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he}p—eylldren bulld writing
- own'ideas,. discoveries, and |fee
. part of .a basic skill develop]ent project, the book presemts a ' 4 -
V‘rationale for primary children's writing, qutlines the fundanenta s -
,‘of teaching writing, and\of ers: detalled\suggestlons regarding RO
classroom management. The spec1f1c, and often illustrated, lesson,‘,
- plans outline seguences of activ1t1es and suggest immediate: and” "
ﬁ,subsequent follow-up exercises. They cover a wide varjety of writing
!;acﬂiv1t1es 1nclud1ng personal scrapbooks, playing with uords, class.
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h some deecnptxons of practlcal

R A 3 1 G2 PR

/ n-actr S ,language earning?’’:" o
,,-"’// ' ’e, “How about glvuxg us some language experlence 1deas .
; [;;_:;ﬁ;;f-:;/l that I could_ use: w;th my own puplls-*——starhng néixt -
Monday"” b S : . e N R

e Questmns such as’ these are often dlrected fp oﬁﬁcer of

the Internatlonal Reading Association or to the: pubhcatlons
'_-.-v»getaffx of the Assomhtlon.. anary ade: teachers who< ‘are |

R ‘aearchlng 'for procedur;es to use in, developmg thelr puplls
_writing ablht:lee ‘will discover qui few suggestions in’ thls
. booklet. In fact, Chapter 5 of th:s pubhcatlon consists entlrely
oo of descnptlons of #ctivities -which ‘can "be ‘used’ almost .; :
AR 1mmed1ately in primary classrooms or aq'lapted for use with'a
- .minimum:of effort. However, the chapter is not just acollection
T . of. one-tune act1v1t1es, 1nstead each procedure is'saccompanied
by some. addltlonal suggestxons for follow up, both lmmedlate

. and- long term. * . * .
ey T Sirce this manual as developed—and field tested— -
gl ‘-by the highly respected Learnlng Research: and Develop t

1.0 ‘Center at the University of Pittsburgh, it is. hardly surprising;
! . that C_hapter 1 presents a rationale for primary children’s..-
R -J-wnnng. The second and thlrdrchapters seét forth thefundamen- .
 : tals of the teaching of writing, and the fourth chaptef deals '
-'-,f:--' mtb ‘certain details of" classroom management. .Thus this: ',"
‘ manual is useful, not only as a handbook ‘for individual-
primary level teachers but as a pedagoglc ald An organlzed

/ teacher educatlon. o e S
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i Thls book is -ore produét of ‘a speclal pro;ect at the
e Learmng Research and Develop,xnent Center Umverslty oﬁ

‘ Pittsburgh. The Center’s general mission: is to find ways of
.adapting educatxon to’ 1nd1mual chlldren so! that they can:
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- ‘build on- their own talents and.interests: beginning in- theut '

- earliest years in school. The speclal concern:of this project,
' funded by the Ford Foundation; was to explore some of the.
 meth§ds of informal education within a context of concern for,
) -"basl - gkill development in the traditional. areas of the
" _elementary school—-—readlng and mathematlcs.- o
" - Wrjting seems to us to be one of the most 1mportant ways

t.o assure that all children master the bamc hteracy skills and ™ :

‘allow them- freedom to express ‘l:helr own ¢gncerns and ‘build
‘upon theighspecial interests. In fact, over several years of work

with children, we have become convinced that fu]],.development' :

- of hteracy skllls ¢an occur only when ¢hildrén do ailot of

- writing as well- as ‘a lot of reading. Further, we have.learned

that children: te ‘a'lot only when they are encouraged and -
. expected to wri bout things they want to write about. Thus, - : '
. 'we do not see achoxce between informal educaﬁon and rigorous = .
learnlng Rather, we  find . that ‘activities that. encourage -
~children to communicate their . own 1deas, dlscovemea\ and

- feehngs, particularly in written form,‘are a way of promoting’

rigorous learning. These activities give children a way to- apply

- what they: already know to what interests them and, in the"
process, they acquirg new abilities. This is the essence of what -

. we ‘mean by . ada tln 1nd1v1duals—ﬁnd1ng then' capablhtles
.at the start an(j b dlng fro‘u tha-e
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38 By woxﬂ ofmouth-r—from tea._’,_'-" er bo/ted
jy, - Hupervisar -traavehng “from classroom to: ‘élassroony, /. /
nformal workshops. These methods are. excellent ;;f ,'on ‘hag"
pES 1« them o'qvever, smce;not all teachersfdo, ‘e B
vis-k k to- fesent in. wnttenyform some of

'Tlus'manual hasbeen made posmble by-tf,he wo(rk ofthree IRy
viduals—Leonard . Sealey, Nancy’ Sealeir; ;and. Marcla /
moére. Leonard Séaley. has been active in Britnsc)lnformalx e
educatmn ‘for' many: years. A.s an. adv:ser, in/ Lei estershlre‘ -
séhools, he-helped initially to develop, and)s] pread many of the
techmques and approaches descnb.ed’ e: man,ual Later’ h’e /
-ca_.m;=.~ to ‘the: U;nted States wl‘rere e headed al program 7
_concemed with utilizing’ some of the'Btjtish informal methods
with Amencan ch.lldren partlcularly ‘poor.and minority,
.chﬂdren This, he ‘knows: Amencan chlldren' and schools\as -
. well as the Bntls,h Nancy Sealey’ Was’p teacher in the Boston i
rea for ;nany years ‘and latér beca a consultant tot chers / |
' ‘g’lnnln,g to use uiformal methods teac ng all around-the
. country The Sealéys arenowengag in vanous underta-lungs
- aimed at conveylngfthe accumulated expenence m the schools
to teachets in’ both. Bntain and-America. -
o } ~Mareia Mlllmore onrked with ‘the Learnmg Research
oo and Development Center for several .years on’ vé.mo'us projects ' 7
~ = concerned. with . training ‘teachers to use new 1nfétruct10nal R
Imethods. She'is: the person’ who'tested the initial version of this: - "/
. book, working. w’lth afew teachers in one school. Subsequently,i T
-‘she" supemsed lts trra.l in approxlmately thn'ty elementary . .
school classrooi'ns of qulte different types. She- made frequent -
Vigits to . -classrooms..and held .extensive dlscusslons with
ﬁeachers involved. The present form of this book takes into -
: .‘account observed patterns of classroom use and teachers :
i ,'I'.'-reactnons..__ -/- L T T e

‘/J ' o L oo - i B . IR -

Thé S?ructure of vthe Book and How to Use It

I Chapter 1 gwes some general background on Wl?:‘iln i by.l_;-:"',_".;:{"
-young cluld.ren 1nclud1ng the general ratlonale for Wntlng m" S

s .. \ . _’- ‘f-: .- . _ P

L v . - 7 N ) . B . T " ’ [
. . ;e . . - . : r . . -
- M o Co R - o v . - - - . oo - .o
- - R . . o) B .
. . . ’ s . L : . E N L
. . A . G . . . - ) f- oo PERE
' . s . e .. Y . 3 . - P .. - . L
. L PRI - [ . R . .
1 . - . . . A . ek P [ .
[ ; . .
- . - . . [N : AR . . . s
' - ' . oo E— o . . X B y
" N




a i . . L. o LR I
" l o I\' o]

t.he elementa grades and a dest:nphon of the dlfferent klnds 7 .
g .- of" wrltlng th it can be expected at these ages. Chapter 2’ gives. .,_-"_g.:'-'i"'_
y Aarl. overviéw of the aﬁproach to generating writing by young " -

A .‘chlldren ‘that is - developed in- detall in the rest of- the book. .

S [Chapter 3 descnbes one structured sequence of dctivities which ' . - .
o might be used. “to generate writing . on a day-to-day basis! .’
‘ "*":"';"Chapter 4 goes irito the d talled practlcal aspects of: ’settlng up ..

L a wWriting program vand. eeplng it going. Finally,-Chapter 5. -
- desecribes twe ty-four spet actlv;tles for: stlmulatang“ writing. . -
: "qu each of” ese there is & descnption of an initial sequence of
I actlvltles or getnngb started followed by suggestlons oi" S
.follow-u_p activities. ' v I
R ATt is. unportant to read Chapters 1| an,d ‘2 n;y _ -
A [’funderstand:the context in’ Whlch the act1v1t1es o’f Oﬁapters 3, ,4 .
. '/ .and5can be expected to work most successfully: Yoy may want .
. to read the! 1nt‘roductory sectlons through ginckly the ﬁrst tlme‘_‘"l s
S and -then/ rpturn to: them later to'help in 1r1terpret1ng your own
o ‘-;f-_-rexpenences W1th wntlng in your classrogm.Ifyoudecidetouse =
-"-}'_- " this approach Jyou ‘will heed toread. Chapterg, 4 and5 éarefully .
/ /and decide on the spec1fic activities’' you think will make the
5 best be’glnnlng in your own. classroom. You, probably should - .
f select, Only two or’ three of, the activities, in Chapter 5 to begin L
47 withy)! and give each two or. three weeks to “mature” in your ...
e classroom ‘beéfore add1ng new: act1v1t1es Too many:new i
o " e actlvrtles introduced at once cdn lead tg confusion rather 'than— 7
. errthumasm and /s/ustalned interest 1n wr1t1ng - -

i
a'!

: , Th1s book’has been used: by many téachérs over the past;f.:,__"“_ _
several years in. substantlally the present form. In classrooms T

- varying ‘from tradifional to informal; and—includlng all-the-
mixed formsin between ‘teachers and g dents report that they - ~°

have successfully and pleasurably/ pursued creative, writing. -
' We are’ indebted to. all- these teachers’ for- reactl.qps and-
2 suggestIOns wh;cll have contmbuted to the ﬁhal revision of the .. -
s * book, and to al’l the young wrlters who have shared their

. creatlons w1th us., i e
f .";“ . AVe would ‘also hke tQ thank Cathlene Hardaway, B1lI1evf‘ .
_ Hullhand Violet Wilson for typlng the manuscrlpt in lts 1n1t1a1-_- L
e L itd many revlsed forms R TR

__‘-.-._' -

cL e / Lau.ren B Resnlck".}:'-;
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‘Such a development is by Nno means new, eome schoole m
the Umted States have made promlslng beglnmngs While the
work is _not confined toany one approach itis slgxpﬁcant that

B the most—‘ mter:est:.ng velopments have’ been associated with-
‘classroomis in which st{dent self-reliance i is valued. We should
-not'be surpnsed ‘at this. When c}nldren are ex.pected to reéach
- out tp find’theirown levels of colnpetence and are able to pursue’
P then' personal 1nterests,_to 'a ‘stage at. w]’nch ‘they become
"< -anxious to slrare their findings and expenences ,wlth? others,

'there will be much writing of great variety. -

AR -Elementary school educators have always been con- :
o cerned that children becomé literate, but most of the contem-
‘porary pressures brought to bear on schbols are related to the:
“urgency of help chlldren to read rather than to, write. Our
..intexition. here i&’to redress this- 1mbalance by offenng some .’
- ‘practical'suggestions about waysin which young chllc]ren can 7t
be_gln to write freely and-to some purpose. ; (.

. One -of the most 1nterest1ng aspects of such expressnve o
& wntlng is - the fact that it’ can’ begin very " edrly. for many

¢hildren. There seems te be no™edd to wait until chlldren can

seems to bé obvious that children: will: w'lshfto encode theiyown ..
thoughts in writing' ‘when 'they are’ :encouraged to begln to
--decode the wntten thoughts of others:.; . : e _ )

. < ' - -
< e a

WHY SHOULD CHILDREN WANT 'ro ,‘WRITE"

Y

‘t“-.

h .' Many chlldren are 1nterested(~1n beglnmng, wntlng Just‘

. . K P -, - . T .
- . R T - : - :
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- read before they begin to write. We shall have more to say later
.):.,_;about the relatlonshlp between readlng and wnt:u‘.‘ig, but 1t



beqause 1t is new. Like atlulte chlldren desu-e fresh‘ perie
Senettlvely handled by teachers, the earhest stageer ._ iti

\

N Ly
e

,

taSk . .’ [ ._
A8 w1th most forme of expreselon wntlng w111 ~not
ﬂouneh unless it gives the child some form of satisfac en
 Initially, the fact thatthe writing exists, thatit is finished,: 4
" be eriough to make the writer feel the effort to produce it as
‘beén worthwhile. But such satisfactions are short-lived unless} |
" the work evokes some reSponSe on the part of othéts. Féw wa,nt
. tq go on’ wntlng unless the end product attracts attention. The
-child’s wnt:ng is a response toa prev:mus stlmulus, but when
.. the writinig is completé, 'it must, in turn, become a stlmulus
whlch leads to'many kinds of responsee by others. -
.+ The satisfactions children exXperience when their wntlng
.. is complete provide segoridary motivatign to write. Primary -
motlvataon is a function of desire or need. Such desires and
needs ‘cannot be switched on and off by teachers. They will
~arise. naturally as a result of.the child’s feelings about his
.+ experiences, but only in environments where wntlng is seen as
oA legxtunate form of the expression of such. feelings. - SR
‘ e 1mphcat10n is that the classroom must be a place in =
-which writing is a “natural” activity. Such a clagsroom will
contaxn appropriate locations and,matenals for writing té take -
place and these will be in use by some children most of the .
time. There also will be clear signs that the writing is of
coneequence. Children’s writing will be displayed and used.
' afy lassrooms abOund with displays of children’s written
wotk, but often the work is exhibited to show the “best’’ or to
- show the range in relation to one theme. Such work is often . -
‘very. badly presented and soon.becomes ragged Children’s -
' 'writing that is displayed must be presented in the best possible =~
- manner and should have some real purpose that will be readlly _
understood. For example, there might be books of storiestobe
-+ read or charts which have their, genesm 111 toplc studles and
give 1nterest1ng information.
"~ . . Children will continue to wnte only 1f they ﬁnd that it
Vo 'becomes easier to match .thelr t}}oughts "and feelings more

[
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eS:actly ta the wordar they wnte ﬁus isa process whlch never h
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““enda and we, as adults, are faced with the same problem. Buta .
feellng of: mastery can begin to growif. dhildren are helped to -

deve10p thng akllls. These skills a vaned 1t is not just a. " .

. question pf spelling words in the conventional manner—an -

" ‘aspect which has claimed the undue attention of teachers and
'« children in the past. More 1m_portant in the early stages, is the
ability to select from ‘the tc

. hds meanlng to others Communlcatlng about a partl ilar
the child’s vocabulary will neéd continual enrichment.

These developments cannot happen unless the chlldren

‘adults; W’ntlng is perhaps the most sgphlstlcated form: of .
language, and it depends almost entirely on two other’ forms,

~ talking and listening, at this early stage afdevelopment. Later, =

the.fourth form, readlng, also will havea contnbu,tmn to make.

It is not.surprising, therefore, that children seem to write . - .
: readlly and with greater degrees of skill in classrooms where
.~many activities are taking place which are largely ‘self-

. geénerated and are accompanled by a great deal of purposeful

dlscuesmn about the. work 1n hand

.

&
WHAT ‘ARE THE VARIOUS— KINDS OF WRITING?

-‘". .._. ’ .:J. . ) o )

nt of words which surrounds .
- each thought and to organize the words into a form which -

- engag‘e in a whole range of experiences which are embeddedin
ex.tenelve amounts of talk among peers: and with lnformed

Wntlng is a complex symbohc representatlon of a

peraon s thoughts and images. Often, it is indicdtive of the

. Search for meaning and reveals the degree of knowing. Thus '

© writing is closely related to the lnternal manlpulatlon of B "

IS external experiences. -

.y

N
L4

‘Most writing by young chlldren can be conmdered as"'

ehcoded speech. Residual images of- their experiences are

stored in children’s minds and are first transf'ormed into inner -

- apeech. The transliteration of this symbolic form into that of

writing will bi,a struggle in the early atages f development
- and the result of t
chlld really thlnks and feela . c o IR

s . K e :  -‘ v

. -

-

“Ht

ldea in a variety of ¢ontexts is at the very heart of writing but -

he effort will often be a pale shadow of what a .

lKcl:lali:u:male for Wntlng in the Pr&mary Gradee B 1 4 - | .3
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leen thls general view ' of Wntnng we must- consxder 3

urays of categorizing the vanous fonns. It must be, stressed -

hov#ever, that such. categonzahon is for own purposes. It_ - . |

wnll be of no significance to the young child.

The writing research. unit of the Uﬂlverslty of London L

_ Instltute of Education eonsldered the| stures’” any writer
- might take The three maJor categonepT
out.lmed as follows: - .~ .. |

1 The transacttonal posture. Thls is language concerned

o ~instructions, explanatnons,_ and opinions; .recordlng_
N - 'facts; and attemptlng to persuade and advise others.

. to the self, -used to reveal the nature of the person,. to‘
.- wverbalize his consciousness, ‘and to exhibit his close

suggested may be“ e
! T
NN - _w1th getting thlngs done. Itln‘volves glwnglnfomahon o

... 2. The expresswe .posture. This'is language whlch i8: close |

. .. relation ta: ihe reader. Expresslve language isa free ﬂow L

of ideas: and feelings.

Lo 3 The. poetxc posture. Poetic language 1s‘a verbal construct
- fashxoned in a particular way to- ‘make a- pattern .
L'anguage is used as an art. medlum. SN

- _ It ;:nust be pointed outthat the three postures were denved from '

an examination of a ult writing, but they would seem to. have ':
. dlrect application to writing of any. kind.

SR Any set of contrived wntlng experiences. desxgned for Lo
T ?;_:-.chﬂdren should be concerned with all three postures. When

| .'-,--'.;;‘.-chxl n write freely, it will be seen that they adopt all of the B

‘ postuges and move freely . frorm);cye ‘to the other, althoggh A

- ‘individuals may seem to feel:mo comfortable w1th one mode .

\ frorn time to time, |
X Teachers should see that none of the postures is valuedl.w

o _more hlghly than the others It has been fashlonable for some
: 'edueaﬂ%'nathsts to be more concerned with‘the’ poetlc postyre in -

S an effort to engender, creative wntlng While this is seducﬁve L
o and’ can be achieved by ‘providing the nght stimuli, itis equally :

-important that the Chlld becomes ﬂuent 1n the transact'loﬁal i

l '.":,mode. i
T Much of the early wntlng of young thldren wﬂl fall mto; ,
N the transact;onal category A piece of writing about something
.- that.a child has deng is very common. For example, a five-yeéar-
| oold m1ghfbe helpedto, wnte a slngle sentence about a plgture he- i
T . h R SN . - . , N '--"\

!‘.- - . . . - N . N Y
. . - N . - . . T, - NN
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has palnted whlch he thlnks mlg t be of 1nterest to oj;hers We"

Y

| might haye a plcture of children £ hng 1nto ¥:Y bulldlng with the
.~ éaption, “Our class went to -the museum last. Fnday » .The . -

" record of the growth and behavior of the class hamster, written
- by 1nd1v1duals and comb1ned into one large book on display
7 .next’to the hamster 8 cage, is. an example of . transactlonal
| wntlng in that it gives information -and records facts.
o “The. expressive posture is. oftenrevealed unexpectedly by
j young ehlldren when they are wntmg ina transactlonal mode.
An account of something may suddenly break down intoa very
, ‘personal piece of writing which verbalizes some new awareness.

o The interjection of such’ wntlng is not intended to reveal the '

IR -wnter"siloseness to thee reader, but it is a valid example of .

.. uncont d ‘personal expression. At -one time, many young

children were reqmred to keep daily di; 8 in the hope that the .

e expressive posture wo‘uld be revesdled and would. .develop well. -
. As one would expect suich writing cannot take place without
-'accompanylng ldeas .and- powerful feehngs and many daily

-+ diarjes de,generate 1nto mu%h trhat is tnv1al and qulte5

1mpersonal oL o R _
o Expresmve wntlng, 1f intentional, is an lndlcator of the :
B chlld s degree of personal development “If it occurs often, we -
- can suppose’ that the self‘ooncept is maturing. Such. writing
. }nust be treated with some care by the teacher. The preservatlon '
- Yof the symbohc s¢lf, as Hayakawa* has pointed out, is the
, " fundamental motive of human behavior, and the teachers
.- ,_1nsen31t1ve criticism of expressive writing can evake a. strong
- response in the chlld and senously 1nh1b1t further writing of '
~. this lqnd ' - -
' Because ‘the poetic mode lnvolves the dehberate formal' -

structunng of language with a view to produc1ng an elegant -
pattern, it is unhkely to form any. major part of the writing of -

: - young children. "Teachers, however, should be on the‘lookout - |

for the beglnnlngs of such writing, which’are likely to appear -

-'when a child feels something deeply The poetic posture will
--'-nonnally spring eout of -expressive writing,; - and its truly
1nd1v1dual and creatlve quahtles should be recognlzed '

i : y
[ . . . -

"‘Hayakawa,S I, Symbol Status and Personatzty New York: Harcourt Brace
Jovanowch 1953 ) ‘ S _
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' thas been:pointed éut by others that éhildren willlearn

. to write by writing; just as they learned to talk by talking. The -
' ‘approach. to children’s ‘writing must be one of ‘action. The' R
" teacher’s aim will be to get children writing about things.that
* matter to them without concern for the’posture which such . )

~ writing represents. - - . .. 7- LT -
* . THE RELATIONSHIP OF WRITING TO SOME OTHER ~

' MODES OF EXPRESSION. ' ' . R S

-

R () is fundamental {o human growth and development

. that we béecome competent in various forms of expression. Man \_ :

" is a social animal and, as such, he must be able to get and kéep -
- in touch:with others. . - -~ S ORI

., - . Larnguage is basic tosuch communication. Itis not enly -
. central to expressive communication.among persons, but'it is

© crucial to communication with the self. Indeed, the developinent
" of a symbolic system for thinking depends upon language. =

* Hayakawa suggests that at least niné-tenths of all thinking is .-
" really talking to oneself. I e T T

:" . It will be obvious that wrltlng is .verg.g' closely related _fd SR
speech, and if teachers diagnose and remedy difficulties with - ‘

‘the written form of expression, they- naturally look to an' .

. . improvement in children’s abilities.to express themselves by - -

h

. speaking. But speech has its roots in' gestures .and bodily- g
. movements. A baby communicates first in this way, accompa- .
- nied by a repertoire of sounds. which, ‘eventually,  beceme: ;

' - speech patterns. At times, it may be helpful toencourage bodily L
movement as a prelude to speaking and writing.In contempor-

‘ary terms, this might involve children in dramatic activity-or

- movement to music. Much good writing has taken place after
young children have been encburaged to dance and mime.: .
.+ -~ Writing is a graphic form; it involves making markson -
-paper. As such, motor skills are involved, but one also needsto - '
develdp a sense of order and pattern. For these reasons, the -

"relationships betwee

" ‘close. Some approaches. to the correct formation of letter
- ‘shapes have been through art, but picture and pattern making, R
" "also seem to release energy in some children for speaking and -
. .. writing. In many classrooms where there is-art of a varied and
.- high-standard, the writing is of corresponding quality.

LI

Co L 1 7 R - | ‘ ' _szi'idrén’g ‘Writiﬁg |

Ly

n writing and drawing or painting are =



RITING gLND READING .

7 o
Wep?{stated earller tha/t encodlng and decog.l—bg, as

R ";,fnverse o rations, are clearly refated and that-their separatlon

| ~is illogical. It is traditional. that reafhng—the decodlng—

AR should be in advance of wntlng—the enc dlng——but a-few

- /H(r_lovatwe approachesto readxng Nnow are béglnnlng toreverse

. e “>this order, Children’s own thoughts about toplcs of their choice

- are encoded by the teacher/ inta'sentences and written into -

O speclally made books. The chlldren then illustrate their books B
4 " whith. become their first readers. It will' be noted. that the

- - . mechanies of encodlng are Jhandled by-the teacher, but the
‘children are’ party to the process arrd develop strohg senses of"

ownership. : / "

" .. Children develop/ knowledge of letter/sound relatlon-'.-'_
ushlps (phonlcs) as thely copy words provided by the teacher and

-as they try to write thelr own words. Also, the clpldren learn

\ left-te-right, top- to—bottom progression as teacher.and chlldren

read back what has ‘been written. We stress that reading and

writing : must proceedr side-by-side..If this is not catered to in

..THE RELATIONSHTP BETWEEN !

any readlng ‘program, .children’s writing may be severely o

FE— lnhlblted in terms of content, form, and skills. oo
T If a child writes something, or has it writien on his ..
. . behalf, the presumption should. be made that somebody will

. children’s writing which are there - for. real purposes For |
" example, we would expect to find a half-completed model left on

a work table with a child’s notice, such as;’ _

- This is mine. Please do not touch, Sam.
l"Such s1mple notices provide excellent motrvatlon for both

. readlng and writing because they affect'behav:or 'This aspect
"has been’ grossly underplayed in classrooms for young.
senn o children. Too much that is written:has been purely descnptlve
Ty A although such wmtlng still has .an 1mportant place. .

T e ‘ ‘When : children " are - writing,’ they - should alte‘rnate
P between encoding and decoding as they struggle first to form "~ .-
: .+~ "words and sentences:and tHen read thern to check the match -
- 7 between their thoughts and the writing: ‘All chlldren will nd‘t-_*'-.-

work in this way, but it is ‘a habit that should be encouraged. by
" thQ teacher. Clearly, some - constructive. skills neélessary for -
R wrltlng can become analytic skxlls requlred for readlng, or. the .

. . .. T . .
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C . Rationale for Writing irf the Primary Grades, -~ . 7

- read it. Any classroom should have miany notices an“d pieces of ' -



‘ opposxte can apply If these: transfonnatlons do not seem to .4
function, ‘énd discrepancies arise, sthis proviﬂes the teacher "' ..

. thh opportunltles to intervene- and prov:de teachlng which = ...F
: will be seén as a response to a felt need. R

. As children write, they need many dlffe'rent words At

~ first, these are provided dlrectly by an adult, but the provision

' of word sources later willin lude thématic word charts of many -
Iunds such as the followang:

,‘ '-.5--7‘"'.; ,thlngs at. l}ome - L
: 1 “, -~ things at school, - =~ - %

T - thlngs we hke

daye pf the week and months of the o ) SR R & __‘-
R '_colors : Lo 'f\ - - L | :
T number_é e ‘.

Other charts should provide basxc vocabul 8 for personal o
- feelings, common actions, and preposxtmns Eere alsomay be . .;..}"-.. :
charts related. to the epeclfic interests of groups of chl}dren or ..
- those which .arise. from activities of various kinds. For’ ,:,v’
example a visit to the zoo could lead to a discussion of the ‘200 :
- words” which chlldren mlght hke to have available should
they wish to write about their experiences or write imaginary
stories based upon them: In the early stagés, the charts will be
illustrated . and -be rather like the pages of a huge plcture
dictionary, althdugh the entries may not always be in
<. alphabetical.- order ‘These word charts w111 be useful in.
‘connection with reading. If appropriate readlng books are
placed adjacent to each chart, some children may be motivated
to read them ‘and another link with reading will be forged.
. ' _ . Teachers should regularly ask children-to read selected -
-“‘examples of their own' wntlng If children cannot read-what
they have written, some surprise should be evidenced. Again,
- this situation ‘can ‘be used by the teacher to motivate, the
development of" readlng skills. Specific exampled of the close .
relationship between writing and readlng may be found
throughout the follow1ng dlscussmns '

SOME S'I‘AGES OF DEVELOPMENT .
I '\Ne have 1mphed that chlldren should begln to express
I . i .- , . r ‘ "-l"-;. ,- -. ‘ ‘l . | | | . _ -' . '. ) ‘_.
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i themselves through wntlng from thelr earhest days in school. -
.-~ In alater chapter, many suggestaons are given for generfiting -
- . many kinds-of writing. It is accepted, at the beginning, that

.. ‘children will*be unable to write for themselves and that an
~ adult, or older student, must write at their dictation. Later, all

,lnnds of v\mtlng will be attempted by children on their own. .
~ In a complex learning environment the amount of
o chlldren 8 writing . should reach conslderable proportions.
= - - Much of it will be “*free’” in the sense that it is generated by the
- . children of ‘their gwn volition and relates to subjects that
" matter to them./Other .writing will be- structured. It will .
emanate from. ‘experiences stimulated by the teacher for -
_ partlcular purposes. For example, th\e teacher may introduce
'work to give practice in the expressive or poetic modes. -
o -~ The.assessment of the quality of a child’s work must be
s ‘subjectlve but it may be helpful to consider some significant .
. stages in the development of the child’s 8 writing ablléy.

o more. .
e may

. ny 'The first stage is that in which the€ child doe
than/.“label” things and representations of thing

drawing a picture, the child may write on it some of the names

the picture a title. Again, the child might want words and
captions’ to-.be wntten to- accompany -things that he has
‘constructed. ‘ ;
| e The second stage may follow quickly on the first. Iti is the‘
. . ¢ stage when the child wantstownteacompléte statement. Such

have isolated wor.ds.orMest,maptxon._For_example, after. |

of the things which thé picture shows. ‘Or he may wish to give .

statements’ confsist of a noun clause and a Verb clause. A

complete statement is an_ effective unlt of communic¢ation. If

_the child is using a restncted speech code the sentence may

- seem unconventional, but it should still be acceptable to the
. teacher ‘provided that it is complete and relevant.
«ie At the third stage of development, the child makes two
S 'complete statements which he wants to write, 'or hdve written

for him. These- statements must be related in some way; ; |

-although their order may. hawve little or no significance.’

At the fourth stage, the child extends his writing to three - -

‘or more sentences, but this stage has not-been reached unless -
the statements have a logical order. At this stage, too, thethild
will be writing on his own, although he will expect to have

. access to many sources of words, 1nclud1ng the teacher
A —~ “ . ‘ .
;,"U. N
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The fifth and firial stage of the developmént in the early '

grades is that i in which the child perslsts with his writing over

- an extended period of time in relation to a. theme. Such themes ~

. will'be of great vanety, and the amount of tune spent on each
w1ll vary a great deal. '
‘Many teachers consider. that a chlld’s progress through -
- the ﬁve stages is a function not only of the amount and variety . -
~ of his opportunltles to write freely, but also of the degree tq |

‘'which some of the wntlng is structured. We agreqthat such

' controlled experiénce is necessary, althotigh it must never be - .

- the only klnd of writing that the chlld engages in. L on
SOME EXPECTED ourco‘u@s | o '_
| Whlle it would be foohsh to presume that any obJectlve .

. related to writing can be achieved’ f'ully dunng the child’s first_ |
years: in . the elementary school, we would. expect, to find

ev:dence of - some. progress toward each of the outcomes out- - -

.. - lined below:’ . . e

| 1 The growth of the ablhty to be artlculate in wntlng about -

.events , and ideas about Wthh Y chlld msh%g_ to

.communlcate B _

. 2. The growth of the ablhty to reﬂect upon past expenence, .

- wntlng, with' the obJectl\re of seelng"' what thlngs'
mean. . |

.3. The growth of the ablllty to. use wrltlng as a means of .
T expresslng emotions. .

. It -will be noted that the three obJectlves relate ‘to

behawors which depend upon the chlld’s competence across S

the range of writing postures -~

. N . ‘ . . . LY . .. . . 4/ ’
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Generatlng Wntlng by Young Chlldren R A
-"J. leen some apprematlon of the need for chaldren to
wnte and of the kinds of writing which Jnay: be expected
teachers will need to consider the pracnca} 1ssues m\i'olved m
1mtlat1ng and malntalnlng wntlng L . 7-

APPROKCHES 'ro WRITING ;T

o “The- indirect and dlrect approhches to wntlng are
dlscussed here. We will consider ea¢h’ separately. but they are
‘not mutually exclusive. It is likely that both w111 be used once
. "'_' wnnng is established in any classrobm. : ":"

The indirect apprdach Although wntlng w111 be oi‘ie

_ outcome the approach 'aoes not .seek only to generate. wnt:lng'-

" but to enrich all modes of individual and creative expression.It. ;

‘is expected that. chﬂdren can be helped to communicate about

" their experiences, 1deap, and feelings in-a great v‘enety ofways.

Writing will be one: ﬁlode If such an approach is: used a
‘classroom forso*young, .children will have somethmg of the

.quality of H vyorkshop where many things sre. happemng at. -

any one timeé and the children are commumcatlng about them

“in many ‘media; The symboli¢ representation will have great -
vanety and beat different - levels of, sophistication.’ For -
Rt example some children will communicate thréugh the manip-
u]angn or: creatxon of three-dimensional objects, while others"

imay produce tw ensional patterns and pictures. Writing—

a sophisticated and mplex synibol system—will gradually be -

~encouraged, but its forced use may seriously inhibit thequality =

.. and freshness of a young child’s efforts to.communicate. Of
T fundamental_ importance, however, is. the fact that the

L . ! " L . B .. R - A
SRR S I . ’ T R ' :
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:-‘:approach w111 generate a’ great amount of speaklng and L
."l!stemng. As .childten work, they are free to talk with oné . . - ' .
+another’ and .with the adults present; this is the essential 7
e prereqmsxte to, any form. of writing. Indeed, a chlld’ first-'h_-.n-
o writing will ‘be encoded ' speech that he considers to be

i

- .of outcomes within the d,omaln The activities in Ch

<. ‘ v

sufﬁcxently important td “preserve.” This approach may* he_, }
difficult to establish for a variety of reaspns and may require

. “patience onthe teacher’s part because tlhie writing. outgomes are -
not_immediate. Most important, thé'approach demands very . .

" careful - preparatlon Although tﬁe result.ant activity’in -thé".

" classroom is nontraditional and apparently “informal;”’ the

.- -underlying structures must have form whigh can-be p‘ret:rsely”.j
. .described, yetbe sufﬁmently flexibletd. accommodate ‘the needs . .°°
‘' of children as these become exphclt Wlth such an approach s

‘. -the teacher must be a clinician.. > .- . -~ e,
AR

_ The-direct approa.cb 'Thls approach depends upon the' )
;:"-__-prov:lslon of appropnate tasks of increasing complexity which -

i " can, be introduced to children without the need basically to - .

". ¢hange . the whole teaching-learning- ennronment If such .- . -
- tasks are to cater tothe differing abilities and interests of any:. - S

- group of children, they carn only be designed as starti

which indicate spec1fic directions and then permit a. ide

suggested .for this purpose: - This ‘set of - actnnt'}

The act.1v1t1es vary 1n dlfficulty, and . the- seque 'és are'
deslgned to be : flexible" encugh for teachers to adapt ‘them-
- across a wide age and ability range. The focus of the ri aJonty .

- of the activities ig on the transactlonal 3nd expressnre postures n

;and may relate to both. _The poetic mo

le’is mtroduced butis not
given the same. amount- of atten,thr{ g'_‘g?thas early st.age of a

| .'f;'.,j.f'chlld’s development.

.« In addition to. provxdlng examples of actnntles whlch‘ :

- HOW SHOULD_A _ APPROACI—I BE CHOSEN? _

‘may be 1ntroduced by the teacher on hppropnate occasions, we o
also outline in. CEhapt.er 3a structured sequence which may be
4-used to geneqate wntlng on a day-to-day basm _ R - o

B

C e

- . _ : The \teac"‘ er’ s Judgment about Whlch approach to use'-'_.‘. .

. . . - &y~ Children’s Writing

ng points:

g 1s not_..-\-, -
,comprehensnre but i lntended to stlmulate chlld '"_nw,. 1n- ‘l'.he: S
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f}f-?.:l_‘ :__-; when int oduclng wntmg‘ w;ll be 1nﬂueneed by her concern to;rT ,_,.\.;
-’. e [- “match charactensbﬁs 'of : dl:he new work with that of the ongoing =" --
- activity. Tl‘,appra ch to’ writing need net’ ‘be the'same ag the ]_ E

" "approach used in othey work but the children must come tosee. .
»it as compatxble if they are not to regard writing as- somethxng
© ' . extraordinary. For ex,a,mple, if most of .the- actlvxtles An a
L ,,_:;.‘ ;claésroom begin with the. children’s own idesds, then a closely
' preécnbed approach w1th ‘the teacher orchéstrating, would ™
- appear contrad,lctory, 'On the. other hand; children who' are
-7 accustoméd to hlghly structured. presentations in reg rd to
e ‘thelr own learnln ahnqt always be expected to find the%)v_vn o

e reasons t.o wnte e mOtlvathI'l ust be extei‘nal . Rt
. o [ : “‘-\ 1 . R F
3 WHEN CAN A CHILD BEGIN WE ITING" L e R
B | The decislon relatlng 4:0 when a chlld should beg‘ln

L}
P

wrrtlng . must rest with the teacherg Qur. experience suggests
.that many children: are reagbf to begln writing soon after; they
. enter school .- Readmess is einderi‘eed by children’s. 1nterests in
& words, by attempts’ to ‘write their names; by forceful statements
-about things they have beerrdoxng, and attention to wntlng or = .
printed matter.: In classrooms which. combine. children of
.-_several grade levels, young children are stimulated -to wnte |
because they see older children doxng so.- They also.nmodel the: -4
.- behavior..of -adults, and it is ‘important that teachers write
R nohces, make charts and wnte for a vanety of other purposes e
. in full view of the children.” - S
e ’li‘e,achers will know that often these 1nd1cators of |
- ® i readm.ess occur well in advance of ‘a child’s actual ablhty to. .
SRR render much’ in. hls "W handwntlng. It has been sugges
g tHat dictation can ‘bridge the gap between’ the chlld’s deslre toy
Wnte and his ability to actually do so. .
2. 7 We have already unphed that the act of takmg dlcta on'
can be a rich experience for both.teacher and child. Most .
- important, when a teacher spends-time xn this way, it supgests
that-wntlng is a very unpoftant activity and it givesit vahdlty _
in the child’s eyes, just as time ‘taken to hear a child read does:
- with regard to. the decoding process. The motivation to write:
~ will not be. hlgh unless the child considers it to be somethlng'
that people do*and find. useful and rewarding. -
Clearly, taklng dictatlon from a Chlld also provxdes the_"

- ’ - S ) ‘:., " . - ln Q ot - - o ‘. _.‘. 7
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- -Often, dounbts; can’be-clarified: by direct questions such as,
“;._H“Can outell’mie thie'sound of the first letter 6f;this word?””

- "Teachers can apprmse ‘the' accumulatjon of both-encodlng and

~learning which: scan’ ‘then be dea}
small-group' I%qapnn& ‘We have.;”‘ A
aking dictffion: prpwaég many: opﬁo"

purpose is: not ta get chlldren to )
respond to needs that are very e
.- taking. dictation c;stabhahes anim
whb know thlngs AHould prov:de help for

A

h.‘.

teacher W1th countless opportunltles to adopta d;agpostlc role. |

U expect a chlld WhO;I!nOWS how 16 Wire a.mmi;le electncal mrcult
- fara - '_nother t’h;ld to do i:he same. We expect a:
Chlld who ¢an read to give assistance. to-one who hés d1fﬁculty b

" decodlpg skllls, and so 'become aware of gaps in/ ‘the children’s - -
vnth b direct. teachlng in
ssed bhat the act of -
_mtxes for: teachlng_ )
aounds, le%l:er 1 ormat:om and othex skﬂls ’I’he: nee;d for a chlld y

" in reading; At semie future stage wewill also expecj; achildwho o

“.can Wribe' tb és&;st anather who q;leeds help to erzt:ode hlS own’_"

")

1d’e B

. TS leari the use of dmtatlon can be enormouslyjmportant '

. B 1n h lplng chlldren to “‘write.’ » But, oftena teacher may notbein
. 'a popition to organlze her classroom 1n such a ‘way as'to make

‘maximal use of. dlctat.lon. In this case, she’ 1ay have to hn:ut'

N

her vallablhty for dictationr. Some teachers set aside times in
whi¢h they. are available exclusively for this purpose. Others

" schedule regular mdlwdual dictation. appomtments reminding

children well in-advance of their sessions. Some first grade .
“teachers wait untll mldyear to introduce writing. They explain _
that by midyear miany chlldren can write relatively unaided, *

v redﬂﬁxng the number. of chlldren reqmnng large amounts. of {

teal

A 1at.e use to chlldren,.ln ‘their, writing.. .

_ PR Y ——

Children’s Writing

el

er time for dlctataon Teachers using this method usually .
d the first part of the year develqping vocabulary thatisof .

..t Others alsc can contribute to the amount of dlctatlon’.'::'-" o
. tha goes on. Older chlldren in the sch ol can be invited in for:

. hY
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. Where their help, is encouraged and apprec1ated Moreover

.. dactation between a parent and.child at home can answer the ,\,f -

aﬁ“

- m.

: questlon,
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L e . .
PR S Cipe -

o R <Y r- ‘.—, ;f*ﬂ&_ 7a

FINDING A TIM/E FOR ‘WRITING L AT e

-Findlng atigiefor writing fs not;,t st a-questlon of how to ~

| demands from' many parents for h({meworlr—prowded the‘ .

‘ a chlld begln wn'tlng"” dis- largely B
.dependent’ upon the opportunltles teachers are: aB‘te to make \ £

'\
Sy

w -
PrLars

“..

“fird’ time for children: b0 write, when-the®urriculum-is already. 3

-filled, but involves a se;hous assessment of how much tune the -
_teacher herself ‘can devote™ to. “becoh:nngr invelved.’ In the

'beglnnlng stages,it is better for any teacher to be ¢ onservatlve

- .in this judgment. If the assessmént is not reahstlc rusf.ratlons

o 'WIll certalnly arise. : : : S

' ‘If a teacher decides. that she wants wntlng to be gmng on :
: -throughout the school day, then. she must be prépared, when

.. dealing . with young chlldren, for them to make continuous

" demands on her or-on some other resource person. If the teacher .

‘ ."cannot handle such *demands. personally, then she must -

v ‘arrange fof others to shoulder some of the load. Clearly,

_‘teacher aides can help in this respect, but visiting parents and =
-older children also can give very real support Experience has

o

shown that all concerned have much to gain from these klnds

of cooperation. .
. When a finite am*qunt of tlme is to be devoted dally, or at

regular intervals, to writing, then the teacher must plan to use __'
" this smaller amount of time to maximum advantdge. It is |

essential that the.geacher arrange to keep this time free of all -

other demands. She must also" marshall all the resources .

aVallable that will give the necessary asmstance to children
“without: :her.personal involvement. For example, children who -

"cannot write at all and who. might normally dictate. their

- -

.thoughts for the teacher to write on their behalf; could use a .

slmple tape recorder for making a record. The spoken- words
can be reproduced in written form later, if they are of speclal

o importanee to the child. Children:with a very limited. wntlng .
’vocabulary, who can read some words, could ‘be asked to -"



‘arrange word cards. Those who have difficulties with letter

- “ formation can be encouraged to use a large-print typewriter. -
Children who are further alopg in their writing development

~+require 'a variety of.resources . which will enrich  their

vocabulary, such as the. thematic. word, . charts described - i

previously. = -
~  ESTABLISHING A PLACE FOR WRITING -
* . The physical environment in 'which writing takes place
is an important consideration. It might be presumed that all .

children prefer to write in a designated, quiet space seated at a L

- tableé. In fact, young children appear to.be quite individual'in

these respects. At times, a.child’s best work can be:produced.

“while. he is sprawled on the floor surrounded by the bustling

" agtivities of others. There are some assumptions, 1owever, that -

" can be ’made about the physical environmen. It should be

possible for every child toknow where the writyng materials he

" needs can be found, where supportive resourdes are normally -

- available, and where other children who want to write are -
likely to be found. For these reasons, locatians for writing

- should be designated and the-area, or areas, well equipped. .
Chapter 4 suggests one way of resolving this issue. Apart from
 theorganization of the physical environment, it-is necessary

" for teachgrs to define the child’s dégrees of freedom relating to -

thle 'use Jf writing spaces,Children need to know how often - -

" writing is to take place, how they are expected to use the

: materials available, and what outcomes are to be expected. .
. 'SHOULD MISTAKES BE CORRECTED?

.~ 'The dctivities ‘suggested in. thisimanual'will generate a

' great deal of writing. As stated previously, in the early stages, <

‘adults may need. to provide continuous help to young children
"' as they struggle to make their responses. Such close support
. means that the writing -produced will be. of an acceptable

. standard of accuracy. Later, as the children feel able to write
unaided, mistakes of many kinds are certain fo occur; In*the

~ past, many tedchers corrected these errors in traditional ways: -

' It is now suggested that the persistent inistakes which a child: Y

" . makes shoulgd be viewed d‘iagnostic_ally_by the ‘tea(':hgr, that is

~ .o~
g .

€3 - -
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.. examl ed’ w1th the objectwe of findmg ouf why they were,f
" made Subsequently, it will be the.teacher’s job to provide -
partl uIar expenences or other resources, so that similar

rs. are.. no repeated Often,. errors 1nd1cate that -the
_Cclass comis deficient in some  respect. For example, if children.

" _cannot spell words relatlng to their homes, this might suggest
. . that a word source in the form of a picture dlctlonary or word

‘chart relating to this theme is not available.On:the otherhand, |

. : e partlcular child who makes similgr spelling mistakes might
" need- help’ thh word-bulldlng skills which are based on

. .phonics. In‘every. case, the teacher should remember that" - -
writing prov1des the young child with his only opportunity to .-
express sound in a graphlc symbohc form. A child who

struggles to do this on his own is having a richer educationdl .
experlence than one who hesitates to-the extent that he never '

o wntes a “new’” word without the teacher’s help Tl

“As chlldren approach independence in: thelr wntlng,
" gome teachers introduce the concept’ of pr.Q__freadlng in the: )

_English curriculum. area. When the;child understands its

- 'purpose and use, the teacher can suggest that he proofread his. -

creative writing when it is ﬁmshed Through self-correction

e ‘'many children produce better technlcal work, and avoid the -f“.-'

- 'threat to their expression that ngld correction by the teacheris .

o likely to produce Whatever reésponse the feacher makes to'a
¢hild’s errors, ‘it must- not. senously inhikit  ‘the chlld’ |
wﬂhngness to: go on expresmng hlmself by.wntlng | '

o ‘EVALUATION AND RECORDKEEPING

Some form of evaluatlon and recordkeeplng is necessary

so that teachers, children; and their pa ents may be aware of

- growth. Inltlally, the record will comprl e samples of the work.
 of ‘each individual, collected at regula intervals. Later, the.

- “ordered samples will be- suppleménted by the teacher’s notes . '

‘ which : refer to- special. difficulties and their allewatlon :
significant growth.points, and the special 1nterests of each
child. Existing mé#ns of comrnurncatlng with parents can be

- extended to relate to writing, . but it is<~also important for
teachers to arrange for. parents to see- ‘significantly large

- amounts-of. writing which the chaldren produce. Forexample;if
'a child produces an extended plece o£ wntmg that. reveals an

1
. <("I -
. ".‘-’o - k
- k./
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interest which:parents could support out of school, then it . . :
. might.be photocopied and sent home with an explanatorynote. : °
. Such an approach to parents will do much to encourage their' - .
" continued support. The use of vigiting parents to help children '

- ~as they write has been mentioned previonsly, but parerits can -
. also help with assémbling. picture files and other supportive -

.
¥ .. .

“materials. Formal methods of assessment appear to have little o

i;pl;ai:og:'_in:"ﬂ;éj-egrly stages of t}ié‘chi}d’s ﬁﬁ@ng“‘dév?loptx}gpt; ’ L

. 'SCHOOL SUPPORT FOR WRITING =~ @&~ o _
. . -Before any Work is introduced; it is presumed thatithe =
- “tedcher will ‘share her proposals and tentative plans &ith
' .colleagues because the new work may have complications for . =
~ the" school as' a whole and will certainly be enriched by the -
-understanding and support: of the whole: faculty. As work
. progresses; .cooperation ‘- can ‘be crucial. To take just -one
'example of a practical ‘outcome, ‘writing produced by some - .
children may have great appeal as reading material to others ' .
 who arenot in the same class. Wherr it is po3sible to use written/ .
. work in this way, it is seen tohave a highly significant purpose
. ‘and’'will stimulate further effort in the school as a whole; . .-

» T e
- ke ’ .

-
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Chapter 3 "V !

A Structured Approach to Wnt_lng for Young >
:jChlldren. How to Get Started A

‘ o

et R - e
Do ! T .
¥ v

‘\ ‘ STAGE ONE-—-Labellng and captlonlng

s 1 Prov1de the ch11d thh unhned paper ‘no smaJler

A : ‘than 10 inches by 8 mches boun,d into booklets of up
Aol totwenty pages.: .
o 2 At some . time dunng each’ day, the chlld wﬂl be
J. * | expected eéither to draw or paste in a picture about

S e gomething which iriterests him; using the left—hand

i ey osidetof a double- spread in the booklet -

: ] ,_3._When the chald has completed his plcto_re,_you or an

_--questlons Wh:ch are soO franred that a vanety f
- appropriate speech patterns are used and the ch d’

| - .77 vocabulary is enriched in the personal meam_ gful
S e Y contéktof his'own work: s

' 4. As the child’s thoughts and feehngs about the
' . picture are becoming explicit td"him, ask the child if

" he would like to write the names oﬂany of the things =

s .. - in'the picture, or ifhe could suggest a captlon for the
i 0T opicture as a whole. | . < .
‘s 7 .B5-iIf'the child wants names to be
- =+ ., spaces whlch the child indicafes. When a caption is
L 8 : _suggested write this for the child on the right-hand
e _ side of the double spread. Duririg this time, keep the . .
.. » 7 child activelyinvolved. For example; when writing a

’ .fféh,'do‘:thi-s in the:-'-- -

" word, you might ask the child to “write” oneé of its -

T lett‘ers with his ﬁnger on the table top, or to tell what: -

. - - : - ‘.
' . o ’ . Lt - .- . L
. ) . . S R . .
- o . e - . - "
. . . . B . ’ . * -
o . ' . . . . . '
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o L subsequent distussion takes a different form.in that

'-'6

. .'_'.’

- - K . .- ot

another letter “says ?? Wnte the letter shapes correctly

‘and of sufficient size so. that each may be differenti-
- ated clearly. A black felt t1p pen is excellent for thls
purpose. -

When the captmn is wntten, ask the Chlld to read it
. aloud and then trace over the letters with a colored

. pencil or attempt to. rewnte the captmn in the space
below your wntlng -

ThlB .stage: is. short and most chlldren soon
progress to stage two. . o

: STAGE Two_wnﬁng complete statements of one-unlt

length

The chlld prowdes a plcture as in stage one, but the |

" the child is encouraged ‘to talk about the picture in

'descnptlve terms and is helped. to’ formulate his
.thoughts -into complete statements which. hang .
together in some recognizable ‘pattern. Rémem r -

. that the cntenon for accepting any statement is ¥
. .completeness as a unit of communication’about the
. picture. For example, a young Afro-American mlght

. . w [ o 3 - . . . ’
. . . : . N -l . . ’ . . -

: Children’s Writing'r .
I U : R

. use Black English, the ethnic quality of which-would -
- be perfectly acceptable provided that the statement

is complete and relevant If not help the ch11d to
make it so.

. After the chlld has clanfied those aspects of the

picture which seem important to him, suggest that he .
make one. complete statement about the plcture,
which you will writé on his behalf. As before, this -

. statement is written on-the nght-hand side of the

double spread while you employ various technlques

" which help the child understand how the statement' o

is encoded.

_.Once completed the statement must be read aloud by -

thé ' ¢hild; and. he should then be asked to find

, i :;"."lndl\rldual words, not hecessarily in the order in - |
© which they wére written. The statement is then ™
L copled by the chlld in the space below your wrltlﬁ'g. If

A

- oo - . -~ . . T
ct s . . . -
e C 3 B . . a
1 ORI -



he wmhes, the chlld can do this several tlmes untll he
R ~ ‘copies with. conﬁdence and accuracy. -
S 770 74, Finally; write ‘each of the words in the chlld’
; e ,-sentence onto separate one.-lnch stnps of card cutto .
.7+ .  -the appropriagte length. These are retained by the
. child and stored in a cardboard pocket stapled to the
.~ back of the writing bookléet. When the child 'has all
- the words, he should match-them to the sentence.
*  Subsequently, the strips. will. be used for aentence
- - making and as a word sourcein relatlontothe chlld’
-, first attempts to write unaided. e

.5 Before long, many ¢hildren’ 11 want to try to wnte
: - . on their own. This should He encouraged .but the
.- " child must be reminded that he-must try to wiite a’

.-. ._
T S L

-

- combplete’ statement about his picture’ and that he

"+ .. should think about this first so that he writes the"

+ .': sentence he cons1ders to be the mostnnportantone to
s 'express his idea. : :

S 6._When a child has written hlB own sentence check to

- «; see that it is- c;omplete, and ask the child to read it

“ .. . aloud. As before; individual ‘words also should be

A ‘read in_ random order., Also ‘check the correct

'formatlon of letter shapes ‘and. see- that suitable

‘. spac¢es have been left between words Every class-.

L . room shéuld have means of helping childrén form _"

- 1 letter shapes correctly and these should be introduced

-« . to children. as -a result of the diagnosm of their
o L 1nd1v1dual dlfficultles | .

By the. time that a ¢hild has filled hlS ﬁrst one or‘
o ,j'ftwo books, he may be anxious to write more than one
© ¢ - complete statement about a picture. If so, he is then
' - ready to demonstrate thathe has reached stage three
+ - -of his wntlng development ' :

' rf* :

) ~ " A note about word passage

e " The general tendency is for the chlld fo use: words -
e already written in his booklet -and gvailable to him
. on word cards; Iti erefore, necessary to check to- -
;' see that the child ean still read these words. Reading” o
o practlce wh1ch takes place regularly, is the most s

; S - ' g ‘.d : . I ‘ . . R B -
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"-effectlve Take ten cards at randOm from a chlld’ ‘

L ST

Y
.

L

word store and use them as “flash’cards.” Ifthe child

cannot. fead any of the word cards, he should be
~ helped to do so and asked to think of waysin which ' -~
" he could help hlmself tor them. Some chlldren\’_/
©. may invent gaimes.of “Concentration” (see Chapter .-
'~ B) by first matching each. word which* they find- -
. difficult to read with a drawingor picture on a card of

another color. Indnnduals can. comblne cards and

o ‘play such games in pairs, or in small groups. -

‘If the child’ uses only those words which he has

__ .-used before, much of the’ child’s unaided wntlng will

be repetitive and trivial. Interest will wane. This is -~ . .
the time when\ additional word sources must be .
'~ .available. Thematic word charts are of. great value;

'~ but the child should still feel free to approach the ~ -:
adults in the classroom for help. Words discoveredor . .

prov1ded should be writteni on word cards and placed |

_ | in the booklet pocket when they have been used

.-

'-.{STAGE THREE-—ertlng two complete statements

u.m by ERIC.

[KC o

1 The stage of wntlng two s&tences about a plctufe -
. constitutes a s1gn1ﬁcant step forward. Writing two .- -
- statements’ raises ‘the question of how they may-be .

differentiated onefrom the other. Many childfenwill-

presume that  this is “done by writing ‘them on
. “separate. llnes, But it is an:easy matter to introduce

... the child to the period mark and the use of the capltal -

.. lettér for the first- word which begins each sentence.
" Children learn the correct use of these punctuation - -

© forms with little effort at this time. Very httle formal -
-\teachlng see;'ns to be necessary

2 As at stage one, prov1de ,phﬂdren w1th word cards to

“match what they -have written, the words being -

" stored in a pocket stapled to the back of th wntlng
booklet. Encourage children to use new words in_
their sentences in an attempt to help th make their.

- writing gore precise and v1\r1d As betore, this i =~ 7
L more likaly . to happen 1f there are abundant and

..
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| -_followlng sentences
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vaned word sources readﬂy avallable to the chlldren,
.+ inthe classroom* New thematic word charts sould be B

bmlt up. mth the chlldren Ca * |
X} , .‘ .

......

o 1 From two sentences, 1t is ar short step for aome s
SR ichﬂdren to write three or more. .
" When three complete statements are wntten they -
.. _may,at first, appear to have nq logical sequenceand .-
. even seém unrelated For example, a picture showing -

a 'scene at home might be accompanled by the e
I 'can cook dlnner i

"I love my mom. = = ..

\ IhketowatchTV S
Some chﬂdren ‘will require conslderable help

"~ before they are able to dev’elop a description or story = -

_o.in a.logical way. This .is the time when they need ..

. many opportunltles to6 listen to stories read to them. .

"' It.is’ presumed that you should not’ interrupt their -, -

" reading of any- story in ordér to discuss its structure.’ -

" The careful selection of ,stones to read to chlldren is a ;.
o most 1mportant task. - '

. . ;By stage four, the. chlldren i any class wﬂl beg:tn to .
exhlblt wvaried levels of competence. Some will' seem

to go ahead fast, having an intuitive understandmg' )

- of how sentences can be arranged to communicatein
.- ‘alogical way. These children will begin to writemore -

.and more when they have a deep interest and will -
soon - progress. to stape. five. Others may “have -'.

problems in ordering thelr sentences ‘and may’
hesitate to write more than three or four. A few will:

‘want to go back. to’ the - stage of dictating fo'the

teacher. Such a regresslon is to be expected. Ifachild :
wishés you-to write on his behalf, take the opportumty

. to dlscuss how one sentence should lead to another

- At this stage too some chlldren will begln to feel

restricted if they must- continue to draw- before
) ‘*-'_.‘--_beglnrﬁngtownte There 1s noreasontocontlnue the

~

1./;. S
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'act1v1ty or to malntamr the double page spread
format, if a child has ideas of his own.

. 3.As children write more, the practice of seeing that

. _.every.word is matched by a word card stored at the

| : back .of the booklet -becomes unmanageable. Once .
. children write more than three sentences about any
o toplc one of two alternatives should be introduced.

L . First, the small word cards are replaced bya. box of
- .ﬁle cards. At the point of - changeover the child
- _ himself can copy words that he wishes or needs to -

o - have in- his “new” store from the old cardst From K

- _ then on, the file cards are used only for words which

" hirmself. The file cards, at first, may be. in crude

o alphabetlcal order, but this will be refined later. .-

The other alternatlve 1nvolves the use of a small-

f _ word book in whlch each child writes, or has written

..+ .- ‘for,him,’ the words that he requires. The word book
R - 'will have narrow pages and sach double spread.

" - _should relate to orie letter of the alphabet As with the
' file cards, ghildren can transfer to’their.book" any’

~word from the word cards which. they partlcularly

e

the child requires and cannot write correctly for ..

- ‘want to note before using the book for new words. .

. Pnlike the file cards, the word book cannot be strictly
alphabet:lcal in that words which begin with the
. sameé letter will be entered on a pagein random order.

- . Despite this minor dlsadvantage, word books have '.

| - 3 .' proved to be very effectlve and also 1nexpenslve e

| 7. STAGE FIVE—ertlng thematlcally ' 1'

1 Clnldren ‘who wnte a number of sentences in .a
" logical order about the same sub)ect are writing

thematically. They persist with their wntlng forlong

periods and often seem deeply involved. When the
: ~classroom ‘sghed requires . that a child stop
~ -writing, fe shmhﬁf- understand that it is quite-
: appropnate for him to continue his theme on the next

BT occasion. By this means, even young ‘children wﬂl‘ T

begln to produce conmderable pleces of work

o
s

- &y -

G
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At thls stage 1t is 1nh1b1t1ng to perslst in-the use of s
. writing books as used earlier. It is time. for the = -

- children to make individual booklets of many kinds, :
-varying them in shape, size, and form to match the -
themes with ‘which they are concerned For example, - ..
. if a-child chooses to write about houses, the bodklet -
.. that he makes; with the teacher s help, may be cutto -
the rough shape of a house, and decorated accord--"
.ingly. Such booklets will have different arrangements :
- of their pages, as suggested in “Some %vays to make L
‘-books” in Chapter 4. = B
.When the child writés in a booklet of hls own makmg, S
. "the balance between illustration and writing may -

- change' considerably. Some ‘children will wish to .
' . insert-smallei drawings, or cut-out. plctures, into the |

- text. Others may have no illustrations at all, while.

‘some” ‘might produce a booklet of many pictures

supperted by much less writing. All forms are

acceptable.. The cntenon is the. development of a .

theme |
When chlldren make complete books, dlscuss w;th_.f

‘them the question of standards of presentation. -
Every effort. should be made to help children produce .
‘their work in the most effectlve form. -

As children begln to write freely, thelr uleas wﬂl run
: :ahead of their skills.. Anxious to encode such ideasin

writing,. they may mlsspell words and use incorrect

‘punctuation.-You may be cont:erned about this, butit

should be realized that the problem will not -be

. allewated by -harsh- criticism. If you :insist on-:r”. o
- accuracy, the writing may ‘become stilted and bnef.&

The best way to deal with the problemis by-quiet -

personal dlscusslon followed. by remedial activities
" designed to offset specific difficulties. This requirés

skillful handling. Children must see your interven- - |

tion as appropriate to thelr needs. If not, subsequent.' _
work with skills sequences may be v1ewed as a-‘-----:

'.*‘pun1shment” for writing so much.

. Children ‘at the first four developmental stages wﬂl_ '
-have contnbuted to class books of many klnds but

.C'O

D .
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" this is the time to extend the activity and enrich it.
. The title given to any class book often determihes the
" extent of théxchildren’s contributions. At stage five, -
~ topics such as “Ghost stories” or “How to reachmy
‘home from school” are more suitable because
- extended pieces of writing are implied.

'~ 'When children contribute to class’books, they work
. individually but the results are shared. True group -
~work in writing will be rare. Most children will be ™ .

- " unable to accept and work toward group goalsatthis
" early stage of their development. On the other hand, .~ -/
two children may work together to produce a chart.. "' -
. For example, two friends might produce a chart - =
- . about .their neighborhood—writing, drawing ‘and -
collecting pictures and artifacts which relate “to .-
places which particularly interest thenr: Charts are -
© - more. easily - made by children working . together
. ™ because.everything that they assemble is visibleat.
the same time. It is like producing one enlarged page
of a book. .~ S SRS oo
~ “_ Finally, the richness and variety of the childrén’s
' writing will give some indication-of the impértance-
accorded to it by the teacher. As with many other
... .. things, teacher attitude will be a critical factor. - -

C

‘A note on helping independent writeis select themes:
o Sometimes the writing of young children will seemtobe ~
similar in style to that of the books in their reading program.It -

~ will bear little relationship to the normal ways'in which they

express their ideas or convey their excitement aboyf a topic, °
which really interests them. If the books in tie reading
program are the ones which children are encoura gpd to read, it
is not surprising that.they come to think that thE books they

%.. write should be similar. No child, irrespective of his level of

" reading ‘ability, should be confined to the reading program

. books. Indeed, one of the more importantteacher functionsisto
' _ see that the best possible range of other books of quality is
‘available to children at all times..This becomes crucial when
_dealing. with children: who have few opportunities to become - -

Y

" invelved with appropriate books outside school. .- = toos e

- Children who are capable of producing extended pieces R

S .

[ 4
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‘;-";‘of wntlng on themes of theu"own chooslng are’ qften wﬂlmg to

B _-wnté about topics sugge‘stod to them, provided that the subJect B

. ‘has an: expenentlal base. Others; confused by the extent.of e
o thelr ﬁ‘eedOm to chbose, may seek your advme in. regard to
"-;;_’;-i.,-themes. S 7

, relatton to the extent and quality of the wntlng suhsequently» |
r xproduced "To take a 'simple example, a teacher might help a
cluld interested in the natural environment to grow some seeds -

In both cages, d1rect expenence can be a cnt:lcal factorin -

- “in the classroom. When the seeds germinate, the teacher might

; suggest 'tHat the’ chlld make a booklet about growing seeds. o

e Wntiﬁg of this kind will not always be: extenslve, ‘but it may .
.»;jstlmulate further ‘interést in the subject, or raise guestions
-"f.-whmh can only be; dnswered by additional expe: ientation. . ,'7
" i+ An awareness of the 1nterplay between direct experiences and
7o writing will l&e of great importance to.the chlld at subsequent
A .-'stages of his educataonal development S Lo \ o

'::_COMMENTARY S o - o L T

-

. ,’.

The approach outhned in thls chapter is deslgned to glve :

e lthe chlld maximum degree of cheice, but its structure -

- . predicates a careful progresslon through clearly defined .

. stages. Progression is necessary to- the. development ‘of -

. competence and observatlon of the stages by the teacher can
eeerve as a. check on such development:. -.>

- ‘'While it is suggested that all children mlght work in the

. will not-constitute the whole of children’s writing at any level. '

: -‘-For example, if a child at levels one or two wants to dictatea -

'+ long story -to his: teacher, time should be found for this, even -

: -though the story may turn out to be almost incoherent. - i
Sl " To become a writer requires expenences and inputs of

. many kinds.The teacher may provide experiences such as trips ~
- about which children can talk and then write. The resultmg
.. - ideas for Stdries or poéms could be recorded on the chalkboard,

' lead1ng to 1nd1v1dually written pieces by the children. Thls "

. -approach is but ohe element, just as the activities suggeste'd in

. “Genérating ertlng by Young Ch1ldren ” Chapter 2 are
S another S I LU U A

PO [
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_?i'.‘j._-“’:So;ne Practlcal Aapeots |

If it is expected that chlldren wﬂl take thelr wntlng ERER
| 'senously andigo ahead independently, it is .necessary.to~ .
" establish 'an area in-the classroom where- suitable basic:

_ -."mat.enals are provided and writing surfaces are kept. free for | -
__ this purpose. This implies the provision of adequate display =
_and storage facilities, the concentration of word sources of &
“many kinds, and the allocatlon of at léast one table and setof -~ . .-
. chairs to: accommodate up to su: chlldren to be used only for-

s jwnt:mg. -

Setting up such an area is not an easy t.ask It requlres

.._I:_'.-:_"-"SETI‘ING UP AND MAINTAINING A WRITING AREA R

| '.-oonmderable attent:lon to detall if the.space really #ds to:be

- functional. The area must be so arranged that the thlné‘&WhICh L |
. a child needs both to support arrd stimulate his writing are . | '
' ava.llable in such a manner that his energy can be concentrated

_on the work. Itis rather like setting up a veéry small kltche{x‘ln |
: Wthh one 1ntends to do.serious cooking.

“'The first major consideration concerns whether or not

the area should be eeparated from the main- teachlng space.
- Obviously, ho .area.in a classroom would be set up so that™

. - children worklng w1th1n it would be out.of vmual contact w1th- .

. others in the room..

f

Aruitea mm.- enic |

. An area WhICh is completely cut off may suggest to the_ -
o chaldren that writing is quite separate froin everything else,. or - .
--tHat it.is the prerogatwe of a selected few. Experience shows ~ -
that a space partially open at the:front but closed off on the

other mdes fanctions very weil. If it is set in one corner of the

room, the walls make good dlsplay eurfaces and the room -

k)
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SN Crayons. o

i _Chalk whlte and colors R R SRR § -_:

hlﬂ;._

‘ | A ﬁle of mounted plcj:ures, sorted thematlcally. _

I - f"' o s ’\ v _-;----.-;;'-a. i ) -;

j l -

SR divxder can alao be the storage umt. An effectave d1v1der can ’be
* -~ made from corrugated cardboard or fibre board, four feet high;
. tacked to the back of a low cupboard whach has open shelves'
P dividéd by vertital partitions. - - "
e The second consideration concerns the matenals whlch.' ,
the children use. Some. teachers may feel that young children
.~ -~ cannot berelied upon to use materials economically when they.
.7 have free aécess to them pthers will know that children soon ~
: adopt sensible attitudes if they are given real responsibility: - .

et

If the writing area initially is a well-organized, attractive

and 1ts asslg'ned space is easxly made after a work: penod

Basu: Matenals

o ‘:-;""Penclls"medlum and soft vaned colorsi £ ‘;“:._,_“
¢ Bellpointpeps. T

"'Mag'lc markers° thlck and thln vaned colors

L L. - T - ’ J-’ .

.-Erasers R e ‘,:‘_ :

of the paper 1t contalns pasted on the end ‘ -

Lea
A s

A hmlted number,'but w1de vanety of magamnes and

[ . - - X . . - L e~ e e

‘ A vanety of wntlng and draw1n.g papers stored ln trays '
: ' . or shallow boxes. Each tray or box should have a aample

| space, and the cl;uldren are told that they are expected to help e
- make if’'even more s0, they. ‘do not seem to abuse their freedoms.’ .,

T Subh attitudes develop most readily when the children feel that' U
~ - the space will be available permanently: ‘They must know, for -’
.- _example, that they do not need to appropriate a magic markbr e
... because they fear that none will be available withina fe ‘days.
~ Such: knowledge is largely a function of tl';e ways in:which .~
o f-matenals are organized. If every item has a clearly; deﬁned. _
.. space indicsdted (for example, by outlines drawn on'the:shelves . .
. ‘of the storage unit), one-to-one correspondence between-an ltem -

~= Some Practical Aspects -~ <~ ¢ . 0 L%ag
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catalogs to be used-as plcture sources, by the children. Fo —_—
prevent them from becoming an lxntldy heap, children =~
should be told to remowve whole pages if they require . -
B photographs whlch appear there. Magamnes should be - R
. replaced regularly. .

.. _-Sunple bookblndlng matenals (see sectlon on' _
-“""ways to make books” whlch follows 1n thls chapte

A ‘-Word sources: | - |

. a. Commercial and homemade dlctlonarles. _ '

e il sl ’b Thematic word charts (may" be’ clipped to cbat R

AR T os Y “hangers 'and hung at sultable helghts) o T
sy s f» *g;, Blank word cards. ' YL .

27 Oth :'_'J-'."Ma'teriii'lé?* - Lo e
;_A mmple tape recorder and a supp].y of cheap tape'

o _cassettes A | F

- Atypewrlter o SRR _' : T S _-'i'g";;
‘__ﬁSeveral stamp pads and 2 sets of rubber letters R -L B

The rubber letters come in sheets They are tobe found in .

variety stores at about ‘$1 per set.. The letters should be ™.
mounted separately on fourq,nch lengths of one-half inch My
dowel, using ‘Elmer’s glue. Each rod should have the -+

' correspondlng letter stamped on. the end The rods can- (.

L
1

S (Ba&s 6|
. H & G ﬁ e
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then be stored ina shallow box mth a hd Holes should' _

be punched: through the lid so that the dowel rods can’

stand upnght as shown in the 1llustrat10n g
.-.- . . . ‘ i \ L

- tPost Ofﬁce Box .

o You may wish to const.ruct a spemal post office box for- .
.- the writing area. Provide mailing envelopes of assorted sizes’

“. ' among the wntxng ‘materials to mail hews items, birthday
Sk greetings, Speclal stories, etc., that ehlldren may wish to send” - -

Z " to friends in the room (including the teacher). A child’s. name -
... and desk or.table number could constitute his “address,” or

-+ children could 1nvent unifjue address systems. At a regular S
o _tlme each day, a chlld postrnan could make the dehvenes. )

>~

SQME WAYS To MAKE BOO‘KS | i
Bas:c Materzals _" "  o _. - .
R Papers and conta.lnersr Fastem;rs .?'.I‘o‘-(;l's o o
~ . heavy cardbodrd - - metal rings - | 'éclséors A

(boxes) . - yarn, thread = = glue . T |

7 . oaktag = . - ':, B ribbon, tvnne Y -~ 1” and 27 tap(_a‘
R newspaper - - - . staples .- . ‘paper punch -

_ e -'constructlon paper + .brass fasteners =~ paper cutter
LT newspnnt - nuts, bolts, washers needles
‘manila paper shOe laces . 7 _ -stapler

: ]wa}lpaper sample '_ elast;c bands
+ . . ‘'books - o e
- "flatboxes - .. . v o0osT . ¢ R

' pt;lper_towel tl_lbe's T , S T
' ‘De‘c,ord_"tive Mate'rials. |
CL crayons, palnts maglc marker& s ¢

' contact paper scraps, used gift paper
> - _cloth oddments—burlap, felt cottons

. H - ' . . . ‘ : ) M
. "‘- »--l... . '-. ) 1_ T . - ) . N P i
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'Large Class Books

.. ‘covers to suit large
pers (manila, construc-

holes and fasten with I-
nuts, washers and bolts.

. . i .
e e W™ @ W Wmoa e .
. . ;o

"~ moved to add pages.

. . . . .
- . -, . - . i .
. T P . - . - .. ) .

- - ) - N - N - -
g o . . : o . )

e [ - - L=

.- * ... -~ N
A _

~. Add strip of ¢ardboard to relnforce back and front

: Protect the.book covers with: clear contact paper or by
bruehlng with a. solutlon .of Elmer 8 glue and water
(consmtency of. cream) - ; R S

Small Books for Indwtdual Use '

Mmy
D.arj

Punch holes. . |

Cut slots.
. Secure -
B . .. -with.rubber
N 3 - - ~ "bands. -
"‘“‘Staplee

- N .
- - L *
. ~ l

L Stltch w1th yarn or thread
. 1

4‘3

Children’s Writing

Cut heavy cardboard e
" sheets of assorted pa- - - .

tion, oaktag). Punch - =

. These can easily be re- o

v Score and. fold here Sl TN

. Coat hanger-mserted in center: of book: for easy hanglng RS



‘ Apply Scotch tape to ﬁ-ont and back covers.. - ' -
: Punéh holes through tape and fasten with" nngs brass o
. fasteners, twlsts from plast.lc bags or, shoe laces :

. Simple “accordian” book.

"Fold sheets of hea1vy paper and .-

_' tape several sheets together. = - ..
Paste first.and last folded pages
to ‘heavy card covers. '

"-_EC.. Some Practxcal Aspects
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' and insert them into a decoratecF
‘paper towel tube T “E

_.. . . . R -
. o

o e 5Tape two pleces of cardboard to-
o4l 0 11 mether on three sides only to
IR o . ; "~ make an “envelope it Sllp pages

P © I U  inside.’ - . - _

Use flat boxes decorated by indi- =
. vidual children to’ protect the
~pages-of -their stones (One box E
for each story)

, Roll up pages of wnnng inside

" scrap pieces of felt, oaktag, or '
leather ‘and tie' into . a ‘scro.

- with ribbon.

MKI(ING USE OF WORD CARDS '

- As they engage in many of the act1v1t1es suggested in’ E
- - thids manual, children will requesta great vanety of words from
o ,the teacher. Such needs may be. met ina number of ways. A

- - . . ' .

S " Children’s Writing

'. gether. Roll up the sheets of paper . . o



teacher may sunply tell a chlld the word that he reguests, the S
“word may be wntten in‘a‘child’s personal “dlctlonary ” or, lt_'i. o

rnay be provided as a word card

egp T

s

-

" Often, without any dlscusslon a word w1_ll ‘be carefully- .
wntten out for the child . onto a card There will be times,. -
however, ‘when a teacher will want.to use the occasion as an

opportumty for indirect teaching. For example, as the word is
‘writtenout, theteacher mlght stdraw dtterition to the names.
of the Jetters by saying them ietly as she forms the lettér

" shapes. Alternatively, a child might be invited.to contribute to

. the building-up of his.word through the use of questions such

-as, “now...what letter does your word begin with?” By these" - o
lheans, wntlng a word card will become a joint activity. -~ . -
' ~ Whenever a child. requests a word in the early stages of

‘his writing development,and the word has been written out for

-him, the teacher should also give hlmasecond blank card. Ata =
certain time each day, children should copy each word givento .- -
‘them onto! a correspondmg ‘blank card and then redgd each’' -
“word. Thls is suggested for -two reasons: First, the act of -

copying serves as a reinforcement to both wntlng and readlng -

. the word. Second, the .child builds up a collection of duplicate .
words, maklng posslble many more writing activities. Ideally, - . .

‘'word cards should be stored in a file box, but a strong manila. |

. envelope is. a practlcal alternatrve At first, the order will be

random. Experience i in arranglng words in alphabetlcal order -
can come. later S ‘ '

Some Actzwtzes wzth Word Cards
“A. Sortlng Act1v1t1es SN

The word cards are a basw resource for so,rtlng act1v1t1es |

‘of-many kinds. Sorting can take place at.a variety of .

- levels of. sophlstlcatlon, but all chlldren can participate.

T s Examples of crltena for. sortlng are:

' . . -
L - e - N
R ‘»'.*‘,,_. o ’ — ’ . / o7

Words, that begin with a spec1fied letter
Words that begin with a spemfied sound
Words that rhyme T -«

[

<
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| . . Words with a specified number of syllables

. .-Words: that go together thematically ..~ )
. 'Actionwords, ;... - . I
~ + " Neamingwords -~ - ST e
.ot : “Words about meu‘;_ o I

. “Waords I have forgotten how to read”, " -
r.'::_i__- | .: B, Words with pictures - e ’
' ~ Give the child a set: of any f_wé plctures mounted on.
. cards. Choose one picture, and ask the child to find allof .
. - the words in his box that-could go with it and to place

" e.g. Picture ofa.ca,r T

- Child chooses? = ride ‘car . fast .. .wheels .. - "
T .. -race seat police

. Aék"t‘}‘ieohildi to _irépéat.;l'itﬁe act.i\_iit&"'i"c‘)i"_'each of the o'thér.

.. words and to talk about -how, they are related to each
-" picture, © s P NP
_-As an extension ofithis activity, the child can be asked to

- hasselected. - . S e

. 'The -duplicate sets lof words. allowy a "cg;;ld "to  play..

, ““Concentration,” but the gamie is enhanced if the sets of
- [ cardsofindividuals are combined. In either case, a child
.+ . whoturns over matching cards must say the word before

- the cards can be tdken. ‘When sets ‘are combined;’both .
.. .players’ word recognition and reading abilities .are - -
R .- .enriched. - . = A SR

e
R
‘. s : .

ISR LN

1. Prepare:‘-zand‘ duplicate a quge number of ;;oéies of R
- .- Bingo master sheets in the forms shown below: ™~

’ -

o

DL 4 7 R 'Chddren’sWrumg

el L

.'j"l.'f'.._

' pictures: ‘'When he has finished, ask him to read the -

"' give one or more sentences which include the words'he | .



. WordBingo.: -~ | | . Word Bingo
Al . . 3 . 3 . s .
L .t N - . ‘-
ey R | s TN i
-... . '.:‘.-:." L\‘\‘\.'?-u . b : 4 ‘I'-‘ ) {": ';‘“';-7-; T
. b T B 5 1 ; .,\\_' . - ' - D% '1‘; ::.__;r\‘_.
S - : : — o ) . . " . -~ “ - ..-!.--.' - -
N R L S R - . . Short form (9 words)
Long Form (16 words) a -

o 2. Ask the chlld who anhes to make a game to take from
. -". his hox-all the words that he can read-—up t025 words
© . Check to see that he can read them.

" 3 ‘Give the child three copies:of either the short or the

' long form of the Bingo sheet Check to see that he'

e .- knows how to play Bingo. ¥ - :

e T 4, Ask the child to: shuffle all’ his word cards and then

S : 'copy the first word into the top space of the.column on:
the left, second word: into the second: space .in that

y column, and so on, until the first Bingo sheet is filled.

) 5. Ask the child to shufﬂe the word cards a second time ..
- and to fill in the spaces on the second Blngo sheet 1n, -
“the same manner as before. - ‘

- 6 Ask the child to shuffle and repeat the process for the -
' third Bingo sheet.. ’ o
7. The child who made the game plays it w1th three other
'players in the normal way. The child who makes the
game should be the ‘“‘caller” in the initial stages,
. Baying and showing each word to ‘the other players

- Later, as children begin to recognize the new vocabu- | S

. lary, the words need not be shown as they are spoken

-

-

-.’:-;.-_';j‘ - E. Malung sentences -

- .

1 Check that the chlld’s word box contalns a sufﬁclent- |

number.. -and “variety of words for him to make R

sentences. ‘Some children may need to be. glven
addltxonal preposltaons, pronouns, etc., but such new .

o o . ) . . N . e
RIS .., , ]
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words should not. be prov1ded w1thout the chlld’ l-

. agreement, and hisown suggestions should beelicited =~
- whenever pogsible. Then talk with the: chlld about

T making a senterice—what kinds of words come first,

. the need for the sentence to make sense, etc. Build one N

“..or two séentences with the child, placing the cards i in

. order for him. If the. child hsds dlfﬁcultles with
arranging the cards on the table prov1de a. pocket” :

- as shown. below o A

-

oy

L Tl bwes | |dhaolsaos T and m;_.\st:i-q

v

I}
'

’ L )
/.,

KR Check to Wsee that the Chlld can read each sentence

"after lt has been con ‘_ructed

_hls box. Encourage hlm to make as many different

sentences as possiblg. When the chlld states that he [
“has finlshed let him read'each sentence to you

2. Select two children to work togethér. Ask them to take
-, from their boxes the words that they.can read. Ensure
‘that the words remam in separate plles

“Ask the chlldren to spread out their cards, stlll keeplng;

. . them separate so that they can see- each,word

"".f‘ZCheck to see that the combined sets of cards are of - -‘
' 'sufﬁclent number and variety for sentence bulldlng If

'not either ask the children to look in ~the1r boxes for

cards. of the kinds required, or ‘prov1de such cards
i yourself after dlscussmn -with the ch:ldren-- :

. Tell the chlldren that they are . gmng to play a -
. .sentence- -making game by working together Explaln .

that they will take turns in selecting a word to starta

sentence from" thelr own set of cards; and that the' s

. -ﬁ-‘A h

—
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-

. other chlld must then add the next word the first Chlld -

the next word, and so on, until a Chlld puts down a

~-word which he thlnks completes a séntence. The game
“then halts:while the children discuss whether or not
‘they then have a complete sentence. If 80, the child-

. .-who placed the last word, reads the sentence aloud
. - and writes his name on a blank card which is placed
.. by that sentenge. The game then continues until no

" _more sentences can be made with the cards available.

The teacher then checks the sentences and asks each -
child to read aloud the sentences Whl(ch have hlB name

- by them. _
‘3. Ask the child to select ten of hlS favonte words from

his box. Check to see that . he can read these wordsand

then add. ten more words from his box 80. that'

Vo sentences can be constructed

o Ask the chlld to make one sentence using only the 20

. words and- to read it aloud. Then invite the child to

" - make as many dlfferent sentences as he can w1th the
“words as follows:.

Construct a sentence w1th the word cards...

, Copy the sentence into a.blank baok.-.

_Break up the line of word cards L _
.Make another sentence.. - T
Copy it into the book after leawng adequate space |
~ to illustrate the first sentence )

Contlnue as before. ‘

‘- When the child states that.he has finlshed ask hlm to

read the sentences in his book and then invite hlm to -
add illustiations. : . A

. If the child has wntten very few sentences show hlm _f'

.~ how to make a new. sentence from an old one by

7

.changlng the posﬂ;mns of words. For example

substituting ‘for .a small number.of words, or by

™ .

My father hkes tq drive fast.’

- My m'other hkes to drive fast ) o
-y mother likes: tQ ‘drive our car. - - B
My mother likes to ¥idé'in our car. -
My brother hates to: nde ln our car

s Some Pract:ca] Aspects L . R S 39
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R PHIEIIr ) ST _—
B D Father loves my mother.’,‘\.'.
. . Mather loves my father. = .. =
<> "My mother loves father.
: .My father lovea mother. '

‘:4 Talk with two chlldren about queatlons and answers.
_ - 'se one child’s word cards to'build a questionsuch as,

.- “What do you. like to do?” ‘Ask the other child to
" ‘construct an answer to the questnon w1th hlB own word L

. .

/. :L_ L " cards For example:
R A & like to play baeeball » .

v The chxldren then contmue the game, one chlld makes

-

+a" question. and reads: it aloud, then the. other
g constructs an answer and reads it aloud-also. If the

R answer is accepted as a response to the question, the
_ .. second child'has a turn to pose a queand'n If not the" e

" first: Chlld has: a. second turn.

- - , ".-:;_'_':':The game may be. extended to mclude four or. five B

L A children. One child beglns the game by constructing a - I

question which each of the others attempts to answer. - -

‘.The first child to do so, asks the next questlon

At a later stage, ‘cards’containing marks and penods -

| | - w may be prov1ded for the chlldren s use.

- ) '
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Chapter5
thng Actnntles

. PR
~c .

Thal The actnntles suggested here are for the teacher’s'use., X
LT Each actwlty is presented in two parts. The first descnbes the: -
. sequence ‘which the teacher may follow when introducing the -

- - work to the group. The second gives suggestions for follow-up

" . activities. Activities are classlﬁed as_“immediate™ or “subse-.
. . ‘quent.” Immediate follow-up activities should take place once ..

-:the childrerihave responded to the original stimulus; norma.lly
within a.day or two of theteacher’s introduction. Subaequent '

N -follow—up actwltnes mady extend over a much longer period. .

R .

=eh11d’s learning. They are not mere enrichment. Often, they

- < will justify the work which the children have completed and
*  stimulate them to go further. For. example, the “Homemade

1“" ", Read", Alongs” activity will lead to the" productl,on of the N

| _‘children’s own books and corresandlng tapes. If these arenot :

T read and listened to by ‘other children, as theimmediate follow- f; o

L _up suggests the chlldren may see httle po:nt in havmg them

L A.ll the actlv,lt:les generate work whlch is 1nd1v1dual No
‘child in a group wﬂl produce writing whlch is 1denhcal to that

' of another, but many opportunities are provided for individual -

. .work to be combined into a largler whole. Many children find "

.- working within a groupvery. supportive, and.guch anapproach . - ‘.

’  generates a Vanety of ‘ideas which are usually shared and- U
..,elaborated LT J T RS

Both lnnds of follow-up actlmtxes are central to the e

SSEAEEAS ( must besstressed agam that each wty is merely a start-" :
ST mg pomt. Although the sequence w .an actunty' suggests



o -'..'-may be followed closely in the first 1nstance teachers will ﬁnd |
- that some modifications and extensioris may produce a better

" particular group or class. Teachers should'm)t esitate tomake -
o __._.'-_{-such modlﬁcahons once they recelve fe back “from t_he
o "._chlldren; o - N

The actw1t1es whlch follow are' assocmted w1th the'

\ correspondence between the work and the characteristics of a =y

- :transactional, expresswe, and poetic postures at leyels appro- SRR
+.. " priate to young ‘children. The act1v1t1es and the wntlng L
postures w1th Wthh they are. assoc1ated are shown be10w. L

-c.x ':

Transactlonal Expreaslve Poetlc__'.

. 1. Ordenng Plctures '

‘ * T -
.2, Personal ‘Serapbooks .- * S .
’3. Pictures and Words ~. * * -
. 4. Words and Actions : - C* -
5. Pocket Books . - . * *. pe
. 6.'Books without Words . ) .3 - d.
- 7. Class Books . S o * -
8. Playing with Words - - - * o,
_9. Homemade Read Alongs L ' * e
_10. Greeting Cards - o> > *
v al. “If I were teeny.. L e * K
12 ‘Nonsense Rhymes and e - * ..
- Stories . L o o
o 3 .Comic Stnps . * * -
"~ "14. Small Books. - .. . . L. S * - .
... 5. Picture Postcards =~ . < - * 2 -
-+ 16, TV Guides - * - .. . v* - R -
L 17 Advertisements (0 > 0 L T ¥ . -
- 18. “When I grow up.. .”- : .- * -
19: Science ‘Jq_urnal " o* - - -
20. Mood Musijc - S »* *
*21. In the Bag . o *
22. Parts o o .
- 23, Tall Tales o - - -
- 24, Yarn Stories * L -
- . ORDERING PICTURES

. .

Actlvﬂ:y Sequence - -

1. Cut out and mount on unlform slze pleces of tag board
LA

B oo time -
14 .

S I -~ T -'“.'chgldfe-'f-;“fr%ﬁns-‘-_-;;,-..:'- |




B

* Follow Um | .' a' .'_:_.;": Lo

L

S
L
.
-

Activ:ty Seqnence S S L ‘: . ;f_ ;;.};,. e

B S : .”"

sets of 4 plctures wlnch when ordered show a sunple
story. (Such sequences may be found in magamnes in.
comlc stnps, or m advertlsements ) .

s \. - -‘r. . ._f_-. -‘vz. L ._.‘,-.- B ->.-_ .__ . .;..7 . - . . .: ) . o . . ) Rt arol -

P I
s

2 Grve achild a set of plctures ‘and ask'lnm to put t‘hem in

the nght order to tell the story /f— ‘
3 Talk w1 the Chlld about the story whlch tire plctures

5 S

- 4. Ask the chlld 1f the plctures could be arranged in any o
'- ;_; .other-order to show a different story. If the ¢hild can do::j}- -

-this, ask hun to tell you, | the story, as before

0

.B
ime

-

’?’-“‘;'oz%.'-'-

A Immedlate (\< ‘- R .

LY

Ask the ch11d if he would hke you’ to wnt& out one‘
‘sentence about ‘each plcture onto card stnps I.f 80, take

_the dictation and ‘write in' such a manner. that the -
" onlooking child is shown correct formation ofletters, the - v~

nnportance of spaces between word units and the use of

‘the. capital letter and period* when writing ‘a sentence. ., .

'When the cards have been-Wwritten, arrange them and the

e chﬂd to tell ycu one sentence about each -

-

plctures in -random order. The -child must thén match |
. -each-card with lts -picture and then arrange the pan's 1h :

the correct sequence to tell the story

o L
@ .
B

PERSONAL SCRAPBOOKS RN

. .\'

o » 1. _Talk w1th the chlldren about the nature ofa scrapbook 7

ST - . magamne plctures

_'EKC

. Explain  that a - personal scrapbook: would. ‘contain |

- graphic’ thlngs of partlcular 1nterest to an 1nd.1v1dual
such as:

. photographs

. . ST R -
. . . L 0 .

\ _Vntlng Acuvmes B A S ET: S



drawinzs R
: "--,;'cardaofallkinds B

) p:eces of then' owrr wntang

letters. .
cuttxngs from newspapers L7

Lo

i‘fG;ve each chﬂd two pxeces of cardboard ‘cut from heavy |
-.cartons and a variety of kinds of paper cut to a corre- - : .

L K

sponding 8120 Both card and papers should have punched e

holes.” - = - " 'x

choxce for it.

“This should :refer to when. ‘he' started . the book and -
.~ something- about how he made it. The entry may be
dictated by the child and written by the teacher, or -

. ~"w1th words

. -

L4

,' The act1v1ty is long term Chlldren will add to thelr

scrapbooks over a perlod of perhaps a semester Inttially,

pictorial with perhaps captions added, with the teacher s

help. If entries are wriften by the’ teacher space can be = .
© left. for the child to copy, or even trace-over, the wntten}
. - words. As children begln to write indepehdently as & -
" result of other experiences, this development should be

. reflected in their scrapbooks. The sequence-of: labeling,

o wntzlng smgle phrases or sentences, then wntlng sever;al

. Allow each chlld to decorate the cover for hlB scra*pbook =
and help him to wnte an approprlate title of hlq ‘own

. Help each child to make a first entry in the scrapbook Lo

- .written. personally by the chlld WIth the te‘acher 8 help

. Prov1de the cluldren WIth decoratlve matenals and tools,- A

o -,guch as contact paper, wallpa-per. txssue efoll crayons,'-" _
e maglc markers glue, and scissors. (These materlals and o
- tools-can be pooled for the worlung g'roup)

..Prowde brass fasteners (1‘/2” Iong) and help each ch;ld_ T
. ‘.assemble his scrapbook .

"miany of. the entries of the younger children will be. _'

‘.. . . »
:.‘(“ - .
C di A hildren’s Writing . =~ .
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S 'related sentences ehouldbeencouraged but the choxce of |
! entriea should remain the child’s. All entries should be -
: dated and entered:in chronological order. If a child '

“wishes, at a later date, .to add to an existing entry,

o '-.-‘-:j__iaddlnonal pages can be mserl:ed for this purpose..” =~
: '-'The teacher can extend-a child’s interest and vahdate it, -

* at, appropriate times; by providing supplementary_ .

* * material which a child may wish to _enter into the

= scrapbook-alongside his.own entry. For example,achild

- whohaswrittén a poem, mlght be‘g'lven another that has

the same theme..

o o 'It is xmportant alse that teacher and,chlld should sxt L
~ together from time to timetoread through the scrapbook |

teacher. For example both child and teachércan become B
TR _.av’v_a e Of progress in the followmg modes SR -

L -Actlv'lty Sequence

Full Tt Provided by ERIC.

.. In this way, a child’s own development can/become
. .clearer to him;and itcan become a diagnostic tool forthe " :

regard to form and content. -
c. Patterns of 1nt.erest their perslstence and sh'

Such scrapbooks can b_e one of the records of chlldr n’s -

development which can be shared with parents op
regular basls .

PICTURES AN D WORDS

-

| lnterest to the chlldren for exaxqple. =

-

The Jackson Five in concert S

A crane lifting an obJect at a bulldlng ' ET

'_ slte

. « 1 Obtaln a plcture of a person or event that w111 be of hlgh,; B

-t
b3
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Follow Up

e e

one related word' pnnwd on a file card (3" x 5”) -

2. Diaplay the picture on the bulietin board togethe;r with

Ask the cluldrenwhat the word has todo with the plcture L
- and i 'tlate d.lscusslon about the plcture ehclt:lng other'_‘ ' )

- 4. nghhght slgnlﬁcant words whlch come up dunng the; i s

d:lscusslon by the use: of statements such as:

';’ - “Yes, that’s'a 809d Word Would you say it agalni: |

- . please?”
“Is there another word whlch means the same"” :

= .

Stress descnptlve words whlch evoke v1v1d 1mages

: j;.»- 5. Show the children a’ prepared file pocket: contammg a
- - numberof blank file cards. Pin the poocket at the foot of

- the bullet1n boayd. Tell the children that they may take

- any number of le cards on which they may write words . |
. (one per card) related to the picture. Offer help in writing -
. words if such help is needed.  Say that the file cards wﬁl | '

be plnned near ‘the plcture

A Immedlate

. }-

' 'When intérest wanes; remove the picture and file cards.; _

. Paste the picture on the outside of a- heavy manila
-envelope and place tha cards inside. Punch a holein the

top of the envelope and hang itina place in the room so o

“that the plcture is v151ble

‘The chlldren wﬂl then use the envelope as a thematlc -

. ..word source.

. B. .Subsequent

Words that begln w1th the same
. sound

R

Children’s Writing
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LS00 . Words that tell how you feel. - .
e '_Words that tell what somethmg
p 'looks like. = S
: -.Words you hke/words you don ;! S
B like. - o
e s Words ‘you ‘can read/words you_' :
Cor AT cantread . |

g

| WORDS AND ACTIONS"’ |

Actnvnty Sequence

.- - . - T
i =
) .

1 Wnte md1v1dual words, such as angry, scared szlly, and.

cool on separate cards ‘Make a set‘f at least 20.

2. Select one of the cards, such as that with scared written
on it, and place it face upwards on a table around which

-the children are grouped Ask the chlldren to read the'
“word aloud N

- 3. Talk to the chlldren about the word the i 1mages whlch it

- evokes; . and the bodlly responses _which they ight
: ‘; naturally make when stimulated by the word. C n&nder
~.the range and extent of bodily movements and faclal

.' expresslons by questlons such as:

. What would your hands look hke"_” '
T g What would your eyes look like?” .
-. ' - “How would you move? Slowly" chkly" Quletly?"’_

4, Ask one ch1ld in the group to select a card which appeals
_ tohim, to keep it unseen by the rest of the'children, and to

© try to-con,vey what’ the word is by mime and gesture.

. Other chlldren in the group are challenged to guess tTi’e‘"
) word oo . . o .

- .

L -3 Contlnue act1v1ty four untll each chlld in the group has

had a turn

o &« Prowde blank cards and longer stnps of card and 1nv1te
the chlldren to wnte other words phrases and sentences

‘ - . .._-.‘- .

S - - ) . Lt " .‘
_.‘. . . PR . : . - -
. * - ,.’"- ._.r‘l_.':-‘ T . . .. "‘O .
ATV , . » r e tad®
A . - H
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| whlch could be used for the same’ “game “by other.iz-
- " children. Prowde asslstance thh the wntugg,-
_ necessary - . . ,

Fouow Up - ' _-». | i -
A Immed:ate _'. T | o
"Have the chlldren exchange cards wluch they have

~ written and contlnue the mlme act1v1ty in smaller N
groups. - .o oTo T '

UB. Subsequent -

. Collect the cards whlch the chxldren have written and S
store them in a labelled manila. envelope, or hox SRR

Use the cards for a modlfied game of Charades.‘ |
B "_Use the cards to suggest palntlngs or dramngs. gf B

: Have each chlld plck a card and assume a stlll pose that
-+ . conveys the word on the card. Photograph each childin .
- ¥ his pose. Mount the photographs beside the envelope of
> cards so that the children can match the cards to the

photos ' :

~

S / . . POCKET BOOKS
Activ ity Sequence ' L

- 1. Make a namber of small plcture books of 4 or 5 pages, as o
B shown below, and prov1de a packet of oaktag stnps for

each R . | | )
o oA _sf?. - Pictures mounted on oaktag |
T S [\ ﬂ - sheets fastened w1th metal nngs, —
S o - .
-»ete * Fold bottom edge up appro:n-

mately 12’ and staple to form a
J . .pocket to hold word cards.. '

- . e Teriiecaa s -

_C}_tildfen’s_ Wr.iti_ng?' ':
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| | 2. lee each chxldgn a small. group one boolt anld a packet of
" the stnps. ST s

Ask the chﬂdren to thlnk about the story Wthh the
plctures tell - ,

"~

I 4 Talk w1th each chlld mdnndually about the plctures-and -_
.. the story. Invite the child to write (or dictate to youand.
" then copy) on the cards a word, - phrase or sentence .
suggested by,each picture page. Ask~the child’ to then E
place the- cards in the correspondlng pockets e

- B, Sit thh each Chlld who has completed act1v1ty four and
* " read what he has written aloud to him. Check thathecan’
read it. Remove the cards and arrange them in random °
. order. Ask the child to read each card and replace 1t in the .
correctpocket I U o

- " Follow.Up o
A. Immed1ate o :‘..(‘

CIf .the . chlld has wntten a phrase or sentence to Lo
correspond with each picture page, sit with him and
. discuss how the" phrases and sentences consist of _
: arrangements of- word. units. Thep, with the child
watching, cut up one card into thé word units and ask
- him to replace them in the correct order (make sure that
. "the word units are in ran order before the child"
. orders them). Ask the child ‘to repeat the process for
“himself with the remaining cards. When this hds’ been g
done correctly, point out that the word dnits can be used. « -
' to make other phrases 46r sentences and leave the child.
- -with the task of trying to make one or more of them to
.. match a plcture, or pictures, in the book, placing the -
word unlts in the correspondlng pockets as before.

c Sfaple a. manlla enve]ope to the back page of each book

. for the permanent storage of the cards on which-a child

* .- . has written. These cards may then be used to 1ntroduce-'
e the act1v1ty to others R SRS

- R ’ [ - - N

Y

>,

ot -
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-

3z ;-'": B Subsequent

&lirds and invite other chlldren to. match the words and .
plctu.res., o e

. - - . o N . - : .
) i ' tae . . . ) - ' = -
ST S . e ) . .
PR

N , BOOKS WITHOUT WORD
Activrty Sequence

1 Make a collectlon of commerclal a
A w1thout words such as the followlnr-!
:-,.-; S V;ckze
v JThe Naughty Bzrd

. A ' homemade book about raclng cars
A homemade book of cartoons’ -

' hornemade books'

—

L-—

2 Allow the children to: “read” and dchuSS the books

3 Make it clear to the chllﬂren that the books tell a story or
"give information. Point out that the story or. the s
: lnfonnatlon mlght also be told in words. L
s SEP .
: 4 Inv:te each chlld to thlnk of words phrases or Bentences .
_. ‘about the pictures in his book. Say that you would like to
L know about them and will visit- with him. -

5. Sit, w1th the child. Wnte the words phrases or sentences. .
“which-the child gives on paper or cards Affix the writing -

" temporarily'in the. picture book by means of paper clips
or rubber bands ' .

-

. 6. Expect that each Chlld can read what you have wntten C
e for him. . L '

Follow Up
A Immedlate

Let chlldren exchatnge the books to wh1ch words have -
been added and try to read them. ' :

A —

B o a e T ) - ) - B st : ‘ '. : - . ... . -| ey

- Child ren..’s Writing
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’ f-'__" CLASS BOOKS | .

Act:wity Sequence o SR PR
RREN Makealarge book, - < it

e, Selectalngh-lnterest top:c and gather related matenals " e
. such as pictures, a piece of poetry, magamne and R
' newspaper cuttlngs, etc _ :

,7__?.3 Dlscuss ‘the. topic w1th the chlldren, Bhowlng them the : .
matenals and the large book _ DU

4. Beg1n to assemble the matenals 1nto the large book inan "
orderly fashion, talung suggest:lons from the chlldren'_ N
" while 8o domg. L | _ o

-_ 5 'I‘ell the chlldren that the large book is for the class to -
S complete Inform them that they are invited to.write, .
draw, or collect contnbutlons for 1t - . o R

6 Wnte the t1tle of the book on the cover and place 1t in a .' -

prominent position saying that you hope children will

= make thelr contnbutlons dunng the next. few days. o
) 'Folloiv»Up" R - e T oy

AImmedlate E T
;o . _ S
. Help. the g_l;lhiren who w1sh to do so to produce
S contnbutlons to the large book dunng thelr wntlng tlme
‘ .'B._Snbsequent ' S P . .
| Abstract words from the completed book and re\'irnte T
© them on cards as a thematlc word source. | o

| "Develop a- system for exchanglng class-books among
~.... other classrooms at the same level within and/ or outmde '
o of your school ' : '



. B . . j ' . . . - X
i . W H . "( )

: PLAYING wrra wonns

. . -
y .

: = ;.; 1 . .Wnte an 1ncomplete evocatlve phrase on the board such
1 - PR as. . -": )

Happyls...' o LT
Angryle..._." L . e
' 2 Talk to the chlldren abont the phrase and ask them how "

-,they might complete 1t Try to ehclt vnnd personal

nnages. Lo 5 e

3 Help each Gh!lld to wrlte one or more completed phrases

LY

4 Prov1de each chlld w1th paper and crayons and aak hlm '
- to illustrate the. phrase thathe has written whlch he hkes o

E best Help each Chlld as necessary
L ",.Follow Up A

AImmg.late - Lo e _
K - " . . N‘\ ; . . L

L _' . Make a montage of the chlldren 8 dramngs and wntlng |
s in the form of a chart with the appropnate headlng y

- Repeat w1th other 1ncornplete phrases o

-~ B.Subsequent . ¢ . B
- Make a large book of blank pages, with anew v title of the '.
‘same lund and invite children to respond by wntlng
.phrases and sentences in the book SRR C
» : - \ K] S ‘
B When the ch11dren have made a- large number of
" responses, "help them' reorganlze their papers into abook
. of “Opposltes” (e g happy/ sad healthy/ smk etc)

RY

" Chitdren's Writing -

I R S
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HOMEMADE READ ALONGS e .

e

Actnnty Sequence R e T

1. Give the child a small blaéak fook and invite him todraw _
' ‘or paste a picture on the left-hand page of each double s

spread lea\nng the facmg page blank

L 2. When the child has filled the book, talk with him abotta

- [

- -

Follow Up - - SR :‘ «, L

plctures

“story” of one or two sentences to match each plcture 2

» ‘.‘3 Make sure that the chxld knows how to use a 31mple tape g '_ :
P recorder in the recordlng mode T -

‘4. With the drawings in front ‘of him, let the child tell the -

story- of each picture onto tape, pausing ‘between each ‘
story .;_ . ’w : . S

'_ '5. Arrange for the tape tobe wntten out in large pnnt by an -

older student a \nsltlng parent your aide, or yourself

. 6: Ask the chlld to copy the wntten-out stones\onto the"' o

correspondlng blank pages -of hlS book of dramngs or

=

s

A Immedlate o

Place the c‘h1ld’s completed book an itape on dlsplay for_ -

- other chlldren to read and hsten to,

. Subsequent

, When anumber of books have been completed reproduce y
'the -text of each on ditto sheets and ask the children. - -
" concerned to make their correspondlng drawings on o
- ditto sheets also.- Bind up' the reproduced text and -
drawings into separate books and include blank pages
'- where cut—out plctures were. pasted in the '

e

s \) ‘:,‘_ '-71 -.. ‘_ . --'l . ‘_.-_ - i | : ‘ ' : - i C -.‘._;‘ _;--_ :‘..--‘.15--
Writing Activities . - " ST -
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The reproduced books can then be used as readers. L

', " -Wherethere are blank pages; each reader can be mv1ted o
e to make hls own 1llustratlons. ' : )

e GREETING CARDS S, e

,:"-.H'Acti\rlty Sequence _ - ‘ _
. ’ 1] ~
5 W WIth the chlldren 8 - help, make a collectlon of used
greetnng cards of all types (tradltxonal and contemporary)

- _"' 2 Assemble a large vahety *6f paper (constructlon glft'-

wrapping, contact etc) and Wntlng and drawing .

unplements ' L S : o ’.f.

3 Dlstnbute the cards 80 that each Chlld has one of each : )

klnd L e

- 4, Dlscuss the purposes of the cards and read examples of - ‘.

the greetlngs. Make it clear that greetlngs are short and
to the 1p01nt. S , |

5 Ask chlldren to make greetlng cards of thelr own |

-, -

:._'Follow Up

A Immedlate B A {

' Sor:t and dlsplay greetlng cards 1ﬁ‘an attractlve manner.

- -Allow chlldren to send greetlng cards to’ each other
" ‘inside folded pieces of paper. on Wthh the rec1plents’
'names must be wntten by the senders a :

f_B'."Subseqnent S S ~ |
R :Set up a card shop as~an outlet for cards whlch chlldren _
continue to- produce :Cards "should - be priced .and

.--“bought” to. glve meanlngful practlce of the use of
- money. o

* . - . - -
o - L. . - . . . L . .
AT gt - - e . . < A
[ANRC R EN M . . . .

-
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. - See that chlldren who have blrthdays or who are slck are
L sent greeting cards through the mail by other chnldren, no
glmng them practlce 1n wntlng names and addresses

: ",' '1_ Cut some oaktag to the size ofa standard postcard ’Keep
S these on hand for chlldren to turn into picture postcards
| ’_\ o : _. - J -,. ) ._: R . . E ) -‘.__ .
| TF T WﬁERE TEENY..” = -
.A Act1v1ty Sequence R B A | 3;3 | )

-

. Make a collectlon of mlnlatures (models of people, -

" -animals) and models of small hv1ng things . (spiders, .
- ladybugs, etc.), each of which can be enclosedcompletely
by the clasped hands of the chlld

—af.

L2 Talk about the meaning of the’ word “teeny >’ E11c1t |
= f‘synonyms from the chlldren R

| 't . g 3 Let each chlld in a small group select a model Wthh he
s can keep and handle during the ensuing dlscussmn

- . -
P ] .

- 4. Talk with the chlldren about what it would be hke to be
_— K ‘very srnall Stlmulate dlscussmn by questlons such as:

“Where would you hve"” o ' i
“What could be your bed?” - - - S
“What would thlngs nythls room look hke"”
““How would you feel?” -
“What thlngs would you do that you can t do now"”

.. B. As the dlscus310n proceeds bulld up a phart of the words- o
which the children frequently use, and of particularly -
: - exciting -words. Number the words so that subsequently
they can be referred to easily. . -

. 6. Provide some very small books (say 27.x 3”) and some‘.
;. very large books. Tell the children that they can each . .’
' write an illustrated boa entitled, “If I were teeny....”
E '_Let each chlld choose a book oﬁ the size he prefers "




R 7 Display the woxd chart and let the wntmg begm. Help- o
chxld.ren with ad'd.ltlonal words as necessary oL

PR

Tell the children that you want to make a cha ‘ of
- plctures of very small things. Ask children to-collect - -

- appropriate pictures. Organlze the chart as soon a -
posslble w:th the chl.ldren 8 help. - o " T

B Subsequent o . _' -
B . Introduce the notlon of belng g'lgantlc. _ | B
_ Invxte 1nterested chlldren to make mmﬂar books entltled
e “IfI were a. glant S T R
"7".-'_’ : : ;
L NONSENSE RHYMES AND STORIES
Actlvlty Sequence | e S
1 Select a . book o‘l‘ rhymes and ndnsense and read |
N ," selections to a small group of children (for example, L
e '_ selectmns from Dr. Seuss Green Eggs and Ham). . & .-
o 2. Talk about rhymlng., S _f. S .: T o SR (Z |

3. Seleét a word {ised T
program (cat look

- _l*arge chart

' the chlldren in the1r-basal—read1ng
'n_, etc.) and wnte it at the top of ‘a

- .

4. Show the chart to the chlldren and 1nv1te them to make o
*  some words which rhyme with the printed word; helping -
. themt with letter substitutions as necessary:. Write each _
‘word that the group.accepts on the chart. List thewords = -
- so that-the root of each word is. ghgned Leave adequate .' y
' space so that each word can be 111ustrated. If children . ™ ; -
__offer nonsense words, accept them but make a. separate ;o

-_q . . &

- "]___ PR .
_ ./ . Children’s Writing
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(S A, woLh L T : . . . . .

L i list ‘of-guéh’ ‘i;iox'-d‘s', leav] space, as before so that
SRR ﬂlustratlons may be add Y Th S e

. - o
- .—-. oy e F

When a sufﬁclent number of words hatre been hsted ask
- the children if they can use the words to make nonsense

o sentences, for example. \ Cewt S P

R “The cook shook the book W1th a glook e N L

. . .. - . . . . . . . . . Lo 5_...‘

Wnte one or two o‘f these sente,nces at the bottem of the o
6 lee each chlld a small ‘book and 1nv1te h1m to “{nte\
- _nonsense stories or rhynnng sentences in’it, leaving

space for 1llustrat10ns Ca _. L e __:._‘- e

7 As each chlld completeh hls book iet hlm 1llus‘trate it.

—

Follow Up BTN R ~.
| A Immedlate ot . f . R ~,

Check that each chlld can read hls book and then dlsplay
41t for others to read

- . . . . ) . » ' LA

Dlsplay the word chart w1th other word soux}es

| { '_ B Subsequent
| Make a large class book to’ contaln nonsease stones and
rhymes Inv1te chlldren to make contnbutlons

. L -
' COMIC STRIPS -~
Actnv:ty Sequence | o |
1. Make a collectlon of comlc stnps from newspapers w1th | .,
the'c'hildren 8 help_ \ - R

-1

. - 2 Cut 1nto ‘urnt g;nps block out the sp“eech and paste each

EKCWntxng Act1v1t1es ;T . C,”p . o o 57 ..
o ooy G X . O \-’.‘» . 7 R - . . . . ‘.. L.
. & - - = T .



unlt stnp onto a larger plece of tag board as shown
‘ belcw SR :

. : 3 Form a small group of chlldren, and hand each chlld one o
- of the prepared cards o '

o alk about what the strips show. Ask the chlldren what -

'. they thlnk the characters are saying. . .
'5 Select one stnp and ask the. chlldren in the group to
.- guggest words, phrases, or sentences which the characters

might speak. Write these on paper cut into the formof
o | speech “balloons,” and affix them to the tag board with .
- _.° . paste so that the “tail” of each ball on assoclates with

= the character who is. speakmg L R J

A -

6 Gwe each chlld paper sclssors paste,and a wntlng tool :
<% i U Let him write and. paste balloons léttered with tlie
o - appropriate words, phrases, or sentences ontothe board
T Prmnde help as necessary s —
--" AL Immed_late . ., L .
| Put together assocxated com).c stnps completed by the
chlldren m book form | *-

-

- . ‘_‘. - N .' e T '-' ' .

E ' .. . Children’s Writing -
.-" A : . C . 3 - .- -
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Provxde a thematic source: of words used in comic &t

ln the form of a wall chart Illustrate each word T .'. o

o B Subsequent
o ' Dlscuss words often used in cormc stnps such as ZoOM

I : sounds Let chlldren invent 81mllar words )

L and wHoosH, and show how they are related to’ actual o )

Provide dlttoed frames w1th 3or4d sectlons and 1nv1te T

chlldren to use them to make their own comic strips.

‘ " These may be created around a cartoon’ character

B

SMALL BOOKS/\

Activxty Sequence = SR .'

1. Adake a large number of four-page books of varylng '
| shapes and slzes '

R -
[}

2. Make a collect)on of wntlng matenals (pencxls, Mag'lc .
Markers crayons ball-pmnt pens) :

3. Introduce the books and the wntlng' matenals to the -
| chlldren. maklng clear: :

a. Where they will be stored R -
~b. When they will be available to the chlldren
" ¢. That any child may take one of the books and the

mvtanted by the class, e. g. ALEXANDER THE ALLIGATOR.

] wntmg/ drawing materials to produce a personal - -'
book of writing, drawing; pasted plctures etc. about- S

< - a topic of his own choice; for example
' A book of names ahd telephone e
el .'A book of jokes and nddles
o o ‘A book about myself O
Footh.)all stars o _

Wnt:mgActwltxes I e | .59 .
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4

Follow Up o
o A Immedlate o

Create a dlsplay area for the completed books 80 that o
chﬂdren can see each .other s work. ,. L

. .Arrange to spend tlme with each chlld who completes a-
" . book to discuss content and approach with the obJectwe

of diagnosing difficulties and interests and 0) uggest\ S

o ,complementary or alternatxve megns of expres

. e

B. ,Subsequent

Select one. or meore books which/ appear. to be of
fundamental imporfance to their afithors and offer the
. children concerned the means of reprpducing their work
so that larger numbers of children yhay have copies to
- read, take home, or. work i
" change words, add own statements etc ).

. The usual means f _reproductlon wﬂl bea dltto machlne
_ “The children thentselves can produce the masters with -
some help from you . .

.

| PICTURE POSTCARDS
Activnty Sequence . S -

1 Make a collectlon of plcture postcards from an art
. muséum, showing only reproductions of abstract or_ -
o fanclful work, e.g. paintings by Miro, Kandinsky or Ben
- ‘Niicholson. Augment the collection by making * ‘post-
. cards™ ‘with cuttings from parts of advertlsements and
o _patterns from magazlnes, posters. etc .

2 Select one of. the cards and ask one Chlld in a group to'-
talk about 1t Encourage the chlld to go beyond hteral

Aruitoxt provided by Eic:

olor to the plctures, e



.
Y o .
-

descnptmns by aslung questlons such as, “How does the '
' plcture make you feel?” or, “Does the plcture rennnd you -
of somethlng else""

. "-3. Select one or two responses whlch the group hkes and e
. ‘write thiem on a piece of oaktag.

) "4 Place the plcture postcard and the oaktag on dlsplay

o ‘_-'5 Spread out the remalnlng cards and have each ch‘{d
~select one. -, , R

‘6 lee each chlld a piece of oaktag and ask him to wnte
about the plcture he hasselected, leaving space at the top
to mount the picture postcard, using photo corners, and.

- space at the bottom Prov1de asslstance ‘with the wrltlng,
E _'; as necessary _ o

.a‘
’

.Fono'w' Up '_ e
. ".: 4 ‘ - . .

- A Immedlate ~ - |
- :-}._- . Dlsplay the work whlch the chlldren have produced
SRR S Other children may respond to the picture postcards by .
-'wntnng 1n the space left free on the ocaktag.

B. Subsequent

- There may be artwork produced by chlldren whlch could
" be a rich resource for writing of the kind outlined above.

.. Abstract patterns, finger - paintings, collages and some
T / structures can stimulate emotive written responses. It. .
P must be streased that the child who produces the artwork
Q © . may feel little need to write about it, but he may enjoy
P other children’s responses to his work in this different-

way. Suitable artwork can be mounted and bound into a. -
<« book with 1nterleaved blank pages on which “readers
o may wnte then' 1mpress10ns .of the plctures. '

A

, .

_'C WntlngActlvxnes ' L ...':j S e ‘ . 61_ -




L

| - TVGUIDES . =~ ~ =
Activity Sequence | '} B RIS
| ." - .'1 Make a collectlon of TV Gmdes ‘_ - " S

the range of contents - o | -

Informauve entnes—hs‘hngs tlmee channels
Oplmona—program reviews, etc. .
Descriptive entnes—stones about TV stars how
programs were made, etc.. - ‘ -
Advertmlng—prewews of future programs etc

| 3. ‘Talk with the group about malung a TV Gmde Talk w1th
. each chlld about the contnbutlon he would hke to make

4, Prowde the children with wntlng and drawmg 1mple-‘_l_', .
. ,ments and paper of a unlform size. y |
A 5 Allow the chlldren time to produce thei 1nd1v1dual |
.- contributions to the joint TV Guide. Prov1 e help w1th |

" words and phrases #8 necessary. : S

\ ._ -'.;5, Desrgnate a stoxage ar\é 1n‘ -which completed entries; o
AR maybedeposlted z o A T,

v ‘When all the contnbutlon ‘are readx, assemble them'_'._,
_ lnto the gulde wnth the chil ren’s’ help .

/- W

A. Immedlate f _‘

Cut out-of commerclal TV Guldes the words whlch arein o
~ sufficiently large print, choosing only ‘those words.

,2 Givea TV Gmde to each chlld in the group and dlscuss: -

whlch are used frequently by the children when writing - :

their 6wn joint guide. Paste the words onto a large sheet

. of tag board, add a suitable heading, and store the sheet -

| " with other sxmﬂar word sources for the children’s future -
use. . - . : a

| S ?u Children’s Writing

Aruitoxt provided by Eic:

) EKC



B Subsequent

Discuss the deslgn of dltto masters whlch could deﬁne _
-the format for the productlon of other ’I‘V Guldes -

'_ IMO\J.J-[ 3 '1
" ﬂn!crﬁ;—?'tg D -

7o co fnc i‘]

Children can then complete such dlttoed sheets and
assemble a TV Guide on'a regular basls

ADVERTISEMENTS

Actnvnty Sequence .j s

1. With the chlldren 8 help, collect old newspapers maga- .'
o zines, and catalogues .

+

2. Dlscuss the contents of a magamne w1ththe chlldren
pointing out that certain- pages show advertlsements_ E

A ' and others. give mformatlon and oplnlons.

‘3 Focus on advertlsements and dlscuss thelr nature S

fi 4. Show that advertlsements usually comprlse an 1llustra- .
SR tlon plus wntlng ‘ , ‘

-

5. Take one advertlsement ‘and cut. out or obliterate, the
writing. Ask the children to suggest alternatlve ‘copy.”” 11

6 Give each chlld a newspaper rnagamne or catalog'ue". o

and scissors and paper. Suggest that each child choose

an advertisement, cut out thé 1Ilustrat10n only, and think

of writing that should go with it. .
7 Chlldren péste or staple plctures onto paper and write
: the supportlng copy, belng helped as necessary.

- - ‘ ’-‘" - .- . ’ ] o

EKC Wntlng Activities = ° :63




Fdllow Up

A hm,.ed; S T T
Indlv'.ldual chlldren s work may be assembled to produce
an advertlslng leaﬂet or catalogue .

B. Subsequent

Abstract “advertlslng words” from the chlldren s COPY ,
-and produce a thematl__c_ charttobeused asa wordsource. -

-

‘ o “WHEN I GROW UP ..
Actunty Sequence

1 Prepare some sheets of paper of unlform size that would *‘.-‘_ |
- be suitable for binding 1nto a book at a later time.

. \ 2 Whlle the children watch, wnte the headlng, “When I

-]

grow-up ". .’ on one of the sheets of paper.

2

. 3. Talk to the group about grow1ng up and dlscuss w1th the =
" children what might happen to them. Invite the children
" to msake statements which begln with the words“When I

- grow up....” Initial res.ponses may concern what each
chlld aspires to become, e. £,

When I grow up, T 11 be a pop star

Encourage w1der ranglng responses by asklng the group
to conslder leadlng questlons such as:

“What wﬂl yvou look like?” -~ ..
“Where will you be able to go?’" -
“What will seem funny/ strange to you then"”
What will things in the world look like. then"”

4. lee each chlld a sheet of paper and ask him to wnte the
. idea that he hkes best (selected from his own suggestions) :
at the top, or- bottom, leav1ng room for . subsequent

g -

Children’s Writing -

N LD



1llustra on. A]low the chlldren to prepare more than one . .

o sheet. v1de help thh wntmg, as necessary
Follow Up ' |

v -

A Imrnethate . e o L L
Allow the chlldren to- 1llustratc each of the statements '
they haVe made._‘._ S

Combme the sheets lnto a S'roup book Bmd in some'-"-"

- blank pages so that other cluldren can add to the book if
they 80 wmh : S : :

F 2

B. Subsequent : ':‘ '_:: .

Encourage chlldren to make s1m11ar, ,complete booklets o
7 T of thexr own Make the booklets avaxlable for. others to -
e read S o B -

. _.».J_-'

| S | SCIENCE JOURNAL
Activnty Sequence -

1 'Obtain a pot a bag of pottlng soﬂ or vermlcuhte and a
" packet of 'séeds (choose sOmethlng that germinates
< quickly and-shows fairly. rapld growth such as four s
SRR o’clock zxnnla, mangold)

2, Make up and mnneograph some “data sheets ”. For Ny
N example : - ) :

- Date ————; P -. —Name of Plant - e
. How many plants are there? .
. How many buds are there?

| How many flowers are there? __!_____
o) ‘How tall is- the tallest plant‘?

3 ‘ _,Comment.




o '3 Staple about a dozen data sheets 1nto an oaktag cover

| | , | 4 Wlth a small group of chlldren, supemse the plan;txng of s
LY the seeds - | | , :

N 5 Show the chlldren the data’ book and explaln to them o
. that they can use the book to keep track of the growth of |
the seeds that they have Just planted | -

- '6 Ask them to suggest a title for the book Wnte the tltle on
. the cover—or let one of the chlldren write it.

7. Turn to the first data sheet and fill 1t out w1th the
children. Point out that the Comment section will be.
used to draw pictures of the plantasitgrows and to write
about new things as they happen (such as buds and
‘flowers). Collaborate with the children on writing. a few 2
lxnes about the plantlng you Just did-: |,

Follow Up

A Immedlate

-

, Elther on a systematlc basls (about once a week), or

.. when somethlng ‘new” happens with the plant, make .
. an entry in _the Journal Encourage thie children to

‘describe size, shape color of flowers and leaves etc.,and. =

" to draw pictures to accompany the descnptlons ASSIBt -

~the chlldren wlth the wntlng as necessary

. B. Subsequent . o :

When the plants seem to have reached ];.helr peaks go
over the journal with the children to give m a sense of
" the overall development. Use the journal iscuss the
order of the growth stages and the amount of tlme it took

' for each new thlng to happen _ :

L G’ame:»«rf several dlfferent types “of ﬂowers were grown,

.. .-oné child could draw his favorite and the others could try\ L
- ."to guess what it is. Have the people dolng the guesslng -

. tell why they guessed as they d1d .

CERIGE T STt Children’s Writing -
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- MOOD MUSIC

Actnrlty Sequence

‘1. Play a. track from a recordlng whlch evokes phantasy, -
euchas Ll o | B

-
e . .

“Plctures at an Exhlbltlon i Moussorgsky-Ravel.

R e “Scheherazade‘,’,’ Rmsky-Korsakov o
P o La Bouthue Fantasque,’_’ Rossun-Resplghx
- L 2 Ae the ch1ldren hsten qmetly, ask them to wnte words"'—-" -

e Vil which come into their minds. The words need ‘not be
L - connected in: any way.. - : -

3. Help each Chlld to spell hlB words correctly,and a.lso help_' L
- hi'm to wnte others whlch he cannot wnte for himself. -

4 Repeqjs th ‘ muslc whlle chlldren add words to thelr hsts X
,5 lee furt b er help w1th spelhng, as before _ |
."6 Prg\nd' each ch11dmth paper and crayons and ask him

‘to draw a pattern or picture evoked by the music and his -
words '

agaln N
Follow Up N .
A Immedlate | 3 o ',

s__-thie_g.___a_’_tctiv_ity prOceeds,, play the music once,.:' '

T Work with the chlldren and help them to use their words, oo

and other words, to produce free verse. Using the words . -
- dance, spin;, warm, shadow, soft a child . mlght be‘ _

. encouraged to wnte- S
‘dance soft shadow . |
. : . spinand spin- . . S o
R warmlnthesun"_ R, .
. ) %. ._},‘ . _.‘_.



B Subsequent -

'Mount the chlldren 8 dramngs and assoc1ated wntlng b

-on facing pages in a large book. Title the book accordlng =
to the muslc and display it 1n the classroom :

Allow chlldren who exhlblt 1nterest to repeat the
procedure for themselves -

. .

-
T e

<IN THE BAG.

Actrvxty Sequence e
1 Place a number of small obJects whlch have surfaces of

. different textures ina deep, narrow bag Sultable ob}ects
mlght be

- - ’ B : . v
a smooth stone - -
.7+ an irregular piece of an eraser '
;- 'a cube of sponge rubber e
S aglassmarble, s : T
a piece of- sandpaper T C
' a amall piece. of wood with na11s -
partly driven into it '
- a small piece of driftwood
a plece of metal '

-

__2 Pass the bag around a small group of chlldren and ask
them to feefl the objects 1nsnde itwithout looklng at them

" the objects in the bag

4 Ask each chlld to wnte words whlch come to mlnd as the
bag is passed around again. O

5 Help each child to spell his’ words correctly, and to write
T others which he could not write for hlmself -

6 Help th‘e chlldren to use thelr words and other words to

..+ - .- Children’s Writing -




wﬁl‘tb evocatlve phrases and sentences about the objects
__ - ivthe. bag. Stress the use of compansons (81m11es and
e R metaphors) o g _
| _ -“‘ ' -i Hard as my father s hand .- |

A The smooth ﬁngers of a tree

Follow Up . . AR

S A Immedlate "'_;'- _-__.‘.’_.'_ o

- .
- .

"Collect the chlldren 8 wntlng and use it to make a chart. -
~'on which the objects in the bag arealsodisplayed. Invite.

other children to associate each phrase or sentence w1thf_""-' o

“one or more of the objects

: B..Subsequent B S oy T

Allow lnterested chlldren to make up another set of o '-_
objects to put in a bag, and use. thls set w1th other. ‘

re

chlldren as before

Actnvnty Sequence ’ C s e

| 1. Dlscuss mth the chlldren the various parts of the face o
Make a word hst as you point | them out. ' : :

2 Pass o}lt a hand mirror to each child. Ask them to study ; N .
- -.their faces for a moment. Then ask each chlld to decide -
S \';-’_whtch of hls features he hkes best

. - 8. Have the chlldren look 4in- the1r mlrrors again, focuslng,'

.+ -+ -on’the feature they like best. Tell them to: watch: that :
w7 . -feature as they change their . expresmon sad happy,
| _'.fnghtened surprised. .

-«4. Discuss - w:th the chl'ldren why they like thelr favonte
feature and whab they saw that feature do when they _

A

&0

e

::{ECertmg Actnntles __ .




L changed expresslons Buﬂd word charts as generated by
L tlus dlBC‘l.lBBlOn. - R T e

A

f?:‘;.f.' Follow Up ‘_ .; .
3 A Immed1ate e -

S .lee the chlldren assorted draw1ng matenarls and ask
- -_.".. them ‘to draw-a.very large’ picture of their. favorite -
;i feature. “Tell the children toleave space on the feature to
R s 7 -dictate or write something about it. When the writing is
S T  finished, have the children cut out their features. Help
- ~the, children to.construct a bullg_t;n board assembly of -
S ,faces made from the features they contnbute. :

™

":Thls act1v1ty can be adapted for anythlng that is
composed of “parts” that children can easily dlfferentl-
_ate (e.g., bodxes, ‘bicycles, baseball teams, etc) In

~ "addition, the activity. has the potential for being a good
: way to lntroduce the notlon of functlonal relatlonships

- Act1v1ty Sequence .- . e

1. Read a tall tale.,to the chlldren (Davy Crockett Paul
Bunyan, Mighty Mouse, etc.). Discuss the meaning of
the word exaggerhtion, helplng the children to poxnt out
the exaggeratlo s in the story Just read

R
[ SR -

J

2 Tell the chlldren that the story is a tall tale Make sure |
they understand that the hero of a tall tale¢ can dothlngs
that ord:mary persons or anlmals cannot do g

~
? -

. 3 Encourage the_chlldren to lnvent thelr own heros fortﬁll
.2 - . tales.Help them name their characters and decfde what
R the1r spec1al capablhtles are.

o ) T . . . -
L ‘;1 "._..) BRI AN _
~ - "-. N . ) Lt t. - N
e om , .




. Fo-udw" Up
| A Immedlate | . . R
h Make a catalogue of Tall Tale Heros. Have the chlldren,
ustrate their hero. Help them to write on theillustration - -
- the name  of their char: cter, as well as. any other
. information thty might jwant to include: Make the -
e catalogue of a loose-leaf type so that chlldren can easlly
s - add pages for new characters as'they 1nvent them Co
B B Subsequepj; . LT , | L
-~ _Encourage chlldren to Wnte or dlctate stones about the
“adventures; ‘of their character. Some tchildren - might*
" choose to make a bound collectlon of stories about a

-~ work in the form of read-alongs: (descnbed earher)

'n. ;“’-:7&-. »u '( - ' R _x. ) -

Acthlty Sequence B : ';_7 ‘:’ , L

=t
@ gt et =

1 Cut severahstrands of yarn to a unlform length (3-5 feet)
_"Tie the strands together at one end. As you hold the tled
‘ end pass each of the free ends to a dlfferent chlld

2. Begln to tell a story, As you reach a place requlnng a
L descnptl,ve word or a strong noun or verb, tug one of the
- yarn strands. Encourage the child whose sfrand has
S 'been tugged to add a word to keép the story: gmng You-
may want to begin the activity with & famlhar story
then follow with a new 1nvented story

. ..

A 3 Bulld a chart of the words the chlldren sﬁpply '

Sl A Immedlate - ‘k' N A AR EERR

T Encourage the chlldren to 1llustrate a portlon of the

T R At 7 L PRI T A
2 - oo -*j_ ‘ h N o é T SO .- ) ;- . .-,.' o .,"
: "Nntnng Act:w1t1es oL LR T ‘ e, 1

partlcular character: Otherﬂmay want to produce their 1. -

. B . . Com .. Lo T
. . - . - . . Lo D . s ce. € L



A} .,'

t . story Remmd them that the word chart wﬂlhelpthem 1f

o they wmh to wnte a, sentence or two about thelr p1cture

B Subeequent "'-- Lo '. o '““
Store the yarn strands in' a place that is visible and_.
- accessible to the children. Encourage them'to formsmall
_groups to: make up stories for_ themselves, with ‘one of o
. them playmg the: teacher role. They’ may wish to tape
" récord these sesstons for later use in creatlng “read- -
alongs R ST A

o
St

. ASSOCIATING WRITING WITH - .+
" GENERAL OLASSROOM ACTIVITY

" The twenty-four topics presented here w1ll mduce vaned .
and extensive writing which most. children will enjoy producing: =
) Nevertheless the approach is ‘contrived, and children already -
. may be engaged in activities whlch would even more readlly Sl
' -_stlmulate them to write: .

o -In any classroom where chlldren are workmg at’ many o
o d;fferent tasks and communicating about their work i in a wide -
- variety of media, teachers can takean oblique approach tothe -

g generatlbn of writing. All classroomis for young children will -

. ‘engender some activities whichcan stimulate chlldi‘en to write,

. even though ‘the _mam approach is ‘more highly structured. -
7 Often,a structured activity can be assoclated w1th less formal 1
* - work, to:the advahtage of the child. . . L
o Teachers will find the followmg kmds of act1v1t1es often o
o Iead to wntmg, S

f_

R ‘Constructmg (.makmg and bulmlng thmgs)

"'+ * . ‘Mathematical and “sc1ent1fi¢” 1nvest1gatlons
"+ . Cooking. - . '

' 'Settmg up and ma1nta1n1ng shops (record shops, .
bookshops, shops for. “selhng” thmgs made by
chlldren) RO - ey

o
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queseand sporta LT e -
N Spoc:al eventa
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Many classroom actxwtxes offer Qpportumt:les for wntlng 1f the
iy teacher chooses to use them

-
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