See Appendix A).

Exagple:r choking or hitting another séudg?ﬂ or an adult.

)

_When(a parenf.or:guafdian gives prior written approval for the teacher

or aide to administer cbrporal ﬁunishment,

a. Must there be a.witness? * _ > i C .
= - : , ' _ :
b. Can a Witpess be any other petrson, or must it he an employee of |
the school distriet? - .

c. “Can it be another student?

~d. Who determines if qﬁg administered punishment is extreme? '

e. -What legal backing does the téacheg'have
(1) for a case determined to be extreme?
(2) for a case deter&ined not to be é*treme?

f. Must seeking a witnege taka ﬁrecedence nver fmmediary ~f ecorypemral
p'mishment?

Is constraint c~onsidered corporal punishment?

Examples: tie in seaé; lock in time~out room.

When a child is placed in a time-out area, must visual contact be

. maintained between student and employee?

Are there specific court casesrﬁegging pregedents on the above subjects?’

The response to these questions, dated May 24, 1977, (Apbendix A)

indicated that there fj a legal definition of corporal punishment. It has’

' been defined as punishment inflicted upon the body, including imprisonment.

-

The County C?ynsel further states that statutory interpretations include in’

-
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the definition the infliction of pain,’but not imprisonment)

- - -

The County Counsel's reply went into great detail to cite recent"
eases involving the applidation of corporal_punishmeht. While the general -
, form of punishment in these,casee ;nvolveg the application of a paddle or
-7‘ similar instrument to the'posteridt7>other forme of- physically touching.
etudents, such as slapping,'slﬁgging, kicking, twisting a liﬁb or stomping

on a student have been °classed -as batteries and the administrator of such

.
-

acts Subject to criminal and civil penalties.'

»

. Reference was made to Education Code Section 44807 which limits the
amount of force that gan be used by a teacher to the same degree that a
patent would legally be privileged to exercise.

For further elarifieation the reader is teferred to Appendix A for

“the complete respense;
Survey of General Practices

After evaluating the annotated comments of all 157 entries, twent~
seven articles were read in an artempt to gléan general -techniques of
stuaent rontrol No arrnmp; wns mnde to evalnate the prrhahle eucraegca or
failure of each vr%ﬂﬂure_ but the articleée wera atudi{ed merely to ohtain
a general philocophy of the authoeve. An extensive liat of possible meanc
of control of behavior in classes for gevere]y handicap'ped students was the
goal of this partiCUlér review of the literature. The combleted list

A folléwé.’. . - ‘

Contingency Contracting-

' Teachers using gbis procedure establish a writtenm contract with the child.
. Y 7~
specifying theagehaviors the child must have in order to receive the con-

" trived rewards. The rewards are usually tokens or points that can be spent
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'later for toys, models, candy, cokes, and trips.. Contingenci contracts are

structured in such a way that a reward is made contingent upon the occurence

of one or more of the ‘specified alternative behaviors which is incompatlble
with the pinpointed problem be_haviors:1 T
: A .. Y

Exclusion -

When the child is unable to tolerate a given time-out period he is immedi-

ately eacluded fromaschool and if at a11 possible, sent home. There is

'

o-"lecture given by anyone in the school. He is merely told he cannot

remain in;schqol because it appears he cannot''"be a student." He will be
- ‘ - i
permitted to return the next day "with no hard-feelingg."2

Expulsion

Exoulsion is an infrequently used punishment in most schools. It is con-

N

sidered rather severe and seems to many teachers an admission .of their own
inability to handle the childred in the eladsroom.>

Modify Assignment

This involves a change in the task given the child, either making it easiar,
' ,
different, or perhaps wmore difficult in an effort to get him invelved. ‘

lHomme, L, Csanya, A. P., Gorsales, Mary A.,.and Rechs, J. R. How
To Use Contingency Contracting In the Classroom, 1969. Research Press,
P. O. Box 3459, Station A, Champaign, T11. 61820 -

2Hewett, Frank M., The Emotional;y Disturbed Child in the Classroom;
1976. \£§11y1and Bacon, Inc.: Boston, London, Sydney,. Toronto.)

_ 3Hops, Hya;;; aind Others. Contingencies for Learning,Academic agﬁ
Social Skills Program for Acting—Out Children. Manual for Teachers, First
Edition, March 1974, 118 pp..(Oregon University, Eugene Center for Research
in the Behavioral Education of the Handicapped.) .

—

4Hewett, The EmotionalleDistorbed‘Child in the Classroom.

J4



- Pitch of Voice | : . ' : ' _ ' -

,‘Another way a teacher may increase (oY 5 decrease classroom tension is by the

pitch of his or her. voice. This is one fa or which has much to do with v
whether or not a class will be noisy, quiet, relaxed, tense,-interestingt e
or-boring.1 -

Ptaise _ o . L o

It is important that when a. teacher awards points for appropriate behavior, )

Ve #

he or she simultaneously delivers a praise statement to- the student which

_describes why he earned a point. This pairing of points and praises makeS\ (ﬁ'
it more likely that’ when the points are eventually removed, the child con-

» “ . 'd R .
tinues to work for rewards occurring naturally within the setting, such as

praise and apprqul?z\\‘_N_iﬂ_ ' . - .

Iﬁdividual Tutoring
R 2 .

)

Such individual tutoring is not always possible for extenﬁag periads of time

becauséhof the needs of the other students.3
£ -
Reinforcement or Point Delivery
s

Saveral wethods of delivering reinforcers cap be utilized. In clacerooms
for older children, for example, reinforcare ran be delivered in the form

of points which are earned and conuld equal in dumber the minuteae apent in

4
acceptable activity.

lJohn, Mary Jane, & Conway, Walter J. Guidelines for Educati;g,Youth
Under Stress, 1967; 45 pp._(Nevada State HosPital )

2HOps, Hyman and Others. Contingencies for Learning Academic and Spcial .
Skills Pnpgram for Acting—-Out Children. - v

3Hewett, Frank. The Emotionally Disturbed Child in'the Classroom

4Quay, Herbert C.& Glavin, John P. The Education of Behaviorally
Disordered Children in the Public School Setting, Interim Report, October 1970,
113 pp. Temple-University, Philadelphia, PA. (Bureau of Education for the
Handicapped (DHEW/OCE), Washington D. C. ) '

ik
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mRestraint _
fhe holding,pr reStricting of bodz*parts.uged\by Students in excessive-

.movemegts in socially unacceptable manners has proven successful in the
decreasing of these behaviors by - approximately 702. This form of discipline
has also been effective in producing spontaneous appropriate behavior at an
increased level.l m ' . ) |

Rewards ‘ _ P . _ ' ;
It is extremely important that the reward for meeting the criterion be. provided
immediately after the incident, especially in the early stages of the program.
"In addition, immediate reward precludes the opportunity for the stuiﬁpt/{o en-
gage in inappropriate behaxsors which might then be followed by the rewarding
activity.2 o '

Send Student to Study’ Booth

-
The'student is sent to work on an assigned task in a study booth or “office."

These booths are presented to the student in a positive madmer and, as a
« result, they are desirable working areag.

Send to an Exploratory Cénter

The student is assigned to a task centar in the room where, upen direction,
. ]

the child goes to the exploratory center. The teacher selects a previously

demonstrated science, art, or in some cases, a communication task; the

student then follows the directions for that particular center.a

L 4

1Haring, Aversive Conditioning and the Severely/Profoundly Handicapped.

2Hops Hyman and Others. Contingencies for Learning Academic and
Social Skills Program for Acting-~Out Children.

3Hewett, The Emotionally Disturbed Child in the Classroom.

4Ibid.

Jo
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,Send to an Order Center ‘ _ } . .

N .
Since the Exploratory Centér involves a high degree of stimulaﬁiqn, it may
: _ , . - :
not be as appropriate for some disturbed children at a given time as the

' Qrdér Center. Here the student is given a simple direction-following task,

v

such as making 9-pugzle, copying a pegﬁoard.design; stringing beads, de-
ciﬁherihg a éecret code.wifh the aid of a key, or coﬁstructing a model of_
plastic or metal gomponenié; |
fhé most publicized instanceé’of aversive conditioningA;r; tgose that
utiljize electric shock to end dangerous:-or ingerfering behavior. Through
an electric impulse delivéred by means of a shockl stick, shock belt, or a
grid of the floor, experiments have stopped a number of children ffom in-
juring theﬁselvés or othérs, d; ffom engaging in behswviors which interfere

with learning.2

Students Taken Outside Classroom to Agree on a Task

In an effeort to maintain contact with the student, haoth etudent and teacher
{or aide) go out of the clageroom and agree nn aome task the child will
undevrtake, such as turning eomersaults on the lawn, swinging on swing for

fifteen minutres, punching a punching bhag, oy even raating in the nuraeaes'ae

‘.‘ B
office for a period of time.’ K

1

) .
lﬂewett, The Emotionally Disturbed Child:'in the Classroom.

¢

2 "
Haring, Aversive Conditioning and the Severely/Profoundly Handicapped.

»

'3Hewett; The Emotiéhallnyisturbed Child in the Classroom-

&
-

!



Time Out | | | ' ' o
! o L3 / I . ' & ’

‘Tpe-student is told that hg cannot participate in any class activities;

instead he npust s#t in isolation, usually in the principal's office.
- ' .l Y
Following this. time-out period the child is immediately returned to the

class with no questions asked. Aa long as he sits quietly during the

time-out period, he is able to return to the classroom.' There is no

extracting of promises that the child "be a good boy" or statements to the

-~

effect that, "you can return when you feel you can control yourself.' The

student'slreturglis based solely on the clock, and there is :ﬁ verbal pfes—
suring on the ‘?ft of the teacher or principal.l

.Tokens _ , | ' ' -

The tokens are dropped¢in a small contalner on the.cgilefs desk. ThiiiN .9
produces a‘sbung that makes it dnnecessary‘for the chlld to even look up

momeatarily to detect the receipt of a token.2

7
Token Economics

This technique makes use of a generalized reward (token) that can he traded -
for a toy, candy, model, or book at a later time. Tokens are extremely con-
venient 1in that they can be carried by the teachermrounselors and given out
immedlately when'approprlate behavior is ohserved. For instance, tokens ueed
in the classroom are an extremely effective means of maintaining "on task"

behavior.3

<§§;'
!

lHewett; The Emotionally Disturbe& Child in the Classroom.

?Hawkins, Robert P. The échool Adjustment Program: Individualized-
Intervention for Children with Behavior Disorders. 1971 Kansas Symposium on
Behavior Analysls in Education: Lawrence, Kansas, May 1971 .40 pp. (Kalamazoo
Valley Intermediate School District, Michigan )

.- 3Rousseau, Frank, Behavioral Programming in the Re-Education School‘
Tennessee State Dept. of Mental Health, Nashville, March 1971, 17 pp-

S&
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Verbal Restructure

were currently employed in each specific setting.

L ,
t e

The- teacher verbally restructures theﬁstudent using social approval or

-

d}sapproval as leverage. The student is reminded of the teacher S expec-

Al

' tations for him in relation to the assigned task and his behavior.1

I . ' -

-Survey of Specific Techniques

-

Early in thefplanning stage, the problem solving team indicated a

desire to poll the group to determine specific techniques currently in use.

R -

To achieve this purpose and obtain uniform Tesponses,” a form was develope

and each member asked to complete the form describing the techniques which

4
c

¢+ After all the members had completed their forms, the responses were

‘discussed. It was evident that with slight modificationm, many practices

'
4

were common to all.: Consensus was reached as to generalization of terms and
vocabulary,-and the final product approved'b§ the entire groug; The approved
summaryhof techniques, along with their'weighted factors, appears as Figure 2
in rhie text. : <
;uggenred Alternatives

An analysis of the data in Figure 2 chows a widd range of techniquer
employed, varying in approaches and involvement. The problem solving tegm
-

again expressed\phe degsire for a listing of specific procedurea thar the

teacher could use and know he or she would have the full support of the site

"administrator. Since the purpose of this study was to develop a set ‘of pro-

»

_cedures which would be acceptable, the problem solving team developed a set

of solution alternatives to consider. Negative and positive aspects of each

lHewett, The Educationally Disturbed Child in the Classroom.’
: W . [

S
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 Sumary of fechniques Used by Teachers

i' .

 FIGWE 2

of the Severely Handicapped in the
Corona-Norco, Unified School District
/ To Handle Severe. Behavio: Problems
Within the ClasBroom ‘

\

¢

Technique

| Duration inﬂ;
| # of Minutes

Strength

- Weakness

‘SIMPLE CONTROL: ~Looking at
‘the offender signifying dis-
1 approval, walting for atten-
~tion before continuing the
Instruction, a nild reproof,

poging a questdon to a pupil |*
whose attention has wandered,

moving around the room to
" trouble centers and laughing
at minor infractions.

Noge

| Instruction may proceed, un-

pleasant scenes are avolded and

there are few harnful effects on
the personality. Success depends

largely on the personality and
authority of the teacher, but

 may be found expedient in main-

taining order in the classroon
for instructional purposes for

the general welfare of the group.

t Tﬁie measure attacks sﬁrfaée
behavior only and may be

{neffective,

L

POSITIVE REINFORCEMENT:
Rewards and prizeg -

. None

.| havior,

All pdﬂltive means of control
help maintain the integrity of

.| the relationship between the

student and teacher or atudent
and aide regardless of the {n-
plications of the crisis be-

¢

¢
May become ends in themselves
instead of means of shaping
or modifying behavior, If
used in contingency management

| framevork, nanipulative be-

havior may be encouraged.

‘| In the main, a measure applied

chiefly for teacher control:
rather than for the physical
velfare of an individual or
the group.

I:IQ\V(Z

Aruitoxt provided by Eic:
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Techﬁique

| # of Minuteq

Duration in

Strength Weaknegs

LOGICAL CONSEQUENCES: Dis-
cussing the behavior of usual
consequences with the chtld
alone (letting the child talk,
+ ot just lecturing)bringing .
out-other alternatives to
that behavior,

5-15

The child must be ready and
Willing to try other alterna-
{tives before this method is .
useful.,

IFakuses on other alternatives,
Reinforces that the child is
chooging his behavior and that
he can change it,

TIHE OUT:
1. Hands on wall or hands in
circle on blackboard.

Sitting in phone booth,

. closet, or time out room [!'good" time

(lockable door).

3. Moving child to seat
- away from group.

4. Turning away from child,
(only in one to one
setting):

.

. |15 seconds

One minute
"good" time

One minute

Y

Until be-
havior
stabilizes

LR SN Ve o

Requires some concentration and
self-control

Very appropriate for manual
self-stim, Or hitting, throwing,
etc. '

Child 18 physically contained
and all interaction can be eas-
1ly controlled by teacher.
Removal from all stimuli, focused
on child controlling his -
agressive behavior,

If self-control 1s fnadeguate,

y take too long, or require
[frequent intervention from
teachgr. \

equires no self-control and
ay be used as an escape from
ules, or as an opportunity
for withdrawal. Requires
gpecial room be available,

" {Is not portable, It is only
dealing with the behavior
fter it has occurred.

Child is still expected to attend If self-control is Inadequate,
to teacher and behave as "stu- ay take too long, or require
dent." Lesé,disruption of rou- [frequent intervention from
tine. Focuses on social expec- fteacher. If a child 1s &
tations.” Being with the group |self-stimulator he 1s able to
1s viewedéas positive by most . |keep himself entertained at
students, desk and does not need group.
No disruption, work can fmmedi- KChild has opportunity to with-
ately be resymed. irav, or use behavior as task
b5 cape.

9t



Technique

Duration in

- of Minutes

Strength

Weakness

| PHYSICAL INTERVENTION:
Isolation of child,
(removing from situation
1f he refuses to go).

Until the
child can
control him-
self enough
to quietly
return to
the class,

desk, group,

ete,

,Removed'from the stimuli which

{"set" him off; focuses on the

child; he can control himself;

keeps him fron "setting off"

the rest of the class, Child

does. not get his own way; aids
in controlling child who wants
to destroy property, self, or

others during tantrum,

We are controlling child, in-
stead of child controlling
hingelf. “Also child may be
getting some gratification or
reinforcenent. It is only
dealing with the behavior
after it has occurred, does
not prevent {t,

R

RESTRAINTS:
Strapped in chair, or arms
strapped down, etc,

\

(ntil
behavior /
stabilize

Can eliminate possibility of
hurting self or others. Preg-
ence of restraint may act as
"alter ego" eVen when not in
use, especially with compul-

Jsive behaviors,

-

Requires spé!ial equipment
and may not be portable,

Use may involve "wregtling
match," May destroy rapport
or produce bad emot}onal

"I reaction,

CORPORAL PUNISHMENT:
1. Hard slap-or "swat"

2, Spanking

None

Inmediate application at time
of behavior and task can be
immediately resuned,

May be made extremely aversive.

May destroy rapport or work
attitude., Difficult to be,
consistent with questionable
legality,

May destroy rapport of vork |
attitude. Difficult to be
consistent with questionable
legality, Usually involves
delay; usually disruptive

Aruitoxt provided by Eic:

EKC : :

3



: ‘Technique

Duration fn -

'

.Behavior conpletely ignored

il

behavior
disappears,

Works whenever aversive attens

tion 15 enough to maintain
behaviot,

| # of Minutes Strength | Weakness
| PLANNED IGNORING: . Uhfil behay- | Child gets no reinforcement Allows child to be. disruptive
: . | 1or stops or " | (positive or negative) for thd to others vorking quietly;
becomes danger| behavior, "sets of " others; can "work
to himself or himself up" even higher. :
others,
" EXTINCTION: - . /

Everyone must act consistent-

in frequency and severity be-
fore decrease.

ly. Behavior alvays increased

RESPONSE COST: Less of '

etc,), When loss of, privi-
leges 1s applied, it should
follow as.a natural, logical
forn of correction with no -
gort of retributory attitude

on the pagt of the teacher. '

Care must be exercised not
to apply this sanction too
long, Ways must be made
available o that, after
the student has had time to
| examine bis conduct with
the help of the teacher, he
can restore hinself to full
privileges.

‘ | Varies.‘
privileges (lunch, sviming, [

Shows child the logical con~ -

sequences of acts, " f you .
‘fight during free time, you éa’turnkinto a "game”

lose free tine." This is on
method of teaching the re-
lationsMp of duties to

' privileges.

May be big time delay between
behavior and punishment, Can
- "I don't

can take awayl" Must make
sure that privilege is direct-

and not just an arbitrary
privilege,

care. Let's see how many you |

ly connected with the- hehaviorf‘

' Y oof ‘

8¢



| Dutétion in
Technique \#,of Minutes

Strength Weakness

"PUNCHES" NOT EARNED:
Bach student 1s given a card at Varfes -
the beginning of the day, As
tasks are completed, or good
| habits and/or behavior exhib-
ited the circles printed on the
card are punched out by the
teacher with a paper punch,

Provides a very structured set-
ting., The child knows what to
do to earn the punches and why
he didn't earn the punches,
Stresses that the child earns
them, they are not glven..
Students are strongly motivated
| to save up punch cards - loss of

Must not be an arbitrary
"taking avay of punches."
The child simply has not
earned those punches, The
child, of course, must know
how to earn them, After
child has lost four punches

| Referred to as "Punches, not
awarded when eJrned can be a
form of negative rewards

nore than four punches means
. loss of card.

in ome day, it has lost its °

value,

STIMULUS SATIATION: Exhapst- |

ive fepetition of behavior,

" OVERCORRECTION: Exhaustive -

| repetition of {ncompatible
" beliavior or correction of
| 1t or repair of damage, etc.

Varies

-

May be very effective with
compulsive and ritualized
behavior, ‘

May require spectal equipment.

Involves total disruption of

 routine, and'often a great

deal of time including
teacher's of aide's time,

{

I:IQ\V(Z

Aruitoxt provided by Eic:

Q"

6t
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FIGURE 3

Solution Alternatives

?terdure

~

‘.Posifive.Aspects

Nggative Aspects

Continue as is. |-

No work involved on part of
the staff. =~ -

~.

1. Confusion and uncertainty

.on part of the staff.

2. Staff fearful of pbssible-
" legal reprisal.

el

No opportunity-to individual-

range of pro-
cedures from.
which the
teacher may
select.
e

niques that can be
utilized to meet indi-
viduyal needs are avail-
" able.-

2. Assurance to teachers
that techniques used will
have support from admini-
stration..

Adopt a few 'A well-defined procedure
selected telling staff exactly how ize needs of:
. procedures. to proceed. ‘ 1. student
‘ 2. teacher
3. physical setting ,
Adopt a wide l. A wide variety of tech-. Techniques utilized will

vary from teacher to
teacher.

Not' allow any,
means of con-

those already

in use in "reg-

-lular” class-’
rooms. '

trol other than

-i . )
l. Easy to administer.

2. All chilfren on campus
will be treated equally.

Q.

1. Classroom Chaos. -
2. Staff will resign.




o . cHAPTER Iv
", PROBLEM SOLUTIONS
SolutionAlternativesfSelected
\\\\‘With the inforﬁation{gainedlfrom.a review offthe literature'and an
: x
" analysis of the suggested alternatives as presented in Figures 2 fnd 3, thg

problem solving team selected the;following alternatives as having:the highest

potential for meeting the .solutioncriteria’ as stated.in Chapter II.

Procedure Positive Aspects' ’ "_ Negative Aspects
'Adopt a wide range of 1 A wide variety of i Techniques utilized will
 procedurés from which |- techniques that 'can vary from teacher to
the teacher may select;k_ be utilized’to: meet teacher.

- individual needs are | .
¢ available. ' -

2. Assurance to teachers
£ 3 -], that techniques used .
o 1'% "will ‘have support
from the administr-
tion. -

.The problem solving team then proceded ‘to deveiop the 1ist of tech—
niques and the procedures for their administration that, hopefully, would

receive approval‘from'the district office administration. The list of {

-proposed techniques developed by the group are presented in Figure 4, and the

1
procedures in Figure 5.

o

. Following the group's agreement on the techmiques and procedures, .
0 M - q . .

the entire package was presented to the district office administration, where

-

it received enthusiastic support. A copy of the letter indicating their

A -
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~*’  FIGURE 4 ‘ | - ‘
. . . ] : SR . :
R CORONA-NORCO UNIFIED SGHOOL DISTRICT

-Department of Specialized Instruction

Techniques for the Control of Behavior Problems\of The
Severely Handicapped Within The Confines of The lassroom
. [}

. _ MaximDurat iow .
» in # of Minutes

Technique . " Procedures

Y

‘.

Simple Control |Looking at the offender signifying dis— None

- o approval, waiting for attention before .
J - continuing the instruction, a mild re-
s .| proof, posing a question to a pupil -
' whose attention has wandered, moving
, I around the room to trouble centers.

Planned- RS The child receives no reinforcement Until behavior
Ignoring: | . .| (positive or negative) for the stops or until
T -+ |behavior. danger to himself
. g ' ‘ or others ends.
Logical ‘ Discussing the behavior of usual con- | Established.to
{ | Consequences sequences with the=child alone (letting | suit the indi-
the child talk, not just lecturing), vidual student
| bringing out other alternatives to that situation.
behavior. The .agreed upon consequence ‘ oo
‘is then administered, without remarks, . .
upon display of, the pre—determined : "
behavior. )
Extinction All personnel, inclyding the pargnts,. Until behavior’
- are to act consistently until -the spe- disappears.
cific.behavior is no longer exhibited,
realizing that. the behavior always in- | '- .
creases in frequency and severity be- .
‘fore it decr’ises. -
[Loss of When applied, it is to’'follow as .a | Care must be'
Privileges . natural, logical form of correction . | exercised not
¥ . with no sort of retributory attitude' ! | to apply too
/ ' on the part of the administrant.' Ways long.

must be made available so that, after
the student has had time to examine

_ his conduct with the help of the

. . | teacher, he can restore himself to

' full privileges. ’




[ —t ]
o _ . imum Duration
Technique ° Procedures o n # of Minutes
Positive The ,reinforcement, in a positive manner, | None °
@einforcement of good behavior by the.distribution of .

’ ' rewards, prizes, food, and special con~

siderations.” Procedure varies, but the
entire program designed by each individ-
) ual teacher, is to be approved by the N
. .appropriate Supervisor (See Appendix D). iy
Time Out The following methods of "Time Out" are :i
' acceptable. %
1. Turning awyay from child (only in a .
one to one setting). 1. 15 seconds .
;2. Hands on wall or hands in circles 2. One minute -
on blackboard. - - Ygood" time -
/3. Moving child to seat away from group. 3. Until behavior {
SR o ‘ ' : ¢ stabilizes,
4. Sitting in an area designed to be %, Until behavior
void of all stimulation, yet with- stabilizes. -
R in visual and aurhl contact of the : : ' f
- .- teacher. . ’ : ' 1.
. 5. Sitting in a small room which has 5, Until behavior
y been specifically constructed for stabilizes.”
such purpose. The teacher (or aide) .
. -i8 to remain in constant visual cen~ | -
., tact with the child. ‘A door may be T
. closed to eliminate noise, but can-
" not be locked. . - - Do
Lorporal The following types of corporal punish-
Punishment ment are agceptable, provided signed
‘ parental permission has been received
! prior to its administration. .
1. A slap on any of the four limbs. " |1. Immediately
2. A ‘swat with the open hand to the, |2 Immediately.
posterior. ‘ '
The above approved only 4f ad- .
ministered immediately at the time
of behavior and the task is resumed. | .
' 3. A spanking - several swats with the 3 Immediately:
open hand to the‘posteribr.. N
Appraved only if administered in the
' presence. of an adult witness gnd . )
~ when the administer is not in an T e
angered mood. - The detadls of -the I S,
‘spanking are to be recorded in writ-
- ing and submitted to.the building
- principal within 8 hours and to the ,
. parents verbally within 8 hours. ‘

-
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: . FIGURE 5

Procedures For -The Adﬁinistrapion'of Approved Teehniques
: e M, : ) N o :
The techniques for the-control of behavior problems within the con-
fines of the classrooms for the severely handicapped as outlined are to be
-aduinistéred only when: : :

1. -They have been reviewed with ‘the teacher, buildina principal and/or .
site administrator responsible for discipline._,u. N

2. All personnel working in "the classroom and the site administrators
have a full knowledge- of the approved procedure and an understanding -
of which specific procedures are: Currently being applied to particular
students. | _ ‘

3. The teacher has explained to the- parents/guardians the full 1list of
approved‘techniques and their ramifications. -

4. The.parente have signed the following statement and it is on file -in
the principal's office. : ~ , :

I/we understand that our child-has bee& assigned to.a Specializied
Instruction classroom which has been'.explained to us and which we were
invited to visit, and we further understand that our child can be withdrawn
by us at any time. ’ : . -

I/we also understand that every possible effort will be made on the
part of the spedial teacher to provi e educational tasks that promotejﬂearnr
ing and success on the part of the student. We unfierstand this program is
designed to make positive Ehanges in the student’e echoonl bahavinr to prn
matey Jearning and social interaction at school.

!

The various approved methods of behavior crntr~l have been explained
to me/us and we, by signing this férm, crnsent to the adwinistrotion of any
or all of these rrocedures provided thev hnve heon admintartarcd in accnvdanres
with the copy we have been given.

We unde¥stand that these techniques are used only when a student can-
not-respond te the reasonable rules of the classroom or school and engages in
seriously disruptive behavior. This 1s not intended to punish gstudents, but
to ensure their success and to see that the special classroom drnes not bernme
a place where acting-out behavior dominates the genarally quiet learning
atmogphere of the classroom.

2

L Signed -
‘Witness ‘ ' Parent/Guardian Relationship
. Signed o ‘
Language Spoken i Parent/Guardian Relatinnship
Interpreter . ‘Date o 7
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support and’ approval appears as Appendix B. ”;

.

. ) ‘Field Test Plans - Development
Upon receiving the indicated support the problem solving group plans -
.to obtain parental permission as indicated in' item 4 of Figure 5. If it is

.

determined that the obtained.parental signature will suffice as permission
to place'the student in the program, this signature must be obtained prior
‘to the student s initial placement in the class. Therefore, plans were *

-

made for parents; of all new students entering the program to be conferenced

2

and the signature obtained prior_to placement.”

~

It was decided that upon appfoval of plan, parent/guardians*of those
studentg currently in the program will be conferenced prio to/September 1977
for tHesgnfpose of explaining the techniques, as per item 3, Figure 5. Prior
/ég\tne opening of the 1977-78 school year, the siggfture of the parents/
®uardians of all students currently enrolled 1in the~ﬁ%ogram should be obtAained
éé per ttem 4, Figure 5,

Field Test FTlan — Review Pracess

After notific~tion of the approval of the plan. the prohlem anlving
team detarmined rhat rhe prepcadure deccribed in Field Testr Plan Develorment
would be followed and rhe reactinan of thoase invoelved wesld be compiled afraer
all parental signatures had been 0htain6d. The encrragg of the plan would he
measured by:

1. The eaee in explaining the prograﬁ to parents.
2. The ease in pbtaining their signatures.
3. The completion of the task prior to September 1?77.
It'was further determined that if 80% of the parents could be con-

ferenced and their signatures obtained prior to September, 1977, the pro

" gram would be successful.

rY

.



_ CHAPTER V
. EE RESULTS o S -

The goal of this study was to establish a procedure, apfroved by

teachers of the severely handicapged, site administrators, and distrjct

\

'_office administrators, for;the control of behavior problems within the
confines of the elassroom for the severeiy handicapped.‘ The resuits of .
the,problem solving team 8 efforts have achieved this goal.

F' Expressing concern for the legality of administering punishment to”

special education students, a legal opinion was obtained. One question '

asked was for a legal definition of "eorporal'punishment.".'The‘ooinion,

obtained from the Riverside County Counsel, the legal advisor for the

)

Corona-Norco Unified School District, has'been.included in the study as

Appendix A.
A comprehensive review of the literature revealed many techg;qyes e
el : . ‘,

' for the control of behavior, some of which would he acceptable in publie
:ﬁsehnol clacsaroome. From this review a l{aring ~f gevernl proseihble teoch

uwiques was compiled and briefly degeribad. The problem enlving tenm wan

]

polled to discover technigues onf%ent]y in use ameng them and each rype

was weighgd as to positive and negative factors.
i

.~

-The end. result of this study is an approved .list of eight types of

behavior control that individual classroom teachers.of the §%v;?ély handi-
: \ : .

capped can use., Because the list‘has received approval by the district '
. s

(7 L ofE}ce administration, the teacher has the agsurance that if administered

according to the procedures outlined, he/she will have the fgﬂl support of

-

T , 7 . 46
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‘the district., -y

As part of the adopted procedure, parents of all studeéiits identified

) . L s .
as severely handicapped ‘are to be' involved in a teacher conference prior to

' plaéement in the class. The purppse of the conference is to explaiﬁ the
different techniqués that might be used- with their child to control behavior
and to give the parents a copy of the tecﬁniques (Appendix C). Their signa-
tures'oA a form (Figﬁre 5, item 4) is required prio} to placement.

»

The above pchedure will be used .for all?students admitted Eo the
LN

program in the future. Prior to the opening-of the 1977-78 school year,
the involved teachers completed the task of obtaining the necessary signa-

 tures for those students curréntly enrolled.
_ )

5




X : | ‘.CHAPTER.VI -

. ~ °. CONCLUSIONS AND RECOMMENDATIONS
—_— 1. Conclusions .
o

After an extensi&e review Qﬁ the-li;eratpre and an'eightémonth
{nvolvemenh of peoplelgpncerned with this topic, it was possible-to
reach eertain juétifiahle‘cqnclusionS{ | |
.l. The legal definition-of corporal puﬁishmenﬁ given by‘the_Ripefside
County Counsel is cdmpatible with the plan as developed by the project.
2. It 1is poégible to establish a list of approved techniques to control

<
severe behavior problems within the confines of a‘severely handicapped

classroom. ‘~ ' - : ' b
3. Théfprocedure established for the application of these techhiques is
workable ahd acceptable.

The teachers involved were able to(explain the program to the parents‘
with ease and indicated that obtaining the signatures was no problem. They
were able to complete this task for their existing students prior to Sep-
tember 1, 1977. The problem solving team had considered the attainmept of
80% as successful. The attainment of 100% was highly successful and beyOnd
everyone's hopes. In the fyuture, 'the form will be a requifement to the
plaeement of any student in a class' for the severely handicapped. :

The staff involved is completely pleaéed with ;he end results. Their
feeling that an urgent need has been met was expressed by each of the four
teachersa' They are comfortable in knowing which form‘of diécipline they can

- use without fear of reprisal from the administration. The administration,

48
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.on the other hand, is satisfied with the guidelines as a policy for the

-

specific form of discipline that can be expected in classrooms for the
'seuerely.handicapped,_ The unanimous comment‘from the administrators in-~
volved is that they no longer should feel apprehensive in talking to the
'parents of the students in the class. In the past, the parents-on occasion
would call to discuss a student report of a teacher's response to a misbe—-
havior. The principal found himself at a 1éss to explain or justify the
action, and would havedto investigate the situation before. a reasonable
response could be made.. This new procedure will allow the site administraJ
tor to have a better understanding of the situation and its adoption will
allow for a smoother operation of the program. |

Perhaps the greatest response came from the parents involved. ‘Arter
the parent-teacher conference to explain the procedure and the form, there
was no hesitation on the parents' part to sign the necessary paper. They

¥ ‘ \
felt assured that proper methods of hehavior contr~l would be used 1~ thr

classroom and that sthey had a baetter undaratanditp of the raagon for 1
adminietvration af the variomne typee f control Many of the paraenr
Yaquesfad addit{innal froformar $on guyd avprresnad a deacrir e bty stme eome o f [ s

recrhiniquee in the hame |

All invelved in the final process ~— the tearhera, administratora,

0

and parents ~- are extrémely pleased with the ‘end result. Tt has opened new

' v
-

doors of communication and all involved feel more comfortable in the ever
all operation of the classes for the severely handicapped.
M Recommendations

Based on the result and conclusions of this study, the following

recommendations are suggested as procedures to be adopted:



~ for behavior control as outlined in Figure 4. y
P e L
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Upon assignment to a class for the severely handicapped, the teacher

and aide'will become completely familiar with the approved techniques

N

- . . v o ) PR ’ ;fg ' ’
Upon the assignment of a severely handicapped class to his/her campus,
the building principal will become familiar with the appfoved list and

will inform all of the administrators under his/her jurisdiction of the

-
-

abprdved techniques.

Uponlcerﬁification of'a pupil to a élass for th; severely handicapped

ana priof to plééement in the;class, a parent-teacher conference will

be held. The purpoge of the conference is to:

a. review the purpose of assignment to the class,z

b. discusé theuyarioﬁs techniqdes of behavior control approved for
u§é in the claés,

c. obtain the parents' signatures on the form, 'ndfcating their
approval of the aldminintraring of ane v a1l of *he 1iarad
tecrhniquer.

Tf the parent refucea tao qgign the ~rpraon? fasm, thie DI LT o031 sy s

aeqigned to the Aecignated rlacge. :

.
Thege prrceadurec, as recrmmended hy the probhlem an]v{ng team, hn e

been adopted by the Corona-Noree UInified Srhnol Dictrict aem operaring

procadure.
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L]

.%  L ..: o _, )u' ..:_ o L . o o . . . = ?‘ :
. communicats snmovin, motivats sducat — £ CORONA-NORCO UNIFIED SCHOOL DISTRICT;
S At e . DEPARTMENT OF SPECIALIZED INSTRUCTIQ
- . R I C ) March 16. 1977 ., - :

e

'TO: John'Hafper:'
" FROM: Biﬁ Johnson e - ‘ , | C . B ,
| . ' . HRB QUESTIONS | & -

‘

The following questions are Presented assuming that %achers of the severely .
emotionallj disturbed and autiétic in the Corona-Norco Unif;ed Sc@ool-District
are familiar with the following Education Code section. '
S ~ Section 49001 (a) Corporal punishment shall not be administered to a
I - pupil without the prior written approvul .of the pupil's parent or
guardian. The written approval chall be valig for the school year
win which it is submitted but may be withdrawn by the parent or guardian
at any time. ) I :

!

l. What are specific forms of physical contact, not considered corporal punish-
hent and not requiring prior written approval by the pupil's parent or ,
guardian, that a teacher can have with a stydent who is engaged in willful
disobedience? - . . '

Example: - a slap on the hand
: - physically guiding a student to his seat or work station.

2. Does above Education Code Section apply when a child, in the opinion of the
teacher or aide, is endangering others?
Example: - choking or hitting another student or adult

3. When a parent or guardian gives prior written approval for the tearhar or
aide to administer corporal punishment .

Must there ‘be a witness? /

Can a witness be any other person, or must it bhe an emplaven’

Can it be another student?

Who determines if the administered punishment s evrreme? %

What legal backing does the teacher have

(1) for a case determined to be extreme?

(2) for a case determined not to be extreme?

£. Must seeking a witness take precedence over immediacy of corporal
punishment? ' .

®anom

4. Is constraint considered corppralprnishment?

Example: - tie in seat . . .
\ ’ - lock in time out room

5. When a child is placed in"a time but area, must visual contact be maintained
between student and employee?

6. Are there specific court cases setting precedents on the above subjects?

-

—
JJ:Cf /

,
bo
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. Appendix A
: b
April 14, 1977 -
V. W. Miller
Riverside County - - P ‘ .
Nffice.of the County Counsel - g

3535 10th Street _ N
Piverside, CA = 92501 ‘

Dear Bud:

Onfbehalf of ‘the Corona-Norco Unified School Nistrict, I'm
writing you reqardina corporal munishment. Tducation Code.
‘Section 49001 {(a) rnrovides that cornoral punishment mav not
be administered to nupils without written narental consent.

Because of the methods used in behavior modification of
snecial education purils, the Director of Specialized
Instruction has asked whether or nn+ a lemal definition of
corporal punishment exists or whether *here is rcase lav on
the subject. '

Rather than a formal oninion, a return ~hone ~all woulAd
suffice. Thanks.

*Yours truly,

John R. Harper .
Administrative Assistant-to-the-Superintendent/
Ermployee Relations -

JRH/er



" . MAY T. SULLIVAN. JR. .

GERALD 4. GEERLINGS

PETER M. LYONS
. JERRY A, SCHEEZR

COUNTY COUNSE. ) ' m‘wee : *ai]oel arano”
T JAMES 'Hl'gﬁat. " 3535 TENTH. STREET. SUITE Corena ¥9 € Unified e f w.o W micer
. ASSISTANT . . R“/ERSlDE. CALIFORNIA 9250 CVEN A BROIILL

o Sched Datist <
J o .

TELEPHONE (714) 787-242!
. ' LOYAL §. nEIR
GERALD BLANKENSHIP LW,

Ma.y 24, 1977 - ' ROBELRT WESTMETER

.EDWARD D. PALMER

SENIOR OELPYTY R

. o THOMAS KRANELSK:
' WiLLIAM G, RATZENSTEIN
' WILLIAM P, MCNAMES
TIMOTHY L. DAWVIS
DIANE u) BARTOLWF

a br.-Apgustrne Ramirez = = : :
. Ddstrict Superintendent o - _ :
Corona-Norco' Unified School District . : : : ' '

300 Buena Vista aAvenue | :
Corona, ‘California- 91720 - - )«

‘Attention: ,Mr. Johp R. Harper, Administrative .

e Assistant-to-the Superintendent

Re: Corporal Punishment -
' Dear Dr. Ramirez: .' "

By letter dated.Aprii 14, 1977, you’havg asked whether or not.
there is a legal definition of corporal punishment, or whether
there is case-law on ‘this subject. The answer to both your
queries is in the affirmative. '

As you have correctly indicated in your letter, corporal pun-
ishment may be administered .in California only with the written
approval of the parent or guardian [Education Code §49001(a)].
The legal definition of corporal punishment, in its enlarged
medning, such punishment of, or inflicted upon, the body,
including imprisonment. Under some statutory interpretations
it has been held to mean in its primary and restricted mean-
ing, punishment upon the body, as infliction of pain such as
whipping, rather: than imprisonment [22 Colo. 251, 255].  Web-
ster's New International Dictionary, 2d Edition defines
punishment: "Punishment applied to the body of the offender,
including imprisonment. " o _

There are enumerable recent'i;ses involving the application

of corporal punishment. The Mfmost recent decisions being that.
of the United States Supreme Court in Ingrahm v. Wright, dated
April 19, 1977, CCH U.S. Supreme Court Bulletin, SCB 1735. As _
soon as this decision'is reported we will advise you of the.
citation. The case exhaustively describes the issue of cor-
poral punishment and. determined the following issues:

7

“
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Dr. Augustine Ramirez ‘ .
May 24, 1977 i

Page: 2 o _ L -

1. Whether padaling of students as

a means of corporal pun--
ishment in the public schools, agaa means of maintaining

school discipline, constitutes cruel*@nd unusual punishment

in violation of the 8th Amendment -of the ‘U.S..Constitution;

2.. To what extént-that paddling is constitutionally permis-
sible. Whether the "Due Process Law" of the l4th Amend-
- ment requires pPrior notice and an opportunity to be ‘heard.

The_Supreme Cdurt held that corporal punishment by paddling

did not violate the 8th Amendment of the Constitution and was
not cruel or unusual punishment, nor did it require prior notice
and an opportunity to be heard under the Due Process Law of

the 1l4th Amendment. The Court‘did hold that the punishment
must be moderate and that there existed the pPossibility of
criminal afid civil liability for the use of corporal punish-
ment. The statute in question, Florida Stat. 23227-~Corporal
Punishment, was defined as: ‘

"The moderate use of physical force or physical con-
tact by a teacher or pPrincipal as may be necessary to
maintain discipline or to enforte school rules."”

The general discussion throughout a great majority of the
cases, inigpplying the rules relating to corporal punish-
ment, have generally considered corporal punishment to be the
- application of. a paddle or some similar instrument to the
posterior or spanking on the buttocks.

The cases dealing with the other forms of physically touching
the students, such a=s slapping, slugging, kicking, twisting
of the arm, stomping on the student, or like forms of behavgar
have been held to be batteries and subject to criminal and
civil penalties. 1In california, People v. Curtis 1ll6 ca
771, found a teacher guilty of violation of Penal Code, Sec-
tion 273(a) for spanking a child. Subsequent to the Curtis
case, Penal Code Section 273 (a) has now been made a felony
-and provides that any person who, under circumstances or
conditions likely to produce great bodily harm or death,
wilfully causes or permits any child to ‘suffer, or inflicts
thereon unjustifiable physical pain or mental suffering, or
" having the care or custody of any child, willfully causes
or permits the person or health of such child to be injured,
or willfully causes or permits such child to be placed in such
situation that its berson or health is endangered, is punish-
able: by imprisonment in the county-jail not exceeding 1 year,
or in.the state prison for not less than 1 year no more than
10 years. : , - '

.
- .
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-Also, Education Code Section 44807 limits the amount of force
that can be used by a teacher, to that degree-of physical con-
ﬂ[trol of a pupil .that a parent would be legally privileged to
exercise, but in no event shall it exceed the amount of physical
control reasonably nNecessary to maintain order, protect prop-
erty, or protect the health and safety of pupils, or to main-
tain proper and appropriate conditions conducive to learning.

Under the provisions of Education Code Section 49000 the
governing board of a distirct may adopt rules and@ regulations
authbrizing certificated personnel to administer reasonable
corporal or other punishment to pupils when such ‘action is
deemed an appropriate corrective measure. Generally, the rules-
and regulations adopted by a majority of the districts pro-
vide that corporal punishment shall be defined as the appli-
cation of a hand or paddle to the seat or posterior of the
pupil to provide discipline or to enforce school rules. The
manner in which it is applied is usually defined as reasonable
in amount and administered without anger and only after it has
been ascertained that there are no health conditions that exist
which could cause injury to-the pupil, and that it be witnessed
by- one or more members of the faculty, and that -the parents be
notified of the corporal punishment after the fact. All of
this is viewed in light of the requirement of the Code above
referenced that the parents give written consent to the ad-
ministering of corporal punishment.

Your letter indicates that the Director of Specialized Instrur
tion, who is involved in behavior modification of special
education pupils, requested such a definition. We call your
attention to an article in Standford - Law Reviews Vol. 29, No.
1, pp. 93-126 entitled- "Coercive Behavior Control in Schoo -
Reconciling, " Individually Appropriate Education With Damag-
ing Charges in Educational Status." This Law Review article
discusses in length the morality and legality of use of be-
havior modification therapy and psychostimulant drug treat-

as "coercive". This is in line with the current trend to-
ward distrust of and abuse of psychological stimulant drugs
for both public school and criminal institutions in the future.

In summary, reading of Ingrahm v. Wright, supra and the Stand-
ford Law Review, ibid, will dive an overview to -the current
legal trends in both the area of corporal punishment and co-
ercive behavior control in the educational setting.

Very truly yours,

Ray T.'Sullivan, Jr.

o e LH,

By: W. W Miller
6 & Deputy County Counsel
/

PN
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Article 537 Prohibition f Corporal Punishinent

. . . ' .. . “~ . -
49000.  The governing board of any schook district may adopt rales
“and. regulations - authorizing  teachers, . srincipals, and  other
- certificated. personnel 1o administer reasonalge corporal or other
- punishment to pupils when such acetion 15 deemed an appropriate
corrective measure exeept and 1o’ the exteit that such action is
permissible as provided in Section 49001. - I
*49001. (a) Corporal punishment shall not e administered tq at
pupil without the prior written-‘upproval of_the. pupil's parent or
guardian. The written approval shall be valid for the school year in

which: it is submitted but may be withdrawn by the parent or -

guardian at any time, , . _
(b Ifa school district has adopted a policy of corporal punishment
pursuant to Section 49000, at the beginning of the first semestef or

quarter of the regular sche®l term the governing board of each such

school district'shall notify the parent or guardian in a manner similar

to that provided pursuant to Section 48980 that corporal punishment.

shall not be administered to a pupil without the prior written
approval of the pupil's parent or guardian. : ‘

v
.
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NN o CORONA © AUGIE RAMIREZ. Ed.D. Superjntendent -
m “NORCO UNIFIED SCHOOL DISTRICT * AUsk amméz eao.
_} 300 BUENA VISTA AVENUE - CORONA, CALIFORNIA 91720 714/736-3301.  Paul V. Buckiey, Asst Superintendent

_ Administrative Services - 736-3386

Austin M. Mason, Ed.D. Asst. Superintendent »

N Instructional Services - 736-3341

] . B W Neal Wright, Asat. Superintendent
* - Personnel Services - 736-3286

BOARD OF EDUCATIGN

N - . Glen A. Coulter
- « . . Pauline G, Fiardo
. * | ST willard C.Love = .
~ . : M . - Peg Schumate
: T : S Louts VanderMoien
' TO: . James ‘Johnson,’

C Coordinator of Specialized Instruction

. FROM: .Austin‘'M. Mason, .
' Assistant Superintendent Instruction

- DATE: September 2, 1977
a// This memo w111 serve as official notification to you and
- - your. problem solving team that the folloWing have the
| full approﬁal and support of the district office admin-
istration : -
1. The chart, "Techniques for the Control of Behavior
. Problems Within the Confines of Classroom for the

\

. Severely Handicapped.

o

“2. The listed procedures for the administngation of
the approved techniques. ﬁi\L

‘Y am pleased that, this list and the\procedures for their
administration has been developed. and feel its applica-
tion is .another positive step in the“groﬁth of our district.

LR} M ®

CERIC- T ey A
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Appendix C

CORONA-NORCO UNIFIED SCHOOL DISTRICT
Department of Specialized Imstruction

Techniques for the Control of Behavior Problems Within
. “The Confines of ‘the Classroom for the Severely Handicapped

T
A
-

Technique

. Procedures

—_—

Maximum Duration
in # of minutes

>

Simple Control

‘Looking at the offender signifying dis-

approval, waiting for attention before
continuing the instruction,”’ a mild re-
proof, posing a question.to a pupil
whose attention has wandered, moving
around the room to trouble centers.

None

Planned

The child receives no reinforcement Until behavior
Ignoring (positive or negative) for the stops or until
behavior. danger to him-
* self or others
ends.
‘Togical Discugeing the behavior of usual con- Established to
Consequences seuences with the child alone (letting | suit the indi-
T the child talk, not just lecturing); vidual student
bringing out other dlternatives to that | situation.
behavior. The-agreed upon consequence
is then administered, without remarks,
upon display of the pre-determined
N behavior. L 1.
Extinction All peraganel, including the parents, Until behavior
are to act consistently until the spe- | disappears.
cific behavior is no longer exhibited,,
realizing that the beh#ivior always in-
creases in frequency and severity be-
fore it decreases.

Loss of When applied, it is to follow as a Care must be
Privileges natural, logical form of correction ' | exercised naqt
‘ with no sort of retributory attitude to apply too

on the part of the administrant. " .| long.
_ Ways must be made available so thgt, -
- after the student has had time t8’

amine his conduct with the help off the
teacher, he can restore himself to’
full privileges.

"‘(I



Technique

. L4

Procedures

Maximum Duration
in # of Minutes

Positive
Reinforcement

" rewards, prizes,

The reinforcement, in a positive manner,
of good behavior by the distribution of
food, and special con-
siderations. Procedure varies, but the
entire program designed by each indivi-
dual teacher, is to be approved by the
appropriate supervisgsor (See Appendix D).

None

-

Time Out '

The following methods of "Time Out' are

acceptable:

1. Turning away
one-to-one sef\ting).

2. Hands on wall o\hands in circles

. on blackboard. o~
3. Moving child to seat awey/£¥Sm group.

4. Sitting in an area designed to be
"vold of all stimulation, yet within
visual and aural contact of ‘the
teacher.
5. Sitting in a small room which has
been sQecifically constructed for
, such’ purpose. The teacher (or aide)

rom child (only in a

N is to remala in constant visual cop-
tact with the child. A door may be
closed to eliminate noise, but ‘can—

— L ___not be locked.
Corporal The following types of corporal ﬁunish—
Punishment ‘'ment are acceptable, provided signed

parental permission has been received

prior to its administration.

1. A slap on any of the four limbs.

2. A swat with the open hand to the
posterior.
.(The above approved only if ad-
ministered immediately at the time
of behavior and the task is resumed.)

‘3. A spanking ~ several swats with the

open hand to the posterior.

(Approved only if administered in the
presence of an adult witness and when
the administrant is not in an angered
mood. \ The details of the spanking
are to be recorded in writing and
submitted ‘to the building principal

within eight hours and to the parents .

1. 15 seconds.

2. One minute

"good" time.
3. Until behavior
stabilizes.
4. Until behavior
stabilizes. ~

5. Until behavior
stabilizes.

TP —

l. fmmedlacely
2. Immediately

3. Immediactely

e 7
¢

verbally within eight hours.
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TEACHER i | - Approved for S.Y.
SCHOOL i CORONA-NORCO UNIFIED SCHOOL DISTRICT Dept. of Spec.lInst.
Program Department of Specialized Instruction By '

Level N - Date,

SUPPORTIVE EFFORTS FOR SOCIAL AND ACADEMIC CHANGE
ﬂubmﬂ: in duplicate

Type(s) of behavior modification used:

»

OPERANT CONDITIONING : _____CONTINGENCY MANAGEMENT

~— (Rewarding sutcessive approxima- " (Reward is contingent upon desired

tions toward desired goal). beha»;ior or completion of a certain
- task).-

.

POSITIVE REINFORCEMENT USED: ' ‘
= 3
1. Primary Reinforcement (edibles)

Memet b e am it ¢k bk i e e 14 L A A

2. Token Economy (checkmarks, staré. grades, etc.)

3. Social Rewards (approval, free time, etc.)

NEGATIVE REINFORCEMENT USED: (loss of privileges, time-outs, loss of checkmarks,
exclusion..etc.?

-

2.
< 3 - -~
. . N
SCHEDULES USED: ¢
Continuous: _\ ’ ' : f/ '
______100% Reinforcement after every desirgd response.
Intermittent: !

Fixed inteml (specific time lapse, {.e.,. after every 10 minutes)
/
Variable intergl (varied time 1fpse. i.e., after 2 minutes, then
10 minutes, then 5 minutes)
."Fixed ratio (after X" number of responses)

. Ypriableﬁatio (a-fter viried number of re/sppns.es)

(<
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COST: -

Estimated .cost of reward system per student/per schdol xgar - $

Estimated cost of rehard system per closs/per schoolk“aar $

APPROPRIATE SOCfﬂ+ AND ACADEFIC SEHAVIORS THAT ARE REWARDED:
]o . i

>/

10.
INAPPROPRIATE SOCIAL AMD ACADEMIC BEHAVIORS THAT RESULT IM LOSS OF REHARD:

u] ' s
- . L S

W ® N & v & W N

-t
e
\

Attach a copy of the contract. bonus card, grading shegt or other form used in the
classroom.
! - . ) ) <
[Kc - - N

o
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Appendix E

’

E . CORONA=NORCO UNIFIED SCHOOL DISTRICT
Department of Specialized Instruct{on

I/we understand that our child has been assigned to a Specialized
Instruction classroom which has been explained to us, and which we were
idvited to visit; and we further understand that our child can.be withdrawn

by us at any time.

I/we also understand that every‘possible effort will be made on the

part of the special teacher to provide educational tasks that promote learning
We understand this program is designed

-’anaz cess on the part of the student.
t Ke positive changes in. the student's school behavior to promote learning
and social interaction at school.

ﬁy/-" The various approved methods of behavior control have been explained to
me/us and I/we, by signing this form, consent to the administration of any or

all of these procedures provided_ they have been administered in accordance with

the copy we have been given.

We understand that these techniques are used only when a.student cannot

respond to the reasonable rules of the classroom or school and engages in
This is not intended to punish students, but
to insure their success and to see that the special classroom does not become

seriously disruptive behavior.

a place where acting-out behavior dominates the g

atmosphere of the classroom.

o

. Witness

Language Spoken

/.

Intgrpreté%

(

g\urally quiet learning

Signagure
Parent4fuardian Relationship
Signature : -
. Parent/Guardian Relationship
Date
J
- ] 4
'y
o
b-l N
/

4
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