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A ' Tﬁys prOJect fooused.pn ‘a differentlated ca '#‘education approach
that embed;ed a h1gh le@el of cogn1t1ve and’ affect1ve cthepts and pro—‘

"l

cesses beyond those norma11y provﬁded in the regu]ar schoo] curr1cu1um.

#

Instruct1onal strategies which accommodated the un1que 1earn1ng styles of

the gifted and ta]ented‘were provided that comb1ned fn- dEpth se1f 1nvestp—

gatid“nlth mentorsh1p/1nternsh1p“€kper1ences e - i\

-

The exemp]ary model that has been deve]oped has. demonstrated effect1ve

-

‘methods and téchn1ques fqr prov1d1ng career educat1on to g1f%ed and ta]ented

students at- the Senior High Tevel. This mode1 rep11gated ' can serve as

an effect1ve approach that may be used by afsch001 district to serve the
"5\ ) 4

‘career deve]opment needs of th1s special popu1at10n
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‘9. Major Activities. : S )
-_PThe.maJOr.accomplishmentQ,Under each objective of the project are
‘as follows: S : T : -»éi. SR )

Objective #1.

PN

.The career guidlance laboratory in the Department of Educationaf47 -
“Psychology at Texas A&M University will be eypanded to include T~
additional occupational informatjion, materials, simulation and
games, testing materials and devices to provide sufficient in-
depth self-evaluation and investigation by gifted and talented
“students *during a Guidance .Laboratory PQase of the! 'program. - ‘

- JE———y

Much of the monthsof July. 1976 (first‘month of the project) was

spent in remiewing current literature and assessing fypeﬁ:qf materials )

~ .

to be used during the Guidance Laboratory Phase. The guidange lébggllor&

"in the Department of Eduéationai Psychology at, Texas A&M had some career '

- ) , . i
guidance materials, but such items as College Boarq{é Decisions and: Qut-

i

comes. Lowejoy's College Guides. Ameri;u)U_niversi_t__i;es and "‘Colleges., -

books and materials from professional qocfgtiec and organizations, assort-
b - - PN \ :
ed tests (i.e.,SDS. Strong-Campbe]d Interest Inventory. WQrk Values In-

»

ventery, ..Cc_”xre'ec Maturity Inventory and Edwards Personal Pyeference Schedule)
were added. Materials for rent or loan such as films and video tapes were
also used. Projéct records refléct materjals existing in the -Educatidnal
Psycholpgy gui?aﬁce laboratory prior E? the projeétaaﬁd mafenials th} were
either purchased wi}h project funds or obtained free of charge frém'drgani—
zationsland aséociations. M;ieria}s in the Guidance Labor!:ory prerd very

sufficient for the first phase of the project (Guidance Laboratory Experience)

7/ Resourceé materials wereg used\during Phases 2 and™ of tﬁé project as

well. Even though the students were nd longer attending the lab»formally,
- ’ ; . ]

theirginterest in obtaining information about specific career fields was

) ’ ) . ) -
Q - "Q " o * v )
- , ‘ - N o
: N ! L (S B : ’ i

maidtained. Additions were made to the Kfsource'collectioﬁ'during the }%hr ]

—r
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", as new publications becgme available. The resource files were moved to

. A4
v

'the.staff'o¥f16gs at’ the close of Phase 1 so that participants could have -+ °.
> ﬁ o ) - e

. easy access to them. ‘ K y ‘-4 .

\

Summaries of the evaluation instruments and resutts of?testing;prol
cedures.f6r thi¢ phase are included in the/ev@luation'secfion of thig » =~~~ -
, ' ‘ o ¢ o /

report (page 24 and Appendix B ).

' Objective #2 T ’ N> \(
) . L] - *\. . - . . N
" Professors at Texas“A&M University will be selected to serve
- as Mentors to the participants and conduct appropriate re--

™ search experiences, laboratory, and/or field experiences
during a Mentqrship’Laborq}ory Phase of the program.

iR

The GuYdance Laboratory Experience enabled the\parficipants in the{(
' - , b N
project to isolate a é%reer interest area that seemed to offer oppoctunity

~. » . i ! -
‘to the 1ndjV’ ual iéudent for agcomplishment and fu]fﬁ]]méét. It is that//

. -~ ?
. s .
career 3?ea-$he Mentovship Laboratory Experience addressed. .

v 8 . . ) . . 0
During the final two weeks of thefGuidance Lahoratory, the students

made decisions concerning first and'ELa6nd caceer %iefd choich{/ Rhese
’ . r/ N .

. . :
. choices served as the basig _for scheduling interview appointments for the

students (participants) with a professor(s) of advanced studies ih the:

career* fields indicated. Mentorshiﬁ assignhéhts were as fdllows: 7/
- } e
Stdgent Career Field(s) N Mentor
 Scott Saunders™ _Theatex Arts ) ' RobertsWenck, Director
. ' .o, T ' Theater- Arts
Randall Ray ' Law \ Jack Woods, Attorney _ . L*
‘ \ ' : {  Ass't. Professor , '
- . - Political Science Dept.
e : | :
Wallace Harwood‘ | Electrical Engr. Charles pdams, System Analyst
. Data Processing 3/4 Timg Data Processing
A At 1/4 Timf Electrical Engr.
. | ; e
L I ) ‘. . » L3 I—' T
3 - ,,A.\ \ ~N ' & \.‘
- S ‘ = SR
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Studen IR

(e

‘Meg Bury PR
Jacki‘Freund

Jul ilq,ls_traw e

»

“Mark Dixon
Damon Buffington

Karen' Aberth

jgﬁn Vastano

” -

Dennis Ches r

Ly

Pricilla Filles.

Heien Marquis .
i

Lauren' Stacell

ﬂﬂjke Earle

Karen Mallett
Martha Lambert

Each b]ﬁcement could be a nove!l

' Physics

¢

}{iusié |
P

‘e

 Career- Fiefd(s)

Mu51c Thgrapy :

. Psychology .

Education - -
Civil Enéineering

Nuclear PhysicS
, : .

Wildlife Science

_Entertainment\

Merchandising ~

. Business Management

Personnel Management
Marketing

“ James ﬁracht Ass't

in itsel f.

. Art '1d LeUnes, Ass' t me
Dept. of Psycho]ogy B

Prof.

Educationat Curr1cu1um-&

Instruction Dept. + "

Leonard D. wg;b A; Profnl
C1v11 Eng1neer1ng Dept <7

Dona]d Naug]e, Ass't. Prof #
Physics Dept. :

David Youngb]odd; Assoc. Prof.
.Lyclotron Inst1tute> T

James Teer, Dept. ‘Head: o
Wildlife & Fisheries Dept N

,:
S g bt
. S
. .
e 1,

Assoc. D1rec€br

Robert Boone o
Music Coordinator

Hal Gaines,

.. Memorial Student Centew

.
Samuel . Gillespie, Dept:. Head
Marketing Dept.

The university professors

provided each student with a'"close-up% of his/her particular field. Each

(
was carefu] to promgde wide exposure to the area so that the student wou]d

be grepare “for the dec151on he/she would have to make in choosing a loca-

‘tion for Phase 3, Working Internship- Experience.

-

- | , -

X Cadh participant in Phase 2 was required to keep a daily log of activi- A

t1e§\\jThe log. served a two-fold purpose, (1) rt prov1ded the student w1th

a record of accomp]1shments and could be used~as a reference for retr1ev1ng

g,

- \
n¥§rmat1on .gained during the mentorship, and (2) a copy of the log helped‘ .

the project staff to monitor experiences of the students during. th1s phase

Per1od1c visits to mentOrsh1p s1tes by the. prqgect staff he]pedﬂto ma1n{a1n -

P
>

i{

< >
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B good hnes of commumcatmn @rther reportmg of the commonahhes

h’i 'and observat1ons gleaned ‘from, the part1c1pant s log files are repbrted

g .

4h the evaluatmn section of this report as wel] as evaan procedures

}

that.were conducted dur1ng this phase (page46)

- .

. \.Seminars were he]ijvery three weeks during the Mentorship Phase

fhese seminars provided”a time f;r shar1ng of exper1ences among the
pan;1c1pants and_helped to ma1nta1n the comarader1e within the g#bug that
had‘deve%oped during the Gliidance Laboratory Phase It should be noted
that all of the part1c1pants (15) and all of the a]ternates (5) partici-

h ]

. ied in both Phases 1 and 2 of the project.

i«ia e

$

9 Y

Og\}ect“ ve #3
R

Business, industry, and labor individuals will be selected '
to conduct actual work experiences for the participants
; dur1ng an Lnternshwp Phase of the program.

AR *

\The gprf'hq Internsh1p Expev1enre (Phase 3 of the project) beqan on

dao T

% de N
\‘-Febguary 28, 1977, and contin through May 22. Just a< the Mentnrchip
;ﬂhase’had built upon the Guidance laboratory e

se. <o the Working Tn-

t ﬂsh1p Phase built upon thé Mentorship ase. ‘
N -f Two weeks pr1oﬂ\Fo completion of Phase 2. each participant was asked
._.3"79.‘ . o, l. ,e

*gjg,to 1déht1fy a specific career ard®® that he/she would ke to pursue during

e Q'l” 4

eiposure to the caree fiels to which each was ass1gned dur1ng "the Mentor-

thefnext phase of the project. ‘This choice f]omed from the broad

.

.05h1p Phase (see Table 1, page 5)

~
. wh11e the prOJect Qn@posa1 had not 1nc1uded fu]] part1c1pat1on of
—the é]ternates they-ﬁad alh beer® servededuQ1ng Phases 1.and 2. It was

~réported to the éxudeofs that only the 15 fu]?’pa(trc1pants could be

]

\paid du}ing theyworking Ip£§§£:: p Phase because of budget limitations;
. . ) J
- . o .
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. " Tabld ] . .
< . N Carear Interesta of sParticipants ' -
. ) A oot . '
. ) . £

_— - - . =

: Student g Areas of interest . Career choices reported Choice "fdr Choige for

‘Ngme i\ Sex early in Guidance Ladb Qq daring middle of Lab Mentorship / Internship
*Aberth " F Math, Physics, Biolagy Physics _Physics \\ ’

"Buffington M Architect;}é. Engineering Civil Engineering - ° Civil Engineerjng Texas Transpor-

- e (petroleum or architectural) Architecture * : tation ,[Inetitute

- Aeroepace 4 ' N % |- ‘ .1
p -

. .
Music Therapist, Speécial

Mu;ic Therapy, ' . Peychology" (stall Brazos Valley
Education, Forestry '

Forestry . wants music Mental Heal}h
o . therspy) Center )

wilhl e &
_Fiuher es

Wildlife & Fisheries
Porestry

Forestry, Radlo Disc-
jockey, Woodworking

2
]
®
(ol
”

LGL, Ltd., U.S. Inc.
(Environmental ists)

Recreatjon & Parks,

Cravwfoyd éommunicationn. Fashion Televigiop Sporta Caster
design, Forestry . Veterinary Medicine, . 'Btoadcaatipg KAMU-TV .
' Radio & TV . \ v .
**D1{x01 Engineering, Tranapor- Civil Engineering, Civil Enginéering SpencEr Buchannan
tation, Architecture Mechanical Engineering , . ‘& Aasoc:.(Engineers)
*Bayfle Management , Buainess, Retail Photography/ Marketing
Vildlife ¢ Busineas, Import/
Exporj bualness
' Files F Teaching, Counseling, Muaje, Camp Counselipg Mus i Band (A&M Consoli- -
i - Foreastry dated Middle School)
b
»
AMFreund F Paychlog Sncial Work, Pgychology Pavchqlogy Spe~ial Education
4 Y . i - (ASM Middle Schoel)
Harwood H Engineerlng, Archi- Electrical Engin~--ing Computer S<ience’ Agency Racords
recture, Elactromira Computer Siirirn Flectrira! Fngr Contro) (Computers)
Lamhere ' Civ{l Ennineering, TV Mavie: tng ’Har'kar‘v\q Ruth'ea Paghicng
4 reportay o
Maller: ! (f'dmp'v'er Scienca, Medi- Personnanl Yeork  Rank ‘\ Marker ing Texas Emplrymant
~rine . Forannrhe]l Managem™en* officoer - N Commircion
Marqn!e v Psychologv, Performing Performing Arva, PMublic University Enter Bleck Hat Salaon
myglcian, Public cnnitact ralationd finmpnt Center (Night Club) .
» .
Part . M Journalist. Sound Ad-~sign Language Spe-~falist, Television - Sports Caater
Rinlogist Journaliem Broadcasting Y KAMU-TV -
° r .
Plapp F Political Science, Political Science, Television Radio Station
Teurnalkist. Writer Journalism Broadcasting KTAM & KORA
- Ray . .M Journalism ) Law . Political Science Brazos County
: Politice Math . Law Attorney Office 4
Mathematica
¢
Snunderé M High School Teacher,, Dramat i~ Artsg Nrama : Redie Station WTAW
Law Fnforcement : _ P
Archaenlogiar -
Stacel) ¥ Puyr?'wlnpv. Art, Market {ng--Fashion Market ihg Gentlemen's Quarter
‘ Fashiom Merchand{sing. FEnviron- . - (Men's Furnichings)
mental Dexfgn
- - . . 1 - -
*SEraw ’ ¥ Mug 1-, MAth, Fducation - Eduest [on, Peyehintry Education e
"":\.hlu!.unn M Phyriclan, Histordan T Parcicle PhysYcist *yﬂlcs' .
. v Physfclat Phyaiciut s '
. o ,
s o ¢ ) )
‘-_—':.._.——.—._-—---_A_—. A = o " i e+ — - —— . — —— —_—— - - _.__.____I_______.

»
\ate

* % ;
P e

1
O
*’E lC‘_mt.- who " participated iy Internship
ripant who did not’participate in Internship

’ N - ~
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however, if any,partﬁctpant beca
sthe'first alternate cnuld-take his/hergblace'

that would 11ke to part]c1pate in

served hy the project

e to pérticipa

-

Further, any,§1ternate

/

Phase 3 as.a’ vo]unteer wou]d be .

o

One part1c1pant was unable to part1c1pate in Phase 3 because of

‘tgﬁin Phase‘3, s
~in Ph

course: requirements and extra curriqg]ar ¢omm1tments at the h1gh school.

The first alternate took his place.

~_

as awolunteer during Phase 3 and was placed accordingly.

One alternate chose'to part1c1pate_

._;_; Fhe Working Tnternshﬁp Phase was~as diverse in—placements as the
B ‘ . Ay . —

v

Mentorship Experience Phase,

-—

student.
q—

of time, but each placement was made

~

Since no prearranged placements had been

" |
\sueeessfu11y:

It placed/h great deal of pressure on the project‘staff in

[

set - up, it was possible to tailor these to the neads of the individual

terms .

{
-

Each student was interviewed by the internship site supervisor prior

[

to placement in much the same way a new employee would be screened by a® '

company. Only when bdth the student and the supervisor were in agree- -
. -/ .

L

-

ment, was the placementymade.

Working Internship placements were as foliows:

Student

. Damon Butfington
Meg Bury

Dennis Chester

Ju]ie Crawford

Supervisor

Dr. Gene Booth -

Jack D. Williams

Benny J. Géllaway

Raymond Ho .

(

¥

g

D

J

D

Location

».

I

\

‘"Texas Transportation

Institute

Texas A&M University

i

Central Brazos Valley

Mental Health Center'
Bryan, Texas

LGL Limited-U.S.

Bryan,- Texas

KAMU Television
Texas A&M University

N

-

Inc.



/ ‘l : — Lo
Studeng ‘ .- " . Supervisor {Locat1on
. A . - SNy —_— .
~Mark Dixon ~ Ed Burkhart S Spencer Buchannan &
: S i Associates | .
o~ . IV . Bryan, Texas R
"« “pricilla files Anna ‘Marie Guffey. A&M piddle School *
>~y - . I - College Station, Texas
Jacki Freund © Jim W. Ross .  A&M Middle Schoo]
. . J - College Station, Texas -
wallacé'Harwood David Nobles ) Agency Reébrds Control
' ' Bryan, Texas
. ; ~ o
" Karen Maltett - Charles Gillespie ’ Texas Employment Commigltj%
C Bryan, Texas '
[4
Martha Lambert, B. F. Vance . ' Ruth's Fashions
. N | ; ‘ Bryan, Ipxas
~Helen Marquis _ Jahn Paul ‘Jones Black Hat Saloon
- ‘ _ ! o College Station, Texas
Dwayne Parsons Mel Chastain KAMU Television
. : ' Texa§ A&M University
Amy Plapp Qr - Dan Acree . Radio Stations KTAM & KORA——
i - Bryan, Texas
Randall Ray T Roland Séarcy \ ‘County Attorney
: ‘e v : Bryqp_,- Texas
' s !
Scott Saungérs Bob G. Hi11l . "Radio Station WYAW
) : Bryan, Texas
Lauren Stace]L Philip. Tremont Gentlemen's Quarter

Bryan, Texas
" Table 1 (page 5)'provides‘information on eaéh student regarding
the flow of experiences during the.ithree phases of the project. .Eva1uqtion
of the data collected during this phase is included in %he evaluation

section of this report.’

Objective #4

e . | Graduate studént Researgh Associates will be selectéd and will demon-
strate expertise in appropriate career guidance techniques for the
gifted and talented, including conducting levaluations of participants’
Guidance Laboratory learning assignments-, developing community rela-
tionships, and in supgrviijpg.Mentorship and Internship arrangements.

ERIC - -
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gpcause<bf a better than 30% budget cut when the projeet was funded,

oply one pa1d Research Assoc1ate was -retained in 4he revised quget.
L —
H ' ver,/;wo graduate students in the College of Eduzation at Texas A&M
- [ o
‘Un1vg“s1ty have” worEéH’pn this projedE\as unpaid interns because of their

interest in career education, glfted and talented sE?dents, and for the
| ]

exper1ence they could gain through this prOJect Robert Gédsey, a doc—

-

toral student in Educational Ps}cho]ogy, was the paid Research Associate.

-

The Research Associate and the Interns have shown keen intepégt in the pro-
Ject and have had or developed the needed competencies to meet their re-

ponsibillyies to the:project. Reports of” this supervision are further high-

1ngted on pages 23, 49, and 60 in the evaluation section of this report.

.
A

Objective #5 ]
NQ Identification criteria wil] be established for selection of ‘

students into the program from the—~target high school, in-
cluding test scores, teacher recommendations, ng c]assroom
performance. . _ . ' _ : 2

- The tgrget audience of the'project was determined to be gifted and
. taiented high schoo1 seniors enrolled in A&M Consolidateg High School,‘_
Cé]]ege Station, Texas. Screening for such programs typieally begins with
a referral system designed to identify all possiele candidates foifowed_ -
by employment of either single or multiple criteria assessqfnt for identi—
'fication'and selection. Generally; a mu]tqp]e cr<iteria approach is rec-
Uune“ded by research on the topic and is part1cu1ar1y desirable in an
iqstance where limited positions are ava11ap1e for a relatively_large

» \
population of gifted and talented students. This was the case of the

P

target high school. For example, the senior class numbered approximately
160_studeqts: eleven of whom qualified as National Merit Finalists which

is a larger percentage of the class than might be expected.

Q

o | 15
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' Referral for Screening (Identification) - . ;
In August, q referra1 brochure was (see Appegdix A) which

. desccnbed the prOJeqt\::e soldcited referrals of possible part1c1pan%§
It was. made availabl

. ' .
administrators in the school, parents and 1nterested part1es from the.

community. A m@eting was hel at the schoo] s1terto further explain
: !

"the project and answer questions. The project was advertised through

local &gedia (TV, radio)\ and newspapers), also. Referrals were accepted

. from all sources includin tudents refern1ng themse]ves d‘kinnte]y,
forty-six students were referred, forty-two of whom chose. to part1c1pate
in the screen1ng process (the remaining four were not lgterested in the

project). The high school has a low percentage of minority students

(15%) and none were referred. Sex breakdown was 18 males and 24 females.

P . ——

Screening Process (Identification) ) ~ . )

As previously mentioned, it was decided that multiple criteria

should be ut111zed in screening, and thus, the forty-two students were

[V

eva]uated in the following areas through processes indicated:

all students in the sen1or c]a\xq teachers and‘“

a) GENERAL INTELLECTQAL ABILITY: The Lorge-Thorndike Intelligence

~ Tests College Edition, Verbal and Non—vérbal Forms, were _ J
administered. g

b) CREATIVE THINKING ABILITY: The Torrance Tests of Creative .

Thinking, Verbal and Non-verbal Forms, were administeredl

c) ACADEMIC ABILITY: The Idwa Tests of Edgfational Development
were adminigtered.

d) SPECIFIC TALEN% ABILITY: Each student identified a talent

area and a mixture of ﬁes;jng and eibert Judgement was utilized.

)

R {5
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\\{fktest1ng‘was efficiqu, such instruments as the Differential

(Agt1tude Tes_/Mechanlca] Abilities Test were adm1n1stered In

"1, .~ the, case of areas such a8 drama and music, auditipns were con-
4.

x duq&ed by expertsf7 IW art, an expgrt rated products of the

studendﬁ\“ln bus{ness ]eadersh1p, a 1oca] bank pres1dent
w

(recen;]y selected as one Qf ten outstanding business ]eaders
in1Eexas) interviewed students. . \
‘e) SCHOOL SUCCESS: Each student's qumulative grade average for

o a
high school years was recorded from school documents.

f) BEMAVIORA. CHARACTERISTICS: The Renzu111}Hartman/3ehaviora1

Character¥stics Scale (which yields ratings on leadership,

‘E’creativity, and learner and motivational characteristics) was
\

filled out by teachers chosen-by the students.

g) PAST ACCOMPLISHMENTS: .The student fiTled out a.Personal
Information duestionnaire listing all past accomplishments,
such as honors and awards, club and community activities,

work experiences, and significant 1ife experiences.

For final selection, a point-weighting-system was employed' for per-
formanceés in éach~area and point totals calculated for each student
(see Appendix B). The weighting system was as follows:

High: 3 points
Moderate- 2 points
Low: 1 point
Other: . 0 pojnts
-
In each arear cutoffs were set for these weights. For example, e

N

1nte1]igepce test cutoffs are listed below: L

) High: 132 IQ and above
Moderate: - 124 IQ through 131 JQ
Low: . 118 IQ through 123 IQ
Other: 117 IQ and below. oo

., N
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' t

norms. Experts éanduct1ng aud1t1ons, J&hgements, and - 1nter iews rated . '
. ~
“students on scalefs @nd provided a summary Judgement of high, moderate,

Tow pr n\ysotent1a1 N81ght cutoffs were set forathe Behav1ora1'thqrac— \\ \\

teristics Scale and h1gh school grade averages. Finally, two of the staff

.rated the Persoﬁa1 Informat1on-Quest1oera1res (see Appendix C) and pro-
duced judgements on the quality of past~accomp1ishments as being high,
moderate, few,.or-nq'signifiqpnt number-. e .
' The last step. was to total points across the cr1ter1a and rank .

students accordlng to these {:5%15 (see Appendix B). The fifteen highest-
students beqeme ful] participants and the next five, alternates. One
student selected decided not to jein the project due to numerous other
act1v1t1es and was rep]aced &y the next highest. Sex break o&n on par-

1

t1crpants was 9 mafes and 11 females. _' -V

Y

objeét} ve #6 !

-

o

’g?re-Program Information Packets.wil1 be developed about the -
nature of the program tinermit students and parents to

dec1de on part1c1pat1on in the program. :
) 4 *

&~ Thézé program packets were developed and given to parents and .students

(15 selected participants and 5 a]ternates) at a pre-program 1nfbrmat1ona1
AT

meetwng The packets contained information on the gifted and talented

proJeet p]us information -about career educat1on and the spec1a1 needs of

g1fted and talented individuals including the following:

3y -

. Characterlstlcs of Gifted Children . Working Internship
* . “Career Education . High School Credit
Career Guidance . Discrimination Prohibited Disclaimer
Guidance Laboratory . Disclaimer
Mentorship Laboratory _ . Brochure on Center for Career

- * Development & Occupational Preparation
.- . Brochure on Qﬁéeer Education for
T : Gifted & Tale ed Project.

L R o
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Further’infofhagion on the attainment of this ijeétive ?? included in

. the Evaluation sectidi on page 24.
: ‘ . | - . o
Objective #¥ — : - .
o : e - .
] Megtorship and Internship-SupervisgSS' Information Packets

wil] be developed to initiate supervisors to this phase of
the program. DR ‘ . A

7

An Information Packet was developed to describe the Gifted -,
Talented Project in general and to, give specific information ab;::f%oth
the M&etorship Phase and Internship Phase. Project staff members made
appointments with prospective mentors to ta]k about the g@xpectations of
the project, the type of studént.to be assigned and to leave the packet
éfvmqterfals exp]aiping the scope of fhe program. The same procedure

Qas used in interviewing prospective site supervisors' during Phase 3.
quies of the Mentorship/Internship Information Packets are available

in the project files. Discussion of these packets is included in the

evaluation section on pages 50 and 60.

e

‘o,

LI

Objective #8. e

¢

Evaluation of student progress during the program will be
conducted to identify strengths, weaknesses, and needed
modifications where problems exist. '

Student progress within the program ﬁas been evidenced in é number
of ways. One of the mgst visible has been the sequential movement through
the th;ee program phases from broad career interest areas to a specific
di§cipline to an experience with a narrow éémpohent within that field. .
Table #1 on page' 5 shows the progression for each student.

Another interesting aspect of the program related to Objective #8

and evidenced by Table #1, is the number of non-traditional occypations

o

. - ‘" I \:j‘
- ‘
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to whigh the female students were/Lttracted A1} phases of the program
P
-sought to é11m1nate sex bﬁas and stéreotyp1ng*from the experiences of -
[

13 -

#he part1c1pants

. } . ' i °
Student prog?ess was further noted in the pre- post testing using
R S

the Career Education Meagurement sttem (CEZ?). - Thfs series was_def

veloped from_a statewide survey conducted to\ better define career

~

education in terms of the attitudes, knowledg;, and skills requ1red

of 17iyear o]drstudents.Q\These student behdviors or character1st1cs
LT ' , ’
were called "student outcomes" and from this_jrudy, test instruments
J
e

that wou?h\zeasure 177 of these learner ouifo\

“basic" werk designed.. The CEMS pre- post testsshowed significant gains

»

s that were Judged i

of the project partfc1pants. Deta1]e&*1nformat1on together with a
summary of the testing is presented on page 26 1n the .evaluation sect1on

of this report. B ’ -

- . U -~

Objective #9 | é;a - | S

A system of scheduling and transportation p]an will be developed
that will . coordinate with the target schoo] s existing scheduling
progran. . .

The A&M Consolidated School Distrié% worked very’closely with the
project staff in correlating transpontation'arrangements with the needs
%Of the project partfc?pants.- '

uuring the deve]ooment of the project proposal, estimated transpor—
tation costs were bui]t.into the proposal. When the Quidance Laboratory’
Phase began, records of mi & traveled and driver hours were kept. The

students }eft the high school campus at 9:30 A.M. by school bus and re-

turned to the school at 11:30 A.M. each day.- Monthly bills were submitted

»

\
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-
to the, Research Foundat‘ion in 1tem1zed form for paymentq the A&M _ -
| Conso]1dated Schoo]lpistr1ct s 0ff1ce of Transportatlion. <"
It was thought that 1ttqouﬁd be necessary to. have botﬁ’morning and
-
af;\‘_?on bus routes during the Meﬁtorsh1p Phase due to, mentors schedu]es
. /
andy students ' ' scheduling prob]ems. This did not mater1a11ze, however.

A]] mentorship arrangements requiring tranSportat1on were scheduled - in

) /
the morning. The drive zcheduled stops across the campus adjacent 16
mentorship  assignments for both arrivals and departures. . 7
- ) . ~ 4
. Students furnished their own transportation during the Working }n—

ternship*Phase. v ~

‘Objective #10

™K "Guide to Career- Educat1on for the Gifted and Talented"
will be prepared. .

L]

N ‘ ;
A monograph of the project in outline format has been prepared for

g

use 1n the d1ssem1nat1on of information relat1ve to replication of the = -

proqect Career Educat1on for Gifted and Talented, High Schgp1 Students.
The'intent of the monograph is to provide an overview of each phase of
the program plus task orientation and evaluation areas. .This concise,

sequential approach should be very useful to schools seeking a fraTe:6//
' eds—of

around which to build a program that will heet the unique ne

multipotentialed studen. _
P ~
~ copy of this monograph is contained in Appendix K.

Objective #11 = :

{ Each” student, part1C1pant will identify a career field and
an alternative that offers promise of fulfillment in
iaddition to achievement. _ -

pr

-

JA11 participants identified carer fields of primary interest and

Dt
2
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‘pFﬁmrge'for them, and the participants' selections g(e'jnéTuded in the

)

Preceeding\secgion of this report (see Table # 1,-p;ge Si. N\

-/ N Y
kCfli:hectiv‘g#lz A . - R .

 J
- ¢

Each stUdent'participant will be able to'déscribe ‘she 1ifg;; L -
style required by the careers identified, the dispositiog -
and personal characteristics necessary for the careers and S

the responsibilities that accompany the work. _ P

¥

Each'ﬂhrticiﬁant wrate detailé& descriﬁtions aﬁ\insécaréer fields
they identified as first and sécénd choices from their interest areas.
'_whﬁéh.inc1uded a'geheralﬂdescfiptfon of the
%n the field, lifestyle associated with (;\

' L] ! .
this work, preparation needed, future outlook for the field, reason for
- 4

Copies of the description

career field, Occupations
Ehdicé, and exﬁectaﬁ 1ncomej were retaingﬁ‘ip the studeﬁt record fo]&ers
maintained by project {taff for each pa)ticipant. These reports yere
monitbred b}zthe project staff in accordance with project ;tandards.
Descriptions that were_]acking'in inTfaormation were returned to-studehts
for more study. Project staff members assisteé/participants in seeking

information and in organizing the material.

| . 1 \
Objective #13 : )

- }
, EacH participant will demonstrate increased posixivé attitudes I

toward his regular school program.

Through the use of teacher and parent quéstionnqires, visitations

-
»

‘with schogl staff, and iﬁtefaction with the student participants, project
staff gainéd eQidencé_td indicate that the participants maintained their
positive attitudes toward thejr réau]ar school proérams or {ncreased their
positiVe attitudes. Resplts of teaéher and parent questionnair are ,

described in detail'in the evaluation section of this report on pages 35

and 38. ' . L

!

', ¢~
< <
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.gbjective #14 : 3 1% i L , - N .
§ - r

Parents of studpnt*participant§§w111 demokstrate 1ncreased
interest in and}awareness of th ﬁareer select10nlprocess .

Tnis-objectivé as modified as reported n the mid-year repoqif__ .
Detalls qf to(j!mod f1cat1on are listed on 70 under Item 12, a
Anti¢ipated Changes and/or Prob]ems.

Questionna1res were mailed regu&i;ly to parents of stu _nts “for

evaluation purposes. * Parent conferences and te]ephone convér at1ons
>

with parents provided add1t1ona1 information. The parents\almost ex- - "
c1usive\aLl'hd1cated the_y were pleased with sthe overal] program. Many

made suggestiopns for qhaqﬂE% or 1mproveq¢nts in ;he program in the N

\

comment section of, the evaluation. Many of these suggest1dns were
]

~

incorporated duriné the year.
.. Cop1e9 of thelquesi\onnaires and ana]ysis of the results are in-

c]udbd in the: evaluat1on section of this report on pages 34, 35 50,

# .

60 - 61 and Append1x‘D< . ‘ .
J —
- : ~ { M (/r
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10. Projeet Paiticipants ' ~ <~a — : ‘ /;éﬁ
t

».

——y

Thehnumbers included on the Par

e

. “pant Summary wesszderived from -

the follgwing groups: »" LT e - o

e S
] N

“Séﬁ“d“jﬁigﬂ,- A11 part1c1pants 'Ee{Ehed\Egélfth grade standihé'.

v -

Eaund

) \-
prior to selection fotr th® prbject.
: N4

Teachers. A1l yegular classroom teachers i the high school who' -
: P ! < .

Vtaught'one or more of the projett participanté received -a month]y'

-

quest1onna1re on each student to try to measure 1mpact of the -

- .

'prOJect and to obtain suggest1ops for improvement.

L ¥

'Counselors. The threet high school.counselors wprked veﬁx c1osei}_l
with proje;f personnel during each phase of thé project anq were
most he]pfﬁl in serving as.1li n between the high school'facu1ty_
and the project staff.

AdminPstrators. The prolect co-directors, principa]'investigatbr;

school superintendent, assistant superintendent; high school prin-

cipal, secondary curriculum coordinator and the director of pgb]ic
relations-had a very‘clasg working reTEtianship all duking thé??-. L

N2
- g

" project. Without "the enthusiastic support of the scheol's admin- g

istrative staff, this program could not hdve énjoyed'the success
~ ‘
that it has achieved. o . )

Members of the Busine§s/Labor/Industny Community. THese people

are,tﬁe internship ;ite-sugervisors who were willing to provide
. ' A _ . 2 F -,
executive type internships to project partictpants.

Universiﬁyiprofessorq These people are primarily professors of

advanced studies at the un1>br51ty whi\prov1ded mentorsh1eq§L—

per1ences to pro;égt part1c1pants

<4 | . '
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11.

Evaluation

ng!use of budget restrictions, eva]uat1on was a maJor respons1-

b111ty of the project staff and not of the third party eva]uator

tained to monitor all evaluation activities.
- : » s

3445 Execqt1ve Center Drive, Suite 205 Austin, Texas 78731) was re-

The evaluation responsi-

bilities of Educational Systems Associates are described in Figure 1

and a copy of their evaluation report is contained in Appehdix L.

deve]op‘an'e061uation plan based on the project proposal and a-tiﬁé

schedule for all evaluation activities.

One of the first responsibilities of the project staff was to_

schedule was as follows:

EVALUATION PLAN - GIFTED & TALENTED PRUSECT

e

Evaluation Activity

Records on expansion of
Guidance lLaboratory

Monitor progress of
research associates &
interns

B 4
Records on participaqt
selection process

tnformation packets for
students & parents

Profiles of participants
(GEMS, Career Maturity
Inventory, SPS, etc.)

Parent reaction--use of
Parent Questionnaire

“

Date

Sept 1976

July 1976
June 1977

Aug. - Sept. 1976

LS

' Sept. - Nov. 1976

Sept. - Nov. 1976

End of Phase 1

’

Phase 1 - Guidance Laboratory Experience

Responsibility

Colsnn

Rovman & Nash

Nash

Colson, Godsey,
Evers, Mayfield

Colson, Godsey,
Evers. Mayfield

Colson & Godsey

This evaluation plan and time

19

- However, a th1rd party evaluator (Educat1ona1 Systems Assoc1ates, Inc.,



. Figure 1

©

Project Evaluation Audit Plan

g Béginniﬂi_of Project

A. | .Pre-Visit Analysis of

. Plan :

'.Review of Data Gatheribg
Processes:

Instruments

Objectives and Evaluation

.Review of Data thhering

=T

B. |- .Initial Visit

Process

.Review of Guidance Lab
Procedures

.On-site Audit of Evaluation

H

20

- e e
.Recommendations
- : , i
¥
D. .Third On-site Visit F. | .Final On-site Visit ™
-Review of Working -Review of Data Collected
- Internship Procedures Internship Phase
.Review of Data Collected .Observations Concerning
in Mentorship Phase -3 Replication
.Recommendations . ~.Final Rébort

.‘ ~.Seéond On-site Visit

+

-Review of Mentorship
Lab Procedures

.Review of Data Collected
in Guidance Laboratory
Phase

A\
Q
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-

Evaluation Activity

Records on participants'
career choices & written
descriptions of career
fields chosen

Teacher_ngstionnaffé'

Student Questionnaire

“evaluating Phase 1
- activities

Records on scheduling
and transportation

plan

.

L

_Date

End of Phase 1

End of eaCh month

9

Weekly on Friday

Sept. 1976 --
June 1977

~ Phase 2 - Mentorship Laboratory Experience

t

¢

Responsibility
0 »

Colson, Godseys.
Evers, Mayfields

Godsey

Colson & Godsey

Colson .

”

Evajuation Activityu'

~ Date

Men{grship Questionnaire--  Midway through
impressions of mentors Phase 2 and at
& listing of student the end of
activities Phase 2

Student Questionnaire
evaluating Phase 2 -
activities

. ~Monitor progress of

research associate &
interns

Information packet
for Mentors

Parent reaction--

use of Parent
Questionnaire

Teacher Questionnaire

Records on schedu]ing
and transportation plan

-~

ce

Weekly on Friday

July 1976 -
June 19077

Nov. 1976

End of Phase 2

End of each month

Sept. 1976--
June 1977

-
~

(:\.

Responsibility

Borman, Nash,
Colson

Colson & Godsey

Borman & Nash

Colson, Godsey,
Evers. Mayfield

Coison & Godsey
Godsey

X &
Célsan

N

..'.21
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s se 3 - NOrkin Internsh1g:Exper1ence 4
A Eva1uation Activity .~ Date . . Responsibilidy
Yool Intern;supervisor. : Midway through . .
o  Questionnafre-- Phase 3 and at . Borman, Nash,
impressions of super- the end of . - Colson
~ visors & listing of PhaseéB '
. Student activities ~
2. Student Questionnaire '
evaluating Phase 3 .
activities Weekly on Friday Colson & GQJ!Ey '
3. {Monitor progressiof . o
. research associates ~ July 1976-- :
and -interns : : June 1977 Borman & Nash
4. Information packet | .
for internship Colson, Godsey,
- supervisors . 4 January 1977 Evers, Mayfield
5. Parent reaction--use S ' o
-~ of Parent Questionnaire Eg& of Phase 3 Colson & Godsey
6. Teacher‘Questionnairé End of each month  Godsey
7. Records on scheduling |
and transportation Sept. 1976-- C
plan . . June 1921 Colson
~ 8. Final Report and "Guide \ - ,
to Career Education for Borman, Nash, Colson
the Gifted & Talented” May & June 1977 (‘odcs.y Fveve. Mayfield

Project Eva]uat1on Activities : and Results

Using the format of the preceeding avaluation plan of the three project
phases, each evaluation activity listed by number is addressed narvatively
in the‘fo11ow1ng corresponding items.

PHASE 1 - GUIDANCE LABORATORY EXPERIENCE
1. Records on expansion of Guidance Laboratory:
Project renords ref]ecé matenia1s existing in the Educational
Psychology Guidance Laborato;ysprior to the project and the
materials that were either puréhased with project funds or

obtained free of charge from organizations and associations.

Materials in the Guidance Lpbbratory proved very sufficient

-

. I)U
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based on student use and-student reaction.
.~ 2. Monitor progress of Eesearéﬁ associates: . ’
The project had one Research Associate be1ng pald with project
funds. Two unéﬁ?d Interns who ' were graduate students in the
College of Educat1on at Texas A&M Un1versiqy vo]unteered the1r
services because of their 1ntgrest in the p;BJect. The paid
Research Associate, Robert Godsey, is a doétora]_étudeﬁt in the
- Department of Eduéationé] Psythojogy. Both the_Intérns and the
Research Associate havg sﬁown keen interest in the project and
have had or Qeveloped the needed competencies to meet their
responsibilities to the project. The Project Co-&iréétors and

Principal Investigator monitored: the progress of the Research

””\\Associate and Interns through observations and frequent meetings.
. -~ ‘ . o -

3. Récords on participant se]ectiQS process: \
The participant celection p}0c99t was described in Section

9 of thic vepnrt Forty-six students were referred, ?ﬁ-ty~twn

Y of whom rhoce to payticipate in the <creening pYrocess. Studen?

-

folders coantaining test information, audition vesults, infory.

mation obtained from c<echool vecorde. otc . have been maintained

for all 4?2 stadents ﬁarticiﬁatinq in the Srrepnigﬁ process. \S;
For final selection, .a point-weighting-system was employed for
perfo;manceq in each area and point totals calculated for each
studen; (see Appendices A, B, C). Students who participated

in the screening process but who were not selected as partici-

pants or alternates were provided information on their scores

on the various measurement devices and interpretations of the

findings.
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Information packéts for studghts and parénts:

Pre-progrém information packets .were ‘developed and given "
to parents and students at a pre-program informational meet1ng
Copies of the informat1on packet are _available in the project

files as described on page 11 under bJect1ve Number 6.

" Profiles of participants: . : {

Four 1nstruments were adm1n1stered to participants dur1ng the -

Guidance Laboratory, 1nc1ud1ng (1) the Strong CampbeT1 Interest s

. I'nventory of the Strong Vocational Interest Blank (S.C.I.I.)

‘(Campbell, 1974), (2) The Self-Directed Search (S.D.S.) by John

L. Holland (1970), (3) the éurVey instrument of the Career

Education Measurement Series (C.E.M.S.) developed by the Texas

Education Agenc} (1975) and (4) the Career Maturity Inventory

(C.M.1.) by John O. Crites (1973). Each instrument except the
S.C.'i-I_ v‘ifas readminictered Aduring the final weelke af the
Tnternship. -
Results from the instyiiments served a dyal fun-tion, During
the (-‘.uid-"anr‘o {abovatory, the inctyument results aided in the
caJ'eev conunceling process. NParticipants gained rareer awarenesc
while the proiect staff gained valuable insight into the individual
participant's unique needs. This insight was later utilized to
’
pair participants with mentors and Tnternship supervideQ¢
] i -
Secénd]y, data generated by the instruments (together with
data from instruments used in the selection process) yielded
éomp#risons between partic{pants as a g#Oup and norm groups

upohfwhich the instruments were standardized. Comparing pre-

Guidance Lab data with post-Internship data reflected on the

g2 N



) : _ ’ : . 25

-

participanﬁs‘ Qevelopment‘throughbut the school wear.
| The S.C.I.I.,adminiétered-bnly éuring the}Gd}dancefLaboratory,
assigns the participant six scores cdrresponding to each of six
difMiensions oﬁ_pe}sonality inc]uding-Rea]fstic; Investigative, -
Artisfic, Socia],anterprising and Conventional. The.tﬁFie
personality dimensions'scored_highest indicated the individual's
most'likeJ;'areag of interest as well as his or her suggested
career'fields; anh examinee was given a list of appropriate
occupational categories_and specific‘occupationSf

Partic%pants also 1isfed several favored occupations prior
to the S;C.f.I. administration. The following comparisons were
made between'p5r$icipant's self generated 1ists'of occupations
and those suggested from the S.C.T.1. Five percent of the par-
ficipants had no self-generated occupations reflected on the
S.C.T1.T. Fifty-one percent had two occupations listed and

twenty percent of the participants had three self-generated

octupations veflacted gn the o € T 1 The vast majovity of
r

participante appeared tn make apprnpvinfn ray ooy chnirens | ac

indicated By the S [ I | reculte

The examinee’'s career chnire ic leggs likely ton Fhango over
a period of time if the following patterns emerge from his/her
scores, according to*S.C.1.T7. literature. First, both high and
low scores must occur among the six scores correspoﬁding to the -
six dimensions of personality. Sec!hd. the three highest scored
-dimensions must be contiguous to one another on the occupational

themes diagram of the S.C.1.7T. The first condition was met by
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only fifteen percent of the participants, but.the second con--

-~

dition w laj}pet by sixty-three percent Both conditions were

these gifted«and ta]ented students are 11ke1y to change ovyer
of A‘\)
the yearsjks : ' ' /

" The C.E.M.S. survey instrument was administered early in

. met by only one part1c1pant. Perhaps the career . cho1qgi<zi

" the Guidance lLaboratory and late in the Internship. The
C.E.M.S. asseséed’participants' qareerteducation skills in

terms of 26 sub—catego;ies of learner outcomes. The instru-
Y

ment was developed by the Texas Equcation Agency for use in

/

secondary school career education programs> Examinee's per-

formance is not reported in terms of @ single score. Instead,

-

performance on each of the 26 sub-categories is rated sep-

-

arately as either achieving or failing to achieve set criteria.

Results from the pre-Guidance lLaboratory administration of

the C.E.M.S. were as follows: Fnur of the 20 participants m~!
or exceeded performance critaeria on all 26 cateqgorvies Nine
participants fell below criteria on ofly one <sub category:

four participants fell below ¢riteria on three sub-cateqories;
and oné participant fell below criteria on four sub-categoyies,
The Follow1nq results from the post-Internship administration

of the C.E.M.S. is based 6Ed%ata from 17 of the or1q1na] par-

ticipants. Ten of the 17 participants met or exceeded perfdrm—

an criteria on all 26 sub-categories.  Six participants fell
below criteria on more than two sub-categories (see Table 3).

Improvement on the C.E.M.S. from pre-Guidance Laboratory to

LN
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. Lo
. Table 2 -
, CMI-NormﬁGfoup &-Gifted-zalent{'
: - Group Mean Scores by S Testsv
- ' Norm Group X. Pre-Guidance Lab Post-Internship
) . . _
Competency Scale 1’ 14.5 15.8 < k 16.4
' 2 14.43 18.7 18.8
o '3 '12.9 16.1 16.6
. A 11.8Y 16.6 17.6
¢ 5 9.5 14.5 ] 13.3
Attitude Scale - 38.97 38.8 40.9
4 . - ¢ !
P
& v »
Table 3
CEMS Survey Instrument
Participants 'Below Criteria, by Sub- Category
(17 Participants Completing Both Administrations)
o - sub-Category I
-
3 123456789 1011 12 13 14 15 16 17 1B 19 20 21 22 23 24 25 26
-y - m— e —— i+ ¥ — — — —_ —_— —_
S + + + + + + ++ + + + + o+ 4+ o+t + + 4
30 X XX XX X ____.X. . X X X . ___ X X X X
o
[--]
o L + X X X X X .. X _+ _ _+ _
&
o :
o
82 X X . X +
[#}
flur} y
I
5 3 X +
.y
Uy
@] 4 l; - X
-t
)
L
85 g . e
=

X = Administered Pre~Guidance Laboratory
+ = Adminlistered Post-TInternship

IText Providad by ERIC.
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post-Internship is attfibuted to (1) benefit derived from pah——
. ’ . ’
ticipation in the Career Educati®n Project, and/or (2) outl\z

side influences such as regular classroom instruction, and/or
(3) reactivity of:scores due to familarity of the test on the

second administration.

-

Holland's Self Directed Search is unique begE!!E the par-

ticipant se]f—administers,‘se1f—scores,'and self-interprets
the instrument. The participaﬁt first compiles a 1list of pre-
ferred occupations and determines a three 1ett§r summary codé

3

for each oc%yegtion. -The'SUmpaﬁy code indicates’théitype of
pergbnqlity»(Realiétié,.Investigative, APtiStiC,{SOCia1,
Enterprising or Conventional) compatible with each occupation.
This first part of thé S.D.S. is the occupatdional daydreams

section. Participants next respond to*a series of scored items

yielding a second summary code.” This second code reflects the

[}

individual's personality type based on his/her responces. Ffinpallv.

the occupational classificatinns bonklet cenar‘-afﬂs nccupations
most appropriate for the individual based an hic or hey cecond
summary code.

Complete pre-Guidance Laboratory and post- Internship S.D.S.
data.are available for‘sfx participants. Half of these changed
their fiist choice of occupational daydreams from first to
sécond'adminis§rations. However, summary codes of occupa}ionaﬂ
"daydreams remainéd stable from one administration to the next
for most of these participants. . Furthermore, second summary
cbdes (based on responses to test items) also remained stable.

Fifteen participants respbﬁded to the poOst-intgrnship admin-

<

istration of the S.D.S. First letters of both summary codes
O ‘ . . -

o .
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A - : ' ’ ' ‘-
(i.e., codes dérived from oﬁcupétional daydreams and responses
“to scored items) were identical }or eigh% individuals on this -
administration. The first letter of the scored items summary-

code was repeated in either the first or second position of

_ the occupatfonq] daydreams code in the case of 14 of the 15

participants. Favored occupations from the occupationa1 day-

° dreams section were genera]]y'appropriate in the case of mosf“

-

-

participants. ‘ o ‘: ' . -
Crite's-C.M.I. rates career'matur%fy'witﬁ six separate raw
scotes éanerted {nto percentiles. The attitude scale yields
one score pér,examinee, reflecting the following attitudinal
c]ustersa(Crites, 1973, page 3): involvement in career choice
process; orientatioﬁ toward work; independence in decision ‘
making; preference for career choice factors; conceptions of
the career choiée process. The competency scale yields five raw
scores, each canverted into percentiles, revealing each of the
following cognitive varviabler: (1) <elf appraisal, (2) occupn
tional informatinn, (Y)Y agral ~eloction, (N) planning and (7))
problem salving
The gifted and talented group mean scores increased from pre-
Guidance Laborétory.to post- Internship for five sub-tests of
the ClM.I. The problem solving section was the only exception.
The pre-Guidance Léboratory group mean score on the attitude
scale was s1ight1y below national norms, but rose slightly above

for the post—Internship administration. C.M.I. group mean scores

appegar in Table 2, page 27.
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Data from instrﬁments administered to_all nomiqﬁes'during
< . (- -
the selection processayerg analyzed to determine a method for .
expediting the selection procedure. Th®se nine instruments .

includéd the Lorge-Thorndike 'Intelligence Test (1) verbal and

- (2) nonm-verbal I.Q.; the Torrance Tests of Creative Thinking

&+

(3) werbal and (4) non-verbal creat1v1ty 1nd1c1es- (5) the

Iowa Tests of Educational Deve]opment readang comprehens1on

percentile score; (6) Specific Talent Ability utilizing a mix-
. .
ture of expert judgement and testing in the nominee's .gwn area

of talent as, expr

on a 3 po1ntica1e, (7) School Success

_measured'by umuTat1ve grade average with a score of 100 as

maximum posgible; (8) the Renzuli/Hartman Beghavioral Characteris-

e tics Scale expressed as the sum of scores for all 4 scales: andw

(9) Past Accomplishments rated on a 3 point scale from informa-
tion provided by the nomihees.

Multiple reagrescinn analysic (Veldman, 1967) was used tn deter
mine which of the O ingtruments were the beret prodictor s far Phe
puypnces of %articipant cselection

Multiple regression analysis may be considered a
general model for testing any Rypothesis< cast in
the form of predicting a criterion from pavticular
sources of information (p. 294). -

The goal was to develop an abbreviated participant selectioﬁvx
procedure involving the least number of test instruments, yet
maintainjng a high deégree of accuracy. Multiple regression

‘analysis was particularly well suited to this task.

Two types of variables entered into the analysis. First. the

criterion variable corresponded to the set of scores (one per

[

Q

;jC} . - '
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nominee) qged'to rank nominees for selection as participqhts_j
Jn the project. This score was a composite of the nine in> .’
struments described pfégious]y and inc1uded ﬁnformation from
each instrument. The purpose of the regression analysis was
to develop an equation for estimating or predicting the cri-
terion variable from limited informatioh known as the.predic-
tor variables. This technique yields a mu]tip]eﬁtdrre1ation
coefficient:

/...The squdre of a multiple-correlation coefficient

may be interpreted as the proportion of the variance

. of the criterion variable that is "explained" by the

predictors, in the sense that it is predictable. The
solution of a multiple-correlation problem involves
the determination of a set of weights--one for each .
predictor variable—-which may be applied to each
subject's-set of predictor scores to yield a series of
composite predicted criterion scores (Veldman, 1967,

. .281). - .

The predictor variables utilized were the two or three
screening instruments which "explained" or accounted for the
qreaﬁost proportion of the vawiance of the critervion variable.
Thus. in the future. pavticipants for similar aifted and
talented projects may he selected economically using fewer
selection instruments, yet with comparable accuracy. The
analysis was performed in the following way;

Criterion variable values were first computed by transforming
each subject’'s 9 selection instrument scores into standard
scores. This was accomplished by use of Veldman's (1967) analysis

of behavioral science data proqrém Distas. Subjects' standard

scores were summed yielding one score per nominee. These summed
.
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o
\ .

. scores may be used to rank, nominees for selection purposes .
. > -

-

. instead of the system actually uséﬁ in the'pnqgect.- L -“f ..
AnQIysiﬁ of behavioral scienee data program Regran_(Vé1dmdn,
1967) was nexﬁ gfﬁliggfwto determine the best predﬁcfive T

Se]ectfonfﬁnstruments. Summed standard scé}es'were ehtered

.as @he criterion variable and each of the nine selection in-

§trument scdres comprised the predictor variableé."Output T T '

from the correlation matr1x 1nd1cated the fofIOW1ng corre]a- .
“tions between the criterion var1ab1e and the nine pred1ctor
variables: I.Q. verbal = .69, read1ng comprehens1an = ggg,
creativity non-verbal =".53, school grade average =E.51,
eceompiishments = .45,-cre?£ivity verbal = .40, talent ability

= .35, Renzu1i/Hartman = .34, 1.Q. non-verbal = ”32 J‘However,”

the 1teration sequence produced the fo]low1ng list of pre—
iy,
dictors w1th accompany1ng R2 values I.Q. verbal = .48, féb*

D
creat1v1ty verbal = .67, school grade average = .75, accomp$1sh—

ments = .86, 1.Q. non-verbal - .84, talent ability =.91; ngggu11/
ﬂgg;mgnﬂ=fu93. reading comprehension - .94, and rreaeivity non-
verbal é..96; This iteration sequence indicated thatﬁl.é;verba1
alone accounted for 48 percent of the variance of thelcriteriOn
variable. 1.Q. verbal plus creativity verbal accounted for .67
percent and 1.Q. verbal p]us‘creativity verbal plus schoe1 gfade
average aeCOUnteq for 75 percent of the variance.

Next, brogram Regren‘was utilized again with the same criterioﬁ
variasle but.with 1.Q. verbal, creativigy verbal and schoéol grade

?

Aaverage as the only pre&ictor-Variables. The following B weights

Ry . ) Cedr
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were indicated: 1.Q. verbal B = 2.4107, creativity verbal B

='1.2672, school grade average B

3.0823. The.accompanying
regression - constant wQs -262.2813. Each'nominee%.predicted
summed standard score (of all nine se1%?t1on instruments) was

. computed w1th the regression equation donsisting of B weights

and regresswon constant. Each subject's\3 selection instrument
scores were multiplied by the indicated B ight, sunmed, then
added to the regression constant. ;

(

FinaTly, the predicted ranking of nomipées, as generated by
the regression equation, was'compared o the origingl ranking
as generated by summed standard scoré; for a]l 9 selection \\
instruments. Only 4 of 20 nominees were errgneous]y "selected"

by using the regression equation. This seems remarkable since

only 3 of the original 9 instruments were used.

>
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Parental Reaction to the Guidance Laboratory Phase

A questionnaire was developed to ascertain parental observa-

tions of the-impact of each of the three phases of the project on

the participantg. The ini}ia] parent questionnaire (see Appendix
was mai]ed at the completion of Phase 1, The Guidance Laborafory,
and 17 offthe 20 parents responded. Overall, barenta] rei;5§325”
to the effectiveness of fhe Guidance Phase were quite positive
(see Table 4, page 35). One parent indicated doubt regarding the
project and saw no usefulness in the questionnaire although he
responded positively on three of the four questionnaire items.
Apparently the Guidance Phase did ﬁot interfere with school
activities as the majority (88%) of parents viewed their children
as frequently or always showfng interest and enthusiasm toward
completing school assignments. The activities of this phase can
be viewed as being stimulating to the participants in that®88% of
the parents reported that their children frequently or always dis-
cussed project activities ;t home. Furthermore, most (94%) of
the participants frequqat1y or always demonstrated positive atti-
tudes toward the project. Finally, 88% of the parents felt ;hat
the participants frequently or always exhibited a realistic
approach toward selecting a career inteﬁést field. It should be
noted that no totally negatiyg responses ("never") were obtained.
In view of the nature of the parental résponses to the question-
naire*items and their frequent agd generally positive comments,
o

it can be cgncluded that, at least from a parental standpoint,

the Guidance Phase of this project was successful.

D)
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Means and Standard Deviations for ] !
Parent Questionnaire- Items.
Item # Phase 1 ' . Phase II ) ! Phase III
Guidance Laboratory Mentorship Internship
=
- , March April
1 M= 3.35 ' M=2.16 M= 2.16 , M= 2.31
sb = .70 SD = .69 SD = .69 SD = .85‘_
N =17 N =19 N = 19 N =13
2 ' M= 3.06 M= 2.53 M= 2,53 M= 2.36
. SD = .56 . SD= .70 Sb = .70 SD = .84
N =17 N = 19 N 19 N = 14
3. M= 3.47 M= 3.2 M= 3.2 M= 3.29
SD = .62 SD = .41 SD = .41 SD = .61
N = 17 ' N = 20 N = 20 N = 14
4 ‘M = 3.47 M= 3.3 M= 3.3 M= 3,50
! SD= .72 SD = .57 SD = .57 SD = .52
N = 17 N = 20 N-= 20 N =14
5 * M= 3.2 M= 3.2 M= 3.38
SD = .52 SD = .52 Sh = .77
N = 20 N = 20 N =13
6 i M= 3.5 M= 3.5 M= 3.306
SD = 69 SD = 69 SD = .74
. N = 20 N = 20 N = 14
7 M=2.3 M= 2.3 M= 2.36
SD = .66 SD = 66 SD = 1.01
N N = 20 N = 20 N = 14
M 3.2 M= 3.2 M= 3.57
v SsD = .77 SD = 77 SsD = .65
JN = 20 N = 20 N = 14
9 M 2.6 M= 2.6 M= 2.64
\ Sh 84 Sh = 88 SpD = 1.01
N = 20 N = 20 N=14 7
0 M = 1.85 M= 1.85 M= 1.86
- SD = 59 SD = 59 Shb = 1.10
N = 20 N = 20 N = 14
1) M= 3.2 M= 3.2 M = 3.46
: SD = .52 SD'= .52 SD = .52
N = 20 N = 20 N =13
1 = Never -1 = Strongly 1 = Strongly 1 = Strongly
2 = Seldom Disagree: Disagree : Disagree
3 = Frequently 2 = Disagree 2 = Disagree 2 = Disagree
4 = Always ‘ 3 = Agree 3 = Agree 3.= Agree
e 4 = Strongly 4 = Strongly 4 = Strongly
Agree , Agree -~ Agree -

&) - _ :
ﬂERJ()uestgonnaire qdministered during the Cuidance Phase had only 4 ‘items.-
nm Provided by ERIC . . . “i 3
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These responses are directly related to the attainment of ‘!
Objectives #13 and 14 listed in the Major Activities section of

this report.

. 3

Records on Participants' Career Choices and Written Descriptions
of Career Fields Chosen o '

Through Phases 1 and 2 of the project both the 15 participants
and five-i]ternates were able to participate in all project
activities. Since some students selected the same mentors, and
the mentors were willing to serve more than one student with
the same financial reimbursement as if they had only one';tudent,
it meant that all 20 students participated in the Mentorship
Phase of fhe-project.' Through participation in the Guidance
Laboratory, each participant identified career interest aEeas.

Career choices at two different points in the project have been

listed in Table 1, page 5.

At the end of the Guidance Laboratqry each participant wrote
a defai]ed description of his/her first choice of a career field
and a description of his(h?ckgecond choice. These descriptions
included the following information: ’
General description of the field

T
Occupations within the field

Preparat1on needed

1.
2.
3. Lifestyle associatéd with this work .
4.
5.

Future outlook for the field
Reason for choice

Expected income.

Al

44
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Copies of these career field descriptions were retained in the

student record folders that were maintained for each participant.

8. Teacher Questionnaire

A questionnaire was designed t& elicit teacher observations of
the students' classroom behavior during their participation in
_the project (see‘Appendix E). The Teacher Questionnaire was
-administered at the end of each month (excep@ December) during
the Guidance Phase to teacher; ét A&M Consolidated High School
who had the 20 participants ih their cladses. |

0veraf1 the teacher responses were consistently favorable re-
garding the participants' classroom behav}or (see Table 5, page 38).
The teachers concufred with the parents (see item 6,\page 34) that the
Guidance Phase of the project did not appear to interfere with
school activities. Regardiﬂb the comp]etioh of classroom assign-
ments, a]most'é]] of the studentq.found‘time to complete all
assignments. During September and October, 97% frequently or a]f
w;ys completed their work; fof November this increased to 99%
completing all work. Student interest.in the coufije content also
remained at a consistently high level. In’September all (100%)
of the students frequently or always exhibited interest toward the
course content. During October and'Novembqr this decréased slight-
ly to 97%.

Cooperation with peers during classroqm activities was also rated-
at the extreme positive end_of the scale. Throughout the Guidance'
ﬁhase, only one to three percent of the students exhibited unéoopera— .
tivg behavior in the c]agﬁroom. Likewise the students rarely dis-

rupted class. Approximafe]y 98% never or seldom disrupted class




Table 5

Means and Standard Deviations for
Teacher. Questionnaire Items

.

4

-

ltem # Phase I Phase II Phase IIT
o : Guidance Laboratory ‘Mentorship Internship
. Sept Oct Nov |
1 M=3.80 M=3.76 M=3.78 | M=4.73 M= 4.81
SD = .48 SD = .45 SD = .45 SD = .59 - SD = .51
N = 85 N = 72 N =72 N = 55 N = 42
2. M=3.89 M=13.83 M=3.90 M= 4.80 M= 4.81
.SD = 35 SD = .44 SD = .35 SD = .62 SD = .45
N = 84 N = 76 . N= 70 N = 55. N = 42
3 M=1.13 M=1.13 M= 1.10 M= 1.24 M =1.19
SD= .40 sSD = .38 sD= .39 SD = .69 SD = .45
N = 85 N+& 75 N =170 N = 55 N = 42
4 M=3.75 M=23.68 M= 3.77 M = 4.60 M= 4.85
SD= .43 SD = .52 8D = .48 . SD = .68 SD = .36
N = 85 N = 75 N =171 N = 55 N = 41
5 . M=3,59 M= 3.48 M= 3.76 © M= 3.47 "M = 4.10
SD= .65 SD= .70 SD = .59 SD = 1.53 SD = 1.19
N = 80 N = 69 N = 63 N = 55 N = 39
‘ »>
1 = Never 1 = Never - 1 = Never
2 = Seldom 2 = Rarely 2 = Rarely
3 = Frequently ) 3 =~Sometimes” 3 = Sometimes '+
. 4 = Always- N 4 = Fnguéhtly . . 4 = Frequently
N ' . .~ 5 =Very Frequently 5 = Very Frequently
.\ ‘- : ’ w
. i )
0'.'(
. A v » >
- * ]
i .“W; .
J'. ! N
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in Seﬁtember, 99% in October and 97%-in November.

The final item of the Teacher Questionnaire concerned the stu-
dent's sharing of information gained thfough project experiences.
‘A1though very pdsitive responses .were obtained to this item (96%
frequently or always shared in September, 94% in October, and 96%
in November), the comments of the teachers indicated a lack of
clarity regarding whether the project experiences referred to
were é];ss project experiences or the Career Education Project
experiences. Therefore, the validity of this item is questionable.

Some of the teachers also stated that the Teacher Questionnaire

was_fjot entirely applicable to certain students. A few students

were well advanced for the class in which they were enrolled
and were actually pursuing independent studies in the class.
Several students were taging c]asses_by correspondence or .
conference‘rather,than attending class in order to partici-

pate in the Career Education Project. Based on such teacher
. (73

comments, the Teacher Questionnaire was revised for the Feb-

ruary, 1977, administr%?ion.

~.-:_\'-
e !
9. Student EvValuation. G#&%
- . IR “‘t\a.“
<N

-
R

Laboratory Activities

e
N 3

) . » . 3.. .b-;;_: 2 .'.‘:
| Phase 1--Guidinets

_'-'J‘K.‘\’. 3 . ’ -
ﬁhqﬂskeport (see Appendix ¥) was administered

to the 20 student participants on Fridays during the first phase

. 1 .
of the projept. Students were not required to indicate their

e names except .for.the first administration. The students' evalua-
T o “tions were read\caréfu]]y by the project staff a?d considered

- :verj'sbrious]y in the planning of future activities in the )
N . .. Guidance Laboratqry. ¢
LLEe : _

o Overall, the students indicated that they benefited most from

N

O

4/
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" guest speakers, field trips, and activities involving grdup dis-
cussions. They disliked the quantity of testing that was required,
"but felt that the 1ntefpr;tation of the test scores was helpful.
The genera] consensus seemed to be thatﬁﬁesting was a necesépry
pért of the Guidance Laboratory experience, but that the pro-
cedure was‘somewhat inefficient‘as the teéts appeared to be re-
dundant or converse]y,“appeared not to adequately sample the
range of possibilities. | |

The fact that guest speakers and field trips were viewed as
[

especially beneficial is substantiated by the students' requests

for the 1nc1usiOn of more such activities in the Guidance Labora-
tory In1t1a11y,they requested speakers and trips covering the
spectrum of career opportunities. However, as the Guidance
Laboratory progressed, requests for sbeakers and trips in specific
area§,increased. As career interests crystai]izep, the students
beg&ﬁ fo express more interest in obtaining information related
to their 1dentjf1ed career area(s) and to preparation for'that
occupatioﬁ TﬂuS, interest in appropriate colleges and tra1n1ng
requ1rement§f3$creased ~ The need for more individual contact
with the various caregr'fgelﬁs was also expressed as the Guidance
Laborgtory progressed. In summary, the qeeds identified by tﬁe
'studénts seemed to follow éhis general trend: first; general
exposure to the range of career alternatives; second, more
speéific information in severa1.career areas-of interest; and -
finally, detai]ed 1nformat1on on one particular occupat1on, in-
cluding such facts as tra1nﬂng requ1rements and specific examp]es

of the types of act1v1t1es 1nvoIved in that career.
j -
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10. Records on Scheduling and Transportation:

The scheduling and transportation plan was described in
Objéctive 9, page 13 of this report. Careful records were main-
tained of miles traveled and driver hours for the school bus used
to transport students to and frém éhe Texas A&M University caﬁbus.
PHASE 2 - MENTORSHIP LABORATORY EXPERIENCﬁ
I. Mentor/Supervisor Questionnajre_ 4
The Mentor/Supérvisor Questionﬁaire (see Appendix G) was
developed to dscertain each mentor's reactions to his participa-
tfbn in the Gifted and Talented Career EducationﬁProjecé.‘ The
questionnaire ifems concerned the f011owing'areas: (a) the ade-
aquacy"of the mentor's infor%at%on regarding the project and
respponsibilities to the preject, (b) the ﬁbntor's-observations
regarding the student's knowledge of 'and attitude toward the
careeé.fie1d, and (c) tng,mentor‘s evgﬁuatjon of the meaning-
fulness of participation in‘the project. The qyestionnaire was
administered twice, oncé a ximately migway through Pﬁase 2,
and again at the close offPhase 2. Means and standard deviations
for each item are presented in Table 8, ‘page 547
Overall, the mentor heact10n§ to the project were highly pOsi?
tive. Only one mentor felt the projéct had been inadequgtp]y'\
“explained to him; initially, this individual also found the infor-
.mation packet to be somewha£ laéiing regarding the descfiption{
of his'responsﬁbilitigs to thé project. ;AIJ of thelremaining -
mentors who responded to the quéstfonnaire indicated that the
descriptibn of the project and the inFormatiqﬁ paéket were hg]p-
. ful. Although the majority of ‘the mentors (86% 1n]daﬁuary and

o S _ : .
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77% in March) felt that the time spent with the students was
sufficient, their comments.indicated a need for greater flexi-
. bility in the scheduling of the Mentorship experience. One
&=;é2urrent suggestion was that longer peribde of time be alloted
two or three days a week rather .than the,current short periods
(about one hour) on a daily basis. Very few of the mentors
(about 6) met with the project staff on a weekly basis. Of
> these, onig one initially indicated that the conferences were

<

‘beneficial, but by the end ;j the Mentorship Phase, five of the

six responded positively redarding the helpfulness of these
.meetings. Finally, the,%ajority of the mentors (75% in January
and 69% in March) agreed:that their participation*in the p}oject'
caused no significant inconvenience in fulfilling their job-.
related responsibilities. ’

Most of the mentors also reacted-bogitively to the students'
knowledge of and attitude toward the career area. Approximately
three-fourths of the mentors Judged the1r students to demonstrate
adequate knowledge’ of tne career field at the beginning of the
o Mentorship experience: This finding can be interpreted as sub-

stant1at1ng the success of the Gu1dance Laboratory Phase of this

:proaect ATmost across the board the students exhikited pos1t1ve

- 'att1tudes and enthus1asm toward the career field. Additionally,

the respond1ng mentors concurred with the label of gifted for the

particibating students in seventeen out of twenty cases. One of

-

those not rated as gifted by the memtor was an alternate.
3

Finally, 100% of the mentors felt that the mentor-student rela-

tionship was meaningful in terms of discussions held, ideas ex-
»

changed,,and_experiences shaked, A1l except one mentor indicated

-

-
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" a Qﬁ]]ihénessiﬁo‘Serve again in fhe mentor capacity should the
opportunity arise. The reé&on given by the dissenting individual
.was his opinion that mentors should not be 15 adminisfrative-ro]ee;
he stated that he would decline as 1Qn;\as he held his adminis--
trative position. The willingness of the mentors to berticipate
again in a similar project indicates theif view pf the experience
as worthwhile and can be taken to demonstrate the success of the

Mentorship Phase of the project.

Vl

Student Evaluation of Phase 2 Activities

A queétionnaire was developed to allow the students to evaluate
the act}vities during the Mentorship experience. The student
‘MentOrship questionnaire (see.Aependix H) wae administered four
timeg, once in December, 1976, once in Janqaéy, 1977, and at the
beginning and end of February, 1977. These times corresponded
fo the bi-honth]y meetings of the Mentorship seminar, comp]etin#
the questionnaire being part of éhe seminar‘apt}vities.

Accord{ng to the students' responses to thefr@mtorship_experi-

"ence, this phase of the pvoject was quite bené#?cia] (see féb]é 6,
page 44). Most of the students felt that they'had benefiged
from the Mentqréh{p experiences,'and also thap'the supervfsioﬁ
during Mentorship hed been'helpful. The majority of the students
felt that the Mentorship activities had beenvappfepriate for their
level of understanding; that is, the activities were neither too
«difficult nor too easy for them. In%tia]]y.on]y 23% of the stu-
,deﬁ%s indicated that their career plane'had changed as a fesujt

of Mentorship, but by the cldse of the Mentorship Phase, 34% i
, _ e . .
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Table 6
Means and Standard Deviations for
" Student Mentorship Questionnaire
~ Item # December* ‘ JanJéTyiw February 4 o "Februarf 24 .
1 M=35 M=3.53 M=3.62 M= 3.75
Sbh = .51 Sb = .87 SDb= .65 SD = .45
N = 18 N=17 # N =13 N = 16
2 7 . ‘M= 3.11 M= 3.18 M= 3.15 M.= 3.44
. SD = .68 -SD = .88 SD = 1.07 Sbh = .51
N = 18 N=17, ‘N = %3 ) N = 16
3 M=1.78 N=1.71 . .N=1.83 N = 1.88
Sh = .55 SD = .69 Sb= .83 Ssbh= .72.
N =18 N =17 N= 12 N = 16
. 5 -
4 M = 1.50 M= 1.69 . M= 1.58 M= 1.38
: SD = .62 §D = .87 ShD = .67 Sh = .81
N =18 N =16 ' N= 12 N = 16
5 M= 2.88 M = 3.07 M !.;,09 - M = 2.80
SD = .78 SD = .80 SD = .54 SD = 68
N = 17 N =15 N=11 N =15
6 M= 3.22 "M = 3.18 M= 2,92 M= 3.00
p SD = .43 SD = .53 SD = .49 SD = .65
N = 18 N = 17 _ N =13 N =15
7 . M= 2.19. M= 2.25 M= 2.75 . M= 3.00
' SD = .75 SD = .68 SD = .89 - 8D = .74
N = 16 N = 16 N =8 ' N =12
*kg M=1.76  M=1.4 - - M=1.78 M= 1.82
. SD= .44 ° . SD = .52 SD = .44 SD = .40
N =17 N = 10 N=9 N =11
I = Strongly Dlsugreb
2 = Disagree ' >
3 = Agree
4 = Strongly Agree

\

*Only one questionnaire was used during each of these months due tq Christmds

" . holidays.

- 4
s . ' \
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3 . . . - -
‘stated tﬁat their career plans hép\changed. . ’ -

In December, all (100%) of the students viewed their‘contact
with the project staff as adequate. This percentage gradually
declined so thét hy the end of Phase 2,20% disagreed with thé'
statement.thaf contact with the staff was adequate. However,
no comments were given to in@icate in which respect the contéct
was iﬁadequate. B - .

Regarding the students' reactions to the effectiveness of their
preparation %or Mentorship, 63% felt that the Guidance Laboratory
had not adequately prepared them. Again the comments were not
reveé]ing of which aspects-were viewed as inappropriate or irrele-
vant. One studeﬁt stated that it was not very helpful and there-
fore could have lasted a much shorter length of tihe (one week).
Another student also expressed a similar idea in stating that
"80% of the Guidance Lab was a waste of time." A few students
felt itiwas not beneficial since they had already made their
career choice before the project began. Others.said they learned
nothing new during the Lab.. By the end of the Mentorship Phase,
many of the students chéngéd their_obinion on this question, with
75% stating that the Guidance Laboratory had adequately prepared
them for Mentorship g*Qgriences. «The comments did not dindicate
A reason for this change, othér than that.the.students\§eemed‘
pleased with their Mentorship placement.. Thus, it is possible
th&t many students viewed the Guidance Laboratory as a situation

tﬁ%f'must be experienced in order te be placed in the Mentorship

and Internship Phases. One student stated, "It (Guidance Lab)

-
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wasn't worth anything for me! My placement was good, though
Similarly, another comment was,"Placement was; great--but I don't
_thlnk the Lab helpegape in deciding." A th1rd student indicated
that she had been unable to explore one field in wh1ch she was
1nterested and she also indicated the need for the 1aboratory to
'be "more organized and move mind searching."’

.FO(wthe students in retrospect, the positiVe aspects of the
Guidanee Phase seemed to be the exposuhe'to'a variety of éareer

fields, the chanke to do ‘research on various. caregrs, access to

materials otherwise unava11able, and the know]edge ga1ned from
P

the test interpretations. , : T h\

Duri. he Mentorship Phase, each part1c1pant was requIred to

keep a daily 1o of act1v1t1es] These prov1ded the staffpersona]
participant input as well as decumentat1on of mentorship act1v1—.
ties for project eva]uation. The 1ogs served as top1cs for d1s—'
cussion by the part1c1pants during the semtnars ‘

Overall, the logs supported the general pos1t1ve response of
the student mentorsh1p eva]uat1on quest1onna1res The logs
revealed that not one part1c1pant qu totally dissatisfied with
the Mentorship_Phasé[V One 1lag revea]ed a period of ambivalence
about the career area the participent had chosen which began to
resolve itself.as the Student neared the Inte;:jhlp/ﬁhase. “Three
‘1ags indicaxed;partieipant frustration with t rigors of.co11ege4
-aeadehic wohk e#perienced in their mentorship.-_These part%cipants‘
were pursuing their mentor experience in the same academic depart-
.ment Thejr part1cu1en program was very structured and involved
writihglalqeiéaﬁqh}papeb;dhd:attending uneergraduate.ciasses.

’ ’ B ’ ’ B -
\)“ ' + .
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H

Although the mentors encombassed fourteen academic discip]ineﬁ
and executed their individual mentor. responsib111t1es in different

ways, the logs indicated several commonalities among the mentor-
/7

ship ‘experiences. Some commonalities were:' fie]d'trfps, experi-
mentgi'library research. attendance of co]]ege classes, operation
of equipment/sophisticated machines re]ated to career area and
production of final product (see Tab]e 7, page 48)
Perhaps the most important commonality (in terms ef student im-
pact) was thét'the majority of students indicated thaf_their
., s respective mentors spent a significant amount of time discussing

individual student goals and needs. Thus, mentors provided the

students realistic insights into academic and professional as-
pects of their career areas. Repfesentative quotes from the daily

1ngs which support the aforementinned pasitions follnw- )

Area of Mentorship--Physics

"We discussed rgssible career opportunities for me, and the®
advantages and disadvantage<. He said I have an advantage
(ip collége or job-seeking) berause I »m a woman, and there-
fore a sought-after minority. He said my ability would helr
me, but nearly everyone in physics has better than averag~
ability, and many are extremely talented, <o I will have
much competition. He also emphasized fhat academic and
working worlds are very different: and surress in one wnrld
does not guarantae success in the nther 7

Area of Mentorship--Education

"1 never realized how difficult it was to teach simple
mathematical facts to elementary students...phis experience
has convinced me that I will enjoy teaching.”

. 'Area of Mentarship--Marketing

"Im not the only person in this (college) ¢Tassroom _
that is bored to tears--the girl to my right is scribblino
all over her paper and theve ic a cadet who keeps falling
asleep."”

-
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Table 7

" MENTORSHIP ACTIVITIES |

-

Mentor | Attend |Conduct Operate | Research |Field| Professorial individual -| Fina}
| Classes |Experiments [Machinery Library |Irips| Duties Conferences | Products
— — ' ;‘f S

Adams 5 X X e o X X
-Boone* | x| | | X X
Chastain | . - | x| ] x X X
Gaines* ‘ | X X

Gillesple | X | X X
Rracht | X v X X X X | x
‘Lelnes | X X X X X X
’Naugle L X X f R X
Teer - X X X X x| ‘ X

Webb [ % X X | X X
- J -
. ' T o

Wenck# X ' ‘ ' X X
: S e O L

Woods - X X X X
_ ‘ S T I N S R LT NN S—
Youngblood} X X X |
L S E N

mentorsh*v gones ated o w Lt R T A I S T A LI T N B ’.,,(,,Vm;"a Wyt e .,,,,1/,” myeie
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. Area of Mentorship--Psychology r

“I think I might'rea]]y like working with ménta]!y retarded
children,; if I could take all of the hassle that goes with
that sort of job." 3 :

>

&>

v

Area of Mentorship--Entertainment

"Talked a-lot with (the mentor) today. He is a truly unique
-~ and wonderful man. Actually, everyone has beeh so good to

me. They have all taken time, their own personal time, to’

help me. Not just anyone would do that or have- the patience."”

Area of Mentorship--Music X

"Even though I was really just initiated into the "boring"
side of music, I really learned a Tot by just being around
people who have made a career of music."

 Area of Mentorship--Communications

"I've decided that one of the best things about this ex-
perience has been the good feeling you get when you spend

-a 1ot of time with something and can see some tangible
results."”

Finally most of the students looked forward to the hi-mqnthly
seminar< during the Mentorship Phase. Tﬂey liked the oppory tunit:
to hear abovt other's experiences and to share their own. Thase
who did nr;f 1onk forward to the himonthly ~eminare genavally in
dicated one of three veasons: a) H\(;v did not enjoy the lngs
they were ' requived to maintain, ov h) they enjoyed the Mentn:
ship experienres <n much that they wou.Id prefevy tn meet with
their mentors, or C).they were neutral towards the seminaves (net

disliking them but not lookina forward to them).

Monitor Progress of Research Associate and Internc

. . . -
* The Research Associate and the two Interns were enthusiastic

about this_phasé of the program. It afforded them opportunities

for contact with various academic disciplines on the campus. They

assisted the Principal Investigator with student placements and

c. -
J,
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with monitoning procedures. The Research Associate was also

-helpful in taking slides and photographs of the various }
p]acemenfs.

It was the task of the Research Associate and Interns to-

~mail out queqtionnéires and to tabulate results. They shared

their observations at staff meetings and helped in plannimg

»

Information Packet for Mentors _ .

An information packet was developed that was presented to
each mentor at the time p]acemén; was aPkanged._ It contained
information on each of-'the three phases o% the program as_well
as facts concerning career edﬁcation, career guidance, gifted
students and high school credit: A1l of these and other'ﬁréas

were covered verbally. but the packet served as a reference for

the mentnr latev . Of course, projeoct gtalfl 1ieve alwave availabhle
when thae men'nr wneoded agsigtance .
' . Fl
The racrket wngc nryepaved in e oA gy thint it eould bhe o rend
duay ing Nhase ¥ an weld

\
(
Parent Questionnaire

As previous{y stated;. the parent questionnaire was revised
andnadm1nistéred at the completion of the Mentorship Phase.
All 20 rents responded to the revised questionnaire. In
general the reactions demonstrated that the Gifted and Talented
Career Education Project definite]y had an impact on the par-
ticipants (see Table 4, page 35). A few (31%) of the parents

percetved that their children had become more interested in high

O

C‘r
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school academics since participation in the'project} ﬁany (42%)
also noted'increased interest in high-school extracurricular
activities. A1l (100%) of the parents felt that partic1pat1on
in the project had resulted in more ‘realistic career dec1s1on—
making on the part of their children. A large majority (95%)
indicated that their children discussed career alternatives W1th
them, and an equal number (95%) believed that the career educa-
tion project had influenced their children's future planning.
Similarly, 90% felt that their children had obtained more reatl-
istic views of college 1ife as a result of the Mentorship
Phase. About 30% of the parents feltg%hgy their children had
changed career goals as a result of parti;ipation in the project;
. apparently the remaining 70% retained the career goals they had
established before the project. A1l but 10% of the parents re-
sponded that their children had decided to attend college prior
to the project. Abnut BKY felt this decision was strengthened
through the project expericnces: 10% believed that t‘l’veir childy en
:\ad changed theiy dorici;n regrrding cnollege attendanre a=s a
result of participation jn the project. Finally, all but one
par_jgnt indicated that fh/eir ~hildren sharved project experiencec
with them.

In response to the item regarding the mosE_beneficial aspects
of the project, parents generally indicateé exposure to career
alternatives, contact with professionals in the career’areas.
and more specific information about chosen career fields.
Factors ljﬁtéd as least beneficial included the interest tests,

-

Guidance Phase, and subjects missed at high school or college. \
. 3

Q
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Teacher Questionnaire

>

The revised form_df the teacher questionnaire was administered
at the close of the Mentorshjp Phase. As was found in the Guidance

Phase, the Mentorship experiences did not seem to interfere with

the project participants' spho]a;tic achievement nor their atti-

tudes toward school. According to fheir teachers almost all (96%)
of the students frequently or very frequent1y completed a]] assign-
ments, and 93% were frequent]y interested in the subject content

of the course. Most (93%) of the students were cooperative with
their peers duriﬁg classroom aétivfties, and only one student C
showed disruptive behavior in the classroom very frequently.
About half (51%) of the students fredbent]y or very frequently

shared information gained through the career education project

experiences (see Table S, page 38). '

Records on Scheduling and Transpertatinn

During the Mentovchip Mhase nf the projert rvanﬂpnv'ratirﬁH t o
the Mentor<chip location was prnvided, The proiect yeimbiur<ed
the school distrvict for the cost of the driver and for milaadb
incurreds Records of both hours and mileage were submittad to
the fiscal agent for reimbursemeﬁt.

The bus route stopped direét]y adjécent to campus Mentorship

sites so that a minimum of time was spent in travel. The school
” : ‘ >
was willing to schedule both a morning and an afternoon route,

but all students chose the morning time slot.

O (;



- PHASE' 3 - WORKING INTERNSHIP EXPERIENCE
1. Mentor/Supervisor-Qdestionhaire

-

- 'fi The Mentor/Superv1sor quest1onna1re (see Appendix G) was also
| | —administered to the Internship supervisors. Reactions to the1r‘
participation in the Gifted and Talented Career Education Project
were obtained onktwo separate Bccesions-aonce midway through the

Internship Phase . and again at the completion of the Internsh1p
Phase._ The responses were generally quite positive (see Table 8,

page 54). Only one supervisor felt that the project had been in-

.adequately described, and two supervisors indicated that they had
neQer received the information packet. The remaining super-
visors all agreed that the explanations fO‘them regarding the
praject were sufficient and that the information packets were
helpful. Initially, 91% of the supervisors stated that the time
allotted to them with students was adequate. However. by the
completion of this phase. 36% derlavred that the time schedule
needed some adjustment Several nf the supervisors indicated
that they would prefer having the studbngs work for them fov
longeﬁ_Periods of time,each day. Another gtated that there
should be more flexibility in the timing arrangements. All but
one of the supervisors felt that the students entered the Intern-
shiﬁ’Ph?se wPth adequate preparation; 100% felt that the students
demonstrated positive attitudes and enthusiasm toward their career
fields. Hoyeger. at the completion of she Internship Phase, one
supervisor disagreed witﬁ the statement regarding student displey
) of a positive attitude and enthusiasm. This reaction was due to

the supervisor.s feelings that the student had not yet definitely

61
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Table 8

Means and'Standard-Deviacions for ,
. : Mehtor/Supérvisqr'Questionnaire ‘ ‘
 Item # ' Mentorship" Internship
p—————— -
| January ‘March ‘April May
1 M = 3.06 . M= 3.23 M= 3.36 M= 3.17
Sb = .44 SD = .44 Sh = .67 SD = .58
s N = 16 N =13 . N=11 N =12
2 /. M= 3,06 M= 2.92 M= 2.50 M = 3.00
// SD = ' .25 SD = .28 SD = .93 SD = 1.04
N = 16 N = 13 N =8 N = 12
3 M = 3.07 M= 2.92 M= 3.09 M= 2.73
. SD = -80 SD=1.046 | SD= . SD = .65
N = 15 N =13 N = 11 N = 11
4 M= 2.88 M= 2.77 M = 3.09 M = 3.33
SD = .62 SD = .60 SD = .54 SD = .49
N = 16 N = 13 N = 11 N =12
5 M= 3.19 M= 3.69 M = 3.55 M = 3.58
SD = 1.05 SD = ,48 SD = .52 SD = .67
N =16 N = 13 N = 11 N =12
6 M= 214 M= 2.18" M= 2.63 M = 2.50
SD = C3IR D = ] fpD = . Q2 D = 76
N - 7 N - A& N - R N - R
7 M - 3.88 M - 3.83 M = 3.45 M =_§,33
<D = | 4 D - .30 <D = .30 SR =" .49
N - 16 N ~ 1?2 N - 1] N - 12
] M= 1.19 M~ 1,15 M- 3.18 M= 3.33
SD = .81 . SD = .90 SD = .60 SD = .49
N = 16 N ~- 13 N - 11 N - 12
9 M= 3.56 M = 3.38 M= 3.40 M = 3.55
A SD = .63 SD = .51 SD = .52 SD = .52
N = 16 N =13 N = 10 : - N =11
10 M= 3.5 ' M= 3.77 . M= 3.91 M= 3. 75
SD = .82 SD = .44 SD = .30 SD = .45
N = 16 N = 13 N = 11 N = 12
71 = Strongly Disagree
2 = Disagree
3 = Agree
4 = Strongly Agree




- ' | 55

decided on a career. §e9era1 of the supervisors did not respond

to the item on the benefit derived. from ﬁeetingslwith the projecf

staff. Many of these indicated that they had not attended such
meetings. A]]I(IOO%) of the supervisors stated that their rela-

tionship with the sfudents was meaningful, and all of them also

-indicated a willingness to serve in the subervisory capacity

again. Only-onersupervisor indica%éﬂ'that any major inconvenience
had occurred as a resu]t-o% participation in the project. The
difficulty in this case seemed to be in finding blocks of time

to spend with the.studént on a daily basis. All of the supervisors
agreed with the label of giftéd students, and the comments were

most comp]imentary of them.

Student Evaluation of Internship Activities

The students evaluated the activities of the Internchip Phase
on two different occasions, once approximately midwav throuagh
the phase and a cecand time at the rompletion of the phace The
student quecstinnnaire (see Appendix H) concerned the relevance of
experiences {n the Mentorship Phace a;d Guidance | abnyatory to
Internship experiences, u§efu1ness‘of the Internship. adequacy of
Internship placement, énd feelings regarding the appropriateness

of career choice. Suggestions for changes in the Internship

arrangements were also requested. ~

¢ Overall, the students respodded positively to all items (see

Table 9, page 56). Initially, one student felt that Mentorship
experiences were rarely related to Inférnship experiences. but by
the completion of the Internship, all students felt that Mentorship

experiences were related to Internship experiences, "sometimes"

(S}
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Table 9 ) R
Means and Standard Deviations for
- . Student Internship Questionnaire -
Item # ' . March ) May
1 : M= 3.83 S M = 3.83
. : SD = .94 SD = .83
N . N =12 N = 12
2 ' M= 2.82. ) - M= 2.42
SD = 1.17 o SD = .79
i - N = 11 : N =12
34, M= 4.83 ' M= 4.17
‘ Sh = .39 . _SD = 72
E N = 12 N =12
' 3B M= 4.67 M= 4.50
) SD = .49 SDh = .52
N = 12 N = 12
3c - M= 4,50 M = 4.08
SD = . RO ]!D = 1.0R
N - 192 N = 12
4 M= 4.17 M = 3.92
' SD = .72 . SD = .79
N - 12 N - 1?2
5 M= 3.78 : M = 3.50
R SD = .67 SD = 1.09
N =29 N = 12
U L
, 6 3 M= 4.50 M= 4.83
- © 8D = .52 ] SD = .39
N = 12 . ’ N = 12 o
1l = Never
2 = Rarely
3 = Sometimes .
4 = Frequently N .
5 = Very Frequently
O Y
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to "very frequen@ly" (sometimes = 42%; frequently -=.33%; ‘and very

r

. frequently = 25%). The Guidénce‘Laboratory‘was_viewed.as re]e-r EETi
. : : RS

vant much Iess-fréquently. ﬁidway thrdﬁgh the Intérnshiﬁ, 55% 1 .éé%i
of the students stated that the Guidance Lab was rarely re1eyan5
to Internship experiences. By the.cTose_of the Internship, 50%
stated that the Guidance Lab wa§ rarely relevant and 8% fe]t
that it was never_ relevant to Internshib experiences. “
IhemagLrity of the sthdent; felt that they\Were benefiting
from the Internéhip. . At the completion of.the Inferhship, 83% of
‘ thé students\indiéated that they frequently or very frequently had
gained insight into the lifé'styles of fhose iﬁé%?eir career
field; 100% had frequenf]y or very frequently gained insight _4ato
their own needs and interests; and 84% had frequently or veC:§§?
frequently gained informatfon about their chosen career field.
As a result of the projecf_experiences. 83% were convinced that
their career choi~e was right for them. All of the students
stated that their Internship placrement =ometimes tn very frequently
rorvesponded well tno theiv career field interest. All of the <tu
dents were pleased with their Internship p]aceﬁnnt; R3% stated
that they were very fraquently pleaced. and 17% were frequently
pleased. ’ |
Most of the suggested chénqes for the Internshfp Phase concérned
éime arrangemeéts. Se;eral of the students suggested nfaking the
Internship Phase fbnger, others suqgested that it be scheduled

*

during the summer in order to allow for more flexible schedules

and longer working hours. One student suggested that more field
work incorporated into the Internship Phase, and another decsired
to be assigned more work. ' ’ ‘

Q
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The students were also asked to list. typical activities occur-
ring in Internship. The experienées reported var%ednwidély. Thq@%@
students indicated that_for the most part thej really had no set |

routine; instead, they. Sampled a variety of activities in order
to gain exposure 5¢ many facets of their career area. Howéver,'
a few of the students did have set responsibilities; one student
had his own radioc program; another was responsible for developing
a computer inventory system. The foIIowing_response is represent-
ative,ef“the diversity-of experi®nces each student obtained during
internship: |

"I have been involved in "roughnecking"” 6n a. core-boring

rig and bringing the core soil samples back to the lab

and testing them...I have been surveying all over East

Texas, using chains, plumbobs and transits...I have been

plotting core-bor®ng sites on large maps for a Conoco

refinery in Loufsiana. 1 havg worked side-by-side with all
types of people and have enjoyed the work very much.!

7

“The Edwards Personal Preference Séhedu[g,(E.P.P.S.) was ad

ministered during the final weeks of the Inté}nship. The
E.P.P.S. yields percentile scores for each of 15§ var iableg

including achievement, deference, order. exhibition. autonomy

affiliatioq, intraception, suecorance, dominance, abasement

- /
nurturance, change, endurance, heterosexuality and aggression.

High percentile scores indicate strong manifest needs assdciated
with eéch of the variables. Pa?ticipants completed the E.P.P.S.
individually, then raw scores-Were averagéd separately for six
maTes and for nine féma]es. Averaged raw scofeé were converted
into percenti]es~yie1ding”a single profile for males and another
for females. Theée profiles represent‘cbmﬁon manifest needs of

the gifted and talented students. Conversion to percentiles

.. © ras based ¢gn norms for college students.
ERIC R e
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' The female's strongest manifest needs included “exhibition,

*

autonomy, and change. Each of these variables were séqred above

59

?

the BOth beréentile»- Exhibition represents;a need to - interact,
socia]ly E::an outgoing and c]ever way and to be not1ced by _
others:. ‘Ths corresponds to the prOJect staff members appraisa]s
of the participants. Ihe need for autonomy invoives doing as
one pleases, avoiding required conformity, criticizing authority
and gerierally directing one's own life. Late adolescents preparing
to leave the family of origin are expéctéq to exhibit such needﬁ.
,Perhap§ the\groupw;high level 6f creativity adds to their desire*
for autonomy, as well as for change: The last high scoriﬁg
variab]e'repre§ents a neéd to exper%ence new events and new,peopfb
to travel, and to experiment with new jobs and new routines.

-The females showed least need for deference, order and
affiliation. Neference refers to following instructions
and suggestions from 6thers, conformity and praise of others
The need for orvrdey includaes nvyganization in planning and
routine patterns for living low affiliation cuqgqgests that
these women pavrticipants dn not need styvong attachments
among friends, loyalty from friends and participation in
groups.

- -~ Male participants demonstrated the greatest negds for hetero-
sexuality., exhibition, and achievement. Heterosexual needs
involve %nteractions with\ThQSe of the appdsite sex, dating,
discussions about sex and sexual excitement. Exhibition is the
‘samedfor males as was previously described for females. Achieve-
ment needs include desire to do one's best, to aécomplish tasks

and ability to perform better than others.

- . Y S S

-
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Males scored ]bwest on nurturance, affiliation and change.
Lack of manifest need in these afeés iS'particularly.intgrest—'
ing.betause females a]so;scored low in éffi]iation; but hfghest
in change. Low needs for nurturance are associatéd Qith little
wi)]ingness to help otherg; to treat others with kindnesS aﬁh -

to have others confidehabout personal prob]emsi'

3. Monitor Progress of ReseardH'Asspciatg and Interns

Duh%ng the workiﬂé Internship'bhase, ghe project admin{strq;6r§
observed the progress of the ResearchhAéﬁodiate and &nterné. By .
the beginning of Phase 3, they had,bujit.a wide knowledge base
o about gifted education and cafeer education so that their meetings——
with the Internship site supervisors during the third phase was ™
prof{table for both paﬁties. The Research Associate and Intefns

con¥ributed greatly teo the efficiency of the data gathering pro-

cgdures in particular. A N

evelop Information Packets for Interncship Site Supervisors

The packet of materials prepared during th; Mentorship Phase
was put together in sd%h a way as to be uséd as an information
source during both Phases 2 and 3. The packets of material;\k
were presented to the site supervisor or compggl,represéntative

at the time the agreement form to provide the experience for the

student was signed.

5. Parent Evaluation of Internship

The Parent Questionnaire was again administered at the close of

the Internship Phase. Their reactions'toward,the project have been

ERIC )
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generally positivé. About 39% of the parents felt that their
children had increased their interest in high school academics

since paqticiﬁﬁtion in the project;143%'fe]t that interest 1in

extra-curricylar actvities had increased.

ATl of the parents indicated that their Children discussed '

future career a}ternatives and shared project experiences with
them. A1l but two parents-;é1t t%at future carger planning had
been influenced by pqrticip&;ion in the project. Similarly, all
but two paJLnts‘befieved their children to have more realistic
views of co1]e§é 1ife gnd responsibilities as é'result of project
experiences. The same response pattern occurred regarding in-
creased rgaTism in makipng career deciéions; only one parent felL
that his child had not become more re@listig in making career
decisions.

Apparently, the project mainlz served to strenglhen already
established career goals, Only four of the parents indicated
cﬁanges in their children's career objectives as a result of
pfoject participdtion. All but one of the students had decided
to attend college prior to participation in the project; this
decision was strengtheﬁed in 57% of the cases. Only 21 percent

of the parents responded affﬁrmdtivelx to the item regarding a

~. n
A

changé in decision to furthe; academic pﬁ}suit in a university
as a result of participatioh in the project. - However, one.com- "
ment indicated that the change would most likely be to pursue
graduate studies, which had nut.previously been planned.:

’ Accdrding to the pafents the most beneficia]*asbects of the

project were the experiences encountered, the exposure to many

(S
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-career alternatives, the expostire to the co]]ege sett1ng, and

the selection and/or confirmation of a career field> One

parent stated that his child had gamed s-e]f—conpdal. ce;
" another reported that his youngst“Y had most benef1ted by

learning about h1mse]f and h1s capabilities.

Parents' views of the least beneficia]iaSpects of the project

were mainly related to the Guidance Laboratory and to the

scheduling of.the project experiences. Several parents reported
that the-career infersst testing component was least beneficial;

one stated that his child still does not know which career field

As best fréﬁ an aptitude standpoint. Another parent suggested

that fhe Guidance Phase needed more planning. Time away from -

high school studies was viewed as-the least beneficial aspect in
'one'inStance. Finally, it was suggested that the phases be tailored
to specific career fields instead of lasting the same amount oévtime

for everydne. T

. Teacher Ltvaluation ot Internship »

P )
The Teacher Questionnaire was again administered at the comple-

tion of the Internship Phase. The responses were extremely posi-
tive (see Table 5, page 38). *In all but two instances the teachers
reported. that the students freqdent]y or very frequently completed
all ‘assignments. Similarily, in all but one case the teachers
stated that the students frequently or very frequently cooperated
with peers during. c]assroonﬁ%tt1v1t1es Only one student was some-
times disruptive during class; the remaining students rarely or
never exhibifed disruptive behavior. All of the teachers indicated
o ' | : ' S »
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that students frequent]& or very frequently showed interest. in
the course confent.,

}he_1argest range of.answers occurred in respon;e to the item
regarding thé sharing of information gained through the Career
Eduéation Project. Only 8% of the responses indicated that
the students never or rarely shared experiences; 26% felt the
students sometimes shared experienées; ;he remaiﬁing 66% of the
responses :gggs;ed that the students 1£equent1y~9r very frequent]y‘::\
shared project experiences. One teacher commented, "Her remarks

were most beneficial te QQe class."

Monitor Scheduling and Transportation Plan

-

Because of the nature of the Working Internship Phase, each
student’s schedu]e was gif*érent. During the first two phases,’
it was essential that all students block the same time frame
inte their schedules for transportation purposes.

Phase 3 required that each student be responsible tor his/her

own trangportation to and fromn the work site. It was further

suggested that in scheduling the work time, the student try to

arrange the time block during the first two periods of the

o

de of the lunch hour

so that allowances for driving time'could be made. The time™

-

and transportation redﬁiremehts for Phase 3 were explained to

all the participants prior to Phase 1 since it could have been
: ‘ - #* ,

a factor in deciding to participate in the projeft. No student

decided against participation in the project because of these

-

requirements.

s -~
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Guide to Career Education for the Gifted & Talented and
Final Report

A monograph that prov1des a: conc1se outline of the prOJect
has been developed for dissemination. While it does not pro-
vide a lengthy discou(se on each stgp to be followed in repli-
cating the project, it does provi&e a point of departure for
the beginner in career education for gifted and talented
students. A copy of -this monegraph ig’included in Appendix K.

This document serves as criteria for meeting the responsi-

bility implied in completing the final report.

$ : . -
FOLLOW-UP AND. SYNTHES}S

1.

-

Fo]Tow—qp Evaluation of qpe Project by the Students

A follow-up questionﬁaire (see Appendix H) was deveioped to
determine the students' views of the project as a whole. It
was felt that after having compTeted-the entire project, the
students would be in a better position'to evaluate the separate

bhases and to judge the overall value of participation in the

project. To date, 12 participants have responded. The responses

as, a whole were most positive.

A1l of the students stated that they would choose to participate
in the project if they had it to do again. Reasons most often
given concerned exposure to experiences not available in the reg-

ular classroom and a better understanding of what is involved in

particular career fields.

Most of the changes suggested by the participants were in the

.

Guidance Laboratory (see'Tabfé 10, page 65). The relative

i
\

- ~Y N
. / () ) - {' '
» - " . -

&



Tgﬁie 10.
Means and Standard Deviations of the Student's
P Ratings of the Three Project Phases
Guidance Lab M= 2.67
. SD = 1.15
N =12
Mentorship M= 4.42
: ) SD = .67
N = 12

]

4.90
.32

Internship

vi
ZuoX
i

(S 0~ N VS I S

No Benefit
‘Little Benefit

Medium Benefit - B )
Above Average Benef it .
Extreme Benefit ) P
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dissatisfaétion with this phase was also indicated b& the studentfs
responses'regarding the benefit of this phase. .About 45% .of the
students found the Guidance Laboratory to be of medium benefit; ’//
9% viewed it as giving above average benefit and 9% as giving
extreme benefit. The remMaining 3% viewed the Guidance Lgbqratory
as being'df little ;;7no benefit. The changes suggested included
individualizing tﬁg~EQEﬁance component, increased planning and
organizption of Phase 1, 1n£reased exposure to speakers and.
career a]ﬁ?ﬂi tives, shortening Phase 1 and eliminating repetitious
testinq du;{ng the Guidance Phasé. The addition of more specific
information on the chosen career field was also a change which
students felt would have made the Guidance Laboratory mo 'Eeneficial.

The Mentorship Phase was viewed more positively, with 411 except
one student 1nd1ca£ing above average or extreme benefit. Regard-
ing the Mentorship Phage, some students felt that broader exposure
.. to more facets of the career field would have been helpful. A few
:pérticipants stated that they would have preferred more intense
exposure to sub-specialities in the caree fiedd, and others felt
that their mgntorship placeméﬁk should hiie’been more c]o;e]y re-
lated to their chosen career fields. One student stated that more
direct part{cipat%oh and less observation would have been helpful;
another -indicated a need to better inform the mentors about the
project andlthe mentors’' responsibilities.

The Internship—?ﬁase was viewed most positively by the students.
A1l but one studéni felt the Internship was of extreme benefit;
the remaining participangyviewed it as abo;e average in bénefit.

v oA
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Three of the participants s;ated that their career goa1§ are still
undeterm%ned; the others listed such diverse career objectives as
journaf%sm,,engingering, buyer in the féshion area, teaching cer;
tificate, doctorate inf physics, and transportation. All of the
students reported that they intend to attend college in the coming

year.

Overall Project Evaluation °
In summary, it appears that the Gifted and Talented Career Edu-
cation Projeéct was well received by all involved with it. The
studentsl/their parents, éheir teachers, the mentors, and the In-
ternship supervisors were consistently poéitive in evaluating the
project. The needs of all students involved were not completely
met, but they all stated that they had greatly benefited from
participating in the program, and would make the same decision
again. Several of the students and parents expressed the hope that
the project continue,\\Pd possibly be expanded to involve all seniors.
Although the program as a whole was successful, it was not with-
ot ity problems. The wedkést aspect of the project was the
Guidance Phase. This phasq could be imﬁroved by greater planﬁing
andhorganization‘and more. flexible scheduling. The need for.an
individua]i%ed approach to the guidance component is evidant;
fn1tia11y, the st&ﬁénts benefited from exposurefto a broad spectrum
of career a]ternatiVes.‘ Thereafter, however, each student shoth
have been.able to pursue his/her career choice in depth, at his/heﬁ
own speed. Whatever arrangements regarding'scheduling\are made, the

speakers, field trips, and contact with professionals in the field

should be retained. This was the most beneficial aspect of the

.
4

Chi



. ‘ 68
N i
Guidance Phase; it was expanded and intensified during the Mentor-
ship and Internship Phases and in large part accounts for the
;success'of the project. : ' Qb

The Mentorship Phase invp]ved much less dissatisfaction. Problems
encountered during this phase largely related to scheduling diffi-
cu]ties,'inadequate correspondeﬁce of Mentorship placement and
career choice, and lack of sufficient breadth and/or depth o% ex-
periences in the career field.

The Internship Phase was almost tota]]y satisfactory for all
students Very few negative comments were rece1ved regarding this
phase.' It would probably be helpful to schedule the Internship
during the summer so that project part1cipants could have more free-
dom 1in p]icement and greater exposure to‘fhe career areas through
such activities as field trips or orf-site visits. The increased
f]ex: 111ty in work schedule® would also be beneficial.

FVZEIIy; the following comment summarizes very well the teellinys
of the participants in the Gifted and Talented Career Education -
Project. Although it is\gpecific.to one fiela, the thought ex-
pressed is typical of the reactions of the other participants:

"1 sufe apprec1ate being selected to participate in the

program. I've really gained much knowledge of engineering

pr1nc1p1es and met many professionals in the eng1neer1ng

field...you and the others did an excellent job!"

The eva]uat1on plan format ca]]ed‘for a participant profile late
1n the first phase of the prOJect The m1d—year report provided
that 1nformat1on as accurately as ;ould be reported at that time.
The profile of pargicipants presented in this report (page 24) pro-

vides a more comprehensivg look at the participant profi]es_because

it views students from both a pre®and post project stance.

Ay s -
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.The following statistical analyses were done to assess changes
occurring thrqughout all three phases of the project. Inferences
4
must be limited because a repeated measures design was used.

The performance of 17 participants on the Career Ed Measurement

Series was transformed into single quantative scores to facili-
tate statistical ana]ysig. Each sub—EEEEgg}y yie]dea.fwo points
if performed below critEr%a and one point if per#ormed above
criteria.' These points were summed and added to 10, yielding one
score per administration per particigant- An analysis of variance
was used in a single group, repeated measures design. Trials c6n~
sisted of scores from the pre-Guidance Laboratory (mean = 12.11)
and post-Internship (mean = 13.4) administrations of the C.E.M.S.
A significant trials effect was found (Fl,lﬁ = 6.082; p = .02).
Apparently, participants significantly increased perfourmance on
the C.E.M.S. during the course of the project. L
An analysis of variance was also performed on raw scores from

each of the 6 scales of the Career Maturity Inve A single

group, repeated measures design was used with 19 participants.-
A significant trials effect was found for the Attitude Scale’

(pre-mean = 38.84, post-mean = 40.94; F = 5.49, p = .0291)

1,18
as well as for the Planning (pre-mean = 16.68, post-mean:= 17.63;

Fl 18 = 4.586, p = .0439), and Problem Solving (pre-mean = 14.47,

v
postzmean = 13.36; F, 5= 4.759, p = .0405) sections of the
Competency Test. The significant decrease in scores for the

Problem Solving section of the competency Scale is surprising.
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The growth of the individuail participahts throughout the project |
was gradual and~1asf1ng. In the Guidance Laboratory Phase, their 1
comments on questionﬁaires indicated doubt in the value of the
Guidance Lab experiences. Tﬁey were not always c;mfortable with
t;; testing fhat was required.

With tbe two subsequent.phases, appreciation for the preceeding
phase became evident to participants as the growth process evolved.

¥
They were able to see the importance of the Guidance Laboratery

a?/a foundation pk%Mentorship Phase and the Mentorship as a
. o N '--&
prerequj}4€gf;;; t@g_ ternship Phase. ‘ - -

L Preﬁgbly thﬂ most exciting aspect of Qﬁe project has been the

.
observable transformation ofnkhe participants from the high school
student stage to the adult stage. The project staff would 1like to

believe that they madg,a contribution to this developmental process.

12. Anticipated Changes and/or Problems

. | %

Seve;al changes were made dur{ng thé course of the praject that seemed
* to strengthen the overall effectiveness of the program. These wene:
1) Originally, a questionnaire was to have been administered
to the building principal monthl}. Since t principal
' mfght not have had an-oppqﬁ&unity for perso ¥ ervation '
| of .the students, it wa "a;cided that more meanliggful rdagtions
to the progect gnd its gffects on theystudents could peéf be |
obtained froT the classroom teachers. Theréfore, all teachers
who regularly taught one or more of the project participants

.were sury&yedngnthly (éee Appendix %).

-
s

N7
Q




71

2) Four audit visits were originally planned during'the project.

\g\ . A third party evaluator (Dr. Bruce Read, Educational Systems
Associates, 3445 Executive Centef Dr., Suite 205, Austin,
Texas 78731) was retained. Due to a reduction in the broject

. budget from the o;igingl request, only three on-site visits
were conducted. Evaluation processes and instruments yére
discussed with the evalyator via ﬁe]ephone and corresp;ndence
in lieu of the fourth v‘sit. Dr. Read was most helpful in
organizing for 1nterx;1 continuous evaluation. Thjs type of
flexibi]fﬁy permitted the revising 0;.questionna1res and other

data gathering devices when the need for doing so was indicated.:

S —

3) Bi-Wekly Seminars were initiated during Phase 2. This was

>

not a part of the original proposal but was instituted Tor

several reasons. The students indicated during the Guidance -7
Lab the desire to maintain contact as a group periodically and
to share experiences gained in the Mentorship Phase.

A second reason fér instituting the seminars was to provide ;///

a timé for mentors and parents to visit and observe the results
of the ove;all program as viewed by the participants.

The third reason for this change was to keep the project
staff informed and familiar with the day to déy experiences of
the\ students. _Students maintained daily-logs of MehtOrship
experiences that were used as the basis fﬁr their seﬁihar
exchanges. Copies of the logs then became a pari of their

profile folders in the praject files. .

4) The‘project proposal. called for a total of 15 participants and

»>

(g‘alternates. Since the Guidance Lab Phase was an~important' N

- T
¢
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n ' . ' h
foundation experience for the other two phases of the project,
it7seemed vital that all students have access to this infor-
mation. A1l 20 students participated fully in Phase 1.
«Quring Phase 2, several stddente chose the same career fields.
After talking w1th {he mentors, they 1nd1cated a desire to
include more than one student where it seemed appropriate at

4

no increase in their fees. This permitted participation of all
20 students in the second phase, also. The a1ter;ates experi-
eeced no d1ff1cu1t1es'ig participating fully in the first two
phases of the program and,.in some instances, seemed to excel

/ over the regular participants. A desire to continue in the pro-

gram may have accounted for this growth pattern.

5) Objective #14 in the revised set of objectives in the approved
proposal was changed to obtain parent reactions to their young-
ster's participation in the project rather than the parent's in-
terest in and an awareness of the career selection process. This

~is evidenced by the content bflthe'Parent Questionnaire (see.
Appendix D). ‘This type of information seemed more rg}evant to

v

. the progress and success. of the project.
- . N
.’ ) N * ’
13. Dissemination Activities T .
v :
1) News releases have provided area residents with information
about the program{A Local coverage has been good in:the newspapers, radio
and television. Copies of several newspaper articles are included (see

l Appendix I).. In addition to these, a KBTX-TV program, Town Talk featured

the Principal Investigator talking about the project. Another station,
o - : ‘ ¢

\)‘ | . | ‘ O\U .. ] ' . v
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KAMU-TV, devo;ed'a half-hour prpgram to the identificatﬁdn of the gifted

on The Feminine Touch. -A.later program gaye additional visibility when

the program director for the National Conflerence on Career Education was ¢

uest on the same program.

[}

2). Three students who were assigned to the University;s television
station director during the Mentorship Ehase produced a half;hour TV
special that was aired twice to the KAMU-TV viewing audience (which }n—
cludes all of‘ggggBrya;—Co1]ege Station area, Brazos County and much of
everal surrounding counties). The pr&éram was entitled: "CHS What S
NeX¢?" and featured & close-up leok at their high school and 1"ts goals.
The thxee pariicipants wrote the program; conducted all of_the jpheriEWs,
ran camera™for the entire serieg and ediﬁed the film footage for the
program. It wads _well received by local residents and éa]]ed attention te

the project in an usual way.

3) The Educatighal Psychology Department and the 0¢f1éa(of gon—: .

? 4 ”

for Gifted and Talented Students.” Bq}h co~d1rectdrs'of'tﬁis project)y

speakers during the conferenqe.

4f Puring Phase 3, the iostess of .a 1osal.half-hour television pro-

SF ~

gram that featured ,a talk- show format ent1u1ed Etc., interviewed seven of

.

heir exper1€nce51/

.

the prOJec% partwq1pants about
. © A

0 . * N ~
5) Project.-§T4ff members

- r

in-service 'programs, 1och civic orgapiiftipqs and clubs. Much interest

ave been frequent spéakers at PTA programs, ,
. . _ " X
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a

. 1n career education for gifted, and ta]ented students 'has been generated s

through this project. One of the d1rectors was a. recent Speaker at a
/
state agency meeting on career’ educat1on for the g1fted  The ‘co-

directors were also invited to make a presentatiéNKFt the Project

Director's meeting in.Washingtons D.C. in January 1977. | P
. . ) , .
.6)}.The project‘co-directors and the p#;nclpa] investigator were o

Tty

" presenters during the American Personnel and Guidance'Association's
Convention March 6-9, 1977, in Dallas, Texas. The.program was en-
titled, "An Exemplary Career Education Model for the Gifted and Talented,"

and information about the project was the major focus.

7) Through USOE publications, the project has gained visi-

. -

“bility that has led to inquiries about the project These letters have
been answered and a ma111ng Tist is .being develaged for d1ssem1nat1on of

the final report and a monograph about the model
!

Specidl Activities . S -

: . s L .

1) The part?cipants in g%e‘PFOJeLt were in the aud1ence dur1ng the

Conference on Gifted and Ta]ented Children and Youth to hear ‘Dr. E. Pau1

-~ L

Torrance.s address. . They had taken his Creativity Test and were know-

-

1edgeab1e of ht;work3 which made his .speech 511 the more.ﬁnteresfing.

2). aBoth ma]e and fema]e part1c1pants have been encounaged to ex-'

plore and cons1der non- trad1t1ona1 care?" in dec1d1ng on a- selection -

? 1
for. the Mentorship Experience and the WOrk1ng Internsh1p Exper1ence

The tab1e on/page 5 gives ev1dence of this success//////* ) . =
\ e N . o
3) The, f1na1 bct1v1ty dur1ng the Gu1dance Lab Phase was the wr1t—
-~ -~ .
- 1ng “of Soenar1os (‘s§>e Append1x J for {nstructwnus) Each student was t,o

g" & : ~) . - -
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ot

project him/herself intoﬂthe future t6 the yéar 2001. Jﬁ@ scenarid
would dga]’with one day in tﬁeir 1iyes as they expected it to Be.

The Séena;jos were %ntrospective to_soﬁe extent‘and certain]ydfutufistic.
They were reflective of Guidance Lab experiences and Mentqgsﬁip choices

AY

as well.

4) Three mempers of the project staff dttended the National

Association for the Gifted Conference in Kansas Cjty. Missouri, during
October, 1976: : Ny _ ‘ |

5) . Three members of the project staff attended the National Career

‘Education Conference in Houston dur¥ng ‘November, 1976.

v
‘&J,'t’

L
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15. Report Abstract - - .
. Project No. 554AH60528 . Grant No. 300760282
¥ ‘ . : i
" . Final Report . July 1,°1976 to June. 30, 1977 .

Category of Project: Populations

. Project Title: "Deve]opment of an Exemp]ary Career €ducation Mode],//
_ for the Gifted and Talented"

Project Administration

/ Co-Directors:' Dr. Christopher Bormgn and Dr. William R. Nash

e N Pr1nc1pa1 Investigator: Sharon Colsg%”

e and Address of frantee/Assistance Contractor
stitution: Texas_A3M Research Foundation

i PO. Faculty Exchange H

(;;\ Coﬂlege Station, Texas 77843

Te]ephone: (713)846-7731

~

A ) . / . ' )
Fifteery participants and five alternates were chosen from 46 high

schooi.seniors_yho were nominated for participation inha career educa-
- tion project far gifted ahaotalented stgeentsyat Texas A&M University

- (TAMU). One'academ1q year/at no cost to the par;icipating students- _

-

N . , . / .

was provided through a grant from the U.S. Office Sf Education, N
Offipe of Career Education. TAMU's Center for Career Development and _,
Occupat{onal'Pneparafion, Co]]ege'bf Edueqgtion, was awarded the grant

t& deve‘l&p aﬁ

model for the gifted and talented that would

Jtﬁb .fsqg_. opulation. Chrﬂstopher_Borman and William

»

3 "e-d'jﬁeb;'to ﬂnd Sharon Colson was. pr1nc1pa1 investigator.

ors seﬂﬁlted 11 fema]es and 9 males, were from the

ependent Schoo) D1str1ct Co]]ege§5tat\pn, Texas ,
—

approi1mate1y 166 milex:nqrthwest of Houston. The se]ect1on process

was- hased on mu]tigle C itefia with-equal'weight being ass1gned to

o R 3 . . .o ) "
g .t . N .

- v
E . N
" . Ty T . ' o]
B~ ety e . . T . . .
: e T e : . . . A
- t ’. " - ”. P— - - " Tt - N -
.Y . R . Wy P " . X .
L. | B R e I R I
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I ,

each measurement area. Students were screened in the areas of academic
achievement and ability, talent in any aasthetic a}ea, mechanical ability,
potential for leadership, and qualities of creativity.

The program had three basic phases. Phase I, Guidance Laborafnrs'
Experience, featured self-investigation and evaluation procedures, career
exp]oratiqn. resource speakers, isolation o(\iéreer areas and mentorship

}1nterv1ews. -The students spent 2 hours per day in the Guidarnce LaéoratOry
‘at TAMU during the first quarter of the school year.

| Phase II, Mentorship Laboratory Experience, a1sohuti1ized a 2-hour
time block. During this phase, the students were p1acea'5n observen'ro1e§
in sbecia]ized areas identified dbripg Phase I. A shadowing experience
urider the direction of a TAMU professor was affqrded each participant

':dun4qg the second quafter of the school year.

" Based on in%ormation and experience gained during ﬁha;es I and iI,
the individual studends were placed in on-site work'experiences during

_the third quarter of school. Phase III, Working Internship Experience,

.

was under the direction of the site supervisor at a location selected

-

from within the community that cor?esponded to the student's tentative

—a

career selectjan.

Throubh this b?oject, the public school, the university, and-~the
community joined forces to develop a model that can be replicated by oLher

school districts to better serve the career development needs of this

-

special po?qqu?qn,
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APPENDIX A .

. A Unique Learning Opportunity For Gifted \

and Talented High School Seniors

-

4
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Purpose ) - :

To demonstrate the most effective
methods and techniques in Career
Education for Gifted and Talented
high school! students.

Student Ildentification

. ¢ Academic Achievement and
- Ablllty

W Talent in any Aesthetic Area
0 Mechan:cal Ability .

-4¢ Potential for Leadership

L buaﬁliti’e%f Creativity -

-

Duration of the Project
One Academic Year

-

Cost tg Students
None

The number of students who can-
participate will be. lLimited. Students
should have reached sewor standing
"to be considered. -

- .




Purpose ) - :

To demonstrate the most effective
methods and techniques in Career
Education for Gifted and Talented
high school! students.

Student Ildentification

. ¢ Academic Achievement and
- Ablllty

W Talent in any Aesthetic Area
0 Mechan:cal Ability .

-4¢ Potential for Leadership

L buaﬁliti’e%f Creativity -

-

Duration of the Project
One Academic Year

-

Cost tg Students
None

The number of students who can-
participate will be. lLimited. Students
should have reached sewor standing
"to be considered. -

- .




THREE PHASE PROGRAM

Phase 1
. Guidance Laboratory Experience

" Through self-invest'igation and

evaluation procedures, students will
identify tentative career interest areas:
All activities will bé conducted in the
-Bducational Psychology Lab at TAMU
during the regular school day. -

\

~ Phase 2, .
Mentorship Laboratory Experience

-

Y 4 N .
Individual participants "will Be

placed in observpr roles in special-
ized ateas identified during Phase 1.
A shadowing experience under the
direction of a Texas A&M professor of
_ ‘advanced -Studies will be afforded
each participant during. the regular
school day), <

\ -

Phase 3 .
Working Internship Experience

-Bdsed onfInformation and
ence during Phase 1 and 2,

vidual students will be plagéd in on- .

site work experiences. The Work sites
will be under the direction of persons
engaged in the career field the stu-
dent. has tentatively selected. The
student will be id worker *during
this phase. , -
ERIC

PARTICIPANT NOMINATIONS

ered as participants may
names in nomination.

# PARENTS of students may place
their children’s names in nomi-
nation.

¥ TEACHERS and COUNSELORS
whose experiences with students
have revealed gifted and talented
potentialities should place the
names of thesk students in nomi-
nation. , ,

lace their

- # STUDENTS who wish to gz consid-

<

Participant Selection

A series of tests will be adminis-
tered4v all nominees. Selections will .
bg made by the screening committee
from Texas A&M University in.keep- -
ing with the guidelines set%orth in the
contract with the United States Office
of Education.

/

NI

-
\\

Admission to Texas A&M University
and any of its sponsored programs is
open to qualified individuals regard-"
less of race, color, religion, sex, na-
tional origin or educationally-unre-

lated handicaps. i
59 ¥
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G

Complete and return fo:
CDOP, COLLEGE OF EDUCATION
.TEXAS A&M UNIVERSITY .

‘?d.m'; Nome) ‘.
J

|y mmia

Student Nomination Form

GIFTED AND TALENTED PROGRAM

(Malling Addrers)

—— — ———

(City and State)

The student listed above is offered in nomination bagnd nn nne a1 maie f the fallawing Iplensn place a shenk
i on the line indirating the identifying characteristine):

Academic Achlavamant
and Ability

Talent in an Aesthetic

Area.

' area’

Center for Career Developpent
and Oscupational Preparation
College of Education

Toxas A&M University -
College Station, Texas 77843

Please list talant
Submitted by:

T oater L

. \ | 4

[4

\ College Station, Texas )

Mechaniral Ability
Potential for Laadarship ,

Qualities of Craativity

AT W L e Ll L . | i ——t—

U. S* POSTAGE
BULK RATE
Non-Profit Org,
PAID

PERMIT NO. 215 ]
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- APPENDIX B

. Student Data Form

. Screening - -Criteria Form
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' CAREER EDUCATION FOR GIFTED AND TALENTED STUDENTS™ |
Lo © TEXAS A&M UNIVERSITY - | .

STUDENT DATA FORM

a1

Name ’ | Date
Address = & . _ P . Parent or Guardian:
Date of Birth __ - ' ' Age
Sex ___ - Race f ] .___ Years Enrolled

1 ) "\' !

Aréaks) of Referral:

L

1. Intelligenceé Test Scores

Verbal 1.Q,

, Non Verbal -I1.Q. 'é ' ¥ L g
A Comment : ) -0 . )
~ 4 |

2. .Creat1v1tm Tesﬁ écores ! < :T\\
Verba] Index _' o |
- K Non Verbal Index e '
\ e
L Jﬁuency

//) Oan1na11ty

E]aborat1on

~ Comment:

F]ex1b111ty | =~ . o .'\\h;:>



e

-

3. Achievement Test and Speciality Area

Reading Comprehension Percentile

Specia]ity Area:

"~ Area: ‘.

(List test score or expert estimate if
non-test area)

W

.
’

Comment:

o ————

4. Behavioral Characterisfics Scale ~* § . N :

(Reﬁiulli/Haﬁtman)

Learﬁing Characteristics (32)

Motivatiohql'Cﬁgracteristics (36)

Creatjvity Characteristics (40)
Leadership Characféristics_(40)

(List high, medium or Tow) -

=4
Commep}: ' i

-

High School Grade Average

Three Yea Cummulative '.

. _ )
Comment:\) _ ' .

- &

. Personal Achievements; Efpérieii?s,

and Past Records
, >. i
".-Personal Achievements .(See student
- questionnaire for Honors, Awards,
and Significant Performances and
make high, fhfedium, low, or none judge-
ment on quantity and quality).
Comment: '
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N o i CAREE& EDUCATION FOR GIFTED -AND-TALENTED STUDENTS
o . .; e TEXAS A&M UNIVERSITY
) . “~ SCREENING CRITERIA FORM ,
~ Name . Date  «
Rat1ng System: )
H (Hig ) .+ 3 Points
‘M (M 2 Points
L (Low) 1 Point , v
0 (Other) 0 Point - . o
Possible Total Po1nts 27 o Grand Tote® _
‘1. Intélligence Test o é . Total
. ~ _'_ih' P - . S
;Test:
Verbal 1.Q. . -
H: 132 and above . , © *
) M: 124 through 131
L: 118 through 123 .
0: 117 and below " . RN
C | '
Non‘Verbé_ﬂ 1.Q. o .
" H: 132 and abové 5 Yo
M: 124 through 131
L: 118 through 1?3
- 0: 117 and below’
.
. o
. '#ﬁﬁp :
[
e S¢



2. Creativity.Test . Tota]f
N

y X 3
Test: - o

- Verbal Index

H: 130 and above/ . -
M: 122 through 129 _
L: 115 through 121 -
0: 114 and below _

Non Verbal Irfdex '

“H: _130 and above
M: ‘122 through 129
L: 115 through 121
0: 114 and below

'3, .QghieVémeﬁt Test and Special}ty Area . Total
-, \;.'-‘- g ' *

Test:

Reading_Compfehensjon; -«

H: 98th percentile and abope '

M: <93rd percentile-through 97th %ile - ’ -t
, L: 86th percentile through 92nd %ile -
‘" 0: 85th percentile and below °

Spec1h11ty Area (Language, Math and Sc1ence,
‘Mechanical, Art, Music, or drama)

Criteria for Spec1a]1ty area should follow
percentages above if tested. or be judgement
from interview with expert based on h1gh,
moderqteQ 1ow or no potential.) .

¥

Behqygtral Character1st1d§5_ e Tota} .

High profile on t —-cales - S
, )§£F High profile on one scale . R
#%:° Moderate profile.on two sca1es ‘ :
'_Jgk?oz No high- prof11e
“,\%‘1‘1.. - } .
LV




-~

.

j

“~

~

5.° H{gh Sghoé1 Grade AVeragé‘L_ { ,"

A\

]
-
o
Y
4
5
- A
7
.
o 4
o

~H: 97,and above - A
M:" 93" through 96 - ' /T"

, L: 89 through 92 :

0

88 and below
Personal Achievements, Expe:ignces, and
Past Records.

. °° e
Persena] Ach1evements (Honors Awards,
S9gnificant
Performances

-
N . -

\, . ,

H: Significant Number -

M: "Moderate Number " . :
L: Low Number '
0: None R .

'
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- GIFTED & TALENTED PROJECT T
. . . Texas A&M University SR
. L . Sl
* « Name . Date
‘ . . . - . N

87

Please fill out this form-1isting everything during your High-School years
' under' the appropriate Heddings,.'geturn this form to.the High School -
Counselar's Office this week.. & = |

. +
~ .

Schoé%, CiVic,'or~Church=%£1§§éq Clubs (include offices held):

!
» C
®_ N
x‘“ )
3 .+ <
e
S v ~
! : )
T , 7
Work and Job Experiences (full or part<time): L
_.—.L
> v
\ .
\ \
.
: — T .
\ s
" k‘
" s o
: e g A\ :
7 - P
7
N l.
’ . =
\ T
- o , ]
e y & .
= T
/’-
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A /A‘ ,. -
‘f\
1/// : . x 2 - - -
{ : N _
”
. | . | K J
Awards, Honors, and Signifi®ant Performances:
v / . . . 4(
L ’ L ))
‘ o -~

1

- ' <
Other (anything else of .significance such as an important 1ife experience):
. . p

3 N
L e S
- .
Ll 'a dt‘
. - i -t * .
Y 44 hJ . yi “ .
. ‘ i ’
¢
L K
- ~ J/
Py
' . — ~
Al
i 2
. . )
{ . . ¢ 8\(}
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. Parent Questionnaire-

-

\
-

“

\.\_.
g

-~
)

¢ { -
-

’ -

89



RN w / 90 T
YR P i
\\/ o TE S AaM UNIVERSITY& e !
B DG L Ty U PARENT QU@S_T_IONNAIRE o / ~ |
L ‘ ! o '; T L _~ J.T o : ' . P
o P»"ticipant Namé 2 ? W e - " ~Date:
1~%mMeru'f{.'§. . ';”fﬁ\i'-

- PLEASE ‘RESPOND: TO THE FOLLOWING STATEMENTS BY CIRCLTNG THE NUMBER WHICH BEST
- CDRRESPONDS WITH vouR OBSERVATIONS OF THE PARTIGIPANT

' . ._. «‘i, S o .,»{d '» . C . ° '
‘ - '. : . N . . ;\ . L « '_>,.
: s . L
o. ‘.,r\‘ Iél ' - ' — Eg 'ml..
e \ C s 2% %
: / . 2 o £ X
a | . 2 &6 &=

1. The part1c1pant shows* 1nterest and enthus1asm tOWard comp1et1ng . 1 2 3 4
schoal assignments. E . ' _
comment : I A ' Lo

. t . j. g' : .

2./ The part1c1p nt discasses at home the act1v1t1es of the' -1 2 3 4
prOJect Z tx. , L Ch ’ .
comment: ' ' 3 v

. \ ' \\‘
. 3, The participant exhibits pos1t1ve Jtt1tudes toward the ”;//> \\ 2 '3 4\‘*\

: pfoJect . ' '

' _ comment -, . CL o - . o
. “ ‘. . I’ ﬂ

3. Thep participant demonstrates a realistic approach to ) .
decision=- mak1ng in the se;ection of a career 1d%erest f1e1d l 2 3 .4
comment: c \ o : .

\‘ ¢ \\ . l p )
- -~ / /\“ '
- - ,/ 4 f

X ) _ _:;%fgéLAIMER _ ,} ’ . .
. The material in this pub]lcat1on was prepared pursuan;%f: a grant or contrggt from

~the Office of Educpt1on, U.S. Department .of Health, Edgcation, and Wélfare owever,
-points of view or opinions eibressed do not necessar11£ epresent policies or

positions of the Office of Education. L _ /l R
k\\ . | ‘. )
Qo . : _ S v v -
f o _{ﬁ 3 o -i(ji_.:. |
‘5"! N . - : " I'd - \ o
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- APPENDIX E | . -+
. -’.‘.T'eacher- Quéstionnaire’ (Original)’
. + oo
t .. y . Teacher Questionnaire: (Revision).
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\~ GIFTED AND TALENTED PROJECT C

; TEXAS A&M UNIVERSITY - T a R
TFEACHER QUESTTONNA%RE (Original)
oo R
tudent Name o NN, ' . Date
gacher Na%e L ‘ ".. S o Subject

Class absences for month

. @; . : : »

'LEASE RESPOND TO THE FOLLONING STATEMENTS BY gIRCLING THE NUMBER WHICH BEST CORRESPONDS/ .
IITH YOUR OBSERVATIONS OF THE<§TuﬁtNT S -

‘. >’
. . PETIREES
) = .
' : . &5 3 £
T o 7 ' ' ¢ = g5 F
" - - : ’ [«}} Q A 4 —
_ . ' . » = Vm LA <
. The student completes all classroom assignments. - r 2 3 4.
. comment : o ) . A
e » N
The student cooperates with peers dyring classronom activities | 2 3 4
 comment:
,; The student exhibits disruptive behavior in the claqsrnqml 1 ? 3 4
comment: ™~ .
.o ' (A ' _ . .
, * - .
. The student shows interest toward subject content of class. 1 2 3 4
comment : : L ) s
| 9%
[ 4
- 1 Y
. The student shares information tRat has been gained through .
project experiences. . % S T 2 3 4
© comment : ' ' '
> . j
° ) ' ~ ‘ - '_T.-_—_‘l ! .-'-
. DISCLAIMER . . . N
v . s \A’, ~ N 8

e material in th1s publ®cation was prepared pursuant to a grant or contract. from

le Office of Education, U.S. Department of HeaTth, Education, and Welfare. However,

)ir*- @ view or opinions expressed do not necessar1]y/rebresent policies or

LS‘iEKC of the Offic of Education. _ . o ) ‘
I N . .l UJ . LN \

A
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S - ‘ ’ AT . . ' .
l 'il' . ‘ » ‘ ":‘ K R , . s . ‘ 93 . -

\ : . o I d [,
. _ o v GIFTED AND TALENTED PROJECT , : ﬁ
| et - TYEXAS A&M UNIVERSITY -
" o ' © TEACHER QUESTIONNATRE (Revision) - -
"'4Any.1:nnova't e prbgram Ith_at has a resea'rch base)eems to gengrate a lot of -
paper ‘work. "~ We.r ognize -that completing th'ese(?form ‘must seem extremely repetitious.

It does assist both the school and the universi X, in assessipd the productivity)_ of the
program, however. . . . - '

The questionnaire-has.been revised baséd on your suggestions, Please use the _
comment section or the reverse side of the questionnaire to shawe any- information you
may care to. include. ' .

' Thank you for taking a few minutes from your schedule to respond. ~ .
- ¥ il | LA 4 ' U ) ‘ . T~ h
Student Name - S_afe ' ' .
. v St N
Teacher Name ) : ubject -t . ’E
' . ‘ ) - ! v
PLEASE RESPOND TO THE FOLLOWING STATEMENTS BY> CIRCLING THE n 5; & .
NUMBER WHICH BEST CORRESPONDS WITH YOU(R OBSERVATIONS OF THE g € LE.:
STUDENT. A8 : e 25 9 :
- . - . . R QO Q [} o o
SRR - Cf } : : s 5.6 £ G-
T~ = [ Sy S TN -
o
1. The student completes all classrorm assidnments . { 2 3 4 °5
Comment : @ R
- : | / '
2. The student coopeyates with pas e ing - ' me oo ackivitiee 1?2 32 A4 4
Comment : ' '
r
3. The stude@f evhihite dicsvyptiye hehas e §o the 'Taﬁcvium, 1 ? 3 4 5
J
Comment ¢ .
4. The'\/itudenf shows interest Foward csubiect content of C]ﬁ":. 1 7 3 1 5
Comment : ' ¢ ) -
. . ‘ v
5 The student shares information/that has .@een gained through '
- the Gifted & Talented Project experiences. N / ) 1 ? 3 4 5
1 . L |
Commerit : - R ~ . _— -
z ' s
» . . r - -
~ I .._-_>___¢.. e A e
e ! DISCLAIMER B ~

he mdterial in this publicatidn wasﬁe’pared purs>uant to a granif qQr contract from
Lthe Office of!Education, U.S. Department of Health, Education, and Welfare. However,

boints of view or opinjons” expressed do nof necessarily represent pelicies or . -
ositions of the Office of Education.’ ) .
( ) - <
» NI ¢
. U .
Q . -l.l(j(i v v >
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s . For e T e _
P - ‘GIFTED AND TALENTED PROJECT, ., . - -

CE TERAS AsM: UNTVERSITY - . o
. " - - o : . Lo : - ’ v 'Q -t
"t .. 7 - PHASE.1 - BUIDANCE LAB REPORT T e

Student Name _ - = _ | T

2.

3.

A

ll".m

- . i . .
. . . L} . . . .
b Ld - _ . .
' g N D 3 - ..
- L)
A .

-

T gt
L )
LY
“~
A
- L
. }
Y B
LT
. K
..-555"‘- o
. =
3
2.
Bk

, IJJ? - :%ﬁ’ _ _‘f R !. o - ;§¥£%7 .

. A : . T -
List ‘the-addivities which were least beneficial %o.you this week. ° - R
l . ) . ) * . ‘ N Y .
~ . . ) ) « - "
. ' 3 . ]

¥ |
Y : (
List activitieg you would Tike-to actively participate in during the
Guidapce Labaratory that would contribute to your career development.

~ :

——— _ ~ —
\g‘ ] ‘_ ~ .
#hat would you like to see changed .about the Guidance Lab. i




. Mentor/Supérviso

ﬁ\
%
"4 |
. ‘_‘
N
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APPENDIX G

-

Questionnaire



w7 .- 7. GIFTED AND TALENTED PROJECT et )
T & T L TEXAS AGMSUNIVERSITY - - S
. L ! * . . 'f\.‘ . .
L. .Y MENTOR/4UPERVISOR QUESTIONNAIRE | K , |
" . \ .‘ w/ A ' . . . . . _
}Part1c1panthame L . . . : Datey - 4 o
. . o ‘ ’ N B \ . — 1
Néqtor/Superv1§or Name L ‘ A | + Interest Jkea ‘ -
. . . . i . ‘\ . ._r
PLEASE RESPOND TO THE FOLLOWING STATE ENTS  BY CIRCLING THE NUMBER WHICH BEST
CORRESPONDS TO YOUR FEELINGS CONCERNING THE PROJECT AND YOUR OBSERVATIONS OF
THE PARTLCIPANT - '
; I ’ g . S - @
| ' \f. - : . ' - 8 -
‘ . - - , oD T
. oo . - 1] [« V]
L1 wy —
. o= - on
) [an] . <
T " > L . >
3 > e >
I e = oo QO o
. g a4 2 2.
ol e on +
' _ . vy 8 | << e
1. The prbjﬁ;t was described adequately to me by the staff. 1 2 3 4
) Comment : '
- v
2. The 1nformat1on packet was helpful in describing my ‘. s
reSpons1b111t1es : . 1 23 _4
s
Comment T . : . ' \\ .
. ' - \ ‘ '
3. The time allgtted for students to spend with e per day 1 2 3 4
was sufficient. , ) . ) v
Comment. ‘ g
4.. Upon.entry into this mentorship/internship, participant 17 2 3 a4
-+ demonstrated adequate know]edge of the chosen career ' '
field. _ . ¢
Coiment: s .
5. Student- diSp]ays pos1t1ve attitude and enthusiasm toward ' 1 2 "3 4
his/her chosen career field. . .
< SN
Comment: - . . \ " .
L >~ o . S
- - . ‘ ¥ R
.\,‘ - s : ° hd } y )
- .



i " g . 198
. )
(=R @
N v A . e
~f . . - 23 ~—
* ~ ~ £ 38 £
. ~ m . i
.~ - .' :' . - L - . : N .‘(4;;; . E/:U:, x -
6. Weekly meetings ‘with the ﬁr&ig%féi}aff are benefigﬁa]: 1 2~-3 4
77" Comment: . - T . . o s -
. . - . . . . ' ] : NN
, . : . . , . >
R ~r - L L - - « ’
7. - .The mentor-supervisor/student relationship is meaningful C E
in terms of discussions .held, ideas exchapged and , - B
_exper1ences shared. P . e -1 2 3 4
~.Comment : o ' o - -
v . : - T

Jlﬂ.,M& participé%ion in the mentorbhip/interhship'Dhg§e did
-not cause any significant inconvenience in the perform-

-ance of my job responsibilities.” ¢ p -1 2 3 &
‘ Come’nt; D | . o . ' :._ ~ | . I . N
9. I 'wouTd bé-willing‘Tﬁf;efvé agaqu.s a mentor/supervisor - _
| if this project were replicated\ ™ 1 2 3\ 4
Comment: . - ‘ R . P,
.. ’ . . ‘ .8 -
0. This.student, in my opinion, is appropriately labeled . .
as gifted and/or talented. . 1 2 3 -4
Comment: * T S ' ' .
Y

T T e M IR R fn TR R SR T R ER e M e e D n - e e - e e e R em e R M G R e S S o G - e s = - S — o o e - —

Disclaimer

The material in this publication was prepared pursuant to a grant or contract
from the Office of Education, U.S. Department of Health, Education, and
Welfare. However, points of view or gpinions expressed do not necessarily
vepresent policies or positions of the Office of Education. -
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- ‘ B ' | . ‘\ SN | o
) 1 2 __— * GIFTED AND TALENTED PROJECT . >
~ TEXAS A&M UNIVERSITY : - -
;;§¢i1c1pant Name :;~ : o \_ Date C 4. |

£
PLERSE RESPOND T0' THE’fOLtONING STATEMENTS BY CIRCLING THE NUMBER WHICH BEST

CORRESPONDS TO YOUR FEELINGS CONCERNING THE PROJEC DURING THE 'PREVIOUS TWOQ
WEEK,PERIOD. . ” '

. ) v 'm L} -. '"
v Q
. ' S
s . - o [+ V]
. . . < 7]
. . : . / = T <
' - - L 208 ke
o 1 5 (=4
= o Q =
e 5 £ 8
£ or— oh -&3’ 1Y
. . ©n O <« w
1. Mentorship experiences have been beneficial to me. 1 2 3 4
* Comment-: R : S . ’
62. Supervision during mentorsmp—nr;as been beneficial. 1 "2 -3, 4
Comment -~
L
: . : . - (\_ ) _ -
3. Mentorship experiences have been above my level .of . : *
understanding. , L1 2 3.4
"¢ Comhent : : ' '
Rl -
—~

4. Mentorship exper1ences have been below my level of .
understanding. \ . 1 2 3 &

- Comment : X | ¥\\ | o *\?

5. My career plans have not changed as a result of the .r

, mentorship experience. P - 1 .2 3 4
* Comment: ™ ’

- , B AN
- 6. -Contact wifh C.D.0.P. staff has been adequate. - 1 2 ;3 4
. Comment: y ' o '

<
. P




7.

)
(.
/
J
-
~
;o=
2

-
4

~

Strong#y Disagree

Disagree.
Agreg ¢
& \Strongly Agree

\ | v - - L
." , . . s . - I ——
- > * _ '. . ) ] '
The guidance lab. eguately prepared me for mentorship.: - 1 2 3 j
Compent: - S r ‘ -
‘ . - R - . R
"""""""""" - '_'“
8. The bi-weekly seminar 15/15 not something 1ook'forwdrd to because:
, , - e . \
A ) .
. )

Disclaimer

The mater1a1 in this publication was prepared pursuant to a grant or contract -
from the Office of Education, U.S. Department of Health, Education, and

Welfare. However, points of view or opinions expressed do not necessar11y -~
represent policies or positions of the Office of Education.
—3“ . - - ’ l ) ‘
B ‘?g\‘ 1:.:
L, o
o ~
- J
/
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| v .
‘ . . . ) . - -
~_ 2 GIFTED.AND TALENTED PROJECT
Y - - "TﬁxAs AEM UNIVERSITY - )
N 3 ) ) . . iy
Je f | STUDENT QINTERNSHIP) QMESTIONNAIRE - o ~
Yoo | VIR ST

-

iny \ynnovative. program that has a r search base seems to generate a lot of

"’ paper wor ‘We rcecognize that comp]et1ng these forms must Seem extreme]y

-

"~the productivi

repet1t1ous oes assist both- th& school and the university.in a§sess1ng -
ly~of'the pwogram, vhowever. .- - ’
The questionnaire has been revised based gn ngg suggestions. Please
use the commeht section or the, reverse side of the q estionnalre to share
“any inforgation you may care ta include. . -
- ThankR you.for taking a few minutes to respond

W .
Student Name _ - £ : Date’
=~ : - h
PLEASE RESPOND %0 THE FOkLONING STATEMENT§‘BY/CIRCLING / TE
THE NUMBER WHICH™BEST CORRESPONDS TO YOUR FEELINGS : . o
AT THIS POINT DURING THE PROJECT. (‘\-‘ nw =X o
QL +> [+1]
= c | .
s\ 2 g =
X ¢ '® @ F.o»
rz &8 8 & £
—_— ' hY .
1. The information and experiences in the mentorship phase 1 2 3 4 5
of the project are relevant to my internsh?g.
Comment:
2. The 1nformat1on and experiences of the guidance lab: - :
- phase of the project are relevant, to my internship. 1 2 3. 4 5
Comment : -\ ' '
3.  Internship experiences are useful to me because: B
(a) I am ga1n1ng insight ,into the life styles of . L . .
those in my career fie]d ~ 1 "2 3 47 57
(b) I am gaining insight into my own needs and . -
interests. - ‘ 1 2 3 45

(c) I am gaining information about my chosen : .
career‘y"d . - .1 -2 3 4 5

4. My place of work (during 1nternsh1p) corrq\eonds well \ -3
' to my career field 1nterest L‘ g 1 2 3 4 5
Cothment : ' : -

- 5. I am convinced that my cho1ce pf career field 1s r1ght

for me. 1 2 37 4 5
Comment. : )




A - (7 R v 10
s : i . : - o . . >
v R . ;o . ._. . - j .‘ . _" . . '1}:' . :
. ) l 1 9 ' ‘./’.). k; *» ’ . Q) . o \'>£-' §
) \ .. . 8% %
- L -_ . ~ | =t s S
{ « - N / s =~ 5 3 Y%
. ; ( -2 2 2 g, 7
( . - b/ 2 2 8 &£'2
. - K‘ * - o
" 6 I am generé]J p]eased'w1th my 1nternsh1p placement 1 2 3 4 5§
Comment : - ‘
) = > \\u \\ g
. ‘ »
14 - .
i R T T T S
\’ . .
7. What aspects of the internship would you change if you could? . ) /
. ' \‘ : AT . '
o ) : i L
. 8. Briefly describe act1v1t1es and experiences occuring in 1nternsh1p, during
g thlS reporting period: ‘Include the types of respons1b1]1t1es you have and
- a representat1ve daily shc du1e ~
- S ) ! L.
. . - v
i? Lo e - s
v - R T ) *
-..-‘:{...\ s A.
LT : ’
Buoe .

-

.
Ty

L
s a4 (
e )

L 4
. - -~
-
"

2 .-

5 . - »
A

e =

I‘ A -
Y-S /
2 . PN

-

°.

DISCLAIMER :

T e-materia] in this pub11cat1on was prepared pursuant to a grant or contract
rom the Office of Education,JU S. Department of Health, Education, and Welfare.
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“ERIC* g
.,_ L :"". . : ot 2 ) 1‘}

(.




;oo . | S 104
- . [ : ' -« ur '4‘ o 2
- - J , ! 'I ] . v .
-\I'b " Py . ’ I i
B (Name) . . ¢ ‘EY (Date)

: ' ’ f _ :
. ) .

‘ -»

'1.. In considering my experience in the Gifted & Taleﬁted Career Education
. Program during 1976-77, %f I had known in September exactly what I
-« wauld have been doing during the year, [.would’ have (check one):

. ]
-

' . " chosen to remain- in the regu]ar c1assroom at the’
’ high school.

-

chosen fo participate in this program.

Why?

v

I

2. If I were p1ann1ng the Gifted & Talented Career Education Program for
next year, I would make the f011ow1ng changes:

. ~
W

/

“Why? | »

-

. 7 . T
3. Indicate how beneficial you found each of the project pha:>s_hy circling the

appropriate numbers:

) +

. =

Q

|

- Q

L

+ +

' — o—p— Q

-~ Y- o

Q 7] (5]

. L = = S

. . . - Q [« 1} Q
. Y L £ >

‘w - . Q [3~]
Lo i Pt @ = .

Q — e ] V]

e [ R parse >

L -~ (@]

o / Q o0

Guidance |ab 1 2 3 q
Mentorsh1p Phase 1 2 3 4

1 2 3 q .

]:R\(ﬂternsh1p Phase

o o1 o extreme benefit

i



. which of the f0110w1ng changeé in the GUIDANCE LAB would have made your
//go r1ence ih thé praject more beRef1c1a17 -(Check ohe or more of the
11?”’"9 *, - e A : :

-

. . : : 4 , . .
- : : Wider range of exposure t0'v§r1ous career a]terqpt1ves.

,More spec1f1c 1nformat1on on your favor1te career f1e1d(s)

None of the above. ; ' " .. ) t?*‘f*
List other suggestions: (A ’ g
. o o ~ X
1 "A'__ J _ ' N

< T v

wh h of the following chages in the gj:TORSHIP would have made your
expetrience in the project more benef1c1a]7 (Check one or more of the
following): :

~ hd - =

Broader exposure to more facets of my ca?eer'fie]d.

More intense exposure to sub-specialties of my career field.

Mentorship experiences should have been more related to my
career field.

None of the above.

List other suggestions:

.

™

.

6. List activities of the MENTORSHIP which best prepared you for Internship.

_(Disregard if you were not placed in an Internship.)

"

2 116

—



'

- -
-

~ . b

Y

7. 'L1st activities pf the MENTORSHIP which were lgggi‘re]evant to your
*  Internship. ( egard if you were not placed 1n%&n Internsﬁip )

.?’ -
. AR e
. . -"'K ."‘\ _V.
.‘\I I . _ "4-.'* .
" - . RN
8.” My career gba]-iﬁr the fyturé Seems to be:
- ' \ . ﬁ/., ’ - -
- T - .
9. My plans for 1977-78 are these: :%
. - —
R . f"&:} . ' B
i — . e
19. My parent's home mailing gddress is:
|
11. My Fall mailing address will be:
. /.
<
é
>y



APPENDIX I
.. NewspaperW#ticles

~

~—

- /
-
. 3
N
>
S~
s



‘El{fC‘

Aruitoxt provided by Eic:

fdentifled as
selected

.
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F%ACTS AB

MM consom'gm‘en SCH\OOL pisTRICT ' -

TaucUsT, 1976 *© ] -t

TR & 3

Collepe Sia

fon, Texas 27840 No. 1 . °

AEM Consolidated high, schoqj students _becen awarded TAMU. nduratloan vquurrh—

A mpecial

T$60, 000

gifted
to participate

federal

students wi
in

u speclia
caveer decisions program at TAMLU.L

grant

haw

|

erys for thls program.

The announcement (ourcﬂﬁlp;
ject was made by U S. Rep. Ot
Tc-‘u'm- . -k, o

"Drs. Christopher Borman andi’) Wt iam
Nash, educational puyechologlbsts, . will
dircet the program which will yvnslud-
fed carefully by HEW as a mddv pro-
gram,

Con;hlldatod tudents will go through
three phascs 1% the program. Theyswil)
sp a full qup tcr  in the coynscling
dZOrntorlv< {ﬁ AMU s Educationnal Psy-

chology Dcpdrlmcn! exploring - variofs

career options. The second hase will
involve working { n n department on
campus with a profesnsor in a  chasen
ffeld to gain first-hand knowlcdpe of
the discipline. The third and (ival
phase will be an internship to he serv-
cd in business In the community or in
a job-related arca of Inrerest.
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-
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Cons

BY JERRY GRAY

-

Eagle Statf Writer

'Program

The College of Education
ﬂ'

“ARM will work closely
VO] ol
opment

: spemalcamrde
For Gifted,

exas
th AR
[ year on 2

gifted and talented students.

j'mlcauoml researchers at Texas
AGM have been- ewarded 2 $50000
federal grant to help 15 bo X giﬂed
shudent with their career decdsions
« Quring ther senior year at the high
scth '

Talented

Doclors Chnswpher Bogman and

-Wllllam Nash, education psychologists
al Tas A&M are currently in
Washington at 2 pro]ect directors
meeting for those receiving federal
funds.

Saron G, cgree%lopment
specialist and principal investigator for
the project, says that nominations will

Sjudents

o; Pro;ect Awarded

program for ,Stud

 program for use in other school
" distriets,

” ‘ Y ' t ‘ | %\ .,'. v
i LS

‘\ i \ bi‘q

quarters of the school year 1he fourth

artr 1 e Smper smm ’ “]fwe lowwhnth more than 1§

Theﬁrstphaseofﬂ)emgmmma tows e ight have a hard
midance stage, when career fields uil " she said, “but with
be identified and students will be . we stouldn’t have any
peovided career mformatit( Guest - probl m."

geders vl o it B AP, ot s W
further career information. Al ac- Wmﬁﬂle prolectkwpms records and

bites wil be n te
vites . combeling a3 well a3 poviding career
educationa peychobogy lab ot Tewas oo Craue i

And shudents will peceive high school Olmmlngs Mayﬂeld |

nomination need not be based on all five \ it for Ve participation Colson heralds this program a8 2
cileia. A nomination may be based 00 The spoond phase is calld 8 men-  Unique learning 0ppoy tunity ‘where
only oneor o of the qualites,shesays. trshp, when students Wil observe  Shudenls can explor{ many carter

e ovealthrustof e program, he  pecalst in heir career eales. feds.

s, i 1o “serve pecil Sdent o 2 _ Educatnanal sy 'logxstq call S up1 g arent iterested i Socking
speial way" but it i alo the hope of* PRase 8 “SOBMOR” EXDETIENCE. o oy ity o pariclr career
the researchers o develop 2 Jodel e fipal ghase will be an agtul ok field, " she says. Ve want to show them

internship, when the student will ac- l e sl

‘ - tually be employed in Jocal busin She says people might nol change
The three phasesofthe program will  The students will be paihfor their*work, - careers as oftenas they do f a program
directly coincide with the first tree  Colson said there shouldn't be any like this were available

et mrougmg Bignstul
. Javents, teachers and éolnselos,

“Ne wanl o alfract & many

m\m{nt'xom as passible to make it as
large scope s possible,” she ;aid.

pnt identification for the project
wll be rpade in the areas of academic
achiesement and ahility, talent in any
desthetlc area, mechanieal ability,
polential for lmdershlp and qualities of
creaivily.

Colson emphasizes that a student’s

601



THE EAGLE/ err:m C ulluge Sionon

.....

A A
- K : hcmurq at A&M Lonso‘lndated
| v High _ School have been
BN ~provided with a unique op-

portanity to detemﬁne their
career choices:

y) ‘ On the basis of creativity,

leudershlp potential,

. mechanical - ability, aesthetu

talent, and academl’c

achievement, twcnty students

were sélected to participate in

-the Gifted and Talented

- Students Program. A

The program consists of

three phases: the Gudance

l.aboratory, in which. par-

ticipants identily lentatwe

career interest arcas: the

. Mentorship. l.aboratory. a

shadowing experience under «

_ Texas University

‘ TAMU) professor of ad-

/ anced  studies; and  the

Workinu lnlemshin. duriny

lhurs sc’ay, Qcm

- Cfaree{_p SO
- . for CHS seniors; -

;n 701976 Paga¥A

ogram

u@m the students are placed~ : .
in~on-gite work experiences.” "
bponsors of the activity are
the | A&M_  Consolidated .
Indepel ent” School District,
TAMU Cénter for Cgreer
Development ¥nd
Occupational Preparafion,
dnd a grant from the’ Unjted
States Office of Career

¢ Education.

Students pamdpatmg are
Damon Buffington, John
Vastano, Dwayne Parsons,
Amy Plapp, Randall . Ray,
Mey Bury, Julia Crawlord,
Wallace Harwood, l.auren
Stacell, Martha - Lambert,
Helen Marquis, Dennis
Chester, Priscilla Files, Scott
Saunders, Karen , Mallett,
Mark Dixon, Karen Aberth,
Julia Straw, Michael lurle. S
and Jaqui Freund. . '

el
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THE‘EAGLE./Bryun-Coﬁege Stahog,

Four local high schoolers to be hono

A~ part - of Youth
App: aciation Week, the
Upthinist International has

velecte: alt high school
Wﬂnlu as_out-
ding youth leaders.~

The week of Nov. I4 to Nov.
20 was designated Youth
Apprecistion Week by Brvap
Maver llayd Jeves @

O

RIC

Aruitoxt provided by Eic:

5

Page 2A

‘Who's Who nominees announced

Twenty-four Junior and
senlor students at A&M
. Consolidated High School
have been nominated for
. Who's Who Among American
- High 8chool Students ac-
vording to Judith Comatock,
National Honor Society

spufisor.
High school faculty mem-

bers made the nominations,
which included four juniors
and 20 seniors.

Junlors recognized for this
honor are Jana Anderson,
Peter B, L, Lanctte Buf-
fington and linda Presion.

he senlors named are
Ulndy Henton, Danion Byf-
Jington, Margarel Bury, Julla

Crawford
Priscilla Files, Laure Keese.
Peggy Rapchinski, Tim 1.yda,
_Lambert,

Martha Honald
rgan.

Also, Kugenia McMullan,
Heien Ma ' X
HRand; Hay,

ra,

Straw, John astano and
Rrardl W vihe,

(Names underlined are project participants)

rooporation with the Optlnist
CQlub observation.

The four mtudents honored

were Paul Lampe and Pamelu
Suec Willlamson of Bryan High
and Ronnle Morgean and
Martha Lambgrt of A&M

‘onsolldat
Painala Sue Williamnsan is

erretniy of tha stoslang had,

at Hrynn High School, »
member of the band and «
miemnber of the Alternative
ascademic program.

Martha Lambert is
secretary-treasurer for the
A&M “‘gnsolidated High
Srhaol  sfudent body, a

EERR TR I A LI ] Pyttt wf

Texas—Saturday. November 20, 1976

r

Chriatian Athlctes, I"meuiber
of the National ilonor Society
and a member of the yesrbook
staff.

Pau! Lampe is president of
the Bryan High School student
body. 8 tackle on the football
leam, 2 member of the
Pt hip ot Christinn

111

THE EAGLE/Bryan-College Station. Texas—Saturday, October 30, 1976

Mark b!'ggn.

Lﬂurm!ﬁc}emll, .Mnn-;!“"i

ed by Optimist Club

Athletes and a micinber of the
Alternative program.

Ronnle Morgan is president
of A&M Consolidated High
School’s student body, &
member of the National Honor
Societly, a player on the
baslretgnll team, a member of
thetenms team and a member
2l tha hugkathal) team.

-
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Thursday. November 18,1976

Consol senior enjoys vanous mterests

A Profile

BY AMY PLAPP
A&M Consolldated
" High School -

‘‘Amouy the places I have
itved, Collcye Station ia
unique. Everything s
-university-oriented, and s a
reaull we are sheltered framn
the ‘real world,' " oheerves

reene

Meg Bury.
*In hor 17 yours, Callfomia,
Arizona. Montana, and

Virginia. as well as Texas,”

have boen home to the A&M
tlonsolidated ngh School
{CHS) sentor. - -

Meg plays bass clarinet .in
the high school Symphenic
Uand, Istaking a music theory
class, ‘and sings in the €
Honor Cholr. A lifetime music
lover. she wishea that she'd
ihacovered vocal performance
‘uiner. because ''it'as such a
wondorful cxperienco.
Mualcally, it has really helped
mo u lat.*

The talentod
drumentaiist ia planning u
carver as a music therapist.
Muoslcc Therapy Is  the

Q

ERIC

Aruitoxt provided by Eic:

n-’

. lherupcutle uppllcnhon :l'
_music to influence behavior,
especizslly the restoration.
maintenance, and “im-
provement of mental! and
physical heajth,

‘“Music often soothes me or
changes my moods. 1 believe
that it can be very beneficial
in providing poople with a
reason to live or a release for
tenaton,’” she aays. .

Med- feels that she often
learna n nre_ou of school,
-especial e travelidg,
than sh dou in achool.
tend to a wlth people who
any that dur entire educational
syatom neads to ovised
and revived,” sho commhents.

She prefers classas that call
for “Nguring things out,"
particularly math and
chamistry courses.

Although she adruitf that
"languages don't come-easily
0 mc,"" Meg has achieved &

7 falr anount of proficiency in

bath German and French. She
feecls that public schools
should have s forelyn
language requiremont, with

cmiphaniy at the olcnwnt-ry'

school level.

‘Al KEupruvupean
sehoolchildren aYe taugbt
English. why shouldn't' each
of us follow that example and
learn a second language?™

“j

. Mcy has been a Girl Scout:
for ten years, and siil s Lo
remain one for the [ her
Hfe. “I'vé galned so much
from Scoutlng,-and I feel I owe
the same opportunities to
semeone else.'’ She is
president of the local
,association, and serves on the
“Councit Board and Prosram
(.ornmittea

Mag has tra;relet_l to Mexico, -

Wyoming, and Philadeclphia
with other Scouts, meeting

Kirls (rom all over the worid. -

“I've learned a lot about
other people. Once you un-
deratand their backgrounds,
you ran Jet along with slmosat
- anyone:

“'One of Lhe be.st l.hlngl.

usbout working with other Girl,
Scouts has been the feeling of
togetherness, of working
towards & common goal."

The International Congress
‘78 she attended in
Philadelphia was.a yaluable
learning experience. At the
conference, she studied the
interaction involverl in urban.
living situations.

"'l don't know bow 1'd feel
aboat living in a large city,”
she reflocts, "'It sgema llke
you have to compromise so
much of yourself in city life."

A staunch nature en-
thuslast, "‘Mex enjoys hack-

packinu. canoelns. and
carnping. -

" “f've_had.'chan o See
nature®at. its best when it's
taken'care of; at its worst
-~ when it's not tidken care of,”

She says that all her prin-
ciples are _based on .a strong
feellng. for the natural en-

- vironment.
Meg feeis that as people in

our soclety become better
educated and more in-
tellectual, they seem less
aware of the world around
them.

“'Sometimes 1 think people
are too smart for their own
good. 'I‘hey need to 'go back to
nature,” to gain an un-
derstanding of what it’s like to
live primitively.”

MEG BURY, 17- yearvold daughter of Mr, and Mrs.

Richard Uury of Coll
to n caveer in must

(Written by a participant about a partirinant)

Iz,

M,

Statxon is looking forward
rapy.



“Pan

. been

By AMY PLAPP
' A&M CONSOLIDATED
'HIGH SCHOOL

A career in national

~ politics is a long-range

" goal for 17-year-old Randy.
- Ray. Politics are nothing’

new to "the A&M Con-

" solidated High School
.(CHS) senior,
- ‘been-

who. has
active In student
government on both the

- loeal and state level while
in high school

.Randy-is president of the
‘ American Student
‘Forum (PASF) of Texas,
an organization of 9,990
high school students in 200
chapters across the state. -
PSAF began
national ‘organization - in
1827 but fell on hard times
in the early years of World
War L. PASF of Texas has
in existence since
1943, vand is i
today by the Good Neigh-
bor Commission of Texas.
Randy’'s most important
functions as president are
to keep in touch with the
various chapters, and to do

_his best to insure a suc-

cessful state convention
“Keeping up with all the

“-correspondence is hard. I

have to keep in touch with
the -other officers, con-

-stantly sendin new ideas to

the state office, and write
articles for the newsletter,
the Pan-Am Times.”

“The basic purpose of
PASF is to promote un-

..derstanding among the

* people

and cultures of
American nations through
the use of:  language as
communication,’ explains
Randy.

The annual state con-
vention, held in March, is
the main activity of FASF‘

Al the convention, business:

mectings, workshops, a
talent ahnw and. social
events- uré held, . and the
st O cers are elected
MC led,

as a

sponsored.

. ospecially

HE EAGLE ."Bgydn'Collqge Stotion, Texas---Thursday, February 3. 1977
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A ‘Pco-file |

Keynote speaker at the
1976 convention was U.S.
Senator Lioyd Bentsen,
and this year the speaker
of the Texas House of
Representatives, Bill
Clayton, will be a guest, -

In addition, Chapters

across the state make
donations to various
.charities, including a

Mexican orphanage, and to
a student scholarship fund
through PASF.. .

Randy has taken the
equivalent of four years of
high school Spanish. and
spent parts of (wo con-

- secutive summers living in
. Mexico with a group of X

high school student-

‘public schools,” .

depart.m_enls in the state,
but as a rule such
programs are¢ ignored in
he ob-
serves. “‘There seems to be
a trend towards less em-
phasis on languages in
education. I especlally

deplore the waiving and .

laxness of the language
requirements in recent

years al colleges and
universities.""

.Randy has been
treasurer of EIl Club
Lastellano, the CHS

Spanish club, and aiso has
served. as . junior class
treasurer and senior
representative,

Randy, a 1977 National
student council

s.''Pedple '‘everywherc are - %

xe

basically the

reflects Randy.
cultures make us different,
but not so different that we

same,

can’t get along with cach

other.” .
“In my opinion. il's
egotistical for English-

speaking people to always
expect others to learn our
language. You narrow,
your scope of knowledge
by only knowing one
language.

“1 believe that this is
tree in  ad-
vanced  arcas of study,
where everythmg is- not
written in English and you
severely limit yourself by
not learning additional
languages.”

Randy feels that, in
general, learning foreign

‘languages 'is an excellent

idea, *“If you go into it with
the right attitude. learning
a language can give you a
better "umderstanding of
other peoplé’ and widen
your own opportunities.'’ .

“*Consolidated has one of
the best foreign language

uour.

RANDY RAY, 17-year-old son of Mr.
Eugene H. Ray of College Station, already holds a
statewide electegd position.

< ,.\'(‘Photo_by Kenny Davidson)

(Story about

of

t
o §
«l' .

»

’

Merit Scholarship
semifinalist, has received
a principal nomination to
the Naval Academy from
Congressman Olin E.
Teague. He is 3lso the
recipient” of a four-year

Army ROTC scholarship
based on overall academic.

and ecxtra-cugricular

achievement. -

Next year he hopes to

. attend college in his home

state of Oklahoma. Later
plans include law school
and a private practice,
perhaps dealing with cases
criminal law. His
ultimate goal, however,

. remains a future in the

many-faceted world of
natxopﬁl politics.

participant by a participant)

and Mrs.
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Performlng arts important

in education, says Consol senior

ByAMYPLAPP
A&M Consolidated
High School

“I believe that ex-
perience - in different
aspects of the performing
arts is a significantpart of
an education,” says 17-
year-old Jaqui Freund. *‘It
teaches kids to express

themselves. in  front of
other people, which s
Important .because you

" need to be able to com-
municate with the world
around you." .

Jaqui "is a studeni at
A&M Consolidated High
School (CHS). She plays
flute and piccolo in the
marching and symphonic
bands, belongs ‘to Troupe
919 of the International
Thespian-Society, and is a
member of the staff of the
high school newspaper. the
Paper Tiger.

"I really enjoy music,’
says - Jaqui. who was
named to 1975-76_ All-
Histrict Bagd. ‘‘and band

is one of the best things .

I've déne in high school.
Tt's & lot of hassle
sometimes, but it's worth
it "’

The Tiger Ban¥,has been
a consistent Unijversity
Interscholastic league
(UIL) Sweepstakes Award
. winner in past years, and
Jaqui shares a pride in
these accomplishments
with . many other band
members. ‘‘It's gratifying
to set a goal and achieve it
as a member of a group.''
she reflects.

The Conso! senior also

plays piano- and par-
ticularly enjoys jazz im-
provisation. ‘I express
myself through my
music."”’

Jaqut has participated in
summer theatre groups for
the past [ive years. She has
acted major roles in many
plays. including The
Miracle Worker To Kill a

L‘A Profile

‘Mockingbird, and The
Wizard of Oz.
The award of Best

Thespian for 1976 at zljs
was presented to Jaqd

hér junior year. She also
served as president of the
drama club at that time.

-"Working in the theatre
is 'a lot of fun,’” she says.
“but I haven't been as
active this vear as in the

“I've always wanted to help.people,” says Jaqui
Freund, the daughter of Dr. and Mrs. R.J. Freund

of College Station.
seling psychologist.

EKC |

wll Toxt Provided by ERIC

.education.

past because lt s no longer
a top priority with me."

Like most high school
seniors, Jaqui is looking
forward to graduation this
spring. ‘I think our school
does a pretty good job of
educating its students, but
I fcel that more emphasis
should be placed on
education and less on rules
and regulations. I would
also like to see liberal arts
stressed more.”

Jaqui is a participant in
Texas A&M's carcer
program for
gifted and talented high

She hopes to become a coun-

Izcg

school students. Under the
guidance of TAMU
professor Dr. Arnold
LeUnes she has been
exp
of tRE field of-psychology
and performmg e x-
perlments in biofeedback.
Shé plans to do volunteer

. work at the Brazos Valley

Mental Health and Mental

"Retardation Center in the

near future.

Next year, she will enrol!
in Sam Houston State

- University as a psychology

major. I want to be a
counseling psychologist so
I can work with and help

people, which I've always._
explains .,

wanted to do,”
Jaqui. There are a lot of
people around who need
help.”

‘I think the hardest thing
about counseling is that
before T can- helr other
people, I've got to p~!
myself together

|
(Written by a

participant ahoon
pay tie ip;”q )

jng different areas

N
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) . Time To  Know
Fdr e dr e dedel: AN i
CONGRATULATJIONS
. A special - congratulations
" goes ‘to three A&M Consolidat-
"ed High School . students who
produced a 30 minute ;televis—.
ion program entitled 'CHS:
‘What Next?'" . :
T h e special documentary
program was aired on two oc-
casions by KAMU-TV. under the
directing and planning of Dr.
" Mel Chastain, director of Ed-
ucational Television at KAMU.
The students were working -
~with 'Dr. Chastain in phase.
two of the Gifted and Talent-
ed Program. '
Presenters of the program
were Amy Plapp, Julia Craw-~
ford and Dwayne Parsons.
We -would alsc like to ex-
tend a special’ thanks to, Dr. .
astain for the time and ef-"

fort: he devoted to thisiﬁro—
gram. " ,

e Teague names

1]

L

appointee to. |
naval academy

Congressman: Olin E.
(Tiger) Teague has an-
nounced the appointment .
of five young men from the
6th Congréssional District
of Texas to the U.S. Army,.
Naval 'and Air Force
academies. o

Cong. Teague represents
the 6th Congressional
District in Washington.

Randall G. Ray of -
College Station was one of.
the appointments. He

___attend the U. S. Naval
Academy.

Ray is the sonof Mr. and
Mrs. Eugene H. Ray, and
he is a student at A&M
Consolidated High School.

.(Randall .Ray is a.project

. . Ty « X
felolaiaiododdoiododoboiodadodatodododelindein participant) N
- H .
(Mentorship product by 3 - : )
participants) . :
3 T i
. -
'KAMU-TV T0 AIR - -
' STUDENT SPECIAL - ‘ S
- { . A KAMU-TV special will be
. . aired at 9 p.m. Thursday, Feb. . '

. . 24 and again at 6:30 p.m. Sun-
‘~\\\ day, Feb. 27.
. . - The 30 minute show tells the
: story of '""CHS-What Next!'. Td
is produced by three Consoli-
~ . - dated students in the Gifted
and Talented program. Dr. Mel
Chastain worked with the stu-
dents.




[

What are thc objectives
of A&M Consolidated High
School? Thrte CHS
scniors, with the guidance

- of KAMU statian manager. .

Mel Chastain, will try to
answer this and related

questions in a 30-minute -
- television

documentary
entitled CHS:

p.m. - February 23 on
Channel 15.

In a series of interviews
and group discussions,
administrators, teachers,
squpnts. and

abers of, the com-
munity explore the, pur-
poses and objectives of
CHS. '

To many. secondary
education is much more
than books and
classrooms. The hope was
expressed that high school,
by providing experiences
in getting along with
people. will prepare young
pcople to survive happity
in a non-academic world.

Most of those in-
terviewed agreced that a
greater
vocational education s
needed at CHS.

Currently, Consol
juniors and scniors can
enroll in work-study
programs.or participale in
vocational classes at
nearby Bryvan High School.

However. so many of the
cqurses and ‘extra-

What’s -
. Next? to be aired at 7:30

other’

emphasis on -

4

urricuiar offering§ at
CHSscem geared towards
the college-bound pupils

classroom, labbratory. and
recreational settings that
make up their high schoo}

that other students can experiences.
find théir needs The  three students
overlooked.

conducting the interviews
and developing the
program were Julia
‘Crawford. Dwayne Par-
sons, and Amy Plapp.

In the half-hour
program, Consol students
are depicted in the

The KAMU mini-cam has become a familiar sight
in the halls at Consolidated. Here KAMU Station
Manager Mel Chastain expiains camera<technique
to AmyPlapp and Dwayne Parsons.

B - 1 2
A&M Consolidated Superintendent of Schools Fred
Hopson discusses the content of the 30-minute
television special with CHS seniors Dwayne Par-
sons, Amy Plapp. and Julia Crawford.

- . CHS’_purbos_e eXpldréd |

5
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Meg Bury,
'Leslie Pedulla and Sara Kothmann, right, camping skills.

| ﬁ"-éﬂ:é’/ e . 21977 - | (Photo hy Bill Menks)

‘ % -

Meg Bury of College Station, sponsored by the Girl Scouts USA. counlries in primitive- camp st
camped with ‘scouts from 19 coun- As one of 12 scouts selected from  tings, She iattended Landslejar '77, 2 @
tries in Denmark and Sweden during  the United States, she explored the national camp in Denmark held once
an international opportunity natural beauty of the Scandinavian evcry five years. and Dalacamp " 77.

: M ".v [ . N v
PIRY S/ g gl } 4wl & Vo § 5T fe Sy

Al 73

' center, teaches -scouts Christine Mueller, left>

& o ') T unanmmlca‘mpheldin,Swedem

(Meg Bury is a project partiéipant) : (Cont. on page 118) '
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(Conf.'frbm page 117)

Approximately 140,000 attended
the Danish camp, Meg explained,
adding that the crowd made it seem
less, like. a camp and more like a
convention when all 140,000 were
gathered together. Most ofthose
“attending were from ‘Denmark,
however, 19 other countries were
also represented including China,
Japan, South Africa, Rhodesia and
‘Scotland.

The campers were divided into
subcamps and smaller groups
however, so the number of people
was not overwhelming. .Ap-
proximately 50 campers were fed at
Meg's camp each evening, Each
group made tables, refrigerators
and constructed shelters by lashing
logs together with rope.

Camping with the Danish scouts
gave her an insight into the people of
Denmark not always seen by
tourists, she said.

“The Danes have a greal sensc of
humor. They enjoy life and being in
Denmark. To them, Denmark is the
center of the world. ™’

In Sweden, the scouts and adults
from the United States were in the
same patrol, providing their own
shelter and cooking their own food,

n some ways it was better for the

nericans to be in the same patrol
“lopiether, she says. ""When 1 was
with the Tanes it was easier for

them to do some thirgs ‘hemeaelves
'--.Hec I3 3 BT TIRIRTNZ) K FYRUIFTSPTTIFU PN R c‘u

- The Danish camp was

‘.
<

I never felt like 1 was carrying my shared nome American customs and
load,” said the recent graduate of food with her hosts and hostesses.
A&M Consolidated High School. Meg and another scout from the -
t Approximately 2,400 tcendgers United States served their host
attended the Swedish ~camp. families.chili and apple pie. o
Scouting in Swedén is open to both Both foods were new to the Danish
boys and girls of all ages, so, unlike familics, . however in Sweden, Meg
Girl Scout camps in. the United found .it difficult to  iftroduce
States, the Swedish camp was co- somcthing about America that the
.educational. Swedish people didn’t-already know
““The guys naturally took over?' aboult. L :
Meg, said. “I could sec that in  When the six week tour ended, the
America ‘I wouldn't have gotten as scoufs returned to New York where
many skills in scouting if boys had they met others returning from Girl
beenin thetroops.” -~ - Scout jnternational opportunity in -
~In  Sweden, "however, the co- Africa. Both groups compared cx-
educational program works welly  periences before returning to .their;p
she added. . homes. - ‘ ‘ a0
more Meg is now on her way to Sterling
religiously oriented ,than camps in Collese in Kansas,_Although she will
the United States. One hour cach be leaving Bryan-College Station,-
morning was devoted to Bible study she will nnt be leaving GirlScouting
or meditation. —~hehiad™ In Kansas sshe will asgsist
Between cach 10 day camp (foop leaders and describe her in-
session, Meg lived with a hostess ternationhl camping’ trip to local
family in cach country, where'she Girl Scouts and scouts in Kansas.
got a closer look at family life and This is part of an agreemcent she
the eulture of each country. made with Girl Scouts USA before
Her Danish host family included a the interngtional experience. Maost
son, 22, and a daughter, 19. of her {ravel expenses were paid hy
“It was:like my family." Meg the Julict Liow World Friendship
said. “My'sisteris21and'm 19." Fund, the Blucbonnet Girl Scout
In Defimark she was impressed? Council, with the belp of her locxl

with “Row people conserved the genior neanciation and other nien
country's natural resources. tr gops
"They don't have reom to he Two mere years ir Girl Scouts
wiasteful,”” she explained mipgh! ot he cpares S Mg why
While hier host £ 'mi) if~oraced  plars oo njrrt B
LS B N L T R Otie AT,y S e <
7’
, ,
S
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~
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Snowtiske jogo sigrifus
thiut no two giftod ane!
talentad students are alike.

One-Year, Expense-Paid Study

Jeadline tor Buliet.r & s 3 1w - 10t tach preceding month.

Q

LRIC

-

Gifted and Talented Seniors in
Texas Career Education Project

ﬁnhnnn nlrticlplnll. and five alternatas, were chossn from
48 nominaes for. {the Caruer Education tor Gifted. and Talentad
project at Texas A & M Univarsity (‘.I'AMULOne academic
vear, at na cost to tha participating stidants, was offered
through a grant from tha U.5. Office of Fducation, Office of
Cares [ ducation. TAMU's Cantér for Caresr Development and
Occupational Proparnlon Coltege of Education, was awarded

. the grant toc demonstrate the most effactive methods and

techniques in career education for gifted and talented high
school students. Co-dirsctors -are Chriltophor Borman and
William Nash, .

The 20 Seniors selectad, 11 young'women and 9 young men,
are from the A & M Con;olldaled Independent School District,
Cullege Statiqn, Texas. approximately 100 miles northwast of
Houston. Students wera nominated by teachers, counselors,
parunts, or even nominated by thmmsalvas.

"The salection procatss was based on multiple criteriia with
equal waight haing assidnad 10 cach area.””
tha project’s principal investigator.

The screening commltiee trom Texas A & M based their
solactions on the students’ academic achinvement and abiility,
talent in any aasthetlc area, machanical ability, potentiai for
leadership, and qualities ok creativity. The three phases of the
Project are Guidanca Labaratory Experience, Mentorshio
L-aboratory Ewnnrior;cc. nd Warking lrmshi;* wparience

. e .

satd SKaron Colson, -«

an

~ "We aro in lha eurly stages of Phase Three,” Colson wrote,
satly i the yaar "WaorkIng-internship sites directly relate to
the Mentorship Experience. Work sites span much of the
com'munitv the County Attorney’s Office, a consulting
engineering firm, a night club, radio and television stations -
and others.’’

In the first two phases, the studenys spent a regular school-
day schedule at TAMU. They investigated and evaluated. in
" Phase I, their interest areas and they tentatively identified
future careers, using the facilities of the Educational Psychology
Laboratory. The students then became observers in specialized
areas, directed by a university professor of advanced studies. in
a ""shadowing’’ or mentorship experience for Phase |l Mentor-
ships ingluded the fnllowing university departments: English
{theater arts), Political Sciance {law}. Etectrical Engineering
(data processng), Communications’ (tetevision). Psychology,
Cutriculum and Instruction, Civit Engineening, Physics, Wildiife
and Fisherins, Marketing; and also the entertainment- and
music {instrumental) arans. . \_' N
"All facets of the program seerh o hF‘?(vorkmg well.’" Colson
added. "We are proud nf the su ss we are hawng in combining
the expertice of the puhlic I, thae umversllv and the
cnerrmiLnity tq heatre: totve the ned s\ef tomo"ow 5 Ieadcrs

/ e
National/State Voot iin County Supariate: o 170 8y
Landarship Training fnstitute o TNl AU Ky
T tha Giftad and the Talen‘ad ST
feving € Sata, Divecrig
B W Sagcaned e o T
Lo Agales, (TA 000 Gl on ol eem
(J1U3 4Ang 7470 Frimedpel Tnuvent (gator
David M. Jackson, | veeot e Centaer ‘ar ' areer Develnpmasn:
P1630 Maple Ridge 11een J Texas /A & M I'nfurrgiry
fleston, VA 22000 Crllego G ar fan Yy 77000
{7N3) 437 RERB j
PLEASE DIRECTY ) - L :
ALL BULLETIN INQUIRIES [ Aclcdrass Norrec tion RPuns'rer/ Feovwareling ang Return Poét.vav f?u-?ran(r-ed}
T ELE FFICE. e 4 e e —
0}._(?8_/_\_N~G s.o.. € PATED MATERIAL Pl EASE RUISHT
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.- DIRECTIONS FOR SCENARIO

Write a scenario of a day or week 1n your 11fe as. 1t might .occur in the

:pyear 2001. A scenario is simp]y a descviption of a sequence of . events
lthat might possibly happen 1n the future A scenisjois.usua1ly developed
by studying the facts of a situation and selectingxa deve1opment that
might occur, and imagining the range’ ‘and sequence of events that might
foll Use the facts you have about yourself, the occupation you have
des!ggzld and the future and try to imagine a spec1f1c day or week in
the year: 2001. Describe what you w111 be doing, where you will be; whdm

N you will be with, what w111 be happening in the world, and how you wi11
feel about all of these'tﬁings

-

~
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.. S| @ - SYNTHESIS
NG o

v - ™+ Follow-up Evaluation by 'Students

{ ' J

(" . 1

o Pre-Post Data Comparisons o

A
oA

) .'.v .. Lo
~» Overall Project Evaluation )
f Sy ‘ [ Y

'y Recd‘mmendatio‘hs for Future Planning

. , o it
N | | Ny

> ) . e e N %;.M__- o
‘ h‘“-s‘.’
PURPOSE -

%

'The purbose of the program is to demonstrate the most effective

o ' ' ' ! H '. ..I ‘.' |
methods and techniquas in Career Edication for gifted andttalented high
school seniors. \ . |

~ . l3g



PHASE il

-\

Working Internship Ex()e:ﬂ\\e
——/ ’

. » Career Field Experiences in Local Business or Profession -

« Application of Theory to Practiée

B '
» Specialized Vocabulary Expansion

+ Determination of Screening Process
).‘- . Screéning Site Determination
. Screening SCheduIS' and Tmye Line Deéisions
. Establishment‘ of Maximum Number of Participants

o Students Must Have Reached_Senior Standing

-

o .

LICNNING FOR INPLEWENTATION 137




PHASE ‘Il

- Mentorship Laboratory Experience

‘Shadowing\ Experience with University Professor

Advanced Study

Hands-on Experiences

In-depth- Career Field ‘Explofation

. barticipant Selectign

A series of tests will be administered to

all nominees. Selections will be made by

: . the screening committee from Texas A&M

SO . University in keeping with the guidelines
: set forth™ in the contract with the United

States Office of Education: '

» |dentifiers

Academic Achievement .and Ability

Tale;nt in any Aesthetic Area

Metchanical Ability - o,
Potential for Leadership |

Qualities of Creativity .-

RIS STUDENT IDENTIFICATION] 3 &



" PHASE |

q

Guidance Laboratory Experience

. Pre"-test for Moniltorin'g Growth and C.h.ange

s Self-Investigation

o Career Ex.plération-——Materials, Media, Resource Speaberé
. Post-Secgndafy Tfain}ng and Educatidnal Opportunities’
-".Isolati\on of Céreer Interest Areas -

. » Mentorship Interviews

. Mehtorship Placement

o Evaluation

130

 GUIDANCE . LABORATORY EXPERIENCE



Student identification

« Development of a Program Brochure

3

- e 'Promotion of the Program

, » Nomination Process

STUDENTS who wish to be considered as
» participants, may. place their names in
"nomination. :

TEACHERS and . COUNSELORS whose
experiences with students have revealed
gifted and talented potentialities should
place the names of these students in
nomination.

PARENTS of students may- place their chil-
dren’s names in nomination.

e Screening Procedure

N - 7 .

» Specialized Vocabulary Development

e Seminar Dialogue

(-' Identification of Working Internship Interest Area

e Interviews with Supervisors at Internship Sites

El

- « Internship Placement

-

 Evaluation

140
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. . PREFATORY DESIGN

Planning for Implementation

® Rey‘iew of Current L'itei'a'ture :

» Selection 4nd Purchase of Career Development Materials

- Identification 6f Criteria for Student Sel'ecltion |

/

K%ygrk-ﬁela’ted Responsibilities

.. School-to-Woré Transition

» Post-Secondary Career .Field Needs
 Post-Tests for, Growth and Change Measurement ~ S\y

o, Evaluation

- 141 : RN
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-

All programs for gifted and talented students at = |
. the Cehter .for Career Development and Occupa-

. tional Preparation  at Texas A&M University use the
logo, “Snowflakes,” because snowflakes . represent
the uniqueness of both the programs and the stu-
dent: “No two are allke ”

Center for Career Development .
and Occupational Preparation
College of Education-
' Texas R&M University

™

-

DURATION OF THE PROJECT
Oﬁe\Academic Year
. COST TO STUDENTS

¥ ’

None

PREREQUISITES

Each Phase of the program- requires 7~
a two-hour time block in the students

schedule

Admission to Texas A&M phiversity and any of its _spon-
sored programs is open to qualified individuals regardless;
of race, color, religion, sex, naﬂonal origin or education-
afly-unretated handlcaps.

A .
5 . w
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“No Two Are Alike!”

/

- (
Disclaimer
The material in this publication was prepared pursuant to a grant or.qohlract from the

Office of Education, U. 8. Department of Health, Education, and Welfare.. However, points
Y of view or opinions expressed do not necessarily reprasent policies or positions of the

Office of Education.
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FINAL AUDIT SJ;MARY REPORT

(\ . ) . -
-'Gift§d and Talented Program

Center for Career Develovment and
Occupational Preparation
‘Texas A&M
College Station, Texas

k]

) Submitted by:.
Educational Systems Associates, Inc.
Bruce Read,- - President

-

July, 1977 -




: PREFACE

This report, while brief.(due to the limited role of the auditor)

reflects the auditor's role and provides a summary of the méjor

recommendations made to the projeCt;

-

As a paoint of interest, the .auditor must .mention his high regard for

the project staff, in that:

®.The recommendations and considerations made by the auditor
,?weré accepted openly and sériously, with most being readily

incorporated into the project.

- s

@ The staff was most cooperative with and accommodating to

the auditor, allowing tﬁéam" approach.discussibns.rather

than monologues. \

[N - W
'/N. e The staff was concerned with working by the guidelines rather

than just doing enough to get through.

-
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L ON-SITE ACTIVITIES

v R a ‘ L
A major portion of the program auditor's activities involved'a
series of on-site visits to the project. The-primafy purpose of

- s
these VlSltS was t5-mon1tor the accompllshment of project activi-

ties and to provide assistance and guldance to the project
. »

_—

evaluatxon effort.

A

Three on-site visits were conducted by the ESA consultant on the

following dates: . | : \\\\

® September 21, 1976 - Pre-Evaluation Critigue Visit
' ® January 13, 1977 - Evaluation Process Visit
~ .

e July 7, 1977 - Final Evaluation Report Visit

-

AN
Pre—-Evaluation g@ritigue Vvisit
A}

¥

B .
This visit was primarily concerned with the project‘s evaluation
start—-up activities. The thrust was to insu?¥e that approprlate

RN
evaluatlon strategies were belng emp loyed tO‘%llow the staff to

8

conduct’ the evaluation in an orderly manner and to insure the
. o,

. Proposed evaluation activities were being implemented.

- Evaluation Process.
3

" This second visit took place after the project- was in full lmplemen-
tatlon. The emphaSLS on this VlSlt was focused- on assessment tech-'

nxques and tools to measure the various objectlves (e.g., student
<
outeomes,-parent reaction, staff and teacher questionnaires, etc.) ..
Q : : : . o '

,*) A 24
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Data analysis techniques were also discussed, one result belng

some finallzatlon to studylng predlctor varlables" in identifi-

L]

catlon and screenlng of students.

—

Final Byaluation Report Vis}tesl ' , : _

. T -

b

This final wvisit was centered around a . review and dlSCUSSlOn of

-

a draft copy of the,progect's Flnal.Evaluatlon Reuort. The‘purpose
of thls discussion was to offer suggestlons on formattlnq, data
organlzation, and allgnment of results data to the project"' s

-

objectlves.
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RECOMMENDATIONS

c -

These several recommendatlons reflect those offered to the progeét

staff throughout the project year. *Many have alroady (durlng the

year) been 1ncoroorated into the project. . | : i R

(1)

Write'a basic evaluation design (or brief plan)
for each . phase. This could be done when the spec1—
fic activities for each phase are finalized. ' This

‘ design might include: .

(2)

(3)

(4)

(5)

(6)

(7)

- (8)

e Who is to be teSted or surveyed?
o'What tests or survey lnstruments are to
be emploved?

o'When are the tests or survevs "to be admin-
istered? S

® Any other information related to the collec-
tion, analysis, reporting of results, ‘etc.

‘e

Specify divisions of labor (to the staff) for the ; A

prOJect s evaluation activities. In other words, S
assign who is to do what, and’when'it needs to be
done. '

Include evéduatlon activities 4in the orogect staffs'
job descriptions (in line with® above #2).

+

Finalize what 1nstruments or surveys are needed and

establlsh deadlines for their develoopment.

Establish an "objectlve flllng system” which can be
used as an on-going depository for infofmation which
needs to be collected throughout the pxbiect.

. i 1
Consider administerinq tHe teacher questionnaire less
frequently than® monthly,. since the resmrponses i1illicited
are falrly generic and are not apt to have SLgniflcant.
change in short periods of time.

In the final project report to USOE, denote these
objectives which deal directly with student impact,
thus hithlqhtlnq those whiech are of partlcular inter=
est to that office. s

.

-Con51der doing an item ana1y515 on the CEMS. 1nstrument

a

only uSLng thosé areas which relate to the project _ v
activities. This insures a higher content valldlty

. to the program and may aleo reflect more significant

increases in the rasults. -

. d4e
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(9) (Ih concurrence with your sugygestion) consider scoring
the CEMS as a total score - in addition to the various:
category areas - to provide feedback as to how the
students' behavior has changed with regard to. career
education in gencral. T ’

(10) Collect student attendance data: to be used as an
additional indicator of student:interest and attitude
toward the@rogram. This could be graphed to-illustrate . -
any positive trends of increased attendance. ' A

(L1) (In concurrence with your comment) try to build in a
control group for next year's project. This would be
possible by randomly. choosing two (2) groups of students-
from the total group of identified gifted students.

(12) Conduct means (X) on the parent questionnaires and docu-
v ‘ment their narrative responses to provide.supporting
.qualitative data (which might also be clustered to reen-
-~force some of the statements). - -

(13) I-concur with your recommendation to revise the parent 4
dquestionnaire, with some more specific/tangible ques-
tions. One means of assistance with this "task would be
to use their commerits on the completh'survgys, to
highlight some possible areas in which you may want to
build-in some responses. ' - : .

P

f L .
(14) Consider the possibility of reducing the" number of identi-
fication and screening devices used in the project. ~ This
" may, in part,- be possible due to the regressiqn‘anaiysis
" study-on predictor variables. This may offer a time and
. money saver to the project, .with little,.,if any, loss
to the strength of the identification process.

2 '
+

(15), Attempt to align learner ocutcomes (the data gathered as

a result of the project) to the project objectives rélated
to learner outcomes. .This will enable a clear means of
reviewing and studying those accomplishments as they relate
to the project's original objectives.

-

. | 150 - ’
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DISCRIMINATION 'PROHIBITED

-

" Title VI of &he Civil Rights Act of 1964 states: "No person in the

United States shall, -on the ground of race, color, or national

" origin, be excluded from participation in, be denied the benefits.

of, or be subjected to discriminatton under any program or activity

receiving Federal financial assistance." Title IX of the Education
Amendments of 1972, Public Law 92-318, states: "No person in the
United States shall, on the basis of sex, be excluded from partici-
pation in, be denied the benefits of, or be~subjected to discrimina-
tion under any education program or activity receiving Federal
financial assistance." Therefore, career education projects supported
under Sections 402 and 406 of the Education Amendments of 1974 tike
every program or activity. receiving financial assistance from the

U.S. Department of Health, Education. and Welfare, must be operated

in comp11ance with these laws.

-

DISCLATMER

The material in this publication was prepared pursuant to a grant or
contract from the Office of Education, U.S. Department of Health,
Education, and Welfare. However, points of view or opinions expvesced
do not necessarily represent policies or positions of tite Office of
Education.
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