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The decade from 1860-70 was ‘one of_endrhous social upheaval and change
in fhe United States. The current decade seems more quiescent. However, -
. although there is 1ess public turmeil, change is occurring at a rapid pace

nonetheless. The most recent ''movement'' is not being carried out through

mgﬁs demonstrations of political protest. |t is being enacted Within.the
confines of mi]lions_bf Americaﬁ homes.” This disturbénce of domestic tranquility
is creatiﬁg-a quiet revolution of great sfgnificance. PP L .

The turbulence of the sixties had profound impéct on éducatiohai.in-' — N /
stitdtions. Curricula and approaches to instruction Qere hastily modified _ﬁi

to deal with the heightened political consciousness of students. Now, there | »yx

g
-

. o . ¥
‘is another, more personal form of consciousness growing that demands a comparable
; Ve,
. - /

response 'in our institutions of learning.. A new breed of students are segkinﬁ

to realize a different, but equally crucial, set of ideals iq-théir lives. /
R . " //
. s o /
This paper is intended to aid helpers, teachers, leaders respond appropriately
: , , ; L
to this emerging need. : o ' AR

[ ;
]
/

There are many ways:of defining the forces to which | am referrind, Those

. ‘ o oy .
to be concentrated upon are summarized in the title . The first is 7he process of

A - . . ,
personal change. The developmental 1ife stages given extensive attention_prior -

‘to 1970were those that occurred up to and through adolescence. qu a number
of reasdns,1such as the end of the post-war baby boom, rising afﬁﬁuence, the f

Eurgéoning-of huma& potential activities,. the émergence of “libé}ation“ move= .
. / :

ments. more tranquility on the political front, and others; thé processes

of change throughout'agulthood have risen to prominence. Maq& people,

ESpecially;thbsq.who take advantage of post higﬁ scﬁqol edu;étional oppor-

/
/

tunities, are now accustomed .to and even expect to undergo;personal and oro-
b o . ' . ; - o
fessional changes during the course of their lives more often and with

;

e
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greater imsaet than had eve; been true in the east. They also S}e turning
in greater numbere.tq educatienalnresources, such as non-fictiqg books,
short'workshops ané institutes, personal couneeling services,'ehd co]lege
courees, for helb in negotiating these changes.

The second element of the revolution we are describing is :He.impact.

"
3

of these changes on relationshies. In'the sikties, the interaction most

challeﬁged was the one between- the individual and society. Currently; the stress
is on the contact between individuals and their.closest.partnets in life, their

family members, friends, work associates, etc. Just es'the'earlier tyrbulence“

-radicalized or alienated the dissatisfied from the governing establishment,

the recent restlessness has heightened dissatisfaction and.caused turmoil at

the level of persoral relationships. This has resulted ina spurt of attentlon

>

and of creatlve contributions to the fields of marital and family therapy,
~

social interaction (among friends and in encounters amoﬁg singles), and human -

relations in business and industry.

Finally, the third majoﬁfthemé of this period.is communication. Again,
in the sixties, the céncerns causing social strife were addressed by increasing
access to the “system“ by the- people who felt sgnored by it. Blacks, women,

and youth were brought into the” govern:ng counculs, thelr dissenting views

were heard; and some of the?r rights were given greater consideration. The

conflict between the Febels and the establishment, the we/they tension, was
relieved, at least to manageeble propok;ions. ‘Now, -a comparable effort is
undefway seeking ways to relieve tBension Withiﬁ fhe relationships of people
experiehcing a yearning for change. The means often emphasized is improving
;ommunieation among;them. It is believed that the dissolutioe of reietion-
ships among changere'is not inevitable; the breakdowns ,that have occurred

can be reduced; the strains can be minimized ‘i f the forces of change can

F Y
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be foreéeen, acknbwledged, and discussed between the parties involved. Thus,
the ﬁeeds of'an'individual_for change and'foe.intimate relationships ere not
necessarily incompatible. The ingnedfene needed-fbr-ﬁelding tHeutwd is sensi-
tiveucommueication. Thi's paper is intended to define how this ingredient can

best be incorporated into_the relationship system.

/4

Communication is a significant variable in a wide veriety of transactioes;
it affects everything from business to sexual relatipnshfps. It is taught te
preschoolers”and octogeneriéhsj ‘This qbngity requires that its confeet and
form be examined at two levels - a universal or fundemental one aﬁd.a.particular
" or specnally tailored one.  In other words, to desigﬁ a system for communication
training we must keep in m:nd the skllls that applies -in all situations and:
those that are Specifically adapted to the unique greup of recipients of the
training in each instance. These two levels will be addressed here, beginning.
with the genefal and proceding to the particular.

The increasedlettention given- recently to the process of communication

within relationships has resulted in the development of a number of approaches

to its StUdy[ In fact, in.this time of hunger for sélutions to this pervasive

problem area, there has been a premuum on creatlvuty, on orsglnaltty, on the

appearance of having a unique focus that outdoeg all the current competitors

"FdfdﬁﬁbliCWEEEeﬁEiEh}i As a-result, many different-systems, -each--promoting- .

a new set of terms or giving prominence to one element of the process over

all others, have emerged. This has created much confusicn and unnecessary

redundancy in the literature. It has spawned a new sub-area of investigation,
one that attempts to identify the core communication competencies that seem

to underly all programs in this area. This effort seeks to articulate what

the skills are that people deemed generally competent in interpersonal oral

+ ) S
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communication tend to manifest;-lThése findings bfovfaé theAbgsig-for a
trainiﬁg brogram aimed at helping people nééotiate relatfonships.tkrough
;changé. ' | -
AMy synthesis of this literature incorporates tén basic competenéies;
_lndiviauals who are optimally prepared to deal with the communication exigen#ies
of all forms of relationships are people who:

a. .are genﬁine, open, unguarded aboutAreyeé]iﬁgAthemselves - yho don't
leave. people guessing as to'wEat the§ are*tHinking or feeling in the
moment-to-moment ”heré_and now“‘of thei; interac;ioh:or ébdut their
past experiences that are relevant to what is occurring - even those
"that are no£ likely’ to be easi1y accepted_or:apprerd by the other,
the "risky' comments. - 3 | - |

b. .show empathy or understanding of what.others think ana feel - indicate
c]early'thét they are making an effbrf'to listen attentively fo what
othgfs are t;ying to say and go see the situations and reactions ag"
thg.others seé_them, to put thgmselves‘ip their shoes, to éomprehénd_A
their messages. as the others intend to send them and to.cﬁeck out i

the accuracy of their,understanéing as they ao.

c. give warmth, caring,. support to others - .extend acceptance of what

others think and feel, in the sense of respecting the'valfdity of
their viewpoints, acknowledging the worth of their efforts -to communis’

cate, affhrming their wortﬁ”as pepple,.show}ng high regard for their

-

g

ability to see things and respond to them in a competent way.

3
Q
.

seem confident and relaxed - interact in.a easy, flowing manner,

are generally calm and patient in interaction, not tense, hurried,

<

. clipped, or abrupt.
e. make‘appropriate'comments to keep conversations going smoothly -

~ rather than leaving long, awkward éauseé, interrupting.often, or

- - . * N
- -




: | | S

-,iénorjng Bthers - asking questions to draw others out, relating
what they ﬁave to say to what others- have said,'findiné-con;rasts
and simiWafjties between viewboints-expressed; .
- fﬂ are asserfiye, not dominant or passiye.- Yown'! théir views, rather_
- : thén fepressing‘them or pressuring or accuéjng otherg.to_achieQe an
artificial agreemeﬁt.
g. Qérd their_owQL}deas clearly and.cqncretely - can express v{ewpoints
in'v}vid, specifiﬁ'terms so that others caniQisualiZe them;acqurately'-
aren't vague or abétract, don't resort to 'l can't express it," faké

8

a clear position and’eprain it with illustrative examples.

o~

h. deal with feelings,'expresé their own and respond ''fecelingly' %o

others' - recognize the role of affective energies in relationships,

encourage their arousal and‘fﬁll expression i?.themselves and others,
both affect[onate and Hostile,kboth jéyful aﬁd péinful, bofh whaf ig
expected.and‘Qhat_is usually less acceptabie in a giQen context.
i. are flexigle regarding the pgople and situa;foﬁgmﬁffh which théy can
interéﬁt gomfortably'— can adapt to. the norms of various_contékts

(formal and informal, business and social, etc.) and various people

(from many age; educational, socioeconomic, ethnic groups). .

j. are capable of initiating re]ationships, of deepening, and of
terminating them appropriately - can handle the beginning of relation=-
ships {meeting and getting to know othérs), the development of

intimacy (forming interdependent, lasting, closeknit fFfendships),

and the distancing process {(when loosening or breaking off ties

with others);

;. 1

The ébovementipned competenci<s are applicable to all* relationships.  Their

development is at the core of all tqmprehensive communication training programs.’

-

They also provide a framework for.creating diagnostic tools to assess an

IToxt Provided by ERI .
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individual's strengths and weaknesses in interaction and for evaluating the

-

efficacy'gf-a completed communication program.

(R

[N

The next issue to consider in identifying what people need to know in
ordér to enhance their ability to negotiate relationships through periods of
change is: '‘What .communication skills ana instrgctional strateg;es are unique}y
appropriate to this‘process?” To focus in on this particular'context“for

communication training, we must first examine the nature of the people seeking

training and be sensitive to the point at.which they contact it.

. ——
People seeking‘guidanca for dealing with int[maté relationships have an
orientation that differs from those in tommunication classes for.other reasons.
Thay bfing a persanal history and a current le&el ofbthvolvement that has -
diatthct |mplnca ions for what is to occur. |
*” : .

The at some time in the past, met and were attracted to thetr partners.
Ys
They found ways to continue interacting that.grew in frequency and in levels

e . : . . ‘
of personal investment'f;3 Very positive, loving feeljngs grew between them that

" were so appealing they developed ties, agreements, arrangements, or forms for

theLr relatlonshlp that heid promlse of perpetuatnng those goad feelmngs.'

Assumptlons about what _the nature of these rorms wnll be |nterna1|zed early

in'a person's life and are sanctlfled in soc:ety by labels (such as marriage)

that carry many behavioral and emotlonal expectatlons (e g. conststent.loyaltyt
and love).

Intimate relationships:require that many life circumstances and resources,

I3

such as living space, daily time, funds and material possessions, relation-

« -

shipsAwith others, etc. are shared by the people invoived. Underly[ng.alﬁ

transactions .or choices made in regard to these elements are deeply felt

O

.behaviors. In order to assuae the smooth flow of all these interactions,

attitudes and values about them.. They also .are affected by pagtmhab%tﬁéT"“f””' ST

GO



.. - _, -7~

there must be much pre-existing harmony in these areas, as well as.adaptation
‘or accommodation of each to the other going on continuously as they. interact.
Such modifications usually are seen aé.quite minor and worthwhile for'the

larger rewards they obtain. This especnahly |s true if they are acknowledged

T b s -~~-—-———~\
and appreciated, and if there is reciprocity or balance of “sacraface“ among

the oartners.' A relationship is expernenced as satisfactory or ”compatible”
"-as long as both individuals are similariy oriented, and/or thei-complement_
| each other and;the differences between.them are petoeived with_empathy,
positive regard, amd as contributing to one another's wellebeing.
Under such conditions the intimate relatxonshnp deepens to the extent

that it becomes the foundatron upon whuch the remaining elements of one's
life are built. Nena 0'Neill (lZ)'proposes that the core of an intimate
" - relationship reéts on five central pillars:

a. Primariness of each paffner to the other, each being the wthers

B N

most important person.-

.

b. - Intimacy, not only_phys?cal‘intimacy, but the way we open'and reveal

ourselves to the other person. : . -

c. Connections and the network of-family, the ties created by a
s B

-

relatlonshlo to other people, past and Future

“f”“‘ﬁ”“”di* Contindity in~ t1me -”the”sense of—buxlding a_hlstory«together over

~a span of time; and the way we:come'in time to know one another so
d.EEP_]Y- v © ] ‘ . ’
~e. Responsibility’'to the commitments made - to the partner, to ourselves,

9

"apd to whatever ''family! is created together.

in the course of an,individual's life, changes seem inevitably to occur.

o/
'TheSe can be caused byﬁa]terations in the external circumstances of life
j

—————&}1;——graduatTony~4oss—o7~job——mev+ng) or—by—the-processes~e£—+nnep.develop-

ment that occur in the adult llfe cycle, causing new needs to emerye as years

EKC
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- go on (e.g. a desire for more freedom or intimacy). These changes zxert

pressure.on the established arra&%éments between the partners. The old set-

up can be modified if the alterations are experienced as appealing, as still

‘

meeting the needs of both partners. |[f they are appropriate to one, but

\ ' ’ - ' N . : :
leave the other, feeling frustrated, that person will! press for cihange back .
to the old state of affairs or to yet a new set of arrangements. During

this period,'tﬁe\state of I"ic:cmpatibility“ has shifted to a state of ''strain.

The std® of strain wi-thin an intimate relationship is uqstabieﬂ‘ inner
‘ :
il : . L

énergyvbecomes availébje’to resolve it. People so'dagplyfinvolwed with one

another are more likely to experience Ehat étrain as particulaéiy troubliesome,
i as painful. Their breexisting ties combine fb maintain fheir contaﬁt,'to-
.continue4to.jivé out‘old patterns even if they Current]y are unsatisfying.
Yet, si@ce the state of strain also consistentI? pressés upon them, some
soEf of reaction seems necessary to cope with'tﬁeldai?y innei distress, The
conséquénces of unrelieved strain are numerous. They jnclude cenflict between
the partners; new a]ignmgnts with third parties;'dfstaﬁcing, alienation, o?
coldness between the partners; fantagies in wh[gh otner-circumstances_seem
much more attréttive; slackening off of effort'investad in shared acffvities;

and blaming of or hostility toward one another, and/or the stifling of 5ucH“

- feelings with resulting numbness and boredom. These reactions simply N

,hifﬂF§E§9?fPéFEth??f feelfngs pf QISSaFisfgptjdn. I f tﬁey persist, yet another
response arises, one that stimulated the development of_th?s paper: 3
renewed interest in expért advice)in a learning of therapeutic esnerience

~dealing with troubled relationships, a search for means heretofore not used
between them to take.a fresh perspectiye on their dfffkcultjes}
The-paftners often. find themselves at a bdint of choice. If %s.betw%gn
) neéof%ating or talking through their différent reéctiéns tova'ggy set of

érrangeménts that each feel are more satisfying than any set up they canf

IToxt Provided by ERI
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- create by themselves, or splitting up to go:itgaione or to find new partners. .
People encountering communication training at such a juncture bring‘diétinct :

characteristics to their.experiehce, On the one hand; their actual; demanding

«

predicament”rehders them highly motivated to learn.  On the other hand the
patterns that must be altered are deeply embedded in their existing life

circumstances. v
N r

To explore thesg characteristics, let us review 0'Neill's characterization
ef an intimate relationship. As primary partners, they have interwoven their

H : T - - " ) ' . . '
lives around each other. Thus, each is likely to have come to manifest

-

characteristic, habitual approaches to everyday life sitdations. They each

~can easily become ”speciallzed” in the sense of nurturing specific tralts in

a
-

themselves (such as firmness or orderliness) and looking to the other for-

complementary traits (such as tenderness or spontaneity). Whatever patterns -
evolve in this way often are reinforced every day and thus:become-incorporated

deep into each peréon’s ego or self-concept, sq_that.each comes to identify
with them (e.g. "I am a firm and orderly peréon;‘l am not:ten&er Br spontaneous:”
he/she.ig:”)ﬁa Hence, ‘instruction encouraglng f]elelllty or being open tO
negotiating new arrangemepts may. seem to demand awkward, '‘out of character”
responses,and'ﬁay be metﬁwithuresigtahce or a sense of hopeieseness.lwﬁk‘

intimate:partners, they “know”"each‘other'very Weilz-‘yielding a pseudo-’

a
.

intimacy based on having seen a certain response and being .affected by it so

often that it overshadows unfulfilled potentials - another factor maintaining

stability, making -change seem dubious. As members of a social network,

existing in relatibnship in continuity over timeg'beﬁng-responsible for carrying

>

out comnitments relevant to a material and social and family life-style, they
have established a complex, multi-faceted iifeeétyﬁe system which: is “held
togethar by ‘old agreeﬁents between themseives and with others - aii of which

are stabilizing infiuences- weighing heav:]y on the -side. of ”malntenance“

ither than Phange or growth

BRI T N ¥
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These factors inherent’ in the conditions: existing as one or both members

Kl

of an intimate relationship approach communication training, have given rise

‘to a number of éreativé‘efﬁbrts'to adapt’ such training‘ébéET?TEEIIy to them.

~
b [

’ v

P
Thé cpmpiéxitfes anqj}igiditias inhéren; in anlintima;e re]ationshjp seem

to‘fequire an-equivalently>;6mplex and_fofcefu] appfoach tO'instfu;;ign{’if

that apﬁroagh‘is_td‘bg effectiye. Consequent1y5 an overview of thefSYStémS

that have eyolved to meet this demand reveals the g}esence of two elements

,rargiy found in.most aémains ofrcommunﬁcafEOn éducatiOn: The first is that the?

are multi-faceted. - Interaction within the relationship is addressed from several

inférrelated“pefspectjves. . The second is that théy'require.invd}vement.

Meaningful learning cannot- be achi-eved passively, simply by (eading; writing,

disEussing, and test-takifig. Instructor and students must be experientially

. . ! &
involved in the Iearnfng events; feeling, thinking, and trying out the mater ial
they are exploring in ways that are experienced as risky.‘

. -To eTaBorate on how these processes actually are implemented in'communf- -
: T | ' Ay

ey J

cation training for people experiencing life changes, | will review the

facets of content which such training can include and the kinds of methods:

qsed to invoive people expériential]y_in it. In other words, | will consider
what such trafning covers and how it is executéd.
The content dimension can be subdivided into five categotries. These are

. not necessarily mutually exc]usiVe but they.do serve to circumscribe neérly
all approaches curreni]y being used. The' five categories, to be discussed

in turn, are l)‘cognitive,'Z) affectivé, 3),behéyioral,_4)'self—COnéept, and
5) system-concepts.
. A perSOn-in.éh intimate re]afiénship expériencing a Iife-chénge i's

L o ey ' C
feeling a yegrning tfor movement in a new direction, _Hence, he or she works
. . . d‘J . T

IToxt Provided by ERI
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with the partner to accommodate the,new direction into the relationship system

Thls process can be facilitated if each is equipped with cognitive knowledge

relevant to understanding their interaction. Aa instructional program that

¢

is to be of use to the@vin this way ‘might include some of the following

o

material: ’ ,

-

a. A summary of the adult life stages that thus far have been identified
in the literature as being relatively common and predictable (see
Baile paper) - When such passages occur,people experiencing them

(and their partners, as weil)‘unless they are informed and prepbred

fér them, often fee] éngry, guilty, betrayed, confused, or Victimized: —
They see.themsélves‘as having!been singled out to cope with forces
\ beyond their cbntfol. The awareness that these change; are likely
tb occur and that they are widespread can be quite helpful in
minimizing tﬁe sehsg that what is;occqring is "wrong" and must be
‘'corrected." |
b. A Eeviéw of the current social patterns fha; are suﬁportive} even
N . encouraging, of many passage forms, and perhaps discouraging £ol
others (see Snider paper) -.a_couple‘s life is influenced by the
cultural and social groups with whgm they fnter%c;. in evér? efa ' -
and in every cultural context prevailing norms tend to reiqforce |
or support certain kinds of behavior and render others ‘'abnormal,'t
less acceptable, and thus less likely to occur. “These norms are -
. . often taken for granted, remain out-of-consciousnes%; apd thus

need to be discussed and examined for. their impact on everyday be-

"havior.

T

c. The process of meta-communication. (17), talking about how meribers of

an intimate couple can examine how they interact, must be introduced.

[}




d.

' process of how they negotiate their differences that affects their

_1‘2._

-

People usually-attribute their difficuities to‘what:they-beligve

‘

about or how &héy carry out the tasks of their daily Iifet They

o

2

need to understand, as Well, that it is not just the content, but-the. *

N "

s

relationship. They need to deyelop;a‘;afegory system, a shared
vocabularly for identifying these prbcesse;. The ‘great strength of

the Transéctiona] Analysis SYStewl(k)'iS the simple; useful set of

S
-

terms it introduces for this purpose.

Under the heading of meta~communication, couples need to learn how

-‘to idehtify dysfunctional (soméf%mes-termed ""pathologicali’) processes

e.
]

- that comprise a potentialfy'satisfying problem-solving process.

-

that commonly lead to {(or are signs of) the disintegration or

‘termination of intimacy {(see Frey paper). Without this knowledge

of trpub]e signs or danger 3ignals; relationships can progress down-
hill past the '""‘point of no return" before'the partiéfpanfs aré

aware of the éxﬁent or signfficange 6f their prgdicament.‘

Another facet of meta-communication is knowing a series of steps

This ‘includes the ability to recognize and articulste what point in

-

that process their interaction is in, what point is being overlooked
or passed over without full resolution, and how well they are
addressing each point. quhaps’the foundation step, upon which ail.

- definigé the probiem. ‘Nathan

U

the_reé% is built, is the first

*

Hurvitz (7) emphasizes how critical it is that partners have -a common

definition of the situation in which their interaction occurs and

the behavior causing their differences to become conflicts. He focuses
on the hypotheses eaﬁH pariy of fers to explain the other's behavior

and d}st]nguishés between those that render the situation hﬁpe]ess
{(terminal) and those-tﬁat can, with effort,be ameliorated (inst%umental).

(See Appendix to this paber for further elaboration of tefminal and’

S, I

1
v
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and instrumental hypbtheées).

Additionally, some of tike principles of role theory have been applied

°

in training couples to cemmunicate more effectively. The lives of

an intimate-dyad are very intertwined; tHey each have pragmatic roles:
to fulfill in carrying out dai]y_taek responsibilities. it is
important thar they be wary of at least two fundamental problems that
often'eriselin the definition and i&plementation_of role relationships.
These are ‘''role aﬁbiguity,“ wherein the expectations both have of |
themselves and of the other-are unspecified, unclear, or enexpressed,
and*“rb1e*conflict,“ wherein their eXpectations are not in accord

with each|ether or.eech has-role responsibilities- VESJE—VTS others

not in the dyad that take so much tnme, energy, or resources that

an’ lnsuff:cnent amount is avallable For fulfilllng the needs of the
dyad partner. |

Finally, some .of the concepts-nnderlying a mode of.relating:that
transeends a role-based contact can profltably be explored. Tt These -
mtght be eputomnzed in the I-Thou framework of Martin Buber. "Here the
view of another person as someone Qho felfflls specified functiens,
who is useful (I:It) is distinguished from one in which.the essential

worth', the'uniqueness, the existence of that person ¢® viewed as

being as significant as one's own.

‘Partners in~a~stable, lasting relationship _have established patterns of

living that often are based on years of accommodating to one another's needs..

The ad;justments however minor, can:be accompanied by some s1ight feelings r

. of annoyance, which are repressed on ithe assumption that they will yield a

pay -off in the form of commi tment of the other to the arrangements that .ensue.

When a llfe~chage occurs that threatens to disrupt those arrangements, the
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stored up feelings. of '‘noble sacrifice” can turﬁ into a senée bf bejng dis-
-appointed'or even cheated and feelings of indignation, hurtfrénger, grief

can arise. Reactions at an'embtional level, such as these, also need to be .~
considered in a program of.communicafion education. This has been done in the

»

following ways:

a. The first step often is recognition of the existence of the emotional
component and of its manifestations as disagreements are aired.
People often find themselves experiencing strong emotions while they

are arguing over how to handle a situation The stimulus 'to which

‘they are _reacting can shift from the ostensible content issue to the

emotional energy behind ‘it. Thus, they are trying to relieve "their
own df_the other's hurt, quell the anger, or asSuage the fears they

. .. sense without consciously being aware that that—is their intent or

S

without explicitly stating it. They need to gain greater ability at

~

‘seﬁsihé sﬁéh~a rise in emotionality as it occurs and at labeling it as
such. Virgié;a Satir (15) expressés this need colorfully in Appéndix B.“
. The second step in dealing with the affective domain whén negotiating
a life change,fs the expression of those emotions. . It ié wiéely:
agreed that withheld feelings result in confused communication and in
the buildup of inner tension. The release of feelihgs, however;
_can he sq_vélatilé>that many pqule feel safer and wiser ho}djng

1

them_in. Because of their unpredictable impact and the common

resistance to expressing them, mény systems have been devised for

permitting, even stimulating, safe emotional cétharsjs.' These systemé

-
“

- vary in how the expression of feeling is facilitated and in what
context it occurs. A complete aétounting'Is impossible here. The

methods'range from using body release approaches such as stretching

the body, pounding a soft object, screaming;”physfcal combat (e.g.

o . 2 ' 7
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arm wrestling, pushing, breaking thﬁough a barrier) to using dramatic

 -approaches -such as acting out an emotionally arousing scene,. playing

l11. Patterns of interaction that have aé fong a hiStoEy behind them as those

between

"the embtiOnal.aIteE ego of a character in such a scene;'or'givjng an
/ T . )
emotionally- charged monologue/sol|loquy. These methods are sometimes

‘

-practaced in the safe c0nf|nes of a, workshop group among strangers

" and SOmetimes with the other partner_present. Gebrge-Bach (2) has

intimate ccuples are hard to change. Each is accustomed to respond to

/

‘developed an interesting intermedfateﬁstep, called '""hostility rituals,"

whi ch permit emotional discharge ﬁn the midst. of everyday life that is

! oo »

. ." i -
detached from the actual productive dialogue between .partners (see

appendix C). o !

PR

1]

the other in ways that can become habitual: |If these modes are insufficient

to meet the demands of a situation in which life-changes must be negotiated,

then new styles of reSponding to. each other must be_taught. ~Much attention

__has- been gnven recently to. spec:fynng what part|c1pants in

i
|

who :nteract effectlvely actualily do when they -talk. The- follow:ng behavnors

emerge most commonly :

a.

~
° .

The first step seems to be voicing unmet needs in a way that is
clear and unequivocal and yet does not immediately put the other on
the defensive. This approach to expressing such desires is often

— hd .
called assertiveness tra:nlng. (16) It empha§izes *"'owning't one's

reactions (rather than blamlng the ofher) and specifying the stimulus

that triggers them. It often takes much practice to avoid the two

»

extremes in this made:

1) being too passive or wishy—washy about stating a viewpoint, and

.

thereby having ifs significance minimized, andYZ) being too aggressive,

domineering, or pushy in stating it, thereby leading Ebe other to see

. 17
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"skills such as noticing the others' unvoiced state of being upset,

inviting the other to say what is on his or her mind';giving'the other

“16- o

it as a demand that -implies his or her needs are te;be ignored or

overridden.

n

The second- step usually is developing empathic listening skills. (S)v

This enhances each partner's ability to genuinely understand the

other's viewpoint in a way that' is. non-judgmental. It also has been

a

called 'active listening' and ''the receiver role." It involves

-

sufficient time to get L4t altl out,eprov:dlng acknow]edgement responses
(such—as nods, a smnle,‘”l_see " “uh huh,'') as the other*1s*speaang———*

and then paraphrasnng both the feelings and ccntent in the message

in one's own words to check out:how accurately it was received.

] \ La

Another tmportant step,ns the setting of gﬁfls for: change. (9)

The focus of this kind of behaV|oral tralnlng is on specnfylng the

actions that will be‘Eaken by each individual -subsequent to the

"negotiation session, on belng sure that the goals set represent'

.

reallstlc steps that actually can be achleved and on-planning a way

z "

and a time to check on how well‘the goals are actUaIly hefng realized.

These.precautieqs are»hqrroWed from-the.behaQiorjst aeproaeh to . )
developing ob}ect}&es'for‘educatﬂonal and social change programs;
The final aspeet‘Of behavreral'tra?niné Fecuses on the p;ovision.oF
refnforcement For;des?rable»actdons, for maintaining the kind of
re%honse one eartner‘wants from the other. (13) This process also
is called “strokihg”’in transactionalhanalysis. (14) .1t usually

t

involves botH partners. identifying what they want more of from

the other and what they would view as rewarding responses when they

are being accommodatfng to the other. They are then encouraged

to follow ‘the other's performance of the desired behaviors wnth a

- 15
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response the other would perceive as reinforcing. The agreement
% . L . . R

to modify their behavior in this direction is termed a '‘contract."

Fulflllment ‘of such contract enhances the amount of- pos:tlve

P -

- responses in the dyad, increase the degree td which each is, providing

~.

fqr'the other's needs, and makes the couple more aware of the ability
to.be in control: of what happens between them.

iv. As mehtloned earlier, partlcnpatlon 1n a primary relatnonshnp |nvolves - »
each member |n a |nterpersona1 envaronment wnth nnherent stabnllty forces that -

. N N
have.deep lmpact on them. One maJor.lmpact is the individual's defln:ng A}\\§\

themse]ves in the ways they tradltlonally have. béhaved and been perceived in .

the dyad and by the network of relat:onshnps in whlch fﬁ rsw1mhedded. Thus, the

partners develop Selfeberceived limits as to their own strengths_and Qeaknessee

v T

in intera&tion. These ragldnf:ed seIf concepts can become obstructlons to

the modlf:catlon mandated by llfe changes. rThey need to be loosened. The part-

ners need to regarn a sense of theur own abjility to grow in new dnrect:ons, to

-

open'new optigns for,behavioral-flexib?lity. This process is facilitated in

several ways:_ - - . L = . 'f oo

- l

a. A number of. self exploratory exercises- have been developed ‘to meet

thqs need; One set is packaged under the headlng of ”lnfe plannnng”

- . >

activities. These'usually ask the participants to bring;tp~conscious

-

awareness their percenved self—concept via answerlng the question
'"Wwho Am 7' and ”Who Am | Not?“’ The latter responses are:challenged

ﬁhy asking.them to recall instances in which they actually d:d manlfest
‘these attributes - thereby Ioosentng the bonds” of the|r “cdentlty
They'alse are asked: to re—conact the aspirations they haqe.shelyed~as-
uhrealistic,'to identify thefr unussed personal, material,mand.inter-
._;pg?son;r resources, -to recall the timeS‘their behavior was—surprisingier

exceptional, even to themselves. In this way they reawaken their sense"

e
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that they can reconstruct their '‘persona'’ to be more suitable to

— - the new reality imposed by the changes they must cope with.

R

b. Another method is to bring people who are facing similar 1ife crises
together in“support ®"groups.'!" Here, each gives the others- encouragement

for reaching beyond preconceived boundaries that actually are only

°

imagjnary-lfmfts internalized from social or family norhs. These

are also Eel!ed ﬂconsoiousness-raising” groups,'in that they serve to

make participants more'consciously aware.of how artificial and

L4 A3
- . 2. .

unnecessary their'self-imbosed limits are.

~

V. Closely allied to self-concept altering approaches are thoseé intended to

»

heighten partners awareness of how their reletionsnip creates a ”system“

within which their interaction is restricted. They remind individuals that
relationships have '"homeostatic methanisms" which act as thermostats that

trigger-reactions to maintain an.equilibrium among its members . When a relation-

?%\shigiformé,‘”fules” come into belng which regulate ‘the “transactlons“ among
\»_\ .
them. When.one<§eeks to change, the other .Ls stlmuLated to respond in_a_way

.',\\\\ - . LT

that: then affects the-cREFQerT\ang_sgbn, setting in motian a "circular pattern'

' : TT—— - . . - ‘
B . .. . : . - . N T~ - . K P
which renders a linear cause-effect process meaningless. These patterns can
. . N . N \\

be yery;upsetting and confusing,bnlesswthOSe that are dysfunctionsT\are\jdentifieg'

..and.altered. ThlS approach to tralnlng Focuses on -a host of 5|gn|f|cant

e .,

patterns, some of which are brlefly descrtbed below:. . - . s

‘= _ a. One pattern identified by Gerald Zuk (19) is "“silencing strategies.'t

- ) \ . . . .
‘ - r 1 ’

These are designed to punish an individual for some transgression

of the_“rulesll by. |solat|ng him or her in silence. ‘The"individual

o

may conform and return to the others' good graces. Or, he may rebel

e

and wnthdraw or resort to ""babbling'' (tarfing'onfy superficially or

. "
e

or meaninglessly).. In ‘either case, the 5|lenced one is seen as stubborn

-

or-spiteful. He hlmse!f comes to sense a new klnd of power in this . -

-
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K role. Thus, he has absorbed some of—the-negative feelings pro-
-jected_by the otners and begins to dse,his.new etance as a weapon
against them. The process then becomes circular and debalitatlng 5

b. Another process often cited is “scapegoating. One,person is
identified as the causaivagent of whatever problems exiet. ‘The other -

denies reéponsibility}for“that person's'behavior and expresses the

' ) 1

wish that the focai,person‘”get better.'' Actually, the accuser findei?,

some satisfacticn in the process of blaming and tends to resist any

direction that promiees to undermine the status quo. 'No change can

ieecur unless everyone assumes some nesponsibiiity.and ‘recognizes the
payoffs inherent in their current definition of the problem. #

C. There are many'other forms .of such system patterns. Examples include
the “dcubie-nind“ (receiving two stmultaneous mes;ages - one denying
the other) identified by Bateson. (3) ''pseudo- mutuality“ (overwhelming

emphasis .on fitting together at the expense of self-differentiation)

descrnbed by Wynne, (18) and “schlsm" developed by Lidz et.al (10)

;(charonic undercuttung of one member by. the other). S:nce these
require ciose scrutiny of :ndivxdual nelatnonsh;ps,;hey are more useful

in a therapy transaction than in a classroom. #The five major aspects

of communication training cited above all are potential ingredients

in a nrogram intended to assist adults to carry out the interactions

between them needed .for their felationship-to survive -through. a period
of change. Efnstructors of such programs, within the limits of their
\ > _ 3
“time, resources, and competence, can draw upon those whiich seem most

\g\ appropriate in each instance:

undamental consideration in designing a communicaticn training
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be carried out.. There are several decisions. to be made in this regard.

The first is now the learniny is to be ‘transferrad or imparted. from the

.Ieader to the participants. The available raﬁge-extendsvfrom being entirely.
didaFt{c,,aqd providing ﬁrepafed lec;hres about the maEerial to -be ;ovéred,"

 tdQ§ing_§sséntiaI|y non-directiveé and simply reflecﬁing back to the partici-~

_pants-percg?tions of Qhat,they are doing as tgey’themselvéé grapple witH.the
issues. 1Each of -these extremes has shortcomings dué to the nature of the érocesses
being édd;essed. . T | _ i ‘ :

3

The deeply pérsonal, emotional investment in the longevity of an intimate

“relationship makes a passive learning experience, as in listening to or reading

prepared materiél, a practical.but impotent veﬁicle for meaningfﬁl change.
The therépié%-c{{?nt moae of working wi;h,these.issues_adds forcefulnkss,'
active fnvo]vemént, and adaptatisn to individual djfferences,.but a\so is
expensive in terms of thé leader's time _and tainted<wi£h the aura of the ‘'medical
model'” (i.e. the relationship ostensibly is “sick“ and in need pf a cure!!

._from a 'healer). S | - .

In. between, there Gm a variety of methods that are nearly as.efficient as

a lecture and nearly as active and ‘individualized as therapy, those which

fall in the realm of "experiential éducation.' There are several models that

“

fit under this heading. One is a class in which individualslenroll,'each of

whom is a member of an outside intimate dyad, in order to enhance the awareness

'"Ehd'ékTTTs'thgy can bring to béar upon . their back home telaéioﬁships; This
mode has the advantage of frééing them from the ''homeostatic mecﬁanisms“ of_i
thei: dyad syétém. lts disadvéntagé fs the imbalance created when gne member’
of a'dyad groWs and changes, while the other remains set in old patterns. A
sé;ondjéption is a class“&ade ub:of sévera! couples. This is-more difficult

to arrange in most educational settings, but it is potentially more fruitful.

It offers a number of advantages, due to the fact' that séVeral‘additiQnal
\‘1 & - N - 1 .

.

. . . |
P
v
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. mechanisms for change become availnble. H Peter Laqueu' (8) uses a multi-

family approach for the follownng reasons:

a.

-,

Couples commonly experiencing problems can operate as therapeutic
ebents for each,other, without one having to be perceived as 'well"
and the other as ‘''sick'' - they all are admitting to difficulties, there-

by making them easier to {ace without embarrassment. .

‘tnitially, there often is a sense of oompetition among them, theteby .

speeding up the change process. Later, cooperation replaces com-
1 L

petition as the facnlitating agent.

\

“individuals whose styles are similar to his or herIOWn;”add thus

The new f:eld or arena for experiencing their interactions weakens the

- homeostatic forces that operate in their usual environment.

Groop'members are provided many opportunities for observing analogous

-conflict situations, To see that other couples have had coMparebie

"problems and somehow survive can be helpFUl'in a supportive way. The

: : . v o
observing couples can learn new and more successful ways of dealing

with comparable problems from theif-peers}

. If offers opportunities for learning through *'identification."* A

person ‘insecure inh his or her role can feel connected with other

~

feel less unique and inadequate.

.
fe]

I't provides opportunities -to try out new modes of behavior and. to

see how other people respond to them with less resul ting turbulence

than such t%iaifand-error experimentation would evoke in their own

1

relationship situation. . , :

The less troubled twosomes can serve as mddels forycouples with more

discord in their communication patterns. In this shme vein, the

-~ \

- \

leader . can use a new and more- effecblve type of beh V|or shown by

one individual or couple as a basus or focu§\of exc ation for the *

-

P
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foé the whole group and as a challenge for others fo move ahéad moreﬁ
réalisticaliy toward more effective Handling of their situations.-
OnceitheJovera1i,set-up of the training is éstablished, the leader then
MUstVde;ide how it specifically will.be carfied_out.. At this level, several
decisions must be made. These faf]'into the realms of 1) breparing fhe coUples
for change, Z)Iegpgrimenting with or pracficing ﬁhgnges,'and 3j‘transfqrring
: change';O'out-of-gréup setgfngs. 'We_wlll consider each of these in turn.
| l.l As has been stresged, there PFféh is much reluntance to alter tﬁe

u% N

-status quo.-among intimate bartners. Cbnsequently, a crucial first step in

this process is nurturing the motivation to seek new approaches to relating

and setting individualized goals to be pursued in the learning environment.

This can be done in several ways:

Lume
A
Ve

a. One method is to videotape each couple during an interaction, have

them watch themselves on the screen, and then rate what they Iiked
. . . . i
best and. what they liked least about themselves in the scene they

. . observed, Then they can choose.from among their observations the

issues thevaant to start working on. The videotape procedure also iﬁl

useful because it can be redone later-on in the course to provide
pictorial evidence that change lias occurred. _ S
b. A related method is role-éwitch?ng.v When people enact each other's -

usual role when carrying out an interaction, they-also more vividly )

see and féé?ointernally.hbw they are béing perceived and how they

are affecting one.énother.'“THis méthod; like tbg.first,_adds a new
pérspéctfve to how iﬁdiQiduais view a situatiqn to whichﬁthey hayehé
habituated response, thus providing.a fresh ihéentiyé to work on it.

é. A third approach to highlighting the issues upon wHTch a.cpgplg might,
focus is called.the.keveéled Differences Method (15). -Each partqer-
-recéjves a questiqnnaire that describesVa_common pﬁoﬁlem-situafﬁbnj

\) M . . . - N . - . ‘ L \
‘ . - ' . < \
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. faced by a hyhothetical"couple. Théy write independently what they.

consider the best response to a'series of questions posed about it.
Then théy compare ‘their answers and discuss each disagreement they .

find until they resolve the differences between them. (Incfdentai[y,

this is a good interaction to record and play back te them.) This

‘process also serves to clarify the communication issues on which they"

need to work.

A findl method is asking the couples to bring to conscious awdreness

© [N

‘the ''love contracts'' they carry out within them. Pewple often have

+ .

implicit assumptions about what beRaviors are |ndeﬁfTVé‘6f“ﬁar1ng

.

’régard for another. These are elicited by completing the sentence, ‘'If

-

_you-loved me you would. - . or 'When | love someone, |. . ." Once a

.

series of these are completed;'they'cén_be compared to what actually

is occurring in a couple's relationship and how congruent each person's

assumptions are with what his or her partner has written.

i't. -After targets and “motivation for change are established, the leader must

-

develop strategies for the participants to"aéhieve‘their desired outcomes. A-

~ full }eperpoire of methods, all discussed elsewhere in tHis baper,_wou}d include

the processes listed below: ’ A

a.

b.

"Didactic lectures of ‘readings on communication.

IQ be.

- . -
; -~

Opportun':ies'tb observe models of exemplary approaches and exampies

‘i

of dysfuuctional behaviors I — ' -
Role;playing‘or behavioral rehearsal of new, poténtial]y more effective

-

methods.

- Feedback from others about how successful the new experiments appear

Y.

Reinforcements for continued use of the more effective methods,
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buf of ten neglected step, in thns kind of traanlng is

'transfer of new learr ngs. from the protected environment of the class setting to

the couple's everyday.ihteraction._ Two methods areaoften cited in the-literature:

a)' THe tirstc

betﬁeen cl

is a@ssigning themselves ."'homework'' tasks to carry out:

ass-sessions. These must e couched in concrete, measurable,

“

achievable terms. For example, a barter agreement can be arranged in

.whtch one

partner agrees to change some aspect of his behavnor in

return. for a change in the behavnor of the other or, in one system

(13) a “love day' each week is arranged in which one partner agrees

to treble

day,; thereby encouraging'a richer exchange  of-warm supportive

the number of reinforcers or strokes given the other onthat

Y

s

interactions.

b. 'Azrinvand

learning i

“

! M 0 ' . B
changes caused by their . techniques, they ask participants to fill out .

associates (1) use an efféhtiVe approach to transfer of

n their Reciprocity Counseling program. To measure the

a daily 10 point marital happiness scale on: household responsibili{ies,

-

rearing of children, social activities, money, communication, sex;r

[

“academic or occupational‘progress, personal independence, spouse

independen
assessment

group-indu

_This paper was

to a form of commun

in much demand - on

| relationship turmoi

adult life cycle.

-~

[Kc o

o Provided b ERIC

ce, and general happiness. . The very process of self-

on a reguJer'basis can improve the likelihood oF_the

3.
o

ced changes being maintained.

Vil
<
|ntended to prov1de a background For developlng approaches

o

ication trainlng currently, and Ilkely to continue to be, Lo
e that considers the special needs\of couples experienclng

o

| due to one or both partners undergoing a passage in the

2 -
M Lo

This challenge is being addressed”in-many fornis by contemporary_.
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" authors, lecturers, workshop leaders, classroom teéchers, cqunsélofs, and
therapists. Hopefully, the many disparate approaches symthesized here provide
ample resources for creating still new adaptations of‘such traiéiﬁg in the

. many %ettings where it may yet be attempted.
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Interaction HypOthcsés in
Mairiage: Counseling

Marriage counseling is generally
" differentiated from other types of
counseling and psychotherapy on the
basis of its concern with the spouses
as‘ they interact. One of the reasons,
the spouses’ differences become prob-
lems is that each hus a different pic-
ture in. his head about their inter-
- action; that is, each has a different
definition of ‘the situation in which
their interaction occurs (Thomas,
1931), and each has a different per-
ception and interpretation of his own
and the other's tichavior, thoughts,
and feelings. It-is important_ for the
spouses to make hypotheses about
their interaction hecause the way a
spousc behaves in a situation depends
upon what the situation means to
him. The counselor elicits the
spouscs” hypotheses by asking direct

questions, cven if \they may appear -

naive to the spouses, to learn whether
or not the spouses have a common
definition of the situation, He asks,

in marital situations which require ,
such a procedure, “What is your dif- -
ficulty: what are the problems?” The .
counselor follows up the spouse’s re- -

ply about his own or the others he-
havior, attitudes, ctc., with further
questions: “Why do you think you

feel that way?" “Why do you think -

he [shé] does that?™ “Why do you
think he [she] fecls that way?” The
explanations or hypotheses are usu-

ally introduced with “Because . ..

"It seems to me . . . " “According
to her [him] ... " “Could it be , ,
and similar statements. These hypo-
theses are of two types—terminal
and instrumental:

 ———

Te

. Terminal Hypotheses, These hypo-
theses interpret ‘behavior, meanings
or feelings so that each spouse does
not understand his own .and the
other’s behavior, meanings or fecl-

» ings in their exchanges in such a way

that something can be done to
change the eXisting situation. They
may or may not be “truc” and they
may "fit" the information available
but do not offer possible -plans of
action that can be utilized o change
the relationship, and may aggravite
the spouses’ situation, These hypo-
theses aré irrelevant, non-operative,
non-applicable and destructive, Such
hypotheses describe, include  and
tilize: '

Psychodynamic interpretiiiions:
Husband: “She has.an oral fixation.”
Wife: “He has an unresolved Ocdi-
pus complex.” |

Pseudo-scientific explanations:

Husband: “She's Scorpio. All
Scorpios act like that. It a proven
fact.” ,
Wife: “It's my ESP. I don't know if
you bhelieve in ESP, a lot of psy-
chologists do, I know that, I have
this ‘ESP feeling and..that's how |
know what he's been doing."”

Psychological name-calling: .
Husband: She's a latent Leshian,"

* Wife: “He's mentally ill.”. '
Assertions or accusations about
~onc’s own and/or one’s spousc’s in-
ability or lack of desireto change his
behavior, attitudes or valyes: ‘
Hushand: “[ don't think there i any-
thing wrong with me. and the way
I sec things, and.if anyone is going
to change it has to be her.” -
Wife: “He says he is willing to
change and he tells you he’s willing
to. change, but I don't think he'll
cver change: and there is no use -in

trying.” S :

Unchangeable factors ouside the
marriage which are responsible’ for
the spouse’s problems:

1]

Husband: “[ have g responsibility to
my mother and I'm going 1o meet
that responsibility regardless of what
she thinks or anyone thinks-—and
if she can't accept thal fac then
sie'd better get a divorce now.”
Wife: “He complains about the pres-
sure of ‘work and says that he has
to do it and that's why he dloesn’t
have (ime for the family—bhut he's -
always accepting new assignments
that make more pressure, He says i
has to be that way but to me it
doesn’t make sense.” .
Inappropriate generalizations aboul
innate qualitics or traits that cannot
b changed, . - |
- Wife: “He's got a terrible lemper—
that's the way he is. Whén he gels,
like that you can't do anything with
him.” . ’
Husband: “She’s got 2 jealous na-
“ture. She gets mad when | just talk
o another woman—cven someone
she Knows I never saw before in my
life.” ~ o .
References to unchanjging religious
or philosophical principles, immu- .
. table natural laws, oppressive social
forces, etc.: ‘ . e
Husband: - “The Bible says  that
‘women are inferior to ‘men and her

~talk about women being the equal of

men gocs against the word of God.;" .
Wife: “I won't go so far as to, call .
it a conspiracy, but there docs appear
to be an organized effort on the part
. of most men in high places in our
society to prevent women from
achieving their rightful place jn
higher echelons of education, fof in-
Stance, and that's the way he ‘thinks
too—that women are a lower- type "
of human life -
Assertions - based upon presumed
laws of human nature: o N
Husband: “Everybody knows that i
a man doesn't have sex regularly it
builds up in him so he just naturally
. looks*for an outlet.” A
Wife: “He ‘was born without will

£,



power. Anyone who drinks the way

he does jusl doesn't have nornl

will power.” '
Allegutions about mldlccllldl limni-

" tations:

Tusband: “She never wuld itld and

she can't learn how now.”

Wife: “He's stupid. He doesn’t know

any better and he doesn't have

enough sense to know it or to care.”

Instrumental  Hypotheses, These
h)polheses explain behavior, mein-
ings or feclings so that. each spouse
cun -understand his own and the
other's behavior, me.mmgs or feel-
ings in their cxchanges in such 4 way
that something -can he done to
change the existing situation, They
Ny or my ot be “true” but- they
“I" the information available and
offer a basis for plas.of action thay
can be utilized to change the relu-
tionship. These hypotheses are rel-
evant, operative, applicable, and con-
structive, Such hypotheses describe,
include and urilize:

Problems anslng from dmonnnm

ties in communication:
Husband: "She says its because |
"don't listen 10 what she | suys, | do,
But we just don't understand cach
other. Ma)be its a qucslion of se-
mantics,"

Changes in the apouses relation-
bhlp following situations und prcrl
ences that disturb the spouses' reci-
procity: ‘
‘Husband: “Things just haven't been
the same since we visited her parents
on our vaation lust year, Something
happened dhere that made her acy
different.” .
Wife: “He's nol the same man he
used 10 be I think our troubles

started when he got that new job.

Maybe it's pressure or somethmg "

One's own and/or one's Spouse’s
limitations, in handhng situations
within and out of marriage;
Husband: “'m so tired after work-
ing all day thal I just can'tulisten 1o
her tell me the neighbortiood gossip
when I get home, [ guess I just don’
have the patience lo listen to the

nonsense she. has to report to me.”

Wife: “He has no idea of whal 4
little child can be expected 1o do—

he expects oo much—ind then hes

upset.”

One's own and/or one’s spouse’s

habitual behavior, uttitudes and val-

es “learned in growing-up experi-
ences:

Wife: “His mother never taught him |

o pick up after himself and so he
just leaves"his clothes around and
expects me to clean up zfer him,

When 1 tell him to pick up his clothes

he says I'm complaining.”

Husband; “Her mother had trouble

with her father so she Gaught' my

wife that all men want .only one *
- Thing. No wonder she's [rigid.”

Problems-due to the spouses’ self-

 feelings aswcmled with J\nown life

eXperiences;

- Husband: “My trouble is that some-
. times T feel 5o inadequate—like I'm
faking everything, I know. that at -

work thty Il discover I'm f.lkln;, and
firc me."

Wife: “The reason is that 1 have il

guilt complex. Sometimes | try to tell
myself [ didn’t really do wrong, But

I can't fool myself. Most of the time
[ feel I don't deserve o live”
Unknown and undefinable ele-
menls in the spouses’ interaction
which are too transien 10 grasp

9
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when. they occur but whose sig nif-

Cance is understood by the spouses;
Husband: “1 dog’t know'what j{ is
but she gets these blue or moody
spells and she just can't get her work

 done. Whedi she gets depressed that

way | feel superfluous and slay o
of her way.”

Wite: “Every few moniths or 5o he
gels a feeling that he has to have a

‘drink. Tdon’t know why e feels fike

that but l m always afraid i’s going to

of his value system, evaluates the
other from a different perspective,

and how each one, in attempting to
maintain and enhance his own self-

esteem may do so at the expense of

. the other. Specifically he may point
out how each one wanted the other,

because” of the ‘same qualities for
which he now deprecales him, how
each one constrains_the other so he
cannot function differently, how each
one provokes the other to behave so
he can reject him, how each uses

 the other as a scapegoat for his own
shortcomings, and how . each one

7

tura into a druaken siege,”

tee
Wheri the spouses come o the °

. counselor he reviews their situation

with them and points -out 1o them
how  their role performances and
role expectations - are pol comple-
mentary; how each-imputes a differ-
ent meaning to the same behavior
and therefore has different feelings,
how each one, beha.vmg on the baslsA

gains in some- way from the very

behavior he complains about in the

other. He shows the spouses how
they are involved in several different
binds or vicious circles wherein the
bchavior, its meanings and their fecl-
ings are contingent upon and influ-
ence the others, and wherein their
characteristic  interaction compels -
them- o interact “in ways they not
only cannot change, but cannot even
perceive; and their own efforts 0.
modify their situation inevitably pre-
cipitate conflict which exacerbates
the problems they want to solve,



Selt worth |
~Teould go much further into this, but the main points are that

o help.a humati being change:and grow, the reconstruction of

that person takes place (1) in the area of communication, (2)in .

i thearea of befief about being able to grow, and {3)in the area of -
~ restoring the use of the senses, Here is one way of looking atit:If

the faucet is running, I don’t put my finger under the watertap

* tostop it; T look for the handle to turn it off. It s quite posslble |

that the handle can be ten feet away from where the Water is
running outand] may have to tun to find where to turn it off; i
but there are neople who try to keep the water from running by

termines why my fist bops you .on your head 1s nol my fist but

nothing in himself, and he s trymg bravely tolive. So \where do |
begin, where do 1 go? To the self-worth,

. When I was small, 1 lived on‘a farm in northern Wisconsin, %2
On that farm was a great big black pot about three. feet htgh

putting their -and under the water tap. The evidence of what |s='j -
L hagipening is not the same as the thing that makes it Inppen
'} The causes of most things that happen iri human beings are un-
¥ seen. When I hit you with my fist, you see my fist; but what dc

| somcthmg in me, Anybody who strikes out like this feels he has

Bl
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which stood on three: legs. It was a very handsome pot, big

-~ enough to hold a-300-pound :ig for scraping. In the spring my

mother made her own soap in the pot from wood ashes and the

other “ingredients it takes to make soap. My father had a lot of
. land, and in the summer, when alargecrewofmencame to hclp |

thresh and harvest, my mother would make stew or soup in that

oot Then in the fall my father would gather his favorite ertiliz
er i the pot so it could mature over the winter for my mother's.

bedding'plants, before it ws time once mare to use the pot for
making soap. Over time our family came to cal it the “3. Pot.”

wanted to piit your energy into cleaning i it out:“What is it full .
of?"” dnd “How full s it?" The dialogue in our house aboug that -

1
t

- pot was very colorful, and word combinations with “empty” and

“full” were quite common. Soap was “high-pot” and fertilizer - i

lt\as"lowpot” B | oL

l \a“_:g:‘;;_-:‘g,_ﬁ.;j:ﬁ: wEE LT

- These were the chief regularly scheduled things the pot was used '+
-for. Of course, there was time between one and the next for oth:

er uses, but there were always two questions you had to ask
- about that pot to find out if you could use it or whether you -

l

" kind of empty, orit feels full of frustration or want. Howeve: _

5-._

Latu on- l was \\mtmg mth a t.nmly, an Lhey t.tlked .tbuut

~ their feelings about themselves, their insides; the feclings of - .
emptiness, or of being full of thmgs they did not like, This ex-

 perience from the past popped into my head. When | told: them
| the story about the pot, it seemed to say soniething to them.

Thus, the'pot edheept was born. The pot concept refers to how

you feel abopt yourself, your self-worth. In France when there is

{rouble they say, “Cherchez la femms, " “Look for the woman,"
I say when there is trouble, “Cherchez fo pot,” because that is -

where vou are going to find the problems,
Ltis a common thing for people, as they go from morning tlll

night {hrough the vicissitudes of the day, to feel ficed, to feel

+ hurigry, to fee] dlsgusted fo feel frustrated. These are common

human experiences, At ome point you.might say your pot fels <

.....

SUpPOSE you izie a tule to the effect that if your'pot is full of

soniething negative, you cannot say so. ThlS is where the trouble
“begins. You believe t is bad to have that feeling and you have a |
" rule:againgt it, so you have to act as though what. you feel is
.. something else: Let us say 1 am feelmg angry, but I have a rule
" that Tshould never be angry. My pot is full of fury, My rule in

my head says, “Don’t be angry,” and now I have {he worst type '
of pot you can imagine, Here [ am, full, and it doesn't matter

what Tam full of except that whateverit s, itis something that 1

tell myselfis bad, and T want to get it out of me. At this point I

 have “low pot,” and I am in no condition to make reahty dect-

sions, in no condition to love or to be loved, ‘
 One of the things which s fnost impottant t6 me about the

T .congruenl\response is that people are freed of any rule dccreemg

that some feeling they may have is not a human fecling, They are.

~freed so that the organism can function fully.and they can go on
‘tomakeallkmdsofchmcesaboutwhattodo Lo

Sometimes: people double-rule themselves. They have a rule

- against being angry, we shall say, and then they have a rule

against Having that kind of rule. The situation looks fike this: |
should ot have the rule, o there is something wrong with me

 because ] have the rule. People like that feel angry and say, "1
. shouldn’t feel angry,” and then they say, “I ought not to feel
- that T shouldn't feel angey!” This puts them in the position of - )

tightening a rope around their waist and another rope around
their throat, Justlet them teyto breathe' Thls is a very “low pot”

“condmon L . . 3‘:



